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The problem of this study was to determine specific 

competencies associated with the superintendent's role in 

public relations and to determine the relationship between 

school district size and public relations competencies needed 

by the superintendent. 

The four research questions addressed were 

What specific public relations competencies for the 

superintendent are reflected in the literature concerning 

public relations and school administration in general? 

What specific public relations competencies reflected 

in the literature do practitioners in the field of administra-

tion feel are needed by the superintendents? 

Does a priority, of an important nature, exist in 

public relations competencies needed by superintendents? 

Do public relations competencies needed by the super-

intendent vary according to size of the school district? 

A survey of practicing superintendents in the state of 

Texas was conducted in order to determine the public relations 

competencies needed by practicing superintendents. During 

the spring of 1979, a cross-sectional survey design was 



employed to survey 152 superintendents. Collection was handled 

through a mailout survey of an instrument developed specifi-

cally for this study. Data collection was terminated with a 

return rate of 76.3 per cent. 

The study was presented in five chapters, as follows: 

Chapter I introduces the study and describes the 

rational. 

Chapter II synthesizes the findings of previous investi-

gations related to these variables. 

Chapter III describes the sample and the measurement 

instruments, the method of data collection, and the treatment 

of the data. 

Chapter IV presents an analysis of the collected data. 

Chapter V provides a summary of the data with major 

findings, implications, conclusions, and recommendations. 

Findings of the study were as follows: 

Seventy-seven specific public relations competencies 

from seven competency areas were found. 

All seventy-seven competencies scored above the 

established criterion score of 3.0. 

A definite hierarchial relationship was found to exist 

regarding the importance of public relations competencies. 

Perceptions of superintendents regarding public relations 

competencies were found, as a whole, to not differ among 

superintendents serving different size school districts. 



Differences related to district size were found for eight of 

the total of seventy-seven competencies. 

Conclusions of the study were 

Public relations competencies for superintendents can be 

identified in seven competency areas with specific compe-

tencies within each area. 

The seventy-seven specific public relations competen-

cies identified in this study are all needed by practicing 

superintendents. 

There is a priority of importance among the seventy-

seven specific competencies with the competency area of 

"Relations With the Board of Education" receiving top priority 

and the competency area of "Personality Traits" receiving 

second priority. 

Superintendents from differing size school districts 

generally do not vary in their perceptions of the competency 

areas. Differences do exist between perceptions of superin-

tendents of different size schools to specific competencies 

within competency areas. 

Recommendations based on this study include 

A similar study should be conducted among board of 

trustee members across the state of Texas to compare the 

perceptions of superintendents with perceptions of school 

trustees. 



A similar study should be conducted among community mem-

bers in school districts across the state of Texas to compare 

the perceptions of the superintendent with the perceptions 

of the community served. 

Major universities across the state of Texas should 

incorporate these public relations competencies into the 

administrative leadership course work for superintendency 

certification. 

Practicing superintendents should perform a self-

evaluation to determine whether they possess these needed 

public relations competencies. 
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CHAPTER I 

INTRODUCTION 

In the past, the confidence of the American people in 

public education was based on faith. Presently, this confi-

dence is mostly earned with facts, with many of them being 

presented in various settings and through all media. The 

school superintendent who wants public support at budget time 

or during a crisis knows that such support is the direct re-

sult of a twelve-month communication strategy which keeps the 

parents, students, and community aware of and involved in 

what is happening in the schools. 

Moehlman (13) and numerous writers in the field of edu-

cation emphasized that public schools in America are controlled 

by the public. The school belongs to, exists for, and is 

controlled by the public. Support and advancement for public 

education depend upon the understanding and cooperation of 

the people. Unless the public as a whole has a reasonable 

knowledge of the schools' programs and goals, they will not 

interest themselves in the schools nor approve of the needed 

expenditures to achieve the goals of the schools. However, 

much public knowledge is marred by inadequate information and 

indifference. The generalization that the quality of public 

education in a community seldom rises significantly above the 



level of citizens' understanding of and confidence in the edu-

cational program is supported by most writers (3, 6, 8, 13). 

Too many school personnel have been content with presenting 

the program of the school to the people, but have made little 

or no attempt to hear the community feelings concerning edu-

cational matters. 

The Twenty-Eighth Yearbook of the American Association 

of School Administrators (2) concerned itself with public 

relations of America's schools. It observed that 

School public relations are as old as teaching it-
self. They began when the first pupil faced the 
first teacher in the first classroom. They are also 
basic and inescapable. Those who work in education 
have public relations as the natural result of the 
contacts of teachers and other members of the staff, 
with pupils, parents, and others in the community. 
As had been stated and reemphasized—a school's 
public relations consist of what people think about 
the school staff and program, and how they value 
them and what they are trying to do. Their attitudes 
about schools, teachers, and education are vital 
by-products of teaching. 

Unfortunately, superintendents, principals, and 
teachers too often are blissfully unaware of, or at 
least complacent about, what the community thinks 
of them and the schools until some explosive incident 
reveals the depth and intensity of community feelings. 
These community attitudes, however, begin to take 
shape from the day the child first enters school. 
Everything that happens in school between teacher 
and pupil and principal and parent from that moment 
builds the attitudes which, in the aggregate, con-
stitute public relations (2, p. 2). 

In view of these facts, the need for further study of the 

exact purposes of school public relations and the competencies 

of the superintendent of schools becomes of paramount im-

portance . School administrators recognize that programs of 



public relations cannot suffice without clear and responsible 

direction. 

Hickey (11) recognized this need when he stated, 

Adequate planning of school public relations demands 
planning, executing and appraisal, as do other 
phases of school administration. The time element 
is significant. Worthwhile programs of school public 
relations to accomplish desirable objectives require 
highly trained administrators with sufficient time 
to lead and coordinate the numerous angles of the 
program (11, p. 66). 

Moehlman and Van Zwoll (13) viewed school public re-

lations as the organized activities of the school which keep 

the school aware of community opinion and need, and in turn 

keep the community informed of the purpose, value, condition, 

and needs of public education. School public relations are 

an ethical attempt to improve popular understanding of the 

schools which results in their being kept close to the people. 

Statement of the Problem 

The problem of this study was to determine the public 

relations competencies needed by superintendents of public 

schools in Texas. 

Purposes of the Study 

The purposes of this study were the following: 

1. To determine specific competencies associated with 

the superintendent's role in public relations. 

2. To determine the relationship between school district 

size and public relation competencies needed by the superin-

tendent . 



Research Questions 

To fulfill the purposes of the study, the following re-

search questions were addressed. 

1. What specific public relations competencies for the 

superintendent are reflected in the literature concerning 

public relations and school administration in general? 

2. What specific public relations competencies reflected 

in the literature do practitioners in the field of school 

administration feel are needed by the superintendents. 

3. Does a priority, of an important nature, exist in 

public relations competencies needed by superintendents? 

4. Do public relations competencies needed by the super-

intendent vary according to size of the school district? 

Definition of Terms 

The following terms have restricted meaning and were 

thus defined for this study. 

Chief Administrator. The position of superintendent of 

a public school. 

Competencies. Statements of skills directly related to 

the performance of specified tasks. 

Panel of Experts. Those individuals selected to adjudge 

the content validity of competencies identified for this 

study. 

Public Relations. A planned and systematic two-way pro-

cess of communication between the educational organization 

and its internal and external parts. 



Background and Significance of this Study 

Many writers have attempted to define the term communi-

cation. Ross (17) stated that the minimum requirements of 

communication was a message received by some organism. Brosin 

(5) believed that communication consisted of any message 

passing between two or more people. Pratt (16) defined com-

munication as the process by which a communicator attempted 

to transmit an image to a communicatee. 

Nagle (14) indicated that public schools are too depen-

dent upon the public for support. He stated that when a 

school neglects the public, becomes isolated, and leaves the 

citizens of the town misinformed, organized rebellion is often 

the result. Schools often find themselves in conflict with 

the community over educational innovations, desegregation, 

curriculum, and a host of other topics. In each case, however, 

the administration usually finds itself in the position of 

guessing the community attitudes and the cause of those 

attitudes. 

Gallup's (9) annual polls of public attitudes toward edu-

cation have repeatedly shown that citizens do not have suf-

ficient information about education. As might be expected, 

citizens with children in school knew much more about the 

school than those who were non-parents. Banach and Escott (4) 

mentioned that people wanted to know about their children, 

what their children were doing, the services available in the 

schools, and how the schools were spending the tax dollar. 



In a survey of responses from selected superintendents 

in the North Texas area, Pinson (15) concluded that adminis-

trators did not have adequate assistance for the public 

relations program. Furthermore, schools did not use their 

publications effectively, and the public relations program 

was left largely to chance. 

An Oregon study by Agger and Fashing (1) assessed the 

effects of a series of innovative educational programs. The 

study included a communication model to help explain how com-

munity attitudes change. An assumption in this model was 

that "information availability and exposure are necessary con-

ditions of attitude change." The three-year study also noted 

that the availability of information varied with the extent 

to which administrators were willing to share information of 

new projects and the extent to which channels of communication 

were developed. 

McMahon and Strauss (12) used questionnaires to obtain 

the views of Maryland community leaders on public education 

in that state. The authors claimed their study had several 

implications for educational administrators, including the 

following. 

(1) There is an enormous reservoir of concern and 
good will for the public schools among all seg-
ments of Maryland's leadership and this should 
be tapped by making greater demands to fill 
needs. 

(2) School personnel must become more interested and 
skillful in making their accomplishments and 
needs known to the public (12, p. 12). 



In a New Jersey study based on interview responses, 

Wilder and others (21) sought to determine the extent to 

which parents, teachers, and students agree on the educational 

goals. The authors commented, 

School systems are more directly dependent on the 
good will of their constituents than almost any 
other governmental agency, but since their efforts 
to inform constituents often misfire or are irrele-
vant, they do not know what parents are troubled 
about (21, p. 22). 

As noted by Davis and McCloskey (7), most studies focus 

on public opinion as a criterion for evaluating the effec-

tiveness of school-community relations programs. Favorable 

public opinion seems to be a goal of public relations programs, 

and the public opinion poll is a widely accepted tool for 

evaluation. Each school district should monitor public 

opinion and upgrade the public relations program annually. 

Carter and Chaffee (6) furnished information concerning 

one nationwide survey in which half the sample knew nothing 

about the membership of the local school board. Yet, in 

answer to more specific questions, two-thirds of the respon-

dents expressed opinions about their board members, and three-

fourths were willing to assess the balance of power between 

the school board and the superintendent of schools. 

The administrative head of the school system should be 

vitally interested in the attitudes of the citizens. According 

to Hand (10), the loss of public confidence in the schools is 

almost certain to lead to a change of superintendents before 
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it results in any drastic upheaval in the board of education. 

Consequently, the successful superintendent must be fully 

aware of the significance of public relations. He must be 

fully cognizant of the fact that he needs to be reliably in-

formed of the feelings of the parents and citizens of the 

community toward the schools. 

Filbin (8) mentioned that as a community leader, the 

school superintendent faces a growing list of public chal-

lenges. The role has evolved to encompass the major problems 

of integration, increasing school populations, accountability, 

and new programs to meet the needs of a changing society. 

Along with these problems comes the demand for gaining com-

munity understanding, participation, and support for these 

and future changes. The growing need for good school-community 

relations places burdens on the administrator which may re-

quire reappraisal of the functions in all areas. 

Many public school administrators in Texas who are in-

creasingly aware of the diverse publics they serve, have 

turned a sensitive ear to comments, questions, and criticisms 

from both their own campus and the community. In many school 

districts administrators have taken more time to discuss 

their hopes, their plans, and their programs with the public. 

They are attempting to communicate with the public, but in 

many cases with only limited success. 

The Texas Education Agency (18, 19, 20) found that public 

relations programs in the state of Texas revealed considerable 



differences in approach to and in solution to local communi-

cation problems by public school administrators. The Agency 

found that about half of the administrators had a communi-

cations program underway and only one school in seven based 

its program on a board of trustees' policy statement. 

The major issues that faced public school administrators 

in the public's need for information were summarized by 

Atkinson (3). 

The people want information about the school before 
they dig into their pockets for more money. They 
want to be better informed about education. They 
want to understand the modern trends, methods, and 
innovations that are altering the schools they 
attended. They want to know, too, what the schools 
are trying to accomplish and the extent to which 
they are achieving their goals (3, p. 29). 

This study will be significant in that it will establish 

for the first time, a definitive list of competencies in 

public relations which are needed by chief school administra-

tors. In addition, this study will provide a basis for 

determining the public relations competency needs of practicing 

superintendents, thereby providing direction for professional 

growth and development. Furthermore, this study will assist 

personnel charged with the responsibilities of training super-

intendents in the development of improved instructional 

programs in the area of public relations. 
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CHAPTER II 

SYNTHESIS OF RELATED LITERATURE 

The stated purpose of this study was to determine spe-

cific competencies associated with the superintendent's role 

in public relations and to determine the relationship between 

school district size and public relations competencies needed 

by the superintendent. The purpose of this chapter is to 

synthesize the conclusions of previous writers related to 

these areas. 

Studies reviewed in this chapter will be divided into 

the following categories: 

1. Studies considering the importance of public re-

lations competencies to the superintendent. 

2. Studies revealing the competencies needed by the 

superintendent in public relations and school administration 

in general. 

3. Studies presenting needed competencies for superin-

tendents in public relations as reflected by school adminis-

trators . 

4. Studies comparing variances in needed public relations 

competencies of superintendents according to the size of the 

school district. 

12 
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Importance of Public Relations Competencies 
to the Superintendent 

Some writers have attempted to define the term communi-

cation. Ross (52) stated that the minimum requirements of 

communication was a message received by some organism. 

Duestch (20) believed that communication consisted of any 

message passing between two or more people. Pratt (50) de-

fined communication as the process by which a communicator 

attempted to transmit an image to a communicatee. Schramm (55) 

expands this definition by saying that communication is an 

effort to establish a commonness with another person or group 

by sharing information, ideas, or attitudes. 

Communication is especially important to the public 

school administrator where it has been defined as ". . . the 

working link between the school district and the community it 

serves" (59, p. 1). The inability to use this "working link" 

effectively with a large segment of the community is a handi-

cap which plagues a sizeable portion of administrators in our 

public and private schools. McSweeney (39) states that many 

educators are unaware of their weaknesses in the area of com-

munications and that others, while acknowledging their lack 

of understanding, are at a loss to find a method of improving 

their skills. 

Reporting on a Michigan Department of Education study 

where appraisals of sixty superintendents were collected from 

226 board members concerning conditions that affect a super-

intendent's job security, Fultz (23) lists poor communications 



14 

as one of eight problem areas. He further explains poor com-

munication as failure of the superintendent to make himself 

understood readily and clearly. This places him in a precar-

ious position with school personnel, board members, and the 

community. Additionally, "He must make an effort to excel 

at public speaking, since this counts as an art of communi-

cation and figures prominently in his survival" (23, p. 42). 

Nagle (47) indicated that public schools are so dependent 

upon the public for support that when a school neglects the 

public, becomes isolated, and leaves the citizens of the town 

misinformed, organized rebellion is often the result. Schools 

often find themselves in conflict with the community over edu-

cational innovations, desegregation, curriculum, and a host 

of other topics. In each case, however, the administration 

usually finds itself in the position of guessing the community 

attitudes and the cause of those attitudes. 

Many writers (4, 5, 22, 43) agree that a good information 

system and a frequent two-way flow of communication to and from 

a wide range of audiences is important in preventing and 

managing the conflicts that may arise. Bergen (9) says that 

since the purpose of the school-community relations program 

is to gain the financial and moral support of the public, two-

way communication between the schools and the citizens must be 

developed and maintained. In order to accomplish this, school 

personnel must learn what the needs and concerns of the com-

munity are. They must gain a clear understanding of the 
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characteristics of the people served by the school and what 

these characteristics indicate with respect to needed curricula 

and programs. Schools must go a step further, however, and 

keep the community informed on what they are doing and why 

they are doing it (44). Garton (25) sums this up by saying, 

"The best kind of public relations program is one based on an 

open dialogue with the public on the strengths, weaknesses, 

and problems of the school, and which creates and maximizes 

opportunities for community groups and individuals to give in-

formation, advice, and assistance to the school" (25, p. 48). 

The school administrator will discover that it is impor-

tant to study his community as scientifically as possible. 

The administrator who uses scientific methods to study the 

attitudes of his community will have more accurate information 

to act on than the administrator who merely "keeps his ear to 

the ground." Three scientific methods to test community 

feelings are, 

1. Polls to determine the general level of understanding. 

2. Polls to determine attitudes toward specific new 

ideas. 

3. The "unmet needs conference" (13, p. 1). 

Gallop's (24) annual polls of public attitudes toward 

education have repeatedly shown that citizens do not have suf-

ficient information about education. As might be expected, 

citizens with children in school knew much more about the 

school than those who were non-parents. Banach and Escott (7) 
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mentioned that people wanted to know about their children, 

what their children were doing, the services available in the 

schools, and how the schools were spending the tax dollar. 

Considering the needs for a good public relations pro-

gram, Bergen (9) states that the development of school-

community relations programs where they do not exist and the 

improvement of those that do exist is a necessity. Armistead 

(3) uses the working definition of the National School Public 

Relations Association as a guide for accomplishing this task. 

Educational public relations is described as a management 

function which interprets public attitudes, identifies the 

policies and procedures of an individual organization with the 

public interest, and executes a program of action to encourage 

public involvement and to earn public understanding and 

acceptance. 

Most writers agree (4, 21, 29, 35) that it is very im-

portant to have one person in charge of the public relations 

program. This person may have a full-time position with 

supervision of a staff in a larger school or a part-time po-

sition in a smaller school (59) . Bergen (9) warns, however, 

that a school district makes a mistake believing that an 

adequate public relations program has been established simply 

because it has employed an individual who prepares some news 

releases for the newspapers, edits the school board's annual 

report, and edits a bulletin published for school personnel 

and/or parents. 
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Regardless of who has the title of communication officer 

for the school, the final responsibility will be with the 

superintendent. This responsibility is clearly stated in the 

New Handbook for School Communication published by the Texas 

Education Agency (60) in 1978. 

The district superintendent is the first person the 
patrons, news media, and other citizens turn to for 
answers. He or she is the most visible (and often 
most vulnerable) spokesperson. The superintendent 
should make school/community relations a management 
function of primary importance. Each staff member 
must understand the policy and be aware of the in-
and-out lines of communication, both as a result of 
example and a staff development program (60, p. 16). 

The following points for administrators to consider for 

the public relations program are summarized from the writing 

of Benjamin Fine (22): 

1. Help build teacher prestige by giving honor to 

teachers who are making significant contributions to society. 

2. Maintain personal relationships with leaders of civic 

and business organizations. 

3. Maintain personal contacts with newspaper editors, 

radio operators, and others in position to facilitate dissemi-

nation of news about the school. 

4. Encourage and make possible home visitations by 

teachers, by providing substitute teachers and transportation 

facilities. 

5. Sponsor school activities which will encourage par-

ents and non-parents to visit the school. 



18 

6. Make regular checks on community attitudes regarding 

education and teaching opinion sampling. 

7. Publish interesting, comprehensive, annual reports. 

8. Make the school plant more attractive and pleasant 

and create an atmosphere conducive to pride in the school. 

9. Provide school facilities for community activities. 

10. Constantly be on the alert for opportunities to 

"sell" the school through community activities. 

11. Consult with public relations officers of colleges, 

business,and industry concerning the public relations program 

of the school. 

Joseph Manch (41) reporting on his successful tenure of 

eighteen years as superintendent in Buffalo, New York, said, 

"Make every effort to involve the community constructively, 

both in the planning and implementation of programs. People 

want to participate" (41, p. 349). 

Some studies indicate that wanting a good community re-

lations program is not enough. The opinion poll conducted by 

the editors of Nation's Schools (54) and reported in January, 

1970, points out the need for the public relations program. 

The editors state, "Most school men accept the importance of 

public relations, judging from the fact that almost all (94 

per cent) have some kind of public relations or press release 

programs in their district. The majority, however, aren't too 

happy about the job that's being done" (54, p. 31). 
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Not all superintendents desire to place as much time and 

effort into the public relations program as is now required. 

Goldhammer (27) states that many superintendents find that 

pressing societal issues and community obligations are re-

stricting their availability to the school staff. 

In a survey of responses from selected superintendents 

in the North Texas area, Pinson (49) concluded that adminis-

trators did not have adequate assistance for the public re-

lations program. Furthermore, schools did not use their 

publications effectively, and the public relations program 

was left largely to chance. 

An Oregon study by Aggers and Fashing (1) assessed the 

effects of a series of innovative educational programs. The 

study included a communication model to help explain how com-

munity attitudes change. An assumption in this model was 

that "information availability and exposure are necessary con-

ditions of attitude change." The three-year study also noted 

that the availability of information varied with the extent 

to which administrators were willing to share information of 

new projects and the extent to which channels of communication 

were developed. 

McMahon and Strauss (38) used questionnaires to obtain 

the views of Maryland community leaders on public education in 

that state. The authors claimed their study had several im-

plications for educational administrators, including the 

following: 
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1. There is an enormous reservoir of concern and good 

will for the public schools among all segments of Maryland's 

leadership and this should be topped by making greater de-

mands to fill needs. 

2. School personnel must become more interested and 

skilled in making their accomplishments and needs known to 

the public. 

In a New Jersey study based on interview responses, Wilder 

and others (62) sought to determine the extent to which par-

ents, teachers, and students agree on the educational goals. 

Conclusions were that school systems are more directly depen-

dent on the good will of their constituents than almost any 

other governmental agency, but since their efforts to inform 

constituents often misfire or are irrelevant, they do not 

know what parents are troubled about. 

As noted by Davis and McCloskey (19), most studies focus 

on public opinion as a criterion for evaluating the effec-

tiveness of school-community relations programs. Favorable 

public opinion seems to be a goal of public relations pro-

grams, and the public opinion poll is a widely accepted tool 

for evaluation. Each school district should monitor public 

opinion and upgrade the public relations program annually. 

Carter and Chaffee (16) furnished information concerning 

a nationwide survey in which half the sample knew nothing 

about the membership of the local school board. Yet, in 

answer to more specific questions, two-thirds of the 
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respondents expressed opinions about their board members, and 

three-fourths were willing to assess the balance of power be-

tween the school board and the superintendent of schools. 

Competencies Needed by the Superintendent for Public 
Relations and Administrators in General 

Role of the Superintendent 

The role of superintendent of a public school system is 

complex, requiring competencies unique for environment of the 

system (14, 28). There is general agreement among most 

writers, however, that there are some characteristics that 

superintendents should possess. 

Burbank (12) listed several qualities of leadership as 

essential for the superintendent. 

1. A strong, well-balanced personality. 
2. Sound professional preparation. 
3. Solid experience in educational service. 
4. Alertness in staying abreast of federal gov-

ernment involvement in education. 
5. Ability to withstand political and social 

pressures. 
6. Ability to survive being deeply involved in 

controversy. 
7. Courage and vision essential for the superin-

tendent (12, p. 117). 

The thirty-fourth yearbook of the American Association of 

School Administrators included a chapter on "The Role of the 

Superintendent." The following characteristics that a super-

intendent must have were taken from this source. 

1. Possess good judgment and fine sense of values. 
2. Be a man of fine moral and spiritual qualities. 
3. Have courage and the will to do right. 
4. Have a liberal education. 
5. Have a good grasp of the social and economic 

forces in America. 
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6. Embrace a strong conviction that education is 
for all children of all people. 

7. Realize that his foremost responsibility is 
directing the instructional program. 

8. Be familiar with research in curriculum de-
velopments and methods of teaching. 

9. Know enough about accounting to direct members 
of his staff. 

10. Be an effective public speaker and give facts 
that a layman can understand. 

11. Be interested in the welfare of teachers and 
employees. 

12. Know his school district and his co-workers in 
the school district. 

13. Request assistants when office work increases. 
14. Be able to make instant, sound decisions (2, 

p. 59) . 

Getzels (26) lists several characteristics that a super-

intendent must possess in order to accomplish his functions 

as organizer, executive, and supervisor. 

1. He must be clean, both in person and mind. 
2. He must be temperate, both in speech and act. 
3. He must be honest and square, and able to look 

men straight in the eye. 
4. He must be a man of affairs, possessed of good 

common and business sense. 
5. He must be good at getting work out of other 

people and keeping himself free from routine 
service. 

