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This research study was developed to investigate a group 

of Outstanding college personalities in Iran. The purposes 

of the study were: (a) to identify a "frequently nominated1 

group and an "infrequently nominated1 group of University of 

Isfahan students based on the social criterion of "outstand-

ing personality development"; (b) to determine whether or not 

"friendship nominations" unduly influenced the selection of 

"frequently nominated" students; (c) to determine whether or 

not "frequently nominated" and "infrequently nominated" 

students could be reliably differentiated on stressful life 

events, developmental histories, mental health adjustment, 

expressed needs, and descriptive data; and (d) to present a 

summary of the most striking and consistent findings on 

personality development of the "frequently nominated" students. 

Ten volunteer classes numbering 2 70 students served as 

subjects. A sociometric test was administered requesting that 

each class member nominate five of his classmates as being 

"outstanding in personality development." Each class member 

was also asked to indicate the names of his fellows that he 



considered to be his friends or would like to be his 

friends. The professors of each of the classes also 

nominated five of their students that they.considered to 

be "outstanding in personality development." Each student's 

nominations were tallied and approximately the upper 12 per 

cent of each class was designated as "frequently nominated" 

and the lower 12 per cent of each class was designated as 

"infrequently nominated." These two groups comprised a total 

of sixty subjects. 

T h e Edwards Personal Preference Schedule, Demographic 

Questionnaire, Social Readjustment Scale and Essays on 

DEvelopmental History were administered to obtain data to 

determine whether or not the "frequently nominated" group 

and the "infrequently nominated" group could be reliably 

differentiated. 

There was statistical evidence that the "frequently 

nominated" students and the "infrequently nominated" students 

could be differentiated on expressed needs, on a content 

analysis of their writings concerning their developmental 

histories, and on their interpersonal desirability based on 

friendship nominations. However, only one variable of the 

descriptive data, college grade point average, reached 

significance. The "frequently nominated" and the "infre-

quently nominated" students also could not be reliably 

differentiated on the number and magnitude of stressful 



events they had experienced as revealed by the Social 

Readjustment Rating Scale. 

This study concludes that 

1. A "frequently nominated" group and an "infrequently 

nominated" group of normal Iranian student personalities, 

based on the social criterion of "outstanding personality 

development," can be identified and statistically differ-

entiated . 

2. "Outstanding" Iranian student personalities have 

greater affiliative capacities than other normal Iranian 

student personalities. 

3. "Outstanding" Iranian student personalities possess 

ego strength, as evidenced by their desire to make decisions 

from inner self evaluations and to break parental standards, 

to a greater extent than other normal Iranian student person-

alities . 

4. "Outstanding" Iranian student personalities do not 

practice self—sacrifice. 

5. "Outstanding" Iranian student personalities are 

actualizing their capacities to a greater degree than are 

other normal Iranian student personalities. 

6. "Outstanding" Iranian student personalities are not 

free from stressful situations, problems, or inner conflicts. 
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CHAPTER I 

INTRODUCTION 

According to Bonney C 9 ) , investigators know much more 

about how to help people to avoid the "various kinds of evils" 

than they know about how to help them attain the positive 

goals. There is, indeed, much more research that is focused 

on people who have failed than on people who have succeeded. 

More is known about the developmental histories of delinquents, 

criminals, sex deviates, neurotics, and psychotics than is 

known about the developmental histories of people who have led 

lives of unusual personal value, psychological maturity, and 

social significance. How to define or conceive of normality 

Is a persistent problem in psychology and education, especially 

in clinical and counseling psychology. Offer and Sabshin (22) 

report that historically the concepts of normality have been 

controversial. However, until the past decade, few social 

scientists have been attracted to the study of the "normal" 

or healthy personality. Allport states that too many of our 

psychological theories of development are "based largely upon 

the behavior of sick and anxious people or upon the antics of 

captive and desperate rats," and that too few of them were 

derived from the study of healthy human beingsthose who 



strive not so much to preserve life as to make it worth 

living" (1, p. 18). 

Zax and Klein, in a review of studies on measurement of 

personality changes following psychotherapy, state, "It would 

seem the present need is for the development of a theory or 

even a set of loose hypothetical notions about 'normal' 

behavior to guide our observations and systematize our think-

ing" (25, p. 45). These writers acknowledge that due to 

differences in social settings there are probably many 

different varieties of "normal" personalities but they hold 

to the view that, " . . . what people have in common is 

important enough to permit the development of relatively 

limited numbers of norms reflecting basic interpersonal 

environments" (25, p. 45). 

Lending support to the position of Zax and Klein, 

Arasteh states, 

Because individuals may reach the peak of human 
potential much sooner than mankind, a study of 
the final stage of growth provides us with 
sources of discovery for the desirable human 
situation. . . . In this way, we can set up a 
hierarchy of values for the education of the 
young and proper direction of social evolution 
(2, p. xvi). 

He further adds that the highest stage of development shares 

the same characteristics, regardless of time, place, and the 

degree of culture. There appears to be a need,therefore, to 

study "normal" effective personalities in a variety of 

cultural settings. 



Barron (4), Bonney (5, 6, 7, 8), Combs (10), Golden 

(14), Heath (16), Maslow (20), Peck (23) , and Rogers (24) 

are some Western social scientists who have carried out 

research concerning the effective, healthy personality. 

Could the effective Eastern personality in a given culture 

be studied, described, and compared to the effective Western 

personality? Would a cross-cultural sociometric study of 

outstanding university student personalities in an Eastern 

culture show more commonalities or differences when compared 

to effective American university student personalities? 

Statement of the Problem 

The problem of this sociometric, cross-cultural, descrip-

tive study was the identification and differentiation of a 

frequently nominated (thought of as "high normal") group and 

an infrequently nominated (thought of as "low normal") group 

of University of Isfahan students based on the social criterion 

of "outstanding personality development." 

Purposes of the Study 

The purposes of this study were to 

1. Identify a "frequently nominated" group and an 

"infrequently nominated" group of University of Isfahan students 

based on the social criterion of "outstanding personality devel-

opment ." 

2. Determine whether or not "friendship nominations" 

unduly influence the selection of "frequently nominated" Univer-

sity of Isfahan students. 



3. Determine whether or not "frequently nominated" and 

"infrequently nominated" University of Isfahan students can be 

reliably differentiated on (a) stressful life events, (b) 

developmental histories, (c) mental health adjustment, (d) 

expressed needs, and (e) descriptive data (birth order, age, 

and college grade point average). 

4. Present a summary of the most striking and consistent 

findings on personality development of the "frequently nomi-

nated" group of University of Isfahan students and compare and 

contrast these findings with Bonney's findings on "high normal" 

North Texas State University students. 

Hypotheses 

To carry out the purposes of this study, the following 

hypotheses were tested: 

Hypothesis I: The mean of friendship nominations for 

the "frequently nominated" group of University of Isfahan 

students will be significantly higher than the mean of 

friendship nominations for the "infrequently nominated" group 

of University of Isfahan students. 

Hypothesis II: The mean "Stress Score" taken from 

essays based on developmental histories and the Demographic 

Questionnaire will show no significant differences between 

the "frequently nominated" and the "infrequently nominated" 

groups of University of Isfahan students. 



Hypothesis III: The mean scores on Autonomy, Intra-

ception, Abasement, Affiliation, Succorance, and Aggression 

as shown on the Edwards Personal Preference Schedule will 

significantly differentiate between the "frequently nominated" 

and "infrequently nominated" groups of University of Isfahan 

students. 

Hypothesis IV: There will be no significant differences 

between the "frequently nominated" and the "infrequently 

nominated" groups of University of Isfahan students on age, 

birth order, and college grade point average. 

Hypothesis V: The frequencies assigned to various 

categories based on content analysis of essays written on 

developmental histories will show significant differences 

between the "frequently nominated" and "infrequently nominated" 

groups of University of Isfahan Students. 

Background and Significance of the Study 

What is normality? Who is normal? What is effective 

personality functioning? These are questions that have been 

asked by various groups and individuals since the beginning 

of socialization. Mas low (.19) points out that it is possible 

to study man's personality scientifically, and discover, not 

invent, what it is like. Barron (4), Bonney (9), Heath (16), 

and Peck (.23) have attempted to answer these questions con-

cerning .mental health- in a new way * an integrated description 

of highly effective people which, stresses syndromes and inter-

relationships as opposed to listing traits. This is a 
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departure from the traditional way of listing all the 

positive attributes that effective man is supposed to have 

and declaring that their opposites are necessarily bad. 

The 1962 Yearbook Committee for the Association for 

Supervision and Curriculum Development, National Education 

Association/writes: 

For a half-century or more we have been preoccupied 
with a conception of human adjustment or mental health 
stated as a function of the norm. Our standards of 
human adjustment have been primarily statistical, defined 
in terms of the famous bell-shaped curve. The well 
adjusted were those who clustered about the norm. Those 
who departed from average were deviates from the mean— 
abnormal. Good adjustment thus became synonymous with 
average. The ideas we hold about what people are like 
have inevitable effects on the things we do in dealing 
with them, and this statistical concept of the healthy 
personality is no exception. Such a view of human 
health seems to require on the one hand the discourage-
ment of differences, individuality and creativity, and 
on the other hand encouragement of conformity and the 
most banal forms of togetherness. On such a basis we 
should have to classify some of the greatest figures in 
human history as badly maladjusted. Adjustment and 
health are presumed to be something worth seeking, but 
who after all, wants to be average (3, pp. 1-2). 

Combs (3) points out that we need a definition of the 

healthy personality, not in terms of averages, but in terms 

of ultimates. He further emphasizes that we need to know 

what man can become. Why is this knowledge so necessary? 

The 1962 Yearbook Committee (3) declares that the fullest 

possible flowering of human potentiality is the business of 

education: therefore, whatever we decide is the nature of 

the fully functioning individual must become at once the 

goal of education. The Committee further stresses that it 



is essential that theory about the adequate personality with 

its implications for psychological and educational practice 

be converted into actions as quickly as possible. Bonney 

(9) states that before we can reasonably hope to develop 

programs which will efficiently help people achieve or 

maintain good mental health, we need a much more clearcut 

picture of the outstanding "normal" personality. 

More research needs to be carried out on the "normal" 

personality for a variety of reasons. 

1. The "normal" people, not the abnormal, have 
the most to offer for guidelines in child and youth 
development. This is true because they represent more 
complex and mature models than do those who fall on a 
statistical norm, and at the same time they represent 
attainable or "down to earth" models better than do 
those few individuals who are classified as great 
leaders or geniuses of some kind (9, p. 5). 

2. There needs to be a clear conception of what 
people are like who represent the most approved kinds 
of personality functioning in a variety of cultural 
settings (2). 

3. There needs to be a determination of whether 
mental health is something more than the mere absence 
of pathology (9, p. 4). 

4. The antecedents of success in personal and 
social endeavors need to be known (11). 

Furthermore, investigation into Eastern "normal" per-

sonality development is almost non-existent. Traditionally 

there has been an aura surrounding Eastern personalities 

and their works. In the common vernacular one often 

hears, "East is East and West is West and never the twain 

shall meet." Or, "Don't try to understand that book; it's 
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Eastern." These thoughts have been countered by many who 

speak of man's humanness as always surpassing any limitation 

set by culture. Freud (13) believed that his theory of 

personality development was sound in any culture or time 

period. The Oedipus Complex he took from the writings of 

the early Greek Sophocles. Writing in a letter to a friend, 

Freud went to great lengths to explain why he had chosen 

Jung as his disciple to spread his new theory. Freud wanted 

someone in direct contrast to himself to lead his new move-

ment. Jewish Freud from lively Vienna chose Christian, 

Swiss, Jung whose father was a protestant minister. Jung's 

(18) belief in a "collective unconscious" also supported the 

idea of a cross cultural personality development. Maslow 

(20) suggested that every person's inner nature has some 

characteristics which are unique to the person, idiosyncratic, 

but also some characteristics which all other selves have 

(species-wide). Arasteh (2) wrote that the state of optimal 

personality growth regardless of time, place, and the degree 

of culture, shares the same characteristics. There is a 

need then to study some Eastern, normal people who are 

believed to be outstanding in personality to try to shed 

some light on the following questions. 

1. What does an ancient Eastern culture consider to 

be effective and outstanding in personality development? 



2. Do culturally differing ways of managing part of 

the life cyble actually create diverse personalities with 

more differences than commonalities? 

The contrasts in the culture of America and Iran provide 

an excellent basis for a comparative study of personality in 

divergent cultures. Iran is a monarchy: America is a 

democracy. Iran has a Zoroastrian-Muslim heritage: America 

has a Judeo-Christian heritage. Iran is old: America is 

young. Iran, for the most part, is a preindustrial nation: 

America is an industrialized nation. Iranians are polygamous: 

Americans are monogamous. The majority of Iranians are 

members of extended families: the majority of Americans are 

members of nuclear families. 

In order to establish a basis for studying normal, 

"highly nominated" Iranian students, specific findings 

related to individuals in the American culture were gleaned 

from the literature. The most consistent and reliable find-

ings of the studies completed on normal, effective American 

personalities are summarized in the following tentative 

generalizations: 

1. Psychologically healthy personalities have conflicts 

and even severe problems of adjustment. It is the style of 

life, however—or the controls used to master problems— 

which differentiate between effective and ineffective 

people (9, 16). 
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2. Attainment of psychological maturity is contrary 

to an emphasis on self-sacrifice because psychological 

maturity requires that a person build up many sources of 

self-satisfaction and that he takes joy in them (9). 

3. The highly effective personality has achieved an 

organization or organismic integrity that persists over 

long periods of time. A sound person today is likely to be 

judged sound several years later. He possesses adaptive 

controls which permit continued growth while maintaining 

internal organization (4, 9). 

4. Groups of people classified as "high normal," when 

compared with "low normals," are quite generally superior in 

such evidences of ego strength as resistance to unfair treat-

ment and domination, honest overt expressions of opinions 

and feelings, more objective self-evaluation, and more mature 

dependence on others (9, 16, 24). 

5. Mature individuals have strongly persistent direct-

ing motives that assist in organizing goal-directed behavior 

over long periods of time (4, 16). 

6. The most persistent and universal characteristic of 

psychologically mature people is that they are actualizing 

all of their capacities to a greater degree than are other 

people (9, 19, 24). 

Bonney (9), Hollander (17), and Maslow (19) found that 

apparently opposite kinds of behavior are often found func-

tioning in the effective, normal personality. Such 
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individuals on the one hand, exercise initiative, aggres-

sions, self-assertion, and leadership, and on the other 

hand, accept initiative from others, show sympathetic concern, 

cooperate, and are contributing followers. Thus, the con-

ception of behavior, such as aggression-sympathy and 

leadership-followership, as being on a gradual continuum 

from one extreme to the other is refuted. Would the "highly 

nominated" Iranians have integrated these opposite kinds of 

behavior into their personalities? 

What about the role of stress? Friedman (12) whose 

research led to the designation of Type A and Type B person-

alities (prone or not prone to heart attacks) is presently 

studying outstanding personalities all over America. His 

study has two main objectives: what kind of personality 

makes for success and what stresses do the outstanding people 

have to withstand. The assumption here is that the success-

ful person would encounter more stress. Bonney (5) found 

that the North Texas State University "high normal" subjects 

had about the same number and kinds of stresses that the 

"low normal" subjects had experienced. However, the "high 

normal" subjects had developed many personality assets that 

had carried them through in times of sorrow, anxiety, and 

depression. They were able to meet their own needs and the 

needs of others because they had a full store to draw from— 

were not psychologically empty. 
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Data from several studies on children, adolescents, 

and college students reported by McGuire (21), Bonney (6, 7, 

8) and Hartup and Glaszer (15) show that sociometrically 

highly chosen individuals are reliably characterized by 

social initiative and aggression. McGuire (21) hypothesized 

that the basic relationship between amounts of aggression 

and sociometric status was curvilinear: there would be 

increasing popularity with increasing aggression up to some 

optimum level, followed by decreasing popularity with any 

further increase in aggression beyond that optimum level. 

This hypothesis was supported for the boys in the study but 

not for the girls. Highly aggressive female children tended 

to be popular rather than unpopular. Would these aggressive 

tendencies be found in the Iranian "frequently nominated" 

students? 

Finally, several investigators, Barron (4), Bonney (9), 

and Maslow (20), have commented on the joy that is often found 

in the outstanding personalities. They seem to have a 

buoyancy of mood, according to Bonney. Maslow speaks of the 

child—like ability to have fun on the part of the actualiz-

ing people. Would this joyfulness be evident in the person-

alities of the Iranian "frequently nominated" students? 

Definition of Terms 

Frequently nominated.—Approximately the upper 12 per cent 

of ten classes of University of Isfahan students (total 270), 
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based on frequency of student and faculty nominations. The 

selection criterion was "being outstanding in normal person-

ality development." This group corresponds to Bonney's (5) 

"high normal" North Texas State University group. 

Infrequently nominated.—Approximately the lower 12 per 

cent of ten classes of University of Isfahan students (total 

270) , based on frequency of student and facialty nominations. 

The selection criterion was "being outstanding in normal per-

sonality development." This group corresponds to Bonney's (5) 

"low normal" North Texas State University group. 

Friendship nominations.—The total number of nominations 

each student received on the criterion of being regarded as 

among the best friends from the University of Isfahan students 

who were in his class. 

Stress score.—The total numerical value, as assigned 

by Holmes and Rahe's Social Readjustment Rating Scale of 

stressful life events taken from the Demographic Questionnaire 

and Developmental Essays of each "frequently nominated" and 

"infrequently nominated" University of Isfahan student. 

Limitations 

As with any self-report theme, one limitation of the 

study was the verification of the absolute veracity of 

the subject and the degree of convergence between the 

self-report of the subjects and the actual performance. 
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This study was limited to ten classes of University of 

Isfahan, Isfahan, Iran, students. 

Basic Assumptions 

It was assumed that the measures provided by the instru-

ments used in this study were adequate representations of 

the psychological constructs with which the study was con-

cerned. Finally, it was assumed that the translations from 

Farsi to English were correct and of the highest caliber. 
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CHAPTER II 

REVIEW OF THE LITERATURE 

Relatively few integrated descriptive studies of "normal" 

outstanding personalities stressing syndromes and interrela-

tionships were reported in the literature from 1950 to 1975. 

The reported studies referred to the subjects as "self-

actualizing" (19, 20), "highly chosen1' (17, 22), "high normal" 

(7, 8, 9, 10), "psychologically mature" (14), "high in mental 

health11 (23) , "fully functioning personalities" (1, 24) , "fully 

integrated personalities" (3), and "healthy personalities" 

(18). Subjects who were selected as being "outstanding in 

personality development" were chosen in one or more of the 

following ways: (a) positive evidence of self-actualization, 

(b) student nominations, (c) sociometric choices, (d) ratings 

by faculty or other staff members, and (e) personality tests. 

This chapter is a review of the literature as it pertains to 

the study of "normal" effective Western personalities and 

how these studies relate to the very few studies that have 

been completed in Iran concerning personality development. 

Integrated Descriptive Studies of "Normal11 

Outstanding Personalities 

The late Abraham Maslow appears to be the father of 

modern research designed to further the knowledge of 

17 
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psychologically healthy individuals. Though the term self-

actualizing was first coined by Kurt Boldstein, it was 

Maslow (20) who fully defined and developed the concept and 

brought it into the vocabulary of psychologists. Defining 

the self-actualizing process as the tendency to become every-

thing that one is capable of becoming, Maslow (20) in 1954 

published an integrated description of self-actualizing 

people. Studying people who were personal acquaintances, 

friends, and public and historical figures he believed to be 

actualizing, Maslow discovered the following set of character-

istics . 

1. Actualizing people have a more efficient perception 
of reality. 

2. Actualizing people have a clear conception of 
acceptance—of self, of others, of nature. 

3. Actualizing people are full of spontaneity. 

4. Actualizing people are problem centering. 

5. Actualizing people have the quality for detachment: 
the need for privacy. 

6. Actualizing people are autonomous, independent of 
culture and environment. 

7. Actualizing people have a continual fresh approach 
to life. 

8. Actualizing people understand the mystic experience. 

9. Actualizing people form few friendships, but those 
few are very deep and intimate. 

10. Actualizing people have a democratic character 
structure. 

11. Actualizing people are able to distinguish between 
Means and End. 
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12. Actualizing people have an unhostile sense of humor. 

