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This study is concerned with the problem 

determining and analyzing the characteristics and concerns 

of Hispanic women who are enrolled in a large metropolitan 

community college district. The purposes include (1) the 

description of demographic data on these Hispanic women in 

terms of (a) specific group ethnicity, (b) marital status, 

(c) estimated total income, (d) age, (e) number of hours 

currently enrolled, (f) number of dependent children, (g) 

number of hours employed per week, and (h) language usage 

(English or Spanish); (2) identification of the concerns 

of these students; (3) determination of the degree of 

concern as reported by these Hispanic women students 

regarding specific problems; (4) assessment of the 

relationships between the demographic characteristics and 

the degrees of concern about specific problems. 

The study population sample is composed of 748 

Hispanic female students from the Tarrant County Community 

College District enrolled for at least one credit hour 

during the Fall Semster of the 1984-1985 academic year. 

The sample for the study is 400 randomly selected students 



from this population. A survey instrument originally 

developed by Kathie Beckman Smallwood was revised for this 

study and produced a 52.25 per cent response return. 

Response frequencies and percentages were gathered to show 

degree of concern for each problem and the characteristics 

of the Hispanic female students. Mean scores to show the 

average degree of concern are also reported for each 

potential problem. Chi square contingency coefficient was 

used to show every possible association between concerns 

and demographic variables. 

The findings indicate that Hispanic female students 

concerns are academically and career oriented. 

Respondents indicate that getting a good job after 

graduation is their primary concern. Ability to succeed 

in college is the second highest reported concern followed 

by knowing how to study efficiently. Seventy four pe 

cent of the respondents are Mexican-American, 

t h r e e-fourths are part-time students, over half are 

working from 21-40 hours per week, and over half report an 

estimated total family annual income of under $15,000. 

The lower the income, the greater the degree of concern 

for several problems. 
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CHAPTER 1 

INTRODUCTION 

The Hispanic population is the fastest growing minority 

in the United States (9, 11, 14, 18, 20). Estimates 

indicate that by the year 2000 Hispanics will outnumber 

blacks. Yet the American dream is less of a reality for 

Hispanics than some others in the educational system; only 

42 per cent of all Hispanics complete high school; Hispanics 

make up only 3.5 per cent of the total higher education 

undergraduate enrollment, and fewer than 2 per cent received 

bachelor's degrees in 1976—1977 (21). Hispanics in higher 

education are both less visible and less numerous than 

either the black or women's groups. 

Although Hispanics lag behind whites and other 

minorities in overall college enrollments, Hispanic 

enrollment figures show a slight but steady increase 

according to 1984 government data (20). This is occurring 

at a time when the nation's overall college enrollment is 

declining. Most of the gains in Hispanic enrollment are 

being experienced in the nation's community colleges (1» 13, 

14). If these students can be retained in the educational 

system, greater enrollment will result in four—year colleges 

and universities. 
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Because of their traditional low profile and low 

visibility, Hispanics are often referred to as the "silent 

minority." This silent minority is composed of a 

double-barred minority—sometimes referred to as 

invisible—the Hispanic woman (4). 

Of the approximately 12 million Hispanics, 6 million 

are female (4). While the Hispanic woman has made 

phenomenal advances in education and employment, she is 

still greatly underrepresented on college campuses. 

Nevertheless, data from the office of research of a 

metropolitan junior college district (16) show that the 

enrollment of Hispanic women has made a steady increase from 

460 in the Fall of 1980, 679 in the Fall of 1983, to 748 in 

the Fall of 1984. 

Despite increasing enrollments and the fact that the 

Hispanic woman student still represents a virtually untapped 

college market, little is known about this unrecognized 

minority group. With the current emphasis on women, studies 

deal mainly with women in the generic sense. Researchers 

generally investigate either white middle-class females who 

are usually college educated (2, 15) or black college women 

(6, 17). Very little research has been conducted on the 

Hispanic woman student. 



Statement of the Problem 

The problem of this study is to determine and analyze the 

characteristics and concerns of Hispanic women who are 

enrolled in a large metropolitan community college district. 

Purposes of the Study 

The purposes of this study are as follows. 

1. To describe demographic data on Hispanic women who 

are enrolled in a large metropolitan community college 

district in terms of (a) specific group ethnicity, (b) marital 

status, (c) estimated total income, (d) age, (e) number of 

hours in which they are currently enrolled, (f) number of 

dependent children, (g) number of hours employed per week, and 

(h) language usage (English or Spanish); 

2. To identify the concerns of Hispanic women students; 

3. To determine the degree of concern as reported by 

these Hispanic women students regarding specific problems; 

4. To assess the relationships, if any, between the 

demographic characteristics and the degrees of concern about 

specific problems of these Hispanic women students. 

Research Questions 

The following research questions are designed to carry 

out the purpose of this study. 

1. What are the characteristics of this group of 

Hispanic women students? 

2. What are the concerns of this group of students? 



3. What degree of importance is attached to these 

concerns by Hispanic women? 

4. What are the relationships between the identified 

concerns of this group of Hispanic -omen students and (a) 

specific group ethnicity, (b) marital status, (c) estimated 

total income, (d) age, (e) number of hours for which they are 

currently enrolled, (f) number of dependent children, (g) 

number of hours employed per week, and (h) language usage 

(English or Spanish). 

Limitations and Delimitation 

The results of this study are limited by the subjectivity 

of the expressed opinions of the respondents and by the 

limitations that are inherent in the survey approach to 

research. The study is delimited to Hispanic women who are 

enrolled in one large metropolitan community college district. 

Basic Assumptions 

It is assumed that the basic concerns and demographic 

characteristics of the respondent group can be identified from 

responses to the survey instrument. It is further assumed 

that the respondents will be honest in answering self-reports 

on the instruments. 



Definition of Terms 

The following terms are defined as they relate to this 

study. 

Anglo is used interchangeably with white. 

Chicana is a sociopolitical and self-defining term used 

by a significant number of Mexican-American women. 

Concern is a personal problem or need. 

Enrolled means registered in community college district 

school for at least one credit hour. 

Full-time student is a student enrolled for 

twelve or more credit hours. 

Hispanic is a generic term that includes (but is not 

necessarily limited to) people who are Cuban, Puerto Rican, 

Central American, Spanish (born in Spain), Mexican (born in 

Mexico), Mexican-American (born in the U. S.), and South 

American. 

The mature woman in the community college is a female 

student who was thirty years of age or older on August 28, 

1984. 

Non-Hispanic is a term used to describe all racial and 

ethnic groups that are not defined as Hispanic. 

Part-time student is a student enrolled for less 

than twelve credit hours. 

Background and Significance of the Study 

Before the 1960s, Hispanics were sometimes excluded 



from higher education and public schools, but unlike the 

blacks, they received no support for establishing their own 

institutions (12). Attempts were made to blend Hispanics in 

the educational system but without complete access to 

opportunities. Hispanics were categorized as "white" for both 

school integration purposes and the United States Census, 

which resulted in ambivalence as to group affiliation. This 

created a state of confusion over identification labeling 

(10), even among Hispanics, which contributed to the 

present—day low visibility of Hispanics. 

Great disparity exists in the population count of 

Hispanics in this country. This is due to two factors. First, 

the United States Census reports prior to 1980 used ethnic 

labels that did not include the currently used "Hispanic"; 

this is believed to be responsible for the greatly 

underrepresented and inaccurate data (10). Second, 

undocumented or illegal Hispanic aliens are not accounted for 

(4, 8, 9, 18, 20). Thus, a review of the literature reveals 

that there are somewhere between 14.6 million (4, 9, 18, 20) 

and 30 million (8) Hispanics in the United States today. In 

1980, Texas alone had a population of over 3 million Hispanics 

(22); 50 per cent of all Hispanics in the nation reside in 

Texas and California (13, 14). 

Although Hispanics have improved their occupational 

standing in the United States labor market during the period 

from 1973 to the present, their work is still concentrated in 



occupations that are characterized by both low pay and low 

skill r e q u i r e m e n t s — m u c h more so than the overall workforce 

(3). The major employment problem of the Hispanic worker is 

directly related to educational attainment (22). 

From 1973 to 1982, there was a participation increase in 

the labor force for adult Hispanic females. It escalated from 

41 per cent in 1973, to 47.5 per cent in 1981 (7), to 49 per 

cent in 1982 (22). Although similar to the trend for the rest 

of the nation, the percentage increased in 1980 to 23 per cent 

for Hispanic families maintained by women (head of household), 

which is a higher percentage than the corresponding figure for 

n o n-Hispanic families (20). 

Unemployment rates continue to be substantially higher 

for Hispanics as compared to non-Hispanics (18). As a 

consequence, income levels of Hispanic families are lower than 

those of non-Hispanics; the general median income in 1982 was 

about $16,000 compared with $24,000 for non-Hispanics. 

Poverty rates for Hispanics have been consistently higher than 

for the total population (3). 

In the area of education, Hispanics have made substantial 

gains, but they still lag behind the rest of the country. In 

1983, 88 per cent of the young non-Hispanics completed high 

school compared to only 25 per cent of young Hispanics (13). 
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The Hispanic community is an active, young, diverse, and 

dynamic population that is experiencing rapid growth (9, 14, 

22). This spiraling population is bringing increased business 

to higher education, although most of the current gains are 

evident in community and junior colleges where Hispanic 

enrollment has been concentrated (1, 13, 14, 22). If the 

students who comprise this population successfully complete 

their two-year education, gains should become noticeable in 

four-year colleges and universities. The office of research 

at a metropolitan junior college district (16) reports that 

total Hispanic enrollment increased from 1,109 in the Fall of 

1982 to 1,365 in the Fall of 1983; Hispanic female enrollment 

also increased from 550 in the Fall of 1982 to 679 in Fall of 

1983. In fact, the total enrollment of Hispanic women almost 

surpassed the total enrollment of Hispanic males (16). Yet, 

the Hispanic women remains an anomoly in an untapped 

m a r k e t — H i s p a n i c s make up only 3.5 per cent of the total 

undergraduate enrollment (13, 14, 21). 

The fact that there is such a limited amount of research 

on Hispanic women students illustrates that one of the major 

problems associated with the lack of involvement of Hispanics 

in higher education is the lack of awareness among the general 

population that a problem even exists (4). Recommendations 

for research in this area are plentiful (3, 4, 13, 14, 23). 



This study may also provide a rationale for 

administrators, faculty, and counselors to initiate programs 

designed to assist the Hispanic female student to both adjust 

and cope with college life. By becoming aware of these needs 

and concerns, inclusion and retention could increase. 

With the spiraling costs, tight money, tuition increases, 

and decreasing total enrollments that threaten higher 

education, the Hispanic woman represents a natural resource in 

a competitive consumer (student) college market. 

Administrators, faculty, and counselors could improve 

retention by becoming aware of the needs of these students. 

Research information can also assist the educational 

institution in recruitment of these students. Acknowledgment 

by the educational system of the concerns of the Hispanic 

women will strengthen not only these students but also the 

entire system. 

Organization of the Study 

Chapter II presents a review of the literature that 

contains (a) studies that relate to the Hispanic woman student 

in higher education, (b) studies that compare and contrast 

Hispanic women with other groups, and (c) the need for more 

research on the Hispanic woman student. The third chapter 

describes the population and the methods used in collecting 

and analyzing the data. Chapter IV presents the data analysis 

and findings from the research. The fifth chapter contains a 
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summary of the investigation and its finding, conclusions 

drawn from the data findings, and recommendations for further 

research. 
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CHAPTER II 

REVIEW OF THE LITERATURE 

Introduction 

It appears that little research has been conducted on 

the Hispanic woman who attends college; empirical data 

that is related to her current specific needs or concerns 

is lacking. Most of the educationally relevant data 

available on this group is taken from descriptive studies 

that are statistical in nature or from extrapolations made 

from the general literature on the higher education of 

women (all ethnicities and racial groups or only white 

middle-class women) or of all minority groups. Therefore, 

the literature which is relevant to this study is 

organized into three main categories that includes the 

Hispanic in higher education, the Hispanic woman in higher 

education, and a discussion of two similar and related 

studies. 

The Hispanic in Higher Education 

Demographic Profile 

The exact number of Hispanics in the United States is 

difficult to determine because of the large number of 

undocumented aliens. The U. S. Census estimated that 

there were about 15.9 million Hispanics in March 

14 



15 

1983 (47). Yet, a December, 1983, issue of Television-

Radio Age, which was devoted to Hispanic marketing, 

reports that the Hispanic population is "at least 22 

million and possibly could be as high as 30 million (28, 

p. A-3). Regardless of the exact population count, 

researchers do agree that the Hispanic population is the 

fastest growing minority group in this country; estimates 

are that if high fertility rates (twice that of whites and 

60% higher than blacks) and high immigration trends 

continue, the number of Hispanics will surpass that of 

blacks by the year 2000 (14, 15, 24, 28, 30, 35, 36, 50, 

53, 54). 

Naisbitt (39) lists Texas as one of the states with 

the greatest Spanish influence. In 1980, 20 per cent or 

one of every five inhabitants in Texas was Hispanic (47). 

Texas is surpassed only by California in total Hispanic 

population (39, 47). 

Despite rapid population growth, the Hispanic 

population has the highest poverty and unemployment rates 

and the lowest level of professional status and income 

(15, 20, 24, 30, 37, 47, 50, 55). A 1983 report by the 

Bureau of the Census (47) stated that the poverty level 

for Hispanics reached 30 per cent; the corresponding level 

for the rest of the country was 15 per cent. In 1982 

median family income for Hispanics was $16,000 compared to 

a median income of $24,000 for non-Hispanic families (47). 
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In February, 1985, the U. S. Labor Department (49) 

reported a Hispanic unemployment rate of 10.6 per cent 

compared to 7.3 per cent for the rest of the nation. 

The Mexican-American population is the largest 

Hispanic group in the country (14, 15, 24, 28, 30, 47, 

54). In 1980 the U. S. Department of Commerce (48) 

reported that 9 million of all Hispanics were of Mexican 

origin, 2 million were of Puerto Rican origin, under 1 

million were of Cuban origin, and 3 million were of other 

Hispanic origin. Mexican Americans or Chicanos represent 

60 per cent of the Hispanics in the country (37, 47, 54). 

There are no current separate figures on 

participation in higher education of the different 

Hispanic groups (15). Most studies group all Hispanics 

together in one category (10, 25, 28, 30, 36, 37), or use 

only Mexican Americans as their population (1, 14, 15, 16, 

27, 34). Both Astin (4) and Lampe (32) discuss the 

labeling or mislabeling of Hispanics as an inherent 

problem in the research process that prevents proper 

identification and investigation of the Hispanic 

subgroups. 

Hispanics are the most undereducated of Americans 

(10, 24, 28, 37, 47). In 1980 Hispanics comprised over 7 

per cent of the total U. S. population, yet only 3.9 per 

cent of the total higher education enrollment was Hispanic 
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(36). A 1981 Hispanic marketing study (54) reported that 

only 3 per cent of all Hispanics received a bachelor's 

degree, compared to 19 per cent of the rest of the 

country. 

Attrition 

According to Astin (4), one of the reasons for low 

participation of Hispanics in higher education is that 

approximately half of these students do not finish high 

school. Hispanic dropout rates are about two-thirds 

higher than the dropout rates for blacks and three times 

higher than the rates for whites. Of those who do 

graduate, only about one-third attend college compared to 

41 per cent of blacks. A Time magazine article (30) 

reports that Hispanic dropout rates may be as high as 85 

per cent in urban ghetto or "barrio" areas. 

Another reason for high attrition rates as cited by 

Dearman and others (21) may be that of those Hispanics who 

do attend college, more of them are part-time students 

than either Anglo or black students. Astin (5) reports 

that being a part-time student is negatively related to 

college persistence. Besides high attrition rates, 

part-time students are disqualified from receiving many 

types of financial aid. The American Council on Education 

states, "part-time students are often the recipients of 

the least advantageous financing arrangements for their 

educational expenses" (2, p. 28). Regardless of family 
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income, part-time students are generally not eligible for 

federal or state aid, social security survivors' 

educational benefits, or institutional aid. Financial 

problems are also cited in numerous studies (4, 15, 16, 

24, 36, 37, 50, 55) as contributing to student attrition. 

Hispanic higher education enrollment is concentrated 

in community colleges (4, 24, 36, 37). According to Astin 

(4), over 50 per cent of all Hispanics in college are in 

community colleges, as compared with 39 per cent of black 

and 33 per cent of white students. In 1976 Casso (16) 

reported that 75 per cent of all Hispanic students were 

enrolled in two-year institutions. Astin (4) and 

Baldridge, Kemerer, and Green (6) found attrition rates to 

be higher at public community colleges than at public 

four-year institutions. 

Hispanics are also disproportionately concentrated in 

institutions that have the fewest resources (4, 24, 37). 

Astin notes, "These facts suggest that educational 

opportunity provided to the typical black, Chicano, Puerto 

Rican, or American Indian student is not the equivalent to 

the opportunity provided to the typical white student" (4, 

p. 153). Because hierarchical systems of education are 

supported in some states by a policy of selective 

admissions, a disproportionate number of disadvantaged 

minority students are forced into these institutions (4, 

24, 37). Astin recommends that these states "reexamine 
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their policies in the interests of maximizing equal 

opportunity for disadvantaged minorities" (4, p. 153). 

Hispanics are increasingly underrepresented at each 

higher transition point in the higher education system. 

Mendoza (36) reports that 57 per cent of Hispanic men and 

54 per cent of Hispanic women who start their freshman 

year do not graduate from a post—secondary institution. 

In 1975 Astin (5) reported a 31 per cent dropout rate for 

Hispanics in higher education. In 1982 Astin still noted 

that Hispanics have a greater than average attrition rate 

from undergraduate colleges: 

Whites are much more likely to complete a 
bachelor's degree in four years than are members 
of minority groups. Hispanics and American 
Indians have the lowest completion rates. Whites 
are more than twice as likely to complete a 
bachelor's degree than either Hispanics or 
American Indians (5, p. 40). 

Only 13 per cent of the Hispanics who entered college in 

1972 had completed a baccalaureate degree by 1976 (37). 

Both Bernal (10) and Escobedo (24) cite the 

underrepresentation of both Hispanic students and Hispanic 

faculty in several academic programs. From a 1977-1978 

study of all clinical training programs approved by the 

American Psychological Association (APA), Vidato (51) 

reports that less than 1 per cent of the faculty members 

and only 3.6 per cent of the total graduate enrollment 

(including part-time students) were classified as 

Hispanic. Bernal (10) also believes that the number of 
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Hispanic graduate students in clinical psychology is so 

low that it is questionable whether they will adequately 

represent the 41 million Hispanic population that is 

projected by the year 2015. Escobedo (24) notes that the 

lack of Hispanic faculty on college campuses will further 

deter the Hispanic student's persistence in higher 

education. Studies such as those by Astin (4), Beal and 

Noel (8), Bean and Creswell (9), and Lenning, Beal, and 

Sauer (33) discuss the importance of a faculty role model 

and mentor in students' progress. With this lack of 

representation of both students and faculty, it is not a 

simple task for an Hispanic student to find an Hispanic 

faculty member who would serve as a role model and 

possibly as a mentor (10, 24). 

Declining enrollments continue to be of concern to 

higher education. Both the Carnegie Council (13) and 

Crossland (18) both project a 15 per cent drop in 

full-time equivalent enrollments between 1981 and 1996. 

Perhaps this is best summarized by the Carnegie Council 

statement, "the most dramatic feature of higher education 

in the next twenty years is the prospect of declining 

enrollments" (13, p. 32). Kemerer, Baldridge, and Green 

(31) note that what distinguishes the financial problems 

of the 1980s from those in prior periods of financial 

exigency is that the current ones will occur concurrently 

with an enrollment downturn. Although this is true for 
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overall enrollments, it does not appear to apply to the 

Hispanic population. Hispanic college enrollment does 

show a slight but steady upward trend (47). This trend 

may change, however, in view of tuition increases and 

continued financial restraints faced by higher education. 

