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This study was designed to explore the different 

perceptions of college students' counseling service needs as 

well as the perceptions of counseling services by the 

student, faculty, and student affairs staff groups and 

subgroups of each group. The research approach of this 

investigation was a case study of one national university in 

the Republic of China. 

This study tested seven hypotheses and the major 

findings are as follows: there were significant differences 

among students, faculty, and student affairs staff members' 

perceptions of counseling services in terms of importance 

and success. Although all three groups agreed that the 

achievement of the counseling goals were important, the 

students showed a significantly stronger expectation than 

did faculty members. Findings related to the success of 

counseling services in the institution indicated that 

student affairs staff members showed higher mean scores than 

did the faculty and students. 

All three groups perceived a significant discrepancy 

between the importance of counseling services and the 



success of counseling services. Moreover, all subgroups of 

students, as divided by demographic variables, perceived a 

significant discrepancy between the importance and success 

of counseling services. All subgroups of faculty and 

student affairs staff members, except the members of 

military instructors and members with a mainland China 

educational background, perceived significant differences 

between the importance and success of counseling services. 

The sex, age, class level, academic major, and grade 

point average of students indicated significant differences 

either in the importance or the success of counseling 

services. Likewise, the status, educational background, and 

degrees earned of faculty and student affairs staff members 

also showed significant differences in the perceptions of 

either the importance or the success of counseling services. 

The study suggested that program planners should be 

aware of demographic variables when planning counseling 

programs. Further definitive research is recommended in 

order to investigate the college student counseling service 

needs. 
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CHAPTER I 

INTRODUCTION 

Accountability, long the subject of many articles, 

emphasizes whether or not institutions are doing an 

effective job and whether they are using the resources they 

possess efficiently. Needs assessment is a tool recently 

devised to meet the demand of accountability by providing 

information useful in evaluating operational strategies, 

determining program offerings, and forming goals for the 

institution. It is portrayed as the heart of the 

accountability process (Baber, 1986; Flores, 1975; Nickens, 

Purga & Noriega, 1980). 

In the education setting, many authors have stressed 

the importance of regularly assessing student needs before 

undertaking, designing and delivering effective counseling 

services (Gill & Fruehling, 1979; Kramer, 1974; Warnath & 

Associates, 1973; Warner, 1975). According to the 

literature, needs assessment is an attempt to compare the 

desired client statuses with actual client statuses (Flores, 

1975; Gill & Fruehling, 1979). Kuh (1982) described needs 

assessment as problem-focused attempts to identify 

unsatisfactory conditions, thereby maximizing the tendency 

for students to agree on what is not acceptable or 

preferable in a given situation. 
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Although needs assessment has been described as the 

most scientifically valid method for assessing the needs of 

a large sample of population, the needs of students are 

relatively unexamined (Kuh, 1982; Nickens, Purga & Noriega, 

1980). Warner (1975) pointed out that very little time, 

effort, and money have gone toward systematically planning 

services for the measured needs of students. Too often 

programs are planned to meet the students' assumed needs. 

Warnath (1971) discovered that most counseling centers serve 

a selected group of students in individual counseling, and 

the services are only marginally related to general student 

needs. 

In this age of accountability, any institution should 

conduct needs assessment in order to provide sound help to 

students in general and to student subgroups. To know what 

is perceived as important in counseling services and to know 

how an institution performs in counseling students can help 

counselors justify their services. Furthermore, to know the 

discrepancy between the importance and performance of 

counseling services can help counselors build more realistic 

and practical counseling services for students. 

In most need studies, need surveys have been 

administered solely to client groups whose needs were being 

assessed, in this case, the students. Lenning (1980) 

claimed that the perceived needs as reported by others 

should also be examined and can provide helpful supplemental 

evidence of need. 
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Many professionals have claimed that the effectiveness 

counseling services depends upon the coordinated effort 

of the entire university community. Faculty members, in 

particular, have often been described as important referral 

sources for counseling services (Bishop, 1986; Oetting, Ivey 

& Weigel, 1970; Shaffer & Martinson, 1966; Weissberg, 1984). 

Through increased interaction and communication among the 

various levels in the institution, the personnel may 

determine common ideas about students and students' needs. 

A lack of this sense of a common idea may result in wasted 

effort, particularly today, with limited financial resources 

in higher education. The assessment of faculty and student 

affairs staff members' perceptions of the importance and 

success of counseling services, and, more importantly, of 

the discrepancy between the importance and success of 

counseling services can aid the institution in balancing 

institutional priorities and individual students needs. 

Counseling services emerged in the Republic of China 

(R.O.C.) only in the past two decades. The use of needs 

assessment in improving the counseling services is an even 

newer concept. The instruments for identifying counseling 

service needs are rare. In addition, an individual's social 

and cultural background will affect his or her perceptions 

of counseling services and students' counseling service 

needs to an enormous extent. An important question for 

study, therefore, is how various campus groups in the R.O.C. 
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perceive counseling services and the Chinese college 

students' counseling service needs. 

The rapid growth in industry and progress in the 

economic development of the R.O.C. has resulted in a change 

in students' values and needs. Many Chinese scholars have 

claimed that counseling services should keep abreast of the 

changing social values of college students so as to keep the 

services offered current with the needs of the students 

(Yang, 1982; Yang, 1984). 

With the increasing importance of needs assessment and 

lack of study in the field in the R.O.C., current research 

in the field is warranted. This study covers the importance 

and success of personal, career, and academic counseling 

services and includes faculty and student affairs staff 

members, as well as students. As a result, this study can 

aid counselors in planning and implementing a better 

counseling service by clarifying the perceptions of 

counseling services, and increasing their awareness of the 

differences in perceptions of the counseling service needs 

of college students. 

In conclusion, this study attempts to use the method of 

needs assessment to aid counselors in planning and 

evaluating counseling services, and to develop congruency 

between individual and institutional needs and goals. 
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Statement of the Problem 

The problem of this study is the college student 

counseling service needs as perceived by students, faculty, 

and the student affairs staff members at National Chengchi 

University in the Republic of China. 

Purpose of the Study 

The purpose of this study is to identify the different 

perceptions of college students' counseling service needs as 

well as the perceptions of counseling services by the 

student, faculty, and student affairs staff groups and 

subgroups of each group. More specifically, the study seeks 

to determine: 

1. the differences in perceptions of the importance 

and success of counseling services among the 

student, faculty, and student affairs staff 

groups; 

2. the counseling service needs of college students 

or discrepancy between the importance and 

success of counseling services as perceived by 

the student, faculty, and student affairs staff 

groups and by subgroups of each group; 

3. the differences in perceptions of the importance 

and success of counseling services based on 

students' demographic variables: sex, age, 

residence, class level, academic major, and 

grade point average; and 
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4. the differences in perceptions of the importance 

and success of counseling services based on 

faculty and student affairs staff members* 

demographic variables: sex, status, educational 

background, degree earned, and length of service. 

Hypotheses 

1. There are significant differences among the three groups 

on the mean scores on the "importance" scale of the 

inventory. 

2. There are significant differences among the three groups 

on the mean scores on the "success" scale of the 

inventory. 

3. There are significant differences between the mean scores 

of each group on the "importance" and "success" scales of 

the inventory. 

4. There are significant differences in the mean scores on 

the "importance" scale of the inventory with regard to 

the sex, age, residence, class level, academic major, and 

grade point average of students. 

5. There are significant differences in the mean scores on 

the "success" scale of the inventory with regard to the 

sex, age, residence, class level, academic major, and 

grade point average of students. 

6. There are significant differences in the mean scores on 

the "importance" scale of the inventory with regard to 
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the sex, status, educational background, degrees earned, 

and length of service of faculty and student affairs 

staff members. 

7. There are significant differences in the mean scores on 

the "success" scale of the inventory with regard to the 

sex, status, educational background, degrees earned, and 

length of service of faculty and student affairs staff 

members. 

Definition of Terms 

The terms used in this study are defined in the 

following manner: 

Counseling: Counseling is to remediate problems, prevent 

problems, or facilitate student development. In this study, 

counseling is the personalized helping efforts of college 

personnel. 

Counseling services: Counseling services are those planned 

activities of the total college community. In this study, 

the counseling services refer to activities related to 

personal, career, and academic counseling service needs of 

the students. 

Counseling service needs: For the purpose of this study, 

counseling service needs refer to the discrepancy between 

the "importance" scale and the "success" scale of the 

inventory. 
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Faculty: Faculty refer to those class advisers who are 

selected and assigned responsibility for class advising in 

addition to teaching, research, and services. 

Importance of counseling services: The importance of 

counseling services reflects the expectation of achieving 

counseling service goals as revealed by the degree of 

importance respondents place on the achievement of each goal 

on the inventory. 

Success of counseling services: The success of counseling 

services is the perceptions of the degree of the performance 

or attainment of counseling services the University is 

currently experiencing in helping students achieve each goal 

on the inventory. 

Student affairs staff: Student affairs staff refers to 

staff members who work in the following areas: Office of 

the Dean of Students, Office of Military Instructors, and 

Counseling Center at National Chengchi University. 

T h e University: The University refers to National Chengchi 

University in the R.O.C. 

Background and Significance of the Study 

In 1911, the National Revolution ended 4,000 years of 

dynastic rule, and the Republic of China (R.O.C.) was 

founded. In 1949, after the Chinese Communists conquered 

mainland China, the Chinese Nationalist government moved to 

Taiwan, an island off the southeastern coast of the Chinese 
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m&inland/ which, with an area of 35/981 square kilometers, 

is the smallest province of China. The population of Taiwan 

was 19,408,000 in 1986 (Encyclopedia Britannica, 1987). 

The current system of higher education in the R.O.C. 

evolved from the structure existing on the Chinese mainland 

p^ior to 1949 (The International Encyclopedia of Higher 

Education, 1977). The Ministry of Education, which is a 

branch of the central government, is in charge of all 

administrative matters dealing with academic work, culture, 

and education in the R.O.C. All of the institutions of 

higher education must submit to the policy of the Ministry 

of Education (Ministry of Education, 1984). Higher 

education comprises junior colleges, colleges, universities, 

and research institutes. Universities or colleges may 

either be public or private and admission is limited to 

those qualified candidates who have passed the entrance 

examination. The period of study for most undergraduate 

students is four years, with a bachelor's degree awarded 

upon graduation. In the 1985-1986 school year, the number 

of institutions of higher learning was 16 universities, 12 

colleges, and 77 junior colleges, and the number of students 

was 428,576 (Ministry of Education, 1986). 

National Chengchi University was founded by the late 

president Chiang Kai-Shek in 1927 in Nanking, Mainland 

China. Because of the Communist takeover, in 1954 the 

University was reestablished at Taipei, Taiwan. As the 
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University emphasizes social sciences and administration, 

most of the graduates of the University serve in government 

or in other public organizations and have made a significant 

contribution to the country. Today, the University is 

comprised of three colleges consisting of 24 departments and 

21 graduate schools. In the academic year 1985-86, the 

University had an enrollment of 6,743 students, with 494 

full-time faculty, 246 part-time faculty, and 240 staff 

members (National Chengchi University, 1985). 

Basically, the University has been molded and 

influenced by Western European and American universities; as 

such, the structure and administration of the University are 

similar to those of American institutions of higher 

education. However, there is one major difference in the 

structure of the Office of Student Affairs. Under the Dean 

of Students there is an Assistant Dean who is a military 

instructor in charge of the Reserve Officer Training Corps 

(ROTC) (Lee, 1976). In most situations the military 

personnel and the student affairs staff work very closely 

together. In addition to being responsible for students' 

military training, the military instructors share the 

responsibility with the student affairs staff of taking care 

of student life on campus. For example, management of the 

residence hall is one of the responsibilities of the 

military instructors. 

The Office of Student Affairs seeks to assist students 
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in resolving problems which interfere with academic 

progress, and in utilizing those campus resources which 

enhance the learning process. The staff members provide 

general information about the university and are ready to 

help with specific concerns, including counseling students 

with individual problems. The staff members also coordinate 

the orientation program for new students and provide a 

number of specialized services. 

The counseling center of the University provides mental 

measurements, psychotherapy, vocational and educational 

counseling services, and help in discovering and guiding 

maladjusted students. Moreover, each newly-enrolled student 

is required to go through a series of interviews and 

psychological tests. Because of the quality of its 

counseling services, the Ministry of Education has 

authorized this center to establish the Youth Guidance 

Consulting Center of Taiwan to assist colleges and 

universities in developing their own guidance services. 

American formalized counseling services at universities 

developed in the late 1930s (Heppner & Neal, 1983). 

Compared to the history of counseling services in higher 

education in the U.S., the history of college counseling 

services in Taiwan is brief. Although the first college 

counseling center was established on campus in the R.O.C. in 

1957, not until 1976 did the Ministry of Education pass a 

law for the establishment of counseling centers in higher 
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education settings. Not until 1980, when the Ministry of 

Education asked every college to establish one counseling 

center, did the counseling center become a formal 

organization within higher education in the R.O.C. (Chan, Wu 

& Wu, 1986). 

Due to its short history, counseling services, to most 

of the Chinese, comprise a new enterprise. Research on 

counseling services in the R.O.C. is scant, if any, and most 

of the studies are about students, especially freshmen. 

Further, compared to the vast number of studies of American 

college students in the U.S., only a few studies on Chinese 

college student needs have been conducted in the R.O.C. 

(Kuo, 1983). Thus, further study in this field would 

contribute to the body of knowledge regarding students' 

concerns and needs and enhance the counseling services for 

Chinese college students. 

One of the major problems facing college counseling 

centers in the R.O.C. is the lack of an appropriate 

counseling concept (Chan, Wu & Wu, 1986). Students, 

faculty, student affairs staff members, and administrators 

have little knowledge about the nature of counseling and are 

skeptical about the effects of outcomes of counseling. Some 

personnel feel that counseling may not really be necessary 

and, when pressed, see it as a kind of coddling (Yang, 

1985a). This study, using scientific procedures and 

objective data, would shift the grounds of the discussion 
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about counseling services from a normative to an empirical 

basis. The definition and clarification of the counseling 

service needs of students would cease most skeptism and help 

concerned personnel determine whether the aims of counseling 

services are realized. As a result, an awareness of 

student, faculty, and student affairs staff members' 

perceptions of counseling services is essential to the 

growth of counseling services in the R.O.C. 

The other most often problem referred to is the lack of 

resources, either monetary or non-monetary, which may be due 

to inappropriate counseling concepts (Chan, Wu & Wu, 1986). 

Because of financial constraint, counseling service program 

efficiency is crucial. Therefore, the questions most often 

faced by program planners are these: How can effective 

programs be created or maintained? How can the program 

reach more students with fewer dollars? To meet this 

challenge, there is a need for program evaluation. 

Evaluation of programs helps to assess the resources and the 

attitudes of the participants so that new programs can 

become more effective and efficient. This study provides an 

opportunity to review the counseling service programs' 

attainment. As a result, a reformulation of the programs' 

priorities and further funding and expansion of counseling 

services in the University may follow. 

Because of the lack of human resources, the use of 

class advisers and student affairs staff members to assist 
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counselors in counseling students is highly recommended by 

Chinese educators. It is widely accepted that these persons 

comprise the first-line of counseling services resulting 

from their close contact with students. Moreover, 

traditional Chinese culture emphasizes that, in addition to 

teaching subject matter, the responsibility of the teaching 

faculty is to develop a sense of total well-being for each 

student (Chan, Wu & Wu, 1985; Yang, 1985a). 

However, the versatile background of faculty members 

may result in questionable quality as they counsel students, 

since they differ in their interests, needs, training, and 

attitudes. Likewise, various groups on campus with 

different characteristics, such as status, education, and 

length of service, must also have different perceptions of 

the counseling service needs of students. Those 

characteristics influencing the perceptions should be 

identified so that professional counselors can appropriately 

aid these people in improving their counseling concepts, and 

therefore become better counselors. 

The third problem facing the development of Chinese 

college counseling services is the fact that when Chinese 

college students encounter emotional or academic problems, 

even serious psychological problems, they first seek help 

from friends and family rather than from professional 

counselors (Cherng, 1985). Of course there are several 

reasons for this fact. One possible explanation is that the 
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counseling service programs do not meet the needs of 

students nor the expectations of student subgroups. 

Programs which do not meet the expectations of students may 

encounter resistance easily and are doomed to fail. The 

program designer should be prepared for this possibility by 

becoming more aware of the needs of students. In addition, 

in order to satisfy the needs of the versatile student 

subgroups, programs themselves must be versatile and 

multifaceted. Only by conducting needs assessment and by 

recognizing those specific needs of student subgroups can 

the students' needs be met. 

Finally, needs assessment facilitates short- and long-

term planning processess necessary for improvement of 

counseling services in the rapidly changing culture. 

Appropriately, interrelating needs assessment strategies 

with the planning and evaluation of counseling services 

assists counseling services personnel in meeting the 

changing needs of students in the R.O.C. This study, by 

presenting an example of a tool designed to assess the 

counseling service needs of college students, may present a 

model of planning for other higher education institutions in 

the R.O.C. in determining an approach to the improvement of 

their counseling services. 

In short, the results of this study may provide 

information to assist National Chengchi University to 

improve the quality of its counseling services. This study 
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may also contribute research on the assessment of the 

counseling service needs of Chinese college students, an 

area in which existing knowledge is sparse, inadequate, and 

in need of updating. 

Summary 

The problem with which this study is concerned, namely 

the different perceptions of counseling services and the 

Chinese college students' counseling service needs were 

examined in this study. This study is organized in the 

following manner to present its findings. Chapter I 

includes the problem, purpose, hypotheses, and background 

and significance of the study. Chapter II covers the 

related literature concerning assessing counseling service 

needs and counseling services in the R.O.C. Chapter III 

discusses the research design, population, and data 

collection. Chapter IV includes the data analysis and 

interpretation of the collected data. Finally, Chapter V 

contains a summary, discussion, conclusions of the study, 

and recommendations for future research. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

Introduction 

This chapter contains a review of selected literature 

relevant to the focus of this study, and is organized into 

three broad areas for the purpose of discussion. The first 

section of the chapter discusses literature concerning needs 

assessment, which includes the concept of needs assessment, 

its relationship to counseling services, and studies of 

student needs. The second section consists of literature 

related to counseling services in higher education, which 

includes theoretical considerations of counseling services, 

implementing college counseling services, and differing 

perceptions of counseling services. The third section is 

about the counseling services in the Republic of China, 

including counseling services in higher education and the 

Chinese college students' counseling service needs. 

From this review, conclusions are drawn about why needs 

assessment is important for the provision of counseling 

services in higher education and how to conduct a needs 

assessment appropriately in higher education settings. The 

review of related literature is not comprehensive. Rather, 

the literature reviewed gives the reader an understanding 
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of needs assessment in counseling services and its 

impli cations. 

Needs Assessment 

Concept of Needs Assessment 

Definition of Needs 

Many authors have claimed that needs assessment is 

noteworthy in that there is a serious definitional problem 

among assessors concerning what constitutes a need (Lenning, 

1978; Witkin, 1984). In common usage, the term need has 

been referred to as "the condition of lacking, wanting, or 

requiring something which if present would benefit the 

organism by facilitating behavior or satisfying a tension" 

(Wolman, 1973. p.250). Stufflebeam, McCormick, Brinkerhoff, 

and Nelson (1985) viewed a need as something that can be 

shown to be necessary or useful for the fulfillment of some 

defensible purpose. Sarthory (1977) claimed that need is 

often used synonymously with goal, a vaguely defined 

desirable future state. A need is a quantifiable 

discrepancy between two standards; a goal refers to one 

standard having to do with what ought be, and thus is 

certainly not a need. Lenning (1980) proposed that "A need 

is a necessary or desirable condition, state, or situation— 

whether it be an end result that is an actuality (met need) 

or a discrepancy that should be closed between a current or 

projected actuality and a necessary or highly desirable end 

result (unmet need)" (p.12). 
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In the context of needs assessment, Kaufman (1982) 

defined need as a "gap between what is and what should be in 

terms of results" (p.73). Thus, he describes that a needs 

assessment is a formal collection of gaps, the placing of 

the gaps in priority order, and selecting the gaps of 

highest priority for action and resolution. It is a formal 

process for identifying gaps in results that show either too 

little or too much of something. He views needs assessment 

as a tool that requires the consensus of partners in 

planning and setting priorities on needs (Kaufman, 1982; 

Kaufman & English, 1979). Witkin (1984) concludes that in 

needs assessment the term need is often used as a noun with 

the denotation of a discrepancy or gap between some desired 

condition or state of affairs and the actual or perceived 

condition or state of affairs. 

Importance of Needs Assessment 

Many authors have claimed that needs assessment is an 

essential part of an ongoing cycle of program planning, 

implementation, and evaluation (Kaufman & English, 1979; 

Witkin, 1984). In the planning phase, needs assessment 

yields returns of increased communication between clientele 

and the institution, and alignment of institutional services 

to clientele needs. Nickens, Purga, and Noriega (1980) 

viewed needs assessment as "a communication process between 

citizens of the services area and the institution, with the 

goal of incorporating information about these clientele into 
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the planning phases of the institution. As a result, needs 

assessment creates formalized communication flow for cyclic 

planning, and increased information for the institutional 

goal setting. 

Moreover, the importance of needs assessment includes 

discovering needs associated with identifiable subgroups of 

students. Flores (1975) pointed out that the result of 

needs assessment has two potentially valuable uses—first, 

as an aid in determining the design of program activities 

which might differ in form for different subgroups; and 

second, as a guide for both the geographic location of 

additional program activities and the communication of their 

existence. 

Needs assessment has been conceptualized as a problem-

focusing step in the planning process. Kuh (1982) suggested 

that the results of needs assessments be used to generate 

goal and objective statements for subsequent interventions, 

since the needs assessment can identify unsatisfactory 

conditions or challenging situations with which students 

must contend. 

On the other hand, in the implementation process, 

conducting an effective needs assessment results in staff, 

students, and decision makers learning more about themselves 

and their environments. Kuh, Hutson, Orbaugh, and Byers 

(1979) claimed that needs assessment is beneficial both from 

an educational and a personal development perspective. If 
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needs assessment is conducted in an open and collaborative 

manner, the participants—staff, students, and 

administrators—in the process can learn more about 

themselves and their respective roles in the institution. 

As a result, they may adopt a different perspective of their 

institution and their relationship to the educational 

process. Thus, needs assessment serves to aid the 

implementation of the program 

In the evaluation phase, needs assessment can provide 

information about the adequacy of a program's impact through 

the knowledge of whether it is actually serving as many 

people as are expected to need its services within its total 

reference population. Needs assessment can also provide 

program planners with the opportunity to see how well they 

meet the needs of clientele and whether the program should 

be continued, modified, or dropped. In the evaluation 

literature, "needs assessment" is frequently referred to as 

appraising a program's significance from the standpoint of 

its recipients. Both needs assessment and evaluation are to 

provide information for decision making, and they often use 

similar data. Thus, recently, some evaluation theorists 

have treated needs assessment primarily in the context of 

evaluation rather than of program planning (Witkin, 1984). 

In conclusion, needs assessment provides crucial 

feedback contributing to a program's ongoing reshaping of 

its major priorities and goals so that the needs of the 
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clientele can be met. Results of the needs assessment, 

therefore, are useful in the evaluation of operational 

strategies, and in determining program offerings and forming 

goals for the institution. As a result needs assessment has 

been distributed to various schools and colleges, to student 

groups, and to student affairs departments as an aid in 

their program planning and decision making. 

Utilization of Needs Assessment 

A number of methods of assessing needs have been tried. 

Lenning (1978) found fifty different data collection methods 

in the literature that were recommended for assessment of 

various kinds. Among these are briefer, cheaper, and less 

rigorous methods; such as task analysis, open-ended 

interviews, and buzz groups. Unfortunately, most needs 

assessors never even consider such methods to be valid and 

reliable, and the fact that the use of multiple data 

collection can provide more precise information has been 

ignored by most assessors. 

A systematic survey from an extensive sampling of a 

population's needs is recommended by many authors because of 

its scientific accuracy. The most common systematic surveys 

used are questionnaires. Nickens et al. (1980) suggest that 

the mail questionnaire is the least expensive method for 

conducting a survey of a large sample of the population. 

Nevertheless, there are many problems involved in needs 

assessment, such as the validity of data collection methods, 
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instruments, and the problems and issues that are often 

encountered--theoretical, technical, or political--need to 

be considered by needs assessors. 

Witkin (1984) claimed that although the literature 

shows a certain consensus on the definition of a needs 

assessment, as mentioned above, especially regarding the 

concept of a discrepancy, there is much less agreement on 

what elements or components comprise the assessment itself. 

Even the most popular concept of discrepancy provided by 

Kaufman has several disadvantages. Stufflebeam et al. 

