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The purpose of this study was to survey the educational 

activities offered for persons age sixty and over in Southern 

Baptist churches in a five-state area (Arkansas, Louisiana, 

New Mexico, Oklahoma, and Texas) and to determine if there 

are significant differences (1) in the preferences shown by 

older persons between church-sponsored instrumental and ex-

pressive learning activities and (2) between the number of 

church-sponsored instrumental and expressive learning activ-

ities. 

The population for the study consisted of 114 Southern 

Baptist churches in ten selected metropolitan areas identified 

as providing educational activities, other than Bible study, 

for adults age sixty and over. Data were collected by a 

questionnaire mailed to these 114 churches. The data from 

the responses were tabulated, compared, and summarized, using 

descriptive statistical procedures. 

An analysis of the replies to the questionnaire revealed 

(1) older adults showed a preference for instrumental courses 

and (2) churches offered expressive learning activities more 

often than instrumental activities. 

As a result of the findings, the following conclusions 

were drawn. 



1. Bible study is the only educational activity for 

older adults planned by most churches. 

2. Older adults will participate in educational activ-

ities other than Bible study when such activities are made 

available. 

3. Planners of church educational activities often do 

not recognize that older adults have many needs which can be 

met through educational activities. 

4. Most churches do not ascertain the need and inter-

ests of older adults prior to planning educational activities 

for them; activities usually are based only on ascribed needs. 

5. There appears to be little understanding on the part 

of the planners of educational activities for older adults in 

church situations of the concept of instrumental and ex-

pressive needs. 

6. The dominance of Travel/Travel Features and Hobby/ 

Craft Instruction in the courses offered reflect the planners' 

concept that education for older adults should be mainly in 

the area of leisure activities. 

7. Older adults prefer educational activities designed 

to meet needs that are necessary for survival. 
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CHAPTER I 

INTRODUCTION 

One of the fastest growing age groups in the United 

States is the group of persons age 60 and over. The pro-

jection has been made that by the year 2000 one-third of 

this country's population will be age 60 or over (12, p. 326). 

The increasing number of older adults is accompanied by a cor-

responding increase in the number of problems they face. The 

most pressing problems, according to a 1975 Louis Harris poll, 

are fear of crime, poor health, insufficient income, loneli-

ness, inadequate medical care, too little education, not 

feeling needed, not enough friends, poor housing, and not 

enough clothing (5, p. 130). Trent believes that education 

can help alleviate many of the problems confronting older 

adults (17, p. 231). While education, in general, once may 

have been thought of exclusively as preparatory for life, it 

is now believed by some to be also esential to successfully 

coping with the developmental needs of life. Havighurst 

states: 

The most profound educational change of this cen-
tury is a change of attitude which no longer regards 
education as essentially preparatory but sees it as 
essentially a way of meeting the demands and aspirations 
of the present period of one's life. 

This means that education has uses in every stage 
of the life cycle, not merely in childhood and adoles-
cence. Every stage of the life cycle in modern society 



requires a person to learn new things if he is to live 
up to his own aspirations and the expectations others 
have of him (6, p. 1). 

Providing educational activities for the aged is not a 

new concept; however, in the past education for this age 

group has been mainly in the area of leisure activities (6, 

p. 3). If education is to help older people adjust to the 

demands of the later years of life, activities must be planned 

to meet their interests and needs. 

Churches have an opportunity to provide educational ac-

tivities designed to meet the interests and needs of older 

persons. Gray and Moberg (4, p. 141) state that "of all the 

voluntary institutions in the typical American community, the 

church is the one in which older people are most apt to par-

ticipate and to hold membership. They are not expected to 

retire from it in the later years." These authors suggest 

that the educational programs of the church can help older 

adults by preparing them to cope with present and future 

problems (4, pp. 147, 148). However, they conclude: 

Many church leaders lack knowledge concerning the 
educational needs of older persons and the role that 
the church can play in providing such education. . . . 
Information about the roles older church members can 
play in educational activities, their needs, and their 
desires is much needed by religious educators and other 
church leaders responsible for such programs (4, pp. 210, 
211). 

The learning needs and interests of older adults have 

been classified in several ways. Havighurst, Hiemstra, and 

Londoner (7; 8; 10) discuss instrumental and expressive 



categories of learning. Hiemstra defines instrumental 

learning activities as those activities that provide mastery 

of old-age problems, including education about health, income, 

and legal affairs. He defines expressive learning activities 

as those activities that increase the enjoyment of life, ex-

pand horizons, or provide opportunities for self-expression. 

Such activities include hobbies and crafts, travel, and liter-

ature study (8, p. 228). Londoner observes that older adults 

must be offered instrumental educational activities inasmuch 

as they provide competencies for survival in the later years 

(10, pp. 115, 116). 

Statement of the Problem 

The problem of this study was to survey the educational 

activities offered for persons age sixty and over in Southern 

Baptist churches in selected metropolitan areas in a five-

state area (Arkansas, Louisiana, New Mexico, Oklahoma, and 

Texas). 

Hypotheses 

To carry out the purposes of this study, the following 

hypotheses were tested. 

1. There are no statistically significant differences 

in the preferences shown by older persons between church-

sponsored instrumental and expressive learning activities. 

2. There are no statistically significant differences 

between the number of church-sponsored instrumental and ex-

pressive learning activities. 



Research Questions 

1. Which churches offer educational activities, other 

than Bible study (for which data are already available), for 

adults age sixty and over? 

2. What church-sponsored educational activities, other 

than Bible study, are offered for adults age sixty and over? 

3. What church-sponsored instrumental activities are 

offered for adults age sixty and over? 

4. How many adults age sixty and over are enrolled in 

church-sponsored instrumental educational activities? 

5. What church-sponsored expressive activities are 

offered for adults age sixty and over? 

6. How many adults age sixty and over are enrolled in 

church-sponsored expressive educational activities? 

7. What church-sponsored educational courses do older 

adults prefer? 

Background and Significance of Study 

In the Educational Background Paper on Aging prepared 

for the 1971 White House Conference on Aging, Professor 

Howard McClusky defined four categories of educational needs 

for the aged: coping needs, expressive needs, contributive 

needs, and influence needs (3, p. 175; 13, p. 47). Coping 

needs are those which must be met in order to attain adequate 

social adjustment, psychological health, and physical well-

being. Included in this category are programs such as adult 



basic education, health education, training for economic 

improvement, legal arrangements, and family adjustments. 

McClusky's definition of coping needs corresponds to 

Havighurst's instrumental classification (7, pp. 41-42). 

Expressive needs are those which persons engage in for the 

sake of the activity and include physical education, hob-

bies, and personal interest areas (13, p. 48). In order 

for older adults to be able to cope with the demands that 

accompany old age, educational activities which seek to 

meet the instrumental needs of older adults will have to 

occupy a greater portion of program planners' time and 

energy. McClusky (12, p. 332) states that "in any scale 

of priority, there is solid justification for placing 

coping needs first." Londoner believes that the older 

adult must continue to develop competencies if the chal-

lenges of old age are met and that failure to develop 

competencies will cause the older adult to lose the battle 

for survival. He observes (10, p. 114) that "instrumental 

forms of adult education, rather than expressive forms, pro-

vide the competencies essential for survival in the later 

years." 

Although Hiemstra's research (8, p. 228) indicates 

that instrumental activities are perceived by older adults 

as more important than expressive activities, Londoner's 

study of the education programs offered the aged indicates 



that program planners believe the elderly prefer leisure or 

recreational activities. Not many educators realize that 

the older person is coping with life and death challenges 

(10, p. 113). Londoner concludes: 

There is a special need for programs that provide 
opportunities for helping older adults make the life 
style adjustments necessary for survival 
Analysis of the changing developmental processes that 
occur throughout the later period of the adult life 
span show clearly that instrumental forms of adult 
education, rather than expressive forms, provide the 
competencies essential for survival in the later years 
(10, pp. 113, 114). 

Adult educators long ago realized the implications of 

an aging population and in 1949 formed a Committee on Edu-

cation for Aging (2, p. v). The field of education is seen 

by Knowles (9, p. 75) as "an open system which any institution 

may enter at any time under conditions of its own choosing." 

One of the dimensions of adult education is the institutional 

dimension and Knowles lists religious institutions in this 

group (9, pp. 75, 76). While churches for years have been 

involved in the education of older adults, few programs have 

been designed especially for older people (2, pp. 198, 199). 

As church groups have become aware of the special needs of 

older adults, some have developed programs designed to meet 

these special needs. 

In 1974 the Southern Baptist Conference on Aging was 

held in Nashville, Tennessee. The basic purpose (14, p. 1) 

"was to study how the Southern Baptist Convention, state 

conventions, associations, and churches can deal with problems 



related to aging." The report of this conference showed the 

general needs of older adults to be: finances, housing, 

nutrition, fellowship, spiritual prosperity, transportation, 

health care, intellectual development, protective services, 

personal dignity, and the need to contribute (14, p. 13). 

Five of these, viz., finances, housing, health care, nutrition, 

and protective services, are in the area of instrumental needs. 

The report of the Conference recommended thirty-two acts that 

churches can take. The first listed is to "develop compre-

hensive ministries which relate to both the expressive and 

survival needs of older adults" (14, p. 23). It was observed 

that reasons for the failure of Southern Baptist churches to 

meet the needs of the aged include a lack of creative leader-

ship willing to develop programs with older persons and 

inadequate concepts of what senior adult ministries can 

and should be (14, p. 13). 

The present study sought to determine whether selected 

Southern Baptist churches have responded to the conference's 

recommendations by developing educational programs designed 

to meet both instrumental and expressive needs of older 

adults. Also, the extent to which the educational activi-

ties offered correspond with the educational activities that 

older adults prefer was determined. 

The responsibility for planning educational activities 

to meet the needs of older adults must be assumed by the 

administrators of religious programs. Houle (6, p. 3) 
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asserts that if education is based on the needs and inter-

ests of the elderly 

it can offer challenges which many people feel to be 
missing. Whether or not this result is possible has 
yet to be proved, but it raises a basic unanswered 
question which must be addressed if there is to be 
any meaningful understanding of education for older 
people. 

Definition of Terms 

The following terms were defined for the purpose of 

this study: 

1. Older adult—a person age sixty and over; 

2. Association—a group of Southern Baptist churches 

in a particular geographic area; 

3. Need—a condition or situation in which something 

necessary or desirable is required or wanted; 

4. Instrumental Need—an educational need that must 

be met in order to continue adequate social adjustment, 

psychological health, and physical well-being necessary 

for survival; 

5. Expressive Need—a need which an individual pur-

sues for its own sake; an activity which has intrinsic 

meaning and pleasure. 

