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This study examined the educational activities at the 

University of Jordan, established in 1962, which is the 

oldest university in the country. The study traced the 

historical development of the university, which emphasizes 

highly-qualified graduates, and analyzed some of its 

educational practices. 

Research on this subject is limited. Jordanians have 

written little about their educational system, and there is 

little evidence of foreign scholars' interest in the 

subject. Some researchers argued that national pride was 

the main reason for establishing the university, since 

financial resources were not available to initiate and 

sustain serious research. 

The university started in the fall semester of 1962 

with 167 students and one faculty, the Faculty of Arts. Two 

decades later, the university had ten faculties: Commerce 

and Administrative Sciences, Sciences, Medical Sciences 

(Medicine, Nursing, and Pharmacy), Agriculture, Education, 

Law, Engineering, Sharia, and Physical Education. 



The total number of staff continued to increase from 

7 in 1962 to 627 by 1982. The size of the physical 

structure increased from one building to 40 buildings with 

approximately 18,000 square meters in 1982. As of 1982, 

more than 15,253 students had graduated from the university 

with bachelor's, master's, and diplomas-in-education 

degrees. 

In 1972, the University of Jordan changed from the 

yearly system to the credit-hour system, making it the first 

university in the region to adapt the credit-hour system. 

This study also provided information on students 

studying in Jordanian schools, students in host countries, 

students and faculty distribution in seven faculties, 

faculty demographics, research projects, degree programs, 

university budgets, as well as the multipurpose general 

secondary education examination which has no clear directive 

philosophy. 
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CHAPTER 1 

INTRODUCTION 

To most Westerners, Jordan brings to mind the river 

where Jesus Christ was baptized by John the Baptist and 

which is often referred to in the Bible as the gateway to 

the promised land of the Hebrews. However, in the twentieth 

century, Jordan became the name of a new nation which became 

a separate political identity after World War I, as a part 

of a post-war settlement between Amir Abdullah and the 

British (Steitieh, 1968). 

Jordan is located in Southwest Asia and occupies an 

area of 35,536 square miles (92,290 square km.) excluding 

the West Bank. To the north and east it borders Syria and 

Iraq, and to the south and east it borders Saudi Arabia, 

"where the border was redefined in 1965 resulting in an 

exchange of territory." Jordan's western border is with 

Israel, formerly Palestine. Jordan's population in 1985 was 

2,794,000 (excluding the West Bank and East Jerusalem) and 

is expected to reach 6.6 million in the year 2000 (Kurian, 

1987, pp. 1017-1020). 



Jordan's Historical, Political, and 
Educational Background 

Jordan was officially proclaimed the Hashemite Kingdom 

in April 1950. However, people have lived there, claiming 

the area as their homeland since 200,000 years ago (Patai, 

1957, p. 23). A civilization such as the settlements of 

Jawa, located in the Basalt Desert, demonstrates the 

existence of sophisticated urban civilization from about 

4000 B.C. (Seccombe, 1984, p. 15). Without being lost 

throughout the historical development details of the area, 

Jordan (East and West Banks) is directly associated with the 

three great religions of man: Islam, Judaism, and 

Christianity. Christianity expanded quickly in the Middle 

East during the fourth century A.D., and Jordan was no 

exception. Its people embraced Christianity and built 

churches in towns and villages where the ruins can still be 

seen, in Jerusalem, Bethlehem, Madaba, and Amman, among 

other places. However, the Middle East area followed the 

Muslim religion in the seventh century W.C., and Jordan was 

the battleground for the Battle of Yarmouk in 636, where the 

Muslim army defeated the Byzantines. From 636 until the 

beginning of the sixteenth century, the area was exposed to 

many Arab dynasties such as the Umayyads (636-750), the 

Abbasides (750-1071), the Seljuk Turks (1071-1099), the 

Crusaders (1099-1187), and the Ayyubids and Mamluks (1187-

1516) (Abu-Jaber, 1983, pp. 6-8). 



Between 1516 and 1918, the Middle East was incorporated 

into the Ottoman Empire; however, it was not until the 

nineteenth century that Transjordan came under direct 

Ottoman administration, beginning with Ajlum in 1851, es-

Salt in 1868, and Kerak in 1893. Nevertheless, the Ottoman 

government failed to establish adequate public security 

since the powerful Bedouin tribes, who refused to pay taxes 

to the Turkish treasury, resisted military service and 

continued to raid the agricultural regions. Turkish 

expansion into the Hejaz and the construction of the 

Damascus-Medina Railway increased the Ottoman interest in 

Transjordan, but the dangers of travelling in Transjordan 

continued. This danger was described by numerous accounts 

of European travelers and explorers such as Charles Dought, 

David Roberts, and Alfred Domaszewski (who focused on Petra) 

when they visited the area (Abu-Jaber, 1983, pp. 6-8; Aruri, 

1972, p. 15; Peake, 1958, p. 152). 

During the late Ottoman period, Jordan (formerly 

Transjordan) was a neglected mutasarrifya under the Damascus 

vilayat which had its western boundary on the Jordan River 

and extended from Hama to Aqaba. This was the period in 

which many Western travelers and tourists first visited the 

land east of the Jordan River, being drawn toward the 

ancient cities of Petra and Jarash in search of monuments of 

early Christian history. The modern history of the area 

began when the British and Arab forces defeated Turkey, in 



1918, and Britain became responsible for the region under 

mandate from the League of Nations (Mansfield, 1980, pp. 

403-411). 

At the conclusion of World War X, the Allies would not 

honor their commitments to establish an independent Arab 

state as agreed upon during Sharif Hussein's (Grand Sharif 

of Mecca) correspondence with McMahon, which intimated 

general British support for Arab aspirations and included an 

"independent Arab state. In April 1920, the associated and 

allied powers meeting at San Remo approved the partition of 

Greater Syria into the French mandate and the British 

mandate over Iraq and Palestine. By July 1920, French 

troops had occupied Damascus and forced Feisal into exile. 

In November 1920, Amir Abdullah arrived in Ma'an with an 

army of 2,000 men, announcing his intention of recovering 

Syria from the French and restoring his brother's throne to 

the Hashmitas (Lenczowski, 1982, pp. 470-475). Peake (1958) 

describes what happened after that by saying: 

In March, 1921, Winston Churchill held a conference in 
Cairo which was attended by representatives from all 
the countries in the Middle East in which we had 
interests. Word came to this meeting that Abdullah 
Amir was moving north toward Syria to restore his 
brother Faisal to the throne. Subsequently Churchill 
and the Amir Abdullah met in Jerusalem, and Churchill 
proposed that Transjordan be made an emirate under him. 
The only condition was that the Emir should restore law 
and order and stop armed bands from raiding into Syria. 
The Emir accepted. (p. 105) 

On May 25, 1923, Emir Abdullah proclaimed the 

independence of Transjordan, but an agreement was not signed 



by Britain until February 20, 1928. In 1934 Transjordan was 

given the right to appoint consulate representatives to 

neighboring countries. By the end of the second world war 

and the imminent establishment of the United Nations, the 

Fifth Legislative Council pressed for Transjordan's 

independence from Britain. The Anglo-Transjordanian Treaty 

was re-negotiated by Amir Abdullah and Ibrahim Hashim in 

London, and the British mandate was formally terminated on 

March 22, 1946. On May 25 of that same year, Abdullah was 

enthroned as king of the independent Transjordan. The terms 

of the new treaty were highly restrictive and were condemned 

by other Arab states, especially Egypt and Syria. The 

United States refused to recognize the new state, and 

Transjordan1s application for membership into the United 

Nations in August 1946 was rejected. As a result, Britain 

agreed to renegotiate the treaty in 1948. Although less 

restrictive, the newer Anglo-Jordanian Treaty of March 15, 

1948 enabled Britain to retain its military bases in Amman, 

Mafraq, and Aqaba, as well as its control over the Arab 

Legion (Al-Tall, 1979, p. 3; Steitieh, 1968, pp. 13-16). 

Seccombe (1984) in his annotated bibliographical book 

on Jordan, described the events after 1946 by stating: 

The creation of Israel in May 1948 and the subsequent 
Arab-Israeli war left Transjordan in control of those 
areas of eastern Palestine which remained in Arab 
hands. In 1950 King Abdullah proceeded with the formal 
unification of these West Bank territories and their 
Palestinian inhabitants with his kingdom. The June 
1967 war left the West Bank (including East Jerusalem) 



under Israeli military occupation and added over 
300,000 more Palestinian refugees to East Jordan. . . • 
Jordan's intimate involvement in the crisis over* 
Palestine . . • has ensured a close and continuous 
Western interest in the fortunes of the state. (p. 9) 

Jordan was officially proclaimed in April 1950, 

incorporating the former Kingdom of Transjordan with the 

portion of the Palestinian Hills that remained in Arab hands 

at the conclusion of the 1948 war with Israel. On June 20, 

1951, King Abdullah was assassinated. His son Talal assumed 

the throne as King Talal I until August 11, 1952, when the 

parliament released him due to poor health. Talal's son 

Hussein ascended to the throne on May 2, 1953 at the age of 

18 (Al-Lawzi, 1987, pp. 1-5; Steitieh, 1968, p. .16). 

Al-Tall (1979) reviewed a book titled Jordan's Cabinets 

in Fiftv Years 1921-1971 issued by the Jordanian Department 

of Printing and Publication. He noticed that all of the 24 

cabinets that ruled Transjordan from 1921 to 1950 were 

headed by non-Transjordanians. Only one minister of 

Transj ordanian origin occupied a ministerial post twice in 

the ten cabinets from 1921 to 1931, while 62 ministers from 

outside of Transjordan were included during the same period. 

Despite the fact that many educated and qualified 

Transjordanian men occupied and held high civil and military 

posts during the Ottoman Regime, the British administration 

of the country did not permit native Transjordanians to 

participate in the administration of their own country (Al-

Tall, 1979, pp. 65-74; Muneb & Sulieman, 1978, p. 422). 



As a result of the various methods of bloody repression 

and persecutions, the foreigners continued to rule the 

country and were not willing to share the power. The 

various governments lost much of their democratic character 

from the start, being primarily interested in the creation 

of a ruling clique which represented little beyond the 

interests of their own members and wealthier supporters 

(Lacquer, 1957, p. 131; Royal Institute of International 

Affairs, 1950, p. 248). 

Due to the full cooperation between those non-

Jordanians and the British, none of the officials or 

ministers applied any plan for social reform; therefore, 

educational development was neglected until 1950. A new 

social upper-class of landowners, high officials, and the 

rich created a two-class educational system which served 

their interests by limiting elementary education to a few 

towns and secondary education, at one time, to only one 

school located in as-Salt, the former capital of the 

country. None but the rich could send their children to 

study at as-Salt (Al-Tall, 1979, pp. 10-13; Honne, 1948, p. 

99; Newton & Rickey, 1963, p. 19). However, schools between 

1921 and 1950 cannot be regarded as highly aristocratic. 

One purpose of those schools was to prepare a relatively 

small number of the population for government service. For 

the majority of Jordan's children there was little or no 

opportunity to attend school except for village primary and 
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mosque schools, which were concerned, where they existed, 

with reading, writing, and arithmetic. Even the primary 

schools provided education for only a small percentage of 

the masses. The number of students who completed secondary 

school in 1946/47 was 37, and 77 students completed the 

intermediate stage, while only 8 finished the vocational 

school of Amman (Al-Husari, 1949, p. 49; Mahafza, 1973, pp. 

144-147; Newton & Rickey, 1963, p. 22). 

Limiting the numbers of literate people was a 

continuation for the policy of total neglect of education 

adopted by the Ottoman Empire. For example, the education 

budget was JD 14,771 in 1924/25 and 26 years later was only 

JD 60,071 (1949/50) (Al-Tall, 1979, p. 10). 

The coronation of King Hussein on May 2, 1953 

represented a new era. Hussein's concern for education was 

attested to by the formation of the Royal Education 

Commission in 1954, which submitted its recommendation to 

the king personally. Hussein approved Education Law No. 2 0 

of 1955, which made education compulsory for everyone 

through the sixth grade. Next, the king approved Education 

Law No. 16 of 1964 which extended the compulsory stage of 

education until ninth grade (Ministry of Education, 1954, p. 

6) . 

In addition to the University of Jordan, which was 

established in 1962, higher education in Jordan (East and 

West Banks) was represented by nine colleges before and 



during the 1960s. These teacher-training colleges, were and 

still are, directly operated or supervised by the Ministry 

of Education. In 1954, the Ministry of Agriculture raised 

the status of its agricultural school at Jubaiha to that of 

junior college. In 1960 and 1961, the United Nations Relief 

and Works Agency for the Palestinian refugees (UNRWA) opened 

two teacher-training centers on the junior college level to 

train Palestinian refugee students to teach in UNRWA 

schools. A national private secondary school at Beir Zait 

achieved junior college status in 1961/62. In 1961, the two 

junior colleges of agriculture at Khadouri and at Jubaiha 

were amalgamated under the name of Hussein College of 

Agriculture at Khadouri, which was attached to the Ministry 

of Education (Steitieh, 1968, pp. 87-107). 

In 1962, there were four teacher-training institutes in 

Jordan, aside from the five already mentioned. First, was 

the Women's College at Ramallah, which was started in 1958 

by technical and financial assistance from the United States 

Mission in Jordan. Second, was the Women's College at 

Ajloun that started operating on a very limited scale in 

1964 and 1965. Third, in 1965 the Men's College at Amman 

began accepting students. Fourth, the Men's College at 

Hawwara was constructed in 1958 and 1959 (Ministry of 

Education, 1961/62. p. 219; UNRWA, 1964, p. 57). 

Of these colleges, A1-Hussein Agriculture College is 

the oldest, established in 1930 at Tul-Karm (Palestine/West 
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Bank). This agricultural vocational school was established 

through a trust fund willed by the philanthropist Sir Ellis 

Khadooris of Hong Kong. After the 1948 Palestinian War, the 

school lost its income from the trust, and the Jordanian 

government lacked the funds to maintain it. However, in 

1952, the United States government assisted in developing 

the school into a junior college (Moghrabi, 1970, pp. 15-18; 

Qubain, 1966, pp. 300-301). 

University Education in Jordan: 

An Overview 

University education in Jordan (East Bank) is currently 

provided by four schools. The oldest one, the University of 

Jordan (established in 1962) is the focus of this study. 

The remaining three universities are the following: 

1. Yarmouk University. This university was founded in 

1976 by a royal decree. It is a state institution and is 

largely financed by the state; however, it enjoys academic 

and administrative autonomy. The university has grown 

rapidly and has faculties of arts, humanities and social 

sciences (including education and journalism), economics and 

administrative sciences, engineering, science, and medical 

sciences (International Handbook of Universities, 1989, p. 

694) . 

The primary objective of this university is to create a 

modern scientific, technological, and cultural nucleus which 

is capable of conducting research and making new discoveries 
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needed for scientific progress and development. Sulieman 

(1985) explains that the major aim of Yarmouk University is 

to transfer technology to the Middle East through education 

and research, instead of merely importing it from the 

industrialized world. Sulieman adds, "this philosophy is 

very much interwoven with Yarmouk's community service ideals 

which, themselves, are a novel education concept in Jordan" 

(pp. 98-99). 

Yarmouk University is located in the northern city of 

Irbid. It was planned to accommodate 20,000 students, but 

by 1986/87, 11,628 students were enrolled, including 4,141 

women. Many scientific centers are affiliated with this 

institution. They include the Language Center, the Center 

for Marine Sciences, the Jordan Studies Center, the Hebrew 

Studies Center, and the Educational Research and Development 

Center (Councell & Hawkins, 1984, p. 30). Special 

arrangements for cooperation were made between Yarmouk 

University and the Georgia Institute of Technology, Atlanta; 

the University of Alabama in Birmingham; Qatar University; 

the University of Technology, Baghdad; the University of 

Paris-Val de-Marne (Paris XII); American University of 

Beirut; the Leningrad Polytechnical Institute; the 

University of Iowa; McGill University; the Johns Hopkins 

University; the State University of Madrid; the Middle East 

Technical University; Ankara; Catholic University of 

Louvain; St. Anthony's College, Oxford; the University of 
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Novi Sad; and the University of Sarajeva (International 

Handbook of Universities, 1989, p. 694). 

2. Mu'tah University. This university was established 

on August 8, 1980 by a royal decree and is located in the 

southern City of Karak. A grant from the Iraqi government 

helped in the construction of Mu'tah, which was planned for 

a total enrollment of 5,000 students. In 1986/1987, 1,349 

students were enrolled, including 101 women (International 

Handbook of Universities, 1989, p. 693). In 1985 Ali 

Mahafza, former president of the university, pointed out 

that the system of Mu'tah University is n§w in the Arab 

world, having precedent in the United States with schools 

like the U.S. Military Academy of South Carolina in 

Charleston, the Virginia Military Institute in Lexington, 

and West Point. Mahafza added, this university resembles 

and draws aspiration especially from the Academy of South 

Carolina (Carr, 1985, p. 2). 

The university started in 1981 with the Faculty of 

Police Science which has two specializations: law and 

management. In 1984 Mu'tah University had 13 departments in 

the faculty of arts and sciences, 6 departments in 

engineering, 5 departments in economics, management, and 

law, and 2 academies for policy and military sciences. 

Students are considered reserve officers and participate in 

regular military training. After graduation they provide 

the army with officers and qualified leaders who aim to 
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encourage military research specifically and scientific 

research in general (Mahafza, 1987, p. 86). 

Degrees and diplomas: bachelor of arts in law; 

administration; Arabic; English; bachelor of science in 

chemistry; physics, mathematics, computer science, 

mechanical engineering; electrical engineering; and 

education (International Handbook of Universities, 1989, p. 

693) . 

3. The Jordan University of Science and Technology. 

This university was founded in 1986, at one time was a part 

of Yarmouk University, and is largely financed by the 

government. Its governing body is the university council. 

It is a state institution with academic and administrative 

autonomy. Residential facilities for academic staff and 

students are planned. In 1986/1987 the university had a 

total enrollment of 2,666 students, including 739 women 

(International Handbook of Universities, 1989, pp. 693-694). 

The university grants both bachelor and master of 

science degrees. In 1986/87 the university had 12 

professors, 25 associate professors, 79 assistant 

professors, and other staff members including 11 

instructors, 16 lecturers, and 26 teaching assistants, in 

addition to 42 staff members in scholarships outside Jordan. 

In 1987 the Jordan University of Science and Technology 

maintained the faculties of engineering (including 

architecture), medicine, public health and allied health 
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science, agriculture, and nursing. Arrangements were made 

for cooperation with the universities of Iowa, Glasgow, 

Virginia, Johns Hopkins, and other universities in the Arab 

World, France, Germany, and Turkey (International Handbook 

of Universities. 1989, p. 694). 

In addition to these institutions, Jordanian students 

who seek careers in technical fields can choose from 70 

technical training institutes which provide one- to three-

year training in a variety of skills ranging from carpentry, 

auto mechanics, and electricity utilization to land 

surveying, architectural drawing, electronics, radio, and 

television. Other educational and training programs prepare 

students for vocations in commerce and banking, agriculture, 

medicine, nursing, and computer science (Sulieman, 1985, pp. 

97-99). 

Educational Agencies 

Education in Jordan is provided by the following 

agencies. 

1. Government agencies which include: (a) The 

Ministry of Education, which accommodated about 74.6% of the 

total school enrollment in 1982/83, and (b) the Ministries 

of Defense, Labor, and Social Development; Islamic Affairs 

and Holy places; and the Ministry of Health. These schools 

accounted for only 0.5% of the total enrollment in 1982/83. 
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2. The national and foreign private schools which 

accommodated 8.2% of the total enrollment in 1982/83. 

3. UNRWA schools, which accommodated about 0.5% of the 

total enrollment in 1982/83 (Jordan Ministry of Education, 

1984, pp. 12-22). 

In 1980, the Ministry of Education converted the 

existing teacher—training colleges into community colleges. 

In the same year, the Council for Higher Education was 

established to plan and coordinate higher education 

throughout the country. By 1982, the total number of 

community colleges was 42. Twenty of these colleges were 

privately operated and owned and the rest were operated by 

the state. In 1985 the Ministry of Higher Education took 

over the functions of the Council for Higher Education and 

became responsible for all post-secondary education 

(International Encyclopedia of Education, 1985, p. 2789; 

Jordan Ministry of Education, 1984, pp. 5-22). 

