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The purpose of this study is to identify and compare the 

perceptions of practicing teachers and college instructors 

toward four components of inservice education programs: 

content, organization, format of presentation, and participant 

involvement in the teachers colleges in Thailand. The com-

parison is based on the demographic variables of sex, age, 

educational background, and teaching experience in the in-

stitution. 

The In-Service Education Attitude Survey by Yesuratnam, 

Basimalla at the University of Illinois at Urbana-Champaign, 

Urbana, Illinois in 1982 was used to gather data for this 

study. It was distributed to a sample of 380 practicing 

teachers and college instructors in 19 randomly selected 

teachers colleges in Thailand; 368 usable instruments were 

returned (97.15%). The data were treated to produce numbers 

and percentages. The t tests for two independent samples were 

computed to determine any statistically significant dif-

ferences between the respondent groups of practicing teachers 

and college instructors, and between the practicing elementary 

and secondary school teachers. The F tests were also utilized 



to determine any statistically significant differences among 

the variables of practicing teachers and college instructors. 

The data findings from this study indicate that there is 

some statistically significant difference between the 

responses of practicing teachers and college instructors in 

Thailand concerning the content, organization, and format of 

presentation in inservice programs. Also, there is little 

statistically significant difference between male and female 

practicing teachers toward the organization of the programs. 

No discernible pattern of response exists among any of the 

variable groups: sex, age, educational background, and 

teaching experience of practicing teachers and of college 

instructors. Recommendations are made for the inservice 

education programs in Thailand based on the responses from 

both groups and the information gathered from a review of the 

literature. 
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CHAPTER I 

INTRODUCTION 

No one denies that the teaching profession faces great 

challenges as a result of rapidly accelerating social and 

technological changes. Education is influenced by, and is at 

the same time part of, constantly changing social forces. The 

stream of this change, which truncates time, revolutionizes 

the tempo of daily life, and affects the way people feel about 

the world around them, is also greatly accelerated (15, p. 

28) . 

Education, as one of the components of the social forces, 

should keep pace with this change; however, the knowledge 

explosion has made it difficult for education to keep pace 

with change. It is generally believed that no graduate of a 

teacher training institution is a finished product. The 

preparation of teachers is a continuous process beginning at 

some point in the school or college experience of the student 

and extending throughout his professional career. New 

knowledge, new teaching procedures, and new generations of 

pupils all make the inservice education of teachers an 

essential component of teacher education (14, p. 68). 

Technology is forcing changes in teaching techniques. 

Teachers who attempt to rely on what they learned in their 

preservice education are "bound to fall farther and farther 
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behind from a professional standpoint" (1, p.703). it is 

widely recognized that much of the knowledge acquired by 

teachers during their preservice education quickly becomes 

outmoded. As a consequence, it is clear that inservice 

education is a primary means to keep teachers well-informed of 

developments in their professional field and the resulting 

practical applications. Inservice education also serves as a 

vehicle to maintain the continuation of program quality, to 

sharpen the sensitivity of teachers to the educational needs 

of children, to present an opportunity for teachers to engage 

m self-examination and renewal, and to provide a starting 

point for the initiation of program change (3, p. 45). 

Inservice education is considered important throughout 

the literature of school administration because it is thought 

to increase the crucial knowledge and skills of practicing 

teachers. In contrast to "preservice education," which 

introduces new teachers to the field, inservice education 

deals with the ongoing development of existing personnel. 

During the last two decades innovations, societal changes, and 

attitudinal changes in students have given inservice education 

a major role in professional education because presently 

employed teachers have knowledge, attitudes, and utilize 

methods which are often at variance with current educational 

goals. If teachers are to keep abreast of changes, it is 

argued, they require more education on the job (7, p. 2). 



Apparently, inservice education is high on everyone's 

agenda. There are felt needs, and there are external 

incentives. Unlike the preparation of beginning teachers, 

inservice education has no tradition of what constitutes a 

basic program. The way inservice education is perceived seems 

to determine the activities and content of programs. Thus, 

the very different perceptions of inservice education lead to 

equally different programs in operation (9, p. 37). 

The true artistry in teacher inservice education is a 

matter of fashioning expert performance out of the raw 

materials inherent in the teacher's nature. Healthy inservice 

education enlarges rather than obliterates individual 

differences. The inservice process, therefore, while 

contributing to the quality and performance of the overall 

faculty and staff, must be designed to assist each individual 

member of the school group to learn what is needed to attain 

individual professional goals (13, p. 38). 

Regarding the importance of inservice education, Rubin 

(12, p. 3) claims that the professional growth of teachers is 

a vital element in any formula for improving public education. 

Despite its importance, however, inservice ecuca:ion for 

teachers has long suffered. Houston and Freiberg (10, pp. 

7-9) argue that too many inservice education programs are like 

a game of blindman's buff. These programs are fashioned 

without regard to research findings and teacher needs. They 

have no integrated plan and lack long-range goals. They do 



not take into consideration other resources, programs, and 

community needs. Furthermore, the programs are often designed 

without the input of those people they are purported to 

benefit. The typical program of inservice education has also 

suffered due to a lack of energy, precision, direction, and 

imagination. 

Inservice education in Thailand is carried out through 

seminars and professional conferences in addition to 

continuing academic education for a higher degree. The 

seminars or professional conferences form the inservice 

education program which is organized by universities, teachers 

colleges, schools, or educational institutions for teachers at 

all levels. Inservice education in the form of continuing 

academic education has been implemented by the Department of 

Teacher Education of Thailand in order to improve the academic 

qualifications of teachers by means of a radio-correspondence 

program as well as regular inservice training programs through 

the teachers colleges. The radio-correspondence program is 

open to all practicing teachers who teach in any rural area of 

the country (6, p. 12). This program, which is administered 

by the Inservice Teacher Training Division of the Department 

of Teacher Education, is not included in this study. 

This study focuses upon the regular inservice training 

program that is available to teachers who teach in schools 

throughout Thailand. The study further concentrates on the 

perceived needs of practicing teachers and college instructors 



concerning inservice education programs in teachers colleges 

in Thailand. 

Statement of the Problem 

The problem of this study concerns the differences in 

perceptions of need between practicing teachers and college 

instructors toward inservice education programs in the 

teachers colleges in Thailand. 

Purposes of the Study 

Based on the statement of the problem, the purposes of 

this study are as follows: 

1. To identify the perceptions of practicing teachers and 

college instructors toward four components of inservice 

education programs in the teachers colleges in Thailand--

content, organization, format of presentation, and participant 

involvement; 

2. To compare the similarities and differences between 

the perceptions of practicing teachers and college instructors 

about inservice education based on the following selected 

variables of sex, age, educational background, and teaching 

experience. 

Hypotheses 

Based on the statement of the problem and the purposes of 

the study, the following hypotheses are tested: 

1. There will be no significant difference between the 

perceptions of practicing teachers and of college instructors 



toward the following components of inservice education 

programs: 

(a) the content, 

(b) the organization, 

(c) the format of presentation, and 

(d) the participant involvement. 

2. There will be no significant difference between the 

perceptions of elementary school teachers and of secondary 

school teachers toward the following components of inservice 

education programs: 

(a) the content, 

(b) the organization, 

(c) the format of presentation, and 

(d) the participant involvement. 

3. There will be no significant difference in perceptions 

among practicing teachers according to four variables of sex, 

age, educational background, and teaching experience toward 

the following components of inservice education programs: 

(a) the content, 

(b) the organization, 

(c) the format of presentation, and 

(d) the participant involvement. 

4. There is no significant difference in perceptions 

among college instructors according to four variables of sex, 

age, educational background, and teaching experience toward 

the following components of inservice education programs: 



(a) the content, 

(b) the organization, 

(c) the format of presentation, and 

(d) the participant involvement. 

Definition of Terms 

For the specific purpose of this study, the following 

terms are defined. 

Department of̂  Teacher Education is the sub-division of 

the Ministry of Education in Thailand that is in charge of 

preparing teachers. 

Teachers Colleges are the institutions of higher educa-

tion under direct administrative control of the Department of 

Teacher Education, Thailand. 

Inservice Education in Thailand and for the purposes of 

this study means a program of study and work related to 

classroom instruction conducted by teachers colleges and 

providing credits toward the bachelor's degree. 

Delimitation of the Study 

This study is limited to the teachers colleges in 

Thailand that offer inservice education for elementary school 

teachers and secondary school teachers. The study does not 

include the radio-correspondence program. It is also 

delimited to the practicing teachers who are pursuing the 

bachelor's degree. 



Background and Significance of the Study 

Thailand, bordered by Malaysia to the south, Burma to the 

west, Laos to the north and northeast, and Cambodia to the 

east, is situated in the Indochinese Peninsula of Southeast 

Asia. Thailand is approximately the size of France in area 

with about 200,000 square miles and a population of 49.4 

million. The country is divided into four regions: the 

mountainous North, where the winter temperature is cool enough 

to permit cultivation of temperate fruits such as apples and 

strawberries; the Northeast, a rolling, semi-arid plateau that 

was once the center of Thai agriculture; the Central region, 

one of the most fertile rice-growing areas on earth; the 

isthmus of the South, whose heterogeneous topography 

encompasses hilly rubber plantations and fruit orchards, coves 

and bays filled with fish, and rugged terrain from which 

high-grade tin ore has been extracted for centuries (2, p. 8; 

11, p. ix). 

Thailand considers education to be a powerful tool for 

developing the country and improving the quality of life of 

its citizens; it is not just a tool for modern economic 

development. At present the government is coiicentrating on 

compulsory education from grades one through six for all Thai 

children. Efforts are being made to bring education to those 

living m small, remote villages far from daily contact with 

provincial centers. Once the educational network has been 

expanded to reach cnem, and once the population growth has 



been curbed to the extent that a set school population has 

been established, the dream of 100 per cent literacy and 

full-range, specialized education can be realized (11, p. 

128) . 

Modernization has taken place slowly in the educational 

system of Thailand. The transition from a traditional to a 

modern system of education has required hundreds of years and 

is the product of diverse influences from many countries. The 

history of education in Thailand may be divided into three 

periods as follows: 

1 • The period of traditional education (1257-1868). 

The early educational system in Thailand was similar to the 

period of monastic and cathedral schools in Europe during the 

Middle Ages. The schools had a definite religious orientation 

ana were centered in the temples. Their main purpose was to 

provide religious and moral training (8, p. 5). 

2. The period of educational expansion (1 868-1 931 ). 

The first modern school in Thailand was established in 1871 by 

King ChulalongKorn. Known as the Palace School or the Royal 

Command School, its purpose was to train young men for 

government service. It taught not only reading and writing 

but also arithmetic and other subjects were added to the 

curriculum. More schools of this type were established in 

1884 to meet the increasing need for well-educated government 

officials (8, p. 5). in 1887, the Department of Education was 

established, and was changed to become the Ministry of 
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Education in 1892 with responsibility for cultural and 

religious matters as well as the administration of the 

educational systems. 

3. The present period (1932-present). The Ministry 

of Education realized the critical need for greater literacy 

among the adult population. The situation led to the 

expenditure of a large portion of the education budget on 

literacy programs at the expense of other branches of the 

educational system (8, pp. 5-6). 

An historical event in teacher education occurred in 

Thailand in 1892 when King Rama V (King Chulalongkorn) 

established a training school with a two-year program to train 

elementary teachers. The first formal school of teacher 

education, which admitted the graduates of grade 10 to a 

three-year program that led to an elementary certificate of 

teacner education, was founded in 1895. Seven years later, 

this school offered an additional two-year program to the 

holders of the elementary certificate, which enabled them to 

become certified to teach in secondary schools. In 1928 

secondary teacher education was merged with Chulalongkorn 

Civil Service College which was to become Chulalongkorn 

University. The Teacher Education Division attached to the 

Department of Primary Education was responsible only for the 

elementary teacher education school (6, p. 2). 

In 1954, the Ministry of Education established the 

Department of Teacher Education in place of the Teacher 
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Education Division in order to administer the teachers 

colleges; it was the only higher education department under 

the supervision of the Ministry of Education. The elevation 

from the status of a division to that of a department was in 

response to the need and demand for qualified teachers and 

also to set the stage for a major reorganization of the 

teacher education system. The work began with the expansion 

of the teachers colleges already in existence, as well as the 

establishment of the new ones (6, p.3). 

At present thirty-six teachers colleges are under the 

direct administrative control of the Department of Teacher 

Education. Six colleges are in Bangkok, and the remainder are 

in the provinces (see Appendix A). 

The specific policy of the Department of Teacher 

Education, mapped out in the Fourth National Plan of Social 

and Economic Development, is divided into five points as 

follows: 

1. There shall be effective coordination in all teacher 

education activities and among all educators from all types 

and levels of education to facilitate the preparation of 

teachers and teacher educators for the development of national 

education at all levels. 

2. Teacher education shall be developed and expanded in 

such a way that teachers will be trained to play a wider role 

in the rural areas. 
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3. Every teacher education institute engaged in the 

preparation of teachers shall be a center for inservice 

teacher education to upgrade and update inservice teachers as 

an alternative to the twilight program which must be curtailed 

and eventually replaced. 

4. Curriculum development of teacher education shall be 

relevant to real situations and local needs and at the same 

time correspond to the curricula of primary and secondary 

schools. 

5. Staff development to increase knowledge and efficiency 

of the teaching staff for teacher education shall be carried 

out (6, pp. 9-10). 

The inservice education program is administered by the 

Department of Teacher Education through all thirty-six 

teachers colleges. The Department of Teacher Education 

produces the written policy statement governing purposes and 

instructions for inservice education for each teachers 

college. Then, each region selects a committee to be 

responsible for this program. The curriculum, content, 

organization, method of teaching, and evaluation are specified 

as guidelines for each teachers college. In practice, each 

college can set up an inservice program according to local 

needs. 

The policies and guidelines that are set up by 

administrators and local committees in each region sometimes 

respond to the needs of practicing teachers as perceived by 
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college instructors rather than the perceived needs of 

practicing teachers themselves. A needs assessment of 

teachers is needed in order for college instructors, who are 

responsible for delivering inservice programs to know in 

advance what type of inservice program will be suitable for 

that particular situation. 

In relation to American preservice education, Broudy 

describes this preparation as a "survival kit fashioned to 

keep the teacher alive until the inservice rescue squad can 

supply first aid and resuscitation" (4, p. 58). Tyler (16) 

also indicates that the insufficient preparation of teachers 

is caused by two resource problems. First, time is not 

available in the preservice program for students to learn all 

of the concepts that could be helpful in the development of 

their conceptual maps or in learning how to use them in their 

professional work. Second, there is the likelihood of 

continuing change in the society, in the profession, and in 

the body of relevant knowledge (16, p. 137). m Thailand, 

these two problems are accompanied by very limited financial 

resources and the scarcity of qualified manpower. 

In Thai teachers colleges, many studies have been 

conducted on the needs and problems of the inservice training 

programs, the factors contributing to practicing teacher 

attrition rates, and the need for an inservice education 

program in the elementary schools. No research has been done 

on the difference of perceived inservice education needs 
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between practicing teachers and college instructors in Thai 

teachers colleges. 

