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The problem with which this investigation is concerned 

is that of describing the secondary school principalship as 

perceived by selected principals and teachers in Bangkok, 

Thailand. 

The purposes of this study are (1) to collect selected 

demographic data about the secondary school principals and 

teachers in government and private schools, and (2) to measure 

and determine the relative effectiveness of principals of 

government and private secondary schools in Bangkok, Thailand, 

as perceived by secondary school principals and teachers. 

The instruments used in this study are the General 

Information Form and the Washington Principal Evaluation 

Inventory (WPEI) which the researcher validated for use in 

Thailand with the cooperation of a selected panel of experts 

in Thailand. 

The population sample of this study consists of 71 prin-

cipals and 355 teachers from the government and private 

secondary schools in Bangkok, Thailand. A total of 89.91 

percent usable instruments were returned for analysis. 

The findings from analysis of the data indicates that: 

(1) the majority, 70.2 percent, of secondary school principals 



are male, (2) the majority, 62.3 percent, of secondary school 

teachers are female, (3) the mean age of all principals is 

45 years and the mean age of all teachers is 35 years, 

(4) 66.7 percent of government secondary school principals 

have the bachelor's degree and 63.0 percent of the private 

secondary school principals have the bachelor's degree, 

(5) 67.0 percent of government school teachers have a 

bachelor's degree and 47.4 percent of the private secondary 

school teachers have the bachelor's degree, (6) the number 

of secondary school principals receiving their highest degree 

reached a peak in the early 1960's and has been declining 

since that time, (7) 49.1 percent of the principals have had 

over twenty years of experience in the educational profession, 

(8) 48.4 percent of the teachers have had less than ten 

years of experience in the educational profession, (9) 49.1 

percent of the secondary school principals earn over 4,000 

Baht per month, and (10) in both government and private sec-

ondary schools, there was a significant difference between 

principals' self-perception of principal effectiveness and 

teachers' perception of principal effectiveness. 

The conclusions of this study are as follows: (1) prin-

cipals in government and private secondary schools appear 

equivalent in professional preparation as measured by highest 

degree held, (2) principals in government and private second-

ary schools earn equivalent salaries, (3) teachers in private 

secondary schools have less professional preparation than 



teachers in government secondary schools, (4) teachers in 

government schools are better paid than teachers in private 

schools, (5) principals in both government and private 

secondary schools perceived their effectiveness as higher 

than did the teachers in those schools. 

As a result of the study, the following recommendations 

are made for implementation by the Department of Secondary 

Education: (1) that a special program be initiated to 

encourage principals to seek higher degrees; (2) a program 

be developed to measure the performance of secondary school 

principals; (3) action be initiated to establish a program 

for certifying school administrators and that a master's 

degree serve as the basis for a permanent administrator's 

certificate, and (4) that a special incentive program be 

provided to encourage all secondary school teachers and 

especially private secondary school teachers to continue 

educational training toward the bachelor's degree and higher 

degrees. 
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CHAPTER I 

INTRODUCTION 

Background of the Study 

In 1969 the Ministry of Education in Thailand estab-

lished a policy aimed at raising the educational standard 

of the Thai people. Since then, the Ministry has attempted 

to establish a secondary school in every amphur (district) 

which, it is hoped, will result in the improvement of the 

standard of living in Thailand (7, p. 155). Particular 

attention has been paid to the improvement of quality, as 

well as the quantity, of secondary education. This means 

that the Thai people will be educated according to their 

individual capacities so that they may become moral and cul-

tured citizens, characterized by discipline and responsi-

bility, and possess good mental and physical health and a 

democratic outlook. The Thai people will be given know-

ledge and skills to carry out an occupation useful to their 

country and to themselves. These tools will form the 

foundation for a well-conducted life and for further edu-

cation (5, p. 2). In Thailand, secondary education is the 

level of education that is responsible for these educational 

goals. 

All education, public and private, in Thailand is under 

the control of the Ministry of Education. Secondary 



education is organized in two streams: the general stream, 

which deals chiefly with academic education; and the voca-

tional stream, the goal of which is to give specific voca-

tional training (5, p. 5). The general stream is under the 

Department of Secondary Education, and the vocational stream 

is under the Department of Vocational Education (11, p. 133). 

The general stream institution, the academic secondary 

school, is responsible for the recruitment and selection of 

students, providing and caring for instructional aids, and 

maintaining good public relations. This institution also 

is responsible for evaluating student accomplishment, evalu-

ating the quality of teaching, and providing in-service 

training for teachers (13, p. 15). The Department of 

Secondary Education oversees these activities in both the 

government and private general stream (academic) secondary 

schools in the kingdom (13, p. 10). 

Education in the government secondary schools is free. 

But due to the shortage of funds, teachers, and schools, 

the government at this point cannot provide education for 

all children who finish their elementary education. Only 

a portion of students who pass the selection process will 

be accepted into the government secondary schools (10, p. 60). 

The selection process is based on competitive examination. 

Each school is responsible for the construction and adminis-

tration of the examination and for the final decision. 



The Christian missionary school, the first type of 

private school in Thailand, was established initially in 

1683 during King Narai's reign. Since the educational re-

forms of the 1870's, the missionary schools have gradually 

become a more important part of the whole system of public 

education (2, p. 62). 

The 1960 National Scheme of Education affirmed private 

contribution to education when it stated: 

In carrying out the work of education, the state 
shares its labour with private organizations or per-
sons of those levels not defined as higher education 
(5, p. 8). 

The majority of high school students in the general 

stream are taught in private schools. According to the 

Educational Statistics of Thailand in 1967, there are 478 

government secondary schools and 1052 private secondary 

schools in the general stream. The enrollments in these 

government and private secondary schools are 171,175 and 

187,046 students, respectively (8, p. 58). 

In Thailand, the principalship is one of the key ad-

ministrative positions in both government and private 

schools. By virtue of the responsibility, the secondary 

school principal is one of the most influential persons in 

determining the educational quality of the individual 

school. To a great extent, the major responsibility for 

the development of educational experiences for the students 

in each school is vested in the secondary school principal 

(18, p. 27) . 



Ihe principal is recognized as the intermediary between 

the teachers and higher administrative levels of authority. 

The principalship in Thailand over the past decade has 

evolved into a full-time administrative job entailing total 

responsibility for internal management of a school (11, p. 31). 

In Thailand, many cities developed rapidly after 1965. 

Enrollment likewise increased at a very rapid rate in urban 

school districts, especially in secondary schools. This fast 

growth in enrollment made organizational problems more complex 

for principals (3, p. 81). 

Studies which describe the principalship are important 

for the Ministry of Education, as well as for principals and 

teachers. Such studies can help clarify the expectations 

that the kingdom has for principals. They will help princi-

pals themselves gain insight into their strengths as well as 

their weaknesses. 

Statement of the Problem 

The problem of this study is a description of the second-

ary school principalship as perceived by selected principals 

and teachers in Bangkok, Thailand. 

Purposes of the Study 

The purposes of this study are 

1. To collect selected demographic data about the second-

ary school principalship and teachers in the general stream 



government and private secondary schools in Bangkok, 

Thailand. 

2. To measure secondary school principal effective-

ness, as perceived by secondary school principals and 

teachers at selected secondary schools in Bangkok, Thailand, 

in the areas of 

(1) Educational Programmatic Improvement 

(2) Personnel Selection and Development 

(3) Community Relations 

(4) School Management 

(5) Technical Skills 

(6) Human Skills 

(7) Conceptual Skills 

(8) Total Effectiveness 

3. To determine the relative effectiveness of prin-

cipals of government secondary schools and principals of 

private secondary schools in Bangkok, Thailand, as perceived 

by secondary school principals and teachers in the areas of 

(1) Educational Programmatic Improvement 

(2) Personnel Selection and Development 

(3) Community Relations 

(4) School Management 

(5) Technical Skills 

(6) Human Skills 

(7) Conceptual Skills 

(8) Total Effectiveness 



4. To provide information which will be useful in 

the improvement of those school principals currently in 

service. 

Hypotheses 

The basic hypotheses of this study are as follows: 

1. There will be no significant difference between 

the principals' self-perception of principal effectiveness 

and teachers' perception of principal effectiveness in 

government secondary schools in the following areas: 

(1) Educational Programmatic Improvement 

(2) Personnel Selection and Development 

(3) Community Relations 

(4) School Management 

(5) Technical Skills 

(6) Human Skills 

(7) Conceptual Skills 

(8) Total Effectiveness 

2. There will be no significant difference between 

the principals' self-perception of principal effectiveness 

and teachers' perception of principal effectiveness in 

private secondary schools in the following areas: 

(1) Educational Programmatic Improvement 

(2) Personnel Selection and Development 

(3) Community Relations 



(4) School Management 

(5) Technical Skills 

(6) Human Skills 

(7) Conceptual Skills 

(8) Total Effectiveness 

3. There will be no significant difference in the 

self-perception of principal effectiveness between princi-

pals in government schools and principals in private schools 

in the following areas: 

(1) Educational Programmatic Improvement 

(2) Personnel Selection and Development 

(3) Community Relations 

(4) School Management 

(5) Technical Skills 

(6) Human Skills 

(7) Conceptual Skills 

(8) Total Effectiveness 

4. There will be no significant difference in the 

perception of principal effectiveness between teachers in 

government schools and teachers in private schools in the 

following areas: 

(1) Educational Programmatic Improvement 

(2) Personnel Selection and Development 

(3) Community Relations 



(4) School Management 

(5) Technical Skills 

(6) Human Skills 

(7) Conceptual Skills 

(8) Total Effectiveness 

Ancillary Questions 

This study will provide answers to the following ancil-

lary questions about principals and teachers in the general 

stream of government and private secondary schools in Bangkok, 

Thailand. 

1. What are the average age, salary, sex, years of 

administrative experience, and educational level of principals 

and teachers in government (academic) secondary schools in 

Bangkok, Thailand? 

2. What are the average age, salary, sex, years of 

administrative experience, and educational level of principals 

and teachers in private (academic) secondary schools in 

Bangkok, Thailand? 

3. What is the pattern of school organization and the 

size and composition of the student population in both the 

government and private general stream secondary schools in 

Bangkok, Thailand? 

Significance of the Study 

If the population had remained sparse, and no more 

young people had sought to attend the secondary school, 



then there would have been little need for a principal. 

But, when the situation changed, mounting enrollments 

forced many towns to organize multiple-room secondary 

schools which required the services of several teachers. 

It then became necessary to devise some way to coordinate 

the instruction services of the entire school, secure 

supplies and equipment, manage the building, and communi-

cate with parents. When the schools began to expand, many 

communities appointed one teacher to administer the school. 

The teacher who was assigned to these administrative duties 

was called the principal teacher, but later the title was 

shortened to "principal" (1, p. 4). 

The early high school principalship was not considered 

a professional position as it is in secondary schools today. 

Jacobson has described the duties which the principal was 

called upon to perform. 