Mendoza (36) states that the 1980s have brought financial 

constraints to higher education institutions which have 

had a detrimental effect on programs that relate to 

student services or minority concerns. Astin notes, 

If reduced public funding lessens the number 
of people who can avail themselves of higher 
education opportunities, enrollment declines will 
be most severe among poor students and students 
with borderline levels of academic preparation. 
Since blacks, Chicanos, Puerto Ricans, and 
American Indians—include disproportionate numbers 
of poor people and people with relatively poor 
academic preparation, it is almost a foregone 
conclusion that any public policy that encourages 
a reduction in college enrollments will have its 
greatest negative effect on these groups (4, 
p. 11). 

Financial barriers are cited in several studies (4, 

15, 16, 24, 36, 37, 50, 55) as impeding Hispanic 

persistence in college. With reduced state funding, 

reductions in student services and minority programs, and 

increasing tuition, the educational opportunities for the 

lower socio-economic level Hispanic student appear to be 

even more challenging. 

Retention 

Both attrition and retention have received 

considerable attention in higher education literature. 
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Keraerer, Baldridge, and Green (31) believe that more 

attention and resources should be devoted to the issue of 

student retention and reducing the dropout rate for all 

students. Astin (4) states that investing resources to 

prevent student attrition may be more cost effective than 

applying the resources to vigorous recruitment. 

Okimi (40), in her study of nursing schools, found 

that the most frequently used retention strategies are 

financial aid, special orientation programs, academic 

advising programs, learning center programs, and 

occupation and career counseling programs. Strategies 

most frequently perceived as having a great effect on 

student retention were financial aid and academic 

advising. Lenning, Beal, and Sauer (33) report that the 

following student characteristics imply fruitful retention 

strategies: academic abilities, high school grades, 

aspirations and motivations, and finances. They also cite 

institutional characteristics of adequate student support 

services, quality of faculty, staff, and student 

interactions as being effective retention strategies. 

Student-institution fit and interactions as correlates of 

student retention are further noted by Lenning, Beal, and 

Sauer; "perceived responsiveness of the institution to the 

needs students feel, and the congruence between student 

expectation and the opportunities for those expectations 

to be realized" are important interactions (33, p. 14). 
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Instead of focusing on admissions and recruiting, 

financial aid, and policy changes, Beal and Noel (8) feel 

that single-facet strategies are the most successful 

retention strategies. They stress special early-warning 

and follow-up programs, orientation programs, advising and 

counseling efforts, and attempts to provide more learning 

opportunities and academic support for students. In 

regard to early warning and prediction, Leon (34) found 

that Chicano students go through phases in developing a 

dropout rationale, and that intervention by the college, 

to be effective, should occur as early as possible. In 

this situation, the retention program is directed to 

specific groups (minority students) and potential dropouts 

are identified. Efforts would then be targeted toward 

these students in order to motivate them to remain in 

school. This appears to be similiar to the use of 

intensive counseling that was shown in a study by Dallas 

(19) to have a positive effect on student retention rates, 

higher grade-point averages, and completion of more 

academic units. 

Astin (4) notes that higher education institutions 

can better serve minorities through encouragement of 

college attendance with outreach and recruitment programs 

to inform students and parents about college benefits, 

opportunities, and choices. Also needed are the provision 

of access through conditional or open admissions— 
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suggested by Walker (52) in his study of North Texas State 

s t u d e n t s — a n d the improvement of articulation between 

community colleges and four-year colleges. 

Casas and Atkinson, who believe that the true cause 

of minority difficulty in higher education is 

institutional oppression not cultural or individual 

deficits, state that 

. . . educational institutions often contri-

bute significantly to the barriers confronted by 

Hispanic students. To continually blame problems 

encountered by Hispanics on their culture suggest 

an insensitivity to the needs and experiences of 

this population (14, p. 474). 

In this study, Casas and Atkinson (14) refute the research 

findings of Muhs, Popp, and Patterson (38) that 

Mexican-American students place more emphasis on 

cooperation and group achievement than on individual 

achievement, that these student's education may be 

enhanced when teachers properly reinforce successful 

behavior, and that the Mexican-American culture places 

more emphasis on traditional (autocratic) rather than 

democratic leadership roles. Furthermore, a study by 

Aiken (1), which measured ethnic group differences in 

attitudes toward higher education, found that Mexican 

Americans scored higher on the educational value of 

leadership (as measured by the Educational Values 

Inventory) than Anglo college students. 

Getting Hispanics into college is only half the 

battle; the other half is keeping them there. Hispanics 
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are going through a revolving door. Special recruiting 

has increased the interest in higher education for many 

Hispanics, yet standarized tests and inflexible admissions 

requirements have closed the door to many (4, 37, 52, 53). 

Financial aid, inequitably distributed and inappropriately 

packaged, has also prompted many Hispanic students to 

dropout of college (4, 36, 53). An antagonistic attitude 

within the university towards Hispanics has also been 

cited as a problem (14, 24, 37). 

The Hispanic Woman in Higher Education 

Demographic Profile 

The 1980 U. S. Census (48) reports that the Hispanic 

population is composed of 49 per cent males and 51 per 

cent females. In 1983, 23 per cent of all Hispanic 

families were maintained by women; 15 per cent of all 

other non-Hispanic families were maintained by women (47). 

Although the greatest percentage of households are 

maintained by Hispanic women, these women find themselves 

at the lowest levels of professional status and income and 

at the highest levels of unemployment and poverty (15, 20, 

24). Basow (7) also reports that the Hispanic woman is 

the lowest paid wage earner in the country. 

A 1984 study conducted by de la Vina and Penley 

(20) found that the Hispanic women may be lacking a 

necessary element—self—confidence—to compete effectively 

in the marketplace. This study found that Mexican— 
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American women were younger, had lower levels of 

education, lower socioeconomic backgrounds, and were 

concentrated in more lower-level jobs than Anglo women. 

Anglo women had a higher need for achievement and had 

experienced more psychological success than 

Mexican-American women. Anglo women were found to be more 

likely to seek opportunities for advancement in their 

careers. de la Vina and Penley conclude, 

Either because of lack of skills due to edu-
cational disadvantages or due to the unavail-
ability of opportunities, Mexican-American women 
have experienced little career success. Thus, 
they have not experienced confidence and self-
esteem which would act as reinforcers in terms of 
career striving. Therefore, for Mexican-American 
women to advance in their occupations they must 
encounter experiences that will help build their 
self-esteem and will encourage them to strive for 
higher goals (20, p. 11). 

Education 

In view of the demographic information, it is not 

surprising that the Hispanic woman has not fared well in 

higher education. A 1982 comprehensive study of Chicanas 

(15) concluded that the professional status and income of 

Chicanas will remain at the lowest levels until their 

educational attainment is greatly improved. 

The United States Commission on Civil Rights (46) 

reported a March 1978 study which revealed that while 32 

per cent of all Mexican-American men who entered college 

completed a degree, only 15 per cent of all 

Mexican-American women graduated. In 1980, 5.1 per cent 
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of Mexican men who were 25 years old and over had 

completed four or more years of college, yet the 

completion rate for Mexican women was only 2.8 per cent. 

This percentage is in sharp contrast to the 20.9 per cent 

completion rate for non-Hispanic men and the 13.2 per cent 

completion rate for non-Hispanic women (15). While both 

male and female Hispanics are at an educational 

disadvantage, Hispanic female students have lower 

retention rates. 

In 1980 both Casas and Ponterott (15) and Estrada 

(25) compiled some demographic data on Hispanic women 

students. The main difference in the data was the mean 

age of these women. The former study found the mean age 

of the sample to be 27.7 while the latter found the mean 

age to be 20. Since both studies reported mean age rather 

than median age, it is difficult to assess whether higher 

education is attracting younger, traditional Hispanic 

students, or their older, non-traditional counterparts. 

The average Mexican-American female college student 

in the Casas and Ponterotto (15) sample was the third born 

in her family and had three brothers and two sisters. She 

was single and currently living with her family. She 

maintained a B average in high school and was maintaining 

a B average in college. Despite the high reported 

grade-point average, this sample reported poor-to-mediocre 

high school preparation. In addition to enrollment in 
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eight units per semester, she worked twenty-four hours per 

week. Overall, this individual reported satisfaction with 

her life. She was proud of being a Chicana, and she was 

proud of being a woman. She ranked financial concern as 

the highest student service need, followed by academic 

advising services and employment. Individual personal 

counseling and health care were the two lowest ranked 

services. Finances were seen as a major barrier to 

continuing and completing a higher education degree. In 

summary, 

. . . it seems that many of the barriers 
hindering the Chicana's educational growth and 
advancement are not centered in the individual 
(e.g., personal motivation) but are the product 
of an environment that limits the availability of 
educational opportunities including financial 
resources and adequate academic preparation (15, 
p. 352). 

Role Conflict 

Numerous studies (4, 5, 15, 17, 23, 24, 29, 42, 43, 

50) report that women experience considerable role 

conflict when they become college students. Although more 

women are participating in higher education because of 

economic or socio—psychological reasons, many of them are 

dropping out because of multiple role demands or other 

family responsibilities (9, 42, 43). Astin ( 4) reports 

that marriage or pregnancy was the most frequent reason 

given by women for leaving higher education. Chickering 

(17) believes that if there are no children, marriage need 

have relatively little impact on either the education or 
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career progress of women. Yet, Estrada (25) notes that 

Hispanic women have the highest fertility rate over the 

shortest period of time among all ethnic groups in the 

United States, averaging 4.7 children as compared to 2.3 

for Anglo women. Hooper found that women in her study 

reported that they would drop out for "family-related 

reasons, such as a child's illness" (29, p. 149). Astin 

(4) notes that minority women face the problems of 

sex-role stereotyping and conflicts engendered by 

multiple-role demands that are not encountered by their 

male counterparts. Vasquez (50) also found that 

Mexican-American women, who are often first-generation 

college students, experience considerable role conflict as 

they attempt to balance the relative rewards and costs of 

marriage and children with an education and, ultimately, a 

career. 

Hispanic women are not identifying with the women's 

liberation movement as much as Anglo women (24, 55). 

Basow says, 

Third World women (blacks, Hispanics, Asians, 
and Native Americans) often disagree with the 
women's movement on a number of issues. They are 
likely to define racial oppression as the top 
priority item rather than sexual oppression. They 
are also likely to favor the traditional structure 
of the family (7, p. 321). 

Sex-Role Stereotypes 

Hispanic female students may experience more sex-role 

stereotyping than either white or black women students 
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(15, 24). While women seek to change sex-role stereotypes 

and are being encouraged to develop and release their 

talents, Hispanic women face even greater socioeconomic 

barriers and prejudice (50, 55). Escobedo states, 

. . . Changing their image is indeed a 
difficult task for Hispanic women as they are con-
fronted by that stereotype . . . of the dedicated, 
self-sacrificing woman totally without aspiration 
or initiative to do anything than reproduce . . . 
(15, p. 9). 

Sex-role restrictions, and the oppressive effects of low 

socioeconomic status rather than culture or language, may 

account for the low participation of Hispanic women in 

higher education (50, 55). The strong ties that the 

Hispanic woman has to the family, especially in the roles 

of wife and mother (50), may be a further deterrent to her 

successful inclusion and retention in the higher education 

process. 

The Traditional Family System 

In order to understand fully the complexities of the 

Hispanic woman's sex-role stereotyping, it is necessary to 

examine the prototype of the traditional Mexican family. 

This family pattern has roots in the Iberian Peninsula 

(Spain and Portugal); it was influenced by Medieval 

Christianity intermingled with the Muslim faith and by 

rigid Roman Catholic orthodoxy (11). Adherence to these 

religious sects perpetuated both the extremely low view of 

women relative to men and the patriarchal views of the 
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family. These attitudes reinforced similar family 

practices of the Aztec and Inca Empires after the conquest 

of Mexico by Spain. The Mexican family structure is not a 

unique phenomenon. Related and similar structures can 

also be found in Latin America (41). It is very similar 

to Puerto Rican family systems (26) and certain 

traditional European and American patterns (11). 

The traditional Mexican family is seen as being 

authoritarian and patriarchal with the father-husband 

reigning supreme over his family (27, 41). Mexican family 

roles are primarily determined by the submission of female 

to male and of younger to older (3, 11, 22, 41). The 

father-son relationship tends to be distant, respectful, 

and frequently severe. The mother helps prepare the son 

for dominance and independence. The father-daughter 

relationship is distant though relatively free of conflict 

(except when the father displays extreme jealousy and 

protectiveness towards his daughter's suitors). The 

mother-daughter relationship is very close, the daughter 

achieving an early identification with the female role. 

Younger siblings respect the older ones, especially girls 

showing deference to older brothers. Sister-sister 

relations remain close throughout life (41). The primary 

sex roles are differentiated by machismo for male and 

hembrismo for the female (27). 
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According to Aromoni (3), a macho is taught to be 

aggressive, fearless, courageous, and to dominate not only 

women but other men as well. He is supposed to be the 

protector of women (especially his own sisters and 

mother), and at the same time he is supposed to attain 

many sexual conquests over women. He learns to exaggerate 

masculine characteristics and eschews any type of female 

role or feminine activity. He should be able to consume 

alcohol in large quantities, and be quick to defend not 

only his honor but also that of his women (27). He 

constantly tries to express manliness, and looks for signs 

in others that his manliness is being recognized (41). 

Penalosa (41) points out that hembrismo, the female 

role, is exemplified by passivity, extreme femininity, 

inertia, and self-abnegation. Diaz-Guerrero (22) says 

that the Hispanic female is taught to behave and strive 

for a superlative femininity. She must always dress like 

a female, stay neat and clean, be graceful and coquettish. 

It is not feminine to have an advanced education. After 

grade school, she remains at home to help mother in the 

care and attention of the males (41). Therefore, her 

social relationships and duties are confined primarily to 

the home. She is taught to respect and wait on the male 

members of the family and to obey without question the 

authority of parents, males, and older siblings. She is 
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to be first and foremost a wife and mother whose 

self-sacrifice is considered an integral part of her role. 

For both the Mexican male and female, ideal sex-role 

behavior is explicitly and rigidly defined. There is 

unquestioned and absolute supremacy of the husband-father 

(22, 27, 41). He dominates the entire family. He must 

work and provide and, therefore, has more responsibilities 

than the woman. According to Diaz-Guerrero (22), this 

situation, coupled with machismo tendencies (which he 

attributes to oral fixation and expressions of the Oedipus 

complex), lead to more widespread neurotic symptoms among 

men than women. Women in Mexico seldom go to a 

psychiatrist; yet, Diaz-Guerrero found that more women 

than men go to general practitioners with psychosomatic 

ailments. 

The male-female relations are based on strongly held 

beliefs of male superiority (biological, intellectual, and 

social). Yet, the idea of feminine inferiority and the 

accompanying stress of passivity is not a new concept; it 

is shown from Aeschylus and Moses to Saint Thomas Aquinas 

to Freud. Nevertheless, a study conducted by Butler (12) 

shows that Latin American fiction stresses female 

passivity more so than fiction in the United States. The 

Hispanic women in the study were found to believe that a 

man's ideal woman is submissive and places home and family 
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above outside achievements. This is further demonstrated 

by Diaz-Guerrero. 

Incidents like the following are very common 
among university students: If one of Mexico's 
relatively few career women obtains high grades, 
one or many of the male students will exert him-
self to express with a serious face and in a loud 
whisper that he knows from reliable sources that 
this student has already missed several menstru-
ations. Americans would leap to the conclusion 
that the girl is pregnant, but in Mexico the 
implication is that she is becoming male (22, 
p. 413). 

A 1982 study by Gonzales (27) examined the degree to 

which Mexican American and Anglo college students agree on 

the sex roles as presented in the literature 

characterizing the traditional Mexican family. 

Interestingly, males of each ethnic sample agreed more 

with the sex-role stereotypes than the females. 

Mexican-American males did not generally accept the 

stereotypic Mexican family sex role. However, Mexican-

American males tended to agree with the traditional 

Mexican family sex role more so than the Mexican-American 

women, 

Although the study by Gonzales (27) indicates that 

sex of the participant appears to be an important factor 

in the adherence to the traditional family structure, 

Bridges (11) reports that the family continues to be the 

most meaningful social institution in the value systems of 

Hispanics in the United States. According to a 1984 paper 

presented by Bridges at the National Council of Family 
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Therapists in San Francisco, the Hispanic family pattern 

still differs from the Anglo family on at least three 

distinictive issues: 

(1) a stronger emphasis on familism than on the 
individual; 

(2) a slower move away from patriarchal authority 
patterns towards equalitarianism; 

(3) a deeper desire for having children (11, p 2). 

Other Concerns of Hispanic Women Students 

Hispanic women and their concerns are often 

overshadowed and overlooked. In the women's groups, these 

are viewed as Hispanic concerns and are often ignored; in 

the Hispanic (male dominated) groups, they are viewed as 

women's issues and therefore not addressed (24). 

Casas and Ponterotto (15), Escobedo (24), Mendoza 

(36), Vasquez (50), and Zeff (55) conclude that perhaps 

the primary barrier to higher education for the Hispanic 

woman is the overall effect of low socioeconomic status. 

Finances are considered important concerns for the 

Hispanic women in higher education. Vasquez says, 

. . . this should not come as a surprise given the 
fact that minorities in general place greater 
reliance on scholarships, workstudy programs and 
loans in financing their undergraduate education, in 
contrast to Anglo students who receive more parental 
assistance (50, p. 156). 

Astin (4) also notes that the lower the family income, the 

poorer a minority student's prospects in higher education; 

for Chicanas, parental income is positively related to 

undergraduate persistence. 
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Similar and Related Studies 

Smallwood (43) and Thompson (45) both investigated 

community college women using a similar survey instrument. 

Smallwood's population consisted of predominately white 

women students who were twenty-five years of age or older. 

Thompson studied black women students of all ages. 

Smallwood (43, 44) found that the primary concern of 

the respondents was coordinating child care and family 

responsibilities, followed by coordinating job schedules. 

Thompson (45) discovered that the black women in his study 

were primarily concerned with getting a good job after 

graduation, followed by concern about their ability to 

succeed in college. In both of these studies, knowing how 

to study efficiently was the third highest reported 

concern. Table XXVI in Chapter IV presents complete 

comparison information. 

Summary 

This review of the literature examined the growth of 

the Hispanic population and traced the educational 

problems encountered by this diverse minority group. As 

the proportion of Hispanic women in the general population 

increases, and as more and more Hispanics move into the 

educational system, there is an ever increasing need for 

sensitivity within the system to the concerns and needs of 

this population. However, most of the literature that 
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deals with Hispanics is statistical in nature, 

illustrating rapid growth, slight educational advances, 

high poverty rates, and high unemployment. Few empirical 

studies on the Hispanic female student exist. 
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CHAPTER III 

PROCEDURES OF THE STUDY 

Introduction 

This chapter discusses the methodology used for this 

study. Areas discussed include the population of the 

study, the survey instrument, procedures for data 

collection, and procedures for analysis of data. 

The Population Sample 

The subjects are 748 Hispanic female students from 

the Tarrant County Community College District. Each was 

enrolled for at least one credit hour during the Fall 

Semester of the 1984-1985 academic year. The sample for 

the study is composed of 400 randomly selected students 

from this population. 

The Survey Instrument 

The original of the survey instrument used in this 

study was developed by Smallwood (7). This instrument was 

validated by using the following methods: 

43 
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1. A panel of twenty-one judges, each having 

professional training and experience in teaching or 

serving women college students, evaluated the 

questionnaire according to the following criterion items 

efficiency of format, clarity of instructions, and 

relevance of each item included. Each item included in 

the instrument met the approval of at least 75 per cent of 

the judges. 

2. The questionnaire was tested on a small 

population of female college students. Subjects were 

asked both to complete the questionnaire and respond to it 

according to efficiency of format, clarity of 

instructions, and relevance of each item. 

The Smallwood (7) questionnaire (see Appendix A) 

contains seven multiple-choice questions designed to 

gather demographic data on current hourly enrollment, 

previous number of college credits earned, age, marital 

status, number of dependent children, age range of 

youngest child, and estimated annual family income. It 

also lists twenty problems that a mature community college 

woman potentially faces, plus one open-ended request that 

asks for a description of any other problems. These items 

are answered on a zero-to-five point Likert-type scale. 

