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The problem of this study was a comparison of the roles 

and needs of middle and lower class Thai parents in helping 

their children's reading development. The sample was 

selected from the parents of the preprimary schools in 

Bangkok, Thailand, in the fall of 1986. A total of 366 

parents, including 185 from middle class and 181 from lower 

class, participated in this study. 

The Parent Questionnaire, which included the 

Demographic Questionnaire, the Parental Role Questionnaire, 

and the Parental Need Questionnaire, was used to collect the 

data. The twenty-five variables in the Parental Role 

Questionnaire were subjected to factor analysis. Two 

principal factors were retained. Factor 1 consisted of nine 

variables and Factor 2 consisted of eight variables. Factor 

1 indicated the less active roles of the parents while 

Factor 2 indicated the more active roles. The analyses of 

the roles and needs of the parents, using two-way analysis 

of variance, indicated that the roles of parents in helping 



their children's reading development were related to social 

class and the sex of the parent. The middle class parents 

participated and helped their children's reading development 

more than the lower class parents (p < .001). The middle 

and lower class mothers participated and helped their 

children's reading development more than the middle and 

lower class fathers (p < .05 in Factor 1 and p < .001 in 

Factor 2). 

The needs of parents in helping their children's 

reading development were related to sex, but they were not 

related to the social class of parents. Mothers expressed a 

higher degree of needs than did fathers (p < .05), but 

overall middle and lower class parents expressed the same 

degree of needs. 
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CHAPTER I 

INTRODUCTION 

Reading is the the foundation of almost every area of 

the curriculum. The child who learns to read well is likely 

to be successful in every field (29). Educators generally 

agree that the child should be involved in appropriate 

reading experiences before entering the first grade (14). 

Parents, therefore, have a very important role in encourag-

ing children's reading development. They must be involved 

in the process of educating children (1, 6, 22, 23). 

In earlier times, parents were the primary language 

teachers and they had more responsibility than any other 

person in teaching their children. However, as society 

changed, the major responsibility for the education of 

children shifted to the schools. During this time of 

transition, as the responsibility for educating the children 

shifted to the domain of the schools, teachers insisted on 

teaching reading skills in the primary grades and dis-

couraged parents from taking an active part in this process 

(32) . 

As a result, in the studies of beginning reading 

problems in the 1920s and 1930s, it was generally found that 

first graders had difficulty learning to read because they 



were not ready to learn to read (21). Even those children 

whose intelligence was in the normal or above average range 

failed or had difficulty in learning to read (28). This 

failure of preparing children to read provoked stringent 

criticisms of teachers, schools and educaters in general. 

During the last half of the twentieth century, 

researchers are providing evidence that acquisition and 

maintenance of reading skills are the product of the 

schools, parents, and the community (7, 19, 34). There has 

been an increasing emphasis on the role of parents in the 

education of their children. 

Most researchers from the Western World and America 

have investigated the roles, influence and needs of parents 

for their children's reading development. There is little 

research concerning the roles and needs of Thai parents in 

helping the reading development of their children. Thus, 

this study could be one of the first studies which compares 

the roles and needs of middle and lower class Thai parents. 

The findings of this study could result in beneficial 

contributions for educators and schools to understand the 

parents' roles and needs. Educators could use the findings 

to plan appropriate and effective parent involvement 

programs for Thai parents in the future. 



Statement of the Problem 

The problem of this study was a comparison of the roles 

and needs of middle and lower class Thai parents in Bangkok 

in helping their children's reading development. 

Purposes of the Study 

The purposes of this study were 

1. to compare the roles and needs of middle and lower 

class Thai parents in helping their children's reading 

development; 

2. to compare the roles and needs of middle class Thai 

fathers and lower class Thai fathers in helping their 

children's reading development; 

3. to compare the roles and needs of middle class Thai 

mothers and lower class Thai mothers in helping their 

children's reading development; 

4. to compare the roles and needs of middle class Thai 

fathers and middle class Thai mothers in helping their 

children's reading development; and 

5. to compare the roles and needs of lower class Thai 

fathers and lower class Thai mothers in helping their 

children's reading development. 

Hypotheses 

To carry out the purposes of this study the following 

hypotheses were tested. 



1. There is a significant difference between the roles 

of middle class Thai parents and lower class Thai parents in 

helping their children's reading development. 

2. There is a significant difference between the roles 

of middle class Thai fathers and lower class Thai fathers in 

helping their children's reading development. 

3. There is a significant difference between the roles 

of middle class Thai mothers and lower class Thai mothers in 

helping their children's reading development. 

4. There is a significant difference between the roles 

of middle class Thai fathers and middle class Thai mothers 

in helping their children's reading development. 

5. There is a significant difference between the roles 

of lower class Thai fathers and lower class Thai mothers in 

helping their children's reading development. 

6. There is a significant difference between the needs 

of middle class Thai parents and lower class Thai parents in 

helping their children's reading development. 

7. There is a significant difference between the needs 

of middle class Thai fathers and lower class Thai fathers in 

helping their children's reading development. 

8. There is a significant difference between the needs 

of middle class Thai mothers and lower class Thai mothers in 

helping their children's reading development. 



9. There is a significant difference between the needs 

of middle class Thai fathers and middle class Thai mothers 

in helping their children's reading development. 

10. There is a significant difference between the 

needs of lower class Thai fathers and lower class Thai 

mothers in helping their children's reading development. 

Background and Significance 

The emergent reading behavior of children begins at an 

early age if the children are exposed to and immersed in 

written language (4, 16, 24). This view indicates the 

influence of parents' roles on their children's learning to 

read long before they come to school (16). However, as 

public schools emerged, parents' roles decreased. The 

school began to assume more responsibility for teaching 

reading during this period. As a result, in the studies of 

beginning reading problems in the 1920s and 1930s, it was 

found that first graders had difficulty in learning to read 

because they were not ready to read (21). This problem 

developed because parents generally left education to the 

school and had confidence in the school's method (24). Not 

until the early 1960s did the involvement of parents in 

children's reading development re-emerge. Many studies 

indicated the positive influence of parents' roles on the 

young children's reading development. The studies (7, 13, 

17, 18, 19, 27) indicated that nearly every early reader had 



similarities in their home environments. In this environ-

ment 1) the child was read to on a regular basis, 2) a wide 

variety of printed material was available, 3) paper and 

pencils were available for the child, and 4) the people in 

the child's home stimulated the child's interest in reading 

and writing. 

In the 1970s and and early 1980s, many researchers 

indicated that there was a positive relationship between 

being read to at home and various aspects of oral and 

written language development in children (31). Being read 

to at home was positively correlated with the level of 

language development in early readers (10, 12), vocabulary 

development (20), and children's eagerness to read (25). 

In addition to those studies, researchers investigated 

the ability of parents to perform the tasks and they also 

investigated the factors which may effect the parents in 

encouraging their young children's reading development. The 

literature suggests that parents from higher socioeconomic 

levels, whether defined in terms of education or type of 

employment, tend to perform the task better than do parents 

from the lower socioeconomic level (11). Walters (33) found 

that Black middle class parents believe the home environment 

is the single most important influence on their children's 

attitudes toward learning and they believe that they are 

most responsible for the children's success in school. They 



encourage and facilitate their children's literacy 

development and they are literate models. 

Studies have been done to investigate the parents' 

roles in encouraging their children's reading development. 

However researchers, such as Gordon (22) and Taylor (29), 

suggested that there was a need for all professional 

educators to have more information and a greater 

understanding of parental needs. Failure to account for 

differentiated needs of parents could result in lack of 

implementation, lack of involvement or participation, and 

irregular attendance in parent involvement programs (15). 

In Thailand, there has been relatively little research 

describing the parents' roles and needs in encouraging their 

children's reading development. The reason for the lack of 

research is that there has been less emphasis on the 

importance of preparing the children for schooling. 

Therefore, it could be assumed that the education today 

might be inadequate to prepare citizens for adult life in 

the modern world. Some Thai people seem to be aware of this 

problem. They increasingly acknowledge the importance of 

education for prospects for life and for future careers. 

These parents are influenced by whatever skills and 

knowledge they have acquired during their lifetime and teach 

their children accordingly as well as enrolling them in a 

preprimary school. However, the opportunities in preprimary 
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schools are limited to the children from the more educated 

and higher socioeconomic families (3). 

Since the overthrow of the previous government through 

student demonstrations in 1973, pressures have been increas-

ing for reform in all sectors of society, particularly in 

education. The educational reform committee believed that 

the government should attack the greatest 

priority—providing an adequate basic education for all Thai 

people, and that there should be a very rapid expansion of 

preschool programs, particularly for children from depressed 

environments (3). It was suggested that maternal and child 

care centers be established in slums in Bangkok and in 

depressed rural areas (3). 

Today, about eighty per cent of the population in 

Thailand is engaged in agricultural occupations and lives in 

the villages. Of the remainder of the population, about ten 

per cent reside in other towns and about ten per cent or 

nearly five million people live in Bangkok (26). A national 

average of eighty per cent of the over fifteen-year-old age 

group has had at least four years of primary education while 

ninety per cent of the people living in the metropolitan 

area of Bangkok has completed an average of four years of 

primary education. Marked differences appear only when one 

compares higher levels of educational attainment. Forty per 

cent of the population in Bangkok has more than four years 



of primary education, while only twelve per cent of the 

total population in the country has completed more than four 

years of education. Graduates of higher education comprise 

0.26 per cent of the Bangkok population and 0.02 per cent of 

the total population (9). 

The major educational and government institutions and 

industrial enterprises concentrated in Bangkok. High 

government officials, business executives and the most 

successful of the professional people form the summit in 

this city. The majority of the people in Bangkok is, 

however, the middle class Thai--about fifty per cent of the 

inhabitants in Bangkok. They are mainly lower government 

officials, professional people, merchants and small 

businessmen. The lower class is comprised chiefly of 

craftsmen, the lower ranks of government employees, vendors 

and unskilled laborers (9). 

The middle class families generally support their 

children for study beyond the primary level including higher 

education. In contrast, education beyond the primary level 

in Thailand is not easily accessible for children from 

low-income families. The low-income parent needs to use the 

child's labor for earning a living for the family or he 

cannot afford the school fees. 

The major source of social disparity in Thailand is the 

very skewed distribution of wealth. This country is a free 
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society where wealth implies educational and occupational 

opportunities. In turn, education and occupation lead to 

further wealth, thus increasing the difference in wealth 

among the socioeconomic groups in the society (9). At 

present, parents generally regard education as a means for 

achieving high status in the society. Schooling is not seen 

as an opportunity for self-development to become a self-

actualized individual as a useful member of the society, but 

as the receiving of a certificate which is a passport to a 

higher social status. 

The Thai educators and administrators seem to be alert 

to these problems and they are trying to improve educational 

opportunities for the people. Thus, the school systems have 

been changed periodically to help the country achieve its 

goals for development (9). More emphasis is now placed on a 

foundation of education than in previous years. Preprimary 

schools for four- and five-year-old children have been 

increasingly expanded to meet the needs of the Thai parents. 

More and more Thai parents have enrolled their children 

in preprimary schools and they also teach their children 

academic skills and knowledge at home. Teaching a child to 

learn to read is one of the roles that some parents take 

seriously. 

In Thai society, whether parents are defined as high, 

middle or low class families, fathers usually have more 
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authority than mothers. Fathers are the financial support 

while mothers assume the role of a follower; they are 

responsible for the housework and for taking care of their 

children. For this reason, mothers are closer to their 

children and take a more important role than fathers in 

encouraging their children's reading development. 

Recently Thai mothers are not only responsible for 

taking care of their children and the housework but many 

mothers are also employed outside the home to earn 

additional money. Thus, mothers seem to have a more equal 

responsibility with the fathers in making a living. When 

mothers work outside the home, it would seem that fathers 

might have a greater role in preparing their children for 

primary school, especially in helping their children's 

reading development. This raises the question of how the 

roles and needs of middle and lower class Thai fathers and 

mothers differ in helping their children's reading 

development. Unfortunately, research studies in this field 

have not been done with Thai parents. This study will 

attempt to compare the roles and needs of middle and lower 

class Thai parents who live in Bangkok and whose children 

are enrolled in preprimary schools. It is hoped that the 

findings of this research will be helpful in planning future 

parental programs. 
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Definition of Terms 

For the purposes of this study, the following terms are 

defined. 

Thai middle class parents.—refers to Thai government 

officials, professional people, merchants and small 

businessmen who have a family income ranging from 50,001 

baht to 300,000 baht ($1,923-$ll,538) (8). 

Thai lower class parents.--refers to the lower ranks 

of government employees, vendors, and unskilled laborers who 

have a family income of 50,000 baht or less ($1,923 or less) 

( 8 ) . 

Roles.--refers to ways parents help their children's 

reading development. 

Needs.--refers to skills and information sources 

viewed as needed by parents in helping their children's 

reading development. 

Limitations of the Study 

This study has the following limitations. 

1. This study is limited to selected middle and lower 

class Thai parents who live in Bangkok, the capital city of 

Thailand. 

2. This study is subject to those limitations of 

reliability and validity inherent in the design and 

administration of the instrument developed by the 

investigator. 
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3. The results of this study are limited by the 

subjectivity of the roles and needs of the respondents and 

by limitations inherent in the survey approach to gathering 

data. 

Basic Assumptions 

This study is based upon the following assumptions. 

1. Subjects responded to the parent questionnaire 

honestly. 

2. Based upon review of the literature, the parent 

questionnaire provided a sensitive measure of the roles and 

needs of middle class and lower class Thai parents in 

helping their children's reading development. 

3. The selected sample was representative of the 

population of middle class and lower class Thai parents in 

Bangkok. 
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CHAPTER II 

REVIEW OF THE LITERATURE 

The related literature is reviewed and presented in the 

following two sections: parental roles and parental needs 

in helping their children's reading development. 

The Parental Roles in Helping Their Children's 
Reading Development 

The influence of parental roles in helping their 

children's reading development has long been recognized, as 

exemplified by the work of well-known educators. Durkin 

(34, 35, 36), Levenstein (80), Schaefer (108), and other 

educators, have used phrases such as "parents are the 

child's first teacher" or even "parents are the child's best 

teacher." These beliefs are supported by the work of 

several researchers. According to Bronfenbrenner (11), 

"evidence indicates that the family is the most effective 

and economical system for fostering and sustaining the 

development of the child" (p. 17). Researchers Gordon (52), 

Sheldon (109), and Weikart and Radin (129) also concluded 

that parents, families, and homes were far more influential 

than school factors in helping children's reading 

development. 

17 
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A summary of the research by Lujan (81) showed that 

parents were important to the child in the four following 

ways: a) formation of attitudes and expectations about 

reading, b) serving as reading models, c) participating in 

the child's literacy activities, and d) consciously teaching 

the child. 

A series of research studies conducted by Durkin 

indicated the influence of parents" roles on their young 

children's reading development. These studies indicated 

that early readers in the sample learned to read at home 

with some type of help from parents or siblings. She noted 

that: 

Homes of early readers made available a wide range 
of print, not only storybooks, but everyday print 
as well, including cookbooks, food can labels, 
newspaper, and maps. Not only was print 
available, but it was used. Parents of early 
readers were themselves avid readers and, in 
addition, they read to their children (35, p. 30). 

The longitudinal studies of Durkin (35) indicated that 

early readers enjoyed coloring books, puzzles, and games 

more than non-readers. Early readers had been read to 

regularly with related discussions of the pictures and 

stories, and they had been given help by their parents in 

learning to read at home. The findings of similar studies 

indicated that almost all early readers are read to 

frequently and extensively in the home by parents or 

siblings (23, 119, 102). Morrow (94) found that 
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kindergarten children who displayed a high interest in 

children's books had been read to more frequently than 

children with low interest in stories and books. 

Milner's (92.) study of reading readiness in grade one 

and patterns of parent-child interaction revealed that 

children with higher test achievement levels were read to 

more often by their mothers than children with lower test 

achievement levels. Although the mothers were the 

predominant oral readers, fathers, grandparents, siblings, 

and babysitters also were reported to have read aloud to the 

early readers (102). The 1929 study by Alstyne (1) of 

three-year-olds, relating their environment to intelligence 

and vocabulary tests, indicated that the number of hours a 

mother tells stories and reads to a child has a significant 

effect on the child's IQ and vocabulary. 

Romotowski and Trepanier (105) found that the reading 

achievement scores of young children whose parents read to 

them from four to seven times a week were significantly 

higher than the scores of children whose parents did not 

read to them that frequently. Henry (68) found significant 

gains in reading readiness abilities among boys whose 

fathers read to them on a daily basis during the six months 

before entering kindergarten as compared to a similar group 

of boys whose fathers did not read to them. Results of 

these studies suggest that a regular pattern of reading to 
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children four to seven days a week for at least eight 

minutes at a time is associated with more positive attitudes 

and more advanced abilities in reading development. Henry 

(68) also concluded that the more times children are read 

to, the higher their level of reading achievement. 

In addition to time devoted to reading to children, 

investigators have analyzed parental styles of reading to 

their children. Brophy (12) has demonstrated that maternal 

teaching styles vary widely, from limited reactive teaching 

with use of controls and demands, to effective use of 

suggestions and interactions. Teale (119) found that 

parents read books to their children in quantitatively 

different ways. 

Numerous researchers have investigated effective ways 

of reading to a child. Trelease (124 ) and other educators 

(14, 93) suggested that an effective method to read a story 

to a child is to put a child on the lap of a parent who 

points to the words as he reads to the child. As the 

parent's finger moves across the pages, a connection is 

gradually made between the sound of a certain word and the 

appearance of certain letters on the page. Sawyer (107) 

found that there should be a good deal of repetition and 

flexibility. When a parent reads the same story to children 

several times, the children begin to attend to different 

aspects of the story than they did on the first reading 
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(84). Martinez (83) and Putnam (103) noted changes in the 

quality of children's responses as stories became increas-

ingly familiar. Holdaway (69) emphasized that for an 

effective way of helping a child in reading development, a 

child should be highly motivated, and powerfully reinforced 

both intrinsically and extrinsically. 

