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An investigation of attitudes toward selected inter-
national problems and issues, and the relationship between
attitudes and some independent variables was conducted
among 234 graduate and undergraduate students in the Col-
lege of Education at North Texas State University, Denton,
Texas.

Attitudes toward Chauvinism, World Government, Cooper-—
ation, War, and Human Rights were measured by thirty-two
Likert-type items developed by Educational Testing Service.
The 234 returned, useable responses were tabulated accord-
ing to each attitude scale and educational level.

The attitude scales enumerated above were all corre-
lated with students' backgrounds, educational experiences,
and political attitudes.

It was concluded that, while most students tend to
have nationalistic views, most also tend to reject the
United States armed strength as the only insurance of

peace. Although students in each group are in favor or
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world government, they also do not favor giving up indepen-
dence of national autonomy to supernational authority.
Students' attitudes toward cooperation can be best des-
cribed as confused or mixed. While most students support
the idea that well-fed people in developed nations should
contribute food to the inadeguately fed in underdeveloped
nations, most also reject that the United States should
send food and material to any country that needs them.
Students in each group (graduates and undergraduates), per-
ceived war very negatively. They also supported the idea
of certain universal human rights.

The following recommendations are offered: (1) that,
a study be conducted to determine if factors such as envi-
ronmental factors, knowledge, and extracurricular interests
are related to students' attitudes; (2) that an in-depth
study should be made of the independent variables that are
significant or approach significance in this study;
({3) that further study should be conducted on faculty's
view of the world problems and the process of intercultural

attitude formation and change.
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CHAPTER I
INTRODUCTICGN

As the interdependent nature of the modern world has
become increasingly apparent in the daily life of the aver-
age citizen, awareness has been growing in and out of the
education community that knowledge of the world, its people
and the common problems of mankind now rank among the
essential requirements for effective citizenship in our
time. International knowledge and perspectives therefore
should be among the principal concerns of schools in every
country (17, p. 3). One implication of the growing interde-
pendence of nations is that people who prepared not only for
certain professions and occupations but also in the language
and culture of another part of world become especially valu-
able, particularly in business, as transnational economics
and multinational corporations play a larger role in the
decisions that have to be made by American firms (9, p. 22).

Students graduating from colleges and universities live
in a world whose people and institutions are increasingly
interdependent. What are their attitudes toward specific
international problems and issues? Do their backgrounds,

educational experiences and political beliefs explain their



varying levels of global attitudes? These questions

prompted the general design of this inquiry.

Statement of the Problem
The problem area with which this study was concerned
was the attitudes of College of Education students toward

selected international problems.

Purposes of the Study

General Purposes of the Study

The general purposes of this study were as follows:

1. To determine students' attitudes toward selected
global affairs and

2. To determine the relationship of the attitudes to

selected variables.

Sub-purposes of the Study

The sub-purposes of this study were as follows:

1. To determine students' attitudes toward the follow-
ing problems and issues: chauvinism, world government, coop-
eration, war, and human rights; and

2. To determine relationships between students' atti-
tudes toward selected problems and their backgrounds, educa-

tional experiences, and political beliefs.,



Research Questions

Considering the problem and purposes of this study, the
following questions based on responses to the instrument
were proposed:

1. What are students' attitudes toward selected inter-
national problems and issues (chauvinism, world government,
cooperation, war, and human rights)?

2. Do students' backgrounds, educational experiences,
and political beliefs relate to their attitudes toward
selected international problems?

3. Are there any significant differences between two
student groups (graduate and undergraduate) in relation to
the following areas: chauvinism, world government, cooper -

ation, war, and human rights?

Background and Significance of the Study

In recent years, international education has become an
interesting and fruitful field for study. One of the
reasons for its growth has been of the rapid advances in com-
munication technology. Modern means of communication have
effectively reduced the size of our world and widened our
horizon of concern. Today, man is moving toward a world
civilization; because of this, he needs to conceive a univer-
sal system of education. A universal system of education

will have to be based on the common elements in human



experiences. A universal system of education will have to
select from the "pool" of human experience that knowledge
deemed to be common humanity of man.