Smallwood's (7, pp. 134-135) recommendations for 

revisions in the instrument were adopted by Thompson (9) 

and resulted in the Smallwood Questionnaire with Thompson 

revisions (see Appendix B). To serve, the purposes of 
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this study, several changes were made to the Thompson 

revision of the Smallwood Questionnaire (see Appendix C). 

These changes are as follows: 

1. "Please select only one response" was added to 

the instructions for items 25 through 27. 

2. Since the term Hispanic" encompasses diverse 

subgroups (1), the following was added as item 25: 

"List only one that best describes your background" 

(1) Cuban; 

(2) Puerto Rican; 

(3) Central American; 

(4) Spanish (born in Spain); 

(5) Mexican (born in Mexico); 

(6) Mexican American (born in United States); 

(7) South American; 

(8) Other (please specify)," 

3. "Number of college credits earned" the previous 

item 25, was deleted. 

4. In item 26, number of options for marital status 

was changed to "(1) single; (2) married; (3) separated or 

divorced." 

5. Estimated total annual income, item 27 was 

changed to read, "Please include total income that is 

available to you regardless of the source (for example, 

salary, child support, mate's income, scholarships, 

grants, family help, etc.). 

(1) $0-14,999; (2) $15,000-29,999; (3) $30,000+." 
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6. Thompson s item 28, "This semester my classes are 

. . . ," was deleted. 

7. Item 32, "Age of youngest child," was also 

deleted. 

8. Items added ask the respondent to specify the 

number of hours employed per week, and "Do you speak 

Spanish more often than English?" 

The final instrument, Smallwood Questionnaire with 

Thompson-Metcalf Revisions (see Appendix C), was pilot 

tested and critiqued for face validity and ease of under-

standing using interviews with seven Hispanic female 

students. The first seven students that were contacted at 

the onset of the Fall, 1984, semester were asked to 

participate. Subjects were asked both to complete the 

questionnaire and respond to it according to efficiency of 

format, clarity of instructions, and relevance of each 

item. Each enrolled student reported satisfaction with 

the instrument. These students were not included in the 

sample population. 

Procedures for Data Collection 

Of the 748 enrolled Hispanic female students, 400 

were selected as the sample population using a table of 

random numbers (1). These 400 students were mailed 

packets containing cover letters, the instrument, and a 

return postage-paid envelope. The cover letters (one in 

English and a translated version in Spanish) explained the 

purposes of the study (see Appendix D). The anonymity of 
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the research participants was guaranteed in the letter in 

an effort to gain the most accurate information possible. 

The first survey packets were mailed on October 1, 

1984; a month was allowed for return of the anticipated 50 

per cent. By December 10, 1984, 197 (49.25 %) of the 

students had returned the survey. Several phone calls 

were made in order to secure additional returns. After a 

further one-week interval, 209 surveys were taken to the 

computing center at North Texas State University for data 

analyses; this constitutes a total final return of 52.25 

per cent of the survey population. 

Procedures for Analyses of Data 

Following inspection of the instruments for 

completeness and possible errors, the data were prepared 

for computer analysis using the Statistical Package for 

the Social Sciences-X (8). The 23 potential problems were 

treated as dependent variables; the 8 demographic items 

were treated as independent variables. 

The open-ended item (24) was tabulated by hand and 

prepared for narrative presentation. 

For each of the 23 concerns (items 1 through 23), the 

following data were calculated: 

1. Frequency and percentage of responses for each 

item; 

2. Mean scores indicating the average degree of 

concern are reported for each item, and items are listed 

by mean score from highest to lowest. 
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3. The 8 demographic items are reported in the 

following manner: 

a. For items 25 through 27, frequency and 

percentage of response were calculated in every 

category; the mean was also calculated. 

b. Since items 28 through 32 are open—ended 

questions, a table showing the frequency 

distribution was made so that the data could be 

categorized and readied for further (chi square 

contingency coefficient) testing. 

• All possible associations between every 

category of each independent variable and every 

category of each dependent variable were tested by 

application of chi square contingency coefficient 

using .05 as the minimum level of significance. 

The chi square contingency coefficient is 

considered very useful when at least one category 

of the data is of the nominal level, when no 

underlying continuity between the categories of 

the data is assumed, and when no assumptions about 

the shape of the population are made (2, 3, 4, 5, 

6 ) . 

Table I contains the categorical breakdowns that 

were used in analyzing the data. 



49 

TABLE I 

CATEGORY BREAKDOWNS FOR RESPONDENT'S AGE, CURRENT 
NUMBER OF SEMESTER HOURS, NUMBER OF DEPENDENT 

CHILDREN AND HOURS EMPLOYED PER WEEK 

Category Age Semester Hrs. Children Hrs. Employed 

1. 10-19 1-11 None None 

2. 20-29 12 + One 7-20 

3. 30-39 Two 21-40 

4. 40 + Three 41 + 

5. Four + 

Summary 

The population of the study and the process of 

development for the survey instrument are described in 

Chapter III. The procedures for data collection and 

analyses are explained. 
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CHAPTER IV 

PRESENTATION AND ANALYSIS OF DATA 

The data presented in this chapter are the result of 

a survey used (1) to describe demographic data on Hispanic 

women who are enrolled in a large metropolitan community 

college district in terms of (a) specific group ethnicity, 

(b) marital status, (c) estimated total income, (d) age, 

(e) number of hours in which they are currently enrolled, 

(f) number of dependent children, (g) number of hours 

employed per week, and (h) language usage (English or 

Spanish); (2) to identify the concerns of Hispanic women 

students; (3) to determine the degree of concern as 

reported by these Hispanic women students regarding 

specific problems; (4) to assess the relationships, if 

any, between the demographic characteristics and the 

degrees of concern about specific problems of these 

Hispanic women students. The data result from a survey 

questionnaire, the items of which were designed to provide 

answers to the four research questions presented in 

Chapter I. 

During the Fall Semester, 1984, 400 questionnaires 

were mailed to randomly selected Hispanic women who were 

enrolled in a large community college district. The 
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population sample consisted of 748 Hispanic female 

students. Data collection was terminated with a 52 per 

cent return from the population. 

Statistical Analysis of Data 

The statistical presentations for this study was 

constructed from computer-generated statistical analyses. 

The presentation of the data is divided according to 

demographic results, identified concerns of these Hispanic 

women students from greatest to least mean degree of 

concern, results of the open—ended question, significant 

chi square relationships between each issue of concern and 

the eight demographic variables, and significant chi 

square patterns for each of the demographic variables. 

Demographic Data 

A demographic profile of the subjects is presented 

in Table II. The table is organized according to origin, 

marital status, estimated total annual income, age, number 

of credit hours currently enrolled, number of dependent 

children, hours employed per week, and language usage. 
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TABLE II 

DEMOGRAPHIC DATA ON THE SELECTED HISPANIC 
FEMALE STUDENTS (N=209) 

Demographic Items 

Ethnicity: 
Cuban 
Puerto Rican 
Central American 
Spanish 
Mexican 
Mexican American 
South American 
Other 
Missing cases 

Frequency Per Cent 

6 2.9 
13 6.2 
2 1.0 
0 0 

18 8.6 
155 74.2 
10 4.8 
4 1.9 
1 .5 

209 FlOO.O Total 
Mode: Mexican-American 

Marital status: 
Single 
Married 
Separated/divorced 
Missing cases 

99 
85 
24 
1 

47.4 
40.7 
11.5 

.5 

Total j 
Mode: single I 

209 

1 o
 

1 
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1
 o
 

1 o
 

I 1—1 
1 1 

Estimated total annual income: 1 
$0 - 14,999 
$15,000 - 29,999 
$30,000 and over 

110 
52 
47 

52.6 
24.9 
22.5 

Total T 
Mean: $14,999 and below 

209 100.0 

Age of respondents: 1 
10-19 
20-29 
30-39 
40 or over I 

44 
83 
58 
24 

21.1 
39.7 
27.7 
11.5 

1 
I 

l_ 
!
 

1 1 1 1 ! 
1 1 1 1 1 

I 
1 1 1 1 1 1 1 

00 
!
 

CN 
I I 1 

rH 
•• 

|
 

CO 
G
 

f 
4J 

cd 
|
 

O
 <D 

!
 

EH S
 
1 ! 
1 1 I 1 1 

209 I 100.0 
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Demographic Items Frequency Per Cent 

Number of hours currently enrolled: 
1-11 
12 and over 

151 
58 

72.2 
27.8 

Total 
Mean: 8.0 

209 100.0 

Number of dependent children: 
None 
One 
Two 
Three 
Four or more 

125 
28 
35 
14 
7 

59.8 
13.4 
16.7 
6.7 
3.3 

Total 
Mean: None 

209 100.0 

Number of hours employed oer week: 
0 
7-20 
21-40 
41 or more 

39 
38 

121 
11 

18.7 
18.1 
57.9 
5.3 

Total 
Mean: 27.0 

209 100.0 

Language Usage: 
Use more Spanish than English 
Use more English than Spanish 
Missing cases 

33 
175 

1 

15.8 
83.7 

.5 

Total 
Mode: More English 

209 100.0 

The typical Hispanic female student in this study is 

Mexican American, single, and has an estimated total 

annual income of under $15,000. She is twenty-eight years 

of age, and has no children; she works twenty-seven hours 

per week and is only a part-time student. She prefers to 

use English rather than Spanish. 



55 

Issues of Concern by the Selected Hispanic 
Female Community College Students 

The listing of issues of concern by the selected 

Hispanic female community college students is presented in 

Table III. The concerns are listed according to the mean 

degree of concern as reported for each of the twenty-three 

issues. A five-point Likert-type response scale, ranging 

from 1 (not a concern to you) to 5 (of overwhelming 

concern to you), was used to measure the degree of concern 

of the respondents. These data are shown in Table III. 

TABLE III 

ISSUES OF CONCERN TO HISPANIC WOMEN STUDENTS 
LISTED FROM GREATEST TO LEAST MEAN 

DEGREE OF CONCERN 

Order Issues of Concern Mean 

1 Getting a good job after graduation 3.51 

2 Concern about your ability to succeed 
in college 3.49 

3 Knowing how to study efficiently 3.28 

4 What courses to take 3.18 
5 What career to choose 2.95 
6 Coordinating studies with your job 2.93 
7 Need for financial information 2.84 
8 Need for financial assistance (money) 2.82 

9 Being treated seriously and equally 
by faculty and staff 2.64 

10.5 Needing to be more assertive or 
forcefully personally 2.57 

10.5 Information on how to budget your 
income 2.57 

11 Coordinating studies with child care/ 
family responsibilities 2.32 

12 Self-confidence as a woman student 
returning to college 2.23 

13 Being treated seriously and equally 
by other students 2.22 

14 Need for legal advice and aid 2.09 
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TABLE I I I — c o n t i n u e d 

Order Issues of Concern Mean 

15 Your relationship with your spouse 

16 
as a result of becoming a student 1.94 

16 Your relationship with your children 

17 
as a result of becoming a student 1.83 

17 Your relationship with your parents 

18 
as a result of becoming a student 1.79 

18 Concern that success in school may 
lead to social difficulties 1.75 

19 Your relationship with other women 
friends as a result of becoming a 
student 1.74 

20 Your personal relationships with men 

21 
as a result of becoming a student 1.74 

21 Feeling uncomfortable around younger 
students 1.49 

22 Feeling uncomfortable around older 
1.49 

students 1.37 

Four of the listed concerns are above the 3.0 mean 

degree of concern and 2 concerns are slightly under 3.0. 

Eleven concerns are listed between 2.0 and 3.0 on the 

scale and the remaining 8 are under 2.0. The data on 

these 23 issues of concern range from a high mean of 3.51 

to a low mean degree of concern of 1.37. 

The data in Table III indicate that the primary issue 

of concern to Hispanic community college women is getting 

a good job after graduation (M = 3.51). In close second 

place is concern about their ability to succeed in college 

(M = 3.49). Knowing how to study efficiently (M = 3.28) 

and what courses to take (M = 3.15), respectively, 
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constitute the third and fourth greatest issues of 

concern. 

Overall, respondents do not appear to be very 

concerned about personal relationships (with spouse, M = 

1.94; with children, M = 1.83; with parents, M = 1.79, 

other women, M = 1.74; with men, M = 1.74). They are, 

however, more concerned about being treated seriously and 

equally by faculty and staff (M = 2.64) and being treated 

seriously and equally by other students (M = 2.22). 

Hispanic female students are least concerned about feeling 

uncomfortable around younger students (M = 1.49) or older 

students (M = 1.37). 

Results of the Open-Ended Question 

The open-ended question, item 24 in the 

questionnaire, asked respondents to list and describe 

other issues of concern to them. Forty-seven of the 209 

respondents (22%) chose to respond. A total of 61 

additional concerns was obtained from these respondents, 

some of whom had more than one comment. 

Conflict between the multiple roles of the 

respondents—as wife, mother, and student—is the most 

frequently mentioned concern (18%). Issues dealing with 

self doubt take second place (13%). Most of the comments 

reinforced the issues of concern covered in the 

questionnaire by repeating them. For example, concern 

about the ability to succeed, being treated fairly or 
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equally by other students and faculty, need for advisement 

and career counseling, financial assistance or 

information, finding a good job, and relationships with 

parents were already listed in the questionnaire. 

Significant Chi Square Relationships Between 
Each Issue of Concern and the Eight 

Demographic Variables 

The data in Appendix E present all the chi square 

contingency coefficient relationships between each of the 

23 concerns and the 8 demographic variables. Fifty-four 

of the 184 relationships were found to be significant at 

or beyond the .05 level. Table columns are organized 

according to the 23 issues of concern and are presented 

from highest to least mean degree of concern. The rows 

a r e listed according to the order in which the demographic 

variable appear on the questionnaire. The significant chi 

square relationships are summarized in Table IV. 

TABLE IV 

SUMMARY OF SIGNIFICANT RELATIONSHIPS BETWEEN 
EACH ISSUE OF CONCERN AND THE DEMOGRAPHIC 

VARIABLES FOR HISPANIC WOMEN STUDENTS 
(ACCORDING TO CHI SQUARE) 

Rank 
of 

Issue 
Issues of Concern 

Significant 
Demographic 
Variable 

Level 
of Signi-
ficance 

1 Good job after graduation Income 
Age 

.04 

.001 
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Rank 
of 

Issue 
Issues of Concern 

Significant 
Demographic 
Variable 

Level 
of Signi-
ficance 

2 Concern about ability to 
succeed in college 

Marital 
Income 
Age 
Hrs. Employed 

.04 

.01 

.02 

.05 

3 Knowing how to study 
efficiently 

Marital 
Income 
Hrs. Enrolled 

.03 

.001 

.03 

4 What courses to take None 

5 What career to choose Marital 
Income 
Age 

.05 

.03 

.02 

6 Coordinating studies/job Hrs. Employed 
Language Usage 

.001 

.03 

7 Need for financial info. Income .003 

8 Need for financial aid Income 
Hrs. Enrolled 

.04 

.04 

9 Being treated seriously & 
equally by faculty/staff 

Dependent 
children .006 

10 More assertive or forceful 
personally 

Dependent 
children .003 

11 Info, on how to budget 
income 

Age .03 

12 Coordinating studies/child 
care 

Marital 
Income 
Age 
Dependent 

children 
Language usage 

.001 

.001 

.001 

.001 

.02 

13 Self-confidence as a woman 
returning to college 

Marital 
Income 
Dependent 

children 

.01 

.01 

.04 
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Rank 
of 

Issue 
Issues of Concern 

Significant 
Demographic 
Variable 

Level 
of Signi-
ficance 

14 Being treated seriously & 
equally by other students 

Hrs. enrolled .005 

15 Need for legal advice 
and aid 

Income 
Age 

.03 

.03 

16 

17 

Relationship with spouse 

Relationship with children 

Marital 
Income 
Age 
Dependent 

children 
Hrs. enrolled 
Language usage 
Marital 
Income 
Age 
Dependent 

children 
Hrs. enrolled 

.001 

.001 

.03 

.001 

.001 

.01 

.001 

.001 

.001 

.001 

.03 

18 Relationship with parents Marital 
Income 
Age 
Hrs. enrolled 

.005 

.01 

.001 

.04 

19 Concern that success in 
school may lead to social 
difficulties 

Marital 
Income 
Hrs. enrolled 

.02 

.03 

.05 

20 Relationship with friends Age 
Origin 

.006 

.04 

21 Relationship with men Marital 
Income 
Age 

.009 

.03 

.01 

22 Feeling uncomfortable 
around younger students 

None 

23 Feeling uncomfortable 
around older students 

None 
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Twenty-one of the 23 concerns are significantly 

related to at least 1 demographic variable at or beyond 

the .05 level. Six of the issues are significantly 

related to 1 demographic variable; 3 of the concerns are 

significantly related to 2 demographic variables; 6 of the 

issues are significantly related to 3 variables; 2 issues 

are significantly related to 4 variables; 1 issue is 

significantly related to 5 variables; and 2 issues are 

significantly related to 6 demographic variables. 

In this section each of the 54 significant 

relationships is discussed according to the overall (all 

respondents) mean degree of concern. Complete tables of 

chi square relationships are included in Appendix E. When 

appropriate, summary tables accompany the discussion of 

each significant chi square relationship. 

Getting a good job after graduation" is the primary 

concern of these respondent Hispanic women students. This 

concern relates significantly to the 2 demographic 

variables of income and age. These data are shown in 

Table V. 
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TABLE V 

SIGNIFICANT RELATIONSHIPS AMONG RESPONDENT 
CONCERN FOR OBTAINING A GOOD JOB AFTER 

GRADUATION AND THE DEMOGRAPHIC 
VARIABLES OF ANNUAL 

INCOME AND AGE 

Demographic 
Variable 

Total 
(N = 

Sample 
= 209) 

Category* Demographic 
Variable 

N % N % p** 

Annual Income: 

$14,999 or below 
$15,000 - 29,999 
$30,000 and above 

110 
52 
47 

52.6 
24.9 
22.5 

78 
27 
22 

70.9 
51.9 
46.8 . 04*** 

Age Range: 

19 and under 44 21.1 34 77.3 
20 - 29 83 39.7 50 60.2 
30 - 39 58 27.8 32 55.2 
40 and over 24 11.5 11 

1 

45.8 .001**** 

**Significant at or beyond .05 level 
***Chi Square = 16.16 

****Chi Square - 32.55 

In regard to the relationship of income, the data 

indicate that the lower the total annual income of the 

respondent, the greater the concern for "getting a good 

job after graduation." This issue is of major to 

overwhelming concern to 61 per cent of all respondents 

(see Appendix E). 

In regard to the relationship of age, the data 

indicate that the higher the age range of the respondent, 

the lower the degree of concern for "getting a good job 

after graduation." The younger the respondent, the 

greater the degree of concern. Sixty-one percent of all 
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respondents felt that this item is of major to 

overwhelming concern (see Appendix E). 

The respondents' concern for their ability to 

succeed in college is the second highest reported concern. 

This issue is significantly related to the 4 demographic 

variables of marital status, estimated annual income, age, 

and hours currently employed. The data in Table VI show 

these relationships. 

TABLE VI 

SIGNIFICANT RELATIONSHIPS AMONG RESPONDENT CONCERN 
FOR THEIR ABILITY TO SUCCEED IN COLLEGE AND THE 

DEMOGRAPHIC VARIABLES OF MARITAL STATUS, 
INCOME, AGE, AND HOURS EMPLOYED 

Demographic Total Sample Category^ 
Variable (N = - 209) 

N % N % • —± 
P 

Marital Status: 
Single 99 47.6 61 61.6 
Married 85 40.9 34 40.0 
Separated/Divorced 24 11.5 17 70.8 .04 3 

Annual Income: 
$14,999 or below 110 52.6 69 62.7 
$15,000 - 29,999 52 24.9 23 44.2 
$30,000 and above 47 22.5 20 42.6 .01 4 

Age Range: 

19 and under 44 21.1 28 63.7 
20 - 29 83 39.7 44 53.0 
30 - 39 58 27.8 29 50.0 
40 and over 24 11.5 11 45.8 . 02 5 

L — - — — — — — 
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TABLE V I — c o n t i n u e d 

Demographic 
Variable 

Total Sample 
(N = 209) 

Category^ 

N % N % z 
P 

Hours Employed 
per Week: 
0 hours 
7-20 
21-40 

41 or more 

39 
38 

121 
11 

18.7 
18.2 
57.9 
5.3 

H 

15 
25 
67 
5 

38.5 
65.8 
55.4 
45.5 . 05 6 

1 
2 
3 
4 
5 
6 

Major-to-overwhelming concern 
Significant at or beyond .05 level 
Chi Square = 15.81 
Chi Square = 19.41 
Chi Square = 23.06 
Chi Square = 20.85 

As shown by these data, respondents who are separated 

or divorced have the highest degree of concern for their 

ability to succeed in college. Single respondents have 

the second highest concern, and those who are married have 

the lowest degree of concern. Over half (53.8%) of all 

respondents report major to overwhelming concern for this 

issue (see Appendix E). 