13. Actualizing people are creative. 

14. Actualizing people are resistant to enculturation. 

15. Actualizing people are imperfect—have problems, 

make mistakes, are subjected to stresses (20). 

Further comments by Maslow (20) show that he believed 

self-actualizing is a difficult process and that self-

actualizing people are courageous. He states that this 

inner core, even though it is biologically based and 

instinctoid, is weak rather than strong. It is easily over-

come, suppressed or repressed and it may even be killed off 

permanently. For those who are involved in this great growth 

process it can be said that self-actualization is not a 

matter of one great moment, rather it is a matter of degree, 

of little accessions accumulated one by one. In summary, 

Maslow points out 
They listen to their own voices; they take 

responsibility, they are honest; and they work hard. 
They find out who they are and what they are, not 
only in terms of their mission in life, but also in 
terms of the way their feet hurt when they wear such 
and such a pair of shoes and whether they do or do 
not like eggplant. . . . All this is what the real 
self means. They find their own biological natures, 
their congenital natures, which are irreversible or 
difficult to change (20, p. 50). 

Another pioneer who has been studying the "fully func-

tioning personality" for more than two decades is Carl 

Rogers. His observations are made from a background of 

client-centered therapy and research. Speaking of his 
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picture of the "optimum human person," Rogers makes these 

summary statements. 

1. I find such a person to be a human being 
in flow, in process, rather than having achieved 
some state. 

2. I find such a person to be sensitively 
open to all of his experiences. 

3. Such a person experiences in the present, 
with immediacy. He is able to live in his feelings 
and reactions of the moment. 

4. Such a person is trustingly able to permit 
his total organism to function freely in all its 
complexity in selecting, from the multitude of 
possibilities, that behavior which in this moment 
of time will be most generally and genuinely satisfy-
ing . 

5. Finally, such a person lives a life which 
involves a wider range, a greater richness, than the 
constricted living in which most of us find ourselves 
(4, pp„ 31-32). 

Agreeing with Maslow, Rogers points out that self-actualizing 

is not an easy, happŷ  contented process — "The process of 

healthy living is not a life for the fainthearted. It 

involves the stretching and growing of becoming more and 

more of one's potentialities. . . . Yet the deeply exciting 

thing about human beings is that when the individual is 

inwardly free, he chooses this process of becoming" (4, p. 32) 

Another early investigator of mentally sound individuals 

is Kelley (4), who asks, "What is a person with a fully func-

tioning self like?" In answer, rather than simply listing 

virtues, he explains that there are some characteristics not 

necessarily cherished in our culture that the healthy person 

will have, though the temptation is to vest this person with 

"every virtue, every grace." Concerning the attitudes of 
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an individual in the process of becoming, Kelley 

states, 

1. The fully functioning person sees the value 
of mistakes. 

2. The fully functioning person is cast in a 
creative role. 

3. The fully functioning person thinks well of 
himself. 

4. The fully functioning person thinks well of 
others. 

5. The fully functioning person sees his stake 
in others. 

6. The fully functioning person sees himself as 
a part of a world in movement—in process of 
becoming. 

7. The fully functioning person, seeing the 
importance of people, develops and holds 
human values. He knows no other way to 

live except in keeping with his values (4, pp. 18-20). 

Combs (12) has added another dimension to the discussion 

of the psychologically healthy person by looking at the 

problem from a perceptual frame of reference. Believing that 

investigators should ask, "What is the nature of the perceptual 

organization of the healthy and how does this differ from 

their less fortunate fellows?" Combs writes, 
I have sought the answers to these questions in 

psychological research and theory, on the one hand, 
and from my own experience as counselor, teacher, and 
observer of human relations, on the other. In the 
course of this study I find myself brought back 
repeatedly to four characteristics of the perceptual 
field which always seem to underlie the behavior of 
truly adequate persons. These characteristics are: 
(a) A positive view of self, (b) Identification with 
others, (c) Openness to experience and acceptance, and 
(d) A rich and available perceptual field (4, p. 50). 
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These early investigators of highly effective people 

added much to the knowledge of "normal" personality develop-

ment often speaking of the "optimum," "the farther reaches 

of human nature," "the peak experiences" or "the moment of 

enlightenment." These phrases were used to describe perhaps 

not more than 1 or 2 per cent of the population. In 1964, 

however, Bonney (11) reported on several studies that used 

as subjects a much larger percentage of the "normal" popula-

tion—between 12 and 15 per cent. Bonney stated that there 

was an important need to present models of our most psycho-

logically mature people whom we contact every day in schools, 

homes, and in the marketplace. He further emphasized that 

investigators should study "down-to-earth models"—not those 

considered to be outstanding leaders, or those who possessed 

unusual talents or those who were some great genius. 

From 1962 through 1967 a series of four studies compar-

ing and contrasting "high normal" and "low normal" North 

Texas State University students, sophomore through graduate 

level, was carried out by Bonney (7, 8, 9, 10). The two 

student groupings were formed in the following manner. 

Faculty nominations were obtained from eight staff members 

in psychology and counseling. From 220 to 350 students on 

different occasions made nominations from two lists composed 

of (a) all students in sophomore psychology classes, and 

(b) all students in junior, senior, and graduate psychology 

courses. The participants were asked to indicate five 
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students from each of these lists whom they considered to be 

outstanding in "normal personality" or in psychological health, 

and an equal number whom they considered to be low on the 

same criteria. From these nominations "high normal1' and "low 

normal" groupings were determined, each consisting of differ-

ent years of from 12 to 16 per cent of the respective upper 

and lower segments of the tested populations. After the 

normality nominations were obtained, the Edwards Personal 

Preference Schedule, the California Self-Structure Scale, the 

Cattell 16 PF, Cattel's IPAT Self Analysis Form, and a 

Personality Self-Rating Scale developed by Bonney were 

administered. 

Willingness to accept impulses of a sexual and aggres-

sive nature was assessed with a sentence completion test 

consisting of sixty items. In addition, a content—analysis 

study was done on freely written essays produced by the high 

and low normal students under the instruction to write a 

statement bearing on their most significant motivations, 

goals, and frustrations. All the scorable statements in 

these essays were classified into eleven categories, each 

with an A and B subdivision consisting of positive versus 

negative remarks on such topics as attitudes toward parents, 

religious influences, achievement-motivations and future 

goals. Finally, in one year of this study, interviews last-

ing approximately one and one-half hours were held with 

thirty "high normal" students, during which they responded 
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freely to open-ended questions that dealt with their rela 

tionships with their parents, teachers, and peer groups, 

and with their long range motivations and incentives. 

Bonney summarizes his findings from all of the above 

data in the following manner. 

What was the most clear-cut trait-syndrome 
that was most consistently descriptive of the 
"highs" and least descriptive of the "lows"? The 
answer is the capacity to establish close inter-
personal relationships with others . . . This 
was not true of all of them. While none was low 
on the friendship attraction measures, a few 
ranked about the same as the average of their respec-
tive groups. Ratings by classmates confirmed the 
"highs" as being more friendly and group-minded but 
did not confirm their perception of themselves as 
possessing more other-centered motivations than the 
"lows" (11, p. 14) . 

Even though the "highs" were superior in inter-
personal rapport, this did not mean that they were 
low in self-autonomy. On the contrary, next to 
affiliative relationships, the most consistent trend 
in all the data (but without significant statistical 
reliability) was the evidence among the "highs" of 
such self-anchored traits as persistent need for 
realization of potentials, strong achievement moti-
vations, and positive self-regard (11, p. 17). 

On the basis of self ratings and ratings by 
two other students, the "highs" as a group were shown 
to be outstanding in "enjoyment of life." This means 
they were characterized by an overall positive mood 
(11, p. 18). 

Data from the interviews, content analysis, and 
certain self-rating scales are consistent in showing 
that many of the "highs" had been beset since child-
hood with numerous sources of psychological stresses, 
but their confidence and optimism had not been under-
mined. Being "high normal" does not mean being free 
from internal or external conflicts (11, p. 20). 

A conception of a "good personality," which is 
described with a one-sided list of so-called virtues 
and "good qualities," is seen from these studies as 



25 

being superficial and misleading; instead, the high 
normal" personality is shown to be best described as 
a complex integration of many personality traits 
frequently considered to be opposites. The term 
"integration" includes the concept of integral or 
oneness, meaning in this context that traits °f^en 
considered opposites actually function within the 
person in a mutually supportive manner instead of 
working against each other (11, p. 21) . 

Data from developmental histories revealed that 
those "high" students who had had the most severe 
conflicts with their parents had found, without 
exception, an admired adult outside their homes who 
was credited with having exerted strong positive ^ 
influences on their lives. On a check-list the highs, 
as compared with the "lows" indicated reliably more 
out-of-the-home adults who had influenced their develop-
ment. Data on a parent attitude scale showed no differ-
ence between the mothers of the "highs11 and "lows in 
respect to ignoring and possessive attitudes, but in 
reference to dominating attitudes about child-rearing, 
the mothers of the "lows" had a reliably higher average 
score (11, p- 23). 

About mid-way between Bonney's four studies on effective 

personalities, Peck (23) published Student Mental Health—The 

Range of Personality Patterns in a. College Population, in 

1962. Peck, director of the Personality Research Center at 

the University of Texas, presented as one aspect of this 

study a summary description of several girls who represent 

very low, average, and very high levels of mental health. 

Peck's subjects were chosen primarily on the basis of 

psychological tests. These test results were evaluated by 

a committee of four judges on the staff of the Personality 

Research Center. The girls who were selected for further 

study were chosen from approximately 500 students who had 

responded to a ten-hour testing program. These tests 
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consisted of personality self-rating questionnaires, several 

projective-type tests, a biographical information blank, a 

sentence completion instrument, and some pictures from the 

Thematic Apperception Technique. Utilizing one hundred and 

three students as a sample of the 500, the judges rated each 

of these on sixty-nine personality variables obtained from 

the projective test battery. A high degree of inter-judge 

reliability (estimated 85 per cent) was found. From these 

ratings a psychological description of each of the 103 students 

was prepared, including an overall mental health rating. In 

addition to these data, the descriptions given were based on a 

synthesis of behavioral evidence gathered on these girls from 

other sources during sophomore through senior years. Peck 

makes it clear that he does not assume that the information 

he gives is a complete picture of either mental health or the 

lack of it. The descriptions that are of interest in this 

study are only those judged to have high levels and low levels 

of mental health. 

What were the most significant differences between the 

girls representative of low levels of mental health and those 

representative of high levels of mental health? 

1. Predominately egocentric as contrasted to 
allocentric motivations and behavior. 

2. Inability to establish warm relationships with 
others as contrasted with capacities for close 
affiliations, either with groups or with indi-
viduals or with both. 
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3. Fairly large discrepancies between self-images 
and aspirations and performance realizations, 
as contrasted with quite close concordance 
between wishes, goals, and achievements (11, p. 64). 

There were evidences of greater "psychological freedom" 

on the part of the girls rated high in overall mental health 

as well. They were able to draw on many intellectual and 

personal resources, making possible numerous alternatives to 

action. 

There were also some evidences from the data that showed 

the categories of high and low normality were not entirely 

dichotomous. At least two of the "low" girls had some 

psychological assets. Each of the highly rated girls were 

described as having one or more kinds of psychological 

assets. Also, each of the highly rated girls were described 

as having one or more kinds of psychological or interpersonal 

problems. 

In 1963 Barron (6) reported on personal soundness of 

graduate students. A significant part of his book deals with 

a study he completed at the University of California at 

Berkeley as a research psychologist at the Institute of Per-

sonality Assessment and Research. The subjects for his study 

were eighty men who were candidates for doctoral degrees in 

the sciences. These eighty students were selected as a 

representative sampling of a total of 43 3 graduate students 

who were rated by faculty members on the criterion 
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of personal soundness. These raters were instructed to 

think of soundness as referring to the integrity, stability, 

and coherence of the individual personality as these qualities 

show themselves socially. The exact wording given to the 

professors before they rated the subjects was, "All-round 

soundness as a person. This refers to the soundness, 

balance, and degree of maturity which the individual shows 

in his relations with other people1' (6, p. 3 9) . The degree 

of agreement, on a nine-point scale, between the faculty 

raters within specific departments, resulted in an overall 

reliability coefficient of 0.68. 

Psychologists also rated each man on a set of thirty-

seven personality variables and judged each one on the basis 

of a check-list containing 280 personally descriptive adjec-

tives. This part of the research was carried out in the 

following manner. The men were invited in units of ten to 

come to a house from Friday afternoon to Sunday afternoon, 

during which time they ate and slept in this house and 

participated in the assessment program. To provide a 

realistic basis for social observations, the men were asked 

to engage in group discussions, improvisations, charades, 

competitive situations, and group problem-solving. They were 

also observed during meals and numerous other informal con-

tacts. From these observations and associations the 

psychologists rated each man on the check—list and person-

ality variables. The composite scores obtained from these 
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staff assessments correlated 0.41 with the faculty ratings 

on these same men. The subjects were also administered the 

following psychological tests: the Minnesota Multiphasic 

Personality Inventory, the California Psychological Inventory, 

and the Gough Adjective Check List—self-rating scales; the 

Miller-Analogies Test and the Terman Concept Mastery Test— 

general mental ability tests; the Rorschach Psychodiaqnostic 

and the Thematic Apperception Technique—projective-type tests; 

and several tests designed to measure aesthetic preference, 

various aspects of perception and originality of response. 

The psychologists and faculty raters were in agreement 

on the ratings of the more personally sound men as possessing 

strong motivations and as being outstanding in self-assurance. 

These men, as compared to those of lower ranking on the 

soundness dimension, were perceived by both groups of raters 

as being more emotionally stable. There was also a .40 

correlation between degree of soundness as perceived by 

the faculty and the degree of self-insight as assessed by 

the psychologist. The latter assessment was based on the 

percentage of agreement between the adjectives used by the 

psychologists to describe a subject and the adjectives used 

by the subject to describe himself when checking the same 

list. 

The psychology staff assessments, however, differed 

markedly from those of the faculty in some areas. Barron (.6) 

states that differences are not surprising since the kinds 
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of personal qualities needed to succeed in graduate school, 

especially in the sciences, are those of emotional detach-

ment, reservation of judgment, distrust of immediate sense 

impressions, and deferment of gratification in the interests 

of distant goals. The men judged to be most sound in person-

ality by the psychologists were much more likely to be 

characterized by personal warmth, friendliness, naturalness, 

tolerance,and good-naturedness than were those who were 

accorded the best rating by the faculty. When the two ratings 

were combined the top men were not only rated high as producers 

but also high as sensitive human beings. 

The self-rating tests showed few reliable differences 

between the highs and lows. However, the men considered to 

be most psychologically mature rated themselves as possessing 

more positive self-images, greater buoyancy of mood, more 

masculine-type interests in women, and as being more at peace 

with themselves. The data obtained from serveral laboratory 

perceptual tests showed that a high level of personal stabil-

ity is associated with flexibility, spontaneity, even 

regressive behavior. 

The twenty men ranked highest in personal soundness via 

faculty ratings, as contrasted with the twenty ranked lowest, 

were found to be superior in physical vigor, parental family 

stability and economic security. In reference to 

attitudes toward parents, most of the "highs" admired their 

fathers and, in early adolescence, broke whatever 
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over-dependency they may have had with their mothers. Most 

of the "lows" did not admire their fathers, were psycholog-

ically dominated by their mothers, and only a few were 

active participants in outdoor activities. 

Finally, concerning stress, Barron (6) found that many 

of his men judged highest in personal soundness had been, 

and still were, involved in situations producing severe 

emotional stress and social conflicts. They were, however, 

responding to or compensating for their problems. They had 

not lost their enthusiasm for living. 

Another study similar to Barron's study was carried out 

by Heath (14) at Haverford College. His book Explorations 

of Maturity Studies of Mature and Immature College Men, 1965, 

was written to answer the question, "who is a mature person?" 

Heath attempted to arrive at the answer by studying mature 

and immature men and assessing their differences and common-

alities. The most mature and least mature groups were 

selected by judges consisting of eighteen members of the 

faculty, administration, and student body. These judges 

worked independently in nominating from class lists those 

students considered to be most and least mature. Heath 

defined mature as "personal, social, and intellectual effec-

tiveness, not pleasing in appearance, high grades, or 

popularity" (14, p. 64). Immature was defined as ineffective 

personally, socially and intellectually. Twenty "most 
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mature" and twenty "least mature1' men were chosen,constituting 

approximately 6 per cent of the student population from which 

they were drawn. 

Heath also studied a group of students who were selected 

as having "good personality organization" and a group of 

twenty students having "poor personality organization." 

Heath combined these two groups into one Homogeneous, "high" 

group and one homogeneous "low" group. 

There were many and varied tests and other assessments 

used on these subjects. Scores on two self-rating person-

ality scales, the Bernreuter Personality Inventory and the 

Minnesota Multiphasic Personality Inventory, were available 

on these men from their freshman years. Most of them had 

also previously taken the Strong Vocational Interest Blank 

and the Allport Vernon Test of Values. 

Each subject was seen individually for a total of five 

to six hours, during which time he took several tests and 

responded to questions relative to his family, life history, 

and current problems. Two projective measurements, the 

Rorschach and the Thematic Apperception Test, were adminis-

tered, as well as two other especially designed tests to 

assess the degree of efficiency or disorganization shown by 

each man when confronted with contrived information that 

was intended to be disturbing* 

To measure self-image and social self—image# Heath (14) 

developed a rating scale consisting of thirty bipolar traits 
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that were described by adjectives selected from the Gough 

Adjective Check List and that have been reported in the 

literature as the adjectives most appropriate to describe 

mature and immature people. The self-image was based on 

rating as each man saw himself, while the social self-image 

was based on each man's rating of how he thought he would 

be rated by "a group of faculty and students." 

Ten months after the self and social self-rating were 

obtained, this same instrument was used to obtain ratings on 

each man from four faculty and student judges who had earlier 

reported knowing one of the subjects quite intimately. 

Median judge ratings were used to represent each man's score 

as he was seen by others. 

Heath reports that test data presented the most mature 

men as having strong theoretical and abstract interests as 

well as intimate affiliations with other people. Most of 

them had a good integration of mind and heart. While they 

enjoyed thinking for its own sake and for its utilitarian 

values, they also enjoyed friendly and loving responses with 

other people. Test data also presented the most mature men 

as being characterized by reflective control of their con-

duct and also able to make constructive use of both adaptive 

imagination and of regressive-type behavior. As compared 

with the least mature, they were more rationally controlled 

and more spontaneous. 
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On the personality self-ratings the most mature men, 

as a group, when compared with the least mature, described 

themselves as less disturbed by threatening experiences, 

more personally competent and self-directing. The most 

mature also appeared to be more attracted to other people 

and to have deeper emotional commitments with a few men and 

women. 

Concerning self-image, the more autocentric orientation 

of the immature men was further revealed in the fact that 

they had very inaccurate self-images as measured by differ-

ences between their own self-ratings and the ratings by 

others on the same traits. In contrast, one of the most 

marked characteristics of the mature men was a relatively 

high agreement between how they regarded themselves and how 

they were regarded by others. 

Interview data showed further contrasts between the 

mature and immature men. Two of the major characteristics 

of the immature men were their lack of positive goals for the 

future and their compulsive concern with their own inner 

psychological stresses. In reference to plans for the future, 

most of the mature men revealed high aspirations both for 

their own personal fulfillment and for making some kind of 

genuine social contribution. Most of the mature men referred 

to personal problems but the focus was primarily on coping 

with external demands rather than inner conflicts. 
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In 1973 Knight (19) released her study involving ten 

self-actualizing people who had their growth-oriented 

motivations and feelings about truth, beauty, goodness, and 

peak experiences analyzed. Five female and five male sub-

jects were selected based on the objectively describable and 

measurable characteristics of Maslow's self-actualizing 

people- Shostrom's POI was administered to each subject to 

substantiate that they were in the process of self-

actualizing. The subjects'ages ranged from thirty-three to 

sixty. They completed the Knight Questionnaire to provide 

written data on their personal lives. The Relationship 

Inventory was given by the subjects to three professional 

peers, friends or family members to determine how each 

person perceived his relationship with the self—actualizing 

subject. 