In search for the common interests of mankind, edu-
cation must be conceived as having a broad and unlimited hor-
izon. Education must be more than the transmission of knowl-
edge. There must be a concern with the crucial problems of
our time. Education is the instrument by which man shapes
his social being, the process by which he molds his mind.
Education expands the range of man's consciousness. It pro-
vides him with the conceptual system through which he views
the world (20, pp. 1-2).

BEducation-~building on the foundation developed within
the family--provides the chief opportunity for promoting
this objective of responsible democratic citizenship. One
obstacle that can block the achievement of this goal is fear
generated by the current world crisis. Such fear can lead
to policy decisions rooted in emotionalism rather than in
basic democratic values. The schools can anticipate this
danger by being cognizant not only of the knowledge and
skills, but of the attitudes and values students are devel-
oping. In total effect, these attitudes can be more

enduring and significant in the life of the individuwal than

the information he acquires.



Knowledge of specific facts, concepts, and broad pat-
terns of historical development and relationships are consis-
tently and thoroughly tested through standardized and
teacher-made tests. Skills in locating, obtaining, organiz-
ing, presenting, evaluating, and interpreting data, and
other techniques also tend to be measured adequately. How-
ever, this crucial aspect of learning--the attitudes that
are developed as concomitants of knowledge and skill are
less frequently explored.

Values, perception, and attitudes are inextricably
interwoven; they are not synonymous, but inter-related
responses of the emerging personality as it satisfies its
needs and relates to its environment. Attitudes and values
are reflections of each other, the value being the central
feeling about an issue, the attitude expressing the overt
response to a specific situation. The individual's basic
value orientation will determine his perception of a given
situation and the response to be made. Through this inter-
relationship, values canalize the perception which control
the attitudes, and thus form the individual's personality
structure and prescribe the motivations for his action-
decisions. Differences in values mean divergent perceptions
and attitudes, causing a lack of understanding whether it be
between individuals or nations. Within this clash of values

lies the potential source of actions that could be



disruptive and possibly destructive of any specific
political-social-economic system. The kind of attitudes stu-
dents are developing in the general area of foreign policy
are impeortant (3, p. 318).

Change is part of the human condition. We are cur-
rently experiencing the globalization of the human
condition. As George W. Bonham, chairman of the Education
and the World National Task Force, has put it,

we live in a world that is increasingly anarchical,
increasingly unpredictable, and increasingly a world
not of American's imagination. We may now find our-
selves at one of the great disjunctures of our national
history. Event after event brings home the fact that we
understand each less and less and clamor more and more
for simple answers. The role that education must play
in the years ahead is inexorable and plain to see. The
world has unalterably changed, and so must American
education. The world is divided into problems; the uni-
versities, however are divided into departments.
Enhancing the global dimension of higher education,
especially if they are to be more fully integrated into
epistemological substructures, in fact faces hurdles of
considerable magnitude when added against the new fis-
cal conservatism imposed on academic institutions and
the general public frustration with foreign affairs,
one senses how difficult and challenging these pros-
pects are likely to be (7, pp. 3-4).

If attitudes are even more important than knowledge and
skills in international affairs, as many experts feel they
are, then institutions of higher learning should concentrate
more on them. Their faculty members should be challenging
students more. They should be stretching the minds of the

students to include people, problems, and commitment (12, p.

87).



Modern men and women need to be aware of their place
and potential in the context of an international environ-
ment. This awareness is as essential as the continuing need
for awareness of our places in the context of history and of
our limitations and possibilities in the context of the laws
of basic science. The time long ago arrived for Americans
to develop an awareness of international perspectives
through the infusion of these perspectives into the curricu-
lum and their systematic study by scholars (9, p. 38).
Difficulties in constructing educational programs may also
result from a lack of information on the part of teachers
concerning prevailing attitudes and misunderstandings common
among students (8, p. 116).

Continuous evaluation of the instructional program is a
prerequisite for effective planning of the curriculum,
whether it is for the entire school, or that part which is
the responsibility of the individual teacher. An exami-
nation of the results of instruction provides a basis for
acceptance of the procedures used or points the way for
improvement (21, p. 80). Experience in different disci-
plines, different cultures, and different value systems, in
addition to the learner's own, is one of the basic elements
of an adequate curriculum design (1, PP. 44-45). Awareness
of the student's attitudes and how these are related to con-

tent knowledge encourages the development of a curriculum



that might promote intelligent participation in world
affairs by controlling the factors that increase tension and
aggression (10, p. 17).

