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This study described undergraduate guidance and coun-

seling training programs in the United States in terms of the 

number of programs available, their growth trends, and the 

degrees and courses offered. Selected characteristics of 

the participants' programs were compared. A model curricu-

lum was developed for training guidance and counseling per-

sonnel at the undergraduate level. 

The Introductory Chapter includes the purposes, research 

questions, background and significance, and definitions per-

taining to the study. Chapter II contains a review of the 

literature, with a focus on: (a) the growing demand for 

counseling services; (b) the use of paraprofessionals to 

augment professional counselors; (c) the types of training 

programs utilized to prepare paraprofessionals; and (d) the 

reported effectiveness of paraprofessionals. Chapter III 

describes the population studied, the development of the in-

struments used, procedures for the collection of the data, 

and the method of treatment of the data. The data are re-

ported in Chapter IV. The summary, findings, and recommenda-

tions are presented in Chapter V. 



The population studied was comprised of the ninety-nine 

four-year colleges and universities which reported in 1977 

that they offered one or more undergraduate courses in guid-

ance or counseling. Seventy-two of these institutions com-

pleted the questionnaire, "National Survey of Undergraduate 

Guidance and Counseling Training Programs." The question-

naire, which was developed through incorporating ideas from 

previous research, was validated by a panel of judges and a 

committee of university professors. It consisted of thirteen 

multiple-choice items and eight open-ended items. The re-

spondents described various aspects of their training pro-

grams related to educational activities of students, training 

methods and procedures used, placement of graduates, and the 

plans for expansion or reduction of programs. In Phase II, 

a panel of twenty counselor educators expressed their pro-

fessional judgment of curriculum areas included in the train-

ing programs of participating colleges and universities. 

The data were treated in several ways, incorporating 

frequencies, ranges, means, medians, percentages, and rank-

ordering. Characteristics of undergraduate guidance and 

counseling training programs reported included emphases of 

programs, types of student educational activity, types and 

locations of facilities used to gain experiential components 

of the courses, modes and settings emphasized during training, 

and the methods and procedures used in the training. 



Based on the value ratings and discrete selection of 

the twenty counselor-educator judges, eight curriculum areas 

were selected as a model curriculum for training undergrad-

uate guidance and counseling students. Eleven additional 

curriculum areas were selected as suitable electives for 

such a training program. 

One notable trend reported by counselor educators con-

cerned a change in program emphasis--increased emphasis 

toward counseling in non-school agency settings and decreased 

emphasis toward counseling in the public schools. 

It was recommended that professional organizations and 

counselor educators exert more effort to share views and 

experiences related to undergraduate guidance and counseling 

training through the literature. It was also recommended 

that the model curriculum developed in Phase II of this 

study be used as a guide for establishing or improving under-

graduate guidance and counseling training programs. 
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CHAPTER I 

INTRODUCTION 

In 1977 Hollis and Wantz reported that there were 

thirty-six institutions in the United States which offered 

the bachelor's degree in their counselor education and/or 

rehabilitation departments, whereas there were only twenty 

institutions reported as offering such a degree in 1974. 

Hollis and Wantz also reported that there were sixty-three 

institutions which offered one or more courses in undergrad-

uate guidance and counselor education but did not offer a 

bachelor's degree in the field. 

Since undergraduate study in the field of guidance and 

counseling was a relatively new movement, the above data 

were of significant interest to counselor educators. Unfor-

tunately, only sketchy information was available to answer 

such questions as the following. What is the current status 

of undergraduate guidance and counseling training programs? 

Which of the training procedures appear to be the most effec-

tive? Are there areas of training which seem to be neglected? 

Are there implications for future undergraduate training in 

the field of guidance and counseling? To answer these and 

other questions, there was a need to survey all four-year 

institutions in the United States which offered undergraduate 

courses in guidance or counseling. As of the time of this 



study, no such survey had appeared in the literature. 

Purpose of the Study 

The specific purposes of this study were to 

1. Determine the undergraduate guidance and counseling 

training programs available in the United States, 

their growth trends, and the degrees and/or courses 

they offered; 

2. Compare selected characteristics of the responding 

institutions' guidance and counseling training pro-

grams ; 

3. Develop a model curriculum for training guidance 

and counseling personnel at the undergraduate level, 

Research Questions 

To carry out the purposes of this study, the following 

research questions were investigated. 

1. Which four-year institutions in the United States 

currently offer undergraduate courses in guidance 

and counseling? 

2. Which institutions offer a bachelor's degree in 

guidance or counseling? 

3. What is the rationale for offering undergraduate 

courses and/or degrees in guidance and counseling? 

4. What courses are offered to undergraduates in the 

field of guidance and counseling? 



5- Are the courses offered primarily oriented toward 

the development of skills, or is student personal 

growth a primary aim? 

6. What kinds of educational experiences (e.g., cogni-

tive and/or affective, didactic and/or experiential, 

classroom and/or field, on-campus and/or off-campus, 

etc.) are available for undergraduates in the field 

of guidance and counseling? 

7. What mode of counseling (e.g., individual, group, 

family) is emphasized in undergraduate guidance and 

counseling training programs? 

8- Which training methods have proved to be the most 

effective in reaching training program objectives? 

9. What are the client target populations (e.g., age 

of clients and types of counseling needs, such as 

preventive, adjustive, corrective)? 

10- Where do graduates gain initial employment upon 

completion of their programs? 

11. What are current plans for expansion or reduction 

of existing programs? 

12. Which curriculum areas should be included in a 

model program for training guidance and counseling 

personnel at the undergraduate level? 



Background and Significance of the Study 

In October, 1973, the Association for Counselor Education 

and Supervision (ACES, 1977) adopted standards for the prepa-

ration of counselors and other personnel services specialists. 

These standards revised and combined previous standards which 

had been developed for the preparation of secondary school 

counselors (in 1967) and for the preparation of elementary 

school counselors (in 1968) (Forster, 1977). The 1973 stan-

dards were designed to be used by counselors of many sub-

specialties, but they were not intended for use in preparing 

paraprofessionals. However, ACES acknowledged in its intro-

duction to the standards that "Minimum study in counselor 

education will increasingly extend beyond the one-year pro-

gram of graduate preparation" (1977, p. 596). ACES further 

noted that the extended training requirement might be met by 

a combination of an undergraduate major in guidance and a 

year of graduate study in counselor education, in effect 

establishing preprofessional training as a viable alternative 

to advanced graduate studies in counselor education. 

In addition to the preprofessional characteristics of 

the undergraduate training mentioned by ACES, there were 

other views espoused by a number of educators. For example, 

Hylbert (1972) saw its potential as a terminal program or as 

broad preparation for those seeking entry-level positions in 

a variety of settings. Duncan, Korb, and Loesch (1974) and 

Cowen, Chinsky, and Rappaport (1970) saw in undergraduate 



training a means of preparing paraprofessionals in special-

ized roles. Hollis and Wantz (1977) provided data on sixty-

three institutions which offered some undergraduate courses 

in guidance or counseling but which did not offer a bachelor's 

degree in these areas. A search of the literature failed to 

reveal information which might have helped one arrive at the 

answers to questions posed by the apparent expansion of under-

graduate guidance and counseling training programs--questions 

which were the focus of this study. 

This study focused on collecting, tabulating, analyzing, 

and reporting information from all four-year institutions in 

the United States which offered one or more undergraduate 

courses in guidance or counseling. The information from the 

responding institutions was used to determine the status of 

undergraduate guidance and counseling training programs; to 

discover the purposes of the programs in terms of client tar-

get populations, graduate placement experience, and the nature 

of courses offered; to identify, from the experience of the 

respondents, which methods and techniques seemed to be most 

effective and which seemed to be least effective in meeting 

training goals; and to develop a model curriculum for under-

graduate guidance and counseling training, based on the infor-

mation received from respondents. 

Dameron (1972) cited the need for planning and coordina-

tion in undergraduate guidance training and made a plea for 

professionalism, noting the alternative in the words of the 



old Chinese proverb: "If we do not change our direction, we 

will likely end up where we are heading" (p. 53). The ques-

tion of where we were heading with undergraduate guidance and 

counseling training remained unanswered at that time. Jones 

(1976) also noted that there was a need for intense, coordi-

nated effort to answer questions related to competency-based 

programs of counselor education. Salim and Vogan (1968), in 

a discussion of the Counselor Assistant Project in Rochester, 

New York, pointed to the need for counselor educators to peri-

odically re-examine the goals, roles, functions, and programs 

for the professional preparation of counselors. Harris (1968) 

warned that counselor educators cannot ignore historical and 

futuristic trends in the field of counseling if they would 

be true to their purpose of "preparing competent profession-

als to serve effectively in a vastly changing world" (p. 262). 

Gray and Tindall (1978) agreed, noting that "Certainly the 

activities and training of the counselor must change in order 

to maintain congruence with the changes occurring in the world 

to which counselors legitimately relate" (p. 14). 

The American Personnel and Guidance Association (APGA, 

1967) called for "new approaches" to meet the growing demand 

for services resulting from federal legislation such as the 

Manpower Development and Training Act, the Equal Opportunity 

Act, the Vocational Education Act, amendments to the National 

Defense Education Act, amendments to the Vocational Rehabili-

tation Act, and the Elementary and Secondary Education Act. 



The APGA cited the need for both paraprofessionals and pro-

fessionals to meet these demands, noting that it would be 

advantageous to programs preparing paraprofessionals and to 

those preparing professionals if they could be coordinated 

in terms of content, time, and physical proximity. Eddy 

(1978) pointed out that due to the continuing changes in the 

job market, bachelor's degree students were serving in more 

positions and that this trend might grow in college settings 

because of a lack of higher education funding. 

Various approaches to development of paraprofessional 

and preprofessional personnel to support professional coun-

selors have been documented by Dameron (1973), Danish and 

Brock (1974), and Hadley, True, and Kepes (1970). Dameron 

explored the merits of differentiated staffing, looking to-

ward a program designed to train personnel in the guidance 

field to do different tasks with varied levels of skill in-

volved, and proposed a "career ladder" to accomodate movement 

from the entry-level positions to full professional status. 

Hadley, et al, described the Purdue Program, a two-year pro-

gram culminating in the award of an Associate degree. The 

authors noted that the program was designed to "prepare a 

person for a vocation not for a job" (p. 43). Danish and 

Brock, in a different approach, examined four training pro-

grams designed to enhance learning of basic relationship 

skills. 

In spite of the numerous calls for coordination of 
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preprofessional training programs, the limited information 

in the literature when this study began led one to believe 

that there was little pooling and sharing of information among 

the educators involved in these programs. The potential bene-

fits of sharing information at that stage of development in 

the undergraduate guidance and counseling area included: more 

efficient development of programs by avoiding approaches iden-

tified by others as ineffective; earlier identification of 

trends of counseling needs, on a national rather than a re-

gional basis; and more effective placement of graduates. 

This study was significant in that it 

1. Provided insight to the status, purpose, and trends 

in undergraduate guidance and counseling training programs 

in the United States; 

2. Provided information needed for planning and coordi-

nation of efforts between institutions involved in undergrad-

uate guidance and counseling training; 

3. Provided a means for pooling and sharing information 

which could lead to improvements in curriculum procedures; 

4. Created a model curriculum based on information pro-

vided by participating counselor educators. 

Definition of Terms 

The following terms have restricted meaning and are thus 

defined for this study. 

1. Paraprofessional: a person who has completed some 



undergraduate training in guidance or counseling in a program 

which does not offer a bachelor's degree in guidance or coun-

seling. It is expected that such persons would have received 

training oriented toward specific skills needed in sub-coun-

seling specialties, such as might be required of aides or 

assistants to fully qualified counselors. 

2. Preprofessional: a person who has completed the 

requirements for a bachelor's degree in guidance or counsel-

ing in a program designed to prepare persons seeking entry-

level positions in one of a variety of settings (e .g. , public 

schools, rehabilitation agencies, mental health clinics). 

