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This study's purpose was to examine and compare peda-

gogical opinions and suggestions regarding teaching American 

art-songs recommended as suitable for beginning voice 

students. Specific problems were to determine 1. The 

ten American art-songs most recommended by voice teachers 

for beginning students, 2. Pedagogical opinions and sug-

gestions about these art-songs, 3. Voice teachers' general 

opinions and suggestions regarding teaching American art-

song, 4. Ways in which their opinions and suggestions were 

similar and 5. Ways in which their opinions and suggestions 

were dissimiliar. 

The research technique was a single cross section 

design sample survey. A questionnaire was mailed to a 10 

per cent random sample (350 teachers) of the National 

Association of Teachers of Singing. Recipients were asked 

to recommend ten American art-songs suitable for beginning 

students and to add any comments they had. The sample was 

stratified using thirteen geographic regions of the United 

States. 

The respondents named 322 American art-songs. Computer 

tabulations included the most recommended songs and related 



pedagogical data, the songs most named for each category on 

the questionnaire, the songs most selected by the male and 

female respondents, each teacher type and each geographic 

region. Comparisons were delineated with related literature, 

by sex, teacher type and geographic region. The respondents' 

general remarks also were compared. 

Several conclusions resulted. Pedagogical categories 

and uses named disclosed trends of thought regarding the 

vocal literature most appropriate for beginners. Guidelines 

were drawn for possible employment by teachers. Seven art-

songs among the most recommended for each questionnaire 

category were also among the most named over-all, showing 

they were highly valued by the respondents for use with 

beginners. The art-songs most selected over-all were also 

the most designated when the data was compared by sex, 

teacher type and geographic region, indicating a general 

consensus among the respondents regarding the American 

art-songs most suitable for beginners. Five different 

categories of general remarks manifested the respondents' 

active interest in teaching American art-song. 
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CHAPTER I 

INTRODUCTION 

The Need for the Study 

Throughout the twentieth century American composers and 

writers on musical topics have pleaded for the performance of 

music written by our native American composers. One such 

plea is composer Roy Harris' appeal, "Does Music Have to Be 

European?," written in 1932 (16, pp. 204-209). In his appeal 

Harris describes the American composer's perplexing situation: 

The problem of American composers is not one of 
authentic creative impulses; it is rather the lack of 
an indigenous musical culture which would provide ade-
quate performances, receptive audiences and intelligent 
appraisals. . . . Thus far American audiences have 
developed upon imported music and imported interpreters. 

If American music is alien in our concerts, it 
suffocates in the atmosphere of our pedagogy. . . . Pro-
spective performers must prepare to meet the professional 
requirements of managers - i.e., to present the musical 
literature of eighteenth and nineteenth century Europe. 
They must build a salable repertory? they must learn the 
classics first. This procedure is no malicious boycotting 
of American music; it is a natural and, for the most part, 
unconscious acceptance of the concert world as it exists 
to-day. But the result is that during their most re-
ceptive and plastic years young embryonic teachers, 
performers, conductors and orchestral men have been 
obliged to neglect the melodies, rhythms and moods which 
are in their blood (16, pp. 205, 207-208). 

Indicating the importance of Harris' article is Henry Cowell's 

inclusion of it in his 1933 "symposium," American Composers on 

American Music, which was reissued in 1962 (9, pp. 149-166). 



The shunning of American works in favor of European 

classics has long been a sore spot with other American 

composers, too. One of the foremost among these is Aaron 

Copland. Like Harris, Copland has championed the performance 

of American music for years. Perhaps one of Copland's most 

persuasive arguments is the article "An indictment of the 

fourth B (an eloquent plea for more contemporary music perfor-

mances) ," which appeared in the November 1952 issue of the 

Music Journal (7, p. 13). It was reprinted by the journal in 

the March 1964 issue, a manifestation that not much had 

changed from Copland's point of view since the article's 

first release. Among Copland's thought provoking comments 

are as follows. 

. . . Whether we scan the programs of world-famous 
interpreters or the lesser artists they influence, 
whether we look at radio programs of concert music or 
the Tuesday morning program of the local music club, 
the picture remains the same: it is evident that a 
disturbing situation has gradually become all-pervasive 
at public performances of music, that is, the universal 
preponderance of old music. 

Reverence for the classics in our time has been 
turned into a form of discrimination against all other 
music. 

The simple truth is that our concert halls have 
been turned into musical museums—auditory museums of 
a most limited kind. Our musical era is sick in that 
respect—our composers invalids who exist on the fringe 
of musical society and our listeners impoverished 
through a relentless repetition of the same works 
signed by a handful of sanctified names. 

I ask top-flight artists who concertize in America, 
Americans and foreigners alike, to examine their 
conscience and ask themselves if they are not shirking 



their plain duty to the art of music in consistently 
ignoring the music of today's composers in their day-
to-day programs. I ask them in all sincerity to say 
whether it is not true that through the persistent 
repetition of a restricted list of compositions they 
are leading both music and themselves down a blind 
alley. 

. . . we must have a balanced musical diet that permits 
us to set off our appraisals of the old masters against 
the varied and different musical manifestations of more 
recent times (6, pp. 29, 86-88). 

Copland's article is an excerpt from his well-known book 

Music and Imagination, the chapters of which comprised the 

Charles Eliot Norton Lectures that Copland delivered at 

Harvard University during 1951-1952 (8, pp. 7-30). 

Within the large repertoire of untaught, unperformed 

American music perhaps the most neglected genre of all is 

the American art-song. The need for this study can be 

shown with the recent declarations of several vocal author-

ities concerned with the neglect of American art-song by 

singers, many teachers of singing and music publishers. 

Among these authorities Noni Espina offers one of the most 

lucid statements on the subject in his 1977 publication, 

Repertoire for the Solo Voice: 

There is still a great lack of performances of 
songs by American and resident composers. The greatest 
evidence of this sad situation is the withdrawal from 
the catalogs of publishing companies in the U.S. of 
some worthy or even great songs by desesrving and out-
standing American and resident composers. The phrase 
"out-of-print" is much too often applied to American 
songs in favor of the European. 

The responsibility of keeping alive a musical 
heritage of vocal music also falls strongly upon the 
singers, teachers of singing, and public and insti-
tutional libraries. Many singers and voice teachers 



may be too lazy and partially ignorant about literature 
to even bother. Part of this attitude still derives 
from the firm belief that prestige is gained and main-
tained from constant, and sometimes exclusive, identity 
with European (mainly German and French) art song and 
operatic arias—in the original language, of course! 
. . . Most libraries are extremely deficient in their 
holdings of the works of American and resident composers. 

The life of literature for the voice in the United 
States of America, as well as in other countries, depends 
entirely upon those who have something to do with it: 
makers and users. It would be a sad situation, indeed a 
tragic one, if the artistic efforts of Americans were 
lost forever because of such neglect (11, pp. 116-117). 

In agreement with Espina are two Past Presidents of the 

National Association of Teachers of Singing, Gean Greenwell 

and Bruce Lunkley. Speaking to N.A.T.S. members Greenwell 

says, "There are glories in our song heritage that have been 

forgotten by many of us and that have never been known to our 

younger members" (5, p. vii). Regarding American art—song 

Lunkley believes that 

Throughout the history of song and singing in this 
country there has been a continuing neglect of the works 
of American composers. In fact, singing in English has 
been less than common as one looks at programs of recitals 
and concerts over the years. Very often programs consist 
of groups of songs by leading composers of German, French, 
and Italian song plus assorted arias from the operatic 
and oratorio repertoire and perhaps a few songs in English 
tossed in for "flavor" and "appeal" in a final group. . . 
The poetic and musical quality of our native repertoire 
is diverse, sensitive, and worthy of our attention and 
artistic effort (5, p. vii). 

In line with Espina's remark is Reyer's statement in her 

article, "Why Perform American Music?," which says, "The 

problem is further complicated by the American music public's 



feeling that the music and the performers who come out of 

Europe are better than anything we can produce here at home 

(21, p. 28). Reyer defends American art-song and the wor-

thiness of its performance, thusly: 

For those who claim no good music is being written, 
let them refer to the lists of the National Association 
of Teachers of Singing, the American Academy of Teachers 
of Singing, of Mu Phi Epsilon, etc. They will find there 
a large number of works by composers who demonstrate an 
affection for words and word-settings, a knowledge of the 
human voice and its limitations, as well as superior 
craftsmanship. Composers like Rorem, Diamond, Thomson, 
Copland, Flanagan, Barber, Hovhaness, Barab, Persichetti, 
Weber, and over 100 others, have contributed a fine list 
of songs well worth time and effort. Why not give audi-
ences a chance to hear them and to judge for themselves 
(21, p. 70)? 

Very few research studies have been conducted in the 

area of American art-song. No study to date has dealt with 

teaching American art-songs to beginning private voice 

students. The few studies that have been conducted in the 

area of American art-song are, for the most part, either 

catalog-listings or very general descriptive or historical 

studies that superficially cover a broad subject area. Two 

exceptions are Carman's study, which deals in detail with 

fifteen American art-song cycles from 1948-1968 (4, pp. 141-

237), and Yerbury's study, which deals with American art-song 

from 1720-1850 (23, pp. 1-364). 

From the viewpoint of the voice teacher this study 

serves to update and revitaLize an important part of the 

American art-song repertory, specifically, American art-songs 

suitable for use with first 

NSMpWM 

and second year voice students. 



The study can be of use to teachers of singing, choral di-

rectors whose responsibility includes working with solo 

singers, vocal coaches and singers interested in American 

art-song. It provides pedagogical aids which can be of use 

to voice teachers in implementing selected American art-

songs in their teaching. Further, it specifically deals 

with American art-songs suitable for beginning students. 

It is hoped the study will made a contribution toward 

more frequent use and programming of American art-songs by 

singers and vocal teachers in the future. Moreover, it is 

hoped that by identifying and calling voice teachers' at-

tention to selected American art-songs and their composers 

more of the rich heritage of American music will be dis-

covered and appreciated. 

Problem Statement 

The purpose of this study was to examine and compare 

pedagogical opinions and suggestions regarding teaching 

American art-songs recommended as suitable for beginning 

voice students. 

Specific Problems 

Analysis of the problem statement led to several spe-

cific questions, or sub-problems, stated as follows. 

1. What are the ten American art-songs most recom-

mended by voice teachers as suitable for use with beginning 

voice students? 



2. What are voice teachers' pedagogical opinions and 

suggestions about each of the ten most recommended art-songs, 

including the most suitable voice type and range, most appro— 

priate student level, difficulty level and pedagogical use(s) 

for the art-song, if any? 

3. What are voice teachers' general opinions and sug-

gestions regarding the teaching of American art-song? 

4. In what ways are the voice teachers' opinions and 

suggestions alike or similar? 

5. In what ways are the voice teachers' opinions and 

suggestions different or dissimiliar? 

Definition of Terms 

1. The term American, for the purposes of this study, 

refers to that which is from, characteristic of, or pertaining 

to the United States of America; a native inhabitant of the 

United States of America; or the English language as spoken 

in the United States of America. 

2. The term art-song refers to a self-contained (inde-

pendent) composition scored for solo voice, usually accompanied, 

normally based on a poetic text, and "designed so as to enhance 

rather than overshadow the text" (2, p. 794). Typically, it 

is "a skillfully composed lyric song in which text, melody, 

and accompaniment are inseparately interrelated in a unified 

effect" (12, p. 6), which is often the portrayal of a single 

mood or idea (lg, p. 158). In addition, an art-song is "a 



song of serious artistic intent" written by an educated com-

poser, as distinct from a folk-song (2, p. 61). 

3. The term beginning voice student, for the purposes 

of this study, refers to senior high school students, college 

students, or community adults studying private voice for the 

first or second year. 

4. The term pedagogy refers to the art, practice, or 

profession of teaching; principles and methods of teaching; 

or instruction concerning principles and methods of teaching. 

5. The term vocal pedagogy, as defined by Fields, refers 

to "the aggregate of principles, rules and procedures per-

taining to the development, exercise, and practice of the art 

of singing; and the process of training, by a prescribed 

course of study or technical discipline, the individual's 

innate capacity for vocal utterance in song. In a general 

sense, vocal pedagogy pertains to the science of teaching 

singing" (12, p. 41) . 

Delimitations 

The research was delimited as follows. 

1. The study was delimited to solo art-song with piano 

accompaniment in order 1) for it to be of the broadest pos-

sible use to voice teachers, and 2) for there to be continuity 

of instrumentation among the songs chosen for discussion. 

Therefore, unaccompanied song and art-song with instrumental 

accompaniment or obbligato were not included in the study. 



2. Because the study was concerned with solo art-song 

only it did not include vocal duets, trios, quartets, or 

ensemble (choral) works. 

3. Because the study was concerned with art—song only 

it did not include folk-song settings. 

4. Because the study was concerned with art—song only 

it did not include solo arias from American operas, cantatas 

or oratorios. 

Methodology 

The research technique used to obtain the data necessary 

for answering the specific research questions was a sample 

survey of voice teachers. A questionnaire designed to meet 

the needs of the study was mailed to a random sample of 

members of the National Association of Teachers of Singing 

(N.A.T.S.), a professional organization of voice teachers 

with members in all fifty of the United States. The letter 

of transmittal and questionnaire appear in Appendix B. 

Each voice teacher receiving the questionnaire was asked 

to select ten American art-songs he or she recommended as 

suitable for use with beginning voice students. The teachers 

were provided with a list of generally known American art-

songs (see Appendix B) from which they could make their 

selections if they wished. However, they were instructed 

to substitute any art-song title (or titles) which they 

believed to be a better choice than the titles on the list. 
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The questionnaire was open-ended, that is, each teacher was 

asked to add any comments or suggestions he or she had on 

the subject. Specific questions about each art-song were 

answered by means of a check-list (see questionnaire, Ap-

pendix B). A check-list was used so that the questionnaire 

would take a minimum of the recipient's time to complete. 

A stamped, addressed envelope was also provided for each re-

cipient's convenience in returning the completed questionnaire. 

The check-list questions (appearing on the inside pages 

of the questionnaire) were determined in two ways. The first 

five questions were modeled after rating scales currently in 

use by the National Association of Teachers of Singing in 

their repertoire list publications (5, pp. xvi-xvii; 3, p. 

xi). The questions regarding pedagogical use(s) for the art-

songs were determined based upon a study of seventy—<?ne vocal 

pedagogy books. A bibliography of these seventy-one books 

appears in Appendix A. Fields' The Singer's Glossary (12) 

and the American Academy of Teachers of Singing1s Termi-

nology in the Field of Singing (1) were also consulted in 

order to assure standardization of terminology. The vocal 

pedagogy books were analyzed for major areas of concern in 

the teaching of voice, for example, "breathing," "attack," 

"intonation," and so forth. These individual categories are 

listed on the questionnaire (see Appendix B). Each recipient 

of the questionnaire was asked to check all categories which 

applied to each art-song named. 
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Survey Design 

The investigator employed a single cross section survey 

design. This type of design "involves the collection of in-

formation at a single point in time from a fraction of the 

population selected to represent the total" (22, p. 57). 

In this case the population selected to represent the total 

was the United States membership of the National Association 

of Teachers of Singing, Inc. The main resources consulted 

in formulating the survey design were Dillman (10), Glass 

and Stanley (13), Good (14), Go 

(20) and Warwick and Lininger ( 

The time span of the study 

total of two months to complete 

A deadline date was given on th 

the questionnaire's return with 

receipt by the recipient. A fo 

of a post card (see Appendix C) 

the questionnaire was not recei 

the questionnaire. A second fo 

two weeks later to each teacher 

of the letter appears in Append 

up, also a letter, was mailed t 

twelve days after the second fo 

follow-up letter appears in App 

for the survey study mail-out and follow-up procedure appears 

in Appendix P. 

od and Scates (15), Phelps 

22) . 

allowed each recipient a 

and return the questionnaire, 

questionnaire requesting 

in twelve days after its 

1low-up reminder in the form 

was mailed to each teacher if 

ved by the deadline date on 

llow-up, a letter, was mailed 

who had not replied. A model 

ix D. Finally, a third follow-

o unresponding recipients 

llow-up. A model of the third 

endix E. The entire time table 
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Sampling Procedure 

The voice teachers to whom the questionnaire was 

mailed were selected by means of a simple random sampling 

(SRS) without replacement (each teacher eligible to be 

selected only once). This follows the normal practice 

in sampling from a finite population (in this case the 1980 

membership of the National Association of Teachers of 

Singing), which is "to sample without replacement, that is, 

with an element eligible to be selected only once" (22, p. 

77) In this case an element was an individual voice 

teacher's name (and address) as it appeared on the computer 

print-out of the N.A.T.S. membership roster (17). The 

computer print—out of the membership roster was obtained by 

purchase from the executive secretary of the association in 

New York city. 

In order to increase the representativeness of the 

study, stratification was also employed in the random sampling 

procedure. Warwick and Lininger state, "In the field of 

sampling, stratification is the process of dividing the popu-

lation into subgroups or strata .in order to carry out separate 

selections in each" (22, p. 96). Stratification can be used 

"to control the representativeness of the sample" and "can 

often improve representativeness" (22, p. 96). In order to 

insure that voice teachers were selected for the study from 

all geographic areas of the United States the sample was 

stratified using the thirteen geographic regions employed 
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by the National Association of Teachers of Singing. These 

regions are as follows (19, p. 55): 

1. Cal-Western Region (Arizona, California, Hawaii, 

Nevada and Utah), 

2. Central Region (Illinois, Iowa and Missouri), 

3. Eastern Region (Delaware, New Jersey, New York, 

Pennsylvania and West Virginia), 

4. Great Lakes Region (Indiana, Michigan and Ohio), 

5. Mid-Atlantic Region (District of Columbia, Mary-

land, North Carolina, South Carolina and Virginia), 

6. Mid-South Region (Kentucky and Tennessee), 

7. New England Region (Connecticut, Maine, Massachusetts, 

New Hampshire, Rhode Island and Vermont), 

8. North Central Region (Minnesota, No^th Dakota, South 

Dakota and Wisconsin), 

9. Northwestern Region (Alaska, Idaho, 

and Washington), 

10. Southeastern Region (Alabama, Florida and Georgia), 

11. Southern Region (Arkansas, Louisian^ and Mississippi), 

12. Texoma Region (New Mexico, Oklahoma 

13. West Central Region (Colorado, Kansas, Nebraska and 

Wyoming). 

The sample was drawn from a computer print-OTjit in zip code 

order. Region by region, a number was assigned to each name, 

beginning in each region with the digits OOlj, For example, 

the Cal-Western Region had 408 voice teacheri listed on the 

Montana, Oregon 

and Texas), and 
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computer print-out. So, the teachers' names for that region 

were numbered from 001 through 408 in the order that they 

appeared on the computer print-out. 

A sample size of 10 per cent, or 350 total, was used 

in the survey. The number 350 can be used to determine the 

rate of sample selection by using the equation for the 

sampling fraction, S = n/N, in which S represents the rate 

of sample selection, n represents the sample size, and N 

represents the finite population, which in this case was 

the 1980 National Association of Teachers of Singing mem-

bership (22, p. 80): 

s n 350 1 
OR 1:10 (1 out of every 10) 

N 3500 10 

Thus, the survey was conducted at a sampling rate of one out 

of every ten members of the population sampled, or, as pre-

viously stated, 10 per cent of the total United States 

membership of the National Association of Teachers of Singing, 

Using the sampling fraction £ = 1/10 (or 10 per cent) 

a simple random sample without replacement was taken from 

each of the regions. The random selection procedure used 

for each of the thirteen regions was the following: 

1. With eyes closed the point of a pencil was placed on 

a page of random digits, using the Glass and Stanley table of 

random digits (13, pp. 510-512). 

2. The digit nearest to the pencil point was determined, 

Reading began with this digit. 
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3. Reading from left to right, the digits were grouped 

into three1s to correspond with the thirteen populations in 

this study, which all were in the hundreds (three digits), 

ranging from a population of 135 to 420. Each population 

had previously been assigned three digit numbers, beginning 

with the number 001. 

4. At the end of each row reading resumed on the row 

immediately below (the next lowest line), again reading from 

left to right. 

5. Those numbers outside the relevant range were dis-

carded. For example, any number above 420 did not apply. If 

a number came up again which had already been selected, it, 

too, was disregarded. 

6. Reading continued until the ten per cent sample 

was selected. 

7. The entire procedure was repeated for the next popu-

lation and continued until all thirteen samples were selected. 

This random selection procedure was based on guidelines 

given by Warwick and Leninger (22, pp. 77-79) and Glass and 

Stanley (13, pp. 212-214). A table of random numbers was 

used because, according to Glass and Stanley, "the best 

method of achieving random sampling available to the prac-

titioner of statistics is use of a table of random numbers" 

(13, p. 213). Further, "randomized selection prevents any 

systematic biases" (13, p. 214). 
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Described geographically, the following random samples 

were selected: 

1. Cal-Western Region (total population of 408 NATS 

members): Arizona - 4 teachers selected, California - 30 

selected, Hawaii - 3 selected, Nevada - 1 selected and 

Utah - 3 selected, the total sample size was 41, 

2. Central Region (total population of 348): 

Illinois - 16 teachers selected, Iowa - 6 selected and 

Missouri - 13 selected, the total sample size was 35, 

3. Eastern Region (total population of 420): De-

laware - 2 teachers selected, New Jersey - 10 selected, 

New York - 17 selected, Pennsylvania - 12 selected and 

West Virginia - 1 selected, the total sample size was 42, 

4. Great Lakes Region (total population of 333): 

Indiana - 8 teachers selected, Michigan - 13 selected and 

Ohio - 12 selected, the total sample size was 33, 

5. Mid-Atlantic Region (total population of 314): 

District of Columbia - 1 teacher selected, Maryland - 7 

selected, North Carolina - 9 selected, South Carolina - 4 

selected and Virginia - 10 selected, the total sample size 

was 31, 

6. Mid-South Region (total population of 135): 

Kentucky - 4 teachers selected, Tennessee - 10 selected, 

the total sample size was 14, 

7. New England Region (total population of 193): 

Connecticut - 2 teachers selected, Maine - 0 selected, 

O f f 
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Massachusetts — 13 selected, New Hampshire — 0 selected, 

Rhode Island - 4 selected and Vermont - 0 selected, the 

total sample size was 19, 

8. North Central Region (total population of 222): 

Minnesota - 11 teachers selected, North Dakota - 2 selected, 

South Dakota - 2 selected and Wisconsin - 7 selected, the 

total sample size was 22, 

9. Northwestern Region (total population of 162): 

Alaska - 1 teacher selected, Idaho - 1 selected, Montana -

1 selected, Oregon - 7 selected and Washington - 6 selected, 

the total sample size was 16, 

10. Southeastern Region (total population of 218): 

Alabama - 5 teachers selected, Florida - 12 selected and 

Georgia - 5 selected, the total sample size was 22, 

11. Southern Region (total population of 153): 

Arkansas - 3 teachers selected, Louisiana - 9 selected 

and Mississippi - 3 selected, the total sample size was 15, 

12. Texoma Region (total population of 418): New 

Mexico - 1 teacher selected, Oklahoma - 7 teachers selected 

and Texas - 34 selected, the total sample size was 42, 

13. West Central Region (total population of 176): 

Colorado — 9 teachers selected, Kansas - 4 selected, Ne-

braska - 3 selected and Wyoming - 2 selected, the total 

sample size was 18. 

From these figures it can be seen that the over-all 

population for the study was 3500 voice teachers, while 
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the over-all sample size was 350 teachers. Forty-seven 

of the fifty states and the District of Columbia were 

represented in the sample. No teachers were randomly se-

lected from Maine, New Hampshire or Vermont. The thirteen 

regions were each represented by a ten per cent sample. The 

largest samples selected were for the Eastern Region and the 

Texoma Region, each having forty-two teachers. The smallest 

sample was for the Mid-South Region (fourteen teachers). 

Computer Coding and Programming 

The data on the returned questionnaires were compiled 

and coded for computer programming and tabulation. Using 

standard keypunch worksheets (twenty-four lines and eighty 

columns), the data were coded onto the worksheets as follows. 

1. Respondent number: Each person replying to the 

questionnaire received a separate number. Since 214 total 

teachers replied, the three digit numbers ranged from 001 

to 214. These numbers were coded in the first three columns 

(columns 1, 2 and 3) of the keypunch worksheets. 

2. State number: Each respondent's state (determined 

from address on the front of the questionnaire) was also 

coded. Because there were a total of fifty-one possible 

numbers (for the fifty states plus the District of Columbia) 

the digits ranged from 01 to 51. These digits were coded in 

the next two columns on the worksheets (columns four and 

five). Table I (on the following page) gives the codes used. 
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STATES AND THE DISTRICT 

OF COLUMBIA 
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State 

Alabama . . 
Alaska 
Arizona 
Arkansas . . . . . . 
California 
Colorado • 
Connecticut 
Delaware . . . . . . 
District of Columbia 
Florida . 
Georgia . . . . 
Hawaii . . . . 
Idaho . . . . 
Illinois . . . 
Indiana . . . . 
Iowa . . . . . 
Kansas . . . . 
Kentucky . . . 
Louisiana . . . 
Maine 
Maryland . . . 
Massachusetts . 
Michigan . . . 
Minnesota . . . 
Mississippi . . 
Missouri . . . 
Montana . . . . 
Nebraska . . . 
Nevada . . . . 
New Hampshire . 
New Jersey . . 
New Mexico . . 
New York . . . 
North Carolina 
North Dakota 
Ohio 
Oklahoma . . . 
Oregon . . . . 
Pennsylvania 
Rhode Island 
South Carolina 

Computer 
Coding 
Number 

01 
02 
03 
04 
05 
06 
07 
08 
09 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
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TABLE I—Continued 

State 

South Dakota . 
Tennessee . . 
Texas . . . . 
Utah 
Vermont . . . 
Virginia . . . 
Washington . , 
West Virginia 
Wisconsin . , 
Wyoming . . . 

Computer 
Coding 
Number 

42 
43 
44 
45 
46 
47 
48 
49 
50 
51 

3. Region number: Each respondent's geographic region 

was coded. As previously stated there were a total of 

thirteen regions. Therefore, the digits used for coding 

the regions ranged from 01 to 13. These digits were coded 

in the next two columns on the keypunch worksheets (columns 

six and seven). Table II gives the specific codes used. 

TABLE II 

COMPUTER CODING USED FOR THE THIRTEEN 
GEOGRAPHIC REGIONS 

Region 

Cal-Western Region . 
Central Region . . . 
Eastern Region . . . 
Great Lakes Region . 
Mid-Atlantic Region 
Mid-South Region . . 
New England Region . 
North Central Region 
Northwestern Region 
Southeastern Region 
Southern Region . . 
Texoma Region . . . 
West Central Region 

Computer 
Coding 
Number 

01 
02 
03 
04 
05 
06 
07 
08 
09 
10 
11 
12 
13 
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4. Sex number: Each respondent's sex was coded. A 

male was coded by the digit 1, and a female was coded by the 

digit 2. These digits were coded in column eight of the 

keypunch worksheets -

5. Voice teacher type: If a respondent checked 

one or more of the categories appearing on the front of the 

questionnaire, each category checked was coded with the digit 

1 on the keypunch worksheet. If no check was by the category 

the column on the worksheet was left blank (i.e., no digit 

coding at all). The categories and the worksheet columns 

representing them were as follows: private studio teacher -

column nine, high school teacher — column ten, junior college 

column eleven, college/university - column twelve, church -

column thirteen and "other" - column fourteen. 

6. Art-song title number: Since there were 350 teachers 

in the random sample, and each teacher was asked to name 10 

art-songs, the total possible titles (although unlikely) was 

3,500. Therefore, each art-song named was assigned a four 

digit number beginning with 0001 and ending with 0341, the 

number for the last song title coded. A card file was used 

in order to make sure no song received two numbers and in 

order to make sure no two songs received the same number. 

On each card the composer's name, the song's title and the 

assigned computer coding number was recorded. The art—song's 

coding numbers appeared in columns fifteen through eighteen 

of the keypunch worksheets. 
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7. Pedagogical information on each art-song: Following 

the space on the questionnaire where the respondents were 

asked to write in a specific song title and composer's name 

were forty-three check-list questions. The teachers were 

asked to check all categories which applied to each song. 

If a check appeared in a column, it was coded with the digit 

1 on the computer worksheet. If no check appeared, the 

appropriate column on the keypunch worksheet was left blank. 

The general categories and the keypunch worksheet columns 

used for coding them were as follows: most suitable voice -

worksheet columns nineteen through twenty-one, most suitable 

voice range - columns twenty-two through twenty-five, student 

level for which appropriate - columns twenty-six through 

thirty, difficulty level of vocal line - columns thirty-one 

through thirty-five, difficulty level of piano score -

columns thirty-six through forty, to improve musicianship -

columns forty-one through forty eight, to improve technique -

columns forty-nine through sixty-one. 

8. Coding for comments: Respondents were asked to 

write in any comments in three different spaces on the 

questionnaire. If a comment appeared, it was coded with 

the digit 1 on the keypunch worksheet. If no comment was 

written in the appropriate space, the keypunch column was 

left blank. Column sixty-two represented comments made on 

the inside of the questionnaire regarding suggestions con-

cerning the individual art-songs named by the respondent. 
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Column sixty-three on the keypunch worksheet represented 

the upper comment area on the back of the questionnaire 

regarding comments or suggestions concerning the teaching 

of American art-song. Column sixty-four on the worksheet 

represented the lower comment area on the back of the 

questionnaire asking for any other comments the respondent 

might have. 

7. Miscellaneous coding: Several more keypunch work-

sheet columns were used to record various occurrences among 

the data received. Column sixty-five was used to denote a 

song named on the inside of the questionnaire which was not 

by an American composer, one of the delimitations of the 

study. Column sixty-six was used to note a song named which 

was a folk-song, again outside the range of the study. 

Column sixty-seven was used to note a "song" named which was 

actually an aria, also outside the perimeters of the study. 

Column sixty-eight was employed to note that a respondent 

named less than ten songs (i.e., the respondent named one to 

nine songs). Column sixty-nine was used to note teachers 

who responded, giving reason(s) Why no art-songs were named. 

The completed keypunch worksheets (eighty-two total) 

were submitted to the computer qenter at North Texas State 

University in Denton, Texas for professional keypunching. 

The completed keypunch cards (1, 759 total) were then sub-

mitted to the computer center atj Tarleton State University 
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in Stephenvi1le, Texas where the research project was 

professionally programmed and run on a Burroughs B1955 

computer. Approximately 60,000 individual computer data 

facts were recorded by the computer and categorized into 

approximately 6,000 output items. The total computer time 

used was about thirty minutes. A computer print-out was 

generated of 161 pages with a total of 10,564 lines of 

information. 

The data on the computer print-out as well as the 

written comments on the questionnaires were compiled, 

analyzed, and where applicable, compared. Information 

generated by the survey was organized in keeping with 

the specific questions (sub-problems) posed by the study. 

Additional information pertinent to the study was also 

organized and analyzed. The remainder of this report is 

comprised of the completed compilation, including the 

analyses, comparisons and conclusions based upon the total 

output of information produced by the survey study. 

The Response to the Survey 

As was stated earlier, the survey questionnaire was 

mailed to 350 randomly selected voice teachers. The 

response of the total of 214 teachers replying to the 

survey can be reported in several ways. First, the rate 

of responses by geographic region and by state can be 

described. Still other response information includes the 
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types of respondents (as male respondents/ female respondents/ 

private teacher respondents, college teacher respondents, and 

so forth) as well as the rate of response for each type. 

The response rate to the survey described by geo-

graphic region delineates not only each region's response, 

but also shows which regions had the highest response level 

and which had the lowest. Table III illustrates the response 

rate, giving the stratified sample sizes, the number of voice 

teachers from each region who responded to the survey and the 

rate of response in ranked percentiles. Thus, it can be seen 

TABLE III 

RATE OF RESPONSE TO THE SURVEY IN RANKED 
ORDER BY GEOGRAPHIC REGION 

Number Number Rate 
in of of 

Reaion Sample Respondents Response 

Great Lakes 33 24 73% 
New England 19 13 68% 
Southeastern 22 15 68% 
Eastern 42 28 67% 
Southern 15 10 67% 
Texoma 42 28 67% 
Mid-Atlantic 31 20 65% 
Cal-Western 41 25 61% 
North Central 22 13 59% 
Northwestern 16 8 50% 
West Central 18 9 50% 
Central 35 17 49% 
Mid-South 14 4 29% 
Total 350 214 61% 

that the region with the highest response to the study was 

the Great Lakes Region (Indiana, Michigan and Ohio) with a 
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response rate of 73 per cent. The region with the least 

response was the Mid-South (Kentucky and Tennessee) with 

a response rate of 29 per cent. Table III also illustrates 

the over-all (average) response to the survey which was 

61 per cent. 

The rate of response by individual state shows in 

greater detail the total spectrum of the response to the 

study. Table IV shows the rate of response in ranked order 

by individual state. Included in the table's information 

on each state is the number of teachers from the state in 

the sample, the number of teachers from the state responding 

to the survey and the individual state's response rate. 

TABLE IV 

RATE OF RESPONSE TO THE SURVEY IN RANKED 
ORDER BY INDIVIDUAL STATE 

Number Number Rate 
in of of 

State Sample Respondents Response 

Arizona 4 4 100% 
Dist. of Columbia 1 1 100% 
Idaho 1 1 100% 
Indiana 8 8 100% 
Montana 1 1 100% 
Nevada 1 1 100% 
North Dakota 2 2 100% 
Utah 3 3 100% 
West Virginia 1 1 100% 
New Jersey 10 9 90% 
Virginia 10 8 80% 
Louisiana 9 7 78% 
Florida 12 9 75% 
Kansas 4 3 75% 
Rhode Island 4 3 75% 
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Number Number Rate 
in of of 

State Sample Respondents Response 

South Carolina 4 3 75% 
Oklahoma 7 5 71% 
Massachusetts 13 9 69% 
Texas 34 23 68% 
Mississippi 3 2 67% 
Nebraska 3 2 6 7 % 
Ohio 12 8 67% 
Michigan 13 8 62% 
Alabama 5 3 60% 
Georgia 5 3 60% 
New York 17 10 59% 
Pennsylvania 12 7 58% 
Maryland 7 4 57% 
Oregon 7 4 57% 
Wisconsin 7 4 57% 
Illinois 16 9 56% 
Minnesota 11 6 55% 
California 30 16 53% 
Connecticut. 2 1 50% 
Delaware 2 1 50% 
South Dakota 2 1 50% 
Missouri 13 6 46% 
Colorado 9 4 44% 
North Carolina 9 4 44% 
Arkansas 3 1 33% 
Hawaii 3 1 33% 
Iowa 6 2 33% 
Washington 6 2 33% 
Tennessee 10 3 30% 
Kentucky 4 1 25% 
Alaska 1 0 0% 
New Mexico 1 0 0% 
Wyoming 2 0 0% 
Maine 0 0 0% 
New Hampshire 0 0 0% 
Vermont 0 0 0% 
Total 350 214 61% 

As can be seen on the table the states with the highest 

response rate (100%) were Arizona, Idaho, Indiana, Montana, 

Nevada, North Dakota, Utah, West Virginia, and the District 
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of Columbia (which, although technically not a state, was 

included in the study because it is a part of the Mid-Atlantic 

Region). The states with the least response ( 0 per cent) 

were Alaska, New Mexico and Wyoming. Maine, New Hampshire 

and Vermont also had a zero per cent response rate because 

no voice teacher from those states was randomly selected to 

be a part of the study. 

Looking at the response rate of the states with a larger 

sample size is still another aspect of this data. Of the 

states with a sample size of ten teachers or more, the states 

with the highest response were New Jersey (90 per cent) and 

Virginia (80 per cent). Of the states with a sample size of 

ten or more the state with the lowest response was Tennessee 

(30 per cent.) . Only two states had a sample size of twenty 

or larger. These were California and Texas. The response 

for these largest state samples was California - 53 per cent 

and Texas - 68 per cent. 

Another feature of the survey's response is the rate 

of response by sex (male teachers, female teachers) and by 

teacher type (private studio teacher, high school teacher, 

junior college teacher, college teacher, church teacher, or 

teacher at some other type of institution or place). It 

should be pointed out that the teachers were asked to check 

all the categories on the questionnaire which applied to 

them, so often more than just one was checked, and in some 

cases several were checked. For example, respondent number 
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211 from Michigan checked private studio, junior college and 

church as places where she taught voice. Respondent number 

153 from Massachusetts checked private studio, high school 

and junior college. A number of voice teachers checked 

both private studio and college as places where they taught 

voice. 

The "other" category also produced several additional 

pieces of data. Not all the respondents who checked the 

"other" category specified what they meant (they merely 

checked it). Of those who did specify the categories, 

the categories which appeared included the following: 

conservatory, community music school, private music school, 

private music productions, opera company, summer music 

camp, junior high school, army base and "now retired." 

Table V details these various aspects of the survey's 

response. From the data on the table several points can be 

TABLE V 

TYPES OF RESPONDENTS AND THE RANKED 
RESPONSE FOR EACH TYPE 

Number Response by Type 
Teacher of (Percentage of 
Type Respondents Total Respondents) 

Female 136 64% 
Male 78 36% 

Private Studio 122 57% 
College 120 56% 
Other 23 11% 
Church 22 10% 
High School 17 8% 
Junior Colleae 12 6% 
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made. It can be seen that the number of female respondents 

(64 per cent of the total teachers responding to the survey) 

was almost double the number of male respondents. It should 

be pointed out that at the time of the study the number of 

females in the total population for the survey (the mem-

bership of the National Association of Teachers of Singing) 

was 2,186, or 62.5 per cent, and the number of males was 

1,314, or 37.5 per cent. The number of females in the 

study's total sample was 215, or 61.4 per cent, and the 

number of males was 135, or 38.6 per cent. As seen on Table 

V the number of female respondents was 136, specifically 

63.6 per cent (or 64 per cent), and the number of male res-

pondents was 78, specifically 36.4 per cent (or 36 per cent). 

Thus, it can be seen that there was not a major discrepancy 

between the population, the sample and the respondents in 

regard to the factor of sex. The number of female and male 

respondents was generally analogous with the proportions of 

females to males in the sample and in the total population 

for the study. 

Table V also shows that among the voice teachers res-

ponding to the survey more were private studio teachers (57 

per cent) and/or college or university teachers (56 per cent) 

than any other type. The classification of "other" consti-

tuted 11 per cent of the respondents, and the classification 

of "church" constituted 10 per cent of the respondents. 

High school teachers responding to the survey comprised only 
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8 per cent of the study's participants. Junior college 

teachers were the lowest percentage of the respondents 

(6 per cent). 

A final area of data regarding the response to the 

survey study is that of the response at the time of each 

follow-up and at the time of the final deadline. As has 

been previously stated the complete timetable for the 

questionnaire mail-out and follow-up appears in Appendix 

F. At the time of the mailing of the first follow-up (a 

post card mailed twelve days after the questionnaire), the 

response was sixty-six. This was 19 per cent of the total 

sample of 350 and 31 per cent of the 214 total replies which 

were received. At the time of the mailing of the second 

follow-up (a letter) two weeks later, the response was 126 

replies, 36 per cent of the total sample and 59 per cent 

of the 214 total responses received. At the time of the 

third follow-up (a second letter), mailed twelve days later, 

the response was 186 replies, 53 per cent of the 350 teacher 

sample and 87 per cent of the total replies received. The 

response at the time of the final deadline two weeks later 

(and two months after the initial mail-out of the ques-

tionnaire) was 214, or 61.1 per cent of the total sample. 

Summary and Conclusions on the 
Response to the Survey 

The over-all, or total, response to this survey study 

was 61.1 per cent of the total of 350 voice teachers in the 
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randomly selected sample. The region with the highest re-

sponse rate was the Great Lakes Region (Indiana, Michigan 

and Ohio) with a response rate of 73 per cent. The region 

with the least response was the Mid-South (Kentucky and 

Tennessee) with a response rate of 29 per cent. The states 

with the highest response (100 per cent) were Arizona, Idaho, 

Indiana, Montana, Nevada, North Dakota, Utah, West Virginia 

and (althought not really a state) the District of Columbia. 

The states in the sample with the lowest response rate were 

Alaska, New Mexico and Wyoming. Of the states with a sample 

size of ten or more the state with the highest response was 

New Jersey (90 per cent). Of the states with a sample size 

of twenty or larger Texas had the highest response rate (68 

per cent). Over-all more female voice teachers (64 per cent) 

than male voice teachers (36 per cent) responded, which was 

generally analogous with the proportions of females to males 

in the sample and in the total population for the study. 

More of the respondents were private studio teachers (57 per 

cent) or college teachers (56 per cent) than any other type. 

From the time of the first follow-up to the time of the 

third, and final, follow-up the total response grew from 66 

to 186 replies. There were 214 replies at the time of the 

final deadline, which was two months after the initial 

mailing of the questionnaire. 
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CHAPTER II 

A REVIEW OF RELATED LITERATURE 

The related literature pertinent to this study can be 

divided into three general areas: 1. Studies specifically 

concerned with American art-song, 2. General studies about 

art-song and 3. Literature dealing with American music and 

composers. The related literature is of various types, in-

cluding dissertations, theses, books, articles, indexes, 

catalogs and lists. 

Studies Concerned with American Art-Song 

One of the few books that has been published to date 

about American art-song is Upton's Art-Song in America, 

published in 1938 (65). The original book and its supplement 

were reprinted in 1969. Including the supplement, Upton's 

study covers American art-song from 1750 to 1938. Although 

it provides no detailed, in-depth analyses, the book does 

provide the names of numerous composers and art-songs. In-

terestingly enough, Upton's book has no mention in it of the 

famous American composer Charles Ives. 

Another book concerned with American art-song is Yerbury1s 

Song in America; From Early Times to About 1850 (73) . It is 

detailed and extensively documented. As the title indicates, 

it covers American song history only through the mid-18001s. 

35 
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Yerbury's doctoral dissertation was one of the earliest 

dissertations specifically concerning itself with American 

art-song (74). Lengthy and well researched, it served as 

the basis for her 1971 publication, Song in America: From 

Early Times to About 1850 (73). 

The only other dissertation dealing with American art-

song prior to 1850 is Gray's study (34). It is a broad 

survey of American art-song from Colonial times to about 

1966. Perhaps because the topic is too broad, Gray super-

ficially reviews the approximately two hundred years he 

covers. There is heavy reliance on secondary sources. How-

ever, as a final segment of his study, Gray includes an 

interesting questionnaire survey which he conducted to 

determine the "present status" (1966) of the American art-

song. His results show that "out of a total of 169 

knowledgeable voice teachers, publishers, composers, and 

vocal recitalists in America today. . . more than 76 per 

cent believe that the American art-song has been neglected 

in our culture relative to our total musical scene"(34, p. 531) 

Other dissertations in the area of American art-song in-

clude three additional surveys: the Glass (32), which deals 

with sacred art-song; the Adkins (2), which deals with black 

art-song; and the Windsor (72), which deals with art-song of 

the era 1890-1920 in a brief essay based on secondary sources. 

Two studies are concerned with American art-song cycles. 

Rickert investigated American art-song cycles suitable for 
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baritone voice composed since 1945 (50), while Carman inves-

tigated "circle imagery" in fifteen American art-song cycles 

from 1948-1968 (16, pp. 141-237). As background for her 

study, Carman gives a brief general summary of the American 

song cycle from 1900 to 1970 (16, pp. 107—141) . Of potential 

use to voice teachers is her "Descriptive Annotated List of 

Fifty Song Cycles by American Composers: 1930-1970" which 

she includes as Appendix A (16, pp. 238-295). The basic 

content of Carman's study later appeared as a four-part ar-

ticle in The NATS Bulletin in the October and December, 1976, 

and February and May, 1977, issues of the journal (17, I-pp. 

20-37; II-pp. 6-19; III-pp. 19-24; IV-pp. 10-17). 

Two other dissertations pertaining to American art-song 

are the Becker (11), which examines American works for solo 

voice and small instrumental ensemble, and the Lightner (44), 

which examines the use of selected American art-songs in a 

class voice situation. In addition, there are two other dis-

sertations in progress relating to American art-song. These 

are Friday1s study on the songs of David Diamond and Nordgren1s 

study on the; songs of Theodore Chanler (24, pp. 16, 19) . 

Previously mentioned author William T. Upton also wrote 

several articles about American art-song which appeared in 

The Musical Quarterly (66, 69) and The Musician (67, 68). 

Another article from the same era is Thorpe's "Interpretative 

Studies in American Song," which examines several American 

art-songs in detail (61). 
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An additional project which should be mentioned is a 

series of articles appearing in The NATS Bulletin entitled 

"Spotlight on Contemporary American Composers." The stated 

purpose of the series is "to present material that has not 

yet had extensive performance and exposure, yet is of sig-

nificant merit to the twentieth century vocal repertoire. 

In addition to a brief biographical sketch of each composer, 

his more significant works will be described in some detail" 

(52, p. 43). For the most part the repertoire presented thus 

far in the series has been vocal works of the 1960's and the 

1970's. Written by the magazine's Assistant-to-the-Editor, 

Roger Scanlan, the articles have appeared periodically from 

1974 to the present, the latest appearing in the June 1980 

issue (53, pp. 42-49). 

Another study which should be cited in the area of 

American art-song is the 1976 publication of the National 

Association of Teachers of Singing (NATS) entitled Art-Song 

in the United States; An Annotated Bibliography, compiled 

by Carman, Gaeddert, Myers and Resch (18) . It is a lengthy 

annotated listing of over 2,000 art-song titles with brief 

data on each song that includes publisher, key and range. 

Song titles are included from 1759 to 1976. No attempt was 

made to determine if the art-songs listed were in print. A 

supplement to this study was published in 1978 (18). 

Several other lists are important to research in the 

area of American art-song. Mu Phi Epsilon published a series 
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of lists entitled "American Composer Listing for Solo Voice" 

over a period from 1968 to 1974. These lists were compiled 

by Knauf (43), Wilke (71) and Shafe (57). Like the NATS 

"spotlight" series these lists presented current vocal lit-

erature titles. The American Academy of Teachers of Singing 

has also published various song lists. Among the lists con-

taining American art—song titles are: "Songs by American 

Composers" (7), "One Hundred Sacred Songs" (5), "Songs for 

the First Two Years of Study" (6), "Recital Songs by American 

Composers" (8), "Sacred Songs" (4) and "Contemporary American 

and British Composers" (9) . 