Gordon (55) found that to encourage a child to read, a 

responsive, highly personalized dialogue needs to be used. 

Parents' responsiveness to children's questions has been 

cited as a key factor in the success of early readers (119). 

Because most four- and five-year-old children are not 

reading on their own, their reading development can be built 

from being read to with the parents' responsiveness to the 

child. Heath (65) reported that different parental response 

and question modes appear to influence the kinds of 

questions that children ask when they enter school. 

Teale (119) found repeatedly that the quality of 

interaction between the parent and child during the reading 

activity was associated with learning to read. 

Specifically, it was found that children who were more 

successful in learning to read had reading experiences with 

their parents that were more positive, more task-oriented, 

and more verbally stimulating than children who were less 

successful in learning to read. 
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Children who have listened to stories and discussed 

with their parents are likely to have strong reading 

comprehension skills. Cohen (24) reported that second 

graders in Harlem who heard and discussed literature 

regularly demonstrated increased vocabulary and reading 

comprehension over the control group that had not 

participated in the literature and reading activities. This 

coupling of desire to read with enhanced possibility of 

success in reading makes sharing literature aloud with 

children an indispensable prereading and beginning reading 

activity. 

Furthermore, Smith (112) found that children whose 

parents discussed their various experiences and the books 

they read with them, exhibited greater reading abilities and 

more highly developed and expanded concepts than children 

whose parents did not engage in such discussions. The more 

that the parents and the children became involved in the 

activity, the higher the children's reading achievement. 

Teale, Estrada and Anderson (120) found that the more 

effective a parent or sibling negotiates the child's zone of 

proximal development in literacy events, the more 

effectively the child will learn to read and write. These 

findings support the view that reading to the child is a 

cognitive or thinking activity rather than a listening 

activity. 



23 

Flood (41), in studying three and one half and four and 

one half year olds and their parents reading to them, found 

that the reading style which results in the most benefits 

for a child is one in which there is a verbal interaction 

between parent and child. Flood identified four steps in 

verbal interaction. These four steps are: a) prepare the 

child for the story by asking warm-up questions; b) verbally 

interact with the child during the reading ; c) reinforce a 

child during the reading episode; and d) finish the episode 

by asking a child to evaluate the story. 

In Flood's (41) investigation, the five factors of 

parental styles of reading were significantly related to 

their children's performance on reading-related tasks. 

First, children who talked more about the story during the 

reading process scored higher than children who did not talk 

during the story. Second, children who asked more questions 

during the story had higher performance scores on reading 

tasks than children who did not ask as many questions. 

Third, children who answered more questions about the story 

scored higher than children who did not answer as many 

questions. Fourth, children whose parents used "warm-up" 

questions before beginning reading performed better on 

reading tasks than children whose parents did not ask such 

questions. And finally, children whose parents used 

follow-up questions after completing the story received 
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higher reading achievement scores than children whose 

parents did not use follow-up questions. 

According to Teale (119), reading to children gives 

them a sense of what reading is about, introduces them to 

the form and structure of written language, and acquaints 

them with literacy conventions. It can be concluded, based 

on the results of several studies, that reading to children 

improves children's a) levels of language development in 

prereaders (15, 22, 42), b) vocabulary development (37, 42), 

c) children's eagerness to read, d) literal and influential 

comprehension skills, e) sentence length, f) letter and 

symbol recognition,.g) general interest in books (94), h) 

positive attitudes toward reading (121, 29, 106, 58), i) 

success in beginning reading in school (13, 15, 31, 61, 63, 

87, 90, 105, 1119, and j) successful literacy development 

during the elementary school years (131). 

Listening to their children read is another valuable 

means for parents to help their children's reading 

development. For example, Moyle lists seven reasons why 

hearing children read is valuable, and adds "hearing 

children read regularly is an admirable pursuit in its own 

right but its effectiveness is greatly increased if it is 

looked upon as a teaching situation, and full records are 

kept and made use of in the future" (96, p. 119). The 

results of research in Dagenham, located in suburbs of 
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London, indicated that children whose parents did hear them 

read regularly tended to be much better readers than the 

children whose parents did not listen to them regularly 

(135). 

Efforts have been made to identify and understand the 

kind of home environment that influences children's reading 

development. Research reveals that having adult models for 

reading activities influences children's acquisition of 

literacy (60, 67). Two studies of early readers indicated 

that their parents, especially mothers, were avid readers 

(23, 35). Parents who read books and magazines as leisure 

activities are more likely to have children with high 

interest in literature (94). The work of Elardo et'al. (38) 

and the earlier work of Bloom's students (9) indicated that 

the modeling behavior in the home was a critical element in 

preparing the young children for reading. Many children 

want "to be like grown-ups," particularly the most 

significant grown-ups in their lives, their parents. The 

modeling is likely to be more powerful the more the child 

identifies with the model. The studies of Simons and 

Lawrence (111) supported the notion that the parents served 

as important helpers and models for reading behavior, 

identifying and defining the reading process for their 

children. 
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Fitzpctrick's (4 study shows that the home which 

fosters an interest in reading does so by creating an 

environment that places a high priority on the printed word. 

McCormick and Mason's (88; study indicated that parents 

should encourage children's visual and auditory 

discrimination by utilizing the everyday happenings in the 

environment. 

Oerke (98) reported in the Reading Is Fundamental 

Project that most children like to read their own written 

stories. Children learn to read the words more easily which 

they themselves generate. Therefore, it is recommended that 

parents ask children to dictate their own stories to them 

while they print or type the words. 

Teale (119) examined the home environment of children 

who do learn to read and write independently before they go 

to school. He found that at least four salient charac-

teristics of the home environment of these children are 

important. These characteristics are: a) the child lives 

in a print-rich environment; b) the child has the 

opportunity to read and write frequently; c) the reading 

activities are informal rather than formal, they are 

embedded in the child's daily activities, and the activities 

are functional and meaningful in nature; and d) at least one 

adult is present who responds to what the child is trying to 

do. 
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Hansen (64) found that the literacy environment in the 

home revealed the only significant contribution to the 

attitude toward reading of the children in the study. The 

one factor that apparently is more important than all the 

others is that the parents are involved with their child's 

reading activities. Working with homework; encouraging, 

helping select, and discussing the child's reading; and 

regularly reading to a child were more important than the 

mere provision of materials. 

Studies (27, 32, 35, 75, 110, 112), however, have 

repeatedly indicated a significant positive relationship 

between the availability and the range of reading materials 

in the home environment, and the children's attitudes 

toward, and achievement in reading. Morrow (94) found that 

kindergarten children who displayed a high interest in 

children's literature had more storybooks in their homes 

than children with low interest in books. Similarly, the 

first graders with higher reading achievement had more books 

of their own in the home (92). 

For holidays and birthdays, when parents probably spend 

some money on gifts, it is suggested that they buy at least 

one book for their child (71). Giving a book gives a 

message to the child. Children can learn that books are 

important and that they enhance enjoyment and learning. 
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Another experience that parents can use to help their 

children's reading development, is using the library with 

their child. It is an experience for a child to see many-

books in the library. The earlier the habit of using the 

library is begun with the child, the more likely the child 

will become hooked on visiting the library. Visiting the 

school library or public library exposes children to a much 

wider variety of reading material in many media than would 

be available in a classroom. Researchers show that those 

students who were most successful in secondary and higher 

education, were those students who were library users as 

very young children.(113). 

In addition to the roles of parents in helping their 

children's reading development and the availability of 

reading materials, playing with educational toys or playing 

games with children is an effective way to encourage 

children's reading development. In a comparison of a 

print-oriented tutorial method and a toy—oriented tutorial 

method, Fuqua (47) found that reading readiness skills 

improved more for children whose parents used educational 

toys with them than for children whose parents read to them. 

One experience within the home that influences young 

children's reading development is viewing educational 

television programs. The evaluation of the television 

programs undertaken by the Educational Testing Service in 
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Princeton, New Jersey, found that children from ages three 

to five years gained from watching Sesame Street. Mason 

(85) found that only two home influences were consistently 

related to the reading of words by four-year-old children in 

a significant, positive manner at both the beginning and end 

of the preschool years. The two influences were viewing of 

Sesame Street and parent-child discussions of the programs 

that had been viewed. Recent television studies have 

suggested that when parents participate in a child's 

television experience, the influence of the program is more 

effective for learning than if the child watches the program 

alone (79). 

The majority of the parents in McGrath's (89) study 

agreed that parents need to supervise and interact with 

their child about the programs they view together. Mothers, 

however, are more aware than fathers of the influence of 

television on children. In the study by Chazan (21), only 

in approximately one-third of 120 families did the mothers 

use the opportunity to extend the child's language by 

sharing his television viewing in a very active way. 

Hamton's (62) findings indicate that there is a 

relationship between television viewing and reading 

achievement of first to third grade children. Williams et 

al. (113) reported that some televiewing was beneficial, 

with viewing up to ten hours a week correlating positively 
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with reading achievement. Beyond this amount, however, the 

correlation was negative; achievement declines sharply with 

increased hours of viewing. Therefore, parents need to 

limit the amount of television viewing and become dis-

criminating viewers in order to make television viewing as 

positive an experience as possible (62). 

Singing nursery rhymes and repeating poems with a child 

are one logical extension in the process of teaching and 

helping children in reading development (126, 77). Studies 

indicated that there is a relationship between children's 

rhyming skills and their reading development. Calfee, 

Chapman, and Venezky (16) reported a strong relationship 

between children's reading achievement at the end of their 

first year at school and their success in a rhyming task. 

Bradley and Bryant (10) found that a child who has preschool 

experiences with rhyme will have eventual success at 

learning to read and write. 

Much of the research cited above showed that very 

little attention has been given to the roles of the fathers. 

The increase in the number of employed mothers suggests that 

fathers may have more responsibilities for their children 

than if the mother does not work outside the home. As 

Parke's (100) review of the research on fathers has 

indicated, fathers as well as mothers play very influential 

roles in facilitating cognitive development but these roles 



31 

are distinctive in nature. Mothers and fathers differ in 

how they organize the environment, in their encouragement of 

different behaviors, and in the nature of their interactive 

relationships. Barnett (4) found that parents were able to 

serve as prime educators of the child. Fathers were 

recognized as playing a more direct and vital role in the 

child s education than had been recognized previously. 

Numerous studies (2, 43, 54, 59) evidenced that 

socioeconomic status, as defined by educational, occu-

pational, and income levels, has been the family 

characteristic most frequently studied and one that has been 

consistently related to children's reading development and 

achievement. Some educators believe that children of the 

lower-class lack parental interaction and supervision and 

may have limited experiences with print and manipulative 

educational materials needed for readiness for school 

achievement. On the other hand, middle-class children are 

thought to have more interaction with their parents and the 

opportunity to engage in many varied and educationally 

valuable experiences (91, 104). 

Piersall (101) found that socioeconomic status was 

significantly related to reading achievement at all three 

grade levels one, three and five, and high socioeconomic 

status students scored higher than low socioeoconomic status 

students. According to Bee (7), Laosa (76), Streissguth and 
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Bee (115), mothers in the middle socioeconomic status spent 

more time on helping their children in reading development 

than mothers of lower socioeconomic status. Overall, 

children from middle class families performed better than 

children from lower class families in beginning reading 

instruction (2). 

Miller (91) investigated the correlation between the 

daily schedules of preschool children from different social 

classes, and the children's reading readiness and two 

reading achievement tests. The results of the analyses 

provided evidence that there were significant differences at 

the .01 level between the middle-class children's daily 

schedules and the lower-lower class children's daily 

schedules. Clear significant differences were found at the 

.01 level between the upper-lower class children's daily 

schedules and the lower-lower class children's daily 

schedules. 

The results indicated that while middle—class children 

had engaged in the most desirable daily home activities, 

upper—lower class children also had participated in a number 

of these activities. In contrast, the lower-lower class 

children generally did not have this opportunity in their 

homes. Significant differences in daily schedules were 

found among the children of the three social classes. 

Typically, lower-lower class children had the lowest scores 
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on the reading readiness test and on the two reading 

achievement tests (9). 

Plessas and Oakes (102) concluded in a study of 

prereading experiences of selected early readers that the 

children who came from parents in higher occupational and 

educational levels showed a higher degree of reading 

readiness. However, Hansen's (63) study indicated that the 

father s occupation and education showed no significant 

relationship to the reading attitudes of the children. 

The findings by Manning and Manning (82) revealed that 

parents of early readers and nonreaders from a low 

socioeconomic background showed significant differences in 

their roles. Parents of early readers read for pleasure, 

checked out books from the library with their child, 

believed they should help their children with reading and 

had more schooling than parents of nonreaders. 

Evidence from a parent involvement program in the 

public schools in Dallas named Partners in Reading, 

indicated that parents from the upper socioeconomic level 

had the highest percentage of participation of parents (57). 

These parents attended parent-teacher conferences as a basis 

for involvement, including meetings. Anchor and Anchor (3) 

found that scheduled parent-teacher conferences were better 

attended by parents of students exhibiting a high degree of 

success in school than by parents of students not 

progressing as well. 



34 

In a study of factors effecting scholastic achievement 

of the primary school pupils in Thailand, it was found that 

pupils who had higher socioeconomic backgrounds had attended 

kindergarten, had never repeated any grade, and earned high 

scores in school. The effect of socioeconomic background 

was essentially strong and inseparable from the schooling 

quality factor. The occupation of the father, which 

identifies social class or socioeconomic background of the 

family, can well indicate variation of scholastic achieve-

ment of all regions in Thailand except Bangkok. It might be 

concluded that location of the homes and occupation of the 

father are the most influential factors which account for 

variation in scholastic achievement. The second influential 

factor is viewing television programs and reading newspapers 

(46). 

In a study of language development of Thai preschool-

ers, Sutijinda (117) found that the children from low-

socioeconomic homes whose parents had an education below 

grade seven and who lived in the rural areas, had a high 

frequency of using nouns and pronouns. In contrast to the 

children from the lower socioeconomic level families, the 

children from the higher socioeconomic level families whose 

parents were government officials and businessmen, had an 

education higher than grade ten, had a higher frequency of 

using verbs and adjectives than nouns and pronouns. This 
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study suggested that the language used by the children from 

the higher socioeconomic background is more complex than 

that used by the children from the lower socioeconomic 

background. 

Santipong (116) constructed instructional packages to 

assist parents in preparing readiness for reading for 

preschool children who were not ready to read. It was found 

that preschool children's reading readiness was significant-

ly increased at the .01 level when parents helped the 

children learn using the instructional package. 

In an investigation by Janhom (72) who studied whether 

Thai parents of primary school children were aware of the 

importance and effects of their roles on their children, 

three different methods of educating the parents were used. 

The three methods were meetings, home-visits, and news-

letters. The major findings of this study were a) that 

children's school learning and development was influenced by 

what parents do in the home, b) that some of the parental 

characteristics could be changed or improved, and c) that 

children's school learning could be improved in direct 

relation to the improvement of their parents' character-

istics . 
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Parental Needs in Helping Their Children's 
Reading Development 

Parents should be involved in a partnership with school 

in which it is acknowledged from the start that the parents 

are the major influence on their children's development. As 

a result, a growing awareness has developed that the home 

and school need to form a partnership to enhance children's 

educational experience (57). 

In reviewing the research on parent involvement, 

numerous studies (66, 127) indicated that parent involvement 

in almost any form improved student achievement. Parents 

became more knowledgeable about their children's learning, 

growth and development and, because they were more 

competent, the children benefited. 

In the last twenty-five years, programs to increase 

parental involvement have grown rapidly. Some public school 

districts mandated such programs. Parental involvement 

programs strive to educate and increase parents' awareness 

of their own potential as teachers of their young children. 

The Early Education Act of 1962 provided for a number of 

programs intended to increase parent participation. Head 

Start, Home Start, the Child and Family Resource Program, 

and the Follow Through Program supported by the Office of 

Economic Opportunity relied heavily on the involvement of 

parents and other adults in the community for a partnership 

in learning (55). 
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Evidence from parent involvement programs in the 1960s 

(11) indicated that involving parents as well as their 

children in enrichment activities, including language 

development, resulted in cognitive gains which were still 

evident in the children three to four years after 

termination of the programs. When parental involvement was 

not an important program component, children did not 

maintain the cognitive gains. Parent involvement influenced 

the attitudes and behavior of the mother to be a competent 

person, capable of helping her child's development (50, 53, 

73). Bronfenbrenner (11) noted that parent involvement 

appeared to have hatf serious limitations in terms of its 

applicability and effectiveness with families at the lowest 

extreme of the socioeconomic distribution. 

Swoyer's (118) study, however, indicated that the 

low-income level parents who participate in a preschool 

language development program could influence their 

children's language achievement. It was found that after 

the ten-week language development program, the children in 

the experimental group made significantly greater gains in 

language than children in the control group whose parents 

received no treatment. 

Chapman (20) investigated the relationships between 

questions parents ask their children and participation in 

the Parent Education Follow Through (PEFT) program. He also 
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investigated the relationships between questions parents ask 

their children and achievement of the children in reading. 

The participants were low-income white parents whose 

children were enrolled in the first grade. The PEFT groups 

had been receiving home visits for at least two years and 

none of the non-PEFT participants had ever been involved in 

a home visitation program. The analyses indicated 

significant differences favoring the PEFT parents within 

five categories associated with "higher level" cognitive 

processes. The analysis of the parent programs of Goodson 

and Hess (51), Stevens (114), and Becher (5) suggested that 

home visits, either alone or in combination with preschool 

classes, were apparently more effective than parent 

meetings, classes, or workshops in bringing about cognitive 

gains in children. 