3. Guidance Associate (subsumed under the definition of 

Preprofessional): a person who has completed the requirements 

for a bachelor1s degree in guidance in a program specifically 

designed to prepare persons to work in the public school set-

ting under the supervision of a fully qualified counselor, or 

to prepare such persons for immediate entry into graduate 

studies in counselor education. 
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CHAPTER II 

REVIEW OF THE LITERATURE 

Between 1964 and 1973 there was a marked change in view-

point toward the function of undergraduate education in the 

preparation of counselors. Two statements, excerpts from 

statements of policy of two concerned professional organiza-

tions, clearly reflected the change. The first excerpt was 

taken from a statement of policy adopted by the American 

Personnel and Guidance Association (APGA) Senate in March, 

1964: 

A program of counselor preparation...would consist of a 
minimum of two years of graduate study, a substantial 
portion of which should be in full-time graduate study. 
(APGA, 1965, p. 80) 

The second excerpt was taken from the Standards for the 

Preparation of Counselors and Other Personnel Services Spe-

cialists adopted by the members of the Association for Coun-

selor Education and Supervision (ACES) in October, 1973: 

Minimum study in counselor education...might include a 
combination of an undergraduate major in guidance and 
a year of graduate study in counselor education. (ACES, 
1977, p. 596) 

The evolution from the professional position stated in 

March, 1964 to that espoused in October, 1973 appeared to be 

the result of a number of factors. Included among these 

factors were a growing demand for counseling services in the 

12 
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traditional areas and a proliferation of federal programs as 

a result of legislation in the 1950s and the 1960s. The pio-

neering efforts of counselor educators to establish under-

graduate programs in counselor education also had impact, as 

did the development of more sophisticated and concise stan-

dards by ACES. 

This chapter presents a review of actions taken by the 

counseling profession to meet the demand from within for in-

creased professionalization and the demand from without for 

expanded services. 

Professionalization in the Early 1960s 

In the preface of C. Gilbert Wrenn's (1962) The Counse-

lor in a Changing World, Dael Wolfe noted the aspiration of 

the counseling profession to 

...make their group a truly professional one, one 
marked by high standards of competence, rigorous 
standards of responsibility, and truly well-informed 
insight into the nature of human development and the 
problems of adjustment to a rapidly changing world, 
(p. i) 

In its 1964 annual report, the Professional Preparation 

and Standards Committee of the APGA noted that "at least two 

years of graduate study are necessary to attain the level of 

competence envisioned by APGA policy" (Stoughton, 1965). In 

its report, the committee did not deny that there was a func-

tion for undergraduate education in the professional prepa-

ration of counselors; rather, the committee defined the in-

tended limit of that function by stating that graduate study 
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should be built upon " a strong undergraduate program that 

contributes" to a background relevant to the role of the 

counselor (Stoughton, 1965). 

The counseling profession faced a dilemma in attempting 

to design standards with enough flexibility to adapt to the 

rapidly changing needs of society and, at the same time, to 

state the policies and standards clearly enough to make them 

useful to counselors and counselor educators. Loughary (1965) 

said that resolving this dilemma meant that the documents 

would have to be viewed as tentative--as appropriate to a 

particular time--and that they would have to be continuously 

examined and policies restated in keeping with the changing 

environmental conditions and new research. 

Wrenn(1965) agreed with Loughary and added that more 

stress needed to be placed on the evolutionary nature of 

counselor education. He proposed that the policy statement 

inclucfe a built-in provision for vigorous self-criticism and 

consequent modification at regular intervals. He cautioned 

against the natural tendency to admire past efforts and to 

bask in the glory of past achievements. 

In spite of such calls for open-mindedness, innovations 

in undergraduate education for counselors met with consider-

able resistance from professional counselors and counselor 

educators. A good example of this resistance was Hylbert's 

(1972) experience at the Pennsylvania State University. An 

undergraduate curriculum was created as an adjunct to the 
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counselor education program at that university in 1960. Ac-

cording to Hylbert, the initial purposes of the program were 

...the recruitment and preprofessional preparation of 
students who upon graduation would be adequately pre-
pared to seek admission to the graduate study in re-
habilitation counseling that was offered concurrently 
with emphases in public school guidance and college 
student personnel work. (p. 287) 

Hylbert reported that the curriculum was generally 

viewed with misgivings by counselor educators. Some educa-

tors expressed the view that: (a) development of such cur-

ricula would serve to undermine the emerging profession of 

rehabilitation counseling; (b) positions for counselors 

would be downgraded; (c) graduates of the undergraduate pro-

gram would then compete with professional counselors for the 

downgraded positions; and (d) prospective employers would be 

inclined to see no advantage to hiring graduates of the two-

year masters' programs that had recently mushroomed across 

the country. Hylbert went on to say that the Office of Voca-

tional Rehabilitation also took a dim view of the program; 

on one occasion shortly after its inception, it was suggested 

that he might do well to dissociate himself from the new ven-

ture. In spite of professional resistance, the program sur-

vived and by 1972 had reached an annual enrollment of about 

270 students. According to Hylbert, the success of this pio-

neer effort was due in part to expanding societal needs and 

in part to changing philosophies about the appropriateness of 

various kinds and levels of helping relationships. 
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Although the program at the Pennsylvania State Univer-

sity was intended to improve the degree of professionaliza-

tion of graduate students, it would later be seen as a pos-

sible response to the growing demand for increased services 

(Hylbert, 1972; ACES, 1977). 

The Challenge: Expanding Societal Needs 

Federal legislation in the late 1950s and early 1960s 

significantly increased the need for traditional counseling 

services and expanded the types of services needed (Danish & 

Brock, 1974). The rapid growth in demand for services accen-

tuated the manpower shortage already evident in the mental 

health field. Albee had predicted in 1959 that the shortage 

would become progressively worse over the next ten to fifteen 

years. Sobey (1970) also cited professional manpower short-

ages and the need to extend service programs in mental health 

settings as symptomatic of growing demands. She noted that 

it was estimated that only one-third to one-half of those 

needed to maintain psychiatric services were available and 

that as late as 1964 there were no psychiatrists and no for-

mal mental health programs in seventy-five percent of the 

nation's counties. In a succinct statement of the critical 

nature of the problem, she said that "more demand for clini-

cally-oriented psychotherapeutic intervention has been cre-

ated than can possibly be met" (p. 17). 

A recurrent theme seemed to run through the literature 

on counseling that consistently pointed to the need for 
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support personnel to assist counselors. Schlossberg (1967) 

pointed out that in spite of high unemployment rates, guid-

ance staffs were inadequate and that employment counselors 

were too few and often ill-prepared. Salim and Vogan (1968) 

reinforced this position by noting that practicing counselors 

in the public schools were required to accomplish such a wide 

variety of tasks that they had little time available to coun-

sel those in need. Hylbert (1972) estimated that many coun-

selors spent no more than 15 to 20 percent of their time per-

forming functions that fell within any widely accepted defi-

nition of counseling. 

Taking a somewhat more philosophical stance, Harris 

(1968) called for bold, imaginative, and creative leadership 

to meet the challenge to the profession. He cited the need 

to consider unselfishly how the profession might best serve 

the family of man, rather than how the profession could best 

serve the personal ego needs and desire for advancement of 

professionals. 

The APGA (1967), as a whole, was not insensitive to the 

added burdens being placed on its members. The Professional 

Preparation and Standards Committee commented on these bur-

dens as part of the rationale for recommended changes to the 

Standards. They said, 

The extensive forces for change in American society are 
having critical impact upon our educational, manpower, 
welfare and other institutions. A growing series of 
federal laws assigns a fundamental and greatly broadened 
role to the counseling and guidance movement in meeting 
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the needs of additional groups of people in a variety 
of life situations. (p. 858) 

The added workloads for the practicing professional did 

not abate with the passing of time. As recently as 1979 it 

was observed that the burden was not only present but it was 

still steadily increasing (Duncan, et al, 1979). 

The Response: Paraprofessionals 

The growing demands for counseling services could not 

be ignored by the profession—and they were not ignored. 

The paraprofessional movement developed as a direct response 

to these steadily increasing demands and the shortage of 

qualified professional personnel to provide the needed 

assistance (Brown, 1974). Paraprofessionals were variously 

referred to as auxiliary, technical, or support personnel 

(Dameron, 1972); as sub-professionals (Schlossberg, 1967); as 

nonprofessionals (Sobey, 1970); and as aides, helpers, or 

assistants by a number of others. Regardless of the title 

used to describe them, few would deny that the use of these 

paraprofessionals constituted an innovative response to the 

public's need for increased services. 

There could have been a natural tendency to emphasize 

the disadvantages of using paraprofessionals, but Schlossberg 

(1967) chose to emphasize the positive aspects instead. She 

noted that the development of a paraprofessional level of 

jobs in the helping professions could offer a unique opportu-

nity for some of the poor to work in a meaningful activity 
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and to overcome their own arrested vocational development. 

Riessman (1965) had previously stated the hypothesis that 

giving help helps the helper. A second benefit, according 

to Schlossberg, accrued as a result of extending the profes-

sional's "reach" by giving him supervisory responsibility for 

a team of well-prepared paraprofessionals who would actually 

carry out the many tasks within their capability. Schloss-

berg also noted that communications were improved between the 

counselor and his clientele—she observed that many parapro-

fessionals came from the same background and environment as 

the clients. She believed that properly trained paraprofes-

sionals could "enhance and strengthen the guidance and coun-

seling programs from elementary school through the university' 

(1967, p. 110). 

Support for Schlossberg's position was evident in the 

work undertaken in the Counselor Assistant Project in Roches-

ter, New York (Salim & Vogan, 1968). The project had as its 

primary aim the training of personnel to carry out an auxili-

ary role in order to free the counselor from some of the less 

professionally demanding but necessary tasks inherent in his 

role. Through their one-year project, Salim and Vogan found 

that there were many activities which counselors performed 

that could be assumed by individuals trained to function as 

support personnel in guidance. 

Further support was given to Schlossberg's position by 

Cowen, Chinsky, and Rappaport (1970). They reported an 
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unusual use of college students as paraprofessionals in a 

mental health setting. The experience was part of a year-

long undergraduate course in community mental health and 

involved forty-eight advanced psychology majors. Cowen, et 

al, stated that the characteristics of "boundless energy and 

enthusiasm, imaginativeness, and a sense of conviction" of 

students could be effectively harnessed for constructive 

human service activities. They believed that the results of 

their practicum experience showed one way this potential 

could be used to ease the burden on professionals. 

Nowhere in the literature was the scope of paraprofes-

sional utilization more evident than in Sobey's (1970) 1966-

1968 study of their use in 185 National Institute of Mental 

Health projects. She surveyed more than 10,000 nonprofes-

sionals and their employers in her effort to describe the 

roles and functions which they performed. She noted that 

paraprofessionals were engaged in new roles and functions 

not previously performed by either professionals or parapro-

fessionals and that many of those roles were therapeutic in 

nature. Thus, some services were being provided for the 

first time by a majority of the agencies she surveyed. She 

found that approximately one-fifth of the time of all person-

nel in the professional disciplines was devoted to the com-

bined activities of training and supervision of paraprofes-

sional staff members. This finding also lent support to the 

concept of extending the reach of professionals. 
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Looking back on the 1960s, Gartner and Riessman (1974) 

identified what they believed to be the five major reasons 

for the paraprofessional movement in counseling. They be-

lieved that consumers, especially the poor and minorities, 

were troubled by the lack of understanding of their physical 

and psychological needs. Another reason cited was the fact 

that the poor were prevented from achieving professional 

status by credentialing paths which required long periods of 

education. As the use of paraprofessionals increased, Gart-

ner and Riessman note that they began to be accepted more by 

professionals as "buffers". The fourth reason for the move-

ment was a need for jobs which was not being met by the tra-

ditional private sector. The final reason given was the 

shortage of manpower, particularly in poor neighborhoods. 

