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CHAPTHR I

INTRODUCTION

#hitewright High School is & part of the ¥hitewright public school
system, a municipally controlled schoocl district whose boundaries are 6o~
extensive with the eity limits, located in Whitewright, a town of approxi~
mately 1500 population in Grayson County, Texas. There are 180 students
in this high school of which number soms one hundred are transported to
the high sshool from surrounding communities by school owned buses.

During the school year 1938-3% a general survey weas made of the en-
tire school and community to odtaim & graphic picture of the system in
order to proceed ssientifically toward raising the efficiency stendards
of the school.

The 1938 edition of the Evaluative Criteria, pudblished by the
Cooperative Study of Secondery School Standards, was the instrument by which
the school was checked and evaluated. The checking was domc by the local
staff rirst. Them Dr. M. L. Alstetter, Educational Specialist of the
Cooperative Study, with a committee of some twenty visiting superintendents
and college eduecational specialists spent two days im this school cheoking
1t against the 1400 different items found in the Evaluative Criteria,

The thermometers found in this thesis are a result of the evaluations
made by the local staff as checked by the visiting committes,

Thess data found in the Evaluative Criteria were compiled by com~

mittees who checked the criteria against 200 different secondary schools



throughout the United States that servad ss a bazis for its formstion.

The thermometers were drasn up in the same manner; thsrefors, they can-

not be taken as & basis of comparison with other schools for the follow-
ing reasona: (1) a different committee checked this school, thareby allow-
ing for differencss of opinions; (2) the authenticity of the thermometers
would be only at the time they were set up; there would be different
medians for the different sections as soon as any improvement wes made in
any of the schools. However, the thermometers serve as an excellent

bar graphic picture for comparison within a single school unit, agcd it is
for this sole purpose that they are used in this study.

The reader 1s not to be coneerned with any of the material found on
the reverse side of the thermometer pages carrying the title, Coopsrative
Jtudy of Secondary 3chools, because it has no connection with the material \
used in this thesis. The sample thermometers found at the end of this
chapter will give the reader ample information to understand the other
thermomsters found throughout this paper.

The table on the following pago gives & percentage of ths totsl
population engaged in sach of the seversal occupations offered by the
greater school community. The term school community as used in this
study refers to population of all of tho area from which the ¥hitewright
secondary school receives pupils. The results se shown in this tadle
were compiled by a group of tenth and elsventh grade students, and
checked by the superintendsnt and high school princijpal., 4s can be
observed the table shows what both the sdults and youth of the community

ers doing. The value of this tadble is threefold. First, it shows just



what oeoupations are had in the community; second, it shows which ceca-
pations ere most crowded; and third, it shows the school just what type
of community 14 1is dsaling with, and givas some definite fcundation
for offaring tralning in certain £ields of work and for not offoring it
in othsrs.
TABLE 1
BA3IC DATA RIGARDIRG THE RHITZ?RIST SCE;?OL GOI%‘HU‘\IITY

I. General Information about sehool comwunity
u, Total pGpu-‘.eticn...............................2200
be Secondary sahool populttion..cciecccccssccscecsss 220
¢+ Number of aecondary schoOlfeecceccersceecssscens 1l
d. Totsl enrcllment of secondary 8cho0lesecececcsear 181

Il. vccupations of ..3ults {zbove 18 yasrs of age)

(22,74) Agriculture

(44.8%) Bome Meking

( 2.6%) Professions

( 2.5%) Seles %ork

{ 5.6%) 3killed Labor

{ 2.9%) Businesa (Proprietors)

( .1$) Bookkxeapi g snd Accounting

( .9%) Miscellaneous Clerical

( .28) secretarial and Stemographiec
( 3.7%) Unskilled Labdor

{(10.74) Unemploysd or on Relief

{ .9%) City Zmployees and U. 3. Mail
( <9%4) In College and High School

{ 1.4%) Retired

IIX. Occupationsl status of youths of secondary school age
(82.0£) Regularly attending high achool
( 5.31) In pcast-secondary sehool

{16.0%) Employed half-time or over in the community
( 2.5%) Unemplored

Tables 2 and 3 are sample thermometer scales. Their purpose is to
explain the meaning of the thermometers which follow.
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COOPERATIVE STUDY OF SECONDARY SCHOOL STANDARDS

TABLE 2

SAMPLE THERMOMETER SCALE

NUMBER OF
TITLES
IN LIBRARY
(199)
TITLE: Sublect summarliazaen 100! 19750 nggIA% E;ALE; Vnrr;he
3L artierlar featur
3 ; Indtecazed oy the title --
. ) . 1 in this case the number
umper of sehoals on owhianhk 65 7240 of titlas In tne librarye.
th2 realas s baced 1k A special scale for each
Ir thermnmeter.
oo 44855
PEFTENTILE SCALLE: -7 1k
LTI phne, 10 100 1k SIZE NORMS:
fAr ail LthRarmeomatars 8544-4095 very laree (over 1C00; V.L.
1 Larre tfaoo = Lee) L
1k Yedlum 200 - 4L M.
" . 3490\ SmAall (Indar 200 Z.
- VL.
TYPE NORMO:
Putlle Puse
Private Pyvt.
L
ATTTs palnt )
~n all thermnmeters) ‘A’m—"‘c‘ré/‘y‘iféé\:; '.'f-i-.;‘.ff‘zc(‘
D‘orx-.;;f:tl;rzdflted ;(3.,‘;5(-.

Interpreca-Inoms{t™is par=-
tlzular school 1s a larpe,
fouthern, accred!ted,
p-:"wvli seannol.,

EXPLANATION OF THERMOMETER SCALE DEVICE
FOR SUMMARIZING DATA AND REPORTING
STANDING OF A PARTICULAR SCHOOL
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EXPLANATION

The sample thermometer scele shown on the opposite page is construct-
ed on the same vrincinles as the one explalinea in greater detall on page 1.
There is, however, one important difference which is characteristic of most of
the thermozetors which follow. In cases in which enumerations or other ob-
jective date, such as number of titles in the library arc not uscd, the visit-
ing comrnittees make gualitative cvaluations on a five-point rating scale de-
fined as indicated on the opposite vage. For such features, therefore, toe
thermometers are ?raauatcu, on & percentile basis, from & maximur of &.U,

"highly satisfactory or pructvcally verfect,” to 1.0, "very poor.” The eval-
uations upon whicn these scal— s are buscd are indicated In cach case on the
page opposite thot on “hich the thermometer 1s shown. The sample scale on the
oppesite pare is cd on the three evaluations on the school covernment in
section II Zfawe 5 5 £ Pamrhlet E, PUPIL ACTIVITY PROGRLAY, of the Evaluative
Criteria.

In ceases in which date are missing for a varticular feature, or this
feature does not vroperly avnply to the school, the corresponding thermometer
is marked "Not aprlicable or datas missing,” amd the welght assipned to it is
distributed roportlong4lv among the othcr thermometers of the eroup.

*Througnout this report page references in parentheses refer to pages of the
hvaluative Criteria (1938 edition). All such references are to the continu-

ous paging at the bottom of the pages. 0Other references, not in parentheses,
indicate pages of this report.




S
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TABLE 3

SAMPLE THERMOMETER SCALE

JYERn DR ONORME
Ferional

Size

Tyre
Accreditation

{As oun pravioug
sample pare;

FURTHER

&\(
-
8
TR NNEN]

EXPLANATION

SCHOOL
GOVERNMENT
(i96)

fro

SCALE DEVICE

5.0
:4'7 \
- N SPECIAL SCALE: Committee

evaluation or average
of a number of such

4.3 evaluations concerning
[ the presence and function-
90+ ing of the feature studied
: E 5.0 Highly satisfactory or
. p4.0<\\\ practically perfec
“9
IE 4.0 Very good
2 1r 3.0 Averare
ka7 2.C Poor

Very poor

OF THERMOMETER



SUUVERY OF EVALUATIVE CRITERIA

General Statement
These scoles are duplicater of the "Summary” scales which will be found at the
end of esch main area on tae following pages.

L. Curricuium
Based upon Section U of the EZvaluative Criteria, CTRRICULUL. AND COURSES CF
LTILY. Tor 1o compronent thermometers sce pages 4, o.

<. Pupii fetivities
Bascd upon Sccticn E of the Evaluative Criterla, PUPIL ACTIVITY PROGRAL.
For ¢ component thermometers see page €.

3. Library
Pasco upon section ¥ of the Evaluative Criteria, LIBRARY SERVICE. For 14
component thermometers sce pages 7 and 9.

4. Guidance
Pasged upen Section 5 of the Eveluative Criteria, GUIDANCE SERVICE. For 7
comporient thermometers see page 10.

o. Instruction
Pased upon Section 1 of the Evaluative Criterias, INSTRUCTION. For & com-
ponent thermometers see page 11,

€. Cutcomes
Hagen upon Scetion I of the Lvaluative Criteria, OUTCOMES. For 18 com-
ronent thermometers see pages 12, 13.

7. Staf?
Baged upon £ ction & of the EBvaluative Criteris, SCHOOL LTAFF. For £2 com-
ponent thermomeiers see paces 14, 1o, L.
8. Plant

~ “wscd upon Section £ o the Evaluative Criteria, SCHCOL PLENT. For 10 com-
ronent thermemetors see vace 17.

9. Administration
Pased upen Secction L of the Evaluative Criteria, tCHOCL ADVINIETRATION.
For € componecnt thermometers see page 18.

10. GRAND TOTAL
Based upon the other nine thermometers on this page, each welghted as In-
dicated below its bulb.




In making the survey of tha zhitesright High 3shool the local school
staeff and the visiting committee employed the use of the chacklists e&nd

evaluations fourd in the Evsluative Criteris.

The checklists consigt of provisions, conditions or traits
found in good secondary schools. Not all of them are necessary,
or even dssirable, in every good school. YNor dc these lists
contain all that is dssirable in 8 good school. 4 school may
therefore lack soms of ths items listed but have other com~-
pensating features.

The uss of the ochecklists requires four symbols. (1) If
the provision or provisions called for im ¢ clven item of the
checklist are definitely msde or if the conditions indlcated
are present to a very satisfuctory degree, mark the iteam, in
the parenthesis preceding it, with & plus sign (-); (2) if the
provieion is only fairly well made or the econditions are only
fairly well met, zark the item with a minus aign (-); (3) if
the provisions or conditions are needed but are not meds, or
are very poorly made, or are not present to any significant
degree, mark the item with a zero (0); (4) if i¢ unnecessary
or unwise for the school to have or to supply what specific
items call for, mark such items with the symbol (N). Inm
brief, mark items:

- condition or provision is present or made to a very

satisfactory degree

- gondition or provision 1s presesnt to some extent or

only fairly well made

0 condition or provision 1s not present or 1s not

satisfactory

N condition or provision does not apply

Eveluations are to be mede, whorever called for, on the
basis of persopal observation and judgment, in the light of
the checklist as marked in acecordance with the a2bove instruc*lioms,
and of all other available evidence, using & five point rating
scale, #s follows: (Note: The figures ars to regarded mersly
as convenient aymdols, not msthematicsl quentities.)

5.--Highly satisfactory or prectically porfect; the pro-

visions or conditions are present and functioning almost
perfectly

4.--Very good; distinotly above averaga; the provisions

or condiiions are present snd functioning very well

3.--Average; the provisions or conditions are present

and functioning fairly well

2.--Poor; distinotly dbelow averuge; the provisions or

conditions are present in an inadequute amount or, if

present, are functioning poorly

l.--Very poor; the provisions or conditions, although

needed, a&re very poorly met or not present at all

N.--Does not appl

zcoopor.tivo Study of Secondary School Ctendards, Evaluative Criteria,
1938 Rdition, p. 19.



CHAPTER IIX

GENERAL ADMINISTRATION OF THE SCHOOL

Instruction

Teacher's Plans
The evaluators found that the planning program of the teachers as
a whols was averags; therefore, & score of 3.55 was given to this work

for a percentile rating of 46 per cent.

Teacher's Activities
The average score on all of the teachers on their activities

within their classrooms was 3.29 which gave a percentile rating of 25.

Cooperation of Pupils and Teachers
AR average score of 3.36 was found on all the teachers in evaluating
them on their cooperation with the pupils and in evaluating the pupils’
cooperation with the teachers. This gave a thermometer rating of 20 per

cent.

Teacher Ioad
The aversge teacher load was scarcely thirty pupils. This gave a
thermometer rating of 82 per cent. This was approximately the average

size of the classes.