The duties of master or principal of the early 
colonial secondary schools were extremely varied. In 
addition to teaching and administering his school, he 
often served as town clerk, church chorister, official 
visitor of the sick, bell ringer of the church, grave 
digger and court messenger, not to mention other 
occasional duties (6, p. 28). 

Today's view of the principalship differs greatly from 

the early days. Consider the relationship of these people 

in the school organization: principal, teacher, students, 

superintendent, and parents. Of these people, the principal 

is the only one to whom all the others in the group typically 
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have direct access (4, p. 2). The principal is the person-

in-the-middle and is perhaps the most important adminis-

trator in the hierarchy. The principal interprets and 

translates educational programs and policies into meaningful 

terms for the school and community. The National Association 

of Secondary School Principals has described the principal 

as: 

The person responsible for all the activities 
that occur in and around the school building. It 
is his leadersip that sets the tone of the school, 
the climate for learning, the level of professional-
ism and morale of teachers and the degree of concern 
for what students may or may not become. He is 
the main link between the school and the community 
and the way he performs in that capacity largely 
determines the attitudes of students and parents 
about the school (16, p. 43). 

The secondary school principal, more than anyone else, 

detemines the nature and extent of a school's service. With 

his leadership and help, improvement can be enhanced within 

the school. In describing the principal as the most potent 

factor in determining school excellence, Lloyd J. Trump says: 

The principal, therefore, must bear the res-
ponsibility for the degree of teaching and learning 
excellence. No one is in a better position than a 
principal to influence the quality of the school 
(15, p. 4) . 

The principal is in a unique position to decide the 

quality of the educational program in the school. Herbert 

W. Wey states that 
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One key to quality education in the secondary 
schools of America is the principal. It is true 
that now and then an individual teacher or a small 
faculty group will take the initiative in attempting 
to improve the quality of education, but whenever an 
entire school becomes quality-education-minded, then 
almost without exception, it is a result of leader-
ship by the principal (17, p. 178). 

Each individual principal has a special need from time 

to time to examine the quality of his own work. Only by the 

results of a clear and reliable analysis of the level of his 

administrative effectiveness is it possible for a principal 

to improve the quality of his performance in ways that will 

significantly affect the educational opportunities for all 

who attend that school (12, p. 24). 

Arch Patton writes about personnel evaluation in The 

Art of Top Management as follows: 

Men who are strongly achievement-oriented need 
to have a feedback on their own performance. Behav-
ioral science studies have repeatedly indicated that 
substantial performance can be expected from the 
individual who: (1) knows the strengths and weak-
nesses in his performance, (2) knows what he can 
do to improve it, (3) has the power to make this 
change himself, and (4) has the incentive to do so 
(9, p. 93). 

Many men and women enter the principalship. The princi-

pal must be a competent individual, a person with values, 

beliefs, and purposes. The competent principal's performance 

is the result of years of work and contemplation, study and 

practice, both intellectual and emotional. Donald Thomas, 
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superintendent of the Salt Lake City (Utah) school District, 

states that the qualities possessed by effective principals 

are as follows: 

The effective principal must have a purpose for 
being and the intellect to understand it, appreciate, 
and enjoy making decisions, be just and ethical, 
believe in, support and motivate the other members 
of the organization, cultivate the art of active 
listening, be low-key, have a soft voice, and must 
control his boiling point, and be able to defend the 
system (14, p. 48). 

The effective principal should be able to discern and 

utilize the abilities of his staff, to inspire among them 

an attitude of confidence and cooperation. The principal 

should be able not only to identify the responsibilities but 

also be able to distinguish the relative importance of each 

of those responsibilities. The principal should have the 

training and background in administrative leadership necessary 

to fulfill his responsibilities to the staff, the community, 

and ultimately to the students (6, p. 20). 

It is hoped that the study will contribute to the knowl-

edge about describing, measuring and evaluating the performance 

of secondary school principals in Thailand. 

Definition of Terms 

For the purpose of this study the following definitions 

have been formulated. 

Secondary School is the academic school with any combina-

tion of grade of Maw Saw 1-3 (grade eight through ten) or 

Maw Saw 1-5 (grade eight through twelve). 
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Maw Saw or Mathayom Suksa is the Thai equivalent term 

for secondary education. Maw Saw Thon or lower level of 

secondary education is equivalent to American grades 8-9-10, 

while Maw Saw Paai or the upper level of secondary education 

is equivalent to grades 11-12. 

Private School is the secondary school which is oper-

ated by private persons or special groups outside of the 

government but subject to the control of the Ministry of 

Education. 

Government or Public School is the secondary school 

which is operated by the government under the Ministry of 

Education. 

Secondary School Principal is a principal of a secon-

dary school organized and operating Maw Saw 1-5 (grade 

eight through twelve). 

Principal Effectiveness is the degree of success a 

principal has in performing duties inherent in his position 

as perceived by teachers under the principal and by princi-

pals themselves. 

Secondary School Teacher is a person employed for the 

purpose of directing the learning experience of students 

in the secondary schools. 
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Limitation of the Study 

The findings and conclusions reached in this study are 

limited in their application to the principalship of govern-

ment and private secondary schools in general stream education 

in Bangkok, Thailand. The school must have an enrollment of 

500 to 2,000 and over students, and the principal must have 

served as principal for at least one year with a staff of at 

least fifteen full-time teachers. 

Organization of the Study 

This study is divided into five chapters. Chapter I 

presents a general background of the study, a statement of 

the problem, the purposes of the study, the hypotheses, 

ancillary questions, significance of the study, definitions 

of terms, the limitation of the study, and organization of 

the study. Chapter II examines the related research and 

literature. Chapter III presents the description of the 

study, a definition of the population sample, instruments, 

procedures for collection of the data, and methods of 

treating the data. Chapter IV is a presentation and analysis 

of results. Chapter V presents the summary, findings, con-

clusions, and recommendations from this study. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

A search of educational literature reveals a very 

limited number of research studies concerning the Thai 

educational system. 

The Development of Research Studies in Thailand 

A significant movement concerning research studies and 

their utilization was made in 1963 when the joint Thai-USOM 

(United States Operation Mission) Task Force made a study 

entitled "The Preliminary Assessment of Education and Man-

power in Thailand." Two recommendations from this study 

had special impact on educational research in Thailand. 

One recommendation called for the establishment of an edu-

cational planning office in the Ministry of Education. The 

other recommendation proposed an intensive study of second-

ary education, both vocational and academic, with special 

reference to manpower needs (9, p. A). 

In 1964, the Royal Thai government entered into a con-

tract with the United States Agency for International 

Development (USAID) and Michigan State University for tech-

nical assistance in the form of educational advisors to aid 

the Educational Planning Office in conducting studies con-

cerning secondary education in Thailand. This effort was 

17 
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a major impetus for educational research in Thailand. 

One research study, "The Secondary Education Study of 1966," 

was a comprehensive study of all aspects of secondary edu-

cation in Thailand. A summary of major findings and recom-

mendations from this study are as follows: 

1. Curriculum Implications. The secondary school 

curriculum does not offer courses that are adequately geared 

to the student's aptitudes, interests, and abilities. The 

Ministry of Education should resolve to encourage the devel-

opment of a broader-based secondary curriculum which enables 

students to take a greater number and variety of courses 

for exploring their talents and possibly uncovering new 

interests. 

2. Organization Implication. The present organiza-

tion of education at the secondary school level permits 

duplication of effort, provides for poor use of space, and 

is relatively low in teacher utilization. The pattern of 

separate schools for boys and girls, both vocational and 

academic, results in low educational productivity in the 

administrative as well as in the instructional phases. The 

committee which directed this study suggests promoting a 

single stream of coeducational schools for MS 1-5. 

3. Teacher Preparation. The percentage of unqualified 

teachers at the secondary level of education is quite high, 

especially in private and vocational schools. Teachers need 
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more specialization in their preparation. The present 

syllabus for the secondary school teacher certificate could 

be strengthened by requiring more concentration in the areas 

that the teachers are preparing to teach. 

4. Educational Productivity. Qualified secondary 

school teachers are assigned wholly or partly non-teaching 

functions, such as clerical duties, thereby reducing the 

number of teachers available for full-time teaching. The 

Ministry of Education should have regulations that prohibit 

unreasonable and unnecessary demands of teachers' time for 

nonprofessional duties. 

5. Needed Financial Investment. It is necessary to 

determine the per pupil cost of providing education as needed 

in academic, teacher training, and vocational schools during 

the next ten years (9, pp. 170-203). 

During the past decade the increasing interest in edu-

cational research has continued. This increase is mainly 

due to the activity of two universities in Thailand, 

Chulalongkorn University and Prasarnmitr College of Education, 

which require the Master's degree candidate to complete a 

thesis in his major field of study. As a result, some 

research studies have been conducted concerning the school 

principal in Bangkok and Thonburi, Thailand. 
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Studies of the Principalship in Thailand 

The research studies which have been conducted in 

Thailand related to the school principal are reported 

below. 

Pisarnsaritkram (7) asked the government secondary 

school principals to express their views on functions and 

duties of the secondary school principal. He found that 

the important functions of the secondary school principal 

were (1) personnel administration, (2) office management, 

(3) curriculum development, (4) finance, (5) human relations, 

(6) guidance and discipline, (7) extracurricular activities, 

(8) building maintenance, (9) public address, and (10) com-

munication with other institutions. 

Jantapoom (3) conducted an analysis of the government 

school principal's responsibility for personnel administra-

tion. The purpose was to investigate the principal's tasks, 

the problems encountered, and the solutions conceptualized 

for personnel administration. The instruments used were 

an interview form and a questionnaire. A sample of twenty-

two principals, 240 teachers, 460 pupils, and 214 parents 

was utilized as the basis for the study. The findings on 

the principal's responsibilities for personnal administra-

tion were as follows. 

1. As perceived by the teachers, the principal's 

responsibilities at the high level were mainly concerned 
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with the designation and verification of work assignments; 

at the middle level, the maintainance of morale, the pro-

gression of professional development, and the transfer, pro-

motion, and control of work regulation; and at the low level, 

the evaluation of job performance. 

2. As perceived by the pupils, the principal's re-

sponsibilities at the middle level were the extracurricular 

activities, the guidance service, and other pupil personnel 

services; but at the high level, the responsibilities were 

the promotion of good pupil behavior and control of disci-

pline . 

3. As perceived by the parents, the principal's 

responsibilities at the middle level were providing school 

information, providing school instructional media, and main-

taining the school-community relation; but at the low level, 

parents saw the principal's responsibility as enlisting the 

cooperation of parents in school administration. 

Pinsompongs (6) conducted a study of the Bangkok 

school principals' understanding of administrative principles 

and concepts. The purpose of this study was to ascertain 

the understanding of administrative principles and concepts 

by principals in Bangkok. The findings indicated that most 

principals have a good understanding of administrative prin-

ciples and concepts. Sex and age do not influence the 

principals' understanding of administrative principles and 
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concepts, but rather years of teaching experience and the 

professional level attained are the influencing factors. 