This study of the perceived needs of practicing teachers 

and college instructors and their differences could be a vital 

component for an effective inservice education program. Human 

behavior is a function of the way things seem to one person at 

that moment, but people do not behave according to the facts 

as they appear to an outsider (5, p. 9). Consequently, in 

order to stimulate learning activities, it is important to 

identify the perceived needs of practicing teachers as well as 

a basis for designing the challenging and rewarding learning 

process. 

Summary 

Inservice education programs in Thai teachers colleges 

are administered by the administrators and educators in the 

Department of Teacher Education. The perceived needs of 

practicing teachers and college instructors about the 

inservice education program in Thai teachers colleges will be 

examined in this study. Chapter I includes the problem, 

purposes, background of the study, and also the importance of 

and need for the study. in Chapter II, a discussion of the 

related literature concerning inservice education is 

presented. Chapter III discusses the research design, 

population of the study, instrumentation, and data collection. 

Chapter IV includes the data analyses and interpretation of 

the collected data, and Chapter V contains a summary, 
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conclusions of the study, and recommendations for future 

research. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

Because of the realized importance for the professional 

growth of school personnel and the effect of such growth on 

students and, in turn, society as a whole, inservice education 

has been of great concern to educators and to educational 

agencies for some time. The literature on inservice education 

is ample and still growing. In 1976, Nicholson and others 

(34, p. 9) found that the literature on inservice teacher 

education had become voluminous. They reviewed more than two 

thousand books, periodicals, and published papers that had 

been written since 1957. 

By 1984 this literature had further increased drama-

tically. Hundreds of documents are catalogued in the 

ERIC system, along with books, periodicals, articles in 

professional journals, dissertations, unpublished papers and 

materials. As Wells (57, p. 16) maintains, the vastness of 

inservice education makes the task of reviewing literature on 

the subject a difficult one. 

The review of the literature for this study is presented 

m three sections. These sections include the definitions, 

purposes, and importance of inservice education; teachers' and 
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instructors' perceptions and attitudes toward inservice 

education programs; and inservice education in Thailand. 

Definitions, Purposes, and Importance 
of Inservice Education 

While inservice education is increasingly recognized as a 

critical concern of most school districts, there seems to be a 

difference of opinion as to the function of inservice 

education (53, pp. 36-37). Harris (21, p. 5) refers to this 

multiplicity of meanings by stating that inservice education 

is defined differently by different people. 

In the Fifty-Sixth Yearbook of the National Society for 

the Study of Education, considered by Harris and Bessent 

(22) as a milestone publication on inservice education, Hass 

(23, p. 13) maintains that inservice education includes all 

activities engaged in by professional personnel during their 

service which is designed to contribute to improvement on the 

job. in the same vein, Harris and Bessent (22, p. 2) declare 

that inservice education must include all activities aimed at 

the improvement of professional staff members. A little over 

a decade later, Harris defines inservice education as 

Any planned program of learning opportunities 
afforded staff members of schools, colleges, or 
other educational agencies for purposes of 
improving the performance of the individual in 
already assigned positions (20, p. 21). 

In the work of Friedman and others (18, p. 162), an 

inservice program is referred to as a planned, coordinated 

series of activities which contribute to professional 
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development. Howsam (26, p. 5) states that inservice 

education is a term that should be used in connection with 

activities which school districts provide in order to train 

their teachers in the particular mode of education which they 

choose to use. Lipham (31, p. 10) adds a different inter-

pretation. He states that inservice education should include 

all of the collectively or individually planned experiences 

that contribute to the professional growth of each pro-

fessional staff member. Inservice education should be planned 

and implemented to meet the needs of each of its participants 

in light of the unique goals of the participants and of each 

school district. 

Edelfelt and Johnson define inservice education of 

eachers as any professional development activities that a 

teacher undertakes singly or with other teachers after 

receiving his or her initial teaching certificate and after 

beginning professional practice" (13, p. 5). They use the 

term inservice education as a synonym for the terms "staff 

development," "continuing education," and "professional 

development." 

According to Orrange and Van Ryn, inservice education is 

5 0^ t i 0 n
l ?

f Professional development that 
should be publicly supported and includes a 
program of systematically designed activities 
J w ? ? to increase the competency--knowledge 
skills, and attitudes--needed by school 
personnel in the performance of their assigned 
responsibilities (38, p. 47). y 
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As can be seen by the variety of definitions of inservice 

education, defining the term is difficult. However, what is 

important is not the definition but the process by which 

inservice education has rarely been considered a high priority 

by school districts and, as a result, a substantial and 

continuous financial commitment has been lacking (15, p. 84). 

This attitude by many school districts has caused teachers to 

view inservice education as a "wasteland and evenings, 

Saturdays and summer workshops" (12, p. 251). Rarely has 

inservice been presented to or perceived by teachers as a 

natural and on-going activity which is designed to help them 

to be effective at something that is difficult to do, but 

rather as remedial and patchwork in nature (25, pp. 206-211). 

The tradition that fosters the logical argument for 

inservice education is deeply embedded in the history of 

American education. Purifoy (42, p. 27) points out that 

teacher institutes go back over 100 years. At that time, 

however, thousands of teachers, who had little or no 

preparation, were employed. Many of these teachers did not 

even have a high school education. Most of the teachers had 

to rely on the members of the community for advice about 

teaching children how to read or enjoy math. Teachers had to 

learn these matters on their own. 

The importance of inservice education has been recognized 

since formal education began. Some researchers indicate that 

inservice education activities were offered in the 1800s for 
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teachers in the United states. A historical perspective of 

inservice education is provided in the Fifty-Sixth Yearbook 

of the National Society for the Study of Education: the 

development of inservice programs in the United States is 

traced by Hass: 

1. From the nineteenth century "teachers' institute/' 

which began as a response to culturally deficient and 

untrained teachers, 

2. Through a transitional period of forty years, during 

which there occurred a rapid upgrading of the teaching staff, 

3. To an era of professionalization among teachers, in 

which cooperative problem-solving, action research, and 

workshops became common practice (23, p. 168). 

Tyler (51, p. 5-17), who examines the history of 

inservice education in America over the past century, states 

that because of the lack of certification requirements for 

teachers, many teachers did not have an adequate knowledge of 

content areas. For this reason, programs of two or three 

days' duration and courses in the evenings were held to 

provide inservice education for teachers. 

In reviewing the history of inservice education in 

America prior to 1944, Post (40, p. 25) found that from 1880 

until World War I summer courses held in the normal school 

were the main resources for inservice education for teachers. 

The emphases, she notes, were on the acquisition of knowledge 

and skills thought to be important in teaching. when 



23 

certification requirements were established during the 1930s, 

the Bachelor's degree was required for all teachers. The 

mservice education again focused on remediation and helping 

teachers to make up their education deficits in order to be 

certified. 

By the end of the 1930s, the old curriculum was no longer 

adequate in fulfilling the needs of the pupils, colleges of 

teacher education in the United States began to look at 

teacher training practices, both at the preservice and 

inservice levels. They began to develop new programs for 

training and new ways of working with schools and teachers. 

Then, the objectives of inservice education began to change 

from upgrading the teachers with educational deficiencies to 

the issue of how to best serve the students enrolled in the 

public schools (51, p. 16). 

The emphasis in America on programmed and systematic 

approaches to inservice has taken place only after World War 

II. The teacher shortage, the Sputnik era, and the 

developments in technology have promoted more roles of and 

duties for education and, as a result, have increased the need 

for inservice education. Social changes and economic develop-

ments in the United States have demanded more from society's 

educational establishments, making the need for more quality 

in education greater than ever. in the late 1960s and early 

1970s, tne question of teacher competency and the issue of 

accountability have also influenced the efforts for the 
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professional development of school teachers and teacher 

education in general (51, pp. 5-17). 

Inservice education is essential for the professional 

development of the practitioners in all fields. It is even 

more important for those who are involved with schools and the 

education of the young. 

Harris and Bessent (22, pp. 3-4) state that four reasons 

for the importance of inservice education are (a) preservice 

preparation of professional staff members is rarely ideal and 

may be primarily an introduction to professional preparation, 

rather than professional preparation as such; (b) social and 

educational changes have made current professional practices 

obsolete or relatively ineffective in a very short period of 

time, which applies to methods and techniques, tools, and 

substantive knowledge itself; (c) coordination and arti-

culation of instructional practices have required changes in 

people (even when each instructional staff member is 

functioning at a highly professional level, employing an 

optimum number of the most effective practices, such as 

instructional programs, these practices might still be 

relatively uncoordinated from subject to subject and poorly 

articulated from year to year); and (d) other factors argue 

for inservice education activities of rather diverse kinds. 

Morale can be stimulated and maintained through inservice 

education, and is a contribution to instruction in itself, 
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even if instructional improvement of any dynamic kind does not 

occur. 

Teachers' and Instructors' Perceptions and Attitudes 
toward Inservice Education Programs 

The following review deals with a few studies in the 

United States concerning four components of inservice 

education--content, organization, format of presentation, and 

participant involvement. Also included are some survey 

studies on the perceptions and needs of participants in 

inservice education programs. 

The content of inservice programs should be perceived by 

teachers as workable in their present teaching situations. 

Karris and Bessent point out that it would seem reasonable to 

expect that 

As inservice efforts are focused on teachers 
and their daily problems in their classes and 
buildings, work should increasingly be carried 
on in terms of problems significant to the 
workers. Opportunities for people to plan how 
they will work and the creation of respect 
support, permissiveness, and creativeness 
should increase. Opportunities for 
relationships at the building level, attention 
to group problem-solving processes, to 
continuous appraisal, communication, try-outs 
in reality contexts", and regard for 
individual differences should all increase (22, 
p • 223 ) f ' 

Furthermore, the content of inservice programs is one of 

the major crucial issues confronting its development. 

Nicholson and others reviewed the literature on inservice 

education and note that "the primary emphasis on inservice 

education efforts in the past has been on information 
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gathering activities rather than improvement of performance" 

(34, p. 72). Asher's (4, p. 7) 1967 research suggests that 

the content of inservice programs shouid concentrate on four 

areas: information gathering, attitude change, self-

improvement, and skill training. 

In his study on the continuing education of teachers, 

Rubin maintains that inservice education should be directed to 

"increasing subject matter knowledge, improving teaching 

competency, and developing valid beliefs about learners" (43, 

P. 11). Lawrence (30, p. 52) found that inservice programs 

have been more successful in changing knowledge than per-

formance; furthermore, they have been more successful in 

changing performance than attitudes. 

Despite the recognition of its importance, inservice 

education activities, and the availability of programs by 

which varieties of content were being offered, Yarger, Howey, 

and Joyce found that 

Not only do teachers perceive little activities 
i n s e r v i c e e d u c a t i o n directed toward 

addressing contemporary curricular concerns-
teachers do not perceive that they receive 
regular exposure to inservice which emphasized 
innovative ways of organizing the schools or 
new teaching strategies (60, p . 1 7 ) . 

Howey also argues that 

Staff development programs are often too 
narrowly conceived. Often they only focus on 

AncTJp? m ^ t t e r s o r teaching methodologies. 
And yet, professional development is con-
siderably affected by both one's patte?n of 
psychological development and a variety of 
conditions within the school development. At 
times, it may be necessary to focus 
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specifically on promoting and sustaining 
individual psychological growth or on the 
organizational and sociological development of 
the school and its collective faculty. A 
well-conceived staff development plan will 
attend to all three domains: curricular 
improvement, individual change, and 
organizational development (24, p. 100). 

In addition to Kowey's concept, Huston (27) asserts that 

mservice content should be derived from assessed needs and 

directed toward changing teaching, not student behavior. His 

rational is that "inservice education is for professional 

staff members, not students" (27, p. 7). The content of 

inservice should be designed for those most directly involved 

--the teachers--and it should be evaluated accordingly. 

Huston maintains that 

There remains a nagging question, largely 
explored in the literature, that must be 
appended, namely, how does inservice affect 
changes in children? The conceptual issue is 
therefore, who should be the ultimate 
beneficiaries of inservice (27, p. 7). 

In regard to this question, Al-Ghamdi (2, p. 58) contends 

that the ultimate goal of inservice education is directed 

toward obtaining better achievement for the students. 

Educators recognize that in order to reach that objective, 

inservice activities should aim at creating a positive change 

in the behavior of teachers and school administrators. The 

purpose of professional development for teachers is to enhance 

their knowledge and skills, so that they are able to respond 

positively to changes imposed on them both from within and 

without, their specific settings, and to make their 
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performance better and more beneficial. It should also aim to 

make their experience more satisfactory. 

With regard to the concept and purpose of inservice 

education concerning positive change, the professional 

development and knowledge of teachers and school adminis-

trators is a continuing process. Smith and others, commenting 

on continuous teacher development, say, 

As long as knowledge about education continues 
to increase and new techniques and devices are 
contrived, there will be something new for the 
teacher to learn regardless of his degree or 
years of experience. The continuum of 
preparation can therefore, cover the teacher's 
entire career (46, p. 151). 

Inservice programs, which are viewed as workable by 

classroom teachers in their present teaching situations, are 

enhanced when the teachers work as members of a group within 

the building on similar problems. According to Lawrence (30, 

p. 12), one of the successful criterion mentioned as a 

guideline for inservice programs is that school-based 

inservice programs seem to have a higher degree of effec-

tiveness than programs that are non-school based; also, 

school-based programs in which supervisors or administrators 

serve as helpers and planners tend to be more successful in 

accomplishing their objectives than do programs which are 

conducted by college or other outside personnel without the 

assistance of supervisors or administrators. 

However, objectives and activities of inservice programs 

should be made as clear as possible. Surveys of teachers 
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indicate that the objectives of an inservice program should be 

written and specified prior to the program in order for the 

program to be effective. Clearly stated objectives should 

assist teachers in making decisions about their participation 

based on their needs, and whether or not any of the objectives 

meet their needs. The scant research and testimonial 

literature about effective inservice programs agree that 

activities should be planned on the direct needs of the 

participants. The activities should relate to the objectives 

of the program. Inservice programs that accomplish this seem 

less likely to fail than programs that are designed and de-

veloped for other purposes than the needs of the participants 

(58, pp. 392-396). 

According to Nicholson and others (34, pp. 14-21) 

inservice programs should focus on five areas concerning job 

and the profession. In the job-embedded area, inservice 

programs should be directed to teachers' immediate needs in 

their current teaching positions with the emphasis on 'hands 

on' experience to improve teaching skills while working with 

children. On the other hand, activities of inservice programs 

for the job-related area are designed to improve teaching 

competency in general, which cannot take place concurrently 

with teaching. If the emphases are placed on meeting 

teachers' needs for certifications or professional advance-

ment, this type of program will help teachers to obtain new 

credentials or prepare for a new role. Another area of 
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inservice program, which is called professional organization-

related, has one of two purposes. Such programs are 

channelled toward teachers' needs as members of specific 

disciplines, or they focus on teachers' needs as employees of 

school systems. Forms used in this context include con-

ventions, workshops, and professional journals. The last area 

of inservice program is self-directed (or, as labeled by 

Yarger, Howey, and Joyce (60, p. 15) as "personal") in which 

inservice activity facilitates personal development that might 

or might not relate to teaching. This form of inservice 

involves released time, sabbaticals, general education 

courses, professional readings, and travel. 

