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This study investigated the sex-role attitudes of 

vocational guidance and counseling personnel in Texas. The 

population was comprised of vocational guidance counselors 

and vocational guidance teachers. The results demonstrated 

the association between their sex-role attitudes and the 

independent variables, occupation, sex, age, level of 

education, marital status, and school district size. 

Data were obtained by sending the Osmond-Martin Sex-Role 

Attitude Scale with questions for the collection of demographic 

information. The SRAS is an instrument designed to identify 

the traditionality of the respondents' sex-role attitudes in 

four separate categories. The survey instruments were sent 

to two randomly selected sample groups. 

A statistical analysis using two-way analysis of 

variance determined that there were no significant differ-

ences at the .05 level in the sex-role attitudes of vocational 

guidance and counseling personnel when groups were compared 

by occupation, level of education, marital status or size of 

school district. There was a significant difference between 



respondents in the age groups zero to twenty-five and thirty-

six to forty-five and those in the age groups forty-six to 

fifty-five and fifty-five and above for the sex-role category 

Familial Roles. Differences also reached the level of 

significance when males and females were compared for each 

of the four sex-role attitude categories. There were no 

significant interaction effects between any of the independent 

variables. 

The results suggested that Texas vocational guidance and 

counseling personnel did not differ in their sex-role attitudes 

when compared by occupation, level of education, marital status, 

and school district size. Age did seem to have an effect on 

the familial sex-role attitudes held. Females consistently 

held more modern sex-role attitudes in all four categories and 

differed significantly from the slightly more traditionally 

oriented males. However, it should be noted that the mean 

attitude responses from both females and males fell into the 

moderate to modern range. Neither group could be described 

as having traditional sex-role attitudes. 
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CHAPTER I 

INTRODUCTION 

During the past ten years since the passage of Title IX 

of the Higher Education Act of 1972, action has been initi-

ated in public education to bring about equal opportunities 

for both males and females. The Act states: "No person in 

the United States shall on the basis of sex be excluded from 

participation in, be denied the benefits of, or be subjected 

to discrimination under any education program activity 

receiving Federal financial assistance" (31). The report to 

Congress from the National Advisory Council on Women's Educa-

tional Programs concluded that Title IX has led to signifi-

cant improvement in opportunities for women and girls in 

athletics and other federally subsidized educational activi-

ties (33) . 

Specific to vocational education is the Education Amend-

ments of 1976 which addresses overcoming sex discrimination 

and sex stereotyping in vocational education programs (3). 

The Act specifies that federal grants are to be authorized 

to assist states 

to develop and carry out such programs of vocational 
education within each State so as to overcome sex 
discrimination and sex stereotyping in vocational^ 
education programs (including programs of homemaking), 
and thereby furnish equal educational opportunities 
in vocational education to persons of both sexes (31). 



Furthermore, the Act calls for the assignment of full-time 

personnel who will 

Create greater awareness of vocational education 
programs and activities that reduce sex stereotyping; 

Gather, analyze, and disseminate data on the 
status of male and female students and employees; 

Develop and support actions to correct deficiencies 
and problems; 

Review the distribution of grants by the state 
boards to insure that women's needs are being met; 

Review vocational programs for sex bias; 
Monitor all personnel laws prohibiting discrimina-

tion; 
Review and submit recommendations in the annual 

program plan and report; and 
Provide assistance to local education agencies or 

other bodies in overcoming sex stereotyping and sex 
bias (30). 

Federal legislation along with the financial assistance 

it provides has helped motivate public school educators to 

establish sex equity. 

Legislation prescribes normative behavior through law. 
Because social science research has indicated that 
attitudes will be altered to coincide with changes in 
behavior, the legislation of behavior can be one of 
the most effective methods in changing inequitable 
social situations in our democracy (28, p. 312). 

Benson (3) concluded in the report from the Project on 

National Vocational Education Resources that the Education 

Amendments of 1976 has had some impact on stimulating local 

efforts to overcome sex discrimination and sex stereotyping 

in vocational education but the efforts were far from univer-

sal. "While problems of discrimination against minorities 

and special populations persist in vocational education, by 

far the most pervasive and clearly manifested problem is 

continuing sex discrimination and sex stereotyping (3, p. 16) 



The Problem of the Study 

Title II of the Education Amendments of 1976 requires 

states receiving federal vocational education funds to develop 

and carry out activities and programs to eliminate sex bias, 

sex stereotyping and sex discrimination in vocational educa-

tion and to assure equal access to such programs for both 

males and females. To develop effective methods of eliminat-

ing sex-role bias, sex stereotyping, and sex discrimination 

as mandated by law, reliable information concerning the sex-

role attitudes of vocational guidance and counseling person-

nel is of value. The problem of this study was to identify 

and investigate variations in sex-role attitudes of Texas 

vocational guidance and counseling personnel that could 

possibly affect the degree of equal access of males and 

females into programs of vocational education. 

The Purpose of the Study 

The purpose of this study was to determine if Texas 

vocational guidance and counseling personnel held tradi-

tional or modern sex-role attitudes. The results demonstrated 

on the association between their sex-role attitudes and their 

personal and educational characteristics. 

Hypotheses 

1. There are no significant differences between the 

mean attitude responses of vocational guidance teachers and 



vocational guidance counselors toward each of the four sex-

role attitude categories of the Osmond-Martin Sex-Role 

Attitude Scale. 

2. There are no significant differences between the 

mean attitude responses of vocational guidance teachers and 

vocational guidance counselors of different age levels toward 

each of the four sex-role attitude categiroes of the SRAS. 

3. There are no significant differences between the 

mean attitude responses of vocational guidance teachers and 

vocational guidance counselors of different levels of educa-

tion toward each of the four sex-role attitude categories of 

the SRAS. 

4. There are no significant differences between the 

mean attitude responses of male and female vocational 

guidance teachers and vocational guidance counselors toward 

each of the four sex-role attitude categories of the SRAS. 

5. There are no significant differences between the 

mean attitude responses of vocational guidance teachers and 

vocational guidance counselors of different marital status 

toward each of the four sex-role attitude categories of the 

SRAS. 

6. There are no significant differences between the 

mean attitude responses of vocational guidance teachers and 

vocational guidance counselors employed in school districts 

of different sizes toward each of the four sex-role attitude 

categories of the SRAS. 



Background and Significance 

A part of the socialization process that takes place in 

schools is the internalization of values which appears to 

have differential effects on the personality development of 

males and females (6). As one of society's most valuable 

methods of resocialization, public education is in the posi-

tion to play a major role in establishing equality of 

opportunity for men and women. 

Next to the family, the school is widely accepted as 
the most important socialization influence on children. 
What young people learn in school about the accepted 
behaviors of boys and girls, both by what is told them 
and by what they see, is carried with them throughout 
life (7, p. 32). 

Although seldom a conscious behavior on the part of 

educators, students are still being negatively influenced by 

the educational environment, erroneous or lack of information, 

and covert expressions of sex bias. Improvements have been 

made to alleviate the harm of discriminatory practices and 

amelioration is taking place. 

Teachers themselves represent examples of sex-role 

stereotyping (10). Based on data obtained by the Equal 

Employment Opportunity Commission in 1978, statistics show 

that the higher the prestige or grade level, the fewer the 

number of women employed. Although women represented 63 

per cent of the total number of educational professionals 

nationally, only 18 per cent of administrator-manager 

positions were held by women. Eighty-three per cent of 



elementary and 46 per cent of secondary teaching positions 

were filled by women. Compared to the percentages of clerical 

and secretarial workers employed in schools, 98 per cent 

female, it is to wonder that Ahlum and Fralley concluded: 

"School children do not need to be taught the differential 

status of men and women—they learn it simply by attending 

school (1, p. 26). 

In secondary teaching positions two-thirds of home 

economics, foreign languages, business education and English 

were female and two-thirds or more of teachers in agriculture, 

industrial arts, science, and social studies were men (28). 

"This differentiation by subject matter closely parallels 

that in the occupational world. Men predominated in the pre-

technical vocational areas, which are the highest paid in 

the work force" (32, p. 87). 

In a report prepared by the National Advisory Council 

on Women's Educational Programs, the following recommendation 

was made: 

it is important for students . . . to see women as 
well as men in the widest possible variety of roles. 
A role model can have a greater effect on students 
than many lectures or textbooks. If girls see women 
as teachers but not principals, as instructors but 
not tenured professors, as heading home economics 
departments but absent from physics or mathematics 
departments, as low-paid coaches of female sports only, 
they are unlikely to expand their own career plans. 
Similarly, if boys see no men teaching primary grades, 
office skills, or nursing, they are not likely to 
choose these fields even when their interests and 
skills would be best utilized in such areas (33, p. 33). 



In vocational education, Harrison (15) found in 1978 

that staffing patterns were still heavily stereotyped. At 

the state level, men predominated in all positions except 

as directors of home economics, health occupations, and sex 

equity coordinators. Ninety per cent of local vocational 

directors were male. 

Although somewhat improved, inequality between the sexes 

still remains in patterns of vocational education enrollment. 

Part of this comes from vocational teachers and vocational 

counselors channeling males and females into "appropriate" 

or traditional roles (18). The proportion of women enrolled 

in traditionally male vocational education courses rose from 

5 per cent in 1972 to 11 per cent in 1978 (33). 

A study sponsored in 1981 by the National Advisory 

Council on Women's Educational Programs found that 14 per 

cent of the males and 25 per cent of the females who made 

nontraditional training choices reported they had faced 

discouragement when making that choice. Fourteen per cent 

of the females and 8 per cent of the males who enrolled in 

traditional areas said they had thought about enrolling in 

nontraditional areas but had rejected the idea after they 

were discouraged by counselors (33, p. 19). 

Corinne H. Rieder, as Associate Director of the 

National Institute of Education, in reference to the problems 

of occupational sex-role stereotyping and segregation, stated: 



Vocational educators, as much as any other single 
group in our society, have both the responsibility 
and means to do something about these problems. 
The reason is that they are at the critical juncture 
between school and work. They recruit students, 
provide them with the knowledge and skills needed 
for successful job entry, and place students in 
their first jobs. Within education, their unique 
responsibility is to represent the utilitarian 
purposes of education and to meet our society's 
economic needs. Within the world of work, they are 
concerned with development of their student's poten-
tial to the fullest and their placement in a work 
environment which is financially and psychologically 
rewarding (22, p. 5). 

A study by Hilfinger (17) found a significant positive 

relationship between teacher attitudes and an increased 

receptivity on the part of students to expand occupational 

choices. Several researchers have shown that teachers' 

attitudes toward particular groups and their expectations 

regarding students' performances will affect the teachers' 

behavior toward these groups and may influence the actual 

performance of the students (8, 9, 11, 24). 

Counselors have been widely criticized by professionals 

outside and inside the field of counseling for their baised 

attitudes and minimal knowledge of women's career develop-

ment (4, 5, 16, 25, 29). 

Too often counselors dichotomize professions into 
those "appropriate" for men and those "appropriate" 
for women. Counselors respond more positively to 
female clients who hold traditionally feminine 
career goals than to those who chose nontraditional 
career paths (13, p. 138). 

Conclusions reached in the report review, and action 

recommendations from the study, Sex Discrimination in 



Guidance and Counseling were that the cultural conditioning 

which specifies and limits women's roles pervades secondary 

educational practices and is reinforced by guidance practices. 

Bias against women's attainment is perpetuated by those who 

counsel women (32). 

Counselors recommend lower ability level occupations 

that offer lower pay and require more supervision to females 

more than to males (12, 26). Mysinger (19) concluded in her 

study of public school guidance counselors that sex-

stereotyped thinking had not been eliminated among the 

guidance counselors and that guidance counselors may be 

inculcating traditional sex role stereotypes in students as 

they discuss career opportunities and roles to be assumed by 

students upon leaving school. 

The lowered expectations that teachers and counselors 
hold for female students do not even have to be stated 
to have their effect. In countless nonverbal ways they 
are transmitted almost intangibly and the impact they 
have on the student is devastating. This phenomenon— 
that one person's expectations for another's behavior 
should come to serve as a self-fulfilling prophecy— 
has far-reaching implications (13, p. 139). 

Definition of Terms 

Attitude.—A relatively enduring organization of beliefs 

around an object or situation predisposing one to respond in 

some preferential manner (23). 

Extrafamilial roles.—Used to describe items in one 

category of the SRAS that identified attitudes associated 
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with the expected social behavior of an individual outside 

of the family including the world of work and civic respon-

sibilities . 

Familial roles.—Used to describe items in one category 

of the SRAS that identified attitudes associated with the 

expected social behavior of an individual within the family 

structure such as parenting and marriage. 

Modern sex-role attitudes.—"Are characterized by 

flexible and dynamic transcendence of sex-role constraints" 

(21, p. 745). For the purposes of this study, they were 

characterized by lower mean attitude response scores. 