Comalttee Judguent

The visiting committee evaluated the whole instructional program
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OUTCOMES (1)

General Statement

This is the first of two pages on the outcomes of the educational program
of the school. This page contains five thermometers dealing with outcomes
in curricular fields which ordinarily are represented in all or almost all
secondary schools. All thermometers on this page are based upon Section 1
of the Evaluative Criteria, CUTCOMES. Sources for each thermometer are in-
dicated below. All special scales are in terms of the regular five-point evalu-
atlve scale Panglng from 5.0, "highly satisfactory or practically perfect,” to
1.0, "very poor.

1. English
Based upon I-A, "English" (pages 76-77). Average of 5 evaluations.

2. Foreign lLanguages
Based upon I-B, "Foreign Languages" (page 77). Average of 4 evaluations.

3. Mathematics
Based upon I-C, "Mathematics" (page 78). Averape of 4 evaluations.

4., Sciences
Based upon I-D, "Sciences" (page 78). Average of 3 evaluations.

5. Social Studies
Based upon I-E, "Social ttudies” (page 79). Average of 6 evaluations.




a3 3. This gave & thermonmeter rating of 3V per cent. Thess data sre

graphioally reprosented in Table 4 page 8.

gtaff cualifications
Acecording to the thermomster readings the locel staff renked

highest in Professional Preparation amd in Outstanding Contributions.
The data that messure the qualificetions of the locel staff

members are represented graphically in Table 5, page 12.

acajemice Training
This thermometer merely rates the teacher on the amount of training
that he or she may have had, both eollegs and secondary school, in hie
or her particular teaching field. The scors of 3 wag found to ba the
average of all the teachers in this school and the thormometr rating

of 48 per cent was the result.

Profeasional Preparation
This thermometer rates &ll of ths teachers on the amount of
education that they have had. The professional preparation wes rated
on the five point scalc as follows:

Number of semsster hours of Rating

profeasional preparation
0‘9..........................I‘....‘........’...Q..l
10‘1700..'.‘...'.OC0‘.0.0.000‘.‘.0...0..'0....0.0..2
18‘”.'..‘.....l.........'.'.t..l.000000000000000003
w‘.{sOQO‘.‘.....O.Q...'.....I..O...‘..‘.’Q.0.0‘.-..‘

“ or mm......‘...0...0'..'..‘0‘..‘...‘.-....0...

The average score on &ll the teachers im this high school was 3.44

]-COOperativo study of Secondery School Standards, How To Evaluate
a Sscondary Sehool, 1938 Edition, p. 87.
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which gawa the ftharmomctor rating of 83 pou coat.

Sourca of Dagra?

This achool ranked comparativaly low in thls phese or the criteria
for evaluation. The score in thils ease 1s arrived ut by finding out
what college cagh teochar attended, then finding out how sach eolloge
attendeld is rated. Tho Cooporative study of Sscondery School Standurds

in its publication, lLow Tu Evalunte i Secondiry School Jhes aveluated il

of tho outstanding schools in ths Tnited States on a three, four, and
five busias. Teacher's Colleges have bean rated three. Just how acou-
rate suoh & rating of schools might be seems highly questionsdls.

Prom all ovidences it would seem that & teachsrs college would be the
best und most logilcal institution in which to prepars tsachers; therofore,
it should recsive a dighsr gomparasive reting. Ths majority of the
tsachers of this school attenled toachers golleges; therefores, the aver-
age score wes low. The school score of 3.54 gave the low thermometer

ruting of 31 per cent.

Educational Expsrience
This thermometer needs little explanation, for it is merely the
aversge number of years of teaching experience of all the high school
faculty. As 1s shown on the thermomster the average years of experience
of the nine high school teachers were 8.7 which rated 30 per eenton

Edusational Experiencs.

Non-Educational Experience

This thermometer reting just ss the one above was arrived at by



tuking tho total auabor Gl sours of axparionc. of all teachers in
work other than teaching and dividing this number dy the total number
of teaghers. The school scors was ] and the thermomster rating was

62 per cent.

Porsorul uelificuticus
o arrive &t the scorc ou this pluss ol toucher guelilication esch

teachear was evelusted cep the following porsonal characteristicsg: cooper=
atics, aincexrity and loyulty, iutelligence, self control, generul oulture,
intereat iu eurrent problems, gocd physical health, guod mental health,
enjoymont and understanding of adolescents, and understanding of educative
value of envirocnment&l factors. after ewch tewchor had bsen soored on all
of t&ss criteria the uversge soure wea found for each iteecher, taenm the
EVOrdge 4000w Sor the school was fouud Ly totuling the individual averages
apd dividing by the number o ieaciers. The school score of 4 gava per-

centile rating of 60 per ceat on the Perscusl jualifications thermomster.

Ouistanding Coantributions

Bach teacher was given &n evoluation on how mush he or she contridbuted
to the life of the school. These contributions might come in the form of
culture, personality, clean moral life as an example for children, inter-
esting clesses, new idsas, cbility to cops with problem children, leader-
ship, unseifish attitude or apy other countribution thet might make for a
better schicol and achool 1life. Theso evalustions were to5clod and divided
by the total number of teachers to get the school secore of 3. This score

gave a percentile rating of 835 per cont on ths Outstanding Contridvution
thermomster.,
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LARBLE 5

STAFF - QUALIFICATIONS

ADEQUACY OF PREPARATION NON-
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STLFF -~ IMPROVEMENT IN SERVICE

General Statement

This is the second of three pages on the school staff. This page contains five
thermometers dealing with the improvement in service of the professional staff
members. All thermometers on this page, except the first one, are based upon
Section ¥ of the Evaluative Criteria, PERSONAL DATA FOR STAFY MEMBERS, as sum-
marized in II-B, "Imrrovement in Service of Professional Staff Members" (page
91 in Section J of the Zvaluative Criteris, THE SCHOOL STAFF. Sources for each
thermometer are indicatea below.

1. Group Improvementi
Based upon 11-B-1, "Group Improvement (page 91 in Sectiom J, THE SCHOOL
STAFF. The special ycalc is in terms of the regular five-polnt evaluative
scale ranglng from 5.0, hlghly satisfactory or practically perfect,” to
1.0, "very poor.” Aiverare of 2 evaluations.

2. Organizations

Based upon I1I-f, "Professional and Non-Professional Organizations" (page
144 of Section N, PERSONAL DATA FOR LTAFF MEMBERS. The special scale is
the averape of the ratings for all individual staff members for whom the
information 1s available. The individual ratings are based upon the number
of memberships in national professional and non-professional organizations
and the number of appearances on programs of national professional organi-
zations. For full cdetells see How to Evaluate a Secondary School, page 89.

3. Authorship
Based upon [11-B, "futhorship" (page 144) of Section I, PERSONAL DATA FOR
STAFF VEVBERS. The gpecial scale is the average of the ratings for all
individual staff members for whom the information is available. The indi-
vidual ratines are based upon the numhber of books znd magazine articles
published. For full details see How to Evaluate s Secondary School,
rages £O-80.

4. Reading
Based upon 11I-C, "Reading” (page 144) of Section M, PERSONAL DATA FOR
STAFF MEMBERS. The speclal scale 1s the average of the ratings for all in-
dividual staff members for whom the information 1s available. The individ-
ual ratings are bascd upon the number of books and marazines read regular-
ly. For full details see How to Evaluate a Secondary School, page 90.

o. Research
Based upon [11-¥, "Regearch and Related Activities" (page 144) of Sectionl,
PERSCNAL DATY WCR STAFE MELSERS. The special scale is the average of the
evaluations for 1l individual staff members for whom the information is
available (¢ evaluations for each member of the staff). The individual
evaluations are in terns of the regular five-point evaluative scale rangin
from 5.0, "highly satisfactory or practically perfect,” to 1.0, "very poor.
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Instruetionsl
The Instructionsl jualifications thormometor rating wes arrived
at by use of the five point rating scele. Each teacher was evaluated on
broed scholarship, practical scholarship, and good teaching ability.
The average school scors was found to de 3.5. This gnve & parcentile

rating of 38.

Non~-Profeassional
Only one noneprofessional steff member was had. His work averaged

2 gcore of 3 which would give a thormometer rating of 6 per cent.

Steff Improvement in Jervice

Table 6, page l6ghows graphically the work dope by teachers to

improve themselves in their profession.

Group Improvement
This thermometer was arrived at by the usuel five point rating
system, and, in order to meke the thermoncter more understandable, the
checklist by which the evaluatiomns wers made is given below.
Checklist

™e administrative, guidance, librery, and instructional staffs
as & group Oor &s groups are seeking professional growth. Means
and svidences of growth sre indicmted dy situations such a8 the
following:

(-) 1. Paculty and staff meetings ars ooncerned chiefly with
educetional problems, principles, and progress rather
than with announcesents, discipline, and routine.

(-) 2. Faculty and staff meetings are characierized by general
teacher planning =nd participation rather than by monopo-
lization by one or a few individuals.

(-) 3. T™e staffs are definitely studying the improvement of
teaching.

(-) 4. Tho staffs ere definitely studying the improvements of
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the library and its service.

(=) 5. They are de<initely studying the problems of guidance
the improvement of guldance service.

(=) 6. They sre definitely studying how to promote health and
health econditions of pupils and school.

(~) 7. The staff is actively studying the curriculum and how to
improve 1t.

(-) 8., The staff is actively cooperating in other phases of school
improvement, such as better use of English, respect of prcp-

arty, besutification of the school plant, and health con-
ditions,.
Evaluations
(3) How extensive are the efforts of these staffs to effect improve=-
ment?
(3) How well has the work of improvement besn done??

The evaluators found thet the faculty as & whole deserved at least
@ 3 rating on group professional improvemsnt. This score of 3 gave a

thermometer rating of 51 per cent.

Organizations

For every membership in & national professionel organization each
teacher is allowed one point up to four points. One point up to four
points is allowed for every membership in national non-professional
organizations alse. Ten points up to forty points are allowed for every
appearance on the program of a professional organization within two years.
The totel number of points made by all teachers are totaled and divided
by the totel number of teachers to get the achool score. This school's
score was 2.55 which gave a thermometer rating of 76 per cent on the

Orgenizations thermometer rating scale.

Authorship

One point was allowed for each magazine article written and

2gooperative Study of Secondary Sohool Standards, Evaluative Oriteria,
1938 Edition, p. 91.
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five points for each book., Only one article had been written in this
school and when this point was divided by nine, & school score of
approxinately .11 »&s hed. This cocore geve & percentile of 52, It
is quite evident row 2ittle writing of s professional nature was dore

by the schools which had been evaluuted.

Reading
One point up to ten points was sllowed for esch book (professional
and non-professional) read within the last six months, and shree points
up to thirty points were allowed for each natiomal edncational megazine
or subject-matter magazine read regulerly. %he total number of points
wore divided by the totsl nuﬂhqr of tesachers and ths school score on
Roading was found to be 10,78 whieh gave & percentile rating of 99,

Researeh
On the five point rating seale the school secored an average

evaluation of 2 in research. This gave a2 thermometer percentile of 89,

3Staff--Conditions of Service
T™he three best conditions of service concerning the staff are the
selection of the staff, number of pupils psr teacher, and ths retire-
ment system. On the five-point rating scele the criteria invelved in
selecting 3taff members was evaeluated a 3 which gave a thermomster
rating of 70 per cent. There were nine teachers and 180 students;

therefore, thsere were 20 students per tsaucher., This rated a per-

centile of 65. The retirement syatem, wbila not controlled by ihis

school, but by the State, was rated & 3 and & parcentile of 60, The
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TABLE 6

STAFF - IMPROVEMENT IN SERVICE

GROUP
IMPROVEMENT ORGANIZATIONS AUTHORSHIP READING RESEARCH
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STLYF -- COXNDITICNE OF SERVICE

General Ctatement

This i the lact of ihrece pares on the school staff. This pare contains one
summary thertometer and ¢ight thermometers dealing with conditione of service
of the rrofegsional staff vwembers. All thermometers on this pape are based
uron cection .” of the Zvaluative Criterie, THE SCHOCL STL¥FF.  Sources for each
thermometer are indicatod below. L11 peci;l scales, except the summary one
ard the gecond, “ifth, and c¢ixth cnes, are in terms of the repuliar five- p01nt
evaluative scale ranying from £.0, "hichly satis factery or practically perfect
to 1.0, "very poor.”

