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The purpose of this study was to examine the relation-

ships between principals' leader behavior and teacher morale 

in the private secondary schools of Bangkok, Thailand. This 

study also determined whether significant relationships 

based upon the factors of age, sex, educational level, years 

of teaching experience, salary, and size of school existed 

between the morale of teachers and their perceptions of the 

principals' leader behavior. 

The sample of the study was comprised of 400 teachers 

in private"secondary schools in Bangkok, Thailand. Each 

teacher was asked to complete the Purdue Teacher Opinionaire 

(PTO), an instrument designed to identify the level of 

teacher morale, and the Leader Behavior Description 

Questionnaire (LBDQ), an instrument designed to identify a 

principal's leader behavior which consists of two 

dimensions: initiating structure and consideration. Of the 

400 returned questionnaires, 399 were usable. The 

statistical treatments applied to the data thus obtained 

included the Pearson product moment, Multiple regression, 

and Canonical correlation. A .05 level of significance was 

the criterion for accepting or rejecting each hypothesis. 



Based upon an analysis of data, it was found that 

1. The PTO was significantly related to both the 

initating structure and consideration dimensions of the 

principals' leader behavior; 

2. The age of the teachers was the best demographic 

predictor of the PTO scores and the linear combination of 

age and educational level was the best model to predict the 

PTO scores; 

3. Age was the best demographic predictor and the 

linear combination of age and years of teaching experience 

was the best model to predict the initiating structure 

scores; 

4. Age was the best demographic predictor for 

consideration scores; 

5. Older teachers or teachers who had more years of 

teaching experience usually had high morale scores and rated 

their principals' leader behavior as high in initiating 

structure. 
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CHAPTER I 

INTRODUCTION 

Schools are organized in a variety of ways in order to 

provide various types of educational services. Both public-

and private-supported schools provide elementary, secondary, 

and higher education, and it is the job of school adminis-

trators and principals to supervise, to the best of their 

ability, the education received by the students through the 

efforts of school personnel (9). 

In Thailand, the principalship is one of the key admin-

istrative positions in both public and private schools. By 

virtue of the responsibility attendant to the position, the 

secondary-school principal is very influential in 

determining the educational quality of any school (19). The 

principal is responsible for all activities that occur in 

and around the building. His leadership sets the tone of 

the school, the climate for learning, the degree of concern 

for what the student may or may not become, and the level of 

professionalism and morale of teachers (18). 

Morale in a school faculty is directly related to the 

degree to which an administrator can help individuals 

achieve satisfaction in their work. Studies show that when 

a principal's administrative style is more democratic than 

authoritarian, teacher morale is high (5; 17). By careful 
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observation, the morale of any faculty can be determined. 

High morale is evidenced by teachers who are cheerful, 

prompt, dependable, and cooperative; low morale is reflected 

by rapid turnover of teachers, excessive compliants, lack of 

faculty cooperation, high absenteeism, and tardiness. 

Ideally, studies of teacher morale should be conducted 

during relatively normal periods, i.e., when morale appears 

to be average or above (10). 

Those who have written on the subject of morale define 

it in various ways. According to Guion (11, pp. 59-61), 

morale is the extent to which an individual's needs are 

satisfied and to which he perceives that satisfaction as 

coming from his total job situation. Expanding on the 

definition of morale, French says, 

Morale refers to the condition of a group 
where there are clear and fixed group goals 
(purposes) that are felt to be important and 
integrated with individual goals, where there is 
confidence in the attainment of these goals, and 
subordinately, confidence in the means of attain-
ment, in the leaders, associates, and finally in 
oneself; where group actions are integrated and 
cooperative; where aggression and hostility are 
expressed against the forces frustrating the group 
rather than toward other individuals within the 
group (8, p. 376). 

There is evidence to show that when high teacher morale 

exists, student productivity is increased (6, pp. 37-45; 13; 

15). Teacher morale also affects more than productivity or 

student achievement; it assists in establishing the 

character of the school. Teacher morale is one of the 
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factors that may determine whether a school functions at its 

best, demanding and receiving of students their utmost 

efforts, or whether the school functions on a make-it-

through-the-day basis (6). While many acknowledge a 

relationship between leader behavior and faculty morale, no 

study of this relationship has been conducted in the private 

secondary schools of Bangkok, Thailand. 

Statement of the Problem 

The problem of this study was an examination of the 

relationships between principals' leader behavior and 

teacher morale in the private secondary schools of Bangkok, 

Thailand . 

Purposes of the Study 

The purposes of this study were as follows: 

1. To measure the leader behavior of principals in 

private secondary schools of Bangkok, Thailand; 

2. To measure teacher morale in private secondary 

schools of Bangkok, Thailand; 

3. To determine whether there are significant rela-

tionships between the leader behavior of private secondary 

school principals and teacher morale as perceived by 

teachers; 

4. To determine whether significant relationships 

exist between teacher morale and teachers' (a) age, 



(b) sex, (c) educational level, (d) years of teaching 

experience, (e) salary, and (f) size of school; 

5. To determine whether significant relationships 

exist between teachers' perceptions of the principals' 

leader behavior and teachers' (a) age, (b) sex, 

(c) educational level, (d) years of teaching experience, 

(e) salary, and (f) size of school; 

6. To determine the interaction among the Purdue 

Teacher Opinionaire and the Leader Behavior Description 

Questionnaire on teachers' (a) age, (b) sex, (c) educational 

level, (d) years of teaching experience, (e) salary, and 

(f) size of school. 

Hypotheses 

The hypotheses developed for this study were as 

follows. 

1. There will be no significant relationships between 

teacher morale as measured by the Purdue Teacher Opinionaire 

(PTO) and the perceived administration leader behavior of 

principals as determined by the Leader Behavior Description 

Questionnaire (LBDQ). 

2. There will be no significant relationships between 

teacher morale as measured by the PTO and the linear combi-

nation of the following teacher variables: 

(a) age; 

(b) sex; 



(c) educational level; 

(d) years of teaching experience; 

(e) salary; 

(f) size of school. 

3. There will be no significant relationships between 

the perceived administrative leader behavior of the 

principals as measured by the LBDQ and a linear combination 

of the following variables: 

(a) age; 

(b) sex; 

(c) educational level; 

(d) years of teaching experience; 

(e) salary; 

(f) size of school. 

4. There will be no significant relationships between 

the PTO and the LBDQ and the following teacher variables: 

(a) age; 

(b) sex; 

(c) educational level; 

(d) years of teaching experience; 

(e) salary; 

(f) size of school. 

Definition of Terms 

The following definitions are given to clarify word 

meaning within the context of this study. 



Secondary school.--An academic institution with any 

combination of Maw 1-3, which is equivalent to American 

grades 7-9, or Maw 1-6, which is equivalent to American 

grades 7-12. 

Private school.—A school which is operated by private 

persons or special groups outside of the Thai government but 

subject to the control of the Ministry of Education. 

Secondary school principal.--An administrative head of 

a secondary school that includes Maw 1-3 or Maw 1-6. 

Secondary school teacher.—A person who is qualified to 

instruct in a secondary school. 

Teacher morale.—An individual teacher's state of mind 

or attitude, which is conditioned by what he perceives to be 

the difference between his goals and his present situation. 

Leadership behavior or Leader behavior.—The process of 

influencing individual or group activities in efforts toward 

goal achievement in a given situation. Leadership falls 

into two categories: 

Initiating Structure refers to the leader's 
behavior in delineating the relationship between 
himself and members of the work group, and endeav-
oring to establish well-defined patterns of organi-
zation, channels of communication, and ways of 
getting the job done. 

Consideration refers to behavior indicative 
of friendship, mutual trust, respect, and warmth 
in the relationship between the leader and the 
members of the groups (12, p. 86). 



Job satisfaction.—The overall level of satisfaction or 

dissatisfaction with one's job. When used to refer to 

related studies, the meaning will be synonymous with morale. 

LBDQ.—The acronym for the Leader Behavior Description 

Questionnaire which will be used in this study when 

appropriate. 

PTO. — The acronym for the Purdue Teacher Opinionaire 

which will be used in this study when appropriate. 

Background and Significance of the Study 

Thailand considers education to be a powerful tool for 

developing the country and improving the quality of life for 

the population; it is not just a tool for economic 

development. Economic development, however, is important 

because, without it, it would be difficult to finance the 

increased school enrollment needed to meet the social and 

educational aspirations of the population (3). 

The government, however, cannot provide sufficient 

educational facilities in response to the demands of the 

population because of a lack of financial resources. The 

government, therefore, encourages private enterprise to 

share in supporting the educational needs of the country. 

As stated in the National Educational Scheme of 1977, imple-

mented in 1978, 

The State welcomes the private sector to 
share the responsibility of educational management 
with the condition that their aim is not the 
making of profit. The State has the duty to 



control, advise, and inspect institutions of 
education according to established regulation (16, 
p. 3). 

The present system of education in Thailand is the 

product of many forces and influences that have been forged 

and tempered over many centuries. Private education has 

taken part in educational management for a long period of 

time (1, p. 183). The first private school in Thailand, the 

Christian Missionary School, was established in 1683 during 

King Narai's reign (2). At that time girls were not 

permitted to attend schools taught by monks, so they had to 

be content with the private schools open to them (7). 

Private schools in Thailand are organized and financed 

by private enterprises and organizations. Since private 

schools are businesses, they must produce a profit and must, 

therefore, be managed efficiently. Even so, society expects 

private schools to serve the public interest (4). 

Since private schools are financed by the private 

sector, administration of personnel in private schools is 

somewhat different from that in public schools. In public 

schools, teachers are provided the same working conditions 

as other civil service workers. The Thailand Civil Service 

Act is the basic law that controls all government employees. 

All royal decrees, rules, and regulations that affect per-

sonnel administration must fit within the framework of the 

Civil Service Act. Private school teachers are not so 

fortunate, although the teachers council (Khuru Sapa) has 
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attempted to help them conform to the standards of and enjoy 

the same benefits as public school teachers (1, p. 191). 

Private schools are faced with the problem of a high 

turnover rate for their teachers, which reflects on the 

quality of education and progress of the schools. Most Thai 

private school teachers would resign if they could get jobs 

in public schools or more profitable employment in other 

walks of life (4). 

There are seven factors which generally affect teacher 

morale. They comprise (a) leader behavior, (b) job satis-

faction, (c) salary, (d) opportunity for advancement, 

(e) job security, (f) employee benefits, and (g) information 

as to job status (4; 10). 

This study focused on Thai leadership behavior and its 

effects on teacher morale because little research had been 

done in this area. Kongtieng suggested that further 

research should include studies of the influences of the 

size and location of schools and the effect of leader 

behavior by administrators on teacher morale (14). 

It is hoped that the results obtained from this study 

can be used by administrators and educational researchers to 

become better informed as to the relationship between 

teacher morale and administrative leader behavior and, per-

haps, to examine their own educational programs in relation 

to these findings. 
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Limitations of the Study 

The conduct of this study necessitated certain 

limitations, as follows. 

1. This study was limited to the relationships be-

tween principals' leader behavior and teacher morale; it was 

further limited to selected private secondary-school 

teachers in Bangkok, Thailand. 

2. The influence of environmental factors that might 

affect teacher morale were not considered in this study. 

Basic Assumptions 

The following basic assumptions were made for this 

research. 

1. The sample of this study was randomly selected 

from the faculties of twenty percent of the private secon-

dary schools in Bangkok, Thailand. The schools from which 

the sample was drawn were randomly selected as well. By 

virtue of the relative size of the sample and the random 

manner of its selection, the sample was a representative 

one. 

2. The teachers accurately expressed the occurrences 

and practices in their particular schools. 

3. The Thai translation of the Purdue Teacher 

Opinionaire (PTO) was verified by the Thai embassy in the 

United States as an accurate translation of the original and 

was assumed to be valid for use in Thailand. 
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Organization of the Study 

This study is divided into five chapters. Chapter I 

includes an introduction, statement of the problem, purposes 

of the study, hypotheses, definition of terms, background 

and significance of the study, limitations of the study, 

basic assumptions, and organization of the study. Chapter 

II presents a two-part review of the related literature. 

The first part deals with related literature jLn the United 

States, and the second part deals with related literature in 

Thailand. Chapter III includes a description of the 

instruments employed in the study, the research design, the 

population and sample, and the data collection and analysis 

procedures. Chapter IV presents the analyses of data. 

Chapter V contains a summary of the study, findings, 

conclusions, observations, and recommendations for further 

study. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

A review of the literature on teacher morale and admin-

istrative leadership styles indicates a body of research 

that is pertinent to this study. The results of this 

research include various concepts of morale and leadership, 

research that deals directly with morale and leadership, and 

empirical evidence concerning the relationships between 

teacher morale and the principal's style of leadership. 