Occupational exploration.—A course of study for high 

school students. Students explore occupations within one of 

the fifteen career education clusters. 

Occupational investigation.—A course of study for 

junior high students. Students investigate occupations in 

all of the fifteen career education clusters. 

Occupational orientation.—A vocational instructional 

guidance component containing two phases, Occupational 

Investigation and Occupational Exploration. 

Sex discrimination.—The act of treating individuals 

in a differential manner because of their sex. 

Sex equity.—The term used to describe the concept of 

both sexes being treated equally or in a similar manner 

without bias. 
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Sexism.—Any stereotyping of females or males on the 

basis of gender. 

Sex-role.—"A constellation of qualities an individual 

understands to characterize males and females in his or her 

culture (6, p. 512). 

Sex-role bias.—Perceptions toward each sex based on 

preconceived ideas and expectations about how males and 

females should look, act, and respond. 

Sex-role stereotyping.—Actions or perceptions that 

cause males and females to be channeled into interests, 

activities, and goals considered "appropriate" for their 

particular sex. 

Social change as related to sex roles.—Used to describe 

items in one category of the SRAS that identified attitudes 

associated with the changes currently taking place in society 

as a result of the cultural, social, and personal perceptions 

of what the sex roles of males and females should be. 

SRAS.—Sex Role Attitude Scale developed by Osmond and 

Martin. 

Stereotypes of male and female characteristics and 

behaviors.—Used to describe items in one category of the 

SRAS that identified attitudes associated with sex-role 

stereotyping. 

Traditional sex-role attitudes.—"Attitudes which are 

based on polar, dichotomous conceptions of the nature and 
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roles of men versus women" (21, p. 745). For the purposes 

of this study they were characterized by higher mean attitude 

response scores. 

Vocational guidance and counseling.—A supporting service 

to vocational instructional programs, consisting of four 

components: Occupational Investigation, Occupational Explora-

tion, Vocational Guidance, and Job Placement (35). 

Vocational guidance counselor.—Any individual employed 

by a school district to perform the functions of a vocational 

guidance counselor or job placement coordinator. 

Vocational guidance teacher.—Any individual employed 

by a school district to teach an Occupational Investigation 

or Occupational Exploration course. 

Limitations 

The study was limited to vocational guidance teachers 

and vocational guidance counselors in the State of Texas who 

were employed by a local education agency during the 1981-

1982 school year. The results and conclusions were extended 

only to the population of Texas vocational guidance and 

counseling personnel. 

Assumptions 

It was assumed that the responses received on the SRAS 

and the demographic section of the instrument were the actual 

attitudes and characteristics of the respondents. 
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Instrumentation 

To identify the sex-role attitudes of the respondents, 

the Sex-Role Attitude Scale developed by Osmond and Martin 

was used. The Scale measured four categories of sex-role 

attitudes: (1) familial roles of males and females; (2) 

extrafamilial roles of both sexes; (3) stereotypes of male 

and female characteristics and behaviors; and (4) social 

change as related to sex roles. 

The Scale was originally developed to measure four 

categories of sex roles and sex-role assumptions and 

behaviors. The Scale made it possible to analyze attitudes 

at both the "modern" and "traditional" ends of the sex-role 

continuum within the four categories. 

Population 

The major goal of the Texas Vocational Guidance and 

Counseling System "is to provide high quality professional 

services which assist children, youth, and adults in select-

ing and pursuing vocational education which is suited to their 

individual needs, interests and abilities" (36, p. 1). To 

achieve this goal, the Texas Vocational Guidance and Counsel-

ing System uses four programs staffed by vocational guidance 

teachers and guidance counselors: Occupational Investigation, 

Occupational Exploration, Vocational Guidance, and Job Place-

ment . 
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Occupational Investigation and Occupational Exploration 

use classroom and laboratory instruction by certified voca-

tional teachers to provide seventh-, eighth-, and ninth-grade 

students the opportunity to learn about and plan for their 

futures in the world of work. The teachers must have a 

bachelor's degree (from any field), two years of full-time 

wage earning experience, and twelve hours of specified voca-

tional education courses at the graduate level. There were 

approximately 318 Occupational Investigation teachers and 

thirty-six Occupational Exploration teachers in the state 

during the 1981-1982 school year. 

Vocational Guidance Counselors are required to hold 

valid Texas teacher and professional counselor certificates, 

complete twelve hours of specified vocational guidance 

courses at the graduate level, and have wage earning experience 

outside the field of education. Although counseling students 

is their primary function, vocational counselors also provide 

testing, placement, and follow-up services to the schools' 

vocational departments. During the 1981-1982 school year, 

there was a total of 462 vocational counselors employed in 

the state. 

Job Placement was created to help place vocational 

education students in jobs or occupational preparation 

programs at the post-secondary level. To be certified, the 

job placement coordinator must fulfill vocational counselor 
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requirements and participate in specialized inservice activi-

ties sponsored by the Texas Education Agency. There was a 

total of thirty-six job placement coordinators employed in 

the state during the 1981-1982 school year. 

For the purposes of this study, vocational guidance and 

counseling personnel were divided into two groups according 

to the primary services they provided to students. Vocational 

guidance teachers consisted of all Occupational Investigation 

teachers and Occupational Exploration teachers who were 

employed in public secondary schools in Texas. This group 

totaled 355. The second group, vocational guidance counselors, 

consisted of all vocational counselors and job placement 

coordinators employed in public secondary schools in Texas. 

This group totaled 498. Procedures for selecting the sample 

groups are detailed in Chapter III. 

Procedures for Collecting Data 

A survey instrument was mailed to each member of the 

two sample groups along with a cover letter and stamped 

envelope for the return of the survey instrument. To secure 

an adequate sample, a post card was mailed to those who did 

not respond three weeks after the primary mailing. 

Procedures for Analysis of Data 

After the survey instruments had been returned, the data 

were key-punched on computer cards at the Computer Center at 
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North Texas State University. The statistical tests were 

completed using the subprograms in the Statistical Package 

for the Social Sciences (SPSS, 20). 

The first hypothesis was tested by a one-way analysis 

of variance to establish main effect differences. Hypothesis 

two through six were tested by two-way analysis of variance 

to establish main and interaction effects. All tests of 

significance were performed at the .05 level. When the dif-

ferences stated in the hypotheses were significant, a Fisher 

T multiple range test was used to determine where the differ-

ences were. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

A survey of the literature on the sex-role attitudes of 

teachers and counselors revealed that most research studies 

and the majority of writings on counseling were devoted to 

counselors' reactions to male and female clients and sex 

bias in career counseling. For teachers, it has centered on 

differential treatment given to male and female students. 

In an effort to establish a framework for adequately 

investigating various studies in the area of sex-role atti-

tudes, this chapter will include summaries of literature 

relating to five topics: (1) Attitudes and Behavior; (2) Sex-

Biased Attitudes Held by Counselors; (3) Counselors' Sex-Role 

Bias Toward Women and Work; (4) Sex-Role Bias in Teaching; 

and (5) Sex Bias in Vocational Education. 

Attitudes and Behavior 

Attitudes are generally defined as more or less enduring 

dispositions to social behavior, a person's aversions and pre-

ferences. For the purposes of this study, Rokeach's (49) 

definition of attitude was used, although a number of defini-

tions exist, all of which tie the two concepts of attitudes 

and behavior together. Some social psychologists emphasize 

the relationship between attitudes and behavior more than 

21 
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others. Chrisman (14, p. 24) summarized the definitions of 

the term attitudes developed by authorities in the behavioral 

sciences, as listed in Figure 1. 

Very little research exists on the relationship between 

stated social attitudes and actual social behavior. Rokeach 

(49) and Katz and Kahn (34) asserted that a person's atti-

tudes will influence his or her behavior. Lewin (38) viewed 

attitudes as behavioral determinates, rather than dependent 

variables. Allport (4) viewed attitudes as the individual 

mental processes which determine both the actual and potential 

responses of each person in the social world. 

Just how much a classroom teacher's or counselor's 

attitudes affect students in not known. It was Kahn's and 

Weiss's (33) opinion that a teacher's attitude has a direct 

influence on a student's behavior, specifically a student's 

academic achievement. Rosenthal's (50) well known, although 

much criticized study, investigated the pygmalion effect in 

teacher-student relationships. Teachers were told that 

certain students were "late bloomers" and had the potential 

to achieve more than their records showed. At the end of the 

study, Rosenthal found that some of these students had gained 

as much as five points on intelligence tests. 

Brophy and Good (11) suggested a possible sequence of 

behaviors that explained how teachers transmit expectations 

cues to learners: 

1. The teacher forms differential expectations 
for student performance; 
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2. He begins to treat children differently in 
accordance with his differential expectations; 

3. The children respond differently to the teacher 
because they are being treated differently by him; 

4. In responding to the teacher, each child tends to 
exhibit behavior which complements and reinforces 
the teacher's particular expectations for him; 

5. As a result, the general academic performance of 
some children will be enhanced while that of others 
will be depressed, with changes being in the direc-
tion of teacher expectations; and 

6. These effects will show up in the achievement tests 
given at the end of the year, providing support for 
the "self-fulfilling prophecy" notion (pp. 365-366). 

Allport (4) identified four conditions for the formation 

of attitudes. One of them was "imitation" or the imitation 

of attitudes expressed by friends, parents, or admired others. 

These "borrowed" attitudes can become a source of ready-made 

attitudes for an individual. Teachers themselves reported 

that they discouraged sex-role stereotyping much more through 

modeling behaviors than by use of non-biased curriculum 

materials (32, 48). 

Hilfinger (30) attempted to ascertain the relationship 

between teacher's attitudes towards sex-roles and the 

students' choice of occupational preference in a career 

education class. She found a positive association which 

suggested a relationship between teacher attitudes and an 

increased receptivity on the part of students to expand 

occupational choice. 

Summary of Attitudes and Behavior 

Although attitudes and behavior are directly related, 

it is not possible to predict behavioral outcomes from 
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identifying or knowing a person's attitudes. Identifying 

attitudes or measuring" them can fulfill the function of 

describing possible future behavior. In vocational guidance 

and counseling, knowing the personnel's sex-role attitudes 

can provide insight into possible future sex—role stereotyping 

behavior. 

Sex-Biased Attitudes Held 
by Counselors 

In the early 1970's, research studies were undertaken 

to determine psychologists' attitudes about sex-role stereo-

types and their judgments of mental health. In a pioneer 

study Boverman and others (10) developed an instrument to 

measure judgments about the mental health of individuals as 

a function of their sex. The findings of the study demon-

strated that mental health professionals in the sample, 

regardless of sex, maintained a double standard of mental 

health for men and women. This double standard resulted in 

a different standard for mental health being applied to 

women compared to men and "adult," sex unspecified. 

Although completed in the late 1970's, a study by 

Engelhard and others (20) reported counselor attitudes 

measured in three year intervals, 1968, 1971, and 1974. 

Their study charted the attitude changes of guidance coun-

selors in Minnesota. Counselors displayed the most con-

servative attitudes toward the dual role of working mothers. 
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Males changed the least over the three measurements and 

were most resistant to change from the first to third 

measure. On the dimension of sex-role definition, there 

was a significant change with female and male counselors 

differing significantly. Female counselors were more open 

to diverse sex-role definition although both males and 

females were changing in a positive direction. 

In 1971, Cline-Naffzinger (15) investigated whether or 

not there were any differences in attitudes toward women's 

roles among male and female counselors, counselor educators 

and teachers of different ages, occupations and marital 

status. She found that although both men and women rejected 

the intrafamily oriented "ideal woman," females rejected her 

more strongly. She concluded that females were more accept-

ing of working mothers. 

Ahrons (1), in 1973, examined male and female counselors' 

perceptions of women's roles. In order to determine how non-

traditional women perceive women's roles, university faculty 

women's perceptions were examined and compared with those 

held by counselors. The findings revealed that there was a 

difference in perceptions about male roles and female roles. 

The data suggested perceived conflicts between female roles 

in comparison with male roles which were perceived as more 

congruent. Ahrons concluded that the differences perceived 

in sex roles suggested that the traditional view of women's 

roles creates barriers to constructive vocational counseling 
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and vocational development for women. Also the data lead 

to heir conclusion that counselors did not see careers as 

consistent with women's roles. 

1975/ Klein (35) studied the effects of client gender 

on counselors' subjective assessment and evaluation of client 

characteristics, as well as upon counselors' behavior. Data 

supported that regardless of the sex of the counselors, their 

perceptions and behavior toward their clients tended to 

reflect attitudinal bias with regard to sex roles. 

Also in 1975, Gilliam (24) investigated the attitudes 

of Texas high school counselors toward the roles of women. 

Using two instruments, one to measure "sexist" attitudes and 

the other to measure attitudes toward women, he concluded 

that male counselors' scores on both instruments were more 

sexist than female counselors. Counselors who had participated 

in sex equity training were less sexist. Age level and 

ethnicity were not significant factors in regard to counselors' 

attitudes toward the roles of women, but marital status, size 

and location of school where employed were. 

