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The purpose of the study is to determine if there is 

an effect on intervention/nonintervention attitudes 

associated with an introductory microeconomics class. 

The population consisted of all students enrolled in 

eighteen sections of Economics 1100 during the Fall 

semester, 1984, at North Texs State University. There 

were seven sections of Economics 1100, ten sections of 

Sociology 1510, and ten sections of Political Science 

2010 used as control groups. 

The instruments used for pretesting and posttesting 

were the twenty-three item Attitude Scale and Demographic 

Questionnaire. The Attitude Scale contained twelve 

intervention and eleven nonintervention questions. 

Intervention questions were reverse scored so that a high 

score is noninterventionist and a low score is 

interventionist. Data were analyzed using a multiple 

linear regression to determine how each variable affected 

the intervention/nonintervention student attitudes. 

The general hypothesis that instruction in 

microeconomics produces a bias in favor of laissez faire 

as an organizing principle of modern economic life was 
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CHAPTER I 

INTRODUCTION 

The major emphasis of research in economic education 

has focused principally on the differential relationship 

between selected demographics, e.g., gender and age, and 

alternative delivery systems on cognition. This trend is 

similar to research conducted in other disciplines. It 

is possible, however, that the research has overlooked 

the most significant aspect of the discipline. It is 

conceivable that the fundamental impact of economics is 

in the policy-related decisions based on cognition. More 

precisely, attitudes developed from exposure to economic 

concepts may have a significant impact on the application 

of concepts in the sociopolitical arena. 

Limited research in the area of attitudinal change 

has reflected an impact of exposure to economics and 

attitudinal change. The major direction of affective 

research has been restricted to attitude sophistication 

(the degree to which students tend to answer with 

ng), and attitudes toward the 

which students like economics). 

mainstream economic thinki 

discipline (the degree to 

Each step in the process hcis moved closer to the question 



of the fundamental impact of economics on sociopolitical 

attitudes. The question overlooked by the research is 

whether economics as presented to students is truly 

unbiased. Research in this area has shown that the 

cognitive measures employed show no significant bias (2, 

5, 6, 7, 8, 9, 10, 11). However, no research has 

examined the critical issue of whether economics 

instruction tends to promote a laissez faire bias among 

the students. 

The distinguished economists Oscar Lange (3) and 

Abba Lerner (4), among others, contend that the 

principles of basic microeconomics can be used to pursue 

allocative outcomes, e.g., democratic socialism, other 

than those which emanate from laissez faire. It is the 

contention of this author that the principles of the 

discipline of economics can be used to achieve ends other 

than those determined by free enterprise markets. It is 

critical to the discipline of economics that one 

understand the degree to which economics content 

influences the sociopolitical attitudes of the students. 

It is the contention of this author that the discipline 

has not explored the possibility of attitudinal bias. 

Further, the discipline has not considered the 

ramifications of attitudinal bias on the student whom it 

purports to serve. Therefore, it is critical to the 



future of economic education that the issue of laissez 

faire bias be explored. 

Statement of the Problem 

The problem addressed in this study is to determine 

if microeconomics instruction tends to make student 

attitudes more favorable toward laissez faire as an 

organizational principle. 

Purpose of the Study 

The purpose of the study is to determine if there is 

an effect on intervention/nonintervention attitudes 

associated with microeconomics instruction. 

Hypotheses 

This study will examine the general hypothesis that 

having received microeconomics instruction produces a 

bias in favor of laissez faire as an organizing principle 

of modern economic life. To test this general assertion, 

two operational sub-hypotheses were developed: 

Sub-hypothesis I. Other things held constant, students 

who have received microeconomics instruction will be 

significantly less interventionist (more committed to 

laissez faire) than students completing comparable-level 

courses in macroeconomics, sociology, and political 

science. 



Sub-hypothesis II. Other things held constant, students 

who have received microeconomics instruction, from pre-

to post-measurements, will be significantly less 

interventionist (more committed to laissez faire) than 

students completing a comparable-level course in 

macroeconomics, sociology, and political science. 

Significance of the Study 

This study examines the effects of basic 

microeconomics instruction on attitudes toward 

intervention/nonintervention. It is necessary to explore 

the premise that economics courses are free of bias. 

Significant findings from this study would indicate a 

need to examine the structure of the basic microeconomics 

instruction in order to ameliorate the laissez faire 

bias. 

Definition of Terms 

For the purpose of this study, the following 

definitions are offered: 

Intervention governmental interference in economic 

affairs 

Economics — the social science concerned with 

description and analyses of the production, distribution, 

and consumption of goods and services 



Microeconomics—the portion of economics concerned 

with the activity of individuals and firms mainly with 

regard to the allocation of resources 

Macroeconomics—the portion of economics concerned 

with large-scale movements of the economy, such as growth 

or decline, inflation or deflation 

Income Distribution—the pattern of division of 

income among individuals and households. There is a 

direct relationship between income distribution and the 

distribution of goods and services in an economy 

Indivisibility--a special form of social goods which 

cannot be divided into buyable packages and produced by 

the Market, e.g., national defense 

Laissez Faire—a doctrine opposing governmental 

interference in economic affairs beyond the minimum 

necessary for the maintenance of peace and property 

rights 

Limitations 

The principal limitation centers on the use of 

intact classes. Further, the selection of control groups 

from other disciplines poses a differential selection 

threat to internal validity. The use of the pretest 

Student Attitude Scale as a covariate has a significant 

impact on the differential selection threat (1). 

Furthermore, gender, instructor attitudes, previous 



courses in economics, major, race/ethnic classification, 

student academic classification, student retention rate, 

and instructor status (fulltime or teaching fellow) are 

also employed as covariates. Other main effects and 

interactions may remain as a threat. Inherent in the 

design of the project, the use of students from North 

Texas State University poses a threat to external 

validity. 

Basic Assumptions 

The assumption is made that each course represents a 

random sample of students from a broader population of 

students. Inferential statistics will permit the data to 

be treated as a sample (1). Course descriptions of 

introductory microeconomics, introductory macroeconomics, 

introductory sociology, and introductory political 

science are located in Appendix F. 
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CHAPTER II 

REVIEW OF THE RELATED LITERATURE 

Background and Significance of the Problem 

During the 1960s, economics began to receive 

attention as an important aspect of the social sciences. 

The American Economics Association appointed a Task Force 

of outstanding economists and education specialists. 

This group examined the role of economics in secondary 

schools throughout the nation. As a result of this 

effort, test instruments were developed to attempt to 

measure the degree of economic knowledge among high 

school students. Further work resulted in the Test of 

Understanding in College Economics, which remains the 

basic test of economic literacy at the college level. 

Since that time, interest has focused on the amount of 

economics which could be taught and the predisposition 

toward economics by various segments of the population. 

Furthermore, educators have sought to identify a 

relationship between cognition and affect to assist in 

curriculum reform. 

Research concerning the relationship between 

economic cognition and attitudes toward economics, 

however, has been minimal. Discussion of the research 
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will be divided into the following areas: attitude 

sophistication (the degree to which students tend to 

answer with mainstream economic thinking), attitude 

toward the discipline (the degree to which students like 

economics), effect of economics on sociopolitical 

attitudes (liberalism/conservatism), and effect of 

attitude on cognitive thinking. 

Attitude Sophistication 

Early research on the effect of economics 

instruction on attitude was done by George Dawson at New 

York University (2). From 1960 to 1963, Dawson gathered 

data on student attitudes toward labor unions in a course 

designated for noneconomics majors entitled "Current 

Economic Problems." The instructor identified current 

economic topics as the foundation for the course. Labor 

unions and labor issues were discussed for eight 

classroom hours out of a total of sixty semester hours. 

Using a questionnaire administered at the end of the 

course, Dawson examined the effect of the labor unit on 

attitudes toward labor. In addition, he utilized 

selected demographic data to determine any differential 

impact of the unit. According to Dawson, "it is clear 

that the course did have an effect, for 31 percent of the 

students reported a change in attitude toward organized 

labor after having taken the course" (2, p. 201). The 
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author reports that instructor lectures were listed 

overwhelmingly by the students as affecting their 

attitudes. In addition, the research reflected a 

65-percent increase in interest in labor after completing 

the course. The author states, "It is safe to conclude 

that student attitudes can be changed by a college course 

in economics" (2, p. 203). Dawson notes that, although 

an instructor may seriously attempt to teach 

controversial issues objectively, the students may listen 

selectively and draw conclusions. As Dawson states, 

If a study of this sort shows that a great many 
students are influenced in one direction as opposed 
to another, and if the students changing their views 
attribute the changes to the lectures, the 
instructor should reexamine carefully his 
presentation to ascertain whether or not he has been 
tipping the scales (2, p. 203). 

Additional research has centered on the impact that a 

course in economics and the issues studied during the 

course have on student attitudes toward economics. In a 

study conducted by Mann and Fusfeld, student achievement 

was related to attitude sophistication (12). Attitude 

sophistication was defined by the authors as follows: 

When a student with a high degree of attitude 
sophistication is asked his opinions about a group 
of statements, he will be able to differentiate 
between accepted 'laws' and unfounded platitudes, 
between rational and nonrational arguments, between 
defensible and naive positions, and between 
justifiable and unwarranted conclusions (12, 
p. 113). 
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Mann and Fusfeld developed a questionnaire with two 

subsets: (1) Economic Attitudes and (2) Teaching 

Effectiveness. The attitude questionnaire contained 

fourteen items which were scored with a 5 to 1 

Likert-type scale. The instrument had a test-retest 

correlation coefficient of 0.88. The questionnaire was 

administered to introductory economics students 

(experimental group), undergraduates with no previous 

economics training, graduate education students with no 

economics traaining, graduate students with some 

economics training, and economics teaching assistants 

(control groups). All of the students attended the 

University of Michigan. The study was designed to 

measure attitude sophistication and instructor 

characteristics associated with increases in attitude 

sophistication by their students. All groups were given 

the Attitude Questionnaire as a pretest and posttest. 

