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. This study primarily attempts to determine the problems 

that were perceived by foreign graduate students, American 

graduate students, and graduate faculty advisors in the 

academic advisement process. Comparisons were also made 

between those three groups by seperate specifically designed 

survey instruments. 

The subjects were 69 graduate faculty advisors, 187 

foreign graduate students, and 184 American graduate 

students who were enrolled at North Texas State University 

in the Spring Semester, 1984. Statistical techniques used 

for data analysis include frequency distributions, percen-

tages, means, and Mann-Whitney U test. Significant differ-

ences were determined by the two-tailed test of significance 

at or beyond the .05 level. 

The major findings are that (1) foreign graduate students 

perceived that their advisors were less interested in them 

than their advisors indicated, (2) foreign graduate students 

perceived that they were less satisfied with the advisement 

process than their faculty advisors believed them to be, (3) 

foreign graduate students perceived that both parties of the 

advisement process had performed their roles and responsi-



bilities to a lesser degree than was perceived by faculty 

advisors, and (4) foreign graduate students and faculty 

advisors beleived that their ability to communicate was as a 

problem area. Major conclusions are as follows. 

1. Foreign graduate students misunderstand or are not 

sufficiently aware of the strength the commitment of the 

faculty advisor to the advisement process. 

2. Foreign graduate students have higher expectations of 

the advisement process than do faculty advisors; graduate 

advisors, by virtue of their professional commitment, natur-

ally feel more positive toward the advising process than do 

graduate students and are reluctant to admit low-level 

performance. 

3. Cultural factors may lead to students* generalized 

feelings of frustration and ineffectivness for which the 

advisor and the advising process are blamed. 

4. Communication is a crucial importance for the success 

or failure of the advising process. 
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Chapter I 

INTRODUCTION 

Foreign students in great numbers have come to the United 

States during the last four decades, setting new records 

each year. The total number of foreign students in this 

country is now about 250,000 (4) and may exceed a million 

within the next ten years. 

Several studies have been conducted in recent years to 

identify the problems of foreign graduate students in insti-

tutions of higher education in the United States. These 

studies show that foreign graduate students have academic 

needs and problems which often go unanswered. In parti-

cular, the academic advisement process is of major concern 

to foreign graduate students at institutions of higher 

education (8). Clearly, it may determine or influence their 

academic success. Academic advisement is of central impor-

tance to the overall educational success of foreign graduate 

students. The professional faculty plays a key role in this 

academic advising process. 

At North Texas State University and other universities, 

the problems and needs of both foreign and American graduate 

students need to be addressed. Many of the needs and prob-

lems of foreign graduate students, are the same as those of 
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American graduate students; others are quite different. 

Similar to American graduate students, foreign graduate 

students differ in their prior educational experiences; 

cultural, ethnic and religious backgrounds; value systems; 

expectations; and motivations. Foreign graduate students 

focus most of their attention on their academic programs. 

As a result, academic succcess provides the primary source 

of their satisfactions (8). 

Professors need to recognize that the advisement process 

with foreign graduate students is not a monocultural 

encounter, since those students who seek assistance and 

interact with advisors do so in a multicultural setting. 

They also need to identify the needs and problems of foreign 

graduate students so that they can, in turn, alter the stra-

tegies, skills, and techniques of the academic advisement 

process. 

Statement of the Problem 

This study is concerned with the problems involved in the 

academic advisement process of foreign graduate students at 

North Texas State University. 

Purposes of the Study 

The purposes of this study are as follows: 

1. To determine the problems that are perceived by 

foreign and American graduate students in the academic 

advisement process; 
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2. To determine the problems that are preceived by-

graduate faculty advisors in the academic advisement 

process with foreign and American graduate students; 

3. To compare the perceptions of the problems of the 

advisors with the foreign graduate students in the academic 

advisement process; 

4. To compare the perceptions of foreign graduate 

students with those of American graduate students; 

5. To compare the perceptions of the problems of foreign 

graduate students in the college of education with those of 

foreign graduate students in other colleges at North Texas 

State University. 

Research Questions 

Based on the purposes of this study, the following 

research questions are used to guide the analyses of data. 

1. What problems are perceived as important to foreign 

and American graduate students in the academic advisement 

process? 

2. What problems are perceived as important to graduate 

faculty advisors in the academic advisement process with 

foreign graduate students? 

3. Is there a significant difference between the prob-

lems that are perceived by advisors and foreign graduate 

students in the academic advisement process? 
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4. Is there a significant difference between the prob-

lems that are perceived by foreign graduate students and 

American graduate students in the academic advisement 

process? 

5. Is there a significant difference between the percep-

tions of the problems of foreign graduate students in the 

college of education and those of foreign graduate students 

in other colleges? 

Significance of the Study 

A number of studies investigated significant aspects of 

the special situation of foreign graduate students in higher 

education. Among these studies are those done by Miller and 

Ponder (4), Saleh (5), Senner (6), Soraya (7), Sukamto (8), 

Tapscott (9), and Yeung (10). 

An examination of the literature concerning the problems 

of foreign graduate students reveals that this area needs a 

great deal more investigation. Clearly, universities need 

to determine (a) the interest of individuals and faculty 

members in advising foreign graduate student; (b) the roles 

and responsibilities of the advisement process; (c) and how 

to communicate better in the academic advisement process. 

Professional academic advisors at North Texas State 

University do not have access to direct studies concerning 

the improvement of the process of graduate student advise-

ment in general or, in particular, the advising of foreign 
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graduate students. It is hoped that the empirical data from 

this study, which specifically relates to the comunication 

between professional academic advisors and foreign graduate 

students, will help to minimize the problems encountered in 

advising foreign graduate students. Furthermore, the unique 

contribution of this study is that it will add a new dimen-

sion to the current literature on foreign graduate student 

problems and suggest recommendations for the future academic 

advisement of foreign graduate students. 

This study, then, is important primarily because it 

provides a base of knowledge upon which to improve the 

advising of foreign graduate students. It ascertains the 

problems perceived by foreign graduate students; it ascer-

tains the problems perceived by professional academic advi-

sors; it compares the problems perceived by foreign graduate 

students with those of professional academic advisors; and 

it compares the problems perceived by foreign graduate 

students with those of American graduate students. 

Definition of Terms 

For the purposes of this study, the following terms are 

defined. 

h foreign graduate student is any graduate student who is 

•not an American citizen. This term is synonymous with 

"international graduate student." 
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Intercultural communication is "the ability to understand 

and be understood by a person from another culture" (10). 

Basic Assumptions 

Following are the basic assumptions for this study. 

1. It is assumed that the personal interest of academic 

advisors in foreign graduate students is a factor related to 

the advisee's academic progress. 

2. It is assumed that the acceptance of proper roles and 

specific responsibilities by advisors and advisees is an 

important factor in providing a better atmosphere during the 

advisement process. 

3. It is assumed that the academic advisor needs to have 

intercultural communication skills as well as content know-

ledge of their field in order to advise foreign graduate 

students more completely in the academic advisement process. 

4. It is assumed that the foreign graduate student's, 

satisfaction with the advisement process cannot be inferred; 

it must be asked. Kamm states that "In order to ascertain 

the worth of the the product, it is well to question the 

student, the consumer of the product" (2, p. 543). 

5. It is assumed that an individual's perception of an 

experience is reality for him (3) and that what he experi-

ences effects him directly (1). It is assumed that the 

advisee's own report of the way he experiences his advisor 

and the advisement process will be the most reliable, direct 

evidence obtainable of his actual experience. 
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Chapter II 

REVIEW OF LITERATURE 

Based on the nature of this study, this review is 

presented under the categories of (a) the advisor's interest 

in advising students, (b) the roles and responsibilities, 

(c) comunication, and (d) the satisfaction of the advisee 

with the academic advisement process. The materials 

reviewed include books, periodicals, unpublished disserta-

tions, and college student personnel abstracts. 

The Advisor's Interest in Advising Students 

One of the more significant studies relating to the 

interest of the advisor in advising was conducted by Cummer 

(9) at Florida State University. The basic question in that 

study was does it make any difference whether or not the 

advisor is really interested in advising? A logical conclu-

sion, frequently, is that the interested advisor obtains the 

best results. However, no systematic research assessing the 

relationship between interest and advisement results was 

available at the beginning of Cummer's study. An educated 

guess could be made on the basis of past experience, common 

sense, and subjective evaluation. Empirical data are diffi-

cult to find on measurement of the interest of the advisor 
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in the academic advising process. Several authorities feel 

that the attitudes and feelings of the students who have 

been recipients of advisement are indicators of the interest 

of the advisor in such a process. 

The intent of Cummer's study was to determine the rela-

tionship between the interest of faculty advisors in coun-

seling and the degree of satisfaction of their advisees by 

1. Administering an attitude scale developed to measure 

advisee satisfaction; 

2. Identifying advisors with high degrees of interest in 

counseling and those with a limited degree of interest in 

counseling; 

3. Measuring advisees in two categories of advisors by 

administering the attitude scale; 

4. Matching samples of advisees of these two groups of 

advisors; 

5. Analyzing the difference between the two means;and 

6. Comparing subjective individual follow-up interviews 

with the advisees scoring highest on the attitude scale and 

those scoring lowest. 

The major hypothesis in the study tested by statistical 

methods was a null hypothesis stated as follows: 

Students counseled by faculty advisors with high 
interest in counseling will show no significant differ-
ence in satisfactions with the help received as measured 
by their responses to an attitude scale from those coun-
seled by faculty members with limited interest in coun-
seling (9, p. 23). 
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The results of the Cummer study rejected the hypothesis that 

there is no significant difference between the satisfaction 

of advisees counseled by interested advisors and those coun-

seled by limited interest advisors. 

The relationsip between the degree of interest in coun-

seling activities of faculty advisors and the satisfaction 

of advisees with advisement received is summarized as 

follows: 

Florida State University students counseled by faculty 
advisers with high interest in counseling show signifi-
cantly more satisfaction as measured by their responses 
to a faculty-advisement scale than do Florida State 
University studets counseled by faculty members with 
limited interest in counseling (9, p. 69). 

In conclusion, Cummer considers that the following impli-

cations are noteworthy. Interest in counseling activities 

should be ascertained and given serious consideration when 

assigning faculty members to advising duties. Even if it is 

not permissible to select faculty advisors with due consid-

eration given to their interst in counseling activities, 

those advisors who are selected should be provided with 

complete and accurate information on all academic matters or 

3-t least be made aware of where it is available. Provision 

should be made for insuring the ready availability of the 

advisor to the advisee; and insofar as possible, advisees 

should be assigned to an advisor from their own major 

interest area (9, pp. 96-98). 

Another study was conducted by Soraya (19) at Pittsburgh 

University. The principal research question was what 
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factors are perceived as important to the academic advise-

ment process by the academic advisors and their interna-

tional graduate advisees? Factors studied include nine 

categories surveyed from the advisors' perspective. One of 

the nine factors dealt with the interests of academic advi-

sors and international graduate advisees. Two questions 

were asked of students and advisors to examine this factor: 

"(1) The advisor's perceptions of how much they try to learn 

about the customs and cultures of their advisees' countries, 

and (2) whether or not the advisors spoke with their advi-

sees about current issues in their countries" (19, p. 92). 

Advisors indicated that their interest was moderate or high 

on the continiuum in regard to learning about the back-

grounds of their advisees. Students were also asked to give 

their opinions as to whether or not their advisors took an 

interest in their countries or cultures. One third of the 

students claimed to recognize interest on the part of their 

advisors. The second question--whether or not the advisors 

spoke with their advisees about current issues in their 

countries--received the most positive responses from the 

respondents in the school of education at Pittsburgh Univer-

sity. The responses of academic advisors to the same ques-

tion, however, were moderate (19). 

As a conclusion, Soraya states, 

Academic advisors perceived that their personal interest 
in their international graduate advisees was a factor 
related to the academic advisement process of interna-
tional students. International students perceived that 
their advisor's interest in them was a factor related to 
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their academic process. They also indicated that they 
believed that their advisors were less interested in 
them than their advisors indicated (19, pp. 147-148). 

In summary, the study points out the importance of an advi-

sor's interest in his advisee and the advisement process. 

She further notes that 

Interest causes heightened interaction in intercultural 
communication. One of the characteristics necessary for 
effective intercultural advisement is having an interest 
in the advisee, as a person, and as a student with 
specific qualities and background (19, p. 32). 

Cummer's and Soraya's studies relate to this study in their 

conclusions that an advisor's interest in the process of 

advisement and in his advisees is a necessary element of the 

successful advisement process. 

The Roles and Responsibilities 

One of the many tasks university professors have, in 

addition to teaching and research, is that of advising 

students formally and informally. Students, too, have 

responsibilities in the advising process. At times, both 

the advisor and the advisee are confused about their roles 

and responsibilities within counseling situations; for that 

reason, each party often holds unclear expectations about 

the outcome of the counseling process. Consequently, the 

role of advising is perceived differently by advisor and 

advisee. In such a case an apparent lack of agreement 

between advisor and advisee may result in conflict, confu-
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sion, and irrational expectations. One may say that the 

faculty member has the duty to advise while it is the 

student's role and responsibility to avail himself of this 

service. This is the traditional type of advisor-advisee 

relationship which was described by Crookston at a confer-

ence on academic advising. He states, 

The traditional relationship between the academic 
advisor and the student may be described as prescrip-
tive. As implied by the term itself, the relationship 
is obviously based on authority; the advisor is the 
doctor and the student the patient. The patient comes 
in with some ailment. The doctor makes a diagnosis, 
prescribes something or gives advice. Therefore, if the 
student follows the advice, the problem will be solved 
and all is well! In this context the advisor presumably 
"teaches" and the student "learns" (7, pp. 12-13). 

Hence, from the student's view, the advisor controls the 

relationship as well as any resulting decisions. This may 

not always be the case. The student may control with 

various comments and questions, or at least there may be a 

two-way communication process. In contrast with the tradi-

tional type of relationship, Crookston defines a develop-

mental relationship, and thereby clarifies the ambiguity of 

the advisor-advisee relationship. 

The developmental relationship is based on different 
values and principles. The most important of these is 
the belief that the relationship itself is one in which 
the academic advisor and the student differentially 
engage in a series of developmental tasks, the 
successful completion of which results in varying 
degrees of learning by both parties. These develop-
mental tasks include reaching an agreement on who takes 
the initiative, who takes responsibility, and who 
supplies knowledge and skill and how they are obtained 
and applied (7, p. 13). 
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These and other questions must be understood by both 

parties--advisor and advisee; otherwise, it will be assumed 

that both have the same idea of what the role of each is to 

be in the advisor-advisee relationship. The result is often 

distracting if not totally destructive to the advisee-ad-

visor relationship. Taking time to talk about and agree on 

interpersonal and working relationships and circumstances 

can help avoid such conflicts (7). The academic advisor's 

role and responsibility in the academic advisement process 

is to perform some specific functions designed to aid each 

student in gaining the maximum from the university experi-

ence. This role can be divided into four major areas: 

instructing, growth facilitating, resource person, and 

friend (23). 

Bostaph and Moore (3), in "Training Academic Advisors: A 

Developmental Strategy," explain five functions that were 

synthesized and reaffirmed by other educators. These func-

tions are 

1- The advisor provides the student with adequate infor-
mation on course being offered, areas of interest, 
educational opportunities, educational policies and 
regulations, and administrative procedure, as well as 
information about university resources and services. 2-
The advisor assists the student in making sound deci-
sions concerning the selection of specific programs and 
courses on a term-by-term basis in keeping with the 
student's needs and interests. 3- In these advising 
sessions, the advisor also facilitates student develop-
ment by getting to know and understand the student. The 
advisor becomes aware of the student's needs, motives, 
purposes, and expectations. 4- Often the advisor 
provides the student with the overall objectives and 
philosophy of education and the rational for specific 
requirements. The advisor acts as the interpreter to 
the student of the meaning of education and the nature 
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of disciplinary and interdisciplinary study. 5- But 
most important, the advisor provides the opportunity and 
encouragement for each interested student to develop 
educational programs and professional strategies in 
keeping with the student's interest and abilities (3, 
pp. 45-46). 

These functions also are reaffirmed and restated by Stickle 

(20) in his article, "Faculty and Student Perception of 

Faculty Advising Effectiveness." 

In 1981, Sukamto (21) conducted a study to examine the 

perceptions of Indonesian students and their major advisors 

of the ideal and actual practices of foreign graduate 

student advising. The four objectives of the study organ-

ized the analysis around the concepts of (a) advisor-advisee 

consensus, (b) advising expectations, (c) training satisfac-

tion, and (d) facilitation an effective advisor-advisee 

relationship. 

After analyzing the data, Sukamto found that there was an 

apparent lack of consensus between the two sample groups, 

advisors and advisees, on (a) the perceived role of foreign 

graduate student advising and (b) the relative adequacy of 

the actual advisory practices. It was also found that with 

academic advising the two groups experienced less interac-

tion than they had anticipated, whereas with non—academic 

advising, their experiences were compatible with their 

expectations (21). 

Other authorities in the field of advising expect faculty 

members to pay more attention to the student and function as 
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counselors for the student. This expectation is vividly 

demonstrated by Crowder (8), in his article, "The Role of 

the University Professor As Counselor." He states, 

It is therefore important for every one entering the 
university classroom regardless of her/his expertise in 
a particular field or discipline to give some attention 
to ways of helping students who come to them for coun-
seling and advice (8, p. 393). 

In the same article Crowder suggests basic guidelines for 

approaching t he counseling situation. These suggestions 

are listed as follows: 

1. Focus on students as well as subject matter.... 2. 
Be alert to signals that indicate students may be having 
difficulties.... 3. Encourage the student to clarify, 
if possible, just what the problem is.... 4. Listening 
with the third ear.... 5. Use the indirect 
approach.... 6. Keep these discussions confiden-
tial.... 7. Provide career information.... 8. Recog-
nize the scope of your ability (7, pp. 393-395). 

The studies previously cited indicate that a large 

majority of students and faculty members agree that advisors 

should carry out the activities related to the mechanics of 

advising, such as providing general information, providing 

guidance, encouraging, and performing course requirements. 

These findings are supported by Brown and Larson (4) in 

their precise survey research. They sent a questionnaire on 

perceptions and expectations of the advising function to 

1,367 faculty members and 2,550 students at four midwestern 

universities. Results of the questionnaire indicate that a 

high percentage of the students and faculty members agreed 

that advisors should provide general guidance as well as 

help clarify career goals and encourage students to seek 



18 

information on careers. Other findings from that study 

related to academic advisement state, 

More of the students than of the faculty members 
agreed that advisors should be knowlegeable about jobs, 
inform students of office hours and seek out 
students.... More of the faculty members than of the 
students agreed that advisors should assist in solving 
personal problems, insist on demanding courses, and help 
with bureaucracy.... (4, p. 342). 

Clearly, it may be concluded from this review that the 

chief role of the advisor is to serve the student by 

advising and the advisee's chief role is to avail himself of 

this service. As Hurley, the Chancellor of North Texas 

State University, says, "We are here to serve the students, 

that is our highest priority" (22). 

Communication 

In any interaction, particularly in the advisement 

process, communication is important. An ability to communi-

cate is the foundation of the advisement process. To the 

foreign graduate student, communication is of primary impor-

tance to his academic success. In this section, intercul-

tural communication, verbal communication, non-verbal commu-

nication, the experiences of the advisor with other 

cultures, and barriers to communication are discussed. 

Intercultural Communication 

The effectiveness of advising culturally different 

students is facilitated by the advisor's general sensitivity 
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to verbal and non-verbal communication, and by his knowledge 

of communication styles in other cultures. According to 

Soraya (19), for successful intercultural communication, two 

elements should be present: an awareness of different 

cultures and an understanding of cultural differences and 

similarities. Barna, further indicates, 

To be able to successfully communicate with someone from 
another culture, you must "know" that he has different 
customs, goals, and thought patterns from your own--but 
this is not enough. You must be aware of unspoken 
codes, and somehow be able to relate his actions, which 
result from his feelings, to your own experiences (1, P. 
39) . 

In various cultures it is polite to refuse the first or 

second offer of refreshment (18). This is only one of a 

large number of examples of cultural difference. Sitaram 

states, 

What is an effective communication symbol in one 
culture could be an absence gesture in another culture. 
The communication technique that makes a person 
successful in New York could kill him in New Dehli. This 
happens because the person fails to understand the 
nature of communication between people of different 
cultures (18, p. 19). 

Verbal Communication 

Language facility is a basic skill for facilitating 

communication in the advisement process. In Mogharabi's 

(15) study, 40 percent of the 190 foreign students who took 

the Nelson-Denny entrance examination had a reading speed of 

less than 100 words-per-minute; only 4 percent were able to 

read over 300 words-per-minute. This lack of basic skills 
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makes it difficult for foreign students to handle communica-

tion that depends on the ability to understand rapid speech, 

slang, and unfamiliar American accents. A student's 

inability to communicate effectively can cause academic 

problems and can also result in a sense of isolation or 

"foreignness." Yeung (24) states that good communication 

skills, which are mostly related to adequacy of language, 

can facilitate reaching a solution to other problems. 

A study conducted by Figueroa and Friedenberg (10) deals 

with a similar situation. More than 100 engineering 

instructors from a multicultural area of South Florida were 

asked what problems were most common when dealing with 

foreign students and what suggestions they offered to 

minimize these problems. Most respondents reported language 

barriers, attitude problems, academic preparation, and 

cultural adjustment as the most commonly encountered diffi-

culties . Their suggestions included assessing students' 

English and academic preparation more carefully before 

admitting them into programs, improving classroom communica-

tion by^making a greater effort to state important points 

clearly and verbally checking for understanding, and using 

visual aids whenever possible. Soraya (19) also states that 

language facility is very important in intercultural commu-

nication because our language is a product of our culture 

and, at the same time, our culture is a product of our 

language. 
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In social activities, language facility plays a major 

role. The lack, of this skill may cause misunderstanding in 

the advising process. As indicated in Reiff's (17) study of 

foreign students at the University of Georgia, there is a 

high correlation between a lack of English proficiency and 

lack of participation in social and cultural functions. 