That Gartner and Riessman foresaw no "professionalization" 

of paraprofessionals was made very clear in their concluding 

comments. They said, 

Paraprofessionals remain a complicated mixture of their 
past and their community ties. Moreover, their present 
role requires them to keep some distance between them-
selves and the professionals and to maintain some sense 
of community identification, since this is the raison 
d'etre for their being in the system...Thus, rather 
than seeing the new paraprofessionals as becoming mini-
ature "old" professionals, we view them as a blend of 
the old and the new--affecting human service systems 
and being affected by them. (p. 256) 
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Training for Paraprofessionals 

With the increasing use of paraprofessionals as aids 

to professional counselors, training became a matter of some 

concern. That concern was shared by counselor educators and 

the practicing professionals who would be helped by those 

who were the recipients of the training. A variety of ap-

proaches were attempted to provide adequate preparation for 

paraprofessionals. 

One of the earliest formal training programs for para-

professionals grew out of an undergraduate program designed 

to prepare students for graduate study in counselor educa-

tion (Hylbert, 1972). Hylbert noted frankly that the basic 

curriculum as a terminal program at the Pennsylvania State 

University was not intended to prepare graduates for speci-

fic positions. However, he reported that graduates of the 

program had found employment in rehabilitation centers, in 

sheltered workshops, state rehabilitation programs, institu-

tions and agencies for the emotionally disturbed and mentally 

retarded, public employment services, youth counseling cen-

ters, vocational evaluation units, personnel offices, and 

the Peace Corps. The curriculum was designed with elective 

flexibility to permit students who were reasonably sure of 

their career choices by their junior year to schedule courses 

that would increase competence in the area of their choice. 

Hylbert also reported that options were under consideration 

for the preparation of employment interviewers, vocational 
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evaluator assistants, supervisors in sheltered workshops, 

and counselor assistants in public education. On the basis 

of follow-up studies, he concluded that the value of the 

curriculum as terminal education had been established. 

Counselor educators at Purdue University developed a 

program with a different orientation than that of the four-

year programs; it was a two-year associate degree program 

designed to educate a middle-level generalist for the mental 

health field (Hadley, True, & Kepes, 1970). Graduates of 

this program were viewed as pioneers in an entirely new vo-

cational area--the "preprofessional mental health worker". 

In addition to traditional classroom courses and activities, 

the students were started in field work in the first week of 

training--an activity which continued throughout the two 

years of the program. Hadley, et al, explained the rationale 

for the extended field work in the statement of practicum and 

work experience goals: 

...(1) to expose students to people with mental health 
problems; (2) to aid students m developing skills in 
interpersonal relationships; (3) to help students gain 
some insight into the dynamics of institutions; (4) to 
learn to look at the similarities and differences 
across mental health settings; (5) to view patients, 
residents, or clients as people and not in terms of 
labels; (6) to have students work directly with or 
under the supervision of professionals and to recognize 
the attitudes and relationship skills used by profes-
sionals with clients, families, and colleagues; (7) to 
acquaint the student with services available in communi-
ties at large; and, (8) to provide the student with 
knowledge so that he can facilitate the coordination of 
services to better serve client needs. (p. 46) 
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Danish and Brock (1974) contended that too little atten-

tion had been directed toward how to train paraprofessional 

personnel and what kinds of skills they needed to perform 

their tasks effectively. They believed that training pro-

grams should first teach a basic set of skills: relationship 

building skills which would have applicability across the 

broad range of professional*and paraprofessional roles. Da-

nish and Brock described a "skill learning" program which was 

built on earlier skill training models (Carkhuff, 1969; Ivey, 

1971; Kagan, Krathwohl, Goldberg, Campbell, Schauble, Green-

berg, Danish, Reshnikoff, Bowes, & Bondy, 1967). Skill 

learning was described as a process consisting of seven 

steps: 

...(a) the skill is defined in behavioral terms, (b) 
the rationale for the skill is discussed, (c) a skill 
attainment level is specified, (d) models are used to 
demonstrate both effective and ineffective examples of 
the skill, (e) opportunities are provided for extensive 
supervised practice of the skill, (f) homework is 
assigned to assist in the generalization process, (g) 
an evaluation is conducted using behavioral checklists 
and peer and trainer feedback to determine whether the 
attainment level has been achieved. (p. 301) 

Danish and Brock concluded their discussion with the 

observation that the paraprofessional training program should 

be systematic and well planned, whether it was one of the 

packaged programs they described or a program designed and 

implemented by the consumer. 

In a somewhat different approach, Stokes and Keys (1978) 

described a skills training program in which specific skills 
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were grouped into content areas. There were five areas 

thought to be important to counseling: conveying an open 

invitation to talk, reflective responding, problem solving, 

giving feedback, and setting goals. The effectiveness of 

this program was credited to four aspects of the training 

design--focus on the concrete and specific, relevance of the 

tasks to counseling roles, opportunity for practice and 

feedback, and the careful sequencing of training steps. It 

was designed to give the student competence in specific 

skills, but the program was applicable to two-year and four-

year settings as well as to short-term training for parapro-

fessionals. 

Duncan, Korb, and Loesch (1979) took a different view 

toward training for paraprofessionals. They argued for the 

need of a complete program rather than a short-term training 

model. They cited the paraprofessional counselor training 

program at Santa Fe Community College in Gainesville, Florida 

as a good example of such a comprehensive model. They de-

scribed two aspects of the competency-based program as 

"pioneering": the development of counseling competencies 

that standardized course content and the evaluation of per-

formance; and an educational structure that was not based on 

weekly student/instructor contact. The competencies covered 

in the curriculum fell into three areas--a human service 

core, field work, and a substance-abuse specialty. Each 

competency statement had three components: a statement of 
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what skills or understandings would be targets for that par-

ticular training component; a statement of how the student s 

competence would be assessed; and a statement of the level 

that would be required to demonstrate mastery of the targeted 

competencies. Duncan, et al, ventured the opinion that such 

an external degree program with a competency base was a via-

ble alternative for training human service workers without 

removing them from their work, their families, and their com-

munities . 

Another example of a comprehensive training program for 

paraprofessionals was that developed by the North Texas State 

University Guidance and Counseling Staff (1973) . This pro-

gram was designed to prepare guidance associates and profes-

sional counselors within the framework of a competency-based 

approach. By combining into a single program statements of 

competency for undergraduates (guidance associates) and for 

graduates, the faculty directly addressed three problems: 

(a) the need for a comprehensive training program for para-

professionals (Danish & Brock, 1974); (b) the need for a 

solid base of undergraduate education for graduate students 

(ACES, 1977); and (c) the need for a career ladder to allow 

upward mobility within the counseling profession (Dameron, 

1973; Moore, 1977). In the preface to the monograph describ-

ing the program, Gil Mazer noted that 

Perhaps the most compelling aspect of the monograph is 
that it offers a novel but feasible and detailed plan 
for preparing, endorsing, and placing counselors and 
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counselor aides. The plan appears to answer most of 
the criticism leveled at present practice and clearly 
deviates from traditional models which are centered in 
the graduate college. At long last counselor prepara-
tion is viewed as long-term career development begin-
ning as early as high school...the Texas group appears 
to be the first to have formulated a viable strategy 
for putting preaching into practice. Its potential^ 
impact on the profession is, at the least, substantial, 
(p. v) 

The North Texas State University program was character-

ized by: clearly defined objectives and goals; performance-

based competencies designed to implement program objectives 

and goals; systematic structuring of time modules for the 

training of candidates in the performance of desired compe-

tencies; provision for those who wished to enter the program 

from other disciplines to demonstrate competencies and to be 

placed at appropriate competence levels; competency-based 

evaluation at the conclusion of each training module with 

provision for recycling; and certification of the candidate 

based on the manifestation of specified competencies rather 

than the accumulation of course hours or semester credits. 

Even the most comprehensive competency-based training 

programs did not seem to be without some problems. Menne 

(1975) developed a list of 132 competencies which were rated 

for importance by experienced counselors. Using factor 

analysis, he defined twelve dimensions of counselor compe-

tency. The raters--who were from varied theoretical orien-

tations, majors, and work settings—found significant dif-

ferences in importance between the ratings of nine of the 
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twelve dimensions. Menne concluded that the standards for 

identifying counselor competencies varied as much as the 

theoretical orientations and work settings of the consumers. 

Neil (1976) addressed this problem and developed a structural 

model for identifying counselor skills which he believed was 

a first step toward providing a base for more systematic 

assessment, training, and evaluation in counselor education. 

In at least one instance--the North Texas State University 

program--Neil's criticism of existing practices did not seem 

applicable. 

Evaluation: Paraprofessional Effectiveness 

Brown (1974), in a review of research into paraprofes-

sional effectiveness, said that fewer than twenty-five percent 

of the reports on paraprofessional counseling were sound in 

their research design. In spite of the dearth of well con-

trolled research, he believed that the number and variety of 

studies over a period of fifteen years collectively provided 

compelling evidence of effectiveness in paraprofessional coun-

seling. He reported that the evidence of effectiveness had 

extended to both mental health and academic settings. 

In her report, Sobey (1970) systematically examined and 

evaluated the work of paraprofessionals in mental health set-

tings. This study of more than 10,000 paraprofessionals in 

185 programs sponsored by the National Institute of Mental 

Health was the most comprehensive study of its kind found in 
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the literature. Sobey reported that fifty-four percent of 

the program directors preferred to use paraprofessionals to 

perform many of the tasks previously performed by profession-

als. The scope and significance of Sobey's study were evi-

dent in her summary of findings: 

The overwhelming majority of project directors reported 
that the advantages of using paid and volunteer nonpro-
fessional staff greatly overshadowed the disadvantages. 
Strong recommendations were made for their future util-
ization in mental health. 

Nonprofessionals were viewed as contributing to 
mental health in two unique ways: (1) filling new roles 
based on patient needs which were previously unfulfilled 
by any staff; and (2) performing parts of tasks previ-
ously performed by professionals, but tailoring the task 
to the nonprofessional's abilities. The result is that 
the task gestalt becomes "unique" to the nonprofessional. 

The nonprofessional's contribution was most sub-
stantial toward the project goal of treating and reha-
bilitating the mentally ill (tertiary prevention). In 
hospital settings, nonprofessionals in an agency for the 
first time, or in new roles, did require professional 
expertise. The nonprofessional contributed fresh view-
points in the course of providing "new services" to more 
people in need.... 

Generally, the introduction of nonprofessionals was 
perceived as infusing the projects with a new vitality, 
and forcing a self-evaluation which, although painful, 
led to beneficial changes for the field of mental 
health. Close to 90 percent of respondents surveyed 
indicated that their projects could not have functioned 
without utilization of the nonprofessional group. 
(Sobey, 1970, pp. 174-175) 

Hoffman (1976) surveyed eighty-five articles which re-

vealed that paraprofessionals can learn helping skills in 20 

to 40 hours of training. Brammer (1977) observed that the 

growing body of research indicating that paraprofessionals 

could produce satisfactory outcomes with clients was one rea-

son for tension between professionals and paraprofessionals. 
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However, Brammer saw some positive effects of this tension: 

the pressure on professionals to keep up their knowledge and 

skill through continuing education and staff review; a criti-

cal examination of traditional ideas about what constituted 

a professional helper's training; and the refreshing quality 

of questions asked by paraprofessionals about helping proce-

dures and processes--questions that should have been asked 

but which professionals seemed to take for granted. 

Dameron (1972) foresaw the need for varied levels of 

training to meet the demands for personnel to do different 

tasks with varied levels of skill involved. He asserted 

that such a differentiated staffing concept actually gave 

the professional much greater responsibility for the profes-

sion than in the past. Moore (1977) said that there was 

more than sufficient evidence to support the fact that dif-

ferent services with different objectives could be offered 

to a wide range of target groups by helpers at varying lev-

els of training. He predicted that there would soon be 

multilevel training programs, systematically coordinated 

without overlapping curricular or field experiences, within 

a given institution or region. Individuals would be able to 

enter the training continuum and acquire the AA, BA, MA, or 

PhD degree in counseling or in psychology by demonstrating 

established levels of competency in the skills and responsi-

bilities needed for specific tasks. 
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Summary 

This chapter presented a review of the literature in 

five sections. The first section addressed the efforts of 

the counseling profession toward increased professionaliza-

tion. The second and third sections, respectively, reviewed 

the challenge presented by increasing demands for counseling 

services and the professions's primary response to those de-

mands through the utilization of paraprofessionals. In the 

fourth section of the chapter, a variety of training programs 

for paraprofessionals were described. The final section fo-

cused on the effectiveness of paraprofessionals and the 

trainirgprograms which prepared them for their roles. 

