
21^ 

N9/J 
no. n n 

AN EVALUATION OF THE BUSINESS EDUCATION PROGRAM AT TARLETON 

STATE UNIVERSITY WITH IMPLICATIONS FOR IMPROVEMENT 

DISSERTATION 

Presented to the Graduate Council of the 

North Texas State University in Partial 

Fulfillment of the Requirements 

For the Degree of 

DOCTOR OF PHILOSOPHY 

By 

Ruby Cumbie Barker, B.B.A., M.Ed. 

Denton, Texas 

December, 1982 



Barker, Ruby F., An Evaluation of the Business 

Education Program at Tarleton State University with 

Implications for Improvement. Doctor of Philosophy 

(Vocational Education), December, 1982, 160 pp., 23 tables, 

bibliography, 24 titles. 

The purpose of this study was to (1) collect and 

examine data from graduates relating to the present status 

and effectiveness of the program and (2) compare the require-

ments of the program to the requirements of other insti-

tutions in Texas with NCATE accreditation. 

Two questionnaires were developed to obtain data from 

the graduates concerning four categories of information: 

personal information, occupational information, analysis of 

the effectiveness of the curriculum, and evaluation of the 

adequacy of the program. The colleges and universities in 

Texas with NCATE accreditation were sources of the following 

types of information: area offering and having responsibility 

for the business education program, AACSB and its effect on 

the business education program, certification options avail-

able, methods courses offered, and grade requirements for 

admission into and for graduation and certification from the 

program. 

The graduate population for this study was composed of 

the seventy-one graduates who graduated between 1977 and 

1981. Responses were received from sixty-one (85.92 per 



cent) of the graduates. The institutional population for 

this study included the twenty-seven colleges and univer-

sities in Texas with NCATE accreditation. Twenty-four 

(88.89 per cent) of the institutions responded to the 

questionnaire. 

It was concluded that most Tarleton students graduate 

from small high schools where they take business courses, 

most students will seek at least a master's degree, 

approximately one-half of the graduates will become teachers, 

and the business courses of most value to the graduates 

include business methods courses, typewriting, and accounting. 

The institutional data led to the conclusions that the 

business education programs are offered by the area of busi-

in more than one-half of the schools, Tarleton offers more 

methods courses than 42.86 per cent of the institutions, 

the 2.00 GPA required for graduation is the same requirement 

as in 42.86 per cent of the institutions, and AACSB require-

ments have a significant effect on business education programs. 
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CHAPTER I 

INTRODUCTION 

Tarleton State University is a small university located 

in North Central Texas approximately sixty-live miles south-

west of Fort Worth in Stephenville, a city of approximately 

12,000 in population. The institution was founded in 1899 

through a bequest by John Tarleton, an Erath County pioneer, 

as a private four-year college and affiliated academy. In 

1906 the four-year program was discontinued and a junior col-

lege division was implemented as a result of slow growth and 

development. In 1917 John Tarleton College became a part of 

the Texas A&M University System, and its name was changed to 

John Tarleton Agricultural College. To reflect growth in 

fields other than agriculture, the name was changed to 

Tarleton State College in 1949. The academy division was 

discontinued in 1953, and in 1959 the Texas legislature 

expanded Tarleton to a four-year degree granting institution. 

In 1961 degree programs in selected areas of the arts and 

sciences and business administration were authorized, but 

teacher education was not added until 1963. The first 

baccalaureate degrees were awarded in 1963. The Texas legis-

lature in 1973 recognized the expanding role and scope of the 

institution's service and programs by changing its name to 

Tarleton State University (7). 
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Tarleton's Business Administration Department revised 

its curriculum and began offering the Bachelor of Business 

Administration degree in 1971. At that time, the curriculum 

of the business education program was updated but has under-

gone only minor changes since. 

The increasing complexity and rate of change in the 

business and technological world are placing pressure on the 

educational system and only through continual curriculum 

organization and re-organization can the business education 

programs of colleges and universities meet the needs of the 

individual student. According to Cox, a business educator 

at Northern Arizona University: 

The need for teacher training institutions to 
prepare first-rate business education teachers is 
greater today than ever before. In recent years 
the public has become more vocal in demanding 
teacher competency, teacher accountability, and 
classroom relevancy. In order to ensure that 
school systems are guided by high-quality business 
teachers, we must provide high-quality business 
teacher education programs. 

Accordingly, schools and departments of busi-
ness education must periodically assess their 
curricula to determine whether any changes in the 
teacher education program are actually needed. 
Some sources of input for program assessment and 
revision are fellow teachers, members of the commu-
nity, state department of education personnel, and 
members of other business teacher education depart-
ments. Often overlooked as an important source of 
ideas, however, are recent program graduates. 
Those graduates who were prepared for entering the 
job market as teachers are the ones most directly 
affected by the school's curriculum; they can make 
valuable suggestions as to how the curriculum can 
be strengthened and revised to prepare better busi-
ness educators. The follow-up study is one of the 
most effective ways of obtaining the opinions of 
program graduates (1, p. 28). 



The National Business Education Association states in 

its Guidelines for Business Teacher Education; 

It is readily discernible that changes that 
have taken place and those that are presently 
occurring make it imperative that students pursuing 
teacher-education programs as well as teachers 
already in service must qualify to teach in the 
modern schools of today and tomorrow. This means 
that students who wish to qualify as teachers 
first must choose a college in which teacher 
education programs are offered in the subject 
matter areas in which the prospective teachers are 
interested, and second, the teacher education 
curricula in the college selected must be struc-
tured in a manner that innovations and changes are 
reflected in the preparation of prospective 
teachers. The sensitiveness of teacher education 
faculty to evolutionary innovations and changes is 
evidenced through their participation in and 
contributions to the development of thought per-
taining to modern education. 

Teacher education is confronted with two 
formidable challenges. The first is the continuous 
improvement of teacher education as it has devel-
oped during the past fifty years. Innovations and 
changes do not imply new concepts and practices 
necessarily should replace traditional concepts 
that have proved to be sound in theory and satis-
factory in practice. The second challenge to 
teacher education is the creation, development, 
and appraisal of innovations and changes. Each of 
these challenges, therefore, depends upon contin-
ous study and evaluation of the education program 
for the preparation of teachers (4, p. x). 

The business education faculty at Tarleton State 

University felt that an analysis of the present program 

should be conducted to determine if a modification or 

expansion of the program is needed. This study was designed 

to analyze the program through the use of a follow-up 

study of graduates and a survey of other similar programs 

in Texas institutions. 



In support of surveys and follow-up studies, Ericson, 

a well-known authority in teacher education, made the 

following comments: 

Many school people are beginning to realize 
that much can be learned from former students, 
employers, parents, and citizens generally. . . . 
Follow-up studies have contributed to this devel-
oping concept by showing people, counselors, 
teachers, and administrators the importance of 
going beyond the four walls of the school to dis-
cover the needs of students, evaluate the program 
of the school, gather data about trends or oppor-
tunities, and maintain contact with employers and 
institutions of higher learning. 

Follow-up studies are commonly used to eval-
uate the effectiveness of school programs. . . . 
The results of such studies can be studied to 
avoid mistakes in the future. 

The effectiveness of the instructional pro-
gram of the school, including vocational training 
and tryout can be checked through follow-up 
studies. Whether or not students use the voca-
tional skills learned in school can be determined 
and the degree to which all school subjects function 
in the lives of former students can be ascertained. 
It can be generally asserted that no substitute for 
follow-up studies can be found. . . . (2, pp. 389-
392). 

Statement of the Problem 

The problem of this study was to evaluate the business 

education program at Tarleton State University with attention 

focused on possible curriculum improvements. 

Purpose of the Study 

The purposes of this study were to (1) collect and 

examine data from graduates relating to the present status 

and effectiveness of the program and (2) compare the 
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requirements of the program to the requirements of other 

colleges and universities in Texas that are accredited by 

the National Council for Accreditation of Teacher Education 

(NCATE). 

Responses were sought from graduates of the business 

education program concerning four categories of information: 

(1) personal and background information of the graduates, 

(2) occupational information of the graduates, (3) analysis 

of the effectiveness of the business education curriculum 

including evaluation of courses in the business education 

program at Tarleton State University, and (4) evaluation of 

the adequacy of the total business education program. 

In addition, information about the business education 

programs in colleges and universities in Texas which hold 

NCATE accreditation was collected and compared to the 

business education program at Tarleton State University. 

The National Council for Accreditation of Teacher Education 

"is recognized by the Council on Postsecondary Accreditation 

as having authority to adopt standards and procedures for 

accreditation and to determine the accreditation status of 

institutional programs for preparing teachers and other 

professional school personnel" (5, p. 9). In addition, this 

council "is also designated by the U.S. Commissioner of 

Education as the only nationally-recognized accrediting 

agency in the field of education" (5, p. 9). 

The colleges and universities in Texas which hold NCATE 
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accreditation were the source of the following types of 

information: (1) department, college, or school offering 

and having responsibility for the business education program 

in each institution, (2) the American Assembly of 

Collegiate Schools of Business (AACSB) and its effect on the 

business education program in each institution, (3) business 

education certification options available, (4) business 

education methods courses offered, and (5) grade require-

ments for admission into and for graduation and certification 

from the business education program in each institution. 

More specifically, this study sought answers to the 

following questions. 

1. From what size high schools did the business 

education former students graduate? 

2. How many graduates took business courses while they 

were in high school? 

3. What high school business courses were taken by 

the graduates who responded yes, and how many semester 

credits were completed? 

4. What reasons did the graduates give for choosing 

Tarleton State University? 

5. How many of the graduates transferred credits to 

Tarleton State University from other institutions? 

6. If graduates did transfer credits to Tarleton 

State University, from what type institution did they 

transfer and how many credit hours in business courses and 
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in other courses did they transfer? 

7. Which professional journals do the graduates 

subscribe to and read? 

8. What professional organization memberships do 

graduates currently hold and how much do they participate 

in the organizations? 

9. How many of the graduates have done or are doing 

work toward an advanced degree? 

10. For those former students who have done or are 

doing work toward an advanced degree or degrees, in what 

area (s) are they specializing and at which institutions 

are they doing the work? 

11. Do those former students who have not done or are 

not doing work toward an advanced degree plan to begin 

graduate work in the future? 

12. How many graduates are currently employed? 

13. How many graduates have been employed at a full-

time position at some time since graduation? 

14. In what type positions were the graduates initially 

employed and in what type positions were the graduates 

employed at the time of the study? 

15. What sources led to the initial positions and the 

positions at the time of the study of the graduates? 

16. What courses were taught by the graduates who were 

employed in the teaching field in their initial teaching 

position and in their teaching position at the time of the 
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study (based on 1981-1982 school year)? 

17. How many graduates have entered the teaching 

profession, but later left the teaching profession? 

18. What reasons led to the graduates leaving the 

teaching profession? 

19. Did the business education graduates receive 

certification in Plan I or Plan II certification program? 

20. What second teaching fields were chosen most often 

by the graduates who graduated from the Plan I certification 

program? 

21. How do the graduates evaluate the business courses 

included in the business education curriculum? 

22. What courses do the graduates feel should be added 

to the business education curriculum at Tarleton State 

University? 

23. How adequately do the respondents feel the business 

education program at Tarleton State University has met their 

needs in preparation for their current employment? 

24. How well did the professional business education 

methods courses prepare the graduates for the teaching 

profession in their opinions? 

25. How many of the NCATE accredited institutions in 

Texas offer a business education degree and certification 

program? 

26. In those institutions having a business education 

program, which department, college, or school offers the 
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program? 

27. In those institutions having a business education 

program, what department, college, or school is responsible 

for the supervision of the business education student 

teachers? 

28. How many of the institutions included in the study 

held accreditation by the American Assembly of Collegiate 

Schools of Business (AACSB)? 

29. Of those schools which held AACSB accreditation, 

have the core curriculum requirements of AACSB influenced 

the requirements for business education certification? 

If yes, how have the AACSB core curriculum requirements 

influenced the requirements for the business education 

program in those institutions? 

30. In those institutions which held AACSB accred-

itation, have the requirements for the core curriculum 

influenced where the business education program is offered? 

31. How many and what type methods of teaching business 

education courses are offered in each of the colleges and 

universities included in the study? 

32. What minimum grade point average is required for 

admission into the business education program and for 

graduation from the business education program in each of 

the institutions in the study? 

33. How does the minimum grade point average require-

ment for graduation from the business education program 
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compare to the minimum grade point average requirement for 

graduation from the other business programs in the colleges 

and universities included in the study? 

34. How many and what type business education certif-

ication options are offered by the institutions included in 

the study? 

Significance of the Study 

The curriculum of the business education program at 

Tarleton State University was revised in 1971 and has under-

gone only minor changes since that time. In order to develop 

a more effective program, this study was designed to analyze 

the present business education program and to make recommen-

dations for its improvement if needed. To accomplish that 

goal, a comparison was made of the Tarleton State University 

business education program with business education programs 

offered by other Texas colleges and universities which are 

accredited by the National Council for Accreditation of 

Teacher Education (NCATE), and a comprehensive descriptive 

survey of the business education graduates of the Business 

Administration Department at Tarleton State University for 

the years 1977 through 1981 was conducted. The information 

obtained in this study will be useful to (1) the curriculum 

committee of the university in the evaluation of the business 

education program, (2) the personnel responsible for the 

organization and administration of the business education 
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program, (3) the faculty of the business education program 

who desire to make suggested changes in specific courses in 

the business education program, and (4) the Project 2000 

Committee which is working on long-range planning and 

forecasting for Tarleton State University. 

Assumptions of the Study 

This study was based on the following assumptions. 

1. The participants would respond honestly to the 

questionnaires and that those who responded were qualified 

to do so effectively. 

2. The data obtained from the colleges and universities 

were correct. 

Definition of Terms 

For the purpose of this study, the following definitions 

are applicable. 

Business education.—An area of study dealing with the 

principles and practices of teaching business subjects 

(3, p. 71). 

Business education program.—A course of study in the 

area of business which leads to a degree and a secondary 

teaching certificate. 

Curriculum.—A systematic group of courses or sequences 

of subjects required for graduation or certification in a 

major field of study (3, p. 149). 

First teaching field.—The subject area that is the 
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major area of a student who is completing teacher certifi-

cation requirements in two Plan I programs. The other area 

is referred to as the second teaching field. 

Follow-up study.—A plan by which the experiences or 

status of young people who have left school are investigated 

or surveyed, either for the purpose of assisting them in 

further adjustment or for securing facts to improve the plan 

of guidance for those still in school (3, p. 233). 

Graduate.—A person who has completed a course of study 

and has received a Bachelor of Business Administration degree 

with a major in business education. 

Major.—The group of courses selected from a depart-

ment's offering, and sometimes from related departments, 

as a requirement for specialization in preparation for 

teaching in that area or as professional preparation for 

graduation or certification (3, p. 328). 

Methods courses.—A course that concentrates on the 

methodology of teaching business education courses. 

Plan I_.—A certification program which requires the 

student to complete approximately 24 hours of college work 

to be certified to teach that subject area on the secondary 

level. 

Plan II.—A certification program which requires the 

student to complete approximately 48 hours of college work 

to be certified to teach that subject area on the secondary 

level. 



13 

Second teaching field.—The second subject area of a 

student who is completing certification requirements in two 

Plan I programs. The other area is referred to as the first 

teaching field. 

Delimitations of the Study 

This study was limited in the following ways. 

1. The survey of opinions and suggestions from the 

graduates was limited to those graduating during the five-

year period May, 1977 through December, 1981 inclusive. 

2. The study was limited to those graduates of the 

Business Administration Department of Tarleton State 

University who received a Bachelor of Business Administration 

degree with a major in business education. 

3. No attempt was made to determine the salaries of 

the graduates. 

4. No attempt was made to obtain the academic standing 

of the graduates. 

5. No effort was made to ascertain the length of time 

devoted to obtaining the degree. 

6. No attempt was made to ascertain the family respon-

sibilities or age of the respondents at the time of grad-

uation. 

7. No attempt was made to evaluate individual faculty 

members or their teaching methods. 

8. The information pertaining to business education 

programs of other institutions was limited to four-year 
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colleges and universities in the state of Texas which held 

accreditation by the National Council for Accreditation of 

Teacher Education (NCATE) at the time of the study. 

Procedures of the Study 

To evaluate an educational program, several procedures 

have to be followed. These procedures are explained in 

detail below: 

Description of the Population 

Two types of data from two different populations were 

collected for this study. The first population consisted 

of all former students who earned a Bachelor of Business 

Administration degree in business education from Tarleton 

State University during the five-year period between January, 

1977 and December, 1981. The second population consisted of 

the institutions in the state of Texas which held accred-

itation by the National Council for the Accreditation of 

Teacher Education (NCATE) at the time of the study. 

Description of the Instruments 

Two questionnaires were developed and used in the study 

after an extensive review of related literature and research 

had been conducted. The questionnaire which was sent to the 

graduates requested information concerning four basic 

categories of data: (1) personal and background information 

of the graduates, (2) occupational information of the 
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graduates, (3) analysis of the effectiveness of the business 

education curriculum including evaluation of courses in the 

business education program at Tarleton State University, and 

(4) evaluation of the adequacy of the total business educa-

tion program at Tarleton State University. 