Both groups were also given the Opinion, Attitude, and 

Interest Survey developed by Benno Fricke. This 

instrument examines the effect on attitude sophistication 

of such personal characteristics as extracurricular 

activities, course content, student views of the course 

and instructor, and student characteristics. The 

hypotheses tested were as follows: 

Hypothesis One: The mean change in attitude 
sophistication on economic issues of the control 
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group sections will be less than the mean change of 
the experimental sections, due to the lack of 
exposure to the economics course content (12, 
p. 117). 

Hypothesis Two: Instructors rated above the 
median on (a) general teaching skill, (b) student 
teacher rapport, (c) organization-structure, 
(d) value of the course, (e) feedback, and 
(f) change in beliefs will have students whose mean 
change in attitude sophistication is greater than 
those students of the instructors rated below the 
median on the respective variable (12, p. 121). 

Hypothesis One was accepted. The mean change was 

statistically significant and positive for the 

experimental group. Hypothesis Two was not upheld 

totally. However, five of the six factors in the 

regression equation were positive. Unfortunately, none 

was statistically significant. The authors make the 

following generalizations about the study. 

1. Success-oriented students who have an 
instructor oriented toward teaching the subject 
matter can be expected to have the largest 
increase in knowledge. 

2. Subject-matter oriented students with a student 
oriented teacher who encourages them to 
reexamine their beliefs will show the greatest 
increase in attitude sophistication (12, 
P. 124). 

Apparently, the standard measuring devices, i.e., tests, 

do not reflect the degree of attitude sophistication 

present in a student. The measurement of attitude 

sophistication requires discovery of a hierarchy of 

values developed by the student apart from cognitive gain 

scores. 
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Although the concept is new, and only one measuring 
instrument has been developed, the results of this 
study indicate that attitude sophistication deserves 
consideration for inclusion, along with other 
measures, when studies examining the growth and 
development of students, or the effectiveness of 
teaching, are being undertaken (12, p. 126). 

In an effort to identify components of an economics 

course that would specifically affect attitude, Fred A. 

Thompson examined the issue of "free trade" (17). The 

research explored the interaction between cognition and 

attitude over this controversial area of macroeconomics. 

The basic premise of the study was that a change in 

student cognition, which resulted in an inconsistency 

between the students' cognition and value structure, 

would lead to the reorganization of both components until 

cognition and affect were consistent. The author stated 

that the long-held belief that the discipline of 

economics is neutral is no longer appropriate: "The 

bifurcation of economics into normative (policy) and 

positive (scientific) aspects has run its course" (17, 

p. 111). The study attempted to determine if increased 

cognition in international trade would significantly 

affect the students' attitudes toward related policy 

issues. Specifically, the study utilized an experimental 

group/control group design with variations. The main 

experimental group was identified as an economics class 

at Riverside City College, Riverside, California. This 
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group was divided into two subgroups for the sake of 

convenience. Subgroup one received a pretest for 

cognition and attitude (N = 24), while Subgroup two 

received a posttest only for cognition and attitude (N = 

12). A second experimental group was identified as a 

graduate economics class from the University of 

California Riverside, Riverside, California. The control 

group for the study was identified as an introductory 

psychology class from Riverside City College, Riverside, 

California. This group received a pretest and posttest 

for attitude only (N = 102). The cognitive measure was a 

ten-item, standardized multiple choice instrument design 

bY the researcher. Responses to the instrument were 

weighted by the researcher based on a cognitive taxonomy 

utilizing "tach analyses . . . in terms of the 

educational experiences of the students" (17, p. 111). 

The attitudinal measure was a 66-item Likert-type scale. 

The majority of the questions were selected from 

Thrustone No. 18 "Attitude Toward the Tariff" 

questionnaire. The remaining questions were researcher 

designed. In addition, the researcher weighted the 

participant responses to the attitude measure. Questions 

determined to be "strong questions" (17, p. 112) received 

a weighting of 6, 5, 3, 1 rather than the standard 5, 4, 

3, 2, 1 Likert scale. The results of the study reflect 
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no significant pretest to posttest change in attitude for 

the control group. The experimental group reflected a 

cognitive pretest to posttest gain from 5.2 to 6.9 and an 

attitudinal change from 198.0 to 255.41. Both cogitive 

and attitudinal changes were statistically significant. 

The simple correlation between cognition and attitude was 

+0.2389 "which seems to indicate that attitudinal change 

is relatively easy to effect . . (17, p. 118). 

Thompson describes problems with his research. 

Since students were self-selected for the posttest only 

group owing to absences from the pretest, it is possible 

that they may not regularly attend class. In addition, 

the control group reflected an extremely wide range of 

scores from 80 to 371. By selecting three similar 

questions and checking for student continuity of 

response, the researcher discovered significant 

participant guessing. However, Thompson states that the 

sample size (N = 103) "explains why individual 

inconsistencies . . . had little effect on the mean for 

all students (17, p. 115). Even with the limitations 

imposed on the study, the researcher concludes that "this 

study indicates that a cognitive educational experience 

compliments the affective predispositions of students. 

Apparently our efforts do have an effect on the way 

students view the world" (17, p. 115). 
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In an attempt to increase cognition and attitudes 

toward economics, Myron Joseph introduced role-playing 

activities (4). The activities were introduced in 

introductory economics and labor economics classes. Each 

role playing activity permitted the students an 

opportunity to apply economic concepts to policy issues. 

The results showed that students were better able to 

utilize economic concepts not only in the simulation but 

as they apply to other policy situations. In addition, 

the students gained a greater appreciation for the role 

of economics in the world outside the classroom. Joseph 

concludes, "Role playing and other participative 

techniques appear to offer the possibility of deepening 

the learning that takes place and of increasing the 

acceptance of economics" (4, p. 565). 

Simulations as a method of instruction that may 

impact on attitudes was examined by Lloyd in 1970 (7). 

The research centered on the attitudinal change among 

students after participation in a collective bargaining 

simulation. The hypothesis was that "attitudes are 

affected by roleplaying in a collective bargaining 

simulation, and the change in attitude is related to the 

role player" (7, p. 107). Students were administered 

pretest and posttest instruments which asked them to 

label statements related to union/management relations as 
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either (1) an objective analysis or (2) a 

rationalization. The researcher applied Chi square 

analysis to the student responses. At this point, the 

researcher states that "assignment of roles did not 

automatically produce differences in behavior" (7, 

p. 108). To develop a more distinctive relationship, the 

researcher utilized a different test instrument. This 

instrument provided three possible responses to each 

pretest/posttest question: 

1. the principle seems sound, reasonable and 

valid; 

2. as a generalization, the principle is invalid; 

3. the principle is a speculative generalization 

and it is controversial rather than widely 

accepted. 

The author again utilized Chi square to analyze the 

student responses. The data presented by the author 

substantiate his hypothesis. Individual questions, 

however, did reflect the opinion of the students prior to 

the simulation, with no significant effect from the class 

activity regardless of role played. 

It is possible that the instruments used to measure 

cognition and affect may not be value free. In a study 

conducted by Rothman and Scott, The Test of Understanding 

in College Economics (TUCE) was examined for political 
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bias (14). The TUCE is widely accepted as a pre/post 

measure of the stock of economic knowledge in 

introductory economics courses. The authors administered 

the TUCE and a forty-one item social opinion scale to 

forty-nine students in two sections of introductory 

economics at Carnegie Mellon University. The forty-one 

item social opinion scale was a researcher designed 

instrument. The questions were, for the most part, 

selected from scales designed by Eysenck, Adorno, 

Saunders, and Dawson and Swift. The questions were 

administered by means of a five item Likert-type scale. 

In addition, the researchers collected demographic 

information from the participants for inclusion in the 

regression analysis. The results of the analysis reflect 

"no statistically significant relationships between 

opinion scores and TUCE scores" (14, p. 180). Other 

relationships, however, were discovered. SAT scores 

reflect a statistically significant effect on both 

pretest and posttest TUCE scores. Also, the researcher 

discovered that having high school economics did increase 

pretest TUCE scores but not posttest TUCE scores. When 

gender was introduced into the regression, males did 

significantly better on the pretest TUCE, but there was 

no significant difference on the posttest TUCE. The 

author concluded that "no systematic bias appears in the 



19 

TUCE in favor of either liberals or conservatives when 

the TUCE is used immediately after a course in college 

economics . . ." (14, p. 1270 ). The inference is that if 

the cognitive measure is value free, then the attitudinal 

changes were the result of the economics course. 

However, the authors recognized that their attitude scale 

was to some degree measuring something other than 

economic knowledge, since the more knowledgeable entering 

students identified themselves as conservatives. 

The TUCE was examined for construct validity by 

Lewis and Dahl (6). Their research showed that the 

pretest TUCE and posttest TUCE were significant 

predictors of student cognitive performance. The authors 

state, 

This study shows that TUCE is not only effective in 
discriminating between "good" and "poor" students in 
economics, but that it also measures prior ability 
and critical thinking skills while effectively 
discriminating on other knowledge (6, p. 165). 

Attitude Toward the Discipline 

Research in the area of attitude toward the 

discipline of economics was conducted by Karstensson and 

Vedder at Ohio University (5). The authors identified an 

attitude-consumption hypothesis that further course work 

in economics is related to attitudes toward the 

discipline of economics. Data were gathered on 311 Ohio 

University students in introductory economics courses. 
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The study followed the students for six consecutive 

academic quarters to ascertain the number of economics 

courses taken. In addition, introductory course grade, 

previous economics course work, SAT scores, and 

requirements for certain degrees were ascertained for 

each participant. Each student was given the 

"Questionnaire on Student Attitudes Toward Economics" as 

a pretest and posttest instrument (15). The data 

reflected that a student with a more positive pretest 

attitude toward economics tended to score approximately 

one-third of a letter grade higher in the introductory 

course. Further, those students whose interest in 

economics increased during the course learned more from a 

cognitive standpoint. Finally, students who were more 

favorable toward economics at the end of the course 

tended to take more economics courses regardless of the 

institutional requirements. In conclusion, the authors 

state, "Greater gains in economic understanding are 

likely to be made by those who, relative to others, are 

interested in the subject" (5, p. 110). 