Feinberg (16, p. 121) identified the characteristics of 

effective inservice education programs at the fifth through 

ninth grade levels. Some factors which are related to the 

four components being investigated in the present study are 

presented in the findings. A needs assessment should be used 

to determine the needs and interests of individual teachers, 

specific objectives should be defined and stated in behavioral 

terms, and practicing teachers should also have an opportunity 

to influence both the planning and methods of implementating 

inservice programs. Moreover, the evaluation in terms of the 

objectives which have been established, and services of 

consultants and other resource persons, should be used in the 

programs. The teachers should be monetarily compensated for 
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engaging in inservioe education at times other than during the 

regular school day. 

Subsequently, Ellis ,,5, p. ,58, construoted a question-

naire to gather data regarding inservice education programs in 

New Hampshire and submitted it to a stratified random sample 

school districts. Part of the findings from Ellis's study 

on Hew Hampshire inservice education programs are that (a) the 

content of inservice programs is usually determined jointly by 

teachers, principals, and superintendents who agree that 

teachers' teaching skills and methods are the most frequently 

used factor in determining the content; (b) the inservice 

education activities, such as workshops, conferences, clinics, 

interclassroom visits, and demonstrations are most often held 

during the normal school day, but district-sponsored 

workshops, and faculty meetings are activities in which 

teachers most frequently participated; and (c) the evaluation 

of inservice programs is generally done by a combination of 

teachers. 

More than 600 teachers in the state of Tennessee 

responded to an attitude survey concerning inservice programs. 

Brimm and Tollett report that "an overwhelming majority of 

teachers prefer some sort of individualized inservice 

education program" <6, p. 523). m a smaller, but similar 

survey (1, pp. 107-112) involving 146 teachers, 56.2 per cent 

of the teachers involved in inservice programs mention the 

importance of support and encouragement as a critical factor 
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m inservice. Ideally, an inservice program should provide 

for both individual efforts of teachers to satisfy their 

professional needs, and plan activities around common goals of 

groups of individuals within the same school building. 

The descriptive survey by Vaughn (54, p. 132) which was 

done to formulate directives for Virginia inservice programs, 

was also based on the preferences of teachers. The data yield 

some major directions for meaningful inservice programs that 

are closely related to the four components of inservice 

education being investigated in this study. These directions 

concern the real needs and interests of instructional staff, 

careful program planning and precise objectives, coordination 

of efforts, staff involvement, and varied timing of inservice 

sessions. 

In regard to the presentation format of inservice 

programs, Edelfelt and Johnson (13, p . 1) identify several 

types. Among them are courses, workshops, seminars, curri-

culum development projects, conferences, teacher centers and 

clinics, sabbaticals, institutional visitations, educational 

travel, exchange programs, mini courses, micro-teaching, in-

dependent study, tutorial sessions, simulations, role playing, 

videotaping, and television lessons. in addition to these 

types of activities, the National Education Association ( 3 3 , 

PP. 6-10) includes other types of presentations such as field 

trips, camping, work experience outside of education, pro-

fessional writing, professional organization work, cultural 
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experience, and involvement in community organizations. 

The professional development of practicing teachers has 

gained much attention, especially in the last two decades. 

Many states in the United states require inservice education 

for teacners. Although governance, time, and costs of 

inservice activity constitute barriers to the concept, there 

=re many different programs given via many types of delivery 

systems in which teachers are encaged. Many researchers 

address themselves to the question, "what do teachers need 

from inservice education?" 

Howey <24, pp. 108-,,2) identified the reasons why there 

is a need for inservice education activities for teachers. 

First, inservice education is an introductory activity to 

allow teachers to move from generalized, preservice education 

into a specific role; it is also a response to typically 

recurring needs and problems in a particular situation. 

Because of dramatic changes in society and in the schools, 

teachers must reorient or redefine their roles; inservice 

education can be used not only as a means of changing pro-

fessional roles or responsibilities but also as a process of 

understanding and enhancing the individual role. 

in addition to the reasons given by Howey, the factors 

which make clear the need for inservice education are also 

recognized by Hass (23, p. ,4,. The important factors are the 

increased need for improved school leaders and adequately 

prepared teachers, and the increasing enrollment. Preservice 



34 

education cannot adequately prepare members of the school 

professional staff for their responsibilities. since con-

tinuing cultural and social changes also create needs for 

curriculum change, inservice programs can help teachers to 

become update to any change. 

Moreover, Hass (23, p. 17) also identifies some typical 

inservice educational needs of teachers. Teachers in certain 

subject areas (such as social studies and science) require 

continuous study because information and knowledge in these 

subjects are changing and growing. Practicing teachers can 

rarely employ any teaching method or device without modifying 

it to fit their particular situation, the needs and interests 

of pupils, and their own personalities. Certain problems and 

situations require skill in classroom management, in selecting 

and organizing teaching materials, and in planning group acts. 

The individual differences in physical, emotional, and mental 

characteristics among students should be realized in order to 

provide them with anything that responds to their differences. 

On the other hand, schools must be related to the community, 

so greater understanding and new approaches to the relation-

ship between schools and communities is one of the important 

tasks of modern education. Teachers must have greater skills 

m using resources and in working with the community. Besides 

these, action research studies are important for teachers so 

that they may be able to study their problems scientifically 

in order to guide, correct, assess, and evaluate their 
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decisions. School practices can be improved as a result of 

research. 

Along with the inservice educational needs of teachers, 

Wells (57, P. 21) lists nine topics as the most needed topics 

in inservice programs by teachers. These topics are learning 

difficulties in children; pros and cons of new methods of 

organization; operation and application of new equipment; 

short courses in research, planning and developing syllabi; 

methods of teaching; methods of dealing with classes of varied 

abilities; discussion of teaching results; and construction 

and interpretation of school exams and assessment tests. 

Grandgenett (19, p. 101) also concludes that inservice 

needs among teachers seem to be greatest in the areas of 

developing pupil self-concepts, handling classroom problems, 

and individual instruction, and the least in areas of com-

petency related to managing classroom instruction. m 

between, there is a need to evaluate programs and achieve-

ments, and to plan instructional programs. 

The professional attitudes and concerns of beginning and 

experienced teachers were expressed in response to the Purdue 

Teacher Opinionnaire used by Walker (55) in his research. For 

beginning teachers, the major sources of difficulty are 

classroom discipline, diagnosis of reading problems, and 

individualization of learning experiences to meet pupils' 

needs; while the experienced teachers have difficulty only in 

planning learning experiences to meet individual needs. 
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According to teachers' responses, they feel that there are 

insufficient opportunities to discuss common concerns, 

problems, and ideas with their colleagues (55, p. 134). 

In studying the perceptions of elementary teachers' 

professional concerns and inservice needs, Wells (57, p. 99) 

found that her total sample of superintendents, inservice 

coordinators, principals, and teachers chose individualizing 

instruction as the number one priority for inservice 

education. The slow learner in the classroom received the 

second highest number of priority ratings, while motivation of 

pupils followed as the number three priority. 

Another study on perceptions was done by Anderson (3, p. 

108). The data indicate a significant relationship between 

school size and perceptions of secondary school educators 

concerning the types of inservice education programs utilized. 

Differences appear to exist among the perceptions of personnel 

who represent large, medium, and small school districts; and 

also between the perceptions of administrators and teachers in 

the organizing and conduct of inservice programs. More medium 

and small school administrators planned and involved in the 

evaluation of inservice education programs to a much greater 

extent than administrators in large school districts. 

Teachers, principals, and inservice education directors in the 

public secondary schools revealed a great concern for the lack 

of effectiveness of inservice education programs. According 

to these respondents, the current programs of inservice 
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education are not as effectively planned and organized as they 

should be. 

Sutjipto (47, pp. 198-207) studied the needs assessment 

of junior secondary school teachers in Indonesia as compared 

to tnat of principals and administrators. Sex, age group, 

teaching location, subject specialization, teaching ex-

perience, and educational background were the independent 

variables for the study. He concludes that no difference 

exists in the perceptions of all three groups toward the areas 

of teachers' participation, improvement of teacher competency, 

and methods of delivery. Furthermore, the demographic 

background of teachers does not produce any differences. 

Yesuratnam (61, pp. 64-69) also did a research study o n 

the attitudes of secondary school teachers in India toward the 

inservice education by using sex, qualification, and ex-

perience as the variables. she found that sex and experience 

have little effect on attitudes of teachers toward the in-

service education; however, in qualification, inservice 

programs have a positive influence on teachers who have higher 

qualifications. Therefore, different inservice programs 

should be organized on the basis of teachers' qualification. 

The success of any inservice program is dependent upon a 

great many factors; however, the most frequently mentioned 

controlling factor is the specific method used in the in-

service session. Odom (37, p. 89) conducted a study involving 

twenty-one teachers attending a physics institute at the 
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University of Northern Colorado. He found that teachers who 

were actively involved during the training session became more 

student-centered in developing classroom strategies. 

On the other hand, Duffy (11, p. 125) conducted a study 

concerning the success of an inservice program that involved 

two groups of local school teachers. One group of teachers 

received information about the types of competency, criterion 

behaviors, and available resources; the second group parti-

cipated in the inservice program without being provided such 

information. The results of the study reveal that the more 

information a participant is furnished prior to an inservice 

program, the more effective the program is in changing teacher 

behavior. 

The study by Lawrence (30, p. 165) also provides some 

information concerning inservice training. He concludes that 

the effective inservice programs derives from self-instruction 

of teachers, help from supervisors or administrators, and 

books as a medium of instruction. Video and audio taping are 

also effective as a means of influencing behavior in classroom 

management skills. 

Litwack (32, p. 143) supports Lawrence's findings, and 

adds another dimension to the video-tape aspect. He conducted 

a study involving twenty-four local school teachers in order 

to investigate the effects of authority feedback, peer 

feedback, and self-feedback derived from video-taped data on 

learning indirect teaching skills. He found that peer 
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feedback has implications for being more effective than 

authority or self-feedback; participants feel more secure when 

they receive feedback from an authority or peer group than 

when receiving feedback from video-tape alone. However, the 

use of a combination video-tape and peer feedback is more 

effective than the use of the video-tape by itself. 

Brimm and Tollett (6, p. 521) indicate that inservice 

education has long been recognized as a vital part of the 

education process for the classroom teacher. They claim that 

a perusal of the literature reveals that few research efforts 

have been undertaken to determine the types of inservice 

programs which would be the most beneficial to teachers in 

carrying out their daily classroom duties. They ascertained 

that the professional preparation of teachers is a continuing 

process, and self-renewal must occur if teachers are to stay 

in tune with the changing needs of their students. In their 

minds, as it is in the minds of many educators, effective 

inservice programs should help the teacher meet these changing 

needs. They also conducted a state-wide research study in 

Tennessee in which they sought the opinions of teachers about 

inservice education. The instrument used was the "Teacher 

Attitude Toward Inservice Education Inventory." The most 

important needs of the teachers reported from this study are 

that the primary purposes of inservice programs should be to 

help the teachers upgrade their classroom performance, and to 

cope more successfully with their professional tasks. 
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Practicing teachers should have the opportunity to select the 

kind of inservice activity which they feel would strengthen 

their professional competence, and that activity in inservice 

programs must allow for different interests among individual 

teachers. Teachers also need to be involved in the developing 

of purposes, activities, and methods of evaluation for 

inservice programs. Moreover, the participation in con-

ferences and workshops, university classes, original research, 

professional readings, travelling, and writing, which offer an 

opportunity to augment as well as strengthen their abilities 

and skills, are among the activities needed by teachers. 

Inservice Education in Thailand 

Teachers are important educational personnel because they 

are the ones who create learning activities both inside and 

outside the school. if teachers are well trained in their 

profession, education will certainly be effective (35, pp. 

6-7). 

Thai teachers colleges have the responsibility for 

providing preservice and inservice education for all prac-

ticing teachers. The purpose of inservice education is not 

only to upgrade but also to update knowledge of all practicing 

teachers in each community. The Teachers College Act of 1975 

(B.E.2518) states that teachers colleges should provide 

academic services to communities, and they should use 
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inservice training programs as a way to practice this duty (8, 

P. 8). 

In 1975, thirty-six teachers colleges were changed and 

upgraded to become higher educational institutions. According 

to the Teachers College Act, 

Teachers Colleges are institutions for 
education and research, the objectives of which 
are to provide education, produce teachers up 
to the bachelor's level, promote the pro-
fessional and academic status of teachers and 
educational administrators, and support 
cultural and academic activities for the 
community (48, p. 24). 

The most important role of teachers colleges then is to 

produce teachers. A large number of teachers and educational 

personnel who have qualifications below a bachelor's degree 

are still working all over the country. At the same time, the 

total of such people in service is increasing due to the 

Higher Certificate of Education output of various teachers 

colleges and also from the Inservice Teacher Extension 

Program. The policy of the Department of Teacher Education, 

as stated in item 2 of the Fourth National Economic and Social 

Development Plan, indicates "the Department of Teacher 

Education plans to reduce the number of unemployed teachers by 

allowing the right of entering any inservice teacher training 

program to practicing teachers and educational personnel only" 

(9, p. 1 ). 

In the Conference of the Teacher Education Council on 

August 8, 1978, the Council approved teachers colleges to open 

training programs for practicing teachers and educational 
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personnel by offering any of the twenty-four programs in the 

Teacher Education Curriculum B.E. 2519 (Appendix B). 

Candidates are qualified to get the Higher Certificate or a 

B.A. degree according to their success in meeting the 

requirement of the specific program in which they work. 

Besides the twenty-four programs that are used for inservice 

as major subjects in inservice programs as listed in the 

Teacher Education Curriculum B.E. 2519, other major and minor 

fields can be added as necessity dictates (9, pp. 1-2). 

Additional majors and minors are added because change 

occurs very frequently in all phases of life (e.g., in 

education, the economy, and society), and in order to provide 

appropriate education to the citizens for their wellbeing, the 

whole country needs teachers who are current. This, 

certainly, is part of the teacher education process. An 

essential component of the process is the curriculum in use. 

To serve the needs just mentioned, it is necessary that new 

branches of knowledge be added to the Teacher Education 

Curriculum of the Teacher Education Council. This also 

strengthens the qualities of preservice teachers ( 9 , p . 3 ) . 

At the Thirty-fifth International Conference at Geneva, 

Switzerland, in 1975, on the "Changing Roles of Teachers and 

Their Influence in Implementing Teacher Education and 

Inservice Education," the Thai committee suggested that 

inservice education is important for all practicing teachers 

in order to gain knowledge and skills for improving the 
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aching and learning process. Inservice education should not 

only upgrade but also emphasize seminars and workshops in 

specific subject areas; therefore, all institutions or 

educational organizations should have a policy that encourages 

teachers to look for new knowledge and experiences. In any 

Thai educational region, different types of inservice programs 

should be provided at each teachers college in order to 

respond to different needs and interests. Moreover, funds 

from many sources are necessary to administer an effective 

inservice program (56, pp. 80-82). At this conference, the 

following objectives and purposes of inservice education were 

proposed: (a) inservice programs should be set in accordance 

with responsive organization, personnel, and budget for the 

implementation; (b) programs should include everybody in the 

educational profession and allow them to take part in the 

implementation; and (c) programs should be continued in order 

that the practicing teachers can follow the changing society 

(56, p. 83). 