6. He must have time to observe, to study, to think, 
to plan, to advise, to guide, and to lead (26, 
p. 29) . 

In an effort to evaluate the superintendent of schools on 

overall performance and seven functions of his job which in-

cluded the function of Public Relations, Gross (30) used the 

following characteristics as indicators: 

1. Age 
2. Number of years employed in education 
3. Number of years in present superintendency 
4. Number of previous superintendencies 
5. Average number of hours spent on job 
6. Persistence 
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7. Business sense 
8. Ability to work well with other people 
9. Level of information on educational practices 

10. Ability to distinguish important from unim-
portant issues 

11. Tactfulness 
12. Practicality 
13. Intelligence 
14. Clearness of expression 
15. Personal appearance 

Lane (36) cautions, however, that personality character-

istics may not always be the best indicators for successful 

leadership. He presents the following reasons. 

1. It is not the personality which makes a leader 
important but his coordinating, public relations, 
policy formulation, and representative functions. 

2. There is a range of leadership personalities 
which implies that most people with sufficient 
motivation and of average intelligence and ex-
perience could learn to be adequate administrators. 

3. Loyalties, aspirations, connections, and the chance 
of vacancies occurring at crucial times during their 
careers are more important than personal traits. 

4. Status, promotion from teacher or principal, some-
times alters attitudes and changes personality. 

5. Leadership traits that are required to achieve 
positions of leadership rather than the traits 
necessary for actual leadership (36, p. 305). 

Most of the research on superintendent roles have centered 

around the traits or characteristics listed on the previous 

pages. For example, in 1940, The Committee on Certification 

of Superintendents of schools questioned 503 laymen and school 

employees regarding traits desired in a superintendent. The 

frequency with which twelve traits were mentioned were re-

ported as follows: "character, 413? business ability, finance, 

etc., 391; administrative or executive ability, 383; person-

ality, 378; educational leadership, 361; sociability, 328; 
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community leader, 291; speaker, 201; culture, 158; writer, 

96; married and children, 84; religion, 47" (51, p. 77). 

Many of the expected traits for the superintendent of 

schools have not changed as evidenced by a listing made by 

Grieder, Pierce, and Jordon (29) in 1969. This listing was 

compiled by searching the literature and listing those items 

most frequently mentioned by researchers in the field of 

school administration. 

1. Integrity, absolute reliability, and strict 
honesty; refusal to suppress unfavorable con-
ditions in the schools. 

2. Commitment to the principles of democracy, to 
the belief in the dignity and worth of each 
individual. 

3. A liking for children and young people, and 
dedication to the task of serving their needs 
and interests. 

4. Ability to work constructively with others; 
frankness combined with tact; ability to accept 
criticism and differences of opinion without 
becoming resentful; to give credit where it is 
due; to inspire confidence. 

5. Inititative; the ability to recommend or make 
decisions with reasonable promptness but not 
impulsively. 

6. Sincere interest in and enthusiasm for one's work, 
and a willingness to "take the rough with the 
smooth," to pay the price for the satisfactions 
derived. 

7. Objectivity and impartiality; freedom from 
prejudice and passion. 

8. Above average intelligence. 
9. Good command of oral and written English; effec-

tiveness as a speaker. 
10. An interest in affairs outside the realm of edu-

cation; in keeping abreast of affairs outside 
education by fairly wide general reading of books 
and leading magazines. 

11. Wholesome and balanced philosophy of life; an ad-
herence to high standards of values, with tolerance 
for and understanding of others who may not be able 
to observe the same standards. 
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12. Good judgment and common sense. 
13. Approachability and friendliness; a lack of 

stuffiness and arrogance; a good sense of humor. 
14. Good personal habits and avoidance of unworthy 

forms of behavior. 
15. Reasonably good health and absence of serious 

physical handicaps. 

16. Reasonably attractive appearance (29, pp. 169-171). 

As a part of the "social-system theory perspective" con-

cept of leadership, Hanson (31) describes the effectiveness 

of leadership being identified as the styles found in formal 

management roles. Effectiveness in these roles can be exami-

ned in terms of such things as performance and satisfaction 

among subordinates. The literature reveals many studies of 

superintendents generally based on the roles or skills needed 

for the position. 

In considering these roles or skills of the superinten-

dent, Campbell (14) presents four management skills required 

for all educational leaders as those of social analyst, organi-

zational diagnostician, planner, and mediator. These manage-

ment skills are summarized as follows: 

1. The superintendent must become a social analyst. As 

a social analyst, the superintendent must have some appreci-

ation of basic cultural values, he must recognize the place 

of education within the culture, and he must sense the demands 

for other social services such as health, welfare, and rec-

reation. 

2. The superintendent must be an organizational diag-

nostician. As an organizational diagnostician the superintendent 
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must be able to look in at the school's organization. This 

organization is formal in the sense that a deliberate struc-

ture is established as persons are assigned to different roles 

in the structure and relationships among the members are 

specified. The organization is informal in the sense that 

norms of behavior are established and ways of coping with 

formal demands are evolved. 

3. The superintendent must be able to direct a planning 

process in his organization. This planning requires an exami-

nation of purpose with staff and citizen involvement. From 

this examination, alternatives for action are developed, im-

plemented, and evaluated. The evaluation phase often results 

in adjustments to the plan. 

4. The superintendent must serve as a mediator or power-

broker. The position of superintendent requires the skill of 

seeking solutions to proposals that are acceptable to a wide 

range of persons in the organization or affected by the organi-

zation. While most organizational decisions require compro-

mise, the administrator does not have to compromise his own 

values. This suggests that the superintendent must become 

adept at working with conflict. He must learn that opposing 

views are often genuine expressions of the values of others, 

and he cannot permit himself to take them as a personal affront. 

Ashby (4) sees the success of the superintendent in 

these roles as a function of his relationships with others. 
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He outlines three points that he considers crucial for the 

superintendent. 

1. The superintendent must be fair, consistent, friendly, 

warm, and not easily stirred to anger, but not imperturbable 

since humanness is also desired. He should treat all em-

ployees as dignified humans deserving of respect, kindness, 

and fairness. 

2. The superintendent should be very careful of what 

he says and writes, particularly what he writes. 

3. The superintendent must encourage and help develop 

positive personnel policies and conduct his office in such a 

way that he is less likely to get staff reactions. 

Shortly after World War II, Stogdill (57) published a 

study in which he reviewed 124 studies of psychological traits 

as they related to leaders. The research question under in-

vestigation was: What are the discrete psychological traits 

that can be said to distinguish leaders from followers? The 

following conclusions are supported by evidence from fifteen 

or more of the studies surveyed. 

The average person who occupies a position of leader-
ship exceeds the average member of his group in the 
following respects: (1) intelligence, (2) scholar-
ship, (3) dependability in exercising responsibilities, 
(4) activity and social participation, and (5) socio-
economic status. The following conditions are 
supported by uniformly positive evidence from ten or 
more of the studies surveyed. The average person 
who occupies a position of leadership exceeds the 
average member of his group to some degree in the 
following respects: (1) sociability, (2) initiative, 
(3) persistence, (4) knowing how to get things done, 
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(5) self-confidence, (6) alertness to, and insight 
into, situations, (7) cooperativeness, (8) popu-
larity, (9) adaptability, (10) verbal facility (57, 
p. 63) . 

Stogdill argued that traits considered as isolated en-

tities hold little diagnostic or predictive significance. In 

clusters or combinations, however, they interact in a way 

advantageous to the individual seeking leadership responsi-

bilities. He identified the clusters of traits as 

1. Capacity (intelligence, alertness, verbal 
facility, originality, judgment) 

2. Achievement (scholarship, knowledge, athletic 
accomplishments) 

3. Responsibility (dependability, initiative, 
persistence, aggressiveness, self-confidence, 
desire to excel) 

4. Participation (activity, sociability, cooperation, 
adaptability, humor) 

5. Status (socio-economic position, popularity) 
6. Situation (mental level, status, skills, needs 

and interests of followers, objectives to be 
achieved, etc.) (57, p. 64). 

Craighead (18, p. 85) utilyzing a Q-sort in studying the 

characteristics of superintendents, found that in the category 

of communications, "public relations with parents" and "knows 

his school and community" received the highest rankings. He 

also found that of the seven categories of characteristics 

ranked, the traits listed under Personal Qualities ranked 

highest with leadership qualities" and "has good judgment" 

the most desirable. 

The "classical theory perspective" concept of leadership 

described by Hanson (31, p. 226) finds the leader in the upper 

reaches of the hierarchy and endowed with natural psychologi-

cal traits that gives advantages over most people. This 
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theory is based on the idea that leaders are born and not 

made. One aspect of this theory is found in the idea of 

natural charisma possessed by some people. 

The German sociologist, Max Weber (61), identified a 

phenomenon which he called the "Routinization of Charisma," 

in which organizations that were dependent on charismatic 

authority tended to become routinized (bureaucratized) with 

the passing of the leader. Scott (56) theorized that the 

reverse process, the "Charismazation of Routine," takes place 

within the individual leader as his tenure in office accrues. 

Scott (56) hypothesized that charismatic authority is a 

function of the superintendent's tenure in office. He tested 

this hypothesis using a random sample of Kentucky school 

superintendents, stratified by tenure in office. Superinten-

dent's charismatic authority was evaluated by their adminis-

trative staffs using the Charismatic Authority Scale. He 

found that the superintendent group with nine or more years 

of tenure scored significantly higher on the Charismatic 

Authority Scale than the low or medium tenure groups. Although 

the medium group (five to eight years) was slightly higher 

than the low group (one to five years), the difference was 

not significant at the .05 level. He found a general trend 

toward increased charismatic authority as tenure increased 

with the thirteenth year being the point where consistently 

high ratings were achieved. This peak period of high 
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charismatic authority was maintained until the twenty-first 

year of tenure, then began to decline slowly. 

The leadership behavior of fifty-three Texas school 

superintendents was assessed by Murphy (46) on two sets of 

dimensions: (1) Tolerance of Freedom and Role Assumption 

and (2) Consideration and Production Emphasis Using the 

Leader Behavior Description Questionnaire. For each superin-

tendent responding to the instrument, seven staff members 

also responded to how they saw the superintendent. On the 

scale of Consideration which is indicative of friendship, 

mutual trust, respect, and warmth, superintendents described 

themselves significantly higher than did their staffs. The 

same result was true in the areas of Tolerance of Freedom, 

described as the extent to which superintendents allowed for 

initiative, decision, and action among the staff, and Pro-

duction Emphasis which was described as motivating a group to 

greater activity by emphasizing the mission or job to be done. 

The staffs described the superintendents behavior dimension 

of Role Assumption significantly higher than did the superin-

tendents. Role Assumption was described as the superintendent 

actively exercising the leadership role rather than surren-

dering leadership to others (46). 

Talmadge and Ornstein (5 8) assessed attitudes toward 

community advisement and community control in the areas of 

curriculum, student affairs, school finances, and personnel. 

Analysis of the results from the 232 superintendents surveyed 
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in this study reveal that superintendents are not opposed to 

some community participation but are more favorable to com-

munity advisement than to community control. Regardless of 

the varying characteristics of the system or community, super-

intendents hold favorable attitudes toward advisement on many 

curriculum and school finance issues. They are less favorable 

to participation in the areas of student affairs and personnel 

even on an advisory level. A less favorable position was 

taken toward community control. They favor some voting power 

delegated to the community on control of school finances, but, 

they want to delegate much less control to the communities in 

the areas of curriculum and student affairs. The least favor-

able attitude toward community control concerned personnel 

issues. 

Some attitude differences were found among superinten-

dents according to system size and school setting; however, 

regression analyses indicate that school-community variable 

do not account for a large amount of the variance. The 

authors cite a need for examination of other factors that are 

unique to local school situations. A superintendent relates 

and reacts to a host of unique issues and interrelated vari-

ables that may override any effects of size, location, and 

ethnic composition. 

Heller and Bedrosian (32) reviewed the results of the 

study made by Bedrosian (8) in his doctoral dissertation 
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evaluating the effects of organized pressure groups on the 

decision-making role of superintendents in Lake County, 

Illinois. Two conclusions were reached that seemed firm. 

1. Superintendents are not ready to allow citizen 
involvement in the selection of staff members, 
unless there is a well-defined role specified 
before this participation. Also the lay citi-
zen must be relegated to a role which will not 
permit him to by-pass the superintendent's 
authority. 

2. The best way to have participation of community 
groups in personnel selection is through the 
communication media and through advisory level 
or ad hoc committee involvement (32, p. 74) . 

The overriding conclusion reached by these authors was 

that professional administrators are willing to listen to the 

opinions of all groups, but they are not willing to admit 

that their decisions are molded by pressures from these 

groups. The authors further postulated that for superinten-

dents to function effectively in these roles, they must be 

self-confident and trusting in their interactions with pres-

sure groups. Superintendents must also have strong verbal 

skills and an excellent understanding of group dynamics. 

Huff (33) reports on a survey of a proportional sampling 

of 10 per cent of 14,000 superintendents for which a 48.7 per 

cent response was attained dealing with how superintendents 

see themselves. He reports the following responses to the 

question, "Which descriptions do you think fit you well?" 

Progressive, 61.3 per cent; a good listener, 60.7 
per cent; good judge of people, 60.2 per cent; easy 
to work for, 58.3 per cent; effective delegator, 
46.4 per cent; community leader, 42.9 per cent; re-
laxed, 34.7 per cent; imaginative, 34.3 per cent; 
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innovative, 33.4 per cent; a good speaker, 31.4 
per cent; outgoing, 31.0 per cent; assertive, 
27.3 per cent (33, p. 36). 

Competencies Needed by School Superintendents in 
Public Relations as Reflected by 

School Administrators 

Since communication and public relations is so important 

to the success of a school district and the superintendent, 

some effort should be made to describe the essentials of a 

public relations program. As chief executive officer of the 

school, the superintendent must ultimately shoulder the re-

sponsibility for the public relations program. This would 

imply that a good superintendent would possess certain knowl-

edge, skills, and abilities necessary to successfully direct 

and utilize the public relations program. 

In presenting the characteristics of a good public re-

lations program, Caudill (17) lists and describes three 

points. 

1. People are influenced by people they know. 

His contention for this point is that people will talk 

and listen more to such school employees as the building 

secretary and school bus driver than the superintendent, 

curriculum director, or teachers for the following reasons: 

A. An employee is regarded as a reliable source with 

access to reliable information. 

B. An employee knows the listener's individual 

interests and can talk in these terms. 
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C. The listener can ask questions, clarify points, 

and gain the conviction that comes through the 

two-way exchange of ideas. 

D. An employee can get and hold the listener's 

attention, a distinct advantage over more im-

personal forms of communication. 

E. Talk is more easily remembered than print. 

2. The controversy that is not dealt with openly and 

honestly invariably gets worse, not better. When controver-

sial issues emerge, take the initiative. Deal directly and 

openly with the news media. 

3. Many public relations problems can be turned into 

public relations triumphs. This means keeping a step ahead 

of potential trouble. Know what is happening in the community 

and plan to keep your program ready for evaluation and 

critique. 

Armistead (3) is more specific when he describes what 

should be included in a public relations program. He lists 

twenty ideas that could serve an educator as "starters" in a 

public relations program. 

1. Organize an inservice training program. 
2. Publish a staff-oriented newsletter. 
3. Publish a parent-oriented newsletter. 
4. Consider advisory committees. 
5. Hold monthly informal "talk sessions." 
6. Survey the school community. 
7. Set up a "Welcome Wagon" for new parents, stu-

dents, and teachers. 
8. Plan something special for new teachers. 
9. Develop school mini-tours. 
10. Be visible to students and staff. 
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11. Try a "suggestion box." 
12. Set up an "in-the-news" bulletin board. 
13. Set up something for senior citizens. 
14. Have students make presentations to the 

Board of Education. 
15. Display student arts and crafts. 
16. Get more than "nothing" home. 
17. Be someone who follows through. 
18. Be enthusiastic. 
19. If you are fortunate enough to have a central 

Public Information Office, use its services. 
20. Work at school public relations five minutes 

a day (3, pp. 41-44). 

Based on information from preliminary testing, Bullock 

(11) formulated the following basic questions that need to 

be answered in order to provide a meaningful and useful public 

relations program. 

1. What is the general community level of approval or 

disapproval of the school program? 

2. What kind of educational philosophy does the com-

munity hold? 

3. What degree of prestige do teachers as an occupa-

tional class hold in the community? 

4. What kind of community is this with regard to such 

characteristics as cohesiveness and unity of action? 

5. How does this community define the role of the 

school administrator? 

6. How receptive is this community to change and in-

novation? 

The school district public relations program should be 

based on adopted school board policy (15, 60). The National 

School Public Relations Association (60) recommends the 
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following key points be considered by each school board as 

it develops its own communications policy statement. 

(1) The educational organization should commit to 
writing a clear and concise policy statement 
with respect to its public information program. 

(2) The policy statement should be approved through 
formal action by the governing body of the 
organization, should be published in its policy 
manual, and should be reviewed by the governing 
body annually. 

(3) The policy statement should express the purposes 
of the organization's public information program 
and provide for the delegation of such authority 
to the executives of the organization as necessary 
to achieve the objectives. 

(4) The provisions of the policy statement should be 
made known to the entire staff or membership of 
the organization through all appropriate means. 

(5) Commitment to the achievement of the purposes of 
the organization's public information policy should 
be demonstrated through the allocation of adequate 
human and financial resources to the public in-
formation program (60, p. 7). 

Once the policy is in place, the Council for Communica-

tors (59) suggest three steps to be followed in translating 

goal or policies into guidelines. 

1. Designate one member of your professional staff to 

ramrod the effort. (This may be a part-time rather than full-

time assignment in small districts.) 

2. Assess your district needs. Gather the opinions of 

other staff members and citizens of the community concerning 

both the total scnool operation and individual programs with-

er1 the schools. Banach and Barkelew (6) consider this as the 

breaking down point of many public relations programs. 

3. Design a communications plan to meet these needs. 

This should probably include a plan for circulating information 
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within the schools, activities involving community groups, 

and how to meet the needs of any news media in your area in-

cluding local radio stations, weekly newspapers, and daily 

newspapers and television stations which may be located in 

larger cities but do serve your citizens. 

When a member of the staff has been designated to head 

the communications team, many other members of the team will 

have responsibilities. The superintendent will of course 

have ultimate responsibility but must see that at least the 

following people and groups are tuned in and participating 

(60) : 

Board of Trustees—It is the responsibility of the board 

to develop and approve policy and to insist on procedures 

which will give the school administration a firm basis for 

implementing an open communications program. 

Principal—The principal is the on the spot administra-

tive agent facing immediate problems with the community, 

parents, staff, and students. Many such problems can be pre-

vented or eased considerably through the principal's direct 

action and timely reports. 

Teacher—"The most important figures in a school-

community relations program are the teachers. The program 

will succeed or fail according to the quality of their work 

with pupils, parents, and the public generally" (9, p. 12). 

Inservice, workshops, or other means of training are essential 

for them. The teacher is in an ideal position to interpret 
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the school to the community and in return report public 

opinions ot the school administration. 

Support Staff—Secretaries, cooks and cafeteria workers, 

bus drivers, and custodians are all important members of the 

communication team. Plans should be developed to utilize 

these people in a schools' public relations program. 

McSweeney (39) says that school districts have many 

"markets" including students, parents, and other patrons. 

Administrators must know the values, aspirations, needs, and 

expectations of each of these groups within their school 

system. Maguire's study of school principals in South Florida 

(40) indicated that the administrators were not aware of who 

comprised the power structure, nor which issues members of 

the power structure in their community believed to be the 

most important. 

Every school district has its own list of publics or 

groups of people who watch and listen from their special 

points of view (42). These people may be divided into age 

groups, ethnic groups, economic groups, special interest 

groups, and many other groups and subgroups. A few examples 

are listed. 

Internal Public External Public 
Professional staff Parents 
Students Other citizens 
Support staff Civic clubs 
Paraprofessional staff Churches 
Board of trustees Business firms 
Local units of teacher News Media 

associations (59, p. 6). 
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All these publics—and others to be identified—must 

know what you aire now doing and what you have planned foir the 

future. These publics want and need to understand the admin-

istrators' views on issues concerning their schools and their 

children. This is the basis for community support of the 

schools (2, 15, 59). 

Needed Competencies of Superintendents in Public 
Relations as Related to Size of School 

The role of superintendent of a public school system is 

complex requiring competencies unique for the environment of 

the system. As a result of extensive interviews of superin-

tendents, Goldhammer and others (28) comment that in smaller 

districts, superintendents tend to consider themselves the 

educational leader and take pride in maintaining individual 

contact with all the teachers in the district. The superin-

tendent is aware of what is happening in all schools in the 

district and are a direct source of information for the 

staff, the board, and the community. These writers continue 

to say, 

In larger districts, the superintendent finds that 
he does not have the time for all of these functions. 
Here, superintendents perceive themselves in diverse 
roles depending upon their philosophy of leadership 
and the expectations of the board. Many superinten-
dents consider their role primarily as a leader of 
numerous specialists who have been delegated respon-
sibilities according to their positions. In such 
cases, the job of the superintendent becomes one of 
stimulator of change by selling, influencing, and 
politically manipulating others. Other superinten-
dents accept the managerial role and operate within 
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the^structure of a bureaucratic organization. Com-
munications are from the top down; regulations are 
numerous; and relationships are distant (28, p. 36). 

Campbell (14) agrees that the competencies needed by the 

superintendent are not the same everywhere. Many factors 

alter, at least to some extent, the context within which the 

superintendent operates. McCarty and Ramsey (37), based on 

their research, have suggested four types of communities 

which produce four types of school boards, which in turn re-

quire four different roles for the superintendent. These 

roles were functionary, political strategiest, professional 

advisor, and decision-maker. In discussing these roles, 

Campbell says, "While these categories may seem too pat, they 

remind us that the superintendent serves in a community 

setting which affects the expectations held for the role and 

often establishes the boundaries within which he may act" 

(14, p. 14) . 

In the study of the actual versus the ideal roles of 

superintendents in Texas in 1968, Sandler (55) found that 

superintendents in both large and small school districts 

perceived their actual and ideal roles in Community-School 

relations to be different. The perceptions between actual 

ideal roles for school—community relations were found to 

be significantly different among superintendents from large 

school districts on the following concepts. 

1. Stimulates lay and professional people to 
identify the educational needs and problems which 
exist in the community. 
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2. Assists lay and professional people to 
determine the present and future adequacy of the 
school program, with regard to the community which 
the school serves. 

3. Determines with lay and professional groups 
how community traditions, mores, value patterns, 
concepts of role, affect the school program. 

4. Reports and interprets the data collected 
by lay and professional people in terms of services 
rendered by the school, how these services are 
affected by various community forces, and services 
which will be needed in the future. 

5. Invites lay and professional groups to re-
examine the present services of schools in view of 
the total community action program. 

6. Determines public expectancy and under-
standing of the school's present and potential role 
in community development (53, p. 46). 

Data from superintendents from small school districts 

showed significant differences between actual and ideal roles 

on the following concepts. 

1. Stimulates lay and professional people to 
identify the educational needs and problems which 
exist in the community. 

2. Assists lay professional people to determine 
the present and future adequacy of the school program, 
with regard to the community which the school serves. 

3. Determines with lay and professional groups 
how community traditions, mores, value patterns, 
concepts of role, affect the school program. 

4. Reports and interprets the data collected 
by lay and professional people in terms of services 
rendered by the school, how these services are 
affected by various community forces, and services 
which will be needed in the future. 

5. Participates on invitation in the evaluation 
of other community agencies. 

^ 6. Invites lay and professional groups to re-
examine the present services of schools in view of 
the total community action program. 

7. Determines public expectancy and understanding 
of the school's present and potential role in com-
munity development. 

8. Projects as a professional school group, the 
services which the school is in a position to render 
(53, p. 54). 
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Knezevich (34) reports on a study of 741 superintendents 

who had been selected through stratified sampling by size of 

district across the nation. One area of interest reported 

was the new skills or information superintendents felt they 

needed. 

Competent performance is not a once-and-for all matter 

according to Bloom (10). Some writers agree with this in the 

area of community leadership. Pierce and others (4 8) report 

that the community leadership role of the superintendent is 

constantly changing. As schools are called upon to perform 

more and more social functions, the leader of the school 

system will necessarily have to step out in front in more and 

more enterprises. 

