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The problem with which this investigation is concerned 

is the description of the social map that is presented to the 

viewers of public television. Using content analysis method-

ology, the study describes how different genders, racial 

groups, and age groups are being portrayed on PBS program-

ming. 

The sample consisted of one week of PBS 1984 fall pro-

gramming broadcast on KERA-TV, the PBS station in Dallas-Ft. 

Worth, Texas. Research questions addressing proportions of 

groups, types of roles, length of scenes, occupational varia-

tion, conversational behaviors, conflict management modes, 

and cultural norms were answered. All coding was accomplish-

ed by the principal investigator. Upon completion of the 

coding sub-totals for the variables under study by program 

types and a grand total for the entire sample were then 

tabulated. 

After this extensive content analysis, the report con-

cludes that females are still extremely underrepresented in 

PBS programming, accounting for only 32.7% of the total par-

ticipants. Blacks and Hispanics are also underrepresented 

except in children's programming. Occupational variation for 

white males is evident for all types of PBS programming. 

Occupational variation for white females is evident in chil-



dren's programming and informational/documentary programming. 

Minorities with delineated occupations are extremely limited 

in all types of programming except for children's program-

ming. The exchange of information is the major conversation-

al behavior that occurs on PBS programming with minority 

characters receiving orders considerably more than their 

white counterparts. Verbal aggression is the conflict man-

agement mode chosen most frequently on PBS programming. 

Explicit messages regarding racial and sexual equality and 

prosocial behavior occur on PBS programming. Implicit mes-

sages such as frequency of appearances, number of major 

roles, and prevalence of power cues suggest a white male 

domination of television programming on PBS. 

The findings of the study reveal that major inroads have 

been made by women and minorities in children's programming. 

This comprehensive analysis confirms, however, the virtual 

exclusion of minorities in major segments of PBS programming. 



TABLE OF CONTENTS 

LIST OF TABLES 

Page 

i 

Chapter 
I. 

II, 

INTRODUCTION 

Statement of the Problem 
Purposes of the Study 
Research Questions 
Significance of the Study 
Methodology 
Limitations 
Basic Assumptions 
Definitions 
Summary of Design 

REVIEW OF THE LITERATURE 21 

PBS Content Analyses 
Network Content Analyses 

III. METHODS AND PROCEDURES 50 

Overview of the Content Analysis Methodology 
Research Design 

IV. RESULTS 77 

Research Questions 
Overview of the Study 

V. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS ... 109 

APPENDIX I: DATA TABLES 119 

APPENDIX II: SAMPLE DATA SHEET 167 

APPENDIX III: CONFLICT MANAGEMENT MODES 168 

APPENDIX IV: ADDENDUM TO CODING INSTRUCTIONS 170 

BIBLIOGRAPHY 171 



1 

LIST OF TABLES 

Table Page 
1. Characters in College Telecourses: 

Race by Sex 120 

2. Age Delineations in the Dallas 
Community College Telecourses 121 

3. Age by Race/Sex in Dallas 
Community College Telecourses 122 

4. Race/Sex by Role Type in College 
Telecourses 123 

5. Frequency Distribution: Number of 
Minutes Targeted Groups were on 
Screen in College Telecourses 124 

6. Characters in Educational Programming 
Elementary/Secondary Race by Sex 125 

7. Age Delineations in Elementary/Secondary 
Educational Programming 126 

8. Age by Race/Sex in Elementary/Secondary 
Educational Programming 127 

9. Race/Sex by Role Type in Elementary/ 
Secondary Educational Programming 128 

10. Frequency Distribution: Number of 
Minutes Targeted Groups were on 
Screen in Elementary/Secondary 
Programming 129 

11. Characters in Information Programming: 
Race by Sex 130 

12. Age Delineation in Information 
Programming 131 

13. Age by Race/Sex in Information 
Programming 132 

14. Race/Sex by Role Type in Information 
Programming . 133 

15. Frequency Distribution: Number of Minutes 
Targeted Groups were on Screen in 
Information Programing 134 

16. Characters in Children's Programming: 
Race by Sex 135 



11 

Table Page 
17. Age Delineations in Children's 

Programming 136 

18. Age by Race/Sex in Children's 
Programming 137 

19. Race/Sex by Role Type in Children's 
Programming 138 

20. Frequency Distribution: Number of Minutes 
Targeted Groups were on Screen in 
Children's Programming 139 

21. Characters in Entertainment Programming: 
Race by Sex 140 

22. Race/Sex by Role Type in Entertainment 
Programming 141 

23. Frequency Distribution: Number of Minutes 
Targeted Groups were on Screen in 
Entertainment Programming 142 

24. Inventory of Occupations Held by White 
Males on College Telecourses 143 

25. Inventory of Occupations Held by Minority 
Males on College Telecourses 145 

26. Inventory of Occupations Held by White 
Females on College Telecourses 146 

27. Inventory of Occupations Held by Minority 
Females on College Telecourses 147 

28. Inventory of Occupations Held by Males 
on Elementary/Secondary Educational 
Programming 148 

29. Inventory of Occupations Held by Females 
on Elementary/Secondary Educational 
Programming 149 

30. Inventory of Occupations Held by White 
Males in Information Programming 150 

31. Inventory of Occupations Held by Minority 
Males in Information Programming 151 

32. Inventory of Occupations Held by Females 
in Information Programming 152 



iii 

Table Page 
33. Inventory of Occupations Held by 

Males on Children's Programming 153 

34. Inventory of Occupations Held by 
Females on Children's Programming 154 

35. Inventory of Occupations Held by Males 
on Entertainment Programming 155 

36. Inventory of Occupations Held by 

Females in Entertainment Programming .... 156 

37. Conversational Behaviors 157 

38. Conversational Behavior by Sex 158 

39. Conversational Behavior by Race 159 

40. Conversational Behavior by Age Groups 160 

41. Conflict Management Modes 161 

42. Conflict Management Modes by Race 162 

43. Conflict Management Modes by Sex 163 

44. Summary Table: Public Broadcasting 
Service -- Age Delineations by 
Programming Type 164 

45. Summary Table: Public Broadcasting 
Service Demographic Content --
Race/Sex by Programming Type 165 

46. Comparison of the Television Population 
on PBS and the Actual Population 
According to 1980 Census Figures 166 



CHAPTER I 

INTRODUCTION 

The 1980's seem to be a particularly challenging era for 

communication researchers. America has entered into an 

Information Age which is characterized by an increasing re-

liance on the myriad of images presented by the mass media. 

In Creating Media Culture, education media researcher Robert 

Snow suggests: 

In light of the extensive use and influence of mass 
media, it is no exaggeration to say that we live 
presently in a media culture. It means that every 
institution -- including religion, government, criminal 
justice, health care, education, and even the family --
is influenced by the mass communication process (53, p. 
9). 

Of all the forms of mass media, television is perhaps 

the most pervasive in American society. The 1972 Surgeon 

General's Scientific Advisory Committee Report describes the 

impact of television on its audience: 

Among the great inventions in the electronic age, tele-
vision is one of the most beguiling. A sound-and-light 
show appealing to the prepotent senses of vision and 
hearing, it draws attention like a magnet. Infants as 
young as 6 months gaze at it; little children sit in 
front of it for hours at a time; and millions of elder-
ly, sick, and institutionalized people keep contact with 
the outside world mainly through television. An inte-
gral part of every day life, it helps to determine how 
people spend their time, what they learn, what they 
think and talk about; it influences their opinions and 
helps shape their behavior (44, p. 23). 

Communication and social learning theorists Bandura (6), 

Cornstock (17) and others have subsequently corroborated the 

Surgeon General's Report and have identified television as 

one of the primary socializing agents in our culture (8, 32, 
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35, 39, 44, 52, 55). In his book, Social Learning Theory, 

Albert Bandura notes: 

It has been shown that both children and adults acquire 
attitudes, emotional responses, and new styles of con-
duct through filmed and televised modeling.... In view 
of the efficacy of, and extensive exposure to televised 
modeling, the mass media play an influential role in 
shaping behavior and social attitudes (6, p. 39). 

As television becomes more infused in our culture, the 

amount of viewing time increases. George Gerbner, the Dean 

of the University of Pennsylvania's Annenberg School of 

Communication, calculates, "By the time the typical American 

child reaches the age of reason, he or she will have absorbed 

more than 30,000 electronic stories" (56, p. 140 D). In 

1982, Americans were watching more television than ever be-

fore --an average of seven hours a day per household (53, p. 

125). The educator and sociologist team Winick and Winick in 

their book The Television Experience: What Children See note: 

Television has been called a member of the family. Seen 
in this context, we can appreciate its experiential 
impact on development, since no other member of the 
family with the exception of the mother in the case of a 
toddler, commands direct attention for such substantial 
periods of time (59, p. 17). 

Gerbner suggests that the stories of television have "re-

placed the socializing role of the preindustrial church: 

they create a cultural mythology that establishes the norm of 

approval behavior and belief" (56, p. 140D). 

How certain characters are portrayed on television is 

also significant. Snow explains: 

Media personalities are being used as role models to be 
emulated in both vicarious fantasy and overt interper-
sonal relationships. In this manner people pattern 



themselves after media models and then use the continued 
media portrayals as validation or support for their own 
actions. For the critically reflective person, mass 
media may be used selectively for information that will 
enhance the individual's sense of competence and a feel-
ing of being socially involved. For the uncritical and 
unreflective media follower, personal concerns and per-
spectives emerge from strategies used by the media (53, 
p. 30). 

In their book Education for the Television Age, educa-

tion curriculum specialists Ploghoft and Anderson discuss the 

socialization role of television content: 

The contemporary content of our media provides the pan-
oply of conflicts, offers, and counteroffers that the 
current negotiations (of our culture) involve. The 
contemporary content of our media, therefore, is not 
trivial. It is composed of the shared values, ideas, 
and symbols by which we survive as people (46, p. 8). 

Communication researcher James Chesebro warns, "To ignore the 

electronic media as modes of communication is therefore to 

ignore an ideological system affecting the development of 

massive segments of the population" (14, p. 122). 

Because our culture is rapidly becoming one that is 

based on the electronic image, educator Neil Postman postu-

lates that television content actually constitutes a distinct 

educational curriculum. In his Phi Delta Kappan article 

"Engaging Students in the Great Conversation," Postman ex-

plains : 

... the major educational enterprise now being under-
taken in the U. S. is not happening in the classroom but 
in the home, in front of the television set--not under 
the jurisdiction of school administrators and teachers 
but of network TV executives.... like the alphabet in 
the fifth century B.C. or the printing press in the 16th 
century—television has, by its power to control the 
time, attention, and cognitive habits of our youths, 
inevitably gained the power to control their minds and 
character as well. This is why I call television a 



curriculum. As I understand the word, a curriculum is a 
specially constructed information system whose purpose 
is to influence, teach, train or cultivate the mind and 
character of the young. Well, television does exactly 
that, and it does so relentlessly; in so doing, it 
competes successfully with the school curriculum (47, p. 
311) . 

Wilbur Schramm, author of the seminal work Television in 

the Lives of Our Children, notes that the content of televi-

sion provides the audience with "a kind of social map. They 

learn what the distant world is like, who and what is worth 

looking at, what kind of behavior is valued" (50, p. 163). 

An exploration and description of television content is, 

therefore, an endeavor that merits significant attention. To 

discover if a pattern exists in television content, journal-

ists Hawkins and Pingree in their article "Television's 

Influence on Social Reality" advocate the use of the content 

analysis technique (34). Content analysis is a method of 

"studying and analyzing communication in a systematic, objec-

tive, and quantitative manner for the purpose of measuring 

variables" (58, p. 139). To achieve this goal, the analyst 

must ask a fixed set of questions systematically, follow a 

set of explicit and consistently applied rules, and treat all 

the data in exactly the same manner. The researcher must 

delineate sampling procedures, operational definitions, and 

categorization methods so that other researchers who repeat 

the process will arrive at the same conclusions. The project 

data must be quantifiable. Quantification aids the research-

er in precise data coding and in the summarization of re-

sults . 
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Content analysis has been used as a research tool in 

many diverse fields. Sociologist Morris Janowitz, author of 

"Content Analysis and the Study of Sociopolitical Change,11 

comments on the methodology: 

Content analysis is more of a standard methodology of^ 
academic research and it has been used conspicuously in 
public policy investigations.... There has been an 
increasing stream of scholarly journals that make use of 
systematic content analysis (36, p. 10). 

Dissertations in such diverse fields as education (48, 62), 

journalism (21), literature (30), and speech communication 

(33) have used the methodology of content analysis. 

As the symbols of mass media become more ubiquitous and 

pervasive, interest in the analysis of message content 

increases. Indeed, the trends and patterns noted in John 

Naisbitt's best-selling book Megatrends were determined by 

the content analysis technique (43). Education researchers 

Walter Borg and Meredith Gall delineate the areas of 

education that have been studied using content analysis: 

... the analysis of propaganda; the sociological effects 
of reading; the treatment of blacks in history text-
books , the Soviet Union in American textbooks, and 
nationalism in children's literature; television pro-
grams; the readability of books and newspapers; and the 
social ideas in McGuffey Readers. It may be seen from 
these examples that content analysis can be a valuable 
tool for obtaining certain types of information useful 
in identifying or solving educational problems (10, p. 
361) 

Previous content analyses of network programming have reveal-

ed that most portrayals are highly stereotypical and inaccur-

ate, thus limiting options for television to serve as a 

potential source of social learning (22, p. 242). 
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Indeed the preponderance of stereotyping in television 

content is seen to be a possible source for reinforcing the 

status quo and its prejudices regarding women, ethnic groups, 

and the elderly (12, 17, 18, 29, 35, 44, 53, 60). George 

Comstock, science adviser and senior research coordinator for 

the Surgeon General's Scientific Advisory Committee on Tele-

vision and Social Behavior, explains: 

Television portrayals and particularly violent drama is 
said to assign roles of authority, power, success, fail-
ure, dependence, and vulnerability in a manner that 
matches the real-life social hierarchy, thereby streng-
thening that hierarchy by increasing its acknowledgement 
among the public and by failing to provide positive 
images for members of social categories occupying a sub-
servient position (17, p. 138). 

In communication researcher Farrell Corcoran's article, 

"Television as Ideological Apparatus: The Power and Pleas-

ure," he cites studies that suggest a link between television 

content and the viewer's willingness to accept a reduction in 

civil liberties, the dominant U. S. medical ideology, and the 

regulatory mechanisms of society (20, p. 133). Corcoran 

says, "The cumulative result of ideological depictions of the 

world in television is a saturation of the whole process of 

living by a hegemonic set of assumptions and values..." (20, 

p. 133). 

This sense of sameness in network programming led to the 

establishment of a public television system which evolved 

from the recommendations of the Carnegie Commission on Educa-

tional television in 1967 (24, p. 18). The Commission de-



fined the essence of what it felt public television could 

contribute to American society: 

We have come to see that since the technology of tele-
vision lends itself readily to uses that increase the 
pressure toward uniformity, there must be created means 
of resisting that pressure, and of enlisting television 
in the service of diversity.... America is geographic-
ally diverse, ethnically diverse, widely diverse in its 
interests. American society has been proud to be open 
and pluralistic, repeatedly enriched by the tides of 
immigration and the flow of social thought. Our varying 
regions, our varying religions and national and racial 
groups, our varying needs and social and intellectual 
interests are the fabric of the American traditions. 
Television should serve more fully the mass audience and 
the many separate audiences that constitute in their 
aggregate our American society (24, p. 19). 

Does the programming of the Public Broadcasting Service 

actually offer a wider spectrum of role models, conflict man-

agement strategies, and astereotypical characterizations? In 

order to answer this question, a systematic analysis of the 

programming content of PBS is essential. 

Statement of the Problem 

The problem of this dissertation is to describe the 

social map presented to the viewers of public television. 

Purposes of the Study 

The purpose of this study is threefold: 

(1) to describe how men, women, the elderly, the handi-
capped, religious groups, and ethnic groups are 
being portrayed on PBS programming; 

2) to quantify the extent to which the aforementioned 
groups are represented on PBS programming; 

3) to provide a springboard for future social learning 
studies that will combine analyses of television 
content, form, and effects. 
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Research Questions 

In order to carry out the above stated purposes of the 

study, the following specific questions were addressed: 

1. What proportion of characters on PBS programming are 
presented as being men, women, elderly, handicapped, 
in a particular racial group, or in a particular 
religious group? 

2. How are these proportions weighted? 

a. What type of role (continuing role, guest role, 
nonspeaking, narrator) does each character have? 

b. How long are the scenes in which they are in-
volved? 

3. What type of occupational variation is being shown? 
4. What types of conversational behaviors (giving and 

receiving advice; giving and receiving orders; 
giving and receiving information) are being 
shown? 

5. What types of conflict management or problem solving 
strategies (prosocial, mediation/arbitration, re-
gression, revenge, verbal aggression, physical 
aggression) are being shown? 

6. What cultural norms exist either explicitly or im-
plicitly in the coded scenes? 

Significance of the Study 

This study has been significant because it provides the 

first comprehensive picture of the content of PBS program-

ming. Previous content analyses have focused on a small 

number of PBS shows -- "Sesame Street" (2, 4, 9), "Mister 

Rogers' Neighborhood" (25, 41, 52, 54), "The Electric Com-

pany" (5, 16, 23), "3-2-1 Contact" (15), and "Freestyle" (37, 

57, 61). The one study that attempted to look at variables 

of sex, occupation, and race across a variety of shows, the 
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Report of the Task Force on Women in Public Broadcasting, 

analyzed only 18 hours of broadcast time in 1974 (11). 

A systematic comprehensive analysis of all types of PBS 

programming would seem particularly relevant since Gerbner 

notes: 

... in the general process of information-formation 
and cultivation 'fact and fable' play equally signifi-
cant and interrelated roles .... From the point of view 
of the analysis of elements of existence, values, and 
relationships inherent in large message systems, fiction 
and drama offer special opportunities. Here an aspect 
of life, an area of knowledge, or the operation of a 
social enterprise appears imaginatively recreated in its 
significant associations with total human situations 
(27). 

Nonfiction material is also important to analyze. Comstock 

explains: 

... the attributes of figures chosen to appear as enter-
tainers, newscasters, or the subjects of interviews in a 
favorable context are implicitly identified as the 
equipment of prominence and success. Television in-
herently presents winners and winners represent values 
(17, p. 130). 

A comprehensive analysis of television content is becom-

ing increasingly important. As Gerbner explains in his 

article "Toward Cultural Indicators: The Analysis of Mass 

Mediated Public Message Systems," "... the rise of the insti-

tutionalized and corporately managed cultivation of collec-

tive consciousness by mass media has given a new urgency and 

social policy significance to the inquiry" (27, p. 124). The 

National Institute of Mental Health's 1982 report "Implica-

tions for the Eighties" discusses the salience of television 

research: 
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Information about its [television's] role and its ef-
fects will be needed by all those who will help to shape 
television's future and to make decisions about it. 
Besides the general public, these groups include par-
ents; professionals in fields like education and public 
health; organizations that represent special interests 
such as those of children, ethnic groups, mental health, 
and business; local, State, and Federal government 
agencies; the research community; and the television 
industry itself (44, p. 31). 

Content analysis should be the starting point for other 

interrelated inquiries. Gerbner explains: 

We need to know what general terms of collective culti-
vation about existence, priorities, values, and rela-
tionships are given in collectively shared public mes-
sage systems before we can reliably interpret parts of 
individual and social response (27, p. 127). 

Although using content analysis as a springboard for 

future studies is a relatively recent phenomenon, it is a 

logical research strategy. In Content Analysis: A Technique 

for Systematic Inference from a Communication, Carney says, 

a content analysis can build upon itself. It can also 

generate little databanks of methodically accumulated 

findings which can be built upon" (13, p. 303). 

The information gleaned from this study will thus pro-

vide interested parties with pertinent data and will add to 

the data bank available to the growing number of teachers of 

television. Indeed, the NIMH report observes: 

Teaching about television is considered by many televi-
sion researchers to be one of the most significant 
practical developments of the 1970's, one that needs to 
be continued, expanded, and evaluated in the 1980's (44, 
p. 35) . 
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This study, therefore, achieves significance because of its 

unique and comprehensive nature, and the salience of the data 

to be observed. 

Methodology 

The method of content analysis was used to describe the 

social map presented to the viewers of public television 

during one week of fall 1984 programming. Operational defin-

itions and categories were established for the variables 

under investigation (sex, age, race, occupation, conver-

sational behavior, conflict management mode). Coding 

instructions, extensional lists, and coding sheets were then 

constructed. A coding sheet for each episode in the sample 

was then filled out according to the coding instructions. 