Limitations 

This study was subject to the limitations recognized 

in collecting data by mailed questionnaire: (1) motivation 

of respondents usually cannot be determined; (2) use of 
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mailed questionnaires assumes that respondents can both read 

and write; and (3) there is difficulty getting persons se-

lected for the sample to return the questionnaires. Each 

questionnaire not returned may result in biased sampling 

(15, pp. 215, 216). Also, the volunteer nature of those 

responding limits any generalizing from the findings. 

A second type of limitation affecting this study is 

that the contents of an educational activity are not always 

clearly identified by its title. Therefore, the respondents 

are asked to make a preference selection on limited infor-

mation and the instrumental vs. expressive categorization 

in this study is based on the respondents' selections. 

A third type of limitation is that, while the concepts 

of instrumental and expressive needs have heuristic value, 

classifying educational activities into either/or categories 

has certain drawbacks (8). The same educational opportunity 

may be simultaneously instrumental and expressive (11, p. 87). 

Hiemstra (8, p. 228) concludes: "However, the fairly broad 

categories enable program planners and administrators to 

distinguish quite readily among learning activities according 

to the instrumental and expressive categories." Consequently, 

for the purposes of this research, it is assumed that instru-

mental and expressive educational activities are sufficiently 

mutually exclusive to be segregated for research purposes. 
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Basic Assumptions 

For the purposes of this study, it was assumed that 

1. Instrumental and expressive educational activities 

meet different needs and can be segregated for research pur-

poses; 

2. Older adults who are members of Southern Baptist 

churches have educational needs similar to other older adults; 

therefore, the program guidelines recommended can be imple-

mented by other church groups; 

3. Because older adults are volunteers for learning, 

their learning preferences (instrumental or expressive) can 

be inferred from their participation patterns. 

Procedures for Collection of Data 

The educational activities listed in the survey instru-

ment (see Appendix C) were developed from a 1976 survey of 

older adults in six churches in Tarrant County, Texas (1). 

The 1976 survey sought to determine what activities appealed 

to older adults, what subjects they would like to know more 

about, and what skills they would like to learn. The list 

of educational activities was presented to a graduate class 

in adult education at North Texas State University. The 

class consisted of twelve professional adult educators who 

classified each activity as either instrumental or expressive. 

In addition, a thorough examination of categories used by 

Hiemstra et al. was undertaken in order to bring the categor-

izations into line with the consensus of other researchers. 
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Data for this study were collected in two stages with 

a 65 per cent return sought. The first collection of data 

was from a questionnaire sent to associations in Dallas, 

Fort Worth, Houston, and San Antonio, Texas; Little Rock, 

Arkansas; Oklahoma City and Tulsa, Oklahoma; New Orleans 

and Baton Rouge, Louisiana; and Albuquerque, New Mexico. 

The questionnaire was addressed to the director of missions 

or education director of each association and sought to 

determine which churches in each of the associations of-

fered educational activities other than Bible study for 

older adults. This questionnaire also obtained the names 

of the pastor and minister of education of such churches. 

The second collection of data was from a questionnaire 

mailed to each of these pastors and ministers of education 

and sought to determine what educational activities other 

than Bible study were offered for older adults and what 

number of that group participated. 

A cover letter was included with each questionnaire 

(see Appendix D) outlining the purposes of the study and 

requesting responses. After a four week period, follow-up 

letters (see Appendix D) were mailed as necessary to obtain 

responses from each person contacted. Two weeks were al-

lowed for the response to the follow-up letters. Telephone 

calls then were made to seek responses from each person 

contacted. 
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Procedures for Analysis of Data 

The responses from the first questionnaire were ana-

lyzed and the data were presented in table form, comparing 

the associations with each other concerning the number and 

percentage of churches offering educational activities other 

than Bible study for older adults. 

The responses from the second questionnaire were ana-

lyzed and the data presented in table form, tabulated by 

number and percentage, with regard to the number of instru-

mental activities offered, the number of expressive activities 

offered, and the number of older adults who participated in 

these activities. 

Data for the two hypotheses were analyzed using the 

chi-square test for goodness of fit (16). The .05 level 

of confidence was utilized to determine congruence between 

the observed (actual) frequencies and those expected assuming 

a chi-square dispersion. 

Summary 

This chapter has introduced the study, identifying the 

purposes of the study, the hypotheses tested, the research 

questions for which answers were sought, and the background 

and significance of the study. The definitions, limitations, 

and basic assumptions of the study were discussed, and pro-

cedures for the collection and the analysis of the data were 

introduced. 
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Chapter II presents a review of selected literature. 

Chapter III describes the procedures used for the collection 

and analysis of the data. Chapter IV presents an analysis 

of the data. Chapter V summarizes the study, identifying 

the findings, conclusions, and recommendations for further 

study. 
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CHAPTER II 

SELECTED RELATED LITERATURE 

In preparation for this study a review of the liter-

ature was conducted to (1) obtain an overview of adult 

educational needs, (2) determine the relation of education 

and the needs of older adults, (3) distinguish between 

instrumental and expressive needs, and (4) determine the 

role of churches in meeting the educational needs of older 

adults. 

Educational Needs 

Meeting needs has been the purpose of adult education 

from its early days. Since the beginning of the adult 

education movement in this country, the belief has been 

expressed that all adult education should be based on the 

felt needs and interests of learners (20, p. 352). Knowles 

believes that the function of those who work with adult 

learners is to help them discover their needs for particular 

learning situations. He concludes (25, pp. 22, 23) that 

"the primary and immediate mission of every adult educator 

is to help individuals satisfy their needs and achieve 

their goals." 

While the term "need" is found throughout the liter-

ature on education, there are many definitions. Monette 

16 
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believes that specialized uses of the term "need" are the 

results of debates over the question of who can best assess 

the needs of the adult learner. "The question of who can 

best determine an individual's needs does not require an 

either/or answer. The perspectives of both the adult 

learner and others can help identify the gap" (32, p. 121). 

Houle (20, p. 233) defines "need" as a condition or situ-

ation in which something necessary or desirable is required 

or wanted. He sees the distinction between felt need and 

ascribed need on the basis of who perceives the need: a 

felt need is one perceived by the person possessing it; an 

ascribed need is one perceived by the observer. McClusky 

(31, p. 331) indicates the term "need" implies "the existence 

of a desirable condition requiring the operation of certain 

factors for its attainment." He also defines need as a 

requirement for survival, growth, health, social acceptance, 

etc. 

Knowles (25, p. 80) lists two kinds of needs as having 

meaning for adult education: basic, or organismic needs, 

and educational needs. Basic needs include physical, growth, 

security, new experience, affection, and recognition. An 

educational need (25, p. 85) is "something a person ought 

to learn for his own good, or for the good of society. It 

is the gap between his present level of competencies and a 

higher level required for effective performance as defined 

by himself, his organization, or his society." Maslow 
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(25; 30) presents a hierarchy of needs that includes psy-

chological or survival needs, safety needs, belonging needs, 

esteem needs, and self-actualization needs, with these needs 

being in ascending order as stated. 

Londoner cautions that the term need is a hypothetical 

construct (26, p. 81). Referring to Maslow's hierarchy of 

needs, he asserts that many have adopted it as a way of 

explaining human behavior. 

They speak freely of people having safety, love, 
self-esteem, and self-actualization needs—almost as 
if they were concrete realities—but they are not. 
They are inferred, underlying, causal factors that 
Maslow postulated to explain present, real-time 
behaviors he observed as a psychologist. It is 
impossible to dissect someone and find a "love" or 
a "self-esteem" need as one might find a concrete, 
internal organ such as the liver or heart. These 
needs simply do not exist as concrete objects for 
scientific study (26, p. 81). 

It was the misunderstanding of the term need that led 

Havighurst to use the term developmental task—a develop-

mental task being "midway between an individual need and a 

societal demand" (12, pp. 2, 4). According to Havighurst: 

A developmental task is a task which arises at 
or about a certain period in the life of the individ-
ual, successful achievement of which leads to his 
happiness and to success with later tasks, while 
failure leads to unhappiness in the individual, 
disapproval by society, and a difficulty with later 
tasks (12, p. 12). 

Many of the uses of the term need indicate a gap 

between an existing state and a desired state within an 

individual. However, conflict arises when deciding who 

is to determine the desired level—the individual or 
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society. The individual may have a need of which he is 

unaware; society may determine a desired level that the 

individual does not prefer. This conflict makes it es-

sential that the planners of adult educational programs 

understand the nature of needs and interests. When the 

adult educator reaches adults through their interests, 

he is then in a position to help them become interested 

in meeting their needs (25, p. 80). 

Education and the Needs of Older Adults 

While the educational needs of the adult change with 

age, they do not decrease. The older adult of today has 

lived during a time when the American educational system 

has concentrated its efforts on youth. This approach was 

the result of the mistaken assumption that an individual 

can acquire in youth all the skills and knowledge necessary 

for the remainder of life (15, p. ix; 43, p. 231). The 

increasing number of older persons, affected by forced 

earlier retirement, obsolescence of skills, and loss of 

traditional roles, has intensified the problems of aging 

(22, p. 349). Donahue (7, pp. 58, 59) analyzed various 

educational experiments and concluded that "older adults 

can and want to learn. They will seek guidance with their 

problems of adjustment to aging through organized groups." 

The view that education should address the needs of 

older adults led Havighurst (13, p. 41) to observe that 
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education no longer is regarded as essentially preparatory 

but as a way of meeting the needs of the present period of 

one's life. That education has uses in every stage of the 

life cycle is in contrast to earlier views that education 

should focus on youth and be terminal because the youth 

can acquire the knowledge and skills needed for the rest 

of life (13, p. 41; 43, p. 231). McClusky (31, p. 326) 

suggests that "we must overcome the skepticism about the 

importance of learning in the later years—a skepticism 

based on the realities of diminishing life expectancy." 

Older persons are faced with numerous personal and 

social problems including such needs as learning a new 

vocation, keeping mentally active, and developing avoca-

tional interests, all of which can be met directly by 

educational programs (22, p. 350). Rosow sees additional 

needs such as health, housing, medical care, and family 

relationships that cannot be met without extensive use of 

educational processes (39). In his discussion of the 

importance of adult education for the aged, Peterson (36, 

p. 170) lists several needs of the aged that can be met 

by education. These needs include nutrition, health 

maintenance, crime prevention, economics, loneliness, and 

cultural pursuits. He states: 

Most of their great needs are precisely those 
that a relevant education can meet. When we speak 
of a relevant adult education program, we are talking 
more than about the titles of adult courses. We are 
talking about meeting the life situations of older 
persons (36, p. 171). 
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McClellan believes that the needs of older adults are 

actually the needs of persons of every age, only magnified. 