Effect of Economics on Sociopolitical Attitudes 

Luker examined the assumption of "value-free" 

economics in a study of North Texas State University 

students conducted in 1971 (9). The following hypotheses 

were examined in this study: 
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Hypothesis One: There is no relationship 

between an increase in economic knowledge and a 

change in dogmatism; 

Hypothesis Two: There is a negative 

relationship between pretest student dogmatism and 

an increase in economic knowledge; 

Hypothesis Three: There is a positive 

relationship between an increase in economic 

knowledge and an increase in conservatism. 

This study utilized the following scales: 

. "The Dogmatism Scale"—Rokeach 

. "The Opinionation Scale"—Rokeach 

. "The Index of Social Position"—Hollingshead 

. "The Neurosis Scale"--Winne 

The Test of Understanding in College Economics" 

—Fels 

The results of the study confirm the first 

hypothesis that no relationship exists between a change 

in economic knowledge and a change in dogmatism. The 

study also confirms the second hypothesis that a negative 

relationship between dogmatism and economic cognition 

exists. However, the study rejected the third hypothesis 

that a positive relationship exists between increased 

cognition and increased conservatism. In addition, two 

interesting relationships that were not hypothesized 
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emerged from the study: (1) a positive relationship 

between increased dogmatism and the microeconomics course 

and (2) a positive relationship between decreased 

dogmatism and the macroeconomics course. Luker concluded 

that the identification of the relationship of dogmatism 

to the microeconomic and macroeconomic courses opens a 

new area of inquiry. He states, "The macro course 

represents an ambient pedagogical package which, 

independent of the subject matter, is significantly 

different from the micro analysis" (9, p. 10). 

Additional work in the liberalism/conservatism area 

was conducted by Luker and Proctor in 1978 (11). In this 

fatudy the researchers identfied two hypotheses: 

Hypothesis One: Other things held constant, 

students who have received microeconomics 

instruction will be significantly more conservative 

than students completing a comparable-level course 

in sociology and psychology. 

Hypothesis Two: Other things held constant, 

students who have received microeconomics 

instruction will become progressively and 

significantly more conservative as the semester 

continues than students completing a 

comparable-level course in sociology and psychology. 
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The research sample for this study was nine introductory 

microeconomics classes (experimental group), six 

introductory psychology classes, and nine introductory 

sociology classes (control group) at North Texas State 

University, Denton, Texas. Each student and instructor 

was administered the Rokeach Opinionation Scale as a 

pretest and post-test measure (13). The research 

utilized Campbell and Stanley's quasi-experimental 

Design 10 (1). The results of the researcher-ordered, 

stepwise, multiple linear regression and a covariate 

analysis of regression change were as follows: 

Hypothesis one was upheld. The experimental 

group was significantly more conservative than the 

control group upon completion of the microeconomics 

course. 

Hypothesis two also was upheld. The 

microeconomics classes became significantly more 

conservative by eleven points during the course, the 

psychology classes became significantly more 

conservative by three and one-half points during the 

course, and the sociology classes became 

significantly more liberal by three points during 

the course. 
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These studies seem to indicate a possible link 

between the subject matter and the degree of attitudinal 

change. 

Effect of Attitude on Cognition 

Specific research has centered on the effect that 

economic attitudes have on economic behavior. Soper and 

Walstead (16) attempted to develop an instrument to 

measure this area. The study was based on the premise 

that "economic affect may be at least as important as 

economic cognition in influencing economic behavior, 

especially when public-choice issues are in question" 

(16, p. 4). To examine this area, in 1979 the Joint 

Council on Economic Education commissioned this study. 

The result was an instrument entitled the Survey on 

Economic Attitudes (17, p. 15). The instrument was a 

twenty-eight item questionnaire, which is scored using a 

five point Likert-type scale. The questionnaire had two 

distinctively separate subparts: Attitudes Toward 

Economics (ATE) and Economic Attitude Sophistication 

(EAS). The ATE subset was a slightly modified version of 

a scale developed by Hogden and Manahan. The EAS subset 

was developed specifically for this research effort. To 

develop the EAS scale, the researchers developed the 

following four selection criteria. 
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1) The 'economics profession1 should hold a 
'consensus' position of agreement or 
disagreement with the statement. 

2) The statement should focus on a 'live' economic 
issue which is controversial and unresolved in 
the public mind. 

3) The statement should have low cognitive 
content, limited economics jargon, and have a 
reading level appropriate for use in a very 
limited time period with high school juniors 
and seniors. 

4) Statements should meet the test of school 
district and teacher approval for use with 
students (16, p. 6). 

To establish instrument reliability, Measurement 

Research Center, Purdue University, designed a 

twenty-eight item scale. Sixty-seven school systems 

nationwide were administered the instrument. The alpha 

coefficient for the ATE subset was 0.88, while the alpha 

coefficient for the EAS subset was 0.66. In addition, 

the instrument was administered to freshman 

microeconomics students at the University of Missouri, 

St. Louis, sophomore macroeconomics students at Northern 

Illinois University, advanced economics students at 

Northern Illinois University, and College Consumer 

Education professors in a workshop at the University of 

Missouri, St. Louis. The reliability of both the ATE and 

EAS subsets remained stable and consistent for all 

groups. To determine validity, a group of economists 

initially examined the EAS subset. 
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Further validity was determined by sending 

331 Council and Center Directors in the Joint Council on 

Economic Education network a twenty-item EAS subset. 

This questionnaire contained the fourteen items EAS 

subset and six distractor items. One hundred and 

forty-nine responses were received. The results showed a 

mean percent of 85.8 on the EAS fourteen items and a mean 

percentage ranging from 25.2 to 67.8 on the distractor 

items. In an attempt to discover if the EAS and ATE 

measure the difference desired, researchers administered 

the subsets in reverse to selected subsets of 

microeconomics students at the University of Missouri and 

macroeconomics students at Northern Illinois University. 

The results were analyzed using the Pearson Product 

Moment Correlation. The data reflect that only EAS 

pre/ATE are significant at the .05 level. The authors 

conclude that since only one of the eight correlations is 

significant, the ATE and EAS are measuring essentially 

different things" (16, p. 10). 

In an attempt to understand if a relationship exists 

between the EAS and ability level, the authors used the 

high school groups' responses on the Bortgatts Quick Word 

Quiz (IQ proxy), ACT scores and TUCE scores. They 

concluded that the ATE subset and EAS subset were no more 

IQ related than the TUCE. In fact, the TUCE doubles the 
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IQ tionship. To examine the issue of cognition, the 

Test of Economic Literacy (TEL) pre/post was administered 

to the high school sample and the TUCE pre/post was 

administered to the University of Missouri and Northern 

Illinois University subsamples. The data support the 

following conclusion "The EAS subparts are only 

moderately related to cognitive measures such as TUCE or 

TEL scores" (16, p.12). The authors conclude that 

"exposure to economics instruction at the high school or 

college level may have an impact on economic knowledge, 

attitudes toward the discipline, and opinions on economic 

issues" (16, p. 14). 

The problem with which this paper is concerned 

centers on the effect of microeconomic instruction on 

intervention/nonintervention. The results of the 

research in this area have failed to deal with this basic 

question. Even though minimal efforts to determine 

attitude sophistication have indicated a relationship 

between instruction in economics and 

liberalism/conservatism, the issue of bias toward laissez 

faire has not been explored. It is beyond the scope of 

this research to determine if bias is a desirable outcome 

of economics instruction. However, it is important to 

identify bias if it exists. 
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Summary 

Research in economic education has focused on the 

following areas! attitude sophistication, attitude toward 

the discipline, effect of economics on sociopolitical 

attitudes, and the effect of attitude on cognitive 

thinking. All of the studies have concluded that 

attitude is important in determining success in economics 

as measured by cognitive gain and additional course 

consumption. In addition, the research shows evidence of 

changes in attitude following completion of an economics 

course. The work by Luker (9) and that by Luker and 

Proctor (11) suggest that instruction in economics may 

lead to changes in sociopolitical attitudes. The 

relationship reported in these studies indicates that 

instruction in microeconomics tends to make the students 

more conservative, while instruction in macroeconomics 

tends to make the students more liberal. 

The problem with which this study is concerned is an 

extension of the previous work. It is the contention of 

the author that the critical area of sociopolitical 

attitude change occurs in the arena of 

intervention/nonintervention. This study examines the 

role of instruction in economics in the establishment of 

a laissez faire bias. It is beyond the scope of this 
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study to determine if bias is a desirable outcome of 

microeconomics instruction. It is important, however, to 

identify bias if it exists. 
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CHAPTER III 

COLLECTION OF DATA 

Population Frame 

The population in this study is considered a 

universe of university undergraduate students enrolled in 

courses of microeconomics, macroeconomics, sociology, and 

political science. According to Hagood, 

for most research projects which cut a cross-section 
in time, the generalizing is to the hypothetical 
universe of such universes as could have been 
produced within the stated or prolonged present, 
where the dynamic forces continue to operate as of 
the specified time, producing phenomena which show 
only 'chance' variation (4, p. 66). 

The sample in this study consisted of all students 

enrolled in eighteen sections of Economics 1100 

(introductory microeconomics), seven sections of 

Economics 1110 (introductory macroeconomics), ten 

sections of Sociology 1510 (introductory), and ten 

sections of Political Science 2040 (introductory) during 

the Fall semester, 1984, at North Texas State University. 