L. Selection
s . - E . o * ! .
Baser upon [I-C-1, "Selcction of Staff Members" (pare 92). COne evaluation.

2. FPupils per Teacher
Based upon 1I-C-2, "Pupils per Teacher " (page 92). The special scale is
the number of pupils par teacher.

S. salary Schedule
Based upon II-C-3, "Conditions of the Salary Schedule" (page 02). One
evaluaticn.

4. Conditions of Tenure
Based upon I1-C-5, "Conditions of Tenure and Turnover" (page 93), and
11-C-¢, "Tenure end Turnover as Reflected in Average Length and Variety
of Service in the School” (page ©4). Average of £ evaluations.

o. service in This School -- Iength
Basec¢ upon II-C-¢, Tc nurc and Turnover as heflected in Average Length and
Variety of Scrvice in the School” (pape 94). The special scale is the
averare number of years of service in the school for all staff members.

€. Service in This Schocl -- Variety
Based upon I1I-C-¢, "Tenure and Turnover as Reflected in.fLverage Length and
Variety of Service in the School” (pare ¢4)., The special scale is the
average oev1at10n of all the individual staff members lengths of service
from the school's average lencth of service.

7. Leave of Absence
~ 5 L " .
Based upon 1I-C-7, "Leave of Absence (pare 95°. C(ne evaluation.

8. Retirement . '
Based upon II-C-&, "Retirement” (pare 95). One evaluation.

9. SUMMARY .
Based uron the cther

¢ rometers on this page and the two preceding
rages, cach weighted as in

cicated below 1ts bulb

Q o
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TABLE 7

- CONDITIONS OF SERVICE
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SCHOOL: PLANT

General Statement

A11 thermometers on this page are based upon Section K of the Evaluative Cri-
teria, SCHOOL PLANT. Sources for each thermometer are indicated below. A1l
special scales, except the summary one, are in terms of the regular five-point
evaluative scale ranging from 5.0, "highly satisfactory or practically perfect,”
to 1.0, "very poor.”

1.

10.

11.

Health and Safetyv: Site

Based upon I-4, "The Site" (pages 104-05). Average of 4 evaluations.

. Health and Safety: Building

Based upon 1-B, 'The Bu'lding" (pages 106-07). Average of 11 evaluations.

. Health and Safety: Egquipment

Based upon I-C, "Rquipment and Supplies" (page 108). Average of € evalua-
tioms.

. Economy and Efficiency: Site

Based upon 1I-4, "The Site" (page 110). One evaluation.

. Economy and Efficiency: Building

Based upon I1I-B, "The Building" (page 110). Average of 6 evaluations.

. Economy and Efficiency: Equipment

Based upon Ii-C, "Equipment and Supplies" (page 111). Average of 2 evalua-
tions.

. Educational Program: Site

Based upon 111-&, "The Site" (page 111), and III-B, "The Play Areas" (page
112). Averare of 4 cvaluations.

. Educational Program: Building

Based upon 111-C, "The Puilding” (pages 112-13). Average of 12 evaluatlions.

. Educational Program: Equipment

Besed upon 1lI-D, "Equipment and Supplies” (page 114). hverage of 5
eveluations.

Relation to Comrunity

Rased upon 1V, "Relation of the School Plant to the Community" (page 115).
Lverage of 2 evaluations.

SUM.LARY
Pased upon the other ten thermometers on this page, each weighted as indi-
cated below its bulb.
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salary schedule of the school was not organized on any set form and the
salaries did not fully mset the needs of the required comfortabdble stand-
ard of living; therefore, an evaluation of 2 waes given to the salary
schedule which gave & thermometer rating of 22 per cent. The conditions
of tenure were scored & 3 which gave e thermometer rating of 49 per cent.
The school scored 4 on the length of service for a percentile of 19, and
scored £,2 on the variety of length for a percentile of 14. Teachers
were found to be permitted to be absent for a short period of time of a
few days without loss of pay, but extended leaves of abssnces were not
had at either no pay or part pay. The score given was 2 and the per-
centile rating was 28, These data are represented graphically in

Teble 7, page 17.

School Plant

From the standpoint of health snd safety the school site was rated
to be the best feature of the school plant. The site was alsoc the best
feature when evaluated on the basis of economy end efficiency. The
equipment was the best feature found when evaluated on the basis of wvalue
to the educational program.

The school site frén the standpoint of health and safety was scored
.5 which had a thermometer rating of 43 per cemt, but from the stand~
point of economy and efficiency the site was scored plus on all the
checklist criteria and made a percentile rating of 100 per eent. Inm
evaluating the site in its relation to the educational program we find
that it was evaluated a 2.6 which gave & percentile rating of 24.

The building which is a three story affair was remodeled from an

0ld college building, &nd some of its make-up is not suitable for
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TaBLE 8

SCHOOL PLANT

HEALTH AND SAFETY ECONOMY AND EFFIGIENCY EDUCATIONAL PROGRAM RELATION
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SCHOCL ADVIVILTRATION

General Statement

A£i1 thermometers on thic page are based upon Scction L of the Evaluative Cri-
teria, SCHOOL ADMINISTRATICL. Sources for each thermometer are indicated below.
The special scales on the irst four tbcrwon@tero are in terms of the rcgular
five- p01nt evaluatlvo scalﬂ ranging from 5.0, "highly satisfactory or practical-
1y verfect,” to 1.0, "very poor.'

1. Organization
Based upen I, "Crpanlzsztion,” not including F, "G
Crganization” (vapes 122-23). Average of ¢ cvaluy

rgal Evaluation of
OY’

2. Supervision of Ins ruction
Based uron 11, "Supcrvision of Ipstruotlon,' not including H, "Genecral
Evaluation of the Supervicion of Instruction” (pages 125-27). Lveragc of
12 evaluations. :

3. Business Manarecment
L . t ' . g o. ' .
Based upon 1V, 'ﬁuulness Vanacement, not includineg F, "General Evaluation
p £ s g,
of Busliness Vanavument (pages 131-83). ALverage of 11 evaluations.

4. School and Commnlity
Based upon V, "School and Community Rclationu," not including E, "General

Evaluation of Schosl snd Community Relations' (pages 135-3¢). “Average of 8
evaluations.

5. Administrative Staff - Jualifications

Based upon data recorded in Sectlons M and N of the Eveluative Criteria,
PERSCNAL DAT!. CF STAFF MENBERS and INDIVIDUAL EVELUATION as filled out for
individual administrators and as summarized in VI-A-3, "Summery of Data for
Individual Administrators” (page 138) of Section L, LCI"“L LAUVINISTRATICN.
The special scale is a coapined score Including four different measures of
the preparation and qualifications of the adminiutrators. For full details
see How to Evaluate r Secondary School, pages ©Ll-9¢.

6. Administrative Staff - Tuproverwent in Service
Based uvpon ‘atea rocorac e¢ In Section I of the Evaluative Criteria, PERSCNLL
DATA FOB STAFF | L?TFL, as “illea out by individual acministrators and as
summarizead in 1 ~-#-¢, "Symmary of Data for Individusl rdmlnlstrators,'
{rare 1“? of Seetlon I, SCHCCL ADVIVISTRATICN. The special scale is a
combined score Including three different measures of the Improvement Iin
service of the auinminigtrators. For full details see How to Evaluate a
Secondary Scnool, nuge 8.

7 « a0 TNDHL RY
Besed upon the other glx thermometers on this page, ecach weliphted as indi-
cated below its bulb.
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seoondary school practices. The bullding was evaluated 2.4 with & per-
centiles ratinz of 23 on the health and safaty basis. From the stand-
point of economy and efficienoy the building weas evaluated & 2 which gave
& percentile rating of only 10. The building scored 2.75 on its suit-
ableness in the educational program for a percentile rating of 24.

The health and safety equipment was given a score of 1.5 which gave
a percentils rating of 3. The squipment of the school when studied and
eveiuated from the standpoint of economy and efficlency was evaluated &
3 for a percentils of 60. A socore of 3 was given to the equipment when
evaluatsd froa the standpoint of the educational progrem. This gave a
rating of 60 per cent.

The school plant in relation to the comsunity from the standpoint
of adequacy was scored 2 2 for & thermometsr reting of & per cent.

In discussing the needsd improvements in the school plant with
Dr. Alstetter and his committee of evaluators, it wes the genoral con-
census of opinion that the locel admimistration would be unwise to
sperd much in repairing and remodeling the high school buildiag that
Witewright now has. The expedient thing to be done was and is %o
build va complste new building, and to consider all of the features that
are now needed in the present old building. Basic data on the school

plant are graphiocally represented in Table 8, page 19.

Sohool Admimistrstion
The Organization of the school sdainistration which includss the
board of control, the general policies, the superintendent of sehools,
and the principal was given & score of 2.83 which gave a percentile of
2) on the Orgenization thermomster. Thes evalustions were made on the
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five point rating scale .hsn chackold ageinst ths eriteria previded in
2ach of the four checklistis.

On Supsrvisioz of Tostruoticz the ssore =c remdared by the evalue-
ators w83 2.5 for s thermometer rating of 30 par cont. The adminisiration
of ths ashocl 3pent 1ittls time ic supervising the work of teachars, and
this proved tc te one of the =otkest feuturez of tihe admivistrative siaff,.

Tha Pusiness Administratiocn of the school edministrelive stall wes
one of the gtromg fesaturss amd was scored 3.53 for o thermomater rating of
69 por eent on the RPusinsss Manugement tharmcaeter.

The publie relations progrea of this cchool nceds much attention
es i{s evidenced by ths low ewaluation of 1.6 for a percentile of 2 on
the School ard Community thsrmometsr. Closer cooperation betwesn the
local newspaper staff snd the school steff would be inatrumental im
moulding desirabls e=ducsticnal attitudes on the minds of ths school
petrona. The school papor cculd also be bettsr utilizad for publie
relatlons purposes.

Fron tha standpoint of Nualifications we find the adainistrative
staff ranking highest of all. Ths staff scored 4.73 for a perceatile
of 97.

From the standpoint of Improvemsnt in Service, the partioculsrs of
which were discussed under the heading of 3taff Improvement in Servioce,
the administration with an evaluated score of 4.3 makes & percentile

rating of 97. Thess date sre graphicslly represented in Table 9,

page 22.
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COOPERATIVE STUDY OF SECONDARY SCHOOL STANDARDS
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The Librery--Book Distribution,
Adeguacy and 3Jervice

The general summary sheet shows the library to be the highest rating
phase of this school's program. Froa the standpoint of adequecy there
was & higher rating given to pamphlets and dbulletins than any other
phase of the study. The other evaluations raamk in the following order:
recency, distridution, gemeral adequacy, periodieals, numbdber of titles,
appropriateness, and visx;ll aids.

The pamphlet and bulletim meterial bdelonging to tshe yoeational
a sriculture, ) ome s conomics, and s oeials tudles departments were suf-
ficient in number and guality to make the highest comparative showing.
Agcording to the scoring msthod the books of the library proved to be
rether recent in publication. There seems to have been a wide distri-
bution of the books, but ths total number of different titles was low,
and worse still the lidbrary renked low on appropriateness, that is,
suitableness for the needs of the students of this particular school.

The genersl adequacy thermomster wes arrived at by perscaal
evaluations on the five-point rating soals. This library ranked low
on periodicals on the thermometer, although it scored 132 points on
current reading literature., Easch magazine subscribed for was given a
ocertain number of quulity points. For example, the "Reader's Digest®
was given nime guality points while *"Woman's Home Compenion" was given
only three quality pointa. The total quality points were then added and
rated on the thermometer as shown. In reality about $30.00 were spent
dy this lidbrary for periodicals, but some of the schools evalusted had

over three times as many quality points in periodicals as did this school.



The visual aid materis)l received & thermomoter rating of O.

Visuel aid materials include slides, projecting utorialn and films, and
{llustrated material of all kinds. Dus to the widespread amount of such
meterial, the small amount possessed by this school in usable form was
considered highly inadsquate; thersfore, the zero rating was given by
the evalusators.

Trom the standpoint of book distribution the three high points are
philosophy, useful arte¢, and riotion. The three low points are refer-
ence, religion, and fine arts. In studying this page of thsrmometers one
sust take into consideration the method of setting up eech one. The
score is arrived at simply by determining the number of different titles
of e2ch type. Bearing in mind also that these thermometers were arrived
at after an evaluation of some two humdred different sohcols, and that
the 100 percentile is merely the highest amount recorded for any one
school, one will see that the 100 percentile ranges all the way from
4800 4ifferent volumes on fiction to 372 om philosephy. Therefore in
studying ths thermometer scales one should notice both the percentile and
the actual number of books.