He cites Tibbits' listing of five needs which should be 

satisfied if persons are to grow old gracefully: the need 

for association with others, the need for creativity, the 

need for security, the need for recognition, and the need 

for orientation. McClellan concludes, "In this case we 

might agree that the needs of the aging are the needs of 

every person, only heightened" (30, p. 17). 

Educational programming for older adults is based on 

the premise that they have needs which can best be met 

through an increase in skills and knowledge (34). Peterson 

discusses the state of the art of educational gerontology, 

identifying different educational needs of older adults, 

and concludes that "all of these are real needs, and the 

ability of education to meet them will significantly in-

fluence the quality of life of older adults" (34, p. 64). 

Hiemstra surveyed the older population in relation to 

education and stated: 

The increasing potential for a longer life, the 
expansion of leisure, and the need to cope with in-
creasing rapid social change have made imperative an 
understanding of education as a condition for par-
ticipation in a dynamic world. The development of 
adequate educational programs is the primary factor 
related to this condition. Adequacy, in this case, 
mandates that program planning be related to continued 
education throughout the entire life span. This is 
particularly important in designing programs for 
people in the later stages of life, primarily because 
so little is known about the needs and interests of 
the aged and retired (16, p. 100). 
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An educational program for older adults should concern 

itself primarily with interests, skills, and attitudes, that 

make possible a richer and happier life (1, p. 62; 41, p. 

281). Anderson (1, pp. 62, 63) and Stanford (41, pp. 281, 

282) believe such educational programs have four purposes: 

(1) to enable the older person to understand the changes 

that are taking place and to realize that the problems he 

is facing are common to all older people; (2) to impart 

knowledge and skills that will enable the individual to 

use his own resources more effectively; (3) to lead the 

older adult to understand that learning in and of itself 

can be interesting and stimulating; and (4) to focus on 

the richer social experience and better understanding of 

the world that increased longevity allows. 

Hiemstra (16) points out that some of the thinking on 

the educational requirements for older adults has concen-

trated on the use of education as a tool for solving personal 

and social problems. One of the reports from the 1971 White 

House Conference on Aging (16) states, . . At a time when 

income, health, status, and other assets are often dimin-

ished, the power of the elderly to control their own destinies 

is enhanced by the kinds of education that help to master, 

rather than be mastered by, change." 

One of the primary purposes of education is to provide 

persons with the capacity to participate in society, but 
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Trent (43, p. 231) believes that present educational programs 

are not designed to meet these needs of older adults, 

The need for education does not end at age 65 or 
70. Older adults continue to face developmental chal-
lenges throughout their lives. . . . It is unrealistic 
to assume that older persons, any more than younger 
persons, can cope with their developmental needs with-
out the benefit of a systematic educational program. . . 
The challenge to education lies in providing options 
to meet the needs of . . . older population (43, pp. 
231-233). 

The recognition of educational needs of older people 

has led to a new role for adult education, viz., to provide 

education during the later years of life (35, p. 41). If 

adult education is to respond to this new role, the field 

of adult education will have to change and the primary 

change will have to be in the area of programming (35). 

Older adults have tended to avoid the typical programs 

provided by adult education agencies. Thus, adult edu-

cators will need to program for the needs and interests 

of older adults. Peterson (35, pp. 51, 53) concludes that 

"in programming, then, there is a definite need for edu-

cational experiences which are prepared and directed 

exclusively toward older people." The educational system 

must refocus on the last half of life. If adult education 

is to be relevant, it must meet the present needs of older 

persons (36, pp. 169, 171). Hiemstra (18, p. 38) stated 

that 
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The older person has a need, yearning, and potential 
for active participation in lifelong learning. . . . 
Hopefully the educational field will continue to make 
available to people of all ages increasing opportunities 
and resources for learning." 

Instrumental vs. Expressive Needs 

The 1971 White House Conference on Aging recommended 

several long range goals of education for older people. One 

of the goals calls for the provision of specialized programs 

to meet the particular needs of older persons. Edelson 

believes that these goals "have the primary objective of 

helping the senior citizen to acquire information, skills, 

and competencies in order to deal effectively with the 

requirements of living" (8, pp. 178, 179). The Conference 

also explored the range of needs of older persons, from 

survival, through maintenance, to growth and beyond. 

"Education was recognized as playing an integral part in 

the realization of these needs. The needs were subsumed 

under four categories: coping needs, expressive needs, 

contributive needs, and influence needs" (8, p. 179). In 

the Education Background paper for the 1971 Conference, 

McClusky defined these four categories of needs. 

Coping needs are that group of requirements which 

must be met in order to continue adequate social adjustment, 

psychological health, and physical well-being; expressive 

needs reflect the need of a person to engage in an activity 

for the sake of the activity itself. Contributive needs 
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are those which encourage older persons to repay society 

for some of its past generosity. Influence needs reflect 

the desire of older persons to be able to affect the 

direction and quality of their lives (8; 22; 35; 43). 

Havighurst (13, p. 41) and Londoner (27, p. 113) used 

the terms instrumental and expressive to describe educational 

course offerings. "Instrumental" is seen as learning activ-

ities having a goal outside and beyond the goal of education 

because it has the potential to change a learner's situation. 

The value of the experience to the learner lies beyond im-

mediate involvement in the activity. Expressive connotes 

a goal that lies within the act of learning; the participant 

engages in the activity solely for the gratification it 

provides at the moment (13, pp. 41, 42; 27, p. 113). 

Havighurst states that certain developmental tasks of 

adulthood require an instrumental form of education while 

other developmental tasks require expressive forms (12, 

P. 41). 

Londoner (26, p. 75) "has both followed with interest 

and contributed to the development of the concepts of in-

strumental and expressive orientations as a means for 

assessing the educational needs of people throughout the 

life span." Londoner's research led him to conclude that 

Havighurst's source for the terms instrumental and ex-

pressive was the work of Talcott Parsons: 
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. . . Parsons devised a system for classifying 
the gratifications people receive when participa.ting 
in activities as they strive to attain their various 
goals or objectives. Some activities yield immediate 
gratification simply by participating in them; Parsons 
termed these "expressive orientations." Other activ-
ities provided gratification at a later date, upon 
completion of some desired future goal; these he termed 
"instrumental orientations" (26, pp. 75, 76). 

Londoner writes that instrumental educational activ-

ities must be offered to older adults because: 

The unyielding demands of older adulthood require 
immediately employable competencies to meet these 
challenges. Expressive educational activities are 
not designed to provide employable competencies for 
meeting life's tasks. . . . Instrumental forms of 
education do provide the avenues for acquiring 
immediately employable competencies for effectively 
meeting the challenges of older adulthood (27, p. 116). 

Londoner groups the survival needs of older adults 

into five general categories which need to be studied by 

educational program planners. The first category is 

financial matters; instrumental education can provide 

information on Social Security, public welfare programs, 

etc. A second category is health concerns and emphasizes 

the older person's need for knowledge about programs such 

as food stamp services and the importance of physical 

exercise. The third category is continued work oppor-

tunities for older adults; they can be brought into contact 

with programs such as Foster Grandparents Plan and the 

Green Thumb program. A fourth category is familial rela-

tionships, suggesting that persons need educational 

opportunities to help them decide about living apart 
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from their families and the adjustments involved in moving 

into a new environment. The fifth category is personal 

needs; educational programs to meet this area of survival 

needs could include preparation of low cost meals, good 

grooming habits, and living alone successfully (27, pp. 

116, 117). Londoner reminds educational planners that 

they: 

. . . must be made aware of the fact that older 
adulthood is a dynamic period frought with new chal-
lenges for the elderly. . . . Instrumental forms of 
education are required to develop new competencies 
that will, in turn, retard the process of decline 
(27, p. 117). 

Expressive activities are seen by Peterson (35, p. 52) 

as offering the greatest potential for growth and continued 

social engagement. Meeting expressive needs of older per-

sons is based on the premise that "people have a need to 

engage in activities for the sake of the activity itself 

and not always to achieve some goal to which the activity 

has only an instrumental relationship"(31, p. 333). 

Havighurst (13, p. 42) cautions that the distinction 

between instrumental and expressive should not be carried 

to an extreme. He sees some intrinsic enjoyment in most 

forms of instrumental education and some extrinsic outcome 

from most expressive forms of education. 

DeCrow (6, p. 58) and Hiemstra (19, p. 228) noted that 

classifying educational opportunities into either/or cate-

gories has some drawbacks. However, Hiemstra concluded 
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that "the fairly broad categories enable program planners 

and administrators to distinguish quite readily among 

learning activities according to the instrumental and 

expressive categories" (19, p. 228). On three occasions 

(16; 17; 19) Hiemstra surveyed the educational interests 

of older people to determine if they would manifest a 

greater interest in participation in instrumental forms 

of education rather than in expressive educational activ-

ities. In 1972 he examined the hypothesis that the aged 

perceive instrumental activities as more important than 

expressive activities. This study was the first empirical 

testing of instrumental and expressive categories of 

learning (26, p. 85) and the analysis revealed a signif-

icant support for the hypothesis. Hiemstra summarized 

that, although the interests and needs revealed in the 

study were varied, special attention should be given to 

instrumental forms of activities and courses. He added 

that the findings "revealed that the aged do have par-

ticular needs that often can be met only through instrumental 

forms of education" (16, p. 108). 

In 1973 Hiemstra (17) surveyed a group of retired per-

sons to determine if they preferred educational courses 

that were instrumental in nature or expressive in nature 

and found a greater interest for instrumental courses than 

could be found by chance. In 1976 Hiemstra (19) reported 

on a survey to examine older adult preferences for 
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instrumental vs. expressive learning activities. Using 

trained interviewers, he asked for course preferences. 

He also determined the amount of involvement in different 

learning projects. The results revealed a significant 

preference for instrumental learning in course selections 

and in actual learning projects. He concluded that "more 

instrumental learning opportunities must be made available 

to older people" (19, p. 227). Goodrow's research (10) 

found general support for instrumental preference. After 

interviewing a group of adults over age sixty-five to 

determine learning interests, needs, and preferences, he 

concluded that older adults preferred learning experiences 

which provided them with problem-solving abilities. 

Londoner (26) stated that raising educational pro-

gramming expertise to a level at which the student emerges 

with a new and enlarged sense of value and a deepened 

understanding of who he is 

. . . will require new tools, a stronger theo-
retical base, and a better understanding of needs 
and interests of the older adult. The interest in 
and growing knowledge of instrumental and expressive 
categories has the potential of contributing to the 
meeting of such requirements (26, p. 91). 

The Church Meeting the Needs of Older Adults 

Churches have a unique opportunity to meet the needs 

of older persons in that they touch the lives of so many. 

