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The persistent paucity of endowment monies and other 

funds and an attempt to minimize operating costs have led 

to a series of interinstitutional cooperative efforts 

between many historically black colleges in Texas and other 

institutions of higher learning. The Texas Association of 

Developing Colleges (TADC) is a multi-service consortium 

composed of Huston-Tillotson College, Jarvis Christian 

College, Paul Quinn College, Texas College, and Wiley 

College which are privately supported and church-related 

liberal arts colleges. The primary focus of the TADC is 

interinstitutional cooperation. 

Some general and specific problems and weaknesses 

endemic to many small private colleges, especially to small 

black private colleges, have been identified through 

analyses, interpretations, and inferences from a variety of 

data sources. The potential opportunity and success for 

strengthening these colleges and for solving some of their 

problems through self-effort, through additional support 

from external, nongovernmental sources, and through 

meaningful forms of interinstitutional cooperation are 



discussed and appear to be encouraging. Interinstitutional 

cooperation is already acceptable and functional among 

these five colleges through their participation in the 

Texas Association of Developing Colleges, and it is 

apparent that these five colleges, individually and 

collectively, have had commendable successes in meeting 

many of their goals and objectives through such 

arrangements. Basically, the recommendations made in this 

study call for significant forms and types of 

interinstitutional cooperation among these colleges in a 

formalized manner under the aegis of the Texas Association 

of Developing Colleges. 
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CHAPTER 1 

INTRODUCTION 

The persistent paucity of endowment monies and other 

funds and an attempt to minimize operating costs have led 

to a series of interinstitutional cooperative efforts 

between many Texas historically black colleges and other 

institutions of higher learning. The survival of the 

historically black colleges (HBCs) may depend on how well 

the external publics, trustees, presidents, faculty, staff, 

alumni, and students respond to the myriad challenges that 

lie ahead. There will be a need to monitor the vital signs 

of individual institutions for survivability, viability, 

vitality, and longevity. With declining enrollments by 

black youths, rising college costs, and less federal and 

state funds, many HBCs, especially the private, church-

related liberal arts colleges, are likely to face 

precariously lean financial years in the 1990s and beyond. 

The closing of Bishop College, Dallas, Texas in August, 

1988, is an illustration of this crisis. Consequently, 

interinstitutional cooperation becomes necessary for 

resource management. 
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Since 1854 when the first black university was 

established in Pennsylvania (Azikiwe, 1970), many concerned 

African-American educators and well-meaning citizens have 

hailed the establishment of colleges for blacks. The 

numbers of such institutions of higher learning for 

African-Americans increased significantly from the 1800s to 

the 1900s. Some of these colleges have become extinct due 

primarily to financial reasons, and yet many others have 

survived but through painful experiences. Many others 

exist in the 1980s on the brink of total bankruptcy. The 

Texas Association of Developing Colleges (TADC) was an act 

of courage and future-oriented thinking that culminated in 

the establishment of the association. The TADC is also an 

organizational milestone for different denominations to 

become united for a common purpose of aiding institutional 

viability and visibility. 

When the twenty-first century begins on January 1, 

2001 A.D., a timely warning, given more than two decades 

earlier by a visionary educator, will become even more 

pertinent. Henry (1978) states, 

as the pressures for expansion of higher 

education dominated the 1960s and led to 

increased interest in and support for the 

interinstitutional planning and coordination, in 

the remaining decades of the 20th Century, 



similar pressures will arise from increased 

demands for research and service during a time of 

financial stringency. Public concern with 

inflation, trends in living costs, high levels of 

government expenditures, deficits, and high taxes 

combined with a forecast of no-growth in the 

overall student population, will strengthen the 

expectation for increased planning and 

coordination. They will be even more important 

in a period of deceleration and retrenchment than 

in a period of acceleration and expansionism. (p. 72) 

The black colleges or universities are representative of a 

fortitude and determination for success which was a result 

of the influence of the early black churches in America. 

The first black colleges were established to train church 

ministers for church duties and later to eliminate the 

shortage of black teachers for African-American children 

(Cohen, 1940; Pifer, n.d.; Ploski & Marr, 1976). 

Most parents agree that a university education or 

degree is a vital key for opening the doors of 

opportunities now and especially in the future. Today the 

requirement for most entry positions is the possession of 

an appropriate college degree. Koontz (1970) advises that 

if the graduating student 



knows who he is, he must also know where he is 

going. He must pursue his goals with strategies 

which will enable him to reach those goals . . . 

no matter how small each step forward may be. We 

go not like sheep being led by those whose way 

ends in folly; but, we determine the course 

because we know who we are, where we are going, 

and what it takes to get there. (p. 121) 

Once a destination is chosen, the most prudent question is 

which road shall a person take to get there early? 

Failure becomes imminent in the absence of planning, 

cooperation, coordination, implementation, and monitoring 

by program or institutional planners and leaders. In 1919, 

Galsworthy (1919) gave a timely warning to his American 

audience when he said, "If you do not think about the 

future, you cannot have one" (n.p.). The caveat here is 

that if institutions fail to plan, they have, by 

implication, planned to fail. All one knows is that 

tomorrow will be different from today as nothing is certain 

but change itself. 

Haphazard existence can no longer be the 

administrative cum management style of the historically 

black colleges if their survivability is to be ensured in 

the foreseeable future. Many private, church-related, and 

liberal arts colleges are so engrossed with the day-to-day 
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operational exigencies that the future is treated with a 

phobic lack of concern. The popular conventional wisdom 

among HBC staff as evidenced by their off-the-cuff 

utterances is that once you take care of today's business, 

tomorrow takes care of itself. 

Apart from strong management, institutional 

advancement has become an essential component of higher 

education administration. In order to enhance the economic 

bases of their colleges, the presidents of HBCs must 

embrace the current practices of larger institutions of 

higher learning. The larger universities, according to Dr. 

J. Muro, head of the Advancement Center, University of 

North Texas, Denton, cultivate prospective donors over a 

long period of time. 

Severe economic stringency exacerbated by poor fiscal 

management has led to the demise of some predominantly 

black colleges. Forty HBCs went out of existence between 

1860 and 1980 (Mynora, 1982). Colleges that have failed in 

states other than Texas include Central Alabama College, 

Birmingham, Alabama; Coleman College, Gibbsland, Louisiana; 

Stover College, Harper Ferry, West Virginia; Federal City 

College, Washington, DC; and New Orleans University, New 

Orleans, Louisiana. One Texas college which failed was the 
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College in Dallas, Texas, declared bankruptcy and closed 

its doors. 

This study is primarily concerned with the five member 

institutions of the Texas Association of Developing 

Colleges (TADC). The TADC is a multi-service consortium of 

five privately supported and church-related liberal arts 

colleges in Texas, United States of America, serving 

Huston-Tillotson College, Jarvis Christian College, Paul 

Quinn College, Texas College, and Wiley College. The TADC 

was established in 1967 as a non-profit corporation with an 

initial grant from the Ford Foundation (G. Brembry, 

personal communication, 1987). Bishop College, closed in 

August 1988, was once a member of this consortium. 

The TADC is governed by a Board of Trustees and 

administered by an executive Director. The 1989 Chairman 

of the Board of Trustees is Dr. Warren Morgan, president of 

Paul Quinn College in Waco. The TADC enables member 

institutions to plan and deliver comprehensive, 

complementary, and cost effective higher education programs 

and services. The opinion of Lloyd H. Elliot, president of 

George Washington University, Washington, DC, is that a 

consortium of educational institutions usually has two 

objectives: to improve quality and to save money (Jones, 

Stanford, & White, 1964). To these objectives could be 

added the perceived need to avoid the twin evils of 
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proliferation and duplication and to provide efficiency in 

the use of educational resources. 

Statement of the Problem 

The problem addressed in this study is 

interinstitutional cooperation among the members of the 

Texas Association of Developing Colleges. 

Purposes of the Study 

The major purpose was to analyze the 

interinstitutional cooperation among members of the TADC. 

Other purposes of the study were 

1. to review the background and identify present 

areas of TADC interinstitutional cooperation. 

2. to identify and analyze the TADC's areas of joint 

planning and management efforts, e.g., facilities, grants, 

and programs. 

3. to identify and compare funding sources among 

member institutions of the TADC. 

4. to identify areas of special services to TADC 

students. 

5. to report the perceived contributions of the TADC 

to member colleges. 
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Exploratory Research Questions 

1. Why was the TADG formed? 

2. What are the TADC's areas of interinstitutional 

cooperation? 

3. What are the similarities of the sources of funds 

for the five member colleges in TADC? 

4. What are the areas of special services to TADC 

students? 

5. What are the areas of joint planning undertaken by 

TADC? 

6. What major contributions has TADC rendered to 

member colleges? 

7. Were there any interinstitutional cooperative 

enterprises before TADC? 

Background and Significance of the Study 

The historically black colleges (HBCs) were founded 

and developed in an environment unlike that of the other 

institutions of higher learning—one of legal segregation— 

in America. They served a population which lived under 

many legal, social, economic, and political restrictions 

(Hill, 1980). The private, black, church-related liberal 

arts colleges in America, though small in number, represent 

an important segment of the diverse American system of 

higher education. Many notable scholars and eminent 

citizens have argued for the preservation of the HBCs 
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despite the U.S. Supreme Court's landmark ruling in 1954 

(Brown versus Board of Education in Topeka, Kansas) which 

dismantled segregation in our educational institutions. A 

decade later, federal legislation provided further impetus 

t o t h e Brown versus Board of Education decision which 

legally guaranteed open admissions in all public colleges 

and universities. 

Prior to 1800, white America did not consider the 

education of the American black a national priority. 

Attempts were made by influential individuals to keep 

blacks from learning how to read and write. The insatiable 

quest for knowledge by African—Americans eventually led to 

the initial establishment of quasi-schools, quasi-

institutes, and quasi-normal colleges. 

When Lincoln University was founded in 1854 as Ashmun 

Institute in Pennsylvania (Eddy, 1977), the educational 

landscape was changed in America. The HBCs have always 

struggled to keep their doors open in spite of poor 

finances, facilities, and inadequate faculty. The 

mortality rate of HBCs, the attraction of the most 

brilliant black youth by white institutions, the poor 

treatment of minority students on large white campuses, and 

the continued inequality of opportunities for black 

children have rekindled a strong interest among African-

Americans as to the vital need for the continued existence 
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and support for the historically black colleges. The 

essence of the HBCs as leadership training grounds, as 

presenters of role models, and as a veritable access to 

postsecondary education for many disadvantaged black youth 

are some of the reasons which advocates put forth for 

preserving these colleges. 

This study is significant because it is a major 

attempt to look into the early plans to establish the TADC 

and to identify some broad areas of cooperative activities 

among the HBCs since their founding. A study of the past 

often provides a valuable hindsight into the state of 

affairs at the time certain vital decisions and actions 

were undertaken. 

More recently, multinational corporations, government 

agencies, and academic institutions have become more 

future-oriented in their modus-operandi. Even though the 

smaller colleges do not have the resources for research, 

studies of this type would benefit them greatly. The HBCs, 

more than any other social institutions, have been the 

chief agents of social change for black Americans since the 

abolition of slavery. The HBCs have had an unyielding 

commitment to maintaining black culture, history, and 

traditions, and they have also prepared young blacks for 

the challenges of the twenty-first century. 
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Hypotheses 

1. Without interinstitutional cooperation, more black 

private, church-related colleges and universities will 

become less competitive in fund-raising, student 

recruitment, and student retention. 

2. In the twenty-first century, fewer black colleges 

and universities will be able to attract eminent scholars 

and faculty. 

3. Private liberal arts church-related colleges are 

not going to be financially solvent without valid short and 

long-range analysis of institutional needs assessment. 

4. Fewer black private liberal arts colleges will be 

able to survive on their own, in the twenty-first century 

and beyond. 

5. Research at private black colleges will be 

neglected without adequate funds, endowments, qualified 

faculty, and national merit students. 

6. There will be less emphasis on community services 

by private black colleges as they totter on the brink of 

insolvency. 

7. There will be more community involvement and 

interest in the private black colleges as these 

institutions continue to evince signs of viability, 

vitality, and survivability. 
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Delimitation of the Study 

This study was delimited to the five historically 

black, church-related, liberal arts colleges that are 

members of the Texas Association of Developing Colleges. 

Definition of Terms 

Blaclc refers to a person of African ancestry and/or of 

African-American origins. 

Consortium refers to a combination of organization of 

higher institutions to share offerings or other educational 

resources, conduct research and experiments, and/or develop 

new programs primarily for the purposes of enriching 

without duplication the opportunities offered by all and of 

reducing costs. 

Educational Futurism refers to a systematic process 

for identifying educational trends and alternatives that 

point to the issues of the future. 

Interinstitutional Cooperation refers to an 

arrangement whereby two or more cooperative educational 

institutions share in the provision and use of certain 

facilities or services or take common action for the 

solution of educational problems or for the accomplishment 

of some other common purpose. 
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Methodology and Procedure for Collection of Data 

This study of the association of black colleges in 

Texas utilized historical methodology. According to Best 

(1959), the process of historical research 

describes what was. It involves investigating, 

recording, analyzing, and interpreting the events of 

the past for purposes of discovering generalizations 

that are helpful in understanding and in predicting 

the future. The focus of historical research is on 

change, growth, or development of individuals, groups, 

practices, movements, institutions, or firsthand 

sources of information. (p. 12) 

Historical method is "the process of critically examining 

and analyzing the records and survivals of the past" 

(Gottschalk, 1950, p. 48). Good (1959) describes history 

as "the science or field of study concerned with the 

recording and critical interpretation of past events" (p. 