General Studies about Art-Song 

A second area of related literature is that of general 

studies about art-song relevant to this study. Included in 

this area are general art-song histories, general vocal rep-

ertoire books and catalogs, and studies concerning the 

analysis, interpretation and performance of art-song. 

An early twentieth century history which includes sketches 

about American composers is Finck's Songs and Song Writers, 

published in 1900 (31) . Basically about traditional European 

art-song, it includes one chapter on English and American com-

posers. Like Finck's book, Hall's The Art Song, published in 

1953, is a general survey of traditional art-song literature 

(35). Hall's work is delineated, for the most part, composer 

by composer. In the two chapters he devotes to American 

art-song Hall briefly covers art-song from composer Francis 
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Hopkinson to composer Samuel Barber. The most comprehensive 

general study of art-song to date is A History of Song, a 

1960 publication edited by Denis Stevens (59). It is a 

series of essays on song from the Middle Ages to 1960 with 

the Modern Period depicted country by country. The essay 

on the United States was written by Hans Nathan. It should 

be pointed out that a comprehensive, definitive history of 

American art-song has yet to be published. 

Among the general vocal repertoire books and studies 

several contain information related to this study. Coffin's 

The Singer's Repertoire has been used as a reference by voice 

teachers for twenty years (23). Published in four volumes, 

it names 8,200 songs in 818 lists for nine different voice 

classifications. It is indexed by composer, title, vocal 

range and publisher. Pertinent to this study are the nine 

"American Recital Songs" lists, one for each of the nine 

voice classifications used in the book. 

Another standard reference in the area of vocal rep-

ertoire is Kagen's Music for the Voice (42). It provides 

annotated listings of songs and airs composed before the 

nineteenth century, art-songs of the nineteenth and twen-

tieth centuries, folk songs and operatic arias. Of use to 

this study are the ninety-one pages devoted to American and 

British art-song. 

A recent addition to the field of vocal repertoire 

studies is Espina1s Repertoire for the Solo Voice; A fully 
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annotated guide to works for the solo voice published in 

modern editions (30). Published in two volumes, it covers 

solo vocal literature from the thirteenth century to the 

present and contains more than 9,700 separate entries. 

Espina devotes a complete chapter to solo vocal repertoire 

of the United States. 

Two other additions to the field of vocal repertoire 

studies are the dissertations of Buckley and Timberlake. 

Timberlake's study is concerned with vocal repertoire 

written specifically for the bass voice and cites only a 

few American composers (62). Buckley's study is an anno-

tated bibliography of about two hundred solo song cycles 

published from 1800 to the present with texts in German, 

French, Italian or English (15). Thirteen nationalities 

(including American) are represented in his listing. 

Among the general vocal repertoire studies are five 

works concerned primarily with solo vocal literature for 

young voices. Huls compiled a list of songs appropriate 

for adolescent voices (39). Later she collaborated with 

Wilson and Saure on a similar project (40). Robison de-

veloped an annotated listing of vocal solos for young 

voices to be used by high school choral directors in se-

lecting solos for their students (51). A similar work is 

Toms1 Catalog of Songs for High School and College Singers 

(63), which was the result of a study financed by a United 

States Office of Education grant (64). The most recent of 
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the studies in this area is the 1980 NATS publication, Solo 

Vocal Repertoire for Young Singers; An Annotated Biblio-

graphy (13). Included are approximately 1,100 entries listed 

by the categories of secular songs, secular collections, 

sacred songs, sacred collections, Christmas songs and 

Christmas collections. Songs by American composers appear 

in all of the categories. The list includes songs in 

Italian, German,, French, Spanish and English. 

Two indexes also contain information about American art-

song. Sears' Song Index, published in 1926, and a supplement, 

published in 1934, give references to songs found in over 150 

collections (55, 56). Both were reprinted in 1966 (55, 56). 

De Charms' and Breed's Songs in Collections: An Index, pub-

lished in 1966, is also concerned with the location of 

individual art-songs in various song collections (26). 

The related literature that deals with the analysis, 

interpretation and performance of art-song includes several 

books, theses and articles. Among the books pertaining to 

analysis, interpretation and performance of song, several are 

of use as references. Bernac1s book has to do with the inter-

pretation and performance of French song (12), while Moore's 

book has to do with the interpretation and performance of 

fifty traditional art-songs, mostly in French and German (47). 

Two other references are Adler1s The Art of Accompanying and 

Coaching (3) and Christy's Expressive Singing (21). Both 

books consider various aspects of studying song literature. 
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A recent addition to this area of vocal literature is 

Emmons' and Sonntag1s The Art of the Song Recital (29). It 

provides advice and techniques for producing successful re-

citals and contains repertoire lists, information on ordering 

and purchasing music and a list of major music publishers and 

agents. The final chapter, "The Future of the Song Recital," 

depicts the authors' hope for a rebirth of the art-song re-

cital and proposes innovations for revitalizing its usual 

format {29, pp. 281-302). 

Among the theses there are three which are concerned with 

analysis of specific vocal works: the Johnson (41), which 

deals with analysis of songs for the soprano voice written in 

serial technique; the Bryant (14), which deals with analysis 

of songs for beginning college voice students; and the Mizell 

(46), which deals with analysis of twentieth century songs by 

Schoenberg, Pizzetti, Prokofieff, Dallapiccola and Hovhaness. 

Three other studies are concerned basically with de-

veloping methods for studying and learning how to perform 

art-songs. These are the 01Bannon (48), which presents 

some useful and well-conceived guidelines, the Vickerman 

(70) and the Richardson (49). 

Besides the above cited books and theses, a few articles 

are deserving of consideration in this area. Especially note-

worthy are "The Song Analysis Form" by Baskerville (10) and 

"Historical Style and the Art Song" by Clendenin (22). 



44 

Studies about American Music and Composers 

The final general area of related literature pertinent 

to this study is that of literature dealing with American 

music and composers. There are a great number of studies 

which could be considered as part of this category, so only 

a few selected, representative works will be discussed. 

First, there are several general surveys of American 

music which contain information about American art-song. 

These are Hitchcock's Music in the United States: A His-

torical Introduction (36), in which the information on 

art—song is very limited, Howard's Our American Music (37), 

in which art-song information is more extensive, and Chase's 

America's Music (20), in which there is some art-song infor-

mation. Chase also has edited an interesting collection of 

essays by American composers (19). Besides Chase's col-

lection, two other books are collections of composers' 

writings, American Composers on American Music (25), edited 

by Henry Cowell, and Contemporary Composers on Contemporary 

Music (54), edited by Schwartz and Childs. 

In addition to the standard biographical references, 

several books shed different views on American music and 

composers of the twentieth century. Such books contribute 

to a comprehensive view of American music. These include 

Goss' Modern Music-Makers; Contemporary American Composers 

(33), Hughes' American Composers (38), Thomson's American 

Music since 1910 (60), Edwards' and Marrocco's Music in the 
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United States (28) and Southern's The Music of Black Amer-

icans; A History (58). It should be pointed out that a 

number of titles could be added to the above list. Among 

the dissertations written in the area of American music, 

those which are somewhat related to this study include the 

Achter (1), the Drucker (27) , and the Mead (45). 

Summary and Conclusions 

The literature related to this study is comprised of 

three general categories: 1. Studies specifically con-

cerned with American art-song, 2. General studies about 

art-song and 3. Literature dealing with American music 

and composers. The related literature pertinent to this 

study is of diverse and varying types. Dissertations and 

theses are only one facet of the related studies. Many 

books, articles, even lists and indexes contain usable and 

relevant information about American art-song. 
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CHAPTER III 

PEDAGOGICAL CONSIDERATIONS OF THE TEN 

AMERICAN ART-SONGS MOST RECOMMENDED 

FOR BEGINNING VOICE STUDENTS 

Introduction 

Each voice teacher contacted for this survey study was 

asked to recommend ten American art-songs for use with 

beginning voice students. Each one was also asked to 

indicate on the questionnaire (by checking the appro-

priate boxes) the following items for each art-song named: 

1- The voice (male, female or all voices) for which 

it was believed each art-song was the best suited, 

2- The range (high, medium, low, all) for which each 

art-song was believed to be the best suited, 

3- The student level for which it was believed the 

art-song was most appropriate, 

4. The difficulty level believed most applicable for 

each art-song, and 

5. The pedagogical use(s) believed most applicable 

for each art-song, for example, "to improve phrasing, to 

improve breathing," and so forth. 

In addition, each teacher was asked to add any comments or 

suggestions regarding the individual art-songs. 

53 
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i Data on the returned questionnaires were computer coded 

and computer tabulated. In all, the 214 teachers partici-

pating in the study named 322 individual American art-songs. 

The complete listing of all the American art-songs named 

appears in Appendix H. The ten American art-songs selected 

most by the participating teachers appear in Table VI. 

TABLE VI 

THE TEN MOST RECOMMENDED AMERICAN 
ART-SONGS IN RANKED ORDER 

Number of 
Teachers 

Art-Song Recommending 
Title: Composer: the Soncr: 

The Daisies Barber 96 
Sure on this shining night Barber 94 
Loveliest of Trees Duke 82 
Do not go, my love Hageman 62 
Velvet Shoes Thompson 62 
Into the Night Edwards 40 
The Sleep that flits on 

Baby's Eyes Carpenter 37 
There is a Lady Sweet 37 

and Kind Dello Joio 
Orpheus with his lute Schuman 37 
Tell Me, Oh Blue, Blue Skyl Giannini 36 

Table VI gives each art-song's title, the composer's last 

name, and the number of voice teachers who recommended the 

song. 

Following is a discussion of each of the ten most 

recommended art—songs. Included in the account of each art-

song will be a description of the composite of information 

for the song taken from the computer tabulations of the 
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questionnaire data. The de-coding and compilation of the 

computer tabulations for the ten songs are detailed on ten 

individual art—song composites which appear in Appendix H. 

As was previously mentioned, the data consist of the par-

ticipating voice teachers' opinions regarding most suitable 

voice, range, student level, difficulty levels and pedago-

gical uses for the art-song. 

In addition, the participants' opinions regarding each 

art-song are compared with opinions expressed about each 

song in related literature. Finally, a comparative musical 

analysis of the ten songs is delineated. 

"The Daisies" by Barber 

The American art-song "The Daisies" was written by 

Samuel Barber (1910-1981), an American composer born in 

West Chester, Pennsylvania (21, p. 97; 27, p. 5). Named 

by a total of ninety-six voice teachers, it was the art-

song most recommended for beginning voice students by the 

study's participants. Published by G. Schirmer, Inc. (10, 

p. 25), it is included in Barber's Collected Songs (5, pp. 

2-3) as well as in the collection A New Anthology of Amer-

ican Song (20, pp. 2-3). It is also available separately 

in sheet music form (10, p. 25). 

Of the ninety-six voice teachers who recommended "The 

Daisies" for use with beginning voice students forty-three 

teachers checked the most suitable voice as "all voices." 
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Thirty-seven marked the most suitable voice as female. 

Eighteen teachers believed "The Daisies" was most suitable 

for use with male voices. In regard to the most suitable 

voice range forty-eight teachers felt a medium voice range 

was most suitable. Twenty-nine felt all ranges were appro-

priate, while twenty-two felt a high voice range was best. 

Only five teachers felt a low range was most suitable. Thus, 

it can be seen that more of the teachers believed "The 

Daisies" was useful with all voices (male or female) and 

most suitable for a medium range than any of the other 

categories. 

The student levels for which the teachers considered 

"The Daisies" appropriate were as follows: first year 

college - forty-three teachers, all levels - forty-one 

teachers, senior high school - thirty teachers, community 

adult - nine teachers and second year college - nine 

teachers. It can be observed that two categories were the 

most preferred, "first year college" and "all levels." 

The voice teachers' opinions on the difficulty levels 

varied somewhat. In the opinion of thirty-four teachers 

the vocal line of "The Daisies" is moderately easy, while 

twenty-seven viewed it as easy. Twenty-five viewed it as 

of a medium difficulty and four as moderately difficult. 

None viewed it as difficult. Forty teachers judged the 

piano score as moderately easy, twenty-seven as medium, 

eighteen as easy and five as moderately difficult. None 
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judged it to be difficult. Over-all, then, more teachers 

viewed both the vocal line and the piano score as moderately 

easy than any other category. 

Pedagogical uses for "The Daisies" were checked on the 

questionnaire in two general areas: 1. To improve musi-

cianship and 2. To improve technique. A number of teachers 

thought "The Daisies" could be used to improve a voice 

student's musicianship in the following categories: 1. 

Phrasing - sixty-four teachers, 2. Interpretation - forty-

nine teachers, 3. Knowledge of composer - thirty-six 

teachers, 4. Rhythm accuracy - thirty-four teachers, 5. 

Intonation (pitch) - thirty teachers, 6. Knowledge of style-

seventeen teachers, 7. Literature knowledge - seventeen 

teachers and 8. Dynamics - sixteen teachers. In addition, 

a number of teachers thought "The Daisies" could be used to 

help improve a student's technique in the following areas: 

1. Diction - fifty-eight teachers, 2. Breathing - thirty-

two teachers, 3. Tone quality/placement - thirty-two teachers, 

4. Relaxation - thirty teachers, 5. Flexibility - twenty-

seven teachers, 6. Legato/sostenuto - twenty-seven teachers, 

7. Attack - twenty-one teachers, 8. Resonance - seventeen 

teachers, 9. Agility - twelve teachers, 10. Register(s) -

eleven teachers, 11. Range - seven teachers, 12. Scales -

seven teachers and 13. Ornamentation - no teachers. Thus, 

this song was most favored for helping a student to improve 

in phrasing, interpretation and diction. 
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In addition to the information on "The Daisies" 

compiled from the check-list questions, there were also a 

number of individual comments or suggestions on the ques-

tionnaires pertaining to this art-song. These individual 

comments were as follows: 

1. "An excellent song to open a Barber group on a 

recital" (respondent number 018, Pennsylvania), 

2. "Lovely fresh selection for beginners. Helps 

teach perspective in interpretation. Aids intonation and 

interval work" (respondent number 026, Washington), 

3. "Most of my students are anxious to sing Barber -

this is a good beginning" (respondent number 053, New 

Jersey), 

4. "Lyrical, natural weight of voice" (respondent 

number 068, Texas), 

5. "Demands interpretative ability though vocally 

not difficult" (respondent number 080, West Virginia), 

6. "Excellent teaching song" (respondent number 086, 

Maryland), 

7. "To bring the same naturalness as one has in a 

folk song" (respondent number 094, California), 

8. "Independence of singer on melodic line with con-

trasting accompaniment" (respondent number 097, Nebraska), 

9. "Articulation within legato" (respondent number 

103, Louisiana), 

10. "Evenness in range work" (respondent number 117, 

Oklahoma), 
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11. "Enjoyable for young women" (respondent number 

119, Michigan), 

12. "Nice example of form and contrast in lines and 

phrases" (respondent number 126, Oklahoma), 

13. "Easy musically" (respondent number 138, Virginia), 

14. "Simplicity in diction needed" (respondent number 

148, Virginia). 

Pedagogical opinions regarding "The Daisies" are also 

revealed in related literature sources. Boytim and others 

list "The Daisies" under secular songs for "all voices" and 

state "one pronoun change makes it adaptable for female 

students" (6, p. 19). In regard to the most appropriate 

voice and range Carman and others (7, p. 15) believe "The 

Daisies" is most suitable for "tenor or soprano" and that 

it has a "medium" tessitura. Coffin lists "The Daisies" 

as appropriate for coloratura soprano, lyric soprano, dra-

matic soprano, mezzo-soprano, lyric tenor, dramatic tenor 

and baritone (9, Vol. I - pp. 25, 83, 218, Vol. II - p. 23, 

Vol. Ill - pp. 23, 130, Vol. IV - p. 23). Espina (12, p. 

133) thinks this art-song is most fitting for "men," while 

Kagen thinks it is fitting for "all voices" (17, p. 459). 

Toms considers "The Daisies" best suited to men, "although 

it may be sung by either sex," and states his suggestion 

is "prompted" by the text and "is a matter of preference" 

(26, pp. 5, 23). Thus, it can be observed that (with the 

exception of Espina) there is, for the most part, a general 
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consensus of opinion among the various sources regarding 

the appropriate voice for use with "The Daisies." In 

general, these related sources agree that "The Daisies" is 

suitable for "all voices" (male or female). Because the 

survey respondents recommended "The Daisies" more for "all 

voices" than any other category, it could be said there is 

general agreement among the respondents and the related 

literature sources regarding the most suitable voice for 

this art-song, that is, "all voices." 

Information concerning the student level for which 

"The Daisies" is appropriate, the difficulty level of the 

vocal line and piano score, and pedagogical uses for the 

song is scant in the related sources. Regarding student 

level Boytim and others feel "The Daisies" is suitable for 

senior high, first year college, second year college and 

community adult levels (all the levels listed on the survey 

questionnaire). They cite the degree of difficulty of the 

vocal line as "easy," giving no designation about the piano 

score or pedagogical uses (6, p. 19). Carman and others do 

not discuss student level, but they do say "The Daisies" is 

"good for young lyric voice" (7, p. 15). They rate the dif-

ficulty level of both the vocal line and piano score as 

"medium," adding no denotations on pedagogical uses. Coffin 

cites "The Daisies" under his listing of "American Songs 

Employing Crescendo and Diminuendo," which could, perhaps, 

be interpreted pedagogically by voice teachers (9, Vol. I -



61 

pp. 48, 148). Espina comments only on the difficulty of 

the accompaniment, referring to it as of "average difficulty" 

(12, p. 133). Kagen makes no remark on the discussed points 

(17, p. 459). In describing "The Daisies" Toms says "Note-

wise it is not difficult" (26, p. 23). He rates both the 

vocal score and accompaniment as "of medium difficulty" for 

young singers and young pianists (26, pp. 5, 23). All the 

songs in the Toms catalog are deemed appropriate for high 

school level, but are considered appropriate for all be-

ginning students, including college level (26, p. 3). 

A few comparisons can be drawn between the respondents' 

opinions and the opinions expressed in related literature 

about the student level, difficulty levels and pedagogical 

uses of "The Daisies." First, it can be observed that 

Boytim and others, Carman and others, and Toms are generally 

in agreement with the respondents on the appropriate student 

level. All beginning student levels, or young voices, are 

considered appropriate by these sources and the respondents. 

The related sources designate the vocal line and piano score 

as of easy, medium or average difficulty, which generally 

agrees with the respondents' most preferred designations, 

"moderately easy." The most favored pedagogical uses for 

"The Daisies" by the respondents were phrasing, interpre-

tation and diction. There were no comments in the related 

literature with which to compare these preferences. 
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"Sure on this shining night" by Barber 

The second most recommended American art—song for use 

with beginning voice students was "Sure on this shining 

night," which, like "The Daisies," was written by composer 

Samuel Barber. A total of ninety-four voice teachers 

recommended this art—song. "Sure on this shining night" is 

published by G. Schirmer, Inc. in sheet music form (10, p. 

25), in Barber's Collected Songs (5, pp. 38-40), and in 

the collection Songs by 22 Americans (23, pp. 4-6). "Very 

sustained in moderate slow tempo," it can be described as 

"generally tranquil, with a climactic high passage" (12,p. 133) 

A total of sixty-nine voice teachers checked "Sure on 

this shining night" as suitable for all voices. Twenty-two 

checked it as most suitable for female voice, while only 
| 

seven checked it as most suitable for male voice. In regard 

to suitable voice range the opinions were more varied. Thirty-

five teachers checked medium voice as the most suitable, 

thirty-three checked all ranges, twenty-seven checked high 

voice and five checked l£>w voice. Thus, the majority of the 

teachers felt "Sure on tjiis shining night" was suitable for 

all voices (male or femaJLe) , but in regard to most suitable 

voice range, medium voice and all ranges were fairly equally 

supported by the participating teachers. 

The check-list question on the student level for which 

"Sure on this shining night" is appropriate also received 
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a varied response. Thirty-six teachers checked "all levels" 

as appropriate. Thirty-one checked first year college, 

twenty-six checked second year college, twelve checked 

senior high level and eleven checked community adult. 

Thus, the most favored student levels were first year 

college and "all levels." 

There was more of a consensus of opinion among the res-

pondents about the difficulty levels of the vocal line and 

piano score. Thirty-seven teachers considered the vocal 

line of "Sure on this shining night" medium. Twenty-five 

considered it moderately difficult, twenty considered it 

moderately easy, three considered it difficult, and only two 

considered it easy. Thirty-six teachers viewed the piano 

score as medium, thirty viewed it as moderately easy, and 

fifteen viewed it as easy. Only six teachers viewed it as 

moderately difficult, and none viewed it as difficult. It 

can be observed that for this art-song the difficulty level 

most supported for the vocal line was medium, while the 

difficulty levels most supported for the piano score were 

moderately easy and medium. 

"Sure on this shining night" was judged to be of use 

pedagogically by a number of teachers. In the area of im-

proving musicianship the categories checked and the number 

of voice teachers checking each were as follows: 1. Phrasing • 

sixty-six teachers, 2. Interpretation - forty-nine teachers, 

3. Dynamics - forty-one teachers, 4. Intonation (pitch) -
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thirty-seven teachers, 5. Knowledge of composer - twenty-

seven teachers, 6. Rhythm accuracy - twenty-four teachers, 

7. Knowledge of style - twenty teachers and 8. Literature 

knowledge - thirteen teachers. In the pedagogical area of 

improving technique the categories and the number of teachers 

checking each were as follows: 1. Breathing - sixty-three 

teachers, 2. Legato/sostenuto - sixty-one teachers, 3. Tone 

quality/placement - forty-four teachers, 4. Diction - forty-

three teachers, 5. Register(s) - twenty-four teachers, 6. 

Resonance - twenty-four teachers, 7. Relaxation - twenty-

one teachers, 8. Attack - seventeen teachers, 9. Range -

seventeen teachers, 10. Flexibility - six teachers, 11. 

Agility - one teacher, 12. Scales - one teacher and 13. 

Ornamentation - no teachers. The pedagogical uses for "Sure 

on this shining night" most recommended by the participants, 

then, were to help a voice student improve in the areas of 

phrasing, breathing and legato/sostenuto singing. 

There were also a number of comments or suggestions 

from the participating teachers in regard to "Sure on this 

shining night." These individual comments were as follows: 

1. "Certainly challenges breathing and often - with 

its simplicity - does wonders for tonal quality" (respondent 

number 017, Ohio), 

2. "Good study for diction" (respondent number 038, 

New York), 

3. "Most suitable for higher tessitura. Excellent for 
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•register' problems'" (respondent number 049, Georgia), 

4. "A challenging, beautiful song and poem" (res-

pondent number 053, New Jersey), 

5. "Range and Placement Control are crucial" (res-

pondent number 059, Colorado), 

6- "Beautiful lines" (respondent number 066, Cali-

fornia) , 

7. "Connecting breath with vocal tone (focus)" (res-

pondent number 073, Indiana), 

8. "Often used in high school audition lists, but it 

requires both technical and emotional proficiency" (res-

pondent number 080, West Virginia), 

9. "To promote the feeling that Germans call 'innig1 1 

(respondent number 094, California), 

10. "Piano and voice working together as an ensemble" 

(respondent number 097, Nebraska), 

11. "Interpretively not easy. Excellent program song; 

difficult for legato" (respondent number 099, Oregon), 

12. "Student must use great control in large range and 

dynamic intensity" (respondent number 119, Michigan), 

13. "For women, change appropriate text" (respondent 

number 147, Pennsylvania), 

14. "This is an especially good contemporary song for 

programming and contests" (respondent number 168, Texas), 

15. "Alliterative poetic devices, ensemble with accom-

panist" (respondent number 171, Wisconsin), and 
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16. "Canon between voice and piano causes some diffi-

culty. Legatot " (respondent number 193, Indiana). 

Several pedagogical opinions about "Sure on this 

shining night" are expressed in related literature. In 

regard to the most suitable voice Boytim and others consider 

this art-song to be suitable for "all voices" (6, p. 19). 

Carman and others deem it suitable for "all lyric voices" 

(7, p. 16). Coffin lists it as appropriate for lyric so-

prano, dramatic soprano, mezzo soprano, contralto, lyric 

tenor, dramatic tenor and baritone (9, Vol. I - pp. 83, 218, 

Vol. II - pp. 23, 129, Vol. Ill - pp. 23, 130, Vol. IV - p. 

23). Espina also thinks "Sure on this shining night" is 

fitting for "all voices" (12, p. 133). Thus, it can be 

seen that the various sources agree "Sure on this shining 

night" is appropriate for all voices (male or female). 

This is in agreement with the opinions of the survey par-

ticipants as the category most recommended by the survey 

respondents was also "all voices." 

Opinions concerning student level, difficulty levels 

and pedagogical uses are also delineated in several sources. 

It should be pointed out that none of the sources discuss 

the most suitable voice range. They only list the keys 

or range (high and low) in which the song is published. 

In regard to appropriate student level Boytim and others 

hold the view that "Sure on this shining night" is suited 

to senior high, first year college, second year college and 
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community adult levels (6, p. 19). Gray states, "Because 

of its simplicity and its complete lack of technical dif-

ficulties relative to the vocal line, this setting by 

Barber is an ideal one for young vocal students" (15, p. 

372). Lightner believes this art-song is also appropriate 

for first year voice classes (19, pp. 11, 217). Regarding 

difficulty levels several views are stated. Boytim and 

others feel this art-song is of an advanced degree of dif-

ficulty for young singers (6, p. 19). Carman and others 

list the difficulty level of the vocal line as medium and 

the piano score as moderately easy (7, p. 16) . Espina 

denotes the piano accompaniment to be of average difficulty 

(12, p. 133). Only one source, Lightner, gives a specific 

pedagogical use for this song. She says, "This song presents 

a good study in legato singing" (19, p. 218). Other sources 

do cite special problems, difficulties or aspects about the 

song which could possibly be used pedagogically. Boytim and 

others include as special problems "long sustained legato 

phrases" and "breath control" (6, p. 19). Carman and others 

describe the most difficult aspects of the song as "high 

tessitura in middle section,- dynamics; breathing" (7, p. 16). 

Coffin lists "Sure on this shining night" under "American 

Songs Employing Sustained Singing" (9, Vol. I - pp. 164, 268). 

Espina describes it as "very sustained in moderate slow 

tempo" (12, p. 133), while Kagen describes it simply as 

"sustained" (17, p. 459). 



68 

Several comparisons can be made about the views des-

cribed in the related literature and the views of the 

survey participants. Only three sources address themselves 

to the appropriate student level for "Sure on this shining 

night." These three, Boytim, Gray and Lightner, are in 

agreement with the survey respondents that this art-song is 

suited to "all levels." Carman and others and the survey's 

participating voice teachers agree the song's vocal line is 

of "medium" difficulty, while Boytim maintains it is of an 

"advanced" degree of difficulty for young singers. Boytim 

does state "this could, however, translate as moderate for 

the college sophomore" (6, p. xi). Carman and others and 

Espina are basically in agreement with the respondents that 

the difficulty level of the piano score is "moderately easy" 

to "medium." The only source citing a pedagogical use, that 

of improvement in legato singing, was Lightner, which is in 

agreement with one of the three pedagogical uses most favored 

by the survey participants. As described earlier, the peda-

gogical uses most preferred by the respondents were to help 

students improve in phrasing, breathing and legato/sostenuto 

singing. These uses are aligned with the special problems 

or difficulties of "sustained legato phrases," "sustained 

singing," "breathing" and "dynamics" listed for this song 

by Boytim, Carman, Coffin, Espina and Kagen and reported 

in the preceding discussion (6, p. 19? 7, p. 16; 9, Vol. 

I - pp. 164, 268; 12, p. 133; 17, p. 459). 
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"Loveliest of Trees" by Duke 

The art-song "Loveliest of Trees" by American composer 

John Duke (1899- ), who was born in Cumberland, Maryland, 

was the third most recommended American art-song for use with 

beginning voice students (21, p. 442) . Eighty-two voice 

teachers recommended this art-song. "Loveliest of Trees" 

is included in the collection Songs By 22 Americans (23, pp. 

61-66). It is also published separately in sheet music form 

(10, p. 31). The text is a poem from "A Shropshire Lad" by 

A. E. Housman (23, p. 61). Kagen describes "Loveliest of 

Trees" as "graceful" and "delicate" (17, p. 486). 

"Loveliest of Trees" was most recommended by the par-

ticipating voice teachers for all voices (male or female). 

A total of fifty-eight teachers recommended "all voices." 

Fourteen recommended female voice, but only six teachers 

recommended male voice as most suitable. The most recom-

mended voice range was the "all ranges" category. In the 

most suitable voice range category the teachers' desig-

nations were as follows: all ranges - thirty-nine teachers, 

medium voice - thirty teachers, high voice - fifteen 

teachers and low voice - seven teachers. 

The student level for which "Loveliest of Trees" was 

believed to be most appropriate was the "all levels" cate-

gory. Thirty-eight teachers checked this category. For the 

other categories the number of teachers checking each was: 

first year college - twenty-six teachers, community adult -
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sixteen teachers, second year college - fifteen teachers 

and senior high school - twelve teachers. 

The check-list questions on the difficulty levels of 

the vocal line and piano score had the following response. 

The difficulty level most checked for the vocal line was 

"moderately easy." Thirty-two teachers marked this level 

as most applicable. Twenty-seven teachers checked the 

"medium" category, seven the "easy" and seven the "moder-

ately difficult." None deemed the "difficult" category 

appropriate. The difficulty level most denoted for the 

piano score was the "medium" category, which was checked 

by thirty-seven teachers. The other denotations for the 

difficulty level of the piano score were: "moderately 

easy" - twenty teachers, "moderately difficult" - eighteen 

teachers, "easy" - two teachers and "difficult" - one 

teacher. 

In the area of pedagogical uses for "Loveliest of 

Trees" all the questionnaire categories received responses. 

For improving musicianship the categories and teachers 

marking each were: 1. Phrasing - fifty-five teachers, 2. 

Interpretation - forty-four teachers, 3. Dynamics - twenty-

seven teachers, 4. Intonation (pitch) - twenty-seven 

teachers, 5. Rhythm accuracy - twenty-six teachers, 6. 

Knowledge of composer - twenty-five teachers, 7. Knowledge 

of style - seventeen teachers and 8. Literature knowledge -

eighteen teachers. For improving technique the categories 
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and teachers checking each were: 1. Tone quality/placement -

forty-three teachers, 2. Legato/sostenuto - thirty-nine 

teachers, 3. Breathing - thirty-eight teachers, 4. Diction -

thirty-eight teachers, 5. Resonance - twenty-six teachers, 

6. Relaxation - twenty-four teachers, 7. Attack - fifteen 

teachers, 8. Flexibility - fourteen teachers, 9. Register(s) 

thirteen teachers, 10. Range - eleven teachers, 11. Agility 

six teachers, 12. Scales - three teachers and 13. Ornamen-

tation - two teachers. From this data it can be observed 

that the most recommended pedagogical uses for "Loveliest of 

Trees" were to assist a student in improving in the areas of 

phrasing, interpretation and tone quality/placement. 

Various voice teachers also made remarks or suggestions 

about the use of "Loveliest of Trees" with beginning voice 

students. Their comments were: 

1. "Very melodic, lovely work - good 20th Century 

Romantic. Enjoyable for an older beginner" (respondent 

number 026, Washington), 

2. "Breathing and legato very important" (respondent 

number 047, Missouri), 

3. "The song is lyrical, so that it is enjoyable and 

accessible, and inspiring for the young singer" (respondent 

number 053, New Jersey), 

4. "Must have a smooth legato line" (respondent number 

054, Rhode Island), 

5. "Floating, beautiful melody" (respondent number 
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059, Colorado), 

6. "Good for all young voices" (respondent number 

080, West Virginia), 

7. "Charming and fresh - must be kept very simple 

and straight forward" (respondent number 094, California), 

8. "For lyric line" (respondent number 117, Oklahoma), 

9. "Moderately difficult musically" (respondent number 

138, Virginia), 

10. "Delightful song - need joyful approach" (respondent 

number 148, Virginia), and 

11. "Long legato lines. Some phrasing problems" (res-

pondent number 193, Indiana). 

Several related literature sources discuss the most 

suitable voice for use with "Loveliest of Trees." Boytim 

and others say this song is appropriate for "all voices" 

(6, p. 22). Carman and others state it is suited to "all 

lyric voices" (7, p. 75). Coffin designates it as fitting 

for mezzo soprano, contralto, baritone and bass voices (9, 

Vol. II - pp. 25, 130, Vol. IV - pp. 25, 137). Espina 

believes "Loveliest of Trees" is compatible with "all voices" 

(12, p. 160). Kagen feels it is suitable for "all voices, 

except a very light soprano" (17, p. 486). Toms thinks it 

is best suited for female, but that it may be sung by either 

sex (26, p. 48). In general, it can be concluded that the 

related sources agree with the survey respondents that Duke's 

"Loveliest of Trees" is suitable for all voices. 
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Views on student levels, difficulty levels and pedago-

gical uses are also expressed in the related literature in 

regard to "Loveliest of Trees." Two sources discuss student 

levels. Boytim and others cite all beginning levels (high 

school, first and second year college, community adult) as 

fitting for this art-song (6, p. 22). Toms cites it as 

suitable for high school or beginning college students (26, 

p. 48). Ratings are given in a few sources on difficulty 

levels. Boytim and others believe this song to be of a 

moderate degree of difficulty (6, p. 22). Carman and 

others think the vocal line is moderately easy and the 

piano score is of medium difficulty (7, p. 75). Espina 

denotes the accompaniment as average to moderately dif-

ficult (12, p. 160). Toms judges the vocal line to be 

easy and the accompaniment to be difficult for high school 

singers and pianists (26, p. 48). The only pedagogical use 

given in the related sources comes from Carman and others, 

who state the song is "good for teaching legato line" (7, 

p. 75). Boytim and others list the special problems for 

the song as "interpretative ability" and "dynamic control" 

(6, p. 22). Espina comments on the song's "sustained vocal 

part in moderate lively tempo" and says it "requires fine 

pp" (12, p. 160). Finally, Coffin's listing of the song 

under "American Songs Employing Crescendo and Diminuendo" 

and "American Songs of Limited Range" might be interpreted 

pedagogically (9, Vol. II - pp. 170, 210). 
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Comparisons of the survey data with the opinions ex-

pressed in related literature follow. Boytim and others, 

Toms and the survey respondents agree "Loveliest of Trees" 

is suitable for all beginning student levels. The related 

sources are generally in agreement with the study's parti-

cipating voice teachers that this art-song is of a moderate 

or moderately easy level vocally. The sources and survey 

respondents also agree, for the most part, that the piano 

score is of a medium difficulty. The pedagogical uses most 

selected by the survey participants, were phrasing, inter-

pretation and tone quality/placement. Carman and others 

list the pedagogical use of "teaching legato line" (7, p. 

75). This was the fourth most recommended pedagogical use 

by the survey participants. Special problems, difficulties 

or characteristics listed in the related sources included 

interpretation, sustained singing and dynamics. Thus, only 

the category of interpretation is common between the survey 

respondents and the related sources in this regard. 

"Do not go, my love" by Hageman 

"Do not go, my love" was tied with Thompson's "Velvet 

Shoes" for the fourth most named American art-song (each 

was named by sixty-two teachers). "Do not go, my love" 

was written by the American composer Richard Hageman, who 

was born in Holland in 1882 and died in Beverly Hills, 

California in 1966 (21, p. 672) . Slonimsky states, "He 
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achieved a lasting reputation mainly through his solo songs, 

of which Do Not Go My Love (to words by Rabindranath Tagore) 

and At the Well became extremely popular" (21, p. 672). The 

art-song "Do not go, my love" is published in sheet music 

form by G. Schirmer (10, p. 35). It is also included in the 

collection Songs by 22 Americans (23, pp. 84-87) and the 

collection 56 Songs You Like To Sing (13, pp. 41-44). 

Of the sixty-two voice teachers who recommended "Do not 

go, my love" for use with beginning voice students, thirty 

teachers checked the most suitable voice as "all voices." 

Twenty-one checked the most suitable voice as female, while 

thirteen teachers checked the most suitable voice as male. 

In regard to the most suitable voice range the most recom-

mended voice range was "high," checked by a total of twenty-

three teachers. Twenty teachers felt all ranges were 

appropriate, while nineteen teachers felt medium range was 

best for use with this song. Only seven teachers felt a 

low range was best. 

The student levels for which the teachers considered 

"Do not go, my love" appropriate were: second year college -

twenty-nine teachers, first year college - sixteen teachers, 

all levels - fourteen teachers, community adult - twelve 

teachers and senior high school - four teachers. Thus, it 

can be observed that the most preferred level was second 

year college. 
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The questionnaire data also revealed opinions regarding 

the difficulty levels of the vocal line and the piano score. 

The difficulty level most preferred as descriptive of the 

vocal line was "moderately difficult," which was marked by 

twenty-seven teachers. The next most preferred level was 

"medium," which was marked by twenty-two teachers. Other 

difficulty levels denoted were: "moderately easy" - five 

teachers, "difficult" - three teachers and "easy" - three 

teachers. Twenty-two teachers judged the piano score as 

"medium," twenty-two as "moderately difficult," ten as 

"moderately easy" and four as "difficult." Only one teacher 

viewed it as "easy." So, "medium" and "moderately difficult' 

were the most preferred levels descriptive of the piano 

score of "Do not go, my love." 

Pedagogical uses for "Do not go, my love" were checked 

on the questionnaires in two areas, the improvement of musi-

cianship and the improvement of technique. The number of 

teachers denoting this art-song as useful in improvement of 

musicianship and the categories noted were: 1. Interpre-

tation - forty-one teachers, 2. Rhythm accuracy - thirty-

three teachers, 3. Phrasing - thirty teachers, 4. Into-

nation (pitch) - twenty-eight teachers, 5. Dynamics -

twenty-six teachers, 6. Knowledge of style - fifteen 

teachers, 7. Knowledge of somposer - nine teachers and 8. 

Literature knowledge - eight teachers. In addition, a 

number of teachers also thought "Do not go, my love" could 
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two teachers. 

be used to help improve a student1s technique in the fol-

lowing areas: 1. Breathing - thirty-one teachers, 2. 

Tone quality/placement - thirty-one teachers, 3. Diction -

thirty teachers, 4. Legato/sost^nuto - twenty-nine teachers, 

5. Attack - twenty teachers, 6. Range - twenty teachers, 

7. Resonance - twenty teachers, 8. Register(s) - eighteen 

teachers, 9. Relaxation - sixteen teachers, 10, Flexi-

bility - six teachers, 11. Agility - four teachers, 12. 

Scales - four teachers and 13. Ornamentation 

It can be ascertained from this data that "Do not go, my 

love" was most favored by the participating voice teachers 

for helping a student to improve in these areas: rhythm 

accuracy, interpretation, breathing and tone quality/ 

placement. 

In addition to the information on "Do not go, my love" 

compiled from the check-list questions, there were also in-

dividual comments and suggestion^ pertaining to this song. 

These remarks were as follows: 

1. "Excellent song to work 

(respondent number 018, Pennsylv4nia), 

2. "Sustaining the line and opening high tones on the 

closed vowels (e)" (respondent number 027, Massachusetts), 

3. "Excellent male love sorj< 

New York), 

4. "Must have good control 

(respondent number 054, Rhode Isl; 

on mezza-voce singing" 

g" (respondent number 038, 

of (ppp) and interpretation" 

and) , 
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5. "Excellent teaching song" (respondent number 086, 

Maryland), 

6. "To develop legato phrasing with proper English 

word inflection" (respondent number 087, Texas), 

7. "Requires good interpretive sense; needs good dy-

namic range; maturity in young singer required" (respondent 

number 099, Oregon), and 

8. "Long phrases. Changes of key" (respondent number 

193, Indiana). 

In regard to the most suitable voice for use with "Do 

not go, my love" the related literature sources all hold 

similar views. Both Boytim and others and Carman and others 

consider this art-song appropriate for "all voices" (6, p. 

24; 7, p. 113). Coffin lists the song as fitting for 

lyric soprano, dramatic soprano, mezzo soprano, contralto, 

lyric tenor and dramatic tenor (9, Vol. I - pp. 86, 219, 

Vol. II - pp. 26, 130, Vol. Ill - pp. 25, 132). Both 

Espina and Kagen feel the song is suitable for all voices 

(12, p. 171; 17, p. 499). The respondents also recommended 

the category of all voices the most. Therefore, it can be 

ascertained that the related sources and the survey parti-

cipants agree this song is suitable for all voices (either 

male or female). 

Remarks are made in the related literature about range, 

student level, difficulty levels and pedagogical uses for 

"Do not go, my love." Knauf and the American Academy of 
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Teachers of Singing both list high and low ranges for this 

art-song, but do not specify which range they consider best 

(2, p. 2; 3; 18, p. 23). In comparison the respondents 

preferred high range most for this song. The only student 

level designation given in the literature is that of Boytim 

and others who list the song as suitable for high school, 

first and second year college and community adult levels (6, 

p. 24). In comparison, although the respondents made desig-

nations in all of these areas, the level which they denoted 

most was second year college. In regard to difficulty levels 

Boytim and others think this art-song is of an advanced 

degree of difficulty for young singers (6, p. 24). Carman 

and others feel both the piano score and the vocal line are 

of medium difficulty (7, p. 113) . Espina believes the 

piano accompaniment is average to moderately difficult (12, 

p. 171) . The survey respondents most preferred the dif-

ficulty level of "moderately difficult" for the vocal line 

and "medium" and "moderately difficult" for the piano score. 

These preferences are generally in agreement with those 

expressed in the related literature. No specific pedago-

gical uses are given in the related sources. There are, 

however, a few comments about "Do not go, my love" which 

could possibly be interpreted pedagogically. Boytim and 

others state the song "needs mature personality" (6, p. 24). 

Carman and others hold the view that it is a "good song 

for sustained singing" (7, p. 113). Coffin lists it under 
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"American Dramatic Songs" and "American Songs Employing 

Piano Singing" (9, Vol. I - pp. 132, 245, 262). Espina 

describes the song as "sustained in moderate slow tempo" 

with a "subdued high ending" (12, p. 171). Kagen remarks 

it is "slow, sustained" and "in parts demands considerable 

dramatic intensity as well as a good command of high pp" 

(17, p. 499). The respondents favored the pedagogical uses 

of rhythm accuracy, interpretation, breathing and tone 

quality/placement for this song, which, although not 

directly comparable to the remarks made in the literature, 

are congruous with the views expressed therein. 

"Velvet Shoes" by Thompson 

Randall Thompson was born in New York in 1899 (21, p. 

1740) . His art-song "Velvet Shoes" was chosen by sixty-two 

voice teachers, and, as such, was tied with Hageman's "Do 

not go, my love" as the fourth most named art-song in this 

study. "Velvet Shoes" is published in sheet music form by 

the E.C. Schirmer Music Company of Boston (11, p. 101). It 

is a setting of a poem by Elinor Wylie (25, p. 3). Of 

Thompson 1s vocal music Espina states: 

Randall Thompson's production in vocal music is mainly 
in the area of choral works. He has not written many 
songs, but the four or five published appear often on 
recital programs. Special favorites are "My Master 
hath a garden" and "Velvet Shoes." His vocal writing 
carries simplicity which is charming and sincere, and 
never suggests a showing-off of technique although he 
is unquestionably a master of the craft. They are 
fine pieces for the voice and should be known to all 
singers and teachers of singing (12, p. 207). 
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The respondents were almost equally divided in support 

for the female category (twenty-nine teachers) and the all 

voices category (twenty-eight teachers) as best for use 

with "Velvet Shoes." No teachers supported the male cate-

gory as best. In regard to the most suitable voice range 

the highest support was for the medium voice category 

(thirty-nine teachers). Fourteen teachers supported the 

all ranges category, nine the high voice category and 

four the low voice category. 

In considering the most appropriate student level with 

which to use "Velvet Shoes" the participating teachers chose 

the senior high school level the most with thirty-one voice 

teachers naming it. The second most chosen level was first 

year college with twenty-three teachers choosing it. The 

all levels category was chosen by seventeen teachers, com-

munity adult by six teachers and second year college by 

four teachers. 

The opinions varied on the difficulty levels of the 

vocal line and piano score. In judging the vocal line the 

most selected categories, "easy" and "moderately easy," re-

ceived about the same amount of support, twenty teachers 

and eighteen teachers, respectively. Fourteen teachers 

selected the "medium" category, four the "moderately dif-

ficult" and none the "difficult" category. In judging 

the difficulty level of the piano score the most preferred 

level was "medium," chosen by twenty-four teachers. The 
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other levels and the number selecting each were: moderately 

easy - sixteen teachers, easy - thirteen teachers and mod-

erately difficult - three teachers. No teachers selected 

the difficult category for the piano score. 

A number of teachers held the view that "Velvet Shoes" 

could be used pedagogically. In the area of improving a 

student's musicianship the categories and number of teachers 

checking each were: 1. Phrasing - thirty-four teachers, 2. 

Interpretation - twenty-nine teachers, 3. Dynamics -

seventeen teachers, 4. Intonation (pitch) - seventeen 

teachers, 5. Rhythm accuracy - sixteen teachers, 6. Liter-

ature knowledge - ten teachers, 7. Knowledge of style -

seven teachers and 8. Knowledge of composer - six teachers. 

For improving a student's technique the categories and 

teachers checking each were: 1. Breathing - thirty 

teachers, 2. Tone quality/placement - twenty-eight teachers, 

3. Diction - twenty-seven teachers, 4. Legato/sostenuto -

twenty-three teachers, 5. Relaxation - eighteen teachers, 

6. Resonance - fifteen teachers, 7. Attack - ten teachers, 

8. Register(s) - eight teachers, 9. Range - four teachers, 

10. Flexibility - three teachers, 11. Ornamentation - one 

teacher, 12. Scales - one teacher and 13. Agility - no 

teachers. Thus, it can be seen that the most selected areas 

for pedagogical use were phrasing, interpretation, breathing 

and tone quality/placement. 
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The individual comments made on the questionnaires 

regarding "Velvet Shoes" follow: 

1. "Good for the middle part of the voice for re-

sonance and interpretation" (respondent number 080, West 

Virginia), 

2. "Listening to beautiful tone" (respondent number 

059, Colorado), 

3. "Excellent program song of average difficulty; 

good for medium voices (range)" (respondent number 099, 

Oregon), and 

4. "Excellent for sustaining proper vowel color. 