The second demographic variable that is significantly 

related to concern about ability to succeed in college is 

estimated annual income. As shown by these data, the 

lower the income, the higher the concern for ability to 

succeed in college. Respondents in the lowest income 

bracket report the greatest concern; those in the highest 

income range report the least concern. It is important to 
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note that 53.6 per cent of all respondents have a major to 

overwhelming concern for this item (see Appendix E). 

Age is the third demographic variable that is 

significantly related to concern about their ability to 

succeed in college. The data in Table VI indicate that as 

age increases, concern about ability to succeed in college 

decreases. Respondents nineteen years of age and younger 

have the highest degree of concern; Hispanic women 

students who are age forty and older have the least 

concern. 

Hours employed per week is the fourth demographic 

variable that is significantly related to concern about 

ability to succeed in college. The data in Table VI show 

that respondents who work from 7 to 20 hours per week have 

the highest degree of concern. Those who work from 21 to 

40 hours have the second highest concern, followed by 

those who work 41 or more hours weekly. It is notable 

that only 5.3 per cent of all respondents work over 41 

hours. Hispanic women students who do not work report the 

least degree of concern. 

"Knowing how to study effectively" is the third 

highest concern reported by the respondent Hispanic women 

students. This concern is significantly related to the 3 

demographic variables of marital status, income, and 

numbers of hours currently enrolled. These data are 

presented in Table VII. 
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TABLE VII 

SIGNIFICANT RELATIONSHIPS AMONG RESPONDENT CONCERN 
FOR KNOWING HOW TO STUDY EFFICIENTLY AND THE 

DEMOGRAPHIC VARIABLES OF MARITAL STATUS, 
INCOME, AND HOURS ENROLLED 

Demographic 
Variable 

Total Sample 
CN = 209) 

Category* Demographic 
Variable 

N % N % p** 

Marital Status: 
Single 
Married 
Separated/Divorced 

99 
85 
24 

47.6 
40.9 
11.5 

50 
36 
12 

50.5 
42.4 
50.0 .03*** 

Annual Income: 
$14,999 or below 
$15,000 - 29,999 
$30,000 and above 

110 
52 
47 

52.6 
24.9 
22.5 

59 
21 
18 

53.6 
40.3 
38.3 .001**** 

Hours Enrolled: 
1 - 11 
12 and over 

151 
58 

72.2 
27.8 

69 
29 

45.7 
50.0 .03***** 

**Significant at or beyond .05 level 
***Chi Square = 16.48 

****Chi Square = 24.74 
*****Chi Square = 6.44 

As shown by the data in Table VII, married Hispanic 

women students have the least concern about knowing how to 

study efficiently. Although single Hispanic women report 

the greatest concern, those who are separated or divorced 

are a very close second; only five-tenths of a percentage 

point separate these group scores. 

The data indicate that the lower the income, the 

greater this concern. Those at the lowest end of the 
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income scale report the greatest concern. Respondents at 

the highest income bracket report the least concern. 

Hours currently enrolled is the third demographic 

variable that is significantly related to the concern for 

"knowing how to study efficiently." The data in Table VII 

indicate that the greater the number of hours enrolled, 

the greater the concern. Full-time students express the 

most concern. 

The concern that was listed as fourth by Hispanic 

women students is "what courses to take." This concern 

does not relate significantly to any of the demographic 

variables. 

Choosing a career is listed as the fifth concern by 

Hispanic women students. This concern is significantly 

related to the 3 demographic variables of marital status, 

estimated annual income, and age. These data are shown in 

Table VIII. 

TABLE VIII 

SIGNIFICANT RELATIONSHIPS AMONG RESPONDENT 
CONCERN FOR CHOOSING A CAREER AND THE 

DEMOGRAPHIC VARIABLES OF MARITAL 
STATUS, INCOME, AND AGE 

Demographic 
Variable 

Total Sample 
(N = 209} 

Category* Demographic 
Variable 

N % N % 

Marital Status: 
Single 
Married 
Separated/Divorced 

99 
85 
24 

47.6 
40.9 
11.5 

46 
26 
16 

46.5 
30.6 
66.7 .05*** 
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TABLE VTTT—continued 

Demographic 
Variable 

Annual Income: 
$14,999 or below 
$15,000 - 29,999 
$30,000 and above 

Total Sample 
(N = 209) _ 

N 

110 
52 
47 

52.6 
24.9 
22.5 

Category* 

N 

53 
21 
14 

% 

48.2 
40.4 
29.7 

» * * 

.03**** 

Age Range: 
19 and under 

20 - 29 
30 - 39 
40 and over 

44 
83 
58 
24 

21 .1 
39.7 
27.8 
11.5 

27 
35 
22 
4 

61.3 
42.2 
37.9 
16.6 .02***** 

*Major-to-overwhelming concern 
**Significant at or beyond .05 level 

***Chi Square = 15.10 
****Chi Square = 16.34 

*****Chi Square = 23.35 

In regard to the relationship of marital status, the 

data indicate that divorced or separated Hispanic women 

students have the greatest concern about choosing a 

career. Single respondents show the least concern. 

Estimated annual income is the second demographic 

variable that is significantly related to this concern. 

The data in the table indicate that estimated annual 

income has an inverse relationship with degree of concern. 

Respondents that report the least income also report the 

greatest concern for choosing a career. 

The data in Table VII indicate that as age decreases, 

concern about career choice decreases. The younger the 

student, the more it is a concern. Respondents 40 years 

of age and over report a considerably lower degree oi 
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of age and over report a considerably lower degree of 

concern for choosing a career. Forty-two per cent of all 

respondents report a major to overwhelming concern (see 

Appendix E). 

"Coordinating studies with your job" is the sixth 

highest concern reported by the respondent Hispanic women. 

This concern is significantly related to hours employed 

per week and language usage. The data are shown in Table 

IX. 

TABLE IX 

SIGNIFICANT RELATIONSHIPS AMONG RESPONDENT CONCERN 
FOR COORDINATING THEIR STUDIES WITH THEIR JOB 

AND THE DEMOGRAPHIC VARIABLES OF HOURS 
EMPLOYED PER WEEK AND LANGUAGE USAGE 

Demographic 
Variable 

Total 
CN = 

Sample 
209) 

Category* 
Demographic 
Variable 

N % N % p'r5^ 

Hours Employed 
per Week; 
0 hours 
7-20 
21-40 

41 or more 

39 
38 

121 
11 

18.7 
18.2 
57.9 
5.3 

1 
17 
69 
4 

2.8 
44.7 
57.1 
36.4 .001*** 

Language Usage: 
Uses more Spanish 
Uses more English 

32 
173 

15.6 
84.4 

9 
82 

28.2 
47.4 .03**** 

**Significant at or beyond .05 level 
***Chi Square = 81.86 

****chi Square = 10.16 
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In regard to the relationship of hours employed per 

week to the concern of coordinating studies and job, the 

data indicate that respondents who are not working are the 

least concerned. Those working from 21 to 40 hours per 

week report the greatest concern, followed by those 

working from 7 to 20 hours. Surprisingly, those working 

41 hours per week or more report less concern than those 

working less hours per week# 

As shown by these data, Hispanic women students who 

use more English than Spanish state a greater concern. 

Respondents who use more Spanish than English report a 

substantially lower concern for this issue. 

The seventh concern reported by Hispanic women 

students is the need for financial information. This 

concern is significantly related to the demographic 

variable of income. These data are shown in Table X. 

TABLE X 

SIGNIFICANT RELATIONSHIPS AMONG RESPONDENT 
CONCERN FOR FINANCIAL INFORMATION 

AND THE DEMOGRAPHIC VARIABLE 
OF ANNUAL INCOME 

Demographic 
Variable 

Total Sample 
(N = 209) 

Catego ry* 
Demographic 
Variable 

N % N % P*3jC 

Annual Income: 
$14,999 or below 
$15,000 - 29,999 
$30,000 and above 

110 
52 
47 

52.6 
24.9 
22.5 

48 
19 
7 

43.7 
36.5 
14.9 .003*** 

**Significant at or beyond .05 level 
***Chi Square = 22.62 
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As shown by the data in Table X, the lower the annual 

income, the greater the concern. Respondents with an 

annual income of $14,999 or below report the greatest 

concern. Those with an annual income of $30,000 or more 

report the least concern. 

"Need for financial assistance" is the eighth highest 

reported concern of these respondent Hispanic women 

students. This concern is significantly related to the 2 

demographic variables of income and hours currently 

enrolled. These data are shown in Table XI. 

TABLE XI 

SIGNIFICANT RELATIONSHIPS AMONG RESPONDENT 
CONCERN FOR FINANCIAL ASSISTANCE AND THE 

DEMOGRAPHIC VARIABLES OF INCOME 
AND HOURS ENROLLED 

Demographic 
Variable 

Total Sample 
(N = 209) 

Category* Demographic 
Variable 

N % N % p** 

Annual Income: 
$14,999 or below 
$15,000 - 29,999 
$30,000 and above 

110 
52 
47 

52.6 
24.9 
22.5 

52 
24 
18 

47.7 
46.2 
38.3 t04*** 

Hours Enrolled: 
1 - 11 
12 and over 

151 
58 

72.2 
27.8 

44 
25 

28.5 
43.9 ,04**** 

*Average-to-major concern 
**Significant at or beyond .05 level 

***Chi Square = 15.55 
****Chi Square = 6.21 

In regard to the relationship of income to the 

concern for financial assistance, the data indicate that 
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respondents in the $14,999 and below income range report 

the greatest concern. Those in the highest income range 

report the least concern. 

In regard to the relationship of hours currently 

enrolled, the data indicate that as hours enrolled 

increased, concern for financial assistance also 

increased. Full-time students report a greater concern 

than part-time students. 

The ninth concern listed by Hispanic women students 

is "being treated seriously and equally by faculty and 

staff." Number of dependent children is the only 

demographic variable that is significantly related to this 

concern. These data are shown in Table XII. 

TABLE XII 

SIGNIFICANT RELATIONSHIPS AMONG RESPONDENT CONCERN FOR 
BEING TREATED SERIOUSLY AND EQUALLY BY FACULTY AND 

STAFF AND THE DEMOGRAPHIC VARIABLE OF 
NUMBER OF DEPENDENT CHILDREN 

Demographic 
Variable 

Total Sample 
(N = 209) 

Category* Demographic 
Variable 

N % N % p** 

Number of Dependent 
Children: 
None 125 59.8 46 36.8 
One 28 13.4 15 53.6 

Two 35 16.7 18 51.4 
Three 14 6.7 8 57.1 
Four or more 7 3.3 4 57.2 .006*** 

*No-to-minor concern 
**Significant at or beyond .05 level 

***Chi Square = 33.68 
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The data indicate that respondents with no children 

report the greatest concern. Generally, as number of 

children increased, concern decreased. Respondents with 

two children did not follow this pattern, but the 

difference is not substantial. 

The tenth issue of concern listed by Hispanic women 

students is "needing to be more assertive or forceful 

personally." This concern relates significantly to the 

demographic variable of number of dependent children. 

These data are shown in Table XIII. 

TABLE XIII 

SIGNIFICANT RELATIONSHIPS AMONG RESPONDENT CONCERN 
FOR BEING MORE ASSERTIVE OR FORCEFUL PERSONALLY 

AND THE DEMOGRAPHIC VARIABLE OF 
NUMBER OF DEPENDENT CHILDREN 

Demographic 
Variable 

Total Sample 
(N = 2 0 9 ) 

Category* Demographic 
Variable 

N % N % p * * 

Number of Dependent 
Children: 
None 1 2 5 5 9 . 8 6 7 5 3 . 6 
One 2 8 1 3 . 4 1 2 4 2 . 9 
Two 3 5 1 6 . 7 1 2 3 4 . 3 
Three 1 4 6 . 7 5 3 5 . 7 
Four or more 7 3 . 3 

. 
3 4 2 . 9 . 0 0 3 * * * 

*No-to-minor concern 
**Significant at or beyond .05 level 

***Chi Square = 35.21 

The data indicate that respondents with no children 

report the least concern about personal assertiveness. 

Respondents with 2 children indicate the greatest concern. 
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The respondents' concern for obtaining information on 

how to budget their income is the eleventh highest 

reported concern. This concern is significantly related 

to the demographic variable of age. These data are shown 

in Table XIV. 

TABLE XIV 

SIGNIFICANT RELATIONSHIPS AMONG RESPONDENT 
CONCERN FOR OBTAINING INFORMATION 

ON HOW TO BUDGET INCOME AND THE 
DEMOGRAPHIC VARIABLE OF AGE 

Demographic Total Sample Category* 

Variable (N = 209) 

N % N % 

Aee Range: 
25 56.8 19 and under 44 21.1 25 56.8 

20 - 29 83 39.7 47 56.6 

30 - 39 58 27.8 28 48.2 

40 and over 24 11.5 8 33.3 .03*** 

*Minor to average concern 
**Significant at or beyond .05 level 

***Chi Square = 26.74 

As shown by the data in Table XIV, the younger the 

student, the higher the degree of concern about budgeting 

income. Respondents forty years of age and over are the 

least concerned. 

"Coordinating studies with child care and family 

responsibilities" is the twelveth concern of these 

respondent Hispanic women. This concern is significantly 

related to the 6 demographic variables of marital status, 

income, age, number of hours currently enrolled, number of 
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dependent children, and language usage. These data are 

illustrated in Table XV. 

TABLE XV 

SIGNIFICANT RELATIONSHIPS AMONG RESPONDENT CONCERN FOR 
COORDINATING STUDIES WITH CHILD CARE AND FAMILY 
RESPONSIBILITIES AND THE DEMOGRAPHIC VARIABLES 

OF MARITAL STATUS, INCOME, AGE, NUMBER OF 
DEPENDENT CHILDREN, HOURS CURRENTLY 

ENROLLED AND LANGUAGE USAGE 

Demographic 
Variable 

Total 
(N = 

Sample 
209) 

Category^" 

N % N % 
2 

P 

Marital Status: 
Single 
Married 
Separated/Divorced 

99 
85 
24 

47.6 
40.9 
11.5 

87 
27 
10 

87.9 
31.8 
41.6 .0013 

Annual Income: 
$14,999 or below 
$15,000 - 29,999 
$30,000 and above 

110 
52 
47 

52.6 
24.9 
22.5 

83 
22 
20 

75.5 
42.3 
42.6 .0014 

Ase Range: 
19 and under 
20 - 29 
30 - 39 
40 and over 

44 
83 
58 
24 

21.1 
39.7 
27.8 
11.5 

37 
58 
17 
13 

84.1 
69.8 
29.3 
54.2 .0015 

Hours Currently 
Enrolled: 
1-11 
12 or more 

151 
58 

72.2 
27.8 

80 
45 

64.0 
36.0 .0046 

Number of Dependent 
Children: 
None 
One 
Two 
Three 
Four or more 

125 
28 
35 
14 
7 

59.8 
13.4 
16.7 
6.7 
3.3 

109 
7 
4 
3 
2 

87.2 
25.0 
11.4 
21.4 
28.6 .0017 



76 

TABLE XV—continued 

Demographic 
Variable 

Total 
_ (N . 

Sample 
= 209) 

Category^ 

N % N % 2 
P 

Language Usage: 
Uses more Spanish 
Uses more English 

34 
175 

15.6 
84.4 

11 
97 

33.3 
55.4 . 028 

9 No-to-minor concern 
r. Significant at or beyond .05 level 
, Chi Square = 69.40 
Chi Square = 27.78 

, Chi Square = 44.80 
7 Chi Square = 10.73 
„ Chi Square = 111.17 
8 Chi Square = 11.09 

In regard to the relationship of marital status, the 

data indicate that the single respondents have the least 

concern. Married respondents report the greatest concern. 

Over half of all respondents report no concern for this 

issue (see Appendix E). 

Estimated annual income is the second demographic 

variable that is significantly related to this concern. 

As shown by the data in Table XV, the lowest income 

bracket reports the least concern. Respondents in the 

$15,000 to $29,999 income range report the greatest 

concern. 

Age is the third demographic variable that relates 

significantly to this concern. The data indicate that 

respondents under 30 years of age report less concern than 

those who are over thirty. The 19 and under age group 
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have the least concern, while respondents who are between 

30 and 39 have the greatest concern. 

In regard to the relationship of number of hours 

currently enrolled, the data indicate that as hours 

enrolled increase, concern also increases. Part-time 

students report less concern than full-time students. 

In regard to number of dependent children, the data 

indicate that respondents with no children report the 

least concern. Mothers with two children report the 

greatest concern. It is important to note, however, that 

66 per cent of the respondents with children report major 

to overwhelming concern (see Appendix E). In regard to 

language usage, the data in indicate that respondents who 

use more English feel less concern than those who use more 

Spanish. 

The issue "self-confidence as a woman returning to 

school" is listed as the thirteenth concern by Hispanic 

women students. The 3 demographic variables of marital 

status, estimated annual income, and number of dependent 

children are significantly related to this issue. These 

data are shown in Table XVI. 
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TABLE XVI 

SIGNIFICANT RELATIONSHIPS AMONG RESPONDENT CONCERN 
FOR SELF-CONFIDENCE AS A WOMAN RETURNING TO 

SCHOOL AND THE DEMOGRAPHIC VARIABLES OF 
MARITAL STATUS, INCOME, AND NUMBER 

OF DEPENDENT CHILDREN 

Demographic 
Variable 

Total Sample 
(N = 209) 

N 

Category* 

N % 

Marital Status: 
Single 
Married 
Separated/Divorced 

99 
85 
24 

47.6 
40.9 
11.5 

67 
48 
10 

67.7 
56.5 
41.6 . 01*** 

Annual Income: 
$14,999 or below 
$15,000 - 29,999 
$30,000 and above 

110 
52 
47 

52.6 
24.9 
22.5 

71 
24 
31 

64.5 
46.2 
66.0 4 0 1 * * * * 

Number of Dependent 
Children: 
None 
One 
Two 
Three 
Four or more 

125 
28 
35 
14 
7 

59.8 
13.4 
16.7 
6.7 
3.3 

84 
16 
12 
9 
5 

67.2 
57.2 
34.3 
64.3 
71.4 t04***** 

*No-to-minor concern 
**Significant at or beyond .05 level 

***Chi Square = 18.66 
****Chi Square = 19.29 

*****Chi Square = 27.01 

In regard to the relationship of marital status, the 

data indicate that single respondents feel the least 

concern. Married women have less concern than the 

singles. Divorced or separated women report the greatest 

concern. 

In regard to the relationship of estimated annual 

income, the data indicate that respondents with an income 
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of $30,000 or more feel the least concern. Those in the 

lowest income range have less concern than those in the 

mid-income range. 

In regard to the relationship of number of dependent 

children, the data indicate that respondents with four or 

more children report the least concern. Although the data 

on the number of children show no significant direction, 

60 per cent of all respondents (see Appendix E) report 

no-to-minor concern. It is interesting to note that 

mothers with two children feel the greatest concern. 

The issue of concern listed fourteenth by Hispanic 

women students is "being treated seriously and equally by 

other students." This issue is significantly related to 

the demographic variable of number of hours currently 

enrolled. These data are shown in Table XVII. 