The second questionnaire which was sent to the 

institutions in Texas which held accreditation by the 

National Council for the Accreditation of Teacher Education 

(NCATE) requested information concerning the business educa-

tion programs at each institutions. Areas covered in that 

questionnaire included: (1) department, college, or school 

offering and having responsibility for the business education 

program in each institution, (2) the American Assembly of 

Collegiate Schools of Business (AACSB) and its effect on the 

business education program in each institution, (3) the 

business education certification options available, (4) 

business education methods courses offered, and (5) grade 

requirements for admission into and for graduation and 

certification from the business education program in each 

institution. 

Both questionnaires were administered to a jury com-

posed of five business education teacher educators to 

determine the content validity of the instruments. The 

revised questionnaires were then administered to a jury 

of business education students to determine the reliability 

of the instruments. After minor placement revisions, the 
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instruments were printed. 

Procedure for Obtaining Data 

The initial mailings, along with cover letters to 

explain the study and to emphasize the importance of the 

study, were sent to the respective populations. A follow-up 

letter was mailed three weeks later to those individuals who 

did not respond to the initial mailings. An additional 

questionnaire was mailed to those individuals who did not 

respond to the follow-up letter. The cutoff date for the 

return of the questionnaires was set approximately six weeks 

after the initial mailings, at which time final tabulation 

of the available data began. 

Treatment of the Data 

The data were compiled and descriptive statistics were 

used to determine the findings from which conclusions were 

drawn and recommendations made. Since the nature of this 

study did not lend itself to the use of inferential statis-

ics for the analysis of the data, descriptive statistics 

including measures of central tendency, frequency distri-

butions, and percentages were used to interpret the data. 

In some instances graphical representation was used to 

clarify the data. 
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Outline for Presentation of Data 

The body of this study is presented in five chapters. 

Chapter I describes the nature and scope of the study. 

Chapter II contains summaries of pertinent related research 

which has been completed during the past several years. 

Chapter III explains the methodology which was used to answer 

the questions posed by this study. Chapter IV includes the 

results and analysis of the data. Chapter V presents the 

summary, conclusions, and recommendations which have been 

derived from the study. 
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CHAPTER II 

REVIEW OF LITERATURE 

Although many research projects have been conducted in 

an attempt to determine the status of various educational 

programs, this study was designed to evaluate a specific 

business education program. Therefore, the literature dis-

cussed here is limited to research studies which have dealt 

with the evaluation and critical analysis of business-

related education programs for the purpose of curriculum 

improvement. 

Undergraduate Business Education Studies 

In 1956 Ward (17) conducted a research study to deter-

mine the effectiveness of the business education program at 

Southwestern State College, Weatherford, Oklahoma. Ward 

utilized a departmental self-evaluation by ten members of 

the faculty of the Business Education Department and a 

follow-up survey of the effectiveness of the program as 

reported by 444 former students who had attended the college 

between September, 1945 and August, 1954. 

The data of the study included eight aspects of 

business education: (1) structure of the program, (2) curric-

ulum patterns, (3) professional laboratory experiences, (4) 

library, (5) physical layout and equipment, (6) preparation 

19 
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of the faculty, (7) teaching load of the faculty, and (8) 

student personnel services. A comprehensive departmental 

self-evaluation schedule and student follow-up questionnaire 

were used to collect the data. 

The results of the study conducted by Ward showed that 

the personal relationships maintained between students and 

advisers in counseling and guidance were good but that more 

extensive standards involving academic achievement and per-

sonal characteristics should be developed and applied in 

recruitment, retention, and placement of students. The 

evidence collected by Ward indicated that, in general, the 

program of business education at Southwestern State College 

was effective but that minor elements of weakness did exist. 

Ward concluded that although the organizational struc-

ture and administrative practices affecting the program were 

satisfactory, increased expenditures for equipment and sup-

plies would improve the program. Graduates of the program 

reported that they encountered little or no difficulty in 

obtaining satisfactory employment in business occupations 

and in teaching positions. The results of this study indi-

cated that the faculty was adequately prepared but that the 

effectiveness of the program could be increased if individual 

teaching loads were reduced. 

Raab (16) conducted a research study in 1969 of the 

undergraduate business teacher education program at the 

University of South Dakota, Vermillion, based on a follow-up 
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of graduates from 1957-1967. The major purpose of that 

investigation was to determine the adequacy of the program 

based on responses to a questionnaire sent to the eighty-

nine program graduates during that period. The secondary 

purpose of the study was to determine whether or not there 

were significant relationships between selected pre-service 

factors and the composite teacher evaluation ratings for 

graduates who were teaching during the school year 1967-1968. 

For the analysis of teacher effectiveness, those 

graduates who taught during the school year 1967-1968 were 

asked to participate in a self-evaluation on a teacher 

evaluation rating scale. The administrators who were 

employed at the time of the study were asked to complete a 

comparable teacher evaluation rating scale for each graduate. 

The ratings by the administrators were averaged with ratings 

obtained from the cooperating teachers and the university 

supervisors during the graduates' student teaching to deter-

mine a composite teacher evaluation rating. 

Raab used chi square analysis to determine if signif-

icant differences existed between the ratings given to 

professional education courses by two groups of graduates 

when they were grouped on the amount of teaching experience 

they had accumulated. The Fisher exact probability test 

was utilized to test independence of selected pre-service 

factors versus the teacher evaluation composite ratings. 

The results of the study indicated that the students 
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perceived the training received in the social science, the 

humanities, and the mathematics areas as adequate or better, 

but the training received in the fine arts area was perceived 

as inadequate. The students ranked the professional edu-

cation courses and, based on the mean ratings, they ranked 

the courses as follows: Student Teaching in the Secondary 

School, Secondary Teachers Practicum, Audiovisual Education, 

Principles and Practices of Teaching in the Secondary Schools, 

Educational Measurements, Guidance in Secondary Schools, 

Educational Psychology, and American Education. The grad-

uates reported that the most adequate experiences they 

received while student teaching were the development of an 

understanding of pupils, a self-confidence in teaching 

ability, and the desireable and professional traits exhibited 

by professional teachers. The results of the study indi-

cated that the graduates considered the specialized area of 

business education to be highly adequate but that an 

increasing emphasis on data processing was recommended by a 

substantial number of graduates. 

A study completed in 1969 by Jacobson (12) had as its 

first purpose the determination of specific facts concerning 

the personal and professional experiences of the graduates 

of the Secretarial and Business Education Department at 

Southern Illinois University, Carbondale, as perceived by 

its graduates for the years 1963-1968 inclusive. The second 

purpose of the study was the investigation of the opinions 
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and evaluations of the graduates concerning the adequacy of 

their undergraduate preparation for business teaching. 

Jacobson concluded that most of the graduates regarded 

the business teacher preparation program as adequate. 

Jacobson's findings indicated that the graduates felt that 

one course in methods of teaching business subjects would be 

insufficient, that business education majors should prepare 

to teach in four areas, and that work experience should be 

required before full-time teaching is begun. The results of 

this study also showed that the greatest influence causing 

the graduates to major in business education was exerted by 

their high school business teachers. 

Kaisershot (13) conducted a research study in 1970 of 

the Business Teacher Education Department at the University 

of Nebraska, Lincoln. Questionnaires were sent to 224 

individuals who graduated between July, 1959 and August, 

1969. Evaluations of the three business teacher education 

programs offered were based on questionnaires received from 

123 graduates with teaching experience. Kaisershot found 

that the majority of graduates considered the various special 

methods courses as the most beneficial professional education 

courses when they began to teach. The graduates preferred 

to teach typewriting, shorthand, and bookkeeping in that 

order because they felt best qualified to teach in those 

areas. The graduates believed they were least qualified to 

teach business law and economics. Almost all the graduates 
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(99.17 per cent) indicated they would recommend the programs 

to their students who planned to pursue such a program of 

higher education. The strengths of the programs were the 

faculty, the special methods courses, the office skills 

courses, and the overall student teaching program. The weak-

nesses of the programs were some of the business admin-

istration subjects, some of the required professional edu-

cation courses, the lack of methods courses in specific areas 

of business education, and certain aspects of the student 

teaching program. A large majority of the graduates believed 

some method of follow-up of the graduates by the university 

was desireable. 

Recommendations emerging from this study included that 

the student teaching program sh«buld be expanded to include a 

greater variety of activities to approximate more nearly the 

experiences of the regular business teacher; that provisions 

should be made for students to observe numerous business 

education classes and teachers before and during enrollment 

in the special methods classes and student teaching; that 

provisions should be made to acquaint students with problems 

involved in sponsoring and supervising development of high 

school annuals, newspapers, and other publicatons; and that 

students should be made more fully aware of the business 

education periodicals and organizations available to 

professional educators. 

A research study conducted by Cox (6) in 1972 sought to 
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determine the adequacy of the business education programs at 

Peru State College, Peru, Nebraska, through a follow-up of 

the graduates. Questionnaires were mailed to ninety-seven 

business education graduates who graduated from January, 1962 

through August, 1971. Evaluation of the program was based on 

the responses received from fifty-three graduates who would 

have completed at least one year's experience of teaching in 

the field of business education. 

The findings revealed that nine of the thirteen business 

courses that the graduates felt should be required of pro-

spective business teachers pertained to office skills and 

that the most frequently mentioned new subject matter area 

that graduates felt needed to be added to the business 

teacher education programs was data processing. Student 

teaching and the special business education methods course 

were the two professional education courses that were of 

greatest value to the graduates in their teaching of busi-

ness education subjects. The graduates felt that the methods 

course should be taken the semester immediately prior to 

student teaching and that more possibilities should be made 

available for business students in the internship program. 

The graduates indicated that the strengths of the business 

teacher education programs were the faculty, the small class 

size in business courses, and several specific courses, while 

the weaknesses were specific instructors and their methods 

of instruction, inadequate and outdated equipment, and a 
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small variety of courses. Approximately ninety per cent 

of the graduates supported the concept of conducting a 

follow-up of first-year graduates. 

Cox concluded his study by recommending that the 

findings of the study be made available to the instructor 

of the special methods course in business education and that 

course revisions be undertaken wherever possible in those 

areas described as weaknesses by the graduates. He also 

recommended that the special methods course in business 

education be a full semester in length and that prospective 

business teachers should enroll in the course the semester 

immediately prior to student teaching; that more positions 

in the internship program be secured in business education 

whenever possible; that departmental seminars for student 

teachers be increased to at least three; and that some 

method of follow-up of first-year graduates be utilized. 

The Vocational Business Education Curriculum of 

Southern University, Baton Rouge, Louisiana was assessed in 

1975 by Harris (9). The purpose of that study was to deter-

mine the extent to which graduates from 1970 through 1973 

were prepared to function effectively and efficiently in 

positions as business teachers, secretaries, clerk-typists, 

accountants, and other business related positions. By means 

of questionnaire, the study sought data in regard to the 

attitude of graduates toward their professional educational 

preparation, specialized business educational preparation, 
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and curriculum changes which graduates felt would be of 

benefit to future graduates of the curriculum. The question-

naire was mailed to 278 graduates and 156 usable question-

naires were returned. Of those responding to the study, 

thirty-five were business teachers, twenty-eight secretaries, 

fourteen clerk typists, none were accountants, thirty-four 

were unemployed, and forty-five were employed in other 

positions. 

The study found that the career goal of an overwhelming 

majority of all respondents was to become a business teacher. 

A majority of business teachers and secretaries were 

satisfied with the professional educational sequence of 

courses, while the clerk typists were generally dissatisfied 

with the professional education courses. Student teaching 

was the most useful course to business teachers, but 

Cooperative Office Education was most useful to secretaries 

and clerk-typists. Typewriting was cited as the most useful 

course by all three groups. 

The study indicated that over fifty per cent of the 

business teachers were seeking advanced degrees, while 

secretaries, clerk-typists, unemployed, and those employed 

in positions other than their specialization were less 

inclined to seek advanced degrees. The business teachers 

said that they were opposed to work experience rather than 

student teaching. Responses of the unemployed graduates 

and those graduates employed in other non-business 
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positions, specified that lack of openings was the major 

reason for their plight. 

In a study done by Cressy (7) in 1975, the undergrad-

uate business education programs at Chadron State College, 

Chadron, Nebraska, were evaluated. A questionnaire was 

devised and mailed to the 176 business education graduates 

who had earned a bachelor of science degree between January, 

1965 and May, 1974. Of the 166 questionnaires returned, 115 

graduates indicated that they had teaching experience and 

were the basis for the evaluation of the business education 

programs in the study. 

Cressy found that typewriting was the most frequently 

taught business course and that the special methods of 

business education was the course having greatest value to 

graduates in their teaching of business education. The 

results of the study indicated that the majority of grad-

uates felt there was inadequate time for special methods of 

business education and that the course should be a semester 

in length or that another special methods course should be 

added to allow time for instruction in skills and non-skills 

courses. Cressy also found that the graduates felt a 

method of follow-up of the first-year graduates would be 

most beneficial. 

As a result of the study, Cressy recommended that the 

findings of the study be made available to the instructor 

of the special methods in business education and that the 
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methods instructor be encouraged to strive to revise the 

course wherever weaknesses were described, that the special 

methods course be made into two courses, and that a system-

atic method of follow-up be adopted and implemented by the 

Division of Business at Chadron State College. 

Holmquist (11) conducted an appraisal of the business 

education programs at the University of Nebraska at Omaha in 

1976. The questionnaire was designed and sent to 120 bach-

elor's and master's degree business education graduates of 

the period of January, 1965 through December, 1974. From 

the seventy-three per cent of questionnaires that were 

returned, it was found that graduates felt that students 

aspiring to become teachers should have more opportunities 

to observe and assist in school settings while they are 

still sophomores and juniors and that future teachers should 

spend more time visiting businesses to become familiar with 

business office systems and current machines and methods. 

The results of this study also indicated that the most 

beneficial courses to beginning teachers were special 

methods courses and student teaching and that graduates felt 

best prepared in areas of knowledge of subject matter, 

professionalism, and preparing lesson plans. 

In 1980 a fifteen year study of the undergraduate 

business and office education and distributive education 

programs at Northwestern State University of Louisiana, 

Natchitoches, was conducted by Brown (2). The 281 graduates 
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who received the bachelor's degree in business education and 

distributive education from May, 1963 through August, 1978 

were mailed a questionnaire. Responses were received from 

73.30 per cent of the graduates. From the 206 responses, a 

random sample of forty was selected, then divided into two 

strata, twenty-three teaching and seventeen not currently 

teaching. Two hypotheses subjected to Kruskal-Wallis one-

way analysis of variance ranks were (1) no significant 

difference exists between rankings in value of course work 

in undergraduate business education curriculum programs of 

graduates in the teaching profession when compared to 

graduates who are not currently in the teaching profession 

and (2) no significant difference exists between rankings 

in value of course work in professional secondary education 

sequence content of graduates in the teaching profession 

when compared to graduates who are not currently in the 

teaching profession. The .05 level of confidence was 

required for acceptance or rejection of null hypotheses. 

Among other things, Brown found that the graduates had 

improved themselves academically and professionally, felt 

better prepared to teach, and had taught skills courses more 

frequently than basic business or content courses, and felt 

least prepared to teach basic business courses. Brown also 

concluded that the graduates were very satisfied with their 

positions at the time of the study and that the graduates 

considered student teaching their most valued learning 
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experience. The graduates stated that the strengths of the 

undergraduate program were dedicated, concerned^ and helpful 

faculty and they considered faculty advising very valuable 

toward aiding them to complete their bachelor's degrees. 

The following conclusions were drawn from the findings: 

(1) graduates recognized the importance of an internship as 

a part of total preparation of a business education under-

graduate student; (2) faculty advising is a valued part of 

the business teacher education curriculum programs; (3) 

business education and distributive education program grad-

uates who teach business courses can expect to sponsor 

business-related clubs in the secondary schools; (4) grad-

uates who are in the teaching profession value undergraduate 

business education course work more highly than graduates 

who are not currently teaching; and (5) graduates who are 

in the teaching profession value the professional secondary 

education sequence content more highly than graduates who 

are not currently teaching. 

Buckingham (3) conducted a study in 1980 which eval-

uated the business education curriculum at the University 

of Arkansas at Pine Bluff with implications for change. The 

data were collected through the use of two questionnaires. 

The graduate questionnaire was sent to a sample of 110 

business education graduates who graduated between the years 

1968 and 1978. The business employer and educational admin-

istrator questionnaire was sent to sixteen business employers 
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and educational administrators who hired the graduates. 

This questionnaire was designed to determine the business 

education skills required by business employers and educa-

tional administrators. Due to a slow return of question-

naires, a decision was made to use personal contacts which 

was successful. 

An attempt was made to discover whether the actual 

competencies possessed by the graduates were the same or 

nearly the same as those competencies desired by business 

employers and educational administrators. As a result of 

the study, Buckingham recommended that graduates be encour-

aged to subscribe to and read professional journals, join 

and attend professional organizations, be made aware of 

certification requirements of surrounding states, a follow-up 

should be made periodically, and word processing be 

implemented into the business education curriculum. 

A descriptive and evaluative survey of selected business 

teacher education programs in Mississippi with implications 

for improvement was concluded in 1981 by Blackwell (1). The 

study was conducted using the National Association for 

Business Teacher Education (NABTE) Guidelines as a standard. 

An attempt was made to determine how well the business 

teacher preparation in Mississippi adheres to the NABTE 

Guidelines. 

The data for this study were obtained from the chair-

persons of twelve business teacher education departments in 



33 

Mississippi during the 1979-1980 academic year. A question-

naire patterned after the NABTE Guidelines was sent to the 

appropriate chairpersons of the thirteen institutions of 

Mississippi which offered a major in business education. 

Following replies from twelve of those institutions, inter-

views were held with the department chairpersons at those 

institutions. 

