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This study investigated the Adlerian concept of social 

interest m entering community college students to determine 

the predictive value of social interest for academic 

achievement and to determine the relationship between social 

interest and ethnicity and gender. Data for this study 

included age, gender, ethnic origin, high school class 

quarter, financial aid status, ACT Composite, grade point 

average, and scores on the Social Interest Scale. 

The results of stepwise multiple regression analyses 

revealed that the social interest scores did not contribute 

significantly to the prediction of academic achievement. 

The results of an analysis of variance indicated a 

significant difference in the social interest scores of 

Anglo-American, Black-American, and Mexican-American 

students but the Scheffe test for multiple comparisons did 

not indicate any significant differences among or between 

the three ethnic groups. The results of a two-tailed 

t-test for independent samples indicated no significant 

difference in the social interest scores of males and 

females. 
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SOCIAL INTEREST IN SPECIFIED GROUPS OF 

COMMUNITY COLLEGE STUDENTS 

Social interest is one of the primary concepts of 

Alfred Adler1s theory of personality (Adler, 1929b). Adler 

defined social interest as "an interest in the interest of 

others" (Ansbacher, 1977, p. 57). He described social 

interest as an innate potential of each individual that must 

be consciously developed (Adler, 1929a). Adler indicated 

that the mother provides the initial environment in which 

social interest must be developed. If social interest is 

not nurtured, developed, and educated, the individual 

becomes self-centered and strives on the useless side of 

life (Adler, 1931; 1938; 1956; 1964). Adler (1956) 

indicated that social interest is the criterion for mental 

health, the barometer of normality and the difference 

between a useful life and a useless life. 

According to Adler, social interest, or the lack of it, 

strongly impacts the individual's total functioning (1929ab, 

1930ab, 1931, 1933, 1937, 1938, 1956, 1964). Adler said, 

" . . . children who do develop in the direction of social 

interest and strive for the general welfare are the very 

ones who achieve most in their studies" (1964, p. 264). One 

implication that can be drawn from Adler's theory seems to 

be that successful students will reveal more social interest 

than unsuccessful students. It would seem to follow that 



community college students with greater social interest 

would be more successful students than those with less 

social interest. 

Adler (1930b) indicated that 

A new situation is a test of a child's 
preparedness. If a child has been well prepared he 
meets new situations with confidence. If he lacks 
l e ^ o T f ^ I T R a t i o n , brings a tension wWch 
leads to a feeling of incapacity. The feelina of 
int?u^--£h ^? t of t s j^gment, and the reaction is 
A A !c 1 S saYf it does not correspond to the 
socialSfeelino s i ^ u a t b e c a u s e it is not based on 
social feeling, in other words, a child's failure in 
school must be attributed, not only to the inefficiency 

tle'chil 8? 0 0^? 7^^' ^ t 0 t h e P r i m a r y ^ficiency in 

If Adler's theory is extended from the child to the 

community college freshman, it seems possible to infer that 

the prepared student with greater social interest will be 

more successful than the prepared student with less social 

interest. Another possible implication is that the 

underprepared student with more social interest will be more 

successful than the underprepared student with less social 

interest. 

Adler further indicated that « . . . social interest is 

the main characteristic of each person and is involved in 

all his actions" (1937, p. 774). Another inference that 

could be made, then, is that ethnicity and gender will not 

influence social interest and that there will be no 

significant differences among community college freshmen 

based on their ethnic background or on their gender. 



Although there is extensive literature regarding 

Adler1s concept of social interest {Ansbacher cited in 

Bitter s west, 1979), there is limited information relating 

social interest to academic achievement, limited use of 

ethnic minority members as part of the populations studied, 

and conflicting results when comparing the social interest 

of males and females. This study was designed to focus on 

social interest as it is related to achievement, ethnicity, 

and gender in community college freshmen and to generate 

data that might be useful in the validation of a small 

portion of the possible implications of Adler's theory of 

social interest, i.e., the universality of social interest, 

regardless of ethnic group or gender. 

Synthesis of Related Literature 

The review of the literature relevant to this study is 

presented in four sections: (1) social interest and 

academic achievement, (2) social interest and ethnic group, 

(3) social interest and gender, and (4) measurement of 

social interest. 

Social Interest and Academic Achievement 

Adler's theory of personality indicates a close 

relationship between social interest and achievement and 

between social interest and characteristics that may relate 

to achievement, such as problems of life, success, thinking, 

perception, and mental health. 



Adler (1956) stated that underdeveloped social interest 

exerted a negative influence on perception, reasoning, and 

value formation. His theory postulated that social interest 

is the criterion of mental health and the failures in life 

lack social interest. People with social interest are very 

much the same as mentally healthy people. In referring to 

mental health, Adler stated, « . . . there are various 

degrees of social feeling (p. 60) . . . . The criterion 

which needs to be watched . . . is the degree of social 

interest which the child or adult manifests" (p. 154). 

Adler (1927a, 1927b) believed that the development of 

social interest should become a responsibility of schools. 

He (1956) believed that educability of the child derived 

from the breadth of the innate, differentiated, and growing 

social interest and stated that the school must "try to 

mould, educate, and develop the social interest of children" 

(1929, p. 83). Orgler (1963) said that "No child should be 

allowed to leave school who does not show sufficient social 

interest" (pp. 241-242), that it is the task of the school 

to awaken and develop the child's social interest. 

A developed social interest was necessary, Adler said 

(1964), for the successful fulfillment of the major life 

tasks of work, love, and friendship/community. Because 

Adler (1933, 1956) considered a good work relationship to be 

one of the core requirements of adjustment, and because he 

considered school to be the student's work, it seemed 



appropriate to study the relation between Adler's concept of 

social interest and academic achievement, as a measure of 

the student's effectiveness in coping with work. Sweeney, a 

proponent of Adler's theory, stated that "In the school 

situation, failure and dropping out are tantamount to 

demotion and unemployment, i.e., loss of confidence and a 

sense of worth" (1981, p. 14). 