Maves (28, p. 698) observes that "Few social institutions 

are more pervasive in their relations or inclusive of a 
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larger proportion of the total population in their member-

ships than churches." Kalish (23, p. 105) found that 

"church membership among older persons is more common than 

all other social-organizations combined." The Louis Harris 

survey of older adults revealed that 77 per cent of those 

age sixty-five and over had attended church in the year 

prior to the survey, while 90 per cent viewed the church 

as a convenient place to go—second only to the home of 

a neighbor (40, pp. 25, 26). The attitude of older adults 

toward the church is reflected in the survey's finding that 

71 per cent of older adults reported that religion is some-

what important (40, p. 25). Churches have space that often 

is unused on weekdays—maybe the only such space in the 

community. Kalish (23, p. 106) believes that "this space 

can be used to provide senior recreation, hot meals, or 

continuing education programs." Kalish adds that the 

clergyman is in a position to offer counseling services 

to the elderly inasmuch as he usually is known to the entire 

family of the elderly person, and many older persons feel 

free to call the clergyman for counseling service (23, 

p. 106). Hendrickson and Barnes studied the educational 

needs and interests of a group of older people and dis-

covered that of ninety-six items included, religion and 

problems of growing old were selected most often (14, p. 3). 

While the churches have unusual opportunities to meet 

the needs of older adults, a survey of the literature 
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reveals that many observers believe that churches have not 

done what they could do in this area. In 1949, Maves and 

Cedarleaf studied the relationship of the Protestant 

churches to people over age sixty and described aging as a 

"new frontier for the Church" (30, pp. 3, 4). In 1960, Maves 

reported: 

It cannot be determined at this time how extensive 
or how intense these local parish programs for older 
persons are. It is the writer's impression that, while 
some churches are rendering significant service to 
older persons, the vast majority of them still have 
made little effort to develop special programs or to 
lay increased emphasis upon the problems of the aging. 
In this respect it is highly probable that churches 
are neither far ahead nor far behind most other 
institutions in the community in their consciousness 
of and concern for the aged (28, p. 723). 

While many churches have had ministries among older 

persons for some time, they usually have concentrated on 

pastoral ministry, hospitals, and retirement homes (30, 

p. 4). Atchley (2, p. 284) observed that "It is usually 

through contacts with shut-ins, hospitalized older people, 

and older people in nursing homes that local congregation 

pastors first confront the problems of older members of 

the congregation." He concludes that church programs 

for older people are few. In 1972-1976 the National 

Interfaith Coalition on Aging, Inc. surveyed 111 national 

religious bodies on 52 categories of service in the area 

of aging. This particular survey concluded that: 
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Based on the data examined in this report and 
inspection of program descriptions in the NICA data 
bank, it is the opinion of the present investigator 
that, taken as a whole, at present, religious bodies 
in the United States exhibit a relatively low effort 
on behalf of the elderly (5, p. 94). 

McClellan's study included a review of more than 200 

investigations related to various aspects of aging, a sur-

vey of pastors, and a ten-month action/investigation project. 

He found (30, p. 6) that there are few known comprehensive 

models of programs for older persons, that most pastors, 

priests, and rabbis are too busy or are not equipped for 

such ministries, and that older persons "have unique 

problems which require more thoughtful, consistent attention 

than they are receiving from any sector of society. The 

church/synagogue has tended to follow rather than lead." 

He cites seven reasons for which the religious sector has 

moved slowly into this area (30, p. 28): 

1. Lack of awareness of the needs of older persons 
2. Failure to consider older persons as a priority 

concern 
3. Limited funds 
4. Lack of trained leadership, both professional 

and volunteer 
5. Lack of a comprehensive theology of aging 
6. Lack of denominationally-sponsored materials and 

training opportunities 
7. Busy schedule of pastors, rabbis, priests. 

Several congregations and denominations have studied 

the challenge of older persons and have responded with 

affirmative actions. The National Interfaith Coalition 

on Aging was formed in June 1972 with representatives 

from twenty-seven national religious bodies of nineteen 
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different faiths of the Roman Catholic, Protestant, and 

Jewish traditions (4, p. x). McClellan (30, p. 5) labels 

this group as "the single most inclusive ecumenical organi-

zation (Protestant, Catholic, Jewish, Orthodox) on a 

national basis, organized and committed to working in 

behalf of the aging and the aged." 

A Southern Baptist Conference on Aging held in Nashville, 

Tennessee in 1974 was the setting for a workshop on the prob-

lems of the aging. The Conference concluded that there 

should be some structural approach to the problems of aging 

and that there needs to be systematic planning to help 

church members give personal aid and understanding to the 

aging (38, p. 26). The report included thirty-two sug-

gestions for local churches, nineteen for the denomination, 

five for the associations, and twelve for state conventions. 

Gray and Moberg believe that most of these suggestions can 

be applied in other denominations (11, p. 175). At the 

denomination level, Southern Baptists have already responded 

to many of the nineteen recommendations. A separate Senior 

Adult Section within the Family Ministry Department was 

formed in 1975. It produces a monthly magazine and books 

for both senior adults and leaders. A program design for 

local churches was introduced in 1980 (24). 

Many types of programs for older persons have been 

developed and are being operated by congregations and 

denominations. Three have been selected and described 
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here to portray the scope, nature, and variety of such 

programs. 

The Shepherd's Center in Kansas City is a multi-pur-

pose center sponsored by twenty-two churches and synagogues 

with the purpose of helping the elderly remain independent. 

Developed in the summer of 1972, the Center reaches one of 

four elderly persons in the target area and is totally com-

munity supported. The Center involves more than 250 

volunteers and offers both home and center activities. 

Home services include nine basic areas of service, all 

designed to help people remain in their homes: meals, 

shopping, transportation, handyman, visitors, housekeeping 

services, security and protection, meals and housekeeping 

services for those with limited income, and twenty—four 

hour answering service. Center activities include Adven-

tures in Learning, in which classes are offered every 

Friday with a hot meal served at noon. The Adventures 

in Learning model is based on the St. Luke's School of 

Continuing Education Program for older persons, conducted 

by the St. Luke's United Methodist Church, Oklahoma City, 

Oklahoma (30, pp. 53-55). 

The Chatsworth Adult Center in San Diego meets under 

ecumenical and non-religious auspices and is one of twelve 

Senior Centers sponsored by Catholic Community Services 

Department of Aging and by San Diego Community Colleges. 

It meets each week in the Point Loma Community Presbyterian 
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Church and features inreach and outreach activities. In 

operation for about six years, the Center has identified 

five major concerns: entertainment, outreach, health con-

cerns, general assistance to members, and senior power 

(30, pp. 60-63). 

The Senior Adult Ministry (SAM) of the First Church 

of the Nazarene, Bethany, Oklahoma, is a work among older 

persons conducted by a single congregation. Begun in 1972, 

the ministry is fourfold in which seniors: serve others, 

do things for themselves, are served by others, and experi-

ence a program designed for them. The action for serving 

others includes fulfilling social and fellowship needs in 

nursing homes and to shut-ins—not only for the person in 

need but for their families as well (30, pp. 57-58). 

There are problems that face congregations and denomi-

nations as they seek to minister to older persons, At a 

Counseling and Guidance Clinic held in Nashville, Tennessee 

in 1961, Southern Baptists identified several problems con-

fronting Baptists in their ministry to the aging. One 

problem cited was the lack of programming—the programming 

for the aged being limited to those who attend on Sunday. 

A second problem identified was the lack of perspective. 

The report (3, pp. 15-19) concluded that "our perspective 

is blurred by the uncertainty of whose responsibility this 

is rather by failure to see the need." This uncertainty 

of responsibility was emphasized in a 1971 report by the 
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Southern Baptist Home Mission Board (21, p. 4): "We have 

almost two million Southern Baptists over 62 and no one from 

the Convention is making any preparation for this group." 

One other problem that churches encounter as they seek to 

provide for older persons is that most programs involve 

older persons only indirectly (29). Maves adds that the 

chief problem has been the lack of awareness on the part 

of church leaders and the need to overcome fear of programs 

for older people (29, pp. 205, 206). 

Mills reported on a study made to attempt to identify 

and discriminate between the felt and real educational needs 

of certain Presbyterian church members age sixty-five and 

older. Of the adults interviewed, 30 per cent listed an 

education need as important, the most common being Bible 

study, discussion groups, current events, needs of older 

persons, group singing, and serving in the church. Ministers 

were asked to identify the needs of their older members, 

and of the ministers involved, 59 per cent responded. These 

ministers perceived the educational interests of the older 

persons to include recreation and hobbies, Bible study, a 

theology of aging and retirement, and training in group 

study methods (5, pp. 124, 125, 149). The differences in 

the views of the two groups emphasizes the necessity of 

ministers and other planners of educational programs for 

older adults becoming more aware of the felt educational 

needs of older adults. 



37 

Freeman offers the thesis (9, pp. 61, 62) that God's 

design for human beings is that they continuously grow and 

develop. "Thus, the older adult learner is to be treated 

with the highest reverance, love, and respect." A survey 

of 111 religious organizations by the National Interfaith 

Coalition on Aging suggests this thesis is not being fol-

lowed. The survey sought to determine the activity of these 

religious organizations in the area of aging. At the local 

congregation level, educational services for older adults 

was offered by just 4 per cent of the congregations (5, 

pp. 51, 82). The church's failure to provide educational 

opportunities for older adults was accented in the Texas 

Conference of Churches Position Paper on Aging (42, p. 7): 

"In recent decades and at an ever increasing rate, continued 

learning has become an essential prerequisite for partici-

pating and advancing in our society. But for many older 

individuals such opportunities are out of reach." 

Churches face responsibility and challenge in meeting 

the needs of older persons. John B. Martin, United States 

Commissioner of Aging in 1971, stated (37, p. 16) that "no 

group of organizations has a greater stake in the field of 

aging than the churches, because of the size of the aging 

group in their congregations. And this group of church 

members is getting larger." Speaking at a meeting of "The 

Church and Elderly," Arthur S. Fleming, former Secretary 

of Health, Education, and Welfare, said, "I have often 
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felt that the church and synagogue present one of the 

greatest resources in the area of serving older persons 

. . (33, p. 48). 

The church's opportunity to minister to the aged and 

the church's response is summed up in the Position Paper on 

Aging of the Texas Conference of Churches: 

THE CHURCH IS ELDERLY. We think of the future 
of the church as being in the hands of the young, but 
it is actually in the hands of the old. 

First, it is in the hands of the old because the 
Christian church in the United States is, by and large, 
a church of old people. Second, it is in the hands of 
the aged because, they, being the church, preach the 
gospel 

While the church would be one of the first to deny 
that it does not love older persons, our acts have not 
exhibited what we say we believe (42, pp. 2, 14). 

