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Mann, Raymond E . , The E f f e c t of Music and Sound E f f e c t s 

on the L i s t e n i n g Comprehension of Fourth Grade S t u d e n t s . 

Doctor of Educat ion ( A d m i n i s t r a t i v e L e a d e r s h i p ) , May, 1979, 

117 p p . , 7 t a b l e s , 2 a p p e n d i c e s , b i b l i o g r a p h y , 73 t i t l e s . 

The purpose of t h i s s tudy was to de te rmine i f the 

a d d i t i o n of music and sound e f f e c t s to r ecorded s t o r i e s 

i n c r e a s e d the comprehension and r e t e n t i o n of i n f o r m a t i o n 

f o r f o u r t h grade s t u d e n t s . 

One hundred seven f o u r t h - g r a d e s t u d e n t s from two 

e l emen ta ry schoo l s in nor th c e n t r a l Texas were invo lved in 

t he s t u d y . The C a l i f o r n i a Tes t of Bas ic S k i l l s was u t i l i z e d 

to d i v i d e the s u b j e c t s i n t o h i g h , medium, and low r ead ing 

l e v e l s . 

Two v e r s i o n s of f o u r n a r r a t e d s t o r i e s were r eco rded f o r 

use wi th the s t u d y - - o n e with music and sound e f f e c t s , the 

o t h e r with n a r r a t i o n o n l y . A l i s t e n i n g comprehension t e s t 

was a d m i n i s t e r e d a f t e r the s u b j e c t s l i s t e n e d to each of the 

f o u r s t o r i e s , fo l lowed by a r e t e n t i o n t e s t two weeks l a t e r . 

The da ta were ana lyzed by a t w o - f a c t o r a n a l y s i s of 

v a r i a n c e , with r e p e a t e d measures f o r both comprehension 

and r e t e n t i o n t e s t s , f o r the t o t a l p o p u l a t i o n . Each r e a d i n g -

l e v e l group was ana lyzed s e p a r a t e l y by an a n a l y s i s of 

v a r i a n c e . Of e i g h t hypo theses t e s t e d , s i x showed a s i g n i f -

i c a n t d i f f e r e n c e . 



The c o n c l u s i o n s drawn from t h i s s tudy i n d i c a t e t h a t 

the a d d i t i o n of music and sound e f f e c t s 

1. I n c r e a s e s t h e l i s t e n i n g comprehension and r e t e n t i o n 

of f o u r t h grade s t u d e n t s ; 

2. Is more e f f e c t i v e f o r r e t e n t i o n f o r s t u d e n t s wi th 

a high r ead ing l e v e l ; and 

3. Is more e f f e c t i v e f o r i n i t i a l l i s t e n i n g comprehen-

s ion f o r s t u d e n t s wi th low r ead ing l e v e l , b u t the 

e f f e c t i s not s i g n i f i c a n t f o r r e t e n t i o n . 
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CHAPTER I 

INTRODUCTION 

L i s t e n i n g i s one of the f i r s t a c t i v i t i e s in the l i f e 

of every i n d i v i d u a l . Research has i n d i c a t e d t h a t newborn 

i n f a n t s can make " f i n e d i s c r i m i n a t i o n s in sounds . Sounds 

have meaning f o r b a b i e s , even b e f o r e they have l e a r n e d 

language" ( 1 6 ) . 

Ch i ld ren l e a r n to speak p r i m a r i l y through l i s t e n i n g 

to o t h e r s . However, p r i m a r y - g r a d e c h i l d r e n have d i f f i c u l t y 

in l i s t e n i n g e f f e c t i v e l y to d i a l o g u e s encoun te red in s t o r y -

t e l l i n g s i t u a t i o n s or in f o l l o w i n g i n s t r u c t i o n s (3 , 4, 14, 

17) . Many of the r easons why c h i l d r e n have d i f f i c u l t y in 

l i s t e n i n g have not been i d e n t i f i e d . 

The impor tance of l i s t e n i n g as a d i s t i n c t l e a r n i n g 

p roces s has been s t r e s s e d by p s y c h o l o g i s t s and e d u c a t o r s 

f o r some t ime . Duker s t a t e s t h a t l i s t e n i n g "has always 

been and c o n t i n u e s to be the most widely used human means 

of r e c e i v i n g i n f o r m a t i o n " ( 7 ) . An i n d i v i d u a l ' s l i s t e n i n g 

a c t i v i t i e s a re b a s i c in o r d e r to l e a r n to " speak , r e a d , and 

wri t e " ( 6 ) . 

S t u d i e s by Rankin and Wil t i n d i c a t e c h i l d r e n spend over 

f i f t y p e r c e n t of t h e i r school day l i s t e n i n g (9 , 19) and 



s t u d e n t s who sco re high on l i s t e n i n g comprehension t e s t s 

normal ly do b e t t e r in school ( 1 5 ) . S t u d i e s have a l s o shown 

t h a t s t u d e n t s can be t a u g h t to l i s t e n more e f f e c t i v e l y ( 1 1 ) . 

Even though l i s t e n i n g has r e c e i v e d much r e c o g n i t i o n 

and the impor tance of l i s t e n i n g has been s t r e s s e d by many 

e d u c a t o r s , very l i t t l e r e s e a r c h has been done on what 

f a c t o r s c o n t r i b u t e to o n e ' s a b i l i t y and w i l l i n g n e s s to 

l i s t e n . Although numerous a r t i c l e s about l i s t e n i n g have 

been w r i t t e n , few a re based on s y s t e m a t i c r e s e a r c h on 

l i s t e n i n g as an i n f o r m a t i o n g a t h e r i n g p s y c h o l o g i c a l p r o c e s s . 

Also i m p o r t a n t i s the lack of r e s e a r c h on the numerous 

i n s t r u c t i o n a l p r e s e n t a t i o n modes, a l l of which have an 

e f f e c t on the l i s t e n i n g p r o c e s s . 

In view of the i n c r e a s i n g i n s t r u c t i o n a l use 
of a wide range of t e a c h i n g m a t e r i a l s and p r e s e n -
t a t i o n media - - such as video c a s s e t t e s , a u d i o v i s u a l 
t e a c h i n g k i t s , audio c a s s e t t e s , e t c . - - t h e n e c e s s i t y 
f o r such s y s t e m a t i c i n v e s t i g a t i o n i s r e a d i l y 
a p p a r e n t p a r t i c u l a r l y in t h a t some media may be 
more or l e s s e f f e c t i v e than o t h e r s (20 , p. 32 ) . 

The i n c r e a s e of media u t i l i z a t i o n in American schoo l s 

dur ing the p a s t t w e n t y - f i v e y e a r s has been unpreceden ted 

and the p o t e n t i a l e d u c a t i o n a l s i g n i f i c a n c e of t h e s e m a t e r i a l s 

i s t remendous . However, the i n s t r u c t i o n a l p o t e n t i a l of 

media can never be achieved w i t h o u t a s o l i d f o u n d a t i o n of 

r e s e a r c h and u n d e r s t a n d i n g of c h i l d r e n ' s l i s t e n i n g 

competence ( 2 0 ) . 



Statement of the Problem 

The problem of t h i s study was to determine the e f f e c t , 

i f any, of music and o the r sound e f f e c t s on l i s t e n i n g 

comprehension and r e c a l l a b i l i t y of f o u r t h grade s t u d e n t s . 

Purposes of the Study 

The purposes of t h i s study were 

1. To determine i f f ou r th grade s t u d e n t s ' comprehension 

of s t o r i e s recorded with music and sound e f f e c t s was g r e a t e r 

than of s t r a i g h t n a r r a t i v e s t o r i e s . 

2. To determine i f f ou r th grade s t u d e n t ' s r e c a l l of 

in format ion from s t o r i e s recorded with music and sound 

e f f e c t s was g r e a t e r than of s t r a i g h t n a r r a t i v e s t o r i e s . 

3. To determine i f f ou r th grade s t u d e n t s ' reading 

a b i l i t y was a f a c t o r in comprehension and r e c a l l of i n f o r -

mation from s t o r i e s recorded with music and sound e f f e c t s 

or those s t o r i e s recorded wi thout music and sound e f f e c t s . 

Hypotheses 

The fo l lowing hypotheses were t e s t e d by s t a t i s t i c a l 

a n a l y s i s of the data c o l l e c t e d : 

1. There wi l l be no s i g n i f i c a n t d i f f e r e n c e in the 

comprehension of in format ion by fou r th grade s tuden t s who 

l i s t e n e d to n a r r a t e d s t o r i e s with music and o the r sound 

e f f e c t s , and by those who l i s t e n e d to the same s t o r i e s 

wi thout music and o the r sound e f f e c t s . 



2. There w i l l be no s i g n i f i c a n t d i f f e r e n c e in the 

comprehension of i n f o r m a t i o n by f o u r t h grade s t u d e n t s with 

low r ead ing a b i l i t i e s who l i s t e n e d to n a r r a t e d s t o r i e s 

with music and o t h e r sound e f f e c t s , and by those who 

l i s t e n e d to the s t o r i e s w i t h o u t music and o t h e r sound 

e f f e c t s . 

3. There w i l l be no s i g n i f i c a n t d i f f e r e n c e in the 

comprehension of i n f o r m a t i o n by f o u r t h grade s t u d e n t s with 

average or medium r e a d i n g a b i l i t i e s who l i s t e n e d to 

n a r r a t e d s t o r i e s with music and o t h e r sound e f f e c t s , and by 

those who l i s t e n e d to the s t o r i e s w i thou t music and o t h e r 

sound e f f e c t s . 

4. There w i l l be no s i g n i f i c a n t d i f f e r e n c e in the 

comprehension of i n f o r m a t i o n by f o u r t h grade s t u d e n t s with 

high r ead ing a b i l i t i e s who l i s t e n e d to n a r r a t e d s t o r i e s 

with music and o t h e r sound e f f e c t s , a n d by t h o s e who l i s t e n e d 

to the s t o r i e s w i t h o u t music and o t h e r sound e f f e c t s . 

5. There w i l l be no s i g n i f i c a n t d i f f e r e n c e in the 

r e t e n t i o n of i n f o r m a t i o n by f o u r t h grade s t u d e n t s who l i s t e n e d 

to n a r r a t e d s t o r i e s with music and o t h e r sound e f f e c t s , and 

by those who l i s t e n e d to the s t o r i e s w i t h o u t music and o t h e r 

sound e f f e c t s . 

6. There w i l l be no s i g n i f i c a n t d i f f e r e n c e in the 

r e t e n t i o n of i n f o r m a t i o n by f o u r t h grade s t u d e n t s with low 

r ead ing a b i l i t i e s who l i s t e n e d to n a r r a t e d s t o r i e s with 



music and o the r sound e f f e c t s , and by those who l i s t e n e d 

to the s t o r i e s w i t h o u t music and o the r sound e f f e c t s . 

7. There w i l l be no s i g n i f i c a n t d i f f e r e n c e i n the 

r e t e n t i o n o f i n f o r m a t i o n by f o u r t h grade s tuden ts w i t h 

average read ing a b i l i t i e s who l i s t e n e d to n a r r a t e d s t o r i e s 

w i t h music and o the r sound e f f e c t s , and by those who 

l i s t e n e d to the s t o r i e s w i t h o u t music and o the r sound e f f e c t s . 

8. There w i l l be no s i g n i f i c a n t d i f f e r e n c e i n the 

r e t e n t i o n o f i n f o r m a t i o n by f o u r t h grade s tuden ts w i t h h igh 

read ing a b i l i t i e s who l i s t e n e d to n a r r a t e d s t o r i e s w i t h 

music and o the r sound e f f e c t s , and by those who l i s t e n e d to 

the s t o r i e s w i t h o u t music and o the r sound e f f e c t s . 

S i g n i f i c a n c e o f the Study 

Research i n l i s t e n i n g has c o n s i s t e n t l y shown t h a t 

l i s t e n i n g i s one o f the most common exe rc i ses i n the 

educa t ion of c h i l d r e n . In many i ns tances c h i l d r e n spend 

over h a l f o f t h e i r school day l i s t e n i n g , y e t r ece i ve l i t t l e 

or no i n s t r u c t i o n i n how to l i s t e n and remember what they 

have heard . Many p r imary c h i l d r e n have d i f f i c u l t y i n 

l i s t e n i n g which i s d e t r i m e n t a l to t h e i r a b i l i t y to l e a r n 

to speak c o r r e c t l y and to l e a r n to read and w r i t e w i t h o u t 

d i f f i c u l t y . 

Numerous a r t i c l e s about l i s t e n i n g e x i s t , but few are 

based on s y s t e m a t i c research t h a t deals w i t h i n f o r m a t i o n -

g a t h e r i n g f o r the l i s t e n e r or examin ing those f a c t o r s 



which c o n t r i b u t e s most to good l i s t e n i n g . S t u d i e s have 

been conducted d e a l i n g with d i f f e r e n t p r e s e n t a t i o n mediums 

( v i d e o t a p e , l i v e , r e c o r d e d , f i l m , e t c . ) , but l i t t l e r e s e a r c h 

has been conducted concern ing the e f f e c t of the components 

of a r eco rded message and t h e i r impact on the l i s t e n e r . 

I n f o r m a t i o n r e g a r d i n g the e f f e c t of music and sound 

e f f e c t s in r e l a t i o n to l i s t e n i n g a b i l i t y i s g e n e r a l l y absen t 

in the l i t e r a t u r e . R e s u l t s on the use of r a d i o in t h e 

c lass room (which most resembles t he fo rmat u t i l i z e d in t h i s 

s t udy ) make numerous s t a t e m e n t s about the e f f e c t i v e n e s s of 

d r a m a t i z a t i o n s and r a d i o p lays with music and sound e f f e c t s 

when used in i n s t r u c t i o n ( 2 ) , but have l i t t l e or no da ta 

to s u p p o r t such c l a i m s . For example, t he Chicago s c h o o l s ' 

e x p e r i e n c e with r a d i o e d u c a t i o n led to the conc lu s ion t h a t 

r a d i o was an e x c e l l e n t i n f l u e n c e f o r good d i c t i o n and 

vocabu la ry b u i l d i n g ( 1 0 ) . Ray (13) r e p o r t e d r a d i o l i s t e n i n g 

to be a means of improving d i c t i o n , s t y l e , and voice c o n t r o l . 

Adams (1) s t a t e s t h a t s t o r i e s r ecorded wi th music and sound 

e f f e c t s a re more e f f e c t i v e than s t o r i e s n a r r a t e d w i t h o u t 

music and sound e f f e c t s , but has no r e s e a r c h outcomes to 

s u p p o r t t h i s c l a im . 

L i t t l e r e s e a r c h has been conducted to s tudy the type 

of l i s t e n i n g p r e s e n t a t i o n s t h a t a re most e f f e c t i v e . 

Devine (6) p o i n t s out t he need f o r more s t u d i e s in t e a c h i n g 



t e c h n i q u e s and m a t e r i a l s . Wets-tone and F r i e d l a n d e r (20) 

s t r e s s the need f o r a d d i t i o n a l r e s e a r c h in a l l forms of 

media p r e s e n t a t i o n s . 

P rev ious s t u d i e s have compared audio t ape to o t h e r 

p r e s e n t a t i o n fo rma t s — f i l m , v i d e o t a p e , e t c . - - b u t do not 

c o n c e n t r a t e on t h e e f f e c t of music and sound e f f e c t s when 

added to a n a r r a t e d s t o r y . If the a d d i t i o n of music and 

sound e f f e c t s i n c r e a s e s s t u d e n t comprehension and r e t e n t i o n , 

the f i n d i n g s have g r e a t s i g n i f i c a n c e f o r both p roduce r s of 

e d u c a t i o n a l m a t e r i a l s and c lass room t e a c h e r s in t h e i r 

s e l e c t i o n and p r o d u c t i o n of m a t e r i a l s . D i f f e r e n c e s in the 

comprehension of i n f o r m a t i o n by s t u d e n t s with high and low 

r ead ing l e v e l s , i f they e x i s t , would s u p p o r t the need f o r 

s e p a r a t e m a t e r i a l s f o r s t u d e n t s with d i f f e r e n t a b i l i t i e s . 

D e f i n i t i o n of Terms 

For the purposes of t h i s s tudy the f o l l o w i n g d e f i n i t i o n s 

were used: 

1• Comprehensi o n . - - T o be ab le to unde r s t and and 

i d e n t i f y i n f o r m a t i o n r e c e i v e d through l i s t e n i n g . 

2. Comprehension t e s t . - - A t w e n t y - i t e m t e s t given 

immediate ly a f t e r l i s t e n i n g to a taped s t o r y , with q u e s t i o n s 

des igned to de te rmine what i n f o r m a t i o n was g a t h e r e d from 

the l i s t e n i n g e x e r c i s e . 

3- R e c a l l / R e t e n t i o n . - - T h e a b i l i t y to remember some-

t h i n g t h a t has taken p l a c e or was expe r i enced in the p a s t . 



4. Recal l t e s t . - - A f o r t y - i t e m t e s t c o n t a i n i n g ten 

q u e s t i o n s from each of the f o u r comprehension t e s t s , 

a d m i n i s t e r e d two weeks a f t e r l i s t e n i n g to t he s t o r i e s . The 

t e s t was des igned to t e s t r e t e n t i o n of i n f o r m a t i o n in the 

s t o r i e s . 

5. Sound e f f e c t s . - - S o u n d a r t i f i c i a l l y produced or 

p r e r e c o r d e d to s i m u l a t e sounds c a l l e d f o r in a s t o r y or 

s c r i p t . 

Li mi t a t i ons 

This s tudy was l i m i t e d to the f o u r t h grade s t u d e n t s 

from two e l emen ta ry s choo l s in a p u b l i c school d i s t r i c t in 

nor th Texas . A p p l i c a t i o n of the f i n d i n g s and c o n c l u s i o n s 

should be c o n s i d e r e d as i n d i c a t o r s f o r group l i s t e n i n g and 

not n e c e s s a r i l y t r u e f o r every s t u d e n t or s t u d e n t s in 

c o n d i t i o n s d i f f e r i n g from those in t h i s s t u d y . The s tudy 

i s l i m i t e d f u r t h e r in t h a t s t u d e n t s were aware t h a t no 

rewards or punishments ( g r a d e s ) were to r e s u l t from t e s t 

s c o r e s . 

Basic Assumptions 

I t was assumed t h a t the s t o r i e s used were not known to 

the s t u d e n t s . 
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CHAPTER II 

RESEARCH IN LISTENING COMPREHENSION 

Historically, one of the pioneer studies in listening 

was conducted by Rankin (43) in 1926; he estimated that 

forty-five per cent of the time spent in communication 

activities was devoted to listening. Interest in listening 

as one of the language arts, however, began in the late 

1930's and 19401s. One of the earliest publications devoted 

to listening, written by Sterner (50), was entitled "Skill 

in Listening," published in 1942 for the National Council of 

Teachers of English. 

Wilt (59) found that elementary school pupils were 

expected to listen during 57.5 per cent of classroom activity 

time, but were not given systematic listening instruction. 

The highest percentage of time spent listening was when the 

students were to listen to the teacher. Children are 

expected to spend more time listening than in any other 

activity, yet teachers considered listening less important 

than reading and speaking. As a result of the study, Wilt 

felt teachers "do not teach listening." As children move 

through the grades, they become more efficient in reading 

and writing, but the amount of time spent listening 

increases and becomes more important, although listening is 

often never taught. 

11 
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Taylo r p o i n t s out in h i s survey of the l i t e r a t u r e on 

l i s t e n i n g t h a t in the pr imary and i n t e r m e d i a t e g r a d e s , 

l i s t e n i n g s k i l l s a re advanced over r e a d i n g a b i l i t y . 

L i s t e n i n g has always occupied a l a r g e p o r t i o n of our communi-

c a t i o n t i m e , and with p r e s e n t TV-watching p a t t e r n s , e s p e c i a l l y 

in c h i l d r e n , the t ime s p e n t in l i s t e n i n g has been i n c r e a s i n g . 

When given a c h o i c e , c h i l d r e n of t h i s age would normal ly 

r a t h e r l i s t e n than r e a d , as r ead ing i s u s u a l l y s lower f o r 

most c h i l d r e n . L i s t e n i n g u s u a l l y y i e l d s - b e t t e r comprehension 

and r e t e n t i o n than does r ead ing ( 5 1 ) . 

The r a t e a t which words a re r ecogn ized when r e a d i n g and 

when l i s t e n i n g , as well as t he r ead ing word -pe r -minu te r a t e 

of c h i l d r e n , normal ly become app rox ima te ly equal dur ing the 

s i x t h grade ( 5 1 ) . Usual ly not u n t i l the end of the s i x t h 

grade i s r e a d i n g e f f i c i e n c y g r e a t e r than l i s t e n i n g e f f i -

c iency and p r e f e r r e d over l i s t e n i n g f o r some s i t u a t i o n s . 