Only one study was found which partially validated 

Adler s concept of the relationship between social interest 

and academic achievement. Greever, Tseng, and Friedland 

(1973) reported GPA to be a significant correlate of social 

interest as measured by the Social Interest Index (SII) for 

the total group of 330 community college students in their 

sample. When the sample was divided into males and females, 

the correlation between the two variables was not 

significant. In a study of 344 community college students, 

Greever (19 72) compared social interest scores, as measured 

by the Social Interest Index (SII), with ACT scores and high 

school class rank. She found no significant relationship 

between social interest and academic achievement as measured 

by ACT test scores or class rank. Crandall (1981), in a 

study of 95 community college students, found no significant 

relationship between social interest and SAT scores. 

Although Adler's theory of personality indicates a 

relationship between social interest and achievement, the 

limited number of studies that addressed the issue have 



mixed results; therefore, further investigation of social 

interest and academic success of entering community college 

freshmen seemed justified. 

Social Interest and Ethnic Group 

Greever (1983) indicated no Black-American nor 

Mexican-American students were included in her norm group 

for the Social Interest Index (SII) and no studies were 

found that used the SII and indicated an ethnic breakdown. 

Sulliman (1973) indicated some Black-American, but no 

Mexican-American, subjects were included in the norm group 

for Sulliman's Scale of Social Interest (SSSI). No studies 

were located that reported using the SSSI and indicated an 

ethnic breakdown of subjects. Crandall (1983) indicated 

that, to his knowledge, very few minority subjects had been 

tested using the Social Interest Scale (SIS), and no studies 

using the SIS and giving an ethnic breakdown of subjects 

were found in the literature. Since Adler (1956) extended 

the concept of social interest to all mankind, investigation 

of the social interest scores of minority group members 

appeared warranted. 

Social Interest and Gender 

Crandall (1981) tested 1784 University of Idaho 

students with the Social Interest Scale (SIS) and found that 

males consistently gained lower social interest scores than 

did females. Crandall (1980; 1981), in ten separate studies 

of college students, compared social interest and 



self-report measures of adjustment and well-being. The 

smallest group of subjects was 40 students and the largest 

was 114 students. Crandall found a significant relationship 

between social interest and adjustment for males and 

females; however, he found larger correlations between 

social interest and adjustment for females than for males. 

In a study of the social interest, as measured by the Social 

Interest Index (SII), of 189 male and 155 female community 

college freshmen, Greever, et. al. (1973) found that females 

had a significantly higher social interest mean score than 

males. Kaplan (19 78) tested 131 male and 159 female high 

school students with the Social Interest Index (SII) and 123 

male and 155 female students with Sulliman's Scale of Social 

Interest (SSSI). He found that females scored significantly 

higher on both measures of social interest than did males. 

Sulliman has stated that there was no significant gender 

differences on the SSSI in his studies (Kaplan, 1978). 

Studies of differences in social interest of males and 

females are limited and inconsistent. However, Adler's 

theory of personality does not indicate any differences in 

the social interest of males and females; therefore, further 

investigation of gender differences in the social interest 

of community college freshmen seemed appropriate. 

Measurement of Social Interest 

Relatively few studies related to social interest have 

been reported because of the lack of adequately standardized 
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instruments that could be us^d ^ 
uxu oe used to measure social interest 

(Kaplan, 1976). Durina the na<5+- i o 
9 t n e p a s t 1 2 y e a rs three instruments 

have been developed to measure social interest. Greever's 

Social interest Index (SID (Greever, 1972) was developed 

g a norm group of rural Appalachian community college 

students (Greever, 1983) and zarski, Bubenzer, s west 

(1983), have recently revised the SII to offer, in their 

opinion, a better measure of social interest. Sulliman's 

Scale of Social Interest (SSSI) (Sulliman, 1973) was 

developed using Anglo-American and Black-American high 

school students as members of the norm group. Crandall's 

Social Interest Scale (SIS) (Crandall, 1975, 1981) was 

developed using some high school students but primarily 

college students as the norm group. 

Several studies have investigated the relationship 

between scores on the Social Interest Scale (818) and the 

Social interest Index (SII). a s t udy of the relationship 

between SIS and SII scores (Bubenzer, Zarski, and Walter, 

1979) of 47 students in a graduate counseling course yielded 

a correlation of .29. Crandall replicated the study (1981) 

with 32 students in an introductory psychology course and 

found a similar correlation between the scores on the two 

tests, .33. However, the SIS scores showed a significant 

correlation with scores on three of the subscales of the 

SII: Love, Friendship, and Work. Crandall found a 

nonsignificant correlation between the fourth subscale. 



Self-Significance, and the other three subscales of the SII, 

which he suggested may indicate this subscale is measuring 

something different from social interest. 

Social interest scores have significantly correlated 

with a number of psychological and behavioral processes that 

facilitate adjustment; therefore, validity data for the 

Social Interest Scale (SIS) was based on numerous measures 

of these relevant aspects of Adler's concept of social 

interest. 

Significant positive association was found between 

social interest, as measured by the Social Interest Scale 

(SIS), and observed cooperation and helping behavior 

(Crandall & Harris, 1976), empathy (Crandall, 1980), 

altruism and trustworthiness (Crandall, 1975; 1981), peer 

ratings (Crandall, 1975; 1977), favorable views of human 

nature (Crandall, 1980), values of family security, peace 

and equality (Crandall, 1975), meaningfulness in life 

(Crandall & Ramussen, 1975; Paloutzian, Jackson, & Crandall, 

1978), and positive outlook on life and happiness (Crandall 

& Reimanis, 19 76). 

A nonsignificant association was indicated between 

social interest as measured by the Social Interest Scale 

(SIS) and intelligence (Crandall, 1980) and socioeconomic 

status (Crandall, 1981). 