The implementation of inservice education programs in 

Thai teachers colleges is administered by the teachers college 

through the educational center in the communitie_ for which 

that teachers college is responsible. The primary purposes of 

inservice education programs are to upgrade and update the 

knowledge of all practicing teachers, to increase the 

competency of practicing teachers by helping them respond to 

the needs of the local community, to provide educational 
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services for all practicing teachers, to provide academic 

credentials, and to gather all resources and manpower in the 

community in order to increase the efficiency and status of 

teachers (50, pp. 3-4). 

At present, the inservice education program is still 

administered at the teachers colleges. According to the 

policy of teacher education in the Fifth National Education 

Development of Thailand (1982-1986), teacher education 

institutions are to provide inservice education programs in 

order to upgrade knowledge and experience for those practicing 

teachers who have not received any degree in education and for 

those who have taught in remote areas (10, pp. 2-3). The 

quality of teachers can be improved by updating their 

knowledge of new theories and technology (52, p. 107). 

Huwanant (28, p. 429) who is a Thai educator states that 

inservice education is a good method for increasing knowledge 

and capabilities. She believes that after teachers have 

worked for a period of time, there should be a training 

program for them in order to improve and develop their 

creative ideas, to increase their efficiency, and to update 

their knowledge. When such training is over, she advocates an 

evaluation and follow-up of that training. 

Along with Huwanant, the administrators at Northeast 

Region Teachers College (35, pp. 18-20) suggest that an 

inservice program is not only the evening program but also 

must include other programs to improve the competency of 
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practicing teachers. Inservice programs are also cooperative 

programs between schools and teachers colleges as far as 

budget and personnel are concerned, according to these admi-

nistrators. The certificate or degree is of lesser importance 

for practicing teachers than the development of knowledge and 

capabilities. All agree that practicing teachers in remote 

areas should have an opportunity to secure advanced knowledge 

and technology through the establishment of cooperative 

educational centers to which teachers can travel easily and be 

involved in programs administered during weekends or during 

designated training days. The use of tapes or other learning 

packages is also suggested to avoid excessive travel. 

There are many practicing teachers who do not meet 

professional standards and need some improvement. The 

Committee for Educational Reform in Thailand has suggested 

that teachers colleges be centers for inservice education for 

all practicing teachers in their areas. The twilight program 

(night classes) and examinations for teachers should be 

replaced by inservice education programs that emphasize 

professional skills as well as knowledge. This committee 

emphasizes the use of community resources in inservice 

programs for practicing teachers in remote areas. For 

teachers college instructors, direct experience in a school or 

a degree in education is necessary in order to teach any 

educational course or to be a supervisor of student teachers 

(14, pp. 145-146). 



46 

Satorn (45, pp. 252-253), a well-known Thai professor, 

also identifies the outcomes of an effective inservice 

education program as saving time and money by training 

personnel for new jobs in less time, improving working 

condition, increasing favorable attitudes, and helping solve 

specific problems that may occur (such as having teachers 

acquire needed additional knowledge). Individual teacher 

outcomes include a better self-concept and a feeling of 

individual worth. 

In one report, the Department of Teacher Education 

suggests some advantages of inservice education programs in 

teachers colleges in Thailand. The programs not only upgrade 

the teaching profession but also improve education in a 

community. Inservice education can respond to the needs of 

practicing teachers as well as to the school and community. 

In order to complete the teaching and learning process, both 

preservice and inservice education are necessary to develop 

the competency of practicing teachers. The report also states 

that the inserv.ice program in a teachers college can save 

government funds because the practicing teachers pay the 

tuition and fees (8, pp. 4-5). 

A Northern Region Teachers College Conference reports 

that teaching methods to develop competency should be 

different for practicing teachers than for students. They 

also report that equal opportunity is established by having an 

educational center in each geographical area. By cooperating 
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with the community, manpower and resources can be brought into 

the inservice program (36, pp. 62-64). 

In 1981, the workshop of the Six Regional Teachers 

Colleges on "Trends in the Development of Inservice Education 

Programs" emphasized curriculum, trainees, trainers, methods, 

and evaluation inservice programs. The curriculum of 

inservice programs should emphasize the curriculum given by 

the Teacher Education Council itself and should improve the 

knowledge of content in order to develop teacher competency. 

The selection of practicing teachers for inservice programs 

should be cooperatively done by teachers colleges and schools, 

but all practicing teachers should have equal opportunity to 

participate in the program according to geographical area and 

travel time. The workshop also reported that trainers, who 

are college instructors or experts in the community, have a 

responsibility to provide effective inservice programs. The 

system of teaching must improve by having the practicing 

teachers participate in class, learn by themselves, and become 

active in programs in the community. The follow-up and 

evaluation program, both inside and outside the teachers 

college, is important; a specific method approved by the 

Teacher Education Council should be used in subject 

evaluation. It was also reported that the transferring of 

credits for teachers should be regulated throughout the entire 

country (39, pp. 13-14). 
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Considering the perceptions of teachers, Boonaree (5, pp. 

111-112) undertook a survey study on "Perceptions of 

Elementary School Teachers in Ubonrajthani Province Toward 

Inservice Education." The findings indicate that all 

practicing teachers need programs that emphasize teaching 

methods, activities, production and use of equipment, 

preparation of lesson plans, evaluation of curricula, and 

school administration. Moreover, they need to learn how to 

demonstrate, how to conduct group activities, and how to use 

role-playing. Lecture and discussion methods were not 

reported as needed. The practicing teachers who had lower 

educational degrees reported that they need more knowledge and 

skills from the program. 

Six factors, however, that affect the learning accom-

plishment of practicing teachers were reported in the study by 

Wongpanich (59). These are sex, age, marital status, learning 

method, social adjustment among colleagues, and the time 

period after finishing the first degree (59, p. 63). 

Another study reports no significant differences related 

to job effectiveness of practicing teachers based on the 

variables of sex, age, teaching experience, or educational 

level. A slight difference was reported in job effectiveness 

for practicing teachers who participated in inservice programs 

compared to those who did not participate. Female teachers, 

teachers who are 20 to 30 years old, and teachers who have 1 

to 10 years of teaching experience were found to be more 
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effective in job performance if they participated in inservice 

programs. No difference was found among male teachers, 

teachers over 30 years old, and teachers who had more than 10 

years of teaching experience (17, pp. v-vi). 

The perceptions of administrators and college instructors 

have also been studied by Tongta (49). The results show that 

most administrators and college instructors are males who have 

between 66 to 10 years of teaching experience. The age of 

administrators is generally 41 to 45 years, and college in-

structors are 31 to 35 years old. Administrators and college 

instructors seem to understand the principles, curriculum, and 

teaching-learning process, and they have good attitudes toward 

these aspects. However, administrators were reported as 

having a greater understanding of the total program than 

college instructors. Both groups agreed in regard to the 

overall training process of inservice education (49, pp. 

120-121 ). 

Runcharoen (44) found that Thailand is especially in need 

of inservice teacher education at the elementary school level. 

The reason for this is that about half of the teaching force 

is unqualified by Thai standards. Teachers are not qualified 

because (a) preservice training is inadequate due to improper 

curricula and insufficient instructors; (b) some become 

teachers without preservice training; (c) they have no chance 

to participate in inservice training because of the inadequate 

number of teacher-supervisors; and (d) special certification 
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provided is not closely related to teaching-learning practices 

in the classrooms. He also found that inservice education for 

all teachers is very important because (a) the expansion of 

knowledge which affects methods utilized in the classrooms; 

(b) technological advancements; and (c) inadequate preservice 

education (44, pp. 103-104). 

Runcharoen (44, pp. 104-105) proposes an inservice 

education model for elementary schools. The essence of the 

model concerns goals and objectives, content, and implemen-

tation. Inservice education programs at the building level as 

proposed in this model are more theoretically and practically 

sound because they can be more closely adapted to local needs 

and resources. The model for this program is intended to be 

continuous and consistent with the needs of teachers and with 

the available and obtainable material resources. Both prin-

cipals and teachers should work together in a cooperative 

manner, with equal importance, from planning through 

evaluation of the program. The ultimate goal of inservice 

education in this model is to increase teacher instructional 

competence. 

After taking part in the program, the teachers should be 

able to plan for instruction effectively, select and organize 

content which is congruent with the psychological demands of 

the learners, employ appropriate strategies for attainment of 

the desired objectives, and construct tests and use other 

means to evaluate learning outcomes. In this model, the roles 
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of the principal in inservice education are to enlarge the 

awareness of the importance of teachers in the program, to 

introduce all activities necessary for implementing the 

program, and to provide all necessary materials. These 

principals should also seek outside assistance and use various 

skills in carrying out the programs (44, p. 105). 

The content of the model inservice education program 

should include the nature of learning, child growth and 

development, models or methods of teaching, curriculum design 

and development, teaching aids and teaching materials, and 

tests and evaluation. An effective inservice program based on 

this model contains behaviorally-stated objectives, detailed 

plans to achieve the objectives, means of putting plans into 

practice, and constant evaluation. Moreover, the model 

suggests that in designing the program, the constraints on 

time, money, personnel, and available material resources 

should be taken into account. While implementing and moni-

toring inservice programs, follow-up techniques (such as 

intervisitation, observation, and conferences) should be 

simultaneously utilized. In addition, after an intended 

course of action is completed, an evaluation should be made 

and followed by program revision (44, pp. 106-107). 

Several research studies found problems in implementing 

inservice education in Thai teachers colleges. These problems 

were pointed up at the Conference of Northern Region Teachers 

Colleges. One problem was that most college instructors do not 
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really understand the purpose of inservice education programs. 

Some instructors think only about themselves rather than their 

professional responsibility or duty. Another problem was lack 

of preparation at the beginning of the program. Other 

problems were that the policies and purposes of the Thai 

Department of Teacher Education about inservice education 

programs were not followed, practicing teachers differed from 

each other in knowledge needed, there was a lack of funds for 

implementing inservice education programs, administrators in 

schools did not understand the purposes of inservice education 

programs, practicing teachers in remote areas were not 

selected to participate in programs, and practicing teachers 

who participated in the programs were not the ones who needed 

to participate. Furthermore, practicing teachers did not have 

enough time to study, the educational center or the teachers 

college did not provide enough books and resources, teachers 

sometimes thought that some college instructors had little 

competency in inservice education programs, the community did 

not realize the importance of inservice education programs, 

and the general population thought that practicing teachers 

have less knowledge and competency than students (36, pp. 

62-64). 

Another set of problems was reported in a follow-up study 

of the Teacher Education Curriculum of B.E. 2519 concerning 

inservice programs. Problems occurred in the implementation 

of the program through the selection of the appropriate 
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teachers. Practicing teachers were reported as not being 

capable of applying their knowledge in actual situations. The 

evaluations of the programs were not good. The teaching-

learning process of inservice program was reported as not 

appropriate because it was not current, and the curriculum was 

not practical for use in the community. Most college instruc-

tors were again reported as not understanding the purposes and 

procedures of the program due to a lack of communication. The 

report also states that some instructors did not participate 

in the program because they did not think it was their duty. 

Other problems reported are that the pattern of inservice 

program management was not clear so it cannot work in 

practice, evaluation and follow-up of the program was not 

effective, the budget for the inservice education program was 

very limited, and there were some problems in cooperation and 

communication. Also reported were a lack of good patterns and 

strategies for the cooperation from schools, the rotating of 

administrators was a problem because their support cannot be 

continuous, the communication from both outside and inside a 

teachers college was bad, and there was a need for planning 

for personal development (39, pp. 8-9). 

Further problems of inservice education are cited by 

Yuwasut (62, p. 23) who found that inservice education 

programs in higher education institutions had a problem in 

teaching and learning because there were differences between 

teachers and learners. These differences occurred because 
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college instructors did not have enough knowledge and under-

standing of their duties, and their professional standards did 

not meet the criteria for inservice education. In addition, 

there was a lack of equipment and research concerning in-

service education in order to solve problems. Practicing 

teachers did not understand the purposes of teaching and 

learning process. They did not seem to understand schools, 

they were not enthusiastic, and they did not attempt to study 

by themselves. 

In 1981, Potiasa (41, pp. 84-85) used a questionnaire to 

discover the problems of inservice education for practicing 

teachers in Srisaket and Surin provinces. The results of the 

study are that the differences in educational levels of 

practicing teachers caused some problems in curriculum, the 

teaching and learning process, and measurement. The 

practicing teachers who had Higher Certificate of Education 

degrees were more successful in learning than those who had 

received the Certificate of Education. 

In the same year, Kampai and Tancharoenrat (29, pp. 

226-228) did research on "Problems and Required Patterns in 

the Implementation of Inservice Education Program for a 

Bachelor's Degree at Piboonsongkram Teachers College." They 

found that most students had courses which emphasized theory 

rather than practice. The instructors used lecture methods 

primarily. One of the most important problems reported was 

the distance between a teachers college and the teacher's 
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home; difficulty was encountered in finding a place to live 

near the teachers college, and the cost of travel was high. 

Practicing teachers were also reported as having much work to 

do and not enough time to study. 

Summary 

This review of the literature on the inservice education 

endeavors to emphasize the importance of the programs to pro-

fessional growth. As the literature points out, inservice 

education can be defined differently by different people, but 

the process in administering and organizing inservice 

education in any institution should be considered. One of the 

most important reasons for the need of inservice education is 

that preservice education is only the introduction to pro-

fessional preparation rather than professional preparation as 

such. It cannot adequately prepare members of the pro-

fessional staff for all responsibilities. 

Most practicing teachers and college instructors perceive 

that inservice education should be directed to increasing 

subject-matter knowledge, improving teacher competency, and 

developing valid beliefs about learners. The objectives and 

activities of inservice programs should be written and 

specified clearly in order for the programs to be effective. 

Clearly stated objectives assist the participants in making 

decisions about their participation based on their needs and 

whether or not any of the objectives meet their needs. 
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Inservice education in teachers colleges in Thailand is 

different from that in America. Because of a large number of 

practicing teachers who have qualifications below a bachelor's 

degree, the Teacher Education Council approves teachers 

colleges to offer inservice programs so that practicing 

teachers and educational personnel may get degrees. The 

policy and purpose of inservice programs in teachers colleges 

are mostly to upgrade professional status and to update 

practicing teachers in new theories and technologies. 
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CHAPTER III 

METHODS AND PROCEDURES 

This study is conducted to determine the perceived needs 

of practicing teachers and college instructors toward in-

service education in all teachers colleges in Thailand. This 

chapter reports the approaches employed in the conduct of the 

study, which include the survey instrument used, the popu-

lation and the sample, the hypotheses, procedures for the 

collection of data, and the techniques for analyzing the data. 

The Survey Instrument 

The survey instrument used in this study was designed to 

collect information on perceptions of practicing teachers and 

college instructors toward inservice education. This in-

strument In-Service Education Attitude Survey (IEAS). was 

developed in 1982 by Yesuratnam (4) at the University of 

Illinois at Urbana-Champaign. The forty—eight statements of 

IEAS were reviewed and approved by selected professional 

educators and personnel at the Survey Research Laboratory of 

the University of Illinois at Urbana-Champaign. 