From the standpoint of service the thermometers rating the use by
teachers and the qualifications of the librarian remk highest while the
thermomsters showing the selection of materials and use by pupils rank
lowest. These retings were all made on the five-point rating soale.

From the stamdpoint of all the features of the library which were
evaluated, it seems that the best charactsristics are the librarian, the
use of the library by teachers, the recency of the books, and the

pamphlet and bulletin materiels. The worst features of the library are
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LIBRARY - BOOK DISTRIBUTION
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LIRRARY -- SERVICE

General Statement

This is the last of threc pases on the library service of the school. This page
contains one summary thermuozeter and six thermcmeters dealing with aspects of
the library service not inciuded in the two preceding pages. AllL thermometers
are based upon Section F of the Eveluative Criteria, LIBRARY SERVICE. Sources
for each thermometer arc indicated below. The special scales on the first four
thermometers are in terms of the regular five-point evaluative scale rangin%
from 5.0, "highly satisfactory or practically perfect,” to 1.0, "very poor.

1. Orpanization and Administraticn
Based upon 11, "Organization and Administration" (pages 43-45). Average
of 8 evaluaticns.

2. Selecticn of Materials
Pased upon 111, "Seicction of Library Materials" (page 46). (ne evaluation.

3. Use bv Teuchers
- 1 - - - Aid .
Based upon 1V, "Teachers' Use of Libraries" (page 46). Average of 2 evalu-
I s pag J &
ations.

4., Use by Pupils
Pased upon V, "Pupils' Use of the School and Other Libraries" (page 47).
Lverage of 4 evaluations.

5. Library Staff -~ Jualificaticns

Based upon data rocorded in Sections M and N of the Evaluative Criteria,
PERSCNAL DATA FOE CTLFF UEVBIRS and IUDIVIDUAL EVALUATICY, es filled out
for indivicdual librarians and as sumrarized in VI1-4-3, "Summary of Date
for Individual Librarians” (page 49), in Section F, LIBRARY SERVICE. The
special scale 1s a combined score including six different measures of the
preparation snd yualifications of the librarians. For full details sce
How to Evaluate a Secondary School, pages 75-77.

€. Library Staff -- TImrrovenment in Scrvice

Based upon data recorded in Section M of the Eveluative Criteria, PERSONAL
DATA FCR STAFF YEVEIRE, as filled out by individuwal librarians and as sum-
marized in VII-B-2, "Sumvary of Data for Individual Librarians” (page 50),
in Section ¥, LIRRARY SERVICE. The special scale is a comblned score
including tro measurcs of the extent of reading and the extent and juality
of resecarch and related activities as carried on by the librarians. For
full details see jlow to Evaluate a Secondary School, pages 77-78.

7. SUMNARY
Based upon the other fourteen thermometers on this page and page 7, cach
welghted as indicated below its bulb.
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CIERLEY -— C0K DIETRIETTION

General Statement

This is the second of three pages on the librery scrvice of the scuool. This
pare contalns eleven thermonciers dealling with the number of titles in cuch of
the main classces of the Dewey declmal classification. L1l thermometers on this
pace are based upon data “urnished in the first column of I-4, "ook Collection”
(rage 410, in Section ¥ of the ZBvaiuslive Criterie, LIURARY SERVICE. All spe-
cial scales are 1n ter-g ¢f the number of titles in the library.

No weights are glven to the rankings on cach thermometer, but the average devia-

tion from the schoeol averare Tor all cleven thermometers is used as the basis of
~ 1 . . . "

the second thermometer, "Distribution, on page 7.
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GTIDAIICE SERVICE

General Statement

All thermometers on thic page are based upon Section G of the Evaluative Cri-
teria, GUIDANCE SERVICE. Sources for each thermometer are indicated below. The
sp601al scales on the first four thermometers are in terms of the regular five-
point evaluative scalc ranﬁlng from 5.0, "highly satisfactory or practically
perfect,” to 1.0, "very poor.

1. Articulation
Based upon I, "Articulation between Schools" (pages 56-57). Average of 3
evaluations.

2. Guidance Informeation
Based upon 11, '"Basic Information Regarding the Pupil" (pages 57-60).
Lverage of 14 evaluations.

3. Guidance Program
Besed upon 11T, "Operation of the Guidance Program” (pages (0-63). Average
of 13 evaluations.

4. Post-School Relstionshins
Based upon IV, "Post-School Relationships" (pages €4-65). LAverage of €
evaluations.

5. Pupils per Counsellor
Based upon data furnished in VI-4, "Pupils per Counsellor” (papge €b). The
special scale 1s the number of pupils per full-time counsellor or his
equivalent.

6. Guidance Staff -- Jualiflicotions

Based upon data recorded in Sections M and N of the Evaluative Criteria,
PERSONAL DAT. FOR STAFF MEMBERS and INDIVIDUAL EVALUATION, as filled out
for individual counsecllors and as summarized in VI-B-4, "Summary of Data
for Individual Counscllors” (page 67), of Section G, GUIDANCE SERVICE. The
special scale is a combined score including five different measures of the
preparation and gualifications of the counsellors. For full details see
How to Evaluatc a Seccondary School, pages 79-80.

7. Guidance Staff -- Imrrovement in Service

RBased upon data rccorced in Section M of the Evaluative Criteria, PERSONAL
DATL FOR STEFE UEVHERE, ag filled out by individual coungellors and as sum-
marized in VI-C-2, "Summ mery of Data for Individual Counscllers” (page 67),

of Section G, G ID/UCE TRVICE. The special scale 1s a combined score
includine thre< G rant measures of the improvement in service of the
counsellors. For full detalls see How to Eveluate & Secondary School,
pages 80-¢1.

8. SIMMARY
Based upon the other seven thermometers on this page, cach weiphted as in-
dicated below its bulb.



its vigvel aid meveriele, the aprronriatensas of ite books, the
number of differcnt titles, the meterisls of fine erte, religion,
social studies, natursl scisence, litsrsture, history, travel, biogrsphy,
fiction, reference weterisls, =nd the use of the librury by the students,
Thess data are graphically represanted lu Tebles 10, 11, &nd 12, pages 25,
26, and 27,
Recommendations for imsrovemant ars:

l. Selection by various staff members of up-to-date books from
Wilson's catalogne with emphasis upon adeguacy and sppropriateness.

2. Make the library more usable for students by having opsn shelves.

3. Increase and meke more wnsable the wertical file materials.

4. Determine what visual aid materials could b»e used and get them
as soon &8 possible.

5. In buying new books put eapecial emphasis upon sections which

show t0o be least adeguate.



CHAPTER IIX
GUIDANCE SERVICE

An Explanstion of the OGuidance Thermometers

The guidence program of this school 1is the least adequats of the
entire program,

There is no orgenized program of guidance with specified counsellors
in the echool at all; it was the opinion of the local and visiting com-
mittees who evaluated the guidance program that some of the guldance

activities were achieved accidentally and some weres achieved intentionally.

Pupils Per Counsellor

T™e thermomster rating shows 100 per cent for number of Tpils Per
Counsellor. As has already been stated there were no teachers designated
as guidance counssllors and this reting conld well bde reted a zero;
howsver, since the other thermometers were set up 2s if a guidance progrem
existed it should be egually permissable to set this thermometer up like-
wise. In this school the prineipal wes most nesrly a guidsnce counsellor
and he with the other teechers would have less than 58 pupils each, &s
there were 180 pupils and nine teachers. is has already been expleined,
the thermomsters were set up after studying some two hundred schools.
Of all this group of schools the lowest number of pupils per counsellor
in any one sehool was found to be 58; therefore, 58 was taken as 100

per eent on this particular thermometer.



Guidanoce Program

There were several phases and evaluations to be mede of the guldance
progrem. The General Organization of the Guidansce Service was given &
reting of 2 by the visiting committeo and the teacher participation in
guidance activities wes given & scors of S, Information about ths aims
and objectives, the plant, the staff, aschedules, ets. of the school
was givea & score of & in connection with the guidance program. The
committes evalusted the information given the pupil concerning regis-
tration and pupil loed as & S, Information givem on problems of the
future was given & 3, as wes the social and civie relationsihip in-
formation provided the student. The cosmmittee felt that information
provided the students on personal problems rated a score of 3. The
work done ia the hime edonomios departmsut probably dbrought this phage of
the work up; The pupil activity program was felt to lend only a fair
amount of zuidance and reccived an evaluation of 2.5. ZExtra-school
activitios such as visitations of btusiness places, visits to homes, em=
ployment sarvics, and periodic progress raports to homss wers found to
be a very weak phass of the so-called guidsnce program, and were ruted
a score of S. The average of all thess evaluations gavs a scors of 2.8

which shows & thsrmometer rating of 57 por count on the Guidence Program.

Gufdance Staff Qualifications
The mext highest renking thermomstsr is on the ssrvice improvement
of the guidance staff, but it ssems beat to introduce the staff tefore

we discuss how they &re improving. Thse staff was evaluated meinly from
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the standpoint of the following eriteria:

{1) Ability as eounsellor--both former end pressnt students
seak and follow his counsel

(2) Understanding of the school's educational program-—those
responsible for making this program effective seek his advice
and aasistance end find it wvaluabls

(3) Enowledge of vocutions--understanding of the requirements
for admission to the chief vocations and professions &nd

conditions of work in them; men end women in these vocations and

professicns have oonfidence in his judgment

(4) Knowledgs of ocollegea-—-understanding of the requiremsnts for
admission to colleges end universities which students wish to
enter and of conditions in them; edmissions officers in these
institutions have confidence in his judgment

{(8) sxi11 in tho use and interprstation of standard test snd
soales

This thermometer rating also includes an average of the general

adequacy of education of eech teacher, the avarags evaluation of the

visiting committes judgment, the average score of outstanding contridbu-

tion muds by all teachers, and finally the aversge score of professional

qualificstions of all teachers.

All of the teachers were rated as counsellors because thers wmas no

organized oouneil with specified leaders; hence, sach teacher in this
particular set up was scorsd as a counssellor im guidanoe.

The averege score on all the abhove features on all teachers was

3.01 which gave & thermometer reting of 17 percant on the Guidanoce Staff

Qualifioations thermomster.

Cuidanae Staff-Improvement in Service
As on the Jtaff Cualification thermometer an averegs score was
taken of all the teschers to meke the rating on this particuler scals.

lcooperative Study of Secondary 3chool Standards, tive
Criteria, 1838 saition, p. 152.



The amount of improvemsnt in servics was determined by member-
eship in national professional organizations, by esuthorship of magazine
articles, by rsading of professional and non-professional magszines, by
extonsive trevel done, by racent college credit gained, and by recent
resesarch end related activities. The rating on the Cuidance Staff-Im-
provement in Service thormometer was found to be 40 per ceat. An
individual discussion of each of thess oriteris will not be made hers,
because they have already besen discussed ia Chapter II under the heading

of Staff-Improyement in Service rating scales.

Guidance Information
Naturally, some basie information of cumulative permanency was kept
on essch cohild, dus thi scops and usefulness of such material were so
sanll that a low rating was rendered by the visiting committee.

Ia making the eveluation the necessity of an extensively detalled
reeord system for each child in a small school where each teacher knew
every child was questioned. The answer was that the personnel of the
staff might ehange annuslly and new teachers cculd not profit from un-
written information gained by their predecessors. Another argumsnt
given in favor of a detailed record s;sten in all amell schools was
that less "gueasing® would be done when the guidzmes information was
scientifically gatheraed and wﬁs written in a psrmarent form. A low
rating was given to this school beecauss no record of the pupil's
physicel and health status wes given at all; no record of the pupil's

psychologiocal and other trsits other than unused intelligsncs scores on

about 40 per cent of the students; no record of pupil's progress other



than complete academic record {temporary claszification and attendance
records were kept); no other matters of record and necessary and de-
sireble forms were psrmanently kspt. The permanent information recorded
at the time this evaluation was made was not ussd for guidance, but oaly
to r£ill out college entrance blanks.

Duriung the evaluative program, however, & guidance informetion
sheet was formmlsted and filled out by students. This sheet, while not
all-inclusive, did include a part of the above information which wes
found to be lseking. In stating needs for guidsancs in this school we
oould include & eomplete health and physical record of esch child, a
record of the pupil's psychological end other treits, a record of all
the desiredle interssts snd activitiss of the child other then his
scholastic record, & descripsive record of the unusual features and
abilities of each child, a record of the vocational intentions of the pupil
from year to year, and a complete envirommental record of each child.
However, none of this information is worthwhile, unless it is used by
counsellors—-designated or accidental. The final low acore of 1.6 given
by the visiting committes gave & percentils rating of 13 on the Quidance

Inforaation thermometer.