In one of two similar studies completed in 1977, Bickling 

(7) undertook an investigation to determine if public second-

ary counselors held different concepts of mental health for 

men and women compared to the concepts of health for adults, 

sex unspecified. Using Boverman and others' (10) Sex-Role 

Stereotype Questionnaire, she found that women counselors did 

not stereotype women to the degree that previous studies had 



28 

found and that role stereotyping of women by male counselors 

had lessened. However, both male and female counselors 

tended to view the sex opposite theirs in more stereotyped 

ways. 

Another study with student counselors was completed in 

1977 by Wentworth (60). She also used the SRSO, developed 

by Boverman and others, and the Case History Counseling 

Approaches Questionnaire. Female counselors tended to stereo-

type less than males, but not at a significant level of 

difference. In a comparison of her findings with Boverman 

and others (10), she found that 60 per cent of the student 

counselors were less traditionally stereotypic in their 

standards of mental health for men and women. 

In 1979, using the same instrument, Hull (31) examined 

the urban community college counselors' perceptions of males, 

females, and adults. Her findings did not support the find-

ings of previous research. The data indicated that there 

were no significant differences in the perceptions of males, 

females, and adults. Male and female counselors perceived 

males, females, and adults in similar terms. However, it 

was found that male counselors had slightly greater expecta-

tions for males than female counselors did, and female 

counselors had greater expectations for adults than male 

counselors did. There were no differences between male and 

female counselors in their expectations of females. 
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Again, using the SRSQ, Petro and Putnam (47), in 1979, 

surveyed 173 practicing school counselors who volunteered to 

participate in the study. The purpose of the inquiry was to 

identify differences and directional trends in sex-role 

stereotypes between the original samples used in Boverman 

and others* study which was published in 1970. The data 

analysis revealed that the majority, 75 per cent, of the 

behavioral characteristics viewed as stereotypic by the 

original samples were not seen by male and female school 

counselors or by either the male or female counselor inde-

pendently as differentiating men and women. 

Perry's study, completed in 1981 (45), investigated 

whether or not counselor educators and supervisors had 

stereotypic information and attitudes regarding the sex-roles 

of women. Her conclusions based on the findings of the 

investigation were that the results reflected a high level 

of accurate information about and positive attitudes toward 

women. Female counselor educators and supervisors had more 

accurate information about and more positive attitudes toward 

women than male counselor educators and supervisors. 

Summary of Sex-Biased Attitudes 
Held by Counselors 

The early 1970's witnessed the beginning of studies 

dealing with the sex-role stereotypes of counselors. Bover-

man and others (10) developed the Sex-Role Stereotype 



30 

Questionnaire to determine counselors1 perceptions of mental 

health for males and females. The findings were that 

counselors maintained a double standard of mental health for 

men and women. Engelhard (20) took three separate measure-

ments in three-year intervals to identify counselor attitudes, 

Males changed the least over the nine years, but both males 

and females moved toward positive attitudes. Both males and 

females displayed the most conservative attitudes toward 

working mothers which was also found by Cline-Naffzinger (15). 

Ahron, too, found that counselors did not see careers as 

being consistent with women's roles. 

Male counselors were more sexist than females in a study 

by Gilliam (24) , but counselors who had participated in sex 

equity training displayed less sexist attitudes. Although 

they used different populations within counseling practi-

tioners, four studies using the SRAS found a decrease in 

stereotyped views of counselors when compared to Boverman's 

original study. However, in all of the studies, there was 

still evidence of sex bias by both men and women counselors, 

but to a lesser degree than the early 1970's. 

Counselors' Sex-Role Bias 
Toward Women and Work 

The Women's Bureau (63) reported, in 1974, that job 

requirements were unrelated to sex tradition. The report 

was based on a study that measured twenty-two inherent 

aptitudes and knowledge areas. Completed by a research 
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laboratory for the Women's Bureau, the findings were that 

there is no sex difference in fourteen aptitudes, women 

excelled in six aptitudes and men excelled in two aptitudes. 

"However, several studies have indicated that counselors have 

steered students into those 'appropriate' for men and those 

"appropriate for women" (22). Furthermore, research has 

demonstrated that counselors have done a more effective job 

in counseling for college preparatory than occupational 

counseling and have reinforced stereotypes of appropriate 

jobs for women (22, 56, 58, 59). 

More directly related to the actual behavior of coun-

selors in dealing with female and male clients are the studies 

that have investigated possible bias in counseling practices 

as opposed to identifying biased attitudes held by counselors. 

The following review of literature has been written in chrono-

logical order to reflect changes, if any, over the past years. 

Smith (55) investigated, in 1972, the influences that 

sex and ethnicity had on counselors' predictions of success, 

recommendations or judgments made for clients. Only one 

measure of evaluation resulted in a significant difference. 

Counselors, both male and female, predicted significantly 

higher future annual incomes for boys than for girls. None 

of the other variables studied resulted in significant 

differences. 

Another study, in 1972, was completed by Persons (46). 

The study investigated the effect of racial and sexual bias 
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on occupational prediction for clients by counselor trainees. 

The findings of the study indicated that female counselors 

made no significant differences in prestige-level of their 

occupational predictions for male and female clients. Male 

counselor trainees predicted significantly higher prestige-

level occupations for males than females. Persons concluded 

that male counselor trainees in the study, in some cases, 

demonstrated racial and sexual bias in the prestige levels 

of their occupational predictions while female counselor 

trainees did not. 

In 1973, Schlossberg and Pietrofesa (51) did a study of 

counselor trainees and found that the counselors discouraged 

a "coached" women client from choosing a traditionally 

masculine occupation (engineering). The taped responses of 

the counselors, both male and female, supported the conclusion 

that, when bias was expressed by the counselors, it was 

usually biased against the "masculine" choice. The inference 

was made that this influenced the decision making of females 

toward traditional education and career choices. 

This study was criticized by Smith (54) whose earlier 

study contradicted the findings of Schlossberg and Pietrofesa. 

Although she agreed with the policy statements of Schlossberg 

and Pietrofesa, she questioned the lack of controls in the 

study. Smith pointed out that the "coached" female client 

may have influenced the counselor trainees by vocal or facial 
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clues and that there was not a comparable "coached" male 

client. 

Patterson (44) concluded, in a review of the literature 

published in 1973, that there were six significant reasons 

why occupational counseling seems to have little impact on 

young females. 

1. By the time girls reach secondary schools, 
where most vocational counseling begins, they have 
usually become predisposed by enculturation to express 
the 'feminine core" of personality, at the expense of 
effective planning encompassing both the sex role and 
competitive achievement role. 

2. Some counselors, unfortunately, are as unaware 
as their clients of the societal changes that have made 
career planning for girls more necessary. They still 
operate within the old stereotype of the girl having 
a career "to fall back on." Some counselors do not 
know that 40 per cent of all married women are currently 
employed and that a girl who marries and has two chil-
dren can still anticipate a twenty-two year period of 
employment during her life. 

3. Counselors generally do not directly confront 
the issues of sex identify and vocational identify as 
an interrelated package. Therefore, they fail to deal 
with the intrapsychic conflict experienced by the 
adolescent girl client. 

4. Vocational counselors rarely use the full power 
of the vocational development theories in their work. 
Instead of concentrating on the life style, life space, 
and life stage of the client, they focus on those client 
attributes that can more easily be codified for trait-
factor matching. 

5. Counselors often do not face job discrimination 
and do not prepare female clients to meet the challenge 
of finding career satisfaction in spite of discrimination. 

6. Time limitations on contact between counselors 
and client often reduce the likelihood of significant 
impact (44, pp. 269-270). 

Bingham and House (8), in 1973, examined counselors' 

knowledge about women and work. Counselors were asked to 

respond to twenty-five questions about women and some of the 
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working conditions and employment opportunities women face. 

The results indicated that some counselors were misinformed— 

males more than females. 

In a follow-up study published later the same year, 

counselors attitudes toward women and work were investigated 

by the same researchers (9). Although no specific hypotheses 

were formulated, Bingham and House anticipated that some 

negative attitudes would be found, especially among males. 

In the analysis of factual responses, it was concluded that 

misinformation, particularly in males, probably resulted from 

selective processes influenced by attitudes. However, they 

also concluded that counselors in the study expressed more 

positive than negative attitudes toward women and work. 

In 1974, Schwartz (53) investigated whether professional 

guidance counselors exhibited sex bias by making different 

kinds of occupational recommendations for intellectually 

superior female students than they made for identically 

described male students. Two types of sex bias were studied, 

ability stereotyping and role bias. Two major hypotheses 

were confirmed at a high level of significance. Guidance 

counselors recommended low—ability level occupations signifi-

cantly more often for female students than males. Guidance 

counselors also recommended female role occupations signifi-

cantly more often for female students of superior intelligence 

than for identically described male students. 
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Donahue (18, 19), in a study completed in 1976, examined 

whether high school counselors, when considering careers for 

female students, had a predisposition toward suggesting 

occupations that paid less, required less education, and 

needed more supervision than careers considered for male 

students. When counselors reacted to case studies they chose 

occupations that did pay less, required less education, and 

were more closely supervised for females. Female counselors 

over forty years of age exhibited the strongest tendency to 

do so. Counselors who worked in schools located in cities 

with a population greater than 25,000 tended to discriminate 

less than other counselors. 

In an investigation of guidance counselors in Jefferson 

County, Alabama, Mysinger (43), in 1976, studied their 

attitudes regarding the roles of women in the labor force. 

No significant differences were found on the demographic 

variables, sex, age, race, marital status, school locations, 

years of work experience in education, family income, and 

type of school system. However, she did conclude that sex-

stereotyped thinking had not been eliminated among guidance 

counselors. 

Allen (3) surveyed 1,002 Dallas Independent School 

District employees in 1977. Based on the data obtained from 

administering the Title IX Self-Evaluation Questionnaire, 

she found that the counseling and curriculum sections 

reflected favoritism toward males. 
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Buczek (12), in 1981, assessed whether counselors were 

less attentive in general to concerns of the female compared 

with the male client and whether vocational issues of women 

clients were minimized or ignored while family concerns were 

over emphasized. The data gathered in the study failed to 

substantiate the hypothesis that counselors would ignore the 

vocational concerns of female clients. Other findings 

included information that male counselors asked significantly 

more questions related to social concerns of a female client 

than of a male client who had identical concerns. Furthermore, 

both male and female counselors tended to recall fewer con-

cerns of the female clients. Finally, female counselors 

remembered more client information than did the male 

counselors. 

Sununary of Counselors' Sex-Role 
Bias Toward Women and Work 

Although job requirements are not related to sex tradi-

tion, counselors often practice occupational sex bias (22, 

56, 58, 59). Smith, in 1972, found that sex and ethnicity 

had no bearing on counselors' predictions of success, 

recommendations, and judgments (56). However, other 

researchers did (18, 19, 46, 51, 53). The lack of up-to-date 

or correct information could have an impact on the effective-

ness of counselors' interactions with female clients (8, 44). 
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Sex-Role Bias in Teaching 

Teachers themselves have been victims of a sexist 
system. Women have been passed over often for 
administrative roles; men interested in entering 
the classroom have been told that it is "female 
territory." Sexism has affected teachers' lives 
economically and psychologically. This fact alone 
may provide good reason for teachers to look at the 
way they regard the potential of their students (25, 
p. 11). 

Numerous studies have indicated that sex stereotyping 

is an important determinant of differential teacher attitudes 

(57). Good (26), in 1973, found male and female teachers 

behave differently to male and female students. However, 

there was no evidence that teachers favor students of like 

sex. He concluded that males and females had different 

styles of teaching but they did not treat boys and girls 

differently based on the sex of the teachers. 

Cherry's 1975 research (13) on verbal interaction 

demonstrated that teachers interacted with boys more than 

with girls and were more likely to initiate those verbal 

interactions with boys. Motta (42) concluded, in 1976, that 

current social trends had not had a marked effect upon sex-

role stereotyping by teachers as girls were perceived by 

early elementary teachers as significantly more dependent 

than boys and boys as more aggressive than girls. In addi-

tion, girls were perceived as more creative and achievement 

oriented. 

Levitan and Chanie (37), in 1972, studied primary 

teachers' general attitudes toward boys and girls. The 
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findings indicated that dependent males received less approval 

than dependent females. The teachers acknowledged the 

aggressive male and dependent female as being fairly typical. 

Schronborn (52), in 1975, found elementary teachers 

stereotyped boys and girls when they attributed characteris-

tics and motivation to children, but they did not stereotype 

girls and boys when they reported how they would like to 

teach and encourage them. 