Significant negative associations were found between 

social interest as measured by the Social Interest Scale 
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(SIS) and desire for acceptance (Crandall, 1981), social 

desirability response set (Crandall, 1981; Leak, 1982), 

extraversion (Crandall, 1981), self-centeredness (Crandall & 

Kytonen, 1980), depression and hostility (Crandall, 1975), 

overt criminality, antisocial behavior and memories of 

unpleasant childhood experiences (Crandall, 1980; Crandall & 

Reimanis, 1976), and values of comfort, exciting life and 

pleasure (Crandall, 1975). 

Numerous studies have been reported that relate the 

Social Interest Scale (SIS) to indirect measures of 

adjustment such as food aversion (Crandall, 1980), stress 

(Crandall, 1978a, 1978b; Crandall & Kytonen, 1980; Crandall 

& Lehman, 19 77), extreme response style (Crandall, 19 73, 

1982), and failure (Crandall, 1978b). 

Correlation of social interest as measured by the 

Social Interest Scale (SIS) with a large variety of indices 

of adjustment and with processes by which social interest is 

presumed to facilitate adjustment (as improving one's 

capacity to deal with work) gives considerable support for 

Adler's contention that social interest is an important 

factor in adjustment and feelings of overall well-being, 

especially beyond adolescence (Crandall, 1980). This study 

was designed to determine the predictive value of social 

interest for academic performance and to determine the 

relationship between social interest and ethnicity and 

gender in order to provide additional data related to 

Adler's concept of social interest. 
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Hypotheses 

To carry out the purposes of this study, the following 

hypotheses were formulated: 

1. Social interest as measured by the Social Interest 

Scale (SIS) will be a significant factor in the prediction 

of academic achievement as measured by English grades. 

2. There will be no statistically significant 

differences between or among mean Social Interest Scale 

(SIS) scores of Anglo-American, Black-American, and 

Mexican-American students. 

3. There will be no statistically significant 

difference between mean Social Interest Scale (SIS) scores 

of male students and female students. 

Method 

Subjects 

The subjects for this study were 245 students enrolled 

in a random sample (Leedy, 1980) of the total population of 

beginning college English classes at a South Texas community 

college. This study was concerned with students enrolled in 

refresher and regular English classes. Students with ACT 

English scores of 11 and below or SAT Verbal scores of 320 

and under are enrolled in refresher English classes 

(Appendix A). These students are considered to be 

underprepared in language skills and composed the 

underprepared group of students in this study. Students who 

score 16-24 on ACT English or 400-599 on SAT Verbal are 
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enrolled in regular English classes (Appendix A, and 

composed the prepared group of students in this study. 

Instrumental i r.n 

The Social Interest Scale (SIS) (Crandall, 1981) was 

used in this study to measure social interest. When the 

scale was administered, the heading "Personal Trait Value 

(Crandall, 1981, pp. 24-26) was used as the title for 

the scale. The SIS contains 24 pairs of personal 

characteristics or traits. The respondent chooses from each 

pair of characteristics or traits the one valued more highly 

(Appendix B). 

In developing and designing the Social Interest Scale 

(SIS), crandall (1981) focused on the operational definition 

interest as interest in and concern for others. 

Based on his operational definition of social interest, 

Crandall expected SIS scores to be positively associated 

with such things as empathy, cooperation, and altruistic 

behavior and to be negatively related to hostility, 

antisocial behavior, etc." (p. 25). crandall selected 

traits that represented the three psychological functions of 

thinking, feeling, and behaving. Initially, he chose 90 

words (representing traits) based on their general 

desirability rating and apparent differing degrees of 

relevance for social interest. Each trait was rated by 

experts on a seven-point scale ranging from no direct 

implications to strong implications for social feeling or 

behavior and 48 pairs of traits were formed. Each pair of 
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words equated the general desirability o £ the two traits and 

maximized the difference in the words- relevance to social 

interest. An item analysis of the 48 pairs resulted in . 

15-item scale. Nine -buffer" pairs that lessen the 

possibility that the respondent of the SIS will g u e s s the 

intent of the scale are also included but are not scored. 

The scale scores on the Social Interest Scale (SIS, 

range from 0 to 15. Crandall did not report established SIS 

score ranges as categories to be considered high, average, 

or low. Rather, he indicated SIS scores in relation to 

normative data available on various groups. Means based on 

data obtained from 213 high school ,18 rcaie and 27 female. 

and college subjects (93 male and 75 female), indicated a 

mean of 8.43 with a standard deviation of 3.57. Breaking 

the data into two groups, the male mean was 8.00 and the 

female mean was 8.91, with a standard deviation of 3.83 and 

3.21 respectively. No significant difference was found 

between the scores of university and high school students 

(Crandall, 1975). 

Based on the Social Interest Scale (SIS) scores of 131 

college freshmen and 45 high school students, a Split-half 

reliability coefficient of .77 was found using the 

Spearman-Brown formula (Crandall, 1975). all other 

reliability data was obtained using scores of college 

students only, A test-retest reliability coefficient of .82 

was obtained when 37 subjects took the tests five weeks 

apart, when the tests were taken over 14 months apart by 40 

subjects, a test-retest reliability coefficient of .65 was 
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coefficient alpha, estimated by Kuder-Richardson Formula 20. 

Kuder-Richardson Formula 21 yielded scores of .71 and .73, 

indicating the SIS is a reasonably reliable measuring 

instrument. According to Crandall (1981) the SIS scale 

appears invulnerable to "faking good." Thirty-one males and 

42 females took the SIS with normal instructions then with 

instructions to disregard previous responses and make 

themselves look good. The means actually decreased from 

9.11 to 8.85. 

Because the construct of social interest has no single 

criterion, the SIS has been validated against a variety of 

criteria. Crandall (1981) reported 22 validity studies 

using mostly University of Idaho student samples with sample 

sizes from 45 to 223 and with a mean number of 99 subjects. 