This chapter is divided into six areas. These divi-

sions are titled (1) concept of leadership, (2) leadership 

studies, (3) concept of morale, (4) morale studies, 

(5) relationship of teacher morale and the leader behavior, 

and (6) leader behavior and teacher morale studies in Thailand, 

Concept of Leadership 

Educational organizations are essentially human organi-

zations. Unlike industrial organizations, in which the main 

resources are raw materials, machinery, technology, and 

patents, a school's most important and expensive resources 

are its teachers, supervisors, and administrators. The 

administrators must rely heavily upon the staff's ident-

ification with and commitment to departmental and school 

goals if these goals are to be realized. Fortunately, as 
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teachers experience effective administrative leadership, 

they should become more committed to departmental and school 

goals, more motivated to work, surer of where they are 

going, more confident, and more satisfied with their job 

(66, pp. 8-9). 

In an attempt to help administrators achieve this kind 

of effective leadership, Stoops and Johnson outline certain 

ideals relating to leadership that must be manifested in the 

actions of the principal if he expects to obtain maximum 

effectiveness from his faculty. The principal must be a 

coordinator, must learn to be sensitive to the needs of 

individuals, must help staff members become sensitive to one 

another and become aware of their responsibilities to one 

another, must have integrity, must know whom he is leading 

and have the loyalty of his co-workers, must "see and be 

seen," must help open channels of communication, must be 

able to recognize good teaching when he sees it, must 

develop a sense of timing, and must be able to evaluate 

himself as an educational leader. He also should strive to 

make each member of his staff successful, use human 

relations techniques, be objective, have imagination, and be 

willing to promote experimentation. He ought to work toward 

defensible goals, encourage individual expressions of 

opinion in an informal atmosphere, and possess energy, 

intelligence, and character. It is also his responsibility 
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to see that policies are developed and that the school 

functions in accordance with those policies (71). 

Bingham defines a leader as a person who possesses the 

greatest number of desirable traits of personality and 

character (9). Koontz and O'Donnell regard leadership as 

the activity of persuading people to cooperate in the 

achievement of a common objective (42). 

Knezivich states: 

Leadership is, in essence, concerned with 
human energy in organized groups. It is a force 
which can initiate action among people, guide 
activities in a given direction, maintain such 
activities, and unify efforts toward common goals 
(40, p. 88). 

Fiedler proposes: 

By leadership behavior we generally mean the 
particular acts in which a leader engages in the 
course of directing and coordinating the work of 
his group members. This may involve such acts as 
structuring the work relations, praising or 
criticizing group members, and showing 
consideration for their welfare and feelings (23, 
p. 36). 

Stogdill sees leadership as, "a process of influencing 

the activities of an organized group in goal setting and 

goal achieving" (70, p. 64). 

Roe and Drake have developed a leadership concept which 

will best serve to summarize the term leadership: 

Leadership is complex. It has been defined 
as traits, attitudes, behavior, position, and 
several combinations of these. It is clear that 
leadership is a hollow term without people and 
without purpose. Nor does it exist apart from a 
social setting. Furthermore, leadership does not 
result from a formula applied or from decrees on 
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high. It is a planned process of interaction in a 
social setting whereby goals that are mutually 
satisfying to the school organization and to the 
individuals in the school are established and 
means developed to achieve them (60, p. 79). 

Early research characterized three styles of leader-

ship: authoritarian, democratic, and laissez-faire. 

According to Doll, the three styles of leadership may be 

placed along a continuum with laissez-faire and authori-

tarian viewpoints at opposite ends. 

The authoritarian style does not involve much input 

from subordinates. As a result, it is very efficient in 

operation. The leader can give security to employees within 

the organization. As it saves time and money, authoritarian 

leadership is also able to pinpoint responsibility to the 

degree that particular members are responsible for the group 

tasks. Yet personal problems of the leader's relationship 

to group members may arise so that the individuals within 

the organization are not treated equally by the leader. 

Because only one person provides decisions for the group, 

the quality of the decisions may become limited to the 

leader's personal knowledge of an area. 

Democratic leadership involves some decision-making by 

the group as a whole. The democratic leader is able to get 

people involved within the group so that they become moti-

vated to share their ideas. But while in such a system many 

ideas are developed by the group members, problem solving 

takes more time and group decisions are made more slowly. 
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The result can be chaos and conflict. In addition, respon-

sibility is more difficult to pinpoint because of the 

involvement of group members. 

In a lassez-faire situation, the group has complete 

control of the decision-making process. This allows for 

great flexibility, even if it may result in confusion. Yet 

often leadership evolves since this style assists would-be 

leaders to develop their potential. Unfortunately, the 

failure to establish a single, definitive authority may well 

result in a lack of goals for the group. Thus vagueness 

about the group's direction may cause the situation to 

degenerate into chaos (19)• 

Leadership Studies 

In past years there have been many studies conducted 

describing leader behavior and attitude. Some of these 

studies have concentrated on identifying factors associated 

with leadership as well as categorizing leader behavior. 

Through the Ohio State Leadership Studies (1946-1956), 

Hemphill and Coons made concerted efforts to identify 

various dimensions of leader behavior (35). Halpin and 

Winer narrowed the description of leader behavior to two 

dimensions: initiating structure and consideration. They 

define initiating structure as "the leaders' behavior in 

delineating the relationship between himself and members of 

the work-group and in endeavoring to establish well-defined 
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patterns of organization, channels of communication, and 

methods and procedures." Consideration, on the other hand, 

is "behavior indicative of friendship, mutual trust, 

respect, and warmth in the relationship between the leader 

and the members of the staff" (32). 

Halpin's quadrant scheme for describing leader behavior 

in terms of initiating structure and consideration distin-

guished four leadership behavior styles as perceived by 

leaders' reference groups. Initiating structure and consid-

eration were independent of each other. In fact, scoring 

high on one dimension does not indicate the presence or 

absence of the other; the behavior of a leader can be des-

cribed as being a function of both dimensions. Leaders 

scoring above the mean on both initiating structure and 

consideration were perceived by reference groups to be most 

effective; those scoring below the mean on both dimensions 

were perceived as least effective; those scoring high on one 

dimension but low on the other were somewhere in between 

(31). Replications of Halpin's study with the other groups 

have tended to yield parallel results, as indicated by 

Evanson's study of high school principals (22, pp. 96-101). 

Fleishman and Harris found that the rates of grievances 

and turnover correlated with a low level of consideration 

and a high level of initiating structure on the part of the 

foreman. The data also showed that when the effects of 

various combinations of initiating structure and 
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consideration were studied, consideration was found to exert 

the greater influence in lowering the rate of grievance and 

turnover (24, pp. 49-50). 

Fiedler's contingency theory of leadership effective-

ness had suggested that leaders who are task-oriented are 

more effective in those situations where the leadership is 

either very difficult or very simple while those leaders who 

are relations-oriented are more effective when the situation 

is of median difficulty (23). 

Studies bearing on leader-group relations indicate that 

the consideration behavior of the leader has a stronger 

relationship with the group members' attitudes than does his 

initiating structure behavior. In a study based on groups 

made up of American and Indian graduate students, Anderson 

found that the members' attitudes toward the leader and 

their rating of the group atmosphere were positively related 

to the leader's behavior on consideration, but failed to 

show the same relationship with the leader's behavior on 

initiating structure (3> PP- 305-319). The results 

reported by Anderson are in keeping with those of Halpin. 

Halpin found that the crew members' satisfaction with the 

leadership of their commanders was positively related to the 

commanders' behavior on consideration, but negatively 

related to the commanders' behavior on initiating structure 

(30, pp. 19-20). Similarily, Parker studied the relation-

ship between leader behavior and attitudes of subordinates 
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toward their supervisor. His findings revealed a positive 

relationship between the supervisor's behavior on 

consideration and the attitude of the group members toward 

him. On the other hand, the supervisor's initiating struc-

ture behavior was only slightly related to the subordinates' 

attitude (53, PP» 319—33^)• 

Peters conducted a study to examine the leadership 

style and adaptability of school principals. The study 

demonstrated that there was a significant agreement in the 

staff perception of the principals' use of consideration and 

initiating structure and the principals' self description of 

their use of consideration and initiating structure behavior 

(55) . 

In a similar study that substantiated Peters' findings, 

Brown conducted an investigation to identify the leadership 

role of the elementary school supervisor as perceived by 

elementary teachers and supervisors in the Northeast 

District of the Louisiana School Supervisors' Association. 

He found that teachers and supervisors agreed that 

initiating structure and consideration were necessary to the 

leadership role of the supervisors (10). 

Hayden found that the number of years of experience in 

teaching and in administration had no bearing upon leader 

behavior effectiveness. The principals who kept abreast of 

current theories, concepts, and changes in education and who 

participated in, conducted, or administered in—service 
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training programs had a good relationship with their staff 

(3^). Dow also found that sex and level of experience of 

teachers were not significant to their perceptions of the 

leadership behavior of their principals (21). 

Rogers (61), in a study of leadership effectiveness of 

male and female elementary school principals, found similar 

results to those of Apkarian (4) in that the teaching staff 

rated the leader behavior of principals lower than did the 

principals themselves in initiating structure and 

consideration. 

Cohen has attempted to determine behavior of the prin-

cipal as viewed by teachers, parents, and the principals 

themselves. He concluded that principals, teachers, and 

parents felt that the principals were friendly, found time 

to talk to people, and were not primarily concerned with the 

managerial aspects of administration. All groups felt that 

the principals exhibited behavior in the areas of 

consideration and participatory management. The areas 

viewed as being weakest by the three groups were leadership 

in the educational program and in conflict solution. All 

groups viewed the principals as people-oriented 

administrators (14). 

Research studies dealing with leadership in terms of 

the democratic-authoritarian dimension are varied and 

numerous in many fields, but not in the field of education 

(13, p. 781). The work of Lewin, Lippitt, and White on the 
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effect of democratic and autocratic leadership behavior upon 

group atmosphere and leader-group relations may be 

considered a pioneering step which stimulated similar 

studies (48, pp. 271-299). In the investigations of group 

member's reactions and leader behavior, White and Lippitt 

found that members in groups led by an autocratic leader 

were less friendly, more aggressive, and more hostile than 

members led by either democratic or laissez-faire leaders 

(81, pp. 527-553). Fox (26, pp. 279-289) and Shaw (67, pp. 

127-134) results are similar to those of White and Lippitt. 

Studies by Sanford revealed that authoritarian leader 

behavior was "rejected by relatively many followers and 

accepted by relatively many superiors" whereas nonauthori-

tarian leader behavior was "accepted by relatively many 

followers and rejected by relatively many superiors" (62, 

p. 171). 

Truitt studied the relationship between the leader 

behavior of principals and organizational outputs of high 

schools in North Carolina. It was found that: (1) there was 

a significant relationship between the leader behavior of 

the principal and the organizational outputs of schools, 

(2) the relationship between the combined initiating structure 

and consideration scores and the school organizational out-

puts was higher than the relationship between the outputs 

and either dimension of leader behavior taken separately. 

High scores on consideration tended to be more strongly 
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associated with high teacher descriptions of organizational 

outputs than with high initiating structure scores (78). In 

accordance with Truitt's study, Cook found that high produc-

tivity was associated with teacher perception of high 

consideration. He also found that the productivity exerted a 

significant effect upon the perceptions of tenured teachers 

as they related to principal consideration behavior (15). 

In a similar investigation but with a different popu-

lation, Purrington conducted a study to determine the super-

visory behavior of school administrators and organizational 

effectiveness in two school systems in New York state. The 

research strongly indicated that the behavior of adminis-

trative personnel in a school system does effect its organi-

zational effectiveness (57). 

Many researchers have attempted to identify the rela-

tionship of the principal's leadership behavior with the 

educational settings and personnel. Behrmann found that 

there is a relationship between the leadership style and the 

organizational climate of a principal's school. Principals 

are more ideographic in their leadership style when they 

supervise schools having a more open climate (5). The same 

conclusion is reached by Gauthier but he added that school 

organizational structure has no significant relationship to 

the school climate (28). 
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Concept of Morale 

Morale, as defined by the World Book Encyclopedia, is 

the general attitude and outlook of an individual or a group 

toward a specific situation. It influences, and is 

influenced, by such factors as courage, confidence, and 

determination. Morale may seriously affect both well-being 

and performance, and is closely related to what is called 

esprit de corps. When morale is "high," the spirit and 

confidence of an individual or a group are generally good, 

resulting in a high level of performance. When morale is 

"low," performance is usually correspondingly poor (84, 

p. 656). 

Bentley and Rempel report, 

Some authorities consider morale to be the 
emotional and mental reaction of a person to his 
job. It may be best conceived of as continuous 
variable. The level of morale is then determined 
by the extent to which an individual's needs are 
satisfied, and the extent to which the individual 
perceives satisfaction as stemming from the total 
job situation. High morale is evident where there 
is interest in and enthusiasm for the job. What 
is important in morale is what the person believes 
and feels, rather than the conditions that exists 
as perceived by others (7, p. "!)• 

Nash expresses some of the power that can be gener-

ated by good morale: 

Morale wins wars, wins games on the athletic 
field, conquers the wilderness, carries us over 
crises, and gives nations vitality to face and 
solve problems. It is essential to the life 
existence of any group and to the maximum 
achievement of any individual (51, p. 5). 
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According to Wiles, morale affects the amount of work a 

person does. Low morale cuts down production; high morale 

increases production. If morale is high, a staff will do 

its best to promote effective learning. If morale is low, 

teachers will not live up to their potential ability and the 

school will operate at far less than its maximum efficiency. 