A similar study was conducted by Kittasakdi (4) con-

cerning the elementary school principal's concepts of 

school administration. The purpose of this study was to 

research the principalship of elementary schools in Bangkok 

and Thonburi, Thailand, and their administrative concepts. 

The conclusions of data from 392 evaluated questionnaires 

are as follows: 

1. The principalship. The professional training of 

the school principals was indicated to be in the field of 

school finance and educational evaluation. Most of the 

principals showed a need for more study in the area of 

supervision and personnel administration. 

2. The administrative concepts. The qualified 

principals utilized the technique of classroom visitation 

more often. The better qualified principals utilized the 

technique of job delegation, while the unqualified princi-

pals said that they always worked closely with the teachers 

in every situation. The principals with professional de-

grees stressed the importance of observation as a criterion 

for position promoting, while the principals without the 

professional degrees stressed follow-up of teachers' work 

as a criterion for promotion. Both groups of principals 
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considered the teachers' ability and responsibility as the 

two main criteria for promotion and for new teacher probation. 

Kosashunhanan (5) conducted a study concerning the 

career path to the principalship in the government secondary 

school division. The purpose of this study was to determine 

the personal background regarding family, academic prepara-

tion, previous employment, and migration from native province, 

of the principals presently employed at that time by the 

government secondary division. The data was collected by a 

questionnaire from 453 principals. The major findings 

indicated that many principals were raised in rural farm 

families. The median age of secondary school principals 

was reported to be forty-two years of age, and the median 

salary was $125.00 per month (2450 BAHT). In terms of educa-

tional achievement, 51.10 percent 0f the principals had a 

bachelor's or master's degree while 49.90 percent had less 

than the bachelor's degree. 

Dheerakul (2) conducted a study of leadership behavior 

of the secondary school principals in Bangkok, Thailand, 

as related to sex, age, experience, and qualifications. 

Dheerakul found that there was a wide range of major and 

minor fields in the undergraduate preparation of the prin-

cipal in Bangkok. She concluded that educational preparation 

plays an important role in the principal's leadership be-

havior and that the principal who studies educational 
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supervision and administration in graduate preparation is 

more likely to be effective. 

Chaiyadej (1) conducted a study of the relationship 

between administrators and teachers in private schools. 

The results of the study indicated that most private school 

administrators and teachers agree that delegation of 

authority and supervision, personnel development and oppor-

tunity, the availability of materials and non-materials 

for the teacher, the teachers' perception of the school 

activities, and the degree of security in the profession 

will influence relationships between the administrators 

and the teachers. Chaiyadej suggested that the time had 

come for the Thai school administrators to develop a realis-

tic outlook on the present situation concerning the relation-

ship between the administrators and teachers. 

Sripraphai (8) conducted a comparative study of 

secondary school programs as perceived by the principals 

of the government and private schools in Bangkok and 

Thonburi. The study indicated that most of the government 

and private schools had well established programs to reflect 

the National Objectives of Education. Another finding was 

that participation by teachers in the school administration 

and in decision making was limited in the secondary schools 

m Bangkok. One of the observations was that the role of 
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the secondary school principal in Thailand is changing 

drastically. It was recommended that school principals 

allow their teachers to be actively involved in the 

decision making process in their schools. 

Summary 

The major research studies related to the school 

principalship which have been conducted in Thailand since 

1965 may be summarized as follows. 

According to Pisarnsaritkram's study, the functions 

and duties of the secondary school principals were personnel 

administration, office management, curriculum development, 

finance, human relations, guidance, extracurricular activi-

ties, building maintenance, public address, and communi-

cation. Jantapoom conducted another study concerning the 

government school principal's responsibility for personnel 

administration. He indicated that the responsibilities of 

the principals, as perceived by the teachers, were mainly 

concerned with the designation and verification of work 

assignments; as perceived by the pupils, the major respon-

sibility of the principal was extracurricular activities; 

and as perceived by the parents, the major responsibility 

of the principal was providing school information and 

instructional media. Pinsompongs indicated that most 

principals have a good understanding of administrative 

principles and concepts. According to Kittasakdi's study 
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of school principals' concepts of school administration, 

most of the school principals showed a need for more study 

in the area of supervision and personnel administration. 

Kosashunhanan's study found that many principals were 

raised in rural farm families, the median age of principals 

was forty-two years, and 51 percent had a bachelor's or 

master's degree. Dheerakul's study found that educational 

preparation plays an important role in the principal's 

leadership behavior. Chaiyadej conducted a study of the 

relationship between administrators and teachers in private 

schools. He indicated that most private school adminis-

trators and teachers agree that delegation of authority 

and supervision will influence relationships between the 

administrators and the teachers. Sripraphai indicated 

that most of the government and private schools had well 

established programs to reflect the National Objectives 

of Education. 
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CHAPTER III 

THE DESIGN OF THE STUDY 

This chapter consists of the description of the study, 

the definition of the population sample, the instruments, 

the procedures for collection of the data, and methods of 

treating the data. 

Description of the Study 

Ihe problem of this study was a description of the 

secondary school principalship as perceived by selected 

principals and teachers in Bangkok, Thailand. The main 

purposes were (1) to collect selected demographic data about 

the secondary school principalship and teachers in government 

and private schools, and (2) to measure and determine the 

relative effectiveness of principals of government secondary 

schools and principals of private secondary schools in 

Bangkok, Thailand, as perceived by secondary school prin-

cipals and teachers. 

Definition of the Population Sample 

The population of this study consisted of the princi-

pals and teachers of government and private general stream 

secondary schools in Bangkok, Thailand. There are eighty-

one government secondary schools and 288 private secondary 

29 
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schools in Bangkok, Thailand. Many of the private schools 

are very small. For this study, it was decided to select the 

sample based on the size of enrollment and type of school; 

the study was limited to schools with student enrollments 

between 500 and 2,000 and over. 

With regard to the types of schools, the following 

criteria were established as guidelines. 

1. Only the government and private secondary schools 

under the supervision of the Secondary Education Department, 

Ministry of Education, would be eligible for the random 

selection process. 

2. The schools must encompass grade eight to grade 

twelve (Maw Saw 1-5). 

3. There must be at last fifteen full-time certified 

teachers in the faculty in addition to the principal. 

4. The principal must have served as a principal of 

the subject school for at least one year prior to the study. 

A sample group, consisting of 71 secondary school 

principals, was selected by the process of random sampling 

from 178 principals of government and private secondary 

schools meeting the criteria given above. The researcher 

listed the name of every school in the population sample on 

a separate slip of paper, placed all slips of paper in a 

container, and drew the slips from the container. Of the 

71 schools finally selected for the sample, 36 were govern-

ment secondary schools and 35 were private schools. (See 

list of selected schools in Appendix A). 
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Five teachers who worked at the same school with each 

principal were selected. Systematic sampling with a random 

start was employed. The researcher selected the first 

teacher at random from each school's roster of teachers and 

continued to select four more teachers with a sampling inter-

val of ten. A total of 355 teachers were selected for this 

study. 

Instruments 

The instrument for describing principal effectiveness 

is a translated and revised version of the Washington 

Principal Evaluation Inventory (WPEI) which the researcher 

validated for use in Thailand. The original instrument was 

developed by Dr. Richard L. Andrew for use in measuring 

principal effectiveness. The instrument yields a total 

score indicating the general level of principal effective-

ness, and it provides meaningful sub-scores which break down 

principal effectiveness into some of its dimensions (1, p. 3) 

The 1971 revision consists of seven categories. 

1. "Educational Programmatic Improvement" deals with 

the principal's behavior while operating, evaluating, and 

revising the existing programs of his school. 

2. "Personnel Selection and Development" relates to 

the principal's behavior while selecting personnel, executing 

personnel policies, relating to his staff, stimulating the 

staff's growth and development, and handling the students' 

affairs. 
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3. "Community Relations" pertains to the principal's 

behavior as he endeavors to know his community, participates 

in community activities, and effects community and school 

integration. 

4. "School Management" refers to the principal's 

behavior in relation to his staff organization, use and 

maintenance of facilities, record keeping, communication, 

and legal entanglements. 

5. "Technical Skills" relates to the principal's 

behavior while demonstrating proficiency in a specific 

kind of activity, particularly one involving methods, 

processes, procedures, or techniques. 

6. Human Skills deals with the principal's behavior 

while working with people and with his behavior as a group 

member in building a cooperative effort within the organi-

zation. 

7. Conceptual Skills" relates to the principal's 

perception of the enterprise as a whole, his analytical 

ability, his behavior in coordinating the various inter-

dependent functions of the organization, and his behavior 

as he advances the overall welfare of the total organization. 

Copies of both the English language and the Thai 

language versions are in Appendix D and Appendix E. 

Andrew utilized peer judgments in the validation of 

the Washington Principal Evaluation Inventory (WPEI). 
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Within particular school systems, secondary school prin-

cipals specified effective and ineffective administrators 

by name. In this way, "high," "medium," and "low" effec-

tiveness groups were identified. 

To determine the instrument's validity against the 

peer judgment criterion, mean scores of the Washington 

Principal Evaluation Inventory (WPEI) were calculated for 

each of these groups. Differences among the three groups 

were in the expected direction and significant beyond a .05 

level of significance. To test reliability, the Washington 

Principal Evaluation Inventory (WPEI) was administered to 

a stratified random sample of twenty-eight secondary school 

principals. Four weeks later the instrument was readminis-

tered to the same administrators. The test-retest correla-

tion for the total score was .92. 

A letter asking permission to use, adapt, and translate 

the Washington Principal Evaluation Inventory (WPEI) into 

the Thai language was sent to Dr. Richard L. Andrews, Bureau 

of School Service and Research, The University of Washington. 

The permission to translate and use the Washington Principal 

Evaluation Inventory (WPEI) in the study was granted on 

February 5, 1976 by the return of his letter to the researcher 

(See Appendix B). After permission was granted, the English 

language version of the Washington Principal Evaluation 

Inventory (WPEI) was translated into Thai language by the 
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researcher. The final check and verification of the 

translation was made by the Royal Thai Embassy in 

Washington, D. C. 

The translation of the Washington Principal Evaluation 

Inventory (WPEI) was submitted to a selected panel of 

experts in Thailand for validation. The panel consisted 

of two college professors, two secondary school principals, 

two secondary school teachers, and one educational officer 

in Thailand. (See Appendix C). The panelists were asked 

to consider whether each item was relevant to the perfor-

mance of secondary school principals and whether each item 

was clearly stated. A validity response space was provided 

in the right-hand margin after each item number. Five of 

the seven panel members were required to approve an item in 

order for the item to be on the final questionnaire. The 

results of these reactions were that all of the items were 

retained, although some words had to be changed to achieve 

proper connotation. 