Learning occurs in response to the needs of the individ-
ual. These needs are a product of his physical-emotional-
mental development plus his environmental conditioning. The
combination of these factors controls the individual's per-
ception and thus, in effect, controls his learning.

Students must not only become comfortable with a global
perspective, they also need to be exposed to information
about global events, issues, and problems (16, p. 15).

The questions posed by this study were: What are stu-
dents' attitudes toward specific international problems? Do
students' backgrounds, educational experiences and political
beliefs explain their varying level of global attitudes?
This research obviously cannot give definitive answers; it
was a limited exploratory survey to describe any existing
pattern that might be represented by this particular group
of students.

Such a study seems to have potential value for several
important purposes.

l. The stimulus of the study as a whole could help edu-

cators become more aware about the kind of attitudes and

values students are developing.



2. The results of the study could assist in charting
needs and priorities in curriculum planning.

3. The study might stimulate more attention to research
on various aspects of international education, including fur-
ther studies of faculty's views of the world and the process

of intercultural attitude formation and change.

Definition of Terms
Because certain concepts underlie the rationale of this
study, it is important that these terms be defined. Then,
when they occur in the text, the connotation will be under—
stood. The following terms were deemed vital to the present

study:

Attitude, Belief, Opinion. For all practical pur-

poses the terms attitude, opinion, and belief can be used
interchangeably. There is no universally acknowledged dis-
tinction among these three terms, although usually "opinion™
is a topical, short-run judgment; "attitude" is a more
enduring pattern of reaction; while "belief tends to be
related to one's basic life values that account for the con-
sistency in an individual's behavior and society's stability
(2, p. 42). Most people tend to use the terms synonymously.
For the purposes of this study, discreet definitions are

not required because the essential meaning implied in each
of these terms is a point of view, a feeling, a tendency or

a judgment about some controversial issue about which there



10
is no unanimity. Opinion, attitude, and belief are related
to the individual's experience and knowledge which may be
extensive or extremely limited (6, p. 10). Research has
indicated that opinions, attitudes, and beliefs which are
developed early in the life of the individual tend to have
an enduring quality so that these early reactions form a
frame of reference within which later problems are assessed
(5, p. 561}, Other distinctions made are that opinions are
verbal; attitudes must be inferred from behavior. Aan
attitude is toward, a belief is in or about some
object; an opinion is tentative, attitudes and beliefs are
relatively permanent (11, pp. 26, 29). Attitudes are based
on the individual's cumulative experiences. Whether or not
they change as he meets new situations may depend on the
individual's personality structure, how he perceives the new

experience, and its total significance for him.

Values. The concept "value” has two basic meanings:
(1) the worth of any objective to the individual; (2) a
frame of reference representing the individual's life goals
by which he judges objects and which give direction to his
behavior (11, pp. 30-31).

Values represent the ideal images of a society--the
kind of thoughts and actions that are deemed best for that
society and which serve as a goal to be sought individually

and collectively. Actually, values are beliefs, but
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beliefs that provide a standard by which actions are
judged. Or expressed very simply, values represent what

"ought to be" as opposed to what should not (14, p. 35).

Perception. Perception is the "process by which the

individual selects, organizes, and interprets sensory stimu-
lation into a meaningful and coherent picture of the world
(5, p. 87), Through this subjective means, the individual
decides which elements he will select from the environment
and how he will integrate them into his existing mental-emo-

tional being (23, p. 18).

International Relations. International relations

focuses on the interactions and interrelationships among
governments and other organizations, public and private, as
well as individuals and typically is taught in political

science departments (9, p. 4).

International Education. For the purposes of this

study, international education is definegd extremely broadly.
In order to prepare Americans to live in an increasingly
interrelated world, international education must involve "a
major transformation of the entire educational system";
where higher education is concerned, this implies that vir-
tually the total curriculum must be transformed so that it
can serve as a vehicle for increased knowledge about other
countries and a greater recognition of the transnational

character of most issues (15).
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World Government.