(1985) criticized that the discrepancy studies avoid the 

less easily measured areas; the validity of the performance 

standards, or concensual ratings, tend to be accepted on 

face value. This view tends to reduce needs assessment to a 

simplistic, mechanical process of comparing quantifiable 

perceptions to standards and describing the resulting gaps. 

However, methods of setting priorities are both quantitative 

and qualitative. The needs assessor can apply formulas to 

the data, but statistics alone are not enough. 

Furthermore, there are problems involved in setting 

priorities when using a discrepancy model. Witkin (1984) 

said that little attention has been paid to the validity and 

reliability of priority-setting methods. For example, the 

Rank-Order-of-Difference-Scores method is widely used for 

priority setting, but it is the least valid of any method. 

The reasons given by Witkin are as follows. 
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Deriving priorities from rank order of difference 

scores is fallacious because the method does not take into 

account the relative importance of the goals themselves. 

That is, a large discrepancy in a goal rated of low 

importance may not be as critical a need as a smaller 

discrepancy in a highly important goal area. The fallacy in 

the method is additionally compounded by the limitations of 

category scales. Moreover, Witkin (1984) suggested that in 

surveys where nearly all goals are rated of high importance, 

the different scores are frequently so close as to be 

essentially meaningless for practical purposes. However, 

there are alternative ways to analyze the data of needs 

assessment. 

Hershkowitz (1973) proposed one approach that uses a 2 

x 2 matrix to relate perceptions of goal importance to 

perceptions of goal attainment. Treating each respondent 

group separately, the assessors calculate mean scores of 

importance and mean scores of attainment to establish 

criticality levels on the X and Y axes of the graph. The X 

and Y axes divide the graph into four quadrants: (S) 

successful program, for goals falling above the mean in both 

importance and attainment; (U) low-level successful program, 

for goals falling below the mean in importance but above the 

mean in attainment; (L) low-level need, for goals falling 

below the mean in both important and attainment, and (C) 

critical need, for goals falling above the mean in 
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importance but below the mean in attainment. According this 

2 x 2 matrix, goals in the C quadrant could be given 

priority for program improvement or specific intervention. 

Goals in the L quadrant could be given a secondary priority. 

Those in the U quadrant could be re-examined for possible 

retrenchment. Those in the S quadrant could be monitored 

for maintaining excellence 

In conclusion, needs assessment is an important concept 

for any program planners, and it should be conducted by any 

counseling center. Although there are difficulties 

associated with needs assessment, it is believed that needs 

assessment is useful and serves an important purpose in 

acquiring and documenting a knowledge base; sophisticated 

research in this area can potentially serve a much larger 

function in the future by aiding administrators in planning 

and evaluating the directions of counseling services. 

Relationship to Counseling Services 

Rationale for Measuring Counseling Service Needs 

Counseling centers have been using the findings of 

needs assessment in several ways, and the most significant 

rationales are as follows. Since counseling services deal 

with all types and a full range of the needs of students, 

the measuring of the counseling service needs of students is 

necessary and is the very heart of counseling itself. 

Williamson (1961) described that the generic clustering of 
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services based upon needs is not really universal, but is 

somewhat traditionally restricted. Therefore, there should 

be a way to pinpoint a restricted counseling services area 

which is critically needed by students. The results of 

measuring students' counseling service needs can aid in 

setting priorities and planning the programs and services 

most needed by students. 

Much evidence has shown that a large proportion of 

students do not use available counseling facilities (Carney, 

Savitz & Weiskott, 1979; Kirk, 1978; Snyder, Hill, & 

Derksen, 1972). The expectations of these students and 

their reasons for not using counseling facilities should be 

studied so that more effective strategies can be constructed 

to increase student willingness to utilize counseling 

services. Needs assessment can aid in identifying students' 

and student subgroups' expectations and, therefore, result 

in more effective strategies in meeting student needs. 

Moreover, many educators have criticized the provision 

of counseling services in higher education (Hanson & Yancey, 

1985; Thrush, 1957). Hanson & Yancey (1985) claimed that 

some programs fail because they are designed for the wrong 

individuals; other programs fail because they are not 

designed for any given group of students. Unfortunately, 

all too often counselors ignore the needs of students and 

develop programs to suit their best interests; other staff 

members do the same programs time and time again because 
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they are good at doing one kind of program, regardless of 

what students need. No program of college counseling 

services can be contemplated unless it is grounded in the 

needs of the campus youth groups. Needs assessment that 

provides evidence of the needs of students can aid in 

preventing this situation. 

Counseling services should serve as many needy students 

as possible. However, Kirk (1978) found that counseling 

centers are established to serve, on the average, only 10 to 

15 percent (usually 12 percent) of all students per year. 

Wilson (1981) found that students express a good deal of 

dissatisfaction or frustration with their higher education 

experience. The book, Youth and the Needs of the Nation, 

reported that school is not a complete environment for a 

healthy transition to adulthood, even for academically 

successful students, who also appear to need additional 

roles and choices that enrich the transition (The Potomac 

Institute, 19 79). It is obvious that the counseling centers 

have not been successful in identifying and meeting all the 

needs for students or for programming potency. If 

counseling services are to offer assistance to the students 

in accomplishing the objectives of a college education, 

those dissatisfactions and frustrations need to be 

identified, and needs assessment is a good way for this 

trying. 

A comprehensive needs assessment can provide counselors 
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with a solid foundation for identifying the discrepancies 

that exist, and help counselors focus their energies toward 

the reduction of those discrepancies. Only through this 

process can counselors ensure that the needs of students are 

being addressed and that appropriate alternative solutions 

are being considered. Kuh (1982) suggested that accurate 

assessment of needs increases the likelihood that services 

and programs can be more efficiently mounted, that students' 

needs will be satisfied, and that subsequent improvement in 

students' behaviors and degree of satisfaction will be 

evidenced. Thus, it is crucial for counselors to monitor 

needs assessment constantly. 

Counseling centers should keep abreast of the changing 

social values of college students so as to keep the services 

offered current with the needs of the students. 

Furthermore, because student concerns are constantly 

changing, it is necessary to replicate the procedure 

continually. If there are no periodical needs assessments, 

it is easy for counseling centers to fall behind the times 

and lose contact with the students' more subtle concerns and 

problems. King, Newton, Osterlund and Baber (1973) have 

claimed that counseling centers sometimes have a tendency 

over a period of years to drift away gradually from the 

mainstream of current campus feeling and thought. 

To develop a clear objective for counseling services is 

particularly important today because broadened access has 
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brought about, changes in the student body. Ragan and 

Higgins (1985) said that college counselors of the future 

will find more and more students who are at college because 

they need a college degree to survive; who are uncertain 

about who they are or where they are going, and who, 

therefore, can't decide on a major or a career; and who feel 

a deep sense of futility and frustration with trying to cope 

with an increasingly complex world. It is hoped that 

through measuring the counseling service needs of students, 

the institution will become more aware of the shifting needs 

of its students and be able to develop a clearer objective 

for counseling services in the academic environment. 

Clarification of students' needs through needs 

assessment seems necessary to implement a range of unified 

services to students which will coordinate all educative 

elements of the campus community. Ragan and Higgins (1985) 

suggested that the understanding of students' needs has 

implications for both student development staffs and 

teaching faculties. A greater awareness of such needs by 

faculty members might encourage the incorporation of 

pedagogical techniques for cognitive skills development into 

general courses. Likewise, an understanding of students' 

needs can serve as feedback to help the student development 

staffs meet the academic and psychological needs of 

students. As a result, needs assessment is helping the 

institution strengthen the link between available resources 

and students needs. 
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Finally, meeting the demands of accountability may be a 

final rationale for measuring the counseling service needs 

of students. Since needs assessment enables counselors to 

obtain feedback on the results of their work, select 

counseling methods on the basis of demonstrated success, 

identify students with unmet needs, and devise shortcuts for 

routine operations, counselors are more likely to provide 

effective and efficient services to students (Krumboltz, 

1974) . 

In short, measuring students' counseling service needs 

will help a counseling center in (1) determining the needs 

of students and student subgroups, (2) clarifying the 

center's philosophy, purpose, and functions, (3) identifying 

and overcoming internal barriers to change, (4) developing 

clearer objectives, (5) building linkages throughout the 

university systems, and (6) developing sound accountability 

procedures. Due to these rationales, needs assessment is 

crucial and is becoming even more important than before in 

educational settings (Weissberg, 1984). 

Methods of Measuring Counseling Service Needs 

There are three basic methods that can be employed to 

measure the counseling service needs of students: analysis 

of facility usage reports, interviews of students, and paper 

and pencil survey instruments. However, the data from 

facility usage give counselors only a small part of the 

total picture. According to Gill (1976), the method of 
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analyzing the data on student problems from students by 

existing counseling facilities or clinical experience has 

limitations. First, clinical experience within facilities 

is only descriptive of a self-selecting portion of the 

student population. Secondly, incidence of a problem does 

not indicate the specific needs of people. 

Glasscote and Fishman (1973) also pointed out that 

facility usage studies indicate the needs neither of 

students who are disturbed but who do not come to 

professional services for help, nor students who are not 

presently in need but who may face situational problems 

during the course of college for which they could use 

assistance. Facility usage studies also do not include 

students who use non-college services such as hotlines and 

private therapists. 

Interviewing students is perhaps a simpler and 

definitely more direct method of measuring counseling 

service needs. Counselors ask students information needed 

for the purposes of program planning and of setting of 

goals, such as the students' most pressing problem or 

concerns. However, this approach is time-consuming and is 

not likely to reach many clients. Moreover, the data 

collected may have bias because of the subjective 

interviewer. 

The third method is to survey samples of the college 

population to measure the prevalence of problems and 
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concerns. For surveying samples of the population, the 

paper and pencil survey instrument has several advantages 

that make it attractive to student needs researchers. 

Berdie and Anderson (1974) have summarized 11 advantages of 

using questionnaires, including time, convenience, money, 

anonymity, and so on. in addition, the results of survey 

methods in identifying student problems and concerns can 

present a different perspective than that of facility usage 

studies. The survey method can both identify the needs of 

users and non-users of counseling facilities so that the 

program planners can make predictions about the problems and 

concerns of the student body as a whole (Gill, 1976). 

Generally speaking, the survey method consists of three 

different approaches. Examples of each one of these 

approaches are reviewed in this section. The Mooney Problem 

Check List (MPCL) has been used widely although it was 

created in 1950. The MPCL is an extensive inventory of 

student concerns. Its form for college students is a 

330-item inventory of problems. Students complete the 

inventory by checking those problems that are a concern 

(Mooney & Gordon, 1950). However, being time-consuming is 

the serious weakness of the MPCL. Due to the length of the 

inventory, students may lose patience in answering the 

questions. 

The second approach uses goal rather than problem 

statements in the survey instruments. Thompson and 
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Zimmerman (1969) compared the inventory of goals and 

inventory of problems and suggested that goals are more 

directly related to follow-up criteria, and that stating 

problems in terms of goals places a positive emphasis on the 

counseling process. 

The third approach is to make assumptions from 

theoretical formulations about the developmental needs of 

students. Basing items on theory assures that the needs 

chosen for investigation are typical of those experienced by 

most college students and are related to developmental 

outcomes. The advantages of using theory in needs 

assessment have been advocated by several authors. For 

example, the use of theory as a starting point for item 

construction helps to reduce bias which might be introduced 

if the individual designing the instrument has a limited 

interest in a particular aspect of student life or the 

student population. Moreover, results of the survey can be 

compared with research results from studies using the same 

theoretical approach (Evans, 1982; Hurst, 1978; Styles, 

1985). Therefore, Styles (1985) suggests that development 

theories are especially useful to student affairs 

professionals because the theories describe patterns of 

growth for a diversified student population. 

Since each method provides different kinds of data, all 

of the methods have a role in measuring student counseling 

service needs. However, the most comprehensive counseling 
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service needs of students will be identified through a 

combination of various methodologies: facility usage, 

interviews, and a properly selected survey approach. 

Difficulties in Measuring Counseling Service Needs 

It is not an easy task to identify the significant 

counseling service needs of students correctly. Heppner and 

Neal (1983) have pointed out the difficulties which result 

from the variability within student problems over time and 

which are related to the limitations of methodology in 

measuring the needs of students. For example, year to year 

and at different times of the year the needs of students 

vary. Upon arrival on the campus, students express a need 

to get better acquainted with their campus environment. 

Near examination time, students may express needs for better 

teaching and more study assistance. Homesickness usually 

appears in the first few weeks, and at the end of the 

semester a wave of general nostalgia sets in. Even the time 

of day that the survey is administered has an influence on 

needs, and most people feel more cheerful at noon than the 

late evening. 

The problems in measuring counseling service needs are 

related to methodology, and the most significant ones are 

reviewed in the following. First, sampling procedures may 

affect research findings in different ways. Many 

researchers have found that student concerns differ across 

class levels because their private or outside environment 
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differs (Fullerton & Potkey, 1973; Stone, 1948). Thus, any 

survey should include a sample large enough to avoid biased 

results. 

Secondly, reliability can greatly influence the results 

of needs assessment. According to Gill (1976), even over 

relatively short periods of time, the problems and concerns 

of students are expected to change. Test-retest over very 

short time periods, however, runs the risk that memory 

affects the results. Since reliability is difficult to 

investigate, therefore, the assessors need to be very 

careful about needs assessment instrument development. 

Thirdly, the items used in a survey can be viewed by 

students and program planners in different ways, thus making 

the result of the needs assessment difficult to explain. 

The versatile nature of problems also makes it difficult to 

interpret the conclusions; for example, although some of the 

problems seem to be clearly stated, a student response of 

depression could conceivably be the outcome of poor grades 

or vocational problems. 

Fourthly, the form of an inventory can make a great 

difference in the results of needs assessment. Mueller 

(1961) claimed that if a checklist is devised presenting 

many kinds of needs in great detail and in different degrees 

of identity, the students may indicate more needs and a 

greater variety of needs than if they are asked to write 

paragraphs in essay form. Thus, the assessors should be 
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aware that measuring the counseling service needs of 

students, at best, indicates a wide range of pressing 

student concerns, such as personal, vocational and academic 

problems; at worst, methodological considerations prevent 

any substantive conclusions from being made. 

In conclusion, various ways have been tried to measure 

the counseling service needs of students. It shows that a 

systematic survey using goal statements is an effective way 

to assess the college students' counseling service needs. 

Nevertheless, the methodological limitations need to be 

considered carefully. 

Studies of Student Needs 

Survey Findings of Student Needs 

Abundant research exists about the problems, concerns, 

and counseling service needs of college students. Below, in 

chronological order, is an attempt to identify the 

similarities and differences among these findings. 

In the 1950s and 1960s, a study at East Texas State 

Teachers College found that half of the problems of 

respondents involved interpersonal or intrapersonal 

relations (Koile & Bird, 1956). In another group of 

studies, which attempted to assess students' psychological 

adjustment, the investigators found that a high percentage 

of students, 66% to 75%, reported having personal problems, 

and one-third of the group said personal problems interfered 
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with their studies (Rust, 1960; Rust & Davie, 1961). Two 

studies regarding the needs and problems of students both 

found that freshmen students were most concerned with 

adjustment to college work and routine (Desena, 1966; 

Hartman, 1968). A study undertaken among undergraduates at 

Boston University found a far greater concern among these 

students with academic adjustment to college life, 

scholastic difficulties, and financial, vocational and 

emotional problems than with social, health or 

administrative problems (Penney & Buckles, 1966). 

In the 1970s, a study at Southern Illinois University 

used a questionnaire to survey 181 students' problems and 

found that depression, choice of major, and the future were 

indicated as the most common problems while drugs and 

alcohol were the least common; personal problems occurred 

fairly often (Snyder, Hill, & Derksen, 1972). 

Half of the 433 students surveyed at Cornell University 

showed that the two most pervasive problems were vocational 

choice and career planning and personal unhappiness, with 

approximately one-half of the respondents checking each of 

them (Kramer, Berger, & Miller, 1974). 

A study surveying the importance of counseling goals to 

students and the performance of counseling services at 

Northwestern University found that students have their 

strongest concerns in the area of academics. Other areas 

which seem to be of strong concern to these students are 
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community involvement, social relationships, and 

educational-vocational planning. The measure of the 

specific goal priorities of students shows that students 

were primarily concerned about achieving goals related to 

their own tensions, anxiety, and nervousness. Secondly, 

they wanted to change the conditions relating to academics 

(Gill, 1976). 

A study used a questionnaire with prescribed problem 

areas to ascertain what Ohio State University students 

considered to be their most pressing personal problems and 

found that choice of major and career headed the list by a 

wide margin, followed by negotiating the university system, 

financial problems and scholastic concerns. Issues 

associated with living conditions, personal values and 

feelings, and extracurricular involvements were ranked third 

in importance (Carney & Barak, 1976). 

A survey of 228 students at the Charles River Campus of 

Boston University showed that 39% of the respondents felt a 

need for help with academic concerns; 35% expressed a need 

for help with vocational matters; and 29% needed assistance 

with personal problems. Many students expressed a need for 

help with problems serviced by the counseling center. 

Seventy-six percent of the entire sample indicated a need 

for help with one or more problems. Among these, 10% 

checked two problems with which they needed help; and 11% 

checked three or more problems (Benedict, Apsler, & 

Morrison, 1977). 



42 

In the 1980s, a study at the University of Georgia, 

surveying a total of 1,625 students found that career 

development needs were rated considerably stronger than 

either personal or academic needs. On the average, career 

development needs were rated as moderate or strong by 64% of 

the sample, compared to 46% for academic needs, and 38% for 

personal needs (Weissberg, Berentsen, Cote, Cravey, & Heath, 

1982). 

A study used the College Adjustment Rating Scale to 

study 1,146 students in four selected colleges and found 

that the following six items, listed in order of frequency, 

were most often experienced by students: (1) personal 

pressure to get good grades, (2) studying for a test, (3) 

taking a test in class, (4) pressure to get an A or B in a 

course, (5) giving a class presentation, and (6) completing 

a research paper. All of these six items were within the 

academic environment; in fact, the academic environment 

received the strongest response for item frequency and 

stress intensity. The researcher suggested that this may 

illustrate the academic environment's powerful impact on the 

students (Zitzow, 1984). 

A study by Ragan and Higgins (1985) found that the 

highest-ranked needs of all needs reported by nearly three-

fourths of the students from five institutions were (1) 

developing more effective study skills, (2) obtaining work 

experiences in areas of career interest , and (3) feeling 
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more relaxed when speaking before groups. The lowest-ranked 

needs of the total groups were learning to handle thoughts 

of suicide and coping better with feeling of homesickness or 

with divorce. Of the eight most strongly expressed needs, 

which were indicated by more than 60% of the students, three 

needs were classified as academic, three as personal, and 

two as career-related; conversely, seven of the eight least 

strongly expressed needs were classified as personal. 

It seems that a sizable proportion of the student body 

is distressed by personal, academic or vocational problems. 

However, which kinds of needs are most needed by students 

vary with the years for survey, the sampling, and the 

instrument used. The results obtained also vary with the 

statistical method used to present data. 

Student Subgroups' Needs 

Since the needs of students might appear to be related 

to demographic variables, the student subgroups' needs merit 

discussion, as well. The counseling literature does contain 

many references to the necessity of checking students' 

subgroup needs in order to serve them effectively. For 

example, the structure of needs for entering freshmen is 

going to differ from that of upper classmen (Carney et al., 

1979; Fullerton & Potkey, 1973; Weissberg et al., 1982), as 

it will for male versus female students (Fullerton & Potkey, 

1973; King, Newton, Osterlund, & Baber, 1973), students with 

high versus low grade point averages (Carney et al., 1979; 
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Fullerton & Potkey, 1973), and single versus married 

students (Flores, 1975). The following studies reveal the 

differences of the student subgroups' needs. 

Fullerton and Potkey (1973) investigated 341 

undergraduate students' perceptions of pressures and 

psychological services at Western Illinois University. The 

result showed differences in sex, years in school, and GPA. 

Males reported feeling greater pressure associated with the 

draft, job-future, and sports, whereas females perceived 

grades and dormitory living as giving relatively more 

pressure. Pressure in relation to grades was reported 

maximally by sophomores and least often by seniors, a 

pattern paralleling that for social pressures. Students in 

their senior year felt pressures in the areas of job-future 

and the draft, along with comparative decreases in the areas 

of social pressures and dormitory living. 

Hummers and Devolder (1979) at Western Illinois 

University used a questionnaire to assess 500 freshmen's 

concerns. They found that men indicate studying as most 

important, followed by vocational goals and sex. Women, on 

the other hand, were most concerned with vocational goal and 

with self identity, study, sex, and pregnancy, in that 

order. Although there are several findings which suggest 

that the needs of male and female students are significantly 

different, this study did not indicate significant 

differences between men and women. 
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Cook, Park, Williams, Webb, Nicholson, Schneider, and 

Bassman (1984) at the University of Cincinnati surveyed a 

sample of 738 students about their perceptions of personal 

problems and found that there were few meaningful sex 

differences in problem citation and in frequency and 

intensity ratings. However, somewhat fewer men than women 

reported problems of anxiety, emotions, life changes, career 

choice, and physical well-being. Men reported more frequent 

physical problems than did women. 

Weissberg and others (1982) found that upper class 

students expressed greater concerns than under class 

students about job-seeking skills and about some personal 

issues such as decision-making, life-style, relationships, 

self-understanding, and death. The under class students 

expressed stronger concerns about academic majors. 

Bourne (1983) suggested that a comprehensive study was 

needed to draw a large, stratified sample of students from 

all four undergraduate classes, using numbers in groups-

varying by sex, race, ethnic group, grade point average, 

marital status, employment status--large enough to permit 

systematic comparisons. These demographic variables, which 

differentiate the specific needs of student subgroups, may 

reflect the different developmental and educational levels 

of the students. Therefore, in conducting needs assessment, 

counselors cannot ignore the developmental and educational 

characteristics of student subgroups. 
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Counseling Services in Higher Education 

Theoretical Considerations 

The importance of counseling services to college 

students has been widely discussed, and there are many 

theories for classifying and emphasizing the counseling 

service needs of college students. According to Chickering 

and Havighurst (1981), there is substantial literature 

pertinent to the developmental tasks of late adolescence and 

youth which pinpoints the importance of achieving emotional 

independence, preparing for marriage and family life, 

choosing and preparing for a career, and developing an 

ethical system and other key areas, which can all help the 

educators determine the counseling service needs of college 

student 

Erikson (1968) emphasized the importance of 

identification in the development of college students. In 

his theory of life cycle, he recognized that college 

students are experiencing a time of uncertainty and active 

searching, and the making of commitments to developmental 

tasks. In particular, intimacy is the central developmental 

task for these students since they are ready to explore 

styles of friendship and intimacy, and ready to suspend self 

boundaries to merge, at least briefly, with a lover, a 

friend, a model (Douvan, 1981). Therefore, the counseling 

service needs of students are those that can help them 

fulfill their developmental tasks. 
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Similar to Erikson in his theory, Weathersby (1981) 

pointed out that the traditional-age college students are 

certainly in a major life-cycle transition. The amount of 

inner stress and disequilibrum can be considerable for them. 

He predicts that students will be at risk in the face of 

life transitions. 

Chickering (1969) emphasized seven vectors in college 

students development. These vectors are developing 

competence, managing emotions, developing autonomy, 

establishing identity, freeing interpersonal relationships, 

clarifying purpose, and developing integrity. The central 

vector of his theory is the establishment of identity. 

Coons (1974), from his review of developmental theory, 

believed that students seek to resolve the following during 

their college years: (1) autonomy/dependency conflicts, (2) 

confusion and fears regarding their own sexuality, (3) 

challenges to personal value systems; (4) confusion about 

human intimacy, and (5) decision-making in the area of 

academic programs and vocational choice. 

There are also many theories discussing the importance 

of career counseling and the needs of students. Super 

(1963) emphasized that careers represent an implementation 

of an individual's self-concept. He provided developmental 

concepts as explanations for the career problems of college 

students. He concentrated on work importance and suggested 

that career planning, career exploration, decision-making 
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skills, world of work information, or knowledge of preferred 

occupational group are problematic to college students and 

that the counselors need to be helpful to these students in 

these areas. 

Cochran and Rademacher (1978) suggested that students 

have remedial, preventive, and developmental needs in their 

career development. Students with remedial needs 

demonstrate a discrepancy between current skills and 

environment demand. Students with preventive needs are 

aware of and strengthening their current skills and are 

preparing for future environmental demands. The students 

with developmental needs are not dealing with nor 

anticipating future problems. They seek experiences to 

enhance an already adequate understanding of themselves in 

relation to career development. These remedial, preventive, 

and developmental needs all are important areas to be 

provided for in career counseling services. 