Instruments 

The instruments utilized in the study were a 

twenty-three item Attitude Scale and a Demographic 

Questionnaire (See Appendices A and B). The Attitude 

Scale is a researcher designed instrument, containing 

twelve intervention and eleven nonintervention 

32 
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attitudinal questions. Each question refers to an 

unresolved economic problem (i.e., income distribution) 

but does not contain economic terminology. The 

instrument was developed, using a Likert-type scale? 

1 = strongly agree, 2 = agree, 3 = undecided, 

4 = disagree, 5 = strongly disagree. Intervention 

questions were reverse scored so that an aggregate high 

score is a noninterventionist attitude, and a low score 

is interventionist. The scale was factor analyzed by 

means of a varimax orthogonal rotation (principal factor 

analysis), the results of which are summarized in 

Appendix C. The reliabilities of the scales were 

estimated at AIN = .76, IIS = .60, IE = .48, IP = .64, 

IOA = .64, GI = .45, and GLF = .54 by means of Cronbach1s 

alpha (3), which is a measure of internal consistency. 

Content validity of the instrument was established by a 

panel of economists at North Texas State University. In 

addition, the factor signs of the items confirmed the 

panel's concensus. The scale was administered to all 

classes as a pretest and posttest instrument by a member 

of the Research Administration Team (see Appendix D), 

during the Fall 1984 semester. 

The Demographic Questionnaire was administered at 

the same time as the Attitude Scale. Additional 
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information used to identify course and section were 

coded immediately after instrument administration. 

Variables 

The variables used in the research are identified in 

Table I, which follows. 

TABLE I 

LIST OF VARIABLES 

Variable 
Abbre-
viation Type 

Measurement 
Mode 

Posttest 
aggregate inter-
ventionist/non-
interventionist 
scale 

Posttest 
interventionist/ 
noninterven-
tionist attitude 
toward income 
and standard of 
living 

Posttest 
interventionist/ 
noninterven-
tionist attitude 
toward exter-
nalities 

Posttest 
interventionist/ 
noninterven-
tionist attitude 
toward personal 
issues 

AINPO Dependent Continuous (Mean) 

IISPO Dependent Continuous (Mean) 

IEPO Dependent Continuous (Mean) 

IPPO Dependent Continuous (Mean) 
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TABLE I--Continued 

Variable 
Abbre-
viation Type 

Measurement 
Mode 

Posttest 
interventionist/ 
noninterven-
tionist attitude 
toward issues 
relating to old 
age 

Posttest 
interventionist/ 
noninterven-
tionist attitude 
toward issues 
relating to old 
age 

Posttest 
general inter-
ventionist 
attitudes 

Posttest 
general laissez 
faire attitudes 

Pretest 
aggregate inter-
ventionist/ non-
interventionist 
scale 

Pretest 
interventionist/ 
noninterven-
tionist attitude 
toward income 
and standard of 
living 

IOAPO Dependent Continuous (Mean) 

IOAPO Dependent 

GIPO Dependent 

Continuous (Mean 

Continuous (Mean) 

GLFPO Dependent Continuous (Mean) 

Independent 
AINPRE (Covariate) Continuous (Mean) 

Independent 
IISPRE (Covariate) Continuous (Mean) 
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TABLE I--Continued 

Variable 
Abbre-
viation Type 

Measurement 
Mode 

Pretest 
interventionist/ 
noninterven-
tionist attitude 
toward exter-
nalities 

Pretest 
interventionist/ 
noninterven-
tionist attitude 
toward personal 
issues 

Pretest 
interventionist/ 
noninterven-
tionist attitude 
toward issues 
relating to old 
age 

Pretest 
general inter-
ventionist 
attitudes 

Pretest 
general laissez 
faire attitudes 

Gender 

Instructor 
attitude AIN 

Instructor 
attitude IIS 

Instructor 
attitude IE 

Independent 
IEPRE (Covariate) Continuous (Mean) 

Independent 
IPPRE (Covariate) Continuous (Mean) 

Independent 
IOAPRE (Covariate) Continuous (Mean) 

Independent 
GIPRE (Covariate) Continuous (Mean) 

Independent 
GLFPRE (Covariate) 

GENDER Independent 
(Covariate) 

Independent 
IAAIN (Covariate) 

Independent 
IAIIS (Covariate) 

Independent 
IAIE (Covariate) 

Continuous (Mean) 

Dummy (Proportion) 

Continuous (Mean) 

Continuous (Mean) 

Continuous (Mean) 
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TABLE I--Continued 

Variable 
Abbre-
viation Type 

Measurement 
Mode 

Instructor 
attitude IP 

Instructor 
attitude IOA 

Instructor 
attitude GI 

Instructor 
attitude GLF 

Independent 
IAIP (Covariate) 

Independent 
IAIOA (Covariate) 

Independent 
IAGI (Covariate) 

Independent 
IGLF (Covariate) 

Instructor status 
(percentage 
regular faculty) INST 

Student major: 
business 

Race/ethnic 
group: white 

Academic classi-
fication : 
freshman 

Previous 
economics 
courses: none 

Retention 
rate* 

Micro 
economics 

Macro 
economics 

Sociology 

BUS 

WH 

FR 

Independent 
(Covariate) 

Independent 
(Covariate) 

Independent 
(Covariate) 

Independent 
(Covariate) 

Independent 
ECONO (Covariate) 

Independent 
RENT (Covariate) 

Continuous (Mean) 

Continuous (Mean) 

Continuous (Mean) 

Continuous (Mean) 

Dummy (Proportion) 

Dummy (Proportion) 

Dummy (Proportion) 

Dummy (Proportion) 

Dummy (Proportion) 

Dummy (Proportion) 

Independent 
MI (Experimental) Dummy 

Independent 
MA (Control) 

SOC Independent 
(Control) 

Dummy 

Dummy 
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TABLE I--Continued 

Abbre- Measurement 
Variable viation Type Mode 

Political Independent 
science PS (Control) Dummy 

by those students completing the course 

Research Design 

The quasi-experimental design in this study was a 

modification of Campbell and Stanley's Design 10 (1, 

p. 40, 47). This design controls for the main effects of 

history, maturation, testing, instrumentation, selection, 

and mortality. A schematic of the design is shown below: 

°1 X °2 

°3 °4 

The students in the sample were tested to determine the 

degree of intervention/nonintervention attitudes at the 

beginning and end of the semester. In addition, the 

intervention/nonintervention attitudes of the instructor 

were tested at the beginning of the semester. Finally, 

students and instructors were given the same Attitude 

Survey and Demographic Questionnaire. (See Appendices A 

and B.) 
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Collection of Data 

Following a meeting with each department chairman, 

all instructors of Economics 1100 and 1110, Sociology 

1510, and Political Science 2040 were contacted by mail 

and asked to participate in the project (See Appendix E). 

The letter was followed by direct contact by telephone or 

in person to determine instructor interest and 

willingness to participate in the project. Each class 

was scheduled for data collection during the first week 

of class (pretest), and the week preceeding final 

examinations (posttest). 

A group of individuals was selected to administer 

the instruments in order to maintain uniformity in the 

administration process (See Appendix D). Each individual 

was instructed on the administration of the instruments 

prior to the administration week, with the same 

individuals used for the administration of the prettest 

and posttest. 

Statistical Procedures 

The data were analyzed using a multiple linear 

regression and analysis of covariance (2). The 

intervention questions in the Attitude Scale were 

reverse-scored so that a high score is noninterventionist 

and a low score is interventionist. The subscale scores 

which were orthogonal to each other were regressed 
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against the aggregate. The residuals were used in the 

analysis. 

The statistical design of multiple linear regression 

was the formula: 

Y = a + b x + b x . . . •= b x + E 
1 1 2 2 N N 

The dependent variable Y is assumed to be additive and 

linear in relation to the independent variables X. 

The analysis of covariance adjusts for the effect of 

the confounding variables not controlled by the 

experimental design (2). The covariates were gender, 

instructor attitudes, pretest student attitudes, previous 

courses in economics, major, student race/ethnic 

classification, student academic classification, student 

retention rate, and instructor status (full time or 

teaching fellow). The indi\ 

proportions (instead of indi 

used as the basic analytical 

The control group varia 

sociology, political science 

variables were dummy coded a 

The quasi-experimental varia 

designated as the reference 

follows, is a summary of the 

analysis. 

idual class means and 

vidual student scores) were 

data point. 

bles were classes in 

, and macroeconomics. These 

nd analyzed in that mode, 

ble, microeconomics, was 

group. Table II, which 

variables used in the 
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TABLE II 

DEPENDENT AND INDEPENDENT VARIABLES 

Variable Abbreviation 

Y 1 AINPO 

Y 2 IISPO 

Y 3 IEPO 

Y 4 IPPO 

Y 5 IOAPO 

Y 6 GIPO 

Y 7 GLFPO 

X1 AINPRE 

X 2 IISPRE 

x 3 IEPRE 

X 4 IEPRE 

X5 IPPRE 

X 6 IOAPRE 

x 7 GIPRE 

X 8 . GLFPRE 

X 9 GENDER 

X 1° IAAIN 

X11 IAIIS 

X 1 2 IAIE 

X 1 3 • IA IP 
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X1 4 

X16 

TABLE II--Continued 

Variable Abbreviation 

IAIOA 

x 1 5 IAGI 

. IGLF 

X 1 7 INST 

X 1 8 BUS 

X 1 9 WH 

X 2 0 

X 2 1 . . ECONO 

X 2 2 RENT 

X 2 3 MI 

X 2 4 MA 

x 2 5 SOC 

x 2 6 PS 

Summary 

The population in this study consisted of all 

students enrolled in eighteen sections of Economics 1100 

during the Fall semester, 1984, at North Texas State 

University. There were seven sections of Economics 1110, 

ten sections of Sociology 1510, and ten sections of 

Political Science 2010 used as control groups. 
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The instruments used for pretesting and posttesting 

were the twenty-three item Attitude Scale and the 

Demographic Questionnaire. The Attitude Scale contained 

twelve intervention and eleven nonintervention questions. 