When the c o n t e n t i s e a s y , l i s t e n i n g i s s t i l l p r e f e r r e d ; 

when the c o n t e n t i s more d i f f i c u l t , r e a d i n g i s p r e f e r r e d . 

The r a t e of p r e s e n t a t i o n can be c o n t r o l l e d by the r e a d e r and 

m a t e r i a l s can be reviewed as o f t e n as n e c e s s a r y when r e a d i n g , 

but not when l i s t e n i n g . S t u d e n t s who never develop good 

r e a d i n g s k i l l s c o n t i n u e to r e l y on l i s t e n i n g t o gain much of 

t h e i r i n f o r m a t i o n , even though t h e i r l i s t e n i n g s k i l l s a r e 

o f t e n below average (20 , 51 ) . 

In s t u d i e s conducted by the Cent ra l New York Study 

Council the f o l l o w i n g c o n c l u s i o n s were drawn: 
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1. Chi ld ren in the e lementa ry grades ge t i n f o r m a t i o n 
through l i s t e n i n g ; 
2. Chi ldren through the s i x t h grade l e v e l ge t 
d i r e c t i o n s b e t t e r from l i s t e n i n g than from r e a d i n g ; 
3. L i s t e n i n g r e s u l t s do not n e c e s s a r i l y p a r a l l e l 
r e a d i n g achievement (slow l e a r n e r s a re not n e c e s s a r i l y 
poor l i s t e n e r s ) ; 
4. Although s i x t h g r ade r s a re both b e t t e r r e a d e r s and 
b e t t e r l i s t e n e r s than f o u r t h g r a d e r s , t h e r e seems to be 
g r e a t e r improvement in l i s t e n i n g than in r ead ing a t the 
s i x t h grade l e v e l ; 
5. There i s a l i m i t to the number of t h i n g s a c h i l d can 
l i s t e n to and r e c a l l ( c h i l d r e n seem to remember f i r s t 
d i r e c t i o n s b e t t e r than the l a s t ) ; 
6. There appears to be no s i g n i f i c a n t d i f f e r e n c e in 
the l i s t e n i n g a b i l i t i e s of the sexes from k i n d e r g a r t e n 
through s i x t h grade ( 1 4 ) . 

S i m i l a r g e n e r a l i z a t i o n s were reached by Day and Beach 

(17) in an a n a l y s i s of t h i r t y - f o u r s t u d i e s on l i s t e n i n g . 

Some of t h e i r g e n e r a l i z a t i o n s are 

1. Mean ing fu l , f a m i l i a r m a t e r i a l i s more e f f i c i e n t l y 

p r e s e n t e d a u r a l l y ; m e a n i n g l e s s , u n f a m i l i a r m a t e r i a l i s more 

e f f i c i e n t l y p r e s e n t e d v i s u a l l y . 

2. The r e l a t i v e e f f i c i e n c y of a v i s u a l p r e s e n t a t i o n 

i n c r e a s e s with age . At the age of s i x , v i s u a l p r e s e n t a t i o n 

i s l e s s e f f e c t i v e than au ra l p r e s e n t a t i o n . At the age of 

s i x t e e n , a v i s u a l p r e s e n t a t i o n may be more e f f e c t i v e than an 

aura l p r e s e n t a t i o n . 

3. U s u a l l y , d i f f i c u l t m a t e r i a l i s more e f f e c t i v e l y 

r e c e i v e d with a v i s u a l p r e s e n t a t i o n ; easy m a t e r i a l i s b e t t e r 

unders tood with an a u d i t o r y p r e s e n t a t i o n . 

4. When comprehension i s t e s t e d by an immediate 

r e c a l l of the m a t e r i a l , a v i s u a l p r e s e n t a t i o n i s f a v o r e d . 
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If a t e s t of comprehension i s made a f t e r a c o n s i d e r a b l e 

d e l a y , an a u d i t o r y p r e s e n t a t i o n i s f a v o r e d . 

5 . The comprehension of m a t e r i a l can be t e s t e d e i t h e r 

by the ease with which m a t e r i a l i s l e a r n e d or by the amount 

t h a t i s r e t a i n e d a f t e r a pe r iod of t i m e . As a r u l e , measures 

of l e a r n i n g tend to f a v o r a v i s u a l p r e s e n t a t i o n , wh i l e 

measures of r e t e n t i o n a re h i g h e r a f t e r an a u d i t o r y 

p r e s e n t a t i on. 

A d d i t i o n a l a n a l y s e s of l i s t e n i n g r e s e a r c h by Devine (18) 

s u p p o r t t he assumpt ions t h a t (a) i n s t r u c t i o n can improve 

l i s t e n i n g a b i l i t y ; (b) s e v e r a l f a c t o r s i n f l u e n c i n g l i s t e n i n g 

a r e m a t u r i t y , r a t e of p r e s e n t a t i o n , and the i n h e r e n t i n t e r e s t 

of m a t e r i a l s u t i l i z e d ; and (c) l i s t e n i n g i s r e l a t e d to 

r ead ing a l though to what e x t e n t i s not y e t u n d e r s t o o d . 

L i s t e n i n g - C o r r e l a t i o n S t u d i e s 

D e f i n i t e r e l a t i o n s h i p s e x i s t between l i s t e n i n g and the 

o t h e r a r e a s of the language a r t s . One of t he b e s t ways to 

improve a c h i l d ' s language s k i l l s i s by improving the c h i l d ' s 

l i s t e n i n g s k i l l s ( 1 5 ) . If a c h i l d cannot l i s t e n and hear 

the c o r r e c t word usage or p r o n u n c i a t i o n , improvement in 

language w i l l be d i f f i c u l t . 

L i s t e n i n g and r e a d i n g have long been assumed to be 

h i g h l y c o r r e l a t e d , and a s t a t i s t i c a l r e l a t i o n s h i p between 

t e s t s c o r e s has been d e m o n s t r a t e d . Ho l l ingswor th (32) and 

Townsend (53) s t r e s s e d the r e l a t i o n s h i p between r e a d i n g 
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and l i s t e n i n g , wh i l e Devine (18) s ta ted t h a t the same mental 

processes occurred i n reading and l i s t e n i n g . Hoi 1ingsworth 

(33) s t ressed the need f o r teaching programs to u t i l i z e the 

r e l a t i o n s h i p between the two. 

Dawson (15) s ta tes t h a t " L i s t e n i n g and reading are 

r e l a t e d , " but not necessa r i l y i n a d i r e c t r e l a t i o n s h i p . 

D i f f e r e n t i n v e s t i g a t i o n s have shown t h a t c h i l d r e n learn more 

e f f e c t i v e l y in the ea r l y grades through l i s t e n i n g , but a f t e r 

the f i f t h grade "most pup i l s get b e t t e r r e s u l t s i f they read" 

(18 ) . However, c h i l d r e n w i t h reading d i f f i c u l t i e s o f t en 

learn b e t t e r through l i s t e n i n g , though the e igh th grade. 

Other r e l a t i o n s h i p s between reading and l i s t e n i n g 

Dawson l i s t s are 

1. A l i s t e n e r tends to grasp the main po in ts i n a 
d i scourse ; a reader w i l l get more of the d e t a i l s . 

2. Reading i s more h e l p f u l i n immediate r e c a l l , 
e s p e c i a l l y i n the case of an o lder c h i l d . L i s t e n i n g 
tends to induce delayed r e c a l l (15, p. 9 ) . 

" I n t r i n s i c a l l y , reading and l i s t e n i n g are much a l i k e " 

( 16 ) , as both represent the " i n t a k e " aspect of the language 

a r t s program. Even though reading and l i s t e n i n g are bas i -

c a l l y s i m i l a r , there are impor tan t d i f f e r e n c e s . W i t t y and 

Sizemore def ined the unique c h a r a c t e r i s t i c s o f l i s t e n i n g 

and read ing : 

The argument concerning whether l i s t e n i n g i s supe r io r 
to reading as a way of l ea rn i ng i s i n some respects 
a f u t i l e one. I t has become c lea r t h a t reading w i l l 
never be replaced by l i s t e n i n g s ince reading enables 
us to achieve c e r t a i n goals t h a t cannot be r e a l i z e d 
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through l i s t e n i n g . Reading m a t e r i a l s p rov ide r eco rds 
which can be s t u d i e d , r ev iewed , and reexamined . . . . 

L i s t e n i n g too has some unique c h a r a c t e r i s t i c s . 
Through l i s t e n i n g the s t u d e n t may e x p e r i e n c e s a t i s f a c t i o n 
in h e a r i n g b e a u t i f u l ph rases and a r t i s t i c e x p r e s s i o n ; 
he may enhance h i s a p p r e c i a t i o n of p o e t r y , drama, and 
v a r i o u s forms of l i t e r a t u r e ; e v a l u a t i n g the language he 
hea r s and the reby extend and improve h i s own usage ; he 
may become b e t t e r ab l e to r e c a l l i n f o r m a t i o n and ideas 
which a re r e i n f o r c e d by l i s t e n i n g as p a r t of a m u l t i -
s enso ry approach ; he may l e a r n to r e a c t c r i t i c a l l y and 
t he r eby become i n c r e a s i n g l y s e l e c t i v e as he l e a r n s ( 6 0 ) . 

Obvious d i f f e r e n c e s e x i s t between l i s t e n i n g and r e a d i n g . 

L i s t e n i n g makes g r e a t e r demands on the c r i t i c a l t h i n k i n g of 

the l i s t e n e r than r ead ing u s u a l l y does . In r e a d i n g , the 

r e a d e r can proceed a t h i s own r a t e , r e p e a t as o f t e n as 

n e c e s s a r y , s t op to r e f l e c t , and begin again when r eady . 

Ideas t h a t appear in p r i n t a r e l i k e l y to be expres sed in a 

well o rgan i zed s t r u c t u r e . The l i s t e n e r has no c o n t r o l over 

the r a t e a t which m a t e r i a l i s p r e s e n t e d . Normal ly , the 

m a t e r i a l i s not r e p e a t e d , and no t ime i s a l lowed to r e f l e c t 

on what i s being l i s t e n e d to ( 1 5 ) . 

Other s t u d i e s have not t o t a l l y suppor t ed the assumpt ion 

t h a t r e a d i n g and l i s t e n i n g a r e d i r e c t l y r e l a t e d , even 

though c o r r e l a t i o n c o e f f i c i e n t s between the two a re high 

( 2 0 ) . Devine (18) s u g g e s t s t h a t s t u d i e s of t e s t s used to 

e s t a b l i s h such c o r r e l a t i o n s i n d i c a t e th a t the t e s t s may be 

measur ing something e l s e o t h e r t h a n , or in a d d i t i o n t o , 

l i s t e n i n g a b i l i t y . A r e l a t i o n s h i p between r e a d i n g and 

l i s t e n i n g seems to e x i s t , even i f the t r u e n a t u r e of the 

r e l a t i o n s h i p i s not y e t t o t a l l y c l e a r . 
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Tay lor ( 51 ) , however, l i n k s l i s t e n i n g and read ing , as 

both are " r ecep t i ve communication a c t s , " un l i ke speaking and 

w r i t i n g , which are "express ive a c t s . " L i s t en i ng and reading 

d i f f e r p r i m a r i l y i n the manner in which an i n d i v i d u a l receives 

and recognizes words; they are s i m i l a r because the i n d i v i d u a l 

br ings to both the same e x p e r i e n t i a l background, and employs 

many of the same t h i n k i n g s k i l l s i n each. 

Thompson (52) i nd i ca tes t h a t there is a j u s t i f i c a t i o n 

f o r teach ing l i s t e n i n g s k i l l s , as there i s some r e l a t i o n s h i p 

between l i s t e n i n g comprehension and both i n t e l l i g e n c e and 

reading a b i l i t y , even though " they are not synonymous." 

Studies between l i s t e n i n g comprehension and reading compre-

hension show a high c o r r e l a t i o n i n the ea r l y school years . 

Gains i n reading achievement have r e s u l t e d in pup i l s who 

rece ived l i s t e n i n g t r a i n i n g . However, by j u n i o r high schoo l , 

l i s t e n i n g comprehension begins to decrease i n e f f i c i e n c y 

because of complex i ty of m a t e r i a l , or poss ib l y d e t e r i o r a t i o n 

in l i s t e n i n g a b i l i t y . 

The r e l a t i o n s h i p between l i s t e n i n g and speaking i s 

s t ressed i n Lawson's s tudy ; he i nd i ca tes t h a t the develop-

ment of the l i s t e n e r "probably plays an impor tan t r o l e in 

the u l t i m a t e development of h is s k i l l as a speaker i n being 

able to order verbal behav ior" (37 ) . Dawson (15) f e e l s t h a t 

l i s t e n i n g and speaking are c l o s e l y r e l a t e d , as many speech 

d i f f i c u l t i e s r e s u l t from c h i l d r e n ' s not hear ing language 
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spoken c o r r e c t l y . Sentence s t r u c t u r e and vocabu la ry a re 

l e a r n e d by l i s t e n i n g to o t h e r s . 

S t u d i e s by Brown and Ross (10 , 45) show a high c o r r e -

l a t i o n s c o r e between l i s t e n i n g and i n t e l l i g e n c e . Duker (20) 

s t a t e s , "For y e a r s we have o p e r a t e d on the t heo ry t h a t the 

b e s t p r e d i c t o r of r e a d i n g p o t e n t i a l was a dev ice des igned to 

measure i n t e l l i g e n c e . . . but some s t u d i e s i n d i c a t e t h a t 

l i s t e n i n g a b i l i t y i s an even more s i g n i f i c a n t f a c t o r in 

p r e d i c t i n g r ead ing p o t e n t i a l . " Devine (18) has p o i n t e d out 

c o n t r a r y ev idence i n d i c a t i n g t h a t many l i s t e n i n g t e s t s a r e 

as much a measure of i n t e l l i g e n c e as l i s t e n i n g a b i l i t y . No 

m a t t e r what the f i n a l c o n c l u s i o n s r e g a r d i n g l i s t e n i n g , 

r e a d i n g , and i n t e l l i g e n c e c o r r e l a t i o n r e s u l t , a s t r o n g 

r e l a t i o n s h i p does e x i s t , a n d the impor tance of l i s t e n i n g 

cannot be o v e r s t r e s s e d . 

Hear ing and L i s t e n i n g 

A d i s t i n c t i o n between h e a r i n g and l i s t e n i n g should be 

made. Hearing i s a p r e r e q u i s i t e of l i s t e n i n g but not an 

e q u i v a l e n t , j u s t as s e e i n g i s e s s e n t i a l t o r e a d i n g . 

L i s t e n i n g and r ead ing both i nvo lve comprehens ion , i n t e r p r e -

t a t i o n , and e v a l u a t i o n ; h e a r i n g and s e e i n g do n o t . A 

g e n e r a l l y accep ted f a c t o r in r ead ing r e a d i n e s s i s a u d i t o r y 

d i s c r i m i n a t i o n , a s k i l l in h e a r i n g , not in l i s t e n i n g ( 2 3 ) . 

In d i s c u s s i n g the n a t u r e of l i s t e n i n g , Berry (4) 

s t a t e s . 
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L i s t e n i n g i s more than h e a r i n g . I t i n v o l v e s f o l l o w i n g 
a t t e n t i v e l y the t h r e a d of c o n v e r s a t i o n , the deve lop-
ment of an i d e a , the p o i n t s of an argument . Like 
r e a d i n g , i t r e q u i r e s comprehension in terms of the p a s t 
e x p e r i e n c e of t he l i s t e n e r and o f t e n i n v o l v e s c r i t i c a l 
examina t ion of what i s h e a r d . Whenever a t t e n t i o n 
wanders , a p o r t i o n of what i s being p r e s e n t e d i s l o s t 
( 4 , p . 77 ) . 

In 1970 Eisenberg (23) r e p o r t e d t h a t i n f a n t s a re ab le 

to d i s t i n g u i s h one p i t c h from a n o t h e r . I f a musical no te 

i s p layed whi le an i n f a n t i s s u c k i n g , the baby w i l l s t o p ; 

i f t h e no te i s r e p e a t e d s e v e r a l t i m e s , the baby w i l l soon 

c o n t i n u e sucking and not s t op when the no te i s sounded. I f 

a new no te i s sounded, t he baby s t o p s suck ing a g a i n . Change 

in h e a r t r a t e can be used i n s t e a d of suck ing to demons t ra t e 

d i s c r i m i n a t i o n between sounds . E i senberg a l s o found t h a t 

l o w - p i t c h e d sounds soo the c ry ing bab ie s and s t i m u l a t e motor 

a c t i v i t y , wh i l e high f r e q u e n c e s tend t o promote d i s t r e s s . 

F u r t h e r s t u d i e s by T u r k e w i t z , B i r c h , and Cooper (54) 

found t h a t i n f a n t s r e a c t to d i f f e r e n t combina t ions of t o n e s , 

whi le Kers ley (36) concluded from h i s s t u d i e s t h a t s lowly 

r i s i n g sounds e l i c i t e d o r i e n t i n g movements and f a s t r i s i n g 

sounds e l i c i t e d d e f e n s i v e movements. (Rise t ime i s t he 

l eng th of t ime taken f o r a sound to reach i t s h i g h e s t l e v e l 

of l o u d n e s s . ) The s i g n i f i c a n c e of the above s t u d i e s on 

i n f a n t s i s t h a t d i s c r i m i n a t i o n s and r e a c t i o n s to sounds 

begin very e a r l y , and t h a t c e r t a i n sounds e l i c i t d e f i n i t e 

r e sponses in i n f a n t s . 
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Other s tud ies on aud i t o r y s e n s i t i v i t y and aud i t o r y 

d i s c r i m i n a t i o n in the young i n f a n t have produced s u r p r i s i n g 

r e s u l t s i n regard to the i n f a n t ' s aud i t o r y c a p a b i l i t i e s . 

Work by Eisenberg, G r i f f i n , Cours in , and Hunter ( 2 4 ) , and 

by B u t t e r f i e l d ! (11) has shown t h a t newborns are able to 

d i f f e r e n t i a t e between d i f f e r e n t aud i t o r y s igna ls and to 

respond s e l e c t i v e l y to them. 

While reac t i on to some sounds may be almost au tomat ic , 

as demonstrated by experiments w i th i n f a n t s , o ther reac t ions 

to c e r t a i n sounds may be the r e s u l t of c u l t u r a l or e x p e r i -

e n t i a l background, as i n d i c a t e d by Dawson, Z o l l i n g e r , and 

E lwe l l ( 16 ) , Tay lor ( 5 1 ) , and Turnbu l l ( 55 ) . T u r n b u l l , i n 

w r i t i n g about the use of sound in the produc t ion of rad io 

p l a y s , makes the f o l l o w i n g observat ions regard ing the 

psycho log ica l use of sound: 

1. A steady sus ta ined sound w i l l g ive the l i s t e n e r a 
f e e l i n g of d i r e c t n e s s , cont inuous movement, f o r m a l i t y , 
s t a b i l i t y , and, i f the sound i s a q u i e t sound, a 
f e e l i n g of repose and t r a n q u i l i t y . 

2. An undu la t ing sound, vary ing i n e i t h e r p i t c h or 
rhythm, expresses i n s i s t e n c e , purposefu l movement, or 
perseverance. 

3. An i n t e r m i t t e n t sound expresses i n f o r m a l i t y , 
i n d e c i s i o n , d i s o r d e r , and lack of purpose or l eader -
sh ip . 

4. A sudden increase i n volume expresses a f e e l i n g of 
c l imax , i n t e n s i t y , c o n c e n t r a t i o n , impat ience, and 
aggressiveness. These are sounds of d e f i n i t e a c t i o n . 

5. A gradual increase i n volume expresses a f e e l i n g 
of r e l e n t l e s s n e s s , suspense, p rogress , pa t i ence , 
p u r s u i t , ga ther ing s t r e n g t h , r e s o l u t i o n . 
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6. Sounds t h a t suddenly f ade y i e l d a f e e l i n g of 
coward i ce , f e a r , lack of p u r p o s e , l o s s of s t r e n g t h , 
or d e f e a t . 

7. Sounds t h a t g r a d u a l l y f ade e l i c i t a f e e l i n g of 
d e j e c t i o n , temporary d e f e a t , p o s s i b l e r eg roup ing of 
f o r c e s , and s u s p e n s e . 

8. I f a sound i s i n c r e a s e d in volume and suddenly 
s topped or i s he ld to a s p e c i f i c volume l e v e l , i t 
g ives a f e e l i n g of o p p o s i t i o n , c o n f l i c t , and f r u s -
t r a t i o n . A sudden c u t - o f f in sounds i s good f o r 
suspense e f f e c t s . 

9 . H igh -p i t ched sounds u s u a l l y g ive a l i g h t e r f e e l i n g 
a gayer mood, and sometimes a f e e l i n g of t e n s i o n . 