These studies indicated the Social Interest Scale (SIS) 

scores correlated in the expected direction with measures of 

criminal behavior at the .02 and the .005 levels of 

significance, of cooperative behavior at the .01 level of 

significance, of altruism at the .05 level of significance, 

of self-centeredness at the .01, .001, and .005 levels of 

significance, of personality characteristics at the .10, 

.02, and .001 levels of significance, of empathy at the .005 

level of significance, of values at the .02, .01, and .001 

levels of significance, of extraversion at .06 level of 

significance, and of adjustment at the .10, .05, .01, and 

.001 levels of significance. 



There is some indication t h e e £ f e c t s q £ ^ 

occur earner in females than males. A comparison of 

eport and more indirect measures (examples: active 

attitude, internal locus of control, self-appraisal 

1lowing failure, and extreme response style) indicated 

gender differences may depend on the type of measure 

utilized (Crandall, 1981,. crandall reported university 

student norms for the Social Interest Scale (SIS) based on 

889 male and 895 female University of Idaho students. 

Although the males scored consistently lower than the 

females, the difference amounted to less than one-third of 

ths sta.nda.rd dsviafcinn mu_ 
eviation. The male mean was 7.72 compared 

3 female mean of ft ao • i j • 
mean of 8.62, yielding a total mean of 8.17. 

The standard deviation wa<? ^ e ,, 
ation was 3.33 for the males and 3.25 for 

the females, resulting in 3.32 as a total standard 

deviation. E v e n though some studies indicated males' SIS 

scores increased with age, a review of all the available 

studies on social interest led Crandall <1981, to conclude 

^ t "there is no evidence that the seal* „ 
scale is more valid for 

either of the sexes, at least among young adults" (p. 4 8 ) 

Use of this test has, to date, been restricted to use 

m group research. As the test author stated, "it is 

probably Of quite limited value for individual diagnosis and 

counseling" .Crandall, 1981, p. 24,. crandall does conclude 

that although -the SIS is not a perfect measure of social 

nterest, it is at least a useful and reasonably valid 
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instrument" ,1981, p . The d a t a e s t a b U s h ^ 

interest Scale (SIS) as assessing social interest to at 

least a reasonable degree. 

Procedure 

Prior to the first week of classes for the 1983 fall 

semester, the investigator was granted permission by the 

Chairperson of the Department of English to contact the 

faculty members to discuss administering the social interest 

instrument during class time. Each of the 10 faculty 

members whose class was selected was asked to allow the 

class to participate in this study and all agreed. 

Arrangements were made to test each class within one week of 

the first day of class. The five refresher English classes 

and the five regular English classes were selected by use of 

Gay's Table of Random Numbers (1980). 

Permission was granted by the Director of Counseling 

and Testing, Director of Financial Aid, and the Dean of 

Student Personnel to use information from the students' 

Application for Admission forms (Appendix c), high school 

transcripts, college entrance test score reports, grade 

reports, and financial aid records for this study. All of 

this information, except for financial aid records, are 

located in the Counseling and Testing office where this 

investigator works. 

During the first week of class in the fall of 1983 

semester, the investigator administered the Social Interest 
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Scale (SIS) (Appendix B, to each of the 10 classes selected 

for the study after being introduced by the professor as one 

of the College counselors. The total twelfth class day 

enrollment in these 10 classes «as 252. in explaining the 

procedures to students, the investigator used phrases such 

as "If you choose to participate . . . » and "If you are 

lling to take part . . . . Students were assured of the 

confidentiality of their responses and were told that their 

names and social security numbers were needed in order to 

match their answers with information from their Application 

for Admission forms. Had any students been unwilling to 

participate they would have been allowed to sit with their 

SIS papers in front of them while other students completed 

the test. All of the 246 students who were present in 

classes on the day the SIS was given chose to complete the 

instrument, students who did not know a social security 

number or did not have it were asked to use their birthdate. 

These data allowed the investigator to match SIS scores with 

ethnic groups and sex classification as indicated on the 

Admissions form and to match scale scores with grades at the 

end of the semester, it also allowed the investigator to 

locate high school transcripts, college entrance test score 

records, and financial aid records. 

The investigator read aloud as the students followed 

the directions on the Personal Trait Value Scale (SIS) 

(Appendix B). After students completed the SIS, the 

investigator collected the materials. 
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The Department Chairperson, faculty members, and 

students were told that the investigator was collecting data 

that involved values of community college students. The 

investigator offered to share results of the study with 

interested students, faculty members and administrators. 

After the data were collected from each of the 10 

classes, the investigator scored each individual's SIS and 

placed each scale score in the upper right hand corner of 

the paper, m refresher English classes, 122 students, and 

m regular English classes, 124 students, completed the 

social interest instrument. One student in refresher 

English did not identify the SIS with name or social 

security number; thus, that paper was eliminated from the 

data collected and recorded. Except for student grades, all 

information needed to complete the chart, "Student Data for 

Each Class (Appendix D), was available and was recorded on 

the chart. Other than the SIS scores, the independent 

variables used in this study were selected from the 

information available from records completed prior to a 

student's entering college. SAT scores for 29 students were 

converted to ACT scores (Appendix E). At the end of the 

semester, grades for each student were recorded on the chart 

(Appendix D), thus completing data collection and recording 

for this study. At that time, names and social security 

numbers were removed from the data and destroyed. 

Identifying numbers from 1 through 245 were assigned to the 

data. 
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The computations for the testing of the hypotheses were 

made through the use of Stat/Basic Program No. 5721-DC7 for 

an IBM System 5120 Data Processing computer and through the 

use of the Statistical Package for the Social Sri»n^= 

(SPSS) on the IBM 4341. 

Results 

Hypothesis 1 stated that social interest as measured by 

the Social Interest Scale (SIS) would be a significant 

factor m the prediction of academic achievement as measured 

by English grades. The hypothesis was tested by three 

stepwise multiple regression analyses. The variables 

included in the multiple regression analyses were SIS 

scores, ethnic group, financial aid status, college entrance 

test score composite, high school class standing, gender, 

and age. Complete records on all variables used in the 

multiple regression analyses were available for 137 

students. 