Upon completion of the coding, sub-totals by program type for 

the variables under study and a grand total for the entire 

sample were then tabulated. These tabulations provided the 

basis for the answers to the research questions. Comparisons 

between the proportions of the sample represented by a group 

and the proportions of that particular group involved in a 

specific conversational behavior or conflict management mode 

were reported. The difference between the PBS population and 

the actual population according to 1980 census figures was 

also reported. 

Limitations 

This study was delimited by analyzing only those social 

learning behaviors that occurred in scenes with one or more 
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human participants. This delimitation effectively decreased 

the amount of coded material while remaining conceptually 

consistent with social learning theorists who suggest that 

observational learning is more likely to occur with human 

rather than animated or puppet models (31). To facilitate 

data collection, the analysis also focused exclusively on the 

PBS programs broadcast on KERA-TV, the public broadcasting 

station serving the Dallas-Ft. Worth, Texas Metroplex. The 

analysis was further delimited by the sample size of one week 

of programming. Several sampling experiments conducted by 

Gerbner and his associates confirm the stability of a one 

week sample (28, p. 180). 

Basic Assumptions 

It is assumed that television is a major socialization 

agent and that its content provides significant information 

that implicitly shapes the social reality of its viewers. In 

"On Content Analysis and Critical Research in Mass Communica-

tion," Gerbner describes the assumptions underlying any macro 

analysis of content: 

... the "macro" analyst assumes that institutions, 
societies, and cultures manifest laws and order beyond 
that apparent to large numbers of people at any one 
time, and that systems of artifacts express objective, 
even if subtle or implicit, manifestations of this 
order. In his quest for the system behind the facts and 
forms of mass communication, the media analyst regards 
content as expressive of social relationship and insti-
tutional dynamics, and as formative of social patterns 
(26, p. 480). 
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It is also assumed that interpretation is not a subjec-

tive process. In "Reliability and Content Analysis" Swedish 

content analyst Gunar Andren explains: 

It is hereby assumed that it is an objective fact that a 
proposition or concept is expressed by a certain set of 
signs: the question concerning what is expressed by a 
text/picture has true and false answers (3, p. 66). 

Systematic coding can, therefore, be assumed to yield an 

accurate description of the communication content under study 

if the analyst consistently observes an explicit set of 

rules. 

Definitions 

Content analysis is a method of studying and analyzing 
communication in a systematic, objective, and quantitative 
manner for the purpose of measuring variables. 

Unitizing is the process during which the researcher decides 
what is to be observed, recorded, and thereafter considered 
data. 

Scene is the setting or location where the action takes 
place. 

Participant is a person who speaks more than one word or who 
appears on the screen for ten seconds or more. 

Conversation is a dialogue between two or more people. 

Conversational behavior is the type of behavior that accom-
panies the words in a conversation. Examples of conversa-
tional behaviors are giving and receiving advice; giving and 
receiving orders; giving and receiving information. 

Conflict is an expressed struggle between two or more people, 
who perceive incompatible goals, scarce rewards, and inter-
ference from the other person in achieving his/her goals. 

Conflict management mode is an attempt to resolve a conflict. 
Prosocial modes are those modes which attempt to resolve a 
conflict constructively through open and honest discussion of 
positions. Examples of prosocial conflict modes are altru-
ism, sympathy, cooperation, helping, aiding, donating, medi-
ating, and arbitrating. Antisocial modes of conflict manage-
ment are those attempts which are destructive to one or more 
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of the participants. Examples of antisocial modes are avoid-
ance, revenge, verbal aggression, and physical aggression. 
Social map is the impression delineated by communication con-
tent about societal roles, opportunities, and expectations. 

Summary of Design 

This study will be divided into five chapters. The 

first chapter will include a rationale for the study, the 

statement of the problem, purposes and research questions of 

the study, assumptions of the researcher, and pertinent def-

initions. The second chapter will review the significant 

literature related to the study. The third chapter will 

include an overview of content analysis and a description of 

the specific research design. The fourth chapter will pre-

sent and analyze the data. The final chapter will discuss the 

inferences gleaned from the data, the importance of the find-

ings, and the implications for future research. 
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CHAPTER II 

REVIEW OF THE LITERATURE 

In a survey of the literature about television content 

analyses, an extensive review was conducted using both manual 

and computer search methods. A computer Dialog search from 

the Eric database was completed in June 1984 using the key 

words "public television," "programming (broadcast)," "role 

models," "modeling (psychology)," "socialization," "social 

development," and "observational learning." Manual searches 

of the following indexes, reviews, and journals was accomp-

lished: Comstock's Television and Human Behavior: The Re-

search Horizon, Future and Present (10), Liebert's The Early 

Window: Effects of Television on Children and Youth (44), 

Searcy's The Status of Research in Children's Television 

(58), Journal of Broadcasting, Educational Broadcast Review, 

Public Telecommunication Review, Thesis Abstracts, and Dis-

sertation Abstracts. The final update of the manual search 

was completed in March 1985. These efforts yielded 9 arti-

cles and two books (38, 36) about PBS television content. No 

dissertations describing PBS television content have been 

written as of the spring of 1985. 

While the literature search revealed a dearth of litera-

ture describing PBS television content, the search did un-

cover a plethora of studies describing commercial television 

content. Content analysts of network programming have de-

scribed the characters and their interactions on the program-
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ming and the thematic content of the dramatic plots. While 

many diverse content areas have been studied (12, 40, 41, 35, 

30, 73, 29, 67), content analysts have generally focused on 

the prosocial and antisocial elements of conflict resolution, 

the portrayal of particular segments of the audience, and the 

picture of the world provided by television as opposed to 

reality. 

For the sake of clarity, the research relating directly 

to PBS will be presented in the first section of this chap-

ter. The three dominant research areas of network program-

ming (conflict resolution, demographics, and television/real 

world comparison) will be scrutinized in the second section. 

PBS Content Analyses 

Most of the analysis of PBS content has focused on the 

description of the messages on a single PBS series. Hedda 

Sharapan describes the prosocial content on "Mister Rogers' 

Neighborhood" (63). Counter-stereotypical sex-role content 

in "Freestyle" is described in Johnston and Ettema's book 

Positive Images (36). Williams article "Sex Roles on TV: 

More Than Counting Buttons and Bows" (72) and Wright's arti-

cle "Positive Role Modeling on TV" (74) also describe the 

content of "Freestyle," a PBS series that was designed to 

counteract limiting effects of sexist stereotyping or career 

aspirations. Anderson and Levin (1) content analyzed the 

age, sex, and presence or absence of a number of auditory and 

visual characteristics in a single episode of "Sesame 
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Street." This content was then correlated with data regard-

ing viewers' attention to that particular content. 

Sandell and Ostorff (57) analyzed the messages about the 

political system that are presented on commercial and public 

television programs which are likely to have high proportions 

of children in the audience. The results of their study 

revealed a distinct difference between how the police are 

presented on commercial and public television. The commer-

cial programming generally depicted police as incompetent. 

The police were shown as being incapable of solving a crime 

without the help or guidance of a private investigator. 

Referring to the messages of PBS, Sandell and Ostorff ob-

serve: 

The one network which presented programs generally 
favorable to the police was PBS. In the programs moni-
tored for this study, "Sesame Street," "The Electric 
Company," and "Mister Rogers' Neighborhood," police were 
portrayed as helpful, friendly individuals. However, 
there was no mention of their competence, the character-
istic most negatively portrayed in the programming of 
the commercial stations. 

The PBS programs were more negative toward representa-
tives of other political institutions. For example, a 
"Sesame Street" skit showed two postal workers as fumb-
ling, clumsy incompetents. In another incident, a 
street cleaner officiously removed a "street painting," 
despite the protests of the artist" (57, p. 55). 

Sandell and Ostorff also noted that their findings reveal 

many inaccuracies regarding procedures associated with gov-

ernment occupations. They specifically cite the instance of 

the postman in "Mister Rogers' Neighborhood" who delivers 

items other than mail to Fred Rogers (57, p. 56). 
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Another study that explored behaviors on television was 

the Coates/Pusser study (9) which analyzed positive rein-

forcement and punishment on "Sesame Street" and "Misterrogers 

Neighborhood." The seven measures of the study consisted of 

giving positive reinforcement and punishment for cognitive 

and social behavior by adult, child, and fantasy characters. 

The major finding of the study was that both shows primarily 

consisted of adult and fantasy characters giving positive 

reinforcement for social behavior. 

Rita Dohrmann conducted a sex-role analysis in early 

1974 of two episodes each of "Sesame Street," "The Electric 

Company," "Mister Rogers' Neighborhood," and "Captain Kang-

aroo" (14). Dohrmann explains: 

The study was designed (a) to control for age within sex 
roles (adult male, adult female, child male, child 
female); (b) to delineate character roles selected for 
each group; (c) to include behaviors associated with the 
values of active mastery and passive dependency; and (d) 
to determine the kinds of behaviors males and females 
direct to each other as role partners in interactions 
(14, p, 57). 

Dohrmann's study showed that white males alone composed 

60% of the combined racial groups, "thus replicating Gerb-

ner's findings that the dramatic structure changes to favor 

already dominant societal groups" (14, p. 60). Dohrmann 

explains that gender power is also symbolized by the fact 

that males composed 100% of the lead characters and 85% of 

the televised work force. Dohrmann also notes that male job 

performances are also integrally woven into "story lines of 
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the day." Male domination is emphasized by Dohrmann's 

observation: 

All male scenes were more common. In the hundreds of 
scenes which compose individualized settings and vig-
nettes , only two during the period of monitoring had an 
all-female cast - two women frightened by bats in an 
"Electric Company" scene and animated Crystal Tips and 
her dog Alistaire in "Captain Kangaroo" (14, p. 60). 

Dohrmann's analysis of behaviors of the male and female in-

habitants of this disproportioned population shows: 

Collectively, the male sex is assured the dominant allo-
cation to opportunities most conducive to learning and 
self-development: to lead, to solve problems, to have 
one's self-confidence boosted by reward, to have the 
satisfaction of helping others, and to show self-con-
trol. 

By contrast, the female educational role models collec-
tively exhibit the opposite pattern: as a whole they are 
more likely to follow than lead, to praise (rather than 
be rewarded), to be fearful seekers of protection (rath-
er than determined individuals). They are also assured 
at least one member on the dependent side of all passive 
dependent behavioral traits except failure. One only 
has to recall the times Bert outwits Ernie on "Sesame 
Street"^ or Captain Kangaroo is tricked by Bunny Rabbit 
to realize that such male failures are the counterparts 
of male rather than female achievement (14, p. 62). 

Dohrmann summarizes her research findings by declaring that 

"males meet the world as subjects" whereas females "face the 

world as objects" (14, p. 63). These powerful gender codes, 

according to Dohrmann, achieve "an aura of authority and 

idealism" since they are present on shows that are acclaimed 

as "the best and the brightest of children's television fare" 

(14, p . 64 ) . 

Two task forces have been commissioned to study the con-

tent of public broadcasting messages. The Task Force on 

Women in Public Broadcasting analyzed eighteen hours of tele-
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vision broadcast time in 1974. The Task Force reported these 

results: 

In 28 programs, there were 200 males and only 36 females 
(85 percent/15 percent). Of these 28 programs, 11 had 
no women participants. Just 4 black women were seen 
during the week. Women who did appear were likely to be 
in high-salaried positions (as were the men) and in 
occupations traditionally considered male. Therefore 
women are not stereotyped on public television; they are 
overlooked (8, p. 18). 

The Task Force on Minorities in Public Broadcasting was 

officially convened in February, 1977. Their report focused 

on the employment of minority persons in decision making 

positions in public broadcasting. While the Task Force on 

Minorities in Public Broadcasting did not produce a system-

atic content analysis, several of its "Key Recommendations" 

dealt with the issue of programming content. Indeed, one of 

its most significant recommendations was that continuance of 

long-range federal funding be contingent upon broadcasting's 

"significant progress toward equitable minority placement and 

programming practices" (6, p. 184). Other recommendations by 

the Programming committee were "national distribution of 

minority programming to reflect the percent of minorities in 

the U. S." and the "inclusion of minority programming in the 

prime time schedule" (6, p. 186). The Corporation of Public 

Broadcasting (CPB) received the Task Force Report in November 

1978. The CPB response did not address the issues dealing 

with programming. In their final "response to the response" 

in April 1980 the Task Force's subcommittee chairs issued the 

following statement which noted: 
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... the continued unwillingness and apparent refusal of 
public broadcasting entities to effectively address cor-
rective actions to historical discrimination and racism 
within the industry, which constitutes a blatant disre-
gard for the principles of justice and public broadcast-
ing's legislative mandates" (6, p. 186). 

This struggle for minority programming on PBS and the 

subsequent lack of response by the Corporation for Public 

Broadcasting has led Dave Berkman, professor of telecommuni-

cations at the S. I. Newhouse School of Public Communica-

tions, to contend, "I do not think it an exaggeration to 

state that public broadcasting may be one of the last 

bastions of pure, institutionalized racism left in America" 

(6, fn p. 179). 

Network Content Analyses 

Because of the limited research on public television 

content, studies of commercial television must be included in 

this chapter to provide a sense of the major research areas 

addressed by other content analysts of television messages. 

The three major research areas cited by Comstock et al will 

be examined in this section. 

Prosocial and Antisocial Studies 

The topic that has received the most attention has been 

the presentation of television violence (15). The two major 

investigations of violent content were Violence and the 

Media, edited by Baker and Ball, which examined network en-

tertainment in 1967 and 1968 and Television and Social Behav-

ior: Media Content and Control, edited by Comstock and 

Rubinstein, which examined content in the 1969 season (46). 
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These extensive studies were conducted by George Gerbner 

and his colleagues at the Annenberg School of Communication 

of the University of Pennsylvania. In the Gerbner research, 

violence was defined simply as "the overt expression of force 

intended to hurt or kill" (46, p. 304). With this definition 

in mind, Gerbner and his associates found that in 1967 and 

1968 approximately 80% of all programs contained one or more 

violent incidents. Crime type programs were the most likely 

(96.6%) to contain violent incidents; 93.5% of all cartoons 

contained violence and 66.3% of comedies contained violence. 

Gerbner and his Media Task Force also noted how the violence 

was portrayed, who killed, who was killed, if the killings 

were justified or unjustified, and if the aggressors in these 

situations were rewarded or punished (46, pp. 303-304). 

After assimilating their data, the Media Task Force set forth 

the following norms concerning violence on television. 

1. Unmarried young and middle-aged males are more 
violent than others. 

2. Violence can be expected more from nonwhites and 
foreigners than from whites and Americans. 

3. Situations in which strangers are encountered at 
close range are particularly dangerous; violence is 
to be expected more from strangers than from fam-
ily, friends, or acquaintances. 

4. Middle-aged men and nonwhites are most likely of 
all groups to be killed when they become involved 
in violence. 

5. Law-enforcement personnel are just as violent as 
the most violent citizens. 

6. The past and present may have been saturated with 
violence, but the future will contain even more. 

7. While the use of violence may lead to death, the 
inflicting of physical injury does not cause dis-
comfort or pain. 

8. Witnesses to violent behavior seldom intervene. 
9. Persons who engage in violent behavior do not need 

to be concerned about punishment. 
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10. The use of violence is consistent with being a 
"good guy" because violence is a legitimate and 
successful means of attaining a goal. "Good guys" 
use violence just as much as "bad guys" (46, p. 
309) . 

Gerbner's 1969 content analysis for the Surgeon General's 

Committee compared the results with the analysis done in 1967 

and 1968. The results, as cited in Milestones in Mass Com-

munication, showed that killing declined sharply but the 

presentation of aggression, harm, and threat did not (46, p. 

329). On children's cartoons aired on the networks, violence 

increased. The study indicated that "Any overall decline in 

violence over the three years is attributable to a reduction 

in violent programming aimed at adults" (46, p. 329). 

Gerbner elaborates: 

It is clear that children watching Saturday morning car-
toons had the least chance of escaping violence or of 
avoiding the heaviest saturation of violence on all 
television .... Of all 95 cartoon plays analyzed during 
the three annual study periods, only two in 1967 and one 
each in 1968 and 1969 did not contain violence. The 
average cartoon hour in 1967 contained more than three 
times as many violent episodes as the average adult 
hour.... By 1969 ... the average cartoon hour had 
nearly six times the violence rate of the average adult 
television drama hour (46, p. 329). 

The publication of these studies led to an increased 

public awareness of the preponderance of violent television 

content. In response to pressure by citizen groups, re-

searchers, educators, and the government to modify TV con-

tent, the networks created the Family Viewing Time, the early 

prime time hour that was supposed to have less violence so 

that younger viewers would not be continually barraged by 

antisocial behavior. Harvey et al analyzed the content in 
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1975-1976 during the Family Viewing Time and found the fol-

lowing disappointing results: 

... Violence was not eliminated during the early evening 
hours (FVT shows still averaged 6.9 aggressive acts per 
hour) and the number of aggressive acts dramatically 
jumped to 16.7 per hour at 9:00 and remained high for 
the rest of the evening. These findings are corroborat-
ed by Gerbner et al who noted that the decline from past 
years observed in the 8:00-9:00 time period was offset 
in post FVT and Saturday morning hours so that the over-
all rate of violence in the 1975-1976 season was, if 
anything, the highest on record (32, p. 182). 

Gerbner and his associates continued to publish an an-

nual Violence Index. He comments on the cumulative results: 

The 1978 Violence Index shows an increase over the 1977 
Index for weekend children's and late evening program-
ming, although a decrease was shown in the prevalence 
and rate of violence in the former family hour. 
Over the past ten years our research has shown that cer-
tain groups of dramatic characters consistently were 
victimized more often than they committed a violent act 
.... these include women of all ages, but especially 
young adult and elderly women, as well as young boys, 
non-whites, foreigners, and both members of the lower 
and upper (but not middle) classes (23, pp. 181-185). 

Some television critics noted that as the public outcry 

for violence increased, the expression of sexuality on tele-

vision also increased. Several researchers attempted to 

document the observation that the networks were simply sub-

stituting violence with sex (20, 22, 64). Silverman sug-

gests : 

In terms of the accusation that sex is replacing 
violence, there still is no explicit sex shown on 
prime-time TV. However, there does appear to be an 
interesting tendency to 'tease' the audience 
behaviorally (through flirting), verbally (through 
innuendo), and visually (through contextually implied 
intercourses) (64, pp. 41-42). 
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Bradley Greenberg's Life on Television: Content Analyses 

of U. S. TV Drama deals with other areas of antisocial behav-

ior in addition to violence. Greenberg defines antisocial 

behavior as follows: "Antisocial behavior was conceptualized 

here as that which is psychologically or physically injurious 

to another person or persons whether intended or not, and 

whether successful or not" (25, p. 102). Conversely, proso-

cial content is defined by Greenberg as "that set of behav-

iors which is generally accepted by society as constructive, 

appropriate, and legal" (25, p. 104). Greenberg discusses 

the research done in this area: 

Liebert has done extensive work in the area of content 
analyzing prosocial behaviors on television. He and his 
associates analyzed 72 Saturday morning programs for 
prosocial content. The prosocial categories were altru-
ism, sympathy, explaining feelings, reparation for bad 
behavior, control of aggression, and resistance to temp-
tation. Altruism occurred with the greatest frequency, 
six acts in every half hour of programming. Acts of 
sympathy and explaining feelings occurred at slightly 
more than two per half-hour. The remaining prosocial 
behaviors occurred very infrequently, with control of 
aggression least frequent, occurring less than once per 
hour" (25, pp. 104-105). 

Greenberg's analysis of prime time shows and Saturday 

morning programming during the 1975-76, 1976-77, 1977-78 

seasons yielded the following results: 

Verbal aggression was the single largest act in the 
antisocial category in all three seasons, and in two of 
those seasons it constituted a majority of all the anti-
social acts identified. Situations in which people are 
verbally hostile, insulting, and rejecting of others is 
a major activity on television and occurred more than a 
thousand times in each of the three sample weeks. Its 
large prominence warrants intensive investigation as a 
form of behavior that may be modeled by consistent 
viewers.... the sum total of prosocial acts is quite 
comparable to the overall rate of antisocial acts per 
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hour. They are nearly identical. Therefore, if one 
were to place all the antisocial behaviors on one side 
of the viewing scale and all the prosocial behaviors on 
the other side, using hourly rate as a measuring unit, 
the scales would balance.... The overall rates of pro-
social acts by program types identify the situation 
comedy as most prone to portray these behaviors.... The 
most antisocial program type corresponds to the least 
prosocial program type -- Saturday morning cartoons" 
(25, pp. 113-126). 

McCorkle's dissertation specifically analyzed the verbal 

environment and verbal aggression in Saturday morning pro-

gramming. Her results indicated that the verbal environment 

was characterized by language which described, informed or 

instructed. Characters, however, tended to adopt defensive 

and personally attacking postures (48). 