Some actions of supervisors which adversely affect teacher 

morale include occasions: 

1. When authority reaps vengeance because of 
petty grievances. 

2. When a co-worker attempts to clarify an 
unjust accusation of a friend and is told to 
"stay in her department." 

3. When suspicion, unrest, and insecurity have 
so infiltrated a system that even ambitious 
newcomers are skeptical. 

4. When fear is imbedded in personnel by loose 
usage of such words as subordination, incom-
petency, and immorality. 

5. When rumors of spies are prevalent through-
out the system. 

6. When fear, suspicion and discrimination 
force staff members into hypocrisy. 

7. When all personnel have to stop and think 
first of what's good for one's self rather 
than what's best for the child. 

8. When teachers are required to attend 
meetings outside their field "just for the 
look of things." 

9. When "special services" are curtailed 
because of fear or lack of understanding. 

10. When teachers have to return to outdated 
methods and terminology just to please 
administrators (83, pp. 50-51). 

Using the nomethetic-ideographic framework, Getzels and 

Guba suggested three dimensions of morale which arise from 

the congruence in the relationships among needs-disposi-

tions, role expectations, and institutional goals. The 
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morale of the individual depends on how well he can inte-

grate the goals of the institution with his own needs (iden-

tification); how much he can anticipate satisfying role-

expectations and personal need-dispositions simultaneously 

(belongingness); how clearly he perceives logical appropri-

ateness of his role expectations with the goals of the 

institution (rationality) (29, p. 3^9). 

ROLE EXPECTATIONS 
A 

Belongingness 

NEED-DISPOSITIONS 

GOALS 

Fig. 1—Getzels and Cuba's dimensions of morale 

According to Herzberg, human motivation was the product 

of two sets of factors: those satisfying man's needs 

(hygiene factors) and those contributing to develop his 

unique potential (motivational factors). From an organiza-

tional standpoint, if certain policies and practices were 

implemented, then a positive impact on workers could be 

predicted. These variables Herzberg categorized as shown in 

Figure 2. Herzberg equated job satisfaction with the 

presence of motivational factors; whereas feelings of job 
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dissatisfaction could be directly attached to hygiene 

factors (69, pp. 452-461). 

Sources of Satisfaction: Motivators 
Task achievement 
Recognition for achievement 
Intrinsic interest in the task 
Increased task responsibility 
Advancement 
Occupational growth 

Sources of Dissatisfaction: Hygiene Factors 
Company policies anad administration 
Technical supervision 
Working conditions 
Salary 
Interpersonal relations with superior 
Interpersonal relations with subordinates 
Interpersonal relations with peers 
Personal status 
Job security 
Personal life 

Fig. 2—Herzberg's motivational-hygiene theory 

As cited earlier, leadership was always defined in 

relation to the group members being led, therefore, it 

seemed reasonable that leaders needed to be cognizant of the 

individual needs of the group members and how these needs 

could be met. According to Maslow, human behavior concen-

trated on fulfilling certain needs. As shown in Figure 3, 

these needs would be satisfied in a progressive pattern 

designed to "develop and actualize (an individual's) fullest 

potentialities and capacities." Physiology and safety needs 

would first demand the attention of an individual. Having 

these needs fulfilled, a natural urge to be loved and 
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esteemed would follow. Striving for self-actualization 

would be a person's ultimate goal (20, pp. 18-19). 

'NEED\ 

SELF- ATION 

ESTEEM NEEDS 

BELONGINGNESS 
AND 

LOVE NEEDS 

SAFETY NEEDS 

PHYSIOLOGICAL NEEDS 

Fig. 3—Maslow's hierarchy of basic needs 

Although morale is a multi-faceted subject that is 

neither easily understood nor controlled, administrators 

should be aware that it is of great importance in setting 

the tone of a school staff. Principals and other school 

administrators should do all in their power to promote a 

high level of morale in their schools. 

Morale Studies 

A study conducted by Napier on teacher morale revealed 

that high teacher, morale is associated with 

1. the teacher's confidence in administrator's 
professional competence 

2. the administrator's understanding and appre-
ciation of the teacher as an individual 
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3. the administrator's support regarding 
discipline problems 

4. teacher participation in formulating 
policies affecting them 

5. adequate facilities and equipment 
6. adequate teaching supplies 
7. teaching assignments which are commensurable 

with training 
8. fair and equitable distribution of extra-

curricular assignments 
9. professional training provided through the 

in-service program 
10. job security 
11. an adequate policy for leaves of absence 
12. fair and equitable distribution of teacher 

load, and 
13. salaries that are comparable with profes-

sions requiring equal training (50). 

Suehr studied teacher morale in the Boulder, Colorado 

public schools. Morale was correlated with the personal 

adjustment of principals and satisfaction of parents. In 

addition, certain biological, sociological, and psycholo-

gical factors were related to morale. He concluded that 

teachers who had high morale more often (1) were female, 

(2) had taught longer, (3) felt they fulfilled what their 

parents expected of them, (4) grew up in an urban society, 

(5) went to bed early and got up early, (6) came from upper 

or middle class homes, (7) indicated that both of their 

parents were happy in their respective occupations, (8) felt 

their childhood family was very close, (9) felt they have 

more friends, (10) rated their personality as slightly 

introverted, and (11) indicated a stout or plump body type. 

Low morale teachers more often (1) knew or estimated their 

IQ to be higher than average, (2) taught in schools where 
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parent dissatisfaction was greater, (3) felt that in 

teaching they were not realizing their full potential, 

(4) felt they were stubborn in their personality make-up, 

(5) worried, (6) missed school, (7) felt they repressed 

their feelings, (8) considered themselves more or less gre-

garious than average, (9) indicated the parent of the 

opposite sex had influenced them more, (10) considered 

their self-confidence to be greater than average, (11) con-

sidered themselves to be above or below average in degree of 

perserverance, (12) were the youngest child, (13) felt their 

personal appearance to be above average, (14) rated their 

degree of ambition to be greater than average, and 

(15) indicated a greater consumption of alcoholic beverages 

than average (73). 

Strickland found that certain significant factors have 

a tendency to raise teacher morale. In descending order 

they are: (1) cooperative and helpful co-workers who share 

ideas and materials, (2) a helpful cooperative principal, 

(3) appreciative and cooperative parents, (4) adequate 

supplies and equipment, (5) freedom in classroom teaching, 

(6) respectful pupils, (7) an adequate school plant, (8) 

pupils interested in school work, (9) a helpful supervisor, 

and (10) a well-organized school with formulated policies. 

The most significant factors that tended to lower morale 

were: (1) lack of relief from pupil contact during the 

school day, (2) clerical duties, (3) lack of cooperation 



32 

and support from the principal, (4) inadequate school plant, 

(5) lack of staff cooperation, (6) excessive teaching load, 

(7) low salary, (8) lack of parent cooperation and interest, 

(9) poor pupil discipline, and (10) lack of proper equipment 

and supplies (72). 

Johnson conducted a study to identify certain factors 

that affect teacher satisfaction and dissatisfaction. The 

factors related to job satisfaction were achievement, 

interpersonal relations, recognition, work itself, and 

responsibility. Of the factors showing a statistical sig-

nificance in affecting teacher dissatisfaction were policy 

and administration, working condition, status, and personal 

life. The study had several implications for educators: 

(1) professional educators should concern themselves with 

the motivating factors of achievement, recognition, the work 

itself, responsibility, and interpersonal relations to 

increase teacher satisfaction; (2) administrators must pro-

vide an organizational climate which eliminates factors 

affecting teacher dissatisfaction and provide for teacher 

creativity, happiness and growth; and (3) school adminis-

trators must recognize the importance of carrying out 

policies fairly and consistently (39). 

In a similar investigation but with a different popu-

lation, Jaycox and Tallman conducted a study to determine 

the motivation of elementary school teachers in Los Angeles 

city schools. They found that the five most important 
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factors relating to teacher job satisfaction were inter-

personal relations with students, achievement, recognition, 

interpersonal relations with peers, and interpersonal 

relations with the principal. The five most important 

factors leading to teacher job dissatisfaction were school 

policy, interpersonal relations with peers, working 

conditions, recognition, and interpersonal relations with 

pupils. While differences do exist, the same factors 

operate as satisfiers and dissatisfiers for teachers, and in 

essentially the same order (38). 

In a later study, Wickstrom investigated the degree and 

sources of job satisfaction and dissatisfaction among 

teachers and the interrelationships of these factors with 

teacher variables of age, sex, training, experience, 

teaching level, and position. The principle findings were 

(1) the four top-ranking satisfiers were a sense of 

achievement, the work itself, good interpersonal relations 

with subordinates, and responsibility. The major dissatis-

fiers were: a lack of achievement, policy and 

administration, working conditions, and adverse effects of 

the job on personal life, and (2) the only teacher variables 

found to have a statistically significant relationship with 

the factors considered important as satisfiers and 

dissatisfiers were sex and position (82). 
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Most of the findings of Johnson, Jaycox and Tallman, 

and Wickstrom were found to be similar to those of 

Herzberg's (69, pp. 452-461). 

According to Leiman, the participation of teachers in 

administrative decisions is definitely related to morale. 

He concluded that: (1) teachers who particpate in school 

administration have higher morale than teachers who do not 

participate, (2) teachers who participate in school admin-

istration have more positive attitudes toward their prin-

cipals, toward their colleagues, and toward their pupils, 

(3) teachers who participate in school administration have 

higher regard for themselves and for the teaching 

profession, and (4) female teachers seem to have higher 

morale than male teachers (46). 

Yet when Nelson and Thompson examined why teachers quit 

the profession, they found that out of a list of seventeen 

reasons, the one given most frequently was salary. Other 

reasons near the top included teaching loads, inadequate 

supervision, poor assignment during first year at teaching, 

discipline problems, pressure groups, marriage, and inade-

quate preparation in the subject field (52, pp. 467-472). 

Cox studied the measurement of teacher satisfaction by 

gathering data from an examination of books, periodicals, 

dissertations, conference and seminar reports, and morale 

surveys. The results of this survey were; (1) management 

is becoming increasingly concerned about the motivation and 
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attitude of working people, (2) conditions that lower 

teacher morale can be identified, (3) an attitude survey is 

a viable means for determining poor morale practices, 

(4) periodic morale surveys can help a school district with 

employee job satisfaction, (5) there is little difference in 

teacher satisfaction between large and small schools, 

(6) there is a wide variation of teacher satisfaction among 

schools within the same district at all levels, and 

(7) elementary school teachers have slightly higher satis-

faction than junior high school teachers and junior high 

school teachers have slightly higher satisfaction than high 

school teachers (16). 

Redefer (58, pp. 59-62) polled five thousand teachers 

to get their opinions on the factors affecting teacher 

morale. He learned that the quality of education in the 

individual schools and superiority rating of teachers by 

administrators had some affect on the morale of the faculty. 

Some of the factors that did not affect morale were thought 

to be: marital status, sex, age, level of education, and 

socioeconomic status. An interesting outcome of this study 

was the discovery that, in the opinion of the teachers 

surveyed, salary was not a factor in determining the morale 

status of teachers. This conclusion contradicted a previous 

study by Leipold and Yarbrough (47, pp. 29-30). 

In contrast with Redefer's conclusion, Havens found 

that sex, age, marital status, experience, and grade of 
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subject assignment correlate significantly with the job 

satisfaction of teachers (33). 

In a later study, Bergeth sought to determine teacher 

morale in selected school districts of North Dakota. The 

results revealed that: (1) no significant differences in 

morale were found when teachers were grouped according to 

age, (2) female teachers had significantly higher morale 

than male teachers, (3) teachers having the least amount of 

education had significantly higher morale than did the 

better educated teachers, (4) the more experienced teachers 

had significantly higher morale than less experienced 

teachers, (5) elementary teachers had significantly higher 

morale than secondary teachers, (6) teachers from school 

districts having a low rate of teacher turnover had signifi-

cantly higher morale than did high teacher turnover 

districts, and (7) teachers from the larger schools had 

significantly higher morale than teachers from smaller 

schools (8). 

Robinson and Connors reported that intellectual stimu-

lation and pay are significantly related to the job satis-

faction of teachers in general and that clerical work, pay, 

and supervisory duties are closely related to the job 

dissatisfaction of teachers in general (59, p. 240). 

According to Koplyay, the morale of selected schools in 

Illinois appeared to be a function of their particular 

organizational climate (43). 
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Koura indicated that high teacher morale results in 

better instruction and better student achievement (44). 