The mean scores and standard deviations of the 

variables used in the multiple regression analyses are 

presented in Table 1. 

Data in Table 1 indicate no significant differences 

between or among the means and standard deviations of the 

variables used in this study regardless of group. 
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TABLE 1 

MEANS AND STANDARD DEVIATIONS OF VARIABLES 

Var. Stat 

Age 
Mean 
S.D. 
No. 

Sex* 
Mean 
S.D. 
No. 

Eth. 
Grp.** Mean 

S.D. 

Ref r. 
Engl. 
Tot. 
Study 

22.51 
5.61 
121 

1.52 
0.50 
121 

1.74 
0.19 

MRA 
Ref r. 
Engl. 
Pop. 

21.11 
4.11 

57 

1.54 
0.50 

57 

1.84 
0.37 

No. 113 57 
Qtr. 

57 

Mean 2.91 2.77 
S.D. 0.89 0.85 

Fin. 
No. 95 57 

Fin. 
57 

Aid*** Mean 0.26 0.35 
S.D. 0.20 0.48 
No. 121 57 

ACT C 
57 

Mean 9.34 9.26 
S.D. 2.75 2.96 
No. 109 57 

Engl. 
57 

Grd. Mean 0.53 0.58 
S.D. 0.50 0.50 
No. 89 57 

GPA 
57 

Mean 1.64 1.67 
S.D. 1.01 0.94 
No. 111 57 

SIS 
57 

Tot. Mean 8.44 8.65 
Pop. S.D. 2.53 2.57 

No. 121 57 
SIS 

57 

Male Mean 8.33 8.88 
S.D. 2.53 2.42 
No. 58 26 

SIS 
26 

Fem. Mean 8.54 8.45 
S.D. 2.54 2.72 
No. 63 31 

Reg. 
Engl. 
Tot. 
Study 

20.65 
5.56 
124 

1.51 
0.50 
124 

1.47 
0.25 
115 

2.15 
1.00 
114 

0.26 
0.19 
124 

16.09 
4.62 
118 

0.88 
0.33 

98 

2.22 
0.96 
117 

8.10 
2.95 
124 

7.77 
2.98 

61 

8.43 
2.91 

63 

MRA 
Reg. 
Engl. 
Pop. 

19.57 
2.56 

80 

1.54 
0.50 

80 

1.50 
0.50 

80 

2.07 
0.98 

80 

0.26 
0.44 

80 

16.16 
4.80 

80 

0.86 
0.35 

80 

2.24 
0.91 

80 

8.65 
2.91 

80 

8.49 
2.99 

37 

8.79 
2.87 

43 

Total 
Study 
Pop. 

21.57 
5.65 
245 

1.51 
0.50 
245 

1.61 
0.49 
228 

2.49 
1.02 
209 

0.26 
0.44 
245 

12.85 
5.11 
227 

0.71 
0.45 
187 

1.94 
1.02 

228 

8.27 
2.75 
245 

8.04 
2.77 
119 

8.48 
2.72 
126 

MRA 
Total 
Study 
Pop. 

20.21 
3.37 
137 

1.54 
0.50 
137 

1.64 
0.48 
137 

2.36 
0.98 
137 

0.30 
0.46 
137 

13.29 
5.35 
137 

0.74 
0.44 
137 

2.00 
0.96 
137 

8.65 
2.76 
137 

8.65 
2.75 

63 

8.65 
2.80 

74 
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*Sex was coded as male - 1 and female - 2. 

M 2 f h n i C * g r ° ? p S W e r e c o d e d a s Anglo-American - 1 and 
Mexican-American - 2 . 

***Fmancial aid was coded as no need - 0 and need - 1. 

Data in Table 2 show the results of the stepwise 

multiple regression analysis for the total population using 

English grades as the criterion for academic achievement. 

Elements of the table include quarter, ACT composite, and 

sex. 

TABLE 2 

RESULTS OF STEPWISE MULTIPLE REGRESSION USING TOTAL STUDY 
POPULATION. WITH ENGLISH GRADES AS CRITERION^/ARIABLE 

Var.** Mult. R 

Qtr. 0.37933 

ACT C 0.41665 

Sex 0.43855 

R Square RSQ Chg. Simple r Beta 

0.14389 0.14389 -0.37933 -0.28271 

0.17360 0.02971 0.33047 0.25808 

0.19233 0.01873 0.16472 0.16919 

*13 7 subjects had complete records on all variables. 

to Pmultiple SR? r e U s t e d i n d e c r e a s i n g order of contribution 

Rank in the high school graduating class as indicated 

by the quarter in which the student stands accounted for 

approximately 14% of the variation in English grades with 

ACT Composite accounting for an additional approximately 3% 

and gender for about another 2%, a total of about 19% of the 
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variation xn English grades accounted for by these three 

variables. SIS score was not selected as a predictor 

variable. 

Table 3 shows the results of the stepwise multiple 

regression analysis for refresher English students using 

English grades as the criterion for academic achievement. 

TABLE 3 

RESULTS OF STEPWISE MULTIPLE REGRESSION USING REFRESHER 
ENGLISH STUDY STUDENTS* WITH ENGLISH GRADES 

AS CRITERION VARIABLE 

Var.** Mult. R R square RSQ Chg. Simple r Beta 

Qtr. 0.40167 

Age 0.43463 

Sex 0.45920 

0.16134 0.16134 -0.40167 -0.38573 

0.18890 0.02756 0.06560 0.20590 

0.21086 0.02196 0.21778 0.24000 

*57 subjects had complete records on all variables. ~ 

toPmultiplJSR?re l i s t e d i n d e c r e a s i n g order of contribution 

The high school quarter in which a student graduates 

contributed approximately 16% of the possible variation in 

refresher English grades whereas age and gender accounted 

for about 5%. Once again, the SIS score was not selected as 

a predictor variable. 