The General Information Form developed by the resear-

cher was used to obtain demographic information about the 

principals and teachers in the sample. It generated data 

about (1) age, (2) salary, (3) sex, (4) years of administra-

tive experience, (5) educational level, (6) school size, and 

(7) student composition and school organization, and was 
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sent to the jurors for comments and suggestions. The 

jurors agreed that the questionnaire was well suited for 

this study. (See Appendix E) . 

Procedures for Collection of the Data 

The procedures for data collection in this study are 

given below. 

A letter asking permission to collect data and to 

administer the questionnaire and the instruments to the 

government and private secondary school principals and 

teachers was sent to The Director of Secondary Education 

Department, Ministry of Education, in Bangkok, Thailand. 

(See Appendix F). 

The permission to collect data was granted by the 

Department of Secondary Education on May 20, 1976. To 

obtain the highest rate of response, the Department of 

Secondary Education requested the principals and teachers 

to assist the researcher in collecting the data. (See 

Appendix G). A return of 7 0 percent was to be expected 

for the purposes of this study. 

All material to be used --the questionnaire and the 

translated version of the inventory--was sent to Miss 

Sumala Dachanuluknukul in Bangkok, Thailand, who had them 

printed. From May 25 to June 3, 1976, the General 

Information Form and Washington Principal Evaluation 

Inventory (WPEI) were carried to the selected schools by 
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seven university students in Thailand. The university 

students gave the instruments to each selected principal 

and requested the principal to make the distribution to 

the selected teachers. The instruments were picked up by 

the university students between June 7 and June 11, 1976. 

All the completed questionnaires were then carried to the 

United States by Miss Sumala Dachanuluknukul. The number 

and distribution of respondents is given in Table I on 

page 39. 

Methods of Treating the Data 

The data from the General Information Form and the 

Washington Principal Evaluation Inventory (WPEI) were coded 

and punched on IBM cards by keypunch operators. A computer 

programmer at North Texas State University developed a 

program to provide a printout containing the tabulation of 

the General Information Form data. 

Each item on the Washington Principal Evaluation 

Inventory (WPEI) was assigned a score of 0 to 4, depending 

on each of the five possible responses which are as follows: 

Always = 4, Often = 3, Occasionally = 2, Seldom = 1, and 

Never = 0 . The teachers' and principals' mean scores were 

determined for each of the four groups: government school 

principal, private school principal, government school 

teacher, and private school teacher. Then the t-test for 
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two independent samples was utilized to test the hypotheses 

The .05 level of significance was established as the 

standard level of acceptance. 

The results of the study are given in the following 

chapter. 
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CHAPTER IV 

PRESENTATION AND ANALYSIS OF RESULTS 

The data presented in this chapter was obtained by 

compiling the results of the instruments, "A General 

Information Form" and the "Washington Principal Evaluation 

Inventory" (WPEI). 

Results and Analysis of General Information Form 

TABLE I 

DISTRIBUTION OF SAMPLE RETURNS BY 
RESPONDENT CATEGORIES 

Sample Groups 
Number 

in 
Sample 

Number 
of 

Returns 

Percent 
of 

Returns 

Public School Principals 36 30 83.33 

Private School Principals 35 27 77.14 

Public School Teachers 180 170 94.44 

Private School Teachers 175 156 89.14 

Total 426 383 89. 91 

The data in Table I presents a distribution of sample 

returns by respondent categories. A total of 426 secondary 

school principals and teachers were selected at random to 
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participate in the study. A total of 383 (89.91 percent) 

usable instruments were returned for data treatment. The 

returns exceeded 70 percent of the test sample in each 

group, and this was considered sufficient to support the 

purposes of the study. 

TABLE II 

SEX DISTRIBUTION OF PRINCIPALS AND 
TEACHERS IN SELECTED SCHOOLS 

Sex 
Principals Teachers 

Sex Frequency Percent Frequency Percent 

Government 
School 

M* 
F** 

23 
7 

76.7 
23.3 

61 
109 

35.9 
64.1 

Private 
School 

M 
F 

17 
10 

63. 0 
37.0 

62 
94 

39.7 
60.3 

Total M 
F 

40 
17 

70.2 
29. 8 

123 
203 

37. 7 
62.3 

* M - Male ** F - Female 

The data in Table II gives the sex distribution of 

principals and teachers. Analysis of the data indicates 

that the number of male principals is greater than the 

number of female principals in both government and private 

secondary schools. Of the secondary school principals, 

70.2 percent are male and 29.8 percent are female. The 
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d a t a i n T a b l e I I a l s o shows t h a t , i n government and p r i v a t e 

s c h o o l s combined , 37 .7 p e r c e n t of t h e t e a c h e r s a r e male and 

6 2 . 3 p e r c e n t a r e f e m a l e . 

TABLE I I I 

AGE DISTRIBUTION OF PRINCIPALS AND 
TEACHERS IN SELECTED SCHOOLS 

Age 
Less 
than 

25 

25 
to 
31 

32 
to 
38 

39 
to 
45 

46 
to 
52 

More 
than 

52 
Total Mean 

Age 
f* f 

% f f 
% 

f 
i 

f f 
% 

•p 

Prin-
cipal 

0 
(0.0) 

1 
(3.3) 

2 
(6.6) 

11 
(36.7) 

8 
(26.7) 

8 
(26.7) 

30 
(100.0) 

47 

P-J 
CD rH g o 
1 *6 
> CO o e? 

Tea-
cher 

24 
(14.1) 

43 
(25.3) 

38 
(22.4) 

34 
(20.0) 

22 
(13.0) 

9 
( 5.2) 

170 
(100.0) 

36 

P
ri

v
a
te

 
S

ch
oo

l 

Prin-
cipal 

0 
(0.0) 

0 
(0.0) 

5 
(18.5) 

12 
(44.5) 

6 
(22.2) 

4 
(14.8) 

27 
(100.0) 

44 

P
ri

v
a
te

 
S

ch
oo

l 

Tea-
cher 

24 
(15.4) 

55 
(35.2) 

29 
(18.6) 

25 
(16.0) 

7 
( 4.5) 

16 
(10.3) 

156 
(100.0) 

34 

rH 

Prin-
cipal 

0 
(0.0) 

1 
(1.8) 

7 
(12.3) 

23 
(40.3) 

14 
(24.6) 

12 
(21.0) 

57 
(100.0) 

45 

cti 
+J o H Tea-

cher 
48 

(14.7) 
98 

(30.1) 
67 

(20.5) 
59 

(18.1) 
29 

( 8.9) 
25 

( 7.7) 
326 

(100.0) 
35 

*f - frequency 
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The d a t a i n Table I I I r e p o r t s on t h e ages of p r i n c i p a l s 

and t e a c h e r s . No p r i n c i p a l in e i t h e r government or p r i v a t e 

secondary schoo l was l e s s than 25 y e a r s of age . The mean 

age of t h e government schoo l p r i n c i p a l was 47 y e a r s . The 

mean age of t he p r i v a t e school p r i n c i p a l was 44 y e a r s . The 

mean age of t h e government school t e a c h e r s was 36 y e a r s , and 

the p r i v a t e schoo l t e a c h e r s had a mean age of 34 y e a r s . 

TABLE IV 

HIGHEST DEGREE HELD BY PRINCIPALS AND TEACHERS 
IN SELECTED SCHOOLS 

Degree 
Lower 
Cer t i f ica te 

Higher 
Cer t i f icate 

Bachelor 
Degree 

Master 
Degree 

Higher 
than 
Master 

Doctor 
Degree 

Total 
Fre-
quency 

f* 
% 

f 
1 

f 
% 

f f 
1 

2 
f 
% 

+-> 

a 
d) r H 

i ° 

Prin-
cipal 

0 
(0.0) 

4 
(13.3) 

20 
(66.7) 

6 
(20.0) 

0 
(0.0) 

0 
(0.0) 

30 
(100.0) 

1-6 > cn o e? 
Tea-
cher 

4 
(2.4) 

35 
(20.6) 

114 
(67.0) 

16 
(9.4) 

1 
(0.6) 

0 
(0.0) 

170 
(100.0) 

CD r H -y ° 
a j O > rC 

• rH 11 

Prin-
cipal 

0 
(0.0) 

1 
(3.7) 

17 
(63.0) 

8 
(29.6) 

1 
(3.7) 

0 
(0.0) 

27 
(100.0) 

r—i 
?H CO 

PH 
Tea-
cher 

15 
(9.6) 

64 
(41.1) 

74 
(47.4) 

3 
(1.9) 

0 
(0.0) 

0 
(0.0) 

156 
(100.0) 

r H 

1 \ 

Prin-
cipal 

0 

(0.0) 
5 

(8.8) 
37 

(64.9) 
14 

(24.6) 
1 

(1.7) 
0 

(0.0) 
57 

(100.0) 
T—' 
o 

H Tea-
cher 

19 
(5.8) 

99 
(30.4) 

188 
(57.7) 

19 
(5.8) 

1 
(0.3) 

0 
(0.0) 

326 
(100.0) 
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The data in Table IV gives the highest degree held by 

principals and teachers in the selected schools. An analysis 

of the data indicates that 66.7 percent of the government 

secondary school principals and 63.0 percent of the private 

secondary school principals had a bachelor's degree. Also 

67.0 percent of the government secondary school teachers and 

47.4 percent of the private secondary school teachers had a 

bachelor's degree. 

A total of 64.9 percent of both government and private 

secondary school principals had a bachelor's degree. A total 

of 8.8 percent of both government and private secondary school 

principals had less than a bachelor's degree, and 26.3 percent 

had higher than a bachelor's degree. 

A total of 57.7 percent of both government and private 

secondary school teachers had a bachelor's degree. A total of 

36.2 percent of both government and private secondary school 

teachers had less than a bachelor's degree, and only 6.1 per-

cent had higher than a bachelor's degree. 

The data in Table V gives the year that the highest degree 

was obtained by principals and teachers in the selected schools. 

An analysis of the data reveals 36.7 percent of the government 

secondary school principals obtained their degrees between 1962-

1969. Of the government secondary school teachers, 47.1 per-

cent obtained their degrees between 1970-1975. Of the private 

secondary school teachers, 41.0 percent obtained their degrees 

between 1970-1975. 
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TABLE V 

DATE HIGHEST DEGREE WAS OBTAINED BY PRINCIPALS 
AND TEACHERS IN SELECTED SCHOOLS 

Date 
1938 
to 

1945 

1946 
to 

1935 

1954 
to 

1961 

1962 
to 

1969 

1970 
to 

1975 

Frequency 

% 

Frequency Frequency 

% 

Frequency 

% 

Frequency 

% 

4-> 
£ 
<D r H g o 3 o 

Prin-
cipal 

5 
(16.7) 

5 
(16.7) 

11 
(36.7) 

7 
(23.3) 

2 
( 6.6) 

H ^ 
<D O 
> CO 
O 

Tea-
cher 

3 
( 1-7) 

17 
(10.0) 

38 
(22.4) 

32 
(18.8) 

80 
(47.1) 

CD r H 

t i ° ctf o 

Prin-
cipal 

1 
( 3.7) 

3 
(11.1) 

10 
(37.0) 

11 
(40.8 

2 
( 7.4) 

> 
•H (J 

CO 
PH 

Tea-
cher 

5 
C 3.2) 

11 
( 7.1) 

25 
(16.0 

51 
(32.7) 

64 
(41.0) 

r H 
cC 
• P 

Prin-
cipal 

6 
(10.5) 

8 
(14.1) 

21 
(36.8) 

18 
(31.6) 

4 
( 7.0) 

O H Tea-
cher 

8 
( 2.5) 

28 
( 8.6) 

63 
(19.3) 

83 
(25.5) 

144 
(44.1) 

The data i n Table VI p r e s e n t s the years i n the p r o f e s s i o n 

°f educa t ion of the p r i n c i p a l s and t e a c h e r s . F i f t y - s i x and 

e i g h t - t e n t h s pe rcen t of the government secondary school p r i n -

c i p a l s had over twenty years in the p r o f e s s i o n of educa t i on . 