Much of the effort toward professionalization was di-

rected to refining the APGA's standards and policies for the 

professional preparation of counselors (Stoughton, 1965). 

However, there were also calls for open-mindedness and stress 

on the evolutionary nature of counselor education (Wrenn, 

1965; Loughary, 1965). 

Existing manpower shortages (Albee, 1959) and the ex-

panded need for traditional and new counseling services 

(Danish & Brock, 1974) constituted the core of the challenge 

to the counseling profession. Sobey (1970) noted that more 

demand had been created than could possibly be met. There 

was a recurrent theme in the literature pointing to the need 

for support personnel to assist counselors (Schlossberg, 

1967; Salim & Vogan, 1968; Hylbert, 1972; Duncan, et al, 1979) 
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The paraprofessional movement in counseling was a direct 

response to increasing demands and the shortage of profession-

ally trained personnel (Brown, 1974). Paraprofessionals were 

utilized in a variety of mental health settings (Sobey, 1970), 

in federally-funded neighborhood projects (Schlossberg, 1967), 

and in the public schools (Salim & Vogan, 1968). Opinion was 

divided about whether paraprofessionals should remain forever 

at the paraprofessional level (Gartner & Riessman, 1974) or 

be allowed to progress up a career ladder to professional 

status (Dameron, 1973). 

There was great variation in the types of training recom-

mended for paraprofessionals. Recommendations ranged from 

short-term training for specific skills (Danish & Brock, 1974; 

Stokes 6c Keys, 1978), through two-year programs terminating 

in an associate degree (Hadley, True, & Kepes, 1970), to com-

prehensive four-year programs yielding baccaulaureate degrees 

(Hylbert, 1972; The North Texas State University Guidance 

and Counseling Staff, 1973). 

In his review of research into paraprofessional effec-

tiveness, Brown (1974) concluded that there was compelling 

evidence of effectiveness. Hoffman (1976) reached a similar 

conclusion relative to the effectiveness of short-term train-

ing programs for paraprofessionals. Sobey's (1970) study 

of more than 10,000 nonprofessionals provided the most com-

prehensive evidence of paraprofessional effectiveness in the 

literature. 
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Brammer (1977) said that it was apparent that the need 

for many types of helpers with varied levels of specializa-

tion would continue. Moore (1977) issued a challenge for 

the profession as a whole to support the trend toward a com-

prehensive multilevel career lattice. He stated a desire to 

see counselor training programs at all levels commit them-

selves to beginning a serious self-evaluation of their own 

practices as a first step in this direction. Whether this 

first step has been taken remains to be seen. It is evident 

that the challenge to the counseling profession continues to 

grow; it is also evident that a long-term response is needed 

to meet this challenge. It is not evident whether undergrad-

uate guidance and counseling training programs will provide 

a satisfactory long-term response—a review of the literature 

failed to reveal a comprehensive description of such programs, 
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CHAPTER III 

PROCEDURES FOR THE STUDY 

This study was conducted in two phases. Phase I was 

descriptive in nature and the purpose was to describe under-

graduate guidance and counseling training programs in the 

United States. Phase II of the study was developmental in 

nature and was conducted to create a model curriculum for 

undergraduate guidance and counseling training. Since the 

procedures for each phase differed, the ensuing discussion 

will address each phase separately within the appropriate 

sections of this chapter. 

The Population 

The population for Phase I of the study was comprised 

of the ninety-nine public and private four-year institutions 

identified by Hollis and Wantz (1977) as offering one or more 

undergraduate guidance and counseling courses. Hollis and 

Wantz derived their information from a survey of all 494 

institutions in the United States which had graduate-level 

guidance and counseling programs; they received responses 

from 457, or 92.5 percent, of the institutions surveyed. 

The ninety-nine institutions in the identified popula-

tion are found throughout the nation in thirty-nine states 

and Puerto Rico. For the purposes of this study, they were 
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grouped by geographic region as follows: Region I was com-

prised of the New England and Mid-Atlantic states and Puerto 

Rico; Region II was comprised of the Great Lakes and Plains 

states; Region III included states in the southeastern United 

States; and Region IV was comprised of states in the South-

west, Rocky Mountain, and Far West areas of the country (Eddy, 

1969). In terms of population distribution, there were 

fifteen institutions in Region I, thirty-one institutions in 

Region II, twenty-two institutions in Region III, and thirty-

one institutions in Region IV (Appendix K). 

A subgroup, comprised of twenty-two of the seventy-two 

respondents to Phase I, was selected for participation in 

Phase II of the study. The selection was restricted to in-

stitutions which reported that they offered bachelor's de-

grees in guidance or counseling and those which reported that 

they offered ten or more undergraduate courses in guidance or 

counseling but did not offer a bachelor's degree in the area. 

The selection of this subgroup was based on the assumption 

that counselor educators with the greatest involvement in 

undergraduate guidance and counseling training would be the 

best qualified to render professional judgment on a list of 

curriculum areas needed for such training. 

Instruments 

The instrument used in Phase I was the questionnaire, 

"National Survey of Undergraduate Guidance and Counselor 
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Training Programs" (Appendix A). The instrument was designed 

specifically to elicit information required to answer the re-

search questions posed in Chapter I of this study. The 

Hollis and Wantz questionnaire was used as a guide for con-

struction of the instrument. To establish face validity, the 

questionnaire was submitted to two judges who were experts in 

the survey method of research (Appendix E). After both of 

the judges had approved the instrument, it was reviewed for 

adequacy by a committee of seven professors, four of whom 

were counselor educators (Appendix F). The committee deter-

mined that the instrument was adequate for the intended pur-

pose. The questionnaire was composed of twenty-one items, 

as categorized below: 

Two items were included to determine the size and clas-

sification (public or private) of responding institutions. 

Four items were used to obtain the name and description 

of undergraduate guidance and counseling degrees offered at 

the participating colleges and universities. 

Six items were devoted to describing courses offered by 

the participants and the rationale for offering them to their 

undergraduate students. 

Three items were included to develop a description of 

educational experiences available to undergraduate students 

in guidance and counseling, and to describe the client target 

populations emphasized in the experiential components of the 

participants' programs. 
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One open-ended item each was devoted to gathering infor-

mation about the effectiveness of training methods, modifica-

tions planned for existing programs, trends noted by the 

participating counselor educators, and identification of 

unique or innovative features of the respondents' programs. 

One sixteen-choice item was designed to gather data 

concerning the placement of graduates from the programs in 

terms of their initial employment settings. 

The final item allowed respondents to indicate whether 

they desired a summary of the results of the survey. 

In Phase II of the study, a master curriculum list was 

prepared from information contained in participants' respon-

ses to the survey. This list contained the twenty-three 

curriculum areas reported by survey respondents as being 

offered to undergraduates. To obtain expert judgment about 

the value of these curriculum areas in preparing undergrad-

uate students in guidance and counseling, twenty-two counsel-

or educators (Appendix J) were asked to make two separate 

discriminations. They were first asked (Appendix H) to rate 

the value of each curriculum area from 5 to 1, using the 

following scale: 

5 - Very Valuable 

4 - Valuable 

3 - Relatively Valuable 

2 - Slightly Valuable 

1 - Not Valuable 
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The second request to the counselor educators was that 

they make a discrete discrimination by indicating whether 

each of the curriculum areas should: (1) be required of un-

dergraduate guidance and counseling majors; (2) be offered 

to undergraduate guidance majors only as electives; or (3) 

not be offered at the undergraduate level. 

Space was provided on the Phase II instrument for the 

counselor educators to add courses which they judged to be 

important but which were not included in the responses to 

the survey used in Phase I of the study. 

Procedures for Collecting Data 

In Phase I of the study, each of the ninety-nine insti-

tutions in the population of interest was mailed a packet 

containing a cover letter (Appendix C), a letter from the 

President of the Association for Counselor Education and 

Supervision (Appendix B), and the questionnaire, "National 

Survey of Undergraduate Guidance and Counselor Training Pro-

grams" (Appendix A). Three weeks after the initial mailing, 

a second packet was mailed to nonrespondents. The materials 

contained in this mailing were the same as those in the first 

packet, except that a different cover letter (Appendix D) was 

used. Approximately three weeks after the second mailing, 

five nonrespondents were contacted by telephone and urged to 

consider taking part in the survey. Seventy-three percent 

of the population surveyed responded: fifty-one percent 
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responded to the first mailing, nineteen percent responded 

to the second mailing, and three percent responded after they 

were contacted by telephone. 

In Phase II of the study, each of the twenty-two coun-

selor educators was mailed a packet containing a cover letter 

(Appendix I) and two forms of the curriculum list (Appendix 

H). Twenty usable responses were received. One response was 

received after the cutoff date and one response was not com-

pleted according to the instructions. 

Procedures for Treating Data 

Data from the Phase I survey instrument were used to 

describe the undergraduate guidance and counseling training 

programs in the participating colleges and universities. 

The ranges and means of responses to multiple-choice items 

were presented in tables to aid in the description presented 

in Chapter IV. 

Responses to open-ended items in the instrument were re-

viewed and categorized according to commonality. Had these 

categories been of sufficient complexity to warrant sophis-

ticated statistical treatment, they would have been codified 

for computer analysis using a system based on Stone, Dunphy, 

Smith, and Ogilvie's (1966) General Inquirer. However, the 

responses to open-ended items were so similar that it was 

possible to combine them into groups without sophisticated 

treatment. The researcher's categorization of responses was 
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submitted to two experts (Appendix G) for review and appro-

val. These data were presented in tables in Chapter IV. 

Fox (1969) observed that a descriptive survey was in-

tended to describe a specific set of phenomena in and of 

themselves. He also said that the information provided was 

of itself the answer to the research questions posed. This 

definition and statement of purpose were very pertinent to 

Phase I of this study. 

Data reported by Phase II respondents were compiled, 

presented in tabular form, and reported in Chapter IV to 

show frequency of responses in each category and to rank-

order the curriculum areas listed. 
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CHAPTER IV 

PRESENTATION OF THE DATA 

Introduction 

One purpose of this study was to survey and describe 

the characteristics of undergraduate guidance and counseling 

training programs in the United States according to degrees 

and courses offered, educational experiences provided, pro-

gram growth trends, and placement of graduates. The data 

were gathered through questionnaires returned by counselor 

educators in seventy-two institutions. 

Another purpose of this study was to create a model 

curriculum for use in training guidance and counseling per-

sonnel at the undergraduate level. The data for the model 

curriculum were gathered from lists of curriculum areas 

judged and returned by twenty selected counselor educators 

who were engaged in training undergraduates in the field of 

guidance and counseling during the fall and spring semesters 

of the 1979-1980 school year. 

This presentation of the data is organized into four 

subdivisions: demographic data, characteristics of under-

graduate training programs, effectiveness of training 

methods used, and values of curriculum areas. 

45 
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Demographic Data 

Demographic data pertaining to the participating col-

leges and universities are presented in Table I (page 47). 

The table is organized according to the following four demo-

graphic items: total full-time enrollment, distribution by 

geographic region, number of undergraduate courses offered 

in guidance and counseling, and classification of institu-

tions . 

As is shown in the table, each of the four geographic 

regions was represented; however, they were not evenly rep-

resented. Only 60 percent of the Region I population sent a 

response to the survey questionnaire. On the other hand, 

64.5 percent of the Region II population, 77.3 percent of 

the Region III population, and 83.9 percent of the Region IV 

population responded to the survey. 