This survey instrument was initially used to collect 

information on teacher attitudes toward inservice education 

from a sample of 600 high school teachers in Guntur District, 

India. Because this questionnaire is used in this study with 
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practicing teachers and college instructors in Thailand, the 

content validity was reestablished by submitting the in-

strument to five experts in Thailand who are experienced in 

inservice education. 

The instrument consists of two parts. Part One is the 

general background information of the respondents regarding 

sex, age, years of teaching experience, educational level, 

position, and teaching subject. Part Two has forty-eight 

statements concerning the opinions of the respondents about 

inservice education programs that they attend. For this 

study, the section measures the perceived needs of both 

practicing teachers and college instructors concerning four 

aspects of inservice education: content, organization, format 

of presentation, and participant involvement. The forty-eight 

statements were presented in random order to facilitate eva-

luation (see Appendix C). 

Because the author of the instrument has not obtained a 

copyright for it, officials in the Graduate College of the 

University of Illinois at Urbana-Champaign allowed the use of 

the instrument with acknowledgement of the author (Appendix 

D). in addition, the author gave written permission to use 

the instrument (Appendix E). 

Five persons in Thailand judged the content of this in-

strument. These five persons include two practicing teachers, 

two college instructors, and one educational officer. All 

have experience in inservice education. After the evaluation 
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by these experts, the researcher translated the questionnaire 

from English to the Thai language. The translation was 

checked carefully and was verified by three Thai doctoral 

students at North Texas State University and Texas Woman's 

University. 

The Population and The Sample 

The population of this study consists of practicing 

elementary and secondary school teachers in Thailand, who are 

now participating in inservice programs in teachers colleges, 

the college instructors who offer these programs. There 

are 56,/44 practicing teachers and 5,632 college instructors 

in all 36 teachers colleges (1) [see Appendix A], 

For purposes of selecting the sample, 19 teachers 

colleges were randomly selected by a stratified sampling from 

36 teachers colleges in 6 regions. A total of 190 practicing 

teachers and 190 college instructors were selected as a 

sample. This number was randomly selected from the list of 

teachers and instructors within each selected teachers 

college. A table of random numbers was used for selecting 

this sample. The questionnaires were then sent to the 380 

respondents. 

Stating the Hypotheses 

An examination of the pattern of practicing teachers' and 

college instructors' perceived needs toward inservice edu-

cation is the focus of this investigation. In trying to 



67 

discover the perceived needs of practicing teachers and 

college instructors toward inservice education, the in-

dependent variables used are sex, age group, educational 

background, and teaching experience of teachers as well as of 

instructors. These four independent variables are reported in 

the literature (see Chapter II) as the important demographic 

characteristics that affect perceptions, therefore, they are 

used in this study in order to relate and compare with other 

studies. This research, therefore, seeks to test the 

following hypotheses related to these factors. All hypotheses 

are stated in the null form for testing. 

1. There will be no significant difference between the 

perceptions of practicing teachers and college instructors 

toward the following components of inservice education 

programs: 

(a) the content, 

(b) the organization, 

(c) the format of presentation, and 

(d) the participant involvement. 

2. There will be no significant difference between the 

perceptions of elementary school teachers and secondary school 

teachers toward the following components of inservice 

education programs: 

(a) the content, 

(b) the organization, 
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(c) the format of presentation, and 

(d) the participant involvement. 

There will be no significant difference in perceptions 

among practicing teachers toward the following components of 

inservice education programs based on the four variables of 

sex, age, educational background, and teaching experience: 

(a) the content, 

(b) the organization, 

(c) the format of presentation, and 

(d) the participant involvement. 

4. There will be no significant difference in perceptions 

among college instructors toward the following components of 

inservice education programs based on the four variables of 

sex, age, educational background, and teaching experience: 

(a) the content, 

(b) the organization, 

(c) the format of presentation, and 

(d) the participant involvement. 

Procedures for the Collection of Data 

For the collection of data, a cover letter from the 

researcher, explaining the purposes of the study and asking 

for the cooperation from practicing teachers and college 

instructors, was attached to each questionnaire and was ini-

tially mailed through the official mail of the Thai Department 

of Teacher Education. The 380 copies of the questionnaire 

were distributed by the researcher's assistants to the 
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selected practicing teachers and college instructors in the 19 

teachers colleges randomly selected according to educational 

region. The first follow-up letters and additional ques-

tionnaires were sent to non—respondent colleges two weeks 

after of the initial mailing. The researcher made a trip to 

Thailand in March, 1985, and all 19 teachers colleges returned 

questionnaires. 

The total number of questionnaires received was 380, 

which represents 100 per cent return of questionnaires. When 

each questionnaire was checked, it was found that a total of 9 

responses from practicing teachers were rejected because the 

respondents were not teachers. (They were in other pro-

fessions such as nursing, law enforcement, and civil service.) 

A total of two responses from college instructors were also 

rejected because the respondents failed to answer a majority 

of the questions. This reduced the number of usable returns 

to 369 or 97.15 per cent. 

Analysis of the Data 

The data obtained from the returned questionnaires were 

first examined for errors and missing data. These data were 

computed at the Educational Management Information System 

Center (EMISC) of the Ministry of Education in Bangkok, 

Thailand, through the use of the Statistical Package for 

Social Sciences (SPSS) program (3). 

The _t test for two independent samples was utilized 

to determine signirxcant differences at the .05 level between 
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practicing teachers and college instructors in hypothesis one, 

and between elementary school teachers and secondary school 

teachers in hypothesis two. The F test (one-way analysis 

of variance) was utilized to analyze the data in hypotheses 

three and four. The independent variables used were sex, age, 

educational level, and teaching experience. Each hypothesis 

was tested separately. The Scheffe test (2) was utilized to 

determine differences between the independent variables. 

Summary 

The purpose of this chapter was to identify the data 

collection and statistical methods and procedures used in the 

study. The sample of this study consists of 190 practicing 

teachers and 190 college instructors randomly selected from 

the 19 selected teachers colleges in Thailand. The survey 

instrument includes 48 items based on the content, orga-

nization, format of presentation, and participant involvement 

in the inservice program at a teachers college. 

The questionnaires were distributed to the responding 

practicing teachers and college instructors at the 19 teachers 

colleges by research assistants in Thailand. The data 

obtained fTom the returned questionnaire were examined and 

analyzed. The statistical procedures used in this study 

include t: tests, and one-way analysis of variance. 
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CHAPTER IV 

PRESENTATION AND ANALYSIS OF DATA 

This chapter presents the analysis of the data obtained 

by administering the Inservice Education Survey to a sample of 

practicing teachers and college instructors in nineteen 

teachers colleges in Thailand. Surveys were sent to 190 

practicing teachers and 190 college instructors; 181 prac-

ticing teachers and 188 college instructors responded, a total 

response rate of 97.15 per cent. 

The data analysis for this study is divided into two 

sections. The first section presents descriptive statistics 

for the total responses of two groups: practicing teachers and 

college instructors. The demographic data for both practicing 

teacher and college instructor respondents are shown according 

to the variables and number of respondents within each cate-

gory; percentages of respondents are also shown according to 

the variables and category. The data in Tables I and II 

provide the distributions of practicing teachers and college 

instructors respondents, respectively. 

The second section of the data analysis for this study 

treats the collected data according to the four research 

hypotheses that are developed to guide the study (see Chapter 

I). The mean scores are presented for the variables of 

practicing teachers and college instructors as related to the 
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components of inservice programs. The data are tested using 

specified statistical tests (see Chapter III) to determine if 

there are significant differences at the .05 level toward the 

components of inservice education programs between the per-

ceptions of practicing teachers and college instructors, the 

perceptions of elementary school teachers and secondary school 

teachers, and among the perceptions of practicing teachers and 

college instructors based on the four independent variables of 

sex, age, educational background, and teaching experience. 

The mean scores for independent variables of practicing 

teachers and college instructors as related to the components 

of inservice education programs are also presented. On the 

basis of this testing, each null hypothesis is either accepted 

or rejected. Following the presentation and discussion of the 

bindings that result from hypotheses testing, a summary of the 

major data findings concludes the chapter. 

Data Analysis of Demographic Responses 

The data presented in Table I show the number and per-

centage of practicing teachers responding from 19 randomly 

selected teachers colleges in Thailand according to the 

variables of sex, age, educational background, and teaching 

experience. Of the 190 practicing teachers surveyed, com-

pleted data were obtained on 181 (95.26%). Of this number, 67 

are males (37%) and 114 are females (63%). 



74 

TABLE I 

DISTRIBUTION OF PRACTICING TEACHERS ACCORDING TO 
INDEPENDENT VARIABLES 

Variables 
Number of 

Respondents 
N=1 81 

Percentage of 
Respondents 

Sex: 
Male 
Female 

Age: 
25 years or less 
26-30 years 
31-40 years 
41-50 years 

Educational Background: 
Higher Certificate of Ed, 
Associate Degree 
Certificate of Secondary 
Education 

Others 
No Response 

Teaching Experience: 
5 years or less 
6-10 years 
11-15 years 
16 years or more 
No Response 

Type of School: 
Elementary School 
Secondary School 
No Response 

67 
114 

21 
81 
62 
1 7 

67 
15 

72 
24 
3 

52 
67 
29 
1 9 
14 

150 
17 
14 

37.0 
63.0 

11.6 
44.8 
34.3 
9.4 

37.0 
8.3 

39.8 
13.3 
1 .6 

28.8 
37.0 
16.0 
10.5 
7.7 

82.9 
9.4 
7.7 

A majority of practicing teachers in this study are 

females (63%) between the ages of 26 to 30 (44.8%), who have 

the Certificate in Secondary Education (39.8%) and Higher Cer-

tificate in Education (37%), who have been teaching for 6 to 

10 years (37%), and who teach in elementary schools (82.9%). 
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The data presented in table II show the number and 

percentage of college instructors responding from 19 randomly-

selected teachers colleges in Thailand according to the 

variables of sex, age, educational background, and teaching 

experience. Of the 190 college instructors surveyed, 

completed data were obtained on 188 (98.95%). The number of 

male and female college instructors is the same at 94 each. 

TABLE II 

DISTRIBUTION OF COLLEGE INSTRUCTORS ACCORDING TO 
INDEPENDENT VARIABLES 

Variables 
Number of 

Respondents 
N=1 88 

Percentage of 
Respondents 

Sex: 
Male 
Female 

94 
94 

50.0 
50.0 

Age: 
25 years or less 
26-30 years 
31-40 years 
41-50 years 
Over 50 years 

3 
9 

114 
47 
1 5 

1 .6 
4.8 

60.6 
25.0 
8.0 

Educational Background: 
Below Bachelor's 
Bachelor's 
Specialized Subject Cert. 
Master's 
Doctoral 

4 
39 
4 

138 
3 

2.1 
20.7 
2.1 

73.4 
1.6 

Teaching Experience: 
5 years or less 
6-10 years 
11-15 years 
16 years or more 
No Response 

1 4 
43 
77 
53 
1 

7.4 
22.9 
41 .0 
28.2 
0.5 
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A majority of college instructors in this study are between 

the ages of 31 to 40 (60.6%), have a master's degree (73.4%), 

and have been teaching in a teachers college for 11 to 15 

years (41%). 

It is notable that there are more female practicing 

teachers participating in inservice programs in Thai teachers 

colleges while the number of randomly selected male and female 

college instructors is the same. Consequently, most prac-

ticing teachers are younger and have fewer years of teaching 

experience than their instructors. 

Data Analysis of Inservice Education Responses 

The perceptions toward inservice education programs for 

practicing teachers and college instructors were measured by 

the Inservice Education Survey instrument. The forty-eight 

item instrument was divided into four components: content, 

organization, format of presentation, and participant in-

volvement. According to the purpose of this study, which is 

to determine the perceptions of practicing teachers as well as 

of college instructors, each respondent indicated an opinion 

of the inservice education survey item using a Likert-type 

scale that ranged from 1 to 5. Since the mid-point on the 

scale is 3, mean scores of 3.0 and above are assumed to 

indicate favorable perceptions. Mean scores that are lower 

than 3.0 are assumed to indicate less favorable perceptions of 

the respondents (see Appendix F for the mean scores of each 

item according to the four components in detail). 
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The obtained information was sufficient to carry out the 

purposes of the study as stated in Chapter I. Following are 

the analyses of data for the purposes of the study and related 

hypotheses. 

Hypothesis One 

The first hypothesis is concerned with the perceptions of 

practicing teachers and college instructors toward inservice 

education programs. The research hypothesis predicts that 

there will be no significant differences between the per-

ceptions of practicing teachers and college instructors toward 

four components of inservice education: content, organization, 

format of presentation, and participant involvement. The t 

TABLE III 

T TEST OF DIFFERENCES IN MEAN SCORES BETWEEN PRACTICING 
TEACHERS AND COLLEGE INSTRUCTORS CONCERNING PERCEPTIONS TOWARD 

FOUR COMPONENTS OF INSERVICE EDUCATION PROGRAMS 

Components of 
Inservice Education 

Teachers 
N=1 81 

Instructors 
N=1 88 

t Components of 
Inservice Education X X 

t 

Content 4.06 3.89 5. 95* 

Organization 4.03 3.85 4. 18* 

Format of Presentation 3.99 3.87 5. 55* 

Participant Involvement 

* significant at thf» .05 

3.99 

1 O U D 1 

3.96 0 . 86 
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test of differences in mean scores for responses by practicing 

teachers and college instructors for this hypothesis are 

presented by data in Table III. 

With 367 degrees of freedom, the analysis of the t 

test indicates three significant differences at the .05 level 

between the mean scores of responding practicing teachers and 

college instructors toward content, organization, and format 

of presentation. However, there is no significant difference 

at the .05 level between the two responding groups toward 

participant involvement in inservice education. This hypo-

thesis, therefore, is rejected. 

It may be assumed that the practicing teachers and 

college instructors have a slight disagreement on the syllabi 

of the programs, how the programs are organized, and the 

methods of presenting the inservice materials. Practicing 

teachers indicate that the content of inservice education 

should focus on topics of teachers' interest and needs. Also, 

the programs should be organized on the basis of teachers' 

professional interest and learning styles. The data analysis 

reveal that practicing teachers prefer the lecture-

demonstration method rather than other methods in presenting 

the inservice materials. On the other hand, both groups agree 

on the involvement in inservice programs. An effective 

participant involvement in planning, organization, and eva-

luation of inservice programs is vital to the success of 

inservice education. Generally, the practicing teachers seem 
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to be more favorably disposed toward the inservice programs 

than the college instructors. 

Hypothesis Two 

Hypothesis two is concerned with the perceptions of 

elementary school teachers and secondary school teachers 

toward inservice education programs. The research hypothesis 

predicts that there will be no significant difference between 

the perceptions of elementary school teachers and secondary 

school teachers toward four components of inservice education: 

content, organization, format of presentation, and participant 

involvement. The _t test of differences in mean scores for 

responses by elementary school teachers and secondary school 

teachers to this hypothesis are presented by data in Table IV. 