10. Low-pitched sounds lean more to the morose and 
somber mood. 

People form mental images when c o n f r o n t e d by known 

sounds and have a tendency to respond e m o t i o n a l l y when 

s t i m u l a t e d by unknown or i m a g i n a t i v e sounds . In deve lop ing 

m a t e r i a l f o r l i s t e n i n g , the p s y c h o l o g i c a l appeal to t be 

l i s t e n e r should be c o n s i d e r e d . In r eco rded programs such 

as r a d i o drama} the s t a g e e x i s t s only in the l i s t e n e r ' s 

mind ( 5 5 ) . 

Sound p lays an i m p o r t a n t p a r t in many l i s t e n i n g 

a c t i v i t i e s . Thompson (52) l i s t s as a j u s t i f i c a t i o n f o r 

t e a c h i n g l i s t e n i n g t h a t "emotional r e sponse and changes of 

a t t i t u d e s a re g r e a t e r as a r e s u l t of l i s t e n i n g than of 

r e a d i n g , " and " the spoken word r e i n f o r c e d with music and 

o t h e r sound e f f e c t s he lps r ende r us a l l the more w i l l i n g 

s u b j e c t s " ( 2 2 ) . 

Tay lo r (51), in w r i t i n g about t he forming of sensory 

impres s ions , s t a t e s : 
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The l i s t e n e r reacts w i t h h is s e n s e s - - t a s t e , touch, 
s m e l l , s i g h t , and hear ing . Of these f i v e sensory 
responses the one most f r e q u e n t l y c a l l e d upon i s s i g h t , 
or the a b i l i t y to v i s u a l i z e . L i s teners who are h i g h l y 
s k i l l e d i n forming sensory impressions as they l i s t e n 
f i n d i t poss ib le to t as te t a s t e s , smell sme l l s , and in 
o ther ways t r a n s l a t e words i n t o sensory images {51, p. 15) 

Tay lor goes on to say t h a t a l i s t e n e r uses app rec i a t i on in 

responding to the " a e s t h e t i c nature" of messages such as 

sermons, speeches, p o e t r y , and other content which i s 

in tended to " a c t i v a t e the f e e l i n g s or emotions of the 

l i s t e n e r " (51 ) . 

Research regard ing the use of music and sound e f f e c t s 

i n r e l a t i o n to l i s t e n i n g i s genera l l y absent i n the l i t e r a -

t u r e . Sources r e p o r t i n g on the use of rad io i n the c l ass -

room and pre- recorded audio programs y i e l d some i n f o r m a t i o n 

about the e f f ec t i veness of d ramat iza t ions and rad io plays 

w i th music and sound e f f e c t s when used i n i n s t r u c t i o n ( 1 ) , 

but they have l i t t l e or no data to support some c la ims. 

Research in Audio I n s t r u c t i o n 

Two recent l i s t e n i n g comprehension s tud ies have i m p l i -

ca t ions f o r the present s tudy . Pr ice (42) conducted a 

study e n t i t l e d "The In f l uence of Three L is ten ing-Env i ronment 

Factors on L i s t e n i n g Comprehension of Fourth-Grade Students," 

which inc luded the use of an aud io -on ly taped program. The 

l i s t e n i n g exerc ise was a rad io drama s t y l e p roduc t ion t h a t 

inc luded music to separate and br idge the ac t i on of the 

s t o r y . The study i n v e s t i g a t e d the effect 's" of -X1) having 



23 

a purpose f o r l i s t e n i n g , (2) hav ing background i n f o r m a t i o n 

concern ing the s u b j e c t , and (3) having d i s t r a c t i o n s d u r i n g 

the l i s t e n i n g e x e r c i s e . The r e s u l t s i n d i c a t e d t h a t t he re was 

l i t t l e r e l a t i o n between purpose f o r l i s t e n i n g , or background 

i n f o r m a t i o n , a n d l i s t e n i n g comprehension. There was, 

however, an adverse e f f e c t on l i s t e n i n g comprehension when 

d i s t r a c t i o n s were programmed i n t o the l i s t e n i n g e x e r c i s e . 

Another s t u d y , t h i s one conducted by Wetstone and 

F r i e d l a n d e r ( 5 7 ) , "The E f f e c t o f L i v e , TV, and Audio S to ry 

N a r r a t i o n on Pr imary Grade C h i l d r e n ' s L i s t e n i n g 

Comprehension.," a l so has some i m p l i c a t i o n s f o r the p resen t 

s t u d y . Two hundred f o r t y - s e v e n K-3 grade c h i l d r e n ' s 

l i s t e n i n g comprehension o f a s t o r y t e l l i n g program was eva lu -

a ted across t h ree modes o f p r e s e n t a t i o n : " l i v e , " v i d e o t a p e , 

and audio c a s s e t t e . The program i n c l u d e d a m u l t i p l e - c h o i c e 

t e s t o f o b j e c t i v e comprehension answered i n i n d i v i d u a l 

workbooks. The s t o r y , n a r r a t i o n , and ques t i ons were i d e n t i c a l 

i n each mode o f p r e s e n t a t i o n . The th ree p r e s e n t a t i o n s were 

i d e n t i c a l i n t h a t the TV and audio modes were made f rom a 

l i v e t e l l i n g o f the s to r y ; so the con ten t was the same. In 

a l l f o u r g rades , the TV group scored h ighe r than e i t h e r the 

l i v e or audio g roups , but ©nly s i g n i f i c a n t l y h i ghe r than 

the audio group. However, the l i v e and audio groups were 

a lmost equal, w i t h no s i g n i f i c a n t d i f f e r e n c e i n t h e i r scores, 

a l though the audio scores were lower f o r grades 1, 2 , and 3 
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but h i g h e r f o r the k i n d e r g a r t e n group. In the d i s c u s s i o n 

of t h e i r f i n d i n g s the a u t h o r s conc luded : 

. . . t h e s e f i n d i n g s do emphasize the impor tance of the 
e f f e c t s of p r e s e n t a t i o n v a r i a b l e s on c h i l d r e n ' s c l a s s -
room l i s t e n i n g . The da ta r e p o r t e d here s u g g e s t t h a t 
c h i l d r e n do l i s t e n . But how well they l i s t e n i s a t 
l e a s t in p a r t s u b s t a n t i a l l y i n f l u e n c e d by v a r i a b l e s not 
y e t f u l l y u n d e r s t o o d . P r a c t i c a l a p p l i c a t i o n of t h e s e 
da ta should lead to more j u d i c i o u s use of a u d i t o r y and 
a u d i o - v i s u a l t e a c h i n g dev ices in o r d e r to mobilze 
c h i l d r e n ' s l i s t e n i n g in the c lass room more e f f e c t i v e l y 
(57 , p . 35) . 

Research r e l a t i n g to l i s t e n i n g and the use of music and 

sound e f f e c t s comes from s t u d i e s and r e s e a r c h in e d u c a t i o n a l 

b r o a d c a s t i n g . Wr igh t s tone (61) s t a t e s t h a t b a s i c r e s e a r c h 

s t u d i e s have shown t h a t "s imple f a c t u a l m a t e r i a l may be 

acqu i r ed by e l e m e n t a r y - s c h o o l p u p i l s as e f f e c t i v e l y by 

school b r o a d c a s t s as by t ex tbook teaching," in some s u b j e c t 

a r e a s . Ca rpen t e r (13) lends a d d i t i o n a l s u p p o r t by s t a t i n g 

t h a t f o r a c q u i r i n g i n f o r m a t i o n and s k i l l s , " r a d i o i n s t r u c t i o n 

in s c i e n c e under the s u p e r v i s i o n of r e l a t i v e l y u n t r a i n e d 

s c i e n c e t e a c h e r s i s as e f f e c t i v e as d i r e c t c lass room 

i n s t r u c t i o n . " Ewbank (25) r e p o r t s t h a t music i n s t r u c t i o n 

by r a d i o f a c i l i t a t e s p r o g r e s s in music, and t h a t c u r r e n t -

e v e n t s l e s s o n s supplemented by school b r o a d c a s t s were more 

e f f e c t i v e than when t a u g h t w i t h o u t the a id of r a d i o . 

Lumley (39) c l a s s i f i e s the t e c h n i q u e s used in educa-

t i o n a l b r o a d c a s t i n g i n t o s i x c a t e g o r i e s : (1) s t r a i g h t 

r a d i o l e s s o n , w h e r e the b r o a d c a s t i n g t e a c h e r i s s u b s t i t u t e d 

f o r the r e g u l a r c lass room t e a c h e r ; (2) r a d i o t a l k s ; (3) 
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r e c i t a t i o n s or r e a d i n g ; (4) d i a l o g u e s , i n t e r v i e w s , d e b a t e s , 

and c o n v e r s a t i o n s used to p r e s e n t c o n t r a s t i n g p o i n t s of 

view; (5) d r a m a t i z a t i o n s ; and (6) musical programs wi th 

comments and e x p l a n a t i o n s . Follow-up s t u d i e s by Lumley (40) 

and Ty le r (56) found t h a t c h i l d r e n p r e f e r drama t o o t h e r 

types of e d u c a t i o n a l programs. 

C a n t r i l and A l l p o r t (12) l a t e r suppor t ed Lumley's 

r e s e a r c h and in a d d i t i o n found t h a t c h i l d r e n p r e f e r r e d a 

speech r a t e of between 100 and 150 words per minu te . T h e i r 

r e s e a r c h a l s o found t h a t e d u c a t i o n a l programs, e s p e c i a l l y 

t a l k programs, should be from 10 to 20 minutes in l e n g t h , 

use examples or s p e c i f i c r e f e r e n c e s , and use s h o r t s e n t e n c e s 

to i n c r e a s e memory v a l u e . They a l s o found t h a t t he m a j o r i t y 

of l i s t e n e r s p r e f e r male announcers to female announce r s . 

Lohmeyer and Ojemann (38) used t h r e e types of p r e s e n -

t a t i o n (drama, t a l k , and d i s c u s s i o n ) with t h r e e types of 

b r o a d c a s t m a t e r i a l ( h i s t o r y , s c i e n c e , and 1 i t e r a t u r e ) , and 

r e p o r t e d t h a t in t h e a c q u i s i t i o n of i n f o r m a t i o n the drama 

and the t a l k were s u p e r i o r to the d i s c u s s i o n , but found no 

d i f f e r e n c e between the t h r e e methods of p r e s e n t a t i o n in 

r e l a t i o n t o t he i n f l u e n c e upon a t t i t u d e s . Wi l l s (58) found 

d r a m a t i z a t i o n most e f f e c t i v e and t a l k l e a s t e f f e c t i v e . 

The conc lu s ion of the Chicago s c h o o l s ' e x p e r i e n c e with 

r a d i o e d u c a t i o n was t h a t r a d i o was an e x c e l l e n t i n f l u e n c e 

f o r good d i c t i o n and vocabu la ry b u i l d i n g ( 3 5 ) . Ray (44) 
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r e p o r t e d r a d i o l i s t e n i n g to be a means of improving d i c t i o n , 

s t y l e , and voice c o n t r o l . 

Even more e f f e c t i v e than r a d i o f o r l i s t e n i n g in 
the c lass room are r e c o r d s and t r a n s c r i p t i o n s ( t a p e s ) 
. . . The p o p u l a r i t y of the s t o r y - t e l 1 i n g hour i s 
enhanced by the use of t a l e s r ecorded with sound 
e f f e c t s , such as " L i t t l e Black Sambo," " F e r d i n a n d , " 
and o t h e r s , or "The C h i l d ' s Garden of Verse" s e t to 
music (1 , p. 263) . 

G a r v e t t (29) b e l i e v e s t h a t a p rope r mix tu re of music 

and comment can make i n f o r m a t i o n more e m o t i o n a l l y e f f e c t i v e . 

Turnbul l (55) f e e l s t h a t music and sound e f f e c t s can i n t e n -

s i f y atmosphere and mood, and i d e n t i f y the a c t i o n as i t 

p r o g r e s s e s in a r a d i o drama. P rope r ly execu ted sound i s an 

impor t an t and i n t e g r a l p a r t of r a d i o drama. The w r i t e r of 

r a d i o drama must c o n c e n t r a t e on "how the p lay l i s t e n s . " The 

medium i s s t r i c t l y a u r a l , and depends upon music , d i a l o g u e , 

n a r r a t i o n , and sound e f f e c t s f o r s u c c e s s . Beery (5) in 

1946 emphasized how much of the world of sound, to a c h i l d , 

i s non-ve rba l in c h a r a c t e r . "As t e a c h e r s we might well 

s tudy how the r a d i o uses music and sound e f f e c t s t o he igh ten 

the c o n t e n t of the spoken word" ( 5 , p . 76 ) . 

In a more contemporary l i n e , Giansan te ( 3 0 ) , in de fend ing 

s t u d i e s concern ing sound, found t h a t most media s t u d i e s , a t 

a l l grade l e v e l s , have a very s t r o n g b i a s toward the v i s u a l - -

f i l m , pho tography , v ideo—whi le the au ra l i s o f t e n i g n o r e d . 

Although a l l the media should be e x p l o r e d , the " s tudy of our 

a c o u s t i c sound environment could p o t e n t i a l l y be the most 

i m p o r t a n t . " 



27 

Giansante goes on to say t h a t : 

I f McLuhan i s r i g h t , our senses are being reprogrammed 
by the e l e c t r o n i c env i ronment in which we l i v e . The 
t o t a l supremacy o f the eye i s g i v i n g way to the e a r - -
to an o r a l / a u r a l wo r l d s i m i l a r to the t r i b a l or 
" a c o u s t i c " env i ronment o f p r e l i t e r a t e peop les . Simply 
by be ing surrounded by t h i s env i ronment f rom b i r t h , 
our c h i l d r e n are most l i k e l y to have an a c o u s t i c b i a s . 

Except f o r some very bas ic p h y s i o l o g i c a l d a t a , we know 
l i t t l e about how our b r a i n processes i n f o r m a t i o n - - h o w 
i t gets i n , how i t i s s t o r e , how we r e c a l l i t to get 
i t out aga in . We do know t h a t sound i s very much 
connected to the emot iona l and i n t u i t i v e pa r t s o f man. 
Sounds o f t e n bypass the r a t i o n a l , conscious processes 
o f our b r a i n s and engage us d i r e c t l y , i m m e d i a t e l y , and 
s t r o n g l y . The r i g h t sounds i n the r i g h t con tex t s can 
t r i g g e r f e e l i n g s , emot ions , and past exper iences i n a 
way t h a t no v i s u a l cue can (30 , p. 126) . 

A l though numerous s t u d i e s have been conducted on 

l i s t e n i n g , l i t t l e research has been conducted on the 

types of l i s t e n i n g p r e s e n t a t i o n s t h a t are most e f f e c t i v e . 

Devine (18) p o i n t s out the need f o r more s t u d i e s i n t each ing 

techn iques and m a t e r i a l s . Wetstone and F r i e d l a n d e r (57) 

s t r e s s the need f o r a d d i t i o n a l research i n a l l forms o f 

media p r e s e n t a t i o n s . "Today 's c h i l d r e n are bombarded w i t h 

sounds f rom the moment they a r i s e u n t i l the moment they 

r e t i r e , " (48) but l i t t l e i s unders tood about why they l i s t e n 

and remember what they hear . 
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CHAPTER I I I 

METHODS AND PROCEDURES OF THE STUDY 

D e s c r i p t i o n of the P o p u l a t i o n 

The s u b j e c t s invo lved in t h i s s tudy were 107 f o u r t h 

grade s t u d e n t s e n r o l l e d in two e lementa ry s choo l s in a 

p u b l i c school d i s t r i c t in no r th c e n t r a l Texas . The s t u d e n t s 

r e p r e s e n t e d a l l f o u r t h grade s t u d e n t s e n r o l l e d in both 

e l emen ta ry s c h o o l s . The school d i s t r i c t encompasses a small 

c i t y and the s u r r o u n d i n g r u r a l a r e a . The two schoo l s used 

in the s tudy were s e l e c t e d because they each had s e l f -

con t a ined c l a s s r o o m s . 

Fourth grade s t u d e n t s were s e l e c t e d f o r t he s tudy f o r 

the f o l l o w i n g r e a s o n s : 

1. S t u d i e s r e p o r t e d by Dawson ( 4 ) , Duker ( 5 ) , and 

Tay lor (16) i n d i c a t e t h a t s t u d e n t r ead ing a b i l i t y and 

l i s t e n i n g a b i l i t y a re approx ima te ly equal f o r a s s i m i l a t i n g 

i n f o r m a t i o n a t some time dur ing the f i f t h or s i x t h g r a d e . 

Presumably f o u r t h grade s t u d e n t s s t i l l r e l y more on 

l i s t e n i n g to gain most of t h e i r i n f o r m a t i o n , a l though t h e i r 

r ead ing s k i l l s a re well deve loped . 

2 . S t u d i e s by Farrow (6) and o t h e r s i n d i c a t e t h a t 

even though f o u r t h grade s t u d e n t s normal ly r e l y on l i s t e n i n g 

to gain most i n f o r m a t i o n , they have poore r l i s t e n i n g s k i l l s 

than f i f t h or s i x t h grade s t u d e n t s . 
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Procedures f o r Conducting t h e Study 

To e l i m i n a t e t he p o s s i b i l i t y t h a t d i f f e r e n c e s in t h e 

composi t ion of t r e a t m e n t groups might b i a s the s t u d y , an 

expe r imen ta l des ign was developed f o r use wi th t h i s s tudy 

which al lowed the e n t i r e sample to f u n c t i o n as t he e x p e r i -

mental and the c o n t r o l group. The f i v e c l a s s e s of f o u r t h 

grade s t u d e n t s a v a i l a b l e f o r the s tudy were a r b i t r a r i l y 

a s s i g n e d to Group A or Group B,with an a t t e m p t to have 

approx ima te ly equal numbers in each group. Each of t he f i v e 

c l a s s e s l i s t e n e d to f o u r t aped s t o r i e s rang ing from f i v e to 

ten minutes iri l e n g t h . Each group r e c e i v e d two of t h e 

s t o r i e s p r e s e n t e d in the c o n t r o l fo rmat and two s t o r i e s in 

t he exper imen ta l f o r m a t . The ne t r e s u l t a s su red t h a t t he 

expe r imen ta l and c o n t r o l groups were , in f a c t , e q u a l . 

Group A and Group B were never compared a g a i n s t one a n o t h e r ; 

only the t r e a t m e n t s c o r e s were compared. The des ign i s more 

tho rough ly e x p l a i n e d in the f o l l o w i n g . 

Two audio p r e s e n t a t i o n fo rma t s were examined in t h i s 

s t u d y : 

1. The f o u r s t o r i e s s e l e c t e d were n a r r a t e d and 

r eco rded on monaural c a s s e t t e s f o r p l ayback . 

2. The taped s t o r i e s were r e v i s e d to i n c l u d e music 

and sound e f f e c t s . The n a r r a t i o n remained unchanged. 

A f ive-member panel of e l ementa ry e d u c a t i o n s p e c i a l i s t s 

(two e lementa ry e d u c a t i o n p r o f e s s o r s , one c h i l d r e n ' s 
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l i t e r a t u r e p r o f e s s o r , and two elementary school t e a c h e r s ) 

s e l e c t e d fou r s t o r i e s , o r i g i n a l l y w r i t t e n f o r r ad io broad-

c a s t , t o be used in the s tudy . The panel eva lua ted the 

s t o r i e s on the fo l lowing c r i t e r i a : (a) s t o r i e s judged 

a p p r o p r i a t e f o r the in tended audience ; (b) s t o r i e s which 

the s tuden t s were not l i k e l y to have heard ; (c) s t o r i e s 

of high i n t e r e s t ; and (d) s t o r i e s of a whimsical n a t u r e , 

to prec lude the c h i l d r e n ' s being able to guess the answers 

wi thout having l i s t e n e d e f f e c t i v e l y to the s t o r i e s . 

Unanimous agreement was reached by the panel on the fou r 

s t o r i e s s e l e c t e d . 

Each s to ry was r e w r i t t e n in n a r r a t i v e form from the 

dramat ic rad io v e r s i o n , and recorded on tape by a s i n g l e 

male vo ice . From a d i r e c t taped copy of each s t o r y , a 

second vers ion was produced by an audio s p e c i a l i s t , to 

inc lude music and sound e f f e c t s , as c a l l e d f o r in the 

o r i g i n a l r ad io s c r i p t . Because of the add i t i on of the music 

and sound e f f e c t s to the s t o r i e s , the length of each rev i sed 

vers ion was inc reased by about two minutes . All t apes f o r 

the s tudy were produced by the Center f o r I n s t r u c t i o n a l Ser-

vices a t North Texas S t a t e Unive r s i ty and were of p r o f e s s i o n a l 

q u a l i t y . The f i n a l product was a dual vers ion of each of 

the fou r s t o r i e s on c a s s e t t e t ape : one vers ion of each s t o r y 

with music and sound e f f e c t s , and one vers ion with n a r r a t i o n 

only . The four s t o r i e s used f o r the study were "A J a r 
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of Rosemary," "The Pumpkin G i a n t , " "The T inker and the 

Ghos t , " and "The Peasan t Queen." 