The analysis of the data provided the basis for the 

following conclusions (19). 

1. Self-actualizing individuals have motivations that 

are growth oriented with a need to be involved with family, 

teachers, peers, professional colleagues, and friends. 

2. Self-actualizing individuals'peak experiences 

effect changes in their perception of others and of them-

selves . 

3. The POI substantiates that the individuals selected 

as self-actualizing subjects have attitudes and values of a 

self-actualizing person. 
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Further findings indicated that the self-actualizing 

subjects had above average education, good health, and that 

their present positions were in the helping professions. 

The significant individuals in their lives ranged from their 

spouse to Ghandi. Their interests centered around music, 

books, and human relationships. 

No personality studies could be found of outstanding 

"normal" personalities in Iran. However, in 19 75, Arasteh 

(3) published Toward Final Personality Integration. Arasteh, 

an Iranian, has studied both in America and Iran and is 

presently on the faculty of George Washington University 

Medical School in Washington, D. C. His book tackles the 

monumental task of understanding the fully functioning human 

being from a cross-cultural basis—interweaving the Western 

and Eastern cultures. Believing that insight into the nature 

of fully integrated individuals can greatly increase the 

knowledge of the psychology of the mature man, he states, 

The state of optimal personality growth, regard-
less of time, place, and the degree of culture, shares 
the same characteristics. All people have adopted 
the same goal of experiencing final integration, and 
moreover, the methods they use are similar. The name 
makes no difference: it is the experience which is 
the same. Under this assumption, the concepts of 
East and West (basically cultural products) vanish 
and have no validity in the mature state (3, p. xiii). 

In discussing final personality integration and ways of 

attaining the trans-cultural state, Arasteh (3) acknowledges 

that ideally, if men were born in a mature and healthy 

society, that sane community could contribute to their 
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pattern of growth. Such a community would meet everyone's 

basic needs while at the same time its flexibility would 

promote the individual's final growth. He could become aware 

of social reality and find himself related to all, trusting 

others and relating to them by self-esteem, love, and 

creative effort, thereby bringing about a gradual transcendent 

change in character which would be transferred to the next 

generation. However, history shows that the ideal culture 

does not exist. Usually societies have lacked external 

institutional security, a social order, a transcending social 

ego based on man's total situation, and a social organization 

for making further growth possible. Furthermore, man's 

situation, especially his insecurity, has always compelled 

him to retain inadequate means of security (tradition) until 

he was ready for a greater awareness of himself. 

A number of factors may provide a shock instigating 

existential awareness,according to Arasteh (3). These are 

(a) a critical ego, (b) awareness of the partiality of the 

social self, (c) early intellectual growth, (d) accidently 

finding oneself in a quest situation, (e) being in a situa-

tion in which power, wealth, and fame may lose their security 

value, and (f) a traumatic experience such as the loss of a 

loved object. Therefore, if an adult, after absorbing his 

culture, happens to experience man's existential dilemma, 

which he has ordinarily ignored because of his social life 

style, he may visualize himself within the cosmos, within 
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history, and within the realm of man's destiny. He then 

feels the inadequacy of his social values and attains a new 

identity crisis. It begins with the devaluation of values, 

separation, detachment, and disintegration, ending in 

reintegration with all, hut only after the individual has 

passed through an emotionally painful but at the same time 

comforting experience. When the state of an integrated 

individual is measured in respect to cultural reality, the 

fully integrated personality gains insight into the motives 

creating various cultural realities, but at the same time 

he has two impressions about the reality of the cultural 

world. The socio-cultural realities which exist seem mean-

ingless, valueless, and arbitrary in comparison to his state. 

Yet, he can also appreciate how these meaningless contribu-

tions are meaningful and necessary in previous states and in 

the life of others. 

Studies Supporting Diversity of the 
American and Iranian Cultures 

The following studies point up the divergency in the two 

cultures, American and Iranian, and would tend to support the 

hypothesis that if American "highly chosen1' and Iranian "highly 

chosen1' students have commonalities they may be due to person-

ality variables. 

A cross-cultural survey based on UNESCO studies (UNESCO's 

East-West Major Project) by Eide (13) reports on the role as 

culture carriers of students from the East who have studied 
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in the West. The data, collected in 1963, in the form of 

interviews with a stratified random sample of male students 

who had returned and taken up work in their homeland after 

two or more years of study abroad, includes students from 

the Eastern countries of the United Arab Republic, Iran, and 

India. The studies were carried out by local research 

institutes, and the interviewers were all nationals of the 

countries concerned. As such, the interviews have been free 

from cross-national hostility, humility, respect, and such 

feelings as arise from rank differential. 

One section of the study is of particular importance: 

comparisons between Iran and Western countries. Three ques-

tions relating to the student's comparative assessment of 

the situation in Iran and in his former host country were 

investigated. In the first question the student was asked 

to say what, in his opinion, were the most significant differ-

ences between the two countries. In the second and third 

questions he was given a list of qualities, some positive and 

some negative, and asked to say which were the most character-

istic of the people of (a) his host country and (b) in Iran. 

Sixty-eight per cent of the students considered social life 

and norms to be the most characteristic difference. Table I 

shows the frequency with which the different qualities were 

attributed to Iranians and Westerners respectively (13, p. 150) 

These students definitely view their culture as quite differ-

ent from the Western culture. 
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TABLE I 

COMPARISONS OF IRAN AND WESTERN COUNTRIES 
MADE BY IRANIAN STUDENTS 

Westerners 

Practical (clever, ingenious) 81% 
Hardworking 74 
Progressive 69 
Domineering . 60 
Conceited 60 
Intelligent 51 
Self-Controlled 49 
Generous 17 
Backward 2% 

Iranians 

Intelligent 86% 
Generous 82 
Backward 78 
Conceited 60 
Domineering 43 
Progressive 37 
Practical 26 
Self-Controlled 21 
Hardworking 20% 

One of the most noticeable differences between Iranians 

and Americans is the family structure according to Gulick 

(15). The majority of Americans are members of nuclear 

families and the majority of Iranians are members of extended 

families. The "ideal marriage" in Iran would consist of 

first cousins,whereas in America this match would be discour-

aged. Iranian men by Moslem tradition have been allowed to 

legally be married to four women at any one time. Recently 

legislation was passed that requires the first wife to give 
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her consent before other wives may be taken. Iranian men 

may also contract "temporary religious marriages" at will. 

The termination of these marriages is decided upon before 

the marriage begins—usually lasting a year or two. Sub-

mission to the will of the extended family group in Iran is 

considered the norm, and major decisions concerning who to 

marry, where to live, what job to take, and whether to attend 

the university or not are often group-made in Iran. Of 

course, legally, Americans must remain monogamous, and 

traditionally they are taught to make major life decisions 

somewhat independently. 

Bahador (5) makes a strong case for vast diversity 

between the two adolescent cultures. He points out differ-

ences in intellectual development, marriage, moral values, 

physical development, recreation, sex, and religious factors. 

For example, there are no co-educational schools in Iran until 

a student reaches the university level. Boys and girls are 

kept apart as much as possible and dating is not permitted. 

Girls are often covered with a long, flowing veil called the 

"chador." After the two family groups have arranged a 

marriage and the first ceremony takes place,the couple may 

date. This first betrothal is considered legal and binding; 

however,the couple will usually wait to live together until 

they know each other and are ready for the second ceremony. 

Traditionally the husband will be several years older than 

his wife. Because he is expected to provide a home and have 
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a large amount of money set aside for the bride in case of 

divorce, the groom is usually well past thirty. The bride 

is usually in her early teens. A decade ago it was not 

unusual for a bride and groom to meet for the first time on 

their wedding day. 

Arasteh (2) reports on a survey that he completed con-

cerning Iranian youth in the book, Faces of Persian Youth: 

A Sociological Study. Two of his case studies concern 

"Rajhanen" and "Sema." Rajhanen represents traditional 

Persian youth with an arranged marriage to an older man and 

her eventual divorce. Sema, on the other hand, is presented 

as a career-minded "old" woman at the age of twenty-five. 
i. 

Other differences can be observed in the Iranian and 

American cultures in Vieille's (5) writing in Diogenes. His 

"Birth and Death in an Islamic Society1' is based on research 

in rural Iran. He points out how highly valued a "boy child's" 

birth is. The woman gains admittance to adult society when 

she produces a male. She is never secure in fact until she 

gives birth to a son. She knows that she will be divorced or 

another wife will be taken by her husband if she fails to 

bring forth the highly valued son. By Moslem law a son 

inherits two parts to a daughter's one part upon the death 

of the parents. Vieille writes that there is a distinct and 

inferior subculture of women in Iran that is interrelated 

with high fertility and infant mortality in rural Iran. 
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Finally, Hofstede (16) points up some differences between 

Iranians and Americans in his study concerning international 

typecasting. He believes that while certain characteristics 

may not apply to everyone within a particular group, cultures, 

like individuals, do seem to have distinctive personality 

traits. By the same token, they may also have collective 

sets of values. 

Hofstede represents the European Institute for Advanced 

Studies in Management in Brussels, Belgiurri and Fontainebleau, 

France, and Lausanne, Switzerland. At his request, 372 

middle-level managers, who represented forty different 

countries, completed the English version of the two value 

scales measuring attitudes toward their work and toward society 

in general. Hofstede subsequently excluded from his compari-

sons all countries having fewer than seven representatives, 

leaving fifteen cultural groups—85 per cent of his sample— 

for analysis. On the basis of the survey, Hofstede says that 

Japanese and Iranians value orderliness more than any other 

group. Conversely, Americans value conformity the least. 

While Iranians demonstrated a deep appreciation for conformity, 

Americans valued personal recognition more than all other 

groups. 

Clustering the groups on the basis of similar data into 

five general groupings—Nordic, Germanic, Anglo, Latin, and 

Asian (Iran, Japan and India)—Hofstede compared his findings 

with those for college students, using one of the same surveys. 
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Except for the fact that managers scored higher on leader-

ship and lower on benevolence than did students, the two 

samples held most of the same values within cultural groups. 

Acknowledging that these results are limited to espoused 

values rather than actual behavior, Hofstede nevertheless 

feels that they point out the differences between culture 

groups. The managers, he believes, probably have more 

cosmopolitan viewpoints than their compatriots back home. 

Summary 

Three important considerations must be discussed before 

an integrated summary description of outstanding American 

personalities can be gleaned from the literature. First, 

according to Bonney 

There is no one type of person that is universally 
liked or respected, or that always meets any stated 
criterion of high level personality functioning. As 
situations vary from classrooms, to playing fields, 
to church groups, and to military units, there are 
some differences in the kinds of personal qualities 
and capacities that are generally respected. One's 
value to others can never be explained simply in 
terms of his individual traits. The explanation 
always lies in the quality of interactions between 
his personal assets and skills on the one hand, and 
the desires and expectations of a particular group 
on the other. It is the effective matching and 
integration of individual contributions and group 
needs that is significant—not primarily what is 
in the individual or in the situation, taken 
separately (2, p. 78). 

Secondly, when discussing syndromes of outstanding 

personalities, there will always be exceptions to the rule. 

Finally, to best understand these healthy individuals 
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specific values placed on their traits from any given frame 

of reference should be suspended. They have, in fact, 

integrated opposing kinds of traits into their personalities. 

The following summary statements can be made. The "high 

normal" individuals are autonomous—see themselves as having 

power, being the cause of their life situation rather than 

the effect. They are willing to take responsibility for 

their decisions and actions and at the same time believe they 

can change those parts of their lives that are creating dis-

comfort. They are not passively waiting for some external 

force to come along and magically make "everything right." 

They do not practice self-sacrifice but work to make condi-

tions better for both themselves and other people. 

Psychologically mature individuals tend to have about 

the same number and kinds of stresses that other people 

experience. Positive feelings are not determined by the 

lack of personal stresses, anxieties and unhappiness but by 

the presence of psychological assets and self-actualizing 

motivations. 

Healthy individuals are actualizing all of their 

potentials to a marked degree. They are approaching their 

outer limits in their work-oriented experiences, they are 

pushing for open, intimate, sharing interpersonal relation-

ships with a few chosen loved ones, they are exercising their 

option for having fun, and they also pursue the individual 

quiet part of their nature. 
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They, on the other hand, are not necessarily more or 

less creative than other people. They are not more or less 

bright, attractive physically, wealthy, or gifted in some 

special manner than is the normal population. 

In summary, the few studies that could be found concern-

ing cultural and personality studies of Iranians tended to 

highlight the divergence of the two cultures. Definitely 

more differences than commonalities were noted in these 

reported works. 
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CHAPTER III 

DESIGN OF THE STUDY 

This study consisted of three phases. The first phase 

was concerned with identifying a "frequently nominated" group 

and an "infrequently nominated" group of University of Isfahan 

students based on the social criterion of "outstanding 

personality development," During the second phase of the 

study a variety of instruments was administered and data 

gathered to determine whether or not the "frequently nominated" 

group and the "infrequently nominated" group could be reliably 

differentiated. The final phase consisted of comparing and 

contrasting the Iranian university students identified as 

outstanding personalities with American university students 

identified as outstanding personalities. This chapter is a 

description of the design of this study. 

Organization of the Study 

In organizing the study the initial step was to secure 

permission from the proper authorities to carry out a study 

using University of Isfahan students. A brief description 

of the study was presented to the Chancellor of the Univer-

sity of Isfahan. A more detailed description of the study 

was then presented to the University of Isfahan Research 

Committee and a request was made for the official university 
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translator to make the necessary translations. Permission 

was received to use as subjects any students who would 

volunteer to be subjects. 

The next step consisted of presenting the study briefly 

to professors and asking their permission to use their 

classes as subjects if the class members would agree to take 

part. Professors from every department in the university 

were approached and asked to briefly explain the study to 

their classes, stressing the necessary involvement and time 

to be spent during two successive spring and fall semesters. 

Finally the class was asked to commit themselves to the 

study for the present scholastic year. Thirteen professors 

and classes were approached: ten professors and their intact 

classes agreed to take part as subjects in the study. 

Research Setting 

The research was carried out in the University of 

Isfahan, Isfahan, Iran. Isfahan, the second largest city in 

Iran, is a metropolis in central Iran. The University 

enrollment in the academic year 1972-1973, the year data for 

this study were collected, totaled 4,108 (3,202 males and 906 

females). The University had a School of Medicine, School of 

Pharmacology, School of Education, School of Letters and 

Humanities, School of Science, and School of Nursing. Students 

gained admittance into the various schools by taking a national 

examination administered and designed by the Department 
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of Higher Education, Ministry of Education. Any student 

from city or village was eligible to take the examination 

if he had completed high school. The students making the 

highest scores were offered admission to the School of Medicine; 

the second level of scores gained admittance to the School of 

Pharmacology, and so forth as the various schools were rated. 

Students could decline or accept the opening presented to them. 

However, less than 10 per cent were offered admittance to any 

school. Students were permitted to take the examination 

repeatedly if they had been previously rejected. Likewise, 

they could take the examination again if they wanted to change 

their school. 

Selection of Subjects 

The sociometric procedures outlined by Bonney (3) to 

identify a "high normal" and "low ttormal" group of students 

were followed in selecting the University of Isfahan "frequently 

nominated" and "infrequently nominated" students. Initially, 

an appointment was made with each of the ten professors and 

their classes to begin the selection process. 

The examiner and two assistants met with each of the ten 

intact classes. Speaking in the Persian language, one of the 

student assistants briefly outlined the procedure to be 

completed during the one hour class period. Each student 

received a class list of the students' names in his class and 

a separate sheet in the Persian language with the following 

instructions: 
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1. Write an N by five students' names on the class 

list whom you consider to be outstanding in personality 

development. 

2. Write an F by any person's name on the class list 

whom you consider to be your friend or would like to be your 

friend. (Friend is defined as someone you associate with 

and are involved with on an intimate basis—visit in his 

home, eat with him, share with him, etc.) 

The professor of each volunteer class also selected five 

students' names from his class list whom he considered to 

be outstanding in personality development. 

Using the data obtained from the class members and the 

professors, two groups were selected: the "frequently nomi:̂  

nated" and the "infrequently nominated." The number of nomi-

nations each class member obtained was tallied. The upper 12 

per cent of each class was designated as "frequently nominated" 

and the lower 12 per cent of each class was designated as 

"infrequently nominated." According to Bonney (4), 12 to 15 

per cent is the accepted upper and lower bracket limits for 

this type of sociometric study. Two to four members of each 

of the ten classes were selected as "frequently nominated" 

and two to four members of each class were selected as 

"infrequently nominated," depending on the total number of 

class membership. Class membership ranged from a high of 

thirty-five to a low of nineteen for a total of 270 students 

in the ten volunteer classes. Selection procedures were 
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completed in a six-week period. Absent class members were 

asked to carry out the procedure on an individual basis. The 

same graduate assistant who had worked with the intact classes 

assisted in the selection with the individuals who were absent. 

After all the classes had completed the procedure, the total 

number of "frequently nominated" students was thirty-one and 

the total number of "infrequently nominated" students was 

thirty-one. During the initial stage of the study, however, 

one "frequently nominated" and one "infrequently nominated" 

student dropped out of the study, bringing the total to thirty 

in each group. 

Description of Subjects 

In the University of Isfahan a student is admitted as 

a part of an intact class, and all members of this class 

will have the same schedule for the semester. Therefore, the 

students are more knowledgeable of one another than an 

American group of students would be. This fact is signifi-

cant because sociometry was used as a method of identifying 

the two groups of subjects. 

Subjects involved in the study represented the following 

departments within the University of Isfahan: Education, 

Psychology, Foreign Languages, Medicine, Nursing, and Natural 

Science. All of the subjects had been classmates for at 

least four semesters with the exception of the ̂ medical 

studentŝ  and the nursing students, who had been classmates for 
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a school year. The age range of the subjects was twenty-one 

to forty-one. There were thirteen females and seventeen males, 

representing sophomore through senior classes of "frequently 

nominated" students: there were nine females and twenty-one 

males,representing sophomore through senior classes of 

"infrequently nominated" students. Table II and Table III 

provide additional information on the subjects. 

Instruments 

The instruments used in this study were selected so 

that (a) reliable differentiations could be made on the 

"frequently nominated" and the "infrequently nominated" 

University of Isfahan students, (b) comparisons could be made 

with Bonney's (4) North Texas State University "high normal" 

studies, and (c) administration could be carried out in the 

Farsi language. The instruments selected were the same or 

similar to those instruments a review of the literature showed 

most often were selected when comparisons were made between 

the upper and lower brackets of a "normal" population (3, 4, 

11, 14, 18). Furthermore these instruments were designed for 

use with college or adult populations. 

Edwards Personal Preference Schedule 

The Edwards Personal Preference Schedule (hereafter 

referred to as the EPPS) is a self̂ -rating personality 

inventory- developed as a .means of assessing the strength of 

fifteen relatively independent normal personality variables. 



55 

TABLE II 

UNIVERSITY OF ISFAHAN SUBJECTS' MAJORS 

School Number in Class Highs Lows 

Education Majors 
One Senior Class (Day) 25 3 3 
One Junior Class (Day) 28 3 3 

Psychology Majors 
One Senior Class (Day) 33 4 4 
One Junior Class (Day) 25 3 3 

Foreign Language Majors 
One Junior Class (Day) 19 2 2 
One Senior Class (Day) 20 2 2 
One Senior Class (Night) 35 4 4* 

Natural Science Majors 
One Junior Class (Day) 34 4 4 

Medicine Majors 
One Sophomore Class (Day) 24 3** 3 

Nursing Majors 
One Sophomore Class (Day) 27 3 3 

*One Foreign Language Major dropped out: of school 
about half-way through the data gathering period. 

**One Medicine Major only completed the initial Demo-
graphic Data Questionnaire. He was a member of the Iranian 
Army and explained that his Commander had requested that he 
not take part in the study. 