TABLE IV 

T TEST OF DIFFERENCES IN MEAN SCORES BETWEEN THE PERCEPTIONS 
OF ELEMENTARY SCHOOL TEACHERS AND SECONDARY SCHOOL TEACHERS 

TOWARD FOUR COMPONENTS OF INSERVICE EDUCATION PROGRAMS 

Components of 
Inservice Education 

Elementary 
School 

Teachers 

Secondary 
School 

Teachers t Components of 
Inservice Education 

N X N X 

t 

Content 138 4.08 1 6 3.94 1 .23 

Organization 94 4.03 7 4.02 0.15 

Format of Presentation 1 39 4.00 1 5 3.88 0.93 

Participant Involvement 1 38 3.99 1 7 3.98 0.15 
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The analysis of the _t test as shown in Table IV 

indicates no significant differences at or greater than the 

.05 level between the mean scores of responding elementary 

school teachers and secondary school teachers toward the four 

components of content, organization, format of presentation, 

and participant involvement; therefore, hypothesis two is 

retained. There are no significant differences between the 

perceptions of two groups of practicing teachers concerning 

inservice education programs in Thai teachers colleges. 

The data reveal that the practicing elementary and 

secondary school teachers who have participated in the same 

inservice programs agree about the programs. It may be noted 

that the different types of schools in which they teach 

apparently has no effect on their opinions toward inservice 

programs. Elementary school teachers seem to perceive as much 

need as do secondary school teachers for inservice education. 

Hypothesis Three 

Hypothesis three is concerned with the perceptions of 

practicing teachers toward four components of inservice 

education based on the independent variables. The research 

hypothesis predicts that there will be no significant dif-

ference among the perceptions of practicing teachers toward 

content, organization, format of presentation, and participant 

involvement of inservice education programs based on the 

variables of sex, age, educational level, and teaching 

experience. The mean scores of practicing teachers are 
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presented by data in Table V. In order to determine if there 

are significant differences of perception in regard to 

hypothesis three, analysis of variance was used on the data 

presented in Table VI. 

TABLE V 

MEAN SCORES FOR INDEPENDENT VARIABLES OF PRACTICING TEACHERS 
AS RELATED TO FOUR COMPONENTS OF INSERVICE EDUCATION 

Variables 
Components of Inservice Programs 

4* 

Sex: 
Male 
Female 

Age: 
25 years or less 
26-30 years 
31-40 years 
41-50 years 

Educational Background: 
Higher Certificate 
Associate Degree 
Certificate in Secondary 
Education 

Others 

Teaching Experience: 
5 years or less 
6-10 years 
11-15 years 
16 years or more 

4.03 
4.00 

3.99 
3.99 
4.04 
3.96 

4.03 
4.07 

4.11 
3.88 

3.85 
4.05 
4.01 
4.06 

3.96 
3.79 

3.97 
3.87 
3.83 
3.68 

3.87 
3.98 

3.86 
3.74 

3.71 
3.91 
3.94 
3.77 

3.95 
3.93 

3.93 
3.94 
3.95 
3.84 

4.02 
4.01 

3.93 
3.70 

3.56 
4.00 
3.96 
3.82 

3.96 
3.93 

4.04 
3.92 
3.97 
3.84 

3.98 
4.09 

3.91 
3.87 

3.68 
4.00 
3.98 
3.89 

* 1 = content; 2 = organization; 3 = format of 
presentation; 4 = participant involvement. 

The data in Table V present the mean scores of practicing 

teachers for each component of inservice education programs. 

As indicated previously, all mean scores are above 3.0, which 
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may be assumed to indicate favorable perceptions of practicing 

teachers toward the programs. 

The data presented in table VI show comparisons among 

four components of inservice education programs in relation to 

the independent variables of practicing teachers. The results 

of each variable are discussed following the presentation of 

the table. 

TABLE VI 

ANOVA TEST FOR SIGNIFICANT DIFFERENCE AMONG PERCEPTIONS OF 
PRACTICING TEACHERS TOWARD COMPONENTS OF INSERVICE EDUCATION 

PROGRAMS BASED ON THE INDEPENDENT VARIABLES 

Variables of 
Practicing Teachers 

Components of 
Inservice Education F ratio P 

Sex 

Content 
Organization 
Format of Presentation 
Participant Involvement 

0.170 
5.033 
0.123 
0.148 

0.681 
0.026* 
0.726 
0.701 

Age 

Content 
Organization 
Format of Presentation 
Participant Involvement 

0.221 
1 .145 
0.265 
0.638 

0.882 
0.333 
0.851 
0.592 

Educational 
Background 

Content 
Organization 
Format of Presentation 
Participant Involvement 

0.651 
0.831 
1 .235 
0.806 

0.584 
0.478 
0.299 
0.492 

Teaching Experience 

~$C c 1 rrn i f i n a n f +-

Content 
Organization 
Format of Presentation 
Participant Involvement 

4— V% rt C i i 

0.318 
1 .202 
2.000 
1 .003 

0.812 
0.311 
0.117 
0.394 
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Variable 1_: Sex. --According to analysis of 

variance, the probabilities of 0.681, 0.726, and 0.701 do not 

demonstrate a statistically significant difference between the 

perceptions of male and female practicing teachers for in-

service education programs concerning content, format of 

presentation, and participant involvement. However, the 

probability of 0.026, which is a significant difference at the 

.05 level, indicates that there is a significant interaction 

in perceptions concerning the organization component of 

inservice education programs in a teachers college between 

male and female practicing teachers. Male practicing teachers 

(X = 3.96) appear to be generally more favorable toward the 

organization of inservice education program than do female 

teachers (x = 3.79) [see Table V for detailed data]. 

Variable 2: Age.—There are no statistically 

significant differences of perception toward the content, 

organization, format of presentation, and participant involve-

ment of inservice education programs among practicing teachers 

who are in different age groups. 

Variable _3: Educational Background. - -There are no 

statistically significant differences of perception toward the 

content, organization, format of presentation, and participant 

involvement of inservice education programs among practicing 

teachers who have different educational backgrounds. 
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Variable j4: Teaching Experience. — Thsrp are no 

statistically significant differences of perceptions toward 

tne content, organization, format of presentation, and 

participant involvement of inservice education programs among 

practicing teachers who have different experience in teaching. 

According to the four variables being studied as related 

to the components of inservice education, it was found that 

the practicing teachers of different gender, age, educational 

background, or teaching experience agree on the components of 

inservice programs, with the exception of sex in relation to 

organization of the programs. This may mean that female 

practicing teachers want to be involved equally with male 

practicing teachers in the planning, execution, and evaluation 

of inservice programs. Generally, however, sex, age, edu-

cational background, and teaching experience do not exert an 

influence upon the perceptions of practicing teachers; 

therefore, hypothesis three is retained. 

Hypothesis Four 

Hypothesis four is concerned with the perceptions of 

college instructors toward four components of inservice 

education based on the independent variables. The research 

hypothesis predicts that there will be no significant dif-

ference among perceptions of college instructors toward the 

content, organization, format of presentation, and participant 

involvement of inservice education programs based on the 

variables of sex, age, educational background, and teaching 
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experience. The mean scores of college instructors are 

presented in Table VII. 

TABLE VII 

MEAN SCORES FOR INDEPENDENT VARIABLES OF COLLEGE INSTRUCTORS 
RELATED TO FOUR COMPONENTS OF INSERVICE EDUCATION 

Components of Inservice Pr*ogira.ins Variables 

Sex: 
Male 
Female 

Age: 
25 years or less 
26-30 years 
31-40 years 
41-50 years 
Over 50 years 

Educational Background: 
Below Bachelor's 
Bachelor1s 
Specialized Subject Cert, 
Master1s 
Doctoral 

Teaching Experience: 
5 years or less 
6-10 years 
11-15 years 
16 years or more 

3.87 
3.79 

3.55 
3.73 
3.81 
3.92 
3.79 

3.86 
3.86 
3.98 
3.81 
3.82 

3.82 
3.87 
3.83 
3.83 

2 3 

j 
3.77 3.80 
3.73 3.80 

3.58 3.77 
3.76 3.87 
3.74 3.76 
3.78 3.90 
3.79 3.71 

4.17 3.95 
3.79 3.89 
3.73 3.80 
3.73 3.77 
3.44 3.67 

3.75 3.75 
3.76 3.82 
3.75 3.76 
3.74 3.84 

3.90 
3.91 

3.53 
3.97 
3.90 
3.98 
3.82 

3.96 
3.91 
4.00 
3.90 
3.81 

3.88 
3.99 
3.89 
3.87 

presentation; 4 - participant involvement. 

Table VII presents the mean scores of college instructors 

for each component of inservice education programs. All mean 

scores in Table VII are above 3.0, which may be assumed to 

indicate that college instructors also have favorable percep-

tions toward inseirvico pirogxcinis • 
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The data shown in Table VIII present an ANOVA comparison 

of the four components of inservice education programs in 

relation to the independent variables of college instructors. 

The results are discussed following the presentation of the 

table. 

TABLE VIII 

ANOVA TEST FOR SIGNIFICANT DIFFERENCE AMONG PERCEPTIONS OF 
COLLEGE INSTRUCTORS TOWARD COMPONENTS OF INSERVICE EDUCATION 

PROGRAMS BASED ON THE INDEPENDENT VARIABLES 

Variables of 
College Instructors 

Components of 
Inservice Education F ratio P 

Sex 

Content 
Organization 
Format of Presentation 
Participant Involvement 

0.968 
0.418 
0.004 
0.020 

0.327 
0.519 
0.947 
0.889 

Age 

Content 
Organization 
Format of Presentation 
Participant Involvement 

0.655 
0.162 
0.674 
0.654 

0.624 
0.957 
0.611 
0.625 

Educational 
Background 

Content 
Organization 
Format of Presentation 
Participant Involvement 

0.137 
1 .058 
0.517 
0.060 

0.968 
0.379 
0.723 
0.993 

Teaching Experience 

Content 
Organization 
Format of Presentation 
Participant Involvement 

0.270 
0.015 
0.241 
0.315 

0.897 
0.999 
0.915 
0.868 

According to the analysis of variance data shown in Table 

VIII, there are no statistically significant differences of 

perception among college instructors as related to the 

variables of sex, age, educational background, and teaching 

experience for each component (content, organization, format 
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of presentation, and participant involvement) of inservice 

education programs. The hypothesis is therefore retained. 

It appears that these four variables are not related to 

the components of the inservice programs. Although there are 

differences in sex, age group, education, and experience in 

teaching among college instructors, all apparently perceive 

the need for and favorably agree on inservice programs. 

Discussion of Data findings 

The forty-eight items in the instrument were categorized 

into four inservice programs components of content, orga-

nization, format of presentation, and participant involvement. 

It is recognized that there may be differing opinions about 

the selected categorization of certain items, and it is also 

recognized that no simplified type of categorization would 

eliminate an overlap of some items between categories. 

The results of this study show that the overall 

perceptions of practicing teachers and college instructors 

toward the content, organization, format of presentation, and 

participant involvement of inservice programs in Thai teachers 

colleges are favorable to the programs with no significant 

differences between the two responding groups. The only 

difference was in perceptions about the various methods of 

involving teachers in the inservice programs. 

Practicing teachers indicate that the inservice programs 

should emphasize new knowledge, increasing teachers' skills in 

teaching, altering teachers' attitudes, and promoting 
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desirable social changes. The content of inservice education, 

therefore, should focus on these topics of teachers' interest, 

their needs, and the pressing problems of day-to-day classroom 

instruction. Programs should be organized on the basis of 

teachers' learning styles as well as professional interests. 

Practicing teachers also react favorably to proposals for 

systematic reinforcement, additional training for "in-home" 

consultants, faculty-wide inservice education, and class level 

grouping. Participants prefer the lecture-demonstration 

method and a variety of activities to present the inservice 

materials, and no significant difference was found between the 

perceptions of elementary school teachers and secondary school 

teachers toward the programs. Experience in teaching is 

another variable for which there was a significant difference 

among perceptions of practicing teachers; the older the 

teachers, the more favorable their perceptions toward the 

programs. 

A majority of practicing teachers are females who teach 

in elementary schools, which may not be surprising considering 

that most Thai elementary school teachers have degrees lower 

than the Bachelor's. Females in Thailand are moving into the 

more popular occupations such as teacher or nurse. 
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Summary of Data Findings 

The following findings are derived from the analyses of 

data for this study. 

1. The perceptions of practicing teachers and college 

instructors appear to be favorable toward inservice programs. 

2. There are statistically significant differences 

between the mean-score responses of practicing teachers and 

college instructors concerning the inservice education 

components of content, organization, and format of presen-

tation, practicing teachers have higher mean scores than do 

the college instructors. The perceptions of practicing 

teachers are generally more favorable toward all four com-

ponents of inservice education. 

3. There is no statistically significant difference 

between the mean scores of elementary school teachers and 

secondary school teachers concerning the components of 

inservice education programs; however, the mean scores of 

elementary school teachers are higher than those of secondary 

school teachers. 

4. There is a statistically significant difference among 

the mean scores of male and female practicing teachers 

concerning the organization of inservice education programs. 

5. No statistically significant differences exist among 

the mean scores of college instructors concerning the content, 

organization, format of presentation, and participant 
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involvement based on the variables of sex, age, educational 

background, and teaching experience. 

6. According to sex, age, educational background, and 

teaching experience of practicing teachers, inservice 

education appears to have a more positive influence on those 

practicing teachers who are older and who have more years of 

teaching experience. 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

FOR FUTURE RESEARCH 

This chapter presents a summary of the study which 

includes a summary of the major data findings. These data 

findings are also discussed in relation to the research 

hypotheses and the relevant literature. Based on the findings 

from this study, conclusions are drawn, and recommendations 

for future research are suggested. 

Summary 

The purpose of this study is to identify and compare the 

perceptions of practicing teachers and college instructors 

toward four components of inservice education programs: 

content, organization, format of presentation, and participant 

involvement based on the respondent variables of sex, age, 

educational background, and teaching experience. The major 

data findings are reported in relation to particular research 

hypotheses and also in terms of the affects of four components 

of inservice education programs on respondent perceptions as 

to the variables of sex, age, educational background, and 

teaching experience. 

Data for this study were collected from a previously 

developed forty-eight item survey instrument on inservice 

91 
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education (9) that was mailed through an official mail of the 

Department of Teacher Education in Thailand to 380 practicing 

teachers and college instructors (190 each), A total of 369 

(97.15%) usable returns was received. 

For the analysis of data obtained from both groups of 

respondents, the statistical procedures used varied according 

to the requirement of each hypotheses. For treatment of the 

data pertaining to hypotheses one and two, the t test for two 

independent samples was used. The F test (one-way analysis of 

variance) was used to test data for hypotheses three and four. 

Analysis of demographic data revealed that the majority 

of the 181 responding practicing teachers are females (63%) 

who have been teaching for 6 to 10 years (37%) and who are 

between 26 to 30 (44.8%) years of age. More elementary school 

teachers (82.9%) participate in inservice programs at the 

teachers colleges. 

For college instructors, there is an equal number of 

males and females, and the majority of respondents are between 

31 to 40 years of age (60.6%) and have a master's degree 

(73.4%). in addition, the largest number of this group has 

been teaching in a teachers college for 11 to 15 years (41%). 

The following major data findings are summarized ac-

cording to the research hypotheses and the profile categories. 

1. There are significant differences between the mean 

scores of practicing teachers and college instructors 

concerning inservice education components of content, 
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organization, and format of presentation; practicing teachers 

have higher mean scores than do college instructors. The 

analysis indicated that the perceptions of practicing teachers 

are generally more favorable than those of college instructors 

toward the four components of inservice education. 