Non-Verbal Communication 

In the advisement process, a language does not merely 

record and transmit the thoughts and perceptions of the 

advisor and the advisee, it actually helps to shape both 

(6). Learning language is only the beginning of communica-

tion (19). An understanding of non-verbal expression is 

also critical to the success of the advisee-advisor rela-

tionship. The lack of understanding of non-verbal signs and 

symbols is a definite communication barrier. As Dillard and 

Ivey (13) indicated, more than 85 per cent of the counseling 

relationship involves non-verbal communication. In the 

advising process, which is a kind of counseling, the impor-

tance of non-verbal communication is obvious. It is 

possible to learn the meaning of these nonverbal signs and 

symbols, such as gestures, postures, and vocalization, in 

much the same way a verbal language is learned. It is 

difficult, however, to interpret correctly the codes of 

other cultures that are farther from one's frame of refer-

ence. As noted by Barna, "people from different cultures 
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inhabit different sensory worlds. Each sees, hears, feels, 

and smells only that which has some meaning or importance 

for him...." (2, p. 242). 

Experiences of the Advisor with other Cultures 

Culturally experienced advisors communicate better with 

the student from a different culture. Ivey remarks that 

"The person who has functional experience in more than one 

culture may better be considered an advantaged person...." 

(13, pp. 298-299). Furthermore, Ivey says, 

In Montreal ... such individuals revealed higher intel-
ligence test scores for people experienced in both 
French and English. The major difference between the 
United States and Montreal, of course, is that bicul-
tural skills are viewed as useful in Montreal (13, pp. 
298-299). 

Soraya's study further reveals that 

The academic advisor's previous advisement experience 
with international graduate advisees, was perceived to 
be helpful in advising international graduate students. 
The intercultural experience of the academic advisors, 
such as foreign travel and teaching, studying, and 
working abroad was thought to be helpful (19, P. 136). 

Barriers to Communication 

According to Barna (2, pp.242-244), five major barriers 

to communication are (a) language, (b) nonverbal misunder-

standing, (c) the tendency to evaluate, (d) perception ster-

e°types, and (e) high anxiety. Each of these areas is 

discussed in following subsections. 
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Language. The following specific obstacles of learning 

language need to be mentioned. Katz lists these obstacles 

as 

a) The failure to refer language to experience and 
reality, b) The inability to transcend personal experi-
ence in intergroup communication, c) Stereotype: the 
assimilation of material to familiar frames of refer-
ence, and d) The confusion of percept and concept: 
reification and personification (14, p. 241). 

Vocabulary, syntax, slang, and dialects are some of the 

elements of language that are used for communication. Katz 

says, "Because language is symbolic in nature, it can only 

evoke meaning in the recipient if the recipient has experi-

ences corresponding to the symbol" (14, p. 243). 

Non-verbal misunderstanding. This is the lack of compre-

hension of the nonverbal signs and symbols. Gestures, 

postures, and vocalization causes communication obstacles. 

Tendency to evaluate. Another barrier to an under-

standing between persons of differing cultures is the 

tendency to evaluate the statement or action of the other 

person rather than to try to understand the thoughts and 

feeling expressed. Barna notes, 

Eacfi person's culture, his own way of life, always seems 
right, proper, and natural. This attitude prevents the 
open-minded attention needed to look at the attitudes 
and behavior patterns from the other's point of view. A 
mid-day siesta usually changes from a "lazy habit" to a 
"pretty good idea" when someone listens long enough to 
realize the mid-day temperature of the country of the 
foreign visitor is 115 fahrenheit (2, p. 243). 

Perception stereotypes. The fourth barrier is the pres-

ence of preconceptions and stereotypes that reduce the 
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threat of the unknown by making the world predictable. Katz 

concludes, 

Though the oversimplified and distorted notions of 
racial and national groups are usually cited as examples 
of stereotypes, the process of assimilating material to 
narrow performed frames of reference is characteristic 
of most of our thinking: of our judgment of social 
classes, occupational callings, artistic and moral 
values, and the characters and personalities of our 
acquaintances (14, p. 246). 

High anxiety. According to Motoko, "the native is uncom-

fortable because he cannot frame the appropriate verbal 

context for sustaining the action or ceremonial. He is also 

threatened by the unknown knowledge, experience, and evalua-

tion" (16, p. 244). 

The Satisfaction of. the Advisee with the 

Academic Advisement Process 

The chief concern of this section is the identification 

of the factors that will be satisfactory to advisees in the 

advisement process. One of the studies of these factors was 

conducted by Chathaparampil (5) at Michigan State Univer-

sity. T,his study attempted to identify those characteris-

tics which uniquely contribute to an advisement process and 

which would be satisfactory to advisees. The chief concern 

was the identification of advisee satisfaction. 

The procedure was to identify those factors that appeared 

to be unique to each of the selected five programs at 

Michigan State University. These factors were gathered from 
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interviews with academic advisors and administrators from 

each college. The results of the tentative identification 

were developed into five hypothesis. A questionnaire was 

administered to the entire sample from five programs with 

different aspects of their academic advising programs in 

order to measure the satisfaction of an advisee. 

Chathaparampil's (5) major findings were as follows. The 

students from the University College expressed significantly 

higher satisfaction on the variable "service to students" 

than students from the College of Arts and Letters, Justin 

Morril College, the Engineering College, or the students who 

were advised by a random sample of the university teaching 

faculty. The students from the College of Arts and Letters 

expressed significantly higher satisfaction on the variable 

of "rapport" than the students advised by the sample of 

teaching faculty. The students from Justin Morril College 

expressed significantly higher satisfaction on the variable 

of "technical help in curriculum planning" than the students 

from the College of Arts and Letters or the students advised 

by the sample of teaching faculty. The students from the 

College of Engineering expressed significantly higher satis-

faction on the variable of "personal help" than the students 

from the College of Arts and Letters, Justin Morril College, 

or those advised by the sample of teaching faculty. The 

students advised by teaching faculty expressed significantly 

higher satisfaction on the variable of "advisor competence 
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in the academic field" than the students from the University 

College, the College of Arts and Letters, or Justin Morrill 

College. The researcher concludes from the analysis of the 

students' responses that 

A general improvement in the level of satisfaction may 
be obtained by emphasizing all aspects of academic 
advising, namely, service to students, rapport, tech-
nical and personal help, the knowledge of the academic 
area. This means that the academic advisor should be a 
"well-rounded" individual who will extend his help to 
students for whatever need the student may have. This 
does not mean that the advisor should necessary be well 
qualified in all the areas. A minimum quality which may 
be imperative in every academic advisor is an attitude 
favorable toward helping students either directly or 
indirectly (5, pp. 15-17). 

Another factor related to the advisee's satisfaction is 

interpersonal relations. This factor was studied by Hardy 

at the University of Cincinnati. 

Factor analysis indicated that Interpersonal Relations 
most significantly related to advisement satisfaction. 
This factor disproved the original, theoretical concept 
that Component Importance with its subelements, Exper-
tise, Expectation, and Self-perceptions as well as 
Interpersonal Relations were all important aspects of 
advisement satisfaction. Further analysis compared the 
independent variable factors and Advisement Satisfaction 
in a multiple regression which resulted in the Interper-
sonal Relations factor being the best for predicting 
satisfaction. The discriminant function of factor 1, 
Interpersonal Relations, was found to be the best pred-
ictor of advisement satisfaction among the population 
sample (12, p. 119). 

According to the ratings of the student sample population in 

the same study, interpersonal relations is the component 

most functionally related to advisement satisfaction. 

In conclusion, Hardy pointes out that 

Interpersonal Relations were viewed by the students in 
this study as being the most important factor affecting 
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advisement satisfaction. This fact also indicates that 
from the students' point of view neither the advisors' 
expertise in his or her field; the expectations from 
advisors and services; nor self-perceptions are as 
important to a satisfactory academic advisement program 
(12, p. 119). 

Yet another study related to this area was conducted by 

Galiouridis (11). Galiouridis attempted to determine the 

degree of satisfaction as perceived by international 

students at Alabama University. 

The academic, personal, social, and financial satisfac-

tion of the international students was assessed through the 

use of a questionnaire which was developed after a review of 

the related literature. In evaluating the hypotheses 

statistically, some of the major findings related to inter-

national students' satisfaction are: 

1. Approximately 80% of the respondents reported some 
degree of satisfaction with their academic life. 2. 
Forty-three percent of the respondents appeared to 
express overall satisfaction with their personal life 
based on the items examined in the survey. 3. Eighty 
percent of the respondents indicated some level of 
satisfaction with their social life. 4. Financial 
considerations revealed a greater degree of dissatisfac-
tion than any other of the components examined in this 
study. 5. Combining the four areas in this study, 
approximately 35% of the respondents indicated some 
level of satisfaction, 22% were undecided, and 25% 
expressed some level of dissatisfaction with their 
overall educational experience in the United State (11, 
PP. 3348). 

Galiouridis' study relates to this study in the conclu-

sion that the total satisfaction of international graduate 

students has a positive relationship with their academic 

success, and that this is an important factor related to the 

academic advisement process. In addition, academic advisors 
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should be made aware of the students' special needs, poten-

tial problems, and degrees of satisfaction of their advisees 

by developing their own strategies for offering the proper 

atmosphere in the advising process. 

A national survey (15) at thirty universities in the Fall 

of 1979 (which focused on academic and non-academic needs, 

goals that brought students to the United States, and 

linguistic needs) was conducted with a multi-stage cluster 

sample of almost 1,900 foreign students. The students rated 

the questionnaire items for importance and satisfaction. 

The findings revealed that financial and educational needs 

were most important to the foreign students, and informa-

tional and non-academic needs were considered least impor-

tant. Basic educational goals were the most satisfactory 

factors for these students. They were the least satisfied 

with finances and educational and career coordination 

between the United States and their home countries. The -

students' cohabiters, age, marital status, length of stay, 

and their perceptions of the prestige accorded to their 

country had some effect on satisfaction. Gender, orienta-

tion program attendance, and previous international experi-

ences effected the student's ratings of importance. School 

size and student classification had no substantial effect on 

the importance orratings of satisfaction. These findings 

need to be considered in the advising of international 

students by their academic advisors. 
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Chapter III 

METHODS AND PROCEDURES 

Introduction 

The purpose of this chapter is to present the methods and 

procedures that are used to achieve the objectives of the 

study. These purposes are 1. To determine the problems 

that are perceived by foreign graduate students in the 

academic advisement process; 2. To determine the problems 

that are perceived by graduate faculty advisors in the 

academic advisement process with foreign and American grad-

uate students; 3. To compare the perceptions of the prob-

lems of graduate faculty advisors with those of foreign 

graduate students in the academic advisement process; 4. To 

compare the problems that were perceived by foreign graduate 

students with those of American graduate students;and 5. To 

compare the problems that were perceived by foreign graduate 

students in the college of Education with those of foreign 

graduate students in other colleges at North Texas State 

University. 

This chapter contains a description of the procedures 

followed in this study. Topics included are (a) the 

research population, (b) the survey instrument, (c) content 

32 
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validity of the instrument, (d) the procedures for collec-

tion of the data, (e) and research questions and procedures 

for the analysis of data. 

Research Population 

The research population is composed of the following 

three groups. 

1. The foreign graduate students enrolled at North Texas 

State University in Denton, Texas, during the Spring 

Semester, 1984, were surveyed regardless of the kind of visa 

they were holding. In order to ensure an adequate sample, 

one-third (N=366) of the foreign graduate students enrolled 

at North Texas State University received the questionnaire. 

A majority of the questionnaires was returned and this was 

deemed sufficient for the purposes of the study. According 

to the International Student Office, the number of foreign 

graduate students for the Spring Semester, 1984, was 1,100. 

2. American graduate students enrolled at North Texas 

State University during the Spring Semester, 1984, were also 

surveyed using the same number (N=366) of questionnaires as 

distributed to foreign graduate students. A majority of the 

questionnaires was returned and this was deemed sufficient 

for the purposes of the study. 

3. The graduate faculty advisors who taught in the grad-

uate schools and colleges of North Texas State University 

during the Spring Semester, 1984, were surveyed. One-half 
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of the graduate faculty advisors was contacted. A majority 

of the questionnaires was returned and this was deemed 

sufficient for the purposes of the study. 

The Survey Instrument 

The study uses the survey research method through the 

distribution of questionnaires. The set of instruments was 

designed to collect data from graduate faculty advisors 

(Appendix B), foreign graduate students (Appendix C), and 

American graduate students (Appendix D). The set of instru-

ments is composed of five parts, as follows. 

Part 1. Demographic data; 

Part 2. The advisor's interest in advising advisees; 

Part 3. Advisee-reported satisfaction with the advise-

ment process; 

Part 4. Roles and responsibilities of both academic 

advisors and advisees (foreign and American graduate 

students) in academic advisement;and 

Part 5. Communication between advisors and foreign grad-

uate students. 

The conception and implementation of these instruments 

were based on professional publications, previous studies, 

authoritative opinion, and personal experience. The instru-

ments were validated for clarity prior to administration by 

utilizing the perceptions of seven educators who are estab-

lished as experts in the field of international studies at 

North Texas State University. 
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Three instruments were designed to identify three sets of 

perspectives: the advisors', the foreign graduate 

students', and American graduate students' in each of four 

problem areas. Since the goal of this study was to assess 

the advisement process from the perceptions of foreign grad-

uate students, the American graduate students, and their 

advisors, the questions are presented in three instruments 

aPPr°aching the same conceptual points. Communication was 

not included in the American graduate student questionnaire; 

it was assumed that the problems of American graduate 

students in communication were not of the same nature as 

those of foreign graduate students. 

Each problem area consists of several questions. These 

questions are based upon information collected from the 

review of the literature, books and articles written by 

professionals in the area, and studies and unpublished 

dissertations completed in the field. Every effort was made 

to keep the number of questions to a minimum and 

understandable in all respects. 

Each respondent was asked to indicate a degree of impor-

tance for each of the questions. For the purpose of 

zing the responses, each was assigned a numerical 

value. Each response was weighted as follows; 5= highly 

important; 4= very important; 3= moderately important; 2= 

relatively important; and 1= unimportant. 
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The summation of the numerical scales as checked by the 

advisors, foreign graduate students, and American graduate 

students was used through applied statistical tests to 

determine if the perceptions of advisors and advisees were 

significantly different in regard to the problems that were 

perceived by both parties in the academic advisement 

process. 

Content Validity of the Instrument 

Since the initial instrument was preliminary in nature 

and needed to be validated, a panel of seven authorities in 

the field of international studies was selected to serve as 

a validation team (Appendix E). These authorities were 

requested to examine and assess the questionnaire. Items in 

the survey were revised or deleted based on the comments and 

suggestions of these authorities. Items assigned a rating 

of 3 or higher by these authorities were assumed to have 

validity and were included in the final questionnaire. Each 

response was weighted; 5= highly significant; 4= very signi-

ficant; 3= moderately significant; 2= relatively insignifi-

cant; and 1= insignificant. 

Professional advice regarding the improvement of the 

questionnaire was also solicited from a research specialist 

and a programmer analyst at North Texas State University. 
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Procedures for the Collection of Data 

After the validation of the questionnaire by the panel of 

authorities, the questionnaires were distributed among the 

selected foreign and American graduate students in the 

manner previously outlined. Distribution of the question-

naires took place with the cooperation of department chair-

persons, faculty members and, in a few cases, other graduate 

students. The reasons for personal distribution were (a) 

lack of access to computer listings of names, addresses, and 

telephone numbers of American graduate students; (b) the 

need to obtain a sufficient number of responses; and (c) the 

need to receive representational samples from the various 

graduate colleges at North Texas State University. A 

majority of overall return was deemed to be sufficient for 

the purpose of this study. 

Both foreign and American graduate students received a 

packet containing a cover letter (Appendix C and D) 

explaining the purpose of the study, a return envelope with 

postage, and the questionnaire. All foreign and American 

graduate students participating in this study were enrolled 

at North Texas State University for Spring, 1984. 

A list of names, addresses, and telephone numbers of all 

graduate faculty advisors was obtained from the faculty 

directory (1). One-half of the graduate faculty advisors 

was selected, in equal proportions from the different grad-
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uate colleges. A majority of overall returns was deemed 

sufficient for the purposes of this study. The graduate 

faculty advisors received a packet containing a cover letter 

(Appendix B) explaining the purpose of the study, a return 

envelope with postage, and the questionnaire. In most 

cases, personal visits were used to elicit a sufficient 

number of responses. 

Research Questions and Procedures 

for Analysis of Data 

The item responses related to research question one (What 

problems are perceived as important to foreign graduate 

students in the academic advisement process?) were ranked 

from the most important to the least important within each 

grouping by using descriptive statistics, such as average or 

mean. An item-by-item comparative analysis was made of the 

responses to the questionnaire. Frequencies of the 

responses by foreign graduate students to each item were 

tabulated and reported in percentages. Survey items consis-

tently receiving a 4 or 5 rating from respondents were 

considered as highly important to the advising process, and 

subjects had fewer problems on those items. Items consis-

tently receiving ratings of 3, 2, and 1 were considered to 

have lesser degree of importance to the advisement process, 

and subjects had more problems on those items. 
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The item responses related to research question two (What 

problems are perceived as important to professional academic 

advisors in the academic advisement process with foreign and 

American graduate students?) were ranked from the most 

important to the least important within each grouping by 

using descriptive statistics, such as average or mean. An 

item-by-item comparative analysis was made of the responses 

to the questionnaire. Frequencies of the responses by 

professional academic advisors to each item were tabulated 

and reported in percentages. Survey items consistently 

receiving a 4 or 5 rating from respondents were considered 

as highly important to the advising process, and subjects 

had fewer problems on those items. Items consistently 

receiving ratings of 3, 2 and 1 were considered to have 

lesser degree of importance to the advisement process, and 

subjects had more problems on these items. 

The item responses related to research question three (Is 

there a significant difference between the problems that 

were perceived by advisors and foreign graduate students in 

the academic advisement process?) were analyzed using the 

Mann-Whitney U Test to determine if there is a significant 

difference between the problems that were perceived by advi-

sors and the specified advisees in the academic advisement 

process. The .05 level of significance was used for accep-

tance or rejection of each item. 
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The item responses related to research question four (Is 

there a significant difference between the problems that 

were perceived by foreign graduate students and American 

graduate students in the academic advisement process?) were 

analyzed using the Mann-Whitney U Test to determine if there 

is a significant difference between the problems as 

perceived by foreign graduate students and American graduate 

students in the academic advisement process. The .05 level 

of significance was used for acceptance or rejection of each 

item. 

The item responses related to research question five (Is 

there a significant difference between the problems that 

were perceived by foreign graduate students in the college 

of education and those of foreign graduate students in other 

colleges?) were analyzed using the Mann-Whitney U Test to 

determine if there was a significant difference between the 

problems that were perceived by foreign graduate students in 

the College of Education and of those foreign graduate 

students in other colleges. The .05 level of significance 

was used for acceptance or rejection of each item. 

According to Roscoe (2), the Mann-Whitney U Test is a 

nonparametric alternative to the t Test for two independent 

samples. The Mann-Whitney U Test requires data on at least 

an ordinal scale. The test is used for situations in which 

independent random samples are drawn from two different 

parent populations and compared to a single criterion to 

determine whether the two populations differ. 
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The North Texas State University Computing Center was 

used in the analysis of data from the responses of graduate 

faculty advisors and graduate students. Comparisions were 

made between the various groups surveyed. 
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Chapter IV 

PRESENTATION AND ANALYSIS OF DATA 

The purpose of this chapter is to present the results and 

the analysis of the data of the study. This chapter is 

organized according to the research questions outlined in 

Chapter I. The findings are based on the 79 graduate 

faculty members, 211 foreign graduate students, and 204 

American graduate students. A total of 440 usable question-

naires were completed by participants. A usable question-

naire was one for which the respondent (a) met the criteria 

to be a respondent, and (b) correctly followed instructions 

in filling out the questionnaire. Faculty advisors' 

responses were deemed unusable if the faculty advisor did 

not have a foreign graduate student as an advisee, which was 

the case with all unusable faculty advisor responses. All 

unusable graduate student responses, foreign and American, 

were the result of a failure to follow directions (Appendix 

A) . 

Basic Criteria 

Survey items consistently receiving a 4 or 5 rating from 

respondents were considered to be highly important to the 

advising process and subjects were deemed to have had fewer 
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problems in relation to those items. Items consistently 

receiving ratings of 3, 2, or 1 were considered to be 

problematic areas. 

Research Question Number One 

Research question one is, "What problems were perceived 

as important to foreign and American graduate students in 

the academic advisement process?" In response to the first 

part of this research question, the perceptions of foreign 

graduate students were considered through 37 items under the 

4 basic areas of (a) advisor's interest in advising, (b) 

student satisfaction with the advisement process, (c) roles 

and responsibilities, and (d) communication. 

Advisor's Interest in Advising According to 

Foreign Graduate Students 

Advisor's interest in advising foreign graduate students 

was examined through the use of five survey items: 

1. The accessibility of the advisor; 

2. The speed with which the advisor acts on the foreign 

graduate students behalf; 

3. The informal nature of the advising session; 

4. The advisor s concern about the foreign graduate 

students; and 

5. The advisor s attitude toward foreign graduate 

students' personal problems. 