It was found that at least two-thirds of the insti-

tutions were members of NABTE and held accreditation by 

the National Council for Accreditation of Teacher Education 

(NCATE), while all of the institutions were members of the 

Southern Association of Colleges and Schools (SACS). Seven-

teen per cent of the institutions were members of the 

American Assembly of Collegiate Schools of Business (AACSB). 

Also, the study revealed that a majority of programs were 

located in a college of business administration. Blackwell 

found that the students at the majority of the institutions 

applied for admission into the business teacher education 

program in their junior year. Ninety-two per cent of the 

institutions refused admission to five or fewer per cent of 

those students who applied for admission. A grade point 

average (GPA) of at least 2.10 was required by a majority of 

the institutions before a student could graduate from a 

business teacher education program. All of the institutions 

had revised their curriculums within the last two years. The 

strength mentioned most frequently was the faculty, while 
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the weaknesses mentioned most frequently were lack of modern 

office equipment and adequate space. 

Graduate Business Education Studies 

A twenty-year appraisal of the master's program in 

business education and distributive education at Northwestern 

State University of Louisiana was conducted by Cooley (5) in 

1975. Questionnaires were mailed to 168 graduates who 

received the master's degree in business education or 

distributive education from the fall of 1954 through the 

summer of 1974. The results of the study were based on 163 

responses. 

Cooley found that the majority of respondents had not 

obtained a degree beyond the master's degree, had an under-

graduate major in business and office education, were 

currently employed as classroom teachers in a senior high 

school, had taught beginning typewriting and general busi-

ness, were very satisfied with their present jobs, and had 

supervised or sponsored Future Business Leaders of America 

(FBLA) Clubs most frequently. The respondents said that the 

guidance and help from business education and distributive 

education faculty were the outstanding "items" in the 

master's program at Northwestern State University and listed 

"very friendly and versatile instructors" as the primary 

strength of the business education graduate program. The 

results of the study also indicated that the respondents in 

the teaching profession were more satisfied with their 
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present jobs than those respondents in the non-teaching 

professions despite the fact that the salaries in the non-

teaching professions were higher than in the teaching 

profession. 

Conclusions drawn from the findings of the study 

revealed that non-teachers had higher gains in annual salary 

than teachers, males received higher annual salaries than 

females, and distributive education teachers were receiving 

higher annual salaries than business education teachers. It 

was also discovered that non-teachers were less satisfied 

with their jobs than teachers and that non-teachers had 

changed their positions more than teachers. The results of 

the study also indicated that only teachers were working on 

advanced degrees. 

A study of the graduate business education programs at 

Arizona State University, Tempe, was undertaken by McQueen 

(15) in 1976. The purpose of that study was to assess the 

graduate programs by surveying the graduates who had 

received either the doctor's degree or the master's degree 

or both during the years 1960 to 1972. Questionnaires were 

sent to forty-one doctor's degree recipients and two hundred 

and thirty-two master's degree recipients. The responses 

were grouped into two groups: doctor's degree recipients 

and master's degree recipients. The responses were analyzed 

according to the variables of occupational experience, cur-

riculum evaluation, and professional program appraisal. 
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The results of the study indicated that the primary 

reasons respondents selected Arizona State University for 

doctoral study were reputation of individual staff members 

in business education and the availability of assistantships. 

The data also revealed that doctoral graduates regarded the 

professional graduate program in business education to be 

above average in quality and that the time and money spent 

in earning the degree was justified. Factors considered as 

contributing the most to professional development during 

doctoral study were interaction with major professors and 

conferences in independent study courses. 

The results of the study revealed that the master's 

degree program was primarily regional in scope in that 

respondents generally came from and remained within Arizona 

as public school secondary teachers in business education. 

They sought to enter the program primarily because of job 

requirements and personal desires. The master's graduates 

regarded the business education faculty as a positive force 

in attaining their degrees when faculty attention and inter-

est was used as the criterion. 

The findings of this study indicated that graduates 

did recognize that certain changes in the master's program 

would be beneficial. Those changes would include reducing 

the number of required courses in the professional core, 

making course content more relevant, assessing teaching 

methodology, and scheduling on-site course instruction. 
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Burger (4) concluded a study in 1978 to appraise the 

Master of Science in Education degree program at Southern 

Illinois University at Carbondale. The problem of that 

study was to determine the perceived effectiveness of the 

program from graduates who received a degree during the 

years 1960 through August, 1976. A secondary aspect of the 

problem was to elicit the perceptions of the employers of 

those graduates as to the effectiveness of the education 

provided through this program. Questionnaires were mailed 

to 154 graduates of the program and 121 employers of those 

graduates. The chi square test of independence was used to 

evaluate statistically the findings concerning the importance 

and accomplishment of objectives established by graduate 

professors as the goals for the program. 

Burger found that the courses rated as being the most 

valuable by the students were Tests and Measurements in 

Business Education, Teaching Bookkeeping and Accounting, 

Teaching Shorthand and Transcription, and Teaching Type-

writing. The courses rated of least value were Improvement 

of Instruction in General Business Subjects, Reading, and 

Research in Business Education. Burger also found that the 

major strengths of the program were personal contact with 

instructors and their willingness to assist students, 

qualified staff, flexible program, and program curriculum. 

The major weakness of the program as indicated by the results 

of the study was poor teaching methods. 
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From the results of the study, Burger concluded that 

the graduates were satisfied with the business education 

master's program and with their professional lives since 

receiving their degrees. Another conclusion was that the 

education and business employers were well satisfied with 

the business education master's program at Southern Illinois 

University at Carbondale. 

Other Business Studies 

Gonzales (8) conducted a study in 1979 that appraised 

the quality and effectiveness of the programs in business 

and economics at Ouachita Baptist University, Arkadelphia, 

Arkansas. A follow-up study was conducted of the graduates 

from the Division of Business and Economics during the years 

1972 to 1976. Mail questionnaire responses were received 

from 148 graduates which represented a return of 79.6 per 

cent. University records served as the source of personal 

information including major field of study, grade point 

average, and sex. Curriculum data, post-graduate employment 

data, and graduate education data were secured from the 

business graduates through the questionnaire. 

Specifically, the study sought to. (1) follow-up the 

business and economics graduates in order to provide a 

general description, using simple percentages and fre-

quencies, of the graduates' curricula, employment, and 

graduate education experiences; and (2) to test using the 
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chi square test, the t test, and the analysis of variance 

for possible significant associations and differences among 

various groups of business graduates. These were cross-

classified using the following variables: major, mean 

grade point average, year of graduation, perceived quality 

of preparation, monthly compensation on the first job, 

monthly compensation on the present job, career satisfaction, 

and advanced study. 

The findings of this study included that 78.4 per cent 

of the respondents indicated that the relationship between 

the undergraduate program and their career was "very good" 

or "good." The strongest aspects of the business and 

economics program were determined to be quality of the over-

all program, individual attention, and major area courses. 

The major weaknesses of the program consisted of insuffi-

cient number of practical applications taught and insuffi-

cient number of teachers. 

Recommendations for improving the Division of Business 

and Economics included the general view that courses should 

be more practical in nature and that an effort should be 

made to hire additional faculty members. Gonzales also 

recommended that broad curricula modifications should include 

the addition of a course in data processing, more specialized 

courses in finance, marketing or management, leading to a 

major, and the addition of some form of internship or 

cooperative education. 
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A study completed in 1976 by Haywood (10) evaluated the 

business administration program at Winston-Salem State 

University, Winston-Salem, North Carolina. Haywood's 

primary purpose was to determine the extent of satisfaction 

with the program as expressed by the graduates as they 

reviewed their careers. Data were collected from the 126 

graduates earning bachelor's degrees in business admin-

istration between 1972 and 1975. Data collected and 

summarized pertained to the graduates' demographic and 

educational backgrounds, work experiences, and curriculum 

evaluations. Another purpose of the study was to compare 

the Winston-Salem State University business administration 

curriculum with recommendations of the American Assembly 

of Collegiate Schools of Business (AACSB). 

Questionnaires were mailed to 126 graduates of the 

program and 81.7 per cent of the graduates responded. The 

findings of the study revealed that few graduates continued 

their formal education to attain advanced degrees or 

professional certification. The results of the study also 

indicated that most male graduates, at the time of the 

study, earned income in excess of $10,000 per year, while 

most female graduates received salaries of less than $10,000 

per year. Other findings of the study were that when grade 

point average, earned income, and career satisfaction were 

matched with the program perceptions of the graduates, there 

was little support for the theory that a relationship 
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existed between those perceptions and those variables. In 

regard to the recommendations of the American Assembly of 

Collegiate Schools of Business (AACSB), it was determined 

that the University's general education requirements were 

generally aligned with the recommendations of the accred-^ 

iting agency. 

As the result of his study, Haywood recommended that 

the University take steps to make known to its students 

the advantages of graduate study. He also suggested that 

an internship program be developed, supported, and 

strengthened in order to expose students to on-the-job 

experiences and activities. 

In another study, Kelly (14) evaluated the business 

curriculum and teaching practices in the Department of 

Business and Economics at Harding College, Searcy, Arkansas, 

in 1976. He based his study on the analysis of question-

naires mailed to 444 individuals who graduated between 1966 

and 1973 inclusive. Completed questionnaires were returned 

by 73 per cent of the graduates. Responses of the graduates 

concerning the business curriculum and teaching practices 

were statistically analyzed by year graduated, academic 

major, and occupational category. Numerical values were 

assigned to the responses of the graduates concerning the 

business curriculum and teaching practices, and means were 

calculated for the purpose of interpreting the attitudes of 

the graduates as favorable, neutral, or unfavorable toward 



42 

thirty-five variables. Also from the means obtained, one-way 

analysis of variance was performed on the thirty-five 

variables through which the business curriculum and teaching 

practices were evaluated. When analysis of variance indi-

cated that differences in the means among the groups were 

statistically significant, the Scheffe post hoc test of 

multiple comparison was performed to identify those group 

comparisons which showed significant differences. 

Kelly found that approximately 29 per cent of the 

respondents had completed some graduate work, and most of 

them chose to do advanced work in areas closely related to 

their undergraduate academic majors. Ninety per cent of the 

respondents indicated that they were happy in their work. 

The responses of the graduates indicated predominantly 

favorable attitudes toward the business curriculum and 

teaching practices of the College. Some of the strongest 

areas identified by the graduates were relevancy of the 

curriculum, achievement of curriculum objectives, value of 

accounting, business, and management subject areas to 

employment experiences, evaluation and grading practices, 

academic and vocational counseling, and over-all faculty 

competency. Some of the weakest areas identified by the 

respondents were the value of economics and finance subject 

areas to employment experiences and the ability of the 

faculty to use field trips, films, and library reading 

assignments as teaching techniques. 
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Summary 

The most common purposes of the studies reviewed were 

as follows: (1) to obtain personal and professional infor-

mation about the graduates of the respective programs; 

(2) to ascertain the effectiveness of the education received 

at the various institutions; and (3) to obtain vital infor-

mation which could be utilized in evaluating and possibly 

modifying or improving the business education programs. 

Although the foregoing studies were varied as to survey 

instruments and treatment of the data, many similarities 

exist among the findings, conclusions, and recommendations. 

Some of these similarities will be discussed here. The 

findings of the studies that were reviewed revealed that the 

graduates who entered the teaching profession were striving 

to improve themselves economically and professionally by 

seeking advanced degrees. It was revealed that very few 

graduates in non-teaching professions had received or were 

working toward advanced degrees. 

Another similarity found in the findings of these 

studies was the satisfaction with their careers that was 

voiced by the graduates. Those graduates who entered the 

teaching profession indicated that they were satisfied with 

their profession in most instances. Many of the graduates 

who were not employed in the teaching profession indicated 

that they had changed jobs several times and were not 
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satisfied with their present positions at the time of the 

studies. This feeling of satisfaction by the graduates who 

were teaching was present even when the average annual 

salary of the graduates in the teaching profession was less 

than the average annual salary of the graduates in non-

teaching professions. 

It was found in a large majority of the studies that 

the business education programs were at least adequate as 

evaluated by the graduates. In many of the studies, the 

graduates of the programs ranked the preparation they had 

received as more than adequate and some programs were ranked 

as very good by the graduates. 

One of the strengths of the business education programs 

listed in several studies was the faculty. The graduates 

referred to the faculty members as dedicated, concerned, and 

helpful. In several of the studies, the graduates noted the 

counseling and personal advising done by individual faculty 

members and several studies found that the graduates felt 

the strongest part of the business education programs was 

the faculty. 

Almost all of the studies were similar in that the 

graduates ranked student teaching, business education 

methods courses, and the skilled business courses, in that 

order, as the most useful and beneficial courses that were 

included in the business education programs. Finance and 

economic courses were ranked as the least useful business 
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courses in several of the studies. 

Weaknesses that appeared in the findings of most of the 

research studies were inadequate and outdated equipment, 

inadequate preparation for the teaching of non-skilled 

business subjects, lack of opportunities to observe business 

education classes and teachers before entering student 

teaching, and failure to conduct follow-up studies on the 

first-year graduates by the institutions. Other common 

weaknesses found in several programs were poor teaching 

practices of individual faculty members, lack of time for 

business methods courses, and lack of time for the faculty 

to advise students. 

Similarities also appeared in recommendations that 

resulted from the research studies. Business courses that 

were suggested for addition to several business education 

programs included data processing, specialized business 

education methods courses, and word processing. The 

implementation of cooperative education programs which 

incorporate on-the-job work experience were recommended in 

several of the studies. One other suggestion for program 

improvement that appeared in several of the studies was 

the utilization of follow-up studies of first-year graduates. 
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CHAPTER III 

RESEARCH DESIGN AND PROCEDURE 

To determine the adequacy of an education program, the 

program should be subjected to a thorough evaluation. In 

order to conduct such an evaluation, a population must be 

identified and a method of collecting data must be estab-

lished so that the data can be analyzed and apparent 

strengths and weaknesses of the program determined. As a 

result of such an evaluation, recommendations can be made 

for the improvement of the education program. 

Identification of the Population 

The population for this study was comprised of seventy-

one graduates of the business education program at Tarleton 

State University. This group of graduates had completed 

undergraduate degrees between May, 1977 and December, 1981. 

The names and addresses of the graduates were obtained 

initially from certification records in the School of 

Education and from permanent student records in the 

Business Administration Department. This list was compared 

with records from the Registrar's Office, the Placement 

Office, the Financial Aid Office, and the Office of the 

Tarleton Alumni Association. 
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Development of the Research Instrument 

Lowry (1) found in a study conducted in 1958 that for 

follow-up research in business education, the mailed 

questionnaire may often be the most satisfactory technique 

for gathering data. A review of survey methods indicated 

that a modified closed form questionnaire should provide 

suitable results for this study. 

To gather data for this study, two separate question-

naires were devised. One questionnaire was designed to 

gather data from the graduates concerning their backgrounds, 

occupational status, opinions of the business education 

courses at Tarleton State University, and an evaluation of 

the over-all business education program at Tarleton State 

University. A second questionnaire was constructed to 

gather data from other colleges and universities in Texas 

that held accreditation by the National Council for 

Accreditation of Teacher Education (NCATE) at the time of 

the study. The information requested from the institutions 

related to the business education program in each insti-

tution. The questionnaire sought information concerning 

where the program was located, effects of the American 

Assembly of Collegiate Schools of Business (AACSB) accred-

itation on the business education program in each institution, 

grade requirements, number and name of professional methods 

courses, and types of business education certification 

options offered by each institution. 



51 

A preliminary form of each questionnaire was constructed 

and submitted to a jury of five business education teacher 

educators from colleges and universities in Texas to deter-

mine the content validity of the instrument. The question-

naires were revised according to the suggestions of the 

educators and were then submitted to a class of undergrad-

uate business education students to determine the relia-

bility of the questions. The survey instruments were 

revised a second time for minor placement errors and were 

then printed. 

Research Procedure 

The questionnaire to the former students, shown in 

Appendix A, was mailed to the seventy-one graduates on 

June 21, 1982. Enclosed with each questionnaire was a 

letter of explanation, shown in Appendix B, explaining 

the study and emphasizing the importance of the graduates' 

responses, and a postpaid, self-addressed envelope. A 

postal card reminder, shown in Appendix C, was mailed to 

the thirty-one individuals who had not responded by 

July 15, 1982. 

A third mailing was made on July 27, 1982, to those 

graduates who had not responded at that time. That mailing 

included a follow-up letter, shown in Appendix D, and a 

second copy of the questionnaire. The cut-off deadline for 

accepting returns from the graduates was August 15, 1982. 
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At that time sixty-one (85.92 per cent) of the responses 

were tabulated for analysis and reporting. 

The survey instrument to the twenty-seven colleges and 

universities, shown in Appendix E, was mailed on June 25, 

1982, to the chairperson of the business education program 

or a designated representative in each institution. A 

letter of explanation, shown in Appendix F, and a postpaid, 

return envelope were enclosed. A postal card reminder, 

shown in Appendix G, was mailed to the fourteen institutions 

who had not responded by July 15, 1982. A third mailing was 

made on August 23, 1982, to those institutions who had not 

responded as of that date. That mailing included a follow-

up letter, shown in Appendix H, and a second copy of the 

questionnaire. The cut-off deadline for accepting responses 

from the institutions was September 10, 1982. More time was 

given for the returns from the institutions because some 

faculty members did not teach during the summer months. On 

September 10, 1982, twenty-four (88.89 per cent) of the 

institutions had responded and those responses were tabulated 

for analysis and reporting. 