269). On the other hand, historiography is "the study, 

criticism, and evaluation of historical writing and 

research" (p. 269). The naturalistic school of 

historiography bases its interpretations of events on the 

concepts of a chain of causes and events. Since the past 

is beyond recall in its entirety, the study of history 

involves a reconstruction of a component of the past which 

cannot be discovered. The facts of history are facts of 
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meaning rather than facts of objective actuality. 

Historiography is, according to Gottschalk (1950), "the 

imaginative reconstruction of the past from the data 

derived from that process" (p. 48). By means of historical 

method and historiography, this study attempts to 

reconstruct the beginnings of interinstitutional 

cooperation among the TADC members. The emergent composite 

picture is then critically examined, analyzed, and assessed 

to pinpoint the future trends of interinstitutional 

cooperation and advancement among the surviving, 

struggling, ailing, or impoverished traditionally black 

institutions of higher learning. Hack (1976) states that 

"a universal concern for the future is taken for granted; 

and in recent years an interest has emerged in both 

ascertaining the nature of the future and the means to 

influence or determine it" (p. 3). 

Primary, secondary, and tertiary sources were utilized 

in this study. Data and other forms of information were 

derived from the following types of sources: 

1. published and unpublished texts; 

2. reports; 

3. government documents; 

4. archives of these colleges, e.g., catalogs, 

special papers, reports, minutes of board meetings; 
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5. journals and magazines: Journal of Nearo 

Education. Change. The Futurist. Compact. Ebony. Futures. 

Educational Leadership. Essence: and 

6. interviews. 

Interviews were requested by letter (Appendix A) and 

then held with the presidents (or their designates) and two 

other top-ranking administrators, namely, the vice 

presidents and the deans of students of the five HBCs. 

Wherever and whenever interviews were absolutely not 

possible due to illness, reassignments, or leaves of 

absence, questionnaires (Appendix B) were mailed to the 

respondent(s). 

Notetaking and tape recording were employed as 

instruments of preserving the information collected during 

the interviews. The interviewer obtained approval from 

each interviewee prior to tape recording and gave an 

explanation of the recording method to him or her in order 

to gain the respondent's confidence. If an interviewee did 

not feel comfortable with the tape recording, the method 

was not used, and notes were taken. 

Analysis of Data 

Data came from various sources. The research 

technique of content analysis was used to treat opinions 

expressed by interviewees or respondents, as opposed to 

factual data which are extracted and tabulated as in 
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experimental research. Content analysis is a research 

technique for the objective, systematic, and quantitative 

description of manifest content and communication 

(Berelson, 1954). 

An alternative definition which makes no reference to 

"quantification" states that content analysis is any 

technique for making inferences by objectively and 

systematically identifying specified characteristics of 

messages (Holsti, 1969). According to Dean, Eichhorn, and 

Dean (1967), content analysis 

involves the editing of field notes, developing 

categories for classification of data, deciding upon 

the units of data, deciding upon units to be tallied, 

counting and cross-tabulation, or in some other 

fashion establishing relation among variables. (p. 

301) 

To apply the content analysis technique, the 

researcher first unitized the interview protocols and the 

historical documents. Thus, the interview guides and 

responses, the researcher's notes, and the archival 

materials were carefully read. All items from them that 

could possibly be construed as descriptors, concerns, or 

historical issues were abstracted onto separate three-by-

five inch cards, cross-referenced to the relevant documents 
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for later reassessment and cross-validation should that 

prove necessary. 

Next, the contents of the cards were categorized, i.e. 

sorted into look-alike piles and each pile characterized or 

given an appropriate title to capture the essence of the 

particular pile. The set of categories was further 

reassessed to ensure that they were internally homogeneous, 

i.e., as look-alike as possible, and externally 

homogeneous, i.e., as different as possible from one 

category to the other. Responses were examined by 

category, e.g. presidents, vice presidents, and deans of 

students, college documents, archives of prominent 

individuals connected with the colleges, federal and state 

documents, and minutes of board meetings. The final set of 

categories that emerged was tested for credibility against 

the perceptions and opinions of a representative sample of 

the target population involved in this research, i.e., the 

interviewees. This was necessary when a strong divergence 

of subjects* responses indicated a test for credibility. 

The researcher was aware of the problem of 

establishing validity and reliability in a naturalistic 

inquiry or study such as this one. The interviewing 

process, for instance, is subjective, and much is left to 

the judgment of the interviewer thus allowing room for 

interviewer bias. There was also the probability 
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of interviewee bias which had to be considered. Cicourel 

(1974) suggests that overall validity and reliability can 

best be attained by ensuring the validity and reliability 

of each datum, but Guba and Lincoln (1981) argue that 

Cicourel's suggestion is logistically impossible, and they 

suggest four methods for establishing reliability. The 

methods are host verification or "member checks," 

triangulation and corroboration, independent observer 

analysis, and "phenomenon recognition"—the recognition of 

a phenomenon as "real" by those who experience it. 

According to Guba and Lincoln (1981), host 

verification or member checks involve checking the 

experiences the researcher has had against the experiences 

and understandings of members of the group. This may be 

accomplished either by using selected "facts" and involving 

several members of the group or by using the major 

propositions of the inquiry, along with all or nearly all 

the members. Triangulation and corroboration involve 

checking propositions either with other members, or, more 

often, with other methodological tools and measures. 

Independent observer analysis involves asking (and testing) 

whether another independent observer would have seen or 

heard the same things, events, or persons as the first 

observer did, and whether having done so, he would have 

made conceptual discoveries that empirically or logically 
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validated the researcher's own conclusions. A final check 

known as phenomenon recognition involves presenting the 

inquirer's "reality" to those who live it and asking them 

whether it does, indeed, represent their common and shared 

experience. 

Commenting further, Cuba and Lincoln (1980) suggest 

that the issue of interviewer/inquirer neutrality or 

objectivity is a false one and is generated by a 

peculiarity in definition that stressed the quantitative 

rather than the qualitative aspects of that concept. In 

order to give the concept adequate meaning within the 

naturalistic paradigm, it is necessary to shift from a 

stress on the objectivity of the inquirer to the 

confirmability of the data. Data confirmability is a more 

convincing test of neutrality than certifiability of the 

investigator, they argue. This confirmability can be 

achieved by cross checking and triangulation of data and 

eliciting confirmation of both data and interpretation from 

the several target populations through member checks. Any 

different interpretations that arise would be clear to the 

evaluator to be functions of different value positions 

which will have been explicitly documented. The likelihood 

that biases will go undetected under these circumstances is 

slim. The suggestion, by the panel of experts to increase 
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the number of interviewees, is to reap the inherent 

advantages of host verification. 

Organization of the Dissertation 

Chapter 1 has included the introduction, statement of 

the problem, purposes of the study, exploratory research 

questions, background and significance of the study, 

delimitations of the study, definitions of terms, basic 

assumptions, methodology and procedure for collection, and 

analysis of data. Chapter 2 is the review of related 

literature. Chapter 3 deals with the evolutionary history 

of the five colleges in this study. Chapter 4 contains a 

discussion on institutional survival and revival which 

includes a review of TADC interinstitutional cooperation, 

funding in these TADC institutions, interinstitutional 

planning and management efforts, student recruitment and 

retention strategies, and contributions of the Texas 

Association of Developing Colleges to enhance institutional 

visibility, e.g., joint college fairs, joint advertising 

campaigns, and joint fundraising. Chapter 5 contains the 

summary, findings, conclusions, and recommendations. 



CHAPTER 2 

REVIEW OF THE LITERATURE 

Many scholars have researched various aspects of the 

black colleges and universities in America. Some of these 

areas are origin, development, roles and functions, 

faculty, administrative leadership styles of presidents of 

the historically black colleges, governance structures, 

students' perceptions of these institutions, funding, and 

federal legislation affecting the historically black 

colleges (HBCs). 

A review of the available literature and ERIC database 

and a computer search proved that the future of the HBCs 

has only begun to attract sufficient attention in the last 

quarter century. The most vigorous and encompassing 

attempt to focus on the future of black colleges was 

conducted by Howard University and reported in Daedalus in 

the summer of 1971. 

Two of the earliest surveys devoted to assessing black 

colleges are by W. E. B. DuBois (1900). His maiden work in 

1900, The College Bred Negro, examines the socioeconomic 

conditions of black college graduates in the South. A 

decade later, he wrote The College Bred Negro American 

(DuBois, 1910) in which he critically evaluated the 

21 
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character and quality of the education obtainable at the 

black institutions of higher learning. In these two works, 

DuBois comes to the conclusion that the major thrust of 

black colleges should be in strengthening the liberal arts 

curriculum (Browning & Williams, 1978; DuBois, 1900). 

In order to understand fully the educational thought 

processes of early African-Americans, DuBois' position 

should be contrasted with Booker T. Washington's insistence 

on technical education for black Americans. These two 

great black American educators were respected for their 

divergent views on the education of African-Americans. 

Early History of Black Colleges in Texas 

Colleges for blacks sprang up very early in the New 

England and northern states. After the abolition of the 

slave trade, southern states gradually accepted the concept 

of educating the former slaves. At the forefront of these 

crusades, were religious organizations. Browning and 

Williams (1978) noted, 

Following the lead of the American Missionary 

Association (AMA) in 1861, several religious 

benevolent societies sent missionaries into the 

South with the goal of uplifting the freed slaves 

through religion, education, and programs of 

physical assistance. The AMA alone was 

responsible for founding seven black colleges and 
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thirteen normal schools between 1761 and 1870. 

(P. 69) 

Under the able leadership of Reverend (retired 

Lieutenant) E. M. Whitlock, the newly created Freedmen's 

Bureau took the challenge by founding a school in 

Galveston, Texas, in 1865. By the middle of 1866, the 

bureau had set up about 100 schools across Texas (Davis, 

1934). General J. B. Kiddoo (U.S. Bureau of Refugees, 

Freedmen, and Abandoned Lands, 1866), the bureau's 

Assistant Commissioner for Texas in 1866, asserted that the 

freedmen's "eagerness to learn is a great moral rebuke to 

the legislative restrictions of this and other states 

placed on their being educated, while in slavery" (p. 3). 

Because the northern supporters of Negro Education in 

Texas realized the setbacks caused by the paucity of 

trained teachers, establishing teachers' or normal colleges 

became the focus of the missionaries. The five colleges in 

this study fall into that category. The Freedmen's Aid 

Society reported in 1877 that "the great want of the 

schools in Texas is qualified teachers; for those utterly 

qualified for the work of training the minds and heart of 

the youth are now employed for the want of better ones" 

(Davis, 1934, p. 33). The moribund end of the financially 

troubled historically black institutions of higher learning 

may mean a dwindling of opportunities for black youth to 
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have a college education. These colleges meet the students 

where they are and not where they should be academically. 

Interinstitutional cooperation represents a concrete 

effort to improve the chances of organizational vitality as 

well as institutional longevity. In a limited sense, such 

a cooperative agenda becomes an expansion of the tenets of 

educational futurism. Even though futures research has 

spawned educational futurism as an emerging academic field, 

academic futures research is not a part of the central 

scope of this study. Due to the tangential implications of 

educational futurism in studies of interinstitutional 

cooperation, it is pertinent to review some elements of 

futurism. According to Mannermaa (1986), futures research 

may be briefly defined as "the study of the present reality 

from the point of view of a special interest of knowledge 

of the future; knowledge of the future considered 

characteristically as knowledge of contingent events" (p. 

658) . 

Future studies by its very nature is a dynamic, 

constantly changing field. The future is not studied per 

se, but the object of future-oriented research is the 

present reality and the historical knowledge of the past 

(Wagschal, 1982). Mannermaa (1986) stresses more 

specifically that "the object of the study must consist of 

some specific features of reality: desirable features 
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considered worth strengthening, faults or threats worth 

being aware of in the future" (p. 658). 

Scientifically, one cannot study what does not exist. 

The major task of futures research is to identify 

development patterns that are relevant at the moment, and 

on the basis of such knowledge, to find out what 

alternative development patterns are feasible, desirable, 

and possible in the future. The main strength of 

futurology resides in its interdisciplinary approach. It 

uses theories developed in traditional branches of science 

such as economics, history, psychology, advanced 

mathematics, and sociology. 

Futures studies that have a technical interest of 

knowledge are closely related to the scientific tradition 

loosely called positivism. Educational futurism has become 

one of the serious concerns of academic strategists who are 

concerned with thorough objective analysis and prediction 

rather than therapeutic prescriptions for the future. 

Educational futurism is not the same as the 

capricious, inordinate claims of paraprofessionals such as 

fortune tellers, stargazers, card readers, crystal-ball 

gazers, seers, oraclists, and astrologers. Writing in the 

Handbook on Contemporary Education. Hack (1976) describes 

futurism as "an area of study and concern which has shown 
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many faces. The basic concept is generic, as it can be 

considered a generalized phenomenon" (p. 3). 

The literature of educational futurism is recent 

compared to other well-established branches of knowledge, 

and with its relatively new emphasis and thrust toward 

applicability as an educational paradigm, it is difficult 

to describe it in a systematic manner. According to Hack 

(1976), the interdisciplinarity of its focus and strength 

makes any precise definition untenable at present. The 

Commission on the Year 2000 of the American Academy of Arts 

and Sciences has provided the major impetus for the study 

of the current interest in the systematic study of the 

future (Bell, 1967). 