Many persons believe that a single authority
should dispense justice and maintain law and order for
the whole world. They would like to see a world govern-
ment make the major decisions concerning security and
the welfare of individuals that separate national gov-
ernments now make . ., .,

Some persons began dreaming of a worlgd government
as early as the 1300's. The idea did not win wide pub-
lic support until just before World War II. After that
war, many persons accepted the idea. These persons
believed that war was inevitable as long as separate
national government existed. They pointed out that war
had become a threat to the survival of the whole human
race. They argued that countries should give a world
government the right to make the final decisions regard-
ing war and peace (22, p. 363).

Positive Attitudes. "An attitude may be defined as

a predisposition of an individual to evaluate some aspect
of his world" (19, p. 238). In this study, positive
attitude were those predispositions which are favorable or
accepting toward a particular attitude scale. A& lower
score on the Likert Scale (1 or 2) indicated a relatively
more positive attitude toward an international problem com-

pared to higher score.

Negative Attitude. Those predispositions which are

not favorable toward a particular international problem.

Limitations
Within the scope of this study it was not possible nor

intended to establish causal relationships between and among
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variables in the sense of being able to say, for example,
that a high level of global attitudes comes about as a con-

sequence of educational background, etc.

Procedures of the Study

Description of the Population and Sample

The population of this investigation was the students
in a College of Education. The population of this study
representative of two student groups (graduate and undergrad-
uate), for the investigation was comprised of students
selected from the Student Enrollment Report in the College
of Education. The data were collected at North Texas State
University.

Ten per cent of the graduate and 10 per cent of the
undergraduate population were considered an adequate
sample, Enrollment figures, by excluding physical edu-
cation majors, for the spring semester 1982, indicated that
the total population of students in the College of
Education was 2,356. This total was comprised of 938 under-
graduates and 1,418 graduates. The procedures followed in
this study were those outlined by Roscoe (18, p. 184),
which indicated that the sample be one-tenth as large as
the present population. The enrollment of two designated

student populations by major field of study for the spring

semester of 1982 is presented in appendix A.
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Description of the Survey Instrument

The instrument used in this study was developed by the
Educational Testing Service (ETS) (4). One of the project's
major tasks was to take a scientific sampling of what col-
lege students do know about their world. The survey, which
was funded by the Office of Education for Humanities, was
based on a nationwide sample of about 3,000 undergraduates
at 185 institutions. The survey measures included an
ambitious test of global understanding and three guestion-
naires on students' backgrounds and interests, their foreign
language backgrounds and proficiency, and their attitudes
toward foreign nations and world issues.

In order to fulfill the purposes of this study, the fol-

lowing two sectional validated instrument was used.

General Background. To determine if any particular

events or situations in the students' lives, such as demo-
graphic backgrounds, political beliefs, and educational
experiences associated with global attitudes, eleven
questions were developed.

Data were collected on the place of birth and the
political beliefs of the students. Since it seemed likely
that educational experiences in college could contribute to
the students' attitudes toward selected international prob-
lems, items were included on the subject's grade point aver-

age, the frequency of world problems or issues discussions
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in college classes, and the courses that possibly cculd
have contributed to the students' awareness of world prob-

lems or issues (see appendix B, part I).

Opinion Survey. Thirty-two Likert-type items were

used to get students' attitudes toward five selected inter-
national problems and issues. (A Likert scale involves a
series of statements to which respondents indicate agreement
or disagreement on a five-point response scale.) Each sub-
ject was asked to indicate the extent of his agreement with
each of thirty-two statements on such topics as chauvinism,
world government, cooperation, war, and human rights (see

appendix B, part I1I).

Procedures for Collecting the Data

The data necessary for this study were collected at
the College of Education during the spring of 1982, To
collect data for the study, the researcher secured the
permission and cooperation of each division within the Col-
lege of Education. Ten per cent of the graduates and 10
per cent of the undergraduates considered an adequate
sample secured by means of Stratified Sampling Method (in
Stratified Sampling, the population is divided into strata,
such as men and women, and like, from which random samples

are drawn) (13, p. 130). The survey instrument was adminis-

tered to the selected classes.
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Procedures for Treatment of Data

In order to effectively organize the data collected
from questionnaires for presentation and analysis, the fol-
lowing steps were taken.