The University of Jordan 

No history for university education in Jordan is 

complete without reporting the historical events of the 

University of Jordan, which is the oldest in the country. 

The University of Jordan is the focus of this study. 

On December 15, 1962, the university was established 

and began operation with one faculty (the Faculty of Arts) 

with eight teachers and a student enrollment of 170. In 
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1965 the university added the School of Economics and 

Commerce and the School of Sciences. On March 19, 1965, 

King Hussein officially celebrated the establishment of the 

University of Jordan. 

Since its formation, the university has admitted 

students on the basis of their scores on the General 

Certificate of Education (GCE). A few teachers were 

recruited from foreign countries, and some came from other 

Arab universities. Even though the university was 

considered a unique model by its administration, it followed 

the Egyptian and Syrian styles (both styles were borrowed 

from British and French institutions) during the early 

stages of its life. Egyptian and Syrian styles of education 

required highly-specialized knowledge to prepare students 

for their degrees. The requirements for each degree were 

imposed on the students, without freedom of choice as a 

result of adapting the inflexible yearly system. In 1972, 

the university dropped the yearly system and adopted the 

American credit-hour system which requires general education 

and a moderate degree of specialized knowledge. 

The curriculum for this university as well as other 

Arab universities was adapted from Western sources without 

critical evaluation to decide whether or not the materials 

were suitable to the individual needs of each institution or 

country. As Qubain (1966) explains, most teachers and 

decision makers received their advanced education from 
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Western universities during the post-World War II era. 

These institutions are comparatively young and have not 

acquired the self-confidence that comes with years of 

experience (pp. 502-510). 

Statement of the Problem 

The problem of this study was to examine the University 

of Jordan and its educational activities from its 

establishment in 1962 until 1982. 

Purpose of the Study 

The purpose of this study was to investigate the 

educational activities of the University of Jordan and the 

factors which influenced its development. The aim of the 

study was to trace the historical development of the 

university and analyze some of the educational practices. 

Research Inquiry Areas 

The establishment of the University of Jordan was 

intended to serve the Jordanian society. Major research 

questions questioned how the university was established and 

what factors influenced its development. 

The following questions were developed to serve the 

purpose of this study. 

1. What was the role of this university, which is the 

oldest Jordanian university, in educating the people of 

Jordan? 



18 

2. How was the University of Jordan established? 

3. What factors influenced the establishment and 

development of this institution? 

4. What impact did the University of Jordan have in 

improving the educational system in Jordan? 

5. What are some of the current practices of the 

University of Jordan? What could be done to improve these 

practices? 

Assumptions of the Study 

A review of the literature on Jordan and the University 

of Jordan resulted in the formulation of the following 

assumptions: 

1. The establishment of this national university 

assisted in raising the educational, social, and economic 

levels of the people. 

2. The existence of a local university in the 1960s 

spread awareness about education and increased demand for 

post-secondary education. 

3. Interest in education increased the number of 

educated students who graduate from college. 

4. Education is influential in changing governments as 

well as individuals1 behavior. 

Significance of the Study 

The idea that higher education is an important element 

in the progress and development of a society is well 
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recognized in Jordan. Since the country's independence in 

1946, four universities (East Bank only), 46 community 

colleges, and 3,000 schools at the kindergarten, elementary, 

preparatory, and secondary levels have been established 

(Jordan Ministry of Education, 1984, pp. 65-80). 

All of these institutions are designed to serve the 

people and the Jordanian society; however, the higher 

education system in Jordan is facing serious problems. One 

of these problems is that the whole system is not original 

and has been adapted from other systems of higher education. 

Another serious problem is that few studies have been 

conducted on Jordanian higher education. The studies which 

exist are described as being short or non-specific (Mahafza, 

1987) . 

The purpose of this study was to examine the 

educational activities at the University of Jordan, which is 

the oldest Jordanian university (established in 1962). 

Despite the importance of this institution, it has not 

previously been the subject of extensive research. A 

specific study to examine the educational activities at the 

University of Jordan has not been conducted. 

Study of this university, which emphasizes highly-

qualified graduates, may serve as a model for other 

universities in developing countries and may contribute to 

the development of literature on higher education in these 

countries. As Altbach (1979) points out, 
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It is clear that the issue of higher education in 
developing countries is both critically important and 
highly complex. One would assume that such a subject 
would be thoroughly analyzed and researched. However, 
this is not the case, the literature on this topic, 
particularly careful research studies, is extremely 
limited. (p. 9) 

Jordan's King Hussein described the philosophy of the 

higher education system as being based on "preserving the 

spirit of our Arab culture and civilization of strengthening 

its values and virtues, without isolating ourselves from the 

process of the technological development of mankind" 

(Sulieman, 1985, p. 97). Lehman and Mehrens (1971) explain 

that, although historical studies are difficult to do well, 

understanding some current educational problems cannot be 

obtained by any other method (pp. 20-25). 

There were a number of primary and secondary sources 

available which made this study possible. For the primary 

source, data were recorded by an actual witness (record) or 

the historical object itself was available for examination 

(Lehman & Mehrens, 1971, p. 24). Secondary source 

information was provided by a person who did not directly 

observe the event, object, or conditions. In other words, 

the recording was done by a person who obtained the data or 

had access to data indirectly. 

Historical research is criticized for being selective, 

but as British philosopher Karl P. Popper wrote, the 

historian has the right to be selective. There can be no 

history without a point of view. Like the natural sciences, 
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history must be selective unless it is to be choked by a 

flood of poor and unrelated materials. Sources of primary 

information for this study included the University of 

Jordan's catalogues, yearbooks, college student handbooks, 

the student guide, yearly reports, unpublished documents, 

archives, textbooks, articles and research reports; 

secondary sources included personal experiences as a student 

of the University of Jordan, faculty and student newspapers, 

and other related materials. 

Definition of Terms 

Amir: Prince 

Arab world: Includes 22 countries that gained 

independence after World War II, such as Alteria, Morocco, 

Syria, Iraq, and Jordan; or were never occupied by an 

outside force since the Ottoman Empire, such as Saudi 

Arabia. 

Educational activities: Aspects of the educational 

field including professors, students, curriculum, research, 

publishing, library, building, land, and finances. 

GCE: The Jordanian General Secondary Education 

Certificate Examination which each student must pass in 

order to graduate from high school. This examination is 

administered to all students in the country each year at the 

same time by the Ministry of Education. 

Mutasarrifiya: A Turkish word meaning province. 
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ottoman Empire: Refers to the Turkish empire. The 

term "sick man" used extensively in the literature to 

describe the Ottoman Empire in the late nineteenth century. 

Vilavet: District. 

jp; Jordanian dinar, equals $3.00, and is divided into 

100 fils. (This rate of exchange was valid and almost 

stable until 1988.) 

Amirate: A state ruled by a prince (amir). 

Sharif Hussein: Great grandfather of King Hussayn and 

the King of Hijaz. 

UNRWA: United Nation Relief and Work Agency. 

yearly system: A system where courses to be taken by 

students are specified in advance. Each course usually 

lasts a whole year and the student's performance is 

evaluated in one final examination. Students advance to the 

following year by not failing more than two courses or the 

entire year must be repeated. 

Limitations of the Study 

This study had the following limitations: 

1. Materials in the study were limited to 

undergraduate education for the period between 1962 and 

1982. 

2. Materials in the study did not include student 

activities. 
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3. Materials on educational activities were not 

limited to professors, students, curriculum, research, 

library, land, building, and finances. 

4. Materials came from the colleges of medicine, 

business, education, and other colleges only when necessary 

to seirve the purposes of the study. 



CHAPTER 2 

REVIEW OF THE LITERATURE 

A review of the literature reveals previous research 

findings which are related to this study in more than one 

area. The first relevant area is literature concerning the 

higher education system in developing or what are sometimes 

called the Third World countries. The second area includes 

literature pertinent to the Arab higher education system. 

The last area is literature specifically related to the 

higher education system in Jordan. 

Higher Education in Developing 
Countries 

The Third World may be broken down to include Africa, 

Asia, and Latin America. There are major differences 

between these countries in terms of politics, economics, and 

educational practices. However, countries in these 

continents face the same common problems and issues that 

make it worthwhile to examine some of the specific generic 

problems of higher education in developing countries 

(Altbach, 1979, pp. 64-70). 

There are certain commonalities in outlook and certain 

events which have colored almost all of Asia. Beck (1970) 

suggests that "those who would understand Asia might begin 

24 
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with three volumes edited by Charles A. Moore, entitled The 

Chinese Mind. The Japanese Mind, and The Indian Mind." Beck 

adds that someone who understands the East must immerse 

himself in it because slogans from the accounts of Western 

evaluators or a knowledge of military or regent successions 

are not sufficient for a true understanding. "East is East. 

. . . » (pp. 133-134). 

If higher education is to play its role in the national 

development of nations, the efficiency and equity issues 

should be addressed and analyzed. In the Asian continent, 

such issues are of great significance to a country such as 

India. Indian higher education in recent years was one of 

the subjects addressed by the UNESCO regional office in its 

1987 book which explains how higher education facilities are 

fairly skewed because of considerable regional variations in 

availability and composition. Fifteen regions, for example, 

have neither an engineering nor a medical facility. 

Institutions in India have very little say in curriculum 

development or student evaluations (UNESCO, 1987, pp. 1-15). 

Inequities of access to higher education are also 

noticed in respect to gender in most of the Asian nations. 

In Bangladesh, the high school enrollment of females in 1981 

was 36%, but in the post-secondary institutions it was only 

6% of the over-ail enrollment. In India, female enrollment 

in higher education increased to 27.7% in 1982. In 

Pakistan, female enrollment in higher education was only 27% 
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in 1983 (UNESCO 1987, pp. 51-76). These percentages show 

clearly how under-represented women are in these heavily-

populated Asian countries. This under-representation does 

not only occur in Asia, but in other developing countries as 

well. According to one estimate, only 52 females for every 

100 males are enrolled in higher education in the Third 

World (Klitgoard, 1986, p. 43). 

Countries in Asia and most other developing countries 

have fewer facilities for research and services than those 

in developed nations. Arasteh (1969) points out the fact 

that the decision to establish universities is not based on 

a purposeful, planned approach, but it is merely an 

instrument to reduce public pressure for higher education. 

Coombs (1969), in his book Time for Change of Strategy, 

explains that the educational system in many developing 

countries comes to be viewed as a brain power industry whose 

social function is to develop human beings as instruments 

for building the national economy (pp. 112-113). 

In spite of development problems, Africa has achieved 

quite exceptional progress in the field of higher education. 

According to the UNESCO (1986) educational studies and 

documents, the total enrollment in higher education has 

risen from 142,000 in 1960 to 1,169,000 in 1980; in other 

words, an eight-fold increase. Total school numbers have 

risen more than in other Third World regions, with a mean 
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annual growth rate of 6.8% compared to 5.3% countries in 

Latin America and 5.0% in South Asia (pp. 5-6). 

One of the severe problems which faces education in 

Africa is illiteracy. Unfortunately, Africa is still one of 

the three continents (the others being South Asia and Latin 

America) containing the most underdeveloped countries with 

high illiteracy rates. According to the UNESCO Office of 

Statistics, the number of illiterate people rose from 139 

million to 156 million during the years from 1970 to 1980. 

If this trend continues, the number of illiterates over 15 

years of age will reach 169 million in 1990, and 62.5% will 

be women. Factors tending to aggravate illiteracy include 

poverty and the high rate of population growth in some 

countries (UNESCO, 1986, pp. 5-35). 

The Harare Conference in 1982 (conference of Ministers 

of Education and those responsible for economic planning in 

African member states) identified the two main obstacles 

still facing cooperation for the development of education 

and training in Africa: the language barriers and the lack 

of adequate exchange of information between African states 

(Monrovia Declaration of Commitment by heads of state and 

government of the organization of African unity on 

guidelines to follow and the measures to be taken for 

achieving national and collective self-reliance, UNESCO, 

1982) . 
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African universities are not without their share of 

problems. Ali A. Mazrui (1984) who describes the African 

university explains that almost all African universities 

started as overseas extensions of European metropolitan 

institutions. These universities followed the dictates of 

their parent culture in Britain, France, and Belgium. 

Mazrui further adds "each African country now celebrates a 

day of independence, but independence in this context is 

purely political. The heavy weight of foreign economic and 

cultural domination persists." Mazrui believes that the 

African university is not autonomous today, nor was it ever 

in the past. For example, Makerere College in Uganda, the 

University College at Ibadan in Nigeria, and the University 

College at Legon in Ghana were all originally branches of 

the University of London where approval is needed even for 

syllabuses and examination questions (pp. 273-291). 

University education in Nigeria is described by Van Den 

Berghe as being British in every respect except for the 

geographical location and the student body (1973, p. 19). 

Prior to 1926, when the Nigerian code of education was first 

introduced, the only known educational institutions were the 

mosques where people learned to read the Koran (Muslim holy 

scripture). However, the British code of education was 

enforced on Nigeria and the Ivory Coast (Ghana) in 1882, and 

as a result, the power of missionary organizations which 

dominated Nigeria ended, and the stage was set for the 
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Nigerian government's involvement in education (Fajana, 

1982, p. 50). 

Rex (1967) points out that on May 15, 1961, the first 

African international conference on education was held at 

Addis Ababa, Ethiopia where 39 African nations and five 

European countries participated to help formulate an African 

educational development plan. 

Another problem facing African nations, as well as 

developing countries in general, is that educational systems 

are turning out a large number of primary school graduates 

who do not continue their edupation and are unable to get 

jobs because they possess very few, or no, employable 

skills. The great task confronting many governments, 

therefore, is to teach these young people useful skills and 

fit them into a productive structure without depopulating 

the rural areas (UNESCO, 1978, pp. 7-10). 

Brock and Lawler (1985) point out that, unlike Africa 

and Asia, Latin America has no clear-cut geographical 

definitions, even though the major part of it, South 

America, is a continent. International classification of 

Latin America includes the entire Americas minus Canada and 

the USA, and sub-divides the region into tropical South 

America, temperate South America, middle America, and the 

Caribbean (pp. 1-8). 

Third World universities are generally newer than those 

in advanced nations and, therefore, have weaker academic 
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traditions. Universities in Mexico, Peru, and Guatemala are 

older than any in North America, however, these universities 

came out of a colonial tradition and retain the mark of the 

colonial past (Altbach, 1979, p. 65). 

Brock and Lawler (1985) point out that small 

universities predominate in Latin America: most have between 

1,000 and 3,000 students, slightly over half of the 

institutions have up to 3,000 students, and almost three-

quarters do not have 5,000 students. Only seven 

universities in the whole region have between 30,000 and 

100,000 students (pp. 3-11). 

Not only do universities in Latin America admit fewer 

students, but the concept of education is different. 

Sanchez (1970) describes the Latin American educational 

concept as being different from that in the U.S. because the 

Latin students choose their careers before entering the 

university. In Mexico, for example, students must 

specialize in their chosen fields for ten semesters or five 

years before they graduate, which allows little contact with 

other disciplines (pp. 123-124). King (1961) ranks 

philosophy as the most popular field of study in Latin 

America, followed by the humanities, law and social science. 

Medicine and dentistry were last (pp. 6-9). 

Regarding student involvement in politics, Lieman, 

Walker, and Glazer (1972) wrote a book entitled Latin 

American University Students: A Six Nations Study. This 
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source is the most comprehensive comparative empirical study 

available dealing with student political attitudes in 

Paraguay, Mexico as well as Uruguay, Colombia, Panama and 

Puerto Rico. The authors emphasize the significant role of 

Latin American students and their deep involvement in their 

countries' political life. Students have been a major force 

in opposing and overthrowing rightist and military 

dictatorships throughout the region (pp. 1-34). 

Before concluding this section, it is worth mentioning 

that not much is known about Peru, a Latin American country 

with a population of about 17 million and an area 

approximately equal to that of France and Britain combined. 

Only 17% of the people are illiterate. The percentage of 

illiterate rural males is 3.4%, and 53.4% for females. The 

educational system is centralized, where the simplest 

decisions are made at the highest levels. However, a degree 

of flexibility is available for teachers in the classroom. 

They prepare their own teaching plans, which is unusual for 

Latin America, where a general curriculum is set by a 

Minister of Education. Twenty-five percent of the schools 

are private, and they employ 20% of the teaching force. For 

many teachers, the private schools represent a second and 

probably more lucrative salary, in addition to the one they 

receive from the state (Brock & Lawler, 1985, pp. 35-39). 
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Education in the Arab World 

The Arab world is located at the crossroads of Africa, 

Asia, and Europe, and covers an area of 5.4 million square 

miles. The people and resources of the contemporary Arab 

world are unevenly distributed among 22 independent 

countries with divided loyalties and patterns of living 

based on urban, rural, and nomadic differences (Massialas & 

Jarrar, 1983, pp. 1-8). 

The religious movement known to the world as Islam, 

which literally means "submission to God," began in Mecca 

and Medina in the Arabian peninsula (both holy cities are 

located in contemporary Saudi Arabia). Muslim education 

interests began formally in about 650, 18 years after the 

death of the prophet Mohammed (570-632) when the Koran was 

compiled from the notes and the minds of his disciples. 

Spreading spectacularly, Islam coverec. three-fourths of the 

Mediterranean and reached an area from India in the east to 

southern France in the west. Then, "in its medieval phase, 

it waned suddenly all in the brief space of some 600 years" 

(Wilds & Lottich, 1970, p. 186-190). Islam placed a high 

premium on education with the first verse revealed to the 

prophet Mohammed being "Read, in the name of thy Lord and 

Cherisher, who created, who taught the use of pen" (The 

Koran. Sura XCVI, Verse 1). 

Majali (1976), in The Sixth Carreras Arab Lecture of 

the University of Essex, summarized the development of 
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higher education in the Arab world. Majali emphasized that 

the Quran and the saying of the prophet sought persistently 

and methodically to impress the value of knowledge and the 

rewards of learning. The prophet Mohammed has said, "seek 

knowledge from cradle to the grave, and acquire it even 

though it be in China" (p. 2). 

Saqib (1983) who wrote a comparative study about the 

modernization of Muslim education in Egypt, Pakistan, and 

Turkey, explains that educational development took place 

when the Abbasid Coliphah Al-Mamoon established an academy 

called The House of Wisdom (815) in Baghdad especially to 

study and translate Greek philosophy and science. The 

academy was the first scientific research center of its 

kind. An observatory and a library were constructed along 

with the academy to be used by scholars, philosophers, 

scientists, translators and commentators. This eventually 

gave rise to the so-called Rationalist School of Thought in 

Islam (pp. 81-107). 

Wilds and Lottich (1970) explain, in their book The 

Foundations of Modern Education, that no chapter in the 

history of educational thought is more colorful than that of 

the rise of Muslim culture in Spain. "Not only was this 

civilization an intriguing phenomenon, but it made 

astounding contributions to European civilization and the 

modern world as well. These contributions have, however, 

too often gone unrecognized, ignored, or treated shallowly" 
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(p. 188). These authors believe that the West is indebted 

to Muslims for the recreation of the scientific spirit of 

investigation and experimentation and for the invention and 

improvement of scientific tools. 

Wilds and Lottich (1970) add that the palaces of emirs 

and claiphas were luxuriously furnished when European lords 

were living in drafty and gloomy castles. "Cordova, 

Seville, Granada, and Toledo were lighted by public lamps 

700 years before London; these Moorish city dwellers had 

paved streets centuries before the citizens of Paris" 

(p. 193). 

The university stood at the apex of the Muslim 

education system. Al-Azhar of Cairo is considered the most 

famous university and has recently completed its first 

millennium. However, as El-Bahay (1961) points out, the Al-

Qarawiyeen in Morocco, built in 859, is the oldest 

university of Islam (pp. 7-16). 

Although Islam was rising on the basis of universality, 

the Muslim's education system had, in the course of time 

crystallized itself into a dogmatic and rigid 
structure. . . . As if a dead-end had been reached, for 
centuries, there does not seem to have appeared any 
significant change in the contents, methods, and 
functions of Muslim education. The Nizamiyyah 
curriculum devised in the eleventh century was 
followed, preserved, and faithfully passed on to the 
next generation. Education, therefore, had become an 
exercise in pedantry. (Saqib, 1983, pp. 65-75) 

The best method of learning had been reduced mainly to 

memorization of the texts instead of intellectualization, 
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and there was more emphasis on transmission rather than 

creativity, as Saqib explains. 