Hodges reported that high morale teachers have better 

rapport with students and their parents than low morale 

teachers (36). 

Relationship of Teacher Morale and the Leader Behavior 

Accepting the role of the principal in affecting staff 

morale as an important one, Silverman devised a list of 

eighty-one factors designed to sample teacher opinion in the 

area of morale as it is affected by the actions of prin-

cipals. The fifteen items of greatest importance to 

teachers indicated that a principal has a positive influence 

on teacher morale if the principal 

1. supports teachers in conflicts with parents 

2. has a good knowledge of current elementary 
school methods and materials 

3. gives praise and credit where due 
4. does not hesitate to assume responsibilities 

or take a stand; shows initiative 
5. pays special attention to teachers' physical 

comf ort 
6. works for the good of the school and the 

children rather than for personal glory 
7. follows up disciplinary cases sent to the 

office. 

The principal's actions were shown to have a negative 

effect on teacher morale if the principal 

1. criticizes a teacher in front of others; 
makes the teacher lose face 

2. does not seem to trust the teachers; is 
always snooping around 

3. is sneaky; hypocritical 
4. allows after-school conferences to drag on 

until unreasonable hours 
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5. is petty; emphasizes trivia 
6. plays favorites among the teachers 
7 • is stubborn; will not budge from own point 

of view 
8. is a gossip monger (68, p. 205). 

Sweat studied the relationship of morale to the author-

itarian-democratic traits of high school principals in 

Arkansas. Although the differences were not statistically 

significant, he found that the faculties of the 

democratically administered high schools made the highest 

scores on a morale instrument, the faculties of the neut-

rally administered high schools made the second highest 

scores, and the faculties of the high schools administered 

in an authoritarian manner made the lowest scores (75). 

Perry conducted a study of teacher morale and leader 

behavior in the junior high schools of a selected metro-

politan district in Oklahoma. She found that teachers in 

the high morale school more often (1) had a highly 

effective principal, (2) were more readily inclined to par-

ticipate in a research study, (3) had a principal who was 

willing to be evaluated by the faculty, and (4) perceived 

their principal as setting a good example by working hard 

himself. Teachers in a low morale school more often: 

(1) had an ineffective principal, (2) were less readily 

inclined to participate in a research study, (3) were more 

willing to evaluate and criticize the principal's behavior, 

and (4) had a principal who became upset with uncertainty 

and postponement (54). 
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Galloway conducted a study to determine the relation-

ship between leader behavior and teacher morale. The inves-

tigation consisted of two hundred twenty school teachers and 

twenty-two elementary school principals in Mississippi. He 

found there was a positive relationship between teachers' 

perceptions of leader behavior and teacher morale. The 

higher the teachers rated their principals' leader behavior, 

the higher the morale of the teachers (27). 

In support of Galloway's findings, Cook (15), Hood 

(37), Lambert (45), and Foley (25) also found that teacher 

morale and the school principal's leader behavior were 

significantly and highly related. 

The major conclusion developed from Wales' study was 

contrary to Galloway's. He indicated that the principal's 

leader behavior has no significant impact upon the level of 

morale among the teaching staff (79). 

In a later study, Senigaur reported that no significant 

positive relation was found between the teacher's perception 

of the principal's leadership behavior, faculty morale, and 

student achievement (65). 

Schuster and Wilson emphasized the importance of the 

principal's ability to recognize certain fundamental needs 

common to all teachers. These needs were identified as 

(1) desire for security, (2) desire for affection, (3) 

desire for recognition, and (4) desire for belonging. 

Teacher morale or job satisfaction depends upon the 



40 

principal's awareness of those needs and his ability to meet 

them (64, p. 166). 

In Allred's study, the conclusions developed were 

(1) teacher morale is higher when the principal exhibits the 

consideration dimension of leader behavior, (2) older 

teachers tend to have higher morale than younger teachers, 

(3) older teachers tend to perceive the leadership style 

of the principal to be higher in the initiating structure 

dimension than the consideration dimensiion, (4) men tend to 

perceive the principal as rating higher in both dimensions of 

leader behavior than do women, and (5) the morale level of 

teachers tends to increase with each additional year the 

teacher serves (1). Bell also agreed with Allred's study 

that morale increased as the age and length of service of 

the teacher increased (6). 

Leader Behavior and Morale Studies in Thailand 

The study of leadership in Thailand has been gaining 

momentum recently due to the activity of two universities, 

Srinakharinwirot and Chulalongkorn, which require the 

Master's or Doctor's degree candidate to complete a thesis 

or a dissertation in the major field of study. Several 

studies in recent years have revealed significant charac-

teristics of school principals and teachers in Thailand. 

Dheerakul conducted a study of leadership behavior of 

the secondary school principals in Bangkok, Thailand based 
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upon sex, age, experience, and education. She concluded 

that the principals were more effective in the dimension of 

consideration than initiating structure. The principals' 

academic background and former professional experience, 

including other training, influenced leader behavior more 

than their sex and age (18). Her findings were supported by 

Maneechan who later studied the relationship between leader 

behavior and teacher morale in public elementary schools in 

Northern Thailand (49). 

In her study, Sangrut found that the leader behavior of 

the elementary school principals under Changwad adminis-

trative and municipal authority was considerably moderate in 

both consideration and initiating structure. Those prin-

cipals exhibited more effectiveness in consideration than in 

initiating structure. Consideration and initiating struc-

ture were positively related with teacher performance and 

satisfaction. Statistically, differences were found when 

comparing the relationship between consideration and teacher 

performance satisfaction and the relationship between 

initiating structure and teacher performance satisfaction. 

The performance satisfaction of the teachers who had 

consideration oriented leaders was higher than those having 

initiating structure oriented leaders (63). 

Tongsomboon (77) studied the leader behavior of 

administrators as perceived by teachers in secondary 

vocational schools in Bangkok, Thailand. She found that the 
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administrators were rated low in both consideration and 

initiating structure. This contrasted to Ammared's study 

(2) in elementary schools which showed that the principals 

were rated high in both dimensions. 

Pinsompong investigated whether the principals under-

stood principles and concepts of school administration. Her 

conclusion was that most principals had a good understanding 

of these matters. Sex and age did not influence the under-

standing of these concepts, but years of teaching experience 

and differences in the subject's professional levels were 

influencing factors (56). 

Chareonwai attempted to relate the relationship of the 

administrators' leader behavior to the effectiveness of the 

teachers in Northern Teachers College. The results revealed 

that the leader behavior of the administrators had a posi-

tively significant relation to teacher effectiveness. This 

is especially true of administrators who scored high in 

initiating structure (12). 

Warawitaya conducted a study to determine how the per-

ceptions of teachers and principals are related to the 

principals' role behavior in Ubon Province, Thailand. He 

concluded that teachers perceptions of the principals' role 

behavior were significantly different from the perceptions 

of the principals themeselves (80). 

Chaiyadej conducted a study of the relationship between 

administrators and teachers in private schools. The 
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findings indicated that most private school administrators 

and teachers agreed that delegation of authority and 

supervision, personnel development and opportunity, the 

availability and non-availability of materials for teachers, 

the teacher's perceptions of the school activities, and the 

degree of security in the profession would influence the 

relationships between the administrators and the teachers 

(11) . 

Sungroong studied the relationship of leader behavior 

to teacher job satisfaction in elementary schools in central 

Thailand. He found that there was a relationship between 

leader behavior and job satisfaction among teachers. Prin-

cipals whose leader behavior was rated by teachers as being 

high in the consideration dimension gained more job satis-

faction than those whose behavior was rated high in 

initiating structure (74). 

Thongon conducted a study to obtain a description of 

leader behavior and the relationship of the leader behavior 

of the principals to the degree of job satisfaction of the 

teachers and the academic achievement of the students in 

public secondary schools in Ubon Rachatani. He concluded 

that the principals studied exhibited a moderate level of 

leader behavior. The degree of job satisfaction of the 

teachers was also moderate. There was a significant 
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relationship between principals' leader behavior and job 

satisfaction among teachers (76). 

Kongtieng studied teacher morale in demonstration 

schools in Thailand. He found that higher morale was asso-

ciated with (1) older teachers, (2) women teachers, 

(3) higher salaries, (4) more years of experience, (5) being 

unmarried, (6) owning a home, (7) having an industrial 

family background, (8) having taught in both demonstration 

schools and a university, and (9) being an art or music 

teacher. A low level of morale was associated with: 

(1) community pressure, (2) teacher load, (3) teacher 

status, (4) curriculum issues, (5) being a younger teacher 

with less experience, (6) receiving a lower salary, 

(7) being married, (8) not owning a home, and (9) having a 

business family background (41). 

Deoisres conducted a study to determine the relation-

ship of the principal's leader behavior and school organiza-

tional climate. It was found that there was a significant 

relationship between a school's organizational climate and 

the principal's leader behavior. However, the teachers 

perceived their principal as an effective leader no matter 

what the school organizational climate was (17). 

Summary 

A review of the literature has indicated that there are 

various opinions among writers as to the concepts of morale 
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and leadership. However, a majority of the sources reviewed 

agreed that leadership was generally accepted as being a 

social process involving interaction among the individual 

leader and the other group members and that morale, although 

affected by many factors and expressed in many ways, was 

basically defined as the relative contentment of an indivi-

dual with his employment and its attendant conditions. 

Studies in education and industry have shown that high 

morale is not only necessary to satisfy employee needs but 

also essential to achieve the goal of the organization. The 

results of industrial studies were indispensible in 

providing insights for educational studies. Research in 

educational and industrial studies has been enhanced by the 

application of the concepts of individual psychology, group 

dynamics, organizational climate, organizational goals, and 

leadership. 

The studies in the area of teacher morale revealed that 

it can be measured. Morale levels can be changed and are 

related to the way a teacher perceives himself, his 

superior, and his working conditions. 
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CHAPTER III 

METHODOLOGY OF THE STUDY 

The purpose of this study was to determine the 

relationships between the leader behavior of private 

secondary school principals and teacher morale in Bangkok, 

Thailand. This chapter focuses on --(1) the research 

instruments, (2) the population and sample of the study, 

(3) data collection procedures, and (4) data analysis. 

The Instruments 

The instruments employed in this study were the revised 

form of the Purdue Teacher Opinionaire (PTO) and the Leader 

Behavior Description Questionnaire-1957 (LBDQ). 

The Purdue Teacher Opinionaire 

The original form of the Purdue Teacher Opinionaire 

(PTO) was developed in 1961 by Ralph Bentley and Averno 

Rempel. The inventory consisted of 145 selected and grouped 

items to sample eight categories pertaining to the teacher 

and the school environment. These categories were 

(1) teaching as an occupation, (2) relationships with 

students, (3) relationships with other teachers, 

(4) administrative policies and procedures, (5) relation-

ships with the community, (6) curriculum factors, 

(7) working conditions, and (8) economic factors (1, p. 69). 
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The PTO was revised by Bently and Rempel in 1970 as a 

method to better measure teacher morale. The PTO not only 

indicates a general level of morale, but it also enables the 

researcher to identify specific categories of a teacher's 

morale. These categories are (1) teacher rapport with the 

principal, (2) satisfaction with teaching, (3) rapport among 

teachers, (4) teacher salary, (5) teacher load, (6) curric-

ulum issues, (7) teacher status, (8) community support of 

education, (9) school facilities and services, and 

(10) community pressures (1, p. 70). For the purposes of 

this study, only the general level of morale of the 

responding teachers will be measured. 

The respondents to this opinionaire were required to 

indicate whether they agree, probably agree, probably 

disagree, or disagree with each statement. From their 

responses, the researcher was able to obtain a measurement 

of their morale. 

The reliability of this method was tested by its 

developers by administering the PTO to over three thousand 

teachers in Oregon and Indiana. Test-retest data indicates 

a correlation coefficient of .87 (1. p. 75). 

To evaluate the PTO's validity, Bentley and Rempel 

established two tests: (1) peer judgement made by fellow 

teachers-mean scores for "high," "middle," and "low," peer 

judgement morale groups were statistically significant 

beyond the .05 level of significance - and (2) by 
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principals' reactions to the opinionaire items as they 

believed their faculties would react to differences; the 

median scores for principals were not significant (1, p. 

75). 

Studies of Brinkman in 1966, Bentley and Rempel in 

1963, Collins in 1965, and Provost in 1964 indicate that the 

instrument is suitable for the purpose of measuring and 

assessing the level of teacher morale (2). 

In order to administer the PTO to teachers in Bangkok, 

a Thai translation of the PTO was used. The PTO was trans-

lated into Thai by Kongtieng for his study of teacher morale 

in demonstration schools in Thailand in 1979 (7). The 

translation was verified by the Thai embassay in the United 

States and was assumed to be valid for use in Thailand. 

Leader Behavior Description Questionnaire 

The Leader Behavior Description Questionnaire, often 

referred to as LBDQ, was developed for use in obtaining 

descriptions of a supervisor by the group members whom he 

supervises. It can be used to describe the behavior of the 

leader, or leaders, in any type of group organization, 

provided the followers have had an opportunity to observe 

the leader in action. 