Rich tone and interpretation necessary" (respondent number 

113, Texas). 

Several related literature sources expressed opinions 

about the most suitable voice for use with "Velvet Shoes." 

Boytim and others consider this art-song to be appropriate 

for "all voices" (6, p. 33). Carman and others believe it 

to be suited to "mezzo-soprano" voices (7, p. 223). Coffin 

lists the song for lyric soprano, dramatic soprano, mezzo 

soprano, contralto, baritone and bass (9, Vol. I - pp. 89, 

221, Vol. II - pp. 28, 132, Vol. IV - pp. 28, 138). Espina 

thinks "Velvet Shoes" is compatible with all medium voices 

(12, p. 207). Kagen deems it suited to "all voices" (17, p. 

532). The survey respondents supported the female and all 

voices the most, which is in general agreement with the 

opinions expressed by the related literature. 
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The related literature sources also revealed several 

views on range, student level, difficulty levels and pedago-

gical uses for "Velvet Shoes." Espina believes this art-song 

is best suited to "medium voices" (12, p. 207). Knauf and 

the American Academy of Teachers of Singing also list medium 

range for this song (18, p. 26? 3). The survey participants 

agree with the literature, because the highest support among 

the respondents was for the medium voice category. In regard 

to student level Boytim and others state the song is appro-

priate for junior high school, high school and community 

adult levels (6, p. 33). Carman and others believe it is 

"good for a young student" (7, p. 223). The participating 

voice teachers felt the senior high school level was the 

most appropriate for use with "Velvet Shoes," which is in 

general agreement with the opinions of Boytim and Carman. 

The difficulty levtel which Boytim and others cite for this 

art-song is "easy" (6, p. 33). Carman and others think the 

vocal line is "easy" and the piano score is "moderately 

difficult" (7, p. 223). Espina considers the piano accom-

paniment to be of average difficulty (12, p. 207). In 

judging the difficulty level of the vocal line the "easy" 

and "moderately easy" categories received about the same 

amount of support from the survey respondents. The most 

preferred difficulty level for the piano score was "medium." 

Again, these preferences are basically in agreement with 

the views expressed in the related literature. No views on 
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pedagogical uses for "Velvet Shoes" were related in the 

literature. A few remarks about the song might be used 

pedagogically. Coffin lists the song under "American Songs 

Employing Crescendo and Diminuendo" and "American Songs Em-

ploying Piano Singing" (9, Vol. I - pp. 149, 257, 262). 

Espina remarks that the song is "sustained in moderate 

tempo" (12, p. 207). Kagen describes it as "delicate" and 

says it "demands a good sense of rhythm and an accomplished 

pianist" (17, p. 532). For the survey participants the 

most selected pedagogical uses for "Velvet Shoes" were to 

help a student improve in the areas of phrasing, interpre-

tation, breathing and tone quality/placement. As stated, 

there are no views on pedagogical uses in the related sources 

with which to compare these preferences. 

"Into the Night" by Edwards 

The American art-song "Into the Night" was recommended 

by a total of forty voice teachers. Described by Kagen as 

"sustained" and "effective" (17, p. 487), both the words and 

music were written by Clara Edwards, an American composer 

born in Mankato, Minnesota in 1887 (21, p. 460). She died 

in New York in 1974 (21, p. 460). "Into the Night" is pub-

lished by G. Schirmer in sheet music form (10, p. 31) and 

in the collection Songs By 22 Americans (23, pp. 67-70). 

In answer to the question on the most suitable voice 

twenty-eight teachers checked "Into the Night" as most 
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suitable for all voices. Ten checked it as most suitable 

for female voice, while only one checked it as most suitable 

for male voice. In regard to the most suitable voice range 

the opinions were more varied. Nineteen teachers checked 

medium voice range as most suitable, while seventeen teachers 

checked all ranges as most suitable. Only eight teachers 

preferred high voice, and just two preferred low voice. 

Thus, medium range and all ranges were the two most pre-

ferred categories. 

The question on the student level for which "Into the 

Night" is appropriate also received varied responses. 

Fifteen teachers marked senior high level as most appro-

priate, while fourteen marked first year college. The "all 

levels" category was also supported by fourteen teachers. 

Five teachers marked community adult, and four marked second 

year college. Altogether, three levels were almost equally 

supported as appropriate for use with this art-song: senior 

high level, first year college and all levels. 

The participating teachers also responded with opinions 

about the difficulty level of the vocal line and the piano 

score. The "moderately easy" category, which was checked by 

sixteen teachers, was the most preferred category descriptive 

of the vocal line. However, nine teachers held the view that 

"easy" was appropriate, nine that "medium" was appropriate, 

two that "moderately difficult" was appropriate and one that 

"difficult" was appropriate as descriptive of the vocal line 
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difficulty level. For the piano score two levels, "medium" 

and "moderately easy," were fairly equally supported as most 

appropriate with sixteen and thirteen teachers, respectively, 

checking these categories. Six teachers marked "easy," and 

one marked "moderately difficult." None marked "difficult." 

The art-song "Into the Night" was also judged to be of 

use pedagogically by the participating teachers. In the area 

of improving musicianship the categories and the number of 

teachers denoting each were as follows: 1. Phrasing -

twenty-four teachers, 2. Dynamics - twenty teachers, 3. 

Interpretation - sixteen teachers, 4. Intonation (pitch) -

thirteen teachers, 5. Rhythm accuracy - thirteen teachers, 

6. Knowledge of style - eight teachers, 7. Knowledge of 

composer - two teachers and 8. Literature knowledge - no 

teachers. In the area of improving technique the categories 

and number of teachers denoting each were: 1. Breathing -

twenty-four teachers, 2. Legato/sostenuto - twenty-two 

teachers, 3. Tone quality/placement - eighteen teachers, 

4. Diction - seventeen teachers, 5. Relaxation - twelve 

teachers, 6. Resonance - eleven teachers, 7. Attack -

seven teachers, 8. Range - six teachers, 9. Register(s) -

six teachers, 10. Flexibility - four teachers, 11. Agility -

no teachers, 12. Ornamentation - no teachers and 13. 

Scales - no teachers. The pedagogical uses for "Into the 

Night" most recommended by the respondents were phrasing, 

dynamics, breathing and legato/sostenuto singing. 
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There were also comments and suggestions from the par-

ticipating teachers in regard to "Into the Night." These 

individual remarks were as follows: 

1. "I don't like this song myself, but it seems to 

'click1 with a certain type and serves as an intro to other 

better works" (respondent number 024, Minnesota), 

2. "Good for a beginning singer working to refine the 

passaggio area" (respondent number 026, Washington), 

3. "Good for teaching legato line" (respondent number 

038, New York), 

4. "Excellent example of mid-range type song - esp. 

for phrasing" (respondent number 049, Georgia), 

5. "Optional ending suitable for higher voices with-

out raising tessitura" (respondent number 082, Texas), 

6. "Good for first song - Not overly difficult - Good 

for line" (respondent number 101, California), 

7. "Promotes development of tone quality - resonates 

depth in rich tone production of vowels" (respondent number 

113, Texas), and 

8. "Good program material" (respondent number 211, 

Michigan). 

The related literature sources were in general agreement 

concerning the most suitable voice designation for "Into the 

Night." Both Boytim and others and Carman and others deem 

this art-song appropriate for "all voices" (6, p. 22; 7, p. 

83). Coffin lists it as fitting for lyric soprano, dramatic 
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soprano, mezzo soprano, contralto, lyric tenor, dramatic 

tenor, baritone and bass (9, Vol. I - pp. 164, 269, Vol. II -

pp. 91, 180, Vol. Ill - pp. 87, 172, Vol. IV - pp. 93, 175). 

Espina and Kagen also indicate "all voices" as suitable for 

this song (12, p. 161; 17, p. 487). The questionnaire cate-

gory most supported by the study's participating voice 

teachers was also "all voices," showing a general consensus 

between the respondents and the related sources. 

Several views are delineated in the related literature 

concerning student level, difficulty levels and pedagogical 

uses for "Into the Night." None of the sources discuss 

most suitable range. In regard to student level Boytim and 

others are of the opinion that senior high level and com-

munity adult level are most appropriate (6, p. 22). Carman 

and others think this art-song is "good for young singers" 

(7, p. 83). A slightly different view was held by the survey 

respondents. They supported three student levels as appro-

priate for this song: senior high level, first year college 

and "all levels." The difficulty level denoted by Boytim 

and others for "Into the Night" is "moderate" (6, p. 22). 

Carman and others designate the vocal line as easy and the 

piano score as easy (7, p. 83). Espina holds a different 

opinion in regard to the piano accompaniment, which he con-

siders to be average to moderately difficult (12, p. 161). 

Generally, the respondents were in agreement with all three 

sources, because they preferred the "moderately easy" 
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category most for the vocal line and the "moderately easy" 

and "medium" categories for the piano score. None of the 

related sources give any specific pedagogical uses. Boytim 

and others do say the song has "youth appeal" (6, p. 22). 

Carman and others note that it is "sustained" (7, p. 83). 

Coffin lists it under "American Songs Employing Sustained 

Singing" and "American Songs of Popular Appeal" (9, Vol. I -

pp. 164, 183) . Espina remarks that it is "sustained in 

moderate slow tempo" (12, p. 161) . Kagen also comments that 

it is "sustained" (17, p. 487). The pedagogical uses chosen 

most by the survey participants for this art-song were to 

help a student improve in phrasing, breathing, dynamics and 

legato/sostenuto singing. These uses could be said to be 

compatible with the descriptions of the song noted above in 

the related literature. 

"The Sleep that flits on Baby's Eyes" 

by Carpenter 

"The Sleep that flits on Baby's Eyes" was recommended 

by thirty-seven voice teachers as suitable for beginning 

voice students. It is the third art-song in the song cycle 

Gitaniali (Song Offerings), six settings of poems by Rabin-

dranath Tagore, composed by John Alden Carpenter during the 

summer of 1913 and first published in 1914 (8, pp. 3, 13-15), 

This cycle by Chicago born Carpenter (1876-1951) is pub-

lished by G. Schirmer (21, p. 280; 8). "The Sleep that 

flits on Baby's Eyes" is also published separately in sheet 
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music form by G. Schirmer (10, p. 28). Hall calls Carpenter 

"one of the most distinguished personages of American song" 

(16, p. 281). In discussing Carpenter's songs Espina 

remarks, "His songs are charming, very singable, and not 

overburdened with too much accompaniment11 (12, p. 141) . 

Regarding "The Sleep that flits on Baby's Eyes" Espina 

states that it is the "best known of all songs in this set," 

meaning Gitaniali (12, p. 141). 

Of the thirty-seven voice teachers who recommended "The 

Sleep that flits on Baby's Eyes" for use with beginning 

voice students, twenty-seven checked the most suitable voice 

as female, while eight checked all voices and none checked 

male. So, the consensus of opinion among the participants 

was that the most appropriate voice for use with this song 

is female. In regard to the most suitable voice range 

nineteen teachers felt medium range was most appropriate. 

Eleven teachers felt high range was most appropriate, and 

ten felt all ranges were appropriate. One teacher felt 

low range was appropriate. Thus, the most favored voice 

range for use with "The Sleep that flits on Baby's Eyes" 

was "medium." 

The student levels for which the participating teachers 

considered "The Sleep that flits on Baby's Eyes" suitable 

were: all levels - fourteen teachers, first year college -

twelve teachers, senior high school - ten teachers, second 

year college - eight teachers and community adult - five 
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teachers. It can be observed, then, that the most preferred 

student level was "all levels." 

The questionnaire data also revealed opinions concerning 

the difficulty levels of the vocal line and the piano score. 

The difficulty level most chosen as descriptive of the vocal 

line was "medium," which was marked by eighteen teachers. 

The next most chosen level was "moderately easy," checked by 

ten teachers. Other difficulty levels denoted were: "mod-

erately difficult" - six teachers, "easy" - one teacher. 

None checked the "difficult" category. Eighteen teachers 

judged the piano score to be "medium." Twelve judged it to be 

"moderately easy." Three considered it to be "moderately 

difficult," and three considered it to be "easy." None con-

sidered it "difficult.11 Thus, the most preferred difficulty 

level descriptive of the piano score was "medium." 

Pedagogical uses for "The Sleep that flits on Baby's 

Eyes" were checked on the questionnaires in two general areas, 

the improvement of musicianship and the improvement of 

technique. The number of voice teachers denoting "The Sleep 

that flits on Baby's Eyes" as useful for improvement of musi-

cianship and the specific categories were: 1. Interpretation, 

twenty-eight teachers, 2. Phrasing - twenty-six teachers, 3. 

Intonation (pitch) - eighteen teachers, 4. Dynamics - fifteen 

teachers, 5. Knowledge of composer - thirteen teachers, 6. 

Rhythm accuracy - ten teachers, 7. Literature knowledge -

eight teachers, and 8. Knowledge of style - six teachers. 
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The number of survey participants marking this art-song as 

useful for improvement of technique and the categories were: 

1. Breathing - nineteen teachers, 2. Legato/sostenuto -

nineteen teachers, 3. Tone quality/placement - eighteen 

teachers, 4. Diction - seventeen teachers, 5. Register(s) -

thirteen teachers, 6. Resonance - ten teachers, 7. Range -

eight teachers, 8. Relaxation - eight teachers, 9. Attack -

six teachers, 10. Flexibility - four teachers, 11. Agility 

three teachers, 12. Ornamentation - one teacher and 13. 

Scales - one teacher. It can be observed from this data 

that "The Sleep that flits on Baby's Eyes" was most favored 

by the participating voice teachers for helping a student 

to improve in the areas of phrasing, interpretation, 

breathing and legato/sostenuto. 

In addition to the check-list information compiled on 

"The Sleep that flits on Baby's Eyes," there were also in-

dividual comments and suggestions pertaining to use of 

this art-song. These comments were: 

1. "A challenge for any singer, regarding placement 

and interpretation" (respondent number 026, Washington), 

2. "Rhythm - Interpretation are difficult" (res-

pondent number 059, Colorado), 

3. "Nice style contrast for recital use" (respondent 

number 105, North Dakota), 

4. "Moderately difficult musically" (respondent number 

138, Virginia), 
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5. "Childlike approach needed" (respondent number 148, 

Virginia), and 

6. "Tempi changes. Range changes" (respondent number 

193, Indiana). 

Several related literature sources also describe "The 

Sleep that flits on Baby's Eyes." In regard to the most 

suitable voice and range for the song several remarks were 

made. Two lists, those of the American Academy of Teachers 

of Singing and Knauf, denote this art-song for "medium voice" 

(2, p. 2; 18, p. 22). Boytim and others specify this song 

as appropriate for "female voices" (6, p. 10). Carman and 

others believe it is most suited to "mezzo-soprano; some 

sopranos" (7, p. 38). Coffin lists the song for lyric so-

prano, dramatic soprano, mezzo soprano and contralto (9, 

Vol. I - pp. 84, 218, Vol. II - pp. 24, 129). Espina and 

Kagen both indicate this art-song is suitable for medium 

and high voices (a range designation), but do not specify 

sex, indicating they feel all voices (male or female) are 

suitable (12, p. 141; 17, p. 472). This, of course, is a 

different opinion from those expressed by Boytim, Carman 

and Coffin. Among the survey respondents the most supported 

category for appropriate voice was female, while the most 

favored range was medium. These opinions agree with all of 

the related literature sources except Espina and Kagen. 

The related literature also contains opinions on 

student levels, difficulty levels and pedagogical problems 
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relating to "The Sleep that flits on Baby's Eyes." Boytim 

and others feel this song is suitable for senior high level, 

first and second year college level and community adult 

level, that is, all levels included in this study (6, p. 10). 

This agrees with the respondents most recommended category, 

which was "all voices." Boytim and others denote this song 

to have an advanced degree of difficulty for young singers 

(6, p. 10). Carman and others designate the vocal line as 

"moderately difficult" and the piano score as "difficult" 

(7, p. 38). Espina indicates the piano accompaniment as 

of average difficulty, a different opinion from the others 

(12, p. 141) . The survey participants chose the difficulty 

level of "medium" the most for the vocal line and the level 

of "medium" the most for the piano score. These opinions 

are in agreement with Espina (for the piano), but are not 

in agreement with Boytim and Carman. No specific pedago-

gical uses are given in the related literature. However, 

a few descriptions might be used pedagogically. Boytim and 

others note that "The Sleep that flits on Baby's Eyes" has 

a "wide range" and "some soft singing" (6, p. 10). Carman 

and others say it requires "proper capturing of moods and 

meaning of poetry" (7, p. 38). Coffin lists it in his groups 

of "American Songs Employing Crescendo and Diminuendo" and 

"American Songs Employing Piano Singing" (9, Vol. I - pp. 

148, 257, 261). Espina indicates that it is "sustained in 

slow tempo" and "subdued throughout" (12, p. 141). Kagen 
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comments that "The Sleep that flits on Baby's Eyes" is 

"slow, very delicate" and "demands good command of high pp" 

(17, p. 472) . The most selected pedagogical uses for the 

song by the study's respondents were phrasing, interpre-

tation, breathing and legato/sostenuto singing. These uses 

are congruous with the descriptions cited, although they 

are not directly comparable. 

"There is a Lady Sweet and Kind" by Dello Joio 

The art-song "There is a Lady Sweet and Kind" is by 

the American composer Norman Dello Joio (1913- ), who 

was born in New York, the descendant of a musical Italian 

family (21, p. 399). Like "The Sleep that flits on Baby's 

Eyes," this art-song was also recommended by thirty-seven 

voice teachers as suitable for use with beginners. With an 

"animated vocal part in quasi-recitative style," it is a 

setting of a well-known anonymous Elizabethan poem (12, p. 

152). This art-song is included in the collection Contem-

porary Songs in English (24, pp. 18-20). It is also 

published separately by Carl Fischer (12, p. 152). 

"There is a Lady Sweet and Kind" was most recommended 

by the participating voice teachers for male voice. A total 

of twenty-eight teachers recommended this voice. Seven 

teachers recommended the "all voices" category, and only one 

teacher recommended female voice. The most recommended voice 

range was "medium" with sixteen teachers checking it as most 
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appropriate. Other recommendations were: all ranges -

eleven teachers, high voice range - ten teachers and low 

voice range - one teacher. 

The check-list question on the student level for which 

"There is a Lady Sweet and Kind" is appropriate had the 

following response. Three categories were each named by 

twelve teachers: first year college, second year college 

and all levels. Senior high level was named by eleven 

teachers, and community adult by three. Thus, first year 

college, second year college and all levels were equally 

recommended by the participating teachers. 

The difficulty level of the vocal line believed to be 

most appropriate was the "moderately easy" category, which 

was checked by seventeen teachers. For the other vocal 

line categories the number of teachers checking each was: 

"medium" - nine teachers, "easy" - four teachers, "moder-

ately difficult" - four teachers. None checked "difficult." 

The opinions regarding the difficulty level of the piano 

score were as follows: "moderately easy" - sixteen teachers, 

"medium" - thirteen teachers, "moderately difficult" - three 

teachers and "easy" - two teachers. No teachers checked 

"difficult." The most favored difficulty levels for the 

piano score, then, were "moderately easy" and "medium." 

In the area of pedagogical uses for "There is a Lady 

Sweet and Kind" the questionnaire categories also received 

a number of responses. For improving musicianship the 
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categories and number of voice teachers marking each were: 

1. Phrasing - twenty-three teachers, 2. Interpretation -

twenty-one teachers, 3. Intonation (pitch) - seventeen 

teachers, 4. Rhythm accuracy - sixteen teachers, 5. Know-

ledge of composer - fifteen teachers, 6. Dynamics -

fourteen teachers, 7. Knowledge of style - seven teachers 

and 8. Literature knowledge - six teachers. For improving 

technique the categories and teachers checking each were: 

1. Diction - twenty teachers, 2. Legato/sostenuto -

sixteen teachers, 3. Tone quality/placement - fourteen 

teachers, 4. Breathing - twelve teachers, 5. Relaxation -

twelve teachers, 6. Register(s) - ten teachers, 7. Attack 

eight teachers, 8. Resonance - eight teachers, 9. Range -

five teachers, 10. Flexibility - two teachers, 11. Agility 

one teacher, 12. Scales - one teacher and 13. Ornamen-

tation - no teachers. It can be observed from this data 

that the most recommended pedagogical uses for "There is a 

Lady Sweet and Kind" were to assist a student in improving 

in the areas of phrasing, interpretation and diction. 

Only one voice teacher made a comment directly con-

cerned with "There is a Lady Sweet and Kind." Respondent 

number 089 from Louisiana noted that teaching this art-song 

would include working with the voice student on "mis-placed 

word accents - bringing out proper inflection." 

Several related literature sources expressed opinions 

on the most suitable voice for "There is a Lady Sweet and 
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Kind." Boytim and others believe this song is appropriate 

for "male voices" (6, p. 2). Carman and others consider 

it best fitted to "tenor or baritone" (7, p. 59). Coffin 

sees it as best for mezzo-soprano, lyric tenor or baritone 

(9, Vol. II - p. 25, Vol. Ill - p. 24, Vol. IV - p. 25). 

Espina judges this art-song as suited to "men" (12, p. 152). 

Kagen deems it suitable for "all voices" (17, p. 482. Thus, 

it can be seen that there is some discrepancy in the views 

expressed in the related sources. Three consider the song 

best for men, while two (Coffin and Kagen) consider it 

appropriate for male or female singers. It should be pointed 

out that the cited designations show no preference regarding 

most suitable range. High and low ranges would be included 

in all the denotations. The survey respondents recommended 

the male voice category the most. They are, therefore, in 

agreement with Boytim, Carman and Espina on this point. 

Several related sources make comments about the student 

level, difficulty levels and pedagogical problems. Boytim 

and others regard "There is a Lady Sweet and Kind" suitable 

for high school, first and second year college and community 

adult levels (6, p. 2). Carman and others think it is "good 

for a young singer" (7, p. 59). The respondents are in 

agreement with both sources, because they highly recommended 

first year college, second year college and "all levels." 

Boytim and others feel this art-song is of a moderate degree 

of difficulty for young singers (6, p.2). Carman and others 
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view the vocal line to be of "medium" difficulty and the 

piano score to be of "medium difficulty" (7, p. 59). Espina 

designates the piano accompaniment to be of "average" dif-

ficulty. For the survey respondents the difficulty level of 

the vocal line believed to be most appropriate was the mod-

erately easy category, a slightly different view than that 

expressed by Boytim and Carman. The most favored difficulty 

levels by the respondents for the piano score were moder-

ately easy and medium, the latter of which agrees with the 

related literature. The participants' most recommended peda-

gogical uses for "There is a Lady Sweet and Kind" were to 

assist a student in improving in the areas of phrasing, 

interpretation and diction. There are no pedagogical uses 

given in the related literature, and related descriptions 

are scant. Espina comments that the song has an "animated 

vocal part in quasi-recitative style" (12, p. 152). Kagen 

remarks that the "vocal line is slightly animated" (17, p. 

482). These descriptions do relate, somewhat, to the uses 

recommended by the survey participants. 

"Orpheus with his lute" by Schuman 

Like the two previously discussed art-songs, "Orpheus 

with his lute" was recommended by thirty-seven respondents 

for use with beginning voice students. "Orpheus with his 

lute" was written by the American composer William Schuman 

(1910- ), who was born in New York (21, p. 1556). A 
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setting of a well-known poem by Shakespeare, it appears in 

the collection 20th Century Art Songs (28, pp. 84-85). It 

is also published in sheet music form (10, p. 44). In 

discussing Schuman's vocal works Espina states: 

He has written only a few songs, being mainly an 
orchestral composer. Several of his songs are no 
longer in print as sheet music, but may again appear 
in some collections, just as his charming and simple 
"Orpheus with his lute" does in 20th Century Art 
Songs, issued not long ago (12, p. 203). 

In considering the most suitable voice for use with 

"Orpheus with his lute," the participants most favored 

the "all voices" category (suitable for male or female). 

Twenty-six teachers checked "all voices," six checked 

"female," and only two checked "male." The voice teachers 

responding to the survey who cited this art-song also felt 

it was most suitable for medium voice range. Twenty teachers 

checked medium range, nine checked high, eight checked "all 

ranges," and three checked low range. 

In viewing the most appropriate student level for 

"Orpheus with his lute" the survey participants chose the 

"all levels" category the most with fifteen teachers naming 

it. The second most chosen level was second year college 

with eleven teachers choosing it. Nine selected senior high 

level, eight first year college and eight community adult. 

In judging the difficulty level of the vocal line, the 

participants chose the "medium" level the most with fourteen 

teachers checking it. Eleven chose the moderately easy 

level, and five chose the easy level. Pour selected 
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"moderately difficult," and one selected "difficult." In 

judging the difficulty level of the piano score the res-

pondents most preferred the "easy" category with nineteen 

teachers selecting it. Seven chose the "moderately easy" 

category and seven the "medium" category. None selected 

"moderately difficult" or "difficult" for the piano score. 

A number of teachers held the view that "Orpheus with 

his lute" could be used pedagogically. In the area of im-

proving a student's musicianship the categories and number 

of participants checking each were: 1. Phrasing - twenty-

seven teachers, 2. Intonation (pitch) - twenty-five 

teachers, 3. Interpretation - sixteen teachers, 4. Dy-

namics - twelve teachers, 5. Knowledge of composer - ten 

teachers, 6. Knowledge of style - ten teachers, 7. Rhythm 

accuracy - eight teachers and 8. Literature knowledge -

six teachers. For improving a student's technique the cate-

gories and teachers checking each were: 1. Breathing -

twenty-three teachers, 2. Legato/sostenuto - nineteen 

teachers, 3. Diction - nineteen teachers, 4. Tone quality/ 

placement - fourteen teachers, 5. Resonance - twelve 

teachers, 6. Register(s) - nine teachers, 7. Relaxation -

nine teachers, 8. Attack - eight teachers, 9. Range -

eight teachers, 10. Flexibility - four teachers, 11. Agi-

lity - two teachers, 12. Scales - two teachers and 13. 

Ornamentation - one teacher. Thus, the most selected areas 

were intonation (pitch), phrasing and breathing. 
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The individual comments made on the questionnaires 

regarding "Orpheus with his lute" follow: 

1. "Tessitura at conclusion of song is sometimes a 

problem. Care should be exercised in assigning this" (res-

pondent number 025, Nevada), 

2. "Interval study/change of meter/'countingI 1 " (res-

pondent number 073, Indiana), 

3. "Easy musically" (respondent number 138, Virginia), 

4. "Excellent for register equality (middle to low, 

high to middle)" (respondent number 158, Tennessee), and 

5. "Short song - melodically not too easy - some chro-

maticism" (respondent number 193, Indiana). 

The views expressed in the related literature are not 

in complete agreement concerning the most suitable voice 

and range for use with "Orpheus and his lute." Boytim and 

others judge this art-song to be appropriate for "all voices" 

(6, p. 32). Carman and others deem it fitting for "any 

medium voice" (7, p. 207). Coffin lists the song only for 

women, specifically lyric soprano, mezzo-soprano and con-

tralto (9, Vol. I - p. 89, Vol. II - pp. 28, 132). Both 

Espina and Kagen think it is suited to high or medium 

voices, and thus, both sexes (12, p. 203; 17, p. 527). The 

survey's participating teachers most favored the "all voices" 

category (suitable for male or female). They felt this art-

song is most appropriate for medium voice range. Their views 

correspond with those of Boytim, Carman, Espina and Kagen. 
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Several opinions are given in the related literature 

concerning student levels, difficulty levels and pedagogical 

problems. Only one related source denotes specific student 

levels for "Orpheus with his lute." It is the Boytim, 

which designates the song as suitable for all levels (senior 

high, first year college, second year college and community 

adult) (6, p. 32). A few difficulty levels are also related. 

Boytim and others believe this song to be of a moderate 

degree of difficulty for young singers (6, p. 32). Carman 

and others regard the vocal line as medium difficult and 

the piano score as easy (7, p. 207). Espina considers the 

piano score to be moderately easy (12, p. 203). The survey 

participants most highly recommended the categories of "all 

levels," "medium" vocal line and "easy" piano score. These 

views agree with the few views expressed in the related 

sources. The only pedagogical use given in the literature 

comes from Carman and others, who say this art-song is "good 

for students," a comment too general for comparative purposes 

(7, p. 207). Several descriptions are also given which might 

be used pedagogically. The American Academy of Teachers of 

Singing describes this American art-song as "well-sustained" 

and "harmonically simple" (4). Boytim and others note that 

it is "slow" and has "meter changes" (6, p. 32). Carman and 

others state the voice line is "sustained" and has "irregular 

phrase lengths" (7, p. 207). Espina says it is "sustained 

in slow tempo," "generally subdued" and "requires fine p, 
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and simplicity" (12, p. 203). Kagen also describes it as 

"sustained" and "subdued" (17, p. 527). The study's par-

ticipating voice teachers most preferred the pedagogical 

uses of intonation (pitch), phrasing and breathing. These 

uses relate to the descriptions of the song as slow, subdued, 

sustained and having irregular phrase lengths. 

"Tell Me, Oh Blue, Blue Sky!" by Giannini 

The American art-song "Tell Me, Oh Blue, Blue Sky!" 

was recommended as suitable for beginning voice students by 

a total of thirty-six voice teachers. The song is a setting 

of a poem by Karl Flaster. It was composed by Vittorio 

Giannini (1903-1966), an American composer born in Phila-

delphia (21, p. 594). Kagen describes "Tell Me, Oh Blue, 

Blue Sky!" as "sustained," "effective" and "in parts dra-

matic" (17, p. 492). It is published in sheet music form 

by Franco Colombo Publications, a division of Belwin Mills 

Publishing Corporation (14). Orchestral accompaniment is 

available on rental (14, p. 1). 

In response to the question on the most suitable voice, 

twenty-five teachers checked "Tell Me, Oh Blue, Blue Sky!" 

as most suitable for female voice. Nine checked it as 

suitable for all voices. Only one checked it as suitable 

for male voice. In regard to the most suitable voice range 

twenty-four teachers checked high voice as appropriate, 

seven checked all ranges, and six checked medium voice. 
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None checked low range as most suitable. The consensus/ 

then, was that "Tell Me, Oh Blue, Blue Sky!" is the most 

suitable for female voice and high range. 

The question on the appropriate student level received 

various responses. Fifteen teachers marked first year 

college, and ten marked second year college. Both the all 

levels category and senior high level were checked by seven 

teachers. Community adult level was checked by six teachers. 

The most preferred student level, then, was first year 

college. 

The survey participants also responded with opinions 

about the difficulty level of the vocal line and the piano 

score. For the vocal line, the moderately difficult level 

and the medium level were supported the most, with sixteen 

teachers and thirteen teachers checking these levels, respec-

tively. Only three chose moderately easy, and only two chose 

difficult. None selected easy as appropriate. For the piano 

score the difficulty level of medium was the most supported 

with seventeen teachers selecting it. Eight chose moderately 

difficult, and six chose moderately easy. Only two preferred 

difficult, and none preferred easy. 

"Tell Me, Oh Blue, Blue Sky I " was also judged to be of 

use pedagogically by the survey participants. In the area 

of improving musicianship the categories and number of voice 

teachers denoting each were: 1. Interpretation - twenty-

three teachers, 2. Phrasing - twenty-two teachers, 3. 
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Dynamics - twenty teachers, 4. Intonation (pitch) -

fifteen teachers, 5. Knowledge of style - eight teachers, 

6. Rhythm accuracy - eight teachers, 7. Literature know-

ledge - six teachers and 8. Knowledge of composer - five 

teachers. In the area of improving technique the categories 

and the number of respondents checking each were: 1. 

Breathing - twenty teachers, 2. Diction - eighteen teachers, 

3. Legato/sostenuto - seventeen teachers, 4. Tone quality/ 

placement - seventeen teachers, 5. Attack - sixteen teachers, 

6. Range - fifteen teachers, 7. Resonance - twelve teachers, 

8. Register(s) - eleven teachers, 9. Flexibility - four 

teachers, 10. Relaxation - four teachers, 11. Agility -

three teachers, 12. Scales - one teacher and 13. Ornamen-

tation - one teacher. It can be seen that the pedagogical 

uses most recommended by the participants were to help a 

student improve in the areas of phrasing, dynamics, inter-

pretation and breathing. 

There were also comments and suggestions from the par-

ticipating voice teachers in regard to "Tell Me, Oh Blue, 

Blue Skyi" These individual remarks were as follows: 

1. "Excellent in teaching pp" (respondent number 008, 

Louisiana), 

2. "Good for soprano intonation and light touch 

attack" (respondent number 027, Massachusetts), 

3. "Lovely song. Must have a free top and good 

control of dynamics" (respondent number 054, Rhode Island), 
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4. "I use this for the lyric soprano voice to teach 

legato and phrasing" (respondent number 080, West Virginia), 

5. "Used to develop legato line and breath control and 

vocal color" (respondent number 087, Texas), 

6. "Nice style contrast - challenging" (respondent 

number 105, North Dakota), 

7. "Excellent musically" (respondent number 117, 

Oklahoma), 

8. "Range problems. Long phrases" (respondent number 

193, Indiana), and 

9. "Requires good control particularly on ending high 

note" (respondent number 211, Michigan). 

Various related literature sources expressed opinions 

on the most suitable voice and range for "Tell Me, Oh Blue, 

Blue Sky!" The American Academy of Teachers of Singing and 

Knauf both list this art-song for high voice (2; 3; 18, p. 

23). Boytim and others believe it to be most appropriate 

for "female voices" (6, p. 12). Carman and others consider 

it most fitting for soprano (7, p. 102). Coffin lists the 

song for coloratura soprano, lyric soprano, mezzo-soprano, 

lyric tenor and dramatic tenor (9, Vol. I - pp. 26, 86, Vol. 

II - p. 26, Vol. Ill - pp. 24, 132). Espina deems it suited 

to "high voices," and thus, both sexes (12, p. 166). Kagen 

also thinks it is appropriate for all "high voices" (17, p. 

492). It can be ascertained that there is a variance of 

opinion in regard to the most suitable voice for "Tell Me, 
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Oh Blue, Blue Skyi" Two sources (Boytim and Carman) feel 

this art-song is best for female voice, while five sources 

(American Academy of Teachers of Singing, Coffin, Espina, 

Kagen and Knauf) feel it is suitable for all high voices. 

In regard to range all of the related sources consider high 

voice range the most appropriate. The survey respondents 

are in accordance with Boytim and Carman that the most 

suitable voice is female. They also agree with the related 

literature that high range is most fitting for the song. 

Opinions are also revealed in the related literature 

regarding student levels, difficulty levels and pedagogical 

factors to consider. Boytim and others cite high school, 

first year college, second year college and community adult 

levels as compatible with this art-song. A difference of 

opinion is expressed by the survey respondents, who most 

favor first year college level for the song. Boytim and 

others consider "Tell Me, Oh Blue, Blue Skyi" of an advanced 

degree of difficulty for young singers (6, p. 12). Carman 

and others believe the vocal line and piano score are both 

of medium difficulty (7, p. 102). Espina denotes the piano 

accompaniment to be of average difficulty (12, p. 166). 

Generally, the study's participants are in accord with the 

related sources on these points, as the levels they selected 

the most for the vocal line were "medium" and "moderately 

difficult," and the level they supported the most for the 

piano score was "medium." As with several other art-songs 
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no specific pedagogical uses are given in the related lit-

erature. Several descriptions might be of use to voice 

teachers, however. Boytim notes that this art-song requires 

"high soft notes; some dramatic flair; musicianship; good 

vocal technique; mature voices" (6, p. 12). Carman and 

others relate the special difficulty of phrases that need 

to be "spun out" (7, p. 102). Espina says "Tell Me, Oh Blue, 

Blue Skyi" is "sustained in slow tempo," "requires fine p," 

and "has climactic passages and passages with some high 

tessitura" (12, p. 166). Kagen similarly describes it as 

"sustained," "in parts dramatic" and demanding of "a good 

command of high pp" (17, p. 492). The pedagogical uses 

most recommended for this art-song by the study's respondents 

were to help a student improve in the areas of phrasing, 

dynamics, interpretation and breathing, all of which cor-

relate with the cited descriptions in related literature. 

Musical Similarities Among the Ten Most 
Recommended Art-Songs 

The ten most recommended art-songs were also examined 

in order to determine any musical characteristics common to 

all, or most, of the songs. Similarities were made evident 

in several areas, including form, tonality, tempo, meter, 

rhythm, melody and range. 

A similarity exists in the form of the recommended 

art-songs. A majority of the songs, specifically eight out 

of the ten, are in through—composed form. Two of the songs, 
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"Sure on this shining night" and Velvet Shoes," are in 

ternary song form (ABA). 

Another similarity can be seen in the area of tonality. 

The survey respondents most preferred songs in a major to-

nality. Eight of the ten art-songs are written in a major 

key. However, out of these eight songs one, "Loveliest of 

Trees," contains a middle section in minor. Only one of the 

ten songs, "Orpheus with his lute," is written entirely in 

a minor key. The tenth art-song, "Tell Me, Oh Blue, Blue 

Skyi," begins in a minor key, modulates to the parallel 

major and remains in major tonality for the remainder of 

the song. 

There are also some resemblances in regard to tempo, 

but they are not as well defined as those noted in form 

and tonality. Six of the ten songs may be said to be in 

a slow to moderately slow tempo. These songs and the 

composers' tempo denotations on the scores are as follows: 

1. Barber's "Sure on this shining night" - "Andante = 

50" {23, pp. 4-6), 2. Carpenter's "The Sleep that Flits on 

Baby's Eyes" - "Lento J = 66" (8, p. 13), 3. Edwards' 

"Into the Night" - "Tranquillo J = 76" (23, p. 67), 4. 

Giannini's "Tell Me, Oh Blue, Blue Skyi" - "Adagio" (14, p. 

2), 5. Hageman's "Do not go, my love" - "Adagio" (23, p. 

84), and 6. Schuman•s "Orpheus with his lute" - "Slowly 

circa 60" (28, p. 84). Four of the art-songs may be said 

to be in a moderate to moderately fast (or lively) tempo. 
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These songs and the composers' tempo denotations on the 

scores are: 1. Barber's "The Daisies" - "Allegretto con 

grazia J = 96" (20, p. 2), 2. Dello Joio1s "There is a 

Lady Sweet and Kind" - "Amabile ( J = 112)" (24, p. 18), 

3. Duke's "Loveliest of Trees" - "Allegretto grazioso 

= 96" (23, p. 61), and 4. Thompson's "Velvet Shoes" -

"Quasi una marcia in lontananza" (25, p. 3). Thus, it 

can be seen that all ten songs are in either slow, moder-

ately slow, moderate or moderately fast tempos. Perhaps 

more significant, however, is the fact that none of the 

ten art-songs is in a fast (allegro or faster) tempo. 

It could be said that the survey respondents most favored 

songs which were not fast, but rather were in moderate or 

slow tempos. 

In regard to meter there are also some similarities. 

Six of the ten art-songs, more than half, are written in 

duple meter. They are Carpenter's "The Sleep that flits 

on Baby's Eyes," Dello Joio1s "There is a Lady Sweet and 

Kind," Duke's "Loveliest of Trees," Edwards' "Into the 

Night," Giannini's "Tell. Me, Oh Blue, Blue Sky I "and 

Thompson's "Velvet Shoes." Four of the ten songs are 

in triple meter. They are Barber's "The Daisies" and "Sure 

on this shining night," Hageman's "Do not go, my love" and 

Schuman's "Orpheus with his lute." of these four songs, 

the two Barber songs and the Schuman song make some use of 

mixed meters, as each has a few measures written in duple 
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meter. Of the six songs in duple meter, the Carpenter song, 

the Dello Joio song, the Giannini song and the Thompson song 

make some use of mixed meters. Each of the four has several 

measures in triple meter. The most notable example is "Tell 

Me, Oh Blue, Blue Skyl," which contains twenty-three measures 

in duple meter. The remaining twelve measures are in mixed 

meters (3/4, 5/4 and 6/4). Thus, a total of seven out of 

the ten most recommended art-songs make use of mixed meters. 

A preponderance of eighth notes and quarter notes in 

simple rhythm patterns best describes the rhythm of each of 

the ten art-songs. Triplets and syncopated rhythms do occur, 

but are rare, in the songs with the exceptions of "Into the 

Night," in which there are as many as four triplets in a 

phrase. There is a similar use of half notes, dotted half 

notes, tied half notes and whole notes at the end of phrases 

and sections of the songs. It is noteworthy that use of 

these sustained notes is minimal. Carpenter departs from 

this pattern in the closing eight measures of "The Sleep 

that flits on Baby's Eyes," where there is a succession of 

half notes, whole notes and whole notes tied to half notes 

(8, p. 15). It can be observed that frequency of eighth 

notes and quarter notes as seen in these songs may, perhaps, 

minimize the problem of breath control of beginning voice 

students. On the other hand, the sustained notes used at 

the end of phrases might contribute to the development of 

breath control in beginning singers. 
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Similar to the frequent eighth note and quarter note 

patterns, there was also a preponderance of scale-wise me-

lodic movement (diatonic) punctuated by intervals of a third 

in the songs. Though infrequent, melodic intervals larger 

than a third do occur, with the largest being a leap of a 

seventh in "The Daisies" and "The Sleep that flits on Baby's 

Eyes" and octave leaps in "The Sleep that flits on Baby's 

Eyes" and "There is a Lady Sweet and Kind." The absence of 

chromaticism in the melodies is also noteworthy. In general, 

simplicity of melodic movement characterizes these melodies. 

Extremes are also avoided in the ranges of most of the 

songs. An interval of a twelfth (an octave plus a fifth) is 

the widest range of the ten songs. It occurs in "The Sleep 

that flits on Baby's Eyes" and "Tell Me, Oh Blue, Blue Skyi" 

The least range is that of "Into the Night, 11 which is a ninth 

(an octave plus a second). Including the optional higher 

ending for "Into the Night" there are five songs with a range 

of a tenth (an octave plus a third): "The Daisies," "Into 

the Night," "Loveliest of Trees," "Sure on this shining 

night" and "Velvet Shoes." Three songs, "Do not go, my love," 

"Orpheus with his lute" and "There is a Lady Sweet and Kind," 

have a range of an eleventh. Over-all, then, moderate ranges 

are the most common among the ten most recommended art-songs. 

Summary and Conclusions 

A summary of the pedagogical data for the ten American 

art-songs most recommended for use with beginning voice 
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Art-Song Title: 
Pedago- Sure on Love-
gical this liest Do not 
Cate- The shining of Velvet go, 
gories : Daisies night Trees Shoes my love 
Most Female; 
Suitable All All All All All 
Voice: Voices Voices Voices Voices Voices 
Most 
Suitable Medium; 
Voice All All 
Range: Medium Ranges Ranges Medium High 
Most 1st 1st 
Appro- Year Year 
priate College; College; Sr. 2nd 
Student All All All High Year 
Level: Levels Levels Levels School College 
Diffi-
culty 
Level of Easy; Mod. 
Vocal Mod. Mod. Mod. Diffi-
Line: Easy Medium Easy Easy cult 
Diffi-
culty Medium; 
Level of Mod. Mod. 
Piano Mod. Easy; Diffi-
Score Easy Medium Medium Medium cult 
Pedago- Phrasing; Phrasing; Phrasing; Phrasing; Rhythm 
gical Interpre- Breathing; Interpre- Interpre- Accuracy; 
Uses for tation; Legato/ tation; tation; Interpre-
the Art- Diction Sostenuto Tone Breathing; tation; 
Song: Quality/ Tone Breathing; 

Placement Quality/ Tone 
Placement Quality/ 

Placement 

students appears in Table VII. This table reports the most 

recommended or supported (the most checked) categories for 

each art-song according to the check-list questions on the 

survey questionnaire. In other words, for each art-song the 



TABLE VII—Continued 

116 

Pedago-
gical 
Cate-
gories: 

Art-Soncr Title: 
Pedago-
gical 
Cate-
gories: 

Into 
the 
Nicrht 

There 
is a 
Lady 
Sweet... 

Orpheus 
with 
his 
lute 

The 
Sleep 
that 
flits... 

Tell Me, 
Oh Blue, 
Blue 
Sky! 

Most 
Suitable 
Voice: 

All 
Voices Male 

All 
Voices Female Female 

Most 
Suitable 
Voice 
Ranae: 

Medium; 
All 
Ranaes Medium Medium Medium Hicrh 

Most 
Appro-
priate 
Student 
Level: 

Sr. High; 
1st Yr. 
College; 
All 
Levels 

1st Yr. 
Col.; 2nd 
Yr. Col.; 
All 
Levels 

All 
Levels 

All 
Levels 

1st Yr. 
Colleae 

Diffi-
culty 
Level of 
Vocal 
Line: 

Mod. 
Easy 

Mod. 
Easy Medium Medium 

Medium; 
Mod. 
Diffi-
cult 

Diffi-
culty 
Level of 
Piano 
Score: 

Mod. 
Easy; 
Medium 

Mod. 
Easy; 
Medium Easy Medium Medium 

Pedago-
gical 
Uses for 
the Art-
Song: 

Phrasing; ; 
Breathing 
Dynamics;, 
Legato/ 
Sostenuto 

Phrasing; 
Interpre-
tation; 
Diction 

Into-
nation; 
Phrasing; 
Breathing 

Phrasing; 
Interpre-
tation; 
Breathing 
Legato/ 
Sostenuto 

Phrasing; 
Dynamics; 
Interpre-
tation 
Breathing 

category most checked by the participants for most suitable 

voice, most suitable voice range, most appropriate student 

level, difficulty levels of the vocal line and piano score, 

and pedagogical uses for the art-song appears in the column 

below the art-song's title. It should be pointed out that 

if more than one category was fairly equally or equally 

supported (checked) the most, then all of the most supported 



117 

areas are reported on the table. For example, for "Sure on 

this shining night" two categories, first year college and 

"all levels," were fairly equally and the most checked by 

the respondents. Therefore, both are reported on the table. 

So, each category in the following discussion (as range, 

student level, and so forth) may have more than ten total 

songs listed. Similarly, under pedagogical uses each song 

has the most supported (three or four) uses listed. 