Interinstitutional Cooperation 

In Letters to College Presidents. Jones, Stanford, and 

White (1964) posit, 

Interinstitutional cooperation has been spreading 

rapidly across the American educational scene and 

. . . has taken many different forms. Some 

cooperative arrangements are designed for strictly 

limited purposes, ranging all the way from fund 

raising through admission procedures to teacher 

preparation. (p. 153) 

As early as 1892, Bishop College in Dallas, Texas, 

participated in a cooperative arrangement program with 
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Richmond Theological Seminary in Richmond, Virginia, and 

with Shaw University at Raleigh, North Carolina. Under 

those programs, the advanced students could enter either of 

the two cooperating institutions after completing 

pre-ministerial or pre-professional work at Bishop College 

(Gupta, 1971/1972, 62). Similar interinstitutional 

cooperative programs existed between Jarvis Christian 

College in Hawkins, Texas, and Texas Christian University 

in Fort Worth, Texas; the Huston and Tillotson cooperation 

evolved into the present Huston-Tillotson College in 

Austin, Texas, in 1952 (Gupta, 1971/1972, p. 69). 

Despite the various interinstitutional cooperative 

arrangements among the members of the Texas Association of 

Developing Colleges (TADC) and some nonblack colleges, a 

grant from the Ford Foundation made it possible for the 

five black colleges to form the Texas Association of 

Developing Colleges in 1967 (Gupta, 1971/1972). Some of 

the TADC members belong to the Texas Association of 

Graduate Education and Research (TAGER) headquartered in 

Dallas, Texas. Even though the various interinstitutional 

cooperative arrangements continue to offer member 

institutions some benefits, these colleges seem to be in 

need of continued assistance. 
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Consortium Movement in American Higher Education 

One of the most significant of the new and 

experimental forms on the educational scene is the 

consortium, an interinstitutional, voluntary association of 

colleges or universities for the furtherance of any 

objective dictated by mutuality of interests. The 

consortium, however, is only one form of interinstitutional 

cooperation. According to Packard (1959), 

We are now proposing to do many things cooperatively 

by design, systematically, and rather extensively. The 

plain fact of the matter is that there are many things 

which we can do better collectively than we can separately; 

more than this, there are a number of things which we 

cannot do at all unless we pool our resources. Even the 

largest universities now find it difficult to cover all 

knowledge. (pp. 356-361) 

The Meaning of Consortium 

A government survey in 1967 indicated that there were 

more than 1,000 so-called consortiums (Moore, 1967). This 

figure tends to disguise more than it divulges, because, in 

the absence of any acceptable definition, virtually every 

semblance of interinstitutional cooperation is included. 

The word "consortium" came into being because other 

words (e.g., center, union, association, federation, 

council, group, committee) proved unsatisfactory in 
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covering the variety of shared endeavors. The legal 

connotation is a "marital association," whereas the meaning 

gf word in international business is "a combination, as 

in banking, to share the burden on risks of a loan in 

another country or the control of an industry in two or 

more countries" (Johnson, 1966, p. 2). In current usage, 

consortium tends to take on the connotation and 

machinery of autonomous existence. Therefore, a 

workable delineation of the plethora of cooperative 

combinations would define a consortium in higher 

education as a voluntary combination of three or more 

higher educational institutions for the joint 

attainment of one or more mutually desired objectives 

through formal machinery and processes. (p. 1) 

Historical Development of the Consortium Movement 

The multipurpose consortium movement grew slowly after 

the mid-1920s. It must be noted, however, that the 

consortium, as an academic form of governance, has a short 

history. The movement began in 1925 with the Claremont 

Colleges in California created by James A. Blaisdell. In 

1929 the Atlanta University Center was created in Georgia 

by agreement among Atlanta University, Morehouse, and 

Spelman Colleges. Later, Morris Brown College, Clark 

College, and the Interdenominational Center joined the 

Center, and in 1964 they formed a new charter. The pattern 
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for the multipurpose movement was fostered by both the 

Committee on Institutional Cooperation and a college group, 

the Associated Colleges of the Midwest, in 1958 (Johnson, 

1971). A pickup in momentum began in the early 1960s, as 

colleges and universities in the United States began to 

feel the full impact of the greatest enrollment rise in the 

history of American higher education, coupled with economic 

inflation and the knowledge explosion. 

In 1962, the increasing momentum for multipurpose 

consortiums led to the Princeton Conference that was 

financially supported by the Ford Foundation, the Corning 

Glass Works Foundation, and Arthur A. Houghton, Jr. Three 

years later, the United States Congress endorsed 

interinstitutional cooperation as a means for improving 

higher education in the nation. Title III of the Higher 

Education Act of 1965 provided the necessary support for 

"cooperative arrangements" among "developing institutions." 

Title III provided the initial government stimulus for 

consortial cooperation because colleges judged to be 

"struggling for survival" could qualify for funds to 

improve their positions. The government also undertook 

projects of such magnitude that only it could provide the 

financing, while only the universities, as reservoirs of 

special competence, could provide personnel and 

occasionally even the specialized management. Scientific 
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laboratories as well as large computer installations became 

prime examples. 

The consortium movement arose from a variety of 

factors which were highly characteristic of the 1970s. The 

advent of a postindustrial society presented higher 

education with complex social and educational demands as 

well as financial constraints, which made it increasingly 

difficult for universities to be wholly separate. For a 

large number of private institutions in the United States, 

including such hitherto invulnerable giants as Columbia 

University and the University of Pennsylvania, the biggest 

question of the 1970s was that of economic survival 

(Patterson, 1977). 

Consortiums, as distinguished from other 

interinstitutional affiliations, are characterized by a 

necessary mutuality of interest and by a commitment to the 

achievement of some kind of strength or completeness which 

institutional autonomy cannot readily supply. Such 

institutions are perceived as struggling to combat problems 

of scale. Consortiums are characterized as multipurpose, 

voluntary organizations with a manageable number of members 

willing to cooperate in a variety of academic programs. 

Consortiums are usually professionally administered and may 

require annual contributions by member institutions. They 
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have clear-cut goals and functions and cooperation is 

usually voluntary. 

The literature contains various documentation of 

numerous interinstitutional cooperative ventures among 

colleges and universities which began in the mid-1920s. 

The following clusters, chronologically presented, appear 

to have merited the greatest attention by researchers. 

The Claremont Colleges, founded in 1925, is a 

consortium of six independent colleges which operates with 

institutional assessment of dues and foundation support. 

All of these colleges are located in the small city of 

Claremont, and each institution retains its autonomy and 

independence; however, overall policy is determined by a 

board consisting of each college president. The 

cooperative programs offered include centralized auxiliary 

and administrative support, cross-registration of students, 

a centralized computer center, central library system, 

health and counseling center, a central business office, 

theatre, concert hall, joint research programs, and a 

central heating plant. Joint faculty appointments are 

encouraged and joint admission of students exists between 

some of the colleges. 

Atlanta University Center, Inc., founded in 1929, is a 

consortium of six contiguous black colleges in Atlanta 

which operates with member dues, contributions, and federal 
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and foundation support. Any student is permitted to take 

courses at any one of the colleges regardless of his or her 

home institution. The colleges have developed an elaborate 

network of academic and administrative cooperation that has 

endured and prospered over the years. The consortium is 

administered by six interinstitutional councils with 

representatives from each college; an Administration 

Council consisting of each college president, a council of 

deans and registrars, business managers, institutional 

researchers and planners, development officers, and deans 

of students. 

Five Colleges, Inc., founded in 1951, is a consortium 

of five colleges in Massachusetts which operates a variety 

of programs supported by institutional member dues, and 

federal and foundation grants. The programs offered 

include joint faculty appointments, a joint research 

library, computer center, sharing of some facilities and 

services, a joint publication, a transportation system 

between colleges, and joint purchasing of some items. 

Associated Colleges of the Midwest, founded in 1958, 

is a consortium of nine independent and church-related 

colleges throughout the midwestern states which operates 

with institutional assessment dues and federal and 

foundation support. It operates under a central office in 

Chicago. The central office administers 12 off-campus 
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programs in such areas as cultural arts and studies, 

foreign travel and study, on-site ecological and 

environmental studies, humanities research, urban studies, 

and teacher education in the Chicago area schools. Other 

programs include the sharing of information, research data, 

advisory services, joint mailings, joint recruitment, 

admissions, and placement services, lobbying activities in 

Washington, DC, and a centrally located periodical 

(library) bank providing over 50,000 titles of periodical 

literature to both students and faculty. 

The Committee on Institutional Cooperation, founded in 

1959, is a consortium supported by institutional membership 

dues and federal and foundation grants. The Big Ten of the 

Midwest and the University of Chicago are the member 

institutions. The programs include cooperative 

instructional programs for study abroad in a variety of 

disciplines, cooperative development of educational 

resources, faculty and curriculum development including 

faculty exchanges, research and development activities in 

such areas as university governance, educational service 

delivery, and training for new administrators at all 

levels. 

Kansas City Council for Higher Education, founded in 

1962, is a consortium of 15 colleges and universities 

supported by member dues, and federal and foundation 
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grants. Services and cooperative emphases include programs 

in/for professional development, institutional development, 

curricular enrichment, coordination of institutional 

services such as developing common college calendars, two-

year or four-year transfer of students between 

institutions, tuition remissions, joint purchasing and 

contracting, information brokerage which include activities 

of joint recruitment, publications, and referral services, 

and interinstitutional communication and information. 

The Consortium of Universities of the Washington 

Metropolitan Area, founded in 1964, is a consortium which 

consists of eight independent and church-related colleges 

and universities in Washington, DC. Funding comes from 

institutional membership dues, and federal and foundation 

grants. Programs include joint and cross-registration of 

students, sharing of library facilities, and joint 

sponsorship of seminars and cultural-community. 

The Union for Experimenting Colleges and Universities, 

founded in 1964, is a consortium of 21 colleges and 

universities throughout the nation which is supported by 

membership dues, and federal, state, and foundation grants. 

Student tuition is also charged to off-set cost. The focus 

of the consortium is to provide nontraditional, innovative, 

learning opportunities for students. The consortium does 

not prescribe the manner in which its members must 



36 

participate, and the consortium is an undergraduate and 

graduate degree-granting nonprofit institution under 

authority granted by the Ohio Board of Regents. 

The Dayton-Miami Valley Consortium, founded in 1967, 

is a consortium of 15 colleges supported by member dues and 

federal, state, foundation, and city grants. The major 

cooperative ventures have been focused primarily on the 

development of cost savings programs such as joint 

contracts for insurance coverage, joint purchase of 

telephone equipment and other supplies, joint contracts for 

consultant services, and the formation of a joint education 

opportunity (information) center to assist and counsel 

potential college students in the Miami Valley. 

The Alabama Center for Higher Education, founded in 

1968, is a consortium with federal and foundation support 

and involves seven private colleges in cooperation with one 

state university. The consortium currently operates 15 

cooperative programs such as (a) cooperative degree 

programs in veterinary medicine, architecture, and 

engineering; (b) veterans talent search; (c) ethnic 

studies, research, and curriculum development; (d) human 

resources research and development; (e) public service 

employment, (f) gerontology training; (g) cooperative 

counseling and recruitment; (h) cultural enrichment 
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programs; (i) a community acceptance program; and (j) 

improvement of instructional programs. 

The Greensboro Regional Consortium Inc., founded in 

1968, is a consortium of three private colleges and 

functions with major support coming from institutional dues 

and federal and foundation grants. Areas of 

interinstitutional cooperation include a common college 

calendar, cross-registration of students, shared academic 

programs, joint curriculum development and evaluation of 

programs, faculty exchanges, joint management planning, 

library cooperation, shuttle bus transportation between 

colleges, and a variety of student services including a 

joint summer school program. A unique feature of this 

consortium is that student exchange or cross-registration 

of students takes place without any exchange of funds 

between the schools in this consortium and three other area 

public schools. 

The Alabama Consortium for the Development of Higher 

Education, founded in 1968, is a consortium with federal, 

state, and foundation support and involves three private 

colleges, two public universities, and two affiliate member 

educational institutions. Current programs include an 

educational brokering program, career counseling, basic 

skills program for disadvantaged students, computer 

assistance program, cooperative educational programs 



38 

(involving on-the-job training in conjunction with 

classroom work), an information center for environment and 

energy education, foreign study program, interlibrary 

exchange, joint purchasing, joint cultural and academic 

programs, and sharing of facilities and materials. 

The New Orleans Consortium, founded in 1968 at the 

suggestion of the Archbishop of New Orleans, is a 

consortium of three geographically close Catholic colleges 

and is supported primarily by federal grants and membership 

dues. The cooperative arrangements include such activities 

as a common college calendar, cross-registration in courses 

by students, shared library facilities, and numerous 

jointly sponsored programs in specialized areas. A special 

feature of this cooperative arrangement is the avoidance of 

duplication of courses especially in foreign languages 

among the colleges. 

The associated Colleges of the St. Lawrence Valley, 

founded in 1970, is a consortium consisting of four 

institutions—two independent colleges, one public state 

university, and one public state junior college. It 

operates with institutional membership fees and federal, 

state, and foundation support. Among the programs offered 

are cross-registration of students, faculty exchanges, 

joint appointment of some faculty, joint placement of 

student teachers, staff development workshops and 
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conferences, sharing of film and videotaped materials and 

computer-based curriculum materials, continuing education 

projects, joint degree programs (3-2 program in 

engineering), book delivery services between colleges, and 

a variety of other joint cost-saving service programs. 

The purposes for which consortiums exist, or the goals 

and objectives which inspired their inception, are implicit 

in the tasks undertaken, and the accomplishment attained. 