45 

As can be observed in the data in Table II, 43.5 percent 

of the foreign graduate students perceived their advisors as 

"highly" interested in advising them with regard to the 

"accessibility of the advisor," and 36 percent perceived 

their advisors as "very" interested. For Item 2, 30.3 

percent of the foreign graduate students perceived their 

advisors as "highly" interested in advising them with regard 

to the "speed with which the advisor acts on the foreign 

graduate student's behalf," and 43.8 percent perceived their 

advisors as "very" interested. For Item 3, 26 percent of 

the foreign graduate students perceived their advisors as 

"highly" interested in advising them with regard to the 

"informal nature of the advising session," and 27.6 percent 

perceived them as "very" interested. 

For Item 4, 34.2 percent of the foreign graduate students 

perceived their advisors as "highly" interested in advising 

them with regard to the "advisor's concern about foreign 

graduate students"; 28.8 percent of the respondents 

perceived their advisors to be as "very" interested. For 

Item 5, 23.9 percent of the foreign graduate students 

perceived their advisors as "highly" interested in advising 

them with regard to the "advisor's attitude toward foreign 

graduate students' personal problems"; and 36.1 percent 

perceived their advisors as "very" interested. 

To summarize the data for this area—the advisor's 

interest in advising foreign graduate students--66 percent 



TABLE II 

FREQUENCY AND PERCENTAGE OF FOREIGN GRADUATE STUDENTS 
REGARDING THE ADVISOR'S INTEREST 

IN ADVISING THEM 
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Survey Items 1-5 Scale Problematic % 

Low l High 5 N Flore Less 

i. The accessibility of 1 1 c 
the advisor. 2 14 7 ! 5 

3 23 12 . 4 20.4 
4 57 36 .5 
5 81 43 . 1 79.5 

2. The speed with which the 1 3 .5 
advisor acts on the foreign 2 9 4 . 9 
graduate students behalf. 3 36 19, .5 25.9 

4 81 43, .3 
5 5b 30. . 3 74. 1 

3. The informal nature of the 1 6 3, . 3 
advising session. <L 14 . 7 

3 64 35! . 4 46. 4 
4 50 27. . 6 
5 47 26. .0 53.5 

4. The advisor's concern about 1 9 4. . 9 
the foreign graduate 2 16 8. 7 
students. 3 43 J . 4 37.0 

4 53 23. 3 
5 63 34. 2 53.0 

5. The advisor's attitude 1 5 2. 3 
toward foreign graduate 2 27 15. 0 
students' personal 3 40 22. 2 4C . 0 
problems. 4 65 36. 1 

4C . 0 

5 43 2 3 9 50 . 0 

summary mean 34. 0 56.0 

of foreign graduate students perceived that their advisors 

were interested in advising them, and they had fewer prob-

lems in the advisement process in this respect. However, 34 

percent perceived that their advisors were not interested in 

advising them and they had more problems in the advisement 

process. 



47 

Student Satisfaction with the Advisement 

Process According to Foreign 

Graduate Students 

As shown by data in Table III, student satisfaction with 

the advisement process was examined through the use of the 

following nine survey items: 

6. Helpful interpersonal relationship during the advise-

ment process; 

7. Adequate advice on writing papers, thesis, or disser-

tation ; 

8. The advisor's competence in preparing degree plans 

and recommending deficiency courses; 

9. The advisor's competence in giving personal help; 

10. The advisor's competence in the field of study; 

11. Friendly atmosphere during the academic advisement 

process; 

12. The expectations of foreign graduate students during 

the advisement process; 

13. Advisee-advisor consensus; and 

14. Overall satisfaction of foreign graduate student 

with academic advisement. 

For Item 6, 24.3 percent of foreign graduate students 

perceived that they were "highly" satisfied with regard to 

"helpful interpersonal relationship during the advisement 
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TABLE III 

FREQUENCY AND PERCENTAGE OF THE PERCEPTIONS OF FOREIGN 
GRADUATE STUDENTS REGARDING THEIR 

SATISFACTION IN THE ACADEMIC 
ADVISEMENT PROCESS 

Survey items 6-14 Scale Problematic % 

Low 1 High 5 N % More Less 

6. Helpful interpersonal i 3 1. 6 
relationship during the 2 14 7. b 

29.2 advisement process. 3 37 20. 0 29.2 
4 36 46. 5 
5 45 24. 3 70.8 

7. Adequate advice on 1 7 3. 8 
writing papers, thesis, 2 10 5. 5 
or dissertation. 3 42 23. 1 32. 4 

4 63 34. 6 
5 60 33. 0 67.6 

8. The advisor's competence 1 3 1. 6 
in preparing degree plans 2 17 9. 2 
and recommending 3 35 19. 0 29.8 
deficiency courses. 4 70 38. .0 deficiency courses. 

5 59 32. ,0 70. 1 

9. The advisor's 1 4 2. 2 
competence in giving c. 13 7, , 2 
personal help. 3 48 26, ! 5 35.9 personal help. 

4 63 34. .8 
5 53 29, . 3 64. 1 

10- The advisor's 1 4 2. _ 2 
competence in the 2 8 4, . 4 
field of study. 3 53 29, . 3 35.9 

4 51 23 p 2 
5 65 35 '.S 64.1 

11. Friendly atmosphere 1 4 2 . 2 
during the academic 2 8 4 . 4 
advisement process. 3 42 23 .2 29.8 

4 70 38 . 7 
5 57 31 c 70.2 

12. The expectation 1 6 3 . 4 
of foreign graduate 2 14 7 t 7 
students during the 3 53 29 ! 3 40 . 4 
advisement process. 4 69 38 .0 

5 39 21 .5 59.6 

13. Advisee-advisor 1 3 7 
consensus. 17 9 7 

o 52 29 5 40 . 9 
4 55 36 9 
cr 39 71 59. I 

14. Overall satisfaction of 1 9 'Zt . 0 
foreign graduate student 2 13 7 . 2 
with the academic 3 47 26 . 1 40.9 
advisement. 4 73 4 3 . 3 

c 33 18 . 4 59. 1 

Summary mean 34.3 65.2 
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process" while 46.5 percent were "very" satisfied in this 

category. For Item 7, 33 percent of the foreign graduate 

students perceived that they were "highly" satisfied with 

regard to "adequate advice on writing papers, thesis, or 

dissertation"; and 34.6 percent of the respondents were 

"very" satisfied with the advisement process in this 

respect. 

For Item 8, 32.1 percent of the foreign graduate students 

perceived that they were "highly" satisfied with regard to 

the "advisor's competence in preparing degree plans and 

recommending deficiency courses" while 38 percent were 

"very" satisfied with the advisement process in this cate-

gory. For Item 9, 29.3 percent of the foreign graduate 

students perceived that they were "highly" satisfied with 

regard to the "advisor's competence in giving personal help" 

and 34.8 percent of them were "very" satisfied with the 

advisement process in this area. 

For Item 10, 35.9 percent of the foreign graduate 

students perceived that they were "highly" satisfied with 

regard to the "advisor's competence in the field of study" 

while 28.2 percent of those surveyed were "very" satisfied 

with the advisement process. For Item 11, 31.5 percent of 

the foreign graduate students perceived that they were 

"highly" satisfied with regard to the "friendly atmosphere 

during the academic advisement process" and 38.7 percent of 

those surveyed were "very" satisfied with the advisement 

process in this area. 
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For Item 12, 21.5 percent of the foreign graduate 

students perceived that they were "highly" satisfied with 

regard to the "expectations of foreign graduate students 

during the advisement process" and 38.1 percent of them were 

"very" satisfied with the advisement process in this 

respect. For Item 13, 22.2 percent of the foreign graduate 

students perceived that they were "highly" satisfied with 

regard to the "advisee-advisor consensus" and 36.9 percent 

of those surveyed were "very" satisfied with the advisement 

process in this category. For Item 14, 18.3 percent of the 

foreign graduate students perceived that they were "highly" 

satisfied with regard to the "overall satisfaction of 

foreign graduate student with academic advisement" while 

43.3 percent were "very" satisfied with the advisement 

process in this regard. 

To summarize the data for the area concerning foreign 

graduate students' satisfaction with the advisement process, 

65.2 percent of foreign graduate students perceived that 

they had fewer problems in this area and they were satisfied 

with the advisement process. However, 34.8 percent of 

foreign graduate students perceived that they were not 

satisfied with the advisement process and they had more 

problems in this respect. 
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Roles and Responsibilities According to 

Foreign Graduate Students 

Foreign graduate students were asked to rate their 

perceptions about (a) the roles and responsibilities of 

their advisors and (b) their own roles and responsibilities 

in the advisement process. 

Roles and responsibilities of the advisors. Five survey 

items (15-19) are used to identify foreign graduate 

students' perceptions about the roles and responsibilities 

of their advisor: 

15. Providing information about the academic system; 

16. Encouraging advisees; 

17. Motivating advisees toward academic performance; 

18. Designing degree plans and signing them; and 

19. Directing advisee with his papers, thesis, or 

dissertation. 

As shown in the data in Table IV for Item 15, 29.3 

percent of the foreign graduate students perceived that 

their advisors' roles and responsibilities were "highly" 

performed in the advisement process with regard to 

"providing information about the academic system" and 42.4 

percent of those surveyed responded that this area of 

concern had been performed by their advisors in a "very" 

satisfactory manner. For Item 16, 31.7 percent of the 

foreign graduate students perceived that their advisors' 

roles and responsibilities were "highly" performed in the 
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TABLE IV 

FREQUENCY AND PERCENTAGE OF THE PERCEPTIONS OF 
FOREIGN GRADUATE STUDENTS REGARDING THE 

ROLES AND RESPONSIBILITIES OF 
THEIR ADVISORS 

Survey Items 15-19 Scale Problematic % 

Low l High 5 N V More Less 

15. Providing information i 1 5 
about the academic 2 9 4. 9 
system. 3 42 22. 8 28. 2 system. 

4 78 4- 2 4 
5 54 29. 4 71.8 

16. Encouraging advisees. 1 1 .5 
2 14 7 "7 
3 42 23! . 0 31.2 
4 68 3 7. , <£. 
5 58 31. , 7 68.9 

17. Motivating advisees 1 0 0 
toward academic 2 18 9 _ .9 
performance. 3 39 2l! , 5 31.4 

4 71 39. 2 
5 53 29 . 4 68. R 

18. Designing degree 1 2 1. . 1 
plans and signing 2 17 9. . 4 
them. 3 53 29, . 3 39.8 

4 70 38, _ 7 
5 39 21, ! 5 50.2 

19. Directing advisee 1 3 1. 7 
with his papers, thesis c. 7 3, ' 9 
or dissertation. • • 3 53 29, . 4 35.0 

4 55 3b' . 1 
5 52 28. . 9 55.0 

nummary mean 33.2 66.8 

advisement process with regard to "encouraging advisees" and 

37.2 percent of those surveyed responded that this area of 

concern had been performed by their advisors in a "very" 

satisfactory manner. 

For Item 17, 29.3 percent of the foreign graduate 

students perceived that their advisors' roles and responsi-

bilities were "highly" performed in the advisement process 
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with regard to "motivating advisees toward academic perfor-

mance" and 39.2 percent of those surveyed responded that 

this area of concern had been performed by their advisors in 

a "very" satisfactory manner. For Item 18, 21.5 percent of 

the foreign graduate students perceived that their advisors' 

roles and responsibilities were "highly" performed in the 

advisement process with regard to "designing degree plans 

and signing them" and 38.7 percent of those surveyed 

responded that this area of concern had been performed by 

their advisors in a "very" satisfactory manner. For Item 

19, 28.9 percent of the foreign graduate students perceived 

that their advisors' roles and responsibilities were 

"highly" performed in the advisement process with regard to 

"directing advisee with his papers, thesis, or dissertation" 

and 36.1 percent of those surveyed responded that this area 

of concern had been performed by their advisors in a "very" 

satisfactory manner. 

To summarize the data in the first part of this area, 

foreign graduate students' perceptions about their advisors' 

roles and responsibilities, 67.8 percent of foreign graduate 

students perceived that they had fewer problems and they 

were content with their advisors' roles and responsibilities 

in the academic advisement process. However, 33.2 percent 

of foreign graduate students perceived that they were not 

content with the advisement process and they had more prob-

lems in this respect. 
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Roles and responsibilities of the foreign graduate 

students. Five survey items (20-24) are used to identify 

foreign graduate students' perceptions about their roles and 

responsibilities in the advisement process: 

20. Making plans to achieve academic objectives; 

21. Making decisions; 

22. Conducting research; 

23. Accepting the advisement situation; and 

24. Following the rules and regulations of the univer-

sity . 

As indicated in Table V, Item 20, 41.5 percent of foreign 

graduate students perceived that their roles and responsi-

bilities were "highly" performed in the advisement process 

with regard to "making plans to achieve academic objectives" 

and 36.6 percent of those surveyed responded that this area 

of concern had been performed by them in a "very" satisfac-

tory manner. For Item 21, 34.1 percent of the foreign grad-

uate students perceived that their roles and responsibili-

ties were "highly" performed in the advisement process with 

regard to "making decisions" and 47.8 percent of those 

surveyed responded that this area of concern had been 

performed by them in a "very" satisfactory manner. 

For Item 22, 29.3 percent of the foreign graduate ' 

students perceived that their roles and responsibilities 

were "highly" performed in the advisement process with 

regard to "conducting research" and 41.4 percent of the 
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TABLE V 

FREQUENCY AND PERCENTAGE OF THE PERCEPTIONS OF FOREIGN 
GRADUATE STUDENTS REGARDING THE SOLES AND 

RESPONSIBILITIES OF THEMSELVES 

Survey Items 20-24 Scale Problematic % 

Low 1 High 5 N % More Less 

20. Making plans to 1 3 1. 6 

achieve academic 2 4 2. 2 

objectives. 3 3 3 18. 0 21.8 objectives. 
4 67 36. 6 
5 76 41. 6 78.2 

21. Making decisions. 1 2 1. 1 21. Making decisions. 
2 4 2. 2 
3 27 14. 8 18.1 
4 87 47. 8 
5 52 34. 1 81.9 

22. Conducting research. 1 0 0 22. Conducting research. 
2 8 4, . 4 
3 45 24, . 9 29. 3 
4 75 41. . 4 
5 53 29. . 3 70.7 

23. Accepting the i 2 1 • X 
advisement 2 12 6 . 5 
situation. 3 42 23 . i 30.8 

4 82 45 .0 
5 44 24 .2 69.2 

24. Following the rules 1 c. 1 . 1 
and regulations of 2 8 4 . 4 

the university. J 41 22 28.2 
4 67 37 !o 
5 63 34 .8 71.8 

Summary mean 25.7 74.3 

those surveyed responded that this area of concern had been 

performed by them in a "very" satisfactory manner. For Item 

23, 24.2 percent of the foreign graduate students perceived 

that their roles and responsibilities were "highly" 

performed in the advisement process with regard to 

"accepting the advisement situation" and 45.1 percent of 

those surveyed responded that this area of concern had been 

performed by them in a "very" satisfactory manner. For Item 
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24, 34.8 percent of the foreign graduate students perceived 

that their roles and responsibilities were "highly" 

performed in the advisement process with regard to 

"following the rules and regulations of the university" and 

37 percent of those surveyed responded that this area of 

concern had been performed by them in a "very" satisfactory 

manner. 

To summarize the data in the second part of this area, 

foreign graduate students' perceptions about their roles and 

responsibilities, 74.3 percent of foreign graduate students 

perceived that they had fewer problems, and they were 

content with their roles and responsibilities in the 

academic advisement process. However, 25.7 percent of 

foreign graduate students perceived that they were not 

content with the advisement process and they had more prob-

lems in this respect. 

Communication According to Foreign 

Graduate Students 

Foreign graduate students' perceptions about communica-

tion between themselves and their advisors during the 

academic advisement process were examined through the use of 

13 survey items. They were asked to rate (a) their percep-

tions of themselves (9 items), and (b) their perceptions of 

their advisors (4 items). 
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Communication (perceptions regarding advisees). The 

survey items concerning foreign graduate students' percep-

tions about themselves are as follows. 

25. Expressing myself in English; 

26. Understanding accent; 

27. Understanding American idioms and slang; 

28. Comprehending English vocabulary; 

29. Understanding rapid speech; 

30. Comprehending gestures, body language, and vocaliza-

tion ; 

31. Understanding the corrections and comments that my 

major advisor puts on my papers, thesis, or dissertation; 

32. Understanding cultural differences and similarities; 

and 

33. Being familiar with American cultures. 

According to Table VI, item 25, 29.7 percent of the 

foreign graduate students perceived that they were "highly" 

able to communicate with their advisors with regard to 

expressing themselves in English. Furthermore, 42.5 percent 

felt they were "very" able and 41 percent perceived that 

they were only "moderately" able to express themselves in 

English with their advisors. 

For Item 26, 18.3 percent of the foreign graduate 

-students perceived that they were "highly" able to communi-

cate with their advisors with regard to "understanding 

accent." Furthermore, 43.3 percent felt they were "very" 
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TABLE VI 

FREQUENCY AND PERCENTAGE OF THE PERCEPTIONS OF FOREIGN GRADUATE 
STUDENTS REGARDING COMMUNICATION BETWEEN THEIR 

ADVISORS AND THEMSELVES IN THE ACADEMIC 
ADVISEMENT PROCESS 

Survey Items 25-33 Scale Problematic % 

Low 1 High 5 N % More Lees 

25. Expressing myself 1 2 1 . 1 
in English. 2 10 5 .5 

3 38 21 .0 27.6 
4 77 42 .5 
5 54 29 .7 72.4 

26. Understanding accent. 1 1 0 . 6 
2 5 3 .3 
3 62 34 . 4 38. 3 
4 78 43 3 
5 33 18 . 4 61.7 

27. Understanding American 1 9 5 .0 
idioms/slang. 2 19 10 . 6 

3 66 36 .7 52. 3 
4 63 35 .0 
5 23 12 .7 47. 7 

28. Comprehending English 1 1 0 .5 
vocabulary. 2 13 7 . 1 

3 52 28 .6 36.2 
4 74 40 .7 
5 42 23 . 1 63.8 

29. Understanding rapid 1 3 7 
speech. 2 18 10 .0 

3 68 37 .3 49.5 
4 54 30 .0 
5 37 20 .5 50.5 

30. Comprehending 1 3 1 .7 
gestures, body language, 2 15 8 . 4 
and vocalization. 3 67 37 . 6 47. 7 

4 64 39 .0 
5 29 16 

• 3 52. 3 

31. Understanding the ' 1 1 0 . 6 
corrections and 2 14 7, . 8 
comments that my 3 43 23, , 9 32. 3 
major advisor puts 4 67 37. , 2 

32. 3 

on my papers,thesis, 5 55 30. , 5 67.7 or dissertation. 
30. 

32- Understandng cultural 1 3 1. 7 
differences and 2 14 3 
similarities. 3 53 29! 6 39. 1 

4 68 38. 0 
39. 1 

5 41 22. 9 60.9 

33. Being familiar with 1 2 
American cultures. 2 18 10 ! 1 

3 52 29. 40 . 4 
4 74 41. 5 
5 32 18. 0 59.6 

Summary mean 
39.9 60.1 
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able while 34.4 percent perceived that they were only 

"moderately" able to communicate with their advisors without 

accent problems. 

For Item 27, 12.8 percent of the foreign graduate 

students perceived that they were "highly" able to communi-

cate with their advisors with regard to "understanding Amer-

ican idioms and slang." Furthermore, 35 percent felt they 

were "very" able while 36.7 percent perceived that they were 

only "moderately" able to communicate with their advisors in 

this respect. For Item 28, 23.1 percent of the foreign 

graduate students perceived that they were "highly" able to 

communicate with their advisors with regard to "compre-

hending English vocabulary." Furthermore, 40.7 percent felt 

they were "very" able, while 28.6 percent perceived that 

they were only "moderately" able to communicate with their 

advisors in this regard. 

For Item 29, 20.6 percent of the foreign graduate 

students perceived that they were "highly" able to communi-

cate with their advisors with regard to "understanding rapid 

speech." Furthermore, 30 percent felt they were "very" able 

and 37.8 percent perceived that they were only "moderately" 

able to communicate with their advisors in this category. 

For Item 30, 16,3 percent of the foreign graduate ' 

students perceived that they were "highly" able to communi-

cate with their advisors with regard to "comprehending 

gestures, body language and vocalization." Furthermore, 36 
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percent felt they were "very" able while 37.6 percent 

perceived that they were only "moderately" able to communi-

cate with their advisors in this respect. 

For Item 31, 30.6 percent of the foreign graduate 

students perceived that they were "highly" able to communi-

cate with their advisors with regard to "understanding the 

corrections and comments that my major advisor puts on my 

papers, thesis, or dissertation." Furthermore, 37.2 percent 

felt they were "very" able, while 23.9 percent perceived 

that they were only "moderately" able to communicate with 

their advisors in this area. 

For Item 32, 22.9 percent of the foreign graduate 

students perceived that they were "highly" able to communi-

cate with their advisors with regard to "understanding 

cultural differences and similarities." Furthermore, 38 

percent felt they were "very" able while 29.6 percent 

perceived that they were only "moderately" able to communi-

cate with their advisors in this respect. 

For Item 33, 18 percent of the foreign graduate students 

perceived that they were "highly" able to communicate with 

their advisors with regard to "being familiar with American 

culture." Futhermore, 41.6 percent felt they were "very" 

able while 29.2 percent perceived that they were only 

"moderately" able to communicate with their advisors in this 

category. 
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To summarize the data in the first part of the area of 

communication--foreign graduate students' perceptions about 

themselves--60 percent of the foreign graduate students 

perceived that they had few problems communicating with 

their advisors. However, 39.9 percent of foreign graduate 

students perceived that they had more problems communicating 

with their advisors in the academic advisement process. 