Summary 

The review of the literature revealed that, while the 

educational needs of adults continue as they age, the 

meeting of instrumental needs is essential for successful 

aging. Education is viewed not only as preparatory for 

life, but as a way of meeting needs in the present period 

of one's life. 

Churches have unusual opportunities to meet the needs 

of older adults inasmuch as more older adults belong to 

the church than to any other social institution. Church 

is a convenient place for them to attend, older adults 

attend church frequently, and churches have space that 

often is unused during the week. However, churches have 
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been slow to respond to meeting the needs of older adults 

and very few congregations have provided programs designed 

to meet educational needs of older adults. 

With these considerations in mind, this study was 

undertaken to survey educational activities offered for 

persons age sixty and over in Southern Baptist churches in 

selected metropolitan areas. 
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CHAPTER III 

PROCEDURES FOR COLLECTION AND ANALYSIS OF DATA 

The purpose of this chapter is to describe the pro-

cedures employed in surveying the educational activities 

offered for persons age sixty and over in Southern Baptist 

churches. The selection of the populations for the study, 

the development of the instruments, the procedures for 

collection of the data, and the procedures for the analysis 

of the data are discussed in this chapter. 

Selection of Populations for Study 

This study surveyed educational activities offered 

persons age sixty and over in Southern Baptist churches 

in selected metropolitan areas. It was determined that 

the study would include churches in ten metropolitan areas 

in five states: Arkansas, Louisiana, New Mexico, Oklahoma, 

and Texas. The ten metropolitan areas are the ten associ-

ations in these states classified as metropolitan by the 

Metropolitan Association Religious Education Directors 

organization. A complete listing of these areas appears 

in Appendix A. All of the 114 Southern Baptist churches 

in these ten areas that were identified as providing edu-

cational activities, other than Bible study, for adults 

age sixty and over were surveyed. 
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Development of the Instruments 

For the purposes of this study, it was necessary to 

develop two instruments. Each was designed after careful 

study of related literature and with suggestions from 

interested persons interviewed about the study. 

The first instrument was the questionnaire to the ten 

associations (see Appendix B). This instrument was designed 

to gather information concerning the churches in each of the 

ten associations that provided educational activities other 

than Bible study for adults age sixty and over. This in-

strument identified these churches along with the names and 

addresses of their pastors and/or ministers of education. 

The second instrument was the questionnaire to the 

churches listed in the replies to the first instrument (see 

Appendix C). The general purpose of this instrument was to 

gather data relative to which educational activities other 

than Bible study are being offered for adults age sixty and 

over and the number of older adults participating in these 

educational activities. 

Procedures for Collection of Data 

The association questionnaire was sent to each of the 

ten associations, addressed to the director of missions and/ 

or the education director. The church questionnaire was 

sent to each church listed in the responses to the first 

instrument, addressed to the pastor and/or the minister of 

education. 
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After allowing time for initial responses, follow-up 

letters with additional materials were mailed as necessary 

to obtain responses from each person contacted (see Appendix 

D). Telephone calls were placed to insure a maximum response 

rate from each group. 

For the association group, a 65 per cent response rate 

(n=7) was sought. A total of eight associations responded, 

representing 80 per cent of the group. 

For the church group, a 65 per cent response rate (n=75) 

was considered necessary to continue the study. Question-

naires were mailed to 114 churches; 77 churches responded, 

representing 68 per cent of the group. 

Procedures for Analysis of Data 

The responses from the association questionnaire were 

tabulated, comparing the associations with each other as to 

the number and percentage of churches offering educational 

activities for older adults. 

The responses from the church questionnaire were tab-

ulated with regard to the number of expressive educational 

activities offered, the number of instrumental educational 

activities offered, and the number of older adults that 

attended these educational activities. 

Data for the two hypotheses were analyzed using the 

chi-square test for goodness of fit. The .05 level of 

confidence was utilized to determine statistically sig-

nificant differences. 
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Summary 

This chapter has described the procedures followed in 

fulfilling the purposes of the study. The selection of the 

populations, the development of the instruments, the pro-

cedures for the collection of data, and the procedures for 

analysis of the data were discussed. Chapter IV presents 

the analysis of the data. 



CHAPTER IV 

PRESENTATION AND ANALYSIS OF DATA 

The data collected in this study were analyzed to 

determine (1) the number and percentage of churches in 

each of the associations offering educational activities 

other than Bible study for older adults, and (2) the fre-

quency and scope of instrumental educational activities 

offered by the churches, the frequency and scope of ex-

pressive educational activities offered by the churches, 

and the number of older adults that attended these edu-

cational activities. The findings of these analyses and 

the discussion of the findings are presented in this 

chapter. The first section of the chapter deals with 

the responses to the questionnaire sent to the ten Southern 

Baptist associations. The second section pertains to the 

responses to the questionnaire addressed to the 114 Southern 

Baptist churches. 

Churches Offering Educational Activities 

This section pertains to the responses to the ques-

tionnaire (see Appendix A) sent to each of the ten selected 

associations. The primary purpose of this questionnaire 

was to determine what churches in each of the associations 

offered educational activities other than Bible study for 
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older adults, along with the names of the pastor and/or 

minister of education of such churches. 

Research question one sought the answer to which 

churches offer educational activities, other than Bible 

study, for adults age sixty and over. Table I contains 

information relative to the number of churches in each of 

the associations and the number and percentage of these 

churches that offered educational activities other than 

Bible study for older adults. 

TABLE I 

CHURCHES OFFERING EDUCATIONAL ACTIVITIES 
OTHER THAN BIBLE STUDY 

Association Number Churches Offering 
Churches* Educational Activities 

Other Than Bible Study 

N % 

Judson (Baton Rouge) 44 14 31.8 
New Orleans 64 5 7.8 
Capital (Oklahoma City) 115 6 5.2 
Tulsa 88 3 3.4 
Dallas 195 11 5.6 
Tarrant (Ft. Worth) 161 45 28.0 
San Antonio 98 7 7.1 
Union (Houston) 220 23 10.5 

Totals 985 114 11.6 

•Source: Association Minutes for 1978 (see main bib-
1iography, p. 88) 

In the eight associations responding to the survey, 

11.6 per cent of the total number of churches were listed 
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as offering planned educational activities other than Bible 

study for older adults. No relation was observed between 

the number of churches in an association and the number of 

churches in that association that provided such educational 

activities. A survey of the Minutes of each association 

(see main bibliography, p. 88) revealed that 91.68 per 

cent of the churches in the eight associations provided 

Bible study for older adults. 

Size and Scope of Educational 
Activities Offered 

This section relates to the responses to the question-

naire (see Appendix B) concerning the scope of educational 

activities other than Bible study offered by the churches. 

This questionnaire was mailed to the 114 churches listed 

in the responses to the first instrument with 67.5 per cent 

(n=77) responding. The first section of the instrument 

sought to determine the proportion of older adults in the 

membership of each church. Table II presents information 

relative to the distribution of church members age sixty 

and over in the seventy-seven churches responding. The 

responses reveal that the churches responding have a sig-

nificant percentage of older adults in their membership 

with the median being 18.0 per cent. 

Only 2.6 per cent (n=2) of the churches reported less 

than 5.0 per cent of membership as being over age sixty, 
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while 48.0 per cent (n=36) reported that older adults com-

prised at least 20.0 per cent of their memberships. 

TABLE II 

DISTRIBUTION OF CHURCH MEMBERS 
AGE SIXTY AND OVER 

Per Cent Members Number of Churches Per Cent of 
Age 60 and Over Churches 

1 - 9 21 28.0 
10 - 19 18 24.0 
20 - 29 15 20.0 
30 - 39 9 12.0 
40 - 49 7 9.3 
50 - 59 3 4.0 
60 - 69 2 2.7 

Total 75* 100.0 

The second section of the questionnaire listed sixteen 

educational activities and sought to determine (1) which 

of these activities were offered older adults during the 

year, (2) the scope of these activities, and (3) the number 

of older adults involved in these activities. The second 

research question sought to reveal what church-sponsored 

educational activities other than Bible study were offered 

for older adults. Data for this question are presented in 

Table III and in Table IV. Table III presents the distrib-

ution, by churches, of the number of educational activities 

offered. 
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DISTRIBUTION OF EDUCATIONAL ACTIVITIES 
PLANNED FOR OLDER ADULTS 
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Educational Activities 

Churches 

Educational Activities N % 

0 5 6.5 
1 15 19.5 
2 16 20.8 
3 9 11.7 
4 4 5.2 
5 6 7.8 
6 4 5.2 
7 4 5.2 
8 5 6.5 
9 7 9.1 
10 1 1.3 
11 1 1.3 

Total 77 100.0 

More than one-half, 58.4 per cent, of the churches pro-

vided three or fewer educational activities with 40.3 per 

cent offering one or two educational activities. The pro-

portion of older adults in the membership had no relation 

to the number of educational activities offered by a church. 

One of the churches that offered no educational activities 

for older adults had 28 per cent of its membership as older 

adults. A second church reporting no educational activities 

for older adults had 45 per cent of its membership as older 

adults. 
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The sixteen educational activities listed in the ques-

tionnaire to the churches were either instrumental or 

expressive in nature, although they were not so designated 

in the instrument. Table IV presents data relative to the 

number and percentage of churches offering instrumental 

educational activities, the number and percentage of churches 

offering expressive educational activities, and the distrib-

ution of these activities. 

TABLE IV 

CHURCHES OFFERING INSTRUMENTAL AND 
EXPRESSIVE LEARNING ACTIVITIES 

Educational Churches Offering Churches Offering 
Activities Instrumental Expressive 
Offered Activities Activities 

N % N a 
i0 

0 23 29.9 13 16.9 
1 17 22.1 27 35.1 
2 11 14.3 15 19.5 
3 7 9.1 16 20.8 
4 8 10.4 3 3.9 
5 4 5.2 3 3.9 
6 4 5.2 0 0.0 
7 3 3.9 0 0.0 

Total 77 100.1 77 100.1 

More than one-fourth, 29.9 per cent, of the churches 

offered no instrumental educational activities while 16.9 

per cent offered no expressive educational activities. The 
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responses also showed that 24.7 per cent of the churches 

offered four or more instrumental educational activities 

while only 7.8 per cent of the churches offered four or 

more expressive educational activities. 

The third research question sought to identify what 

church-sponsored instrumental activities were offered for 

older adults. Table V shows the percentage of churches 

offering each of the instrumental educational activities, 

TABLE V 

CHURCHES PROVIDING INSTRUMENTAL 
EDUCATIONAL ACTIVITIES 

Educational Activity 

Churches 

Educational Activity N %* 

Health Care/Instruction 23 29.9 
Social Security, Medicare, Medicaid 15 19.5 
Wills/Legal Matters 34 44.2 
Nutrition 15 9.5 
Financial Matters 19 24.7 
Personal Grooming 3 3.9 
Death and Dying 16 20.8 
Community Resources for the Aged 26 33.8 
Solving Personal Problems 6 7.8 

*N=77 

None of the instrumental activities was offered by less 

than three churches nor by more than thirty-four churches. 