The s tudy was conducted dur ing the month of May, 1978, 

a t t he same time each day. The s t u d e n t s were informed a t 

the beg inn ing of t he f i r s t day t h a t they would be l i s t e n i n g 

to f o u r s t o r i e s , one each day f o r f o u r days , and would be 

asked to answer a twen ty - i t em m u l t i p l e - c h o i c e t e s t over each 

of t he s t o r i e s . They were a l s o informed t h a t t h e i r s c o r e s 

would not count on t h e i r c l a s s g r a d e , as t h i s was simply a 

s tudy to see how well they l i s t e n e d . 

Both Group A and Group B l i s t e n e d to a l l f o u r s t o r i e s . 

Group A l i s t e n e d to t he s t r a i g h t n a r r a t i o n f o r t he s t o r i e s 

"A J a r of Rosemary" and "The Pumpkin G i a n t " , wh i l e they 

l i s t e n e d to the m u s i c - a n d - s o u n d - e f f e c t s v e r s i o n of the 

s t o r i e s "The Tinker and the Ghost" and "The Peasan t Queen." 

Group B l i s t e n e d to the m u s i c - a n d - s o u n d - e f f e c t s v e r s i o n of 

s t o r i e s "The Pumpkin Gian t" and "A J a r of Rosemary" and the 

s t r a i g h t - n a r r a t i o n v e r s i o n of "The T inker and the Ghost" and 

"The Peasan t Queen 1" 

The s t o r i e s were p r e s e n t e d to the groups on f o u r con-

s e c u t i v e days,. A Superscope c a s s e t t e t ape r e c o r d e r , model 

C-102, was used to play the tapes , with a Rheem Cal fone n i n e -

inch s p e a k e r a t t a c h e d . The t a p e was p layed from a t a b l e or 

desk l o c a t e d a t the f r o n t of each room, with a l l s t u d e n t s 

s e a t e d f a c i n g the r e c o r d e r and not more than twenty f e e t 
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away. Students w i t h hea r i ng d i f f i c u l t i e s had been p r e v i -

ous ly seated near the f r o n t o f each c lassroom. 

A f t e r l i s t e n i n g t o a s t o r y , the s tuden ts took a twen ty -

i tem f o u r - o p t i o n m u l t i p l e - c h o i c e comprehension t e s t over 

t h a t s t o r y . Two weeks a f t e r l i s t e n i n g t o the f o u r t h s t o r y , 

a l l s tuden ts were g iven a r e c a l l t e s t to measure r e t e n t i o n . 

The r e c a l l t e s t was composed o f ten m u l t i p l e - c h o i c e 

ques t i ons s e l e c t e d f rom each o f the f o u r comprehension t e s t s 

Thus the r e c a l l t e s t was a f o r t y - i t e m t e s t . No d i s c u s s i o n 

o f the s t o r i e s was conducted between the t ime o f the f i r s t 

t e s t s and the f i n a l r e c a l l t e s t . Only the scores o f those 

s tuden ts who were p resen t on a l l f o u r days and took the 

r e c a l l t e s t were i n c l u d e d i n the f i n a l ana l yses . 

For each l i s t e n i n g session, normal c lassroom procedures 

were f o l l o w e d . No d i s r u p t i o n s occu r red d u r i n g the p l a y i n g 

of the tapes, and the normal c lassroom t e s t i n g procedures 

u t i l i z e d by each teacher were f o l l o w e d . In a l l f i v e c l a s s -

rooms , the procedures were e s s e n t i a l l y i d e n t i c a l . 

The week p reced ing the a d m i n i s t r a t i o n o f the l i s t e n i n g 

comprehension t e s t s , a l l s u b j e c t s i n the s tudy took the 

C a l i f o r n i a Test o f Bas ic S k i l l s (CTBS). The Reading 

Vocabulary and Reading Comprehension scores were combined 

i n the ana lyzed data to g ive a t o t a l "Reading" score 

expressed i n "Grade E q u i v a l e n t , " " A n t i c i p a t e d Grade 

E q u i v a l e n t , " and " N a t i o n a l P e r c e n t i l e . " The " N a t i o n a l 

P e r c e n t i l e " score was u t i l i z e d to d i v i d e the t o t a l s u b j e c t 
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p o p u l a t i o n i n t o t h r e e groups, r e p r e s e n t i n g the upper , m i d d l e , 

and lower t h i r d s of t he t e s t p o p u l a t i o n . 

Development of the Tes t I n s t r u m e n t s 

In o rde r to de te rmine the degree to which s t u d e n t s 

could remember i n f o r m a t i o n from each of the s t o r i e s , a com-

prehens ion t e s t was deve loped . As no s t a n d a r d i z e d t e s t i n g 

i n s t r u m e n t s were a v a i l a b l e , a t e s t had t o be developed and 

i t s v a l i d i t y e s t a b l i s h e d . The f o l l o w i n g p rocedures were 

used to p r e p a r e the comprehension t e s t s and the r e c a l l t e s t . 

The fiVe-member panel of e lementa ry e d u c a t i o n s p e c i a l -

i s t s who s e l e c t e d the s t o r i e s f o r the s tudy was u t i l i z e d , 

to p r e p a r e the t e s t i t e m s . The c o n t e n t of each s t o r y was 

c a r e f u l l y s t u d i e d to de te rmine t h e m a t e r i a l or i n f o r m a t i o n 

t h a t might be ga ined from l i s t e n i n g to the s t o r y ; and the 

form in which the t e s t should be a d m i n i s t e r e d was de termined. 

A m u l t i p l e - c h o i c e t e s t was dec ided upon as the b e s t 

f o r m a t , f o r a v a r i e t y of r e a s o n s . F u r s t l i s t s the f o l l o w i n g 

as advan tages of t he m u l t i p l e - c h o i c e type t e s t : 

1. They e s t a b l i s h a f o r c e d - c h o i c e s i t u a t i o n which 
r e q u i r e s t h a t the i n d i v i d u a l demons t ra t e the s p e c i f i c 
a b i l i t y c a l l e d f o r by each i t em. 
2. They do not depend upon s k i l l in e x p r e s s i o n and 
h a n d w r i t i n g . 
3. They pe rmi t a wide sampling in a r e l a t i v e l y s h o r t 
p e r i o d of t ime . 
4 . They pe rmi t h i g h l y o b j e c t i v e s c o r i n g . 
5. They pe rmi t r a p i d and easy s c o r i n g . 
6. They lend themse lves more r e a d i l y to s t a t i s t i c a l 
a n a l y s i s ( 7 , pp. 201-202) . 

Other advan tages o f t e n c i t e d a re ( 3 , 7 , 10 ) : 
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1. M u l t i p l e - c h o i c e t e s t s are o f t e n used and e a s i l y 

unders tood by s t u d e n t s . 

2 . M u l t i p l e - c h o i c e i tems are less open to guess ing than 

some o the r forms o f t e s t s . 

3. M u l t i p l e - c h o i c e i tems can e a s i l y be c o n s t r u c t e d to 

measure u n d e r s t a n d i n g , d i s c r i m i n a t i o n , and judgment . 

The f o l l o w i n g sugges t ions f o r c o n s t r u c t i n g m u l t i p l e -

cho ice t e s t i tems g iven by Cook ( 3 , pp. 146-147) were 

f o l l o w e d i n the development o f the t e s t s : 

1. The m u l t i p l e - c h o i c e i tems shou ld a l l be of s i m i l a r 

c o n s t r u c t i o n i n the same s e c t i o n o f the t e s t . 

2. To reduce guess ing , f o u r or f i v e choices shou ld be 

i n c l u d e d f o r each i t e m . 

3. Avoid fo rm ing any p a t t e r n o f responses f o r a l l 

i t e m s . Use each p o s s i b l e response i n a random manner. 

4. Make each o f the responses the c o r r e c t response a 

n e a r l y equal number o f t i m e s . 

5. Avoid making the a l t e r n a t e answers so p l a u s i b l e 

t h a t even s u p e r i o r s tuden ts w i l l be m i s l e d . 

In o rder t o t e s t f o r l i s t e n i n g comprehension, an a t tempt 

was made to i d e n t i f y the bas i c measurable f a c t o r s i n v o l v e d . 

Brown concluded t h a t the f o l l o w i n g s k i l l s a re i n v o l v e d i n 

l i s t e n i n g comprehension and shou ld be cons ide red i n 

deve lop ing t e s t i n g p rocedures : 

1. I d e n t i f i c a t i o n and r e c a l l o f d e t a i l s p resen ted 
o r a l l y , 
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2. A b i l i t y to fol low the sequence of d e t a i l s in 
the form of o r a l d i r e c t i o n s , 
3. Retent ion of d e t a i l s long enough to answer 
ques t ions about them, 
4. A b i l i t y to l i s t e n r e f l e c t i v e l y f o r the purpose 
of i d e n t i f y i n g the c e n t r a l idea of the s t a tement 
given o r a l l y , „ . . „ 
5. A b i l i t y to draw i n f e r e n c e s from the suppor t ing 
f a c t s p resen ted in the s t a t e m e n t , 
6. Use of con tex tua l c lues to word meanings, 
7. Recognition of t r a n s i t i o n a l elements in sen tences 
(2 , pp. 139-146). 

As many of the measurable s k i l l s as were f e a s i b l e were 

u t i l i z e d in des igning the t e s t s . 

The v a l i d i t y of the t e s t s , or any t e s t , i s dependent 

on the degree to which they measure what they are designed 

to measure. Cer ta in p recau t ions can be taken to help in su re 

val i di t y . 

Methods of achieving conten t v a l i d i t y are d i scussed by 

Gerber ich , Green, and Jorgensen ( 8 ) , and by Tyler (17 ) . 

Content v a l i d i t y of any t e s t i n g ins t rument i s necessary i f 

achievement i s to be measured. One must determine i f the 

t e s t items r e a l l y sample the s u b j e c t m a t t e r , and whether the 

items are a t the proper leve l of d i f f i c u l t y f o r the s t uden t s 

Tyler (17) l i s t s f i v e s t eps t h a t can be used in 

developing a good achievement t e s t : 

1. Set up a committee of s p e c i a l i s t s in the area or 

s u b j e c t being t e s t e d . 

2. From the in format ion contained in the ma te r i a l to 

be covered by the t e s t , develop meaningful t e s t items 

w r i t t e n in c l e a r and concise language. 
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3. A f t e r complet ion of the t e s t i t e m s , f i e l d t e s t t he 

q u e s t i o n s f o r any d i f f i c u l t i e s and problems i s recommended. 

4. From the r e s u l t s of the f i e l d t e s t r e v i s e t h e t e s t 

to e l i m i n a t e any problems i d e n t i f i e d . 

5. A f t e r the t e s t has been developed f i n d a means of 

de t e rmin ing i t s r e l i a b i l i t y . 

In an a t t emp t to i n s u r e c o n t e n t v a l i d i t y , T y l e r ' s 

recommendations were fo l lowed as c l o s e l y as p o s s i b l e . Ty le r 

c o n t i n u e s her d i s c u s s i o n of v a l i d i t y by say ing t h a t 

Content v a l i d i t y r e s t s on the whole s e t of 
p rocedures used in p l ann ing and c o n s t r u c t i n g t h e 
t e s t . . . i f sound d e c i s i o n s about what i s to go 
i n t o the t e s t have been made a l l a long the l i n e , 
c o n t e n t v a l i d i t y i s i n s u r e d (17 , pp. 6 7 - 6 8 ) . 

Each member of t he panel was given cop ies of the f i n a l 

s c r i p t s used in making t h e r e c o r d i n g s , and was asked to 

w r i t e q u e s t i o n s f o r each s t o r y . The sugges t ed q u e s t i o n s from 

a l l the members were compiled and c i r c u l a t e d to a l l panel 

members. Some q u e s t i o n s were r e v i s e d or m o d i f i e d ; f i n a l l y , 

twenty i tems were agreed upon by the panel f o r each s t o r y . 

Both the t a p e s with music and sound e f f e c t s and the 

t e s t s were f i e l d - t e s t e d in a f o u r t h grade c l a s s r o o m . 

Comments from both the t e a c h e r and the s t u d e n t s were l i s t e d 

and d i s c u s s e d . D i s c u s s i o n s with the s t u d e n t s i n d i c a t e d that 

the music arid sound e f f e c t s i nc luded in the s t o r i e s were 

a p p r o p r i a t e and unders tood by the s t u d e n t s . As a r e s u l t , no 

changes were made in the t a p e s . In d i s c u s s i n g and a n a l y z i n g 
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the t e s t i t ems , i t was found t h a t t h r ee items were riot 

c l e a r l y w r i t t e n ; so a p p r o p r i a t e r e v i s i o n s were made. When 

the f i e l d - t e s t scores were compared with expected achievement 

of the s t uden t s according to t h e i r o the r language a r t s 

accomplishments in c l a s s , the r e s u l t s i n d i c a t e d the s t u d e n t s 

had scored wi th in t h e i r range of expected achievement. As 

a r e s u l t , the panel approved the t e s t s and tapes as appro-

p r i a t e f o r the purposes of the s tudy . 

Co l l ec t ion of the Data 

Each s u b j e c t y i e lded t e s t scores from each of the fou r 

comprehension t e s t s and the f o u r - p a r t r e c a l l t e s t . The 

tape t r ea tmen t s each s tuden t rece ived were recorded and 

u t i l i z e d to s e p a r a t e scores i n t o "music and sound e f f e c t s " 

and " n a r r a t i o n only" columns. The net r e s u l t was a t o t a l 

of two scores f o r each s u b j e c t f o r each of the two t r e a t -

ments. There were t h i r t y - s i x s u b j e c t s in the high reading 

ca t egory , t h i r t y - s e v e n s u b j e c t s in the medium ca t ego ry , and 

t h i r t y - f o u r s u b j e c t s in the low ca t ego ry . 

Treatment of the Data 

The data f o r t h i s study were obta ined from the four 

twenty- i tem m u l t i p l e - c h o i c e t e s t s f o r comprehension, the 

f o r t y - i t e m m u l t i p l e - c h o i c e t e s t f o r r e c a l l and the CTBS 

National Reading P e r c e n t i l e . All scores were obta ined 

during the month of May, 1978. The m u l t i p l e - c h o i c e t e s t s 

were scored and recorded along with the reading p e r c e n t i l e 
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s c o r e and t r e a t m e n t f o r each s t o r y . The da ta from the 

comprehension t e s t s and the r e c a l l t e s t were ana lyzed 

s e p a r a t e l y by the same p r o c e d u r e s . The da t a from the 

comprehension t e s t s c o r e s were ana lyzed by a t w o - f a c t o r 

a n a l y s i s of v a r i a n c e wi th r e p e a t e d measures . When an ove r -

a l l s i g n i f i c a n t d i f f e r e n c e was found between g r o u p s , a 

m u l t i p l e comparison t e s t was conducted to de te rmine which 

p a i r s of t r e a t m e n t l e v e l s were s i g n i f i c a n t l y d i f f e r e n t . 

Within each r e a d i n g l e v e l g roup , an a n a l y s i s of v a r i a n c e 

t e s t was conducted t o de te rmine i f a s i g n i f i c a n t d i f f e r e n c e 

in t r e a t m e n t s was found . The same p rocedures were used in 

the a n a l y s i s of the da t a from the r e c a l l t e s t . The l e v e l 

of s i g n i f i c a n c e f o r t h i s s tudy was t h e .05 l e v e l . 

The s t a t i s t i c a l da ta were ana lyzed by the Computer 

Center a t North Texas S t a t e U n i v e r s i t y , and a re p r e s e n t e d 

in t a b u l a r form. From the f i n d i n g s , c o n c l u s i o n s a re drawn, 

e d u c a t i o n a l i m p l i c a t i o n s s t a t e d , and recommendations made. 
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CHAPTER IV 

PRESENTATION OF THE FINDINGS 

The problem of t h i s study was to determine the e f f e c t , 

i f any, of music and other sound e f f e c t s on l i s t e n i n g com-

prehension of f o u r t h grade s tuden ts . Five classrooms of 

f o u r t h grade students l i s t e n e d to fou r na r ra ted s t o r i e s 

presented on tape i n two d i f f e r e n t fo rmats . One format 

was a s t r a i g h t n a r r a t i o n ; the o ther used the same n a r r a t i o n 

w i t h music and sound e f f e c t s added to enhance the presen-

t a t i o n . I t was f e l t t h a t the a d d i t i o n of music and sound 

e f f e c t s to the taped s t o r i e s would increase the compre-

hension of the students and a lso a id them in r e c a l l i n g 

i n f o rma t i on about the s t o r i e s over a longer per iod of t ime. 

A f t e r l i s t e n i n g to each of the fou r s t o r i e s , a l l s tudents 

took a twen ty - i tem m u l t i p l e - c h o i c e t e s t . Two weeks a f t e r 

l i s t e n i n g to a l l f ou r s t o r i e s , a f o r t y - i t e m m u l t i p l e - c h o i c e 

t e s t was taken ( ten items were se lec ted from each s t o r y ) to 

t e s t the s tuden ts ' r e c a l l of i n fo rma t i on from the s t o r i e s . 

The c e l l data f o r the comprehension t e s t scores are 

recorded in Table I . The popu la t ion is. d i v i ded i n t o h igh , 

medium, and low reading a b i l i t y , and scores are inc luded f o r 

the t o t a l popu la t i on . In a d d i t i o n to the number of sub jec ts 

(N) in each c e l l , the mean (M) and standard dev i a t i on (SD) f o r 
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each t reatment combinat ion, and the combined t o t a l t reatment 

scores are inc luded . 

TABLE I 

NUMBER OF SUBJECTS, MEANS, AND STANDARD DEVIATIONS FOR 
THE COMBINED SCORES OF COMPREHENSION TESTS AND 

THE COMBINED MEANS OF THE MAIN VARIABLES 

Reading Music and Nar ra t i on Group 
Group Sound E f f ec t s Only Means 

N 
Hi gh M 

SD 

36 
35.1389 

2.9096 

36 
34.6667 

3.3722 
34.9028 

N 
Medium M 

SD 

37 
31.6486 

4.4921 

37 
29.8649 

5.2766 
30.7568 

N 
Low M 

SD 

34 
24.1471 

7.6441 

34 
21 . 7647 

8.0756 
22.9559 

N 
Tota l M 

SD 

107 
30.4393 

6.9678 

107 
28.9065 

7.8398 

A comparison of the mean scores f o r both t reatments 

w i t h i n each group and f o r the t o t a l popu la t i on y i e l d s a 

h igher mean score f o r the music and sound e f f e c t s t reatment 

than the n a r r a t i o n - o n l y t r ea tmen t . I t should a lso be noted 

tha t the mean scores f o r both t reatments was h igher f o r the 

high reading group and lowest f o r the low reading group. 
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TABLE I I 

NUMBER OF SUBJECTS, MEANS, AND STANDARD DEVIATIONS FOR 
THE COMBINED SCORES OF THE RECALL TEST AND THE 

COMBINED MEANS OF THE MAIN VARIABLES 

Reading Music and Nar ra t i on Group 
Level Sound E f f ec t s Only Means 

N 
High M 

SD 

36 
18.0278 

1.6985 

36 
17.0556 
2.8380 

17.5417 

N 
Medium M 

SD 

37 
15.6486 

3.0507 

37 
14.3514 

3.2678 
15.0000 

N 
Low M 

SD 

34 
10.9706 
4.7064 

34 
10.0000 
4.4107 

10.4853 

N 
Tota l M 

SD 

107 
14.9626 

4.4147 

107 
13.8785 
4.5468 

The c e l l data f o r the r e c a l l t es t s are given in Table I I . 

Again, the popu la t ion is d i v i ded i n t o h igh , medium, and low 

reading a b i l i t y groups, and scores a r r g i ve i i f o r the t o t a l 

p o p u l a t i o n . In a d d i t i o n to the number of sub jec ts (N) in 

each c e l l , the mean (M) and standard dev i a t i on (SD) f o r each 

t reatment combinat ion, and the combined t o t a l t reatment 

scores are i nc luded . 

As w i t h the comprehension t e s t scores , a comparison of 

the mean scores f o r both t reatments w i t h i n each group and 
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f o r the t o t a l popu la t ion y i e l d s a h igher mean score f o r the 

music and sound e f f e c t s t reatment than f o r the n a r r a t i o n -

only t rea tmen t . The t o t a l mean f o r the high reading group 

was h i g h e s t , a lowest f o r the low reading group. 

