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The problem of this study was to analyze institutional 

cocurricular goals, objectives, programs, and activities 

and determine institutional cocurricular needs of inter-

national graduate students at North Texas State University. 

The purposes and objectives of this study were twofold: 

first, to explore the differences between perceived and 

desired institutional cocurricular goals, objectives, pro-

grams, and activities and, second, to analyze and inter-

pret the data from two different positions, "perceived 

as existing" and "should be existing." 

The instruments developed and utilized in this 

study to collect data were an interview schedule and a 

needs assessment instrument. The information obtained 

from the interviews was utilized in the needs assessment 

instrument. Both sections resulted in the formulation 

of nineteen questions. A five-point scale was used in 

the needs assessment instrument for questions other 

than demographic data. The population surveyed in this 



study included a stratified sample of academic adminis-

trators, graduate faculty members, student personnel 

service administrators, and full-time international grad-

uate students at NTSU. The respondents were selected 

from the four major areas of selection, tuition, academic 

and personal advising and counseling, and guidance of 

research activities. 

The data were analyzed by means of item analysis, 

percentages, and rank ordering, and conclusions were drawn 

illustrating the relationships among cocurricular goals, 

objectives, programs, and activities. The respondents 

viewed increased international understanding through im-

proved communication as the highest priority among insti-

tutional needs. The second highest priority was to plan 

programs for the mutual benefit of international graduate 

students and others, and the third highest priority was 

to promote cultural interchange through sharing of ideas 

and experiences. Based upon the conclusions of the study, 

several recommendations were made for the improvement of 

institutional cocurricular goals, objectives, programs, 

and activities for international graduate students at 

North Texas State University. 
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CHAPTER I 

INTRODUCTION 

The number of international students attending Ameri-

can colleges and universities has increased dramatically in 

recent years, and that increase is evident at North Texas 

State University. An analysis of enrollment trends at 

NTSU during the spring semester of 1982 indicates that 52 

per cent of its total international student population was 

enrolled in the graduate school, compared to only 45 per 

cent several years earlier. The current rate of growth 

of international graduate students at NTSU is 7 per cent 

and is expected to rise in the future. At the present 

time the largest numbers of international graduate students 

enrolled are from developing countries (1, pp. 2-4). 

Most international graduate students come from cul-

tures with different learning patterns, educational sys-

tems, vocational interests, lifestyles, social relations 

and expectations, values and religious beliefs, economic 

backgrounds, and language characteristics and modes of 

communication and interaction. Many of these students may 

not have received enough preparation before coming to 

the United States to enable them to deal with the American 

system of educational and cultural expectations, and they 



may thus require more structured out-of-class activities 

to make an easy transition into their new environment. 

No serious research has been found in the literature that 

examines the differing backgrounds of international graduate 

students, identifies their needs, and translates those needs 

into goals, objectives, and programs and activities de-

signed to accomplish those goals and objectives. At pres-

ent institutional cocurricular policies and purposes 

promoting coordinated efforts to integrate international 

graduate students into the mainstream of the American sys-

tem of higher education appear to be inadequate or, in some 

cases, completely lacking. Programs and services are usu-

ally based on haphazardly assessed cocurricular needs. 

A review of the related literature suggests that any 

college or university which admits international students 

should outline specific purposes and goals pertaining to 

them and that these purposes and goals should be estab-

lished in accordance with the institution's general philoso-

phy, goals, and objectives as well as with U.S. foreign 

policy (3, p. 175). The rapid increase and changing pat-

tern of the enrollment of international graduate students 

have created an awareness of this issue among faculty and 

administrators at NTSU, and the institution has accepted 

the responsibility to bring about desired changes through 

organization and administration of better programs and 



services in order to meet the needs of international grad-

uate students on the campus. This study, therefore, was 

designed to systematically identify institutional cocurricu-

lar goals, objectives, programs, activities, and needs for 

international graduate students at NTSU. 

Statement of the Problem 

The problem of this study was the development and ad-

ministration of a needs assessment instrument to systemati-

cally identify institutional cocurricular goals, objectives, 

programs, and activities and to determine cocurricular 

needs of international graduate students at NTSU. 

Purposes and Objectives of the Study 

The purposes of the study were twofold: to explore 

the differences between perceived and desired institutional 

cocurricular goals, objectives, programs, and activities 

among the total group and subgroups of a selected sample 

of administrators, faculty members, student personnel ser-

vice administrators, and international graduate students 

at NTSU and to analyze and interpret the data in relation 

to institutional cocurricular goals, objectives, programs, 

and activities for international graduate students from 

two different positions--"perceived to be existing" and 

"should be existing." 

The study was designed to accomplish the following 

obj ectives: 



1. To develop a needs assessment instrument to ana-

lyze institutional cocurricular goals, objectives, programs, 

and activities for international graduate students at NTSU. 

2. To identify perceived existing and desired insti-

tutional cocurricular goals, objectives, programs, and ac-

tivities for international graduate students and to classify 

them in rank order. 

3. To determine whether any discrepancies exist be-

tween perceived and desired institutional cocurricular 

goals, objectives, programs, and activities among the total 

group and subgroups of respondents and to classify them in 

rank order. 

4. To determine the order of importance of institu-

tional cocurricular goals, objectives, programs, and ac-

tivities for and the cocurricular needs of international 

graduate students at NTSU. 

5. To identify the discrepancies between who is per-

ceived as participating and who should be participating in 

the process of planning institutional cocurricular goals, 

objectives, programs, and activities for international 

graduate students at NTSU. 

Research Questions 

The research questions guiding this study were the 

following: 



1. How should the needs assessment instrument be de-

veloped to identify the perceived and desired institutional 

cocurricular goals, objectives, programs, and activities 

for international graduate students at NTSU? 

2. What are the perceived and desired institutional 

cocurricular goals, objectives, programs, and activities 

for international graduate students at NTSU, and in what 

order have they been ranked? 

3. What are the discrepancies between the perceived 

and desired institutional cocurricular goals, objectives, 

programs, and activities, and in what order have they 

been ranked? 

4. What is the order of importance for institutional 

cocurricular needs, goals, objectives, programs, and ac-

tivities? 

5. What are the discrepancies between the persons 

and entities who are perceived to be participating and 

those who should be participating in the process of plan-

ning institutional cocurricular goals, objectives, programs, 

and activities for international graduate students at NTSU? 

Background and Significance of the Study 

For the purpose of establishing the background and 

significance of this study, the following three topics are 

considered: definition of the term "cocurriculum" to iden-

tify its scope and its relevance to American higher 



education, description of the possible role of the cocur-

riculum in educating international graduate students at 

NTSU, and confirmation of the desirability and usefulness 

of needs assessment in planning cocurricular activities for 

international students in institutions of higher learning. 

Definition of the Cocurriculum 

According to Carter V. Good in the Dictionary of Educa-

tion, the term "cocurriculum" is defined as "those learning 

opportunities provided for the students outside the formal 

classroom." In this view, activities and procedures are 

not structured, although they are planned to be free-form 

or unstructured opportunities provided in a non-classroom 

situation. The Dictionary further indicates that cocurricu-

lar activities are those school-sponsored student activities 

which require administrative provision and organizational 

involvements somewhat different from more typical classroom 

instruction. Good comments that the terms "extracurricu-

lum," "cocurriculum," and "student activities" can be mis-

leading" (9, p. 109), and a brief review of related litera-

ture does suggest that, at present, the terms "extracur-

riculum" or "extracurricular," "cocurricular," "extra-

class," or simply "activities" are used interchangeably 

(8, p. 1359). 

The definition of "cocurriculum" used for this study, 

therefore, is a blending of both old and new denotations; 



it includes those learning opportunities provided for inter-

national graduate students outside the classroom situation 

and the criteria by which these cocurricular activities or 

learning opportunities are planned for the purpose of com-

plementing the academic curriculum. Thus, the curriculum 

and the cocurriculum mutually supply each other's deficien-

cies to make the educational experiences of international 

students rich and complete. Cocurricular activities are 

planned for the mutual benefit of both American and inter-

national students, and in this sense they may be said to 

fall within the scope of the curriculum. This definition 

of the cocurriculum is usually contrasted with the tradi-

tional view of such activities as "extracurricular" (4, 

p. 27; 9, p. 109; 19, p. 473). The evidence suggests 

that, even from the early colonial period in the United 

States, a unity existed between the curriculum and the 

cocurriculum. Ebel states that the purpose of cocurricular 

activities or learning opportunities is to bridge the gap 

between students' out-of-class life and the objectives of 

colleges and universities, thereby balancing the obliga-

tions of educational institutions with students' changing 

needs (8, pp. 1359-1360). 

The relevance and scope of the cocurriculum in Ameri-

can higher education may therefore depend upon what is con-

ceived to be the purpose and the function of higher 
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education in general. Educators may restrict their view of 

this function to intellectual training, in which case co-

curricular activities become limited in scope, or they may 

attempt to extend the function of higher education to the 

development of the total life of the student, in which 

case the scope of cocurricular activities may be expanded 

to encompass all of the life experiences of the student. 

The history of higher education indicates that, for many 

years, American higher education has been concerned with 

the development of the "total" or "whole" person (1, p. 

6), and a major function of higher education in the United 

States has been to serve the community, the state, and the 

nation (2, pp. 10-11). 

The Cocurriculum and International 
Graduate Students 

History proves that international students have been 

in attendance at American institutions of higher learning 

since the 1700s. In this century, World War I accelerated 

the flow of international students to the United States, 

and with the approach of World War II "the flow of inter-

national students . . . radically increased as European 

universities began operating on a wartime basis." By the 

end of the war, with the combined exchange of students 

through the enactment of the Fulbright Act of 1946 and the 

Smith-Mundt Act of 1948, the U.S. began to enter into a role 



of educational exchange with potentially all countries of 

the world (7, p. 52). Today institutions of higher learn-

ing in the U.S. are educating more than 300,000 interna-

tional students from 154 countries all over the world. As 

a result, one of the most visible current phenomena on col-

lege and university campuses is the presence of increased 

numbers of international students (5, p. 40). 

Although much has been written about international 

education, no reported evidence is available that any 

systematic study has been conducted to analyze either 

curricular or cocurricular goals, objectives, and pro-

grams for international students at American institutions 

of higher learning. The literature suggests that, when 

an individual institution of higher education admits an 

international student, it is accepting certain responsi-

bilities and obligations that cannot be consciously evaded. 

"The relationship is essentially contractual in nature. 

. . . The institution has accepted responsibility for the 

development of the entire students, his/her academic, per-

sonal, emotional, social, and cultural needs" (3, p. 91). 

Higher education is obliged to take the characteristics of 

international students into consideration, and personnel 

in colleges and universities may therefore wish to sys-

tematically study curricular and cocurricular goals, ob-

jectives, and programs and to gain an understanding of the 
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unique needs and problems of these students prior to de-

signing programs and services for them (18, p. 20). 

A recent analysis of enrollment trends of interna-

tional students at NTSU indicates that, in 1970, only 

about 100 of these students were attending the university. 

By 1976, this number had increased to about 500, and by 

1979 it had risen to 1,300 international students. In 

the spring semester of 1982, 1,661 international students 

were attending NTSU, and in the fall semester of that year 

the total was 1,937. NTSU's international students com-

prised about one-half of the institution's increase in en-

rollment during the 1981-1982 academic year, and the total 

number of international students constitutes approximately 

9 per cent of the full student body, representing 84 coun-

tries from throughout the world. Currently, the largest 

numbers of international students at NTSU are from Iran, 

Taiwan, Thailand, Nigeria, and India. International grad-

uate students generate 19.8 per cent of all graduate credit 

hours; international undergraduates generate 6.5 per cent 

of all undergraduate credit hours. Most of NTSU's inter-

national students are studying practically-oriented sub-

jects that are not available in their home countries. Such 

subjects include computer science, business management, 

higher education, and specialties in the arts and sciences 

such as physics, chemistry, biology, and political science 

(17, pp. 2-19). 
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According to an analysis of enrollment trends in the 

College of Education (COE) at NTSU during the spring semes-

ter of 1980, approximately 120 international students from 

19 different countries were enrolled in 60 different fields 

of study. The ratio between graduate and undergraduate 

students was 90:30, or 3:1. Of the total number of 90 

graduate students, 68, or 76 per cent, were enrolled in 

doctoral programs and 22, or 24 per cent, were enrolled in 

master's degree programs. Of the 68 doctoral candidates, 

48.4 per cent were majoring in higher education adminis-

tration, followed by 20 per cent in college teaching. In 

1982, the number of international students in the COE had 

increased to 250, and at any given time 120 international 

graduate students are enrolled. Most of these interna-

tional graduate students have come from developing coun-

tries seeking education that will qualify them to take 

leadership positions upon their return home after complet-

ing their degrees (17, pp. 1-2). The literature documents 

the urgent need for educational leadership in developing 

countries like India, especially the need for educational 

administrators, planners, and teachers (16, p. 47). 

Information obtained from NTSU indicates that its Of-

fice of International Programs is a relatively young compo-

nent in its organization. The university exists primarily 

to fulfill its commitment to the citizens of Texas. Its 
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fundamental mission and its higher educational goals are 

attuned to the cultural needs of Americans (15, p. 2), and 

at present commonly accepted goals, objectives, and pro-

grams either for the curriculum or the cocurriculum may 

not be in force for international students at NTSU. Edu-

cators, student personnel service administrators, and 

international students within the university may all have 

different goals, objectives, and programs in mind, and they 

should seek to reach a common definition of curricular and 

cocirricular goals, objectives, and programs for interna-

tional students at NTSU so that the activities implemented 

can produce satisfactory outcomes. 

Although academic goals, objectives, and programs 

are similar for American and international students, the 

relationships between campus activities and the opportunity 

for family life and community interaction also play an 

important educational role for international students. 

What happens to the international student outside the class-

room and beyond the campus is very significant in that it 

affects the student's view of his own experience in the 

United States and may influence his academic achievement 

and his educational goals (11, pp. 22-24). 

Since the number of international graduate students 

has increased so rapidly in recent years and since the 

assessment of cocurricular goals, objectives, programs, 
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and activities has not been sufficiently researched, the 

purpose of the current study is to provide a systematic 

analysis and identification of mutually accepted defini-

tions of institutional cocurricular goals, objectives, 

programs, and activities for international graduate stu-

dents at NTSU. These goals, objectives, programs, and ac-

tivities were delineated on the basis of the adjustment 

problems of international graduate students at NTSU in 

academic, personal,socioeconomic, cultural, emotional, 

and spiritual dimensions. The cocurricular goals, objec-

tives , programs, and activities span the period from the 

time of the student's arrival in the United States until 

his departure from NTSU. The challenge of formulating 

such goals, objectives, programs, and activities lies in 

adapting them to the needs of the changing mission of the 

educational institution and the demands of the new genera-

tion of international graduate students. 

Needs Assessment and the Planning 
Process 

The significance of this study is embodied in its 

relationship to planned change, which is defined as a 

deliberate attempt to manage events so that their outcome 

is directed by a design to some predetermined end. For 

such a change to occur in education, educational managers 

must establish cocurricular goals, objectives, programs, 
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and activities and develop "work maps" that outline how 

the goals of the institution are to be accomplished (12, 

p. 4). After the plans have been made, organization be-

comes meaningful--the bringing together of human, finan-

cial, and material resources (10, p. 4). 

Kaufman and others suggest that one way to systemati-

cally analyze, identify, and validate institutional goals 

is to undertake a process of needs assessment or discrepancy 

analysis. Since needs assessment serves as the foundation 

for this study, the definition of "need" is important, 

specified here as the measurable discrepancy (or gap) be-

tween current outcomes and desired or required outcomes--

i.e., what is and what should be. This definition makes 

a "need" a measurable item (12, p. 40; 14, p. 8). Needs 

assessment has multifunctional objectives. It can be 

used in the identification and documentation of valid, 

measurable goals, objectives, and programs. It can also 

be employed to determine selected cocurricular needs and, 

in turn, to rank those goals, objectives, and programs 

according to their importance in assisting the institution 

to bridge the gap between what is being done and what might 

be done in the future for the educational success of inter-

national graduate students at NTSU. To some extent, needs 

assessment may even help to predict the magnitude of 

change needed (12, 14). 
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Most institutions of higher education today are in-

volved in change. The management and placement of such 

cocurricular programs in state-supported institutions are 

matters of concern. Although they have a limited scope, 

it is possible that programs could be developed that need 

not be managed and financed by government. Resources and 

funds must be allocated to the projects with the highest 

priority and the highest payoff. Therefore, priority-

setting is important because the amounts of available money 

and time never seem to be sufficient for all the identified 

needs within any educational institution (12, p. 38). Some 

of the programs of the college or university might be inte-

grated with those of voluntary organizations, community 

agencies, and individuals to facilitate the accomplishment 

of goals and objectives. In this way international stu-

dents may be trained to become responsible citizens of the 

society in which they live. 

Definition of Terms 

The following terms are defined as they are used in 

this study: 

Goal--a goal is defined as an intent or desire stated in 

terms of ends or outcomes toward which an effort is 

directed to attain such ends. Goals may be broad, 

global, or specific in nature, expressed in abstract 

statements (13). 
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Objective--an objective is defined as a specifically ex-

pected outcome performance stated in terms of observa-

ble behaviors which can be utilized to measure the 

level of success in achieving the goal. Two types 

of objectives are learning oriented and non-learning 

oriented or system performance (12). 

Program--a program is defined as a set of activities which 

contributes to the achievement of a goal or objective. 

Two types of programs are recognized: programs that 

are planned efforts to devote resources to achieve 

some specified outcome and programs for storing and 

checking of data. 

Cocurriculum—the cocurriculum is defined as those learning 

opportunities provided for the student outside the 

formal classroom. The purpose of these opportuni-

ties is to complement the regular curriculum (9). 

Educational need--educational need is defined as a measura-

ble discrepancy between what is and what should be 

within the educational institution (12). 

Needs assessment--needs assessment is a process for ob-

taining discrepancy data and determining priorities 

among them (12). 

International student--a bona fide international student 

is an individual who is studying in the United States 

on a diplomatic visa and who intends to return to his 
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native country after completing his education. The 

term "foreign student" is used interchangeably with 

"international student" (6). 

Delimitations of the Study 

It is important to note that this investigation was 

not concerned with all students who come from overseas to 

study in the United States. About 10 per cent of all full-

time students in American institutions of higher education 

come from abroad, but the current study dealt only with a 

cross-section of 50 international graduate students of 

various races from different geographical areas whose 

mother tongue is not English. Students from more than 

12 different countries were selected for this study. It 

was found convenient to classify them into the following 

broad categories: Asia (Southeast Asia and the Far East), 

Africa, and Near and Middle Eastern countries (Iran, 

Iraq, Egypt, and Saudi Arabia). 

In addition to these students, the other subjects of 

the study were a selected group of academic administrators, 

faculty members, and student personnel service adminis-

trators who were involved in advising, instructing, and 

counseling international graduate students. The personnel 

responsible for the selection, teaching, counseling, and 

guidance of these students were assumed to be familiar 

with their distinctive needs and characteristics and with 
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the factors that appear to be associated with their rela-

tive success or failure in the academic and personal 

spheres. 

Because the mission and objectives of admitting in-

ternational graduate students differ from one institution 

of higher education to another, the study was limited to 

NTSU, but it is possible to extend its findings to other 

institutions with modifications. 

Basic Assumptions 

The basic assumptions of this study were the following: 

1. Some cocurricular goals, objectives, programs, 

activities, and needs exist for international graduate 

students at NTSU. 

2. The cocurricular goals, objectives, programs, ac-

tivities , and needs of international graduate students at 

NTSU can be identified and documented. 

3. The cocurricular goals, objectives, programs, 

and activities may be derived from major areas of interna-

tional graduate students' developmental needs and problems. 

These areas include the academic, socioeconomic, cultural, 

personal, emotional, and spiritual adjustment of interna-

tional graduate students at NTSU. 



CHAPTER BIBLIOGRAPHY 

1. Bloland, Paul A., Student Group Advising in Higher 
Education, The American College Personnel Series, 
No. 8, Washington, Division of the American Per-
sonnel and Guidance Association, 1971. 

2. Cabal, John N., "Foreign Students in the U.S.," Im-
proving College and University Teaching, XXII 
(Winter, till), 5^4T.— 

3. Cieslak, Edward C., The Foreign Student in American 
Colleges, Detroit, Wayne State University Press, 
jL955 — 

4. "Combined Glossary," Terms and Definitions from the 
Handbook of the State Educational Records, Wash-
ington, Government Printing Office, 1970. 

5. Craig, Lee B., "Variations and Themes in International 
Education," Educational Record, LXII (Winter, 
1981), 40-46: 

6. Dominguez, Patricia M., "Student Personnel Services 
for International Students," Journal of the Na-
tional Association of Women Deans and Counselors, 
XXXIII (Winter, 19707, 83-89. 

7. Donahue, Francis, "The International Student: His Six 
Roles," Clearing House, XLV (September, 1970), 
51-53. 

8. Ebel, Robert L. and others, "Student Organizations and 
Student Activities: College and University--A 
Project of the American Educational Research As-
sociation," Encyclopedia of Educational Research, 
4th edition, London, The Macmillan Company, 1968. 

9. Good, Carter V. , Dictionary of Education, 3rd edition, 
New York, McGraw-Hill Book Company, 1973. 

10. Hersely, Paul and Kenneth H. Blanchard, Management of 
Organizational Behavior: Utilizing Human Resources, 
Englewood Cliffs, New Jersey, Prentice-Hall Inc. 
1977. 

19 



20 

11. Higbee, Homer Dale, The Status of Foreign Student Ad-
vising in U.S. Colleges and Universities, East 
Lansing, Michigan, Michigan State University, 
1961. 

12. Kaufman, Roger A., Educational System Planning, Engle-
wood Cliffs, New Jersey, Prentice-Hall, Inc., 
1972. 

13. Mager, Robert F., Goal Analysis, Belmont, California, 
Fearon Publishers/Lear Siegler, Inc., Education 
Division, 1972. 

14. Miller, William A., "Educational Planning and Program 
Management," Denton, Texas, North Texas State 
University Press, June, 1975. 

15. "Mission and Goals of North Texas State University," 
Denton, Texas, North Texas State University 
Press, February, 1979. 

16. Naik, C., Educational Innovation in India, Paris, The 
UNESCO Press, 197^ 

17. Rice-Maximin, Edward, "International Student Enroll-
ment, Spring, 1982, Fall, 1982," unpublished re-
port, Office of International Programs, North 
Texas State University, Denton, Texas, February 
15, 1982. 

18. Spaulding, Seth and Michael Flach, The World's Stu-
dents in the United States: A Review of Evalua-
tion of Research on Foreign Students, New York, 
Praeger Publishers, 1976. 

19. Webster's Third New International Dictionary, Spring-
field, Massachusetts, G & C Merriam Company, Pub-
lishers, 1961. 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

A survey of related literature on the trends in cocur-

ricular activities suggests that the purposes for organiz-

ing cocurricular activities in modern academic institutions 

can be fully understood only when they are considered in 

their historical setting (1, p. 23). The review of re-

lated literature presented in this chapter comprises a 

comprehensive view of the perceived purposes of cocurricu-

lar activities in relation to institutions of higher 

learning. The sources of information are synthesized and 

organized under the following headings: historical trends 

in the development of cocurricular programs and activities 

and their purposes and responsibilities in relation to 

American higher education; motives for traveling abroad 

and problems of international students in American insti-

tutions of higher learning; and the scope of assessing 

institutional cocurricular goals, objectives, programs, 

and activities and the needs of international graduate 

students at NTSU. 

21 
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Trends in the Development of Cocurricular 
Programs and Activities 

A historical review of the development of cocurricular 

programs and activities in American colleges and uni-

versities reveals that these programs and activities 

were intended to be compatible with the unique goals and 

objectives of individual institutions of higher education 

and relevant to the interests and needs of student groups; 

thus, they were required to serve a variety of purposes. 

As a result, the growing practice among all colleges and 

universities has been to foster and encourage student ac-

tivities to the end that they become educational resources 

which complement the curriculum in fostering learning and 

maturity (14, p. 1361). 

Various sources of information indicate that, in order 

for the cocurriculum to be viewed as a source of learning, 

it must be consistent with and contribute to the goal of 

higher education in general. Historically, four views 

have been prevalent regarding cocurricular programs and 

activities in higher education. These views have been ex-

pounded by educators, student personnel staff, a combina-

tion of educators and student personnel staff (integrative 

view), and the international community (1, p. 6). 