In considering parental involvement programs to prepare 

the children for school and success in reading, numerous 

programs focused specifically on teaching parents to teach 

their children basic reading skills (13, 125). Some 

programs encouraged parents to teach their children to learn 

to read from everyday experiences. Some programs, as 

suggested by Day (28), involved parents in the learning 

process. She gave five suggestions for parents. First, she 

recommended that the parents listen to the child read, give 

reports, and recite. Second, the parents could be teachers 
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of their child, instructing the child at home and following 

through with the classroom assignments. Third, the parents 

should extend their own education to better educate the 

child. Fourth, the parents should work, in the classroom. 

Fifth, the parents should work with children in the areas of 

nutrition, physical growth and development in similar areas. 

The majority of the efforts to develop the parents' 

ability in helping their children's reading development has 

consisted of a series of workshops (33). The main purpose 

of the workshops was to teach parents how to help their 

children learn to read, and how to make and use teaching 

games and learning activity packets. Such programs were the 

Denver Reading Project (13), HELP— Home Educating Learning 

Project (99), TOUCH-- Teachers and Others United for 

Children (99), PEP-- Parent Education Program (56); PROP--

Preschool Readiness Outreach Program (125), PCRP— Parent-

Child Reading Program (78), and R I F — Reading IS Fundamental 

project (98). 

Moyer (95) recommends that teachers should make every 

effort to have all parents feel welcome, comfortable and 

accepted as a partner in the child's development and 

education. Teachers should guide parents in teaching 

reading to children (26, 6). It is the teacher's 

responsibility to inform parents that they do have an 

influence on whether their children learn to read (130). 
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Ward (128) i:ound that children's reading can be enhanced 

through such involvement practices as classroom instruction 

for parents. These programs taught parents a variety of 

techniques designed to follow their children's reading 

instruction. 

McCaugney (86), in the study of second and third grade 

children, found evidence of the value of training parents 

how to read aloud to children. It was found that there was 

a high, significant correlational relationship between the 

number of books parents read aloud, the number of days 

parents read aloud, and children's voluntary reading. 

One difficulty found in most approaches of parent 

involvement program was establishing and maintaining a high 

level of parent participation, especially parents whose 

children attended inner-city schools. Studies (70, 74, 97) 

have provided evidence that in the inner-city schools, 

parent involvement in programs and workshops was especially 

low and the drop-out rate was extremely high. Hooper (70) 

found that attendance of parent involvement programs in the 

inner-city school rarely exceeded forty per cent. 

Berclay's (8) results focused primarily upon parents' 

participation in the public school system. Berclay found 

that parents who avoided educational participation listed 

five reasons. These reasons included a) fear of the school 

situation due to early childhood experiences, b) a feeling 



41 

that education was the school's job or disagreement with new 

school programs, c) work related responsibilities, d) lack 

of transportation, and e) language barriers. The parental 

views toward their needs could be quite influential in the 

degree of parental participation in home-based preschool 

educational program (30, 44). 

Educators or schools need to make every effort to 

involve parents in encouraging their children's educational 

experiences. The Partners in Learning, the Dallas 

Independent School District (DISD) program of parent 

involvement, uses these strategies to bring the parents to 

the parent conference. The Communication Office of the DISD 

worked with local radio and television stations, and the 

newspapers. They publicized the need for parents to meet 

with their children's teachers. In addition, the Dallas 

Federation of Chambers of Commerce sent a letter to all 

Dallas areas employers requesting that they release parent 

from work to attend the conference. 

Granowsky, Middleton and Munford (57) reported that 

approximately 70 per cent of the parents of the 70,000 

elementary schools in Dallas which were in the parent 

involvement program, Partners in Learning, did come to 

parent-teacher conferences. In general, the highest 

percentages were reported in the schools whose children were 

from the upper socioeconomic level. The results of the 



42 

survey after each conference showed that 90 per cent of the 

parents felt that they themselves had a role in the 

education of their children. Ninety-one per cent wanted to 

help their children progress, and 83 per cent felt that they 

understood how to use the "tips" booklet to help their 

children. 

Carberry (17) explored parental views of parent-

teacher conferences. He found that many parents held the 

opinion that the conference was a waste of time and that 

they were embarrassed if they were not teaching certain 

skills at home. Other parents expressed the opinion that 

they obtained useful information to help their children 

learn that could be implemented in the home. 

Champagne and Goldman (19), in exploring parental views 

relating to environments for parent education, however, 

found that some parents wanted to meet at the school. Other 

parents viewed meeting in the home as leading to problems 

that might arise because some parents did not want strangers 

in their home. Some parents wanted to impress others and 

some had concerns about furniture or refreshments or 

cultural differences. The researchers concluded that 

training should take place wherever the parents feel 

comfortable. 

Although numerous studies have shown the tremendous 

influence of parental roles and the home environment on the 
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children's reading development, parental needs need to be 

explored. Unfortunately, parent programs in reading often 

have been based on assumed rather than assessed needs (49). 

As a result, parents have not always been involved in 

determining the scope of such program nor in establishing 

the range of their own involvement. Seemingly, many 

unsuccessful parent programs have not included what parents 

really desired but what educators could easily implement. 

Fredericks and Taylor (44) suggested that there should 

be need assessments which yield the most useful information 

for implementation in the parent programs. Parent education 

models which encourage parental involvement, should be quite 

different for different parents in order to meet individual 

needs. However, the review of parent involvement programs 

indicated that, in many instances, parents were stereotyped 

rather than individualized to accommodate present 

variations. 

The documentation of parental views regarding their 

needs in helping their children's reading development is 

sparse. Some parents often turn to teachers for suggestions 

about how to help their children learn to read. Sometimes 

parents rely heavily on the professional expertise of the 

teacher to guide them in dealing with their children (25). 

However, certain techniques might be effective for some 

parents but not for others. 
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According to Gordon (52, 55), there was a need for all 

professional educators to have more information and a 

greater understanding of parental needs. If parents are to 

become an effective resource for improving the quality of 

their children's education, systematic research and develop-

ment efforts are required to provide a better understanding 

of their needs. 

Studies (45, 123) have been done to investigate the 

parental views toward their needs in helping their 

children's reading development. Freshour (45) noted that 

most parents wanted to help their children learn to read, 

but unless guidance was offered they might do more harm than 

good. He further suggested that the parents must know what 

the teacher expects of the children. Parents should be made 

fully aware that they should function in a supportive role, 

but not as a teacher, and specific guidelines should be 

provided to and followed by parents. 

For many parents, their children's progress is 

accompanied by a feeling of inadequacy and yet they are 

eager to help their children. The Tenth Annual Gallup Poll 

(48) about the public's attitude toward the public schools 

showed that many parents were anxious to become involved, 

even to the point of going back to school to learn how to 

help their children. A poll of participating parents showed 

that ninety—one per cent wanted to learn how to help their 
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children at home (57). Similarly, the results of the 

studies by Freshour (45) and Thompson (123) showed that an 

overwhelming number of parents needed to know any 

information that would increase their ability to help their 

children's reading development. 

Engley (39) found that parents of prekindergarten 

children were interested in and concerned about their 

children's reading development. These parents wanted to 

understand how they could support their children's learning. 

They wanted to know what materials and methods could assist 

them helping their children. When parents have knowledge 

from research about the parents of learning to read, they do 

learn reading and teaching strategies that can foster young 

children's natural development of reading. 

The United States Department of Education (122) 

concluded that most parents want to be involved with their 

children's schoolwork but are unsure of what to do or how to 

do it. Many parents indicate that they would welcome more 

guidance and ideas from teachers. 
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CHAPTER III 

PROCEDURES FOR COLLECTION OF DATA 

This study was designed to compare the roles and needs 

of middle and lower class Thai parents in Bangkok, in helping 

their children's reading development. The procedures used 

in this study are delineated in the following topics: a) 

procedures for the development of the instrument, b) 

procedures for collection of data, and c) procedures for 

. analysis of data. 

Procedures for the Development of the Instrument 

Isaac and Michael (8) reported that the; questionnaire 

is the single most widely used technique in education. 

Questionnaires perform at least two functions: description 

and measurement (3). Duncan (6) and Schubert (11) supported 

the use of questionnaires for obtaining valuable contri-

butions for practical research in education. 

A variety of types of questionnaires is available. 

Evidence suggests that either the closed form or the open 

form produce very similar information (5). Generally, 

though, it is desirable to design the questions in closed 

form so that quantification and analysis of the results may 

be carried out efficiently. Babbie (1) reported that the 
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fixed-response questionnaire has been used frequently as a 

tool by researchers. According to Black and Champion, "most 

measuring instruments in questionnaire form are of the 

fixed-response variety" (3, p. 383). Fixed-response 

questions have several advantages: a) items are easy to 

score and code, b) writing by the respondent is not 

required, c) fixed-response items facilitate completion of 

the questionnaire, and d) questionnaires are returned with 

greater frequency if little writing is involved (3, 4). 

Thus, a structured questionnaire format with fixed 

alternatives, was utilized to facilitate direct assessment 

of the variables. 

After a survey of the professional literature concern-

ing parental roles and needs in helping their children's 

reading development and techniques for construction of a 

questionnaire, a structured questionnaire was designed by 

the investigator for collection of the data, The contents 

o f t h e Parent Questionnaire (Appendix D) were based on 

research studies and the literature as shown in Appendix 0. 

T h e Parent Questionnaire consists of three parts: 

Part I. The Demographic Questionnaire was the multiple 

choice format, developed to record demographic variables 

including sex, education, family income and occupation of 

the parents. 
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Part II. The Parental Role Questionnaire contains 

twenty-five items on a five-point Likert-type scale ranging 

from "very seldom" to "very often," designed to record the 

roles of parents in helping their children's reading 

development. 

Part III. The Parental Need Questionnaire contains 

twelve items on a three-point scale ranging from "do not 

need" to "need very much," designed to record the needs of 

parents in helping their children's reading development. 

The summation of each rating on each item of the scales 

was used for scoring the roles-and needs of the respondents. 

According to Isaac and Michael, "Summated rating scales seem 

to be the most useful in behavioral research. They are 

easier to develop and yield about the same information as 

the more laboriously constructed equal appearing interval 

scale. The main advantage of a summated scale lies in the 

greater variance obtained" (8, p. 142). 

Establishment of Validity and Reliability 

The content validity of the questionnaire in the 

English language was obtained by submitting the 

questionnaire to five American educators—two experts in the 

field of reading education; two, in early childhood 

education; and one, in educational research. Sax (10) 

reports that the use of judges for validation has widespread 

credibility. The validation procedure contributes to 
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establishing the validity, objectivity, and reliability of 

the instrument. 

A copy of the purposes of the study, the Parent 

Questionnaire, and the Validation Form (Appendix F) was 

given to each judge. The judges were asked to examine the 

items in the Parent Questionnaire to determine the 

suitability of each item to carry out the purposes of this 

study. Sax reported that "to the extent that each item is 

judged to elicit responses relevant to established criteria 

it may be said to have high content validity" (10, pp. 

220-221). The Validation Form was used by the judges to 

rate the content validity, to determine the sequence of all 

items, to evaluate the accuracy of the language in the 

questionnaire, and to add comments about the; items. 

Approval and consensus of at least three judges was 

considered acceptable for the final version of the 

questionnaire. Only minor changes, however, were suggested 

by the validators and none of the items was rejected. 

Appendix D contains the final version of the: questionnaire 

accepted by the validation judges. 

After the content validity of the questionnaire in the 

English language had been approved, the translation of the 

questionnaires into the Thai language (Appendix L) was 

approved by a member of the Royal Thai Embassy in 

Washington, D.C. (Appendix H). The approved parent 
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questionnaire, was then used for a pilot study. According 

to Borg and Gall (4), "it is very desirable to carry out a 

thorough pretest of your questionnaire before using it in 

your study." The pilot study was conducted with Thai 

parents who had at least one child three to six years of age 

and whose children were enrolled in a preprimary school in 

Bangkok. Fifteen middle class fathers and fifteen middle 

class mothers, and fifteen lower class fathers and fifteen 

lower class mothers who lived in Bangkok were selected. 

Borg and Gall suggested that 

a) for the pretest you should select a sample of 
individuals from a population similar to that from 
which you plan to draw your research subjects, b) 
the number of cases in the pretest sample need not 
be large , and c) the percentage of replies should 
not be less than seventy-five percent of the 
pretest sample (4, p. 425). 

The pretest form of the questionnaire provided space 

for the respondents to make comments about the questionnaire 

that could result in inproving the instrument. Belson (2) 

suggested that the questions be revised and retested until 

they are understood by all or most members of the pretest 

sample. The percentage of replies of the pretest sample was 

96 per cent. The final version was not, however, revised 

because the majority of the respondents (99 per cent) 

understood the questions. 
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Procedure for Collection of Data 

The subjects of this study were selected from the 

parents of eight schools in Bangkok, Thailand. Four schools 

were in middle class communities, and four schools were in 

lower class communities. The researcher had an assistant in 

Thailand type the questionnaire, a cover letter and a letter 

to the principal in the Thai language. The letters to 

principals were sent to the principals of the selected 

preprimary schools, requesting permission to use the schools 

for distributing the questionnaire to the parents of the 

schools in this study (Appendix A). The letter to the 

principals stated that parents were eligible if they were a 

two-parent family with at least one child who was three to 

six years old. Cooperation from the classroom teacher was 

requested to help select the children's names whose parents 

were eligible for this study. The principals were also 

asked to give permission to the research assistant to 

distribute a memo (Appendix B) informing the parents a week 

in advance prior to the time the research assistant 

distributed the questionnaires. 

After permission had been granted by the principals, 

the research assistant cooperated with the classroom teacher 

to select and make a list of the names of the children of 

eligible parents. A week after the memo from the principal 

to the parents had been sent, the research assistant 
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distributed the questionnaires to the parents after school 

when they came to pick up their children. 

The cover letter with the questionnaire (Appendix C) 

explained the reason the study was being conducted, the 

importance of each parental response and the request to 

return the questionnaire within three days. To keep 

confidentiality and anonymity of the parents' responses, 

they were asked to seal the envelopes and return them in the 

box at the bulletin board of their child's classroom. The 

significance of anonymity for eliciting cooperation from 

respondents is discussed by Black and Champion. They 

stated, "the logic is that persons will more likely respond 

to questions when they feel that their responses will be 

kept confidential and cannot be associated with them" (3, p. 

319). 

Before distributing the questionaire to the parents, a 

method was devised and implemented to code the questionnaire 

whereby each respondent could be identified and subsequent 

follow-up techniques employed to identified nonrespondents. 

Each envelope and questionnaire was numbered in the right 

top corner corresponding to the children's names. 

In distributing the questionnaires to the parents after 

school as they came to pick up their children, 400 

questionnaires were distributed to parents of the selected 

schools as listed in Table I. Two hundred questionnaires 
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were distributed to the parents of the schools in the middle 

class communities and 200 questionnaires were distributed to 

the parents of the schools in the lower clciss communities. 

The research assistant placed the box for the returned 

questionnaires at the bulletin board of each classroom. Of 

the 400, 354 (88.5 per cent) were completed and returned 

within a week. Follow-up letters (Appendix G) were sent to 

increase the percentage of response. Three-hundred and 

sixty-six parental responses (91.5 per cent) were eventually-

obtained and used in the analysis of data. The number of 

the respondents from the selected schools in middle class 

and lower class Thai communities is presented in Table I. 

TABLE I 

NUMBER OF RESPONDENTS FROM THE SELECTED SCHOOLS IN THE 
MIDDLE AND LOWER CLASS THAI COMMUNITIES 

Schools Number of Parents Total Schools 

Fathers Mothers 

Total 

Middle class 

La-or-utit Nursery School 25 25 50 

Surawitaya School 24 24 48 

Piyamit School 22 22 44 

Sahaniyomwitaya School 21 22 43 

Total 92 93 185 
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Schools Number of Parents Total Schools 

Fathers Mothers 

Total 

Lower class 

Watchampa School 23 23 46 

Watchaiyaphruik School 23 22 45 

Watchanglek School 22 23 45 

Watnangnong School 22 23 45 

Total 90 91 181 

Procedure for Analysis of the Data 

The returned questionnaires were classified into four 

groups according to the demographic data requested. The 

four groups were lower class fathers, fathers with incomes 

below 50,000 baht ($1,923); lower class mothers, mothers 

with incomes below 50,000 baht ($1,923); middle class 

fathers, fathers with incomes between 50,001 baht and 

300,000 baht ($1,923-$ll,538) and middle class mothers, 

mothers with incomes between 50,001 baht and 300,000 baht 

($1,923-$ll,538 ) . Data from the questionnaire were coded on 

the keypunch sheet. The computation for factor analysis and 

the testing of the hypotheses were made through the use of 

the Statistical Package for the Social Sciences (SPSS) at 

the Computing Center at North Texas State University. 
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To obtain information relating to hypotheses one to 

five, the twenty-five scores yielded by the Parental Hole 

Questionnaire were analyzed using factor analysis. Ferguson 

states that, "factor analysis methods are quite general and 

can be applied to correlations between variables of any 

type" (7, p. 488). Factor analysis serves the cause of 

scientific parsimony. It reduces the original set of 

variables to a smaller number of variables named factors. 

Such factors acquire meaning because of structural 

properties that may exist within the set of relationships 

(7, p. 488). The SPSSX factor analysis procedure was 

utilized. The factor analysis extracted two principal 

factors that existed within the set of relationships from 

the twenty-five scores provided by the Parental Role 

Questionnaire. 