Having been used as a research instrument for more than 

twenty years, a vast body of data has been gathered on the 

instrument. The author (9) states that one of the original 

research problems was to determine whether certain of the 

personality variables would differentiate among groups in 
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TABLE III 

CITY OF BIRTH OF SUBJECTS 

"Frequently Nominated"* "Infrequently Nominated"** 

Number Birth City Number Birth City 

1 Ahvaz 3 Abadan 

1 Aligoudorz 1 Aligoudarz 

1 Austara 1 Bagdad, Iraq 

1 Burojan 1 Bam 

1 Fars 1 Carmahal 

1 Hamadan 1 Habaked 

11 Isfahan 5 Isfahan 

1 Kerman 1 Karabala, Iraq 

2 Kermanshah 2 Kermanshah 

1 Khoramshahr 2 Khorra 

2 Naein 2 Mashad 

1 Niviz 2 Najafabad 

1 Shiraz 2 Qom 

1 Sharacard 1 Sanadar 

4 Tehran 1 Shiraz 

1 Sorey 

2 Tehran 

1 Yazd 

*This group included 17 males and 13 females. 

**This group included 21 males and 9 females. 
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different occupations or between successful and unsuccessful 

individuals in a given group. The EPPS was chosen to deter-

mine if certain expressed needs could reliably differentiate 

between the "frequently nominated" and the "infrequently 

nominated" University of Isfahan students. 

The EPPS yields scores on the following fifteen trait 

variables: Achievement, Deference, Order, Exhibition, 

Autonomy, Affiliation, Intraception, Succorance, Dominance, 

Abasement, Nurturance, Change, Endurance, Heterosexuality, 

and Aggression. This content represents an important cross-

section of normal interpersonal dynamics. Each of the 

fifteen personality variables in the EPPS is paired twice 

with each of the other variables. If, in each of the com-

parisons, the subject has chosen the statement for a given 

variable as being more characteristic of himself than the 

statements for the other variables, his score on this 

particular variable would be twenty-eight. This is the 

maximum score that can be obtained for any given personality 

variable. In order to obtain a score of zero for any given 

variable, the subject would always have to regard the state-

ments for this variable, in the twenty-eight comparisons in 

which it appears, as being less characteristic of himself 

than the paired statement for the other variables. 

In determining whether a particular score, within the 

range of scores from zero to twenty-eight, for a given 

variable is high or low, normative data have been developed 
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for two groups of subjects: college students and adults 

who were household heads in the United States. The college 

sample was composed of high school graduates with sorae 

college training. The sample consisted of 7 49 college women 

and 760 college men. Percentile norms were established for 

men and women on each of the personality variables in rela-

tion to their raw scores. 

Split-half reliability coefficients were also determined 

for the fifteen personality variables. These coefficients 

were obtained by correlating the row and column scores for 

each variable over the 1,509 subjects in the college norma-

tive group. The internal consistency coefficients, corrected 

by the Spearman-Brown formula are .70 or above with the excep-

tion of two in the .60 to .69 range. The highest is .87. 

Test-retest reliability coefficients are based upon the 

records of a group of eighty-nine students who took the EPPS 

twice with a one-week interval separating the two administra-

tions. These stability coefficients range from a low of .74 

to a high of .88. The intercorrelations of the variables 

are, in general, quite low. The largest is .46 between 

Affiliation and Nurturance. The next largest is -.36 between 

Autonomy and Nurturance. The low values of the intercorrela-

tions indicate that the variables being measured are rela-

tively independent. Euros (6) points out that there is no 

evidence that the EPPS does not have some predictive validity. 
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Iranian norms have not been published on the EPPS.though 

the examination was translated into Farsi by M. Nowparsant. 

Raw scores on the individual trait variables were sufficient 

to make comparisons between the "frequently nominated" and the 

"infrequently nominated" groups since the purpose of the study 

was to reliably differentiate between the two groups and not 

to compare them to any norm for their population. 

Demographic Questionnaire 

A Demographic Questionnaire (see Appendix A) was adminis-

tered to obtain some basic descriptive data. One of the 

purposes of the study was to present a summary of the most 

striking and consistent findings on personality development 

of the "frequently nominated" group of University of Isfahan 

students and compare and contrast these findings with Bonney's 

findings on "high normal" North Texas State University 

students. Questions 1, 2, 3, 5, 7, 8, and 16 were included 

so that direct comparisons could be made with Bonney's "high 

normal" North Texas State University students. A second 

purpose of the study was to determine whether or not "frequently 

nominated" and "infrequently nominated" University of Isfahan 

students could be reliably differentiated on stressful life 

events. Questions 4, 6, 9, 13, 14, and 15 were chosen 

because these areas have been given a numerical "stress score" 

bys Holrties and Rahe 1121 on their Social Reatdjustment Rating 

Scale. Questions 1Q, 11, and 12 were asked to discover the 
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geographical range of the subjects. Finally questions 17 and 

19 were chosen because of specific sociological practices in 

Iran pertaining to the extended family. Traditionally in Iran 

the first born, particularly if the child is a son, is given 

more honor, responsibility, and attention. These questions 

were chosen to determine if birth order had any effect on being 

a member of the "frequently nominated" or "infrequently nomi-

nated" group of University of Isfahan students. 

Social Readjustment Rating Scale 

Rahe and Holmes' Social Readjustment Rating Scale (SRRS) 

was used to compare "social stress" experienced by the 

"frequently nominated" and the "infrequently nominated" sub-

jects as determined by data obtained from their Developmental 

Essays and Demographic Data Questionnaire. Questions concern-

ing the impact of social stress on self-actualizing individuals 

have been raised by Bonney, Friedman, and Arasteh. Bonney 

states, "Data from the interviews, content analysis, and 

certain self-rating scales are consistent in showing that many 

of the 'highs' had been beset since childhood with numerous 

sources of psychological stresses. . . . Being 'high normal' 

does not mean being free from internal or external conflicts" 

(4, p. 25}. He concluded that the "highs" and "lows" 

had about the same number and kinds of stresses. Friedman 

C10J predicted that "outstanding" personalities encounter 

more stress than do most other people. Arashteh believes that 
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the "fully functioning" person must go through a personality-

disorganization that might appear stressful to others. He 

states "in deliberately adopting the art of rebirth one swings 

in the direction of suffering; in forced suffering one stands 

against it" CI, p. 76). Could the University of Isfahan 

"frequently nominated" and "infrequently nominated" subjects 

be reliably differentiated on experienced social stress? 

The SRRS was developed and used in the following manner. 

Rahe and others (19) analyzed the occurrence of life-change 

events in certain patients and found that a similar cluster-

ing of events appeared in the two years preceding the onset 

of a variety of diseases. These authors further attempted 

to determine if a more clear and predictable relationship 

between these life-change events and disease onset could be 

obtained if the events could be individually weighted in 

terms of the amount of readjustment they required. They 

identified forty-three unique life event items including 

marriage, family constellation, occupation, economics, 

residence, group and peer relationship, education, religion, 

recreation and health. Some events were socially undesir-

able: some were socially desirable. However, all life 

events had one common theme: the occurrence of each usually 

evoked or was associated with some adaptive or coping behavior 

on the part of the involved individual. For example, Death, 

of Spouse was the first life-change event listed. The 

emphasis on the SRRS is how much, social readjustment is 
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necessary when this event occurs in someone's life. Psycho-

logical meaning, emotion, or social desirability is not 

important: change from the existing steady state is. In 

order to quantify the readjustment required by the forty-

three life-change events, Holmes and Rahe sought the opinions 

of 394 subjects, using a Social Readjustment Rating Ques-

tionnaire containing items to be scaled. One item had been 

arbitrarily selected and assigned a numerical value. The 

subjects were asked to compare each of the other forty-two 

items in turn with the item that had been assigned a 

numerical value. They were to determine numerically whether 

its required social readjustment was proportionally greater 

or lesser than that of the item assigned a numerical value. 

The arithmetic mean score derived for each item served as the 

number identifying the magnitude of change in adjustment 

required by the life event. In sixteen comparisons of mean 

item scorings of groups different in age, sex, marital status, 

education, social class, generation American, religion, and 

race, the range of correlation coefficients, Pearson's r, 

was .820 to .975—the average being .945. Spearman's rank 

order correlation coefficients were almost identical. 

Rahe (19) compared life changes scaling results in 

terms of their rank ordering between seven different cultural 

and American subculture groups. Using the .0005 level of 

confidence, the overall coefficients of correlation between 
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individual groups ranged between +0.629 and +0.943. Rahe 

states, "It is apparent that despite many cross-cultural 

differences, similarities between twentieth century cultures 

are far more pronounced" (19, p. 191). One of the cultures 

included in the study was that of Japan. Rahe writes, 

The present study has demonstrated that 
American and Japanese attitudes toward certain 
life events are significantly concordant.. This 
remarkable consensus about common life events 
was obtained in spite of the obvious cultural 
differences, one embedded in the democratic 
Western ethic of internalized Christian moral 
values and the other in a particularistic, 
hierarchical system emphasizing family-oriented, 
externally sanctioned rules of ethical conduct 
(20, p. 233). 

Komaroff and others (15) did a comparative study of 

Negro, Mexican, and white Americans using the SRRS. The 

study demonstrated two main points: (a) the apparently 

sophisticated intellectual task of quantifying life-change 

events can be executed with significant consistency by a 

population of academically unsophisticated and particularly 

illiterate people, and (b) the Negro, Mexican, and white 

Americans established the same general hierarchy of change 

for the forty-three items of the SRRS. 

Essays on Developmental History 

Essays written by the subjects concerning their develop-

mental histories were chosen as still another way to gather 

data about the "frequently nominated" and the "infrequently 



64 

nominated" students. Bonney used both essays and interviews 

as a way of arriving at differences between the North Texas 

State University "highs" and "lows." One of Bonney's stated 

purposes in his "Descriptive Study of the Normal Personality" 

was to "emphasize the importance of determining a person's 

subjective evaluation of objective events as a necessary 

basis for assessing the significance of these events on his 

mental health" (3, p. 256). The importance of this emphasis 

is supported by McQuitty's studies (17) with self-rating 

instruments in which answers to subjective items were better 

correlated with total indices of psychological well being 

than were objective items. 

Because of the language problems associated with cross-

cultural studies, it was decided to dispense with interviews 

and ask the subjects to write essays in their native language. 

The areas of focus as suggested by Bonney (3) were Family 

Life, School Life, Friendships, Influences on My Life, Goals, 

and Significant Problems in My Life. 

Collection of Data 

The data were collected in the following manner and 

sequence from the sixty "frequently nominated" and "infrequently 

nominated" subjects with the aid of research assistants. All 

data were obtained from the "frequently nominated" and the 

"infrequently nominated" subjects on an individual class, basis. 
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This meant that the data were collected from groups number-

ing no more than eight; however, most of the data were 

collected from groups of two. Small group collections of 

data were superior for a variety of reasons: (a) Because 

of the language problems small groups could be better 

assisted. (b) Standardized procedures could be more easily 

adhered to and checked on in small groups. (c) Because of 

the nature of the self-report study and because none of the 

subjects had ever been involved in a research project with 

a foreigner, it was especially important to gain respect, 

rapport, and a commitment from the subjects to complete the 

project. This could best be done in a small group where 

questions could be answered promptly and personal knowledge 

would alleviate anxiety. 

Session I. Session I was completed in one hour for 

each of two subjects. The first half hour of the session 

was spent in creating rapport and explaining in a general 

outline in the Persian language what would be expected of 

the subjects during the four sessions scheduled for the two 

school semesters. The second half hour was used to adminis-

ter the Demographic Questionnaire in the Persian language 

in an interview format. The answers were recorded. 

Session II. Session II was completed in two hours for 

each, intact class, The EPPS vgas administered using standard" 

ized instructions. 
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Session III. Session III was completed in one and a 

half hours for each group of two subjects. The first half 

hour of the session was devoted to training the subjects in 

the skill of essay writing that would be most useful in gain-

ing needed information. A Iranian psychologist, a graduate 

of the University of California at Los Angeles, gave the 

subjects a short training period on the kind of writing that 

would be most helpful. A model paragraph was written in the 

Persian language on the chalk-board as he explained that 

generalizations were not desired, but specific examples of 

happenings and feelings were needed. He gave specific 

examples of undesirable sentences—my childhood was okay— 

my goal has always; been to be successful—everybody needs 

friends. He then explained how the subjects could make 

these types of sentences more meaningful—what does okay mean 

to you, give some specific incidjents that you recall, what 

does successful mean to you, how will you know when you have 

become successful, what experiences do you recall in relat-

ing to your friends. The subjects were then given paper and 

the following directions. 

Please write an essay on the following topics: Family 

Life, School Life, and Friendships. Write whatever you 

feel is relevant and significant to your present personality 

development. Examples: of feelings and events are desired. 
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There is no correct information, so feel free to write what-

ever is important as it relates to your experiences. 

After each of the two subjects had written a paragraph, 

it was inspected by the trainer. Reinforcement was given to 

those who were being specific, and encouragement to those who 

were too general by saying could you explain why, tell me more, 

what else? The remainder of the session was spent by the 

subjects in completing their essays with no further comments 

by the trainer. 

Session iy. Session IV was completed in one hour for 

each group of two subjects. The subjects were given paper 

and the following directions. Please write an essay on the 

ôllowijig topics; Influences on My Life, Goals, and Signifi-

cant Problems in My Life. Write whatever you feel is relevant 

and significant to your present personality development. 

Examples of feelings and events are desired. There is no 

correct information so feel free to write whatever is impor-

tant as it relates to your experiences. 

Qualifications of Raters 

The content analysis of the Development Essays was com-

pleted by three raters operating independently of each other 

after the training session. The male Iranian rater is a 

neuropsychiatrist who graduated from the University of 

Isfahan School of JJedilcine. He completed psychiatric 

residency at the University of Texas Health Service Center 



68 

in San Antonio, Texas. He is serving as Chief Resident of 

Neurology at Baylor College of Medicine and has lived in 

America for five years. 

One female American rater is a candidate for a doctorate 

in counseling at North Texas State University, Denton, Texas. 

She lived in Iran for three years,where she was employed by 

the University of Isfahan as an Assistant Professor of Psychol-

ogy and Education. She is presently serving as a Consultant-

Therapist for emotionally disturbed students and their 

families in the Spring Branch Independent School District, 

Houston, Texas. 

The other American female rater is a candidate for a 

doctorate in special education at the University of Texas, 

Austin, Texas. She holds Bachelors' and Master's degrees in 

Education, Emotionally Disturbed, from Syracuse University 

and the University of Texas. She is presently serving as 

Director of Secondary Special Education, Edgewood Independent 

School District, San Antonio, Texas. 

Training of Raters 

Raters were trained after the following steps were 

completed: 

1. Consulting with Merl Bonney on content analysis pro-

cedures used for "Interrelationships Between Content Analysis 

and Personality Self-Ratings in Studying High and Low 

Normality in a College Population." 
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Thorough studying of the following content analysis 

recognized texts: Carney, Content Analysis; Budd, Content 

Analysisy Dollard and Auld, Scoring Human Motives, A Manual; 

Jahoda and others, Research Methods in Social Relations. 

2. Constructing Pre- and Post-Content Analysis Informa-

tion Tests using the above mentioned texts. 

The raters were trained in the following manner. 

1. A pre-test on content analysis was given to each 

rater (Appendix B). Incorrect responses were noted and 

used as study guides. 

2. Chapter summaries (5, 7, 8, 14, 16) were given to 

each rater to read based on the following topics: Defining 

Content Analysis, Content Analysis as an Analytic Intrastruc-

ture, Training of Coders, The Art of Using Content Analysis, 

Cross-Cultural Models, Categories, Counting and Utilizing, 

and Reliability and Validity. 

3. Following a two-week study period, the raters were 

involved in a content analysis discussion group meeting. 

Questions were raised and answered in a seminar type setting. 

At the end of the meeting the content analysis post-test was 

administered on which the raters scored 100 per cent. 
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Procedures for Analysis of Data 

Content Analysis Categorization 

The categories for the content analysis were created 

in the following manner. All sixty Developmenta1 Essays of 

the "frequently nominated" and "infrequently nominated" 

students were read, categorizing each sentence under specific 

headings that, were derived from the reading. This procedure 

is designated by McGrandhan (.16) as a posteriori analysis, in 

contrast to _a priori, analysis^ which requires that categories 

be set up in advance. McGrandhan points out that the a priori 

type of analysis has advantages in simplicity and reliability, 

but that the a posteriori procedure tends to provide more 

informative results. This itreading and categorization resulted 

in 112 categories such- as Indication of Understanding Motiva-

tions of Family Members, Indications of Believing One is Liked 

by Others, Feelings of Depression or Discouragement, Expects 

to Accept Responsibility, Giving Others Credit for One's Own 

Actions, etc. As each sentence was read a new heading was 

made or if the sentence could be placed under that category 

already labeled a tally mark was placed under that category. 

Thus, some of the specific headings had only one mark at the 

completion of the reading of essays while others had as many 

as thirty marks. The frequency of each, heading was totaled as 

suggested by Carney C71 and Johoda (14). 
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The second step consisted of one rater reading one half 

of the themes and the other rater reading the other half of 

the themes to categorize each sentence using the headings set 

up in the previous step. The raters also added any additional 

categories they deemed necessary and kept a running tally of 

each heading. This step resulted in eighteen new categories. 

The third step was to refine the 130 categories and 

translate them into a smaller group of categories with which 

to work. The formal research requirements set out by Carney 

(7), Bollard and Ault (8), and Jahoda (14) were used in this 

step: 

1. Categories must be mutually exclusive, 
2. Categories must be based on a single 

classificatory principle, and 

3. Categories must be exhaustive. 

Those headings were combined by inspection that seemed to 

have a common theme. All of the headings that had high 

frequency counts were checked to see if there was any over-

lapping. For example, the specific headings of "Being 

Sociable is One of Main Goals of Life, Indications of 

Planning for Future of One's Children," "Striving to be the 

Best," "Looking Forward to Marriage," and "Desiring to Earn 

An Advanced Degree" were all marked many times. These head-

ings can also be considered as goals. Thus the general 

category of Goals was set up. Likewise "Unwillingness to 

Change Behavior Just to Please Others," "Respect for People 

Who Grow and Achieve," "Indicating Financial Independence," 
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and "Signs of Self-Reliance" were given the general heading 

of Autonomy. 

Eleven general areas clearly accounted for the highest 

number of frequency markings. They were Family Relation-

ships, School Experiences, Stressful Events, Autonomy, Fun and 

Recreation, Intimacy and Mutuality, Altruistic Tendencies, Self 

and Other Awareness, Problems, Goal Orientation and Values. 

The next step in the procedure consisted of attempting 

to place all of the sentences from thirty of the themes into 

the eleven categories. There were a number of sentences that 

could not be categorized in this manner. Close inspection 

revealed that these sentences were simple facts. For example, 

"We lived near a river," "My son is two years old" or "I was 

born in the capital of Iran" were three of the facts that did 

not fit under the eleven categories. Therefore, it was 

necessary to create another category—Facts—thus meeting the 

requirement that "Categories must be exhaustive." 

The raters each read fifteen of the remaining thirty 

essays and used the twelve general categories for sentence 

placement. Upon completion of the general categorizing, the 

categories were further refined based on notes from the 

previous step. By group consensus, it was agreed that the 

analysis would be more productive if the twelve categories 

were broken down in the following manner. 
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I. Family Relationships 

A. Positive Feelings About Mother 
(Including Preference) 

B. Positive Feelings About Father 
(Including Preference) 

C. General Positive Feelings About Family 
D. Negative Feelings About Mother 
E. Negative Feelings About Father 
F. Mother Control Indicated 
G. Father Control Indicated 
H. Alienated From Father 
I. Child Control Indicated 
J. Negative Feelings About Family 

II. School Experiences 

A. Leadership 
B. Education as a Positive Value 
C. Successful Student 
D. School Failure 
E. Negative School Experiences 
F. Respects School Authorities 
G. Dislikes School Authorities 

III. Stressful Events 

A. Death of Parent or Change in Head of Household 
B. Lack of Money 
C. Physical Illness 

IV. Autonomy 

A. Rejects Parents' Values and Standards 
B. Leadership 
C. Aggressive in Meeting One's Needs— 

Controlling 

D. Makes Decisions from Inner Self Evaluations 

V. Fun and Recreation 

A. Hobbies 

B. Physical Activities 

IV. Intimacy and Mutuality 

A. With Non-Family Members 
B. With Family Members 
C. Quality Stressed 
D. Quantity Stressed 
E. Lack of 
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VII. Altruistic Tendencies 

A. Overt Mentioning of Willingness to Help Others 

B. Respects Mankind 

VIII. Self and Other Awareness 

A. Motivations 

B. Feelings 

IX. Problems 

A. Denial 
B. Names and Believes is Stimulus to Growth 

X. Facts 

XI. Goal Orientation 

A. Striving to be the Best 
B. Doesn't Give Up When Goal is Delayed 

C. Industrious 

XII. Values 

A. Trait Orientation 

B. Names Opposing Values 

After the categories were finally agreed upon by group 

consensus, the actual rating of the sentences in the sixty 

themes was completed in the following manner. 