Extending Greenberg's research on prosocial and antiso-

cial content, Jean Raffa's analysis of The Dukes of Hazzard, 

The Incredible Hulk, and The Love Boat shows comparable 

results. She explains: 

For the six episodes that were examined, a total of 16 
values occurred frequently enough to merit further exam-
ination for intensity. Eight of these were positive 
social values and eight were antisocial. The positive 
social values were concern for others, politeness, 
regard for rules, ambition, courage, regard for friend-
ship, expression of remorse, and commitment to marriage. 
The negative values were aggression, disregard for 
rules, disrespect for property, impoliteness, lack of 
concern for others, lack of self-control, lack of com-
mitment to marriage, and narrowmindedness (55, p. 215). 

Two other recent studies address the types of behavior 

involved in problem solving and conflict management as de-

picted on television. In "Problem Solving in TV Shows Popu-

lar with Children: Assertion vs. Aggression," Dominick et al. 

analyzed the top 15 prime time programs and the top eight 
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Saturday shows among 6-11 year olds. Dominick particularly 

was concerned with the concept of assertiveness, which "in-

volves direct but non-injurious actions whose objective is to 

uphold a person's rights, values, or to secure a personal 

goal while, at the same time, not denying unfairly the rights 

of anyone else" (16, pp. 455-456). The data analyzed cor-

roborated Gerbner's conclusions about Saturday morning pro-

gramming. Dominick explains: 

In prime time, there were two major types of solutions, 
helping and assertion. Saturday programs contained a 
totally different pattern. These programs portrayed 
more than three times the aggressive solutions found in 
prime time while depicting significantly less assertive 
and helping behavior (16, p. 458). 

In "Conflict and Power on Television Soap Operas" O'Donnell 

et al analyzed conflict management techniques in the increas-

ingly popular genre of the soap opera. Out of 2958 conflicts 

coded, the prosocial mode of conflict management accounted 

for 42.7% of the attempts to manage the conflict. Verbal 

aggression accounted for 31.3% and avoidance accounted for 

16.3% (53, p.8). Departing from the television content ana-

lyzed by previous researchers, physical aggression accounted 

for only 5% of conflict management attempts (53, Table 1). 

This significant difference is probably because, in contrast 

to the action series of prime time, talk is central to the 

soap opera genre (21, 27, 39). 

Overall, the studies suggest that network programming 

represents a violent picture of the world with Saturday morn-
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ing being the most violent genre and the soap operas being 

the least violent genre. Prosocial behaviors also abound, 

with situation comedies and soap operas containing the most 

positive behaviors. Dominick charges that previous 

researchers were simplistic when they pre-classified certain 

programs as violent. He explains: 

So-called violent shows also contain other types of be-
havior. "Bionic Woman," for example, was the third most 
aggressive prime time program but also ranked third in 
helping behavior. "Bugs Bunny" ranked number one in 
aggression but was also number two in assertive at-
tempts. Children who watch these shows could be attend-
ing to the non-violent behaviors as well as (or instead 
of) the violent ones (16, p. 463). 

Dominick suggests that future content analyses focus on both 

prosocial and antisocial aspects of programming. 

Portrayals of Men, Women, and Minorities 

Men.--Bruce Martin's dissertation investigated the image 

of American men as portrayed in selected commercial prime 

time television programs from 1950-1976. His investigation 

yielded the following recurrent patterns: 

... the image of men revealed in this study revealed him 
as bright, sexually balanced, humorous, attractive in 
the conventional sense, healthy, and warm. Of all the 
stereotypes, the most frequently presented was that of 
the independent man. In his interpersonal behavior he 
appeared to have well-balanced relationships, neither 
totally dominant nor totally passive in most categories 
of inclusion, control, and affection. What surfaced was 
a well-integrated image of a well-balanced human being 
(47, p. 2817). 

While definitely a longitudinal study, Martin's investigation 

is strikingly different from the more quantitative investi-

gations subsequently cited in this chapter. Martin dealt 

with only one male character for each of the years under con-
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sideration. The recurrent patterns he cited were, therefore, 

gleaned from an extremely limited sample. 

Women.--Since 1954, several studies have provided data 

on television sex-role portrayals. The findings of these 

studies are strikingly similar. 

Women are severely underrepresented (5, 28, 34, 50, 59, 

65, 66, 68, 75). Miller and Reeves delineate the difference, 

"Researchers reported that in prime time males occupied 70% 

or more of television's speaking roles" (52, p. 37). In 

fact, the only type of show in which women appear in nearly 

equal frequency to men is the soap opera (17, 27, 39). 

Women are seen in roles that are traditionally linked 

with their sex such as wife, mother (7, 45, 59). Baxter and 

Kaplan note, "Television ... allows women to be lauded only 

if their behavior is compatible with sex-role stereotypes" 

(4, p. 36). If women are shown with occupations, they are 

usually placed in low-status jobs (45, 50, 52). In McNeil's 

study of prime time fiction in 1973, she observes: "No women 

were lawyers, judges, corporate executives, government offi-

cials, or financiers; by contrast, these high prestige fields 

accounted for 12% of male employment (50, p. 264). 

Studies also show that most women are subservient to or 

supervised by males (45, 50, 59, 66). Downs and Gowan note, 

"Men are depicted as possessors of both power and status 

through greater control of both reward and punishment" (18, 

p. 691). McNeil also comments on the television women's lack 

of power: 
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In the few instances in which women held high position, 
there were almost always mitigating factors to dilute 
their power: they tended to occupy less important 
roles; they were frequently employed in traditionally 
female occupations within their respective professions; 
their work activities, like those of most females, 
tended to be peripheral to the plot; and no matter what 
their position, they were almost always outranked by 
their male colleagues (50, p. 264). 

Tedesco summarizes her research on women in prime-time in one 

word--"powerless" (69, p. 119). 

In terms of character development, the emphasis has 

usually been on women's domestic and personal relationships 

with a de-emphasis of women's professional relationships (35, 

45, p. 75). Even in contemporary programs featuring women 

Haskell notes, "Even though women in this sample held jobs 

and supported households without male assistance, most of the 

topics they discussed were 'traditionally female,' dealing 

with romance, personal appearance, dating and divorce (33, p. 

195) . 

Several recent studies note a slight improvement of the 

women's plight in TV land. Seggar notes a proportional gain 

in women's roles from 1971-1975 (60). Other studies show a 

trend toward occupational variation (33) and more multi-

dimensional characters (31) for women. Judith Lemon notes, 

"It appears that in those relatively few instances women and 

blacks are shown working in high status occupations, they 

tended to dominate interactions, their occupational status 

overriding race and sex" (43, p. 77). Positive women models 
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have also started to occur on the screen (18, 31). Downs and 

Gowan note, "Our results suggest that while associated with 

fewer responses than men, women are apt to represent more 

positive and more consistent models than men, and consequent-

ly may serve as more beneficial sources of children's learn-

ing" (18, p. 692). Again, the soap opera genre appears to 

depict women on a more equal footing with men. The O'Donnell 

results showed no gender difference in power rating and no 

gender difference in choice of conflict management mode (53). 

Similarly, Barbatsis found no power difference between men 

and women in her analysis of relational communication pat-

terns in primetime comedy and adventure series, soap operas, 

and cartoons (3). 

Indeed, the fall 1984 television season has been hailed 

by the National Commission on Working Women as "the best 

season yet for female roles" (49). Their annual assessment 

showed that for the first time in twelve years "how women are 

portrayed and the number of women in TV roles are positive." 

The reasons for this positive assessment are: (1) there is a 

record number of women (47%) in new TV shows, (2) of the 27 

new prime time shows, 10 feature women in strong roles, and 

(3) the number of minority women is up from 3 to 12 (49). 

Women in pivotal, nonstereotypical roles in critically ac-

claimed series such as "Hill Street Blues," "St. Elsewhere," 

and "Cagney and Lacey" lend support to the commission's con-

tention that television is gradually beginning to portray 

women in more diverse situations. 
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Minorities.--In August 1972, Action for Children's 

Television commissioned Gilbert Mendelson and Morris Young to 

content analyze the treatment of blacks and minorities on 

children's television. Their results based on a sample of 

14-1/2 hours of commercial programming showed that: 

...blacks rarely appeared in work situations and, if a 
black character was a leader, there was always a white 
co-leader. Major black characters, though underrepre-
sented, were shown with generally positive attributes. 
Non-American and non-white cultures were referred to 
negatively. Asians are almost always treated as nega-
tive stereotypes; most villains speak with German or 
Russian accents; most shows had no interaction between 
the races; if a group is integrated, there is one black 
among the group; blacks did not interact with blacks; 
race is never mentioned or discussed; and all figures of 
authority, or sources of information on shows designated 
as educational, are white (51, p. 2). 

Two recent studies assimilate the work done on minority 

portrayals on television. Poindexter and Stroman's "Blacks 

on Television: A Review of the Research Literature" reviews 

more than thirty years of empirical literature on the sub-

ject. This review yielded the following conclusions. 

1. Historically, blacks have been underrepresented in 
television portrayals. 

2. There has been a trend toward increased visibility 
of blacks on television. 

3. Blacks are generally presented in minor roles and in 
low-status occupational roles. 

4. Stereotyping and negative connotations of blacks 
continue to be presented in television programs 
(54). 

Seggar et al provides the most recent data regarding the 

portrayal of minorities and women. They analyzed television 

content between 1971 and 1980 and advanced the following con-

clusions from their data. 
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1. Blacks generally are shown less frequently than five 
or six years ago. 

2. The black female is almost invisible. 
3. Other minorities such as Mexican-Americans, Orient-

als, Native-Americans, and foreign born ethnics have 
dropped considerably in terms of percentage of total 
production casts. 

4. Women have improved their proportionate representa-
tions substantially. 

5. Whites, male and female, have increased their parti-
cipation in 'major roles.' 

6. Blacks of both sexes decreased in major roles. 
7. Other minority males improved in role significance 

slightly, but the minority females lost ground (61). 

In 1980, Greenberg and his associates noted that no 

other ethnic subgroup exists in sufficient frequency to en-

able an intensive quantitative analysis (28). Attempting to 

fill the vacuum of research about Hispanic-Americans on tele-

vision, Greenberg and Baptista-Fernandez included in Life on 

Television a qualitative analysis of the 10 or 11 major roles 

held by Hispanics during 3 TV seasons (1975-1976, 1976-1977, 

1977-1978). Their analysis showed that Hispanic women were 

either absent or insignificant. Hispanic males were present-

ed as gregarious and pleasant. They had strong family ties, 

little education, and little concern for their future (24). 

In 1984, the Federal Equal Employment Opportunity Com-

mission was investigating alleged discrimination against 

ethnic minorities and women in the entertainment industries. 

Statistics gathered for this report show that minority actors 

were generally cast in less than five percent of all dramatic 

prime time television and motion picture roles (42). 
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The World of Television vs. Reality 

The world of television differs considerably from that 

of reality. The gross underrepresentation of women and mi-

norities has already been addressed. 

The world of television employment also bears little re-

semblance to reality. The televised labor force is overly 

involved with law enforcement. Women are underrepresented 

and higher-status occupations are overrepresented (34, 71). 

Gerbner's studies reveal that a mere 6 to 10 percent of 

television characters hold blue-collar or service jobs vs. 

about 60 percent in the real work force (71, p. 137). Al-

though the lower class is severely underrepresented, Thomas 

and Callahan's study shows that economically deprived tele-

vision families are depicted as markedly more unified, more 

cooperative, and happier than their rich counterparts. The 

authors suggest that prime-time television programming helps 

disseminate the idea that money doesn't buy happiness (70). 

Other studies show that traits are occupationally ster-

eotyped and events experienced are often highly atypical oc-

cupationally (13, 34). The important events of real life --

"birth, heart failure, and natural death" -- are ignored (34) 

except in the soap operas (27). 

Homicide is twenty-two times more frequent on television 

than in actuality (34). The Annenberg team estimates that 

"55 percent of prime-time characters are involved in violent 

confrontations, once a week; in reality, the figure is less 

than 1 percent" (71, p. 138). In fact, the entire depiction 
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of crime and law enforcement on prime-time television is 

almost a total distortion of reality. Dominick expands on 

the distortions in a 1972 study: 

Television overrepresents violent crimes directed at 
individuals; blacks and young people are under repre-
sented in the television crime world; television crime 
is less profitable than real crime; nonwhites are under-
represented as murder victims; and violent crimes be-
tween family members are under represented. Television 
criminals are so nondescript that they must be viewed as 
functions, not people. They are one-dimensional charac-
ters, existing solely as criminals. Television crime is 
not dangerous crime; the criminal is nearly always 
caught. Television crime is removed from the ordinary 
citizen; it takes place behind closed doors, is seldom 
witnessed, and is rarely seen in everyday life on the 
street (15, pp. 248-250). 

The elderly (people over age 65) are also underrepre-

sented on television (28) and "are generally portrayed as 

sick, silly, or helpless. In truth, the older population is 

larger and healthier than ever" (71, p. 137). Again, the 

soap opera genre is an exception to this negative representa-

tion of the elderly. Elliott's dissertation, which analyzed 

260 episodes of daytime television drama, showed that while 

the older characters were not the center of the plots, the 

myths of aging (senility, serenity, inflexibility, and disen-

gagement) were not present (19). Also, although television 

may be the most pervasive force of health information, "its 

characters exist almost entirely on junk food and quaff alco-

hol 15 times more often than water while managing to remain 

slim" (71, p. 137). 

After reviewing the research done on television's mes-

sages, an alarming picture develops. The medium which is 
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watched by 90 million viewers nightly is awash in content 

which misrepresents the way people behave, the way they solve 

their conflicts, and, indeed, the demographic make-up of 

America itself. 
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CHAPTER III 

METHODS AND PROCEDURES 

This chapter contains an overview of the content analy-

sis methodology and delineates the research questions, samp-

ling and unitization plans, pertinent definitions and cate-

gories of analysis that were used in the study. Descriptions 

of the pilot study, coding instructions, and methods of data 

analysis are also included in this chapter. 

Overview of the Content Analysis Methodology 

Content analysis is "a method of studying and analyzing 

communication in a systematic, objective, and quantitative 

manner for the purpose of measuring variables" (20, p. 138). 

Gerbner explains its distinctive characteristics: 

What distinguishes the analysis of public, mass-mediated 
message systems as a social scientific enterprise#from 
other types of observation, commentary, or criticism is 
the attempt to deal comprehensively, systematically, and 
generally rather than specifically and selectively or ad 
hoc with problems of collective cultural life. ... 
What is informative, entertaining (or both), good, bad, 
or indifferent by any standard of quality are selective 
judgments applied to messages quite independently from 
the social functions they actually perform in the con-
text of large message systems touching the collective 
life of the whole community (7, p. 127). 

Carney describes the disciplined nature of content 

analysis: 

It forces us to be very conscious about just what we are 
looking for, and why we are looking for it--about what 
is sometimes called our frame of reference. It also 
forces us to hold this frame of reference steadfastly. 
Content analysis is a way of asking a fixed set of 
questions unfalteringly..." (3). 
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A disciplined analysis can only be accomplished if it is 

systematic. Wimmer and Dominick explain this concept in Mass 

Media Research: 

... the choice of the content to be analyzed is made 
according to explicit and consistently applied rules: 
Sample selection must follow proper procedures, and each 
item must have an equal chance of being included in the 
analysis. It also means that the evaluation process 
must be systematic: all content under consideration is 
to be treated in exactly the same manner. There must be 
uniformity in the coding and analysis procedures, as 
well as in the length of time coders are exposed to the 
material. Systematic evaluation simply means that one 
and only one set of guidelines for evaluation is used 
throughout the study (20, p. 138). 

Objectivity is also an essential characteristic of any 

content analysis. Carney stresses that "all relevant data 

must be extracted, uniformly and impartially, from all parts 

of the communication specified for analysis" (3, p. 26). 

According to Wimmer and Dominick: 

... Operational definitions and rules for classification 
of variables should be explicit and comprehensive enough 
that other researchers who repeat the process will 
arrive at the same decisions. Unless a clear set of 
criteria and procedures are established that fully ex-
plain the sampling and categorization methods, the re-
searcher does not meet the requirement of objectivity... 
(20, p. 139) 

The nature of content analysis lends itself to investigator 

objectivity. Since a content analyst is more concerned with 

conducting an investigation rather than of seeking proof of 

her/his own views, Carney explains," ... the data extracted 

are, in themselves, individually so insignificant that their 

overall implications are not readily apparent. Hence there 

is little emotional involvement however the data appear to be 

turning out" (3, p. 65). 
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The third characteristic of content analysis is that it 

be quantitative. Quantification aids the researcher in 

precise data coding and in the summarization of the results. 

It also fulfills the goal of content analysis, "the accurate 

representation of a body of messages" (20, p. 139). In 

"Toward Cultural Indicators: The Analysis of Mass Mediated 

Public Message Systems" George Gerbner delineates what the 

overall structure of a message systems analysis should 

include: 

The approach is directed toward answering the most gen-
eral questions about the broadest terms of collective 
concept-formation in mass-produced public message sys-
tems: What perspectives and what choices do they make 
available to entire communities over time, across cul-
tures, and in different societies? With what kinds and 
proportions of properties and qualities are these 
choices weighted? What are the underlying structures of 
association in large message systems that are not appar-
ent in their separate component units (7, p. 126) 

The explicit stages of a content analysis project are 

listed in Mass Media Research by Wimmer and Dominick: 

A content analysis project should formulate a research 
question, define the population, select an appropriate 
sample, select and define units of analysis, construct 
the categories of content to be analyzed, establish a 
quantification system, conduct a pilot study to estab-
lish definitions, analyze the collected data, and draw 
conclusions and search for indicators (20, p. 142). 

The stages outlined by Wimmer and Dominick provide the 

structure for the specific research design used in this 

study. 
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Research Design 

Population 

The problem of this dissertation stems from the fact 

that the content of network programming tends to reinforce 

existing stereotypes. Many viewers opt for PBS programming 

as a viable viewing alternative. The content of PBS program-

ming has not, however, been systematically analyzed to deter-

mine what kind of social map (i.e., impression about societal 

roles, opportunities, and expectations) is being provided to 

the viewers of public television. The population under in-

vestigation, therefore, is public broadcast service tele-

vision programming. 

Research Questions 

The following research questions were formulated for 

this study: 

1. What proportion of characters on PBS programming are 
presented as being men, women, elderly, handicapped, 
or are in a particular racial or religious group? 

2. How are these proportions weighted? 
a. What type of role (continuing, featured, guest, 

nonspeaking) does each character have? 
b. How long are the scenes in which they are in-

volved? 

3. What type of occupational variation is being shown? 

4. What types of conversational behaviors are being 
shown? 

5. What types of conflict management or problem solving 
strategies are being shown? 

6. What cultural norms exist either explicitly or im-
plicity in the coded scenes? 



54 

Gerbner suggests that a general analysis of public message 

systems should include a variation of the following ques-

tions : 

(1) "What is" (that is, what exists as an item of public 
knowledge), (2) "What is important" (that is, how items 
are ordered), (3) "What is right" (or wrong, or endowed 
with any qualities, or presented from a point of view), 
and (4) "What is related to what" (by proximity or other 
connection) (7, p. 129). 

The six research questions delineated for this study address 

Gerbner's suggestions. The description of "what is" in ex-

istence on public broadcast service television programming 

will be addressed by research question //l, which describes 

the frequency of appearance of the targeted groups, and re-

search question //3, which delineates the occupational varia-

tion. Research question #2, which addresses the type of role 

and length of scene for each coded character, is geared to 

answering "what is important" on PBS. Research questions #4 

and #5, which describe the social interactions of PBS charac-

ters, answers "what is related to what." The answers to all 

six of the research questions should ultimately give an indi-

cation of the "point of view" of PBS programming. The 

research questions for this study, therefore, satisfy the 

criteria cited by Gerbner for the formulation of content 

analysis research questions. 

Sampling and Unitization Plan 

The sample consisted of one week of PBS 1984 fall pro-

gramming (October 9-October 14) broadcast on KERA-TV, the 
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PBS station in Dallas/Ft. Worth, Texas. The specific week 

was determined by adhering to the following criteria: 

1) It included an example of each college course being 

offered by the Dallas Community College District; 2) It 

included a majority of the series that premiered on PBS in 

the fall of 1984; 3) It was a representative sample of the 

shows usually broadcast by K.ERA-TV. This was determined by 

monitoring Dial magazine, the monthly programming guide pub-

lished by KERA-TV; 4) It did not include any unique program-

ming strategies such as pledge breaks or specials that focus-

ed on a specific theme throughout the week. (Continuing news 

stories were exempt from this criterion). 