The only pattern that developed in the course offerings was 

that, of the twenty-six churches providing three or more 
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instrumental educational activities, all but one included 

Social Security, Medicare, Medicaid. 

The fourth research question sought to determine the 

number of older adults involved in educational activities 

designed to meet instrumental needs. Table VI presents 

data relative to the frequency of instrumental course 

offerings and the frequency of older adults involved. 

TABLE VI 

FREQUENCY AND TYPE OF INSTRUMENTAL COURSE 
OFFERINGS AND OLDER ADULTS' INVOLVEMENT 

Course Older Adults' 
Offerings Involvement 

Educational Activity f % f % 

Health Care/Instruction 67 20.1 1,476 15.8 
Social Security, Medicare, 

1,476 

Medicaid 21 6.3 977 10.5 
Wills/Legal Matters 43 12.9 1,550 16.6 
Nutrition 25 7.6 770 8.3 
Financial Matters 24 7.2 819 8.8 
Personal Grooming 10 3.0 95 1.0 
Death and Dying 29 8.7 1,152 12.4 
Community Resources for the Aged 54 16.2 1,911 20.5 
Solving Personal Problems 60 18.0 572 6.1 

Total 333 100.0 9,322 100.0 

Three of the courses, Health Care/Instruction, Community 

Resources, and Solving Personal Problems accounted for 54.3 

per cent of the; course offerings. Personal Grooming comprised 
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only 3.0 per cent of the course offerings and had but 1.0 

per cent of the total older adult Involvement. 

The fifth research question sought to identify what 

church-sponsored expressive educational activities were 

offered for older adults, Table VII shows the number and 

percentage of churches offering each of the expressive edu-

cational activities. 

TABLE VII 

CHURCHES PROVIDING EXPRESSIVE 
EDUCATIONAL ACTIVITIES 

Churches 

Educational Activity N %* 

Hobby/Craft Instruction 40 51. ,9 
Travel/Travel Features 53 68, .8 
Art/Literature Appreciation 13 16. ,9 
Oil/Water Color Instruction 5 6. , 5 
Vocal/Instrumental Instruction 9 11. ,7 
Training in Pastoral Care 3 3, .9 
Philosophy for Later Years 9 11. .7 

*N=77 

None of the expressive activities was offered by less 

than three churches. Two expressive activities, Hobby/Craft 

Instruction and Travel/Travel Features, were the only edu-

cational activities, instrumental or expressive, provided 

by more than 50 per cent of the churches. 
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The sixth research question sought to determine the 

number of older adults involved in educational activities 

designed to meet expressive needs. Table VIII presents 

data relative to the frequency of expressive course of-

ferings and the frequency of older adults involved. 

TABLE VIII 

FREQUENCY AND TYPE OF EXPRESSIVE COURSE OFFERINGS 
AND OLDER ADULTS' INVOLVEMENT 

Course Older Adults' 
Offerings Involvement 

Educational Activity f % f % 

Hobby/Craft Instruction 596 54 . 3 7,017 42.5 
Travel/Travel Features 250 22.8 6,472 39.2 
Art/Literature Appreciation 24 2.2 659 4.0 
Oil/Water Color Instruction 97 8.8 985 6.0 
Vocal/Instrumental Instruction 96 8.8 822 5.0 
Training in Pastoral Care 21 1.9 83 0.5 
Philosophy for Later Years 13 1.2 455 2.8 

Total 1,097 100.0 16,493 100.0 

Two of the expressive educational activities, Hobby/ 

Craft Instruction and Travel/Travel Features, accounted for 

77.1 per cent of the expressive course offerings and for 

81.7 per cent of the older adults' involvement. These two 

expressive courses comprised 59.2 per cent of all instru-

mental and expressive activities and were attended by 51.8 
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per cent of the total adults involved in instrumental and 

expressive activities. 

Table IX presents a summary of instrumental and ex-

pressive course offerings by the churches and the older 

adults' participation. 

TABLE IX 

FREQUENCY OF COURSE OFFERINGS AND OLDER 
ADULTS' INVOLVEMENT IN INSTRUMENTAL 

AND EXPRESSIVE ACTIVITIES 

Course Offerings Older Adults' 
Involvement 

Educational Activity f % f % 

Instrumental 333 23.29 9,322 36.11 

Expressive 1,097 76.71 16,493 63.89 

Totals 1,430 100.00 25,815 100.00 

This study revealed that three times as many expressive 

course offerings than instrumental course offerings were pro-

vided by the churches in the year of the survey and that 

almost two-thirds of the older adults' involvement was in 

expressive course offerings. 

Hypothesis number two in this study concerned the 

number of instrumental learning activities and the number 

of expressive learning activities offered. Stated in the 
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null form, it was hypothesized that there would be no dif-

ference between the number of instrumental learning activities 

and the number of expressive learning activities offered for 

older persons by the churches. Table X shows the differences 

between actual course frequencies and the frequencies ex-

pected. Nine of the sixteen learning activities were 

classified as instrumental and seven as expressive, 

TABLE X 

INSTRUMENTAL AND EXPRESSIVE LEARNING 
ACTIVITIES OFFERED 

Response 
Frequencies Instrumental Expressive Total 

Actual 333 1,097 1,430 

Expected 804 626 1,430 

X2 = 628.96 
p = < . 05 

The chi-square test for goodness of fit was utilized 

to test the hypothesis, with the .05 level chosen for a 

minimum level of statistical significance. The reported 

chi-square values were corrected by the Yates correction 

factor. Significant differences were found between the 

number of instrumental learning activities offered and the 

number of expressive activities offered. Thus, the null 

hypothesis was rejected. 
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Research question number seven sought to discover what 

church-sponsored educational courses the older adults pre-

fer. Inasmuch as older adults are volunteers for learning, 

their learning preferences can be inferred from their par-

ticipation patterns. Table XI presents data relative to 

the frequency of older adults' participation in instrumental 

and expressive learning activities. 

TABLE XI 

FREQUENCY OF OLDER ADULTS' INVOLVEMENT 
IN INSTRUMENTAL AND EXPRESSIVE 

LEARNING ACTIVITIES 

Older Adults' Involvement 

Educational Activity f % 

Instrumental 9,322 36.11 

Expressive 16,493 63.89 

Totals 25,815 100.00 

The older adults' preferences for expressive courses 

are indicated by the almost two-to-one participation rate 

when compared with the participation rate in instrumental 

courses. However, since the ratio of expressive course of-

ferings to instrumental course offerings was more than three-

to-one, a numerical preference for expressive course 

offerings could be expected. The significance of this 
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difference is shown in the analysis of hypothesis number 

one. 

Hypothesis number one tested in this study concerned 

the preferences shown by older adults for learning activ-

ities. Stated in the null form, it was hypothesized that 

there would be no difference in the preference shown by 

older persons between instrumental learning activities and 

expressive learning activities. Table XII shows the dif-

ferences between actual course preferences and the prefer-

ences expected. The expected frequencies were obtained by 

multiplying the total course involvement (see Table XI) 

times the ratio of instrumental course offerings and 

expressive course offerings (see Table X). 

TABLE XII 

REPORTED PREFERENCES FOR INSTRUMENTAL AND 
EXPRESSIVE EDUCATIONAL ACTIVITIES 

Response Instrumental Expressive Total 
Frequencies 

Expressive Total 

Actual 9,322 16,493 25,815 

Expected 6,012 19,803 25,815 

X2 = 2,374.91 

p = < .05 

The chi-square test for goodness of fit was utilized 

to test the hypothesis, with the .05 level chosen for a 
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minimum level of statistical significance. The reported 

chi-square values were corrected by the Yates correction 

factor. Significant differences were found in the learning 

activities preferred. The older adults showed a significant 

preference for instrumental courses. Thus, the null hypothe-

sis was rejected. 

Summary 

This chapter dealt with the presentation and analysis 

of data collected in this study. The first section dealt 

with the churches in each association that provided edu-

cational activities, other than Bible study, for older 

adults, as indicated by the responses to the questionnaire 

sent to the director of missions and/or the education 

director in each of the associations. It was found that 

11.6 per cent of the churches provided such educational 

activities. 

The second section dealt with the size and scope of 

educational activities offered by the churches, as indicated 

by the responses to the questionnaire sent to the churches. 

It was found that the churches had significant percentages 

of members age sixty and over with 72.0 per cent of the 

churches reporting older adults as comprising at least 

10.0 per cent of membership. Five of the churches in the 

study offered no educational activities, other than Bible 

study, in the year of the survey. More than one-half of 
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the churches provided one, two, or three educational activ-

ities. Twenty-three churches offered no instrumental 

activities and thirteen churches offered no expressive 

activities. It was hypothesized that there would be no 

difference between the number of instrumental learning 

activities and the number of expressive learning activ-

ities offered. This null hypothesis was rejected as 

significant differences were found in the number of learning 

activities offered, expressive learning activities being 

offered more often than instrumental learning activities. 

Also, it was hypothesized that there would be no difference 

in the preferences shown by older adults between instrumental 

learning activities and expressive learning activities. This 

null hypothesis was rejected as the older adults showed a 

significant preference for instrumental courses. 

Chapter V presents a summary of the findings of the 

study and points to some conclusions and implications as 

a result of the study. 



CHAPTER V 

SUMMARY OF FINDINGS, CONCLUSIONS, PROGRAM GUIDELINES, 

AND RECOMMENDATIONS FOR FURTHER STUDY 

This chapter presents a summary of the findings of 

the study and points to some conclusions resulting from 

the analysis of the data collected. Also included in the 

chapter are recommendations for further study relative to 

churches planning programs designed to meet both the instru-

mental and expressive needs of older adults. Included in 

the recommendations are findings that have implications 

for future programs. 

Summary of Findings 

The findings of the study are presented in three areas: 

(1) the size and scope of educational activities other than 

Bible study planned by the churches for older adults, (2) 

the frequency of instrumental and expressive activities of-

fered by churches for older adults and the older adults' 

involvement in these activities, and (3) the reported 

preferences of older adults for instrumental and expressive 

activities as inferred from their participation patterns. 

Findings relative to the size and scope of educational 

activities other than Bible study planned by churches for 

older adults are as follows. 
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1. One hundred and fourteen, 11.6 per cent, of churches 

surveyed offered educational activities other than Bible 

study for older adults. 