1. The various categories were discussed by the raters 

and questions answered when they arose. 

2. The raters all practiced rating one sample essay. 

Problems that arose were discussed by the raters as a group, 

so that common procedures and definitions were developed. 

3. The raters worked on an identical portion of the 

data without consulting one another. There was no indication 

whether or not they were rating the "frequently, nominated" or 

"infrequently nominated" students. 
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4. A check was made to see if there was perfect 

agreement among the raters for each sentence that was in the 

data. To simplify the rater agreement process, each, sentence 

in the essay had been given an alphabetical and numerical 

heading—A-l, A-2,--so that at any time the exact sentence 

could be located. 

5. Two sentences showed rater disagreement. One was the 

leadership placement that is found in two categories. Final 

agreement was to only include under "School Experiences"-— 

Leadership—those forms of leadership that were specifically 

related to school. All others were placed on the "Autonomy" 

heading. One sentence showed rater disagreement over place-

ment in the Facts and Problems categories. When it was 

pointed out that each sentence must be taken individually and 

rated according to its meaning with no meaning being read in 

because of the previous or following sentence, the raters 

quickly reached agreement. 

6. The raters were next given ten essays and asked to 

complete the placement of each sentence in the appropriate 

category. Upon completion of the rating, a check was made 

on rater agreement. Six of the essays showed 100 per cent 

agreement. The remaining four showed disagreement in one to 

three sentences. By group discussion and consensus these 

sentences vcere categorized. 

7. The remaining themes were independently rated by 

the raters in groups of ten at which time a check was made 
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for rater agreement. Ratings on approximately 17 per cent 

of the sentences indicated disagreement by at least one 

rater. These sentences were categorized by group consensus. 

Procedures for Analysis of Data 

All of the test data were handscored. All data were 

keypunched on IBM cards and processed in the North Texas 

State University Computer Center. 

For purposes of statistical analysis, Hypotheses I, II, 

and III were converted to null form. Hypotheses I, II, III, 

and IV were treated statistically by a Hotellings t2 and 

fisher's t test. Hypothesis V was restated in the null form 

and treated statistically by Chi-Square. The .05 level of 

confidence was set for all tests of significance. 

Suramaty of the Chapter 

The initial planning and organization of the study 

involved (.aI a review of the literature related to outstand-

ing "normal" personalities in both. America and Iran, (b) 

formulation of hypotheses, (c) selection of measuring instru-

ments, (d) securing the approval of the study from the Univer-

sity of Isfahan Research. Committee, selection of students and 

professors who were included in the study, (e) collection of 

the data, (f) completion of the content analysis, and (g) 

analysis: of the data. 

The Edwards Personal Preference Schedule, Demographic 

Questionnaire,SociaT Readjustment Rating Scale and Essays 
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on Developmental History were selected as the instruments 

for this study. All instruments were used to make reliable 

differentiations on the "frequently nominated" and "infre-

quently nominated" subjects, all were administered in the 

Farsi language, and all were designed for use with college 

or adult populations. 

Hotelling's t2 , Fisher's t. test and chi-square were 

selected as the statistical methods for analysis of the data. 

The level of confidence was established at the .05 level. 
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CHAPTER IV 

PRESENTATION OF ANALYSIS OP DATA 

The procedures followed in gathering the data by which 

the hypotheses could be tested were described in Chapter III. 

This chapter presents the data obtained from a statistical 

treatment of the raw data, an analysis of the results in 

terms of the hypotheses presented in Chapter I, and some non-« 

statistical results. In order to facilitate continuity in 

the study, the problem and general hypotheses are restated 

at this point. 

The Problem and General Hypotheses 

The purposes of this study were to identify a "frequently 

nominated" group and an "infrequently nominated" group of 

University of Isfahan students based on the social criterion 

of "outstanding" personality development, to determine whether 

or not these groups could be reliably differentiated on a 

variety of variables, and to present a summary of the most 

striking and consistent findings on personality development 

of these "normal" students. This purpose was based on two 

general hypotheses: (a) "normal" outstanding personalities 

have characteristics that distinguish, them from other group-

ings in the same "normal" population and Cb) "normal" 

80 
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outstanding personality development is something more than 

the mere lack of pathology, restraints, or stress. 

Significant Questions 

In considering the data, important questions which 

deserve consideration are the following: What kind of 

personality is considered "outstanding" by University of 

Isfahan students and their professors? Did being considered 

"outstanding" in personality development differ from being 

considered popular or friendly? Did "outstanding" person-

alities report less stress or trauma than those personalities 

not nominated as "outstanding"? Were the "outstanding" 

personalities so named because of their good minds or study 

habits, their age, or their birth order? Could differences 

in the developmental histories of the "frequently nominated" 

and "infrequently nominated" be pinpointed? How did the 

portrait of the Iranian "outstanding" students compare and 

contrast with American "outstanding" students? 

Presentation and Analysis of Data 

For purposes of statistical analysis, Hypotheses I, II, 

and III were restated in the null form. Hypotheses I, II, 

III, and iy were treated statistically with Hotellinc/s t2 

to determine whether or not there was a difference between the 

"frequently nominated" group and the "infrequently nominated" 

group on one or more of the dependent variables, after 
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adjustment had been made for possible correlations among the 

dependent variables and for the fact that more than just one 

dependent variable was involved. Huck (.4) states that it is 

inappropriate to use a separate univariate analysis for each 

of several dependent variables in one study for two reasons. 

First, correlations between the dependent variables are 

usually something other than zero causing the probability of 

a Type X error to be higher than the level of significance 

that is used. Second, as the number of dependent variables 

increases, the probability of finding a significant differ-

ence- by chance alone also increases, even if all correlations 

among the dependent variables are zero. He further adds 

that a researcher should use a multivariate analysis first, 

such as the Kotelling's t2- to ascertain whether or not there 

is a, significant difference between the two groups. The 

result of the Eotelling's t2 is presented in Table IV. 

Inspection of Table iy reveals the Hotellings t2 to be 

311.10, the associated F is 23.40 with 11 and 48 degrees of 

freedom. The probability of exceeding such an F value would 

be less than .001. Because of the significant result, a 

follow-up procedure was required to specify which of the 

dependent variables contributed to the overall significant 

difference. The follow-up procedure used was that recommended 

by Harris C31, the two^-group linear discriminant function. 

Computations reveal the t critical value to be 2.017 

at the .05 level of confidence. Thus 2.017 was used to 
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determine whether or not the individual univariate t tests 

reached significance. 

Hypothesis I 

Null Hypothesis I was: There will be no significant 

difference between the means of friendship nominations of 

the "frequently nominated" group of University of Isfahan 

students and the "infrequently nominated" group of University 

of Isfahan students. 

The results of the analysis of the mean scores of friend-

ship nominations are presented in Table V. 

TABLE V 

ANALYSIS OF MEAN FRIENDSHIP NOMINATIONS SCORES 

Group Mean 
Score 

Standard 
Deviation t Test P 

Frequently Nominated 8.4333 3.2767 
11.5627 .05 

Infrequently Nominated 1.3333 0.7581 

The mean friendship nominations score of the "frequently 

nominated" group, 8.4333, was significantly higher than the 

mean score of the "infrequently nominated" group, 1.3333. The 

t test 11.5627 far exceeded the critical t value 2.017 that 

was necessary for significance at the ,Q5 level of confidence. 

The findings indicate that the "frequently nominated" group of 

students were regarded as among the best friends or wished to 
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be among the best friends of the students in their respective 

classes to a significantly greater degree than were the 

"infrequently nominated" group of students. Null Hypothesis 

I was therefore rejected. 

Hypottiesis 11 

Null Hypothesis II was: There will be no significant 

difference between the mean "Stress Scores' of the .> frequently 

nominated" group of University of Isfahan students and the 

"infrequently nominated" group of University of Isfahan students. 

The results of the analysis of the mean "Stress Scores" 

are presented in Table VI 

TABLE VI 

ANALYSIS OF MEAN STRESS SCORES 

Group 
Mean 
Score 

Standard 
Deviation t test P 

Frequently Nominated 103.13 73.2340 

52.3795 
0.1501 ns 

Infrequently Nominated 100.66 52.3795 
0.1501 

The mean stress scores of the "frequently nominated" group, 

103.13, and the "infrequently nominated" group, 1Q0.66 are very 

similar. The t test 0.1501 fell below the critical t_-value 

of 2.017 that was necessary for significance at the .05 level 

of confidence. The data confirm that the "frequently nominated" 

group and the "infrequently" nominated" group had both about the 
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same number and type of experienced stressful life events. 

Null Hypothesis II was therefore retained. 

Hypothesis III 

Null Hypothesis III was: There will be no significant 

difference between the mean scores on the "frequently nomi-

nated" University of Isfahan students and the "infrequently 

nominated" University of Isfahan students on the following 

personality variables of the Edwards Personal Preference 

Schedule (EPPS): 

Ilia Autonomy 
Illb Intraception 
Ilie Abasement 
IIId Affiliation 
Ille Succorance 
Illf Aggression. 

The results of the analysis of the mean scores of the 

six EPPS variables are found in Table VII. Four t tests 

Intraception 5.09, Abasement 4.71, Succorance 5.52, and 

Aggression 5.35—exceeded the critical t value of 2.017 to 

reach significance at the .05 level of confidence. Two j; 

tests'—Autonomy 1.41 and Affiliation 0.48—-did not reach the 

critical t value of 2.017. The data indicates that the 

"frequently nominated" group and the "infrequently nominated" 

group were operating from somewhat different need structures 

as: they are measured by the EPPS. The two groups were more 

alike than different on the Autonomy and Affiliation 

variables. However, the "frequently nominated" group valued 

analyzing the: motives and feelings of others, Intraception, to 
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a significantly greater degree than did the "infrequently 

nominated" group. The "frequently nominated" students also 

appeared to have a greater need to receive help, understand-

ing, and attention from others, Succorance, than did the 

"infrequently nominated" students. Likewise, the "frequently 

nominated" group was more likely to attack contrary points 

of view or publically disagree with others, Aggression, than 

was the "infrequently- nominated" group. On the other hand, 

the "infrequently nominated" students were more likely to feel 

guilty, accept blame, and to feel depressed by their inability 

to handle situations. Abasement, than were the "frequently 

nominated" students. Therefore, null Hypothesis Ilia was 

retained, null Hypothesis IIlb. was rejected, null Hypothesis 

IIIc was, rejected, null Hypothesis Hid was retained, null 

Hypothesis III© was rejected, and null Hypothesis Illf was 

rejected. 

Hypothesis IV 

Hypothesis IV was: There will be no significant differ-

ences between the "frequently nominated" and the "infrequently 

nominated" groups of University of Isfahan students on 

IVa Age 
IVb Birth Order 

IVc College Grade Point Average. 

The results of the analysis of mean age, birth order, 

and college grade point average are presented in Table VIII. 
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TABLE VIII 

ANALYSIS OF MEAN AGE, BIRTH ORDER, COLLEGE GRADE 
POINT AVERAGE 

Variable/Group Mean Standard 
Deviation 

t 
Test 

Level of 
Significance 

Age 
Frequently Nominated 
Infrequently Nominated 

Birth Order 
Frequently Nominated 
Infrequently Nominated 

College GPA 
Frequently Nominated 
Infrequently Nominated 

2 6 . 2 
24.2 

1.9 
1.6 

3.2 
2.9 

5.49 
3.93 

0.54 
0.62 

0.53 
0.41 

1.658 

1.984 

2.661 

Not 
Significant 

Not 
Significant 

Significant 
at .05 Level 

The age variable did not distinguish the two groups. The 

"frequently nominated" groups' mean age was 26.2 while the 

"infrequently nominated" groups' mean age was 24.2. The t 

test 1.658 fell below the critical t value of 2.017 that was 

necessary for significance at the .05 level of confidence. 

The data indicate that the two groups are more alike than 

different when the age variable is under consideration. There-

fore, null Hypothesis IVa was retained. 

Likewise the two groups showed no significant differences 

on the birth, order variable; however, this variable approached 

significance. With a mean of 1.9, the "frequently nominated" 

group was soJUewfmt different from the "infrequently nominated" 

group witEL a mean of 1.6. The t test of 1.984 was only .033 
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points away from the critical t value of 2.017. Inspection 

of the raw data reveals that six of the "frequently nominated" 

students were first born children while fourteen of the 

"infrequently nominated" students were first born children. 

Three of the "frequently nominated" were the last children 

born in their family while two of the "infrequently nomi-

nated" students were the last born children. Twenty-one 

of the "frequently nominated" students were middle children 

as compared to fourteen of the "infrequently nominated" 

srtudents who were middle children. The majority of the 

"frequently nominated" students were middle children but 

the "infrequently nominated" students had an equal division 

between the first born children and middle children. There-

fore, null Hypothesis IVb was retained but with caution. The 

-variable college grade point average did differentiate between 

the two groups at the .05 level of confidence. The t test of 

2.661 surpassed the critical t value of 2.017. With a mean of 

3,2 the "frequently nominated" group was significantly differ-

ent from the "infrequently nominated" group with a mean of 2.9. 

The ".frequently nominated" students made the best grades as 

eyidenced by their higher grade point average. Therefore, null 

Hypothesis iyc was rejected. 

is V 

Null Hypothesis y was; There will be no significant 

differences between the frequencies assigned to various 
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categories based on content analysis of essays written on 

developmental histories by the "frequently nominated" Univer-

sity of Isfahan students and the "infrequently nominated" 

University of Isfahan students. 

As a result of the content analysis of the essays, 

twelve categories were created. According to Johoda (.5) the 

categories of a content analysis must be exhaustive even 

though, the frequency of occurrence of some individual cate-

gories may be rare. Likewise for the analysis to be meaning-

ful the categories must be specific if their interpretation 

is to be of any value. Meeting these requirements resulted 

in some categories violating Siegal's (7) rule that all 

expected frequencies in a two-by-two contingency table must 

be five or more. When a category violated this assumption, 

it is noted in the tables. The observed frequencies and 

expected frequencies for each- of the category types of the 

"frequently nominated" and "infrequently nominated" students 

are shown in Appendix E. Following are the twelve categories 

listed in a separate table with their respective values of chi 

square and degrees of freedom. 

The results of the chi-square tests of the Family 

Category are shown in Table IX. 

There is a significant difference in the frequencies, 

assigned to four types of the Family Category of the content 

analysis of the Developmental Essays of the "frequently 
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TABLE IX 

CHI-SQUARE TESTS RESULTS OP FAMILY CATEGORY 

Type of Family Category 
Chi-

Square df 
Level of 

Significance 

Positive Feelings About Mother 0. 60268 1 

Positive Feelings About Father 9. 09848 2 Significant at .02 

Positive Feelings About Family 7. 27581 2 Significant at .05 

Negative Feelings About Mother 7. 54658 1 Significant at .01 

Negative Feelings About Father 0. 44527 1 

Mother Control Indicated 0. 0 1 * 

Father Control Indicated 2. 32919 1 

Alienated Father 0. 0 1 * 

Child Control Indicated 1. ,66667 1 * 

Negative Feelings About Family 4. .00742 1 Significant at .05 

*One or more expected frequencies less than five. 

nominated" and the "infrequently nominated" students. With 

degrees of freedom 1, the chi^square necessary to reach 

significance at the .05 level of confidence is 3.84. With 

degrees of freedom 2, the chi-rsquare necessary to reach 

significance at the .05 level of confidence is 5.99. The 

"frequently nominated" students had more Positive Peelings 

About Father, chi-square 9.0.9^48, more Positive Peelings About 

Family, chi^aquare 7,27581, arjtd more Negative Feelings About 

Mother, chi-square 7 <54658, The "infrequently nominated" 
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students, on the other hand, had more Negative Feelings About 

Family, chi-square 4.00742, than did the "frequently nomi-

nated" students. There were no significant differences 

between the two groups in Positive Feelings About Mother, 

Negative Feelings About Father, Mother Control Indicated, 

Father Control Indicated, Alienated Father, and Child Control 

Indicated. 

Table X shows the chi-square results of the School 

Experiences Category. 

TABLE X 

CHI-SQUARE TESTS RESULTS OF SCHOOL 
EXPERIENCES CATEGORY 

Type of School Experiences 
Category 

Chi-
Square 

df 
Level of 

Significance 

Education as Positive Value 0.44527 1 

School Failure 0.14423 1 

Negative School Experience 0.08523 1 

Respects School Authorities 0.64690 1 

Dislikes School Authorities 0.06944 1 

School Leadership 9.72000 1 Significant at .01 

Successful Student 10.28124 Significant at .01 

Two types of the School Experiences Category s.igni.fi~ 

cantly differentiated between the "frequently nominated" and 

the "infrequently nominated" groups based on tte content 
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analysis of the Developmental Essays. With degrees of freedom 

1, the chi-square necessary to reach significance at the .05 

level of confidence is 3.84. With degrees of freedom 2, the 

chi-square necessary to reach, significance at the .05 level 

of confidence is 5.99. The two types that were highly signifi-

cant in favor of the "frequently nominated" students were School 

Leadership, chi-square 9.720QQ, and Successful Student, chi-

square 10.28124. Five types, Education as Positive Value, 

School Failure, Negative School Experience, Respects School 

Authorities, and Dislikes School Authorities, showed no sig-

nificant differences Between the two groups. 

The chi-square results of the Stressful Events Category 

are shown in Table XI. 

TABLE XI 

CHI-SQUARE TESTS RESULTS OF STRESSFUL EVENTS CATEGORY 

Type of 
Stressful Event 

Chi-
Square df Level of Significance 

Death of Parent 5.10416 1 Significant at .05 Level 

Lack of Money 4.00742 1 Significant at .05 Level 

Illness 0.18519 1 

There is a significant difference in the frequencies 

assigned to twx> types Qt the Stressful Event Category based 

on the content analysis of the Developmental Essays of the 
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"frequently nominated" and the "infrequently nominated" 

students. With degrees of freedom 1, the chi—square 

necessary to reach significance at the .05 level of confi-

dence is 3.84. The "frequently nominated" groups wrote more 

sentences about the Death of a Parent, chi-square 5.10416, 

and Lack of Money, chi—square 4.00742, than did the "infre-

quently nominated" students. The two groups could not be 

differentiated on the category type, Illness. 

The chi—square results of the Autonomy Category are 

found in Table XII. 

TABLE XII 

CHI-SQUARE TESTS RESULTS OF AUTONOMY CATEGORY 

Type of Autonomy Category Chi-
Square df Level of 

Significance 

Rejects Parents' Standards 9.60317 1 .01 

Leadership 2.58760 1 

Agressive-Controlling 0.30809 1 

Makes Decisions from Self 
Evaluations 15.09628 1 .001 

One of the types of the Autonomy Category, Makes Decisions 

from Self Evaluations, chi-square 15.09628, was significant at 

the .001 level of confidence. With the degree of freedom 1, 

the chi-square necessary to reach significance at the .05 

level of confidence is 3.84. This highly significant finding 
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indicated that the "frequently nominated" students were much 

more likely than the "infrequently nominated" students to take 

the responsibility for making and owning their decisions. Like-

wise the category type. Rejects Parents Standards, showed sig-

nificant differences between the two groups at the .01 level 

of confidence. The observed frequencies in Appendix E show 

that half of the "frequently nominated" students made direct 

references to breaking with some parental standard as com-

pared to only three of the "infrequently nominated" students. 