Programs that were repeated during the sample week were 

not re-coded. The total sample for the study, therefore, 

consisted of 102.5 hours of PBS television programming. The 

elementary/secondary programming in the sample week included 

the following shows: "Cover to Cover," "Developing Leadership 

Skills," "Educational Computing," "Hablamos Espanol," "The 

Inside Story of Your Bones and Muscles," "Mainly Math," "Math 

Makers," "Newton's Apple," "Our Living Language," "Read All 

About it," "Read It," "Readalong," " A Reading Approach to 

Math," "The Science Alliance," "The Search for Solutions," 

"Teaching Writing: A Process Approach," and "Write On." The 

programs in the college telecourse category that were broad-

cast during the sample week are: "American Government I," 

"American Government II," "The American Story," "The Business 

of Management," "Communication Through Literature," "Faces of 
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Culture," "Focus on Society," "Here's to Your Health," "In 

Our Own Image," "Introducing Biology," "It's Everybody's Bus-

iness," "The New Literacy," "The Second Century," "Under-

standing Human Behavior," and "The Write Course." During the 

sample week, the following information/documentary shows were 

broadcast: "Adam Smith's Money World," "AM Weather," "Barbara 

Woodhouse Goes to Beverly Hills," "The Battle for Cassino," 

"The Brain," "The Constitution: That Delicate Balance," "The 

David Susskind Show," "Firing Line," "Frontline," "Health 

Notes," "MacNeil Lehrer News Hour," Michigan Media Mini-

documentaries," "Nature," "The Nature of Things," "News Addi-

tion," "The Nightly Business Report," "Princess," "Shelter," 

"Smithsonian World," "Titanic: A Question of Murder," "To 

Life!," "Tony Brown's Journal," "Universe," "Wall Street 

Week," "Washington Week in Review," "Who Killed the Lindbergh 

Baby?," "Wild America," "Wild Wild World of Animals," and 

"World War II: GI Diary." Children's programs broadcast dur-

ing the sample week were: "All About You," "The Electric 

Company," "Footsteps," "Mister Rogers' Neighborhood," "Out 

and About," "Peppermint Place," "Sesame Street," "Spaces," 

"Under the Blue Umbrella," "The Voyage of the Mimi," "Why in 

the World," "Wonderworks," and "Zoo Zoo Zoo." Programming in 

the entertainment category that was broadcast during the 

sample week was: "All Creatures Great and Small," "Butter-

flies," "Good Neighbors," "Great Performances," "Masterpiece 

Theater," "Monty Python's Flying Circus," "Movie Special," 

"Mystery!," "The 1984 World Chess Championships," "The Paul 
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Hogan Show," "The Short Story," "Sneak Previews," "Stephane 

Grappeli in New Orleans," and "Walkin* the Beat." 

The unit for this analysis was any scene that had at 

least one human participant in it. A participant was defined 

as any person that had more than one spoken word or was on 

the screen for 10 seconds or more. The units that met the 

specified criteria were then analyzed in detail. 

Definitions 

In addition to the general definitions cited in Chapter 

I, the following specific definitions that pertain to the 

units of analysis were applied by the coder. 

Race or Ethnic definitions (5): 

American Indian or Alaskan Native—Persons having ori-
gins in any of the original peoples of North America and 
who maintain cultural identification through tribal 
affiliation or community recognition. 

White, not of Hispanic origin—Persons having origins in 
any of the original peoples of Europe, North Africa, or 
the Middle East. 

Black, not of Hispanic Origin--Persons having origins in 
the Black racial groups in Africa. 

Asian or Pacific Islander—Persons having origins in any 
of the original peoples of the Far East, Southeast Asia, 
Indian Sub-continent, or the Pacific Islands. This area 
includes, for example, China, Japan, Korea, the 
Philippine Islands, and Samoa. 

Hispanic—Persons of Mexican, Puerto Rican, Cuban, Cen-
tral or South American or other Spanish Culture or ori-
gin, regardless of race. 

Conversational behavior definitions: The following defini-

tions were devised by the principal investigator after ana-

lyzing the content in the pilot study. 
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Advice--suggestions or hints at a course of action to 
take or a different way of doing things; an observation 
that a person's behavior is leading to a certain result, 
thereby implying that a change would be beneficial, 
would also fall into this category. 

Order--a command, demand, or statement the content of 
which the speaker wants to be carried out. Some orders 
may be couched in conversational niceties ("please," 
"could you?"). The distinction between giving an order 
and giving advice is that a person giving an order does 
not expect the recipient to mull over the contents and 
cEoose a course of action. Even if the order is issued 
politely or prosocially, the person issuing the order 
expects it to be done. Usually, if the order is not 
immediately carried out, a conflict will occur. 

Information--The discussion of processes (how to do 
something), new material which will increase the recipi-
ent's knowledge base, or personal feelings. It is not 
necessary to code "small talk" or cliche communication 
(how are you? how's the weather?). Most of this is a 
simple exchange of information and does not provide data 
useful for evaluation. 

Conflict management definitions: 

Prosocial--This mode allows the conflict participants to 
discuss their problems and positions without seeking to 
intimidate each other in any way. Such a discussion 
should help the people to understand each other and 
allow the relationship to grow. Differences of opinion 
can be discussed in a non-threatening way. The proso-
cial mode can also be exhibited nonverbally. Conflict 
participants using this mode generally employ touch, 
gestures, or pleasant facial expressions and vocal tones 
to de-escalate the conflict situation. Effective use of 
this mode will usually lead to a lessening of tension in 
the situation (10, p. 4). 

Outside Party Intervention--"Mediation" refers to the 
conflict situation when the conflict participants agree 
to allow a third party, an outside party, to assist 
them. Interpersonal communication scholars Emmert and 
Brooks explain, "The mediator has no power to make deci-
sions. The mediator cannot make trades or compromises 
for the contestants, but serves as a catalyst. He or 
she reasons, persuades, provides data, and attempts to 
facilitate a resolution to the conflict" (1, p. 258). 
The conflict participants have a choice of accepting the 
mediator's advice. 
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"Arbitration" often follows unsuccessful attempts at 
conflict resolution through interpersonal negotiation 
and mediation, and it goes even further than mediation. 
Emmert and Brooks differentiate between "arbitration" 
and "mediation" as follows: "Arbitration is character-
ized by giving the power of decision to the "outsider" 
-- the arbitrator. The arbitrator functions as a judge 
or jury, hears the arguments, considers the evidence and 
the cases presented, and makes a decision relative to 
the awarding of the goal sought by the contestants. 
Arbitration is used, for the most part, when public 
interest demands that certain conflicts be resolved. 
The parties in conflict have to abide by the arbitrat-
or's decision" (1, p. 258). 

Regression—This mode is characterized by withdrawal 
from the conflict. This can occur either from actual 
physical withdrawal (i.e., leaving the room, hanging up 
the phone) or psychological withdrawal. This psycholo-
gical withdrawal (usually involving childlike behaviors 
such as crying, pouting, or confusion) represents an^ 
attempt to resolve the conflict through internalization 
or consolation from others. Thus the participant util-
izing this mode is not directly coming to grips with 
his/her disagreement with the other conflict partici-
pant. Sometimes this mode is effective (particularly 
the physical withdrawal) because it allows the conflict 
participants time to "cool off" before anything more is 
said or done that could damage the relationship. The 
shortcoming of such a technique is that it results in 
little communication addressing the real conflict be-
tween the people in the relationship. It, therefore, 
represents only a postponement of the conflict and can 
at best be thought of as only temporary management of 
the conflict in question (10, p. 5). 

Revenge—The parties in conflict must interact for this 
mode to be coded. Conflict participants use this mode 
if they want to get even with the other person by using 
deception. There is no honest confrontation between 
individuals in conflict. Sometimes the confrontation 
appears to be honest, but the coder's knowledge of the 
character's motives is the key to recognizing the 
deception (10, p. 5). 

Verbal Aggression--This conflict mode consists of verbal 
attacks upon the self-concept of the other person. 
While in prosocial, verbal participants can honestly and 
objectively discuss their differences, participants 
using verbal aggression accentuate their differences by 
attempting to intimidate the other person. Verbal ag-
gression is generally characterized by the use of 
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increased volume, heightened muscle tension, and numer-
ous emotion-charged words coupled with a decrease in 
logic. Verbal aggressors tend to become so ego-involved 
with their position in the conflict that their objectiv-
ity is hampered (10, p. 5). 

Physical Aggression--This conflict mode represents 
violent behavior directed at the other conflict 
participant. Any aggressive touch should be coded in 
this mode. 

Program type definitions: The following definitions resemble 

the categories outlined in Katzman's Corporation for Public 

Broadcasting report on programming content (12). 

Educational programs—are those defined as either used 
in traditional school or instruction subjects or part of 
a self-teach program in standard instruction subjects. 
Programs designed to educate informally were not 
included. This is a conservative, strict definition of 
instructional programming, which corresponds to the 
notion of formal instructional use of television. The 
educational programs were aimed at two distinct 
audiences. The discussion of the programming type will, 
therefore, be subdivided into programs aimed at 
elementary/secondary students and programs used by the 
Dallas County Community College District and the Tarrant 
County Community College District. 

Information/Documentary program--are those defined as 
any program that covers the news, public affairs, 
science, general information, history, biography, and 
skills/how to do it. 

Entertainment program--are those defined as any program 
which is a music or dance performance, a drama perform-
ance or series, a feature film, comedy or satire, a 
variety show, or a cultural/art/or review program. 

Children's programs--.are those defined as being enter-
tainment programs aimed specifically at children but are 
not in the educational program category. 

Standard Metropolitan Statistical Area (SMSA): A large popu-
lation nucleus and nearby communities which have a high 
degree of economic and social integration with that 
nucleus. Each SMSA consists of one or more entire 
counties that meet specified standards pertaining to 
population, communities, and metropolitan character (19, 
p. 45). 



61 

Categories 

The four major sets of variables in this analysis were 

physical attributes, occupational variations, programming 

context variables, social interaction attributes, and inten-

sity. 

Physical Attributes.--The coder assessed the characters' 

sex (male, female, indeterminate), age (child, adolescent, 

adult, elderly person), ethnic group (black, white, Hispanic, 

Asian, American Indian/Eskimo). 

According to the 1980 census statistics compiled by the 

U. S. Department of Commerce, persons who consider themselves 

as having Spanish origin comprise 8.4% of the population of 

the Standard Metropolitan Statistical Area (SMSA) that K.ERA, 

the PBS station for the Dallas-Ft. Worth metroplex, serves 

(18, p. 59). Since this total amounts to almost a quarter of 

a million people, how this group is portrayed on public tele-

vision seemed significant. Although several races are sub-

sumed under the heading "Spanish origin," this study regarded 

people of "Spanish origin" (hereafter referred to as His-

panics) as a separate, distinct group. This rating is con-

sistent not only with previous television content analyses 

but also with the methodology used by the U. S. Department of 

Commerce in compiling demographic statistics for the entire 

country. To maintain semantic accuracy the heading was al-

tered to read "race/ethnic" group. This heading was limited 

to the five targeted groups previously defined in the "defi-

nitions" section of this chapter. All participants coded 
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in this study fit into one of these five groups (black, 

white, Hispanic, Asian, American Indian/Eskimo). 

Occupational Variation.--The coder identified what job a 

character had. A job was coded if the person was performing 

the job, if the job was being discussed, if the person's 

title was alluded to, or if the person's uniform or clothing 

was indicative of his/her profession. Previous knowledge of 

a character did not influence coding. 

Programming Context Variables.--In this category, the 

coder noted the broadcast date and time, the program name and 

type, the producer and the corporations or endowments that 

have funded the show. 

Social Interaction Attributes.—Conversational behaviors 

were coded. The content of the conversations were analyzed 

for six behaviors: giving and receiving advice; giving and 

receiving orders; and giving and receiving information. 

Conflict management behaviors were also coded. A con-

flict was defined as an interaction involving two or more 

people that involves expressed contradictory attitudes and 

behaviors. The modes that the characters use to analyze the 

conflicts were prosocial, third party, regression, revenge, 

verbal aggression, and physical aggression. 

Intensity.— This variable allowed the analysis to go 

beyond mere frequency counting in the interpretation stage of 

the study. It allowed the coder to refine the meaning of an 

occurrence. The coder delineated the type of role the 

character had. A major role classification was assigned to 
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a character who had a speaking role in more than one episode 

of the program during a sample week. A speaking role classi-

fication was assigned to a character that had a speaking role 

in only one episode of the show during the sample week. A 

non-speaking role was assigned to any character that did not 

speak but appeared on the screen for 10 seconds or more. A 

narrator role was assigned to someone who was not seen on 

screen at all but who provided the voice-over for a program. 

The time in scene variable also served as a check to deter-

mine how much significance the role is likely to have on the 

viewing audience. The coder delineated how many minutes and 

seconds the characters were actually in the scene. 

Pilot Study 

A pilot study was conducted using the aforementioned 

unitization plan and categories. Two examples of each type 

of show on PBS (documentary, educational, entertainment) were 

taped and coded to determine whether the coding procedures 

outlined are understandable and feasible. Additional coder 

instructions were required regarding the issues of title 

sequences, still photographs, voice-overs, background charac-

ters, groups, and time in the scene. After these changes 

were made to facilitate coding, the final set of instruc-

tions, extensional lists, and coding sheets were found to be 

appropriate for the variables being analyzed. 
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Quantification System 

Data Collection and Coding.--Each episode in the sample 

was recorded on 1/2 inch VHS videotape to preserve a perma-

nent record. Since several variables were being recorded, 

multiple viewing of the data was sometimes necessary. Video-

taping is instrumental in increasing reliability and validity 

since any coder discrepancies can be replayed, discussed, and 

re-evaluated. The coding was done by the principal investi-

gator. This method of coding is alluded to by Alexander 

George in Trends in Content Analysis (6) and by Thomas Carney 

in Content Analysis: A Technique for Systematic Inference 

from Communications (3). Several recent dissertations in 

such diverse fields as education (16, 21)), journalism (4), 

literature (8), speech communication (9), and mass communica-

tion (15) have used the single coder method. 

While each content analyst must devise his/her own uni-

que coding sheet in order to measure the variable under 

scrutiny, Klaus Krippendorff, in Content Analysis: An Intro-

duction to Its Methodology, suggests that the coding sheets 

contain administrative information, information on data 

organization, and information on the phenomena to be recorded 

(13, p. 82). The project data sheet designed for this study 

(see Appendix II) contains the Krippendorf suggestions. 

Coding Instructions.--The following set of rules and 

procedures applied to the study: 

1. Play the data tapes on any 1/2-inch VHS player. 
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2. Place the broadcast date and time (listed on the label 

on the cassette), the program name, the producers, and 

the ones who funded the programs on the appropriate 

lines. Some programs have identifying numbers at the 

end of each show. List it in the appropriate blank. If 

the show does not have an identifying number list it by 

title or content of episode. (Example: On July 3, 1984 

"Nova" (Program Name) will present "A Field Guide to 

Roger Tory Peterson" (title of episode)). 

3. In the upper right hand corner of the coding sheet is a 

space for page number. Be sure to number each page upon 

use for coding. At the end of each coded episode, place 

the total number of pages that were coded in the "of 

" line on each page to facilitate clerical organiza-

tion. Note: Title sequence will not be recorded. Cod-

ing will begin with the episode content. 

4. When a scene has a human participant in it, it is a cod-

able unit. A human participant is a person that speaks 

more than one word or is on the screen for more than 10 

seconds. Begin stopwatch when person to be interviewed 

is addressed, not when their name is first mentioned. 

If voice-overs are the focal point of the message ren-

dering the spoken word as inaudible, the participant 

must be on screen for at least 10 seconds in order to be 

coded. During interviews or speeches, people in the 

background or passersby should not be coded. The mem-

bers of a group of ten people or more should be coded as 



66 

a group. A special case of this would be if the one 

person of the group was identified (as in a group por-

trait) . While the groups should be coded as such, the 

identified individual should be coded as a participant 

if her/his appearance lasts longer than 10 seconds. 

Specify the activity that the group is engaged in. A 

series of still photos about a person that lasts longer 

than 10 seconds should be a codable unit. The person in 

the series should be coded as a participant, even though 

each separate photograph may be on screen for less than 

10 seconds. If the program contains narration only, the 

appropriate box should be checked as well as the appro-

priate sex for the person doing the voiceover. Under 

the first column heading "Number," number each scene, in 

consecutive order, beginning with if 1, then #2, etc. 

5. Place the names of the characters in the scene in the 

second column, one under the other. Record the names as 

best as you can. If you do not know the name(s), brief-

ly describe the appearance of the person. 

6. In column //3, opposite the name of the episode charac-

ter, place the appropriate sex (male (M), female (F), or 

indeterminate (?)). Silhouettes or people at a distance 

where race and sex are indeterminate will not be count-

ed. 

7. In column #4, if the character is in the children's age 

bracket (0-12 yrs) write "child", in the adolescent's 

age bracket (13-19) write "teen", in the adult's age 
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bracket (20-65) write "adult", and in the elderly per-

son's age bracket (over 65) write "old". 

8. Write the person's race in column number 5 (white, 

black, Hispanic, Asian). If a specific ethnic back-

ground is noted (i.e., African, Canadian, Cuban, French, 

Chinese) then write it in parentheses next to the major 

racial category. 

9. In column //6, write out a person's occupation if it is 

delineated (labeled or stated) or if it is contextually 

obvious (fireman in uniform, doctor in office). Place a 

"-" in the column if the person's occupation cannot be 

determined. 

10. In column //7, if the participant has a major role code a 

1, a speaking role code a 2, a non-speaking role a 3. 

11. Under the column "time in scene," the coder should place 

the minutes and seconds that a participant is in a par-

ticular scene. The coder should make a particular dis-

tinction between a symposium format and an interaction 

format when calculating "time in scene." If the parti-

cipants engage in an actual communication exchange, all 

participants should be coded as participating in that 

scene. If, however, several participants are initially 

present in the scene, but the camera eventually pans 

down to a single participant who espouses her/his opin-

ions without communication exchanges from other partici-

pants, then only the single participant should be coded 

as being in the scene. Interviewers who do not engage 
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in follow-up questions with their interviewees should be 

coded as being in the scene only during their time on 

the screen. 

12. In column //9, "comments" - this column is reserved for 

any other information that the coder feels may be perti-

nent to the analysis such as participant's religion, 

nationality, handicaps, and thematic elements of the 

message, and contextual indications of the participant's 

socioeconomic status. 

NOTE: The remainder of the coding sheet will only be 

used for programs that contain some dramatic scenes. 

This will exclude strictly informational programming. 

13. In the column "conversational behavior," delineate 

whether the participant is giving or receiving advice; 

giving or receiving orders ; giving or receiving informa-

tion. 

14. Under the column heading "conflict modes utilized," 

place the conflict mode(s) (use their corresponding 

numerals) utilized by each participant opposite his/her 

name. The conflict management categories are listed at 

the top of the coding sheet labelled "Conflict Manage-

ment Numerical Code." See Appendix III for examples of 

conflict modes. 

15. After the data for the episode is coded on the raw data 

sheets, the coder should transfer the data to an "Epi-

sode Summary Sheet." This sheet will facilitate data 

compilation. The coder should add up the time in scene 



69 

for all participants who had multiple appearances during 

a single episode. This total screen time per episode 

will allow the investigator to see a more complete pic-

ture of the episode in its entirety rather than in the 

brief program bits that are used frequently throughout 

many programs. 

The coding instructions and conflict mode categories 

were extended and modified from a previous North Texas State 

University research project, "Conflict and Power on Televi-

sion Soap Operas," directed by Dr. Victoria O'Donnell (14). 

The modes of conflict management were originally adapted from 

previous research in conflict by Michael Roloff and Bradley 

Greenberg. After giving subjects a conflict scenario in 

which the subjects indicated their likelihood of resolving 

with a variety of behaviors, Roloff and Greenberg factor 

analyzed the responses and found that five modes emerged: 

verbal aggression, physical aggression, revenge, regression, 

and prosocial (17). Further research on conflict management 

by O'Donnell and her associates indicated that another common 

way of dealing with conflict in real life is by having an 

outside party either mediate or arbitrate the dispute. The 

mode was added to the original five modes (14). 

A panel of experts made up of university faculty members 

in both mass and interpersonal communication viewed six hours 

of programming to test and perfect the coding instrument. 

Student coders were subsequently able to achieve acceptable 
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levels of agreement after receiving training about the cate-

gory distinctions (14). 