The LBDQ was developed by the staff of the Personnel 

Research Board, Ohio State University, as one project of the 

Ohio Leadership Studies. Hemphill and Coons (6) constructed 

the original form of the questionnaire; and Halpin and Winer 
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(5) identified initiating structure and consideration as two 

fundamental dimensions of leader behavior. These dimensions 

were identified on the basis of a factor analysis of three 

hundred B-29 crew members who described the leader behavior 

of their fifty-two aircraft commanders. 

The LBDQ contains items that describe specific ways in 

which a leader may behave. The respondent indicates the 

frequency with which he perceives the leader to engage in 

each type of behavior by marking one of five adverbs: 

always, often, occasionally, seldom, never. The responses 

of the group members are scored in two dimensions of leader 

behavior. 

Halpin identified the two dimensions of the LBDQ as 

follows: 

Initiating Structure refers to the leader's 
behavior in dealing with delineating the relation-
ship between himself and members of the work 
group, and endeavoring to establish well-defined 
patterns of organization, channels of communi-
cation, and ways of getting the job done. 

Consideration refers to the behavior 
indicative of friendship, mutual trust, respect, 
and warmth in the relationship between the leader 
and the members of the group (4, p. 1). 

The estimated reliability of the LBDQ, as reported by 

Halpin (4, p. 6), is .83 for the initiating structure scores 

and .92 for the consideration scores when the split-half 

method is used. The validity of the LBDQ has been tested by 

extensive use of this instrument in leadership research in 

education, industry, and the armed services. Studies 
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conducted in these fields have indicated that effective 

leaders are perceived as rating high in both initiating 

structure and consideration (4, p. 9). 

After Deoisres translated the LBDQ into Thai the trans-

lation was submitted to a jury panel of three administrators 

and four instructors which considered the relevance and 

clarity of each translation item. After the translation was 

approved, the Thai-LBDQ was administered to teachers (3). 

Population and Sample 

The population of this study consisted of two hundred 

private secondary schools in Bangkok, Thailand. A random 

sample of forty private secondary schools was drawn from a 

total of two hundred schools. Teachers from each selected 

school were drawn to be included in this study. Systematic 

sampling with a random start was used. The researcher 

selected the first teacher at random from each school's 

roster of teachers and then selected nine more teachers with 

a sampling interval based on the number of teachers in each 

school. For example, if there were thirty teachers in the 

first school, a sampling interval of three would be used. 

However, three hundred and ninety-nine (99-75 percent) of a 

population of four hundred teachers ultimately participated 

in the study. 
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Data Collection Procedure 

The process of administering the questionnaires and 

collecting data was conducted during January and February, 

1982. The following procedures were used to collect the 

data for this study. 

1. A letter asking permission to collect data from 

and administer the questionnaires to private secondary 

school teachers in Bangkok, Thailand, was sent to the 

Private Education Committee in that city. 

2. A letter asking permission to collect data from 

and administer the questionnaires to teachers was sent to 

the principal of each selected private secondary school. 

3. Letters explaining the purpose of this study and 

copies of the Purdue Teacher Opinionaire and Leader Behavior 

Description Questionnaire were distributed to selected 

teachers from each selected private secondary school. 

4. The researcher distributed the questionnaires to 

the teachers in the selected private secondary schools and 

returned to collect completed copies of the questionnaires. 

Data Analysis 

This study utilized the descriptive research method. 

According to Sax (8), descriptive research can "describe 

current conditions without being influenced by the 

investigator." This type of research also enables the 
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researcher to identify a problem and aid in the resolution 

of the problem. 

The completed questionnaires were scored, and the data 

was transferred to Fortran coding forms. The statistical 

computations were completed at North Texas State 

University's Computer Center using the Statistical Package 

for Social Sciences (SPSS). The reliability of the various 

results were calculated using Cronbach's alpha and 

standardized item alpha test for the PTO and LBDQ measures. 

Correlation coefficients were used to test each of the four 

hypotheses. The Pearson product moment correlation coef-

ficient was used to test hypothesis 1. The Multiple 

regression correlation coefficient was used to test 

hypotheses 2 and 3. The last hypothesis was tested by 

Canonical correlation. A .05 level of significance was 

established as the criterion for rejecting the null 

hypotheses. 
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CHAPTER IV 

ANALYSIS OF DATA 

The purpose of this study was to determine the 

relationships between leader behavior of private secondary 

school principals and teacher morale in Bangkok, Thailand. 

The data for this study were collected from a sample of 400 

teachers from forty randomly selected schools. All data was 

processed at the Computer Center at North Texas State 

University. The analyses of the data were presented in 

tabular and narrative form. 

Table I presents information regarding teachers' 

responses to the General Background Information questions. 

As reported in Table I, teachers were classified by sex, 

age, educational level, years of teaching experience, salary 

level, and size of school. Of the 400 teachers questioned, 

valid data was obtained on 399. Of this number there were 

120 male teachers (30.08 percent) and 279 female teachers 

(69.92 percent). Of the population studied, there were 142 

teachers (35.59 percent) who were twenty-five years of age 

or less, 166 of the teachers (41.60 percent) who were between 

the ages of twenty-six and thirty-five. Ninety-one of the 

teachers (22.81 percent) were thirty-six years of age or 

over . 
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GENERAL BACKGROUND INFORMATION ON POPULATION SAMPLE 
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Number of 
Participants Percent 

Sex 

Age 

Male 120 
Female 279 

25 years or less 142 
26 to 35 years 166 
36 years or over 91 

Educational Level 
Less than a bachelor's degree 268 
Bachelor's degree or higher 131 

Years of Teaching Experience 
5 years or less 196 
6 to 11 years 80 
11 years or more 123 

Salary Level 
2405 Baht or less 196 
2406 to 2965 Baht 132 
2966 Baht or more 71 

Size of School 
Small (300 students or less) 197 
Medium (301 to 600 students) 119 
Large (601 students or more) 83 

30.08 
69.92 

35.59 
41 .60 
22.81 

67.17 
32.83 

49.12 
20.05 
30.83 

49.12 
33.08 
17.80 

49.37 
29.83 
20.80 

The teachers also varied in their degree of educational 

qualification. There were 268 teachers (67.17 percent who 

held less than a bachelor's degree. 

The background information also exhibited a variance in 

teaching experience. There were 196 (49.12 percent) who had 
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five years of teaching experience or less, while eighty 

subjects (20.05 percent) had accumulated between six to ten 

years. One hundred twenty-three (30.83 percent) surpassed 

eleven years of teaching experience. 

There were 196 teachers (49.12 percent) who had earned 

2405 Baht or less per month. One hundred thirty-two (33.08 

percent) who earned 2406 to 2965 Baht per month and seventy-

one teachers (17.80 percent) earned 2966 Baht or more. 

The teachers who participated in this study represented 

schools of various sizes. There were 197 teachers (49.37 

percent) who were employed by schools with student popu-

lations between one and 300, while 119 teachers (29.83 

percent) instructed in schools with 301 to 600 students. 

Eighty-three teachers (20.80 percent) taught in schools 

enrolling more than 600 students. 

The perceptions of these teachers regarding their prin-

cipals' leader behavior was measured by the Leader Behavior 

Description Questionnaire. This questionnaire is composed 

of thirty questions dealing with two dimensions of leader 

behavior: (1) initiating structure, and (2) consideration. 

The morale level of these teachers was measured by the 

Purdue Teachers Opinionaire which is composed of one hundred 

questions. In the case of this study, the reliability of 

the LBDQ is .74 for initiating structure and .81 for consi-

deration, and the reliability of the PTO is .92, as deter-

mined by Cronbach's alpha and standardized item alpha test. 
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TABLE II 

MEANS AND STANDARD DEVIATIONS OF MORALE LEVEL 
OF TEACHERS AND PERCEPTIONS OF THE 

PRINCIPALS' LEADERSHIP BEHAVIOR 

LBDQ 

Variables 
PTO Initiating 

Structure Consideration Variables 
Mean SD Mean SD Mean SD 

Entire Sample 275.27 31.91 37.32 9.13 31.32 8.66 

Sex 
Male 
Female 

275.26 
275.28 

30.82 
32.43 

36.92 
37.50 

8.93 
9.22 

31 -76 
31.13 

9.33 
8.37 

Age 
25 years or less 
26 to 35 years 
36 years or over 

269-60 
275.14 
284.37 

31 .18 
32.90 
29.35 

35.36 
37.77 
39.57 

9-84 
8.00 
9.37 

29.67 
31 .58 
33-41 

9.09 
8.33 
8.13 

Educational Level 
Less than B.A. 
B.A. or higher 

278.16 
269.37 

31 .73 
31 .60 

37.66 
36.63 

9.08 
9.22 

31 .54 
30.87 

8.35 
9.28 

Teaching Experience 
5 years or less 
6 to 10 years 
11 years or more 

270.23 
277.94 
281.58 

31 .51 
32.45 
31 • 17 

36.98 
36.78 
38.23 

9.42 
8.86 
8.84 

30.25 
31 • 66 
32.80 

9.12 
8.47 
7.86 

Salary Level 
2405 Baht or less 
2406 to 2965 Baht 
2966 Baht or more 

274.00 
275.02 
279.28 

32.18 
31 .86 
31 -38 

37.23 
36.91 
38.35 

9.46 
8.90 
8.62 

31 .07 
30.87 
32.83 

8.53 
8.52 
9.22 

Size of School 
300 students or less 
301 to 600 students 
601 students or more 

276.95 
272.50 
275.27 

32.31 
30.38 
33.19 

36.88 
37.28 
38.43 

9.44 
8.28 
9.28 

31 .77 
30.29 
31 .72 

8.37 
8.53 
9.48 



67 

Data relative to teachers' perceptions of their principals' 

leader behavior and morale level of teachers were calculated 

and are presented in Table II. 

In order to determine the relationships between the 

teachers' perceptions of principals' leader behavior and 

teacher morale, the Pearson product moment correlation 

coefficient was used to test Hypothesis 1. Multiple 

regression was employed to test Hypotheses 2 and 3. The 

last hypothesis was tested by Canonical correlation. A .05 

level of significance was established as the decision point 

for rejecting the null hypotheses. 

The first hypothesis was as follows: 

H-j: There will be no significant relationship 
between teacher morale as measured by the 
Purdue Teacher Opinionaire (PTO), and the 
perceived administrative leadership behavior 
of the principal as determined by the Leader 
Behavior Description Questionnaire (LBDQ). 

Table III presents the results of this test. The mean 

teacher morale score for the 399 respondents was 275.27. 

The mean leader behavior scores were 37.32 for initiating 

structure and 31.32 for consideration. The standard 

deviation for the teacher morale score was 31.91, while the 

standard deviation was 9.13 for initiating structure and 

8.66 for consideration. The obtained correlation coef-

ficients were .574 for teacher morale and initiating 

structure, and .657 for teacher morale and consideration. 

The correlation coefficient for initiating structure and 
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consideration was .638. These coefficients were found to be 

significant beyond the .05 level; therefore, hypothesis 1 

was rejected, since the relationships between teacher morale 

scores and the leader behavior scores were significant. 

TABLE III 

MEANS, STANDARD DEVIATIONS, AND CORRELATION COEFFICIENTS 
BETWEEN PTO SCORES AND LBDQ SUBSCALES: 

INITIATING STRUCTURE AND 
CONSIDERATION SCORES 

Mean SD r P 

PTO Scores 275.27 31 • 91 

LBDQ Subscales Scores 
Initiating Structure 
Consideration 

37.32 
31 -32 

9. 
8. 

13 
66 

PTO and Initiating Structure .574 .001 

PTO and Consideration .657 .001 

Initiating Structure and 
Consideration .638 .001 

The second hypothesis was as follows: 

H2: There will be no significant relationships 
between teacher morale as measured by the 
Purdue Teacher Opinionaire (PTO) and a linear 
combination of the folowing teacher 
variables: (a) age; (b) sex; (c) educational 
level; (d) years of teaching experience; 
(e) salary; (f) size of school. 