Communication (regarding the advisors). The survey items 

(34-37) concerning foreign graduate students' perceptions 

about their advisors are as follows. 

34. My advisor's understanding of my accent; 

35. My advisor's comprehension of my English; 

36. My advisor's comprehension of gestures, body 

language; and vocalization; and 

37. My advisor's understanding of cultural differences 

and similarities. 

The data in Table VII, Item 34, show that 16.7 percent of 

foreign graduate students perceived that their advisors were 

"highly" able to communicate with them with regard to 

"understanding of foreign graduate students' accent." 

Furthermore, 47.2 percent felt advisors were "very" able to 

communicate while 28.9 percent perceived that advisors were 

only "moderately" able to communicate with foreign graduate 

students in this respect. 

For Item 35, 23.9 percent of the foreign graduate 

students perceived that their advisors were "highly" able to 
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TABLE VII 

FREQUENCY AND PERCENTAGE OF THE PERCEPTIONS OF FOREIGN GRADUATE 
STUDENTS REGARDING COMMUNICATION BETWEEN THEIR ADVISORS 

AND THEMSELVES IN THE ACADEMIC 
ADVISEMENT PROCESS 

Survey Items 34-37 Scale Problematic % 

Low 1 High 5 N % More Less 

34.My advisor's 1 0 0 
understanding 2 13 "7 .2 
of my accent. 3 52 28! .9 36. 1 

4 85 47. ,2 
5 30 16. . 7 63.9 

35. My advisor's 1 3 I. 7 
comprehension 2 9 5. 'o 
of my English. 3 40 22. , 2 28.9 

4 85 47, '2 
5 43 23. .9 71.1 

36. My advisor's 2 1. . i 
comprehension of gestures, 2 19 10 . .5 
body language, 3 61 33. . 7 45. 3 
and vocalization. 4 76 42. ,0 

5 23 12. n 54.7 

37. My advisor's 1 6 3. , 3 
understanding of 2 18 9. , 9 
cultural differencess 3 66 36. .5 49.7 
and similarities. 4 62 34. . 3 

5 29 16. ,0 50.3 

Summary mean 41.1 58.9 

communicate with them with regard to "comprehension of 

foreign graduate students' English." Furthermore, 47.2 

percent felt they were "very" able to communicate while 22.2 

percent perceived that advisors were only "moderately" able 

to communicate with foreign graduate students in this 

respect. 

For Item 36, 12.7 percent of the foreign graduate 

students perceived that their advisors were "highly" able to 
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communicate with foreign graduate students with regard to 

"comprehension of foreign graduate students' gestures, body 

language, and vocalization." Furthermore, 42 percent felt 

advisors were "very" able to communicate while 33.7 percent 

perceived that advisors were only "moderately" able to 

communicate with foreign graduate students in this category. 

For Item 37, 16 percent of the foreign graduate students 

perceived that their advisors were "highly" able to communi-

cate with them with regard to "understanding of foreign 

graduate students' cultural differences and similarities." 

Futhermore, 34.3 percent felt advisors were "very" able to 

communicate while 36.5 percent perceived that advisors were 

only "moderately" able to communicate with foreign graduate 

students with respect to this area. 

To summarize the data in the second part of the area of 

communication--foreign graduate students' perceptions about 

their advisors--58.9 percent of the foreign graduate 

students perceived that their advisors had few problems 

communicating with them. However, 41.1 percent of foreign 

graduate students perceived that their advisors had more 

problems communicating with them. 

The second part of this research question concerns the 

perception of American graduate students. Their perceptions 

were considered through 24 items under the three basic areas 

of (a) advisor's interest in advising (b) student satisfac-

tion with the advisement process, and (c) roles and respon-

sibilities . 
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Advisor's Interest in Advising According to 

American Graduate Students 

The perceptions of American graduate students about their 

advisor's interest in advising them during the advisement 

process were examined through the use of the following five 

survey items (1-5): 

1. The accessibility of the advisor; 

2. The speed with which the advisor acts on the American 

graduate students behalf; 

3. The informal nature of the advising session; 

4. The advisor's concern about American graduate 

students; and 

5. The advisor's attitude toward American graduate 

students' personal problems. 

As shown by data in Table VIII, 56.8 percent of the Amer-

ican graduate students perceived their advisors as "highly" 

interested in advising them with regard to the "accessi-

bility of the advisor" and 28.4 percent perceived them as 

"very" interested. For Item 2, 36.1 percent of the American 

graduate students perceived their advisors as "highly" 

interested in advising them with regard to the "speed with 

which the advisor acts on the American graduate students 

behalf" and 43.2 percent of the respondents perceived their 

advisors to be "very" interested in advising them. For Item 

3, 15.6 percent of the American graduate students perceived 
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Survey Items 1-5 Scale N 7 Problematic % 

Low 1 High 5 More Less 

1. The accessibility of the 1 2 1 . 1 
advisor. 2 4 z< .2 

3 21 11. .5 14.8 
4 52 28, . 4 
5 104 56. .8 85.2 

2. The speed with which the 1 2 1, . 1 
advisor acts on my behalf. 2 2 1, . 1 

3 34 18, .6 20.8 
4 79 43. . £ 

5 65 36. .0 79. 2 

3. The informal nature of 1 10 5. . 6 
the advising session. £ 20 11. .2 

3 75 41. ,9 58.7 
4 46 25. ,7 
cr 
J 28 15. . 6 41. 3 

4. The advisor's concern 1 23 12. .3 
about me as an American 2 22 12. 3 
student. 3 44 24. 6 49.7' 

4 53 29. 6 
5 37 20. 7 50. 3 

5. The advisor's attitude 1 24 13. 3 
toward my personal 2 31 17. 1 
problems. 3 51 28. -i eL 58.6 

4 54 29. 8 
5 21 11. 6 41. 4 

Summary mean 40.5 59.5 

their advisors as "highly" interested in advising them with 

regard to the "informal nature of the advising session" 

while 25.7 percent perceived their advisors as "very" inter-

ested . 

For Item 4, 20.7 percent of the American graduate 

students perceived their advisors as "highly" interested in 

advising them with regard to the "advisor's concern about 

American graduate students" and 29.6 percent perceived their 
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advisors as "very" interested. For Item 5, 11.6 percent of 

the American graduate students perceived their advisors as 

"highly" interested in advising them with regard to the 

"advisor's attitude toward American graduate students' 

personal problems" and 29.8 percent of American respondents 

perceived their advisors to be "very" interested in advising 

them. 

To summarize the data for this area--the advisor's 

interest in advising American graduate students--59.5 

percent of these graduate students perceived that their 

advisors were interested in advising them and they had fewer 

problems in the advisement process. However, 40.5 percent 

perceived that their advisors were not interested in 

advising them and they have more problems in the advisement 

process in this area. 

Student Satisfaction with the Advisement Process 

According to American Graduate Students 

Student satisfaction with the advisement process was 

examined through the use of the following nine survey items 

(6-14): 

6. Helpful interpersonal relationship during the advise-

ment process; 

7. Adequate advice on writing papers, thesis, or disser-

tation ; 
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8. The advisor's competence in preparing degree plans 

and recommending deficiency courses; 

9. The advisor's competence in giving personal help; 

10. The advisor's competence in the field of study; 

11. Friendly atmosphere during the academic advisement 

process; 

12. The expectations of American graduate students 

during the advisement process; 

13. The advisee-advisor consensus; and 

14. Overall satisfaction of American graduate student 

with academic advisement. 

As shown by data in Table IX, Item 6, 19 percent of the 

American graduate students perceived that they were "highly" 

satisfied with regard to "helpful interpersonal relation-

ships during the advisement process" while 32.1 percent were 

"very" satisfied in this category. For Item 7, 33.2 percent 

of the American graduate students perceived that they were 

"highly" satisfied with regard to "adequate advice on 

writing papers, thesis, or dissertation" and 35.9 percent of 

respondents were "very" satisfied in this respect. 

For Item 8, 51.9 percent of the American graduate 

students perceived that they were "highly" satisfied with 

regard to the advisor's competence in preparing degree 

plans and recommending deficiency courses" and 30.1 percent 

were "very" satisfied in this area. 
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FREQUENCY AND PERCENTAGE OF THE PERCEPTIONS OF 
THE AMERICAN GRADUATE STUDENTS REGARDING 

THEIR SATISFACTION IN THE ADVISEMENT 
PROCESS 

Survey Items 6-14 Scale P roblematic % 

Low 1 High 5 N V More Less 

6. Helpful interpersonal 1 9 4. 9 
relationship during the 2 14 7. 6 
advisement process. 3 67 36. 4 48. 9 

4 59 32. 1 
5 35 19. 0 51.1 

7. Adequate advice on 1 7 3. 3 
writing papers, thesis, 2 18 9. . 8 
or dissertation. 3 32 17. , 4 31. 0 

4 66 35. . 9 
5 61 33. . 1 59.0 

3. The advisor's competence 1 3 1. , 6 
in preparing degree plans 2 7 3. . 3 
and recommending deficiency o 23 12. ,6 18. 0 
courses. 4 55 30 . . 1 

5 95 51. .9 32.0 

9. The advisor's competence 1 11 6. , 1 
in giving personal help. 2 19 10. . 5 

3 72 39. ! 8 56 >.4 
4 52 28. . 7 
5 27 14. .9 43.6 

10. The advisor's competence 1 0 0 
in the field of study. 2 4 2. , 2 

3 29 15, , 9 18. 1 
4 54 29, _ 7 

5 95 52. . 2 81.9 

11. Friendly atmosphere L 6 . 3 
during the academic 2 5 3, . 3 
advisement process. 3 63 34. . 6 41. 2 

4 78 42. ,9 
5 29 15. . 9 58. 3 

12. My expectations' of the 1 5 2. , 7 
advisement process are met. 2 14 7 

3 46 25' . 1 35. 3 
4 73 39. 9 
5 45 24. 6 64. 5 

13. Advisee-advisor 1 3 1. 7 
consensus. 2 18 1 0 . 1 

3 49 2 7 . 5 39. 3 
4 70 39! 3 
5 38 21. 4 60 . 7 

14- overall satisfaction of i 7 4 . 
American graduate student 15 5 
with the academic advisement. 36 20 . 3 32 3 

4 70 39. 5 
5 49 2 7 . 67. 2 

Summary mean 35. 7 64.,3 
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For Item 9, 14.9 percent of the American graduate students 

perceived that they were "highly" satisfied with regard to 

the "advisor's competence in giving personal help" while 

28.7 percent were "very" satisfied with respect to this 

category. 

For Item 10, 52.2 percent of the American graduate 

students perceived that they were "highly" satisfied with 

regard to the "advisor's competence in the field of study" 

and 29.7 percent of respondents were "very" satisfied in 

this respect. For Item 11, 15.9 percent of the American 

graduate students perceived that they were "highly" satis-

fied with regard to the "friendly atmosphere during the 

academic advisement process" and 42.9 percent were "very" 

satisfied in this area. 

For Item 12, 24.6 percent of the American graduate 

students perceived that they were "highly" satisfied with 

regard to the "expectations of American graduate students 

during the advisement process" while 39.9 percent were 

"very" satisfied in this category. For Item 13, 21.3 

psrcent of the American graduate students perceived that 

they were "highly" satisfied with regard to the "advisee-ad-

visor consensus" and 39.3 percent of respondents were "very" 

satisfied in this area. For Item 14, 27.7 percent of'the 

American graduate students perceived that they were "highly" 

satisfied with regard to the "overall satisfaction of Amer-

ican graduate student with academic advisement" and 39.5 

percent were "very" satisfied in this respect. 
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To summarize the data for the area concerning the 

American graduate students' satisfaction with the advisement 

process, 64.3 percent perceived that they were satisfied 

with the advisement process and they had fewer problems. 

However, 35.7 percent perceived that they were not satisfied 

with the advisement process and they had more problems in 

this area. 

Roles and Responsibilities According to 

American Graduate Students 

American graduate students were asked to rate their 

perceptions about (a) the roles and responsibilities of 

their advisors and (b) their own roles and responsibilities 

in the advisement process. 

Roles responsibilities of the advisors. Five survey 

items (15-24) are used for American graduate students to 

identify the roles and responsibilities of their advisors: 

15. Providing information about the academic system; 

16. Encouraging advisees; 

17. Motivating advisee toward academic performance; 

18. Designing degree plans and signing them; and 

19. Directing advisee with his papers, thesis, or 

dissertation. 

As shown by data in Table X, Item 15, 43.2 percent of the 

American graduate students perceived that their advisors' 

roles and responsibilities were "highly" performed in the 
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FREQUENCY AND PERCENTAGE OF THE PERCEPTIONS HF 
AMERICAN GRADUATE STUDENTS REGARDING THE 

ROLES AND RESPONSIBILITIES OF THEIR 
ADVISORS 

Survey Items 15-19 Scale Problematic % 

Low l High 5 N More Less 

15. Providing information about 1 0 0 
.8 the academic system. 2 7 3 
0 
.8 

3 25 13 . 7 17.5 
4 72 39 .3 
5 79 43 -"i . £ 82.5 

16. Encouraging advisees. 1 3 1 . 6 
2 15 8 _ 2 
3 42 23 1 32.9 
4 69 37. ! 9 
5 53 29. .2 29.2 

17. Motivating advisees toward 1 x 5 2, .8 
.8 academic performance. 2 25 13, 
.8 
.8 

3 52 28. 7 45.3 
4 57 31. '5 
5 42 23. .2 54.7 

18. Designing degree plans 1 6 3. 3 
ana signing them. 2 3 4. 4 

3 53 29. 3 37.0 
4 52 28. *7 

5 52 34. 3 53.0 

19. Directing advisees with i 9 4. 9 
his papers, thesis, or 2 8 4. 4 
dissertation. 3 30 16. 4 25.7 

4 72 39. 3 
5 64 35. 0 74. 3 

Summary -mean 
31.7 68.3 

advisement process with regard to "providing information 

about the academic system" and 39.3 percent of those 

surveyed responded that this area of concern had been 

performed by their advisors in a "very" satisfactory manner 

For Item 16, 29.1 percent of the American graduate students 

perceived that their advisors' roles and responsibilities 

were "highly" performed in the advisement process with 

regard to "encouraging advisee" and 37.9 percent of those 
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surveyed responded that this area of concern had been 

performed by their advisors in a "very" satisfactory manner. 

For Item 17, 23.2 percent of the American graduate 

students perceived that their advisors' roles and responsi-

bilities were "highly" performed in the advisement process 

with regard to "motivating advisees toward academic perfor-

mance" and 31.5 percent of those surveyed responded that 

this area of concern had been performed by their advisors in 

a "very" satisfactory manner. For Item 18, 34.3 percent of 

the American graduate students perceived that their advi-

sors' roles and responsibilities were "highly" performed in 

the advisement process with regard to "designing degree 

plans and signing them" and 28.7 percent of those surveyed 

responded that this area of concern had been performed by 

their advisors in a "very" satisfactory manner. For Item 

19, 35 percent of the American graduate students perceived 

that their advisors' roles and responsibilities were 

"highly" performed in the advisement process with regard to 

"directing advisee with his papers, thesis, or dissertation" 

and 39.3 percent of those surveyed responded that this area 

of concern had been performed in a "very" satisfactory 

manner. 

To summarize the data for the first part of this area, 

-American graduate students' perceptions about their advi-

sors' roles and responsibilities, 68.3 percent of American 

graduate students perceived that their advisors' roles and 
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responsibilities were performed well and they had fewer 

problems in this area. Furthermore, 31.7 percent of Amer-

ican graduate students perceived that their advisors' roles 

and responsibilities were not performed as well and they had 

more problems in this respect. 

Roles a n^ responsibilities of American students. Amer-

ican graduate students' perceptions about their roles and 

responsibilities in the advisement process were identified 

using the following five categories: 

20. Making plans to achieve academic objectives; 

21. Making decisions; 

22. Conducting research; 

23. Accepting the advisement situation; and 

24. Following the rules and regulations of the univer-

sity . 

As shown in the data in Table XI, Item 20, 55.4 percent 

of the American graduate students perceived that their rples 

and responsibilities were "highly" performed in the advise-

ment process with regard to "making plans to achieve 

academic objectives" and 31.5 percent of those surveyed 

responded that this area of concern had been performed by 

them in a "very" satisfactory manner. For Item 21, 50.8 

percent of the American graduate students perceived that 

their roles and responsibilities were "highly" performed in 

the adviement process with regard to "making decisions" and 

32.2 percent of those surveyed responded that this area of 
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FREQUENCY AND PERCENTAGE OF THE PERCEPTIONS OF 
AMERICAN GRADUATE STUDENTS REGARDING THE 

ROLES AND RESPONSIBILITIES OF 
THEMSELVES 

Survey Items 20-24 Scale Problematic y. 

Low 1 High 5 N % More Less 

20- Making plans to achieve 1 1 0 . 5 
academic objectives. 2 2 i. 1 

3 21 11.4 13.0 
4 58 31.5 
5 102 55.5 87.0 

21. Making decisions. 1 0 0 
2 9 4.9 
3 22 12.0 16.9 
4 59 32. 3 
5 93 50.8 83. 15 

22. Conducting research. 1 4 2.2 
2 11 6. 0 
3 46 25.0 33.2 
4 69 37.5 
5 54 29. 3 66.8 

23. Accepting the advisement 1 10 5.4 
situation. 2 8 4.3 

3 66 35.9 45.6 
4 64 34.8 
5 36 19.6 54.4 

24. Following the rules and 1 10 5.4 
regulations of the university. 2 15 8.2 

3 49 26. 6 40.2 
4 56 30 . 4 
5 54 29 . 4 59. 8 

Summary mean 29.7 70.3 

concern had been performed by them in a "very" satisfactory 

manner. 

For Item 22, 29.3 percent of the American graduate 

students perceived that their roles and responsibilities 

were 'highly" performed in the advisement process with 

regard to "conducting research" and 37.5 percent of those 

surveyed responded that this area of concern had been 

performed by them in a "very" satisfactory manner. For Item 

23, 19.6 percent of the American graduate students perceived 
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that their rol6s and responsibilities were "highly" 

performed in the advisement process with regard to 

"accepting the advisement situation" and 34.8 percent of 

those surveyed responded that this area of concern had been 

performed by them in a "very" satisfactory manner. For Item 

24, 29.3 percent of the American graduate students perceived 

that their roles and responsibilities were "highly" 

performed in the advisement process with regard to 

following the rules and regulations of the university" and 

30.4 percent of those surveyed responded that this area of 

concern had been performed by them in a "very" satisfactory 

manner. 

To summarize the data in the second part of this area, 

the American graduate students' perceptions about their 

roles and responsibilities, 70.3 percent of the American 

graduate students perceived that they performed their roles 

and responsibilities well and they had fewer problems in the 

advisement process. However, 29.7 percent of the American 

graduate students perceived that they did not perform their 

roles and responsibilities as well and they had more prob-

lems in this respect. 

Research Question Number Two 

Research question two is, "What problems were perceived 

as important to graduate faculty advisors in the academic 

advisement process with foreign graduate students?" The 
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perceptions of graduate faculty advisors were considered 

through 37 survey items in the 4 basic areas of (a) advi-

sor s interest in advising, (b) student satisfaction with 

the advisement process, (c) roles and responsibilities, and 

(d) communication. 

Advisor s Interest in Advising Foreign 

Graduate Students 

The perceptions of advisors about faculty interest in 

advising foreign graduate students during the academic 

advisement process are examined through the use of the 

following five survey items (1-5): 

1. The accessibility of the advisor; 

2. The speed with which the advisor acts on the foreign 

graduate students behalf; 

3. The informal nature of the advising session; 

4. The advisor's concern about the foreign graduate 

students; and 

5. The advisor's attitude toward foreign graduate 

students' personal problems. 

The data in Table XII, Item 1, indicate that 58 percent 

of the advisors perceived themselves as "highly" interested 

in advising foreign graduate students with regard to the 

"accessibility of the advisor" and 31.9 percent perceived 

themselves as "very" interested. For Item 2, 37.7 percent 

of the advisors perceived themselves as "highly" interested 
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Survey Items 1-5 Scale 

Low 1 High 5 N 

Problematic % 

% Nore Less 

1. The accessibility of the 
advisor. 

0 
2 
5 

22 
40 

0 
2.9 
7.2 

31.9 
58.0 

10. 1 

89.9 

2.̂  The speed with which the 1 0 
2 
12 

A 
advisor acts on foreign 2 

0 
2 
12 

U 
~) Q 

graduate behalf. 3 

0 
2 
12 17. 4 20.3 

4 29 42.0 
5 26 37.7 79.7 

3. The informal nature of 
the advising session. 

3 
4 

25 
17 
20 

4. 3 
5.8 

36.2 
24. 7 
29.0 

46. 3 

53.7 

4. The advisor's concern 
about foreign graduate 
students. 

0 
1 
7 

25 
36 

0 
1.4 

10 . 1 
36.2 
52.2 

L I . 5 

88. 5 

5. The advisor's attitude 
toward foreign graduate 
students' personal problems. 

2 
7 
16 
19 
25 

2.9 
1 0 . 1 
23.2 
27.6 
36.2 

36.2 

63.8 

Summary mean 
25.0 75.0 

in advising foreign graduate students with regard to the 

"speed with which the advisor acts on the foreign graduate 

student's behalf" and 42 percent perceived themselves as 

"very" interested. 