This finding was contradicted by a study completed by 

Ricks and Pyke (48) in 1973. They reported more teachers, 

especially female teachers preferred teaching male students 

to female students. Teachers reported that males were more 

outspoken, active, willing to exchange ideas, open, honest, 

and easier to talk with. The only reason they gave for 

preferring female students was a lack of discipline problem. 

In the same study 41 per cent of the teachers surveyed 

believed that students preferred male teachers. They reported 

that male teachers speak with more knowledge, authority, 

directness and clarity than female teachers. Seventy—three 

per cent of both male and female teachers sampled in this 

study reported that boys and girls performed or behaved 

differently. Fifty-five per cent of the females and 50 per 

cent of the males thought that boys and girls expected 

differential treatment. A similar percentage indicated that 

teachers had neither the responsibility nor the right to 

influence children's attitudes toward sex roles. The rest 
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of the teachers felt that by modeling in such ways as to 

keep non-sexist role images before the children, they could 

change children's attitudes. 

Benz (5), in 1980, found that teachers in all grade 

levels classified high achieving students as androgynous and 

masculine. Stereotypical feminine traits were not perceived 

high—achieving students. Low—achieving students were 

classified as feminine and undifferentiated. She concluded 

that the "negative" relationship between feminine sex role 

and high achievement might be a factor in declining female 

achievement over grade level. 

Using a projection technique, Gaite (23), in 1974, found 

that high school teachers have different perceptions of male 

female students. The teachers were given descriptions 

of ideal seniors and asked to describe the futures of 

these students. Half of the profiles described male students 

and half of the profiles described female students. The 

descriptions were essentially identical except for the names 

of the students. 

Without exception, teachers described male students at 

age twenty-one as engaging in some kind of further education 

and at thirty—one years as actively and usually successfully 

pursuing some job or career. In contrast, teachers rarely 

described female students as going on for further education. 

All teachers without exception described female students at 

thirty-one years as being married with children, and looking 
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after a home. Male students were described as demonstrating 

purposeful behavior directed toward achieving money, power, 

and status. Females were described only in terms of marriage 

and essentially subordinate to and an appendage of their 

husbands. Gaite concluded that "teachers do not have the 

same expectations for female students that they have for 

male students, and it seems reasonable to suggest that this 

in itself is a contributory cause of the low achievement and 

restricted opportunities that face females in our society" 

(23, p. 107) . 

In a study completed in 1979 to ascertain the influence 

of sex role on teachers' evaluations, Bernard (6) concluded 

that the students' sex-role behaviors influenced not only the 

teachers' perceptions of the students but also their evalua-

tion of the written performance by the students. Results 

obtained from teachers' evaluations of the students' descrip-

tions indicated that the masculine sex-role behavior was 

associated with intelligence, masculinity, independence, 

logic, and academic success. The feminine sex-role behavior 

was associated with warmth and concern. Teachers formed 

different impressions of students based on the different 

sex-role behavioral descriptions. Irrespective of the sex 

of the teacher or student, or course of study, students who 

were perceived as masculine in role orientation were likely 

to be evaluated more highly than students who were not. 
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In 1980, Alden (2) studied 139 student teachers in 

Illinois. The findings indicated that male student teachers 

and secondary student teachers held more bias in the area of 

sex stereotyping. Female student teachers and elementary 

student teachers were less biased. 

West (61), in 1975, studied high school teachers by 

subject areas, principals, guidance counselors, librarians, 

and teacher educators to ascertain their attitudes toward 

the social, educational, and economic roles of women in 

society. The findings demonstrated that the respondents' 

attitudes were significantly related to their sex and to the 

subject-occupational areas to which they belonged. In 

seventeen of the twenty areas, females were more favorable 

toward women's roles in society than were the male respon-

dents . 

In 1981, Jacko, Karmos, and Karmos (32) assessed the 

sex-role stereotyping awareness, attitudes, and classroom 

behavior of teachers in kindergarten to twelfth grades in 

Illinois. They found that teachers were more aware of the 

influence of sex-role stereotyping in society than in class-

rooms and they did not report prior exposure to these issues. 

Their responses to attitudinal items indicated moderate to 

strong acceptance that sex-role stereotyping influences 

students. The attitudes of male teachers were less positive 

than those of female teachers, particularly with respect to 

expressions of interests in sex-role stereotyping and the 
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importance of sex-role stereotyping concerns for improving 

education. 

In 1979, Massey (40) identified the sex-role attitudes 

of administrators and teachers in the public schools of 

Mississippi. Using the Osmond-Martin Sex-Role Attitude Scale, 

the data supported the findings that significant differences 

were found to exist between the attitudes of males and females 

Females were more modern in their sex-role attitudes than 

were males. 

Thomas (58) studied, in 1973, the perceptions of business 

teachers and business education majors regarding the roles of 

women. Male and female business teachers exhibited signifi-

cantly different perceptions concerning female stereotypes 

and the home-role-work-role conflict. He concluded that 

male teachers might be expected to do less in helping students 

overcome their own tendencies to stereotype males and females. 

In a national study completed in 1979, Lacy and others 

(36) compared the attitudes of teachers to other occupational 

groups. The results indicated sex-role bias in areas of home, 

children, work and politics. Teachers were less prejudiced 

than most occupational groups, but they were similar in sex-

role attitudes to other professionals within the teaching 

profession. Kindergarten and elementary teachers appeared 

slightly more biased than secondary school teachers and 

administrators. There were, however, a large percentage of 

the education professionals with negative sex-role attitudes. 
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This was particularly true regarding perceptions such as a 

woman's proper place is in the home caring for children, 

that women should help their husband's careers rather than 

pursuing their own and that women are not as emotionally 

suited for politics as men are. 

Summary of Sex-Role Bias 
in Teaching 

Elementary teachers teach, respond and have different 

expectations for boys and girls (13, 26, 37, 42, 52). Further-

more, elementary teachers reported that students preferred to 

be taught by male teachers (48). The same conclusions were 

drawn in studies dealing with secondary teachers (6, 23, 40, 

58, 61). When comparing the attitudes of teachers to other 

occupational groups, Lacy (36) found that although teachers 

were less prejudiced than most groups, there were a large 

percentage of educational professionals with negative sex-

role attitudes, especially in the area of women's familial 

roles. 

Sex Bias in Vocational Education 

A review of the literature found few studies on the sex-

role attitudes of vocational teachers and counselors. How-

ever , the topic of sex bias in vocational education either 

specifically or generally has been investigated by a few 

researchers. 

In a study of North Dakota vocational personnel, Dittman 

(17), in 1976, found that the females in the study perceived 
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themselves as being less sex-typed than did the males. 

However, the data supported the finding that males and 

females reflected a predominately stereotyped view of sex-

role perceptions. She concluded that, as a group, vocational 

educators in the study generally perceived the sex-roles of 

males and females in a stereotyped manner. 

In 1976, Woerner (62) compared the attitudes of male 

and female comprehensive school teachers and vocational 

teachers on ten factors pertaining to women's work roles. 

The ten factors included economic mobility, role security, 

intrinsic reward, woman as partner, woman as ingenue, woman 

as homemaker, woman as competitor, woman as knower, extrinsic 

reward and challenge. Of the ten factors, there were signifi-

cant differences between men and women comprehensive teachers' 

responses on the factors partner, homemaker, competitor, 

challenge, role security and knower. Differences in responses 

between men and women vocational teachers were significant on 

the partner, economic mobility, extrinsic reward, homemaker, 

role security, competitor and challenge factors. There were 

no differences in responses on any of the factors for male 

comprehensive and vocational teachers. The females differed 

on one factor, role security. 

Using a sample drawn from the membership of the American 

Vocational Association, Hantjis (28), in 1977, investigated 

their attitudes regarding the appropriate occupational roles 

of the sexes, their attitudes toward legislated changes and 
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the way in which they would behave in situations involving 

changes from the traditional. Her findings showed males and 

persons from the South to be significantly less liberal and 

less knowledgeable than females and persons from other areas 

of the country. Persons who were fifty years old and over 

and who had twenty-one years or more of experience in their 

positions of employment were significantly less liberal and 

less knowledgeable than younger persons and those with less 

experience. Persons with some type of college degree were 

significantly more liberal than those with no degree. 

Comparisons between educators in the program areas reflected 

the traditional sexual divisions of vocational education. 

Home economics and health persons were significantly more 

liberal and more knowledgeable than those in agriculture, 

technical and trade, and industrial persons. She also found 

a correlation of .49 between attitudes and knowledge, and .73 

between attitudes and behavioral intent. 

In a national study of women in vocational education 

completed in 1977, Steele (56) reported that counselors 

were doing a more effective job in college counseling than 

occupational counseling and were reinforcing stereotypes of 

appropriate occupations for women. An earlier study (59) 

completed in 1974 by Thorne supported this hypothesis (that 

guidance counselors are more effective in academic rather 

than vocational counseling). Thorne found that counselors 
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provided much more assistance in college and university 

planning than expanding student awareness of multiple 

occupational opportunities and being helpful in goal setting. 

Steele recommended that counselors needed to increase 

their knowledge and experience of the work world in order 

inform female students about the wide range of job 

opportunities available, particularly in higher paying, 

male-intensive jobs. 

In a study completed in 1977, Eversole (21) investigated 

the relationship between the sex-role attitudes of Pennsylvania 

vocational educators and their stated beliefs about their own 

sex-role orientation. Using the SRAS with modification to 

identify sex-role attitudes of the vocational educators, 

males had significantly more traditional mean scores on all 

four categories of the SRAS than did the females. She con-

cluded that women, regardless of their sex role orientation 

level, were significantly more nontraditional in their sex-

role attitudes than men. 

Manrov (39), in 1978, identified and compared the basic 

sex beliefs of post-secondary occupational educators in USOE 

region three. She concluded in her study that sex bias 

existed among male and female post-secondary occupational 

educators. Males tended to show more sex bias than the 

female educators. Also, the greater the years of teaching 

experience, the greater the opposite sex bias and general 

sex bias among post-secondary occupational educators. 
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Handley (27), in 1978, investigated the interaction of 

sex-role bias in attitudes of vocational educators and 

students associated with students1 entry into non—stereotyped 

programs of vocational education. He found that female voca-

tional educators appeared more biased against female students 

studying in all program areas. Also, female students held 

less favorable attitudes toward non-traditional work roles 

than male students. 

In 1979, Melley (41) identified the sex-role orientation 

of home economics and industrial arts teachers in Massachusetts 

and determined if a relationship existed between the teachers' 

orientations and their attribution of sex-role orientations 

to students. The results indicated that teachers attributions 

or sex-role orientations to students were not systematically 

related to differences in their own sex-role orientations. 

She did find that teachers with six to ten years of experience 

were significantly less stereotypical in their attributions 

of sex-role orientations to students. Based on the findings, 

she concluded that the sex-role orientations of teachers were 

not a differential influence on their attributions of sex 

role orientations to students. 

Harrison (29) , when conducting "The Vocational Equity 

Study," reported to the United States Office of Education, 

in 1979, that counselors tended to suggest only traditional 

options to undecided students planning on enrolling in 

vocational education programs. She also found teacher 
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reluctance to have nontraditional students in their courses. 

Fourteen per cent of the male students and 25 per cent of 

the female students surveyed in the study who had made non-

traditional training choices reported they had faced 

discouragement when making that choice. Eight per cent of 

the males and 14 per cent of the females who chose traditional 

or nonstereotyped career areas reported that they had con-

sidered enrolling in a nontraditional area but were discour-

aged from doing so. She concluded that the practices which 

appear to occur most frequently in vocational counseling 

practice are that counselors suggested traditional options 

to students undecided as to a career and sex being considered 

in determining the type of work-study, cooperative education, 

or job placement provided for students. 

In a study completed in 1979, Cunningham (16) identified 

and compared the sex—role attitudes of Missouri secondary 

vocational administrators, counselors, and teachers using 

the SRAS. Using a stratified random sample of vocational 

educators, the data supported hypotheses that significant 

differences existed in the mean attitude scores on the SRAS 

of vocational educators in various types of positions. From 

most traditional to most modern in sex-role attitudes were, 

trade and industrial teachers, distributive education teachers, 

area vocational school counselors, comprehensive high school 

counselors, business teachers, and home economics teachers. 
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Male educators had significantly higher mean scores 

than females, indicating that the males held more traditional 

attitudes. Educators in the forty to forty-nine and fifty 

and above were more traditional than the younger, twenty to 

twenty-nine and thirty to thirty-nine age groups. Educators 

who had advanced degrees had more modern attitudes than those 

who had bachelor's degrees or less. There were no significant 

interaction effects among the independent variables of sex, 

age, or level of education. 