The View of Educators 

Many educators have viewed cocurricular activities 

as contributing to general education, a concept which 
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encompasses moral and aesthetic as well as intellectual 

development. General education, according to Brubaker 

(1965), was first concerned with fashioning a man who had 

been brought to the full utilization of his capabilities 

and, thus, should be the concern of all facets of the insti-

tution. Sanford (1966) , a strong advocate of the univer-

sity as an institution for maximizing potential, recognizes 

the potential of the cocurriculum or extra-class activities 

as an integral force in accomplishing that end (1; 9, p. 4). 

According to Stroup (1965), the potential of student 

activities for acceptance in the university community de-

pends upon their contribution to the students' total develop-

ment. Stroup has delineated a philosophy of student ac-

tivities which stresses the creative tension between 

individual growth and the development of social responsi-

bility. He points out that many student activities are 

related to a continuing campus dialogue about freedom and 

order, in which the individual's unrestricted personal ex-

pression represents freedom and his responsibility to 

society is the restricting order. Stroup emphasizes the 

importance of programs aimed at the development of social 

maturity and social responsibility (14, p. 1361). 

Landahl (1966) perceives the extracurriculum as an 

auxiliary academic program. He does not advocate that all 

social activities should be abolished but, rather, that a 
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balance be retained by transforming traditional cocurricu-

lar activities into formal educational activities. An aim 

of Landahl's proposal is the elevation of the student per-

sonnel worker to a status approaching the role of the 

faculty member within the educational community (14). 

Other authors have stressed social learning and the de-

velopment of interpersonal skills as a function of the 

student activities program (14). Mueller (1961) sees these 

activities as an opportunity for students to gain exper-

ience in group interaction and relationships. Additionally, 

student activities provide a favorable continuation of the 

socialization process of the individual. Mueller views 

student activities as facilitating the development of fu-

ture leaders during the students' years on the college and 

university campus (14). 

Gardner (1965), another proponent of student activi-

ties for the development of leadership, has acknowledged 

the loss of potential leadership because, for various rea-

sons , many students have failed to utilize the opportuni-

ties offered in the cocurriculum and extracurriculum. 

McConnel (1966) stresses the achievement of student iden-

tity through diverse groups on campus. Koile (1966) sug-

gests that student affairs programs contribute to student 

development by providing opportunities to experience 

freedom, to accept responsibility, to make decisions, and 
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to be confronted with the realistic consequences of such 

freedom. Gould (1966) states that the total educational 

program should be committed to the development of student 

maturity. This objective is to be achieved by giving stu-

dents the opportunity to learn of the relationship be-

tween authority and responsibility as well as the rela-

tionship between action and consequence. Moneypenny's 

(1965) conception of the cocurriculum is to help students 

learn to make independent decisions (14). 

During the colonial period in the United States, the 

college president and faculty had the responsibility for 

planning cocurricular activities. They regulated and 

supervised the entire student life of the campus. The 

college was truly a way of life in the sense that profes-

sors and students lived in the same dormitories and ate 

in the same dining halls. The professor was the super-

visor and "controller" of the students' total lives and 

activities. This type of governance existed because 

colonial colleges were dominated by religion and there-

fore their concern was the development of disciplined 

moral and ethical behavior. Most of the popular student 

activities were religious organizations, literary pro-

grams, and organized residential associations. 

Ebel indicates that the period preceding the Civil 

War saw the development of student activities that were 
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basically related to the general purposes of higher educa-

tion in that time. During the early stages, the goal of 

higher education in America was to conserve culture. As 

a result, student activities were confined primarily to 

religious societies that were intended to confirm the 

piety, not the intellect, of undergraduates. Neither the 

tone nor the method of education encouraged academic free-

dom; its main objective was to institute rigid discipline 

by the faculty to ensure that every student observed the 

highest standards of moral and ethical behavior in prepara-

tion for civil or religious leadership. Disciplinary role 

responsibilities precluded friendly relations between 

faculty and students, for the most part (1, p. 2; 14, 

p. 1359). 

Following the Civil War, cocurricular activities were 

governed by literary societies. In most colleges and uni-

versities the curriculum was founded solely on the search 

for knowledge and truth. As the faculty gradually began 

to develop greater interests in the world of research and 

scholarship, a vacuum developed in the social life of 

colleges campuses, and the result was that students were 

left to their own devices--that is, they dedicated them-

selves to the pursuit of fun and fellowship, unhampered 

by serious academic considerations and without the ad-

vice or guidance of the faculty. According to Leonard 
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(1956), a reason frequently given for this development was 

that it occurred as a reaction against the impersonalism 

and classical formalism of the university. Student ac-

tivities during this period included debates, collecting 

and maintaining libraries, and student government. Later, 

in the 1920s and 1930s, Greek-letter fraternities succeeded 

and largely replaced literary societies (14). 

The View of Student Personnel Staff 

The student personnel view has evolved during the twen-

tieth century, broadening the concept of education to 

include attention to the students' well-rounded develop-

ment—physically, mentally, emotionally, socially, and 

spiritually as well as intellectually (1, 11). In this 

view, the student is regarded as a responsible participant 

in his own development, not merely a passive recipient of 

an imprinted economic, political, or religious doctrine 

or vocational skill. Because the student is seen as a 

responsible participant in the social process of American 

democracy, his full and balanced maturity is viewed as a 

major end-goal of education and, as well, as necessary means 

to the fullest development of his fellow citizens (50, 

p. 2). The concepts expressed in these statements not only 

strongly advocate intellectual growth as a fundamental 

goal of higher education but extend this central idea to 
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acknowledge the importance of other aspects of students' 

development as well (1, p. 29). 

The outgrowth of this movement has been the creation 

of a variety of student personnel services, of which stu-

dent activities is one aspect and whose primary medium of 

operation is the cocurriculum and extracurriculum. The 

emergence of the student personnel movement may well be a 

further blending of the regulatory functions of the pre-

vious century and the caring relationship described by 

Williamson (1966). The general scope of the cocurriculum 

and its objectives depends upon the relationship of these 

cocurricular objectives to the overall mission and pur-

pose of the institution. Occupying a central role in the 

administration of most curricucular and extracurricular 

programs is the student personnel division which, in a 

coordinated or centralized administrative structure, em-

braces most of the specialized professional-level agencies 

serving students in their out-of-class life. Along with 

these changes came a rapid expansion of student activi-

ties and an attempt to bridge the gap between students' 

out-of-class life and the objectives of the universities 

and colleges. The most important aspect of this era was 

not simply the course of study but the cultivation of 

educated gentlemen in an environment of friendship and 

social development through fraternity houses, good 
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sportsmanship, and athletic teams. As a result, the col-

lege became a social arena of sorts in which the class-

room was no longer the most important component (14, pp. 

1360-1362; 50, p. 1). 

The Integrative View 

The integrative view is the most recent outlook on 

the cocurriculum. This view has emerged as a wholistic 

approach, a thrust of the student personnel movement sup-

ported by faculty members whose experience with students 

has convinced them that learning is not and could not be 

a segregated function of the classroom. These professors 

perceived that genuine learning could take place in stu-

dent organizations and activities under faculty guidance. 

Furthermore, it was believed that such extra-class activi-

ties, whether organized formally or informally, represent 

a rich but often untapped educational resource that com-

plements traditional classroom learning (1, p. 3). 

In the integrative approach, faculty and innovative 

student leaders developed action-oriented curricular 

models that included work-study programs in which the stu-

dent alternates academic study with work every three or 

six months, programs of work abroad, cooperative living, 

and other activities. The purpose of these models was to 

integrate living and learning. Educators favoring this 

approach believe that intellectual and personal development 
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are inextricably intertwined. Faculty and student ad-

visors use their expertise to assist student committees, 

clubs, and societies to organize educationally meaningful 

programs (9, p. 21). Bloland states that these activities 

are rich because they provide a variety of experiences 

that can put living flesh on the bones of scholarship, to 

the extent that the students actually practice or live 

what they have learned. In Bloland's opinion, this kind 

of learning has been untapped because educators have not 

recognized its potential for human learning (1, p. 1). 

Programs and projects established and implemented 

in accordance with the integrative view incorporate the 

study of curriculum and evaluation of courses by student 

government committees and professors. Joint faculty com-

mittees work on academic policy considerations. Student 

groups sponsor forums, debates, and symposia on a variety 

of intellectually stimulating and controversial topics; 

students tutor children in culturally deprived neighbor-

hoods; Greek-letter fraternities help to bridge the gap 

with faculty-fellow programs or with speakers and scholar-

ship advisors from the faculty and staff. Faculty com-

mittees on student life are also in operation (1, p. 3). 

Wilson advocates the integration of curriculum and 

cocurriculum, emphasizing that those who stress character 

growth as a goal will gain from valid integration in college 



31 

life (51, p. 32). Brubaker and Rudy suggest that, by 

taking positive action to integrate the curriculum and co-

curriculum, classroom and campus can be brought together 

again. They believe that higher education becomes more 

relevant through the linking of cocurricular activities to 

educational objectives (3, p. 317). Various sources state 

that, as better prepared and more able students enter col-

leges, they show less interest in cultural life and gravi-

tate toward academically related activities which stimulate 

their thought and emotional commitment. The movement is 

toward informal small group activities rather than large 

group activities (1, pp. 2-3). 

The International View 

In the history of the development of cocurricular pro-

grams and activities in American higher education, one 

finds the addition of a new dimension--an international 

dimension--in programming (1, p. 23). A brief review of 

related literature on the development of cocurricular pro-

grams and activities for international students in American 

institutions of higher education indicates that this inter-

national dimension was added to the operation of colleges 

and universities during the eighteenth century, and, as a 

result, cocurricular programs for internationals were in-

corporated in higher education. The early organization of 

these cocurricular programs and activities was intended 
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to promote mutual understanding and goodwill throughout 

the world. Education was used as a means of attaining 

this goal, and the concept of study abroad was introduced 

as a means of complementing the process of higher educa-

tion through diffusion of knowledge (33, pp. 4-12). 

One of the earliest important developments in the area 

of the cocurriculum prior to World War I was the organiza-

tion of the first cosmopolitan club on the campus of the 

University of Wisconsin at Madison in 1903. The purpose 

of establishing this club was to foster mutual protection 

and support. By 1910, the American Association of Cosmo-

politan Clubs had been established, an organization that, 

at the present time, has more than 20,000 members. Also 

in 1910, the first campus international house was estab-

lished at Cornell University in Ithaca, New York, by the 

Cosmopolitan Clubs. It was believed that study abroad 

would not only develop the whole man--a time-honored 

function of higher education--but help to develop mutual 

understanding and lasting bonds between students who shared 

a common language and racial origin. Study abroad was a 

means of international exchange (33). 

A similar organization recently developed in New 

York City is the Intercollegiate Cosmopolitan Club. This 

club, with 1,020 active members from 65 countries, has 

constructed a $2.5 million facility containing a 125-room 
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dormitory for women, a 400-room dormitory for men, and ex-

tensive up-to-date equipment for social and recreational 

purposes. Other international houses have also been estab-

lished at the University of California-Berkeley, the Uni-

versity of Chicago, Boston University, and Columbia Uni-

versity and other institutions of higher education. In 

these houses international students find living quarters, 

club facilities, libraries, and American companions, and 

international understanding, goodwill, and mutual respect 

are promoted through special cocurricular programs. Cosmo-

politan Clubs on the campus usually offer international 

nights, dances, receptions, and other activities. When a 

local cosmopolitan club is active, international students 

find ample opportunity for social contacts not only with 

other internationals but with American students as well. 

These contacts widen the students' circle of acquaintance 

and promote their social welfare (33, pp. 42-44; 48, pp. 

214-217). 

Another important development in the history of cocur-

ricular programs and activities for international students 

was the founding of the Committee on Friendly Relations 

among Foreign Students in 1911 by a group of men in New 

York City under the leadership of John H. Mott. Its pur-

pose was to ease the adjustment problems of international 

students. Originally, the committee was an independent 
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entity, but it was later reorganized as the International 

Committees of the Young Men's and Young Women's Christian 

Associations (YMCA and YWCA). The personnel of the Com-

mittees were drawn from several Christian bodies and in-

cluded student departments of several international com-

mittees, mission boards, the Student Voluntary Movement, 

and the Committee of Reference and Council. The YMCA/YWCA 

International Committees are interdenominational and inter-

national in their membership and spirit (33, pp. 4-6; 48, 

pp. 228-229). They seek to meet students' immediate needs 

and to assist them in realizing their highest aspirations. 

The Committees hope that, after their return home, inter-

national students will devote their energies to the promo-

tion of international friendship and goodwill. 

After World War I, education was viewed as a means 

of developing the international mind. It was believed 

that an atmosphere dominated by mutual understanding and 

friendship was necessary for the development of this in-

ternational mind, among nations cooperating on an equal 

basis rather than under a supergovernment. The assump-

tion was that universities should seek and claim leader-

ship in the new movement of international understanding, 

international cooperation, and international responsibility 

(33, p. 12). 
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The International Committees of the YMCA and YWCA of-

fer two types of services: those rendered by their New 

York offices and those rendered through the field travel 

of their secretaries. Services are available at no cost 

to both professors and students from all countries regard-

less of race, color, or religion. The Committees have 

varied interests. Much of their work is conducted in aid-

ing organizations and individuals throughout the United 

States that provide assistance to international student 

visitors. The National Christian Association is affiliated 

with the Foreign Relations Committee (FRC), and its New 

York office maintains correspondence throughout the world 

with missionaries and educators but particularly with in-

ternational students in the United States. Through friend-

ship with these internationals Americans may gain an 

understanding of and sympathy for other countries and 

their inhabitants (27, p. 40; 33). 

The activities of the YMCA/YWCA International Com-

mittees' field offices are numerous and diverse. They 

provide information to internationals and Americans and 

arrange meetings between them, publish directories, organize 

special conferences on behalf of international students 

and national organizations of various countries (e.g., 

the student associations of China, Korea, Japan, India, 

etc.), and the like. Field offices also act as clearing 
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houses for information on activities promoted in colleges 

and universities. The traveling secretaries conduct 

seminars, entertainment activities, gospel team services, 

international nights, group receptions, and parties, and 

promote the forging of friendships within individual 

homes. The secretaries also supervise local and regional 

conferences on international student problems and needs 

and assist national associations, civic clubs, churches, 

and other bodies in organizing banquets and other social 

activities and encourage attendance at summer conferences. 

The final responsibility for carrying out these activities 

rests with local student Christian associations and churches. 

A faculty committee is typically appointed to assist such 

local Christian associations of international students, 

and female students provide hospitality, friendship, and 

services to deal with the personal problems of young 

international women (27; 48, p. 40). 

Another important development in the area of cocur-

ricular programs and activities for international stu-

dents was the establishment of the earliest English program 

at the University of Michigan in 1911 to improve the Eng-

lish proficiency of foreign students. Later the Institute 

of International Education (HE) was formed in 1919. The 

IIE, the single largest and most influential private agency 

in the field of educational exchange between the U.S. and 
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countries throughout the world, offers all types of assis-

tance to international students such as organizing summer 

programs on health and recreation, preparatory courses for 

college entrance, and many others (33, p. 40). 

During and after World War I, cocurricular programs 

were implemented as a component of relief services on a 

large scale to alleviate the pain and suffering caused by 

the war. Programs were organized on humanitarian grounds 

for the purpose of helping the injured and deprived. 

Officers of the University Union of American College Men 

who were members of the American Expeditionary Forces es-

tablished clearing houses for questions of international 

education and cultural relations, and the League of Na-

tions rendered special services to foreign students (27, 33). 

Various other voluntary organizations have also par-

ticipated in organizing cocurricular activities for in-

ternational students in American institutions of higher 

learning. One of these organizations is the Federation of 

Educational Associations, established in San Francisco in 

1923, for the purposes of securing international coopera-

tion in educational enterprise, fostering the dissemina-

tion of information concerning education in every form 

among the peoples of all nations, cultivating international 

goodwill, and promoting peace throughout the world through 

educational channels. Another of these voluntary 
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organizations is the Sister American Professional Socie-

ties, whose purpose in coordinating cocurricular activi-

ties is to increase mutual knowledge among international 

and American students, participate in publications, and 

study the customs and mores of various cultures, methods 

of education, ways of life, etc. (48, p. 220). 

With the approach of World War II, the flow of inter-

national students to the United States radically increased 

as European universities began operating on a wartime basis. 

After the war, with the combined exchange of students 

through the Fulbright Act of 1946 and the Smith-Mundt Act 

of 1948, the U.S. expanded its role in educational exchange 

with potentially all the countries of the world (11, p. 

52). The educational exchange services of the Department 

of State took on a permanent role in American government 

(5, p. 22). 

With these greatly increased numbers of international 

students came increased problems for American higher edu-

cation, and action began to be taken to resolve these 

difficulties. The National Association of Foreign Stu-

dent Advisors, founded in 1948, was charged with the 

responsibility of counseling international students and 

handling administrative matters for them. The establish-

ment of this association constituted recognition of the 

fact that international students, en masse, were posing 
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serious problems for institutions of higher education. In 

addition to these institutional concerns, the international 

students themselves were beginning to voice their disap-

pointment with life and education in the United States. 

The need for counseling became apparent (10, p. 20; 40, 

p. 10). 

The early 1960s have frequently been referred to as 

the "international era." General agreements on tariffs 

and trade reduced the cost of education for international 

students, and the Peace Corps promoted international 

understanding and goodwill. In 1966, President Lyndon 

B. Johnson's message to Congress emphasized the need to 

strengthen U.S. capacity for international educational 

cooperation. This directive resulted in the passage of 

the International Education Act of 1966, although it was 

never funded. Then the U.S. involvement in Vietnam caused 

many people to question the value of promoting interna-

tional understanding. Less emphasis was given to inter-

national education at the federal level, and states began 

to increase tuition charges to international students 

(5, pp. 20-24). 

In addition to the abovementioned cocurricular en-

deavors, several other new efforts have also been made in 

recent years to integrate international students into the 

system of American higher education. The purpose of 
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these efforts was to help both international students and 

the institutions in which they are enrolled to obtain the 

maximum benefit from their interaction. Several authors 

have discussed the value of encouraging international 

students and American students in various international 

programs on an equal basis; Augley (1966) describes annual 

program simulations at United Nations assemblies, and Moore 

recommends both formal and informal methods of motivating 

exchanges between American and international students on the 

local campus (14, p. 1363). 

Stark (1966) discusses an organized human relations 

program emphasizing seminars and forums on civil rights 

and incorporating active service programs for minority 

groups. Innovations in religious programming have been 

addressed by Carey (1962) and Buerk (1965), and Anderson 

(1965) and Butler (1965) have written about the contempor-

ary and future prospects of fraternities (14). In his 

useful study on College Life as Education in World Outlook, 

Wilson sees cocurricular programs and activities as having 

special importance to anyone who is concerned with inter-

national affairs (51, p. 182). Bloland suggests that, 

through the development of such programs, American stu-

dents benefit from the presence of international students 

in their midst, and international students themselves can 

profit from a greater understanding of American culture, 
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particularly if the college makes a special effort to at-

tain those ends (1, p. 7). 

Jenkins says that international students offer unique 

contributions to the classroom. One group of students, 

for example, prepared a manual on "Learning with Foreign 

Students" which has been described as a handbook on enrich-

ment. Jenkins also discusses larger international student 

enrollments in the U.S. and their significant economic im-

pact on educational institutions and communities throughout 

the country, and he cites the active participation of in-

ternational students in cooperative ventures and community 

development programs. In general, cocurricular activities 

provided by these international students are recognized 

as essential elements of a complete educational experience 

(15, p. 2; 24, pp. 16-17). 

Goals and Purposes of Education Abroad 
and the Problems of International 

Students 

A historical review reveals that the goals motivating 

international students to travel abroad to acquire higher 

education are the following: (1) the desire to complement 

the process of higher education; (2) the desire for know-

ledge and human curoisity about alien cultures; (3) the 

fame of a specific institution's staff, the quality of its 

libraries, and the esteem in which its degrees and diplomas 

are held; (4) the desire to study under "those teachers who 
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read the books," implying that what these teachers and 

books have to offer is considered to be culturally valua-

ble and desirable for the individual and later, by extension, 

for his group; and (5) localization of educational resources 

such as a highly qualified faculty and staff, books and 

laboratories, and financial assistance (33, pp. 2-6). 

The expansion of educational facilities in the world 

community to equalize the distribution of knowledge, tech-

nical skills, and other benefits through goodwill and mutual 

understanding not only helped nations to raise their level 

of economic and social development but created problems for 

the institutions of higher learning in which services were 

rendered. A review of related literature indicates that 

these problems are caused, to some extent, by the nature 

of education in the foreign environment and that, in turn, 

poses difficulties that hinder international students' 

progress in their acquisition of basic knowledge and 

technical and attitudinal skills. Metraux lists the fol-

lowing problems: (1) Language is a barrier which must be 

overcome before the acquisition of knowledge is possible. 

(2) Teaching and evaluation methods vary. (3) Research 

procedures make gaining experience abroad a difficult proc-

ess. (4) Standards of performance in the U.S. are quite 

different from those in the students' homelands. (5) 

Homesickness and other psychological factors may nullify 
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the potential benefits of the entire experience in the 

U.S. (6) Programs offering specialized knowledge and 

techniques may be highly localized due to the limited 

availability of materials. (7) In some cases, academic 

requirements primarily designed for American students 

may retard and handicap the learning of international 

students. (8) The relative rigidity of the American 

system of higher education and the fact of studying out-

side one's own environment may impair the educational 

achievement of international students in the United 

States (33, pp. 44-48). 

The difficulties faced by international students 

from developing countries are numerous and varied, espe-

cially soon after their arrival in the United States. 

The problems of these students are summarized as follows: 

(1) the potentially debilitating psychological phenomenon 

of culture shock; (2) preconceived notions of American 

life and culture, most of which may not have come from the 

best examples of American society; (3) suspicion and cur-

iosity about American prosperity, which has a bearing on 

the attitudes of some international students; (4) social 

prejudices based upon skin color or other factors; (5) 

insufficient sources of information regarding the American 

lifestyle; (6) inability to cope with the fast pace of 

life in the United States; (7) finding American food to 
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be lacking in flavor; (8) difficulty in obtaining housing 

and transportation; (9) obstacles posed by American class-

room academic requirements; (10) the language barrier, par-

ticularly that embodied by American idioms; (11) problems 

posed by the unfamiliar customs governing social relations, 

including dating habits and male-female relationships; (12) 

insufficient funds; and (13) regulations restricting the 

ability of foreigners to obtain employment in the United 

States and the unfamiliar aspects of American law and order, 

such as city ordinances, the administration of social agen-

cies, the operation of banks, and the like (47, pp. 51-64). 

One of the widespread grievances of international stu-

dents concerns the qualification or degree awarded at the 

end of their course of study. In many countries formal 

recognition is given only to specific nominal qualifications 

or degrees and students returning to their homeland after 

studying in the United States, no matter what level of 

achievement they may have attained in an American college 

or university, can earn no recognition of their efforts if 

the qualifications they have obtained abroad are not in-

cluded within the category prescribed by their government 

as necessary for their further advancement (38, p. 22). 

The literature also indicates that the complexity of or-

ganization and function within American institutions of 

higher learning do not always match the concerns of foreign 
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students. Too often academic courses and training are 

based solely upon American experiences and resources. The 

needs that are foremost in the minds of international stu-

dents may not be considered by the institution's faculty 

members (43, p. 22; 44, p. 10; 53, p. 6). 

A brief survey of related literature pertaining to 

problems and benefits of international students studying 

in American institutions of higher education indicates 

that these problems and benefits are complex. The re-

search displays differing judgments regarding the interna-

tional students' difficulties and the types of solutions 

required to alleviate those difficulties. Several studies 

agree, however, that one of the most severe problems of 

international students is adjusting to the American system 

of higher education (8, p. 40). Geze concludes that aca-

demic success is "significantly associated with the stu-

dent's overall adjustment," and this is especially true 

when the student's main objective for his sojourn in the 

United States is the successful completion of a college 

education (18, p. 135). Cabal states that faculty members 

constitute a more significant element in the adjustment of 

foreign students than international student clubs, foreign 

student advisors, or casual peer group friendships (4, 

p. 41). 
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Studying the relationship of academic performance to 

other factors, Moghrabi found that an unsatisfying social 

environment, inadequate housing, and an unsuitable diet may 

be correlated with poor academic performance; age, physi-

cal illness, and homesickness, however, were not found to 

be critical to the student's academic adjustment (37, pp. 

329-334). 

In a detailed study of the social attitudes and social 

relations of international students, Selltize and her col-

leages concluded that "on the whole, students who had more 

extensive and more intimate social relations with Americans 

seemed to adjust more easily and enjoy their stay more." 