An expanded identity or a new sense of community is one of 

the major attractions and achievements. The expanded 

community itself provides a new universe for 

interinstitutional vitality, cohesion, comparison and 

evaluation, with cooperative research into common problems 

and shared risks in undertaking educational experiments. 

The smaller private colleges focus more on successful fund-

raising. The enrichment of academic life, with extended 

opportunities for students and faculty, is the most 

appealing and attainable of consortium potentialities. 

According to Dejnozka (1982), Franklin Patterson 

reported in 1975 that there were 106 multipurpose higher 

education consortiums operating in the United States of 

America. Since then, more consortiums have been 

established vis-a-vis the number of consortiums that 

disbanded or collapsed. As the twentieth century ends, 

increasing dependence on government support—even by the 
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richest institutions—is likely to bring with it a new kind 

of accountability, and, with that, more coordination 

externally. If the present trend continues, it is likely 

that some groups of consortiums may coalesce or embrace 

further amalgamation to enjoy greater economies of scale. 

According to Johnson (1966), it is too soon to fully 

evaluate the success of consortiums, but despite their 

inherent limitations and practical difficulties, the future 

prospects are favorable. Very few have disbanded, yet far 

more have come into being, although the recent growth rate 

seems to be cautious and stabilized. More foundations and 

philanthropies have found ways of putting their seal of 

approval on the consortium as a useful educational device. 

The greatest prospect of the consortium movement as an 

educational device is that it fulfills a missing dimension 

in college governance. 

It enables an institution to undertake what is beyond 

its unaided competence, to round out one or more of its 

educational features (staff, curriculum, facilities, 

educational level), to enhance student and faculty 

opportunities, to focus and conserve its resources, to 

command a better hearing, and to attract more financial 

aid. (Johnson, 1971, pp. 426-427) 

Consortiums offer an alternative to proliferation and 
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duplication as well as enlarge institutional sense of 

community to meet new challenges. 

Many concerned citizens, fearing the total collapse of 

this small but vital segment of the diverse American system 

of higher education, have begun to cry out for the 

preservation of the historically black colleges. According 

to Dr. James H. Costen (1985), president of the 

Interdenominational Theological Centre, Atlanta, Georgia, 

the Black Church will have institutional survival as 

one of its major agenda items. Too many Americans, 

Black and White alike, feel that these (colleges) are 

no longer needed. Increasingly, the Black Church will 

affirm their value. (p. 124) 

Many educators have begun to guestion the rationale 

for the continued existence of the fledgling four-year 

historically black colleges. The case for an immediate 

reconfiguration, as an alternative for the survival of the 

HBCs, is now gaining momentum. In the summer of 1987 in 

the Wall Street Journal. Perkins argued the case for a 

reconfiguration of the ailing black colleges in America. 

In his view, about one-third of the HBCs should become two-

year institutions. He stirred the minds of many black 

educators just as he caused an intellectual consternation 

among others. 
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Writing in the March/April, 1988 edition of Change, 

Albert N. Whiting, chancellor emeritus of North Carolina 

Central University, accepted as valid the Perkins* (1987) 

proposition as an idea whose time has come. He offered 

criteria for the reconfiguration concept with statistical 

projections but with little regard for other sociopolitical 

dynamics. 

As stark economic realities set in, many aspects of 

the HBCs become targets for literary diagnosis. The 

educability of the African-Americans is no longer an issue 

since that glorious day a Doctor of Philosophy in physics 

was conferred on Edward S. Bouchet at Yale University in 

1876 (Greene, 1946). 

Following the Civil War, there was rapid establishment 

and expansion of traditionally black institutions of higher 

learning. Since then, both historical and legal landmarks 

have tended to point toward a more integrated American 

society. From segregation, desegregation, separate but 

equal, and forced bussing to integrated school systems, the 

place of an all-black college in the twenty-first century 

remains a judgement to be made only with historical 

caution. A more realistic approach to meaningful 

integration would be to save the viable HBCs which will 

gradually increase their admission of nonblacks just as the 

white campuses are being encouraged to attract, admit, and 
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retain blacks in these institutions. Anything less than 

that may arouse suspicions in the black community. 

Articulating such a concern, Henderson (1971) states, 

One of the problems involved with the integration 

question is that integration is usually construed to 

mean doing away with anything in the society that is 

Negro. A proper question to be raised is whether a 

college has to be white to be good and good enough for 

everybody. (p. 635) 

One obvious exception to the above is Howard University 

which has a fair percentage of white students. 



CHAPTER 3 

THE BEGINNINGS OF FIVE BLACK COLLEGES 

This chapter traces the humble and fragile beginnings 

of the five black colleges in this study. The emergence of 

the private, church-related, liberal arts colleges in Texas 

followed a similar pattern. Philanthropy and missionary 

spirit played significant roles. Those colleges that were 

established by black religious organizations were owned and 

operated by African-Americans. The others that were 

actually established by whites were gradually handed over 

to black administrators. 

Although these colleges enrolled small numbers of 

black youth, the black colleges represented, for a long 

time, the only access blacks had to higher education. 

These institutions have played great roles in developing 

leadership skills in their graduates. The problems that 

these colleges have faced and continue to encounter are 

often traceable to poor finances. Their existence and 

survival may depend on proper management of their resources 

as well as broadening their support bases in light of 

changing times and administrative styles. 

44 
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Paul Quinn College 

Paul Quinn College was founded in Austin by a small 

group of African Methodist preachers in Austin, Texas, in 

1872 (Harvey, 1965). Failure to attract adequate support 

in Austin led the founders to move the institution to Waco, 

Texas, where it was established as a modest, one-building 

trade school. Here, newly-freed slaves were taught trades 

like blacksmithing, carpentry, tanning, saddlery, and other 

skills (Paul Quinn College, 1978). As more African 

Methodist Episcopal districts were organized in the South, 

additional funds became available to improve the size and 

the facilities of the college. In 1880, Bishop Richard H. 

Cain became president of the college. Under his able 

leadership, additional support for the college was pledged 

by the churches (Heintze, 1981/1982). Consequently, the 

college acquired two acres of the Garrison Plantation in 

east Waco. Later, it added 20 more acres. It was on this 

site that a two-storied building was completed in 1882. 

In May, 1881, Paul Quinn College was chartered by the 

State of Texas. During his inaugural address on April 4, 

1882, President Cain announced that elementary, secondary, 

and college courses would be offered. He told his audience 

that "classical education had been brought to the very 

doors of the people" (Lewis, 1978, p. 13). 
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Sponsored by the African Methodist Episcopal Church, 

Paul Quinn College is regarded as the oldest black college 

in Texas. It has the unique distinction of being the first 

black-owned and black-operated institution of higher 

learning west of the Mississippi River (Klein, 1928). 

Taught by a faculty of five, the curriculum in the early 

days of the college included mathematics, music, Latin, 

theology, English, printing, carpentry, sewing, and 

household work. 

In 1962, L. H. McCloney was elected president of the 

institution. The same year the charter of the college was 

changed so that trustees could be elected without regard to 

race, creed, or color (Gupta, 1971/1972). Emanating from 

this radical policy change was the addition of several 

prominent civic leaders in the central Texas area to the 

board of trustees. Paul Quinn College continues to 

maintain a regular student population with a commendable 

faculty-student ratio that is above the state average (Paul 

Quinn College, 1969). 

The African Methodist Episcopal (A.M.E.) Church, one 

of the oldest black religious organizations in America, 

established Paul Quinn. The A.M.E. itself was founded in 

1816 by 16 protesting delegates from Pennsylvania, 

Delaware, Maryland, and New Jersey (Ransom, 1950). They 

were protesting against segregation and repression within 
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the Methodist Episcopal Church. The A.M.E. Church 

maintains a close relationship with the college. 

The president of Paul Quinn College in 1989 is Dr. 

Warren Morgan. He is also the president of the Texas 

Association of Developing Colleges. 

Wiley College 

Wiley University was founded in Marshall, Texas, in 

1873 and was chartered in 1882 by the Freedmen's Aid 

Society. In 1929, the name was changed to Wiley College 

(Berglund, 1948; Thompson, 1976/1977). The Freedmen's Aid 

Society, organized and headquartered in Cincinnati, Ohio, 

in 1866, sought to bring education to the newly freed 

slaves and to cooperate with the Missionary Extension 

Societies of the Methodist Episcopal Church (Freedmen's Aid 

Society, 1866). The Freedmen's Aid Society later became 

the Board of Education for Negroes and then merged with the 

Board of Education of the United Methodist Church (Gupta, 

1971/1972). 

Wiley College is a coeducational institution named for 

one of the Freedmen's Aid Society's foremost figures, 

Bishop Isaac D. Wiley. Reverend Wiley was born in 

Lewiston, Pennsylvania, on March 29, 1825. He helped with 

the family's grain business until he became a youth leader 

and later committed himself to a life of spreading the 

gospel. After his ordination as a minister, he went to 
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China as a missionary. He did his pastoral work in New 

York, New Jersey, and Pennsylvania (Heintze, 1981/1982; 

Rust, 1885; Thompson, 1976/1977). 

Originally, Wiley College was located south of the 

Marshall city limits. In 1880, the college moved to its 

present 56 acre site. In 1894, I. B. Scott became the 

first black president of the college. Two years later M. 

W. Morgan began a 46-year tenure as president. E. C. 

McLeod succeeded Morgan and served as president from 1942 

until 1946 at which time J. S. Scott was elected president. 

In 1958, T. W. Cole, Sr., a graduate of Wiley, became the 

first layman to be president (Gupta, 1971/1972). 

The college has had a cooperative academic arrangement 

with both Lamar State College of Technology in Beaumont, 

Texas, and New York University (Gupta, 1971/1972). Under 

this program, a student could complete two years of course 

work at Wiley College and then transfer to either of these 

two schools to complete the engineering degree 

requirements. 

Wiley College received full accreditation from the 

Southern Association of Colleges and Schools in 1960. The 

institution has four major divisions: (1) The Division of 

Education and Teacher Training, (2) The Division of Natural 

Science and Mathematics, (3) The Division of Social 
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Sciences and Business, and (4) The Division of Art and 

Humanities. 

Huston-Tillotson College 

Huston-Tillotson had its beginnings in two former 

institutions: Tillotson College and Samuel Huston College. 

In 1875, Reverend George Jeffrey Tillotson, a retired 

Congregationalist minister from Hartford, Connecticut, 

embarked upon a tour of the southwest for the American 

Missionary Association. He was a strong opponent of 

slavery and a vocal supporter of black education. 

Travelling with Reverend Gustave D. Pike, Tillotson arrived 

in Austin in 1875. Both men were impressed by the view 

from atop a steep hill overlooking the Colorado River. 

Tillotson then raised over $16,000 and purchased several 

acres of land in east Austin, the capital of Texas, upon 

which Tillotson Collegiate and Normal Institute was 

established (Tillotson College, 1898). The college was 

chartered two years later in 1879. It was not until 

January 15, 1881, however, that its doors opened to 

students (Tillotson College, 1934). In 1925, the college 

was recognized by the Texas State Department of Education 

as a junior college. In 1926, the institution became a 

woman's college. Five years later the Texas State 

Department of Education approved Tillotson College as a 
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senior college, and it returned to a coeducational status 

in 1935 (Gupta, 1971/1972). 

Samuel Huston College was originally organized in 1876 

in Dallas, Texas, and it moved to Austin in 1890. The 

college was reorganized as a private educational 

corporation in 1910 (Gupta, 1971/1972). 

The efforts to build the college actually began in 

1883 when Richard S. Rust, then secretary for the 

Freedmen's Aid Society, purchased six acres of land in 

Austin. Soon after, Samuel Huston, a wealthy landowner 

from Marengo, Iowa, for whom the college was later named, 

got the enterprise off the ground with a donation of $9,000 

(Lane, 1903). 

Fred L. Brownlee, a staunch member of the AMA, 

initiated the merger proposal between Huston and Tillotson 

Colleges. He discussed the merger with the secretary of 

the Methodist Board of Education. In 1952, the two 

colleges merged and became the present Huston-Tillotson 

College. 

M. S. Savage was the interim president. When he 

retired in 1955, J. S. Seabrook became the first president 

of the college. Seabrook was succeeded by John Q. Taylor 

King in 1965 (Gupta, 1971/1972). 
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Texas College 

Texas College was organized as a liberal arts college 

in 1894 on 101 acres of land just north of Tyler. The 

organizers were a group of ministers of the Colored 

Methodist Church (Hancock, n.d.; Heintze, 1981/1982; Texas 

College, 1916). In 1909, the name of Texas College was 

changed to Phillips University in honor of a C.M.E. Bishop, 

Henry Phillips (Texas College, 1925). In 1917, the college 

resumed its original name because of objections from the 

college's supporters (Texas College, 1917). 

Texas College became the state's third black-

controlled institution to be founded by a black 

denomination. When the National Methodist Church split 

over the issue of slavery in 1845, the pro-slavery 

Methodist Episcopal Church, South, was formed. At its 

annual meeting in New Orleans, Louisiana, in 1866, the 

Methodist Episcopal Church, South, decided that freedmen 

should be allowed to form their own church body. This 

decision assuaged the dissatisfaction felt by many blacks 

over their inferior status in the denomination. Most of 

the blacks who left joined either the A.M.E. Church or 

A.M.E. Zion Church (Phillips, 1898). 

At the 1870 general meeting of the Methodist Episcopal 

Church, South, the black delegates requested and received 

permission to create a new national conference. The black 
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Methodists had an amiable relationship with the parent body 

and cooperated with it in many educational enterprises 

(Heintze, 1981/1982; Lakey, 1972). 