Reliability 

Intracoder reliability was determined by comparing a 

data sheet coded in the opening weeks of the project with a 

data sheet of the same episode coded again by the investi-

gator after coding was completed. The time period that 

elapsed between the two coding sessions was six months. The 

intracoder reliability on the manifest variables under study 

ranged from .83 (identification of units of analysis) to .95 

(sex, age, occupation, race). The deviation from perfect 

agreement on the identification of the units of analysis 

occurred on four still photographs that were on the screen 

for approximately 10 seconds. In the original coding session 

they were not counted. The sex, race, and occupation devia-

tion from perfect agreement occurred in a still photograph on 

the screen for 10 seconds with five men in it. The original 

coding sheet depicted only four men in it. The possible 

reason for the discrepancy could have been that one of the 

men was only partially seen. The issue of when to count a 

partially seen participant will be addressed in the addendum 

to coding instructions (see Appendix IV). The issue of the 

time limitation for units of analysis will be addressed in 

Chapter V. In the interaction variables (conversational 

behavior and conflict management behavior) under analysis, 

the intracoder reliability was .72 and .71 respectively. 
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To determine if another observer, using the same coding 

instructions, definitions, and extensional lists, would yield 

similar results, another content analyst coded an episode of 

the investigated material. The coding instructions did in-

deed seem appropriate for enhancing reproducibility as the 

second coder observed 22 codable units while the principal 

investigator had observed 23 codable units. The unit that 

was a mismatch was a still photo that was on the screen for 

10 seconds. Of the 22 units that both observers coded, there 

was perfect agreement (1.00) on the identification of sex, 

age, race, and occupation of the participants. 

When the coders were asked to make judgments about vari-

ables that were not manifest attributes, disagreement occur-

red more frequently. Both coders agreed perfectly about when 

a conversation was occurring. The type of conversational 

behavior under consideration dropped the percentage of agree-

ment to .68. Identification of a conflict was .83 but on the 

specific conflict management behaviors reliability reached 

only .58. Both coders then reviewed the episode to determine 

the reasons for their discrepancies. An addendum to the cod-

ing instructions (see Appendix IV) was then inserted into the 

study so that any future content analyst who attempts to 

describe interactional variables will have more explicit 

instructions and more awareness of possible problem areas in 

the coding procedure. These reliability levels were achieved 

only through the second coder reading the coding instrue-
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tions. An extensive coder training session for variables 

involving subtle character behaviors thus appears necessary. 

The method for computing reliability was the percent of 

agreement, where the number of agreements is divided by the 

total number of agreements plus the total number of disagree-

ments. According to Huck et al. in Reading Statistics and 

Research this is the most common method of computing reliabi-

lity (11, p. 335). The episode for calculating reliability 

was chosen because it was representative of all the distinc-

tions that were to be made in the study. Krippendorf advo-

cates this procedure for selecting material for reliability 

that "assumes that all categories of analysis, all decisions 

specified by various forms of instructions, are indeed repre-

sented. . ." (13, p. 146). 

Analysis of the Data 

The data from each coding sheet was transferred onto 

frequency tables for each coded variable. These frequency 

tables are presented in tabular form in Appendix I focusing 

on the percentage of each of the targeted groups in the 

study. An occupational listing for each of the targeted 

groups will also be presented in a table. 

In the initial planning stages of the project, a study 

of the statistically significant differences of how the dif-

ferent racial groups and age groups conversed and managed 

conflicts was outlined. After the statistics describing the 

data were compiled, however, it became apparent that this 
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plan would not be workable. The infrequency of minority 

groups and age groups other than adults that engaged in con-

versation and conflicts on PBS television programming was 

pronounced. This disparity between the size of the groups 

under study rendered statistical comparisons meaningless. 

When the racial and age categories were collapsed, males 

still outnumbered females by about 2:1 in total participation 

(68.3% to 31.7%), participation in conversation (67.3% to 

32.7%), and participation in conflict (66.8% to 33.2%). 

Therefore, any statistical comparison of gender differences 

must take into account the skewed distribution of males and 

females available on PBS television programming to perform 

the behaviors. The chance expectation of conversational 

behaviors would be that females would account for 31.7% of 

them, and males the remainder. Similarly, the chance expect-

ation of conflict management modes utilized by females would 

be that females would use 33.2%, and males the remainder. 

Thus, the appropriate statistical procedure must be to com-

pare the observed proportion of acts by females for conversa-

tional behaviors and conflict management modes with the 

expected proportion by calculating the value for Z in the 

following formula: 

z = p - p 

P (1-P) 
N 

(2) 

After the statistical procedure was completed, a table out-

lining the gender differences in conversational behaviors and 
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a table outlining the gender differences in conflict manage-

ment modes was constructed. 

The discussion of the implications of the data is struc-

tured according to program type (educational, documentary, 

children's, entertainment) and overall PBS programming. A 

summary table delineating demographic content and comparing 

the results of the population on PBS television programming 

with the actual population was constructed. The chi-square 

test for two independent samples was then used to determine 

whether there was a statistically significant difference 

between the televised population and the actual population. 

The main role models from each group (to be determined by 

importance of role and time in scene) are discussed in terms 

of either positive or negative images and explicit or impli-

cit cultural norms by relying on the accompanying variables 

associated with that character. 

The analysis provides the reader with the following 

information about men, women, the elderly, the handicapped, 

and minorities on PBS programming: frequency of appearance, 

importance of their roles, the diversity of their occupa-

tions, the conversational behaviors and conflict management 

modes that they employ, and the availability of role models 

for each group. 
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CHAPTER IV 

RESULTS 

This chapter will discuss the results of the content 

analysis of PBS programming that was conducted during the 

1984 fall season. The chapter will be divided into a sec-

tion that provides answers to the six research questions 

delineated in Chapter I and a section that provides an over-

view of the study. Since the data bank generated for this 

study is quite large, the research questions will be dis-

cussed according to programming type (educational, inform-

ation/documentary, children's, and entertainment). Since 

research questions number one and number two both deal with 

frequencies, they will be discussed in the first section. 

Tables referred to in this chapter are located in Appendix 

I. 

Research Questions 

Research Question #1: What proportion of characters on PBS 

programming are men, women, elderly, handicapped, or are in 

a particular religious group? 

Research Question //2: How are these proportions weighted? 

What type of role (major continuing, featured guest, non-

speaking) does each character have? How long are the 

scenes in which they are involved? 

After the data from the analysis was compiled, it was 

determined that handicapped people were rarely depicted on 
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PBS. Since the occurrences of handicapped persons accounted 

for less than 1% of the data, it was decided to delete them 

from further analysis. Specific religious groups were also 

observed infrequently (less than 1% of the total N). In 

light of the disproportionately few times a religious affil-

iation was mentioned, this data was also deleted from 

further analysis. 

College Telecourses 

The 922 participants in college telecourses accounted 

for 35.4% of the total data. The college telecourse data, 

summarized in Table 1, revealed that males accounted for 

68.5% of the characters involved in the college programming. 

Of the five racial/ethnic groups studied, whites accounted 

for 78.4% of the characters, blacks accounted for 9.8%, 

Hispanic origin accounted for 7.2%, Asians for 2.3% and 

Eskimo/Indians for 2.3%. 

College telecourses appear to be the singular realm of 

adults. Adults (age 20 years-65 years) accounted for 92.4% 

of the appearances. The elderly (persons over 65 years) 

accounted for a surprisingly small amount of the data (2.1%) 

while adolescents (1.5%) and children (4%) also made an 

insignificant number of college telecourse appearances. (See 

Table 2.) 

The preponderance of male characters over female char-

acters is strikingly depicted in college telecourses with 

males accounting for 68.5% of the participants. Males out-
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numbered females in the following categories: white elderly, 

white adults, white adolescents, white children, black 

elderly, black adults, Hispanic elderly, Hispanic adult, and 

Asian adult. Indeed, the world of college telecourses is 

dominated by white males. 55.9% of the characters are white 

males. White female appearances drop substantially to 22.6% 

of the total, followed by black males (6.7%), and Hispanic 

males (4%). Minority females rarely appear on college tele-

course programming. (See Table 3.) 

To accentuate this image of white dominance, an examin-

ation of the 53 major (recurring) roles on the telecourses 

shows that 44 are held by white males and 6 are held by 

white females. Of the 58 featured roles (appearances last-

ing for five minutes or more), 34 were held by white males 

and 14 were held by white females. Thus, whites accounted 

for 88.3% of the featured and major roles on college tele-

courses. (See Table 4.) 

Not only do minorities appear infrequently, their 

appearances are usually relegated to brief screen time. 

Only two minority characters (one black female and one 

Hispanic female) appeared on screen during the sample week 

for more than ten minutes. In comparison, nineteen white 

males and ten white females were on screen for more than ten 

minutes. (See Table 5.) 
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Elementary/Secondary 

The 159 characters in elementary/secondary programming 

accounted for 6.1% of the total data. The elementary/sec-

ondary programming data, summarized in Table 6, revealed 

that this segment of PBS programming was the only area where 

female participants outnumbered male participants. 

Females made up 55.3% of the characters and males ac-

counted for 44.7% of the characters. Whites still accounted 

for a large portion (74.2%) of the data. Blacks accounted 

for 12% of the characters, Hispanics for 6.9% and Asians for 

6.3%. 

Programmers seemed to be attempting to cast on the 

basis of viewer identification since adolescents accounted 

for a sizeable portion (46.5%) of the data. (See Table 7.) 

Adult characters appeared 39% of the time and children 

appeared 14.5% of the time. No elderly persons were shown 

on elementary/secondary programming. 

Although white male adults still substantially outnum-

ber white female adults in elementary/secondary educational 

programming, females appear more frequently in the white 

adolescent, white children, black adult, black adolescent, 

black children, and Asian children categories. The demo-

graphic pattern is clearly different from the college tele-

course data. White female adolescents are in the group that 

appears most frequently and black females account for a hefty 

10.8% of the data. The appearance of black males was almost 
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nonexistent since no black male adults or black male children 

were shown during the sample week. (See Table 8.) 

Whites continued to dominate the major or featured 

roles. 76.2% of the major featured roles were held by 

whites. No blacks held a major or featured role. (See Table 

9.) Indeed, the intensity variable provides an integral part 

of the analysis of this particular content because it meas-

ures something other than pure frequency count. While blacks 

accounted for 12% of the appearances in elementary/secondary 

programming, Tables 9 and 10 show that these appearances were 

extremely brief ones. No individual black character was on 

screen for more than five minutes during the sample week. 

Information/Documentary 

The 843 participants in information/documentary pro-

gramming accounted for 32.4% of the total number of partici-

pants. The disparity between male and female roles is sign-

ificant with 72.3% of participants being male and 27.7% 

being female. The white power structure is clearly evident 

in the segment of PBS programming with 88% of the partici-

pants being white, 9% black, 2% Hispanic, and 1% Asian. 

(See Table 11.) 

Adults preclude the other age groups in information 

programming, accounting for 89.9% of the participants. The 

elderly appear 5.2% of the time, children 2.6%, and adoles-

cents 2.3%. (See Table 12.) Like college telecourse pro-

gramming, informational programming is clearly dominated by 

white males. As Table 13 shows, white males account for 
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64.7% of the participants, white females account for 23.3%, 

black males for 5.5%, and black females for 3.3%. Other 

minority groups are virtually invisible on informational/ 

documentary programming. 

Out of 24 major roles in informational programming, 15 

are held by white males and 6 are held by white females. Of 

the 70 featured roles, 68 are are held by whites. (See 

Table 14.) Again the intensity variable underscores this 

programming vacuum for minorities. Even though five minor-

ity participants were delineated as having either a major or 

a featured role, Table 15 shows that none of those appear-

ances lasted more than ten minutes during the entire pro-

gramming week. 

Children's Programming 

The 345 characters in children's programming represent 

13.3% of the total data base. Summarized in Table 16, the 

data revealed that male characters still maintain a majority 

(55.7%) over females (44.3%). Minorities, particularly 

blacks, appear in substantial numbers. Blacks account for 

26.8% of the appearances, Hispanics for 7.5%, Eskimo/Ameri-

can Indian 5.8%, and Asian for 3.4%. Children's program-

ming, therefore, represents the largest clustering of blacks, 

Hispanics, and Eskimo/American Indians in PBS programming. 

(The largest clustering of Asians occurred in elementary/ 

secondary programming). 

The age of the characters in children's programming is 

also substantially different from other programming seg-
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merits. (See Table 17.) Children represent 43.2% of the 

characters on children's programming. Adults account for 

38.5% of the characters, followed by adolescents at 14.5%, 

and the elderly at 3.8%. White male adults still represent 

the largest group (15%) on children's programming. White 

male children (11.6%) and white female children (11.6%) 

appear in equal frequencies. White female adults (10.4%), 

black male children (8.7%), and black female children (6.1%) 

also account for a substantial portion of the data. The near 

parity of white males and white females is a distinctive 

feature of children's programming. Black males account for 

16.5% of the appearances, black females for 10.1%, and His-

panic males for 5.2%. Again non-black minority females occur 

infrequently. (See Table 18.) 

Although whites continued to dominate the major and 

feature roles, blacks made substantial gains in both the 

major role category, where they accounted for 27.3% of the 

major roles, and the feature role category where they ac-

counted for 37.2% of the feature roles. (See Table 19.) 

Table 20 corroborates the minority inroads made on PBS 

children's programming. Nine black males, five black fe-

males, one Hispanic male, two Hispanic females, and one 

Asian female were on screen for more than ten minutes during 

the sample week. In comparison 15 white males and eight 

white females were on screen for more than ten minutes. 

Children's programming, therefore, is providing significant 
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screen time for the substantial number of minority charac-

ters . 

Entertainment 

The 333 characters on entertainment programming repre-

sent 12.8% of the total sample. The content analysis re-

sults indicate that entertainment programming is the most 

racially and sexually segregated form of PBS content. (See 

Table 21.) Males outnumber females by 74% to 26%. Whites 

account for an overwhelming 95.2% of the data while blacks 

account for only 3.1%. Of the 333 roles in entertainment 

programming, 318 or 95.5% were adult roles, only 7 roles 

(2%) were elderly characters, and 8 roles (2.5%) were chil-

dren characters. Of the 63 featured roles in entertainment 

programming 60 were held by whites. (See Table 22.) The 

three black featured roles were clustered in one program, 

"The 1984 World Chess Championship." 

Not only do minority characters appear infrequently, 

their appearances are clustered in the lowest time on screen 

level (under five minutes). White females do not fare much 

better. Only seven white females appear on screen for more 

than ten minutes compared to forty-one white male appearances 

over ten minutes. (See Table 23.) 

Research Question #3: What type of Occupational 

Variation is being shown on PBS? 
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Educational Programming 

College Telecourses 

Table 2.4 is an inventory of the occupations that were 

identified as being held by white males on college tele-

courses. White males are well-represented in these occupa-

tional categories: the arts, the sciences, technical occupa-

tions, the corporate world, government offices, and working 

class occupations. Artists include actors, authors, music-

ians, and magicians. White males are shown in a variety of 

science-oriented occupations ranging from medical special-

ists, psychiatrists, and nurses. Other professional people 

represented in the sample by white males were anthropolo-

gists, architects, lawyers, accountants, bankers, stock 

brokers, university professors, and school superintendents. 

The white male in the corporate world is shown in a variety 

of managerial positions ranging from assembly superintendent 

to director to manager to vice president to chief executive 

officer. The white male is also shown holding a wide variety 

of government service jobs. Urban offices such as park and 

recreation director and mayor, state offices such as commis-

sioner, lieutenant governor and governor, federal offices 

such as bureaucrat, commissioner, diplomat, cabinet member, 

senator, vice-president and president attest to the multitude 

of government occupations that are held by white males. 

Working class occupations also are well-represented as white 

males are shown as barbers, butlers, cashiers, chefs, coal 
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miners, disc jockeys, factory workers, farmers, office work-

ers, salesmen, sanitation workers, and warehouse workers. 

A comparison of the diversity of occupations held by 

white males and the scarcity of occupations held by minority 

males is striking. Specialized science-related occupations 

were notably absent in the minority appearances on college 

telecourses. Professional minority people such as a black 

internal revenue service agent, a black mathematician, a 

black surgeon, a Hispanic anthropologist were shown on the 

telecourses. But these appearances represent only a small 

fraction of the total number of appearances on college tele-

courses. Hispanics and Asians were not shown as corporate 

executives or as government workers. Black males, however, 

were shown as government officials (a congressman, a deputy 

mayor, a state legislator, and a Supreme Court Justice). 

(See Table 25.) 

Table 26 is an inventory of all the occupations held by 

white females that appeared on college telecourses. Most 

white female occupations fall into the technical or working 

class categories. White female computer operators and tech-

nicians, data or word processors, and laboratory or medical 

technicians are prevalent on college telecourses. Working 

class occupations such as cashier, factory worker, file 

clerk, farmer, maid, office worker, production worker, sec-

retary, social worker, waitress, and welfare recipient repre-

sent the bulk of the occupations held by white females. 

White females are shown in professional positions (account-
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ant, business executive, teacher, professor, author, psycho-

logist, surgeon). But the specialization is not nearly as 

diverse as noted on the white male occupational inventory on 

Table 24. White females in government service were limited 

to appearances by a presidential aide, a state commissioner, 

and several First Ladies. 

Table 27 shows the limited number of occupations held 

by minority females that appeared on college telecourses. 

Notably absent are any appearances by minority women in gov-

ernment service (other than the grant director) or science 

related fields. Corporate executives are limited to a per-

sonnel manager and an education manager. Hispanic women seem 

to be particularly limited in occupational diversity on col-

lege telecourses. Since Asian women only appear nine times 

(out of 922 participants on college telecourses), it's not 

surprising that the occupational list includes only one 

occupation. 

Elementary/Secondary Programming 

Since adolescents and children account for 61% of the 

participants in elementary/secondary programming, partici-

pants with specified occupations are greatly diminished. 

Table 28 delineates the occupations held by males on this 

segment of PBS programming. 

While white males continued to be shown in diverse occu-

pations, Hispanics were relegated to working class occupa-

tions. Out of the 159 participants in this segment of PBS 

programming, only two black males appeared. Both of these 
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participants were adolescent and neither was shown in an 

occupation. 

Table 29, summarizing female occupations on elementary/ 

secondary programming, shows a similar pattern. White women 

were shown in diverse occupations while Hispanics appeared in 

working class occupations. Out of 17 black women in this 

programming segment, only two were delineated as having an 

occupation. In both instances, however, the occupation was 

of professional stature. 

Information/Documentary Programming 

The most occupational diversity for white males occurs 

on Information/Documentary Programming. Table 30 shows that 

white males are well represented in the following occupa-

tional categories: the arts, the sciences, business, com-

munications, education, government, justice, and working 

class. The occupational picture for white males in inform-

ation/documentary programming is quite similar to the one 

presented in college telecourse programming. More emphasis 

on the arts, the sciences, and communications while a lesser 

emphasis on working class and technical occupations would 

perhaps be the most distinct differences between the occupa-

tional portrait of college telecourses and the occupational 

portrait of informational/documentary programming. White 

males are shown in a variety of artistic occupations such as 

art gallery director, artist, author, cartoon vocalist, 

clothes designer, dancer, poet, and sculptor. The science 

related occupations held by white males are not solely 
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related to medicine. Biochemists, biologists, meteorolo-

gists, physicians, naturalists, and veterinarians also are 

positions which are held by white males on informational 

programming. Many facets of the communication industry 

(broadcast analyst, magazine correspondent, media consultant, 

newspaper columnist/editor/ reporter, movie producer, poet, 

publisher, television reporter) are represented in PBS in-

formation programming by white males. Corporate executives 

are also prevalent as white males are shown in the highest 

leadership echelons of their corporations (chief executive, 

chairman of the board, executive director, managing director, 

chief market strategist). White males are also shown holding 

government offices at the urban (city councilman, city man-

ager, mayor), state (governor), and federal (ambassador, 

cabinet member, bureau chairman, congressional liaison, con-

gressman, senator, vice-president, and president) levels. 

Other professional people represented in the sample by white 

males were bankers, economists, engineers, lawyers, judges, 

Supreme Court Justices, teachers, university deans, univer-

sity presidents and university professors. 

Table 31 shows the limited occupational variation that 

minority males have on informational programming. Indeed, 

of the sixteen occupations held by black males, nine stereo-

typically fall into the realm of athletics or entertainment. 

While Hispanic males and Asian males are presented in an even 

more limited number of occupations, most of the occupations 
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could be classified as high level government, corporate, or 

professional jobs. 

Although not matching the variation provided by their 

male counterparts, white females (as depicted in Table 32) 

are shown in many different occupations, particularly in the 

areas of the arts, the sciences, and government service. 

White females are shown as actresses, choreographers, novel-

ists, sculptors, set designers, and talent scouts. An 

astronaut, clinical psychologist, doctor, meteorologist, 

nurse, and therapist were the science-related professions 

held by a white female. Informational programming showed 

white females in the following government service positions: 

city council member, state representative, congressional 

liaison, cabinet member, congresswoman, First Lady, prime 

minister, Supreme Court Justice, and vice-presidential candi-

date. Other professions that white females appearing on 

information programming held were corporate executives, 

teachers, newspaper reporters, newspaper editors, speech con-

sultants, and television reporters. Like the white males, 

working class and technical occupations were deemphasized for 

white females in informational programming. 