The intercorrelations among PTO, age, sex, educational 

level, teaching experience, salary, and size of school are 
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TABLE IV 

THE INTERCORRELATION AMONG PTO, AGE, SEX, EDUCATIONAL 
LEVEL, YEARS OF TEACHING EXPERIENCE, 

SALARY, AND SIZE OF SCHOOL 

Variables PTO Age Sex Educ Expr Salary Size 

PTO .171* .001 -.129* .156* .056 -.033 

Age .048 .034 .729 .471* .107* 

Sex .075 .157* .140* .026 

Education .052 .466* .240* 

Exper ience .556* .052 

Salary .279* 

* p < .05 

shown in Table IV. To find whether there were significant 

relationships between teacher morale as measured by the PTO 

and a linear combination of the general background 

variables, a stepwise multiple correlation procedure was 

employed. The results in Table V show the multiple corre-

lation between PTO and age was .171 which was found to be 

significant beyond the .05 level. With the addition of each 

general variable to the linear combination variable, the 

multiple correlation increased. In each instance the test 

was found to be significant beyond the .05 level. To deter-

mine which variable(s) best predicted the PTO criterion a 

stepwise multiple correlation procedure was employed using 
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TABLE V 

MULTIPLE-R AND F-RATIOS FOR AGE, SEX, EDUCATIONAL LEVEL 
YEARS OF TEACHING EXPERIENCE, SALARY, AND SIZE 

OF SCHOOL WITH PTO AS CRITERION 

Variables Multiple-R R-Ratio 

Age .171 11.891* 

Age+Educ .218 9.844* 

Age+Educ+Expr .224 6.941* 

Age+Educ+Expr+Salary .226 5.291* 

Age+Educ+Expr+Salary+Size .227 4.274* 

Age+Educ+Expr+Salary+Size+Sex .228 3.558* 

p < .05 

age, sex, educational level, years of teaching experience, 

salary, and size of school as predictor variables. The 

results in Table VI show that age was the best predictor, 

yielding a significant (p < .05) multiple-R of .171. When 

the education variable was added to age, the multiple-R 

increased significantly (p < .05) to .218. As each general 

background variable was added, the multiple-R increased, but 

not significantly. This was due to the relatively high 

coefficient of correlation between sex, size of school, 

salary, experience and either age or education or both. 
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TABLE VI 

MULTIPLE-R„ AND F-RATIOS OF R-SQUARE CHANGE FOR AGE, SEX, 
EDUCATIONAL LEVEL, YEARS OF TEACHING EXPERIENCE, SALARY 

AND SIZE OF SCHOOL WITH PTO AS CRITERION 

Var iables Multiple-R F-Ratio 
R-Squar eChange 

Age . 171 2.463* 

Education .218 6.848* 

Exper ience .224 .481 

Salary .226 .499 

Size .227 .244 

Sex .228 .032 

* P < .05 

The third hypothesis was as follows: 

Ho: There will be no significant relationships 
between the perceived administrative 
leadership behavior of the principal as 
measured by LBDQ and a linear combination of 
the following teacher variables: (a) age; 
(b)sex; (c) educational level; (d) years of 
teaching experience; (e) salary; (f) size of 
school. 

The LBDQ consists of two subscales: (1) initiating 

structure, and (2) consideration. The intercorrelations 

among initiating structure, age, sex, educational level, 

years of teaching experience, salary, and size of school are 

shown in Table VII. To find whether there were significant 
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relationships between initiating structure as measured by 

TABLE VII 

THE INTERCORRELALTIONS AMONG INITIATING STRUCTURE, AGE, SEX, 
EDUCATIONAL LEVEL, YEARS OF TEACHING EXPERIENCE, 

SALARY, AND SIZE OF SCHOOL 

Variables Inits Age Sex Educ Expr Salary Size 

Inits .177* .029 -.053 .058 • 033 .063 

Age . 048 r̂ 
on 
o
 .729* .471* .017* 

Sex .075 .157* . 140* .026 

Education .052 .466* .240* 

Experience .556* .052 

Salary .279* 

* p < .05 

the LBDQ and a linear combination of the variables, a step-

wise multiple correlation procedure was employed. The 

results in Table VIII show that the multiple correlation 

between initiating structure and age was .176 and found to be 

significant beyond the .05 level. Once again the addition 

of each general variable to the linear combination variable 

increased the multiple correlation level and each test was 

found to be significant beyond the .05 level. To determine 

which variable(s) best predicted the initiating structure 

criterion a stepwise multiple correlation procedure was 

employed using age, sex, educational level, years of 
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TABLE VIII 

MULTIPLE-R AND F-RATIOS FOR AGE, SEX, EDUCATIONAL LEVEL, 
YEARS OF TEACHING EXPERIENCE, SALARY, AND SIZE OF 

SCHOOL WITH THE LBDQ SUBSCALE INITIATING 
STRUCTURE AS CRITERION 

Variables Multiple-R F-Ratio 

Age . 176 12.758* 

Age+Expr .204 8.617* 

Age+Expr+Educ .211 6.161* 

Age+Expr+Educ+Size .218 4.931* 

Age+Expr+Educ+Size+Sex .223 4.054* 

Age+Expr+Educ+Size+Sex+Salary . 224 3.404* 

p < .05 

teaching experience, salary, and size of school as predictor 

variables. The results in Table IX show, once again, that 

age was the best predictor, yielding a significant (p < .05) 

multiple-R of .176. When the experience variable was added 

to age, the multiple-R increased significantly (p < .05) to 

.204. As each subsequent variable was added, the multiple-R 

did not increase significantly. This was due to the rela-

tively high coefficient of correlation between salary, sex, 

size of school, education and either age or experience or 

both. 
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TABLE IX 

MULTIPLE-RS AND F-RATIOS OF R-SQUARE CHANGE FOR AGE, SEX, 
EDUCATIONAL LEVEL, YEARS OF TEACHING EXPERIENCE, SALARY, 

AND SIZE OF SCHOOL WITH THE LBDQ SUBSCALE 
INITIATING STRUCTURE AS CRITERION 

Multiple-R R-Ratio 
R-Square Change 

Age . 176 15.209* 

Exper ience .204 4.446* 

Education .211 1.954 

Size .218 1.207 

Sex .223 .759 

Salary .224 .003 

* p < .05 

The intercorrelations among consideration, age, sex, 

educational level, years of teaching experience, salary, and 

size of school are shown in Table X. To find whether there 

was a significant relationship between consideration as 

measured by the LBDQ and a linear combination of the 

variables, a stepwise multiple correlation prodecure was 

employed. The results in Table XI show the multiple 

correlation between consideration and age was .163 and found 

to be significant beyond the .05 level. As in earlier 

comparisons, the addition of each variable to the linear 

combination variable produced a small increase in the 
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TABLE X 

THE INTERCORRELATIONS AMONG CONSIDERATION, AGE, SEX, 
EDUCATIONAL LEVEL, YEARS OF TEACHING EXPERIENCE 

SALARY, AND SIZE OF SCHOOL 

Variables Con Age Sex Educ Expr Salary Size 

Con .163* -.033 -.036 .129* .060 -.021 

Age .048 .034 .729* .471* .107* 

Sex .075 .157* .140* .026 

Education .052 .466* .240* 

Experience .556* .052 

Salary • 279* 

* p < .05 

correlation coefficient. Each test except the last was 

significant beyond the .05 level. The last instance, 

testing the multiple correlation between consideration and 

age, education, sex, size, experience, and salary was not 

significant beyond the .05 level. To determine which 

variable(s) best predicted the correlation criterion a step-

wise multiple correlation procedure was employed using age, 

sex, educational level, years of teaching experience, 

salary, and size of school as predictor variables. The 

results in Table XII show that age was the best predictor, 

yielding a significant (p < .05) multiple-R of .163- Once 

again, as a result of the high coefficient of correlation 
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TABLE XI 

MULTIPLE-R AND F-RATIOS FOR AGE, SEX, EDUCATIONAL 
LEVEL, YEARS OF TEACHING EXPEPRIENCE, SALARY,AND 

SIZE OF SCHOOL WITH THE LBDQ SUBSCALE 
CONSIDERATION AS CRITERION 

Variables Multiple-R F-Ratio 

Age .163 10.855* 

Age+Educ .168 5.778* 

Age+Educ+Sex .173 4.048* 

Age+Educ+Sex+Size .175 3.116* 

Age+Educ+Sex+Size+Expr .177 2.528* 

Age+Educ+Sex+Size+Expr+Salary .178 2.102 

* p < .05 

among the general variables, the addition of each new 

variable resulted in insignificant multiple-R increases. 

The fourth hypothesis was as follows: 

H^: There will be no significant relationships 
between the PTO and the LBDQ and the 
following teacher variables: (a) age; 
(b) sex; (c) educational level; (d) years of 
teaching experience; (e) salary; (f) size of 
school. 

A canonical correlation analysis was carried out to 

test this hypothesis, using the PTO and LBDQ variables as 

the criterion set (first set) and age, sex, educational 

level, years of teaching experience, salary, and size of 

school variables as the predictor set (second set). Table 
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TABLE XII 

MULTIPLE-R AND F-RATIOS OF R-SQUARE CHANGE FOR AGE, SEX, 
EDUCATIONAL LEVEL, YEARS OF TEACHING EXPERIENCE, 

SALARY, AND SIZE OF SCHOOL WITH THE LBDQ 
SUBSCALE CONDISERATION AS CRITERION 

Variables Multiple-R F-Ratio 
R-Square Change 

Age .163 3-934* 

Education .168 .407 

Sex .173 .701 

Size .175 .315 

Exper ience .177 .200 

Salary . 178 .003 

* p < .05 

XIII reports the three canonical correlations, with eigen 

value, and the chi-square. The canonical correlation of the 

first two groups, .230 and .222 respectively, were 

statistically significant at the .05 level; however the .111 

figure for the third group was not. 

In Table XIV the numbers appearing alongside the 

variables are coefficients for canonical variables of each 

set. In Table XV the numbers appearing alongside the 

variables are correlations between the criterion and the 

predictor variables and their canonical variables. The 

first canonical variates for the criterion set were: PTO 
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TABLE XIII 

CANONICAL CORRELATION OF THE PTO AND LBDQ VARIABLES 
VERSUS AGE, SEX, EDUCATIONAL LEVEL, YEARS 

OF TEACHING EXPERIENCE, SALARY, 
AND SIZE OF SCHOOL 

Number Canonical Correlation Eigen Value Chi-Square 

1 .230 .053 46.011* 

2 .222 .049 24.091* 

3 .111 .012 4.881 

* p < .05 

(.573), initiating structure (.732), and consideration 

(-.238). The correlations between PTO, initiating structure, 

and consideration and the first canonical variables were 

positive, .837 for PTO, .909 for initiating structure, and 

.065 for consideration. Consideration was therefore a 

supressor variable, meaning that its coefficient and its 

correlation had opposite signs. The first canonical 

variates for the predictor set were age (1.040), sex 

(.162), and size (.148). In the predictor set only the 

correlation betweeen education and the first canonical 

variable was negative (-.454); therefore experience was a 

suppressor variable. In the predictor set, age was highly 

correlated with the first canonical variables as were the 

PTO and initiating structure variates in the criterion set. 
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TABLE XIV 

CANONICAL ANALYSIS OF THE PTO AND THE LBDQ VARIABLES VERSUS 
AGE, SEX, EDUCATIONAL LEVEL, YEARS OF TEACHING 

EXPERIENCE, SALARY, AND SIZE OF SCHOOL 

Canonical 
Variates 1 

Canonical 
Variates 2 

First Set 

PTO .573 .887 

LBDQ 
Initiating structure 
Consideration 

.732 
-.238 

-1.127 
.466 

Second Set 

Age 1.040 -.680 

Sex .162 -.349 

Education -.563 -.337 

Experience -.377 1.055 

Salary .101 .055 

Size .148 -.454 

It may be concluded that the PTO and initiating structure 

can be predicted from the age variable with experience as 

the suppressor variable. 

The second canonical variates for the criterion set 

were: PTO (.887), initiating structure (-1.127), and consi-

deration (.466). The correlation between the PTO and the 

second canonical variables and that between consideration 
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TABLE XV 

CORRELATION BETWEEN THE CRITERION AND THE PREDICTOR 
VARIABLES AND THEIR CANONICAL VARIABLES 

Canonical 
Variates 1 

Canonical 
Variates 2 

First Set 

PTO 

LBDQ 
Initiating structure 
Consideration 

Second Set 

Age 

Sex 

Education 

Exper ience 

Salary 

Size 

837 

909 
,605 

818 

. 128 

,454 

,442 

.183 

.137 

,546 

• .321 
.330 

.128 

.128 

.325 

.600 

• 179 

•.493 

and the canonical variables was positive. The correlation 

between initiating structure and the second canonical 

variables was negative (-.321). The second canonical 

variable for the predictor set were age (-.680), sex 

(-.349), education (-.337), experience (1.055), salary (.055), 

and size (-.454). In the predictor set age, experience, and 

salary correlated positively with the second canonical 

variables, while sex, education, and size correlated 
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negatively. Age, therefore, was a suppressor variable. In 

the predictor set experience was highly correlated with the 

second canonical variables as were the PTO and initiating 

structure variates in the criterion set. It may be 

concluded that the PTO and initiating structure can be 

predicted from the experience variable with age as the 

suppressor variable. 



CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS 

OBSERVATIONS, AND RECOMMENDATIONS 

Summary 

The purpose of this research was to study the relation-

ships between the leader behavior of private secondary 

school principals and teacher morale in Bangkok, Thailand. 

The information for the study was collected utilizing the 

Purdue Teacher Opinionaire, an instrument designed to 

identify the level of teacher morale, and the Leader 

Behavior Description Questionnaire, an instrument designed 

to identify a principal's leader behavior which consists of 

two dimensions: initiating structure and consideration. 