Summary of Sex Bias in 
Vocational Education 

In vocational education, both males and females were 

found to have sex bias. Over all, older males in the tradi-

tional male dominated program areas were more biased than 

females (16, 17, 21, 28, 39). The one exception to this was 

Handley's (27) study. He found female vocational educators 

more biased against female students studying in all program 

areas. In the area of vocational counseling, Harrison (29) 

found that counselors suggested traditional options to 

students who were undecided in career choice. 
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CHAPTER III 

METHODS AND PROCEDURES OF THE STUDY 

This study focused on the sex-role attitudes held by 

vocational guidance personnel in the State of Texas. Infor-

mation regarding the methods and procedures of the study have 

been divided into four sections. The sections are Description 

of the Subjects, Description of the Instrument, Collection of 

the Data, and the Analysis of the Data. 

Description of the Subjects 

The 156 subjects of this study who properly completed 

and returned the Sex Role Attitude Survey (SRAS) were voca-

tional guidance teachers and vocational guidance counselors 

employed in public secondary schools in Texas. The follow-

ing method was used to select those persons included in two 

sample groups. 

Two lists containing the names and schools of all voca-

tional guidance teachers and counselors employed during the 

1981-1982 school year were created from information gathered 

from the Division of Occupational and Technical Education in 

the Texas Education Agency, the Texas Vocational Guidance 

Association, and the Division of Occupational and Vocational 

Education at North Texas State University. Upon completion 

of the lists, two random samples were created. Using a table 
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of random numbers, 100 (n = 100) vocational guidance teachers 

and 100 (n = 100) vocational guidance counselors were selected, 

Description of the Instrument 

To identify the sex-role attitudes of the respondents, 

the Sex Role Attitude Scale (SRAS), developed by Osmond and 

Martin, was used. The scale measured four categories of sex-

role attitudes, which were (1) familial roles of males and 

females, (2) extrafamilial roles of both sexes, (3) stereo-

types of male or female characteristics and behaviors, and 

(4) social change as related to sex roles. 

Osmond and Martin (3) originally developed the scale to 

measure several categories of sex roles and sex-role assump-

tions and behaviors. The scale made it possible to analyze 

attitudes at both the "traditional" and "modern" ends of the 

sex role continuum with the four categories if so desired. 

Osmond and Martin presented the following evidence of 

the validity of the scale: 

1. Responses to thirty of the thirty-two items 
were significantly associated (p .001) in the pre-
dicted direction to two questionnaire items included 
in the schedule as validity checks: (a) How great a 
need do you feel there is to "do something" about 
sexism in our society? and (b) To what extent do you 
feel that the "social roles of men and women in the 
modern world" should be a vital issue of concern to 
most people in our society? (3, p. 746). 

2. Before construction of the scale, preliminary 
items were submitted to judges (faculty members in 
sociology, psychology, and related social science 
disciplines) who were asked to classify items as 
reflecting "modern" or "traditional" sex role orienta-
tions. All items in the thirty-two item scale were 
unanimously agreed upon by the ten judges (3, p. 746). 
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The authors examined the reliability of the SRAS 

through a Likert-scaling item analysis. Resulting t-tests 

showed that thirty-one of the thirty-two items discriminated 

between the top and bottom quartiles of the original sample 

with associated probabilities of .001 or less. The reliability 

coefficient (measured after the deletion of the item) by 

Cronbach's Coefficient Alpha was .88 (1, 3). This same item 

that did not discriminate was deleted from the survey in this 

study. 

In the original study using the scale, the range of the 

subjects' total responses was 87 (from 37 to 123), with a 

median score of 76 (and a mean and standard deviation of 74 

and 14, respectively). The lower the score on the scale the 

more "modern" the response pattern, while a higher score 

reflects a "traditional" one (3). The same scoring procedures 

were used for this study. 

Procedures for Collecting Data 

During March, 1982, a Sex Role Attitude Scale along with 

a cover letter explaining the purpose of the survey were sent 

to each member of the two sample groups. Three weeks after 

the initial mailing, the desired return of 60 per cent had 

not been received from the vocational guidance counselors. 

Therefore, a follow-up mailing to all members of both sample 

groups was accomplished by mailing a post card to those 

members of the sample groups who had not responded. 
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All SRAS instruments that had been returned by May 1, 

1982, were included in the study. A total of 166 surveys 

was returned by that date. Of those returned, seventy-five 

were properly completed by vocational guidance counselors 

and eighty—one were properly completed by vocational guidance 

teachers and were used for the actual data analysis. 

Analysis of Data 

The data gathered from the survey instruments and the 

computer program were transferred to computer sheets for key-

punching by personnel at the North Texas State University 

Computer Center. All statistical procedures including 

frequencies, measures of central tendencies, one-way analysis 

of variance, two-way analysis of variance, and a Fisher-T 

multiple range test were accomplished using subprograms of 

the Statistical Package for the Social Sciences (SPSS). 

Frequencies and measures of central tendencies were used 

to analyze the demographic data reported on the survey instru-

ments. The first hypothesis was tested by a one-way analysis 

of variance to establish main effects and mean differences. 

Hypothesis two through six were tested by a two-way analysis 

of variance to ascertain main and interaction effects between 

the variables. All tests of significance were performed at 

the .05 level. When differences were found to be significant 

between those variables having more than two groups, a Fisher 

T Test was used to determine where the differences were. 
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CHAPTER IV 

ANALYSIS OF DATA AND FINDINGS 

The results of this study to identify and investigate 

the variations in sex—role attitudes of vocational guidance 

personnel in Texas, are presented in this chapter. The 

primary statistical procedures utilized in the investigation 

were analysis of variance followed by a multiple range test, 

the Fisher T, to test for significance of difference among 

the responses for variables involved in main effects differ-

ences. This chapter includes presentation of descriptive 

data and analyses of the data for each of the hypotheses 

stated in Chapter I. 

The possible range in mean scores for each of the four 

categories differed due to unequal numbers of items for each 

of the categories. For the "Familial Roles" category, the 

most traditional possible mean score was forty and the most 

modern was seven. The second category, "Extrafamilial Roles" 

had thirty for most traditional and six for the most modern. 

The Stereotypes of Male-Female Characteristics and Behaviors" 

category had a fifty for the most traditional mean score and 

ten for the most modern. The last category, "Social Change 

as Related to Sex Roles," had thirty-five as the most tradi-

tional possible mean score and seven as the most modern 

possible mean score. 
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Descriptive Data 

The numbers and percentages of usable questionnaires 

returned by the members of the random sample of vocational 

guidance teachers and vocational guidance counselors are 

presented in Table I. Of the sample totaling 200, there 

were 156, or 78.5 per cent, of the survey instruments which 

were usable for data analysis. 

TABLE I 

FREQUENCY AND PERCENTAGE DISTRIBUTION OF 
SURVEY RETURNS BY OCCUPATIONS 

Occupation Sample Total Return Usable Returns 
Occupation 

Size 
N Number Per Cent Number Per Cent 

Teachers 100 83 83.0 81 81.0 

Counselors 100 83 83. 0 75 75.0 

Totals 200 166 83.0 156 78.5 

Table II indicates the numbers of vocational guidance 

teachers and vocational guidance counselors falling into the 

five categories. The largest number of teachers, 35.8 per 

cent, were in the 36 to 45 age category and the largest 

number of counselors, 37.7 per cent, were in the 46 to 55 

age category. 

Reported in Table III is the marital status of the 

respondents. In both groups, the majority reported that they 

were married and had not been previously divorced. This 
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TABLE II 

FREQUENCY AND PERCENTAGE DISTRIBUTION OF AGE 
REPORTED BY TEACHERS AND COUNSELORS 

Teachers Counselors Total 
Category Category 

Number Per Cent Number Per Cent Number Per Cent 

0-25 5 6.2 1 1.3 6 3.8 

26-35 20 24.7 10 13.3 30 19.2 

36-45 29 35.8 25 33.3 54 34.6 

46-55 24 29.6 28 37.3 52 33.3 

56 — 3 3.7 10 13.3 13 8.3 

Missing 0 0.0 1 1.3 1 0.6 

Total 
81 100.0 

Total 
81 100.0 75 100.0 156 100.0 

TABLE III 

FREQUENCY AND PERCENTAGE DISTRIBUTION OF MARITAL 
STATUS REPORTED BY TEACHERS AND COUNSELORS 

Categories 
Teachers Counselors Total 

Categories 
Number Per Cent Number Per Cent Number Per Cent 

Single 4 4.9 7 9.3 11 7.1 

Divorced 7 8.6 11 14.7 18 11.5 

Married once 60 74.1 49 65.3 109 69. 9 

Married more 7 8.6 8 10.7 15 9.6 

Missing 3 3.7 0 0.0 3 1.9 

Totals 
81 100.0 75 100.0 156 100.0 
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included 74.1 per cent of the teachers and 65.3 per cent of 

the counselors in the sample groups. 

The respondents' reported level of education can be 

found in Table IV. Thirty-eight teachers, 46.9 per cent, 

had bechelor's degrees plus additional hours compared to 4 

counselors, or 5.3 per cent, in the same category. However, 

65, or 86.7 per cent, of the counselors had a master's 

degree plus additional hours, while 30, or 37.0 per cent, of 

the teachers were in the same category. 

TABLE IV 

FREQUENCY AND PERCENTAGE DISTRIBUTION OF LEVEL OF EDUCATION 
REPORTED BY TEACHERS AND COUNSELORS 

Category 
Teachers 

Number Per Cent 

Counselors 

Number Per Cent 

Total 

Number Per Cent 

Bachelor1s 

Bachelor's + 

Master's 

Master's + 

Doctorate 

Missing 

Total 

2 

38 

8 

30 

2 

1 

81 

2.5 

46.9 

9.9 

37.0 

2.5 

1.2 

100.0 

0 

4 

4 

65 

2 

0 

0.0 

5.3 

5.3 

86.7 

2.7 

0 .0 

75 100.0 

2 

42 

12 

95 

4 

1 

156 

1.3 

26.9 

7.7 

60.9 

2.6 

0 .6 

100.0 

There were no guidance counselors who had a bachelor's 

degree and only 2 teachers and 2 counselors who had doctorates. 

This lead to empty or incomplete cells in the two-way analysis 
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of the data. The categories were merged to facilitate data 

analysis to test for interaction effects. 

The numbers of female and male respondents for each 

group are reported in Table V. The numbers reported are 

fairly equal across sex and occupation with the largest 

percentage being 58.0 per cent female teachers. 

TABLE V 

FREQUENCY AND PERCENTAGE DISTRIBUTION OF SEX 
REPORTED BY TEACHERS AND COUNSELORS 

Category 
Teachers Counselors Total 

Category 
Number Per Cent Number Per Cent Number Per Cent 

Female 47 58.0 38 50.7 85 54.5 

Male 34 42.0 37 49.3 71 45.5 

Total 81 100.0 75 100.0 156 100.0 

The number of high schools in the districts where the 

respondents were employed is reported in Table VI. The 

majority of teachers, 59.8 per cent, were employed in dis-

tricts having one high school. Only 9.9 per cent were 

employed in districts having two or three high schools and 

30.9 per cent in districts having four or more. The 

counselors showed a more equal distribution with 3 8.7 per 

cent employed in school districts with one high school, 

24.0 per cent in districts having two or three high schools 
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and 36.0 per cent in school districts with four or more high 

schools. 

TABLE VI 

FREQUENCY AND PERCENTAGE DISTRIBUTION OF THE NUMBER 
OF HIGH SCHOOLS IN THEIR DISTRICTS REPORTED 

BY TEACHERS AND COUNSELORS 

Teachers Counselors Total 
Category Category 

Number Per Cent Number Per Cent Number Per Cent 

One 48 59.2 29 38.7 77 49.4 

Two or three 8 9.9 18 24.0 26 16.7 

Four or more 25 30.9 27 36.0 52 33.3 

Missing 0 0.0 1 1.3 1 0.6 

Total 81 100.0 75 100.0 156 100.0 

Occupation by the Four SRAS Sex-Role 
Attitude Categories 

Hypothesis one stated there were no significant differ-

ences between the mean attitude responses of vocational 

guidance teachers and vocational guidance counselors toward 

each of the four sex-role attitude categories of the Osmond-

Martin Sex-Role Attitude Scale. A comparison of the means 

between and within the two sample groups of vocational 

guidance teachers and vocational guidance counselors for 

each of the sex role attitude categories of the SRAS is 

shown in Table VII. 
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ONE-WAY ANALYSIS OF VARIANCE FOR OCCUPATION BY THE 
FOUR SRAS SEX-ROLE ATTITUDE CATEGORIES 

68 

Attitude 
Category 

Type of 
Variation 

Sum of 
Squares df 

Mean 
Squares 

F 

Familial Between 0.15 1 0.15 0.008 

Within 2914.43 154 18.92 

Total 2914.58 155 • • • 

Extrafamilial Between 0.89 1 0.89 0.063 

Within 2187.53 154 14.20 

Total 2188.42 155 • • • 

Stereotypes of 
male/female 

Between 

Within 

Total 

16.22 

4173.78 

4191.00 

1 

154 

155 

16.22 

27.10 
• • • 

0.440 

Social changes Between 0.39 1 0.39 0.023 

Within 2638.82 154 17.14 

Total 2639.21 155 • • • 

Examination of Table VII reveals no significant differ-

ences between the mean attitude responses of vocational 

guidance teachers and vocational guidance counselors toward 

the four sex-role attitude categories of the SRAS. Therefore, 

hypothesis one as stated in Chapter I is retained. 
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Age and Occupation by the Four Sex-Role 
Attitude Categories of the SRAS 

Hypothesis two stated that there were no significant 

differences between the mean attitude responses of vocational 

guidance teachers and vocational guidance counselors of 

different age levels toward each of the four sex-role attitude 

categories of the SRAS. Table VIII contains the data obtained 

from a two-way analysis of variance design for main effects 

and interaction effects for the independent variables age 

and occupation with each of the four sex—role attitude cate-

gories . 