The Arab civilization began to decline in the 

fourteenth century when the Ottoman empire started its 500-

year conquest of the Arab lands. During this period, the 

Islamic Arab civilization was living in the dark, totally 

isolated from any interaction with countries experiencing 

the industrial revolution. This stagnation continued until 

the late nineteenth century. Initial small-scale contacts 

with other cultures were made, starting with the Napoleonic 

invasion of Egypt (1798) and continuing through the cultural 

missionaries who were sent to Europe to study and who landed 

on the eastern Mediterranean (Massialas & Jarrar, 1983, pp. 

14-20). 

After the French departure from Egypt, Mohammed Ali 

(1803-1849), a clever, ambitious military officer, founded a 

dynasty that ruled Egypt for about 150 years. Ali Pasha 

transformed the country, creating a strong military 

establishment. As early as 1809, he sent student missions 

abroad to study, first in Italy, then exclusively in France. 

In 1816 he started the first modern school where, in 

addition to the Koran, reading and writing, foreign 

languages (Turkish, Persian, Italian) and military subjects 

were taught. In addition to the opening of the school of 

mathematics in 1921, a whole range of modern military, 

technical, and professional schools were established. A 
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school of accounting (1826) , a civil school (1829), and 

others spread throughout Egypt which had a population of 

only 2 million at that time (Szyliowicz, 1973, pp. 98-103). 

However, two separate and parallel systems of education 

were founded by Egypt's Mohammad Ali: a modern system and a 

traditional religious system have emerged with each 

committed to radically different value orientations. As a 

result of this unplanned, fragmented, and uncoordinated 

system of education, a commission of investigation was 

formed in 1834 and recommended total reorganization and 

restructuring of the educational system which included 

division into primary, secondary, and higher levels (El-

Ghannam, 1959, p. 60). 

Hayworth (1938) discusses the educational achievements 

of Pasha's grandson, Khedive Ismail. Hayworth points out 

that with the advice of two educationalists, Dor (Swiss) and 

Rogers (English), Khedive reorganized the educational system 

by creating a Ministry of Education and separating the 

military and navy schools from general education. Dunne 

explains that Khedive sent student missions to Europe, and 

the number of schools in Egypt rose spectacularly from 185 

in 1862 to 5,830 in 1878. In 1868, Khedive Ismail 

promulgated the Organic Law of Public Instruction thereby 

creating a graded system. For the first time, Kuttab 

schools were integrated into the state system. For the 

first time also, two girls' schools were established, one in 
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1873 and one in 1874. But, Khedive's lavish construction 

programs and his obsessions with the European monarchs put 

him under enormous debt to European finance houses and 

brought about not only his downfall, but eventually the loss 

of the country's independence. The British took over Egypt 

for 40 years, and education's expansion and reform were very 

low on the British list of priorities (pp. 362-373). 

Besides Egypt, Western influence on Arab and Islamic 

educators also came through missionary activities in Lebanon 

and other countries in the Mediterranean area. In Lebanon 

"the basic goal of these missions was to evangelize the 

people in the region, especially the Muslims. Education was 

the means by which the missions achieved their goals. They 

established several elementary schools in different Lebanese 

villages" (Ajjawi, 1979, p. 598). "The missionary work 

intended to introduce a new concept of world order to the 

people in the region. This Christian, or more 

significantly, Western influence was embodied in two 

universities which survived until now in Lebanon" (Bashshur, 

1964, pp. 4-7). 

Bashshur (1964) explains, in his dissertation titled 

The Role of Two Western Institutions in the National Life of 

Lebanon and the Middle East, that the establishment of a 

seminary at Ghazier (Mount Lebanon) in 1848 was the nucleus 

of the University of St. Joseph which was founded by the 

Jesuits in 1875. The Syrian Protestant College was founded 
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by American missionaries in 1866 in Beirut and later 

developed into the American University of Beirut. 

Massialas and Jarrar (1983) explain, in their book 

Education in the Arab World, that "the healthy competition 

among the three existing educational systems at that time— 

the Ottoman public, the private national, and the foreign 

missionary—helped in spreading education as well as 

awareness. The role of these educational systems was 

paramount" (pp. 18-19). 

Davison (1961) traced the history of missionary schools 

in the Arab world and found that just before World War I 

there were about 675 American schools at all levels with 

34,317 students, 178 British schools with 12,800 students, 

and 500 French schools that accommodated 59,414 students. 

There was a small number of German, Italian, Swiss, Danish, 

and Russian schools in existence as well as some religious 

minority schools such as Greek, Russian, and Jewish (pp. 

291-293). 

The period between the two world wars witnessed the 

influence of French and Anglo-Saxon control over the 

educational system of the area. Curricula, teaching 

methods, and examination systems were borrowed largely from 

the French and British systems (Massialas & Jarrar, 1983, p. 

19). The reliance on Western educational models was 

alarming. Matthews and Akrawi (1949) noticed in their 1947 

study of the educational system in the Arab world that "the 
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main source of pride was the fact that the standard of the 

high school certificate is as high as the French, or in some 

countries more difficult than the University of London" 

(p. 541). 

The Arab nationals joined the Allies, declaring an Arab 

revolution against the Ottoman Empire in return for a 

promise of independence. Instead, the Arabs were rewarded 

by colonialism. Therefore, another form of Western 

influence on the educational system of the Arab world in the 

twentieth century was the direct colonial policies of France 

and England. 

Although this study cited Al-Azhar (970) in Egypt and 

Al-Qarawiyeen (868) in Morocco as the first two universities 

in the Arab world, the fact remains that modern higher 

education did not begin to have an impact on the Arab world 

until the early years of the twentieth century. This impact 

did not come through traditional schools of higher learning 

such as Al-Azhar. 

In Syria the first institution of higher education can 

be traced back to 1903, when a group of Arab intellectuals 

urgently requested the Ottoman authorities to charter an 

Arab university. As a result of their request, a medical 

institute was established in 1903, followed by a law school 

in 1913. The institute and the school were reorganized in 

1924 into the Syrian University which is called the 

University of Damascus today. 
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In Egypt, Alexandria University (formerly Farouh I) was 

established in 1942, Ain Shams (formerly Ibrahim Pasha) was 

established in 1950, and Assiout began in 1957. In other 

parts of the Arab world, some of the universities 

established included the following: Khartoum in 1951 in 

Sudan, the Lebanese University in 1953, the Libyan 

University in 1955, Baghdad in 1956, Rabat in 1956 in 

Morocco, Riyad, in 1957, Aleppo in 1959 in Syria, the Beirut 

Arab University in 1959, Tunis in 1960, Constantina in 1961, 

and the University of Jordan in 1962. 

Generally speaking, the number of higher education 

institutions in the Arab world increased by the end of World 

War II. The number increased from 10 in the 1940s to 50 in 

the 1970s, and to 75 in 1985. The number of institutions 

which give instruction at the post-secondary level but are 

not certified as universities increased from 57 .\n 1960 to 

284 in 1977, and to 500 in 1985 (Bashshur, 1985). 

Meetings between the Arab states were formalized and 

organized with the help of the League of Arab States, the 

UNESCO, and the Arab League for Educational, Cultural, and 

Scientific Organization (ALECSO). The first Arab regional 

conference of ministers of education and economic planning 

was held in Beirut in 1960, followed by one in Tripoli, 

1966, Marrakesh in 1970, and the fourth in Abu-Dhabi in 

1977. Each conference included discussion of specific 

issues, and the final one recommended the restructuring of 
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the educational system through the use of "open education, 

non-formal education and the use of mass media communication 

in the development of education" (El-Ghannam, 1971, pp. 12-

16) . 

Al-Koussy (1973) describes education in the Arab world 

as the most potent force for supporting political 

independence, rebuilding human resources, reconstructing 

society, and establishing a national identity. One of the 

major problems facing Arabic education at this point is the 

disparity between the stated educational objectives and the 

problems of implementation. 

Literature Related to the 
University of Jordan 

Research and scholarly work on the University of Jordan 

is limited. Jordanians have written little about their 

educational system, and there is little evidence of foreign 

scholars* interest in the subject. Therefore, research on 

the University of Jordan, or even the university education 

in Jordan, must be established. 

Qubain (1966) argues that the establishment of the 

University of Jordan was premature and supports his argument 

by reasoning that the main reason for the move was national 

pride. The financial future and development of the 

university seemed uncertain since there was a question 

whether Jordan actually needed a university at that time. 

Qubain also criticizes the scientific research and notes 
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that since Jordan did not have the institutional 

organization, the personnel, the equipment, other 

facilities, and financial resources were not available to 

initiate and sustain research, no serious research of any 

kind could be carried out in Jordan (pp. 298-344). 

Al-Tall (1966), former Dean of the College of Education 

at the University of Jordan, published an article which 

expresses his belief that the university was neither meeting 

the needs of the society nor recruiting good staff. Al-Tall 

suggests that the university should relate more to the 

Jordanian society, and an independent College of Education 

should supervise and train teachers keeping in mind the goal 

of benefiting from other reputable universities' experiences 

(p. 3). 

In an introduction to the university catalogue of the 

1969-69 academic year, Khalifa, the Acting President in 

1969, agreed with Al-Tall's remark about learning from other 

universities' experiences by saying, "our main concern 

should always be for originality and creativity. The 

University of Jordan does not model itself on any particular 

university, but it should take advantage from those who have 

the experience and went through this before" (University 

Catalogue of 1968. pp. 74-79). 

During the Sixth Carreras Arab lecture at the 

University of Essex, Majali, former president of the 

University of Jordan, described the objectives, curricula, 
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administration, and the development of the University of 

Jordan. Majali said, "the university of Jordan claims to be 

unique among Arab universities, but it certainly shares with 

them some of their problems and anxieties." Majali added 

that Jordan's decision to build its own university was based 

on the emphasis the country places on the manifestations of 

her independence. Other important motives pushed the 

decision-maker in this direction, such as the political 

motive to "safeguard the student's outlook from 

indoctrination alien and antagonistic to our culture, way of 

life, and our political beliefs" (pp. 1-10) . 

Mahafza (1987) mentions that few Jordanians have 

written about the education system of their own country; 

therefore, scholarly work on university education is scarce 

in Jordan. Mahafza (1987) quotes Abdul Majid Abbass as 

saying that Middle Eastern universities are primarily 

teaching institutions with very limited interest in academic 

research which follow a harmful academic year plan, with 

just a few exceptions (p. 47). 

Moghrabi (1970) believes that the establishment of the 

University of Jordan is unfortunate because the main reason 

behind its establishment seems to be national pride. He 

added that to have a university without careful planning as 

to its contributions to society is certainly unfortunate. 

More importantly, Moghrabi adds to start a university with 

one college and to dump a large number of unemployable 
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graduates into a limited market is the last thing Jordan 

needs. "Jordan has enough economic problems and can do 

without a new one" (p. 56). Moghrabi presents other 

arguments to show why Jordan does not need a university. 

These arguments include whether or not to freeze the 

development of other institutions and whether or not Jordan 

needed a university at a time when the large number of 

students studying abroad were more than enough to supply the 

country with its needs in every field of specialization (pp. 

90-95) . 

In her dissertation titled Education in Jordan. 

Steitieh (1968) points out that the major educational 

problem in Jordan was illiteracy, which according to a 

UNESCO report, reached 67.6% in the late 1950s. Another 

problem for Jordan and the Ministry of Education as Steitieh 

(1968) explains was the availability of school buildings to 

house students. This was because the policy was to rent 

rather than to build. Other problems included total 

dependence on the central government for money with no 

contributions from local governments or communities and the 

lack of individuality or student motivation in classroom 

instructions which are limited to the textbook and the 

syllabus with total neglect of health, citizenship, home 

living, and vocational education or the worthy use of 

leisure time. 
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Shafiq (1963) perceives the functions of the university 

of Jordan as being research, community services, education, 

leadership, national construction, and international 

understanding. He believes that higher education in Jordan 

is able to satisfy the country's needs only in the fields of 

education and agriculture. Shafiq adds that sending 

Jordanian students abroad is not the answer because that 

causes many problems. Furthermore, the number of teachers 

who teach in secondary schools is not sufficient, they do 

not have the necessary qualifications or training to serve 

their students. 

A paper was presented to Oxford University in London, 

England at the Annual Conference of the International 

Association for Educational Assessment by Derar Jaradat 

(1985). In this paper Jaradat explains that one major 

controversy is the role which the General Secondary 

Education Certificate Examination (GSECE) takes as an 

admission instrument for higher education within Jordan 

versus its role as an end-of-schooling certificate tool (pp. 

1-20). 

The presentation at Oxford University by Jaradat (1985) 

was a result of his findings from a study done earlier in 

1984. A sample of 1,000 graduates from eight different 

majors in three faculties at Yarmouk University (Irbid, 

Jordan) was chosen to evaluate the use of GSECE scores as 

criteria for admission and placement at Yarmouk University. 
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Twelve regression equations were fitted to fulfill the 

objectives of his study. The study concluded that GSECE 

averages and the comprising individual subject- matter 

scores were poor predictors for university success defined 

by the graduate cumulative average. 

A study using the initial four-stage model of Rogers 

and Hosemaker was done by Malayery (1986). The study 

analyzed the innovation-decision process among members of 

the University of Jordan medical faculty. Fifty-two full-

time teaching staff and faculty members participated in the. 

study concerning their adoption of innovation practices in 

order to understand the perception of some faculty members 

about the innovation process and how it can be used to 

benefit the university and the students (pp. 5-16). 

A dissertation was written by Sulieman Al-Lawzi at the 

University of North Texas in 1987, entitled Planning. 

Budgeting and Development in Jordan, provides some input 

regarding the political and financial structure. Social and 

educational issues are not completely separate from 

political issues in a developing country like Jordan, which 

is trying to make the most of limited resources. 

In a book titled Perspectives on World Education. 

edited by Beck (1970), Nasir points out that Jordan "lay 

dormant for many years and only recently has moved to 

develop its human and natural resources. Therefore, in 

discussing education in Jordan, it is necessary to point out 
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that its true educational history is extremely limited" (p. 

247). Nasir adds that the history of education in Jordan 

may be considered to have started with the positioning of 

Palestine in 1948. 

Paris (1982) compared the salary and promotion 

determinants at the University of Jordan and Kuwait 

University. Faris noticed that both universities 

systematically have used U.S. university criteria to 

determine faculty salary and rank. Educational training 

represented by the highest degree held and faculty 

publications were found to be important determinants of 

salary and rank. 

Bukheet (1987) wrote a comprehensive book titled The 

University of Jordan in Its 25th Anniversary: Storv and 

Path. This source traces the idea of establishing a 

university in Jordan to its roots, discusses tUe financial 

resources available for this institution, and describes and 

analyzes each department in each school along with the 

degree programs for the different colleges. This source is 

available in the Arabic language. 

Qtaishat (1988) analyzed the Jordanian accounting 

practitioners1 perceptions of undergraduates accounting 

program content. He believed the accounting program at the 

University of Jordan was outdated, and the purpose of his 

study was to develop an undergraduate program applicable to 

the accounting department. Qtaishat concluded that the 
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program should have equal emphasis in accounting courses as 

well as business core and basic education courses. Each 

should receive about one-third of the degree plan. 

Al-Tall (1979) wrote his thesis about education in 

Jordan. He surveyed the political, economic, and social 

conditions affecting the development of the educational 

system and concluded that "educational achievement became 

important as a criterion for recruitment into elite 

positions" (p. 253). He pointed out that the expansion of 

the education system after 1950 automatically created 

channels of mobility for persons from lower- or middle-class 

backgrounds to rise to upper-class membership. 

Sulieman (1985), in his article "Education in Jordan," 

expresses the belief that many Jordanians like to measure 

their national progress by the impressive advances that have 

been made in the field of education, and that Jordanians 

take pride in pointing out that educational opportunities 

are no longer the privilege of a select few (pp. 89-90). 



CHAPTER 3 

HISTORICAL DEVELOPMENT OF THE 

UNIVERSITY OF JORDAN 

The exact date at which to begin tracing the initial 

steps which led to the establishment of the University of 

Jordan varies among researchers. One scholar suggests the 

late 1940s as a starting point, since certain Jordanian 

educators decided at this time to use the American 

universities such as the ones in Beirut (A.U.B.) or Cairo 

(A.U.C.) as models for the proposed university. Another 

scholar points to 1950 when some scholars and intellectuals 

(individually and collectively) discussed, in private 

meetings, the idea of establishing a national university 

(Mahafza, 1987). 

A different version to the founding of the University 

of Jordan was adopted by Gharaebah who explains to Mahafza 

(1987) that King Hussein was willing to donate all of his 

wedding gifts to build a national university. Although the 

date of conception is disputable, the undisputed fact is 

that by 1953 the number of schools in Jordan reached 

approximately 1,000, serving about 200,000 students (see 

Table 1). The large number of students required so many 

qualified teachers that the existing teacher colleges could 
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not provide them. As a result, parents began sending their 

children abroad although this education cost enormous 

amounts of money since the standards of living and income 

were so low in Jordan (Bukheet, 1987, p. 4). 

Table 1 

Murnhpr of Students Studying in All Jordanian Schools From 
1951 Until the Establishment of the University in 1962 

1951/52 
1952/53 
1953/54 
1954/55 
1955/56 
1956/57 
1957/58 
1958/59 
1959/60 
1960/61 
1961/62 

Number of Number of Number of 
Schools Teachers Students 

854 3,561 139,670 
958 4,442 170,777 
974 5,081 196,015 

1, 011 5,720 218,164 
1,121 6,711 240,308 
1,209 7,432 252,990 
1,331 7, 009 265,496 
1,423 7,620 238,467 
1,501 9,085 276,882 
1,595 9,205 281,462 
1,634 9,846 297,435 

Note. From Naser, M. (1962). p. 41. 

The available qualified teachers in 1962 could not 

accommodate the educational needs of almost 300,000 

students. Teachers were recruited after finishing high 

school and began teaching without any formal training or 

post-secondary degrees in order to meet the increased 

demand. As a solution, the Ministry of Education started 

sending students abroad to get teaching degrees and 



51 

established teacher colleges where future teachers studied 

for only one year. Tables 2 and 3 show the development of 

education up to 1962, when the University of Jordan was 

established. These tables show that teacher colleges were 

able to graduate only 90 teachers a year, and 170 students 

were sent on scholarships. These numbers were not 

sufficient to satisfy Jordan's need for teachers. 

In addition to students receiving scholarships, 

approximately 5,000 students were studying abroad on their 

own (see Table 4) (Ministry of Education, 1961/62). All 

these numbers, coupled with the need for qualified teachers, 

pressured government officials to seriously consider the 

establishment of a new university. 

Due to the increase in student numbers, talks, 

discussion, and brainstorming took place across Jordan. 

This led to the idea of establishing a national higher 

education institution because no city could afford to 

establish a university on its own. People began lobbying 

government officials to convince them of the practicality of 

their cities1 locations, even offering to donate the land on 

which to build a university. For example, es-Salt city, 

which was the former capital of the country and had the one 

and only secondary school at one time, wrote a petition to 

the Prime Minister of Jordan on February 11, 1954 asking him 

to consider the idea of building a national university in 

Jordan to reduce the "financial and emotional suffering of 
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Table 3 

yrnmhP.r of students on Scholarship Abroad from 1952 to 1962 

Y e a r Number of Students 

1952-53 68 

1953-54 8 5 

1954-55 1 2 6 

1955-56 8 2 

1956-57 7 1 

1957-58 98 

1958-59 1 4 6 

1959-60 1 2 1 

1960-61 158 
1961-62 1 7 0 

Note. Ministry of Education, 1963, p. 86. 

Table 4 

Jordanian Students in Host Countries in the Year 1961 

Country Total Number Female Students 

Syria 1,188 142 
Egypt 910 22 
West Germany 609 1 
United States 604 48 
Lebanon 581 162 
Turkey 540 0 
Iraq 48 2 
Iran 17 0 
Italy 16 4 
Pakistan 12 0 
Spain 11 1 
Libya 6 3 

Total 4,542* 385* 

*These numbers are not completely accurate and were 
tabulated by the Jordanian Ministry of Education on the 
basis of student requests for foreign exchange, reports of 
cultural attache, and other compiled information. 

Note. From Moghrabi, 1970, p. 91. 
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the Jordanian students who study abroad" and also, asked the 

Prime Minister to allocate more money to the Ministry of 

Education to help in establishing the university. Two 

copies of his letter were sent to the Ministry of Education 

and the president of the lower chamber (Bukheet, 1987, pp. 