It is significant that fifteen, or 20.8 percent, of the 

respondents reported that they offered no courses in under-

graduate guidance and counseling. These fifteen institutions 

did not appear to represent any special part of the popula-

tion- -they were distributed throughout the four geographic 

regions and came from both public and private institutions. 

All of the seventy-two respondents had reported to Hollis and 

VJantz (1977) that they offered one or more such courses. It 

was not possible to determine from information supplied by 

the respondents the reason for discontinuing these courses. 



TABLE I 

DEMOGRAPHIC DATA ON PARTICIPATING 
COLLEGES AND UNIVERSITIES* 

(N=72) 

47 

Demographic Items 
Number of 
Institutions 

Percent of 
Total 

Total full-time enrollment 
Type I: 1,000 - 4,999 
Type II: 5,000 - 9,999 
Type III: 10,000 - 14,999 
Type IV: 15,000 or more 

17 
21 
12 
22 

23.6 
29.2 
16.7 
30.5 

Total 72 100.0 

Distribution by region 
Region I 
Region II 
Region III 
Region IV 

9 
20 
17 
26 

12.5 
27.8 
23.6 
36.1 

Total 72 100.0 

Number of undergraduate courses 
in guidance/counseling 

0 courses 
1-3 courses 
4-6 courses 
7-9 courses 
10-12 courses 
13-17 courses 

15 
16 
13 
14 
9 
5 

20.8 
22.2 
18.1 
19.4 
12.5 
6.9 

Total 72 100.0 

X = 5.4 mdn = 6 

Classification of institutions 
Public 
Private 

54 
18 

75.0 
25.0 

Total 72 100.0 

^Source: Questionnaire mailed to a select group of 
universities and colleges, fall, 1979. 
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The following institutions reported that they no longer offer 

undergraduate courses in guidance and counseling. 

1. In Region I: Assumption College and Catholic Uni-

versity of Puerto Rico; 

2. In Region II: Adams State College, E.W. Cook Insti-

tute, St. Cloud State University, and Washington University 

of St. Louis; 

3. In Region III: the University of Central Arkansas, 

Florida State University, and the University of Georgia; 

4. In Region IV: Loma Linda University, Brigham Young 

University, Brigham Young University —Hawaii Campus, North-

eastern Oklahoma State University, East Texas State Univer-

sity at Texarkana, and Texas Tech University. 

Table II (page 49) provides a further breakdown of the 

demographic data by region, with additional data on the num-

ber of institutions offering bachelor's degrees in guidance 

and counseling. The data in this table reflect relatively 

less emphasis on undergraduate guidance and counseling in 

Region I, the New England and Mid-Atlantic states, than that 

reflected for the other three geographic regions. This is 

evident in the average number of courses offered and the 

number of institutions offering bachelor's degrees in the 

field. No institutions in Region I offer such a degree. 

Those in Region II which reported a degree was offered in-

clude: Emporia State College, Oakland University, Wayne 

State College, and the University of Wisconsin at Milwaukee. 
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TABLE II 

DEMOGRAPHIC DATA ON PARTICIPATING COLLEGES 
AND UNIVERSITIES BY GEOGRAPHIC REGION 

(N=72) 

Number of Institutions 
>y Region 

Demographic Items I II III IV 

Total full-time enrollment 
Type I: 1,000 - 4,999 
Type II: 5,000 - 9,999 
Type III: 10.000 - 14,999 
Type IV: 15,000 or more 

2 
2 
2 
3 

6 
5 
3 
6 

4 
3 
6 
4 

6 
10 
2 
8 

Total 9 20 17 26 

Number of undergraduate courses 
in guidance/counseling 

0 courses 
1-3 courses 
4-6 courses 
7-9 courses 
10-12 courses 
13-17 courses 

3 
2 
2 
2 
0 
0 

4 
5 
4 
4 
2 
1 

3 
2 
4 
2 
5 
1 

5 
7 
3 
6 
2 
3 

Total 
Mean number courses by region: 
1=3.0 II-5.0 111=6.3 IV=6.0 

9 20 17 26 

Classification of institutions 
Public 
Private 

6 
3 

15 
5 

15 
2 

18 
8 

Total 9 20 17 26 

Bachelor's degree offered 0 4 6 9 

Region III institutions offering similar degrees were: the 

University of Miami (Fla.)> the University of Southern Mis-

sissippi, Newberry College, South Carolina State College, 

Virginia Commonwealth University, and Marshall University. 

Region IV institutions, which comprised almost one-half of 
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those offering bachelor's degrees in the field, were: 

California State University at Los Angeles, East Central 

State University, East Texas State University at Texarkana, 

East Texas State University, Hardin-Simmons University, 

Houston Baptist University, North Texas State University, 

Southwest Texas State University, and Texas Tech University. 

For more details on these programs, see Appendix L. 

Characteristics of Undergraduate Training Programs 

The fifty-seven respondents whose institutions offered 

courses in undergraduate guidance and counseling were asked 

to describe the primary purpose of these courses. Ten re-

spondents said their courses were designed to prepare their 

students for graduate study in guidance and counseling. 

Twenty-one respondents said their primary purpose was to pre-

pare students for immediate employment in guidance and coun-

seling positions. Twenty-four respondents said that such 

courses were offered to provide information about guidance 

and counseling to students in related fields of study. Two 

respondents reported that their courses were offered to pro-

vide an opportunity for student personal growth. 

Respondents were asked to estimate the percent of empha-

sis on student personal growth, development of specific 

skills, and general knowledge acquisition for each of the 

courses offered by their institution in the area of under-

graduate guidance and counseling. The resultant data are 

presented in Table III (page 51). Respondents reported that 
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TABLE III 

UNDERGRADUATE PROGRAM EMPHASES REPORTED 

• 1 — — ' 1 
Number of Institutions in 
Each Percentage Interval 

Program Emphasis 0-20, 21-40, 41-60 61-80 81-100 Mean 

Personal growth 28 21 20.0 

Skills development 7 32 8 2 32.9 

Knowledge acquisition 1 17 23 7 1 47.1 

the greatest emphasis was on the acquisition of knowledge, 

with relatively less emphasis on skills development, and the 

least emphasis on student personal growth. However, only 

one respondent reported that no emphasis was placed on stu-

dent personal growth. 

To gather data relative to educational experiences pro-

vided for students, educators were asked to indicate how 

much of the students' time was spent in each of eight types 

of activity. The eight categories of activities were 

1. Cognitive activities, such as readings, discussions, 

idea exchange, presentations, and lectures; 

2. Vicarious activities, such as audio and video record-

ings, films, and other pre-packaged experiences in which the 

student is more a spectator than a participant ; 

3. Perceptual activities, such as live observations 

and field experiences ; 
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4. Participative activities, in which the student 

serves as a group member, interviewee, or counselee ; 

5. Situational simulations, such as role-playing, 

sociodrama, psychodrama, and decision-making exercises; 

6. Conjoint activities, in which the student works 

with a professional person and shares in duties such as re-

search assistant or co-counselor ; 

7. Practical experiences under extensive supervision, 

such as in a practicum ; 

8. Student work activities under periodic supervision, 

such as internships, school or agency counseling, conducting 

research, or serving as a consultant. 

TABLE IV 

STUDENT TIME IN EIGHT TYPES OF EDUCATIONAL ACTIVITIES 

Type of Activity Percentage of Student Time 

Cognitive 39.9 

Vicarious 12 .1 

Perceptual 10.4 

Participative 12 .0 

Situational simulation 11.5 

Conjoint 3.8 

Practice, under extensive supervision 7.2 

Work, under periodic supervision 4.1 

Table IV shows the average time students spent in each 

type of activity as reported by the respondents. Perhaps 
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the most notable data in Table IV is the indication that 

almost forty percent of the students' time was spent in the 

activities in the last five categories—all of which require 

active involvement on the part of the students. 

Respondents were asked to specify the locations in which 

their students gained the experiential component of courses 

in guidance and counseling. Table V below shows the average 

percentage of students' experience gained at each of four 

specified locations and at "other" locations. 

TABLE V 

LOCATION OF EXPERIENTIAL COMPONENT OF 
UNDERGRADUATE EDUCATION 

Percentage of Students' Experience 
Location Gained at this Location 

Within the department 42.1 

Other places on campus 14.5 

Elementary/secondary schools 15.8 

Colleges 1-9 

Other* 25.6 

^Respondents specified primarily agency settings in 
their responses to this category of location. 

The data in Table V indicate a considerable portion of 

students' experience is gained in off-campus locations, with 

more of this experience being gained in "Other" settings than 

was gained in the more traditional locations of elementary 

and secondary schools. 
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The respondents were asked to indicate the extent to 

which individual, family, or group counseling techniques 

were emphasized in the training provided for their under-

graduates. Table VI (page 55) is a compilation of data re-

ported by those responding to this request. In spite of 

wide variations in individual responses, it is apparent that 

the majority of the respondents emphasize counseling in a 

one-to-one setting in their training programs. Of forty-one 

who responded to this item, twenty-six reported that more 

than half of their emphasis was toward individual counseling. 

By contrast, only seven respondents said that more than half 

of their emphasis was on group counseling, and only one re-

spondent reported majority emphasis on counseling in a family 

setting. This is somewhat surprising in view of reports of 

growth in group counseling in graduate counselor education in 

recent years. 

In terms of client target populations, forty of forty-

two respondents reported that their programs emphasized 

counseling for youth and adults over counseling for children 

or the aged. 

Upon completion of the participating institutions ' un-

dergraduate guidance and counseling training programs, the 

students were placed in a variety of settings. Table VII 

(page 56) shows the placement of the graduates as reported by 

participants. Slightly more that one-fourth of the students 

were enrolled in graduate studies, about one-fifth were 
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TABLE VII 

PLACEMENT OF STUDENTS UPON COMPLETION OF 
UNDERGRADUATE PROGRAMS 

(28 Responses) 

Percentage of Students 
Placement Setting Placed in Setting 

Enrollment in graduate school 28.8 

High schools 14.5 

Community mental health clinics 8.5 

Rehabilitation agencies 9.4 

Elementary/middle schools 9.3 

Business settings. 1.1 

Correctional institutions 3.5 

Employment agencies 2.6 

Hospitals 2.3 

Junior/community colleges 2.2 

Pastoral counseling 1-2 

Miscellaneous (less than 1% each) 10.5 

employed in the public schools, and approximately one-fifth 

were placed in community mental health clinics and rehabili-

tation agencies. It is also of interest to note that 7.2 

percent of the students were placed in business settings 

upon completion of the undergraduate guidance and counseling 

training programs. 

Respondents were asked to describe any trends they had 

noted in their undergraduate guidance and counseling training 
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TABLE VIII 

TRENDS REPORTED IN UNDERGRADUATE TRAINING PROGRAMS 
(33 Responses) 

Number Reporting 

Trend Reported Hii®. Tren(^ 

Increased emphasis on agency counseling ..20 

Decreased emphasis on school counseling.... .10 

Average age of students increasing ..10 

Increased number of women and minority 
students • • • 3 

Increased number of students seeking 
specific skills. 3 

Request for counseling as a minor sequence 3 

programs. Thirty-three respondents reported the trends which 

are shown in Table VIII above. The most-reported trends were 

in regard to changes in emphasis--more emphasis on agency 

counseling and less emphasis on public school counseling. 

Respondents were also asked to report any plans to add 

undergraduate courses or programs within the next two years. 

Representatives of fifteen institutions reported plans for 

the following modifications to existing programs: 

1. Three institutions plan to add practica/internships; 

2. Three institutions plan to add vocational and career 

counseling courses; 

3. Three institutions plan to add courses related to 

counseling the aged; 
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4. Two institutions plan to add courses related to 

substance abuse; 

5 Two institutions plan to add human health services 

courses to their curriculum; 

6. One institution plans to add a counseling process 

course; 

7. One institution plans to add a learning theories 

course to its program; 

8. One institution plans to add a course in music and 

art therapy; 

9. One institution plans to add seminars on federal 

funding and proj ect management; 

10. One institution plans to add a minor sequence in 

guidance and counseling for its elementary teaching majors. 