Table 4 shows the results of the stepwise multiple 

regression analysis for regular English students using 

English grades as the criterion for academic achievement. 
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TABLE 4 

RESULTS OF STEPWISE MULTIPLE REGRESSION USING REGULAR 
ENGLISH STUDY STUDENTS* WITH ENGLISH GRADES AS 

CRITERION VARIABLE 

Var.** Mult. R r square RSQ Chg. Simple r Beta 

ACT C 0.24211 

Sex 0.28057 

Age 0.31196 

0.05862 

0.07872 

0.09732 

0.05862 

0.02010 

0.01860 

0.24211 

0.13923 

0.03318 

0.22684 

0.13726 

0.18010 

*80 subjects had complete records on all variables. 

to™?t?p?eSR?re U S t e d " d e c r e a s l n ® °£ contribution 

ACT Composite, sex and age were selected as the three 

variables accounting for approximately 9 1/2% of the 

possible variation in regular English grades. Again, the 

SIS score was not selected as a predictor variable. 

Based on the data presented in Tables 2, 3, and 4, it 

is concluded that Social Interest Scale (SIS) scores do not 

contribute significantly to the prediction of academic 

performance. Hypothesis 1 is rejected. 

Hypothesis 2 stated that there would be no 

statistically significant differences between or among 

group mean Social Interest Scale (SIS) scores of 

Anglo-American, Black-American, and Mexican-American 

students. This hypothesis was tested by analysis of 

variance and Table 5 shows the results of the analysis. 
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TABLE 5 

ANOVA SUMMARY TABLE COMPARING GROUP MEAN SIS SCORES 
OF THREE ETHNIC GROUPS 

Source of 
Variation 

Degrees of 
Freedom 

Sum of 
Squares 

Mean 
Square 

Between-Groups 

Within-Groups 

Total 

*p .05 

2 

235 

237 

55.1016 27.5508 3.880* 

1668.6328 7.1006 

1723.7344 

Because the F-value is significant at the .05 level of 

confidence, the Scheffe test for multiple comparison was 

utilized to determine the significant individual group mean 

differences in SIS scores. The results of the Scheff<* test 

are summarized in Table 6. 

TABLE 6 

RESULTS OF THE SCHEFFE" TEST FOR THE MAIN EFFECT 
ETHNIC GROUP: SIS SCORE ' 

Black Mex-Am Anglo Calculated Values 

Number 

Mean 

S.D. 

10 

9 .8000 

1.6866 

138 

8.5580 

2.4165 

90 Anglo&Blk: 5.1264 

7.7889 Anglo&Mex-Am: 4.5379 

3«0776 Blk&Mex-Am: 2.0257 

Critical Value: 6.0761 
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Including seven subjects who fell in the "Other-

category, the total number o£ students with SIS scores 

equaled 245, and they had a mean score of 8.2694 with a 

standard deviation of 2.752. 

The Scheff£ test, the most conservative of the 

orthogonal comparisons, did not indicate statistically 

significant differences in the group mean SIS scores between 

or among the three ethnic groups; therefore, 

the null hypothesis is supported. 

Hypothesis 3 stated that there would be no 

statistically significant difference between the group mean 

Social Interest Scale (SIS) scores of male and female 

students. This hypothesis was tested by a two-tailed 

t-test (df = 243) for independent samples. Results of the 

t-test are shown in Table 7. 

TABLE 7 

Cat. 
No. No. 
Refr. Reg. Total 
Engl. Engl. No. df SIS Mean s.D. t-value 

Male 58 61 119 118 8 .04202 2. 77518 
Female 68 58 126 125 8 .48413 2. 72392 
Total 26 119 245 243 8 .2694 2. 75 1.26 

A t value of 1.96 was needed to achieve statistical 

significance at the E < .05 level and a t-value of 2.576 
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was needed to achieve statistical significance at the £ < 

.01 level. Based on the data presented in Table 7, it is 

concluded that there is no significant difference in the SIS 

scores of males and females at either the .05 or .01 level 

of significance. Hypothesis 3 is supported. 

Additional Analyses 

From interest, the investigator conducted additional 

analyses to explore possible relationships between social 

interest and academic achievement. Three multiple 

regression analyses were conducted using total GPA as the 

criterion variable instead of English grades. 

Table 8 shows the results of the stepwise multiple 

regression analysis for the total population using total GPA 

for the semester as the criterion for academic achievement. 

TABLE 8 

RESULTS OF STEPWISE MULTIPLE REGRESSION USING TOTAL STUDY 
POPULATION* WITH GPA AS CRITERION VARIABLE 

Var.** Mult. R R Square RSQ Chg. Simple r Beta 

Qtr. 0.47224 0.22301 0.22301 -0.47224 -0.28675 

ACT C 0.52060 0.27103 0.04801 0.41542 0.31303 

*137 subjects had complete records on all variables. 

to Pmultiple SR a r e l l S t e d i n d e c r e a s i n g order of contribution 

Data in Table 8 indicate rank in high school class 

quarter accounted for approximately 22% of the total 
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possible variation in GPA with ACT Composite adding an 

additional approximately 5%. Once again, the SIS score was 

not selected as a predictor variable. 

Table 9 shows the results of the stepwise multiple 

regression analysis for refresher English students using 

total GPA for the semester as the criterion for academic 

achievement. 

TABLE 9 

Var.** Mult. R R square R SQ chg. simple r Beta 

Qtr. 0.37486 

Age 0.50418 

ACT C 0.54918 

0.14052 

0.25420 

0.30160 

0.14052 

0.11368 

0.04740 

-0.37486 -0.31635 

0.23821 0.32444 

0.21228 0.37674 

-s/ subjects had complete records on all variables. 

to Pmu?Up?e S
Rf

r e l i S t e d l n a e c r e a s i " 9 order of contribution 

Again, the SIS score was not selected as a predictor 

variable. The high school class quarter in which a student 

graduates contributed about 14% of the possible variation in 

GPA with age contributing approximately 11% and ACT 

Composite contributing an additional roughly 5%. 