From a development point of view, the needs for career 

counseling services have been highly recognized. On the 

other hand, many authors have pointed out that as the 

majority of students enter college ill-prepared to fulfill 

their expectations, many also enter with little 

understanding of the world of work and their future role in 

it. They are limited in an understanding of their 

capabilities and are hampered by their inability to project 

themselves into a vocational setting. This tends to reduce 
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the efficiency of students in pursuing realistic goals. 

Therefore, counselors should consider career counseling to 

be a major function of counseling services. Counselors 

should believe and see that career development is 

inseparable from human or personal development, and should 

teach knowledge and skills of importance in helping students 

learn how to manage their careers and life planning (Shaffer 

& Martinson, 1966). 

In conclusion, these theoretical considerations suggest 

that, students have needs that are developmental in nature 

and that there is enough reason to say that many students, 

during their college years, have problems that are 

identifiable and warrant counseling services. The 

developmental theory not only provides help in clarifying 

areas of student counseling service needs but also supports 

the importance of college counseling services. Williamson 

(1961, p. 180) said 

...We would be much more realistic if we systematically 

and courageously faced the fact that crises are a 

normal accompaniment of the congregation of adolescents 

in a restricted community. With such a calm perspective, 

we might systematically and clearheadedly, and with 

professional acumen effectively organize a preparation 

for dealing with crises. 
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Implementing College Counseling Services 

The term counseling has a wide range of meanings 

throughout the higher education institution. Warnath (1971) 

said that the most widely held definition by faculty, 

administrators, and students is that counseling is perceived 

as any face-to-face contact between any adult and any 

student in the institution, or between any person who has 

some special information and any other student who needs 

that information. Williamson (1961) said that although 

early counseling centered upon the failing students and the 

avoidance of failure, counseling should be an educational 

service for all students, not only those encountering 

unusual difficulties in their development. 

Williamson (1950) regarded counseling as education and 

stressed that its purpose is to supplement academic work 

through "a comprehensive program geared to the strategic 

objective of helping each individual to select and grow 

toward personal goals, of which one is the full development 

of each individual member of our democratic society" (p.4). 

Fitzgerald (1962) said that the purpose of counseling 

services is to assist the student in understanding and 

evaluating his potentialities and limitations, and in 

discovering and developing ways and means of working out 

problems and taking full advantage of his opportunities. 

In order to reach this goal, counseling services need 

to cover several areas. Categorical names are often used to 
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ea.se communication and occasionally pinpoint differences, 

but on the whole, the great majority of centers see their 

principal service as one of offering personal, vocational, 

and educational counseling (Shaffer & Martinson, 1966). 

Hochwald (1969) combined developmental need theory with data 

from descriptive literature. He concluded that there are 

three basic needs areas: academic, vocational, and psycho-

social. 

Personal or personal-social counseling is most 

frequently used to describe problems associated with an 

inadequacy in or a concern about an individual's adjustment 

to others or his lack of acceptance of himself (Schneider, 

1977; Shaffer & Martinson, 1966). It deals with students' 

emotional problems such as marital conflicts, drug problems, 

and human sexuality counseling. Bourne (1983) suggested 

that personal adjustment counseling is an ever-growing 

category and is tending to become a primary function of 

counseling centers rather than being secondary to 

educational and vocational counseling. 

Career or vocational-educational counseling refers to 

developmental counseling involving vocational choice or 

exploration and discovery of skills, abilities and other 

similar vocational activities. Many counselors agree that 

although impossible to separate from either educational or 

personal-social counseling, student problems with an 

emphasis on vocational decision-making account for one-third 

of the counselor's efforts (Aiken, 1982). 
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Educational or academic counseling usually refers to 

remedial skills programs, test-taking workshops, and 

academic advising. The very nature of the educational 

enterprise makes it appropriate that the primary concern of 

the counselor be centered upon student concerns in the area 

of education. Thus, problems of an educational nature 

comprise another one-third of the counselor's total 

counseling time. 

In order to be able to meet these three needs areas of 

students, it would be necessary for counseling services to 

create a system of coordinated counseling services. The 

following statements support such a system. It is widely 

accepted that counseling is a process performed by the total 

faculty of a college as well as a function provided by 

specialists within the student affairs division. That is, 

student counseling is the responsibility of every person in 

the institution rather than of professional counselors only. 

Shaffer and Martinson (1966) said that every segment of the 

higher education institution is responsible for contributing 

to the total education of its students. Academic deans, 

administrators, faculty, and student personnel workers must 

create a system of coordinated counseling to meet student 

needs. Particularly, faculty and student affairs staff who 

come into contact with students in a myriad of situations 

and roles are most critical to student development. 
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Hochwald (1969) studied the relevance of college 

counseling to the needs of students, and the major 

conclusion reached by him is that the primary responsibility 

for meeting the needs of students rests with faculty and 

administrators; Hochwald also concluded that when needs are 

not met, the counselor is the one who can provide remedial 

and palliative assistance. Warnath (1973) said that, 

actually, faculty, in particular, recognize little 

difference between their advising activities and the 

individual student contacts of the professional counselors. 

The same attitude has been true of other student personnel 

staff members (Williamson, 1961). 

On the other hand, because of their professional 

training, the counselors have been given the responsibility 

of helping faculty and student personnel to, in turn, help 

students. Oetting, Ivey, and Weigel (1970) suggested that 

the counselor has a responsibility to the faculty for 

providing information which will facilitate their work. 

Programs of consultation are designed to help faculty and 

administration increase their effectiveness in working with 

students both on professional and personal levels. 

Moreover, the counselors also need to publish a referral 

guide for faculty members and distribute it to all teaching 

personnel on campus, thereby affording the opportunity for 

different and influential faculty members to become well 

informed about, and subsequently supportive of, the types 
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and quality of the services provided by the counseling 

center (Kelley & Connolly, 1970). 

However, if counselors are to assist faculty in 

improving the process of instruction, they need to view 

faculty members as a constituency for their services. To 

work with faculty, counselors need a broad understanding of 

the institution and its purposes, a knowledge of curriculum 

and instruction, and an understanding of faculty needs and 

characteristics. Terry (1974) claimed that counselors need 

to be introduced to the broader aspects of higher education 

so that they will interact with teaching faculty and not 

retreat into the more comfortable role of one-to-one 

counseling with students. 

In conclusion, the implementation and effectiveness of 

counseling services depend upon the coordinated effort of 

the entire student personnel staff and the majority of the 

teaching faculty. Through the exchange of information and 

the coordinated efforts of faculty and counselors, the 

educational objectives of the institution are more likely to 

be realized. 

Different Perceptions of Counseling Services 

The clarification of existing perceptions of counseling 

services is necessary to implement a unified program of 

services to students and to coordinate all educative 

elements of the campus community (Fitzgerald, 1962). Warman 
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(1960) suggested that if various groups hold different views 

as to what constitute appropriate problems for counseling 

services, they may be expected to have trouble in 

establishing effective working relationships. Attempts have 

been made to identify what these various views seem to be 

and how they differ both within a group and from one group 

to another. It is hoped that from such attempts, faculty 

and staff can learn more about themselves and their 

respective roles in the student help process. 

To investigate different campus groups' perceptions of 

counseling services, research efforts have mainly focused on 

the appropriateness or importance of certain types of 

functions of counseling services. The studies of the 

performance of counseling services as perceived by various 

campus groups are considerably few. The perceptions of the 

functions of counseling services by these campus groups are 

presented below, and are followed by the perceptions of the 

performance of counseling services. 

Warman (1960) conducted a study at Ohio State 

University to identify different perceptions of problems 

viewed as appropriate for counseling services. He 

discovered significant perceptual differences between 

counselors and the various groups of the institutions. 

Results showed general agreement that vocational choice 

problems are an appropriate area for counseling. Counselors 

did not view the area of college routine as appropriate 
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counseling material, however, as much as others did. The 

greatest differences in perceptions were in the area of 

adjustment to self and others, with counselor perceptions 

differing significantly from all other groups. 

A study by Fitzgerald (1962) at Michigan community 

colleges found that students felt that student personnel 

workers need to place greater emphasis on making 

recommendations on scholastic programs, and on consultation 

concerning career plans, educational goals and probable 

chances for achieving them. On the other hand, the majority 

of faculty members ranked as most important those functions 

relating most directly with the academic purposes of the 

institution. Faculty response indicated that study skills 

assistance was of the greatest significance to higher 

education. The other items in order were: personal 

counseling for academic effectiveness, testing services for 

students, counseling for personal happiness, and withdrawal 

interviews for the mutual benefit of both students and the 

institution. That is, the counseling service functions with 

the greatest relationship to academic areas were deemed most 

important for higher education. 

Warman's study was replicated by Resnick and Gelso 

(1971), and results were strikingly similar to Warman's 

findings, but two differences did emerge. All groups viewed 

problems of adjustment to self and others as more 

appropriate for counseling than they did in 1960. However, 
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counselors still differed significantly from other groups in 

the degree of appropriateness. The other difference between 

the two studies was that the later research showed student 

affairs staff ratings closer to counselor ratings on the 

domain of adjustment to self and others than did Warman's 

study. 

Hamann (1971) investigated Wisconsin State University 

faculty and student perceptions of desired counseling center 

functions. Both groups ranked counselor functions 

similarly. Although both groups felt that all three types 

of counseling—personal, career, and educational—were 

important functions, students ranked the personal growth and 

development functions low in importance. 

Simono (1978) drew the student sample and faculty 

sample from a middle-size four-year public university in the 

southeastern United States, and found that the faculty and 

student samples judged the relative importance of most of 

the services in a dissimilar manner. Counseling for 

personal and emotional adjustment was highly valued by the 

faculty. Students, on the other hand, placed most 

importance on essentially information-giving activities, 

such as educational counseling and academic advising. 

Benjamin and Romano (1980) examined faculty, students 

in general, and center users' attitudes toward a counseling 

center at an open-door-admissions college and found that 

educational and vocational planning services are most 
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preferred by faculty and students. Faculty are more 

supportive of personal adjustment counseling than both 

students in general and center users. 

Elterich, Gable and Kerr (1979) surveyed all 41 

counselors and randomly selected 1,243 students and 153 

faculty at 12 Connecticut community colleges about their 

satisfaction with counseling services. Multivariate 

analysis of variance revealed significant differences among 

the three groups in ratings of satisfaction with counseling 

functions. The counselors gave higher mean ratings to 

providing information and lower ratings to career 

exploration and student counseling than did the student and 

faculty groups. 

Vener and Krupka (1980) evaluated the academic 

advising/career counseling network at a major university. 

The data obtained from interviews of key personnel involved 

in the network indicated that most individuals perceived 

inadequate commitment to the importance of effective 

academic/advising career counseling programs, lack of a 

coordinated network of academic advising/career counseling, 

&frd lack oi guidelines for the evaluation of courses dealing 

with academic/career counseling. 

Lewicki and Thompson (1982) examined the satisfaction 

with student services among lower division undergraduates at 

a four-year public university, four-year state college, and 

two-year community college and found that among the 22 
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services, such as admissions, registration, and guidance, 

counseling, and testing, and found that satisfaction with 

guidance, counseling, and testing is 18th out of the 22 

services. 

The studies that elicit different perceptions of 

counseling functions reveal that attitudes toward counseling 

services are different. Further research needs to be 

conducted to understand the cause of this phenomenon more 

completely. That is, more comprehensive studies are needed 

to attain a better understanding of the differing 

perceptions of counseling services in higher education. 

Counseling Services in the Republic of China 

Counseling Services in Higher Education 

The Development of Counseling in Higher Education 

The growth of college counseling services in the 

Republic of China has a considerably short history. 

Counseling in the Republic of China was initiated in 

1954-1955, and the first formal counselor education courses 

were organized in 1959. In 1967, three universities had 

programs leading to counseling degrees (Brammer, 1967; Scaff 

& Ting, 1972). The first college counseling center was 

established on campus in 1957. In 1976, the Ministry of 

Education passed a law for the establishment of counseling 

centers in higher education settings. Not until 1980, when 

the Ministry of Education asked every college to establish 
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one counseling center, did the counseling center become a 

formal organization within higher education in the Republic 

of China (Chan, Wu & Wu, 1986). 

In the last five years, the Ministry of Education has 

played a much more positive role in helping all the colleges 

and universities in the Republic of China to improve their 

counseling services by appointing experts to supervise the 

development of college counseling centers. The Ministry of 

Education has also authorized four universities to establish 

the Youth Guidance Consulting Center of Taiwan to assist 

colleges and universities in developing their own guidance 

services. The responsibility of the four universities is to 

direct the work of other universities by providing 

counseling materials, consultation, and conferences for 

counselors in service education (Student Counseling Center 

of National Taiwan Normal University, 1987). 

The Ministry of Education, in 1979, published 

guidelines for the improvement of college counseling which 

emphasized the following aspects: (1) to advocate 

counseling services to students, (2) to enhance psychology 

testing, (3) to arrange speeches and lectures about 

counseling, (4) to hold conferences for the improvement of 

counseling skills and knowledge, (5) to set up telephone 

services, (6) to collect materials for counseling services, 

and (7) to research counseling services. It is hoped that 

through these efforts the counseling services in higher 
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education can effectively serve the fast-changing needs of 

college students (Ministry of Education, 1983). 

The Concept of Counseling in the R.0.C. 

The term counseling is read in the Chinese language as 

fu tao. Fu means to help, aid, offer ideas in an assisting 

position; tao means to instruct, to teach, and it conveys a 

sense of directing. Fu tau, therefore, means "to give 

helpful direction." In the higher education setting, 

counseling means to lead college students toward individual 

maturity and responsible social behavior. As a result, 

Scaff snd ring (1972) viewed that, in the R.O.C. , counseling 

is often seen as a means to get students to do what the 

school or society wants them to do. 

To understand the concept of counseling the Chinese, 

one must recognize the roots of counseling in Chinese 

society. Confucianism has provided the dominant ideas and 

ideals for Chinese life for 2,500 years. People are motived 

by the Confucian ideal; guiding the young into appropriate 

behavior has long been the responsibility of educators as 

well as counselors, or those in authority. As a result, 

Con£ucj.&nisni .influences the axms and goals of counseling 

services. An important goal of counseling is appropriate 

social behavior and individual maturity. For example, an 

ideal such as "personal cultivation" means that the 

cultivation of moral character, of proper behavior and 

respect, and of right relationships with other persons are 

highly emphasized by professional counselors (Wu, 1983). 
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Confucius' ideal emphasizes that in addition to 

teaching subject matter, the responsibility of the teaching 

faculty is to develop a sense of total well-being for each 

student. Therefore, it is widely accepted that counseling 

programs should serve to help youth in social, educational 

and vocational aspects. Moreover, counseling does not 

belong only to those professional counselors but is a 

responsibility of all educators (Student Counseling Center 

of National Taiwan Normal University, 1987). 

However, some college students as well as many 

professors who have received education in the U.S. have 

somewhat different perceptions about the goals and functions 

of counseling services. The modern Chinese in the Republic 

of China look enviously toward the Western world where the 

and choices of the individual have come to dominate a 

philosophy about the proper way of life. Some college 

students feel that they have a need to learn assertive 

skills to help them make decisions for themselves, rather 

than following the direction of authorities (Yang, 1982). 

The problems of modern Chinese students, therefore, are 

different from those of traditional students. The meaning 

of counseling is also perceived differently by various 

groups of people. With the differences in values and 

perceptions of counseling, the counselors are currently 

seeking a Chinese counseling model and building a unique 

system suited to the traditions and values of the Chinese 
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(Wu, 1983). Moreover, the counselors are facing the 

following problems: a shortage of counseling budget and 

personnel, clientele attitudinal problems, inadequate 

development of professional counselors, and poor 

organization and structure of the counseling center (Chan, 

Wu & Wu, 1986; Yang, 1984). 

Because of shame and worries of endangering family 

reputation, traditional Chinese students are reluctant to 

see a counselor. There is a stigma attached to people who 

go to counselors (Cherng, 1985). At the same time, it is 

increasingly being recognized that there is nothing secret 

about counseling. The process of counseling can be studied 

objectively and communicated to others. Partially as a 

result of this change, counseling is becoming more 

acceptable to more people. People are realizing the need 

for counseling, and it also appears that more students need 

counseling today than they did in the past (Chan, Wu & Wu, 

1985). In short, counseling in higher education in the 

R.O.C. is evolving and will become more important and more 

accepted by the students and faculty as attitudes toward 

counseling become more positive. 

Counseling Services at National Chenqchi University 

The counseling services of the University include 

counseling, group guidance, and a placement service. The 

counseling center, equipped with one executive secretary, 

two assistants, ten part-time counselors, and one part-time 
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psychologist, is responsible for providing remedial 

individual counseling and workshops to needed students. 

This center publishes a newspaper to provide students with 

knowledge of development of college students. The center 

also provides orientation and psychological tests to new 

students. Each newly enrolled student is required to take 

t h e Tennessee Self Concept Test. The center also provides 

many materials such as books, brochures, and video tapes to 

help students with psychological and vocational questions. 

However, the utilization of this center does not seem to be 

very satisfactory, as revealed by the statistics. In 1985, 

the center had only 160 individual counseling sessions in 

one semester, and only 168 cases for psychological tests 

(National Chengchi University, 1985). 

The University arranges two hours each week to be 

reserved for the class adviser for purposes of group 

guidance. These two hours can consist of a lecture of guest 

speakers, leisure activities, or any activities which may 

benefit the development of students. However, again, this 

opportunity does not seem to be valued highly by many 

students, as revealed by the poor participation in group 

guidance. Only about half of the students in a class would 

participate for the two hours of group guidance if 

attendance is not demanded by their class adviser. Her 

(1972) found that the students and class advisers share 

different perceptions of the purposes of group guidance and 
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of the endeavours of the universities in group guidance 

activities. Both students and class advisers feel that 

forty people in one class is too many; they feel that fewer 

than thirty is more appropriate. Actually, there are many 

classes comprised of more than forty students in one class. 

The University has a graduate placement office to 

provide help to students in finding jobs, occupation 

information, and practical training. However, because of a 

lack of resources, with a limited budget and only two 

equipped staff members, the achievement of this placement 

service is limited. Moreover, the few openings in the job 

market for college graduates make the work of the placement 

office more difficult. 

A National Youth Consul Institution helps universities 

provide placement services to students. However, according 

to a survey by this institution in 1984, 858 college 

graduates were surveyed regarding their awareness of the 

existence of the placement services and the content of such 

services. Thirty-six percent (36.01%) knew about the 

existence of the services, 50.12 percent did not know 

whether or not the school had the services, and 7.46 percent 

thought that there were no such services. Regarding the 

content of placement services, only 2.01 percent knew the 

work content well, 30.08 percent knew the content of the 

work, and 67.92 percent knew little or did not know the work 

content (Executive Yuan, 1984). According to this survey, 
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it is likely that the placement service in higher education 

cannot be very satisfactory. 

T h e Counseling Service Needs of Chinese College Students 

Characteristics of Chinese College Students 

Counselors need to be aware of the specific 

characteristics of their students and the formation of these 

characteristics because knowledge may reveal the concerns of 

Chinese college students. Moreover, counselors need to 

realize that cultural background will influence students' 

expectations of counseling. 

A study by Chien (1974), comparing students at National 

Taiwan Normal University and North Colorado University, 

found that areas and the amount of adjustment problems were 

related to cultural background. Chien determined that 

Chinese students have more problems than American students. 

However, Chinese students' problems are less urgent than 

those of Americcin students. Chien found that the lower 

level Chinese students have more adjustment problems than 

higher level students, and that academic major makes no 

difference in students' adjustment. The adjustment problems 

of Chinese students, Chien revealed, occur in the areas of 

studies and teaching methods, social life and recreation, 

social relationships, and personal attitude. The adjustment 

problems of American students include the areas of studies, 

social life and recreation, personal attitude, human 

relationships, and economic difficulty. 
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Wu (1977), in her thesis Chinese College Students' 

Subculture, surveyed higher level students in the Republic 

of China and found that the majority of students liked the 

major with which they were affiliated; few students used the 

library; few participated in class discussion; few conducted 

study alone; and most of them cared about their GPA. The 

students who lived in the dormitory studied harder than 

those who lived in apartments. There were good 

relationships between classmates because they shared a lot 

of time together, both in and out of the classroom. Most 

students felt that faculty-student contact was lacking. 

More than half of the students surveyed reported never 

talking individually with faculty members. A great 

proportion of the students were not satisfied with the 

teaching, curriculum, and quality of faculty. The students 

posited conservaitive attitudes toward sex. One-fourth of 

the students said they would pursue a higher degree after 

undergraduate study, and ninety percent of the students were 

concerned about their career and placement problems. 

The formation of such characteristics needs to be 

discussed here. Generally speaking, there is a general 

pride among the Chinese college students because the society 

respects scholars in a way that gives the students "roots" 

in the society. Secondly, because the college students are 

winners of the joint entrance examination, most of them are 

dedicated to study, even though their study methods may be 
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geared more to passing examinations than to obtaining 

knowledge. Thirdly, the students come from a culture with a 

strong family system and are therefore well disciplined. 

Few students encounter difficulties or serious problems 

without the help of family members (Wu, 1977; Yang, 1987). 

For example, many studies have found that financial problems 

seldom trouble students in the R.O.C. whereas this is often 

referred to as a problem of American students. Because of 

the support of their families, most Chinese students do not 

need to work to earn their tuition. 

The characteristics of Chinese college students may be 

better explained by the following situations in the Republic 

of China. In the R.O.C., students graduating from a senior 

high school must pass a joint entrance examination to 

receive a higher education degree. Because of the keen 

competition, only one-third of the top students can enter 

colleges or universities. It is very likely, therefore, 

that a student with a low examination score will be assigned 

to a department which he dislikes. Moreover, most of the 

high school graduates do not know enough about their 

interests and aptitudes to choose an appropriate major. 

Though students at the start of their academic careers may 

know the academic area of their college major, they may not 

know their specific major. Even the students who have 

satisfactorily chosen their major often do not know how to 

match their major with a suitable occupation following 
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graduation. Worse, it is difficult for a student to 

transfer out of his assigned department to another school 

because of the difficulties in passing the entrance 

examination in a new department. 

In the job market, the placement for college graduates 

is becoming increasingly difficult; the skills and knowledge 

for a successful career are seldom discussed in higher 

education in the R.O.C. Worse, the students seldom use the 

placement office to find jobs, which may be due to 

inadequate knowledge among students of the existence of such 

a service. Many college students are confused about how to 

decide what they would really enjoy doing as a career, how 

to find or create opportunities in the world of work, and 

how to make themselves marketable. 

Survey Findings of Students' Concern 

Due to their short history in the R.O.C., counseling 

services is a new enterprise to most of the Chinese. 

Compared to the studies in counseling in higher education in 

the U.S., research on counseling in the R.O.C. is scant. 

Most of the studies are about students, especially the 

adjustment problems of college students, as determined by 

the use of MPCL or similar tests. 

Hung (1987) used the MPCL to select 2,180 college 

students and found that the adjustment problems of Chinese 

students include the areas of studies, social life and 

recreation, teaching method, and human relationships. The 
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problems which least concerned the students are family 

relationships, economics, morals or religion, and love, sex, 

and marriage. The author also found that all studies in the 

R.O.C. about the adjustment problems concur with her 

findings. She pointed out that career problems are becoming 

more serious than before, and that satisfaction with the 

quality of faculty members has also become worse and worse. 

She found that, due to social change, the problems of male 

and female students are significantly different. The GPA of 

the students may also influence the adjustment of students. 

Students with higher GPAs have more adjustment problems in 

the area of career choice and planning. Similarly, the 

residence students have significantly more adjustment 

problems than commuters. The class level of students also 

affects adjustment problems, with the lower level having 

more problems than the higher level. The higher level 

students are more concerned with career problems; while the 

lower level students are concerned with courses, and social 

and leisure activities. 

Chu (1986) selected 886 students in eight universities 

in the R.O.C. and found that 99 percent of the students have 

at least one problem. The frequency of problems is 

presented in the following order: (1) emotional 

disturbance, (2) confusion in future career and placement, 

(3) lack of interest in study, or difficulty in adjustment 

to the teaching of the faculty, (4) difficulty in making 
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friends with the opposite sex, and (5) depression and 

anxiety. Among these five, the most pressing problems are 

related to future careers and jobs. 

Yang (1985b) selected 2,702 students at the University 

to study their adjustment to campus life, and found that the 

most troublesome problems were in the following order: (1) 

worry about their future, career planning and vocational 

choice, and (2) adaptation of learning and teaching. This 

study indicates that students need counseling in both 

academic and career areas. Academic problems decrease as 

the class level of students increases. Females have more 

problems than do male students. Finally, this study also 

found that problems differ when the class level and academic 

major are different. 