Considering that black females only appeared 28 times 

(out of 843 total participants) in informational program-

ming, the fact that only six occupations were delineated for 

them is understandable. The only profession that could be 

termed high-status was held by college professor and former 

congresswoman Barbara Jordan. This appearance, however, did 
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not last longer than five minutes. Since only six Hispanic 

female adults and only two Asian female adults out of 843 

appeared on informational programming, their occupational 

limitations are also consistent with the infrequency of their 

appearances. 

Children1s programming 

While white males are still shown in a variety of occu-

pations on children's programming (see Table 33), their 

occupational portrait is distinctly different from the other 

segments of PBS programming. Trade or working class occup-

ations predominate in children's programming. White males 

are shown holding positions of blacksmith, candlemaker, chef, 

circus barker, cowboy, fireman, hairdresser, handyman, pic-

ture farmer, plumber, postman, security guard, and zoo 

worker. Sports-related occupations are also prevalent with 

white males being cast in roles of athletes, trainers, and 

sports commentators. White males are represented in the arts 

as an actor, entertainer, painter, musician, and play di-

rector. Professional occupations (mammologist, paleontolo-

gist, editor, school principal, teacher) are held by white 

males on children's programming but the focus is clearly on 

the working class occupations. This is probably due to the 

fact that children's programming is concerned with showing 

processes to its audience and the occupations delineated are 

more oriented toward processes that can be easily depicted 

visually. 
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This occupational trend carries over to the male minor-

ities as well. The major distinction between the white male 

and minority male occupational picture is that proportion-

ally fewer professional occupations are represented by minor-

ity males. (See Table 33.) 

Table 34 shows that white females in children's pro-

gramming are shown in some astereotypical occupations such 

as architect, astronaut, doctor, mammalogist, and university 

professor, as well as those professions typically dominated 

by females (teacher, librarian, museum worker). White 

females are represented in the arts as an actor, artist, 

dancer, entertainer, and musician. Working class occupa-

tions (cleaning lady, soda fountain worker, toy shop worker, 

zoo worker) are present but are not stressed as much as in 

the male occupational picture. The black female in the 

world of work usually falls into two categories -- enter-

tainment (as an actor, dancer, musician) or working class. 

Astereotypical occupations are shown as black women portray 

a policewoman and a soldier. The only high status profes-

sion was held by Dr. Martha Collins, an entomologist. His-

panic women's occupations also fall into the working class 

category. The only Hispanic woman shown in an astereotypi-

cal profession is Rita Moreno shown in an "Electric Company" 

skit as a movie director. 

Entertainment Programming 

The arts, sciences, government, and communications are 

areas where white male occupations tend to cluster in enter-
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tainment programming. (See Table 35) Perhaps the most 

distinctive feature of the occupational picture in enter-

tainment programming is the diversity of working class occu-

pations represented. White males are shown as a bartender, 

casino teller, chauffeur, delivery boy, disc jockey, factory 

worker, farmer, florist, clerk, groundskeeper, livery boy, 

maitre'd, parking lot attendant, postman, prison guard, 

salesman, shop owner, soldier, usher and waiter. Only one 

of these roles, however, that of Private Schulz (a German 

soldier) was the central role in the story. Most were per-

functory appearances where the character performed a service 

for the main stars. Indeed, the central figure in the en-

tertainment programs (except Schulz) were all professional 

or artistic people: (a dancer, a musician, a lawyer, a vet-

erinarian, an intelligence agent, a draftsman, and a den-

tist). Table 35 also indicates the lack of occupations held 

by minority males. Since minority males comprise only 31 of 

the participants in entertainment programming, this lack of 

occupational diversity is not surprising. 

A comparison of the occupational portraits of males and 

females accentuates the differences between male and female 

roles. (See Table 35 and Table 36). One female who had a 

featured role as the lover of the main character was employed 

as a secretary. Another female with a featured role was 

depicted as the first woman lawyer in a prestigious law firm 

in England. The remainder of the women with featured roles 

were seen only as wives of the main characters. Brief 
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appearances by other females showed them with either no occu-

pation delineated or with a lower status job (bakery worker, 

housekeeper, housewife, mail carrier, secretary, stewardess, 

tour guide). The disparity of occupational types between the 

entertainment segment of programming and other segments of 

PBS programming is evident. In the other segments of PBS 

programming, white females are shown in professional situa-

tions. In entertainment programming white females, who 

account for 23.7% of the participants, are relegated to 

stereotypical or working class occupations. Minority females 

account for only 1.8% of the participants in entertainment 

programming. The three minority dancers were members of the 

American Ballet Company that was featured on "Great Perform-

ances." The black female statistician was shown being con-

verted to a religious cult that extorted money from its 

members. Minority females, therefore, were shown in only two 

of the shows in the entertainment programming sample. 

Research Question #4: What types of conversational behav-

iors are being shown? 

A sizeable majority (70.3%) of the conversations on PBS 

consist of the simple exchange of information. A consider-

able amount of time is spent either giving orders (10.2%) or 

receiving orders (11.9%). The giving and receiving of 

advice accounted for only 7.6% of the coded conversational 

behavior. This relationship among the dominant conversa-

tional behaviors used (giving information as most frequent, 
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receiving information as second most frequent, receiving 

orders third, and giving orders fourth) was consistent in 

the behaviors used by men (see Table 37.) Since conversa-

tional behaviors by men accounted for 68.3% of the coded 

material, it appears likely that their behavioral pattern 

would also be reflected in the cumulative data. Women also 

followed a similar conversational pattern although they were 

viewed giving and receiving advice an equal number of times. 

(See Table 38.) 

Given that women accounted for 31.7% of the conversa-

tional behaviors, it was expected that they would account 

for approximately this same percentage in each of the ob-

served categories. After calculating the z value to see if 

there was a significant difference between the observed con-

versational behavior of females and the expected conversa-

tional behavior of females, it was determined that the 

difference between observed and expected was insignificant 

for all six categories. 

When the conversational behaviors of the different 

races were examined, however, considerable variations from 

this conversational pattern were noted (See Table 39.) The 

conversational pattern of whites again mirrored the cumula-

tive data base with giving information (37.1%) and receiving 

information (36.7%) accounting for a sizable portion of their 

behaviors. The number of times whites gave orders (9.9%) 

occurred slightly more than the number of times whites re-
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ceived orders in a conversation (9.8%). Whites were also 

shown giving advice more than they received advice. 

The giving and receiving of orders is perhaps the dis-

tinctive feature of minority conversational participants in 

PBS programming. While the exchange of information still 

represented the dominant two conversational styles for 

blacks, 20.5% of the time that blacks were engaged in a con-

versation they were shown receiving orders. Contrast the 

reception of orders with the amount of time blacks were 

shown giving orders (9.3%). Blacks were also the only one 

of the three racial groups who were shown receiving advice 

more than they gave advice. The reception of orders was 

also a distinctive feature of Hispanic conversational behav-

ior. Indeed, Hispanics were shown receiving orders 24.3% of 

the times they were engaged in conversation. It should also 

be noted that blacks engaged in only 13% of the coded con-

versational behaviors, Hispanics in 5.6% of the conversa-

tional behaviors, Asians in .2%, and Indians in .2%. 

A study of the conversational behaviors of the differ-

ent age groups shows several deviations from the cumulative 

pattern. (See Table 40.) Adults accounted for 82.8% of the 

conversational behaviors coded in the study. Their behaviors 

matched the cumulative pattern previously discussed. The 

elderly engaged in only 6.7% of the total number of conversa-

tional behaviors coded in the study. Their major styles of 

conversation were giving information (38.6%), receiving in-

formation (33.8%), and giving orders (19.3%). These three 
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styles accounted for 91.7% of the data. Adolescents were 

engaged in only 6.6% of the conversations coded in the study. 

Their main conversational behaviors were the receiving of 

information (37.8%), the giving of information (35.4%) and 

the receiving of orders (14.6%). Children engaged in only 4% 

of the total number of conversational behaviors coded in the 

study. Their major conversational behaviors were receiving 

orders (34%), giving information (34%), and receiving inform-

ation (20%). Whereas the elderly had a significant portion 

of their conversational time spent on giving orders, both 

children and adolescents spent a significant portion of their 

conversational time receiving orders. Since the giving of 

orders is often a power cue and since youth are usually re-

garded as being in a low-power condition, this observation is 

not surprising. 

Research Question if 5: What types of conflict management 

modes are being shown? 

Perhaps the most striking finding of this study is the 

observation that little conflict occurs on PBS programming. 

Considering the large amount (102.5 hours) of coded mater-

ial, the small number of conflict modes observed (N=268) is 

quite surprising. The data summarized in Table 41 reveal 

another unusual finding. Of the 268 conflict modes, verbal 

aggression was the one chosen most often accounting for 

39.7% of the data. Prosocial accounted for 25%, followed by 

physical aggression, 18.6%, and regression, 12.7%. The 

other two modes, third party and revenge, only accounted for 
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4.5% of the conflict modes observed. Since these two modes 

accounted for such a small portion of the data, they will be 

deleted from further analysis. 

Conflict was engaged in almost exclusively by whites 

(73.1%) and blacks (20%). Both groups chose verbal aggres-

sion most frequently, prosocial second, physical aggression 

third, and regression fourth (See Table 42.) The number of 

Hispanics (n=16), Asians (n=2), and Indian/Eskimos (n=0) was 

so small as to preclude any discussion of their conflict man-

agement patterns. 

Males engaged in 66.8% of the codable conflicts. (See 

Table 43). Their modes of management paralleled the cumula-

tive conflict data, with verbal aggression being chosen most 

often (38.9%), followed by prosocial (29.1%), physical ag-

gression (19%) and regression (11.2%). Females also used 

verbal aggression most frequently (41.6%). Surprisingly, 

females chose physical aggression more often (18%) than they 

chose prosocial (16.9%). Regression also accounted for a 

substantial amount (15.7%) of the conflict management modes 

chosen by females. Given that females accounted for 33.2% of 

the conflict management behaviors, it was expected that they 

would account for approximately this same percentage in each 

of the observed categories. After calculating the z value to 

see if there was a significant difference between the propor-

tions of women engaged in a specific conflict management mode 

and the proportion of women engaged in the total number of 
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conflicts, it was determined that women chose the prosocial 

mode significantly less (p <.01) than was expected. 

Adults participated in 87.7% of the conflict situations 

coded in the study. Because the conflict instances involv-

ing the elderly (n=17), children (n=ll), and adolescents 

(n=5) were so infrequent, the data will not be discussed 

since patterns rarely emerge when the frequencies are so 

small. 

Research Question #6: What cultural norms exist either 

explicitly or implicitly in the coded scenes? 

Explicit attempts to portray counterstereotypical 

themes or images in PBS programming were evident. After he 

views an elderly woman riding a motorcycle, Mister Rogers 

states that sometimes girls like to do things that their 

fathers and brothers do and boys like to do things that 

their mother and sisters do. The skits on "The Electric 

Company" frequently show women and men working together in 

the same occupations and the vignettes of "Sesame Street" 

feature astronaut Sally Ride or a woman architect to empha-

size the variety of roles women can assume. The "MacNeil 

Lehrer News Hour" also shows white women and minority women 

in the capacity of news reporters. Attempts to depart from 

racial stereotypes are shown on "The Electric Company" where 

a fight between two white boxers is being reported by a black 

sports commentator. Dealing with the black athlete stereo-

type, an episode of "Footsteps" focused on a black family 

whose father and little girl were not good at athletics. 
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Their efforts to deal with their diverse interests provided 

an interesting perspective of black family life. The success 

of the father and daughter did not depend on whether or not 

they were good athletes. This episode also showed intact 

black families (mother and father living together) with a 

small number of children. This image seemed to be an attempt 

to dispel the stereotypical image of black families consist-

ing of large numbers of children and a single mother or 

grandmother. The black couple on "Sesame Street," Gordon and 

Susan, also portray a happily married couple. 

Also, it seemed that extended accounts of poverty, 

class, or homelessness avoided a racial-socioeconomic corre-

lation. A college telecourse episode that focused on class-

es in American society featured a black family as an example 

of the upper middle class. Eminent surgeon Dr. Emmet Con-

rad, his well-educated wife, and his Phi Beta Kappa daughter 

were portrayed as the epitome of professional and financial 

success in Dallas. Conversely, the segment of the program 

on the working class featured a white waitress, her husband, 

and her three sons. Segments on the lower class and welfare 

recipients featured a white factory worker and his mentally 

handicapped wife and daughters, a second generation white 

welfare mother, and a Hispanic welfare mother. 

It was interesting to note that every time the word 

"poverty" was mentioned, black slum areas were shown briefly 

(too short a duration to be coded) but when an extended dis-

cussion of poverty ensued, blacks were not mentioned. Simi-
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larly, in the documentary "Shelter" about homeless people 

only whites were interviewed about their plight. Blacks did 

appear on the show but were in the social worker or govern-

ment official capacity. 

The major characters of each racial grouping will now 

be discussed so that a more complete picture of the role 

models offered on public television will be more apparent. 

The major black characters that are seen most frequently on 

public television are positive. The three participants on 

the 1984 world chess championships displayed considerable 

expertise. David, the black man on "Sesame Street" who runs 

the soda shop and store, has more screen time (36 minutes, 

54 seconds) than any other character on the show. The black 

man on "The Electric Company," who is shown in a number of 

roles, and Francois Clements, the voice teacher on "Mister-

roger's Neighborhood," both amassed considerable screen time 

during the sample week (34 minutes, 53 seconds; 21 minutes 

respectively). The show "Why in the World," which features 

several high school students interacting with an expert in a 

particular field, showed black teen Rodney Brooks articulat-

ing perceptive questions. Other black males in more author-

itative positions were the aforementioned Dr. Emmet Conrad 

and Bob Ray Sanders, the anchor of the locally originated 

"News Addition." 

The major female black characters on public television 

also are presented in a positive manner. The black female 

that amassed the most screen time was Cassie, a fictitious 
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character who is a writer interning with a group that writes 

college telecourses on the show "The Write Course." She was 

on screen for 71 minutes and 15 seconds. In her role as 

student, she is naturally the one who asks a lot of ques-

tions and receives a lot of advice. While the character is 

presented as a bright person who absorbs information easily, 

she is obviously on the lowest rung of the power structure 

in the writer's group. Accentuating her lack of authority 

and responsibility, the plot of one episode actually focuses 

on the fact that everyone else has an assignment but she has 

"nothing to do." She spends part of her day getting sand-

wiches for the other workers so they won't have to interrupt 

their work. Since she is the only minority member of the 

cast, it seems unfortunate that this implicit power message 

was such an integral part of the story line. 

Other black women that have extensive screen time of 

PBS programming were the black woman on "The Electric Com-

pany" (18 minutes, 12 seconds), the black teen on "The Elec-

tric Company (15 minutes), Olivia on "Sesame Street," a 

photographer and singer (14 minutes and 20 seconds), and the 

black girls, mother, aunts, and grandmother on the aforeme-

ntioned episode of "Footsteps." Sharon Gist, a Chicago 

federal grant director, was the only black woman in an 

authoritative position that amassed a considerable amount of 

screen time (7 minutes, 25 seconds). 

Role models for male Hispanics were clustered only in 

children's programming and elementary/secondary programing. 
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The five male Hispanics amassing the most screen time were 

the man on "The Electric Company" (30 minutes, 25 seconds), 

Jose on "Hablamos Espanol" (15 minutes, 30 seconds), Luis on 

"Sesame Street" (9 minutes, 17 seconds), Sam on "Out and 

About" (8 minutes, 35 seconds), and Ramon on "Voyage of the 

Mimi (8 minutes, 30 seconds). Jose and the man on Electric 

Company perform a variety of roles in the skits in their 

respective programs. Luis is a handyman, Sam a librarian, 

and Ramon a researcher studying marine biology. The only 

male Hispanic shown in an authoritative position was Jose 

Napoleon Duarte, the president of El Salvador, in a 7 min-

ute, 28 second interview as "The MacNeil Lehrer News Hour." 

The most visible female Hispanic Cecilia Flores (32 

minutes, 15 seconds screentime) is also in the most credible 

position in her role as narrator/host of the Dallas County 

Community College District courses American Government I and 

American Government II. Rita Moreno, in her role on "The 

Electric Company," is often shown in an authoritative posi-

tion as movie director. But her power is often circumvented 

by her inability to get her staff to follow her orders. In-

variably, a conflict ensues and she responds regressively by 

either crying, running off the set, or throwing things. The 

other roles she assumes on the show follow a similar pattern. 

She becomes involved in a humorous confrontation the resolu-

tion of which comes about in a slapstick manner. Maria of 

"Sesame Street" is another major female Hispanic presence on 

public television. She works at Luis' fix-it shop and is 
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shown in prosocial interactions with the muppets and humans 

on the show. Carmen of "Hablamos Espanol" is shown in a 

variety of low status jobs. Other minorities are seen so 

sporadically that a composite portrait of the Asian or 

Indian in PBS would be difficult to describe. 

The white females who amassed the greatest amount of 

screen time in PBS programming range from Diane Lamey, a 

chess master (120 minutes) to Priscilla Patrick, a yoga 

instructor (75 minutes). Gwynn, the head writer on "The 

Write Course" is an extremely important character. She and 

the mammologist on "The Voyage of the Mimi" are the only 

examples of women who have authority over men and who use 

that authority efficiently. Jenny, Gwyn's subordinate on 

"The Write Course," similarly is portrayed as an innovative, 

intelligent writer. Betty Aberlin of "Mister Rogers' Neigh-

borhood" is a major character on this influential show. The 

owner of the little theater in the neighborhood, Betty is 

portrayed as an understanding, caring individual. Rhea 

Lacey, the main character on "Butterflies," is a housewife. 

Although this occupational role is a non-powerful one, her 

character is significant because the entire focus of the 

show is how her family (two grown sons and a husband) reacts 

to her desire to break out of her mundane routine. On the 

non-fiction side, Congresswoman Barbara Mikulski was one of 

the sixteen seminar participants on "The Constitution: That 

Delicate Balance." (The other fifteen participants were 

white males). While amassing only about a third of the 
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screen time of Jim MacNeil or Robin Lehrer, Judy Woodruff 

has still carved out a significant role for herself as host 

of the series "Frontline" and as a major reporter on "The 

MacNeil Lehrer News Hour." 

As discussed previously, white males are shown in ex-

tremely diverse occupations with a substantive amount of 

screen time. From the participants of the 1984 World Chess 

Championships to Robin MacNeil and Jim Lehrer, the co-an-

chors of the nightly PBS news hour, to the good-natured Fred 

Rogers and Mr. Peppermint on children's programming, white 

males logged a substantial amount of screen time. Indeed, a 

white male had the most screen time in every entertainment 

program broadcast during the sample week except for the 

series "Butterflies." Despite the major inroads made by 

women and minorities on children's programming, white males 

still logged more screen time on every program except for 

"Sesame Street." Of the eleven college telecourse hosts, 

nine are white males. 

It seems, therefore, that while each group does have at 

least a few characters that could serve as positive role 

models for that particular group, the pervasiveness of white 

males in PBS programming overwhelms these infrequent posi-

tive images of other groups. The explicit messages seem to 

be saying there is a place for everybody. As all races and 

both sexes are shown in fast cuts on the show "Sesame 

Street," the song lyrics joyously proclaim, "We all sing 

with the same voice ... and we sing in harmony." Implicitly, 



106 

however, the messages showing the overwhelming number of 

whites as the leaders, experts, opinion makers, entertain-

ers, intellectuals, scholars and businessmen suggest that 

the explicit message could be suspect. 

Overview of Study 

After this extensive analysis of Public Broadcasting 

Service television content, it becomes apparent that PBS pro-

gramming is dominated by white male adults (see Tables 44 and 

45.) The elderly participants represented only 3.2% of the 

PBS television population but those that engage in conversa-

tions were very assertive since they were seen giving advice 

and giving orders frequently. Children and adolescents were 

usually only observers to the action. They were rarely shown 

engaging in conversation or participating in a conflict situ-

ation. Although females (particularly white females) were 

shown in diversified occupational settings in childrens pro-

gramming and information/documentary programming, they were 

still underrepresented. Women comprised only 32.7% of the 

television population compared to 51.2% of the actual popula-

tion. (See Table 46.) Indeed, the results of this analysis 

indicated that in every social group except Indian/Eskimo, 

males outnumbered females. Whites accounted for 80.5% of the 

total number of participants in the sample. Blacks accounted 

for 10.9%, Hispanics 4.8%, Asians 2.2%, and Indian-Eskimo 

1.6%. A chi-square of independent samples was calculated to 

determine if the PBS television population was significantly 
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different from the actual population in the Dallas-Ft. Worth 

viewing area. The computation (X^ = 198.64, df = 4, P < 

0.00) showed a significant difference. Comparing the propor-

tion of the groups on public television to the proportions of 

the groups in the actual population, it was observed that 

Whites appeared significantly more times on PBS than their 

presence in the actual population would indicate. Blacks and 

Hispanics appeared significantly less times than one would 

expect given their presence in the actual population. The 

appearances of Asians and Indian/ Eskimos were not signifi-

cantly different from the actual population. 