Interpretation of the Data 

Since the nature of this study did not lend itself to 

the use of inferential statistics for the analysis of the 

data, only descriptive statistics were utilized. Measures 

of central tendency, frequency distributions, and percentages 

were used to interpret the data. 
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CHAPTER IV 

ANALYSIS OF THE DATA 

The data on which this study is based were obtained 

from two groups of respondents. The first group that sup-

plied information was comprised of graduates who earned a 

baccalaureate degree from Tarleton State University in 

business education between May, 1977 and December, 1981. 

The second group that supplied information was comprised of 

faculty representatives from colleges and universities in 

Texas which hold the National Council for Accreditation of 

Teacher Education (NCATE) accreditation. 

One questionnaire was sent to the seventy-one business 

education graduates of Tarleton State University for the 

five-year period from May, 1977 to December, 1981. The 

data presented in this study reflect responses from sixty-

one of the seventy-one graduates contacted for an 85.92 

per cent return. A second questionnaire was mailed to the 

twenty-seven colleges and universities in Texas which hold 

National Council for Accreditation of Teacher Education 

(NCATE) accreditation. The institutional data are based on 

twenty-four responses from the twenty-seven colleges and 

universities surveyed for an 88.89 per cent return. The 

responses received from both populations will be presented 
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in this section. 

Background Information about Business Education Graduates 

The graduates were asked about the enrollment and/or 

the University Interscholastic League (UIL) rating of the 

high schools from which they were graduated. 

As shown in Table I, fifteen (24.59 per cent) of the 

respondents graduated from high schools with an enrollment 

of 125 or less which were rated as B schools by the 

University Interscholastic League at the time the students 

graduated from high school. Twelve (19.67 per cent) of 

the students attended A high schools with an enrollment 

between 126 and 250 students. The data revealed that 

thirteen (21.31 per cent) of the graduates attended AA 

schools which had between 251 and 650 students, sixteen 

(26.23 per cent) of the students attended AAA schools which 

had from 651 to 1,250 students, but only five (8.20 per 

cent) of the students graduated from AAAA high schools with 

1,250 or more students. 

Business Credits Earned in High School 

Respondents indicated whether business credit was 

earned in high school and the areas in which credit was 

earned. As revealed in Table II, fifty-nine (96.72 per 

cent) of the graduates had taken business courses in high 

school while only two (3.28 per cent) of the graduates had 

not taken business courses in high school. None of the 



TABLE I 

SIZE OF HIGH SCHOOL ATTENDED BY BUSINESS 
EDUCATION GRADUATES 
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Enrollment in High School 
and UIL Classification 

Respondents 

Number Per Cent 

0 - 125/B 15 24.59 

126 - 250/A 12 19.67 

251 - 650/AA 13 21.31 

651 - 1,250/AAA 16 26.23 

1,250 - up/AAAA 5 8.20 

Total 61 100.00 

graduates from the business education program at Tarleton 

State University had graduated from high schools which did 

not offer business courses. 

The business education courses in which the former 

students had received high school credit are shown in Table 

III. The sixty-one business education graduates mentioned 

typewriting, shorthand, and accounting/bookkeeping most 

often. Typewriting was taken by fifty-nine respondents with 

five graduates taking one semester, thirty-five respondents 

taking two semesters, two respondents taking three semesters, 

sixteen respondents taking four semesters, and one respondent 

taking five or more semesters. Thirty-six respondents took 



TABLE II 

GRADUATES TAKING BUSINESS COURSES IN HIGH SCHOOL 
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Category 
Respondents 

Number Per Cent 

Took business courses in 
high school 59 96.72 

Did not take business courses 
in high school 2 3.28 

Business courses not offered 
in high school • • • • 

Total 61 100.00 

accounting/bookkeeping while they were in high school. Six 

graduates took one semester, twenty-nine graduates took 

two semesters, and one graduate took one semester. Twenty-

four graduates indicated they had taken shorthand courses in 

high school with three graduates taking one semester, 

eighteen graduates taking two semesters, one graduate taking 

three semesters, and two graduates taking four semesters. 

Another business course that was taken in high school 

was vocational office education (VOE) which was taken by 

twelve graduates. One graduate took vocational office edu-

cation one semester, eight graduates took two semesters, and 

three graduates took four semesters. General business was 



58 

taken by nine respondents with two taking one semester and 

seven taking two semesters. Seven graduates had taken busi-

ness law with five people taking one semester each and two 

people taking two semesters. Three graduates had taken one 

TABLE III 

BUSINESS EDUCATION COURSES TAKEN IN 
HIGH SCHOOL BY GRADUATES 

High School 
Business Education 

Subject Area 

Number of 
Respondents 
Taking 
Courses 

Number of 
Semesters Taken 

High School 
Business Education 

Subject Area 

Number of 
Respondents 
Taking 
Courses 1 2 3 4 

5 or 
more 

i 

Typewriting 59 5 35 2 16 1 

Accounting/ 
Bookkeeping 36 6 29 • • 1 • • 

Shorthand 24 3 18 1 2 • • 

Vocational Office 
Education 12 1 8 • • 3 • • 

General Business 9 2 7 

Business Law 7 5 2 

Office Machines 6 3 3 

Office Practice 5 1 4 

Business 
Communications 2 2 

CVAE Duplication 2 1 1 • • • • • • 

Computer Science • • 

Other • # 
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semester of office machines and three graduates had taken 

two semesters making a total of six graduates who had taken 

that course. Office practice was taken by five individuals 

including one person who took one semester and four people 

had taken four semesters. Only two graduates had taken one 

semester of business communications each. Two respondents 

had been enrolled in CVAE duplication with one respondent 

taking one semester and one respondent taking two semesters. 

None of the graduates indicated having taken computer science 

courses or any other business courses while they were in 

high school. 

Reasons for Selecting Tarleton State University 
for UndergraduateStudy 

The graduates were asked to rank, according to order 

of importance, their reasons for choosing Tarleton State 

University for undergraduate study. The reasons indicated 

by the respondents are listed according to importance in 

Table IV. 

The geographic location was given "extreme" or 

"significant importance" by 75.41 per cent of the respondents. 

Ranked second was education cost with 47.54 per cent of 

the graduates indicating "extreme" or "significant importance." 

Following these reasons were advice of a friend which was 

ranked "extreme" or significant importance" by 32.79 per 

cent; advice of parent with 27.87 per cent of the graduates 

as "significant importance" or higher; reputation of Business 
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Administration Department by 26.23 per cent of the graduates 

as "significant importance" or better; and recommendation of 

a Tarleton State University graduate with 22.95 per cent of 

the graduates ranking it "significant importance" or better. 

Other responses that were given "significant importance" or 

higher by percentage of graduates included: advice of a 

teacher, 16.40 per cent; ease in meeting entrance require-

ments, 13.12 per cent; athletic scholarship, 8.20 per cent; 

and non-athletic scholarship 6.56 per cent of the graduates. 

In addition to the foregoing reasons, six other reasons were 

given by six of the respondents and those reasons were as 

follows: it had high national rating in college academics, 

advice of sister, moved to Stephenville when husband joined 

Tarleton State University faculty, it was the home of my 

parent so I moved here to care for her, liked small friendly 

campus, and teacher/student ratio was small. 

Undergraduate Credit Transferred to Tarleton State 
University and Type of Institution from Which 

Credit las Transferred 

The former students were asked if they transferred 

university or college credit to Tarleton State University. 

Information was also sought as to the number of business 

and other courses hours that were transferred as well as 

the type of institution of higher learning from which the 

transfer was made. An analysis of the range of business and 

other course hours credit that were transferred by the former 

students is shown in Table V. 
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Of the sixty-one business education graduates, forty-

three (70.49 per cent) had transferred credit to Tarleton 

State University from some other college or university. 

Twenty-nine respondents had transferred college credit hours 

in business, while forty respondents had transferred college 

credit hours to Tarleton State University in other courses. 

TABLE V 

SEMESTER HOURS CREDIT TRANSFERRED TO 
TARLETON STATE UNIVERSITY 

Number 
Credits 

Transferred 

Business Courses 

Number Per Cent 

Other Courses 

Number Per Cent 

1 - 1 0 

11 - 20 

21 - 30 

31 - 40 

41 - 60 

Over 60 

7 

8 

9 

3 

2 

11.48 

13.11 

14.75 

4.92 

3.28 

10 

4 

7 

8 

7 

4 

16.39 

6.56 

11.48 

13.11 

11.48 

6.56 

As shown in Table V, seven (11.48 per cent) of the 

graduates transferred from one to ten credit hours in busi-

ness and ten (16.39 per cent) of the graduates transferred 

the same range of credit hours in other courses. Eight 

(13.11 per cent) of the respondents transferred from eleven 

to twenty hours credit in business and four (6.56 per cent) 
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transferred the same range of other credit hours. In the 

twenty-one to thirty range of credit hours, nine (14.75 per 

cent) of the graduates transferred business hours credit and 

seven (11.48 per cent) of the graduates transferred other 

course hours. Three (4.92 per cent) of the respondents 

transferred other course hours. Three (4.92 per cent) of 

the respondents transferred from thirty-one to forty business 

hours, while eight (13.11 per cent) of the respondents 

transferred the same range of hours in other course credits. 

Only two (3.28 per cent) of the graduates transferred from 

forty-one to sixty hours in business courses and no one 

transferred over sixty business hours. Seven (11.48 per 

cent) of the respondents transferred from forty-one to sixty 

other course hours and four (6.56 per cent) of the respond-

ents transferred over sixty hours to Tarleton State 

University in courses other than business. 

The types of higher education institutions from which 

the respondents transferred hours are displayed in Table VI. 

Thirty-three (54.10 per cent) of the respondents had trans-

ferred credit hours from a two-year junior, community, or 

county college. Thirteen (21.31 per cent) of the graduates 

transferred credit hours from a college or university. None 

of the former students indicated that they had transferred 

college credit hours from a technical institute. 

Professional Reading of Graduates 

An analysis of the number and percentage of business 
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TABLE VI 

TYPE INSTITUTION FROM WHICH CREDIT WAS TRANSFERRED BY 
TARLETON STATE UNIVERSITY GRADUATES 

Type of Institution 
Respondents 

Number Per Cent 

Junior College 32 52.46 

College or University 13 21.31 

Community or County College 1 1.64 

Technical Institute • • • • 

Total 46 75.41 

education former students reading and subscribing to or 

receiving professional journals is shown in Table VII. 

Eighteen different professional journals were read by the 

respondents, but only fifteen journals were subscribed to 

or received without charge by the graduates. 

Balance Sheet, Business Education World, and Business 

Education Forum were the most popular professional journals. 

These journals were read by thirty-two (52.46 per cent), 

eighteen (29.51 per cent), and seventeen (27.87 per cent) 

of the respondents, respectively, and were subscribed to or 

received by five (8.20 per cent), five (8.20 per cent), and 

four (6.56 per cent) of those surveyed, respectively. These 

journals were followed by Century 21 Reporter, which was 



TABLE VII 

PROFESSIONAL JOURNALS READ BY THE BUSINESS EDUCATION 
GRADUATES OF TARLETON STATE UNIVERSITY 
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Number and Per Cent of Respondents 

Subscribed to 
Journal Read or Received 

Number Per Cent Number Per Cent 

Balance Sheet 32 52.46 5 8.20 
Business Education 

World 18 29.51 5 8.20 
Business Education 

Forum 17 27.87 4 6.56 
Century 21 Reporter 16 26.23 5 8.20 
Today's Secretary 15 24.59 4 6.56 
Journal of Business 

Education 7 11.48 • • • • 

The Educator 7 11.48 2 3.28 
The Secretary 5 8.20 1 1.64 
Business Exchange 3 4.92 1 1.64 
Phi Delta Kappan 3 4.92 1 1.64 
Journal of Voc. 

Educ. Research 2 3.28 1 1.64 
Voc Ed 2 3.28 2 3.28 
ABCA Journal & 

Bulletin 1 1.64 • • • • 

The Office 1 1.64 1 1.64 
Delta Pi Epsilon 

Journal • • • • • • • • 

read by sixteen (26.23 per cent) of the former students and 

subscribed to or received by five (8.20 per cent) of the 

former students. 

Another professional journal read and subscribed to or 

received was Today's Secretary which was read by fifteen 

(24.59 per cent) and subscribed to or received by four 
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(6.56 per cent) of the respondents. The Journal of Business 

Education with a readership of seven (11.48 per cent) of the 

graduates was not subscribed to by any of the former students. 

The Educator was read by seven (11.48 per cent) and sub-

scribed to or received by two (3.28 per cent) of the grad-

uates. Five respondents (8.20 per cent) read The Secretary, 

but only one (1.64 per cent) of the graduates subscribed to 

or received the journal. Business Exchange and Phi Delta 

Kappan had three (4.92 per cent) of the readers each and were 

each subscribed to or received by one (1.64 per cent) of the 

respondents. The Journal of Vocational Education Research 

and Voc Ed were both read by two (3.28 per cent) of the 

respondents with one person (1.64 per cent) subscribing to 

or receiving the Journal of Vocational Education Research 

and two (3.28 per cent) of the respondents subscribing to or 

receiving Voc Ed. Only one person (1.64 per cent) of the 

graduates read the ABCA Journal and Bulletin and no one 

subscribed to or received that journal. The Office had one 

(1.64 per cent) of the respondents reading and one sub-

scribing to or receiving it. Delta Pi Epsilon Journal was 

neither read nor subscribed to or received by any of the 

respondents. Four other professional journals were read by 

five other respondents. Those journals were ATPE News, 

Texas Outlook, The Classroom Teacher, and Today's Education. 

Professional Organizations in Which Graduates 
Held Memberships 

The graduates were asked to provide information related 
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to the name of professional organizations in which they held 

membership in at the time of the survey and to indicate 

whether they were active or inactive members. Those former 

students who held an office in a professional organization 

provided that information also. The information is revealed 

in Table VIII. 

The organizations in which the graduates held the most 

memberships were the state and national education associ-

ations with Texas State Teachers Association having ten 

active members, seven inactive members, and two officers 

with percentages of 16.39 per cent active, 11.48 per cent 

inactive, and 3.28 per cent officers, respectively. Member-

ships held in the National Education Association were 

reported by thirteen (21.31 per cent) of the respondents. 

The Texas Classroom Teachers Association had five (8.20 per 

cent) of the respondents as members. The state, national, 

and regional business education organizations followed in 

number of memberships. Six graduates (9.84 per cent) were 

members of Texas Business Education Association. National 

and regional business education association memberships were 

reported by five (8.20 per cent) of the graduates. Member-

ships in the vocational organizations, American Vocational 

Association and Vocational Office Education Teachers 

Association of Texas, were reported by two (3.28 per cent) 

of the graduates in each organization. None of the 

respondents held memberships in the National Secretaries 

Association. Other organizations that were mentioned by 
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the graduates as organizations in which they held member-

ships included: American Institute of Bankers, Association 

of Texas Professional Educators, National Association of 

Accountants, National Junior College Association of America, 

Ranger Junior College Faculty Association, Texas Association 

of Children with Learning Disabilities, Texas Association 

of Community Schools, Texas High School Coaches Association, 

and Texas Student Education Association. 

Graduate Work Completed by Respondents 

Eight (13.12 per cent) of the business education 

graduates had received an advanced degree since completing 

their undergraduate requirements at Tarleton State 

University as shown in Table IX. Six Master of Education 

degrees, one Master of Science degree, and one Master of 

Science in Teaching degree had been earned at the time of 

the study. The largest number of respondents, five, had 

earned the master's degree from Tarleton State University. 

One master's degree each had been earned at North Texas 

State University, Texas A&I University, and the University 

of Texas at Dallas. 

The respondents revealed having earned advanced degrees 

in six major areas. As illustrated in Table X, the major 

areas for the former students degrees were educational 

administration, with two responses; physical education, with 

two responses; computer science, with one response; mathe-

matics, with one response; special education, with one 
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TABLE IX 

NUMBER AND TYPE OF ADVANCED DEGREES EARNED BY BUSINESS 
EDUCATION GRADUATES AND INSTITUTION 

GRANTING THE DEGREES 

College or University 

Type of Degree 

College or University 

Master's Ed.D Ph.D 

Tarleton State University 5 • • • • 

North Texas State University 1 • • • • 

Texas A&I University 1 • • • • 

University of Texas at Dallas 1 • • • • 

Total 8 • • • • 

response; and vocational education with one response. 

TABLE X 

MAJOR AREAS OF BUSINESS EDUCATION GRADUATES' 

ADVANCED DEGREES 

Major Area Number of Degrees 

Educational Administration 2 
Physical Education 2 
Computer Science 1 
Mathematics . . . . 1 
Special Education 1 
Vocational Education 1 

Total 8 
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Graduates Working Toward an Advanced Degree 

Twelve (19.68 per cent) of the former business education 

students were working toward advanced degrees at the time of 

the study. Eight individuals were working toward the Master 

of Education degree, two individuals were working toward the 

Master of Business Administration degree, one individual was 

working toward the Doctor of Education degree, and one person 

was undecided about the type degree he was seeking. Ten of 

the former business education students were pursuing advanced 

degrees at Tarleton State University while two were pursuing 

advanced degrees at North Texas State University. 

As displayed in Table XI, the respondents were com-

pleting the requirements for graduate degrees in five major 

areas. Four individuals were pursuing graduate degrees in 

secondary education. Vocational education and educational 

counseling followed with two responses from graduates in 

each area. One graduate reported pursuing an advanced 

degree in educational administration. Business adminis-

tration was reported as the major area of study for one 

graduate. Two graduates indicated that they had not declared 

a major area at the time of the study. 