These students sustained fewer personal problems such as 

homesickness. Although the researchers did not find that 

social relations "lead to easier adjustment or more adjust-

ment," it is likely that social relations and adjustment 

reinforce each other, with social relations easing adjust-

ment and greater adjustment freeing the student to enter 

more fully into social relations (44, p. 158). Shaffer 

and Dowling analyzed the impact of foreign students on 

Americans and the relationships between these groups of 

students. They determined that initial contacts between 

international and American students took place primarily 

as a result of informal and spontaneous meetings and that 

these contacts arose from academic interests rather than 
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from organized activities such as orientation programs (4, 

pp. 40-41). 

Research in the area of cultural adjustment has not 

been plentiful, but the studies that have been conducted 

suggest that culture has a significant impact on the adjust-

ment of international studies. Morris concludes that a 

"two-way mirror phenomenon" affects this adjustment. The 

students' perceptions of how Americans feel about their 

homeland are important; if those perceptions are negative, 

the students' self-esteem is threatened and they tend, in 

turn, to develop negative attitudes toward Americans (39, 

p. 215). In addition, as Geze states, "in the absence of 

a program of guided cultural contacts, students tend to 

select positive or negative perceptions . . . that foster 

their initial attitudes toward this country." The type 

of the student's interactions and the quality of his ex-

perience are important factors in his social and cultural 

adjustment to his new environment (18, pp. 129-130). 

With regard to personal adjustment problems, the gen-

eral consensus among researchers indicates that the fol-

lowing problems are experienced by some, if not all, 

international students: homesickness, lack of adequate 

housing facilities, insufficient funds, dietary concerns, 

and physical illness. Dominguez reports that international 

students tend to develop emotional problems which are 
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frequently manifested in psychosomatic complaints (10, 

p. 83). This view is substantiated by Williamson, who 

maintains that foreign students tend to visit the university 

health services more frequently than their American counter-

parts (49, p. 188). Winkler reports that increasingly dif-

ficult work restrictions, ineligibility for federal aid, 

the burden of rising costs exacerbated by reduced state 

and institutional subsidies, and devaluations of their na-

tive currency are all factors that contribute to financial 

problems among international students (52, pp. 17-19). 

Two researchers have enumerated and studied four 

types of adjustment problems. Sharma examined the specific 

types of difficulties experienced in each category, as-

sessed their relative severity, and concluded that aca-

demic problems were the most severe and took the longest 

time for students to resolve. Social and cultural problems 

were slightly less severe, and personal problems were least 

severe (45, p. 145). In complete contradiction to the bulk 

of the literature, which maintains that foreign students 

experience significant adjustment problems, Morris found 

that "by and large, the foreign student is a very well-

adjusted person . . . He seems to be this way regardless of 

length of stay and without an orientation program . . . " 

Morris concluded that 80 per cent of international students 

are favorable toward America and Americans, 87 per cent 
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are satisfied with their social experiences, 92 per cent 

are satisfied with American life, and 66 per cent have close 

American friends (39, p. 140). 

A study conducted in British universities concluded 

that international students in institutions of higher edu-

cation encounter similar adjustment problems to those sus-

tained by foreign students in the United States. One of 

the problems associated with the student's academic suc-

cess is his adjustment to a climate and culture that are 

profoundly different in almost all respects from those to 

which he was previously accustomed. International students 

must not only face the problems of their British counter-

parts but cope with additional difficulties and handicaps 

as well. They must tackle a demanding course of study and 

the equally demanding task of coming to terms with a 

wholly unfamiliar pattern of life through the medium of 

a language which is not their own and of which they may 

lack an adequate mastery. A second problem is that the 

international student has to adjust, in a sense, to two 

markedly different societies. He must adapt to the demands 

of the institution to which he is temporarily attached and 

try to become an acceptable and effective student, and he 

must also learn to live in the larger society and to endure 

the intolerance and prejudice that he may encounter in his 

interactions with its members. International students and 
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those who teach, advise, and counsel them need information 

about the demands that they will be required to satisfy if 

the university community and the students themselves are 

to achieve a mutually satisfactory adjustment (38, pp. 

5 - 6 ) . 

For the majority of international students, the transi-

tion to a new institution of higher learning involves 

leaving their homes, frequently for the first time, espe-

cially if they are traveling overseas. This relocation 

can give rise to an array of problems which, although not 

directly associated with the students' academic work, may 

nevertheless have a significant bearing on their progress 

in this respect. First of all, the international student 

must adjust to an unfamiliar physical, social, and cultural 

environment. Foreign students are also confronted with 

the problems that stem from the requirement that they 

assume responsibility for the organization of their time 

and the management of their daily affairs, and these 

problems may be compounded by the confusing effects of an 

unfamiliar environment (38, p. 4). 

The British study also revealed some of the specific 

obstacles that interfered with the academic success of 

international students in British institutions of higher 

education. First, only half of the students had received 

previous training or instruction in the subjects they 
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elected to pursue in England. Second, students were often 

inadequately prepared for or informed about the prescribed 

program of study that they were required to follow. For 

example, many Middle Eastern students claimed that they 

had been given no information about their present courses. 

Of those who had received information, more than a third 

complained that it was insufficient and a few declared that 

it was positively misleading. Third, students had been 

led to believe by the educational advisors attached to 

their embassies that they were qualified to enter British 

universities, but they were dismayed to find that in fact 

they had to spend an extra year in England in order to com-

plete the necessary array of prerequisite courses. Fifth, 

the scholarships and leaves of absence granted by students' 

sponsoring institutions were given for only limited periods 

of time, but the duration of the required courses of study 

was longer than the duration allowed for these scholarships 

and leaves, resulting in recurrent financial difficulties 

for some students. Therefore students wanted to be pro-

vided with an accurate estimate of the cost of supporting 

themselves abroad. The survey also revealed that many 

international students experienced difficulty in adjusting 

to the methods of teaching employed in foreign universi-

ties (53, pp. 25-42). 

Other studies investigating the experiences of inter-

national students in U.S. colleges and universities reveal 
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that those experiences varied from one institution to 

another. The most important and most satisfying experiences 

of international graduate students were assistance with 

effective English skills, an American roommate, and a job 

waiting at home. In general Craig's study concluded that 

international students placed much greater emphasis upon 

their academic and professional goals, including the need 

for practical training, than they did upon non-academic 

matters. Although students were generally satisfied with 

their progress in achieving their academic goals, lack of 

practical training and career uncertainty were reported 

as matters of concern. Craig also emphasized the impor-

tance of the integration of international students with 

their American peers, especially in the academic area (8, 

p. 42). 

International students on assistantships seemed to be 

more satisfied than fully-sponsored or self-supporting 

students because their work allowed them to become part of 

the educational system and gave them more frequent con-

tacts with faculty members and with American students. 

Fully-sponsored students, in contrast, had only a periph-

eral existence with regard to the faculty of their insti-

tutions and Americans in general. Some students became 

well integrated, albeit with difficulty, but, because of 

the problems inherent in coping with a strange new culture, 
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international students have tended to associate in isolated 

national enclaves that negate many of the positive effects 

of American culture. Furthermore, American students, busy 

with their own concerns and problems, often do not make the 

extra effort required to become acquainted with their inter-

national peers. As a result of this mutual distance between 

American and foreign students, many of the potential advan-

tages of international exchange and visitation are not 

realized (6, p. 7; 21). 

The Importance of Institutional Planning 

As indicated by this review of research, a large num-

ber of studies have been conducted regarding the adjustment 

problems of international students and the benefits of their 

presence in institutions of higher learning in the United 

States. Yet, none of these reported studies has dealt with 

either curricular or cocurricular goals, objectives, and 

programs. According to Berendzen, "The nation as a whole 

and many universities individually do not have any plan or 

policy of any form with respect to international students" 

(51, p. 58). The most frequently made recommendations by 

researchers are to develop a rationale for the presence 

°f international students and reasons for having them on 

the campus (46, p. 161). 

With greatly expanding technology in communication 

and transportation, the United States has made contacts 
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with countries around the world through educational chan-

nels, and expanding and strengthening international educa-

tion have been among the intrinsic purposes of higher 

education. The pattern of higher education in this country 

has changed dynamically in the past several decades and 

is expected to continue to change in the future. The 

inevitable leadership role of the United States in world 

affairs and its concomitant responsibilities were acknow-

ledged as early as 1948, and the education and training 

of students from countries throughout the world was one of 

the most valid and far-reaching means of fulfilling that 

role. The international commitments of American colleges 

and universities are permanent. Higher education has the 

responsibility to deal effectively with the world view, 

and with that responsibility comes an opportunity to bring 

universities and colleges into a new kind of public ser-

vice (41, p. 23). 

Posvar indicates that, although the growth of the 

international student population in the U.S. has increased 

dramatically, many colleges and universities have shown 

little interest in either assessing the special needs of 

these students or in evaluating the impact of the increas-

ing numbers of foreign students on their own institutional 

functioning (41, p. 41). The literature indicates that 

only a few educational leaders are now considering a more 
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balanced approach that will not only foster a realistic 

attitude toward new international students but improve 

education for American students as well (8, p. 41). Se-

veral educators suggest that one way to improve the 

situation is to undertake a needs assessment as a pre-

liminary phase in systematic planning. The needs identi-

fied will yield data for setting goals and for translat-

ing those goals into objectives and programs for the 

institution (25, p. 4; 35, p. 23). 

Institutional goal-setting represents an extensive 

effort on the part of management to conceptualize organiza-

tional purposes and to coordinate the various units and 

subunits of the enterprise. This system allows individ-

uals in the organization to participate in the process 

of goal-setting. A review of related literature suggests 

that the process of integrating the goals, objectives, and 

programs of all concerned individuals with those of the 

organization as a whole is not an easy task. In any organi-

zational setting it is urged that the criteria for an indi-

vidual's or a group's performance must be mutually decided 

in advance. In making these decisions, system and subsystem 

managers jointly identify common goals and define each in-

dividual major area of responsibility. Hersely and Blanchard 

suggest that this process has two advantages. First, it 

permits subsystem managers to participate in determining 
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the basis on which their efforts will be judged; second, 

involving subunits in the planning process will increase 

their commitment to the goals and objectives established 

(21, pp. 126-127; 34, p. 26). 

Educational management is thought to be a special 

kind of leadership that facilitates the integration of 

organizational and individual goals to secure cooperation 

and understanding for implementing organizational change. 

One of the ways in which effective managers bridge the gap 

between individuals (managers and heads of subunits) is by 

developing a mutual commitment to their followers (21, p. 

Ill). Coch and French found that, when managers and em-

ployees discussed proposed technical changes, productivity 

increased and resistance to change decreased after these 

procedures were initiated (21, p. 84). Kurt Lewin's study 

also indicates similar results. These studies suggest 

that involving employees in decision-making tends to be 

effective in society (7, p. 4; 29, p. 460). 

A survey of related literature suggests that the 

most useful tool for this purpose is management by objec-

tives (MBO). MBO is considered a systematic means by 

which the individual and the organization can decide what 

is wanted or what should be done and formulate a plan of 

action to reach the identified purposes, goals, and objec-

tives (21, 34). In this process the first and foremost 
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important step is to set goals. Sources of information 

also suggest that institutions of higher learning have a 

special obligation to carry a program of institutional 

research beyond the obvious concerns of efficiency and ef-

fectiveness; higher education must be dedicated to the 

production of individuals who are capable of making wise 

judgments (22). As Dressel observes, choices and decisions 

based upon extensive knowledge and evidence are better 

than those made without knowledge and evidence (12, p. xi) , 

and Richardson agrees that no university should stop with 

one self-study but should instead create some mechanism for 

continuing introspection about its goals and objectives 

(42, p. 297). 

The process of goal derivation, goal clarification, 

and goal prioritizing is a necessary function in the 

planning task. Major goals deserve more effort toward 

their accomplishment than the mere assertion of their im-

portance. If the goal is important, some urgency is con-

nected with the attainment of its desired outcomes. If 

those outcomes are not achieved in a timely manner, cer-

tain undesirable consequences are likely to follow; that 

is, either a desirable outcome will fail to occur or an 

undesirable outcome will be likely to occur if the goal 

is not achieved effectively and on time. The system's ob-

jectives and programs require the same degree of specificity 

as any other behavioral objective (30, p. 12; 34, p. 8). 
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Miller suggests that an institution of higher learn-

ing should plan its master goal, renewal, and accounta-

bility system for future years. The purpose of the master 

goal plan and accountability system is to provide a roster 

of goals, sub-goals, performance functions, and monitoring 

devices for the institution of higher learning. This goal 

planning accountability system can provide the mechanism 

whereby an institution of higher learning may concentrate 

its efforts upon a roster of goal priorities which have 

been mutually determined, broadly accepted, and adopted 

by its members for completion in specific time periods. 

This system will allow individuals in the organization to 

participate in the process of goal-setting (34, pp. 93-

101; 35, pp. 1-3). Breuder emphasizes that institutional 

goal determination has two end products: identification 

of goals and establishment of priorities. Goals must be 

developed which can accommodate diverse constituencies and 

respond to changing and conflicting social demands (2, 

pp. 273-275). 

Miller indicates that master goal plan systems are 

systematically integrating various components of the 

system to provide a futuristic planning thrust. The pur-

poseful goal system must therefore be defined clearly and 

stated in terms of specific objectives in order to make 

clear what is expected, to identify where to find guidance, 
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and to decide with whom staff members are expected to 

coordinate their responsibilities within the framework of 

the system (35, p. 23). Some authors suggest that in an 

organization two types of goals are identified, outcome goals 

and support goals. Outcome goals are those ends which the 

educational institution seeks to realize and are eventu-

ally translated into measurable outcomes (e.g., curricular 

goals). Support goals facilitate the attainment of outcome 

goals, but they may be regarded as end goals in themselves 

since they are essential to the healthy functioning of the 

organization. An example is cocurricular goals (2, p. 8; 

19, p. 9). 

Goals, objectives, and programs are concepts of or-

ganization. Goals are very important, according to Cluis-

tensen, because they are the specific point of departure 

in the statement of complete and meaningful performance 

objectives. Goals are the chief concerns or targets of 

any program. They state the intrinsic ends which indi-

vidual programs are designed to accomplish. Goals provide 

direction and purpose toward a desired end. The purpose 

of goal-setting is to channel educational efforts toward 

relevant success. Objectives are specific performance 

outcomes expressed in terms of measurable behaviors. The 

purpose of translating goals into objectives is to evaluate 

each outcome to examine whether the stated goals and 
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objectives have been accomplished. Programs are planned and 

activities designed to accomplish goals and objectives. 

March and Simon distinguish programs of routine performance 

from programs that are strategies for change, explicitly 

relating program concepts to the latter. Two types of ac-

tivities are incorporated in programs, data collection 

and change behaviors (17, p. xi; 20, p. 12; 30, p. 8; 31, 

pp. 8-12). 

The Scope of Assessing Institutional Cocur-
ricular Goals, Objectives, Programs, and 
Activities for International Students at 

North Texas State University 

A brief review of related literature indicates that 

the presence of international students became a familiar 

sight on the campuses of American colleges and universi-

ties as early as 1874. Since that time the numbers of 

these students in the United States have increased tremen-

dously, and some future projections suggest that the total 

population of international students may rise as high as 

three-quarters of a million by 1990 and may exceed a mil-

lion by the year 2000 (21, p. 61; 42, pp. 4-9). The 

managers of higher education should systematically analyze 

and identify the needs of international students prior to 

planning any changes in either the curriculum or the co-

curriculum. Kaufman indicates that identification and 

clarification of significant objectives are necessary in 
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order to understand their operational implications and to 

determine whether realistic goals are attainable in light 

of institutional constraints (25, pp. 3, 48-69). 

The history of the development of cocurricular pro-

grams and activities for international students in rela-

tion to higher education at North Texas State University 

indicates that in recent years educational leaders encour-

aged NTSU to include an international dimension in its 

programs and services. As a result, the Office of Interna-

tional Programs was established at NTSU in 1976, replacing 

its predecessor the Office of Foreign Affairs. The purpose 

of the Office of International Programs was to provide ser-

vices and activities to supplement traditional educational 

experiences for international students at NTSU. As a part 

of this program, an English Language Institute was estab-

lished to increase the level of proficiency of those in-

ternational students who are academically qualified but 

lack adequate English language skills. This Institute 

was also intended to help to prepare such students for 

university life in the United States (23, p. 1). 

In 1978, a university-wide advisory and consultant 

group, the International Education Committee (IEC), was 

established. The IEC includes certain top-ranking adminis-

trators, professors who are intimately involved in the 

international dimension of education, senior personnel in 
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the International Programs Office, and two American and 

two international student representatives . The IEC car-

ries on its work through several working subcommittees: 

International Research, International Institute and Spe-

cially Sponsored Programs, Exchange and Travel, Interna-

tional Student Services, and Campus International and 

Intercultural Programs (23, pp. 3-4). 

The information obtained from the President's Task 

Force on Planning and Budgeting indicates that NTSU pri-

marily exists as a commitment of the citizens of Texas. 

The fundamental mission and goals of NTSU are the acquisi-

tion, preservation, and dissemination of knowledge through 

teaching, research, and scholarly production. Such a mis-

sion enhances the intellectual, scientific, and cultural 

growth of students through programs and a great range of 

other educative processes. The belief that through educa-

tion the human condition and the quality of life will con-

tinually be improved is shared by NTSU's board of regents, 

administration, faculty, staff, and student body. The 

university, although rooted in traditional practices, 

also perceives and responds pragmatically to the emerging 

needs of a dynamic society (36, pp. 3-4). 

The increased rate of growth of the international 

graduate student population at NTSU has created an aware-

ness of their needs on the part of faculty and 
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administrators. The administrators in higher education 

are seeking more effective ways of planning and managing 

international programs for graduate students. North Texas 

State University has the opportunity to be at the forefront 

of preparing the educational leaders of the world for the 

transformation and modernization of their societies. The 

function of higher education is seen as a means of bringing 

about social change and of realizing the aims of democracy 

rather than simply acting as a repository of knowledge 

(52, p. 4). 

Planning and organizing cocurricular learning exper-

iences based upon relevant needs, interests, problems, and 

goals means complementing the process of higher education. 

Bloland suggests that, in order for the cocurriculum to 

be a source of learning, it may be helpful to examine 

briefly the nature of learning and the philosophy of edu-

cation. According to John Dollard, learning is change 

and change is learning. Learning involves a change in 

behavior brought about through cocurricular programs and 

activities. It is the change in behavior which must be 

given attention in the formulation of performance objec-

tives (26, p. 17). The point to be emphasized here is 

that, although intellectual growth is the primary goal of 

higher education, "total" growth—social, cultural, per-

sonal, emotional, and intellectual growth and development--

can be facilitated through cocurricular activities. 



64 

Many educators believe that the development of inter-

national students through educational experiences is a 

continuing process of growth and development and of the 

liberation of individuals from other countries for leader-

ship positions to transform their own societies for their 

betterment. Freire indicates that the humanizing voca-

tion of the intellectual leader is to engage in the strug-

gle to liberate men and women for the creation of a new 

world and to open the way to the future. The basic assump-

tion underlying this educational philosophy is that, in his 

ontological vocation, as Freire terms it, man is a subject 

who acts upon and transforms his world and in so doing 

moves toward ever new possibilities of fuller and richer 

life. Freire states, "Men educate each other through the 

mediation of the world" (16, pp. 11-13). 

Bloland indicates that, as in traditional classroom 

learning, the key to learning in the cocurriculum lies 

in the hands of the teachers, whether they are members of 

the faculty or of the student personnel staff or graduate 

students or academic administrators. The teacher is im-

portant because his presence and influence in the cocur-

riculum can make the difference between student activities 

as random, non-purposeful, pleasant experiences and group 

participation that is related to educational objectives in 

a meaningful way. With faculty or staff guidance, an 
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involvement in activities can and should enlarge and extend 

the student's horizons, his skills, his value system, his 

poise, and his actual knowledge. All of these are de-

sirable outcomes (1, p. 1). 

Needs assessment provides data for identifying and 

formulating mutually agreed upon, high-priority institu-

tional cocurricular goals, objectives, programs, and ac-

tivities for international graduate students at NTSU. 

Kaufman indicates that this priority-setting is important 

because the money and time available to meet all the iden-

tified goals, objectives, and programs in any educational 

setting always seem to be insufficient. Thus, the sources 

and funds must be allocated to the projects with the high-

est priority and the highest payoff (25, p. 38). These 

identified high-priority goals, objectives, programs, and 

activities allow academic administrators, faculty members, 

student service personnel administrators, and international 

graduate students to decide upon a "map" of action to 

guide their efforts toward relevant success. 

Second, the identified needs in planning serve as a 

basis for organizing the most important programs to bridge 

the gap between what is being done and what might be done 

in the future. Needs also serve as the empirical basis 

for understanding where NTSU is at the present time prior 

to making further changes that involve people, money, and 

material. 
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Third, the very purpose of needs assessment is to un-

derstand where the institution is before determining where 

it wants to go. McMeeken states that the identification 

of needs is very important because a need-oriented plan 

operates on the premise that needs are absolutely neces-

sary and that the provision of educational services will 

satisfy them (32, p. 94). 

The rationale for establishing institutional goals 

has been summarized by Larson. He states that goals 

serve to 

1. Legitimate the organization in the eyes of its em-

ployees, its constituent groups, and the general public 

and provides the rationale to obtain the moral, financial, 

and political support needed for organizational survival. 

2. Identify accountability in terms of the organiza-

tion's societal functions and prevent or inhibit encroach-

ment on its function. 

3. Create norms which will commit employees and con-

stituent groups to a direction, to a common purpose, and 

to working for a better future. 

4. Promote norms which stimulate morale and motiva-

tion. 

5. Reduce random and discretionary employee and 

constituent behavior which limits organizational energy 

expended on control activities. 
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6. Enhance the effectiveness and efficiency of the 

decision-making process. 

7. Promote the integration of various functions which 

enhance organizational effectiveness and efficiency. 

8. Assist in planning and in determining how re-

sources are to be allocated. 

9. Guide the setting of policy. 

10. Establish standards against which to assess ef-

ficiency and effectiveness and to evaluate organization 

and employee performance (28, pp. 2-3). 
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CHAPTER III 

METHOD AND PROCEDURES OF THE STUDY 

The methodology employed in this study was a needs 

assessment process as described by Roger A. Kaufman in 

his book Educational System Planning (1). This method 

was selected as a result of a review of the most recent 

literature on educational system planning (1, p. 2; 

2, p. 11; 3, pp. 4-5; 4, p. 8). The theories of planning 

stressed the use of "system" models for the design and 

development of educational systems, projects, and pro-

grams. The system model provides procedures which are 

systematic, comprehensive, and scientific for the analy-

sis and identification of educational needs and problems 

and for designing strategies to resolve them. Such 

systematic planning begins with needs assessment. 

The study was conducted in two stages. The first phase 

of the inquiry involved the administration of an interview 

schedule. In this phase information was sought for two 

reasons. First, very little firm evidence had been gathered 

and documented concerning cocurricular goals, objectives, 

and programs for international students at either the 
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graduate or undergraduate level in American institutions 

of higher education. Second, one of the aims of the in-

quiry was not only to attempt to identify the goals, ob-

jectives, and programs that were related to the adjustment 

problems confronting international students in American 

colleges and universities but to examine the extent to 

which they were assessed and evaluated with regard to 

their systems performance. For this second purpose the 

criterion employed was a conceptualization, in written 

form, of cocurricular goals, objectives, and programs at 

North Texas State University, derived on the basis of 

institutional mission and goals analysis. 

The second stage of the inquiry involved the use of 

a needs assessment instrument designed to extend the study 

in order to implement information supplied by the inter-

view schedules. The purpose of this phase of the investi-

gation was to clarify any ambiguities contained in the 

written responses gathered by the interview schedule, thus 

providing fuller and more valid data for the study. During 

this stage efforts were made to determine whether any items 

in the questionnaire were constantly being neglected. 

Procedure for Development of the Instruments 

Using the needs assessment process, an instrument for 

needs assessment was developed for this study. The purpose 

of the instrument was to measure the discrepancies between 
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the perceptions of existing and desired institutional co-

curricular goals, objectives, programs, and activities of 

international graduate students studying at North Texas 

State University. Using both inductive and deductive logic, 

two different instruments were developed, as described 

above: an interview schedule and a needs assessment instru-

ment. Kaufman indicates that both inductive and deductive 

logic are necessary to determine two polar positions for 

the purpose of needs assessment (1, p. 44). 