3-7) . 

In the same year (1954), the citizens of as-Salt wrote 

a petition to King Husayn asking him to consider the city as 

a possible location for a national university and listed the 

following reasons for favoring their city: 

1. The geographical location of the city, located in 

the middle of the country between the east and west banks 

with easy access to transportation. 

2. Low cost of housing and living expenses. 

3. The lack of night clubs and public parks would help 

students succeed academically. 

4. Its poor economic condition and the lack of 

vocational and agricultural schools, as well as training 

schools which were available in other cities. 

5. The willingness of as-Salt citizens to donate their 

land for this good-will mission in order to reduce the cost 

of establishing a university 

The petitioners hoped that King Husayn would consider their 

wishes when making a decision to establish a national 

university (Original Document, 1954, translated from 

Arabic). 
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Another petition was presented by the citizens of 

Ajloun to the prime minister of Jordan on June 3, 1955 

asking him to consider having one of the university 

faculties in their district and offering land and financial 

support for the proposed faculty (Original Document, 1955, 

translated from Arabic). 

Many individuals presented similar suggestions for 

building a university and expressed their desire and 

willingness to help by donating land and capital. A 

documented request was made by Qasin Polad, the mayor of 

Zerka (a city 16 miles north of Amman) in April 1955. 

George Sheber and Mohammad Musa Khair of Jerusalem presented 

similar requests in March and May 1955. Both expressed a 

desire to locate the university in their city, Jerusalem 

(Council of Ministers, 1955). 

At the official level, the Ministry of Education was 

aware of the need for a national university due to the large 

number of students who were seeking education abroad. Upon 

request, Abdul Hamid Yassin, the director of the Amman 

Teacher Training College, conducted a study of the 

possibility of establishing a university and presented his 

results to the Supreme Council for Education. The Council 

formed an ad hoc committee of eight members (Musa Nasir, 

Fedwa Toukan, Hamad Al-Farhan, Mabil Bolus, Hushi Fareez, 

Wasfi Al-Ahabtawi, Abdel Hamid Yasin, and Olga Wehbeh) to 

study the possibility of establishing a university and 
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concluded that the best locations were Amman and Jerusalem 

(Bukheet, 1987, pp. 19-21). 

In October 1954, the Ministry of Education sent a 

letter to the prime minister to inform him that the 

Education Council had approved the decision to 

summon Dr. Kostantine Zuriq from A.U.B., Dr. Mohammad 
Awad from the University of Egypt, and the Dean of 
Baghdad University or any dean in other faculties in 
Baghdad University to come to Jordan for consultation 
. . . to lay out the basis for a Jordanian University, 
(p. 32) 

For various reasons, the Iraqi cultural attache was the only 

member who came from the Beirut office, and no step was 

taken to move closer to establishing a university (Ministry 

of Education, 1954). 

In 1955, a society was formed to establish a private 

Arabic university in Jerusalem to compete with the Hebrew 

University in Palestine. The committee, which was called 

"The Society of Jerusalem University," was not able to 

achieve its fund-raising goals and was therefore dissolved. 

By the late 1950s, the attitude of the Jordanian 

officials had shifted toward establishing faculties in 

different parts of Jordan. In 1959, the Supreme Council for 

Education approved a six-year plan which called for a change 

in the level of teacher training junior colleges and 

agricultural schools to that of a university. To implement 

this plan, the Ministry of Education invited experts from 

the American universities in Beirut and Cairo to plan the 



57 
* 

establishment of faculties for teacher training (Mahafza, 

1987, pp. 97-101). 

In 1961 a British parliamentary delegation headed by 

Sir Eric G. Fletcher visited the headquarters of the 

Jordanian armed forces to discuss Jordan's need for arms. 

The dialogue went as follows: Sir Fletcher asked, "What is 

your need for weapons?" Commander-in-Chief Habes el-Majali 

answered with professor Abdel-Salam el-Majali translating, 

"We want a university . . . I am asking for a university, 

and I do not ask for weapons (University Catalogue of 1982. 

p. 1). The British delegation promised to refer this matter 

to the officials. The commander-in-chief, Majali, 

subsequently visited London and sent a letter to Jordanian 

Prime Minister Bahjat al-Talhouni, informing him of the 

previous talks with Sir Fletcher and the British officials. 

Majali asked the Prime Minister to invite a British academic 

delegation to visit Jordan to advise the country on 

establishing a national university, and the Prime Minister 

responded by sending an invitation to Sir Fletcher along 

with other experts of higher education. 

In response to these communications, Sir Fletcher gave 

a speech in the House of Commons in April 1961 asking 

Britain to give technical and financial assistance to build 

a national university in Jordan. As a result of these talks 

and correspondences, in October 1961 a British university 

delegation was formed, with Douglas Veale from Oxford 
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University as chairman and W. W. Grave from Cambridge 

University and R. L. Wain from the University of London as 

members, was formed to advise the Jordanian government on 

the practicality of establishing a national university 

(British Universities Committee, 1961)• 

After two weeks of study which favored the 

establishment of a university in Jordan, the British 

committee submitted its recommendations and proposal in an 

extensive report which concluded that the size of the 

facilities and the number of secondary school students in 

Jordan, in addition to students who qualified for post-

secondary education, would justify the founding of a 

national university. The British committee suggested that 

the university start by admitting 600 students with English 

being a compulsory subject during the first year for all 

degrees, and the new university would be affiliated with 

universities in Britain and the United States. The colleges 

of arts, sciences, and agriculture would be established 

first, while the faculties of medicine and engineering would 

be established during a later stage (British Universities 

Committee, 1961). 

The British committee raised the important issue of 

language, and recommended that English be the language of 

instruction because, if all teaching were in Arabic, then 

the students, especially those studying sciences, would be 

unable to use the up-to-date textbooks and periodicals. "We 
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can see no advantage in teaching some subjects in one 

language and the rest in another" (British Universities 

Committee, 1961). 

The Royal Commission for 
Educational Affairs 

On January 28, 1962, a new cabinet was formed, and 

Prime Minister Wasfi Al-Tall asked King Husayn to support 

the establishment of a national university. King Husayn 

then asked the Jordanian cabinet to form a Royal Commission 

for Education on February 12, 1962 to study all matters 

associated with this request. This commission consisted of 

five members, and later two American experts were added (The 

Royal Message, 1962). 

The Royal Commission began by reviewing the following 

reports: (a) the British Commission Report issued on 

December 15, 1961; (b) the report issued by the UNESCO 

office in Amman on November 4, 1961; (c) the report drafted 

by the A.U.B. commission on May 4, 1960; (d) the report 

prepared by the dean of the Faculty of Education at the 

American University in Cairo, submitted on May 8, 1960; and 

(e) reports on the Five-Year Program for Economic 

Development in Jordan (1962-1967). 

After reviewing these reports, the Royal Commission 

visited many universities in the Arab world, Europe, and the 

United States. The commission had a first-hand look at the 

circumstances and obstacles which faced these institutions. 
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On August 18, 1962, the committee presented its report to 

King Hussein which called for the establishment of a 

university and having a board of trustees responsible for 

managing the university and securing its independence. 

Other recommendations of the Royal Commission were that 

Arabic be the official language, that all faculties be on 

one campus, that the yearly system be adopted, that higher 

standards be adopted, and that a university president be 

selected with reappointment occurring every five years 

(Royal Commission for Education, 1962). 

On September 2, 1962, King Hussein issued the Royal 

Decree to establish the University of Jordan. He explained 

that after considering various fields of services which were 

required of specialists in arts and sciences, particularly 

in the fields of scientific research and methodology, the 

Royal Decree was issued in accordance with Article 40 of the 

constitution and with the decision of the Ministerial 

Council. The decree contained the following (translated 

from Arabic by Dahiyat and Al-Anani): 

1. A university shall be established in the 
Hashemite Kingdom of Jordan, which shall be called "The 
University of Jordan," and its site shall be at 
Jubeiha, near the capital of our kingdom. 

2. A Board of Trustees shall be appointed for 
this university, which shall with our support and the 
support of our children and grandchildren, shoulder all 
responsibilities pertaining to the university's 
independence, the increase of its services and the 
achievement of its objectives and noble aims. 

3. The administration of the University of Jordan 
shall be in accordance with laws, regulations and 
directions which shall be laid down for this purpose 
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and shall be ratified according to observed 
constitutional procedures. (University Catalogue of 
1983/ P- 7) 

The university started in the fall semester of 1962, 

with fewer than 100 students (Moghrabi, 1970, p. 85). In 

December of the same year, 167 students were enrolled to 

inaugurate the first Jordanian university. From modest 

beginnings, it has grown to be an "outstanding university 

and a prominent center of cultural activity in the Arab 

world" (University Catalogue of 1982/83, p. 1). 

The university started with the Faculty of Arts. 

Twenty years later, the university had ten faculties: 

economics and commerce (Faculty of Commerce and 

Administrative Science), sciences, Sharia, medical sciences 

(comprising the Faculties of Medicine, Nursing, and 

Pharmacy), agriculture, education, law, engineering, and 

physical education. The number of students rose from 167 in 

1962 to 11,549 in 1982-1983. The total number of staff 

members continued to increase from 7 in 1962 to 627 by 1982. 

The size of the physical campus increased from one building 

to 40 buildings and approximately 18,000 square meters. The 

current student-to-teacher ratio is 25 to 1. The university 

believes this ratio is reasonable but has plans to lower it. 

By 1983, more than 15,253 students had graduated from the 

University of Jordan—13,546 with bachelor degrees, 1,707 

with diplomas in education, and 389 with master's degrees. 
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Research is seen as an important duty of the 

university. As a result, in 1973 the Deanship of Scientific 

Research and Graduate Studies was set up to focus on the 

development of scientific research, supervision for graduate 

programs, and support for more scientific research and 

graduate studies. In response, the position of Vice 

President for Scientific Research and Graduate Studies was 

instituted in 1980. The Deanship of Scientific Research had 

supported over 300 research proposals and 66 other academic 

projects by the year 1983. 

The following section shows how the university 

developed over the years. However, it seems necessary to 

make the financial difficulties clear in order to appreciate 

the steps this university took over the years. The limited 

resources were an important factor in delaying this 

institution's birth, which is typical in a developing 

country like Jordan. 

Financial Difficulties in Establishing 
the First Jordanian University 

On August 31, 1954, a committee consisting of the 

Deputies for Ministries of Education, Economics, and Finance 

was formed to raise funds and find other financial resources 

from the Jordanian budget to established the university. On 

September 21, 1954, the committee presented its report to 

the Supreme Council of Education and concluded that no 

resources existed to support establishing a university. The 
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committee suggested two alternative sources: (a) to use the 

amount of 400,000 JD ($1,200,000) to be paid by the 

Jordanian Petroleum Company to the Jordanian government in 

order to look for oil in the country, and (b) to use the 

Jordanian government profit from the cement company which 

equalled $187,000 annually. The committee wrote to the 

prime minister who contacted the finance minister on 

November 13, 1954 to inquire about the availability of these 

funds. The finance minister answered by explaining that the 

contract with the petroleum company was cancelled, and 

therefore, a deficit of $375,000 was predicted to begin 

accruing in the budget annually, starting that year. The 

finance minister added that the profit of $187,000 from the 

cement company was being used to develop the national guard 

and could not be used for other purposes (University 

Catalogue of 1971. pp. 25-29). 

The education minister contacted the prime minister 

again on November 11, 1954 to explain that establishing a 

university would save the country more then $1,800,000 in 

hard currency that Jordanian students were spending abroad 

and which could be useful to their own country. The prime 

minister reviewed the request but did not answer (Bukheet, 

1987, pp. 3-25). 

In September 1962 the first board of trustees was 

formed and selected a four-member committee to find the 

financial resources for the university. The board asked the 
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government for a $150,000 grant to cover the initial steps. 

The government provided the grant. The board then asked 

that the council of ministers transfer the government's 

share in the cement company and the petroleum refinery to 

the university. The government rejected the request and 

offered $75,000, after which the board of trustees decided 

to open the university's doors on December 15, 1962 

(Bukheet, 1987, pp. 30-34). 

Two Decades of Developments: 

Tables and Figures 

Data in the following tables show how the university 

grew over the years. Various demographic items of the 

University of Jordan are included in Tables 5 through 15. 

These tables provide information on the university's 

departments and schools, distribution of students, 

distribution of faculty, number of graduates, faculty 

members by rank and sex, classification of faculty members 

by nationality, teaching staff, number of books and 

articles, research projects, and number of students sent on 

scholarships. Table 15 provides a list of the presidents of 

the university and their tenure as presidents. 
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Table 5 

Departments and Schools at the University of Jordan in 
1969/70 

School of Arts 

Arabic Language Department 
English Department 
History Department 

Geography Department 
Philosophy & Sociology Department 
Education & Psychology Department 

School of Economics and Commerce 

Economics & Statistics Department 
Accounting Department 

Business Administration Department 
Public Administration & Political Science Department 

School of Science 

Physics Department 
Chemistry Department 
Biology Department 

Mathematics Department 

Library contains 70,000 volumes as of December, 1969 

Note. From Moghrabi, 1970, p. 89. 
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Table 8 

NiTmhftr of Graduates From the University of Jordan by 
1982/1983 

Faculty B. A. Diploma M. A. Total % of Total 

Arts 4,864 88 76 5,028 28.5 

Econ. & 
23.6 Adm. Sci. 4,158 8 4,166 23.6 

Science 2,281 155 2,436 13.8 

Sharia 1,391 1,391 7 . 9 

Education 1,045 1,809 186 3,040 17 . 2 

Medicare 342 21 363 2 . 0 

Nursing 194 — — — 194 1.1 

Agriculture 389 ——— 41 430 
413 

2.5 
1 o 

Engineering 413 — — — *M» — — 

430 
413 

.8 Law 139 ——— 5 141 .8 

Phys. Ed. 48 ——— 48 . 3 

Pharmacy — —— — — — ___ 

Total 15,261 1,897 492 17,650 100.0 

Note. From the University Catalogue of 1982/83. p. 2). 
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Table 10 

Classification of Faculty Members bv Nationality From 1962 
to 1982 

Years Jordanians Arabs Foreigners Total 

1962/63 3 4 2 9 

1963/64 13 14 6 33 

1964/65 23 16 7 46 

1965/66 40 24 9 73 

1966/67 50 25 12 87 

1967/68 70 29 16 115 

1968/69 85 33 16 134 

1969/70 79 38 15 132 

1970/71 85 31 13 129 
1971/72 122 29 17 168 
1972/73 131 22 21 174 
1973/74 183 20 19 222 
1974/75 152 19 14 185 
1975/76 264 17 24 305 
1976/77 324 26 25 375 
1977/78 349 29 22 400 
1978/79 404 27 24 455 
1979/80 430 32 32 494 
1980/81 481 35 24 540 
1981/82 488 39 22 549 
1982/83 573 42 31 646 

Note. ' Collected by Mahafza, 1987, p. 157. 
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Table 11 

Members of the Teaching Staff (Full- and Part—Time)—for 
1982/83 

Faculty Number 

Arts ia-^ 
Science 9 7 

Economics & Adm. Sciences 60 
Sharia 2 9 

Medicine 9 2 

Nursing 2 1 

Pharmacy 7 

Agriculture 6 2 

Education 4 0 

Engineering 6 8 

Law 1 6 

Physical Education I9 

Total 6 2 7 

Note. From the University Catalogue of 1982/1983, p. 5, 
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Table 12 

Mimhg-r of Books and Articles Supported bv the Deanship of 
Research for the Year 1981/1982 Only 

Faculty 
Number of 

Books 
Number of 
Articles Total 

Arts 11 5 16 
Econ. & Adm. Sci. 7 3 10 
Sciences 2 10 12 
Medicine 2 8 10 
Agriculture 3 10 13 
Education 2 3 5 
Engineering — 3 3 
Law 4 — — 4 

Total 31 42 73 

Note. The University Catalogue of 1982/1983 (p. 7) . 

Table 13 

Research Projects of the Teaching Staff 1980/81 

Supported Published Research in 
Faculty Projects Papers Progress 

Arts 14 68 93 
Sciences 13 49 52 
Economics & Commerce 2 32 20 
Sharia — 11 20 
Medical Sciences 21 47 59 
Agriculture 12 68 79 
Education 11 16 20 
Engineering 8 30 30 
Law 2 11 18 
Physical Education — 3 3 

Total 83 3 35 394 

Note. The University Catalogue of 1982/1983 (p. 7) 
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Table 14 

Students Sent on Scholarships Between 1964 and 1982 by Host 
Countries 

Country Ph.D. M. A. Diploma B. A. Training Total 

United States 204 18 4 226 
England 70 17 4 — 6 97 
France 5 — — — — 5 
West Germany 6 — — — — 9 15 
Egypt 13 7 — — 5 25 
Switzerland 1 — 1 
Lebanon 3 10 — 1 14 
Turkey 1 — 3 4 
Italy — — — — — 1 «... 1 
Sudan — — 2 — — — — 2 
Kuwait — — — — 1 1 
Mexico — — — — 1 1 
Canada 5 1 — 

— 1 7 
Ireland 1 — — — 1 2 
U.S.S.R. 1 — — — — — 1 
Denmark — — — — 1 1 
Scotland 2 — — — — 2 

Total 312 53 6 4 30 405 

Note. From University of Jordan (1982-1983), Facts and 
Figures, the Cultural and Public Relations Department, 1982, 
Amman. 
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Table 15 

Presidents of the University of Jordan From 1966 Until 1982 

Name Period as President 

Dr. Nasir al-Deen al-Assad 2/6/66 - 8/20/68 

Dr. Abdel Karrem Khaleefeh 8/21/68 - 8/15/71 

Dr. Abdel Salam al-Majali 8/18/71 - 6/10/76 

Dr. Ishaq al-Farhan 6/16/76 - 4/6/78 

Dr. Nasir al-Deen al-Assad 6/1/78 - 9/20/80 

Dr. Abdel Salam al-Majali 9/21/80 - present (1989) 

Note. From University of Jordan, Accomplishments and 
Aspirations, 1981, p. 9. 



CHAPTER 4 

CURRICULUM, LIBRARY, AND RESEARCH 

Higher education in Jordan has a short history. It 

started with the establishment of a junior college for 

teacher training in 1952, continued through the opening of 

the University of Jordan in 1962, the Yarmouk University, 

Mutah University, and the University of Science and 

Technology in 1986. While junior colleges operate under the 

rules and supervision of the Ministry of Education and 

conform to civil service regulations, the University of 

Jordan and the other three universities operate and function 

independently and are subject to the policies set by their 

boards of trustees. 

Curriculum at the University of Jordan 

Before the credit hour system was adopted in 1972, the 

curriculum at the University of Jordan was carried out in 

two phases. The first phase consisted of a basic program, 

designed by the college, which freshman students were 

required to complete. The second phase started upon the 

satisfactory completion of the first academic year. The 

student was then asked to major or specialize in a specific 

field of study. Under the yearly system, students were not 

allowed to take courses in other faculties or even 

75 
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departments within the same faculty. The syllabi and the 

duration of the study for each course were determined by the 

university council based on the recommendation of the 

faculty council (Mograbi, 1970, pp. 96-98). 

A student had to successfully complete four years of 

study in order to receive a bachelor's degree. Examinations 

were given at the end of each semester or year depending on 

the duration of the course. Students who failed the make-up 

of one examination with less than a 50% average, or failed 

to maintain an aggregate average of 60%, were required to 

repeat the entire year (University Catalogue of 1970/71, pp. 

58-60). 

The curricula used by the university during this period 

were either borrowed or translated from Egyptian, Syrian, or 

Western courses with little or no modification to suit 

domestic needs. Most of the faculty were Egyptian and 

Syrian and they brought with them their textbooks, 

brochures, teachers, and their method of teaching. The 

Faculty of Science was an exception to this norm since the 

courses, textbooks, and language used in teaching were all 

in English (Qubain, 1966, p. 52). 

This section describes the curricula in the three 

faculties covered in this study before the adaptation of the 

credit hour system in 1972. In the School of Economics, 

students could specialize in accounting, business 

management, economics and statistics, and public 
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administration. All students who chose a particular field 

of specialization were given a specific program and could 

not deviate from it. The average load prescribed was 

eighteen hours per week. 