If pursuit of an advanced degree had not been initiated, 

the graduates were asked to reveal future plans for advanced 

study. As shown in Table XII, fifteen (24.59 per cent) of 

the respondents indicated that they plan to begin graduate 

study. Only five (8.19 per cent) of the respondents revealed 
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that they do not plan to pursue an advanced degree. The 

other twenty-one (34.43 per cent) of the graduates said they 

were uncertain about their plans for an advanced degree. 

TABLE XI 

MAJOR AREAS IN WHICH BUSINESS EDUCATION GRADUATES 
WERE PURSUING ADVANCED DEGREES 

Major Area Number of Degrees 

Secondary Education 4 
Vocational Education 2 
Educational Counseling 2 
Educational Administration . 1 
Business Administration 1 
Undecided 2 

Total 12 

Occupational Information about Business 
Education Graduates 

The second section of the survey instrument to the 

business education graduates asked questions about the 

occupational status and activities of the respondents. 

Forty-eight (78.69 per cent) of the graduates were employed 

at the time of the study. The responses revealed that fifty-

five (90.16 per cent) of the graduates had been employed at 

a full-time position at some time since graduation from 

Tarleton State University. 

Occupations of the Graduates 

The graduates were asked to supply information con-

cerning initial and current employment. The responses per-

taining to the initial occupations of the former students are 
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TABLE XII 

BUSINESS EDUCATION GRADUATES• PLANS FOR 
BEGINNING GRADUATE STUDY 

Graduate Plans 
Respondents 

Number Per Cent 

Have earned or are currently 
pursuing graduate degree 20 32.79 

Plan to pursue graduate degree 15 24.59 

Do not plan to pursue graduate 
degree 5 8.19 

Uncertain about graduate plans 21 34.43 

Total 61 100.00 

displayed in Table XIII. Of the fifty-four graduates who 

responded to the question about their initial occupations, 

twenty-two (36.07 per cent) were secondary business teachers, 

and seven (11.48 per cent) were secondary teachers but taught 

subjects other than business. The remainder of the 

responding graduates were initially employed in non-teaching 

occupations. Thirteen (21.31 per cent) of the graduates 

were employed in office occupations, six (9.84 per cent) of 

the graduates were employed in accounting occupations, and 

two (3.28 per cent) of the graduates were employed as managers. 

The other four graduates indicated that two (3.28 per cent) 
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were self-employed, one (1.64 per cent) of the respondents 

was employed as a pilot, and one (1.64 per cent) of the 

graduates was initially employed as a missionary. 

TABLE XIII 

INITIAL OCCUPATIONS OF BUSINESS EDUCATION GRADUATES 

Type of Occupation Number 
Per Cent of 
Graduates 

Secondary business teacher 22 36. ,07 

Post-secondary business teacher * • • • 

Secondary teacher/non-business 7 11. ,48 

Office occupations 13 21. .31 

Accounting 6 9, .84 

Management 2 3. ,28 

Self-employed 2 3, .28 

Pilot 1 1 . .64 

Missionary 1 1 . .64 

Total 54 88, .54 

The information shown in Table XIV reveals that there 

were some changes from initial occupations to current occu-

pations that were held at the time of the study. Only forty-

six (75.42 per cent) of the graduates indicated that they 

were employed at the time of the study. At that time, 

eighteen (29.51 per cent) of the graduates were employed as 
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secondary business teachers, two (3.28 per cent) of the 

graduates were post-secondary business teachers, and seven 

(11.48 per cent) of the graduates were secondary teachers 

who taught subjects other than business. The remaining 

respondents indicated that they were currently employed in 

non-educational occupations. The responses revealed that 

nine (14.75 per cent) of the graduates were working in office 

occupations, four (6.56 per cent) of the graduates were 

working in accounting occupations, and none of the graduates 

who responded were managers. Three (4.92 per cent) of the 

graduates indicated that they were self-employed. Three 

occupations were reported by one (1.64 per cent) of the 

graduates in each. Those occupations were social worker, 

laboratory technician, and pilot. 

Courses Taught by the Graduates 

The business education graduates who had taught were 

asked what courses they taught at their initial position 

and what courses they taught currently (based on 1981-1982 

school year). As shown in Table XV, the business courses 

taught initially and currently by the most graduates was 

typewriting. Eighteen (29.51 per cent) of the graduates 

taught typewriting initially and fifteen (24.59 per cent) of 

the graduates taught typewriting during the 1981-1982 school 

year. Accounting/bookkeeping was taught initially by thirteen 

(21.31 per cent) of the graduates and by ten (16.39 per cent) 

of the graduates in their current positions at the time of 
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TABLE XIV 

CURRENT OCCUPATIONS OF BUSINESS EDUCATION GRADUATES 

Type of Occupation Number 
Per Cent of 
Graduates 

Secondary business teacher 18 29.51 

Post-secondary business teacher 2 3.28 

Secondary teacher/non-business 7 11.48 

Office occupations 9 14.75 

Accounting 4 6.56 

Management • • • • 

Self-employed 3 4.92 

Social worker 1 1.64 

Laboratory technician 1 1.64 

Pilot 1 1.64 

Total 46 75.42 

the study. Shorthand, general business, business law, and 

business math followed closely in the number of graduates 

who taught those courses. Initially shorthand was taught by 

seven (11.48 per cent) of the graduates, general business by 

five (8.20 per cent), and business law and business math each 

by two (3.28 per cent) of the graduates. During the 1981-

1982 school year, those courses were taught by seven (11.48 

per cent) for shorthand, by three (4.92 per cent) for general 



77 

TABLE XV 

SUBJECTS TAUGHT BY BUSINESS EDUCATION GRADUATES 
EMPLOYED IN TEACHING POSITIONS 

Subject 

Initial Position Current Position 

Subject 

Number of 
Graduates 

Per Cent of 
Graduates 

Number of 
Graduates 

Per Cent of 
Graduates 

Typewriting 18 29, .51 15 24, .59 
Accounting/ 

Bookkeeping 13 21, .31 10 16, .39 
Shorthand 7 11, .48 7 11, .48 
Gen. Business 5 8, .20 3 4, .92 
Business Law 2 3, .28 2 3, .28 
Business Math 2 3, .28 3 4, .92 
Consumer Math 1 1, .64 1 1, .64 
Consumer Educ. 1 1, .64 • • 

# Recordkeeping 1 1, .64 1 1, .64 
Office Prac. 1 1, .64 1 1, .64 
Voc. Office 

Education 1 1, .64 3 4. .92 
Office Mach. • • • 1 1, .64 
Management • • 

# 
1 1, .64 

Bus. Commun. • • • 1 1. .64 
Physical Educ. 8 13, .12 3 4. .92 
English 4 6, .56 3 4, .92 
Mathematics 6 9, .84 4 6, .56 
Journalism 2 3, .25 1 1. ,64 
Health 2 3. .25 • • • • 

Reading 5 8, .20 2 3, .25 
Speech 1 1. .64 , . • 

History 1 1. .64 1 1. .64 
Spelling 1 1, .64 1 1. .64 
Lang. Arts 2 3. .25 • # • • 

Band 1 1, .64 • _ • • • 

LLD/English & 
Soc. Stud. 1 1. .64 1 1. ,64 

Migrant Class • • • • 1 1. ,64 

business, by two (3.28 per cent) for business law, and by 

three (4.92 per cent) of the graduates for business math. 
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Other business courses, consumer math, consumer education, 

recordkeeping, and office practice had each been taught 

initially by one (1.64 per cent) of the graduates. Those 

same four courses were taught in 1981-1982 by the same number 

of graduates except for consumer education which was not 

taught during the 1981-1982 school year by a graduate. 

Vocational office education had initially been taught by 

one (1.64 per cent) of the graduates, but was taught by three 

(4.92 per cent) of the graduates during the 1981-1982 school 

year. The other business courses, office machines, manage-

ment, and business communications were taught during 1981-

1982 by only one teacher each which was 1.64 per cent of 

the graduates. 

The non-business courses taught most frequently by the 

business education graduates were physical education which 

was taught initially by eight (13.12 per cent) of the grad-

uates and during 1981-1982 by three (4.92 per cent) of the 

graduates; English taught initially by four (6.56 per cent) 

of the graduates and in 1981-1982 by three (4.92 per cent) of 

the graduates; and mathematics which was taught initially by 

six (9.84 per cent) of the graduates and at the time of the 

study by four (6.56 per cent) of the business education 

graduates. Other less frequently taught non-business courses 

that the graduates had taught included: journalism, health, 

reading, speech, history, spelling, language arts, band, and 

LLD/English and social studies. One graduate had been employed 
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as a migrant teacher during the 1981-1982 school year and had 

taught all subjects in that class. 

Sources Leading to the Positions of the Graduates 

The business education graduates were asked to indicate 

the sources that had led to securing their first position 

after graduation and to their position at the time of the 

study. The information revealed by their responses is shown 

in Table XVI. 

The most frequently mentioned aid in securing both the 

initial and the current position was "personal application" 

with forty-two (68.85 per cent) of the graduates utilizing 

that method for the initial position and twenty-nine (47.54 

per cent) of the graduates utilizing it for their position 

at the time of the study. The technique "employer contacted 

you" was mentioned by eleven (18.03 per cent) and eight 

(13.12 per cent) of the graduates for their initial position 

and their current position respectively. The "Placement 

Office at Tarleton State University" was reported by six 

(9.84 per cent) of the graduates as assisting in securing 

their initial position, but only one (1.64 per cent) of the 

graduates mentioned it as assisting in securing their current 

position. Four (6.56 per cent) of the graduates indicated 

that a Tarleton State University faculty member assisted 

them in securing their initial position, while only two 

(3.28 per cent) of the graduates mentioned that assistance 
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TABLE XVI 

SOURCES LEADING TO POSITIONS OF GRADUATES 

Initial Position Current Position 

Source Source 

Number of 
Graduates 

Per Cent of 
Graduates 

Number of 
Graduates 

Per Cent of 
Graduates 

Personal 
Application 42 68.85 29 47.54 

Employer 
Contacted 
Graduate 11 18.03 8 13.12 

Placement 
Office at 
TSU 6 9.84 1 1.64 

TSU Faculty 
Member 4 6.56 2 3.28 

Former 
Employer 4 6.56 3 4.92 

Private 
Employment 
Agency 3 4.92 2 3.28 

Fellow 
Student 2 3.28 1 1.64 

Interview 
on TSU 
Campus 1 1.64 • • • • 

for their current positions. The remaining sources leading 

to initial and current positions were reported by only ten 

per cent of the graduates. Those sources were "former 

employer," "private employment agency," "fellow student," 
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and "interview on Tarleton State University campus." 

Reasons for Leaving Teaching Profession 

Thirteen (21.31 per cent) of the business education 

graduates had entered and left the teaching profession at 

the time of the study. When asked what were the most impor-

tant reasons for doing so, the graduates' responses varied. 

Four graduates had moved from the school district, four 

graduates indicated that they left the teaching field because 

of professional working conditions, and four graduates listed 

family responsibilities as their reason for leaving. Three 

graduates said they had left for financial reasons and two 

graduates mentioned lack of help in discipline from parents 

and administration as factors in their deciding to leave the 

teaching profession. 

Evaluation of Business Education Curriculum 
at Tarleton State University 

The Business Administration Department at Tarleton 

State University offers business education certification 

under two different plans or options. With Plan I, a 

student receives certification in business education and in 

a second teaching field which is any other subject area 

offering certification by the university. Plan II certi-

fication qualifies a student to teach only business courses, 

but provides the student with a comprehensive background 

in business courses. Thirty-four (55.74 per cent) of the 
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former students who returned the questionnaires had followed 

Plan I. When asked in which subject area they had received 

certification, fourteen (22.95 per cent) of the graduates 

listed English, ten (16.39 per cent) of the respondents 

listed physical education, three (4.92 per cent) of the 

respondents listed mathematics, and three (4.92 per cent) 

of the respondents indicated history as their second teaching 

field. Four other subject areas, journalism, sociology, 

speech, and music had been chosen as a second teaching field 

by one graduate each. 

Evaluation of Undergraduate Business Courses 
Included in Business Education Curriculum 

In order for the business education program in any 

institution to be of value to its students, the curriculum 

should be evaluated periodically. This evaluation should 

serve as a guide to determine which courses should be revised, 

which courses need to be deleted, and what new courses 

should be added. In this study, the former students were 

asked to evaluate, on the basis of the contribution each 

had made toward their professional growth, the business 

courses which are currently included in the business edu-

cation curriculum. The graduates were asked to evaluate 

the business courses as to "extreme value," "significant 

value," "moderate value," "no value," and "did not take." 

The responses received from the graduates are illustrated 

in Table XVII. 
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TABLE XVII 

EVALUATION OF BUSINESS COURSES REQUIRED FOR BUSINESS 
EDUCATION PROGRAM AT TARLETON STATE UNIVERSITY 

BY PERCENTAGE OF GRADUATES 

Course 

Value to Graduates 

Course 

Extreme 
Value 

Significant 
Value 

Moderate 
Value 

No 
Value 

Did Not 
Take 

CS 2013 
Comp. Sc. 17.24% 34.48% 41.38% 6.90% 48.21% 

FIN 1163 
Per. Fin. 9.52 42.86 42.86 4.76 27.59 

OA 1033 Beg 
Shorthand 46.00 30.00 16.00 8.00 10.71 

OA 1043 Adv 
Shorthand 50.00 30.00 10.00 10.00 46.43 

OA 1053 Beg/ 
Int. Typing 61.11 31.49 7.40 • • 6.90 

OA 1063 Adv 
Typing 60.42 31.25 8.33 • • 17.24 

OA 2133 Off 
Machines 39.28 42.86 17.86 • • 50.88 

OA 4133 Sec 
Practice 42.30 34.62 23.08 • • 52.73 

ACC 2034 
Prin. of 
Acct. I 58.18 32.73 9.09 • • 5.17 

ACC 2044 
Prin. of 
Acct. II 55.77 26.92 17.31 • • 10.34 

ACC 3083 
Managerial 
Accounting 21.74 34.78 34.78 8.70 58.18 
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TABLE XVII—Continued ; 

Value to Graduates 

Course Course 

Extreme 
Value 

Significant 
Value 

Moderate 
Value 

No 
Value 

Did Not 
Take 

MGT 3013 
Prin of 
Management 26.32I 29.82% 35.09% 8.77% 3.39% 

MKT 3143 
Prin of 
Marketing 17.24 29.31 44.83 8.62 1.69 

GB 1153 Int 
to Business 9.80 33.34 47.06 9.80 10.53 

GB 3113 
Statistics 25.81 9.68 45.16 19.35 44.64 

GB 3123 Bus 
Correspond 37.84 27.03 27.03 8.10 33.93 

GB 4323 Bus 
Law I 24.00 32.00 40.00 4.00 15.25 

GB 4333 Bus 
Law II 18.18 36.36 39.40 6.06 41.07 

GB 3183 
Methods of 
Teaching 
Skilled 
Bus Sub 70.69 17.24 10.35 1.72 1.69 

GB 3193 
Methods of 
Teaching 
Non-Skilled 
Bus Sub 69.23 15.38 11.54 3.85 10.34 
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Of the graduates who responded to the questionnaire, 

48.21 per cent did not take Introduction to Computer Science 

at Tarleton State University. "Extreme value" or "signifi-

cant value" was indicated by a total of 51.72 per cent of 

the graduates who did take the course. Personal Finance 

was taken by 72.41 per cent of the respondents with 52.38 

per cent of the respondents evaluating it as of "significant 

value" or "moderate value." 

The Office Administration courses were evaluated as 

follows: Beginning Shorthand was rated by 76.00 per cent of 

the graduates as of "extreme value" or "significant value;" 

Advanced Shorthand, which was taken by fewer individuals, 

was rated as of "extreme value" or "significant value" by 

80.00 per cent of the respondents; Beginning/Intermediate 

Typewriting was rated as of "extreme value" by 61.11 per cent 

of the graduates; Advanced Typewriting was rated as of 

"extreme value" by 60.42 per cent of the graduates; Office 

Machines, which was taken by only 49.12 per cent of the 

respondents, was rated as of "extreme value" or "significant 

value" by 82.14 per cent of those graduates; and Secretarial 

Practice was rated as of "extreme value" or "significant 

value" by 76.92 per cent of the graduates who responded. 

Principles of Accounting I and Principles of Accounting 

II were rated as of "extreme value" by 58.18 per cent and 

55.77 per cent of the graduates respectively. Only 41.82 

per cent of the respondents took Managerial Accounting, 
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but it was rated of "moderate value" or better by 56.52 per 

cent of the graduates who took the course. 

The one Management course, Principles of Management, 

was rated as of "extreme value" by 26.32 per cent of the 

respondents and as of "significant value" by 29.82 per cent 

of the respondents. Principles of Marketing received a 

rating of "extreme value" by 17.24 per cent of the respond-

ents and a rating of "significant value" by 29.31 per cent 

of the respondents. 

The General Business courses which are included in 

the business education curriculum were ranked as of "extreme 

value" or "significant value" by the following combined 

percentages of respondents: Introduction to Business, 43.14 

per cent; Business I, 56.00 per cent; and Business Law II, 

54.54 per cent. The other two General Business courses are 

the professional methods of teaching business subjects 

courses. Methods of Teaching Skilled Business Subjects was 

rated by 70.69 per cent of the respondents as of "extreme 

value." Methods of Teaching Non-Skilled Business Subjects 

received a rating of "extreme value" by 69.23 per cent 

of the respondents. The two methods of teaching business 

subjects courses received a larger percentage of "extreme 

value" ratings than any of the other courses included in 

the business education curriculum. 