Using inductive logic, a pilot study was conducted 

as the starting point for designing a needs assessment 

instrument. The basis for the design process was the as-

sumption that certain cocurricular needs exist and that 

they can be identified and documented. The purposes for 

initiating the pilot study were to survey general opinions 

regarding cocurricular goals, objectives, programs, ac-

tivities, and problems and to test the feasibility of the 

model as suggested by Kaufman. An interview schedule 

questionnaire (see Appendix A) was designed and employed 

to conduct the pilot study. Kerlinger indicates that the 

interview technique is the most commonly used powerful 

technique for securing general information from individuals 

(2, p. 412). 

The interview schedule questionnaire consisted of 

seven basic questions (see Appendix A). Questions one 
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through four were designed to obtain general information 

about cocurricular goals, objectives, programs, and ac-

tivities as the respondents saw them taking place in in-

stitutions of higher learning. Quesion five was designed 

to determine specific adjustment problems and solutions 

related to the academic, personal, socioeconomic, cultural, 

emotional, and spiritual development of international grad-

uate students at NTSU. Question six was designed to deter-

mine the perceptions of existing cocurricular goals, ob-

jectives, programs, and activities planned for international 

graduate students at NTSU. Question seven was constructed 

to determine priorities for cocurricular goals, objectives, 

programs, and activities for future planning for interna-

tional graduate students at NTSU. 

The questionnaire was tested in a preliminary inter-

view with two faculty members in the Division of Human 

Services, Foundation, and Multicultural Education and 

three international graduate students in the Division of 

Higher and Adult Education in the College of Education at 

NTSU. The objective of the preliminary interview was to 

test the clarity and content validity of the instrument. 

As a result of this test, some questions were rephrased. 

Using the interview schedule questionnaire, a subsample 

of ten administrators, including both academic and student 

support service personnel; ten graduate faculty members; 
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and twenty international graduate students were interviewed 

individually. The information obtained from the inter-

views was analyzed, and, using the process of mission and 

goal analysis as described by Kaufman and Mager, goals, 

objectives, and programs were systematized. The most rele-

vant statements pertaining to the data from the interviews 

were selected and incorporated in the needs assessment 

instrument. 

The objective of the needs assessment instrument (see 

Appendix B) was to measure the discrepancies between per-

ceived and preferred institutional cocurricular goals, ob-

jectives, programs, and activities for international grad-

uate students at NTSU. A column was placed on each side 

of the items in the instrument. The instructions for the 

perceived or "IS" column were as follows: "To the best of 

your knowledge, how important IS each cocurricular goal, 

objective, program, and activity for educating international 

graduate students currently at NTSU?" The instructions for 

the preferred or "SHOULD BE" column were as follows: "In 

your opinion, how important SHOULD each cocurricular goal, 

objective, program, and activity BE for educating interna-

tional graduate students at NTSU?" IS referred to the per-

ceptions of current conditions relating to cocurricular 

goals, objectives, programs, and activities, and SHOULD BE 

referred to opinions about what respondents desired as the 
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appropriate cocurricular goals, objectives, programs, and 

activities for educating international graduate students 

at NTSU. 

Using a five-point scale ranging from absolute im-

portance to lesser importance, the respondents ranked 

each statement in the instrument by assigning a numerical 

value in the two columns labeled "IS" and "SHOULD BE" to 

express the statement's perceived and preferred value. The 

five points in the scale were as follows: 

5 = of absolute importance 
4 = of great importance 
3 = of average importance 
2 = of less importance 
1 = of lesser importance 

Using five administrators, five faculty members, and 

five international graduate students at NTSU (not included 

in the final survey population), the instrument was tested 

for content and construct validity and for reliability. 

Content validity, according to Roscoe, usually implies the 

use of expertise to define a universe of intent, the care-

ful drawing of a representative sample of ideas from this 

universe, and preparation of those items to match the 

ideas. Construct validity seeks a unique combination of 

logical and empirical approaches to validity (4, pp. 136-

137). Reliability indicates that all of the various items 

in an instrument measure a single trait and that each 

respondent attempts every item (4, p. 134). 
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Population and Sample 

Population 

Because the focus of this study was the educational in-

stitution as a whole rather than any individual persons or 

groups within it, the population of the study was selected 

from four major areas, all of which were related, to some 

degree, to selection, tuition, advice and counseling, and 

guidance. It was assumed that these individuals were famil-

iar with the distinctive needs, problems, and characteristics 

that appeared to be associated with the relative success or 

failure of international graduate students at NTSU. 

The population with respect to the variables whose 

effects were to be controlled was stratified into four 

groups: academic administrators, faculty members, student 

personnel service administrators, and international grad-

uate students. All of the respondents were selected from 

North Texas State University in Denton, Texas. Using 

the major colleges and administrative offices which as-

sist international graduate students in some capacity, 

100 subjects were selected. The colleges were the College 

of Business Administration (COBA), the College of Educa-

tion (COE), the College of Arts and Sciences (COAS), the 

School of Home Economics (SOHE), the School of Library 

and Information Sciences (SOLIS), and the Department of 

Health Sciences (DOHS). The administrative offices were 
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those of the Graduate School, vice-presidents, Interna-

tional Programs, Student Personnel Services, International 

Education Council (IEC), and student organizations. 

Sample 

A sample of 100 subjects--13 academic administrators, 25 

graduate faculty members, 12 student personnel service ad-

ministrators, and 50 international graduate students--was 

drawn from subsets of the population to ensure that the 

distribution of the trait (cocurriculum) in it grossly 

matched its distribution in the population as a whole. It 

was intended to represent the best informed opinions on the 

cocurriculum for international graduate students at NTSU. 

The academic administrators surveyed represented deans of 

colleges, vice-presidents, chairpersons of divisions and 

departments, and coordinators of graduate programs. Faculty 

members represented academic advisors, committee members, 

and graduate assistants who served large numbers of inter-

national graduate students in their respective disciplines. 

Student service personnel represented directors and as-

sistant directors of student services, and the sample of 

students represented the ten foreign countries with the 

largest number of enrolled students at NTSU. Of the 50 

graduate students selected, 18 were master's degree stu-

dents and 32 were doctoral degree candidates. This sam-

ple size was considered adequate for the purposes of the 
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study. Kaufman states that selection in stratified sam-

pling is important and relevant to the needs assessment 

instrument chosen with regard to the type of results re-

quired. The purpose of selecting a stratified sample is 

to elicit total group and subgroup responses to each item 

in the needs assessment instrument (1, p. 45). 

A selected sample of academic and student service per-

sonnel administrators, faculty members who had worked with 

international students for at least one to five years, and 

international graduate students was chosen, and data were 

collected within various departments and colleges at NTSU. 

It was assumed that this sample would provide sufficient 

information on student needs and problems. Roscoe recom-

mends the use of a sample size of 30 or more to ensure 

investigator justification. He also suggests that, when 

sample groups are divided into subgroups, recommendations 

with respect to minimum sample size also apply to those 

subsamples. He indicates that with tight controls success-

ful research may be conducted with sample sizes as small 

as 10 to 20 subjects (4, pp. 182-184). 

It was assumed that those individuals who were in-

volved in advising, tutoring, counseling, and guidance were 

likely to be familiar with the course and degree require-

ments for students in their disciplines and therefore 

were in a position to make a valid assessment of 
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cocurricular goals, objectives, programs, and activities 

in light of the needs and adjustment problems of interna-

tional graduate students at NTSU. Similarly, the students 

selected for the sample represented considerable diversity 

in their race, geographic origins, and educational ex-

periences, but all of them had come to the United States 

to pursue their education at an advanced level. They 

were mature, knowledgeable about their chosen field of 

study and the problems they had encountered in the United 

States, and therefore able to appraise cocurricular goals, 

objectives, programs, and activities with the same accuracy 

as the administrators and faculty chosen for the sample. 

Procedures for Collection and Analysis 

of Data 

A letter requesting permission to conduct the study 

at NTSU was obtained from the College of Education at 

NTSU. The investigator then distributed and collected 

the needs assessment instruments. 

A total of 100 questionnaires were distributed to 

the selected sample. Seven to ten days were allowed for 

the return of the completed questionnaires. Distribution 

of the questionnaires began in the third week of April, 

1982, and 80 per cent of the questionnaires were distributed 

and collected in two weeks. The remaining 20 per cent were 

collected by the third week of May; this time lag resulted 
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from the scheduling of final examinations at the beginning 

of that month. A delay was experienced in receiving four 

questionnaires from students; two questionnaires distributed 

to faculty members were lost in the mail, and three ques-

tionnaires were disqualified because they were not complete. 

Three additional international graduate students and two 

faculty members from the same departments were selected to 

replace these five absent and incomplete responses to reach 

the original total of 25 faculty members and 50 students. 

Information on the number of questionnaires distributed 

and returned is presented in Table I. 

The needs assessment instrument measured the discrepan-

cies between perceived and preferred cocurricular goals, 

objectives, programs, and activities. Analyses were con-

ducted separately for the total group and the four sub-

groups of respondents because it was supposed that some 

significant differences might appear in relation to cer-

tain items among and between the broad groups and sub-

groups in the sample. The statistical procedures selected 

for the purpose of summarizing the data included item 

analysis, percentages, and rank ordering and interval 

measures. Item analysis aids in dividing scores into two 

groups and identifying the relative importance of each item 

and the extent to which it discriminates (3, p. 19). Item 

analysis, according to Michaels, is a process of dividing 
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TABLE I 

DISTRIBUTION AND RETURN OF NEEDS 
ASSESSMENT INSTRUMENTS 

Respondents 
Number 

Distributed 
Number 
Returned 

Percentage 
of Return 

Academic adminis-
trators 13 13 100 

Faculty members 27* 25 100 

Student personnel 
service adminis-
trators 12 12 100 

International grad-
uate students 53° 50 100 

Total 105 100 100 

"Includes two additional questionnaires distributed 
to replace those lost in the mail for a final total of 
25 responses from faculty members. 

°Includes three additional questionnaires distributed 
to replace those returned incomplete by respondents for a 
final total of 50 responses from international graduate 
students. 

test scores into two groups and comparing individual item 

responses with each other. The criteria upon which this 

procedure must be based include the following: (1) The 

total test results for both groups must be arranged in 

a logical manner, analyzed, and evaluated separately; and 

(2) each item must be studied to determine whether it is 



85 

doing what is expected of it--i.e., comparison of items 

to determine discrimination (3, p. 460). 

Rank ordering was used to arrange the needs and goals, 

objectives, programs, and activities in priority order. 

Since the data were arranged on an ordinal scale, the 

relative importance of cocurricular goals, objectives, 

programs, and activities was determined by means of in-

terval measures. 

Two broad steps were used in analyzing the data, 

grouping items into summary groups and comparing groups 

of respondents. The procedure for the first step was as 

follows: 

1. For summary groups, the total number of 97 items 

was grouped under the two separate headings "IS" and 

"SHOULD BE." 

2. The items in each of the two columns were divided 

into subgroups under the titles of goals, objectives, pro-

grams , and activities. 

3. Items 1 through 14 were placed under the subtitle 

of goals, items 15 through 40 were placed under the sub-

title of objectives, and items 41 through 97 were placed 

under the subtitles of programs and activities. 

The purpose of this grouping was to summarize the 

total points scored by each item in both the "IS" and 

"SHOULD BE" columns for the total group and subgroups of 
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respondents. This procedure assumes that the best items 

are those that have the highest scores. The higher the 

score, the higher the rank; the lower the score, the lower 

the rank. 

For comparison groups, the 100 research subjects 

were grouped into two categories, the total group for 

the "IS" column and the total group for the "SHOULD BE" 

column. These groups were then further divided into sub-

groups. Respondents 1 through 13 were academic adminis-

trators, respondents 14 through 38 were faculty members, 

respondents 39 through 50 were student personnel service 

administrators, and respondents 51 through 100 were inter-

national graduate students. 

Each item in the study thus represents the full range 

of scores of the total group as well as of the subgroups. 

This procedure assumes that there is variation in the 

importance of each item and that the item discriminates 

relatively. The higher the discrepancy, the greater the 

need; the lower the discrepancy, the lesser the need. If 

no discrepancy appears, no need exists. 

Individual responses to each item for the total 

group and the subgroups of respondents were also tallied. 

The total tally determined the number of persons in each 

group and the total score of each individual item. The 

procedure is shown in Table II. 
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FORMAT FOR STEP ONE OF DATA ANALYSIS 
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Item 

Academic 

Administrators 

(N=13) 
1 2 3 13 

Faculty 
Members 
(N=25) 

14 15 16 38 

Student Per-
sonnel Service 
Adminis trators 

(N=12) 
39 40 41 ... 50 

International 
Graduate 
Students 
(N=50) 

51 52 32 . 100 

Goals 

1 
2 
3 
+ 

14 

ob3s 
15 
16 
17 
4-

40 

P/A 

41 
42 
43 
i 

97 

The procedure for the second step of the analysis--com-

parison and interpretation of group responses--was as fol-

lows : 

1. The total points for every item were computed, 

and the sum of scores obtained for each item was compared 

with that for each other item. The literature suggests 

that assessment of needs must begin first with a deter-

mination of what should be. The establishment of these 
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ideal conditions, or ideal student outcomes, enables the 

school to measure its performance in relationship to what 

it expects as minimal terminal aptitudes or skills (3, p. 

8). The comparison was made from SHOULD BE to IS; that 

is, the "IS" scores were subtracted from the "SHOULD BE" 

scores. 

2. The scores were divided into two groups: total 

scores for each item in the IS and SHOULD BE columns. 

3. The sum of scores for each item was computed to 

determine the sums of the total groups and of the subgroups 

for both the IS and SHOULD BE columns--e.g., I I (A + B 

+ C . . . N100) = T-score. 

4. The total score for each item in the "IS" column 

was subtracted from the total score of each item in the 

"SHOULD BE" column. 

5. The discrepancy scores for the total group and 

subgroups were determined. 

6. The discrepancy scores were ranked from highest 

to lowest in rank order for the total group and the sub-

groups for both the "IS" and "SHOULD BE" columns. 

7. The scores for goals, objectives, programs, and 

activities were ranked in a similar fashion. 

8. The interval separating each rank was determined 

by subtracting the lowest total score value from the high-

est score value and dividing by five. This was done for 

both "IS" and "SHOULD BE" values. 
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Interval = (max^-mum ~ minimum) 

Example: 17L-96 _ 

9. Using the interval determined in Step 8, the 

relative importance of each item (absolute, great, 

average, less, and lesser) was determined. 

Absolute _ 5(maximum-minimum) 
importance 5 

Great _ 4(maximum-minimum) 
importance 5 

Average _ 3 (maximum-minimum) 
importance 5 

Etc. 

10. As the data were recorded in an ordinal scale, 

rank order was determined by assigning numbers. The high-

est measure of value was ranked 1, the next was ranked 2, 

and so on. This indicates that a correspondence exists 

between the measure of value and the rank assigned. 

Tables III and IV illustrate the procedure for the 

second step of the data analysis. 
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FORMAT FOR STEP TWO, PART A, OF DATA 
ANALYSIS* 
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Item 
Academic 

Administrators 
SB/R/lS/R/Dis/R 

Faculty 
Members 

SB/R/lS/R/Dis/R 

Student Per-
sonnel Service 
Administrators 
SB/R/lS/R/Dis/R 

International 
Graduate 
Students 

SB/R/IS/R/Dis/R 

Goals 
1 
2 
3 
4-
14 

Ob .Is 
15 
16 
17 + 

40 

P/A 
41 
42 
43 + 

97 

*SB--SHOULD BE, R--rank, Dis--discrepancy. 
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FORMAT FOR STEP TWO, PART B, OF DATA 
ANALYSIS* 
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Group 
Item 
No. 

Academic 
Administrators 

Faculty 
Members 

Student Per-
sonnel Service 
Adminis trators 

International 
Graduate 
Students 

Disc/Rank/Des Disc/Rank/Des Disc/Rank/Des Disc/Rank/Des 

Goals 

Objs 

P/A 

*Disc--discrepancy, Des--desirability. 
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CHAPTER IV 

PRESENTATION AND ANALYSIS OF DATA 

Because this study was designed to determine whether 

any measurable needs or gaps existed in current cocurricular 

goals, objectives, and programs for international graduate 

students at North Texas State University, the data presented 

identified two polar positions: what was perceived as exist-

ing and what should be existing. To determine a "need" em-

pirical data on these two positions regarding that need are 

required. An important aspect of analysis is to understand 

where the institution is at the present time and where it 

wants to go as an initial point of departure. If there is 

no difference between where the institution is and where 

it wants to go, the formulation and implementation of new 

programs are unnecessary. The key concept to be understood 

in analyzing the data, therefore, is measurement. 

According to Cook, the term "measure" means to "ob-

serve or determine the magnitude of variate." He also 

differentiates the term measurement from enumeration (ac-

counting) . Simply expressed, enumeration answers the 

question "how many," whereas measurement answers the 

question "how much"; thus, the two terms are not one and 

the same (1, p. 1283). Michaels and Karnes suggest that 
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measurement of any kind is a matter of determining how much 

or how little, how great or how small, how much more than 

or how much less than. They further indicate that, if any 

distance exists, it exists in quantity and is capable of 

being measured (2, pp. 1-2). According to Roscoe, the 

term measurement involves the assignment of numbers to 

data and the systematic presentation of data by numbers as 

well as determining relationships between variables (3, 

pp. 7-13). 

Because the present study is concerned with determin-

ing differences or gaps between perceptions and opinions, 

Cook's concept of measurement was selected in order to de-

rive precise results. The responses collected from 100 

subjects were analyzed by means of item analysis, and the 

median was employed as a measure of central tendency be-

cause the data of the study were on an ordinal scale. This 

is in accordance with the recommendation of Roscoe, who 

suggests that the median may be preferred over the mean 

when the data are on an ordinal scale or when extreme 

scores are encountered (3, p. 60). 

Description of the Data 

The data collected from 100 respondents — academic ad-

ministrators, faculty members, student personnel service 

administrators, and international graduate students--were 

divided into two broad categories: human variables and 
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institutional variables. Human variables consisted of 

personal data pertaining to administrators, faculty, and 

staff which included sex, status, position rank, area of 

specialization, and years of experience with international 

graduate students, and of personal data pertaining to 

international graduate students which included age, sex, 

degree for which enrolled, home country, major field of 

study, and length of stay at NTSU. Institutional variables 

included cocurricular goals, objectives, programs, and ac-

tivities . In the final analysis the data were presented 

in rows and columns representing human and institutional 

variables. The data presented in Tables V, VI, VII, VIII, 

and IX cover human variables, and those presented in the 

succeeding tables cover institutional variables. 

Human Variables 

The responses presented in Table V indicate that 85 

per cent of all participants in the needs assessment sur-

vey were males and 15 per cent were females. Of the males, 

the largest number were international graduate students, 

followed by faculty members, academic administrators, and 

student personnel service administrators. The data also 

indicate that the largest number of females were interna-

tional graduate students, followed by student personnel 

service administrators and academic administrators. No 

female graduate faculty members were surveyed in the study. 
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TABLE V 

DISTRIBUTION OF RESPONDENTS BY SEX AND 
STATUS* 

Variable 1: Variable 2: Status 
Sex AA FM SPSA IGS Total 

N 7o N % N % N % N % 

Male 10 76.7 25 100 8 66.7 42 84 85 85 

Female 3 23.3 4 33.3 8 16 15 15 

Total 13 13.0 25 25 12 12.0 50 50 100 100 

*AA--academic administrators, FM--faculty members, 
SPSA--student personnel service administrators, ICS—in-
ternational graduate students. 

The responses presented in Table VI show that the 

highest number of respondents--29--held faculty positions, 

followed by 7 chairpersons, 4 graduate coordinators, 3 

deans of graduate schools and colleges, 3 graduate assis-

tants in the area of academic power, and 2 vice-presidents. 

In the area of student personnel services, the highest num-

ber of respondents was 10 directors of various service 

agencies; the other 2 respondents in this category were 

the dean of students and the registrar. International 

graduate students acted as student representatives and 

held other positions in the area of rendering services. 
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TABLE VI 

DISTRIBUTION OF RESPONDENTS BY STATUS AND 
POSITION RANK" 

Variable 2 Variable 3: Position Rank 
Status VP DGE DS R GC C FM D GA SR OS Total 

Academic 
adminis-
trators 

2 3 
• • 4 5 4 1 

• 13 

Faculty 
members 

• • • • • • 
25 

• 
25 

Student 
personnel 
service 
adminis-
trators 

1 1 10 12 

Interna-
tional 
graduate 
students 

1 13 4 32 50 

Total 2 3 1 1 4 5 29 12 13 4 32 100 

*VP--vice-president, DGE--dean of graduate education, 
DS--dean of students, R--registrar, GC--graduate coordin-
tor, C--chairperson, FM--faculty member, D--director, GA--
graduate assistant, SR--student representative, OS--other 
student. 

The data displayed in Table VII represent several 

areas of responsibility. The largest numbers of respon-

dents--20 and 16--were involved in academic advising and 

counseling. Thirteen respondents were engaged in policy-

making, followed by 12 in personnel counseling, 12 in 

planning, and 9 in policy implementation. 
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TABLE VII 

DISTRIBUTION OF RESPONDENTS BY STATUS AND AREA 
OF RESPONSIBILITY* 

Variable 2 Variable 4: Area of Responsibility 
Status AA AC PC P PM PI Total 

Academic admin-
istrators 

4 7 3 8 5 3 13 

Faculty mem-
bers 

13 5 3 2 1 25 

Student per-
sonnel ser-
vice adminis-
trators 

• • 
1 3 4 3 5 12 

International 
graduate stu-
dents 

3 3 3 
• • 

3 
• • 

50 

Total 20 16 12 12 13 9 100 

*AA--academic advising, AC--academic counseling, PC--
personnel counseling, P--planning, PM--policy-making, PI--
policy implementation. 

The responses in Table VIII show that 15 faculty 

members, 9 academic administrators, and 2 student person-

nel service administrators had more than 10 years of ex-

perience with international graduate students. Sixteen 

administrative, faculty, and staff respondents had 5 to 10 

years of experience with international graduate students, 

and only 11 had 1 to 5 years of experience. 



TABLE VIII 

DISTRIBUTION OF RESPONDENTS BY STATUS AND YEARS OF 
EXPERIENCE WITH INTERNATIONAL GRADUATE STUDENTS 
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Variable 2: Variable 5: 
Status Years of Experience 

<1 1-5 5-10 >10 

Academic administrators • . • • 4 9 

Faculty members 5 5 15 

Student personnel service 
administrators 3 2 2 

International graduate stu-
dents 13 3 5 1 

Total 13 11 16 27 

The data in Table IX indicate that the backgrounds of 

the international graduate students surveyed were extremely-

diverse. The students were of several races, came from 

different geographical locations, and had varying educa-

tional and vocational interests. The country with the 

largest number of students was Nigeria (11), followed by 

Thailand (7), India (7), and the Republic of China and 

Taiwan (6). The divisions of the university with the 

largest numbers of international graduate students were 

the College of Education, the College of Arts and Sciences, 

and the College of Business Administration. The largest 

number of students was male and between the ages of 25 and 
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35 years; the majority were enrolled in doctoral degree pro-

grams and had been at NTSU for more than one academic 

year. 

Institutional Variables 

Data on preferred (SHOULD BE) and perceived (IS) in-

stitutional cocurricular goals, objectives, programs, and 

activities and on identified discrepancies or needs relating 

to them are presented in Tables X, XI, and XII. 

TABLE X 

ORDINAL RANKING OF PREFERRED AND PERCEIVED 
COCURRICULAR GOALS AND DISCREPANCIES FOR 

ALL RESPONDENTS* 

Cocurricular Goals 
SHOULD 
BE 

TPS I Rank TPS 
S 
Rank 

Discrepan-
cies 

TPS I RankI01 

2. To promote increased in-
ternational understand-
ing through improved 
communication between 
Americans and interna-
tional graduate students 
at NTSU. 

3. To promote cultural in-
terchange , sharing of 
ideas, and sharing of 
experiences between the 
academic community and 
international graduate 
students. 

427 255 172 

412 247 165 
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TABLE X--Continued 

Cocurricular Goals 
SHOULD 
BE 

TPS Rank 
IS 

TPS Rank 

Discrepan-
cies 

TPS Rank 01 

1. To recognize the impor-
tance of cocurricular 
needs of international 
graduate students and 
to organize services 
based on these needs in 
the area of academic and 
personnel support for 
their educational suc-
cess at NTSU. 

8. To foster understand-
ing , friendship, and 
goodwill for the United 
States, thereby con-
tributing to greater 
international under-
standing and improving 
international rela-
tions . 