For scoring purposes the intervention questions were 

reverse scored so that a high score is noninterventionist 

and a low score is interventionist. 

The independent covariate variables were gender, 

instructor attitudes, pretest student attitudes, previous 

courses in economics, major race/ethnic classification, 

student academic classification, student retention rate, 

and instructor status (full time or teaching fellow). 

The dependent variable was posttest student attitude on 

the seven measures. Individual class means and 

proportions were used as the basic analytical data point. 

Students were given the twenty-three item Attitude 

Scale and the Demographic questionnaire to gather 

information needed for the covariates. Data were 

analyzed using a multiple linear regression to determine 

how each variable affected the intervention/noninter-

vention student attitudes. 

This study will examine the general hypothesis that 

having received microeconomics instruction produces a 

bias in favor of laissez faire as an organizing principle 

of modern economic life. To test this general assertion, 
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two operational sub-hypotheses were developed. 

1. Other things held constant, students who have 

received microeconomics instruction will be significantly-

less interventionist (more committed to laissez faire) 

than students completing comparable-level courses in 

macroeconomics, political science, and sociology. 

2. Other things held constant, students who have 

received microeconomics instruction, from pre- to 

post-measurements, will be significantly less 

interventionist (more committed to laissez faire) than 

students completing a comparable-level course in 

macroeconomics, sociology, and political science. 
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CHAPTER IV 

ANALYSIS OF THE DATA 

The Attitude Scale was employed as the instrument for 

pre- and posttest for the forty-five sections of students-

eighteen sections of introductory microeconomics, seven 

sections of introductory macroeconomics, ten sections of 

introductory sociology t and ten sections of introductory 

political science. The scale is designed to show the 

degree of intervention/nonintervention attitudes of the 

students by using section means. Table III reflects the 

means and standard deviations of the research variables. 

A summary of the multiple regression analysis of the 

dependent variable AINPOST on the independent variables 

listed in order of entry is shown in Table IV which 

follows. 

The variable macroeconomics and two interaction 

variables (macro and business; macro and no economics) 

were statistically significant. This finding reflects 

that, everything else being equal, the macro groups were 

on the average more interventionist than the micro groups 

on the post-test AIN measure. This main effect was con-

ditioned by the two interactions which showed that the 

46 
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TABLE III 

MEANS AND STANDARD DEVIATIONS OF THE RESEARCH VARIABLES 

(Number of Class Sections = 45) 

Variable Mean Standard Deviation 

AINPO 3.710 0.093 

IISPO 2.831 0.127 

IEPO 4.213 0.113 

IPPO 3.666 0.201 

IOAPO 4.025 0.148 

GIPO 4.003 0.133 

GLFPO 3.848 0.127 

AINPRE 3.712 0.054 

IISPRE 2.807 0.097 

IEPRE 4.266 0.094 

IPPRE 3.643 0.134 

IOAPRE 4.088 0.107 

GIPRE 4.067 0.078 

GLFPRE 3.800 0.104 

GENDER (MALE) 0.487 0.111 

IAAIN 2.050 1.810 

IAIIS 1.604 1.529 

IAIE 2.422 2.151 

IAIP 1.878 1.838 
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TABLE III—Continued 

Variable Mean Standard Deviation 

IAIOA 

I AG I 

IAGLF 

INSTRUCTOR STATUS 

BUS 

RETENTION 

MICRO 

MACRO 

SOCIOLOGY 

POLITICAL SCIENCE 

CLASS 

RACE 

ECON 

2.111 

2 . 0 8 9 

2 . 1 9 0 

0 . 2 6 7 

0 . 6 3 0 

0 . 7 2 8 

0 . 4 2 2 

0 . 1 3 3 

0.222 

0 . 2 2 2 

1 . 8 8 0 

1 . 3 4 0 

0 . 7 3 0 

2 . 0 0 3 

1 . 8 7 9 

1 . 9 2 4 

0 . 4 4 7 

0 . 2 0 2 

0 . 1 6 4 

0 . 4 9 9 

0 . 3 4 4 

0 . 4 2 0 

0 . 4 2 0 

0 . 9 3 0 

0.818 

0 . 9 0 4 

interventionist effect of the macro course was inhibited 

by the presence of incremental percentages of business 

majors in the macro course and by increased percentages 

of students with no courses in economics in their back-

grounds . 

Table V is a summary of the analysis of covariate 

change for the dependent variable AINPOST. The 
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A MULTIPLE LINEAR REGRESSION ANALYSIS ON POSTTEST AGGREGATE 
INTERVENTIONIST/ NON INTERVENTIONIST ATTITUDES 
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Independent 
Variable 

Regression 
Coefficient 

Partial 
Correlation 
Coefficient 

F 
Ratio 

Significance 
of F Ratio 

AINPRE 1.23241 

INSTRUCTOR 

ATTITUDE -0.49905 

GENDER 

(MALE POST) -0.01006 

INSTRUCTOR STATUS -0.04605 

BUSINESS MAJOR 0.00321 

WHITE 0.10538 

FRESHMAN 0.04479 

RETENTION 0.24247 

NO ECONOMICS 0.13303 

MACRO -1.79453 

POLITICAL SCIENCE 0.23455 

SOCIOLOGY -0.16275 

INTERACTION 
MACRO/BUSINESS 1.54663 
INTERACTION 
POLITICAL SCIENCE/ 
BUSINESS -0.26712 
INTERACTION 
SOCIOLOGY/ 

BUSINESS 0.14584 

INTERACTION 
MACRO/NO ECONOMICS 1.79747 
INTERACTION 
POLITICAL SCIENCE/ 
NO ECONOMICS -0.45492 

INTERACTION 
SOCIOLOGY/NO 
ECONOMICS 0.08222 

0.59249 

-0.57219 

-0.24845 

-0.22581 

0.00225 

0.11697 

0.07093 

0.41689 

0.09503 

-0.44479 

0.16323 

-0.07910 

0.43808 

-0.13379 

0.05554 

0.37605 

-0.26959 

0.03688 

14.064 

12.656 

1.711 

1.397 

0.000 

0.361 

0.131 

5.469 

0.237 

6.412 

0.712 

0.164 

6.175 

0.474 

0 . 0 8 0 

4.282 

2.038 

0.035 

0.0009 

0.0015 

0.2024 

0.2479 

0.9909 

0.5533 

0.7199 

0.0273 

0.6305 

0.0177 

0.4066 

0.6891 

0.0197 

0.4973 

0.7790 

0.0486 

0.1653 

0.8522 

Regression Constant=-0.91518 

R Square=0.64695 

Adjusted R Square=0.37862 

Standard Error=0.07340 

0.521 

2.411 
(DF=18 f 26) 

0.4770 

0 . 0 2 0 2 
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TABLE V 

COVARIATE ANALYSIS OF REGRESSION CHANGE FOR MACRO AND 
MICRO GROUPS ON THE VARIABLE AINPOST 

(Adjusted Y Intercept = 3.94952) 

Adjusted Adjusted Change 
Posttest in Means from 
Means Pre- to Posttest 

Micro 3.94952 0.24752 

Macro 

ifr C *1 rrr» n *f- n r<arif 

2.13072 

ra +• +*l̂  /~\ nr l ̂  t T /->. i 

-1.58128* 

change in the mean scores from the pre- to the post-

test shows that the micro groups did not change 

significantly, while the macro groups became signifi-

cantly more interventionist. 

Table VI, which follows, is a summary of the re-

gression analysis of the dependent variable IIS on the 

independent variable, listed in order of entry. With 

respect to the study's basic hypothesis, there were 

no significant relationships. 

Table VII summarizes the analysis of the dependent 

variable IE on the independent variables, listed in 

order of entry. With respect to the study's basic 

hypothesis, no significant relationships were found. 



TABLE VI 

A MULTIPLE LINEAR REGRESSION ANALYSIS ON POSTTEST INTERVENTIONIST/ 
NONINTERVENTIONIST ATTITUDES TOWARD ISSUES RELATING TO 

INCOME AND STANDARD OF LIVING 
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Independent 
Variable 

Regression 
Coefficient 

Partial 
Correlation 
Coefficient 

F 
Ratio 

Significance 
of F Ratio 

IISPRE 0.41712 

INSTRUCTOR 

ATTITUDE 0.00372 

GENDER 

(MALE POST) -0.36454 

INSTRUCTOR STATUS 0.01507 

BUSINESS MAJOR -0.39157 

WHITE -0.20355 

FRESHMAN 0.14335 

RETENTION 0.37232 

NO ECONOMICS 0.04954 

MACRO -1.29445 

POLITICAL SCIENCE 0.07239 

SOCIOLOGY -0.31072 

INTERACTION 
MACRO/BUSINESS 1.14070 
INTERACTION 
POLITICAL SCIENCE/ 
BUSINESS -0.00726 
INTERACTION 
SOCIOLOGY/ 

BUSINESS 0.21401 

INTERACTION 
MACRO/NO ECONOMICS 1.47160 
INTERACTION 
POLITICAL SCIENCE/ 
NO ECONOMICS -0.44316 

INTERACTION 
SOCIOLOGY/NO 
ECONOMICS 0.20164 

0.36158 

0.04876 

-0.30921 

0.04923 

-0.17332 

-0.13359 

0.14146 

0.42910 

0.02235 

-0.22130 

0.02348 

-0.09609 

0.21765 

-0.00235 

0.05105 

0.21442 

-0.16949 

0.05694 

3.911 

0.062 

2.749 

0.068 

0.805 

0.472 

0.531 

5.868 

0.013 

1.339 

0.027 

0.242 

1.293 

0.000 

0.068 

1.253 

0.769 

0.085 

0.0587 

0.8054 

0.1093 

0.8035 

0.3778 

0.4980 

0.4727 

0.0227 

0.9101 

0.2578 

0.8697 

0.6267 

0.2659 

0.9905 

0.7964 

0.2732 

0.3886 

0.7735 

Regression Constant=l.92342 

R Square=0.52154 

Adjusted R Square=0.19030 

Standard Error=0.11401 

6.236 

1.57451 
(DF=18,26) 