In 1924, Texas College was fully accredited as a 

junior college by the Texas State Department of Education. 

Eight years later Texas College received accreditation as a 

senior college. 

Dominion R. Glass became president in 1931 and 

remained president for 30 years. The D. R. Glass Library 

is named in his honor. Robert L. Potts succeeded Glass in 

1961, and in 1964 Horace C. Savage became the president. 

There are five academic divisions at Texas College: 

(1) the Division of Education, Health, Physical Education; 

(2) the Division of Humanities and Fine Arts; (3) the 

Department of Home Economics; (4) the Division of Natural 

Sciences and Mathematics; and (5) the Division of Social 

Sciences and Business Education. 

Jarvis Christian College 

Jarvis Christian College was the last of the black 

denominational colleges to be founded in Texas. The 

Christian Women's Board of Missions of the Disciples of 

Christ established the school in 1912 in the small east 

Texas town of Hawkins (Jarvis Christian College, 1922). 

Major and Mrs. J. J. Jarvis made an initial gift of 

456 acres of land for the education of Negroes (Jarvis 
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Christian College, 1970). On January 1, 1912, Jarvis began 

as Jarvis Christian Institute. Its high school department, 

which started in 1914 and received accreditation from the 

Texas State Department of Education in 1924, was 

discontinued in 1938 (Jarvis Christian College, 1970). 

Like most of the northern religious organizations, the 

Disciples of Christ began their work among blacks by 

sending their missionaries into the South with the 

advancing Union Armies (Garrison & DeGroot, 1948). Circa 

1872 the number of communicants had grown, and the church 

thus discerned the need to provide its converts with some 

religious education for an educated corps of black 

ministers to carry on the process. In September, 1941, the 

college was first accredited by the Texas State Department 

of Education. In 1959, a reorganization of the 

administrative structure created the office of Executive 

Vice President. J. 0. Perpener, who first served in that 

capacity in 1964, became president in 1966. 

Under Perpener's administration, Jarvis Christian 

College and Texas Christian University executed a 

"Memorandum of Understanding" which resulted in a dual 

interinstitutional cooperative arrangement (Garrison & 

DeGroot 1948). The main purpose of this cooperative 

arrangement was to facilitate Jarvis' efforts and progress 

as a liberal arts and science college. As part of this 
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program, Texas Christian University maintains a close 

advisory relationship with the college (Gupta, 1971/1972). 

In 1967, Jarvis Christian College was accorded full 

accreditation. Jarvis Christian College's faculty-student 

ratio is lower than the overall state averages (Jarvis 

Christian College, 1970). 



CHAPTER 4 

INSTITUTIONAL SURVIVAL AND REVIVAL 

This chapter reviews the historical development of the 

Texas Association of Developing Colleges (TADC) and its 

attempts at maintaining the momentum of interinstitutional 

cooperation among member institutions. The review also 

includes funding, planning, management efforts, and the 

overall contributions of the TADC. 

The TADC had its origin in the efforts of the United 

Board for College Development of the National Council of 

Churches in 1966 (Washington, 1978). Washington states 

that it was the pilot model of a regional consortium of 

black colleges proposed by the United Board which secured a 

Ford Foundation grant of $120,000 for the association in 

1967. It was the original project of area cooperation 

among black colleges which led to the founding of a number 

of consortia, some of which have survived through the years 

while others have fallen by the wayside. Cooperative 

endeavors upon an area-wide basis were seen at the time as 

the best hope of enhancing black educational opportunities. 

The movement was born from the concern of the boards and 

agencies of the churches which had originally sponsored and 

supported these colleges. The National Council of Churches 

55 
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in Philadelphia, Pennsylvania, on April 1 and 2, 1965, 

called a major consultation to be attended by the 

representatives of church boards and agencies supporting 

the colleges and their presidents and supporters of black 

higher education, particularly potential philanthropists. 

The conference reached a unanimous conclusion that it 

was imperative to "reorganize and restructure the entire 

program of education of church-related colleges. Dr. 

William B. Rogers was the staff person assigned by the 

National Council of Churches to the development of 

proposals to carry out this task along with a committee 

which evolved into the United Board (Washington, 1978). 

Rogers, as head or pro temp chairman of the United Board, 

took on the important task of developing proposals to 

concretize the efforts of the preliminary 

interinstitutional cooperative endeavors. The resulting 

proposals focused on area plans of the dynamic cooperative 

agenda: whether cluster, merger, or consortium would meet 

specific organizational needs. The original proposal, 

authored by W. B. Rogers and submitted to the Ford 

Foundation on January 26, 1966, was entitled, "The 

Development of Colleges Founded for Negroes" (Washington, 

1978, p. 100). 

Additionally, W. B. Rogers wrote two supplementary 

documents to his earlier proposal to the Ford Foundation: 
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"Prospects for Change," and "Paternalism Revisited," which 

were a polemic answer to the Jenks and Reisman statement 

attacking black colleges. Washington iterates that these 

position papers reflected the positions taken about black 

higher education to which the foundations strongly 

responded. Such events are representative of the growing 

controversies and the inevitable ferment surrounding the 

issue which gave rise to the TADC. 

The TADC came into being in order to enhance the 

visibility of the black colleges in Texas. The executive 

director of the TADC, with the approval of the 

association's board of trustees, applies for federal 

government grants and philanthropic funds which are 

utilized for conducting special programs for and on behalf 

of the various member institutions. 

Black colleges and universities in Texas, as in most 

other states, have faced the persistent problem of 

inadequate funds for operational and endowment needs. The 

major sources of income for the private, church-related 

colleges in this study are (a) church or denominational 

appropriations, (b) contributions from the United Negro 

College Fund, (c) tuition and fees, (d) room and board, (e) 

organized philanthropy, and (f) educational foundations. 

Church or denominational appropriations are a very 

important source of funds. The various interviews with the 
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college presidents, vice-presidents, president emeriti, 

deans of students, and other college administrators reveal 

that church funding remains the most significant, as well 

as the most consistent, source of fiscal support for the 

TADC members. From the early days of their founding to the 

present century, the trend has not changed. The economic 

pattern that emerges supports the notion that the amount 

appropriated to the colleges depends on the assets of the 

sponsoring denomination, the educational philosophy of the 

denomination, the size of the congregation, the number of 

colleges supported, as well as the educational level of the 

institution being funded. 

Since 1926, the funding pattern has not changed in any 

appreciable manner. A TADC president noted that one major 

change concerns the waning support of white missionaries 

who founded the majority of the black colleges in Texas. 

The only exceptions are Texas College in Tyler and Paul 

Quinn College in Waco which are owned and controlled by the 

Christian Methodist Episcopal Church and African Methodist 

Episcopal Church, respectively. 

Another major source of funds is the appropriations 

from the United Negro College Fund (UNCF) which are 

centrally generated, collected, and distributed from the 

New York headguarters among the 42 member colleges and 

universities. The major annual fundraising event by the 
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UNCF is the Lou Rawls' "Parade of Stars," a television mass 

phonathon to solicit pledges. 

Tuition and fees are set by individual colleges and 

are usually higher than those charged at public colleges. 

Historically, this is a veritable source of funds at 

institutions of higher learning.Room and board is almost 

mandatory for freshman and sophomore students in nearly all 

of the TADC member schools. 

Organized philanthropy has played and continues to 

play a role in the support of black colleges in Texas. 

Wealthy northern businessmen, who had accumulated vast 

fortunes during the industrial boom of the late 1800s, 

often bequeathed huge sums of money and land to well 

organized large philanthropies that supported the education 

of the freed slaves. Some of such foundations included the 

George Peabody Education Fund, the General Education Board, 

the John F. Slater Fund, and the Julius Rosenwald Fund 

(Bullock, 1967). Basically, these wealthy individuals were 

motivated by what they considered their civic and moral 

responsibility by aiding black education in various fields 

to enhance the total emancipation process. Unfortunately, 

the good intent and the efforts of organized philanthropy 

did not successfully apply democratic principles to black 

education (Bullock, 1967; Clift, Anderson, & Hullfish, 

1962). 
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The educational foundations willingly supported the 

education of blacks purely in consonance with the 

sociopolitical dictates of the times. Spivey (1978) points 

out that following the Civil War prominent northern 

industrialists, many of whom headed educational 

foundations, allied with southern whites to channel the 

freedmen into a second-class status as semi-skilled 

laborers. The emancipation of the slaves eventually 

exacerbated the labor situation on the plantations. 

Therefore, seeking to enhance the productivity of the ex-

slaves via vocational training seemed a worthy goal. 

The promotion of technical/industrial training and the 

support of such programs even in normal schools tallied 

with the wishes of the donors. Spivey (1978) argues that 

this suited the southern whites who wished to "harness the 

blacks* economic potential and to eliminate their political 

threat, as well as the northern industrialists who wanted 

the black population developed as an industrial work force" 

(p. 79). 

The private, church-related black colleges have not 

fared as well as their public counterparts in terms of 

federal funding. Students in both private and public 

institutions of higher learning can apply for all federal 

grants and aids for which they qualify. Student financial 

assistance programs are designed specifically to defray 
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students' educational expenses. Apart from the 

denominational support of black, church-related colleges, 

the crucial role of the federal government deserves 

mention. 

The active role of the federal government support 

began with the passage of the Higher Education Act of 1965. 

This act spawned important programs in institutional 

development and greatly energized student financial aid. 

The Carnegie Council on Policy Studies provided further 

impetus by summarizing the federal role in higher education 

then as 

(a) encouragement of equality of opportunity, 

(b) support of research capacity, 

(c) distribution of opportunity among the states, and 

(d) concern for overall institutional health. 

The increased amount of federal funds, which the 

institutions of higher learning received became the 

greatest assurance of the federal intent. Federal funding 

jumped from $1 billion in 1970 and to $10 billion in 1980. 

With the Higher Education Amendment of 1972, which 

authorized the Basic Educational Opportunity (BEOG), now 

called Pell Grant program, the emphasis of Federal support 

shifted from institutional aid to student aid. 

The White House requested in 1969 that the Federal 

Interagency Committee on Education (FICE) determine the 
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level of participation by black colleges in federal 

programs. FICE reported that the collated data indicated 

some statistical returns pointed out the need for 

reevaluation of such aids. There has been continuous 

collection and re-examination of data since 1980. The 

executive orders of President Jimmy Carter (1979) and 

President Ronald Reagan (1981) specifically were meant to 

increase the participation of historically black colleges 

in federal programs. 

More than 80% of the students in private black 

colleges and universities rely on government loans to 

attend college. Most of these students come from families 

with low incomes. Recent research statistics indicate that 

the median income of these families falls below $10,000. 

This becomes an important issue when one considers the 

impact of fluctuations in federal financial assistance to 

black colleges. These historically black colleges cannot 

arbitrarily increase student enrollment to offset losses in 

federal aid. These colleges do not have the facilities to 

handle an upsurge in enrollment. By delicate choice, the 

private black, church-related colleges seek to grow slowly. 

The interinstitutional planning and management efforts 

of the TADC remain limited in scope according to the 

executive director (G. Brembry, personal communication, 

1989). The executive director is answerable to the board 
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of trustees which is composed of the presidents of the five 

member institutions and some nominated individuals. The 

chairmanship of the board of trustees rotates among the 

presidents of the five colleges. The 1989 chairman is Dr. 

Warren Morgan, President of Paul Quinn College, Waco, 

Texas. 

The day-to-day management of the TADC is carried out 

by the executive director and his or her staff. Broad 

guidelines on operations and on policy areas are given by 

the board of trustees at the annual meetings. One 

limitation to the scope of operations is the question of 

inadequate funds. The central office of the TADC is 

charged with generating funds from the federal government 

and philanthropic foundations to fund programs aimed at 

enriching or supplementing college level programs. 

Writing in Premise. Shaw (1977), then executive 

director, praised the internship program which exposed the 

participants to the broad field of college development. 

Similar summer programs still exist, but most need 

additional funding. The TADC's central office handles 

seminars, workshops, conferences, and symposia which are 

set up among the colleges. Such areas as transferability 

of credits, cross-registration at different campuses, joint 

purchasing, joint facilities planning, energy audits, 

college days at various high schools, joint recruitment 



64 

fairs, joint advertisements, shared facilities, faculty 

exchanges, and joint research are yet to be fully expanded. 

The benefits of interinstitutional cooperation are 

enormous, especially so for struggling, private, black, 

church-related colleges. The planning, management, and 

research aspects of the TADC depend much on availability of 

funds. 

The colleges in this study employ similar recruitment 

strategies. College days are held at area high schools. 

Assisted by other college staff, the various admissions 

counselors make presentations on days earlier approved by 

the TADC and such cooperating high schools. The colleges 

from contiguous areas may elect to pool resources. 

Refreshments are jointly served, and financial aid packages 

are individually presented by colleges. While the basic 

reason for college days is to allure and recruit 

prospective students for their colleges, the admissions 

counselors often utilize such meeting grounds for 

professional dialogues. Thus, a feeling of an expanded 

academic community is generated, it affords them an 

occasion to fraternize and review individual campus 

situations. 

Because the members of the TADC have relatively small 

student populations and poor facilities, they normally do 

not have the wherewithal to attract and recruit star 
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athletes. As a result of the budgetary constraints, most 

of these colleges do not have the financial capability to 

recruit National Merit Scholars from high schools. 

The most reliable form of recruitment by the church-

related colleges is through their denominations and alumni. 