Several observations can be made about the ten songs 

most recommended by the respondents from the summarized data 

on Table VII. Seven out of the ten songs, by far the majority, 

were recommended the most as suitable for "all voices" (male 

or female singers). Only one out of the ten, "There is a Lady 

Sweet and Kind," was expressly supported as most suitable for 

male voice alone. Three out of the ten songs were strongly 

recommended as suitable for female voice: "The Sleep that 

flits on Baby's Eyes," "Tell Me, Oh Blue, Blue SkyI," and 

"Velvet Shoes." 

On the whole the ten most recommended songs were named 

most as suitable for medium voice range. Seven out of the 

ten were denoted most for medium range. Three were checked 

most as suitable for "all ranges." Two were checked most 

for high range. None were supported most for low range. 

In regard to the student level for which the participants 

felt the ten art-songs were appropriate, the "all levels" 
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category was checked most. Seven out of the ten songs were 

deemed appropriate, then, for "all levels." The first year 

college level was marked most for five of the ten art-songs. 

The senior high school level was judged to be the most 

appropriate for only two songs, "Velvet Shoes" and "Into the 

Night." Likewise, second year college was deemed most appro-

priate for only two of the art-songs, "Do not go, my love" and 

"There is a Lady Sweet and Kind." None of the ten art-songs 

were considered as most appropriate for community adult level. 

In considering the difficulty levels of the vocal lines 

of the ten art-songs, none of the ten were judged most by the 

participants to be of a difficult level. Rather, the most 

supported category for the vocal lines was that of "moderately 

easy." The "medium" category was named frequently, too. For 

the ten most recommended art-songs the category of "easy" for 

the vocal line was named most with only one song, "Velvet 

Shoes." "Moderately difficult" was named most with only two 

songs, "Do not go, my love" and "Tell Me, Oh Blue, Blue Sky!" 

For the difficulty level of the piano scores, the most 

named category was that of "medium," which was checked the 

most with eight of the ten art-songs. "Moderately easy" was 

the next most checked difficulty level, being named most with 

four songs. "Moderately difficult" was named most with only 

one art-song, "Do not go, my love." "Easy" was also named the 

most with only one art-song, "Orpheus with his lute." As with 

the vocal lines, "difficult" was never checked the most. 
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Of the twenty-one pedagogical uses named on the survey 

questionnaires, nine were named (or checked) the most for use 

with the ten most recommended art-songs. Of the nine most 

supported pedagogical uses, five were in the area of improving 

musicianship; phrasing, interpretation, rhythm accuracy, 

dynamics, and the intonation (pitch) category. "Phrasing" was 

checked most with nine out of the ten art-songs. "Interpre-

tation" was the second most named musicianship category, 

and was checked most with seven songs. Of the nine most sup-

ported pedagogical uses four were in the area of improving 

technique: diction, breathing, tone quality/placement, and 

legato/sostenuto. Of these four uses the most checked was 

"breathing." Altogether, the three pedagogical uses named 

more than any others for the ten most recommended art-songs 

were those of phrasing, interpretation, and breathing. 

In conclusion, the pedagogical categories and uses named 

most in conjunction with the ten American art-songs most 

recommended for use with beginning voice students were: 

1. Most suitable voice: All voices, 

2. Most suitable voice range: Medium, 

3. Most appropriate student level: All levels, 

4. Difficulty level of vocal line: Moderately easy, 

5. Difficulty level of piano score: Medium, 

6. Pedagogical uses to improve musicianship: Phrasing, 

interpretation, and 

7. Pedagogical uses to improve technique: Breathing. 
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From these categories guidelines possibly could be drawn 

for use by voice teachers when reviewing new art-songs for 

potential use with beginning voice students. Very generally, 

then, these guidelines might be: Choose art-songs which are 

suitable for medium range. Choose art-songs with a moder-

ately easy vocal line and a medium or moderately easy piano 

score. Choose art-songs with the following pedagogical 

uses in mind: improvement in the areas of phrasing, inter-

pretation and breathing. 

With few exceptions, the opinions and suggestions ex-

pressed in the related literature are generally in agreement 

with those expressed by the survey respondents. However, the 

most appropriate voice category was the only category which 

could be consistently compared with several related sources. 

It should be pointed out that information on appropriate 

student levels and difficulty levels for the songs is scant 

in the related literature. Only one source, Boytim and 

others' Solo Vocal Repertoire for Young Singers: An Anno-

tated Bibliography (6), consistently deals with student 

levels. Carman and others' Art-Song in the United States: 

Annotated Bibliography (7) and Toms1 Catalog of Songs 

for High School and College Singers (26) are the only sources 

which give difficulty levels for both the vocal line and the 

piano score. None of the related sources consistently deal 

with pedagogical uses, and the pedagogical uses which are 

given are sporadic. Because information on student levels, 
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difficulty levels and pedagogical uses are meager in the 

related literature, it could be said that the compiled views 

of the participating voice teachers delineated in the fore-

going discussion make a definite contribution to the existing 

literature in this area. 

Examination of the scores of the ten most recommended 

art-songs revealed several similarities among them. Briefly, 

these are: 

1. A majority of the songs (eight) are in through-

composed form. 

2. Most of the songs (eight) are written in a major 

tonality. 

3. All of the songs are in a slow, moderate, or mod-

erately fast tempo. None are in a fast (allegro or faster) 

tempo. 

4. More than half of the songs (six) are in duple 

meter. 

5. The rhythm of all of the songs can be described as 

a preponderance of eighth and quarter notes in simple rhythm 

patterns. Use of sustained notes is minimal. 

6. For the most part the melodies consist of scale-

wise melodic movement (diatonic) punctuated by intervals of 

a third. 

7. Moderate ranges are the most common among the ten 

songs, with the range of a tenth (an octave plus a third) 

occurring most (in five of the ten songs). 
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Thus, it could be said that for beginning voice students 

the participating voice teachers most favored through-composed 

art-songs in a major key, of a slow to moderate tempo in duple 

meter, with simple rhythms using mostly eighth and quarter 

notes, with mostly diatonic (scale-wise) melodies, and of a 

moderate range. These factors could serve as possible guide-

lines for voice teachers when reviewing new vocal materials 

for use with beginners. 

A final conclusion can be drawn from all the data 

describing the ten most recommended art-songs. The study's 

participating voice teachers most preferred conservative, 

relatively simple art-song, yet songs not without challenge, 

for use with beginning voice students. 
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CHAPTER IV 

ADDITIONAL INFORMATION FROM THE SURVEY ABOUT AMERICAN 

ART-SONGS RECOMMENDED FOR USE WITH 

BEGINNING VOICE STUDENTS 

Introduction 

As was mentioned previously, a total of 322 American 

art-songs were named by the voice teachers participating in 

this survey study. Besides compiling the data to obtain 

the ten most recommended American art-songs (discussed in 

Chapter III), the data were compiled to delineate all the 

American art-songs which were recommended in order of fre-

quency (see Appendix G). Further, the computer program 

was also designed to determine the most recommended 

art-songs for each category of the individual questionnaire 

check-list questions. For example, the computer was 

programmed to tabulate the art-songs most recommended 

for male voice, the art-songs most recommended for 

female voice, and so forth. All of these data compilations 

impart an additional perspective to the results of the 

study as a whole. 

Secondary Recommended Art-Songs 

A secondary listing of American art-songs worthy of 

mention emerged in the delineation of the survey's data. 
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In addition to the ten most recommended American art-songs, 

there were twenty art-songs named by ten or more voice 

teachers. The titles and composers of these twenty Amer-

ican art-songs appear in Appendix G. From the data in 

Appendix G it can be observed that of these twenty addi-

tional art-songs four were named by over twenty-five voice 

teachers, and thirteen songs were named by fifteen or more 

teachers. Thus, including the ten most recommended art-

songs, there were a total of thirty American art-songs 

recommended by ten or more voice teachers in this study. 

The recurrence of composers' names in the listing of 

the thirty most recommended songs is still another facet 

of the survey's data. There are six composers who have 

more than one art-song cited among the top ranked thirty 

art-songs. These composers are Samuel Barber, Richard 

Hageman, John Alden Carpenter, Ernest Charles, Ned Rorem 

and Vincent Persichetti. Barber, Hageman and Carpenter, 

who have songs among the ten most recommended, also have 

one each in the secondary listing of recommended art-songs. 

Charles, Rorem and Persichetti, while having none in the 

top ten songs, each have two or three in the secondary 

listing. It can also be observed that additional art-songs 

by these six composers appear in the remainder of the 

complete art-song listing (see Appendix G). 
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Categorized Lists of American Art-Songs 
Resulting from the Survey Data 

The computer was programmed to rank all the art-songs 

named in the survey by frequency of occurrence of title 

(see Appendix G). Going a step further, the computer was 

programmed to rank the art-songs named under each category 

of the questionnaire check-list questions. The various 

categorized lists of song titles resulting from these com-

puter tabulations are still another aspect of the survey 

study's data. 

The first check-list question had to do with selection 

of the most suitable voice for a specific American art-song. 

The categories from which the respondents chould choose were 

"male voice," "female voice" and "all voices." The computer 

tabulations for the male voice category showed fourteen art-

songs recommended by six or more voice teachers for use with 

beginning voice students. The data for these fourteen art-

songs can be seen in Table VIII (on the next page), which 

includes the art-song's title, composer's last name and the 

number of voice teachers recommending the song as most 

suitable for male voice. It should be pointed out that 

throughout the discussion of the categorized song lists each 

set of rankings is a completely separate tabulation from all 

others. The column depicting the number of teachers recom-

mending each art-song is for the specific category under 

discussion only (i.e., in this case "male voice"). 
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TABLE VIII 

THE AMERICAN ART-SONGS MOST RECOMMENDED 
FOR MALE VOICE IN RANKED ORDER 

Number of 
Teachers 

Recommending 
Art-Song Title: Composer: the Song: 

There is a Lady Sweet and Kind Dello Joio 28 
The Daisies Barber 18 
My Lady Walks in Loveliness Charles 16 
Do not go, my love Hageman 13 
I Love Life Mana-Zucca 10 
When I Have Sung My Songs Charles 8 
Sure on this shining night Barber 7 
Luke Havergal Duke 7 
Miranda Hageman 7 
Be Still As You Are Beautiful Duke 6 
Loveliest of Trees Duke 6 
My days have been so wondrous 

free Hopkinson 6 
Invictus Huhn 6 
The.,Lordly Hudson Rorem 6 

It can be ascertained from Table VIII that of these 

fourteen songs the five highest ranking were selected 

as suitable for male voice by ten or more voice teachers. 

The top three ranked songs were selected for the male 

voice category by over fifteen teachers. It can be observed, 

too, that four of the top nine ranking songs for male voice 

are also among the ten American art-songs most recommended 

by the survey's participants. These four art-songs are: 

1. "There is a Lady Sweet and Kind" by Dello Joio, 

2. "The Daisies" by Barber, 

3. "Do not go, my love" by Hageman, and 

4. "Sure on this shining night" by Barber. 
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The computer tabulations for the female voice category 

revealed seventeen American art-songs named by six or more 

teachers. There were fourteen art-songs named by nine or 

more teachers. Table IX describes these fourteen highest 

ranked art-songs for female voice. Similar to the previous 

TABLE IX 

THE AMERICAN ART-SONGS MOST RECOMMENDED 
FOR FEMALE VOICE IN RANKED ORDER 

Number of 
Teachers 

Recommending 
Art-Sonq Title: Composer: the Song: 

The Daisies Barber 37 
Velvet Shoes Thompson 29 
The Sleep that flits on 

Baby's Eyes Carpenter 27 
Tell Me, Oh Blue, Blue Skyi Giannini 25 
Sure on this shining night Barber 22 
The Little Shepherd 1s Song Watts 22 
When I bring to you 

colour1d toys Carpenter 21 
Do not go, my love Hageman 21 
Nancy Hanks Davis 16 
Loveliest of Trees Duke 14 
A Nun Takes the Veil Barber 13 
Into the Night Edwards 10 
Let My Song Fill Your Heart Charles 9 
My days have been so 

wondrous free Hopkinson 9 

table the song's title, the composer and the number of 

teachers who checked the song as most suitable for female 

voice are given. As indicated by Table IX the eight highest 

ranking songs were chosen as suitable for female voice 

by over twenty participants. The top four ranked art-songs 
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were each checked by twenty-five or more of the survey's 

respondents. The top ranked art-song for female voice, 

"The Daisies," was the only song designated by more than 

thirty voice teachers. 

In addition to the fourteen highest ranking art-songs 

for female voice, three others were cited by six or more 

voice teachers as most suitable for female voice. They were: 

1. "A Birthday" by Woodman (eight recommendations), 

2. "American Lullaby" by Rich (seven recommendations), 

3. "Orpheus with his lute" by Schuman (six recommen-

dations) . 

Of the ten highest ranked art-songs for female voice 

seven were also among the study's ten most recommended art-

songs (discussed in Chapter III). All of the five highest 

ranking songs for female voice also appear in the study's 

ten most recommended art-songs listing (see Table VI, page 

54). The most recommended art-song over-all, "The Daisies," 

was also the most recommended art-song for female voice. 

The final category available for selection under the 

check-list question on the "most suitable voice" for an 

art-song was the category designated "all voices." The 

computer tabulations for the "all voices" category disclosed 

a total of twenty-five art-songs recommended by six or more 

respondents. The thirteen highest ranking songs for this 

category were all denoted by ten or more respondents. The 

titles, composers and number of teachers citing each art-song 



132 

TABLE X 

THE AMERICAN ART-SONGS MOST RECOMMENDED 
FOR ALL VOICES IN RANKED ORDER 

Number of 
Teachers 

Recommending 
Art-Song Title: Composer: the Soncr: 

Sure on this shining night Barber 69 
Loveliest of Trees Duke 58 
The Daisies Barber 43 
Do not go, my love Hageman 30 
Into the Night Edwards 28 
Velvet Shoes Thompson 28 
Orpheus with his lute Schuman 26 
When I Have Sung My Songs Charles 23 
My days have been so wondrous 

free Hopkinson 20 
Early in the Morning Rorem 14 
The Lordly Hudson Rorem 11 
A Minor Bird Dougherty 10 
I'm Nobody Persichetti 10 

as the most suitable for "all voices" appear in Table X. 

From Table X it can be discerned that the nine highest 

ranking art-songs were deemed suitable for all voices by 

twenty or more teachers. The top seven were chosen by over 

twenty-five teachers, while the top three were chosen by 

over forty teachers. The top seven songs on this list also 

appear on the list of the ten most recommended songs for 

the entire study (on page 54). The second most recommended 

art-song over-all, "Sure on this shining night," was the 

most recommended song in the "all voices" category. 

Besides the art-songs displayed in Table X twelve more 

American art-songs were checked as most suitable for all 
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voices by six or more survey participants. These twelve 

songs and the number of teachers designating each were: 

Giannini1s "Tell Me, Oh Blue, Blue Sky!" (nine teachers), 

Niles1 "The Lass from the Low Countree" (nine teachers), 

Rorem's "Rain in Spring" (nine teachers), Carpenter's "The 

Sleep that flits on Baby's Eyes" (eight teachers), Carpenter's 

"When I bring to you colour'd toys" (eight teachers), Kountz' 

"The Sleigh" (eight teachers), Mana-Zucca's "I Love Life" 

(eight teachers), Bowles' "Cabin" (seven teachers), Dello 

Joio's "There is a Lady Sweet and Kind" (seven teachers), 

Gold's "Music, when soft voices die" (seven teachers), Per-

sichetti's "The Grass" (seven teachers) and Hageman's 

"Miranda" (six teachers). 

It should be pointed out that there is a discrepancy 

in the related literature regarding Niles' "The Lass from the 

Low Countree." The score of the song published in The Songs 

of John Jacob Niles states that the music is by Niles (3, p. 

8). Boytim and others say that the song is written in "folk 

style" (1, p. 28). However, Kagen lists the song as a folk-

song setting, and thus not as a pure art-song (2, p. 642). 

In summary, several observations can be made from the 

data resulting from the check-list question on the most 

suitable voice for songs designated on the questionnaires. 

By examining the top ranking songs for each category (on 

Tables VIII, IX, X) it can be seen that twenty-seven total 

songs are named, indicating some repetition among the three 
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lists. Two art-songs are named on both the male list and the 

"all voices" list, "When I Have Sung My Songs" and "The 

Lordly Hudson." Two art-songs, "Velvet Shoes" and "Into the 

Night," are named in both the female list and the "all voices" 

lists. Moreover, five art-songs appear on all three lists. 

They are: 

1. Barber's "The Daisies," 

2. Barber's "Sure on this shining night," 

3. Duke's "Loveliest of Trees," 

4. Hageman1s "Do not go, my love" and 

5. Hopkinson1s "My days have been so wondrous free." 

With the exception of "My days have been so wondrous free" 

these titles are also among the study's ten most recommended 

art-songs (listed on page 54). 

For clarity, the art-songs cited on only one list are 

worthy of reiteration. The songs appearing on only the 

"male voice" list are: 

1. Charles' "My Lady Walks in Loveliness," 

2. Dello Joio's "There is a Lady Sweet and Kind," 

3. Duke's "Be Still As You Are Beautiful," 

4. Duke's "Luke Havergal," 

5. Hageman1s "Miranda," 

6. Huhn's "Invictus" and 

7. Mana-Zucca's "I Love Life." 

Of these seven songs indicated as most suitable for male 

voice only one, "There is a Lady Sweet and Kind," is also 
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among the study's ten most recommended art-songs. The songs 

disclosed only on the "female voice" list are: 

1. Barber's "A Nun Takes the Veil," 

2. Carpenter's "The Sleep that flits on Baby's Eyes," 

3. Carpenter's "When I bring to you colour'd toys," 

4. Charles' "Let My Song Fill Your Heart," 

5. Davis' "Nancy Hanks," 

6. Giannini's "Tell Me, Oh Blue, Blue Sky!" and 

7. Watts' "The Little Shepherd's Song." 

It can be pointed out that two of these seven, "The Sleep 

that flits on Baby's Eyes" and "Tell Me, Oh Blue, Blue Sky!," 

are among the study's ten most recommended art-songs. Finally, 

four songs are noted only on the "all voices" list. They are: 

1. Dougherty's "A Minor Bird," 

2. Persichetti's "I'm Nobody," 

3. Rorem's "Early in the Morning" and 

4. Schuman's "Orpheus with his lute." 

Of these four only one, "Orpheus with his lute," is also 

included in the study's ten most recommended group. The 

differences between the lists and the songs most speci-

fically designated for a particular category are thus 

defined by the above groupings. 

All of the study's ten most recommended art-songs (cited 

on page 54) appear at some point among the twenty-seven 

highest ranking art-songs in the three most suitable voice 

categories. However, seventeen other art-songs are disclosed 
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on the three lists (Tables VIII, IX, X) which may well be 

worthy of voice teachers' attention when selecting American 

art-songs for particular voices. 

Categorized Listing of Art-Songs 
By Most Suitable Voice Range 

The second check-list question was concerned with the 

most suitable voice range for recommended art-songs. The 

categories from which the respondents could make selections 

were "high," "medium," "low" and "all ranges." Table XI 

delineates the data for the top ranking art-songs in the 

TABLE XI 

THE AMERICAN ART-SONGS MOST RECOMMENDED 
FOR HIGH RANGE IN RANKED ORDER 

Number of 
Teachers 

Recommending 
Art-Song Title Composer: the Song: 

Sure on this shining night Barber 27 
Tell Me, Oh Blue, Blue Sky! Giannini 24 
Do not go, my love Hageman 23 
The Daisies Barber 22 
The Little Shepherd's Song Watts 21 
Loveliest of Trees Duke 15 
When I bring to you 

colour 1d toys Carpenter 13 
My days have been so wondrous 

free Hopkinson 13 
The Sleep that flits on 

Baby's Eyes Carpenter 11 
There is a Lady Sweet and Kind Dello Joio 10 
Let My Song Fill Your Heart Charles 9 
Orpheus with his lute Schuman 9 
Velvet Shoes Thompson 9 
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high range category. The computer tabulations for the high 

range category revealed a total of nineteen art-songs checked 

by six or more voice teachers. As can be seen on Table XI 

all of the top five ranking songs were cited by over twenty 

respondents. The only song not in Table XI from the original 

ten most recommended group is "Into the Night," which was 

selected for this category, but was not among the highest 

ranked thirteen songs. In addition to the thirteen top 

ranked titles which are depicted in Table XI, six other art-

song titles were marked for the high range category by six 

or more survey participants. These six art-songs are: 

Charles' "My Lady Walks in Loveliness" (eight teachers), 

Charles' "When I Have Sung My Songs" (eight teachers), 

Edwards' "Into the Night" (eight teachers), Barber's "A Nun 

Takes the Veil (seven teachers), Davis' "Nancy Hanks" (seven 

teachers) and Hageman's "Miranda" (seven teachers). 

The computer tabulations for the medium range category 

disclosed a total of twenty-eight songs named to the cate-

gory by six or more voice teachers. This is ten more titles 

than were named by six or more teachers for the previously 

discussed high range category. There were a total of thirteen 

art-songs designated as most suitable for medium range by 

twelve or more respondents. These thirteen highest ranked 

art-songs are described in Table XII (on the following page), 

which gives each song's title, composer and number of teachers 

denoting the song. As can be discerned from Table XII the top 
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TABLE XII 

THE AMERICAN ART-SONGS MOST RECOMMENDED 
FOR MEDIUM RANGE IN RANKED ORDER 

Number of 
Teachers 

Recommending 
Art-Sonq Title: Composer: the Song: 

The Daisies Barber 48 
Velvet Shoes Thompson 39 
Sure on this shining night Barber 35 
Loveliest of Trees Duke 30 
Orpheus with his lute Schuman 20 
The Sleep that flits on 

Baby 1s Eyes Carpenter 19 
Into the Night Edwards 19 
Do not go, my love Hageman 19 
When I bring to you colour1d 

toys Carpenter 16 
There is a Lady Sweet and Kind Dello Joio 16 
I'm Nobody Persichetti 13 
Early in the Morning Rorem 13 
My days have been so wondrous 

free Hopkinson 12 

ten ranking songs were all selected by more than fifteen par-

ticipants. The top five ranking songs were each chosen by 

twenty or more teachers. The top three were named by thirty-

five or more respondents. Although not in the same order by 

rank, the top nine songs in the medium range category were 

also the top nine songs in the study's ten (over-all) most 

recommended songs (listed on page 54). 

In addition to the thirteen art-songs depicted in Table 

XII, there were a total of fifteen other art-songs designated 

as most suitable for medium range by six or more teachers. 

These fifteen American art-songs and the number of respondents 
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indicating each were: Davis' "Nancy Hanks" (eleven teachers), 

Rorem's "The Lordly Hudson" (eleven teachers), Niles1 "The 

Lass from the Low Countree" (ten teachers), Charles' "When I 

Have Sung My Songs" (nine teachers), Duke's "Luke Havergal" 

(eight teachers), Persichetti1s "The Grass" (eight teachers), 

Dougherty's "A Minor Bird" (seven teachers), Rorem's "Rain 

in Spring" (seven teachers), Bowles' "Cabin" (six teachers), 

Charles' "Let My Song Fill Your Heart" (six teachers), 

Giannini1s "Tell Me, Oh Blue, Blue Sky!" (six teachers), 

Hageman1s "Miranda" (six teachers), MacDowell/Elkin's "To a 

Wild Rose" (six teachers), Mana-Zucca's "I Love Life" (six 

teachers) and Watts' "The Little Shepherd's Song" (six 

teachers). One of these songs, "Tell Me, Oh Blue, Blue 

Sky!," was the tenth most recommended art-song (over-all) 

for the study. 

The third category available for selection under the 

check-list question on "most suitable voice range" was the 

"low" range category. This category received a considerably 

lower response than the other categories concerned with most 

suitable voice range. Only eleven art-songs total were cited 

by four or more of the survey's participants. Only two art-

song titles were checked as most suitable for low range by 

six or more survey respondents. The data for these eleven 

highest ranking art-songs for the low range category can be 

seen in Table XIII (which appears on the following page). 

mymm 
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TABLE XIII 

THE AMERICAN ART-SONGS MOST RECOMMENDED 
FOR LOW RANGE IN RANKED ORDER 

Art-Sonq Title: Composer: 

Number of 
Teachers 

Recommending 
the Sona: 

Loveliest of Trees Duke 7 
Do not go, my love Hageman 7 
The Daisies Barber 5 
Sure on this shining night Barber 5 
Invictus Huhn 5 
I Love Life Mana-Zucca 5 
My Lady Walks in Loveliness Charles 4 
When I Have Sung My Songs Charles 4 
Luke Havergal Duke 4 
The Lass from the Low Countree Niles 4 
Velvet Shoes Thompson 4 

It can be observed from Table XIII that the top four ranked 

songs are among the study's ten most recommended. One 

other song, "Velvet Shoes," is in the study's ten most recom-

mended group, too. 

The final category that survey participants could select 

for most suitable voice range was the suitable for "all 

ranges" category. Sixteen art-songs were named to this cate-

gory by six or more voice teachers. The fourteen top ranked 

art-songs for the "all ranges" category are exhibited in 

Table XIV (seen on the next page). All of the top fourteen 

songs for this category were denoted by seven or more of 

the survey respondents. The nine highest ranking art-songs 

in the listing for "all ranges" were all checked by ten 
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TABLE XIV 

THE AMERICAN ART-SONGS MOST RECOMMENDED 
FOR ALL RANGES IN RANKED ORDER 

Number of 
Teachers 

Recommending 
Art-Song Title: Composer: the Song: 

Loveliest of Trees Duke 39 
Sure on this shining night Barber 33 
The Daisies Barber 29 
Do not go, my love Hageman 20 
When I Have Sung My Songs Charles 17 
Into the Night Edwards 17 
Velvet Shoes Thompson 14 
There is a Lady Sweet and Kind Dello Joio 11 
The Sleep that flits on 

Baby1s Eyes Carpenter 10 
Orpheus with his lute Schuman 8 
My Lady Walks in Loveliness Charles 7 
A Minor Bird Dougherty 7 
Tell Me, Oh Blue, Blue Sky! Giannini 7 
I Love Life Mana-Zucca 7 

or more teachers, the four highest by twenty or more. The 

two highest ranked songs were selected for this category 

by a total of over thirty teachers each. As can be seen 

from Table XIV all of the study's ten most recommended art-

songs are among the listing of those recommended as most 

suitable for all ranges. Four additional art-songs appear 

in the table, too. Besides the songs displayed in Table 

XIV two other American art-songs were selected for this 

category by six teachers each, "When I bring to you colour'd 

toys" by Carpenter and "My days have been so wondrous free" 

by Hopkinson. 
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To summarize, Tables XI (songs for high range), XII 

(songs for medium range), XIII (songs for low range) and XIV 

(songs for all ranges) reveal a total of fifty-one American 

art-songs categorized by teachers' opinions as to the most 

suitable voice range. Because of repetition of titles among 

the lists, there are a total of twenty-three different song 

titles indicated- Five song titles are listed in all four 

tables, an indication of some variance of opinion among the 

respondents. These five songs are "Sure on this shining 

night," "Do not go, my love," "The Daisies," "Loveliest of 

Trees" and "Velvet Shoes." 

Three art-songs appear in three tables. In fact, they 

all appear in the same three tables, namely Table XI (songs 

for high range), Table XII (songs for medium range) and Table 

XIV (songs for all ranges). These songs are "The Sleep that 

flits on Baby's Eyes," "There is a Lady Sweet and Kind" and 

"Orpheus with his lute." The art-songs whose titles can be 

seen on two tables are in several different combinations. 

Only one song is noted on both Table XI (for high r^nge) and 

Table XIV (for all ranges). It is "Tell Me, Oh Blue, Blue 

Sky I" Two songs, "When I bring to you colour'd toys" and 

"My days have been so wondrous free," are denoted on both 

Table XI (for high range) and Table XII (for medium range). 

One song is indicated on both Table XII (for medium range) 

and Table XIV (for all ranges), "Into the Night." Three 
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songs are displayed on Table XIII (for low range) and Table 

XIV (for all ranges). These are "I Love Life," "When I 

Have Sung My Songs" and "My Lady Walks in Loveliness." It 

can be observed that these titles are either listed on two 

closely related tables, as "high" and "medium," or on one 

specific range table plus the "all ranges" table. 

The art-songs designated on only one table are also 

worthy of discussion. The songs listed only on Table XI 

(the songs most recommended for high range) are "The Little 

Shepherd's Song" and "Let My Song Fill Your Heart." The 

titles disclosed only on Table XII (the songs most recom-

mended for medium range) are "Early in the Morning" and "I'm 

Nobody." Those seen only on Table XIII (the songs most recom-

mended for low range) are "Invictus," "The Lass from the Low 

Countree" and "Luke Havergal." One song was cited only on 

Table XIV (songs most recommended for all ranges), "A Minor 

Bird" by Dougherty. 

Finally, all of the study's ten most recommended art-

songs are among the twenty-three different song titles 

listed on the four tables concerned with most suitable voice 

range. The thirteen other song titles included on these 

four lists might be equally useful when selecting American 

art-songs for beginning voice students and for particular 

voice ranges. 
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Categorized Listing of Art-Songs 
By Student Level 

The third check-list question on the survey questionnaire 

asked the participating voice teachers to check the student 

level or levels for which they believed a particular American 

art-song was appropriate. The categories from which the par-

ticipants could choose were "senior high school," "first year 

college," "second year college," "community adult" and "all 

levels." Because the teachers were asked to check all of the 

categories which applied to each song, it is possible that a 

given song may have been denoted for one, two, three, or all of 

the student level categories given. 

The fourteen highest ranking art-songs recommended 

for beginning voice students on the senior high school level 

are described in Table XV. The information given on Table 

XV, which appears on the following page, includes the art-

song's title, the composer, and the number of voice teachers 

recommending the song as appropriate for senior high school 

level voice students. As can be observed from Table XV 

all of the top ranking fourteen songs were marked as 

appropriate for senior high level students by seven or more 

voice teachers. The ten highest ranking art-songs in this 

category were all denoted as appropriate for senior high 

level students by nine or more of the respondents. The 

three American art-songs ranked highest for this student 
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TABLE XV 

THE ART-SONGS MOST RECOMMENDED FOR USE WITH 
SENIOR HIGH SCHOOL LEVEL 

Number of 
Teachers 

Re commend i ng 
Art-Song Title: Composer: the Soncr: 

Velvet Shoes Thompson 31 
The Daisies Barber 30 
Into the Night Edwards 15 
Sure on this shining night Barber 12 
Loveliest of Trees Duke 12 
There is a Lady Sweet and Kind Dello Joio 11 
The Sleep that flits on Baby's 

Eyes Carpenter 10 
When I Have Sung My Songs Charles 10 
The Little Shepherd's Song Watts 10 
Orpheus with his lute Schuman 9 
My days have been so wondrous 

free Hopkinson 8 
When I bring to you colour'd 

toys Carpenter 7 
A Minor Bird Dougherty 7 
Tell Me, Oh Blue, Blue Sky! Giannini 7 

level were cited by fifteen or more participants. "Velvet 

Shoes" and "The Daisies," receiving thirty-one and thirty 

citations, respectively, were highly favored by the parti-

cipating teachers for use with high school level voice 

students. In addition to the art-songs listed in Table XV 

there were four other songs named by six or more teachers 

as appropriate for use with senior high school level students. 

These four art-songs were "The Lass from the Low Countree" by 

Niles, "My Lady Walks in Loveliness" by Charles, "The Little 

French Clock" by Kountz and "I Love Life" by Mana-Zucca. 
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The next two categories the participating voice teachers 

could select were first year college and second year college. 

The fourteen highest ranking songs recommended for use with 

beginning voice students on first year college level as 

well as second year college level are delineated in Table XVI. 

TABLE XVI 

THE ART-SONGS MOST RECOMMENDED FOR USE WITH 
FIRST AND SECOND YEAR COLLEGE LEVELS 

Art-Song Title: Composer: 

Number of Teachers 
Recommending Song: 

Art-Song Title: Composer: 
1st Yr. 
Colleae: 

2nd Yr. 
Colleae: 

The Daisies Barber 43 9 
Sure on this shining night Barber 31 26 
Loveliest of Trees Duke 26 15 
Velvet Shoes Thompson 23 
Do not go, my love Hageman 16 29 
Tell Me, Oh Blue, Blue SkyI Giannini 15 10 
The Little Shepherd's Song Watts 15 # • 

Into the Night Edwards 14 • * 

The Sleep that flits on 
Baby's Eyes Carpenter 12 8 

There is a Lady Sweet and 
Kind Dello Joio 12 12 

My days have been so 
wondrous free Hopkinson 12 *' • • 

When I bring to you 
colour 1d toys Carpenter 11 15 

When I Have Sung My Songs Charles 11 9 
Nancy Hanks Davis 10 8 
Orpheus with his lute Schuman • • 11 
Miranda Hageman • • 10 
The Lordly Hudson Rorem • * 8 
A Nun Takes the Veil Barber • • 7 

Although the fourteen highest ranking songs for each category 

are listed, only eighteen total art-songs are listed in Table 
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XVI, showing considerable over-lapping of titles between the 

two categories. 

The fourteen highest ranking art-songs for the first year 

college level were all denoted by ten or more voice teachers. 

Of the fourteen, seven were named by fifteen or more teachers. 

The highest ranking three were cited by more than twenty-five 

teachers. In addition to the fourteen songs for this cate-

gory seen in Table XVI, seven other songs were checked by six 

or more participants as appropriate for the first year college 

level. These seven songs and the number of teachers desig-

nating each were: Charles' "My Lady Walks in Loveliness" 

(nine teachers), Schuman's "Orpheus with his lute" (eight 

teachers), Niles1 "The Lass from the Low Countree" (seven 

teachers), Charles' "Let My Song Fill Your Heart" (six 

teachers), Hageman1s "Miranda" (six teachers), Rorem's "Early 

in the Morning" (six teachers) and Rorem's "The Lordly 

Hudson" (six teachers). 

Seven or more voice teachers checked each of the highest 

ranking fourteen songs for second year college level. As is 

indicated on Table XVI (page 146) ten of these fourteen songs 

were marked by nine or more teachers. The top four ranking 

songs recommended as suitable for second year college level 

students were each cited by fifteen or more respondents. They 

were "Do not go, my love," "Loveliest of Trees," "Sure on this 

shining night" and "When I bring to you colour1d toys." Only 
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one art-song was named by six or more survey respondents 

for the second year college level. It was Rorem's "Early in 

the Morning." 

The student level labeled "community adult" received the 

least response of the five categories available for selection 

by the survey participants. Only eleven art-songs were named 

by six or more respondents as appropriate for the community 

adult level. The titles of these eleven art-songs, as well 

as the composer and number of teachers citing each, are given 

in Table XVII. Of these eleven highest ranked songs for the 

TABLE XVII 

THE ART-SONGS MOST RECOMMENDED FOR USE WITH 
COMMUNITY ADULT LEVEL 

Number of 
Teachers 

Recommending 
Art-Sona Title: Composer: the Sona: 

Loveliest of Trees Duke 16 
Do not go, my love Hageman 12 
Sure on this shining night Barber 11 
The Daisies Barber 9 
When I bring to you colour'd toys Carpenter 9 
Orpheus with his lute Schuman 8 
When I Have Sung My Songs Charles 6 
Tell Me, Oh Blue, Blue Sky! Giannini 6 
I Love Life Mana-Zucca 6 
Early in the Morning Rorem 6 
Velvet Shoes Thompson 6 

community adult level the top three were recommended by over 

ten survey respondents. Only one, Duke's "Loveliest of Trees," 

was cited by over fifteen survey participants. 
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The final category that the participating voice teachers 

could choose as an appropriate student level was the "all 

levels" category. The fourteen highest ranking art-songs in 

this category are exhibited in Table XVIII. Each of these 

TABLE XVIII 

THE ART-SONGS MOST RECOMMENDED FOR USE WITH 
ALL STUDENT LEVELS 

Number of 
Teachers 

Recommending 
Art-Soncr Title: Composer: the Soncr: 

The Daisies Barber 41 
Loveliest of Trees Duke 38 
Sure on this shining night Barber 36 
Velvet Shoes Thompson 17 
Orpheus with his lute Schuman 15 
The Sleep that flits on Baby's 

Eyes Carpenter 14 
Into the Night Edwards 14 
Do not go, my love Hageman 14 
There is a Lady Sweet and Kind Dello Joio 12 
My days have been so wondrous 

free Hopkinson 12 
When I Have Sung My Songs Charles 11 
Nancy Hanks Davis 9 
The Lass from the Low Countree Niles 9 
I'm Nobody Persichetti 9 

art-songs was cited by nine or more survey respondents. From 

Table XVIII it can be observed that eleven of the fourteen 

songs were recommended by over ten respondents, while the top 

five ranked songs were each named by fifteen or more parti-

cipants. The three highest ranking songs for this category 

were each denoted by over thirty-five teachers. 
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Besides the art-songs displayed in Table XVIII six 

other art-songs were selected for the "all student levels" 

category by six or more teachers. These six art-songs are 

Rorem's "Early in the Morning" (denoted by eight teachers), 

Dougherty's "A Minor Bird" (seven teachers), Giannini1s "Tell 

Me, Oh Blue, Blue Skyi" (seven teachers), Carpenter's "When I 

bring to you colour'd toys" (six teachers), Mana-Zucca's "I 

Love Life" (six teachers) and Rorem's "Rain in Spring" (six 

teachers). 

Several observations can be made about the data computed 

for the check-list question on the appropriate student level 

for various American art-songs named on the questionnaires. 

Because of repetition of titles among the four tables dealing 

with songs most highly recommended for various student levels, 

only twenty-three different titles are cited out of a total 

of fifty-seven titles listed. Four art-songs are listed in 

all five of the possible student level categories, showing 

varying opinions on the appropriate student level for these 

songs. These four songs are: "The Daisies," "Loveliest of 

Trees," "Sure on this shining night" and "When I have Sung 

My Songs." 

Of the twenty-three highest ranking art-songs, seven 

can be seen in four different student level lists. Because 

the songs' titles are not all on the same tables, all five 

of the student level categories are represented. Seven 
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art-songs, then, are among the highest ranked for the student 

levels indicated as follows: "Do not go, my love" (first 

year college, second year college, community adult, all 

levels), "Orpheus with his lute" (high school, second year 

college, community adult, all levels), "The Sleep that flits 

on Baby's Eyes" (high school, first year college, second year 

college, all levels), "Tell Me, Oh Blue, Blue Sky!" (high 

school, first year college, second year college, community 

adult), "There is a Lady Sweet and Kind" (high school, first 

year college, second year college, all levels), "Velvet Shoes' 

(high school, first year college, community adult, all levels) 

and "When I bring to you colour'd toys" (high school, first 

year college, second year college, community adult). 

Three art-songs appear in three levels' lists. They 

are: "Into the Night" (high school, first year college, all 

levels), "My days have been so wondrous free" (high school, 

first year college, all levels) and "Nancy Hanks" (first year 

college, second year college, all levels). 

One art-song is listed for two student levels. It is 

"The Little Shepherd's Song." It is included among the 

highest ranked songs recommended for senior high school and 

first year college. 

There are also several of the twenty-three highest 

ranked songs that are listed on only one table. Three songs 

are noted for second year college only. As seen on Table XVI 
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their titles are "Miranda," "The Lordly Hudson" and "A Nun 

Takes the Veil." Dougherty's "A Minor Bird" is designated 

among the highest ranked songs for high school level only 

(Table XV). Two songs appear only on Table XVII {the songs 

most highly recommended for community adult). They are 

"Early in the Morning" and "I Love Life." Two other art-

songs, "The Lass from the Low Countree" and "I'm Nobody," 

are seen only on Table XVIII (the songs most highly recom-

mended for all student levels). 

The survey study1s ten most recommended American art-

songs are among the twenty-three different song titles 

depicted in the four tables concerned with the appropriate 

student level for various songs. The student level desig-

nations for the twenty-three art-songs may be of benefit to 

voice teachers when considering new American art-songs for 

a specific student level. 

Categorized Listing of Art-Songs 
by Difficulty Levels 

The fourth and fifth questionnaire check-list questions 

dealt with the difficulty level of the vocal line and the 

difficulty level of the piano score of recommended art-songs. 

The participating voice teachers were asked to check the 

difficulty levels they thought best described the vocal lines 

and piano scores of the art-songs they recommended. The 
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categories from which they could select were "easy," "mod-

erately easy," "medium," "moderately difficult" and 

"difficult." 

The eight American art-songs most designated as having 

an easy vocal line are listed in Table XIX. Each of these 

TABLE XIX 

THE MOST RECOMMENDED AMERICAN ART-SONGS FOR 
EACH VOCAL LINE DIFFICULTY LEVEL 

Art-Song Title; Easy 

Number of Teachers 
Designating Song: 

Mod. 
Easy 

Me-
dium 

Mod. 
Diff, 

Diffi-
cult 

The Daisies* 
Velvet Shoes* 
Into the Night* 
The Lass from the Low 

Countree 
Loveliest of Trees* 
My days have been so 

wondrous free 
Orpheus with his lute* 
To a Wild Rose 
Sure on this shining night* 
There is a Lady Sweet and 

Kind* 
When I Have Sung My Songs 
My Lady Walks in 

Loveliness 
Early in the Morning 
A Minor Bird 
The Sleep that flits on 

Baby's Eyes* 
Do not go, my love* 
Tell Me, Oh Blue, Blue Sky!* 
When I bring to you 

colour1d toys 
The Little Shepherd's Song 
The Lordly Hudson 
Miranda 
At the Well 

27 
20 
9 

7 
7 

7 
5 
5 

34 
18 
16 

32 

15 
11 
• m 
20 

17 
15 

11 
11 
10 

10 

25 
14 
9 

27 
* • 

14 
• m 

37 

9 
10 

18 
22 
13 

11 
10 
9 

25 

6 
27 
16 

10 
5 * * 

6 4 
3 

*Also cited in ten most recommended art-songs p. 54) 
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eight songs was recommended by five or more respondents. 

The highest ranked art-songs for the easy vocal line cate-

gory were "The Daisies" and "Velvet Shoes," each checked 

by twenty or more teachers. Although not the highest 

ranked, there were eight other songs named to the easy 

vocal line category by three or more teachers. These songs 

and the number of respondents citing each were: "There is 

a Lady Sweet and Kind" by Dello Joio (four teachers), "When 

I Have Sung My Songs" by Charles (four teachers), "If I 

Could Tell You" by Firestone (three teachers), "This Little 

Rose" by Roy (three teachers), "Do not go, my love" by 

Hageman (three teachers), "The Little French Clock" by 

Kountz (three teachers), "I Love Life" by Mana-Zucca (three 

teachers) and "Prayer of the Norwegian Child" by Kountz 

(three teachers). Altogether, then, there were a total of 

sixteen art-songs denoted for the easy vocal line category 

by three or more survey participants. 

The moderately easy category for the vocal line had 

thirteen art-songs recommended by ten or more voice teachers. 

These thirteen highest ranking songs for the moderately easy 

level are displayed in Table XIX (on the preceding page). 

Of the thirteen songs eight were marked by fifteen or more 

respondents. The three highest ranking songs were each 

checked by twenty or more teachers. These top three songs 

for the moderately easy vocal line category, as seen on 

Table XIX, were "The Daisies," "Loveliest of Trees" and 
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"Sure on this shining night." In addition, seven other 

art-song titles were cited by six or more voice teachers 

under the moderately easy category. These songs and the 

number citing each were: "When I bring to you colour1d 

toys" by Carpenter {nine teachers), "Nancy Hanks" by Davis 

(eight teachers), "A Nun Takes the Veil" by Barber (six 

teachers), "The Lass from the Low Countree" by Niles (six 

teachers, "Cabin" by Bowles (six teachers), "I'm Nobody" by 

Persichetti (six teachers) and "The Little Shepherd's Song" 

by Watts (six teachers). Thus, a total of twenty art-songs 

were selected for the moderately easy vocal line category 

by six or more teachers. 

Of all the vocal line categories, the medium level 

category had the most art-songs named by six or more par-

ticipants. The highest ranking fourteen are designated on 

Table XIX (page 153) and were each recommended for the 

medium category by nine or more teachers. Eleven of the 

fourteen were denoted by ten or more respondents, while 

five were pointed out by over fifteen respondents. The top 

three songs for this level were checked by twenty-five or 

more participants. They were "Sure on this shining night," 

"Loveliest of Trees" and "The Daisies." Seven additional 

art-songs were listed in the medium category by six or 

more teachers. These songs were: "Let My Song Fill Your 

Heart" by Charles (eight teachers), "I Love Life" by Mana-

Zucca (seven teachers), "Nancy Hanks" by Davis (seven 
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teachers), "Music I Heard with You" by Nordoff (six teachers), 

"Be Still As You Are Beautiful" by Duke (six teachers), "My 

days have been so wondrous free" by Hopkinson (six teachers) 

and "Music, when soft voices die" by Gold. A total of 

twenty-one songs, then, were chosen by six or more teachers 

as best described by the "medium" difficulty level for the 

vocal line. 

The eight art-songs most designated as having a moder-

ately difficult vocal line appear in Table XIX (page 153). 

These eight songs were each marked for this category by 

five or more teachers. The four highest ranking songs 

were checked by ten or more respondents. The top two 

ranked songs were denoted for the moderately difficult 

level by twenty-five or more participants. These two songs 

were "Do not go, my love" and "Sure on this shining night." 

Besides the songs cited on Table XIX eight others were cited 

for this category by four survey respondents each. The names 

of these additional art-songs designated under the moder-

ately difficult category were: "There is a Lady Sweet and 

Kind" by Dello Joio, "Orpheus with his lute" by Schuman, 

"Velvet Shoes" by Thompson, "The Lordly Hudson" by Rorem, 

"The Daisies" by Barber, "I Love Life" by Mana-zucca, "Luke 

Havergal" by Duke and "A Birthday" by Woodman. The total 

number of songs named for this category by four or more 

voice teachers, then, was sixteen. 
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Table XIX (page 153) depicts the four art-songs most 

denoted under the difficult level. Three of the four were 

only checked by three teachers, while the most cited song 

in the category was only checked by four teachers. It was 

Hageman's "Miranda." Although this category had a lesser 

response than the others, there were eight other songs 

checked by two teachers each. These eight were: "Rain in 

Spring" by Rorem, "Tell Me, Oh Blue, Blue Skyi" by Giannini, 

"The Lordly Hudson" by Rorem, "My Lady Walks in Loveliness" 

by Charles, "There Shall Be More Joy" by Nordoff, "Luke 

Havergal" by Duke, "Alleluia" by Rorem and "The Mountains 

Are Dancing" by Duke. Altogether there were a total of 

twelve art-songs denoted for the difficult vocal line 

category by two or more survey participants. 