In summary, the characteristics of undergraduate guid-

ance and counseling training programs showed considerable 

variation with regard to degrees and number of courses of-

fered, placement of graduates, and plans for expansion. On 

the other hand, as shown by the data reported, there was 

greater agreement about the orientation of courses offered, 

the types of educational experiences provided for students, 

facilities used for the experiential components of the pro-

grams, and the mode of counseling emphasized in training. 

The data in this section, Table III through Table VII, re-

present the perceptions of the respondents. 
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TABLE IX 

METHODS/PROCEDURES CITED AS MOST EFFECTIVE FOR 
ATTAINING TRAINING OBJECTIVES 

(35 Responses) 

Number Reporting 
Among Most Effective 

Method/Procedure Reported Methods/Procedures 

Practicum/internship -̂2 

q 
Field experiences 

Group participation 9 
Q 

Role-playing ^ 

Situational simulation 8 

Audio/video feedback 8 

Lecture/discussion ^ 

Skills development 2 

Self-exploration 2 

Competency-based training 2 

Participative activities 2 

Specific theoretical approaches 2 

Effectiveness of Training Methods 

Respondents were asked to evaluate the training methods 

and procedures they had used and to identify those which they 

had found to be most effective and least effective in meeting 

undergraduate training program objectives. The responses are 

shown in Table IX above and Table X (page 60). 

Among the most effective methods and procedures shown in 

Table IX, there was a strong preference for training methods 
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TABLE X 

METHODS/PROCEDURES CITED AS LEAST EFFECTIVE FOR 
ATTAINING TRAINING OBJECTIVES 

(23 Responses) 

Number Reporting 
Among Least Effective 

Method/Procedure Reported Methods/Procedures 

Lecture 

Didactic methods 6 

Library research/readings 4 

Specific theoretical approaches 2 

Cognitive methods 1 

Experiential learning 1 

Theory classes (for freshmen) 1 

Reliance on part-time faculty 1 

Inadequate screening of candidates 1 

which required the active participation of students. Only 

two of the twelve methods cited as most effective. Lecture/ 

discussion and Specific theoretical approaches, did not re-

quire student activity. These data, when compared to the 

way students spend their time (Table IV), would seem to in-

dicate that educators may not be using what they consider to 

be the most effective procedures a majority of the time. 

The methods and procedures cited as least effective in 

meeting program objectives in Table X above were those which 

required the least active student participation. There was 

only one exception to this trend--one respondent reported 
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finding experiential learning to be the least effective way 

of attaining training program objectives. 

Values of Curriculum Areas 

In Phase II of the study, twenty-two counselor educators 

were asked to judge the relative value of the twenty-three 

curriculum areas which were included in the programs of the 

colleges and universities participating in the national sur-

vey. Table XI (page 62) shows the rank order of the curricu-

lum areas, based on the mean values assigned by the nineteen 

judges who responded to this request. The highest values 

were assigned to those areas which are typically offered near 

the beginning (e.g., ranks 2 and 3) and the end (ranks 1 and 

4) of undergraduate guidance and counseling programs. 

The same twenty-two judges were asked to indicate their 

opinion about whether the curriculum areas should be offered 

as required courses, offered as elective courses, or not be 

offered to undergraduate guidance and counseling students. 

Table XII (page 63) shows the distribution of selections by 

the twenty judges who responded to this request. Eight of 

the curriculum areas were selected as should be required of 

undergraduate guidance majors" by a majority of the judges. 

Eleven curriculum areas were categorized by a majority of the 

judges as "should be offered only as an elective for under-

graduate guidance majors". The remaining four curriculum 

areas were not selected for inclusion in any category by a 

clear majority of the judges. 
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CURRICULUM AREA VALUE RATINGS 
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Curriculum Area 

Mean 
Value 

Assigned Rank 

Field experience 4 .84 1 

Principles and practice of guidance 4.63 2 

Introduction to guidance 4.53 3 

Practicum/internship 4.42 4 

Vocational and career guidance 4.37 5.5 

Human growth and development 4.37 5 .5 

Tests and measurements 4 .21 7 

Group guidance and leadership 4.16 8 

Personality and learning theories 4.00 9 

Information services in guidance 3.84 10 

Community referral resources 3.79 11 

Guidance for the culturally different 3.58 12.5 

Values clarification/personal growth seminar 3.58 12.5 

Peer counseling in guidance 3.47 14.5 

Secondary school guidance 3.47 14.5 

Elementary school guidance 3.26 16.5 

Crisis intervention 3.26 16.5 

Substance abuse 3.21 18 

Learning disabilities in children 3.16 19 

Personnel services in the schools 3.05 20.5 

Guidance for exceptional children 3.05 20.5 

Guidance for families 2.95 22 

Principles and procedures in case management 2.68 23 
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TABLE XII 

CATEGORIZATION OF CURRICULUM AREAS 

Category Assigned* 

Curriculum Area Require 
Elective 
Only 

Don' t 
Offer Curriculum Area Require 

Field experiences 17 3 

Principles and practice of guidance 17 3 

Introduction to guidance 18 2 

Practicum/internship 17 2 1 

Vocational and career guidance 16 4 

Human growth and development 14 5 1 

Tests and measurements 16 4 

Group guidance and leadership 13 5 1 

Personality and learning theories 8 11 1 

Information services in guidance 10 7 3 

Community referral resources 9 10 1 

Guidance for the culturally different 6 13 1 

Values clarification/personal growth 
seminar 5 14 1 

Peer counseling in guidance 7 10 2 

Secondary school guidance 5 11 3 

Elementary school guidance 4 12 3 

Crisis intervention 3 15 2 

Substance abuse 3 16 1 

Learning disabilities in children 1 16 3 

Personnel services in the schools 2 13 5 

Guidance for exceptional children 1 14 3 

Guidance for families 2 12 5 

Principles and procedures in case 
management 5 10 5 

*By frequency of assignment by raters 
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CHAPTER V 

SUMMARY, FINDINGS, DISCUSSION, AND RECOMMENDATIONS 

This chapter presents a summary review of the purposes 

and procedures of the study. The findings of the study and 

recommendations generated by the research are also presented. 

Summary 

This study was conducted to ascertain the characteris-

tics of undergraduate guidance and counseling training pro-

grams in the United States. The specific purposes of this 

study, in relation to the four-year institutions in the 

United States which offered undergraduate courses in guid-

ance or counseling, were to 

1. Determine, in Phase I, the number of undergraduate 

guidance and counseling training programs available in the 

United States, their growth trends, and the degrees and/or 

courses which they offered; 

2. Compare selected characteristics of the respondents' 

guidance and counseling training programs reported in Phase I 

of the study; 

3. Develop a model curriculum in Phase II of the study 

for training guidance and counseling personnel at the under-

graduate level. 

65 



66 

Chapter II presented a review of related literature in 

five sections. The first section addressed the efforts of 

the counseling profession toward increased "professionaliza-

tion". The second and third sections, respectively, reviewed 

the challenge presented by increasing demands for counseling 

services and the profession's response to those demands 

through the utilization of paraprofessionals. In the fourth 

section of the chapter, a variety of training programs for 

paraprofessionals were described. The final section focused 

on the reported effectiveness of paraprofessionals and the 

training programs which had prepared them for their roles. 

A recurrent theme was noted in the literature which 

pointed to the need for support personnel to assist counsel-

ors. Suggested sources for support personnel ranged from 

graduates of short-term training programs designed to teach 

specific skills, through those completing two-year associate 

degree programs, to graduates of comprehensive four-year 

bachelor's degree programs. 

It was evident from the review of the literature that 

the demands for professional counseling services were grow-

ing. It was also evident that a long-term response was 

needed to meet this challenge. It was not clear whether the 

efforts of educators would provide a satisfactory long-term 

response. In fact, a search of the literature failed to re-

veal a description of programs and practices for training 
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guidance and counseling personnel at the undergraduate level. 

The data for Phase I of the study were gathered through 

use of a questionnaire which was mailed to the 99 four-year 

colleges and universities in the United States which were 

reported to be offering one or more undergraduate guidance 

and counseling courses. The questionnaire was developed by 

incorporating ideas from previous research using the survey 

method, in addition to considering the research questions 

posed in this study. A panel of professional judges and a 

committee of university professors were used to validate the 

questionnaire. 

The data for Phase II of the study were gathered using 

curriculum lists prepared from information provided by re-

sponses to the questionnaire. The curriculum areas contained 

in these lists were assigned value ratings by 20 counselor 

educators actively engaged in training undergraduate students 

in guidance and counseling. 

The data were treated using frequencies, ranges, means, 

percentages, and rank ordering. Based on this treatment of 

the data, ten tables pertaining to Phase I of the study and 

two tables pertaining to Phase II of the study were presented 

in Chapter IV. 

Demographic Data 

Representatives of 72 colleges and universities responded 

to the national survey. These institutions are found in 36 
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states and Puerto Rico (Appendix K). The respondents were 

73 percent of the maximum possible returns. Texas led all 

the other states with twelve respondents. Responses were 

received from six institutions in California, from four in-

stitutions in Illinois, and from three institutions each in 

Michigan and Wisconsin. There were responses from two insti-

tutions in each of twelve other states. A response was re-

ceived from one institution in each of the remaining nine-

teen states and Puerto Rico. 

Based on information provided by the respondents, there 

appeared to be considerably less emphasis on undergraduate 

guidance and counseling training in the Northeastern and 

Mid-Atlantic states than in other parts of the country. None 

of the respondents in these states reported offering a bache-

lor's degree in the field of guidance and counseling and the 

institutions involved offered an average of only 3.0 under-

graduate courses in the field. Respondents in the other 

parts of the country reported offering an average of 5.8 

undergraduate courses in guidance and counseling; nineteen 

reported offering bachelor's degrees in the field. 

Characteristics of Undergraduate Training Programs 

Purposes reported for offering undergraduate courses in 

guidance and counseling were as follows: 

1. Of the 57 who responded to this item, 24 (42.1 per-

cent) said that their courses were offered to provide infor-

mation about guidance and counseling to students in related 
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fields of study; 

2. There were 21 respondents (36.8 percent) who said 

that their courses were intended to prepare students for 

immediate employment in guidance and counseling positions; 

3. Ten respondents (17.5 percent) said that their 

courses were intended to prepare students to pursue graduate 

studies in guidance and counseling; 

4. Two respondents (3.5 percent) said that their cour-

ses were offered only to provide an opportunity for student 

personal growth. 

In the courses offered by the responding institutions, 

the greatest emphasis was placed on the acquisition of know-

ledge, with relatively less emphasis on skills development, 

and the least emphasis on student personal growth. Consid-

erably more student time was spent in cognitive activity 

than in seven other types of educational activities de-

scribed. 

Off-campus locations were used almost as much as on-

campus locations for the students to gain the experiential 

component of the courses. The major off-campus facilities 

used were schools and public agencies. The major on-campus 

facilities used were located in the department responsible 

for undergraduate guidance and counseling training. 

More emphasis was given to training in a one-to-one 

counseling setting than in group or family settings. In 

terms of client target populations, the responding 
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institutions' programs were more oriented toward counseling 

for youth and adults than toward counseling for children and 

the aged. 

The most notable trends reported by respondents con-

cerned changes in program emphases--more emphasis on agency 

counseling and less emphasis on counseling in the public 

schools. 

Fifteen respondents reported plans to expand their 

undergraduate guidance and counseling training programs. 

There were no reports of planned reductions in existing pro-

grams . 

Effectiveness of Training Methods 

In their evaluation of the effectiveness of methods 

used in undergraduate guidance and counseling training pro-

grams, respondents showed a strong preference for methods 

which required active student participation. The methods 

cited as least effective in meeting program objectives were 

those which required the least active student participation. 