TABLE XVII 

SIGNIFICANT RELATIONSHIPS AMONG RESPONDENT CONCERN 
FOR BEING TREATED SERIOUSLY AND EQUALLY BY OTHER 

STUDENTS AND THE DEMOGRAPHIC VARIABLE 
OF HOURS CURRENTLY ENROLLED 

Demographic 
Variable 

Total Sample 

(N = 209) 

Category* Demographic 
Variable 

N % N % p** 

Hours Currently 
Enrolled: 
1-11 

12 or more 

151 
58 

72.2 
27.8 

101 
25 

66.9 
43.1 .005*** 

*No-to-minor concern 
**Significant at or beyond .05 level 

***Chi Square = 10.32 
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The data in Table XVII indicate that as number of 

hours enrolled increased, concern also increased. 

Part-time students report less concern than full-time 

student respondents. 

"Need for legal advice and aid" is listed as the 

fifteenth concern by Hispanic women students. This 

concern is significantly related to the 2 demographic 

variables of estimated annual income and age. These data 

are shown in Table XVIII. 

TABLE XVIII 

SIGNIFICANT RELATIONSHIPS AMONG RESPONDENT 
CONCERN FOR OBTAINING LEGAL ADVICE AND 

AID AND THE DEMOGRAPHIC VARIABLES 
OF ANNUAL INCOME AND AGE 

Demographic 
Variable 

Total Sample 
(N = 209) 

Category* Demographic 
Variable 

N % N % p** 

Annual Income: 
$14,999 or below 
$15,000 - 29,999 
$30,000 and above 

110 
52 
47 

52.6 
24.9 
22.5 

62 
34 
39 

56.4 
65.4 
82.9 .03*** 

Age Range: 
19 and under 
20 - 29 
30 - 39 
40 and over 

44 
83 
58 
24 

21.1 
39.7 
27.8 
11.5 

20 
58 
40 
17 

45.4 
69.8 
68.9 
70.9 .03**** 

*No to minor concern 
**Significant at or beyond .05 level 

***Chi Square = 16.83 
****Chi Square - 22.14 

In regard to the relationship of income, the data 

indicate that the higher the income of the respondent, the 
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less the concern. Those with an annual income of $30,000 

or over report the least concern, followed by those with 

an income of $15,000 to $29,999. Respondents in the 

lowest income range feel the greatest concern. 

In regard to the relationship of age, the data 

indicate that as age increases, concern decreases. 

Respondents 30 to 39 years of age do not follow this 

trend, but the difference is not substantial. Respondents 

40 years of age and over feel the least concern; those 19 

years old and under report the greatest concern. 

The respondents' concern for relationships with 

spouse as a result of becoming a student is the sixteenth 

highest reported concern. This concern relates 

significantly to the 6 demographic variables of marital 

status, estimated annual income, age, number of hours 

currently enrolled, number of dependent children, and 

language usage. These data are shown in Table XIX. 
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TABLE XIX 

SIGNIFICANT RELATIONSHIPS AMONG RESPONDENT CONCERN FOR 
RELATIONSHIP WITH SPOUSE AS A RESULT OF BEING 

A STUDENT AND THE DEMOGRAPHIC VARIABLES OF 
MARITAL STATUS, INCOME, AGE, NUMBER OF 
DEPENDENT CHILDREN, HOURS CURRENTLY 

ENROLLED AND LANGUAGE USAGE 

Demographic 
Variable 

Total 
(N = 

Sample 
209) 

Category 

N % N % 2 
P 

Marital Status: 
Single 
Married 
Separated/Divorced 

99 
85 
24 

47.6 
40.9 
11.5 

88 
32 
21 

88.9 
37.6 
87.5 .0013 

Annual Income: 
$14,999 or below 
$15,000 - 29,999 
$30,000 and above 

110 
52 
47 

52.6 
24.9 
22.5 

95 
24 
23 

86.4 
46.1 
49.0 .0014 

Age Range: 
19 and under 
20 - 29 
30 - 39 
40 and over 

44 
83 
58 
24 

21.1 
39.7 
27.8 
11.5 

38 
58 
31 
15 

86.3 
69.9 
53.5 
62.5 . 03 5 

Hours Currently 
Enrolled: 
1-11 
12 or more 

151 
58 

72.2 
27.8 

92 
50 

60.0 
86.2 .0016 

Number of Dependent 
Children: 
None 
One 
Two 
Three 
Four or more 

125 
28 
35 
14 
7 

59.8 
13.4 
16.7 
6.7 
3.3 

103 
18 
12 
6 
3 

82.4 
64.3 
34.3 
42.9 
42.9 .0017 



83 

TABLE X I X — c o n t i n u e d 

Demographic 
Variable 

Total 
(N = 

Sample 
= 209) 

Category^ 

N % N % 
2 

P 

Language Usage: 
Uses more Spanish 
Uses more English 

34 
175 

15.6 
84.4 

12 
114 

42.5 
73.1 .01 8 

t No-to-minor concern 
f Significant at or beyond .05 level 
, Chi Square = 68.28 
_ Chi Square = 43.11 

I Chi Square - 22.66 

7 Chi Square = 13.28 
o Chi Square = 56.05 

Chi Square = 12.65 

In regard to the relationship of respondents' marital 

status, the data show that single and separated or 

divorced respondents have the least concern. Married 

respondents report the most concern. 

In regard to the relationship of respondents' 

estimated annual income, the data indicate that 

respondents with an income of $14,999 or less feel the 

least concern. Respondents with an income of $15,000 to 

$29,999 show more concern than those in the $30,000 and 

over range. 

In regard to the relationship of respondents' age, 

the data indicate that respondents under 30 years of age 

show less concern. The 30 to 39 age group have the most 

concern. The 19 and under age group have the least 

concern. 
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In regard to the relationship of respondents' number 

of hours currently enrolled, the data indicate that as 

current hours enrolled increase, concern decreases. In 

regard to the relationship of respondents' number of 

dependent children, the data indicate that respondents 

with no children have the least concern. Those with one 

child also show substantial lack of concern. Mothers with 

two children show the greatest concern. It is interesting 

to note, however, that 50 per cent of respondents with 

three children report major-to-overwhelming concern (see 

Appendix E) . 

In regard to the relationship of respondents' 

language usage, the data indicate that respondents who use 

more English report less concern for relationships with 

their spouse than those who use more Spanish. 

The respondents' concern about relationships with 

their children as a result of becoming a student is the 

seventeenth reported concern. This concern is 

significantly related to the 5 demographic variables of 

marital status, estimated annual income, age, hours 

currently enrolled, and number of dependent children. 

These data are shown in Table XX. 
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TABLE XX 

SIGNIFICANT RELATIONSHIPS AMONG RESPONDENT CONCERN 
FOR THEIR RELATIONSHIP WITH THEIR CHILDREN AND 
THE DEMOGRAPHIC VARIABLES OF MARITAL STATUS, 

INCOME, AGE, HOURS CURRENTLY ENROLLED, 
AND NUMBER OF DEPENDENT CHILDREN 

Demographic 
Variable 

Total Sample 
(N = 209) 

C lategory^ Demographic 
Variable 

N % N % 2 
P 

Marital Status: 
Single 
Married 
Separated/Divorcec 

99 
85 
24 

47.6 
40.9 
11.5 

97 
42 
13 

97.6 
49.4 
54.2 .0013 

Annual Income: 
$14,999 or below 
$15,000 - 29,999 
$30,000 and above 

110 
52 
47 

52.6 
24.9 
22.5 

98 
29 
26 

89.1 
55.8 
55.3 .0014 

Age Range: 
19 and under 
20 - 29 
30 - 39 
40 and over 

44 
83 
58 
24 

21.1 
39.7 
27.8 
11.5 

43 
70 
24 
16 

97.8 
84.3 
41.3 
66.6 .0015 

Hours Currently 
Enrolled: 
1-11 
12 or more 

151 
58 

72.2 
27.8 

103 
50 

68.2 
86.2 . 03 6 

Number of Dependent 
Children: 

None 
One 
Two 
Three 
Four or more 

125 
28 
35 
14 
7 

59.8 
13.4 
16.7 
6.7 
3.3 

122 
15 
10 
3 
3 

97.6 
53.6 
28.5 
21.4 
42.9 .037 

1 
2 
3 
4 
5 
6 
7 

No-to-minor concern 
Significant at or beyond .05 level 
Chi Square = 80.10 
Chi Square = 39.57 
Chi Square = 63.94 
Chi Square = 6.92 
Chi Square =148.27 
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In regard to the relationship of marital status, the 

data indicate that single respondents are the least 

concerned with this issue. Divorced and separated 

respondents feel less concern than the married group. 

In regard to the relationship of estimated annual 

income, the data indicate that as income increases, 

concern also increases. The lowest income bracket reports 

the least concern. Respondents in the highest income 

bracket have the greatest concern. 

In regard to the relationship of current number of 

hours enrolled, the data indicate that as hours enrolled 

increase, concern decreases. Full-time students report 

less concern than part-time students. 

As shown by the data in Table XX, respondents under 

30 years of age report less concern for this item than 

respondents 30 years of age and over. Respondents who are 

19 years of age and under report the least concern. 

In regard to the relationship of number of dependent 

children, the data indicate that respondents with no 

children have almost no concern. Those with one child 

report a greater concern than the other mothers. It is 

important to note, however, that almost 50 per cent of all 

respondents with two to four children report 

major-to-overwhelming concern for this issue (see Appendix 

E). 
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The respondents' concern about their relationship 

with their parents as a result of becoming a student is 

the eighteenth reported concern. This concern is 

significantly related to the 4 demographic variables of 

marital status, estimated annual income, age, and hours 

currently enrolled. These data are shown in Table XXI. 

TABLE XXI 

SIGNIFICANT RELATIONSHIPS AMONG RESPONDENT CONCERN 
FOR THEIR RELATIONSHIP WITH THEIR PARENTS AND 
THE DEMOGRAPHIC VARIABLES OF MARITAL STATUS, 

INCOME, AGE, AND HOURS ENROLLED 

Demographic Total Sample Category^ 

Variable (N = . 209) 

N % N % 2 
P 

Marital Status: 
Single 99 47.6 61 62.2 

Married 85 40.9 73 85.9 O 
Separated/Divorced 24 11.5 19 79.2 . 005 

Annual Income: 
$14,999 or below 110 52.6 72 66.1 

$15,000 - 29,999 52 24.9 42 80.8 

$30,000 and above 47 22.5 40 85.1 .014 

Age Range: 
19 and under 44 21.1 22 50.0 

20 - 29 83 39.7 61 74.4 

30 - 39 58 27.8 50 86.2 

40 and over 24 11.5 21 87.5 .001 D 

Hours Currently 
Enrolled: 
1-11 151 72.2 118 78.7 £ 

12 or more 58 27.8 36 62.1 .04 

1 
2 
3 
4 
5 
6 

No-to-minor concern 
Significant at or beyond .05 level 
Chi Square = 21.63 
Chi Square = 18.94 
Chi Square = 34.93 
Chi Square = 6.00 
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The data shown in Table XXII indicate that married 

women have the least concern for relationships with their 

parents as a result of becoming a student. Separated or 

divorced respondents report a substantial lack of concern. 

Single respondents have the most concern. 

Income is the second demographic variable that is 

significantly related to this concern. The data in Table 

XXI indicate that the higher the income the less the 

concern. Respondents in the highest income bracket report 

the least concern. 

In regard to the relationship of age, the data 

indicate that as the age range of respondents increases, 

concern for this issue decreases. The data also indicate 

that as number of hours enrolled increases, concern also 

increases. Part-time students feel less concern than 

full-time students. 

The respondents' concern that success may lead to 

social difficulties is the nineteenth highest concern 

reported. This concern is significantly related to the 3 

demographic variables of marital status, estimated annual 

income, and number of hours currently enrolled. These data 

are shown in Table XXII. 
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TABLE XXII 

SIGNIFICANT RELATIONSHIPS AMONG RESPONDENT CONCERN 
THAT SUCCESS IN SCHOOL MAY LEAD TO SOCIAL 

DIFFICULTIES AND THE DEMOGRAPHIC 
VARIABLES OF MARITAL STATUS, 
INCOME, AND HOURS ENROLLED 

Demographic 
Variable 

Total 
( N = 

Sample 
• 2 0 9 ) 

Category* 

N % N % p * * 

Marital Status: 
Single 
Married 
Separated/Divorced 

9 9 
8 5 
2 4 

4 7 . 6 
4 0 . 9 
1 1 . 5 

7 2 
7 2 
1 8 

7 2 . 7 
8 4 . 7 
7 5 . 0 . 0 2 * * * 

Annual Income: 
$ 1 4 , 9 9 9 or below 
$ 1 5 , 0 0 0 - 2 9 , 9 9 9 
$ 3 0 , 0 0 0 and above 

1 1 0 
5 2 
4 7 

5 2 . 6 
2 4 . 9 
2 2 . 5 

8 1 
3 8 
4 4 

7 3 . 0 
7 3 . 7 
9 3 . 7 # 0 3 * * * * 

Hours Currently 
Enrolled: 
1 - 1 1 

1 2 or more 

1 5 1 

5 8 

7 2 . 2 
2 7 . 8 

1 2 4 

3 9 

8 2 . 1 
6 7 . 2 . 0 5 * * * * * 

*No-to-minor concern 
**Significant at or beyond .05 level 

***Chi Square = 18.03 
****Chi Square = 16.93 

* * * * * C h i Square = 5.88 

The data in Table XXII indicate that married 

respondents have the least concern for this issue. 

Separated or divorced respondents have less of a concern 

than single respondents. 

In regard to estimated annual income, the data 

indicate that as income increases, concern decreases. 

Respondents in the lowest income bracket report the 

greatest concern. 
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In regard to number of hours currently enrolled, the 

data shown in Table XXII indicate that respondents 

enrolled for fewer hours have less concern. Full-time 

students feel more concern. 

The respondents' concern for their relationship with 

other women friends as a result of becoming a student is 

the twentieth reported concern. This issue relates 

significantly to the 2 demographic variables of origin and 

age. These data are shown in Table XXIII. 

TABLE XXIII 

SIGNIFICANT RELATIONSHIPS AMONG RESPONDENT 
CONCERN FOR THEIR RELATIONSHIP WITH 
WOMEN FRIENDS AND THE DEMOGRAPHIC 

VARIABLES OF AGE AND ORIGIN 

Demographic 
Variable 

Total 
CN = 

Sample 
209) 

Category* 

N X ~ N % p** 

Age Range: 
19 and under 44 21.1 28 63.6 
20 - 29 83 39.7 62 74.7 
30 - 39 58 27.8 48 82.8 
40 and over 24 11.5 21 87.5 .006*** 

Origin: 
Cuban 6 2.9 5 83.3 
Puerto Rican 13 6.3 8 61.6 
Central America 2 1.0 2 100.0 
Mexican 18 8.7 13 72.2 
Mexican-American 155 74.5 119 76.8 
South American 10 4.8 7 70.0 
Other Hispanic 4 1.9 4 100.0 # 04**** 

*No-to-minor concern 
**Significant at or beyond .05 level 

***Chi Square = 27.66 
****Chi Square = 6.18 
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In regard to age, the data in Table XXIII indicate 

that the older the respondent, the less of a concern for 

relationships with other women friends. It is important 

to note that 55 per cent of all respondents report this 

issue to be of no-to-minor concern (see Appendix E). 

Origin is the second demographic variable that is 

significantly related to this concern. In fact, "your 

relationship with other women friends as a result of 

becoming a student" is the only concern that is 

significantly related to origin. The data indicate that 

Mexican Americans (N = 155) comprise the largest 

respondent subgroup. Only 2 respondents reported to be 

from Central America and 4 reported to be other Hispanic 

groups. The data were collapsed into a 2 by 3 table 

reporting Mexican Americans and all other Hispanic 

subgroups. These data indicate that Mexican-American 

women students feel less concern for this issue than the 

other Hispanic female students. Seventy-six per cent of 

all respondents report this issue to be of no-to-minor 

concern (see Appendix E). 

The respondents' concern for their personal 

relationships with men as a result of becoming a student 

is the twenty-first reported concern. This concern is 

related significantly to the 3 demographic variables of 

marital status, annual income, and age. These data are 

shown in Table XXIV. 
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TABLE XXIV 

SIGNIFICANT RELATIONSHIPS AMONG RESPONDENT CONCERN 
FOR PERSONAL RELATIONSHIPS WITH MEN AS A RESULT 

OF BEING A STUDENT AND THE DEMOGRAPHIC 
VARIABLES OF MARITAL STATUS, 

INCOME, AND AGE 

Demographic Total Sample Category* 
Variable CN = * 209) 

N % N % 

Marital Status: 
Single 99 47.6 72 72.7 
Married 85 40.9 72 85.7 
Separated/Divorced 24 11.5 18 75.0 .009*** 

Annual Income: 
$14,999 or below 110 52.6 80 72.8 
$15,000 - 29,999 52 24.9 39 76.5 
$30,000 and above 47 22.5 44 93.6 .03**** 

Age Range: 
19 and under 44 21.1 30 68.2 
20 - 29 83 39.7 61 74.4 
30 - 39 58 27.8 49 84.5 
40 and over 24 11.5 

• 

23 95.9 .01***** 

**Significant at or beyond .05 level 
***Chi Square = 20.31 

****Chi Square = 16.82 
*****Chi Square = 24.64 

The data shown in Table XXIV indicate that married 

respondents have the least concern. The data for 

separated or divorced respondents are next, followed by 

single respondents who have the greatest concern. 

There is an inverse relationship between income and 

concern. The data indicate that as income increases, 

concern for this issue decreases. 

The third demographic variable that is significantly 

related to this issue is age. The data indicate that as 
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age range increases, concern for this issue decreases. In 

fact, 78 per cent of all Hispanic women students report 

no-to-minor concern for this issue (see Appendix E). 

The twenty-second and twenty-third issues of concern 

are not significantly related to any of the 8 demographic 

variables. 

Significant Chi Square Patterns for 
Each of the Eight Demographic 

Variables 

This section presents the significant chi square 

relationships (at or beyond the .05 level) covered in the 

previous section but reported from the perspective of the 

demographic variables. Each demographic variable is 

discussed individually. The data presented in Table XXV 

summarize these significant relationships. The 

presentation of data starts with the demographic variables 

having the greatest number of significant relationships to 

those having the least. 

TABLE XXV 

SIGNIFICANT CHI SQUARE RELATIONSHIPS BETWEEN 
EACH DEMOGRAPHIC VARIABLE AND THE ISSUES 
OF CONCERN TO HISPANIC FEMALE STUDENTS 

Demographic 
Variable 

Issues of Concern 
Listed by x Con-
tingency Coefficient 

Level of 
Signifi-

cance 

Estimated Annual How to study .001 
Income Coordinating child/ 

family responsibility .001 
Relationship with spouse .001 
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Issues of Concern 
Listed by x Con-

Level of 
Demographic 

Issues of Concern 
Listed by x Con- Signifi-

Variable tingency Coefficient cance 

Estimated Annual Relationship with child .001 
Income Financial information .003 

(continued) Succeeding in college .01 
Self-confidence .01 
Relationship w/parents .01 
Choosing a career .03 
Legal advice and aid .03 
Social difficulties .03 
Relationship with men .03 
Job after graduation .04 
Financial assistance .04 

Age Job after graduation 
Coordinating child/ 

.001 

family responsibility .001 
Relationship w/children .001 
Relationship w/parents .001 
Relationship with other 

women friends .006 
Relationship with men .01 
Succeeding in college .02 
Choosing a career .02 
Legal advice and aid .03 
Budgeting income .03 
Relationship w/spouse .03 

Marital status Coordinating child/ 
family responsibility .001 

Relationship w/spouse .001 
Relationship w/children .001 
Relationship w/parents .005 
Relationship with men .009 
Self-confidence .01 
Social difficulties .02 
How to study .03 
Succeeding in college .04 
Choosing a career .05 

Number of hours Relationship w/spouse .001 
enrolled Coordinating child/ 

family responsibility .004 
Treated seriously and 

equally by students .005 
How to study .03 
Relationship w/children .03 
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TABLE X X V — c o n t i n u e d 

Demographic 
Variable 

Issues of Concern 
Listed by x Con-
tingency Coefficient 

Level of 
Signifi-

cance 

Number of hours 
enrolled 

(continued) 

Financial assistance 
Relationship w/parents 
Social difficulties 

.04 

.04 

.05 

Number of 
dependent 
children 

Coordinating child/ 
family responsibility 

Relationship w/spouse 
Relationship w/children 
Being assertive/forceful 
Treated seriously and 

equally by faculty 
Self-confidence 

.001 

.001 

.001 

.003 

.006 

.04 

Language Usage Relationship w/spouse 
Coordinating child/ 

family responsibility 
Coordinating with job 

.01 

.02 

.03 

Number of hours 
employed 

Coordinating with job 
Succeeding in college 

.001 

.05 

Origin 
Relationship with other 

women friends .04 

The data shown in the table indicate that estimated 

total annual income is significantly related to 14 of the 

23 issues of concern. Age range of respondents is 

significantly related to 11 issues of concern. Marital 

status is significantly related to 10 concerns, number of 

hours enrolled is related to 8, and number of dependent 

children is significantly related to 6 concerns, language 

usage to 3 concerns, and number of hours employed to 2 

concerns. One item, origin, shows only one significant 

chi square relationship out of the possible 23 concerns. 
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In summary, all 8 of the demographic variables report 

a significant chi square relationship at or beyond the .05 

level to at least 1 issue of concern. Five of the 8 

demographic variables are significantly related to at 

least 6 of the 23 concerns. The patterns for each of the 

8 variables are discussed below. 