Only 40.8 p e r c e n t of the p r i v a t e secondary school p r i n c i p a l s 
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had over twenty y e a r s i n t h e p r o f e s s i o n . T h i r t y and s i x -

t e n t h s p e r c e n t of t h e government secondary schoo l t e a c h e r s 

and 26.9 p e r c e n t of t h e p r i v a t e secondary schoo l t e a c h e r s had 

TABLE VI 

YEARS IN THE PROFESSION OF EDUCATION 

Year Under 5 5-10 11-15 16-20 Over 20 Mean Over 20 
in 

Years 
f* f f f f 
% % % % % 

4-> 
£ 
<D 

Prin- 1 4 4 4 17 18 
6 o £ o 

cipal ( 3.4 (13.3) (13.3) (13.3) (56.7) 
?H ^ 

Tea-CD O 
m 

Tea- 52 23 30 28 37 12 
O 

O 
cher (30.6) (13.5) (17.6) (16.5) (21.8) 

12 

Prin- 0 2 9 5 11 18 
<D rH 
4-> O cipal ( 0.0) ( 7.4) (33.3) (18.5) (40.8) 
ctf O 

(40.8) 
> & •H U Tea- 42 41 32 12 29 11 

CO 
PH cher (26.9) (26.3) (20.5) ( 7.7) (18.6) 

11 

Prin- 1 6 13 9 28 18 
rH 
CTj 

cipal ( 1.8) (10.5) (22.8) (15.8) (49.1) 
+-> O 

Tea- 94 64 62 40 66 12 
cher (28.8) (19.6) (19.0) (12.3) (20.3) 

*f = frequency 

l e s s than f i v e y e a r s i n t h e p r o f e s s i o n . Government and p r i -

v a t e secondary schoo l p r i n c i p a l s had t h e same mean of e i g h t e e n 

y e a r s i n t h e p r o f e s s i o n of e d u c a t i o n . The mean l e n g t h of t ime 
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m the profession of government secondary school teachers was 

twelve years; it was eleven years for the private secondary 

school teachers. 

TABLE VII 

STUDENT COMPOSITION AND SCHOOL ORGANIZATION 

Type 
Boys Only Girls Only Coeducational 

Type 

Frequency % Frequency % Frequency % 

Government 
School 11 36.7 4 13.3 15 50.0 

Private 
School 7 25.9 7 25.9 13 48.2 

Total 18 31.6 11 19.3 28 49.1 

The data in Table VII presents the student composition and 

school organization patterns. Analysis of the data indicates 

that half of the government secondary schools were coedcational. 

The number of the boys' government schools was greater than 

the number of girls' government schools. Forty-eight and two-

tenths percent of the private secondary schools were coeduca-

tional. The number of boys' private schools was equal to the 

number of girls' private schools. 
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TABLE VIII 

ENROLLMENT OF SELECTED SCHOOLS 

NUMBER OF STUDENTS 

501-1,000 1,001-2,000 Over 2,000 

Frequency 

% 
Frequency 

% 
Frequency 

% 

Government School 3 
(10.0) 

10 
(33.3) 

17 
(56.7) 

Private School 5 
(18.52) 

11 
(40.74) 

11 
(40.74) 

Total 8 
(14.0) 

21 
(36.9) 

28 
(49.1) 

The da ta in Table VIII p r e s e n t s the enro l lment in the 

schools s e l e c t e d . There were 56.7 p e r c e n t of government 

schools and 40.74 p e r c e n t of p r i v a t e schools wi th over 2,000 

s t u d e n t s . Analys is of the da ta showed t h a t in government and 

p r i v a t e secondary s c h o o l s , 49.1 p e r c e n t have an enro l lment 

of more than 2,000 s t u d e n t s . 

The da ta in Table IX p r e s e n t s the monthly s a l a r i e s of 

p r i n c i p a l s and t e a c h e r s . S i x t y - t h r e e and t h r e e - t e n t h s pe rcen t 

of the government school p r i n c i p a l s had s a l a r i e s over 4,000 

Baht. One- th i rd of the p r i v a t e secondary school p r i n c i p a l s 
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had a s a l a r y o v e r 4 , 0 0 0 B a h t . A l a r g e r p e r c e n t a g e of govern-

ment s c h o o l p r i n c i p a l s had s a l a r i e s ove r 4 , 0 0 0 Baht t h a n t h e 

p r i v a t e s c h o o l p r i n c i p a l s . 

TABLE IX 

PRINCIPALS' AND TEACHERS' SALARIES BY TYPE OF 
SCHOOLS 

Salary 
Per 
Month 
in 
Thai 
Money 

Under 
2,000 

2,001 
to 

2,400 

2,401 
to 

2,800 

2,801 
to 

3,200 

3,201 
to 

4,000 

Over 
4,000 

(Baht)* f** 
% 

f 
% 

f 
% 

f 
% 

f 
% 

£ 
q, 
0 

4-> 
£ 
0 rH §3 ° C O 

Prin-
cipal 

1 
( 3.3) 

0 
( 0.0 

2 
( 6.7) 

8 
(26.7) 

0 
( 0.0) 

19 
(63.3) 

> GO o CD 

Tea-
cher 

60 
(35.3) 

33 
(19.4) 

23 
(13.5) 

19 
(11.2) 

13 
( 7.7) 

22 
(12.9) 

CD rH 
tJ ° 
ctf O 

Prin-
cipal 

0 
( 0.0) 

0 
( 0.0) 

2 
( 7.41) 

8 
(29.63) 

8 
(29.63) 

9 
(33.33) 

> rC •H (J ?h CO OH 
Tea-
cher 

103 
(66.0) 

31 
(19.9) 

4 
( 2.6) 

8 
( 5.1) 

5 
( 3.2) 

5 
( 3.2) 

rH 
4-> 

Prin-
cipal 

1 
( 1.8) 

0 
( 0.0) 

4 
( 7.0) 

16 
(28.1) 

8 
(14.0) 

28 
(49.1) 

H Tea-
cher 

163 
(50.0) 

64 
(19.6) 

27 
( 8-3) 

27 
( 8.3) 

18 
( 5.5) 

27 
( 8.3) 

*20.5 Baht = 1 U.S. Dollar 

**f = frequency 
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T h irty five and three-tenths percent of the government 

secondary school teachers had a salary under 2,000 Baht, and 

66 percent of the private school teachers had salaries under 

2,000 Baht. 

Results and Analysis of Washington Principal 
Evaluation Inventory (WPEI) 

The data presented in the following pages were collected 

from 383 usable returns of the Washington Princiap Evaluation 

Inventory (WPEI). Each Washington Principal Evaluation 

Inventory (WPEI) form consisted of sixty-four items which 

separate into seven categories: (1) educational programmatic 

improvement, (2) personnel selection and development, (3) com-

munity relations, (4) school management, (5) technical skills, 

(6) human skills, and (7) conceptual skills. The total 

number of items and the number of items in each of the seven 

categories are indicated in Appendix H. 

For this study, each item was assigned a score of 0, 1, 

2, 3, and 4. Each category score was obtained by summing the 

weights which have been assigned to the items belonging to 

that category. The total score was obtained by summing the 

category scores of category 1, 2, 3, 4, 5, 6, and 7, and 

dividing by two. 

The principal effectiveness score was classified into 

four levels: high effectiveness, medium effectiveness, low 

effectiveness, and very low effectiveness. The four levels 
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of p r i n c i p a l e f f e c t i v e n e s s c o r r e s p o n d t o t h e s c o r e of each 

c a t e g o r y as i n d i c a t e d i n Tab le X. 

TABLE X 

SCORES AND LEVELS OF PRINCIPAL EFFECTIVENESS 
AS MEASURED BY WASHINGTON PRINCIPAL 

EVALUATION INVENTORY (WPEI) 

Category 
No. 

Level of Principal Effect iveness 

Category of 
Items Very Low 

Effec-
tiveness 

Low 
Effec-
tiveness 

Medium 
Effec-
tiveness 

High 
Effec-
tiveness 

Educational 
Programmatic 
Improvement 12 0.00-12.00 12.01-24.00 24.01-36.00 36.01-48.00 

Personnel 
Selection 

and 
Development 11 0.00-22.00 22.01-44.00 44.01-66.00 66.01-88.00 

Community 
Relations 11 0.00-11.00 11.01-22.00 22.01-33.00 33.01-44.00 

School 
Management 19 0.00-19.00 19.01-38.00 38.01-57.00 57.01-76.00 

Technical 
Sk i l l s 20 0.00-20.00 20.01-40.00 40.00-60.00 60.01-80.00 

Human Skills 21 0.00-21.00 2.01-42.00 42.01-63.00 63.01-84.00 

Conceptual 
Ski l l s 23 0100-23.00 23.01-46.00 46.01-69.00 69.01-92.00 

T o t a l 64 0.00-64.00 64.01-128.00 128.00-192.00 192.00-256 J00 
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The first category, educational programmatic improvement, 

consists of twelve items. The minimum score of this category 

was 0.00 and the maximum score was 48.00. The first level of 

principal effectiveness, very low effectiveness, corresponds 

to the score of 0.00 to 12.00. The second level of principal 

effectiveness, low effectiveness, corresponds to the score 

between 12.01 and 24.00. The third level of principal effec-

tiveness, medium effectiveness, corresponds to the score 

between 24.01 and 36.00. The fourth level of principal 

effectiveness, high effectiveness, corresponds to the score 

between 36.01 and 48.00. 

The same procedure was used to classify principal effec-

tiveness within the other categories and the total category. 

Table XI shows mean scores, standard deviations, and 

levels of principal effectiveness in each of the seven cate-

gories as well as a total for each of the four measurements. 

The data show that for all categories and the total, the 

medium level of principal effectiveness was indicated. 

Hypothesis Testing 

There were four hypotheses to be tested. All of these 

hypotheses were stated in the form of null hypotheses. The 

results of the hypotheses - testing was tabulated and is 

reported here. 