Both of these instruments have been validated by their 

developers and have established reliability indices. 

Permission to utilize the instruments was obtained from the 

Purdue Research Foundation and from the Ohio State 

University. 

The sample of the study was comprised of 400 teachers 

in private secondary schools in Bangkok, Thailand. Each 

teacher was asked to complete the PTO and LBDQ question-

naires. Of the 400 returned questionnaires, 399 were 

usable. Teachers' personal data characertistics of age, 

82 
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sex, educational level, years of teaching experience, 

salary, and size of school were used in this study. 

The statistical treatments applied to the data thus 

obtained included the Pearson product moment, Multiple 

regression, and Canonical correlation. A .05 level of sig-

nificance was the criterion used for accepting or rejecting 

each hypothesis. 

Findings 

The findings of the study may be summarized as 

follows. 

1. There was a significant positive relationship 

between teacher morale and teachers' perceptions of the 

pricipals' leader behavior in both the initiating structure 

and consideration dimensions. Although teacher morale was 

significantly related to both dimensions, the difference in 

test significance between the correlation of the PTO and 

initiating structure and the correlation of the PTO and 

consideration was 2.602. Given a two-tailed test at the .05 

level, the finding is significant, suggesting that there is 

a stronger relationship between the PTO and consideration 

than between the PTO and initiating structure. This concurs 

with the studies of Galloway (7), Cook (4), Hood (9), 

Lambert (11), and Foley (6) which exhibit the significant 

relationship between teacher morale and the principal's 

leader behavior. Allred (1) also found that teacher morale 
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was higher when the principals exhibited the consideration 

dimension of leader behavior. Similar results were also 

produced in the studies of Chareonwai (3), Sungroong (13), 

and Thongon (14) which found that there was a significant 

relationship between leader behavior and job satisfaction 

among teachers. 

2. There were significant relationships between the 

PTO and the linear combination of age, sex, educational 

level, years of teaching experience, salary, and size of 

school. Age was the best demographic predictor for the PTO 

and the combination of age and educational level was the 

best predictor model for the PTO. However, the R-square of 

the PTO and the linear combination of age and educational 

level was .218, which meant that 4.75 percent of the 

variance of the PTO was accounted for by the linear 

combination of age and educational level. These findings 

concur with those of Havens (8) who found that age 

correlated significantly with the job satisfaction of 

teachers. Kongtieng (10) who studied teacher morale in 

demonstration schools in Thailand, found that age was asso-

ciated with high morale. 

3. There were significant relationships between the 

LBDQ subscales of initiating structure and consideration and 

the linear combination of age, sex, educational level, years 

of teaching experience, salary, and size of school. Age was 

the best demographic predictor for initiating structure and 
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the combination of age and years of teaching experience was 

the best predictor model for initiating structure. However, 

the R-square of the initiating structure and the linear 

combination of age and years of teaching experience was 

.204, which meant that 4.16 percent of the variance of 

initiating structure was accounted for by the linear combi-

nation of age and years of teaching experience. The age of 

the teachers was the best predictor variable for consid-

eration. However the R-square of consideration and age was 

.163, which meant that 2.66 percent of the variance of 

consideration was accounted for by age. These findings 

contradict Dow's (5) findings with regard to years of 

teaching experience. 

4. There were significant relationships between the 

PTO and LBDQ and the personal variables of age, sex, educa-

tional level, years of teaching experience, salary, and size 

of school. The first significant canonical variable 

consisted of age from the predictor set and the PTO and 

initiating structure from the criterion set. The second 

significant canonical variable consisted of years of 

teaching experience from the predictor set and the PTO from 

the criterion set. These findings supported the previous 

studies by Havens (8) and Bergeth (2) that the experience of 

the teachers correlated significantly with their job satis-

faction and morale. However, the findings contrast with 
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those of Bergeth (2) and Redefer (12) with regard to the 

correlation of age and the PTO scores. 

Conclusions 

The results of this investigation warranted the fol-

lowing conclusions concerning the relationships between the 

leader behavior of private secondary school principals and 

teacher morale in Bangkok, Thailand. 

1. Most of the sample rated their principals' leader 

behavior higher on initiating structure than on 

consideration. 

2. Both male and female teachers tended to rate the 

PTO, initiating structure, and consideration similarily. 

3. The older teachers, the teachers who received 

less education, and the teachers with more teaching 

experience tended to rate the principals' leader behavior 

high on initiating structure and consideration, and showed 

higher morale scores on the PTO. 

4. The teachers who belonged to the highest salary 

group showed higher morale scores on the PTO than the lower 

teacher salary groups. 

5. The teachers who taught in larger schools tended 

to rate their principals' leader behavior higher on the 

initiating structure than the teachers who taught in small or 

medium schools. 
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6. The PTO was significantly related to both 

dimensions of the LBDQ. High scores by the principal on 

both initiating structure and consideration directly tied to 

high scores in teacher morale on the PTO. 

7. The age of the teacher was the best demographic 

predictor of the PTO and the linear combination of age and 

educational level was the best model to predict the PTO 

scores. 

8. Age was the best demographic predictor and the 

linear combination of age and years of teaching experience 

was the best model to predict initiating structure scores. 

9. Age was the best demographic predictor for 

consideration scores. 

10. Older teachers or teachers who had more years of 

teaching experience usually had high morale scores and rated 

their principals' leader behavior as high in initiating 

structure. 

It should be noted that correlations at the level 

exhibited on item 7 through 10 above show a very slight, 

albeit statistically significant, relationship between the 

variables. 

Observations 

As a result of this study of private secondary schools 

in Bangkok, Thailand, the following observations appear 

appropriate for consideration by Thai educators. 
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1. Periodic measurement of teacher morale is neces-

sary to the smooth functioning of Thai schools in order to 

determine factors that affect teacher morale. Once a 

measurement of teacher morale identifies extant problems, 

follow up action should be taken to investigate and remove 

the causes of the problems. 

2. Since teacher perceptions of leader behavior are 

important in determining teacher morale, Thai principals 

should develop the most effective approaches for improving 

teacher perceptions of their leader behavior. 

3. Since the leader behavior of principals affects 

teacher morale, principals must be concerned with appraising 

their leader behavior. The evaluation of the leader 

behavior of principals is no less important than the 

evaluation of teachers' performance. 

4. Academic and in-service principal training in 

Thailand should focus on the production of administrators 

who exhibit both initiating structure and consideration in 

their leader behavior because effective leader behavior is 

associated with high performance on both dimensions. 

Recommendations for Further Study 

The recommendations for further study are as follows. 

1. It is recommended that a similar study be 

conducted in private schools in different provinces in 

Thailand . 



89 

2. Additional research should be conducted comparing 

the morale level of teachers in private and public schools 

at different educational levels in Bangkok, Thailand. 

3- It is recommended that a study be conducted to 

determine the relationships among the PTO subscales and the 

LBDQ in private schools in Thailand. 

4. It is recommended that a study be conducted to 

determine the morale of the principal and the factors that 

affect the principal morale. 

5. It is recommended that a study be conducted to 

determine the relationships of principals' leader behavior, 

teacher morale, and student achievement in private schools 

in Thailand. 
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GENERAL BACKGROUND INFORMATION 

Please fill out the information below. 

1. Your Sex: 

(a) Male 

(b) Female 

2. Your Age: 

(a) 25 years or less 

(b) 26-35 years 

(c) 36 years or over 

3. Your Level of Education: 

(a) Less than a bachelor degree 

(b) Bachelor degree with or without 
additional course work 

4. Years of Your Teaching Experience 

Including the Present Year 

(a) 5 years or less 

(b) 6-10 years 

(c) 11 years or more 

Your Salary Level: 

(a) 2405 Baht or less 

(b) 2406-2965 Baht 

(c) 2966 Baht or more 

Size of Your School: 

(a) Small (300 students or less) 

(b) Medium (301-600 students) 

(c) Large (601 students or more) 
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LEADER BEHAVIOR DESCRIPTION QUESTIONNAIRE 

Copyright 1957, by The Ohio State University 

On the following pages is a list of items that may be 
used to describe the behavior of your principal. Each item 
describes a specific kind of behavior, but does not ask you 
to judge whether the behavior is desirable or undesirable. 
This is not a test of ability. It simply asks you to 
describe, as accurately as you can, the behavior of your 
principal. 

DIRECTIONS: 

a. READ each item carefully. 

b. THINK about how frequently the principal engages 
in the behavior described by the item. 

c. DECIDE whether he always, often, occasionally, 
seldom, or never acts as described by the item. 

d. DRAW A CIRCLE around one of the five letters 
following the item to show the answer you have 
selected. 

A—Always 
B—Often 
C—Occasionally 
D—Seldom 
E—Never 

1. He makes his attitudes clear 
to the group A B C D E 

2. He tries out his new ideas with 

the group A B C D E 

3. He rules with an iron hand A B C D E 

4. He criticizes poor work A B C D E 

5. He speaks in a manner not to be 
questioned A B C D E 

6. He assigns group members to 
particular tasks A B C D E 
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A—Always 
B—Often 
C—Occasionally 
D—Seldom 
E—Never 

7. He schedules the work to be done . . . . A B C D E 

8. He maintains definite standards 
of performance A B C D E 

9. He emphasizes the meeting of deadlines . A B C D E 

10. He encourages the use of uniform 
procedures A B C D E 

11. He makes sure that his part in the 
organization is understood by all 
group members A B C D E 

12. He asks that group members follow 
standard rules and regulations A B C D E 

13. He lets group members know what 
is expected of them A B C D E 

14. He sees to it that group members 
are working up to capacity A B C D E 

15. He sees to it that the work of 
group members is coordinated A B C D E 

16. He does personal favors for 
group members A B C D E 

17. He does little things to make it 

pleasant to be a member of the group . A B C D E 

18. He is easy to understand A B C D E 

19. He finds time to listen to 

group members A B O D E 

20. He keeps to himself A B C D E 

21. He looks out for the personal welfare 
of individual group members A B C D E 

22. He refuses to explain his actions . . . A B O D E 
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A—Always 
B—Often 
C—Occasionally 
D—Seldom 
E—Never 

3. He acts without consulting the group . . A B C D 

24. He backs up the members in 
their actions A B C D E 

25. He treats all group members as 

his equals A B C D E 

26. He is willing to make changes A B C D E 

27. He is friendly and approchable A B C D E 

28. He makes group members feel at ease 
when talking with them A B C D E 

29. He puts suggestions made by the 
group into operation A B C D E 

30. He gets group approval on important 
matters before going ahead A B C D E 
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PERMISSION TO USE THE LBDQ-1957 



9 O 

Sukanya Sinprasong 

2320 W. Prairie § 202, 

Denton, Texas 76201. 

10 August 1931 

Center for Business and 

Economic Research 

208 Hagerty Hall 

1775 College Road 

Columbus, Ohio 4-3210 

Dear Sirs: 

I am a doctoral student at North Texas State University and 

am currently working on my dissertation. My research study 

is on the relationship between the principal's leadership 

behavior and teacher morale. In order to determine leader-

ship behavior, I am reo.uesting permission to translate and 

reprint the Leader Behavior Description Questionnaire - 1957 

into the Thai language. I would also like to order instruc-

tions for scoring the LBDQ-1957. Any further information 

on the background, validity, and reliability of the test 

will be greatly appreciated. 

Sincerely, 

J J 0 

Sukanya Sinprasong 

Doctorial Candidate 

North Texas State University 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * 

August 27, 1981 

Please find enclosed the following: Statement of Policy 
LBDQ-1957 Manual 

Administrative Science 
Research 



STATEMENT OF POLICY 

Concerning the Leader Behavior Description Questionnaire and Related Forms 

Permission is granted without formal request to use the Leader Behavior 
Description Questionnaire and other related forms developed at The Ohio State 
University, subject to the following conditions: 

1. Use: The forms nay be used in research projects. They may not 
be used for promotional activities or for producing income 
on behalf of individuals or organizations other than The 
Ohio State University. 

2. Adaptation and Revision: The directions and the form of the items 
may be adapted to specific situations when such steps are 
considered desirable. 

3. Duplication: Sufficient copies for a specific research project 
nay be duplicated. 

U. Inclusion in dissertations: Copies of the questionnaire may be 
included in theses and dissertations. Permission is granted 
for the duplication of such dissertations when filed with the 
University Microfilms Service at Ann Arbor. Michigan U8106 U.S.A. 

5. Copr.Tir̂ ht: In granting permission to sodify or duplicate the 
questionnaire, we do not surrender our copyright. Duplicated 
questionnaires and all adaptations should contain the notation 
"Copyright, 19--, by The Ohio State University." 