Table 10 shows the results of a final stepwise multiple 

regression analysis for regular English students using total 
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GPA for the semester as the criterion for academic 

achievement. 

TABLE 10 

RESULTS OP STEPWISE MULTIPLE REGRESSION USING 
REGULAR ENGLISH STUDY STUDENTS* WITH GPA 

AS CRITERION VARIABLE 

Var.** Mult. R R Square RSQ Chg. Simple r Beta 

Qtr 0.43895 0.19268 0.19268 -0.43895 -0 .25417 
Sex 0.54185 0.29360 0.10092 0.38405 0 .31506 
ACT C 0.58239 0.33918 0.04558 0.36678 0 .18348 
Eth 

*80 

0.59476 

Subior-i-s had 

0.35374 0.01457 -0.23258 -0 .17361 

**Predictor variables are listed in decreasing order of 
contribution to multiple R. 

Class quarter of high school graduation, sex, ACT 

Composite, and ethnic group were selected as the four 

variables accounting for about 35% of the possible variation 

in semester GPA of regular English students. Again, the SIS 

score was not selected as a predictor variable. 

To determine if there were any significant differences 

between the mean SIS scores of subjects in this study with 

data reported by Crandall (1975, 1981), several t-tests were 

conducted. The results are indicated in Table 11. 
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TABLE 11 

COMPARISON OF MEAN SIS SCORES FROM THIS STUDY 
AND FROM CRANDALL' S STUDIES 

Category This Crandall1s t-Values 
Study Studies 

No. Subjects 245 213 
Mean 8.269 8.43 
S.D. 2.752 3.57 0.544 

No. Subjects 245 1784 
Mean 8.269 8.17 
S.D. 2.752 3.32 0.137 

No. Male Subjects 119 889 
Mean 8.042 7.72 
S.D. 2.775 3.33 1.01 

No. Female Subjects 126 895 
Mean 8.484 8.62 
S.D. 2.724 3.25 1.90 

Based on data in Table 11, it is concluded that there 

&re wo significant differences in the SIS scores of subjects 

in this study and subjects in the studies conducted by 

Crandall. 

Discussion 

This study explored the Adlerian construct of social 

interest by investigating the possible contribution of 

social interest to the prediction of academic performance 

and the relationship of social interest to ethnicity and 

gender. 



30 

Hypothesis 1 was concerned with the contribution of 

social interest to academic achievement. The stepwise 

multiple regression analyses revealed that social interest 

did not contribute significantly to prediction of academic 

performance of subjects in this study. 

The finding that social interest as measured by the 

Social Interest Scale (SIS) does not contribute 

significantly to the prediction of academic success as 

measured by English GPA among students in this study does 

not support the findings of Greever, et. al. (19 73) that 

there was a significant relationship between social interest 

as measured by the Social Interest Index (SII) and academic 

achievement as measured by GPA. However, in Greever's 

findings the significant relationship between social 

interest and academic achievement did not exist when the 

sample was divided into males and females. 

Recent findings by Astin (cited in Evangelauf, 1984) 

indicated that 1983-1984 college freshmen, nation-wide, are 

more materialistic and less altruistic than their 

predecessors. Assuming with Crandall that altruism is a 

correlate of an interest in the interest of others, it could 

be possible that this population of community college 

students converge toward self interest rather than social 

interest. Future studies similar to this one could include 

variables that reflect interest, such as getting a job, 

making money, pleasing parents, obtaining status, and 
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gaining prestige. Because only a small percentage of the 

variance in the criterion was accounted for, individual case 

studies could be used to determine variables that might 

contribute significantly to predicting academic performance. 

Hypothesis 2 was concerned with the level of social 

interest in the three ethnic groups involved in this study 

and no significant differences were found. As no other 

studies were found in the literature on social interest that 

reported social interest findings by ethnic groups, 

comparisons can not be made between the results of this 

study and other studies. These findings do, however, seem 

to lend support to Adler's belief in the universality of 

social interest (1929ab, 1930ab, 1931, 1933, 1937, 1938, 

1956, 1964). Additional studies of social interest that 

indicate findings by ethnic groups are needed to investigate 

further the similarity or difference of social interest 

among various ethnic groups. 

Hypothesis 3 was concerned with the level of social 

interest of males and females. The finding that there is no 

significant difference in the social interests of male and 

female subjects in this study lends support to Crandall's 

assertion that the SIS is equally valid for males and 

females (1981) and seems to support Adler's belief that 

social interest is a characteristic of all people (1929ab, 

1930ab, 1931, 1933, 1937, 1938, 1956, 1964). To give 

additional support to the idea of gender similarities in 
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social interest, more studies of social interest that 

indicate findings by gender need to be completed and 

reported. 

in summary, this study investigated the relationship 

between social interest and academic achievement, ethnic 

group and gender and found that social interest as measured 

by the SIS did not contribute significantly to the 

prediction of academic achievement, that there was no 

significant difference in social interest scores of 

Anglo-American students, Black-American students, and 

Mexican-American students, and that there was no significant 

difference in social interest scores of entering community 

college males and females. 
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Appendix A 
ENGLISH 

CREDIT BY ENTRANCE TEST SCORES ACT 26 OR SAT 610 (AND ABOVE) IF THE STUDENT HAS 
PREDOMINATELY "A'S" IN FOUR YEARS OF HIGH SCHOOL 
ENGLISH. 

ACT 25 OR SAT 600 (AND ABOVE) IF THE STUDENT HAS 
ALL "A'S" IN FOUR YEARS OF HIGH SCHOOL ENGLISH. 