The curriculum of the School of Economics and Commerce 

(called the College of Economics and Administrative Science 

in 1982) did not provide graduates with teaching diplomas or 

certificates. This was because the School of Economics did 

not include among its objectives the preparation of 

graduates for teaching careers. 

Unlike the business curriculum, the Department of 

Education and Psychology at the University of Jordan (which 

was within the Colleges of Arts until 1972) had two 

objectives: (a) to provide students with the opportunity to 

specialize in education and psychology while earning a 

bachelor's degree from the College of Arts upon their 

satisfactory completion of the fourth year, and (b) to 

prepare students who specialize in any other area to become 

better qualified secondary school teachers, if they wish, by 

providing them with additional work in the areas of 

psychology and education. At the end of the fourth year, a 

student could earn a bachelor of arts degree and a diploma 

in teacher education. Table 16 illustrates the program for 

students specializing in other areas who wish to have a 

teaching certificate. 
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Table 16 

Program for Teaching Certificate in—1970 

Year Credit Hours 

First: General Psychology 2 
Principle of Education 1 

Second: Development Psychology and 
Mental Hygiene 2 

General Methods and 
History of Education 3 

Teaching Aids 1 

Third: Psychology of Learning and 
Measurement 2 

Curricula of High School 
and Methods 2 

Professional Laboratory 
Experience 1 

Fourth: Curriculum and Special Methods 1 
Student Teaching 4 

Total hours in Psychology (6) 
and Education (13) 19 

Note. From Mograbi, 1970, p. 99. 

The Department of Education and Psychology was one of 

six departments within the Faculty of Arts when this faculty 

first started in 1962. However, in 1973/1974 the Department 

of Education and Psychology was separated from the Faculty 

of Arts to form the independent Faculty of Education 

(University Catalogue of 1972/73, p. 27). 

Although the decision was made to start the Faculty of 

Medicine in 1972/73, it started without staff, building, 

lecture halls, labs, or equipment. The 4 3 students who 

began that year were required to spend two years 
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(pre-medical) in the Faculty of Science to study basic 

medical science courses. As a result, the Faculty of 

Medicine did not have a separate curriculum when the 

university adopted the yearly system (University of Jordan, 

1983, pp. 203-214). 

Since classes at the Faculty of Economics and 

administrative science began on October 1, 1965, this 

faculty had a yearly system curriculum which is described in 

Table 17. 

When the credit hour system was adopted, the Faculty of 

Economics and Administrative Science began awarding the 

bachelor degree in all departments according to the scheme 

shown in Table 18. 

Minor Specialization 

Department of Economics and Statistics 
(27 Credit Hours) 

In a minor specialization in economics, students from 

other departments in the Faculty of Economics and 

Administrative Sciences are required to take 12 hours of 

obligatory courses. A student can choose the remaining 15 

hours (electives) from courses within the department. 

For a minor specialization in economics, university 

students from outside the Faculty of Economics and Commerce 

must include 15 credit hours as obligatory courses. The 

remaining 12 hours are chosen from courses within the 

department. 
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Table 17 

riirrimlimi Requirements for the College of Economics and Commerce ln_the 
University nf Jordan (Applied Since 1967-68 Academic Year Until 1972) 

First Year 

Subject Matter Hours 

Economics (Principles & Thoughts) 
Principles of Management 
Accounting (Principles & applications) 
Public Administration & Political Science (Principles) 
Business Law (Principles) 
Psychology 
Arabic Language* 
English Language* 

Total 

4 
4 
4 
2 
2 
2 

18 

Second Year 
Economics Department Accounting Department 

Subject Matter Hours Subject Matter Hours 

Economics Theory 3 Accounting (Corporation) 4 
Money and Banking 3 Managerial Accounting 2 
Agricultural Economics 2 Cost Accounting 2 
Economic Resources 2 Business Law 3 
Business Math 2 Business Math 3 
Finance (Corporate) 2 Finance 2 
Introduction to Introduction to 

Statistics _3 Statistics _3 
17 19 

Business Administration Public Administration 
Department & Political Science 

Subject Matter Hours Subject Matter Hours 

Industrial Management 
& Production Management 3 

Corporate Accounting 3 

General Administration 
(Organization & Methods) 3 

Personnel Administration 2 
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Table 17—continued 

Principles of Marketing 3 Political & International Principles of Marketing 
Relations 3 

Business law 3 Typing 3 
Economic Resources 2 Social Science 2 
Finance 2 Finance 2 
Introduction to Introduction to 

Statistics _3 Statistics _3 
19 18 

Third Year 

Economics 
Department 

Semester 
1 2 

Accounting 
Department 

Semester 
1 2 

International Trade 3 3 Industrial Costing 3 3 
Economic Planning 2 2 Agricultural Costing 2 2 
National Economics Budget Analysis 2 2 

(Arabian & Jordanian) 2 2 
Statistics 3 3 Statistics 3 3 
Jordan Financial Jordan Financial 
Legislation 3 3 Legislation 2 2 

Study in Economics Study in Accounting 
(in English 3 3 (in English) 3 3 

Electives* _3 _3 Electives* _3 _3 
18 18 18 18 

*Electives *Electives 
Cooperative Economics Cases in Accounting 
Credit and Lending Accounting of Cooperatives 
Industrial Economics Industrial Economics 
Economics of Petroleum Government Accounting 
Economics of War Budget Estimation and Forecasting 

Business Administration Semester Public Administration Semester 
Department 1 2 & Political Science 1 2 

Purchasing and Storage Public Administration 
Management 3 - (Comparative) 2 2 

Sales Management 2 2 Local Administration - 3 
Personnel Management - 3 Law 3 3 
Industrial Psychology 2 2 Political Theories 3 -

Statistics 3 3 Anthropology 2 2 
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Table 17—continued 

Jordan Financial 
Legislation 2 

Study in Business Admin-
stration & Management 3 

Electives* (English) _3 
18 

3 
_3 
18 

Jordan Financial 
Legislation 

Study in Public Admin-
istration & Management 

Electives* (English) 

2 2 

3 3 
_3 _3 
18 18 

*Electives 
Cases in Administration 
and Marketing 

Accounting Cooperatives 
Industrial Economics 
Insurance 
Typing 

*Electives 
Administration Problems in 
Developing Nations 

Judicative Administration 
Commercial Law 
Petroleum Economics 
Shorthand 

Fourth Year 

Economics Semester Accounting Semester 
Department 1 2 Department 1 2 

Economics of Develop- Analysis of Financial 
ment 3 3 Statements 3 3 

Theory of Employment & Banking and Accounting 
Economic Problems 3 - Methods 2 2 

National Income - 3 Taxation 3 -

Econometries 2 2 Problems & Cases-
Securities & Accounting - 3 
Investments 2 2 Securities & Investments 2 2 

Studies in Economics Studies in Accounting 
(in English) 3 3 (in English) 3 3 

*Electives _3 _3 *Electives _3 _3 
16 16 16 16 

*Electives 
Finance and its Policies 

Studies in Arab Economic Unity 
Israeli Economy 
Jordan Economic Legislation 
Jordan Social Legislation 
Economics of Public Finance 

*Electives 
Planning & Organizing Corporation 
Accounting Systems 

Insurance Accounting 
National Accounts 
Jordan Economic Legislation 
Jordan Social Legislation 
Machine Accounting 



Table 17—continued 

83 

Business Administration Semester 
Department 1 2 

Public Administration Semester 
& Political Science 1 2 

Financial Administration 
and Planning 2 

Production Planning 

Control and Supervision 
Banking Management 
Problems and Cases in 
Industrial Management 

Securities and Stock 
Exchanges 

Studies in Management 
(in English) 

*Electives 

3 
3 

3 
_3 
16 

2 
3 

3 

2 

3 
_3 
16 

*Electives 
Planning & Organizing Corporation 
Accounting systems 

Management of Imports and 
Exports 

Sales Planning 
Jordan Economic Legislation 
Jordan Social Legislation 
Office Management 

Public Administration 
(Arabic & Jordanian) 

International law 
(Public & Private) 

Government Accounting 
Office Administration 
Diplomatic and consulate 
Laws 

Studies in Politics 
(in English) 

* Electives 

2 
2 
3 

3 
3 

2 
2 

16 16 

*Electives 
International Treaties 

Joint Arabian Ventures 

Studies in Palestinian Problems 
Jordan Economic Legislation 
Jordan Social Legislation 
Office Machines 

** Student is not promoted to the third year of study unless he or she 
successfully passes the required efficiency examinations in Arabic 
and English languages as prescribed by the respective departments. 

* The college council has the prerogative at the beginning of each 
semester or academic year, to modify, add, or delete the electives, 
as the council feels necessary, to meet the school requirements and 
the qualifications of the faculty. 
Note. No student in his senior year is admitted to final examination 
unless he or she has submitted a research under the supervision of a 
faculty member who considers the research worthy for graduation. 
Adapted from Moghrabi, 1970, pp. 85-105. 
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Accounting Department 

Accounting as a minor specialization for students from 

other departments of the Faculty of Economics and 

Administrative Sciences includes 18 credit hours of 

obligatory courses and 9 credit hours of electives. 

Accounting as a minor specialization for students from 

outside the faculty includes the same number of obligatory 

courses (18) and electives (9), but includes two cost 

accounting courses for the Faculty of Economics which are 

not required to be taken by other faculty students who take 

two courses in the principles of accounting instead. 

Department of Business Administration 

Students from other departments within the same faculty 

are required to take 12 credit hours of obligatory courses, 

and 15 hours of electives. Students who minor in business 

administration from other faculties are also required to 

take 12 hours of obligatory courses and 15 hours of 

electives. 

Minor Specialization in Public Administration 

All students are required to take 18 hours of 

obligatory courses and 9 hours of electives within the 

department. 
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Minor Specialization in Political Science 

All students who minor in political science are 

required to take 27 hours of mandatory courses which include 

international relations, international law, constitutional 

law, political system, modern political thought, and 

specialized study in the Palestine problem (University 

Catalogue of 1982/83, pp. 122-142). 

Faculty of Education 

The Faculty of Education offers programs of study which 

lead to the bachelor's degree with specialization in 

psychology or elementary education and nurseries within the 

department of curriculum and foundations of education. The 

degree plan for these two departments is shown in Table 19. 

Before taking major or single specialization courses, 

students must take 81100—Introduction Psychology, 81200— 

Descriptive Statistics, and 81210—Development Psychology. 

Every course of study throughout the university is 

arranged in a sequence of five figures. The first number on 

the left indicates the faculty, the second refers to the 

department in that faculty, and the last three numbers refer 

to the level in which the course is being studied and other 

particulars which each department specifies (University 

Catalogue of 1982/83. pp. 247-253). 
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Table 19 

Degree Plan for Students in the College of Education in 1983 

Psychology Curriculum and Foundations 
Single Major Single Major 

University Require-
ments 18 18 18 15 

Faculty Require-
ments 21 21 21 21 

Obligatory Dept. 
Courses 51 36 51 39 

Elective Dept. 
Courses 30 18 30 27 

Free Electives 12 12 12 3 
Special Require-
ments Outside 
the Faculty of 
Education 27 27 

Total Credit 
Hours 132 132 132 132 

Other Programs of Study at the 
Faculty of Education 

In addition to the bachelor's degree program in 

psychology and education—specialization in nurseries, the 

Faculty of Education has updated its programs of studies at 

the level of diploma and at the master's level to include 

the following programs. 

The diploma program of study in education is comprised 

of the teacher training diploma, school administration and 

educational supervision, counseling and guidance, special 

education and the diploma in librarianship and 

documentation. Each student must complete 30 hours of 
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required courses and 6 hours of elective courses in order to 

receive the diploma. A bachelor of arts degree, or its 

equivalent, is a prerequisite to this program. 

The master's degree program in education is comprised 

of courses in methodology, curricula and teaching, 

foundations of education, educational administration, 

educational psychology, counseling and guidance, and special 

education. Priority in admission to the master's program is 

given to candidates in work related to the area of 

specialization or similar types of work, as well as to 

candidates obtaining higher grades. Preference is usually 

given to candidates with experience in education. This 

master's program requires the completion of a thesis. 

The student can receive a master's degree (M.A.) in 

methodology which requires the academic specialization of 

Arabic and English languages, science, mathematics, history, 

geography, and Islamic education. Other master's degree 

programs are offered in curricula and teaching, foundations 

of education, educational administration, guidance and 

counseling and special education. A diploma in education or 

a bachelor's degree in good standing is a prerequisite for 

this master's program (University Catalogue of 1982/83. 

pp. 353-357). 
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Curriculum of the Faculty of Medicine 

The study plan f o r the Faculty of Medicine requires 

t h a t each s tudent take 18 c r e d i t hours as s p e c i f i e d in the 

department. Faculty requirements inc lude courses which each 

s tudent must take from the Faculty of Sc ience and Medical 

Sc ience courses . The courses which should be taken through 

the s i x years of study are shown in Table 20. 

Table 20 

Study Plan to Qualify for the Degree of Bachelor of Science in Medicine 
and Surgery at the University of .Torrtan in the Academic v<*ar 1982/83 

First Year 
First Year Courses by Semester Taught by the Faculty of Medicine 

Semester One hrs. Semester Two hrs. Summer Semester hrs. 

Biology (1) 4 Biology (2) 4 Anatomy 2 
Physics (1) 4 Physics (in- 4 (Introduction) 
Chemistry (1) 5 organic-Chemistry 5 Biochemistry 2 
100 English 3 100 Arabic 3 (Introduction) 
100 Psychology 3 Sociology 3 Military Sciences 3 

(Introduction) Islamic Culture 3 
Total No. of hrs. 19 19 10 

Second Year 

Semester One Semester Two 
Theore- Practi- Discus- Theore- Practi- Discus-

Course t ica l cal sion Total t ica l cal sion Total 

Physiology 
Anatomy 
Biochemistry 

Total 

80 56 24 160 96 40 24 160 
80 128 32 240 80 128 32 240 
54 40 18 112 54 40 18 112 
214 224 74 512 230 208 74 512 
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Table 20—continued 

Third Year 

Semester One Semester Two 
Theore- Practi- Discus- Theore- Practi- Discus-
tical cal sion Total tical cal sion Total Course 

Pathology 64 48 32 144 64 48 16 128 
Microbiology 64 48 16 128 48 32 16 96 
Pharmacology 64 10 45 119 48 10 30 88 
Community 

30 88 

Medicine 32 48 16 96 32 32 64 
(Introduction) — — — — 32 96 32 160 

Total 224 154 109 487 224 218 94 536 

Fourth Year 

Clinical 
Lectures Discussion Training Total 

Neurology & Internal Med. 
General Surgery 
Otolaryngology 
Anesthesia 
Community Medicine 

Total 

150 
110 
25 
25 
26 
336 

140 
120 
10 
10 
8 

228 

430 
370 
45 
45 
86 
976 

720 
600 
80 
80 
120 
1600 

Fifth Year 

Obstetrics & Gynecology 
Pediatrics 
Ophthalmology 
Psychiatry 
Dermatology 
Forensic Med. & Toxics 

Total 

90 * 30 300 420 
60 90 570 720 
20 40 40 100 
20 20 100 140 
25 — 75 100 
45 75 75 120 
260 255 1085 1900 
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Table 20—continued 

Sixth Year 

Internal Medicine — 50 850 900 
Gynecology — 70 530 600 
Pediatrics • — 60 440 500 
Surgery — — 700 700 

Total — 180 2520 2700 

Note. From the University Catalogue of 1982/83. pp. 257-258. 

Degree Structure 

The degree structure at the Faculty of Medicine has 

been changed over the years to an eight-year degree plan 

distributed as follows: 

1. The two-year pre-medical stage is basically made up 

of courses in the sciences. A student who wishes to be 

considered for admission in the Faculty of Medicine is 

required to study a preparatory course of two years in the 

Faculty of Science. The preparatory course is designed to 

(a) provide students with a strong and advanced base of 

knowledge in the modern concept of the basic sciences such 

as biology, chemistry, and physics, in addition to a course 

in modern mathematics and statistics; (b) upgrade students' 

command of the English language as a tool of study and 

communication to a satisfactory level; (c) provide students 

with a base in the social and behavioral science of man; and 

(d) develop the social attitudes of students through 
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interaction with other students of the university to avoid 

producing an isolated entity of students in the medical 

faculty (Faculty of Medicine and Surgery, 1977, Article 6; 

University Catalogue of 1982/83. pp. 257-258). 

Upon satisfactory completion of this stage,' students 

are admitted to the Faculty of Medicine. They spend a total 

of five years in the study of medical and clinical sciences 

in the two following stages. 

1. The pre-clinical stage consists of two years of 

studies. 

2. The clinical stage consists of three years of 

studies. 

3. The next stage includes a year in which a student 

serves an internship in various departments of the teaching 

hospital and other selected hospitals, field units and 

clinics. This period includes a two-week attachment to a 

selected practicing doctor in Jordan. Students who 

successfully complete all four stages are awarded a Doctor 

of Medicine (M.D.) degree. 

When Howarth was replaced by an Egyptian dean in 1978, 

the period of study was decreased to seven years, and 

distributed as follows: (a) one year in the Faculty of 

Science, (b) five years in the Faculty of Medicine, 

including two pre-clinical years of study and three clinical 

years of study, and (c) a year of internship. 
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The actual period of study did not actually change 

because the academic year was extended to eleven months 

instead of nine (Mahafza, 1987, pp. 250-257; University 

Catalogue of 1982/83, pp. 257-258). 

Examination and Evaluation 

In the Faculty of Medicine, a final examination is held 

once at the end of the semester or the year depending on the 

duration of the course. The final examination, which is a 

written comprehensive, covers all the course requirements. 

This final examination may include practical examinations. 

The faculty member is responsible for marking the texts and 

the examinations of his own subject (University Catalogue of 

1976/77. p. 270). 

According to Article No. 9 of the regulations for the 

award of the Bachelor of Science Degree in Medicine and 

Surgery at the University of Jordan, a minimum passing grade 

in every course is 50%; and the minimum aggregate passing 

average for each year is 60%. A student's final average 

consists of 25% for the final average of the sixth year, and 

75% for the final average for the preceding five years, 

divided equally (i.e., 15% for each). 

Unlike other faculties at the University of Jordan, a 

student failing to satisfy the examiners in a particular 

subject or subjects may repeat the entire year of study at 

the discretion of the Board of Examiners providing that the 
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total period spent in such repetition does not exceed one 

academic year during the entire course of medical studies. 

Another unique point about examinations within the 

Faculty of Medicine is that during the final year, the 

regular examinations held by the faculty members are sent to 

external examiners in various universities, mainly in 

Britain, for evaluation. All external examiners in each 

year should approve the final examination held by the 

faculty (Mahafza, 1987, p 259). 

The University Library 

The university library was established in December 

1962. It started with a few thousand books which were 

purchased or received through donations from foreign and 

Arab governments, foundations, and individuals. Some 

individuals who donated their libraries were Adel Zieter, 

Awni Abdul Hadi, and Shuki Shaashaa (University Catalogue of 

1972/73. pp. 14-16). 

In 1962, the library filled only one room. Two decades 

later it consisted of the main library and seven subsidiary 

halls in the Faculties of Economics, Science, Medicine, 

Agriculture, Education, Sharia and the University Hospital. 

At that time collections of the library contained over 

297,131 volumes, 1.73,129 in English and other foreign 

languages. The library houses special collections of rare 

books (8,571), 5,156 of which are in the Arabic language. 
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Other collections in the library include 335 original 

manuscripts; 1,348 microfilms; 958 micro-fiche; 51,000 U.N. 

documents; 2,220 slides; 2,500 maps (University of Jordan, 

pp. 332-339) . 

The main library consists of 18,753 square feet plus an 

annex which occupies 7,500 square feet and has 750 seats. 

The library's five departments are the Supply Department, 

the Cataloguing and Indexing Department, the Periodicals 

Department, the References Department, and Special 

Collections Department. These departments are explained in 

the following section. 

The Supply Department is empowered to purchase books, 

accept gifts and enter into exchange agreements. 

The Department of Cataloguing and Indexing is concerned 

with preparation of books for use. The cataloguing system 

employed is the Dewey Decimal System. The general catalogue 

is of two parts: the Arabic and the English. 

The Periodical Department is concerned with services 

related to periodicals (e.g., subscription, evaluation of 

the collection, and supply missing volumes). 