In order to determine i f the observed d i f f e r e n c e s 

between the t reatments and between the groups were s i g n i f i -

can t l y d i f f e r e n t , the exper imental data presented in Table I 

and Table I I were analyzed by t w o - f a c t o r ana lys is of var iance 

w i t h repeated measures. The r e s u l t s are shown in Table I I I 

and Table IV. 

The r e s u l t s of the t w o - f a c t o r ana lys is of var iance w i t h 

repeated measures f o r l i s t e n i n g comprehension are presented 

in Table I I I . The ana lys is of e f f e c t s between the reading 

groups w i t h two degrees of freedom y i e l d e d a sum square of 

5242.9455, a mean square of 2621.47275, and F Rat io of 

49.35601, and a P value of 0.0000 which means the d i f f e r e n c e 

is s i g n i f i c a n t at the .01 l e v e l . The ana lys is of the t r e a t -

ments w i t h 1 degree of freedom y i e l d e d a sum of squares and 

mean square t o t a l of 127.73243, an £ Rat io of 13.56032, and 

a P value of 0.00037 which i s s i g n i f i c a n t at the .01 l eve l 

a l so . The ana lys is f o r t reatment i n t e r a c t i o n w i t h 2 degrees 

of freedom y i e l d e d a sum of squares score of 34.00209, a 

mean square o f 17.00104, and a £ Rat io of 1.80486, and a P 

value of 0.16950 which i s not s i g n i f i c a n t at the .05 l e v e l . 
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TABLE III 

T W O - F A C T O R ANALYSIS OF VARIANCE WITH REPEATED MEASURES OF 
THE EFFECTS THAT MUSIC AND SOUND EFFECTS AND NO MUSIC 

AND SOUND EFFECTS HAVE ON LISTENING COMPREHENSION 

Source DF 
Sum of 
Squares 

Mean 
Squares £ Ratio P 

Between 
Reading 
Groups 

2 5242.94550 2621.47275 49.35601* 0.00000 

T reatment 
Effects 1 127.73243 127.73243 13.56032* 0.00037 

T reatment 
Interacti on 2 34.00209 17.00104 1.80486 0.16950 

Wi thi n Cell 
Error 104 979.63595 9 . 4 1 9 5 8 

Total 109 6 3 8 4 . 3 1 5 9 7 9.41958 

* Statistically significant at P 0.05 

The results of the two-factor analysis of variance with 

repeated measures test for recal1 are given in Table IV. The 

analysis of effects between the reading groups with two 

degrees of freedom yielded a sum of squares of 1819.95141, a 

mean square of 9 0 9 . 9 7 5 7 0 , an IF Ratio of 46.80713 and a P 

value of 0.0000,which is significant at the .01 level. The 

analysis of the treatments with one degree of freedom 

y i e l d e d a sum of squares score of 6 2 . 3 2 9 1 7 , a mean square 
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TABLE IV 

TWO-FACTOR ANALYSIS OF VARIANCE WITH REPEATED MEASURES OF 
THE EFFECTS THAT MUSIC AND SOUND EFFECTS AND NO MUSIC 

AND SOUND EFFECTS HAVE ON RECALL 

Source DF 
Sum of 
Squares 

Mean 
Squares F Ratio P 

Between 
Readi ng 
Groups 

2 1819.95141 ; 909.97570 46.80713* 0.00000 

T reatment 
Effects 1 62.32917 62.32917 14.25180* 0.00027 

Treatment 
Interact!on 2 1.26113 0.63056 0.14418 0.86590 

Within Cell 
Error 104 454.83627 4.37343 

Total 109 2338.37798 

* Statistically significant at P O.Ol 

score of 62.32917, an F Ratio of 14.25180, and a P value of 

0.00027, which is significant at the .01 level. The test for 

interaction with two degrees of freedom yielded a sum of 

squares score of 1.26113, a mean squares score of 0.63056, 

and £ Ratio of 0.14418, and a P value of 0.86590, which means 

that interaction is not significant at the .05 level. 

To determine how each reading level reacted to the 

separate treatments, a single-factor analysis of variance with 
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TABLE V 

ANALYSIS OF VARIANCE OF THE EFFECTS OF MUSIC AND SOUND EFFECTS 
AND NO MUSIC AND SOUND EFFECTS HAVE ON THE LISTENING 

COMPREHENSION OF HIGH, MEDIUM, AND LOW 
READING GROUPS 

Source DF 
Sum of 
Squares 

Mean 
Squares £ Rat io P 

High 
Readi ng 
Group 

1 4.01389 4.01389 1.08495 0.30470 

Medi um 
Readi ng 
Group 

1 58.86486 58.86486 5.11701* 0.02983 

Low 
Readi ng 
Group 

1 96.48529 96.48529 7.30254* 0.01079 

* S t a t i s t i c a l l y s i g n i f i c a n t at P 0.05 

repeated measures was c a r r i e d out f o r each reading l e v e l f o r 

the l i s t e n i n g comprehension tes t s and the r e c a l l t e s t . The 

r e s u l t s are given i n Table V and Table V I . 

The data presented in Table V is f o r the independent 

ana lys is f o r the th ree reading l eve l s of l i s t e n i n g compre-

hension. The high readi ng group's sum of squares and mean 

square are 4.01389, the £_ Rat io i s 1 .08495, and the P value 

i s 0.30470 which is not s i g n i f i c a n t at the .05 l e v e l . The 

medium reading group has a sum of squares and mean square 

score of 58.86486, an F Rat io of 5.11701, and a P value of 
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0.02983, which i s s i g n i f i c a n t at the .05 l e v e l . The low 

reading group has a sum of squares and mean square score of 

96.48529, an F Rat io of 7.30254, and a P value of 0.01079, 

which i s s i g n i f i c a n t a t the .05 l e v e l . 

The data presented i n Table VI r e s u l t e d from the independ-

ent ana lys is of the three reading l eve l s on the r e c a l l t e s t . 

The high reading group's sum of squares and mean square t o t a l 

are 17.01389, an F Rat io of 5.54012, and a P value of 0.02433, 

TABLE VI 

ANALYSIS OF VARIANCE OF THE EFFECTS OF MUSIC AND SOUND 
EFFECTS AND NO MUSIC AND SOUND EFFECTS HAVE ON THE 

RECALL OF HIGH, MEDIUM, AND LOW READING GROUPS 

Source DF 
Sum of 
Squares 

Mean 
Squares F Rat io P 

High 
Readi ng 
Group 

; 1 17.01389 17.01389 5.54012* 0.02411 

Medi um 
Readi ng 
Group 

1 31.13514 31.13514 6.09613* 0.01843 

Low 
Readi ng 
Group 

1 16.01471 16.01471 3.23262 0.08134 

* S t a t i s t i c a l l y s i g n i f i c a n t at P 0.05 
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TABLE V I I 

SCHEFFE'S F VALUES FOR COMPARISONS AMONG READING GROUPS 
FOR LISTENING COMPREHENSION AND RECALL TESTS 

Group Comparison 
F 

L i s t e n i ng 
Comprehensi on 

Val ue 
Recal1 

Hi gh-Medi um 5.9053 * 6.0632 * 

Medi urn-Low 20.3004 * 18.5765 * 

Hi gh-Low 46.9881 * 44.7846 * 

* S t a t i s t i c a l l y s i g n i f i c a n t at P 0.05 

which i s s i g n i f i c a n t at the .05 l e v e l . The medium leve l 

rece ived a sum of squares and mean square score of 31.13514, 

an £ Rat io of 6.09613, and a P value of 0.01843,which i s a lso 

s i g n i f i c a n t at the .05 l e v e l . The low reading group rece ived 

a sum of squares and mean squares score of 16.01471, an £_ 

Rat io o f 3.23262, and a P value o f 0.08134,which is not 

s i g n i f i c a n t at the .05 l e v e l . 

The Scheffe F values f o r comparisons among reading 

groups f o r l i s t e n i n g comprehension and r e c a l l t es t s are 

given i n Table V I I . The comparison of group means f o r the 

high and medium reading groups gives a Sche f fe ' s F t e s t 

value of 5.9053 f o r the l i s t e n i n g comprehension t e s t and a 

6.0632 value f o r the r e c a l l t e s t ; both were s i g n i f i c a n t at 

the .05 l e v e l . The comparison of medium and low reading 
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g roups g i v e s an F v a l u e of 20 .3004 f o r l i s t e n i n g compre-

hens ion and 18 .5765 f o r r e c a l l , both of which a r e s i g n i f i c a n t 

a t t h e .05 l e v e l . The compar i son of t h e high and low r e a d i n g 

groups g i v e s an F v a l u e of 46 .9881 f o r l i s t e n i n g compre-

h e n s i o n and 44 .7846 f o r r e c a l l ; both a g a i n a r e s i g n i f i c a n t 

a t t h e .05 l e v e l . 



CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS, IMPLICATIONS 

AND RECOMMENDATIONS 

Summary 

The problem of t h i s s tudy was to determine the e f f e c t , 

i f any, o f music and o the r sound e f f e c t s on l i s t e n i n g com-

prehens ion and r e c a l l o f i n f o r m a t i o n by f o u r t h grade s tuden ts 

The s u b j e c t s were 107 f o u r t h grade s tuden ts e n r o l l e d i n two 

e lementary schools i n a school d i s t r i c t i n no r t h c e n t r a l 

Texas. The s tuden ts were d i v i d e d i n t o two g roups , A and B. 

Both groups l i s t e n e d to f o u r taped s t o r i e s p resented i n two 

f o r m a t s . One fo rmat was a s t r a i g h t n a r r a t i o n o f a f i v e - t o 

s i x - m i n u t e s t o r y ; the o t h e r v e r s i o n had music and sound 

e f f e c t s added to the n a r r a t i o n . Group A l i s t e n e d to two 

s t o r i e s w i t h n a r r a t i o n on ly and two s t o r i e s w i t h music and 

sound e f f e c t s . Group B l i s t e n e d to the same s t o r i e s , b u t the 

fo rmat was reve rsed . 

A f t e r l i s t e n i n g to each s t o r y , the s tuden ts were admin-

i s t e r e d a t w e n t y - i t e m m u l t i p l e - c h o i c e t e s t . The t e s t i tems 

d e a l t w i t h i n f o r m a t i o n f rom each o f the s t o r i e s . 

Two weeks a f t e r l i s t e n i n g to the l a s t s t o r y , a l l 

s u b j e c t s took a f o r t y - i t e m m u l t i p l e - c h o i c e r e c a l l t e s t w i t h 

ten i tems taken f rom each o f the f o u r comprehension t e s t s 
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taken e a r l i e r , The t e s t was d i v ided i n t o fou r par ts to g ive 

a t e s t score f o r each of the four s t o r i e s . 

In a d d i t i o n to the t e s t scores from the l i s t e n i n g 

comprehension tes t s and the r e c a l l t e s t , a l l s tudents had 

p a r t i c i p a t e d in the C a l i f o r n i a Test o f Basic S k i l l s (CTBS) 

and were piaced i n a " h i g h , " "medium," or " low" reading group 

accord ing to t h e i r scores in reading comprehension. Each 

s tuden t , t hus , had a reading comprehension score , two 

" n a r r a t i o n - o n l y " l i s t e n i n g comprehension t e s t scores , two 

"music and sound e f f e c t s " l i s t e n i n g comprehension t e s t 

scores, two " n a r r a t i o n - o n l y " r e c a l l t e s t scores , and two 

"music and sound e f f e c t s " r e c a l l t e s t scores. 

To reduce the p o s s i b i l i t y of a Hawthorne E f f e c t i n f l u -

encing the f i nd ings , a l l l i s t e n i n g exerc ises were t r e a t e d 

e q u a l l y . A l l s tudents knew they were invo lved i n a study 

but d id not know when they rece ived the exper imental or the 

con t ro l fo rmat . 

The data from the comprehension and r e c a l l t es t s were 

each analyzed by a t w o - f a c t o r ana lys is of var iance w i t h 

repeated measures to determine o v e r - a l l e f f e c t s . Wi th in 

each reading group, an ana lys is of var iance t e s t was 

conducted to determine i f a s i g n i f i c a n t d i f f e r e n c e in 

t reatments was found on each l e v e l . The l eve l of s i g n i f i -

cance f o r the study was the .05 l e v e l . 
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Findings 

1. I t was hypothesized t h a t there would be no s i g n i f i -

cant d i f f e r e n c e i n the l i s t e n i n g comprehension scores of 

f o u r t h grade students who l i s t e n e d to na r ra ted s t o r i e s w i th 

music and sound e f f e c t s and those who l i s t e n e d to the same 

s t o r i e s w i thou t music and sound e f f e c t s . The ana lys is of 

the data reveals t h a t the scores on the l i s t e n i n g compre-

hension tes t s were s i g n i f i c a n t l y h igher f o r those students 

who l i s t e n e d to the s t o r i e s w i t h music and sound e f f e c t s . 

2. I t was hypothesized t h a t there would be no s i g n i f i -

cant d i f f e r e n c e i n the l i s t e n i n g comprehension scores of 

f o u r t h grade students w i th low reading a b i l i t i e s who l i s t e n e d 

to s t o r i e s recorded w i t h music and sound e f f e c t s and s t o r i e s 

w i t hou t music and sound e f f e c t s . The ana lys is of the data 

reveals t ha t the scores on the l i s t e n i n g comprehension tes t s 

were s i g n i f i c a n t l y h igher f o r those students who l i s t e n e d to 

the s t o r i e s w i t h music and sound e f f e c t s . 

3. I t was hypothesized t h a t there would be no s i g n i f i -

cant d i f f e r e n c e i n the l i s t e n i n g comprehension scores of 

f o u r t h grade students w i th medium reading a b i l i t i e s who 

l i s t e n e d to s t o r i e s recorded w i t h music and sound e f f e c t s 

and s t o r i e s w i t hou t music and sound e f f e c t s . The ana lys is 

of the data reveals t h a t the scores on the l i s t e n i n g compre-

hension t es t s were s i g n i f i c a n t l y h igher f o r those students 

who l i s t e n e d to the s t o r i e s w i t h music and sound e f f e c t s . 
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4. I t was hypo thes i zed t h a t t h e r e would be no s i g n i f i -

can t d i f f e r e n c e in t he l i s t e n i n g comprehension s c o r e s of 

f o u r t h grade s t u d e n t s with high read ing a b i l i t i e s who 

l i s t e n e d to s t o r i e s r ecorded with music and sound e f f e c t s 

and s t o r i e s w i t h o u t music and sound e f f e c t s . The a n a l y s i s 

of t h e da ta revea l s t h a t the s c o r e s on the l i s t e n i n g compre-

hension t e s t s were h i g h e r f o r t h o s e s t u d e n t s who l i s t e n e d 

to the s t o r i e s with music and sound e f f e c t s ; but the 

d i f f e r e n c e was not s i g n i f i c a n t a t t he .05 l e v e l . 

5. I t was hypo the s i zed t h a t t h e r e would be no s i g n i f i -

can t d i f f e r e n c e in the r e t e n t i o n s c o r e s of f o u r t h grade 

s t u d e n t s who l i s t e n e d to n a r r a t e d s t o r i e s with music and 

sound e f f e c t s and those who l i s t e n e d to the s t o r i e s w i t h o u t 

music and sound e f f e c t s . The a n a l y s i s of t he da ta r e v e a l s 

t h a t the s c o r e s on the r e c a l l t e s t were s i g n i f i c a n t l y h ighe r 

f o r t hose s t u d e n t s who l i s t e n e d to the s t o r i e s with music 

and sound e f f e c t s . 

6. I t was hypo thes i zed t h a t t h e r e would be no s i g n i f i -

can t d i f f e r e n c e in t he r e t e n t i o n s c o r e s of f o u r t h grade 

s t u d e n t s with low r ead ing a b i l i t i e s who l i s t e n e d to n a r r a t e d 

s t o r i e s with music and sound e f f e c t s and t h o s e who 

l i s t e n e d t o the s t o r i e s w i t h o u t music and sound e f f e c t s . 

The a n a l y s i s of t he da ta reveals t h a t the s c o r e s on the 

r e c a l l t e s t were h ighe r f o r t hose s t u d e n t s who l i s t e n e d to 
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the s t o r i e s with music and sound e f f e c t s , but the d i f f e r e n c e 

was not s i g n i f i c a n t a t the .05 l e v e l . 

7. I t was hypo the s i zed t h a t t h e r e would be no s i g n i f i -

cant d i f f e r e n c e in the r e t e n t i o n s c o r e s of f o u r t h grade 

s t u d e n t s with medium read ing a b i l i t i e s who l i s t e n e d t o 

n a r r a t e d s t o r i e s with music and sound e f f e c t s and t h o s e who 

l i s t e n e d to the s t o r i e s w i t h o u t music and sound e f f e c t s . 

The a n a l y s i s of the da ta reveals t h a t the s c o r e s on the r e c a l l 

t e s t were s i g n i f i c a n t l y h ighe r f o r t h o s e s t u d e n t s who 

l i s t e n e d to the s t o r i e s with music and sound e f f e c t s . 

8. I t was hypo the s i zed t h a t t h e r e would be no s i g n i f i -

can t d i f f e r e n c e in the r e t e n t i o n s c o r e s of f o u r t h grade 

s t u d e n t s with high r ead ing l e v e l a b i l i t i e s who l i s t e n e d to 

n a r r a t e d s t o r i e s with music and sound e f f e c t s and those who 

l i s t e n e d to the s t o r i e s w i t h o u t music and sound e f f e c t s . 

The a n a l y s i s of the da ta revea ls t h a t t h e s c o r e s on the r e c a l l 

t e s t were s i g n i f i c a n t l y h i g h e r f o r t hose s t u d e n t s who 

l i s t e n e d to the s t o r i e s with music and sound e f f e c t s . 

Conclusi ons 

Based on the da ta p r e s e n t e d in t h i s s tudy and the 

l i m i t a t i o n s s t a t e d , the f o l l o w i n g c o n c l u s i o n s have been 

drawn: 

1. The a d d i t i o n of music and sound e f f e c t s to 

recorded p r e s e n t a t i o n s i n c r e a s e s the l i s t e n i n g comprehension 

of f o u r t h grade s t u d e n t s . 
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2. I n f o r m a t i o n from a recorded p r e s e n t a t i o n with 

music and sound e f f e c t s can be remembered longe r by f o u r t h 

grade s t u d e n t s than the same i n f o r m a t i o n p r e s e n t e d w i t h o u t 

music and sound e f f e c t s . 

3. Fourth grade s t u d e n t s with h i g h , medium, or low 

r ead ing a b i l i t i e s comprehend and r e c a l l r ecorded i n f o r m a t i o n 

p r e s e n t e d wi th music and sound e f f e c t s to a g r e a t e r degree 

than when the i n f o r m a t i o n i s p r e s e n t e d w i t h o u t music and 

sound e f f e c t s . 

4. Although the s c o r e s f o r the high r ead ing group were 

not s i g n i f i c a n t l y h i g h e r f o r l i s t e n i n g comprehens ion , f o r 

t hose l i s t e n i n g to the music and sound e f f e c t s s t o r i e s , t h e i r 

mean s c o r e s were h i g h e r . A f t e r two weeks, t hose who l i s t e n e d 

to the music and sound e f f e c t s did s co re s i g n i f i c a n t l y 

h i g h e r . The r e s e a r c h i n d i c a t e s t h a t s t u d e n t s who a re b e t t e r 

r e a d e r s a re a l s o b e t t e r l i s t e n e r s ; so a s i g n i f i c a n t d i f f e r -

ence might not appear immedia te ly a f t e r a l i s t e n i n g e x e r c i s e 

but emerge a f t e r a> p e r i o d of t i m e , thus e x p l a i n i n g t h e 

s i g n i f i c a n t l y h i g h e r r e c a l l s c o r e s f o r t he music and sound 

e f f e c t s group. 

5. The low r ead ing group r e a c t e d in a manner comple te ly 

o p p o s i t e to the high r e a d i n g group, by showing a s i g n i f i c a n t 

d i f f e r e n c e in f a v o r of music and sound e f f e c t s immedia te ly 

a f t e r l i s t e n i n g to the s t o r i e s , but in f a i l i n g t o s c o r e 

s i g n i f i c a n t l y h i g h e r on the r e c a l l t e s t . The low r e a d e r s , 
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as the r e s e a r c h a l s o i n d i c a t e s , a re poore r l i s t e n e r s ; and 

even though the music and sound e f f e c t s may have made an 

immediate d i f f e r e n c e in comprehens ion , t h i s d i f f e r e n c e was 

not g r e a t enough to be s i g n i f i c a n t a f t e r a two week de lay 

in r e c a l l of i n f o r m a t i o n . 