Hypotheses one through five were later tested to find 

the significant difference by using two-way analysis of 

variance since Roscoe (9) warns against the repeated use of 

t-tests in a design of this nature. He states that the 

probability of rejecting a true hypothesis. Type I error, 

would be much greater than the level of significance. The 

dependent variable was the raw scores of Factor 1 and Factor 

2 of the roles of Thai parents in helping their children's 

reading development. The independent variables, expressed 

in the two dimensions each, were middle or lower class 

parents and fathers or mothers. 
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Hypotheses six through ten were tested by conducting 

two-way analysis of variance. The dependent variable was 

the needs of Thai parents in helping their children's 

reading development. The independent variables were middle 

or lower class parents and fathers or mothers. Acceptable 

significant difference at the .05 level or greater was 

reported for two-way analysis of variance used in this 

study. 
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CHAPTER IV 

PRESENTATION AND ANALYSIS OF DATA 

The purposes of this study were: 

a) to compare the roles and needs of middle and lower 

class Thai parents in helping their children's reading 

development; 

b) to compare the roles and needs of middle class Thai 

fathers and lower class Thai fathers in helping their 

children's reading development; 

c) to compare the roles and needs of middle class Thai 

mothers and lower class Thai mothers in helping their 

children's reading development; 

d) to compare the roles and needs of middle class Thai 

fathers and middle class Thai mothers in helping their 

children's reading development; and 

e) to compare the roles and need of lower class Thai 

fathers and lower class Thai mothers in helping their 

children's reading development. 

A parent questionnaire was developed, validated, and 

used to collect the data. The data gathered during this 

investigation are presented and discussed in the following 

sections: a) characteristics describing the responding 

parents, b) factor analysis of parental roles, c) testing of 

hypotheses, and d) discussion of findings. 

71 
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Characteristics Describing Parents 

Data describing the characteristics of the parents 

participating in the study were taken from the demographic 

questionnaire. Part I of the Parent Questionnaire which was 

completed by 366 subjects (91.5 per cent) as reported in 

Table II. The data presented in Table II indicate 

TABLE II 

PARENTS COMPLETING QUESTIONNAIRES 

Class/Sex Number Percentage 

Middle class 

Fathers 92 92 

Mothers 93 93 

Total 185 92.5 

Lower class 

Fathers 90 90 

Mothers 91 91 

Total 181 90.5 

Total 366 91.5 

that 92.5 per cent of the middle class parents and 90.5 per 

cent of the lower class parents completed the 
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questionnaires. The total percentage of respondents was 

91.5 per cent. The average family incomes of middle and 

lower class parents are shown in Table III. 

TABLE III 

AVERAGE FAMILY INCOME OF THE MIDDLE 
AND LOWER CLASS THAI PARENTS 

Middle Class Lower Class 

Fathers Mothers Fathers Mothers 

Average family 
income 

Num-
ber 

% Num-
ber 

% Num-
ber 

% Num-
ber 

% 

$962 or less . . . . . . . . 62 68.9 62 68.1 

$962 to $1,923 . . . . . . . . 28 31.1 29 31.9 

$1,923 to $3,846 41 44.6 41 41.1 . . . . .... 

$3,846 to $5,769 26 28.3 26 28.0 . . . . . . . . 

$5,769 to $7,692 15 16.3 15 16.1 . . . . 
• • . . . . 

$7,962 to $11,538 10 10.9 11 11.8 . . . . . . . . 

Total 92 100 93 100 90 100 90 100 

The average family income of middle class parents 

ranged between $1,923 to $11,538 and the average family 
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income of lower class parents was $1,923 or less. Most of 

the middle class parents (44 per cent) have the average 

family income which ranges between $1,923 to $3,846 while 

most of the lower class parents (68 per cent) have an 

average family income of $962 or less. 

Factor Analysis of Parental Roles in Helping 
Their Children's Reading Development 

In order to analyze the data concerning hypotheses one 

through five which related to parental roles in helping 

their children's reading development, it was first necessary 

to subject the data from the four subgroups of the samples 

which completed the Parental Role Questionnaire to factor 

analysis. This analysis was done to reduce the number of 

the twenty-five variables to a smaller number which could be 

efficiently submitted to test the significant difference by 

using two-way analysis of variance. 

A correlation matrix of the twenty-five variables of 

the four groups—middle class fathers, middle class mothers, 

lower class fathers and lower class mothers, was prepared 

for the first analysis (Appendix N). Factor matrix, 

eigenvalues, percentages of variation and communality were 

then computed for each of the twenty-five variables of each 

group. Eigenvalues show the contribution of each factor to 

the total communality and were used as a criterion to hold 

the number of principal factors as shown in Tables IV 

through VII. 
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TABLE IV 

FACTOR MATRIX, EIGENVALUES, PERCENTAGES OF VARIATION, 
AND COMMUNALITY OF TWO PRINCIPAL FACTORS 

OF MIDDLE CLASS THAI FATHERS 

Variables Factor Factor Communal-
1 2 ity 

Help my child with homework .48 .45 .42860 
Read aloud to my child .59 .36 .47512 
Listen to my child read .52 .58 .60663 
Ask questions .57 .60 .68844 
Discuss what my child reads .62 .55 .69229 
Provide materials .59 -.12 .35757 
Discuss words or numbers .62 -.13 .40572 
Give my child a reward .53 .07 .28649 
Take my child to the library .46 .19 .25112 
Take my child to bookstores .56 -.44 .50635 
Let my child select.his books .48 -.43 .42046 
Give my child books .52 -.42 .43127 
Respond to my child .67 .01 .45344 
Read in my free time .41 -.33 .28192 
Discuss TV p>rograms .68 .03 .46784 
Talk about school .58 .09 .34431 
Write stories my child dictates .58 .09 .34054 
Repeat rhymes with my child .64 -.29 .49082 
Play games or toys with my child .55 -.35 .42837 
Have family member help my child .05 -.02 .00278 
Attend conferences .38 .31 .24522 
Learn from books or guides .78 .00 .60769 
Learn from magazines/newspapers .69 -.24 .53573 
Use ideas from TV or radio .75 - .24 . 60482 
Talk to teachers .50 -.02 .25114 

Eigenvalues 8 .10 2.50 
Percentages of variation 32.4 10.0 42.4 

The data in Table IV indicate that Factor 1 accounts 

for 32.4 per cent and Factor 2, for 10.0 per cent of the 

total variance. The eigenvalues of Factor 1 is 8.10 and 

2.50 for Factor 2. 
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TABLE V 

FACTOR MATRIX, EIGENVALUES, PERCENTAGES OF VARIATION, 
AND COMMUNALITY OF TWO PRINCIPAL FACTORS 

OF MIDDLE CLASS THAI MOTHERS 

Variables Factor 
1 

Factor 
2 

Communal-
ity 

Help my child with homework .34 .52 .38336 
Read aloud to my child .65 - .04 .42095 
Listen to my child read . 45 .45 .41054 
Ask questions .50 .36 .38042 
Discuss what my child reads .63 .35 .52113 
Provide materials .48 -.10 .24031 
Discuss words or numbers .76 - .10 .58494 
Give my child a reward .53 .13 .29637 
Take my child to the library . 32 -.31 .20042 
Take my child to bookstores .54 -.47 .51592 
Let my child select,his books .39 -.37 .29036 
Give my child books .39 -.29 .24025 
Respond to my child .57 .16 .35459 
Read in my free time .49 -.13 .25937 
Discuss TV programs .53 .16 .30831 
Talk about school .65 .25 .48531 
Write storieis my child dictates .47 -.29 .30428 
Repeat rhymes with my child .50 -.37 .38743 
Play games or toys with my child .59 -.38 .48988 
Have family member help my child .09 -.24 .06327 
Attend conferences .14 .31 .11666 
Learn from books or guides . 63 -.02 .39119 
Learn from magazines/newspapers .60 -.02 .35898 
Use ideas from TV or radio .60 .21 .41158 
Talk to teachers .22 .25 .11208 

Eigenvalues 6 . 47 2 .06 
Percentages of Variation 25 .9 8.2 34 .1 

The data in Table V indicate that Factor 1 accounts for 

25.9 per cent and Factor 2, for 8.2 per cent of the total 

variance. The eigenvalues of Factor 1 is 6.47 and 2.06 for 

Factor 2. 
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TABLE VI 

FACTOR MATRIX, EIGENVALUES, PERCENTAGES OF VARIATION, 
AND COMMUNALITY OF TWO PRINCIPAL FACTORS 

OF LOWER CLASS THAI FATHERS 

Variables Factor 
1 

Factor 
2 

Communal -
ity 

Help my child with homework 
Read aloud to my child 
Listen to my child read 
Ask questions 
Discuss what my child reads 
Provide materials 
Discuss words or numbers 
Give my child reward 
Take my child to the libraray 
Take my child to bookstores 
Let my child select his books 
Give my child books 
Respond to my child 
Read in my free time 
Discuss TV program 
Talk about school 
Write stories my child dictates 
Repeat rhymes with my child 
Play games or toys with him 
Have family member help 
Attend conferences 
Learn from books or guides 
Learn from magazines/newspapers 
Use ideas from TV or radio 
Talk to teachers 

Eigenvalues 
Percentages of Variation 

.58 

.64 

.55 

. 6 6 

.70 

.69 

.74 

. 71 

.48 

.43 

.52 

.50 

.78 

.56 

.39 

.49 

.52 

.59 

.71 

.10 

.51 

.76 

.74 

.51 

.45 

8.76 
35.0 

.22 

.10 

.10 

.03 

.05 

.13 
-.03 
.07 

-.52 
.09 
. 00 

- . 0 6 
.02 
.42 
.19 

-.18 
-.44 
-.36 
-.02 
.59 

-.20 
. 00 
.31 
.46 

-.49 

1. 89 
7.6 

.37903 

.42050 

.31429 

.43728 

.49563 

.49665 

.54606 

.50984 

.49760 

.19558 

.26700 

.25485 

.61532 

.48641 

.19159 

.27397 

.46149 

.47922 

.51132 

.36122 

.30112 

.57964 

.65499 

.47546 

.44473 

42.6 

The data in Table VI indicate that Factor 1 accounts 

for 35.0 per cent, and Factor 2 for 7.6 per cent of the total 

variance. The eigenvalues of Factor 1 is 8.76 and 1.89 for 

Factor 2. 
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TABLE VII 

FACTOR MATRIX, EIGENVALUES, PERCENTAGES OF VARIATION, 
AND COMMUNALITY.OF TWO PRINCIPAL FACTORS 

OF LOWER CLASS THAI MOTHERS 

Variables Factor 
1 

Factor 
2 

Communal-
ity 

Help my child with homework .33 .44 .29830 
Read aloud to my child .50 .35 .36549 
Listen to my child read .61 .34 .48323 
Ask questions .59 .33 .45845 
Discuss what my child reads .60 .28 .40536 
Provide materials .67 .01 .44985 
Discuss words or numbers .65 -.16 .45150 
Give my child reward .41 -.09 .17775 
Take my child to the library .48 .38 .38031 
Take my child to bookstores .57 -.05 .32749 
Let my child select his books .49 .04 .24427 
Give my child books .34 .18 .14515 
Respond to my child .66 -.15 .46333 
Read in my free time .44 -.36 .32126 
Discuss TV programs .44 -.02 .19861 
Talk about school .66 -.02 .43735 
Write stories my child dictates .45 .03 .20071 
Repeat rhymes with my child .60 -.16 .38488 
Play games or toys with my child .55 -.50 .54961 
Have family member help my child .33 -.24 .16890 
Attend parent conferences .45 .55 .50182 
Learn from books or guides .67 -.15 .47357 
Learn from magazines/newspapers .66 -.41 .59792 
Use ideas from TV or radio .51 -.45 .46623 
Talk to teachers .43 .23 .23974 

Eigenvalues 7.13 2.06 
Percentages of variation 28.5 8.2 36.8 

The data in Table VII indicate that Factor 1 accounts 

for 28.5 per cent, and Factor 2 for 8.2 per cent of the total 

variance. The eigenvalues of Factor 1 is 7.13 and 2.06 for 

Factor 2. 
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The varimax rotation was then employed for the two 

factors in each group. The varimax rotated factor matrix as 

shown in Tables VIII through XI sugggested which variables 

should be included in Factors 1 and 2. All loadings greater 

than .400 were retained as suggested by Ferguson (9). 

TABLE VIII 

VARIMAX ROTATED FACTOR MATRIX OF 
MIDDLE CLASS THAI FATHERS 

Variables Factor 1 Factor 2 

24. Use ideas from TV or radio .71632 .30283 
10. Take my child to bookstores .71122 .02285 
23. Learn from magazines or newspapers .68128 .26755 
18. Repeat rhymes with my child .67366 .19237 
12. Give my child books .65664 .00994 
11. Let my child select his book .64823 -.01633 
19. Play games or toys with my child .64793 .09250 
22. Learn from books or guides .58807 .51173 
7. Discuss words or numbers .55602 .31075 

14. Read in my free time .53069 .01690 
6. Provide; materials .52205 .29160 

15. Discuss TV programs .50291 .46359 
13. Respond to my child .50209 .44871 
17. Write stories my child dictates .49866 .30312 
25. Talk to teachers .39658 .30637 
20. Have family member help my child .05011 .01626 

4. Ask questions about his storybooks .04369 .82857 
5. Discuss what my child reads .11777 .82366 
3. Listen to my child .02296 .77853 
2 . Read aloud to my child .21262 .65568 
1. Help my child with homework .07108 .65081 

21. Attend parent conferences .08947 .48705 
9. Take my child to the library .23065 .44489 

16 . Talk with my child about school .38496 .44284 
8. Give my child rewards .36141 .39480 
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Based on the criterion of factor loadings, all loadings 

greater than .400 were retained. The data in Table VIII 

indicate that the roles of the middle class Thai fathers in 

Factor 1 consist of 14 variables and 8 variables in Factor 

2 . 

TABLE IX 

VARIMAX ROTATED FACTOR MATRIX OF 
MIDDLE CLASS THAI MOTHERS 

Variables Factor 1 Factor 2 

10. Take my child to bookstores 
19. Play games or toys with my child 
18. Repeat rhymes with my child 
7. Discuss words or numbers 

11. Let my child select his books 
17. Write stories my child dictates 
12. Give my child books 
2. Read aloud to my child 

22. Learn from books or guides 
9. Take my child to the library 

14. Read in my free time 
23. Learn from magazines/newspapers 
6. Provide materials 

20. Have family member help my child 

5. Discuss what my child reads 
3. Listen to my child read 

16. Talk with my child about school 
4. Ask questions about his storybooks 
1. Help my child with homework 

24. Use ideas from TV or radio 
13. Respond to my child 
15. Discuss TV programs 
8. Give my child reward 

25. Talk to teachers 
21. Attend parent conferences 

.71689 

.68456 

.61641 

.60725 

.53866 

.53772 

.48500 

.48489 

.45752 

.44759 

.44277 

.43867 

.40933 

.22905 

.20473 

.00455 

.28886 

.09779 

.12850 

.27945 

.29678 

.26712 

.28382 

.01505 

.12457 

.04465 

.14579 

.08639 

.46495 

.01442 

.12302 

.07083 

.43108 

.42647 

.00917 

.25165 

.40810 

.26973 

.10396 

.69226 

.64071 

.63393 

.60898 

.60568 

.57748 

.51625 

. 48678 

.46456 

.33444 

.31804 
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Based on the criterion of factor loadings, all loadings 

greater than .400 were retained. The data in Table IX 

indicate that the roles of the middle class Thai mothers in 

Factor 1 consist of 13 variables and 9 variables in Factor 

2 . 

TABLE X 

VARIMAX ROTATED FACTOR MATRIX OF 
LOWER CLASS THAI FATHERS 

Variables Factor 1 Factor 2 

23. 
14. 
24. 
13. 

6 . 
8 . 

2 2 . 
1. 
5. 
2 . 
7. 

19. 
4. 

2 0 . 
15. 
11. 
10. 

9. 
25. 
17. 
18. 
21. 
16. 
3. 

12 . 

Learn from magazines 
Read in my free time 
Talk to teachers 
Respond to my child 
Provide materials 
Give my child reward 
Learn from books or guides 
Help my child with homework 
Discuss what my child reads 
Read aloud to my child 
Discuss words or numbers 
Play games or toys with my child 
Ask questions about his storybooks 
Have family member help my child 
Discuss TV programs 
Let my child select his books 
Take my child to bookstores 

Take my child to the library 
Talk to teachers 
Write stories my child dictates 
Repeat rhymes with my child 
Attend parent conferences 
Talk about school 
Listen to my child read 
Give my child books 

.77892 .21972 

.69737 .00930 

.68763 -.05119 

.63277 .46359 

.62560 .32446 

.60294 .38249 

.60198 .46611 

.58734 .18455 

.58191 .39624 

.56769 .31589 

.56264 .47906 

.54827 .45904 

.49783 .43525 

.44092 -.40842 

.42826 .09046 

.40871 .31616 
•39749 .19385 

.05374 .70336 

.04918 .66506 

.13986 .66478 

.24691 .64672 

.27923 .47239 

.27343 .44633 

.37021 .42099 

.35572 .35821 
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Based on the criterion of factor loadings, all loadings 

greater than .400 were retained. The data in Table X 

indicate that the roles of the lower class Thai fathers 

consist of 16 variables and 7 variables in Factor 2. 