The other types of the Autonomy Category, Leadership and 

Agressive-Controlling, showed no significant differences 

between the two groups. 

Table XIII reveals the chi-square Results of the Fun and 

Recreation Category. 

TABLE XIII 

CHI-SQUARE TEST RESULTS OF FUN AND RECTEATION CATEGORY 

Type of Fun and Recreation Category Chi-Square df 

Hobbies 1.66667 1 

Physical Activities * o • 
o
 1 

*0ne or more expected frequencies less than five. 

Neither of the two types of the Fun and Recreation 

Category, Hobbies chi-square 1.66667, nor Physical Activities-

'-•hi-square 0.0, differentiated between the "frequently 
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nominated" and the "infrequently nominated" students. With 

degrees of freedom 1, the chi-square necessary to reach 

significance at the .05 level of confidence is 3.84. This 

category is conspicious because of the few responses that it 

generated by both groups of students. The raw data in 

Appendix E reveals that of the combined sixty subjects only 

six wrote anything about having hobbies. A few more students, 

nine, from the combined groups spoke of taking part in some 

kind of physical activity. Five of these students were the 

frequently nominated" ones and four were the "infrequently 

nominated ones. Again, the vast majority made no reference 

to taking part in some kind of physical activity on an 

occasional or regular basis. In summary the Fun and Recrea-

tion Category showed no significant differences between the 

two groups. 

Table XIV shows the chi-square results of the Intimacy 

and Mutuality Category. 

TABLE XIV 

CHI-SQUARE TEST RESULTS OF INTIMACY AND MUTUALITY CATEGORY 

Type of Intimacy 
Category 

Chi *-
Square df 

Level of 
Significance 

With Non-Family Members 
With Family Members 
Quality Stressed 
Quantity Stressed 
Lack of 

A m V u 1 

0.0* 
0.39280 

13.50000 
1.66667 
6.28478 

1 
1 
2 
1 
1 

Significant at .01 

Significant at .02 
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According to the chi-square test results of the Intimacy 

and Mutuality Category as seen in Table XIV, two types, 

Quality Stressed, chi-square 13.50000, and Lack of, chi-square 

6.28478, differentiated between the "frequently nominated" and 

the infrequently nominated" students. With degrees of free-

dom 1, the chi-square necessary to reach significance at the 

.05 level of confidence is 3.84. With degrees of freedom 2, 

the chi*-square necessary to reach significance at the .05 

level of confidence is 5.99. The "frequently nominated" 

students stressed the importance of the quality of their 

intimate relationships whereas the "infrequently nominated" 

students wrote of their lack of intimate relationships or 

mutually satisfying friendships. The types, With Non-Family 

Members, With Family Members and Quantity Stressed, showed 

no significant differences between the two groups. 

Table XV shows the chi-square result of the Altruistic 

Tendencies Category. 

TABLE XV 

CHI-SQUARE TESTS RESULT OF ALTRUISTIC TENDENCIES CATEGORY 

Type of Altruistic Tendencies Chi- Square df 

Overt Mentioning of Willingness 
to Help Others 2.63736 1 

Respects Mankind 

A Ov\ /™\ 1~1 tr* 1AM. * 1̂ r _ . 

*
 

«
 

o
 • 

o
 1 

five. 
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Inspection of Table XV reveals that the Altruistic 

Tendencies Category did not significantly differentiate 

between the "frequently nominated" subjects and the "infre-

quently nominated" subjects. With degrees of freedom 1, the 

chi-square necessary to reach significance at the .05 level 

of confidence is 3.84. The raw data in Appendix E shows 

that both groups had about the same number of members who 

indicated that they were willing to help others. At the 

same time neither group made many references to respecting 

mankind in general. In summary^ the two groups were more alike 

than they were different in regard to altruistic tendencies. 

The chi-square results of the Self and Other Awareness 

Category are found in Table XVI. 

TABLE XVI 

CHI-SQUARE TEST RESULTS OF SELF AND OTHER 
AWARENESS CATEGORY 

Type of Awareness Category Chi-Square df 

Motivations 0.0 1 

Feelings 0.00305 1 

The two types, Motivations and Feelings, of the Self and 

Other Awareness Category showed no significant differences 

between the "frequently nominated" students and the "infre-

quently nominated" students according to Table XVI. With 
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degrees of freedom 1, the chi-square necessary to reach 

significance at the .05 level of confidence is 3.84. The 

observed frequencies in Appendix E indicate that both groups 

of students were aware of and concerned about the motivations 

of both themselves and others. In fact only five of the 

combined total of sixty students made no mention of being 

aware of or concerned about the motivations of themselves or 

others. Concerning the type, Feelings, again both groups 

were very similar in their comments. This category type 

refers to expression of feelings other than those that relate 

directly to family. For this reason neither group had a 

large number of members who expressed their feelings about 

non-family experiences. To summarize, the Self and Other 

Awareness Category did not differentiate between the two 

groups. 

Table XVII indicates the chi-square results of the 

Problems Category. 

TABLE %VII 

CHI-SQUARE TESTS RESULTS OF PROBLEMS CATEGORY 

Type of Problem Category Chi-̂  Square df 

Denial of Any Problems 0.0* 1 

As Stimulus to growth 3.51674 1 

*One or more expected frequencies less than five. 
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As shown in Table XVII the two types of the Problem 

Category, Denial of Any Problems, chi-square 0.0, and As 

Stimulus to Growth, chi-square 3.5167, did not significantly 

differentiate between the "frequently nominated" and the 

"infrequently nominated" groups of students. With degrees 

of freedom 1, the chi-square necessary to reach significance 

at the .05 level of confidence is 3.84. However, the type 

As Stimulus to Growth approaches significance. The "fre-

quently nominated" students were more likely to view their 

Problems a stimulus to make changes that would enhance 

themselves while the "infrequently nominated" students were 

more likely to feel their problems were externally caused 

and not subject to their power. Appendix E indicates that 

most of the students in both groups did not deny that they 

had problems. A few in each of the groups denied having had 

experienced any problems but in this respect the groups were 

more similar than different. In summary the Problem Category 

did not differentiate between the two groups though the type 

As Stimulus to Growth approached significance in favor of the 

"frequently nominated" students. 

The chi-square results of the Facts Category are shown 

in Table XVIII. Table XVIII indicates that the "frequently 

nominated" and the "infrequently nominated" students could 

not be significantly differentiated on the Facts Category, 

chi-square 0.00305. With degrees of freedom 1, the chi-
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square necessary to reach significance at the .05 level of 

confidence is 3.84. The majority of both groups, twenty-five 

students, made some factual statements in the Developmental 

Essays. Both groups used "facts" about the same number of 

times in their writings. 

TABLE XVIII 

CHI-SQUARE TESTS RESULTS OF FACTS CATEGORY 

Category Chi-Square df 

Facts Category 0.00305* 1 

*One or more expected frequencies less than five. 

Table XIX shows the chi-square results of the Goal 

Orientation Category. 

TABLE XIX 

CHI"SQUARE TESTS RESULTS OF GOAL ORIENTATION CATEGORY 

Type of Goal Orientation Category Chi-Square df 

Striying to be the Best 2.63736 1 

Doesn't Give Up When Goal Delayed 0.0* 1 

Industrious 0.21864 

-

1 

*One or more expected frequencies less than five 

The three types of the Goal Orientation Category, 

Striving to be the Best, chi—square 2.63736, Doesn't Give Up 
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When Goal Delayed, chi-square 0.0, and Industrious, chi-

square 0.21864, did not significantly differentiate between 

the "frequently nominated" and "infrequently nominated" 

students. With degrees of freedom 1, the chi—square 

necessary to reach significance at the .05 level of con-

fidence is 3.84. 

The results of the chi-square tests of the Values 

Category can be seen in Table XX. 

TABLE XX 

CHI-SQUARE TESTS RESULTS OF VALUES CATEGORY 

Type of Values Category Chi--Square df 

Trait Orientation 0 . .0* 1 

Names Opposing Values 0 . , 0* 1 

*One or more expected frequencies less than five 

Table XX indicates that the Values Category did not show 

Significant differences between the "frequently nominated" 

and the "infrequently nominated" students. Both groups' 

comments were very similar. With degrees of freedom 1, the 

chi-square necessary to reach significance at the .05 level 

of confidence is 3.84. Ttxe Trait Orientation type and Names 

Opposing Values type both had chi-squares of 0.0. 

The results of the chi-square tests needed to test 

Hypothesis y are found in Tables IX through XX. Seven of 

the categories, Fun and Recreation, Altruistic Tendencies, 
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Self and Other Awareness, Problems, Facts, Goal Orientation, 

and Values, did not show significant differences between the 

"frequently nominated" and the "infrequently nominated" 

students. Five of the categories, Family, Social Experiences, 

Stressful Events, Autonomy, and Intimacy and Mutuality, did 

show significant differences between the two groups. Table 

XXI shows the specific types of those five categories that 

differentiated between the two student groups. A total of 

twelve types showed significant differences: they were 

Positive Feelings About Father, Negative peelings About 

Mother, Positive Feelings About Family, Negative Feelings 

About Family, School Leadership, Successful Student, Death 

of Parent, Lack, of Money, Rejects Parents' Standards, Makes 

.Decisions from Self Evaluations, Quality Stressed in Intimate 

Relationships and Lack of Intimate Relationships. A total 

of thirtty-two types showed no significant differences 

between the two groups. Approximately 60 per cent of the 

categories did not significantly differentiate between the 

"frequently nominated" and the "infrequently nominated" 

students. Null Hypothesis V which stated that there will be 

no significant differences between the frequencies assigned 

to various categories based on content analysis of essays 

written on developmental histories by the "frequently 

nominated and "infrequently nominated" students was there-

fore partially rejected. 
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CATEGORY TYPES THAT SIGNIFICANTLY DIFFERENTIATED THE 
FREQUENTLY NOMINATED AND INFREQUENTLY NOMINATED 
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Type Level of 
Significance 

In 
Favor Of 

Positive Feelings About Father .02 
Frequently 
Nominated 

Negative Feelings About Mother .01 Frequently 
Nominated 

Positive Feelings About Family .05 
Frequently 
Nominated 

Negative Feelings About Family .05 
Infrequently 
Nominated 

School Leadership .01 
Frequently 
Nominated 

Successful Student .01 
Frequently 
Nominated 

Death- of Parent .05 
Frequently 
Nominated 

Lack of Money .05 
Frequently 
Nominated 

Rejects Parents' Standards .01 
Frequently 
Nominated 

Makes Decisions from Self 
Evaluations .001 

Frequently 
Nominated 

Quality Stressed in Intimate 
Relationships .01 

Frequently 
Nominated 

Lack of Intimate Relationships .02 Infrequently 
Nominated 

Table XXII gives a summary of the findings of the over-

all study. Of the fifty-three variables, significant differ-

ences were noted in the following eighteen: Friendship 

Nominations in favor of the "frequently nominated"; EPPS-

Intraception in favor of the "frequently nominated"; EPPS-

Abasement in favor of the "infrequently nominated"; 
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EPPS-Succorance in favor of the "frequently nominated"; EPPS-

Aggression in favor of the "frequently nominated"; College 

Grade Point Average in favor of the "frequently nominated"; 

Positive Feelings About Father in favor of the "frequently 

nominated"; Positive Feelings About Family in favor of the 

frequently nominated"; Negative Feelings About Mother in 

favor of the "frequently nominated"; Negative Feelings About 

Family in favor of "infrequently nominated"; School Leader-

ship in favor of "frequently nominated"; Successful Student 

in favor of "frequently nominated"; Death of Parent in favor 

of "frequently nominated"; Lack of Money in favor of 

"frequently nominated"; Rejects Parents' Standards in favor 

of "frequently nominated"; Makes Decisions from Self Evalua-

tions in favor of "frequently nominated"; Intimacy-Quality 

Stressed in favor of "frequently nominated"; and Intimacy-

Lack of in favor of "infrequently nominated." 
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CHAPTER V 

SUMMARY, RESULTS, INTERPRETATIONS, DISCUSSION, 

AND RECOMMENDATIONS 

Summary 

This research study was developed to investigate a 

group of "normal" outstanding college personalities in a 

foreigh culture. The purposes of the study were (a) to 

identify a frequently nominated11 group and an "infrequently 

nominated giroup of University of Isfahan students based on 

the social criterion of "outstanding personality develop-

ment"; (b) to determine whether or not "friendship nomina-

tions" unduly influenced the selection of "frequently nomina-

ted University of Isfahan students; (c) to determine whether 

or not frequently nominated" and "infrequently nominated" 

University of Isfahan students could be reliably differenti-

ated on stressful life events, developmental histories, mental 

health adjustment, expressed needs, and descriptive data; and 

(d) to present a summary of the most striking and consistent 

findings on personality development of the "frequently nomi-

nated group of University of Isfahan students and compare 

and contrast these findings with Bonney1 s findings on !fhigh 

normal" North Texas State University students. 
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The general nature of the research hypotheses was that 

"normal" outstanding personalities have characteristics that 

distinguish them from other groupings in the same "normal" 

population and "normal" outstanding personality development 

is something more than the mere lack of pathology, restraints, 

or stress. 

The study was divided into three phases. The first 

phase was concerned with identifying a "frequently nominated" 

group and an "infrequently nominated" group of University of 

Isfahan students based on the social criterion of "outstand-

ing personality development." Ten volunteer classes number-

ing 270 students* served as subjects. A sociometric test was 

administered requesting that each class member nominate five 

of his classmates as being "outstanding in personality 

development." Each class member was also asked to indicate 

the names of their fellows that they considered to be their 

friends or would like to be their friends. The professors 

of each- of the classes also nominated five of their students 

that they considered to be "outstanding in personality 

development," Each student's nominations were tallied and 

approximately the upper 12 per cent of each class was 

designated as "frequently nominated" and the lower 12 per 

cent of each, class was designated as, "infrequently nominated." 

These two groups comprised a total of sixty subjects. 

During the second phase of the study the Edwards 

Personal P refer en c e Schedule, Demographic Questionnaire, 
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Social Readjustment Scale and Essays on Developmental History 

were administered to obtain data to determine whether or not 

the "frequently nominated" group and the "infrequently nomi-

nated" group could be reliably differentiated. The final 

phase consisted of comparing and contrasting the Iranian 

university subjects identified as outstanding personalities 

with Bonney1s (1) North Texas State University "high normal" 

subjects. 

For purposes of statistical analysis Hypotheses I, II, 

and III were converted to null form. Hypotheses I, II, III, 

and IV were treated statistically by a Hotellingfe t2 and 

Fisher1s t test. Hypothesis V, restated in the null form, 

was treated statistically by chi-square. The .05 level of 

confidence was set for all tests of significance. 

Results 

The statistical analysis of the data revealed the 

following; Hypothesis I, wfiich predicted the mean of friend-

ship nominations for the "frequently nominated" group would 

be significantly higher than the mean of friendship nomina-

tions for the "infrequently nominated" group, was accepted. 

Hypothesis II, which predicted that the mean "Stress 

Score" taken from Essays on Developmental Histories and the 

Demographic Questionnaire would show no significant differ-

ences between the "frequently nominated" group and the 

"infrequently nominated" group, was accepted. 
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Hypothesis III, which predicted that the mean scores 

on Autonomy, Intraception, Abasement, Affiliation, 

Succorance, and Aggression of the Edwards Personal Preference 

Schedule would significantly differentiate between the 

"frequently nominated" group and the "infrequently nominated" 

group, was partially accepted. The variables Autonomy and 

Affiliation did not significantly differentiate the two 

groups. 

Hypothesis IV, which predicted that there would be no 

significant differences between the "frequently nominated" 

group and the "infrequently nominated" group age, birth 

order, and college grade point average, was partially 

rejected. The variable grade point average did significantly 

differentiate between the two groups. 

Hypothesis V, which predicted that frequencies assigned 

to various categories based on content analysis of Essays on 

Developmental Histories would show significant differences 

between the "frequently nominated" group and the "infrequently 

nominated" group, was partially rejected. Thirty category 

types showed no significant differences, while thirteen 

category types showed differences ranging from the .001 level 

to the .05 level. 

The results of this study support Bonney's (1) findings 

in which. "high normal" subjects exceeded "low normal" subjects 

by a ratio of more than three to one in number of friendship 
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choices received. Outstanding personalities definitely seem 

to be personally attractive; however, Hollander (4), and 

Bonney (2) show that undue influence of friendship nomina-

tions on nominations for being outstanding in personality 

or leadership roles did not exist. 

The findings of this study on the EPPS variables did not 

support Bonney's C I ) "high normal" studies. Intraception, 

Abasement, Aggression, and Succorance reliability differ-

entiated the University of Isfahan groups while none of the 

EPPS variables reliably differentiated Bonney1s group although 

Intraception approached significance. 

The results of this study did support Bonney's (2) find-

ing that the most discriminating syndrome of the North Texas 

State University "high normals" was interpersonal affiliation. 

The University of Isfahan "frequently nominated" students 

emphasized their need for interpersonal affiliation, although 

this syndrome was not the single most discriminating one. 

Furthermore, the results of this study did not support 

Bonney's (2) and Maslow"s (5) findings that outstanding 

personalities are shown to be characterized by an overall 

positive mood or frequently engage in leisure activities. 

There was no significant difference in frequencies assigned 

to the Fun and Recreation Category of the "frequently nomi-

nated" and "infrequently nominated" University of Isfahan 

Students. In fact, both groups reported engaging in leisure 

activities: rarely. 
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Interpretations 

What kind of portrait of the "frequently nominated" 

outstanding Iranian student emerges from the above data? 

Are there contradictions in the data? Should certain 

cautions he observed in describing the '"frequently nomina-

ted" students? Before an attempt to answer these questions 

is made some guidelines must he kept in mind. First, these 

findings arise from a subjective frame of reference of the 

Subjects. McQuitty (6) and Bonney (1) emphasize the 

importance of determining a person's subjective evaluation 

Of objective events as a necessary basis for assessing the 

Significance of these events on his mental healths McQuitty's 

studies in which, answers to subjective items were better 

correlated with, total indices of psychological health than 

were object items supports this emphasis. Second, the find-

ings are in summary form, and therefore, no one "frequently 

nominated" student fits the total picture. Also there were 

always exceptions to the overall findings. Finally, the 

description of the "frequently nominated" students will 

stress syndromes and interfacing of characteristics, not 

just a mere listing of traits. The findings are not con-

clusive; there are some contradictions in the data. Because 

of the cross-cultural element of the study, it is perhaps 

safer to point out that the data suggest, indicate, or seem 

to show- At this time there are not available any previous 
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studies that can corroborate or serve as a spring board for 

this study. 

The most discriminating syndrome appears to be a per-

sistent need for self-control or direction and positive self-

regard. Two variables on the EPPS lend support to this 

finding. The "frequently nominated" students chose Aggres-

sion as one of their most important needs? at the same time 

they chose Abasement to be one of their least important needs. 

Edwards defines the Aggression variable in part as to "attack 

contrary points of view, to tell others what one thinks, to 

become angry" (3, p. 11). He defines the Abasement variable 

as "to feel inferior to others in most respects, to feel 

guilty, to feel depressed by inability to handle situations" 

Cl, p. 10}. Furthermore, the most highly significant 

variable of the fifty-three variables was the category type 

IJakes Decisions from Self Evaluations. Lending further 

support to this position and significant at the .Gl level was 

the "frequently nominated" students' statements of feeling 

free to reject their parents' standards. In summary the data 

indicate that the "frequently nominated" Iranian students 

possess; ego strength, and are free to claim their individuality. 

Interpersonal affiliation is another syndrome that 

aPPe-a^:s in the significant data to be highly characteristic 

Of the "outstanding" students. Their fellow classmates saw 

them as desired friends. The "frequently nominated" students 
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received an average of 8.3 friendship nominations j and they 

received an average of 12.5 nominations for being outstand-

ing in personality development. Thus, being outstanding in 

personality development had some meaning apart from being 

just friendly or popular. The EPPS variable Intraception 

was also highly characteristic of the "frequently nominated." 