Estimated Total Annual Income 

Data for this variable show the greatest number of 

significant chi square relationships at or beyond the .05 

level. Fourteen issues are related. The following 5 

major trends emerge relative to issues of concern and the 

estimated total annual income of Hispanic women students. 

The patterns are as follows: 

1. Hispanic female students in the lowest income 

bracket ($0-14,999) report the greatest degree of concern 

on 6 of the 14 issues as follows: (a) getting a good job 

after graduation, (b) ability to succeed in college, (c) 

how to study efficiently, (d) what career to choose, (e) 

need for financial information, (f) and need for financial 

assistance. 

2. Hispanic female students in the $30,000 and above 

annual income range report the least amount of concern for 

5 of the issues. These concerns are (a) getting a good 

job after graduation, (b) ability to succeed in college, 

(c) knowing how to study efficiently (d) what career to 

choose, and (e) need for financial information. 
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3. Respondents in the $15,000-29,999 and those in 

the $30,000 and above income ranges report considerably 

less concern for "need for financial assistance" than 

those in the lowest income bracket. 

4. Hispanic female students in the $0-14,999 income 

range report the least concern for (a) coordinating 

studies with child care/family responsibilities, (b) 

relationship with spouse as a result of becoming a 

student, and (c) relationships with children as a result 

of becoming a student. 

5. Respondents in the $30,000 income range show the 

least concern for (a) self—confidence as a woman returning 

to school, (b) need for legal advice and aid, (c) 

relationship with parents as a result of becoming a 

student, (d) fear that success in school may lead to 

social difficulties, and (e) personal relationships with 

men as a result of becoming a student. 

Respondent Age Range 

Data for this variable show a significant chi square 

(p <..05) relationship to 11 of the issues of concern. The 

following 6 major patterns appear: 

1. Hispanic female students in the 19 and under age 

range report the greatest degree of concern for 4 of the 

11 significantly related issues: (a) getting a good job 

after graduation, (b) ability to succeed in college, (c) 
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what career to choose, (d) need for information on how to 

budget income. 

2. In direct contrast, respondents in the 40 years 

of age and over group report the least concern for the 

exact 4 issues of concern mentioned above that the 19 and 

under group regard as having great importance. 

3. Respondents in the 19 and under age group report 

the least concern for (a) coordinating studies with child 

care and family responsibilities, (b) relationship with 

spouse as a result of becoming a student, and (c) 

relationship with children as a result of becoming a 

student. 

4. Respondents who are 40 years of age and over 

report the least concern for (a) need for legal advice and 

aid, (b) relationship with parents as a result of becoming 

a student, (c) relationship with other women friends as a 

result of becoming a student, and (d) personal 

relationships with men as a result of becoming a student. 

5. Hispanic female students in the 30 to 39 age 

group report the greatest concern for (a) coordinating 

studies with child care/family responsibilities, (b) 

relationship with their spouse as a result of becoming a 

student, and (c) relationship with children as a result of 

becoming a student. 

6. The 19 and under age group report the greatest 

concern for (a) need for legal advice and aid, (b) 

relationship with parents as a result of becoming a 
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student, (c) relationship with other women friends as a 

result of becoming a student, and (d) personal 

relationships with men as a result of becoming a student. 

Marital Status 

The data for this variable are significantly related 

2 

(x , p <^.05) to 10 of the 23 issues of concern. Five 

major patterns are evident in these significant 

relationships. These patterns are as follows: 

1. Single Hispanic female students report the 

greatest concern for only the one issue of knowing how to 

study efficiently. Divorced or separated respondents 

report the greatest concern for (a) their ability to 

succeed in college and (b) what career to choose. 

2. Married respondents report the least concern for 

(a) ability to succeed in college, (b) how to study 

efficiently, and (c) what career to choose. 

3. Single respondents report the least concern for 

(a) coordinating studies with child care and family 

responsibilities, (b) self-confidence as a woman returning 

to school, (c) relationships with spouse as a result of 

becoming a student, and (d) relationships with their 

children as a result of becoming a student. 

4. Married respondents report the least concern for 

(a) relationship with parents as a result of becoming a 

student, (b) concern that success in school may lead to 

social difficulties, and (c) personal relationships with 
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men as result of becoming a student. They do, however, 

report more concern for the issues directly related to 

married life: (a) coordinating studies with child care 

and family responsibilities, (b) relationships with 

spouse, and (c) relationships with children as a result of 

becoming a student. 

Current Number of Hours Enrolled 

The data for this variable are significantly related 

2 

(x , p <_ .05) to 8 of the 23 issues of concern. Three 

major trends are observed: 

1. Full-time Hispanic women students report a 

greater concern than those enrolled part-time on (a) 

knowing how to study efficiently and (b) need for 

financial assistance. 

2. Part—time respondents report less concern than 

those enrolled full-time on (a) coordinating studies with 

child care and family responsibilities, (b) being treated 

seriously and equally by other students, (c) relationships 

with spouse as a result of becoming a student, (d) 

relationship with parents as a result of becoming a 

student, and (e) concern that success in school may lead 

to social difficulties. 

3. Full-time respondents report less concern than 

part-time respondents for the only 1 issue of relationship 

with their children as a result of becoming a student. 
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Number of Dependent Children 

The data for this variable are significantly related 

2 

(x , p < .05) to 6 of the 23 issues of concern. Four 

major trends emerge: 

1. Respondents with 4 or more children report the 

least concern for (a) being treated seriously and equally 

by faculty and staff and (b) self-confidence as a woman 

returning to school. 

2. Respondents with no children report the least 

concern for (a) needing to be more assertive or forceful 

personally, (b) coordinating studies with child care and 

family responsibilities, (c) relationships with spouse as 

a result of becoming a student, and (d) relationships with 

children as a result of becoming a student. 

3. Respondents with no children report the greatest 

concern for being treated seriously and equally by faculty 

and staff; those with 3 children report the greatest 

concern for relationships with their children as a result 

of becoming a student. 

4. Mothers with 2 children report the greatest 

concern for (a) needing to be more assertive or forceful 

personally, (b) coordinating studies with child care and 

family responsibilities, (c) self—confidence as a woman 

returning to school, and (d) relationships with spouse as 

a result of becoming a student. 
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Language Usage 

The data for this variable are found to be 

2 

significantly related (x , p .05) to 3 of the 23 issues 

of concern. Two trends are evident: 

1. Respondents who use more English than Spanish 

report a greater concern for coordinating studies with 

their job than respondents who use more Spanish than 

English. 

2. Respondents who use more English than Spanish 

report less concern than respondents who use more Spanish 

for (a) coordinating studies with child care and family 

responsibilities and (b) relationships with spouse as a 

result of becoming a student. 

Current Number of Hours Employed Weekly 

The data for this variable are significantly related 

2 

(x , p _< .05) to 2 of the 23 issues of concern. The 

following patterns emerge: 

1. Respondents working from 21 to 40 hours per week 

report the greatest degree of concern for (a) ability to 

succeed in college and (b) coordinating studies with jobs, 

2. Respondents not gainfully employed report the 

least concern for (a) ability to succeed in college and 

(b) coordinating studies with jobs. 
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Origin 

The data for this variable are significantly related 

2 

(x =6.18, df=2, p < .04) to 1 of the 23 issues of concern. 

Mexican-American respondents report less concern than all 

other Hispanic respondents for their relationships with 

other women friends as a result of becoming a student. 

Responses to Research Questions 

In the following subsections, answers are given to 

the research questions that are presented in Chapter I to 

be used as a guide for this study. Data are included, 

where applicable, from the previous analysis of data. 

Research Question One 

Research question one asks, "What are the 

characteristics of this group of Hispanic women students?" 

The data indicate that the most frequently occurring 

percentage of respondents are Mexican American, single, 

and have no children. They are typically 28 years of age 

and report an annual family income of under $15,000. 

Respondents work an average of 27 hours per week and are 

only part-time students. They prefer to use English 

rather than Spanish. 

Research Questions Two and Three 

Research question two asks, "What are the concerns of 

this group of students?" Research question three asks, 
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"What degree of importance is attached to these concerns 

by Hispanic women?" Both questions are answered by 

analyzing data in survey instrument asking respondents to 

use Likert-type scale in reacting to twenty-three possible 

concerns. 

The seven most frequently mentioned concerns (from 

highest to lowest mean degree of concern) are getting a 

good job after graduation, concern about ability to 

succeed in college, knowing how to study efficiently, 

knowing what courses to take and what career to choose, 

coordinating studies with job, and need for financial 

information. Table III has complete listing of concerns. 

The open-end question only served to validate the concerns 

already listed on the questionnaire as respondents 

primarily restated these concerns. 

Research Question Four 

Research question four asks, "What are the 

relationships between the identified concerns of this 

group of Hispanic women students and specific group 

ethnicity, marital status, estimated annual income, age, 

number of hours currently enrolled, number of dependent 

children, number of hours employed per week, and language 

usage (English or Spanish)?" The data indicate that out 

of the possible 184 combinations of 8 demographic 

variables with 23 concerns, 54 relationships are 

significant (at or beyond the .05 level) using chi square 
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tests of significance. The data presented in Tables IV 

and XXV summarize these relationships. 



CHAPTER V 

SUMMARY OF MAJOR FINDINGS, CONCLUSIONS, 

DISCUSSION, AND RECOMMENDATIONS FOR 

FUTURE RESEARCH 

Summary of Major Findings 

This study is concerned with the problem of 

determining and analyzing the characteristics and 

concerns of Hispanic women who are enrolled in a large 

metropolitan community college district. The purposes 

include the investigation of the specific group 

ethnicity, marital status, annual income, age, number 

of hours currently enrolled, number of dependent 

children, number of hours employed per week, and 

language usage. It is hoped that an identification of 

the concerns and a determination of the degree of 

importance placed on these potential problems will 

provide an adequate assessment of the relationships 

between the demographic characteristics and the degrees 

of concern about the specific problems of these 

Hispanic women students. 

106 
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Population of the Study 

The study population is composed of 748 Hispanic 

female students from the Tarrant County Junior College 

District. Each was enrolled for at least one credit hour 

during the Fall Semester of the 1984-1985 academic year. 

The sample for the study is composed of 400 randomly 

selected students from this population. A 52 per cent 

return was determined to be an appropriate sample size for 

this study. 

Statistical Procedures 

The analysis of questionnaire responses was computer 

generated using the Statistical Package for the Social 

Sciences-X (12). Descriptive statistics were gathered to 

show mean, mode, standard deviation, response frequencies, 

and percentages for the concerns of Hispanic women 

students and the demographic data. Crosstabulations 

showing frequency distributions and percentages for each 

variable were generated for chi square analysis. The 

open-end questions were tabulated by hand and prepared for 

narrative summarization of the most frequently mentioned 

survey responses. Since many of these responses consisted 

of repetition of concerns already listed in the 

questionnaire, they are not included. 
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Summary of Data Findings 

As a result of the data analyses, the following data 

findings are presented in brief. 

1. Seventy-four per cent of all the respondents are 

Mexican-American. 

2. Almost three-fourths (73%) of all respondents are 

part-time students. 

3. Over half (58%) of all respondents are working 

from 21-40 hours per week. 

4. Over half (53%) of all respondents reported an 

estimated annual income of under $15,000. 

5. The respondents indicated that getting a good job 

after graduation was their primary concern. This was 

reported to be of major to overwhelming concern to 61 per 

cent of all respondents. Students in the lowest income 

bracket and those in the youngest age range reported the 

most intense concern for this issue. 

6. Ability to succeed in college was the second 

highest reported concern. Over half (53) of all 

respondents reported major to overwhelming concern for 

this issue. 

7. Knowing how to study efficiently, what courses to 

take, and what career to choose are the third, fourth, and 
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fifth, highest reported concerns. (Complete listing of 

all twenty-three concerns are included in Table III, 

Chapter IV.) 

8. The lower the income, the greater the concern for 

(a) getting a good job after graduation, (b) ability to 

succeed in college, (c) knowing how to study efficiently, 

(d) knowing what career to choose, and (e) need for 

financial information and assistance. 

9. Of all respondents, those in the lowest income 

range (below $15,000) and those in the youngest age range 

(nineteen and below) reported less concern for 

coordinating studies with child care and family 

responsibilities, relationship with spouse, and 

relationship with children as a result of becoming a 

student. 

10. Respondents in the highest income bracket 

($30,000 and above) reported less concern for 

self-confidence as a woman returning to school, need for 

legal advice and aid, relationship with parents, fear that 

success in school may lead to social difficulties, and 

personal relationships with men as a result of becoming a 

student. 
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11. The younger the student, the greater the concerns 

for (a) getting a good job after graduation, (b) ability 

to succeed in college, (c) knowing what career to choose, 

and (d) need for information on how to budget income. 

12. More so than all other respondents, respondents 

nineteen years old and below reported more of a concern 

for legal advice and aid, relationship with parents, 

relationship with other women friends, and personal 

relationships with men. As age increased, concern for 

these issues decreased. 

13. Respondents thirty to thirty-nine years of age 

reported more of a concern than other age groups for 

multiple-role issues of coordinating studies with child 

care and family responsibilities, their relationship with 

their spouse as a result of becoming a student, and their 

relationship with their children as a result of becoming a 

student. 

14. Of all respondents, single respondents reported 

the greatest concern for knowing how to study efficiently 

and less concern for self-confidence as a woman returning 

to school. 
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15. Divorced or separated respondents reported the 

greatest concern for their ability to succeed in college 

and knowing what career to choose. 

16. Married respondents report the least concern for 

their ability to succeed in college, how to study 

efficiently, and what career to choose. They also 

reported less concern for their relationship with parents, 

fear that success in school may lead to social 

difficulties, and their personal relationships with men. 

17. As expected, the data indicated that married 

respondents have more of a concern than other respondents 

for coordinating studies with child care and family 

responsibilities, their relationship with spouse, and 

their relationship with their children as a result of 

becoming a student. 

18. Respondents who have no children reported less 

concern about needing to be more assertive or forceful, 

and with their relationship with husbands. They reported 

more than other respondents their concern for being 

treated seriously and equally by faculty and staff. 

19. Respondents who had two children reported more 

concern about needing to be assertive, coordinating 

studies with child care and family responsibilities, 
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self-confidence as a woman returning to school, and their 

relationship with their spouse. 

20. Respondents who have four or more children 

reported less concern than all other respondents about 

being treated seriously and equally by faculty and staff 

and having self-confidence as a woman returning to school. 

21. Respondents enrolled for twelve or more hours 

reported a greater concern than those enrolled for eleven 

hours or less about knowing how to study efficiently, and 

the need for financial assistance. 

22. Part-time student respondents also reported less 

concern than those enrolled full-time about coordinating 

studies with child care and family responsiblities, being 

treated seriously and equally by other students, 

relationship with husbands, relationship with parents, and 

concern that success in school may lead to social 

difficulties. 

23. The data indicate that respondents who use 

English more so than Spanish reported a greater concern 

for coordinating studies with child care and family 

responsibilities and for their relationship with their 

husbands as a result of becoming a student. 
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24. Respondents who work twenty-one to forty hours 

per week reported the greatest concern about their ability 

to succeed in college and coordinating their studies with 

their job. 

25. Respondents not gainfully employed reported the 

least concern for their ability to succeed in college. 

26. Mexican-American respondents reported less 

concern for their relationships with other women friends 

as a result of becoming a student than all other Hispanic 

respondents. 

27. The open-end question validated the concerns 

already listed because respondents repeated these 

concerns. Conflict between the multiple roles of the 

r e s p o n d e n t s — a s wife, mother, and s t u d e n t — i s the most 

frequently mentioned concern (N = 11). 

Conclusions 

The following conclusions are based on the analyses 

and interpretation of data gathered for this study. 

1. Generally, younger students appear to have 

different motivations than older students for attending 

college. 



114 

2. Younger students are more likely than their older 

counterparts to view education as a means of securing a 

brighter financial future. 

3. Older students are more confident of their 

academic abilities and less apprehensive of career issues 

than the younger students. 

4. Low socio-economic status is related to the 

number and degree of concerns experienced by Hispanic 

women; the lower the income of these women, the greater 

their concerns. 

5. Hispanic women whose annual income is under 

$15,000 are more likely to drop out of school. 

6. Married life seems to be conducive to collegiate 

satisfaction because married respondents report less 

concerns than single, separated, or divorced Hispanic 

women. 

7. Full-time students may be more aware of their 

academic needs, and potential financial obstacles. 

8. Respondents who have no children experience more 

difficulties in college. 

9. Hispanic women who use Spanish more so than 

English appear to be more enmeshed in the traditional 

Mexican family system. 
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10. Respondents who work from twenty-one to forty 

hours per week while attending college and fulfilling 

other roles (wife, mother, etc.) have more problems than 

students who are not working or who are working fewer 

hours. 

11. Since almost two-thirds of all respondents are 

part-time students, it may be predicted that they are more 

likely to drop out. 

Discussion 

The discussion is presented according to four general 

categories or topics. These categories are demographic 

data, educational issues, role conflict, and comparison 

with related studies. 

Demographic Data 

Although Hispanics are the fastest growing minority 

group in the country, they are still greatly under 

represented on college campuses. The United States Census 

(14) reports that Mexican Americans comprise the largest 

subgroup of Hispanics in the country. The largest 

subgroup of respondents (74%) is also reported to be 

Mexican American. Similiar to studies (2, 4, 5, 7, 9, 10, 

15) which report Hispanics to be at the lowest financial 
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indices and at low socio-economic levels, the greatest 

percentage of all respondents (53%) report an annual 

income of less than $15,000. If Hispanic female students 

and other minorities can be recruited and retained in the 

educational system, not only will these students and the 

entire system benefit, but the quality of democratic 

society will be enhanced by providing better informed 

citizens. 

Educational Issues 

Dearman (6) and Astin (2) both report that being a 

part-time student is negatively related to college 

persistence. The American Council on Education (1) states 

that part—time students are disqualified from receiving 

financial aid. Since the respondents to this study 

indicated that they are mainly part-time students (73%) 

and may not be eligible for any type of financial 

assistance while they are in school, they are therefore 

more likely to drop out of school. 

Over half (58%) of all respondents work from 

twenty-one to forty hours per week, and most of these 

students reported working full-time (40 hours). Casas and 

Ponterotto (5) however, found that Mexican-American 

students in California work an average of twenty—four 
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hours per week. Since working full-time was found by 

Astin (2) to be negatively related to college persistence, 

and since the great majority of these Hispanic women are 

both full-time employees and part-time students, they are 

high attrition risks. In order to retain these students, 

efforts must be geared toward making finanical aid 

available to these students so that they can reduce their 

outside employment and devote more time toward completion 

of their academic program. 