The Departments of References and Special Collections 

are concerned with keeping special books (e.g., 

dictionaries, encyclopedias, atlases, bibliographies, 

biographies, directories, year books, manuscripts, rare 

books, artistic books, university dissertations, microfilms, 

microfiche, maps and audio-visual aids). 
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The Loan Department is concerned with issuing 

identification cards for university students. This 

department supervises subsidiary halls within the university 

campus, the reserve desk, and the orientation library. 

The library follows the "open library" system. Library 

users have free access to all books, which causes an 

increase in book loans to be more than 2,000 books in some 

days. A student may borrow three books for a period of two 

weeks. Administrative staff may borrow 10 books for a 

period of one month, whereas a teaching staff member may 

borrow 40 books for a period of one semester (University 

Catalogue of 1982/83. p. 524) . 

Reference Service 

The main task of the Reference Service is to give 

assistance to readers in matters related to get information 

needed from reference books, and to supply scholars with new 

reference material in various subjects. 

Photo-copying machines are available at the library. 

There are microfilm readers, microfiche, and an apparatus 

for duplicating and enlarging microfilms. The library has 

microfilmed a number of old Jordanian newspapers and 

journals and some rare books. The library has recently 

acquired a good collection of microfilms: (a) Records of 

Sharia Court in Jerusalem (122 micro-films), and (b) Al-Hudu 
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Sharia Court in Jerusalem (122 micro-films), and (b) Al-Hudu 

published in Arabic in New York (130 films from 1898-1976). 

Counseling and Public Relations Services 

The main functions of the Counseling and Public 

Relations Services Department are as follows: 

1. The information desk, in the main entrance hall, is 

concerned with giving assistance to new students. 

2. Slides are available to introduce readers to the 

library and its services. 

3. A reader's guide is published. 

4. A guide is provided in English and Arabic to 

visitors. 

5. A brief bulletin entitled "The Library" is 

published monthly. 

6. Notices on new books, periodicals, rare books, and 

library news are issued. 

7. Bibliographical specialized lists (e.g., the 

Jordanian Bibliography of 1,200 titles about Jordan) are 

published. 

8. The library exchanges Jordanian printed materials 

with about 170 Arab and foreign institutes. 

9. The library has a special hall for exhibitions 

where book shows are held on various occasions. 

10. The library provides programs of training and 

further education for its employees. The diploma program of 
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the Faculty of Education makes of courses held by the 

Jordanian Libraries Society. Some employees are sent abroad 

for training in order to acquire special skills (University 

Catalogue of 1982/8.1. pp. 224-225) . 

Generally speaking, the university library is a central 

library serving the university and community. Books and 

periodicals are regularly updated and included 2,300 

periodicals in 1982. Of this number, 1,650 are in foreign 

languages. The annual increase in the library's collection 

ranges between 15,000 and 20,000 volumes. This increase is 

essential to meet the increased number of students, 

especially in post-graduate studies. 

Research 

The University of Jordan was not productive in the area 

of research during the first decade of its existence. This 

lack of research is due to many reasons. First, the 

stringency of the law prohibits faculty members from using 

the university's resources, such as secretarial help or 

mimeographing for the purpose of research which is later 

used in personal publications. A second reason stems from a 

lack of understanding on the part of the university 

authority as to what kind of research is needed, who should 

do it, and what rewards should be given to the staff 

involved in the research (Moghrabi, 1970, pp. 175-178). 
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Another reason for the lack of research during the 

1960s and early 1970s at this young institution was the 

heavy burden of the faculties in organizing, structuring, 

and restructuring new faculties in addition to heavy 

teaching loads. 

However, the level of research began to change in 1973, 

when the Deanship of Scientific Research was established and 

focused its attention on the development of research, 

supervision for graduate programs, and greater support for 

scientific research and graduate studies (University 

Catalogue of 1982/83. p. 3). 

The 1972 Law of the University of Jordan gave special 

attention to research which is now considered one of the 

primary objectives of the institution. This 1972 law 

pointed out the fact that scientific research should 

constitute an important part of the teaching staff's job. 

The law, along with the Deanship of Scientific Research, 

emphasized the university's commitment to provide facilities 

and favorable conditions to promote scientific research and 

to subsidize research projects. 

The Faculty of Scientific Research and Graduate 

Studies, established in 1973, made it possible for 

scientific research and publishing work to be appreciated 

and encouraged. The faculty printed and published staff and 

members' research in its research journal, "Dirasaat." The 

University of Jordan publishing house was established and 
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attached to the Faculty of Scientific Research and Graduate 

Studies, and is concerned with publishing manuscripts of 

scientific, literary, and technical value. 

In 1980, a separate Deanship for Scientific Research 

was established as a consequence of the special importance 

of research to the university. The deanship has developed 

the following objectives: 

1. Support of scientific research and publications 

supplied by staff members, with priority given to support 

publications of research projects which serve the purposes 

of economics, social, agricultural, sanitation, and 

educational development of the country without being 

prejudiced to individual research projects in the scientific 

fields. 

2. Improvement of "Dirasat," the journal of the 

University of Jordan, by continuing to introduce new 

articles and by increasing the number of volumes. The 

journal has an editorial board which includes 

representatives from all university faculties. As of 1982, 

the journal had published six volumes which included 68 

papers on human sciences and 106 papers on natural sciences. 

3. Contributions in the translating of masterpieces of 

modern scientific research to the Arabic language. 

4. Publication of scientific material which expresses 

the views of the University of Jordan's staff members. 



101 

5. Provision of facilities which facilitate research 

work. 

6. Follow-up of the research undertaken by staff 

members including scientific conferences and seminars which 

the staff attend, as well as research conducted during 

sabbatical years. 

By-Law of Scientific Research at 
the University of Jordan 

The special internal by-law was issued by the 

university council in accordance with paragraph (B) of 

Article 31 of University Law No. 59-1972. This by-law 

defines scientific research as a research for the 

dissemination of human knowledge which aims at the 

organization, encouragement, and support of scientific 

research by the university. Support for scientific research 

means creating appropriate conditions of financial and moral 

support, and providing opportunities in terms of time and 

manpower for research (University Catalogue of 1982/83. p. 

480) . 

The university president issued the Regulations of 

Scientific Research No. (l) in accordance with Article II of 

the special By-Law of Scientific Research which became 

effective on 17 November 1973. The main principle of this 

policy is based upon the following: 

1. The university believes that scientific research is 

an integral part of a staff member's work. This principle 
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is taken into account when staff members are appointed or 

when duties and tasks are assigned. 

2. The university supports all types of scientific 

research, but extra care is given to scholarly work related 

to its objectives. 

3. Although research workers may pursue their own 

research interests, the university council and the 

scientific research committee may suggest research projects 

which they think are necessary. 

Table 21 

Number of Books and Research Work Supported by Deanship of 
Scientific Research and Other Arab and Foreign Foundations 
From 1973 to 1982 

Faculty Research Projects Books 

Arts 55 37 
Economics & Adm. Sci. 8 22 
Science 142 8 
Sharia 1 1 
Medicine 42 3 
Agriculture 64 5 
Education 29 7 
Engineering 25 
Law 1 6 

1 Library 
6 
1 

Deanship of Scientific 
Research 1 

Note. From University of Jordan, Statistical Yearbook of 
1982/83. pp. 350-353. ~ ~ 



CHAPTER 5 

FINANCE, FACULTY, STUDENTS, 

RESEARCH AND BUILDING 

The Board of Trustees has a duty to raise funds for the 

university, determine the amounts of academic tuition and 

fees, determine how fees and tuitions are to be paid, and 

establish a system of awards, grants, and financial 

assistance. These duties constitute Article 7 of the 

university temporary law No. 34 for the year 1962. 

Initial Steps to Acquire the 
Necessary Funds 

The initial steps for the Board of Trustees were to ask 

the Council of Ministers for money to implement the first 

step in establishing the university. The Council of 

Ministers provided JD 50,000 and an additional JD 25,000 

when the Board of Trustees asked for much more money than 

the JD 50,000 grant which the council provided the first 

time. As a result, the university's financial resources in 

its early years were limited to government grants, tuition 

and fees, and donations such as land (50 dunnms), a mini-

bus, and other similar gifts. As the university developed, 

it began striving for economic independence but continued to 

receive government grants. The government helped in 

103 
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preserving the university's economic independence with a by-

law to raise funds by charging additional taxes on imported 

goods that are subject to custom duties. These taxes 

followed the university's principle of participation between 

government and society in financing the university. As a 

result, the university became, or more accurately considered 

itself, a community university, especially as funds from 

taxes were accredited to the university account (University 

Catalogue of 1970/1971. pp. 3-29). 

Sources of University Funds 

The main sources of university funds are the following: 

1. The Jordanian tax payer. After the establishment 

of the University of Jordan, by-laws were passed by the 

government to raise funds by charging additional taxes on 

imported goods that are subject to custom duties. This 

additional tax rose from 1% in 1964 to 2% in 1972. A total 

of JD 44,558,807 was collected from this tax until the year 

1982. This sum of money constituted 62.7% of the 

university's overall revenue for the two decades between 

1962 and 1982. 

2. Tuition and fees. Education was free at the 

University of Jordan until 1967/68 when the university 

charged JD 10 a year to cover the registration, library, and 

facilities expenses. In 1972 the Board of Trustees raised 

the JD 10 fee to JD 50 annually. By 1980, the tuition 
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ranged from JD 30 to JD 15 per credit hour, based on the 

faculty in which the student was studying. Fees were also 

collected to cover expenses from registration, the library, 

and student activities. The total income from these charges 

was JD 10,427,078 from 1962 to 1982, which was 14.7% of the 

total university revenue during this same period. However, 

the 1982/83 catalogue put that number at 12% of the total 

university budget in that year. Student financial 

contributions in the form of tuition and fees were seen by 

the university administration as a significant way for 

students to share the responsibility for some of the 

expenses associated with their education. 

3. Government grants. The University of Jordan 

receives annual grants from the government which vary from 

year to year. Over a period of 20 years (1962 to 1982) the 

total amount of government grants made up 13.6% of the total 

revenue received by the university. 

4. Investment funds. An investment fund was 

established by the university to achieve three objectives: 

first, to purchase and sell fixed and liquid assets; second, 

to purchase and sell bonds and shares which are issued or 

guaranteed by the government; and third, to invest 

university capital in the banks. 

5. Arab and international contributions. This sector 

is represented by donations, technical, or cash assistance 

which the university receives from individuals, the 
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government and private institutions, both inside and outside 

Jordan. These donations are budgeted for development 

projects such as the construction of new buildings and 

laboratories and the purchase of equipment. 

6. Other sources of funds and assistance. Many 

foundations and governments have provided donations, gifts, 

and assistance to the University of Jordan. Among them are 

the Ford Foundation, the U.N. Special Fund, UNESCO, the 

International Research Center, the Government Grants of West 

Germany, the French Technical Assistance, and the Dutch 

Technical Assistance (University Catalogue of 1970/71. p. 

24; University Catalogue of 1982/83. pp. 8-9; University of 

Jordan, Board of Trustees Resolution No. 705. 1972; 

Resolution No. 18. 1980: University of Jordan, 

Accomplishment and Aspiration. 1980, pp. 2-27) . 

Tables 22 and 23 provide some insight into the 

university's finances. Table 22 shows the university budget 

over the 20 years studied, and Table 23 shows amounts of 

donations received by the university from its establishment 

until 1981. 

Recruiting Faculty Members 

On September 15, 1962, the first Board of Trustees was 

formed. It included the following ten Jordanian members: 

Samir al-Rifai, Sa'd al-Mufti, Bahjat al-Talhouni, Mustafa 
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Table 22 

The University Budget From 1962 Until 1982 

Fiscal Fees & Investment 
Year Tuition Fund 

Revenues 

Jordanian Government Grants 
Tax-Payer Grant Aid & 

Donations 

62/63 3,705 75, 000 
63/64 6,012 75, 000 
64/65 8,832 28,000 75, 000 124,000 
65/66 18,635 18,000 302,104 100, 000 254,000 
1966 28,317 20,000 264,974 50, 000 187,000 
1967 31,756 22,000 271,400 100, 000 362,000 
1968 40,400 26,959 183,000 100, 000 160,000 
1969 33,794 38,000 530,000 100, 000 336,282 
1970 51,794 45,000 188,000 225, 000 175,344 
1971 61,794 56,000 244,000 500, 000 92,000 
1972 118,412 69,400 315,000 450, 000 122,000 
1973 257,125 75,500 933,390 200, 000 148,000 
1974 296,527 84,900 1, 364,478 400, 000 85,890 
1975 236,342 1, 385,651 400, 000 80,000 
1976 360,883 102,500 1, 726,539 500, 000 108,551 
1977 608,963 132,800 3, 359,554 500, 000 27,574 
1978 997,059 143,000 4, 174,985 300, 000 300,000 
1979 1/ 049,709 147,522 5, 684,423 1, 000, 000 
1980 1, 224,000 207,350 6, 967,324 1, 000, 000 _ —— 
1981 2, 316,091 1, 397,022 7, 983,132 2, 000, 000 
1982 2, 676,929 1, 257,783 8, 424,253 1, 500, 000 

Total 10, 427,078 8, 843,736 44, 558,807 9, 650, 000 2,563,141 

Note. From University of Jordan, Finance Department, cited 
by Mahafza, 1987, p. 166. 

Khailifa, Subhi Amin, Khalil al Salem, A. S. Majali, Mahmood 

al-Dajani, Qadri Touqan, and A. H. Shuman. 

The Board of Trustees held their first meeting and 

decided to open the university's doors in December 1962 with 

one faculty The Faculty of Arts. N. Al-Assad was appointed 



108 

Table 23 

Donations Received bv the University of Jordan From Its 
Establishment Until 1981 

Donator JD 

1. Jordan Petroleum Refinery Co. 321,000 
(for the chemistry bldg.) 

2. Ministry of Religious Affairs (Al-Awqaf) 175,344 
(for the Sharia Faculty and the University 
Mosque) 

3. The Duwaiti Government 254,000 
4. Jordan Cement Factories 187,000 
5. Mr. Abdul-Hamid Shuman 35,000 
6. Kolpinkian Institution 40,000 
7. Ford Foundation 84,000 
8. Dubai Governor 77,500 
9. The Governor & Government of Dubai 362,000 
10. Government of Qatar 330,000 
11. Jordan Tobacco Co. 25,000 
12. Bdeir Family (to the mosque) 118,000 
13. Jordan Central Bank (to the faculty of 

engineering) 300,000 
14. Jordan Central Bank (to the investment 

fund) 3,500,000 
15. Mr. Z iyad Manko 30,000 
16. Mr. Mohammad Yasin Al-Talhuni 3, 000 
17. Palestine Commercial Co. 105,000 
18. Nur Al-Masri & Rashid Darwazah Co. 7, 000 
19. Aramco Co. 60,890 
20. Mr. Walid Qattan 48,551 
21. Walid Qattan's Mother 60,000 
22. The Kingdom of Saudi Arabia 27,574 
23. Mr. Wahbi Tamari 20,000 
24. Mr. Halim Al-Salfiti 25,000 
25. Jordanian Engineers Association 15,000 
26. Grindlays Bank 10,000 
27. Nippon Japanese Co. 33,320 
28. Oman Sultanate 9, 328 
29. Alia Corporation 1, 000 
30. Others 8,978 

Total 6,032,141 

Note. From University of Jordan, Accomplishments anrf 
Aspirations. 1981, p. 24. 
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acting faculty dean and professor of Arabic literature.Two 

other Jordanian professors were appointed in the same year. 

They were A. K. Gharaebeh as a history professor and Hashim 

Yaghi as a faculty member in the Arabic language department. 

These three faculty members were the only teachers at that 

time. 

Due to shortages of Jordanian teachers, the board 

recruited teachers from abroad. The board also deputized 

Qadri Touqan and Nasir Al-Assad on September 18, 1967 to 

travel to Cairo, Baghdad, Damascus, and Beirut to 

contact universities and scientific corporations in an 

effort to sign contracts with teachers for the University of 

Jordan. They also contacted publishers in order to purchase 

essential references for the faculties (Board of Trustees 

Resolution No. 13, 1962). An agreement was reached in Cairo 

to bring Tz-Eldeen Fareed and Twafeek Taweel to work as 

visiting professors at the University of Jordan for a period 

of 45 days, beginning on December 15, 1972. In Baghdad, an 

agreement was made to bring Mohammed Rasheed al-Feel to 

teach geography and Yassin Khalil to teach philosophy for 

the spring semester of 1963. 

In Lebanon, an agreement secured Malikian for 45 days, 

from the middle of December 1962, to train officials in the 

area of registration and to provide a foundation for work in 

that department. In Damascus, an agreement was made 
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to provide certain professors to Jordan to teach courses for 

one or two days weekly when the other professors were unable 

to come to Jordan (University of Jordan, Board of Trustees 

Resolution No. 13. 1962). 

The First Initial Faculty 

The university began the academic year on December 15, 

1962 with one faculty; eight professors, three from Jordan; 

three part-time teachers from Syria; and two professors from 

the United States and Britain on a part-time basis. The 

ninth professor added to the faculty staff was from Iraq. 

During the first two years of the university's 

existence, teachers from Syria made up the majority. This 

was true until the year 1965/66, when Egyptian teachers 

became the majority. Some of the Arab faculty members were 

recruited from their national universities, usually for a 

one year contract; others were either part-time or traveling 

professors. This was the case with the Syrian teachers, who 

served their own university and also taught at the 

University of Jordan, dividing their time between the two 

institutions. Non—Arab faculty members were recruited by 

personal contact or through inter—institutional exchange or 

cooperation projects with Western universities. 

Since its establishment, the university has recruited 

faculty members from 27 Arab and foreign countries. Most of 

the foreign teachers came from countries such as the United 
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States and England, while teachers from Egypt and Syria were 

the most frequent among those from the Arab states. In 

1982/83, the total number of faculty members was 646; 573 

Jordanians, 42 Arabs; and 31 foreigners (University 

Catalogue of 1982/83. p. 5; University of Jordan, pp. 210-

213) . 

University Law No. 52 of 1972 divides faculty members 

into professors, assistant professors (equivalent to 

associate professor in the United States), instructors (or 

assistant professors), and assistant instructors. The first 

three ranks require a doctoral degree or equivalent in the 

field of specialization and at least three years experience 

in the teaching profession. In addition to those four 

ranks, there are full- and part-time lecturers and teaching 

assistants. In 1982/83, 197 of the university's staff 

members were part-time and research assistants. 

A faculty member is expected to work 40 hours per week 

in compliance with the teaching laws, Article No. 22. A 

full professor teaches 9 hours with 12 office hours. 

Remaining hours are determined by the chairman of the 

department for such activities as research, advisement, and 

participation in councils and committees. 

Other Faculties 

When the university opened its doors in 1962, the 

Faculty of Arts was the entire university. In 1965/66, new 

faculties were added. The decision to establish the Faculty 
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of Arts was recommended in the British Commission Report 

(1962), which suggested opening the university with three 

faculties. These were the Faculties of Arts, Sciences, and 

Agriculture. However, the Royal Commission of Education 

(1962) recommended the establishment of the Faculties of 

Arts, Sciences and Economics, As a result, the Faculties of 

Science and Economics were added to the Faculty of Arts in 

1965/66. 

The Faculty of Economics and Commerce was established 

in 1965 and began with an enrollment of 228 students. This 

faculty began with departments of economics and statistics, 

accounting, business administration, and public 

administration and political science. In 1982/83 the 

faculty's name was changed to the Faculty of Economics and 

Administrative Sciences. A separate department for 

political science was added. This gave the faculty five 

departments instead of four. In addition, it began offering 

masters' degrees in economics and statistics in addition to 

public administration. 

The Faculty of Economics and Administrative Sciences 

breakdown of staff for the academic year of 1982/83 is shown 

in Table 24. 

In 1965/66 the Faculty of Science was added to the 

university, it enrolled 112 students in its first academic 

year. By 1982/83 the number of students had increased to 

1,441. This faculty began its program with the departments 
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Table 24 

Faculty Members.at the Faculty of Economics and Administrative Science 
in the Academic Year 1982/83 

Department Prof. 
Assoc. 
Prof. 

Assist. 
Prof. 