After reviewing the publications of the various centers 

for studying educational administration, Moore (45) lists 

several areas needing additional research concerning training 

and resources necessary for superintendents. 

1. We need to translate into preparation re-
quirements the information we now have concerning the 
community leadership job that has been identified as 
necessary for school superintendents. This may have 
implications for undergraduate education as well as 
for graduate study. Assuredly it argues for an intern-
ship or some similar field experience as a supplement 
to on—campus study. We need to be wise enough to keep 
community leadership responsibilities in mind when we 
devise criteria for student selection. The community 
research findings call for involvement of represen-
tatives from all disciplines—social sciences and the 
humanities as well as the management fields—in the 
direct training of tomorrow's school administrators. 

2. We must find in-service activities which have 
a unique contribution to make in developing administra-
tive skills for the area of community leadership. 
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Both the clinic and intervisitation techniques seem 
to be possibilities for this. 

3. The profession deserves a comprehensive and 
thoughtful synthesis of the findings from various re-
searches on community structure. Application of these 
findings to the job skills required of administrators 
is a step which is necessary. 

4. The profession needs to improve and make 
available broadly such measuring instruments as 
attitude scales and community opinion checklists. 

5. We must continue to build up a variety of 
case studies so that these may be studied by potential 
administrators as well as by those now in the field. 
In this way our fund of information concerning the 
behavior of school administrators as community leaders 
can be increased and made generally available. 

6. The administrators should be assured of a firm 
scholarship in the culture that is peculiarly American— 
the values, the institutions, the governmental and 
political structure, the literature, art and music. 
All these have a clear bearing on effective community 
leadership in the broadest sense of educational well-
being for all (45, pp. 119, 120). 

Summary 

The importance of communications and public relations to 

the successful operation of a public school has been studied 

by numerous educators. The role of the superintendent as the 

school's leader in this process has been emphasized in many 

of the studies reviewed, particularly by school board members 

and school administrators. 

This study revealed that competencies needed by the 

superintendent in serving as the leader of the school's public 

relations effort must be defined and developed from the many 

duties and responsibilities found in a good public relations 

program. Many of the same roles, qualities and personal 

characteristics needed by the superintendent to fulfill this 
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responsibility in school public relations were found to be 

highly related to the characteristics which make a successful 

leader in other aspects of the school program. 

Several studies indicate that most superintendents are 

aware of the need for a good public relations program but 

many do not know how to improve what they are doing. Others 

indicate that they know what should be done but do not have 

the time to plan and develop better programs. 

Studies involving superintendents from varying sizes of 

districts indicated that some differences do exist between 

the competencies needed by superintendents in smaller dis-

tricts compared to the competencies needed by superintendents 

in larger districts. 

An important part of the present study was to determine 

the competencies associated with the superintendent's role in 

public relations and to determine the relationship between 

school district size and public relations competencies needed 

by the superintendent. 

Seventy-seven competencies resulted from this review of 

literature and were utilized in the data collection instru-

ment. These 77 competencies are listed. 

I. PERSONALITY TRAITS 

1.1 The superintendent works well with all types of 
people. 

1.2 The superintendent persuades individuals. 

1.3 The superintendent persuades groups. 
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1.4 The superintendent delegates work to others. 

1.5 The superintendent presents the public relations 
program with honesty. 

1.6 The superintendent presents the public relations 
program with sincerity. 

1.7 The superintendent works under pressure. 

1.8 The superintendent withstands criticisms well. 

1.9 The superintendent employs effective human relations 
practices in the performance of public relations. 

1.10 The superintendent maintains high standards of 
personal conduct. 

1.11 The superintendent maintains high standards of 
professional conduct. 

1.12 The superintendent maintains confidentiality of 
data entrusted to him. 

II. RELATIONSHIP WITH STAFF 

2.1 The superintendent provides adequate information 
concerning school plans and programs to all school 
personnel. 

2.2 The superintendent facilitates communication among 
all school personnel. 

2.3 The superintendent releases educational information 
to school personnel. 

2.4 The superintendent ensures that clearly written 
job descriptions are developed for each staff 
position. 

2.5 The superintendent acts as liaison between the 
Board of Education and school personnel. 

2.6 The superintendent ensures that information con-
cerning new educational procedures, techniques, 
methods, and materials is made available to school 
personnel. 

2.7 The superintendent provides a means of direct com-
munication for school personnel when other channels 
of communication have failed. 
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2.8 The superintendent provides a plan for school 
personnel to have input into policies or decisions 
which will directly affect them. 

2.9 The superintendent ensures that new personnel 
have adequate information concerning the local 
school district's policies, procedures,and 
programs. 

2.10 The superintendent encourages conferences with 
personnel leaving the district in order to deter-
mine commendations and recommendations concerning 
the local school district. 

III. RELATIONSHIP WITH THE COMMUNITY 

3.1 The superintendent contacts representative citi-
zens in community at periodic intervals. 

3.2 The superintendent develops liaison with local 
businesses and industries. 

3.3 The superintendent cooperates with local busi-
ness and industries. 

3.4 The superintendent develops channels of communi-
cation with local businesses and industries. 

3.5 The superintendent develops plans for providing 
a continuous flow of information between the 
school and community. 

3.6 The superintendent implements plans providing 
for a continuous flow of information between the 
school and the community. 

3.7 The superintendent develops strategies for in-
terpreting the school program through face-to-
face interpersonal communication with the public 
in small group meetings. 

3.8 The superintendent implements strategies for 
interpreting the school program through face-to-
face interpersonal communication with the public 
in small group meetings. 

3.9 The superintendent identifies community power 
structures. 

3.10 The superintendent identifies community opinion 
leaders. 
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3.11 The superintendent identifies community influ-
ential . 

3.12 The superintendent develops services and programs 
which the schools can provide to assist the com-
munity. 

3.13 The superintendent implements services and programs 
which the school can provide to assist the com-
munity. 

3.14 The superintendent works in an appellate role with 
individuals of the community who have problems 
involving the school which have not been resolved 
through usual channels. 

3.15 The superintendent handles grievances presented by 
school patrons. 

3.16 The superintendent releases educational information 
to the community. 

3.17 The superintendent develops an adequate system 
for reporting students' performance to prospective 
employers. 

3.18 The superintendent prepares items for school 
publication. 

IV. RELATIONS WITH NEWS MEDIA 

4.1 The superintendent develops liaison with local 
news media. 

4.2 The superintendent strengthens relations with news 
media to promote effective communication. 

4.3 The superintendent implements plans to provide a 
continuous flow of information to local news media. 

4.4 The superintendent develops strategies to inter-
pret the school program through face-to-face 
interpersonal communication with local news media. 

4.5 The superintendent develops understanding of the 
media's objectives, functions, and problems. 

V. RELATIONSHIP WITH THE BOARD OF EDUCATION 

5.1 The superintendent establishes effective communi-
cation with the Board of Education. 
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5.2 The superintendent maintains effective communi-
cation with the Board of Education. 

5.3 The superintendent coordinates modification of 
Board policies through policy and procedure 
committee. 

5.4 The superintendent advises Board of Education 
concerning agenda for board meetings. 

5.5 The superintendent performs responsibilities 
effectively as directed by the Board of Education. 

5.6 The superintendent attends all called meetings of 
the Board of Education. 

5.7 The superintendent informs the Board of Education 
of the current status and progress of school pro-
gram plans, policies, and operations. 

5.8 The superintendent establishes plans for bilateral 
communication between the Board of Education and 
the public. 

5.9 The superintendent reports to the Board of Edu-
cation new educational procedures, techniques, 
methods and materials as they become relevant to 
the local district. 

VI. COMMUNICATION SKILLS 

6.1 The superintendent expresses ideas well in 
writing. 

6.2 The superintendent addresses audiences well. 

6.3 The superintendent listens to others well. 

6.4 The superintendent prepares articles for news 
media. 

6.5 The superintendent presents ideas effectively be-
fore various groups. 

6.6 The superintendent defends ideas effectively be-
fore various groups. 

VII. ORGANIZATIONAL/MANAGEMENT SKILLS 

7.1 The superintendent organizes a public relations 
program. 
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7.2 The superintendent provides channels through which 
complaints can be made. 

7.3 The superintendent provides channels through which 
suggestions can be made. 

7.4 The superintendent prepares speeches for presen-
tation to community organizations. 

7.5 The superintendent prepares visual presentations 
for communicty organizations. 

7.6 The superintendent maintains on-going evaluations 
of all public relations activities in the school 
community. 

7.7 The superintendent develops a community profile 
for identifying educational needs indigenous to 
the local community. 

7.8 The superintendent identifies the implications of 
educational public relations problems. 

7.9 The superintendent identifies problem areas of 
educational public relations. 

7.10 The superintendent implements activities to solve 
educational public relations problems. 

7.11 The superintendent plans feedback processes. 

7.12 The superintendent utilizes feedback processes. 

7.13 The superintendent steers committees which aid the 
school district in carrying out and interpreting 
federal and state laws as well as local district 
policies. 

7.14 The superintendent writes a clear and concise 
policy statement of public relations program. 

7.15 The superintendent manages a budget which includes 
sufficient funds for a public relations program. 

7.16 The superintendent develops a plan for dealing 
with public relations in crisis situations. 

7.17 The superintendent develops an adequate system for 
reporting student's performance to higher edu-
cational institutions. 
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CHAPTER III 

PROCEDURES FOR COLLECTION AND TREATMENT OF DATA 

This chapter consists of a detailed description of the 

procedures followed in the collection and treatment of the 

data in this study. This chapter is divided into the fol-

lowing four sections: (a) Instrument, (b) Selection of 

Subjects, (c) Collection of Data, and (d) Treatment of Data. 

Instrument 

A review of literature and consultation with university-

professors and practicing school administrators preceded the 

development of the initial questionnaire. Information from 

these sources was used to define the categories of compe-

tencies needed by school superintendents and to formulate 

item statements for the instrument. 

The tentative questionnaire was discussed in conferences 

with college professors, practicing school administrators, 

and a director of research and evaluation. Several word 

changes resulted from recommendations made by these experi-

enced educators. Seventy-seven competencies were selected 

for inclusion in the initial questionnaire. 

"Public Relations Competencies Needed by Superintendents" 

was the intrument used to collect data in this study. (See 

Appendix A.) This instrument was six pages in length and 
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consisted of 77 items. These items were constructed for 

direct key-punching from the questionnaire. The instrument 

was divided into seven parts in the following order: person-

ality traits, relationship with staff, relationship with the 

community, relations with news media, relationship with the 

board of education, communications skills, and organizational/ 

management skills. Each item in the seven parts was rated 

by practicing superintendents on an importance continuum. 

The rating continuum ranged from (1) no importance, through 

(2) limited importance, (3) moderate importance, and (4) sub-

stantial importance, to (5) extreme importance. Therefore, 

a 5 point Likert type continuum was used for rating each of 

the competency statements. 

A pilot study of the instrument was conducted in order 

to determine the instrument's validity and reliability. 

Validity of the instrument was established by a validation 

panel consisting of three public school superintendents and 

two university professors of educational administration. The 

panel was provided with a validation packet for purposes of 

validating the instrument. The validation packet consisted 

of a cover letter explaining to the superintendent why he was 

selected as a validation panel member and the role he was to 

play in validating the instrument items. Following the 

letter were seven lists. The seven lists identified the com-

petencies for the following seven areas: personality traits, 

relationship with staff, relationship with the community, 
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relations with the news media, relationship with the board 

of education, communication skills, and organizational/ 

management skills. For each competency statement under these 

areas, the validation panel member was to indicate whether 

or not the item was valid or invalid by checking the appro-

priate response on the right side of the page. An example 

of this vslidation packet is presented in Appendix B. 

The criterion for item validity was established at 60 

per cent. The interpretation of this criterion is that any 

item having 61 per cent or greater response that the item 

was valid, then the item was determined to be valid. All 

items, with the exception of 17 items, had a validity response 

of 100 per cent. The 17 items receiving an invalid response 

had an 80 per cent valid, 20 per cent invalid response. The 

items which received an 80 per cent valid response are as 

follows: 1.1, 2.1, 2.6, 2.9, 2.10, 3.1, 3.4, 3.7, 3.10, 3.11, 

3.14, 3.15, 3.17, 7.4, 7.5, 7.13, and 7.17. (Note that the 

number system refers to the competency area and the item 

order within that area.) None of the items receiving an in-

valid response had a percentage rate less than the criterion 

established. Therefore, all items were above the criterion 

for validity and all items were deemed valid for this question-

naire. Resultantly, it was determined that the instrument 

taken as a whole had good validity. 

Reliability was established through a test—retest pro-

cedure during this pilot study phase of the instrument. The 
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instrument, Public Relations Competencies Needed by Superin-

tendents," was administered to fifteen public school admin-

istrators on a pretest basis. Two weeks later, the same 

fifteen administrators were administered a retest. Based 

upon the test-retest response, reliability was determined 

by analyzing each item in the questionnaire as to a per cent 

of agreement for the test-retest responses. 

An a priori" criterion was established for determining 

whether an item was reliable. The criterion was established 

at 80 per cent or greater. The interpretation was that if 

an item had an 80 per cent or greater agreement from the 

test-retest study, then the item was to be declared reliable 

and was deemed useful for the instrument. Based on the 

pilot study of the 77 items, 38 items had a 100 per cent 

agreement, 22 items had a 93.3 per cent agreement, and 11 of 

the items had an 86.7 per cent agreement, and 6 had an 80 

per cent agreement. Table I, "Test-Retest Per cent of Agree-

ment Reliability Index," presents the per cent of agreement 

index and lack of agreement index for each of the items in 

the seven areas in which competency statements were developed. 

Since 80 per cent agreement was established as the mini-

mum per cent acceptable for an item, all items utilized in 

the pilot study were determined to have a high degree of 

reliability. 
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TABLE I 

TEST-RETEST PER CENT OF AGREEMENT RELIABILITY INDEX 

Item 
No. Competency Statement 

Per Cent Index 

Agreement Lack of 
Agreement 

1.1 

1.2 

1.3 

1.4 

1.5 

1.6 

1.7 

1.8 

1.9 

1.10 

1.11 

I. PERSONALITY TRAITS 

The superintendent works well with 
all types of people. 

The superintendent persuades 
individuals. 

The superintendent persuades 
groups. 

The superintendent delegates work 
to others. 

The superintendent presents the 
public relations program with 
honesty. 

The superintendent presents the 
public relations program with 
sincerity. 

The superintendent works under 
pressure. 

The superintendent withstands 
criticisms well. 

The superintendent employs effec-
tive human relations practices in 
the performance of public re-
lations . 

The superintendent maintains high 
standards of personal conduct. 

The superintendent maintains high 
standards of professional conduct. 

100.0 

93.3 

93.3 

80.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

100.0 

0 .0 

6.7 

6.7 

20.0 

0 .0 

0 .0 

0 .0 

0 .0 

0 .0 

0 .0 

0 .0 
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Item 
No. Competency Statement 

Per Cent Index 

Agreement Lack of 
Agreement 

1.12 The superintendent maintains con-
fidentiality of data entrusted to 
him. 100.0 0 .0 

2.1 

2.2 

2.3 

2.4 

2.5 

2.6 

2.7 

II. RELATIONSHIP WITH STAFF 

The superintendent provides ade-
quate information concerning 
school plans and programs to all 
school personnel. 

The superintendent facilitates 
communication among all school 
personnel. 

The superintendent releases edu-
cational information to school 
personnel. 

The superintendent ensures that 
clearly written job descriptions 
are developed for each staff 
position. 

The superintendent acts as liaison 
between the Board of Education and 
school personnel. 

The superintendent ensures that 
information concerning new edu-
cational procedures, techniques, 
methods,and materials is made 
available to school personnel. 

The superintendent provides a 
means of direct communication for 
school personnel when other chan-
nels of communication have failed. 

100.0 

100.0 

100.0 

100.0 

93.3 

100.0 

100.0 

0 .0 

0 .0 

0 .0 

0 .0 

6.7 

0 . 0 

0 .0 
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Item 
No. Competency Statement 

Per Cent Index 

Agreement Lack of 
Agreement 

2.8 The superintendent provides a plan 
for school personnel to have input 
into policies or decisions which 
will directly affect them. 

2.9 The superintendent ensures that 
new personnel have adequate infor-
mation concerning the local school 
district's policies, procedures, 
and programs. 

2.10 The superintendent encourages con-
ferences with personnel leaving 
the district in order to determine 
commendations and recommendations 
concerning the local school dis-
trict. 

100.0 

80.0 

93.3 

III. RELATIONSHIP WITH THE 
COMMUNITY 

3.1 The superintendent contacts repre-
sentative citizens in community at 
periodic intervals. 

3.2 The superintendent develops liaison 
with local business and industries. 

3.3 The superintendent cooperates with 
local businesses and industries. 

3.4 The superintendent develops chan-
nels of communication with local 
businesses and industries 

3.5 The superintendent develops plans 
for providing a continuous flow of 
information between the school and 
community. 

86.7 

93.3 

93.3 

93.3 

93.3 

0 .0 

20.0 

6.7 

13.3 

6.7 

6.7 

6.7 

6.7 



TABLE I—Continued 

6.3 

Item 
No. 

3 . 6 

3 . 7 

3 . 8 

3 . 9 

3 . 1 0 

3 . 1 1 

3 . 1 2 

3 . 1 3 

3 . 1 4 

Competency Statement 

The superintendent implements 
plans providing for a continu-
ous flow of information between 
the school and the community. 

The superintendent develops strat-
egies for interpreting the school 
program through face-to-face 
interpersonal communication with 
the public in small group meetings. 

The superintendent implements 
strategies for interpreting the 
school program through face-to-
face interpersonal communication 
with the public in small group 
meetings. 

The superintendent identifies 
community power structures. 

The superintendent identifies 
community opinion leaders. 

The superintendent identifies 
community influentials. 

The superintendent develops 
services and programs which the 
schools can provide to assist 
the community 

The superintendent implements 
services and programs which the 
school can provide to assist the 
community. 

The superintendent works in an 
appellate role with individuals of 
the community who have problems 
involving the school which have not 
been resolved through usual 
channels. 

Per Cent Index 

Agreement 

100.0 

8 6 . 7 

100.0 

8 6 . 7 

8 6 . 7 

9 3 . 3 

9 3 . 3 

8 6 . 7 

Lack of 
Agreement 

0 .0 

1 3 . 3 

0 .0 

1 3 . 3 

1 3 . 3 

6 . 7 

6 . 7 

1 3 . 3 

8 6 . 7 1 3 . 3 
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TABLE I—Continued 

Item 
No. Competency Statement 

Per Cent Index 

Agreement Lack of 
Agreement 

3.15 The superintendent handles griev-
ance presented by school patrons. 

3.16 The superintendent releases edu-
cational information to the 
community. 

3.17 The superintendent develops an 
adequate system for reporting 
students 1 performance to 
prospective employers. 

3.18 The superintendent prepares items 
for school publication. 

93.3 

86.7 

100.0 

100.0 

6.7 

13.3 

0 .0 

0 .0 

IV. RELATIONS WITH NEWS MEDIA 

4.1 The superintendent develops liaison 
with local news media. 

4.2 The superintendent strengthens 
relations with news media to pro-
mote effective communication. 

4.3 The superintendent implements 
plans to provide a continuous flow 
of information to local news media. 

4.4 The superintendent develops strate-
gies to interpret the school pro-
gram through face-to face 
interpersonal communication with 
local news media. 

4.5 The superintendent develops under-
standing of the media's objectives, 
functions, and problems. 

93.3 

100.0 

80.0 

93.3 

86.7 

6.7 

0 . 0 

20.0 

6.7 

13.3 
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TABLE I—Continued 

Item 
No. 

5.1 

5.2 

5.3 

5.4 

5.5 

5.6 

5.7 

5.8 

Competency Statement 

V. RELATIONSHIP WITH THE 
BOARD OF EDUCATION 

The superintendent established 
effective communication with the 
Board of Education. 

The superintendent maintains 
effective communication with the 
Board of Education. 

The superintendent coordinates 
modification of Board policies 
through policy and procedure 
committee. 

The superintendent advises Board 
of Education concerning agenda 
for Board meetings. 

The superintendent performs 
responsibilities effectively as 
directed by the Board of Education 

The superintendent attends all 
called meetings of the Board of 
Education. 

The superintendent informs the 
Board of Education of the current 
status and progress of school 
program plans, policies, and 
operations. 

The superintendent establishes 
plans for bilateral communication 
between the Board of Education 
and the public. 

Per Cent Index 

Agreement 

100.0 

100.0 

80.0 

100.0 

86.7 

93.3 

100.0 

100.0 

Lack of 
Agreement 

0 .0 

0 .0 

20 .0 

0 .0 

13.3 

6.7 

0 .0 

0 .0 
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TABLE I—Continued 

Item 
No. 

5.9 

6.1 

6 . 2 

6.3 

6.4 

6.5 

6.6 

Competency Statement 

The superintendent reports to the 
Board of Education new educational 
procedures, techniques, methods, 
and materials as they become 
relevant to the local district. 

VI. COMMUNICATION SKILLS 

The superintendent expresses ideas 
well in writing. 

The superintendent addresses 
audiences well. 

The superintendent listens to 
others well. 

The superintendent prepares 
articles for news media. 

The superintendent presents ideas 
effectively before various groups. 

The superintendent defends ideas 
effectively before various groups. 

VII. ORGANIZATIONAL/MANAGEMENT 
SKILLS 

7.1 The superintendent organizes a 
public relations program. 

7.2 The superintendent provides chan-
nels through which complaints can 
be made. 

Per Cent Index 

Agreement 

100.0 

93.3 

100.0 

100.0 

100.0 

93.3 

93.3 

100.0 

100.0 

Lack of 
Agreement 

0 .0 

6.7 

0.0 

0 .0 

0 .0 

6.7 

6.7 

0 .0 

0 .0 
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TABLE I—Continued 

Per Cent Index 

Competency Statement 
Lack of 

Agreement 

7. 3 The superintendent provides chan-
nels through which suggestions 
can be made. 

7.4 The superintendent prepares 
speeches for presentation to 
community organizations. 

7.5 The superintendent prepares visual 
presentations for community 
organizations. 

7.6 The superintendent maintains on-
going evaluations of all public 
relations activities in the school 
community. 

7.7 The superintendent develops a 
community profile for identifying 
educational needs indigenous to 
the local community. 

The superintendent identifies the 
implications of educational public 
relations problems. 

7.9 The superintendent identifies 
problem areas of educational 
public relations. 

7.10 The superintendent implements 
activities to solve educational 
public relations problems 

7.11 The superintendent plans feedback 
processes. 

7.12 The superintendent utilizes feed-
back processes. 

100.0 

86.7 

80.0 

100.0 

93.3 

100.0 

93.3 

93.3 

100.0 

100.0 

0 .0 

13.3 

20.0 

0 .0 

6.7 

0 .0 

6.7 

6.7 

0 .0 

0 .0 
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Item 
Competency Statement 

Per Cent Index 

No. Competency Statement 
Agreement Lack of 

Agreement 

7.13 The superintendent steers com-
mittees which aid the school 
district in carrying out and 
interpreting federal and state 
laws as well as local district 
policies. 93.3 6.7 

7.14 The superintendent writes a clear 
and concise policy statement of 
public relations program. 100.0 0.0 

7.15 The superintendent manages a 
budget which includes sufficient 
funds for a public relations 
program. 80.0 20.0 

7.16 The superintendent develops a 
plan for dealing with public re-
lations in crisis situations. 86.7 13.3 

7.17 The superintendent develops an 
adequate system for reporting 
student's performance to higher 
educational institutions. 93.3 6.7 

The validity and reliability studies conducted in the 

pilot study phase evidenced that the instrument had both 

good validity and adequate reliability. As a result, the 

instrument utilized to collect data contained exactly the 

same items as were employed in the pilot study. 
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Selection of Subjects 

The most frequently used survey design is a cross-

sectional survey, and the model followed for this study was 

developed by Earl R. Babbie in his publication entitled 

Survey Research Methods (1). This research design collected 

data from a sample selected to describe a population equiva-

lent to all the public schools in the state of Texas. 

Babbie s research design model was highly conducive for pur-

poses of (a) description and (b) determination of any 

relationship existing within a variable at the time of this 

study. 