Imp!i c a t i o n s 

The f i n d i n g s of t h i s s tudy i n d i c a t e t h a t the i n c l u s i o n 

of music and sound e f f e c t s in taped programs f o r f o u r t h 

grade s t u d e n t s i n c r e a s e s t h e i r a b i l i t y to r e c a l l i n f o r m a t i o n 

p r e s e n t e d . Both long- and s h o r t - t e r m memory of the m a t e r i a l 

a re i n c r e a s e d . Although the da ta a re not c o n c l u s i v e f o r a l l 

l e v e l s , t h e r e i s a s t r o n g i n d i c a t i o n t h a t the a d d i t i o n of 

music and sound e f f e c t s to recorded m a t e r i a l he lps s t u d e n t s 

a t a l l l e v e l s of t h e i r language a r t s development . 

Why the a d d i t i o n of music and sound e f f e c t s should 

cause such an i n c r e a s e in comprehension and r e t e n t i o n i s 

not t o t a l l y u n d e r s t o o d , but t h i s and o t h e r r e s e a r c h i n d i c a t e 

s e v e r a l p o s s i b i l i t i e s . The music and sound e f f e c t s could 

a id in drawing a t t e n t i o n to s p e c i f i c i n f o r m a t i o n being 

p r e s e n t e d . The music and sound e f f e c t s may mask out o t h e r 

p o s s i b l e d i s t r a c t i o n s t h a t may be o c c u r r i n g in t he l i s t e n i n g 

env i ronment , and a l low the s t u d e n t to pay c l o s e r a t t e n t i o n . 

The music and sound e f f e c t s may help c r e a t e a mental image 

of what i s being p r e s e n t e d . I t may be t h a t music and sound 
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e f f e c t s p l ay an i m p o r t a n t p a r t in h e l p i n g to v i s u a l i z e the 

message by adding " c o l o r " to the r ecorded message. 

When s t u d e n t s in t h i s s tudy were asked which programs 

they would l i k e to l i s t e n to a second t i m e , they ove r -

whelmingly r e q u e s t e d the s t o r i e s they had heard wi th music 

and sound e f f e c t s . What some e d u c a t o r s and r a d i o s p e c i a l i s t s 

have been say ing f o r decades seems to be suppo r t ed by 

r e s e a r c h : music and sound e f f e c t s added to audio programs 

do make a d i f f e r e n c e . 

I t seems f a i r t o assume t h a t t o d a y ' s c h i l d r e n have 

grown accustomed t o audio m a t e r i a l being p r e s e n t e d in a 

p r o f e s s i o n a l , well produced f o r m a t , and tend to l i s t e n more 

e f f e c t i v e l y t o programs produced in a more s o p h i s t i c a t e d 

manner. Because c h i l d r e n a re bombarded by s i g h t s and sounds 

from numerous s o u r c e s , they may have become very s e l e c t i v e 

in d i r e c t i n g t h e i r a t t e n t i o n . Sound sou rces t h a t do not 

c h a l l e n g e or e x c i t e them tend to be d i s r e g a r d e d , whi le sound 

s o u r c e s t h a t a re e x c i t i n g t o t h e i r e a r s a re l i s t e n e d t o with 

more c o n c e n t r a t i o n . 

The i m p l i c a t i o n s of t h i s s tudy should s e r v e as a 

warning f o r t e a c h e r s and o t h e r e d u c a t o r s — t h a t ca re should 

be taken in s e l e c t i n g and p r e p a r i n g audio m a t e r i a l s f o r 

use wi th c h i l d r e n . When c h i l d r e n have t ape r e c o r d e r s a t 

home with which to p l a y , t h e r e i s l i t t l e i n t e r e s t in the 

t echnology i t s e l f to ma in t a in i n t e r e s t in l i s t e n i n g to a 
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bor ing t a p e , e s p e c i a l l y when i t i s competing with e i g h t 

t r a c k s and s t e r e o c a s s e t t e s with a l l types of s t i m u l a t i n g 

sounds . Besides being i n t e r e s t e d in t he c o n t e n t of a 

recorded program, the q u a l i t y of the p roduc t i on i t s e l f must 

be i n v e s t i g a t e d by t h o s e s e l e c t i n g m a t e r i a l s f o r c h i l d r e n . 

If t he t e a c h e r i s not s e l e c t i v e , the s t u d e n t s w i l l be . 

The e d u c a t o r does not have to f a c e the f u l l b run t of 

the s e l e c t i o n t a sk a l o n e . Producers of e d u c a t i o n a l m a t e r i a l s 

must sha re r e s p o n s i b i l i t y f o r the m a t e r i a l s they p roduce . 

As funds f o r e d u c a t i o n a l m a t e r i a l s become more d i f f i c u l t to 

s e c u r e , the q u a l i t y of t hose m a t e r i a l s purchased must p rov ide 

the be s t q u a l i t y f o r the money. As a c c o u n t a b i l i t y f o r what 

e d u c a t o r s t each and c h i l d r e n l e a r n c o n t i n u e s to be s t r e s s e d , 

the p roduce r s of e d u c a t i o n a l m a t e r i a l s must be held more 

a c c o u n t a b l e a l s o . 

Recommendati ons 

While the f i n d i n g s of t h i s s tudy s u p p o r t t he c la im t h a t 

music and sound e f f e c t s i n c r e a s e the a b i l i t y of f o u r t h grade 

s t u d e n t s to l i s t e n and comprehend i n f o r m a t i o n p r e s e n t e d on 

r e c o r d i n g s more e f f e c t i v e l y , s e v e r a l q u e s t i o n s remain to be 

answered. This s tudy d e a l t mainly with the r e c a l l of 

s p e c i f i c f a c t s from the s t o r i e s ; h i g h e r - l e v e l mental s k i l l s 

such as i n f e r e n c e and c r i t i c a l t h i n k i n g were not t e s t e d . 

Future r e s e a r c h should i n c l u d e 
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1. S t u d i e s to i n v e s t i g a t e the e f f e c t of music and 

sound e f f e c t s on the i n f e r e n c e and c r i t i c a l t h i n k i n g 

a b i l i t i e s of s t u d e n t s ; 

2. S t u d i e s to i n v e s t i g a t e the p o s s i b i l i t y t h a t changes 

in the type of music and sound e f f e c t s can change p e r c e p t i o n 

of what i s happening in the s t o r y or r ecorded message; 

3. S t u d i e s to i n v e s t i g a t e the e f f e c t on a t t i t u d e and 

p o s s i b l e a t t i t u d i n a l changes r e s u l t i n g in the s e l e c t i o n of 

the music and sound e f f e c t s ; 

4 . S t u d i e s to i n v e s t i g a t e the p o s s i b l e masking e f f e c t 

of o v e r - u s e of music and sound e f f e c t s ; 

5. S t u d i e s to i n v e s t i g a t e t he minimum and maximum 

l e v e l s of q u a l i t y in producing audio m a t e r i a l s with music 

and sound e f f e c t s n e c e s s a r y f o r a s i g n i f i c a n t i n c r e a s e in 

l i s t e n i n g comprehension. 
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THE TINKER AND THE GHOST 

Nar: The T inker and the Ghost. 

B iz : Ghost ly music up and under. 

Nar: On the wide p l a i n not f a r from the c i t y of Toledo, 

there stood a great gray c a s t l e . For many years no 

one l i v e d t h e r e , because the cas t l e was haunted. 

B i z : Music up and under. 

Nar: Every n igh t of the year a t h i n , sad voice moaned and 

wa i led through the empty rooms. And on A l l Ha l low's 

Eve a ghos t l y l i g h t appeared i n the chimney and f l a r e d 

aga ins t the dark sky. 

Bi z: Ghost ly 1augh. 

Nar: Many who had t r i e d to exorc ise the ghost were found 

dead the next morning. 

B iz : Music and laugh up then ou t . 

Nar: Now one day in October, there came to the v i l l a g e a 

brave and j o l l y t i n k e r whose name was Esteban. While 

he sat i n the market place mending the pans of the 

w ives , he heard about the haunted c a s t l e . The women 

i n the cour tya rd d i d n ' t t h i nk he would dare go near 

the c a s t l e . 

B iz : Short music b r i dge . 

Nar: I , Esteban, f ea r no th ing , n e i t h e r ghost nor human. I 
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will gladly sleep in the castle tonight and keep this 

dismal spirit company. I certainly will be glad to get 

the thousand gold coins as a reward. 

Biz: Sound of coins being dropped or rustled. 

Nar: I'll just go to the castle to night and try to get rid 

of this thing that haunts it. But you must being me 

Biz: Drum beat 

Nar: a load of firewood, 

Biz: Two drum beats 

Nar: a slice of bacon, 

Biz: Three drum beats 

Nar: a flask of wine, 

Biz: Four drum beats 

Nar: a dozen fresh eggs, 

Biz: Five drum beats 

Nar: and a frying pan. 

Biz: Music chord. 

Nar: We will, we will, replied the wives. 

Biz: Mysterious music up and under. 

Nar: It was a dark night. Esteban unsaddled his donkey 

Biz: Donkey braying 

Nar: and set him to graze on the short grass. Then he 

carried his food and his firewood into the great hall 

of the castle. After he had a fire, he settled himself 

comfortable on the hearth. 
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B i z : F i r e c r a c k l i n g and howl ing o f w ind . 

Nar: Esteban though t t h a t the f i r e was c e r t a i n l y the t h i n g 

to keep o f f both the co ld and the f e a r . " I ' l l j u s t 

f r y some bacon, " he s a i d . "Oh, how good i t s m e l l s . " 

B i z : S i z z l i n g o f bacon. 

Nar: Suddenly from the chimney he heard , "Oh, me! Oh, me!" 

"Not a very c h e e r f u l g r e e t i n g , my f r i e n d , but bearab le 

to a man who i s used to the b r a y i n g o f h i s donkey. " 

B i z : Musi c or donkey 

Nar: "Oh, me! Oh, me!" s a i d the ghost aga in . 

B i z : Break ing o f egg i n t o pan. 

Nar: Look out below! I ' m f a l l i n g ! shouted the ghos t . A l l 

r i g h t , r e p l i e d Esteban. Only d o n ' t f a l l i n t o the 

f r y i n g pan! 

B i z : Thump, sound o f wind under . 

Nar: Oh! my gosh! A man's l e g , sa i d Esteban. And c l o t h e d 

i n a p a i r o f brown corduroy t r o u s e r s . Oh! t h i s egg 

i s good, and t h i s wine i s d e l i c i o u s . I w i s h , though, 

the wind w o u l d n ' t howl so much around t h i s c a s t l e . 

B i z : Wind up then under. 

Nar: Look out below! I ' m f a l l i n g ! y e l l e d the ghost aga in . 

B i z : Thump. 

Nar: Esteban saw a second l e g , j u s t l i k e the f i r s t and then 

s a i d " I t h i n k I ' l l have another egg . " "Look out below. 

I ' m f a l l i n g ! " y e l l e d the ghost a t h i r d t i m e . " F a l l 
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away. Only don't spill my egg," replied Esteban. 

Biz: Thump. 

Nar: Surprised, Esteban exclaimed, "My goodness! A man's 

body clothed in a blue shirt and a brown corduroy coat." 

Biz: Thump, thump. 

Nar: Oh, dear me! exclaimed Esteban. "There are two arms. 

Now there is only the head left to fall down. I am 

rather curious to see that." "Look out below! I'm 

falling — falling," shouted the ghost. 

Biz: Thump. 

Nar: "Well, if it isn't the head!" said Esteban. "It has 

thick black hair, a long black beard, and dark eyes 

that look worried." As Esteban watched the parts of 

the body joined together. "Good evening!" said 

Esteban, "Are you man or ghost? Will you have an egg 

and a bit of bacon?" 

"No" replied the ghost, "I want no food. But I will 

tell you this right here and now--you are the only man 

out of all those who have come to the castle to stay 

here until I could get my body together again. The 

others died of sheer fright before I was half finished." 

"That is because they did not have sense enough to 

bring food and fire with them," said Esteban. 

Biz: Wind up and out. 

Nar: The ghost asked Esteban to help a bit more, so his 
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soul could get i n t o Heaven. The ghost t o l d Esteban 

t ha t out i n the cou r t ya rd , under a cypress t r e e , there 

were bur ied three bags — one of copper co ins , one of 

s i l v e r co ins , and one of gold co ins . When the ghost 

had been a l i v e and had bur ied the bags no sooner had he 

f i n i s h e d than a band of th ieves overtook him, murdered 

him, and cut h is body i n t o p ieces . But they d id not 

f i n d the co ins . 

B i z : Music {two or three suspensful no tes ) . 

Nar: The ghost sa id to Esteban, "You come w i t h me and d ig 

up the co ins . I want you to g ive the copper coins to 

the church, the s i l v e r coins to the poor , and keep the 

gold coins f o r y o u r s e l f . " This made Esteban very 

happy, and the ghost sa id t h a t a f t e r the money was 

given away t h e g h o s t ' s s ins w i l l have been exp ia ted 

and he could go to Heaven. 

B iz : So f t music. 

Nar: Esteban agreed to the ghosts terms and fo l l owed him 

out i n t o the cou r t ya rd . 

B i z : Foots teps. 

Nar: "Now d i g ! " demanded the ghost . "Dig y o u r s e l f : " 

r e p l i e d Esteban. 

B i z : Sound of d i gg ing . 

"We l l , here are the three bags," sa id the ghost . "Now 

w i l l you promise to do j u s t what I ask you to do?" 

Nar 
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"Yes, I promise," said Esteban. So the ghost asked 

Esteban to remove all of the ghosts clothing. When 

all of the clothes were off the ghost vanished. "Where 

have you gone?" exclaimed Esteban. "My goodness, where 

are you? Well, anyway, I have the coins, I'll just 

fry another egg and then go to sleep. 

Biz: Musical curtain. 

Nar: The next morning when the village people came to carry 

Esteban's body away, they found him making an omelette 

out of the last of the fresh eggs. "Gracious! 

exclaimed the villagers, "Are you alive?" "I am 

indeed," said Esteban. "The food and firewood lasted 

through the night very nicely. Now I will go to the 

owner of the castle and collect my thousand gold coins. 

The ghost has gone for good. Now I must be going, for 

I have to collect my money from the lord of the castle. 

Then I'll return to Toledo and give the copper coins 

to the church and distribute the silver ones among the 

poor. Good-by." And Esteban left the town a very 

wealthy man. 

Biz: Music up, establish, and out. 



JAR OF ROSEMARY 

B iz : Theme music, e s t a b l i s h then under. 

Nar: There was once a l i t t l e Pr ince whose mother, the Queen, 

was very s i c k . When autumn came she grew b e t t e r , and 

the l i t t l e Pr ince was al lowed to go i n t o the room and 

stand beside her bed. Very s o f t l y he s a i d , "Mother, 

what would you l i k e f o r a Christmas present?" "What 

should I l i k e f o r a Christmas present?" answered the 

Queen. "A smi le and a k iss and a hug around the neck; 

these are the dearest g i f t s I know." The l i t t l e Pr ince 

looked d isappo in ted and sa id to h is mother, "Smiles 

and kisses and hugs you can have every day. Th ink , 

Mother, t h i n k ! I f you could choose the t h i n g you 

wanted most in a l l the w o r l d , what would you take?" 

The Queen thought f o r a moment and answered, " I f I 

might take my choice of anyth ing i n a l l the w o r l d , I 

be l i eve a l i t t l e j a r of rosemary l i k e t h a t which 

bloomed in my mother 's window when I was a l i t t l e g i r l , 

would please me b e t t e r than anyth ing e l s e . " 

B iz : Music up then under f o o t s t e p s . 

Nar: "Oh! P r ince , is there something you wish?" asked the 

the servant to the p r i n c e . The Pr ince answered t ha t 

he wanted the servant to go to his f a t h e r ' s 
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greenhouse to see i f there was any rosemary p l a n t . 

But the servant t o l d the Pr ince there were carnat ions 

o f p ink and red, and roses w i th golden h e a r t s , and 

l o v e l y l i l i e s , but there was no rosemary i n the green-

houses of the k ing . So the Pr ince s a i d , "Go i n t o the 

country f o r some rosemary. No matter where i t grows, 

my mother must have i t f o r a Christmas p resen t . " 

B iz : Music b r i dge . 

Nar: So messengers went i n t o the country to seek the p l a n t , 

but each came back to say there was no rosemary. Two 

days before Chr is tmas, news was brought t h a t rosemary 

had been found growing in a j a r , r i g h t i n the very c i t y 

where the Pr ince l i v e d . However, there was one b ig 

problem i n g e t t i n g the rosemary. The o ld woman to 

whom the rosemary belonged d id not want to s e l l i t , 

even though she was o f f e r e d a handful of gold and 

s i l v e r . The servant thought t ha t i f the Pr ince would 

go and ask her , she might change her mind. So o f f 

rode the Pr ince in the roya l coach. 

B i z : Horses' hoo fs , musical b r i dge , horses' hoofs s top , 

f o l l owed by f o o t s t e p s , knock ing, door opens and c loses . 

Nar: The Old Woman was su rp r i sed to see the Pr ince and 

s a i d , "Oh! P r i n c e , I 'm glad to see you. W i l l you 

come in? My grandson i s j u s t your age, but he is 

s ick and cannot p lay as you do. He would l i k e to 

see you . " 
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B i z : Foots teps and door open ing . 

Nar: The Old Woman took the P r ince i n t o her g randson 's room 

and the Pr ince s a i d , " H e l l o ! Wou ldn ' t you l i k e to see 

my f a v o r i t e p l a y t h i n g ? I t ' s a b a l l , s o r t o f l i k e 

magic , and made o f g o l d . See how i t bounces! " "Oh! 

I t ' s b e a u t i f u l , " s a i d the s i c k boy. "May I j u s t ho ld 

i t ? " The Old Woman t o l d the P r i nce t h a t her grandson 

had always wanted a golden b a l l . The Pr ince then 

asked the Old Woman i f she would s e l l the j a r of r ose -

mary f o r h is mo the r ' s Chr istmas? But the Old Woman 

s a i d t h a t she was s o r r y , but she had brought i t f rom 

the home where she l i v e d as a c h i l d and she hoped to 

keep i t u n t i l she d i e d . When the Old Woman s a i d no the 

Pr ince s a i d t h a t he had to go. 

B i z : Foo t s t eps , door opening and c l o s i n g . 

Nar: The s i c k boy then t o l d h i s Grandmother t h a t i f he had 

such a b a l l to ho ld i n h i s hand, he would be happy a l l 

day. But the Old Woman s a i d t h a t the boy might as w e l l 

wish f o r the moon i n the sky . 

B i z : Musical c u r t a i n . 

Mar: In the evening she thought o f what her grandson had 

s a i d ; and t a k i n g the j a r of rosemary, the o l d woman 

h u r r i e d to the k i n g ' s pa lace . When she a r r i v e d she 

t o l d the P r i n c e , "Gold and s i l v e r would not buy the 

rosemary; but i f you w i l l g i ve me your golden b a l l f o r 
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my l i t t l e grandson, you may have the rosemary." "My 

b a l l ! " exclaimed the p r i n c e . "But my b a l l i s the most 

wonderfu l b a l l t h a t was ever made, and i t i s my 

f a v o r i t e p l a y t h i n g . I would not g ive i t away f o r 

a n y t h i n g . " 

B i z : Musical notes of emphasis. 

Nar: And so the o ld woman had to go home w i th her j a r of 

rosemary under her shawl. The next day was the day 

before Christmas. The l i t t l e Pr ince went to put his 

present of a jewel on the Queen's t ab le w i t h her 

Christmas presents . As he placed the jewel on the 

t ab le he sa id to h is nurse, "Mother wanted a j a r of 

rosemary." The nurse answered, "Your mother w i l l 

never t h i n k of i t again when she sees these b e a u t i f u l 

g i f t s . You may be sure of t h a t . " But the Pr ince 

wasn ' t s a t i s f i e d . " I f you had a rosemary p l a n t you 'd 

be w i l l i n g to s e l l i t f o r a purse of go ld , wou ldn ' t 

you?" "Yes, indeed, " sa id the nurse, "And so would 

anyone i n t h e i r r i g h t senses." " I wish i t were 

s p r i n g ! " sa id the P r ince . " I t ' s easy to get rosemary 

then , i s n ' t i t ? " The nurse laughed and s a i d , "Your 

l i t t l e Highness is l i k e the k i ng ' s p a r r o t t h a t knows 

but one word w i t h your rosemary, rosemary, rosemary. 

Her ma jes ty , the Queen, only asked f o r i t in order to 

please you . " But the l i t t l e Pr ince was not sure . When 
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the nurse had gone to her supper, and he was l e f t 

a lone, he took the b a l l w i t h him and hastened toward 

the o ld woman's house. 

B iz : Knocking. Door opening. 

Nar: "Your Highness," sa id the o ld woman. 