Articulation
This thermometer gives a rating to the information provided dy the
Mitewright High 3chool about itself for the sending schools and the
stuldy mede of the relative conditions of this secondery sohool and its
sanding schools. The evaluation made of ths gensral proceduraes in-

elude & study of such things as the aims and funstions of both sochools,



& study of the progrea and fecilities of both schoolas, the organization
of the secondary program of the local sehool so that the pupil's work
may be as continuous and progressive as possible, the meking of proper
adjustments for exceptional children passing from ons school into
snother, and understanding the fastcrs that shall be considered and
deternine promotion from one school to the othare.

All the features were found to exist, with the exception of the
studying of the eaims &nd functions of both schools, but there was vast
room for improvement to be made in carrying out the sbove mentioned
functions. The recommendstion would be that the above mentioned ectivi-
ties be carrisd out ss sffectively as posaibls and the outcones will be
more desiredble than st pressnt. This school 4id mot provide the sending
schools with any of the following information about itself: purposes and
eims, pupil activity program and aims, the guidance progrem and its func~
tions, its plant end equipment, &nd its ataff personnel and organization.

According to the Evalustivs Criteris all of the above information
is vitally important for oloser articulation between schools. Fo infor-
mation regarding the success of the pupils of the sending school was pro-
vided other than the soholastic record, and even tLis was not system—
atiocally mailed to sending schools. The visiting comnittee evaluated on
the five-point scale as follows on Artisulation: general procedures—2,
information about the secondary school--1l, and information regarding the
success of pupils——1. The aversge score of 1.33 gave the sculed per-
centile of 8 on the Artieculation thermometer.

Post School Relstionships

At the time of the svaluation no work was dbeing done regarding



post-school relationships of our greduates; however, after the evaluation
one class of seniors 413 do some work regsrding the offerings of different
colléges, and information oconcerning these solleges was made available.
This work wes not of an all-inclusive nature and ths evaluation made on
selection of post-secondary schools rouinul poor and received & scored
rating of 1. S5ince the school offered its services to former students
through the library and counselling, and since it cooperated with civie,
social, and religious agencies of the community, it was scored a 2 on
sdaptation to and success in sooisl and civic life. The school acored

a 1 on helping students to asecure employment. These three svaluations
again gave a scors of 1.33, for a perceantile of 4 on the Post-School
Relstionships thermometer. These data are graphically represented in

Table 13, page 37.

A Brief General Discuasion

of Guidance and Quidance Activities

The guldance program was found to be the weakest phase of the entire
school progrem in ¥hitewright. The tremnd with the more progressive school
systems todey is to help students develop and maintain wholesome person-
alities. Im order to 4o this many factors of school life and curriculum
must be considered. From ths foregoing thermometeres it is seen that this
school ranks high on the numbder of pupils per counsellor, bat that the
guidance qualifications of the faculty rank very low.

In fece of great handiocaps, there is & conoerted effort
boing maede to prevent sll types of personeclity maladjustments
through ettempts to arrange & total school environment favoradble
to wholesome personality development. This is leading teachers
t0 foous their attention primarily upon the needs &nd purposes
of their atudsnts rather tharn upon subjsct matter. There is a
growing recognition of the undesirability of clinging to &
rigidly-rixed-in-advence course of study, whioh, &s numercus new
problems and purposes for youth emsrge, cen only breed
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INSTRUCTION

General Statement

A1l thermometers on this page are based upon Sections M and N of the Evaluative
Criteria, PERSONAL DATA FOR STAFF MEMBERS and INDIVIDUAL EVALUATION, as summa-
rized in Section H, INSTRUCTION. Sources for each thermometer are indicated be-
low. Al1 special scales, except the fourth and the summary one, are in terms of
the regular five-point evaluative scale ranging from 5.0, "highly satisfactory
or practically perfect," to 1.0, "very poor." .

1. Teacher's Plans '
Based upon I-C-1, "The Teacher's Plans and Preparation” (page 149), in
Section N, INDIVIDUAL EVALUATION. The special scale is the average of all
the evaluations for all teachers for whom the information is available
(1 evaluation for each teacher).

2. Teacher's Activities
Based upon I-C-2, "The Teacher's Activities" (page 149), in Section N,
INDIVIDUAL EVALUATION. The special scale is the average of the evaluations
for all teachers in the school for whom the information is available (3
evaluations for each teacher).

3. Cooperation of Pupils and Teachers ,
Based upon I-C-3, "Cooperation between Pupils and Teacher" (page 150), in
Section N, INDIVIDUAL EVALUATION. The special scale is the average of the
evaluations for all teachers for whom the information is. available (2 eval-
uations for each teacher).

4. Teacher Load
Based upon II, "Teacher Load" (page 143), in Section M, PERSONAL DATA FOR
STAFF MEMBERS. The special scale is the average of the scores for all the
teachers for whom the information is available. For full details see How to
Evaluate a Secondary School, pages 83-85, and Harl R. Douglass, Organiza-
tion and Administration of Secondary Schools, Ginn & Co., 1932, pp. 114-21.

o. Committee Judgment
Based upon '"Special Evaluation of Classroom Instruction and Other Work"
(page 150), in Section N, INDIVIDUAL. EVALUATION. The special scale is the
average of the "y" evaluations for all staff members for whom the informa-

tion is available (1 evaluation for each teacher).

6. SUMMARY

Based upon the other five thermometers on this page, each weighted as indi-
cated below its bulb.



37

malad justment and induce disintegration.
A1l dehavior with which educetion is concerned is purpcs-
ive in naturs, sven though it mey be irrztional in nsture or
unconsciounsly induced, or both. Hance, the purpcses or goals
of the studant should coastitute & mejor considerstion in the
planning done by the teacher. This holds with equal validity
both for long~term apnd for day-by-day planaing. It is now clear
that to force a stulent to engage for any considerable length of
time in sotivities that are mesningless to him tends to produce
disintegration and undesirable attitudss.

Every person hes & life purpose or goal. The nature of these goels
or aims varies greuatly. Esoch person has 8 centrel goal and meny con=
tributory goals. It is to be understood thet this central gosl is not
specifie in naturs, dut rether it is gemersl. It is a pattern of life,
& geperal way of living into which supplementury gosls should contridute,

As & ehild, a person may aspire to dbe a policsman, beczsuse the
policeman stands in & prominsnt place and tells other people what to do.
This desire to be & policeman may soon give wey for the desire to be a
chief of police, bscauss the chicf telle the strset corner policeman
what to do. If we studied this boy still further, we might find his
smbitions turning from the policeman to a railroad enginecr, a street-
ear conmductor, & soldier, e sailor, snd sventually &s hs grows older to
a desire to be 2 lawyer Or even govarnor. The cantral ¢oal in this boy's
1life very evidently is to tell others what to do, to lead, to direct, to
domipate. J}iis desires end aspirations to be sach of the men mentioned
sre merely econtributory goals to the central pattern or goel of this
boy's life.

On the other hand we might find two boys wanting to be preachers.

2 jational Soclety for the Study of Education, Suidance in Rducational
Institutions, Thirty-Seventh Yearbook, Part I, p. 3.
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We might follow the lives of the boys from early childhood to menhood
and find during thet time that neither boy's desire to be & preecher
ever faltered. We would be quick to say that there tsre two boys with
the same central goal, but likely as not we would te wrong. One boy
might want to be & preacher in order thet he might devote his antire life
to serving people by humbly teaching them the faith that he so devoutly
believed. Randering unselfish service to humanity would be his goal.

On the other hand the other boy might have aspired to preach in order
that ne might use his talent for speaking in meking a good salary easily.
This boy's goal was financial reward.

From the above illustration we can see that it is with the central,
and not the contributory goals, that the school guidance program should
be concerned.

Traditional educaticnal practice, and curriculum-building
in particular, mekes little provision for the development of
central life goals. It assumes that the education of each in-
dividual should be based upon a2 central life goal formulated in
advance and relatively constant and that the chief purpose of
education 1s merely to help him attain this goal. But if these
central goals are not fixed, but developing, then one of the chief
concerns of education must be the development of the central life
goal itself. The curriculum should be planned with this function
in view, the methods chosen with the same purpose; ospecially
should guidance be concermed with assisting the individuel in the
development of his central life goal. Education is a life-long
tagk and guidance is & lifa-long process parsllel:ng the de-
velopment of fundamental goals.

As has been stated, the central goal is not merely a combination of
all the coutributory goals; it is more; it is an organlic whole, a pattera
of 1life. The central goal is of extreme importance, becsuss it guldes

in the selection of the contributory goals. The boy who aspired to be a

3 fbid., p.10.
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policemen in order to dominate people, might very easily with the lack of
proper guidanee heve developed into a gapgster and achieved the selfsame
satisfaction; therefore, it is very important in our guidance activities
with a child that we know what his central goal is in order that we may
help him to select a contributory goal to most fully develop his person-
ality.

Jaust beetuse 8 ohild makes good grades in some particuler line of
work does not mean at ell that that is the field which he should enter
in order to achieve satisfactiocn of his life's goel. It is an indiestion,
however, that the child might have tulent in that partioular field, but
it is not a conclusion. A child might be the highest ranking chemistry
student in the entire sohool, and &t the seme time have no interest in
chemistry other than in making & good grade in ome of the required courses.
A oareful check up might probably reveal that this child was particularly
interested in publioc spesking and government, becauss through those courses
he saw an opportunity to becoms & lawyer in which profession he would
have the opportunity to sway the feeling of his fellowmen by his oratory
and eloquence. Although he liked chemistry and ecould have bscoms a
great chemist in some big laboratory, he could nover have seen ths in~
fluence of his magnetic personality revealed in the faces of his audience
as self-satisfyingly aas a scientist as he could as & lasyer, end that
satisfaction was tho dominent factor in ihis central gozl.

Froam the foruagoing discusaior of cantral snd contridusory goals
and their achievement it has baen found that certain impliecations,
especially in the guidanse of young pecple, &re important.

First, the life of any individual should be considered an organic



whole, not &8 a combinaticn of more or less unrelated and often con-
flicting elaments.

Seoond, ir considaring the usefulness, affectivenese, or desiradil-
ity of any position or aspect of life, or of any job, the entire pattern
of life should bs comsidered, not merely one segrent. The job may be
satiafying to an individusl, but in order to deteraine whether or not
he has & central goal &nd is achisving it through this job, we would
have to study his sctivities outside of his oceupation--his church, his
recrestional 1ife, his club lifs, or his home life. If in his job the
individuel in able to displey the same or a similar attitude, such as
serving others, that he does in his other activitiesz, then we wonld be
justified in saying that the individual waes adjusted to z right field
of work.

¥any occupations are of such & netura as to make difficult or even
impossible the achievemsnt of one's centrsl goal. Occupationsl activi-
ties to meny are incidental; their eentral goal is reachsd through homs,
avocationsl, oivic, or c¢lud activities. The central purpose should, of
course, be shown im the occupation, dut this aegment no longsr hus the
position of central importancs.

Third, the occupation cennot {n itself furaish & satisfactory
central purposs or goal; the central life purpose lies deaper. The
ocoupation is only ome of many ways that an individual reslizes khis
gentral purpose. OGCuidanca that relates crly to occupations caa never be
effestive or wholly satisfaotory, becausa it includes only one segment
of the life.

Fourth, there is no one dest avenue through =mhich the centrel goal
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may bo realissed for most of us, no one end omnly position, occupation or
Sob that is predetsrmined; any one of a number of 4ifferent avenues
might de equally effective in schieving one's central smbition. The
eontrolling element is the centrsl purpose.

Fifth, one doss not usually neei to changs his job or positiosm in
life in order to meke it useful in achieving his esntral goal. %hile
saraful choice of a jodb is important, there is some opportunity in
nearly all positions for such personal adjustzents ss will de necessary.
This can be done by detsrminction to try to like that which we are doing
and forgetting that whish ws 4o pot like about the job.

Sixth, within certain limits, one may so change the situation in which
hs is placed as t0 increase its sffectiveness as an agent or element thst
gontributes to the attainment of his central goal.