Hu (1967) used the MPCL to survey 5,275 college 

students in 20 universities, and found that the intensity of 

problems, from high to low, were in the areas of social life 

and recreation, study, teaching, and adjustment to 

academics. Regarding future careers and placement, Hu found 

male and female students to have different kinds of 

problems. Students with different class levels and academic 

majors have similar kinds of problems; however, the order of 

intensity of the problems is different. 

To most Chinese authors, students' problems on campus 

are assumed to be related to their needs for counseling 

services, and this, therefore, can pinpoint a direction for 
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counseling services in the R.O.C. As a result, the majority 

of studies done in the R.O.C. concern the adjustment of 

campus life to meet the needs of students. Most studies 

done in the R.O.C. use the MPCL or instruments similar to 

the MPCL in order to examine the adjustments necessary to 

meet the counseling needs of students. However, the studies 

have one major fault in their measures of student problems: 

the tests do not change over the years. Students change, 

and so must the role of counseling services. Measurement 

instruments must therefore change to reflect what is 

happening to students and counseling services, as well. 
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CHAPTER III 

METHODS AND PROCEDURES 

This study was conducted to determine the perceived 

counseling services and counseling service needs of college 

students by students, faculty, and student affairs staff 

members at National Chengchi University in the R.O.C. This 

chapter reports the approaches employed in conducting the 

study, which include (1) the survey instrument used, (2) the 

population and the sample, (3) procedures for the collection 

of data, and (4) the hypotheses and analyses of data. 

The Survey Instruments 

The survey instruments include a needs assessment 

inventory and a personal data sheet (see Appendices A and 

B). The inventory was developed by the researcher for this 

study to determine the perceived counseling service needs of 

various campus groups. The items of the inventory were 

drawn primarily from two sources: (1) the Personal, Career, 

antf Academic Needs of Undergraduate Students, an instrument 

for determining common undergraduate students' needs 

(Weissberg & Associates, 1982), and (2) the College Student 

Goals Inventory, an instrument for determining college 

students' counseling service needs (Gill, 1976). Most of 

the items were selected verbatim while others were slightly 
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modified and/or combined. Although these two sources have 

similar content, these two instruments are different in 

format. The first instrument by Weissberg & Associates is a 

single-response design, while the second instrument by Gill 

is a two-response design. 

This inventory consists of 64 items, grouped into three 

domains: personal (items 1 to 37), career (items 38 to 47), 

and academic (items 48 to 64) counseling services. The 

inventory was revised to adjust for cultural differences. 

For example, the following personal counseling service 

needs to learn to control my weight and to understand more 

about the use/abuse of drugs, including alcohol, and the 

following academic counseling service needs—to feel less 

anxious about mathematics and to decrease institutional 

discrimination because of one's race, culture, sex, or 

religion, were not selected from the two instruments above, 

since the researcher did not think these needs would concern 

Chinese college students. Moreover, according to the needs 

assessment literature, a needs survey should be based on the 

goals and objectives of the intended program (Flores, 1975; 

Kuh, 1982). The inventory is developed, therefore, to fit 

into the objectives of the counseling services of National 

Chengchi University. 

This study applies a discrepancy model to the survey 

format by requiring two responses to individual items. 

Students, faculty, and student affairs staff members were 
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asked to respond on two scales of the inventory. One scale 

indicates the degree of importance each respondent places on 

the achievement of each goal; and the other scale indicates 

the degree of success the University is currently 

experiencing in helping students achieve each goal. The 

degree of need is determined by the discrepancy between 

these two scales. Each respondent was asked to mark the 

items on the two scales of the inventory in the following 

degrees: 

For the "importance" scale: For the "success" scale: 

1-very unimportant l--very unsuccessful 

2--unimportant 2--unsuccessful 

3--undecided 3--undecided 

4 important 4—successful 

5--very important 5--very successful 

As a means of connecting the counseling service needs 

with subgroups, a personal data sheet was developed. 

Respondents were asked to note on this data sheet some of 

their demographic information. These demographic variables 

include students' sex, age, residence, class level, academic 

major, and grade point average. The variables also include 

faculty and student affairs staff members' sex, status, 

educational background, degrees earned, and length of 

service (see Appendix B). 

Content Validity 

Five persons in the R.O.C. judged the content validity 
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of the inventory. These five persons included two members 

of the counseling center, two professors in the Department 

of Psychology, and one professor in the Department of 

Western Languages and Literature at the University (see 

Appendix C). The judges were requested to review the list 

of all items in order to add items which they felt were 

appropriate or delete items which they felt were 

inappropriate. In addition, to ensure the clarity of the 

inventory, the judges were asked to respond to the following 

aspects of the inventory: (1) general appearance and 

format, (2) clarity of instruction, (3) wording and clarity 

of translation, (4) ease of completion, and (5) additional 

comments or suggestions. 

The preliminary form of the inventory was first 

presented to two professors, one member of the counseling 

center and one professor in the Department of Western 

Languages and Literature. Then, taking these two 

professors' comments into consideration, the other three 

professors worked together and judged the appropriateness of 

the inventory. The completed form of the inventory was 

constructed with the addition of four items (see Appendix 

D). 

Reliability 

The reliability of the inventory was tested by the use 

of Cronbach's Alpha. Cronbach's Alpha was used to determine 

if the inventory had sufficient internal consistency 
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reliability. As can be seen in Table 1, the researcher 

found that the obtained results indicated a highly 

internally consistent instrument, with internal consistency 

coefficients ranging from .85 to .97 (Long, Convey, & 

Chwalek, 1985). 

Table 1 

Internal Consistency Coefficients of the Inventory 

Cronbach's Coefficient Alpha 

Personal Career Academic Total 
Domain Domain Domain Domain 

Importance Scale 
student 
faculty 
staff 

Success Scale 
student 
faculty 
staff 

,9132 
9517 
9318 

9016 
9432 
9603 

8525 
8616 
8876 

8737 
8808 
9300 

8520 
9078 
9048 

8595 
8881 
9434 

9477 
9686 
9642 

9421 
9631 
9768 

Number of students: 370 
Number of faculty: 53 
Number of staff members: 41 

Population and Sampling 

Since this study is a pilot case study, the University 

was chosen for the purpose of ensuring some diversity in the 

sample. National Chengchi University is a middle sized, 

well organized higher education institution in the R.O.C. 

The University draws students from all parts of the nation. 

Today, the University is comprised of three colleges 

consisting of 24 departments and 21 graduate schools. In 
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the academic year 1985-1986, the University had an 

enrollment of 5,776 undergraduate and 1,266 graduate 

students, with 494 full-time faculty, 246 part-time faculty, 

and 240 staff members (National Chengchi University, 1985). 

The population of this study consists of 5,776 

undergraduate students, 144 class advisers, and 90 staff 

members in the Office of Student Affairs, all of whom are 

currently participating in the University. The population 

can be seen in Table 2. 

Table 2 

Population of the Study 

Category Numbers 

Undergraduates 
Male 
Female 

2,267 
3,509 

College of Law 
College of Commerce 
College of Liberal Arts and Science 

2,009 
1,688 
2,079 

Class Advisers 
College of Law 
College of Commerce 
College of Liberal Arts and Science 

45 
35 
64 

Student Affairs Staff 
Office of Dean of Students 
Office of Military Instructors 
Counseling Center 

54 
24 
12 

To meet the randomization requirement, 9 classroom 

groups were selected by the use of a table of random digits 

from a listing of all 144 class groups at the University. 

This sample includes 377 students representing 6.4% of the 

total undergraduate population. 
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Half of the class adviser population (72 out of 144 

faculty members who are currently assigned responsibility 

for class advising for the fall of 1987 semester) were 

selected as respondents by the use of a table of random 

digits. 

Thirty-nine out of 78 staff members who are working in 

the Office of the Dean of Students and the Office of 

Military Instructors, and all 12 members of the Counseling 

Center were selected as respondents by the use of a table of 

random digits. 

Procedures for Collection of Data 

In order to conduct the study, approval was secured 

from the president of National Chengchi University. A list 

of all 144 class groups and members of the student affairs 

staff was requested from the Dean of Students. 

Surveys were group-administered to students. Each 

class comprised a unit of test administration. After the 

researcher was introduced by the instructor of each class to 

the students, the researcher instructed the students, and 

the inventory and data sheets were distributed to students. 

Students were encouraged to ask questions and they were 

allowed enough time to answer the questions. 

The inventory, data sheet, and cover letter were mailed 

by the researcher to each of the 72 faculty members and 51 

student affairs staff members. The cover letter explained 
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the purpose of the study, assured the faculty and staff 

anonymity, and requested that they each mail the completed 

inventory and data sheet to the researcher within one week 

(see Appendix E). Follow-up phone calls were made to each 

faculty and staff respondent who failed to return the survey 

instruments one week after the initial mailing. 

The total return rates are as follows. Of the 

instruments with respect to students, 377 of 377 were 

returned, of which 370 were usable. With respect to faculty 

members, 56 of 72 were returned, of which 53 were usable. 

With respect to student affairs staff members, 44 of 51 were 

returned, of which 41 were usable. For the faculty and 

student affairs staff members the return rates were 77.8% 

and 86.3%, respectively. A total of 13 responses from these 

three groups were discarded because the respondents failed 

to answer a majority of the questions, especially on the 

success scale of the inventory and data sheets. 

The Hypotheses and Analysis of Data 

The data obtained from respondents were first examined 

for errors and missing data. Then, the data were 

appropriately coded and computed at the Computer Center in 

National Chengchi University through the use of the 

Statistical Package for Social Sciences (SPSS) program. 

Several different statistical procedures were used in 

this study. Descriptive statistics used include the mean, 
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standard deviation, and frequency. The F and t tests were 

employed to test different sets of hypotheses. 

For the study of the differences in perceptions of 

importance and success of counseling services among the 

student, faculty, and student affairs staff groups, the 

hypothesis statements were as follows. 

1. There are significant differences among the three 

groups on the mean scores on the "importance" scale of the 

inventory. 

2. There are significant differences among the three 

groups on the mean scores on the "success" scale of the 

inventory. 

To test hypotheses 1 and 2, a series of one-way 

analyses of variance (ANOVA) among the three groups were 

conducted to test the differences on mean scores on the 

three domains and total domains of the inventory. Because 

of the discrepancy between the large size of the student 

sample and the smaller faculty and student affairs staff 

samples, a sub-sample of 50 students was randomly selected 

from the 370 student sample for the analyses. When a 

significant difference occurred among groups, the groups 

were compared in a pairwise manner using Scheffe post hoc 

probing procedure. 

For the study of the counseling service needs of 

college students, or the discrepancy between the importance 
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and success of counseling services as perceived by each 

group, the hypothesis was as follows. 

3. There are significant differences between the mean 

scores of each group of the "importance" and "success" 

scales of the inventory. 

To test hypothesis 3, a series of t tests for all items 

within each group were conducted. Two-tailed t tests were 

used to test the discrepancy of each item. To obtain more 

information, the discrepancies were also computed on the 

mean scores on three domains and the total domain of 

counseling services between the two scales of the inventory 

based on the demographic variables of students, faculty, and 

student affairs staff members. 

For the study of the differences between perceptions of 

the importance and success of counseling services based on 

sex, age, residence, class level, academic major, and grade 

point average of students; and of the differences between 

perceptions of the importance and success of counseling 

services based on sex, status, educational background, 

degrees earned, and length of service of faculty and student 

affairs staff members, the hypothesis statements were as 

follows. 

4. There are significant differences in the mean scores 

on the "importance" scale of the inventory with regard to 

the sex, age, residence, class level, academic major, and 

grade point average of students. 
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5. There are significant differences in the mean scores 

on the success" scale of the inventory with regard to the 

sex, age, residence, class level, academic major, and grade 

point average of students. 

6- There are significant differences in the mean scores 

on the importance" scale of the inventory with regard to 

the sex, status, educational background, degrees earned, and 

length of service of faculty and student affairs staff 

members. 

7. There are significant differences in the mean scores 

on the "success" scale of the inventory with regard to the 

sex, status, educational background, degrees earned, and 

length of service of faculty and student affairs staff 

members. 

A series of t tests and ANOVA were used to test the 

differences on the mean scores on the three domains and the 

total domain of the inventory with regard to the demographic 

data of students, faculty and student affairs staff members. 

The t tests were used for the following demographic data: 

sex and residence of students and sex of faculty and student 

affairs staff members. The ANOVA were used for the 

following demographic data: age, class level, academic 

major, grade point average of students, status, educational 

background, degrees earned, and length of service of faculty 

and student affairs staff members. The Scheffe post hoc 

probing procedures were used for further comparisons when 
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significant differences occurred. In this study the .05 

level of significance was used. It is believed that data 

significant at the .05 level merit further study. 

Summary 

This chapter has been concerned with the methods and 

procedures for the collection and analysis of data. The 

inventory for this study includes personal, career, and 

academic counseling services; and its content validity was 

checked and verified by experts in the R.O.C. The 

reliability using Cronbach's Coefficient Alpha was 

considerably high for a survey instrument. The study was 

conducted by the researcher during the fall of the 1987 

semester at National Chengchi University in Taiwan. The 

statistical procedures used in this study included t tests 

and one-way analyses of variance. 
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CHAPTER IV 

PRESENTATION AND ANALYSIS OF DATA 

Introduction 

This chapter presents the analysis of the data obtained 

by administering the inventory and the data sheet to the 

sample of students, faculty, and student affairs staff 

members at National Chengchi University. The data analysis 

for this study is divided into two sections. The first 

section presents descriptive statistics for the total 

responses of the three groups: students, faculty, and 

student affairs staff members. Tables 3 to 5 provide the 

data for distribution of respondents. The second section of 

this chapter treats the collected data according to the 

seven hypotheses that were developed to guide the study. 

Tables 4 to 33 provide the findings of statistical tests. 

Each hypothesis is either accepted or rejected on the basis 

of .05 level of significance. Following the presentation of 

the findings that result from testing the hypotheses, a 

summary of the major findings concludes the chapter. 

Data Analyses of Demographic Responses 

The data presented in Tables 3, 4, and 5 show the 

number and percentage of three separate groups of 

respondents. The composition of the student group is shown 

95 
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in Table 3. The total student sample of 370 consisted of a 

6.2% male population and 6.5% female population of the 

University. In this sample, 24.6% were 18 to 19 years old, 

61.1% were 20 to 22 years old, and 14.3% were over 23 years 

old. There were very few students who were older than 25 

years. Thus, the majority of the students were traditional 

students in terms of age. Most students also lived with 

friends or classmates or lived alone near the University. 

Commuters comprised 22.1% of the sample. Twenty-four 

(24.1%) percent of the students were freshmen, 28.4% were 

sophomores, 31.6% were juniors, and 15.4% were seniors. 

Both lower-level and upper-level students were equally 

selected as respondents of the study. Thirty-six (35.9%) 

percent of the students were in the College of Law, 43% 

were in the College of Commerce, and 20.5% were in the 

College of Liberal Arts and Science. There were 23.8% of 

the students who indicated that they had a grade point 

average (GPA) of 1, 43.7% had a GPA of 2, and 21.3% had a 

GPA of 3. 

The composition of the faculty group is shown in Table 

4. The majority of the sample were comprised of male 

faculty (88.7%) since the faculty population itself is 

comprised of more males than females. Almost half of the 

faculty sample (49.1%) received their highest education in 

Taiwan, while 11.3% earned degrees in mainland China, 22.6% 

in America, and 17% in other countries. There were 43.4% of 
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the faculty members with doctorates, 37.7% with masters' 

degrees only, and 18.9% with bachelors' degrees only. Most 

of the faculty (71.6%) had worked in the University more 

than ten years; the percentages of those with 1 to 4 and 5 

to 9 years of employment in the University were 13.2%. 

Table 3 

Distribution of Students' Demographic Data 

Variables Numbers of Percentage of 
Respondents Respondents 

Sex 
male 141 38.1% 
female 227 61.4% 
missing case 2 .5% 

Age 
18-19 94 24.6% 
20-22 226 61.1% 
2 3 + 50 14.3% 

Residence 
commuter 82 22.1% 
lives on campus 284 76.8% 
missing case 4 1.1% 

Class Level 
freshman 89 24.1% 
sophomore 105 28.4% 
junior 117 31.6% 
senior 57 15.4% 
missing case 2 .5% 

Academic Major 
College of Law 133 35.9% 
College of Commerce 159 43.0% 
College of L. A. 76 20.5% 
missing case 2 .5% 

Grade Point Average 
1 (< 70) 67 23.8% 
2 (71-80) 123 43.7% 
3 (>81) 60 21.3% 

Number of students: 370 
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Table 4 

Distribution of Faculty Members' Demographic Data 

Variables 

Sex 
male 
female 

Educational Background 
Taiwan 
mainland China 
America 
other countries 

Degrees Earned 
bachelor 
master 
doctor 

Length of Service 
1-4 years 
5-9 years 
10+ years 
missing case 

Numbers of 
Respondents 

47 
6 

26 
6 

12 
9 

Percentage of 
Respondents 

88.7% 
11.3% 

49.1% 
11.3% 
22.6% 
17.0% 

10 
20 
23 

7 
7 

38 
1 

18.9% 
37.7% 
43.4% 

13.2% 
13.2% 
71.6% 

2.0% 

Number of faculty: 53 

The data presented in Table 5 show the composition of 

student affairs staff members for this study. The number of 

male respondents (63.4%) was twice the number of female 

(31.7%). This staff sample was comprised of 22% military 

instructors, 51.2% staff members who work in the Office of 

the Dean of Students, and 22% counselors. The majority of 

the staff members (78%) finished their highest degree in 

Taiwan, 12.2% in mainland China, and 2.4% in either America 

or other countries. Regarding degrees earned, the majority 

°f the staff members had only a bachelor's degree (65.9%), 
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while those with only a master's degree comprised 17.1%, and 

those with doctoral degrees comprised 7.3% of this sample. 

There were 31.7%, 29.3%, and 34.1% of the staff members who 

had worked in the University for 1 to 4, 5 to 9, and more 

than 10 years, respectively. 

Table 5 

Distribution of Student Affairs Staff Members' Demographic Data 

variable 

Sex 
male 
female 
missing case 

Status 
military instructor 
staff of Dean's Office 
counselor 
missing case 

Educational Background 
Taiwan 
mainland China 
America 
other countries 
missing case 

Degrees Earned 
bachelor 
master 
doctor 
missing case 

Length of Service 
1-4 years 
5-9 years 
10+ years 
missing case 

Numbers of 
Respondents 

26 
13 
2 

9 
21 
9 
2 

32 
5 
1 
1 
2 

27 
7 
3 
4 

13 
12 
14 
2 

Percentage of 
Respondents 

63.4% 
31.7% 
4.9% 

22.0% 
51.2% 
22.0% 
4.9% 

78.0% 
12.2% 
2.4% 
2.4% 
4.9% 

65.9% 
17.1% 
7.3% 
9.7% 

31.7% 
29.3% 
34.1% 
4.9% 

Number of staff members: 41 
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Analysis of Hypotheses 

Research Hypothesis One 

This hypothesis that there are significant differences 

among the three groups on the mean scores on the 

"importance" scale of the inventory is concerned with the 

perceptions of the importance of counseling services by 

students, faculty, and student affairs staff members. The 

researcher predicted that there would be significant 

differences among the perceptions of importance of 

counseling services. One-way analysis of variance (ANOVA) 

was used to compare the three groups in the following 

domains: personal, career, academic, and total domain—a 

composite score of all the domains. When the analysis of 

variance revealed a significant F value, the Scheffe tests 

were computed to pinpoint the location of the differences. 

Tables 6 to 9 show the mean score differences among the 

three groups on the importance scale of the inventory. 

Table 6 shows the data on the importance of personal 

counseling services and reveals significant differences 

among the three groups. The Scheffe tests revealed that 

the student group scored significantly higher than did the 

faculty group on the importance of personal counseling 

services. 
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Table 6 

Summary of ANOVA Comparing Students, Faculty, and Student 
Affairs Staff Members on the Importance Scale—Personal Domain 

Source of Variance SS DF MS F P 
Between groups 2686. 17 2 1343. 09 4.18 .014* 
Within groups 43246. 46 141 306. 71 

4.18 .014* 

Total 45932. 64 143 

Student group: N=50 
Faculty group: N=53 
Staff group: N=41 
*£>< 05 

Table 7 reveals a significant difference among the 

three groups on the importance of career counseling 

services. The Scheffe tests showed that the student group 

rated the importance of career counseling services 

significantly higher than did the faculty group. 

Table 7 

Summary of ANOVA Comparing Students, Faculty, and Student 
Affairs Staff Members on the Importance Scale—Career Domain 

Source of Variance SS DF MS F P 
Between groups 203. 76 2 101. 88 4.07 .019* 
Within groups 3525. 17 141 25. 00 

.019* 

Total 3728. 94 143 

Student group: N=50 
Faculty group: N=53 
Staff group: N=41 
*£<.05 

Table 8 displays the data on the academic domain and 

does not reveal significant differences among the three 

groups. It indicates that these three groups perceive the 

importance of academic counseling services to be the same. 
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Table 8 

Summary of ANOVA Comparing Students, Faculty, and Student 
Affairs Staff Members on the Importance Scale--Academic Domain 

Source of Variance SS DF MS F p 
Between groups 156. 25 2 78. 13 1.04 .355 
Within groups 10554. 74 141 74. 86 

1.04 .355 

Total 10710. 99 143 
86 

Student group: N=50 
Faculty group: N=53 
Staff group: N=41 

Results of the ANOVA of total domain of counseling 

services are shown in Table 9; as seen by the F ratio, there 

is a significant difference among the mean scores of the 

three groups The Scheffe procedures found that only the 

student group and the faculty group were significantly 

different in their perceptions of the importance of 

counseling services. It indicates that students and student 

affairs btaff members have similar perceptions of the 

importance of counseling services, and so do the faculty and 

student affairs staff members. 

Table 9 

Summary of ANOVA Comparing Students, Faculty, and Student 
Affairs Staff Members on the Importance Scale--Total Domain 

Source of Variance SS DF MS F P 
Between groups 6074.49 2 3037. 24 3.55 .031* 
Within groups 120725.73 141 856. 21 

.031* 

Total 126800.22 143 

Student group: N=50 
Faculty group: N=53 
Staff group: N=41 
*£<.05 
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Table 10 presents a composite of the means, standard 

deviations and mean item scores of the students, faculty, 

and student affairs staff members on the three domains and 

total domain of the importance scale of the inventory. 

Table 10 

Means, Standard Deviations, and Mean Item Scores of Students, 
Faculty^ and Student Affairs Staff Members on the Importance 
Scale of the Inventory 

Domains Students Faculty Staff 
N=50 N=53 N=41 

Personal (37 items) 
M e a n 153.48 143.34 149.44 
SD 16.75 20.01 14.72 
M I S- 4.15 3.87 4.04 

Career (10 items) 
M e a n 42.58 39.81 40.68 

5.22 4.99 4.73 
M I S- 4.26 3.98 4.07 

Academic (17 items) 
M e a n 68.08 65.68 67.37 
§5 8.49 9.27 7.98 
M I S- 4.00 3.86 3.96 

Total (64 items) 
M e a n 264.14 248.83 257.49 
SD 28.74 32.03 25.94 
M I S- 4.13 3.89 4.02 

In summary, the results of the one-way analyses of 

variance for hypothesis 1 reveal that there are significant 

differences among the three .groups on the importance scale 

of the inventory. However, the F ratio on academic 

counseling services does not show significant differences. 

This indicates that these three groups share the same 
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feeling towarcl the importance of academic counseling 

services but not other counseling services. Therefore, 

except regarding the academic domain of counseling services, 

hypothesis 1 is accepted. 

Research Hypothesis Two 

This hypothesis that there are significant differences 

among the three groups on the mean scores on the "success" 

scale of the inventory is concerned with the perceptions of 

the success of counseling services by students, faculty, and 

student affairs staff members. The researcher predicted 

that there would be significant differences among the 

perceptions of the success of counseling services. One-way 

analysis of variance (ANOVA) was used to compare the three 

groups on the personal, career, academic and total domains 

of counseling services. When the analysis of variance 

revealed a significant F value, the Scheffe tests were 

computed to pinpoint the location of the differences. 

Tables 11 to 14 show the mean score differences among three 

groups on the success scale of the inventory. 

Table 11 shows the data of the success of personal 

counseling services and reveals a significant difference 

among the three groups. The Scheffe tests pinpointed that 

both the staff and faculty groups scored significantly 

higher than the student group. The staff group also scored 

higher than the faculty group. This indicates that the 
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student affairs staff members perceive the highest 

performance level of the personal counseling services and 

the student group perceives the lowest performance level. 