B i z : Door c l o s i n g . 

Nar: "Here i s the b a l l ! " sa id the Pr ince . "Please give me 

the rosemary f o r my mother . " 

B i z : Musical c u r t a i n . 

Nar: And so i t happened tha t when the Queen sat down before 

her great t ab le of g i f t s , the f i r s t t h i n g she spied 

was a j a r of sweet rosemary. "Oh, I should ra the r 

have t h i s than a l l the other g i f t s i n the w o r l d , " sa id 

the Queen. "Thank you so very much, my son. You have 

made me so happy." 

B iz : Theme music up then ou t . 



THE PEASANT QUEEN 

Biz: Theme Music. 

Nar: Once upon a time in a kingdom far away lived the good 

King Norman. One day he had many of his subjects 

gathered about in the great hall in the King's palace. 

People were everywhere (Crowd noise under.) talking to 

one another and the King was on his throne chatting 

happily with the court Jester when his faithful 

servant Andre came up to the throne and said, "Your 

Majesty, may I have a word with you?" "Yes, Andre, 

what is it?" asked the King. "It's about the peasant, 

your majesty." said Andre. "The Chief Warden tells me 

the peasant you had put in prison will not eat or 

drink. He just keeps repeating, 'Oh, if I had but 

listened to my daughter! If I had but listened to my 

daughter!'" The King was curious as to what the 

peasant meant, so he commanded Andre to bring the 

peasant back to the King for another talk. 

Biz: Music in and under. Crowd noise then under. 

Nar: The peasant had been given some land by the King on 

which to farm. While plowing his fields, the peasant 

had found a golden cup that had been lost many years 
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earlier by the King's grandfather. Along with the 

golden cup, a golden saucer had been lost also. 

Biz: Crowd noise out. 

Nar: The crowd became quiet as the peasant was brought 

before the King. I demand an explanation of your 

continued crying, 'Oh, if I had only listened to my 

daughter,' demanded the King . . . "Did you not come 

to me destitute, pleading for a bit of land so you and 

you daughter might raise enough food to live?" "Yes, 

your majesty," said the peasant humbly. "Did you not 

bring me a cup of pure gold which you uncovered while 

digging on that land?" bleared the King. "That is 

true," mumbled the peasant. "Speak up," roared the 

King, "what is your r e a s o n — w h a t then did your daughter 

say, that you so carry on, night and day?" "She told 

me--not to bring you the cup that we found." "What!" 

yelled the King. "Why did she say that?" 

The peasant went on to explain that the daughter was 

afraid that the King would want the golden saucer that 

went with the golden cup, but the saucer had not been 

found. "What a very wise daughter you must have," 

remarked the King. "Bring her to me." 

Biz: Musical curtain. 

Nar: While the peasant's daughter was being summoned, the 

King told Andre he would ask the daughter, Rosa, a 
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r i d d l e . I f she was so wise she should be able to 

answer the r i d d l e . I f she answered the r i d d l e , the 

King would marry her and make her Queen. 

B i z : Crowd s t i r s as g i r l i s ushered i n . 

Nar: Rosa i s a f r a i d to be brought before the King and i s 

t a l k i n g nervously to her f r i e n d Martha. "Oh, Martha, 

I 'm so a f r a i d . Stay as c lose to me as you can." " I 

w i l l , " answered Martha, "Try not to be a f r a i d , every-

t h i n g w i l l be a l l r i g h t . " 

Bi z: Fanfare. 

Nar: "The peasant g i r l , Rosa, your ma jes ty , " announced the 

page. "Ah, yes- -you are Rosa, (Pause) and t h i s i s 

your f a t h e r ? " sa id the King. "That i s t r u e , your 

h ighness. " sa id Rosa meekly. "Your f a t h e r t e l l s me 

t h a t you are very w i s e - - " dec lared the King as Rosa 

looked confused. "You know of the golden cup and 

saucer?" quest ioned the King. " I know of the cup 

your ma jes ty , but the saucer was not found . " r e p l i e d 

Rosa. "So I unders tand," sa id the King. "And you 

advised your f a t h e r not to b r i ng the cup to me, 

w i t h o u t the saucer?" Rosa nodded yes. " T e l l me, why 

d id you so advise your f a t h e r ? " Rosa went on to 

exp la in t ha t she was a f r a i d the King would get mad i f 

the cup was re tu rned w i t hou t the saucer , as was i n 

f a c t the case. 
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B i z : Musica l b r i d g e . 

Nar: A f t e r t h i n k i n g the s i t u a t i o n o v e r , the King dec ided 

what he would do. He t o l d Rosa he would g i ve her a 

r i d d l e t o which she was to respond. I f she was c l e v e r 

enough to succeed i n s o l v i n g the r i d d l e , she would 

become the queen and marry the K ing . "Your M a j e s t y ! " 

exc la imed Rosa, as a murmur went up f rom the crowd. 

B i z : Murmur f rom crowd. 

Nar: The r i d d l e i s t h i s , s a i d the K ing. "Come to me 

n e i t h e r c l o t h e d nor naked, n e i t h e r r i d i n g nor d r i v i n g , 

not by the road and not out o f the road - -and i f you 

can do t h i s , I w i l l marry y o u . " 

B i z : Music t r a n s i t i o n . Fade i n s t r e e t n o i s e s - - c r o w d - -

h o o f b e a t s . 

Nar: "Mar tha , do you t h i n k my p lan w i l l work?" asked Rosa 

b r e a t h l e s s l y . " I d o n ' t know, Rosa- -but I pray f o r 

y o u . " sa i d Mar tha. "Always s tay c lose to me, Mar tha. 

Even i f I am made Queen, I s h a l l need y o u . " wh ispered 

Rosa. 

B i z : S t r e e t no ises i n c r e a s e , crowding out the c o n v e r s a t i o n 

- - t h e n f a d e . 

Nar: As Rosa and Martha approached the K ing ' s c o u r t y a r d , 

the King s a i d , " W e l l , Rosa, my peasan t -ma id - -have you 

answered my r i d d l e ? " "Yes, your m a j e s t y , " wh ispered 

Rosa. And indeed she had, f o r she came to the King 
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dressed only in a large f i s h i n g net which was ne i t he r 

c lo thed nor naked. So as not to come e i t h e r r i d i n g 

or d r i v i n g , she h i red a donkey, made h e r s e l f f a s t to 

the c r e a t u r e ' s t a i 1 , and was dragged along by the 

beast , which could not be sa id to be e i t h e r r i d i n g or 

d r i v i n g . And to f u l f i l l the request to come to the 

k ing not by the road and not out of the road, she had 

the donkey walk in deep ru ts i n the road so she was 

dragged in the road, and only her toes were able to 

touch the ground. "Ah, yes! Rosa, you have r i g h t l y 

understood the r i d d l e ! " sa id the King. 

B i z : Crowd murmurs. 

Nar: "Your f a t h e r s h a l l t h i s day be re leased from p r i s o n , " 

ordered the King, "and you sha l l become my roya l 

w i f e - - t o be crowned Queen Rosa l i na l " 

B i z : S t a t e l y music. 

Nar: And Rosal ina became Queen and l i v e d w i t h the King f o r 

many years and was o f ten c a l l e d upon by the King to 

help answer quest ions t h a t were very d i f f i c u l t . Martha, 

a l s o , moved to the cas t l e w i th Rosa and became the 

f i r s t lady to the Queen, and they a l l l i v e d happ i l y 

ever a f t e r . 

B i z : Theme music up and ou t . 



THE PUMPKIN GIANT 

B iz : Theme Music. 

Nar: A very long t ime ago, before our grandmother 's t ime , 

or before your g rea t -g rea t -g randmother was a l i t t l e 

g i r l , there were no pumpkins. People had never eaten 

a pumpkin p i e ; and t h a t was the t ime when the Great 

Pumpkin Giant l i v e d . This g i a n t was an uncommonly 

bad g i a n t . The King of the country where the g ian t 

l i v e d was very wor r ied and sa id one day to h is Prime 

M i n i s t e r , "Something has to be done about t h i s Pumpkin 

G ian t . My people are a l l becoming so f r i g h t e n e d they 

have what i s known as the G ian t ' s Shakes. (Brash notes 

o f mus ic . ) And you should see t h i s t e r r i b l e g i a n t . 

His eyes are b ig and round, and glow l i k e coals of 

f i r e . His mouth, which s t re tches h a l f around h is head, 

i s f u l l of rows of po in ted t e e t h , and he always holds 

i t wide open." "Where does he l i v e ? " asked the Prime 

M i n i s t e r . "He l i v e s in a cas t l e on top of a mounta in , " 

sa id the King, "and there i s a la rge moat a l l the way 

around the cas t l e f u l l o f - - b o n e s . " 

B iz : Suspensful music b r i dge . 

Nar: The moat of the g i a n t ' s cas t l e was f u l l of bones 

because the g i an t ate l i t t l e boys and g i r l s . And more 
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than anyth ing e lse i n the wor ld the g i an t loved to 

eat f a t l i t t l e boys and g i r l s . I f something wasn ' t 

done soon about the g i an t there may be very few f a t 

l i t t l e g i r l s and boys l e f t i n the kingdom. And to 

make matters worse, i t was known t h a t the Giant had 

begun t ak i ng a t o n i c to increase his a p p e t i t e . "The 

reason I am so f r i g h t e n e d , " sa id the King, " i s because 

of my only daughter , the Princess Diana, f o r she is 

f a t . " The Princess Diana was considered the f a t t e s t 

pr incess in the whole wor ld . The Princess had never 

walked a step in the twelve years of her l i f e , but 

j u s t had to r o l l , and was never al lowed to leave the 

palace w i t hou t a bodyguard of f i f t y kn i gh t s . The 

King had to t h i n k of something to do to get r i d of the 

Pumpkin G ian t . 

B iz : Trumpet f a n f a r e . 

Nar: Hear yeee, hear yeee. By order o f the King t h i s 

proc lamat ion i s made. Anyone, be he noble or commoner, 

who w i l l cut o f f the head of the Pumpkin Giant w i l l be 

made a kn igh t o f the roya l c o u r t . 

B i z : Music b r i dge . 

Nar: Now there was one man who l i v e d not f a r from the 

t e r r i b l e G ian t ' s c a s t l e . His name was P h i l l i p and 

h is w i f e ' s name was Ka t r i na . He was very poor and had 

a boy, E r i k , twelve years o l d , who was almost as f a t 
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as the Princess. Phillip, the father, made his living 

raising potatoes. One day Phillip and his son Erik 

were digging potatoes when Phillip said, "Erik, my 

son, I think we've dug perhaps a bushel of these 

splendid potatoes. How large they are! Oh! My 

goodness, the earth is trembling. It's the Pumpkin 

Giant coming. Get behind me Erik!" 

Biz: Rumblins footsteps. 

Nar: Phillip told his son not to be afraid, he would throw 

one of the huge potatoes at the giant as soon as he 

came nearer. "Oh! He's coming faster and faster. 

Now I'll throw the potato." 

Biz: Thud. 

Nar: "I've hit him in the mouth," said the father. 

Biz: Choking and gasping of giant. 

Nar: "Yeaaa, hurrah!" said the father, "I think I've killed 

the Pumpkin Giant." Sure enough, the giant was dead 

and wouldn't be bothering anyone anymore. "I'll just 

chop off his head," said Phillip. 

Biz: Chop. 

Nar: "Oh, Father, may I have the Giant's head to play 

with?" asked Erik. "The other boys and girls will all 

envy me." 

Biz: Musical curtain. 

Nar: The king was notified of the death of the Pumpkin Giant, 
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but though h i s g r a t i t u d e f o r t h e n o b l e deed was g r e a t , 

he o m i t t e d t o g i v e t h e promised reward and k n i g h t 

P h i l l i p . E r ik was proud of h i s G i a n t ' s h e a d , b u t he 

p l a y e d so much wi th i t t h a t i t go t broken and t h e 

s e e d s were s c a t t e r e d a l l over t h e f i e l d . Next s p r i n g 

a l l over P h i l l i p ' s p o t a t o f i e l d grew r u n n i n g v i n e s , 

and in t h e f a l l G i a n t ' s heads were e v e r y w h e r e . 

( S u s p e n s f u l n o t e s . ) They were a l l ove r t h e f i e l d , 

hundreds of them. Peop le were a f r a i d t h a t s i n c e t h e r e 

was one Pumpkin G ian t b e f o r e , now t h e r e would be a 

whole army of them. I f i t was d r e a d f u l t h e n , what 

would i t be in t h e f u t u r e ? (More mus ica l n o t e s . ) 

Now Er ik had a h a b i t of p u t t i n g e v e r y t h i n g i n t o h i s 

mouth and t a s t i n g i t . One day he d e c i d e d to t a s t e a 

G i a n t ' s head and so took a b ig b i t e . " I f i t ' s p o i s o n 

and I g e t s i c k I know Mother w i l l g i v e me an a n t i d o t e , 

as she has done so many t imes b e f o r e . " s a i d E r i k . 

"Oh! This i s good, so n i c e and s w e e t . I t h i n k I ' d 

b e t t e r go in and t e l l mother what I ' v e e a t e n , and t a k e 

an a n t i d o t e . " 

B i z : F o o t s t e p s . Door opens and c l o s e s . 

Nar : "Mothe r , I ' v e e a t e n two t h i r d s of a G i a n t ' s head and 

I guess you had b e t t e r g i v e me an a n t i d o t e . " s a i d E r i k . 

"Oh, my p r e c i o u s s o n , how cou ld you?" e x c l a i m e d h i s 

mother K a t r i n a . "There i s no a n t i d o t e in my book of 
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cures for a Giant's head. What shall we do? I just 

know you 111 die." 

Biz: Musical bridge. Mother and son weeping. 

Nar: But Erik didn't die, he didn't even get sick from 

eating all that Giant's head. "It's strange but I've 

never felt so well in all my life." said Erik laughing 

(Laughter) "I'm not going to die, Mother. I feel 

wonderful. Please stop crying! And now I'm going to 

get some more of that Giant's head. I'm hungry." 

"Oh please don't, don't." cried his mother. "It might 

be poisonous." 

Biz: Footsteps fading out. Musical curtain. 

Nar: Well Erik ate more Giant's head and even brought some 

to his mother and father to taste, for it tasted better 

than potatoes. After Katrina and Phillip had tasted 

the Giant's head Katrina said, "It is good, but I think 

it would be better cooked. We must gather all the 

Giant's heads and store them in the cellar, and I will 

bake pies every day." 

Biz: Musical bridge. 

Nar: One morning the King had been out hunting and happened 

to ride by the Phillip's cottage with a group of his 

knights. Katrina was baking pies as usual and as both 

window and door were open, the delicious odor of the 

pies filled the air. All of a sudden the King stopped 
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his horse and s a i d , "What i s i t t h a t smells so u t t e r l y 

l ove l y? Page, you run i n t o the cot tage and f i n d o u t . " 

B iz : Foots teps. 

Nar: "Your Ma jes ty , " sa id the page, " the housewife i s baking 

G ian t ' s head p i es . Tha t ' s what smells so d e l i c i o u s . " 

"What!" roared the King. "Br ing one out to me!" 

B iz : Foots teps. 

Nar: The page re turned w i t h a pie and handed i t to the King. 

The King s low ly took a b i t e , then another . He had never 

t as ted anyth ing so a l t oge the r s u p e r f i n e , so u t t e r l y 

m a g n i f i c e n t , i n a l l h is l i f e . "Ca l l out the housewife 

immed ia te ly . " ordered the King. 

B i z : Footsteps of the Fami ly . 

Nar: "Did you wish to see me, Your Highness?" asked Ka t r ina 

in a t remb l ing vo ice . "Yes," sa id the King, I sent f o r 

you to ask about those d e l i c i o u s p ies . I w i l l reward 

you as becomes a monarch." "My husband can t e l l you 

about the G ian t ' s heads b e t t e r than I , " r e p l i e d 

K a t r i n a . S low ly , P h i l l i p began to t e l l the whole 

s t o r y from the very beginn ing and about the K ing 's 

promi se. 

B i z : Musical b r i dge . 

Nar: " I d i d f o r g e t to kn igh t you, oh, noble and brave man!" 

sa id the King. "And to make a lady of your admirable 

w i f e ! So I w i l l kn igh t you now, w i t h my bejeweled 

sword." 
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Biz : Musical c u r t a i n . 

Nar: The whole f am i l y went to l i v e at the roya l pa lace. 

The roses i n the roya l garden were uprooted, and the 

G ian t ' s heads (or pumpkins, as they came to be c a l l e d ) 

were sown in t h e i r p l ace ; a l l the roya l parks were 

a lso turned i n t o pumpkin f i e l d s . P h i l l i p was i n 

constant attendance to the King and was i n charge of 

r a i s i n g the roya l G ian t ' s heads, Ka t r ina super in tended 

the baking of the pumpkin p i e s , and Er i k f i n a l l y 

marr ied the Princess Diana and they l i v e d happ i l y ever 

a f t e r . 

B iz : Musical c lose . 
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Name 

THE TINKER AND THE GHOST 

C i r c l e t h e l e t t e r of t h e b e s t an swer . C i r c l e on ly one 
answer . 

1. On what h o l i d a y d i d t h e s t o r y t a k e p l a c e ? 

a . S t . V a l e n t i n e ' s Day 
b. Ch r i s tmas Eve 
c . Halloween Eve 
d. T h a n k s g i v i n g 

2. Es t eban was go ing t o e x o r c i s e a g h o s t . What does 
e x o r c i s e mean? 

a . wash out c a s t l e s 
b . c a s t ou t e v i l s p i r i t s 
c . t a l k to a g h o s t 
d . s l e e p in a haun t ed c a s t l e 

3. Which of t h e f o l l o w i n g was no t needed by E s t e b a n ? Mark 
t h e one he d id no t need . 

a . b read 
b. eggs 
c . wine 
d. f i r e w o o d 

4. Why had t h e g h o s t ' s body neve r g o t t e n t o g e t h e r b e f o r e ? 

a . He d i d n ' t know magic words . 
b . The chimney was too s m a l l . 
c . He was a f r a i d of t h e p e o p l e . 
d. No one s t a y e d long enough t o w a t c h . 

5 . From t h e s t o r y you can t e l l t h a t Es teban 

a . had a good luck charm a g a i n s t g h o s t s . 
b . knew t h e g h o s t cou ld s c a r e him. 
c . was a man of cou rage and common s e n s e . 
d . cou ld no t see g h o s t s . 

6 . Why did Es teban a g r e e t o s t a y in t h e c a s t l e ? 

a . To prove h i s b r a v e r y . 
b . To g e t a r e w a r d . 
c . He was co ld and hung ry . 
d . He wanted t o s e e a g h o s t . 
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7. What d id Es teban r e c e i v e from t h e g h o s t ? 

a . a t h o u s a n d gold c o i n s 
b . 3 bags of c o i n s 
c . one hundred d o l l a r s 

d . a good luck charm a g a i n s t g h o s t s 

8 . Why had t h e o t h e r men d i ed t r y i n g t o spend t h e n i g h t ? 

a . They were s c a r e d to d e a t h . 
b . They f e l l down t h e chimney. 
c . They s t a r v e d to d e a t h . 
d . They f e l l in t h e moat and drowned. 

9 . Why was t he g h o s t h a u n t i n g t h e c a s t l e ? 

a . He was s t u c k in t h e ch imney. 
b . He l i v e d t h e r e as a boy. 
c . He was c h a i n e d in t h e c o u r t y a r d . 
d . His sou l c o u l d n ' t g e t t o Heaven. 

10. To whom was Es teban t o g i v e t he copper c o i n s ? 

a . t he poor 
b . t h e church 
c . t h e town 
d. h i m s e l f 

11. To whom was Es teban t o g i v e t h e gold c o i n s ? 

a . t h e poor 
b . t h e church 
c . t h e town 
d . h i m s e l f 

12. To whom was Es teban t o g i v e t he s i Tver c o i n s ? 

a . t h e poor 
b . t h e church 
c . t h e town 
d. h i m s e l f 

13. How did Es teban g e t to t h e c a s t l e ? 

a . on a broom 
b. on a donkey 
c . on a h o r s e 
d. in a wagon 
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14. Es t eban was a t i n k e r . Th is means h i s j o b was to r e p a i r : 

a . cook ing u t e n s i l s 
b . c a s t l e w a l I s 
c . wine b o t t l e s 
d . church b e l l s 

15. Why would no one s t a y in t he c a s t l e ? 

a . I t was c o l d . 
b . I t was d r a f t y . 
c . I t was h a u n t e d . 
d . I t was d a r k . 

16. How did t he g h o s t d i e ? 

a . He f e l l down t h e chimney. 
b . He was k i l l e d by t h i e v e s . 
c . He was burned in t h e f i r e . 
d . He was drowned in t h e moat . 