The pastors extol the great advantages of a college 

education and, at the same time, they recommend religious 

education, especially the type obtainable at their 

denomination's colleges. Alumni connections are always 

employed in distant locations. Such alumni are contacted 

regularly to act as volunteer recruiters. This explains 

why there are many students from the northern states 

attending the TADC institutions. During the various 

interviews for data collection, some TADC presidents 

affirmed that it is essential to keep a steady team of 

alumni volunteers in as many states as possible. 

The TADC headquarters helps to edit and publish flyers 

that are distributed widely. These flyers have postage-

free response cards which carry the names of the TADC 

members. Once prospective students indicate their choices 

on such cards, it behooves member institutions to follow up 

with any requested information. 

The TADC does not have any written strategies or laid-

out plans for the retention of recruited students. The 

different campuses struggle individually to manage 



66 

enrollees. One significant factor that has helped black 

colleges in retention strategies is the total campus 

environment devoid of estranging factors (Farrell, 1988; 

Magner, 1989). Students in private, church-related 

colleges feel exceedingly welcome. 

The TADC students receive avuncular support, superior 

motivation, and guidance from both the faculty and the 

administration. The fraternities and sororities are not 

segregated as in the major white colleges and universities. 

Most TADC campuses generate a feeling of a home-away-from-

home atmosphere. The students receive closer attention 

from the faculty, and study groups proliferate on these 

campuses. 

Alienation is rare as is frequently the case of a 

black student enrolled on a predominantly white campus. 

The social life on the TADC campus is moderate because the 

colleges mandate chapel attendance as a part of students' 

spiritual growth. Since many of the students belong to the 

same denomination, a feeling of Christian brotherhood is 

manifest, and choir practices further solidify personal and 

social relationships. Other forms of social activities are 

available, namely birthday parties and black fraternities 

and sororities. All in all, the retention strategies are 

endemic and vary only slightly from campus to campus. 
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Since 1967, the TADC has been actively involved in 

enhancing the visibility of member colleges. The TADC 

writes for special program grants. If approved, these 

grants are utilized to assist the colleges in ways approved 

by the board of trustees in strict compliance with the 

stated conditions of the granting agencies. 

Internships are provided for nominated students from 

the member institutions. These internships are usually 

held during the summer months. 

One of the most successful programs of the TADC is the 

Student Leadership Development Program. The 1982 Annual 

Report by Okpalobi (1982), consultant to the TADC, 

summarizes the leadership program. Portions of this report 

are presented in Appendix C. 

Dr. Julius F. Nimmons, Jr. (1988), President of Jarvis 

Christian College, Hawkins, opened the 1988 Student 

Leadership Development Conference held at Paul Quinn 

College in Waco. He stated that the collegiate experience 

is unique in identifying potential student leaders. 

"Nurturing and providing direction, guidance and support in 

the training process for potential leaders takes place in 

the academy as well" (p. 2). He told the students that 

they should "take advantage of the opportunity to explore 

the many dynamics of leadership" (p. 2). Nimmons 

emphasized that it is essential for the students to prepare 



68 

themselves in order to effect meaningful change on their 

own campuses. 

Some interns work on radiothons during fundraising 

months. Among the many events planned and managed by the 

TADC staff are joint preadmission seminars, advertising 

campaigns, joint college fairs, and the electronic mass 

appeal during the annual Parade of Stars. The Parade of 

Stars is broadcast live nationwide under the aegis of the 

United Negro College Fund. 

The millions of dollars realized from the phonathon 

are distributed to all the UNCF colleges from the 

headquarters in New York. All the members of the TADC are 

also members of the UNCF. The Parade of Stars has raised 

over $65 million in a decade. In recent years, the annual 

golf competitions have brought in some needed money to the 

association's members. The dignitaries participating in 

such events know at first hand the pressing problems of 

these colleges. In a sense, this is a positive, direct, 

and powerful advertisement to an audience that is capable 

of affecting meaningful changes. 

Intercampus Planning and Management 

It is often assumed that money will solve all 

problems. While the foregoing statement appears relatively 

simple, the administration with management know-how must be 

in place to facilitate the process of resolving the knotty 
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situation brought about by the paucity of funds. Many 

earlier studies have pointed out, among other things, that 

poor fiscal management has led to the demise of black 

colleges (Mynora, 1982). Writing in the Journal of Necrro 

Education. Boykin (1943) states, "The financial problem of 

church-related colleges is somewhat similar to that of 

other private institutions" (p. 589). He warns that these 

colleges "must be greatly improved or will be forced out of 

business" (p. 589). The best improvement that can happen 

to TADC must be via energized academic leadership, strong 

management strategies, and visionary planning paradigms. 

Unless proper accountability is built into a quasi-

centrally controlled system, the benefits of 

interinstitutional cooperation will remain minimal in the 

face of tougher competition for the scarce philanthropic 

dollars. 

The major purposes of interinstitutional cooperation 

among private, church-related colleges and universities 

should always be aimed at 

(a) more effectively allocating, conserving, and 

utilizing resources, personnel, and facilities 

through such cooperative ventures as faculty 

sharing and exchanges, student exchanges, joint 

sponsorship of programs, joint purchasing and 

cost-sharing, joint course offerings, sharing of 
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facilities and equipment, cross-registration of 

students, joint faculty appointments, and many 

other programs and activities; 

(b) strengthening the colleges, individually and 

collectively, and improving educational service 

delivery to students and community; 

(c) improving the image of private higher educational 

institutions through showing their support 

systems and public that they are making efforts 

to improve their efficiency and effectiveness 

through eliminating and avoiding needless 

duplication of educational efforts and programs 

and through establishing cost-efficient 

management techniques and practices; 

(d) bringing about coordination of planning between 

and among institutions of higher learning, both 

public and private, which serve common and public 

interest; 

(e) strengthening the voice and influence of private 

institutions of higher learning to federal and 

state governmental agencies, and to other 

philanthropic organizations in their quest for 

support through collective effort and 

accomplishment; and 
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(f) cooperative planning and training by colleges and 

for faculty and program improvement. Through 

such efforts, the colleges, in essence, are 

democratizing the base of education through 

cooperative sharing by college administrators and 

faculties. 

The obvious question that needs to be addressed is 

"Why should the colleges, especially these five black 

private colleges in Texas, become involved in 

interinstitutional cooperation?" David Mathews 

(Washington, 1978), President of the University of Alabama 

and a staunch supporter and participator of 

interinstitutional cooperation, points out, 

The advantages of consortia are significant. 

Consortia must be grounded in respect for 

institutional integrity. They grow best out of the 

internal interest of faculty, staff, and students. 

Rather than being associated with regulation and 

inhibition, consortia are concerned with growth and 

innovation. Rather than being bureaucratic in method 

and with the computer as handmaiden, consortia are 

essentially humanistic in method with the conference 

as their mightiest weapon. (p. 408) 

The movement to unite colleges and universities 

in common cause to pursue ancient values and to reach 
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new goals is of far more significance than an effort 

to improve one or two institutions in a consortium. 

"Consortionism" has a higher mission than to wrangle 

more federal money using the banner of togetherness. 

It is, rather, in the circumstance in which we find 

ourselves, an opportunity to avoid the ancient excuse 

of being overwhelmed by circumstances. It can be the 

cause of pluralism and individuality and creativeness. 

And we need to see it as just that! (p. 408) 

Washington (1978) suggests the following 

interinstitutional fiscal programs as amenable for 

development and implementation: 

(a) A common budget system and process; 

(b) A common tuition schedule; 

(c) A common accounting and reporting system and 

process; 

(d) A common disbursement, payment of invoices, 

system and process; 

(e) A common internal audit system and process, 

(f) A common mutual endowment investment system, 

(g) Some joint contracting of services, i.e., a 

common external fiscal audit (auditor), a common 

attorney/legal advisor, a common food service 

vendor, a common insurance carrier, and a common 

computer center; and 
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(h) An inter-college communication system— 

telephone and computer network. (p. 448) 

The development of additional interinstitutional fiscal 

programs of necessity will take additional time and study 

prior to implementation. 

Future plans for interinstitutional fiscal affairs 

should be directed toward the development and 

implementation, over the long term, of such programs as 

(a) joint purchasing and distribution of supplies, 

equipment, and library books; 

(b) joint auxiliary enterprise systems such as book 

stores, print shops, an intercollege 

transportation system, a common security force, 

etc.; and 

(c) sharing of facilities and equipment. 

The development of policies and guidelines for the 

operation of interinstitutional fiscal affairs should be 

explicit and understood by all personnel in the member 

institutions of TADC. The objectives for developing and 

implementing interinstitutional management of fiscal 

affairs should be aimed at maximum and efficient allocation 

and utilization of college resources. 

Through the development of a uniform system of 

budgeting, accounting, and disbursement, the colleges place 

themselves in a position to make comparative analyses of 
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how they allocate and utilize their resources themselves in 

addition to determining how they compare with the other 

institutions in the ways in which they allocate and utilize 

their resources. 

The primary objectives and functions of an 

interinstitutional management system should aim at 

developing the optimal allocation and utilization of 

available and potential resources. The problems associated 

with such functions involve considering and selecting from 

a set of various alternatives which would not be readily 

available without considerable interinstitutional 

cooperation. Such an analysis involves determining 

relative costs, determining alternative courses of action, 

programs, and activities in terms of their utility, 

benefit, and/or capability of successful implementation or 

delivery. An interinstitutional common budget and 

accounting system, however, can serve as a central 

organizational document for budgetary planning, control, 

and accountability. Such a system furnishes each member 

institution with a blueprint of its operation and serves to 

influence and limit the number and type of decisions that 

can be made by each organization, especially in developing 

and implementing new programs. A common interinstitutional 

budget and accounting system and process represent a 

complete and comparative fiscal picture of each 



75 

institution's income and expenditures. Interinstitutional 

fiscal budgets would be designed to achieve three major 

objectives. These would (a) help each institution do what 

it planned to do according to its resources and 

limitations, (b) help each institution find new ways of 

doing more with less resources, less expensively or more 

economically, and (c) help each institution become more 

accountable for what it does. The development of 

interinstitutional fiscal budgets, common to each 

institution, would essentially be planning documents. They 

would furnish each institution and the TADC Executive 

Council for Interinstitutional Affairs with vital 

information for making fiscal and program decisions, for 

maintaining fiscal control over their own institution's 

resources, for monitoring the overall operations of their 

institution, and for evaluating the effectiveness of their 

institution's fiscal allocation and expenditures and 

overall program and educational service delivery. 

Endowment Funds 

The employment of a development officer to serve all 

five institutions may be instrumental in alleviating part 

of the financial crunch due to inflation and other factors. 

Pooling of endowment funds could result in higher returns 

on investment because greater amounts would be available to 

entice bidders to submit higher proposals in interest rates 
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or there would be the ability to invest in a greater 

quantity of bonds with a higher yield. Endowment funds can 

be the "seed corn" to raise additional funds for many 

purposes. 

Another role that the development officer can assume 

is the review of private, federal, and state statutes that 

make funds available for grants. The availability of these 

funds should be made known, and the development office 

should assist in the processing of the necessary paperwork 

to acquire the grants. 

Auxiliary Enterprises 

Auxiliary enterprises should be operated primarily for 

the benefit of students and staff and should be self-

sustaining. These consist of those activities which 

provide room and board, book stores, health services, and 

other student services. The successful management of these 

enterprises can materially assist the institutions in 

acquiring funds for plant extensions (pledged as payment of 

bonds issued for growth), in enrichment of academic 

programs, and for any other legal and lawful operating 

purposes. 

The TADC Council should explore ways to establish one 

auxiliary enterprise to service all five institutions. A 

book store serving all institutions would have increased 

purchasing power, thereby receiving discounts on purchases 
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that would not otherwise be available. Also, the 

standardization of text books would eliminate duplication 

and funds being invested in slow or non-moving items. 

Health services might be established on the same basis 

as recommended for a book store. One or two medical 

doctors contracting with the council may be able to provide 

the necessary health services, whereas on an individual 

basis the cost of escalating health services could be a 

costly factor. Jarvis, Texas, and Wiley are close enough 

to hire one medical doctor. Paul Quinn and Huston-

Tillotson may contract with another medical doctor. 

Another possibility would be to contact a medical school, 

such as the Texas College of Osteopathic Medicine in Fort 

Worth, Texas, to ascertain the feasibility of doctors being 

assigned to an institution to complete the family practice 

part of their training. This would result in little, if 

any, cost to the institutions and may be a source of income 

through the collection of a health service fee. 

Financial Aid 

The processing of financial aid through a centralized 

office may or may not be feasible. However, the 

application for these funds should be monitored by the 

office. Since there are numerous sources of aid funds 

available, perhaps an aid package could be developed for 

use by each institution if one is not already in existence. 



78 

Other Items Which Might Be Centrally Administered 

The following list comprises services and activities 

which might be centrally controlled or administered. 

1. A central computer could service the academic, 

research, and administrative needs of the institutions. 

Terminals providing access to the central unit can be 

acquired by each institution. A computing center can be 

operated, if needed, on a 24-hour basis for five or six 

days each week. The type of hardware to be acquired will 

depend upon the computing needs of the various colleges. 

The more sophisticated the equipment, the costlier the 

acquisition will be. Software can be developed to fit the 

requirements of all the institutions, thereby cutting down 

on the costs for programming and development of accounting 

systems. Computers will also enhance business programs. 

2. Library acquisitions may be shared through 

interagency agreements. Since the cost of books has 

increased at a much greater rate than inflation, 

duplication would be eliminated and money would be saved. 

The students, faculty, and staff would have access to 

holdings on the other campuses, assuring the use of 

acquisitions. 