Hypotheses 1. There will be no significant different 

between the principals' self-perception of principal 
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TABLE XI 

MEAN, STANDARD DEVIATION, AND LEVEL OF PRINCIPAL 
EFFECTIVENESS AS PERCEIVED BY PRINCIPALS 

AND TEACHERS IN GOVERNMENT AND 
PRIVATE SCHOOLS COMBINED 

Category Mean 
(N-38 3) 

Standard 
Deviation 

Level of Principal 
Effectiveness 

Educational 
Programmatic 
Improvement 31.97 8.65 Medium 

Personnel 
Selection and 
Development 63.80 15.09 Medium 

C ommun i ty 
Relations 30. 06 7.09 Medium 

School Management 52.18 14.67 Medium 

Technical Skills 52.18 14.67 Medium 

Human Skills 60.09 13.61 Medium 

Conceptual Skills 66. 83 14. 93 Medium 

Total 179.09 41.64 Medium 

effectiveness and teachers' perception of principal effective-

ness in the government secondary schools in the following areas 

1. Educational Programmatic Improvement 

2. Personnel Selection and Development 

3. Community Relations 

4. School Management 

5. Technical Skills 
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6. Human Skills 

7. Conceptual Skills 

8. Total Effectiveness 

The subtest means and standard deviations for the govern-

ment secondary school principals and teachers are presented 

in Table XII. The t-value was computed for the subtest means 

between the two groups. 

According to the data in Table XII, there was a signifi-

cant difference at the .05 level of confidence in the prin-

cipals' self-perception and teachers' perception of principal 

effectiveness in the government secondary schools. In seven 

categories and in total effectiveness the principals perceived 

their effectiveness as higher than did the teachers. This 

hypothesis was rejected. 

Hypothesis 2. There will be no significant difference 

between the principals' self-perception of principal effec-

tiveness and teachers' perception of principal effectiveness 

in private secondary schools in the following areas: 

1. Educational Programmatic Improvement 

2. Personnel Selection and Development 

3. Community Relations 

4. School Management 

5. Technical Skills 

6. Human Skills 

7. Conceptual Skills 

8. Total Effectiveness 



TABLE XII 

DIFFERENCES BETWEEN THE GOVERNMENT SECONDARY 
SCHOOL PRINCIPALS' AND TEACHERS' PERCEPTIONS 

OF PRINCIPAL EFFECTIVENESS 

54 

CATEGORY 
PRINCIPALS 

N = 30 
TEACHERS 
N = 170 t 

Mean S.D.** Me an S.D. 

Educational 
Programmatic 
Improvement 

38. 27 4.94 32 .05 7.92 4.15* 

Personnel 
Selection and 
Development 

73.23 8. 80 63.31 14.15 3. 70* 

Community 
Relations 

35. 73 5.29 29.45 7.25 4. 52* 

School 
Management 

61. 30 7.84 52 .42 11.06 4.20* 

Technical 
Skills 

63.43 9.63 50.89 13.63 4.82* 

Human 
Skills 

68. 23 9.15 59.82 12.93 3.40* 

Conceptual 
Skills 

76.86 7.78 66.52 13.61 4.04* 

Total 208.53 24.94 177.24 38.41 4.29* 

Statistically Significant, P ^>.05. 

** 
Standard Deviation. 
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The subtests means and standard deviations for the 

private secondary school principals and teachers were pre-

sented in Table XIII. The jt-value was computed for the 

subtest means between the two groups. According to the data 

in Table XIII, there was a significant difference at the .05 

level of confidence in the principals' self-perception and 

teachers' perception of principal effectiveness in the 

private secondary school. In seven categories and in total 

effectiveness the principals perceived their effectiveness as 

higher than did the teachers. This hypothesis was rejected. 

Hypothesis 3. There will be no significant difference 

in the self-perception of principal effectiveness between 

principals in government secondary schools and principals in 

the private secondary schools in the following areas: 

1. Educational Programmatic Improvement 

2. Personnel Selection and Development 

3. Community Relations 

4. School Management 

5. Technical Skills 

6. Human Skills 

7. Conceptual Skills 

8. Total Effectiveness 

The data in Table XIV indicate the subtest means and 

standard deviations for the government secondary school prin-

cipals and private secondary school principals. The t-value 

was computed for the subtest means between the two groups. 
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TABLE XIII 

DIFFERENCES BETWEEN THE PRIVATE SECONDARY SCHOOL 
PRINCIPALS' AND TEACHERS' PERCEPTIONS OF 

PRINCIPAL EFFECTIVENESS 

CATEGORY 
PRINCIPALS 

N = 27 
TEACHERS 
N = 170 t 

Mean S . D. * * Mean S. D. 

Educational 
Programmatic 
Improvement 

36.63 5.06 29.85 9. 54 3.59* 

Personnel 
Selection and 
Development 

72.22 6.93 61.04 16 . 80 3.40* 

Community 
Relations 

34.92 4.80 28.77 8. 66 3.58* 

School 
Management 

60. 70 7. 24 51.36 12. 87 3.66* 

Technical 
Skills 

61.11 9.94 49 .86 15. 75 3.58* 

Human 
Skills 

67.62 7.86 57.50 14. 78 3.47* 

Conceptual 
Skills 

75. 74 7.04 63.68 16. 86 3.65* 

To tal 204.48 22 .06 171.04 45. 99 3.69* 

Statistically Significant, P V.05. 

* * 
Standard Deviation. 
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According to the data in Table XIV, there was no signi-

ficant difference above the .05 level of confidence in 

self-perception of principal effectiveness between the prin-

cipals of the government schools and the principals of the 

private secondary schools. The t-value of 2.00 was required 

for significance at the .05 level of confidence. This hypo-

thesis was retained. 

Hypothesis 4. There will be no significant difference 

in the perception of principal effectiveness between teachers 

in the government schools and the teachers in the private 

schools in the following areas: 

1. Educational Programmatic Improvement 

2. Personnel Selection and Development 

3. Community Relations 

4. School Management 

5. Technical Skills 

6. Human Skills 

7. Conceptual skills 

8. Total Effectiveness. 

The data in Table XV indicate the subtest means and 

standard deviations for teachers in the government and the 

private secondary schools. The t-value was computed for the 

subtest means between the two groups. There was no signifi-

cant difference above the .05 level of confidence between the 

teachers in the government schools and the teachers in the 

private secondary schools in their perceptions of principal 
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TABLE XIV 

DIFFERENCE BETWEEN THE PRINCIPALS OF GOVERNMENT 
AND PRIVATE SECONDARY SCHOOLS IN PERCEPTION 

OF PRINCIPAL EFFECTIVENESS 

CATEGORY 

PUBLIC 
SCHOOL 

PRINCIPAL 
N = 30 

PRIVATE 
SCHOOL 

PRINCIPAL 
N = 27 

t 

Mean S . D. * Mean S.D. 

Educational 
Programmatic 
Improvement 

38.26 4.94 36.62 5.06 1.233 

Personnel 
Selection and 
Development 

73.23 8. 80 72.22 6.93 0.477 

Community 
Relations 

35.73 5.29 34.92 4.80 0.600 

School 
Management 

61.30 7.84 60.70 7.24 0.297 

Technical 
Skills 

63.43 9.63 61.11 9.94 0.894 

Human 
Skills 

68.23 9.15 67.62 7.86 0 .265 

Conceptual 
Skills 

76.86 7.78 75.74 7.03 0. 570 

Total 208.53 24.96 204.48 22.05 0.646 

Standard Deviation 
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e f f e c t i v e n e s s . Only one of the t - v a l u e s ob ta ined a l e v e l of 

s i g n i f i c a n c e of .05, educa t i ona l programmatic improvement. 

The hypo thes i s was r e j e c t e d in the a rea of educa t i ona l pro-

grammatic improvement. The hypo thes i s was not r e j e c t e d in 

the areas of pe rsonne l s e l e c t i o n and development, community 

r e l a t i o n s , school management, t e c h n i c a l s k i l l s , human s k i l l s , 

conceptua l s k i l l s , and t o t a l e f f e c t i v e n e s s . 

TABLE XV 

DIFFERENCE BETWEEN THE TEACHERS OF GOVERNMENT 
AND PRIVATE SECONDARY SCHOOLS IN PERCEP-

TION OF PRINCIPAL EFFECTIVENESS 

Category 

Public School 
Teachers (N = 170) 

Private School 
Teachers (N - 170) 

t 
Mean S.D.** Mean S.D. 

Educational 
Programmatic 
Improvement 32.05 7.92 29.85 9.54 2.265* 
Personnel Selection 
and Development 63.31 14.15 61.03 16.80 1.324 

Community Relations 29.45 7.25 28.77 8.66 0.774 

School Management 52.42 11.06 51.36 12.87 0.797 

Technical Skills 50.89 13.63 49.85 15.75 0.635 

Human Skills 59.82 12.93 57.50 14.77 1.517 

Conceptual Skills 66.52 13.61 63.67 16.86 1.681 

Total 177.24 38.41 171.03 45.99 1.326 

S t a t i s t i c a l l y S i g n i f i c a n t , P ^>..05 
* * 

Standard Dev ia t ion . 



CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS, AND 
RECOMMENDATIONS 

This chapter contains a summary of the study, findings, 

conclusions, and recommendations related to describing the 

principalship as perceived by selected principals and teachers 

in the government and private secondary schools in Bangkok, 

Thailand. 

Summary 

The general purpose of the study was to measure and 

compare secondary school principal effectiveness as perceived 

by the principals and teachers at selected secondary schools 

in Bangkok, Thailand. The study was undertaken to determine 

the degree of success a principal has in performing his total 

duties as divided into seven areas: educational programmatic 

improvement, personnel selection and development, community 

relations, school management, technical skills, human skills, 

and conceptual skills. This study also sought to answer the 

following ancillary questions. 

1. What are the average age, salary, sex, years of ad-

ministrative experience and educational level of principals 

and teachers in the public secondary schools in Bangkok, 

Thailand? 

60 
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2. What are the average age, salary, sex, years of 

administrative experience, and educational level of princi-

pals and teachers in the private secondary schools in Bangkok, 

Thailand? 

3. What is the pattern of school organization and the 

size and composition of the student population in both the 

government and private general stream secondary schools in 

Bangkok, Thailand? 

The data for this study was obtained from a General 

Information Form and the Washington Principal Evaluation 

Inventory (WPEI). These instruments were administered to a 

random sample of teachers and principals in private and gov-

ernment general stream academic secondary schools in Bangkok, 

Thailand. 

Usable returns of the instruments were received from 326 

teachers for a return of 92.11 percent and from 57 principals 

for a return of 80.28 percent. The data from the instruments 

were tabulated with computer assistance and analyzed. The 

results were presented in narrative and tabular form. 

Findings 

These findings are based on an analysis of the data from 

the General Information Form and Washington Principal Evalua-

tion Inventory (WPEI). 

1. The majority, 70.2 percent, of secondary school 

principals are male. 