2. There is no significant difference between the mean 

scores of elementary school teachers and secondary school 

teachers concerning the four components of inservice 

education; however, the mean scores of elementary school 

teachers are higher than those of secondary school teachers. 

3. There is a significant difference between the mean 

scores of male and female practicing teachers concerning the 

organization of inservice education programs; male teachers 

have higher mean scores than do the female teachers. 

4. No statistically significant differences exist among 

the mean scores of college instructors concerning four 

components of inservice education programs based on the 

variables of sex, age, educational background, and teaching 

experience. 

5. According to sex, age, educational background, and 

teaching experience of practicing teachers, the following 

findings were derived from the analyses. 

(a) The perceptions of male and female practicing 

teachers are generally favorable toward the components of 

inservice education, except for the organization of the 

programs. Moreover, the data support the conclusion that sex 



94 

has little effect on perceptions of practicing teachers toward 

inservice education programs. 

(b) The group of practicing teachers who are 41 to 50 

years of age have consistently higher mean scores than the 

groups of teachers who are younger. This findings suggests 

that inservice education has a positive influence on the older 

practicing teachers. 

(c) There is a lack of consistency based on the 

background in education in terms of one group of practicing 

teachers having higher means as compared to other groups. It 

appears that the background in education of those practicing 

teachers has no effect on their perceptions toward the four 

components of inservice education. 

(d) The same findings as in (b) have been found regarding 

the experience of practicing teachers. The mean scores for a 

group of practicing teachers who have greater experience are 

consistently higher than those for the group of teachers who 

indicated lesser experience. Inservice programs have a 

positive influence on practicing teachers who have more years 

of teaching experience. 

6. The mean scores of college instructors indicate a 

lack of consistency according to the four demographic vari-

ables regarding the four components of inservice education 

programs. 
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Discussion 

Inservice education is generally regarded as a primary 

function of the teacher training institutions. To encourage 

teachers to continue their education, achieve higher pro-

fessional status, and secure a higher salary are given as 

reasons for conducting inservice programs. However, within 

the context of educational management, inservice education 

programs are competing for financial and human resources that 

have been scarce, as have the funds for educational components 

such as curriculum development, teacher salaries, building 

facilities, equipment, and others. Consequently, because of 

the limited resources, inservice education needs to be managed 

efficiently and effectively. 

The review of literature indicates that many inservice 

education programs are poorly implemented in terms of meeting 

the needs of teachers. The lack of careful planning, the 

failure to select appropriate objectives and activities for 

implementing the programs, and insufficient evaluation and 

follow-up are some of the reasons why inservice programs have 

meet the needs of teachers thereby serving as 

vehicles for improving the quality of instruction. More 

seriously, practicing teachers who are the participants in 

these programs are not involved in program planning, im-

plementation, and evaluation. Inservice activities are often 

planned by decision-makers without consideration of the 

teachers perceptions of their own needs, even though it is 
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recognized that learning is a function of perceptual ex-

periences. Research shows that one way to make these 

inservice programs more effective is to involve teachers in 

them. Learning does not occur unless the learners experience 

what they learn and then change their behaviors accordingly. 

Because of its importance, the issue of inservice 

programs has been debated since such programs were initiated. 

This study was aimed at identifying perceptions of practicing 

teachers regarding teachers' needs as a basis for implementing 

inservice education programs in Thailand. The perceptions of 

college instructors were also identified for use as a basis 

for comparison. 

In view of this discussion, it is not surprising that the 

results of the study show that the overall perceptions of 

practicing teachers and college instructors are favorable 

toward the content, organization, format of presentation, and 

participant involvement of inservice programs in Thai teachers 

colleges. Females compose a majority of practicing teachers 

(63%) in the population sample while there is an equal number 

of male and female college instructors. This may be explained 

to a large extent by considering the role of females in any 

culture in which they are trying to move from their tradi-

tional role as wives and mothers into parity with males, in 

the move from male dominance, females have historically turned 

first to occupations that still may be considered popular for 

them-teaching or nursing. The data from this study indicate 
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that this movement is apparently taking place among females in 

Thailand. The findings of this study indicate that there is 

no significant difference between the perceptions of males and 

females of both groups. This finding is supported by the 

findings of Foosang (4), Sutjipto (8), Tongta (9), and 

Yesuratnam (10) that the perceptions of male and female 

practicing teachers, college instructors, and administrators 

are not significantly different. More female practicing 

teachers are, however, presently participating in inservice 

programs in Thai teachers colleges. 

The perceptions of one age group of practicing teachers 

(41 to 50 years) who have taught for 16 years or more were 

significantly different from other groups. Although no 

research studies are related to this finding, some reasonable 

explanation may be suggested. Older practicing teachers who 

have been teaching in schools for many years seem to realize 

the importance of inservice education programs which can 

improve their professional credentials as well as their 

knowledge and capabilities. 

The perceptions of practicing teachers with different 

levels of educational preparation are not significantly 

different regarding inservice programs. Because all prac-

ticing teachers have less than a Bachelor's degree, it would 

seem nevertheless that all practicing teachers would need 

inservice programs. 



98 

The perceptions of college instructors based on age, 

educational background, and teaching experience also are not 

significantly different. Even though no related research 

studies were found, some logical explanation may be given for 

this finding. The college instructors, as stated, are faculty 

members for whom teaching is the primary task whether to teach 

undergraduate students or practicing teachers. As in-

structors, however, they feel obligated to help the learners 

as much as they are able. Therefore, sex, age, educational 

background, or teaching experience do not seem to affect the 

degree of their perceptions toward the inservice programs. 

Although the literature does not specifically address the 

differences between perceptions of elementary school teachers 

and secondary school teachers in regard to the four components 

of inservice education, it is interesting to note that the 

large majority of practicing teachers participating in 

inservice programs in Thai teachers colleges are from elemen-

tary schools. in Thailand most elementary teachers have not 

received a Bachelor's degree. However, no significant 

difference in perception between the two groups of practicing 

teachers was found in this study. Both elementary and 

secondary practicing teachers may realize that they need 

knowledge as well a s credentials, and inservice programs may 

therefore be of similar importance to them. 

Judging by the literature, it is not surprising that the 

needs and interests of practicing teachers are one of the most 



99 

important factors in considering the planning and implemen-

tation of the programs. Many researchers, such as Ellis (2), 

Femberg (3), and Wilen and Kindsvatter (11), agree that in 

order to administer effective inservice programs, the needs 

and interests of participants should be considered by the 

decision-makers of the programs. Furthermore, Lawrence (5) 

suggests that inservice programs in which supervisors or 

administrators serve as helpers tend to be more successful in 

accomplishing the objectives of the programs, in this regard, 

it is noted that both the Thai practicing teachers and college 

instructors believe that programs that respond to the needs 

and interests of participants, more so than to the needs of 

decision-makers or administrators, are better programs. 

In relation to the four components of inservice education 

(content, organization, format of presentation, and parti-

cipant involvement), both teachers and college instructors 

perceive needs for each component of the program. The content 

of inservice education needs to focus on topics of teachers' 

interests, needs, and the pressing problems of day-to-day 

classroom instruction. Moreover, the programs should em-

phasize new knowledge, increase teachers' skills in teaching, 

alter teachers' attitudes, and promote desirable social 

changes. The programs should be organized on the basis of 

teachers' learning styles and professional interest. 

Practicing teachers react favorably to proposals for 

systematic reinforcement, additional training for in-home 
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consultants, faculty-wide inservice education, and class level 

grouping, in addition, practicing teachers who hold special 

competencies believe they should be given opportunities to use 

their expertise in inservice programs. An effective parti-

cipant involvement in planning, implementation, and evaluation 

of inservice programs is perceived to be vital to the success 

of inservice education. 

One interesting finding regarding the format of 

presentation was the result of this study. Thai practicing 

teachers still prefer the lecture-demonstration method. 

However, studies by Lawrence (5) and Litwack (6) conclude that 

effective inservice programs can be obtained from self-

instruction, from supervisors or administrators, and from 

books. Video and audio taping are also most valuable for 

influencing behavior in classroom management skills. Edelfelt 

and Johnson (1) and the National Education Association (7), 

however, found that American teachers believe that inservice 

activities should include field trips, seminars, workshops, 

and cultural experiences. One explanation for this difference 

could be that the Thai practicing teachers still work under a 

type of rigid system that allows no opinions from learners. 

It is, therefore, very difficult to change opinions and 

customs to accept newer methods of presentation. The res-

pondent college instructors also believe that the lecture 

method is the easiest and the best method of teaching. 



101 

The results of this study indicate that no statistical 

model can be developed to predict the perceived needs of 

practicing teachers and college instructors regarding 

mservice education programs. In other words, the variables 

of sex, age, educational background, and teaching experience, 

which were included in this study, do not seem to be good 

predictors in Thailand. Other variables may produce sig-

nificant findings that would allow the development of more 

practical results. 

Conclusions 

Based on the findings from this study, the following 

conclusions appear to be warranted. 

1. Practicing teachers and college instructors in 

Thailand perceive inservice education programs favorably. 

2. Elementary school teachers and secondary school 

teachers in Thailand appear to have similar perceptions of the 

needs of inservice education. 

3. Although some significant relationships were found, 

it would be difficult to predict which practicing Thai 

teachers would receive more from the programs based on sex, 

age, educational background, or teaching experience. 

4. The development of a statistical model for inservice 

education does not seem possible without further refinement of 

the variables. 
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Recommendations for Future Research 

The following recommendations are suggested for further 

research. 

1. The topics of inservice education programs should be 

re-examined with a similar population of practicing teachers 

in Thailand using other instruments, if possible, specific 

instruments that emphasize the planning, implementation, and 

evaluation of inservice programs should be developed to 

measure their perceptions and attitudes. 

2. A periodic statewide survey of inservice education 

programs m the teachers colleges in Thailand might be 

valuable. 

3. It is recommended that research to determine what 

kinds of inservice programs in Thailand are worthy and 

acceptable to teachers should be done. 

4. A study should be made to determine the role of the 

local, provincial, and central governments in planning, 

implementing, and evaluating inservice education programs in 

Thailand. 
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APPENDIX A 

NUMBER OF PRACTICING TEACHERS PARTICIPATING IN 
INSERV1CE PROGRAMS AND NUMBER OF COLLEGE 

INSTRUCTORS DURING THE ACADEMIC YEAR OF 1 984 

Teachers Colleges 
Practicing College 

Teachers Instructors 

Metropolitan Reqion 
Chankasem 

*Ban Somdej Chao Phya 
*Suan Sunandha 
*Suan Dusit 
Pranakorn 
Dhonburi 

2325 
495 
938 

1082 
1256 
587 

220 
225 
235 

• 244 
1 96 
136 

Middle Reqion 
Tepsatree Lopburi 

*Ayuthya 
*Petchaburi Vidyalongkorn 
*Chacherngsao 
Chantaburi 

1 934 
1030 
1110 
968 

1224 

168 
200 
139 
145 
113 

Northern Reqion 
*Piboonsongkram 
Petchaboon 
Kampaengpetch 

*Nakorn Sawan 
Utaradit 
Chiengmai 

*Chiengrai 
*Lampang 

1509 
1277 
1503 
1837 
1529 
1500 
1271 
1463 

1 78 
109 
104 
160 
1 47 
219 
112 
111 

Northeast Region 
*Udorn Thani 
Sakon Nakorn 
Loey 

*Ubol Rajathani 
*Mahasarakarm 
*Nakorn Rajasima 
Buriram 
Surin 

2182 
2069 
1991 
2593 
2310 
2755 
2880 
1889 

158 
118 
98 

159 
165 
169 
158 
125 

Western Reqion 
*Nakorn Pathom 
*Chombueng Rajaburi 
Kanjanaburi 
Petchburi 

878 
643 

1404 
850 

199 
125 
108 
151 

Southern Reaion 
Yala 

*Songkhla 
*Nakorn Sri Thamaraj 
*Surat Thani 
Phuket 

1852 
2327 
1305 
1689 
2289 

1 36 
205 
156 
117 
124 

Total 

* 19 randomlv qoi pnfori 

56744 5632 
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appeud : 

. T-^'-^-FOUR PROGRAMS OF IriSERVICE EDUCATION 
t 25?yIf?J?.THE T 3 A C H E H EDUCATION CURRICULUM 

0) U F BACKERS COLLEGES Ii«I THAILAND. 

1. Educational Administrator Program 
2. Pre-school Teacher Program 
3 • -Ljle.iientary Teacher Program 
4. Agriculture Teacher Program 
5. Home-Economics Teacher Program 
o. Library Science Teacher Program 
7. industrial Arts Teacher Program 
0. Moral and Ethics Teacher Program 
> • Dr aula tic nrts Teacher* Pirogxam 

10. Music Education Teacher Program 
11. Pnysical Teacher Education Program 

Health education Teacher Program 
13. Art Education Teacher Program 
14. Special Education Teacher Program 
1j. Thai (language) Teacher Program 
1b. English Teacher Program 
17. mathematics Teacher Program 
Id. General Science Teacher Program 
19. Physics Teacher Program 
20. Chemistry Teacher Program 
?!* biology Teacher Program 
22. Social Studies Teacher Program 
23. Geography Teacher Program 
24. History Teacher Program 
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APPENDIX C 

INSERVICE EDUCATION SURVEY 

Inservice education of teachers has assumed great 

importance in teacher education in Thailand for many years. 

Inservice education has become a necessity for teachers at all 

levels. Teachers are increasingly involved in various 

inservice programs offered by the Department of Teacher 

Education through teacners colleges throughout the country. 

The success of inservice education depends upon the attitude 

and belief that teachers hold regarding the inservice 

education. 

The questionnaire is designed to provide a measure of 

your opinions concerning the four aspects of inservice 

education -- content, organization, format of presentation, 

and participant involvement. 

Please read each item carefully and mark the number which 

most nearly indicates your true feelings. There are no right 

or wrong answers. Do not spend too much time on any 

particular item. When your opinion falls between tv/o choices, 

try to select the closer one. Please answer every item and 

erase completely answers you have changed. 

No attempts will be made to identify individuals, or to 

make individual assessment. Your response to this 

questionnairs will be kept confidential. 
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D£iviOGRAPiIIC IIIFORi-iAT±ORT 

Please raark >/ in tne front of the answer that most 

uescrioes you. 