0.0192 

0.1420 
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A MULTIPLE LINEAR REGRESSION ANALYSIS ON POSTTEST 
INTERVENTIONIST/ NON INTERVENTIONIST ATTITUDES 

TOWARDS ISSUES RELATING TO EXTERNALITIES 
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Independent 
Variable 

Regression 
Coefficient 

Partial 
Correlation 
Coefficient 

F 
Ratio 

Significance 
of F Ratio 

IEPPRE 0.36984 

INSTRUCTOR 

ATTITUDE -0.00370 

GENDER 

(MALE POST) -0.41541 

INSTRUCTOR STATUS -0.01437 

BUSINESS MAJOR -0.226 50 

WHITE -0.11239 

FRESHMAN 0.01489 

RETENTION 0.22998 

NO ECONOMICS 0.16482 

MACRO -1.65779 

POLITICAL SCIENCE -0.00548 

SOCIOLOGY -0.09731 

INTERACTION 
MACRO/BUSINESS 1.70767 
INTERACTION 
POLITICAL SCIENCE/ 
BUSINESS 0.36037 
INTERACTION 
SOCIOLOGY/ 

BUSINESS 0.24052 

INTERACTION 
MACRO/NO ECONOMICS 0.92085 
INTERACTION 
POLITICAL SCIENCE/ 
NO ECONOMICS -0.48889 

INTERACTION 
SOCIOLOGY/NO 
ECONOMICS -0.27784 

0.27267 

-0.07444 

-0.35559 

0.04965 

-0.09679 

- 0 . 0 8 2 8 0 

0.01550 

0.27909 

0.07545 

-0.28737 

-0.00253 

-0.03110 

0.33542 

0.11786 

0.05848 

0.12733 

-0.19095 

-0.08125 

2.088 

0.145 

3.763 

0.064 

0.246 

0.179 

0 . 0 0 6 

2.196 

0.149 

2.340 

0.000 

0.025 

3.296 

0.366 

0.089 

0.428 

0.984 

0.173 

0.1604 

0.7066 

0.0633 

0.8019 

0.6242 

0.6753 

0.9376 

0.1504 

0.7028 

0.1381 

0.9898 

0.8752 

0.0810 

0.5503 

0.7676 

0.5185 

0.3304 

0.6811 

Regression Constants.86910 

R Square=0.43781 

Adjusted R Square=0.04860 

Standard Error=0.11018 

5.743 

1.2486 
{DF=18 T26) 

0.0240 

0.3838 
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A summary of the analysis of the dependent variable 

IP on the independent variables, listed in order of entry, 

is shown in Table VIII which follows. 

In this analysis two main-effect variables-—macro 

and business: political science and business—were also 

significant. The significant main-effect variables indi-

cate that the macro and political science groups are, on 

the average, more interventionist on the posttest than 

are the micro groups. These main-effect findings were 

conditioned by the interactions showing that the inter-

ventionist effect in both the macro and political science 

course diminished as the proportion of business students 

in these classes increased. 

Table IX, which follows, is a summary of a covariate 

analysis of- regression change for the micro,) ̂ma.c>ro and 

political science on the variable IP. The change in 

the mean scores shows that the macro and political 

science groups became significantly more interventionist, 

while the micro group did not change significantly. 

Table X is a summary of the analysis of the 

dependent variable IOA on the independent variables, 

listed in order of entry. The variables macro economics 



TABLE VIII 

A MULTIPLE LINEAR REGRESSION ANALYSIS ON POSTTEST 
ATTITUDES TOWARDS ISSUES RELATING 

TO PERSONAL INTERVENTION 

54 

Independent 
Variable 

Regression 
Coefficient 

Partial 
Correlation 
Coefficient 

F 
Ratio 

Significance 
of F Ratio 

IPPRE 0.75877 

INSTRUCTOR 

ATTITUDE -0.02186 

GENDER 

(MALE POST) -0.86217 

INSTRUCTOR STATUS -0.12612 

BUSINESS MAJOR -1.32835 

WHITE -0.33080 

FRESHMAN -0.53983 

RETENTION 0.07492 

NO ECONOMICS 0.01492 

MACRO -3.24770 

POLITICAL SCIENCE -1.14325 

SOCIOLOGY -0.96111 

INTERACTION 
MACRO/BUSINESS 2.85199 
INTERACTION 
POLITICAL SCIENCE/ 
BUSINESS 1.60776 
INTERACTION 
SOCIOLOGY/ 

BUSINESS 1.39048 

INTERACTION 
MACRO/NO ECONOMICS 3.02276 
INTERACTION 
POLITICAL SCIENCE/ 
NO ECONOMICS -0.15950 

INTERACTION 
SOCIOLOGY/ 
NO ECONOMICS -0.08604 

0.54976 

-0.25385 

-0.49287 

-0.29622 

-0.39518 

-0.16872 

-0.36465 

0.06770 

0.00499 

-0.37316 

-0.34349 

-0.21185 

0.37544 

0.34793 

0.23944 

0.30362 

-CI.04527 

-0.01775 

11.262 

1.791 

8.343 

2.501 

4.812 

0.762 

3.987 

0.120 

0.001 

4.206 

3.478 

1.222 

4.226 

3.581 

1.581 

2.640 

0.053 

0.008 

0.0024 

0.1924 

0.0077 

0.1259 

0.0374 

0.3907 

0.0564 

0.7321 

0.9799 

0.0505 

0.0735 

0.2791 

0.0490 

0.0696 

0.2198 

0.1162 

0.8191 

0.9285 

Regression Constant=2.40937 

R Square=0.64040 

Adjusted R Square=0.39145 

Standard Error=0.15678 

6.663 

2.57237 
(DF=18,26) 

0.0158 

0.0138 
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TABLE IX 

COVARIATE ANALYSIS OF REGRESSION CHANGE FOR 
THE MACRO, MICRO, AND POLITICAL SCIENCE 
GROUPS ON PERSONAL INTERVENTION SCORE 

{Adjusted Y Intercept = 3.90537) 

Adjusted 
Posttest 
Means 

Adjusted Change 
in Means from 

Pre- to Posttest 

Micro 

Macro 

Political Science 

3.90357 

0.65767 

2.76212 

0.26237 

-2.98633* 

-1.88088* 

*Significant at the .05 level 



TABLE X. 

A MULTIPLE LINEAR REGRESSION ANALYSIS ON POSTTEST 
ATTITUDES ON ISSUES RELATING TO OLD AGE 
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Independent 
Variable 

Regression 
Coefficient 

Partial 
Correlation 
Coefficient 

F 
Ratio 

Significance 
of F Ratio 

IOAPRE 0.63259 

INSTRUCTOR 

ATTITUDE 0.00694 

GENDER 

(MALE POST) -0.52580 

INSTRUCTOR STATUS 0.01882 

BUSINESS MAJOR 0.09298 

WHITE 0.23725 

FRESHMAN -0.06945 

RETENTION 0.04415 

NO ECONOMICS -0.13207 

MACRO -2.06326 

POLITICAL SCIENCE 0.27110 

SOCIOLOGY -1.448 39 

INTERACTION 
MACRO/BUSINESS 1.89513 
INTERACTION 
POLITICAL SCIENCE 
BUSINESS -0.58375 
INTERACTION 
SOCIOLOGY/ 

BUSINESS 1.46878 

INTERACTION 
MACRO/NO ECONOMICS 1.41745 
INTERACTION 
POLITICAL SCIENCE/ 
NO ECONOMICS -0.09483 

INTERACTION 
SOCIOLOGY/ 
NO ECONOMICS 1.53214 

0.47975 

0.09811 

-0.04176 

0.05721 

0.03713 

0.15173 

-0.06322 

0.05137 

-0.05423 

-0.31282 

0.10836 

-0.37509 

0.31791 

-0.16749 

0.30403 

0.19087 

-0.03373 

0.377066 

7.773 

0.253 

0.045 

0.085 

0.036 

0.613 

0.104 

0.069 

0.077 

2 . 8 2 0 

0.309 

4.257 

2.923 

0.750 

2.648 

0.983 

0.030 

4.141 

0.0098 

0.6194 

0.8329 

0.7725 

0.8512 

0.4408 

0.7493 

0.7452 

0.7840 

0.1051 

0.5831 

0.0492 

0.0992 

0.3949 

0.1157 

0.3306 

0.8647 

0.0522 

Regression Constant=l.28230 

R Square=0.57865 

Adjusted R Square=0.28695 

Standard Error=0.12523 

1.700 

1.984 
(DF=18,26) 

0.2037 

0.0542 
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and sociology were significantly more interventionist 

on the posttest than was the variable microeconomics. 

Table XI is a covariate analysis of regression 

change for the macro, micro, and sociology groups. 

The change in the means shows that the macro and 

sociology groups became significantly more interven-

tionist while the micro groups did not change signifi-

cantly. 

TABLE XI 

COVARIATE ANALYSIS OF REGRESSION CHANGE FOR 
MACRO, MICRO, AND SOCIOLOGY GROUPS 

(Adjusted Y Intercept = 4.55220) 

Adjusted 
Posttest 
Means 

Adjusted Change 
in Means from 
Pre- to Posttest 

Micro 

Macro 

Sociology 

4.55220 

2.48894 

3.10381 

0.5272 

-1.53606* 

-0.92119* 

*Significant at the .05 level 

Table XII is a summary of the analysis of the dependent 

variable GI on the independent variables, listed in order 

of entry. With respect to the basic hypothesis, no 

significant relationships were found. 