62 

2. The majority, 62.3 percent, of secondary school 

teachers are female. 

3. The principals in the secondary schools are ten 

years older on the average than teachers, with the mean age 

of all principals being 45 years and the mean age for all 

teachers being 35 years. 

4. Regarding the highest degree held by the govern-

ment school principals, none have the doctor's degree, 20.0 

percent have the master's degree, 66.7 percent have the 

bachelor's degree, and 13.3 percent have less than the 

bachelor's degree. 

5. Regarding the highest degree held by the private 

school principals, none have the doctor's degree, 29.6 

percent have the master's degree, 63.0 percent have the 

bachelor's degree, and 3.7 percent have less than the 

bachelor's degree. 

6. Regarding the highest degree held by the govern-

ment school teachers, none have the doctor's degree, 9.4 

percent have the master's degree, 67.0 percent have the 

bachelor's degree, and 23.0 percent have less than the 

bachelor's degree. 

7. Regarding the highest degree held by the private 

school teachers, none have the doctor's degree, 1.9 percent 

have the master's degree, 47.4 percent have the bachelor's 

degree, and 50.7 percent have less than the bachelor's 

degree. 
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8. The number of secondary school principals receiv-

ing their highest degree reached a peak in the early 1960's 

and has been declining since that time. The total data for 

all principals shows 10.5 percent received the highest 

degree in 1938 to 1945, 14.1 percent in 1946 to 1953, 36.8 

percent in 1954 to 1961, 31.6 percent in 1962 to 1969, and 

only 7.0 percent in 1970 to 1975. 

9. The number of secondary school teachers receiving 

the highest degree has been increasing in linear fashion 

from 1938 through the present time. The total data for all 

teachers shows 2.5 percent received the highest degree in 

1938 to 1945, 8.6 percent in 1946 to 1953, 19.3 percent in 

1954 to 1961, 25.5 percent in 1962 to 1969, and 44.1 per-

cent in 1970 to 1975. 

10. Regarding years of experience in the education 

profession for all secondary school principals, the total 

data reveals that 49.1 percent have had over twenty years 

of experience in the educational profession, 38.6 percent 

have had between ten to twenty years, and 12.3 percent 

have had less than ten years. 

11. Regarding years of experience in the educational 

profession for all secondary school teachers, the data indi-

cates that 20.3 percent have had over twenty years of ex-

perience in the educational profession, 31.3 percent have 

had between ten to twenty years, and 48.4 percent have had 

less than ten years. 
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12. A total of 49.1 percent of all secondary schools 

m the sample are coeducational. Of the remainder, 31.6 

percent are boys' schools, and 19.3 percent are girls' 

schools. 

13. Of the total secondary schools in the sample, 14.0 

percent have enrollments of less than 1,000 students, 36.9 

percent have enrollments between 1,001 and 2,000 students, 

and 49.1 percent have enrollments of over 2,000 students. 

14. Regarding salaries for school principals, 49.1 

percent earn over 4,000 Baht per month, 42.1 percent earn 

between 2,801 to 4,000 Baht, and 1.8 percent earn under 2,000 

Baht. 

15. Regarding salaries for government secondary school 

teachers, 12.9 percent earn over 4,000 Baht per month, 7.7 

percent earn from 3,201 to 4,000 Baht per month, 11.2 percent 

earn from 2,801 to 3,200 Baht per month, 13.5 percent earn 

from 2,401 to 2,800 Baht per month, 19.4 percent earn from 

2,001 to 2,400 Baht per month, and 35.3 percent earn under 

2.000 Baht per month. 

16. Regarding salaries for private secondary school 

teachers, 3.2 percent earn over 4,000 Baht per month, 3.2 

percent earn from 3,201 to 4,000 Baht per month, 5.1 percent 

earn from 2,801 to 3,200 Baht per month, 2.6 percent earn 

from 2,401 to 2,800 Baht per month, 19.9 percent earn from 

2.001 to 2,400 Baht per month, and 66.0 percent earn under 

2,000 Baht per month. 
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17. In the government secondary schools, there was a 

significant difference between principals' self-perception 

of principal effectiveness and teachers' perception of 

principal effectiveness. 

18. In the private secondary schools, there was a 

significant difference between principals' self-perception 

of principal effectiveness and teachers' perception of 

principal effectiveness. 

19. There was nosignificant difference between prin-

cipals in government secondary schools and principals in 

private secondary schools in self-perception of principal 

effectiveness. 

20. There was no significant difference between 

teachers in government secondary schools and teachers in 

private secondary schools in perception of principal effec-

tiveness in all areas except educational programmatic 

improvement. 

Conclus ions 

The following conclusions are based on the findings of 

this study. 

1. Principals in government and private secondary 

schools appear equivalent in professional preparation as 

measured by highest degree held. 

2. Teachers in private secondary schools have less 

professional preparation than teachers in government second-

ary schools as measured by the highest degree held. 
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3. Teachers appear to be continuing efforts toward 

higher degrees, while principals appear to be declining in 

efforts toward higher degrees . 

4. Secondary schools appear to have adequate enroll-

ments to be able to offer appropriate programs. 

5. Principals in government and private schools earn 

equivalent salaries. 

6. Teachers in government schools are better paid than 

teachers in private schools. 

7. Principals can expect to earn about double the amount 

that teachers earn per month. 

8. Principals in both government and private secondary 

schools perceived their effectiveness as higher than did the 

teachers in those schools. 

Recommendations 

1. It is recommended that the Department of Secondary 

Education provide a special incentive program to encourage 

all secondary school teachers and especially private second-

ary school teachers to continue educational training toward 

the bachelor's degree and higher degrees. 

2. It is recommended that the Department of Secondary 

Education initiate a special program to encourage principals 

to seek higher degrees. 

3. It is recommended that the Department of Secondary 

Education develop a program to measure the performance of 
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secondary school principals. The results of the program 

could be used for accountability purposes and also as the 

basis for a program for improving the performance of school 

principals. 

4. It is recommended that the Department of Secondary 

Education initiate special leadership development programs 

for principals. 

5. It is recommended that the Department of Secondary 

Education initiate action to establish a program for certi-

fying school administrators and that a master's degree serve 

as the basis for a permanent administrator's certificate. 
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APPENDIX A 

LIST OF SELECTED SCHOOLS 

PRIVATE SCHOOLS 

1. Tawetvithaya School 

2. Phanakornvithaya School 

3. Rachinee School 

4. ChugAkartaumroong School 

5. Satreevoranart School 

6. Sainfrancesisaveakornvant School 

7. Saintkhabreal School 

8. Padoongsitpithaya School 

9. Phunthaserksar School 

10. Rachineebol School 

11. Kithikulvithaya School 

12. Parsapong School 

13. Satreephatoungvit School 

14. Srivikorn School 

15. Areephadoongvit School 

16. Saint John School 

17. Panaphunvithaya School 

18. Satreebooranavit School 

19. Pathanabangken School 

20. Mansripithalai School 

21. Rittiyawannalai School 

22. Satreevoranardbangken School 

23. Krongtab Christainvithayai School 
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24. Saintjorsapkornvan School 

25. Martaedaeevithayalai School 

26. Srithaboudbumroong School 

27. Somthavilrajdumri School 

28. Somboonvithaya School 

29. Kamasirianusorn School 

30. Bangorserksa School 

31. Booranavit School 

32. Pimulvit School 

33. Suwanninvitaya School 

34. Ananvitaya School 

35. Aumnoursilthonbiri School 

PUBLIC SCHOOLS 

1. Chanhunbumpen School 

2. Tiamumdomsuksa School 

3. Taimitrvitayarai School 

4. Tapsirin School 

5. Don Maung School 

6. Kunnatirutcharam Vitayakom School 

7. Tavitapisek School 

8. Taplila School 

9. Nonseevitaya School 

10. Bangghapi School 

11. Radparkowpithaya School 

12. Benjamarachalai School 
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APPENDIX A—-Continued 

13. Phatumkongkha School 

14. Pracharajumphatum School 

15. Phakhanongpitayalai School 

16. Puthajugvithaya School 

17. Yannavavithayakom School 

18. Yothinburana School 

19. Wimutiyarampithayakhon School 

20. Watchinoros School 

21. Wattadthong School 

22. Watnolnoradit School 

23. Watborwornnivat School 

24. Watborwornmongkol School 

25. Watbenjamabopit School 

26. Watmakutkasat School 

27. Watrajathiwat School 

28. Watsarket School 

29. Watsunkvet School 

30. Sriayuthaya School 

31. Serksarnaree School 

32. Satreevithaya School 

33. Saipunya School 

34. Suankulabvithayalai School 

35. Sarmsenvithayalai School 

36. Suwannaramvithayakom School 
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AUTHORIZATION TO TRANSLATE WPEI 
/ 

UNIVERSITY OF WASHINGTON 
SEATTLE, WASHINGTON" 98195 

(. allege of Education 

February 5, 1976. 

Mr, Narong Boonme, 
402 Cardinal #B-2, 
E'^nton, Texas 76201. 

Dear Mr. Boonme: 

This is in response to your letter of January 
19, 1976 concerning your request to adapt and trans-
late the Washington P r i n c i p a l E v a l u a t i o n Inventory 
Oa'-I) into Thai for purpose of using the instrument 
in your dissertation. 

You sre authorized to translate the W E I into 

Thai language for the sole purpose of using it 

an your Dissertation. Any other use of the trans-

lation without the express permission of i t s author 
i s not authorized. 

I v-.--.ld be interested in receiving a copy of 
the translated instrument when you have completed 
I': and receiving an abstract of your d o c t o r a l 
dissertation. 

A 
eiifCjfely, 

(M-U 
Richard L. Andrews, Ph.D. 
Associate. Professor, 

RLA:tc Educational Administration. 
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APPENDIX C 

LIST OF THE PANELISTS 

UNIVERSITY PROFESSORS 

1. Dr. Somkiat Srijugawan 

Kasetsart University 

Bangkok, Thailand 

2. Mr. Chaisin Thaharavanit (M.Ed.) 

Soundusit Teachers College 

Bangkok, Thailand 

SECONDARY SCHOOL PRINCIPALS 

1. Mrs. Tasanee Khanjanathiti (M.Ed.) 

Bangkok School for the Blind 

Bangkok, Thailand 

2. Mr. Boonchad Punnoy (M.Ed.) 

Phanakornvithaya School 

Bangkok, Thailand 

SECONDARY SCHOOL TEACHERS 

1. Mrs. Aumnoum Thosuwan (B.Ed.) 

Samsen School 

Bangkok, Thailand 

2. Mrs. Jintana Veravithaya (M.Ed.) 

Chulalongkorn Demonstrate School 

Bangkok, Thailand 

EDUCATIONAL OFFICIAL 

1. Mr. Charoon Pichitkul (M.S.) 

Director of Technological Educational Center 

Bangkok, Thailand 
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QUESTIONNAIRE 

The following is a list of items to be used to collect 

the demographic data about government and private secondary 

schools. Each item describes a specific kind of information, 

Its purpose is to make it possible for you to describe your 

school. 