Values of Curriculum Areas 

Eight curriculum areas were categorized as "should be 

required for undergraduate guidance majors" by a majority of 

the 20 judges. Eleven curriculum areas were categorized by 

a majority of the judges as "should be offered only as an 

elective for undergraduate guidance majors". 
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Findings 

The following findings with regard to the research 

questions were formulated from an analysis of the data col-

lected in the study: 

1. Of the 72 colleges and universities which responded 

to the survey, 57 (Appendix K) offer undergraduate courses 

in guidance and counseling ; 

2. A bachelor's degree in guidance or counseling is 

offered by 19 of the responding institutions (Appendix L) ; 

3. Undergraduate courses and/or bachelor's degrees in 

guidance and counseling are offered for the following rea-

sons : 

a. To acquaint students in related fields of 

study with the guidance and counseling career area ; 

b. To prepare students for entry-level positions 

in guidance and counseling ; 

c. To prepare students for graduate studies in 

guidance and counseling . 

d. To provide an opportunity for student personal 

growth . 

4. Courses offered by participating colleges and uni-

versities are oriented more toward acquisition of knowledge 

and development of skills than toward student personal 

growth; 
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5. A variety of educational experiences are available 

for undergraduate students in guidance and counseling. Al-

though educators stated a preference for participative 

activities, they reported that their students spent more 

than three times as much of their time in cognitive activi-

ties than they spent in any other type of activity; 

6. Individual counseling in a one-to-one setting was 

the primary focus of 63 percent of the respondents' under-

graduate guidance and counseling training programs; 

7. The training methods which were found to be most 

effective for attaining training objectives were those which 

required the most active student participation, such as: 

practica, internships, field experiences, group participa-

tion, and role-playing. On the other hand, the methods 

cited by educators as least effective were those which re-

quired the least active student participation, such as 

lecture and other related didactic methods; 

8. Client target populations were predominantly youth 

and adult, with minor emphases on counseling children and 

the aged. Clients' counseling needs were about evenly dis-

tributed between preventive, adjustive, and developmental 

interventions; 

9. In terms of initial employment upon completion of 

the undergraduate guidance and counseling training programs, 

slightly more than one-fourth of the students were enrolled 

in graduate studies. Approximately one-fourth were employed 
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in the public schools. Approximately one-fourth were placed 

in mental health clinics, rehabilitation agencies, and busi-

ness settings. The remainder were placed in a variety of 

private and public service settings; 

10. Of the 57 institutions which have undergraduate 

programs in guidance and counseling, 15 reported that they 

plan to expand the existing programs. There were no reports 

of plans to reduce existing programs; 

11. The following curriculum areas were identified as 

those which should be included in a model program for train-

ing guidance and counseling personnel at the undergraduate 

level: 

a. Introduction to guidance. 

b. Principles and practice of guidance; 

c. Group guidance and leadership; 

d. Vocational and career guidance; 

e. Human growth and development; 

f. Tests and measurements; 

g. Field experiences; 

h. Practicum/internship, 

Discussion 

The following comments and observations are based on 

data which did not relate directly to the findings above or 

which were drawn from too limited a number of responses to 

warrant their inclusion as findings. Therefore, these 
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comments should not be construed as findings or conclusions. 

1. In the literature preceding this study, there was 

some evidence of considerable growth in undergraduate guid-

ance and counseling training in the United States. The re-

sults of this study did not support such a premise. In fact, 

20.8 percent of the institutions participating in this study 

had discontinued undergraduate courses in this field during 

the previous two years. These reports were inconclusive in 

themselves, but they may indicate that undergraduate guid-

ance and counseling training in this country had entered a 

period of consolidation. 

2. Participants had a variety of names for their train-

ing programs. Included were such labels as "human develop-

ment", "human services", "human resources", "guidance stud-

ies", "rehabilitation services education", and "counseling 

education". The diversity of labels is interesting in view 

of the similarity of curriculum offerings reported by the 

participating colleges and universities. 

3. Counselor educators in the participating institu-

tions were asked to identify features of their programs which 

they considered to be unique or innovative. The following 

responses merit further elaboration and sharing among inter-

ested counselor educators: 

a. Five educators considered the extensive field 

experiences in their programs to be innovative. For example, 

the field experience in the University of Miami, Florida, 
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program "begins in the student's first semester and continues 

through graduation." 

b. Dr. Myrtle Reiner of Hunter College, New York, 

said, "The program is extremely innovative in a college which 

has traditionally emphasized the pure arts and sciences. It 

attracts the largest enrollment in the college as a minor 

sequence." A similar report was received from the University 

of Wisconsin at Stout. 

c. Educators at two universities reported the 

"small, intensive classes" as innovative in undergraduate 

education practices. 

d. The "nine-month ongoing group counseling exper-

ience" was cited as a unique feature of the North Texas State 

University guidance studies program. 

e. The Trenton State College, New Jersey, faculty 

reported, "Courses are taught by practitioners in the field. 

We stress acquisition of counseling skills...rather than 

theories of counseling." 

4. Counselor educators were asked what courses they de-

sired to add to or remove from their programs if they had 

the freedom to do so. Five replied that they would add 

practicum and internship requirements. Four said that they 

would add programs in marriage and family counseling and four 

said that they would add courses related to counseling the 

aged. Three educators indicated they would like to add cour-

ses in group counseling to their curriculum. None suggested 
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that courses be removed from their programs. 

5. Unsolicited additional comments were received from 

many of the participants in this study. Several expressed 

surprise upon discovering that other programs existed which 

were similar to their own programs. The survey of the lit-

erature during this study bears out the fact that there has 

been very little sharing of information related to under-

graduate guidance and counseling training in the United 

States. 

Recommendations 

Based on the results of this study, it is recommended 

that counselor educators in colleges and universities which 

have programs in undergraduate guidance and counseling con-

sider the following actions: 

1. Share with other professionals the lessons learned 

in developing programs to support local and regional needs 

for additional trained manpower in the field of guidance and 

counseling. This sharing could be most effectively accom-

plished through articles in professional journals. There is 

currently a dearth of such sharing related to comprehensive 

four-year programs; 

2. Periodically review placement of graduates and 

assess program content and objectives to insure that the 

educational experiences provided are aligned with the prac-

tical needs of the students in their potential work settings; 
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3. Establish and maintain more direct contact with 

other cornselor educators in institutions having programs 

similar to their own; 

4. Consider the model curriculum developed in this 

study as a result of the expert opinion of 20 counselor edu-

cators actively engaged in training undergraduates in the 

field of guidance and counseling. In addition to the eight 

courses identified as essential to an adequate education for 

undergraduate guidance majors, the judges also indicated ele-

ven additional courses were suitable to be used as electives 

in such a course of study. 

It is recommended that the American Personnel and Guid-

ance Association and the Association for Counselor Education 

and Supervision expand their efforts in the following areas: 

1. Elaboration of policies and standards for the prep-

aration of counselors and other student personnel services 

specialists at the undergraduate level; 

2. Encourage more sharing of information related to 

undergraduate guidance and counseling training in the liter-

ature; 

3. Encourage follow-up studies of graduates to assess 

the effectiveness of training received at the undergraduate 

level. 

The following revisions are recommended for the ques-

tionnaire used in this study: 
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1. There were some objections to the use of the terms 

"guidance" and "programs". These objections could be over-

come by including a brief section defining these terms. A 

number of respondents suggested the use of the more general 

term "human services"; 

2. Fifteen institutions had discontinued undergraduate 

courses in guidance and counseling, but no information was 

reported to explain the reasons for these actions. It is 

recommended that an item be added to the questionnaire to 

elicit this information. 

These recommendations for further study are offered: 

1. That this study be replicated after three years to 

assess the viability of undergraduate guidance and counsel-

ing training programs in the United States ; 

2. That a separate study be conducted to explore the 

reported trend toward greater emphasis on agency counseling 

and reduced emphasis on the traditional area of counseling 

in the public schools. This could also have an impact on 

graduate programs in counselor education; 

3. That a separate study be conducted to identify the 

job functions of graduates placed in business settings. Re-

spondents in this study reported that there were almost as 

many placements in business settings as in the elementary 

schools. This study might also encompass placements of 

graduate students. 
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APPENDIX B 

October 25, 1979 

Dear Colleague, 

Over the past decade colleges and universities have 
shown increasing interest in guidance and counseling at the 
undergraduate level. Responding to this interest and to the 
lack of information in the literature, Robert C. Berg and 
Garry L. Landreth are conducting a nation-wide survey of in-
stitutions which offer undergraduate courses in guidance and 
counseling. 

No single survey can provide all of the information 
which needs to be shared by educators in this rapidly expand-
ing field. However, the effort undertaken by Berg and 
Landreth can serve as a vehicle for gathering and dissemina-
ting information which will be useful to you who are contem-
plating such a program. 

I applaud the effort of these two educators and empha-
tically endorse the need for sharing and coordination among 
all institutions involved. 

I encourage your cooperation in this task, confident 
that you will want to be a part of this significant under-
taking . 

Sincerely, 

James J. Muro 
President 
Association for Counselor 
Education and Supervision 
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APPENDIX C 

October 25, 1979 

Dear 

The counselor education program at 
is one of only 99 in the United States offering guidance and 
counseling courses for undergraduates. 

We are conducting a nation-wide survey of undergraduate 
guidance training programs to determine curriculum offerings, 
training procedures, areas of emphasis, program trends, ef-
fectiveness of procedures utilized, and employment trends for 
undergraduates. 

Results of this initial contact will be tabulated and 
you may be selected to receive a later mailing asking you to 
assist us in developing a model curriculum for training under-
graduate guidance majors. This will be accomplished by a 
rank-ordering of recommended courses and training procedures 
determined from this first phase of the national survey. We 
will be happy to send you a summary of this survey when com-
pleted. (Be sure to check the appropriate item in the sur-
vey form.) 

Because you are one of a select group offering guidance 
and counseling courses for undergraduates, it is imperative 
that we receive your response to insure that our findings 
are as comprehensive as possible. Your experience will con-
tribute significantly toward identifying the development and 
growth of this new and rapidly expanding area in counselor 
education. 

Please complete the questionnaire prior to November 6 
and return it in the enclosed self-addressed, stamped enve-
lope. Unlike many surveys, we will provide you with infor-
mation later which you will be able to utilize. 

Thanks from two very appreciative colleagues for your 
help and cooperation. 

Sincerely, 

Garry L. Landreth 
Professor, Counselor Education 

Robert C. Berg 
Associate Professor, Counselor Ed. 
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APPENDIX D 

November 9, 1979 

Dear Colleague, 

We know you probably want to take part in the nation-
wide survey of undergraduate guidance/counseling training 
programs, but because of an error on our part or some over-
sight we have failed to receive your response to our letter 
of October 25. Because yours is one of only 99 counselor 
education programs in the United States offering guidance 
and counseling courses for undergraduates, it is imperative 
that we receive your response to insure that our findings 
are as comprehensive as possible. 

Results of this initial contact will be tabulated and 
you may be selected to receive a later mailing asking you to 
assist us in developing a model curriculum for training under-
graduate guidance majors. This will be accomplished by a 
rank-ordering of recommended courses and training procedures 
determined from this first phase of the national survey. We 
will be happy to send you a summary of the survey results 
when completed. (Be sure to check the last item in the sur-
vey form.) 

Since you are one of a select group offering guidance 
and counseling courses for undergraduates, your experience 
will contribute significantly toward identifying the devel-
opment and growth of this new and rapidly expanding area in 
counselor education. 

Please complete the questionnaire prior to November 21 
and return it in the enclosed self-addressed, stamped envelope, 
Unlike many surveys, we will provide you with information 
later which you will be able to utilize. 

Thanks from two very appreciative colleagues for your 
help and cooperation. 