In order to conduct this study, school districts were 

selected from the population of all the public school dis-

tricts existing in the state of Texas during the 1978-79 

school year. From this population, superintendents were 

selected utilizing current statistical data which was pro-

duced by the Texas Education Agency. The Management Infor-

mation Center of the Texas Education Agency recently produced 

a computer print-out which describes school districts in a 

statistical form. This report provided information relative 

to school districts' names, county-district numbers, original 

entries, average daily memberships, gross average daily 

attendances, refined average daily attendances, and best 

refined average daily attendances. 

Based on the aforementioned report, school districts 

were, for analytical purposes, identified according to the 
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following categories: the first group which had average 

daily attendance of 10/000 or more; the second group which 

had 1,000 to 9,999 average daily attendance; and the third 

group which had 999 or less average daily attendance. Based 

upon these three strata of school districts, sample sizes of 

52, 50, and 50 were selected. The first group included 52 

school districts. In the second and third groups, sample 

sizes of 50 were randomly selected from groups of 729 and 

327 school districts respectively. A table of random numbers 

was used for selecting districts. Once the districts were 

determined for inclusion in the sample, additional Texas 

Education Agency information was used. The 1978-79 Texas 

School Directory was utilized for identifying superintendents' 

names and addresses. Once the list identifying school dis-

tricts by name and address for the three categories was made, 

questionnaires were mailed to the respective superintendents. 

The number of school districts sampled according to school 

district size is shown in Table II. 

TABLE II 

NUMBER SAMPLED ACCORDING TO SCHOOL DISTRICT SIZE BY 
AVERAGE DAILY ATTENDANCE (ADA) 

School District Number in 
Size by ADA Sample 

10,000 - Over ADA 

1,000 - 9,999 ADA 

999 - Or less ADA 
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Collection of Data 

The validated instrument was administered to the sample 

of 152 Texas superintendents. Administration occurred by 

mail. On March 13, 1979, all 152 questionnaires were mailed 

to the selected superintendents. Table III, "Questionnaire 

Return Analysis by Frequency and Per Cent," presents data as 

to the return response by the selected superintendents. 

One week after the initial mailing, a follow-up letter 

was sent to the non-respondents. This second mailing con-

sisted of a letter asking for participation in this study 

and restating the importance of their input. Additionally, 

a second copy of the questionnaire was included with a self-

addressed, stamped envelope for convenient return. 

These data collection procedures resulted in a peak 

return rate observed during the first week for data col-

lection. Between April 5 and April 11, seventy-one question-

naire forms were returned which represented 61 per cent of 

the total usable forms. 

The second week of data collection evidenced only one 

peak day of twelve returns. The remaining days of the second 

week returns never exceeded five. The second week evidenced 

only a 21 per cent increase of the total return. The re— 

ift̂ inirig 14 per cent of total returns occurred during the 

third week with the largest day yielding seven completed 

forms. As appears typical in most mail survey research, the 
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TABLE III 

QUESTIONNAIRE RETURN ANALYSIS BY FREQUENCY 
AND PER CENT 

Date Return 
Frequency 

Return 
Cumulative 
Frequency 

Per Cent 
of 

Total Return 

April 5 9 9 8.0 

April 6 1 0 19 16.0 

April 7 16 35 30.0 

April 8 13 48 41.0 

April 9 12 60 52.0 

April 10 4 64 55.0 

April 11 7 71 61.0 

April 12 4 75 65.0 

April 13 12 87 75.0 

April 17 3 90 78.0 

April 18 5 95 82.0 

April 19 5 100 86.0 

April 20 1 101 87.0 

April 21 5 106 91.0 

April 23 3 109 94.0 

April 24 7 116 100.0 
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greater percentage of usable forms were returned during the 

first two weeks of actual data collection activities. 

A total of 116 forms were completed, returned, and used 

in the analysis out of the 152 originally mailed. This 

yielded a 76.3 per cent return rate for those originally 

mailed. 

Treatment of Data 

When the survey questionnaire was returned, it was coded 

as to the school district size. The data were then processed 

by key-punching. Following key-punching, the data were then 

processed by the computing center at North Texas State Uni-

versity. 

The computer analysis consisted of calculating a mean 

response for each item on the questionnaire. This mean 

reflected the total population response for the one to five 

Likert continuum rating of the respondents. The second 

analysis consisted of grouping the data cards by the school 

district's size. Then, this information was submitted to the 

computer and a one-way analysis of variance was calculated 

across the school district size populations. Concurrent 

with the overall F ratio calculated in the one-way analysis 

of variance, a multiple comparison procedure, Tukey's 

Honestly Significant Difference procedure, was calculated in 

order that pair-wise comparisons could be made if a signifi-

cant F ratio was found. 
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These data collection activities allowed each research 

question to be addressed. Research question 1, "What 

specific public relations competencies for the superintendent 

are reflected in the literature concerning public relations 

and school administration in general?" was addressed in 

Chapter II, "Synthesis of Related Literature." Based on 

findings of this review of literature, the first rough draft 

of the survey questionnaire reflected competencies identi-

fied during this literature search. 

What specific public relations competencies reflected 

in the literature do practitioners in the field of school 

administration feel are needed by the superintendents?" was 

research question 2. This research question was addressed 

by the initial data analysis conducted on the computer. The 

mean value for the total population was calculated for each 

item on the competency questionnaire. This value was then 

compared to a 3.0 criterion value, which was defined on the 

instrument as "moderate importance." Each item mean value 

was then compared to this criterion value of 3.0. If the 

item mean value equaled or was greater than 3.0, it was 

declared to be a necessary competency for a practicing super-

intendent. 

Research question 3 was "Does a priority, of important 

nature, exist in public relations competencies needed by the 

superintendents?" This third research question was identi-

fied by ranking the mean importance of each item for the 
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total population from those competencies identified as im-

portant in research question number 2. The rank order of 

the mean values for each item then yielded an ordinal rela-

tionship among the competencies as perceived by practicing 

superintendents. In the event that there were high mean 

values, the items were listed in order of their appearance 

on the survey instrument. 

Do public relation competencies needed by the superin-

tendent vary according to size of the school district?" was 

research question 4. Data treatment for this question was 

addressed by the one-way analysis of variance. This analysis 

of variance took the three school districts size populations 

and compared them to determine whether any group or groups 

differed significantly. 

The analysis of variance was conducted by examining the 

F ratio in light of the appropriate degrees of freedom. This 

examination yielded an appropriate probability level. The 

probability level was then contrasted to an "a priori" Type I 

srror rate at 0.05. This error rate controlled for the 

chance happening of an F ratio this large at five times out 

^ hundred. If the probability value for the F ratio was 

0.05 or less, then the F ratio was determined to be statisti-

cally significant. 

For each statistically significant F ratio, a multiple 

comparison, specifically Tukey's Honestly Significant Dif-

ference procedure, was examined to determine significant 
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differences based on a pair-wise comparison, the exact 

location of the significant difference among the three groups 

in this population. Being consistent with the probability 

level for the analysis of variance, the 0.05 Type I error 

rate was used with the Tukey procedure. Again, if the prob-

ability level was equal to or less than 0.05, then the group 

or groups differing significantly was determined. Results 

from these analyses are reported in Chapter IV. 
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CHAPTER IV 

ANALYSIS OF DATA AND FINDINGS 

The purpose of this chapter was to analyze the collected 

data in order to determine the competencies needed by super-

intendents in the area of public relations. To accomplish 

this purpose, the chapter is divided into two parts: 

1. A presentation and analysis of data directly related 

to the four research questions identified in Chapter I. 

2. The analysis of related data, specifically, how 

superintendents ranked the public relations competencies with-

in each broad competency area. 

During the spring of 1979, a total of 152 questionnaires 

was mailed to practicing superintendents of schools in the 

state of Texas selected for this study. Those superintendents 

who had not replied within the first week of data collection 

activities were mailed a second letter to encourage their 

response. Finally, a third contact was made with the super-

intendents by telephone. Data collection was terminated with 

a return rate of 76.3 per cent. Data were then submitted for 

key-punching and then computer processing at the computing 

center at North Texas State University. From the computer-

generated statistical analysis, tables reported in this study 

were constructed. The following is a presentation of that 

data analysis. 

78 
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Research Questions Investigation 

Four research questions presented in Chapter I provide 

direction for conducting this study. The following narrative 

addresses these four research questions in sequential order. 

Research question 1, "What specific public relations compe-

tencies for the superintendent are reflected in the literature 

concerning public relations and school administration in 

general?", was answered through data collection activities 

conducted in developing Chapter II, "Synthesis of Related 

Literature.11 

From the studies reviewed in Chapter II, seven broad 

areas of public relations competencies needed by a superin-

tendent were identified. Within the seven broad areas, a 

total of 77 competencies were observed. The instrument for 

empirical data collection activities was developed from these 

competencies. As reported in Chapter III, a pilot study to 

determine validity and reliability provided evidence that all 

items were valid and reliable. All competencies were used 

in the instrument and are listed in Appendix B. Therefore, 

it was determined that in answering research question number 1, 

there are seven broad areas of public relations competencies 

that a superintendent must possess and within these broad 

areas, a total of 77 competencies are observed. These broad 

areas were as follows: 

I. Personality Traits (12 competencies), 

II. Relationship With Staff (10 competencies), 
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III. Relationship With the Community (18 competencies) , 

IV. Relations With News Media (5 competencies), 

V. Relationship With the Board of Education (9 com-

petencies) , 

VI. Communication Skills (6 competencies), 

VII. Organizational/Management Skills (17 competencies) 

Research question 2, "What specific public relations 

competencies reflected in the literature do practitioners in 

the field of school administration feel are needed by the 

superintendents?", was determined by the empirical procedures 

presented in Chapter III. Rating each competency on a Likert 

scale of 1 to 5, a 1 being defined as of "no importance" and 

a 5 being defined as of "extreme importance," the mean rating 

for each item was compared to a criterion score of 3.0, which 

was defined "of moderate importance." This comparison of 

each mean value across all seven broad areas and the 77 

specific competencies indicated that a superintendent needs 

each public relations competency. Table IV, "Mean Value for 

Public Relations Competencies," presents the mean value re-

sults for each of the 77 competencies. 

Mean ratings on the 77 competencies ranged from a low 

of 3.483 for the competency, "The superintendent encourages 

conferences with personnel leaving the district in order to 

determine commendations and recommendations concerning the 

local school district," to a high mean rating of 4.991 for, 

"The superintendent attends all called meetings of the 
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TABLE IV 

MEAN VALUE FOR PUBLIC RELATIONS COMPETENCIES 

Item 
No. 

1.1 

1.2 

1 . 3 

1 . 4 

Competency Statement 

1 . 7 

1.8 

1.10 

1 .11 

1.12 

I. PERSONALITY TRAITS 

The superintendent works well with all 
types of people. 

The superintendent persuades individuals 

The superintendent persuades groups. 

The superintendent delegates work to 
others. 

The superintendent presents the public 
relations program with honesty. 

The superintendent presents the public 
relations program with sincerity. 

The superintendent works under pressure. 

The superintendent withstands criticism 
well. 

The superintendent employs effective 
human relations practices in the per-
formance of public relations. 

The superintendent maintains high 
standards of personal conduct. 

The superintendent maintains high 
standards of professional conduct. 

The superintendent maintains confi-
dentiality of data entrusted to him. 

Mean 

4 . 7 3 3 

4 . 2 8 4 

4 . 2 8 4 

4 . 6 7 2 

4 . 8 3 6 

4 . 7 7 6 

4 . 6 0 3 

4 . 4 4 3 

4 . 4 5 7 

4 . 6 6 4 

4 . 8 1 0 

4 . 8 4 5 
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Item 
No Competency Statement Mean 

2 .1 

2 .2 

2 . 3 

2 . 4 

2 . 5 

2.6 

2 . 7 

2 .8 

2 . 9 

2.10 

II. RELATIONSHIP WITH STAFF 

The superintendent provides adequate 
information concerning school plans and 
programs to all school personnel. 

The superintendent facilitates communi-
cation among all school personnel. 

The superintendent released educational 
information to school personnel. 

The superintendent ensures that clearly 
written job descriptions are developed 
for each staff position. 

The superintendent acts as liaison between 
the Board of Education and school 
personnel. 

The superintendent ensures that infor-
mation concerning new educational pro-
cedures, techniques, methods,and materials 
is made available to school personnel. 

The superintendent provides a means of 
direct communication for school personnel 
when other channels of communication have 
failed. 

The superintendent provides a plan for 
school personnel to have input into 
policies or decisions which will directly 
affect them. 

The superintendent ensures that new per-
sonnel have adequate information con-
cerning the local school district's 
policies, procedures and programs. 

The superintendent encourages conferences 
with personnel leaving the district in 
order to determine commendations and rec-
ommendations concerning the local school 
district. 

4 . 2 0 9 

4 . 3 0 2 

4 . 1 0 3 

4 . 2 0 7 

4 . 6 3 8 

4 . 1 2 1 

4 . 3 5 3 

4 . 2 5 0 

4 . 3 8 8 

3 . 4 8 3 
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Competency Statement Mean 

3 . 1 

3 . 2 

3 . 3 

3 . 4 

3 . 5 

3 . 6 

3 . 7 

3 . 8 

3 . 9 

3 . 1 0 

3 . 1 1 

III. RELATIONSHIP WITH THE COMMUNITY 

The superintendent contacts representative 
citizens in community at periodic inter-
vals . 

The superintendent develops liason with 
local businesses and industries. 

The superintendent cooperates with local 
businesses and industries. 

The superintendent develops channels of 
communication with local businesses and 
industries. 

The superintendent develops plans for pro-
viding a continuous flow of information 
between the school and community. 

The superintendent implements plans pro-
viding for a continuous flow of infor-
mation between the school and the 
community. 

The superintendent develops strategies for 
interpreting the school program through 
face-to-face interpersonal communication 
with the public in small group meetings. 

The superintendent implements strategies 
for interpreting the school program 
through face-to-face interpersonal com-
munication with the public in small group 
meetings. 

The superintendent identifies community 
power structures. 

The superintendent identifies community 
opinion leaders. 

The superintendent identifies community 
influentials. 

4 . 0 8 6 

4 . 1 0 3 

4 . 1 9 8 

4 . 1 9 8 

4 . 3 7 9 

4 . 3 2 8 

3 . 8 9 7 

3 . 8 5 2 

4 . 3 0 4 

4 . 3 2 2 

4 . 3 3 9 
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Competency Statement Mean 

3 . 1 2 

3 . 1 3 

3 . 1 4 

3 . 1 5 

3 . 1 6 

3 . 1 7 

The superintendent develops services and 
programs which the schools can provide to 
assist the community. 

The superintendent implements services 
and programs. 

The superintendent works in an appellate 
role with individuals of the community who 
have problems involving the school which 
have not been resolved through usual 
channels. 

The superintendent handles grievance pre-
sented by school patrons. 

The superintendent releases educational 
information to the community 

The superintendent develops an adequate 
system for reporting students1 perfor-
mance to prospective employers. 

4 . 0 3 5 

3 . 9 3 1 

4 . 1 3 0 

4 . 0 0 0 

4 . 1 9 8 

3 . 6 2 9 

4 . 1 

4 . 2 

4 . 3 

4 . 4 

IV. RELATIONS WITH NEWS MEDIA 

The superintendent develops liaison with 
local news media. 

The superintendent strengthens relations 
with news media to promote effective com-
munication. 

The superintendent implements plans to 
provide a continuous flow of information 
to local news media. 

The superintendent develops strategies to 
interpret the school program through face-
to-face interpersonal communication with 
local news media. 

4 . 5 3 4 

4 . 4 9 1 

4 . 3 1 0 

4 . 2 0 7 
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Item 
No. Competency Statement Mean 

4 . 5 The superintendent develops understanding 
of the media's objectives, functions, and 
problems. 4 . 2 0 7 

5 . 1 

5 . 2 

5 . 3 

5 . 4 

5 . 5 

5 . 6 

5 . 7 

5 . 8 

5 . 9 

V. RELATIONSHIP WITH THE 
BOARD OF EDUCATION 

The superintendent establishes effective 
communication with the Board of Education. 

The superintendent maintains effective 
communication with the Board of Education. 

The superintendent coordinates modification 
of Board policies through policy and pro-
cedure committee. 

The superintendent advises Board of Edu-
cation concerning agenda for board meetings 

The superintendent performs responsi-
bilities effectively as directed by the 
Board of Education. 

The superintendent attends all called 
meetings of the Board of Education. 

The superintendent informs the Board of 
Education of the current status and pro-
gress of school program plans, policies, 
and operations. 

The superintendent establishes plans for 
bilateral communication between the Board 
of Education and the public. 

The superintendent reports to the Board 
of Education new educational procedures, 
techniques, methods,and materials as they 
become relevant to the local district. 

4 . 9 8 3 

4 . 9 7 4 

4 . 3 7 4 

4 . 8 4 5 

4 . 9 4 8 

4 . 9 9 1 

4 . 8 9 7 

4 . 4 9 1 

4 . 6 1 2 
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Item 
No, 

6.1 

6.2 

6 . 3 

6 . 4 

6 . 5 

6.6 

Competency Statement 

VI. COMMUNICATION SKILLS 

The superintendent expresses ideas well in 
writing. 

The superintendent addresses audiences 
well. 

The superintendent listens to others well. 

The superintendent prepares articles for 
news media. 

The superintendent presents ideas effec-
tively before various groups. 

The superintendent defends ideas effec-
tively before various groups. 

Mean 

4 . 3 7 1 

4 . 4 3 5 

4 . 7 1 5 

3 . 7 3 0 

4 . 4 6 6 

4 . 5 1 7 

7 . 1 

7 . 2 

7 . 3 

7 . 4 

7 . 5 

7 . 6 

VII. ORGANIZATIONAL/MANAGEMENT SKILLS 

The superintendent organizes a public 
relations program. 

The superintendent provides channels 
through which complaints can be made. 

The superintendent provides channels 
through which suggestions can be made. 

The superintendent prepares speeches for 
presentation to community organizations. 

The superintendent prepares visual pre-
sentations for community organizations. 

The superintendent maintains on-going 
evaluations of all public relations 
activities in the school community. 

4 . 3 7 1 

4 . 5 0 0 

4 . 3 7 9 

4 . 0 0 0 

3 . 5 0 4 

4 . 0 0 0 
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Competency Statement Mean 

7 . 7 

7 . 8 

7 . 9 

7 . 1 0 

7 . 1 1 

7 . 1 2 

7 . 1 3 

7 . 1 4 

7 . 1 5 

7 . 1 6 

7 . 1 7 

The superintendent develops a community 
profile for identifying educational needs 
indigenous to the local community. 

The superintendent identifies the impli-
cations of educational public relations 
problems. 

The superintendent identifies problem 
areas of educational public relations. 

The superintendent implements activities 
to solve educational public relations 
problems. 

The superintendent plans feedback pro-
cesses . 

The superintendent utilizes feedback pro-
cesses . 

The superintendent steers committees which 
aid the school district in carrying out 
and interpreting federal and state laws as 
well as local district policies. 

The superintendent writes a clear and con-
cise policy statement of public relations 
program. 

The superintendent manages a budged which 
includes sufficient funds for a public 
relations program. 

The superintendent develops a plan for 
dealing with public relations in crisis 
situations. 

The superintendent develops an adequate 
system for reporting student's performance 
to higher educational institutions. 

3 . 9 3 9 

4 . 0 0 0 

4 . 1 1 3 

4 . 1 1 3 

4 . 2 3 5 

4 . 0 9 6 

4 . 0 6 1 

4 . 1 8 3 

4 . 3 7 4 

3 . 8 5 2 
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Board of Education." Since all 77 competencies were found 

to have mean ratings above the criterion score of 3.0, it was 

determined that superintendents should possess each public 

relations competency included in this study. 

"Does a priority, of an important nature, exist in 

public relations competencies needed by superintendents" was 

research question 3. This question was answered by ranking 

the 77 competencies by mean ratings from the high mean rating 

of 4.991 to the low mean rating of 3.483. 

Table V, "Public Relations Competencies by Rank Order of 

Mean Values," presents in rank order the mean value for each 

of the 77 public relations competency statements. Additional 

information of the item number on the survey questionnaire 

and the broad area identification is noted in Table V. In 

order to establish an importance priority ranking among the 

public relation competency statements included in the study, 

it was necessary to report mean values using four decimal 

places. 

Analysis of Table V indicated the importance of compe-

tencies in working with the Board of Education since the top 

six rankings come from the broad area of "Relationship with 

the Board of Education." Selected items from the broad area 

Personality Traits" were also ranked high. From the com-

plete instrument of 77 competencies, items from the two 

broad areas of "Relationship with the Board" and "Personality 

Traits received sixteen of the highest twenty rankings. 
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The four items from the other five broad areas to be ranked 

in the top twenty competencies were the following: 

1. Item 6.3 from the broad area of "Communication 

Skills," "The superintendent listens to others well," ranked 

number 12. 

2. Item 2.5 from the broad area of "Staff Relations," 

"The superintendent acts as liaison between the Board of Edu-

cation and school personnel," ranked number 15. 

3. Item 4.1 from the broad area "News Media Relations," 

"The superintendent develops liaison with local news media," 

ranked number 18. 

4. Item 7.2 from the broad area of "Organizational/ 

Management Skills," "The superintendent provides channels 

through which complaints can be made," ranked number 20. 

The remaining fifty-seven items were generally repre-

sentative of the seven broad areas. Evidence from this data 

indicates that superintendents perceive the two most crucial 

areas of public relations competencies as relationships with 

the Board of Education and personality traits. The remaining 

five areas, relationship with staff, relationship with the 

community, relations with news media, communication skills, 

and organizational/management skills, were equally perceived 

by superintendents. 

The last research question, "Do public relations compe-

tencies needed by the superintendent vary according to the 

size of the school district?", was addressed statistically by 
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a one-way analysis of variance and Tukey's Multiple Compari-

son Procedure. A one-way analysis of variance was calculated 

for each item on the survey instrument. This analysis was 

calculated across the three different school district sizes. 

Resulting from these calculations were 77 analysis of vari-

ance tables which are recorded in Appendix C and are Tables 

XV through XCI. Observing these 77 items, only eight were 

determined to yield a statistically significant difference 

across school district sizes. The remaining items of the 

original 77 were determined not to be statistically signifi-

cantly different. Therefore, on the whole, it is concluded 

that superintendents, according to school district sizes, do 

not perceive differently the public relations competencies 

needed by a practicing superintendent. 

The items which were found to be significantly different 

according to school district sizes are summarized in Table VI. 

The remainder of this discussion will focus on these eight 

significant items and the multiple comparison findings as re-

ported in Tables VII through XIV. All significant items were 

to be found statistically significant at the .05 level or less 

Of the eight items found to be significant, items 1.4 

and 1.9 concerned public relations competencies related to 

the superintendent's personality traits. Item 2.8 concerned 

relationships with staff; item 3.1 concerned relationships 

with the community. Item 5.9 concerned public relations com-

petencies with the Board of Education. Item 6.2 was found to 
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TABLE VI 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR THE STATISTICALLY 
SIGNIFICANT PUBLIC RELATIONS COMPETENCIES 

NEEDED BY SUPERINTENDENT 

Item 
No. Competency Statement Table 

Number F Ratio P Value 

1.4 Delegates work to others XVIII 3 .096 0 .0491 

1.9 Employees effective human 
relations program 

XXIII 4 .511 0 .013 

2.8 Plans school personnel 
input into policies or 
decisions 

XXXIV 4 .598 0 .012 

3.1 Contacts representative 
citizens 

XXXVII 4 .847 0 .010 

5.9 Reports to Board new meth-
ods and materials relevant 
to local district 

LXVIII 3 .727 0 .027 

6.2 Addresses audiences well LXX 4 .816 0 .010 

7.1 Organizes public relation 
programs 

LXXV 4 .541 0 .013 

7.16 Has plan to deal with 
public relations in 
crisis 

XC 3 .232 0 .043 

be significant from the broad area of communication skills 

and items 7.1 and 7.16 from the broad competency area of 

organizational/management skills. The only area in which a 

significant difference was not observed across school district 

sizes is in the area of public relations competencies with 

respect to the news media. All superintendents, regardless 

of school district size, observed similarly a need for public 
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relations competencies in dealing with news media. This 

broad area of competency was measured by items 4.1 through 

4.5 on the measurement instrument found in Appendix A with 

data for determining the significance of public relations 

competencies needed by superintendents as viewed by superin-

tendents of different size schools being displayed in Tables 

LV through LIX in Appendix C. 