17. Why w a s n ' t Es t eban a f r a i d of t h e g h o s t ' s v o i c e ? 

a . I t w a s n ' t ve ry l o u d . 
b . I t was s i n g i n g . 
c . He was used t o t h e n o i s e of t h e wind . 
d. He was used t o t h e n o i s e h f s donkey made. 

18. What c o l o r was t h e g h o s t ' s h a i r ? 

a . Black 
b . Brown 
c . Red 
d. Blond 

19. How d id t h e g h o s t ' s eyes look? 

a . mean 
b. w o r r i e d 
c . s c a r e d 
d. p u z z l e d 

20. What d id Es teban do t o t h e g h o s t b e f o r e t h e g h o s t 
v a n i s h e d ? 

a . Pushed t h e g h o s t down t h e chimney. 
b . Took o f f t h e g h o s t ' s c l o t h e s . 
c . Bur ied t h e g h o s t in t h e c o u r t y a r d . 
d. Hung t h e g h o s t in a t r e e . 



Name 

JAR OF ROSEMARY 

C i r c l e t h e l e t t e r of t h e b e s t answer f o r each q u e s t i o n . 

1. What member of t h e p r i n c e ' s f a m i l y had been s i c k ? 

a . Mother 
b . F a t h e r 
c . B r o t h e r 
d . S i s t e r 

2. What i s ro semary? 

a . a j ewe l 
b . a g l a s s 
c . an animal 
d . a p l a n t 

3. Why did t h e Queen want rosemary? 

a . I t would make her young . 
b . I t reminded her of when she was a l i t t l e g i r l 
c . She wanted t o wear i t . 
d . She wanted t o e a t i t . 

4 . For what h o l i d a y was t h e rosemary? 

a . E a s t e r 
b . Hal loween 
c . C h r i s t m a s 
d. T h a n k s g i v i n g 

5. The rosemary was found growing 

a . in a g a r d e n . 
b . in a j a r . 
c . in t h e woods. 
d . in t h e g r e e n h o u s e . 

6 . What was t h e o ld woman o f f e r e d f o r t h e rosemary? 

a . $100 
b. a new coach 
c . a h a n d f u l of s i l v e r and gold 
d . a c a s t l e 
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7. The o ld woman's g randson was 

a . p l a y i n g w i t h h i s p e t . 
b . s i c k in bed . 
c . r u n n i n g down t h e r o a d . 
d . chopping wood. 

8 . What d id t h e p r i n c e show t h e o ld woman's g r a n d s o n ? 

a . a go lden bal l . 
b . a new sword . 
c . a s i l v e r h a t 
d . a puppy 

9 . Where d id t h e o ld woman g e t t h e rosemary? 

a . in back of t h e c a s t l e 
b . a t t h e marke t 
c . f rom t h e k i n g ' s g r e e n h o u s e 
d. f rom t h e home where she l i v e d as a c h i l d 

10. What d id t h e o l d woman want in t r a d e f o r t h e rosemary? 

a . a j ewe l 
b . $1000 
c . a go lden b a l l 
d . a new d r e s s 

11. What was t h e p r i n c e ' s f a v o r i t e p l a y t h i n g ? 

a . a dog 
b . a go lden ba l1 
c . a bi cyc l e 
d . a smal l s i l v e r h o r s e 

12. How d id t h e p r i n c e g e t t o t h e o ld woman's house? 

a . in a coach drawn by h o r s e s 
b . in a cove red wagon 
c . on h o r s e b a c k 
d. on f o o t 

13. The n u r s e t o l d t h e p r i n c e h i s mother 

a . wanted a new crown. 
b . p r o b a b l y d i d n ' t want t h e rosemary a t a l l . 
c . 1 iked to go r i d i n g . 
d . was f e e l i n g i l l . 
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14. When the queeri s a t down b e f o r e her t a b l e of g i f t s , she 
f i r s t saw: 

a . a g l a s s s l i p p e r 
b. a new d r e s s 
c . a jewel 
d. a j a r of rosemary 

15. Where did the messenger go t r y i n g to f i n d the rosemary? 

a . in t he coun t ry 
b. to the marke tp l ace 
c . in the garden 
d. to the c o u r t y a r d 

16. Why was the rosemary d i f f i c u l t to f i n d ? 

a . t h e r e were too many weeds 
b . i t only grows in the s p r i n g t i m e 
c . no one grew rosemary 
d. i t only grew in the mountains 

17. Where did the old woman l i v e ? 

a . in t he next town 
b. in the count ry 
c . in the same town 
d. in the mountains 

18. When did the queen get we l l ? 

a . in the w i n t e r 
b. in the s p r i n g 
c . in the summer 
d. in the f a l l 

19. Which f l o w e r s were growing in the greenhouse? 

a . f e r n s 
b. c a r n a t i o n s 
c . d a f f o d i l s 

d. t u l i p s 

20. When was the rosemary found? 

a . 2 days b e f o r e E a s t e r 
b . 2 days b e f o r e Chris tmas 
c . 2 days b e f o r e Halloween 
d. 2 days b e f o r e Thanksgiv ing 



Name 

THE PEASANT QUEEN 

C i r c l e t h e l e t t e r of t h e b e s t answer f o r each q u e s t i o n . 

1. What i s t h e k i n g ' s name? 

a . Lear 
b . Henry 
c . Louis 
d. Norman 

2. Who was Andre? 

a . t h e K i n g ' s son 
b . t h e K i n g ' s cook 
c . t h e K i n g ' s f a i t h f u l s e r v a n t 
d . t h e p e a s a n t 

3. Where was t h e p e a s a n t pu t in t h e c a s t l e ? 

a . in p r i s o n 
b . in t h e barn 
c . in t h e c o u r t y a r d 
d. in t h e moat 

4 . Where d id t h e p e a s a n t f i n d t he go lden cup? 

a . in h i s f i e l d s 
b . in h i s k i t c h e n 
c . a t t h e marke t 
d . in t h e barn 

5. Who had l o s t t h e go lden cup and s a u c e r ? 

a . t h e K i n g ' s g r a n d f a t h e r 
b . t h e p r i n c e 
c . t h e K i n g ' s u n c l e 
d . t h e s e r v a n t 

6 . Where d id t h e p e a s a n t g e t t h e l and he f a rmed? 

a . from h i s g r a n d f a t h e r 
b . f rom h i s mother 
c . f rom t h e k ing 
d. f rom h i s n e i g h b o r 
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7. What e lse besides the cup had been l os t? 

a. a spoon 
b. a f o r k 
c. a kn i f e 
d. a saucer 

8. What d id the k ing ask Rosa? 

a. a r i d d l e 
b. her name 
c. where she l i v e d 
d. i f she coul d cook 

9. What would happen to Rosa i f she answered the k ing 
c o r r e c t l y ? 

a. She would get $1,000. 
b. She would become queen. 
c. She would get a new gown. 
d. She would get a horse. 

10. What was Rosa's f r i e n d s ' s name? 

a. Mary 
b. Malinda 
c. Martha 
d. Melanie 

11. What was Rosa wearing when she re turned to the King? 

a. a la rge sack 
b. a new gown 
c. an o ld dress 
d. a la rge f i s h i n g net 

12. How d id Rosa r e t u r n to the King? 

a. r i d i n g a donkey 
b. r i d i n g in a donkey ca r t 
c. t i e d to the donkey's t a i l 
d. lead ing a donkey 

13. Where was the donkey walk ing? 

a. i n the ru t s i n the road 
b. i n the grass 
c. on the s idewalk 
d. i n mud puddles 
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14. What happened t o R o s a ' s f a t h e r ? 

a . he was hung 
b. he was r e l e a s e d f rom p r i s o n 
c . he remained in p r i s o n 
d. he e s c a p e d f rom p r i s o n 

15. What happened t o Rosa? 

a . she became a p r i n c e s s 
b . she ran away 
c . she became queen 
d. she moved t o a n o t h e r c o u n t r y 

16. When d id t h i s s t o r y t a k e p l a c e ? 

a . y e s t e r d a y 
b. a long t ime ago 
c . l a s t week 
d. 1 a s t y e a r 

17. How did t h e p e a s a n t f i n d t h e go lden cup? 

a . p l a y i n g 
b . d i g g i n g 
c . p lowing 
d. f i s h i n g 

18. What was t h e Chief Warden ' s j o b ? 

a . t o t a k e c a r e of t h e a n i m a l s 
b . to t a k e c a r e of t h e k ing 
c . t o t a k e c a r e of t h e s e r v a n t s 
d . to t a k e c a r e of t h e p r i s o n e r s 

19. What happened t o R o s a ' s good f r i e n d ? 

a . she was p u t in p r i s o n 
b . she m a r r i e d t h e p e a s a n t 
c . she moved t o the c a s t l e 
d . she moved t o a n o t h e r c o u n t r y 

20 . Who was Rosa? 

a . t h e 
b . t h e 
c . t he 
d. t h e 



Name 

THE PUMPKIN GIANT 

C i r c l e t he l e t t e r of t h e b e s t answer t o each q u e s t i o n . 

1. When d id t h e s t o r y t a k e p l a c e ? 

a . y e s t e r d a y 
b. 2 y e a r s ago 
c . l a s t week 
d. a long t ime ago 

2. The pumpkin g i a n t had what f o r a head? 

a . a r a d i s h 
b. a pumpkin 
c . a wa te rmelon 
d. an onion 

3. Where d id t h e pumpkin g i a n t l i v e ? 

a . in a c a s t l e on top of a mounta in 
b» in a c ab in in t h e woods 
c . in t h e c i t y 
d. under a b r i d g e 

4. What was t h e moat of t h e g i a n t ' s c a s t l e f i l l e d w i t h ? 

a . a l l i g a t o r s 
b . f i s h 
c . bones 
d. t u r t l e s 

5 . What d id t h e g i a n t l i k e t o e a t most of a l l ? 

a . f a t c h i l d r e n 
b. f a t g o a t s 
c . f a t pumpkins 
d. f a t sheep 

6. What d id t h e g i a n t t a k e t o i n c r e a s e h i s a p p e t i t e ? 

a . v i t a m i n s 
b . a t o n i c 
c . a s h o t 
d . an even ing walk 
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7. What was t h e name of t h e p r i n c e s s ? 

a . Mari e 
b . Ka the r i ne 
c . Lou i se 
d. Diana 

8. Why was t h e k ing w o r r i e d abou t t he p r i n c e s s ? 

a . she was b e a u t i f u l 
b . she was f a t 
c . she l i k e d t o r i d e h o r s e s 
d . she was ugly 

9 . What was t h e reward f o r k i l l i n g t h e pumpkin 

a . t o be made a k n i g h t 
b . $1 ,000 
c . 100 pounds of gold 
d. a c a s t l e 

10. What d id P h i l l i p do f o r a l i v i n g ? 

d. • he was a b l a c k s m i t h 
b . he b u i l t houses 
c . he r a i s e d p o t a t o e s 
d . he s o l d shoes 

11. How old was E r i k ? 

a . 10 
b . 12 
c . 14 
d. 16 

12. What was E r i k ' s m o t h e r ' s name? 

a . Carl a 
b . Carol 
c . Kathy 
d . Ka t r i na 

13. How did E r i k ' s f a t h e r k i l l t h e g i a n t ? 

a . w i t h a s p e a r 
b . w i th a rock 
c . wi th a p o t a t o 
d . w i th a bow and arrow 
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14. Where d id P h i l l i p h i t the g ian t? 

a. i n the knee 
b. i n the mouth 
c. i n the head 
d. on the nose 

15. What d id P h i l l i p g ive Er ik to p lay wi th? 

a. a bi cyc le 
b. a bow and arrow 
c. a new toy 
d. a g i a n t ' s head 

16. What vines grew i n the po ta to f i e l d s the next year? 

a. grapevi nes 
b. cantaloupe v i nes 
c. watermelon vines 
d. g i a n t ' s head vines 

17. What is an an t ido te? 

a. a cure f o r poison 
b. a piece of candy 
c. a b ig dog 
d. a type of cake 

18. What d id E r i k ' s mother make from the g i a n t ' s heads? 

a. cucumbers 
b. pies 
c. cakes 
d. cookies 

19. Why d id the k ing stop at E r i k ' s house? 

a. He smel led a d e l i c i o u s odor. 
b. He needed a d r i nk of wa te r . 
c. He was t i r e d . 
d. He was i 11 . 

20. G ian t ' s heads are now known as 

a. onions 
b. watermelons 
c. cantaloupes 
d. pumpkins 



Name 

CIRCLE THE LETTER OF THE BEST ANSWER FOR EACH QUESTION. 

The f o l l o w i n g quest ions are about the s to r y "The T inker and 
the Ghost ." 

1. Why had the ghos t ' s body never been able to get back 
together? 

a. He d i d n ' t know magic words. 
b. The chimney was too sma l l . 
c. He was a f r a i d of the people. 
d. No one stayed long enough to watch. 

2. Why d id Esteban agree to stay in the cas t le? 

a. To prove h is b ravery . 
b. To get a reward. 
c. He was co ld and hungry. 
d. He wanted to see a ghost . 

3. What d id Esteban rece ive from the ghost? 

a. a thousand gold coins 
b. 3 bags of coins 
c. one hundred d o l l a r s 
d. a good luck charm aga ins t ghosts 

4. Why had the o ther men died t r y i n g to spend the n igh t? 

a. They were scared to death. 
b. They f e l l down the chimney. 
c. They s ta rved to death. 
d. They f e l l i n the moat and drowned. 

5. Why was the ghost haunt ing the cas t le? 

a. He was stuck in the chimney. 
b. He l i v e d there as a boy. 
c. He was chained in the cou r t ya rd . 
d. His sould c o u l d n ' t get to Heaven. 

6. Esteban was a t i n k e r . This means h is job was to r e p a i r : 

a. cooking u t e n s i l s . 
b. cas t l e w a l l s . 
c. wine b o t t l e s . 
d. church b e l l s 
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7. Why would no one stay i n the cas t le? 

a. I t was co ld . 
b. I t was d r a f t y . 
c. I t was haunted. 
d. I t was dark . 

8. How d id the ghost die? 

a. He f e l l down the chimney. 
b. He was k i l l e d by t h i e v e s . 
c. He was burned in the f i r e . 
d. He was drowned in the moat. 

9. Why wasn ' t Esteban a f r a i d of the ghos t ' s voice? 

a. I t wasn1 t very loud. 
b. I t was s i n g i n g . 
c. He was used to the noise of the wind. 
d. He was used to the noise h is donkey made. 

10. What d id Esteban do to the ghost before the ghost 
vanished? 

a. Pushed the ghost down the chimney. 
b. Bur ied the ghost in the cou r t ya rd . 
c. Took o f f the ghos t ' s c l o t h e s . 
d. Hung the ghost i n a t r e e . 

The f o l l o w i n g quest ions are about the s to r y "The Peasant 
Queen." 

11. Where was the peasant put when he was brought to the 
cas t le? 

a. i n p r i son 
b. i n the barn 
c. i n the cour tya rd 
d. i n the moat 

12. Where d id the peasant f i n d the golden cup? 

a. i n his f i e l d s 
b. i n his k i t chen 
c. at the market 
d. i n the barn 
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13. Where d id the peasant get the land he farmed? 

a. from his g randfa ther 
b. from his mother 
c. from the k ing 
d. from h is neighbor 

14. What e lse besides the cup had been l o s t ? 

a. a spoon 
b. a fo rk 
c. a kn i f e 
d. a saucer 

15. What d id the k ing ask Rosa? 

a. her name 
b. a r i d d l e 
c. where she l i v e d 
d. i f she could cook 

16. What was Rosa wearing when she re tu rned to the King? 

a. a la rge sack 
b. a new gown 
c. an o ld dress 
d. a la rge f i s h i n g net 

17. How d id Rosa r e t u r n to the King? 

a. r i d i n g a donkey 
b. r i d i n g in a donkey c a r t 
c. t i e d to the donkey's t a i l 
d. lead ing a donkey 

18. Where was the donkey walk ing? 

a. i n the ru ts i n the road 
b. i n the grass 
c. on the s idewalk 
d. i n mud puddles 

19. What happened to Rosa at the end of the s tory? 

a. she became a pr incess 
b. she ran away 
c. she became queen 
d. she moved to another country 
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20. How d id t h e p e a s a n t f i n d t h e go lden cup? 

a . p l a y i n g in t h e y a r d 
b. p lowing in h i s f i e l d 
c . d i g g i n g f i s h i n g worms 
d. c l i m b i n g t r e e s 

The f o l l o w i n g q u e s t i o n s a r e f rom t h e s t o r y " J a r of Rosemary ." 

21. What member of t h e p r i n c e ' s f a m i l y had been s i c k ? 

a . Mother 
b . F a t h e r 
c . B r o t h e r 
d . S i s t e r 

22 . Why d id t h e Queen want rosemary? 

a . I t would make h e r young a g a i n . 
b . She wanted t o wear i t . 
c . I t reminded he r of when she was a l i t t l e g i r l . 
d . She wanted t o e a t i t . 

23. For what h o l i d a y was t h e rosemary? 

a . E a s t e r 
b . Ch r i s tmas 
c . Hal loween 
d. T h a n k s g i v i n g 

24 . The rosemary was found growing 

a . in a g a r d e n . 
b . in t h e woods. 
c . in t h e g r e e n h o u s e . 
d . in a j a r . 

25 . What was t he o ld woman o f f e r e d f o r t h e rosemary? 

a . $100 
b . a new coach 
c . a h a n d f u l of s i l v e r and go ld 
d. a c a s t l e 

26. The o ld woman's g randson was 

a . p l a y i n g w i t h h i s p e t . 
b . s i c k in b e d . 
c . r u n n i n g down t h e r o a d . 
d . chopping wood. 
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27. Where d id t h e o ld woman g e t t h e rosemary? 

a . in back of t h e c a s t l e 
b . a t t h e marke t 
c . from t h e k i n g ' s g r e e n h o u s e 
d. from t h e home where she l i v e d as a c h i l d 

28. What d id t h e o ld woman want in t r a d e f o r t h e rosemary? 

a . a j ewe l 
b . a go lden b a l l 
c . $1000 
d. a new d r e s s 

29. How d id t h e p r i n c e g e t to t h e o ld woman's house? 

a . in a coach drawn by h o r s e s 
b . in a cove red wagon 
c . on a donkey 
d. on f o o t 

30. Where d id t he o ld woman l i v e ? 

a . in t h e n e x t town 
b . in t h e c o u n t r y 
c . in t h e same town 
d. in t h e moun ta ins 

The f o l l o w i n g q u e s t i o n s come f rom t h e s t o r y "The Pumpkin 
G i a n t . " 

31. The pumpkin g i a n t had what f o r a head? 

a . a r a d i s h 
b. a pumpkin 
c . a wa te rme lon 
d. an onion 

32. Where d id t h e pumpkin g i a n t l i v e ? 

a . in a c a s t l e on top of a mounta in 
b . in a cab in in t h e woods 
c . in t h e c i t y 
d . under a b r i d g e 
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33. What d id t h e g i a n t l i k e t o e a t most of a l l ? 

36 

a . f a t sheep 
b . f a t c h i l d r e n 
c . f a t pumpkins 
d . f a t g o a t s 

34. Why was t h e k ing w o r r i e d abou t t h e p r i n c e s s ? 

a . she was b e a u t i f u l 
b . she l i k e d t o r i d e h o r s e s 
c . she was ugly 
d. she was f a t 

35. What was t h e reward f o r k i l l i n g t h e pumpkin g i a n t ? 

a . $1000 
b . t o be made a k n i g h t 
c . 100 pounds of gold 
d. a c a s t l e 

How d id E r i k ' s f a t h e r k i l l t h e g i a n t ? 

a . wi th a s p e a r 
b . w i th a rock 
c . w i th a p o t a t o 
d . wi th a bow and arrow 

37. Where d id P h i l l i p h i t t h e g i a n t ? 

a . in t h e knee 
b. in t h e mouth 
c . in t h e head 
d . on t h e nose 

38. What d id P h i l l i p g i v e E r ik t o p l a y w i t h ? 

a . a b i c y c l e 
b . a bow and arrow 
c . a new toy 
d. a g i a n t ' s head 

39. What i s an a n t i d o t e ? 

a . a cu re f o r po i son 
b . a p i e c e of candy 
c . a b ig dog 
d . a t y p e of cake 
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40. What did Erik's mother make from the giant heads? 

a. cucumbers 
b. pies 
c. cakes 
d. cookies 

41. Which of the stories would you like to hear again? 

a. The Tinker and the Ghost 
b. Jar of Rosemary 
c. The Peasant Queen 
d. The Pumpkin Giant 

42. Which story was the most fun to listen to? 

a. The Tinker and the Ghost 
b. Jar of Rosemary 
c. The Peasant Queen 
d. The Pumpkin Giant 
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