On 
Full Part Teaching Study 
Time Time Assist. Leave Total 

Accounting 1 5 1 1 2 2 6 18 
Business Admin. — 3 4 5* —— 1 6 19 
Public Admin. 2 2 4 3 1 __ 1 13 
Political Sci. 2 1 3 1 3 __ 10 
Economics & 

10 

Statistics 1 —— 8 3 2 1 4 19 

•Includes one assistant instructor and four teaching lecturers. 

of physics, chemistry, biology, and mathematics. The 

Department of Geology and Minerals was added in 1982. This 

faculty granted the Bachelor of Science Degree in these five 

departments and a Master of Science Degree (M.Sc.) in 

biology, chemistry, physics, mathematics, and computer 

science. In addition, a "Laboratory Technician Diploma" was 

offered in the Faculty of Science in conjunction with the 

Faculty of Medicine. This faculty includes the Marine Study 

Center and the Computer Science Center. The language used 

for study in th is faculty has been English since i t s 

beginning. 

The University of Jordan Board of Trustees recommended 

the establishment of the Faculty of Medicine on October 21, 

1971. A Royal Decree was also issued in October 1971 to 
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establish this faculty. The Faculty of Medicine has ten 

departments. The distribution of staff is indicated in 

Table 25. . 

In October 1973, the university added three more 

faculties to its academic structure. These new faculties 

were nursing, education, and agriculture. Since this study 

is primarily concerned with the Faculties of Economics, 

Medicine, and Education, the following section is provided 

in order to provide more information on the Faculty of 

Education. 

The Education Faculty opened its door as an independent 

faculty in 1973. Prior to this time, it had been known as 

the Department of Education and Psychology within the 

Faculty of Arts. Because the Education Faculty was 

primarily dependent on Syrian and Egyptian teachers, the 

model and content of this department were based on Syrian 

and Egyptian patterns. However, in the 1970s, when the 

Jordanian staff became the majority, a tremendous change was 

introduced into the faculty. This change included the 

American system for semesters and credit hours. Teaching 

methods, examinations, and the technology of education began 

to change once the majority of the staff were U.S. graduates 

who tried to adopt the American system of education. In 

1982, this faculty consisted of three departments: 

Psychology, Curriculum and Foundations of Education, and 

Educational Administration and Supervision. The Faculty of 
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Education was the third largest faculty at the University of 

Jordan, in the year 1982/83 with 1,474 students. 

The staff of the Faculty of Education at the University 

of Jordan in the academic year of 1982/83 is provided in 

Table 26. 

Table 26 

Faculty Members at the College of Education in the Year 
1982/83 

Full Part On Scho-
Department Prof. Prof. Lecturer Time Time larship Total 

Psychology 3 4 — 10 — 9 26 
Curriculum & 
Edu. Found. 2 3 10 l — — 16 

Educational Adm. & 
Supervision — 2 1 — — 1 5 

Note. From University Catalogue of 1982/83. pp. 344-346. 

In 1971 a Royal Decree was issued to incorporate the 

Faculty of Islamic Studies (Shari'a) with the university. 

This faculty was attached to the Ministry of Islamic Affairs 

faculty began with 299 students and 2 departments; the 

Department of Jurisprudence and Legislation, and the 

Department of Fundamental Principles of Religion. The 

faculty offered the bachelor's and the master's degrees in 

these two departments (University Catalogue of 1972/73^. 

In October 1973, the university added three faculties 

to its academic structure. These faculties were nursing, 
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agriculture, and education. Education is one of three 

faculties discussed in some detail in the following 

chapters, along with the Faculties of Economics and 

Medicine. 

Instruction at the Faculty of Law began in 1977 with 

the objective of raising the standards of the legal 

profession. The faculty began with the departments of 

General Law and Special Law, and offered bachelor's degrees 

in these two departments. A master's degree was made 

available in general law. 

The most recently added faculties were the Physical 

Education Faculty, established in 1979, and the Pharmacy 

Faculty, which began in 1980. 

Students and Enrollment 

More than 4,500 students were studying abroad in 1962, 

when the University of Jordan began accepting students. The 

number of students studying abroad by host country and sex 

in that year are shown in Table 27. 

During the first two years of the university's 

existence, fewer students applied for admission than the 

number of seats available. Except for these two years, 

however, the university has adopted a strict admission 

policy which allows only the brightest, most capable 

students to be accepted. The number of students the 

university accepts depends upon the Council of Deans who 
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Table 27 

Jordanian Students Studying Abroad in the Year 1964 by Host 
Countries 

Country Total Female Male 

Syria 1,188 142 1, 046 
Egypt 910 22 888 
W. Germany 609 1 608 
U.S.A. 604 48 556 
Lebanon 581 162 419 
Turkey 540 540 
Iraq 48 2 46 
Iran 17 17 
Italy 16 4 12 
Pakistan 12 12 
Spain 11 1 10 
Libya 6 3 3 

4,542 

Note. From Regional Center for Training Senior Educators in 
the Arab World, "The Present State of Education in Jordan," 
1964. 

determines in advance the number of students to be admitted 

for each academic year. 

Strict enrollment limitations and the increases in the 

required GCE scores are due to the large increases in the 

number of secondary school graduates seeking admission to 

colleges and universities. Usually only those who score in 

the top 5 to 25% on the GCE are accepted. A grade average 

of 80 to 85% was required for all faculties during most 

years in the 1980s. This policy was due to a philosophy 

adapted by some university presidents, such as A. S. Majali, 

who believed that the University of Jordan is for 
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"intellectual elites" and that the university cares for 

quality rather than quantity. This trend toward limiting 

the number of students continued until 1967/68 when new 

policies for admission were adopted. Under the new policy, 

the university waived the average restriction on the GCE in 

the following situation. 

Jordanian students: 

1. Two Jordanian students who are either offspring or 

brothers of martyrs; when more than two applications are 

presented, priority is given to the top two. 

2. The top two students in every district (first and 

second among boys, first and second among girls) in the Arts 

and Science streams respectively, of the GCE, are 

automatically entitled to admission to the university. 

Non-J ordanians 

Admission of non-Jordanian students to tho University 

of Jordan is usually regulated by a quota system. However, 

the number of students accepted should not exceed 5% of the 

total enrollment in the first year level in each faculty. 

Priority is given to the best qualified applicants and to 

those who have no university in their home country (Mahafza, 

1987, pp. 186-190). 

In 1972/73, new procedures of special admission were 

initiated and included the following: 

1. One of the relatives of each trustee member on the 

present board, and the offspring of each ex-trustee member. 
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2. A number of places, not to exceed five in each 

faculty, was reserved for offspring of faculty members. 

Offspring of ex-faculty members who served at least ten 

years in the university were also entitled to the same 

privilege. These students were chosen according to their 

grades (University Catalogue of 1972/73. p. 31). 

Due to social demand and political pressure the 

university increased the number of students admitted each 

year by reserving places for various groups; 20% of all 

seats in each faculty are reserved for the children of the 

armed forces and security forces; 5% are reserved for 

teachers' children; 2% are given to the offsprings of 

university employees other than faculty members; and a 

certain number of places are given to districts, members of 

the Board of Trustees, faculty members, council of higher 

education, Jordanian citizens abroad, and athletic students 

(University Catalogue of 1966/67. p. 40; University 

Catalogue of 1972/73. p. 31). 

Publications and Research 

The university supports the publication of research 

works, studies, translations, and edited manuscripts. 

Applications for support of publications are accepted with 

two copies of the manuscripts in its final form. The 

Scientific Research Committee refers the manuscript to a 

specialist for evaluation and possible support for 
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publication. The specialists are required to consider 

points such as the scholarly value, the method of research, 

the scientific investigation, the style used in translation, 

and accuracy when evaluating manuscripts. After evaluating 

manuscripts, the Scientific Research Committee makes 

recommendations concerning support before publication. This 

support is given by the university to cover 70% of the total 

cost for the first 1,000 copies of the publication provided 

that the amount of support does not exceed JD 800. However 

the university may publish a valuable work or excellent 

translation at its own expense within a series of university 

publications, with the permission of the dean's council and 

a recommendation from the Scientific Research Committee. 

This type of publication includes (a) research works 

supported by the university; (b) works, research, studies, 

edited manuscripts which contribute to the development of 

the country or to knowledge; (c) outstanding translations 

which transfer important aspects of human knowledge to 

Arabic; and (d) academic works, studies, and research done 

by a person or a group upon request from the university 

after evaluation by one or more specialists (University 

Catalogue of 1982/83. pp. 501-509). 

The university principles for publication depend upon 

the dean's council to decide the number of copies to be 

published, on a recommendation from the Scientific Research 

Committee. When the publication is a doctoral dissertation, 
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the university may support the publication if it is written 

in Arabic or in a foreign language if a publishing house, 

approved by the University Research Committee, accepts the 

dissertation for publication and requests a financial 

contribution from the author. 

The university supports the publication of research 

work done by the teaching staff which is accepted for 

publication in periodicals. If the amount does not exceed 

$150, the decision is made by the president on a 

recommendation from the Dean of Research. The president 

makes the decision upon recommendation from the Scientific 

Research Committee when the amount of support exceeds $150. 

The amount of support is paid directly to the publisher of 

the periodical. 

The Engineering Office 

The engineering office was established in 1962. Since 

then, its staff of engineers, supervisors and draftsmen have 

been concerned with the preparation of designs for the 

university buildings and the supervision of their 

implementation. This department, which had increased to 45 

employees in 1982, provides the following services: 

1. Prepares preliminary studies for university 

projects and presents them to university officials for 

consideration and implementation. 
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2. Prepares detailed plans and electrical, mechanical, 

and architectural designs for all university buildings. 

3. Prepares tender documents and bids. 

4. Supervises progress in works of construction. 

5. Provides engineering consultation to the 

maintenance department of the university. 

6. Follows up works of consulting engineering offices 

when they are asked to prepare designs. 

The engineering office has three sections, the Design 

Section, the Supervision and Implementation Section, and the 

Supervision Section (University Catalogue of 1982/83. p. 

510) . 



CHAPTER 6 

SUMMARY, FINDINGS, CONCLUSIONS 

AND RECOMMENDATIONS 

Summary 

No history for university education in Jordan is 

complete without reviewing the history of the University of 

Jordan, which is the oldest university in the country and is 

the focus of this study. This study examined the University 

of Jordan and its educational activities in two decades of 

development. The purpose of the study was to investigate 

the educational activities of the University of Jordan, 

while the study aimed to trace the university's historical 

development and to analyze some of its educational 

practices. 

The philosophy of this institution was explained by 

King Husayn as "preserving the spirit of . . . the Arab 

culture and civilization of strengthening its values and 

virtues, without isolating ourselves from the process of the 

technological development of mankind" (Sulieman, 1985, p. 

98) . 

A review of available literature revealed findings 

related to this study in at least three areas. The first 

area related to literature concerning the higher educational 
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system in the developing countries, the second area included 

literature pertinent to the Arab higher education system, 

while the most relevant area was specifically the higher 

educational system in Jordan. 

This study revealed that research and scholarly work on 

the University of Jordan are limited. Jordanians have not 

written much about their educational system, and there is 

little evidence of foreign scholars' interest in the 

subject. Therefore, research on this subject should be 

established. Some writers, such as Qubain (1966), argue 

that the establishment of the University of Jordan was 

premature and that no serious research of any kind could be 

carried out in Jordan. Majali (1976) a former president of 

the University of Jordan, claims the university to be unique 

among Arab universities. 

On September 2, 1962, King Hussein issued the Royal 

Decree to establish the University of Jordan in accordance 

with Article 40 of the constitution and with the decision of 

the ministerial council. The university started in the fall 

semester of 1962, and 167 students were enrolled to 

inaugurate the first Jordanian university. In September 

1962, the first board of trustees was formed. The board 

selected a four-member committee to find financial resources 

for the university. The board asked the government for a 

$150,000 grant, which the government provided. 
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The University of Jordan started its curriculum 

according to the yearly system. In 1972, the university 

moved to implement the credit-hour system and continued to 

do so until now. 

Findings 

Education is generally affected by political, social, 

and economic conditions. This influence has been evident in 

Jordan. During the British mandate, the aim of education 

was to provide clerical workers for the government system. 

The Transjordanian educational budget in 1921 was £6,000 

sterling. In 1939, Education Statute No. 2 made education 

compulsory in Jordan for the first time when four years of 

schooling were provided in rural areas and five years in 

towns. The constitution was amended in 1952, and compulsory 

education included seven years until it was changed to six 

years in the 1954/55 academic year. However, the first 

semi-clear definition of the philosophy for education in 

Jordan did not appear until 1964, when Law No. 16 of 1964 

was promulgated. The principles for this law were derived 

from the Jordanian Constitution. This law required 

compulsory education for nine years—and included a six-year 

cycle of primary education and a preparatory cycle of three 

years. 

The only form of higher education which existed in 

1951/52 was a one-year vocational course in agriculture at 
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the Khaduree School and a one-year teacher training course. 

During the 1960s, higher educational facilities were 

expanded and diversified. By the end of the 1960s, there 

were 10 teacher-training centers offering two-year courses 

at the post-secondary level. 

The University of Jordan began in the academic year 

1962 with only one faculty (arts), nine faculty members, two 

old buildings, and 167 students, including 18 females. Two 

decades later, the university had Faculties of Commerce and 

Administrative Science, Sharia, Medicine, Nursing, 

Agriculture, Education, Law, Engineering, Physical 

Education, Science, and Pharmacy. Enrollment rose steadily 

to 11,549 students in 1982/83. The total number of faculty 

members increased from 9 to 646. 

In 1972, the university introduced the credit-hour 

system which includes two semesters and one summer sessicn 

per academic year. The total number of credit hours 

required for graduation with a bachelor's degree is between 

132 and 138 in all faculties except the Faculties of 

Engineering, Pharmacy, and Nursing where more hours are 

required. 

Evaluation and examination under the credit-hour system 

are the duties of the faculty members. The grading system 

is based on six categories of scholastic achievement from 

excellent to failure. 
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The University of Jordan has trained many leaders, 

teachers, and specialists in different fields, easing the 

burden of sending students abroad to pursue their education, 

and providing post-secondary education to many students who 

would be reluctant to continue their education for various 

reasons, especially financial ones. This availability of 

higher education has made it available to women, who would 

not normally travel abroad for studies, especially in the 

1960s. 

Yarmouk University was established in 1976/77, then 

Mu'ah University and the University of Science and 

Technology were added in the years 1980 and 1986, 

respectively. 

No study of Jordanian education is complete without an 

explanation of the secondary education certificate 

examination, which constitutes the backbone of the education 

system. No student can graduate from high school or go to 

college without passing this examination. This multipurpose 

examination has no clear philosophy or objectives and is a 

source of controversy. 

The Jordanian General Secondary Education Certificate 

Examination (GSECE) was the first public examination in the 

country and was administered in the year 1933/34. This 

examination has been administered by the Ministry of 

Education since 1933. Today, the examination is 
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administered at the end of both school semesters with equal 

weights for each instead of once a year. 

A review of the Ministry of Education documents and 

publications reveals that, apart from section 55, 56, and 58 

of Article 9 of the Law of Education Number 16 for the year 

1964 (see Appendix F), no philosophy or guiding objective 

for this public examination exists. This means that the 

GSECE has been administered by the Ministry of Education for 

57 years without a directive philosophy or a guiding set of 

objectives. 

This lack of objectives and philosophy has not 

prevented the University of Jordan from basing its admission 

standards almost completely on this public examination. On 

the contrary, the role of GSECE scores as an admission 

criterion to university education has been strengthened and 

has gained momentum with the establishment of additional 

Jordanian universities. 

Jaradat (1985) presented a paper at the annual 

conference of the International Association for Educational 

Assessment in Oxford, England. In his paper, Jaradat 

reviewed a number of studies which attempted to evaluate the 

role of GSECE scores as admission and placement criteria for 

university education in Jordan. Jaradat concluded that an 

overemphasis was placed on the role of GSECE scores as 

admission criteria to higher education. He added that a 

plea for an admission policy to higher education has been 
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voiced by concerned, educators in Jordan. Such a policy must 

consider students' aptitudes, abilities, interests, and 

achievement, which are important in providing manpower 

needed for realizing the country's economic and social 

development objectives. Provision of such a policy is 

handicapped by the lack of expertise and the absence of 

coordination between Jordanian universities on the one hand, 

and the nonexistence of coordination and sometimes even the 

dialogue between the Ministry of Education and Jordanian 

universities on the other. This lack of coordination and 

sometimes cooperation is possibly due, in large part, to 

inadequate bureaucracy procedures and a lack of flexibility 

by some officials. 

Conclusions and Recommendations 

This study joins the call for a new admission and 

placement policy, not only for the University of Jordan, but 

for university education in Jordan. The GSECE may be used 

to certify that minimum competencies are acquired by 

secondary school graduates, but as Jaradat (1985) puts it, 

"it is extremely invalid to use such an exam for a 

completely different purpose" (p. 15). The University of 

Jordan has the responsibility to work quickly in order to 

find an alternative valid criterion for admitting Jordanian 

students. 
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Research in Jordanian universities is done primarily to 

fulfill tenure and promotion requirements. This is not 

because of an inability or lack of desire by the faculty to 

do research, but rather because of a lack of available funds 

for research. Furthermore, faculty members are overburdened 

with having teaching loads and other responsibilities which 

require 40 hours per week and leave little time for 

research. In addition to the lack of time and money, there 

is an absence of planning and coordination between the 

Deanship of Scientific Research and the community and/or 

industry. Also, there is little recognition or expectation 

for faculty research. 

A liaison between the Deanship of Scientific Research 

and the business community should be established. This 

department should have the responsibility of opening new and 

desirable field? of study, directing research toward 

developmental purposes, and building a relationship with 

university graduates. This liaison department should have 

representatives from public and private sectors as members 

in order to better serve the community. 

Students finish their requirements with the goal of 

maintaining high grade-point averages. This attitude is 

reinforced with the teaching methods used by a larger 

portion of the teachers, who use the lecture-dictation 

method almost exclusively. 



132 

The choice of language used for instruction is a 

controversial issue. Students who are admitted to the 

university have been taught all subjects in Arabic during 

their high school years except for English as a second 

language. Once students reach the university level, they 

must adapt to courses taught in the English language. After 

graduation, students must transfer back to the Arabic 

language, especially if they are teachers. This process is 

especially tedious for students in the scientific faculties. 

All students are required to pass a proficiency test of the 

English language before graduating. Although there are 

reasons for and against shifting to the Arabic language for 

instruction, at least one researcher recommends that "Arabic 

should be gradually introduced as a medium of instruction 

into the scientific and applied faculties" (Mahafza, 1987, 

pp. 259-260). A researcher rotes that during the final year 

in the College of Medicine, the examinations which are held 

by faculty members are sent to various universities, 

especially England, for evaluation. The external examiners 

should approve the final examinations held by the faculty 

not only during the final year, but for every year. 

However, some believe that "the faculty as well as the 

administration desire such a foreign or external testimony 

to attest to the quality of their program and their 

students" (Mahafza, 1987, pp. 259-260). Such an explanation 

is difficult to accept since some researchers suggest 
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introducing the Arabic language into the curriculum and, at 

the same time, approve sending examinations for outside 

approval every year in a college which is the pride of the 

Jordanian people "medicine." 

The number of credit hours which students are allowed 

to take each semester is 18, except for the summer session. 

This number may be increased to 21 hours per semester for 

students who maintain a grade-point average of 76% or 

higher. As a result, students are so overloaded with 

classes that almost no time is left for university 

activities and graduates do not have an accurate perception 

of university life. Students are required to do very little 

research, and a number of students graduate without knowing 

how to write a good research paper. Plagiarism is believed 

to be high among students who also have little respect for 

copyrights. 

The University of Jordan does not have a placement 

center for informing graduates about the job market or 

facilities for communicating with those in the job market 

regarding graduates' availability. This is an important 

university service which could help graduates and the 

community. Another problem is that the university does not 

design its programs with part-time students in mind. In 

order for the university to serve the community better, 

special courses should be offered for part-time students or 

existing programs should be modified to fit the needs of 
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part-time students. Since unemployment is a significant 

problem among college graduates in Jordan to the extent 

that professional promotions are sometimes ignored it seems 

imperative that the oldest university in the country have a 

placement center and offer a degree program for part-time 

students. 