Two items from the broad area of personality traits 

were found to be significant when reviewing the results of 

personality traits competencies needed by superintendents as 

viewed by superintendents of different size schools. Results 

on all items in this broad area, items 1.1 - 1.12 can be 

viewed in Tables XV through XXVI in Appendix C. 

Item 1.4, "The superintendent delegates work to others," 

was a personality trait item. As recorded in Table VI, a 

statistically significant difference was found with an F 

ratio of 3.096, degrees of freedom 2.113, and level of sig-

nificance at .05. 

Analyzing Tukey's multiple comparison results as re-

ported in Table VII, it was evident that small district super-

intendents and large district superintendents differed in 

their response to this item. Therefore, it was determined 

that large district superintendents viewed delegation of work 

to others significantly different than did small district 

superintendents. 
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TABLE VII 

TUKEY'S MULTIPLE COMPARISON OF MEANS FOR SIGNIFICANT 
F RATIO IN ANALYSIS OF VARIANCE FOR THE PUBLIC 

RELATIONS COMPENTENCY THE SUPERINTENDENT 
DELEGATES WORK TO OTHERS 

Mean Difference for District Sizes 
^ J L O L I l ^ L IDJL. 

Large 
4.83784 

Mean 
4.64444 

Small 
4.52941 

Large 4.83784 • • 0.19339 0.30843* 

Medium 4.64444 • • • • 0.11503 

Small 4.52941 • • • • • • 

^Significant Tukey Value = 0.30303. 

"The superintendent employs effective human relations 

practices in the performance of public relations," item 1.9, 

Table VI, yielded a significantly different F Ratio of 4.511, 

degrees of freedom 2.113, and level of significance at .05. 

Based on the Tukey's procedure, as indicated in Table 

VIII, it was found that large school district superintendents 

viewed this public relations competency significantly dif-

ferent than did small school district superintendents. 

When considering the broad area of public relations with 

staff, item 2.8 was found to be significant when reviewing 

the results of personality traits competencies needed by 

superintendents as viewed by superintendents of different 

size schools. Results on all items in this broad area, 

items 2.1 - 2.10 can be viewed in Tables XXVII through XXXVI 

in Appendix C. 
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TABLE VIII 

TUKEY'S MULTIPLE COMPARISON OF MEANS FOR SIGNIFICANT F 
RATIO IN ANALYSIS OF VARIANCE FOR THE PUBLIC 

RELATIONS COMPETENCY THE SUPERINTENDENT 
EMPLOYS EFFECTIVE HUMAN RELATIONS 
PRACTICES IN THE PERFORMANCE 

OF PUBLIC RELATIONS 

District Sizes 
Mean Difference for District Sizes 

District Sizes 
Large 
4.62162 

Medium 
4.8889 

Small 
4.23529 

Large 4.62162 • • 0.13273 0.38633* 

Medium 4.48889 • • • • 0.25360 

Small 4.23529 • • • * • • 

Significant Tukey Value = 0.31359 

Item 2.8, "The superintendent provides a plan for school 

personnel to have input into policies or decisions which will 

directly affect them," was found to be statistically signifi-

cant with an F ratio of 4.59 8, degrees of freedom 2.113, and 

level of significance at .05 (Table VI). 

When examining Table IX for where the significant dif-

ference existed among large school district superintendents, 

medium school superintendents, and small school district 

superintendents on item 2.8, it was determined that the sig-

nificant difference existed between superintendents of large 

school districts and small school districts. 

One item from the broad area of relationship to the com-

munity was found to be significant when reviewing the results 

of competencies needed by superintendents as viewed by 
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TABLE IX 

TUKEY'S MULTIPLE COMPARISON OF MEANS FOR SIGNIFICANT F 
RATIO IN ANALYSIS OF VARIANCE FOR THE PUBLIC 

RELATIONS COMPETENCY THE SUPERINTENDENT 
PROVIDES A PLAN FOR SCHOOL PERSONNEL 

TO HAVE INPUT INTO POLICIES OR 
DECISIONS WHICH WILL DIRECTLY 

AFFECT THEM 

District Sizes 
Mean Difference for District Sizes 

District Sizes 
Large 
4.45946 

Medium 
4.28889 

Small 
3.97059 

Large 4.45946 • • 0.17057 0.48887* 

Medium 4.28889 • • • • 0.31830 

Small 3.97059 • • • • • • 

*Significant Tukey Value = 0.39265 

superintendents of different size schools. Results on all 

items in this broad area, items 3.1 - 3.18 can be viewed in 

Tables XXXVII through LIV in Appendix C. 

Public relations competencies with the community was 

evaluated and only one item, item 3.1, "The superintendent 

contacts representative citizens in the community at periodic 

intervals," was found to be statistically significant. Table 

VI reveals a significant F ratio of 4.847, degrees of freedom 

2.113, and level of significance at .05 was yielded when the 

analysis of variance was calculated across school district 

sizes. 

Examining where the significant difference occurred, 

with the multiple comparison procedure (see Table X), it 
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TABLE X 

TUKEY'S MULTIPLE COMPARISON OF MEANS FOR SIGNIFICANT F 
RATIO IN ANALYSIS OF VARIANCE FOR THE PUBLIC 

RELATIONS COMPETENCY THE SUPERINTENDENT 
CONTACTS REPRESENTATIVE CITIZENS 

IN COMMUNITY AT PERIODIC 
INTERVALS 

District Sizes 
Mean Difference for District Sizes 

District Sizes 
Large 
4.35135 

Medium 
4.02222 

Small 
3.88235 

Large 4.35135 • • 0.32913* 0.4690** 

Medium 4.02222 • • • • 0.13987 

Small 3.88235 • • • • • • 

•Significant Tukey Value = 0.32169. 
**Significant Tukey Value = 0.37588. 

was determined that two significant differences existed. 

Superintendents of medium and small school districts per-

ceived this public relations competency similarly, while 

superintendents of large school districts perceived it sig-

nificantly different than the above two mentioned superinten-

dents' classifications. 

One item from the broad area of relationship with the 

Board of Education was found to be significant when reviewing 

the results of competencies needed by superintendents as 

viewed by superintendents of different size schools. Results 

on all items related to this area, items 5.1 - 5.9 are found 

in Tables LX through LXIII in Appendix C. 
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Item 5.9 was one of the two items revealing a signifi-

cant difference between populations other than superintendents 

of small school districts and large school districts. "The 

superintendent reports to the Board of Education new educa-

tional procedures, techniques, methods, and materials as 

they become relevant to the local district." This item was 

found to be significantly different with the F ratio of 

3.727, degrees of freedom 2.113, and level of significance 

at .05. 

The multiple comparison procedures yielded a significant 

difference between superintendents of large school districts 

and medium school districts. Contrary to the above findings, 

Table XI reveals that superintendents of large school 

TABLE XI 

TUKEY'S MULTIPLE COMPARISON OF MEANS FOR SIGNIFICANT F RATIO 
IN ANALYSIS OF VARIANCE FOR THE PUBLIC RELATIONS COM-
PETENCIES THE SUPERINTENDENT REPORTS TO THE BOARD OF 
EDUCATION NEW EDUCATIONAL PROCEDURES, TECHNIQUES, 

METHODS, AND MATERIALS AS THEY BECOME 
RELEVANT TO THE LOCAL DISTRICT 

District Sizes 
Mean Difference for District Sizes 

District Sizes 
Large 
4.72973 

Medium 
4.44444 

Small 
4.70588 

Large 4.72973 

Medium 4.44444 

Small 4.70588 

• • 

• m 

• • 

0.28529* 
• • 

• • 

0.02385 

0.26144 
• • 

*Signifleant Tukey Value = 0.28155. 
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districts and small school districts viewed this particular 

public relations competency in a highly similar way. 

When considering the broad area of communication skills, 

one item, item 6.2, was found to be significant when reviewing 

the results of communication skills competencies needed by 

superintendents of different size schools. Results on all 

items in this broad area, items 6.1 — 6.6 can be viewed in 

Tables LXIX through LXXIV in Appendix C. 

The significant public relations competency found in the 

broad area of communication skills was item 6.2, "The super-

intendent addresses audiences well." As presented in Table 

VI, this item had a significant F ratio of 4.816, degrees of 

freedom 2.113, and level of significance at .05. 

The multiple comparison procedure presented in Table XII 

yielded significant differences between superintendents of 

TABLE XII 

TUKEY'S MULTIPLE COMPARISON OF MEANS FOR SIGNIFICANT 
F RATIO IN ANALYSIS OF VARIANCE FOR THE PUBLIC 

RELATIONS COMPETENCY THE SUPERINTENDENT 
ADDRESSES AUDIENCES WELL 

Mean Difference for District Sizes 
District Sizes 

Large 
4.59459 

Medium 
4.48889 

Small 
4.18182 

Large 4.59459 
• 0.10571 0.41278* 

Medium 4.48889 • • • • 0.30707** 

Small 4.18182 • • • • • • 

* * Significant Tukey Value = 
0.33119. 
0.29043. 
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large and small school district sizes and medium and small 

school district sizes. Therefore, it was determined that 

superintendents of large and medium school districts viewed 

the public relations competency as to how well a superinten-

dent addresses audiences similarly. 

The broad area of organizational/management skills was 

an area which yielded two significantly different public 

relations competencies across school district sizes. Results 

on all items in this broad area, items 7.1 - 7.17, are found 

in Tables LXXV through XCI in Appendix C. Item 7.1 in Table 

VI, "The superintendent organizes a public relations program" 

had a significant F ratio of 4.541, degrees of freedom 2.113, 

and level of significance at .05. 

As presented in Table XIII, superintendents of large 

school districts and small school districts viewed this 

TABLE XIII 

TUKEY'S MULTIPLE COMPARISON OF MEANS FOR SIGNIFICANT 
F RATIO IN ANALYSIS OF VARIANCE FOR THE PUBLIC 

RELATIONS COMPETENCY THE SUPERINTENDENT 
ORGANIZES A PUBLIC RELATIONS PROGRAM 

District Sizes 
Mean Difference for District Sizes 

District Sizes 
Large 
4.56757 

Medium 
4.400 

Small 
4.11765 

Large 4.56757 • • 0.16757 0.44992* 

Medium 4.400 • • • • 0.28235 

Small 4.11765 • • • • • • 

*Significant Tukey Value = 0.36207. 
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competency differently. Large school districts and medium 

size school districts tend to view this competency more alike. 

The second item to be significantly different was item 7.16, 

"The superintendent develops a plan for dealing with public 

relations in crisis situations." This item had a significant 

F ratio of 3.233, degrees of freedom 2.113, and level of sig-

nificance .05. 

Table IV displays Tukey's multiple comparison of means 

for item 7.16. From Table XIV, it was determined that super-

intendents of large school district sizes and medium school 

district sizes viewed this public relations competency dif-

ferently. 

TABLE XIV 

TUKEY'S MULTIPLE COMPARISON OF MEANS FOR SIGNIFICANT 
F RATIO IN ANALYSIS OF VARIANCE FOR THE PUBLIC 

RELATIONS COMPETENCY THE SUPERINTENDENT 
DEVELOPS A PLAN FOR DEALING WITH PUBLIC 

RELATIONS IN CRISIS SITUATIONS 

District Sizes 
Mean Difference for District Sizes 

District Sizes 
Large 
4.62162 

Medium 
4.22727 

Small 
4.29412 

Large 4.62162 • • 0.39435* 0.32750 

Medium 4.22727 • • • • 0.06684 

Small 4.29412 • • • • • • 

*Significant Tukey Value = 0.39083. 

From the 77 competencies measured, only eight were found 

to have significant differences between mean responses from 



Ill 

superintendents of different size school districts. Based on 

the right statistically significant findings displayed in 

Tables VII through XIV, the following was determined: 

1. Where statistical significance was found to exist, 

superintendents of large school districts and small school 

districts tended to view public relations competencies 

differently. 

2. In only three items, item 3.1, item 5.9, and item 

7.16, did superintendents from large school districts and 

medium size school districts view the competencies differently, 

3. Item 6.2 was the only competency viewed differently 

by superintendents from medium size and small school dis-

tricts . 

4. Item 3.1 was found to be viewed differently by large 

school district superintendents from either superintendents 

from medium size schools or superintendents from small 

schools. 

5. Taken as a whole, practicing superintendents, re-

gardless of school district size, perceived a need for each 

of the public relations competencies to a similar degree. 

The mean value for public relations competencies as per-

ceived by superintendents of the three school district sizes 

are presented in Table XCII through Table XCIV in Appendix D. 

A perusal of these tables visually indicated how similarly the 

superintendents of the three school district sizes, large, 

medium, and small, viewed each of the 77 competencies. 
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Analysis of Related Data 

An interesting related data analysis occurring with this 

data was the ranking of each public relations competency 

within the seven competency areas. Appendix E presents this 

data in Table XCV, "Rank Order of Mean Values Within Each 

Area." Major findings from each of the seven competency 

areas were as follows: 

1. Public relations competency Area I, "Personality 

Traits," had a mean value ranging from a high of 4.84483 to 

a lot of 4.28448. The highest rated competency in this area 

was item 1.12, "The superintendent maintained confidentiality 

of data entrusted to him." Ranked lowest among the ten per-

sonality trait competencies was item 1.3, "The superintendent 

persuades groups." 

2. Public relations competency Area II, "Relationship 

With Staff," had a mean value ranging from a high of 4.63793 

to a low of 3.4827. The highest rated competency in this 

area was, "The superintendent acts as a liaison between the 

Board of Education and school personnel." The least rated 

competency, although perceived to be needed by practicing 

superintendents, was, "The superintendent encourages con-

ferences with personnel leaving the district in order to 

determine commendations and recommendations concerning the 

local district." It just so happened that this particular 

competency also was the lowest rated item of the 77 items. 
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3. "Relationship With the Community" was public rela-

tions competency Area III. The eighteen competencies in this 

area rated from a high of 4.37931 to a low of 3.61739. The 

highest public relations competency in this area was item 

2.5. "The superintendent develops plans for providing a con-

tinuous flow of information between the school and community." 

The competency ranked lowest by superintendents in this com-

petency area was item 3.18, "The superintendent prepares 

items for school publication." 

4. Competency Area IV was "Relationship With News 

Media. The five items were ranked in order by the practic-

ing superintendents as they appeared on the instrument. The 

highest ranked, item 4.1, "The superintendent develops liai-

son with local news media." The lowest ranked competency in 

this area was item 4.5, "The superintendent develops under-

standing of the media's objectives, functions, and problems. 

5. The nine public relations competencies in Area V, 

Relationship With the Board of Education," ranged from a 

mean value of 4.99138 to a low of 4.37391. Of the entire 

instrument composed of 77 items, the six highest rankings 

occurred in this public relations area, with the highest 

being item 5.6, "The superintendent attends all called 

meetings of the Board of Education." The least ranked item 

in this area was item 5.3, "The superintendent coordinates 

modification of board policies through board policy and pro-

cedures committee." 
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6. "Communication Skills," measured with six competency 

items, comprised competency Area VI. The items in this area 

rated from a high of 4.71552 to a low of 3.73043. The high-

est mean value was observed for item 6.3, "The superintendent 

listens to others well." The lowest rating from this area 

was received by item 6.4, "The superintendent prepares arti-

cles for the news media." 

7. Competency Area VII, "Organizational/Management 

Skills," had mean values which ranged from 4.50002 to a low 

of 3.50435. The highest ranked item, item 7.2, in this public 

relations competency area was, "The superintendent provides 

channels through which complaints can be made." Item 7.5, 

"The superintendent prepares visual presentations for com-

munity organizations," received the lowest rating in this 

area. 

In conclusion, of the 77 public relations competencies 

identified for this study, it was determined through survey 

methodology research that practicing superintendents in the 

state of Texas view these competencies on the whole very 

similarly. Each of the competencies is needed by practicing 

superintendents. Only in a few cases were there any differ-

ences of opinion, according to school district sizes. 



CHAPTER V 

SUMMARY OF FINDINGS, IMPLICATIONS, CONCLUSIONS, 

AND RECOMMENDATIONS 

A survey of practicing superintendents in the state of 

Texas was conducted in order to determine the public rela-

tions competencies needed by practicing superintendents. 

During the spring of 1979, a cross-sectional survey design 

was employed to survey 152 superintendents. The purposes 

of this study were to (a) determine specific competencies 

associated with the superintendent's role in public rela-

tions, and (b) determine the relationship between school 

district size and public relations competencies needed by 

the superintendent. 

Four research questions were addressed in this study. 

1. What specific public relations competencies for the 

superintendent are reflected in the literature concerning 

public relations and school administration in general? 

2. What specific public relations competencies re-

flected in the literature do practitioners in the field of 

administration feel are needed by the superintendents? 

3. Does a priority, of an important nature, exist in 

public relations competencies needed by superintendents? 

115 
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4. Do public relations competencies needed by the 

superintendent vary according to size of the school district? 

Analysis of data was conducted to answer the four 

research questions identified in Chapter I of this study. A 

second type of data analysis was that of related data where 

it was determined how superintendents ranked the public 

relations competencies within each broad competency area. 

The data were collected on an instrument developed 

specifically for this study. Collection was handled through 

a mailout survey. Once the data were returned, they were 

then key-punched and processed on an IBM model 360 computer 

in North Texas State University's computing center. 

Findings 

An analysis of the data bearing on the four research 

questions revealed the following: 

Question One: "What specific public relations competen-

cies for superintendents are reflected in the literature 

concerning public relations and school administration in 

general?" Through a search of current literature, 77 speci-

fic public relations competencies from competency areas were 

found. These 77 competencies were used to develop the in-

strument by which data were collected for this study. 

Question Two: "What specific public relations competen-

cies reflected in the literature do practitioners in the 

field of school administration feel are needed by practicing 

superintendents?" All 77 specific public relations 
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competencies scored above the established criterion score of 

3.0. This provided evidence that the superintendents re-

garded all 77 competencies as being needed by practicing 

superintendents. 

Question Three: "Does a priority, of an important 

nature, exist in public relations competencies needed by 

superintendents?" A definite hierarchical relationship was 

found to exist regarding the importance of public relations 

competencies. The superintendents responding to this survey 

identified the competencies in working with the board of 

trustees as the most important, closely followed by competen-

cies needed in public relations which revolve around the 

superintendents personality traits. From that level on, 

superintendents perceived the competencies as being essen-

tially equal. 

Question Four; "Do public relations competencies needed 

by the superintendent vary according to the size of the 

school district?" Perceptions of superintendents regarding 

public relations competencies were found, as a whole, to not 

differ among superintendents serving different size school 

districts. On only eight of the total of seventy-seven com-

petencies were differences related to district size found. 

These eight competencies are as follows: 

1. Competency 1.4, "The superintendent delegates work 

to others," was from the competency area "Personality 
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Traits." Large school superintendents differed significantly 

from small school superintendents in their ratings. 

3. Competency 2.8, "The superintendent provides a plan 

for school personnel to have input into policies on decisions 

which will directly affect them," was from the competency 

area "Relationship With Staff." A significant difference was 

found between ratings of large school and small school 

superintendents. 

4. Competency 3.1, "The superintendent contacts repre-

sentative citizens in the community at periodic intervals," 

was from the competency area of "Community Relations." On 

this competency, the responses of large school superintendents 

were significantly different from responses of superinten-

dents of medium size schools and small schools. 

5. Competency 5.9, "The superintendent reports to the 

Board of Education new educational procedures, techniques, 

methods, and materials as they become relevant to the local 

district," was from the competency area "Relationship With 

the Board of Education." The multiple comparison procedures 

yielded a significant difference between superintendents of 

large school districts and medium school districts. 

6. Competency 6.2, "The superintendent addresses 

audiences well," was from the competency area "Communication 

Skills." Small school superintendents were found to differ 

significantly from both large school superintendents and 
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medium size school superintendents on responses to this 

competency. 

7. Competency 7.1, "The superintendent organizes a 

public relations program/" was from the competency area 

"Organizational/Management Skills." Large school superinten-

dents differed significantly from small school superintendents 

on responses to this competency. 

8. Competency 7.16, "The superintendent develops a plan 

for dealing with public relations in crisis situations," was 

from the competency area "Organizational/Management Skills." 

Ratings of large school superintendents differed signifi-

cantly from ratings of small school superintendents on this 

competency. 

Implications 

An analysis of the findings revealed the following 

implications that seemed to have merit: 

1. Practicing superintendents in the state of Texas 

must possess public relations competencies in order to per-

form at an effective level. 

2. Competencies of a superintendent in public relations 

must include competencies in working with the board of trus-

tees, public relations competencies involved with the 

superintendent's personality traits, relationship with staff, 

relationship with the community, relationship with the news 

media, communication skills, and organizational management 

skills. 
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3. A priority of importance exists among the specific 

competencies making up each competency area. 

4. Although all 77 specific competencies were deter-

mined to be important for a practicing superintendent, 

certain public relations competencies should be developed for 

a superintendent within each area since a priority of impor-

tance has been established among specific competencies for 

each of the competency areas. 

Conclusions 

On the basis of the analysis of the results, the 

following conclusions are offered with reference to the 

population studied: 

1. Public relations competencies for superintendents 

can be identified in seven competency areas with specific 

competencies within each area. 

2. The seventy-seven specific public relations compe-

tencies identified in this study are all needed by practicing 

superintendents. 

3. There is a priority of importance among the seventy-

seven specific competencies with the competency area of 

"Relations With the Board of Education" receiving top pri-

ority and the competency area of "Personality Traits" 

receiving second priority. The remaining five areas are 

essentially equal in priority. 
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4. Superintendents from differing size school districts 

generally do not vary in their perceptions of the competency 

areas. Differences do exist between perceptions of superin-

tendents of different size schools to specific competencies 

within competency areas. 

Recommendations 

Recommendations resulting from this study are as 

follows: 

1. A similar study should be conducted among board of 

trustee members across the state of Texas. Such a study 

could then compare findings to determine whether or not board 

members perceive the need of public relations competencies 

for practicing superintendents any differently than do 

superintendents. 

2. A similar study should be conducted among community 

members in school districts across the state of Texas. A 

study of this nature could provide a system for comparing the 

perceptions of the practicing superintendent with the percep-

tions of the community served by the school district. 

3. Major universities across the state of Texas should 

incorporate these public relations competencies into the 

administrative leadership course work for superintendency 

certification. 

4. Practicing superintendents should perform a self-

evaluation to determine whether they possess these needed 

public relations competencies. Based upon the findings of 
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the self-evaluation, the superintendent should then set out 

to develop needed competencies. 
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Paris Independent Sckool District 
DRENNON DAVES. SUPERINTENDENT 

P. O. DRAWER 1150 

Paris, Texas 75460 

Enclosed is a survey that is fcaing sent to selected superintendents 
in the state of Texas in order to collect information relative to 
the public relation competencies needed by superintendents in the 
public schools. 

The response to this survey will be used as a source of information 
for my doctoral dissertation which is under the supervision of 
Dr. Vaughn Huffstutler, North Texas State University. 

You have been selected to represent a cross section of school districts 
throughout Texas. Please complete and return this questionnaire in 
the enclosed self-addressed and postage-paid envelope. Your response 
will be treated with anonymity. I will be happy to share the results 
with you if you so request. 

I believe that you will find the questionnaire very easy to fill out 
and that it will take a minimum amount of your valuable time. Please 
respond to all questions and return the questionnaire in the enclosed 
envelope as soon as possible. If you have any questions, please ran 
me "collect" 214/784-6668. Thank you for your consideration. 

Sincerely, 

Drennon Daves 

DD/ri 
enclosure 

An Equal Opportunity Employer 
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PUBLIC RELATIONS COMPETENCIES 
NEEDED BY SUPERINTENDENTS 

Directions: Read each competency statement presented in the left-hand colunn. 
Indicate the level of importance you feel the competency has for 
you in performing your present job as superintendent by circling 
the appropriate number in the response column. 