I. The frequency breakdown of demographic data for
two student groups were presented in tabular form. The data
collected from questionnaires were reported in the form of
mean, mode, standard deviation, and percentage

II. The thirty-two Likert-type items were grouped
according to five attitudes scales (chauvinism, war, world
government, cooperation, and human rights). Response
options for all items were: (1) Strongly agree; (2) Agree:
(3) Indifferent; (4) Disagree; (5) Strongly disagree. Per-
centage of each question were calculated according to
response options one to five for each group separately.

III. Correlation coefficient of scores on the atti-
tudes scale were calculated with each of the several items
measuring background, educational experience, and political
belief in order to determine how they were related to stu-
dents' attitudes. Pearson Product Moment Correlation was
the technique that was used for this purpose.

IV. The t-test technique (one for each dependent var-
iable) was used for testing research question number three.

A level of significance of .05 was set for the analysis.
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Computer processing at North Texas State University,
Denton, Texas, was used to assist in analyzing the data and

statistical calculations in this study.

Organization of The Study

The second chapter, "Review of the Literature,"
includes studies pertaining to (1) the need for inter-
national education, (2) a definition of international
education, (3) internationalization of higher education in
the United States, and (4) attitudes and knowledge relating
to selected international issues.

The third chapter, "Procedure of the Study," includes a
description of the population, as well as a method of obtain-
ing the data and statistical treatment of the data.

The fourth chapter, "Presentation of the Data," con-
tains the treatment of the data, as well as findings of the
study.

The fifth and final chapter deals with a summary of the
study, as well as the conclusions, implications and recommen-

dations pertaining to international education.
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CHAPTER II
REVIEW OF THE LITERATURE

Introduction
The purpose of this chapter is fourfold: (1) to show
a need for the study of international education; (2) to
establish the definition of international education; (3) to
review the internationalization of higher education in
United States; and (4) to examine related studies on stu-
dents' attitudes and knowledge relating to selected

international problems.

Need for International Education

Over the past ten years, while the problems have inten-
sified, and while many new voices have been raised in
concern about the long-term viability of humankind itself
on planet earth, the general response of politicians, insti-
tutions and the public has remained meager. In general the
response of educators has also been limited. For the small
minority of educators who have responded, a common goal has
been the fostering of an informed citizenry with
responsible attitude toward global issues and the future of

humankind (22, p. 1).

20
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Today, many Americans seem to be suffering from con-
ceptual lag when they think about the world. Conceptual
lag occurs when reality and the concepts employed to des-
cribe that reality are not of phase (30, pp. 8-9). But
efforts to reduce that time-lag are becoming more imper-
ative. Only a small portion of today's adult population
has the necessary perception to analyze continuing inter-
national crisis (28, p. 673).

What is needed, according to James Becker, is "the
development of new techniques and new attitudes which hope-
fully will enable us to meet the challenge humanity faces"
(4, p. 503). Berman expands this and points out the
necessity to be future oriented and "to get at the essence
of human living and understanding"™ (7, p. 1l1). Students
must not only become comfortable with a global perspective,
they also need to be exposed to information about global
events, issues, and problems (30, p. 2). Therefore, it is
in the area of global problems, not in the area of
attitudes toward nations, that research is most needed (45,
p. 30).

Numerous examples of the need for increasing inter-
national understanding have been cited. James M. Becker

makes the following statements about the need for inter-

national education:

A core of dependable, basic information about world
conditions is an essential element of a global per-
spective. Education needs to reassert the fact that
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human kind, while possessed of enormous diversity, is
nonetheless as a single species of life among mul-
titudes of other forms (6, p. 340).

Charles A. McClelland, explains one reason for the
increased concern for developing international education in
the public schools as follows:

The task of education, then becomes largely that of

developing skills and insights in information proces-

sing. Increasingly our well-being as individuals as a

species depends on our effectiveness in disseminating

among messages arising not only from around us but
from distant sources, and on our capacity to make
decisions about how and when to respond to the incom-

ing information (29, p. 667).

Ernest L. Boyer, former United States Commissioner of
Education, has included international education in his list
of priorities for institutions of higher education in the
coming decade. Boyer stated his belief in involvement of
institutions of higher education with regard to inter-
national education as follows: "Higher education must
begin to build bridges among the nations of the world and
that we must focus on a new curriculum, one that gives us
clear vision of the unity of our world" (8, p. 2).