TABLE XI 

VARIMAX ROTATED FACTOR MATRIX OF 
LOWER CLASS THAI MOTHERS 

Variables Fator 1 Factor 2 

23. Learn from magazines/newspapers 
19. Play games or toys with my child 
24. Use ideas from TV or radio 
22. Learn from books or guides 
13. Respond to my child 
7. Discuss words or numbers 

14. Read in my free time 
18. Repeat rhymes with my child 
16. Talk about school 
6. Provide materials 

10. Take my child to bookstores 
20. Have family member help my child 
8. Give my child reward 

15. Discuss TV programs 
17. Write stories my child dictates 

21. Attend parent conferences 
3. Listen to my child read 
4. Ask questions about his storybooks 
9. Take my child to the library 
5. Discuss what my child reads 
2. Read aloud to my child 
1. Help my child with homework 

25. Talk to teachers 
12. Give my child books 
11. Let my child select his books 

.76324 .12405 

.74123 -.01362 

.68280 -.00376 

.60582 .32643 

.59852 .32419 

.59839 .30566 

.56641 .02100 

.55848 .27014 

.51468 .41527 

.50101 .44591 

.46502 .33353 

.40924 .03774 

.37154 .19928 

.35220 .27307 

.31804 .31554 

-.01995 .70811 
.23365 .65470 
.22772 .63764 
.11357 .60614 
.24348 .58828 
.14780 .58622 

-.03692 .54492 
.17669 .45664 
.13902 .35471 
.34645 .35248 
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Based on the criterion of factor loadings, all loadings 

greater than .400 were retained. The data in Table XI 

indicate that the roles of the lower class Thai mothers in 

Factor 1 consist of 12 variables and 7 variables in Factor 

2 . 

Inspection of the roles in Factors 1 and 2 in each 

group suggests that Factor 1 consists of 9 variables as 

shown in Tables XII. Factor 2 consists of 8 variables as 

shown in Table XIII. 

TABLE XII 

VARIABLES RETAINED IN FACTOR 1 

Variables Descriptions 

6 I provide reading and writing material in my home. 

7 I discuss written words or numbers that relate to 
my child's interest. 

13 I respond to my child's questions about langauge 
books, reading, and writing. 

14 I read in my free time. 

18 I repeat rhymes or poems with my child. 

19 I play language games or educational toys with 
my child. 

22 I learn from books or guides in helping my child's 
reading development. 

23 I learn from magazines or newspapers to help my 
child's reading development. 

24 I use the ideas from television or radio in 
helping my child's reading development. 
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Table XII presents Factor 1 which is comprised of 8 

ables. Most of the variables indicate the less active 

roles of parents in helping their children's reading 

development. 

TABLE XIII 

VARIABLES RETAINED IN FACTOR 2 

Variables Descriptions 

1 I help my child with homework. 

2 I read aloud to my child. 

3 I listen-to my child read. 

4 I ask questions about my child's storybooks. 

5 I discuss the things my child reads. 

9 I take my child to the library. 

16 I talk with my child about school. 

21 I attend parent conferences at school. 

Table XIII shows Factor 2 which is comprised of 8 

variables. Most of the variables indicate the more active 

roles of parents in helping their children's reading 

development. 

Testing of Hypotheses 

The raw scores of Factors 1 and 2 were then used to 

test the significant difference between the classes and sex 



85 

of parents using two-way analysis of variance. Hypotheses 1 

through 5 were stated as nondirectional, research 

hypotheses. They were tested using two-way analysis of 

variance in order to test for any interaction effects 

between the independent variables (9). The two independent 

variables were middle or lower class and fathers or mothers. 

The dependent variables were the raw scores of Factor 1 and 

Factor 2. Table XIV presents means, standard deviations and 

the results of two-way analysis of variance of Factor 1. 

TABLE XIV 

MEANS, STANDARD DEVIATIONS AND ANOVA SUMMARY FOR 
PARENTAL ROLES IN FACTOR 1 IN RELATIONSHIP TO 

CLASSES AND SEX OF THAI PARENTS 

Middle Class Lower Class 

Fathers Mothers Fathers Mothers 

Number 92 93 90 91 

Mean 26.7 29.0 22.5 23.1 

SD 7.1 5.9 7.6 7.1 

Source of Variation SS 

Class 

Sex 

Class x Sex 

Residual 

2325.806 

216.260 

68.117 

17414.296 

P < .05 

DF 

1 

1 

1 

362 

P < .001 

MS 

2325.805 

216.260 

68.117 

48.106 

48.348 

4.496 

1. 416 

<.001*** 

.035* 

.235 
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Table XV presents means, standard deviations and the results 

of two-way analysis of variance of Factor 2. 

TABLE XV 

MEANS, STANDARD DEVIATIONS AND ANOVA SUMMARY FOR 
PARENTAL ROLES IN FACTOR 2 IN RELATIONSHIP 

TO CLASSES AND SEX OF THAI PARENTS 

Middle Class Lower Class 

Fathers Mothers Fathers Mothers 

Number 

Mean 

SD 

92 

21.4 

5.7 

93 

25.1 

4.9 

90 

19.4 

5.5 

91 

21.6 

5.8 

Source of Variation SS DF MS 

Class 

Sex 

Class x Sex 

Residual 

706.299 

809.235 

45.667 

10817.730 

1 

1 

1 

362 

706.299 

809.235 

45.667 

29.883 

23.635 

27.080 

1.528 

<.001*** 

<.001*** 

.217 

P < . 001 

The results of ANOVA for Thai parental roles in Tables 

XIV and XV indicate that there are significant differences 

in Factors 1 and 2, compared to classes and sex of the 

parents. No interactions between classes and sex are found 

in the analysis. 
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Hypothesis 1 states that there is a significant 

difference between the roles of middle class and lower class 

Thai parents in helping their children's reading develop-

ment. The results of two-way analysis of variance in Tables 

XIV and XV indicate that the roles of parents in Factors 1 

&nd 2 between the middle class and lower class Thai parents 

are significantly different at better than the .001 level. 

Hypothesis 1 is accepted. 

Hypothesis 2 states that there is a significant 

difference between the roles of middle class Thai fathers 

snd lower class Thai fathers in helping their children's 

reading development. The results of two-way analysis of 

variance in Tables XIV and XV indicate that the roles of 

fathers in Factors 1 and 2 between the middle class and 

lower class fathers are significantly different at better 

than the .001 level. Hypothesis 2 is, therefore, accepted. 

Hypothesis 3 states that there is a significant 

difference between the roles of middle class Thai mothers 

an(3 lower class Thai mothers in helping their children's 

reading development. The results in Tables XIV and XV 

indicate that the roles of middle class Thai mothers and 

lower class Thai mothers in Factors 1 and 2 are 

significantly different at better than the .001 level. 

Hypthesis 3 is accepted. 
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Hypothesis 4 states that there is a significant 

difference between the roles of middle class Thai fathers 

and middle class Thai mothers in helping their children's 

reading development. The results of two-way analysis of 

variance in Table XIV indicate that the roles of the middle 

class Thai fathers and middle class Thai mothers in Factor 1 

are significantly different at better than the .05 level. 

The results in Table XV indicate that the roles of middle 

class fathers and middle class mothers in Factor 2, however, 

are significantly different at better than the .001 level. 

Hypothesis 4 is, therefore, accepted. 

Hypothesis 5 states that there is a significant 

difference between the roles of lower class Thai fathers and 

lower class Thai mothers in helping their children's reading 

development. The results in Table XIV indicate that the 

roles in Factor 1 of lower class Thai fathers and lower 

class Thai mothers are significantly different at better 

than the .05 level. The roles in Factor 2 of the lower 

class Thai fathers and lower class Thai mothers are, 

however, significantly different at better than the .001 

level. Hypothesis 5 is, therefore, accepted. 

Hypotheses 6 Through 10 

Hypotheses 6 through 10 were also tested with two-way 

analysis of variance. The dependent variable was the needs 

of parents in helping their children's reading development. 
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The two independent variables were middle or lower class 

parents, and fathers or mothers. Table XVI presents means, 

standard deviations and the results of two-way analysis of 

variance for parental needs in relationship to classes and 

sex of Thai parents. 

TABLE XVI 

MEANS, STANDARD DEVIATIONS AND ANOVA SUMMARY 
FOR PARENTAL NEEDS IN RELATIONSHIP TO 

CLASSES AND SEX OF THAI PARENTS 

Middle Class Lower Class 

Fathers Mothers Fathers Mothers 

Number 92 93 90 91 

Mean 26.7 27. ,9 26, .0 26.8 

SD 5.0 4. 4 4. .2 4.6 

Source of Variation SS DF f IS F P 

Class 71.332 1 71. .332 3.436 .065 

Sex 104.204 1 104. 204 5.019 .026* 

Class x sex 4.368 1 4. 368 .210 .647 

Residual 

* _ .. / M r 

7515.999 362 20. 762 

The results of ANOVA for the Thai parental needs 

indicate that there is a significant difference between sex 

of parents, but there is no significant difference between 
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classes of parents. No interaction between classes and sex 

is found in the analysis. 

Hypothesis 6 states that there will be a significant 

difference between the needs of middle class and lower class 

Thai parents in helping their children's reading develop-

ment. The results presented in Table XVI indicate no 

significant difference between the needs of the two classes 

of Thai parents. Hypothesis 6 is rejected. 

Hypothesis 7 states that there will be a significant 

difference between the needs of middle class Thai fathers 

and lower class Thai fathers in helping their children's 

reading development. The results of two-way analysis of 

variance in Table XVI indicate no significant difference 

between the needs of middle class Thai fathers and lower 

class Thai fathers. Hypothesis 7 is rejected. 

Hypothesis 8 states that there will be a significant 

difference between the needs of middle class Thai mothers 

and lower class Thai mothers. The results of two-way 

analysis of variance in Table XVI indicate no significant 

difference between the needs of the two classes. Hypothesis 

8 is rejected. 

Hypothesis 9 states that there will be a significant 

difference between the needs of middle class Thai fathers 

and middle class Thai mothers in helping their children's 

reading development. The results of two-way analysis of 
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variance in Table XVI indicate a significant difference 

between the needs of middle class Thai fathers and mothers 

in helping their children's reading development at better 

than the .05 level. Hypothesis 9 is, therefore, accepted. 

Hypothesis 10 states that there will be a significant 

difference between the needs of lower class Thai fathers and 

lower class Thai mothers in helping their children's reading 

development. The results of two-way analysis of variance in 

Table XVI indicate that the needs of lower class Thai 

fathers and lower class Thai mothers are significantly 

different at better than the .05 level. Hypothesis 10 is, 

therefore, accepted, 

Discussion of Findings 

The motivation for conducting this study was a concern 

about the influence of Thai parents on their children's 

reading development and the lack of research in Thailand 

concerning the parental roles and needs in helping their 

children's reading development. This study compared the 

roles and needs of middle class and lower class Thai parents 

in helping their children's reading development. 

Hypothesis 1 was concerned with the differences between 

the roles of the overall middle class Thai parents and lower 

class Thai parents in helping their children's reading 

development. The results using two-way analysis of variance 

indicated that the parental roles in Factors 1 and 2 were 
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related to the class of the parents. Middle class parents 

participated and helped their children more than lower class 

parents. These findings supported the previous studies of 

Bee et al. (3), Laosa (14) Streissguth and Bee (20) that 

middle class parents spent more time on helping their 

children s reading development than did lower class parents. 

Middle class parents participated, interacted, and 

supervised their children more than lower class parents (15, 

18). Middle class parents were more able to support their 

children with manipulative and educational materials than 

lower class parents (15). 

The results of factor analysis indicated that there 

were two principal factors in parental roles of Thai 

parents. Factor 1 revealed that Thai parents used the ideas 

from books, guides, magazines, newspaper, television and 

£3.dio in helping their children's reading development. They 

provided reading and writing materials in the homes, 

discussed words or numbers, repeated rhymes or poems and 

played games or toys with their children. Factor 2 

indicated that Thai parents were active in helping their 

children s reading development. They helped their children 

with homework, read aloud and listened to their children's 

reading. They discussed school and the books they read with 

their children. They took their children to the library and 

attended parent conferences. In summary, the middle class 
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parents participated and helped their children with reading 

development more than the lower class parents in both 

Factors 1 and 2. 

Hypothesis 2 was concerned with the difference between 

the roles of. middle class fathers and lower class fathers in 

helping their children s reading development. The results 

indicated the significant differences between the two groups 

in their roles in Factors 1 and 2. Middle class fathers 

participated and helped their children's reading development 

in both factors more than lower class fathers. These 

results supported the study of Miller (15) which found that 

middle class parents participated and interacted more with 

their children than lower class parents. Middle class 

fathers tended to have more responsibilities for their 

children s reading development than had been recognized 

previously (2). 

The prediction in Hypothesis 3 was that the roles of 

middle class mothers were significantly different from lower 

class mothers. The results of this study indicated that the 

middle class mothers participated and helped their 

children's reading development more than the lower class 

mothers in both factors. These findings supported the 

research results of Bee et al. (3), Laosa (14), Streissguth 

and Bee (20) that middle class mothers spent more time, 

participated, and interacted more than the lower class 
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mothers. Quite often, lower class mothers are confronted 

with such problems as poor housing, many children, shortage 

of money, and the inevitable boredom and unpleasantness of 

poor living (13). Lower class mothers, therefore, 

participated and supported their children's reading 

development less than middle class mothers. 

Hypothesis 4 was concerned with the difference between 

the roles of middle class Thai fathers and mothers in 

helping their children's reading development. The results 

indicated that middle class Thai fathers and mothers were 

significantly different in their roles. Mothers 

participated and helped their children in reading 

development more in Factors 1 and 2 than fathers. These 

findings supported numerous studies (6, 7, 12, 15, 19) that 

mothers participated and helped their children learn to read 

more than did fathers. Traditionally, Thai mothers have to 

be responsible for taking care of their children and the 

management of the house. Fathers have the authority in the 

family. Although the society has been changing and many 

middle class mothers are employed outside the home to 

support their families, the roles of Thai mothers in the 

family have not diminished (5). For this particular 

male-dominated culture, this finding should not be 

surprising. This result, however, does not support the 

study of Parke (17) that fathers in general are becoming 
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more active participants in their child rearing and Berns 

(4), that fathers are taking more responsibility for their 

children. Fathers in Thai culture may be different from the 

American fathers in these studies. 

Hypothsis 5 was concerned with the difference between 

the roles of lower class Thai fathers and mothers in helping 

their children's reading development. The finding was that 

there were significant differences in the roles of lower 

class Thai fathers and mothers in Factors 1 and 2. Lower 

class Thai mothers participated and helped their children's 

reading development more than fathers. This finding lends 

supports to Alstyne (1) and Miller (15) that mothers, 

whether they were in the middle or lower class, participated 

more in helping their children than the fathers. This 

finding could be based on the culture because in many Thai 

families fathers are responsible for supporting their wives 

and children while mothers are responsible for maintaining 

the household and rearing the children. It seems that 

fathers are not assuming more household and child-care 

responsibilities. 

Hypotheses 6 through 8 were concerned with the 

difference between the needs of middle class and lower class 

Thai parents in helping their children's reading 

development. Two-way analysis of variance revealed that 

their needs were not related to their social class. Both 
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middle and lower class parents, whether they were middle 

class fathers or mothers, or lower class fathers or mothers, 

expressed a need for information and skills that would 

enable them to help their children in reading development. 

These findings support the study of Engley (8) that parents 

of prekindergarten children wanted to understand how they 

could support their children's learning and wanted to know 

what materials and methods could assist them helping their 

children. These findings also support the findings of 

Freshour (10) and Thompson (21) that most of the parents 

need to know any information that would increase their 

ability to help their children's reading development; and 

the finding of the United States Department of Education 

(22), that many parents would welcome more guidance and 

ideas from teachers. 

Hypothesis 9 was concerned with the difference between 

the needs of middle class Thai fathers and mothers in 

helping their children's reading development. Two-way 

analysis of variance indicated that sex of parents was 

related to their needs. Middle class mothers had indicated 

a higher degree of needs than did the fathers. No studies 

were found in the literature about the difference between 

the sex of parents in their needs to help their children's 

reading development. The difference, however, could be 

supported since it is generally accepted that Thai mothers 
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have the responsibility to take care of the children and the 

household. Mothers, therefore, are closer to their children 

than fathers. They accept that it is their duty to support 

their children. In the same way, the fathers' view was that 

mothers were responsible for the children (5, 11). 

Hypothesis 10 was concerned with the difference between 

the needs of lower class Thai fathers and mothers in helping 

their children in reading development. Two-way analysis of 

variance revealed that the sex of the parents was related to 

their needs. Lower class mothers indicated a higher degree 

of needs than lower class fathers. This finding indicated 

that lower class fathers and mothers had a similar view. 

Their view is that mothers are responsible for their 

children. Since Thai lower class fathers are generally the 

financial support for the family, mothers are to be 

responsible for the children and the household (5, 11). 

Thus, lower class mothers tended to express more needs for 

information and skills that could help their children's 

reading development than lower class fathers. 

In summary, the roles of parents in helping their 

children's reading development were related to social class 

and sex of parents. Middle class parents participated and 

supported their children's reading development more than 

lower class parents. These parents also gathered ideas from 

various media to help their children. Mothers, whether in 
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the middle or lower class, had a higher degree of roles of 

involvement in helping their children's reading development 

than did fathers. The needs parents expressed to help their 

children's reading development were not related to social 

class but to the sex of the parents. The overall middle and 

lower class parents had the same degree of needs. However, 

mothers, whether in the middle or lower class, expressed a 

higher degree of needs than fathers. 

Implications 

As a faculty member in a teachers' college which is 

funded through the Ministry of Education in Thailand, the 

investigator is a government official. Teachers' colleges 

supported by the government are under the Department of 

Teachers' Colleges in the Ministry of Education. The 

government provides funding to each teachers' college for 

projects including materials for training adults in the 

community and publications resulting from the projects. 

Since most of the Thai parents in this study expressed 

a need to have information and skills that would enable them 

to help their children's reading development, the 

investigator first needs to publicize the results of this 

research study. This study will be summarized, translated, 

and publicized in journals in Thailand. Publication of an 

article is readily possible in this country. Later, the 

articles about how parents can help their children's reading 
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development and how schools can involve parents in helping 

their children s reading development will be publicized in 

Thai journals, magazines and/or newspapers. These topics 

will also be broadcast on the radio programs periodically, 

especially in the investigator's town since the college in 

which the investigator works has educational programs on the 

radio. 