Table 11 

Summary of ANOVA Comparing Students, Faculty, and Student 
s Staff Members on the Success Scale—Personal Domain 

Source of Variance SS DF MS F p 
Between groups 17187.70 2 8593.85 30.49 .000*** 
Within groups 39741.79 141 281.86 
Total 56929.49 

Student group: N=50 
Faculty group: N=53 
Staff group: N=41 
***£< .001 

Table 12 displays the data of career counseling 

services and reveals a significant difference on mean scores 

among the three groups. Using the .05 level of 

significance, the Scheffe procedures found that the staff 

group rated the performance level of career counseling 

services significantly higher than the student group, and 

the perceptions of faculty were significantly higher than 

those of the student group. This indicates that both 

student affairs staff and faculty members perceive a higher 

performance level of career counseling services by the 

University than do the student group. However, the staff 

and faculty groups show no significant difference. 

Table 13 displays the data on the academic counseling 

services and reveals significant differences among the three 
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groups. The Scheffe tests showed that the student group 

was least satisfied with the performance of academic 

counseling services since the faculty and student affairs 

staff members perceived higher performance than students 

did, while the faculty and staff group did not reveal 

significant differences. 

Table 12 

Summary of ANOVA Comparing Students, Faculty, and Student 
Affairs Staff Members on the Success Scale—Career Domain 

Source of Variance SS DF MS F P 
Between groups 976. 89 2 488 .44 14.27 .000*** 
Within groups 4825. 08 141 34 .22 
Total 5801. 97 143 

Student group: N=50 
Faculty group: N=53 
Staff group: N=41 
***£<.001 

Table 13 

Summary of ANOVA Comparing Students, Faculty, and Student 
Affairs Staff Members on the Success Scale—Academic Domain 

Source of Variance SS DF MS F P 
Between groups 3606. 72 2 1803. 36 22.80 .000 *** 
Within groups 11151. 94 141 79. 09 
Total 14758. 66 143 

Student group: N=50 
Faculty group: N=53 
Staff group: N==41 
***£<.001 

Results of the ANOVA of the success of counseling 

services at the University is shown in Table 14. As seen by 
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the F ratio, there is a significant difference among the 

mean scores of the three groups. Furthermore, the Scheffe 

tests found that every two groups were significantly 

different. It indicates that the staff group perceives a 

higher performance of counseling services than does the 

faculty group, and that the faculty group perceives a higher 

performance than the student group. Table 15 presents a 

composite of the means, standard deviations, and mean item 

scores of the student, faculty, and staff groups* 

perceptions of the success of counseling services. 

In summary, the results of the one-way analysis of 

variance reveal that there are significant differences among 

the three groups on perceptions of each domain of the 

success of counseling services in the University. The F 

ratios for all the domains tested in Hypothesis 2 were less 

than the .001 level of significance. Hypothesis 2 is, 

therefore, accepted. 

Table 14 

Summary of ANOVA Comparing Students, Faculty, and Student 
Affairs Staff Members on the Success Scale—Total Domain 

Source of Variance SS DF MS F P 
Between Groups 49320.20 ~~2 24660.10 29.92 .000*** 
Withing Groups 116192.36 141 824.06 
Total 165512.55 143 

Student group: N=50 
Faculty group: N=53 
Staff group: N=41 
***£<.001 
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Table 15 

Means, Standard Deviationsy and Mean Item Scores of Students, 
Faculty, and Student Affairs Staff Members on the Success 
Scale of the Inventory 

Domains Students Faculty Staff 
N=50 N=53 N=41 

Personal (37 items) 
Mean 102.50 118.87 129.66 
SD 14.39 16.95 19.14 
MIS. 2.77 3.21 3.50 

Career (10 items) 
Mean 28.82 32.36 35.36 
SD 5.72 5.29 6.64 
MIS. 2.88 3.24 3.54 

Academic (17 items) 
Mean 47.42 55.75 59.58 
SD 8.18 8.65 9.97 
MIS. 2.79 3.28 3.50 

Total (64 items) 
Mean 178.74 206.98 224.61 
SD 24.91 28.34 33.18 
MIS. 2.79 3.23 3.51 

Research Hypothesis Three 

This hypothesis stated that there are significant 

differences between the mean scores of each group on the 

"importance" and "success " scales of the inventory. 

Hypothesis 3 was tested by subjecting each item on the 

"importance" scale and the corresponding item on the 

"success" scale to a two-tailed t test in order to examine 

whether or not there were significant differences between 

the means. For more information, the t tests were also 

conducted for three domains and the total domain of 
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counseling services. The differences between mean scores 

are indicative of the group's perceived need for improvement 

in provision of counseling service. 

Tables 16 to 18 show the means, standard deviations, 

and t tests of significant discrepancies between the 

importance and success of counseling services for the 

student, faculty, and staff groups. Table 16 shows the data 

of the student group. The t tests reveal that there are 

significant differences between the "importance" and 

"success" scales on the mean value of all items except item 

7. The means on Table 16 show that the student group 

perceived the importance of counseling services 

significantly higher than the performance of counseling 

services. The researcher has stated that the identified 

needs for improved counseling services in this study are to 

be found in the discrepancy between the "importance" and 

"success" scales of the inventory. The results of the t 

tests of the students' responses indicate that there are 

needs for counseling services except on item 7. In rank 

ordering of the five highest t values, or discrepancies or 

needs of counseling services, the highest to the lowest five 

items are: 1, 4, 47, 38, and 2. Among these five, three are 

located in personal counseling and two are located in career 

counseling services. 

Table 17 shows the data of the faculty group. The t 

tests indicate that there are significant differences on the 
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mean values for most items on the inventory. Items 7, 15, 

19, 31, 54, and 62 are six items on the inventory which are 

not significantly different. The other 58 items are 

perceived to be the counseling service needs of students. 

The means on Table 17 indicate that the faculty group also 

perceived the importance of counseling services 

significantly higher than the performance of counseling 

services in the institution. In rank ordering of the five 

highest t values, or discrepancies, the highest to the 

lowest five counseling services needs of students as 

perceived by faculty group are items 1, 22, 36, 37, and 9. 

Among these five, none is located in career and academic 

counseling services. 

Table 18 shows the data of the staff group. The t 

tests indicate that there are significant differences on the 

mean values for most items on the inventory, except items 7, 

46, 54, 47, 61, and 62. Except for these six items, 

according to the means on this table, the staff group 

perceived the importance of counseling services 

significantly higher than the performance of counseling 

services. In rank ordering of the five highest t values, or 

the discrepancies, the highest to the lowest five student 

counseling service needs as perceived by staff group are 

items 23, 9, 37, 10, and 53. Among these five, four are 

located in personal counseling services, and one is located 

in academic counseling services. 
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Table 16 

Means, Standard Deviations, and t Tests of Significant 
Discrepancies between the Importance and Success of 
Counseling Services for the Student Group 

Means SD t-two P 
Items I S I S tailed 

1 4.75 2.57 .52 .87 38.79 .000*** 
2 4.42 2.64 .64 .89 30.06 .000*** 
3 4.26 2.53 .80 .89 27.68 .000*** 
4 4.66 2.80 .54 .88 34.41 .000*** 
5 4.17 2.71 .82 .87 23.43 .000*** 
6 4.24 3.03 .75 .91 20.47 .000*** 
7 2.57 2.62 1.09 .85 -.66 .509 
8 4.56 2.85 .57 .90 29.16 .000*** 
9 4.39 2.77 .62 .84 28.46 .000*** 

10 4.46 2.87 .62 .86 28.41 .000*** 
11 4.51 3.00 .59 .91 26.76 .000*** 
12 4.29 2.97 .69 .83 23.73 .000*** 
13 4.12 2.78 .85 .79 21.82 .000*** 
14 4.33 3.16 .73 .99 17.83 .000*** 
15 4.19 2.77 .74 .93 23.25 .000*** 
16 4.23 2.72 .80 .92 23.62 .000*** 
17 4.27 2.89 .70 .81 24.78 .000*** 
18 4.36 2.77 .69 .90 26.86 .000*** 
19 4.10 2.84 .96 1.04 17.22 .000*** 
20 4.04 2.64 .87 .76 23.37 .000*** 
21 3.95 2.20 .86 .90 24.89 .000*** 
22 4.34 2.69 .79 .92 25.64 .000*** 
23 4.21 2.63 .86 .94 23.21 .000*** 
24 4.05 2.63 .86 .82 22.31 .000*** 
25 4.31 2.89 .74 .93 22.61 .000*** 
26 4.06 2.89 .86 .90 19.41 .000*** 
27 3.96 3.12 .83 1.02 12.51 . 000*** 
28 3.98 2.63 .90 .94 19.70 . 000*** 
29 3.78 2.20 .99 .91 23.06 .000*** 
30 4.36 2.67 .72 .85 28.68 .000*** 
31 3.70 2.70 1.04 .89 14.50 .000*** 
32 3.45 2.19 1.39 .94 13.53 .000*** 
33 3.64 2.58 1.16 .86 13.79 .000*** 
34 4.09 2.63 .85 .89 22.96 .000*** 
35 4.34 2.86 .73 .97 22.91 .000*** 
36 4.69 2.90 .53 1.00 29.28 .000*** 
37 4.48 2.81 .77 .93 25.94 .000*** 
38 4.50 2.76 .59 .89 30.49 . 000*** 
39 4.12 2.78 .84 .93 21.98 .000*** 
40 4.25 2.63 .76 .92 24.43 .000*** 
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Table 16--continued 

41 4.52 2.85 .61 .97 27.07 .000*** 
42 4.45 2.90 .65 .85 27.91 . 000*** 
43 4.38 2.88 .68 .91 24.98 .000*** 
44 4.06 2.72 .81 .93 20.17 . 000*** 
45 4.20 2.70 .75 .90 24.62 .000*** 
46 4.23 2.60 .75 .98 23.81 . 000*** 
47 4.46 2.70 .65 .79 32.21 . 000*** 
48 4.49 3.04 .65 .97 23.53 .000*** 
49 4.24 2.66 .76 .89 25.77 .000*** 
50 4.40 2.69 .64 .91 28.44 .000*** 
51 4.14 2.42 .89 .91 24.56 .000*** 
52 4.33 2.73 .68 .99 23.58 .000*** 
53 4.45 3.34 .60 1 .02 17.88 .000*** 
54 3.58 2.94 1 .19 .95 7.99 .000*** 
55 3.70 2.67 1 .03 .82 15.30 .000*** 
56 3.93 2.34 .90 .86 22.55 .000*** 
57 3.86 2.59 .99 .86 17.82 .000*** 
58 3.87 2.59 .82 .84 19.51 .000*** 
59 4.32 2.58 .70 .89 28.56 .000*** 
60 4.22 2.63 .80 .85 24.82 .000*** 
61 3.98 2.91 .89 1 .00 15.15 .000*** 
62 3.27 2.89 1 .15 .84 5.69 .000*** 
63 3.84 2.96 .93 .90 12.87 .000*** 
64 4.06 2.56 .89 1 .00 22.18 .000*** 

Student group: N=370 
I=Importance 
S=Success 
***£<.001 
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Table 17 

Means, Standard Deviations, and t Tests of Significant 
Discrepancies between the Importance and Success of 
Counseling Services for the Faculty Group 

Means SD t-two P 
Items I S I S tailed 

1 4.49 3.07 .72 .83 12.23 .000*** 
2 4.11 3.17 .82 .91 6.69 .000*** 
3 3.81 3.07 1.02 .87 5.45 .000*** 
4 4.36 3.43 .76 .87 7.18 .000*** 
5 3.98 3.21 .93 .74 5.91 .000*** 
6 4.24 3.38 .62 .92 6.44 .000*** 
7 2.49 2.72 1.01 .74 -1.37 .177 
8 4.26 3.15 .76 .82 7.72 .000*** 
9 4.30 3.19 .72 .79 7.72 .000*** 

10 4.21 3.28 .74 .79 6.62 .000*** 
11 4.34 3.53 .71 .70 6.27 .000*** 
12 3.77 3.30 .89 .75 2.89 .006** 
13 3.83 3.13 .93 .76 5.03 .000*** 
14 4.15 3.79 .82 .66 2.77 .008** 
15 3.53 3.35 .95 .81 1.32 .192 
16 3.75 3.13 .87 .83 4.14 .000*** 
17 3.77 3.21 .89 .79 4.08 .000*** 
18 3.96 3.23 .85 .82 4.82 .000*** 
19 3.26 3.11 1.21 .89 1.03 . 306 
20 3.40 3.11 1.08 .75 2.27 .027* 
21 3.36 2.60 1.14 .79 4.49 .000*** 
22 4.38 3.26 .76 .84 8.92 .000*** 
23 3.68 2.94 1.00 .72 5.15 .000*** 
24 3.87 3.07 .88 .78 5.43 .000*** 
25 3.92 3.53 .85 .72 3.04 .004** 
26 3.55 3.06 .97 .69 3.60 .001** 
27 3.98 3.53 .88 .99 2.90 .005** 
28 3.57 3.23 .97 .85 2.23 .030* 
29 3.38 2.75 .96 .73 4.07 .000*** 
30 4.04 3.47 .94 .75 4.64 .000*** 
31 3.41 3.36 1.01 .68 .47 .644 
32 3.45 2.75 1.17 .81 3.80 .000*** 
33 3.55 3.23 .97 .75 2.61 .012* 
34 4.02 3.32 .82 .73 6.79 . 000*** 
35 4.26 3.53 .56 .72 5.94 .000*** 
36 4.53 3.30 .67 .93 8.66 .000*** 
37 4.36 3.34 .76 .90 7.80 .000*** 
38 4.04 3.30 .73 .72 6.60 .000*** 
39 3.77 3.17 .87 .75 4.74 .000*** 
40 3.94 3.15 .79 .84 5.84 .000*** 
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T a b l e 1 7 - - c o n t i n u e d 

41 4 . 3 4 3 . 4 9 .52 .80 6 . 3 8 .000*** 
42 4 . 2 6 3 . 4 3 .65 .69 6 . 4 6 . 000*** 
43 4 . 0 4 3 . 3 2 .68 .73 5 . 2 8 .000*** 
44 3 . 7 7 3 24 .87 .65 4 . 0 4 .000*** 
45 3 . 8 1 3 . 0 7 .83 .80 5 . 1 2 .000*** 
46 3 . 8 1 2 . 9 8 . 7 1 .86 5 . 3 1 .000*** 
47 4 . 0 2 3 . 1 9 .75 .73 6 . 0 7 .000*** 
48 4 . 2 6 3 . 5 5 .68 .82 5 . 5 0 .000*** 
49 3 . 7 0 3 . 1 3 .93 .78 5 . 1 7 .000*** 
50 4 . 0 9 3 . 3 4 . 8 1 .85 5 . 1 2 .000*** 
51 3 . 7 3 3 . 1 3 .90 . 8 1 4 . 0 7 .000*** 
52 3 . 9 6 3 . 1 9 .88 .90 5 . 3 7 .000*** 
53 4 . 5 8 3 . 5 7 .53 1 . 0 5 6 . 6 4 .000*** 
54 3 . 7 3 3 . 5 8 .98 97 1 . 0 0 .322 
55 3 . 3 4 3 . 0 2 1 . 0 0 .63 2 . 3 5 .023* 
56 3 . 8 5 2 . 9 6 .77 .88 6 . 0 4 .000*** 
57 3 . 3 4 3 . 0 4 1 . 1 1 .76 2 . 2 6 .028* 
58 3 . 5 7 2 . 9 6 .93 .76 4 . 5 4 .000*** 
59 4 . 1 1 3 . 2 8 .75 .84 6 . 3 3 .000*** 
60 4 . 1 9 3 . 2 4 . 7 1 .73 7 . 5 7 .000*** 
61 4 . 0 9 3 . 6 6 .79 .88 3 . 7 4 . 000*** 
62 2 . 9 0 3 . 0 9 1 . 1 0 .95 - 1 . 3 5 .184 
63 4 . 0 7 3 . 3 6 .8 .90 4 . 7 5 .000*** 
64 4 . 1 3 3 . 6 4 .65 .86 3 . 6 0 .001** 

F a c u l t y g r o u p : N=53 
I = I m p o r t a n c e 
S=Success 
*£<.05 
**p<.01 
***£<.001 
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Table 18 

Means, Standard Deviations, and t Tests of Significant 
Discrepancies between the Importance and Success of 
Counseling Services for the Student Affairs Staff Group 

Means SD t-two P 
Items I S I S tailed 

1 4.19 3.51 .78 .95 4.44 .000*** 
2 4.19 3.51 .68 .71 4.68 .000*** 
3 4.02 3.61 .72 .77 3.96 .000*** 
4 4.34 3.68 .57 .76 4.93 .000*** 
5 4.07 3.51 .75 .81 4 14 .000*** 
6 4.07 3.68 .96 .82 2.34 .025* 
7 2.80 2.97 .84 782 -1.04 .302 
8 4.29 3.66 .64 .66 4.44 .000*** 
9 4.24 3.41 .77 .95 5.46 .000*** 

10 4.34 3.58 .73 .77 5.45 .000*** 
11 4.36 3.78 .66 .72 4.33 .000*** 
12 4.05 3.63 .54 .86 3.07 .004** 
13 4.14 3.51 .73 .87 4.44 .000*** 
14 4.46 4.07 .55 .72 3.11 .003** 
15 3.97 3.51 .72 .84 3.12 .003** 
16 4.15 3.56 .61 .84 4.07 .000*** 
17 4.07 3.49 .75 .87 3.85 .000*** 
18 4.12 3.61 .75 .89 4.40 . 000*** 
19 3.97 3.49 .69 .84 3.86 .000*** 
20 3.73 3.17 .81 .74 3.89 .000*** 
21 3.95 3.31 .77 .85 3.65 .001** 
22 4.15 3.61 .69 .86 3.61 .001** 
23 3.88 3.32 .84 .76 6.05 .000*** 
24 3.88 3.29 .81 .68 3.75 .001*** 
25 4.19 3.73 .75 .74 4.40 .000*** 
26 3.85 3.27 .76 .71 4.65 .000*** 
27 4.15 3.78 .73 .94 2.42 .020* 
28 3.78 3.44 .76 .78 2.56 .014* 
29 3.83 3.39 .86 .86 2.88 .006** 
30 4.31 3.66 .61 .79 4.93 .000*** 
31 3.90 3.46 .70 .90 3.14 .000*** 
32 3.34 2.90 .96 .77 2.46 .018* 
33 3.83 3.39 .-80 .77 3.24 .002** 
34 4.07 3.51 .68 .71 4.87 .000*** 
35 4.12 3.51 .68 .71 4.87 .000*** 
36 4.29 3.66 .78 .85 4.19 .000*** 
37 4.27 3.44 .67 .81 5.46 .000*** 
38 4.15 3.63 .69 .80 3.77 .001** 
39 3.97 3.56 .61 .81 3.43 .001** 
40 4.17 3.54 .70 .90 3.99 .000*** 
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Table 18--continued 

41 4.27 3.68 .63 .88 3.85 .000*** 
42 4.15 3.49 .69 .92 3.80 .000*** 
43 4.12 3.51 .64 .67 4.69 .000*** 
44 3.97 3.54 .72 .78 3.04 .004** 
45 4.10 3.54 .66 .95 4.29 .000*** 
46 3.73 3.41 .74 .97 1.80 .079 
47 4.05 3.46 .59 .74 4.84 .000*** 
48 4.17 3.73 .67 .71 3.48 .001** 
49 3.93 3. 49 .72 .71 3.97 .000*** 
50 4.05 3.51 .77 .87 3.13 .003*** 
51 3.95 3.29 .92 .78 4.93 .000*** 
52 4.00 3.44 .67 .74 3.78 .001** 
53 4.44 3.80 .63 .95 5.08 .000*** 
54 4.12 3.93 .75 .85 1.31 .198 
55 3.83 3.29 .63 .78 4.25 .000*** 
56 3.95 3.32 .63 .85 3.89 .000*** 
57 3.61 3.27 .86 .89 2.01 .051 
58 3.61 3.22 .92 .76 2.90 .006** 
59 4.02 3,36 .69 .83 3.88 . 000*** 
60 4.1"' 3.56 .63 .71 4.38 .000*** 
61 3.80 3.66 .81 .82 1.10 .279 
62 3.39 3.39 .83 .77 .00 1.000 
63 4.15 3.61 .69 .80 3.95 .000*** 
64 4.17 3.71 .74 .87 3.42 .001*** 

Staff group: N=41 
I=Importance 
S=Success 
*£<.05 
**p<.01 
***£<.001 
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In addition, Tables 19 to 21 show that student, 

faculty, and staff groups and subgroups of these three 

groups perceive significant differences between the 

importance and success of counseling services regarding the 

personal, career, academic and total domains of counseling 

services. These significant differences indicate that all 

three groups perceived that the student counseling services 

in the University need to be improved. 

Table 19 

— ^ e st s °f Significant Discrepancies between the Importance 
and Success of Counseling Services for Students, Faculty, and 
Student Affairs Staff Members 

Groups Mean SD DF t-two P 
I S I S tailed 

Student 
personal 154. 36 101. 21 14. 88 15. 64 369 46.95 .000*** 
career 43. 19 27. 53 4. 67 6. 24 369 37.36 . 000*** 
academic 68. 72 46. 57 8. 07 8. 64 369 34.95 .000*** 
total 266. 28 175. 31 25. 21 26. 91 369 46.58 .000*** 

Faculty 
personal 143. 34 118. 87 20. OIL 16. 95 52 8.03 .000*** 
career 39. 81 32. 36 4. 99 5. 29 52 7.69 .000*** 
academic 65. 68 55. 75 9. 27 8. 66 52 7.83 .000*** 
total 248. 83 206. 98 32. 03 28. 34 52 8.60 . 000*** 

Staff 
personal 149. 44 129. 66 14. 72 19. 14 40 6.10 .000*** 
career 40. 68 35. 36 4. 73 6. 64 40 4.58 . 000*** 
academic 67. 36 59. 58 7. 98 9. 97 40 4.46 . 000*** 
total 257. 49 224. 61 25. 94 33. 18 40 5.80 . 000*** 

Personal: 37 items 
Career: 10 items 
Academic: 17 items 
Total: 64 items. 
***£<.001 
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Table 20 

t Tests of Significant Discrepancies between the Importance 
and Success of Counseling Services Based on Students' 
Demographic Variables 

Probabilities for two tailed t tests 

Variables N Personal Career Academic Total 

Sex 
male 141 .000*** .000*** .000*** .000*** 
female 227 .000*** .000*** .000*** .000*** 

Age 
18-19 94 .000*** .000*** .000*** .000*** 
20-22 226 .000*** .000*** .000* ** .000*** 
23+ 50 .000*** .000*** .000*** .000*** 

Residence 
commuter 82 .000*** .000*** .000*** .000*** 
lives C. 284 .000*** .000*** .000*** .000*** 

Class Level 
freshman 89 .000*** .000*** .000*** .000*** 
sophomore 105 .000*** . 000*** .000*** .000*** 
junior 117 .000*** .000*** .000*** .000*** 
Senior 57 .000*** .000*** .000*** .000*** 

Academic Major 
C. of L. 133 .000*** .000*** .000*** .000*** 
C. of C. 157 .000*** .000*** .000*** .000*** 
C. of L.A. 76 .000*** .000*** .000*** .000*** 

GPA 
1 ( < 70) 67 .000*** .000*** .000*** .000*** 
2 (71-80) 123 . 000*** .000*** .000*** .000*** 
3 (>81) 60 .000*** .000*** .000*** .000*** 

* * * £<.001 



119 

Table 21 

— Tests of Significant Discrepancies between the Importance 
an<3 Success of Counseling Services Based on Faculty and 
Student Affairs Staff Members' Demographic Variables 

Probabilities for two tailed t tests 

Variables N Personal Career Academic Total 

Sex 
male 73 .000*** .000*** .000*** .000*** 
female 19 .000*** .000*** .008** .000*** 

Status 
faculty 53 .000*** .000*** .000*** .000*** 
M. I. 9 .082 .230 .071 .076 
S. D. 21 . 000*** .002** .001** .000*** 
counselor 9 .019* .043* .532 .026* 

Educational B 
Taiwan 58 .000*** .000*** .000*** .000*** 
mainland C. 11 .112 .127 .130 .105 
America 13 .002** .001** .018* .001** 
other C. 10 .016* .001** .003** .004** 

Degrees Earned 
bachelor 37 .000*** .000*** .000*** .000*** 
master 27 .000*** .001** .003** .000*** 
doctor 26 .000*** .000*** .000*** .000*** 

Length of S. 
1-4 years 20 .000*** .001** .001** .000*** 
5-9 years 19 .000*** .007** . 004** .000*** 
10+ years 55 .000*** .000*** .000*** .000*** 

*E<.05 
**p<.01 * * * 

£<.001 

Appendix F shows the frequency of responses to items on 

the inventory for student, faculty, and student affairs 

staff groups. The frequencies show that the importance 

scale is negatively skewed and the success scale is 

positively skewed. As a result, the statistic analyses show 
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a .001 level significant difference which indicates a 

significant difference between the two scales (Ferguson, 

1981). Appendices G and H present 21 figures, as a 

reference, to help readers better understand the results of 

the investigation. Moreover, program planners can easily 

identify the success or critical need in counseling 

programs. 