The graduates were also asked to list the titles of 

courses that they feel should be added to the business 
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education curriculum at Tarleton State University. The 

course suggested, most often was a computer course for the 

secondary business teacher. Several students said they 

felt that more methods of teaching business subjects courses 

should be offered, especially a course in the methods of 

teaching accounting. A third course mentioned by several 

graduates was word processing. Business English was 

suggested by two graduates as a course that should be added 

to the business education curriculum at Tarleton State 

University. 

Evaluation of the Overall Business Education Program 
at Tarleton State University by Graduates 

In addition to evaluating the business courses that 

are included in the business education curriculum, the grad-

uates were asked to evaluate the overall business education 

program. Seven criteria were listed and the former students 

were asked to rate how well the business education program 

prepared them to meet the criteria. The ratings that the 

students were asked to utilize were "excellent preparation," 

"adequate preparation," "limited preparation," and "no 

preparation." The responses from the students to the 

question are illustrated in Table XVIII. The ratings are 

given by per cent of graduates who returned the survey 

instrument. 

According to 19.67 per cent of the graduates, Tarleton 

State University had provide "excellent preparation" to meet 
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the criterion which was "developed an awareness of the 

businessworld of today." The rating of "adequate prepa-

ration" was given by 59.02 per cent of the respondents 

for the first criterion. 

For the second criterion, "developed the basic manip-

ulative skills needed to understand and operate the various 

business equipment in use in the businessworld of today," 

the business education program received an "excellent 

preparation" rating by 22.95 per cent of the former students 

and an "adequate preparation" rating by 49.18 per cent of the 

respondents. When asked how they felt the business education 

program met the third criterion, "developed a sense of 

responsibility for accuracy and efficiency," 39.34 per cent 

of the graduates responded with an "excellent preparation" 

rating and 57.38 per cent of the graduates responded with an 

"adequate preparation" rating. 

The fourth criterion, "developed the knowledge and 

skills necessary to teach the fundamental concepts of busi-

ness that exist and that are emerging" received a rating of 

"excellent preparation" from 36.07 per cent of the respond-

ents and a rating of "adequate preparation" by 50.82 per 

cent of the respondents. 

The former students rated the business education 

program on the fifth criterion, "developed the ability to 

analyze and organize technical content into meaningful 

subject matter understandable to young people" with an 
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"excellent preparation" on 24.59 per cent of the returned 

questionnaires and with an "adequate preparation" on 55.74 

per cent of the responses. 

The final two criteria, "developed the ability to plan 

and organize equipment, supplies, instructional media, and 

other teaching materials for business classes" and "devel-

oped the problem-solving abilities necessary to become a 

creative professional educator," were rated by 40.98 per 

cent and 32.79 per cent, respectively, as giving "excellent 

preparation" and by 44.26 per cent and 49.18 per cent, 

respectively, as giving "adequate preparation." 

Evaluation of Professional Methods Courses by Graduates 

The two professional business education methods courses 

that are offered by the Business Administration Department 

were rated by the graduates as to the quality of preparation 

they provided the students for the teaching profession. The 

rating scale the graduates were requested to use included 

"excellent preparation," "adequate preparation," "limited 

preparation," and "no preparation." The ratings that were 

given the professional methods courses are shown in Table XIX. 

Information about Business Education Programs at National 
Council for Accreditation of Teacher Education (NCATE) 

Accredited Institutions in Texas 

The second questionnaire for this study was mailed to 

the chairperson of the business education program or a 

delegated representative in the twenty-seven colleges and 

universities in Texas other than Tarleton State University 
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which held National Council for Accreditation of Teacher 

Education (NCATE) accreditation at the time of the study. 

Information pertaining to the business education program, if 

any, in each institution was solicited. Twenty-four of 

the colleges and universities returned completed question-

naires for a response rate of 88.89 per cent. 

The responses to that questionnaire revealed that twenty 

of the institutions did offer a degree and certification 

program in business education at the time of the study. 

Three institutions indicated that they did not offer a degree 

and certification program and one institution revealed that 

it offered only a certification program in business educ-

ation. 

The survey included inquiries into which department, 

college, or school offered the business education program 

and which department, college, or school was responsible for 

the supervision of business education student teachers in 

each institution. The responses to those questions are 

displayed in Table XX. 

Thirteen (61.90 per cent) of the institutions reported 

that the business education program was offered by the 

department, college, or school of business, while four 

(19.05 per cent) of the institutions indicated that the 

business education program was offered by the department, 

college, or school of education. Three (14.29 per cent) of 

the institutions indicated that the program was offered and 
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TABLE XX 

DEPARTMENT, COLLEGE, OR SCHOOL OFFERING BUSINESS EDUCATION 
PROGRAM AND SUPERVISING STUDENT TEACHERS IN TEXAS 

COLLEGES AND UNIVERSITIES HOLDING NCATE 
ACCREDITATION 

Department, College, 
or School 

Offers Business 
Education Program 

Supervises 
Student Teachers Department, College, 

or School 

Number Per Cent Number Per Cent 

Business 13 61.90 9 42.86 

Education 4 19.05 8 38.09 

Technical Education 1 4.76 1 4.76 

Joint Responsibility 
of Business and 
Education 3 14.29 3 14.29 

Total 21 100.00 21 100.00 

the student teachers were supervised as a joint respon-

sibility of the departments, colleges, or schools of business 

and education. Of the institutions having a business educ-

ation program, nine (42.86 per cent) reported that the 

student teachers were supervised by the department, college, 

or school of business. Eight (38.09 per cent) of the 

institutions indicated that the department, college, or school 

of education supervised the student teachers. Only one 

(4.76 per cent) of the institutions listed the technical 

education department as offering the business education 
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program and as supervising the business education student 

teachers. 

Institutions Holding American Assembly of Collegiate 
Schools of Business (AACSB) Accreditation 

The survey sought to determine how many institutions in 

Texas which hold National Council for Accreditation of 

Teacher Education (NCATE) accreditation are also accredited 

by the American Assembly of Collegiate Schools of Business 

(AACSB). As shown in Table XXI, eleven (45.83 per cent) of 

the responding institutions do hold accreditation by the 

AACSB. Ten (41.67 per cent) of the responding institutions 

do not hold the AACSB accreditation. Two (8.33 per cent) of 

the institutions returning the survey instrument had applied 

for accreditation by AACSB, but had not received accred-

itation at the time of the study, and one (4.17 per cent) of 

the institutions held associate status only. 

The survey instrument that was sent to the institutions 

sought to determine from those institutions with AACSB 

accreditation if the core curriculum requirements of the 

AACSB had influenced the requirements for business teacher 

certification in the institutions. Of the eleven insti-

tutions holding AACSB accreditation, nine (81.82 per cent) 

of the responses were yes and two (18.18 per cent) of the 

responses were no. The representatives from those insti-

tutions with yes responses were asked to explain how the 

core curriculum requirements had influenced the requirements 
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TABLE XXI 

TEXAS INSTITUTIONS ACCREDITED BY NCATE AND AACSB 

AACSB Accreditation Number Per Cent 

Yes, have accreditation 11 45.83 

No, do not have accreditation 10 41.67 

No, but have applied for 
accreditation 2 8.33 

Have associate status only 1 4.17 

Total 24 100.00 

for business teacher certification in their institutions. 

The ways in which the core curriculum requirements had 

influenced the requirements for business teacher certifi-

cation in the colleges and universities included in the 

survey are shown in Appendix I. In a majority of the 

replies, the AACSB core curriculum had increased the number 

of required business courses in the institutions. 

The institutions which were accredited by the AACSB 

were asked if the core curriculum requirements had influenced 

where the business education program was offered at the time 

of the study. Three of the eleven institutions indicated 

that the core curriculum requirements of the AACSB had 

definitely influenced where the business education program 

was offered, but eight institutions said the requirements had 
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not influenced where the business education program was 

offered in the institutions. 

Undergraduate Business Education Methods Courses 
Offered by Institutions 

Another question included in the survey instrument to 

the institutions asked the names of undergraduate business 

education methods courses offered. Of the twenty-one 

colleges and universities which did have a business edu-

cation program, all except three (14.29 per cent) of the 

institutions offered at least one methods course. As shown 

in Table XXII, nine (42.86 per cent) of the institutions 

offered one undergraduate business education methods course. 

Five (23.81 per cent) of the institutions having an under-

graduate business education program offered two methods 

courses at the time of the study. Three methods courses 

were offered by only one (4.76 per cent) of the institutions 

and only one (4.76 per cent) of the institutions offered 

four methods courses. Two (9.52 per cent) of the colleges 

and universities with undergraduate business education 

programs offered five or more methods courses. The titles of 

the undergraduate business education methods courses that 

were offered at the time of the study are listed in Appendix 

J. 

Grade Requirements of Business Education 
Programs in Texas institutions 

The minimum grade point average requirements for 
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TABLE XXII 

NUMBER OF UNDERGRADUATE BUSINESS EDUCATION METHODS COURSES 
OFFERED BY NCATE ACCREDITED INSTITUTIONS IN TEXAS 

Number of Undergraduate 
Business Education 

Institutions 

Methods Courses Offered 
Number Per Cent 

No methods courses 3 14.29 

One methods course 9 42.86 

Two methods courses 5 23.81 

Three methods courses 1 4.76 

Four methods courses 1 4.76 

Five or more methods courses 2 9.52 

Total 21 100.00 

admission into and graduation from the undergraduate business 

education programs in the colleges and universities in Texas 

with NCATE accreditation vary among the institutions. The 

survey instrument that was sent to the institutions sought 

to determine what those requirements were. The information 

that was accumulated is displayed in Table XXIII. The 

minimum grade point average requirements vary from 2.00 to 

3.25. All the institutions included in the study used a 

4.00 grading system at the time of the study. 

Two of the responding institutions did not reveal a 
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TABLE XXIII 

MINIMUM GRADE POINT AVERAGE REQUIRED OF BUSINESS EDUCATION 
STUDENTS BY TEACHER EDUCATION PROGRAMS IN TEXAS 

INSTITUTIONS WITH NCATE ACCREDITATION 

Minimum Grade 
Point Average 
Requirement 

Admission into 
Program 

Graduation 
from Program Minimum Grade 

Point Average 
Requirement 

Institutions Institutions 

Minimum Grade 
Point Average 
Requirement 

Number Per Cent Number Per Cent 

2.00 3 14.29 9 42.86 

2.20 1 4.76 1 4.76 

2.25 4 19.05 2 9.52 

2.50 9 42.86 7 33.33 

3.00 1 4.76 1 4.76 

3.25 1 4.76 1 4.76 

grade point average requirement for admission into the busi-

ness education program. Of the nineteen institutions that 

did respond to the question pertaining to a minimum grade 

point average requirement into the business education program, 

nine (42.86 per cent) of the institutions with a business 

education program required a 2.50 grade point average. Three 

(14.29 per cent) of the institutions required a 2.00 grade 

point average, and four (19.05 per cent) of the institutions 

required a 2.25 grade point average. The other three grade 
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point averages, 2.20, 3.00, and 3.25, each were required by 

one (4.76 per cent) of the institutions in the study for 

admission into their business education programs. 

All twenty-one institutions responded to the question 

pertaining to the minimum grade point average for graduation 

from the business education program. Nine (42.86 per cent) 

of the institutions required a 2.00 grade point average, 

while seven (33.33 per cent) of the institutions required a 

2.50 grade point average. A 2.25 grade point average was 

required by two (9.52 per cent) of the institutions for 

graduation. A 2.20, a 3.00, and a 3.25 grade point average 

were each required by one (4.76 per cent) of the colleges and 

universities for graduation from their business education 

programs. 

When asked how the minimum grade point average require-

ment for graduation from the business education program 

compared with the minimum grade point average for graduation 

from the other business programs at the institutions, the 

responses revealed that the requirements were the same in 

71.43 per cent of the institutions. The business education 

requirements for graduation were higher in 28.57 per cent 

of the institutions, but were lower in none of the colleges 

and universities included in the study. 

Business Education Options Offered by Texas Institutions 

The survey instrument that was sent to the institutions 
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contained a question about the types of business education 

options that were offered by the colleges and universities. 

Plan I options require a minimum of twenty-four credit hours 

in business courses and are designed for students who want 

teacher certification in two or more teaching fields. Plan 

II options require a minimum of forty-eight credit hours in 

business courses and are designed for students who want a 

comprehensive major and who plan to be certified to teach 

only business courses. 

The twenty-one institutions responding to that question 

indicated that they offered a total of twenty-four Plan I 

options. The twenty-four Plan I options included fourteen 

Business Administration certification programs and ten 

Secretarial certification programs. A total of twenty-nine 

Plan II options were reported from the institutions included 

in the study. The Plan II options included eleven Basic 

Business certification programs and eighteen Composite 

Business certification programs. 



CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS 

Any education program needs to be periodically evaluated 

to determine if it is meeting the needs of its students, 

but it is imperative that an educational program in the area 

of business with its rapid technological advances be period-

ically evaluated and revised if necessary. The Business 

Administration Department of Tarleton State University began 

offering the Bachelor of Business Administration degree in 

1971. At that time the curriculum of the business education 

program was updated and only minor changes have been imple-

mented since. 

Summary 

The purpose of this study was to evaluate the business 

education program at Tarleton State University with attention 

focused on possible curriculum improvements. In order to 

accomplish that purpose, the graduates of the program were 

asked to provide information about themselves and their 

evaluations of the program. Other colleges and universities 

in Texas were also surveyed for information about their 

business education programs. 

Two questionnaires were developed and administered to 
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obtain the necessary information to answer the questions 

relating to the study. The questionnaire that was mailed to 

the former students requested information pertaining to four 

basic categories: (1) background information, (2) occupa-

tional information, (3) evaluation of the business education 

courses, and (4) evaluation of the overall business education 

program at Tarleton State University. The questionnaire that 

was mailed to the colleges and universities requested infor-

mation pertaining to six basic categories: (1) department, 

college, or school offering and having responsibility for the 

business education programs, (2) the American Assembly of 

Collegiate Schools of Business accreditation and its effect 

on the business education programs, (3) entrance requirements 

of the business education programs, (4) grade requirements 

for graduation and certification from the business education 

programs, (5) business education methods courses offered, and 

(6) business education certification options available. 

Findings 

Analysis of the data resulted in the following findings. 

1. Only a small percentage (8.20 per cent) of the 

former students graduated from AAAA high schools with more 

than 1,250 students. The number of students graduating from 

the other four University Interscholastic League (UIL) 

categories of schools, 0-125/B, 126-250/A, 251-650/AA, and 

651-1,250/AAA ranged from 19.67 per cent of the graduates 

attending A schools to 26.23 per cent of the graduates having 
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attended AAA schools. 

2. An overwhelming majority of the respondents (96.72 

per cent) had taken business courses while they were in high 

school. The 3.28 per cent of the graduates who did not take 

business courses attended high schools where business 

courses were offered. 

3. The most commonly taken business education courses 

in high school were typewriting, accounting/bookkeeping, 

and shorthand, in that order. 

4. The most frequent reasons indicated for the choice 

of Tarleton State University for undergraduate work were 

geographic location of the university and educational cost. 

5. Almost three-fourths of the graduates had trans-

ferred work to Tarleton State University from other colleges 

or universities. The largest percentage of graduates (52.46 

per cent) had transferred from junior colleges. 

6. More students transferred non-business courses than 

transferred business courses to Tarleton State University. 

For business courses, the highest percentage of respondents 

had transferred from twenty-one to thirty hours, but the 

highest percentage of students who transferred other courses 

transferred ten or fewer hours. 

7. The professional journals read and subscribed to or 

received free of charge by the largest percentage of grad-

uates were Balance Sheet, Business Education World, Business 

Education Forum, and Century 21 Reporter, in that order. 
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8. The professional organizations that the largest 

percentage of former students held memberships in were Texas 

State Teachers Association, National Education Association, 

and Texas Classroom Teachers Association, in that order. 

Offices were held by graduates in Texas State Teachers 

Association and in Texas Business Education Association. 

9. Eight (13.12 per cent) of the graduates had received 

an advanced degree since completion of their undergraduate 

work. All of the advanced degrees were at the master's 

level and the majority of the degrees were earned at 

Tarleton State University. 

10. Twelve (19.68 per cent) of the former students 

were working toward an advanced degree at the time of the 

study. The largest percentage of graduates seeking advanced 

degrees at the time of the study were working toward the 

Master of Education degree at Tarleton State University. 

11. Secondary education was the major area in which 

the largest percentage of graduates were pursuing advanced 

degrees at the time of the study. Two graduates were 

seeking master's degrees in vocational education and two 

graduates were seeking master's degrees in educational 

counseling. 

12. Twenty (32.79 per cent) of the graduates had earned 

or were pursuing advanced degrees at the time of the study. 

Fifteen (24.59 per cent) of the respondents indicated that 

they planned to seek advanced degrees in the future. Five 
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(8.20 per cent) of the graduates indicated that they did not 

plan to pursue advanced degrees and twenty-one (34.43 per 

cent) of the graduates were uncertain about their plans for 

further education. 

13. At the time of the study, forty-eight (78.69 per 

cent) of the graduates were employed and fifty-five (90.16 

per cent) of the graduates had been employed at a full-time 

position at some time since graduation from Tarleton State 

University. 