COMPETENCY STATEMENTS RESPONSE 

I. PERSONALITY TRAITS 

1.1 The superintendent works well with all 
types of people. 

1.2 The superintendent persuades individuals. 

1.3 The superintendent persuades groups. 

1.4 The superintendent delegates work to others. 

1.5 The superintendent presents the public 
relations program with honesty. 

1.6 The superintendent presents the public 
relations program with sincerity. 

1.7 The superintendent works under pressure. 

1.8 The superintendent withstands criticisms 
well. 

1.9 The superintendent employs effective human 
relations practices in the performance of 
public relations. 

1.10 The superintendent maintains high standards 
of personal conduct. 

1.11 The superintendent maintains high standards 
of professional conduct. 

1.12 The superintendent maintains confidentiality 
of data entrusted to him. 

1 

1 

1 

2 

2 

2 

2 

3 

3 

3 

3 

4 

4 

4 

4 

5 

5 

5 

5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

c.c. 
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(11) 

(12) 
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II. RELATIONSHIP WITH STAFF 

c.c. 
2.1 The superintendent provides adequate 1 2 3 4 5 (13) 

information concerning school plans and 
programs to all school personnel. 

2.2 The superintendent facilitates ccmmunication 1 2 3 4 5 (14) 
among all school personnel. 

2.3 The superintendent releases educational 1 2 3 4 5 (15) 
information to school personnel. 

2.4 The superintendent ensures that clearly 1 2 3 4 5 (16) 
written job descriptions are developed 
for each staff position. 

2.5 The superintendent acts as liaison between 1 2 3 4 5 (17) 
the Board of Education and school personnel. 

2.6 The superintendent ensures that information 1 2 3 4 5 (18) 
concerning new educational procedures, 
techniques, methods and materials is made 
available to school personnel. 

2.7 The superintendent provides a means of direct 1 2 3 4 5 (19) 
catmunication for school personnel when other 
channels of cannunication have failed. 

2.8 Hie superintendent provides a plan for 1 2 3 4 5 (20) 
school personnel to have input into policies 
or decisions which will directly affect them. 

2.9 Hie superintendent ensures that new personnel 1 2 3 4 5 (21) 
have adequate information concerning the local 
school district's policies, procedures and 
programs. 

2.10 Hie superintendent encourages conferences 1 2 3 4 5 (22) 
with personnel leaving the district in order 
to determine ccrtmendations and recamiendations 
concerning the local school district. 

III. RELATIONSHIP WITH THE COMJNTIY 

3.1 The superintendent contacts representative 1 2 3 4 5 (23) 
citizens in oomnunity at periodic intervals. 

3.2 The superintendent develops liaison with 1 2 3 4 5 (24) 
local businesses and industries. 
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3.3 Hie superintendent cooperates with local 
business and industries. 

3.4 The superintendent develops channels of 
carrnunication with local businesses and 
industries. 

c.c. 
(25) 

(26) 

3.5 The superintendent develops plans for 1 2 3 4 5 (27) 
providing a continuous flow of information 
between the school and catmunity. 

3.6 Hie superintendent implements plans providing 1 2 3 4 5 (28) 
for a continuous flow of information between 
the school and the ccmnunity. 

3.7 The superintendent develops strategies for 1 2 3 4 5 (29) 
interpreting the school program through face-
to-face interpersonal oamunication with the 
public in small group meetings. 

3.8 The superintendent implements strategies for 1 2 3 4 5 (30) 
interpreting the school program through face-
to-face interpersonal ccmnunication with the 
public in small group meetings. 

3.9 Hie superintendent identifies catinunity 1 2 3 4 5 (31) 
pcwer structures. 

3.10 The superintendent identifies carmtunity 1 2 3 4 5 (32) 
opinion leaders. 

3.11 The superintendent identifies camtunity 1 2 3 4 5 (33) 
influentials. 

3.12 The superintendent develops services and 1 2 3 4 5 (34) 
programs which the schools can provide to 
assist the cannunity. 

3.13 Hie superintendent implements services and 1 2 3 4 5 (35) 
programs which the school can provide to 
assist the ccmnunity. 

3.14 The superintendent works in an appellate role 1 2 3 4 5 (36) 
with individuals of the ccninunity who have 
problems involving the school which have not 
been resolved through usual channels. 

3.15 Hie superintendent handles grievance 1 2 3 4 5 (37) 
presented by school patrons. 
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c »c 
3.16 The superintendent releases educational 1 2 3 4 5 (38) 

information to the community. 

3.17 The superintendent develops an adequate 1 2 3 4 5 (39) 
system for reporting students' performance 
to prospective employers. 

3.18 The superintendent prepares itans for school 1 2 3 4 5 (40) 
publication. 

IV. RELATIONS WITH NEWS MEDIA 

4.1 The superintendent develops liaison with 1 2 3 4 5 (41) 
local news media. 

4.2 The superintendent strengthens relations 1 2 3 4 5 (42) 
with news media to promote effective 
ccmnunication. 

4.3 The superintendent implements plans to 1 2 3 4 5 (43) 
provide a continuous flow of information 
to local news media. 

4.4 The superintendent develops strategies to 1 2 3 4 5 (44) 
interpret the school program through face-
to-face interpersonal catmunication with 
local news media. 

4.5 The superintendent develops understanding 1 2 3 4 5 (45) 
of the media's objectives, functions, and 
problems. 

V. RELATIONSHIP WITH THE BOARD OF EDUCATION 

5.1 The superintendent establishes effective 1 2 3 4 5 (46) 
ccmraunication with the Board of Education. 

5.2 The superintendent maintains effective 1 2 3 4 5 (47) 
carmunicaticn with the Board of Education. 

5.3 The superintendent coordinates modification 1 2 3 4 5 (48) 
of Board policies through policy and procedure 
ccnmittee. 

5.4 The superintendent advises Board of Education 1 2 3 4 5 (49) 
concerning agenda for board meetings. 
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c.c. 
5.5 The superintendent performs responsibilities 1 2 3 4 5 (50) 

effectively as directed by the Board of 
Education. 

5.6 The superintendent attends all called 1 2 3 4 5 (51) 
meetings of the Board of Education. 

5.7 The superintendent informs the Board of 1 2 3 4 5 (52) 
Education of the current status and progress 
of school program plans, policies and operations. 

5.8 The superintendent establishes plans for 1 2 3 4 5 (53) 
bilateral ccmnunication between the Board 
of Education and the public. 

5.9 Hie superintendent reports to the Board of 1 2 3 4 5 (54) 
Education new educational procedures, 
techniques, methods and materials as they 
become relevant to the local district. 

VI. COMMUNICATION SKILLS 

6.1 The superintendent expresses ideas well 1 2 3 4 5 (55) 
in writing. 

6.2 The superintendent addresses audiences well. 1 2 3 4 5 (56) 

6.3 The superintendent listens to others well. 1 2 3 4 5 (57) 

6.4 The superintendent prepares articles for 1 2 3 4 5 (58) 
news media. 

6.5 The superintendent presents ideas effectively 1 2 3 4 5 (59) 
before various groups. 

6.6 The superintendent defends ideas effectively 1 2 3 4 5 (60) 
before various groups. 

VII. ORGANI^ICNAIv^ANftGEMEM1 SKILLS 

7.1 The superintendent organizes a public relations 1 2 3 4 5 (61) 
program. 

7.2 The superintendent provides channels through 1 2 3 4 5 (62) 
which ccnplaints can be made. 

7.3 The superintendent provides channels through 1 2 3 4 5 (63) 
which suggestions can be made. 
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7.4 The superintendent prepares speeches far 
presentation to caimunity organizations. 

7.5 The superintendent prepares visual 
presentations for caimunity organizations. 

7.6 The superintendent maintains on-going 
evaluations of all public relations 
activities in the school community. 

7.7 The superintendent develops a carrnunity 
profile for identifying educational needs 
indigenous to the local ccmminity. 

7.8 The superintendent identifies the 
implications of educational public 
relations problems. 

7.9 The superintendent identifies problem 
areas of educational public relations. 

7.10 The superintendent implements activities 
to solve educational public relations 
problems. 

7.11 The superintendent plans feedback processes. 

7.12 The superintendent utilizes feedback 
processes. 

7.13 The superintendent steers committees 
which aid the school district in carrying 
out and interpreting federal and state laws 
as well as local district policies. 

7.14 The superintendent writes a clear and concise 
policy statement of public relations program. 

7.15 The superintendent manages a budget which 
includes sufficient funds for a public 
relations program. 

7.16 The superintendent develops a plan for dealing 
with public relations in crisis situations. 

7.17 The superintendent develops an adequate 
system fox reporting student's performance 
to higher educational institutions. 

2 
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3 4 

3 4 

3 4 
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Paris Independent Sckool District 
132 

D R E N N O N D A V E S , S U P E R I N T E N D E N T 

P . O . D R A W E R 1 1 3 9 

Paris, T e x a s 754^0 

Thank you for serving as a member of the committee to validate 
he attached instrument. 

As a leader in Texas education, you are aware of the significance 
of public relations in education, and this particular study is 
concerned with the competencies needed by superintendents in the 
area of public relations. 

After the instrument is returned by each of the five committee 
members, the boxes that presently appear beside each item will 
be replaced by a five-point rating scale. A sample of 152 Texas 
superintendents will be asked to evaluate the importance of each 
competency as it relates to the performance of the superintendent 
in the area of public relations. 

The following is an example of an item statement as it will appear 
on the instrument submitted to the sample of 152 superintendents. 

CD a) a> r— CD CD O o CD o n3 O CD O C -a e 4-> c •r* C E C o n3 cd CC5 CO r d 4-> fd CD r d 
:z: -M 4-> 4-> i-4-> C +-> S- +-> 

i- •1— S- 0) S_ f d 4-> %-

O E o ~a o 4-> o X o 
Q- •1— Q- o CL </> CL LU Q-

E 1 £= E -O E iz: 
•—1 )—« 13 

CO 

»—< »—4 

The superintendent employs effective 
human relations practices in the 
performance of public relations 

An Equal Opportunity Employer 
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You are requested to read each item and decide if the item 
is valid or invalid. If the item is valid, please place a 
check mark {/) in the appropriate box. If you feel that the 
item is invalid, please place a check mark {•/) in that box. 

You are encouraged to suggest additional measurable competencies 
at the end of each category. 

Again, thank you for assisting in this most importance endeavor. 

Sincerely, A 

Drennon Daves 
Superintendent 

DD/ri 
enclosure 
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I . PERSONALITY TRAITS 

1.1 The superintendent works well with a l l types 
of people. 

1.2 The superintendent persuades individuals. 

1.3 The superintendent persuades groups. 

1.4 The superintendent delegates work to others. 

1.5 The superintendent presents the public relations 
program with honesty. 

1.6 The superintendent presents the public relations 
program with s incer i ty . 

1.7 The superintendent works under pressure. 

1.8 The superintendent withstands cr i t i c ism well 

1.9 The superintendent employs effect ive human relations 
practices in the performance of public relat ions. 

1.10 The superintendent maintains high standards of 
personal conduct. 

1.11 The superintendent maintains high standards of 
professional conduct. 

1.12 The superintendent maintains conf ident ia l i ty of data 
entrusted to him. 



I I . RELATIONSHIP WITH STAFF 

2.1 The superintendent provides adequate information 
concerning school plans and programs to a l l school 
personnel. 
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2.2 The superintendent f a c i l i t a t e s communication among 
a l l school personnel. 

2.3 The superintendent releases educational information 
to school personnel. 

2.4 The superintendent ensures that c lear ly wr i t ten job 
descript ions are developed for each s ta f f pos i t ion. 

2.5 The superintendent acts as l i a i son between the Board 
of Education and school personnel. 

2.6 The superintendent ensures that information concerning 
new educational procedures, techniques, methods and 
materials is made avai lable to school personnel. 

2.7 The superintendent provides a means of d i rec t communication 
for school personnel when other channels of communication 
have f a i l ed . 

2.8 The superintendent provides a plan for school personnel 
to have input into pol ic ies or decisions which w i l l 
d i rec t l y a f f ec t them. 

2.9 The superintendent ensures that new personnel have 
adequate information concerning the local school 
d i s t r i c t ' s po l i c i es , procedures and programs. 

2.10 The superintendent encourages conferences with personnel 
leaving the d i s t r i c t in order to determine commendations 
and recommendations concerning the local school d i s t r i c t . 
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I I I . RELATIONSHIP WITH THE COMMUNITY 

3.1 The superintendent contacts representative c i t i zens 
in community at periodic in te rva ls . 

3.2 The superintendent develops l i a i son with local 
businesses and industr ies. 

3.3 The superintendent cooperates with local businesses 
and "industries. 

3.4 The superintendent develops channels of communication 
with local businesses and industr ies. 

3.5 The superintendent develops plans for providing a 
continuous flow of information between the school 
and community. 

3.6 The superintendent implements plans providing for a 
continuous flow of information between the school 
and the community. 

3.7 The superintendent develops strategies for in terpre t ing 
the school program through face-to-face interpersonal 
communication with the public in small group meetings. 

3.8 The superintendent implements strategies for in terpre t ing 
the school program through face-to-face interpersonal 
communication with the public in small group meetings. 

3.9 The superintendent i den t i f i es community power structures. 

3.10 The superintendent i den t i f i es community opinion leaders. 

3.11 The superintendent i den t i f i es community in f1uent ia ls . 

3.12 The superintendent develops services and programs which 
the schools can provide to assist the community. 
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3.13 The super in tendent implements s e rv i ce s and programs 
which the school can provide to a s s i s t the community. 

3.14 The super in tendent works in an a p p e l l a t e r o l e with 
ind iv idua l s of the community who have problems 
involving the school which "have not been resolved 
through usual channels . 

3.15 The super in tendent handles gr ievance presented by 
school pa t rons . 

3.16 The super in tenden t r e l e a s e s educat ional informat ion 
to the community. 

3.17 The super in tendent develops an adequate system f o r 
r epor t ing s t u d e n t s ' performance to p rospec t ive 
employers. 

3.18 The super in tendent prepares items f o r school 
p u b l i c a t i o n . 
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IV. RELATIONS WITH NEWS MEDIA 

4.1 The superintendent develops liaison with local news media. 

4.2 The superintendent srengthens relations with news media 
to promote effective communication. 

4.3 The superintendent implements plans to provide a 
continuous flow of information to local news media. 

4.4 The superintendent develops strategies to interpret the 
school program through face-to-face interpersonal 
communication with local news media. 

4.5 The superintendent develops understanding of the media's 
objectives, functions, and problems. 



V. RELATIONSHIP WITH THE BOARD OF EDUCATION 

5.1 The superintendent establishes e f fec t i ve communication 
with the Board of Education. 

5.2 The superintendent maintains e f fec t i ve communication 
with the Board of Education. 
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5.3 The superintendent coordinates modif icat ion of Board 
pol ic ies through pol icy and procedure committee. • 

5.4 The superintendent advises Board of Education 
concerning agenda fo r board meetings. 

5.5 The superintendent performs respons ib i l i t i es 
e f fec t i ve l y as directed by the Board of Education. 

5.6 The superintendent attends a l l cal led meetings of 
the Board of Education. 

5.7 The superintendent informs the Board of Education 
of the current status and progress of school 
program plans, po l ic ies and operations. 

5.8 The superintendent establishes plans for b i l a te ra l 
communication between the Board of Education and 
the publ ic. 

5.9 The superintendent reports to the Board of Education 
new educational procedures, techniques, methods and 
materials as they become relevant to the local d i s t r i c t . 
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VI. COMMUNICATION SKILLS 

6.1 The superintendent expresses ideas well in writing. 

6.2 The superintendent addresses audiences well. 

6.3 The superintendent listens to others well. 

6.4 Tne superintendent prepares articles for news media. 

6.5 The superintendent presents ideas effectively before 
various groups. 

6.6 The superintendent defends ideas effectively before 
various groups. 



7.11 The superintendent plans feedback processes. 
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VI I . ORGANIZATIONAL/MANAGEMENT SKILLS 

7.1 The superintendent organizes a public re lat ions 
program. 

7.2 The superintendent provides channels through which 
complaints can be made. 

7.3 The superintendent provides channels through which 
suaqestions can be made. 

7.4 The superintendent prepares speeches for presentation 
to community organizations. 

7.5 The superintendent prepares visual presentations for 
community organizations. 

7.6 The superintendent maintains on-going evaluations of 
a l l public re lat ions a c t i v i t i e s in the school community. 

7.7 The superintendent develops a community p ro f i l e for 
iden t i f y ing educational needs indigenous to the 
local community. 

7.8 The superintendent i den t i f i es the implicat ions of 
educational public re lat ions problems. 

7.9 The superintendent i den t i f i es problem areas of 
educational public re la t ions . 

7.10 The superintendent implements a c t i v i t i e s to solve 
educational public re lat ions problems. • 
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7.12 The superintendent u t i l i zes feedback processes. 

7.13 The superintendent steers committees which aid the 
school d i s t r i c t in carrying out and interpret ing 
federal and state laws as well as local d i s t r i c t 
pol ic ies. 

7.14 ihe superintendent writes a clear and concise policy 
statement of public relations program. 

7.15 The superintendent manages a budget which includes 
su f f i c ien t funds for a public relat ions program. 

7.16 The superintendent develops a plan for dealing with 
public relat ions in c r i s i s si tuat ions. 

7.17 The superintendent develops an adequate system for 
reporting student's performance to higher educational 
ins t i tut ions. 

3 • 
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TABLE XV 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE 

OF WORKS WELL WITH ALL TYPES OF PEOPLE 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 1.142 2 .571 2.727 0.069 

Within Group 23.573 113 .209 • • • • 

Total 24.715 115 • • • • • • 

TABLE XVI 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE 

OF PERSUADES INDIVIDUALS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.197 2 0.099 0.225 0.799 

Within Group 49.415 113 0.437 • • • • 

Total 49.612 115 • • • • • • 
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TABLE XVII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE 

OF PERSUADES GROUPS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.086 2 0.043 0.017 0.8985 

Within Group 45.526 113 0.403 • • • • 

Total 45.612 115 
• • • • • • 

TABLE XVIII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE 

DELEGATES WORK TO OTHERS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 1.743 2 0.872 3.096 0.0491 

Within Group 31.809 113 0.282 • • • 

Total 33.552 115 • • • • • • 
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TABLE XIX 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE 
OF PRESENT PUBLIC RELATIONS PROGRAM WITH HONESTY 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.292 2 0.146 0.936 0.395 

Within Group 17.596 113 0.156 • • • • 

Total 17.888 115 • • • • • • 

TABLE XX 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

PRESENTS PUBLIC RELATIONS PROGRAM WITH SINCERITY 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 
Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.180 2 0.090 0.508 0.603 

Within Group 19.993 113 0.177 • • • • 

Total 20.172 115 • • • • • • 
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TABLE XXI 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE 

OF WORKS UNDER PRESSURE 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.421 2 0.211 0.673 0.512 

Within Group 35.338 113 0.313 • • • • 

Total 35.757 115 • • • • • • 

TABLE XXII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE 

OF WITHSTANDS CRITICISM WELL 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.562 2 0.281 0.832 0.438 

Within Group 37.821 112 0.338 • • • • 

Total 38.383 114 • • • • • • 
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TABLE XXIII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

EMPLOYS EFFECTIVE HUMAN RELATIONS PRACTICES IN 
THE PERFORMANCE OF PUBLIC RELATIONS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 2.720 2 1.360 4.511 0.013 

Within Group 34.065 113 0.302 • • • • 

Total 36.785 115 • • • • • • 

TABLE XXIV 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE 
OF MAINTAINS HIGH STANDARDS OF PERSONAL CONDUCT 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.956 2 0.478 2.005 0.139 

Within Group 26.932 113 0.238 • • • • 

Total 27.888 115 • • • • • • 
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TABLE XXV 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

MAINTAINS HIGH STANDARDS OF PROFESSIONAL CONDUCT 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.165 2 0.082 0.526 0.592 

Within Group 17.663 113 0.156 • • • • 

Total 17.828 115 • • • • • • 

TABLE XXVI 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 
MAINTAINS CONFIDENTIALITY OF DATA ENTRUSTED TO HIM 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.03 2 0.015 0.113 0.894 

Within Group 15.177 113 0.134 • • • • 

Total 15.207 115 
• • • • • • 
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TABLE XXVII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

PROVIDES ADEQUATE INFORMATION CONCERNING SCHOOL 
PLANS AND PROGRAMS TO ALL SCHOOL PERSONNEL 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.464 2 0.232 0.391 0.677 

Within Group 66.527 112 0.594 • • • • 

Total 66.991 114 • • • • • • 

TABLE XXVIII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE 

FACILITATES COMMUNICATION AMONG ALL 
SCHOOL PERSONNEL 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.024 2 0.012 0.028 0.972 

Within Group 48.415 113 0.429 
* • • • 

Total 48.440 115 • • 
• • 

• • 
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TABLE XXIX 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 
RELEASES EDUCATIONAL INFORMATION TO SCHOOL PERSONNEL 

Source of 
Variation 

S\ims of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.108 2 0.054 0.094 0.910 

Within Group 64.651 113 0.572 • • • • 

Total 64.759 115 • • • • • • 

TABLE XXX 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE 
OF ENSURES THAT CLEARLY WRITTEN JOB DESCRIPTIONS 

ARE DEVELOPED FOR EACH STAFF POSITION 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 1.602 2 0.801 1.474 0.233 

Within Group 61.432 113 0.544 • • • • 

Total 63.035 115 
• • • • • • 
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TABLE XXXI 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

ACTS AS LIAISON BETWEEN THE BOARD OF EDUCATION 
AND SCHOOL PERSONNEL 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.078 2 0.039 0.103 0.902 

Within Group 42.715 113 0.378 • • • • 

Total 4] .793 115 • • • • • • 

TABLE XXXII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 
ENSURES THAT INFORMATION CONCERNING NEW EDUCATIONAL 

PROCEDURES, TECHNIQUES, METHODS, AND MATERIALS 
IS MADE AVAILABLE TO SCHOOL PERSONNEL 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.431 2 0.216 0.452 0.638 

Within Group 53.880 113 0.479 • • • 

Total 54.310 115 • • • • • • 
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TABLE XXXIII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 
PROVIDES A MEAN OF DIRECT COMMUNICATION FOR SCHOOL 
PERSONNEL WHEN OTHER CHANNELS OF COMMUNICATION 

HAVE FAILED 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.418 2 0.209 0.381 0.684 

Within Group 62.090 113 0.550 • # • • 

Total 62.509 115 • • • • • • 

TABLE XXXIV 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

PROVIDES A PLAN FOR SCHOOL PERSONNEL TO HAVE 
INPUT INTO POLICIES OR DECISIONS WHICH 

WILL DIRECTLY AFFECT THEM 

Source of 
Variation 

Sums of 
Squares 

Degrees 
to 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 4.346 2 2.173 4.598 0.012 

Within Group 53.404 113 0.473 • • • • 

Total 57.750 115 • • • • • • 
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TABLE XXXV 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 
ENSURES THAT NEW PERSONNEL HAVE ADEQUATE INFORMATION 
CONCERNING THE LOCAL SCHOOL DISTRICT'S POLICIES, 

PROCEDURES, AND PROGRAMS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 1.680 2 0.840 2.164 0.120 

Within Group 43.863 113 0.388 • • • • 

Total 45.543 115 • • • • • • 

TABLE XXXVI 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 
ENCOURAGES CONFERENCES WITH PERSONNEL LEAVING THE 

DISTRICT IN ORDER TO DETERMINE COMMENDATIONS 
AND RECOMMENDATIONS CONCERNING THE 

LOCAL SCHOOL DISTRICT 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.776 2 0.388 0.607 0.547 

Within Group 72.190 113 0.639 
• • • • 

Total 72.966 115 • • • • • • 
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TABLE XXXVII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

CONTACTS REPRESENTATIVE CITIZENS IN COMMUNITY 
AT PERIODIC INTERVALS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

4.198 

48.940 

2 

113 

2.099 

0.433 

4.847 

• • 

0.010 

• • 

Between Group 

Within Group 

Total 53.138 115 • • • • • • 

TABLE XXXVIII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 
DEVELOPS LIAISON WITH LOCAL BUSINESSES AND INDUSTRIES 

Source of 
Variation 

Slims of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

1.513 

57.246 

2 

113 

0.757 

0.507 

1.493 

• • 

0.229 

• • 
Between Group 

Within Group 

Total 58.759 115 • • • • • • 
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TABLE XXXIX 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

COOPERATES WITH LOCAL BUSINESSES AND INDUSTRIES 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.634 2 0.317 0.749 0.475 

Within Group 47.806 113 0.423 • • • • 

Total 48.440 115 • • • • • • 

TABLE XL 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE 

OF DEVELOPS CHANNELS OF COMMUNICATION WITH 
LOCAL BUSINESSES AND INDUSTRIES 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.300 2 0.150 0.303 0.732 