In summary, there are significant differences on the 

mean scores of the "importance" and "success" scales of the 

inventory as perceived by each of the three groups. The 

results indicate that there are perceived college student 

counseling service needs because a significant discrepancy 

existed between the "importance" and "success" of counseling 

services. Therefore, hypothesis 3 is accepted. 

Research Hypothesis Four 

Hypothesis 4 is concerned with the perceptions of 

students toward the importance of counseling services based 

on the demographic data of students: sex, age, residence, 

class level, academic major, and grade point average. The 

hypothesis predicts that there are significant differences 

among student subgroups regarding the importance of 

counseling services. In order to test hypothesis 4, a 

series of t tests and analyses of variance were used, and 

the results are presented in Tables 22 to 24. 

The data in Table 22 present the mean scores of the 



121 

importance of counseling services as related to the 

demographic data of students. Tables 23 and 24 show 

comparisons of differing perceptions of importance in 

relation to these demographic data. The results of each 

demographic variable are discussed following the 

presentation of tables. 

Table 22 

Mean Item Scores of the Importance of Counseling Services 
a s Related to the Students' Demographic Data 

Variables 

Sex 
male 
female 

Age 
18-19 
20-22 
23+ 

Residence 
commuter 
lives on C. 

Class Level 
freshman 
sophomore 
junior 
senior 

Academic Major 
C. of Law 
C. of C. 
C. of L.A. 

GPA 
1 (< 70) 
2 (71-8 
3 (>81) 

Domains of Counseling Services 

N P C A T 

141 4.13 4.24 3.98 4.11 
227 4.19 4.36 4.08 4.19 

94 4.26 4.36 4.15 4.25 
226 4.13 4.29 3.99 4.13 
50 4.15 4.37 4.05 4.16 

82 4.17 4.35 4.06 4.17 
284 4.17 4.31 4.03 4.15 

89 4.32 4.37 4.19 4.29 
105 4.09 4.24 4.04 4.10 
117 4.13 4.32 3.97 4.12 
57 4.14 4.37 3.96 4.13 

133 4.14 4.34 4.01 4.14 
159 4.15 4.33 4.01 4.14 
76 4.27 4.26 4.14 4.24 

67 4.07 4.18 3.94 4.05 
123 4.11 4.35 4.01 4.12 
60 4.19 4.33 4.04 4.17 
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Table 22--continued 

P=Personal Counseling Services 
C=Career Counseling Services 
A=Academic Counseling Services 
T=Total Counseling Services 

Table 23 

£ Tests °f the Importance of Counseling Services as Related 
to the Sex and Residence of Students 

Domains N Mean SD t P 

SEX: 
Personal 

male .141 152.95 15.07 -1.4 .163 
female 227 155.19 14.78 

.163 

Career 
male 141 42.45 5.22 -2.31 .022* 
female 227 43.5 4.25 

.022* 

Academic 
male 141 67.72 8.29 1 H

 
00
 

00
 

.061 
female 227 69.35 7.92 

.061 

Total 
male 141 263.13 25.91 -1.87 .062 
female 227 268.29 24.72 

.062 

RESIDENCE: 
Personal 

commuter 82 154.46 15.06 -.16 .875 
lives on C. 284 154.17 14.87 

.875 

Career 
commuter 82 43.52 4.43 -.75 .451 
lives on C. 284 43.08 4.76 

.451 

Academic 
commuter 82 69.07 7.64 -.49 .626 
lives on C. 284 68.58 8.23 

.626 

Total 
commuter 82 267.06 24.64 -.39 .697 
lives on C. 284 265.83 25.47 

.697 

*E<.05 
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Table 24 

ANOVA Tests for Significant Differences Regarding the 
Importance of Counseling Services as Related to the Age, Class 
Level, Academic Major, and Grade Point Average of Students 

Variables Domains F P 

Age personal 3.11 .046* 
career 1.07 .344 
academic 3.41 .034* 
total 3.17 .043* 

Class Level personal 5.58 .000*** 
career 1.63 .183 
academic 4.44 .004** 
total 4.71 .003** 

Academic Major personal 3.06 .048* 
career .78 .461 
academic 2.23 .110 
total 1.80 .166 

Grade Point Average personal 1.55 .214 
career 2.74 .066 
academic .70 .497 
total 1.45 .236 

*£<.05 
**£<.01 
***£<.001 

Variable 1: Sex 

According to the t test, the probabilities of .163, 

.061, and .062 do not demonstrates a statistically 

significant difference between the perceptions of male and 

female students regarding the importance of personal, 

academic, and total counseling services. However, the 

probability of .022, which is a significant difference at 

the .05 level, indicates that there is a significant 

difference in perceptions concerning the importance of 
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career counseling services between male and female students. 

Female students appear to be generally more favorable toward 

the career counseling services than are the male students. 

Variable 2: Age 

There are significant differences in the perceptions of 

the importance of counseling services based on the age of 

the students except regarding career counseling services. 

Moreover, the Scheffe tests indicated that the 18 to 

19-year-old student subgroups perceived personal, academic 

and total counseling services to be more important than did 

the subgroup of 20 to 22-year-old students. 

Variable 3: Residence 

The data reveal that there is no significant 

relationship between the living situation of students and 

the perceptions of the importance of counseling services. 

Variable ji: Class Level 

There are significant differences in the perceptions of 

the importance of counseling services based on the class 

level of students except regarding career counseling 

services. According to the Scheffe tests, with regard to 

personal and total counseling services, freshmen perceived a 

higher importance than did sophomores and seniors; on 

academic counseling services, thes freshmen perceived a 

higher importance than juniors and seniors. 

Variable 15: Academic Major 

There are significant differences in the perceptions of 
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the importance of personal counseling services among 

different academic major groups. The students in the 

College of Liberal Arts and Science considered personal 

counseling services to be more important than did the 

students of the other two colleges. However, the Scheffe 

tests did not show a significant difference between any two 

colleges. 

Variable 6: GPA 

There are no significant differences in the perceptions 

of the importance of counseling services among different GPA 

groups. This indicates that class standing does not 

influence students' perceptions of the importance of 

counseling services. 

In summary, according to the analysis of variance data 

shown in Tables 22 to 24, there are significant differences 

in perceptions of the importance of counseling services 

among students as related to their demographic variables of 

age and class level. However, regarding career counseling 

services, the subgroups of different age and class levels do 

not show significant differences. The sex and academic 

major show significant differences on career and personal 

counseling services, respectively. In other words, these 

results of the data analyses do not indicate that all of the 

students' demographic variables significantly alter their 

perceptions of the importance of counseling services. 

Therefore, hypothesis 4 is accepted for two demographic 

variables of students: age and class level. 
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Research Hypothesis Five 

Hypothesis 5 is concerned with the perceptions of the 

success of counseling services based on the demographic data 

of students: sex, age, residence, class level, academic 

major, and grade point average. The hypothesis predicts 

that there are significant differences among student 

subgroups regarding the success of counseling services. The 

statistic analyses are presented in Tables 25 to 27. Table 

25 presents the mean item scores of the success of 

counseling services as related to the demographic variables 

of students. Tables 26 to 27 show comparisons of differing 

perceptions of the success of counseling services in 

relation to these demographic variables. The results of 

each demographic variable are discussed following the 

presentation of tables. 

Table 25 

Mean Item Scores of the Success of Counseling Services as 
Related to the Students' Demographic Data ~~ 

Domains of Counseling Services 

Variables N P C A T 

Sex 
wale 141 2.68 2.77 2.75 2.72 
female 227 2.77 2.74 2.73 2.75 

Age 
18-19 94 2.83 2.90 2.77 2.83 
20-22 226 2.72 2.72 2.74 2.72 
23+ 50 2.62 2.63 2.68 2.64 

Residence 
commuter 82 2.71 2.71 2.74 2.72 
lives on C. 284 2.74 2.76 2.74 2.74 
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Table 25--continued 

Class Level 
freshman 
sophomore 
junior 
senior 

89 
105 
117 
57 

2.93 
2.71 
2.69 
2.59 

3.03 
2.69 
2.75 
2.44 

2.84 
2.69 
2.72 
2.88 

2.92 
2.70 
2.70 
2.60 

Academic Major 
C. of Law 133 
C. of C. 159 
C. of L.A. 76 

2.62 
2.75 
2.92 

2.60 
2.80 
2.90 

2.64 
2.74 
2.91 

2.62 
2.75 
2.91 

GPA 
1 (<70) 
2 (71-80) 
3 (>81) 

67 
123 
60 

2.77 
2.61 
2.74 

2.82 
2.57 
2.72 

2.78 
2.61 
2.85 

2.78 
2.60 
2.77 

P=Personal Counseling Services 
C=Career Counseling Services 
A=Academic Counseling Services 
T=Total Counseling Services 

Table 26 

— Tests of the Success of Counseling Services as Related 
to the Sex and Residence of Students 

Domains N Mean SD 

SEX: 
Personal 

male 
female 

141 
227 

99.33 
102.42 

16.94 
14.74 

-1.84 067 

Career 
male 
female 

141 
227 

27.67 
27.44 

6.16 
6.30 

34 .733 

Academic 
male 
female 

Total 
male 
female 

141 
227 

141 
227 

46.80 
46.40 

173.81 
176.25 

9.56 
8.03 

29.41 
25.36 

42 

-.82 

.675 

.415 
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Table 26--continued 

RESIDENCE: 
Personal 

commuter 82 
lives on C. 284 

101.32 
101.38 

15.84 
15.63 

.54 .588 

Career 
commuter 82 
lives on C. 284 

27.12 
27.62 

6.17 
6.28 

.64 .523 

Academic 
commuter 82 
lives on C. 284 

46.51 
46.50 

8.63 
8.65 

-.01 .994 

Total 
commuter 82 
lives on C. 284 

173.95 
175.51 

27.18 
26.93 

.46 .645 

Table 27 

ANOVA Tests for Significant Differences Regarding the Success 
of Counseling Services as Related to the Age, Class Level, 
Academic Major, and Grade Point Average of Students 

Variables Domains F P 

Age personal 
career 
academic 
total 

4.37 
4.01 
.48 

3.56 

.013* 

.019* 

.621 

.029* 

Class Level personal 
career 
academic 
total 

9.52 
11.64 
1.63 
8.54 

.000*** 

.000*** 

.183 

.000*** 

Academic Major personal 
career 
academic 
total 

13.29 
6.84 
7.15 

12.72 

.000*** 

.001*** 

.001** 

. 000*** 

Grade Point Average personal 
career 
academic 
total 

3.91 
3.60 
5.37 
5.31 

.021* 

.028* 

.005** 

.005** 

*E<.05 
**p<.01 *** 

2< .001 
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Variable 1: Sex 

According to the analysis of variance, there is no 

significant difference between male and female students' 

perceptions of the success of counseling services. 

Variable 2: Age 

There are significant differences in the perceptions of 

the success of counseling services except regarding the 

success of academic counseling services. According to 

Scheffe tests, 18 to 19-year-old students perceived a 

higher performance on the personal, career, and total 

domains of counseling services than did the students who are 

older than 23 years. 

Variable 3: Residence 

There is no difference in the perceptions of the 

success of counseling services based on the living situation 

of students. These results indicate that whether students 

live on campus or commute does not affect their perceptions 

of the performance of counseling services at the University. 

Variable 4: Class Level 

There are significant differences in the perceptions of 

the success of counseling servicers among various class 

levels except regarding academic counseling services. 

According to Scheffe tests, freshmen perceived a higher 

performance of the personal, career, and total domains of 

counseling services than the other three class levels of 

students. Regarding career counseling services, the seniors 
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perceived the lowest performance among groups at the 

University, while regarding academic counseling services, 

they perceived the highest performance. These results 

indicate that various class levels perceive on each domain 

of counseling services differently. 

Variable 5: Academic Major 

Significant differences exist among various academic 

major groups regarding perceptions of the success of 

counseling services. According to the Scheffe tests, the 

College of Liberal Arts and Science perceived a higher 

performance level of counseling services than the students 

of the College of Commerce, and the students of the College 

of Commerce had a higher perception of the performance level 

of counseling services than the students of College of Law. 

Variable 6: GPA 

There are significant differences in the perceptions of 

the success of counseling services with regard to GPA. 

According to the Scheffe tests, excepting academic 

counseling services, students with a GPA of 1 perceived the 

performance of counseling services to be higher than those 

with a GPA of 2. On the academic and total domains of 

counseling services, students with a GPA of 3 perceived the 

performance of counseling services to be higher than those 

with a GPA of 2. 

In summary, of the six variables studied in 

relationship to the perceptions of the success of counseling 
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services, two of the variables, sex and residence, do not 

show significant differences. This indicates that being 

male or female, a commuter or a resident of campus, does not 

affect students' perceptions of the success of counseling 

services. However, the other four variables--age, class 

level, academic major, and GPA—do influence students' 

perceptions of the success of counseling services. 

Therefore, hypothesis 5 is accepted for four demographic 

variables of students: age, class level, academic major, 

and grade point average. 

Research Hypothesis Six 

Hypothesis 6 is concerned with the perceptions of 

faculty and student affairs staff members toward the 

importance of counseling services based on the faculty and 

student affairs staff members' demographic variables. The 

hypothesis predicts that there are significant differences 

among subgroups' of faculty and student affairs staff 

members toward the perceptions of the importance of 

counseling services based on the variables of sex, status, 

educational background, degrees earned, and length of 

service of faculty and student affairs staff members. The 

data in Table 28 present the mean item scores of the 

importance of counseling services as related to the 

demographic data of faculty and student affairs staff 

members. Tables 29 and 30 show comparisons of differing 
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perceptions of importance in relation to these demographic 

variables. The results of each variable are discussed 

following the presentation of tables. 

Table 28 

Mean Item Scores of the Importance of Counseling Services 
as Related to the Faculty and Student Affairs Staff Members' 
Demographic Data 

Domains of Counseling Services 

Variables N P C A T 

Sex 
male 73 3.92 4.00 3.91 3.93 
female 19 4.03 4.00 3.88 3.99 

Status 
class A. 53 3.87 3.98 3.86 3.89 
mill. I. 9 3.91 4.05 3.97 3.95 
staff D. 21 4.20 4.21 4.11 4.18 
counselor 9 3.79 3.69 3.55 3.71 

Educational B. 
Taiwan 58 4.03 4.03 3.95 4.01 
mainland C. 11 3.94 4.14 4.03 4.00 
America 13 3.61 3.95 3.53 3.64 
other C. 10 3.87 3.85 3.92 3.88 

Degrees E. 
bachelor 37 4.07 4.09 4.00 4.05 
master 27 3.94 4.00 3.87 3.93 
doctor 26 3.76 3.93 3.80 3.80 

Length of S. 
1-4 20 4.01 4.05 3.91 3.99 
5-9 19 4.00 4.02 3.91 3.98 
10+ 55 3.90 4.01 3.90 3.92 

P=Personal Counseling Services 
C=Career Counseling Services 
A=Academic Counseling Services 
T=Total Counseling Services 
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Table 29 

t Tests of the Importance of Counseling Services as Related 
to the Sex of Faculty and Student Affairs Staff Members 

Domains N Mean SD t P 

Personal 
male 73 145.04 18.70 -.86 .390 
female 19 149.10 16.45 

Career 
male 73 40.01 5.08 -.40 .687 
female 19 40.53 4.22 

Academic 
male 73 66.40 9.30 .22 .825 
female 19 65.89 6.56 

Total 
male 73 251.45 31.14 -.53 .600 
female 19 255.53 25.14 

Table 30 

ANOVA Tests for Significant Differences on the Importance of 
Counseling Services as Related to the Status, Educational 
Background, Degrees Earned, and Length of Service of 
Faculty and Student Affairs Staff Members 

Variables Domains F P 

Status personal 2.64 .054 
career 2.68 .052 
academic 2.88 .041* 
total 2.90 .039* 

Educational personal 2.84 .042* 
Background career .73 .534 

academic 2.85 .042* 
total 2.43 .070 

Degrees Earned personal 3.08 .051 
career .77 .465 
academic 1.20 .305 
total 2.31 .105 
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Table 30--continued 

Length of Service personal .47 .626 
career .05 .946 
academic .00 .997 
total .21 .807 

*£<•05 

Variable 1: Sex 

According to Table 29, there is no significant 

difference between the perceptions of male and female 

faculty and student affairs staff members regarding the 

importance of counseling services. 

Variable 2: Status 

There are significant differences in the perceptions of 

the importance of academic and total domains of counseling 

services based on the status of faculty and student affairs 

staff members. On the academic and total domains of 

counseling services, staff members perceive the highest 

importance and counselors perceive the lowest importance of 

counseling services. However, the Scheffe tests did not 

reveal significant differences between any two status 

subgroups. 

Variable 3̂ : Educational Background 

There are significant differences in the perceptions of 

the importance of personal and academic counseling services 

based on differing educational backgrounds. According to 

the Scheffe tests, faculty and student affairs staff 

members who received their highest degree in Taiwan 
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perceived the importance of personal counseling services 

higher than did faculty and student affairs staff members 

who received their highest education in America; however, 

regarding academic counseling services, no two subgroups 

were different. 

Variable Degrees Earned 

There is no significant difference among perceptions of 

the importance of counseling services based on the faculty 

and student affairs staff members' degrees earned. This 

indicates that faculty and student affairs staff members who 

have a bachelor's, master's, or doctor's degree do not 

differ in their perceptions of the importance of college 

student counseling services. 

Variable 5: Length of Service 

There is no significant difference in the perceptions 

of the importance of counseling services based on the 

faculty and student affairs staff members* length of 

service. This indicates that faculty and student affairs 

staff members who have worked longer or shorter at the 

University do not differ in their perceptions of the 

importance of counseling services. 

In summary, according to the five variables studied in 

relation to faculty and student affairs staff members' 

perceptions of the importance of counseling services, it was 

found that three variables: sex, degrees earned, and length 

of service do not show significant differences on any domain 
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of counseling services. However, on the total domain of 

counseling services, various status subgroups perceive the 

importance of counseling services differently. Regarding 

academic counseling services, various status and educational 

background subgroups differ in their perceptions. With 

regard to personal counseling services, those with various 

educational backgrounds perceive differently, with the 

faculty and student affairs staff members who have a Taiwan 

education background possess a higher perception of the 

importance of counseling services than those faculty and 

student affairs staff members who have an American 

educational background. Therefore, hypothesis 6 is accepted 

for one demographic variable of faculty and student affairs 

staff members: status. 

Research Hypothesis Seven 

Hypothesis 7 is concerned with the perceptions of the 

success of counseling services based on the faculty and 

student affairs staff members' demographic variables. The 

hypothesis predicts that there are significant differences 

among faculty and student affairs staff members subgroups' 

perceptions of the success of counseling services based on 

their sex, status, education background, degrees earned, and 

length of service. 

The data in Table 31 present the mean item scores of 

the success of counseling services as related to the 
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demographic data of faculty and student affairs staff 

members. Tables 32 and 33 show comparisons of different 

perceptions of the success of counseling services in 

relation to these variables. The results of each variable 

are discussed following the presentation of tables. 

Table 31 

Mean Item Scores of the Success of Counseling Services 
as Related to the Faculty and Student Affairs Staff Members' 
Demographic Data 

Domains of Counseling Services 

Variables N P C A T 

Sex 
male 73 3.34 3.36 3.36 3.35 
female 19 3.33 3.37 3.42 3.36 

Status 
class A. 53 3.21 3.24 3.28 3.23 
mill. I. 9 3.65 3.61 3.45 3.59 
staff D. 21 3.54 3.62 3.51 3.54 
counselor 9 3.28 3.24 3.47 3.32 

Educational B. 
Taiwan 58 3.34 3.36 3.33 3.34 
mainland C. 11 3.72 3.89 3.79 3.76 
America 13 3.01 3.03 3.09 3.04 
other C. 10 3.29 3.20 3.50 3.33 

Degrees E. 
bachelor 37 3.52 3.48 3.48 3.50 
master 27 3.39 3.51 3.44 3.42 
doctor 26 2.98 3.01 3.14 3.03 

Length of S. 
1-4 20 3.35 3.33 3.31 3.34 
5-9 19 3.2 3 3.29 3.40 3.30 
10+ 55 3.37 3.37 3.39 3.38 
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Table 31--continued 

P=Personal Counseling Services 
C=Career Counseling Services 
A=Academic Counseling Services 
T=Total Counseling Services 

Table 32 

t Tests of the Success of Counseling Services as Related to 
the Sex of Faculty and Student Affairs Staff Members 

Domains N Mean SD t P 

Personal 
male 73 123.49 18.91 .05 .962 
female 19 123.26 18.93 

Career 
male 73 33.60 6.25 -.05 .959 
female 19 33.68 5.80 

Academic 
male 73 57.05 9.51 -.43 .668 
female 19 58.10 9.32 

Total 
male 73 214.15 31.95 -.11 .913 
female 19 215.05 32.41 

Table 33 

ANOVA Tests for Significant Differences on the Success of 
Counseling Services as Related to the Status, Educational 
Background, Degrees Earned, and Length of Service of 
Faculty and Student Affairs Staff Members 

Variables 

Status 

Domains 

personal 
career 
academic 
total 

3.63 
2.79 
1.11 
2.93 

.016* 

.045* 

.347 

.038* 



139 

Table 33--continued 

Educational personal 4.29 .007** 
Background career 4.75 .004** 

academic 3.72 .014* 
total 4.78 .004** 

Degrees Earned personal 10.76 .000*** 
career 6.48 .002** 
academic 3.25 .043* 
total 8.61 .000*** 

Length of Service personal .59 .557 
career .05 .950 
academic .16 .849 
total .20 .818 

*E<.05 
**£>< .01 
***£<.001 

Variable 1: Sex 

According to the t test, there is no significant 

difference between the perceptions of male and female 

faculty and student affairs staff members regarding the 

success of counseling services. 

Variable 2: Status 

There are significant differences based on the faculty 

and student affairs staff members' status regarding the 

perceptions of the success of counseling services, except 

regarding academic counseling services. However, according 

to the Scheffe tests, any two status subgroups did not 

differ from each other. 

Variable 3̂ : Educational Background 

There are significant differences in the perceptions of 

the success of counseling services based on the educational 
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background of faculty and student affairs staff members. 

According to the Scheffe tests, faculty and student 

affairs staff members who received their highest degree in 

mainland China perceived the performance of counseling 

services higher than did those who received their highest 

degrees in America. 

Variable 4: Degrees Earned 

There are significant differences in the perceptions of 

the success of counseling services based on the degrees 

earned by faculty and student affairs staff members. 

According to the Scheffe tests, faculty and student 

affairs staff members with doctoral degrees perceived lower 

performance than those with masters' and bachelors' degrees 

did on the success of counseling services, with the 

exception of academic counseling services. Likewise, 

faculty and student affairs staff members with masters' 

degrees perceived lower performance than those with 

bachelors' degrees did on the success of counseling 

services, with the exception of academic counseling 

services. 

Variables 5: Length of Service 

There is no significant difference in the perceptions 

of the success of counseling services based on the faculty 

and student affairs staff members' length of service. This 

indicates that this variable does not influence faculty and 

student affairs staff members' perceptions of the success of 

the counseling services. 
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In summary, of the five variables studied in relation 

to the perceptions of the success of counseling services, 

two variables--sex and length of service—do not show 

significant differences. The status, educational 

background, and degrees earned by faculty and student 

affairs staff members significantly affect, in differing 

ways, their perceptions of the success of counseling 

services. However, the status of faculty and student 

affairs staff members does not show significant differences 

on the success of academic counseling services. Therefore, 

hypothesis 7 is accepted for three demographic variables of 

faculty and student affairs staff members: status, 

educational background, and degrees earned. 

Summary 

The first section of this chapter presents the 

descriptive statistics of three groups regarding their 

demographic data. The second section, according to the t 

tests and analyses of variance, finds that student, faculty, 

and student affairs staff groups perceive the importance and 

success of counseling services differently. There is a 

significant discrepancy between perceptions of the 

importance and success of counseling services by each group. 

This indicates that there are perceived needs for the 

improvement of counseling services for students. Some 

demographic variables of student, faculty and student 
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affairs staff groups reveal influences on perceptions of 

counseling services in terms of importance and success, 

while some variables do not have such influences. This 

indicates that the subgroups of each group may perceive 

counseling services differently depending on their 

demographic variables. 
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CHAPTER V 

SUMMARY, DISCUSSION, AND CONCLUSIONS 

Included in this chapter is a brief summary of the 

purpose, procedures, and findings of this study; discussion; 

implications of the study; and recommendations for future 

research. 