4. To enhance individual 
development and well-
being of international 
graduate students at 
NTSU and to further 
their educational op-
portunities through 
planned cocurricular 
programs and services. 

14. To stimulate and en-
courage interested 
persons within the 
university system to 
participate in staff 
development programs 
which would prepare 
them for international 
exchange programs such 
as study abroad, 
teaching and research 

409 278 131 11 

401 248 

393 270 

384 222 

153 

123 12 

8 162 
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TABLE X--Continued 

Cocurricular Goals 
SHOULD 
BE 

TPS Rank 
IS 

TPS Rank 

Discrepan-
cies 

TPS[Rankl01 

grants and fellowships, 
intercultural confer-
ences , visiting faculty 
programs, and other j ob 
opportunities abroad. 

13. To organize an ongoing 
orientation program for 
the entire university 
community--both aca-
demic and service ad-
ministrators , graduate 
faculty members, staff, 
community members, and 
both American and in-
ternational graduate 
students--to inform them 
of each other's needs, 
concerns, and problems 
for the better function-
ing of the university 
system. 

7. To encourage strong na-
tional and international 
graduate students or-
ganizations which pro-
vide interaction among 
American students, 
faculty, and community 
members and interna-
tional students at NTSU. 

12. To make an effort for 
international graduate 
students, faculty, and 
members of the local 
community to benefit 
through meaningful 
learning experiences 
such as non-credit in-
ternships , role 

376 218 11.5 158 

375 8.5 227 148 2.5 

375 8.5 205 13 170 2.5 
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TABLE X--Continued 

Cocurricular Goals 
SHOULD 
BE 

TPS I Rank TPS 
S 
Rank 

Discrepan-
cies 

TPS IRankl 01 

practicums, work-study 
programs (both paid and 
unpaid, full-time and 
part-time) in the 
schools, industries, 
hospitals, and other 
social agencies in the 
local community. 

To explore financial re-
sources and opportuni-
ties available on campus 
and in the local commun-
ity as well as interna-
tional organizations for 
effective use in the de-
velopment of interna-
tional graduate students 
and the university com-
munity. 

To develop outstanding 
leaders through student 
participation in campus 
organizations and debat-
ing and discussing some 
social issues openly, 
such as values of uni-
versal higher education, 
business interests of 
the international market, 
American religions, po-
litical ideologies, lin-
guistic differences,etc. 

To familiarize people 
with cultural similari-
ties and differences 
through programs in-
volving native costumes, 
songs, dances, dramas, 
sports, cuisine, films, 

364 10 218 11.5 146 

355 11 220 9.5 135 10 

355 12 250 105 13 
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TABLE X--Continued 

Cocurricular Goals 
SHOULD 
BE 

TPS IRank 
IS 

TPS Rank 

Discrepan-
cies 

TPS I Rank 101 

etc., thereby broaden-
ing the cultural under-
standing between Ameri-
cans and international 
graduate students at 
NTSU. 

11. To organize an inter-
national forum of vol-
untary members of ad-
ministrators , faculty 
members, American 
graduate students, in-
ternational graduate 
students, and members 
of the local community 
who have a genuine in-
terest in the develop-
ment of the interna-
tional community at NTSU. 

10. To involve religious 
organizations and 
churches in cocurricu-
lar programs--for 
example, di s cus s ions 
of the religious, po-
litical, economic, and 
other philosophical 
ideologies of the United 
States. 

351 13 202 14 149 8 

316 14 220 9.5 96 14 

*TPS--total points scored, 01--order of importance, 
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TABLE XI 

ORDINAL RANKING OF PREFERRED AND PERCEIVED 
COCURRICULAR OBJECTIVES AND DISCREPANCIES 

FOR ALL RESPONDENTS* 

Cocurricular Objectives 
SHOULD 
BE 

TPS I Rank TPS 
S 
Rank 

Discrepan-
cies 

TPS IRank |OI 

5. Establish clear channels 
of communication between 
Americans and interna-
tional graduate students 
at NTSU. 

1. Assess and understand 
cocurricular goals, ob-
jectives, programs, and 
needs of international 
graduate students at 
NTSU in order to pro-
vide necessary services. 

25. Utilize qualified per-
sons with experience to 
conduct orientation 
programs for interna-
tional graduate stu-
dents --the American 
community of faculty 
members, administrators, 
students, and the local 
community. 

8. Provide accurate first-
hand information about 
the university struc-
ture, its activities, 
and the American value 
system of higher edu-
cation to international 
students. 

411 217 15.5 194 

398 250 

394 242 

392 252 

148 8 

152 

140 18 
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TABLE XI--Continued 

Cocurricular Objectives 
SHOULD 
BE 

TPS Rank 
IS 

TPS Rank 

Discrepan-
cies 

TPS Rank 01 

7. Establish international 
goodwill and relation-
ships , sharing and help-
ing each other through 
hosting, living to-
gether , and learning 
together. 

26. Regularly evaluate the 
outcome of cocurricular 
programs and activities 
to ensure the benefits 
of both American and 
international systems 
and to plan programs 
based on changing needs 
of international grad-
uate students at NTSU. 

12. Create ample opportuni-
ties for international 
graduate students to 
learn about American 
lifestyles, interests, 
aspirations, and ex-
pectations and to ac-
quire a realistic view 
and appreciation of 
American society. 

24. Reduce culture shock 
through carefully 
planned orientation to 
time , space, weather, 
style of communication, 
and other important 
psychological clues. 

387 5.5 240 147 9.5 

387 5.5 213 17.5 174 

384 237 147 9.5 

378 232 8 146 11.5 3 
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TABLE XI--Continued 

Cocurricular Objectives 
SHOULD 
BE 

TPS I Rank TPS 
S 
Rank 

Discrepan-
cies 

TPS IRankI01 

16. Seek close cooperation 
from the English Lan-
guage Institute, For-
eign Language Institute, 
Department of Speech and 
Communication, School of 
Music, College of Educa-
tion, College of Busi-
ness, and other academic 
departments for coordin-
ating cocurricular ac-
tivities . 

13. Provide opportunities to 
learn citizen responsi-
bilities so that inter-
national graduate stu-
dents can modify their 
social behavior and func-
tion effectively in 
American society (e.g., 
organization and admin-
istration of city ordin-
ances , law and order, 
banks and the banking 
system, urban and rural 
development, etc.). 

20. Utilize international 
graduate students for 
the development of re-
search instruments and 
to conduct necessary re-
search concerning inter-
national cocurricular 
affairs at NTSU. 

373 241 132 20 

372 10 228 10.5 144 13.5 

371 11 201 22 170 
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TABLE XI--Continued 

Cocurricular Objectives 
SHOULD 
BE 

TPS I Rank TPS 
S 
Rank 

Discrepan-
cies 

TPS I RankI01 

18. Allocate resources (hu-
man, monetary, and ma-
terial) primarily to 
those cocurricular pro-
grams that are necessary 
for academic advancement 
at NTSU. 

9. Collect and organize in-
formation pertinent to 
international graduate 
students' needs, con-
cerns, and problems and 
interpret this informa-
tion to the American 
community accurately in 
the context of their 
(the students') native 
culture. 

23. Initiate series of work-
shops , seminars, and 
symposia on selected 
topics of international 
importance for discus-
sion by American and 
international graduate 
students. 

22. Locate and identify 
international graduate 
students in their re-
spective colleges and 
departments to provide 
special assistance. 

2. Elicit the names of 
voluntary members and 
the areas of their in-
terest from various 
disciplines and the 
local community to form 

370 12 228 10.5 142 17 

367 13 

366 14 

361 15 

360 16 

221 13 146 11.5 

213 

203 

217 

17.5 

20 

15.5 

153 

158 

143 15.5 



110 

TABLE XI--Continued 

Cocurricular Objectives 
SHOULD 
BE 

TPS I Rank 
IS 

TPS IRank 

Discrepan-
cies 

TPS I Rank I 01 

an international forum 
and action committee 
where an organized ef-
fort for the development 
of an international com-
munity can be made. 

17. Involve consultants and 
guest speakers from na-
tional and international 
organizations to serve 
as resource persons for 
workshops, symposia, etc. 

21. Inform those people 
regularly concerned with 
the needs, concerns, and 
cocurricular activities 
of international grad-
uate students through 
the creation of monthly 
newsletters, newspapers, 
etc. 

4. Assist student organiza-
tions to plan their own 
activities to interact 
with fellow natives as 
well as with American 
faculty members, admin-
istrators , students, and 
members of the local com-
munity . 

11. Explore on-campus and 
local community re-
sources and opportuni-
ties to provide practi-
cal experiences for in-
ternational graduate 
students at NTSU. 

359 17.5 231 128 22 

359 17.5 183 26 176 

358 19 243 115 24 

357 20 213 17.5 144 13.5 
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TABLE XI--Continued 

Cocurricular Objectives 
SHOULD 
BE 

TPS I Rank 
IS 

TPS Rank 

Discrepan-
cies 

TPS IRankI01 

19. Collaborate with the 
division for research 
and development, the 
division of student 
affairs, and various 
academic departments 
in developing research 
instruments and tools 
for assessing and anal-
yzing needs and concerns 
of international grad-
uate students. 

14. Identify short-term and 
long-term goals and or-
ganize cocurricular ac-
tivities on an ongoing 
basis. 

6. Prepare students with 
skills necessary to 
use in their day-to-day 
practice (e.g., driving, 
using appliances at 
home and in the labora-
tories) . 

3. Select interest groups 
to participate in 
various action commit-
tees such as voluntary 
agencies to plan and 
implement activities 
sys tematically. 

15. Involve the entire 
community in partici-
pation in cocurricular 
activities. 

356 21 220 14 136 19 

355 22 228 10.5 127 23 

334 23 191 25 143 15.5 

324 24 194 24 130 21 

304 25 199 23 105 25 
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TABLE XI--Continued 

Cocurricular Objectives 
SHOULD 
BE 

TPS Rank TPS 
S 
Rank 

Discrepan-
cies 

TPS Rank 01 

10. Encourage designing of 
mini-courses with empha-
sis on community-based 
education to team with 
other educational and 
community agencies to 
orient international 
graduate students to the 
community and vice versa. 

293 26 202 21 91 26 

*TPS--total points scored, 0I--order of importance. 
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ORDINAL RANKING OF PREFERRED AND PERCEIVED 
COCURRICULAR PROGRAMS AND ACTIVITIES AND 

DISCREPANCIES FOR ALL RESPONDENTS* 

113 

Cocurricular Programs 
and Activities 

SHOULD Discrepan-
BE IS cies 

TPS Rank TPS Rank TPS Rank 01 

347 1 209 3 138 1 4 

390 1 246 1 144 3 4 

388 2 228 2 160 1 5 

343 3 197 3 146 2 4 

330 4 186 4 144 4 4 

320 5 185 5 135 5 4 

337 2 224 1 113 7 2 

382 1 250 3 132 4 3 

374 2 261 1.5 113 7 2 
368 3 222 5 146 3 4 

357 4.5 192 6.5 165 1 5 

357 4.5 241 4 116 6 2 

351 6 261 1.5 118 5 3 

• 339 7 192 6.5 147 2 4 

1. English in Action pro-
gram 
A2. English writing 

center 
Al. English conversa-

tional sessions 
A3. Language exchange 

between Americans 
and international 
graduate students 

B. Field trips to pub-
lic places such as 
clubs, churches, etc. 

C. Adaptation of verbal 
and non-verbal codes. 

6. Orientation programs; 
design of special on-
going activities 
A3. Academic advising 
A2. Academic rules and 

expectations 
A5. Relationships with 

faculty, adminis-
trators, etc. 

B. Orientation of NTSU 
staff: faculty, ad-
ministrators, etc. 

Al. Briefing on organi-
zational structure 
and function 

A4. Briefing on services 
available, etc. 

C. Orientation of Ameri-
can families 
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TABLE XII--Continued 

Cocurricular Programs SHOULD Discrepan-
and Activities BE IS cies 

TPS Rank TPS Rank TPS Rank 01 

4. Host family programs; 
hosting of international 
students 

328 3 193 6 135 2 4 

A. Hosting by faculty, 
administrators, 
staff, and students 

343 1 192 1 151 1 5 

B. Hosting by indus-
tries and community 
organizations 

328 2 189 2 139 2 4 

5. Joint evaluation program; 
wide participation repre-
senting faculty, adminis-
trators , and interna-
tional students 

328 4 199 5 129 3 3 

A. Admission require-
ments of academic 
credentials 

365 1 213 1 152 1 5 

C. Reduced course load 
during first semes-
ter 

327 2 209 2 116 4 2 

B. Preregistration for 
academic and non-
academic courses 

325 3 186 3 141 2 4 

8. International forum; 
clubs where cross-
cultural ideas are dis-
cussed 

322 5 188 7 134 3 4 

D. Exchange of higher 
education between 
Americans and other 
countries 

343 1 201 1 142 2 4 

A. Open discussion of 330 2 200 2 130 4 3 
customs, traditions, 
social attitudes of 
customs, traditions, 
social attitudes of 
different countries 

C. Learning technical 
terms and meanings, 
preparation of dic-

316 3 173 3 143 1 4 

tionary 
4 B. American and foreign 

relations and trade 
314 4 177 4 137 3 4 
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TABLE XII--Continued 

Cocurricular Programs SHOULD Discrepan-
and Activities BE IS cies 

TPS Rank TPS Rank TPS Rank 01 

7. Cultural celebrations; 316 6 223 2 93 5 1 
design of social events 
B. International fair, 327 1 244 1 83 2 1 

programs, interna-
tional week of 
health 

A. Celebration of im- 310 2 226 2 84 1 1 
portant holidays 

9. Social programs; planned 305 7 201 4 104 9 1 
international activities 
C. Picnics, special 306 1 196 2 110 1 2 

luncheon programs 
for faculty, admin-
istrators, and stu-
dents 

B. International music 294 2 199 1 95 3 1 
concerts, dramas, 
dances, talent shows 

A. International squads 271 3 167 3 104 2 2 
for national and in-
ternational emergen-
cies 

3. Placement for non-credit 304 8 177 8 127 5 3 
work experiences 
B. Loan programs, 357 1 212 1 145 3 4 

scholarships, assis-
tantships 

A1. Work experience, 346 2 200 3 146 2 4 
work-study programs, 
internships 

C. Mixed housing pro- 346 3 212 2 134 5 4 
gram 

A2. Professional job op- 342 4 199 4 143 4 4 
portunities 
Availability of pub- 338 5 179 5 159 1 5 
lic and private 
transportation 
Foods typical of 279 6 175 6 104 6 2 
the international 
flavor 
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TABLE XII--Continued 

Cocurricular Programs 
and Activities 

SHOULD 
BE 

TPS Rank 
IS 

TPS Rank 

Discrepan-
cies 

TPS Rank 01 

2. Mini-courses or work-
shops 
G. Availability of fa-

cilities for health 
care and health in-
surance 

D. American academic, 
social, and cultural 
expectations 

B. American culture, 
religion, race rela-
tions, customs, and 
habits 

C. Values of the Ameri-
can system of public 
and higher education 

F. Development of 
health and study 
habits 

A. Lifestyle of fac-
ulty, students, and 
American families 

H. Organization and ad-
ministration of 
American public and 
private institutions 

E. Purchasing and main-
taining a car at low 
cost 

10. Miscellaneous programs 
G. NTSU as a center for 

international educa-
tion and recruitment 

A. Support system for 
spouse and dependent 
children 

F. Enrollment of inter-
national graduate 
students in profes-
sional organizations 

285 

365 

346 

337 

337 

329 

316 

316 

301 

264 
347 

346 

345 

9 

1 

10 
1 

172 

213 

199 

190 

198 

182 

184 

181 

164 

154 
200 

178 

207 

9 

1 

10 
3 

113 

152 

147 

147 

139 

147 

132 

135 

137 

110 
147 

168 

138 

6.5 

1 

8 
2 

2 

5 

2 
4 
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TABLE XII--Continued 

Cocurricular Programs SHOULD Descrepan-
and Activities BE [S cues 

TPS Rank TPS Rank TPS Rank 01 

E. Organization of co- 322 4 184 4 138 4 4 
curricular college 
or tutorial ser-
vices 

B. Collection of sta- 316 5 213 1 103 7 2 
tistical reports on 
demographic and edu-
cational data 

C. Fund-raising pro- 174 6 174 7 132 5 3 
grams for planning 

D. Ongoing research to 301 7 181 5 120 6 3 
explore resources 
from campus and com-
munity organizations. 

*TPS--total points scored, 01--order of importance. 

Description and Summary of Data Concerning 
Institutional Cocurricular Goals, Objec-
tives , Programs, and Activities for the 

Total Group and Subgroups of 
Respondents 

This study was designed to examine institutional cocur-

ricular goals, objectives, programs, and activities and 

their global characteristics for educating international 

graduate students because such goals represent the institu-

tion as a whole. To identify what the university's cocur-

ricular goals, objectives, programs, and activities should 

be, the study examined not only what the institution's 

goals actually were but also the cocurricular goals, ob-

jectives, programs, and activities preferred by various 
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individuals. The purpose of this distinction was to gain 

protection against the danger that a person's perceptions 

of actual goals would be simply an expression of his 

preferences. Hence, the study examined both what respon-

dents preferred (SHOULD BE) and what they perceived as 

actually existing (IS). It also examined whether any 

needs or measurable discrepancies existed between pre-

ferred and perceived existing cocurricular goals, objec-

tives, programs, and activities in order to determine 

which discrepancies or needs were of sufficient importance 

to warrant their inclusion in the future cocurricular 

system design. The study also sought to explore the re-

lationship between the governing pattern and the cocur-

ricular goals, objectives, programs, and activities at 

NTSU. 

To accomplish these purposes, the five research 

questions presented in Chapter I dealt with (1) develop-

ment and administration of a needs assessment instrument; 

(2) preferred (SHOULD BE) and perceived (IS) institutional 

cocurricular goals, objectives, programs, and activities; 

(3) institutional cocurricular needs or discrepancies; 

(4) rank order and order of importance of these cocurricu-

lar goals, objectives, programs, and activities; and (5) 

responsibility for planning cocurricular goals, objec-

tives, programs, and activities at NTSU. 
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The responses obtained from the 100 subjects--13 aca-

demic administrators, 25 faculty members, 12 student per-

sonnel service administrators, and 50 international 

graduate students--were systematically organized by in-

stitutional cocurricular goals, objectives, programs, and 

activities. The preferred and perceived goals were identi-

fied, and the data revealed the precise nature and scope 

of differing views about 14 institutional cocurricular 

goals, 26 objectives, and 10 programs including activities 

as sub-items for educating international graduate students 

at NTSU. The rank order and the order of importance were 

also determined for preferred, perceived, and need or 

discrepancy classifications. 

Preferred and Perceived Institutional 
Cocurricular (?oals 

Tables X and XIII present an analysis and summary 

of total group responses for 14 institutional cocurricu-

lar goals. Preferred (SHOULD BE) goals, perceived (IS) 

goals, and needs or discrepancies between these preferences 

and perceptions are identified. The goals are ranked from 

highest to lowest and from absolute importance to lesser 

importance in the preferred, perceived, and discrepancy 

columns. The data presented indicate that no commonly 

agreed upon goals were found among the preferences and 

perceptions of the total group. A comparison of responses 
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TABLE XIII 

SUMMARY OF TOTAL GROUP RESPONSES FOR INSTITUTIONAL 
COCURRICULAR GOALS* 

Discrepancies be-
Desired--SHOULD BE Perceived---IS tween Opinions 

(Opinions) i (Perceptions) i and Perceptions 
ANR OS ASR RO 01 ANR OS ASR RO 01 ANR OS ASR RO 01 

2 427 1 1 5° 1 278 1 1 5° 2 172 1 1 5° 
3 412 2 2 5° 4 270 2 2 5° 12 170 2 2 5° 
1 409 3 3 5° 2 255 3 3 4 3 165 3 3 5° 
8 401 4 4 4 9 250 4 4 4 14 162 4 4 5° 
4 393 5 5 4 8 248 5 5 4 13 158 5 5 5° 
14 384 6 6 4 3 247 6 6 3 8 153 6 6 4 
13 376 7 7 3 7 227 7 7 2 11 149 7 7 4 
7 375 8.5 8 3 14 222 8 8 2 7 148 8 8 4 
12 375 8.5 9 3 5 220 9.5 9 2 6 146 9 9 4 
6 364 10 10 3 10 220 9.5 10 2 5 135 10 10 3 
5 355 11.5 11 2 6 218 11.5 11 2 1 131 11 11 3 
9 355 11.5 12 2 13 218 11.5 12 2 4 123 12 12 2 
11 351 13 13 2 12 205 13 13 1 9 105 13 13 1 
10 316 14 14 1 11 202 14 14 1 10 96 14 14 1 

*ANR--anticipated rank, OS — obtained scores, ASR-as-
signed rank, RO--rank order, OI--order of importance. 

°Goal of absolute importance as indicated by its rank-
ing in the classification. 

revealed variations between preferred goals and perceived 

goals, and the priorities in these columns were different. 

The total group of respondents participating in the needs 

assessment were of the opinion that goal statements 2, 3, 

and 1—to promote increased international understanding 

through improved communication, to promote cultural inter-

change through sharing of ideas and experiences, and to 

recognize the importance of and organize services around 
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needs and concerns--should be of absolute importance among 

institutional cocurricular goals. Of the three goals as-

signed absolute importance the total group gave top 

priority to goal 2, followed by goal 3 and goal 1. 

Similarly, goal statements 1 and 4, to recognize the 

importance of and organize services around needs and to 

enhance individual development of international graduate 

students, were perceived as having the highest priority in 

the existing system of cocurricular goals. Goal 2, inter-

national understanding, was not given the highest priority; 

it was placed in the third rank and viewed as a goal of 

greater rather than absolute importance. 

The total group of respondents were of the opinion 

that goal statements 8, 4, and 14--to improve international 

relations through understanding, friendship, and goodwill 

for the United States; to enhance the individual development 

and well-being of international graduate students; and to 

stimulate and encourage staff development programs for 

international exchange abroad--should have the second 

highest priority among institutional cocurricular goals 

for international graduate students. The group perceived 

goal statements 2, 9, and 8--to promote international 

understanding, to familiarize Americans and internationals 

with cultural similarities and differences, and to improve 

international relations--as existing cocurricular goals in 
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the greater importance category. These goals were perceived 

as having the second highest priority among institutional 

cocurricular goals. Although goal statement 8 was classi-

fied in the second level of priority among both preferred 

and perceived goals, its rank order differed in the two 

columns. 

Preferred and Perceived Institutional 
Cocurricular Objectives 

The data in Tables XI and XIV represent an analysis 

and summary of total responses for 26 cocurricular objec-

tives. Preferred (SHOULD BE) objectives, perceived (IS) 

objectives, and needs or discrepancies between these 

preferences and perceptions are ranked from highest to 

lowest and from absolute importance to lesser importance 

in the preferred, perceived, and discrepancy columns. 

The summary of total responses for both preferred and per-

ceived cocurricular objectives in general indicated a com-

mon group agreement in the rank order and order of impor-

tance for objectives 1 and 18. Objective 1, assess and 

understand cocurricular goals, objectives, programs, and 

needs to provide necessary services, obtained rank order 

2 in both the SHOULD BE and IS columns and the order of 

absolute importance. Similarly, objective 18, allocate 

resources primarily to those programs that are necessary 

for academic advancement, held rank 12 in the order of 
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greater importance in both the SHOULD BE and IS columns 

Variations appear for all of the remaining objectives. 