The information will be expanded not only by the media. 

The investigator needs to plan conferences and invite the 

principals and teachers of preprimary schools and college 

faculty membeirs to the conferences. If school administrat-

ors understand and realize the influence of the parental 

roles on their children's reading development, they should 

certainly support and plan the programs involving parents in 

the schools. 

Because the investigator teaches at a teachers' college 

which is becoming community oriented, a project needs to be 

planned to develop training programs for parents in the 

community. This college has funds for faculty members to 

support such projects. Parent training programs will be 

held for parents specifically on helping their children's 

reading development. These parents will first come from the 

parents of the nursery school in the college; second, from 

those whose children attend preprimary schools in the 

community; and then from other communities. This college in 
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which the investigator teaches is a center for education in 

this small community. The investigator will cooperate with 

the Chair of the Community Council in announcing the 

procedure for applying the parent training sessions through 

the loudspeaker. 

The parents who attend the training program might be 

studied, comparing them to the parents who do not attend the 

training programs. The training programs will be expanded 

to provide parents with more information and skills. Books, 

guides, and handbooks for parents will be written by the 

investigat- or and given to the parents. The parents who 

are successful in helping their children's reading 

development may become presenters for future training 

sessions. In planning parent training programs, the 

investigator will cooperate with the Regional Adult 

Education Center to reach the highest possible involvement 

of the parents in the programs. 

As an instructor, textbooks in early childhood 

education, parental roles in helping their children's 

reading development, and parent involvement programs are 

considered very important to students training to be 

teachers. The parental roles in helping children's reading 

development will be added to existing courses. Later, the 

curriculum in early childhood education will be revised. A 

course in parent involvement in early childhood education 

will be added. 
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CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS, IMPLICATIONS, 

AND RECCOMMENDATIONS 

Summary 

This study compared the roles and needs of middle class 

and lower class Thai parents in helping their children's 

reading development. The sample was selected from the 

parents of preprimary schools in Bangkok, Thailand. A total 

of 366 parents, including 185 from the middle class and 181 

from the lower class communities, participated in this 

study. 

The Parent Questionnaire, which included the 

Demographic Questionnaire, the Parental Role Questionnaire, 

and the Parental Need Questionnaire, was used to collect the 

data. The twenty-five variables in the Parental Role 

Questionnaire were subjected to factor analysis. Two 

principal factors were retained. Factor 1 consisted of nine 

variables and Factor 2 consisted of eight variables. Factor 

1 included the less active roles of the parents while Factor 

2 included the more active roles. 

Two-way analysis of variance was utilized to examine if 

differences existed between the roles in Factors 1 and 2 of 

the middle and lower classes, and fathers or mothers. To 
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compare the needs of parents in helping their children's 

reading development of the middle and lower classes and 

fathers or mothers, two-way analysis of variance was also 

employed. 

Findings 

In testing the hypotheses stated in this study, two-way 

analysis of variance resulted in the following findings. 

1. The roles in Factors 1 and 2 of middle and lower 

class Thai parents in helping their children's reading 

development, were significantly different. The roles of the 

middle class parents were greater than those of the lower 

class parents. 

2. The roles in Factors 1 and 2 of middle class Thai 

fathers and lower class Thai fathers in helping their 

children's reading development, were significantly 

different. The roles of the middle class fathers were 

greater than those of the lower class fathers. 

3. The roles in Factors 1 and 2 of middle class Thai 

mothers and lower class Thai mothers in helping their 

children's reading development, were significantly 

different. The roles of the middle class mothers were 

greater than those of the lower class mothers. 

4. The roles in Factors 1 and 2 of middle class Thai 

fathers and middle class Thai mothers in helping their 

children's reading development, were significantly 
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different. The roles of middle class mothers were greater 

than those of the middle class fathers. 

5. The roles in Factors 1 and 2 of lower class Thai 

fathers and lower class Thai mothers were significantly 

different. The roles of the lower class mothers were 

greater than those of the lower class fathers. 

6. The needs in helping their children's reading 

development of middle class Thai parents and lower class 

Thai parents were not significantly different. 

7. The needs in helping their children's reading 

development of middle class Thai fathers and lower class 

Thai fathers were not significantly different. 

8. The needs in helping their children's reading 

development of middle class Thai mothers and lower class 

Thai mothers were not significantly different. 

9. The needs of middle class Thai fathers and mothers 

were significantly different. Middle class mothers 

expressed a higher degree of needs than the fathers. 

10. The needs in helping their children's reading 

development of lower class Thai fathers and mothers were 

significantly different. Lower class mothers expressed a 

higher degree of needs than the fathers. 
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Conclusions 

The following conclusions are based upon the findings 

from the specific sample involved in this study. 

1. The roles of parents in helping their children's 

reading development are related to their social class. 

2. The roles of parents in helping their children's 

reading development are related to the sex of the parent. 

3. The needs of parents in helping their children's 

reading development are related to sex, but not related to 

the social class of parents. 

Implications 

1. The findings of this study could be used by school 

administrators and educators to plan parent involvement 

programs that meet the needs of the parents. 

2. The findings of this study suggest that the major 

target population in Thailand, which needs information about 

helping children's reading development, is the lower class 

parents. The government, school administrators, and 

educators should provide more information and plan programs 

that help these parents realize the importance of parental 

roles in helping their children's reading development. 

3. Since many Thai parents learn from different kinds 

of media, such as television, magazines, newspapers, radio, 

and guides in helping their children's reading development, 

the government, schools, and educators should use these 
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media as a means to provide Thai parents with more 

information and methods of helping children's reading 

development. 

Recommendations 

1. It is recommended that further research explore 

whether children's success in reading correlates with 

parental roles in helping their children. 

2. It is recommended that research be directed toward 

a larger sample of Thai parents in other towns in Thailand 

including other variables, such as educational level, 

occupation and number of children in the family. 

3. It is recommended that this study be replicated 

comparing home environments and backgrounds of the children 

who are highly successful in reading and of the children who 

are not successful. 

4. It is recommended that this study be replicated 

investigating parental roles and needs compared to parental 

attitudes and motivations in helping their children's 

reading development. 

5. It is recommended that a similar study be 

conducted, using different methods of gathering data, such 

as, case study, observations, and interviews. 
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Appendix A 

Letter to Principals 

October, 1986 

Dear Principal: 

I am writing my dissertation at North Texas State University 
under the supervision of Dr. Velma Schmidt. The study is 
concerned with the roles and needs of Thai fathers and 
mothers in helping their children's reading development. 
Data will be collected from six preprimary schools in 
Bangkok. I would like to use parents of your school as 
subjects for my study. Would you grant permission to use 
parents of our school to gather my data? Parents are 
eligible to participate if they are a two-parent family with 
at least one child who is three to six years old. 

If you grant my request, my research assistant will 
cooperate with one or two classroom teachers to select 25 
parents. My research assistant will distribute the memo 
(attached) to the selected parents a week in advance. A 
week later, she will distribute the questionnaire to the 
parents when they come to pick up their children after 
school. I would really appreciate it if my research 
assistant could put the box for the returned questionnaires 
on the classroom bulletin board. 

If you wish to have a summary of the results of my study, I 
will be pleased to send you one. Please give your school 
name and address to my research assistant. The results of 
my study could be helpful for your school to plan a program 
that meets the parents' needs in helping their children's 
reading development. 

Thank you for your permission and cooperation. I appreciate 
your efforts in helping my research assistant gather data 
for my study. 

Sincerely, 

Nitaya Praphruitkit 
College of Education 
North Texas State University 
Denton, TX 76203 
U.S.A. 
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Appendix B 

Memo from the Principal 

To: Parents of classroom.... 
From: The Principal 

I have given Nitaya Praphruitkit permission to do her 
study at this school. The results of the study will be 
helpful to the parents in Thailand. Her research assistant 
will distribute questionnaires to you on November , 1986 
when you come to pick up your children. She and Nitaya will 
appreciate your cooperation in filling out the questionnaire 
and returning it to the school. 

Thank you for your help. 
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Appendix C 

Cover Letter to Parent Questionnaire 

October, 1986 

Dear Parent: 

The enclosed questionnaire will be used to gather data for 
my dissertation at North Texas State University, U.S.A. 
This questionnaire is not a test of your ability. It will 
give me information about what you do at home to help your 
child's reading development and what you think you need to 
know about it. The results of my study will help me plan 
ways to help you in encouraging your child's reading 
development. 

Please do not write your name on the questionnaire so that 
complete confidentiality and anonymity of your response can 
be maintained. I will appreciate it if you would complete 
the questionnaire within three days. Please put the 
questionnaire in the sealed envelope and return it in the 
box on the classroom bulletin board. 

If you wish to have a summary of the results of my study, 
please write your name and address on the questionnaire. 
Thank you very much for your cooperation. 

Sincerely, 

Nitaya Praphruitkit 

Doctoral Student 
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Appendix D 

Parent Questionnaire 

This questionnaire contains three parts: 

1) the Demographic Questionnaire, 
2) the Parental Role Questionnaire, and 
3) the Parental Need Questionnaire. 

Please follow these directions: 

1. Answer independently, please do not discuss your answer 
with your spouse. 

2. Please be honest in your answers because all of them are 
strictly confidential. 

3. Please answer EVERY item. 

Part I. Please check ( J ) one answer for each item that best 
describes you. 

1. I am 

1. father 2. mother 

The highest level of school I have completed: 

1. Elementary (1-6 or 7) 5. Bachelor's degree 

2. Secondary (8-10) 6. Master's degree 

3. High school (11-12) 7. Doctoral degree 

4. Some college 

My present family income or earnings from all sources: 

1. 25,000 baht or less ($962 or less) 

2. 25,001 baht to 50,000 baht ($962 to $1,923) 

3. 50,001 baht to 100,000 baht ($1923 to $3,846) 

4. 100,001 baht to 150,000 baht ($3,846 to $5,769) 

5. 150,001 baht to 200,000 baht ($5,769 to $7,692) 

6. 200,001 baht to 300,000 baht ($7,692 to $11,538) 

7. 300,001 baht or over ($11,538 or over) 
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4. My occupation: 

1. laborer 4. government official 

2. vendor 5. businessrctan or woman 

3. government employee 6. other (specify) 

Part II Please circle one of the five numbers following each 
item. The numbers indicate the extent to which each of 
these statements characterize your roles in helping your 
child in reading development. 

1 = very seldom 

2 = seldom 

3 = occasionally 

4 = often 

5 = very often 

Example If you very seldom read a story to your child, 
circle number 1 like this: 

I read a story to my child. ... 1 2 3 4 5 

very sel- occa- of- very 
sel- dom sion- ten of-
dom ally ten 

1. I help my child with homework. 1 2 3 4 5 

2. I read aloud to my child. ... 1 2 3 4 5 

3. I listen to my child read. 1 2 3 4 5 

4. I ask questions about my 
child's storybooks 1 2 3 4 5 

5. I discuss the things my child 
reads 1 2 3 4 5 

6. I provide reading and writing 
materials in my home 1 2 . 3 4 5 

7. I discuss written words or 
numbers that relate to my 
child's interest. 1 2 3 4 5 
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very sel- occa- of- very 
sel- dom sion- ten of-
dom ally ten 

8. I give a reward when my child 

can read 1 2 3 4 5 

9. I take my child to the library.1 2 3 4 5 

10. I take my child to the 
bookstore 1 2 3 4 5 

11. I have my child select his/ 
her own books 1 2 3 4 5 

12. I give my child books for 
birthdays or other occasions. 1 2 3 4 5 

13. I respond to my child's 
questions about language, 
books, reading and writing. 1 2 3 4 5 

14. I read in my free time 1 2 3 4 5 

15. I discuss the content of 
educational television 
programs with my child 1 2 3 4 5 

16. I talk with my child about 
school 1 2 3 4 5 

17. I write the stories my child 
dictates to me 1 2 3 4 5 

18. I repeat rhymes or poems 
with my child. 1 2 3 4 5 

19. I play language games or 
educational toys with my 
child. 1 2 3 4 5 

20. I have family members help 
my child in reading 1 2 3 4 5 

21. I attend parent conferences 
at school 1 2 3 4 5 

22. I learn from books or guides 
in helping my child's 
reading development. 1 2 3 4 5 
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very sel- occa- of- very 
sel- dom sion- ten of-
dom ally ten 

23. I learn from magazines 
or newspaper to help my 
child learn to read. 

24. I use the ideas from tele-
vision or radio in helping my 
child's reading development. 1 2 3 4 J 

25. I talk to school teachers or 
the school principal to help 
my child's reading 
development 1 2 3 4 J 

Part III Please circle one of the three numbers following 
the statement. The numbers indicate the degree of need in 
helping your child's reading development. 

1 = do not need 

2 = need some 

3 = need very much 

do need need 
not some very 
need much 

1. I need to know how to read aloud to 
my child 1 2 3 

2. I need to know how to discuss stories 
with my child 1 2 3 

3. I need to know good books for 
children 1 2 3 

4. I need an individual conference 
with the teacher 1 2 3 

5. I need a handbook or booklet on tips 
and suggestions that I could use to 
help my child in reading 1 2 3 

6. I need to learn how parents can help 
their child with reading from a 
program on television 1 2 3 
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do need need 
not some very 
need much 

7. I need a lecture or workshop about 
helping my child with reading 
development. . 1 2 3 

8. I need a one- or two-day training 
program 1 2 3 

9. I need to learn how to help my child 
learn to read from teachers or the 
principal 1 2 3 

10. I need to be involved in my child's 
school 1 2 3 

11. I need visits from my child's teacher. 1 2 3 

12. I need to know what I can do to 
improve my ability to help my child's 
reading development 1 2 3 
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Appendix E 

Letter to Experts 

July, 1986 

Dear 

I am a doctoral student in Early Childhood Education at 
NTSU. My major professor is Dr. Velma Schmidt. I have 
enclosed the purposes of my study, a Validation Form and a 
Parent Questionnaire which I have developed. 

You have been identified as an expert in prereading and 
primary reading or research, and having knowledge of the 
role parents have in this process. 

Would you be willing to read my questionnaire for content 
validity? This questionnaire will be used in a survey of 
Thai parents of preschool children about their roles and 
needs in helping their children's reading development. 

I am enclosing a self-addressed stamped envelope for your 
reply. Thank you for assisting me in validating this 
questionnaire. Please return the Validation Form within two 
weeks. 

If you have any questions, please call me at (817) 387-5006. 
If you wish to receive a copy of the validated questionnaire 
please write your name and address on the Validation Form. 

Sincerely yours, 

Nitaya Praphruitkit 
2208 Denison 
Denton, TX 76201 
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Appendix F 

Validation Form 

Please check ( J ) the appropriate box to indicate your 
agreement or disagreement with each item. Also, if you have 
a comment about any item with which you disagree, I would 
appreciate it if you would write your comment. 

Part _I in the Parent Questionnaire. From items 1 to 4, are 
the statements a suitable measure for the purposes of this 
study? 

disagree agree comment 

1. 

2 . 

3. 

4. 

Part II in the Parent Questionnaire. From items 1 to 25, 
are the statements a suitable measure for the purposes of 
this study? 

disagree agree comment 

1. 

2 . 

3. 

4 . 

5. 

6 . 

7. 

8 . 

9. 

10 
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disagree agree comment 

11. 

12. 

13. 

14. 

15. 

16. 

17. 

18. _ _ 

19. 

2 0 . 

21. ^ 

22. 

23. 

24. 

25. 

Part III in the Parent Questionnaire. From items 1 to 12, 
are the statements a suitable measure for the purposes of 
this study? 

disagree agree comment 

1. 

2 . 

3. 

4. . 

5. 

6 . 

7. 
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disagree agree comment 

8 . 

9. 

10. 

11. 

12. 

Part IV Please indicate your agreement or diss agreement with 
the statements below. 

disagree agree 

1. The questionnaire contains too 
many items 

If you agree, which items should be 
excluded? 

2. The language of each item is 
easily understood 

3. The arrangement of items on the 
questionnaire is acceptable 

Additional comments 
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Appendix G 

Follow-up Letter 

October, 1986 

Dear Parent: 

Recently a parent questionnaire, seeking your roles and 
needs in helping your child's reading development, was given 
to you. Your name was selected as one of the Thai parents 
in Bangkok. 

If you have already completed and returned the questionnaire 
to your child's teacher, please accept my sincere thanks. 
If not, I would appreciate your doing so today and returning 
it to your child's teacher. Your answer is extremely 
important to gather information about the roles and needs of 
Thai parents. 

A copy of the questionnaire is enclosed. 

Thank you very much for your cooperation. 

Sincerely, 

Nitaya Praphruitkit 
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Appendix H 

The Approval of the Thai Language Parent Questionnare 

by the Royal Thai Embassy 

ROYAL T H A I EMBASSY 

STUDENTS DEPARTMENT 

No. 0614/ 5 : 3 $ 

I 90S - 2 3 » D STREET. N . W . 

W A S H I N G T O N . D C. 2QOOS 

Tel. (202) 667-9111 

September 11, 1986 

Re : Mrs. Nitaya Praphruitkit 

TO WHOM IT MAY CONCERN : 

After having methodologically read and scrutinized both 
questionnaire in English and the other in Thai of which copies are 
sealed and herewith attached, I, on behalf of the Royal Thai Embassy 
Students' Department, do certify that Mrs. Praphruitkit's translation 
is literally correct. Thoroughly, I could not find any configuration 
which went astray. All Thai words and their usages are proper and 
easily understandable. The Thai version copy is legible to the precise 
meaning whatever English one is written. 