Conversational behavior was usually characterized by 

the exchange of information. The giving and receiving of 

orders also represented a substantial amount of conversa-

tional behavior. The receiving of orders proved to be a 

main component of the minority participant's conversational 

repertoire. 

Conflict was rarely present on PBS programming. When 

it did occur, it was generally managed with verbal aggres-

sion. Prosocial, physical aggression, and regression also 

accounted for substantial amounts of conflict management 

behaviors. Minority participation in conflicts was so 

infrequent that definite patterns could not be determined. 

Males and females did not differ significantly in their con-

versational patterns. Females, however, chose the prosocial 

mode of conflict management significantly less times than 

expected. 
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All groups did have positive role models with which to 

identify. Yet the major issue seems to be how much effort 

it takes to find the role models. Asians may have five 

positive role models, Indians may have one. Out of 2602 

characters in the sample week, the likelihood of actually 

viewing one of those positive portrayals is minimal. Simi-

larly, blacks and Hispanics are shown frequently in positive 

situations. If, however, one does not watch children's pro-

gramming, these role models would never be seen. Women also 

have made significant inroads in children's programming and 

informational programming. Yet, if one watched only the 

entertainment programming or college telecourses one would 

assume that the women's movement had never occurred. 

The world of public television is generally a world in 

which little conflict occurs, and much information is pre-

sented. When dealing with pre-schoolers, everybody (black 

Hispanics, Asians, Eskimos/Indian, males, females) is in-

volved. When the audience becomes older (elementary/second-

ary age), the minority information givers cease to exist. 

Only white males and females are shown instructing older 

students. When the audience reaches adulthood, the white 

females no longer are a dominant presence. White males alone 

dominate the milieu of the adult on public television. 
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CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

The concluding chapter summarizes the problem of the 

study, the procedures, and the findings of the content analy-

sis. In addition, implications and recommendations for 

further research are presented. 

Summary 

The study of mass-mediated message systems has become 

increasingly significant since television has been identified 

as one of the primary socializing agents in our culture. 

Numerous studies have systematically analyzed commercial 

television. Yet, aside from several limited research ef-

forts, no comprehensive analysis of the television messages 

on the Public Broadcasting Service has previously been accom-

plished . 

The purpose of this study was threefold: 

(1) to describe how men, women, the elderly, the handi-
capped, religious groups, and ethnic groups are 
being portrayed on PBS programming; 

(2) to quantify the extent to which the aforementioned 
groups are being portrayed on PBS programming; 

(3) to provide a springboard for future social learning 
studies that will combine analyses of television 
content, form, and effects. 

In order to carry out the previously stated purposes, re-

search questions addressing proportions of groups, types of 

roles, length of scenes, occupational variation, conversa-

tional behaviors, conflict management modes, and cultural 

norms were answered. 
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Content analysis methodology was used to analyze the 

television messages in a systematic objective, and quantifi-

able manner. The sample consisted of one week of PBS 1984 

fall programming broadcast on KERA-TV, the PBS Station in 

Dallas-Ft. Worth, Texas. It included an example of each 

college course being offered by the Dallas Community College 

District, a majority of the series that premiered on PBS in 

the fall of 1984, and a representative sample of the shows 

usually broadcast by KERA-TV. It did not include any unique 

programming strategies. 

The unit of analysis was then delineated as any scene 

that had at least one human participant in it. A participant 

was defined as any person that had had more than one spoken 

word or was on the screen for ten seconds or more. Opera-

tional definitions and categories were established for the 

variable under investigation. Coding instructions, exten-

sional lists, and coding sheets were then constructed. A 

coding sheet for each episode in the sample was then filled 

out. Upon completion of the coding, sub-totals for the vari-

ables under study by program types and a grand total for the 

entire sample were then tabulated. These tabulations provid-

ed the basis for the answers to the research questions. 

After this extensive content analysis, the following 

observations about PBS programming selected by KERA-TV can be 

made: 

1. Females are extremely underrepresented. 

2. Blacks and Hispanics are underrepresented except in 
children's programming. 
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3. Occupational variation for white males is evident in 
all types of PBS programming. Occupational varia-
tion for white females is evident in children's pro-
gramming and informational/documentary programming. 
Minorities with delineated occupations are extremely 
limited in all types of programming except for chil-
dren's programming. 

4. The exchange of information is the major conversa-
tional behavior that occurs on PBS programming with 
minority characters receiving orders considerably 
more than their white counterparts. 

5. Verbal aggression is the conflict management mode 
chosen most frequently on PBS programming. 

6. Explicit messages regarding racial and sexual equal-
ity and prosocial behavior do occur on PBS program-
ming. Implicit messages such as frequency of ap-
pearances, number of major roles, and prevalence of 
power cues intimate a white male domination of tele-
vision programming on PBS. 

Since the data for this study consisted entirely of program-

ming broadcast on KERA-TV, one might assume that the results 

could only apply to the Dallas-Ft. Worth station. Almost all 

of the programming, however, originated from one of the major 

national stations. In fact, the only programs originating 

from KERA were "Peppermint Place," "News Addition," and the 

college telecourses. While the college telecourses specific-

ally serve the Dallas and Tarrant County Community College 

districts, the programs were also co-produced by community 

colleges in the City of Chicago, Dade County in Florida, and 

the community colleges in California. Rather than being 

location specific, the college telecourses analyzed in this 

study are broadcast in at least four major population centers 

in the nation. 
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Because the deviations from perfect agreement predomi-

nately occurred in units of analysis that had nonverbal par-

ticipants that were on screen for 10-12 seconds, future re-

searchers might consider lengthening the time limitation of 

nonverbal scenes. Reliability figures indicate that the 

coding instructions, extensional listing and coding sheets 

are explicit enough to maintain a high degree of coder reli-

ability for the manifest variables under consideration. For 

the social interaction variables (conversational behavior and 

conflict management) extensive training sessions are neces-

sary if multiple coders are used in future projects. The use 

of a training tape containing examples of each conversation 

behavior and conflict management possibility might enhance 

multiple coder reliability. 

Conclusions 

The results of the content analysis indicate that a min-

imal amount of progress has been made in the last decade in 

providing women and minorities with opportunities for identi-

fication with characters on public television. In the limit-

ed study conducted in 1974 by the Task Force on Women in 

Public Broadcasting, the data revealed that males accounted 

for 85% of the coded participants (2). In the current study, 

the male:female disparity was decreased to 67.3X/32.7X. The 

Task Force concluded that women are not stereotyped on public 

television; they are overlooked (2). The current study also 

reveals a similar pattern with the exception of the stereo-
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typical women's roles presented on college telecourses and 

entertainment programming. 

Since the results of this comprehensive analysis confirm 

the virtual exclusion of minorities in major segments of PBS 

programming, the study substantiates previous criticism di-

rected at PBS and the Corporation for Public Broadcasting by 

several minority spokespersons. The content analyzed in this 

particular study also emphasizes the fact that no minority 

inroads have been made in prime-time programming. This ob-

jective was one of the Key Recommendations cited by the Task 

Force on Minorities in Public Broadcasting written report to 

CPB in 1978 (1). 

Finally, the data reveal that major inroads have been 

made by women and minorities in children's programming. This 

appears to be a good segment on which to concentrate social-

ization messages since young children tend to be more in-

clined to model the behavior shown on television. Images of 

the minorities on children's programming could, however, be 

inadvertently prolonging the overall discrimination that is 

occurring on PBS television. Berkman suggested that the 

highly visible minority casts of "Sesame Street" and "The 

Electric Company" obscure the public's perception of the lack 

of minorities in other segments of programming. Indeed, 

Berkman called for further analysis of this possibility (1). 

The findings of this study, therefore, could be quite 

embarrassing for the programmers of public television. The 
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previously cited Task Force for Minorities in Public Televi-

sion called for suspension of federal funds for public 

television if its key recommendations were not acted upon 

(1). Now, six years later, it seems that the programming, 

especially in primetime, is still as segregated as it was at 

the time the report was issued. 

For teachers of television and for writers of college 

telecourses, the findings of this study should also have 

serious implications. Simply because a network offers aesth-

etically pleasing material does not mean that its implicit 

messages should be protected from critical analysis. Because 

PBS is the public television service, with a portion of the 

budget being federally funded, this network has the obliga-

tion to represent the public, not just "the powerful public." 

This content analysis, however, represents only one 

integral element in the analysis of public television and the 

fulfillment of its mission. Future studies should integrate 

the content of the programs with issues of funding (who is 

providing the funding?, who is the target audience?, how much 

funding is available?), issues of production (are the pro-

grams locally or nationally produced?, are the programs 

foreign or domestic?), and issues regarding audience size and 

demographics. 

Perhaps the funding issue could provide a clue as to how 

the current programming has deviated so much from its origi-

nal mission. Berkman cited a procedure used by public tele-

vision stations, zip-code analysis, to determine the areas 
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of the community from which the largest percentage of dona-

tions was originating (1). With such knowledge, the central 

question for programmers then becomes do we program for the 

segment of the population that is excluded from commercial 

television or do we program for the segment of the population 

that gives us the most money? Unfortunately, the funding 

issue hits hardest the segment of programming, children's 

programming, that should be lauded for its exemplary oppor-

tunities it provides for various minority groups and women. 

Suzanne Weil, the head of programming for the Public Broad-

casting Service, says, "It's a very scary time for children's 

television. The stations are begging for more new stuff. A 

few hours get refreshed every year. A sprinkling of new 

material here and there. But that's it" (3, p. 2). Suzanne 

Daley's 1985 article "Crisis for Children's TV" chronicles 

the plight of children's television: 

Probably the most serious damage to children's program-
ming was inflicted by spending cuts in the U. S. De-
partment of Education. In the 1970's, the department 
spent $10 to $14 million a year funding children's tele-
vision. Since 1981, the department has spent only about 
$3 million a year. To try to compensate for those cut-
backs, the Corporation for Public Broadcasting has put 
more of its funds into programming for younger viewers. 
... But these beefed-up allocations don't nearly make 
up for the drop in federal funding and the private sec-
tor is not stepping in.... Without more government help 
or additional help from the private sector, television 
executives say the future of good children's programming 
is very uncertain (3, p. 2). 

The president of the Educational Film Center, Stephen Rabin, 

summarizes the funding problem of children's television: "I 
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don't think the situation can get worse. There's a lot more 

rhetoric out there than there are dollars" (3, p. 2). 

The issue of whether the production is either domestic-

ally produced or foreign produced could also give an indica-

tion as to the demographics presented in the program. From 

this current analysis, the white male power structure seems 

to be most evident in programs of British origination. Since 

the large majority of programs in the entertainment segment 

of programming had a distinctly British flavor and since this 

segment of programming was the most racially and sexually 

segregated, the possibility of a British/white male correla-

tion seems to be a viable consideration. Future analyses 

could explore this possible link. 

Recommendations for Future Research 

Perhaps most interesting from a social learning perspec-

tive are the questions raised by the study's findings. The 

results of this study suggest the following research recom-

mendations : 

1. The link between actual content and modeled behavior 
should be explored more fully. Future research 
should address the issue of audience attention by 
answering questions such as: a) How long does a 
character have to be on the screen before she/he is 
attended to?; b) What other contextual factors 
(music, movement, humor) impact on the attention 
process? 

2. Studies should also be devised to determine if in-
frequency of appearance really is a negative thing. 
Research examining the correlation between time on 
screen and audience retention should also be con-
ducted. Focal questions of this area should be: 
a) Do people pay more attention to something un-

usual on the screen?; 
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b) Might more attention be paid to the one black or 
one woman on screen since such appearances do 
not follow the usual demographic pattern?; 

c) Would women or minorities remember the people 
similar to themselves even though they appear 
infrequently? 

3. Studies replicating previous work that links model-
ing with human characters rather than animated 
characters or puppets should be constructed. If 
this finding could be replicated, serious program-
ming shifts need to occur on "Sesame Street" since 
most of the socialization material about coopera-
tion, sharing, problem-solving, and conflict manage-
ment occur in animated scenes or scenes with the 
muppets as the exclusive characters. 

4. Researchers need to explore the possibility that 
subtle socialization concepts might need a moderator 
(parent, teacher) to view with the child in order 
for the concept to be explained so that it can be-
come ingrained in the child's repertoire of conflict 
management skills. 

5. The link between context and conflict should also be 
examined. Is a conflict presented in a humorous 
context viewed in the same way as a conflict pre-
sented in a serious context? Many "Electric Com-
pany" skits are peppered with violent actions 
performed in a slapstick comedy context. Does humor 
obscure violence in these situations? 

Public television programming should be able to achieve 

its mission if an interdisciplinary team of researchers would 

address such questions and if the bureaucracy controlling 

public television programming would respond to the research. 

Until researchers, programmers, bureaucrats, and financial 

suporters work together, public television will probably 

remain an untapped source of potential access for the differ-

ent groups not adequately represented on commercial televi-

sion. 
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TABLE 2 

Age Delineations in the Dallas Community 
College Telecourses 
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Age No. of Appearances % of Total 

Elderly 19 2.1% 

Adults 852 92.4% 

Adolescents 14 1.5% 

Children 37 4.0% 

Total N = 922 100% 
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TABLE 7 

Age Delineations in Elementary/Secondary 
Educational Programming 
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Age No. of Appearances % of Total 

Elderly None _ 
Adults 62 39 

Adolescents 74 46.5 

Children 23 14.5 

Total N 159 100 
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TABLE 12 

Age De l inea t ions in Informat ion Programming 
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Age No. of Appearances % of Total 

E l d e r l y 44 05.2 

Adul ts 757 89.9 

Adolescents 19 02.3 

Chi ldren 23 02.6 

Tota l N = 843 100 



132 

CO 
r—I 

=Q 

ftp 
•H 

cd 

hO 
O 
u 

$4 

a 
o 

•H 
4-> 
cd 

o 
M-l 
a 

H 

a) 
o 
Cd 

OJ 
* 

s 
o 

os3 

a) 
43 

a 
cd 

•H 
CO < 

M 
O 
cd 

T-H 
PQ 

<y 
4J 
•H 
X! 
ES 

00 ON CM 
< t m rH CM 

r-> 

&4 o O o O o 

SJ o rH o o rH H 
• 

PM o CM o o CM CM 
« 

S3 o vO o CM 00 ON 
• 

fx* o vO o CM 00 ON 
• 

£5 o 00 o rH Ov rH 
• 

rH 

o r-* rH o 00 oo 
CM CM • 

00 

S i 
m 

S i rH p—1 CM CM KO • 
< t 

CM 
<t m 

00 
o O o v£> vO • 

[X4 CM vD p—1 a s 00 
rH rH CM 

00 vO ON LTl 
CM O • 

t n m 
VO 

CO 
u rH 
a cd 
a> £ 4J 
o a) O 

rH CO CO M H 
U 4-J <u "d 
<D rH rH rH MH 

xf d o •H o 
rH "d XI 
W <3 <1 a ^ 9 



133 

a 

a 
<fr o 00 r—1 15 <N 1—1 ro o m CS| 

Pi! 
CS| 

u £&» O o o o 
Q) 

£&» 

£$ 
U o S3 o o o r—4 

50 a 
fl 
cd Pn i—1 o t—i o 
*H 
CO Pi fltj <3 S o o 

U 
50 O u 
Of 
fl o o r—1 o rH vO 4-» *H cd fl p cd C 
o m 
m •rl 
fl PI a r—4 o m co 
M 
fl 
•H 

a 
H o o r—4 i—4 i—4 0) a 
PH cd 
Q TH 

CQ £ o csj o 
CM <N XJ 

$ 
QJ 
CO 
<y 1X4 ON vO m o a) 00 <t 

4J i—4 PCS *H JlS 
36 S3 m o\ <fr r̂  r-4 UO CO co 

CO i—i 

50 fl 
3 

XI cd 
0) CD n a 

M fl •u CO O +J CO i 
*r~5 *d <u fl 
cd <u fl o 
a Pn o £5 

3 
00 

II 
fl 



TABLE 15 

Frequency Distribution: Number of Minutes 
Targeted Groups were on Screen 

in Information Programming 

134 

Minutes 
in 

Scene 
White Black 
M M 

Hispanic 
M P 

Asian 
M 

Other 
M F 

65:00 + 2 1 0 0 0 0 0 0 0 0 

60:00-64:59 4 0 0 0 0 0 0 0 0 0 

55:00-60:59 15 1 0 0 0 0 0 0 0 0 

50:00-55:59 1 0 0 0 0 0 0 0 0 0 

45:00-50:59 0 0 0 0 0 0 0 0 0 0 

40:00-45:59 1 1 0 0 0 0 0 0 0 0 

35:00-40:59 3 0 0 0 0 0 0 0 0 0 

30:00-35:59 4 2 0 0 0 0 0 0 0 0 

25:00-30:59 1 1 0 0 0 0 0 0 0 0 

20:00-25:59 1 0 0 0 0 0 0 0 0 0 

15:00-19:59 9 0 0 0 0 0 0 0 0 0 

10:00-14:59 10 2 0 0 0 0 0 0 0 0 

5:00- 9:59 21 5 2 0 1 0 0 0 0 0 

0:01- 4:59 473 183 44 28 9 8 8 2 2 1 
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TABLE 16 

Characters in Children's Programming: 

Race by Sex 

White Black Hispanic Asian Eskimo/Indian Row n % 

Male 103 57 18 2 12 192 55.7 

Female 92 35 8 10 8 153 44.3 

Column 
Totals 195 92 26 12 20 345 

% of 
Total 56.5 26.8 7.5 3.4 5.8 



TABLE 17 

Age Delineations in Children's Programming 
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Age No. of Appearances % of Total 

Elderly 13 03.8 

Adults 133 38.5 

Adolescents 50 14.5 

Children 149 43.2 

Total N = 345 100 
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TABLE 20 

Frequency Distribution: Number of Minutes 
Targeted Groups were on Screen 

in Children's Programming 
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Minutes 
in 

Scene 
White Black 
M M 

Hispanic 
M F 

Asian 
M F 

Other 
M 

55:00 + 1 0 0 0 0 0 0 0 0 0 

50:00-54:59 1 0 0 0 0 0 0 0 0 0 

45:00-49:59 0 1 0 0 0 0 0 0 0 0 

40:00-44:59 1 0 0 0 0 0 0 0 0 0 

35:00-39:59 2 0 1 0 0 0 0 0 0 0 

30:00-34:59 0 1 1 0 1 0 0 0 0 0 

25:00-29:59 1 0 0 0 0 0 0 0 0 0 

20:00-24:59 1 2 2 0 0 2 0 0 0 0 

15:00-19:59 4 0 1 1 0 0 0 1 0 0 

10:00-14:59 4 4 4 4 0 0 0 0 0 0 

5:00- 9:59 5 11 6 4 3 0 0 1 0 0 

0:01- 4:59 83 73 42 26 14 6 2 8 12 8 
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TABLE 21 

Characters in Entertainment Programming: 
Race by Sex 

White Black Hispanic Asian 
Eskimo/ 
Indian 

Row 
n = % 

Male 238 6 2 2 - 248 74 

Female 79 4 1 1 - 85 26 

Column 
Totals 317 10 3 3 333 

% of Total 95.2 3.1 .9 .9 
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TABLE 23 

Frequency Distribution: Number of Minutes 
Targeted Groups were Onscreen in 

Entertainment Programming 
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Minutes 
in 

Scene 
White Black 
M M 

Hispanic 
M F 

Asian 
M 

Other 
M F 

45 + 10 1 2 0 0 0 0 0 0 0 

40-44:59 4 1 1 0 0 0 0 0 0 0 

35-39:59 1 0 0 0 0 0 0 0 0 0 

30-34:59 2 1 0 0 0 0 0 0 0 0 

25-29:59 3 0 0 0 0 0 0 0 0 0 

20-24:59 7 0 0 0 0 0 0 0 0 0 

15-19:59 5 1 0 0 0 0 0 1 0 0 

10-14:59 9 3 0 0 0 0 0 0 0 0 

5- 9:59 25 7 0 0 0 0 0 0 0 0 

0:01-4:59 172 65 3 4 2 1 2 0 0 0 



TABLE 24 

Inventory of Occupations 
Held by White Males 

on College Teleeourses 
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ACIR Chairman 
Accountant 
Actor 
Allergist 
Anthropologist 
Architect 
Assassin 
Athlete 
Author 

Banker 
Body Builder 
Bond Dealer 
Barber 
Barbershop 
Attendant 

Broadcast 
Journalist 

Butler 

Cabinet member 
Deputy Sec. 