Seventh, central goals do not emerge full-fledged and complete at
some particular time; they dsvelop gradually cut of the life experiences
and needs of the individual. Teachers and guidancs workers should not be
t00 hasty in their &ttempts to have young peopls formulate their central
goals. This growth must bde gradunal in order to avoid the formatiom of
malad justed personalitioes.

Eighth, the ourriculum should dbe so0 conceived and administered as
$0 give constant sxperience and assistance in the formulation of objsetives
and goala by the students themsslves and in the aceeptance of thess gosls
as a bdasis for their work. <hile thess goals &re not eceatral goals, the
prectice will help students in the formulation of central goals.

Assuming that there are both central and contributory goals to de

achieved by all individuals, the questions arise as to what part the
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school can play in helping each pupil to reach his or her goal, and if
the school has & purt in doing this how is 1t %o assume 135 responasi-
bility? The answsr to thesa questions would bs that the school does have
8 definite part in direeting the child, and that this direction must come
through guldange.
Guidanoe 13 coming to bs regsrded as thet inseparsble as-

peot of the eduscationsl process that is peculiarly congerned

with helping individusls discover their needs, sssess their

potentialities, devslop their life purposes, formulste plans of

sction in the service of thesa purposes, and proceed to their

realisstion. The total teacshing process involves both sai-

and instruction @€s these torms havo commonly been employed in

the pas¢, and as inseparable functions. Neither can be dele-

ésted in any discrets mannsr to ssparate functionsries.?

This does not mean that educstional apecialists in guldance asbould
be done away with and the guidunce work done emtirely by classroom
tesachers; such spscialiats will de needed more than ever, not s0 muich to
direot and guide pupils, dut rather to guide and direct teachers. The
statenent does distinotly mean that the tasks of gulding and instruoting
eaunnot lagitimstely be msde the respecotive responsidilities of separate
groups of educstional workers.

Kr. Rodart Hoppook defined success as the "ratio between whut we
have and what we want,” in a recently written article in which he also
laid doun the following so~called procasses of guidance when measured
from the stand-point of success:

l. Discovering whst the individusl now wants.

2. Ascepting this temporarily if it appears soclally acceptable,
and scrutinizing it carefully, otharwise.

‘Ibid., pp. 24-25.
SRobert Hoppook, "#hat is Suscess*®, Clearing House, XI (1937), 294.
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3, RExamining the equipment with which the individual must
undertaks to get what he wants.

4., Re-appraising the objective at this stage to see 1f it is
reasonably within the realm of his possible attaimments.

5, Helping him to find a new objective should this be necessary
or desirabdble.

6. Helping him to prepare for, enter upon, apd progress in his
quest for that objoctivo.5

The key man in the guidance program {8 the counsellor. Too often
our conception of this person is that of someone to whom a child ean go
and have good sound advice dished out to him just as if it had material
quality such as food. ¥e are prone to think of the counsellor as a
trained specialist who can heal our mental wounds and social maladjust-
ments just as deftly and simply as the physician can set a broken bone.
This is a mistaken comception of a counsellor. The counsellor should
engage in the type of interview in which both the advisor and the pupil
| participate in a matual discusaion.

Oouaso;ling.ia a personal and dynemie relationship between
two peopls who approach & mutually defined problem with mutual
consideration for each other to the end that the younger, or
less maturs, or more troubled of the two is aided to a self-
determined resolution of hia problem.?

As in all worthwhile activities, there are certain underlying
principles in guidance that must be considered before a successful
program can be formulated. Jones and Hand have summed up three prin-
oiples that might be followed in an attempt to meet the functional
needs of students through a union of guidance and instruction:

Pirst, the teacher~counsellor, working closely with the

team-member representatives of the verious broad fields of the
curriculum who are jointly responsible with him for the growth

Gepnet is Success", Clearing House, XI (1937), 295.

7Rational 3ociety for the Study of Education, Guidance ég_ldncationnl
Institutions, Thirty-Seventh Yearbook, Part I, pe 3o
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snd developmant of & givem group of students along all desirabdble
lines &8s delined by ths scope of the curriculum would be given
the freedom, the time, a2nd the facilities necessary continuously
to dlagnose these students and to assist them in self-eppreisals,
tc the end that worthy and appropriste purposes and goals mey de
formulated by them. The coopsrating team would have the benefis
of eny neeldsd essinstence frow ocutside specialists in perlforming
these disgnoses.

Second, the tezcher-counssllor and his teem would have the
freedom to draw upon any learning experisnces falliug withia
the ssope of the school's offerings that they might deem desir-
sble in the pursuit by their students of the purpcses and gosls
thus formulated. In this there would bs much cooperative plasn~
ning by the tsachsr-counsellor and his team for cooperstive or
correleted teaching. In this planning the student would play
a prominent role. Thus students would be engeged in learning
sxperisnces that they had purposed and planned under the gui-
dsnce of the teacher-gounssllor and his team. All students
would also have s significent part im the appraising and eval~
uating of what was done.

T™ird, the teachsr-ccunsellor would be given the freedom,
the time, and the facilities necassary to counssl continuously
and informally with the students in his group in satisfection
of their mumercus unique personal perplexitics and problems.
Sinilar, though perhaps less extended, provisions would be made
for such counselling by each toasher member of the team who
has something of valus to contribute to tas resolving of any
glven student’s problems.b

Counselling, as can be seen from ths sbove discussion, must be a
soopsrative effort of all teachers and pupils before satisfactory
results can bs reached. The three functions of dlegnoaing, cssisting
in the developing of purposes and the formuleting of goals, and pro-
viding needed functionsl learning experiences should be viewed and
discharged as intimeately relsted and ingepsrabls perts of the total
esducative process.

The 4iscussion thus far has desn coucerned more or less with the
justification of guidanocs. Thers are several types of guidance that

might be considered for the sake of clarity to the resder. Ths first

sszdo » po%o

S————



and most frecasatly used type is voeational guidance. This field of
staudy, as the name implies, concerns itself with the presentation to
the child of knowledge of various vocational activities and tries to
discover what voeation the child is best suited for, and in what
vocation he would be most apt to realize bie cemtral purposs in 1life.
Another typs of guidance which is asadle only during the school life
of the ehild might be cslled the courss, currioculum or school guldance.
This type of guldance atiempts to aid the child in msking adjustments
in his scheol 1ife through the choics of proper courses and activities
that will be most deneficial to him. The next type of guidance that we
might mention would be the civie and moral guidance which type of guid-

inee has a definite carry-over value into leter life. Leisure time,
avocational or cultursl guidence is of nocessity rether importaant,
beczuse of the ineressed amount of leisurs time on the hends of
American people today. Probadly one of the most important types of guid-

ance is social guidance. This field has to do with the attempts to
adjust students to ths soolal enviromeent iato which they are placed;
it attempts to fit all maladjusted students into a situation where they
oen dsrive the most happiness and benefit from what life has to offer
them. Another classification that might be givenm to a type of guidance
would be leadership; however, this kind of guidance might be included in
all cf the others.

The sbove clagsifications ars oot necessarily apecifically rigid

divisions of a guidance program that must be followed in a sechool

direotive program. The guidance program could easily de divided into

two types--vocatiohal and social--and include all of the above mentioned
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itema.
Yo muat contimually keep in mind that all forms of guid-

ance &re intserrslaied, that each involves a consideration of

vbe ohild as & whole--not merely of that purt that is concerned

with the particular choice that he has to make at any certain
time, ?

Many schools are finding that the teram guidance is more or lesa
objectionable to students and sre making sul:atitute names for it.
Regardless of what it is called, the functions that are involved in its
work are the most important features to be cousidered, anyway. The
definition of guidance given earlier in this discussion might be ac-
cepted as a gemsral purpose of guldance, dut every school will have &
somewhat different purpose for the guidamce program in their own par-
ticular school. ZEach school, @s with each child, will have different
eituations from any other school. For example, the guidance progoaa in
a sehool of 200 students would bave to be organized oa & different basis
from that of & school of 2000 studemts, sné the guidance program in a
large city achool would be different from the prograa 4. a large con~
solidated rural school.

The guidance progrem in any school ahould be set up and organized in
such a manner as the needs of the school community show to be necessary.
The guldance program in any school should be so orgenized as to provide
for each and every pupil an opportunity to gsin counsel that will enable
him to adjust himself to the currieulum and social 1life of the school
shat he is attending to the extent that he feels himaelf to be a necessary

cog in the operation of his school, and to direct him into a vocational

? Arthar J. Jones, Prinoiples of Guidance, p.32.
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f£ield that will allow him the reclization of his central goal of life.
| Opne cannot truthfully say that there is any one best type of a
guidance program. Ouidance activities have beon carried on in many
different ways by different schools and satisfactory results have been
achieved in each schocl. Guidance activities in some schools are com-
pletely under the direction of guldance specialists, in others, under the
direction of ons or two specialists and classroom teachers, and in still
others no guidance specislists were employed &t all. Some schools oarry
on guidance programs through the homercoms; others find this procedure
wholly unsuccessful and use the classroom teacher for the counsellor;
8till others have their guidance program entirely under the directiom of
the prinecipsl and a specially selacted group of faculty membere.

Before determining just where and how the guidence progrem will takse
place in & school seversl items should be taken into consideration. These
include the amount of money that the school ean spend om the program, the
turnover of teachers in plamnning & long time program, the professional
training of faculty, the guldance needs of the student body as a whole,
and the number of students that each counsellor would have urder his
direction.

¥r. Gerald #. ¥eller in writing about the guidance program in the
Venice Eigh School in Californis reported that this particular school had
found that the homeroom teacher as a guidance counsellor did not work out
80 well, bacause of the following reasons:

Firat, it is practically impossible to conatruct a master
program for a large high school whereby homeroom teachers cin
carry on through four to six years with the same group.

3econd, the fact that homeroom teachers must take charge
of groups of pupile ranging from tairty to sixty or more
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elininates the possibility of their giving personal advice during
the homeroom period.

Third, that field which includes ths reckoning and evaluation
of subject-matter credite, the choice of subjects in curriculum
majors, the mesting of college entrence requirements is exceedingly
technical. Teschers in general car hardly be assumed or expected
to have mastered this sort of thing.

Fourth, the average teacher lacks technicsl training in the
fields of counsslling, psy:hclogy, mental hygieme, tests,
measurements, and occupaticnal research.lO

As the title of the srticle implied, the Venice High School carried
on their guidance program through the currioulum; that is, students upon
their entrance into the school were helped to plen their program of high
school work by advisors in their particular fleld of interest. Each
year in the second semester every student with the help of his advisor
made out his program for the coming year. This not only helped the
student, but it also helped the school in planning the program course of
study for the coming year. As the above quotation implied, this school
felt that the homesroom teacher was not the one to guide the children for
the reasons given, but that the guidanes work should come through the
curriculum. Eech child in this large system had the opportunity to have
at least nine personel confersnces with his guidance counsellor through-
out his high school years. The counsellor had all the necessary data
available brought up to date on ezch individual each semester. Thise
phase of guidance will be discussed later.

Other writers havc found that the homerocom is a good place for some
guidance activities to take place. In Whitewright a homeroom period of

about thirty minutes was had each day before the survey was made. There

10gerald 4. ¥eller, "Cuidance by Curriculums®, Clearing House, XI
{(1938), =228,
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were sbout thirty-five students im each homeroom. In a setup like that
the homsroom teacher could very essily have been the guldance director

for sach child had she been adequately prepsred professionally to carry
on guidance activities. The situation was such that plenty of time was
providsed for both group and individual work to bs done; however, there

are other sctivities that should be carrisd on in homerooms that would

out down on the time for the guidance work.

Host small schools azre unadle to employ &8 full-tims guidanoe director
to do guidance work and nothing elss. This makes for a rather unfortunate
situstion, becsuse such & person could be of definite value to a small
school as well as a large school. The guidance direector, if uged. should
got do all of the guidance work, however. BRather he should set more inm
the capacity of a supervisor and direct the tsacherz in methods and tech-
riques of guldance. This special director should be conscernsd directly
only with the moat severe casaes of maladjustment.

A recommended program of guidance will be given in the conclusions
of this plece of work for the Rhitewright 3School which will be appliceble,
gunerally speaking, to eny similar sized school mhich is unadble to pro-
vide for & full-time guidance director.