For Item 3, 29 percent of the advisors perceived them-

selves as "highly" interested in advising foreign graduate 

students with regard to the "informal nature of the advising 

sessions" while 24.6 percent perceived themselves as "very" 

interested. For Item 4, 52.2 percent of the advisors 
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perceived themselves as "highly" interested in advising 

foreign graduate students with regard to the "advisor's 

concern about foreign graduate students" and 36.2 percent 

perceived themselves as "very" interested. For Item 5, 36.2 

percent of the advisors perceived themselves as "highly" 

interested in advising foreign graduate students with regard 

to the "advisor's attitude toward foreign graduate students' 

personal problems" and 27.5 percent perceived themselves as 

"very" interested. 

To summarize the data for this area, the advisor's 

interest in advising foreign graduate students, 75 percent 

of the advisors perceived that they had fewer problems in 

the advisement process with foreign graduate students and 

they were interested in advising foreign graduate students. 

However, 25 percent of the advisors perceived that they had 

more problems in this respect and they were not interested 

m advising foreign graduate students. 

Advisor Perceptions of Foreingn Student Satisfacti on 

with the Advisement Process 

The perceptions of faculty advisors about the degree of 

satisfaction on the part of foreign graduate advisees with 

regard to the advisement process were examined through the 

use of the following nine survey items (6-14): 

6. Helpful interpersonal relationship during the advise-

ment process; 
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7. Adequate advice on writing papers, thesis, or 

dissertation; 

8. The advisor's competence in preparing degree plans 

and recommending deficiency courses; 

9. The advisor's competence in giving personal help; 

10. The advisor's competence in the field of study; 

11. Friendly atmosphere during the academic advisement 

process; 

12. The expectations of foreign graduate students during 

the advisement process; 

13. Advisee-advisor consensus; and 

14. Overall satisfaction of foreign graduate students 

with the academic advisement process. 

According to data in Table XIII, Item 6, 48.5 percent of 

graduate faculty advisors perceived that the foreign grad-

uate students were "highly" satisfied with regard to 

helpful interpersonal relationship during the advisement 

process" while 31.8 percent were "very" satisfied in this 

category. For item 7, 52.2 percent of graduate faculty 

advisors perceived that the foreign graduate students were 

highly" satisfied with regard to "adequate advice on 

writing papers, thesis, or dissertation," and 34.3 percent 

were very satisfied in this respect. For Item 8, 50 

percent of graduate faculty advisors percceived that the 

foreign graduate students were "highly" satisfied with 

regard to the "advisor's competence in preparing degree 
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F R E Q U E N C Y A N D P E R C E N T A G E OF T H E P E R C E P T I O N S OF G R A D U A T E 
F A C U L T Y A D V I S O R S C O N C E R N I N G F O R E I G N G R A D U A T E 

S T U D E N T S * S A T I S F A C T I O N W I T H T H E A C A D E M I C 
A D V I S E M E N T P R O C E S S 

S u r v e y I t e m s 6 - 2 4 S c a l e 

L o w l H i g h 5 N V 

P r o b l e m a t i c % 

M o r e L e s s 

6 - H e l p f u l i n t e r p e r s o n a l 1 o fi r e l a t i o n s h i p d u r i n g a d v i s e m e n t 2 2 p r o c e s s . 3 11 
w> 

16. .7 1 9 . 7 
4 21 31. . 3 
5 32 48. •5 8 0 . 3 

7. A d e q u a t e a d v i c e on w r i t i n g 
p a p e r s , t h e s i s , or 
d i s s e r t a t i o n . 

1 
2 
3 
4 
5 

2 
1 
6 

23 
35 

3 
1. 
9. 

34. 
52. 

5 
0 1 3 . 5 
3 
2 8 6 . 5 

8. T h e a d v i s o r ' s c o m p e t e n c e in 
p r e p a r i n g d e g r e e p l a n s a n d 
r e c o m m e n d i n g d e f i c i e n c y . 

0 
0 

26 
33 

0 
0 

10.6 
3 9 . 4 
5 0 . 0 

10.6 

8 9 . 4 

9. T h e a d v i s o r ' s c o m p e t e n c e in 
g i v i n g p e r s o n a l h e l p . 

11. F r i e n d l y a t m o s p h e r e d u r i n g 
the a c a d e m i c a d v i s e m e n t p r o c e s . 

12. T h e e x p e c t a t i o n of 
f o r e i g n g r a d u a t e 
s t u d e n t s d u r i n g the 
a d v i s e m e n t p r o c e s s . 

2 
8 

13 
22 
21 

3 
12. 1 
19. 7 
33. 4 
3 1 . 3 

34. 8 

5 5 . 2 

10. T h e a d v i s o r 1 
's c o m p e t e n c e o A in the field of s t u d y . 2 0 

U 
0 

3 4 6. . 0 6.0 
4 22 32. 8 
5 41 61. 2 

o
 

cn 

0 
0 

18 
25 
23 

20 
25 
16 

0 
0 

26, 

38. 
34. 

1 . 6 
1.6 

31.7 
39. 7 

. 4 

2 6 . 9 

34. 9 

13. Advisee-advisor 
consensus. 

14. O v e r a l l s a t i s f a c t i o n 
of f o r e i g n g r a d a u t e s t u d e n t s 
w i t h the a c a d e m i c 
a d v i s e m e n t p r o c e s s . 

0 
3 

19 
29 
12 

0 
4. 8 

3 0 . 2 
4 6 . 0 
19.0 

35.0 
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plans and recommending deficiency courses" while 39.4 

percent were "very" satisfied in this area. 

For Item 9, 31.8 percent of graduate faculty advisors 

perceived that the foreign graduate students were "highly" 

satisfied with regard to the "advisor's competence in giving 

personal help" and 33.3 percent were "very" satisfied with 

respect in this category. For Item 10, 61.2 percent of 

graduate faculty advisors perceived that the foreign grad-

uate students were "highly" satisfied with regard to the 

"advisor's competence in the field of study" while 32.8 

percent were "very" satisfied in this area. For Item 11, 

34.3 percent of the graduate faculty advisors perceived that 

the foreign graduate students were "highly" satisfied with 

regard to the "friendly atmosphere during the academic 

advisement process" and 38.8 percent were "very" satisfied 

in this respect. 

For Item 12, 25.4 percent of the graduate faculty advi-

sors perceived that the foreign graduate students were 

highly" satisfied with regard to the "expectations of 

foreign graduate students during the advisement process" and 

39.7 percent were "very" satisfied in this regard. For item 

13, 19 percent of the graduate faculty advisors perceived 

that the foreign graduate students were "highly" satisfied 

with regard to the "advisee-advisor consensus" while 46 

percent were "very" satisfied in this area. For item 14, 

29.7 percent of the graduate faculty advisors perceived that 
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the foreign graduate students were "highly" satisfied with 

regard to the "overall satisfaction of foreign graduate 

students with the academic advisement process" and 42.2 

percent were "very" satisfied with respect to this category. 

To summarize the data for the area concerning advisor's 

perception of foreign graduate students' satisfaction with 

the advisement process, 76.7 percent of graduate faculty 

advisors perceived that the foreign graduate students were 

satisfied with the advisement process and they had fewer 

problems in this area. However, 23.3 percent of graduate 

faculty advisors perceived that the foreign graduate 

students had more problems and they were therefore not 

satisfied with the advisement process. 

Roles and Responsibilties 

Graduate faculty advisors were asked to rate their 

perceptions about (a) their own roles and responsibilities, 

and (b) the roles and responsibilities of the foreign grad-

uate students in the academic advisement process. 

*2^ responsibilities of the advisors. The 

following five survey items (15-19) are used to identify 

faculty advisors' perceptions about their own roles and 

responsibilities in the advisement process: 

15. Providing information about the academic system; 

16. Encouraging advisee; 

17. Motivating advisee toward academic performance; 

18. Designing degree plans and signing them; and 
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19. Directing advisee with his papers, thesis, or 

dissertation. 

As shown by data in Table XIV, Item 15, 44.6 percent of 

the graduate faculty advisors perceived that their roles and 

responsibilities were "highly" performed in the advisement. 

process with regard to "providing information about the 

academic system" and 41.5 percent of those faculty surveyed 

responded that this area of concern had been performed by 

them in a "very" satisfactory manner. For Item 16, 42.6 

percent of the graduate faculty advisors perceived that 

their roles and responsibilities were "highly" performed in 

the advisement process with regard to "encouraging advisee" 

and 26.2 percent of those surveyed responded that this area 

of concern had been performed by them in a "very" satisfac-

tory manner. 

For Item 17, 46.2 percent of the graduate faculty advi-

sors perceived that their roles and responsibilities were 

"highly" performed in the advisement process with regard to 

"motivating advisees toward academic performance" and 35.4 

percent of those surveyed responded that this area of 

concern had been performed by them in a "very" satisfactory 

manner. For Item 18, 36.9 percent of the graduate faculty 

advisors perceived that their roles and responsibilities 

were "highly" performed in the advisement process with 

regard to "designing degree plans and signing them" and 38.5 

percent of those surveyed responded that this area of 



TABLE XIV 
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FREQUENCY AND PERCENTAGE OF THE PERCEPTIONS OF GRADUATE 
FACULTY ADVISORS REGARDING THEIR ROLES 

AND RESPONSIBILITIES IN THE 
ADVISEMENT PROCESS 

Survey Items 15-19 Scale 

Low 1 High 5 N 

Problematic % 

More Less 

15. Providing information 
about the academic system. 

1 
0 
8 

27 
29 

1.5 
0 

12. 3 
41.6 
44. 6 

L 3. 8 

86.2 

16. Encouraging advisee. 1 1 1 . 5 
2 0 0 

. 5 

3 17 26, . 2 27.7 
4 17 26. _ 2 
5 30 46. . i 72. 3 

17. Motivating advisee 1 2 1 
toward academic 2 3 

>3 , 

A 
X 
c 

performance. 3 7 10. 
0 
8 18.5 

4 23 35. 4 
5 30 46. 1 81.5 

18. Designing degree plans 
and signing them. 

1 
2 

13 
25 
24 

1.5 
3. 1 

20.0 
38.5 
36.9 

24.6 

75.4 

19. Directing advisee with 1 I c 
his papers, thesis, or 2 o 

, o 

d issertat ion. 3 4 20 ! . 0 24. 7 
4 25 38. . 5 
5 34 36. 9 75.3 

Summary mean 
18.5 81.5 

concern had been performed by them in a "very" satisfactory 

manner. For item 19, 53.1 percent of the graduate faculty 

advisors perceived that their roles and responsibilities 

were highly" performed in the advisement process with 

regard to "directing advisee with his papers, thesis, or 

dissertation" and 39.1 percent of those surveyed responded 

that this area of concern had been performed by them in a 

"very" satisfactory manner. 
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To summarize the data for the first part of this area, 

graduate faculty advisors' perceptions about their roles and 

responsibilities, 81.5 percent of graduate faculty advisors 

perceived that they had fewer problems and they were content 

with their roles and responsibilities in the academic 

advisement process. However, 18.5 percent of graduate 

faculty advisors perceived that they were not content with 

their roles and responsibilities and they had more problems 

in this respect. 

Roles and responsibilities of foreign graduate students. 

The following five survey items (20-24) are used to identify 

faculty advisors' perceptions about the roles and responsi-

bilities of foreign graduate students in the advisement 

process: 

20. Making plans to achieve academic objectives; 

21. Making decisions; 

22. Conducting research; 

23. Accepting the advisement situation; and 

24. Following the rules and regulations of the univer-

sity . 

As shown by data in Table XV, Item 20, 65.1 percent of 

the graduate faculty advisors perceived that the foreign 

graduate students' roles and responsibilities were "highly" 

performed in the advisement process with regard to "making 

plans to achieve academic objectives" and 30.2 percent of 



TABLE XV 

FREQUENCY AND PERCENTAGE OF THE PERCEPTIONS OF GRADUATE 
FACULTY REGARDING THE ROLES AND RESPONSIBILITIES 

OF FOREIGN GRADUATE STUDENTS IN THE 
ADVISEMENT PROCESS 
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Survey Items 2 0 - 2 4 Scale N % Problematic % 

Low 1 High 5 More Less 

2 0 . Making plans 1 0 0 
to achieve academic 2 1 1 . 6 
objectives. 3 2 3 . 2 4 . 8 

4 19 30 . 2 
5 4 1 6 5 ! o 9 5 . 2 

2 1 . Making decisions. 1 0 0 
2 0 0 
3 5 7 , . 9 7 . 9 
4 2 5 3 9 , _ 7 
5 3 3 5 2 . . 4 9 2 . 1 

2 2 . Conducting research. 1 0 0 
2 0 0 
3 6 9 . 5 9 . 5 
4 2 5 3 9 . 7 
5 3 2 5 0 . 8 90.5 

23. Accepting the advisement 1 0 o 
situation. 2 2 3. 2 

3 8 1 
X £ . 9 16. 1 

4 23 37. 1 
5 29 46. 8 8 3 . 9 

24. Following the rules 
and regulations of the 
university. 

0 
1 
b 

18 
37 

0 
1 . 6 
9.7 

29.0 
59.7 

11.3 

Summary mean 
9.9 90.1 

those surveyed responded that this area of concern had been 

performed by foreign graduate students in a "very" satisfac-

tory manner. For Item 21, 52.4 percent of the graduate 

faculty advisors perceived that the foreign graduate 

students' roles and responsibilities were "highly" performed 

in the advisement process with regard to "making decisions" 

and 39.7 percent of those surveyed responded that this area 

of concern had been performed by foreign graduate students 

in a "very" satisfactory manner. 
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For Item 22, 50.8 percent of the graduate faculty advi-

sors perceived that the foreign graduate students" roles and 

responsibilities were "highly" performed in the advisement 

process with regard to "conducting research" and 39.7 

percent of those surveyed responded that this area of 

concern had been performed by foreign graduate students in a 

"very" satisfactory manner. For Item 23, 46.8 percent of 

the graduate faculty advisors perceived that the foreign 

graduate students' roles and responsibilities were "highly" 

performed in the advisement process with regard to 

accepting the advisement situation" and 37.1 percent of 

those surveyed responded that this area of concern had been 

performed by foreign graduate students in a "very" satis-

factoy manner. For Item 24, 59,7 percent of the graduate 

faculty advisors perceived that the foreign graduate 

students' roles and responsibilities were highly performed 

in the advisement process with regard to "following the 

rules and regulations of the university" and 29 percent of 

these surveyed responded that this area of concern had been 

performed by foreign graduate students in a "very" satisfac-

tory manner. 

To summarize the data for the second part of this area, 

graduate faculty advisors' perceptions about the roles and 

-responsibilities of the foreign graduate students, 90.1 

percent of graduate faculty advisors perceived that they had 

fewer problems and that the foreign graduate students 
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performed their roles and responsibilities well in the 

advisement process. However, 9.9 percent of graduate 

faculty advisors perceived that they had more problems, and 

foreign graduate students did not perform their roles and 

responsibilities as well in this respect. 

Communication 

Graduate faculty advisors' perceptions about communica-

tion between themselves and foreign graduate students during 

the academic advisement process were examined through the 

use of 13 survey items. They were asked to rate (a) their 

perceptions about foreign graduate students (9 items) and 

(b) their perceptions about themselves (4 items). 

Communication (regarding the advisees). The survey items 

(25-33) concerning graduate faculty advisors' perceptions 

about foreign graduate students are as follows: 

25. Expressing himself in English; 

26. Understanding accent; 

27. Understanding idioms and slang; 

28. Comprehending English vocabulary; 

29. Following rapid speech; 

30. Comprehending gestures, body language, and vocaliza-

tion; 

31. Understanding written corrections on his papers, 

thesis, or dissertation; 
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32. Understanding cultural differences and similarities; 

and 

33. Being familiar with American differences and simi-

larities . 

The data in Table XVI, Item 25, show that 40 percent of 

graduate faculty advisors perceived that the foreign grad-

uate students were "highly" able to communicate with them 

with regard to "expressing themselves in English" and 38.5 

percent felt they were "very" able to communicate, while 

18.5 percent perceived that they were only "moderately" able 

to communicate with their advisors in this respect. For 

Item 26, 25 percent of the graduate faculty advisors 

perceived that the foreign graduate students were "highly" 

able to communicate with them with regard to "understanding 

accent" 37.5 percent felt they were "very" able to communi-

cate, while 32.8 percent perceived that foreign graduate 

students were only "moderately" able to communicate with 

their advisors in this area. For Item 27, 16.4 percent of 

the graduate faculty advisors perceived that the foreign 

graduate students were "highly" able to communicate with 

them with regard to "understanding idioms and slang" 27.9 

percent felt they were "very" able to communicate, while 

37.7 percent perceived that those students were only ""moder-

ately" able to communicate with their advisors in this 

regard. 
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TABLE XVI 

FREQUENCY AND PERCENTAGE OF THE PERCEPTIONS OF GRADUATE FACULTY 
ADVISORS REGARDING COMMUNICATION BETWEEN THE ADVISORS 

AND FOREIGN GRADUATE STUDENTS IN THE 
ACADEMIC ADVISEMENT PROCESS 

Survey Items 25-33 Scale Problematic % 

Low l High 5 M % More Less 

25. Expressing himself 1 0 0 
in English. 2 2 3. . 1 

3 12 13. .5 21. ,6 
4 25 33. 4 
5 26 40. . 0 78.4 

26. Understanding 1 0 0 
accent. 2 3 4. 7 

3 21 32. ,3 37. .5 
4 24 37. .5 
5 16 25. .0 62.5 

27. Understanding 1 0 0 
idioms/slang. 2 11 18. .0 

3 23 37. . 7 55, .7 
4 17 27. , 9 
5 10 16. . 4 44. 3 

28. Comprehending 1 0 0 
English vocabulary. 2 2 3. .2 

3 13 20. .6 23. .8 
4 22 34. .9 
5 26 41. . 3 76.2 

29. Following .rapid 1 0 0 
speech. 2 7 11, .5 

3 25 41. .0 52, .5 
4 17 27. .9 
5 12 19. .6 47.5 

30. Comprehending 1 0 0 
gestures, body 2 3 4, . 3 
language, and 3 30 47. .6 52, . 4 
vocalization. 4 13 28. ,7 

5 12 19. , 0 47.6 

31. Understanding 1 0 0 
writteff correction 2 2 3, . 1 
on his papers, 3 9 14. . 1 17, 
thesis, or dissertation. 4 21 32, .8 

5 32 50. .0 32.3 

32. Understanding 1 0 0 
cultural differences 2 4 6 , . 3 
and similarities. 3 21 33, . 3 39 . 6 

4 20 31, _ 7 
5 13 2 8, _ 7 60 . 4 

33. Being familiar 1 0 o 
with American 2 2 . 4 
differences and 3 18 30 , . *3 33 .9 
similarities. 4 24 40 , . 7 

5 15 25, . 4 66. 1 

Summary mean 37 .2 62.3 
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For Item 28, 41.3 percent of the graduate faculty advi-

sors perceived that the foreign graduate students were 

"highly" able to communicate with them in regard to "compre-

hending English vocabulary" and 34.9 percent felt they were 

"very" able to communicate, while 20.6 percent perceived 

that those students were only "moderately" able to communi-

cate with their advisors in this area. For Item 29, 19.7 

percent of the graduate faculty advisors perceived that the 

foreign graduate students were "highly" able to communicate 

with them with regard to "following rapid speech" and 27.9 

percent felt they were "very" able to communicate, while 41 

percent perceived that those students were only "moderately" 

able to communicate with their advisors in this respect. 

For Item 30, 19 percent of the graduate faculty advisors 

perceived that the foreign graduate students were "highly" 

able to communicate with them with regard to "comprehending 

gestures, body language, and vocalization" and 28.6 percent 

felt they were "very" able to communicate, while 47.6 

percent perceived that those students were only "moderately" 

able to communicate with their advisors in this regard. 

For Item 31, 50 percent of graduate faculty advisors 

perceived that the foreign graduate students were "highly" 

able to communicate with them in regard to "understanding 

written corrections on his papers, thesis, or dissertation" 

and 32.8 percent felt they were "very" able to communicate, 

while 14.1 percent perceived that those students were only 
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"moderately" able to communicate with their advisors in this 

category. For Item 32, 28.6 percent of the graduate faculty 

advisors perceived that the foreign graduate students were 

"highly" able to communicate with them with regard to 

"understanding cultural differences and similarities" and 

31.7 percent felt they were "very" able to communicate, 

while 33.3 percent perceived that those students were only 

"moderately" able to communicate with their advisors in this 

area. For Item 33, 25.4 percent of the graduate faculty 

advisors perceived that the foreign graduate students were 

"highly" able to communicate with them with regard to "being 

familiar with American differences and similarities" and 

40.7 percent felt they were "very" able to communicate, 

while 30.5 percent perceived that those students were only 

"moderately" able to communicate with their advisors in this 

respect. 

To summarize the data for the first part of the section 

on communication--graduate faculty advisors' perceptions 

about the foreign graduate students--62.8 percent of grad-

uate faculty advisors perceived that the foreign graduate 

students had fewer problems communicating with them. 

However, 37.2 percent of graduate faculty advisors perceived 

that the foreign graduate students had more problems commu-

nicating with them in the academic advisement process. 

Communication (regarding the advisors). The survey items 

(34-37) concerning graduate faculty advisors' perceptions 

about themselves are as follows. 
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34. Understanding foreign graduate students' accent; 

35. Comprehending foreign graduate students' English; 

36. Comprehending gestures, body language, and vocali-

zation; and 

37. Understanding cultural differences and similarities. 

The data in Table XVII, Item 34, indicate that 29 percent 

of graduate faculty advisors perceived that they were 

"highly" able to communicate with the foreign graduate 

students with regard to "understanding the foreign graduate 

student's accent" and 45.2 percent felt they were "very" 

able, while 22.6 percent perceived that they were only 

"moderately" able to communicate with the foreign graduate 

students in this respect. For Item 35, 37.1 percent of 

graduate faculty advisors perceived that they were "highly" 

akle to communicate with the foreign graduate students with 

regard to "comprehending the foreign graduate student's 

English" and 45.2 percent felt they were "very" able, while 

14.5 percent perceived that they were only "moderately" able 

to communicate with the foreign graduate students in this 

area. 