The data in Table VIII reveal that there were no signifi-

cant interaction effects between age and occupation for all 

four of the sex-role attitude categories. For three of the 

categories the F ratio for main effects differences did not 

reach the .05 level of significance. However, for the sex-

role attitude category, "Familial Roles," the F ratio, 2.834 

was significant at the .05 level. There is a difference in 

sex—role attitudes dealing with familial roles for vocational 

guidance personnel of different age levels. 

Table IX details the significant differences between the 

five age levels. To identify which age groups differed, a 

Fisher T multiple range test was used. Table IX shows the 

mean attitude response for each of the five age categories 

and denotes which groups differ. Group one, ages 25 and 

under, held the most modern attitudes with the lowest mean 

score of 16.50. The lowest possible mean was 7.0 and the 
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TABLE VIII 

TWO-WAY ANALYSIS OF VARIANCE FOR AGE AND 
OCCUPATION BY THE FOUR SRAS SEX-ROLE 

ATTITUDE CATEGORIES 

Attitude Type of Sum of df F 
Category Variation Squares 

df 

Familial Age (A) 197.64 4 2.834* 
Occupation (B) 2.67 1 0.153 
A X B 34.80 4 0.499 
Error 2528.30 145 
Total 2763.41 154 

Extrafamilial Age (A) 68.79 4 1.257 
Occupation (B) 0.20 1 0.015 
A X B 31.82 4 0.581 
Error 1984.29 145 
Total 2085.10 154 

Stereotypes of Age (A) 109.24 4 0.822 
males/females Occupation (B) 4.48 1 0.991 

A X B 57.61 4 0.542 
Error 3852.95 145 
Total 4024.28 154 

Social changes Age (A) 146.52 4 2.160 
Occupation (B) 12.36 1 0.729 
A X B 23.97 4 0.353 
Error 2458.73 145 
Total 2641.58 154 

(p < . 05 . 

most traditional, or highest possible mean was 40.0. Group 

three, ages 36 to 45, had the next lowest mean of 18.93. 

These two groups differed significantly with group four, ages 

45 to 55 and group five, ages 56 and over. Group five held 

the highest mean score of 22.08. 
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TABLE IX 

COMPARISON OF AGE GROUP MEANS BY THE FISHER T TEST 
TO IDENTIFY SIGNIFICANT DIFFERENCES FOR THE 

SRAS SEX-ROLE CATEGORY FAMILIAL ROLES 

Mean 
Age 
Group 
Number 

1 

0-25 

2 

26-35 

I 
3 

36-45 

4 

45-55 

5 

56 — 

16.50 1 

18.93 2 

19.53 3 

20.83 4 * * 

22.08 5 * * 

*p < .05. 

Based on the two-way analysis of variance for the data 

gathered for hypothesis two, part of the hypothesis is 

retained and part is rejected. For the independent variables 

age and occupation there were no main effects differences or 

interaction effects with the type of sex-role attitudes in 

the categories, "Extrafamilial Roles," "Stereotypes of Male-

Female Characteristics and Behaviors," and "Social Change as 

Related to Sex Roles." For these three categories of the 

Osmond-Martin Sex Role Attitude Scale, the hypothesis is 

retained as stated in Chapter I. However, the hypothesis is 

rejected for the sex role attitude category, "Familial Roles." 

There is a significant difference between the familial sex 

role attitudes of vocational guidance personnel age groups 
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one and three with age groups four and five. For this sex-

role attitude category, the hypothesis is rejected. 

Level of Education and Occupation by the 
Four Sex-Role Attitude Categories 

of the SRAS 

Hypothesis three stated that there were no significant 

differences between the mean attitude responses of vocational 

guidance teachers and vocational guidance counselors of 

different levels of education toward each of the categories 

of the SRAS. Table X contains the data obtained from a two-

way analysis of variance design for main effects differences 

and interaction for the independent variables level of educa-

tion and occupation with each of the four sex-role attitude 

categories. 

The data were originally analyzed with four degrees of 

freedom reflecting the five levels of education on the survey 

instrument. However, the absence of vocational guidance 

counselors with a bachelor's degree left an empty cell for 

the data analysis. To facilitate analysis for possible inter-

action effects, the five categories were recoded into four 

levels with three degrees of freedom: bachelor's degree plus 

additional hours, master's degree, master's degree plus 

additional hours, and doctorate. 

The data in Table X reveal no significant F ratios for 

main effects differences or interaction between level of 

education and occupation of vocational guidance personnel 
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TABLE X 

TWO-WAY ANALYSIS OF VARIANCE FOR LEVEL OF EDUCATION 
AND OCCUPATION BY THE FOUR SRAS SEX-ROLE 

ATTITUDE CATEGORIES 

Attitude Type of Sum of df F 
Category Variation Squares 

df 

Familial Education (A) 104.11 3 1.889 
Occupation (B) 10.67 1 0.581 
A X B 75.94 3 1.378 
Error 2700.87 147 
Total 2891.59 154 

Extrafamilial Education (A) 6.66 3 0.153 
Occupation (B) 0.26 1 0.018 
A X B 42.99 3 0.990 
Error 2127.36 147 
Total 2177.27 154 

Stereotypes of Education (A) 101.12 3 1.240 
males/females Occupation (B) 18.55 1 0.682 males/females 

A X B 49.57 3 0.608 
Error 3996.36 147 
Total 4065.60 154 

Social changes Education (A) 15.98 3 0.302 Social changes 
Occupation (B) 1.06 1 0.060 
A X B 11.72 3 0.221 
Error 2596.95 147 
Total 2625.71 154 

toward the four sex-role attitude categories of the SRAS, 

For all four categories, hypothesis three is retained as 

stated in Chapter I. 
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Sex and Occupation by the Four 
Sex-Role Attitude Categories 

of the SRAS 

Hypothesis four stated that there were no significant 

differences between the mean attitude responses of male and 

female vocational guidance teachers and vocational guidance 

counselors toward each of the four sex-role attitude categories 

of the SRAS. Table XI reports the data obtained from a two-

way analysis of variance design for main effects differences 

and interaction effects for the independent variables sex and 

occupation with each of the four sex-role attitude categories. 

As indicated in Table XI there were no significant main 

effects differences for the variable occupation and the F 

ratios reported for interaction effects between sex and 

occupation did not reach the .05 level of significance. How-

ever, for all four sex-role attitude categories, there was 

a significant difference between the mean attitude responses 

of male and female vocational guidance personnel. 

For the category "Familial Roles" the F ratio was 5.228 

which is significant at the .05 level. The category "Extra-

familial Roles" had an F ratio of 15.932, the category 

"Stereotypes of Male-Female Characteristics and Behaviors" 

had an F ratio of 14.357, and the category "Social Change as 

Related to Sex Roles" had an F value of 15.163. All three 

of these F values were significant at or below the .001 

level. 
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TWO-WAY ANALYSIS OF VARIANCE FOR SEX AND 
OCCUPATION BY THE FOUR SRAS SEX-ROLE 

ATTITUDE CATEGORIES 

75 

Attitude Type of Sum of 
Category Variation Squares U.-L r 

Familial Sex (A) 96.80 1 5.228* 
Occupation (B) 0.24 1 0.013 
A X B 2.56 1 0.138 
Error 2814.20 152 
Total 2913.80 155 

Extrafamilial Sex (A) 206.42 1 15.932** 
Occupation (B) 0.15 1 0.012 
A X B 9.36 1 0.722 
Error 1969.37 152 
Total 2185.30 155 

Stereotypes of Sex (A) 397.50 1 16.010** 
males-females Occupation (B) 30.88 1 1.244 

A X B 1.02 1 0.041 
Error 3223.96 152 
Total 3371.63 155 

Social changes Sex (A) 239.15 1 15.163** 
Occupation (B) 3.46 1 0.220 
A X B 1.29 1 0.082 
Error 2397.32 152 
Total 155 

»p < .05. * * p < .001, 

The mean attitude responses of vocational guidance per-

sonnel are shown in Table XII for the four sex-role attitude 

categories of the SRAS. As shown, the male vocational 

guidance personnel were slightly more traditional in their 
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TABLE XII 

MEAN RESPONSES OF MALE AND FEMALE TEACHERS AND 
COUNSELORS ON THE FOUR SRAS SEX-ROLE 

ATTITUDE CATEGORIES 

Attitude 
Female (N: = 85) Male (n= 71) 

Category Mean SD VAR Mean SD VAR 

Familial 19.06 4.19 17.57 20.65 4.38 19.15 

Extrafamilial 11.24 3.06 9.35 13.56 4.13 17.05 

Stereotypes 17.35 4.48 20.11 20.50 5.50 30.22 

Social change 15.56 3.63 14.18 18.04 4.30 18.50 

responses to the statements in each of the sex-role attitude 

categories. The female vocational guidance personnel 

reported a slightly more modern response pattern than the 

males. 

Hypothesis four is rejected as stated in Chapter I for 

main effects differences for the independent variable sex. 

There are significant differences between the mean attitude 

responses of male and female vocational guidance teachers 

and vocational guidance counselors toward each of the sex-

role attitude categories of the SRAS. However, the hypothesis 

is retained for possible interaction effects between age and 

occupation. 
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Marital Status and Occupation by the 
Four Sex-Role Attitude Categories 

of the SRAS 

Hypothesis five stated that there were no significant 

differences between the mean attitude responses of vocational 

guidance teachers and vocational guidance counselors of 

different marital status toward each of the four categories 

of the SRAS. Table XIII contains the data obtained from a 

two-way analysis of variance design for main effects and 

interaction effects for the independent variables marital 

status and occupation with each of the four sex-role attitude 

categories. 

The data in Table XIII for marital status and occupation 

reveal no significant F ratios for main effects differences 

or interaction between marital status and occupation of 

vocational guidance personnel toward the four sex-role 

attitude categories of the SRAS. For all four sex-role 

attitude categories, hypothesis five is retained as stated 

in Chapter I. 

School District and Occupation by the Four 
Sex-Role Attitude Categories of the SRAS 

Hypothesis six stated that there were no significant 

differences between the mean attitude responses of vocational 

guidance teachers and vocational guidance counselors employed 

in school districts of different sizes toward each of the 

four sex-role attitude categories of the SRAS. Table XIV 

reports the data obtained from a two-way analysis of variance 
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TABLE XIII 

TWO-WAY ANALYSIS OF VARIANCE FOR MARITAL STATUS AND 
OCCUPATION BY THE FOUR SRAS SEX-ROLE 

ATTITUDE CATEGORIES 

Attitude Type of Sum of df F 
Category Variation Squares 

df 

Familial 
Marital 

Status (A) 86.17 3 1.493 
Occupation (B) 
A X B 

4.93 
12.82 

1 
3 

0.256 
0.222 

Error 2790.48 145 
Total 2894.40 152 

Extrafamilial 
Marital 

Status (A) 91.92 3 2.145 
Occupation (B) 
A X B 

0.18 
5.50 

1 
3 

0.012 
0.128 

Error 2071.52 145 
Total 2169.12 152 

Stereotypes of 
males-females 

Marital 
Status (A) 

Occupation (B) 
A X B 

108.23 
78.00 
86.74 

3 
1 
3 

1.317 
2.848 
1.056 

Error 3971.32 145 
Total 3405.68 152 

Social changes 
Marital 

Status (A) 43.97 3 0.844 
Occupation (B) 
A X B 

8.17 
41.41 

1 
3 

0.470 
0.795 

Error 2517.92 145 
Total 2611.47 152 

design for mail effects differences and interaction effects 

for the independent variables size of school district and 

occupation with each of the four sex-role attitude categories. 