6. Inquiries: Communications should be addressed to: 

College of Admin Science 
Support Services 
The Ohio State University 
1775 College Road 
Columbus, OH 43210 U.S.A. 
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THE PURDUE TEACHER OPINIONAIRE 

Modified and Reproduced by Special Permission 
Purdue Research Foundation 

This instrument is designed to provide you the 
opportunity to express your opinions about your work as a 
teacher and various school problems in your particular school 
situation. There are no right or wrong responses, so do not 
hesitate to mark the statements frankly. 

DIRECTIONS: 

Read each statement carefully. Then indicate whether you 
agree, probably agree, probably disagree, or disagree with 
each statement. Mark your answers in the following manner: 

If you agree with the statement, 
circle "A" A PA PD D 

If you are somewhat uncertain, but 
probably agree with the statement, 
circle "PA" A PA PD D 

If you are somewhat uncertain, but 
probably disagree with the 
statement, circle "PD" A PA PD D 

If you disagree with the 
statement, circle "D" A PA PD D 

1. Details, "red tape," and required 
reports absord too much of my time . . . A PA PD D 

2. The work of individual faculty members 
is appreciated and commended by our 
principal A PA PD D 

3. Teachers feel free to criticize 
administrative policy at faculty 
meetings called by our principal . . . . A PA PD D 

4. The faculty feels that their suggestions 
pertaining to salaries are adequately 
transmitted by the administration 
to the board of education A PA PD D 
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A--Agree 
PA—Probably agree 
PD--Probably disagree 
D—Disagree 

5. Our principal shows favoritism in his 
relations with the teachers in our 
s c h ° o 1 A PA PD D 

6. Teachers in this school are expected 
to do an unreasonable amount of 
recordkeeping and clerical work . . . . A PA PD D 

7. My principal makes a real effort to 
maintain close contact with the 
faculty a PA PD D 

8. Community demands upon the teacher's 
time are unreasonable A PA PD D 

9. I am satisfied with the policies under 
which pay raises are granted A PA PD D 

10. My teaching load is greater than that 
of most of the other teachers in our 
s c h 0 0 1 A PA PD D 

11. The extra-curricular load of the teachers 
in our school is unreasonable A PA PD D 

12. Our principal's leadership in faculty 
meetings challenges and stimulates 
our professional growth A PA PD D 

13. My teaching position gives me the social 
status in the community that I desire A PA PD D 

14. The number of hours a teacher must 
work is unreasonable A PA PD D 

15. Teaching enables me to enjoy many of the 
material and cultural things I like . . A PA PD D 

16. My school provides me with adequate 
classroom supplies and equipment . . . . A PA PD D 

17. Our school has a well-balanced 
curriculum A PA PD D 
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A—Agree 
PA--Probably agree 
PD--Probably disagree 
D—Disagree 

18. There is a greaty deal of griping, 
arguing, taking sides, and fueding 
among our teachers A PA PD D 

19- Teaching gives me a great deal of 
personal satisfaction A PA PD D 

20. The curriculum of our school makes 
reasonable provision for student 
individual differences A PA PD D 

21. The procedures for obtaining 
materials and services are well 
defined and efficient A PA PD D 

22. Generally, teachers in our school do 
not take advanatage of one another . . . A PA PD D 

23. The teachers in our school cooperate 
with each other to achieve common, 
personal, and professional objectives A PA PD D 

24. Teaching enables me to make my 
greatest contribution to society . . . A PA PD D 

25. The curriculum of our school is in 

need of major revisions A PA PD D 

26. I love to teach A PA PD D 

27. If I could plan my career again, 
I would choose teaching A PA PD D 

28. Experienced faculty members accept 
new and younger members as colleagues A PA PD D 

29. I would recommend teaching as an 
occupation to students of high 
scholastic ability A PA PD D 

30. If I could earn as much money in 
another occupation, I would stop 
teaching A PA PD D 
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A—Agree 
PA—Probably agree 
PD--Probably disagree 
D—Disagree 

31 • The school schedule places my 
classes at a disadvantage a PA PD D 

32. Withing the limits of financial 
resources, the school tries to 
follow a generous policy regarding 
fringe benefits, professional 
travel, professional study, etc A PA PD D 

34. Keeping up professionally is too 
much of a burden P A p D D 

35. Our community makes its teachers 
feel as though they are a real part 
of the community A PA PD D 

36. Salary policies are administered 
with fairness and justice A PA PD D 

37. Teaching affords me the security 
I want in an occupation A PA PD D 

38. My school principal understands and 
recognizes good teaching procedures . . A PA PD D 

39. Teachers clearly understand the 
policies governing salary increases . . A PA PD D 

40. My classes are used as a "dumping 
ground" for problem students a PA PD D 

41. The lines and methods of communication 
between teachers and the principal in 
our school are well developed and 
maintained A 

42. My teaching load in this school 
is reasonable 

43. My principal shows a real interest 
in my department A 

44. Our principal promotes a sense 
of belonging among the teachers 
in our school . . . . . . . . . . . . . a PA PD D 

PA PD D 

PA PD D 

PA PD D 
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A--Agree 
PA—Probably agree 
PD—Probably disagree 
D—Disagree 

45. My heavy teaching load unduly restricts 
my nonprofessional activities A PA PD D 

46. I find my contacts with students, for 
the most part, highly satisfying and 
r e w a r d i n s A PA PD D 

47. I feel that I am an important part 
of this school system A pA pĵ  ^ 

48. The competency of the teachers in 
our school compares favorably with 
that of teachers in other schools 
with which I am familiar A PA PD D 

49- My school provides the teachers with 
adequate audio-visual aids and 
projection equipment P A P D D 

50. I feel successful and competent in 
my present position A p A p D D 

51. I enjoy working with student 
organizations, clubs, and societies . . A PA PD D 

52. Our teaching staff is congenial 
to work with P A P D D 

53. My teaching associates are well 
prepared for their jobs A PA PD D 

54. Our school faculty has a tendency 
to form into cliques pA pp p 

55. The teachers in our school work 
well together A PA PD D 

56. I am at a disadvantage professionally 
because other teachers are better 
prepared to teach than I am A pA pp ^ 

57. Our school provides adequate clerical 
services for the teachers A PA PD D 
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A--Agree 
PA—Probably agree 
PD--Probably disagree 
D—Disagree 

58. As far as I know, the other teachers 
think I am a good teacher A PA PD D 

59 • Library facilities and resources are 
adequate for the grade or subject 
area which I teach P A p D D 

60. The "stress and strain" resulting 
from teaching makes teaching 
undesirable for me P A p D D 

61. My principal is concerned with the 
problems of the faculty and handles 
these problems sympathetically a PA PD D 

62. I do not hesitate to discuss any 
school problem with my principal . . . . A PA PD D 

63. Teaching gives me the prestige I desire. A PA PD D 

64. My teaching job enables me to provide 
a satisfactory standard of living for 

f a m i l y A PA PD D 

65. The salary schedule in our school 
adequately recognizes teacher 
compentency A PA PD D 

66. Most of the people in this community 
understand and appreciate good 
e d u c a t i o n A PA PD D 

67. In my judgement, this community is 
a good place to raise a family a PA PD 

68. This communigy respects its teachers 
and treats them like professional 

P e r s o n s A PA PD 

69. My principal acts as though he is 
interested in me and my problems . . . . A PA PD D 

70. My school principal supervises rather 
than "snoopervises" the teachers in 
our school A P A pD D 

D 

D 
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A—Agree 
PA—Probably agree 
PD—Probably disagree 
D—Disagree 

71. It is difficult for teachers to 
gain acceptance by the people in 
this community p A p D D 

72. Teachers' meetings as now conducted 
by our principal waste the time 
and energy of the staff A PA PD D 

73. My principal has a reasonable 
understanding of the problems 
connectd with my teaching assignment . . A PA PD D 

74. I feel that my work is judged fairly 
by my principal A PA PD D 

75. oalaries paid in this school system 
compare favorably with salaries in 
other systems with which I am familiar . A PA PD D 

76. Most of the actions of students 
i r r i t a t e m e A PA PD D 

77. The cooperativeness of teachers 
in our school helps me work more 
e n j o y a b l y A PA PD D 

78. My students regard me with respect 
and seem to have confidence in my 
professional ability A p A p D D 

79« The purposes and objective of the 
school cannot be achieved by the 
present curriculum A P A P D D 

80. The teachers in our school have a 
desirable influence on the values 
and attitudes of their students . . . . a PA PD D 

81. This community expects its teachers 
to meet unreasonable personal 
S t a n d a r d s A PA PD D 

82. My students appreciate the help I 
give them with their school work . . . . A PA PD D 
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A—Agree 
PA—Probably agree 
PD—Probably disagree 
D—Disagree 

83* To me there is no more challenging 
work than teaching A PA PD D 

84. Other teachers in our school are 
appreciative of my work A PA PD D 

85. As a teacher in this community, my 
nonprofessional activities outside 
of school are unduly restricted . . . . A PA PD D 

86. As a teacher, I think I am as 
competent as most other teachers . . . . A PA PD D 

87. The teachers with whom I work have 
high professional ethics A PA PD D 

88. Our school curriculum does a good 
job of preparing students to become 
enlightened and competent citizens . . . A PA PD D 

89. I really enjoy working with my 
students A PA PD D 

90. The teachers in our school show a great 
deal of initiative and creativity 
in their teaching assignment A PA PD D 

91. Teachers in our community feel 
free to discuss controversial 
issues in their classes A PA PD D 

92. My principal tries to make me feel 
comfortable when he visits my classes A PA PD D 

93. My principal makes effective use 
of the individual teacher's 
capacity and talent A PA PD D 

94. The people in this community, generally, 
have a sincere and wholehearted 
interest in the school system A PA PD D 
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A—Agree 
PA--Probably agree 
PD--Probably disagree 
D—Disagree 

95. Teachers feel free to go to the 
principal about problems of 
personal and group welfare a PA PD D 

96. This community supports ethical 
procedures regarding the appointment 
and reappointment of members of the 
teaching staff A p A p D D 

97. This community is willing to support 
a good program of education a PA PD D 

98. Our community expects the teachers 
to participate in too many social 
activities A p A p D D 

99- Community pressures prevent me from 
doing my best as a teacher A PA PD D 

100. I am well satisfied with my present 
teaching position A PA PD D 
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D I V I S I O N O F P A T E N T S & C O P Y R I G H T S 

»ffl65JX}e«{»XK6«KX 
221 Terminal Building 

J O H N R . N E S B I T T , D I R E C T O R 

September 4, 1981 

Ms. Sukanya Sinprasong 
2320 W. Prairie #202 
Denton, Texas 76201 

Dear Ms. Sinprasong: 

With reference to your letter of 10 August 1981 requesting 
permission to translate and reprint the Purdue Teacher 
Opinionaire (PTO) into the Thai language, please be advised 
that we can give you permission to do so only for the number 
of instruments needed ror your doctoral study. Because of 
contractual obligations with the creators of the PTO, we 
are legally and ethically bound to uphold the relationship 
between the University and the creators. Therefore, there 
uponC6r n C O n d i t i o n s which the permission is contingent 

The Purdue Research Foundation hereby grants permission to 
Sukanya Sinprasong to translate and reprint the Purdue Teacher 
Opinionaire into the Thai language on the following conditions 

1. That the copyright notice will remain intact and that 
you will note m juxtaposition to the copyright notice 
the following words: "Modified and reproduced by special 
permission." ^ 

2. 

3. 

Two copies of the translated instrument will be forwarded 
to our office for our files. 

That all unused translated instruments and the originals 
will be destroyed after your study is complete. 

That you will remit to the Purdue Research Foundation at 
this address an amount equal to 15C ($0.15) for each 
instrument utilized for your study but not less than 
$ 3 0 • 



Ms. Sukanya Sinprasong 
September 4, 1981 
Page 2 
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5. That you solemnly swear that the translated instrument 
will not be sold commercially and that it will only be 
used for collection of data for your doctoral disserta-
tion at North Texas State University. 

If the foregoing is satisfactory, please execute one copy of 
this letter and return it to this office. 

Sincerely, Accepted: 

>d 
Assistant Director 

WCS:kkk Date: 

P.S. Instructions for scoring and other information on validity 
and reliability of the test can be obtained from the manual 
for the Purdue Teacher Opinoinaire. This manual can be 
ordered from the University Bookstore, 360 State Street, 
West Lafayette, Indiana 47906. 
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LETTER FROM THE PRIVATE EDUCATION COMMITTEE TO PRINCIPALS 

AND LETTER TO PRINCIPALS AND TEACHERS 
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fiau uî cnTtjm'ytu'i ufi^fmi'iJIfytipian anftniTmilvmfi'nSfi'fcr] tu 

Nor th Texas S t a t e U n i v e r s i t y fl?ni3.jiJ'5SBi^?iw'iit:3fi'WTH'i^ja3jauatviTfn'iu 

iHtJTnijfiT'ijjsf'imu5*5tviin̂ vi{]fin*5i3jWT4°'TtjaN3?i'i1vi{yfi'i)"jT'jyuat:fi0'tâ 1-iirdaN3fl̂ 'I-3̂  i lion-rug-5 
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