2. Seventy-two of the seventy-five churches responding 

to the survey planned one such educational activity. 

3. Forty, 51.9 per cent, of the churches planned one, 

two, or three educational activities. 

4. Only nine, 11.7 per cent, of the churches planned 

as many as nine educational activities. 

5. One of the churches planned eleven educational 

activities, the largest number reported. 

6. The churches had significant percentages of members 

age sixty and over with 72.0 per cent of the churches re-

porting older adults as comprising at least 10.0 per cent 

of membership. 

Findings relative to the frequency of instrumental and 

expressive activities offered by the churches for older 

adults and older adults' involvement in these activities 

are as follows, 

1. Twenty-three, 29.9 per cent, of the churches planned 

no instrumental activities whereas thirteen, 16.9 per cent, 

planned no expressive activities.. 

2. Nineteen, 24.7 per cent, of the churches planned 

four or more instrumental activities, whereas only six, 

7.8 per cent, planned four or more expressive activities. 
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3. The largest number of instrumental activities 

planned by any church was seven, with three churches in 

this category. 

4. The largest number of expressive activities planned 

by any church was five, with three churches in this category. 

5. Twenty-five of the twenty-six churches planning 

three or more instrumental activities included Social Secur-

ity, Medicare, Medicaid. 

6. Nine thousand, three hundred and twenty-two older 

adults were involved in 333 educational activities designed 

to meet instrumental needs. 

7. Sixteen thousand, four hundred and ninety-three 

older adults were involved in 1,097 educational activities 

designed to meet expressive needs. 

8. Although it could be expected that more expressive 

courses than instrumental courses would be offered, a sta-

tistical analysis using the chi-square test for goodness 

of fit revealed a significantly larger ratio than could be 

expected. 

9. None of the instrumental activities was offered 

by less than three churches nor by more than thirty-four 

churches. 

10. Three courses, Health Care/Instruction, Community 

Resources, and Solving Personal Problems, accounted for 

54.3 per cent of the instrumental courses offered. 
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11. None of the expressive activities were offered 

by less than three churches. 

12. Of the churches offering expressive activities, 

fifty-three, 8:2.8 per cent, offered Travel/Travel Features. 

13. Two courses, Hobby/Craft Instruction and Travel/ 

Travel Features, were the only educational activities, 

instrumental or expressive, offered by more than one-half 

of the churches; these two courses comprised 59.2 per cent 

of all course offerings. 

Findings relative to the reported preferences of older 

adults for instrumental and expressive activities as in-

ferred from their participation patterns are as follows. 

1. The ratio of expressive courses offered to instru-

mental courses offered was more than three-to-one, 

2. The ratio of older adults' participation in ex-

pressive activities to their participation in instrumental 

activities was almost two-to-one, 

3. Although a numerical preference for expressive 

educational activities could be expected, a statistical 

analysis using the chi-square test for goodness of fit 

revealed that older adults showed a significant preference 

for instrumental courses. 

Conclusions 

As a result of the findings of the study, some con-

clusions are drawn relative to the planning by churches of 
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educational activities other than Bible study for older 

adults. The conclusions are as follows. 

1. Bible study is the only educational activity for 

older adults planned by most churches. 

2. Older adults will participate in educational activ-

ities other than Bible study when such activities are made 

available. 

3. Planners of most church educational activities for 

older adults do not recognize that older adults have many 

needs which can be met through educational activities. 

4. Most churches do not ascertain the need and inter-

ests of older adults prior to planning educational activities 

for them; activities planned by churches usually are based 

only on ascribed needs. 

5. There appears to be little understanding on the 

part of the planners of educational activities for older 

adults in church situations of the concept of instrumental 

and expressive needs. 

6. The dominance of Travel/Travel Features and Hobby/ 

Craft Instruction in the courses offered reflect the planners' 

concept that education for older adults should be mainly in 

the area of leisure activities. 

7. Older adults prefer educational activities designed 

to meet their needs that are necessary for survival. 
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Recommendat ions 

From the completed study the following recommendations 

are derived. 

1. Churches must train planners of educational activ-

ities for older adults to understand and recognize the needs 

of older adults. 

Planners must have sound philosophical and psychological 

bases when identifying the needs of older adults. They must 

be aware of changes—environmental, socio-economic, familial, 

physiological, and psychological—that affect the life styles 

of older adults and thus cause their needs to change. It is 

essential that planners identify needs on the basis of 

observations of the life style situations of older adults 

in the church's community, rather than just on the needs 

of older adults in general. Likewise, the needs of the 

present group of older adults are not necessarily the needs 

of future groups of older adults,, Thus, it is necessary 

that the training provided for planners of church programs 

for older adults be continual. 

2. Churches must plan educational activities for older 

adults based on a concept of lifelong learning. 

Church planners must recognize that older adults are 

able to learn and that they have needs that can be met by 

education. As long as planners believe that older adults 

have already learned all they will need to know to cope with 

the problems of old age, they will continue to plan educational 
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activities concentrated in the area of leisure activities. 

The response to the questionnaires in this study revealed 

a preponderance of such activities offered by churches. 

Conversely, a significant number of older adults were in-

volved in educational activities designed to aid them in 

adjusting to the demands of the later years of life. Older 

adults need to continue to learn in order to meet the demands 

of that period of their lives. 

3. Churches must discover the needs and interests of 

older adults in their congregations and in their communities 

prior to planning educational activities for them. 

The review of the literature disclosed a strong emphasis 

on the necessity of planning educational activities designed 

to meet the interests and needs of the older adult. The 

major reason indicated for the religious sector moving slowly 

in beginning se;nior adult ministries was a lack of awareness 

of the needs of older persons. In the study of strategies 

for beginning senior adult ministries, it was revealed that 

discovering the needs and interests is the first step 

recommended. Education based on the needs and interests 

of the elderly will enable them to receive guidance in their 

problems of adjusting to the demands of aging. It is 

imperative that a church ascertain the needs of all the 

older adults in its congregation and not just those who 

attend. Leaders usually have less contact with the non-

attenders and it is, therefore, difficult to identify their 
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needs. A church's commitment to minister to its entire 

community will require that the church survey all of the 

community. 

4. Planners of educational activities for older adults 

in church situations must have a concept of instrumental vs. 

expressive needs. 

The review of the literature disclosed that, while 

churches should plan educational activities designed to 

meet both instrumental and expressive needs of older adults, 

special attention should be given to instrumental activities 

inasmuch as older adults have particular needs that often 

can be met only through instrumental activities. Churches 

have been urged to develop comprehensive ministries which 

relate to both the instrumental and expressive needs of 

older people and have been reminded that instrumental forms 

of education, rather than expressive forms, provide the 

competencies essential for survival in the later years. 

However, the findings of the research revealed a large 

numerical ratio of expressive courses to instrumental 

courses offered by the churches. Planners apparently find 

it easier to plan leisure activities—such activities often 

require less planning, less leadership, and less follow-up. 

A statistical analysis of the older adults' participation 

in educational activities revealed a significant preference 

for instrumental activities. Thus, it is essential that 
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planners understand the nature of needs of older persons 

and have a concept of instrumental and expressive needs. 

5. Churches must seek opportunities to work with other 

churches in their community and with other community re-

sources in planning educational activities designed to meet 

the needs of older persons. 

Churches have unusual opportunities to meet the needs 

of older adults in that they come into contact with so many 

of them. The study of the literature revealed that the 

church is the voluntary institution in which older adults 

are most apt to participate and to hold membership, that 

a vast majority of older adults view the church as a con-

venient place to go, and that churches have space that often 

is unused on weekdays. In spite of these opportunities, the 

findings of the research indicate that only a small per-

centage of churches provide any educational activity other 

than Bible study for older adults, and that, when offered, 

such activities are planned less than three times per year. 

By working with other churches in the community in dis-

covering the needs of the elderly and in planning educational 

activities for them, a church can provide a comprehensive 

program designed to meet the needs of older adults. Also, 

a church can make a more effective use of its resources— 

finances, leadership, transportation, and buildings—by 

working with other churches. A church also can increase 

the effectiveness of its ministry to older adults by working 
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with other institutions in the community. City, county, 

and/or state agencies often provide activities and services 

designed to meet the needs of older persons. High schools, 

community colleges, and universities offer non-credit courses, 

often at a reduced tuition, for older adults. By working 

with all the resources in the community, a church can in-

crease its effectiveness in meeting the needs of older 

adults. 

6. Churches must train the planners of educational 

activities for older adults to evaluate these activities. 

After each educational activity has been conducted, 

it should be evaluated to determine if the objectives were 

attained. Evaluation should include the course content, 

learning methods, schedule, and number of older adults 

attending. An evaluation instrument should be developed 

to be completed by each older adult attending the activity. 

A second evaluation instrument should be developed for the 

leaders of these educational activities. These evaluations 

will enable the planners to ascertain if both instrumental 

and expressive needs of older adults are being met. 
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METROPOLITAN ASSOCIATIONS 

1. Pulaski Baptist Association, Little Rock, Arkansas 

2. Judson Baptist Association, Baton Rouge, Louisiana 

3. New Orleans Baptist Association, New Orleans, Louisiana 

4. Albuquerque Baptist Association, Albuquerque, New Mexico 

5. Capital Baptist Association, Oklahoma City, Oklahoma 

6. Tulsa Baptist Association, Tulsa, Oklahoma 

7. Dallas Baptist Association, Dallas, Texas 

8. Tarrant Baptist Association, Fort Worth, Texas 

9. Union Baptist Association, Houston, Texas 

10. San Antonio Baptist Association, San Antonio, Texas 
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Please return to: Questionnaire completed by: 
Merle T. Basden Name_ 
P. 0. Box 12215 Church 
Ft. Worth, TX 76116 City & State 

QUESTIONNAIRE 

Note: The general purpose of this questionnaire is to deter-
mine the type of educational activities, other than Bible 
study, provided for adults age 60 and over by your church 
during the church year 1977-1978.. 

What per cent of your members are age 60 and over? % 

If during the church year 1977-1978 your church planned any 
of the following educational activities for adults age 60 and 
over, indicate how many times during the year the course was 
offered and the total number of older adults involved in that 
activity for the church year. 

Times Total 
Offered Involved 

1. Hobby/Craft Instruction 

2. Health Care/Instruction 

3. Travel/Travel Features 

4. Social Security, Medicare, Medicaid 

5. Art/Literature Appreciation 

6. Wills/Legal Matters , 

7. Oil/Water Color Instruction 

8. Nutrition 

9. Vocal/Instrumental Instruction 

10. Financial Matters 

11. Personal Grooming 

12. Death and Dying 

13. Community Resources for the Aged 

14. Solving Personal Problems 

15. Training in Pastoral Care 

16. Philosophy for Later Years 
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July 3, 1979 

Dear Colleague: 

The enclosed material is a part of a study 
of educational activities planned by Southern 
Baptist churches for adults age 60 and over. 