Edwards defines this variable as "to put one's self in 

another's place, to judge people by why they do things rather 

than by what they do" C3, p. 9). Thus the "frequently 

nominated" have a need to be sensitive to others and to have 

a capacity for rapport and empathy. The significant category 

type, Quality Stressed in Intimate Relationships, further 

rounds out the picture of the "frequently nominated" students 

as valuing interpersonal affiliation. 

Another syndrome apparent in the data is that the 

"frequently nominated" are striving to actualize their 

potentials. Because all of these siobjects were still college 

students, their chances for success in the world-of-work were 

yet to come. However, they were striving to be the best 

possible students as indicated by their significant college 

grade point averages, by their rating themselves as successful 

students and using their school leadership potentials. 

The "frequently nominated" also spoke of present stress. 

Two category types, Death, of Parent and Lack of Money, were 

variables that showed statistical significance in favor of 
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the highs. They also expressed many negative feelings about 

their mothers indicating some stressful family situations. 

Finally the "frequently nominated" appeared to have 

integrated "opposites" into their personalities. For example 

they indicated aggression as a strong need, yet at the same 

time sensitivity or intraception was a strong need in their 

personalities. They expressed both more positive and 

negative feelings about their families than did the "infre-

quently nominated" students. They seemed to be highly 

autonomous and yet were quite aware of the motivations of 

others and strongly stressed quality in intimate relation-

ships rather than mere numbers. Thus traits often considered 

opposites were functioning within them in a mutually supportive 

manner. 

Non-Statistical Observations 

Some of the notes of the investigator, comments made by 

the graduate assistants and University of Isfahan professors 

provide additional insights. That the "frequently nominated" 

and "infrequently nominated" differed in their approach to 

giving out information about themselves was quite clear. The 

"frequently nominated" students often asked a few questions 

at the onset, settled in to being questioned or writing, 

perhaps: joked about themselves and when they had finished the 

work prescribed for that period, turned the tables on the 

investigator. Some of their questions were "Tell me about a 
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Texas University, what foods do you eat that we don't have 

here, what are the dating customs practiced in America, can 

you criticize the president?" On the other hand, the 'infre-

quently nominated" students often needed reassurance that 

they were free to respond openly and what they felt or 

believed was "the correct" thing to say or write. They too 

asked questions. Some were "Why are you really doing this, 

who is paying for this research, what will happen with the 

results of this research?" Of course some of the "frequently 

nominated" students responded more like the "infrequently 

nominated" students and vice versa. 

One interview vividly pointed out the difference between 

the attitude, openness, and ego strength of the two groups. 

The investigator and research assistants were interviewing 

two men, one "frequently nominated" and one "infrequently 

nominated." Both were approximately the same age, both were 

English .majors, both were married, both were presently the 

head of their families since their fathers had died, both 

Mere first born-children, both had very high, college grade 

point averages, both spoke of financial problems, and both 

had been uprooted from their childhood homes. 

The "frequently nominated" fellow explained that his 

father had arranged a marriage between him and his first 

cousin when they were both. young adolescents. Subsequently, 

the couple had four totally deaf children. In order to 
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educate them he had to find a school for deal, children. His 

investigation revealed that there was only one school for 

deaf children in all of Iran and that school was not in his 

province. Undaunted, he made plans to move to Isfahan. 

Several years passed before he was able to make the move, 

enroll the children in school, and enter the University of 

Isfahan himself. He was proud of his children and insisted 

that the investigator visit his family for tea and tour the 

school for the deaf, and happily explained his involvement in 

the school's program'—helping to raise money for the school, 

sharing information with others about the school, etc. 

The "infrequently nominated" student expressed rage and 

bitterness over his misfortune. Because of some political 

problems his father's laundry business was taken from him. 

Shortly thereafter, his father died. The "infrequently 

nominated" student, being the eldest, had to take charge of 

the family though he was only nineteen years old. He moved 

the family to another city and attempted to make a new life. 

He believed the only way out was to be the best possible 

Student; therefore, he had devoted all his energies to school 

and forsaken friends and fun totally. 

Another type of non^statistical observation was made by 

an Iranian psychiatrist. He was asked to read all of the 

Developmental Essay? £n the Iranian language as they were 

originally written by the two groups. He made the following 
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points. The majority of both groups appeared to be within 

"normal" limits of psychological development. Two students, 

both "infrequently nominated," appeared to have a serious 

psychological problem. One, who wrote the greatest number 

of sentences of both combined groups, seemed at times to 

ramble and be out of touch with what was appropriate or 

expected. The sentences jumped from fantasy to fact with 

no apparent order or reason. The other theme expressed many 

self ""destructive tendencies. Suicide had beesn attempted in 

the past and was presently being contemplated. 

Finally, the psychiatrist pointed out that taking the 

themes holistically rather than analyzing them sentence by 

sentence, a difference could be noted in the attitude or 

general mental set of the two groups. Though both groups 

may have discussed the same problems, written about similar 

goals, and had like family experiences they placed them in 

different contexts. Again, these findings did not apply to 

all of the "frequently nominated" and the "infrequently 

nominated" students. Some were so similar that he could not 

predict whether they were members of the "frequently nominated' 

or "infrequently nominated" groups. 

In summary, a portrait of the "frequently nominated" 

Student can be made from a subjective frame of reference of 

the subjects. It is necessary to stress that no one "fre-

quently- nominated" student fit the total picture. Interfacing 
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of characteristics is the descriptive approach used rather 

than a listing* of traits* 

The most discriminating syndrome appears to be a 

persistent need for self control and positive self-regard. 

The "frequently nominated" students definitely do not practice 

self-sacrifice. They are willing to take the responsibility 

to be assertive and aggressive when they believe this kind of 

behavior is warranted. At the same time, they have a need 

to receive help from others, gain attention from others, 

and to be understood by others. Their succorance needs are 

also high.. 

Other distinguishing characteristics are interpersonal 

affiliation, as evidenced by their statistically significant 

higher friendship nominations, and striving to actualize 

potentials, as s&bwn by their statistically significant 

higher college grade point averages and greater number of 

leadership positions* 

Finally, the "frequently nominated" students have 

integrated opposite characteristics into their personalities 

as indicated by the Edwards Personal Preference Schedule 

and content analysis of Developmental Essays. These 

"frequently nominated" students definitely did not have a 

life free from stress or free from a variety of problems,- as 

demonstrated by the results of the content analysis of the 

Developmental Essays and the Social Read j ustment Rating 

Scale. 
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Discussion 

The statistical data regarding Hypothesis I indicate 

that the "outstanding" Iranian students have developed the 

capacity to establish close interpersonal relationships with 

others. Their fellow students saw them as being their close 

friends or at least tliey were desired as close friends. On 

the other hand, the "infrequently nominated" students proved 

to be very inferior to the "frequently nominated" students on 

friendship attractions. This difference has even greater 

significance when one considers the University of Isfahan 

class structure. All of these students had been together for 

at least two semesters in intact classes. Fox example the 

medical students had English together, had biology together, 

and so forth. The nursing students lived together in a dorm 

and thus ate together, slept together, were together in the 

hospital setting as well as the classroom setting. They knew 

each, other very well. At the same time it is the Iranian 

custom to say that all classmates are friends. For this 

reason friends was further defined to indicate intimacy. The 

"infrequently nominated" students; did average 1.3 nominations 

so they would not be considered isolates. 

How did the friendship nominations relate to the 

criterion of "being outstanding in personality development"? 

Were these two the same? Was being "outstanding in person-

ality development" being simply popular? The mean score 



124 

received by the "frequently nominated" students for being 

"outstanding in personality development" was 13.2 while their 

mean friendship nominations were 8.4. The mean score of the 

"infrequently nominated" students for being "outstanding in 

personality development" was .46 while their mean friendship 

nominations were 1.3. It appears that two different things 

were being measured. The two groups were closer together 

in friendship nominations than they were in nominations for 

being "outstanding in personality development." The "infre-

quently nominated" had more than one person who considered 

them to be their friend/ but the majority of the "infrequently 

nominated" received not even one nomination as being "out-

standing in personality development." 

Hypothesis XI was accepted which indicated that both the 

magnitude and types of stress, as measured by the Social 

Readjustment Rating Scale, were similar for the "frequently 

nominated" arid the "infrequently nominated" students. At 

the same time, the Stressful Events category of the content 

analysis of Essays on Developmental Histories showed signifi-

cant differences on two types; Death of Parent and Lack of 

Money. The two apparent opposite findings of Hypothesis II 

and Hypothesis V may be reconciled in the following manner. 

The; SRRS, which, assigned points to the stressful life events 

of the students, measures each event only one time for the 

most part. Thus death, of a father occurs only once and is 
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assigned a given number of points. However, on the content 

analysis of the Essays on Developmental Histories each 

sentence is independently rated and scored. Only those 

students who chose to write about the death of their parent 

would have that section of the content analysis scored. All 

ten students who had lost a parent from the "frequently 

nominated" group wrote about the event. Some discussed the 

happening in one sentence only: some wrote as many as four 

sentences about the loss. But, only two students who had 

lost a parent in the "infrequently nominated" group even 

.mentioned the fact. The vast majority of the group did not 

eyen write one sentence about this event. 

In the Lack of...Honey category of the content analysis 

the "frequently nominated" and the "infrequently nominated" 

groups were also significantly differentiated. Here again 

it appears that the "frequently nominated" students simply 

cliose to discuss their money problems more than did the 

"infrequently nominated" students. Nine of the "frequently 

nominated" students wrote about the stresses associated with 

haying a lack of money; however, only two of the "infre-

quently nominated" students even mentioned the topic. 

The statistical data regarding Hypothesis III are not 

in complete harmony with the data regarding Hypothesis V. 

The traits. Autonomy and Affiliation on the EPFS did not 

differentiate between the '"frequently nominated" and the 
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"infrequently nominated" groups of students. At the same 

time the content analysis category that indicated the 

greatest differences between the "frequently nominated" group 

and the "infrequently nominated" group was that of Autonomy. 

Autonomy in the content analysis category was generally 

defined as "self-governing, independent, accepting the 

responsibility for one's life." One explanation for this 

apparent conflicting finding is that since every trait on 

the EPPS is pitted against every other trait on the test, 

the student is forced to choose which are the most important 

to hjJTi in a given situation. The EPPS traits are very 

narrowly and specifically defined. Thus the "frequently 

nominated" chose several other traits as being more important 

to them than being autonomous as it was defined by Edwards. 

fOX example the definitions; of Aggression and Autonomy written 

....by Edwards are very close in meaning. Autonomy: "To say 

what one thinks about things/" Aggression: "To tell others, 

what one. thinks about them"; Autonomy : "To be independent 

of others in making decisions," Aggression: "To attack 

contrary points of view"; Autonomy: "To criticize those in 

positions of authority," Aggression: "To criticize others 

publicly" C3, p. 111. In Aggression there is also an element 

of, revenge and willingness to attack the person as well as 

the ideas of the person. Aggression in the personality 

appears to indicate that a person would "fight" if necessary 
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to make their point or create change in the existing order. 

The data seem to indicate that the "frequently nominated" 

students would be more likely not only to state their 

opinions, demands, or wishes but would also be willing to 

follow through or work for their goals in an aggressive 

manner. 

At the same time the "frequently nominated" students 

appeared to have a greater need for Succorance than did the 

"infrequently nominated" students. These opposites were 

definitely noted in their personalities. The following con-

densed comments from the "frequently nominated" point out 

this tendency to be aggressive. 

When I quarreled with somebody, I did not 
agree with him under any condition just to create 
peace. . . . then, I spoke ill of him. 

. . . some difficulty caused the relationship 
between me and my father to turn unsatisfactory. 
As a result, . . . we meet less often than we did 
before, . . . the friendship and warmth is no more 
found between us. 

The most important problem in my life that 
disturbed and annoyed me for five years was my 
engagement to a boy from childhood. . . . I 
discovered that I did not like him anymore when 
I became wise enough to distinguish serious things. 
I felt I could not tell him that I hated him because 
of some religious fanatical reasons. . . . I could 
not marry him just to please my family . . . I did 
tell my mother about my problem and initially she 
seem disturbed . . . I prevailed and after five 
years she finally agreed to talk to his family and 
the engagement was cancelled. 

. . . I will not change my ideas just to 
please him. 
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I have been entangled many times, fighting 
for some cause. In this country it is very 
difficult to solve the problems which are deeply 
influenced by political, economical, and social 
powers. . . . I believe by reason and action 
I can help solve these problems. 

Some condensed examples of the writing of the "infre-

quently nominated" students show their lack of outer-directed 

aggression. 

My life has been full of problems. My 
philosophy is to say let it be and pass the years 
indifferently. 

X have not had friendly relations wit a my 
parents since childhood. My mother's obstinacy 
has made a hypersensitive, cruel and dull person 
of roe . . . X feel It Is impossible for me to 
continue to live. 

. . . I obey them IparentsJ and try to please 
them in everything. 

. . . 1 hated only our class four teacher . . . 
she was very unkind to me, but I could not openly 
dislike her. 

X was married when I was fifteen.^ Then I was 
still studying and could not understand anything of 
marriage. I am somewhat regretful of my marriage, 
but there seemed to be nothing I could do about it. 

. . I am a very good friend—to the extent 
that they think I am coward and weak—this flows 
from my humbleness. 

There are some contradictory findings in the data 

concerning the affiliation syndrome. The content analysis 

data reyealed a significant difference between the "fre-

quently nominated" and the "infrequently nominated" students 

In the category types Quality of Intimate Relationships and 

the Lack of Intimate Relationships. Also the two groups 
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were reliably differentiated on the number of friendship 

nominations that they received from their classmates. How-

e v e r , the BPPS variable, affiliation, did not differentiate 

the two groups. 

This may be explained in part by the trait Affiliation 

not being highly valued or highly undervalued by either of 

the two groups. Also perhaps a cultural variable is sig-

nificant in this finding. Very few Iranians are isolated 

or are alone for any great length of time. The city of 

Isfahan, for example, has about 700,000 residents crowaed 

into an area of approximately five square miles. Extended 

faroiii.es are the norm. Most of the "frequently nominated" 

and the "infrequently nominated" students alike had at least 

six or more siblings. Many were part of polygamous families 

whose children numbered twenty or more. The Iranian culture 

fgrces interaction between people to a greater extent than 

does the American culture. Thus Edwards" definition of 

Affiliation, "to participate in friendly groups, to make many 

friends, to share things with friends, to do things with 

friends rather than alone" (3, p. 9) comes about quite 

naturally iri the society. 

The findings of Hypothesis IV indicate that the £re 

quently nQiuinated" students are much, more like their 

l!iAf,reg^iently nominated" colleagues than they are different 

when deseriptiye variables are considered. Only one 
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variable distinguished the two groups—college grade point 

average. Birth order approached significance. By inspec-

tion, the variables marriage (ten "frequently nominated," 

eleven "infrequently nominated"), religion (twenty-eight 

"frequently nominated" Moslem, thirty "infrequently nominated" 

Moslem), being a member of polygamous family (six "fre-

quently nominated," six "infrequently nominated"), parents 

haying been divorced (two "frequently nominated," two "infre-

quently nominated'), and mothers employed outside the home 

(two "frequently nominated," two "infrequently nominated") 

did not differentiate between the two groups.. 

The statistical data regarding Hypothesis V indicated 

that thirteen of the category types on the Content Analysis 

differentiated between the "frequently nominated" students 

and the "infrequently nominated" students while thirty 

category types did not. In the Family Category the "fre-

quently nominated" students expressed more positive feelings 

about their families in general. They also expressed more 

positive feelings about their fathers and more negative 

feelings about their mothers than did the "infrequently 

nominated" students. However, the "infrequently nominated" 

students expressed more negative feelings about their families 

in general. For example, the "frequently nominated" students' 

writings are cpndensed as. follows. 
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She Imother] has eight children, but she has 
no affection for any of them--even the youngest 
ones. She is illiterate and is very quickly 
influenced by the clergymen's false talks of whom 
99 per cent are incompetent. My father loved his 
children, though. He worked hard and took care to 
see that all of his children were educated. 

Not a one of us children learned to walk, but 
what daddy was clapping and encouraging us ^°™ar " 
He felt nonetheless important for doing it either. 

Daddy was a musician who played and sang with 

. . . she Imother] treats me like a child. I 
do not need so much help, pity, and extreme kindness. 

Condensed from the "infrequently nominated" students' 

writings: 

My relationship with my mother is good. . . . 
She is like a friend for me. She prepared whatever 
I wished to have . . . She always has agreed with 
my inclinations. 

My relationship is better with my mother than 
my father. 

On the whole, there has been a kind of dis-
crimination in my family. I mean there are six_ 
sons and two daughters, one of whom is loved and 
the others are forgotten at times. 

. . . later, if my mother was gone for a few 
days or even a few hours, I would search for her. 
But if my father was not home for a long time, I 
would not miss him. 

The School Category also indicated differences between 

the two groups on School Leadership and Successful Student. 

The "frequently nominated" were quick to take the initia-

tive in the classroom, on the playground, while the infre-

quently nominated" tended to let others do it. For example 

the "frequently nominated" wrote: 
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I was an outstanding student, earning my primary 
certificate with the average mark of nineteen at 
the age of eleven. 

I was a good student, in some classes the best. 
I was respected by my teachers and classmates. 

I was always one of the best and most intelligent 
students in school, but sometimes I really didn't 
want to study. 

I was full of energy in school. I participated in 
all activities—theater, scouting, sports, and clubs. 

X was voted Chairman by the College of Education 
students. 

It would not be irrelevant to start off by telling 
you about my school days and how highly I respected 
the school authorities. This is mainly because of 
the opportunities they offered to me. My participa-
tion ranged from recital of songs to intermittant 
substitution for teachers in the lower classes. I 
was also in charge of the school library. 

One "frequently nominated" student did not fit in with 

the others; however, he wrote: 

The most terrible period of my life was my school 
years. My teachers were untrained and irresponsible, 
If I had been born in a bigger, or even more modern 
city, I might have been prepared to be a useful 
member of society. I feel I can do nothing to serve 
it now. 

The "infrequently nominated" students wrote: 

I was in school only for my primary studies. 
I did not go to high school, but studied at home. 

During high school, I was a noisy student, bad 
at lessons, and hard in character. 

I remember when I finished class nine, the principal 
said I had failed but he would let me pass if I 
^ould transfer to anothex school. 
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I remember when I was in class four our team was 
playing football. The coacJx stopped me and sent 
me out of the game because X had made a minute 
error. I became sad because he had no reason to 
do that. I thought of it as a discrimination 
against me. 

Some of the "infrequently nominated" students did 

experience success at school. They wrote: 

In school I was always the star in class. My 
teachers always: paid attention to me. 

I was a good student at school. I felt at home 
and believed that my classmates accepted me. I 
Ixaye never failed any subject or class. 

Differences were also noted between the "frequently 

nominated" and the "infrequently nominated" on the Autonomy 

Category. Makes Decisions from Self Evaluations was the 

single most discriminating category type. All but two of the 

"frequently nominated" students voiced the need to make their 

own independent decisions.. Only thirteen of the "infrequently 

nominated" students wrote about this need. The "frequently 

nominated" students wrote: 

I want to be one of those people who have gained 
whatever they have and have become whatever they 
are by their own activities and independent 
decisions. 

I will not accept anything without reasons. I 
do not want to be wrongly influenced by my environ-
ment-'—traditions, politics, or economy. 

I do not like those people who want you to accept 
their ill logical demands and unreasonable remarks, 
those who want to impose their opinion upon you. 
I will decide for myself and oppose those in any 
way who want me to simply follow. 

No one has been able to influence my position. 
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The Autonomy category, Rejects Parents Standards, also 

indicated that exactly half of the "frequently nominated" 

specifically mentioned rejecting one or more of their parents' 

standards. Only three of the "infrequently nominated" groups 

wrote about rejecting the standards that their parents had 

set for them. 

The "frequently nominated" students wrote: 

. . . my father wants me to be a devout Moslem, 
but I chose to smoke and sometimes drink. I smoke 
in front of him . . . but I never drink in his 
presence . . . I guess he knows that I do it anyway. 

Although. I repeatedly told them I wanted to go 
to college and be a teacher, they Iparents] paid 
no attention to me. Finally I just took the exams 
without telling them. . . . 

. .. I had many disputes with my mother concerning 
her beliefs. I simply did not agree with her 
superstitious ideas. . . . 