The importance of international education development
was emphasized in 1966 by President Johnson in a special
message to the Congress. 1In closing his speech, Mr.
Johnson indicated where federal assistance could be given

(9, p. 31):

First, to assist the education effort of the
developing nations and the developing regions.
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Second, to help our schools and universities
increase their knowledge of the world and the people
who inhabit it,

Third, to advance the exchange of students and
teachers who travel and work outside their native
lands.

Fourth, to increase the free flow of books and
ideas and art, or works of science and imagination.

And, fifth, to assemble meeting of men and women
from every discipline and every culture to ponder the
common problems of mankind (21, pp. 20-21).

The philosophy expressed in the International Edu-
cation Act had a continuing effect on American education.
The Act has placed importance on the student's right to
receive knowledge of the world and the people who live in
it, and the educational system's responsibility for pro-
viding that knowledge. It has recognized the importance of
the free flow of ideas and the problems which are common to
all mankind (32, pp. 31-32).

Recently, international education has become a devel-
oping area for many institutions of higher education.
Public concern for international education has never been
widespread in the United States. Young people are also
more concerned about international education. 1In a survey
of nearly 2,000 young people aged fourteen to twenty-five,
three-fourths indicated that: "International education
were highly important to their future" and that they were
for the most part "more interested in and knowledge about
the subject than their teachers" (25, p. 8),.

One question confronting American higher education and

the American people at the beginning of the 1980s is
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whether the opportunities for expanding and improving inter-
national education that were lost in the 1960s should now
be recovered. In judgment of many, including the Carnegie
Council on Policy Studies in Higher Education, the answer

is yes for several reasons:

The proper concern of education is the whole
world, not just a part of it. Any educational effort
that, in its totality, concerns itself with less than
what can be known about all countries and all peoples
of the world is incomplete.

Knowledge respects no national boundaries. What
is proved to be certain by universal standards of sci-
entific inquiry and evaluation is no less true in
China or Brazil than it is in Russia or Canada or
United States. 1Intellectuals of all nations contrib-
ute to the scope of human knowledge and understanding.

The ability of educated people to use what they
know in the advancement of any human enterprise is
greatly enlarged by the acquisition of knowledge and
skills that enable them to function effectively in
more than one country or culture.

One of the central problems of all nations has
become the use of nonrenewable resources.

In many other matters--including the prevention
of nuclear war and the arrest of inflation-—inter-
national cooperation becomes increasingly crucial.
Such cooperation cannot be effective unless numbers of
men and women in all countries have a gocd understand-
ing of the people and conditions in other parts of the
world. It is inconceivable that any country that
aspires to international leadership can exercise that
role if its people are under-educated in international

affairs (11, pp. xix-xx).

The role of the United States in the world of the
twenty~first century will be, however defined, as a leading
one, and it calls for our increasing sophistication in

understanding complex global issues. The young people in

college today will have difficult decisions to make about
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their lives and about the life of their country. They
deserve the best understanding of the world that we can pro-

vide (44, p. 8).

A Definition of International Education

The diversity of literature on the topic indicated
that "international education" is a term of many usages and
hence of multiple meaning. 1In attempting to formulate a
satisfactory definition, Becker and Anderson on report to
United States Office of Education adopted the following
definition:

International education consists of those social exper-

iences and learning process through which individuals

acquire and change their orientations to international
or world society and their conception of themselves as
members of that society . . . . For the purposes of
understanding human behavior, it has become useful to
think of human species as having reached a point on
the scale of interdependence, common values, and
shared problems where we can analytically view the
planet's population as members of a single, albeit
loosely integrated, society and conceptions of them-

selves as members of that society (6, pp. 30-31).

One part of international education consists of inter-
national studies. International studies has traditionally
included mainly the study of foreign countries and
regions—-commonly referred to asg "foreign-area studies"--
and international relations. International relations
focuses on the interactions and interrelationships among
governments and other organizations, public and private, as

well as individuals, and typically is taught in political

science department. Area studies, in contrast, tend to be
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interdisciplinary, involving such fields as political sci-
ence, history, literature, sociology, and the foreign
language of the region or country concerned,

International studies, thus including international
relations and area studies, is only one part of the inter-
national education, however. International education also
includes comparative, transnational, and so-called global
studies, which focus more on issues and problems than on
specific areas. Although international and global studies
should be complementary, all too often they are viewed as
competitive in terms of objective, institutional prior-
ities, and funding (11, pp. 3-4).