Table XX (on the next page) depicts the highest ranked 

art-songs under each category for difficulty level of the 

piano score. The ten art-songs most named as having an 

easy piano score were each cited by four or more teachers. 

As can be seen from Table XX five of these ten were checked 

by over ten teachers. The top three songs, "Orpheus with 

his lute," "The Daisies" and "Sure on this shining night," 

were each denoted by fifteen or more voice teachers. Seven 

additional songs were marked as having an easy piano score 

by three teachers each. These were "The Lass from the Low 

Countree" by Niles, "I Love Life" by Mana-Zucca, "At Parting" 
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THE AMERICAN ART-SONGS MOST RECOMMENDED FOR 
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Art-Song Title; Easy 

Number of Teachers 
Designating Song 

Mod. 
Easy 

Me-
dium 

Mod. 
Diff. 

Diffi-
cult 

Orpheus with his lute* 
The Daisies* 
Sure on this shining night* 
Velvet Shoes* 
My days have been so 

wondrous free 
Into the Night* 
When I Have Sung My Songs 
A Minor Bird 
Go 'way from my window 
To a Wild Rose 
Loveliest of Trees* 
There is a Lady Sweet and 

Kind* 
The Sleep that flits on 

Baby's Eyes* 
Do not go, my love* 
Tell Me, Oh Blue, Blue Skyi* 
The Little Shepherd's Song 
When I bring to you 

colour 1d toys 
Early in the Morning 
Nancy Hanks 
Let My Song Fill Your Heart 
Luke Havergal 
The Sleigh 
Miranda 
I Love Life 
At the Well 

19 
18 
15 
13 

11 
6 
5 
4 
4 
4 

40 
30 
16 

14 
13 
17 
10 

20 

16 

12 
10 

27 
36 
24 

16 

37 

13 

18 
22 
17 
12 

11 
9 
9 

5 
6 

18 

22 
8 
7 

11 

6 
6 
6 
5 
5 

7 

4 
*Also cited in ten most recommended art-songs (p. 54) 

by Rogers, "Nancy Hanks" by Davis, "The Sleep that flits on 

Baby's Eyes" by Carpenter, "Beneath the Weeping Willow's 

Shade" by Hopkinson and "Prayer of the Norwegian Child" by 

Kountz. Thus, a total of seventeen songs were cited as 

having an easy piano score by three or more teachers. 
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The moderately easy category for the piano score had 

eleven art-songs recommended by ten or more voice teachers. 

These eleven highest ranking songs for the moderately easy 

level are displayed in Table XX (on page 158). of the 

eleven songs six were marked by over fifteen respondents. 

The three highest ranking songs were each checked by twenty 

or more participants. As seen on Table XX they are "The 

Daisies," "Sure on this shining night" and "Loveliest of 

Trees." In addition, seven other song titles were checked 

by six or more respondents under the moderately easy cate-

gory. These songs and the number citing each were: "My 

Lady Walks in Loveliness" (seven teachers), "Orpheus with 

his lute" (seven teachers), "I'm Nobody" (seven teachers), 

"Tell Me, Oh Blue, Blue Skyi" (six teachers), "A Nun Takes 

the Veil" (six teachers), "The Lass from the Low Countree" 

(six teachers) and "Early in the Morning" (six teachers). 

Thus, a total of eighteen art-songs were selected for the 

moderately easy piano score category by six or more of the 

survey1s respondents. 

The piano score difficulty level of "medium" had the 

most art-songs named by six or more teachers of the five 

difficulty levels given on the questionnaire. The highest 

ranking thirteen are designated on Table XX (page 158). 

Each were recommended for the medium level by nine or more 

respondents. Eight of the thirteen were denoted by over 

fifteen respondents. The top three ranked songs for this 
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level were checked by over twenty-five participants. The 

top three for the medium level were "Loveliest of Trees," 

"Sure on this shining night" and "The Daisies." Six addi-

tional songs were denoted in the medium category by six or 

more teachers. These songs were: "The Lordly Hudson" by 

Rorem (eight teachers), "When I Have Sung My Songs" by 

Charles (eight teachers), "Orpheus with his lute" by Schuman 

(seven teachers), "The Lass from the Low Countree" by Niles 

(seven teachers), "My Lady Walks in Loveliness" by Charles 

(seven teachers) and "I'm Nobody" by Persichetti. A total 

of nineteen songs, then, were chosen by six or more teachers 

for the "medium" piano score difficulty level. 

The twelve art-songs most designated as having a moder-

ately difficult piano score appear in Table XX (page 158). 

These twelve songs were each marked for the moderately dif-

ficult category by five or more survey respondents. Only 

three songs from this category were cited by over ten parti-

cipants. They were "Do not go, my love," "Loveliest of Trees" 

and "When I bring to you colour'd toys." Eight other songs 

were cited for this category by three or more respondents. 

They were "Be Still As You Are Beautiful" by Duke, "There is 

a Lady Sweet and Kind" by Dello Joio, "A Nun Takes the Veil" 

by Barber, "Velvet Shoes" by Thompson, "The Lordly Hudson" 

by Rorem, "My Lady Walks in Loveliness" by Charles, "The 

Sleep that flits on Baby's Eyes" by Carpenter and "A Piper" 



161 

by Duke. The total number of art-songs named for the moder-

ately difficult category by three or more voice teachers 

was twenty. 

Table XX (page 158) depicts the three art-songs most 

denoted under the difficult piano score level. Two of the 

three were only checked by four teachers, while the most 

cited song was checked by seven teachers. It was Hageman's 

"Miranda," which was also the song most designated as having 

a difficult vocal line. Five other art-songs were checked 

by two or three teachers each. They were "There Shall Be 

More Joy" by Nordoff, "Tell Me, Oh Blue, Blue Sky!" by 

Giannini, "When I bring to you colour1d toys" by Carpenter, 

"A Birthday" by Woodman and "The Mountains Are Dancing" by 

Duke. Altogether there were a total of eight art-songs 

denoted for the difficult piano score category by two or 

more survey participants. 

In summary, there are a total of forty-seven titles 

listed on the two tables dealing with vocal line difficulty 

levels and piano score difficulty levels. Because of repe-

tition of titles between the two tables, only twenty-eight 

total different titles appear. Only three songs are named 

on the table concerned with vocal line difficulty levels 

(page 158) that are not also named on the table concerned 

with piano score difficulty levels. These three songs are 

"The Lass from the Low Countree," "My Lady Walks in 
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Loveliness" and "The Lordly Hudson." Five titles appear 

on the table dealing with piano score difficulty levels 

(page 158) that do not appear on the table dealing with 

vocal line difficulty levels. They are "Nancy Hanks," 

"Let My Song Fill Your Heart, 11 "Luke Havergal," "The 

Sleigh," "I Love Life" and "Go 'way from my window." A 

total of nineteen songs, then, appear on both Table XIX 

(page 153) and Table XX (page 158). For these nineteen 

songs a full overview of teachers1 opinions regarding 

their difficulty levels can be observed. Thus, the two 

tables give a profile that could be of considerable use 

to voice teachers unfamiliar with one or more of the 

nineteen songs depicted on both tables. Further, the 

additional song titles listed in the discussion of each 

difficulty level also may be of interest to teachers 

seeking vocal material of a particular difficulty level. 

Finally, all of the piano score difficulty level listings 

might be of considerable help to voice teachers and 

accompanists with limited pianistic ability, especially 

when ordering scores with which they are unfamiliar. 

Categorized Listing of Art-Songs 
by Pedagogical Use 

The final check-list question on the survey ques-

tionnaire asked the respondents to check the pedagogical 

use or uses they believed to be the most applicable for 
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each American art-song they recommended. There were two 

main areas, "to improve musicianship" and "to improve 

technique," with specific categories listed under each. 

Under the heading entitled "to improve musicianship" the 

specific categories from which participants could select 

were intonation (pitch), rhythm accuracy, phrasing, dy-

namics, interpretation, knowledge of style, literature 

knowledge and knowledge of composer. Under the heading 

"to improve technique" the specific categories from which 

respondents could choose were breathing, attack, register(s), 

resonance, tone quality/placement, diction, range, flexi-

bility, agility, scales, ornamentation, legato/sostenuto 

and relaxation. Because the teachers were asked to check 

all of the categories which applied to each song, it is 

possible that a recommended song may have been denoted for 

more than one, or even several, of the pedagogical uses 

listed on the questionnaire. 

The twelve highest ranking art-songs recommended for 

helping beginning voice students to improve their musi-

cianship in the area of intonation (pitch) are described 

in Table XXI (on the next page). The information given 

on Table XXI includes the art-songs' titles and the number 

of voice teachers recommending each of the highest ranked 

songs. Two periods in the appropriate column after a title 

indicate that it was not among the highest recommended for 

a particular category. 
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TABLE XXI 

THE AMERICAN ART-SONGS MOST RECOMMENDED 
FOR IMPROVING MUSICIANSHIP 

Number of Teachers Recom-
mendinq Pedagogical Use: 

Art-Song Title: I
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Sure on this shining night* 37 24 66 41 49 20 13 27 
The Daisies* 30 34 64 16 49 17 17 36 
Do not go, my love* 28 33 30 26 41 15 8 9 
Loveliest of Trees* 27 26 55 27 44 17 18 25 
Orpheus with his lute* 25 m m 27 12 16 10 6 10 
The Sleep that flits on 

Baby's Eyes* 18 10 26 15 28 e * 8 13 
There is a Lady Sweet and 

Kind* 17 16 23 14 21 7 6 15 
Velvet Shoes* 17 16 34 17 29 7 10 • • 

Tell Me, Oh Blue, Blue Sky I* 15 m. m 22 20 23 8 6 • * 

When I bring to you 
colour'd toys 15 14 20 13 17 8 8 12 

Into the Night* 13 13 24 20 16 8 m m #- * 

A Minor Bird 12 
The Little Shepherd's Song m m 17 m m m. * 16 
Miranda # m 14 m -

The Lordly Hudson # • 10 9 
My days have been so 

wondrous free • • 22 • * • m 13 10 15 
When I Have Sung My Songs • m .. • » # 21 16 26 • m » • m " • 

I Love Life 12 • • 

The Lass from the Low 
Countree i * • 8 

Early in the Morning 12 
* Also cited in ten most recommended art-songs (p. 54) 



165 

From Table XXI (page 164) it can be seen that the 

twelve highest ranking art-songs for the category of into-

nation were each recommended by twelve or more teachers. 

Five of the highest ranking twelve were cited by twenty-

five or more respondents. The two highest ranking songs 

for this category, "Sure on this shining night" and "The 

Daisies," were named by thirty or more participants. 

Although not the highest ranked, there were eight other 

art-songs recommended for improving intonation by six 

or more voice teachers. These songs and the number of 

respondents citing each were: "When I Have Sung My Songs" 

by Charles (eleven teachers), "My days have been so wondrous 

free" by Hopkinson (eleven teachers), "The little Shepherd's 

Song" by Watts (eleven teachers), "A Nun Takes the Veil" by 

Barber (nine teachers), "The Lordly Hudson" by Rorem (nine 

teachers), "My Lady Walks in Loveliness" by Charles (nine 

teachers), "The Grass" by Persichetti (seven teachers) and 

"Be Still As You Are Beautiful" by Duke (six teachers). 

The category of rhythm accuracy had twelve art-songs 

recommended by ten or more survey participants. These 

twelve highest ranking songs are displayed in Table XXI. 

Of the twelve songs three were marked by over twenty-five 

voice teachers. These three highest ranking songs for 

the category were "The Daisies," "Do not go, my love" and 

"Loveliest of Trees." In addition, eleven other art-songs 

were cited by six or more voice teachers for the category 
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of improving rhythm accuracy. Two art-songs, "I Love Life" 

by Mana-Zucca and "My days have been so wondrous free" by 

Hopkinson, were named by nine voice teachers. Four art-

songs were denoted by eight teachers. These were "Tell Me, 

Oh Blue, Blue Skyl" by Giannini, "Orpheus with his lute" by 

Schuman, "I'm Nobody" by Persichetti and "The Sleigh" by 

Kountz. Five other songs were checked for improving rhythm 

accuracy by six teachers: "Let My Song Fill Your Heart" by 

Charles, "A Nun Takes the Veil" by Barber, "A Minor Bird" by 

Dougherty, "Early in the Morning" by Rorem and "A Birthday" 

by Woodman. Thus, a total of twenty-three art-songs were 

selected for the category of improving rhythm accuracy by 

six or more survey participants. 

The thirteen highest ranking art-songs for improving 

students' musicianship in the area of phrasing are desig-

nated on Table XXI (page 164). Each of the thirteen were 

recommended for this category by twenty or more respondents. 

Seven of the thirteen were denoted by over twenty-five par-

ticipants, while five were noted by thirty or more. These 

top five songs for the area of phrasing were "Sure on this 

shining night," "The Daisies," "Loveliest of Trees," Velvet 

Shoes" and "Do not go, my love." Eight additional art-songs 

were marked for the category of phrasing by eight or more 

teachers each. These songs were: "Early in the Morning" 

by Rorem (fifteen teachers), "The Little Shepherd's Song" 

by Watts (fourteen teachers), "The Lass from the Low 
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Countree" by Niles (twelve teachers), "My Lady Walks in 

Loveliness" by Charles (eleven teachers), "The Grass" by 

Persichetti (nine teachers), "Nancy Hanks" by Davis (nine 

teachers), "Rain in Spring" by Rorem (eight teachers) and 

"The Lordly Hudson" by Rorem (eight teachers). A total of 

twenty-one songs, then, were chosen by eight or more voice 

teachers for helping students improve in the area of phrasing, 

The thirteen art-songs most designated for improving 

students' musicianship in the category of dynamics appear 

in Table XXI (page 164). These highest ranking songs were 

each marked for this category by twelve or more respondents. 

The top three ranked songs were denoted, for dynamics by over 

twenty-five participants. These three songs were "Sure on 

this shining night," "Loveliest of Trees" and "Do not go, 

my love." Besides the songs cited on Table XXI seven others 

were cited for this category by six or more voice teachers. 

Their titles and the number of teachers checking each were: 

"The Little Shepherd's Song" by Watts (ten teachers), "Nancy 

Hanks" by Davis (nine teachers), "The Lordly Hudson" by 

Rorem (eight teachers), "My Lady Walks in Loveliness" by 

Charles (eight teachers), "Miranda" by Hageman (eight 

teachers), "My days have been so wondrous free" by Hopkinson 

(six teachers), "Music, when soft voices die" by Gold (six 

teachers). The total number of songs for this category 

named by six or more voice teachers was twenty. 
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Table XXI (page 164) also depicts the American art-songs 

most listed for the category of interpretation improvement. 

These thirteen highest ranked songs were each recommended by 

sixteen or more teachers. Of the thirteen, seven were checked 

by over twenty-five respondents. The top four were selected 

by over forty participants each. These songs were "The 

Daisies," "Sure on this shining night," "Loveliest of Trees" 

and "Do not go, my love." There were nine additional songs 

cited by nine or more teachers each. They were "Nancy Hanks" 

by Davis (fifteen teachers), "The Lass from the Low Countree" 

by Niles (fourteen teachers), "My Lady Walks in Loveliness" 

by Charles (fourteen teachers), "Early in the Morning" by 

Rorem (fourteen teachers), "A Nun Takes the Veil" by Barber 

(eleven teachers), "I'm Nobody" by Persichetti (ten teachers), 

"The Lordly Hudson" by Rorem (nine teachers), "Miranda" by 

Hageman (nine teachers) and "I Love Life" by Mana-Zucca 

(nine teachers). Altogether there were a total of twenty-

two American art-songs recommended by nine or more survey 

participants for helping students improve in the area of 

interpretation. 

The twelve art-songs most named for helping students 

to improve their knowledge of style can be seen in Table XXI 

(page 164). Each was cited by seven or more or the survey's 

respondents. Fifteen or more voice teachers denoted each 

of the four top ranked songs for this category. They were 

"Sure on this shining night," "The Daisies," "Loveliest of 
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Trees" and "Do not go, my love." Four other art-songs were 

marked for helping with improvement of knowledge of style 

by six participants each. These four songs were "The Lordly 

Hudson" by Rorem, "Miranda" by Hageman, "The Sleep that flits 

on Baby's Eyes" by Carpenter and "Nancy Hanks" by Davis. 

Thus, a total of sixteen art-songs were cited by six or more 

voice teachers for the category "knowledge of style." 

The category of "literature knowledge" had eleven art-

songs recommended by six or more survey participants. These 

eleven highest ranking songs are displayed in Table XXI (page 

164). Of the eleven songs only two were marked by over 

fifteen respondents. These two top ranked songs were "Love-

liest of Trees" and "The Daisies." In addition, four other 

song titles were checked by five respondents each. They 

were "The Lordly Hudson" by Rorem, "I'm Nobody" by Persichetti, 

"Nancy Hanks" by Davis and "Beneath the Weeping Willow's 

Shade" by Hopkinson. So, fifteen total songs were denoted 

for the literature knowledge category by five or more teachers. 

The final category under improvement of musicianship 

was "knowledge of composer." The twelve top ranked art-

songs for this category were recommended by eight or 

more survey participants. As can be seen from Table XXI 

(page 164) five were checked by fifteen or more teachers. 

The three top ranked songs were each cited by twenty-five 

or more teachers. These three songs were "The Daisies," 
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"Sure on this shining night" and "Loveliest of Trees." 

Besides the songs listed on Table XXI, three other songs 

were named for the knowledge of composer category by six 

teachers. The three songs were "Velvet Shoes" by Thompson, 

"To a Wild Rose" by MacDowell/Elkin and "I'm Nobody" by 

Persichetti. Altogether there were a total of fifteen art-

songs denoted for improving students' musicianship in the 

area of "knowledge of composer" by six or more participating 

voice teachers. 

Table XXII (on the next page) depicts the highest 

ranked art-songs under each category for the improvement of 

technique. Similar to Table XXI, the information given on 

Table XXII, "The American Art-Songs Most Recommended for Im-

proving Technique," includes each song's title and the number 

of teachers citing each song. As before, two periods in an 

appropriate column to the right of a song's title indicate 

that it was not among the highest recommended for a parti-

cular category. In other words, the number of teachers 

checking a song is given only if the song is among the top 

ranking titles for a specific category. 

The twelve art-songs most named for helping students 

to improve in the area of breathing were cited by twelve 

or more voice teachers. As can be seen from Table XXII 

eight were checked by twenty or more teachers. The top 

five art-songs were denoted by thirty or more respondents. 
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Art-Song Title: 

Number of Teachers Recom-
mendinq Pedagogical Use: 
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Sure on this shining 
night* 

Loveliest of Trees* 
The Daisies* 
Do not go, my love* 
Velvet Shoes* 
Into the Night* 
Orpheus with his 

lute* 
Tell Me, Oh Blue, 

Blue Sky* 
The Sleep that flits 

on Baby's Eyes* 
When I bring to you 

colour'd toys 
When I Have Sung My 

Songs 
There is a Lady 

Sweet and Kind* 
I Love Life 
Let My Song Fill 

Your Heart 
Miranda 
My Lady Walks in 

Loveliness 
My days have been 

so wondrous free 
The Little 

Shepherd1s Song 
Nancy Hanks 
The Sleigh 
A Birthday 
Early in the Morning 

63 
38 
32 
31 
30 
24 

23 

20 

19 

17 

13 

12 

17 
15 
21 
20 
10 
7 

8 

16 

24 
13 
11 
18 
8 

9 

11 

13 

10 

8 

10 

24 
26 
17 
20 
15 
11 

12 

12 

10 

13 
• * 

9 

44 
43 
32 
31 
28 
18 

14 

17 

18 

14 

21 

14 

43 
38 
58 
30 
27 
17 

19 

18 

17 

18 

14 

20 

17 
11 
7 

20 

8 

15 

8 

8 

12 15 

13 
9 

6 
14 
27 
6 

16 

12 

6 
12 

6 

10 

61 
39 
27 
29 
23 
22 

19 

17 

19 

19 

16 

21 
24 
30 
16 
18 
12 

9 

12 

9 

8 

13 10 
* Also cited in ten most recommended art-songs 54) 
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The top five songs denoted for breathing were "Sure on this 

shining night,11 "The Daisies," "Do not go, my love," "Velvet 

Shoes" and "Loveliest of Trees." In addition to the songs 

listed on Table XXII (page 171), four more songs were cited 

by ten teachers each. They were "The Lass from the Low 

Countree" by Niles, "My Lady Walks in Loveliness" by Charles, 

"My days have been so wondrous free" by Hopkinson, and "The 

Little Shepherd's Song" by Watts. One art-song, "I Love 

Life" by Mana-Zucca, was named by nine teachers. Four other 

titles were chosen by eight teachers each. These were "A 

Nun Takes the Veil" by Barber, "A Minor Bird" by Dougherty, 

"The Lordly Hudson" by Rorem and "Nancy Hanks" by Davis. 

Thus, twenty-one total songs were recommended by eight or 

more respondents as useful in the improvement of breathing. 

For improving technique in the area of attack there 

were twelve art-songs designated by seven or more survey 

participants (see Table XXII, page 171) . of these highest 

ranked songs five were selected by fifteen or more teachers. 

The two top ranked songs, "The Daisies" and "Do not go, my 

love," were named by twenty or more respondents. Two 

more art-songs were chosen by s:jLx teachers. They were 

'The Sleep that flits on Baby's Eyes" and "Nancy Hanks." 

Fourteen total songs were checked for the category of "attack" 

by six or more teachers. 
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The thirteen highest ranking art-songs denoted under 

the category of "register (s) 11 were recommended by eight or 

more voice teachers (see Table XXII). Of these top ranked 

thirteen only two, "Do not go, my love" and "Sure on this 

shining night," were designated by over fifteen respondents. 

Four other songs were named by six or seven teachers. They 

were: "Go 'way from my window," "Into the Night," "The 

Little Shepherd's Song" and "The Lordly Hudson." Altogether, 

then, a total of seventeen songs were selected as useful in 

the improvement of register(s). 

Table XXII (page 171) delineates the songs most chosen 

for improving technique in the area of resonance. These 

eleven highest ranked songs were checked by nine or more 

survey participants. Five were marked by fifteen or more 

teachers, while three were marked by twenty or more. These 

three were "Do not go, my love," "Loveliest of Trees" and 

"Sure on this shining night." Additional songs named and 

the number of teachers citing each were: "Early in the 

Morning" (eight teachers), "There is a Lady Sweet and Kind" 

(eight teachers), "When I bring to you colour*d toys" (eight 

teachers), "Invictus" (seven teachers), "The Lordly Hudson" 

(seven teachers), "My days have been so wondrous free" (six 

teachers) and "Nancy Hanks" (six teachers). With these 

additional songs the total number designated by six or more 

teachers for this category was eighteen songs. 
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The thirteen art-songs most designated for helping 

students to improve in the area of tone quality/placement 

appear in Table XXII (page 171). These thirteen art-songs 

were marked by twelve or more survey respondents. Nine of 

the thirteen were recommended for the improvement of tone 

quality/placement by over fifteen teachers. Four were 

cited by over thirty voice teachers. They were: "The 

Daisies," "Do not go, my love," "Loveliest of Trees" and 

"Sure on this shining night." Eight other songs were cited 

for this category by seven or more respondents. They were: 

"Early in the Morning" (eleven teachers), "The Lordly Hudson" 

(nine teachers), "Nancy Hanks" (nine teachers), "A Minor 

Bird" (eight teachers), "Cabin" (eight teachers), "The Lass 

from the Low Countree" (eight teachers), "The Little 

Shepherd's Song" (seven teachers) and "A Nun Takes the 

Veil" (seven teachers). The total number of art-songs named 

for the category of tone quality/placement by seven or more 

voice teachers was twenty-one. 

Table XXII also shows the most recommended art-songs 

for improving diction. These thirteen art-songs were 

checked by fourteen or more respondents. Six were marked 

by twenty or more participants, while four were marked by 

thirty or more participants. These top four songs for 

the diction category were "The Daisies," "Do not go, my 

love," "Loveliest of Trees" and "Sure on this shining 

night." Eight additional titles brought the total of the 
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most recommended songs for diction up to twenty-one songs. 

These eight titles and the number of respondents checking 

each were: "The Little Shepherd's Song" (thirteen teachers), 

"The Lass from the Low Countree" (twelve teachers), "Miranda" 

(twelve teachers), "Nancy Hanks" (eleven teachers), "I Love 

Life" (ten teachers), "I'm Nobody" (ten teachers), "The 

Lordly Hudson" (ten teachers) and "Early in the Morning" 

(nine teachers). 

For improving range there were eleven art-songs desig-

nated by seven or more survey participants (see Table XXII, 

page 171). Of these highest ranked songs, three were se-

lected by fifteen or more teachers. They were "Do not go, 

my love," "Sure on this shining night" and "Tell Me, Oh Blue, 

Blue Sky I " Two more art-songs were chosen by six teachers. 

They were "Into the Night" and "The Lordly Hudson." Eight 

other songs were checked for improvement of range by five 

teachers. These were: Charles' "When I Have Sung My Songs," 

Dello Joio's "There is a Lady Sweet and Kind," Duke's "Be 

Still As You Are Beautiful," Gold's "Music, when soft voices 

die," Hopkinson's "My days have been so wondrous free," Mana-

Zucca's "I Love Life," Niles1 "The Lass from the Low Countree" 

and Speaks' "Morning." Altogether there were a total of 

twenty-one songs selected by five or more teachers as 

useful for the improvement of range. 



176 

The eleven highest ranking art-songs recommended for 

helping beginning voice students improve their technique 

in the area of flexibility are listed, in Table XXII (pa<je 

171). From the table it can be seen that the eleven top 

ranked songs were each denoted by five or more respondents. 

Four of the highest ranking eleven were cited by over ten 

participants. These four songs were "The Daisies," "My 

days have been so wondrous free," "Loveliest of Trees" and 

"The Little Shepherd's Song." Although not the highest 

ranked, there were seven other art-songs recommended for 

improving flexibility by four teachers. These seven songs 

were "Tell Me, Oh Blue, Blue Sky!," "Orpheus with his lute,' 

"The Lass from the Low Countree," "Into the Night," "There 

Shall Be More Joy," "Miranda" and "The Sleep that flits on 

Baby1s Eyes." 

The category of agility had nine art-songs designated 

by five or more survey participants. These nine highest 

ranking songs are displayed in Table XXII. Of the nine 

songs only two were marked by ten or more voice teachers. 

These two were "The Daisies" and "The Little Shepherd's 

Song." Two more songs were named for this category by four 

teachers. They were "Let My Song Fill Your Heart" and 

"Do not go, my love." Thus, a total of eleven songs cited 

by four or more teachers were the highest ranked for the 

technique category of agility. 
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The five art-songs most designated for improving 

students' technique in the area of scales also appear in 

Table XXII (page 171). These five songs were marked 

for this category by three or more teachers. Only one 

song was checked by five teachers. It was "The Daisies." 

Four other songs were cited by two teachers. They 

were "Orpheus with his lute," "The Lass from the Low 

Countree," "A Heart That's Free" and "Beneath the Weeping 

Willow's Shade." The total number of songs named for this 

category by two or more voice teachers was nine, a relatively 

low response. 

The lowest response in the area of technique was for 

the category of ornamentation. Only eight songs were named 

by two or more teachers. Just one, "Miranda," was checked 

by three teachers. It appears in Table XXII. The seven 

songs denoted by two respondents each were "A Minor Bird," 

"Music I Heard with You," "Loveliest of Trees," "When I 

bring to you colour'd toys," "Do not go, my love," "The 

Little Shepherd's Song" and "The Sleigh." 

The twelve highest ranking art-songs for improving 

legato/sostenuto singing are recorded in Table XXII. Each 

of the twelve were recommended for this category by thirteen 

or more respondents. Four of the twelve were denoted by 

over twenty-five participants. These top four songs for 

the area of legato/sostenuto were "Sure on this shining 

night," "Loveliest of Trees," "Do not go, my love" and "The 
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Daisies." Nine additional art-songs were marked for the 

category of legato/sostenuto by six or more teachers. These 

songs were: "My Lady Walks in Loveliness" (eleven teachers), 

"When I bring to you colour'd toys" {eleven teachers), "The 

Lass from the Low Countree" {nine teachers), "My days have 

been so wondrous free" (nine teachers), "A Nun Takes the Veil" 

(eight teachers), "Nancy Hanks" (eight teachers), "Music, 

when soft voices die" (eight teachers), "The Grass" {seven 

teachers) and "Go 'way from my window" (six teachers). A 

total of twenty-one songs, then, were chosen by six or more 

voice teachers for helping students improve in the area of 

legato/sostenuto. 

The final category which respondents could choose in 

the area of improving technique was that of relaxation. 

Twelve art-songs were designated for this category by eight 

or more participants. The three top ranked songs were 

denoted for relaxation by over twenty voice teachers. 

These top three songs were "Sure on this shining night," 

"Loveliest of Trees" and "The Daisies." Besides the songs 

cited on Table XXII three others were cited for this cate-

gory by six voice teachers. These art-songs were "The 

Lass from the Low Countree," "When I bring to you colour'd 

toys" and "When I Have Sung My Songs." The total number of 

songs named for this category by six or more voice teachers 

was fifteen. 
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In summary, there are forty-two American art-song titles 

listed on the two tables concerned with the most recommended 

art-songs for specific pedagogical uses. Due to repetition 

of titles listed on both tables, only twenty-five total art-

songs are named. Three songs are cited only on the table 

dealing with improvement of musicianship (page 164). They 

are Dougherty's "A Minor Bird," Rorem's "The Lordly Hudson" 

and Niles' "The Lass from the Low Countree." Five American 

art-songs are depicted only on the table concerned with im-

provement of technique. Their titles are Charles' "Let My 

Song Fill Your Heart," Charles' "My Lady Walks in Loveliness,' 

Davis' "Nancy Hanks," Kountz1s "The Sleigh" and Woodman's 

"A Birthday." The remaining seventeen songs are des-

cribed as having pedagogical use(s) on both tables. 

For the seventeen art-songs listed on both tables an 

overview of the survey respondents' opinions regarding the 

pedagogical uses for the songs can be perceived. The art-

songs delineated on the two tables as well as in the 

discussions of the individual pedagogical categories may 

be well worth consideration by voice teachers when selecting 

American art-songs for specific pedagogical uses. 

Summary and Conclusions 

As depicted in Appendix G there were a total of thirty 

American art-songs recommended by ten or more voice teachers 

each in this survey. In tabulating these thirty titles, as 



180 

well as the entire ranking of the 322 total art-songs named, 

there was no consideration of qualifying factors. This 

initial computation was simply by title and merely tabulated 

the total number of songs and how many teachers cited each. 

There were six composers who had more than one song cited 

among the thirty top ranked art-songs. They were Samuel 

Barber, Richard Hageman, John Alden Carpenter, Ernest 

Charles, Ned Rorem and Vincent Persichetti. Additional art-

songs by these six composers appear in the remainder of the 

complete song rankings (in Appendix G). 

The computer also was programmed to rank the art-songs 

most named for each category of the questionnaire1s check-

list questions. The list of rankings"for each category was 

a completely separate tabulation from all others. 

The first check-list question on the questionnaire had 

to do with selection of the most suitable voice for specific 

American art-songs. The categories from which the parti-

cipants could choose were "male voice," "female voice" and 

"all voices." The most recommended art-song for each of 

these categories can be seen in Table XXIII (on the next 

page). Of the three categories the "all voices" category 

received the highest response. The computer tabulations 

for the "all voices" category disclosed a total of twenty-

five art-songs designated by six or more respondents each. 

The tabulations for the "female voice" category revealed 
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TABLE XXIII 

THE MOST RECOMMENDED AMERICAN ART-SONG FOR 
EACH QUESTIONNAIRE CHECK-LIST CATEGORY 

Check-List Title of Most 
Ca tecforv: Recommended Art-Song: 

Male Voice There is a Lady Sweet and Kind 
Female Voice The Daisies 
All Voices Sure on this shininq night 
High Range Sure on this shining night 
Medium Range The Daisies 
Low Range Loveliest of Trees 
All Rancres Loveliest of Trees 
Senior High School Velvet Shoes 
First Year College The Daisies 
Second Year College Do not go, my love 
Community Adult Loveliest of Trees 
All Levels The Daisies 
Easy Vocal Line The Daisies 
Mod. Easy Vocal Line The Daisies 
Medium Vocal Line Sure on this shining night 
Mod. Diff. Vocal Line Do not go, my love 
Difficult Vocal Line Miranda 
Easy Piano Score Orpheus with his lute 
Mod. Easy Piano Score The Daisies 
Medium Piano Score Loveliest of Trees 
Mod. Diff. Piano Score Do not go, my love 
Difficult Piano Score Miranda 
Intonation (Pitch) Sure on this shining night 
Rhythm Accuracy The Daisies 
Phrasing Sure on this shining night 
Dynamics Sure on this shining night 
Interpretation Tie-Sure on this shining ... ;The Daisies 
Knowledge of Style Tie-Loveliest of Trees? The Daisies 
Literature Knowledge Loveliest of Trees 
Knowledcre of Composer The Daisies 
Breathing Sure on this shining night 
Attack The Daisies 
Register(s) Sure on this shining night 
Resonance Loveliest of Trees 
Tone Quality/Placement Sure on this shining night 
Diction The Daisies 
Range Do not go, my love 
Flexibility The Daisies 
Agility The Daisies 
Scales The Daisies 
Ornamentation Miranda 
Legato/Sostenuto Sure on this shining night 
Relaxation The Daisies 
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seventeen American art-songs named by six or more voice 

teachers each. The computer tabulations for the "male voice1 

category showed the least response with fourteen art-songs 

recommended by six or more voice teachers for use with 

beginning voice students. 

By examining the top ranking art-songs for each cate-

gory (on Table VIII, page 129; Table IX, page 130; Table 

X, page 132) it can be seen that twenty-seven total songs 

were named, indicating some repetition among the lists in 

the three tables. Indeed, five art-songs appeared on all 

three lists. They were "Sure on this shining night" by 

Barber, "Loveliest of Trees" by Duke, "The Daisies" by 

Barber, "Do not go, my love" by Hageman, and "My days have 

been so wondrous free" by Hopkinson. All of the study's 

ten most recommended art-songs appeared at some point among 

the twenty-seven highest ranking songs in the three most 

suitable voice categories. However, seventeen other art-

songs are disclosed on the three tables which may well be 

worthy of teachers1 attention when selecting American art-

songs for particular voices. 

The second check-list question was concerned with the 

most suitable voice range for recommended art-songs. The 

categories from which the respondents could make selections 

were "high," "medium," "low" and "all ranges." The art-song 

most cited for each of these categories appears in Table 
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XXIII (page 181). For this question the medium range cate-

gory had the highest response. The computer tabulations for 

the medium range category disclosed a total of. twenty-eight 

art-songs named to the category by six or more teachers. 

The computer tabulations for the high range category revealed 

a total of nineteen art-songs checked by six or more voice 

teachers. Sixteen art-songs were named to the "all ranges" 

category by six or more teachers. For the low range category 

only eleven art-songs total were cited by four or more of the 

survey's participants. Thus, this category received a con-

siderably lower response than the other categories concerned 

with most suitable voice range. 

Tables XI, XII, XIII and XIV on pages 136, 138, 140 and 

141, respectively, revealed a total of fifty-one American 

songs categorized by teachers' opinions as to the most suit-

able voice range. Because of repetition of titles among the 

lists, there were a total of twenty-three different art-song 

titles indicated. Five song titles were listed in all four 

tables, an indication of some variance of opinion among the 

respondents. These five songs were "Sure on this shining 

night" by Barber, "Do not go, my love" by Hageman, "The 

Daisies" by Barber, "Loveliest of Trees" by Duke and "Velvet 

Shoes" by Thompson. All of the study's ten most recommended 

art-songs were among the twenty-three different song titles 

listed on the four tables concerned with most suitable voice 
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range. The thirteen other song titles included on these 

four lists might be equally useful when selecting American 

art-songs for beginning voice students and for particular 

voice ranges. 

The third check-list question on the survey's ques-

tionnaire asked the participating voice teachers to check 

the student level or levels for which they believed a par-

ticular American art-song was appropriate. The categories 

from which the participants could choose were "senior high 

school," "first year college," "second year college," 

"community adult" and "all levels." Because the teachers 

were asked to check all of the categories which applied to 

each song, it is possible that a given song may have been 

denoted for one, two or three of the student level cate-

gories given. The highest ranking art-song for each of 

the categories is displayed in Table XXIII (page 181). 

The category receiving the highest response rate was 

first year college. The student level of "community adult" 

received the least response of the five categories available 

for selection by the survey participants. For each student 

level category the number of art-songs designated by six or 

more voice teachers were as follows: 1. First year college -

twenty-one art-songs, 2. All levels - twenty art-songs, 

3. Senior high school - eighteen art-songs, 4. Second year 

college - fifteen art-songs, and 5. Community adult - eleven 

art-songs. 
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Several observations can be made about the data com-

puted for the check-list question on the appropriate student 

level for American art-songs named on the questionnaires. 

Because of repetition of titles among the four tables con-

cerned with the songs most highly recommended for various 

student levels (on pages 145, 146/ 148 and 149), only twenty-

three different titles were cited out of a total of fifty-

seven titles listed. Six titles were listed on all four 

tables, showing varying opinions on the appropriate student 

level for these songs. Four art-songs were listed in all 

five of the possible student level categories. They were 

"The Daisies'* by Barber, "Sure on this shining night" by 

Barber, "Loveliest of Trees" by Duke and "When I Have Sung 

My Songs" by Charles. All of the survey's ten most recom-

mended American art-songs were among the twenty-three 

different song titles depicted in the four tables concerned 

with the appropriate student level for various songs. The 

student level designations for the twenty-three art-songs 

may be of benefit to voice teachers when considering new 

American art-songs for specific student levels. 

The fourth and fifth check-list questions dealt with 

the difficulty level of each recommended art-song's vocal 

line and piano score. The survey participants were asked 

to check the difficulty levels they thought best described 

the vocal line and piano score of each song they recommended. 
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The categories from which they could select were "easy," 

"moderately easy, 11 "medium, " "moderately difficult" and 

"difficult." The art-songs most designated for each 

category of vocal line as well as piano score are listed 

in Table XXIII (page 181). 

The computer tabulations for the vocal line showed the 

category with the greatest response was "medium." The cate-

gory with the least response was "difficult." The art-songs 

most denoted for each category can t?e delineated thusly: 

1. "Medium" - twenty-one songs eacl| recommended by six or 

more teachers, 2. "Moderately easy1 

recommended by six or more teachers, 

ficult" - sixteen songs recommended 

4. "Easy" - sixteen songs recommended by three or more 

teachers, and 5. "Difficult" - four songs each recommended 

by three or more teachers. 

Similarly, for the piano score 

highest response was also "medium" 

wise "difficult." The art-songs mos 

piano score difficulty level can be 

1. "Medium" - nineteen songs each Recommended by six or 

more teachers, 2. "Moderately easy" 

recommended by six or more teachers, 

ficult" - ten songs each recommended by six or more teachers, 

"Easy" - ten songs each recommer 

5. "Difficult" - three songs each rfecommended by four or more 

- twenty songs each 

3. "Moderately dif-

by four or more teachers, 

the category with the 

nd the least was like-

t designated for each 

described as follows: 

- eighteen songs each 

3. "Moderately dif-

ded by four or more, and 
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There were a total of forty-seven titles listed on 

the two tables dealing with vocal line difficulty levels 

(page 153) and piano score difficulty levels (page 158). 

Because of repetition of titles between the two tables, 

only twenty-eight total different titles appeared. A 

total of nineteen songs appeared on both Table XIX (page 

153) and Table XX (page 158). For these nineteen songs 

a full overview of teachers' opinions regarding their 

difficulty levels can be observed. The two tables give 

a profile that could be of considerable use to voice 

teachers unfamiliar with one or more of the nineteen songs 

depicted on both tables. Further, the additional song 

titles listed in the discussion of each difficulty level 

may also be of interest to teachers seeking vocal materials 

of a particular difficulty level. All of the piano score 

difficulty level listings might be of considerable help to 

voice teachers and accompanists with limited pianistic 

ability, especially when ordering scores with which they 

are unfamiliar. 

The final check-list question on the survey's ques-

tionnaire asked the respondents to check the pedagogical 

red to be the most applicable for 

they recommended. There were two 

main areas, "to improve musicianship" and "to improve 

technique," with specific categories listed under each. 

use or uses they belie\ 

each American art-song 
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Under the heading entitled "to improve musicianship" the 

specific categories from which participants could select 

were intonation (pitch), rhythm accuracy, phrasing, dy-

namics, interpretation, knowledge of style, literature 

knowledge and knowledge of composer. Under the heading 

"to improve technique" the categories from which respondents 

could choose were breathing, attack, register(s), resonance, 

tone quality/placement, diction, range, flexibility, agility, 

scales, ornamentation, legato/sostenuto and relaxation. 

Because the teachers were asked to check all categories which 

applied to each song, it is possible that a recommended song 

may have been denoted for more than one, or even several, of 

the pedagogical uses listed on the questionnaire. The song 

most recommended for each of the twenty-one pedagogical cate-

gories appears in Table XXIII (page 181). 

In the area of improving musicianship the category 

which received the greatest response was "interpretation." 

The category which received the least response was "liter-

ature knowledge." The art-songs most designated for each 

category can be described as follows: 1. Interpretation -

twenty-two songs recommended by nine or more teachers, 2. 

Phrasing - twenty-one songs recommended by eight or more 

teachers, 3. Rhythm accuracy - twenty-three songs recom-

mended by six or more teachers, 4. Dynamics - twenty songs 

recommended by six or more teachers, and Intonation (pitch) -
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twenty songs recommended by six or more teachers (i.e., each 

of these two categories had twenty songs named by six or more 

respondents), 5. Knowledge of style - sixteen songs recom-

mended by six or more teachers, 6. Knowledge of composer -

fifteen songs recommended by six or more teachers, and 7. 

Literature knowledge - fifteen songs recommended by five or 

more teachers. 

The computer tabulations for the area of improving 

technique showed the category with the greatest response to 

be "diction." The category with the least response was 

"ornamentation." The art-songs most denoted for each 

category can be delineated as follows: 1. "Diction" -

twenty-one songs recommended by nine or more teachers, 2. 

"Breathing" - twenty-one songs recommended by eight or more 

teachers, 3. "Tone quality/placement" - twenty-one songs 

recommended by seven or more teachers, 4. "Legato/sostenuto" -

twenty-one songs recommended by six or more teachers, 5. 

"Resonance" - eighteen songs recommended by six or more 

teachers, 6. "Register(s)" - seventeen songs recommended 

by six or more teachers, 7. "Relaxation" - fifteen songs 

recommended by six or more teachers, 8. "Attack" - fourteen 

songs recommended by six or more teachers, 9. "Range" -

thirteen songs recommended by six or more teachers, 10. 

"Flexibility" - eleven songs recommended by five or more 

teachers, 11. "Agility" - eleven songs recommended by 
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four or more teachers, 12. "Scales" - nine songs recom-

mended by two or more teachers, and 13. "Ornamentation" -

eight songs recommended by two or more teachers. 

There were forty-two American art-song titles listed 

on the two tables concerned with the most recommended art-

songs for specific pedagogical uses (on pages 164, 171 

Due to repetition of titles listed on both tables, only 

twenty-five total art-songs were named. A total of 

seventeen songs were described as having pedagogical use 

on both tables. For the seventeen American art-songs 

listed on both tables an overview of the survey respondents' 

opinions regarding the pedagogical uses for the songs can 

be perceived. The art-songs delineated on the two tables 

as well as in the discussions of the individual pedagogical 

categories may be well worth consideration by voice teachers 

when selecting American art-songs for specific pedagogical 

uses with beginning voice students. 

Finally, Table XXIII (page 181) shows the art-song 

receiving the most denotations for each specific check-

list category on the questionnaire. In other words, each 

art-song listed is the top-ranked song for the particular 

category listed to its left on the table. Altogether there 

are forty-five art-song titles listed, one for each of the 

forty-three check-list categories, plus two extra titles for 

two categories with tied results for the top art-song. Yet, 
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there are only a total of eight songs cited on Table XXIII, 

showing considerable repetition of titles. These eight 

art-songs and the number of times each is cited as the top 

ranked song for a specific category are: 1. "The Daisies" 

by Barber - top ranked song for seventeen categories, 2. "Sure 

on this shining night" by Barber - top ranked song for eleven 

categories, 3. "Loveliest of Trees" by Duke - top ranked song 

for seven categories, 4. "Do not go, my love" by Hageman -

top ranked song for four categories, 5. "Miranda" by 

Hageman - top ranked song for three categories, 6. "Orpheus 

with his lute" by Schuman, "There is a Lady Sweet and Kind" 

by Dello Joio and "Velvet Shoes" by Thompson - each top 

ranked song for one category. It should be noted that the 

three art-songs receiving the most designations as a top 

ranked song are also the three highest ranking songs in 

the ten most recommended songs (listed on page 54). In 

fact, these three songs, "The Daisies," "Sure on this shining 

night" and "Loveliest of Trees, 11 are ranked in the same order 

as above in Table VI (page 54). Seven of the eight songs 

appearing on Table XXIII (page 181) are among the study's 

ten most recommended art-songs. One song, "Miranda," was 

lower in the original, unqualified rankings (Appendix G). 

It can be concluded that the seven American art-songs listed 

above that also appear in the study's ten most recommended 

art-songs are songs highly valued by the majority of the 
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survey's respondents for use with beginning voice students. 

Due to this high recommendation from a survey involving 

over 200 voice teachers, beginning voice teachers as well 

as experienced voice teachers may want to consider use of 

these seven American art-songs with beginning voice students 

in the future. 
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CHAPTER V 

A COMPARISON OF THE RESPONDING VOICE 

TEACHERS1 RECOMMENDATIONS 

On the front of the questionnaires the survey's 

respondents were asked to designate their address, sex and 

place (or places) where they taught voice. Based on this 

data the computer was programmed to tabulate the American 

art-songs most recommended by the male respondents and the 

American art-songs most recommended by the female res-

pondents. Similarly, the computer was programmed to tabulate 

the art-songs most named by each type of voice teacher (high 

school, junior college, college/university, private, church 

or "other"). The computer programming also included compu-

tation of the art-songs most selected by each of the 

geographic regions used in the survey. These computer 

tabulations are delineated in the following discussion. 