You are asked to assist by completing the 
enclosed instrument. The churches you list 
will be surveyed to determine the type of 
educational activities offered. 

This study is a part of my doctoral program 
in Adult/Continuing Education at North Texas 
State University, with a minor in Aging. 
Your response is extremely valuable to this 
study. 

An envelope is enclosed for use in returning 
the completed instrument. Thank you for your 
willingness to assist me in this study. Please 
feel free to contact me if you have any questions 

Sincerely, 

Merle T. Basden 

Enclosures 
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August 8, 1979 

Dear Colleague: 

The enclosed material is a part of a study 
of the educational activities planned by Southern 
Baptist churches for adults age 60 and over. You 
are asked to assist by completing the enclosed 
instrument. 

This study is a part of my doctoral program in 
Adult/Continuing Education at North Texas State 
University, with a minor in Aging. Your response 
is extremely valuable to this study. 

An envelope is enclosed for use in returning the 
completed instrument. Thank you for your willing-
ness to assist me in this study. Please feel free 
to contact me if you have any questions. 

Sincerely, 

Merle T. Basden 

Enclosures 
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October 31, 1979 

Dear Colleague 

In June, materials were sent to you relative to 
a study of the educational activities planned by 
Southern Baptist Churches for adults age 60 and 
over. Your responses are vital to the study, and 
your willingness to assist me is greatly appreciated. 

Please find enclosed additional copies of the 
materials sent to you. Will you please complete 
the questionnaire and return it to me in the 
enclosed envelope by November 15? 

If you have recently completed and mailed the 
questionnaire, please disregard this letter. 

Sincerely, 

Merle T. Basden 

Enclosure 



BIBLIOGRAPHY 

Books 

Anderson, John E., "Teaching and Learning," Education for 
Later Maturity, compiled by Wilma T. Donahue, New York, 
Whiteside, Inc. and William Morrow and Company, Inc., 
1955. 

Atchley, Robert C., The Social Forces in Later Life: An In-
troduction to Social Gerontology, Belmont, California, 
Wadsworth Publishing Company, Inc., 1977. 

Clingman, Donald F., Aging Persons in the Community of Faith, 
Indianapolis, Indiana, Indiana Commission on the Aging 
and the Aged, 1975. 

Cook, Thomas C., Jr., The Religious Sector Explores Its 
Mission In Aging, Athens, Georgia, National Inter-
faith Coalition on Aging, Inc., 1976. 

DeCrow, Roger, New Learning for Older Americans: An Overview 
of National Effort, Washington, D.C., Adult Education 
Association of the U.S.A. 

Donahue, Wilma, Education for Later Maturity, New York, 
Whiteside, Inc. and William Morrow and Company, 1955. 

Freeman, Carroll B., The Senior Adult Years, Nashville, 
Tennessee, Broadman Press, 1979. 

Gray, Robert M. and Moberg, David 0., The Church and the 
Older Person, Grand Rapids, Michigan, Wm. B. Eerdmans 
Publishing Company, 1978. 

Harris, Louis, The Myth and Reality of Aging in America, 
Washington, The National Council on the Aging, Inc., 
1975. 

Havighurst, Robert J., Aging in America: Implications for 
Education, Washington, The National Council on the Aging, 
Inc., 1976. 

, Developmental Tasks and Education, New 
York, Longmans, Green and Company, 1951. 

84 



85 

Hesburgh, Theodore M., Miller, Paul A., and Wharton, Clifton 
R.f Jr., Patterns for Lifelong Learning, San Francisco, 
Josey-Bass Publishers, 1974. 

Hiemstra, Roger P., Lifelong Learning, Professional Educators 
Publications, Inc., 1976. 

Houle, Cyril 0., The Design of Education, San Francisco, 
Josey-Bass Publishers, 1974,, 

Kalish, Richard A., Late Adulthood: Perspectives on Human 
Development, Monterey, California, Brooks/Cole Pub-
lishing Company, 1975. 

Kerr, Horace L., How to Minister to Senior Adults in Your 
Church, Nashville, Tennessee, Broadman Press, 1980. 

Knowles, Malcolm A., The Modern Practice of Adult Education, 
New York, Association Press, 1970. 

Londoner, Carrol A., "Instrumental and Expressive Education: 
A Basis for Needs Assessment and Planning," Introduction 
to Educational Gerontology, edited by Ronald H. Sherron 
and D. Barry Lumsden, Washington, Hemisphere Publishing 
Corporation, 1978. 

Maves, Paul B., "Aging, Religion, and the Church," Handbook 
of Social Gerontology, edited by Clark Tibbits, Chicago, 
University of Chicago Press, 1960. 

, "Protestant Churches," Education for Later 
Maturity, compiled by Wilma T. Donahue, New York, 
Whiteside, Inc., and William Morrow and Company, Inc., 
1955. 

McClellan, Robert W., Claiming a Frontier: Ministry and Older 
People, University of Southern California Press, 1977. 

McClusky, Howard Y., "Education for the Aging: The Scope of 
the Field and Perspectives for the Future," Learning for 
Aging, edited by S. Grabowski and W. Dean Mason, 
Washington, Adult Education Association of the USA and 
ERIC Clearinghouse on Adult Education, 1974. 

Peterson, David A., "The Role of Gerontology in Adult Edu-
cation," Learning for Aging, edited by S. Grabowski and 
W. Dean Mason, Washington, Adult Education Association 
of the USA and ERIC Clearinghouse on Adult Education, 
1974. 



86 

Sax, Gilbert, Empirical Foundations of Educational Research, 
Englewood Cliffs, N. J. Prentice-Hall, Inc., 1968. 

Setlow, Carolyn, Aging in Americsi: Implications for Society, 
Washington, The National Council on the Aging, Inc., 1976, 

Snedecor, George and Cochran, William G., Statistical Methods, 
Ames, Iowa, The Iowa State University Press, 1967. 

Articles 

Donahue, Wilma T., "Experiments in the Education of Older 
Adults," Adult Education, II, 2 (December, 1951), 
49-59. 

Edelson, Ivan, "The Role of State University Systems in 
Providing Educational Opportunities for Senior Citizens," 
Educational Gerontology, III, No. 2 (April-June, 1978), 
175-187. 

Havighurst, Robert J., "Education Through the Adult Life 
Span," Educational Gerontology, I, No. 1 (January-
March, 1976), 41-51. 

Hendrickson, Andrew and Barnes, Robert F., "Educational 
Needs of Older People," Adult Leadership, XVI, No. 1 
(May, 1967), 2-4, 32. 

Hiemstra, Roger P., "Continuing Education for the Aged: A 
Survey of Needs and Interests of Older People," Adult 
Education, XXII, No. 2 (Winter, 1972), 100-109. 

'Educational Planning for Older Adults: 
A Survey of 'Expressive' vs. 'Instrumental' Preferences," 
International Journal of Aging and Human Development, 
IV, No. 2, 1973, 147-156. 

, "Older Adult Learning: Instrumental and 
Expressive Categories," Educational Gerontology, I, 
No. 3, (July-September, 1976), 227-236. 

Hullum, Everett, "The Promise of the Aged," Home Missions, 
XLII, No. 12 (December, 1971), 2-7. 

Jones, Edward E., "Adult Education and the Older Adult," 
Educational Gerontology, IV, No. 4 (October-December, 
1979), 349-354. 



87 

Knowles, Malcolm, "What Do We Know About the Field of Adult 
Education?" Adult Education, 14, No. 1 (Winter, 1964), 
67-79. 

Londoner, Carroll A., "Survival Needs of the Aged: Impli-
cations for Program Planning," Aging and Human Development, 
II, No. 2 (May, 1971), 113-117. 

Monette, Maurice L., "The Concept of Educational Need: An 
Analysis of Selected Literature," Adult Education, 
XXVII, No. 2 (Winter, 1977), 116-127. 

Peacock, Richard L., "The Older Adult—The Church's Oppor-
tunity," Southwestern Journal of Theology, XVII, No. 2 
(Spring, 1975), 48-57. 

Peterson, David A., "Educational Gerontology: The State of 
the Art," Educational Gerontology, I, No. 1 (January-
March, 1976), 61-73. 

Peterson, James A., "Frontiers in the Education of the 
Elderly," Adult Leadership, XXIV, No. 5 (January, 
1976), 169-172, 185. 

Ragsdale, W. B., Jr., "The Natural Hub for Helping," Home 
Missions, XLII, No. 11 (November, 1971), 16-18. 

Rosow, I., Social Integration of the Aged, cited in Jones 
Edward E., "Adult Education and the Older Adult," 
Educational Gerontology, IV, No. 4 (October-December, 
1979), 349-354. 

Stanford, E. Percil, "Education and Aging: New Tasks for 
Education," Adult Leadership, XX, No. 8 (February, 1972), 
281-282, 292-294. 

Trent, Curtis and Melody Ann, "Education for Aging—Imper-
ative for the Future," Adult Leadership, XXV, No. 8 
(April, 1977), 231-233. 

Reports 

Report of the SBC Study on the Problems of the Aging, 
Nashville, Tennessee, "Southern Baptist Convention, 
1975. 

The Church and the Aging, Austin, Texas, Texas Conference 
of Churches, 1974. 



88 

Minute; s 

Minutes, Capital Baptist Association, Oklahoma City, 
Oklahoma, 1978. 

Minutes, Dallas Baptist Association, Dallas, Texas, 1978. 

Minutes, Judson Baptist Association, Baton Rouge, Louisiana, 
1978. 

Minutes, New Orleans Baptist Association, New Orleans, 
Louisiana, 1978. 

Minutes, San Antonio Baptist Association, San Antonio, 
Texas, 1978. 

Minutes, Tarrant Baptist Association, Ft. Worth, Texas, 
1978. 

Minutes, Tulsa Baptist Association, Tulsa, Oklahoma, 1978. 

Minutes, Union Baptist Association, Houston, Texas, 1978. 

Unpublished Materials 

Basden, James E., "The Southern Baptist Ministry for the 
Aging," unpublished paper read before the Social Work 
Section of the Southern Baptist Counseling and Guidance 
Clinic, Nashville, Tennessee, September 25-27, 1961. 

Basden, Merle T., "Learning Interests of Older Adults," 
unpublished survey, College of Education, North Texas 
State University, Denton, Texas, 1976. 

Goodrow, B. A., "The Learning Needs and Interests of the 
Elderly in Knox County, Tennessee, (Doctoral Disser-
tation, University of Tennessee, 1974), Dissertation 
Abstracts International, 1975, 35, 5514B. 