14. The respondents indicated that secondary business 

teaching and office occupations were the two occupations 

held by over one-half of the graduates initially and at the 

time of the study. 

15. Typewriting, accounting/bookkeeping, and shorthand, 

in that order, were the courses taught most often in the 

graduates' initial teaching positions and in the teaching 

positions that were held by the graduates at the time of the 

study. 

16. Personal application was the tool used most often 

by the graduates to secure their initial positions and the 

positions they held at the time of the study. 

17. Thirteen (21.31 per cent) of the respondents had 

entered and left the teaching profession. Reasons given for 

leaving the teaching profession included "leaving the 

school district," "family responsibilities," and "working 

conditions." 
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18. Slightly over one-half of the respondents had 

followed the Plan I business education certification option 

and had chosen a second teaching field. English, physical 

education, and mathematics, in that order, were the subject 

areas of the second teaching fields chosen most often by 

the graduates. 

19. The business education courses required for the 

business education program that received the largest percent-

age of "extreme value" responses were Methods of Teaching 

Skilled Business Subjects, Methods of Teaching Non-Skilled 

Business Subjects, Beginning/Intermediate Typewriting, 

Principles of Accounting I, Principles of Accounting II, and 

Advanced Typewriting, in that order. 

20. The business courses required for the business 

education program receiving the largest percentage of 

"moderate value" and "no value" responses were Principles 

of Marketing, Introduction to Business, Principles of 

Management, and Personal Finance, in that order. 

21. The primary recommendations for curriculum revi-

sion most frequently suggested by the graduates were the 

addition of a computer course for the secondary teacher, 

more methods of teaching business subjects courses 

(especially accounting), and a word processing course. 

22. The graduates' evaluations of their business 

education program relative to fulfilling selected objectives 

disclosed mean percentages of 30.91 per cent of the 
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respondents indicating an "excellent preparation," 52.23 per 

cent of the respondents indicating an "adequate preparation," 

12.41 per cent of the respondents indicating a "limited 

preparation," and 1.17 per cent of the respondents indicating 

"no preparation." 

23. Methods of Teaching Skilled Business Subjects was 

given an "excellent preparation" rating by 55.74 of the 

graduates and an "adequate preparation" rating by 26.33 per 

cent of the graduates. 

24. Methods of Teaching Non-Skilled Business Subjects 

was given an "excellent preparation" rating by 37.70 per 

cent of the graduates and an "adequate preparation" rating 

by 40.98 per cent of the graduates. 

25. Twenty of the Texas colleges and universities 

responding to the survey did offer a degree and certification 

program in business education at the time of the study. One 

institution offered only a certification program in business 

education. 

26. The business education program was a part of the 

department, college, or school of business in 61.90 per cent 

of the responding institutions. 

27. Business education student teachers were supervised 

by the department, college, or school of business in 42.86 

per cent of the institutions and by the department, college, 

or school of education in 38.09 per cent of the institutions 

participating in the study. 
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28. Accreditation by the American Assembly of 

Collegiate Schools of Business was held by 45.83 per cent of 

the responding institutions. Of those eleven institutions, 

81.82 per cent indicated that the AACSB core curriculum 

requirements had influenced the requirements for business 

teacher certification. In the majority of those institutions 

where the AACSB accreditation had influenced the business 

education program, the number of required business courses 

had increased. 

29. In three institutions, the location of the business 

education program had been influenced by the AACSB require-

ments. 

30. Only one methods of teaching business subjects 

course was offered by 42.86 per cent of the responding 

institutions in the study, while 23.81 per cent of the 

colleges and universities offered two methods of teaching 

business subjects courses. Four institutions offered three 

or more teaching business subjects methods courses. 

31. The minimum grade point average for admission into 

the business education program in the responding institutions 

was 2.50 in 42.86 per cent of the institutions and 2.25 in 

19.05 per cent of the institutions included in the study. 

32. The minimum grade point average for graduation 

from the business education program in the responding 

institutions was 2.00 in 42.86 per cent of the institutions 

and 2.50 in 33.33 per cent of the institutions in the study. 
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33. The minimum grade point average requirement for 

graduation from the business education programs in 71.43 

per cent of the responding institutions was the same as for 

graduation from other business programs and was higher than 

the grade point average requirement for graduation from 

other business programs in 28.57 per cent of the insti-

tutions. 

34. The twenty-one institutions participating in the 

study which did offer a business education program offered 

a total of twenty-four Plan I options which included 

fourteen Business Administration and ten Secretarial certi-

fication programs. 

35. The twenty-one institutions participating in the 

study which did offer a business education program offered 

a total of twenty-nine Plan II options which included eleven 

Basic Business Certification programs and eighteen Composite 

Business certification programs. 

Conclusions 

The following conclusions were drawn from the analysis 

of the data presented in this study. 

1. Most students who enroll in the business education 

program at Tarleton State University graduate from small 

high schools with an enrollment of fewer than 1,250 students. 

2. Almost all the students who do enroll in the 
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business education program may be expected to have taken some 

business courses while they were in high school. In most 

cases, the business courses they will have completed will 

include typewriting, accounting/bookkeeping, and shorthand. 

3. A large majority of the students enrolling in the 

business education program will attend junior colleges to 

complete a portion of their non-business requirements and 

will then transfer to Tarleton State University because of 

its geographic location and its relatively moderate cost. 

4. The business education graduates may be expected to 

subscribe to only a few professional journals, but many 

graduates will read the professional journals that are made 

available to them by publishing companies and libraries. 

5. Only a small percentage of the business education 

graduates will join and be active in professional organi-

zations . 

6. A majority of the business education graduates will 

continue their educations by pursuing at least a master's 

degree. 

7. A large majority of the business education graduates 

will seek full-time employment after graduation. Almost one-

half of those who do work will enter the teaching profession. 

Approximately two-thirds of the graduates entering the 

teaching profession will be teaching business courses 

including mainly typewriting, accounting/bookkeeping, short-

hand, general business, and business law. The graduates who 
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teach in subject areas other than business will be most 

likely to teach physical education, mathematics, or English. 

Those students who pursue non-teaching careers will be most 

likely to work in office occupations, accounting, or manage-

ment . 

8. Tarleton State University business education grad-

uates are being assisted very little by the Placement Office 

or the faculty in securing their initial and later positions 

of employment. Most graduates must submit personal 

applications or be contacted by the employers. 

9. Some of the business education graduates will leave 

the teaching profession. Moving from the school district, 

professional working conditions, family responsibilities, 

and financial reasons will be among the factors contributing 

to their decisions. 

10. Approximately one-half of the business education 

students at Tarleton State University will follow the 

Plan II option for teacher certification which is a Composite 

All Business certification program. Of the students who 

follow the Plan I option for teacher certification in two 

subject areas, English, physical education, mathematics, or 

history will be chosen as the second teaching field in 

most cases. 

11. The business courses of most value to the business 

education graduates include courses in methods of teaching 

business subjects, typewriting, and accounting. The business 
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courses of least value to the business education graduates 

include courses in marketing, management, personal finance, 

and introduction to business. 

12. Additional business courses, including a computer 

course for the secondary teacher, more methods of teaching 

business subjects courses (especially accounting), and a 

word processing course, are needed to improve the business 

education curriculum at Tarleton State University. 

13. Since over 80 per cent of the business education 

graduates participating in this study feel that the program 

provided "excellent preparation" or "adequate preparation" 

relative to fulfilling selected objectives and over three-

fourths of the graduates participating in the study consid-

ered the methods of teaching business subjects courses as 

giving "excellent preparation" or "adequate preparation," 

the program is meeting the needs of a majority of the 

students. But since there were some "little preparation" 

and "no preparation" responses, the business education 

program needs to consider steps for improvement. 

14. The majority of the colleges and universities in 

Texas which hold accreditation by the National Council for 

the Accreditation of Teacher Education (NCATE) do offer a 

business education degree and certification program. Those 

programs are offered by the department, college, or school 

of business in more than one-half the institutions that 

participated in this study. The department, college, or 
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school of education in responsible for offering most of the 

other programs. The student teachers are supervised by the 

department, college, or school of business in 42.86 per cent 

of the institutions and by the department, college, or 

school of education in 38.09 per cent of the institutions. 

The remaining institutions use an arrangement that includes 

joint responsibility for supervision. 

15. If the Business Administration Department at 

Tarleton State University continues to grow, becomes a 

school of business, and seeks accreditation by the American 

Assembly of Collegiate Schools of Business, the business 

education program will be forced to require more business 

administration courses and may be forced to be housed in 

another department or school if it is to continue to exist. 

16. Two methods of teaching business subjects courses 

are offered by Tarleton State University, which is the same 

number offered by 23.81 per cent of the colleges and 

universities included in the study. Only one methods course 

is offered by 42.86 per cent of the institutions. The other 

four institutions offer three or more methods courses. It 

is concluded that Tarleton is offering more methods of 

teaching business subjects courses than the majority of 

other institutions included in the study. 

17. The 2.00 grade point average required for admission 

into the business teacher education program at Tarleton State 

University is lower than most institutions participating in 

this study. A 2.50 is required by 42.86 per cent of the 



116 

institutions, a 2.25 is required by 19.05 per cent of the 

institutions, and a 2.00 grade point average is required by 

only 14.29 per cent of the institutions. 

18. The 2.00 grade point average required for gradu-

ation and certification from the business teacher education 

program at Tarleton State University is the same grade 

requirement as in 42.86 per cent of the institutions 

included in the study, but is lower than the requirement 

for 57.14 per cent of the institutions. 

19. The minimum grade point average for graduation from 

the business education program is the same as for graduation 

from other business programs at Tarleton State University 

which is the same as in 71.43 per cent of the institutions 

included in this study; therefore, Tarleton State 

University's requirement is similar to that of most other 

institutions. 

20. Tarleton State University's business education 

program includes a Plan I Basic Business teacher certifi-

cation option and a Plan II Composite Business teacher 

certification. Fourteen other Plan I Basic Business options 

and eighteen other Plan II Composite Business options are 

offered by the participating institutions; therefore, 

Tarleton State University's business teacher certification 

option offerings are similar to those in most other Texas 

institutions which hold accreditation by the National Council 

for Accreditation of Teacher Education (NCATE). 
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Recommendations 

Based upon the literature, as well as the findings 

and conclusions of this study, the following recommendations 

are made. 

1. Since most business education students come to 

Tarleton State University from high schools with an enroll-

ment of fewer than 1,250 students, recruiting efforts should 

be continued in the smaller schools and should be intensified 

in the larger high schools. 

2. Almost all students who enter the business education 

program have taken some business courses while they were in 

high school. Credit by examination should be awarded to 

students who exhibit the necessary skills and knowledge in 

the basic business courses. 

3. A majority of the students who enter the business 

education program transfer from other colleges and univer-

sities; therefore, the faculty from Tarleton State University 

should be active in professional organizations where they 

will meet and associate with representatives from other 

colleges and universities so that those representatives 

will become aware of the business education program at 

Tarleton State University. 

4. Since only a small percentage of the graduates 

subscribe to and read professional journals, the methods 

of teaching business subjects courses should include more 

emphasis on the benefits of reading current professional 
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literature. 

5. It is recommended that the business education 

faculty be more active in professional business education 

organizations and that the business education students be 

given opportunities to join and be active as student 

members so that more graduates will join and be active in 

professional organizations. 

6. A majority of the business education graduates will 

pursue an advanced degree; therefore, the Business 

Administration Department at Tarleton State University should 

consider adding at least one graduate course in the improve-

ment of teaching business courses to the Master of Business 

Administration degree course offerings. 

7. Only one-half of the graduates of the business 

education program enter the teaching profession while the 

other graduates who do work enter business careers. It is 

recommended that the faculty advisors make the business 

education students aware of the various career opportunities 

available to them. 

8. The Placement Office at Tarleton State University 

is underutilized by the business education students; there-

fore, the students need to be made aware of the services 

available to them. The business education faculty should 

make more of an effort to assist the graduates in securing 

employment. 

9. The courses that were thought to be of greatest 

value to the graduates in this study should be evaluated for 
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course content and methods of instruction to assure that 

they are relevant to the students' needs. The courses that 

received a large number of "moderate value" or "no value" 

ratings should be evaluated to ascertain their relevancy to 

student needs and to restructure or possibly eliminate those 

courses. 

10. The business education faculty at Tarleton State 

University should carefully consider the recommendations 

for new courses and should initiate the addition of those 

courses where appropriate. 

11. Even though over 80 per cent of the business 

education graduates participating in this study indicated 

that the program provided "excellent preparation" or "ade-

quate preparation" in relation to fulfilling selected 

objectives, the overall program should be carefully studied 

for areas where improvements can be implemented. 

12. If the Business Administration Department continues 

to grow, becomes a school of business, and seeks accredi-

tation by the American Assembly of Collegiate Schools of 

Business (AACSB), the business education faculty should be 

aware of the effect that acquiring that accreditation has 

had on the business education programs in other colleges 

and universities in Texas. 

13. It is recommended that the grade point average for 

admission into the business teacher education program at 

Tarleton State University be raised from 2.00 to at least 
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2.25 as is required by 19.05 per cent of the institutions 

included in this study. 

14. It is recommended that the grade point average for 

graduation and certification from the business teacher 

education program remain at 2.00 which is the same require-

ment as in 71.43 per cent of the institutions included in 

the study. 

15. Since the business education program offers one 

Plan I option and one Plan II option for teacher certifi-^ 

cation, which is similar to the number of options offered by 

other institutions included in this study, no new options 

should be considered at this time. 
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AN EVALUATION OF THE BUSINESS EDUCATION PROGRAM 
AT TARLETON STATE UNIVERSITY 

Please check or complete the answers in the appropriate blank 
or column. If sufficient space is not provided for a 
response, feel free to include additional pages or to 
indicate your response on the back of the page. 

Name Year of Graduation from TSU 

Mailing Address 

City State Zip 

I. Background Information 

A. High School Background 

1. What was the enrollment and/or University Inter-
scholastic League (UIL) rating of the high school 
from which you were graduated? 

( ) 0 - 125/B ( ) 126 - 250/A ( ) 251 - 650/AA 

( ) 651 - 1,250/AAA ( ) 1,250 - up/AAAA 

2. Did you take business courses while in high school? 

( ) No, but business courses were offered 

( ) No, because courses were not offered 

( ) Yes 
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3. If you did take business courses while in high 
school, indicate the total number of semesters 
completed in each subject area indicated below: 

123 

Subject Area 

Accounting or Bookkeeping . . . . 

Business Communications . . . . . 

Business Law 

CVAE Office Duplication 

Computer Science or Data 

Processing 

General Business 

Marketing and Distributive 

Education 

Office Machines 

Office Practice 

Shorthand 

Typewriting 

Vocational Office Education . . . 

Other Subject Areas (specify) 

Total Semesters 
2 3 4 5 or more 
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B. Reasons for Choosing Tarleton State University for 
Undergraduate Work (Check one column for each reason). 

Reason 

-P 
CD a 0 CD <D (D 
O O O O O 

O £ 0 a £ £ 
CD d •H ctf P d 0$ 
£ P P p> p> P 
0) •H 5h 
U O G 0 CD 0 bC O O 
P a W) Qi "d & •H a a 
X S •H S 0 S rH S o s 
H M CO HH S hH GO h-H 525 M 

Geographic Location 

Advice of Parent 

Advice of Teacher 

Advice of Friend 

Reputation of Business Admin. 

Department 

Scholarship (Athletic) 

Scholarship (Non-Athletic) . . . 

Ease in Meeting Entrance 
Requirements 

Recommendation of TSU Graduate 

Cost 

Other (specify) 

C. Transfer Credit 

1. Did you transfer university or college credits to 
Tarleton State University? 

( ) Yes ( ) No 
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2. If yes, from what type institution were the credits 
transferred? 

( ) Junior College 

( ) Community or County College 

( ) Technical Institute 

( ) College/University 

If you were a transfer student, indicate the amount 
of work transferred. 

Area Semester Hours 

1-10 11-20 21--30 31--40 41 -60 Over 60 

Business . . . . ( ) ( ) ( ) ( ) ( ) ( ) 

Other Courses ( ) ( ) ( ) ( ) ( ) ( ) 

D. Professional Journals that you Read and/or Subscribe to: 

Journal Read Subscribe 

ABCA Journal and Bulletin . . . 
Balance Sheet 
Business Education Forum . . . 
Business Education World . . . 
Business Exchange 
Century 21 Reporter 
Delta Pi Epsilon Journal . . . 
Journal of Business Education . 
Journal of Vocational Education 

Research 
Phi Delta Kappan 
The Educator 
The Office 
The Secretary 
Today's Secretary 
VocEd . . . . . . 
Other (specify) 

( ) ( ) 
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E. Professional Organizations of Which You Are Now A Member 

Name of Organization 
Active 
Member 

Inactive 
Member 

Hold 
Office 

Texas Business Education Assoc. 
Mountain-Plains Business 

Education Association . . . . 
National Business Education 

Association 
American Vocational Association 
Vocational Office Education 

Teachers Assoc. of Texas . . 
Texas State Teachers Association 
National Education Association 
Texas Classroom Teachers 

Association 
National Secretaries Association 
Other (specify) 

F. Graduate Work 

1. Have you received an advanced degree? ( ) Yes ( ) No 

2. If yes, please check appropriate degree. 

( ) M.A. ( ) M.S. ( ) M.B.A. ( ) M.Ed. 
( ) M.S.T. ( ) Ph.D. ( ) Ed.D. ( ) Other 

Name of college or university at which degree was 
conferred. 