TABLE XXI 

A MULTIPLE LINEAR REGRESSION ANALYSIS ON POSTTEST. 
GENERAL INTERVENTIONIST ATTITUDES 
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Independent 
Variable 

Regression 
Coefficient 

Partial 
Correlation 
Coefficient 

F 
Ratio 

Significance 
of F Ratio 

GIPRE 0.62058 

INSTRUCTOR 

ATTITUDE -0.00858 

GENDER 

(MALE POST) -0.44881 

INSTRUCTOR STATUS -0.04662 

BUSINESS MAJOR 0.08142 

WHITE 0.60392 

FRESHMAN 0.16448 

RETENTION 0.07637 

NO ECONOMICS 0.08298 

MACRO -1.14947 

POLITICAL SCIENCE 0.04767 

SOCIOLOGY -0.65216 

INTERACTION 
MACRO/BUSINESS 1.01209 
INTERACTION 
POLITICAL SCIENCE/ 
BUSINESS -0.04004 
INTERACTION 
SOCIOLOGY/ 

BUSINESS 0.77673 

INTERACTION 
MACRO/NO ECONOMICS 1.14746 
INTERACTION 
POLITICAL SCIENCE/ 
NO ECONOMICS -0.16631 

INTERACTION 
SOCIOLOGY/ 
NO ECONOMICS 0.56649 

0.39373 

-0.11901 

-0.32939 

-0.13592 

0.03189 

0.34975 

0.14184 

0.08350 

0.03299 

-0.17223 

0.01859 

-0.17392 

0.16730 

-0.01122 

0.16243 

0.14794 

-0.05646 

0.14035 

4.770 

0.374 

3.164 

0.489 

0 . 0 2 6 

3.264 

0.534 

0.183 

0 . 0 2 8 

0.795 

0.009 

0.811 

0.749 

0.003 

0.705 

0.582 

0.083 

0.522 

0.0382 

0.5464 

0.0870 

0.4904 

0.8720 

0.0681 

0.4715 

0.6727 

0.8676 

0.3808 

0.9252 

0.3761 

0.3948 

0.9548 

0.4089 

0.4525 

0.7754 

0.4762 

Regression Constant=l.0303 0 

R Square=0.43058 

Adjusted R Square=0.03636 

Standard Error=0.13096 

0.610 

1.092 
(DF=18, 26) 

0.4419 

0.4098 
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Table XIII details the analysis of the dependent 

variable, GLF, on the independent variables. The 

significant variable in this analysis was macroeconomics. 

The macro groups were significantly more interventionist 

than were the micros. 

Table XIV is a summary of the analysis of regression 

change for the macro and micro groups. The micro groups 

became significantly less interventionist from pre- to 

posttest. The macro groups did not change significantly. 



TABLE XIII 

A MULTIPLE LINEAR REGRESSION ON POSTTEST 
GENERAL LAISSEZ FAIRE ATTITUDES 

6 0 

Independent 
Variable 

Regression 
Coefficient 

Partial 
Correlation 
Coefficient 

F 
Ratio 

Significance 
of F Ratio 

GLFPRE 0.45249 

INSTRUCTOR 

ATTITUDE -0.01759 

GENDER 

(MALE POST) -0.36553 

INSTRUCTOR STATUS -0.04561 

BUSINESS MAJOR -0.07434 

WHITE 0.16414 

FRESHMAN 0.09460 

RETENTION -0.05716 

NO ECONOMICS 0.10508 

MACRO -1.17577 

POLITICAL SCIENCE -0.03853 

SOCIOLOGY 0.02671 

INTERACTION 
MACRO/BUSINESS 1.64365 
INTERACTION 
POLITICAL SCIENCE/ 
BUSINESS -0.82893 
INTERACTION 
SOCIOLOGY/ 

BUSINESS -1.14322 

INTERACTION 
MACRO/NO ECONOMICS 0.66938 
INTERACTION 
POLITICAL SCIENCE/ 
NO ECONOMICS -0.62038 

INTERACTION 
SOCIOLOGY/ 
NO ECONOMICS -0.59096 

0.32100 

-0.27465 

-0.29624 

-0.15181 

-0.04886 

0.11333 

0.09863 

-0.07607 

0.08199 

-0.38060 

-0.05032 

0.04809 

0.38986 

-0.26045 

-0.26898 

0.09636 

-0.27865 

-0.16727 

3.561 

2.528 

2.982 

0.731 

0.074 

0.403 

0.305 

0.180 

0.210 

5.251 

0.079 

0.072 

5.556 

2.183 

2 . 2 6 2 

0 . 2 6 2 

2.273 

0.748 

0.0685 

0.1220 

0.0941 

0.3990 

0.7871 

0.5300 

0.5850 

0.6739 

0.6501 

0.0289 

0.7810 

0.7904 

0.0249 

0.1500 

0.1434 

0.6125 

0.1433 

0.3949 

Regression Constant=3.09141 

R Square=0.43058 

Adjusted R Sq.uare=0. 036 36 

Standard Error=0.13096 

6.322 

1.09224 
(DF=18,26) 

0.0197 

0.4098 
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TABLE XIV 

COVARIATE ANALYSIS OF REGRESSION CHANGE 
FOR MACRO AND MICRO GROUPS 

(Adjusted Y Intercept = 4.583972) 

Adjusted Adjusted Change 
Posttest in Means from 
Means Pre- to Posttest 

Micro 4.583972 0.783972* 

Macro 3.408202 -0.391798 

*Significant at the .05 level 



CHAPTER V 

FINDINGS, CONCLUSION, IMPLICATIONS, AND RECOMMENDATIONS 

Findings 

The general hypothesis that instruction in 

microeconomics produces a bias in favor of laissez faire 

as an organizing principle of modern economic life was 

not verified. 

The hypothesized causal effect of microeconomics on 

noninterventionist attitudes was not upheld. While the 

micro course did not appear to change student attitudes, 

the macro, political science, and sociology courses 

seemed to encourage an interventionist bias in areas 

which were not intrinsic to the course content. This 

finding is consistent with Luker (1972); but it, in part, 

contradicts the study by Luker and Proctor (1981). 

These findings do not hold across the subscales, 

however. In addition to the aggregate scale AIN, it held 

for only two subscales: 1. issues relating to personal 

intervention (IP), and 2. issues relating to old age 

(IOA). 

With reference to general laissez faire issues (GLF), the 

microeconomics course produced the hypothesized effect 

which is, in part, consistent with the findings of Luker 

and Proctor (1981). 

62 
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Conclusions 

These main effects plus the interactions suggest 

some interesting speculative inferences. What the 

findings seem to indicate is that the micro course, which 

is mainly populated by students with little or no formal 

training in economics, does have, through a limited range 

of concepts, a noninterventionist effect. But a careful 

look at the macro main effects, plus its interactions, 

strongly suggests that, when knowledge gained in the 

micro course interacts with the macro experience, the 

result is a strong interventionist attitudinal change. 

Thus, while the micro course alone might produce a 

noninterventionist attitudinal shift on some narrow range 

of issues, the combined interactive effect of micro and 

macro courses produces a relatively strong 

interventionist attitudinal shift. 

Implications 

The issue centers, in part, on whether this study 

has universal application. There are at least three 

reasons why it might not. 

1. The sample is limited to North Texas State 

University. 

2. The interventionist/noninterventionist scale, 

constructed especially for this paper, needs 

substantial reworking to improve the reliability and 
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validity of its aggregate and subscale measures 

(three of the subscales had reliability coefficients 

less than .60). 

3. The ceteris paribus assumptions are problematic, 

since neither the pedagogical techniques of the 

instructors, nor the differential course content 

were measured or controlled. 

While it is believed that, in some measure, North 

Texas State University is not unique, the interven-

tionist/noninterventionist instrument is modestly valid 

and reliable, and the ceteris paribus assumptions are 

relataively valid (over a wide range of instructors, 

students, and institutions), much additional work must be 

done before clear pedagogical implications can be 

identified. 

Recommendations 

It is suggested that further research center on the 

following areas. 

1. The study must be replicated in other institutional 

environments. 

2. The measuring instrument must be refined in terms of 

its validity and reliability. 

3. Instructor pedagogical techniques and course content 

must be linked to the postmeasurement outcomes. 
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4. Specific measured changes in student understanding 

in economics must be linked to postmeasurement 

outcomes. 

After repeated replication and the completion of the 

suggested additional work, the pedagogical implications 

will be clarified. If increased intervention not 

directly related to the subject matter is an unintended 

by-product of instruction, changes in pedagogical 

techniques, subject matter selection and/or weighting, or 

interactions of the two are in order. Whether this is 

accomplished depends upon the goals and values of 

economic educators. 



APPENDIX A 
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TABLE XV 

THE INTERVENTIONIST/ . MON INTERVENTIONIST SCALE 

N/I** Abbreviation Question 

N 

N 

N 

N 

GUNS 

DANGER 

MINWAGE 

PUBLED 

SEATBELT 

PARKS 

POORED 

HELMETS 

LIVSTAN 

JOBS 

LIBRARY 

It's a violation of people's rights 
to demand that they register their 
guns. 

Consumers should be protected 
against dangerous products. 

There should be a law against a 
minimum wage. 

Society benefits from free public 
education for all children. 

No one should be required to wear a 
seat belt. 

Admittance to public parks should 
be free to all citizens. 

Federal grants should be provided 
for the education of poor children. 

Everyone who rides a motorcycle or 
moped should be required to wear a 
crash helmet. 

Everyone should be provided with 
sufficient income to maintain a 
decent standard of living. 

Government has an obligation to 
provide jobs for all persons 
seeking work. 

Libraries should provide user fees 
to cover all maintenance and oper-
ating costs. 
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APPENDIX A—Continued 

N/I** Abbreviation Question 

N 

N 

N 

N 

N 

N 

N 

ENVIR 

POVERTY 

ELDERLY 

MEDCARE 

GOLD 

UNEMP 

DECENT 

LAISSEZ 

DEPRESS 

BUMS 

LIABL 

The problem of pollution in America 
has been overstated by environmental 
groups. 