There ere certain informative oriteria that should be gathsred on
each child in order that his counsellor can know how best to aid in
solving the pupil's problems ss they ariss. This informetion includes
personal history of the ohild including neme, ags, address, rece, names of
parents, occcupations of persnts, ete. which should be brought up to date

each yesr; record of cll activities of the child, curricular and other-

wise, since he first entered school in the first grade; desoriptive record
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of unusuel esbilities; record of likes and dislikes of child; alao interest;
emotional status; health record and presant health; i'eoord of the eso~-
nomical and fineancial status of child and immediate family; and complete
test record including intelligence, achiaevement, personality. Each child
should have ean individual folder in which all psrtiment information coumld
be kept. Anything outside of the ordimary should be plaged on record about
the child in this personal file.

Regommendations for Improvement
©of the Guidance Program in Whitewright

There are nine teachers in the ¥hitewright High School inecluding the
superintendent and principal who each have two clesses. There are 180
students, of which number about 100 are rursl students. The students
are placed in homercoms by grades, thers being two homerooms of about
twenty-seven students each of eighth grade students, two similar home
rooms for the ninth grade, one homeroom of about forty students for the
tenth grsde, and one homeroom of about thirty-five students for the
eleventh grude. The prineipal, the superintendent, and one teacher will
not have a homeroom as ceén be seen; theraefore, it is recommended that the
principal serve as direetor of the guidance program in this school with
each homerooam teachser serving as a member of the guidance council. Each
homeroom teacher can follow her students each year a&s they advance a
year, thereby letting the program of guidence be continued under the
same counsellors which is of vital importance as has already been dis-
cussed.

One bad feature of this setup will de that both the faculty and

principal are not professionelly treined as guidence counsellors as is
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ghown on thermometer rating scale. This is truly a problem, but it is
not a problem that cannot be overcome. In the first place, any teacher
with college training and teaching experience is capable of giving &
high school student advice along some lines, and in the second place,
there are enough current literature and good books avajlable that every
teacher can improve Aimnself while the guidance program is progressing.
Faculty moetings ocan be devoted to the discussion of guidance, and if
nacessary, experienced guidence directors c¢an be called in from other
schools or colleges to give help from time to time.

A complate record of &ll the criteria mentioned at the end of the
discussion of guidance should be kept by the counsellor on each child
under har direction. A duplicate record of information should be kept
by the principal as director of guidance. This mauterial should be sup-
plemented by any material that the counsellor deems worthwhile.

During this homsroom period group discussions and programs should
be had that will have guidance value. Discusgions on such social pro-
blems as dating, table etiquette, manners, eto.; &nd discussions on such
problems es what jobs s.o open to the high school graduute, why boys
and girls should go to college, etc. would all have definite guidence
value, 1if properly handled. (Further homeroom activities are dlscussed
in Chapter IV). Individual conferences could be scheduled between the
counsellor and each pupil at regular intervals. The counsellor should
have all the necessary informetion sbout the ohild with whom she is con~
ferring definitely in mind before the time of ths conference, if possible.
In all probability some time will elapse bafore the child will feel how

veluable this part of his school life will be to him, and it will require



the utmost skill and effort on the part of the counsellor to do some~
thing valuable during these conferences; however, once the child places
himself in the confidence of his counsellor, balf of the fight will be
won. Added effcrt and care must be taken by tae untrained counsellor,
but grim determination supplemented by & large measure of common sense
will eveatusally develop a good counsellor--provided said person is con-
tinuously striving to improve herself professionally.

This school should provide all of its sending schools with complete
information as to the courses offered, the activities engaged in, the
entrance requirsments, the graduation requiraments, and the approximate
cost of attending this school. all the extre services of the school should
be mede knosn to each sending school. In other words, a closer correlation
between the schools should be set up.

gZsch child should with bis counsellor make out his schedule of
ecourssa for the coming year, and this schedule should not be changed
except in rare instances. Kach first year student @s 800D &s possible
should make out & tentutive schedule of courses for his whole high
senool life. Care should be taken on the part of the counsellor to guilde
each child into the fisld to which he is best auitéd, provided that
gherein he can realize his central goal in life, if he h&s one, and if
he does not, to try to develop ome in him that is worthwhile.

By scientific means, such as testing, each child should be pleced
in clesses whers the work required is on his level of ability. Explor-
etory courses should be offered for over ard under-developed children.

Exploratory courses such as & course in occupaticns end vocations

should be offered.
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Informatior eoncerning verious collaeges ausd their requirements,
sosts, etc., businasses, und professions should bz mede readily

availsble to all stuients, especislly to seniors.



PIPIL ACTIVITY PROGRAY

Thermometer Ratings

From the highest t0 the lowest we find the ratings on the pupil

aoctivity program ranking in the following order: Jochool issambly,

School Clubs, 3chool Government, Genersl Nature, School Publicationa,
Homerooms, Finances, and Physical Activities. Each of the ther-
mometers in Tsble 18, pageys, will be dimoué in the next few pagea
under their specific sud-heads, and recommended measures for improvement
will be given with each topic.

#hether under the heading of pupil activity program, eéxtra-cur-
ricular activities or curriounlar activities, | thero are cersain accepted
activities other than the 0ld formalized thres R curriculum that modera
edusators are finding to be very ussful in the énvolomnt. of well-
rounded personalities with worthwhile intsrests. These activities
which inelnde such things as clubs, games, assemblies, plays, school
publications, and athletics have, until & very few years ugo, beea univer-
sally termed extra-curriocular activities; that is they were over and above
the regular classwork. But in the last few years modern school men
have been finding a very close correletion between these so-called
activities and the regular curriculum; such a close relation, in fact,
that they are fast coming to be eonsidered & regular part of ths sdhool

surriculum.

54
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The typical athletic coach probably has more influence on
the lives of the boys with whom he works .,than do any ten other
men teachers on the faculty. He is one of them; he lives with
them and works with them in all types of natural and informal
situations in which many of the basic humen emotions, ranging
from the most depressing to the most exhilarating, are brought
out. Hse experiences these emotions with the boys and they ex-
perience them with him. Little wonder that they accept him
as one of their number and deliberstely attempt to imitate him.1

If this i1s s0, then it is reasonable that more lifelike contacts

between all the teachers and pupils should be arranged. It has been rec-
ymmended in this thesis in the chapter on Guidance that the guidance

program evolve from the homeroom. This does not mean, however, that
activities endowed with guidance values should not be practiced elsewhere.
Any worthwhile activity that will emable the teacher to get closer to his
pupils and that will enatle the students to better know their teachers
should be and will de a definite avenue for guidance practices.

In launching into the discussion on the various phases of activity
‘work the following principles are offered as a basis upon which to stand:

l. Activities should be designed to educate pupils rather than
to publicize the school.

2. Emphasis in sports should dbe upon vilue more then upon win-
ning.

3. Good school interpretation can come only through sound
activities well administered.

4. No activity should have more emphasis than its value to all
the students.

5. Pupils should elect activities on the basis of interest and
need.

6. Pupils should be given as much responsibility as possible
in an activity program.

7. Provision should be made for preventing excessive participa-
tion in activities.

8. All available means should be used for eductting the public
in aims and methods of activities.,

9. Activities of established educational value that have wide
public sppeal should be promoted.

lHarry C. McKown, Character Education, pp. 308-309.
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10. iotive relationship should dbe provided for between puplls .
and community, 8s much as possible, in furthsrance of activities. ©

Ychoo. Asce.r iy

On the basis of & five-point rating scale, the evaluetions on the
sohool sssembly reted & 4 which gave it & percentile of 84 on the 3chool
iassembly thermomstaer. This wuz sbove the msdian of any of the regions
checked. This rating wes made by the visiting committee after obaerving
an aason&ly program, end after securing the opinion of the locsl steff
merbers. However, as has already beea stitad, this thermometar rating
does not show anything other than that the school assembly is more
satisfuctory than sny other phese of the pupil sctivity program when
mescured by the check lists of the Zvaluativa Criteris.

Too much over-participation by some and too little perticipation by
others prevailed in the Yhitewright school azssembly program. Other
eriticisms that might be offered are that too faw of the programs were
plznned by the students, too few «f the programs were &n outgrowth of
the regular curriculum, too much teacher officieting, indefinite schedule
of progrems (if that csn be considered s criticism), the public wes not
sncouraged to attend, and assemblies sometimes interfered with other work.
Among the good features might be mentioned the gensrel fseling of happi-
ness that prevailed at all sssemblies, the free-will ordsr and attention,
the variety of the programs, the participation of the students, and,
although not to the maximum degree, the extent to which the participents

displeysd pride in their performarces.

2y. Erle Grinnell, lInterpreting the Public School,pp. 291-292.




School assemblies amy bs everything or pothing. At their
best, they are en excellent link with the pudblic &nd & source of
ingpirution to pupila. The good assembly requires ample plan-
ning--and, if the program is by pupils, rehearsing. As much as
possibls pupils should plan the programs. Organiszatioas should
be encouraged to sponsor assembly programs related as nearly as
esu b t0 thair activities. Jervice clubs and clusses could
build programs designed to explain the health program or to
dramatize school traditions or values of education. . « .

In genersl, the more student participation the more interest
the assesbly will hold for other students and parents. %ot only
should students heve a largs share in planning assemblies, but
they should prosiis cver them. . . « It is nesessary, of ocourae,
that faculty members oxercise guidance in planning, preparing
and pressnting asseadly prograems, but not to the extent of erip-
pling student initiative. . .

The agsembly is the nursery of sohool spirit. . . «
Specialists in student activities who have had educational
rather than interpretative valuse in mind ars likely to place
among the leading objectives of the assembly (1) the forming of
intelligant public opinicns, and (2) integrating, emotiomally
apd intellectually, the work and life of the school. W¥hen the
scsembly succesds in reflecting the life sf the school snd is
maintained by students at a high level of merit, these cbjectives
%111 be served and the public will enjoy more frequent and more
sympathetic relstions with the school.d

Sohool Clubs

A8 is shown on the thermomster the School Clubs were given & score
of 3.5 which gave & thermometer reting of 77 per cent. The clubs in
¥hitewright were organized whenever there weas proper pupil demand, and
all the pupils in the school belongsed to at lezst one or more clubs.
Part of the club progrem was carried on during the regular class hours
waile the other part was had outside of the reguler cless sohedule.
Clubs Lelonging to the former type were Xnglish Clubs in esach section of
the Znglish work which met weekly and Social 3olence Clubs which met
during the regular class pericd of some of the classes. gchool olubsa,

because of their variety and nusber, offer fine opportunities for sx-

ploring, dsveloping, &nd widsning the interests of the students.

Sgarry C. McKown, Extracurricular Activities, p. 93.




The maln weeknesses of these clubs as organized were that they diad
not provide for a wide range of pupil intereats, 3414 not encourage enough
self-expression and iritiative on the part of some of the students, and
414 not oreate & situation in which & high psr cent of voluntary pupil
participation was obtained.

The voluntary clude of the achool included & Glee Clud, & Hi-Y Clud,
& Future Farmer Clud, and a Future Homemaker Club.

The Fature Farmer Cludb met once & month at night while the Future
Homsumtker Club met once a week a2t night. These two organizations met
outeide of the regular alaas period in order that all sections of eash
department could meet together. Since the moetings were held other than
during the regulsr clses periocd, it wes neerly impossidle for some of the
raral students to attend, and compulsory mesbershlp could not be had.
Notwithatending the meeting time, both orgsnizations functioned splendidly
and good attendance was maintained. However, more could have been
sccomplished from the stendpoint of greater partieipatiom, guidancs, and
providing for expression of individual interests, if these cludbs had been
a part of the regulsr class scheduls.

Ko regular clsss in music was offered in this school. The Glee Club
was made up of students from all classes who met together and learned
songs of all types. The Gles Olud met three times a week from 8:30 to
9:00 A.¥. for regular mestings and at various other times when necessary
to rehearse for some public performance. An sverage membership of about
fifty was maintsined throughout the year. Definite satisfectory results

ware achisved through this orgenizstion. The main weaknesses of the clud

resulted from the lack of provision for training students in sight reed-

ing and music appreciation.
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The other voluntesry orgenizetion, the Bi-Y Club, met every Londay
night. This club was strictly an extra-curricular activity, and could
not have besn conveniently absorbed ty sny class. However, soms of the
activities thet were engagad in by this organizetion could have been
had elsevhere, if 1t hzd been necessery. The club meetings were divided
into twe perts--business or sducatioral--in which ths rules of parlia=-
mentary procedure were acdherel to, and recreational during which time
verious games weres vlayad in the gymnasium. An average membership of
thirty-five boys in regular esttendance was hsld throughout the yeer. The
greetest objection to this club, as well 23 the Puture Farmer and Future
Homemaksar Clubs, was that some of the -tuleats wh> were living in the
country could not stteni.