Charlotte C. Anderson, in her doctoral dissertation
titled, "Conceptualizing and Implementing Global Education®
discusses the differences between international education
and global education in the following manner:

Traditional conceptualizations of international
education rest on and are congruent with the nation-
state system, not global society. As such they are,
not surprisingly then, inadequate for global society.
An adequate conceptualization calls for new terminol-
ogy since the term international education is too
closely tied to the nation-state system. The term
global education suggested as a term that is both
unfettered by that old reality and semantically con-
gruent with the image of global society. If the
traditional conceptions of international education are
now inadequate, what is an adequate conception of
global education? I suggest it is useful to conceive
of global education as education for global citizen-
ship whose overarching goal is to prepare the young

for responsible involvement and effective partici-
pation in global society (1, p. 147).
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In summary, international education promotes a better
understanding of the culture and values of other people and
possibly learn from them how to find effective salutions to
shared problems. By studying a subject in its interna-
tional context, students can acquire attitudes and knowl-
edge that will enable them to see that most issues are
international, and hence international solutions. For the
purpose of this study, international education is defined
extremely broadly. In order to prepare students to live in
an increasingly interrelated world. For all practical
purposes the terms global education and international edu-
cation are used interchangeably.

Internationalization of Higher Education
in United States

Internationalization of higher education is a concept
with many dimensions (23, P. 2302)., Three main elements of
international education can be identified. The first is
the objective study of other societies in the curricula of
domestic schools and colleges in order to impart accurate
knowledge to students at all levels. This element has been
referred to as internationalizing the outlook and curricu-
lum of domestic institutions or, briefly, as world affairs
education. The second element is the opportunity for stu-
dents, teachers, and scholars to study at educational
institutions outside their own countries. This may be

referred to as the international transit of learning or,
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more commonly, as educational exchange. The third element
is the educational assistance given by wealthy nations to
help improve the health, economy, educational opportunity,
and general well-being of poorer nations. This has gone
under such headings as foreign aid, technical assistance,
development assistance, and international development edu-
cation (12, p. 166).

U.S. Commissioner of Education Task Force on Global
Education identified the components of global education as,
increased language learning, foreign area studies, learning
about cultural concepts, exXperience with a wide variety of
interdependent relationships, examination of critical
global problems, and learning to weigh future consequences
of present decisions (46, p. 5).

In the United States the internationalization of
higher education was relatively insignificant until after
World War II. The Cold War and the contraction of the
British and French Empires created an urgent demand for
United States specialists conversant with the languages,
cultures, and conditions of different regions and countries
(23, p. 2299).

After World War II a series of bills passed by
Congress added new strength and dimension to the area of
international education. The wWar Surplus Property Act pro-
posed by Senator J. William Fulbright and signed into law

in 1946, provided that funds derived from the sale abroad
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of surplus property might be used, under terms of mutual
agreement with the purchasing countries, to "finance
studies, research, instruction, and other educational activ-
ities" (48, p. 96).

Truman Doctrine of 1947 began the strong commitment of
the United States to international development. The
Marshal Plan in 1948 and the Act of International Devel-
opment of 1950 were followed by a yearly multimillion
dollar universities in technical assistance programs over-
seas (23, p. 2299),.

Title XI of the National Defense Education Act of 1958
provided another vehicle for the continuing education for
teachers. Advance study was first offered in science, math-
ematics, and modern foreign languages, but it was not until
1964 that the social studies were included in institute
offerings (15, pp. 261-262).

The American Congress, by passing the International
Act of 1966, recognized the involvement of the United
States in world affairs as a leading power, proposed the
special cultivation of international knowledge through Amer-
ican educational institutions, called for the advancement
of public understanding of global interdependence in the
preservation of peace and the reach for economic suf-
ficiency, and accepted responsibility for foreign-aid
cooperation with educators of all nations to these uni-

versal ends (31, pp. xi-xii).
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The office of Education was reorganized in 1969
to give international education a prominent place in a
newly established Bureau of Higher and International
Education. A reorganization in AID (Agency for Inter-
national Development) elevated the role of education
in a new Bureau of Technical Assistance. But of
course, the passing of resolutions and the reorgani-
zation of bureaucracies will not automatically bring
about basic changes. The most fundamental need contin-
ued to be for the determination of educators to see to
it that international education becomes a vital force
in the lives of students, of teachers, and of the gen-
eral population. Basic to this task is the awareness
of the role that education can and should play in
achieving the concept of a world community. The Com-
mission on International Development stated the case
for international cooperation in these terms:

"If the developed nations wish to preserve their
own position in [the] world, they must play their full
part in creating a world order within which all
nations, and all men, can live in freedom, dignity and
decency.