Please be assured of my appreciation in giving me an 

opportunity to have this honor. 

nplofc 
rabassy Students' R®Val 

BC/aw 
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Appendix I 

The Thai Language Letter to Principals 

qfnWJ 

ijuu trmruhiji 

4 k* * w * i 
lU^r»nmw«*lirjrhwVlhwunUWffiTSfy?t)ji^itin * North Texas State 

University &ju Dr.veima Schmidt tSuBirutmiJfnan imnmj 

lmimmaiBnwitMrnjtfMjdr.fim'liiniTintia'iiatijtniatumNjr M i n i m s immunimti 

iNlJuinnpna tfirnun. iiwlun^mm ymniianMMHraittflMiiluSin vnrrmiB-) iSnoyina on; 

iswrn m S-j b mil ̂ fiylwfiimnwjfnufisjj'iTfrmyfi'iunu 
^ ^ 4 4 * * * * * * f 

Inlw^T^un^^wninmwinrii^lunnnwnyiJfwjc^ r m ™ g tiasnutviatjjpwnu 

? * i w t r j l u m i T t i u n f m 1 1 anan t tuu jiirNBiuinuniiT̂ iJ 

iunrttmt»imnyiJnMfi^wun^iu^ifum)^nwm mulunan «-Tu 

t̂nI<ĵ (nvnwt)<}nijuM̂ ijflti<jrniSntf'jfij'ju fl€lwnuvfflj€ua:wf)tna<jM'Hi uaichftftLysiu 

r i r i f c w w w m 

tiufi4wuntNfnj«î yilfjfiTtî uniT̂ ^ tanirn Ttnuut̂ inlul̂ mtimjliJ 

w lantfiu ̂ mwiraimjsi5wtilufitjn^muf^lwrrn«^& uasthu-wmutisnin 

• 

ô l "^*vvjr\3^) 

( w m UTsnt)?in̂ ) 

College of Education 

North Texas State University 
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7 252? 

* M " * 

IT'JU i n ^ m v i i n iluu 

m u d m * u n t n liir/jfjTin'? i T n i W T J j ^ ' u a m m u t r / i 

ivmifl ainvi y S n t t t S f i iJ ir i : i rf tf«f<f!i! jTnn l ^ t i ^ n m i m i i i i J l m i f n i i 

1 T-BC u^ijn'/iu^sfnn^^Q^nnj'B-avjyiJnpijgoliintlj^iytSvjifST^nijQUi'iiti^^n 
C- M v ^ V V t 

vn-3. 1 <11 Tuuai^vifi l m n c t | m w l m t m y ^ u ^ n u ^ i u ^ i m u r i t n lbsrjqfin '? 

: f j u i m s a i i r n i m f i yiJn f i j ^ u n 1 j t r a ^ i n t i l n 
i!?r. nilfl: 

Y rs> f 
• 

( U H Al l i n ) 

J UIviijI J -J 1 j uuB^ inaa 



U : 7 

Inii iminvitn 

10 ifimmj 2529 

iiuu untunyj inuuu 

miuviun uriui iJj5vt rî  utuvi 

untfa tii mi minimi 

i im lminmasfmimfUftnTiifwuiJnMiHlunnmutNifftiiinTfl'niiifNtin 
V * V 1 * 

Yn^j^iimitnjtjpfiWn* timvi irHitm uininnu^fiiiifHu^iimn llizviqfifo 
¥ V 

umas fiiLiuu'ti'QuniiJ'vnncjiJnpiT'Q̂ irn 1 juumiinalfi 
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• i m m i S u i j f l ? 

4 f i m s u i 2529 

m j u i n ^ m n inutn j 

* • ^ 

fnuvsmo u m n iItrTNtrjfin^ 'unrtrwiL'TwqpiflmivN muvi 

ivinrnti t f imi y m i f l j S f i iJt r 1 t u x n i I f l f l f iByi imi^ni i i i iJt l f l i i in iJ 

4 v v n 1 1 * 1 

1 JBO ijviinmias«vniJmHniTSB<afliJn?tffN l u n n m i j f m t i T i j n n T t n u i i f u j n 

vrn Ltnjl T i m e i ^ V i i m r N i m u u lJisvuirifn 

u m a : m i u u f l a u m u r i n y i i n 1 i m i f ^ i n 

' \ \ \ - . t \V, f n 

MjJtWW-' > 
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I t >3 ITUltfVIULIiJ'ftim 

liUIPiJJ 2530 

f m r a t r u umn lir s;vnriiw unr .navJir tn lanuvu uqiyi 

;vi t m n B i w T ilisivirttfMT^tniJTrn l ^ a a u r n m u m i i n j a m j r r m uinns tUf.vi 

t y * i l l 

SI V 

v h - j I t ^ i juuauonf i lwui^ fimw in imu c m i m u i ^ a ^ u ^ u n i n ily rwnwn^ % - % % 

^ P ^ ^ * 

umi f ismi i i j f l a i jmi i^nu iJn^ jB^ i rn iJ i ju iJ i r w j n n t n l f i 

i 
t r m j u l w A y 4 
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, u i 

7 Jim?a] 2529 

1 Tim infirm inuuu 

nniimrK untn lljsviq̂ n̂  un^resniJ1 gnuv-j USTVI 
4 *

 v v 

i7!p*:*?i f?tnvi ^unann i!jrr,ifsm*riemjnn Inmn̂ nfm'snuimsmjnTj 

1uuiT/ina t n-inuri-D̂nn T •zj-e-j yiin ̂1-2̂  lunfjĵ'juti'jitjiumjtnuifj'jgn 

vmlni Jiiufn̂ nrAwn̂ rnyi I/HIUU ymu'nu rrimHimnntn IITrvf̂ nn̂  

onuti t iiiiujiJttoijnnimnyihwfNiini itTJtnpnain 

( rnu lJrrjhu ê npninin ) 

Biruulwlni juuTfmih 

/ 
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L " v . 

>•**4 jy* 

\ 

i i n i f l J J 2 5 2 9 

• 
n 1 J L u T f i s i J T i q r w i n f j n 

M _, ~ 
U U l i m ^ f n Y l UTUIJJJ 

f i n u v f i n ^ flmn l J j s w i m t o u h f ? f w n J i q i j | i i f i n u v I ^ u b j v i 

lYinufl flifivi y u n t i j u f i i i y s 1 v i ? i t s v i j 1 j j t o i 

u t u u v i u n v i a a r f s T i u f r a ^ nnT-a-a^ y i i n p u B ^ l u n n 1 ^ j w n n T-anu^-Ej^ 

*) * c\
 V
 ^

 v v 1 

v m . n i i u u t n ^ r u m r u q r n v i j j i u u u y ^ t m i n f u M v j i n s j i k t n l l i s w i n r t o 
V %/ 

u^nLLa r f i J L L i i i j ^ B i J D n u ^ n n y i J n ^T-a^ i Ih 1 T u u - a ^ u T a l f i 

/%. •; •-*«•' </ y • ^ • 
< ' V i m m ' w w w s a i - - . - -

jx j 1 J o i s u i a i 

V t i V l b J * k v ^ x 



132 

iNiTmnmrmwan 

irmi lnuinj 

4 mmroj 2529 

rnuvm'Hiimn L'Tty^nrW {T^ninilrcmpitsniv.^ utrvi ivirmt 
if g ^ 

i iwi ^unturn ilTsiv^rjfiiJJTm nu^nuuiRttmrrju iftw uyiirtvi 
* * n 1 1

 m
 1 . 4 

uQsfnnijfra<jimnw^fmB*iuniJ3iutMiiiniimmimwan Yinin iTtiutnjnpn 
V f f I 

im imqmri intiuii ^nu>ninfu«afM VNunrn ilrswjrltto umiflrniuinjfimitnjj 
^ 

tnnqiJnfiifWun 1 nn«iyn.olfi 

: ^TTqn) 

^tfrnwlnijliifriumj'i 

t r m ml wjjU<j iruuwi^i tuon 

f • 
trnutn if 



133 

VI fin. 140726 /J7 
'«& 

J 
UB-J 

10 mmrnj 2530 

« b r u r a >3 m r nx anuui; fitiutnjj 

l mil Br. Velma Schmidt 
1 J • V 
.B<wia<unfnt] iiLuafiumii Vninu 25 

j •*' w % 

fnuvr unufltn liisYisjflfto 

nTBnuuutiBjjtniJinj u?vu invTr^iruulnriiii'iuuuutiBiitnij Vimu 25 TR 
% X •/ 1 * 4 u 

TiiBim uatflBfurB>myiJnftrB<jiu»gnTanuijijaBjjinjj??* 
ÎTtnttniflBl/iniJ 

X 

flatten* fmuiHjtlB 

(uwir m̂jjâ iJh) 

cianmufrirT n 1 rmiBiiim'fmrNiia'O 

Tnr.4662653 
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Appendix K 

Cover Letter to Parent Questionnaire 
in the Thai Language 

iiuii 
« . v 

lYffî û̂ yâ wnjnnjvfnwunuviuti'ii'Ĝ 'iwn'i vubjis lira n m yun-anm (worth 

Texas State University llxt IWimû fHIJTrn llUUfl'QUD'll̂fimjlftI 

* « 1 rt v - v i * • 
tiNtwln uasvmuunmunâ rnY'QsiTijn̂ Lnuom]friTfi<9 i«irunnroiu«fî Dn cjannmnfu 

î uiiTzlû uiin̂ nYuyilunTT̂ wnif lyuBitiivifltiyijnPiTtM'lurnjfl*! iflnjmr0iiwQ<j 

gnlultiniafitiliJ 
v v xv X' • 
flnmrmrcrauwisyuin w. Ismtiumij YMun̂ fifiMiinjfifiijtni] uasftoSuni 

y J I 1 
^ ^v|invnimjpnijjiJjsa«jnvî rlriuaâ ihi'D>jmŷ nH'»pirju n^omflmiM uatvmy 

M«vn ua-jluiiDufiflij cnufnti 

XJy)tT()H 

'umr> iljtwfiQDs} 
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IMfNPlBlJW) IflflJ 

iiuuâuniuyiJrtPiT'Q'3 

I ^ 
uiJiiflaup̂ijQmjuiiiJ'jfjflniilu. n ABU *viufia 

v t 

I I I I 
b. uvimviiiti'jwiulumîi'itifloictiuniJBiu'Btugn 

v I _[ I I I. 
• m. miu7ievjfiu'30>3vlnuintnnijmmû '3iSTJjmjtnu

4i)fî n̂ 
^ . i g 

T i ! ̂rul̂Ltrifi l u f T n i m r unnsl i j u 
. v I I 

•.•fltnjfmjmua* 1 fiuluil t niiivjn njjvi i qjit t un̂iB< vinu • 
"•• f * , ' 4 ' *•* i 

b . n n f l f l u s f l ^ v n u t m m i i f o M n u a i j y ^ f i 

au fiiwifiBwinfincnij 
'•, ' ' ̂  w v ' v ' v 

< s ' . l i J T f i m n f i u l ^ i i a i A i m l a u w i i r a i m n t • v t l ^ r n l j f h m a i l n t / l n 
y 

* 1 , i v v . A - „ 1 « ̂  1 i 
<nawi o lilTfimififQwvntJ <S viunmfTmjvim^nmiimiiuwintnnijmvnuinnv^fi 

V V d 

*, mmvuihi 

•. wn . b. mim 
^ V V A 

b. frOTtmj 

9, lllSWflWl (lj. v-b WTO ri) 6. lifeim 
„ V' ' ' .• > 

b. jfluiiSranfrawu (u • e-tn) b, lJr̂opTvi 

o. (u.cr—b) d. lljqjtjrufin 
II • < 

sr. mnmj iiWljj%iiJ?qnpfiT 
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m. nsjl frinuvivum^-ei ?\rmjmi'imm ra 
4 V 1 X 

*. b£toao 1HV1 WItlUBUnnU 

b. bLiocm ~;4o, coc 1HV1 

a), £o,c&m — f>oo,ooo HIVI . 

Cm *00,00* — 9&OfOOG UHVI 

bm ̂ o,cp« — ;hoo,oc& inVI 
<n* hoodoo* — okP, coo 1HY1 

4 1 X 
<=:. tnoojbof -vWiBinnfmu 
A *' V 4 

tn̂iŵrQ̂inn i 

«. nnunt _ 
v 

b. ftTntl . _ 
V t f 

n. ̂ nVnTufimun^rm _ 

wjtra-jftmtf&hvifta 

iW 

<z+ mnsrm. 

£. UffiJm 

b. Bll 1 (llJinjt̂ ), 

! * v v V r 
frativi b Iiljniiiyuînauat)ijj0ii«r5iasi]̂mtj'iit3 yniawivnutigmnvsiJfnTsfflflifl̂iiviuiw vivnu 

i i i 
ûfl-uflnjrmtnmrâ n 

~ x 

n 

b = lljpjmnu *\ w 

t 
<£ = n 

4 lSwyoijinn' 
f I 

fneim tnvnmnu \wm lfranuMUOfitiuVi'iulvînyr<i..IvjunauaBUJBiw'itaii 

m w i <n aiumwaflihnifltigiYiT* b 



138 

V * A* ' « V 

»• mnirttJd'nwi'«Jiviafl||nvhmTinu.. . . . 
v ^ 1 if 4 ftV 

ku inwi^fnuwiwtitAwgn^..- .'•••• 
* * ' ^ 4 

ov inwiri^anonwwaB . 
* * * 1 X 1 

*• mvinncnaifitniiinuinuiTBW^nonu 
v V | M 4 1 1 

c . inytm^uwjgn inuinmTfNV^rra'm. 
y y t #4 " 

Iv^rmimi... 

d. rmi^nqunugninu^niifhifrnuias?niaum-a i r§roMU.« 
V v 4 » v j • » 

<;• y m i v r a j m w i f l l w i ' M i a . 

mnmvngnliJwQ^fi i . . . . ; 
* * " « * «*» « 

*o* inwirilinjfUlllTlMlMflfl. . . . . . . . . . 
- m w * ^ if ^ ̂  

•*• ii'iinmlwdniafJitBBViwfifi m.. 
y y y ^ f 

»k>. r imyAvswI&i i ta w j u n g n l u m a ^ m n f i 

*i 
V V A %# M 4 1 

*<n. inwi^raijpiitnij^nifiinmjiniii viu^t] imtnu 

tiatfmiSuu 
V V • I 

•<. inmritnwnMtiflWwTN 
* * •# * i *• * %0 * m 

*t. inv^iri^ijraj^ninuomjnufnilviTvrfiiivi'i'jmjfiny'i 
V V ^ «!»*«, JL * 

•b. mwm^uniignimnmiiwnTiuvut«h tin . . . . . . . . 
* " * i X 

wr*. SlYUrilHUUUBWIJJWgnLUfl 
* V t • 

•«*. ^nvitnviB'jIfia^naBunugn 
» » • ^ i p 

»<£. «ivir̂ maiiifiajvin^mHiviT0 ît3^ tftiu 
rnif1nmmj|n.... 
f v 4 I t • 

bo. 

& S * . 5 > S* g - g 
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£ S ^ "f 3 
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CL —- r - Cf - t ! * 
«• * t l A d) c> 

qftr& - C • xi c2 a 
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— C -> _3 —> 
12 .—* ^ ZD 
a 3 < 3 • 3? 

« 2 * 

v «/ 1 V * 
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 CL* 

. 1 I <4 • w 

b o . T w m i f l i n i J f m i l T s ^ y i l n F . j B ^ m T u u . . . .* ' b 
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Appendix M 

Follow-up Letter in the Thai Language 

ijuu yilnMtN 

?)anroj 

lUfwrmitiWimnu tnmrArî uiJitfiBiJinwnwYi'ui • wTu iranntiwirw 

itirumnniiwu j|n v«iuiwn5Ynui3uyrm^f»riJ 

mmiatinlviiiWmvwifwyiJwirowriijuutnpaluwm\i tYiwivnuM Winflimiflrtfiiitnu 

~ x 
mmu 

iwirraOTBiJWsqMn u Ifitnmwmi 

ufl^vnnMuuwlftmm smulfililinn^fraiAfiumu ttttstNmfiphsfifefWffwnwiti vuu 

iuô n̂ntfi<TOi«f)̂ v\iiwMnjJfhfqtiu'i'3tj«3tfnvinjfri n f i m m ^ 

YiTmjniJ'invaintmmju uTisml̂ ûuiRifJiJtnmj'ilwivifin • uasifmii^wiSu 

9 f 
uui wAinYnininkrtKMim 

MtttJMMUJWjSD 

(win 
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Appendix N 

A. CORRELATION MATRIX OF PARENTAL ROLES 
OF MIDDLE CLASS THAI FATHERS 

Varia- 1 
bles 

1 1.00 
2 .36 1.00 
3 .34 .48 1.00 
4 .57 .51 .57 1.00 
5 .44 .50 .66 .78 1.00 
6 .23 .25 .27 .35 .33 1.00 
7 .25 .32 .19 .30 .35 .41 1.00 
8 .15 .27 .30 .24 .42 .30 .37 1.00 
9 .11 .33 .33 .36 .31 .28 .24 .17 

10 .11 .26 .07 .05 .06 .39 .38 .22 
11 -.03 .13 .18 .12 .14 .45 .30 .18 
12 .06 .23 -.02 .19 .10 .29 .29 .12 
13 .46 .39 .32 .34 .36 .47 .56 .39 
14 .15 .06 -.00 .11 .10 .28 .27 .20 
15 .25 .41 .34 .37 .33 .30 .28 .20 
16 .25 .31 .33 .34 .35 .18 .34 .44 
17 .20 .37 .22 .23 .27 .17 .22 .22 
18 .08 .26 .22 .17 .31 .24 .38 .29 
19 .22 .23 .13 .08 .23 .40 .45 .31 
20 .09 -.13 .10 .16 .15 .18 -.00 -.03 
21 .35 .20 .34 .22 .22 .11 .13 .12 
22 .35 .49 .41 .38 .48 .39 .44 .48 
23 .24 .22 .23 .20 .28 .37 .36 .27 
24 .28 .26 .22 .30 .38 .44 .48 .34 
25 .25 .25 .16 .14 .14 .17 .18 .32 
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Varia- 9 10 11 12 13 14 15 16 
bles 