1. PRACTICING TEACHER: Select the current position 
that describes you. 

Teacher Assistant Principal 

Principal 
other (please specify) 

2. COLLEGE INSTRUCTOR: Select the current position 
tnat describes you. 

Instructor Assistant Professor 
Associate Professor Professor 

3. Name of college or school you are affiliated, 
please specify 

4. Jame of department or academic field you are 
affiliated, please specify 

5. Years of teaching experience in this institution. 
Less than 5 years 6-1 0 years 
11-15 years 1 6 years or more 

6. Highest degree held 
jSelov; Bachelor's degree, 

please specify 
_3achelor's degree 
Specialist degree 
piaster 1 s degree 
_Doctoral degree 
_Other (please specify) 

7. Sex and Age 
Male Under 25 
Female 26-30 

31-40 
41-50 
Over 50 
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INSERVICE EDUCATION SURVEY 

Tnis five-point scale is for your opinion of the item as 
it relates to inservice education in general. On this scale, 
the midpoint is neutral. Please circle the appropriate number 
as follows: 

5 - Strongly agree 
4 - Agree 
3 - Indeterminate 
2 - Disagree 
1 - Strongly disagree 

1. The content of inservice education 
should focus on topics what teachers 
think important. 5 4 3 2 1 

2. All inservice education programs 
should be select on preferred 
learning types of teachers. 5 4 3 2 1 

3. A lecture-demonstration is a good 
method of presentation in inservice 
education programs. 5 4 3 2 1 

4. Teachers who hold special compe-
tencies should be given recognition 
in inservice education programs. 5 4 3 2 1 

5. Inservice activities should be 
centered around matters of 
instructional content. 5 4 3 2 1 

6. All inservice education programs 
should be selected on teachers' 
professional interest. 5 4 3 2 1 

7. In inservice education programs, 
there should be opportunities for 
teachers to work in a collegial 
fashion in the solution of problems. 5 4 3 2 1 

8. Inservice education programs should 
provide opportunities for talented 
teachers to use their expertise. 5 4 3 2 1 
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9. The content of inservice education 
programs should be centered around 
the new knowledge in various school 
subjects. 5 4 3 2 1 

10. In organizing inservice education 
programs, a major emphasis should 
oe laid on teacher renewal. 5 4 3 2 1 

11. In inservice education programs, 
there should be opportunity for 
teachers to engage in a variety of 
activities other than just 
lecturing or reading. 5 4 3 2 1 

12. Inservice education programs can 
offer a wide variety of options to 
teachers as they set out to solve 
their day to day problems they face 
in the classroom. 5 4 3 2 1 

13. The content of inservice education 
programs should be related to 
teachers' needs. 5 4 3 2 1 

14. Inservice education programs should 
be sufficiently flexible to permit 
individualization. 5 4 3 2 1 

15. Inservice education programs should 
not be conducted like college 
courses. 5 4 3 2 1 

16. If more teachers were involved in 
planning inservice education programs, 
teacher commitment would be greater. 5 4 3 2 1 

17. The content of inservice education 
programs should be related to 
pressing education problems. 5 4 3 2 1 

18. Inservice education programs should 
be used to improve various aspects 
of instruction. 5 4 3 2 1 

19. Inservice education programs should 
be patterned around both specific 
and general techniques. 5 4 3 2 1 



112 

20. Teachers snould have the opportunity 
to select the kind or activities 
which they feel will strengthen their 
professional competence. 5 4 3 2 1 

21. The content of inservice education 
programs should provide the best 
possible means of disseminating 
new ideas. 5 4 3 2 1 

22. The organization of methods workshops 
should be accompanied by a corres-
ponding program of systematic 
reinforcement. 5 4 3 2 1 

23. motivation of the participants can be 
enriched by a realistic illustration 
of the techniques' potential. 5 4 3 2 1 

24. Teachers should be involved in the 
developing of purposes, activities, 
and methods of evaluation for 
inservice education programs. 5 4 3 2 1 

25. The content of inservice education 
programs can be a powerful vehicle 
for promoting desirable social 
change among teachers. 5 4 3 2 1 

26. School faculty should be asked to 
pick one of its teachers who would 
be given some additional training 
to serve as an 'in home' consultant. 5 4 3 2 1 

27. ,'Jhen a theoretical explanation 
accompanies the demonstration, 
teachers gain a conceptual under-
standing that helps them to adapt the 
technique to their own situation. 5 4 3 2 1 

28. Inservice education programs should 
provide opportunities for teachers 
to receive guidance in r.̂ w approaches 
in teaching. 5 4 3 2 1 

2S. The content of inservice education 
programs should facilitate continuous 
teachers' adjustment to public 
education. 5 4 3 ? 1 
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30. In order to make inservice workshop 
a successful one, there should DQ 
an extensive reinforcement plan. 5 4 3 2 1 

31. There should be a close relationship 
between observation ana practice 
in inservice education programs. 5 4 3 2 1 

32. Inservice education programs are 
useful to improve teachers' quality 
of performance. 5 4 3 2 1 

33. In organizing a general technique 
that is useful to all teachers, the 
involvement of the total faculty 
would be desirable. 5 4 3 2 1 

34. In organizing inservice education 
programs, extensive attention should 
be paid to the means most appropriate 
for particular ends. 5 4 3 2 1 

35. Single demonstrations are inadequate 
in inservice education programs. 5 4 3 2 1 

36. Teachers who participate in inservice 
education programs should be held 
responsible for their own learning. 5 4 3 2 

37. Inservice education programs should 
aid teachers to become co-planners. 5 4 3 2 1 

38. The content of inservice education 
programs should be designed to 
increase teachers1 depth in their 
subject matter. 5 4 3 2 1 

39. Inservice education programs should 
be organized using different grouping 
patterns (grade level, department, 
total school faculty, or common 
interest groups). 5 4 3 2 1 

40. In organizing inservice education 
programs, care should be taken to 
provide opportunities for teachers 
to work in collaboration with others. 5 4 3 2 1 

41. Practical techniques will be more 
useful than theory in inservice 
education programs. 5 4 3 2 1 
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42. Inservice education programs should 
aid taacners to become co-leaders 
in various programs. 5 4 3 2 1 

43. Grade level grouping of teachers 
helps tnem to select germane 
objectives of an inservice program. 5 4 3 2 1 

44. The grouping of teachers into common 
interest groups helps them to develop 
special interests in a new procedure. 5 4 3 2 

45. Inservice education programs should 
help teachers to become co-evaluators 
of the programs. 5 4 3 2 1 

46. The content of inservice education 
programs should focus upon increasing 
teachers' skills in teaching. 5 4 3 2 1 

47. Faculty-wide inservice education 
programs are very useful to solve 
the school-wide problems that affect 
each teacher. 5 4 3 2 1 

48. Tne content of inservice education 
programs should focus on altering 
teachers' attitudes and beliefs 

regarding good teaching. 5 4 3 2 1 

Suggestions and comments 
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APPEi-JDIX D 

Original Reply Letter 

University of Illinois at Urbana-champaign 
Graduate College 
107 Coble Hall 
301 South V/right Street 
Champaign, Illinois 61820 
irch 3, 1 985. I'-iCl J 

'Janicia Ayuwatnana 
62 0 Welch Street 
Demon, TX. 7 6201 

Dear i-irs. Ayuwathana: 

I am sorry, but the University of Illinois cannot give you 
permission to use Basimalla Yesuratnam's In-Service Education 
Attitude Survey, as that survey belongs to Dr. Yesuratnam, not 
to the University. You are to be commended for trying so 
diligently to obtain permission, many would not. The address 
Dr. Yesuratnam gave us in May 1982 is this: 

Andhra Lutheran College of Education 
Guntur, Andhra Pradesh, 
India 

but you may have already tried that one. 

As for what you can do in the event you do not make contact, I 
can only tell you that Dr. Yesuratnam did not copyright the 
thesis, which would make it difficult for her to bring action 
against you -- even if she wanted to do that. If she has not 
replied to your letters, perhaps it is because she is no 
longer interested in the topic. 

If you never succeed in reaching her but use the survey 
anyway, you should acknowledge the source, and I am sure you 
will. 

Sincerely yours, 

Gaye V.on-j 
Staff Assistant 
The Graduate College 
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APPENDIX E 

Original Reply Letter 

Dr. B. Yesuratnam 
Principal & Correspondent 
Tarlupadu College of Education 
Tarlupadu, Prakasam Dt. 
India 
April 29, 1985 

Wanida Ayuwathana 
620 Welch Street 
Denton, TX. 76201 
U.S.A. 

Dear Ayuwathana, 

I apologize to you for my long silence. I received your two 
letters and I thank you very much for the same. 

Let me tell you that I have been promoted to the position of 
the principal (President) of a newly-started College of 
Education at Tarlupadu, which is 100 miles away from Guntur. 
I left A.L. College of Education, Guntur in October, 1984. *As 
I was very busy in making the arrangements for the college I 
completely forgot about your first letter. I am very sorrv 
for the delay. 

I am happy to know that the I.E.A.S. Instruments prepared by 
me is found to be useful for you in your research. I have no 
hesitation to permit you to use the instrument for your 
research. 

Concerning reliability and validity procedures, the details 
are given in the third chapter of my dissertation. 

I would may that it is something to be decided by you in 
consultation with your research guide. 

Hope everything is going on well for you in your academic 
program. With good wishes. 

Yours sincerely, 

B. Yesuratnam 



APPENDIX F 

TABLE IX 

MEAN SCORES ON THE CONTENT OF INSERVICE EDUCATION PROGRAMS 

1 1 7 

Number in 
Survey 

Instrument 
Statements 

*Group 1 

n=1 81 

Group 2 

n=1 88 

1 The content of inservice education 
programs should focus on topics that 
teachers think important. 

5 Inservice activities should be 
centered around matters of instruc-
tional content. 

9 The content of inservice education 
programs should be centered around 
the new knowledge in various school 
subjects. 

13 The content of inservice education 
programs should be related to 
teachers1 needs. 

17 The content of inservice education 
programs should be related to 
pressing education problems. 

21 The content of inservice education 
programs should provide the best 
possible means of disseminating 
new ideas. 

25 The content of inservice education 
programs can be a powerful vehicle 
for promoting desirable social 
change among teachers. 

29 The content of inservice education 
programs should facilitate conti-
nuous teachers' adjustment to 
public education. 

38 The content of inservice education 
programs should be designed to 
increase teachers' depth in their 
subject" matter. 

46 The content of inservice education 
programs should focus upon increas-
ing teachers' skills in teaching. 

4 8 The content of inservice education 
programs should focus on altering 
teachers' attitudes and beliefs 
regarding good teaching. 

3.52 

3.85 

4.17 

4.28 

4.26 

3.93 

4.14 

3.87 

4.03 

4.12 

2.70 

3.09 

4.28 4.04 

4.11 

4.09 

4.30 

4.00 

4.20 

3.84 

4.12 

4.16 

* Group 1 = Practicing teachers; Group 2 = College instructors 



TABLE X 

MEAN SCORES ON THE ORGANIZATION OF 
INSERVICE EDUCATION PROGRAMS 

118 

Number in 
Survey 

Instrument 

•Group 1 
Statements 

Group 2 

n=1 81 n=1 88 

All inservice education programs 2.83 2.30 
should be selected on preferred 
learning styles of teachers. 

6 All inservice education programs j 4.03 3.54 
should be selected on teachers' | 
professional interests. I 

10 In organizing inservice education j 4.19 4.18 
programs, a major emphasis should j 
be laid on teacher renewal. 

14 Inservice education programs should 4.10 4.04 
be sufficiently flexible to permit 
individualization. 

18 Inservice education programs should 4.58 4.45 
be used to improve various aspects 
of instruction. 

22 The organization of methods workshops! 3.91 4.02 
should be accompanied by a corres- I 
ponding program of systematic 
reinforcement. 

26 School faculty should be asked to 3.63 3.02 
pick one of its teachers who would 
be given some additional training 
to serve as an 'in home* consultant. 

30 In order to make inservice workshop 3.90 4.04 
a successful one, there should be an 
extensive reinforcement plan. 

33 In organizing a general technique 3.88 3.53 
that is useful to all teachers, 
the involvement of the total 
faculty would be desirable. 

34 In organizing inservice education 4.02 4.01 
programs, extensive attention should 
be paid to the means most appropriate 
for particular ends. 

39 Inservice education programs should 4.17 4.07 
be organized using different patterns 
(grade or class level, department, 
total school faculty, or common 
interest groups). 

40 In organizing inservice education 4.31 4.28 
programs, care should be taken to 
provide opportunities for teachers 
to work in collaboration with others. 

43 Grade or class level grouping of 3.93 3.96 
teachers helps them to select 
relevant objectives of an inservice 
program. 

44 The grouping of teachers into common 4.01 3.98 
interest groups helps them to develop 
special interests in a new procedure. 

47 Faculty-wide inservice education 4.09 4.14 
programs are very useful to solve 
the school-wide problems that 
affect each teacher. 

Group 1 = Practicing teachers; Group 2 = College instructors 



TABLE XI 

MEAN SCORES ON THE FORMAT OF PRESENTATION OF 
INSERVICE EDUCATION PROGRAMS 

11 9 

Number in 
Survey Statements 

*Group 1 Group 2 

n=1 81 n -1 0 8 

3 A lecture-demonstration is a good 
method of presentation in inservice 
education programs. 

3.62 3.14 

7 In inservice education programs, 
there should be opportunities for 
teachers to work in a collegial 
fashion. 

4.34 4.42 

1 1 In inservice education programs, 
there should be opportunities for 
teachers to engage in a variety of 
activities other than just lecturing 
or reading. 

4.35 4.44 

15 Inservice education programs should 
not be conducted like college courses. 

3.32 2.55 

1 9 Inservice education programs should 
be patterned around both specific 
and general techniques. 

4.24 4.29 

23 Motivation of the participants can be 
enriched by a realistic illustration 
of the techniques1 potential. 

4.29 4.35 

27 When a theoretical explanation accom-
panies the demonstration, teachers 
gain a conceptual understanding that 
helps them adapt the technique to 
their own situation. 

4.17 3.90 

31 There should be a close relationship 
between observation and practice in 
inservice education programs. 

4.05 4.11 

35 Single demonstrations are inadequate 
in inservice education programs. 

4.02 4.00 

41 It would find practical techniques 
more useful than theory in inservice 
education programs. 

4.36 4.40 

Group 1 = Practicing teachers; Group 2 = College instructors 



TABLE XII 

MEAN SCORES ON THE PARTICIPANT INVOLVEMENT OF 
INSERVICE EDUCATION PROGRAMS 

120 

Number in — — 
Survey Statements 

Inshrnmcin+-

*Group 1 Group 2 

n=1 81 n=1 88 

4 Teachers who hold special compe-
tencies should be given recognition 
in inservice education programs. 

3.20 3.30 

8 Inservice education programs should 
provide opportunities for talented 
teachers to use their expertise. 

3.92 3.84 

12 Inservice education programs can 
offer a wide variety of options to 
teachers as they set out to solve 
their day-to-day problems they face 
in the classroom. 

4.33 4.37 

16 If more teachers were involved in 
planning inservice education 
programs, teacher commitment would 
be greater. 

3.75 3.55 

20 Teachers should have the opportunity 
to select the kind of activities 
which they feel will strengthen 
their professional competence. 

4.09 3.89 

24 Teachers should be involved in the 
developing of purposes, activities 
and methods of evaluation for 
inservice education programs. 

3.67 3.62 

28 Inservice education programs should 
provide opportunities for teachers 
to receive guidance in new approaches 
in teaching. 

4.41 4.21 

32 Inservice education programs are 
useful to improve teachers1 quality 
of performance. 

4.31 4.47 

36 Teachers who participate in inservice 
education programs should be held 
responsible for their own learning. 

4.07 4.13 

37 Inservice education programs should 
aid teachers to become co-planners. 

4.00 4.10 

42 Inservice education programs should 
aid teachers to become co-leaders 
in various programs. 

3.96 4.07 

45 Inservice education programs should 
help teachers to become co-evaluators 
of the programs. 

4.00 3.89 

* Group 1 = Practicing teachers; Group 2 = College instructors 
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