"In short, we face an essential need and an unpre-
cedented opportunity. International development is a
great challenge of our age. Our response to it will
show whether we understand the implications of inter-
dependence or whether we prefer to delude ourselves
that the poverty and deprivation of the great majority
of mankind can be ignored with tragic consequences for
all" (12, pp. 170-171).

In the private sector, the Rockefeller Foundation pio-
neered grants to higher education in 1934, and from that
date to 1942, gave more than $1 million in support of
international studies. From 1947 to 1951, the Carnegie
Foundation gave some $2.5 million, and since 1952, the Ford
Foundation has granted over $300 million in support of non-
Western studies (18, p. 9).

Foreign students had been steadily increasing in the
United States, and by 1975 there were 200,000 in the United
States, representing about one-third of the total number of

students studying outside their home country.
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Despite these imposing statistics, and the accomplish-
ments of the United States in the area relative to other
countries, it was recognized in the 1970s that the chal-
lenge of internationalizing higher education in the United
States was far from fulfilled (23, p. 2299).

Sanders and Ward in an investigation of the devel-
opment of international education on American college and
university campuses concluded their findings as follows:

The major findings of this investigation have been

that international studies are still largely under-

developed on most college and university campuses and
that even the present level of activity (to say noth-
ing of urgent needs for improvement) are in serious
jeopardy due to financial, organizational, and other

difficulties (39, p. 225).

International education made impressive progress in
American higher education in the past twenty years, though
they still have a long way to go (11, p. 35). A 1975 sur-
vey of international-intercultural education of State
Colleges and Universities (AASCU) revealed a noteworthy
advance since survey in the 1960s. According to a 1966
study, only 50 per cent of the 191 state colleges and uni-
versities surveyed offered a course in non-Western studies.
The 1875 survey concluded that since the earlier study,
"approximately twice as many colleges . . . have developed
international curriculum” (16, p. 17).

The current interest in international education is not

a temporary concern. It is not a passing phase in the edu-

cational spectrum. The study of international education
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has deep roots and represents one of the basic desires in
man's intellectual being . . . the desire for common cul-
tural goals. 1In the pursuit of these goals, our schools
have a central role. Thus, it is little wonder that we are
demanding more from our schools. We have blaced them at
the very center of our hopes for the future; if they do not
come up to our expectations, we shall be in for a rude awak-
ening (40, p. 7).

Fred Burk, New Jersey Commissioner of Education, has
summarized the current situation in international education
as follows: "Not much is going on, and we know very little
about that little"™ (10, p. 6}).

Two relatively recent developments give cause for
optimism about the future of international education. The
United States Information Agency (USIA), which amalgamated
the former U.S. Information Agency and the Department of
State's Bureau of Education and Cultural Affairs and was
launched on April 3, 1578, has a new mandate to increase
the American people's knowledge and understanding of other
countries.

The increasing support of international education
(mainly international studies) by the National Endowment
for the Humanities (NEH) is also a promising development.
Particularly encouraging is the number of grants made in
this field through the NEH's Public Program Division.

These grants went up from 8.79 per cent of the total in
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1976 to 19.48 per cent for the first nine months of 1978,
This increased public interest augurs well for the strength-
ening of international education in both higher education

and in American society as a whole (11, pp. 47-48),

Attitude Surveys

The testing of students' international attitudes rela-
tively is a recent phenomenon, dating back only to about
1920, Comparatively little has been done in this regard.
The scientific measurement of attitudes has become a field
of increasing interest in recent years. Two early pioneers
in this field were Thurstone and Chane (43), who as early
as 1929 established the philosophical and psychological
validity of measuring attitudes. Two men who followed the
suggestions of Thurstone and Chane and added their own
refinements in atti