CREDIT BY EXAMINATION A STUDENT MAY CHALLENGE ANY COURSE THE ENGLISH DEPT. 
OFFERS: COLLEGE COMPOSITION (601A - PASSING CLEP 

SCORE 55), FRESHMAN ENGLISH (60IB - PASS DEPARTMENTAL EXAM), AMERICAN LITERATURE 
(318 - PASSING CLEP SCORE 48), AND BRITISH LITERATURE (312K - PASSING CLEP SCORE 48) 
THREE SEMESTERS HOURS CREDIT WILL BE GIVEN, BUT NO GRADES RECORDED. 

PLACEMENT THE ENGLISH DEPT. OFFERS THREE FRESHMAN COURSES DESIGNED TO MEET 
THE NEEDS OF STUDENTS AT THEIR LEVEL OR PROFICIENCY WHEN THEY 
ENTER COLLEGE. THE FOLLOWING KINDS OF EVIDENCE WILL BE CONSIDERED 
FOR PLACEMENT. 

NATIONAL SCORES: ACT 11 OR SAT 320 (OR UNDER) ENGLISH 606 
ACT 12-15 OR SAT 330-390 ENGLISH 302 
ACT 16 OR SAT 400 (OR ABOVE) ENGLISH 601A 

NOTE: BORDERLINE SCORES 11 & 15 CONSIDERED FOR UPWARD PLACEMENT 
IF ENG. 103 IS TAKEN CONCURRENTLY WITH THE OTHER ENGLISH COURSE. 

DEL MAR PLACEMENT TEST: 

40 OR UNDER ENGLISH 606 
50-70 ENGLISH 302 
71 OR ABOVE ENGLISH 601A 

PLACEMENT WRITING SAMPLE: 

49 OR UNDER ENGLISH 606 
50-70 ENGLISH 302 
71 OR ABOVE ENGLISH 601A 

MATH 

ACT IN THE INTERVAL 01-08 OR 
SAT IN THE INTERVAL 200-340 . . 300 

ACT IN THE INTERVAL 09-14 OR 
SAT IN THE INTERVAL 350-430 . . • . MATH 301 

ACT IN THE INTERVAL 15-24 OR 
SAT IN THE INTERVAL 440-550 AND 2 UNITS IN HIGH 

SCHOOL ALGEBRA . MATH 309 , 608A, 304, OR 

ACT IN THE INTERVAL 25-36 OR 
SAT IN THE INTERVAL 560-800 AND 2 UNITS OF HIGH 

SCHOOL ALGEBRA . , . . POSSIBILITY FOR ADVANCED 
PLACEMENT 

DMC 03/82 
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Name 
(Last) 

Social Security Number 
(First) (M.I.) 

PERSONAL TRAIT VALUE SCALE 

Below are a number of pairs of personal characteristics or 
traits. For each pair, choose the trait which you value 
more highly. In making each choice, ask yourself which of 
the traits in that pair you would rather possess as one of 
your own characteristics. For example, the first pair is 
imaginative/rational." If you had to make a choice, which 

would you rather be? Write 1 or 2 on the line in front of 
the pair to indicate your choice. 

Some of the traits will appear twice, but always in 
combination with a different other trait. No pairs will be 
repeated. 

Be sure to choose one trait in each pair. 

I would rather be . . . 

1. imaginative 
2. rational 
1. helpful 
2. quick-witted 
1. neat 
2. sympathetic 
1. level-headed 
2. efficient 
1. intelligent 
2. considerate 
1. self-reliant 
2. ambitious 
1. respectful 
2. original 
1. creative 
2. sensible 
1. generous 
2. individualistic 
1. responsible 
2. likable 
1. capable 
2. tolerant 
1. trustworthy 
2. wise 

1. neat 
2. logical 
1. forgiving 
2. gentle 
1. efficient 
2. respectful 
1. practical 
2. self-confident 
1. alert 
2. cooperative 
1. imaginative 
2. helpful 
1. realistic 
2. moral 
1. popular 
2. conscientious 
1. considerate 
2. wise 
1. reasonable 
2. quick-witted 
1. sympathetic 
2. individualistic 
1. ambitious 
2. patient 
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SAT TO ACT* 
Estimated Equivalency 

ACT 
Eng/Math 

36 
35 
34 
33 
32 
31 
30 
29 
28 
27 
26 
25 
24 
23 
22 
21 
20 
19 
18 
17 
16 
15 
14 
13 
12 
11 
10 
9 
8 
7 
6 
5 
4 
3 
2 
1 

SAT 
Composite** 

1450 
1400 
1360 
1300 
1260 
1210 
1160 
1100 
1060 
1010 
970 
930 
900 
870 
830 
800 
770 
720 
680 
660 

SAT 
Verbal 

800 
780 
760 
720 
670 
650 
640 
610 
590 
580 
540 
520 
490 
470' 
450-
430-
410-
390-
370-
360 
340 
330 
310-
290-
270-
250-
230-
220 
210 
200 
200 
200 
200 

-790 
-770 
-750 
-710 
-660 

-630 
-600 

-570 
-530 
-510 
-480 
-460 
-440 
-420 
-400 
-380 

-350 

320 
300 
280 
260 
240 

SAT 
Mathematical 

800 
770-
740-
720-
710 
700 
680 
660 
640 
620 
600 
580 
570 
560 
540-
530 
510-
500 
490 
480 
460-
450 
430-
420 
400-
380-
370 
360 
340-
320-
300-
290 
280 
270 
250 
200 

790 
760 
730 

•690 
•670 
650 
630 
610 
590 

•550 

-520 

•470 

440 

410 
390 

350 
330 
310 

260 
240 

September 1983 
C. A. Ward 

*Based on percentiles for National College Bound Norms. 
1981 1979-1982; 2,786,439 reports. SAT Data from 
1981-19 82; number of reports not indicated. 

° n ^a*"a f r o m a major university in Texas, 19 77* 
1,847 student records of enrolled students. ' 

ACT 
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