9 1. 00 
10 26 1. 00 
11 01 62 1 .00 
12 , 19 * 40 .31 1. 00 
13 , 24 

# 
35 .26 . 28 1 .00 

14 10 19 .19 , 31 .37 1.00 
15 41 33 .25 . 41 .34 .16 1.00 
16 25 33 .29 24 .33 .20 .51 1.00 
17 

# 
37 33 .26 . 32 .16 .10 .56 .40 

18 33 39 .37 , 50 .35 .21 .45 .28 
19 05 36 .41 37 .37 .44 .23 .31 
20 ~ . 05 08 .09 06 - .01 .25 -.12 -.05 
21 20 14 .01 02 .31 .02 .31 .26 
22 26 35 .34 , 35 .44 .41 .45 .34 
23 26 43 .30 . 40 .50 .36 .50 .26 
24 24 , 38 .37 . 38 .43 .44 .50 .26 
25 20 • 33 .19 * 22 .24 .09 .46 .29 

Varia- 17 18 19 20 21 22 23 24 25 
bles 

17 1.00 
18 .55 1 .00 
19 .36 .33 1.00 
20 -.01 .03 .14 1 . 00 
21 .10 .11 .02 - .14 1 .00 
22 .38 .42 .47 .12 .38 1.00 
23 .35 .55 .28 .05 .34 .55 1.00 
24 .42 .55 .38 .01 .18 .63 .75 1.00 
25 .33 .30 .20 - .20 .50 .41 .34 .36 
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Varia-
bles 

B. CORRELATION MATRIX OF PARENTAL ROLES 
OF MIDDLE CLASS THAI MOTHERS 

1 1.00 
2 .27 1.00 
3 .38 .26 1.00 
4 .14 .36 .37 1.00 
5 .31 .49 .42 .63 1.00 
6 .23 .26 .13 .05 .19 1.00 
7 .27 .52 .29 .35 .46 .42 1.00 
8 .22 .21 .23 .27 .33 .35 .42 1.00 
9 -.04 .34 .08 .11 .17 .06 .17 .09 

10 -.01 .37 .07 .13 .19 .25 .47 .29 
11 -.02 .13 .10 .17 .13 .17 .45 .34 
12 -.00 .14 .18 .15 .22 .16 .22 -.03 
13 .29 .41 .34 .33 .32 .41 .42 .24 
14 .22 .24 .08 .00 .14 .27 .43 .34 
15 .19 .23 .33 .33 .37 .09 .32 .05 
16 .23 .34 . 32 .29 .35 .22 .45 .44 
17 -.07 .36 .23 .12 .19 .24 .27 .02 
18 .01 .34 .19 .13 .21 .14 .32 .11 
19 .05 .44 -.04 .18 .30 .33 .46 .26 
20 .08 -.08 .00 -.02 -.00 .02 .07 -.12 
21 .31 -.05 .18 .11 .13 .01 -.00 .03 
22 .05 .29 .11 .19 .25 .29 .39 .41 
23 .15 .25 .18 .10 .17 .26 .37 .30 
24 .18 .30 .25 .38 .46 .18 .29 .24 
25 .05 .01 .05 .04 .11 .04 .04 .14 
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Varia-
bles 

9 10 11 12 13 14 15 16 

9 1.00 
10 .38 1.00 
11 .38 .56 1.00 
12 .19 .27 .12 1.00 
13 .08 .13 .04 .28 1.00 
14 .67 .29 .26 .20 .33 1.00 
15 .20 .20 .12 .41 .28 .24 1.00 
16 .13 .25 .12 .08 .27 .45 .39 1.00 
17 .34 .18 .12 .28 .25 .14 .33 .19 
18 .12 .28 .08 .37 .27 .17 .20 .13 
19 .13 .34 .20 .24 .24 .28 .11 .24 
20 .08 .11 .24 .06 -.13 .05 -.04 -.04 
21 .22 -.06 .15 -.07 .01 .00 .06 .06 
22 -.01 .34 .12 .13 .35 .24 .27 .54 
23 .07 .25 .12 .19 .25 .29 .26 .51 
24 .12 .24 .10 .24 .23 .11 .40 .38 
25 .04 .10 .06 -.17 .01 .02 .14 .30 

Varia- 17 18 19 20 21 22 23 24 25 
bles 

17 1.00 
18 .51 1.00 
19 .30 .53 1.00 
20 .07 .09 .19 1.00 
21 .14 -.06 -.05 .22 1.00 
22 .25 . 36 .39 -.09 .05 1.00 
23 .19 .26 .37 .29 .11 .60 1.00 
24 .19 .21 .37 .13 .17 .36 .53 
25 .04 .04 .10 -.02 .26 .27 .21 

1.00 
.37 1.00 
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C. CORRELATION MATRIX OF PARENTAL ROLES 
OF LOWER CLASS THAI FATHERS 

V a r i a -
b l e s 

1 2 3 4 5 6 7 8 

1 1 . 0 0 
2 .35 1 . 0 0 
3 .26 .32 1 . 0 0 
4 .37 .52 .48 1 . 0 0 
5 .40 .52 .55 .66 1 . 0 0 
6 .50 .49 .32 .37 .44 1 . 0 0 
7 .38 .46 .42 .47 .44 .50 1 . 0 0 0 
8 .35 . 58 .35 .34 . 4 1 .53 .62 1 . 0 0 
9 . 1 1 .16 .26 . 3 1 .35 .22 . 28 .27 

10 .19 .18 .19 . 3 1 .26 .34 . 2 1 . 23 
11 .33 .16 .24 .30 .34 .40 .27 .29 
12 .15 .18 .25 .30 .27 .26 .34 .26 
13 . 4 1 . 4 1 .40 .45 . 48 .56 .67 .53 
14 .40 . 45 .28 .33 .39 .39 .37 .46 
15 .16 . 1 3 . 3 1 .20 .18 .14 .26 .27 
16 .20 .37 .26 .25 .34 .30 . 3 3 .49 
17 .23 .22 .24 .37 .28 .30 . 33 .24 
18 .23 .24 .29 .44 .44 .37 .38 . 28 
19 .39 .42 .26 .35 .36 .42 .49 .43 
20 .10 .00 - . 0 5 .02 . 08 .15 .00 - . 0 4 
21 .46 .30 .28 . 23 . 25 .39 .42 . 3 1 
22 .40 .42 . 4 1 .38 .46 .50 . 5 1 .52 
23 .42 .50 .28 .49 .58 .45 .50 .48 
24 .32 .26 . 1 1 .24 .29 .32 .33 .44 
25 .14 .30 .16 .18 .18 .22 .35 .33 
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Varia-
bles 

9 10 11 12 13 14 15 16 

9 1.00 
10 .24 1.00 
11 .30 .45 1.00 
12 .47 .38 .32 1.00 
13 .29 .32 .35 .40 1.00 
14 .03 .24 .31 .25 .41 1.00 
15 .14 .28 .25 .26 .34 .19 1.00 
16 .23 .03 .11 .19 .40 .18 .18 1.00 
17 .31 .01 .36 .15 .44 .18 .14 .20 
18 .34 .23 .31 .29 .41 .17 .08 .32 
19 .34 .31 .36 .51 .55 .34 .31 .28 
20 -.07 .10 .10 .10 .07 .2:0 .07 -.12 
21 .29 .20 .21 .05 .28 .2.4 .21 .20 
22 .42 .29 .36 .44 56 .36 .22 .33 
23 .24 .23 .29 .29 .60 .51 .28 .32 
24 .01 .16 .15 .14 .40 .27 .38 .24 
25 .46 .18 .12 .14 .36 .01 .06 .34 

Varia-
bles 

17 18 19 20 21 22 23 24 25 

17 1.00 
18 .62 1.00 
19 .45 .49 1.00 
20 -.12 -.07 .08 1.00 
21 .25 .27 .38 -.00 1.00 
22 .37 .46 .56 .16 .36 1.00 
23 . 34 .36 .54 .21 .23 .62 1.00 
24 .09 .22 .37 .28 .17 .44 .65 1.00 
25 .36 .26 .23 -.11 .51 .36 .25 .19 1.00 
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D. CORRELATION MATRIX OF PARENTAL ROLES 
OF LOWER CLASS THAI MOTHERS 

Varia-
bles 

1 2 3 4 5 6 7 8 

1 1.00 
2 .34 1.00 
3 .36 .42 1.00 
4 .25 .36 .44 1.00 
5 .16 .29 .60 .46 1.00 
6 .16 .22 .40 .47 .40 1.00 
7 .14 .33 .28 .44 .27 .44 1.00 
8 .20 .28 .28 .06 .15 .27 .29 1.00 
9 .12 .34 .23 .28 .21 .25 .17 .09 

10 .01 .16 .23 .23 .25 .37 .30 .10 
11 -.07 .17 .27 .27 .32 .31 .23 .04 
12 .10 .26 .05 .13 .10 .11 .03 .05 
13 .21 .30 .40 .33 .42 .46 .44 .27 
14 .17 .24 .15 .13 .09 .27 .33 .30 
15 .07 .04 .14 .17 .22 .19 .25 .11 
16 .23 .28 .41 .24 .46 .41 .47 .33 
17 .11 .46 .22 .30 .28 .18 .20 .14 
18 .23 .20 .28 .34 .27 .31 .34 .29 
19 -.11 .10 .07 .15 .09 .43 .37 .18 
20 .13 .24 .26 -.01 .06 .11 .16 .25 
21 .35 .23 .30 .37 .23 .38 .21 .16 
22 .12 .18 .35 .41 .25 .47 .39 .23 
23 .16 .18 .31 .31 .27 .37 .47 .22 
24 .00 .04 .16 .15 .19 .28 .38 .17 
25 .32 .15 .28 .26 .22 .20 .33 .12 
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Varia- 9 10 11 12 13 14 15 16 
bles 

9 1.00 
10 .48 1.00 
11 .37 .63 1. 00 
12 .45 .38 .29 1.00 
13 .16 .33 .19 .15 1.00 
14 .18 .33 .15 .13 .34 1.00 
15 .28 .31 .35 .25 .22 .10 1.00 
16 .30 .32 .23 .14 .48 .26 .16 1.00 

17 .22 .08 .07 .24 .26 .09 .29 .13 
18 .24 .18 .13 .14 .35 .29 .31 .33 
19 .28 .37 .18 .27 .45 .39 .22 .32 
20 .02 .17 .22 .09 .19 .28 .02 .24 
21 .49 .22 .28 .13 .20 -.05 .23 .28 
22 .32 .36 .26 .09 .38 .26 .29 .29 
23 .08 .38 .33 .05 .37 .32 .23 .45 
24 -.06 .16 .25 .09 .41 .18 .35 .38 
25 .12 •11 .05 .29 .16 -.05 .25 .33 

Varia- 17 18 19 20 21 22 23 24 25 
bles 

17 1.00 
18 .36 1.00 
19 .31 .39 1.00 
20 .08 .23 .25 1.00 
21 .02 .13 .05 .08 1.00 
22 .28 .41 .50 .26 .39 1.00 
23 .25 .46 .41 .29 .04 .51 1.00 
24 .27 .32 . 32 .12 . 04 .38 .59 1.00 
25 .25 .32 .05 -.03 .32 .21 .29 .36 1. OC 
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Appendix 0 

Theoretical Basis of the Parental 
Role Questionnaire 

Items Roles Based Educators 

I help my child with homework. 

I read aloud to my child. 

I listen to my child read, 

I ask. questions about my 
child's storybooks. 

Fredericks and Taylor, 
1985 

Hansen, .1969 
Jewell and Zintz, 1986 
Raven, 1982 
Wells, 1978 

Acehson, 1980 
Becher, 1985 
Durkin, 1966 
Federick and Taylor, 

1985 
Greaney, 1986 
Heath, 1983 
Raven, 1982 
Schickedanz, 1985 
Taylor, 1981 

Acheson, 1980 
Day, 1983 
Early Childhood and 

Literacy Development 
Committee, 1986 

Heath, 1985 
Hewison and Tizard, 1980, 
Raven, 1982 
Topping, 1985 
Wolfendale, 1985 

Becher, 1986 
Federicks and Taylor, 

1985 
Morrow, 1985 
Raven, 1982 
Teale, 1984 
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Items Roles Based Educators 

I discuss the things 
my child reads. 

Durkin, 1977 
Early Childhood and 

Literacy Development 
Committee, 1986 

Federicks and Taylor, 
1985 

Morrow, 1985 
Raven, 1982 
Schickedanz, 1985 

6. I provide reading and 
writing materials 
in my home. 

Becher, 1986 
Durkin, 1977 
Greaney, 1986 
Raven, 1982 
Taylor et al. , 
Teale, 1978 

1986 

I discuss written words or 
numbers that relate to 
my child's interest. 

I give a reward when my 
child reads. 

Heath, 1983 
Kontos, 1986 
Raven, 1982 

Becher, 1985 
Hanna and Robinson, 

1986 
Wells, 1978 

9. I take my child to the library. Durkin, 1977 

10. I take my child to the 
bookstore. 

Larrick, 1975 
Mason, 1980 
Sorenson, 1981 
Wells, 1978 

11. I have my child select 
his/her own books. 

Acheson, 1980 
Jewell and Zintz, 
Wells, 1978 

1986 

12. I give my child books for 
birthdays or other 
occasions. 

Federicks and Taylor, 
1985 

Wells, 1.978 
Hymes, 1986 
Larrick, 1975 
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Items Roles Based Educators 

13. I respond to my child's 
questions about language, 
books, reading and writing. 

Clark, 1976 
Durkin, 1966. 
Early Childhood and 

Literacy Development 
Committee, 1986 

14. I read in my free time. Clark, 1976 
Durkin, 1966 
Federick and Taylor, 

1985 
Greaney, 1986 
Kontos, 1986 
Morrow, 1983 
Teale, 1978 
Topping, 1985 
Trelease, 1983 

15. I discuss the content of 
educational television 
programs with my child 

16. I talk with my child about 
school. 

Dix, 1976 
Hansen, 1969 
Lombardi, 1986 
Mason, 1980 
Morrow, 1983 
Sider and Sled, 1978 
Smith, 1980 

Federicks and Taylor, 
1985 

Oerke, 1984 

17. I write the stories my child 
dictates to me. 

Federicks and Taylor, 
1985 

Oerke, 1984 
Seefeldt, 1985 

18. I repeat rhymes or poems 
with my child. 

19. I play language games or 
educational toys with my 
child. 

Larrick, 1975 
Meek, 1986 
Larrick, 1975 
Wolfendale, 1985 

Federicks and Taylor, 
1985 

Fuqua, 1984 
Heath, 1983 
Raven, 1982 
Trelease, 1983 
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Items Roles Based Educators 

20. I have family members help 
my child in reading. 

Early Childhood and 
Literacy Development 
Committee, 1986 

Durkin, 1977 
Jenson, 1985 
Napoli, 1968 

21 

22 

I attend parent conferences 
at school. 

I learn from books or guides 
in helping my child's 
reading development. 

Becher, 1985 
Brooks, 1981 
Federicks and Taylor, 

1985 . 
Meighan, 1981 

Granowsky, Middleton and 
Mumford, 1979 

Larrick, 1975 
Fredericks and Talor, 

1985 

23. I learn from magazines or 
newspaper to help my 
child learn to read. 

Hiebert, 1986 
Taylor, 1975 

24. I use ideas from television Larrick, 1975 
or radios in helping my Fuller and Chantavanich, 
child's reading development. 1977 

25. I talk to school teachers or 
the school principal to 
help my child's reading 
development. 

Granowsky, Middleton 
and Mumford, 1979 

Jewell and Zintz, 1986 
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B. Theoretical Basis of The Parental 
Need Questionnaire 

Items Needs Based Educators 

1. I need to know how to read 
aloud to my child. 

I need to know how to discuss 
stories with my child. 

I need to know good books 
for children. 

Federicks and Taylor, 
1985 

Morrow, 1985 

Flood, 1977 
Katz, 1980 
Napoli, 1968 

Acheson, 1980 
Trelease, 1983 

4 . need an individual 
conference with the 
teacher. 

Evans, 1973 
Greenwood et al, 1972 
Fredericks and Taylor, 

1985 
Honig, 1979 

I need a handbook or booklet Federicks and Taylor, 
on tips and suggestions that 1985 
that could use to help my Sider and Sledjeski, 
child in reading. 1978 

6. I need to learn how parents 
can help their child with 
reading from a program on 
television. 

McGrath, 1981 
Smith, 1971 
Lombardi, 1986 

7. I need a lecture or workshop 
about helping my child with 
reading development. 

8. I need a one- or two-day 
training program. 

Hannon et al, 1981 
Greenwood et al., 1972 
Powell, 1986 

Fredericks and Taylor, 
1985 

Gordon, 1975 
Niederneyer, 1973 
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Items Needs Based Educators 

9 . 

10. 

11 

I need to learn how to help my 
child learn to read from 
teachers or principals. 

I need to be involved in 
my child's school. 

I need visits from my 
child's teacher. 

Henry, 1975 
Powell, 1986 
U.S. Department of 

Education, 1985 

Comer, 1986 
Granowsky, Middleton 

and Mumford, 1979 
Topping, 1986 
U.S. Department of 

Education, 1985 

Bronfenbrenner, 1974 
Becher, 1982 
Goodson and Hess, 1975 
Stevens, 1978 
Weikart et al., 1978 

12. I need to know what I can 
do to improve my ability 
to help my child's reading 
development. 

McConnell, 1974 
Neidermeyer, 1970 
Thompson, 1981 
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