Financial obstacles have also been cited in numerous 

studies (4, 5, 7, 9, 15) as impeding the Hispanic woman's 

persistence in higher education. Over half of all 

respondents (52.6%) reported to have an annual income of 

under $15,000. The need for financial information and the 

need for financial assistance were reported to be the 

seventh and eighth highest reported concerns of these 

women. With the cost of going to college increasing, 

Hispanic women need to be aware of the various types of 

financial aid packages available to them. Vasquez notes, 

Minorities in general place greater reliance on 
scholarships, workstudy programs, and loans in 
financing their undergraduate education, in contrast 
to nonminority students who receive more parental 
assistance (15, p. 156). 
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Because of tuition hikes and decreasing federal 

funds, the status of the Hispanic woman in higher 

education has little chance of improving. It is essential 

that higher education seek new and varied extramural 

support for Hispanic women and other minorities. Offering 

tax incentives for corporations and businesses wishing to 

contribute to scholarship funds is only one possibility. 

Since the six highest rated concerns of respondents 

were getting a good job after graduation, having the 

ability to succeed in college, knowing how to study 

efficiently, knowing what courses to take, knowing what 

career to choose, and coordinating studies with their jobs 

indicates that these Hispanic women are concerned about 

doing well in school and do have high career expectations. 

This is in contrast to Muhs, Popp, and Patterson's (10) 

finding that Mexican-American students place more emphasis 

on cooperation and group achievement than on individual 

achievement. Since Hispanic women do have intense 

academic and career concerns, they need further help to 

see the connection between completion of their prescribed 

coursework and successful employment. 

Vasquez (15) reports that personal commitment to 

either an academic or occupational goal has been 

identified as one of the single most important 
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determinants of persistence in college. Therefore, these 

Hispanic women's concerns can be converted into key 

elements in their retention. The placement center on 

college campuses can be encouraged to conduct seminars to 

prepare these students for their career goals. Counseling, 

especially career counseling, can help these students in 

the formulation of realistic career objectives. Basic 

skills training, study skills training, and the 

availability of tutorial services can be instrumental in 

assisting students who have poor academic backgrounds and 

language difficulties to succeed in their educational 

endeavors. 

Being treated seriously and equally by faculty and 

staff is among the top ten concerns of these women. As 

stated by Lenning, Beal, and Sauer, "the quality of 

faculty, staff, and student interactions are effective 

retention strategies" (8, p. 10). Escobedo (7) discusses 

the isolation that Hispanic women experience in 

educational institutions that are predominately white. 

Casas and Atkinson (4), Escobedo (7), and Middleton (9) 

also discuss the antagonistic attitudes within some 

college campuses towards Hispanics. Being treated 

seriously and equally by other students was also cited by 

respondents as the fourteenth highest concern. 
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Bonham (3) reports that of a million professionals in 

higher education, only five thousand faculty members are 

of Mexican background. Hispanic female faculty members 

are almost nonexistent on college campuses; there are only 

a total of 367 tenured and 486 nontenured Hispanic females 

(7). The Hispanic female student is therefore also at a 

disadvantage because of the lack of role models or 

mentors. Existing faculty and staff members need to be 

aware of the problems that these students encounter and 

should be encouraged to establish mentor relationships 

with these students. At the four-year college level, 

research funds could be made available for faculty members 

interested in working with these students on 

Hispanic-related issues. 

Hispanic students who have self-esteem concerns, such 

as "about my ability to succeed in college" or 

"self-confidence as a woman," can be guided by competent 

counselors to establish a healthy self-image in 

interacting within a generally all-white institution. 

Self-esteem and one's image are developed primarily from 

two sources that consist of feedback about one's personal 

worth and competence and from cultural reinforcement about 

the legitimacy of a person's primary reference group (16). 

The negative stereotypes about Hispanic women convey 
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"illegitimate" messages about the primary reference group. 

It is crucial for Hispanic women who have the potential to 

succeed in college to receive strong doses of 

encouragement from parents or significant others, faculty, 

and counselors. 

Overt as well as covert internalized messages of 

prejudice and discrimination about the general worth of a 

woman, being a member of a minority group and, in many 

cases, being a member of a low economic group need to be 

addressed. These Hispanic women can be encouraged to 

develop a sense of pride in their origin, history, and 

group identity as well as in their abilities. 

Role Conflicts 

Hispanic women experience considerable role conflict 

as they attempt to balance marriage, a job, and children 

with an education. Over half of all respondents (52%) 

reported being married, separated, or divorced; 40 per 

cent had children. The concerns of coordinating studies 

with a job and coordinating studies with child care and 

family responsibilities were the sixth and twelveth 

highest reported concerns. If these women can learn to 

schedule their time wisely and can be relieved of child 

care anxieties, they can devote more of their energies 

toward completion of their educational goals. Time 
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management workshops and women's reentry programs can be 

formulated to meet these needs. Entrepreneurs can be 

encouraged, with feasibility studies that have polled 

students with young children, to establish day-care 

facilities within walking distance to college campuses. 

The concern for being more assertive or forceful, 

which is higher for Hispanic women than for either black 

(13) or predominately white women (11) may be an 

indication of the Hispanic woman's struggle to emerge from 

her stereotypical role of passivity and inertia. 

Assertiveness training workshops or intensive counseling 

can help women with these concerns to develop more 

effective communication skills, which can enhance their 

interactions both inside the classroom and in dealing with 

families and society. 

Freedom certainly does not mean a free ride. If 

Hispanics and other minorities can be encouraged to 

complete their educational goals and become productive, 

well-adjusted members of society, they can not only 

contribute to the welfare of this country by paying their 

fair share of taxes, but can also learn to use their 

talents and abilities in order to make this country a 

better place for all. The challenge to educators is noted 

by Astin, 
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The mission of the college is not simply to maximize 
its output of distinguished alumni by enrolling as 
as many talented students as possible. Such a static 
process reduces a college to a funnel: what comes 
out is purely a matter of what goes in. Colleges and 
other educational institutions exist to change the 
student, to increase the competence of students, to 
contribute to their personal development, to make a 
difference (2, p. 148). 

Comparison with Related Studies 

Smallwood (11) and Thompson (13) conducted studies 

using a survey instrument similar to the one used in this 

study. Smallwood's study consisted of predominately 

white, mature (25 years of age or older), female students 

enrolled in the Tarrant County Junior College District 

during the 1975-1976 academic year. Thompson (13) studied 

black female students (all ages) enrolled in the Dallas 

Community College District during the Fall Semester of 

1979-1980. 

Each study asked the respondents for diverse 

demographic information, but some similarities and 

differences on identical demographic variables are noted. 

Both Thompson and this study report a greater percentage 

of single respondents than the Smallwood study, which 

reported more married respondents. Respondents in the two 

minority studies also reported lower annual incomes. 

Surprisingly, all three studies reported that respondents 

are predominately part-time students (range of 6 to 8.55 
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hours per semester). A greater percentage (40%) of women 

in the Smallwood study reported having two children, as 

compared to the respondents in the Thompson (53%) and 

Metcalf (60%) studies who predominately reported having no 

children. 

All three studies asked respondents to report the 

degree of their concerns using a Likert-type scale. A 

comparison of the results are reported in Table XXVI. 

TABLE XXVI 

COMPARISON BETWEEN ISSUES OF CONCERN OF HISPANIC, 
BLACK, AND PREDOMINATELY WHITE FEMALE 
COMMUNITY COLLEGE WOMEN ACCORDING 

TO MEAN DEGREE OF CONCERN 

METCALF THOMPSON SMALLWOOD 

CONCERN RANK MEAN RANK MEAN RANK MEAN 

Good Job After Graduation 1 3.51 1 3.81 6 2.57 
Succeed in College 2 3.49 2 3.59 5 2.71 
How to Study Efficiently 3 3.28 3 3.48 3 3.0 
What Courses to Take 4 3.18 5 3.36 4 2.76 
What Career to Choose 5 2.95 8 3.13 7 2.36 
Coordinating Studies/Job 6 2.93 6 3.29 2 3.05 
Financial Information 7 2.84 7 3.21 * * 
Financial Assistance 8 2.82 4 3.39 12 2.00 
Treated Seriously by 

Faculty 9 2.64 10 2.98 13 1.97 
Being More Assertive 10.5 2.57 13 2.51 11 2.16 
How to Budget 10.5 2.57 9 3.05 * * 
Coordinating Studies/ 

Family 12 2.32 11 2.97 1 3.19 
Self-Confidence 13 2.22 16 2.32 8 2.34 
Treated Seriously by 

Students 14 2.22 14 2.40 15 1.57 
Legal Advice & Aid 15 2.09 15 2.40 17 1.42 
Relationship with Spouse 16 1.94 17 2.25 9 2.26 
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TABLE X X V I — C o n t i n u e d 

II 
II II II II II II II II II II II II II II II II II II II II II II II II II II sssss: = = = = = = =5=5 =5 = = = = = = = = = = = = = 

METCALF THOMPSON SMALLW00D 

CONCERN RANK MEAN RANK MEAN RANK MEAN 

Relationship with children 17 1.83 12 2.51 10 2.21 
Relationship with Parents 18 1.79 18 2.20 21 1.25 
Social Difficulties 19 1.75 21 1.67 20 1.26 
Relationship with Women 20 1.74 20 1.87 19 1.35 
Uncomfortable With Younger 22 1.49 22 1.58 18 1.39 
Uncomfortable With Older 

SJCTj \T _ a. T 1 . _ J _ 1 . 

23 1.37 23 1.56 * * 

The data in the table indicate that Hispanic and 

black women respondents reported the same three highest 

issues of concern. The predominately white respondents 

reported coordinating child care and family 

responsibilities as their primary concern. This concern 

was the twelveth and eleventh priority of the Hispanic and 

black groups. Overall, the data indicate that Hispanic 

and black respondents are more similar in their listing of 

concerns that the predominately white group. 

Nevertheless, Hispanic women are considerably more 

concerned about choosing a career and needing to be 

assertive and self-confident than black women. It is 

interesting to note Astin's (2) finding that being a woman 

is positively related to persistence among blacks, but 

negatively related among Hispanic and white women. 
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Recommendations for Future Research 

1. This study should be replicated using Hispanic 

community college women in other geographic areas. 

2• This study could be extended to include Hispanic 

women in four-year institutions in order to examine the 

possibility of variations of concerns. 

3. A study of Hispanic community college men, using 

a similar questionnaire, would yield important sex—based 

information for comparisons. 

4. A study to discover whether educated Hispanic 

middle—class women are actually moving away from the 

traditional sex—roles would provide valuable retention 

information. 

5. Using data from this research, an organizational 

network could be formulated involving the community 

colleges and four-year institutions. This network would 

serve to broaden the scope of addressing the students' 

concerns as they make the transition from community 

college to four-year institution. 
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T A R R A N T C O U N T Y J U N I O R C O L L E G E D I S T R I C T 
NORTHEAST CAMPUS 828 HARDWOOD ROAD • HURST. TEXAS 76053 • TELEPHONE 817-281-7860 

July 27, 19°'" 

Dr. Kathie Bectcnan Smallwood 

Clear CreeV Office Park, Suite A 

1212 K. 1m 

Denton, H. ?o2Cl 

Dear Jr. Snallwocd: 

As we discussed on the phone, I an a doctoral candidate at 

-̂ -"th ~exas State University doins research on nis^anic c<n-

-71 unity college women. "ron approval 0' r.y corrdttee, I "lan 

to nail a survey ins trine-1 to all Hispanic wer. in the college 

district. 

Thank you ior your pernission to use the enclosed questionnaire, 

"Smallwood Questionnaire with Thonpson/Metcalf revisions." a 

will five you full credit lor having developed the original ques-

tionnaire . 

I look forward to meeting with you August 9» 19p'<» at 12:1" u»-n. 

At that tine I will oick up the enclosed questionnaire with any 

chances that you -nay suggest and your written authorization. 

Thank you so *nuch for your assistance. 

Sincerely yours,^ ^ ^ 

Posario "̂ artinez-Metcal"4 ^ 

Counselor & Assist. Processor 

n{' Psychology 

Posario "artinez-Tetcalf has -_y per-iissior. to use the revised 

questionnaire and to cite it as "S-nallwood Questionnaire with 

Thon'oson/" 'etealf revisions" i n her dissertation appendix. 

Cathie Bec^nan Snallvood, rh.;-r. 
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APPENDIX A 

ISSUES OF CONCERN TO YOU AS AN ADULT WOMAN STUDENT 

(This is an anonymous questionnaire: your name is not included) 

INSTRUCTIONS TO PARTICIPANTS: Listed below are issues that are known 
to be of concern to an adult college woman student, such as yourself. 
In order to better understand and meet the needs of our own adult wo-
men students, would you please respond to the following: 

A. For each of the issues listed below, rate the degree of CONCERN 
to you on this 0 - 5 basis: 

0 » not applicable to you 
1 = NOT a concern to you 
2 = a MINOR concern to you 
3 « an issue of AVERAGE concern to you 
4 = a problem of MAJOR concern to you 
5 - a problem of OVERWHELMING concern to you 

1) what courses to take 

2) knowing how to study efficiently 

3) coordinating studies with your job 

4) need for financial assistance 

5) being treated seriously and equally by other students 

6) need for legal advice and aid 

7) what career to choose 

8) getting a good job after graduation 

9) concern about your ability to succeed in college 

10) coordinating studies with child care/family responsibilities 

11) being treated seriously and equally by faculty and staff 

12) your relationship with your spouse as a result of becoming 
a student 

13) your relationship with your children as a result of becoming 
a student 

14) wanting to pursue a career traditionally open to men 

15) feeling uncomfortable around younger students 

16) your relationship with other women friends as a result of 
becoming a student 

17) concern that success in school may lead to social difficulties 
with friends 

PLEASE CONTINUE AS ABOVE ON NEXT PAGE. THANK YOU FOR RESPONDING! 
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18) your relationships with your parents as a result of becom-

ing a student 

_19) needing to be more assertive or forceful personally 

20) your personal relationships with men as a result of becoming 

a student 

21) self-confidence as a WOMAN student returning to college 

22) OTHER: In the space provided below please list and describe 
~ other issues of concern to you personally• 

(Use reverse side of paper, if necessary) 

B. For each of the five questions below, please choose the category 
that best describes you. Record your answer in the space provided 
to the left of each number. Remember that all the information 
will be kept anonymous. 

23) NUMBER OF HOURS CURRENTLY ENROLLED 
1. three 2. six 3. nine 4. twelve or more 

24) NUMBER OF COLLEGE CREDITS EARNED PRIOR TO THIS SEMESTER 
1. 0-15 hours 3. 31-45 hours 
2. 16-30 hours 4. 46-60 hours 5. over 60 hours 

25) AGE 
1. 26-30 years 3. 36-40 years 5. 46-50 years 
2. 31-35 years 4. 41-45 years 6. over 50 years 

26) MARITAL STATUS 
1. single 3. separated 5. widowed 
2. married 4. divorced 6. living together unmarried 

27) NUMBER OF DEPENDENT CHILDREN 
— 1. one 2. two 3. three 4 four or more 5. none 

28) AGE RANGE OF YOUNGEST CHILD 
1. 0-2 years 3. 6-12 years 
2. 3-5 years 4. 13-18 years 5. over 18 years 

29) ESTIMATED TOTAL ANNUAL FAMILY INCOME RANGE 
1. $0-5,000 3. $11,000-15,000 5. over $20,000 

2. $6,000-10,000 4. $16,000-20,000 

THANK YOU AGAIN FOR YOUR TIME AND EFFORT IN RESPONDING TO THIS 
QUESTIONNAIRE. PLEASE FEEL FREE TO CONTACT ME PERSONALLY. 

Kathie Beckman Samllwood 
Phone: 232-2900, Ext 281 
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Smal1wood Questionnaire with Thompson Revisions 

ISSUES OF CONCERN TO YOU AS AN ADULT WOMAN STUDENT 

(This is a confidential questionnaire; your name is not included.) 

TVSTRUCTIONS TO PARTICIPANTS: Listed below are issues that are known 
»'n be of concern to an adult college woman student, such as yourself. 

order to better understand and meet the needs of our own adult women 
students, would you please respond to the following: 

A For each of the issues listed below, rate the degree of CONCERN to 
you on this 1-5 basis: 

1 « NOT a concern to you 
2 - a MINOR concern to you 
3 « an issue of AVERAGE concern to you 
4 • a problem of MAJOR concern to you 
5 « a problem of OVERWHELMING concern to you 

1) what courses to take 

2) knowing how to study efficiently 

3) need for financial assistance (money) 

4) need for financial i:iformation (what is available to you) 

5) information on how to budget your income 

6) being treated seriously and equally bv other students 

7) need for legal advic2 and aid 
I 

j 8) what career to chooss 

j 9) getting a good job after graduation 

10) concern about your ability to succeed in college 

11) being treated seriously and equally by faculty and staff 

12) feeling uncomfortable around younger students 

13) feeling uncomfortable around older students 

_ 14) your relationship with other women friends as a result of 
becoming a student 

__15) concern that success in school may lead to social difficulties 

with friends 

16) needing to be more assertive or forceful personallv 

„ 17) your personal relationships with men as a result of becoming 
a student 

18) self-confidence as a WOMAN student returning to college 



i?.e fi v e Questions (19-23) that follow may or may not apply to you. 

for example, you may not presently have a job, be married, or have 

-aildren. Please respond to the questions that do apply to you. 
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C§e 
the same 1-5 rating scale. 

19) coordinating studies with your job 

20)- coordinating studies with child care/family responsibilities 

21) your relationship with your spouse as a result of becoming a 
student 

22) your relationship with your children as a result of becoming 
^ a student 

23) your relationships with your parents as a result of becoming 
~ a student 

24) OTHER: In the space provided below, please list and describe 
other issues of concern to you personally. (Use the 
last sheet, if necessary.) 

For each of the four questions below, please choose the category 
that best describes you. Record your answer in the space provided 
to the left of each number. Remember that all the information will 
be kept confidential. 

_ 2 5 ) NUMBER OF COLLEGE CREDITS EARNED PRIOR TO THE FALL 1979 
SEMESTER: 

1. 0-15 hours 3. 31-45 hours 5. over 60 hours 
2. 16-30 hours 4. 46-60 hours 

7. living together 
unmarried 

,26) MARITAL STATUS: 

1. single (at home) 4. separated 
2. single (alone 5. divorced 
3. married 6. widowed 

.27) ESTIMATED TOTAL ANNUAL INCOME: (Please include total income 
that is available to you. Salary, child support, mate's 
income, scholarships, grants, family helo, etc.) 
1. $0- 4,999 4. 815,000-19,999 7. over S30 000 
2. $5,000- 9,999 5. $20,000-24,999 
3. $10,000-14,999 6. $25,000-29,999 

J 8 ) THIS SEMESTER (FALL 1979) MY CLASSES ARE: 

1. during the day (MWF or TR, 7:00 a.m. - 4:15 p.m.) 
2. at night (MV,T or TR or F, 5:20 p.m. - 10:45 p.m.) 
3. on Saturdays 
4. divided between day and night 
5. divided between day and Saturday 
6. divided between night and Saturday 
7. during the day, at night and Saturday 
8. mostly on TELEVISION (Channel 13 telecourses) 



C. For die tollowms four questions (29-32), please enter the 1 5 5 

appropriate answer in the space provided at the left. IF YOU 
HAVE NO CHILDREN, WRITE "ZERO" FOR QUESTIONS THIRTY-ONE A\TD 
THIRTY-TWO IN THE SPACE PROVIDED. 

29) YOUR AGE ON AUGUST 27, 1979 (First day of Fall Registration) 

30) NUMBER OF HOURS FOR WHICH YOU ARE CURRENTLY ENROLLED 

31) NUMBER OF DEPENDENT CHILDREN 

32) AGE OF YOUNGEST CHILD 

Y 0 " A G A I N F 0 R Y 0 U R T«'E AND EFFORT IN RESPONDING TO THE QUESTION-
NAIRE. Please go on to the next (final) part. 