As indicated in Table XIV, there were no significant F 

ratios for main effects differences or interaction effects 
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TWO-WAY ANALYSIS OF VARIANCE FOR SIZE OF 
SCHOOL DISTRICT AND OCCUPATION BY THE 

FOUR SRAS SEX-ROLE ATTITUDE 
CATEGORIES 
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Attitude 
Category 

Type of 
Variation 

Sum of 
Squares 

df F 

Familial 
District 

Size (A) 
Occupation (B) 
A X B 
Error 
Total 

82.04 
21.79 
51.40 

2800.03 
2955.26 

2 
1 
2 

149 1 5 2 

2.183 
1.160 
1.368 

Extrafamilial 
District 
Size (A) 

Occupation (B) 
A X B 
Error 
Total 

42.30 
4.92 
6.48 

2143.79 
2197.49 

2 
1 
2 

149 
152 

1.470 
0.342 
0.225 

Stereotypes of 
males-females 

District 
Size (A) 

Occupation (B) 
A X B 
Error 
Total 

65.95 
2.74 
31.01 

4035.65 
3328.67 

2 
1 
2 

149 
152 

1.217 
0.101 
0.573 

Social changes 
District 

Size (A) 
Occupation (B) 
A X B 
Error 
Total 

53.86 
1.05 
8.78 

2569.94 
2633.63 

2 
1 
2 

149 
152 

1.561 
0.061 
0.254 

between size of school district and the occupation of voca-

tional guidance personnel toward the four sex-role attitude 

categories of the SRAS. For all four categories of sex-role 

attitudes, hypothesis six is retained as stated in Chapter I, 



CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS, 

AND RECOMMENDATIONS 

This study was undertaken to identify and investigate 

variations in the sex-role attitudes held by vocational 

guidance teachers and vocational guidance counselors in the 

State of Texas. The chapter presents a summary of the methods 

and procedures used to collect and analyze the data, the find-

ings and conclusions derived from the study, and the recom-

mendations suggested by the results. 

Summary 

The 156 subjects of this study were vocational guidance 

teachers and vocational guidance counselors in the State of 

Texas. The subjects were selected by random sampling pro-

cedures, with the two original sample groups totaling 100 

each. After the subjects had been selected, each was sent, 

by mail, a copy of the Osmond-Martin Sex-Role Attitude Scale. 

The SRAS is an instrument designed to identify the 

traditionality of the respondents' sex-role attitudes in four 

categories: (1) familial roles; (2) extrafamilial roles; 

(3) stereotypes of male-female characteristics and behaviors; 

and (4) social changes as related to sex roles. The instru-

ment provided the opportunity to establish a group mean for 

each of the four categories. 

80 
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After the data were gathered and tabulated, the results 

were statistically analyzed by a one-way analysis of variance 

for hypothesis one and a two-way analysis of variance for 

hypotheses two through six. When the mean variance reached 

the level of significance, set at .05, a Fisher T multiple 

range test was used to identify where the difference or 

differences were located. Results were used to reject or 

retain the hypotheses as stated in Chapter I. The hypotheses 

for the study were as follows. 

1. There are no significant differences between the 

mean attitude responses of vocational guidance teachers and 

vocational guidance counselors toward each of the four sex-

role attitude categories of the Osmond-Martin Sex-Role Attitude 

Scale. 

2. There are no significant differences between the 

mean attitude responses of vocational guidance teachers and 

vocational guidance counselors of different age levels toward 

each of the four sex-role attitude categories of the SRAS. 

3. There are no significant differences between the 

mean attitude responses of vocational guidance teachers and 

vocational guidance counselors of different levels of educa-

tion toward each of the four sex-role attitude categories of 

the SRAS. 

4. There are no significant differences between the 

mean attitude responses of male and female vocational 
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guidance teachers and vocational guidance counselors toward 

each of the four sex-role attitude categories of the SRAS. 

5. There are no significant differences between the 

mean attitude responses of vocational guidance teachers and 

vocational guidance counselors of different marital status 

toward each of the four sex-role attitude categories of the 

SRAS. 

6. There are no significant differences between the 

mean attitude responses of vocational guidance teachers and 

vocational guidance counselors employed in school districts 

of different sizes toward each of the four sex-role attitude 

categories of the SRAS. 

Findings 

Statistical treatment of the data presented in Chapter 

IV comprised the basis for the rejection or retention of the 

hypotheses which were stated in the null. An hypothesis was 

retained when the probability level computed by analysis of 

variance was greater than .05. Conversely, probability 

levels less than or equal to .05 were considered significant 

and justified the rejection of the hypothesis. The analysis 

and interpretation of the data resulted in the following 

findings (see Appendix, pages 93-94). 

1. The responses given on the SRAS indicated that there 

were no significant differences between the sex-role attitudes 

of vocational guidance teachers and vocational guidance 
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counselors in the categories of (a) Familial Roles; (b) 

Extrafamilial Roles; (c) Stereotypes of Male-Female Character-

istics and Behavior; and (d) Social Changes as Related to Sex 

Roles. 

2. Vocational guidance personnel, teachers and coun-

selors, of separate age groups did not differ significantly 

in their sex-role attitudes in the categories of (a) Extra-

familial Roles; (b) Stereotypes of Male-Female Characteristics 

and Behaviors; and (c) Social Changes as Related to Sex Roles. 

3. Vocational guidance personnel of various age groups 

differed significantly in the category that identified their 

familial sex-role attitudes. Those aged fifty-six and over 

held the highest mean score of 22.08 with the most tradi-

tional mean response being 40.0. The respondents in the 

forty-six to fifty-five age group held the next highest mean 

attitude response of 20.93. These two groups differed 

significantly from the youngest age group, twenty-five and 

under and the age group, thirty-six to forty-five. The 

youngest age group held the most modern attitudes with a 

mean response of 16.50. The lowest, or most modern possible 

mean would have been 8.0. The mean attitude response for 

the thirty-six to forty-five age group was 18.93. 

4. Level of education, from bachelors' degree plus 

additional hours to doctorates, had no significant affect on 

the sex-role attitudes of vocational guidance personnel. 
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There were no significant differences for any of the four 

sex-role attitude categories. 

5. Male and female vocational guidance personnel 

differed significantly in their sex-role attitudes in all 

four sex-role attitude categories. With the most traditional 

possible mean being 40.0 and the most modern 8.0, males held 

a mean score of 20.65 and females, 19.06 for familial sex-

role attitude responses. In the extrafamilial category, 

males held a mean of 13.56 compared to 11.24 for females. 

For this category the most traditional score would have been 

30.0 and the most modern 6.0. The stereotypes of males-

females category had the greatest number of items, hence the 

highest possible traditional score of 50.0. Males held a 

mean of 20.50 and females held a mean of 17.35. The most 

modern response would have been 10.0. In the last sex-role 

attitude category, social changes as related to sex-roles, 

the most traditional mean attitude response would have been 

35.0 and the most modern, 7.0. The mean for the male group 

in this category was 18.04 and for the female group 15.56. 

In all four categories men had consistently higher mean 

scores than the females. 

6. Vocational guidance personnel who were married, 

single, divorced, or remarried did not vary significantly 

in the types of sex-role attitudes they held. 
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7. Vocational guidance personnel employed in school 

districts of different sizes did not vary significantly 

in the types of sex-role attitudes they held. 

8. No significant interaction effects seemed to exist 

between the independent variables, occupation, age, sex, 

marital status, level of education, and size of school dis-

trict in determining the type of sex-role attitudes held by 

vocational guidance personnel. 

Conclusions 

Based on the findings of the study and subject to the 

limitations imposed by the research samples, the following 

conclusions are drawn. 

1. Vocational guidance teachers and vocational guidance 

counselors do not differ in their sex-role attitudes. 

2. For familial sex-role attitudes, older members of 

vocational guidance professionals differ significantly from 

the youngest members, twenty-five and under and also the 

members who are from thirty-six to forty-five years of age. 

Even though there were significant differences between the 

older and younger age group, the means for all groups fell 

below the midpoint on the range of possible mean scores 

(refer to the Appendix, page 9 5). All groups appeared to 

have moderate familial sex-role attitudes. 

3. There is no significant variance between the sex-

role attitudes of vocational guidance personnel of different 
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age groups in the categories (a) Extrafamilial Roles; (b) 

Stereotypes of Male-Female Characteristics and Behaviors; 

and (c) Social Changes as Related to Sex Roles. 

4. The level of higher education attained by vocational 

guidance personnel does not affect variance significantly in 

the mean attitude responses in the four sex-role attitude 

categories of the SRAS. 

5. Male vocational guidance personnel are more tradi-

tional in their sex-role attitudes than females. This 

parallels sex differences in attitudes reported by other 

researchers as discussed in Chapter II. Although higher 

mean scores denote more traditional attitudes on the SRAS, 

the mean scores of males in this study are only relatively 

more traditional than the mean scores of females and cannot 

be interpreted as traditional attitudes per se. The mean 

scores of both males and females fell below the midpoint, 

and in the moderate to modern range on the possible mean score 

continium for each of the four sex-role attitude categories 

(see Appendix, page 96). 

6. Vocational guidance personnel who were single, 

divorced, married or remarried show no significant differ-

ences in their sex-role attitudes in the four sex-role 

attitude categories. 

7. Employment in school districts of different sizes 

does not have a significant effect on the sex-role attitudes 

of vocational guidance personnel. 
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8. Data from the study indicated that there are no 

significant interaction effects between any of the independent 

variables when mean attitude responses were compared in the 

four sex-role attitude categories. 

Recommendations 

On the basis of the findings and conclusions of this 

study, the following recommendations are made. 

1. Studies should be conducted on the sex-role attitudes 

of educators in vocational administration and in each of the 

program areas. 

2. The results of the study should be disseminated to 

vocational guidance personnel so that they can be cognizant 

of the affect the findings may have on their counseling 

practices. 

3. The results of this and similar studies should be 

included in preservice and inservice training; especially in 

sex equity training. 

4. More emphasis must be placed on sex equity education 

in higher education to promote research into the role of 

women in the labor force including vocational maturity and 

career choice. 

5. In vocational education sex equity research must be 

motivated by inherent value, not compliance to mandated 

legislation. 
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6. Women must become a visable and viable part of 

educational leadership and administration to utilize their 

knowledge and abilities and to serve as role models for 

young men and women. 
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Cover Letter and Accompanying 
Research Instrument 

I would like to ask for your assistance in completing a 

study regarding the opinions of vocational guidance personnel 

in Texas. Would you please take a few minutes of your time 

to complete the enclosed questionnaire and return it to me. 

The questionnaire should not take more than five minutes for 

you to complete, but your responses will be very important. 

Because I am interested in OPINIONS, do not worry about ans-

wering "correctly". There is no right way to answer. 

Not all vocational guidance personnel are being included 

in this study, only a select few. Because you have been se-

lected as part of a special group, it is important I have your 

responses. All the information you provide will be completely 

confidential and anonymous. Your name on the return envelope 

is for follow-up purposes only. At no time will your name be 

associated with the questionnaire. 

With the increased postal rates, it would be of help if 

you would return your questionnaire in the enclosed postage 

paid envelope aŝ  soon as possible. 

Thank you very much for your assistance. 

Yours truly, « 

Kathryn Hollenback 
Graduate Student 



VOCATIONAL GUIDANCE AND COUNSELING 
PERSONNEL OPINION SURVEY 

DIRECTIONS: 
91 

co""t a«s?o„s"? 

AGE 

1. 
2. 
3. 
4. 
5. 

Lower-2 5 
26 — 35 
36 — 45 
46 « 55 
56-Above 

II. MARITAL STATUS 

1. 
2. 
3. 
4, 

Single (Never been married) 
Divorced (Not currently married) 
Married (Never been divorced) 
Married (Previously divorced) 

III. HIGEST LEVEL OF EDUCATION 

1. 
2. 
3. 
4. 
5. 

Bachelor*s Degree 
Bachelor's Degree + Additional Hours 
Master's Degree 
Master's Degree + Additional Hours 
Poctorate 

IV. PRESENT OCCUPATION 

1. Teacher 
2. Counselor 
3. Job Placement 
4. Other (Identify) 

V. SEX 

1. 
2. 

Female 
Male 

VI. NUMBER OF HIGH SCHOOLS 
IN YOUR SCHOOL DISTRICT 

1. One 
2. Two or Three 
3. Four or More 

DIRECTIONS: 

your'personal opL?o»"™?S' I ^ e ' S o ^ f 

u Undecided D Disagree 

SD Strongly Disagree 

SA Strongly Agree 

A Agree 

1. Women should get equal pay with men for doing the same jobs. 

2. Women with preschool children should not work if at all possible. 

3. I would vote for a woman for President of the United States. 

4. Men's clubs and lodges should be required to admit women. 

5. Women really like being dependent on men. 

6. TJomen are as capable as men of enjoying a full sex life. 

7. Men need liberation equally as much as women do. 

8. Career women generally are neurotic. 

9. Uomen should have equal job opportunities with men. 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D . SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

(OVER) 



10. 

11. 

12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

21. 

22. 

23. 

24. 

25. 

26. 

27. 

28. 

29. 

30. 

31. 