Comparisons of the data are made by sex, by teacher type 

and by geographic region. 

The respondents' general comments, opinions and sug-

gestions regarding the teaching of American art-song (from 

the back page of the questionnaire) are also reviewed. The 

remarks are compared, and the similarities and differences 

are noted. 

194 
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A Comparison of the Male and Female 
Respondents 1 Recommendations 

As stated previously, the computer was programmed to 

tabulate the art-songs most recommended by the male survey 

participants as well as the art-songs most recommended by 

the female survey participants. Table V (page 29) shows 

that there were 136 female respondents and 78 male res-

pondents. This is 64 per cent and 36 per cent, respectively, 

of the total respondents. Thus, it can be seen that there 

were considerably more female respondents. Therefore, in 

general, the number of females recommending a song had to 

be somewhat higher in order for the song to be cited among 

the most recommended by female voice teachers. 

Table XXIV (on the next page) displays the thirteen 

American art-songs most selected by the participating male 

voice teachers. As can be seen from the table, the art-

song most preferred for use with beginning voice students 

by the male participants was Duke's "Loveliest of Trees." 

It was cited by over forty male voice teachers. The four 

top ranking art-songs were chosen by over twenty-five 

male respondents. The thirteen American art-songs listed 

on Table XXIV were named by twelve or more male respondents. 

The thirteen America^ art-songs most recommended by 

the survey's female participants were named by nineteen 

or more female voice teachers. These thirteen art-songs are 



196 

TABLE XXIV 

THE AMERICAN ART-SONGS MOST RECOMMENDED 
BY THE MALE RESPONDENTS 

Male 
Teachers 

Art-Soncr Title: Composer: Namina Sona: 

Loveliest of Trees* Duke 41 
Sure on this shining night* Barber 39 
The Daisies* Barber 33 
Do not go, my love* Hageman 29 
Velvet Shoes* Thompson 23 
There is a Lady Sweet and Kind* Dello Joio 18 
Orpheus with his lute* Schuman 18 
Into the Night* Edwards 15 
My days have been so wondrous 

free Hopkinson 15 
When I Have Sung My Songs Charles 14 
Tell Me, Oh Blue, Blue SkyI* Giannini 14 
The Sleep that flits on 

Baby's Eyes* Carpenter 12 
Mv Lady Walks in Loveliness Charles 12 

* Also cited in ten most recommended art-songs (p. 54) 

described in Table XXV (on the next page). Table XXV shows 

that the American art-song most cited for use with beginning 

voice students by the female respondents was Barber's "The 

Daisies." It was named by over sixty female voice teachers. 

The four top ranked art-songs were selected by over thirty-

five female voice teachers^ 

In comparing the art-songs most recommended by the male 

respondents (Table XXIV) with the art-songs most recommended 

by the female respondents (Table XXV) several similarities, 

or points of agreement, can be observed. The most striking 

fact is that a total of eleven art-songs appear in both 
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TABLE XXV 

THE AMERICAN ART-SONGS MOST RECOMMENDED 
BY THE FEMALE RESPONDENTS 

Female 
Teachers 

Art-Song Title: Composer: Naming Song: 

The Daisies* Barber 63 
Sure on this shining night* Barber 55 
Loveliest of Trees* Duke 41 
Velvet Shoes* Thompson 39 
Do not go, my love* Hageman 33 
The Sleep that flits on 

Baby's Eyes* Carpenter 25 
Into the Night* Edwards 25 
Tell Me, Oh Blue, Blue Sky!* Giannini 22 
When I bring to you colour1d 

toys Carpenter 21 
When I Have Sung My Songs Charles 20 
There is a Lady Sweet and Kind* Dello Joio 19 
The Little Shepherd's Song Watts 19 
Orpheus with his lute* Schuman 19 

* Also cited in ten most recommended art-songs (p. 54) 

tables. All but one of the eleven songs are cited in 

the survey's over-all ten most recommended songs. The one 

song not among the ten most recommended which appears in 

both tables is Charles' "When I Have Sung My Songs." In-

terestingly enough, it is the eleventh most recommended 

song over-all, falling just two denotations short of the 

ten most recommended songs. Although not ranked in the 

same order, the three top ranking art-"songs on each table 

are the same. All of these factors show a very high level 

of agreement among the male respondents and the female 

respondents regarding the best songs for use with beginning 

students. 
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A few differences, or points of disagreement, can also 

be observed in this data. Table XXIV (page 196) lists two 

art-songs which do not appear among those most recommended 

by the female respondents. These two songs are Hopkinson's 

"My days have been so wondrous free" and Charles' "My Lady 

Walks in Loveliness." Thus, it could be said that these two 

songs are more highly regarded by the male respondents than 

the female repondents. Similarly, two art-songs are cited 

in Table XXV (page 197) which are not cited among those songs 

most highly recommended by the male respondents. These two 

songs are Carpenter's "When I bring to you colour'd toys" and 

Watts' "The Little Shepherd's Song.11 It could be said that 

these two songs are more highly recommended by the female 

respondents than the male respondents. Another difference 

of opinion exhibited in Tables XXIV and XXV is the viewpoint 

of the females as compared with the viewpoint of the males 

regarding the top ranked art-songs. For the female parti-

cipants the top ranked art-song for use with beginning voice 

students is Barber's "The Daisies." For the male parti-

cipants the top ranked art-song is Duke's "Loveliest of 

Trees." Yet, as stated earlier, both are in the three top 

ranked art-songs on both tables. The fourth most selected 

song by each group is also different. The males preferred 

Hageman's "Do not go, my love," while the females preferred 

Thompson's "Velvet Shoes." 
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To summarize, in comparing the American art-songs most 

recommended by the male respondents with those most recom-

mended by the female respondents a high degree of agreement 

can be observed. Eleven of the thirteen art-songs most 

recommended by the male participants were repeated in the 

female participants' thirteen most recommended art-songs. 

These eleven art-songs were also the eleven songs most 

recommended over-all in the study (see Appendix G). In 

general, the differences between the data in Table XXIV and 

Table XXV were far less than the similarities. However, the 

top ranked art-song for each group was different. The male 

voice teachers preferred Duke's "Loveliest of Trees" the 

most, while the female voice teachers preferred Barber's 

"The Daisies.11 

A Comparison of the Data by Teacher Type 

Another aspect of the study's data is the recommen-

dations made by each teacher type. For this purpose the 

American art-songs most recommended by the private studio 

teachers, by the high school teachers, by the junior college 

teachers, by the college/university teachers, by the church 

teachers and by the teachers who designated "other" (which 

included conservatory, opera company, summer music camp, and 

so forth) were tabulated by the computer into six separate 

listings. As reported in Table V (page 29) the number of 

voice teachers included in each group were as follows: 
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1. Private studio teachers - 122, 2. College/university 

teachers - 120„ 3. Other teachers - 23, 4. Church teachers 

22, 5. High school teachers - 17, and 6. Junior college 

teachers - 12. Thus, the tabulation of the art-songs most 

recommended by the participating private studio teachers 

included the recommendations of 122 voice teachers, while 

the tabulation of the art-songs most recommended by the 

participating junior college teachers included the recom-

mendations of only 12 voice teachers. Thus, it should be 

kept in mind when looking at this facet of the data that 

the recommendations of the private studio teachers and the 

college/university teachers are considerably more broad 

based in comparison to the other teacher type listings. 

It should also be pointed out that the respondents were 

asked to check all categories which applied to them in 

reference to where they taught voice. A number of the 

respondents checked more than one of the possible cate-

gories. Therefore, their recommendations were tabulated 

with each teacher type group in which they were repre-

sented. Thus, one teacher's recommendations may be a 

part of several of the following listings. 

The twelve American art-songs most selected by the 

participating private voice teachers appear in Table XXVI 

(on the next page). Table XXVI shows that the American 

art-song most preferred by the private studio teachers for 



201 

TABLE XXVI 

THE AMERICAN ART-SONGS MOST RECOMMENDED 
BY EACH TYPE OF TEACHER 

Art-Song Title; 

Number of Teachers 
Recommending Song; 

o 
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The Daisies* 
Sure on this shining night* 
Loveliest of Trees* 
Do not go, my love* 
Velvet Shoes* 
Into the Night* 
Tell Me, Oh Blue, Blue Skyi* 
The Sleep that flits on Baby's 

Eyes* 
When I bring to you colour'd toys 
When I Have Sung My Songs 
My days have been so wondrous 

free 
There is a Lady Sweet and Kind* 
The Little Shepherd's Song 
Orpheus with his lute* 

61 
59 
42 
37 
36 
25 
24 

23 
22 
21 

18 
18 

7 
6 
6 
4 
7 
3 
4 

3 > • 

4 

69 
57 
67 
37 
31 
21 
19 

22 
20 

27 
24 • • 

27 

11 
9 
6 
10 
10 
6 
6 

5 
6 

11 

9 
11 

8 
6 
8 

5 
5 

* Also cited in ten most recommended art-songs (p 54) 

use with beginning voice students is Barber's "The Daisies." 

It was chosen by sixty-one private studio teachers. The 

four highest ranking songs were each named by over thirty-

five private voice teachers. All twelve of the songs 

listed in Table XXVI were cited by eighteen or more private 

studio voice teachers. 
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It should be pointed out that the total of the recom-

mendations for each art-song on Table XXVI may not equal 

the total number of recommendations the song received as 

listed in Appendix G. This is due to the fact that Table 

XXVI represents only the highest ranked art-songs for each 

teacher type. An art-song may have been cited by teachers 

of a specific type, but if it was not among the songs most 

recommended for that teacher type its tally does not appear 

in Table XXVI. Similarly, a song appearing in the most 

recommended list for all the teacher types in Table XXVI 

may have a total on the table that exceeds the total recom-

mendations reported in Appendix G. For example, "The 

Daisies" was recommended by a total of 96 teachers (as re-

ported in Appendix G). However, the sum of all of the 

recommendations listed in Table XXVI comes to 160. This is 

due to the fact that a single teacher (as mentioned earlier) 

is included in the tally for every teacher type he rep-

resents. The tally in Appendix G, on the other hand, is 

based on each teacher's recommendations being counted only 

once. 

Table XXVI shows the nine art-song most selected by 

the participating high school teachers. Two songs were most 

preferred by the high school teachers for use with beginning 

voice students. Each received seven recommendations. They 

were Barber's "The Daisies" and Thompson's "Velvet Shoes." 
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Four art-songs were designated by six' or more teachers. 

All of the nine top ranking songs were cited by three or 

more high school teachers. 

The six art-songs most recommended by the survey's 

participants who were teachers on the junior college level 

were each chosen by three or more teachers. The most 

selected songs were Edwards' "Into the Night, 11 Charles' 

"When I Have Sung My Songs" and Watts' "The Little Shepherd's 

Song." Each was named by four teachers. 

Table XXVI (page 201) also designates the art-songs 

most specified by the respondents who were teachers of 

voice at the college or university level. The most recom-

mended art-song by this teacher type was Barber's "The 

Daisies," which was selected by sixty-nine teachers. Two 

other art-songs were chosen by over fifty voice teachers 

in this group. They were Duke's "Loveliest of Trees" 

(named by sixty-seven teachers) and Barber's "Sure on this 

shining night" (named by fifty-seven teachers). A total 

of twelve art-songs are depicted in Table XXVI. All were 

denoted by nineteen or more college/university voice 

teachers. 

The art-songs most recommended by teachers of voice 

at churches are also described in Table XXVI. For this 

teacher type there were a total of ten art-songs selected 

by five or more teachers. The most recommended art-songs 
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by this group of teachers were Barber's "The Daisies" and 

Charles' "When I Have Sung My Songs." Each was cited by 

eleven teachers. A total of four songs were named by ten 

or more church teachers. 

The final teacher type category was entitled "other." 

As mentioned previously this group included teachers who 

taught voice in conservatories, community music schools, 

private music schools, private music productions, opera 

companies, summer music camps, junior high schools and 

army bases. Teachers also checked this category who 

specified themselves as "now retired." For this group 

there were seven art-songs named by five or more teachers. 

As can be seen from Table XXVI (page 201) the song most 

selected by teachers in the "other" category was Barber's 

"Sure on this shining night." It was chosen by eleven 

teachers in the group. Four songs were denoted by eight 

or more teachers from this teacher type group. 

In comparing the data by teacher type, similarities 

of opinion can be observed. Table XXVI depicts a total of 

fifty-six separate tallies for art-songs cited as among 

the most recommended by a specific teacher type. If each 

teacher type had chosen completely different titles, there 

could have been, then, fifty-six different art-songs listed. 

Instead, only fourteen total art-song titles appear in Table 

XXVI. Over-all, this shows a high level of consensus, or 
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agreement, among the various teacher types represented. In 

fact, two art-songs, Barber's "The Daisies" and Duke's 

"Loveliest of Trees," were among the songs most recommended 

by all six teacher types. Four more art-songs were among 

the most cited by five of the six types of teachers. They 

were Barber's "Sure on this shining night," Edwards' "Into 

the Night," Hageman's "Do not go, my love" and Thompson's 

"Velvet Shoes." So, almost half of the titles listed in 

Table XXVI were chosen by five or six of the six teacher 

types depicted. Three additional art-songs were among the 

most recommended for four of the six teacher types. They 

were Carpenter's "The Sleep that flits on Baby's Eyes," 

Carpenter's "When I bring to you colour'd toys" and 

Giannini's "Tell Me, Oh Blue, Blue Skyl" Thus, well over 

half of the art-songs described in the table, specifically 

nine out of the fourteen, were among the most recommended 

by over two-thirds (four or more) of the six teacher types. 

This shows a high level of agreement among the various 

teacher types as to the best American art-songs for use with 

beginning voice students. 

Several differences of opinion can also be observed 

from this facet of the data. The title of the top ranked 

art-song for each teacher type varied somewhat, although 

it should be noted that "The Daisies" was a top ranked song 

for four teacher types. Charles' "When I Have Sung My Songs" 
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was top ranked for two teacher types, junior college and 

church. Four other songs were top ranked for one teacher 

type each. They were Barber's "Sure on this shining night" 

(top ranked for "other"), Thompson's "Velvet Shoes" (one of 

the two top ranked songs by high school teachers), Edwards' 

"Into the Night" (one of the three top ranked songs for 

junior college teachers) and Watts' "The Little Shepherd's 

Song" (one of the three top ranked songs for junior college). 

Because the two largest teacher type groups, private studio 

and college/university, were large and so close in size, the 

differences between them are noteworthy. Although these two 

groups were very close in their tallies for several art-songs 

they were varied in regard to a few. Duke's "Loveliest of 

Trees" received sixty-seven recommendations from the college 

group while it received twenty-five less (or forty-two) from 

the private studio teachers. Charles' "When I Have Sung My 

Songs" received twenty-one recommendations from the private 

studio teachers, but was not among the most recommended by 

college/university teachers, 

with his lute" received twenty 

the college/university teacher 

recommended list of the privat 

In summary, there was a g 

opinion in evidence in the dat 

than there was disagreement. 

Meanwhile, Schuman's "Orpheus 

-seven recommendations from 

s, but was not in the most 

e studio teachers. 

reat deal more agreement of 

a described by teacher type 

As stated earlier, well over 
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half of the American art-songs described in Table XXVI (on 

page 201) were among the most recommended by over two-thirds 

of the six teacher types. Further, no art-song appeared 

among the most recommended listing for only one teacher 

type. All were designated "most recommended" by at least 

two of the teacher categories. In relation to the study as 

a whole, the survey's most recommended art-song, "The Daisies, 11 

was also the most recommended by two-thirds (or four) of the 

six types of teachers represented. In addition, the survey's 

ten most recommended art-songs (page 54) were all among the 

fourteen art-songs ranked as the most recommended by two 

or more types of teachers. This shows agreement in general 

between the opinions of the respondents compiled by teacher 

type and the opinions of the respondents compiled as a whole. 

A Comparison of the Survey Data 
by Geographic Region 

As was mentioned earlier, the computer was also programmed 

to compute the art-songs most selected by the respondents in 

each of the thirteen geographic regions used in the survey. 

As reported in the first chapter these regions were: 1. Cal-

Western Region, 2. Central Region, 3. Eastern Region, 4. 

Great Lakes Region, 5. Mid-Atlantic Region, 6. Mid-South 

Region, 7. New England Region, 8. North Central Region, 9. 

Northwestern Region, 10. Southeastern Region, 11. Southern 

Region, 12. Texoma Region, and 13. West Central Region. 
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A discussion and comparison of the American art-songs most 

recommended by the individual regions follows. 

The first region from which a random sample was drawn 

was the Cal-Western Region. As stated previously this region 

included the states of Arizona, California, Hawaii, Nevada 

and Utah. The total sample size was forty-one, and the total 

number of responding voice teachers was twenty-five. Table 

XXVII (on the next page) lists the American art-songs most 

selected by the respondents from this region. As can be 

seen from Table XXVII the song most selected by the Cal-

Western Region was Barber's "Sure on this shining night." 

There were three art-songs chosen by seven or more teachers. 

A total of eleven art-songs were recommended by three or 

more respondents from this region. 

The second geographic region used in the survey was 

the Central Region. The states in the region were Illinois, 

Iowa, and Missouri. There were thirty-five in the sample 

and seventeen respondents. Table XXVII also displays the 

art-songs most designated by the respondents from this 

region. The art-song most recommended by the participants 

from the Central Region was Barber's "The Daisies," which 

was named by a total of ten teachers. Including "The 

Daisies" there were four art-songs cited by seven or more 

of the region's respondents. A total of nine art-songs 

were recommended by three or more survey participants. 
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THE AMERICAN ART-SONGS MOST RECOMMENDED 
BY EACH GEOGRAPHIC REGION 
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Sure on this shining 
night* 8 8 14 13 9 2 5 7 3 8 4 7 6 

The Daisies* 7 10 15 9 12 3 4 5 4 6 7 10 4 
Loveliest of Trees* 7 7 11 12 10 2 4 5 3 4 6 8 3 
Do not go, my love* 4 6 6 12 6 • • 3 3 • ' • 4 4 11 « • 

The Little 
Shepherd1s Song 4 • • 6 3 • • • • 3 

Miranda 4 
My days have been 

so wondrous free 4 • • 8 • • 5 3 
Orpheus with his lute* 4 4 5 4 5 5 5 
Nancy Hanks 3 • • • • 4 
Velvet Shoes* 3 7 9 10 10 • * • • 3 

# , 6 • • 6 

When I bring to you 
colour1d toys 3 3 • • 5 3 3 • • 

A Minor Bird • • 4 
There is a Lady 

Sweet and Kind* • m 4 • • • • 5 • * • * 4 • • 6 4 • • • * 

Into the Night* m m • • 5 8 4 3 7 • • ' 

When I Have Sung My 
Songs m m • • 5 4 • • 8 3 

The Sleep that flits 
on Baby's Eyes* 7 9 2 

Tell Me, Oh Blue, 
Blue Sky!* 7 5 • • 3 • • • • 3 7 ' m m 

My Lady Walks in 
Loveliness 5 7 m » 

11m Nobody 3 
If I Could Tell You 3 
Music, when soft 

voices die 3 • "m 

Let My Song Fill 
Your Heart 5 • • 

The Grass 3 
* Also cited in ten most recommended art-songs (p. 54) 
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The Eastern Region was the third geographic region used 

in the survey. It included the states of Delaware, New 

Jersey, New York, Pennsylvania and West Virginia. The sample 

size was forty-two. There were twenty-eight respondents. 

The songs most preferred by this region's respondents appear 

in Table XXVII (page 2G9). The art-song most selected by 

the region was Barber's "The Daisies." Nine or more teachers 

recommended the top four songs, while five or more teachers 

recommended each of the ten most named songs for the region. 

The fourth region from which a random sample was taken 

was the Great Lakes Region. This region included the states 

of Indiana, Michigan and Ohio. The total sample size was 

thirty-three. The total number of respondents was twenty-

four. The songs most designated by the participants from 

this region appear in the fourth column on Table XXVII. As 

can be seen from the table the highest ranking art-song for 

the Great Lakes Region was Barber's "Sure on this shining 

night" (cited by thirteen teachers). The four top ranking 

songs for the region were all named by ten or more voice 

teachers. There were a total of twelve art-songs denoted 

by four or more of the survey's participants in the region. 

The fifth geographic region used in the study was the 

Mid-Atlantic Region. The states of Maryland, North Carolina, 

South Carolina, and Virginia, as well as the District of 

Columbia, were in the region. The sample included thirty-one 
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voice teachers. The respondents numbered twenty. The art-

song they chose most was Barber's "The Daisies." It and 

two other art-songs were all selected by ten or more teachers. 

A total of ten art-songs were named by five or more voice 

teachers from this region. 

The Mid-South Region was the sixth region in the 

study. Only two states were in the region, Kentucky and 

Tennessee. The sample was composed of fourteen voice 

teachers. There were four respondents. The song most 

selected by this region was Barber's "The Daisies." As 

seen in Table XXVII (page 209) there were only four art-

songs total named by two or more respondents. 

The seventh region used, the New England Region, was 

comprised of the states of Connecticut, Maine, Massachusetts, 

New Hampshire, Rhode Island and Vermont. Nineteen voice 

teachers were in the sample. There were thirteen respondents. 

The highest ranking art-song for the New England Region was 

Barber's "Sure on this shining night." In this region a 

total of six art-songs were cited by three or more respondents. 

The eighth region from which a random sample was taken 

was the North Central Region. It included the states of 

Minnesota, North Dakota, South Dakota and Wisconsin. The 

sample size was twenty-two, and the respondents numbered 

thirteen. The art-song most preferred by the North Central 

Region was Barber's "Sure on this shining night." As depicted 
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in Table XXVII (page 209) there were a total of six art-songs 

recommended by three or more voice teachers from the North 

Central Region. 

The ninth random sample came from the Northwestern 

Region, which included the states of Alaska, Idaho, Montana, 

Oregon and Washington. This sample was comprised of sixteen 

voice teachers. There were eight respondents. The art-song 

most selected by these respondents was Barber's "The Daisies" 

(cited by four teachers). As seen on Table XXVII there were 

a total of five art-songs denoted by three or more respondents, 

The Southeastern Region, comprised of the states of 

Alabama, Florida and Georgia, was the tenth region in the 

study. The sample for the region was composed of twenty-

two voice teachers. The respondents numbered fifteen. 

Table XXVII shows that the art-song they most preferred was 

Barber's "Sure on this shining night." The top four art-

songs for this region were each cited by six or more teachers. 

A total of eleven art-songs were named by three or more of 

the region's respondents. 

The Southern Region was the eleventh region in the 

study. The states in the region were Arkansas, Louisiana 

and Mississippi. The total sample size was fifteen. There 

were ten respondents. For these respondents the most named 

art-song was Barber's "The Daisies." It and two other songs 

were each denoted by five or more participants. A total of 

nine songs were chosen by three or more of the respondents. 
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The twelfth region from which a random sample was taken 

was the Texoma Region. It included the states of New Mexico, 

Oklahoma and Texas. The sample size was forty-two, and 

the respondents numbered twenty-eight. The art-song most 

recommended by the respondents from the Texoma Region was 

Hageman's "Do not go, my love." As shown in Table XXVII 

(page 209) it was named by eleven voice teachers. For this 

region there were a total of eleven art-songs designated by 

five or more respondents. 

The final region used in the study was the West Central 

Region, comprised of the states of Colorado, Kansas, Nebraska 

and Wyoming. Its sample size was eighteen. There were nine 

respondents. The highest ranking art-song for this region 

was Barber's "Sure on this shining night." Table XXVII shows 

six art-songs denoted by three or more teachers from the 

West Central Region. 

In comparing the data for the thirteen geographic 

regions, several similarities are made evident. The 

three art-songs most recommended in the survey over-all, 

"The Daisies," "Sure on this shining night" and "Loveliest 

of Trees," were each among the most recommended art-songs 

for all thirteen geographic regions. Furthermore, "The 

Daisies" and "Sure on this shining night" were each the top 

ranked art-song for six regions. The two art-songs next 

most recommended over-all in the survey, "Do not go, my 

love" and "Velvet Shoes," were among the most recommended 
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art-songs for ten and eight regions each, respectively. 

The art-song "Orpheus with his lute," another song in the 

study's over-all top ten, was among the most recommended by 

over half (seven of the thirteen) of the regions. Sixteen 

of the twenty-three song titles listed in Table XXVII (or 

about 70 per cent) were cited among the most recommended 

songs for two or more regions. Only seven of the twenty-

three songs (or 30 per cent) were named by one region only. 

Thus, in general, the geographic aspect of the data shows 

a high degree of agreement, or similarity of opinion, over-

all, among the thirteen geographic regions used in the 

survey. 

The most noticeable difference of opinion made evident 

of this data was the Texoma Region's selection of Hageman's 

"Do not go, my love" as the top ranked art-song for the 

region. All of the other twelve regions selected either 

"The Daisies" or "Sure on this shining night" the most. As 

mentioned earlier, there were seven art-songs cited among 

the most recommended by only one region each. This also 

shows some variance of opinion. These seven songs and the 

regions selecting them were: 1. Charles' "Let My Song 

Fill Your Heart" (Texoma Region), 2* Dougherty's "A Minor 

Bird" (Central Region), 3. Firestone's "If I Could Tell You" 

(Southeastern Region), 4. Gold's "Music, when soft voices 

die" (Southern Region), 5. Hageman^s "Miranda" (Cal-Western 
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Region), 6. Persichetti1s "The Grass" (West Central Region), 

and 7. Persichetti1s "I'm Nobody" (Northwestern Region). 

In summary, comparison of the survey data by geographic 

region reveals a high degree of agreement, or similarity of 

opinion, among the thirteen geographic regions regarding 

the best American art-songs for use with beginning voice 

students. It is noteworthy that the five art-songs most 

recommended in the survey over-all (Appendix G) were the 

most denoted in Table XXVII (page 209). Each of the study's 

three most recommended songs over-all were cited among the 

songs most recommended by all thirteen geographic regions. 

All of the survey's ten most recommended art-songs (page 

54) were among the songs listed on Table XXVII, showing 

agreement in general between the respondents1 recommen-

dations defined by individual geographic region and the 

respondents' recommendations as a whole. 

General Comments and Suggestions Regarding 
the Teaching of American Art-Song 

The survey respondents' general comments, opinions and 

suggestions regarding the teaching of American art-song 

(from the back page of the questionnaire) were examined in 

order to observe similarities or differences among them. 

The comments were of several different types. Remarks 

similar in nature were grouped for reporting purposes in 
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the following manner: 

1. Comments in support of teaching American art-song, 

including several that were patriotic in nature (twenty-

seven total remarks), 

2. Comments regarding the type of vocal literature to 

use with beginning voice students, including additional art-

song titles, composers' names and opinions supporting use of 

folk-song (twenty-seven total remarks), 

3. Comments concerned with difficulties or problems 

involved in teaching American art-song (twenty-five total 

remarks), 

4. General comments on teaching beginning voice 

students or on the teaching of voice (seventeen remarks), 

5. Comments expressing concern over the availability 

or cost of music, including the need for new anthologies 

in the area of American art-song (twelve total remarks). 

In the following account the comments within each group are 

quoted in the order they were received (by date). 

Comments in Support of Teaching 
American Art-Song 

There were twenty-seven of the survey1s participating 

voice teachers who made statements in support of teaching 

American art-songs. Several of these comments were also 

patriotic in nature. The respondents' remarks follow: 

I feel that for the beginning student American 
Songs chosen carefully are most important. It gives 
them a sense of their native country's musical 
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achievement and gives them something to relate to. 
The songs chosen must be either "pretty" or "cute" 
usually to hold the attention of the beginning 
student. The "weird" or deeply philosophical should 
be avoided at this level for most students (res-
pondent number 001, Texas). 

I have always used the American Art Song. 
Each student should be given the correct song for 
his benefit. Each voice is different (respondent 
number 004, Oklahoma). 

American art songs can allow the student to 
express him or her self more directly than any other 
concert literature, although I'm becoming more and 
more convinced that some of the better materials 
from Broadway Musicals (especially of the '30's and 
'40's) and American operettas that preceded them are 
related to more directly. American music usually 
has texts and musical sounds that we feel more akin 
to. I'm a great believer that the inspiration of 
the literature can teach very much about vocal 
technique. If the student wants very much to "conquer" 
a song and convey its text and musical message, then 
he often can do it in spite of previous lack of 
ability in the techniques called for (respondent 010, 
Texas). 

American Art Songs, particularly the "22 Songs 
by American Composers," are some of my favorite 
teaching pieces. The students now easily relate 
to them. It helps improve their spoken as well as 
sung diction (respondent number 014, Idaho). 

We are blessed with a wealth of American Song 
and it is exciting to hear the new pieces being 
written every year. When assigning them for study 
I search out pieces with musical integrity, beauty 
(or character) and good vocal line. I tend to give 
beginning voice students material that contains 
flowing lines, texts easy to grasp, ranges not too 
wide and dynamics within their capabilities. The 
music shouldn't be complex. There is time for that 
later. I try to choose songs which will inspire 
good tone and phrasing. 

Singing songs in their native tongue can make 
(especially young) students often more aware of in-
flections within a phrase of both word and syllable. 
Often "opens the door" to expressive singing (res-
spondent number 017, Ohio). 
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1. Have students use standard American pronun-
ciation without regionalisms in the diction. 

2. Pick American Art Songs that are written 
with a flowing legato line to develop the student's 
ability to sing with connection in the voice 
(disjunct vocal lines destroy the vocal mechanism). 

3. Have students research composers. Who are 
they? Living? Compositional style? etc. 

4. Be proud you are an American and perform 
American Art Songs in all your programs and formal 
recitals (respondent number 018, Pennsylvania). 

American art song has been required as part of 
every year's study. This has been enhanced by won-
derful workshops with Sam Adler, Persichetti, Rorem 
and Dello Joio. Find the variety, scope and challenge 
is enormous for all voices (respondent 020, Illinois). 

The teaching of such is essential. Too long 
singers have sung German, French, etc. at the expense 
of their own cultural heritage. If one is an American 
one should be able to interpret American songs with 
greater skill than any other country's songs. I don't 
mean necessarily the languages of other countries 
should be neglected. But just as surely as Wagner is 
a German, for instance, so is Rorem or Copland, or 
Rochberg an American, and we as singers need to be 
able to sing the difference (respondent number 024, 
Minnesota) . 

The American art-song is slowly losing ground in 
America today because of the disinterest in both 
teachers and students alike. I find that if we allow 
the student to dictate what they want to sing because 
it is "on the charts" then we have lost our function 
as teachers of voice - and that is to instill in them 
what beautiful music is all about and that good music 
is a challenge to their voices and minds which must be 
filled with the better things in life. There are so 
many beautiful songs that could and should be kept 
alive and I for one am doing all I can to see to it 
they are. Success to you (respondent number 029, 
Rhode Island). 

I have found the American art-song to be an ex-
cellent medium for class voice groups. It reaches 
all types, i.e. beginning music majors, dance and 
theatre majors (respondent number 038, New York). 

Your project is very good. Please bear in mind 
that these are my choices. There are others, but as 
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far as American songs are concerned these seem the 
most plausible ones for me. 

I am definitely in accord with using American 
art songs, mainly because of identification, and, 
pedagogically, this is important to give the voice 
students purpose. It is good to use them with other 
national art songs but not to the exclusion of the 
American material. What I really mean is, it would 
seem, that a blend of American and non-American songs 
would seem to be a fairly unbiased approach to the 
use of the literature. 

I hope this has been helpful. It is always en-
joyable to be a part of such a noble endeavor. I 
wish you well in your most worthwhile project (res-
pondent number 049, Georgia). 

Start earlyI Don't be afraid of "dissonances," 
unusual harmonies, etc. It is all a part of beautiful 
effects, emotional departures, rhythmic and percussive 
ideas (respondent number 062, Nebraska). 

There are many very fine songs, Rorem, Diamond, 
Ives. Some are difficult to accompany but not hard 
to sell the student (as they once were). Good practice 
to work up a program. 

We need to do more American songs. In some ways 
the German lied, French and others are needed for 
beauty and style (respondent number 066, California). 

American art song is marvelous and musically 
intrigues the serious student. We as teachers keep 
trying to instill the love of this music in all our 
students. Good luck with your project (respondent 
number 067, Florida). 

The importance of the poetry and English language 
should be stressed (respondent number 069, North 
Carolina). 

It is most important that students should be 
learning from the very beginning how to sing pure 
vowel sounds in a language whose spoken form contains 
no pure vowels (respondent number 075, Indiana). 

Students must learn proper diction in their 
native language (I like the Uris book, To Sing in 
English) as well as history and style of American 
art songs. 

A very interesting project (respondent number 
077, Kansas). 

Should be stressed more (respondent number 101, 
California). 
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American art-song literature provides oppor-
tunities not only to learn the material for programming 
but also for voice teacher-student communication in the 
learning or correct voice techniques. Without any 
language barrier (assuming both speak English) the 
learning process can remain unencumbered with concern 
for a foreign diction. They provide opportunities 
for easy comparison to the clarity and purity of 
Italian vowels. 

The use of American art-song can allow voice 
students to develop in correct voice production, 
to develop repertoire, and to grow musically both 
vocally and in stage projection (respondent number 
113, Texas). 

Would love to have many more good, usable American 
art songs - am anxious to see the results of your 
study (respondent number 129, Kentucky). 

1. Stronger requirements should be proposed for 
the inclusion of more recitals of American music for 
voice majors in college. 

2. A rethinking of vocal music repertory lists, 
especially with high school level lists in MENC state 
and area vocal competitions, relating to American songs. 
Too often the songs are far too difficult for the 
proposed level of singers. The American songs included 
should be freshened up with new vocal repertory. 

3. Teaching American Art Songs is a very valid 
method of presenting the familiar and often the best 
of vocal literature. It is very important to teach 
proper phonetics - vowel placement/focus - purity of 
vowels, etc., with this familiar language (respondent 
number 132, Ohio). 

I feel strongly that American voice teachers are 
the best in the world and that we should be dedicated 
to using the music of the composers of our culture. I 
personally need to look further to locate literature 
to suit all uses and needs for the beginning student 
(respondent number 144, Michigan). 

We ought to explore more of this literature -
There is a wealth of learning inherent in much 
(respondent number 151, New Jersey). 

Teaching American art-song is a must. I feel we 
need to spend more time with our students cultivating 
the American literature than with everyone else's. 
Our language is usually more difficult and thus more 
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demanding for both teacher and singer (respondent 
number 154, Ohio). 

For the past few years I have been on a campaign 
to help my students become more aware of the scope and 
quality available in the American Art Song repertoire. 
In my university teaching I tried to make sure that 
each student learned at least one song by an American 
composer per semester. I tried to help students plan 
a group of American songs in their senior recitals, 
avoiding works such as Barber's "Hermit Songs," which 
they already knew. We must know and appreciate Barber, 
Ives, Rorem, etc., but also realize the richness 
available to us by other composers - Finney, Floyd, 
Rochberg, Siegmeister, Pasatieri, Griffes, Perera, 
Bacon - to name a random few. Copland really should 
be included. 

In trying to overcome the difficulties in diction 
caused by regional dialects, I have found "stage speech," 
speaking the texts on the breath in a "Shakespearian" 
manner to be of some help. A free and pleasant-sounding 
production must be found for all vowels without modi-
fying the flatter vowels to the point of sounding 
affected. With some regional dialects, diction is 
perhaps the largest technical problem (respondent number 
172, Washington). 

I do use American art song with beginners as well 
as advanced students. I use those I have listed and 
many more. I do not try to use them for beginning 
production techniques. American art songs are con-
sistently more difficult to sing than much literature 
of European origin. I use American art songs for 
purposes of emotional motivation, diction, control of 
dynamics, interpretation, ensemble work with piano, etc. 
(respondent number 186, Texas). 

Many beginning adult students balk at foreign 
language songs. Our American art-songs are fantastic 
teaching pieces for these students (respondent number 
206, Georgia). 

The preceding comments show strong support for the 

teaching of American art-song by the respondents quoted. 

Several felt American art-song should be stressed more by 

teachers of singing in general. A number of respondents 

thought the American songs should be chosen carefully and 
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with the individual student's needs and capabilites in 

mind. However, the over-all similarity among all of the 

above remarks is that American art-songs should be used 

with beginning as well as advanced voice students and that 

working on American songs gives students something they 

can relate to easily as well as a sense of their native 

country's musical accomplishments. 

Comments on the Type of Vocal Literature to 
Use with Beginning Voice Students 

There were also a number of similar comments regarding 

the type of vocal literature to use with beginning voice 

students. Some of these remarks included additional art-

song titles, composers' names or opinions supporting use 

of folk-song with beginning voice students. The statements 

made by these respondents were the following: 

What I have listed are some of the most useful 
songs I have assigned in the last few years. I would 
also like to mention some groups or types I often use 
with beginning students: 

Dougherty - Sea Chanties 
Niles - Folk Song types 
Burleigh/Dawson, Bonds, etc. - Negro 

Spirituals 
Deems Taylor - Traditional Airs, Opus 15 
Copland - Old American Songs (respondent 

number 001, Texas). 

Some songs in English do not indicate the nation-
ality of the composer. Here are some songs I would 
like to have put on the list, did I know for certain 
the composers were American: Sea Fever (Mark Andrews) -
Schirmer; My Love Rode By (Mary Calbreath) - Ditson; 
The Rose (Joseph Clokey) - Ditson; The Wind Speaks 
(George Grant-Schaefer, Canadian born but educated 
and worked in U.S.) - Ditson; The Guitar Player (Charles 
Bennett) - R.D. Row; etc. There are many songs by Ives 
that can be useful to beginning singers if they already 
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have a lot of basic musicianship (respondent number 010, 
Texas). 

As you are well aware songs are chosen with parti-
cular students in mind. Thus this list could not be 
used by one student. It just seems that I use these 
songs often in studio work (respondent number 022, 
California). 

Other than those I've mentioned - I use the songs 
of Argento, Nordoff, Hageman (respondent number 023, 
Minnesota). 

I also use the songs of the Moravians (respondent 
number 024, Minnesota). 

Other selections which I find effective for beginners 

are: Healy Willan's arrangements of Songs of the 
British Isles, 

Roger QuiIter's arrangements of The Arnold 
Book of Songs, 

and Quilter's Shakespeare Settings, especially 
"How Should I Your True Love Know?" (res-

pondent number 025, Nevada). 

All of the Niles songs are wonderful especially 
for the high school student. They seem to really enjoy 
learning them and being able to perform them. The 
same with Stephen Foster (it's time he took his proper 
place on top of American music). He gave us a legacy 
of simple, beautiful songs (respondent 029, Rhode Island) 

A thorough understanding of the text; clear diction; 
a regard for musical sound; legato style where indi-
cated; a good control of dynamics; accuracy in 
intonation and musicianship. 

Choose material according to abilities, avoid too 
ambitious material - but to encourage growth in range 
and general skill in interpretation (respondent number 
036, California). 

I also use many folk song arrangements by American 
composers: Dougherty, Niles, Boatner, Johnson, etc. 
(respondent number 037, Maryland). 

I like Copland's arrangements of American Folk-
songs - especially a fun song like "I Got Me a Cat," 
but you asked for "art" songs (respondent number 041, 
Texas). 
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I didn't include Copland's settings of Old American 
Songs - I didn't know if they were considered outside 
your definition of art song. I use them quite a lot 
in teaching (respondent number 053, New Jersey). 

Difficult to choose as I do enjoy D u k e ' s songs. 
Also Dougherty and Dello Joio (respondent number 054, 
Rhode Island). 

I generally use this type of song with my secon-
dary students. I especially like Rowley's Three 
Mystical Songs for young light females or those that 
are afraid of their upper register though the last 
song is a bit much for them. I do include songs by 
American composers in all junior and senior recital 
programs; Barab, Rorem, Barber, Ives, Hartley, Warren 
Benson, Argento, etc. Perhaps my leaning is more 
toward the esoteric or seldom performed works feeling 
that the students will search out the more familiar 
repertoire as they need to learn of it. My general 
comment on the use of American art-song would apply 
to my feelings on the choice of any other music; it 
must fit the voice, it must be of quality, the poetry 
must be of quality, and the student should enjoy per-
forming and working on the material. Good luck on 
your project (respondent number 090, Ohio). 

We need to expand our repertoire outward from our 
"standard" list. There are many excellent teaching 
pieces within this period of literature which we tend 
to overlook because of the accessibility of our 
"standard" repertoire. I, myself, use the studio to 
learn new literature as a class situation. I also will 
not assign duplicate literature which helps to expand 
the studio's literature learning process. Don't teach 
"familiar" songs which are too difficult to young 
students because of their popularity. 

I found it difficult to select just 10 songs; there 
probably are 30-40 other selections just as good, I did 
try to cover what I might consider the 10 best composers 
for this type of list. 

This is an excellent study, well-designed and badly 
needed - Hopefully, we will all benefit in terms of 
literature expansion and reasoning for particular song 
selections in pedagogical terms (respondent number 103, 
Louisiana). 

I find that the most important aspect of choosing 
literature for the beginning voice student to be that 
of choosing literature which has an immediate appeal 
melodically to the student. Most beginning students 
have had little exposure to music which explores more 
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than conventional harmonic structure and I feel the 
teacher has to be careful in introducing contemporary 
literature so as to foster an interest rather than to 
turn the student off by giving him a quote "weird song." 
I feel the text has to be appealing to the student also -
he or she must be able to empathize with and be able to 
relate to the text and this presents a challenge in 
helping the student to understand the poetry today. I 
feel this is not stressed as much in their English back-
grounds as it once was (respondent number 108, Utah). 

The use of American art-song provides the oppor-
tunity to sing in English. German, French and Italian 
art-song literature are - beyond discussion - unat-
tainable for full intuitive beauty except in the 
language in which written: An Italian song sung in that 
language, a French song in the French, a German lied 
in German (respondent number 113, Texas). 

I believe quality art songs should be taught from 
the beginning!! Therefore the student never outgrows 
use of them in fine program building. 

I am very interested in your survey. You may be 
interested in my next choices: 

A Nun Takes the Veil - Barber 
Cycle - I Hate Music - Bernstein 
I'm Nobody - Persichetti 
The Lordly Hudson - Rorem 
Spring and Fall - Rorem 
Spring - Rorem 

Some students simply are not musically or vocally ready 
to perform these as quickly (respondent number 127, 
Missouri). 

I would not want to admit how many "beginners" I 
have taught, but I have not yet found any two students 
who were alike, so it is difficult to say which ten 
songs work. I do, of course, repeat some literature -
but very seldom., What has worked for one student does 
not necessarily work for another (respondent number 
143, Illinois) . 

I do not teach American art songs to the exclusion 
of the British, but try to use songs from both countries 
to acquaint students with English and American poetry, 
of which most of them are woefully lacking (respondent 
number 159, Ohio). 

I'm a bit short on knowing from experience what 
works for high school students, since I haven't taught 
many high school students until this year. In listing 
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ten songs, I have tried to avoid listing a composer 
more than once in order to include a wider spectrum. 

My selections seem to neglect agility and scales. 
Most of the American repertoire I use in these cate-
gories, such as the 3 coloratura songs of Pasatieri 
and works of Duke and Rorem are much too difficult 
for a beginner (respondent number 172, Washington). 

The ten songs listed happened to be the first that 
came to mind. I use as many of the available collections 
as possible. Performed at last night's workshop (after 
I'd written the list) were: 

How Do I Love Thee - Dello Joio 
Music I Heard With You - Hageman 
Orpheus with his lute - Schuman 
When I was One and Twenty - Gibbs 
Miranda - Hageman 
Slumber Song - Carpenter 
Stopping by Woods on a Snowy Evening - La 

Montaine 
From My Window - Kendrick 
Three Love Songs - I Will Sing the Song, 

The Door that I Would Open, The Love 
I Hold - Julia Smith 

The Tulip Tree - Rorem (respondent number 179, 
California). 

Select songs to interest young singer - both for 
melodic beauty and poem. Songs which are easy to in-
terpret and a poem with natural, easy diction. Let 
the student discover the "Joy of Singing" - the delight 
of "Interpretation" - Songs which are simple rhythmi-
cally and which have flowing lines - Wait until the ear 
and musicianship are ready for the difficult intervals 
and harmonies. Many appropriate songs from musicals 
and operettas - Bernstein's Mass - some from Douglas 
Moore and Menotti, etc. (respondent number 183, Arizona). 

As a teacher in a rural setting with relatively 
little high culture exposure, I also find it useful 
to use many of our folk songs - as arranged by Copland 
or Van Christy - especially with the high school age. 
They seem to relax sooner and can work on breathing 
and diction without worrying about the music being 
too complicated (respondent number 188, Delaware). 

For the beginning "classical" student, I use 
early Italian art songs for technique and musicianship 
because the language facilitates both areas of learning. 
I also use American songs (art songs and musical stage 
songs) for the beginning student to teach technique 
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analysis. Being able to quickly tell a student Why 
a particular phrase is artistically and technically 
good, or why an interval or phrase presents problems 
and how to technically solve them, motivates my 
students to work independently and to be a little 
more discerning with song selections (respondent 
number 200, Minnesota). 

As a rule I do not use songs in English at first. 
I find that using Italian eliminates the problem of 
dealing with faulty speech habits - one can concentrate 
on purifying the basic vowels. When teaching beginners 
American Art Songs I use the ones that develop sensi-
tivity toward resonance and phrase lines and 
interpretations. It is my opinion that an even scale, 
free diction and a beautiful phrase line are the mpst 
important things for a beginner to acquire (respondent 
number 202, Washington). 

I use Italian, French, German and English songs 
in my teaching. Because I am relatively new at it, I 
have not had the opportunity to explore the American 
art song repertoire and I would most benefit from your 
study (respondent number 212, Massachusetts). 

I use many early Italian songs for beginning 
singers - then go on to French, German - Vol. 23 Music 
for Millions, 50 Art Songs - Schirmer. For advanced 
singers I use all the standard repertoire appropriate 
to the voice and level of proficiency (respondent 
213, California). 