D. Instructions: 

This is a questionnaire to find out the way in which certain 
important events in our society affect different people. Each item 
consists of a pair of alternatives lettered ' A'' or "B". Please 

?" e 3 t a t e"> e n t o f e a c h Pair (and qfrilv one) which you more 
s ^ o n g l y j e l ^ v e to be the case as far J T y f t l r — o n c e r n e d ! Be 
sure to select the one you actually believe to be more true rather 
than the one you think you should choose or the one you would like 
to be true. This is a measure of personal belief: obviouslv there 
are no right or wrong answers. 

Please answer these items carefully but do not spend too much 
time on any one item. Be sure to find an answer- for everv choice 

In some instances you may discover that you believe both sxate-
m o ^ S = r r n e " h ® r o n e- I n s" ch cases, be sure to select the one you 
Alio lieve to be the case as far as -ou are conceHed. 
Also, tr, to respond to each item independently when making: vour 
choice; do not be influenced by your previous choice. 

For each item, select "A" or "B" according to your opinion. 
Do not omit any items. 

1. A. Children get into trouble because their parents punish 
them too much. 

B. The trouble with most children nowadays is that their 
parents are too easy with them. 

2. A. $i\ny of the unhappy things in people's lives are partly 
to bad luck. 

B. People's misfortunes result from the mistakes they make. 

3. A. One of the major reasons why we have wars is because people 
don t take enough interest in politics. 

B. There will always be wars, no matter how hard people try to 
prevent them. 

4. In the loni? r u n f p G Ople get the respect they deserve in 
this world. 

Unfortunately, an individual's worth often passes unrecog-
nized no matter how hard he-tries. 

25 
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APPENDIX C 

Smallwood Questionnaire with Thompson/Metcalf Revisions 

ISSUES OF CONCERN TO YOU AS A FEMALE STUDENT 

(This is a confidential questionnaire; your name is not to be 
included.) 

INSTRUCTIONS TO PARTICIPANTS: Listed below are issues that 
are known to be of concern to an adult college woman student, 
such as yourself. In order to reach a better understanding of 
your needs so that they may be met, would you please respond 
to the following: 

For each of the issues listed below, rate the degree of 
CONCERN to you on this 1-5 basis: 

1 = NOT a concern to you 
2 = a MINOR concern to you 
3 = an issue of AVERAGE concern to you 
4 = a problem of MAJOR concern to you 
5 = a problem of OVERWHELMING concern to you 

1. what courses to take 

2. knowing how to study efficiently 

3. need for financial assistance (money) 

4. need for financial infoimation (what is available to 
you) 

5. information on how to budget your income 

6. being treated seriously and equally by other students 

7. need for legal advice and aid 

8. what career to choose 

9. getting a good job after graduation 

10. concern about your ability to succeed in college 

11. being treated seriously and equally by faculty and staff 

12. feeling uncomfortable around younger students 

_13. feeling uncomfortable around older students 

14. your relationship with other women friends as a result 
of becoming a student 
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15. concern that success in school may lead to social 
difficulties 

16. needing to be more assertive or forceful personally 

17. your personal relationships with men as a result of 
becoming a student 

18. self-confidence as a WOMAN student returning to college 

The five questions (19-23) that follow may or may not apply 
to you. For example, you may not presently have a job, be 
married, or have children. Please respond to the questions 
that apply to you and are of concern. Use the same 1-5 
rating scale. 

19. coordinating studies with your job 

20. coordinating studies with child care/family 
responsibilities 

21. your relationship with your spouse as a result of 
becoming a student 

22. your relationship with your children as a result 
of becoming a student 

23. your relationships with your parents as a result 
of becoming a student 

24. OTHER: In the space provided below, please list 
and describe other issues of concern to you 
personally. (Use the last sheet, if necessary). 

For each of the three questions below, please choose the 
category that best describes you. Record your answer in 
the space provided to the left of each number. Remember 
that all the information will be kept confidential. Please 
select only one response. 

25. List only one that best describes your background 
1. Cuban 5. Mexican (born in Mexico) 
2. Puerto Rican 6. Mexican-American 
3. Central American 7. South American 
4. Spanish (born in Spain) 8. Other (please specify) 



138 

28 

29 

26. MARITAL STATUS: 
1. single 2. married 3. separated/divorced 

27. ESTIMATED TOTAL ANNUAL INCOME: (Please include 
total income that is available to you regardless of 
the source--for example, salary, child support. 
mate's income, scholarships, grants, family help, etc.) 

1. $0-14,999 2. $15,000-29,999 3. over $30,000 

For the following five questions (28-32), please enter the 
appropriate answer in the space provided at the left. IF 
YOU HAVE NO CHILDREN, WRITE "ZERO" FOR QUESTION THIRTY. IF 
YOU ARE NOT EMPLOYED, ANSWER "ZERO" FOR QUESTION THIRTY-ONE. 

Your age on August 28, 1984 

Number of hours for which you are currently enrolled 

30. Number of dependent children 

31. Number of hours employed per week 

32. Do you use more Spanish than English? 
1. yes 2. no 

THANK YOU SO MUCH FOR COMPLETING THE QUESTIONNAIRE.' 

PLEASE USE THE STAMPED, RETURN ENVELOPE TO MAIL THE 
THE QUESTIONNAIRE. 

Muchas?Gracias1 

/' C 4^> 

Res-ariCT~"Martinez -Metcalf 
805 Maplewood 
Euless, TX 76039 
Hm: 571-4874 
Wk: 281-7860 Ext. 213 
Counselor/Asst. Professor 

of Psychology 
TCJC-NE Campus 
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APPENDIX D 

N O R T H T E X A S STATE U N I V E R S I T Y 
P.O. BOX 13857 

D E N T O N , T E X A S 76203-3857 

H I G H E R A N D A D U L T E D U C A T I O N Fall 1984 

Dear TCJC Student: 

Tarrant County Junior College, where I counsel and teach 
Psychology, is proud to have you enrolled as a student! 
You are in a special category of not only being a women, 
but also being a Hispanic woman. 

For the past few years, the enrollment of Hispanic women 
in our campuses has increased. This is typical of the 
overall increases in enrollment of Hispanic students in 
college campuses throughout the country. In order to 
be of greater help to you personally, we want to better 
understand your special needs and concerns. 

If you will take five minutes of your time to respond 
to the attached questionnaire, you will be helping women 
like yourself who are working towards full development of 
their potential. A stamped, self-addressed envelope is 
enclosed for your convenience in replying. 

In order to insure anonymity, your name will not be known 
(it is not included on the questionnaire). The results 
of each questionnaire will be analyzed and the results 
will be made available to TCJC administration so that 
your special needs and concerns can be known. 

Thank you so much for your cooperation. If you will 
take just a few minutes right now to respond to the 
questionnaire and drop it in the mail, it will be greatly 
appreciated. If you have any questions or comments, 
please call me at 281-7860 or 656-6661 (ext. 534) or at 
home, 571-4874. 

Sincerely yours, 

Rosario Martinez-Metcalf 
Counselor, Asst. Professor 
of Psychology 

TCJC, Northeast Campus 
Doctoral Candidate-NTSU 

rmm 

C O L L E G E O F E D U C A T I O N • A C 8 1 7 - 5 6 5 - 2 0 4 5 
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N O R T H T E X A S STATE U N I V E R S I T Y 
P . O . B O X 1 3 8 5 7 

D E N T O N , T E X A S 7 6 2 0 3 - 3 8 5 7 

Otoiio 1984 

H I G H E R AND A D U L T EDUCATION 

Queridas Estudiantes de TCJC: 

El colegio de TCJC, donde yo^trabajo como consejera y 
profesora de psicologfa, esta orgulloso de tenerla a 
Usted como una estudiante. Usted se encuentra en una 
categoria especial de ser no solamente una mujer, pero 
una mujer Hispana. 

Desde hace varios anos el numero de mujeres Hispanas 
matriculadas en este colegio ha crecido. Esto es ti'pico 
de los aumentos en el numero de Hispanos matriculados 
en colegios por1 toda la nacion. Para poder servirle de 
una forma mas personal, queremos obtener un entendimiento 
claro de sus propios intereses y necesidades. 

Si Usted toma cinco minutos de su tiempo para responder 
a este cuestionario, Usted ayudara' a mujeres como Usted 
que estdn trabajando para obtener el desarrollo completo 
de su abilidades y potencias. 

Para asegurar la confidencialidad, su nombre no sera 
incluido en el cuestionario (no hay donde escribir su 
nombre). Los resultados de cada cuestionario seran 
analizados y se pondran a la disposicion de los 
administradores del colegio de TCJC para que sus 
necesidades sean consideradas. 

Muchas gracias por su cooperacion. Si Usted tiene 
algunas p^reguntas or comentarios sobre este cuestionario, 
yo estare dispuesta a hablar con Usted personalmente. Se 
puede comunicar conmigo en estos numeros: oficina— 
281-7860 o 656-6661 (ext. 534) o casa--571-4874. 

Atentamente, 

Rosario Martinez-Mefcalf 
Consejera y Profesora de Psicologia 
TCJC-Northeast Campus y 
Candidata del Doctorado, NTSU 

rmm 

C O L L E G E O F EDUCATION • A C 8 1 7 - 5 6 5 - 2 0 4 5 
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APPENDIX E 

TAELEXXVn 

DEGREES OF CENC3M R E THE ISSUES REPORTED BY ALL 
RESPONDENTS WCIH FREQUENCIES & PERCENTAGES 

(HIM3 ARE LISTED FECM HIGHEST 
TO LOWEST MEAN SOOKE) 

DEGREES CF CDNCEKN 

NOT A CENCERN MME AVERAGE: MAJCR 0VEKWHE1MIN3 
MEAN S.D. HEM IF % 2F % 3T % 4F % HT' % M: TOT MEAN S.D. 

GETTING A GO® JCB 37 17.7 13 6 .2 32 15.3 60 28.7 67 32.1 0 209 3.51 1.45 

ABILITY TO SUCCEED 18 8 .6 24 11.5 55 26.3 60 28.7 52 24.9 0 209 3.50 1.23 

HOW TO SIUDY EFFICIENTLY 21 10.0 28 13.4 62 29.7 66 31.6 32 15.3 0 209 3.29 1.18 

VHAT COURSES TO TAKE 30 14.4 25 12.0 52 24.9 81 38.8 21 10.0 0 209 3.18 1.21 

WHAT CAREER TO CFFLOSE 56 26.8 21 20.0 44 21.1 53 25.4 35 16.7 0 209 2.95 1.45 

COORDINATING SIUDIES/JB 57 27.3 22 10.5 36 17.2 60 28.7 31 14.8 3 206 2.93 1.45 

FINANCIAL INFORMATION 49 23.4 36 17.2 50 23.9 47 22.5 27 12.9 0 209 2.84 1.36 

FINANCIAL ASSISTANCE 48 23.0 37 17.7 55 26.3 39 18.7 29 13.9 1 208 2.82 1.35 

TREATED SERIOUSLY BY FAOJCT ' 61 29.2 30 14.4 62 29.7 34 16.3 22 10.5 0 209 2.65 1.33 

BEING MDRE ASSERTIVE 56 26.8 43 20.6 57 27.3 39 18.7 14 6 .7 0 209 2.58 1.25 

FDW TO BUDGET INOCME 61 29.2 30 14.4 62 29.7 34 16.3 22 10.5 0 209 2.65 1.33 

(DCRDINATTNS SIUDIES/FAMILY 108 51.7 17 8 .1 21 10.0 34 16.3 29 13.9 0 209 2.33 1.56 

SELF-aMHSNCE 89 42.6 37 17.7 44 21.1 24 11.5 15 7.2 0 209 2.23 1.30 

TREATED SERIOUSLY BY SIUDEN] CS 85 40.7 41 19.6 47 22.5 23 11.0 13 6 .2 0 209 2.23 1.26 

NEED LEGAL ADVICE & AID 82 39.2 53 25.4 51 24.4 19 9 .1 4 1.9 0 209 2.09 1.08 

RELATIONSHIP WTffl SPOUSE 126 60.3 16 7 .7 32 15.3 22 10.5 13 6 .2 0 209 1.95 1.32 

RELATIONSHIP WTFFL OHLDREN 138 66.0 15 7.2 22 10.5 21 10.0 13 6 .2 0 209 1.83 1.31 

RELATIONSHIP WTIH PARENTS 126 60.3 28 13.4 34 16.3 11 5 .3 9 4 . 3 1 208 1.79 1.16 

SOCIAL DIFFICULTIES 119 56.9 44 21.1 29 13.9 12 5 .7 5 2 .4 0 209 1.76 1.05 

RELATIONSHIP WHH VEMEN 114 54.5 45 21.5 42 20.1 6 2.9 2 1.0 0 209 1.40 .94 

RELFFLIAENP WDH MEN 115 55.0 48 23.0 32 15.3 10 4 .8 3 1.4 1 208 .174 .98 

UNOCMECRTABLE AROUND YOUNGER 140 67.0 46 22.0 14 6 .7 6 2 .9 3 1.4 0 209 1.50 .86 

UNCOMFORTABLE AROUND CHER 156 74.6 35 16.7 13 6 .2 3 1.4 2 1.0 0 209 1.37 .75 

f=frequency 
^Percent 
mc=ndssing cases 
s.d.=standard deviation 



TABLE X X V m 

CHI SQUARE RELATIONSHIPS BETWEEN ISSUES CF CONCERN 

& DEMDGRAHHC VARIABLES FOR AIL HISPANIC WHEN 

SIUCENIS (ISSUES CF OCNCEKN AOOORDING TO RANK 

CREER CF MEANS) 
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CONCERNS 

DEMDGRAEHECS MEASURE 1 2 3 4 5 6 7 8 9 10 11 12 

ORIGIN X2 19.56 27.27 28.69 16.52 16.09 25.15 34.49 23.66 22.26 18.16 27.69 23.86 

II 

58 C .29 .34 .35 .27 .27 .33 .38 .32 .31 .28 .34 .32 

P 9 .72 .29 .23 .87 .88 .40 .08 .48 .56 .80 .58 .47 

MARITAL X2 13.48 15.82 16.48 8.61 15.10 14.68 14.75 8.20 7.32 9.18 11.17 69.40 00 II 
$ c .25 .27 .27 .20 .26 .26 .26 .20 .18 .21 .22 .50 

.09 *.04 *.03 .38 *.05 .07 .06 .41 .50 .33 .34 *.001 

M I M E X2 16.16 19.41 24.75 5.73 16.35 4.01 22.63 15.55 4.94 12.18 14.61 27.79 

df = 8 c .27 .29 .33 .16 .27 .14 .31 .26 .15 .23 .25 .34 

*.04 *.01 *.001 .68 *.03 .86 *.003 *.04 .76 .14 .14 *.001 

AGE X2 32.55 23.06 13.25 20.03 23.36 20.18 17.90 13.17 10.00 17.13 26.74 44.81 

df = 12 c .37 .32 .24 .30 .32 .30 .28 .24 .21 .28 .33 .42 

£ *.001 *.02 .35 .07 *.02 .06 .12 .36 .62 .14 *.03 *.001 

riRS ENROLED £ 4.96 2.38 6.45 .05 .26 .40 3.32 6.22 1.54 .18 2.41 10.73 

df = 2 c .15 .11 .17 .02 .04 .04 .13 .17 .09 .03 .10 .22 

£ .08 .31 *.03 .98 .87 .82 .19 *.04 .46 .91 .49 *.004 

DEPENDENTS £ 16.01 11.79 14.24 19.94 19.53 19.45 17.91 15.05 33.68 35.22 17.22 Lll.18 

df = 16 c .27 .23 .25 .30 .29 .29 .28 .26 .37 .38 .27 .59 

P9 .45 .76 .58 .22 .24 .25 .33 .52 *.006 *.003 .63 *.001 

HRS EMPU303D X2 14.24 20.85 13.93 13.87 7.78 81.86 11.03 12.70 10.78 16.81 20.18 13.73 

df = 12 c .25 .30 .25 .25 .04 .53 .22 .24 .22 .27 .16 .25 

i? 
.29 *.05 .31 .31 .18 *.001 .53 .39 .55 .16 .29 .32 

LANGUAGE USE i? 3.22 3.39 1.29 3.18 .38 10.16 1.01 6.01 1.13 6.75 10.48 11.09 

II 

5B c .12 .13 .08 .12 .04 .22 .07 .17 .07 .18 .21 .23 

P .52 .50 .86 .53 .98 *.03 .91 .20 .89 .15 .06 *.02 



TABLE XXVlil—continued 

1 4 3 

CONCERNS 
I E M m t f f l C S MEASURE 13 14 15 16 17 18 19 20 21 22 ' 23 

ORIGIN X2 
16 .78 2 5 . 9 1 1 5 . 7 3 18 .84 25 .29 28 .19 2 9 . 8 1 6 . 1 8 20 .94 20.87 24 .98 &

 II 
$ C . 27 . 3 3 .26 .28 .32 .34 . 35 . 1 7 . 30 .30 .32 

£ . 85 . 35 .89 .76 .38 . 25 .19 * . 0 4 . 64 .64 . 40 

MARITAL £ 18 .66 6 . 7 2 13 .52 6 8 . 2 8 8 0 . 1 0 2 1 . 6 3 18 .03 11 .04 20 .31 10.67 11 .95 00 II 
$ c . 28 .17 . 24 .49 .52 . 30 .28 . 22 . 29 . 22 . 2 3 

£ * . 0 1 .56 .09 * . 0 0 1 * . 0 0 1 * . 0 0 5 * . 0 2 .19 * . 0 0 9 .22 .15 
INOCME £ 19.29 4 . 7 6 1 6 . 8 3 4 3 . 1 1 39 .57 18 .94 1 6 . 9 3 12 .26 16 .82 5 . 9 9 4 . 3 9 00 II 

58 c . 29 .14 .27 .41 . 39 .28 .27 . 2 3 .27 .16 .14 

£ * . 0 1 .78 * . 0 3 * . 0 0 1 * . 0 0 1 * . 0 1 * . 0 3 . 1 3 * . 0 3 . 64 . 81 
AGE £ 19 .98 20 .33 2 2 . 1 4 22 .66 6 3 . 9 4 3 4 . 9 3 20 .37 27 .66 24 .64 16 .50 16 .79 
df = 12 c .29 .29 . 30 . 31 .48 .37 .29 . 34 .32 .27 .27 

£ . 06 .06 * . 0 3 * . 0 3 * . 0 0 1 * . 0 0 1 .06 * . 0 0 6 * . 0 1 .16 . 15 
HRS ENROLED £ 1 . 5 3 10 .32 . 24 13 .28 6 . 9 2 6 . 0 0 5 . 8 8 10 .72 1 . 8 8 .46 2 . 7 6 
df = 2 c . 08 .21 . 0 3 .24 .17 .16 .16 .22 .09 . 04 . 1 1 

£ . 46 * . 0 0 5 .88 * . 0 0 1 * . 0 3 * . 0 4 * . 0 5 .21 .38 .79 . 25 

DEPENDENTS £ 27 .01 20 .66 16 .63 5 6 . 0 5 .48.27 2 0 . 5 3 17 .79 2 4 . 4 8 18 .08 13 .85 12 .70 
df = 16 c . 33 .29 .27 . 45 . 64 .29 .28 .32 . 2 8 .24 . 2 3 

£ * . 0 4 .19 . 40 * . 0 0 1 * . 0 0 1 .19 . 3 3 .07 . 31 .60 .69 
HRS EMFLOYED £ 11.99 15 .13 10 .93 7 . 5 1 11 .79 11 .72 17 .78 16 .86 15 .01 8 . 8 8 9 . 1 2 
df = 12 c . 2 3 . 25 .22 .18 .23 . 2 3 .28 .27 .25 . 20 . 20 

i ? 

. 44 .23 . 5 3 .82 .46 . 46 .12 . 15 . 24 . 71 .69 
LANGUAGE USE i ? 5 . 5 4 7 . 6 7 4 . 0 2 12 .65 2 . 8 3 2 . 1 0 1 . 4 8 3 . 8 5 2 . 5 6 7 . 4 8 4 . 2 3 
df = 4 C .16 .18 . 1 3 . 2 3 .11 . 10 .08 . 1 3 .11 .18 .14 

p . 2 3 . 10 .40 * . 0 1 .58 .71 .82 .42 . 6 3 . 11 .37 
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