4. Area of concentration or major. 

(Bus. Educ., Bus. Admin., Vocational Educ., other) 
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If you are now working toward an advanced degree, 
check appropriate degree. 

( ) M.A. ( ) M.S. ( ) M.B.A. ( ) M.Ed. 
( ) M.S.T. ( ) Ph.D. ( ) Ed.D. ( ) Other 

6. Major area or area of concentration in which graduate 
work is being done. 

(Bus. Educ., Bus. Admin., Vocational Educ., other) 

7. Name of college or university at which graduate work 
is being done. 

8. If you have not received or are not working toward 
an advanced degree, do you plan to begin graduate 
work in the future? 

( ) Yes ( ) No ( ) Uncertain 

II. Occupational Information 

A. Type of Employment 

1. Are you currently employed? ( ) Yes ( ) No 

2. Have you been employed at a full-time position at 
any time since your graduation from Tarleton State 
University? < ) Yes ( ) No 

3. If you are or have been employed at a full-time 
position, please indicate job title of first position 
and job title of current position. If either 
position is in teaching, please list subjects 
taught. 

Job Title First Position 

If in teaching, subjects taught 

Job Title Current Position 

If in teaching, subjects taught (during 1981-82 
school year) 
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B. Sources leading to Your Position (Check all sources 
leading to your first position and to your current 
position). 

Sources 
First 

Position 
Current 

Position 

Placement Office at Tarleton State 
University 

Personal Application 
Tarleton State University Faculty 

Member 
Fellow Student 
Employer Contacted You 
Interview on Tarleton State 

University Campus 
Former Employer 
Private Employment Agency . . . . 
Other (specify) 

( ) ( ) 

C. Reason for Leaving Teaching Profession 

1. Have you entered the teaching profession since 
graduation and later left the teaching profession? 

( ) Yes ( ) No 

f yes, what was the most important reason for doing 
so? 

) Moved from School District 

) Professional Working Conditions 

) Financial Reasons 

) Family Responsibilities 

) Other (specify) 
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III. Evaluation of Undergraduate Courses at 
Tarleton State University 

A. Certification Plans 

1. Under which Plan did you receive certification? 

( ) Plan I Business with a Second Teaching Field 
( ) Plan II All Business/Composite Business 

2. If you followed Plan I and received a second 
teaching field certification, in which subject area 
is your second certification? 

B. Undergraduate Courses 

1. Listed below are the undergraduate courses presently 
offered for a degree and certification in business 
education at Tarleton State University. Check the 
appropriate column to indicate the value of those 
courses you completed as an undergraduate student. 

Courses 

Number Title 

-P 

O CD 
CD •rH -P 
6 qn O 
CD CD •H Q) U <D 0) 

C 3 CD 2 3 CD 
rH bD r—1 T3 rH i—1 - d M 

X d •H O ctf O d •H ctf 
W > GQ > S > 55 > P E-i 

GB 1153 Introduction to Business 
FIN 1163 Personal Finance 
OA 1033 Beg/Int Shorthand 
OA 1043 Advanced Shorthand . 
OA 2133 Office Machines . . 
OA 4133 Secretarial Practice 
OA 1053 Beg/Int Typewriting 
OA 1063 Advanced Typewriting 
ACC 2034 Accounting Principles I 
ACC 2044 Accounting Principles II 
ACC 3083 Managerial Accounting . 
MGT 3013 Principles of Management 
MKT 3143 Principles of Marketing 
GB 3113 Statistics 
GB 3123 Business Correspondence 
GB 3183 Methods of Teaching-Skill 

Business Subjects . . . ( ) ( ) ( ) ( ) ( ) 
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Courses 

Number Title 

4-> 
es 
O CD 

CD • H - P - p 

£ 0 
CD CD • H CD U CD CD 525 
U 3 £ 3 CD 3 3 0 

P rH hD rH TS rH rH 

X ctf •H ctf o a O ctf •H ctf 
W > CQ > s > iz: > Q H 

GB 3193 Methods of Teaching-Non-
Skill Business Subjects 

GB 4323 Business Law I 
GB 4333 Business Law II 
CS 2013 Introduction to Computer 

Science 

( ) 
( ) 
( ) 

( ) 
( ) 
( ) 

( ) 
( ) 
( ) 

( ) 
( ) 
( ) 

( ) 
( ) 
( ) 

( ) ( ) ( ) ( ) ( ) 

2. List the titles of courses that you feel should be 
added to the business education curriculum at 
Tarleton State University. 
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IV. Evaluation of the Overall Business Education Program 

A. To what extent did Tarleton State University's Business 
Education Program meet your needs in preparing you for 
teaching business subjects? If you have not taught, 
base your answers on your student teaching experience. 
Evaluate your undergraduate work according to the 
following criteria. 

CJ a a 
0 0 0 o 

P *H •H •H •H 
£ -P CD -P -P P> 
<D ctf P> d ai 
I—1 a> u SH 

Criteria rH ctf p rt Criteria 
CD ft & ft •H ft ft 
O CD CD CD £ CD a> 

•H U o u 
W ft < ft ft & ft 

1. Developed an awareness of the 
businessworld of today ( ) ( ) ( ) ( ) 

2. Developed the basic manipulative 
skills needed to understand and 
operate the various business equipment 
in use in the businessworld of today ( ) ( ) ( ) ( ) 

3. Developed a sense of responsibility 
for accuracy and efficiency . . . . ( ) ( ) ( ) ( ) 

4. Developed the knowledge and skills 
necessary to teach the fundamental 
concepts of business that exist and 
that are emerging ( ) ( ) ( ) ( ) 

5. Developed the ability to analyze and 
organize technical content into 
meaningful subject matter under-
standable to young people ( ) ( ) ( ) ( ) 

6. Developed the ability to plan and 
organize equipment, supplies, 
instructional media, and other 
teaching materials for business 
classes ( ) ( ) ( ) ( ) 

7. Developed the problem-solving 
abilities necessary to become a 
creative, professional educator . . ( ) ( ) ( ) ( ) 
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B. Professional Business Education Methods Courses 

How well did the professional business education 
skilled methods course prepare you for the teaching 
profession? 

( ) Excellent Preparation 

( ) Adequate Preparation 

( ) Limited Preparation 

( ) No Preparation 

How well did the professional business education 
non-skilled methods course prepare you for the 
teaching profession? 

( ) Excellent Preparation 

( ) Adequate Preparation 

( ) Limited Preparation 

( ) No Preparation 
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TARLETON STATE UNIVERSITY 
Box T-2001, Tarleton Station 

Stephenville, Texas 76402 

Department of 
Business Administration 
(817) 968-9047 

June 21, 1982 

Dear 

We are conducting a follow-up study in the 
Department of Business Administration of the 
business education students who received a bachelor's 
degree from Tarleton State University from May, 1977 
through December, 1981. We hope to learn, among 
other things, what has been the nature of your 
professional experience and employment, how you 
evaluate the preparation you received at Tarleton, 
and what recommendations you have for improving 
the business education program at this university. 

The information you supply will be treated 
confidentially and will be revealed only in 
statistical form, and all names of individuals will 
be omitted. It is hoped that you will appreciate 
the importance of this study and will co-operate by 
supplying the requested information. Objective 
opinions are encouraged to assure factual data which 
will benefit future business education students at 
Tarleton. 

To help complete this study as soon as possible, 
please take just a few minutes to supply the requested 
information and return the questionnaire in the 
enclosed stamped envelope. We would like to have 
your information by July 15 so that we can begin 
compiling the data. 

Thank you for your co-operation in this effort 
to improve the business education program at Tarleton. 

Sincerely yours, 

Ruby Barker 
Assistant Professor 

Enclosures 

A Part of The Texas A&M University System 



Appendix C 

135 



136 

Dear 

Four weeks ago I mailed questionnaires to Tarleton 
State University graduates who had completed the 
business education program. Important information 
has been provided by many of our graduates. 

I know you are busy, but your survey has not arrived. 
Won't you take a few minutes to complete the form and 
return it today? This is a chance to express your 
thoughts on your college education and to help 
improve our present program. Your opinion is very 
important to Tarleton. 

Sincerely 

Ruby Barker 
Assistant Professor 
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TARLETON STATE UNIVERSITY 
Box T-2001, Tarleton Station 

Stephenvilie, Texas 76402 138 

Department of 
Business Administration 
(817) 968-9047 July 27, 1982 

Dear 

A response to the questionnaire mailed to you 
on June 21, 1982, has not been received yet. Your 
response to this questionnaire is needed to complete 
a representative survey of the business education 
program at Tarleton State University. 

Many constructive and valuable comments regarding 
the program have been received. However, the study 
will be more valid if a higher percentage of returns 
are included. Please know that your suggestions 
will be carefully considered and, where feasible, 
changes will be made to improve the program. 

We must set a cut-off deadline of August 15, 1982, 
for accepting returns; therefore, please complete 
and return the inquiry form now while it is in your 
hand and has your attention. For your convenience, 
an additional copy of the questionnaire is included 
along with a stamped, self-addressed envelope for its 
return. 

I will personally appreciate your cooperation 
in this study. 

Sincerely yours, 

Ruby Barker 
Assistant Professor 

Enclosures 

A Part of The Texas A&M University System 



Appendix E 

139 



A SURVEY OF BUSINESS EDUCATION PROGRAMS AT TEXAS 
INSTITUTIONS ACCREDITED BY THE NATIONAL COUNCIL 
FOR THE ACCREDITATION OF TEACHER EDUCATION 

Name of Institution 

Please check or complete the answers on the questionnaire 
that apply to the business education program at your 
institution: 

Does your institution offer a 
degree and certification program 
in business education? 

If yes, in which department, 
college or school is the business 
education program offered? 

Which department, college or 
school in your institution is 
responsible for the supervision 
of business education student 
teachers? 

( ) Yes ( ) No 

( ) Business 

( ) Education 

( ) Other 

Is your institution accredited 
by the American Assembly of 
Collegiate Schools of Business? 

If yes, has the core curriculum 
requirements of the AACSB influenced 
the requirements for business 
teacher certification in your 
institution? 

( ) Business 

( ) Education 

( ) Other 

( ) Yes ( ) No 

( ) Yes ( ) No 

If yes, explain how the core 
curriculum has influenced the requirements for business 
teacher certification in your institution. 
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9. 

If your institution is accredited 
by the AACSB, have the requirements 
for the core curriculum influenced 
where the business education program 
is offered? 

What minimum grade point average is 
required of business education 
students for admission into the 
teacher education program at your 
institution? 

What minimum grade point average 
is required of business education 
students for admission into the 
teacher education program at your 
institution? 

( ) Yes ( ) No 

4 point system 

3 point system 

4 point system 

3 point system 

10. How does the minimum grade point average requirement for 
graduation from the business education courses program 
compare with the minimum grade point average require-
ment for graduation from the other business programs 
at your institution? 

( ) business education higher 

( ) business education lower 

( ) business education the same 

11. Please check the type or types of business education 
certification options offered by your institution and 
indicate the total number of college credit hours in 
business and business-related subjects required for 
each option. (Business-related subjects can be 
economics, business math, statistics, or other courses 
that are business oriented but are taught in another 
department, college, or school in your institution). 

Business 
Option Hours Required 

) Plan I Business Administration 

) Plan I Secretarial 

) Plan II Basic Business 

) Plan II Composite Business 

) Other (specify) 

) 

hours 

hours 

hours 

hours 

hours 

hours 
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12. Please list the titles of business education methods 
courses offered by your institution. 
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TARLETON STATE UNIVERSITY 
Box T-2001, Tarleton Station 

Stephenville, Texas 76402 144 

Department of 
Business Administration J u n e 2 5 , 1 9 8 2 
(817) 968-9047 

Dear Business Educator: 

As you no doubt are aware, a major problem in 
American higher educatin during recent years has 
been the growing concern over the effectiveness with 
which institutions of higher learning are preparing 
their products for the professional responsibilities 
they are likely to encounter. In order to analyze 
and improve the business education program at Tarleton 
State University, we are conducting an evaluation of 
our program through the use of a follow-up study of 
our graduates and a comparative study of our program 
with programs in other Texas colleges and universities 
which are accredited by the National Council for 
Accreditation of Teacher Education (NCATE). 

We would appreciate you taking a few minutes 
of your time to answer the enclosed questionnaire 
about the business education program at your 
institution and returning it in the enclosed stamped 
envelope. The information supplied by you will be 
revealed in statistical form only. To help us 
complete this study as soon as possible, please 
return the information by July 15, 1982. 

Thank you for your co-operation in this effort 
to improve the business education program at 
Tarleton. 

Sincerely yours, 

Ruby Barker 
Assistant Professor 

Enclosures 

A Part of The Texas AAM University System 
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Dear Business Educator 

About ten days ago we mailed questionnaires to busi-
ness educators throughout the state of Texas. The 
responses that we receive will be very helpful in our 
attempt to improve the business education program at 
Tarleton State University. 

We know you are busy, but the survey from your 
institution has not arrived. Won't you take a few 
minutes to complete the form and return it today? 
Your response is needed to improve Tarleton1s business 
education program. 

Sincerely 

Ruby Barker 
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TARLETON STATE UNIVERSITY 
Box T-2001, Tarleton Station ]_^g 

Stephenville, Texas 76402 

Department of 
Business Administration August 23, 1982 
(817) 968-9047 

Dear Business Educator: 

Several weeks ago a questionnaire seeking 
information about the business education program 
at was mailed to you. Your 
response to this questionnaire has not been 
received. Your response to this questionnaire is 
needed to complete an evaluative and comparative 
study of the business education program at 
Tarleton State University. 

Responses have been received from most of 
the colleges and universities in Texas that hold 
National Council for Accreditation of Teacher Education 
(NCATE) accreditation, but your response is needed 
to make the study more valid. 

We must set a cut-off deadline of September 
10, 1982, for accepting returns; therefore, please 
complete and return the inquiry form now while it 
is in your hand and has your attention. For your 
convenience, an additional copy of the questionnaire 
is included along with a stamped, self-addressed 
envelope for its return. 

I know you are very busy with the beginning of 
a new semester, but your cooperation in this study 
will be appreciated. 

Sincerely, 

Ruby Barker 
Assistant Professor 

Enclosures 

A Part of The Texas A&M University System 
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WAYS IN WHICH THE CORE CURRICULUM REQUIREMENTS OF THE 
AACSB HAVE INFLUENCED THE REQUIREMENTS FOR BUSINESS 
TEACHER CERTIFICATION IN TEXAS INSTITUTIONS HOLDING 

NCATE ACCREDITATION 

Law (six hours) is only for business majors. Education 
majors must take a three hour course. 

Reduced the number of courses required by the Business 
Education Departments. 

Added credit hours to the certification program. 

The core has made it more difficult for our majors to obtain 
a baccalaureate degree in only four years. 

All business students must take the core of AACSB require-
ments. 

Forty-eight hours of business with no degree credit for 
typewriting courses although they are required for the 
business education major. 
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TITLES OF UNDERGRADUATE BUSINESS EDUCATION METHODS COURSES 
OFFERED BY TEXAS INSTITUTIONS WITH NCATE ACCREDITATION 

Methods of Teaching Business in High School 
Methods of Teaching Typewriting 
Methods of Teaching Accounting 
Business Education in the Secondary School 
Methods in Business Education 
Principles and Problems of Business Education 
Methods of Teaching Shorthand 
Methods of Teaching Bookkeeping/Accounting 
Seminar: Teaching Business Subjects 
Methods of Teaching Business Subjects 
Organization and Teaching of Business Education 
Business Education in the Public Schools 
Methods of Teaching Business Subjects I 
Methods of Teaching Business Subjects II 
Principles and Trends of Business Education 
Testing and Evaluation in Business Education 
Methods of Teaching Bookkeeping 
Methods of Teaching Vocational and Business Office Education 
Methods of Teaching Shorthand and Transcription 
Methods of Teaching Skills Subjects 
Methods of Teaching Basic Business and Bookkeeping 
Methods of Teaching Secondary Subjects 
Methods of Teaching Basic Business and Data Processing 
Procedures and Practices in Office Administration 
Secondary School Subjects 
Improving Instruction in Secretarial Subjects 
Business Education Seminar (non-skill subjects) 
Vocational Education 
Non-Skill Business Subjects in Secondary Schools 
Typewriting in Secondary Schools 
Shorthand in Secondary Schools 
The Teaching of Business (Socio-Business Subjects) 
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TEXAS INSTITUTIONS HAVING NCATE ACCREDITATION 

Abilene Christian University 
East Texas State University 
Hardin-Simmons University 
Incarnate Word College 
Lamar University 
Midwestern State University 
Mc-Murray College 
North Texas State University 
Our Lady of the Lake University 
Pan American University 
Prairie View A&M University 
Sam Houston State University 
Southern Methodist University 
Southwest Texas State University 
Stephen F. Austin State University 
Tarleton State University 
Texas A&I University 
Texas A&M University 
Texas Christian University 
Texas Southern University 
Texas Tech University 
Texas Wesleyan College 
Texas Woman's University 
The University of Texas at Austin 
The University of Texas at El Paso 
Trinity University 
University of Houston 
West Texas State University 
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BUSINESS EDUCATION EDUCATORS SERVING ON JURY 

Mrs. Glenda Simmons Texas Woman's University 

Mrs. Mazie Wills Sul Ross State University 

Mrs. Diana Hinkson Southwest Texas State University 

Mrs. Martha Mosier Abilene Christian University 

Dr. LaVelle Mills Tarleton State University 
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