Cardiologist 
Cashier 
Chef 
Civil Service Comm. 
Chairman 

Coal Miner 
Computer Systems 
Designer 

Computer Operator 
Computer Program-
mer 

Congressman 
Convict 
Corporation 
Executive 
President 
Vice-President 
Manager 
Director 
CEO 
Consultant 
Assembly Supt. 

County Board 
President 

Data Processor 
Diplomat 
Disc Jockey 
Doctor 
Nuclear Medicine 

Factory Worker 
Farmer 
Federal Administrator 
Federal Department 
Regional Director 

Federal Marshal 

Governor 
Gynecologist 

Historian 

Inventor 
Interviewer 
Intelligence Director 

King 

Lieutenant Governor 
Lawyer 
Livestock Man 

Magician 
Mayor 
Military Officers 
Modeling Agency 
Employee 

Music Critic 
Musician 

Narrator 
National Labor 
Relations Board 
Chairman 

Newspaper Editor 
Reporter 

Nurse 

Office Worker 
OMB 
Ornithologist 

Parks & Recreation 
Director 

Pathologist 
Personnel Director 
Police Officer 
Police Chief 
Pol i t ic al Sc ient i s t 
Polygrapher 
Preacher 
President of U. S. 
Presidential Chief 
of Staff 

Presidential Aide 
Presidential Can-
didate 

Prince 
Production Worker 
Psychiatrist 
Psychic 
Psychologist 

Radiologist 
Researcher 
Robber 

Salesman 
School Superin-
tendent 

Scientist 
Scientists Assis-
tant 

Senator 
Servant 
Skiier 
Small Businessman 
Set Designer 
Sociologist 
Soldier 
State Commissioner 
Stock Broker 
Stock Exchange 
Officer 

Store Employee 
Supreme Court 
Justice 



Univers i ty P ro fessor 

Veterans Adminis t ra t ion 
Vice Pres iden t of U. S. 

Warehouse Worker 
Welfare Worker 
Writer 
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TABLE 24 (Cont) 
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TABLE 25 

Inven to ry of Occupat ions Held by Minor i ty Males 
on Co l l ege T e l e c o u r s e s 

Blacks H i s p a n i c As ian 

Actor 
A t h l e t e 
Computer t e c h n i c i a n 
Congressman 
Corpo ra t e e x e c u t i v e 
Data p r o c e s s o r 
Deputy mayor 
Doctor 
Herdsman 
Hunter 
I n t e r n a l Revenue 

Se rv i ce agent 
Mat hemat ic i a n 
M i n i s t e r 
Music ian 
Pe r sonne l c o u n s e l o r 
S a n i t a t i o n worker 
S t a t e l e g i s l a t o r 
Supreme Court j u s t i c e 
Surgeon 

A n t h r o p o l o g i s t 
A t h l e t e 
Auto mechanic 
Computer o p e r a t o r 
Farmer 
Manager 

Computer o p e r a t o r 
I n su rance agent 
T e l e v i s i o n show 

n a r r a t o r 
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TABLE 26 

Inventory of Occupations Held by White Females 
on College Telecourses 

Accountant 
Athlete 
Author/Actress 

Broadcast journalist 
Business executive 

Cashier 
Corporate manager 
Computer operator 
Computer technician 
Corporate employee 

State Commissioner 
Surgeon 

Teacher 
middle school 

University professo 

Waitress 
Welfare recipient 
Word processor 
Writer 

Data processor 

Factory worker 
Farmer 
File Clerk 
First Lady 

Laboratory technician 

Maid 

Magazine editor 
Magician's assistant 
Medical technician 
Musician 

Nurse 

Office worker 
Ornithologist 

Pathologist 
Personnel counselor 
Personnel manager 
Presidential aide 
Production worker 
Psychologist 

Researcher 

Secretary 
Social worker 
Sociologist 
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TABLE 27 

Inventory of Occupations 
Held by Minori ty Females 

on College Telecourses 

Blacks 

Corporate employee 
Data processor 
Educat ion manager 
F i l e c l e r k 
Grant d i r e c t o r 
Herdswoman 
I n t e r n w r i t e r 
Medical t e c h n i c i a n 
O f f i c e worker 
Personnel manager 
U n i v e r s i t y p ro fe s so r 

Hispanic 

Corporate employee 
Factory worker 
O f f i c e worker 
Personnel d i r e c t o r 
Te lev i s ion show n a r r a t o r 
Welfare r e c i p i e n t 

Asian 

Doctor 
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TABLE 28 

Inventory of Occupations 
Held by Males on 

Elementary/Secondary Educat ional Programming 

Whites Blacks Hispanic* Asian 

Actor 
Anes thes io log i s t 
A r c h i t e c t 
A r t i s t 
Computer sof tware 

exper t 
Doctor 
E l e c t r i c i a n 
Fireman 
Game show host 
Musician 
Newspaper r e p o r t e r 
Organ g r i n d e r 
Researcher 
S c i e n t i s t 
Surgeon 
Teacher 

middle school 
Teacher 

h igh school 
Te lev i s ion hos t 
Un ive r s i t y pro-

f e s s o r 

None Beauty shop owner A r t i s t 
Chef Doctor 
House p a i n t e r P o t t e r 
Mai t re 'd 

*Note: Al l i n s t ance s showing Hispanics with jobs occurred in one show, 
"Habl amo s Es panol . " 
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TABLE 29 

Inventory of Occupations 
Held by Females on 

Elementary/Xecondary Educat ional Programming 

Whites Blacks Hispanic* Asian 

Actress Elementary Barber Surg ica l 
Ath le te t eacher Beau t ic ian nur se 
Mechanical Un ive r s i t y dean B e a u t i c i a n ' s 

t e c h n i c i a n he lper 
Newspaper r e p o r t e r Wait ress 
Pa in t e r 
Software eva lua to r 
Teacher - elementary 
Teacher - high school 
Te lev i s ion show 

n a r r a t o r 
U n i v e r s i t y P ro fes so r 
Wai t ress 

Note: Al l i n s t ance s showing h i s p a n i c s with jobs were in one show, 
"Hablamos Espanol ." 



TABLE 30 

Inventory of Occupations 
Held by White Males in 
Information Programming 

150 

Actor 
Airplane renovator 
Animal astrologer 

behaviorist 
detective 
trainer 

Ambassador 
Announcer 
Art gallery director 
Artist 
Author 
Aviator 

Banker 
Biochemist 
Biographer 
Biologist 
Broadcasting Analyst 

Cabinet member 
Secretary 
Undersecretary 

Campaign advisor 
Carpenter 
Cartoon vocalist 
Cartoonist 
City councilman 
City manager assistant 
Civil aeronautics board 
chairman 

Clothes designer 
Congressional liaison 
Congressman 
Convict 
Corporation 

chief executive 
chairman of the 
board 

executive director 
managing director 
vice chairman 
chief market 

strategist 

Dancer 
Diplomat 
Doctor 

Economist 
Engineer 

Federal appeals justice 
Federal task force 
director 

Football coach 

Governor 

Handwriting expert 
Herpetologist 
Historian 
Humorist 
Hunter 

Intelligence officer 
Inventor 

Lawyer 

Magazine correspondent 
Mayor 
Mayor's assistant 
Media consultant 

technician 
Merchant marine 
Meteorologist 
Military officer 
Movie producer 

Naturalist 
Ne ur ob io log is t 
Neurologist 
Newspaper 

columnist 
editor 
reporter 

Night club owner 
Novelist 

Pet valet 
Physicist 
Poet 
Policeman 
Political analyst 
Political Scientist 

Pollster 
President of 
U. S. 

Presidential 
Candidate 

Prime minister 
Prince 
Psychologist 
Publisher 

Scholar 
Scientist 
Sculptor 
Senator 
Ship captain 

crew member 
Ship hydrody-
namics lab 
director 

Social worker 
Soldier 
Stenographer 
Stocks and bonds 
analyst 

Stock broker 
Stockyard worker 
Supreme Court 
Justice 

Taxi driver 
Teacher 
Television critic 

reporter 
anchor 
co~ anchor 
host/moder-
ator 

University dean 
president 
professor 

Veterinarian 
Vice-president of 
U. S. 



TABLE 31 

Inventory of Occupations 
Held by Minori ty Males in 

Informat ion Programming 
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Blacks* 

Actor 

Animal c a r e t a k e r 

Boxer 

City counci l p res iden t 
Corned ian 

Detec t ive 

Farmer 

Herdsman 

Mayor 
Movie producer 
Musician 

Night club manager 

Orches t ra conductor 

P r o f e s s i o n a l f o o t -
b a l l p layer 

Preacher 

Te lev i s ion news anchor 

Hispanic 

City park board member 
Congressman 
Corporate v i c e - p r e s i d e n t 

Musician 

Neurologis t 

Pres iden t of country 

Researcher 

O r i e n t a l 

Corporat ion 
deputy 

d i r e c t o r 
v i c e - p r e -

s i d e n t 

Doctor 

*Note: Most black male 
occupat ions are c l u s t e r -
ed in 2 shows, " S h e l t e r " 
and "Tony Brown's Journa l ' 
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TABLE 32 

Inventory of Occupations 
Held by Females in 

Information Programming 

Whites 

Actress 
Animal expert 
Announcer 
Army staff member 
Astronaut 

Cabinet member 
Campaign worker 
Choreographer 
City council member 
Clinical psychologist 
Congressional liaison 
Cong re ss woman 
Convention chairperson 
Corporation 

Managing director 
Vice President 
President 

Doctor 

First lady 

Media technician 
Medical technician 
Meteorologist 

Newspaper reporter 
Newspaper editor 
Novelist 
Nurse 

Press secretary 
Prime minister 
Princess 

Queen 

Reservationist 
Restoration expert 

Scholar 
Sculptor 
Set designer 

State representative 
Social worker 
Speech consultant 
Supreme court justice 

Talent scout 
Teacher 
Television reporter 
Television anchor 
Therapist 

Union business representative 

Vice-presidential candidate 

Television reporter 

Waitress 

Yoga instructor 

Blacks 

College professor 
Congresswoman 

Dancer 
Director of community services 

Entertainer 

Social worker 
Hispanic 

Television reporter 

Asian 

Television reporter 
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TABLE 33 

Inventory of Occupations 
Held by Males on 

Children1s Programming 

Whites Blacks Hispanic 

Actor Actor Artist 
Athletic trainer Bartender Baseball player 
Baseball player Baseball player Clown 
Basket maker Baseball umpire Detective 
Blacksmith Basketball player Doctor 
Boxer Cook Ecologist 
Candlemaker Corporate executive Handyman 
Chef Dancer Librarian 
Circus barker Detective King 
Cowboy Disc Jockey Restaurant owner 
Decoder Movie crew Servant 
Detective Musician 
Drill sergeant Policeman Asian 
Editor Soda shop owner 
Entertainer Sports commentator Juggler 
Fireman Teacher 
Gymnast Television show host Indian 
Hair dresser 
Handyman Director of gov-
Inventor ernment pro-
Juggler gram 
Landlord 
Mammologist 
Musician 
Painter 
Paleontologist 
Picture framer 
Play director 
Plumber 
Postman 
Principal 
Scientist 
Sea captain 
Security guard 
Sports commentaor 
Teacher 
Television reporter 
Television show host 
Zoo worker 



TABLE 34 

Inven to ry of Occupat ions 
Held by Females on 

C h i l d r e n ' s Programming 
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Whites 

Actor 

Animal r e h a b i l -
i t a t i o n worker 

A r c h i t e c t 
A r t i s t 
As t ronau t 

Cleaning l a d y 

Dancer 
Doctor 

E n t e r t a i n e r 

L i b r a r i a n 

Mammologist 
Museum worker 
Music ian 

Ho pemaker 

Soda f o u n t a i n worker 

Teacher 

Toy shop worker 

U n i v e r s i t y p r o f e s s o r 

V e n t r i l o q u i s t 

Zoo worker 

B lacks 

Actor 

Cook 

Dancer 

Entomologis t 

Movie crew 
Music ian 

Nurse 

Photographer 
Policewoman 

S o l d i e r 

H i s p a n i c As ian 

Bakery worker None 
Baseba l l p l a y e r 

Cook 

Dancer 

F i x - i t shop worker 
Movie d i r e c t o r 
Musician 

T e l e v i s i o n show 
hos t 

Wa i t r e s s 

I n d i a n 

I n t e r n 
hydro -
log i s t 
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TABLE 35 

Inventory of Occupations 
Held by Males on 

Entertainment Programming 

Whites Blacks Hispanic 

Actor 
Ambassador 
Announcer 
Auctioneer 

Ballet dancer 
Bartender 
Biologist 

Casino teller 
Chauffeur 
Chess player/author 
Corporation 
Vice-Chairman 
Manager 
Executive 

Currency expert 

Delivery boy 
Dentist 
Detective 
Disc jockey 
Doctor 
Draftsman 

Maitre ' d 
Military officer 
Minister 
Movie director 
Museum worker 
Musician 

Parking lot attendant 
Pathologist 
Photographer 
Police officer 
Pornography publisher 
Salesman 
Soldier 

Teacher 
Television host 
Television reporter 
Tobacco shop owner 

Usher 

University professor 

Veterinarian 

Break dancer 

Chess player 

Policeman 

Train conductor 

Taxi 
driver 

Asian 

None 

Factory worker 
Farmer 
Florist 

Game show host 
Government clerk 
Government leader 
Groundskeeper 

Waiter 
Postman 
Prime minister 
Prison guard 
Prisoner 
Publisher 

Radio operator 

Historian 

Intelligence agent 
Intelligence director 

King 

Landowner 
Lawyer 
Livery boy 



TABLE 36 

Inventory of Occupations 
Held by Females in 

Entertainment Programming 
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Whites 

Announcer 

Bakery worker 
Ballet dancer 

Chess player 
Church singer 

Dancer 

Housekeeper 
Housewife 

Landlady 
Lawyer 

Mail carrier 

Princess 

Secretary 
Stewardess 

Tour guide 

Black 

Dancer 

Statistician 

Hispanic 

Dancer 

Asian 

Dancer 
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fl M CO 00 G> 
•H 0) • • • 

> XI ON O 
•H *-r r—H r—1 
o o 

3* 

co '-n c\! 
00 CM 00 

O 
o 
m 

00 u0 00 
• t • 

00 <fr o 
00 oo CO CM 

SP §NS 
a • m r—f <fr 
•H m • • • ** 
> a 00 vO uo 
•H M ro 00 00 CO a CO 

gsS 
<fr V© 

* • • 

CM r—1 
r—1 r—1 00 

5̂S 
CM 

•H Q) ^8 
> O CM as ON 
*H •H • • • 

<U > r-4 CM O 
O "d T""H 
& 

&q a> 
d o 5̂? <f 

*H oo r̂ . • 
> > • • Osl •H XJ 
O <J 

5s» 
O 

(u 
Id 
rH 
w 

T3 
«S 

fl 
a> 
o 
CO 
<y 
rH 
O 
5 

a 
a; 
S-i 
*d 

43 
CJ 



161 

3 
pQ 2* 

CO 
<D 
-d 

I; 

d 
a) 

SP 
u 
X 

4-1 
a 
•H 
rH 
<-W 
a 
o 
o 

d 

i—i 00 
cd 
4J Csl 
o 
H 

d 

v£> 
a co • 
*H CO O 00 
CO 0) in r-l 
>> J-i 
X! toO 
CL, toO 

a 
o 
•H 

cd co 
& 
u 
0) > 

0) 
50 
d 
a) > 

a> 
ptf 

d 
o 
•H 
CO 
CO 
0) 
u 
toO 
<D 

S-i 
cd 
at 

•a 
n 
ro 

m 
o 

CsJ 

o> 
CO 

as 

m 

r̂ . 

CM 

CM 

vD 
m 
<N 

5-1 
3 
o r-l 
a cd 
o OQ 4J 

Q) o 
M-l O +J 
O d 

<u <+•* 

• M o 
o 
ES5 



162 

a 
m 

0) 
o 
cd 

x> 
CO 
CD 

T3 

si 

d 
CD 

8P 
d 

4-» 
O 
*H 
r—f 
4-1 
d 
o 
o 

d 
v£> -sT £ a\ m 
r—1 

d 
rH O 
cd -H 
o w 00 CM 
•H CO • • 

co a) \D CM >* M r-H CM 
43 <*o 
* # 

d 
o 

H «H 
cd CO Os 
J3 CO * * 

M to 00 00 
0) M CO co 
> 60 
* 

0) 
toO Ss? ŝe 
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TABLE 44 

Summary Table 
Public Broadcasting Service 

Age Delineations 
Age by Programming Type 
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Program 
Type Elderly Mult Adolescent Children 

Children's 13 133 50 149 

Info/Doc 44 757 19 23 

Entertainment 7 318 0 8 

College 19 852 14 37 

Elem/Sec 0 62 74 23 

Column Totals 83 2122 157 240 

% of total 3.2 81.6 6.0 9.2 
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TABLE 46 

Comparison of the Te lev i s ion Populat ion on PBS 
and the Actual Popula t ion According to 1980 

Census Figures 

Whites Blacks Hispanics Asians Eskimo/Indian 

PBS 

Actual 

80.5% 

76.3% 

10.9% 

14% 

4.8% 

8.4% 

2.2% 

.9% 

1.6% 

.4% 

PBS 

Actual 

Male 

67.3% 

48.8% 

Femal e 

32.7% 

51.2% 
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APPENDIX III: Conflict Management Modes 

1. Prosocial 

Apologize 
Help the person reform 
Feel sorry for the person 
Forgive the person 
Talk to the person 
Be honest with the person 
Think about what to do 
Try to persuade the person 
Let the person alone 
Cooperate 
Compromise 
Friendly discussion 
Physical affection 
Shake hands 
Smile 
Touch 
Kiss 
Hug 
Nod 
Try to stop a person in a helpful way 
Empathic crying 
Give aid, medical attention 
Lead the person 
Move out of the way 

2. Third Party 

A. Mediation-recommends way to settle conflict 
No power 
Gives advice 
Reminds of consequences, values, norms 

B. Arbitration-decision made by judge or jury 
or designated party 

All powerful 

3. Regression 

Whine 
Cry 
Plead with person 
Pray for the return of the object 
Worry 
Pout 
Feel guilty that someone took something from you 
Not know what to do 
Leave the room 
Run away 
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Avoid the subject 
Change the subject 
Plead ignorance 
Deliberate silence 
Hang up the phone 
Lie to protect someone 

4. Revenge 

Hate the person 
Destroy something that the person has 
Cheat the person 
Get drunk 
Take a pill 
Take something from the person 
Turn others against the person 
Chase the person away 
Ignore the missing object 
Joke about it 
Talk behind a person's back 
Slander 

5. Verbal Aggression 

Argue with the person 
Trick the person 
Shout at the person 
Insult the person 
Threaten the person 
Tell someone about it 
Make the person feel guilty 
Ask others 1 help 
Sarcasm 
Lie to hurt someone 

6. Physical Aggression 

Shoot the person 
Hit the person 
Stab the person 
Kick the person 
Punish the person 
Shove the person 
Grab the person 
Spit on the person 
Threaten with gun or other weapon 
Throw something at a person 
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APPENDIX IV 

ADDENDUM TO CODING INSTRUCTIONS 

1. Partially seen participants should not be coded unless 
the face is seen. 

2. Measurement of time intervals should begin when the face 
of a person is shown on the screen. 

3. If the camera focuses only on a portion of a large photo-
graph and then focuses on another separate portion of the 
same photograph, these instances should be coded as sep-
arate situations. 

4. If a scene is close to the 10 second cut-off point (9-11 
seconds), to determine whether or not it should be in-
cluded in the analysis the coder should replay and re-
time the portion of tape at least two more times to 
determine the actual time on screen. Only if the scene 
is exactly 10 seconds or more should the unit be included 
in the analysis. 

5. Researchers should change the emphasis of analyzing con-
versational behaviors from receiving information to seek-
ing information. Receiving information is too passive an 
activity to code consistently. The seeking of informa-
tion, characterized by the participants asking questions, 
will probably prove to be a more consistent indicator of 
conversational behavior in future studies. 

6. In conflict situations, coders should be sure that char-
acters are indeed participating in the conflict before a 
conflict mode is registered on the coding sheet. There 
is a definite distinction between non-participation in 
the conflict and the regressive conflict mode. If a 
person is being confronted with a conflict situation and 
ignores the other participant, regression should be 
coded. If, however, characters are simply onlookers to a 
conflict situation, their presence should not be regis-
tered on the coding sheet. 
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