Within Group 54.140 113 0.480 • • • • 

Total 54.440 115 • • • • • • 
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TABLE XLI 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

DEVELOPS PLANS FOR PROVIDING A CONTINUOUS FLOW OF 
INFORMATION BETWEEN THE SCHOOL AND COMMUNITY 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 2.112 2 1.056 2.243 0.111 

Within Group 53.199 113 0.471 • • • • 

Total 55.310 115 • • • • • • 

TABLE XLII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

IMPLEMENTS PLANS PROVIDING FOR A CONTINUOUS FLOW OF 
INFORMATION BETWEEN THE SCHOOL AND THE COMMUNITY 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 3.218 2 1.609 3.014 0.053 

Within Group 60.333 113 0.534 • • • • 

Total 63.552 115 • • • • • • 
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TABLE XLIII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

DEVELOPS STRATEGIES FOR INTERPRETING THE SCHOOL 
PROGRAM THROUGH FACE-TO-FACE INTERPERSONAL 

COMMUNICATION WITH THE PUBLIC IN 
SMALL GROUP MEETINGS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 1.027 2 0.513 0.910 0.405 

Within Group 63.732 113 0.564 • • • • 

Total 64.759 115 • • • • • • 

TABLE XLIV 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

IMPLEMENTS STRATEGIES FOR INTERPRETING THE SCHOOL 
PROGRAM THROUGH FACE-TO-FACE INTERPERSONAL 

COMMUNICATIONS WITH THE PUBLIC IN 
SMALL GROUP MEETINGS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 1.364 2 0.682 1.105 0.335 

Within Group 69.123 112 0.617 • • • • 

Total 70.487 114 • • • • • • 
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TABLE XLV 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

IDENTIFIES COMMUNITY POWER STRUCTURES 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 2.214 2 1.062 1.521 0.223 

Within Group 78.224 112 0.698 • • • • 

Total 80.348 114 • • • • • • 

TABLE XLVI 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

IDENTIFIES COMMUNITY OPINION LEADERS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 2.487 2 1.244 2.156 0.121 

Within Group 64.608 112 0.577 • • • • 

Total 67.096 114 • • • • • • 
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TABLE XLVII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

IDENTIFIES COMMUNITY INFLUENTIALS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 1.206 2 0.603 1.046 0.355 

Within Group 64.568 112 0.577 • • 
• • 

Total 65.774 114 • • • • • • 

TABLE XLVIII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

DEVELOPS SERVICES AND PROGRAMS WHICH THE SCHOOLS 
CAN PROVIDE TO ASSIST THE COMMUNITY 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.410 2 0.070 0.141 0.869 

Within Group 55.721 112 0.498 • • • • 

Total 55.861 114 • • • • • • 
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TABLE XLIX 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

IMPLEMENTS SERVICES AND PROGRAMS WHICH THE SCHOOL 
CAN PROVIDE TO ASSIST THE COMMUNITY 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.274 2 0.137 0.254 0.777 

Within Group 61.174 113 0.541 
• • • • 

Total 61.449 115 • • 
• • • • 

TABLE L 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 
WORKS IN AN APPELLATE ROLE WITH INDIVIDUALS OF THE 
COMMUNITY WHO HAVE PROBLEMS INVOLVING THE SCHOOLS 

WHICH HAVE NOT BEEN RESOLVED THROUGH 
USUAL CHANNELS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 1.198 2 0.599 1.121 0.330 

Within Group 59.845 112 0.534 • • • • 

Total 61.044 114 • • • • • • 
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TABLE LI 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

HANDLES GRIEVANCE PRESENTED BY SCHOOL PATRONS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.788 2 0.394 0.704 0.497 

Within Group 63.212 113 0.559 • • • • 

Total 64.000 115 • • • • • • 

TABLE LII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

RELEASES INFORMATION TO THE COMMUNITY 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 1.972 2 0.986 1.973 0.144 

Within Group 56.468 113 0.500 • • • • 

Total 58.440 115 
• • • • • • 
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TABLE LIII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 
DEVELOPS AN ADEQUATE SYSTEM FOR REPORTING STUDENTS 1 

PERFORMANCE TO PROSPECTIVE EMPLOYERS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.295 2 0.148 0.207 0.814 

Within Group 80.765 113 0.715 • • • • 

Total 81.060 115 • • • • • • 

TABLE LIV 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

PREPARES ITEMS FOR SCHOOL PUBLICATION 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 2.399 2 1.199 1.898 0.155 

Within Group 70.767 112 0.632 • • • • 

Total 73.165 114 
• • • • • • 
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TABLE LV 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

DEVELOPS LIAISON WITH LOCAL NEWS MEDIA 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

0.348 

40.514 

2 

113 

0.174 

0.359 

0.486 

• • 

0.617 

• • 

Total 40.862 115 • • • • • • 

TABLE LVI 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

STRENGTHENS RELATIONS WITH NEWS MEDIA TO 
PROMOTE EFFECTIVE COMMUNICATION 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.890 2 0.445 1.254 0.289 

Within Group 40.101 113 0.355 • • • • 

Total 40.991 115 • • • • • • 
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TABLE LVII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

IMPLEMENTS PLANS TO PROVIDE A CONTINUOUS FLOW OF 
INFORMATION TO LOCAL NEWS MEDIA 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

0.583 

56.245 

2 

113 

0.291 

0.497 

0.585 

• • 

0.556 

• • 

Between Group 

Within Group 

Total 56.828 115 • • • • • • 

TABLE LVIII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 
DEVELOPS STRATEGIES TO INTERPRET THE SCHOOL PROGRAM 
THROUGH FACE-TO-FACE INTERPERSONAL COMMUNICATION 

WITH LOCAL NEWS MEDIA 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

0.294 

62.740 

2 

113 

0.1471 

0.555 

0.265 

• • 

0.768 

• • 

Between Group 

Within Group 

Total 63.035 115 • • • • • • 
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TABLE LIX 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

DEVELOPS UNDERSTANDING OF THE MEDIA'S OBJECTIVES, 
FUNCTIONS, AND PROBLEMS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

0.801 

66.234 

2 

113 

0.401 

0.586 

0.683 

• • 

0.507 

• • 

Between Group 

Within Group 

Total 67.035 115 • • • • • • 

TABLE LX 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

ESTABLISHES EFFECTIVE COMMUNICATION WITH 
THE BOARD OF EDUCATION 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

0.017 

1.948 

2 

113 

0.009 

0.017 

0.948 0.610 

• • 

Between Group 

Within Group 

Total 1.966 115 
• • • • • • 
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TABLE LXI 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

MAINTAINS EFFECTIVE COMMUNICATION WITH 
THE BOARD OF EDUCATION 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.041 2 0.021 0.796 0.454 

Within Group 2.881 112 0.026 • • • • 

Total 2.922 114 • • • • • • 

TABLE LXII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 
COORDINATES MODIFICATION OF BOARD POLICIES THROUGH 

POLICY AND PROCEDURE COMMITTEE 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 1.569 2 0.784 1.006 0.369 

Within Group 87.353 112 0.780 • • • • 

Total 88.922 114 
• • • • • • 
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TABLE LXIII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

ADVISES BOARD OF EDUCATION CONCERNING 
AGENDA FOR BOARD MEETINGS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

0.040 

23.167 

2 

113 

0.0200 

0.205 

0.098 

• • 

0.907 

• • 

Between Group 

Within Group 

Total 23.207 115 • • • • • • 

TABLE LXIV 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

PERFORMS RESPONSIBILITIES EFFECTIVELY AS DIRECTED 
BY THE BOARD OF EDUCATION 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

0.070 

5.619 

2 

113 

0.035 

0.050 

0. 707 

• • 

0.496 Between Group 

Within Group 

Total 5.690 115 
• • • • • 
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TABLE LXV 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

ATTENDS ALL CALLED MEETINGS OF 
THE BOARD OF EDUCATION 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

0.021 

0.971 

2 

113 

0.010 

0.009 

1.210 

• • 

0.302 

• • 

Between Group 

Within Group 

Total 0.991 115 • • • • • • 

TABLE LXVI 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

INFORMS THE BOARD OF EDUCATION OF THE CURRENT 
STATUS AND PROGRESS OF SCHOOL PROGRAM, 

PLANS, POLICIES, AND OPERATIONS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

0.208 

10.550 

2 

113 

0.104 

0.093 

1.116 0.331 Between Group 

Within Group 

Total 10.759 115 
• • • • • 
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TABLE LXVII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

ESTABLISHES PLAN FOR BILATERAL COMMUNICATION 
BETWEEN THE BOARD OF EDUCATION 

AND THE PUBLIC 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 1.837 2 0.919 2.293 0.105 

Within Group 45.154 113 0.400 • • • • 

Total 45.154 113 0.400 • • • • 

TABLE LXVIII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

REPORTS TO THE BOARD OF EDUCATION NEW EDUCATIONAL 
PROCEDURES, TECHNIQUES, METHODS, AND MATERIALS 

AS THEY BECOME RELEVANT TO 
THE LOCAL DISTRICT 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 2.076 2 1.038 3.727 0.027 

Within Group 31.467 113 0.279 • • • • 

Total 33.543 115 • • • • • • 
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TABLE LXIX 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

EXPRESSES IDEAS WELL IN WRITING 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

1.335 

53.726 

2 

113 

0.667 

0.475 

1.404 

• • 

0.250 

• • 

Between Group 

Within Group 

Total 55.060 115 
• • • • • • 

TABLE LXX 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

ADDRESSES AUDIENCES WELL 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

3.188 

37.073 

2 

112 

1.594 

0.331 

4.816 0.010 

• • 

Between Group 

Within Group 

Total 40.261 114 
• • • • • • 
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TABLE LXXI 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

LISTENS TO OTHERS WELL 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

0.663 

22.950 

2 

113 

0.331 

0.203 

1.631 

• • 

0.200 

• • 

Between Group 

Within Group 

Total 23.612 115 
• • • • • • 

TABLE LXXII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

PREPARES ARTICLES FOR NEWS MEDIA 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

2.009 

70.634 

2 

112 

1.005 

0.631 

1.593 

• • 

0.208 

• • 

Between Group 

Within Group 

Total 72.644 114 • • • • • • 
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TABLE LXXIII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

PRESENTS IDEAS EFFECTIVELY BEFORE VARIOUS GROUPS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

1.963 

36.899 

2 

113 

0.982 

0.327 

3.006 

• • 

0.053 

• • 

Between Group 

Within Group 

Total 38.862 115 • • • • • • 

TABLE LXXIV 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

DEFENDS IDEAS EFFECTIVELY BEFORE VARIOUS GROUPS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

1.033 

35.932 

2 

113 

0.517 

0.318 

1.625 

• • 

0.202 

• • 

Between Group 

Within Group 

Total 36.966 115 
• • • • • • 
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TABLE LXXV 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

ORGANIZES A PUBLIC RELATIONS PROGRAM 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

3.650 

45.411 

2 

113 

1.825 

0.402 

4.541 

• • 

0.013 

• • 

Between Group 

Within Group 

Total 49.060 115 • • • • • • 

TABLE LXXVI 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

PROVIDES CHANNELS THROUGH WHICH COMPLAINTS 
CAN BE MADE 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

1.679 

39.321 

2 

113 

0.839 

0.348 

2.41 

• • 

0.094 

• • 

Between Group 

Within Group 

Total 41.000 115 • • • • • • 
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TABLE LXXVII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

PROVIDES CHANNELS THROUGH WHICH SUGGESTIONS 
CAN BE MADE 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

1.436 

43.875 

2 

113 

0.718 

0.388 

1.849 

• • 

0.162 

• • 

Between Group 

Within Group 

Total 45.310 115 • • • • • • 

TABLE LXXVIII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

PREPARES SPEECHES FOR PRESENTATION TO 
COMMUNITY ORGANIZATIONS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

0.383 

71.617 

2 

112 

0.191 

0.639 

0.299 0.742 

• • 

Between Group 

Within Group 

Total 72.000 114 
• • • • • • 
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TABLE LXXIX 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

PREPARES VISUAL PRESENTATIONS FOR 
COMMUNITY ORGANIZATIONS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

0.901 

95.847 

2 

112 

0.450 

0.856 

0.526 

• • 

0.592 

• • 

Between Group 

Within Group 

Total 96.748 114 • • • • • • 

TABLE LXXX 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

MAINTAINS ON-GOING EVALUATIONS OF ALL PUBLIC 
RELATIONS ACTIVITIES IN THE 

SCHOOL COMMUNITY 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

1.731 

74.269 

2 

112 

0.966 

0.663 

1.305 0.275 

• • 

Between Group 

Within Group 

Total 76.000 114 • • • • • • 
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TABLE LXXXI 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

DEVELOPS A COMMUNITY PROFILE FOR IDENTIFYING 
EDUCATIONAL NEED INDIGENOUS TO THE 

LOCAL COMMUNITY 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 1.121 2 0.560 0.930 0.398 

Within Group 67.453 112 0.602 • • • • 

Total 68.574 114 • • • • • • 

TABLE LXXXII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

IDENTIFIES THE IMPLICATIONS OF EDUCATIONAL 
PUBLIC RELATIONS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 1.507 2 0.753 1.442 0.241 

Within Group 58.493 112 0.522 • • • • 

Total 60.000 114 
• • • • • • 
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TABLE LXXXIII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

IDENTIFIES PROBLEM AREAS OF EDUCATIONAL 
PUBLIC RELATIONS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

0.661 

54.870 

2 

112 

0.330 

0.490 

0.674 

• • 

0.512 

• • 

Between Group 

Within Group 

Total 55.530 114 • • • • • • 

TABLE LXXXIV 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

IMPLEMENTS ACTIVITIES TO SOLVE EDUCATIONAL 
PUBLIC RELATIONS PROBLEMS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 

Within Group 

Total 

1.427 

64.104 

2 

112 

0.714 

0.572 

1.247 

• • 

0.291 

• • 

Between Group 

Within Group 

Total 65.530 114 
• • • • • • 
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TABLE LXXXV 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

PLANS FEEDBACK PROCESSES 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.670 2 0.335 0.606 0.547 

Within Group 61.852 112 0.552 • • • • 

Total 62.520 114 • • • • • • 

TABLE LXXXVI 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

UTILIZES FEEDBACK PROCESSES 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 1.503 2 0.752 1.377 0.257 

Within Group 61.158 112 0.546 • • • • 

Total 62.661 114 
• • • • • • 
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TABLE LXXXVII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 
STEERS COMMITTEES WHICH AID THE SCHOOL DISTRICT IN 
CARRYING OUT AND INTERPRETING FEDERAL AND STATE 

LAWS AS WELL AS LOCAL DISTRICT POLICIES 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.382 2 0.191 0. 326 0.723 

Within Group 65.566 112 0.585 
• • • • 

Total 65.948 114 • • 
• • • • 

TABLE LXXXVIII 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

WIRTES A CLEAR AND CONCISE POLICY STATEMENT 
OF PUBLIC RELATIONS PROGRAM 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.364 2 0.182 0.314 0.731 

Within Group 64 .207 111 0.578 • • • • 

Total 64.570 113 • • • • 
• • 
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TABLE LXXXIX 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

MANAGES A BUDGET WHICH INCLUDES SUFFICIENT FUNDS 
FOR A PUBLIC RELATIONS PROGRAM 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 0.941 2 0.471 0.751 0.474 

Within Group 70.224 112 0.627 • • • • 

Total 71.165 114 • • • • • • 

TABLE XC 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 

DEVELOPS A PLAN FOR DEALING WITH PUBLIC RELATIONS 
IN CRISIS SITUATIONS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 3.433 2 1.717 3.232 0.043 

Within Group 59 .489 112 0.531 • • 
* • 

Total 62.922 114 • • • • 
• • 
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TABLE XCI 

ANALYSIS OF VARIANCE SUMMARY TABLE FOR SUPERINTENDENTS OF 
DIFFERENT SCHOOL DISTRICT SIZE PERCEIVED IMPORTANCE OF 
DEVELOPS AN ADEQUATE SYSTEM FOR REPORTING STUDENT'S 

PERFORMANCE TO HIGHER EDUCATIONAL INSTITUTIONS 

Source of 
Variation 

Sums of 
Squares 

Degrees 
of 

Freedom 

Mean 
Square 

F 
Ratio 

P 
Value 

Between Group 3.420 2 1.710 1.895 0.155 

Within Group 101.068 112 0.902 • • • • 

Total 104.487 114 • • • • • • 
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TABLE XCII 

MEAN VALUE FOR PUBLIC RELATION COMPETENCIES AS PERCEIVED 
BY SUPERINTENDENTS OF LARGE SCHOOL DISTRICTS 

Competency Statement Mean 

1 . 1 

1.2 

1 . 3 

1 . 4 

1 . 5 

1.6 

1 . 7 

1.8 

1 . 9 

1.10 

1 .11 

1.12 

I. PERSONALITY TRAITS 

The superintendent works well with all 
types of people. 

The superintendent persuades individuals. 

The superintendent persuades groups. 

The superintendent delegates work to 
others. 

The superintendent presents the public 
relations program with honesty. 

The superintendent presents the public 
relations program with sincerity. 

The superintendent works under pressure. 

The superintendent withstands criticism 
well. 

The superintendent employs effective human 
relations practices in the performance of 
public relations. 

The superintendent maintains high stan-
dards of personal conduct. 

The superintendent maintains high stan-
dards of professional conduct. 

The superintendent maintains confidenti-
ality of data entrusted to him. 

4 . 8 3 8 

4 . 2 7 0 

4 . 3 2 4 

4 . 8 3 8 

4 . 8 9 2 

4 . 7 3 0 

4 . 6 7 6 

4 . 4 8 6 

4 . 6 2 2 

4 . 5 9 5 

4 . 7 5 7 

4 . 8 6 5 

184 



TABLE XCII—Continued 
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Competency Statement Mean 

II. RELATIONSHIP WITH STAFF 

2.1 The superintendent provides adequate infor- 4.216 
mation concerning school plans and program 
to all school personnel. 

2.2 The superintendent facilitates communi- 4.297 
cation among all school personnel. 

2.3 The superintendent releases educational 4.135 
information to school personnel. 

2.4 The superintendent ensures that clearly 4.378 
written job descriptions are developed for 
each staff position. 

2.5 The superintendent acts as a liaison be- 4.076 
tween the Board of Education and school 
personnel. 

2.6 The superintendent ensures that information 4.162 
concerning new educational procedures, 
techniques, methods and materials is made 
available to school personnel. 

2.7 The superintendent provides a means of 4.432 
direct communication for school personnel 
when other channels of communication have 
failed. 

2.8 The superintendent provides a plan for 4.459 
school personnel to have input into 
policies or decisions which will directly 
affect them. 

2.9 The superintendent ensures that new per- 4.452 
sonnel have adequate information concerning 
the local school district's policies, pro-
cedures and programs. 

2.10 The superintendent encourages conferences 3.595 
with personnel leaving the district in 
order to determine commendations and recom-
mendations concerning the local school 
district. 



TABLE XCII—Continued 
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Competency Statement 

III. RELATIONSHIP WITH THE COMMUNITY 

3.1 The superintendent contacts representative 
citizens in community at periodic intervals 

3.2 The superintendent develops liaison with 
local businesses and industries. 

3.3 The superintendent cooperates with local 
businesses and industries. 

3.4 The superintendent develops channels of 
communication with local businesses and 
industries. 

3.5 The superintendent develops plans for pro-
viding a continuous flow of information 
between the school and community. 

3.6 The superintendent implements plans pro-
viding for a continuous flow of information 
between the school and the community. 

3.7 The superintendent develops strategies for 
interpreting the school program through 
face-to-face interpersonal communication 
with the public in small group meetings. 

3.8 The superintendent implements strategies 
for interpreting the school program through 
face-to-face interpersonal communication 
with the public in small group meetings. 

3.9 The superintendent identifies community 
power structures. 

3.10 The superintendent identifies community 
opinion leaders. 

3.11 The superintendent identifies community in-
fluential . 

4.351 

4.270 

4.216 

4.270 

4.567 

4.567 

4.027 

4.000 

4.405 

4.432 

4.432 
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TABLE XCII—Continued 

Competency Statement Mean 

3.12 The superintendent develops services and 4.083 
programs which the school can provide to 
assist the community. 

3.13 The superintendent implements services and 4.000 
programs which the school can provide to 
assist the community. 

3.14 The superintendent works in an appellate 4.189 
role with individuals of the community who 
have problems involving the school which 
have not been resolved through usual 
channels. 

3.15 The superintendent handles grievance pre- 3.892 
sented by school patrons. 

3.16 The superintendent releases educational in- 4.054 
formation to the community. 

3.17 The superintendent develops an adequate 3.703 
system for reporting student's performance 
to prospective employers. 

3.18 The superintendent prepares items for 3.459 
school publication. 

IV. RELATIONS WITH NEWS MEDIA 

4.1 The superintendent develops liaison with 4.514 
local news media. 

4.2 The superintendent strengthens relations 4.405 
with news media to promote effective com-
munication. 

4.3 The superintendent implements plan to pro- 4.324 
vide a continuous flow of information to 
local news media. 

4.4 The superintendent develops strategies to 
interpret the school program through face-
to- face interpersonal communication with 
local news media. 

4.189 



TABLE XCII--Continued 
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Compentency Statement 

4.5 The superintendent develops understanding 
of the media's objective, functions and 
problems. 

V. RELATIONSHIP WITH THE 
BOARD OF EDUCATION 

5.1 The superintendent establishes effective 
communication with the Board of Education. 

5.2 The superintendent maintains effective 
communication with the Board of Education 

5.3 The superintendent coordinates modification 
of Board policies through policy and pro-
cedure committee. 

5.4 The superintendent advises Board of Edu-
cation concerning agenda for board meetings. 

5.5 The superintendent performs responsibilities 
effectively as directed by the Board of 
Education. 

5.6 The superintendent attends all called 
meetings of the Board of Education. 

5.7 The superintendent informs the Board of 
Education of the current status and progress 
of school program, plans, policies and 
operations. 

5.8 The superintendent establishes plan for bi-
lateral communication between the Board of 
Education and the public. 

5.9 The superintendent reports to the Board of 
Education new educational procedures, tech-
niques, methods and materials as they come 
relevant to the local district. 

4.135 

5.000 

5.000 

4.486 

4.864 

4.973 

5.000 

4.919 

4.595 

4.730 



TABLE XCII--Continued 
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Item 
No. Competency Statement 

VI. COMMUNICATION SKILLS 

6.1 The superintendent expresses ideas well in 
writing. 

6.2 The superintendent addresses audiences well. 

6.3 The superintendent listens to others well. 

6.4 The superintendent prepares articles for 
news media. 

6.5 The superintendent presents ideas effec-
tively before various groups. 

6.6 The superintendent defends ideas effec-
tively before various groups. 

VII. ORGANIZATIONAL/MANAGEMENT 
SKILLS 

7.1 The superintendent organizes a public re-
lations program. 

7.2 The superintendent provides channels through 
which complaints can be made. 

7.3 The superintendent provides channels through 
which suggestions can be made. 

7.4 The superintendent prepares speeches for 
presentation to community organizations. 

7.5 The superintendent prepares visual presen-
tations for community organizations. 

7.6 The superintendent maintains on-going 
evaluations of all public relation activi-
ties in the school community. 

7.7 The superintendent develops a community 
profile for identifying educational needs 
indigenous to the local community. 

4.459 

4.595 

4.810 

3.541 

4.568 

4.622 

4.568 

4.676 

4.541 

4.027 

3.378 

4.162 

4.081 



TABLE XCII—Continued 
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Competency Statement Mean 

7.8 

7.9 

7.10 

7.11 

7.12 

7.13 

7.14 

7.15 

7.16 

7.17 

The superintendent identifies the impli-
cations of educational public relations 
problems. 

The superintendent identifies problem areas 
of educational public relations. 

The superintendent implements activities to 
solve educational public relations problems 

The superintendent plans feedback processes 

The superintendent utilizes feedback pro-
cesses . 

The superintendent steers committees which 
aid the school district in carrying out and 
interpreting federal and state laws as well 
as local district policies. 

The superintendent writes a clear and con-
cise policy statement of public relations 
programs. 

The superintendent manages a budget which 
includes sufficient funds for a public 
relations program. 

The superintendent develops a plan for 
dealing with public relations in crisis 
situations. 

The superintendent develops an adequate 
system for reporting student's performance 
to higher educational institutions. 