Summary 

The needs of students might appear to be the very heart 

of counseling itself, and the counseling literature does 

contain various approaches to the assessment of the 

counseling service needs of students. On the other hand, 

few counseling service programs are perfect and accomplish 

&11 the goals for which they were designed. Most programs 

could be improved by examining data that indicate possible 

improvements. 

College counseling services in higher education in the 

Republic of China are just emerging, and research in this 

field is rare; thus, counseling services must maintain an 

attitude of thoughtful experimentation and careful 

innovation. Assessment of the Chinese college students' 

counseling service needs can aid institutions in 

ascertaining more appropriate, effective, and better 

services for their students. 

144 
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There were two major purposes of this study. The first 

purpose was to gather empirical data to determine if there 

were significant differences among different campus groups' 

perceptions of the importance and success of counseling 

services and of the counseling service needs of college 

students. The second purpose was to identify the different 

perceptions of subgroups of students, faculty, and student 

affairs staff members based on their demographic variables, 

toward the importance and success of counseling services and 

the counseling service needs of college students. The 

utmost goal of this study was to provide an instrument for 

assessing the counseling service needs of Chinese college 

students so that counselors can better meet the demand for 

accountability in student service. 

The research approach of this investigation was a case 

study of one national university in the Republic of China. 

The three groups compared for analyses in this study were 

comprised of students (N=370), faculty (N=53), and 

student affairs staff members (N=41). 

Data for this study were collected from a needs 

assessment inventory and data sheet which were both 

developed by the researcher. The respondents were asked to 

indicate the importance and success of counseling services 

on three domains—personal, career, and academic—of 

counseling services. The data sheets requested the 

respondents to indicate demographic variables. This study 
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tested seven hypotheses and the following findings were 

derived from the analyses of data for these hypotheses. 

1. Students, faculty, and student affairs staff members 

showed significant differences in their perceptions of the 

importance of counseling services. Although all three 

groups agreed that the achievement of the counseling goals 

was important, the students showed a significantly stronger 

expectation than did faculty members, except regarding 

academic counseling services. 

2. Students, faculty, and student affairs staff members 

showed significant differences in their perceptions of the 

success of counseling services. Regarding the success of 

counseling services in the institution, student affairs 

staff members showed higher mean scores than did the faculty 

and students. 

All three groups perceived a significant discrepancy 

between the importance and success of counseling services. 

This indicates that there were perceived needs for 

improvement in the provision of counseling services. 

Moreover, all subgroups of students, as divided by 

demographic variables, perceived a significant discrepancy 

between the importance and success of counseling services. 

For all subgroups of faculty and student affairs staff 

members, except the faculty and student affairs staff 

members of military instructors and those with a mainland 

China educational background, there were significant 
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differences in perceptions between the importance and 

success of counseling services. 

4. Significant differences existed in the students' 

perceptions of the importance of counseling services, except 

regarding career counseling services, in relationship to 

students' demographic variables of age and class level. The 

sex and academic major showed significant differences on 

career and personal counseling services, respectively. 

5. Four variables--age, class level, academic major, 

and GPA—showed significant differences in students' 

perceptions of the success of counseling services. 

6. Two of five demographic variables of faculty and 

student affairs staff members—status and educational 

background—affected their perceptions of the importance of 

counseling services. 

7. The status, educational background, and degrees 

earned by faculty and student affairs staff members revealed 

significant differences in their perceptions of the success 

of counseling services. 

Discussion 

A discussion of the findings regarding the different 

campus groups' perceptions of the importance and success of 

counseling services, and regarding college students' 

counseling service needs, are discussed in this section. 

Hypotheses 1 and 2 were to analyze the perceptions of three 
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groups concerning the importance and success of counseling 

services. Since the items in the importance and success of 

counseling services are the same, the discussion of data 

analyses for hypotheses 1 and 2 are combined, and a 

comparison are made with the findings of hypothesis 3. 

Likewise, hypotheses 4, 5, 6, and 7, with the discussion of 

hypothesis 3, are presented in similar manner. Since 

research in this field is lacking, the following research 

was undertaken as a pilot study to explore whether 

differences exist in the perceptions of counseling services 

and of the needs of students for counseling services. Even 

though no related research studies were found, existing 

research in related fields offered a logical explanation for 

the study. 

Different Perceptions of Counseling Services 

Hypotheses 1 and 2 were supported by data analyses. 

There were significant differences in perceptions of the 

importance and success scales of the inventory among the 

students, faculty, and student affairs staff groups. The 

higher the score on the importance of counseling services, 

the greater the indication of desire to achieve goals in 

that area. The results revealed that students, when 

compared with faculty and student affairs staff members, 

perceived to a significantly higher degree the importance of 

counseling services, with the exception of academic 
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counseling services. That is, students felt that achieving 

goals in the personal, career, and total domains of 

counseling services was more important than the faculty and 

student affairs staff groups thought achieving such goals 

was significant. 

There were significant differences among all three 

groups' perceptions on the success scale of the inventory 

for each domain of counseling services in the University. 

The lower the score on the success scale, the greater the 

indication that services were needed to facilitate 

achievement of the goals. Students, when compared with 

faculty and student affairs staff members, expressed a 

significantly stronger need to facilitate achievement of 

each domain of counseling services. Thus, if students are 

going to be helped to attain their goals, either new 

programs need to be created or current programs need to 

become more visible and accessible to students. 

Although many students were critical of the 

University's responses to students' concerns, students also 

expressed a belief that it was not the institution's 

responsibility to help students achieve some goals listed on 

the inventory. Likewise, faculty and student affairs staff 

members shared the same belief, as indicated by their 

difficulties in answering some items of the success scale of 

counseling services on the inventory. They seemed to 

believe that an educational institution should not be 
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expected to involve itself in some particular personal needs 

of students. 

Regarding the improvement of personal counseling 

services, one observation can be made from data analyses of 

hypotheses 1 and 2. According to Scheffe tests, students 

scored significantly higher than did the faculty on the 

importance of personal counseling services; the perceptions 

of faculty and staff members and the perceptions of staff 

members and students did not significantly differ. On the 

other hand, the Scheffe test pinpointed that both the 

staff and faculty groups scored significantly higher than 

the student group did on the success of personal counseling 

services; the staff group also scored higher than did the 

faculty group. These findings suggest that the student 

group perceived a stronger need for improvement in the 

provision of personal counseling services than did the 

faculty and staff groups, and the faculty perceived a 

stronger need than did the staff group. 

An explanation of this finding could be the fact that 

faculty have more time to contact students and know that 

personal counseling services are important, while the staff 

members, who are directly responsible for personal 

counseling services, are more likely to evaluate the 

personal counseling services being provided as successful. 

The faculty group, then, perceived a stronger need for 

improvement in the provision of personal counseling services 
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than did the staff group. Moreover, the student group—who 

have encountered many personal problems, as indicated by 

many researchers in the R.O.C.—would reveal a very strong 

need for services of this kind (Chu, 1986; Hung, 1987; Yang, 

1985b). 

Regarding the improvement of career counseling 

services, the Scheffe tests showed that the student group 

rated the importance of career counseling services 

significantly higher than did the faculty group; the 

perceptions of faculty and staff and the perceptions of 

staff and student groups did not differ significantly. On 

the other hand, the Scheffe tests showed that the staff 

rated the performance level of career counseling services 

significantly higher than the student group did, and the 

perceptions of faculty were significantly higher than those 

of the student group. These findings reveal that, regarding 

career counseling services, the student group perceived a 

higher need for improvement in provision of these services 

than did the faculty and student affairs staff groups; the 

faculty possessed a similar attitude toward these services 

with the staff group. One possible explanation could be 

that both the faculty and staff groups are aware of the 

unemployment pressures of students and share the same 

responsibility in career counseling services. On the other 

hand, according to the study of Hung (1987), career problems 

have recently become more and more a concern of students. 
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This could explain the students' perceptions of the need for 

improvement of career counseling services. 

Regarding the improvement of academic counseling 

services, all three groups revealed no significant 

difference on the perceptions of the importance of these 

services. While the faculty and staff members all perceived 

a higher performance level than did students, the faculty 

and staff groups did not reveal significant differences. 

The findings reveal that although the student group still 

perceived the strongest need for improvement in the 

provision of academic counseling services, even the students 

did not show a significantly higher importance than did 

faculty and student affairs staff groups in this area. The 

faculty and staff groups did not differ on the need for 

improvement in academic counseling services. A reasonable 

explanation may be that because faculty emphasize the 

importance of academic achievement, faculty share the 

student affairs staff members' belief in the need for 

improvement of academic counseling services. On the other 

hand, the student group, who have, according to researchers, 

experienced unpleasant situations in their studies, perceive 

the highest needs for improvement of academic counseling 

services (Chu, 1986; Hung, 1987; Yang, 1985b). 

To conclude discussion of hypotheses 1 and 2, the 

findings reveal that the student group perceived a stronger 

need for improvement in the provision of personal counseling 
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services than did the faculty group, and that the faculty-

group perceived a stronger need than did the staff group. 

Regarding career and academic counseling services, the 

student group perceived a higher need for improvement in 

provision of these services than did the faculty and staff 

groups; the faculty possessed a similar attitude toward 

these services with the staff group. 

Different Perceptions of Counseling Service Needs of 

College Students 

Hypothesis 3 was concerned with analyzing the 

discrepancies between the importance and success of 

counseling services within each group. It is important to 

point out once again that the importance of a goal statement 

is not an indicator of the respondents' perceived needs. 

Though a student may strongly agree to achieving a goal, it 

may also be that the goal is successfully achieved with the 

help of the University. Need was defined in this study as 

the perceived expectations of the respondents for improved 

counseling services as measured by the discrepancy between 

the importance and the success scales of the inventory. 

The results of the t tests showed that all three groups 

showed identified perceived needs for improved counseling 

services. Even the least important academic counseling 

services need to be improved. That is, none of the 

personal, career, and academic counseling needs are being 
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adequately facilitated by the institution's counseling 

services. The most striking aspect of the results is the 

significant differences between the importance and success 

of counseling services on most items of the inventory. At 

the .001 level, 98.5%, 73.5% and 63.1% of all 64 items were 

significantly different for the student, faculty, and staff 

groups, respectively. Moreover, a relatively low standard 

deviation is indicative of a score being representative of 

respondents. These data show that the institution does not 

provide opportunities to achieve most goals with the same 

expectation that respondents have in achieving those goals. 

In rank ordering, the five highest needs of the student 

group are outlined in the following: 

Item 1. To manage time more effectively. 

Item 4. To feel more self-confident. 

Item 47. To have confidence to perform well in an 

occupational goal. 

Item 38. To obtain work experience in career areas of 

interest. 

Item 2. To feel more relaxed when speaking before groups 

The five highest mean scores on the importance of 

counseling services are the following: 

Item 1. To manage time more effectively. 

Item 4. To feel more self-confident. 

Item 36. To have one's own life goals. 

Item 8. To identify personal abilities. 

Item 11. To develop a healthier life-style. 
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For the students, the three highest perceived needs 

were located in personal counseling services, with two in 

career counseling services. The measure of the importance 

of counseling services also showed that students were 

primarily concerned with personal counseling services. 

However, the items listed show that there is a slight 

difference in the importance and needs of counseling 

services. Only two of the most important goals match the 

needs of students, confirming again that the important goal 

is not always an indicator of the students' needs. 

In rank order, the perceptions of the faculty group 

regarding the five highest needs of students are as follows: 

Item 1. To manage time more effectively. 

Item 22. To understand what values are important to self. 

Item 36. To have one's own life goals. 

Item 37. To know the meaning of human life. 

Item 9. To accept criticism without being upset. 

The five highest important counseling services as 

perceived by faculty are: 

Item 53. To know how to use the library to find information, 

Item 36. To have one's own life goals. 

Item 1. To manage time more effectively. 

Item 22. To understand what values are important to self. 

Item 37. To know the meaning of human life. 

For the faculty, the five highest perceived needs of 

students were personal needs; none involved career and 
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academic counseling services. According to the importance 

scale, one most important goal was located in academics and 

four were located in personal counseling services. That is, 

from the faculty members* viewpoint, the most urgent needs 

are associated with personal counseling services. In a 

comparison of the perceptions of the needs and the 

importance of counseling services, four items are the same. 

For the student affairs staff group, the five highest 

needs of students are: 

Item 23'. To learn how to cope with loneliness. 

Item 9. To accept criticism without being upset. 

Item 37. To know the meaning of human life. 

Item 10. To handle conflicts with people in a constructive 

manner. 

Item 53. To know how to use the library to find information. 

According to the importance scale, the five highest goals 

of importance as perceived by the staff group are: 

Item 14. To adjustment to college life. 

Item 53. To know how to use the library to find information. 

Item 11. To develop a healthier life-style. 

Item 10. To handle conflicts with people in a constructive 

manner. 

Item 4. To feel more self-confident. 

Regarding the areas of counseling services, both 

measurements show four items located on the personal 

dimension and one in academic counseling services. That is, 
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from the student affairs staff members' viewpoint, more 

emphasis on personal services is necessary. However, a 

comparison of the importance of counseling services with the 

perceived needs revealed that only two items are the same. 

Appendix G shows that career counseling services are 

thought to be the most urgent, and that academic counseling 

services are thought to be the least urgent areas to be 

improved. This finding could be reflective of the lack of 

career counseling programs established at the University 

that address students' needs. Nevertheless, the academic 

counseling services are much better than career counseling 

services as perceived by all groups of the University. 

However, because significant differences exist between the 

importance and success of academic counseling services, it 

is apparent that all three groups still did not perceive 

that the University is providing satisfactory services in 

this area. 

The focus of the discussion above has been on the 

measures of unmet needs. The data collected can also be 

used to determine the impact and necessity of existing 

services. According to Appendix H, for the student group, 

21 out of 64 items are perceived as successful programs; 

that is, students do feel that 21. goals are important and 

are being served by the institution. Fifteen items are 

perceived as critical need programs; in other words, 

students do feel that 15 goals are programs that require 
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heightened awareness and education, or programs that need 

greater visibility or modification. Students perceived 19 

items as low-level need programs, meaning that, students 

feel uncertain about 19 goals, both in their desire to 

achieve these goals and in the institution's providing of 

opportunities. Nine items are low-level successful 

programs; students do feel that nine goals need to be 

reexamined in terms of program priorities at the time of 

retrenchment. 

The Relationships between the Perceptions of Counseling 

Services and the Demographic Variables of Students 

Hypotheses 4 and 5 were concerned with the perceptions 

of counseling services as perceived by student subgroups. 

The age and class level of students reflected significant 

differences in student expectations of the counseling 

services as revealed by the importance of counseling 

services. The younger students showed a stronger 

expectation than did the older students. Likewise, freshmen 

showed a stronger expectation than did the higher level 

class students. Actually, age and class level mean same 

thing in this study, due to the fact that there were very 

few students who were older than 25 years. The majority of 

the student sample were traditional students in terms of 

age. However, regarding career counseling services, 

whatever the age and class level, students felt no 
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differences in the importance scale. This may be explained 

not only by high pressure in the job market, but also by the 

joint entrance examination, both of which limit the career 

choices of students. 

Interestingly, regarding career counseling services, 

the female showed higher expectations than did the male 

students. This result may reflect the fact that after 

graduation, most females go into the job market immediately, 

while the males join the army for two years. Regarding 

personal counseling services, the students in the School of 

Liberal Arts and Science showed significantly higher 

expectations than did students in the College of Law and the 

College of Commerce. 

The residence and GPA of students did not significantly 

affect students' expectations of counseling services and did 

not support the hypothesis. These findings are contrary to 

the findings of previous studies that are somewhat similar, 

although not identical, to this study (Chu, 1986; Hung, 

1987). The inconsistency may be explained by the fact that 

the commuters at the University can participate in school 

activities along with residents because of the convenient 

transportation. The short distances between families and 

the University enable residents to return home at any time. 

Thus, the characteristics of these two subgroups, commuters 

and residents, are almost the same. Although the GPAs of 

students differ, the joint entrance examination ensures that 
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students have similar academic abilities; as a result, the 

students probably encounter similar difficulties in their 

studies. Therefore, the expectation among subgroups showed 

no differences. 

Regarding hypothesis 5, the students' responses 

indicated that there was a relationship between some 

demographic variables and the perceptions of the success of 

counseling services. The age, class level, academic major, 

and GPA indicated that there were differences regarding 

students' experiences or contact with counseling services as 

revealed by the success scale. The 18 to 19-year-old 

stu >ants were more satisfied with the attainment of the 

counseling services than were the 23-year-olds. However, 

regarding academic counseling services, there were no 

significant differences. Different age groups of students 

did not feel the attainment of academic counseling services 

to be different, a finding which concurs with the findings 

regarding class level. The freshmen were the most satisfied 

with the personal and career counseling services, and the 

seniors were the least satisfied group. However, regarding 

academic counseling services, different class levels did not 

differ from each other, which may be explained by the fact 

that the seniors, who have passed almost all of their 

courses, may feel confident about, their academics. 

Two demographic variables, the sex and residence of 

students, did not show significant differences in the 
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perceptions of the success of all domains of counseling 

services. The residents' situation is similar to the 

commuters' situation, as explained in the previous 

paragraph. The lack of distinction between the male and 

female perceptions of the success of counseling services may 

result in the male or female characteristics of students' 

personalities. The male and female students were, 

therefore, similar in their perceptions of the success of 

counseling services. 

Only one of six demographic variables did not indicate 

significant differences in both the importance and success 

of counseling services. Moreover, a significant difference 

exists between the importance and success scales based on 

all of the students' demographic variables. This finding 

should remind the program planner of the necessity of 

studying the characteristics of student subgroups. 

The Relationships between the Perceptions of Counseling 

Services and the Demographic Variables of Faculty and 

Student Affairs Staff Members 

Hypotheses 6 and 7 were concerned about the perceptions 

of faculty and student affairs staff members toward the 

importance and success of counseling services. The status 

and educational background of faculty and student affairs 

staff members indicated that there were significant 

differences on the expectations of various counseling 



162 

services as revealed by the importance scale. The status of 

faculty and student affairs staff members altered the 

perceptions of the importance of academic counseling 

services. The staff members in the Office of the Dean of 

Students showed stronger expectations on academic counseling 

services than did other members, and staff members in the 

counseling center showed the weakest expectations. This may 

suggest that the members of the Office of the Dean of 

Students hope students will pay more attention to their 

studies. On the other hand, the counseling center members 

usually put more efforts on personal counseling services; 

thus, they tend to feel that academic counseling is not as 

important as personal and career counseling. 

Regarding personal and academic counseling services, 

the faculty and student affairs staff members who have an 

educational background in the R.O.C. showed a stronger 

importance than did those who received their highest degrees 

in America. Perhaps faculty and student affairs staff 

members with a Western educational background feel that 

students needed to be more independent, whereas the 

traditional Chinese, who are influenced by Confucianism, 

tend to take responsibility for every aspect of students' 

education and therefore feel that the University should 

provide more personal and academic counseling services to 

students. 

The sex, degrees earned, and length of service did not 
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significantly affect faculty and student affairs staff 

members' perceptions of the importance on any domain of 

counseling services. That is, there was little difference 

based on sex, degrees earned, and length of service of 

faculty and student affairs staff members on their 

perceptions about students' expectations of counseling 

services. As a result, the providing of counseling services 

to students may not be biased by these three demographic 

variables, which suggests a need for further studies. 

The data analysis for hypothesis 7 revealed that the 

status of faculty and student affairs staff members altered 

the perceptions of faculty and student affairs staff members 

of the success of personal and career counseling services 

but not academic counseling services. The military 

instructors and members of the Office of the Dean of 

Students perceived a higher attainment of counseling 

services than did the counselors and faculty. Moreover, the 

military instructors did not reveal differences between the 

importance and success of counseling services, which 

indicates that the military instructors appeared to be more 

affirmative than other members of the sample about the 

performance of counseling services. 

The educational background of faculty and student 

affairs staff subgroups showed significant differences on 

all domains of counseling services. Those faculty and 

student affairs staff members receiving their highest degree 
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in mainland China perceived a higher performance in the 

University than did members with an American educational 

background. Moreover, faculty and student affairs staff 

members with a mainland China educational background did not 

reveal significant differences between the importance and 

success of counseling services. This may suggest that the 

faculty and student affairs staff members with a mainland 

China educational background tended to appreciate what the 

current situation is, and, thus, perceived the success of 

counseling services to be higher than did other subgroups of 

the sample. 

The degrees earned showed significant differences on 

all domains of counseling services. The higher the 

educational degrees, the lower was satisfaction with the 

performance of counseling services, a finding which 

indicates that faculty and student affairs staff members 

with doctoral degrees are more critical of, and have higher 

standards for, the performance of counseling services. 

On the other hand, the sex and length of service of 

faculty and student affairs staff members did not show any 

significant difference in the perceptions of the success on 

all domains of counseling services. That is, sex and length 

of service did not alter the perceptions of attainment of 

counseling services so that faculty and student affairs 

staff members with these demographic variables did not 

reflect any differences as they evaluated counseling 

services. 
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To summarize the findings of hypothesis 7, the faculty 

and student affairs staff members who were military 

instructors or members of the Office of the Dean of 

Students, and those with lower educational degrees and with 

mainland China educational backgrounds were more affirmative 

toward the performance of counseling services at the 

University than other members of the sample. 

Conclusions 

1- Different perceptions of the importance and success 

of counseling services among students, faculty, and student 

affairs staff members may influence the providing of 

counseling services to students. It is crucial that program 

planners decide whose goals or what goals are more 

appropriate for counseling services than others. Evaluation 

of counseling services to decide whose standards or what 

standards should be reached is also essential to the 

effectiveness of counseling services. 

2. The significant discrepancy between the importance 

and success of counseling services indicates that there are 

perceived needs for the improvement of counseling services 

for students in the University. The program planners need 

to put more efforts into improving the quality of counseling 

services or the program's visibility so that the significant 

discrepancy may be decreased. 
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3. Students' demographic variables, such as the sex, 

age, class level, academic major, and GPA, would alter their 

perceptions of either the importance or success of 

counseling services, in different ways. Thus, it would be 

necessary to take note of demographic variables when 

planning counseling programs for student subgroups. 

4. Faculty and student affairs staff members with 

different backgrounds, such as the status, educational 

background, and degrees earned, would influence their 

perceptions of either the importance or the success of 

counseling services. This indicates that different 

backgrounds of faculty and student affairs staff members may 

perceive counseling services differently, which may bias the 

counseling services they provide to students. 

Implications 

From the findings of the study, the program planners 

should learn that the significant differences in perceptions 

of the importance of counseling services between the prime 

recipients of counseling services and the providers of 

counseling services are alarming and merit further studies. 

If counseling is to be more responsive to students' goals, 

program planners should abandon their managerial roles in 

relation to student affairs and adopt roles growing out of 

the goals of students. If counselors in general would align 

themselves more closely with the needs of students than 
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before, the conflicting expectations of achieving counseling 

service goals among groups might be improved. 

The program planners should also learn that either new 

programs need to be created or current programs need to 

become more visible and accessible to students. Increased 

communication about counseling services among different 

levels of the University is necessary. The counseling 

activities provided by the institution may be better known 

by staff and faculty members than by students, and the 

students do not share the same level of awareness about 

counseling services. If counseling services, such as 

individual counseling, psychological tests, and workshops 

for placement, were made available to students, these 

students might not show such a strong need for the 

improvement of counseling services. 

The inventory of this study can provide a wealth of 

information for program planners. The importance of 

counseling services reveals the attitudes of various groups 

toward counseling services. Program planners can use these 

findings to determine whether there is a need for a given 

program. The success of counseling services reflects 

respondents' experiences and contact with counseling 

services. Program planners can use these findings to 

determine whether a given program was implemented as planned 

and whether the program has accomplished what it set out to 

be and do. The discrepancy between the importance and 
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success scales of the inventory tells program planners how 

to remediate or drop some programs according to the rank 

ordering of the priorities of students' needs. Whatever the 

cause of the responses, it is important to be aware that the 

assessment areas that reflect need or even minor needs of 

students provide valuable information for program planning 

and evaluation. 

Program planners also should be aware that the 

importance of a goal statement is not an indicator of the 

respondents' perceived needs. Various instruments provide 

different information for program planners. The findings 

from the MPCL are, therefore, different from those from the 

needs assessment inventory. 

Further, program planners should be aware that subgroup 

analysis is essential for planning counseling services that 

meet the needs of target groups. The program planners must 

take care not to define the character and needs of students 

too narrowly, for the job of counseling is to provide an 

adequate program for all. Those within a narrow age range 

can be divided into further subgroups which have many 

characteristics and, therefore, many needs in common. At 

the same time, those within this range may have other 

characteristics and other needs which are quite different. 

Moreover, analyses of various students groups enable the 

program planner to do a better job with advertising, with 

choosing a location and target group for various programs, 
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and with making decisions about where to put the counselors' 

outreach time and efforts. 