TABLE XIV 

SUMMARY OF TOTAL GROUP RESPONSES FOR INSTITUTIONAL 
COCURRICULAR OBJECTIVES* 

Discrepancies be-
Desired--SHOULD BE Perceived---IS tween Opinions 

(Opinions) I [Perceptions) i and Perceptions 
ANR OS ASR RO 01 ANR OS ASR RO 01 ANR OS ASR RO 01 

5 411 1 1 5° 8 252 1 1 5° 5 194 1 1 5° 
1 398 2 2 5° 1 250 2 2 5° 21 176 2 2 5° 
25 394 3 3 5° 4 243 3 3 5° 26 174 3 3 5° 
8 392 4 4 5° 25 242 4 4 5° 20 170 4 4 4 
7 387 5.5 5 4 16 241 5 5 5° 22 158 5 5 4 
26 387 5.5 6 4 7 240 6 6 5° 23 153 6 6 3 
12 384 7 7 4 12 237 7 7 4 25 152 7 7 3 
24 378 8 8 4 24 232 8 8 4 1 148 8 8 3 
16 373 9 9 4 17 231 9 9 4 7 147 9.5 9 3 
13 372 10 10 4 13 228 10.5 10 4 12 147 9.5 10 3 
20 371 11 11 4 14 228 10.5 11 4 9 146 11.5 11 3 
18 370 12 12 4 18 228 10.5 12 4 24 146 11.5 12 3 
9 367 13 13 4 9 221 13 13 3 11 144 13.4 13 3 
23 366 14 14 4 19 220 14 14 3 13 144 13.5 14 3 
22 361 15 15 3 2 217 15.5 15 3 2 143 15.5 15 3 
2 360 16 16 3 5 217 15.5 16 3 6 143 15.5 16 3 
17 359 17.5 17 3 11 213 17.5 17 3 18 142 17 17 3 
21 359 17.5 18 3 23 213 17.5 18 3 8 140 18 18 3 
4 358 19 19 3 26 213 17.5 19 3 19 136 19 19 3 
11 357 20 20 3 22 203 20 20 2 16 132 20 20 2 
19 356 21 21 3 10 202 21 21 2 3 130 21 21 2 
14 355 22 22 3 20 201 22 22 2 17 128 22 22 2 
6 334 23 23 2 15 199 23 23 1 14 127 23 23 2 
3 324 24 24 2 3 194 24 24 1 4 115 24 24 2 
15 304 25 25 1 6 191 25 25 1 15 105 25 25 1 
10 293 26 26 1 21 183 26 26 1 10 91 26 26 1 

*ANR--anticipated rank, OS--obtained scores, ASR-as-
signed rank, RO--rank order, OI--order of importance. 

°Objective of absolute importance as indicated by its 
ranking in the classification. 
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All respondents were of the opinion that objectives 5, 

1, 25, and 8--establish clear channels of communication, 

assess and understand needs, utilize qualified persons 

with experience to conduct orientation programs, and pro-

vide accurate firsthand information about the university 

to international graduate students--should have the highest 

priority. In contrast, the group perceived objectives 8, 

1, 4, 25, 16, and 7--provide accurate firsthand informa-

tion, assess and understand needs, assist student organi-

zations to plan, utilize qualified persons for orientation 

programs, seek close cooperation from various academic de-

partments in coordinating activities, and establish inter-

national goodwill and friendship for the U.S.--as having 

the highest priority in the present system. Although ob-

jective 25 was seen as possessing absolute importance in 

both the preferred and perceived categories, its rank or-

der differed in the two classifications. 

The summary of opinions indicated that objectives 7, 

26, 12, 24, 16, 13, 20, 18, 9, and 23--establish interna-

tional goodwill and relationships through friendship, 

regularly evaluate the outcome of cocurricular programs, 

create ample opportunities to learn the American lifestyle, 

reduce culture shock, coordinate cocurricular activities 

through departmental cooperation, provide opportunities 

to learn citizen responsibilities, utilize international 
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graduate students to develop and conduct research, allo-

cate resources to the programs necessary for academic suc-

cess , collect information on the needs of internationals 

for Americans, and initiate seminars, workshops, and the 

like on selected topics of international importance--

should have the second highest priority in future planning. 

The respondents perceived objectives 12, 24, 17, 16, and 

18, listed above, as currently having the second highest 

priority. 

Data from Tables XI and XIV in general indicate a 

strong congruence among objectives 1, 12, 24, 13, 18, and 

2 in their rank order and order of importance in both the 

preferred and perceived categories among the total group. 

Objectives 25, 7, and 9 were similar in the preferred 

and perceived columns in their order of importance but 

differed in their rank order in these columns. 

Preferred and Perceived Institutional 
Cocurricular Programs and 

Activities 

The data in Tables XII and XV present an analysis 

and summary of total responses for 10 cocurricular pro-

grams and their attendant activities. Preferred (SHOULD 

BE) programs, perceived (IS) programs, and needs or dis-

crepancies between these preferences and perceptions 

are ranked from highest to lowest and from absolute to 

lesser importance. The data in general indicate strong 
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TABLE XV 

SUMMARY OF TOTAL GROUP RESPONSES FOR INSTITUTIONAL 
COCURRICULAR PROGRAMS AND ACTIVITIES* 

Desired--SHOULD BE Perceived--IS 
(Opinions) 'Perceptions) and Percept ions 

ANR OS ASR RO 01 ANR OS ASR RO 01 ANR OS ASR RO 01 

1 347 1 1 5° 6 224 1 1 5° 1 138 1 1 5° 
A2 390 1 1 5° A2 261 1 1 5° Al 160 1 1 5° 
A1 388 2 2 5° A3 250 2 2 5° A3 146 2 2 4 
A3 343 3 3 4 Al 241 3 3 5° A2 144 3.5 3 4 
B 330 4 4 3 A4 233 4 4 4 B 144 3.5 4 4 
A4 320 5 5 3 A5 222 5 5 4 A4 135 5 5 4 
6 337 2 2 5° B 192 6 6 2 4 135 2 2 5° 
A3 382 I I F° C 192 7 7 2 A I5T I I 5"° 
A2 374 2 2 5° 7 223 2 2 5° B 139 2 2 4 
A5 368 3 3 5° B 244 T I 5° 8 134 3 3 5° 
Al 357 4.5 4 4 A 226 2 2 4 C 143 I T 
B 357 4.5 5 4 1 209 3 3 4 D 142 2 2 4 
A4 351 6 6 4 A2 264 1 1 5° B 137 3 3 4 
C 339 7 7 3 Al 228 2 2 4 A 130 4 4 3 
4 328 3.5 3 4 A3 197 3 3 2 5 129 4 4 4 
A 343 1 T ? B 186 4 4 2 A 152 T T 5° 
B 328 2 2 3 A4 185 5 5 2 C 141 2 2 4 
5 328 3.5 4 4 9 201 4 4 4 B 116 3 3 2 
A 365 1 T 5° B 199 T I 3 3 127 5 5 4 
C 327 2 2 3 C 196 2 2 2 D 15? I T 5° 
B 325 3 3 3 A 167 3 3 1 Al 146 2 2 4 
8 322 5 5 4 5 199 5 5 4 B 145 3 3 4 
D 343 1 1 5 A 213 I I 1 A2 143 4 4 4 
A 330 2 2 3 B 209 2 2 3 C 134 5 5 4 
C 316 3 3 3 C 186 3 3 1 E 104 6 6 2 
B 314 4 4 3 4 193 6 6 4 2 113 6 6 2 
7 316 6 6 4 A 192 T I I A 152 I T 5° 
B 327 1 1 3 B 189 2 2 2 B 147 2.5 2 4 
A 310 2 2 2 8 188 7 7 4 D 147 2.5 3 4 
9 305 7 7 3 D 201 I I 1 F 147 2.5 4 4 
C 306 1 1 2 A 200 2 2 3 C 139 5 5 4 
B 294 2 2 2 B 177 3 3 2 E 137 6 6 4 
A 271 3 3 1 C 173 4 4 1 G 135 7 7 4 

Discrepancies be-
tween Opinions 
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TABLE XV--Continued 

Desired--SHOULD BE Perceived--IS 
(Opd .nions) < 'Perceptions] and Perceptions 

ANR OS ASR R0 01 ANR OS ASR RO 01 ANR OS ASR RO 01 

3 305 8 8 3 3 177 8 8 3 6 113 7 7 2 
B 357 1 1 5 B 212 1.5 I 3" B 165 I I 5"° 
A1 346 2.5 2 4 C 212 1.5 2 3 C 147 2 2 4 
C 436 2.5 3 4 A1 200 3 3 3 A5 146 3 3 4 
A2 342 4 4 4 A2 199 4 4 3 A3 132 4 4 3 
D 338 5 5 3 D 179 5 5 2 A4 118 5 5 3 
E 279 6 6 1 E 175 6 6 1 A1 116 6 6 2 
2 285 9 4 2 2 172 9 9 2 A2 113 7 7 2 
G 365 I I 5° G 213 T I 3 10 110 8 8 2 
D 346 2 2 4 D 199 2 2 3 A 168 I T 5° 
B 337 3.5 3 3 C 198 3 3 3 G 147 2 2 4 
C 337 3.5 4 3 B 190 4 4 2 E 138 3.5 3 4 
F 329 4 5 3 A 184 5 5 2 F 138 3.5 4 4 
A 316 6.5 6 3 F 182 6 6 2 C 132 5 5 3 
H 316 6.5 7 3 H 181 7 7 2 D 120 6 6 3 
E 301 8 8 2 E 164 8 8 1 B 103 7 7 2 
10 264 10 10 1 10 154 10 10 1 9 104 9 9 1 
G 347 1 ~T 5 B 213 "T ~T 3" C 110 T T I 
A 346 2 2 4 F 207 2 2 3 A 104 2 2 2 
F 345 3 3 4 G 200 3 3 3 B 95 3 3 1 
E 222 4 4 3 E 184 4 4 2 7 93 10 10 1 
B 316 5 5 3 D 181 5 5 2 A M ~T ~T T 
C 306 6 6 2 A 178 6 6 2 B 83 1 1 1 
D 301 7 7 2 C 174 7 7 1 

Discrepancies be-
tween Opinions 

*ANR--anticipated rank, OS—obtained scores, ASR--as-
signed rank, RO--rank order, 01--order of importance. 

°Program or activity of absolute importance as indi-
cated by its ranking in the classification. 

incongruences between preferences and perceptions. For 

example, program 1, English in action, had the highest 

preferred importance whereas it ranked only third in the 

IS column. All of the respondents were of the opinion 
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that programs 1 and 6, English in action and orientation 

programs, should have the highest priority. In program 

1, respondents believed that an English writing center to 

identify similarities and differences should be an activity 

of absolute importance. In program 6, respondents believed 

that activities A3, A2, and A5--orientation to academic 

advising, academic rules and expectations, and relation-

ships with professors and administrators--should have the 

highest priority. In program 5, joint evaluation of aca-

demic credentials (activity 5A) and, in program 2, availa-

bility of health care facilities (activity 2A) were also 

given the highest preferred priority. 

The total group's responses regarding perceived pro-

grams indicated that programs 6 and 7, orientation pro-

grams and programs of cultural celebrations, had the 

highest priority in the present system. The data also 

indicate that programs 1, 9, 5, 4, and 8--English in ac-

tion; social programs; joint evaluation of academic cre-

dentials , admission requirements, and degree requirements; 

host family program; and forming an international forum--

had the second highest priority in the present system, 

whereas programs 4 and 5, host family program and joint 

evaluation program, were given the second highest priority 

in the preferred column. Programs 4 and 5 were classified 

as having greater importance for both preferences and 
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perceptions. A comparison of the items reveals congruence 

for these two programs, both of which were assigned the 

second level of priority. 

Institutional Cocurricular Needs Cited 
by Subgroups and Total Group 

of Respondents 

The data in Tables XVI, XVII, and XVIII present an 

analysis and summary of institutional cocurricular needs 

for four individual subgroups of respondents — academic ad-

ministrators, faculty members, student service personnel 

administrators, and international graduate students--and 

for the total group of respondents. Cocurricular needs 

were derived from the goals, objectives, programs, and ac-

tivities showing the highest discrepancies between the 

preferred and perceived classifications and requiring ad-

ministrative attention for solution. 

Cocurricular Needs for Goals 

Academic administrators.--The responses of academic 

administrators indicated that goals 3, 14, and ll--to 

promote cultural interchange, sharing of ideas, and 

sharing of experiences between the American academic com-

munity and international graduate students; to stimulate 

and encourage interested persons within the university 

system to participate in staff development programs which 

would prepare them for international exchange programs 
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<J-C0C0C0CMCMCMC0C0CMCMCMCMC0 CO CM CM CO CO CM S

t
u
d
e
n
t
 
P
e
r
-

s
o
n
n
e
l
 
S
e
r
v
i
c
e
 

A
d
m
i
n
i
s
t
r
a
t
o
r
s
 

"o PQ 
CO CO 
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abroad; and to organize an international forum of voluntary 

members of administrators, faculty members, American and 

international graduate students, and members of the local 

community--were the goals showing the highest discrepan-

cies . These goals were cited as being of absolute impor-

tance and therefore requiring administrative attention for 

solution. The academic administrators also indicated that 

goals 13, 2, and 8--to organize ongoing orientation pro-

grams ; to promote increased international understanding 

through improved communication; and to foster understand-

ing, friendship, and goodwill for the United States--had 

the second greatest discrepancies because they were be-

lieved to be of greater importance and their discrepancies 

were of lesser magnitude than those of the previous goals. 

Faculty members.--The responses of faculty members 

indicated that goals 12, 13, 14, 2, and ll--to make an ef-

fort for both international graduate students and faculty 

and members of the American community to benefit mutually 

through cocurricular programs and activities, to organize 

ongoing orientation programs, to stimulate the university 

community to participate in staff development programs; 

to promote increased international understanding through 

improved communication, and to organize an international 

forum of voluntary members--showed the highest need dis-

crepancies requiring solution. According t:o the faculty 
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members' perceptions, goals 5, 8, 1, 3, and 7--to develop 

outstanding leaders; to foster understanding, friendship, 

and goodwill for the United States; to recognize the im-

portance of cocurricular needs and organize programs around 

those needs and goals; to promote cultural interchange; 

and to encourage strong national and international grad-

uate student organizations--were the next most important 

goals with the second greatest discrepancies. 

Student personnel service administrators.--The 

responses of student personnel service administrators in-

dicated that goals 13, 12, and 14--to organize ongoing 

orientation programs; to make an effort for both American 

and international graduate students to benefit mutually 

through cocurricular activities; and to develop, stimulate, 

and encourage interested persons to participate in staff 

development programs--were the goals showing the highest 

discrepancies needing administrative solution. This group 

cited goals 5 and 4, to develop outstanding leaders and 

to organize an international forum, as the goals with the 

second greatest discrepancies. 

International graduate students.--The responses of 

international graduate students indicated that goals 2, 6, 

and 3--to promote increased international understanding, 

to explore financial resources and opportunities, and 

to promote cultural interchange through sharing ideas and 
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experiences--were the goals with the greatest discrepan-

cies . International graduate students also cited goals 

12 and 7, to organize programs to benefit both Americans 

and internationals and to encourage strong national and 

international graduate students organizations, as the 

goals with the second highest discrepancies. 

Cocurricular Needs for Objectives 

Academic administrators.--The responses of academic 

administrators with regard to discrepancies in cocurricular 

objectives indicated that objectives 26, 5, and I—regu-

larly evaluate the outcome of cocurricular programs, estab-

lish clear channels of communication, and assess cocurricu-

lar needs to organize services around those needs--were 

the objectives with the highest discrepancies. The data 

also indicate that objectives 6, 24, 8, and 13--prepare 

students with skills, reduce culture shock, provide ac-

curate information about the university, and provide 

opportunities to learn citizen responsibilities--were the 

objectives with the second highest discrepancies. 

Faculty members.--Faculty responses regarding cocur-

ricular objectives indicated that objectives 26, 25, 5, 24, 

2, and 20--regularly evaluate the outcome of cocurricular 

activities, utilize qualified persons with experience to 

conduct orientation programs, establish clear channels of 

communication, reduce culture shock, elicit the names of 
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voluntary members and areas of their interest, and utilize 

international students for research--were the objectives 

with the highest discrepancies. The faculty group also 

indicated that objectives 6, 21, 8, 3, and 16--prepare 

students with skills, provide accurate firsthand informa-

tion about the university, inform those people regularly 

concerned with the needs and concerns of international 

students, select interest groups to participate in cocur-

ricular activities, and seek close cooperation from depart-

ments to coordinate cocurricular programs--were the objec-

tives with the second largest discrepancies. 

Student personnel service administrators.--The re-

sponses of student personnel service administrators indi-

cated that objectives 26, 5, 27, 13, 24, 9, 17, and 21--

regularly evaluate cocurricular programs, establish clear 

channels of communication, elicit names of voluntary mem-

bers, establish international goodwill, provide opportuni-

ties to learn citizen responsibilities, reduce culture 

shock, collect and organize information, involve consultants 

to serve as resource persons, and inform people regularly 

concerning needs of international students--had the highest 

discrepancies. The group also indicated that objectives 

3, 6, 11, 12, 16, 20, 23, and 25--select interest groups, 

prepare students with skills, explore on- and off-campus re-

sources, create ample opportunities, seek close cooperation 
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of various departments, utilize international graduate stu-

dents for research, initiate a series of workshops, and 

utilize qualified persons to conduct orientation programs--

were the objectives with the second highest discrepancies. 

International graduate students.--The responses col-

lected from international graduate students indicated 

that objectives 5, 21, 22, and 20--establish clear channels 

of communication, inform those people concerned about the 

needs and concerns of international students, locate and 

identify international graduate students, and utilize in-

ternational graduate students for research--had the highest 

discrepancies. The group also indicated that objectives 

11, 18, 23, and 26--explore on-campus and local community 

resources and opportunities to provide experience, allo-

cate resources to those programs of academic importance, 

initiate a series of workshops on selected topics of inter-

national importance, and regularly evaluate cocurricular 

programs--were the objectives with the second highest 

discrepancies. 

Cocurricular Needs for Programs 

Academic administrators.--The responses collected from 

academic administrators with regard to cocurricular pro-

grams indicated that program 5, joint evaluation program 

of academic credentials and requirements with special 

reference to pre-registration for academic and non-academic 
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courses, admission requirements of academic credentials, 

and reduced course load during the first semester—had 

the highest discrepancy in the area of programming. This 

program was believed to be of absolute importance. The 

second highest discrepancies were cited for programs 1, 

8, 2, 6, 10, and 3. English in action and an international 

forum where learning technical terms and meanings and ex-

change in higher education can be discussed were activities 

of absolute importance beneath these program headings. 

The mini-course activities with the highest importance 

were learning American culture, values of the American sys-

tem of public and higher education, and American adacemic 

and social expectations. Orientation programs, with spe-

cific reference to relationships, were also cited as an 

area of highest need requiring solution. 

The activities with the second highest discrepancies 

were program 1, A1 and A2, English conversational ses-

sions and a writing center; program 8 A and B, social atti-

tudes, customs, etc., and American foreign relations; pro-

gram 2 A, F, and H, lifestyles of faculty, students, and 

American families, development of health and study habits, 

and orientation to administration of public and private 

corporations; program 6 B, orientation of faculty members; 

program 10 Al, a support system for spouses, and program 

3 C, mixed housing for Americans and internationals. 



145 

Faculty members.--Faculty members' responses indicated 

that programs 1, 8, and 2--English in action, with specific 

reference to English conversational sessions, field trips, 

mutual language exchange, adoption of verbal and non-verbal 

codes, and an English writing center; an international 

forum, with specific reference to learning technical 

terms, the meaning and preparation of study guides, and 

a dictionary; and mini-courses, with specific reference to 

American culture, values of the American system, availa-

bility of health care facilities, purchasing and maintain-

ing a car, and organization and administration of public 

and private institutions--were the programs of absolute 

importance with the highest levels of need. 

The faculty group also indicated that programs 5, 4, 

6, 9, and 10--joint evaluation, host family program, orien-

tation programs, social programs, and mini-courses--were 

the second greatest areas of need. Activities of absolute 

importance cited by faculty members, however, included 

5 C, reduced course load during the first semester; 4 A 

and B, involving NTSU faculty, students, administrators, 

and local industries in a host family program; 6 B, 

orientation of NTSU faculty and the university com-

munity; and 10 A and E, a support system for spouses and 

organization of a cocurricular college or tutorial ser-

vice. Faculty responses further suggested that program 
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8 A and D, social attitudes and exchange in higher educa-

tion; 2 F, development of health and study habits; 4, host 

family program; 9, social programs; and 10, miscellaneous 

programs--were the areas of second highest need. 

Student personnel service administrators.--The 

responses obtained from student personnel service adminis-

trators indicated that programs 1 and 3—English in ac-

tion with specific reference to mutual language exchange 

and field trips and placement for non-credit experiences-

were the areas of greatest programming need. This group 

also indicated that program 2, mini-courses, was the area 

of second greatest need, with specific reference to 2 D, 

B, and A--American academic, social, and cultural expec-

tations; American culture; and American lifestyle--as ac-

tivities of absolute importance. The responses further 

indicated that programs 1 A1 and A2--English conversational 

sessions and an English writing center; 10 F, fund-raising 

activities; and 2 A, lifestyle of American faculty and 

students--were needs of greater importance in the area of 

programming. 

International graduate students.—The responses of 

international graduate students indicated that program 

4, a host family program with specific reference to in-

volving faculty, American students, administrators, and 

staff in the program and hosting by local industries, had 
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the highest level of need. Program 3, a placement program 

with specific reference to availability of public and pri-

vate transportation, work experience through various de-

partments, and loan programs, possessed absolute impor-

tance of need in the area of programming. 

Cocurricular Needs for Goals: Total Group 

The responses of the total group indicated that goals 

2, 12, 3, 14, and 13--to promote increased international 

understanding through improved communication between 

American and international graduate students; to make an 

effort for international graduate students, faculty, and 

members of the local community to benefit through meaning-

ful learning experiences; to promote cultural interchange, 

sharing of ideas, and sharing of experiences between the 

American academic community and international graduate 

students; to stimulate and encourage interested persons 

within the university system to participate in staff de-

velopment programs which would prepare them for interna-

tional exchange abroad; and to organize an ongoing orienta-

tion program for the entire university community--were 

the areas of highest need. The responses further indi-

cated that these goals were of absolute importance, re-

quiring the highest priority in future planning. Second, 

goals 8, 11, 7, and 6--to foster understanding, friendship, 

and goodwill for the United States, thereby contributing 
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to international understanding and improving international 

relations; to organize an international forum of volun-

tary members; to encourage strong national and interna-

tional organizations which provide interaction among 

Americans and internationals; and to explore financial 

resources and opportunities for the development of the 

international community--were considered to be the areas 

of second highest need by the total group. 

Cocurricular Needs for Obj ectives: Total Group 

The responses of the total group indicated that ob-

jectives 1, 2, and 3 — assess and understand, cocurricular 

goals, objectives, and programs; elicit names of volun-

tary members and their interests to form an action commit-

tee for international development; and select interest 

groups to participate in various action committees--were 

the objectives of highest need and were viewed as being 

of absolute importance. These objectives held the highest 

priority for future planning. Second, objective 20 and 

22, utilize international graduate students for develop-

ing and conducting research and locate and identify inter-

national graduate students in their respective colleges 

and departments to provide special assistance--were con-

sidered to be of next highest importance and were given 

second highest priority for future planning. 
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Cocurricular Needs for Programs: Total Group 

The responses obtained from the total group revealed 

that programs 1, 4, and 8--English in action with specific 

reference to English conversational sessions with native 

speakers; host family program with specific reference to 

involving American faculty, administrators, staff, and 

students in hosting international graduate students; and 

an international forum or club where cross-cultural ideas 

can be openly discussed--were of absolute importance. 

Specific program activities of absolute importance were 

programs 5 A, joint evaluation of academic credentials; 

3 D, availability of public and private transportation; 

2 A, mini-courses on the lifestyle of faculty, students, 

and American families; 6 B, orientation of NTSU faculty, 

students, administrators, staff, and American families to 

the cultural and academic backgrounds and concerns of 

international students; and 10 A, support system for 

spouses and dependent children. These programs and ac-

tivities were considered to have the highest priority in 

the planning of future cocurricular programs and activities. 

Second, the total group responses indicated that pro-

grams 1 A3, A2, B, and C; 4B; 8C, D, B, and A; 3 Al, B, 

A2, and C; 2 B, D, F, C, E, and H; 6 C and A5; and 9 B and 

C--mutual language exchange between American and interna-

tional graduate students, English writing center to identify 
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linguistic similarities and differences, field trips to 

public places, and adaptation of verbal and non-verbal 

codes; host family program with specific reference to 

industry and community organizations; learning technical 

terms and meanings, exchange in higher education, Ameri-

can and foreign relations and trade, and discussion of 

social attitudes and customs; placement program with spe-

cific reference to work experience through departments 

and divisions, loan programs, professional job opportuni-

ties for graduates in their home countries as well as in 

the United States, and mixed housing for American and 

international graduate students; mini-courses in American 

culture, American academic and social expectations, 

development of health and study habits, values of the 

American system of higher education, purchasing and main-

taining a car, and organization and administration of 

private and public organizations; orientation of American 

families and relationships with professors and adminis-

trators ; and social programs such as international con-

certs , dramas, and dances and picnics and luncheons--were 

viewed as being of second highest importance and should 

be given second highest priority in future planning. 