3. Group coverage insurance is less expensive than 

insurance purchased individually. Good group coverage can 

be a plus in the retention of faculty and staff if it is 
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provided at a reasonable cost. Bids taken on this kind of 

coverage for employees of five institutions should result 

in lower premium costs than when one institution seeks this 

coverage. Insurance coverage on buildings, furniture, and 

fixtures may also be obtained by the central office at a 

savings to the institutions. 

Interinstitutional Educational Affairs 

The TADC Executive Director, or his or her designee, 

or a person appointed by the TADC Executive Council for 

Interinstitutional Affairs should appoint a Director of 

Interinstitutional Educational Affairs clearly delineating 

his or her duties, responsibilities, authority, and 

expectations for the development and implementation, 

administration, management, and evaluation of some specific 

interinstitutional educational programs, activities, and 

personnel under the aegis of the TADC organizational/ 

administrative structure. A more complete description of 

the specific duties and responsibilities of the Director 

for Interinstitutional Educational Affairs should be 

developed in consort with the TADC Executive Director with 

the assistance of the Interinstitutional Advisory Committee 

and the leadership of the TADC Executive Council for 

Interinstitutional Affairs. In the course of discharging 

the director's responsibilities, it is expected that the 

Director of Interinstitutional Educational Affairs will 
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utilize the assistance of the four interinstitutional 

advisory committees in ways deemed appropriate. 

Some interinstitutional educational programs that seem 

amenable for development and implementation among the 

colleges are 

(a) a common academic calendar, 

(b) a common admission standard for students, 

(c) joint off-campus course offerings, 

(d) joint faculty development (in-service) programs, 

(e) a joint summer school program for students, 

(f) a joint adult and continuing education program, 

(g) a visiting scholar/lecture program, and 

(h) joint cultural arts programs. 

The development of additional interinstitutional 

educational programs of necessity will take additional time 

and study prior to implementation. Future plans for 

interinstitutional educational cooperation should be 

directed toward the development and implementation, over 

the long term, of such programs and activities as 

(a) a faculty exchange program, 

(b) a student exchange program, 

(c) an all-college job placement center, 

(d) a joint student internship program, 

(e) a dual degree program between colleges, 

(f) a credit union, 
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(g) joint college majors or departments, 

(h) an intercollege (club) recreational program, and 

(i) joint curriculum planning and development among 

the colleges. 

The primary objectives and functions of having 

interinstitutional educational projects, programs, and 

activities are to (a) help the colleges provide programs 

and activities and services (on a cost sharing basis) to 

students and community that any one college cannot deliver 

economically and successfully acting unilaterally, (b) 

avoid duplication of educational effort, thereby 

facilitating the development and implementation of 

innovative programs in a cost effective manner, (c) provide 

additional services to students, thereby enhancing the 

college changes of recruiting and retaining students 

through graduation, (d) improve the public image of the 

colleges in the public mind's eye, thereby enhancing 

individual, community, governmental, business, and private 

foundation support for the eleemosynary and educational 

function of the colleges, and (e) utilize more effectively, 

maximally, and economically the strengths and limited 

human, material, and monetary resources of each college for 

applaudable purposes. 



CHAPTER 5 

SUMMARY, FINDINGS, CONCLUSIONS, AND 

RECOMMENDATIONS 

The many journeys undertaken to gather material for 

this study on the Texas Association of Developing Colleges 

involved mainly road trips. All in all, more than 5,000 

miles were covered to collect the data. Interviews were 

held with the college presidents, vice-presidents, ex-

presidents, and one president emeritus. Also interviewed 

were the current and two former executive directors of the 

TADC and two former registrars of these colleges. Some of 

the respondents showed a transparent honesty by claiming a 

limited knowledge about the origins of the TADC in the mid-

1960s. Others simply skipped some questions that predated 

their ascension to office. 

Visits were made to peruse the private books and 

personal writings of some late presidents. One trip was 

made to Washington, DC, to review the materials at the 

National Center on Educational Statistics. The libraries, 

catalogs, bulletins, and archives of these institutions of 

higher learning were extensively utilized. 

TADC grew out of an effort in the National Council of 

Churches involving all the predominantly black, church-
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related colleges in the southern United States. It was the 

pilot model of a regional consortium of black colleges 

proposed by the United Board which secured seed money from 

the Ford Foundation. Cooperative endeavors on a south-wide 

or upon an area-wide basis were then perceived as the best 

hope of enhancing black educational opportunities by 

raising the visibility of member colleges as well as 

exposing their economic vulnerability and problems. 

The National Council of Churches called a major 

consultation in Philadelphia, Pennsylvania, for April 1 and 

2, 1965. Representatives of church boards and agencies 

supporting the colleges, the presidents themselves, and 

supporters of black higher education, particularly 

potential philanthropists attended. The unanimous 

conclusion reached by those present mandated that it is 

necessary "to reorganize and restructure the entire program 

of church-related colleges" (Rogers, 1966). 

The initial grant of $120,000 from the Ford Foundation 

was to cover a three-year period on a 50/50 matching basis 

by the colleges. The four basic elements of the program 

proposed to the Ford Foundation at the time actually 

constituted the basic association program for the period of 

the Ford Foundation grant. The form of consortium 

suggested to the presidents, the one in which the Ford 

Foundation concurred, included the full membership of the 
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major institutions of higher learning in the area. This 

seemed particularly appropriate in Texas since these 

universities had a strong interest in and commitment to the 

cooperative task. Equally important is the fact that some 

were in a position to make major contributions of 

personnel, programs, facilities, and faculties to the 

consortium. 

With the exclusion of the other nonblack colleges and 

universities, the presidents of the black, church-related 

colleges, in effect, constituted TADC's Board of Trustees. 

The Board of Trustees is in dire need of enlargement 

especially by appointing people from outside academia. 

Such appointees should come from business, industry, 

manufacturing, and the service sector. 

Critical to the future of cooperative programming was 

the grant of the Houston Endowment of $150,000 for a period 

of three years to establish within the TADC a Department of 

Program Development to conceive the projects, write the 

proposals, pursue their funding, and implement the results. 

This is taking a systematic approach to what has heretofore 

been of necessity a somewhat haphazard operation. Such an 

administrative structure can easily take full advantage of 

the opportunities available to private institutions of 

higher learning on a cooperative basis. 
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The TADC strives to maintain ambitious objectives, 

which reflect its achievements over the 22 years of its 

existence. The five stated original objectives are to 

(a) raise at least 10% of the operating budgets of 

member institutions, 

(b) provide endowment resources which will supply an 

increasing portion of the member institutions' 

operating budgets, 

(c) provide capital resources to ensure the viability 

of programs, 

(d) provide services and programs more efficiently or 

of better quality than can be provided through 

individual institutions, and 

(e) assist the people of Texas to understand the 

roles, needs, and achievements of member 

institutions. 

These ambitious objectives are pursued by a structure 

which is organized into five departments: administration, 

fund raising, inter-institutional planning and development, 

public relations, and recruiting. Obviously, the 

consortium has made itself indispensable to all the member 

colleges. 

One question which has been at issue from the 

beginning and which foundations and funding prospects 

persistently continue to raise, however, remains 



86 

unresolved. Are the colleges willing to move beyond 

voluntary cooperation on the fringe of their life and work 

for genuine interdependence on the basis of a strong 

central structure which has the vision and the forbearance 

to initiate programs which go to the heart of the life of 

the colleges and which has the integral strength to sustain 

itself? Undoubtedly, if the present basis can be 

maintained, the colleges will continue to profit from the 

resources and the programs brought to them without a 

challenge to their autonomy and their hegemony in their own 

administrations. 

Interinstitutional cooperation in the past has 

represented enough fringe activity to gain some Department 

of Education and minor foundation support, particularly 

when such cooperation represented a pioneering venture. 

The issue, however, has long since been resolved whether 

such cooperation is merely a rubric which does not provide 

a challenge to the basic educational task of the 

institutions or whether substantial interdependence can 

significantly alter the educational prospects of young 

people who deserve the best. The beneficiaries of 

interinstitutional cooperation should be the students who 

are being nurtured to be the leaders of tomorrow. 

The black colleges and universities, whether public or 

private, continue to be vital training grounds for aspiring 
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youth. Substantial interdependence provides the only 

alternative to the permanent eclipse of most black, 

private, church-related colleges. 

Through this study, some general and specific problems 

and weaknesses endemic to many small private colleges, 

especially to small black private colleges, including the 

five member institutions of the Texas Association of 

Developing Colleges, have been identified through analyses, 

interpretations, and inferences from a variety of data 

sources. The potential opportunity and success for 

strengthening these colleges and for solving some of their 

problems through self-effort, through additional support 

from external, nongovernmental sources, and through more 

meaningful forms of interinstitutional cooperation appear 

to be encouraging. Interinstitutional cooperation is 

already acceptable and functional among these five colleges 

through their participation in the Texas Association of 

Developing Colleges, and it is apparent that these five 

colleges, individually and collectively, have had 

commendable successes in meeting many of their goals and 

objectives through such arrangements. Basically, the 

recommendations made in this study call for more 

significant forms and types of interinstitutional 

cooperation among these colleges in a more formalized 
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manner under the aegis of the Texas Association of 

Developing Colleges. 

Dynamic, creative, and courageous leadership must be 

exhibited by each college president as well as the 

college's students, faculty, administrative team, and board 

of trustee members. It is imperative that each of the five 

college presidents convene the best minds available among 

their respective administrators and faculty (a) to study 

and improve internal college operations/functions, 

curricula, educational service delivery to their students 

and community, and the external public image of their 

college and (b) to study further the feasibility and 

potential benefits and problems of adopting and 

implementing the recommended interinstitutional 

organizational/administrative structure and its component 

programs for interinstitutional fiscal and education 

affairs. It then behooves each college president to make 

the appropriate information available to his or her board 

of trustees and to develop and present them with viable 

alternatives and policies for consideration in the form of 

specific recommendations for adoption and implementation. 

The critical nature of the colleges' financial, 

programmatic, enrollment, and various other problems are 

not likely to fade away or disappear; if anything, the 

problems may even become more severe unless constructive 
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action is taken to ameliorate the situation. It is 

recommended that TADC should initiate a special growth 

research center on each campus. Such centers will execute 

continuing field research. Accumulated field data will 

enable the TADC research coordinator at the headquarter to 

monitor the evolutionary trends of black higher education, 

the paucity of vital professionals in certain crucial 

fields, the continuation of redundant programs, and the 

socio-political climate impacting on the survival efforts 

of private institutions of higher learning. 

The future of these five black private colleges seems 

rather encouraging if creative, innovative, constructive, 

and collective actions are taken with visionary commitment, 

and stubborn tenacity by all of those who are concerned. 

The presidents must continually build on the support of 

their faculty, administrative team, board of trustees, and 

other external constituencies, foundations, organizations 

and philanthropies. Interinstitutional cooperation will 

depend upon the willingness of the chief executive officers 
( 

to compromise. 

In order to energize the TADC's Executive Board of 

Directors, it is recommended that an expansion of the board 

be considered. The presidents of the member institutions 

should nominate one prominent citizen, a civic leader, from 



90 

the college town. Such a nominee should not be a member of 

the denomination sponsoring the college. 

The faculty of each college, through their community 

involvement, should be allowed to nominate two additional 

members from the business community. The five presidents 

and the 15 nominated members will form the new Executive 

Board of Directors of the TADC. A quorum will be called if 

three college presidents and 12 of the 15 nominees are 

present at each executive meeting. 

The specific recommendations made in this study for 

internal college improvements in operations and functions 

and for greater forms and types of interinstitutional 

cooperation, if implemented, hopefully, will support the 

prognostication that the future of these five black private 

colleges will be brighter than the present. 
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P. 0. Box 8026 - NT Station 
Denton, Texas 76203 
April 8, 1989 

The President 
College 
Address 

City, Texas Zip Code 

Dear President: 
I am a doctoral student at the University of North Texas, 
Denton, Texas, and currently working on my dissertation. 
The study deals with the "Interinstitutional Cooperation 
among Black Colleges in Texas," and I will be greatly 
honored to have your opinions on study matters. 

I would appreciate an interview with you at your 
convenience. With your express permission, I may want to 
preserve the interview on a tape recorder so that none of 
your vital, professional, and expert opinions will be lost 
before retrieval. X would also like to interview your Vice 
President and Dean of Students, and I am writing them 
separately to request interviews. 

You will not be identified by name in the dissertation nor 
will any direct quotes from the tapes be used. Only my 
major professor will have access to the tapes at the end of 
the study. The tapes will eventually be destroyed after 
the collation of the data. You do not have to identify 
yourself or your institution, and you have the right to 
withdraw from the study at any time without notice. 

The findings of the study will be made available to you or 
your designee in your institution. I hope the findings 
will be useful to your college since the study will explore 
such areas as resource management, student retention 
strategies, and broader cooperative processes. 

I will be calling on your secretary soon to set up an 
interview date. 

Yours sincerely, 

Dennis M. Mofoye 
College of Education 

University of North Texas, Denton, Texas 

Encl. 
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P. O. Box 8026 - NT Station 
Denton, Texas 76203 
April 10, 1989 

Vice President 
College 
Address 

City, Texas Zip Code 

Dear Vice President: 
I am a doctoral student at the University of North Texas, 
Denton, Texas, and currently working on my dissertation. 
The study deals with the "Interinstitutional Cooperation 
among Black Colleges in Texas," and I will be greatly 
honored to have your opinions on study matters. 

I would appreciate an interview with you at your 
convenience. With your express permission, I may want to 
preserve the interview on a tape recorder so that none of 
your vital, professional, and expert opinions will be lost 
before retrieval. I have also written the President of 
your college, Dr. ______ and the Dean of Students to 
request interviews to be used in this study. In my letter 
to Dr. , I told him of my intention to request an 
interview with you. 