For Item 36, 23 percent of graduate faculty advisors 

perceived that they were "highly" able to communicate with 

the foreign graduate students with regard to "comprehending 

gestures, body language, and vocalization" and 34.4 percent 

felt they were "very" able, while 29.5 percent perceived 

that they were only moderately" able to communicate with 
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TABLE XVII 

FREQUENCY AND PERCENTAGE OF THE PERCEPTIONS OF GRADUATE 
FACULTY ADVISORS REGARDING COMMUNICATION BETWEEN 

THE ADVISORS AND FOREIGN GRADUATE 
STUDENTS IN THE ACADEMIC 

ADVISEMENT PROCESS 

Survey Items 33-37 Scale N % Problematic % 

Low 1 More 5 N % Hore Less 

34. Understanding the 1 0 0 
foreign graduate 
students' accent. 

2 2 3 .2 foreign graduate 
students' accent. 3 14 22 . 5 25.8 

4 28 45 .2 
C 
J 18 29 .0 74 .2 

35. Comprehending the 1 0 0 
foreign graduate students' 2 2 3 . 2 
English. 3 9 14. .5 17.7 

4 28 45, .2 
5 23 37, . 1 82. .3 

36. Comprehending 1 2 3. . 3 
gestures, body language, 2 6 9. ,8 
and vocalization. 3 18 29. . 5 42.6 

4 21 34. . 4 
5 14 23. 0 57. , 4 

37. Understanding 1 0 0 
cultural differences 2 3 4. 9 
and similarities. 3 20 32. 8 37.7 

4 24 39. 3 
5 14 23. 0 62. 3 

Summary mean 
31.0 69. 0 

the foreign graduate students in this category. For Item 

37, 23 percent of graduate faculty advisors perceived that 

they were "highly" able to communicate with the foreign 

graduate students with regard to "understanding cultural 

differences and similarities' and 39.3 percent felt they 

were "very" able, while 32.8 percent perceived that they 

were only "moderately" able to communicate with the foreign 

graduate students in this respect. 
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To summarize the data in the second part of the area of 

communication—graduate faculty advisors' perceptions about 

themselves--69 percent of graduate faculty advisors 

perceived that they had few problems communicating with the 

foreign graduate students. However, 31 percent of graduate 

faculty advisors perceived that they had more problems 

communicating with the foreign graduate students in the 

academic advisement process. 

Research Question Number Three 

Research question three is, "Is there a significant 

difference between the problems that were perceived by grad-

uate faculty advisors and international graduate students in 

the academic advisement process?" To determine whether 

specific perceptions of the problems exhibit significant 

differences, an item-by-item comparison was performed by the 

Mann-Whitney U Test for two independent samples. As 

revealed by the summary data, significant differences, at 

the .05 level, between the problems that were perceived by 

advisors and foreign graduate students were determined to 

exist in twenty-two out of thethirty-seven items compared. 

Fifteen items were perceived by both groups in the same 

manner. 

In area A, the advisor's interest in advising, the advi-

sors " perceptions were compared with those of the foreign 

graduate students in the academic advisement process. These 

data are presented in Table XVIII. 



TABLE XVIII 

SUMMARY OF THE TEST OF SIGNIFICANCE COMPARING THE 
ADVISORS' AND FOREIGN GRADUATE STUDENTS' 

PERCEPTIONS REGARDING THE ADVISORS 
INTEREST IN ADVISING 

Survey Items 
(1-5) 

Foreign Graduate Graduate Faculty Z P 
Students Advisors 
Mean-Rank Mean-Rank 
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i- The 
accessibility 
of the advisor. 

121.95 144.30 -2.332 0.019* 

2-The speed with 
which the advisor 
acts on foreign 
graduate students 
behalf. 

124.04 136.30 -1.313 0.189 

3- The informal 
nature of the 
advising session. 

124.84 127.23 -0.244 0.807 

4-The advisor's 
concern about 
foreign graduate 
students. 

116.96 153.77 -3.750 0.001 

5- The advisor's 
attitude toward 
personal problems 
of foreign graduate 
students. 

121.09 135.21 -1.438 0.150 

* Significant at or beyond the .05 level. 

The test of significance was applied in order to determine 

any significant differences between the two samples. Five 

survey items (1-5) required the ranking of alternatives by 

the respondents. The data indicate that there are signifi-

cant differences in this category between the perceptions of 

foreign graduate students and faculty advisors on item (1) 

the accessibility of the advisor, and item (2) the advisor's 

concern about foreign graduate students. On both items the 
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responses of faculty advisors were significantly higher than 

those of foreign graduate students. 

There were no significant differences between the two 

groups on survey items (2) the speed with which the advisor 

acts on foreign graduate student behalf, (3) the informal 

nature of the advising session, and (5) the advisor's atti-

tude toward personal problems of foreign graduate students. 

The ratings of the advisor's interest in advising foreign 

graduate students and faculty advisors with respect to the 

these items are substantially the same. 

In area B, graduate faculty advisors were asked their 

perceptions of foreign graduate students' satisfaction in 

the advisement process as well as foreign graduate students' 

perceptions of their own satisfaction (survey items 6-14). 

After using the significance test, the following results 

were formulated from the data shown in Table XIX. There are 

significant differences between these two groups on items 

(6) helpful interpersonal relationship during the advisement 

process; (7) adequate advice on writing papers, thesis, or 

dissertation; (8) competence in preparing degree plans and 

recommending deficiency courses; (10) competence in the 

field of study; and (14) advisee's overall satisfaction with 

the academic advisement process. The advisors perceived 

-foreign graduate students were more satisfied with the 

advisement process than foreign graduate students perceived 

themselves to be with regard to the above items. 
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SUMMARY OF THE TEST OF SIGNIFICANCE COMPARING THE ADVISORS' 
AND FOREIGN GRADUATE STUDENTS' PERCEPTIONS 

REGARDING STUDENT SATISFACTION 
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Survey Items 
(6-14) 

Foreign Graduate Graduate Faculty Z 
Students Advisors 
Mean-Rank Mean-Rank 

6- Helpful interper-
sonal relationship 
during the advisement 
process. 

117.66 149.37 •3.325 0.00 1* 

7- Adequate advice 
on writing papers, 
thesis, or dissertation. 

116.48 148.16 -3.252 0.001* 

8- Competence in 116.65 
preparing degree plans 
and recommending. 
deficiency courses. 

150.18 -3.429 0.001* 

9- Competence in 123.91 
giving personal help. 

124.23 -0.032 0.974 

10- Competence in the 112.51 
field of study. 

156.89 -4.600 0.001* 

11- Friendly atmos- 122.56 
phere in the academic 
advisement process. 

129.75 -0.742 0.458 

12- Advisee's expec 
tations are met. 

119.65 130.69 -1.124 0.260 

13- Advisee-advisor 
consensus. 

118.45 124.33 •0.610 0.542 

14- Advisee's overall 116.66 
satisfaction with the 
academic advisement process. 

138.93 -2.295 0.021 

Significant at or beyond the .05 level. 

There was not a significant difference between these two 

groups on survey items (9) competence in giving personal 

help; (11) friendly atmosphere in the academic advisement 

process; (12) advisee's expectations are met; and (13) advi-

see-advisor consensus. The ratings of student satisfaction 
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with the advisement process, the advisors and foreign grad-

uate students, with respect to the above items, were 

substantially the same. 

In area C, graduate faculty advisors were asked about the 

perceptions of their own roles and responsibilities (survey 

items 15-19) as well as their perceptions of foreign grad-

uate students' roles and responsibilities (survey items 

20-24). Foreign graduate students were also asked about the 

perceptions of their own roles and responsibilities (survey 

items 20-24) as well as their perceptions of their advisors' 

roles and responsibilities (survey items 15-19). The test 

of significance was applied in order to determine any signi-

ficant differences between these two samples. 

Ten survey items required the ranking of alternatives by 

the respondents. After the analysis of the data using a 

significance test, as shown in Table XX, it was determined 

that, there are significant differences between these two 

groups on nine items, which include (15) providing informa-

tion about the academic system; (17) motivating advisees 

toward academic performance; (18) designing degree plans and 

signing them; (19) directing advisee with his papers, 

thesis, or dissertation; (20) making plans to achieve 

academic objectives; (21) making decisions; (22) conducting 

research; (23) accepting the advisement situation; and (24) 

following the rules and regulations of the university. 
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TABLE XX 

SUMMARY OF THE TEST OF SIGNIFICANCE COMPARING THE ADVISORS' AND 
FOREIGN GRADUATE STUDENTS' PERCEPTIONS REGARDING 

THEIR ROLES AND RESPONSIBILITIES 

Survey Items 
(15-24) 

Foreign Graduate 
Students 
Mean-Rank 

Graduate Faculty 
Advisors 
Mean-Rank 

Z p 

15- Providing 
information about 
the academic system. 

118.05 144.57 -2. 730 0.006* 

16- Encouraging advisees. 119.95 137.30 -1. 763 0. .077 

17- Motivating advisees 
toward academic 
performance. 

117.04 141.49 -2. 507 0. ,012* 

18- Designing degree 
plans and signing them. 

116.42 143.22 ~ £ . 737 0 , .006* 

19- Directing advisee 
with his papers, thesis, 
or dissertation. 

ill.33 153.92 -4. 387 0 .001* 

20- Making plans to 
achieve academic 
object ives. 

114.60 149.36 -3. 633 0 .001* 

21- Making decisions. 116.08 143.00 -2. 829 0 .0 04* 

22- Conducting research. 113.17 149.29 -3. 729 0 .00 4* 

23- Accepting the 
advisement situation. 

114.12 147.10 - 3. 377 0 . 001* 

24- Following the rules 
and regulations of 
the university. 

112.99 148.30 -3. 638 0 .001* 

Significant at or beyond the .05 level. 

The advisors perceived that both parties of the advisement 

process had performed their roles and responsibilities to a 

greater degree than was perceived by foreign graduate 

students with regard to the items above. There was no 

significant difference between the responses of these two 

groups only on item (16) encouraging advisees. 
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For area D, graduate faculty advisors were asked their 

perceptions about foreign graduate students' communication 

abilities (survey items 25-33) as well as their perceptions 

of their own communication abilities with foreign graduate 

students in the advisement process (survey items 34-37). 

Foreign graduate students were also asked to rate their 

perceptions about their own abilities to communicate and 

their perceptions about their advisors' abilities to commu-

nicate in the advisement process. After using the signifi-

cance test to determine any significant differences between 

these two samples, as shown in Table XXI, the following 

results were formulated from the use of thirteen survey 

items. There are significant differences between the two 

groups on five items, wich include (28) comprehending 

English vocabulary; (31) understanding written corrections 

on his (my) papers, thesis, or dissertation; (34) under-

standing the foreign graduate student's (my) accent; (35) 

comprehending the foreign graduate student's (my) English; 

and (37) understanding cultural differences and similari-

ties. Advisors had higher standards or expectation on all 

five items than did the foreign graduate students. 

There are no significant differences between the two 

groups on items (25) expressing himself (myself) in 

English; (26) understanding accent; (27) understanding 

idioms and slang; (28) understanding rapid speech; (30) 

comprehending gestures, body language, and vocalization; 



TABLE XXI 

SUMMARY OF THE TEST OF SIGNIFICANCE COMPARING THE 
PERCEPTIONS OF FOREIGN GRADUATE STUDENTS AND 

GRADUATE FACULTY ADVISORS REGARDING 
COMMUNICATION 
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Survey Items 
(25-37) 

Foreign Graduate 
Student 

Mean-Rank 

Graduate Fa< 
Advisors 

Mean-Rank 

culty p 

25- Expressing 
himself (myself) 
in English. 

119.52 134.58 i . 554 0 . 120 

26- Understanding 
accent. 

121.07 126.53 -0 . 567 0 .570 

27- Understanding 
idioms/slang. 

121.36 119.93 -0 . 144 0 . 884 

28- Comprehending 
English vocabulary. 

116.11 142.90 -2. 727 00 .006* 

29- Understanding 
rapid speech. 

121.67 119.02 -0 .269 0 .787 

30- Comprehending 
gestures, body 
language and 
vocalization. 

120.79 121.60 -0 .083 0 . 933 

31- Understanding 
written corrections 
on his (my) papers, 
thesis, or dissertation, 

114.80 144.16 -3 .016 0 .002* 

32- Understanding 
cultural differences 
and similarities. 

120.11 125.44 -0 544 0 , . 586 

33- Being familiar with 
American differences 
and similarities. 

115.38 129.93 - i_ _ ,493 0 . . 135 

34- Understanding the 
foreign graduate 
student's (my) accent. 

116.17 136.97 
" 2 -

i62 0 . 0 31* 

35- Comprehending 
the foreign graduate 
student's (my) English. 

115.86 137.86 -2. 238 0. 022* 

36- Comprehending 
gestures, body language, 
and vocalization. 

119.57 127.57 -0 . 827 0 . 407 

37- Understanding 
cultural differences 
and similarities. 

i16.53 136.25 -2- 000 0. 0 4-* 

* Significant at or beyond the .05 level. 
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(32) understanding cultural differences and similarities; 

(33) being familiar with American differences and similari-

ties; and (36) comprehending gestures, body language, and 

vocalization. The responses of faculty advisors and foreign 

graduate students were substantially the same. 

Research Question Number Four 

Research question four is, "Are there significant differ-

ences between the problems that were perceived by foreign 

graduate students and American graduate students in the 

academic advisement process?" 

To determine whether specific perceptions of the problems 

exhibit significant differences, an item-by—item comparison 

was performed using the Mann-Whitney U Test for two indepen-

dent samples. As revealed by the data, significant differ-

ences, at the .05 level, between the problems that were 

perceived by foreign graduate students and American graduate 

students were determined to exist in fifteen out of the 

twenty-four items compared. Nine items were perceived by 

both groups in the same manner. 

In area A, the advisor's interest in advising, foreign 

graduate students perceptions were compared with American 

graduate students perceptions to determine any significant 

•differences between these two samples, as shown in Table 

XXII• Five items required the ranking of alternatives by 

the respondents (1-5). For each item, both samples were 

given five possible answers.The results of the 



TABLE XXII 

SUMMARY OF THE TEST OF SIGNIFICANCE COMPARING THE 
PERCEPTIONS OF FOREIGN GRADUATE STUDENTS 

AND AMERICAN GRADUATE STUDENTS 
REGARDING THE ADVISORS' 
INTEREST IN ADVISING 

Survey Items 
(1-5) 

Foreign Graduate 
Students 
Mean-Rank 

American Graduate 
Students 
Mean-Rank 
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1- The access-
ibility of the 
advisor. 

171.99 198.23 -2.580 0.009* 

2- The speed with 
which the advisor 
acts on foreign and 
American graduate 
students behalf. 

176.59 192.50 •1.534 0. 124 

3- The informal nature 
of the advising session. 

194.78 166.06 -2.740 0.006* 

4- The advisor's 
concern about 
foreign and American 
graduate students. 

199.90 163.60 -3.401 0.001* 

5- The advisor's 
attitude toward 
personal problems of 
foreign and American 
graduate students. 

203.41 158.72 -4.200 0.001* 

Significant at or beyond the .05 level. 

significance test were as follows. 

There are significant differences between the opinions of 

foreign and American graduate students on four items. 

Foreign graduate students demonstrated that they had higher 

standards for the advisor interest in advising than did the 

American graduate students on items (3) the informal nature 

of the advising session; (4) the advisor's concern about 

foreign and American graduate students; and (5) the advi-

sor s attitude toward personal problems of foreign and Amer-
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ican graduate students. However, on the other item, Amer-

ican graduate students were significantly more satisfied 

with item (1), the accessibility of the advisor, than the 

foreign graduate students. There was no significant differ-

ence between these two samples on item (2) the speed with 

which the advisor acts on foreign and American graduate 

student behalf. The ratings of the advisor's interest in 

advising foreign and American graduate students with respect 

to the item above were substantially the same. 

For area B, American graduate students and foreign grad-

uate students were asked to rate their perceptions of satis-

faction with the advisement process. After using the signi-

ficance test to discover any significant differences between 

these two samples, the following results were formulated for 

nine items, 6 through 14. As shown in Table XXIII, there 

are significant differences between the opinions of foreign 

and American graduate students on five items. Foreign grad-

uate students indicated that they were more satisfied in the 

advisement process than did the American graduate students 

on items (6) helpful interpersonal relationship during the 

advisement process; (9) the advisor's competence in giving 

personal help; and (11) friendly atmosphere during the 

academic advisement process. However, American graduate 

students were significantly more satisfied than the foreign 

graduate students on items (8) the advisor's competence in 

preparing degree plans and recommending deficiency courses; 



TABLE XXIII 

SUMMARY OF THE TEST OF SIGNIFICANCE COMPARING THE 
PERCEPTIONS OF FOREIGN GRADUATE STUDENTS 

AND AMERICAN GRADUATE STUDENTS 
REGARDING STUDENT 

SATISFACTION 
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Survey Items 
(6-14) 

Foreign Gradaute 
Student 

Mean-Rank 

American Gradaute 
Student 

Mean-Rank 

7 P 

5- Helpful inter-
personal relation-
ship during the 
advisement process. 

201.64 168.27 -3.155 O.OOi* 

7- Adequate advice 
on writing papers, 
thesis, or disser-
tation. 

183.73 183.27 -0.044 0.964 

8- The advisor's com-
petence in prepar-1 

ing degree plans 
and recommending 
deficiency courses. 

163.68 204.43 -3.917 O.OOi* 

9- The advisor's com-
petence in giving 
personal help. 

203.70 159.30 -4.207 0.001* 

10- The advisor's com-
petence in the 
field of study. 

161.71 202. . 18 -3.919 0.001* 

11- Friendly atmosphere 
during the academic 
advisement process. 

198.40 165. 70 -3.138 0.001* 

12- My expectations of 
the advisement 
process are met. 

177.59 187.36 -0.930 0.352 

13- Advisee-advisor 
consensus. 

177.14 177.36 -0.069 0.944 

14- My overall satis-
faction with the 
academic advise-
ment . 

170.42 187.72 -1.665 0.095 

Significant at or beyond the .05 level. 
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and (10) the advisor's competence in the field of study. 

There are no significant difference between the two 

samples on items (7) adequate advice on writing papers, 

thesis, or dissertation; (12) the expectations of the 

advisement process are met by foreign and American graduate 

students; (13) advisee-advisor consensus; and (14) the 

overall satisfaction of the foreign and American graduate 

students with the academic advisement process. The ratings 

of student satisfaction with the advisement process by 

foreign and American graduate students on the items above 

were substantially the same. 

For area C, foreign graduate students and American grad-

uate students were asked to rate their perceptions of the 

roles and responsibilities of their advisors as well as 

their own roles and responsibilities in the advisement 

process. Ten items (15-24) were utilized for this purpose. 

The test of significance was applied in order to determine 

any significant differences between these two samples. As 

shown in Table XXIV, there are significant differences 

between the opinions of foreign and American graduate 

students on six items. Foreign graduate students indicated 

that both parties of the advisement process performed their 

roles and responsibilities to a greater degree than did 

American graduate students with respect to the items (17) 

motivating advisees toward academic performance; (23) 

accepting the advisement situation; and (24) following the 

rules and regulations of the university. However, onthe 



TABLE XXIV 

SUMMARY OF THE TEST OF SIGNIFICANCE COMPARING THE PERCEPTIONS 
OF FOREIGN AND AMERICAN GRADUATE STUDENTS REGARDING 

THEIR ROLES AND RESPONSIBILITIES 
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Survey Items 
(15-24) 

Foreign Gradaute American Graduate 2 
Students Students 
Mean-Rank Mean-Rank 

15- Providing 
information about the 
academic system. 

168.06 200.02 -3.079 0.002"* 

16- Encouraging 
advisees. 

1 8 6 . 1 6 179.82 -0.602 0.546 

17- Motivating 
advisees toward 
academic performance. 

195.00 168.00 -2.559 0.010* 

18- Designing degree 
plans and signing them. 

172.12 190. 1.783 0.074 

19- Directing advisee 
with his papers, 
thesis, or disser-
tation . 

174.10 i89.77 -1.498 0.133 

20- Making plans to 
achieve academic 
objectives. 

169.13 198.79 -2.917 0.003* 

21- Making decisions. 169.99 195.94 -2.538 0.011* 

22- Conducting research. 186.41 179.64 -0.646 0.517 

23- Accepting the 
advisement situation. 

196.64 170.50 -2.491 0.012"* 

24- Following the rules 195.44 
and regulations of 
the university. 

170.76 -2.338 0.019* 

* Significant at or beyond the .05 level. 

other three items, American graduate students indicated that 

both parties of the advisement procees had performed their 

roles and responsibilities higher than did the foreign grad-

uate students on items (15) providing information about the 

academic system; (20) making plans to achieve academic 

objectives; and (21) making decisions. 
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There are no significant differences between these two 

groups on items (16) encouraging advisees; (18) designing 

degree plans and signing them; (19) directing advisee with 

his papers, thesis, or dissertation; and (22) conducting 

research. Foreign and American graduate students perceived 

that both parties of the advisement process had performed 

their roles and responsibilities to the same degree with 

regard to the items above. 

Research Question Number Five 

Research question five is, "Is there a significant 

difference between the perceptions of foreign graduate 

students in the college of education and those of foreign 

graduate students in other colleges?" 