A number of additional titles and composers were c|.ted 

by the respondents who made comments on the type of vocal 

literature they felt was appropriate for use with beginning 

voice students. In addition to using American art-songs, 

a number of teachers made remarks that they also used folk-

song settings, British art-songs and Italian art-songs 

with their beginning students. A couple of teachers said 

they also used French and German songs. Concern was 

expressed in a similar fashion by various voice teachers 

that the vocal literature used with beginners should be: 
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simple, beautiful, appealing melodically, with flowing lines, 

of high quality musically, and, in the case of art-song, 

based on quality poetry. A number of teachers agreed that 

both the music and the text must interest or appeal to the 

beginning student, yet not be too complicated musically. 

Comments Concerned with Difficulties Involved 
in Teaching American Art-Song 

Twenty-five survey respondents made comments concerned 

with difficulties of problems involved in teaching American 

art-song. The remarks of these voice teachers were: 

The difficulty I have found is that students 
are given songs too hard or advanced for their vocal 
technique (respondent number 004, Oklahoma). 

Often the American Art Song creates more problems 
than it helps in the beginning student. The beginner 
has enough problems with breath control and support 
without the added problem of an often disjointed vocal 
line. I try to build a foundation with Italian art 
songs first and add the American art song as technique 
and proficiency warrants (respondent number 008, 
Louisiana). 

This type of questionnaire is difficult for me 
to answer because the large percentage of my students 
want, or come from, the music-comedy stage. I also 
have many young broken voices, caused by current rock 
'n roll "standards (!)," who must spend months just 
mending - so very few students (of mine) wish, or plan, 
a concert career. Therefore, learning songs of this 
type have little future with my students. 

Those I do use in the studio - Rorem, Sacco, W. 
Schuman, Barber, Dello Joio, Duke, Bernstein, Copland. 

Teaching the American art-song is rather difficult, 
for the possibility of singing them, outside the school 
program is very small indeed. We try and encourage 
their use, but the field is so limited, it saddens me. 
However, I use them whenever I can. With my situation 
I must use, with beginners, early Italian songs (me-
lodic line, simple form), Handel (voice correction and 
building) and very basic classic music (for under-
standing) (respondent number 019, California). 
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I find it difficult to interest students in 
singing American art songs, therefore much literature 
is slighted in favor of classics (respondent number 
028, Kansas). 

I do not use very many American art songs with 
my younger students, because I feel that much more 
technique can be taught in the early stages through 
use of Early Italian (respondent number 047, Missouri). 

Although I use some songs from the NATS list with 
beginners, I find many of them too difficult for a true 
beginner in the 1st or 2nd year. I chose not to list 
any of those; all my suggestions are different so that 
you can expand your list. One of the great difficulties 
of teaching American art song to a beginner lies in the 
fact that the accompaniment seldom is supportive to the 
melody. The beginning singer frequently has not deve-
loped the ability to sing independently and is more 
comfortable with Italian or German art songs, which are 
both melodically and harmonically traditional (res-
pondent number 06 7, Florida). 

Generally considered, the fine songs of Barber, 
Duke, Hageman, Giannini, Rorem and others are too 
demanding to be well sung by - or beneficial to - be-
ginning students. One of the most disturbing things 
I hear is a song like "A Nun takes the veil" or "Sure 
on this shining night" sung allegro moderato with 
absolutely no sense of the meaning of the text or of 
its musical realization (respondent number 068, Texas). 

I find it very difficult to find worthwhile 
English language songs, i.e. good poetry (or words), 
good vocal line, and good form. The NATS repertoire 
list includes some very difficult songs - as far as 
I am concerned (respondent number 078, Alabama). 

Your request for information about the uses of 
American art song in my teaching has made me acutely 
aware that I seldom, if ever, use any. I tend to use 
the Elizabethan Song Book, edited by Noah Greenberg, 
and Songs My True Love Sings, a book of old lovely 
folk songs from England and America. This is perhps 
due to my own strong committment to European art song. 
I have not studied or performed a great deal of con-
temporary music. I have, however, performed Barber 
and Copland and Hindemith and Bernstein as well as 
many contemporary choral composers in my work with the 
Camerata Chorus of Washington. I have heard music of 
Argento, Chanler, Rorem, Stravinsky, Duke and Ives 
which I find intriguing and very challenging. This 
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year I am studying with Phyliss Bryn-Julson who is a 
noted contemporary singer, and I expect to be singing 
the Berg Seven Early Songs and Duke songs as well. 
But for students I have made little use of contemporary 
material. I think this is a failing on my part and look 
forward to the completion of your study. It will cer-
tainly be a great help to me in widening my students1 

horizons as well as my own. 
Many thanks for your letter. It gives me pause 

and I look forward to its results (respondent number 
084, Maryland). 

Since the bulk of my teaching at least at present 
is more concerned with Lieder and Arias (for the 
auditions) I seem to be teaching American art song less 
and less. Frankly there are fewer opportunities for 
using these materials. 

But since I have been teaching steadily since 1930 
I have in the past used practically all the songs on 
the NATS list many, many, times. I deplore the fact that 
the art song recital is almost a thing of the past (res-
pondent number 094, California). 

I always start beginners on the Italian anthology 
because I feel that is the best way of developing a 
voice. 

For songs in English I use folk songs, Haydn, 
Purcell, Britten. 

Many of the songs on your list fall into the 
ballad type popular in the early part of this century, 
or before the last war. A type I very much try to 
avoid. But I love the Barber songs, Dello Joio, Rorem, 
Pinkham,,Thompson, MacDowell, Watts, and Duke, Any songs 
with a line are suitable for beginners (respondent number 
102, Maryland). 

Too much is of the same style, phrasing, key, meter, 
etc. I find myself getting bored teaching it - what 
does the student feel singing it. We need to create and 
feed their appetite for diversity of style, texture, 
and variety of expression. The most valuable quality of 
a voice student is his/her joy in singing, and we as 
teachers must assure that the singing is done as 
correctly as possible (respondent number 105, North 
Dakota). 

I do not teach a great deal of American art song 
since I find the American songs to be musically less 
satisfying than their European counterparts. However, 
I do teach American Art Song and would like to expand 
the repertory I now use. I am interested in your com-
pilation and would appreciate knowing the results of 
your study (respondent number 117, Oklahoma). 
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I'm sorry I can't be more helpful to you. I 
teach a great many theater majors and often use other 
music than art song (respondent number 119, Michigan). 

American art songs in general tend to be too dif-
ficult (tonally, rhythmically, range, etc.) for 
beginning students. I use some sacred art songs and 
many British songs for pieces in English (respondent 
number 129, Kentucky). 

Most of the American art-songs are unfortunately 
poor in quality. These are the only ones I use from 
the list. Please let me know the results (respondent 
number 134, Georgia). 

I tend to use Britten, Vaughan Williams, Purcell, 
etc. more than American composers. Most of my students 
have already had some voice-lesson experience. Very 
few are real "beginners" (respondent number 136, South 
Carolina). 

I think that to do justice to the American art 
song as a form, it belongs in the sophomore and up 
level. This is probably heresyy but it worked for me 
as a student and for my own students. We have an in-
ordinate problem with spoken diction which transfers to 
singing. I can work on speech with the beginner while 
instilling vocal concepts (respondent number 137, Texas). 

The language is not easy. Most songs introduce 
rhythmic and tonal ambiguity so I delay English, con-
temporary, and use early English (respondent number 
169, Pennsylvania). 

One of my main concerns is for the quality of the 
literature and its ability to be used for the development 
of musicianship as well as technique. I have a tendency 
to choose songs which will develop a musical line and in-
terpretive sensitivity as well as a basic technique 
through musical lines which are not too difficult 
intonation-wise or rhythmically, thereby allowing the 
student to concentrate on tone production, phrasing 
and musical sensitivity (respondent number 173, 
Michigan). 

I seldom teach beginners: my students are all 
post-degree or professional singers; but when I do use 
American art-songs it's for programming purposes and 
not pedagogical. I feel that it is much easier to 
work on technique if I stick to the Italian or bel 
canto repertoire (respondent number 184, Ohio). 
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A good portion of a beginning student's time has 
to be spent in Italian classical literature. From that, 
the pupil must learn pure vowels - then approach an 
American song from a pure vowel concept and proceed 
cautiously so as not to lose pure vowels to anticipated 
diphthongs and consonants. American songs are not the 
first choice in my literature selection when it comes 
to a beginning student, because of preconceived diction 
problems and the numerous diphthongs involved (res-
pondent number 185, Tennessee). 

So much of this is really not applicable to me: 
if and when I take on Freshmen at the conservatory, 
they already will have had voice lessons and, hence, 
are not beginners. Furthermore, I begin all my 
students with the 17th and 18th century anthologies 
of Italian songs and arias. The more advanced students 
"pass out" of this category early on. The younger, 
less sophisticated, less trained singers dwell on the 
Italian repertoire for about a year, with English lute 
songs, and the French Bergerettes creeping in gradually. 
As for American songs — well, I almost never give them 
to beginners, and many of those I've checked are really 
not for beginners, except for those who are unusually 
sophisticated musically and/or prodigal vocally (res-
pondent number 191, Massachusetts). 

It is not my tendency to choose particular American 
songs to teach specific techniques. Rather chosen to 
fit the voice and personality and interest and ability 
of an individual student. I use the early Italian if 
possible plus Mozart songs, not arias. Also old English. 
Many American songs are not my choice for beginners. 
Although there are many American composers whose songs 
are lovely, the greater percentage are not for beginners. 
I still prefer to teach basic techniques before given 
most American songs (respondent number 199, Utah). 

Diction is usually a problem. It is often dif-
ficult to understand Americans in their own language. 
We tend to become "lazy" and "sloppy" - with consonants 
and careless about vowel production. I do feel that a 
teacher can "over-stress" enunciation (respondent 
number 203, Pennsylvania). 

The preceding comments are similar in nature in that 

all express difficulties or problems found by the respondents 

in regard to teaching American art-song. These problems 

include: music that is too difficult for the student level, 
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"disjointed vocal line," unsupportive accompaniment, and 

diction difficulties created by the English language. A few 

teachers stated that they found it difficult to interest 

students in singing American art-song. Several expressed 

concern over the lack of opportunity for use of the American 

art-song and diminishing interest in the art-song recital. 

Several stated that they preferred to use early Italian 

song with beginner, adding American art-songs to the 

student's repertoire later. Others favored British art-

song, old English song, and folk-song over American art-song. 

Several respondents stated that they would like to expand 

their own knowledge of American art-songs suitable for use 

with voice students, thereby enabling themselves to use 

American art-songs more with their own students. As stated 

previously there were twenty-five total remarks which dealt 

with various difficulties involved in the teaching of 

American art-song. 

General Comments on Teaching 
Beginning Voice Students 

There were seventeen general comments of a similar 

nature regarding teaching beginning voice students or 

regarding the teaching of voice. Most of these remarks 

dealt broadly or indirectly with teaching American art-

song. Several were concerned with various aspects of 

teaching voice in general. The comments were: 

The voice should be trained for use by the 
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person and not for the publicity of the teacher 
(respondent number 004, Oklahoma). 

Beginning students should learn to breathe 
properly, to let the "line" ride on the breath -
good vowels - support - etc. (respondent number 
005, Mississippi). 

I place as much emphasis on one's all body 
exercise as I do breathing exercises, etc. Plus 
encouraging students to sing with a choir (church 
and community as well as school) (respondent number 
015, Oregon). 

Teaching American song literature should present 
no "special problems" because of the vowel sound and 
diphthongs of the English language. Finding the most 
compatible and suitable literature for young voices 
alleviates many problems and allows the teacher to 
concentrate on building technique and performance 
confidence (respondent number 025, Nevada). 

We must improve the quality of American vocal 
diction in art songs. Because of the Bel Canto back-
ground of the Italian vowels our students do not at 
times translate these into English. The fault lies 
with the fact that Americans feel they should sing 
as they speak, which is a fallacy. It cannot be done. 
The fact of showing the importance of phonetics as 
appearing in the mouth cavity causes our students to 
form their singing vowels there and this causes 
squeezed, tight, shrill singing because not enough 
of the head quality is introduced. The vowels and 
words of both the Italian and English especially on 
the upper middle and high must be further back in the 
pharynx than the illustrations seem to show. 

I therefore from the very start use American words, 
based on the pure vowel position (no diphthong or triph-
thong) , and have them acquire a Bel Canto style im-
mediately rather than through the Italian language as 
such and then as is usually taught English comes later. 
My musical theatre people do not belt. They sing 
beautifully in English and are engaged very often 
because they can sing English (respondent number 027, 
Massachusetts). 

I would think that there is little about the 
teaching of American art songs that is peculiar to 
that category. The same general principles apply 
which would guide the teaching of songs in any 
category (respondent number 050, New York). 



235 

You will notice that I have not checked many of 
the pedigogical categories. I prefer to have the 
student well-schooled in the following: 

- breath and breath control, sustained tone 
- vocal line, up and down, soft and loud on any 

vowel, 
and I will then assign a song within that student's 
capabilities. These will start with simple songs 
always keeping the vocal techniques ahead of the 
song's requirements at any given level. The technique 
should be so well-developed that when a song is given, 
the student can then give all his time to interpreting 
and communicating the verbal and musical message (res-
pondent number 058, New York). 

I find that one, in most instances, must treat 
the teaching of singing in the English language as if 
it were a foreign language - going back to instruction 
in the basics of pure vowel formation and emphatic 
consonant articulation. If the accent or dialect is 
allowed to influence the singing of English as it is 
the speaking thereof, one's cause is lost before he 
begins, in teaching the average student, or even the 
excellent one, pure and distinct communication of the 
texts within the melodic vocal line (respondent number 
087, Texas). 

The student must feel comfortable with the text. 
As in choosing any repertoire, it must encourage 
healthy singing, good vocal line and stage presence. 
As the student progresses, difficulty is more important. 
It is imperative that the students begin singing things 
which are comfortable so we can work on fine details. 
As they advance, they learn to look for these details 
and our job becomes one of teaching technique instead 
of coaching songs - as is all-too-often the case (res-
pondent number 089, Louisiana). 

My experience of teaching voice is limited to high 
school age level. I must say, though, my years in 
elementary vocal music leave me with a dissatisfaction 
with public school music. So very many young people 
cannot match tones, are in-articulate and need so very 
badly the satisfying experiences that musical, espe-
cially vocal, expression can give them (respondent 
number 105, North Dakota). 

I think no set standards can be made - depends on 
student's response and teacher's ability with students 
(respondent number 128, Virginia). 
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It is important to help the student use stan-
dardized, good, American speech, rather than to 
encourage individual regionalisms in speech. Ending 
d's and t's, p's and v's need attention for clarity. 
On the whole, I see little difference in teaching 
American art-song and other songs, except in some 
instances of songs with dialects. Getting to the 
musical meaning of the composer, showing the student 
how to accomplish this, is the goal I set for myself in 
teaching (respondent number 131, District of Columbia). 

As for teaching, my only comment would be that 
it depends upon the ability and expertise of the 
individual teacher (respondent number 168, Texas). 

The student usually makes the choice and has to 
like the music suited to his or her range, temperament, 
challenge, etc. (respondent number 192, California). 

All of these lend themselves well to "spontahiety" 
in singing which is, I believe, what one works on first 
before procedding to advanced techniques - involving 
extreme dynamics, etc. (respondent number 195, Alabama). 

I find the categories you have listed not entirely 
applicable. The student level does not depend on age 
or year in school, it depends on the technical devel-
opment of the individual instrument. Every piece is 
used to improve most of the area you have listed in 
the last category and some are inseparable such as 
resonance, register, and tone quality/placement (res-
pondent number 197, Oregon). 

All of the general comments were concerned with the 

teaching of voice more than the teaching of American art-

song. These teachers stressed the importance of proper 

breathing, good, clear vowels, good diction in general, 

control of the vocal line, and regard for the individual's 

capabilities on the part of the voice teacher. Several 

stated they saw no special problems peculiar to teaching 

American art-song, rather, the same general principles 

aPPly to all good singing. Several also noted that the 

interests of the student is an important aspect to consider. 
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Generally speaking, then, all of the foregoing comments 

stressed good singing, whether using American art-song or 

other vocal literature. 

Comments Expressing Concern over the 
Availability of Music 

There were a total of twelve comments expressing 

concern over the availability or cost of music, including 

the need for new anthologies in the area of American art-

song . The commentary of the voice teachers stating such 

concerns follows: 

I consider the songs of Ernest Charles excellent 
teaching material. They are immediately accessible, 
lyric, romantic, and usually involve a nice climactic 
"high" note. Unfortunately, so many of his songs 
are out of print (respondent number 001, Texas). 

We need a new anthology. Inclusion of good folk 
material would be helpful (respondent number 003, Ohio), 

Prices are too high. 
Without free samples, the teacher must stab in 

the dark when ordering by mail. This prevents new 
works from being heard. After one has been bitten by 
a bummer, he tends to return to "Caro Mio Ben." 
Please, I have 76 bummers, unusable. And those prices • 
ouch. 

Most "music" stores will stock only "52 Sacred 
Songs" and one or two others they are sure to sell, 
along with their guitars, organs, and drum sets. 

Good luck (respondent number 009, Indiana). 

All of my song choices were made based on avail-
ability in collections. Most of these songs are out 
of print or are difficult to obtain. You need to 
include composers such as: Ives, Diamond, Bacon, 
Bowles, and many others who are more or less "com-
temporary." 

I feel the N.A.T.S. research done by Roger Scanlan 
into new literature needs to be considered in the 
planning of an updated list of songs (respondent number 
039, Illinois). 
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I would like to see more collections of American 
songs published with various composers contributions, 
some historical analysis, and specification of level 
and intent in regard to studio or class voice study 
(respondent number 063, Illinois). 

I would like to see American composers write some 
new good religious art songs; some that could be used 
in a church service (not just arrangements or rewording 
of old songs) (respondent number 073, Indiana). 

It is so difficult to assemble a proper collection, 
as valuable songs are allowed to go out of print. Those 
collections most readily available contain a great deal 
of worthless and dated songs, i.e., R.D. Row, "The Young 
Singer," Soprano, Lehmann, "The Cuckoo," etc. 

"20th Century Art Songs," G. Schirmer #2716, tries 
to include songs for too many voice types and much 
dross in the collection. Approximately 15 of 27 songs 
prove useful. 

For above reason I do not teach as much American 
literature as I should (respondent number 130, Virginia). 

1. There are problems because of a lack of adequate 
keys for a variety of voices. Too many medium range 
volumes. 

2. Often, there are not enough songs of quality in 
any one volume. 

3. Why not have a listing of songs that are used 
for particular technical reasons, available to inter-
ested teachers/singers. 

4. It would be most interesting if there was a 
"Music of the Month Club." New music could be inspected, 
purchased, returned, or rejected and not ordered for 
that particular month (respondent number 132, Ohio). 

It would probably be good to have another good 
general collection of American song, perhaps approached 
historically with several from each period (respondent 
number 152, Pennsylvania). 

My purpose in responding is not to recommend new 
songs of this nature for it has not come to my attention 
that art songs of a genuine fine arts calibre have 
emerged out of this gross milieu of overwhelming pop 
art performance and promotion. 

What I would like to do is to list some American 
art songs which can be employed with beginning students 
that I have found interests and inspires them, though 
most are out of print or our dealers today no longer 
stock them or will even order them. Maybe if enough 
of us show interest in them they will be;reissued and/or 
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publishers will again include them in the lists of 
available materials sent to the dealership (respondent 
number 162, North Carolina). 

I like Van Christy's Foundations in Singing very 
much as a beginning book. Songs are of good quality 
musically, more so than other collections which often 
have rather hackneyed, dated material. 

However most collections don't include enough up-
tempo songs. Something like "Joshua at the Battle of 
Jericho" is awfully good for getting the feeling of 
exuberance that so many beginners lack. They often 
have no idea how much energy it takes to sing. Another 
good one for men is "Rolling Down to Rio" by German. 

There seems to be a lack of this energetic type of 
song for girls, without getting into arias or old-
fashioned 19th century things like those in some 
collections which have no appeal to today's young 
women (When Love is Kind, My Lover is a Fisherman, etc.) 
(respondent number 167, California). 

One thing that would be helpful would be an anthology 
or two with a more evenly high level of American songs. 
It is too expensive to buy single copies and most avail-
able anthologies of mixed composers have outlived their 
demand (respondent number 178, Virginia). 

These comments show that a number of teachers were 

concerned with the availability of good, quality vocal 

literature for use with beginning voice students as well 

as all levels. Among the problems voiced by these voice 

teachers were out-of-print songs, the high cost of music, 

anthologies and collections with only a few good, usuable 

art-songs, out-dated materials, the need for free samples 

of new songs, and the need for new, better, more useful 

collections. There seemed to be a general dissatisfaction 

with the cost of music, its availability, and the content 

of the collections which are available in the areas of 

American art-song and songs suitable for beginners. 

Over-all, it could be said that the total of 108 
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comments described in the preceding discussion are evidence 

of very active interest on the part of the respondents in 

the teaching of American art-song and beginning voice 

students. Comparison of all the comments made on the back 

of the questionnaires revealed five different types, or 

groups, of comments made. These groups were over-lapping 

somewhat in some of the commentary. However, within each 

group of comments distinctly similar ideas were expressed 

by a number of respondents. 

Summary and Conclusions 

The computer programming for the study included computer 

tabulation of the American art-songs most recommended by 

the male respondents, the female respondents, each type 

of teacher, and each geographic region used in the survey. 

From these tabulations comparisons were made of the survey 

data by sex, by teacher type, and by geographic region. 

In comparing the American art-songs most recommended 

by the male respondents with those most recommended by the 

female respondents a high degree of agreement was observed. 

Eleven art-songs were listed in both the thirteen American 

art-songs most recommended by the male respondents and the 

thirteen American art-songs most recommended by the female 

respondents. These eleven art-songs were also the eleven 

songs most named over-all in the study (listed in Appendix 

G). The top ranked art-song for each group was different. 

The art-song the male voice teachers preferred the most 
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was Duke's "Loveliest of Trees." The female voice teachers 

most preferred Barber's "The Daisies." 

The data were also compared by teacher type. For this 

purpose the American art-songs most recommended by the 

private studio teacher, by the high school teacher, by 

the junior college teachers, by the college/university 

teachers, by the church teachers, and by the teachers who 

designated "other" were tabulated by the computer into six 

separate listings. There was a great deal more agreement 

of opinion in evidence in the data described by teacher 

type than there was disagreement. As stated earlier, well 

over half of the art-songs described in Table XXVI (on page 

201), which dealt with the recommendations by teacher type, 

were among the most recommended by over two-thirds of the 

six teacher types. No art-song appeared among the most 

recommended listing for only one teacher type. The survey's 

most recommended song over-all, Barber's "The Daisies," was 

also the most recommended by two-thirds of the six types of 

teachers represented. The survey's ten most recommended 

songs (page 54) were all among the fourteen art-songs ranked 

as the most recommended by two or more types of teachers. 

This showed agreement in general between the opinions of 

the respondents compiled by teacher type and the opinions 

of the respondents compiled as a whole. 

The computer was also programmed to compute the art-

songs most selected by the respondents in each of the 
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thirteen geographic regions used in the study. Comparison 

of the survey data by geographic region revealed a high 

degree of agreement, or similarity of opinion, among the 

thirteen geographic regions regarding the best American 

art-songs for use with beginning voice students. The five 

art-songs most recommended in the survey over-all were the 

most denoted in Table XXVII (page 209), "The American Art-

Songs Most Recommended by Each Geographic Region." The 

study's three most recommended songs over-all were each 

cited among the songs most recommended by all thirteen 

geographic regions. Barber's "The Daisies" and "Sure on 

this shining night" were the top-ranked art-songs for 

six regions. Hageman's "Do not go, my love" was the top 

ranked art-song for one region. All of the survey's ten 

most recommended art-songs were among the songs listed 

on Table XXVII, showing agreement in general between the 

respondents' recommendations defined by individual geo-

graphic region and the respondents' recommendations as a 

whole. 

Thus, all in all, the American art-songs most selected 

by the participants in the study over-all were also the 

most designated when the data was compared by sex, by teacher 

concensus of opinion among the respondents in regard to 

the best American art-songs for use with beginning voice 

students. 

In addition to the comparisons made by sex, teacher 
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type, and geographic region, the survey respondents' 

general comments, opinions and suggestions regarding the 

teaching of American art-song were examined in order to 

observe similarities or differences among them. Analysis 

of the remarks revealed comments of several different 

types, or categories. The five categories, or groups of 

remarks similar in nature, were as follows: 

1. Twenty-seven comments in support of teaching 

American art-song (with several comments also patriotic 

in nature), 

2. Twenty-seven comments stressing the importance 

of the type of vocal literature to use with beginning 

voice students (including additional art-song titles, 

composers' names and opinions supporting use of folk-song), 

3. Twenty-five comments concerned with difficulties 

or problems involved in teaching American art-song, 

4. Seventeen general comments on teaching beginning 

voice students (including teaching them American art-song) 

and on the teaching of voice, and 

5. Twelve comments expressing concern over the 

availability or cost of music, including the need for 

new anthologies in the area of American art-*song. 

These categories were over-lapping somewhat in some 

of the commentary. Yet, within each group of comments 

distinctly similar ideas were expressed by a number of 

respondents. Over-all, it could be said that the total of 
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108 general comments reported were evidence of very active 

interest on the part of the survey respondents in the 

teaching of American art-song and in the teaching of 

beginning voice students. 



CHAPTER VI 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

Summary and Discussion 

The purpose of this study was to examine and compare 

pedagogical opinions and suggestions regarding teaching 

American art-songs recommended as suitable for beginning 

voice students. In order to solve the main problem it 

was necessary to determine: 1. The ten American art-songs 

most recommended by voice teachers as suitable for use 

with beginning voice students, 2. Voice teachers1 peda-

gogical opinions and suggestions about each of the ten 

most recommended art-songs, 3. Voice teachers' general 

opinions and suggestions regarding the teaching of American 

art-song, 4. The ways in which their opinions and sug-

gestions were similar, and 5. The ways in which their 

opinions and suggestions were dissimiliar. 

The research technique used for obtaining the needed 

information was a sample survey. A questionnaire designed 

to meet the needs of the study was mailed to a random sample 

of the 3,500 members of the National Association of Teachers 

of Singing, a professional organization of voice teachers 

with members in all fifty of the United States. A sample 

size of 10 per cent, or 350 teachers, was used. 

245 
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The voice teachers receiving the questionnaire were 

asked to select ten American art-songs they recommended 

as suitable for use with beginning voice students. In 

addition, they were asked to add any comments or suggestions 

they had on the subject. 

A single cross section survey design was employed, which 

entails collection of needed information at a single point 

in time. The voice teachers in the sample were selected by 

means of a simple random sampling (SRS) without replacement. 

The sample was drawn from a computer print-out arranged in 

zip code order. Stratification was utilized in the survey's 

random sampling procedure to increase the representativeness 

of the study. In order to insure that voice teachers were 

selected for the study from all geographic areas of the 

United States the sample was stratified using the thirteen 

geographic regions employed by the National Association of 

Teachers of Singing. The time span of the study allowed 

each recipient a total of two months to complete and return 

the questionnaire. 

The over-all, or total, response to the survey was 

61.1 per cent, or 214 or the total of 350 voice teachers 

in the sample. The region with the highest response rate, 

73 per cent, was the Great Lakes Region (Indiana, Michigan 

and Ohio). The region with the least response was the Mid-

South (Kentucky and Tennessee) with a response rate of 29 

per cent. More female voice teachers (64 per cent) than 
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male voice teachers (36 per cent) responded, which was gen-

erally analogous with the proportions of females to males 

in the sample and in the total population for the study. 

More of the survey participants were private studio teachers 

or college/university teachers than any other teacher type. 

A review of related literature was necessary to the 

background in order to provide a thorough understanding of 

this study. The literature related to the study was 

comprised of three general categories: 1. Studies speci-

fically concerned with American art-song, 2. General 

studies about art-song and 3. Literature dealing with 

American music and composers. The literature pertinent 

to the study was of diverse and varying types. Many 

dissertations, theses, books, articles, even lists and 

indexes contained usable and relevant information about 

American art-song. 

The Results of the Survey 

In all, the voice teachers participating in the study 

named 322 individual American art-songs. The complete 

listing of all the American art-songs named appears in 

Appendix G. The ten American art-songs most selected by 

the survey's respondents were: Barber's "The Daisies," 

Barber's "Sure on this shining night, 11 Carpenter's "The 

Sleep that flits on Baby's Eyes," Dello Joio's "There is 

a Lady Sweet and Kind," Duke's "Loveliest of Trees," 
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Edwards' "Into the Night," Giannini1s "Tell Me, Oh Blue, 

Blue Sky!," Hageman's "Do not go, my love," Schuman1s 

"Orpheus with his lute" and Thompson's "Velvet Shoes." A 

summary of the pedagogical data for the ten most recommended 

art-songs appears in Table VII (pages 115-116). The pedago-

gical categories and uses named most in conjunction with 

these ten art-songs were 

1. Most suitable voice: All voices, 

2. Most suitable voice range: Medium, 

3. Most appropriate student level: All levels, 

4. Difficulty level of vocal line: Moderately easy, 

5. Difficulty level of piano score: Medium, 

6. Pedagogical uses to improve musicianship: Phrasing, 

interpretation, and 

7. Pedagogical uses to improve technique: Breathing. 

With few exceptions, the opinions and suggestions ex-

pressed in the related literature about the ten most chosen 

art-songs are generally in agreement with those expressed 

by the survey respondents. However, the most appropriate 

voice category was the only category which could be con-

sistently compared with several related sources. 

Examination of the scores of the ten most recommended 

art-songs revealed several similarities among them. Briefly, 

these are as follows. 

1. A majority of the songs (eight) are in through-

composed form. 
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2. Most of the songs (eight) are written in a major 

tonality. 

3. All of the songs are in a slow, moderate, or mod-

erately fast tempo. None are in a fast tempo. 

4. More than half of the songs (six) are in duple 

meter. 

5. The rhythm of all of the songs can be described as 

a preponderance of eighth and quarter notes in simple rhythm 

patterns. Use of sustained notes is minimal. 

6. For the most part the melodies consist of scale-

wise melodic movement (diatonic) punctuated by intervals of 

a third. 

7. Moderate ranges are the most common among the ten 

songs, with the range of a tenth (an octave plus a third) 

occurring most (in five of the ten songs). 

A secondary listing of American art-songs worthy of 

mention emerged in the delineation of the survey's data. 

In addition to the ten most recommended art-songs, there 

were twenty more art—songs named by ten or more respondents. 

There were six composers who had more than one art-song 

listed among these thirty top ranked art-songs. They are 

Samuel Barber, John Alden Carpenter, Ernest Charles, Richard 

Hageman, Vincent Persichetti and Ned Rorem. Additional art-

songs by these composers appear in the remainder of the 

complete song rankings for the study (Appendix G). The six 

composers' songs were frequently recommended. 
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The computer was also programmed to rank the art-songs 

most named for each category of the questionnaire check-list. 

Various categorized lists of American art-song titles re-

sulted from these computer tabulations. Categorized listings 

by most suitable voice, most suitable voice range, student 

level, difficulty levels and pedagogical use appear in 

Tables VIII (page 129) through XXII (page 171) and are 

discussed in Chapter IV. The most recommended art-song 

for each of the forty-three check-list categories is shown 

in Table XXIII (page 181). A total of eight songs are named 

in Table XXIII, showing considerable repetition of titles. 

These eight art-songs and the number of times each is cited 

as the top ranked song for a specific category are: 1. "The 

Daisies" by Barber — top ranked song for seventeen categories, 

2. "Sure on this shining night" by Barber - top ranked song 

for eleven categories, 3. "Loveliest of Trees" by Duke -

top ranked song for seven categories, 4. "Do not go, my 

love" by Hageman - top ranked song for four categories, 5. 

"Miranda" by Hageman - top ranked song for four categories 

and 6. "Orpheus with his lute" by Schuman, "There is a Lady 

Sweet and Kind" by Dello Joio and "Velvet Shoes" by Thompson -

each top ranked song for one category. It should be noted 

that the three art-songs receiving the most designations as a 

top ranked song are also the three highest ranking American 

art-songs over-all in the survey study. 



251 

A Comparison of the Responding Voice 
Teachers' Recommendations 

The computer programming for the study included com-

puter tabulation of the American art-songs most recommended 

by the male respondents, the female respondents, each type 

of teacher and each geographic region used in the survey. 

From these tabulations comparisons were made of the survey 

data by sex, by teacher type and by geographic region 

(detailed in Chapter V). 

In comparing the American art-songs most recommended 

by the male respondents with those most recommended by the 

female respondents a high degree of agreement was observed. 

Eleven art-songs were listed in both the thirteen American 

art-songs most recommended by the male respondents (listed 

in Table XXIV, page 196) and the thirteen American art-songs 

most recommended by the female respondents (listed in Table 

XXV, page 197). These eleven art-songs were also the eleven 

songs most named over-all in the study. The top ranked art-

song for each group was different. The art-song the male 

teachers preferred the most is Duke's "Loveliest of Trees." 

The female teachers most preferred Barber's "The Daisies." 

The data were also compared by teacher type. The 

American art-songs most recommended by the private studio 

teachers, by the high school teachers, by the junior college 

teachers, by the college/university teachers, by the church 

teachers and by the teachers who designated "other" were 
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tabulated into six separate listings. There was a great 

deal more agreement of opinion in evidence in the data 

described by teacher type than there was disagreement. Well 

over half of the art-songs listed in Table XXVI (page 201), 

which dealt with the recommendations by teacher type, were 

among the most recommended by over two-thirds of the six 

teacher types. The survey's most recommended song over-all, 

Barber's "The Daisies," was also the most recommended by 

two-thirds of the six types of teachers represented. All 

of the survey1s ten most named songs were among the fourteen 

art-songs ranked as the most recommended by two or more 

types of teachers. This showed agreement in general between 

the opinions of the respondents compiled by teacher type 

and the opinions of the respondents compiled as a whole. 

Comparison of the survey data by geographic region 

revealed a high degree of agreement, or similarity of 

opinion, among the thirteen geographic regions regarding 

the best American art-songs for use with beginning voice 

students. The five art-songs most recommended in the 

survey over-all were the most denoted in Table XXVII, "The 

American Art-Songs Most Recommended by Each Geographic 

Region" (page 209). The study's three most named songs 

were each cited among the songs most recommended by all 

thirteen geographic regions. Barber's "The Daisies" and 

"Sure on this shining night" were each the top ranked art-

song for six regions. Hageman's "Do not go, my love" was 
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the top ranked art-song for one geographic region. All of 

the survey's ten most selected art-songs were among the songs 

listed on Table XXVII, showing agreement in general between 

the respondents' recommendations defined by individual geo-

graphic region and the respondents1 recommendations as a 

whole. 

In addition, the survey respondents' general comments, 

opinions and suggestions regarding the teaching of American 

art-song were examined in order to observe similarities or 

differences among them. Analysis of the remarks revealed 

comments of several different types, or categories. The 

five categories, or groups of remarks similar in nature, 

were the following: 

1. Twenty-seven comments in support of teaching 

American art-song (with several comments also patriotic 

in nature), 

2. Twenty-seven comments stressing the importance 

of the type of vocal literature to use with beginning 

voice students (including additional art-song titles, 

composers' names and opinions supporting use of folk-song), 

3. Twenty-five comments concerned with difficulties 

or problems involved in teaching American art-song, 

4. Seventeen general comments on teaching beginning 

voice students (including teaching them American art-song) 

and on the teaching of voice, and 

5. Twelve comments expressing concern over the 
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availability or cost of music, including the need for new 

anthologies in the area of American art-song. 

These categories were somewhat over-lapping in some 

of the commentary. Yet, within each group of comments 

distinctly similar ideas were expressed by a number of the 

respondents. 

Conclusions 

Several conclusions have been reached as a result of 

this study. The pedagogical categories and uses named most 

in conjunction with the ten most recommended American art-

songs disclose trends of thought regarding the vocal 

literature most appropriate for use with beginning voice 

students. From the trends of thought revealed through the 

categories most named in the survey, guidelines could pos-

sibly be drawn for use by voice teachers when reviewing 

new American art-songs for potential use with beginning 

voice students. Very generally, then, these guidelines 

might be: Choose art-songs suitable for medium range. 

Choose art-songs with a moderately easy vocal line and a 

medium or moderately easy piano score. Choose art-songs 

for beginning voice students with the following pedagogical 

uses in mind: the improvement of phrasing, interpretation 

and breathing. 

Comparison of the respondents1 opinions and suggestions 

with those expressed in related literature revealed that 
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information on student levels, difficulty levels and pedago-

gical uses are meager in the related literature. Thus, it 

could be said that the compiled views of the participating 

voice teachers delineated in the foregoing discussions make 

a definite contribution to the existing literature in this 

area. 

It can also be concluded that none of the other studies 

or books in this subject area make use of a broad base of 

opinions. This study gives the sum of 214 teachers' views 

on specific songs. Most of the related sources are the work 

of one person. Therefore, they are only one person's opinion, 

albeit the person, in most cases, is a vocal authority. The 

exceptions to this are Art-Song in the United States; An 

Annotated Bibliography (2), which is the work of four vocal 

authorities, and Solo Vocal Repertoire for Young Singers: 

£2. Annotated Bibliography, which is the work of a committee 

of seven members of the National Association of Teachers of 

Singing (1). Thus, this study not only provides helpful 

teaching aids for the most selected songs, but also shows 

the thinking of a large number of voice teachers from all 

regions of the United States on a specific area of vocal 

literature. To date other studies or works have yet to 

provide pedagogical opinions and suggestions of this scope. 

Examination of the scores of the ten most recommended 

art-songs revealed several musical similarities among them. 

From these similarities it can be concluded that for beginning 
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voice students the participating voice teachers most favored 

through-composed art-songs in a major key, of a slow to mod-

erate tempo in duple meter, with simple rhythms using mostly 

eighth and quarter notes, with mostly diatonic (scale-wise) 

melodies, and of a moderate range. These factors could serve 

as possible guidelines for voice teachers when selecting new 

vocal materials for use with beginners. 

A final conclusion can be drawn from all the data des-

cribing the ten most recommended art-songs. The study's 

participating voice teachers most preferred conservative, 

relatively simple art-songs, yet songs not without challenge, 

for use with beginning voice students. 

Seven of the eight art-songs appearing in Table XXIII, 

"The Most Recommended American Art-Songs for each Ques-

tionnaire Check-List Category" (page 181), are also among 

the study's ten most named art-songs. They are: Barber's 

"The Daisies," Barber's "Sure on this shining night," Dello 

Joio's "There is a Lady Sweet and Kind," Duke's "Loveliest 

of Trees, " Hageman's "Do not go, my love," Schuman's 

"Orpheus with his lute" and Thompson's "Velvet Shoes." It 

can be concluded that these seven American art-songs were 

highly valued by the majority of the survey's respondents 

for use with beginning voice students. Due to this high 

recommendation from a survey study involving over 200 par-

ticipating voice teachers, beginning voice teachers as well 

as experienced voice teachers may want to consider the use 
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of these seven American art-songs with beginning voice 

students in the future. 

The American art-songs most selected by the respondents 

in the study over-all were also the most designated when 

the data were compared by sex, by teacher type and by geo-

graphic region. It can be concluded that this shows a 

general consensus of opinion among the respondents in 

regard to the best American art-songs for use with be-

ginning voice students. 

Five different, although somewhat overlapping, cate-

gories of comments similar in nature were made evident by 

the respondents' general remarks regarding the teaching of 

American art-song. Within each category, or group of 

remarks, similar ideas were expressed by a number of the 

respondents from various parts of the United States. 

The first category was comprised of comments in support 

of teaching American art-song. It can be concluded that 

this group of remarks showed strong support for the teaching 

of American art-song by the commenting respondents. Several 

teachers felt American art-song should be stressed more by 

teachers of singing in general. A number of respondents 

thought American art-songs should be chosen carefully and 

with the individual student's needs and capabilities in 

mind. However, the over-all similarities among the remarks 

in this area were 1. American art-songs should be used 

with beginning as well as advanced voice students, arid 
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2. Working on American art-songs gives students something 

they can relate to easily as well as a sense of their native 

country's musical accomplishments. 

The second category included comments on the type of 

vocal literature to use with beginning voice students. It 

was concluded that this group of remarks revealed concern 

expressed in a similar fashion by various teachers. This 

concern was that the vocal literature used with beginners 

should be: simple, beautiful, appealing melodically, with 

flowing lines, of high quality musically, and, in the case 

of art-song, based on quality poetry. A number of teachers 

agreed that both the music and the text must interest or 

appeal to the beginning voice student, yet not be too com-

plicated musically. 

The third category consisted of comments concerned 

with difficulties involved in teaching American art-song. 

The remarks were similar in nature in that all expressed 

difficulties or problems found by the respondents in regard 

to teaching American art-song. These problems included: 

music too difficult for the student level, "disjointed 

vocal line," unsupportive accompaniment and diction dif-

ficulties created by the English language. Several teachers 

expressed concern over the lack of opportunity for use of 

the American art-song and what they felt was a diminishing 

interest in the art-song recital. Several stated that they 

preferred to use early Italian song with beginners, adding 
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American art-songs to the student's repertoire later. Others 

favored British art-song, old English song or folk-song over 

American art-song. Several respondents stated that they 

would like to expand their knowledge of American art-songs 

suitable for use with voice students, thereby enabling them-

selves to use American art—songs more with their students. 

The fourth category was composed of general comments 

on teaching beginning voice students. Although these remarks 

dealt broadly or indirectly with teaching American art-song 

they were concerned more with the teaching of voice than 

with the teaching of American art-song. It can be concluded 

that these teachers stressed the importance of proper 

breathing, good, clear vowels, good diction in general, 

control of the vocal line and regard for the individual's 

capabilities by the voice teacher. Several teachers stated 

they saw no special problems peculiar to teaching American 

art-song, rather, the same general principles applied to 

all good singing. Generally speaking, then, the comments in 

the fourth category stressed good singing, whether using 

American art-song or other vocal literature. 

The fifth category revealed by the respondents1 general 

remarks was comprised of comments expressing concern over the 

availability of music. These comments showed that a number 

of teachers were concerned with the availability of good, 

quality vocal literature for use with beginning voice students 

as well as students on all levels. Among the problems voiced 
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by these teachers were out-of-print songs, the high cost of 

music, anthologies and collections with only a few good, 

usable American art-songs, out-dated materials, the need for 

free samples of new songs, and the need for new, better, more 

useful collections. There seemed to be a general dissatis-

faction with the cost of music, its availability, and the 

content of the collections which are available in the areas 

of American art-song and songs suitable for beginners. 

A total of 108 comments from the survey's respondents 

were reported in the delineation of the five categories, or 

groups of remarks similar in nature, revealed by this study. 

Over-all, it can be concluded that these comments are evidence 

of very active interest on the part of this study's parti-

cipants, and, perhaps, voice teachers in general, in the 

teaching of American art-song and in the teaching of beginning 

voice students. 

Recommendations 

Several different groups may find this study useful 

or might benefit from its results. Recommendations for 

these readers follow. 

Voice Teachers 

Referring to this report may be of assistance to voice 

teachers, choral directors whose responsibilities include 

working with solo singers and vocal coaches when choosing 

music for beginning voice students. The ten American 
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art—songs most recommended by the survey respondents are 

suggested for use as well as the songs named in the various 

categorized listings. The categorized listings may be 

useful to voice teachers when selecting American art-songs 

for particular voices, for particular voice ranges, for 

specific student levels, of a particular difficulty level, 

or for specific pedagogical uses. All of the piano score 

difficulty level listings might be of help to voice teachers 

or accompanists with limited pianistic ability, especially 

when ordering scores with which they are unfamiliar. The 

entire listing of all the American art-songs named (in 

Appendix G) may be of use to teachers seeking new materials 

in this area of vocal literature. The general guidelines 

regarding vocal literature appropriate for beginners could 

be used by teachers when reviewing new American art-songs 

for potential use with beginning voice students. 

Singers Interested in American Art-Song 

Referral to this report may prove helpful to singers 

interested in American art-song. The numerous song titles 

as well as the various composers1 names listed may be useful 

to singers searching for new materials in this area. 

Publishers 

The American art-songs and composers named in this 

report need to be given special consideration by publishers. 

The comments by voice teachers concerned with the cost and 
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availability of American art-songs and collections deserve 

the attention of publishers and music dealers. Publishers 

may want to consider re—issuing American art—songs currently 

out-of-print and develop new collections more useful with 

beginning voice students. 

American Composers 

American composers interested in art-song composition 

could also benefit from the guidelines and opinions pre-

sented in this report. The report's conclusions might 

be useful to composers in creating vocal compositions 

suitable for use by students in their first or second year 

of vocal study. Because there were a number of voice 

teachers who commented on the difficulty of much American 

music, it would seem to be a worthwhile endeavor for 

composers to create contemporary vocal compositions within 

the capabilities of performers with limited vocal and 

pianistic ability. In other words, compose quality art-

songs with the average beginning voice student and young 

pianist in mind. This study reveals that a significant 

number of voice teachers from all parts of the United States 

would welcome such efforts. 

Researchers 

Researchers in the future might wish to do a study of 

a similar nature. It would be interesting to see if another 

survey in this area would yield similar or different results, 
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Researchers in the future might want to do a study of a 

similar nature but on another area of literature for be-

ginning voice students (for example, Italian song, British 

art-song, sacred song or folk-song). It should be pointed 

out that distinguishing between American art-song and American 

folk-song settings is not always an easy task, witness the 

reference to Niles' "The Lass from the Low Countree" earlier 

in this report. Future researchers might also consider doing 

a study of a similar nature but on vocal literature suitable 

for intermediate or advanced voice students. 

It is difficult to get an extremely high response from 

a totally random sample. Factors such as illness among 

survey recipients, recipients who are out of town (vacation, 

business, and so forth) and recipients who simply do not have 

time to participate (due to heavy schedules, commuting, and 

so forth) have to be considered as part of the risk inherent 

in using a completely random sample. Future researchers con-

ducting similar studies might contemplate trying various 

measures to increase their studies' response rates. Allowing 

a longer time span for the study (this study's span was two 

months) would probably result in a higher response. A follow-

up letter from a recognized authority in the field (as a 

president of a professional organization, a council, and so 

forth) might encourage response. A higher response might 

result if telephone contact was used for one of the secondary 

follow-up measures. However, if the study should be of a 
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national scope (as was the study reported herein), the cost 

of long-distance telephone contact would have to be con-

sidered. A higher response might result if all possible 

recipients (that is, the total population possible for use) 

were contacted regarding their willingness to participate. 