4.081 

4.135 

4.189 

4.243 

4.297 

4.135 

4.135 

4.243 

4.622 

3.757 
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TABLE XCIII 

MEAN VALUE FOR PUBLIC RELATIONS COMPETENCIES AS PERCEIVED 
BY SUPERINTENDENTS OF MEDIUM SIZED SCHOOL DISTRICTS 

Competency Statement Mean 

1 . 1 

1.2 

1 . 3 

1 . 4 

1 . 5 

1.6 

1 . 7 

1.8 

1 . 9 

1.10 

1.11 

1.12 

I. PERSONALITY TRAITS 

The superintendent works well with all 
types of people. 

The superintendent persuades individuals. 

The superintendent persuades groups. 

The superintendent delegates work to 
others. 

The superintendent presents the public re-
lations program with honesty. 

The superintendent presents the public re-
lations program with sincerity. 

The superintendent works under pressure. 

The superintendent withstands criticism 
well. 

The superintendent employs effective human 
relations practices in the performance of 
public relations. 

The superintendent maintains high standards 
of personal conduct. 

The superintendent maintains high standards 
of professional conduct. 

The superintendent maintains confidenti-
ality of data entrusted to him. 

4 . 7 5 6 

4 . 3 3 3 

4 . 2 6 7 

4 . 6 4 4 

4 . 8 4 4 

4 . 8 2 2 

4 . 5 3 3 

4 . 4 8 9 

4 . 4 8 9 

4 . 7 7 8 

4 . 8 4 4 

4 . 8 4 4 



TABLE XCIII—Continued 
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Competency Statement Mean 

2.1 

2 . 2 

2 . 3 

2 . 4 

2 . 5 

2.6 

2 . 7 

2 .8 

2 . 9 

2.10 

II. RELATIONSHIP WITH STAFF 

The superintendent provides adequate infor-
mation concerning school plans and programs 
to all school personnel. 

The superintendent facilitates communication 
among all school personnel. 

The superintendent releases educational 
information to school personnel. 

The superintendent ensures that clearly 
written job descriptions are developed for 
each staff position. 

The superintendent acts as a liaison between 
the Board of Education and school personnel 

The superintendent ensures that information 
concerning new educational procedures, tech-
niques, methods and materials is made 
available to school personnel. 

The superintendent provides a means of 
direct communication for school personnel 
when other channels of communication have 
failed. 

The superintendent provides a plan for 
school personnel to have input into policies 
or decisions which will directly affect 
them. 

The superintendent ensures that new per-
sonnel have adequate information concerning 
the local school district's policies, pro-
cedures and programs. 

The superintendent encourages conferences 
with personnel leaving the district in order 
to determine commendations and recommen-
dations concerning the local school district 

4 . 2 7 3 

4 . 2 8 9 

4 . 1 1 1 

4 . 1 3 3 

4 . 6 2 2 

4 . 0 4 4 

4 . 2 8 9 

4 . 2 8 9 

4 . 2 4 4 

3 . 4 0 0 
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Competency Statement Mean 

III. RELATIONSHIP WITH THE COMMUNITY 

3.1 The superintendent contacts representative 
citizens in community at periodic intervals, 

3.2 The superintendent develops liaison with 
local businesses and industries. 

3.3 The superintendent cooperates with local 
businesses and industries. 

3.4 The superintendent develops channels of 
communication with local businesses and 
industries. 

3.5 The superintendent develops plans for pro-
viding a continuous flow of information 
between the school and community. 

3.6 The superintendent implements plans pro-
viding for a continuous flow of information 
between the school and the community. 

3.7 The superintendent develops strategies for 
interpreting the school program through 
face-to-face interpersonal communication 
with the public in small group meetings. 

3.8 The superintendent implements strategies 
for interpreting the school program through 
face-to-face interpersonal communication 
with the public in small group meetings. 

3.9 The superintendent identifies community 
power structures. 

3.10 The superintendent identifies community 
opinion leaders. 

3.11 The superintendent identifies community 
influentials. 

4.022 

4.022 

4.266 

4.177 

4.333 

4.244 

3.867 

3.822 

4.378 

4.400 

4.378 
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Competency Statement Mean 

3.12 

3.13 

3.14 

3.15 

3.16 

3.17 

3.18 

4.1 

4.2 

4.3 

4.4 

The superintendent develops services and 4.000 
programs which the school can provide to 
assist the community. 

The superintendent implements services and 3.911 
programs which the school can provide to 
assist the community. 

The superintendent works in an appellate 4.200 
role with individuals of the community who 
have problems involving the school which 
have not been resolved through usual 
channels. 

The superintendent handles grievance pre- 4.089 
sented by school patrons. 

The superintendent released educational 4.356 
information to the community. 

The superintendent develops an adequate 3.600 
system for reporting student's performance 
to prospective employers. 

The superintendent prepares items for 3.590 
school publication. 

IV. RELATIONS WITH NEWS MEDIA 

The superintendent develops liaison with 4.600 
local news media. 

The superintendent strengthens relations 4.600 
with news media to promote effective 
communications. 

The superintendent implements plan to pro- 4.378 
vide a continuous flow of information to 
local news media. 

The superintendent develops strategies to 4.267 
interpret the school program through face-
to-face interpersonal communication with 
local news media. 
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Competency Statement Mean 

4.5 The superintendent develops understanding 
of the media's objectives, functions and 
problems. 

V. RELATIONSHIP WITH THE 
BOARD OF EDUCATION 

5.1 The superintendent establishes effective 
communication with the Board of Education. 

5.2 The superintendent maintains effective 
communication with the Board of Education 

5.3 The superintendent coordinates modification 
of Board policies through policy and pro-
cedure committee. 

5.4 The superintendent advises Board of Edu-
cation concerning agenda for board meetings. 

5.5 The superintendent performs responsibilities 
effectively as directed by the Board of 
Education. 

5.6 The superintendent attends all called 
meetings of the Board of Education. 

5.7 The superintendent informs the Board of 
Education of the current status and prog-
ress of school program, plans, policies 
and operations. 

5.8 The superintendent establishes plan for 
bilateral communication between the Board 
of Education and the public. 

5.9 The superintendent reports to the Board of 
Education new educational procedures, tech-
niques, methods, and materials as they come 
relevant to the local district. 

4.311 

4.987 

4.956 

4.227 

4.822 

4.956 

5.000 

4.844 

4.333 

4.444 
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Item 
Competency Statement Mean 

VI. COMMUNICATION SKILLS 

6.1 The superintendent expresses ideas well in 
writing. 

6.2 The superintendent addresses audiences well. 

6.3 The superintendent listens to others well. 

6.4 The superintendent prepares articles for 
news media. 

6.5 The superintendent presents ideas effec-
tively before various groups. 

6.6 The superintendent defends ideas effec-
tively before various groups. 

VII. ORGANIZATIONAL/MANAGEMENT 
SKILLS 

7.1 The superintendent organizes a public 
relations program. 

7.2 The superintendent provides channels through 
which complaints can be made. 

7.3 The superintendent provides channels through 
which suggestions can be made. 

7.4 The superintendent prepares speeches for 
presentation to community organizations. 

7.5 The superintendent prepares visual pre-
sentations for community organizations. 

7.6 The superintendent maintains on-going evalu-
ations of all public relation activities in 
the school community. 

7.7 The superintendent develops a community pro-
file for identifying educational needs 
indigenous to the local community. 

4.422 

4.489 

4.711 

3.841 

4.533 

4.533 

4.400 

4.422 

4.289 

4.045 

3.545 

3.977 

3.886 
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TABLE XCIll—Continued 

Competency Statement Mean 

7.8 The superintendent identifies the impli- 4.06 8 
cations of educational public relations 
problems. 

7.9 The superintendent identifies problem areas 4.182 
of educational public relations. 

7.10 The superintendent implements activities 4.182 
to solve educational public relations 
problems. 

7.11 The superintendent plans feedback pro- 4.205 
cesses. 

7.12 The superintendent utilizes feedback pro-
cesses . 

4.318 

7.13 The superintendent steers committees which 4.023 
aid the school district in carrying out and 
interpreting federal and state laws as well 
as local district policies. 

7.14 The superintendent writes a clear and con- 4.000 
cise policy statement of public relations 
programs. 

7.15 The superintendent manages a budget which 4.068 
includes sufficient funds for a public 
relations program. 

7.16 The superintendent develops a plan for 4.227 
dealing with public relations in crisis 
situations. 

7.17 The superintendent develops an adequate 
system for reporting student's performance 
to higher educational institutions. 

3.727 
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TABLE XCIV 

MEAN VALUE FOR PUBLIC RELATIONS COMPETENCIES AS PERCEIVED 
BY SUPERINTENDENTS OF SMALL SCHOOL DISTRICTS 

Competency Statement Mean 

1 . 1 

1.2 

1 . 3 

1 . 4 

1 . 5 

1.6 

1 . 7 

1.8 

1 . 9 

1.10 

1.11 

1.12 

I. PERSONALITY TRAITS 

The superintendent works well with all 
types of people. 

The superintendent persuades individuals. 

The superintendnet persuades groups. 

The superintendent delegates work to 
others. 

The superintendent presents the public re-
lations program with honesty. 

The superintendent presents the public re-
lations program with sincerity. 

The superintendent works under pressure. 

The superintendent withstands criticism 
well. 

The superintendent employs effective human 
relations practices in the performance of 
public relations. 

The superintendent maintains high stan-
dards of personal conduct. 

The superintendent maintains high stan-
dards of professional conduct. 

The superintendent maintains confidenti-
ality of data entrusted to him. 

4 . 5 8 8 

4 . 2 3 5 

4 . 2 6 5 

4 . 5 2 9 

4 . 7 6 5 

4 . 7 6 5 

4 . 6 1 8 

4 . 3 3 3 

4 . 2 3 5 

4 . 5 8 8 

4 . 8 2 4 

4 . 8 2 4 
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Competency Statement 

2.1 

2 . 2 

2.3 

2.4 

2.5 

2 .6 

2.7 

2 . 8 

2.9 

2.10 

II RELATIONSHIP WITH STAFF 

The superintendent provides adequate infor-
mation concerning school plans and programs 
to all school personnel. 

The superintendent facilitates communication 
among all school personnel. 

The superintendent releases educational in-
formation to school personnel. 

The superintendent ensures that clearly 
written job descriptions are developed for 
each staff position. 

The superintendent acts as a liaison between 
the Board of Education and school personnel. 

The superintendent ensures that information 
concerning new educational procedures, 
techniques, methods and materials is made 
available to school personnel. 

The superintendent provides a means of 
direct communication for school personnel 
when other channels of communication have 
failed. 

The superintendent provides a plan for 
school personnel to have input into policies 
or decisions which will directly affect 
them. 

The superintendent ensures that new per-
sonnel have adequate information concerning 
the local school district's policies, pro-
cedures and programs. 

The superintendent encourages conferences 
with personnel leaving the district in 
order to determine commendations and recom-
mendations concerning the local school 
district. 

4.118 

4.324 

4.059 

4.118 

4.618 

4.176 

4.353 

3.971 

4.529 

3.471 
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Competency Statement Mean 

III. RELATIONSHIP WITH THE COMMUNITY 

3.1 The superintendent contacts representative 3.882 
citizens in community at periodic intervals 

3.2 The superintendent develops liaison with 4.029 
local businesses and industries. 

3.3 The superintendent cooperates with local 
businesses and industries. 

4.088 

3.4 The superintendent develops channels of 
communication with local businesses and 
industries. 

4.147 

3.5 The superintendent develops plans for pro- 4.235 
viding a continuous flow of information 
between the school and community. 

3.6 The superintendent implements plans pro- 4.176 
viding for a continuous flow of information 
between the school and the community. 

3.7 The superintendent develops strategies for 3.794 
interpreting the school program through 
face-to-face interpersonal communication 
with the public in small group meetings. 

3.8 The superintendent implements strategies 3.727 
for interpreting the school program through 
face-to-face interpersonal communication 
with the public in small group meetings. 

3.9 The superintendent identifies community 4.091 
power structures. 

3.10 The superintendent identifies community 4.091 
opinion leaders. 

3.11 The superintendent identifies community 4.182 
influentials. 
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TABLE XCIV—Continued 

Item Competency Statement Mean 

3.12 The superintendent develops services and 4.029 
programs which the school can provide to 
assist the community. 

3.13 The superintendent implements services and 3.882 
programs which the school can provide to 
assist the community. 

3.14 The superintendent works in an appellate 3.970 
role with individuals of the community who 
have problems involving the school which 
have not been resolved through usual 
channels. 

3.15 The superintendent handles grievance pre- 4.000 
sented by school patrons. 

3.16 The superintendent releases educational 4.147 
information to the community. 

3.17 The superintendent develops an adequate 3.588 
system for reporting student's performance 
to prospective employers. 

3.18 The superintendent prepares items for 3.824 
school publication. 

IV. RELATIONS WITH NEWS MEDIA 

4.1 The superintendent develops liaison with 
local news media. 

4.2 The superintendent strengthens relations 
with news media to promote effective com-
munication. 

4.471 

4.441 

4.3 The superintendent implements plan to pro-
vide a continuous flow of information to 
local news media. 

4.206 

4.4 The superintendent develops strategies to 
interpret the school program through face-
to- face interpersonal communication with 
local news media. 

4.147 
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Competency Statement Mean 

4.5 The superintendent develops understanding 
of the media's objectives, functions and 
problems. 

V. RELATIONSHIP WITH THE 
BOARD OF EDUCATION 

5.1 The superintendent establishes effective 
communication with the Board of Education. 

5.2 The superintendent maintains effective com-
munication with the Board of Education. 

5.3 The superintendent coordinates modification 
of Board policies through policy and pro-
cedure committee. 

5.4 The superintendent advises Board of Edu-
cation concerning agenda for board meetings. 

5.5 The superintendent performs responsibilities 
effectively as directed by the Board of 
Education. 

5.6 The superintendent attends all called 
meetings of the Board of Education. 

5.7 The superintendent informs the Board of Edu-
cation of the current status and progress 
of school program, plans, policies, and 
operations. 

5.8 The superintendent establishes plan for bi-
lateral communication between the Board of 
Education and the public. 

5.9 The superintendent reports to the Board of 
Education new educational procedures, tech-
niques, methods, and materials as they come 
relevant to the local district. 

4.147 

4.971 

4.970 

4.441 

4.853 

4.912 

4.971 

4.941 

4.588 

4.706 
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Competency Statement Mean 

VI. COMMUNICATION SKILLS 

6.1 The superintendent expresses ideas well in 
writing. 

6.2 The superintendent addresses audiences well. 

6.3 The superintendent listens to others well. 

6.4 The superintendent prepares articles for 
news media. 

6.5 The superintendent presents ideas effec-
tively before various groups. 

6.6 The superintendent defends ideas effec-
tively before various groups. 

VII. ORGANIZATIONAL/MANAGEMENT 
SKILLS 

7.1 The superintendent organizes a public re-
lations program. 

7.2 The superintendent provides channels through 
which complaints can be made. 

7.3 The superintendent provides channels through 
which suggestions can be made. 

7.4 The superintendent prepares speeches for 
presentation to community organizations. 

7.5 The superintendent prepares visual pre-
sentations for community organizations. 

7.6 The superintendent maintains on-going 
evaluations of all public relation activi-
ties in the school community. 

7.7 The superintendent develops a community 
profile for identifying educational needs 
indigenous to the local community. 

4.206 

4.182 

4.618 

3.794 

4.265 

4.382 

4.118 

4.412 

4.324 

4.027 

3.588 

3.853 

3.853 
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Competency Statement Mean 

The superintendent identifies the impli- 3.824 
cations of educational public relations 
problems. 

7.9 The superintendent identifies problem areas 4.000 
of educational public relations. 

7.10 The superintendent implements activities to 3.941 
solve educational public relations prob-
lems . 

7.11 The superintendent plans feedback pro-
cesses . 

4.059 

7.12 The superintendent utilizes feedback pro-
cesses . 

4.059 

7.13 

7.14 

7.15 

7.16 

7.17 

The superintendent steers committees which 
aid the school district in carrying out 
and interpreting federal and state laws as 
well as local district policies. 

The superintendent writes a clear and con-
cise policy statement of public relations 
programs. 

The superintendent manages a budget which 
includes sufficient funds for a public re-
lations program. 

The superintendent develops a plan for 
dealing with public relations in crisis 
situation. 

The superintendent develops an adequate 
system for reporting student's performance 
to higher educational institutions. 

4.147 

4.059 

4.265 

4.294 

4.118 
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TABLE XC.V 

RANK ORDER OF MEAN VALUES WITHIN EACH AREA 

206 

Competency Statement Mean 

I. PERSONALITY TRAITS 

1.12 The superintendent maintains confidenti-
ality of data entrusted to him. 

1.5 The superintendent presents the public re-
lations program with honesty. 

1.11 The superintendent maintains high standards 
of professional conduct. 

1.6 The superintendent presents the public 
relations program with sincerity. 

1.1 The superintendent works well with all 
types of people. 

1.4 The superintendent delegates work to 
others. 

1.10 The superintendent maintains high standards 
of personal conduct. 

1.17 The superintendent works under pressure. 

1.9 The superintendent employs effective human 
practices in the performance of public 
relations. 

1.8 The superintendent withstands criticism 
well. 

1.2 The superintendent persuades individuals. 

1.3 The superintendent persuades groups. 

4.84883 

4.83621 

4.81034 

4.77586 

4.73276 

4.67241 

4.66379 

4.60345 

4.45690 

4.44348 

4.28448 

4.28448 



TABLE XCV—Continued 

20.7 

Item 
No 

Competency Statement Mean 

II. RELATIONSHIP WITH STAFF 

2.5 The superintendent acts as liaison between 
the Board of Education and school personnel 

2.9 The superintendent ensures that new per-
sonnel have adequate information concerning 
the local school district's policies, pro-
cedures and programs. 

2.7 The superintendent provides a means of 
direct communication for school personnel 
when other channels of communication have 
failed. 

2.2 The superintendent facilitates communi-
cation among all school personnel. 

2.8 The superintendent provides a plan for 
school personnel to have input into 
policies or decisions which will directly 
affect them. 

2.1 The superintendent provides adequate in-
formation concerning school plans and 
programs to all school personnel. 

2.4 The superintendent ensures that clearly 
written job descriptions are developed for 
each staff position. 

2.6 The new superintendent ensures that infor-
mation concerning new educational pro-
cedures, techniques, methods and materials 
is made available to school personnel. 

2.3 The superintendent releases educational 
information to school personnel. 

2.10 The superintendent encourages conferences 
with personnel leaving the district in 
order to determine commendations and recom-
mendations concerning the local school 
district. 

4.63793 

4.38793 

4.35345 

4.30435 

4.25000 

4.20870 

4.20690 

4.12069 

4.10345 

3.4827 
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Competency Statement Mean 

III. RELATIONSHIP WITH THE COMMUNITY 

3.5 The superintendent develops plans for pro-
viding a continuous flow of information 
between the school and community. 

3.11 The superintendent identifies community 
influentials. 

3.6 The superintendent implements plans pro-
viding for a continuous flow of information 
between the school and the community. 

3.10 The superintendent identifies community 
opinion leaders. 

3.9 The superintendent identifies community 
power structures. 

3.3 The superintendent cooperates with local 
businesses and industries. 

3.4 The superintendent develops channels of 
communication with local businesses and 
industries. 

3.16 The superintendent releases educational 
information to the community. 

3.14 The superintendent works in an appellate 
role with individuals of the community who 
have problems involving the school which 
have not been resolved through usual 
channels. 

3.2 The superintendent develops liaison with 
local businesses and industries. 

3.1 The superintendent contacts representative 
citizens in community at periodic intervals. 

3.12 The superintendent develops services and 
programs which the schools can provide to 
assist the community. 

4.37931 

4.33913 

4.32759 

4.32174 

4.30435 

4.19828 

4.19828 

4.19828 

4.13043 

4.10345 

4.08621 

4.03478 
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Competency Statement 

3.15 

3.13 

3.7 

3.8 

3.17 

3.18 

4.1 

4.2 

4.3 

4.4 

4.5 

The superintendent handles grievance pre-
sented by school patrons. 

The superintendent implements services and 
programs which the school can provide to 
assist the community. 

The superintendent develops strategies for 
interpreting the school program through 
face-to-face interpersonal communication 
with the public in small group meetings. 

The superintendent implements strategies 
for interpreting the school program through 
face-to-face interpersonal communication 
with the public in small group meetings. 

The superintendent develops an adequate 
system for reporting student's performance 
to prospective employers. 

The superintendent prepares items for 
school publication. 

IV. RELATIONSHIP WITH NEWS MEDIA 

The superintendent develops liaison with 
local news media. 

The superintendent strengthens relations 
with news media. 

The superintendent implements plans to pro-
vide a continuous flow of information to 
local news media. 

The superintendent develops strategies to 
interpret the school program through face-
to-face interpersonal communication with 
local news media. 

The superintendent develops understanding 
of the media's objectives, functions, and 
problems. 

4.00000 

3.93103 

3.89655 

3.85217 

3.62931 

3.61739 

4.53448 

4.49138 

4.31034 

4.20690 

4.20690 
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Competency Statement Mean 

V. RELATIONSHIP WITH THE 
BOARD OF EDUCATION 

5.6 The superintendent attends all called 
meetings of the Board of Education. 

5.1 The superintendent establishes effective 
communication with the Board of Education. 

5.2 The superintendent maintains effective 
communication with the Board of Education. 

5.5 The superintendent performs responsibili-
ties effectively as directed by the Board 
of Education. 

5.7 The superintendent informs the Board of 
Education of the current status and prog-
ress of school program plans, policies and 
operations. 

5.4 The superintendent advises Board of Edu-
cation concerning agenda for board 
meetings. 

5.9 The superintendent reports to the Board of 
Education new educational procedures, tech-
niques, methods and materials as they 
become relevant to the local district. 

5.8 The superintendent establishes plans for 
bilateral communication between the Board 
of Education and the public. 

5.3 The superintendent coordinates modifi-
cation of Board policies through policy and 
procedure committee. 

VI. COMMUNICATION SKILLS 

6.3 The superintendent listens to others well. 

6.6 The superintendent defends ideas effec-
tively before various groups. 

4.99138 

4.98276 

4.97391 

4.94828 

4.89655 

4.85583 

4.61207 

4.49138 

4.37391 

4.37391 

4.51724 
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Competency Statement Mean 

6.5 The superintendent presents ideas effec-
tively before various groups. 

6.2 The superintendent addresses audiences well 

6.1 The superintendent expresses ideas well in 
writing. 

6.4 The superintendent prepares articles for 
news media. 

VII. ORGANIZATIONAL/MANAGEMENTS 
SKILLS 

7.2 The superintendent provides channels 
through which complaints can be made. 

7.3 The superintendent provides channels 
through which suggestions can be made. 

7.16 The superintendent develops a plan for 
dealing with public relations in crisis 
situations. 

7.1 The superintendent organizes a public re-
lations program. 

7.12 The superintendent utilizes feedback pro-
cesses . 

7.15 The superintendent manages a budget which 
includes sufficient funds for a public 
relations program. 

7.11 The superintendent plans feedback processes 

7.9 The superintendent identifies problem areas 
of educational public relations. 

7.10 The superintendent implements activities to 
solve educational public relations 
problems. 

4.46552 

4.43478 

4.37069 

3.73043 

4.50000 

4.37931 

4.37931 

4.37069 

4.23478 

4.18261 

4.17391 

4.11304 

4.11304 
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Competency Statement Mean 

7.13 The superintendent steers committees which 
aid the school district in carrying out and 
interpreting federal and state laws as well 
as local district policies. 

7.14 The superintendent writes a clear and con-
cise policy statement of public relations 
program. 

7.4 The superintendent prepares speeches for 
presentation to community organizations. 

7.8 The superintendent identifies the impli-
cations of educational public relations 
problems. 

7.6 The superintendent maintains on-going 
evaluations of all public relations activi-
ties in the school community. 

7.7 The superintendent develops a community 
profile for identifying educational needs 
indigenous to the local community. 

7.17 The superintendent develops an adequate 
system for reporting student's performance 
to higher educational institutions. 

7.5 The superintendent prepares visual pre-
sentations for community organizations. 

4.09565 

4.06140 

4.00000 

4.00000 

4.00000 

3.93913 

3.85217 

3.50435 
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