Finally, it is worth mentioning how education in 

general, or post—secondary education in particular, may 

benefit a "fatalistic" society such as Jordan. This 

fatalism is best described by Al-Tall (1979), who explains 

that "when misery is the common human lot, it is easy to 

believe in fate. How else can one rationalize his existence 

and make it bearable?" When death takes its high toll among 

village babies and children, the bereaved parents seal off 

some of the pain by belifeving that "God willed it," even 

though modern medicine could have saved the children. A 

strong fatalism runs through the Jordanian mind and prepares 

it to cope with a difficult existence. Al-Tall (1979) adds 

that greater emphasis on education is needed because modern 

education can no longer be fatalistic, and a man or woman 

has something to say about his or her fate (Al-Tall, 1979, 

pp. 261-265). 

Suggestions for Further Research 

Research on the University of Jordan, or even 

university education in Jordan, is limited. There is little 
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evidence of foreign interest in the subject. Therefore, 

more research is needed. Based on the findings of this 

study, the following areas are suggested: 

1. The role of GSECE as an admission criterion to 

higher education is overemphasized. This conclusion is 

reached by Jaradat (1985) and this study. Research with a 

more in-depth look at this problem is needed in an attempt 

to find alternatives. 

2. There are more than 46 community colleges in Jordan 

which offer the associate degree. However, it is hard to 

understand, or strange to know, that few of these community 

college graduates can continue their education at any of the 

four Jordanian universities. What is more confusing is that 

all students have to pass a comprehensive examination 

administered by the Ministry of Education who administers 

the GSECE. A study is recommended to uncover the causes and 

the philosophy of such practices, to reveal the standardized 

testing limitations, and to resolve students' credit 

transfer problems. 

3. A study is suggested to investigate the 

relationship between faculty research at the University of 

Jordan or other Jordanian universities and the needs of the 

community in which these universities exist or the needs of 

society in general. 
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4. A study to analyze the business curriculum at the 

University of Jordan's School of Business is suggested 

because computer courses must be included. 
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IN THE NAME OF GOD, THE MERCIFUL, THE COMPASSIONATE 
WE, AL-HUSSEIN THE FIRST, KING OF THE HASHEMITE KINGDOM OF 
JORDAN, 

Present our greetings to whomsoever may read this Decree: 

Upon seeing the generations of our Jordanian family firmly dedicated in 
their pursuit of specialized education and true learning, and upon perceiving 
our own glorious past of Arab culture and Islamic heritage which we feel it our 
duty to spread all over the world as a message of good will, benevolence and 
peace; and upon viewing the richness of our cultural treasures which should 
be preserved, explored, and introduced to the rest of mankind, and upon 
considering what the various fields of service require of specialists in arts and 
sciences, particularly in the very crucial field of scientific research and 
methodology, so that they may help in bringing about a new cultural, social, 
and economic dawn to our own dear country as well as to the Arab World and 
humanity at large - we issue our Decree, in accordance with Article (40) of the 
Constitution and with the decision of our Ministerial Council, as follows: 

1. A University shall be established in the Hashemite Kingdom of Jordan, 
which shall be called "The University of Jordanand its site shall be at 
Jubeiha, near the Capital of our Kingdom. 

2. A Board of Trustees shall be appointed for this University, which shall 
with our support and the support of our children and grandchildren, 
shoulder all responsibilities pertaining to the University's independence, 
the increase of its services and the achievement of its objectives and 
noble aims. 

3. The administration of the University shall be in accordance with laws, 
regulations and directions which shall be laid down for this purpose and 
shall be ratified according to observed constitutional procedures. 

Issued from Basman Palace, September 2nd, 1962. 

At HUSSEIN IBN TALAL 

English version of official Arabic document which follows 
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Education in Jordan at a Glance 

Area: 

Population: 

Literacy Rate: 

Student Population: 

Education Budget: 

Free Compulsory Education: 

Free Education: 

Number of Schools: 

Number of Students: 

Number of Teachers: 

Student/Teacher Ratio: 

Technical and Vocational 
Training Institutes: 

University Education: 

Universities: 

Jordanian University 
Students Abroad: 

37,500 square miles 

Over 3 million 

70% 

30% of student population 

8% of national budget in 1980. 
On average 7-5% 

to age 16 

through secondary level and at 
technical and vocational 
training institutes 

2,698 

730,508 

27,113 

27 to 1 

70 

Government-sponsored with fees 

3, with a 1980/81 total 
enrollment of 21,000 (in 1989 
there are four universities) 

Over 50,000 

Compiled by: Sulieman, A. S. (1985, Winter). Education in 
Jordan. Contemporary Education. 56(2). 
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Jordan in a Few Lines 

Population: 

Distribution of ages: 

Main Cities: 

Major Labor Distribution: 

GNP (1984) 

Imports (1985) 

Exports (1985) 

Tourist Revenue (1984) 

Budget (1985) 

Defense Expenditures: 

Natural increase in 
population: 

Note. From El-Sharcr El-Awsat 
4, 1989, p. 2. 

Over 3 million 

More than 48% under 14 years 
old. 47% are between 15-59 
years old and less than 4% are 
over 60 years old. 

Amman, Zarqa, Irbid, As-Salt 

20% in agriculture, 20% in 
industry and mining 

4.2 billion dollars 

2.7 billion dollars 

789 million dollars 

516 million dollars 

Revenues 2.2 billion dollars 
Expenditures 1.68 billion 
dollars 

12% of GNP 

3.6% 

[in Arabic], New York, April 
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SYRIA 

9 Zanjn 
Salt © 

Amman 
rusa 

• Azrnq 

Madaba 

Karak 

Ma an 

vvaui Rum 
Aqaba 

SAUDI ARAUIA 

Source: Jordan Information Bureau, Washington, D.C. 
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University of North Texas 148 

Department ol* Higher and Adult Education 
College of Education 

December 7, 1988 

Dr. Abdelsalam Al-Majaly 
President 
University of Jordan 
Annan, JORDAN 

Dear Mr. President: 

This is an official request for your permission to grant Hael Y. 
Sammour, doctoral student in Higher Education and Personnel Management at 
the University of North Texas, the opportunity to pursue his proposed 
research in his doctoral dissertation entitled "Educational Activities 
of the University of Jordan." 

Mr. Sammour is a graduate of the University of Jordan and is an 
excellent graduate student in our department. I fully approve of his 
proposed study so I request your approval and cooperation in this research. 

I hope to hear from you as soon as possible as our faculty disserta-
tion committee needs to obtain your authorization before beginning this 
significant study. 

Sincerely, 

/John P; Eddy,"''Ph.D. . 
Professor of Higher Education 

Denton, Texas 76203 



December 5, 1988 
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Dr. Abdelsalam Al-Majaly 
President 
University of Jordan 
Amman, JORDAN 

Dear Dr. Majaly: 

This is a formal request to ask your authorization for a possible study 
of the educational activities at the University of Jordan from its founding 
to 1987. Such studies have recently been done as doctoral dissertations at 
the University of North Texas under the supervision of my advisor, Dr. John 
P. Eddy, Professor of Higher Education. Some of his recent research in this 
field has been published in 1988 in Arabic under the funding of the Saudi 
government. 

If someone has already done the study I have proposed or is about to 
undertake such a study of the University of Jordan, please inform me of such 
studies as well as addresses of the scholars doing this research. 

I am a 1979 graduate of the University of Jordan, earning a bachelor of 
science degree in Business. I am completing my Ph.D. in College Teaching at 
the University of North Texas with emphasis on Personnel Management. 

Thank you for your helpful and cooperative assistance on this important 
investigation related to my proposed doctoral dissertation. 

I would appreciate your letter of authorization as soon as possible in 
order to meet my doctoral committee request for such official recognition of 
this study. 

Sincerely yours, 

Hael Y. Sammour 
Doctoral Student 
P.O. Box 9734, NT Station 
University of North Texas 
Denton, TX 76203 



^ If"!!! (( ajiajlilIIT r»l 111 

THE UNIVERSITY OF JORDAN 

Amman —Jordan u ^ 1 - u ^ Telex : 21629 UNVJ - JC 

OFFICE OF THE PRESIDENT ' Ref. § X § / J l E ^ 3 » - » - -

. . • Date Janu.ar̂ .«„-19. 

Dr. John P. Eddy 
Professor of Higher Education 
Uni versity- of North Texas 
Department of Higher and Adult Education 
College of Education 
Denton, Texas 76203 
U. S. A. 

* ' 

Dear Prof. Eddy, 
I am writing in reference to your letter of Dec. 7, 1988 

rpaardina vour request that the University of Jordan grants 
permission to Mr. Hael Sammour, doctoral student at the University 
•of North Texas to do doctoral research dissertation entitled 
"Educational Activities of the University of Jordan . 

I am Dleased to inform you that the University, of Jordan 
herein approves that Mr. H. Sammour at UNT to do doctoral research 
dissertation entitled "Educational Activities of the University of 

• D?. Silli. Tanash from U.J., school of Education would be 
available to assist and advise Mr. Sammour in his research. 

Yours sincerely, 

Dr. Mahmoud Samra 
Vice-President • 
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The Ministry of Education 

Amman, Jordan 

The Education Law No. 16 
of 1964 

Amended as of August 1, 1971* 

Section 1. This Law shall be called the Education Law No. 
16 of 1964. It shall become effective upon its 
publication in the Government's Official 
Gazette. 

ARTICLE ONE 

Definition of Terms 

Section 2. The words and terms mentioned in this Law shall 
have the following meanings unless otherwise 
specified. 

The word (Kingdom) means the Hashemite Kingdom 
of Jordan. 

The word (Ministry) means the Ministry of 
Education. 

The word (Minister) means the Minister of 
Education. 

The word (Board) means the Board of Education 
created by this law. 

The term (Educational Establishment) includes 
every school, institute or center. 

The word (School) means any establishment which 
includes one or more stages of the various forms 
of public education, ten or more persons 
receiving formal education, and one or more 
teachers providing teaching services. 

*Jordan, Ministry of Education, Collection of Laws and 
Legislation Pertaining to the Ministry of Education and Other 
Concerned Agencies and Ministries, in Arabic, Vol. 1-6, Ministry 
of Education Publications, Amman, Jordan. 
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The word (institution) means any establishment 
which includes any form of knowledge and skills, 
not mentioned in previous terms, and is not 
limited to age. 

The word (Center) means any establishment which 
includes any form of knowledge and skills, not 
mentioned in previous terms, and is not limited 
to age. 

The term (Public Educational Establishment) 
means any educational establishment administered 
by the Ministry of Education or by any other 
ministry or governmental agency. 

The word (Student) means any individual 
attending any educational establishment. 

The word (Teacher) means any licensed individual 
who teaches in any educational establishment. 

The term (Private Educational Establishment) 
means any national or foreign educational 
establishment. 

The term (National Educational Establishment) 
means non-public licensed educational 
establishment organized, headed, administered 
and financed by a Jordanian individual or a 
group of Jordanian individuals, or by recognized 
Jordanian societies or organizations. 

The term (Foreign Educational Establishment) 
means any licensed educational establishment 
organized, headed, administered, or financed by 
a foreign individuals, or a group of foreign 
individuals, or by foreign societies or 
organizations which belong to a foreign country 
or to an international organization or 
organizations. 

The term (General Preparatory Certificate) means 
the certificate issued by the Ministry of 
Education at the end of the compulsory stage of 
education. 

The term (General Secondary Education 
Certificate) means the certificate issued by the 
Ministry of Education at the end of the 
secondary stage of education. 
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The (Curriculum) means the adopted curriculum in 
the educational establishments in the Hashemite 
Kingdom of Jordan. 

The word (Author) means the individual who wrote 
the adopted textbook by means of writing, 
collecting, or translating. 

The term (Adopted Textbook) means any textbook 
adopted to be used in the educational 
establishments in the Kingdom, including the 
original transcript. 

The word (Reward) means the amount of money paid 
to the author for his right or rights to the 
textbook. 

ARTICLE TWO 

Section 3. The philosophy of education in Jordan is derived 
from the Jordanian Constitution, and includes 
the following principles: 

1. Belief in God and the high ideals of the 
Arab nation. 

2. Belief in the unity, liberty, and character 
of the Arab nation in a unified Arab world. 

3. The Hashemite Kingdom of Jordan is an Arab 
state. Its form of government is a 
parliamentary, hereditary monarchy, and it 
is a part of the Arab Nation. 

4. Palestine and all of the occupied parts of 
the Arab land are a part of the Arab world, 
and efforts should be made to recover them. 

5. International understanding of the basis of 
justice, equality and liberty. 

6. Respect for the individual's dignity and 
liberty, and an appreciation for the general 
welfare of the society on equal basis. 

7. Social justice and equal educational 
opportunities for all Jordanians according 
to their abilities. 
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8. Helping every individual student to develop 
physically, intellectually, socially, and 
emotionally to become a responsible citizen 
toward himself and toward his society. 

9. Importance of education to develop Jordanian 
society within the Arab unity in all fields 
through: 

A. Improvement of the environment through 
industrialization and control of natural 
resources. 

B. Development and use of modern 
technology, awareness of its potential 
implications and problems, and 
preparation of solutions for these 
problems. 

C. Melting of minority groups to produce a 
unified Jordanian society. 

D. Loyalty to the King and to the Country. 

E. Taking pride in the Arab ideals and 
spiritual values, and the improvement of 
unhealthy customs and traditions to suit 
the continuing change of human 
civilization. 

10. Respect for freedom and the democratic 
system which provides the citizens with the 
opportunity to rule themselves and to manage 
their affairs in the different fields on the 
basis of knowledge and common public 
interests. 

11. Positive participation in the development of 
human civilization through science, fine 
arts, and literature. 

Section 4. General Objectives: 
The general objectives of education in Jordan 
are derived from its philosophy of education. 
These objectives are: 

1. The preparation of a good citizen who 
believes in: 

A. The basic principles of the philosophy 
of education in Jordan. 
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B. The rights and responsibilities of 
citizenship. 

C. The practical realization of higher 
ideals in individual and collective 
behaviors. 

D. Consistency and dedication to work, and 
a fruitful democratic cooperation with 
others in human relations. 

2. Understanding the natural, social, and 
cultural environments starting with the 
home, the school, the village, the city, the 
district, the country, the Arab homeland, 
and the world as a whole. This 
understanding should be accompanied by: 

A. Analytical understanding of the 
environment, its various problems and 
existing and expected needs. 

B. The development of a sense of 
responsibility in the individual to do 
his share in improving the environment 
according to his abilities. 

3. The development of the following basic 
skills: 

A. To be able to communicate and transmit 
ideas to others through verbal 
expressions using correct classical 
Arabic language. 

B. To be able to communicate and transmit 
ideas to others through written 
expressions using correct classical 
Arabic language. 

C. To use figures easily in the general 
conduct of life. 

D. To be able to concentrate and to listen 
carefully to what others say and to what 
takes place in the environment; to 
benefit from their opinions and 
experiences. 
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E. To be able to use scientific methods in 
research, thinking, and concluding, and 
to distinguish between true and false 
information. 

F. To adhere to objectivity in criticism 
for the purpose of continuing 
construction, improvement, and 
advancement. 

G. To develop the habit of both 
recreational and non-recreational 
reading. 

4. Assisting the individual to develop 
physically, mentally, and emotionally with 
due regard to the individual differences, 
and the development of special talents in 
those who possess them, and providing 
opportunities for the various types of 
retarded individuals to develop within the 
limits of their abilities. 

5. Raising the standards of health of the 
individual and of the society by means of 
disseminating information on health, and the 
development of hygienic habits. 

6. Raising the standards of individual and 
social recreation by developing habits of 
healthy and useful recreational activities, 
and developing the various forms of 
Jordanian and Arabic arts and culture. 

7. Raising the economic standards of the 
individual and society; increasing the 
national income by providing equal 
opportunities for education for every 
individual through the diversification of 
educational curriculum in order to meet 
individual interests and talents; and 
meeting the present and expected needs of 
the country in all fields within the 
framework of an over-all national economic 
program. 

Section 5. Responsibilities of the Ministry of Education: 
The realization of the general objectives of 
education in Jordan requires the Ministry to 
assume the following responsibilities: 
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1. To establish and administer public 
educational establishments with their 
various types and levels. 

2. To supervise all national and foreign 
educational establishments, to guide them to 
achieve the general objectives of education 
in Jordan, and to control them in 
implementing the requirements of this law. 

3. To establish educational centers for adult 
education and to disseminate the general 
culture in all parts of the country for all 
individuals. 

4. To strengthen educational, cultural, and 
technical relationships with other Arab 
countries as an effort toward a cultural 
unity throughout the Arab Homeland. 

5. To encourage and organize youth activities 
inside and outside the educational 
establishments, such as physical education, 
military training, and the formation of boy 
scouts and girl scouts. 

6. To encourage all scientific and cultural 
movements by establishing libraries and 
museums; to use radio and television and 
other means of communication; to organize 
lectures and anniversary celebrations; to 
establish clubs and societies; to publish 
scientific, cultural and educational 
magazines; to disseminate Arab and Islamic 
heritage; to encourage scientific research 
and to publish its results; and to patronize 
the talented and to encourage them to 
produce, and to reward them according to 
their efforts. 

7. To encourage all types of folkloric and 
artistic activities inside and outside the 
educational establishments in accordance 
with our ideals and values. 

8. To supervise and organize the activities of 
the local agencies which help students to 
join universities outside the Kingdom. 
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ARTICLE NINE 

Public Examinations 

Section 55. The Ministry shall conduct a public examination 
at the end of the compulsory stage. Students 
successfully passing this examination shall 
receive the General Preparatory Certificate. 
Organization of the examination and the 
conditions for offering the Certificate shall be 
subject to special instructions issued by the 
Ministry. 

Section 56. The Ministry shall conduct a public examination 
at the end of the secondary stage. Students 
successfully passing this examination shall 
receive the General Secondary Education 
Certificate. Organization of the examination 
and the conditions for offering the Certificate 
shall be subject to special instruction issued 
by the Ministry. 

Section 57 Examination fees for the General Preparatory 
Certificate and the General Secondary Education 
Examination shall be collected by the Ministry 
according to a special rule. Amount of 
examination fees, methods of collections, and 
wages of examination supervisors shall be 
decided by the same rule. 

Section 58. A. The Ministry is expected to maintain a high 
quality in these public examinations to the 
extent where these examinations could be 
used as true measurements of students1 

achievements. 

B. Decisions made by the Ministry concerning 
the conduct and the results of the 
examinations for the General Preparatory 
Certificate and the General Secondary 
Education Certificate are not subject to 
contest before any judicial court. 
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Educational Goals 

statedh?r,e?hfa^°nai g o a l s o f t h e Jordanian government as 
stated in the Five-Year Plan (1981-1985) were the following: 

1. To recognize teaching as a profession reauirinrf a 
set of conditions for membership. requiring a 

2. To ensure the continuous professional growth of 

f « U p e r S o n n a l a n d P r ° v i d e >=«ter 

children in S i c o m p u l s o r y =y c l e t o the total number of 

current 91?2% to 94%^inUl985?m " * t 0 f ° U r t S e n f r° m t h e 

v n ^ ? ™ = T ^ . g r * d ? a l l y i n c r e a s e annual student enrollment in 
n-p aar* a raining and vocational secondary schools to 305-

of secondary school students. Consequently limit 
enrollment m academic secondary schools to'70% by 1985. 

5. To reduce illiteracy by more than 20% fnr 
below sixty years of age by the year 198? h° S B 

t<,vt-h^v=T,°-^Vel0? a n d u P d a t e curricula and school 

stages of s t u d e i l t ^ ^ h Y ^ I S ^ ' ^ y 

a" °f<-* sufficient annual intake capacity 
at all educational levels. ^ Y 

b. Replacement of rented buildings. 

c. Elimination of the two-shift system. 

direo?ion Tof doIrt?^n^° a t i 0 n a l admi"istration in the 

as wo'u'lTe i S b S T M S S n a ^ h ^ e ^ e " ™ 

le^? 1as"Seu nL Pwi?h S?h C°? S O n a n^ " l t h t h e P a"i«Pant's 
ensure that the decisioS d e c l s i o n required. Also, 
data and information? P r O C S S S i s b a s e d ° n accural 
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9. To achieve greater coordination and integration 
among the various elements affecting the growth of the 
individual. 

10. To improve the quality of education for the 
purpose of ensuring the integrated physical, mental, 
emotional and social development of the individual. 

Source: Hashemite Kingdom of Jordan. Five-Year Plan 
for Economic and Social Development. 1981-1985. National 
Planning Council (Amman, Jordan: Royal Scientific Society 
Press, 1980), pp. 240-241. 
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