Sincerely, 

Garry L. Landreth, Professor 
Counselor Education 

Robert G. Berg, Associate Professor 
Counselor Education 
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APPENDIX E 

PANEL OF JUDGES 

Dr. John F. Curry 
Professor of Education 
Director, Division of Educational and Social Foundations 
North Texas State University 
Denton, Texas 76203 

Dr. Earl L. McCallon 
Professor of Education 
North Texas State University 
Denton, Texas 76203 
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APPENDIX F 

FACULTY COMMITTEE 

Dr. Edward C. Bonk, Chairman 
Professor of Counselor Education 
North Texas State University 
Denton, Texas 76203 

Dr. Robert C. Berg 
Associate Professor of Counselor Education 
North Texas State University 
Denton, Texas 76203 

Dr. John P. Eddy 
Professor of Counselor Education 
North Texas State University 
Denton, Texas 76203 

Dr. Garry L. Landreth 
Professor of Counselor Education 
North Texas State University 
Denton, Texas 76203 

Dr. Forrest L. Rollins 
Associate Professor of Education 
North Texas State University 
Denton, Texas 76203 

Dr. Velma E. Schmidt 
Professor of Education 
North Texas State University 
Denton, Texas 76203 

Dr. Leon A. Peek 
Assistant Professor of Psychology 
North Texas State University 
Denton, Texas 76203 
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APPENDIX G 

PANEL OF JUDGES 

Dr. Robert C. Berg 
Associate Professor of Counselor Education 
North Texas State University 
Denton, Texas 76203 

Dr. Garry L, Landreth 
Professor of Counselor Education 
North Texas State University 
Denton, Texas 76203 
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APPENDIX H 
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UNDERGRADUATE GUIDANCE CURRICULUM AREAS 

Please rate each of the curriculum areas listed below accord-
ing to your judgment of their value to undergraduate guidance/ 
counselor training programs. Rate each area from 5 to 1, us-
ing this scale: 

5--Very Valuable 
4--Valuable 
3—Relatively Valuable 
2--Slightly Valuable 
l--Not Valuable 

Introduction to Guidance 

Principles and Practice of Guidance 

Elementary School Guidance 

Secondary School Guidance 

Peer Counseling in Guidance 

Group Guidance and Leadership 

Guidance for Exceptional Children 

Vocational and Career Guidance 

Guidance for Families 

Guidance for the Culturally Different 

Learning Disabilities in Children 

Human Growth and Development 

Information Services in Guidance 

Theories of Personality and Learning 

Tests and Measurements 

Personnel Services in the Schools 

Principles and Procedures in Case Management 
Community Referral Resources 

Substance Abuse 

Crisis Intervention 

Values Clarification/Personal Growth Seminar 

Field Experiences 

Practicum/Internship 

Other (specify) 

Other (specify) 

Other (specify) 



UNDERGRADUATE GUIDANCE CURRICULUM AREAS 
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In Column 1 below, please place an X beside each curriculum 
area which in your judgment should be required of undergrad-
uate guidance maj ors. 

In Column 2, place an X beside each curriculum area which in 
your judgment should be offered only as an elective (not as 
required) for undergraduate guidance majors. 

In Column 3, place an X beside each curriculum area which in 
your judgment should not be offered at the undergraduate level. 

REQUIRE ELEC. 
DON'T 
OFFER 

Introduction to Guidance 

Principles and Practice of Guidance 

Elementary School Guidance 

Secondary School Guidance 

Peer Counseling in Guidance 

Group Guidance and Leadership 

Guidance for Exceptional Children 

Vocational and Career Guidance 

Guidance for Families 

Guidance for the Culturally Different 

Learning Disabilities in Children 

Human Growth and Development 

Information Services in Guidance 

Theories of Personality and Learning 

Tests and Measurements 

Personnel Services in the Schools 

Principles and Procedures in Case Management 

Community Referral Resources 

Substance Abuse 

Crisis Intervention 

Values Clarification/Personal Growth Seminar 

Field Experiences 

Practicum/Internship 

Other (specify) 

Other (specify) 

Other (specify) 



APPENDIX I 

January 29, 1980 

Dear 

Thank you for taking time from your sabbatical to re-
spond to our national survey of undergraduate guidance and 
counselor training programs. 

We are tabulating the results of responses received from 
you and 71 of your colleagues. We will send you a summary of 
those results in the near future. 

We are once again in need of your expert assistance 
to complete the second phase of our study. From the first 
phase we have compiled a list of curriculum areas included 
in the programs of participating colleges and universities 
(see enclosed list). We plan to develop a model curriculum 
based on these inputs and the feedback we are now requesting 
from you and 21 other counselor educators. 

We would appreciate it very much if you would take a 
few moments to register your professional judgement about the 
listed curriculum areas in accordance with the instructions. 
Please return the completed form in the enclosed self-
addressed envelope prior to February 11, 1980. 

Thank you again for your cooperation and assistance. 

Sincerely, 

Garry L. Landreth, Professor 
Counselor Education 

Robert C. Berg, Associate Professor 
Counselor Education 
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COUNSELOR EDUCATORS PARTICIPATING IN CURRICULUM EVALUATION 

Dr. Julian L. Biggers 
Texas Tech University 
Lubbock, Texas 79409 

Dr. Don Bonner 
East Central University-
Ada, Oklahoma 74820 

Dr. William F. Brown 
Southwest Texas State University-
San Marcos, Texas 78666 

Dr. Joseph Chathaparampil 
Spalding College 
Louisville, Kentucky 40203 

Dr. Jerry Davis 
University of Wisconsin - Milwaukee 
Milwaukee, Wisconsin 53201 

Dr. Steve Donohue 
Houston Baptist University 
Houston, Texas 77074 

Dr. Carlyle Gilbertson 
University of Wisconsin - Stout 
Menomonie, Wisconsin 54751 

Dr. Bill Lamkin 
Baylor University 
Waco, Texas 76703 

Dr. Arthur P. Lloyd 
Idaho State University 
Pocatello, Idaho 83209 

Dr. Lois Martin 
Hardin-Simmons University 
Abilene, Texas 79698 

Dr. John P. McQuary 
East Texas State University 
Commerce, Texas 75428 

Dr. Chester C. Parker 
Middle Tennessee State University 
Murfreesboro, Tennessee 37132 
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Dr. Joseph Philbrick 
California State Polytechnic University 
Pomona, California 91768 

Dr. Marguerite B. Platner 
Wayne State College 
Wayne, Nebraska 68787 

Dr. James R. Quinn 
South Carolina State College 
Orangeburg, South Carolina 29118 

Dr. Myrtle L. Reiner 
Hunter College 
New York, New York 10021 

Dr. George P. Robb 
North Texas State University 
Denton, Texas 76203 

Dr. J.O. Roberts 
Concordia College 
River Forest, Illinois 60305 

Dr. John Whitacre 
Newberry College 
Newberry, South Carolina 29108 

Dr. Suzanne Wyman 
Old Dominion University 
Norfolk, Virginia 23508 
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COLLEGES AND UNIVERSITIES COMPRISING THE POPULATION STUDIED 

Institution - Region I 

University of Hartford, Connecticut 

University of Delaware 

University of Maryland 

Towson State University, Maryland 

Assumption College, Massachusetts 

Glassboro State College, New Jersey 

Trenton State College, New Jersey 

Hunter College, New York 

New York University Rehabilitation Counseling 

State University of New York at Albany 

Syracuse University Rehabilitation 
Counseling, New York 

Gannon College, Pennsylvania 

Marywood College, Pennsylvania 

Pennsylvania State University 

Catholic University of Puerto Rico 

Responded 

X 

X 

X 

X 

X 

X 

X 

X 

X 

Region II 

Adams State College, Colorado 

University of Colorado at Denver 

Bradley University, Illinois 

Concordia Teachers College, Illinois 

Illinois State University 

Loyola University of Chicago, Illinois 

Northern Illinois University 

Western Illinois University 

Ball State University, Indiana 

University of Iowa 

Emporia State College, Kansas 

Kansas State College at Pittsburg 

Andrews University, Michigan 

Eastern Michigan University 

X 

X 

X 

X 

X 

X 

X 

X 

X 
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Region II - Continued 

Oakland University, Michigan 

E.W. Cook Institute, Minnesota 

St.Cloud State University, Minnesota 

University of Minnesota at Duluth 

University of Missouri at Columbia 

Washington University of St. Louis, Missouri 

University of Nebraska at Omaha 

Wayne State College, Nebraska 

Antioch College, Ohio 

University of Akron, Ohio 

University of Cincinnati, Ohio 

Wilberforce University, Ohio 

Wright State University Rehabilitation 
Counseling, Ohio 

University of Wisconsin at Madison 

University of Wisconsin at Milwaukee 

University of Wisconsin at Stout 

University of Wisconsin at Superior 

Responded 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

Region III 

Alabama State University 

University of Montevallo, Alabama 

University of Arkansas 

University of Central Arkansas 

Florida State University 

University of Miami, Florida 

University of Georgia 

Murray State University, Kentucky 

Spalding College, Kentucky 

University of Louisville, Kentucky 

Northeastern Louisiana University 

Southern University, Louisiana 

University of Southern Mississippi 

University of North Carolina at Charlotte 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 
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Region III - Continued Responded 

Western Carolina University, North Carolina X 

Newberry College, South Carolina X 

South Carolina State College X 

University of South Carolina 

Middle Tennessee State University X 

Old Dominion University, Virginia X 

Virginia Commonwealth University Rehabilitation X 
Counseling 

Marshall University, West Virginia X 

Region IV 

University of Arizona X 

California State University at Hayward 

California State University at Long Beach X 

California State University at Los Angeles X 

California State University at Pomona X 

Humboldt State University, California X 

Loma Linda University, California X 

San Diego State University, California 

University of the Pacific, California X 

University of Southern California at Los Angeles 

Brigham Young University, Hawaii Campus X 

Idaho State University X 

Eastern Montana College 

East Central State University, Oklahoma X 

Northeastern Oklahoma State University X 

Abilene Christian University, Texas X 

Baylor University, Texas X 

East Texas State University X 

East Texas State University at Texarkana X 

Hardin-Simmons University, Texas X 

Houston Baptist University, Texas X 

North Texas State Univeristy X 

St. Mary's University, Texas X 
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Region IV - Continued Responded 

Southwest Texas State University X 

Texas A & I University X 

Texas A & M University X 

Texas Tech University X 

University of Texas at El Paso 

Brigham Young University, Utah X 

Central Washington State College X 

Eastern Washington State College X 
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RESPONDENTS WHICH OFFER THE BACHELOR'S 
DEGREE IN GUIDANCE OR COUNSELING 

Emporia State College, Emporia, Kansas: B.S. in Rehabilita-
tion Services Education 

Oakland University, Rochester, Michigan: B.S. in Human Re-
sources Development 

Wayne State College, Wayne, Nebraska: B.S. in Community 
Counseling 

University of Wisconsin at Milwaukee: B.S. in Educational 
Studies 

University of Miami, Coral Gables, Florida: B.S. in Human 
Services 

University of Southern Mississippi, Hattiesburg, Mississippi: 
B.S. in Social and Behavioral Services 

Newberry College, Newberry, South Carolina: B.A. in Coun-
seling 

South Carolina State College, Orangeburg, South Carolina: 
B.S. in Counselor Education 

Virginia Commonwealth University, Richmond, Virginia: B.S. 
in Rehabilitation Services 

Marshall University, Huntington, West Virginia: B.A. in 
Rehabilitation Counseling 

California State University at Los Angeles: B.S. in Reha-
bilitation Counseling 

East Central State University, Ada, Oklahoma: B.S. in Hu-
man Resources 

East Texas State University, Commerce, Texas: B.A./B.S. in 
Counseling and Guidance 

East Texas State University at Texarkana: B.A./B.S. in Coun-
seling and Guidance. This program is currently inactive. 

Hardin-Simmons University, Abilene, Texas: B.Ed, in Guidance 

Houston Baptist University, Houston, Texas: B.A./B.S. in 
Elementary Guidance and B.A./B.S. in Secondary Guidance 
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North Texas State University, Denton, Texas: B.S. in 
Guidance Studies 

Southwest Texas State University, San Marcos, Texas: B.A./ 
B.S. in Guidance Studies 

Texas Tech University, Lubbock, Texas: B.S. in Guidance 
Studies. This program is currently inactive, however 
the courses are still available. 
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