To determine whether specific perceptions of the problems 

exhibit significant differences, an item-by-item comparison 

was performed using the Mann-Whitney U Test for two indepen-

dent samples. As revealed by the data, significant differ-

ences ,at the .05 level, between the problems that were 

perceived by foreign graduate students in the College of 

Education and those of foreign graduate students in other 

colleges were determined to exist in eleven of the thirty-

seven items compared. Twenty-six items were perceived in 

the same manner by the two groups (no significance, p> .05). 

In area A, the faculty members' interest in advising, the 

perceptions of foreign graduate students in the College of 
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Education were compared with the perceptions of foreign 

graduate students in other colleges at North Texas State 

University. The test of significance was applied in order 

to see if there were any significant differences between the 

two samples, as shown in Table XXV. Five items required the 

ranking of alternatives by the respondents (1-5). It was 

determined that there are significant differences between 

those two samples on items (3) the informal nature of the 

advising session; (4) the advisor's concern about me as a 

foreign graduate student; and (5) the advisor's attitude 

toward my personal problems. Foreign graduate students in 

the College of Education perceived their advisors as being 

more interested in advising them than did foreign graduate 

students in other colleges with respect to the above items. 

There are no significant differences between these two 

samples on items (1) the accessibility of the advisor; and 

(2) the speed with which the advisor acts on my behalf. The 

responses of the advisor's interest in advising foreign 

graduate students in the College of Education and foreign 

graduate students in other colleges with respect to the 

above items were substantially the same. 

In area B, foreign graduate students in the College of 

Education were asked about their perceptions of their"satis-

faction in the advisement process. The sample from the 

College of Education was compared with the sample from the 

other colleges by utilizing the test of significance to 

determine if any significant differences existed between 
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TABLE XXV 

citmmawv nP THP TEST OF SIGNIFICANCE COMPARING THE 
PERCEPTIONS OF FOREIGN GRADUATE STUDENTS IN THE 

COLLEGE OF EDUCATION AND FOREIGN GRADUATE 
STUDENTS IN OTHER COLLEGES REGARDING 

THE ADVISORS' INTEREST IN 
ADVISING 

Survey Items Foreign Graduate ^actuate Z r u i ^ ^ ~ — - — w 

(1-5) Students in Coll- Students m 
ege of Education other Colleges 

Mean-Rank Mean-Rank 

1- The accessibility 
of the advisor. 

100.79 90.96 -1.169 0.242 

2- The speed with 
which the advisor 
acts on my behalf. 

98.81 90.96 -0.931 0.351 

3- The informal nature 104.88 85.99 -^.335 

of the advising 
session. 

4- The advisor's concern U 0 . i 5 88.27 -2.779 0.005* 

about me as a foreign 
student. 

5- The advisor's attitude 105.97 35.19 -2.426 0.0i5* 

toward my personal problems. 

* Significant at or beyond the .05 level. 

groups. Nine items (6-14) were tested and it was deter-

mined, as shown in Table XXVI, that there are significant 

differences between these two samples on items (6) helpful 

interpersonal relationship during the advisement process; 

(8) the advisor's competence in preparing degree plans and 

recommending deficiency courses; (10) the advisor s compe-

tence in the field of study; (11) friendly atmosphere during 

the academic advisement process; (13) advisee-advisor 

consensus; and (14) my overall satisfaction with the 

academic advisement. Foreign graduate students in the 

College of Education perceived that they were more satisfied 



TABLE XXVI 

SUMMARY OF THE TEST OF SIGNIFICANCE COMPARING THE PERCEPTIONS OF 
FOREIGN GRADUATE STUDENTS IN THE COLLEGE OF EDUCATION AND 

FOREIGN GRADUATE STUDENTS IN OTHER COLLEGES 
REGARDING STUDENT SATISFACTION 

Survey Items 
(6-14) 

Foreign Graduate Foreign Graduate Z 
Students in Coil- Students m 
ege of Education other Ccolleges 

Mean-Rank Mean-Rank 
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6- Helpful interper-
sonal relationship 
during the advisement 
process. 

105.95 38.46 -2.079 0.037' 

7- Adequate advice on 
writing papers, thesis 
or dissertation. 

100.04 

8-The advisor's compe- 105.06 
tence in preparing degree 
plans and recommending 
deficiency courses. 

9- The Advisor's com-
petence in giving 
personal help. 

101.19 

J. 44 -1.372 0.170 

38.07 -1.998 0 . 045* 

87. 32 -1.644 0.100 

10- The advisor compe- 105.59 
tence in the field of study. 

85.88 -2.330 0.019* 

11- Friendly atmosphere 
during the academic 
advisement process. 

103.98 86. 32 -2.124 0.034* 

12- My expectations of the 99.57 
advisement process are met. 

87.91 -1.387 0.165 

13- Advisee-advisor 
consensus. 

110.14 80.84 -3.509 0.00 1*" 

14- My overall satis-
faction with the 
academic advisement. 

105.35 85. 10 -2.439 0.014* 

* Significant at or beyond the .05 level. 

with the advisement process than foreign graduate students 

in other colleges perceived themselves to be with regard to 

the above items. 

There are no significant differences between the two 

samples on items (7) adequate advice on writing papers. 
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thesis, or dissertation; (9) the advisor s competence in 

giving personal help; and (12) my expectations of the 

advisement process are met. The responses of student satis-

faction with the advisement process of foreign graduate 

students in the College of Education and foreign graduate 

students in other colleges with regard to the above items 

were substantially the same. 

For area C, foreign graduate students in the College of 

Education were asked about their perceptions of their roles 

and responsibilities (items 20-24), as well as their percep-

tions of the advisors' roles and responsibilities (items 

15-19). The sample from the College of Education was 

compared with the sample from the other colleges by 

utilizing the test of significance to determine if any 

significant differences between them existed. These data 

are presented in Table XXVII. It is determined that there 

was a significant difference between the two samples on 

items (19) directing advisee with his papers, thesis, or 

dissertation; and (23) accepting the advisement situation. 

Foreign graduate students in the College of Education 

perceived that both parties in the advisement process had 

performed their roles and responsibilities to a greater 

degree than did foreign graduate students in other colleges 

with respect to the items above. 

There are no significant differences between these two 

samples on items (15) providing information about the 

academic system; (16) encouraging advisees;(17) motivating 
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SUWIARY OF THE TEST OF SIGNIFICANCE COMPARING THE PERCEPTIONS OF 
FOREIGN GRADUATE STUDENTS IN THE COLLEGE OF EDUCATION AND 

FOREIGN GRADUATE STUDENTS IN OTHER COLLEGES REGARDING 
THEIR ROLES AND RESPONSIBILITIES 

Survey Items Foreign Graduate 
(15-24) Students in College 

of Education 
Mean-Rank 

Foreign Graduate 
Students in other 

Colleges 
Mean-Rank 

2 P 

15- Providing 
information about 
the academic system. 

92, . 34 92.56 -0 .025 0 .98 

16- Encouraging 
advisees. 

101 . 19 88.73 -1. 471 0. 141 

17-Motivating advisees 
toward academic 
performance. 

92, .07 90.61 -0. 174 0. 861 

18- Designing degree 
plans and signing them. 

97, .60 88.69 -1. 053 0. 292 

19- Directing advisee 
with his papers, 
thesis, or dissertation. 

103, .79 85.67 -2. 171 0. 029* 

20- Making plans to 
achieve academic 
objectives. 

96, .95 90.24 -0. 806 0. 420 

21- Making decisions. 97, .31 89.24 -1. 050 0. 293 

22- Conducting research. 96. .70 88.94 • -o. 932 0. 351 

23- Accepting the 
advisement situation. 

105. ,08 86.63 -2. 216 0. 026* 

24- Following the rules 
and regulations of 
the university. 

96. 82 88.90 -0. 949 0. 342 

* Qf Significant at or beyond the .05 level. 

advisees toward academic performance; (18) designing degree 

plans and signing them; (20) making plans to achieve 

academic objectives; (21) making decisions; (22) conducting 

research; and (24) following the rules and regulations of 

the university. Foreign graduate students in the College of 



115 

Education and foreign graduate students in other colleges 

perceived that both parties of the advisement process had 

performed their roles and responsibilities to the same 

degree with regard to the items above. 

For area D, communication, foreign graduate students in 

the college of education were asked their perceptions about 

their communication abilities (items 25-33) as well as their 

perceptions of their advisors' communication abilities 

(items 34-37) in the advisement process. The sample from 

the college of education was compared with the sample from 

the other colleges by utilizing the test of significance to 

determine if significant differences existed between groups. 

Thirteen items were used for this purpose (25-37). These 

data are shown in Table XXVIII. The results from the 

respondents indicate that there are no significant differ-

ences between these two samples on all items in this area. 

These items are (25) expressing myself in English; (26) 

understanding accent; (27) understanding American idioms and 

slang; (28) comprehending English vocabulary; (29) under-

standing rapid speech; (30) comprehending gestures, body 

language, and vocalization; (31) understanding the correc-

tions and comments that my major advisor puts on my papers, 

thesis, or dissertation; (32) understanding cultural differ-

ences and similarities; (33) being familiar with American 

culture; (34) my advisor's understanding of my accent; (35) 

my advisor's comprehension of my English; (36) my advisor's 
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comprehension of gestures, body language, and vocalization; 

and (37) my advisor's understanding of cultural differences 

and similarities. The responses of foreign graduate 

students in the College of Education and foreign graduate 

students in other colleges were substantially the same. 

TABLE XXVIII 

SUMMARY OF THE TEST OF SIGNIFICANCE COMPARING THE 
PERCEPTIONS OF FOREIGN GRADUATE STUDENTS IN 

THE COLLEGE OF EDUCATION AND FOREIGN 
GRADUATE STUDENTS IN OTHER COLLEGES 

REGARDING COMMUNICATION 

Survey Items 
(25-37) 

Foreign Graduate 
Students in Coll-
ege of Education 

Mean-Rank 

Foreign Graduate 
Students in other 

Colleges 
Mean-Rank 

2 P 

25- Expressing 
myself in 
English. 

90.53 91.16 -0 .075 0.939 

26- Understanding 
accent. 

86. 15 92.04 -0 .713 0.475 

27- Understanding 
American idioms 
ana slang. 

82. 32 93.39 -1 .316 0. 188 

28- Comprehending 
English vocabulary. 

94. 14 90.58 4.20 0 .573 

29-Understanding 
rapid speech. 

78.68 94.68 1.897 0.057 

30- Comprehending 
gestures, body 
language and 
vocalization. 

82. 16 92.13 1.203 0.228 

31- Understanding 
the corrections 
and comments that 
my major advisor puts 
on my papers,thesis, 
or dissertation. 

84.09 92.77 1.031 0. 302 
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Survey Items Foreign Graduate Foreign Graduate Z P 
(25-37) Students in Coll- Students in other 

ege of Education Colleges 
Mean-Rank Mean-Rank 

32. Understanding 
cultural differences 
and similarities. 

84. , 48 91. .97 -0, .893 0. .371 

33. Being familiar 
with American 
culture. 

83. .13 91. .72 - 1 . .442 0. . 149 

34. My advisor's under-
standing of my accent. 

81. ,73 93. ,60 - 1 . . 442 0. , 149 

35- My advisor's com-
prehension of my 
English. 

88. .96 91. .05 -0. .253 0. .800 

36- My advisor's 
comprehension 
of gestures, 
body language, 
and vocalization. 

98.64 88.32 -1.235 0.216 

37- My advisor's 
understanding 
of cultural 
differences 
and similarities. 

96.39 89.11 -0.861 0.388 



Chapter V 

SUMMARY, FINDINGS, CONCLUSIONS, IMPLICATIONS, AND 

RECOMMENDATIONS 

This study was designed to fulfill five purposes. These 

were to answer questions about (a) the problems that were 

perceived as important to foreign and American graduate 

students in the academic advisement process, (b) the prob-

lems that were perceived as important to graduate faculty 

advisors in the academic advisement process, (c) the degree 

of significant difference between the problems that were 

perceived by advisors and advisees in the academic advise-

ment process, (d) the degree of significant difference 

between the problems that were perceived by foreign graduate 

students and American graduate students in the academic 

advisement process, and (e) the degree of significant 

difference between the perceptions of the problems of 

foreign graduate students in the College of Education and 

those of foreign graduate students in other colleges. 

The data for the study were gathered through the use of a 

four-part questionnaire. Before distribution, the question-

naire was validated by a panel of seven judges. The thirty-

seven item questionnaire was sent to a total of 366 foreign 

graduate students, 120 graduate faculty advisors, and 366 

118 



119 

American graduate students. The questionnaire for American 

graduate students did not include the section on "communica-

tion" because it was assumed communication barriers between 

American graduate students and their advisors do not exist. 

The response rate for each group exceeded 50 percent. 

Sixty-nine graduate faculty advisors (57.5%), 187 foreign 

graduate students (50.9%), and 184 American graduate 

students (50.1%) returned the questionnaire. 

Findings 

The following is a summary of major findings of the 

investigation in the four areas. These areas are the advi-

sor's interest in advising, the student's satisfaction with 

the advisement process, the roles and responsibilities of 

advisors and advisees, and communication. 

The Advisor's Interest in Advising 

Of the foreign graduate students, 66 percent perceived 

that their advisors were interested in advising them, and 

they had few problems because of this interest. In 

contrast, 34 percent of this group felt they had problems 

with the advisement process in this respect. 

The responses of faculty advisors indicated that 75 

percent rated themselves as interested in advising foreign 

graduate students and they had few problems in the advise-
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ment process. At the same time, 25 percent of those 

responding were not as highly interested in advising foreign 

graduate students and they had more problems in the advise-

ment process. 

In the view of American graduate students, 59.5 percent 

perceived that their advisors were interested in advising 

them and they had few problems in this area. However, 40.5 

percent perceived that their advisors were not so interested 

and they had more problems in this respect. The trend of 

these data from graduate students, in terms of magnitude if 

not always in terms of significance, indicates a higher 

interest in advising expressed by advisors than perceived of 

them by foreign graduate students. 

Foreign graduate students demonstrated that they had 

higher standards for the advisor interest in advising than 

did the American graduate students on items (3) the informal 

nature of the advising session, (4) the advisor's concern 

about foreign and American graduate students, and (5) the 

advisor's attitude toward personal problems of foreign and 

American graduate students. The only item perceived signi-

ficantly higher by American graduate students in this cate-

gories the accessibility of the advisors. The data also 

indicate that foreign gradu<fcCe students in the College of 

Education, in general, ranked their advisors as more inter-

ested in advising them than did foreign graduate students in 

other colleges. 
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Student Satisfaction with the Advisement Process 

Of the foreign graduate students, 65.2 percent reported 

that they were either "highly" or "very" satisfied with the 

advisement process and were having fewer problems than the 

34.8 percent who reported that they were "moderately," 

"relatively," or "not" satisfied with the advisement 

process. Of the American graduate students, 64.3 percent 

responded that they were "highly" or "very" satisfied with 

the advisement process and were having fewer problems than 

those 35.7 percent who rated themselves as "moderately," 

"relatively," or "not" satisfied with the advisement 

process. 

Of the faculty advisors, 76.7 percent perceived that the 

foreign graduate students were "highly" or "very" satisfied 

with the advisement process, and that those foreign graduate 

students did not have as many problems as the 23.3 percent 

who felt foreign graduate students were "moderately," "rela-

tively, " or "not" satisfied with the advisement process. It 

was found that the advisors, in general, perceived that 

foreign graduate students were more satisfied with the 

advisement process than foreign graduate students perceived 

themselves to be. 

As revealed by the data, significant differences between 

the problems that were perceived by foreign graduate 

students and American graduate students regarding students' 

satisfaction with the advisement process were determined to 
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exist in items (6) helpful interpersonal relationship during 

the advisement process, (8) the advisor's competence in 

preparing degree plans and recommending deficiency courses, 

(9) the advisor's competence in giving personal help, (10) 

the advisor's competence in the field of study, and (11) 

friendly atmosphere during the academic advisement process. 

Foreign graduate students in the college of education, in 

general, felt they were more satisfied with the advisement 

process than did foreign graduate students in other 

colleges. 

Roles and Responsibilities 

Roles and Responsibilities of the Advisor. Of the 

foreign graduate students, 66.8 percent believed that their 

advisors performed their roles and responsibilities in the 

advisement process and that they were having fewer problems 

in this area. In contrast, 33.2 percent of this group 

responded that this area of concern had been performed by 

their advisor in a manner that was "moderately," "rela-

tively," or "not" satisfactory. 

Of the faculty advisors, 81.5 percent perceived that 

their roles and responsibilities were performed in either a 

"highly" or "very" satisfactory manner. However, 18.5 

percent of those surveyed responded that their roles and 

reponsibilities in the advisement process were "moderately," 

"relatively," or "not" satisfactorily performed. 
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Of the American graduate students, 68.3 percent perceived 

that their faculty advisors performed their roles and 

responsibilities in either a "highly" or "very" satisfactory 

manner. However, 31.7 percent of them rated this area of 

concerns "moderately," "relatively," or "not" performed 

satisfactorily by their advisors. 

Roles and Responsibilities of the Advisees. As indicated 

by the data, 74.3 percent of foreign graduate students 

believed that they performed their roles and responsibili-

ties in a "highly" or "very" satisfactory manner. However, 

25.7 percent of this group responded that this area of 

concern had been performed in a "moderately," "relatively", 

or "not" satisfactory manner. 

Of the faculty advisors, 90.1 percent perceived that 

foreign graduate students performed their roles and respon-

sibilities in either a "highly" or "very" satisfactory 

manner. Only a small percentage (9.9%) of the advisors 

judged that foreign graduate students performed their roles 

and responsibilities in a "moderately," "relatively," or 

"not" satisfactory manner. 

Of the American graduate students, 70.3 percent perceived 

that they performed their roles and responsibilities either 

"highly" or "very" well. Only 29.7 percent of this group 

•believed that their tasks in this area were "moderately," 

"relatively," or "not" satisfactorily performed. 
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A comparison was made of the perceptions of faculty advi-

sors and foreign graduate students about the roles and 

responsibilities of both advisors and the advisees. The 

data indicate that the faculty advisors perceived that both 

parties in the advisement process performed their roles and 

responsibilities to a greater degree than was perceived to 

be the case by foreign graduate students. 

After applying the test of significance, significant 

differences were found between the perceptions of foreign 

graduate students and American graduate students on items 

(15) providing information about the academic system, (17) 

motivating advisees toward academic performance, (20) making 

plans to achieve academic objectives, (21) making decisions, 

(23) accepting the advisement situation, and (24) following 

the rules and regulations of the university. Foreign grad-

uate students in the College of Education, in general, 

perceived that both parties of the advisement process 

performed their roles and responsibilities to a greater 

degree than was perceived to be the case by foreign graduate 

students in other colleges. 

Communication 

Communication (perceptions regarding advisees). Of the 

foreign graduate students, 60.1 percent perceived that their 

communication with their advisors was either "highly" or 

"very" satisfactory. They appear to have had fewer problems 
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than the 39.9 percent who rated their ability to communicate 

with their advisors as "moderately," "relatively," or "not" 

satisfactory. 

Of the faculty advisors, 62.8 percent perceived that 

their foreign graduate students were able to communicate 

with them in either a "highly" or "very" satisfactory 

manner. However, 37,2 percent of the advisors responded 

that foreign graduate students were "moderately," "rela-

tively," or "not" able to satisfactorily communicate with 

them. 

Commmunication (regarding the advisors). Of the foreign 

graduate students, 58.9 percent perceived that their advi-

sors were able to communicate with them in either a "highly" 

or "very" satisfactory manner. They appear to have had 

fewer problems than the 41.1 percent who rated their advi-

sors as "moderately," "relatively," or "not" able to commu-

nicate satisfactorily with foreign graduate students. 

Of the faculty advisors, 69 percent perceived that they 

were able to communicate with foreign graduate students in 

either a highly" or "very" satisfactory way. They appear 

to have had fewer problems than the 31 percent of faculty 

advisors who believed they were "moderately," "relatively," 

or "not" satisfactorily able to communicate with foreign 

graduate students. 

After utilizing the significance test between the percep-

tions of foreign graduate students and the perceptions of 
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faculty advisors about the area of communication, it was 

found that there were significant differences between those 

two samples on items (28) comprehending English vocabulary 

(31) understanding written corrections on his (my) papers, 

thesis, or dissertation; (34) understanding the foreign 

graduate student's (my) accent, (35) comprehending the 

foreign graduate student's (my) English, and (37) under-

standing cultural differences and similarities. The 

responses of foreign graduate students in the college of 

education and foreign graduate students in other colleges 

were substantially the same. 

Conclusions 

The following conclusions are based on the findings of 

this study. 

1. Foreign graduate students perceived that their advi-

sors were less interested in them than their advisors indi-

cated. It could be concluded, therefore, that the faculty 

advisors were indeed interested in advising foreign graduate 

students, but somehow foreign graduate students did not 

perceive this interest or misunderstood. 

2. Foreign graduate students perceived that they were 

less satisfied with the advisement process than their 

faculty advisors believed them to be. It is granted that 

faculty members may be expected to be very positive and 

optimistic about the advisement process, but it is also 
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quite possible that foreign graduate students had higher 

expectations of the advisement process than did faculty 

advisors. 

3. Foreign graduate students perceived that both parties 

in the advisement process had performed their roles and 

responsibilities to a lesser degree than was perceived to be 

the case by faculty advisors. There are a number of ways to 

account for this discrepancy. First, as previously 

mentioned, advisors, by virtue of their professional commit-

ment, are likely to be more positive in attitude toward the 

advisement process than the foreign graduate students; more-

over, a natural reluctance to admit low-level performance 

may have been a factor. Second, since advisors do not 

directly suffer the effects of ineffective advising, it is 

unlikely that they would develop negative feelings about the 

advisement process after its completion. Finally, there may 

have been intervening factors in the experiences of foreign 

graduate students that led to general feelings of frustra-

tion and ineffectivness, for which the advisement process 

and the advisors were blamed. 