In general, variations appeared in the choices made 

by administrators, faculty, student personnel service ad-

ministrators, and international graduate students. When 
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the responses were compared, administrators, faculty mem-

bers, and student personnel service administrators agreed 

on only one item--objective 26, evaluate cocurricular pro-

grams for their effectiveness and accomplishment of goals 

and objectives--as being of greatest importance. 

Preferred and Perceived Responsibility for 
Cocurricular Goal-Setting Cited by 

Respondents 

The data presented in Table XIX indicate responses 

obtained from the needs assessment instrument regarding 

responsibility for setting cocurricular goals at NTSU. 

The table includes one column presenting the respondents' 

opinions as to who should be setting cocurricular goals 

in the future and another presenting their perceptions as 

to who was presently setting these goals at NTSU. The 

data in the opinion column indicate that 83 respondents--

10 academic administrators, 23 faculty members, 11 student 

personnel service administrators, and 39 international 

graduate students—believed that the International Pro-

grams Office should be responsible for setting cocurricu-

lar goals. The next highest number of respondents--81, 

including 11 academic administrators, 20 faculty members, 

12 student personnel service administrators, and 38 inter-

national graduate students--believed that international 

graduate students should be responsible for setting 

cocurricular goals. Seventy-four respondents--8 academic 
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administrators, 19 faculty members, 10 student personnel 

service administrators, and 37 international graduate 

students--believed that the International Education 

Council (IEC) should be responsible for setting cocur-

ricular goals. 

Data from the perception column indicate that 76 

respondents--10 academic administrators, 19 faculty mem-

bers, 10 student personnel service administrators, and 37 

international graduate students--believed that the Inter-

national Programs Office was currently responsible for 

setting cocurricular goals. The second highest number of 

respondents--66, including 10 academic administrators, 

15 faculty members, 9 student personnel service adminis-

trators , and 32 international graduate students--believed 

that international graduate students were responsible for 

setting goals. Sixty respondents--7 academic adminis-

trators, 15 faculty members, 8 student personnel service 

administrators, and 30 international graduate students-

perceived community organizations as being responsible 

for setting cocurricular goals. 

In general, incongruence appeared among the respon-

dents with regard to who should be responsible for setting 

cocurricular goals, objectives, programs, and activities. 

Large numbers of respondents cited the International Pro-

grams Office, international graduate students, and the 
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IEC as being responsible for setting goals in both the 

opinion and the perception columns, but the greatest need 

was found for the IEC to be responsible for setting cocur-

ricular goals. The second highest need was found for 

representatives from various disciplines (an interna-

tional forum), and the third greatest need was found for 

international graduate students to be responsible for 

setting cocurricular goals, objectives, and programs at 

NTSU. It is interesting to note that the International 

Programs Office, along with community organizations, was 

assigned the lowest rank of need with regard to respon-

sibility for setting cocurricular goals in future plan-

ning. 
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CHAPTER V 

SUMMARY OF METHODOLOGY, FINDINGS, CONCLUSIONS, 

IMPLICATIONS, AND RECOMMENDATIONS 

This study was a systematic effort to develop and ap-

ply an instrument for a twofold purpose: (1) to formulate a 

common definition of institutional cocurricular goals, ob-

jectives, programs, and activities as a frame of reference 

for the needs assessment instrument and (2) to determine 

whether any needs or discrepancies existed between perceived 

and preferred cocurricular goals, objectives, programs, and 

activities among and between the total group and subgroups 

of selected academic administrators, faculty members, stu-

dent personnel service administrators, and international 

graduate students at NTSU. This chapter includes five sec-

tions: (1) a review of methodology and procedures, (2) 

findings, (3) conclusions, (4) implications, and (5) recom-

mendations resulting from the study. 

Review of Methodology and Procedures 

The methodology and procedures employed in this 

study were selected primarily from Kaufman's Educational 

System Planning (1) to accomplish the stated principal 

purposes of the research. Using Kaufman's discrepancy 
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model as stated, a needs assessment instrument was devel-

oped. The basic data used in the development of the 

instrument were obtained by means of interviews, a survey 

of the pertinent literature, and a review of various other 

sources of information on institutions of higher education. 

The first of the needs assessment questionnaire's two sec-

tions elicited the respondents' views of what they per-

ceived (IS) as currently happening on the campus with 

regard to institutional cocurricular goals, objectives, 

programs, and activities, thus producing orderings of 

their perceptions by rank and importance. The second 

section of the questionnaire elicited the respondents' 

preferences (SHOULD BE) for institutional cocurricular 

goals, objectives, programs, and activities, thus produc-

ing orderings of their preferences by rank and importance. 

Since the primary focus of the study was institutional 

goal-setting, the questionnaire also included an item 

asking for respondents' perceptions and opinions regarding 

responsibility for institutional cocurricular goal-setting 

in an effort to discover who was and who should be par-

ticipating in institutional cocurricular goal-setting at 

NTSU. The substantial differences revealed between 

respondents' perceptions and preferences were examined 

to determine whether these differences in value judgments 

were related to the governing pattern of the university. 
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The data obtained from the cross-section of academic 

administrators, graduate faculty members, student person-

nel service administrators, and international graduate 

students about their observations, opinions, and attitudes 

regarding institutional cocurricular goal-setting were 

tabulated separately for both IS and SHOULD BE groups. 

The responses for personal data and institutional data 

obtained from the questionnaires were recorded on keypunch 

worksheets. The orderings by rank and importance were 

also computed and printouts were produced from the tabu-

lated information for these data. The tables presented in 

Chapter IV provide a detailed display of the analysis and 

interpretation of the survey results. 

Summary of Findings 

The analytical data used in this study as a basis to 

substantiate conclusions that have a direct bearing on 

institutional and personal data should not be considered 

as representative of the university in general. The study 

was limited to well-informed administrators, faculty, staff, 

and students at North Texas State University, and the 

findings should therefore be generalized with caution. The 

findings for the institutional data were as follows: 

1. When the findings for both preferred and per-

ceived existing group responses were compared, group 

congruence appeared for cocurricular goal 1 (to recognize 
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the importance of cocurricular needs of international 

graduate students and to organize services around those 

needs) as the goal of absolute importance, but the respon-

dents differed in their priorities. The total group pre-

ferred goal 1 to rank third in order of priority, whereas 

they perceived it as having the highest priority in the 

existing system. Similarly, the total group preferred 

goal 2 (to promote increased international understanding) 

as having absolute importance and top priority among insti-

tutional cocurricular goals, followed by goal 3 (to pro-

mote cultural interchange and sharing of ideas and ex-

periences) as second in priority. The group perceived 

these goals as occupying the third and sixth ranks in the 

existing system. The respondents perceived goal 4 (to 

enhance individual student development) as second in 

priority in the existing system, whereas they preferred 

it to occupy the second level in order of importance. 

2. With regard to the cocurricular objectives, 

group congruence appeared for objective 1 (assess and 

understand cocurricular goals, objectives, programs, and 

needs to provide services) as an objective of absolute 

importance. That objective was ranked second in order 

of priority for both the IS and SHOULD BE groups. Group 

congruence was also found for objective 8 (provide 

accurate firsthand information about the university) as 
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an objective of absolute importance, but the respondents 

differed in priority setting. The group preferred that 

objective 8 should occupy the fourth rank but perceived it 

as having the highest priority in the existing system. 

Similarly, group congruence appeared for objective 25 

(utilize qualified persons with experience to conduct 

orientation programs) as an objective of absolute impor-

tance, but, again, the respondents differed in their 

priorities. The group preferred objective 5 (establish 

channels of communication between American and interna-

tional graduate students) as an objective with the highest 

priority, whereas that objective was perceived as having 

average importance in the existing system. 

3. With regard to cocurricular programs, no group 

congruence appeared. The group preferred program 1 

(English in action), with specific reference to English 

writing center to identify linguistic similarities and 

differences and to teach American idioms, articles, prepo-

sitions, intonation, pronunciation, syntax, etc., and con-

versational sessions with native speakers, as a program 

of absolute importance with top priority; but the group 

perceived that program as having less importance in the 

existing system. The total group preferred program 6 

(orientation programs) as one of absolute importance and 

second highest priority, with specific reference to academic 
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advising, academic rules, and relationships with profes-

sors. The group also preferred program 5 (joint evalua-

tion program), with specific reference to assessment of 

academic credentials for admission requirements, as a 

program of third highest priority. The group perceived 

orientation programs, with specific reference to academic 

rules, academic advising, and briefing to NTSU, as having 

the highest priority, followed by cultural celebrations 

as having the second highest priority in the existing 

system. 

Total group and subgroup evaluations of cocurricular 

needs were as follows: 

1. The total group responses revealed that goals 2, 

12, 3, 16, and 13 (to promote increased international 

understanding, to plan programs for mutual benefit, 

cultural interchange, participation in staff development 

programs, and to organize ongoing orientation programs) 

as need areas of absolute importance. Similarly, objec-

tives 5, 21, and 26 (establish clear channels of communi-

cation, ensure mutual benefit, and regularly inform each 

other of needs) as need areas of absolute importance. 

Program 1 (English in action, with specific reference 

to English conversational sessions) followed by program 

4 (host family program, with specific reference to the 

university community), program 8 (organizing an 
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international forum), program 5 (joint evaluation of aca-

demic credentials), and program 6 (orientation to the 

university community and support system for spouses and 

dependent children) were perceived as need areas of abso-

lute importance. 

2. With regard to subgroups, academic administrators 

cited goals 3, 14, and 11 (to promote cultural exchange, 

staff development, and international forum); objectives 

25, 5, and 1 (evaluate program outcomes, establish chan-

nels of communication, and organize programs and services 

around needs); and programs 5B, A, and C (joint evaluation 

program, preregistration, and reduced work load), 8C and D 

(learning technical terms and exchange of higher educa-

tion program), 2B, C, and D (mini-courses on American life-

style, culture, and American expectations), and 6 (orienta-

tion to host families) as the most important need areas. 

Graduate faculty members cited goals 12, 13, 14, 2, 

and 11 (mutual benefit through cocurricular programs, on-

going orientation, staff development, international under-

standing, and international forum); objectives 26, 25, 5, 

24, 2, and 20 (evaluation of outcomes, qualified and ex-

perienced persons to conduct orientation programs, estab-

lish channels of communication, reduce culture shock, 

international forum, and involve international graduate 

students in research activities); and programs 1A3, A4, 
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A2, and 3 (English in action, with specific reference to 

English conversational sessions, field trips, mutual lan-

guage exchange, adaptation of verbal and non-verbal codes), 

8C (international forum, with specific reference to learn-

ing technical terms), 2B, C, G, E, and H (mini-courses on 

American culture, values of the American system of educa-

tion, health care facilities, organization of public and 

private industries), 5C (preregistration for academic and 

non-academic courses), 4A and B (hosting by university 

community and local industries), 6B (orientation to the 

NTSU community), and 10A and E (support system, organiza-

tion of cocurricular colleges or tutorial services for 

international graduate students) as the most important 

need areas. 

Student personnel service administrators cited goals 

12, 13, and 14 (mutual benefit through cocurricular pro-

grams, ongoing orientation, and staff development pro-

grams); objectives 26, 5, 2, 7, 13, 24, 19, 17, and 21 

(evaluation of outcomes, channels of communication, 

international forum, establish international goodwill, 

modification of behavior through cocurricular learning 

experiences, reduce culture shock, involve international 

graduate students in research activities, and regularly 

inform each other of needs); and programs 1A3 and B (Eng-

lish in action with mutual language exchange and field 
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trips), 3 (placement of non-credit learning experiences), 

and 2D and B (mini-courses on American expectations and 

American culture) as need areas of absolute importance. 

International graduate students cited goals 3, 6, and 

13 (to increase international understanding, to explore 

financial resources, and cultural interchange of ideas); 

objectives 5, 21, 22, and 20 (establish channels of com-

munication, inform each other of ndeds, locate and identify 

international graduate students for special help, involve 

international graduate students in research activities); 

and programs 4(host family programs) and 3 A and D (place-

ment of local transportation, non-credit work experiences, 

and loan programs) as need areas of absolute importance. 

A comparison of all four groups revealed that group 

congruence appeared for objective 5 (establish channels 

of communication) as a cocurricular objective of absolute 

importance, but the groups differed in their rank orderings 

International graduate students viewed this objective 

as having the highest priority, academic administrators 

ranked it at the second highest level of priority, and 

faculty members and student personnel service adminis-

trators ranked it third in priority. Similarly, group 

congruence was found for objective 26 (evaluation of 

program outcomes), although students did not regard it 

as an obj ective of high importance. 
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In the area of cocurricular goals, academic adminis-

trators, faculty members, and student personnel service 

administrators agreed that goal 16 (to stimulate and en-

courage members to participate in staff development pro-

grams) was a need area of absolute importance, but the 

students did not view it as an absolutely important need. 

Students considered goal 2 (increased international under-

standing) as an institutional cocurricular need of absolute 

importance. Similarly, faculty members, student personnel 

service administrators, and international graduate students 

regarded goal 12 (to plan programs for mutual benefit) as 

a need of absolute importance, whereas academic adminis-

trators did not view it as a goal of absolute importance. 

Academic administrators, on the other hand, saw goal 11 

(to organize an international forum of voluntary members 

of administrators, faculty members, and international 

graduate students and members of the local community who 

have genuine interest in the development of the interna-

tional community) as an absolutely important need area 

for the institution. 

In the area of cocurricular programs, no total group 

congruence appeared. Faculty members and student person-

nel service administrators agreed that program 1 (English 

in action) was a program of absolute importance, but they 

differed in their choices in the selection of activities. 
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Faculty members considered activities 1A3, B, A4, and A1 

(English conversational sessions with native speakers, 

field trips to public places, mutual language exchange 

between American and international graduate students, 

and English writing center for identifying linguistic 

similarities and differences and teaching American idioms, 

syntax, etc., in the context of American culture) as need 

areas of absolute importance for the institution, whereas 

student personnel service administrators cited mutual 

language exchange and field trips as the areas of absolute 

need. Academic administrators and international graduate 

students ranked English in action as having great impor-

tance but not as an area of absolute need. Similarly, 

academic administrators and faculty members agreed that 

program 5 (joint evaluation of academic credentials of 

international graduate students for admission requirements) 

and program 8C (learning technical terms and meanings 

and preparation of a special dictionary and code of ethics) 

were the areas of absolute need, whereas student personnel 

service administrators and students did not regard these 

as need areas of absolute importance. No congruence was 

found among these groups. 

The personal data responses gathered in this study 

were analyzed and recorded in Tables V, VI, VII, VIII, and 

IX. The findings indicated that the majority of the 
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respondents (85 per cent) were male, a proportion repre-

sentative of that among the general population of academic 

administrators, faculty members, student personnel service 

administrators, and international graduate students at NTSU. 

Only 15 per cent of the respondents were female; of these, 

8 respondents (53.3 per cent) were international graduate 

students, 4 (26.7 per cent) were student personnel service 

administrators, and 3 (20 per cent) were academic adminis-

trators . No female graduate faculty members who had worked 

extensively with international graduate students were 

found. The largest number of respondents were professors 

engaged in full-time instruction, guiding research, and 

other related functions. Some faculty members were also 

engaged in other additional tasks--some of them purely 

administrative--such as academic advising, counseling, 

policy-making, planning, and implementing. The majority 

of the faculty respondents had more than 10 years of ex-

perience in working with international graduate students. 

The majority of the international graduate student 

respondents represented developing and Third World coun-

tries. The students were predominantly male. The largest 

number of students--ll—were male doctoral candidates 

from Nigeria, most of whom were enrolled in the depart-

ment of administration in higher education. Thailand 

had the second largest number of international graduate 
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students in the study; most of them were pursuing degrees 

in the field of science, notably in chemistry and biology. 

India had the third largest number of international graduate 

student respondents, the majority of whom were enrolled 

in science and business administration with specializations 

in physics, biology, and finance. The fourth largest num-

ber of graduate students was from the Republic of China 

and Taiwan, and the fifth largest number was from Arabic 

countries in the Middle East. The majority of these stu-

dents were enrolled in master's degree programs in the 

College of Business Administration, especially in account-

ing. In general,the largest number of doctoral candidates 

was concentrated in the College of Education with speciali-

zations in administration in higher education, college 

teaching, and research. The largest number of master's 

degree candidates was enrolled in the sciences, especially 

in biology, and a few doctoral candidates were enrolled 

in physics. A mixture of both doctoral and master's de-

gree candidates was enrolled in the College of Business 

Administration and the Political Science Department. 

With regard to the final research question on who 

is and who should be participating in institutional cocur-

ricular goal-setting, the findings indicated a great need 

for involving the International Education Council (IEC), 

faculty members from various disciplines, and international 

graduate students to participate in goal-setting. 
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Conclusions 

The findings of this study lead to the following con-

clusions : 

1. The total group regarded the promotion of in-

creased international understanding through improved 

communication between the American campus community and 

international graduate students as the goal of highest 

priority for the institution. The empirical evidence also 

revealed a discrepancy of 172 points between what the 

respondents perceived and what they preferred with regard 

to this goal. Thus, it is concluded that improved inter-

national communication is the area of greatest institu-

tional cocurricular need. When this goal is operational-

ized, objective 5 (establish clear channels of communica-

tion between the American campus community and interna-

tional graduate students) is the institutional objective 

of absolute importance. The empirical evidence revealed 

a discrepancy of 194 points between where the institution 

is at the present time and where it wants to go for this 

objective. The program regarded as being of absolute 

importance by the respondents was program 1 (English 

in action), with specific reference to English conversa-

tional sessions with native speakers). The empirical 

evidence revealed a discrepancy of 168 points between 

where the institution is and where it wants to go in this 

activity. 
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2. The results of the study revealed that the second 

highest need area was goal 12 (to make efforts for interna-

tional graduate students, faculty, administrators, and mem-

bers of the local community to benefit mutually through 

cocurricular programs). The main objective of this goal 

was objective 21 (regularly inform each other of needs 

through public relations or some other media). The empiri-

cal evidence revealed a discrepancy of 175 points for this 

objective between where the institution is and where it 

wants to go. Program 4 (host family program), with specific 

reference to involving the campus community and industry, 

was regarded as most important for the achievement of 

the stated goal and objective. A discrepancy of 152 points 

was revealed for this activity between where NTSU is and 

where it wants to go. 

3. The third goal of absolute importance was goal 

3 (to promote cultural interchange, sharing of ideas 

and experience between the American academic community 

and international graduate students). The discrepancy for 

this goal was 165 points. The main objective of this goal 

was objective 26 (regularly evaluate the outcome of cocur-

ricular programs and activities to ensure that both groups 

benefit from them). A discrepancy of 174 points was re-

vealed for this objective between where the institution 

is and where it wants to go. The program recommended to 
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accomplish the stated goal and objective was program 8 

(organize an international forum with clubs where cross-

cultural ideas can be openly discussed and shared). The 

empirical evidence revealed a discrepancy of 134 points 

between where the institution is and where it wants to 

go for this program. 

4. The fourth important institutional cocurricular 

need was goal 14 (to stimulate and encourage interested 

persons within the university system to participate in 

staff development programs which prepare them for inter-

national exchange programs such as study abroad, teaching 

and research grants and fellowships, intercultural con-

ferences, visiting faculty programs, and other job oppor-

tunities abroad). The discrepancy for this goal was 162 

points between where the institution is and where it wants 

to go. The main objective for this goal might be to 

utilize international graduate students in research ac-

tivity. The discrepancy for this objective was 158 points, 

indicating that the selection of the objective was tenta-

tive. The program selected to accomplish this goal and 

objective was program 5 (joint evaluation of academic 

credentials). The empirical evidence revealed a dis-

crepancy of 152 points between where the institution is 

and where it wants to go for this program. 

5. The fifth institutional cocurricular need of 

absolute importance was goal 4 (to enhance individual 
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development and well-being of international graduate stu-

dents at NTSU and to further their educational opportuni-

ties through planned cocurricular programs and activities). 

The empirical evidence revealed a discrepancy of 158 points 

between where the institution is and where it wants to go 

for this goal. The specific objective tentatively selected 

for this goal was objective 22 (locate and identify inter-

national graduate students in their respective colleges 

and departments to provide special assistance). The empiri-

cal evidence revealed a discrepancy of 158 points between 

what was perceived to exist and what was preferred to at-

tain this stated goal and objective. The evidence also 

indicated that program 3 (placement of non-credit work 

experiences with special emphasis on the availability of 

public and private transportation) was the activity of 

absolute importance for this goal and objective. 

In general, it is concluded that the cocurriculum may 

be used as a major means to improve international develop-

ment and ultimately move toward academic success, thus im-

proving international relations around the world, espe-

cially between Americans and internationals. Educational 

institutions can serve as major channels to improved 

dialogue and attainment of peace. Conflicts in social 

values and linguistic differences can be resolved and 

tensions can be lessened through open communication. 
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Cocurricular education may generally take place outside 

the classroom--in a home, clinical environment, industry, 

club, church, or any type of community setting. The em-

pirical evidence suggests that these identified institu-

tional cocurricular goals, objectives, and programs are 

educationally significant for the total development of both 

Americans and international graduate students at NTSU. The 

suggested institutional cocurricular goals, objectives, 

and programs are indicators of absolute importance for aca-

demic success as well as personal success. 

The participants in the study--academic administrators, 

faculty members, student personnel service administrators, 

and international graduate students--did not represent 

homogeneous groups; rather, they clustered into various 

occupational categories and position ranks that differed 

in cultural and soeioeconomic make-up, educational philos-

ophy, area of responsibility, degree of motivation and 

interest, and everyday concerns. The study concluded that 

international interest is more likely to come from the 

university rather than the local community and that a 

need exists to involve the campus community in the cocur-

ricular programs for international development. Willing 

participants can serve on committees where their efforts 

can be directed toward accomplishing the institution's 

goals. 



174 

Implications 

The analysis of the data gathered for this study re-

sulted in a number of theoretical, methodological, prac-

tical, and research implications. These implications are 

illustrated through the establishment of a relationship 

between administrators' agenda for American higher educa-

tion (philosophy, goals, objectives, programs, and activi-

ties) and educational research (purpose and method). 

Theoretical Implications 

An action-oriented accountable system of higher edu-

cation requires systematic formal planning, designing, 

implementing, evaluating, and revising of projects and 

programs. Systematic formal planning begins with assess-

ment of educational needs. Needs assessment is a critical 

preliminary phase of planning whose aim is to ensure some 

form of educational accountability for the area under 

consideration for change. The needs assessed, in turn, 

serve as a basis for developing a written institutional 

philosophy and set of goals and objectives and provide a 

basis for translating objectives into programs through 

which changes may be brought about, the effectiveness of 

the system's performance evaluated, and necessary re-

visions made for the improvement of the institution. 

Using the needs assessment process, an assessment 

instrument was developed in two phases for this study. 



175 

In the first phase the following steps were used: (1) An 

operational definition was given to the area under study. 

(2) An interview schedule was designed to collect pertinent 

information. (3) The interview schedule was tested to 

eliminate ambiguities. (4) The interview schedule was 

used to collect data. The purpose of the one-to-one inter-

views was to acquire the well-informed opinions of respon-

dents with regard to the area under study. (5) The informa-

tion was analyzed and classified categorically. (6) By 

means of goal analysis the information was further trans-

lated into goals, objectives, and programs. 

In the second phase the information obtained was sys-

tematized in the needs assessment instrument. The instru-

ment was further tested with small samples of subjects in 

order to eliminate any remaining ambiguities in the state-

ments of goals, objectives, and programs, thus providing 

fuller and more valid data for the study. A discrepancy 

model was used in the needs assessment instrument, in-

cluding columns for both "IS" and "SHOULD BE" responses, 

in order to evaluate the empirical evidence to study 

planning not only as it ought to be but as it existed in 

the current system. This type of instrument can be used 

on other campuses for institutional improvement. 
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Methodological Implications 

Systems thinking plays a dmoinant role in educational 

system planning. The term "system" in this context car-

ries the connotation of analysis and development. The 

assumption is that no comprehensive system development can 

take place without prior analysis. The system model begins 

with systematic analysis in order to determine which varia-

bles are relevant for prioritizing educational projects 

and programs. Systems methodology brings the most scien-

tific analytical tools and techniques to educational ad-

ministrators so that they can identify educational problems 

and resolve them systematically. Systems techniques are 

needs assessment and system analysis. Management by ob-

jectives (MBO) is a useful tool for integrating individual 

goals with the goals of organizations. A systems approach 

as a design process for planning is a problem-solving tech-

nique in the hands of educational administrators and 

managers. It helps administrators to search for poten-

tial means of improving educational institutions. This 

design for a systems approach model is regarded as a 

possible integration model for the systematic and measur-

able improvement of education, and it is believed to be 

logical, orderly, systematic, and self-correcting. The 

most important aspect of the model is its control function, 

through which the undesirable deviations in the system's 
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actual performance are identified and information on these 

deviations is fed back to alter the inputs to that those 

elements can be corrected. 