Poverty will always exist, with or 
without government programs. 

An adequate standard of living for 
the elderly should be guaranteed 
after retirement. 

All people should have adequate 
medical care regardless of income. 

The government would solve many 
problems if it went back to the gold 
standard. 

Too much time and money are spent on 
unemployment. If people want to 
work, they should find a job. 

Every American has a right to a 
decent level of income. 

If the American economy is left 
alone, its problems will be solved. 

Everything must be done to prevent 
a depression like the one in the 
1930s. 

The only people who are hungry are 
lazy bums. 

A company should not be held 
liable for the products it sells. 
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APPENDIX A—Continued 

N/I** Abbreviation Question 

I PETS Owners of dogs and cats should be 
required by law to have their 
animals inoculated regularly. 

scored so that an aggregate high score is a noninter-
ventionist attitude and a low score is interventionist. 

**I = Questions in which a high score indicated a 
positive attitude toward interventionism. 

**N = Questions in which a high score indicated a 
positive attitude toward noninterventionism. 
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DEMOGRAPHIC QUESTIONNAIRE 

Answer the following on the answer sheet: 

Gender 

Male = 1 

Female = 2 

Classification 

Freshman = 1 

Sophomore = 2 

Junior = 3 

Senior = 4 

Graduate = 5 

Race/Ethnic 

White = 1 

Black = 2 

Hispanic = 3 

Other = 4 

Previous Economics Courses 

One = 1 

Two = 2 

More than 2 = 3 

None = 4 
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DEMOGRAPHIC QUESTIONNAIRE—Continued 

Major 

Business = 1 

Education = 2 

Arts and Sciences = 3 

Music = 4 

Other = 5 



APPENDIX C 
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A SUMMARY OF THE FACTOR ANALYSIS OF THE INTERVENTIONIST/ 

NONINTERVENTIONIST SCALE 

The interventionist/noninterventionist test was 

factor analyzed using a varimax orthogonal rotation. 

Table XVI, which follows, is a summary of the Eigenvalues, 

percentage of common variance, and the cumulative percentage 

of common variance of each factor. 

TABLE XVI 

FACTOR EIGENVALUES 

Factor Eigenvalue 
Percentage of 
Common Variance* 

Cumulative Percentage 
of Common Variance 

1 3.59046 45.7 45.7 

2 1.36189 17.3 63.0 

3 0.91779 11.7 74.7 

4 0.76620 9.7 87.4 

5 0.39723 5.1 89.5 

6 0.30444 3.9 93.4 

7 0.28668 3.6 97.0 

8 0.24009 3.0 100.0 

Trace = 7.86400 

common variance is 30.2. 
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The communality estimates for all questions were 

averaged (mean .29) and used as the criterion for factor 

acceptance. 

Table XVII is a summary of the factor loadings for the 

varimax orthogonally rotated factor solutions for seven 

factors. Only factor loadings larger than .25 are shown. 

The signs of the loadings and the groupings confirm the 

interventionist/noninterventionist sets. 

Table XVIII shows the detail of each scale subset 

including its name, the items which make up the scale, 

its interventionist/noninterventionist designation, (I or N) 

and its factor loadings. 
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TABLE XVII 

ROTATED FACTOR LOADINGS 

Question Factor 1 Factor 2 Factor 3 Factor 4 Factor 5 Factor 6 Factor 7 

JOBS 

UNEMPL 

LIVSTAN 

POVERTY 

LIVING 

PARKS 

POORED 

PUBLED 

DANGER 

ELDERLY 

MEDICARE 

HELMET 

SEATBELT 

GUNS 

ENVIR 

MINWAGE 

LIABL 

DECENT 

DEPRESS 

PETS 

GOLD 

LAISSEZ 

BUMS 

.58227 

.54460 

.53288 

.45045 

.25164 

.44823 

.41703 

.40940 

.36233 

.64533 

.51962 

.70313 

-.60513 

.43847 

.40090 

.33401 

.26873 

.42321 

.37740 

.33462 

.36064 

.35770 

.29586 



TABLE XVIII 

SUBSCALES 

Scale 1: Income/Standard of Living (IIS) 
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Rotated 
Factor Classi-

Variable Factor Loading ification Question 

JOBS 

UNEMPL 

LIVSTAN 

POVERTY 

LIVING 

.58227 

-.54460 

.53288 

-.45045 

-.25164 

I Government has an obligation 
to provide jobs for all 
persons who seek work. 

N Too much time and money are 
spent on unemployment. If 
people want to work they 
should find a job. 

I Everyone should be provided 
with sufficient income to 
maintain a decent standard of 
living. 

N Poverty will always exist, 
with or without government 
programs. 

N Government should not be 
responsible for the living 
standard of its citizens. 

Scale 2: Externalities (IE) 

Rotated 
Factor Classi-

Variable Factor Loading ification Question 

PARKS .44823 Admittance to public parks 
should be free to its citizens. 
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Scale 2: Externalities (IE)—Continued 

Rotated 
Factor Classi-

Variable Factor Loading ification Question 

POORED 

PUBLED 

.41703 

.40940 

Federal grants should be 
provided for the education of 
poor children. 

Society benefits from free 
public education to all 
children. 

DANGER .36233 Consumers should be protected 
against dangerous products. 

Subscale 3: Old Age (IOA) 

Rotated 
Factor Classi-

Variable Factor Loading ification Question 

ELDERLY 

MEDCARE 

.64553 

.51962 

An adequate standard of living 
for the elderly should be 
guaranteed after retirement. 

All people should have 
adequate medical care 
regardless of income. 

Subscale 4: Personnel Issues (IF) 

Rotated 
Factor Class-

Variable Factor Loading ification Question 

HELMET .70313 Everyone who rides a motor-
cycle or moped should be 
required to wear a crash 
helmet. 



79 

Subscale 4i Personnel Issues (IP)—Continued 

Variable Factor 

Rotated 
Factor 
Loading 

Classi-
ification Question 

SEATBELT 4 -.60513 N NO 
to 

one should be required 
wear a seatbelt. 

Subscale 5: General Laissez Faire (GLF) 

Variable Factor 

Rotated 
Factor 
Loading 

Classi-
ification Question 

GUNS 

ENVIR 

MINWAGE 

LIABL 

GOLD 

LAISSEZ 

BUMS 

5 

S 

.43847 

.40090 

.33401 

.26873 

.36064 

*35770 

.29586 

N It's a violgation of people's 
rights to require that they 
register their guns. 

N The problem of pollution in 
America has been overstated 
by environmental groups. 

N There should be a law against 
a minimum wage. 

N A company should not be held 
liable for the products it 
sells. 

N The government would solve 
many problems if it went back 
to the gold standard. 

N If the American economy is 
left alone its problems will 
be solved. 

N The only people who are 
hungry are lazy bums. 
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Subscale 6s General Interventionist (GI) 

Variable Factor 

Rotated 
Factor 
Loading 

Classi-
ification Question 

DECENT 6 .42321 I Every.American should have 
a right to a decent level 
of income. 

DEPRESS 6 .37740 I Everything must be done to 
prevent a depression like that 
of the 1930's. 

PETS 6 .33462 I Owners of dogs and cats 
should be required by law to 
have their animals inoculated 
as needed. 
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RESEARCH ADMINISTRATION TEAM 

Bill Allen 

Dean Crawford 

Nancy Rasco 

Nancy Renner 

Jill Zimmerman 
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August 28, 1984 

To: Dr. Books, Political Science 

From: Bill Witter, Applied Economics 

During the Fall 1984 semester, I am conducting a 
quasi-experimental examination of the impact of instruction 
in basic microeconomics on attitudes toward laissez faire 
as an organizational principle of modern economic life. 
The hypothesis is that current teaching practices produce 
a laissez faire bias. 

I would like to enlist your assistance in gathering 
data for this project. The questionnaire (copy attached) 
will require approximately 15 minutes for administration. 
I have assembled an administration "team" so you will not 
be burdened in any way. 

I will be contacting you for your permission and 
scheduling. Thank you for your assistance. 

Attachment 
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November 20, 1984 

Assi Abderrahmane 
Sociology 

Re: SOCI 1510.007 

Dear Mr. Abderrahmane: 

I want to take this opportunity to thank you for 
allowing us to administer a preattitudinal instrument 
to your class this semester. The data have yielded some 
interesting information. 

At this time I would like to enlist your support in 
a postattitudinal measure. The postinstrument will be the 
same as the preinstrument. It will require about twenty 
minutes of your class time to complete. Again, we will 
have an individual to handle the procedure completely. I 
will be contacting you to establish a desirable time. I 
am hoping to complete the process during dead week. Of 
course, your preferences come first. 

Thank you again for your assistance. 

Sincerely, 

William D. Witter 
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COURSE DESCRIPTIONS 

Economics (ECON) 

ECON 1100-1110. Principles of Economics. 3 hours each. 

ECON 1100. Business organization, market economy; theory 
of the firm; techniques of economic analysis 
in current economic problems; comparative 
economic systems. 

ECON 1110. Continuation of Economics 1100, principles of 
economic organization and growth in modern, 
industrial society; money, banking monetary 
fiscal policy; determinants of national income 
and business fluctuations. 

Politcal Science (PSCI) 

PSCI 2040-2050. American Government. 3 hours each. 
Fulfills legislative requirement of six 
hours of American Government; 2040 satisfies 
the requirement of a course emphasizing United 
States and Texas Constitutions. 

PSCI 2040. Constitutions of the United States and Texas, 
federalism and political processes. 

Sociology (SOCI) 

SOCI 5150. Principles of Sociology. 3 hours. Basic 
concepts; relationship of culture and social 
interaction to human behavior; analysis of 
group structure and social organization; types 
of social stratification; processes of social 
change, 
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