4. There is a strong basic agreement between foreign 

grduate students and faculty advisors that their abilities 

to communicate is a problematic area. It can be concluded, 

therefore, that communication problems exist in the advise-

ment of foreign graduate students and there might be 

influential factors that effect the success or failure of 

that process. 
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Implications 

Several implications may drawn from the data findings of 

this study, as follow. 

1. The nature and essential elements of faculty advising 

at North Texas State University, as presented by findings 

from this study, provide evidence of the need for faculty 

members and foreign graduate students to take a closer look 

at the present advisory system and develop strategies to 

facilitate effective advisement. 

2. Although foreign graduate students appreciate the 

assistance provided by faculty members, they express a need 

for additional help in a number of areas. Writing papers, 

theses, and dissertations, is one such area of concern. The 

informal nature of the advising session is also confusing at 

times and may be the basis of advisee-advisor misunder-

standing. The very approachability of the American prof-

essor might disrupt or undermine the advising process, 

because many foreign graduate students are not accustomed to 

working~with their professors on an equal or nearly equal 

basis. 

3. The mutual concern of advisors and foreign graduate 

students with communication in the advisement process indi-

cates that advisors should be sensitive to foreign graduate 

students' needs and be aware of non-verbal signals that 

might enhance the efficacy of communication in the advise-
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ment process. A corollary implication is that the foreign 

graduate student should be more assertive in the advisement 

process and let his advisor know if he fails to understand 

or if he feels misunderstood. 

Recommendations 

The following recommendations are offered for the univer-

sity advisory process. 

1. Only those faculty members who volunteer and are 

genuinely interested in advising foreign graduate students 

should be assigned to serve as their advisors. 

2. There should be financial and academic rewards for 

effective advising performed by faculty members. At 

present, there is no reward system for those faculty advi-

sors who devote their time and energy to the better advise-

ment of foreign graduate students. 

3. The advisement of foreign graduate students should be 

regularly and periodically monitored and evaluated. At the 

present time, there is no on-going process of evaluation 

that deals with the effectiveness of the advising of foreign 

graduate students. 

4. It is recommended that the university adopt general 

guidelines and goals for the advisement process. This does 

not mean that colleges and academic departments would not 

retain the autonomy they now enjoy to determine their 

mission in the area of advising foreign graduate students. 
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Departmental objectives for the advisement process, while 

following university guidelines, should still be the prero-

gative of the departments. However, it does not seem unrea-

sonable to suggest that international graduate Students be 

informed of those objectives. 

Recommendations for Further Research 

The following recommendations for further study and 

research are made as a result of the findings of this study. 

1. The study should be replicated in other higher educa-

tional institutions. 

2. Other instruments should be developed to determine 

the effectiveness of the process of advising foreign grad-

uate students with comparisons to be made with the results 

of this study. 

3. Studies should be designed to maintain and improve 

conditions which facilitate communication between advisors 

and foreign graduate students. 

4. An investigation should be designed with the purpose 

of developing a system of evaluation and reward for advisors 

who involve themselves in the advisement of foreign graduate 

students. 

5. The relationship of the advisement process in higher 

education to the teaching functions of faculty members 

should be investigated with the purpose of defining the 

advisement process in higher education. 
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APPENDIX A 

Table I 

NUMBER OF QUESTIONNAIRES.RETURNED BY 
SCHOOLS AND COLLEGES 

Schools Number of Number of Number of 
and questionnaires questionnaires questionnaires 
colleges returned by returned by returned by 

foreign graduate American graduate faculty advisors 
students students 

Art and Sciences 78 53 22 

Business 53 48 19 

Education 48 72 24 

Music 3 5 2 

Home Economics 2 4 1 

Community Service 2 
— 

1 

Library and Information 1 
Sciences 

Interdisciplinary 2 
studies 

Total 187 184 69 
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APPENDIX B 

April 6, 1984 

Dear Professor: 

You are invited to respond anonymously to the enclosed, 
short questionnaire which is designed to survey your 
perceptions of the academic advisement process at North 
Texas State University. It should take only a few minutes 
of your valuable time. A postage-paid, return envelope is 
also enclosed for your convenience. The data collected 
will k e regarded as confidential and compared with other 
responses in summary form only. 

Thank you for your cooperation. Please take the time to 
complete and return the questionnaire. Your assistance is 
greatly appreciated. 

Conducted by: 
Mohammad Khabiri 
Doctoral Candidate 
College of Education 
Department of Higher 
Education 

Sincerely, 

Director of the study: 
Dr. Bob W. Miller 
Professor and Director 
of Community College 
Programs, North Texas 
State University 

Mohammad Khabiri 

enc. 



Faculty Member 

Sec Lion A: Personal Background Information 

Directions: Read each, of the statements below and 
check (•) the appropriate blank space 
that can best describe you at North Texas 
State University. 

(1) 3 

(2) Sex: 
^ 1. Male 

2. Female 

(3) Major Field of Teaching: 
1. College of Arts and Sciences 

College o f Business Administration 
J. College of Education 
4' School of Music 
5. School of Community Services 

7* %ibrarY a n d Information Sciences 
/. School of home Economics 
8. Other (please specify: 

(4) Have you had an International Graduate Student as 
an advisee? db 
. 1. Yes 

2. No 

Section B: «e iS a "St °f pr°blem areas which • 
studentl L d fho-enCSUn ed-bi' f o r e l9n graduate 
l n f " S a n d t h e* r advisors m the academic advise-
ment process. Please indicate, in your opinion 
the importance of each of these problems bj^rclina 
the appropriate number: circling 

5—Highly important 
4--Very important 
3--Moderately important 
2 Relatively important 
1--Unimportant 



highly Important, 4==Verv IirtDortarrt- • ? — * . i 
y imP°rtant, 3=Moderately Important 

2 = Relnt ivcly Important, l=Unimportant 

A' — e Advisor's Interest in Advising: 

The Foreign Graduate Student: 
(7-11 

1 
student C e S S i b i l i t y t 0 t h G f o r e i9 n graduate 

2 . The TAT 1 f" 1̂  T.TV* •! l>> ^ _ I — 5 4 3 2 1 The speed with which you act on a foreign 
graduate student's behalf 

n a t u r e o f y°ur advising sessions 
with the foreign graduate student 
Vnnr ^ ~ , l , . , _ A .. yj-auudte stuaent s d 7 9 i 
student"081" 3 b O U t t h S f o r e i9 n graduate 

5. Your att-.ifnflo _ . 5 4 3 2 1 
o? Uf h

a tf l t U^ e t o w a r d t h e personal problems 
or the foreign graduate student 

The American Graduate Student 

5 4 3 2 1 

(12-16) 
1 

student C e S S l b i l i t Y t 0 t h 6 A m e r i c a n graduate 
2. The SDeed The speed with which you act on the American 

graduate student's behalf 
3' w i J h ^ S T 1 n a t U r e ° f y o u r ^ ^ i n g sessions 

with t h e American graduate student 

s^udenr 0 6^ a b° U t th6> toerican graduate 

5* ^? U^h a tR i t u d e toward the .personal problems 
of the American graduate student 

Student Satisfaction with the Advisement Process : 

l" the^advisemen^processrelationshiP during 

2' d?sse?taUoIiCe °" W r i t i" 9 p a p e r s ' t h e s i s' 
3. Competence in preparing degree plans and 

recommending deficiency courses 
4. Competence in giving personal help 
5. Competence in the field of study 

process^" a t m o s p h e r e i n t h e academic advisement 



(23-25) 

7. Advisee's expectations are met c » -> 1 

8. Advisee-advisor consensus c a 
9 ; °veral]- satisfaction with the 

5 4 3 2 1 
academic advisement process 

C* Roles and Responsibilities: 

The Advisor 

1, Providing information about the academic 
system 

(26-30) 

2. Encouraging advisees l \ I 2 1 

3. Motivating advisees toward academic 1 

performance 
4. Designing degree plans and signing them 5 4 1 ? } 
5. Directing advisee with his papers? thisis 

or dissertation 

The Graduate Student 
5 4 3 2 1 

(31-35] 

5 4 3 2 1 
5 4 3 2 1 

1. Making plans to achieve academic objectives 
2. Making decisions 
3. Conducting research 

4. Accepting the advisement situation H J 
5. Following the rules and regulations of the 

university 

Communication: 
5 4 3 2 1 

xhe Advisor s Perception of the Foreign Graduate Student: 

1. Impressing himself in English c J l 6 j 4 V 
2. Understanding accent 3 4 3 2 1 
3. Understanding idioms 
4. Comprehending Englis 
5. Following rapid speecn A •, 
6. Comprehending gestures, tody language, 5 4 3 2 1 

and vocalization 

3. Understanding idioms/slang 5 \ l 2 J 
4. Comprehending English vocabulary I I I ? ] 
3. Following rapid speech 

/ . Understanding written corrections on his 
papers, thesis, or dissertation 

5 4 3 2 1 

O ' % -• ' Wi. uisaexwcion c A T o 1 
8. Understanding cultural differences and * 4 3 2 1 

similarities 
9. Being familiar with American differences 5 4 3 2 1 

and similarities 
5 4 3 2 1 

I he Advisor's Perception of Himse1f 

1. 
aScenttandin9 ^ f o r e i9 n graduate student's 

(45-48) 

2* Engli-h0ndin9 t H e f o r e i n g graduate student's 5 4 3 2 1 

3. Comprehending gestures, body language 5 4 3 2 1 
and vocalization ' i 

4. Understanding cultural differences and 5 4 3 2 1 
similaritles 

5 4 3 2 1 
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APPENDIX C 

April 6, 1984 

Dear Fellow International Graduate Student: 

You are invited to respond anonymously to the enclosed 
short questionnaire which is designed to survey your 

TexasPStJt^ T°T
f.the fjademic advisement process at North 

o? your Jatuabir?3 Y* i " S S ° U M t a k e ° n l y a f e w minutes 
also prri ^ * tame. A postage-paid, return envelope is 
wil? SS J ^ 2 r Y° U r c° n v e nf e n c e• The data collected 

egarded as confidential and compared with other 
responses in summary form only. 

comSlete U
aS

rrir r c°°Peration. Please take the time to 
omplete and return the questionnaire. Your assistance is 

greatly appreciated. assistance is 

Conducted by: 
Mohammad Khabiri 
Doctoral Candidate 
College of Education 
Department of Higher 
Education 

Sincerely, 

Director of the study: 
Dr. Bob W. Miller 
Professor and Director 
of Community College 
Programs, North Texas 
State University 

Mohammad Khabiri 

enc. 



^nternationa 1 Graduate Student 

Section A: Personal Background Information 

Directions: 

(1) 1 

(2) Sex: 

Read each of the statements below and 
check (*/) the appropriate blank space 
that can best describe you at North Texas 
State University. 

1. Male 
2. Female 

(3) Age: 
1. Below 20 
2. Between 20 and 2 5 
3. Between 26 and 30 
4. Above 3 0 

(4) Marital Status: 
^• Single, divorced or widowed 
2. Married 

(5) Major Field of Study: 
1. College of Arts and Sciences 
2. College of Business Administration 
3« College of Education 
4. School of Music 

School of Community Services 
6. School of Library and Information Sciences 
'• School of Home Economics 

Other (please specify: 

I Z Z ~ t 

(6) Length of time in the U.S.A. 
one year or less 

2. 

What 

more than one year 

is your home country? (fill i n the blank, please) 

Section B: 
I?hpiv J )ing 1 3 a ° f Problem~areas which are 
^ * ll ! encountered by foreign graduate students 
and their advisors in the academic advisement pro-
cess. Please indicate, in your opinion, the 
importance of each of these problems by circling Lhe 
appropriate number: J 

5—Highly important 
4—Very important 
3—Moderately important 
2--Relatively important 
1--Unimportant 



£. 

c. 

Advisor's Interest in Advising: 

B. 

(7-11) 

1. The accessibility of the advisor 5 4 ^ 9 1 
2. The speed with which the advisor acts 4 3 2 1 

on my behalf 

4* The n a t U r e ° £ t h e advising session 5 4 3 \ J 
4. The advisor's concern about me as a ^ 4 3 2 1 

foreign student 

, . 5 4 3 2 1 

5 4 3 2 1 

(17-25) 

5' pr h: b^s
S O r' S a t t i t U d e t O W a r d P e"°" a l 

Student Satisfaction t h e fldvlspment. P r o c e s s 

1. 
advisement'process"3^ r e l a t l o n s " P ^ring the 

2' dA?S:?Let?odniCS °" W i t l n « the.!,, or 5 4 3 2 1 

3' o ^ n f l ^ ° r ' S c o mF e t e nce " preparing degree 5 4 3 2 1 

4 f / " recommending deficiency courses 5 4 , , , 
help S c o m P e t e " « in giving personal 5 4 3 2 1 

^ a d v i s o r 1 s compGt6nr,p r- ^ 4 3 2 1 

6' ad vi semen t t n° S^ h e 5 4 3 2 1 

aavisement process 
7' areemetCtati°nS ° £ t h S advise">ent process 5 4 3 2 1 

8. Advisee-advisor consensus 5 4 3 2 1 
a d v S m e « s a t i s £ a c t i°" « " h the academic 5 4 3 2 1 

5 4 3 2 1 
Roles and Responsibilities; 

The Advisor: 

1- system"9 l n f o r m a ti°n about the academic 

2. Encouraging advisees 5 4 3 2 1 

3' perfLo?mi"LadViSeeS t O K a r d a C a d e m i c 5 4 3 2 1 

!: S 8 8 3 5 S S . - S S £ & , ' : -
or dissertation ' c n e s is, 

(26-30) 

or dissertation 

The Graduate Student• 

2.' de1SLSionsaChi6Ve a C a d e B i c ° b3 e«ives 
3. Conducting research 

5* p^??Pting ^ a d v i s e ment situation . Following 
university 

5 4 3 2 1 

(31-35) 

5 4 3 2 1 
3. Conducting research 5 4 3 2 1 

4. Accepting the advisement situation ! f 3 2 1 

univers?tvthe ' U l M ^ -gulati^s of the 5 4 3 2 1 

5 4 3 2 1 



D. Communication: 
(36-44 

Perception of the Foreign Graduate Student About Himself: 

1. _ ^ 
Understanding accent 
Expressing myself in English «- A . 

2. Understanding accent 2 1 

43: l \ l l \ --'Z> v , ^ x u a i i S l < 

Comprehending English vocabulary 
Understanding rapid speech 5. understand™ 5 4 3 2 1 

5 4 3 2 1 

5 4 3 2 1 

6- S S f l S ' " 5 9 e S t U r e S ' ^ language and 5 4 3 2 1 
vocalization 

?* t h f t ^ v ^ 1 1 1 9 ^corrections and comments 
that my major advisor puts on my papers, 
thesis, or dissertation P ' , . , „ 

8. Understanding cultural differences and 5 4 3 2 1 
similarities 

9. Being familiar with American culture 5 4 3 2 1 

Advisor*0" ° f t h e F o r e i g n Graduate Student about His/Her 
(45-48) 

2* Si ^ V l s o r , s understanding of my accent 5 4 3 2 1 
m a^ v l s o r s comprehension of my English 5 4 -5 9 1 
hL,® T^°^?_ C O m?^ e h e n s. i o n ° f gesture" 

5 4 3 2 1 

5 4 3 2 1 

My advisor's comprehension of my English 
My advisor s comprehension of gestures 
body language, and vocalization 
My advisor's understanding of cultural 
differences and similarities 
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APPENDIX D 

April 6, 1984 

Dear Fellow American Graduate Student: 

You are invited to respond anonymously to the enclosed, 
snort questionnaire which is designed to survey your 
perceptions of the academic advisement process at North 
Texas State University. It should take only a few minutes 
of your valuable time. A postage-paid, return envelope is 
also enclosed for your convenience. The data collected 
will be regarded as confidential and compared with other 
responses in summary form only. 

Thank you for your cooperation. Please take the time to 
complete and return the questionnaire. Your assistance is 
greatly appreciated. 

Conducted by: 
Mohammad Khabiri 
Doctoral Candidate 
College of Education 
Department of Higher 
Education 

Sincerely, 

Director of the study: 
Dr. Bob W. Miller 
Professor and Director 
of Community College 
Programs, North Texas 
State University 

Mohammad Khabiri 

enc. 



American Graduate Student 

Personal Background Information 

Directions: Read each of the statements below and 
check (v^) the appropriate blank space 
that can best describe you at North Texas 
State University. 

(1) 2 

(2) Sex: 
1. 
2. 

Male 
Female 

(3) Age: 
1 
2 , 

3, 
4, 

(4) Marital 
1. 
2. 

Below, 20 
Between 20 and 2 5 
Between 2 6 and 30 
Above 30 

Status: 
Single, divorced or widowed 
Married 

(5) Major Field of Study: 
College of Arts and Sciences 
College of Eusiness Administration 
College of Education 
School of Music 
School of Community Services 
School of Library and Information Sciences 
School of Home Economics 
Other (please specify: 

) 

Section B: The following is a list of problem-areas. Please 
indicate, in your opinion, the importance of each 

number^6 p r o b l e m ~ a r e a s circling the appropriate 

5--Highly important 
4—Very important 
3 Moderately important 
2—Relatively important 
l--Unimportant 



A. Advisor's Interest in .Advising: 

B 

(7-11) 

1. The accessibility of the advisor 5 4 3 2 1 
2. The speed with which the advisor acts 

on my behalf 5 4 3 2 1 
3. The informal nature of the advising session 5 4 3 2 1 
4. ,he advisor's concern about me as an 

American student 

5. The advisor's attitude toward my personal 
problems 

student Satisfaction with the Advisement Process: 

1 Helpful interpersonal relationship during the 
advisement process 

5 4 3 2 1 

5 4 3 2 1 

(17-25) 

5 4 3 2 1 

— f j . w v _ o 5 4 3 2 1 
2. Adequate advice ,on writing papers, thesis, or 

dissertation 5 4 3 2 1 
3. The advisor's competence in preparing degree 

plans and recommending deficiency courses 5 4 3 2 1 
The advisor's competence in giving personal 
help 

5. The advisor's competence in the field of study 5 ^ 3 2 1 
6. Friendly atmosphere during the academic 

advisement process 
7. My expectations of the advisement process 

are met 

8. Advisee-advisor consensus 5 4 3 2 } 
9. My overall satisfaction with the academic 

advisement r . „ , 
5 4 3 2 1 

Roles and Responsibilities:. 

The Adviser: 
(26-30) 

1. Providing information about the academic 
system _ „ „ 

-> r. . 5 4 3 2 1 
2. Encouraging advisees 5 4 3 2 1 
3. Motivating advisees toward academic 

performance 5 4 3 2 1 
4. Designing degree plans and signing them 5 4 3 2 1 

? " ? ? ! ^ ? , a d v i s e e W i t h h i s PaPers, thesis, or 

5 4 3 2 1 

(31-35) 
1. Making plans to achieve academic objectives 5 4 3 2 1 
2. Making decisions 5 4 3 0 } 
3. Conducting research r „ ^ o ! 
£ f p n o n f i n n H . n -.J..; .. . . 5 1 - 3 * . 1 

5 4 3 2 1 

5 4 3 2 1 

dissertation 

The Graduate Student: 

3. Conducting research 
Accepting the advisement situation 5 4 3 1 
Following the rules and regulations of the 
university 
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APPENDIX E 

PANEL OF AUTHORITIES FOR CONTENT VALIDITY 

Dr. Thomas H. Hoemeke 

Director of International Programs 

Dr. Edward Rice-Maximin 

Senior International Student Advisor 

Dr. Arthur J. Cooper 

Former International Student Advisor 

Dr. Judith Cochran 

International Student Advisor 

Dr. Grant Henning 

Director of Intensive Language Institute 

Dr. Darrell Dunham 

Professor of Education 

Dr. Roderic Clark Duchemin 

Former International Student Advisor 



student studies T ^ a S a n e x P e r t i n t h e field of foreign 
time to t d a P P r e c i a t e a few minutes of your 

^ j f v a l l d a t e a questionaire, which will be 
used in my doctoral study, concerning the problems which 
alt*uel°eiZe* I professional academic advisors, foreign 

Texas Stat^Univer si ty.* m e r* c a n 9»duate students, at North 

The purposes of this study are: 

To determine the problems that are perceived by 
foreign graduate students in the academic 
advisement process. 

<?®tefmine the problems that are perceived by 
advis^n? a c a d e m i c advisors in the academic 

graduate studentsS " f ° r e i 9 n 

To compare the perceptions of the problems of the 

? n " h n " d S - t h a l ° f £ o r e i ' n 9«duate Students in the academic advisement process. 
To compare the problems of foreign graduate 
students with those of American graduate students 

in S P ? r ? i p * o b l e m s o f foreign graduate students 
in the College of Education with those of foreiqn 

" ° t h 6 r C ° l l e g e S 3 t N ° r t h 

Vll«thtee i n s t r u m®nts will be designed to identify three 
s of perspectives, the American graduate students' th*» 

f n o r o a c h ^ ^ 6 S t u d e n t s ' ' a«d the advisors and will ^ 
For S a m e c o n c e P t u a l points from three directions 
For the purposes of this study, four problem areas Sit? 

s a t ^ ^ 

1. 

2 . 

3 . 

4 . 

5 . 

t h T " ^ a t u J f i ; f o ? e ^ r s t u d ^ U n i C a t i ° n " 0 t 
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