DIRECTIONS: 

1. Read each item carefully 

2. Draw a circle around one of the letters (a,b,c,d,e. 

following the item to show the answer you have selected. 

1. Sex 

• ) 

a. Male 

Pos ition 

a. Principal 

Age 

a. Less than 25 years 

b. 25-31 

c. 32-38 

Type of School 

a. Public 

Highest degree held 

a. Lower Teaching certificate 

b. Higher Teaching certificate 

c. Bachelor's Degree 

Date Obtained 

a. 1938-1945 

b. 1946-1953 

c. 1954-1961 

b. Female 

b. Teacher 

d. 39-45 

e. 46-52 

f. More than 52 

b. Private 

d. Master's Degree 

e. Higher than Master 
f. Doctor's Degree 

d. 1962-1969 

e. 1970-1975 
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7. Type of Student Body 

a. All boys 

b. All girls 

8. Number of Students in the School 

a. Less than 500 students c. 

b. 501-1000 students d. 

9. Number of Teachers in the school 

c. Co-educational 

a. Less than 25 teachers 

b. 25-50 teachers 

c. 51-75 teachers 

10. Present salary per month 

a. Less than 100.00 dollars 

b. 101.00 - 120.00 dollars 

c. 121.00 - 140.00 dollars 

d. 141.00 - 160.00 dollars 

11. Number of years in profession 

a. Less than 5 years 

b. 5-10 years 

c. 11-15 years 

d 

e, 

1501-2000 

More than 2000 students 

76-100 teachers 

More than 100 teachers 

e. 

f. 

161.00-200.00 dollars 

More than 200.00 dollars 

d. 

e. 

16-20 years 

More than 20 years 
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Prepared by Richard L. Andrews 

This instrument is designed to provide you the opportunity to rate your principal as to the degree he is 
fulfilling the role you expect of him in relation to various school problems. There are no right or wrong 
responses, so do not hesitate to mark the statements frankly. 

Fill in your responses on this form. You will notice that there is no place for your name. Please do not 
record your name. TKTs form has been coded in order that the data can be treated by code numbers only. DO 
NOT OMIT ANY ITEMS. 

DIRECTIONS FOR RECORDING RESPONSES ON THIS FORM 

Read each statement carefully. Then indicate whether the principal always, often, occasionally, seldom, 
or never fulfills the responsibility you expect of him. Mark your answers on the right side of the page in 
the following manner: 

If he always fulfills the responsibility ( a ) O OC S N 

If he often fulfills the responsibility . . . A ( o ) OC S N 

If he occasionally fulfills the responsibility . A O (5c) S N 

If he seldom fulfills the responsibility . . . . a O OC (^s) N 

If he never fulfills the responsibility A O OC S (N 

If the responsibility is not that of your 
principal, write NA, Does Not Apply A O OC S N 

In this instrument, A Always, means that you can not quickly think of a time that he did not perform 
the function, O Often, means most of the time; OC-—Occasionally, means about 50 percent of the time; 
5 Seldom, means a small portion of the time; and N—Never, means that you can not quickly think of a 
time that he did perform the junction. 
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1. Perceives operation of the school program as only one aspect of an admin-

4. Stimulates staff to actively and continuously engage in professional growth 
activities 

5. Relates well to community leaders who are influential in educational 
matters 

6. Establishes machinery that permits school patrons, staff, and students to 

7. Views discipline as an educational rather than merely a punitive 
measure . . . . . . 

9. Assists staff in understanding their professional roles and 

11. Encourages widespread participation of others in developing criteria to use 

12. Procedures developed for teacher sponsorship of school activities tend to 
work well t 

13. Communicates current school program information to teachers and other 
school staff 

15. Perceives record keeping as a housekeeping function which must be kept 
at a minimum 

16. Assists teaching staff in understanding and using pupil personnel records 
and data 

17. Believes the administrator should play an influential role in nonschool 

20. Provides a school environment where staff members make good use of 
their time 

21. Perceives staff development and orientation as necessary to the maintenance 

.. 7 7 

O o c s N 

A O o c s N 

A O o c s N 

O o c s N 

A O o c s N 

A O o c s N 

A O o c s N 

A O o c s N 

A 0 o c s N 

A O o c s N 

O o c s N 

O o c s N 

O o c s N 

A O o c s N 

A O o c s N 

A O o c s N 

A O o c s N 

A O o c s N 

A O o c s N 

A O O Q s N 

O o c s N 
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22. Provides means for staff to gain knowledge concerning their legal roles . . . A O OC S N 

23. Believes that a good community image of the school gains community 
support ^ 

24. Keeps channels of appeal open to his staff ^ 

25. Handles the routine functions of administration in an efficient manner . . . A 

26. BJ ieves that staff utilization should be determined by how staff members 
relate to the school and achievement of its purposes \ 

<-7. PerceiVvS complementary roles for local, state, and federal agencies in 
education . . . A A 

Contributes to orderly changes in the staff and the system A 

^9. Provides an euicient system of record keeping on school staff, supplies, and 
materials . . . . ' A A 

30. Utilizes staff competencies in the personnel selection process A 

31. Provides means and materials for staff to engage in curriculum study . . . . A 

32. Establishes procedures that tend to encourage teacher-parent interaction 
through conferences, visits, etc ^ 

33. Works with staff so that routine activities in school plant operations are a 
least burden to all . . . . . 

A 

34. Views student involv 
student climate . . 

35. Believes the school administrator should encourage and facilitate program 
evaluation . 

A 

36. Associates good personnel practices with good production from the staff . . A 

olvement in school affairs as helpful in developing a good 
student climate . . . . " A A 

37. Believes that extraneous activities which take teaching time mav endanger 
learning ° 

° A 

38. Establishes a program of information about the school to be communicated 
to the community 

A 

O OC s N 

o OC s N 

o OC s N 

0 OC s N 

o OC s N 

o OC s N 

o OC s N 

o OC s N 

o OC s N 

o OC s N 

o OC s N 

o OC s N 

o OC s N 

o OC s N 

o OC s N 

o OC s N 

o OC s N 

39. Encourages staff and student involvement in the school's public information 
program 

. . , /\ 

40. Relates to staff members in informal as well as formal situations A O O C S N 

41. Operates within the framework of the established school system policies . . A O O C S N 

42. Formulates workable procedures for determining staff needs and assign-
ments . . . . ' 6 

A O O C S N 

43. Conceives that the administrator's own security is an issue if new ideas are 
to be implemented . . . 

A O O C S N 
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44. Makes provisions for periodic evaluations of the school program by school 
officials A 

45. Provides resources and materials for staff participation in planning in-service 
growth and development activities A 

46. Visualizes one of his most important functions as seeing each situation in 
its entirety A 

47. Perceives all the students' experiences in the school as the curriculum . . . . A 

48. Participates as a responsible citizen in community organizations and 
activities ; A 

49. Establishes procedures for initiation or revision of personnel policies on an 
objective and whole group basis A 

50. Devises procedures for making community resources information available 
to the school staff " A 

51. Views development of a good internal staff organization as an important 
function A 

52. Understands the function of the school in relation to the community A 

53. Believes that good communication is a necessary factor in school oper-
ations A 

54. Stimulates the work of groups engaged in program revision A 

55. Considers the impact of curriculum change on students, school, and 
community A 

56. Recognizes each individual's contribution to the success of the school . . . . A 

57. Develops an efficient means for determining staff material and resource 
needs A 

58. Understands the community and its impact on education A 

59. Foresees those actions needed to improve the function of the school A 

60. Clearly interprets the school district's policies to his staff A 

61. Fosters a healthy school climate regardless of cross-cultural make-up of the 
student body A 

62. Perceives the educator to be a service arm of the broader community . . . . A 

-63. Provides for efficient use of school equipment and facilities A 

64. Establishes an efficient communication network between the school and the 
community A 
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o oc s N 

o oc s N 

0 oc s N 

o oc s N 

o oc s N 

o oc s N 

C) oc s N 

o oc s N 

o oc s N 

o oc s N 

o oc s N 

0 oc s N 
o oc s N 

o oc s N 
o oc s N 

o oc s N 

o oc s N 

o oc s N 

o oc s N 

o oc s N 

o oc s N 
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LETTER AND FINAL INSTRUMENTS 
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1
 # J w ^ 

?*• ^iiiowjVivnuvn^niiinuonijnnTfiniin 
V I 

n. -utmrm t 5 n. i - ®o 3 n. ** - «e il 

4. - bo 5 i n n f m bo 3 



APPENDIX E--Continued 

83 

uuDQ-aunnu 

V V V j V 

vjtil/.utiri'istiiv.ruPiT l.un̂ rL'rsLtiuusfnrvn̂ 'iii 
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sn, myrmriBijr̂ 'iiî 'iiimjPiviisnr uCJI 1 n-r;3"niTuar'BJJ*2111 
U I v ^ 

I "211 "V-3111 fl I ft. -0 ^ 
I ^ V U V 

<£. f»«3 iflriAwpittirpirnjtfiBraaii iwswnfmjjn^wu^iiB^viaB^fM n 3 pi -3 
u
 +s

 1 u K\ «4 ^ 
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b. i l lnl anial wo îJnn r rT r * i tuu pilspinia run 17uwifiiu n jA 14 m rilr r tjjuuavn>3 m r 

^rnrtniniic^Tn i?tm n "a PI -3 ? 

^ v U V V I V I 
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£*. riirvii'juiBuliî iBijiiiriiiB̂ n̂viyiiivn'jfiiTfiwiBfulT̂ iniu n 2 pi <3 •? 

^ 1 ' ,r 1 ̂  u 
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îi 
u t n m u m y na^ni y -ifo mjflnm 

cJiufi-a uuu 

Iviy. 2816330 



91 

APPENDIX H 

NUMBER OF ITEMS AND SPECIFIC CONTENTS IN WPEI CATEGORIES 

CATEGORIES NO. OF 
ITEMS CONTAINS ITEMS 

Educational Programmatic 12 1 6 11 13 20 31 35 
Improvement 44 47 54 55 59 

Personnel Selection and 22 2 4 7 12 18 21 24 
Development 25 26 28 30 34 36 42 

43 45 46 49 51 56 60 
61 

Community Relation 11 5 8 17 32 41 48 50 52 
58 62 63 

School Management 1 9 3 9 10 14 15 16 19 22 
23 27 29 33 37 38 39 40 
53 57 64 

Technical Skill 20 6 8 12 14 19 20 22 25 
29 31 32 38 42 44 45 49 
50 57 63 64 

Human Skill 21 2 3 4 5 9 11 13 16 
18 24 28 30 33 39 40 41 
48 54 56 60 61 

Conceptual Skill 23 1 7 10 15 17 21 23 26 
27 34 35 36 37 43 46 47 
51 52 53 55 58 59 62 
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