Men are more capable of assuming leadership than women are. 

w e r e U a d w o m a n . U n C O m f ° r t a b l e i f m y i m m e d i a t e supervisor at work 

S c e ^ S ' s e f S p e a l ! " 5 1 ^ ^ S ° l e l y ° n t h e b a s i s o f -PPear-

a n d p a m P e r males—"Tell him how great 
because that s a useful way to get what they want. 

Women with children in grammar school should, if at all n O S -
sible, stay at home rather than work. P ° S 

a s e
s S a L R p S ^ b S ? n d M n t " l a t e ! d ' ° " X S h 0 u l d b e 

Females should be encouraged to plan for a career, not just 

m o n e T ^ r d o r " S 6 V e r l y i n j U r 6 d i f h i s w i f e - * e s -ore 

b e ^ m e n . c o n s c i o u s 1 ^ o r unconsciously, most women would like to 

Women can attain true equality in this country only throuah a 
really drastic change in the social structured 

S f b r e a d w i m e r ! " 5 " " " a « e " " r n e r ' »i£<> °r husband, should be 

The way men and women behave is moire a result- n-F +-Vio-; a. • 
make-up than of the way they were J r o u g ^ Jp? ° f t h 6 1 r g S n e t l C 

mitmen^than'men'are?1"011 ^ ^ t 0 m a k e a C a r e e r c o m " 

Women are less capable of making important decisions than men 

^ t E S ^ h S J X S K n S . 8 a t i s f y t h e i r n e e d s f o r a c h i e — 

workinghwomen^e l 0 W ~ C 0 S t ' high-quality child care centers for 

c S s ; J o n ? n e r a U Y P r 6 f e r U g h t c o n v e r s a t ^ o n s over rational dis-

c a r e S f n r ^ h ? ? r m o r?, f reedom to do such things as cook and 
care for children, if they so desire. 

There is considerable evidence that men, in general, are a 
superior species" to women. ' 

i n n ^ ? U l d * t a k u t h e S a m e a m o u n t o f responsibility as women 
in caring for home and children. 

chal?pno2 ^ V e a " a t f f a l u r ^ e t o dominate and lead, women who 
challenge this actually threaten the welfare of society. 

a - n U ^ f n d W h ° i S t h e b r e a d w i n n e r i n the family should make 
all the important decisions. 
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SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 

SA A U D SD 
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TABLE XV 

FREQUENCY AND PERCENTAGE DISTRIBUTION OF RESPONSES 
EACH ITEM BY SEX-ROLE ATTITUDE 

CATEGORY IN THE SRAS 

Frequency and Per Cent* 
Item Mean 

SA Q. 'O A o, 
"o U Q. "O D Q. 

*o SD o, 
"o NA % 

Mean 

Fa milial Sex-Role Attitude Cat egory 

1 2 5 1 6 . 0 5 2 3 3 . 3 2 5 1 6 . 0 4 0 2 5 . 6 1 1 7 . 1 3 1 . 9 2 . 9 4 
2 7 4 . 5 2 9 1 8 . 6 1 9 1 2 . 2 7 5 4 8 . 1 2 4 1 5 . 4 2 1 . 3 3 . 5 2 
3 6 3 . 8 4 4 2 8 . 2 3 4 2 1 . 8 5 5 3 5 . 3 1 5 9 . 6 2 1 . 3 3 . 1 9 
4 7 4 . 5 2 4 1 5 . 4 4 1 2 6 . 3 5 6 3 5 . 9 2 4 1 5 . 4 4 2 . 6 3 . 4 3 
5 6 3 . 8 4 7 3 0 . 1 2 5 1 6 . 0 5 3 3 4 . 0 2 4 1 5 . 4 1 0 . 6 3 . 2 7 
6 4 6 2 9 . 5 1 0 0 6 4 . 1 6 3 . 8 2 1 . 3 2 1 . 3 0 0 . 0 1 . 8 1 
7 6 8 4 3 . 6 6 8 4 3 . 6 6 3 . 8 1 4 9 . 0 0 0 . 0 0 0 . 0 1 . 7 8 
8 4 2 . 6 9 5 . 8 2 1 . 3 6 4 4 1 . 0 7 7 4 9 . 4 0 0 . 0 4 . 2 9 

Extrafamilial Sex-Role Attitude Category 

9 3 6 2 3 . 1 5 3 3 4 . 0 4 7 3 0 . 1 1 1 7 . 1 8 5 . 1 1 0 . 6 2 . 3 7 
1 0 9 5 . 8 2 5 1 6 . 0 1 5 9 . 6 6 1 3 9 . 1 4 4 2 8 . 2 2 1 . 3 3 . 6 9 
1 1 4 2 . 6 1 3 8 . 3 1 1 7 . 1 6 6 4 2 . 3 6 2 3 9 . 7 0 0 . 0 4 . 0 8 
1 2 1 0 5 6 7 . 3 4 8 3 0 . 8 2 1 . 3 0 0 . 0 1 0 . 6 0 0 . 0 1 . 3 6 
1 3 2 1 . 3 5 5 3 5 . 3 1 2 7 . 7 6 7 4 2 . 9 2 0 1 2 . 8 0 0 . 0 3 . 3 1 
1 4 2 1 . 3 7 4 . 5 6 3 . 8 6 7 4 2 . 9 7 4 4 7 . 4 0 0 . 0 4 . 3 1 

Stereotypes of Male-Female Characteristics and Behaviors 

1 5 5 3 . 2 3 4 2 1 . 8 3 0 1 9 . 2 5 9 3 7 . 8 2 7 1 7 . 3 1 0 . 6 3 . 4 5 
1 6 1 0 4 6 6 . 7 4 7 3 0 . 1 1 0 . 6 4 2 . 6 0 0 . 0 0 0 . 0 1 . 3 9 
1 7 3 1 . 9 4 2 . 6 8 5 . 1 6 3 4 0 . 4 7 8 5 0 . 0 0 0 . 0 4 . 3 4 
1 8 6 6 4 2 . 3 7 2 4 6 . 2 9 5 . 8 4 2 . 6 2 1 . 3 3 1 . 9 1 . 7 2 
1 9 2 1 . 3 1 3 8 . 3 1 4 9 . 0 7 4 4 7 . 4 5 3 3 4 . 0 0 0 . 0 4 . 0 5 
2 0 0 0 . 0 3 1 . 9 1 9 1 2 . 2 5 8 3 2 . 2 7 5 4 8 . 1 1 0 . 6 4 . 3 2 
2 1 1 0 . 6 1 3 8 . 3 1 2 7 . 7 8 4 5 3 . 8 4 5 2 8 . 8 1 0 . 6 4 . 0 3 
2 2 3 1 . 9 2 0 1 2 . 8 1 9 1 2 . 2 8 2 5 2 . 6 3 1 1 9 . 9 1 0 . 6 3 . 7 6 
2 3 2 1 . 3 6 3 . 8 1 1 7 . 1 6 3 4 0 . 4 7 3 4 6 . 8 1 0 . 6 4 . 2 8 
2 4 1 0 . 6 1 3 8 . 3 1 7 1 0 . 9 8 0 5 1 . 3 4 4 2 8 . 2 1 0 . 6 3 . 9 9 

Social Change as Related to Sex Roles 

2 5 
26 
2 7 
28 
2 9 

126 
5 

5 2 
9 5 
26 

8 0 . 8 
3 . 2 

3 3 . 3 
6 0 . 9 
1 6 . 7 

2 5 
1 3 
7 6 
4 9 
4 6 

16.0 
8 . 3 

4 8 . 7 
3 1 . 4 
2 9 . 5 

2 
20 

6 
6 

3 9 

1 . 3 
12.8 

3 . 8 
3 . 8 

2 5 . 0 

1 
7 6 
20 

3 
2 3 

0.6 
4 8 . 7 
1 2 . 8 

1 . 9 
1 4 . 7 

2 
4 1 

2 
3 

22 

1 . 3 
2 6 . 3 

1 . 3 
1 . 9 

1 4 . 1 

1 . 3 
0.6 
0.0 
0.0 
0.0 

1.26 
3 . 8 7 
2 . 00 
1 . 5 3 
2 . 8 0 
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Item 
Frequency and Per Cent* 

Mean 
Item 

SA o, 
"6 A Q. 

"o U o. 
"O D o. 

"o SD % NA O. 
"O 

Mean 

30 
31 

9 
46 

5.8 
29.5 

39 
72 

25.0 
46.2 

30 
15 

19.2 
9.6 

59 
17 

32.8 
10.9 

17 
4 
10.9 
2.6 

2 
2 

1.3 
1.3 

3.23 
2.10 

*F°r establishing frequencies and percentage strongly 
agree was given a value of 5 and strongly disagree was given 
a value of 1. These values were retained for traditional 
item statements and reversed for modern item statements. 
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Range of Mean Attitude Response Scores for Age Groups 

Differing Significantly on the Familial Sex-Role Attitude 

Category of the SRAS. 

Traditional Moderate Modern 

5 4 3 1 

40 38 36 34 32 30 28 26 24 22 20 18 16 14 12 10 8 

Group Mean 

1 1 6 . 5 

3 1 8 . 3 

Group Mean 

4 2 0 . 8 

5 2 2 . 0 
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Range of Mean Attitude Response Scores for Males and 

Females on the Four Sex-Role Attitude Categories of the SRAS 

Familial 

Traditional Moderate Modern 

X 0 

40 38 36 34 32 30 28 26 24 22 20 18 16 14 12 10 8 

Sex 

X = Male 
0 = Female 

Mean 

20.65 
19.06 

Extra Familial 

?raditional Moderate Modern 

X 

30 28 26 24 22 20 18 16 14 12 10 8 

Sex Mean 

X = Male 
0 = Female 

13.56 
11.24 

Stereotypes of Male-Female Characteristics and Behaviors 

Traditional Moderate Modern 

X 0 

50 48 46 44 42 40 38 36 34 32 30 28 26 24 22 20 18 16 14 12 10 

Sex Mean 

X = Male 
0 = Female 

20.50 
17.35 

Social Changes as Related to Sex Roles 

Traditional Moderate Modern 

X O 

36 34 32 30 28 26 24 22 20 18 16 14 12 10 8 6 
Sex Mean 

X = Male 
O = Female 

18.04 
15.56 
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Osmond-Martin Sex-Role Attitude Scale 
by Research Instrument Item Number 
and Sex-Role Attitude Category-

Familial Roles 
Survey 
Item 
No. 

2. Women with preschool children should not work if 
at all possible. 

14. Women with children in grammar school, should if 
at all possible, stay at home rather than work. 

17. A man's self esteem is severly injured if his 
wife males more money than he does. 

20 . 

24 

Whoever is the better wage-earner, wife or husband, 
should be the breadwinner. 

It is possible for women to satisfy their needs 
for achievement through their husbands. 

6- 27. Men should have more freedom to do such things as 
cook and care for children, if they so desire. 

7. 29. Men should take the same amount of responsibility 
as women in caring for home and children. 

8. 31. A husband who is the breadwinner in the family 
should make all the important decisions. 

Extrafamilial Roles 

9. 3. I would vote for a woman for President of the 
United States. 

10. 10. Men are more capable of assuming leadership than 
women are. 

11. 11. I would feel uncomfortable if my immediate super-
visor at work were a woman. 

12. 16. Females should be encouraged to plan for a career, 
not just a job. 
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Survey 
Item 
No. 

13• 2 2 • To a great extent, women are less able to make 
a career commitment than men are. 

14• 23• Women are less capable of making important 
decisions than men are. 

Stereotypes of Male-Female Characteristics and Behaviors 

15. 5. Women really like being dependent on men. 

16. 6. Women are as capable as men of enjoying a full 

sex life. 

17. 8. Career women generally are neurotic. 

18. 12. Men should stop appraising women solely on the 
basis of appearance and sex appeal. 

19. 13. Females should go ahead and pamper males—"Tell 
him how great he is."—because that's a useful 
way to get what they want. 

20. 18. Either consciously or unconsciously, most women 
would like to be men. 

21 21. The way men and women behave is more a result of 
their genetic make-up than of the way they were 
brought up. 

22. 26. Women generally prefer light conversations over 
rational discussion. 

23. 28. There is considerable evidence that men, in 
general, are a "superior species" to women. 

24. 30. Since men have a natural urge to dominate and 
lead, women who challenge this actually threaten 
the welfare of society. 

Social Change as Related to Sex-Roles 

25- 1. Women should get equal pay with men for doing 
the same jobs. 
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29 

30 
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Survey 
Item 
No. 

Men's clubs and lodges should be required to 
admit women. 

2 7 • 7• Men need liberation equally as much as women do. 

28. 9. Women should have equal job opportunities with 
men. 

15. The Equal Rights Amendment related to sex should 
be ratified as soon as possible. 

19. Women can attain true equality in this country 
only through a really drastic change in the 
social structure. 

31- 25. There should be low-cost, high quality child-
care centers for working women. 
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