The lack of consensus as to the importance and success 

of counseling services may be the result of the different 

backgrounds of faculty and student affairs staff members. 

In other words, counseling program planners should be aware 

that, in differing ways, their perceptions of counseling 

services and the counseling service needs of students will 

be influenced by demographic variables. Different 

perceptions of the success of counseling services may alter 

the evaluation of counseling services, and, therefore, may 

influence the quality of counseling services provided by 

different subgroups of faculty and student affairs staff 

members. Thus, it is necessary for faculty and student 

affairs staff members to analyze their own perceptions of 

counseling services and of the counseling service needs of 

students. 

Recommendations for Further Research 

1. The present study was a pilot study and was limited 

to students, class advisers, and student affairs staff 

members. Further study would ascertain the different 

perceptions of counseling services and the needs of college 

students. 

2. The inventory needs to be tested with different 

kinds of student, faculty, and student affairs staff 
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populations, and at different times, utilizing different 

procedures. Data from these further studies would help to 

establish norms and give inventory users a better idea of 

the significant survey results. 

3. The individual items of the inventory should be 

explored further. For example, an item-response of "not 

applicable" could be added to lend greater credibility to 

the inventory. 

4. Validity should be investigated using external 

criteria. An in-depth interview technique could provide 

more information for greater confidence of the validity. 

Issues of reliability need to be looked at more closely, as 

well. Researchers should experiment with test-retest 

reliability, even though change over a relatively short 

periods of time is expected with this kind of inventory. 

5. In addition to the demographic variables, other 

variables such as students' locus of control, self concept, 

and maturity, as well as faculty and student affairs staff 

members' job satisfaction could be included in the further 

study. 

6. The present study could be replicated in other 

educational settings, such as high schools and junior 

colleges, to determine whether the same findings would be 

determined. 

7. Further studies could include parents of students in 

order to meet the demands of accountability for student 

services. 



CHAPTER BIBLIOGRAPHY 

Chu, C. I. (1986). Chinese college students' counseling 
attitudes and help seeking behaviors. Unpublished 
master's thesis, National Chengchi University, Taipei, 
Taiwan, (in Chinese) 

Hung, T. K. (1987). The study of Chinese college student 
adjustment problems, coping behaviors, and help-seeking 
behaviors. Unpublished doctoral dissertation, National 
Taiwan Normal University, Taipei, Taiwan, (in Chinese) 

Yang, C. T. (1985b). The adjustment of campus life of 
students at National Chengchi University. Journal of 
National Chengchi University, 52, 15-57. (in Chinese! 

171 



APPENDIX A 

The Counseling Service Needs Assessment Inventory 

172 



173 

This inventory was developed as a tool to determine the 
needs of students. Completed inventories will help 
determine the kinds of counseling services needed in 
achieving students' goals. 

Directions 

The inventory consists of 64 statements. Two (2) 
responses are required. Respond in the first column to the 
degree of importance of each goal to students. Respond in 
the second column to the degree of achievement by the 
university of the goal. 

Importance 

How important is this 
goal to a student? 

very unimportant....1 
unimportant 2 
undecided. . . .. 3 
important 4 
very important 5 

Success 

How successful is the 
university in helping a 
student achieve this goal? 

very unsuccessful 1 
unsuccessful. 2 
undecided 3 
successful 4 
very successful 5 

To: 
1. manage time more effectively 
2. feel more relaxed when 

speaking before groups 
3. budget and spend money more 

wisely 
4. feel more self-confident 
5. decrease the worrying, anxiety 

regarding uncertainty of 
future events 

6. be able to develop closer 
relationships with others 

7. formulate a personal 
religious belief system 

8. identify personal abilities 
and limitations 

9. accept criticism without 
being upset 

10. handle conflicts with 
people in a constructive 
manner 

Importance 
to Students 

1 2 3 4 5 
1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

Successful 
Achievement 
by University 
1 2 3 4 5 
1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



174 

To: 
11. develop a healthier life-

style 
12. feel more comfortable in 

social situations 
13. decrease the preoccupation 

with self-destructive thoughts 
14. adjustment to college life 
15. make leisure time more 

satisfactory 
16. understand more about love 

and intimacy 
17. feel more accepted and 

included by others 
18. be more comfortable in 

expressing one's opinions, 
thoughts, and feelings 
honestly and directly 

19. increase the amount of 
restful sleep 

20. learn how to express anger 
in acceptable ways 

21. understand more about 
human sexuality 

22. understand what values are 
important to self 

23. learn how to cope with 
loneliness 

24. understand the changing 
roles and expectations of 
men and women 

25. decrease the occurrence of 
annoying physical problems 

26. make decisions and perform 
actions independent of 
family influence 

27. know how to use available 
counseling and mental 
health services 

28. cause an improved quality 
of life in the place of 
residence 

29. know more about birth 
control 

30. improve relationship with 
parents 

31. cope better with feelings 
of homesickness 

32. control smoking behaviors 

Importance 
to Students 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

Successful 
Achievement 
by University 
1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
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To: 
33. learn to handle thoughts 

of suicide 
34. increase openness and 

honesty when talking 
about self with members 
of family 

35. know how to make friends 
with opposite sex 

36. have one's own life goals 
37. know the meaning of human 

life 
38. obtain work experience in 

career areas of interest 
39. explore job opportunities 

with people of same major 
40. develop effective job-

seeking skills 
41. learn how to prepare for 

careers 
42. explore interests, values, 

and abilities as they 
relate to educational/ 
career alternatives 

43. identify an occupational 
goal and acceptable 
alternatives 

44. know how to use available 
counseling and placement 
services 

45. learn how occupations can 
affect future ways of life 

46. obtain information about 
a variety of career areas 

47. have confidence to perform 
well in an occupational 
goal 

48. decide which academic major 
or degree to pursue for 
further study 

49. increase reading rate and 
reading comprehension 

50. improve writing skills 
51. feel less anxious when 

taking tests 
52. become more comfortable in 

speaking up in class 
53. know how to. use the library 

to find information 

Importance Successful 
to Students Achievement 

by University 
1 2 3 4 5 1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
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To: 
54. receive help in choosing or 

changing a major 
55. learn how to adjust to 

different teachers' 
expectations 

56. receive help in establishing 
an academic program plan 

57. take better notes in class 
58. learn more about university 

and community services and 
facilities for improvement 
of study 

59. select courses that are 
appropriate to educational 
goals 

60. learn to improve study 
skills to raise G.P.A. 

61. receive help in becoming 
involved in school 
activities 

62. make decisions about whether 
or not to continue 
attending this university 

63. concentrate for longer 
periods of time on school 
work 

64. improve student-faculty 
relationship 

Importance Successful 
to Students Achievement 

by University 
1 2 3 4 5 1 2 3 4 5 

1 2 3 4 5 1 2 3 4 5 

1 2 3 4 5 1 2 3 4 5 

1 2 3 4 5 1 2 3 4 5 
1 2 3 4 5 1 2 3 4 5 

1 2 3 4 5 1 2 3 4 5 

1 2 3 4 5 1 2 3 4 5 

1 2 3 4 5 1 2 3 4 5 

1 2 3 4 5 1 2 3 4 5 

1 2 3 4 5 1 2 3 4 5 

1 2 3 4 5 1 2 3 4 5 
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Student Data Sheet 

The following information will be held in strict 
confidence, as the data will be compiled and reported 
in aggregate form. Thank you for your cooperation. 

Please check the appropriate response 

1. Sex: 
male ; female . 

2. Age: 
18-19 ; 20-22 ; 23+ 

Residence: 
commuter ; live on campus 

Class level: 
freshman ; sophomore ; 
junior ; senior . 

Academic major: 
College of Law 
College of Commerce ; 
College of Liberal Arts and Science 

Grade point average: 
3.0+ (>81) ; 
2.0 to 2.9 (71 to 80) ; 
1.0 to 1.9 (<70) 
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Faculty/Staff Member Data Sheet 

Please check the appropriate response 

1. Sex: 
male 
female 

Status: 
class adviser ; 
military instructor ; 
staff of the Dean's Office ; 
counselor . 

Educational background (the <• ! ace highest degree earned) 
Taiwan_ ; 
mainland China ; 
America ; 
other countries 

Highest degree earned: 
bachelor ; 
master ; 
doctor . 

length of service: 
1 to 4 years ; 
5 to 9 years ; 
10+ years . 
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Jury Panel for Instrument Validation 

1. Chen, Chang-I 

2. Chen, JeaA-Mei 

3. Chung, Shi-Kai 

4. Lan, San-Yinn 

5. Yin, Yuen-Mei 

Associate Professor of Psychology 
Taipei, National Chengchi University 

Associate Professor of Psychology 
Taipei, National Chengchi University 

Associate Professor of Psychology 
and Member of Counseling Center 
Taipei, National Chengchi University 

Associate Professor of Psychology 
and Secretary of Counseling Center 
Taipei, National Chengchi University 

Associate Professor of Western 
Languages and Literature 
Taipei, National Chengchi University 
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DATE 

Dear NAME: 

I am a doctoral candidate at North Texas State 
University. Currently, I am completing a research 
dissertation titled Counseling Services Needs of Chinese 
College Students; Student, Faculty, Student Affairs Staff 
Perceptions. With the approval of National Chengchi 
University, this study will survey students, class advisers, 
and the student affairs staff members at the university. 
The purpose of the study is to help the university determine 
the kinds of counseling services and programs needed to 
assist students in achieving their goal?, 

Part of the study requires input form you. Will you 
please complete and return the enclosed data sheet and 
inventory this week? Although the questionnaire may appear 
lengthy, experience shows that it takes only about 10 
minutes to fill out. Your answers will be held in strict 
confidence, as the data will be compiled and reported in 
aggregate form. The code number on the data sheet will be 
used only to identify the receipt of your response for 
follow-up procedures. 

Your cooperation will be an important factor in the 
quality of data used in this study. If you have any 
questions, please contact me by telephone (02) 713-7423, 
leave your phone number, and I will return the phone call. 
Your assistance is highly appreciated. 

Sincerely yours, 

Sheue Mei Chang 
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(a) Students' Frequency of Response to Items on the 
Inventory 

Values of Importance and Success Scales 
Items 1 2 3 4 

I s I s I s I S I S 

1 1 36 1 136 6 155 73 35 289 8 
2 0 36 6 125 13 148 170 57 181 4 
3 3 47 13 126 26 154 170 138 158 5 
4 0 26 3 106 4 160 110 73 253 5 
5 1 28 14 119 49 162 264 55 142 6 
6 2 18 14 86 16 139 198 20 140 7 
7 42 41 175 100 82 193 41 30 30 6 
8 0 19 3 118 5 137 142 90 220 6 
9 0 21 4 115 15 167 183 63 168 4 

10 0 21 3 95 17 167 156 83 194 4 
11 0 18 1 93 15 133 150 122 204 4 
12 0 12 8 93 26 163 186 99 150 3 
13 3 20 16 98 46 202 172 44 133 6 
14 0 23 13 69 18 120 171 141 168 17 
15 1 24 13 134 28 120 199 87 129 5 
16 1 32 15 116 34 153 167 60 153 9 
17 1 15 7 93 28 182 189 76 145 4 
18 0 32 8 104 22 156 168 74 172 4 
19 5 43 31 89 30 139 160 83 144 16 
20 3 24 26 123 38 186 190 35 113 2 
21 2 95 23 127 64 128 183 18 98 2 
22 3 30 8 132 32 137 144 63 183 8 
23 2 43 20 122 33 142 158 56 157 7 
24 3 32 15 118 65 176 163 41 124 3 
25 1 20 10 112 25 133 172 97 162 8 
26 2 24 22 93 49 161 176 84 121 8 
27 2 25 23 81 53 106 202 140 90 18 
28 5 48 28 110 40 147 194 62 103 3 
29 10 96 34 131 67 117 175 25 84 1 
30 2 31 8 118 17 167 169 51 174 3 
31 11 30 48 121 62 156 167 56 82 7 
32 52 96 46 139 63 111 101 16 108 8 
33 25 50 40 92 69 196 144 27 92 5 
34 3 42 22 106 34 174 189 41 122 7 
35 2 27 9 111 18 128 172 93 169 11 
36 1 32 0 96 7 129 97 101 265 12 
37 3 29 8 106 20 151 117 74 222 10 
38 0 28 3 113 8 152 160 73 199 4 
39 4 31 14 110 43 145 180 78 129 6 
40 1 45 13 116 27 143 181 61 148 5 
41 0 34 3 99 13 131 141 100 213 6 
42 0 17 4 96 20 172 150 77 196 8 
43 1 25 4 96 25 151 163 93 177 5 
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44 4 32 12 121 49 142 196 68 109 7 
45 2 37 10 108 31 156 194 67 133 2 
46 1 50 12 127 28 121 189 66 140 6 
47 0 25 5 111 16 183 152 50 197 1 
48 0 26 5 75 18 140 136 115 211 14 
49 2 32 12 130 24 144 18b 59 144 5 
50 1 32 4 124 13 148 181 58 171 8 
51 2 54 28 155 27 118 172 37 141 6 
52 1 39 6 119 21 121 182 83 160 8 
53 0 16 2 71 14 85 168 167 186 31 
54 31 25 42 87 62 158 152 84 83 16 
55 9 30 49 112 67 182 164 43 81 3 
56 4 57 26 161 61 123 179 25 100 4 
57 9 38 36 131 47 148 182 52 96 1 
58 1 34 21 134 82 154 185 47 81 1 
59 2 33 6 150 20 132 184 49 158 6 
60 2 31 17 131 24 153 181 52 146 3 
61 4 32 28 94 42 133 192 97 104 14 
62 27 21 71 79 104 199 111 60 57 11 
63 4 23 35 78 66 169 175 89 90 11 
64 7 53 17 132 41 122 186 51 119 12 

I=Importance 
l=Very Unimportant 
2=Unimportant 
3=Undecided 
4=Important 
5=Very Important 

S=Success 
l=Very Unsuccessful 
2=Unsuccessful 
3=Undecided 
4=Successful 
5=Very Successful 
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(b) Faculty's Frequency of Response to Items on the 
Inventory 

Values of Importance and Success Scales 
Items 1 2 3 4 

I s I s I s I S I S 

1 1 2 0 8 1 29 21 12 30 2 
2 1 2 1 9 6 23 28 16 17 3 
3 2 3 4 8 9 25 25 16 13 1 
4 1 2 0 3 3 22 24 22 25 4 
5 1 1 3 7 8 25 25 20 16 0 
6 0 2 0 7 5 16 30 25 18 3 
7 7 6 24 6 13 38 7 3 2 0 
8 1 1 0 11 4 20 27 21 21 0 
9 0 0 1 10 5 25 24 16 23 2 

10 0 0 2 9 4 22 28 20 19 2 
11 0 0 2 5 1 16 27 31 23 1 
12 0 0 6 6 10 28 27 16 10 3 
13 1 2 3 5 13 31 23 14 13 1 
14 0 0 3 2 5 12 26 34 19 5 
15 1 1 8 7 12 18 26 26 6 1 
16 1 1 4 10 10 25 30 15 8 2 
17 1 2 5 6 7 24 32 21 8 0 
18 1 2 2 6 8 24 29 20 13 1 
19 7 4 6 3 12 32 22 11 6 3 
20 4 2 6 6 14 29 23 16 6 0 
21 4 7 9 10 11 33 22 3 7 0 
22 1 3 0 4 3 22 23 24 26 0 
23 1 2 6 8 13 35 22 7 11 1 
24 0 2 4 7 12 30 24 13 13 1 
25 0 0 5 3 6 23 30 23 12 4 
26 1 1 8 8 12 31 25 13 7 0 
27 1 3 3 5 6 11 29 29 14 5 
28 1 2 9 6 8 25 29 18 6 2 
29 2 4 8 10 15 34 24 5 4 0 
30 1 1 3 2 7 24 24 23 18 3 
31 2 1 9 2 12 28 25 21 5 1 
32 3 4 10 13 10 28 20 8 10 0 
33 1 2 7 2 15 33 22 14 8 2 
34 1 1 2 2 5 32 32 15 13 3 
35 0 0 0 5 3 17 33 29 17 2 
36 0 1 1 11 2 15 18 23 32 3 
37 0 0 2 11 3 17 22 21 26 4 
38 0 0 2 6 7 27 31 18 13 2 
39 1 1 4 7 9 28 31 16 8 1 
40 1 1 2 12 6 18 34 22 10 0 
41 0 0 0 8 1 13 33 30 19 2 
42 0 0 1 5 3 21 30 26 19 1 
43 0 0 1 7 8 23 32 22 12 1 
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44 0 0 4 5 15 31 23 16 11 1 
45 1 1 2 12 12 22 29 18 9 0 
46 0 2 3 12 10 26 34 11 6 2 
37 0 0 2 9 8 26 30 17 13 1 
48 0 0 1 7 4 14 28 28 20 4 
49 1 1 5 10 12 23 26 19 9 0 
50 1 1 1 9 6 15 29 27 16 1 
51 1 1 5 10 9 24 30 17 8 1 
52 1 2 3 10 6 18 30 22 13 1 
53 0 3 0 7 1 6 20 31 32 6 
54 1 2 8 4 4 10 31 31 9 5 
55 1 1 12 7 13 35 22 10 5 0 
56 1 3 2 11 8 25 35 13 7 1 
57 2 3 14 5 7 32 24 13 6 0 
58 0 1 7 12 18 29 19 10 9 1 
59 0 0 1 11 9 18 26 22 17 2 
60 0 1 2 6 3 25 31 21 17 0 
61 0 0 3 6 5 14 29 25 16 8 
62 4 3 19 8 11 27 16 11 3 4 
63 1 2 1 7 7 16 28 26 16 2 
64 0 0 1 6 5 14 33 26 14 7 

I=Importance 
l=Very Unimportant 
2=Unimportant 
3=Undecided 
4=Important 
5=Very Important 

S=Success 
l=Very Unsuccessful 
2=Unsuccessful 
3=Undecided 
4=Successful 
5=Very Successful 
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(c) Student Affairs Staff Members * Frequency of Response to 
Items on the Inventory 

Values of Importance and Success Scales 
Items 1 2 3 A * 

I S I S I S I S I S 

1 0 1 1 5 6 12 18 18 16 5 
2 0 0 0 3 6 16 21 20 14 2 
3 0 0 1 2 7 17 23 17 10 5 
4 0 0 0 2 2 14 23 20 16 5 
5 0 0 2 3 4 19 24 14 11 5 
6 0 0 4 3 5 13 16 19 16 6 
7 0 1 18 9 14 23 8 6 1 2 
8 0 0 0 1 4 15 21 22 16 3 
9 0 0 1 7 5 16 18 12 17 6 

10 0 0 1 3 3 15 18 19 19 4 
11 0 0 0 2 4 10 18 24 19 5 
12 0 0 0 5 5 10 29 21 7 5 
13 0 0 1 4 5 18 22 13 13 6 
14 0 0 0 . 1 1 6 20 23 20 11 
15 0 0 1 4 8 17 23 15 9 5 
16 0 1 0 1 5 18 25 16 11 5 
17 0 0 2 5 4 16 24 15 11 5 
18 0 0 1 4 6 15 21 15 13 7 
19 0 0 1 5 7 15 25 17 8 4 
20 0 0 4 8 8 18 24 15 5 0 
21 0 1 2 5 7 17 23 16 9 2 
22 0 0 0 3 7 17 21 14 13 7 
23 0 0 3 5 8 20 21 14 9 2 
24 0 0 3 4 7 22 23 14 8 1 
25 0 0 2 2 2 12 23 22 14 5 
26 0 0 1 4 12 24 20 11 8 2 
27 0 0 1 4 5 11 22 16 13 10 
28 0 0 2 5 11 15 22 19 6 2 
29 0 1 2 2 13 23 16 10 10 5 
30 0 0 0 4 3 10 22 23 16 4 
31 0 1 2 4 6 15 27 17 6 4 
32 0 1 8 10 17 23 10 6 6 1 
33 0 1 2 3 11 17 20 19 8 1 
34 0 0 0 2 8 19 22 17 11 3 
35 0 0 0 3 7 16 22 20 12 2 
36 0 0 1 4 5 12 16 19 19 6 
37 0 0 0 4 5 19 20 14 16 4 
38 0 0 2 3 1 14 27 19 11 5 
39 0 0 0 3 8 17 26 16 7 5 
40 0 1 0 3 7 15 20 17 14 5 
41 0 1 0 2 4 12 22 20 15 6 
42 0 1 0 4 7 15 21 16 13 5 
43 0 0 0 1 6 21 24 16 11 3 
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44 0 0 0 2 11 20 20 14 10 5 
45 0 0 0 6 7 14 23 14 11 7 
46 0 3 2 1 12 17 22 16 5 4 
47 0 1 0 2 6 16 27 21 8 1 
48 0 0 0 1 6 14 22 21 13 5 
49 0 0 1 2 9 20 23 16 8 3 
50 0 1 1 4 8 12 20 21 12 3 
51 0 0 4 6 6 19 19 14 12 2 
52 0 0 0 2 9 23 23 12 9 4 
53 0 0 0 3 3 14 17 12 21 12 
54 0 .1 1 0 6 10 21 20 13 10 
55 0 0 0 6 12 19 24 14 5 2 
56 0 1 1 4 6 20 28 13 6 3 
57 0 1 3 4 17 24 14 7 7 5 
58 0 0 3 5 19 25 10 8 9 3 
59 0 1 0 4 9 17 22 17 10 2 
60 0 0 0 3 5 14 24 22 12 2 
61 0 0 4 4 6 11 25 21 6 5 
62 0 0 6 4 16 20 16 14 3 3 
63 0 0 1 4 4 12 24 21 12 4 
64 0 0 1 4 5 11 21 19 14 7 

I=Importance 
l=Very Unimportant 
2=Unimportant 
3=Undecided 
4=Important 
5=Very Important 

S=Success 
l=Very Unsuccessful 
2=Unsuccessful 
3=Undecided 
4=Successful 
5=Very Successful 
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Variables. 
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Figure G-a. The Discrepancies among Students, Faculty, and 
Student Affairs Staff Members on the Importance and Success 
of Counseling Services 
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Figure G-b. The Discrepancy between the Importance and 
Success of Counseling Services Based on the Sex of Students 
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Figure G-b. The Discrepancy between the Importance and 
Success of Counseling Services Based on the Age of Students 
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Figure G^b. The Discrepancy between the Importance and 
Success of Counseling Services Based on the Residence of 
Students 
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Figure G-b. The Discrepancy between the Importance and 
Success of Counseling Services Based on the Class Level of 
Students 
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Figure G-b. The Discrepancy between the Importance and 
Success of Counseling Services Based on the Academic Major 
of Students 
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Figure G-b. The Discrepancy between the Importance and 
Success of Counseling Services Based on the GPA of Students 
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Figure G-c. The Discrepancy between the Importance and 
Success of Counseling Services Based on the Sex of Faculty 
and Student Affairs Staff Members 
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Figure G-c. The Discrepancy between the Importance and 
Success of Counseling Services Based on the Status of 
Faculty and Student Affairs Staff Members 
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Figure G-c. The Discrepancy between the Importance and 
Success of Counseling Services Based on the Educational 
Background of Faculty and Student Affairs Staff Members 
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Figure G-c. The Discrepancy between the Importance and 
Success of Counseling Services Based on the Degrees of the 
Faculty and Student Affairs Staff Members 
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Figure G-c. The Discrepancy between the Importance and 
Success of Counseling Services Based on the Length of 
Service of Faculty and Student Affairs Staff Members 
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Figure H-a, 
Students 

Personal Counseling Services as Perceived by 

S=Successful Program 
C=Critical Need Program Success 
U=Low-Level Successful Program Scale 
L=Low-Level Need Program Mean=2.73 
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Figure H-a, 
Students 

Career Counseling Services as Perceived by 

S=Successful Program 
C=Critical Need Program 
U=Low-Level Successful Program 
L=Low-Level Need Program 
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Figure H-a. 
Students 
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Figure H-b, 
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Personal Counseling Services as Perceived by 
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Figure H-b. 
Faculty 

Career Counseling Services as Perceived by 
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Figure H-b. 
Faculty 

Academic Counseling Services as Perceived by 
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Figure H-c. Personal Counseling Services as Perceived by 
Student Affairs Staff Members 

S=Successful Program 
C=Critical Need Program 
U=Low-Level Successful Program 
L=Low-Level Need Program 
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Figure H-c. Career Counseling Services as Perceived by 
Student Affairs Staff Members 

S=Successful Program 
C=Critical Need Program 
U=Low-Level Successful Program 
L=Low-Level Need Program 
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Figure H-c. Academic Counseling Services as Perceived by 
Student Affairs Staff Members 

S=Successful Program 
C=Critical Need Program 
U=Low-Level Successful Program 
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