The "infrequently nominated" students wrote more often 

of pleasing their parent?. Some examples are: 

I always wanted to make my parents happy. 

. . . how to satisfy lay parents and make my 
relationship with them better. 

I arrange my affairs so that I will not be dis-
liked by my family. I have always tried to be 
approved by them. 

X am very kind and always sympathize with my 
family • . . I am in harmony with their sadness 
and happiness. 

There were also significant differences noted between 

the two groups on the Intimacy and Mutuality Category. The 

category type Quality Stressed was: significant in favor of 
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the "frequently nominated." students while the category type 

Lack of Intimate Relationships was significant in favor of 

the "infrequently nominated." students. Examples from the 

"frequently nominated." are: 

. . . I choose a gentle friend who I believe I 
can trust . . . I disclose all my secrets to him 
. . . I don't like isolation, so I take part in 
discussions with all my friends. 

I like people very much, because it seems I really 
come alive when I am around friends. 

One of my best skills and characteristics is this; 
I can get familiar and friendly with, others very 
fast. I think the reason is that I trust others 
very quickly and this causes them to trust me. 

Concerning the lack of intimate relationships the 

"infrequently nominated" students wrote: 

I do not like my friends very much. . . . Perhaps 
the reasons for this are that I am very busy and 
they are formal and not friendly enough. 

Now I have few close friends. 

I used to he a lonely person. I was afraid that 
the other students and the teacher would find fault 
withiae. for that reason I had as little contact as 
possible with people. 

I have few friends and so far I have not thought of 
having friends. Perhaps this flows from my own 
unsuitable temperament. 

I have to profess that the expectations among my 
friends and myself is very limited. This way no 
problems may be encountered. I mean this prevents 
the chances for anyone to be cheated or used by 
anyone else. 

X: have never had friendly relationships with anyone. 
I: have had no constant friend. I have not found any-
one to be true--to do what he promises and says. I 
have not met anyone without private motives for cheat-
ing roe. 
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In summary,there was statistical evidence that the 

"frequently nominated" students and the "infrequently 

nominated" students could be differentiated on expressed 

needs, on a content analysis of their writings concerning 

their developmental histories, and on their interpersonal 

desirability based on friendship nominations. However, only 

one variable of the descriptive data, college grade point 

average, reached significance. The "frequently nominated" 

and the "infrequently nominated" students had many more 

commonalities than differences when age, religion, birth 

order, marriage, and divorce of parents were considered. The 

"frequently nominated" and the "infrequently nominated" 

Students also could not be reliably differentiated on the 

number and magnitude of stressful events they had experienced 

as revealed by the Social Headjustment Rating Scale. 

The results and observations of this study suggest the 

following conclusions: 

1. A "frequently nominated" group and an"infrequently 

nominated" group of normal Iranian student personalities, 

based on the social criterion of "outstanding personality 

development," can be identified and statistically differ-

entiated . 

2. "Outstanding" Iranian student personalities have 

greater affil£ative capacities than other normal Iranian 

Student personalities. 
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3. "Outstanding" Iranian student personalities possess 

ego strength, as evidenced by their desire to make decisions 

from inner self evaluations and to break parental standards, 

to a greater extent than other normal Iranian student person-

alities. 

4. "Outstanding" Iranian student personalities do not 

practice self-sacrifice. They are often aggressive in taking 

the responsibility to see that their needs are met. 

5. "Outstanding" Iranian student personalities are 

actualizing their capacities to a greater degree than are 

other normal Iranian student personalities. 

6. "Outstanding" Iranian student personalities are not 

free from stressful situations, problems, or inner conflicts. 

Recommendations 

On the basis of reported research and the findings of 

this investigation, it is recommended: 

1. That this study be replicated in Iran using a 

student population to verify these findings. 

2. That this study be replicated in a variety of 

cultural settings. 

3. That further research- be conducted to investigate 

the relationship between "outstanding personality develop-

ment" and the aggression variable. 

4. That further research be conducted to investigate 

the coping iriechanisirQs of "outstanding personalities" since 
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one of the conclusions of this study is that "outstanding 

personalities" are not free from stress producing situations, 

problems, or inner conflicts. 

5. That further research be conducted in Iran using a 

student population to investigate the relationship between 

"outstanding personality development" and the fun/joy 

variable, since the instruments and methods used in this 

Study proved not to be sensitive to this variable. 
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APPENDIX A 

DEMOGRAPHIC QUESTIONNAIRE 

1. Are you male or female? 

2. How old are you? 

3. What is your religion? How important to you is your 
religion? 

4. Do you work? Where? 

5. According to your family's income would you rate your-
self upper class, middle class, or lower class? 

6. Have you served in the military? 

7. What was your grade-point average last year? 

8. Are you married? If yes, did you choose your own mate? 

9. Do you have any children? 

10. Where were you born? 

11. How many cities have you lived in? 

12. Have you ever traveled outside of Iran? 

13. Is your father living? 

14. Is your mother living? 

15. Does your father have more than one wife? 

16. Have your parents been divorced? 

17. Chronologically, which child are you? 

18. Who is the head of your family? 

19. How many brothers and sisters do you have? 

20. What is your father's job? Does your mother work out-
side of your home? Her job? 
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APPENDIX B 

CONTENT ANALYSIS PRE-TEST 

1. Write a brief general definition of content analysis. 

2. Define 

A. Classificatory Principle 

B. Categories 

C. Counting and Utilizing 

D. Mutually Exclusive 

E. Reliability 

3. Write true or false in the blank by each of the follow-
ing statements. 

A. Content analysis will produce data in answer to a 
question: it will not produce the question. 

B. Content analysis is an art: it cannot be better than 
the craftsman who employs it. 

C. Content analyses are perfectly objective. 

D. Content analysis is intended to put questions to a 
body of communication to get data that will enable 
one to reach certain conclusions. 

E. Content analysis does not require an overall 
classificatory principle. 

F. When making a content analysis, recording units may 
be words, themes, characters or even interactions. 

G. Content analysis cannot note the absence of things 
or patterns. 

H. Content analysis is not intended to test research 
hypotheses. 

I. The investigator's frame of reference can affect what 
the "content" of a document is. 
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J. Frequently/ as a result of practice coding on a 
sample of content analysis, the categories are 
revised to make them better applicable to the 
material. 

After coding has begun on a body of content analysis, 
periodic consistency checks are necessary. 



APPENDIX C 

CONTENT ANALYSIS POST-TEST 

1. What is particularly unique about content analysis as a 
way of treating research hypotheses. 

2. List three ways that content analysis has been used in 
counseling and psychology. 

3. List and briefly describe four stages that are often 
involved in content analysis. 

Write true or false in the blank by each of the follow-
ing sentences. 

A. The content analyst observes communication behavior 
in the form of his content and tries to determine 
the source's attitude{s) toward some object. 

B. It would be highly unlikely for an analyst to label 
a category "miscellaneous." 

C. Because it is virtually impossible to anticipate 
every situation that will arise during coding, 
each category definition should allow for expansion 
or logical extension. 

D. Categories should be chosen according to the value 
of the content, the research problem and its goals, 
and the hypotheses to be tested. 

E. The scheme for quantifying direction that is eventually 
should be designed before the material has been 
examined. 
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APPENDIX D 

SOCIAL READJUSTMENT RATING SCALE 

Life Event 

Death of Spouse 43 
Divorce 42 
Marital Separation . 41 
Jail Term 40 
Death of a Close Family Member 39 
Major Personal Injury or Illness 38 
Marriage • 37 
Fired from Work . 36 
Marital Reconciliation 35 
Retirement 34 
Major Change in Health of Family Member 33 
Pregnancy . . 32 
Sex Difficulties . . 31 
Gain of a New Family Member 30 
Business Readjustment . . . . . . . 29 
Change in Financial State 28 
Death of a Close Friend 27 
Change to a Different Line of Work . 26 
Change in Number of Arguments with Spouse . . . . 25 
Mortage over $10,000 24 
Foreclosure of Mortage or Loan 23 
Change in Responsibilities at Work 22 
Son or Daughter Leaving Home 21 
Trouble with In-Laws 20 
Outstanding Personal Achievement 19 
Wife Begins or Stops Work 18 
Begin or End School 17 
Change in Living Conditions 16 
Revision of Personal Habits . . . . 15 
Trouble with Boss 14 
Change in Work Hours or Conditions . . . . . . . . 13 
Change in Residence 12 
Change in Schools 11 
Change in Recreation 10 
Change in Church Activities 9 
Change in Social Activities . . . . . . . . . . . 8 
Mortage or Loan Less than $10,000 7 
Change in Sleeping Habits 6 
Change in Number of Family Get-Togethers . . . . . 5 
Change in Eating Habits 4 
Vacation 3 
New Year 2 
Minor Violations of the Law 1 
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APPENDIX E 

TABLE XXIII 

OBSERVED AND EXPECTED FREQUENCIES ON FREQUENTLY NOMINATED 
AND INFREQUENTLY NOMINATED SUBJECTS ON THE FORTY-THREE 

CATEGORY TYPES OF THE CONTENT ANALYSIS 

Not 2 
Subjects Scored 1 or more Row 

Positive Feelings About Father 

Frequently Nom. ( 1 6 . 5 ) 13 (8) 7 ( 5 . 5 ) 10 30 

Infrequently Nom. ( 1 6 . 5 ) 20 (8) 9 ( 5 . 5 ) 1 30 

Totals 33 16 22 60 

Positive Feelings About Family 

Frequently Nom. ( 7 . 5 ) 6 ( 1 1 . 5 ) 8 (11) 16 30 

Infrequently Nom. ( 7 . 5 ) 9 ( 1 1 . 5 ) 15 (11) 6 30 

Totals 15 23 22 60 

Negative Feelings About Mother 

Frequently Nom. (23) 18 (7) 12 * • • 30 

Infrequently Nom. (23) 28 (7) 2 • • • 30 

Totals 46 14 * 
60 

Negative Feelings About Father 

Frequently Nom. ( 2 4 . 5 ) 23 ( 5 . 5 ) 7 . . . 30 

Infrequently Nom. ( 2 4 . 5 ) 26 ( 5 . 5 ) 4 . . . 30 

Totals 49 1 1 60 
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Subjects 
NOt 

Scored 1 
or 

2 
more 

ROW 

Mother Control Indicated 

Frequently Nom. (25.5) 25 (4.5) 5 • * * 30 

Infrequently Nom. (25.5) 26 (4.5) 4 
• 

• m 30 

Totals 
51 9 . . . 60 

Father Control Indicated 

Frequently Nom.. (23) 20 (7) 10 • • • 30 

Infrequently Nom. (23) 26 (7) 4 • * • 30 

:Totals 46 14 • • # 60 

Alienated From Father 

Frequently Nom. (27.5) 27 (2.5) 3 » • . 30 

Infrequently Nom. (27.5) 28 (2.5) 2 • • • 30 

Totals 55 5 . • . 60 

Child Control Indicated 

Frequently Nom. (27) 25 (3) 5 • * 30 

Infrequently Nom. (27) 29 (3) 1 • 30 

Totals 54 6 . . . 60 

Negative Feelings About Family 

Frequently Nom. (24.5) 23 
! 

(5.5.) 7 • • • 30 

Infrequently Nom. (24. 5 ) 26 (5.5) 4 • • • 30 

Totals 49 11 • • * 60 
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Subjects 
Not 

Scored 1 2 
or more Row 

School Leadership 

Frequently Nom. 

Infrequently Nom. 

Totals 

(25) 20 

(25) 30 

(5) 10 

(5) 0 

* • • 
30 

30 

Frequently Nom. 

Infrequently Nom. 

Totals 50 10 ... 60 

Education As Positive Value 

Frequently Nom.-

Infrequently Nom. 

Totals 

(24.5) 26 

(24.5) 23 

(5.5) 4 

(5.5) 7 

• # * 

• • • 

30 

30 

Frequently Nom.-

Infrequently Nom. 

Totals 49 11 * * • 60 

Successful Student 
..... 

Frequently Nom. 

Infrequently Nom. 

Totals 

(13) 8 

(13) 18 

(7.5) 7 

(7.5) 8 

(9.5) 15 

(9.5) 4 

30 

30 

Frequently Nom. 

Infrequently Nom. 

Totals 26 15 19 60 

School Failure 

Frequently Nom. 

Infrequently Nom. 

Totals 

(26) 25 

(26) 27 

(4) 5 

(4) 3 . . . 

30 

30 

Frequently Nom. 

Infrequently Nom. 

Totals 52 8 . . . 60 

Negative School Experiences 

Frequently Nom. 

Infrequently Nom. 

Totals 

(22) 23 

(22) 21 

(8) 7 

(8) 9 

. . . 30 

30 

Frequently Nom. 

Infrequently Nom. 

Totals 44 16 ... 60 
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Subjects 
NOt 

Scored 1 2 
or more Row 

Respects School Authorities 

Frequently Nom. 

Infrequently Nora. 

Totals 

(21) 15 

(21) 27 

(9) 15 

(9) 3 

• • • 
« • • 

30 

30 

Frequently Nom. 

Infrequently Nora. 

Totals 42 18 t • • 60 

Dislikes School Authorities 

Frequently Nom. 

Infrequently Nom. 

Totals 

(18) 19 

(18) 17 

(12) 11 

(12) 13 

. . . 30 

30 

Frequently Nom. 

Infrequently Nom. 

Totals 36 24 
* ' • 

60 

Death of Parent 

Frequently Nom. 

Infrequently Nom. 

Totals 

(24) 20. 

(24) 28 

(6) 10 

(6) 2 

. . . 30 

30 

Frequently Nom. 

Infrequently Nom. 

Totals 48 12 . . . 60 

Lack of Money 

Frequently Nom. 

Infrequently Nom. 

Totals 

(24.5) 21 

(24.5) 28 

(5.5) 9 

(5.5) 2 • • • 

30 

30 

Frequently Nom. 

Infrequently Nom. 

Totals 49 11 * • • 60 

Physical Illness 

Frequently Nom. 

Infrequently Nom. 

Totals 

(27) 28 

(27) 26 

(3) 2 

(3) 4 

* 30 

30 

Frequently Nom. 

Infrequently Nom. 

Totals 54 6 • • 60 



TABLE XXIII—Continued 

150 

Subjects 
Not 

Scored 1 2 
or more ROW 

Rejects Parents' Values 

Frequently Nom. 

Infrequently Nom. 

Totals 

(21) 15 

(21) 27 

(9) 15 

(9) 3 

m m m 

• • * 

30 

30 

Frequently Nom. 

Infrequently Nom. 

Totals 42 18 . . . 60 

Leadership-Autonomy 

Frequently Nom. 

Infrequently Nom. 

Totals 

(26.5) 24 

(26.5) 29 

(3.5) 6 

(3.5) 1 • • • 

30 

30 

Frequently Nom. 

Infrequently Nom. 

Totals 53 7 ... 60 

Aggressive in Meeting Needs 

Frequently Nom. 

Infrequently Nom. 

Totals 

(20.5) 22 

(20.5) 19 

(9.5) 8 

(9.5) 11 

• « * < 30 

30 

Frequently Nom. 

Infrequently Nom. 

Totals 41 19 . . . 60 

Makes Decisions From Inner Self-Awareness 

Frequently Nom. 

Infrequently Nom. 

Totals 

(20.5) 13 

(20.5) 28 

(9.5) 17 

(9.5) 2 

• • • 
30 

30 

Frequently Nom. 

Infrequently Nom. 

Totals 41 19 ... 60 

Hobbies 

^Frequently Nom. 

Infrequently Nom. 

Totals 

(27) 25 

(27) 29 

(3) 5 

(3) 1 * • 

30 

30 

^Frequently Nom. 

Infrequently Nom. 

Totals 54 6 . 60 
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Subjects 
Not 

Scored 1 2 
or more Row 

Physical Activities 

Frequently Norn. (25.5) 25 (4.5) 5 • • . 30 

Infrequently Nom. (25.5) 26 (4.5) 4 • V • 30 

Totals 51 9 . . . 60 

Intimacy-—Non-Family 

Frequently Nom- (4.5) 5 (25.5) 25 . . . 30 

Infrequently Nom. (4.5) 4 (25.5) 26 . . • 30 

Totals 9 51 • • • 60 

Intimacy—Family 

Frequently Nom. (6.5) 8 (23.5) 22 • • • 30 

Infrequently Nom. (6.5) 5 (23.5) 25 • • • 30 

Totals 13 47 . . . 60 

Intimacy—Quality Stressed 

Frequently Nom. (4) 3 (12) 6 (14) 21 30 

Infrequently Nom. (4) 5 (12) 18 (14) 7 30 

Totals 8 24 28 60 

Intimacy—Quantity Stressed 

Frequently Nom. (27) 25 (3) 5 • • • 30 

Infrequently Nom. (27) 29 (3) 1 • • • 30 

Totals 54 6 
• 

60 
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Subjects 
Not 

Scored 1 2 
or more 

Row 

Lack of Intimacy 

Frequently Nom. (23.5) 28 (6.5) 2 • • • 30 

Infrequently Nom. (23.5) 19 (6.5) 11 * » • 30 

Totals 47 13 • • • 60 

Overt Willingness to Help Others 

Frequently Nom, (19.5) 16 (10.5) 14 m - • • 30 

Infrequently Nom. (19.5) 23 (10.5) 7 * * * 30 

Totals 39 21 • * • 60 

Respects Mankind 

Frequently Nom. (2.5) 3 (27.5) 27 • • m 30 

Infrequently Nom. (2.5) 2 (27.5) 28 m • • 30 

Totals 5 55 • • • 60 

Motivations 

Frequently Nom. (4.5) 4 (25.5) 26 . . . 30 

Infrequently Nom. (4.5) 5 (25.5) 25 ... 30 

Totals 9 51 . . . 60 

Feelings 

Frequently Nom. (5) 5 (25) 25 30 

Infrequently Nom. (5) 5 (25) 25 
• 30 

Totals 10 50 ... 60 
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Subjects 
Not 

Scored 1 2 
or more Row 

Problems—-Denial 

Frequently Norn. 

Infrequently Nom. 

Totals 

(24.5) 25 

(24.5) 24 

(5.5) 5 

(5.5) 6 

• • • 30 

30 

Frequently Norn. 

Infrequently Nom. 

Totals 49 11 ... 60 

Problems—Stimulus to Growth 

Frequently Nom. 

Infrequently Nom. 

Totals 

(19) 15 

(19) 23 

(11) 15 

(11) 7 

# • • 

• • • 

30 

30 

Frequently Nom. 

Infrequently Nom. 

Totals 38 22 • * « 60 

Facts 

Frequently Nom. 

Infrequently Nom. 

Totals 

(5) 5 

(5) 5 

(25) 25 

(25) 25 

... 30 

30 

Frequently Nom. 

Infrequently Nom. 

Totals 10 50 . . . 60 

Striving to be the Best 

Frequently Nom. 

Infrequently Nom. 

Totals 

(19.5) 16 

(19.5) 23 

(10.5) 14 

(10.5) 7 

• • • 

• * • 

30 

30 

Frequently Nom. 

Infrequently Nom. 

Totals 39 21 • * * 60 

Doesn't Give Up When Goal Delayed 

Frequently Nom. 

Infrequently Nom. 

Totals 

(27.5) 27 

(27.5) 28 

(2.5) 3 

(2.5) 2 

• * • 

* • • 

30 

30 

Frequently Nom. 

Infrequently Nom. 

Totals 55 5 • # • 60 
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Subjects Not 
Scored 

1 2 
or more 

Row 

Industrious 

Frequently Nom. (20) 21 (10) 9 . . . 30 

Infrequently Nom. (20) 19 (10) 11 « * • 30 

Totals 40 20 • * • 60 

Trait Orientation 

Frequently Nom. (2.5) 2 (27.5) 28 ft ft • 30 

Infrequently Nom. (2.5) 3 (27.5) 27 ft * • 30 

Totals 5 55 • ft • 60 

Names Opposing Values 

Frequently Nom. (26.5) 26 (3.5) 4 ft ft ft 30 

Infrequently Nom. (26.5) 27 (3.5) 3 * • ft 30 

Totals 53 7 . . . 60 
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