You will not be identified by name in the dissertation nor 
will any direct quotes from the tapes be used. Only my 
major professor will have access to the tapes at th^ end of 
the study. The tapes will eventually be destroyed after 
the collation of the data. You do not have to identify 
yourself or your institution, and you have the right to 
withdraw from the study at any time without notice. 

The findings of the study will be made available to you or 
your designee in your institution. I hope the findings 
will be useful to your college since the study will explore 
such areas as resource management, student retention 
strategies, and broader cooperative processes. 

I will be calling on your secretary soon to set up an 
interview date. 

Yours sincerely, 

Dennis M. Mofoye 
College of Education 

University of North Texas, Denton, Texas 

Encl. 
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P. 0. Box 8026 - NT Station 
Denton, Texas 76203 
April 10, 1989 

Dean of Students 
College 
Address 

City, Texas Zip Code 

Dear Dean: 

I am a doctoral student at the University of North Texas, 
Denton, Texas, and currently working on my dissertation. 
The study deals with the "Interinstitutional Cooperation 
among Black Colleges in Texas," and I will be greatly 
honored to have your opinions on study matters. 

I would appreciate an interview with you at your 
convenience. With your express permission, I may want to 
preserve the interview on a tape recorder so that none of 
your vital, professional, and expert opinions will be lost 
before retrieval. I have also written the President of 
your college, Dr. , and the Vice President to request 
interviews to be used in this study. In my letter to Dr. 

I told him of my intention to request an interview 
with you. 

You will not be identified by name in the dissertation nor 
will any direct quotes from the tapes be used. Only my 
major professor will have access to the tapes at the end of 
the study. The tapes will eventually be destroyed after 
the collation of the data. You do not have to identify 
yourself or your institution, and you have the right to 
withdraw from the study at any time without notice. 

The findings of the study will be made available to you or 
your designee in your institution. I hope the findings 
will be useful to your college since the study will explore 
such areas as resource management, student retention 
strategies, and broader cooperative processes. 

I will be calling on your secretary soon to set up an 
interview date. 

Yours sincerely, 

Dennis M. Mofoye 
College of Education 

University of North Texas, Denton, Texas 

Encl. 
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LIST OF QUESTIONS FOR THE TADC PRESIDENTS. 
VICE PRESIDENTS. AND DEANS OF STUDENTS 

1. Why was TADC formed in 1967? 

2. Were there any prior attempts before 1967? 

3. Which colleges were at the forefront of getting 

the association started? 

4. Was any college or colleges reluctant to join the 

association? 

5. What were the sources of the funds in the 

founding of the association? 

6. Was there any appreciable community support for 

the association in the late sixties? 

7. Why was Dallas chosen as the location for TADC? 

8. Was there any association like TADC in any other 

state before 1967? 

9. How many other states have an equivalent of TADC? 

10. Which college president will be credited with the 

original idea of TADC? 

11. What do you see as the most crucial role of TADC 

in the future? 

12. Do you envisage TADC becoming a nucleus for 

National Association for Developing Colleges? 

13. Which sources of funds do you think deserve the 

most attention by your association? 
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14. How do you see the potential for increasing the 

associations benefits to the students? 

15. What joint fundraising strategies do you already 

have in place? 

16. What are your institution's priorities in student 

recruitment, student development, retention, and leadership 

training? 

17. Black colleges are often praised for doing more 

for the underprepared students? What kind of academic 

remediation programs does your institution have? 

18. What kinds of faculty renewal programs do you 

emphasize and or utilize? 

19. Do you have any joint planning strategies with 

other TADC member institutions? 

20. How does denominational differences help or hurt 

your institution's and TADC'S agenda for revival and 

survival? 
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STUDENT LEADERSHIP DEVELOPMENT PROGRAM 

1982 

Sponsored by 

Texas Association of Developing Colleges 

Under a Grant Awarded by 

thQ 

Favrot Fund 

This constitutes an Annual Report for the Student Leadership 
Development Program. Funding for the Student Leadership 
Development Program was made available to the Texas Associac„ 
tion of Developing Colleges (TADC) from the Favrot Fund. 
Opinions, policies or practices related to project implemen-
tation do not necessarily represent those of the Favrot 
Fund. 

Annual Report Prepared Byx 
Martis Jones Okpalobi, Ph.D. 
Consultant to Texas Association of Developing Colleges 
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FOREWORD 

The Texas Association of Developing Colleges is a voluntary, 
academic- consortium established in 1967 for the purpose of 
promoting interlnstitutional cooperation among its members. 
Membership includes six, four-year, historically black col-
leges in the state of Texas. The Presidents of the colleges 
and three lay individuals make up the consortium's Board of 
Directors. 

o Bishop College 
Dr. Vernon McDaniel, President 

o Huston-Tillotson College 
Dr. John Q. T. King, President 

o Jarvia Christian College 
Dr. Charles A. Berry, President 

o Paul Quinn College 
Dr. Norman Handy, President 

o Texas College 
Dr. Jinuny E. Clark, President 

o Wiley College 
Dr. Robert E. Hayes, President 

o Mrs. Nancy Bohman, Administrator 
City of San Antonio 

o John B. Coleman, M.D. 

o Dr. Lewis M. Rambo, Vice President'—Personnel 
Arthur D. Little, Inc. 

One interinstitutional program thrust is the Student Leader-
ship Development Program (SLDP) designed to cooperatively 
serve the student leaders at the member colleges. 

The TADC embodies the belief that student leaders have a 
leadership responsibility to the campus group(s) electing 
and appointing them to office. This responsibility is seri-
ous, real and influential of attitudes and behaviors of the 
student bodies. Therefore, the SLDP is designed to focus 
attention on the leaders leadership responsibilities to the 
electing bodies, as well as, his/her discipline and motiva-
tion as a leader. The TADC further believes that successful 
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growth and development of America come from prepared college 
leaders. The Student Leadership Development Program was 
designed and implemented to support TADC's commitment to 
strong student leadership development. The project period 
was January 1 through December 31, 1982. 

The purpose of the SLDP was to identify student leaders at 
the TADC member colleges and work with them to help develop, 
enhance and promote leadership skills to benefit the cam-
puses and the world outside the campus walls. The major pro-
gram activities included a series of planning meetings, a 
SLDP conference and student on-campus leadership projects. 
This Annual Report cites project implementation, project 
results and recommendations for project development and 
future improvement. 
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STUDENT LEADERSHIP DEVELOPMENT PROGRAM 

Purpose 

The Texas Association of Developing Colleges (TADC) managed 
a Student Leadership Development Program. (SLDP) to identify 
outstanding student leaders on the consortium campuses. The 
program was designed to work with the leaders and help them 
develop and enhance leadership skills to promote strong cam-
pus leadership development. 

Goal 

The primary goal of the SLDP is to develop leadership skills 
and motivate student leaders to develop and design a campus 
leadership project. The leadership project served to bene-
fit the student body in their life and work on the respec-
tive campuses. 

Project Implementation 

Upon announcement of the grant award in January 1982, the 
Executive Director of the TADC began organizing campus offi-
cials to implement the project plan of action. During the 
TADC Board of Trusteea meeting, the Executive Director pre-
sented . the project design and requested each member Presi-
dent to identify a campus representative to serve on the 
SLDP Planning Committee. All campus planning committee rep-
resentatives were confirmed by January 31, 1962. 
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Project Outcomes 

The following are major project tasks completed by the plan-
ning committee: 

1. Identification of student leadership participants 

2. Production of Student Leadership Development Pro-
gram Conference 

3. Selection of outstanding student leaders 

4. Compilation of biographical sketches of SLOP stu-
dent leaders 

5. Production of SLDP follow-up seminar 
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Conference Evaluation Summary 

The conference evaluation summary revealed the conference 
was perceived by student leaders as successf ul. A summary 
of responses ia provided below. 

Very 
N=43 Excellent Good Good Poor 

1. Overall, the Conference was (30) (10) (3) ( ) 

2. Effectiveness of the Work-
shops 

A. Leadership in the Black 
Community 
Dr.Emmett Conrad (24) (15) (4) ( ) 
Ralph*Greenwood (32) (4) (7) ( ) 

B. Leadership Discipline 
Lt. Col. Greenhouse (40) (3) ( ) ( ) 

C. Packaging Xourself For 
Leadership Success 
Ted Lawe (2) (4) (17) (20) 

D. Ministerial Leadership 
R p v . George w. Pryor (12) (28) (3) ( ) 

3. Generally, the selection of 
workshop subjects was (28) (10) (5) ( ) 

4. How would you rate the 
Banquet (43) ( ) ( ) ( ) 

5. How would you rate the SLD 
Banquet Speaker 
(Or. Art Thomas) (41) ( ) (2) ( ) 

6. WHAT SUBJECTS WOULD YOU SUGGEST FOR THE NEXT SLD CONFER-
ENCE? Positive self-development dealing with leader-
ship from a minority perspective; tactics for leader-
ship implementation; leadership in different career 
areas; leadership in the changing world of work. 

7. HOW COULD THE WORKSHOPS BE IMPROVED? The accommodation 
facilities should be improved; different sections of 
the workshop should be shortened; give some time for 
breaks; give group the opportunity for more active par-
ticipation; peers should conduct workshop. 
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itr •u.rxis:? .-°=rr. aa 
would get united to be able to change the things 

are to be chsnQ^d in society• 
9 HOW WILL YOU APPLY WHAT YOU LEARNED FROM THE CONFERENCE 

IN YOUR LIFE ON CAMPUS? To be more valuable members of 
the organizations belong? to become a stronger, more 
effective leader on campus. 

IN YOUR PERSONAL LIFE? To be better prepared to face 
life's different situations in a more responsible ana 
dedicated way, since leadership skills develop charac-
ter and help become better oneself. 

10. MAJOR STRENGTHS OF THE CONFERENCE WERE: the P r o ^ " 
ciency; knowledgeability of most of the speakers; the 
accomplishment of the conference goals. 

11. MAJOR WEAKNESSES OF THE CONFERENCE WERE: poor dormi-
tory accommodations; long workshop sessions. 

12. WHAT ARE YOUR RECOMMENDATIONS FOR IMPROVEMENT? Better 
dormitory accomrpqdations> shorter and more diverse work-
shops; some coffee breaks; more group interaction 
within the worksnopB. 

13. IN YOUR OPINION, WHAT WAS THE PURPOSE OF THE CONFER-
ENCE? Expose us to the concept of leadership in order 
to help improve leadership ability; apply leadership 
skills more effectively, not only on campus but also in 
everyday life. 

14. ADDITIONAL COMMENTS. The conference was successtul; 
recommendation for conference continuation eveiy year; 
Dr. Art Thomas' speech should have been taped. 
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SLDP STUDENT LEADERSHIP PROJECTS 

To date, the following Student Leadership Projects have been 
identified for implementation on the campuses. 

Paul Quinn College—To organize an NAACP chapter on campus 
employing the use of student leaders in' selecting a campus 
committee; soliciting membership; electing officers; and 
securing a chapter. 

Huston-Tillotson College—To conduct student leadership 
workshops which will seek to Identify on-campus leadership 
groups involving them in mini-sessions on developing leader-
ship qualities. 

Wiley College—To conduct mini-workshop series once per 
week for five consecutive weeks. The series will employ the 
use of faculty as speakers making presentations on various 
leadership topics; hosting an award banquet honoring an out-
standing student leader of the month. 
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RECOMMENDATIONS 

The following are recommendations based on program results 

and the.conference evaluation summary. 

1. It is recommended that the SLDP project be continued ae 
an on-going interinstitutional effort of the 1ADC among 
its member colleges. Continuation of the project is sup-
ported by the student leaders report that the SLDP sig-
nificantly improved their leadership skills and abili-
ties . 

2. It is recommended that each TADC member college high-
light, support and promote SLDP outstanding student lead-
ers on their respective campuses. It is suggested that 
this be accomplished through campus newsletters, formal 
assemblies and convocations of special recognitior and 
authorized campus organizations. 

3. It is recommended that the annual conference continue to 
elicit "model" leaders to participate as conference pre-
senters. These leaders will serve tc provide a rcie 
model image as well as sharing of experiences. 

4. It is recommended that the SLDP workshops and seminars 

offer more "hands-on" leadership development training 

experiences. 

5. It is recommended that conference leadership training 
and development workshops and seminars be shortened to-
afford offerings of a greater variety of topics. It if. 
suggested that this be accomplished through concurrent 
sessions organized into training and development blocks. 

6. It is recommended that student leadership on-campus pro-
jects be on-going during the program year. It is sug-
gested special emphasis be given to highlighting reports 
on the planning, development, implementation and evalua-
tion activities of the on-campus projects during the 
annual training conference. 

7. It is recommended that at least one outstanding leader 
serve on the SLDP planning committee. 

8. It is recommended that housing facilities for male? and 
females attending the annual conference be prepared, 
inspected and made accommodating prior to conference 
registration. It is suggested that commercial lodging 
be explored in cases where campus lodging facilities are 
not totally accommodating. 
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SUMMARY AND IMPLICATION 

The 1982 Student Leadership Development Program was recog-
nized as • a first official effort by TADC and perceived as 
successful. Because of direct benefits derived and enjoyed 
by campus leaders, the project has significant potential for 
further supporting and augmenting campus • leadership develop-
ment projects. The project should be established and 
renewed as an on-going, authorized project of the Texas Asso-
ciation of Developing Colleges interinstitutional thrust. 
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