Practical Implications 

Higher education in the United States is the subject 

of international interast. At present the system of higher 

education at NTSU is tuned to the needs of Texans but is 

willing to extent its facilities to the world community. 

Planning, organizing, and managing new educational projects 

for the international community require assessing the in-

stitutional needs of the international dimension of higher 

education. The increased number of international students 

on American campuses has been a fact of life in the United 

States. American higher educators, particularly graduate 

educators, may have to identify the needs of international 

dimensions for faculty, administrators, and students prior 

to organizing services and programs so that resources can 

be allocated based on the needs of the institution. The 

principle of decentralization of authority along with 

responsibility with maintenance of central authority as a 

decision-maker can be practiced. 

Research Implications 

Research is a major communication device between 

administrative theory and practice. Systems methodology 
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as a design process is used for planning projects and 

programs to set goals and accomplish them in the most ef-

fective and efficient manner. The research in this study 

was aimed at a redistribution of the decision-making 

process through participation in institutional goal-setting. 

The opportunity for this is provided through wider partici-

pation of the individual to voice his beliefs and inter-

ests on questions concerning perceived and preferred in-

stitutional cocurricular goals, objectives, programs, and 

activities at NTSU. In this research the opinion of every 

member of the group is presented in the formal responses. 

By this means, face-to-face confrontations are reduced, 

and anonymity is maintained through the use of question-

naires , interviews, and other communicative research tech-

niques . It is assumed that the cost component can be 

minimized and effectiveness and efficiency of productivity 

can be maintained. Both Americans and internationals can 

mutually benefit through planned change. 

Re commendations 

Recommendations for Institutional. 

Advancement 

The concept of institutional advancement deals basi-

cally with continuing efforts to achieve the long-term 

goals of the academic institution. Fund-raising is one 

dimension of institutional advancement. The achievement of 
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the long-term goals of a higher education establishment 

means dealing with different activities both on and off the 

campus that affect the university. Thus, institutional 

advancement is concerned with external and internal com-

munications , administrators, faculty, students, community, 

fund-raising, and alumni relations. The following recom-

mendations are made for the improvement of institutions 

of higher education: 

1. The existing programs of the international pro-

grams office--its goals, objectives, programs, and activi-

ties— and the resources available—personnel, financial, 

and physical facilities—should be systematically analyzed. 

The perceived world of normal, unaided observations may be 

vastly different from the real existing conditions as de-

fined and measured by organizational performance. 

2. These goals, objectives, programs, and activities 

should be evaluated in the light of the established insti-

tutional cocurricular goals, objectives, programs, and 

activities. Further discrepancies should be identified 

prior to planning future programs. Perceptual differences 

could be due to goal selectivity. The identified differ-

ences can themselves serve as goals to bridge the gap be-

tween what is and what should be. 

3. The cost component of each program and the bene-

fits obtained and yet to be obtained from programs should 
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be analyzed. Possible reduction of cost should be investi-

gated and programs excluded that are not planned for mutual 

benefit. Top institutional administrators should be con-

stantly aware of the demand for an international dimension 

in higher education, particularly graduate education. 

4. American institutions of higher education should 

view the acceptance of international students as a mutually 

beneficial exchange. 

5. In order to establish and maintain the interna-

tional programs office as a vital center for mutual benefit, 

the director must be effective in the performance of cer-

tain key duties and responsibilities. Additionally, 

virtually all the functions performed by the director of 

international student affairs and his office are based on 

the cooperation of other offices, colleges, departments, 

and divisions of the university. 

6. To coordinate these various activities and pro-

grams , individuals in various departments and future 

administrators in higher education should be able to 

diagnose their environment and identify the unique needs 

of the people whom they serve. Skills in research should 

be developed with newer methods. 

7. Higher education may begin to identify the duties 

and responsibilities of the director of international 

student affairs both as a foreign student advisor and as 
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an administrator of the international programs office. 

The most important of these responsibilities should be to 

correlate the resources of the institution in the accom-

plishment of its special needs, thereby creating a focal 

point as he organizes diversified interest groups with 

both voluntary and formal members to meet the determined 

needs. 

8. A comprehensive survey of personnel throughout 

the university should be conducted to elicit their names, 

interests and talents, and willingness to represent their 

departments and participate in international development 

in their institution. 

Recommendations for Future Research and 
Development 

The data presented in this study suggest that projects 

of major importance can be launched with due regard for the 

principles of investigation. The possible areas to be 

explored include the following: 

1. An assessment of the needs or situational demands 

of American higher education for the mutual benefit of 

both American and international campus communities. 

2. A systematic analysis of commonly agreed upon 

goals and objectives and their translation into programs 

and courses to promote international understanding, friend-

ship, and goodwill. 
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3. A systematic analysis of mutually determined goals, 

objectives, and programs for projects fostering the pro-

fessional development of administrators, faculty members, 

and staff in the international exchange of higher education. 

4. A comprehensive survey of the names of adminis-

trators, faculty members, and staff; their areas of inter-

est; their willingness to participate in staff development 

programs; and the incentives offered for participation in 

such programs to enhance the international experience. 

5. Utilization of systems management techniques and 

tools for the development of research techniques and instru-

ments (e.g., MBO, PERT, PPBS, etc.) to ensure their imple-

mentation in the planning process. 



CHAPTER BIBLIOGRAPHY 

1. Kaufman, Roger A., Educational System Planning, Engle-
wood Cliffs, New Jersey, Prentice-Hall, Inc., 
1972. 

183 



APPENDIX A 

INTERVIEW SCHEDULE 

184 



185 

INTERVIEW SCHEDULE 

To Respondents: 

This instrument is designed to conduct a pilot study 

on assessment of cocurricular needs of international stu-

dents at NTSU. The main purpose of this instrument is to 

obtain general information about cocurricular goals, ob-

jectives, and programs as tentative evidence for designing 

a needs assessment instrument for the main study. 

Department: 

Position Held: 

1. What types of cocurricular activities in general would 

you think are best suited for educating international 

students at NTSU? 

a . 

b . 

c . 

d . 

2. What goals would you intend to accomplish through co-

curricular activities? 

a . 

b . 

c . 

d. 
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3. What specific objectives would you like to see being 

achieved through cocurricular activities? j? 

a . 

b . 

c . 

d . 

4. What programs do you think most suitable for achieving 

cocurricular goals and objectives of international 

students at NTSU? 

a . 

b . 

c . 

d . 

5. What are some of the specific problems and what solu-

tions can help to overcome these problems through co-

curricular activities for international students to 

make successful adjustments in the following areas? 

PROBLEM SOLUTION 

a. Academic adjustment 
i) i) 

ii) ii) 
iii) iii) 
iv) iv) " 
v) v) " 

b. Social adjustment 
i) i) 

zzzzzzzzmz 
iii) iii) 
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PROBLEM 

b. Social adjustment (cont.) 
iv) 
v) 

SOLUTION 

c. Cultural adjustment 
i) 
ii) 
iii) 
iv) 
v) 

c. Personal adjustment 
i) 
ii) 
iii) 
iv) 
v) 

iv) 
v) 

i) 
ii) 
iii) 
iv) 
v) 

i) 
ii) 
iii) 
iv) 
v) 

6. To your knowledge, what type of cocurricular programs 

are being planned at present for international stu-

dents at NTSU? 

a . 

b. 

c. 

d. 

7. How would you prioritize cocurricular programs and 

services for international students at NTSU? 

a . 

b . 

c . 

d. 
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Cover letter to international graduate students, graduate 
faculty members, academic administrators, and ad-
ministrators of student services at NTSU 

College of Education 
North Texas State University 
Denton, Texas 76203 

Dear Respondent: 

I am a doctoral candidate in the field of higher education 
administration at North Texas State University. I am con-
ducting a study which will involve examining cocurricular 
goals, activities, programs, and needs of international 
graduate students at NTSU. 

The purpose of this proposed project is to determine whether 
any discrepancies exist between the perceptions of selected 
international graduate students, graduate faculty members, 
and administrators at NTSU. I am asking for your help and 
cooperation in this important project. Your response will 
be highly valued and appreciated. Strict confidentiality 
is guaranteed. 

Please read and complete the enclosed questionnaire. I 
shall come to pick up the completed questionnaire within 
five days. 

Thank you for your cooperation. 

Sincerely, 

Kamalamma Shodavaram 
918 Bell Avenue, Apt. E 
Denton, Texas 76201 
566-2635 
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INSTRUMENT FOR SELECTION OF COCURRICULAR GOALS, 
OBJECTIVES, AND PROGRAMS FOR INTERNATIONAL 

GRADUATE STUDENTS AT NTSU 

Please respond to each of the following statements of cocur-
ricular goals, objectives, and programs suitable for educating 
international graduate students at NTSU. The term "cocur-
ricular" is defined as activities planned outside the class-
room, usually complementing the regular curriculum, for which 
credit is generally not awarded. 

Using a five-point scale, place a numerical value in both col-
umns^for each statement, judging the worth of its importance 
with respect to these two questions. 

1. To the best of your knowledge, how important IS each_ 
cocurricular goal, objective, and program for educating 
international graduate students currently at NTSU? 

2. In your opinion, how important SHOULD 
each cocurricular goal, objective, and program be for 
educating international graduate students at NTSU? 

Scale: 

5--of absolute importance 
4--of great importance 
3--of average importance 
2--of less importance 
l--of lesser importance 

i q SHOULD 
BE 

Goals 

1. To recognize the importance of cocurricular^ 
needs of international graduate students and 
to organize services based on these needs in 
the area of academic and personal support for 
their educational success at NTSU. 

2. To promote increased international under-
standing through improved communication 
between Americans and international graduate 
students at NTSU. 



5--of absolute importance 
4--of great importance 
3--of average importance 
2--of less importance 
l--of lesser importance 
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IS SHOULD 
BE 

3. To promote cultural interchange, sharing 
of ideas and experiences between the 
American academic community and interna-
tional graduate students. 

4. To enhance individual development and 
well-being of international graduate 
students at NTSU and to further their 
educational opportunities through planned 
cocurricular programs and services. 

5. To develop outstanding leaders through 
student participation in campus or-
ganizations and debating and discussing • 
some social issues openly, such as 
values of universal higher education, 
business interests of the international 
market, American religions, political 
ideologies, linguistic differences, etc. 

6. To explore financial resources and op-
portunities available on campus and in 
the local community as well as inter-
national organizations for effective use 
in the development of international, 
graduate students and the university 
community. 

7. To encourage strong national and inter-
national graduate student organizations 
which provide interaction among 
American students, faculty, and com-
munity members and international stu-
dents at NTSU. 

8. To foster understanding, friendship, 
and good will for the United States, 
thereby contributing to greater inter-
national understanding and improving 
international relations. 
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IS 

5--of absolute importance 
4--of great importance 
3--of average importance 
2--of less importance 
1 — of lesser importance 

SHOULD 
BE 

9. To familiarize people with cultural sim-
ilarities and differences through programs 
involving native costumes, songs, dances, 
dramas, sports, cuisine, films, etc., 
thereby broadening the cultural under-
standing between Americans and interna-
tional graduate students at NTSU. 

10. To involve religious organizations and 
churches in cocurricular programs--for 
example, discussions of the religious, 
political, economic, and other philosophi-
cal ideologies of the United States. 

11. To organize an international forum of 
voluntary members of administrators, 
faculty members, American graduate 
students, international graduate stu-
dents , and members of the local com-
munity who have a genuine interest in 
the development of the international 
community at tJTSU. 

12. To make an effort for international 
graduate students, faculty, and members 
of the local community to benefit through 
meaningful learning experiences, such as 
non-credit internships, practicums, work-
study programs (both paid and unpaid, 
full-time and part-time) in the schools, 
industries, hospitals, and other social 
agencies in the local community. 

13. To organize an ongoing orientation pro-
gram for the entire university community: 
both academic and services administrators, 
graduate faculty members, staff, community 
members, and both American and interna-
tional graduate students to inform them 
of each others' needs, concerns, and 
problems for the better functioning of 
the university system. 



5--of absolute importance 
4--of great importance 
3--of average importance 
2--of less importance 
1—of lesser importance 
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IS SHOULD 
BE 

14. To stimulate and encourage interested 
persons within the university system 
to participate in staff development pro-
grams which would prepare them for 
international exchange programs such as 
study abroad, teaching and research 
grants and fellowships, intercultural 
conferences, visiting faculty programs, 
and other job opportunities abroad. 

Objectives 

1. Assess and understand cocurricular goals, 
objectives, programs, and needs of inter-
national graduate students at NTSU in or-
der to provide necessary services. 

2. Elicit the names of voluntary members 
and the areas of their interest from 
various disciplines and the local com-
munity to form an international forum 
and action committee where an organized 
effort for the development of an inter-
national community can be made. 

3. Select interest groups to participate 
in various action committees such as 
voluntary agencies to plan and imple-
ment activities systematically. 

4. Assist student organizations to plan 
their own activities to interact with 
fellow natives as well as with American 
faculty members, administrators, stu-
dents , and members of the local community 

5. Establish clear channels of communica-
tion between American and international 
graduate students at NTSU. 



5--of absolute importance 
4--of great importance 
3--of average importance 
2--of less importance 
1 — of lesser importance 
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IS SHOULD 
BE 

6. Prepare students with skills necessary to 
use in their day-to-day practice (e.g., 
driving, using appliances at home and 
in the laboratories, etc.). 

7. Establish international good will and 
relationships through friendships, 
sharing, and helping each other through 
hosting, living together, and learning 
together. 

8. Provide accurate firsthand information 
about the university structure, its ac-
tivities, and the American value system 
of higher education to international students. 

9. Collect and organize information pertinent 
to international graduate students' needs, 
concerns, and problems and interpret this 
information to the American community 
accurately in the context of their native culture 

10. Encourage designing of mini-courses with 
emphasis on community-based education to 
team with other educational and community 
agencies. 

11. Explore on-campus and local community re-
sources and opportunities to provide 
practical experiences for international 
graduate students at NTSU. 

12. Create ample opportunities for interna-
tional graduate students to learn about 
American lifestyles, interests, aspira-
tions , and expectations and to acquire 
a realistic view and appreciation of 
American society. 
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5--of absolute importance 
4--of great importance 
3--of average importance 
2--of less importance 
1—of lesser importance 

I S SHOULD 
BE 

13. Provide opportunities to learn citizen 
responsibilities so that international 
graduate students can modify their 
social behavior and function effectively 
in American society (e.g., organization 
and administration of city ordinances, 
law and order, banks and the banking 
system, urban and rural development, 
etc.). 

14. Identify short-term and long-term goals 
and organize cocurricular activities on 
an ongoing basis. 

15. Involve the entire university community 
for participation in cocurricular activi-
ties . 

16. Seek close cooperation from the English 
Language Institute, Foreign Language 
Institute, Department of Speech and Com-
munication, School of Music, College of 
Education, College of Business, and other 
academic departments for coordinating co-
curricular activities. 

17. Involve consultants and guest speakers 
from national and international organi-
zations to serve as resource persons 
for workshops, symposiums, etc. 

18. Allocate resources (human, monetary, 
and material) primarily to those cocur-
ricular programs that are necessary for 
academic advancement at NTSU. 

19. Collaborate with the Division of Research 
and Development, Division of Student Af-
fairs , and various academic departments 
in developing research instruments and 
tools for assessing and analyzing needs 
and concerns of international graduate 
students. 



5--of absolute importance 
4--of great importance 
3--of average importance 
2--of less importance 
1—of lesser importance 
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IS SHOULD 
BE 

20. Utilize international graduate students 
for the development of research instru-
ments and to conduct necessary research 
concerning international cocurricular 
affairs at NTSU. 

21. Inform those people regularly concerned 
with the needs, concerns, and cocurricu-
lar activities of international graduate 
students through the creation of monthly 
newsletters, newspapers, etc. 

22. Locate and identify international grad-
uate students in their respective col-
leges and departments to provide spe-
cial assistance. 

23. Initiate series of workshops, seminars, 
and symposiums on selected topics of 
international importance for discussion 
by American and international graduate 
students. 

24. Reduce culture shock through carefully 
planned orientation to time, space, 
weather, style of communication, and 
other important psychological clues. 

25. Utilize qualified persons with experience 
to conduct orientation programs for in-
ternational graduate students; the 
American community of faculty members, 
administrators, and students; and the 
local community. 

26. Evaluate regularly the outcome of cocur-
ricular programs and activities to en-
sure the benefits of both American and 
international systems and to plan programs 
based on changing needs of international 
graduate students at NTSU. 
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5--of absolute importance 
4--of great importance 
3--of average importance 
2--of less importance 
l--of lesser importance 

Tc SHOULD 
BE 

Programs and Activities 

1. English in action programs; for example, 
activities designed for--
a.(1) English conversational sessions with 

native speakers. 
(2) English writing center to identify 

linguistic similarities and differences 
and to teach-American-style idioms, 
articles, prepositions, intonation, 
pronunciation, syntax, etc. 

(3) Mutual language exchange between 
American and international graduate students 

(4) Adaptation of verbal and non-verbal 
codes and tenses through sharing 
and understanding of humorous exper-
iences . 

b. Field trips to public places like clubs, 
churches, shopping centers, museums, 
ranches, hospitals, etc., to familiarize 
international graduate students with 
English vocabulary. 

Mini-courses or workshops; for example, 
workshops designed for learning--
a. Lifestyles of faculty, students, and 

American families. 
b. American culture: religions, race re-

lations, customs and habits, etc. 
c. Values of the American system of public 

and higher education. 
d. American academic, social, and cultural 

expectations. 
e. Purchasing and maintaining a car at 

low cost. 
f. Development of health and study habits. 
g. Availability of facilities for health 

care and health insurance. 
h. Organization and administration of 

American public and private institutions, 
such as city ordinances and the political, 
economic, and judicial systems. 



5--of absolute importance 
4--of great importance 
3--of average importance 
2--of less importance 
1—of lesser importance 
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IS SHOULD 
BE 

3. Placement for non-credit work experiences 
for international graduate students; for 
example--
a.(l) Work experiences through respective 

university departments and divisions: 
work-study programs, internships, 
work abroad in cooperation with in-
ternational agencies, participation 
in the community development pro-
grams (part-time or full-time in on-
and off-campus agencies). 

(2) Professional job opportunities after 
graduation in the United States as 
well as in the student's native 
country. 

b. Loan programs, scholarships, and assist-
antships on the campus. 

c. Mixed housing for both American and in-
ternational students--dormitories, apart-
ments , and houses. 

d. Availability of public and private 
transportation. 

e. Foods typical of the international stu-
dent's home country included regularly 
on menus on the campus. 

Host family programs; hosting of interna-
tional graduate students--
a. By American NTSU students, faculty mem-

bers, administrators, and staff. 
b. By local industries and community or-

ganizations, such as churches and other 
religious organizations, fraternities 
and sororities, Big Brothers and Big 
Sisters, etc. 

A. 
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IS 

5--of aboluste importance 
4--of great importance 
3--of average importance 
2--of less importance 
1—of lesser importance 

Joint evaluation program; design activi-
ties for wide participation of faculty 
representatives, administrators, and grad-
uate students who have experience with 
international education systems to discuss 
issues such as--
a. Admission requirements of academic cre-

dentials for students. 
b. Preregistration for academic and non-

academic courses. 
c. Reduced course load during first 

semester to facilitate easy transition 
into the new educational system. 

Orientation programs; design special and^ 
ongoing activities throughout the academic 
year for the entire university community. 
For example--
a.(1) Briefing of international graduate 

students about the organization and 
administration of the university and 
its activities. 

(2) Academic rules and expectations at 
NTSU. 

(3) Academic advising about programs, 
courses, evaluation, methods of 
study, etc. 

(4) Briefing on services available on 
the campus and in the community. 

(5) Relationships with professors and 
administrators. 

b. Orientation of NTSU faculty members, 
administrators, and staff about the 
academic and cultural backgrounds and 
concerns of international graduate 
s tudents. 

c. Orientation of host families about the 
cultural differences and similarities, 
patterns of communication, needs, etc. 

SHOULD 
BE 
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5--of absolute importance 
4--of great importance 
3--of average importance 
2--of less importance 
1 — of lesser importance 

7. Cultural celebrations; design regularly 
scheduled social events on and off campus, 
such as--
a. Important American holidays and their 

— significance; e.g., Thanksgiving, 
Christmas, Valentine's Day, etc. 

b. International fair and programs, inter-
— national week of health, etc. 

8. International forum; clubs where cross-
cultural ideas can be openly discussed and 
shared about--
a. Social attitudes, customs, and tradi-

~ tions of different countries. 
b. American-foreign relations and trade. 
c. Learning technical terms and meanings 

and preparation of special dictionary 
for code of ethics for international 
students on the NTSU campus. 

d. Exchange in higher education between 
— American and other countries. 

9. Social programs; plan international ac-
tivities to share ideas--
a. Establish international squad for na-

— tional and international emergencies, 
such as flood disaster, fire, snow-
storms, accident victims, etc. 

b. International music concerts, dramas, 
dances, and talent shows. 

c. Picnics and special luncheon programs 
— planned especially for campus commun-

ity--faculty, administrators, and 
staff. 

SHOULD 
BE 
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5--of absolute importance 
4--of great importance 
3--of average importance 
2--of less importance 
1 — of lesser importance 

IS 
SHOULD 
BE 

10. Miscellaneous programs for NTSU interna-
tional graduate students--
a. Support system for spouses and depen-

dent children. 
b. Collection of statistical reports on 

demographic and educational data. 
c. Fund-raising programs for planning 

cocurricular activities at NTSU. 
d. Ongoing research to explore resources 

from interested NTSU campus and com-
munity organizations for participation 
in cocurricular activities. 

e. Organization of cocurricular college or 
tutorial services for international 
graduate students. 

f Enrollment of graduate students in pro-
fessional organizations — attending meet-
ings and publishing in professional 
j ournals. 

c?. Recruitment of international graduate 
students by NTSU as a center fo^ inter-
national education and leadership. 

If you have other suggestions, please write them m the space 

below. 
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PERSONAL AND INSTITUTIONAL DATA 

Instructions to all respondents, except where specified: 

Please provide the information requested below in each 
of the following questions by placing / in the appro-
priate space. 

I. Personal Data 

1. Sex 

(a) Male 
(b) Female 

2. Age in years (students only) 

(a) Less than 26 years 
(b) 26-35 years 

~~ (c) 36-45 years 
(d) 46-55 years 

3. Degree for which you are enrolled (students only) 

(a) Master's 
(b) Doctoral 

~~ (c) Post-doctoral 

4. Length of your stay at NTSU (students only) 

(a) Less than 6 months 
(b) 6 months to 1 year 
(c) More than 1 year 

J . Home country (students only) 

(a) Iran 
(b) Thailand 
(c) China (People's Republic or Taiwan) 
(d) Nigeria 

^^311 (e) Hong Kong 
(f) Korea 
(g) Egypt 
(h) India 
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(i) Pakistan 
(j) United Kingdom 
(k) Kenya 
(1) Other (please specify: 

6. Major field of study 

(a) Business administration 
(b) Higher education 
(c) Arts and sciences 
(d) Music 
(e) Other (please specify your area of spe-

cialization: 

7. Status 

(a) Student 
(b) Professor 
(c) Professor/administrator 
(d) Administrator of student services 
(e) Other (please specify: 

8 . Position held 

(a 
(b 
(c 
(d 
(e 
(f 
(g 

(h 
(i 
(j 
(k 
(1 
(m 

Graduate assistant 
Faculty 
Chairperson 
Graduate coordinator 
Dean of college 
Dean of graduate school 
Dean of students 
Vice president 
President 
Student representative 
Director 
Registrar 
Other (please specify the 
division or department: _ 

area of your 

Years of experience with international graduate students 
(faculty) 

_ (a) Less than 1 year 
_ (b) 1-5 years 
~ (c) 5-10 years 

(d) More than 10 years 
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10. Area of special responsibility 

(a) Academic advising 
(b) Academic counseling 
(c) Personal counseling 
(d) Planning 
(e) Policy-making 

II. In your opinion, who is at present participating and who 
should be participating in the future in setting cocur-
ricular goals and planning cocurricular activities? 

I S SHOULD 
BE 

1. International graduate students organiza-

tion 

2. International education council 

3. International programs office 
4. Curriculum committees at NTSU 

5. Graduate faculty organizations 

6. Representatives from various disciplines 

7. Community organizations including churches, 
schools, clubs, etc. 
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