Then, a random sample could be drawn from those who stated 

they were willing to take part in the study. However, the 

population would no longer be the same. The study would 

only represent the persons willing to participate. It 

would not represent the entire original group. Thus, it 

would have to be decided which would be most important to 

the study, a high response or a study representative of the 

entire original population. 
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January 22, 1981 

Name 
Address 

City, State, Zip Code 

Dear : 

As part of the on-going graduate research at North Texas State University 
I am conducting a survey in the area of American art-song. The purpose of 
the survey is to determine the ten American art-songs most recommended by 
outstanding voice teachers all over the United States for use with beginning 
voice students, and to identify ways these songs may be utilized in studio 
teaching. This survey is meant specifically for senior high school students, 
college students or community adults studying private voice for the first 
or second year. 

Your help and expertise is needed in this study. A brief questionnaire is 
provided for you to complete and return in the enclosed, stamped envelope. 
The results of the study should be both interesting and useful to many 
teachers of singing. 

Thank you for completing the questionnaire, which requires a minimum 
amount of your time. A list of the ten most recommended American art-
songs as well as a summary of the results of the entire study will be 
sent to all contributors to the study who desire it. In addition, the 
complete report of the study will be available at the North Texas State 
University library after August, 1981. 

Thank you for your reply. 

Very sincerely, 

Sue Ellen Teat 
Instructor of Voice 
Tarrant County Jr. College 
Fort Worth, Texas 

Dr. Paul Roe 
Professor of Music 
Coordinator of Undergraduate 

Music Education 
North Texas State University 

Dr. Stephen Farish 
Professor of Music 
Coordinator of Voice 
North Texas State University 
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A SURVEY STUDY: THE TEN AMERICAN ART-SONGS MOST RECOMMENDED 

FOR USE WITH BEGINNING VOICE STUDENTS 

Instructions For Completing Your Questionnaire: 

1. Indicate ten American art-songs you recommend for "beginning voice students. 

Inside you will find a list of generally known American art-songs. If 
some of these happen to be your choices, please name them. If not, 
name ten you believe to be suitable for use with beginning voice 
students. 

On the next page ten spaces are provided for you to write in your ten 
selections. Please give both title and composer. 

2. For your ten selected songs indicate by checking ( ) the appropriate boxes: 

a) The voice (male, female, or all voices) for which you believe each 
art-song is the best suited, 
The range (high, medium, low, all) for which you believe each song 
is the best suited, 

c) The student level for which you believe the song is most appropriate, 
d) The difficulty level you believe most applicable for each song, 
e) The pedagogical use(s) you believe most applicable for each song (for 

example, you might check "to improve phrasing, to improve breathing,f! etc.) 

Please feel free to add any comments or suggestions you might have regarding 
your choices in the spaces provided on the right side of the next page. 

3. On the back page (back cover) please add any general comments or suggestions 
you might have regarding the teaching of American art-song. 

Your help is vital, and your opinion counts!! 

Your completion of this questionnaire as soon as possible would be greatly 
appreciated so that a deadline of Saturday, February 7* 1981, can be met. 

Thank you! 

If you would like a summary of the results of this survey, please check here =• 

Your Name: 

Address: 

Where do you teach private voice? 
Check all categories which apply: 

Private Studio 

High School 

Junior College 

City: 

State, Zip: 

College/University 

Church 

Other: 

Please check = • Male • Female (Please specify.) 
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TEN AMERICAN ART-SONGS RECOMMENDED FOR USE WITH BEGINNING VOICE STUDENTS 

PLEASE CHECK (s/ ) ALL CATEGORIES WHICH APPLY TO EACH SONG: 

Please list your ten choices in the spaces below: 

ART-SONG TITLE: COMPOSES: 

Most 
Suitable 
Voice: 

Most 
Suitable 
Voice 
Range: 

Student 
Level 
For Which 
Appropriate: 

Difficulty-
Level of 
Vocal Line: 

Difficulty 
Level of 
Piano Score; 

EXAMPLE 

1. 

s/ J 

8. 

10. 

J J J 
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Pedagogical Use(s) for the Song: 

To Improve 
Musicianship: 

J i 

To Improve 
Technique: 

n) J 

Any Comments or Suggestions 
Concerning Your Choices: 

(Include ease musically, any special 
difficulties, any other pedagogical 
use(s), such as teaching staccato, 
portamento, trill, suggestions for 
programming, etc.) 
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Please give any general comments or suggestions you might have 
regarding the teaching of American art-song: 

Any other comments you might have: 
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American Art-Songs Included In 
"Solo Vocal Repertoire for Young Singers: An Annotated Bibliography" 

Published By The 
National Association of Teachers of Singing, Inc. 

Barber - A Nun Takes the Veil 
Barber - Sure on This Shining Night 
Barber - The Daisies 
Birch - It Is a Beauteous Evening 
Campbell-Tipton - The Crying of Water 
Carpenter - The Sleep That Flits on 

Baby's Eyes 
Carpenter - When I Bring to You 

Colour'd Toys 
Carter - Dust of Snow 
Carter - The Rose Family 
Charles - Let % Song Fill Your Heart 
Charles - My Lady Walks in Loveliness 
Charles - When I Have Sung My Songs 
Cumming - Go, Lovely Rose 
Clamming - Memory, Hither Come 
Davis - Nancy Hanks 
Dello Joio - There Is a Lady Sweet 

and Kind 
Dougherty - A Minor Bird 
Dougherty - Declaration of Independence 
Duke - Be Still As You Are Beautiful 
Duke - Evening 
Duke - In the Fields 
Duke - Loveliest of Trees 
Duke - Luke Havergal 
Duke - The Mountains Are Dancing 
Edwards - Into the Night 
Firestone - If I Could Tell You 
Fox - My Heart is a Silent Violin 
Fox - The Hills of Home 
Freed - When I Was One and Twenty 
Giannini - Far Above the Purple Hills 
Giannini - Tell Me, Oh Blue, Blue Sky 
Hageman - Do Not Go My Love 
Hageman - Miranda 
Hageman - The Night Has a Thousand Eyes 
Hageman - The Rich Man 
Hahn - The Green Cathedral 
Hopkinson - Beneath a Weeping Willow's 

Shade 
Hopkinson - My Days Have Been So 

Wondrous Free 
Hovhaness - How I Adore Thee 
Hovhaness - Layla 
Hovhaness - The Moon Has a Face 
Huhn - Invictus 
Hundley - For Your Delight 

Nordoff 
Nordoff 
Nordoff 
Nordoff 
Nordoff 
Nordoff 

Kagen - Maybe 
Kalmanoff - George Washington Comes to 

Dinner 
Kountz - Prayer of the Norwegian Child 
Kountz - The Little French Clock 
Kountz - The Sleigh 
LaMontaine - Stopping By Woods on a 

Snowy Evening 
Lang - Spring Rhapsody 
Lekberg - The Spring and the Fall 
MacDowell/Elkin - To a Wild Rose 
MacGimsey - Jonah and the Whale 
Mana-Zucca - I Love Life 
Niles - Evening 
Niles - The Lass from the Low Countree 

Can Life be a Blessing? 
Fair Annette's Song 
Music I Heard with You 
Serenade 
There Shall Be More Joy 
Willow River 

Persichetti - I'm Nobody 
Persichetti - Out of the Morning 
Persichetti - The Grass 
Persichetti - The Microbe 
Pinkham - Elegy 
Robertson - The Jolly Roger 
Robyn - A Heart That's Free 
Rogers - At Parting 
Rorem - Echo's Song 
Rorem - Little Elegy 
Rorem - Lullaby of the Woman of the Mountain 
Rorem - Rain in Spring 
Rorem - The Lordly Hudson 
Rorem - What If Some Little Pain 
Sacco - Highland Song 
Schuman - Orpheus with His Lute 
Scott/Perrenot - Think On Me 
Speaks - Morning 
Thompson - Velvet Shoes 
Thomson - At the Spring 
Thomson - Down at the Docks 
Walker - The Gettysburg Address 
Watts - The Little Shepherd's Song 
Woodman - A Birthday 

Copyright 1980, NATS, Inc, 
Used by permission. 
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APPENDIX C 

FIRST FOLLOW-UP TO THE QUESTIONNAIRE (POST CARD) 

Dear NATS Member, 

A few days ago you were sent a questionnaire 
asking for your recommendations on American art-songs 
suitable for beginning voice students. 

At the writing of this post card your completed 
questionnaire has not been received. If your response 
is on its way, then please accept my thanks. 

If the questionnaire is still on your desk, I 
urge you to complete it and send it back right away. 
Your help is both needed and appreciated. If you did 
not receive your questionnaire, or if you have mis-
placed it, please telephone (817) 968-8106 collect 
and you will be mailed another immediately. 

Sincerely, 



APPENDIX D 

SECOND FOLLOW-UP TO THE QUESTIONNAIRE (LETTER) 
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February 21, 1981 

Name 
Address 

City, State, Zip Code 

Dear : 

The research project ffA Survey Study: The Ten American Art-Songs 
Most Recommended for Use with Beginning Voice Students" has received 
an excellent response to date. Unfortunately, the validity of the 
study is affected unless each teacher to whom a questionnaire "was 
mailed responds. Therefore, the deadline for the return of your 
completed questionnaire has "been extended, 

A number of highly regarded voice teachers across the United States 
have already replied. You will be proud that you have contributed 
to this worthwhile project, too. After the study is completed the 
results will be submitted as an article for publication in The NATS 
Bulletin. As such, it will be of great interest and use to many 
voice teachers. 

Could you please mail me your completed questionnaire? Your response 
to this request is greatly appreciated. 

Sincerely, 

Sue Ellen Teat 
Doctoral Candidate in Music 
North Texas State University 
and 
Instructor of Voice 
Tarrant County Jr. College 
Fort Worth, Texas 

P.S. If you did not receive your questionnaire, or if you have misplaced 
it, please telephone (817) 968-8106 collect. You will be mailed 
another immediately. 
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THIRD FOLLOW-UP TO THE QUESTIONNAIRE (LETTER) 
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March U, 1981 

U R G E N T 

Name 
Address 

City, State, Zip Code 

Dear : 

The final deadline for return of your questionnaire for the research 
project on American art-song is very near. 

Friday, March 13th is the date when all data for the study must be 
turned in to the computer center for programming. 

Selection of individuals for this study was limited to voice teachers who 
are members of the National Association of Teachers of Singing. As you know: 

"The purposes of the Association are: To encourage the highest 
standards of the vocal art and of ethical principles in the teaching 
of singing; and To promote vocal education and research at all levels, 
both for the enrichment of the general public and for the professional 
advancement of the talented." (Quote from the January/February 198I 
issue of The NATS Bulletin, Artist Awards Centerfold.) 

Completing your questionnaire is one way you can help promote research, one 
of the stated purposes of NATS. 

Don't delay! Fill out your questionnaire and mail it today I 
You still have time to become part of this important research. 

Thank you for your cooperation. 

Sincerely, 

Sue Ellen Teat 
Doctoral Candidate in Music 
North Texas State University 
and 
Instructor of Voice 
Tarrant .County Jr. College 
Fort Worth, Texas 
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APPENDIX F 

TIMETABLE FOR SURVEY STUDY QUESTIONNAIRE 
MAIL-OUT AND FOLLOW-UP 

Thursday, January 22, 1981 

Monday, January 26, 1981 

— Mail 350 questionnaires 

— Questionnaires should be in 
recipients' mail-boxes (Allow 
12 days for completion and 
mail-back) 

Saturday, February 7, 1981 --

Saturday, February 21, 1981 

Thursday, March 5, 1981 
Friday, March 6, 1981 

Saturday, March 21, 1981 

Monday, March 23, 1981 

Deadline given on the survey 
questionnaire; Mail first 
follow-up (post card) to survey 
recipients who have not re-
sponded (Allow two weeks for 
completion and mail-back) 

Mail second follow-up (letter) 
to those who have not responded 
(Allow 12 days for completion 
and mail-back) 

Mail third follow-up (letter) 
to those who have not responded 
(Allow two more weeks for com-
pletion and mail-back) 

Final deadline for return of all 
questionnaires; Complete the 
tabulation and computer coding 
of all returned questionnaires 

Turn in keypunch worksheets to 
computer center for keypunching 
and computer tabulation of data 



APPENDIX G 

COMPLETE LISTING OF ALL AMERICAN ART-SONGS 
NAMED IN THE SURVEY IN 

RANKED ORDER 

Composer: Art-Song Title: 

Number of 
Teachers 
by Which 

Recommended: 

Barber 
Barber 
Duke 
Hageman 
Thompson 
Edwards 
Carpenter 

Dello Joio 
Schuman 
Giannini 
Charles 
Hopkinson 

Carpenter 

Watts 
Charles 
Davis 
Mana-Zucca 
Rorem 
Dougherty 
Niles 
Rorem 
Charles 
Hageman 
Barber 
Persichetti 
Rorem 
Kountz 
MacDowell/Elkin 
Persichetti 
Woodman 

The Daisies 
Sure on this shining night 
Loveliest of Trees 
Do not go, my love 
Velvet Shoes 
Into the Night 
The Sleep that flits on Baby's 

Eyes 
There is a Lady Sweet and Kind 
Orpheus with his lute 
Tell Me, Oh Blue, Blue Sky! 
When I Have Sung My Songs 
My days have been so wondrous 

free 
When I bring to you colour'd 

toys 
The Little Shepherd's Song 
My Lady Walks in Loveliness 
Nancy Hanks 
I Love Life 
Early in the Morning 
A Minor Bird 
The Lass from the Low Countree 
The Lordly Hudson 
Let My Song Fill Your Heart 
Miranda 
A Nun Takes the Veil 
I'm Nobody 
Rain in Spring 
The Sleigh 
To a Wild Rose 
The Grass 
A Birthday 

96 
94 
82 
62 
62 
40 

37 
37 
37 
36 
34 

32 

30 
27 
19 
19 
19 
18 
17 
17 
17 
15 
15 
14 
14 
12 
11 
11 
10 
10 
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Number of 
Teachers 
by Which 

Composer: Art-Soncr Title; Recomme: 

Bowles Cabin 9 
Duke Be Still As You Are Beautiful 9 
Duke Luke Havergal 9 
Firestone If I Could Tell You 8 
Gold Music, when soft voices die 8 
Huhn Invictus 8 
Kountz The Little French Clock 8 
Nordoff Music I Heard with You 8 
Nordoff There Shall Be More Joy 8 
Rich American Lullaby 8 
Speaks Morning 8 
Hopkinson Beneath a Weeping Willow's Shade 7 
Niles Go 'way from my window 7 
Persichetti Out of the Morning 7 
Roy This Little Rose 7 
Bowles Heavenly Grass 6 
Campbell-Tipton The Crying of Water 6 
Fox The Hills of Home 6 
Rorem Lullaby of the Woman of the 

Mountain 6 
Barber The Crucifixion 5 
Cadman The Little Road to Kerry 5 
Duke In the Fields 5 
Freed When I Was One and Twenty 5 
Ganz A Memory 5 
Hageman The Night Has a Thousand Eyes 5 
Kingsley The Green Dog 5 
Kountz Prayer of the Norwegian Child 5 
Naginski The Pasture 5 
Rogers At Parting 5 
Barber With rue my heart is laden 4 
Charles Clouds 4 
Hageman At the Well 4 
Hahn The Green Cathedral 4 
La Montaine Stopping By Woods on a Snowy 

Evening 4 
Persichetti The Microbe 4 
Pinkham Elegy 4 
Robyn A Heart That's Free 4 
Beach The Year's at the Spring 3 
Beck Song of Devotion 3 
Berger In Time of Silver Rain 3 
Berger Lonely People 3 
Campbell-Tipton A Spirit Flower 3 
Copland Heart, we will forget him 3 
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Composer; Art-Song Title; 

Number of 
Teachers 
by Which 

Recommended; 

Duke 
Duke 
Duke 
Fox 
Griffes 
Hageman 
Harris 
Hovhaness 
Kagen 
MacDowell 
MacDowell 
Manning 
Moore 
Niles 
Persichetti 
Rorem 
Rorem 

Rorem 
Sacco 
Strickland 
Thompson 
Barber 
Bone and Fenton 
Carter 
Charles 
Clokey 
Copland 

Copland 

Camming 
Dello Joio 
Dello Joio 
Diamond 
Dougherty 
Dougherty 
Duke 
Duke 
Engel 
Foster 
Hageman 
Hawley 
Helm 
Horsraan 

I can't be talkin' of love 
The Mountains Are Dancing 
A Piper 
My Heart is a Silent Violin 
By a Lonely Forest Pathway 
Music I Heard With You 
Fog 
How I Adore Thee 
Maybe 
The Sea 
Thy Beaming Eyes 
Shoes 
Old Song 
The Black Dress 
Thou Child So Wise 
Echo's Song 
0 You Whom I Often and Silently 

Come 
What if some little pain 
Brother Will, Brother John 
My Lover is a Fisherman 
My Master Hath A Garden 
The Secrets of the Old 
Deborah 
The Rose Family 
The Sussex Sailor 
The Rose 
I've heard an organ talk 

sometimes 
Why do they shut me out of 

heaven? 
Go, Lovely Rose 
How Do I Love Thee? 
New Born 
Brigid's Song 
Declaration of Independence 
Love in the Dictionary 
Just Spring 
Silver 
Sea-Shell 
Beautiful Dreamer 
The Rich Man 
The Sweetest Flow'r 
Prairie Waters By Night 
The Bird of the Wilderness 

3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 

3 
3 
3 
3 
3 
2 
2 
2 
2 
2 

2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
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Composer: Art-Song Title; 

Number of 
Teachers 
by Which 

Recommended: 

Ives 
Ives 
Kingsford 
MacGimsey 
Mana-Zucca 
Moore 
Niles 

Niles 
Rasback 
Rorem 
Rorem 
Rorem 
Rorem 

Rorem 
Rorem 
Rorem 
Rorem 
Rorem 
Shaw 
Speaks 
Thomson 
Adler 
Argento 
Bacon 
Bacon 
Ballou 
Barab 
Barab 
Barab 
Barab 
Barber 
Barber 
Barber 
Barber 
Beach 
Bernstein 
Bernstein 
Bone and Fenton 
Bone and Fenton 
Burleigh 
Busch 

Evening 
The Greatest Man 
Wall-Paper 
Jonah and the Whale 
The Brown Bear 
Under the Greenwood Tree 
Gambler, don't you lose your 

place 
The Gambler 1s Lament 
Trees 
Alleluia 
Crabbed age and youth 
Hey Nonno no! 
The lover in Winter plaineth 

for the Spring 
The Miracle 
My Blood so red.... 
Such Beauty as Hurts to Behold 
Suspiria 
Tears 
The Nightingale 
Sylvia 
At the Spring 
But I Was Young and Foolish 
Spring 
Gentle Greeting 
The Lamb 
The Christening 
I Can11 Be Talkin1 of Love 
A Maid Me Loved 
The Rivals 
Song of Perfect Propriety 
Church Bell at Night 
I Hear an Army 
Monks and Raisins 
St. Ida's Vision 
Peace 
I Hate Music 
I Just Found Out Today 
First Psalm 
Thy Word Is A Lamp 
The Grey Wolf 
Orpheus with His Lute 

2 
2 
2 
2 
2 
2 

2 
2 
2 
2 
2 
2 

2 
2 
2 
2 
2 
2 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
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Number of 
Teachers 
by Which 

Composer: Art-Soncr Title: Recomme 

Cadman The Moon Behind the Cottonwood 1 
Cadman A Moonlight Song 1 
Cadman The Song of the Mountains 1 
Caldwell Sweet Holy Child 1 
Carpenter The Green River 1 
Carpenter May, The Maiden 1 
Carpenter Serenade 1 
Carr As on the Night 1 
Carter Dust of Snow 1 
Chadwick 0 let night speak of me 1 
Chadwick Thou art so Like a Flower 1 
Chanler The Lamb 1 
Clokey-Grandi 0 Fair art Thou 1 
Cooke Two Marionettes 1 
Copland The chariot 1 
Copland Dear March, come inl 1 
Copland Going to HeavenI 1 
Copland I felt like a funeral in my brain 1 
Copland Nature, the gentlest mother 1 
Copland Sleep is supposed to be 1 
Copland There came a wind like a bugle 1 
Copland When they come back 1 
Copland The world feels dusty 1 
Creston Lullaby 1 
Cumming As Dew in April 1 
Cumming Memory, Hither Come 1 
Curran Life 1 
Decevee Come unto me 1 
De Leone Think on Me 1 
Dello Joio Recuerdo 1 
Densmore If God left only you 1 
Diamond Elegy 1 
Diers Stopping by Woods on a Snowy 

Evening 1 
Diller How Your True Love to Know 1 
Dougherty The K'e 1 
Dougherty Sound the Flute 1 
Dougherty The Taxi 1 
Duke Central Park at Dusk 1 
Duke Evening 1 
Duke I Carry Your Heart 1 
Duke Little Elegy 1 
Duke Richard Cory 1 
Duke When I Set Out for Lyonnesse 1 
Fine The Frog and the Snake 1 
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Composer; Art-Song Title; 

Number of 
Teachers 
by Which 

Recommended: 

Finney 
Finney 
Finney 
Finney 
Finney 
Finney 
Finney 
Foster 
Freed 
Giannini 
Giannini 
Giannini 
Giannini 
Griffes 
Griffes 
Griffes 
Griffes 
Hamblen 
Hammond 
Hammond 
Hartley 
Homer 
Homer 
Hopkinson 
Hovhaness 
Hovhaness 
Huerter 
Hundley 
Hundley 
Hyman 
Ives 
Ives 
Ives 
Ives 
Ives 
Ives 
Ives 
Ives 
Ives 
Ives 
Johnson 
Kagen 
Kendrick 
Kreutz 
La Forge 
La Forge 

Drinking Song 
Epitaph 
Epitaph on a Talkative Old Maid 
Here Skugg Lies 
In Praise of Wives 
Wedlock, As Old Men Note 
When Mars and Venus 
Old Black Joe 
Chartless 
Far Above the Purple Hills 
I did not know 
I Shall Think of You 
It Is A Spring Night 
The Lament of Ian the Proud 
An Old Song Re-Sung 
Symphony in Yellow 
We'll to the Woods and Gather May 
Beside Still Waters 
Behold, The Master Passeth By 
The Pipes of Gordon's Men 
The Lamb 
Down Bye Street 
Requiem 
The Garland 
Out of the Depths 
Watchman's Song 
Pirate Dreams 
Ballad on Queen Anne's Death 
For Your Delight 
Pretty Little Ring Time 
Abide With Me 
At Sea 
The Children's Hour 
Down East 
Immortality 
In The Mornin1 

The Light That Is Felt 
The Side Show 
Songs My Mother Taught Me 
Two Little Flowers 
Mother To Son 
How Pleasant It Is To Have Money 
From My Window 
December Lark 
Retreat 
Song of the Open 
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Composer: Art-Sona Title: 

Lang Spring Rhapsody 
Lekberg Birds Singing At Dusk 
Lekberg The Spring and the Fall 
MacDowell Long Ago, Sweetheart Mine 
MacDowell Menie 
MacDowell A Rogin Sings in the Apple Tree 
Malotte The Beatitudes 
Malotte The Twenty-Third Psalm 
Nevin Little Boy Blue 
Niles The Carol of the Birds 
Niles Come Gentle Dark 
Niles Evening 
Niles Gambler's Song of the Big Sandy 

River 
Niles The Gambler's Wife 
Nordoff Serenade 
Nordoff Willow River 
Pasatieri Agnes 
Pasatieri Lullaby for a lost child 
Persichetti Pers 
Pfautsch Lute Book Lullaby 
Rorem Absalom 
Rorem As Adam Early in the Morning 
Rorem I am Rose 
Rorem Little Elegy 
Rorem The Lord's Prayer 
Rorem Orchids 
Rorem Our Father 
Rorem Psalm 134 
Rorem Sometimes With One I Love 
Rorem Spring and Fall 
Rorem Stop All The Clocks 
Rorem Visits to St. Elizabeth 
Rorem Western Wind 
Rose Roadways 
Sacco High Flight 
Sacco Highland Song 
Sacco She Walks in Beauty 
Sacco Strictly Germproof 
Sargent Stopping By Woods On A Snowy 

Evening 
Sargent Twentieth Century 
Scott Clouds 
Scott Lullabye 
Scott The Old Road 
Scott The Wind's In The South 

Number of 
Teachers 
by Which 

Recommended; 
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Composer: Art-Song Titlei 

Number of 
Teachers 
by Which 

Recommended: 

Siegmeister 
Siegmeister 
Siegmeister 
Skiles 
Speaks 
Speaks 
Still 
Strickland 
Thompson 
Thomson 
Thomson 
Thomson 
Thomson 
Thomson 
Thomson 
Tyson 
Vanderlip 
Walker 
Ware 
Warren 
Warren 
Watts 
Watts 
Weaver 
White 
Wolfe 
Wolford 
Woodman 
Woodman 
Woollen 
Wragg 
Young 

Chalk Marks on the Sidewalk 
Childhood Memories 
Goodbye, Goodbye 
You will know my love 
Music I Heard With You 
To You 
The Breath of a Rose 
The Road to Home 
My Soul Doth Magnify the Lord 
Before Sleeping 
Down at the Docks 
Look, How the Floor of Heaven 
Prayer to St. Catherine 
Take, 0 Take Those Lips Away 
Tiger! Tiger 
Sea Moods 
A Vagabond Song 
I Went To Heaven 
By the Fountain 
A Christmas Candle 
Snow Towards Evening 
Blue are Her Eyes 
Wood Song 
Moon-Marketing 
The Lamb 
Sailormen 
The Shepherd 
I am Thy Harp 
Love's In My H^art 
Lost 
Lullaby a la Mcbde 
Red Rosey Bush 

1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
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INDIVIDUAL SONG COMPOSITES OF THE QUESTIONNAIRE 
DATA COMPUTER TABULATIONS FOR THE 
TEN MOST RECOMMENDED AMERICAN 

ART-SONGS 
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INDIVIDUAL ART-SONG COMPOSITE 

FROM QUESTIONNAIRE DATA 

Art-Song:• The Daisies Code .# 002 

Composer: Barber Publisher: G- Schirmer 

COMPUTER TABULATIONS: 

Key- Question-
punch naire 
Col. Category 

Teachers 
Naming 
Category(#) 

Key- Question-
punch naire 

Teachers 
Naming 

Col Category Category(#) 
43 Phrasing 64 

44 Dynamics 16 

45 Interpretation 49 

46 Know, of Style 17 

47 Lit. Knowledge 17 

48 Kn. of Composer 36 
TO IMPROVE TECHNIQUE 
49 Breathing 32 

50 Attack 21 

51 Register(s) 11 

52 Resonance 17 

53 Tone Q./Placement 32 

54 Diction 58 

55 Range 7 

56 Flexibility 27 

57 Agility 1 2 

58 Scales 7 

59 Ornamentation 0 

60 Legato/Sostenuto 27 

61 Relaxation 30 

19 Male 18 

20 Female 37 

21 All Voices 43 

22 High Voice 22 

23 Medium Voice 48 

24 Low Voice 5 

25 All Ranges 29 

26 Sr. High 30 

27 1st Yr.College 43 

28 2nd Yr.College 9 

29 Comm. Adult 9 

30 All Levels 41 

31 
VOCAL LINE 
Easy 27 

32 Mod. Easy 34 

33 Medium 25 

34 Mod. Diff. 4 

35 Difficult 0 

36 
PIANO SCORE 
Easy 18 

37 Mod. Easy 40 

38 Medium 27 

39 Mod. Diff. 5 

40 Difficult 0 
PEDAGOGICAL USE(S) 
TO IMPROVE MUSICIANSHIP 

41 Intonation 30 

42 Rhythm Acc. 34 

Respondents Who Made A 
Comment On Song (Respondent #) 

#018 #094 #138 
#026 #097 #148 
#042 #103 #195 
#050 #114 #203 
#051 #117 #209 
#053 #119 
#068 #126 
#080 #127 
#086 #128 

(Recommended by 96 teachers) 
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INDIVIDUAL ART-SONG COMPOSITE 

FROM QUESTIONNAIRE DATA 

Art-Song: Sure on this shining night Code a O H 

Composer Barber Publisher: Schirmer 

COMPUTER TABULATIONS: 

Key- Question-
punch naire 
Col. Category 

Teachers 
Naming 
Category(#) 

Key- Question-
punch naire 

Teachers 
Naming 

Col Category Category(#) 

43 Phrasing 66 

44 Dynamics 41 

45 Interpretation 49 

46 Know, of Style 20 

47 Lit. Knowledge 13 

48 Kn. of Composer 27 
TO IMPROVE TECHNIQUE 
49 Breathing 63 

50 Attack 17 

51 Register(s) 24 

52 Resonance 24 

53 Tone Q./Placement 44 

54 Diction 43 

55 Range 17 

56 Flexibility 6 

57 Agility 1 

58 Scales 1 

59 Ornamentation 0 

60 Legato/Sostenuto 61 

61 Relaxation 21 

19 Male 

20 Female 

21 All Voices 

VOCAL LINE 
31 Easy 

32 Mod. Easy 

33 Medium 

34 Mod. Diff. 

35 Difficult 
PIANO SCORE 

36 Easy 

37 Mod. Easy 

38 Medium 

39 Mod. Diff. 

40 Difficult 

7 

22 

69 

22 High Voice 27 

23 Medium Voice 35 

24 Low Voice 5 

25 All Ranges 33_ 

26 Sr. High 12 

27 1st Yr.College 31 

28 2nd Yr.College 26 

29 Comm. Adult 11 

30 All Levels 36 

2 

20 

37 

25 

3 

15 

30 

36 

6 

0 
PEDAGOGICAL USE(S) 
TO IMPROVE MUSICIANSHIP 

41 Intonation 

42 Rhythm Acc. 

37 

24 

Respondents Who Made A 
Comment On Song (Respondent #) 

#005 
#017 
#038 
#049 
#051 
#053 
#059 
#066 
#073 

#074 
#075 
#080 
#094 
#097 
#099 
#119 
#127 
#128 

#147 
#168 
#171 
#193 
#203 

(Recommended by 94 teachers) 



295 
INDIVIDUAL ART-SONG COMPOSITE 

FROM QUESTIONNAIRE DATA 

Art-Song: Loveliest of Trees C o d e # 004 

Composer: D u k e Publisher: G- Schirmer 

COMPUTER TABULATIONS: 

Key- Question-
punch naire 
Col. Category 

Teachers 
Naming 

Key- Question-
punch naire 
Col. Category 

Teachers 
Naming 
Category(#) 

19 Male 6 

20 Female 14 

21 All Voices 58 

22 High Voice 15 

23 Medium Voice 30 

24 Low Voice 7 

25 All Ranges 39 

26 Sr. High 12 

27 1st Yr.College 26 

28 2nd Yr.College 15 

29 Comm. Adult 16 

30 All Levels 38 

31 
VOCAL LINE 
Easy 7 

32 Mod. Easy 32 

33 Medium 27 

34 Mod. Diff. 7 

35 Difficult 0 
PIANO SCORE 

36 Easy 

37 Mod. Easy 

38 Medium 

39 Mod. Diff. 

40 Difficult 

2 

20 

37 

18 

1 
PEDAGOGICAL USE(S) 
TO IMPROVE MUSICIANSHIP 

41 Intonation 

42 Rhythm Acc. 

27 

26 

43 Phrasing 55 

44 Dynamics 27 

45 Interpretation 44 

46 Know, of Style 17 

47 Lit. Knowledge 18 

48 Kn. of Composer 25 
TO IMPROVE TECHNIQUE' 
49 Breathing 38 

50 Attack 15 

51 Register(s) 13 

52 Resonance 26 

53 Tone Q./Placement 43 

54 Diction 38 

55 Range 11 

56 Flexibility 14 

57 Agility 6 

58 Scales 3 

59 Ornamentation 2 

60 Legato/Sostenuto 39 

61 Relaxation 24 

Respondents Who Made A 
Comment On Song (Respondent #) 

#026 
#042 
#047 
#050 
#051 
#053 
#054 

#059 
#074 
#075 
#080 
#094 
#117 

#127 
#138 
#148 
#193 
#195 
#203 

(Recommended by 82 teachers) 
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INDIVIDUAL ART-SONG COMPOSITE 

FROM QUESTIONNAIRE DATA 

Art-Song: not go, my love C o d e # 005 

Composer ; Hageman Publisher; G. Schirmer, Inc. 

COMPUTER TABULATIONS: 

Key- Question-
punch naire 
Col. Category 

Teachers 
Naming 
Category(#) 

Key- Question-
punch naire 

Teachers 
Naming 

Col. Category Category(#) 

43 Phrasing 30 

44 Dynamics 26 

45 Interpretation 41 

46 Know, of Style 15 

47 Lit. Knowledge 8 

48 Kn. of Composer 9 
TO IMPROVE TECHNIQUE 
49 Breathing 31 

50 Attack 20 

51 Register(s) 18 

52 Resonance 20 

53 Tone Q./Placement 31 

54 Diction 30 

55 Range 20 

56 Flexibility 6 

57 Agility 4 

58 Scales 4 

59 Ornamentation 2 

60 Legato/Sostenuto 29 

61 Relaxation 16 

19 Male 

20 Female 

21 All Voices 

22. High Voice 

23 Medium Voice 

24 Low Voice 

25 All Ranges 

VOCAL LINE 
31 Easy 

32 Mod. Easy 

33 Medium 

34 Mod. Diff. 

35 Difficult 
PIANO SCORE 

36 Easy 

37 Mod. Easy 

38 Medium 

39 Mod. Diff. 

40 Difficult 

13 

21 

30 

23 

19 

7 

20 

26 Sr. High 4 

27 1st Yr.College 16 

28 2nd Yr.College 29 

29 Comm. Adult 12 

30 All Levels 14 

3 

5 

22 

27 

3 

1 

10 

22 

22 

4 
PEDAGOGICAL USE(S) 
TO IMPROVE MUSICIANSHIP 

41 Intonation 

4 2 Rhythm Acc. 

28 

33 

Respondents Who Made A 
Comment On Song (Respondent #) 

#004 
#018 
#027 
#038 
#054 
#074 
#075 

#086 
#087 
#099 
#127 
#192 
#193 

(Recommended by 62 teachers) 



INDIVIDUAL ART-SONG COMPOSITE 

FROM QUESTIONNAIRE DATA 

297 

Art-Song; Velvet Shoes Code #_032 

Composer: Thompson Publisher: E-C- Schirmer 

COMPUTER TABULATIONS: 

Key- Question-
punch naire 
Col. Category 

Teachers 
Naming 
Category(#) 

Key- Question-
punch naire 
Col. Category 

Teachers 
Naming 
Category(#) 

19 Male 0 

20 Female 29 

21 All Voices 28 

22 High Voice 9 

23 Medium Voice 39 

24 Low Voice 4 

25 All Ranges 14 

26 Sr. High 31 

27 1st Yr.College 23 

28 2nd Yr.College 4 

29 Comm. Adult 6 

30 All Levels 17 
VOCAL LINE 

31 Easy 20 

32 Mod. Easy 18 

33 Medium 14 

34 Mod. Diff. 4 

35 Difficult 0 
PIANO SCORE 

36 Easy 13 

37 Mod. Easy 16 

38 Medium 24 

39 .Mod. Diff. 3 

40 Difficult 0 
PEDAGOGICAL USE(S) 
TO IMPROVE MUSICIANSHIP 

41 ' Intonation 

42 Rhythm Acc. 

17 

16 

43 Phrasing 34 

44 Dynamics 17 

45 Interpretation 29 

46. Know, of Style 7 

47 Lit. Knowledge 10 

48 Kn. of Composer 6 
TO IMPROVE TECHNIQUE 
49 Breathing 30 

50 Attack 10 

51 Register(s) 8 

52 Resonance 15 

53 Tone Q./Placement 28 

54 Diction 27 

55 Range 4 

56 Flexibility 3 

57 Agility 0 

58 Scales 1 

59 Ornamentation 1 

60 Legato/Sostenuto , 23 

61 Relaxation 18 

Respondents Who Made A 
Comment On Song (Respondent #) 
#050 
#051 
#059 
#074 
#075 
#080 

#099 
#113 
#128 
#195 
#203 

(Recommended by 62 teachers) 
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INDIVIDUAL ART-SONG COMPOSITE 

FROM QUESTIONNAIRE DATA 

Art-SongInto the Night 

Composer: Edwards 

Code # 012 

Publisher: G. Schirmer, Inc. 

COMPUTER TABULATIONS: 

Key- Question-
punch naire 
Col. Category 

Teachers 
Naming 
Category(#) 

Key- Question-
punch naire 
Col. Category 

Teachers 
Naming 
Category(#) 

19 Male 1 

20 Female 10 

21 All Voices 28 

22 High Voice 8 

23 Medium Voice 19 

24 Low Voice 2 

25 All Ranges 17 

26 Sr. High 15 

27 1st Yr.College 14 

28 2nd Yr.College 4 

29 Comm. Adult 5 

30 All Levels 14 

31 
VOCAL LINE 
Easy 9 

32 Mod. Easy 16 

33 Medium 9 

34 Mod. Diff. 2 

35 Difficult 1 

36 
PIANO SCORE 
Easy 6 

37 Mod. Easy 13 

38 Medium 16 

39 Mod. Diff. 1 

40 Difficult 0 
PEDAGOGICAL USE(S) 
TO IMPROVE MUSICIANSHIP 

41 Intonation 

4 2 Rhythm Acc. 

13 

13 

43 Phrasing 24 

44 Dynamics 20 

45 Interpretation 16 

46 Know, of Style 8 

47 Lit. Knowledge 0 

48 Kn. of Composer 2 
TO IMPROVE TECHNIQUE 
49 Breathing 24 

50 Attack 7 

51 Register(s) 6 

52 Resonance 11 

53 Tone Q./Placement 18 

54 Diction 17 

55 Range 6 

56 Flexibility 4 

57 Agility 0 

58 Scales 0 

59 Ornamentation 0 

60 Legato/Sostenuto 22 

61 Relaxation 12 

Respondents Who Made A 
Comment On Song (Respondent #) 
#004 
#024 
#026 
#038 
#049 
#075 
#082 

#101 
#113 
#128 
#203 
#211 

(Recommended by 40 teachers) 
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INDIVIDUAL ART-SONG COMPOSITE 

FROM QUESTIONNAIRE DATA 

Art-Song; T^e Sleep that flits on Baby's Eyes code # 059 

Composer; Carpenter • Publisher: G. Schirmer, Inc. 

Key- Question-
punch- naire 
Col. Category 

COMPUTER TABULATIONS: 

Teachers Key- Question-
Naming punch naire 
Category(#) Col. Category 

Teachers 
Naming 
Category(#) 

19 Male 0 

20 Female 27 

21 All Voices 8 

22 High Voice 11 

23 Medium Voice 19 

24 Low Voice 1 

25 All Ranges 10 

26 Sr. High 10 

27 1st Yr.College 12 

28 2nd Yr.College 8 

29 Comm. Adult 5 ' 

30 All Levels 14 

31 
VOCAL LINE 
Easy 1 

32 Mod. Easy 10 

33 Medium 18 

34 Mod. Diff. 6 

35 Difficult 0 

36 
PIANO SCORE 
Easy 3 

37 Mod. Easy 12 

38 Medium 18 

39 Mod. Diff. 3 

40 Difficult 0 
PEDAGOGICAL USE(S) 
TO IMPROVE MUSICIANSHIP 

41 Intonation 18 

42 Rhythm Acc. 10 

43 Phrasing 26 

44 Dynamics 15 

45 Interpretation 28 

46 Know, of Style 6 

47 Lit. Knowledge 8 

48 Kn. of Composer 13 
TO IMPROVE TECHNIQUE 

49 Breathing 19 

50 Attack 6 

51 Register(s) 13 

52 Resonance 10 

53 Tone Q./Placement 18 

54 Diction 17 

55 Range §_ 

56 Flexibility 4 

57 Agility 3 

Scales 1 

Ornamentation 1 

58 

59 

60 

61 

Legato/Sostenuto 19 

Relaxation 8 

Respondents Who Made A 
Comment On Song (Respondent #) 

#026 
#059 
#063 
#105 
#138 
#148 
#193 

(Recommended by 37 teachers) 
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INDIVIDUAL ART-SONG COMPOSITE 

FROM QUESTIONNAIRE DATA 

Art-Song: There is a Lady Sweet and Kind Code # 026 

Composer: Dello Joio Publisher: Carl Fischer, Inc, 

COMPUTER TABULATIONS: 

Key- Question-
punch naire 
Col. Category 

Teachers 
Naming 
Category(#) 

Key- Question-
punch naire 
Col. Category 

Teachers 
Naming 
Category(#) 

19 Male 28 

20 Female 1 

21 All Voices 7 

22 High Voice 10 

23 Medium Voice 16 

24 Low Voice 1 

25 All Ranges 11 

26 Sr. High 11 

27 1st Yr.College 12 

28 2nd Yr.College 12 

29 Comm. Adult 3 

30 All Levels 12 
VOCAL LINE 

31 Easy 4 

32 Mod. Easy 17 

33 Medium 9 

34 Mod. Diff. 4 

35 Difficult 0 
PIANO SCORE 

36 Easy 2 

37 Mod. Easy 16 

38 Medium 13 

39 Mod. Diff. 3 

40 Difficult 0 
PEDAGOGICAL USE(S) 
TO IMPROVE MUSICIANSHIP 

41 Intonation 

42 Rhythm Acc, 

17 

16 

43 Phrasing 

44 Dynamics 

45 Interpretation 

46 Know, of Style 

47 Lit. Knowledge 

48 Kn. of Composer 

23 

14 

21 

7 

6 

15 
TO IMPROVE TECHNIQUE 
49 Breathing 12 

8 50 Attack 

51 Register(s) 10 

52 Resonance 8 

53 Tone Q./Placement 14 

54 Diction 20 

55 Range 5 

56 Flexibility 

57 Agility 

58 Scales 

59 Ornamentation 

2 

1 

1 

0 

60 

61 

Legato/Sostenuto 16 

Relaxation 12 

Respondents Who Made A 
Comment On Song (Respondent #) 
#005 
#029 
#042 
#050 
#051 
#089 

(Recommended by 37 teachers) 
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INDIVIDUAL ART-SONG COMPOSITE 

FROM QUESTIONNAIRE DATA 

Art-Song: Orpheus with his lute C o d e # 029 

Composer: Schuman Publisher: G. Schirmer, Inc. 

COMPUTER TABULATIONS: 

Key- Question-
punch naire 
Col. Category 

Teachers 
Naming 
Category (#) 

Key- Question-
punch naire 
Col. Category 

Teachers 
Naming 
Category(#) 

19 Male 2 

20 Female 6 

21 All Voices 26 

22 High Voice 9 

23 Medium Voice 20 

24 Low Voice 3 

25 All Ranges 8 

26 Sr. High 9 

27 1st Yr.College 8 

28 2nd Yr.College 11 

29 Comm. Adult 8 

30 All Levels 15 
VOCAL LINE 

31 Easy 5 

32 Mod. Easy 11 

33 Medium 14 

34 Mod. Diff. 4 

35 Difficult 1 
PIANO SCORE 

36 Easy 19 

37 Mod. Easy 7 

38 Medium 7 

39 Mod. Diff. 0 

40 Difficult 0 
PEDAGOGICAL USE(S) 
TO IMPROVE MUSICIANSHIP 

41 Intonation 

42 Rhythm Acc. 

25 

8 

43 Phrasing 27 

44 Dynamics 12 

45 Interpretation 16 

46 Know, of Style 10 

47 Lit. Knowledge 6 

48 Kn. of Composer 10 
TO IMPROVE TECHNIQUE 
49 Breathing 23 

50 Attack 8 

51 Register(s) 9 

52 Resonance 12 

53 Tone Q./Placement 14 

54 Diction 19 

55 Ranae 8 

56 Flexibility 4 

57 Agility 2 

58 Scales 2 

59 Ornamentation 1 

60 Legato/Sostenuto 19 

61 Relaxation 9 

Respondents Who Made A 
Comment On Song (Respondent #) 

#005 #193 
#025 #203 
#050 
#073 
#138 
#158 

(Recommended by 37 teachers) 
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INDIVIDUAL ART-SONG COMPOSITE 

FROM QUESTIONNAIRE DATA 

Art-Song: T e H Me> Blue, Blue Skyi Code # 022 

Composer: Giannini Publisher: Franco Colombo, Inc. -
Division of Belwin Mills 

COMPUTER TABULATIONS: 

Key- Question-
punch naire 
Col. Category 

Teachers 
Naming 
Category(ft) 

Key- Question-
punch naire 
Col. Category 

Teachers 
Naming 
Category (.#) 

19 Male 1 

20 Female 25 

21 All Voices 9 

22 High Voice 24 

23 Medium Voice 6 

24 Low Voice 0 

25 All Ranges 7 

26 Sr. High 7 

27 1st Yr.College 15 

28 2nd Yr.College 10 

29 Comm. Adult 6 

30 All Levels 7 
VOCAL LINE 

31 Easy 0 

32 Mod. Easy 3 

33 Medium 13 

34 Mod. Diff. 16 

35 Difficult 2 
PIANO SCORE 

36 Easy 0 

37 Mod. Easy 6 

38 Medium 17 

39 Mod. Diff. 8 

40 Difficult 2 
PEDAGOGICAL USE(S) 
TO IMPROVE MUSICIANSHIP 

41 Intonation 

4 2 Rhythm Acc. 

15 

8 

43 Phrasing 22 

44 Dynamics 20 

45 Interpretation 23 

46 Know, of Style 8 

47 Lit. Knowledge 6 

48 Kn. of Composer 5 
TO IMPROVE TECHNIQUE 
49 Breathing 20 

50 Attack 16 

51 Register(s) 11 

52 Resonance 12 

53 Tone Q./Placement 17 

54 Diction 18 

55 Range 15 

56 Flexibility 4 

57 Agility 3 

58 Scales 1 

59 Ornamentation 1 

60 Legato/Sostenuto 17 

61 Relaxation 4 

Respondents Who Made A 
Comment On Song (Respondent #) 

#004 
#008 
#027 
#054 
#074 
#080 
#087 

#105 
#117 
#193 
#211 

(Recommended by 36 teachers) 
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