In summing up the school clud progrem and in explaining the thermom-

ster rating as shown, the conclusion cen be drawn ﬁhag & reasonably wide
scope of interest if providsd; that szl)l worthwhile organizations should
be offsred at & time whan hoth rural &nd town children can attend; thsat,
although some encouragemsp: for initiative snd self-erpression was shown,
more pupil and less teachsr participetion should be provided; that the
clubs should de =m0 conducted 25 to have guidence values, such &s reveal-
ing pupil interests end abilities; and that all cludbs should provide, as
nsarly es pogaible, zctivities which will bave csrry over values.

¥cKown gives the following trief gummary ou club sctivities:

The main purposes of the school club ere to widen and deepen
the interests of the students end to motivate the resguler work of
the school, Clubs fail most frequently dbecsuss Lhey have not
been organized on & sound basis or carefully thought-out plans.

The council ahould cherter =211 clubs in the scbool, und o clubd

should be chartered until it has met very definite requirements
sset by the council. 3Such formelity will help to insure ths



suceess of the club. Club membership should be open to all who

have the requieite interest or technical ability. No ¢lub should

te allowed to elect its members. An interested and sympathetic

sponsor is essential to the success of any club. Mesetings should

be held on school time, and should be varied in type so that

interest may be maintained.?

Student Govermment

Student government was given a score of Z.7 which shows a rating
of 66 per ceut on the 3chool Covernment thermometer. This rating
was mede by the visiting committes and is higher than the rating na:ie by
the loecal staff. At the time of the survey uo organizei form of teacher-
pupll govsrament sxistedl; however, such desirablo features as democratic
pupil coopsration, pupll lsadership dev:lop.aut, wbsance of outstanding
malcdjustad disciplinsery cases, pupil intarest in recreationm, hoalth and
beautification of school, partial frecdom of :2xprassion by students, and
genaral happinsss were secn and known to exist. Im viaw of these condi-
tions the visiting comnittee was prome to value oupil participation inm
school goverament as one of the better faatures of the activity program.

sxsny people are ready to criticize any movement cor plen whersby
students &re ullowed to have any part in the operation of the school.
They foel that the child is sent %c the school to raceive, and never
under auy clrcumstunces offer zay criticiam for that which 1is belng given
to him in school. If that 13 tho proper way for the child to funetion
in his adult life, then this group of psople has tae right idsa conceru-

ing thc matter.

Many school people bolieve thers are sufficient 'idemntical
oelements' between citizenmship in the school ané citizenship in

4rpid., pp. 11-112.
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the city, state, and nation easily cognizant for some transfer
of training to be effective. The student who in his school
group thinks for himsclf, thinks in terms of group welfare,
submerges selfish motives to act for the good of the group,
stands on his feet before his peers, and expresses his Judg-
ment is obtaining practice in activities which are essential
in the best citizens of a democracy. This plan is wholly in
accord with modern educationsl psychology which postulates
that one should leern the reaction that will be needed for
practical purposes.

Democracy has been dﬂrined as the conscious effort to found
society on & basis of ethics. The purpose of democracy is to organize
society so that each member may develop his personality primerily through
activities designed for the well being of his fellow members and of
society as a whole.

%e must have & reason, objective, or aim for doing something before
we can achieve a successful outcome in any procedure. Dr. E. K. Fretwell
offers the following severn purposes for pupil partieipation in school
government:

1. Pupil participation in govermment provides a favorable
opportunity for the pupil to have a definite purpose of his own.

2. Pupil participation in government tends to create a friendly
feeling between teachers and pupils.

3. Pupil participation in govermment ecan be psychologically
remsdial.

4., The development of a plan of pupil participation in government
is concorned with the development of attitudes in pupils, im
teachers, and in administrators.

$. Pupil participation in government tends to provide for emo-
tional satisfaction.

6. Participation in government can meke for intelligent obedience
to authority. ~

7. Participation in school govermment by pupils is a mesans of
education. 6

5J. J. Vineyard, Student Participation in School Government,pp. 4-5.

6 E. K. Fretwell, Extra-Curriculsr Activities in Secondary Schools, pp.
102-109.
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The organization of students into a governing body in the school
must be done very slowly. Ample time should be given in acquainting
both faculty and students with the entire program; they must understand
the underlying principles and chief purposes before the program can be
successfully launched.

The pupils must be taught that pupil narticipation in
government means the administration of & school system by
pupils and teachers working together for & constructive pro-
grem which will provide an opportunity for all the pupils to
develop initiative, ability to cooperate, and proper respect
for and obedience to law, ”

After the survey was mcde in the Whitewright High School, steps
for greater and better organized pupil participation in school govern-
ment were made. A group of active students were sent to visit amother
school to study the organization and activities of its school couneil
with the idea of putting & similsr orgenization into effect in this
school, After soms proliainary preparation & plan of organization eon~
sisting of a council president elected at large and two councilmen
elected from each of the four high school grades was presented to the
student body in assembly along with the following purposes: to develop
a more democratic feeling on the part of the studsats, to develop a
greater sense of responsibility, to secure closer c&operation, and to.
achieve one hundred per cent participsation.

After an hour and twenty minutes of discnséion in which a large
nulber’of students voluntarily took part both pro and con, the plan was

accepted and unanimously adopted. The ultimate in democracy was desired

by the students, and they voted that anyone who wished might announce for

7 C. B. Dustin,™in Investigation of Student Participation im School
Government®, School Review, XXXIV (1926), 43l.
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the presidency. He or she was to present & platform and prove his or
her ability to preside. Due to the limited amount of time left in the
school ysar only two days could be sllowed baefore elsction for campaj.n-
inz. With the help of the sdministration and faculty an activity period
wag planned by the counsil for the remaining three weeks of the school
year. This will be discusssed further undsr the heading of General

Hasure.

school Pahlicationa

The General Nature of the activity program ranked next om the
thermometer rating scale, but becauss it doces cover the entire field in
@ general way, it seems best for the convenience of clarity to discuss
the more specific component parts of the activity prograa first.

As the graphic picture shows, the school publications rank third
from the bottom in comparison with the other activitias. The visiting
committee gave a scors rating of 3 which gives 8 rating of 46 per cent
on the School Publicetions thermoneter. This achool maintained only
ons publicetion which was ~ublished weekly in the loez2l newspaper. It
was editad by the fourth year Euglish clae:s whioch organized iftself in-
to a publications staff at the beginning oi' the achool year., ZEach of
the other grades published this paper once & year; therefore, all but
thrse publications were hendled by the senior English class. According
to the visiting committee and the local staff, the paper was an axcellent
high school pudblication from both a news and literary standpoint.

However, due t0 the situation under which it wes sdited, too few students

were listed on its publications staff. Not snough origirality on the
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part of the whols student btody was sought. One wishing to draw illus-
trations and eartocons for public perusal found no opportunity to do so
unless he was in the senlor clasg. Cordial relations with other sohools
were not fostered by the exchange of school news urticles.

The newspaper that takes its righiful place in the school
cormunity explains school poliey; recounts innovetioms in our-
riculum; marks changes of &ll sorts while they arc taking place;
gives facts about new activities; honors pupils and teachers who
achieva distinction; cempeigns staunchly for its ideals of &
better school, and cther ideals. In fact, it feels itself to

be--2nd is in e largs sanse--the experiencing mind, the feel-
ing heart, the responsiv: conscience, and commanding will of
the school. Defsction in sportsmenship it laments; rightly
placed enthusiasm it applauds; improvements in school services
or in pupil achievement it is quick to point out.®S

No field of student sctivity is developing more rapidly than high
school journalism. English teachers, that is good English teachers,
£4nd in the school psper motivation for direct and vigorous Englisn.

What should the paper print? More important tham a good
circulation is complete news coverage of the school and fresh,
vital editorials. The school paper should keep the school com=-
munity informed on 2ll matters of school policy and practlce.

These include field trips or excursions; new eguipment; attendance

facts; lunchroom plens; new teachers; speeches; books and other
important sctivities of teachers; health facts; library regula-
tions and new books; educationel conventions; plans for exhibits

or demonstrations; chenges in curriculum; school recognition or
achievements, ete.Y

Puplle glory in achievemen®, They want names in the paper. When
editors overlook this vital principle they lose rsaders. Any individual
achievement of any pupil should be mentioned in the high school puper.
Feature stories can be found in abundance in tae high school. #&any

apparently uninteresting students when interviewed &are found to have some

BGrinnell. 9-20 citQ. p. 169.

° 1bid,, p. 176.



interesting hobdty at hore or alsswhere thst when written up in ths
mchool peper will csuse fellow students to look with new respect upoa
people hsr=atofore scurcaly noticzad.

It is importont thet =s zary puplls ws poszi®le ba given opportunity
to work for the papor. Declinlng staff interest ss the yezr weurs on will
be 8 handiczp to ary echool rapsr. A lsrge steff working oo the merit
systom will c=use & ccrntinued 2egres of interest. Under the merit plan
of sppointmert and rromotion avery mamber of the stuff krows that he will
ba damoted or Arogped from ths top 1f ha €cesz not dc his job well.
Sixilerly every freshmen or sophomore krows thet tha way to the top ls
opsn if his work shows tue prepsr quelity.

%hat values dc the studerts derive from newspaper work? TFirat,
perhaps » in importsnce erz 14m21s, akille, zr2 hedids dred by proper
nawepsper organizaticr =nd praetice.

The jdeals includs uncelfisk sarvice %o thae schools, loyslty
to the principles for which the paper stards, constsnt lmprove-
wont, sssrch Tor tha traih, constructiva jourralisn, 3 bhatter
school in a bdettsr cornmunity.

The skills &re natnrul outeores: diract, smohsatic and repld
gomposition; fudgment of pews values; ahility to get informetion
quickly end effislently {i interviaswa; edility to read nawapupara
intelligently. utill other skills »ill dspecsd upoxn ths individual's
plece on tha ataff. The mors opportunities one haa ou I pz=per the
mors specialized skills will result.

Tho habdiss that ars hred sre no leas important. They in-
elude nocuracy, yromptnsss, noutnsas, thorsughness, and depende-
bility. The school papsr offers ths moat difficult und axwoting
work the school affords. It offers little glory--except for
the fow steff leaders. Zven thoir work is unsigned and unracognized
in the mein. Yet, or perhaps becauss of all this, the school
papar that i3 a powsr in the school recrauits the moat capabdble
leaders of the school. It is reasonable, therefore, thaet with
these ideals, skills, and habits they will exert a powerfaul
personal 1gsluonco for the advancesant of sducation im sehool and
community.

10 1bid., p. 1B2.
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Before we lesve the discussion on the school newspepsr thers neesds
to be some discussion on the distribution of the paper. Too frecuently
is the advertising space in the school paper a fanoy donation by the
advertiser to the sohool cause. Becaune he depends upon the public for
bis living, the business men faels bound to donate to all aschool causes
in order to meintain the goodwill of the public. However, such &
situstion as the adbove, though common, is not necesssry. If the sehool
papsr is properly treated and contains such news as has been msentioned
that it should havs, then it will have a wide circulstion not only among
otudents but among perents and business men ss well., Fith & circulation
such as this most any advertiser will feel that he is getting his money's
‘worth in adversising.

The nswspaper 1s only one of four sobool publications. Others are
the sochool megazine--literature; the handbook--informetion; and the
yearbook--history.

In a school the sizss of Ehitewright it seems that the cost of the
annual would destroy its effectiveness &s a school publication. However,
thars is nothing that can take ths place of the annusl in pronrvinc the
history of the school's socisl life, activities, and pupil and teacher
perzonnel. Jince Whitewright bas only the weekly high school papsr, there
is evidenced an urgent need for some type of publication with a grester
degree of permsnency. The weskly peper provides interesting current reed-
ing, dut it ‘10 not in & form that will preserve thes interesting historicel
faocts of the school.

One of the fundamesntal traits desirable in all students is that they

do something which has psrmanent valus to it. If this is trus, the
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formation of & school annual would bs highly instrumental im providing
such an opportunity for the students.

The librarian of the Demonstrstion 3chool in North Texts State
Teaghers Collage hus, with the help of different studentis, ccmpiled
interesting dsta on the different events which ocour each year im this
particular school. These daté are in the form of pictures, elippings,
cartoons, paintings, drawings, articles, short stories, and any other bit
or original worthwhile work doae by the students. This materisl 1s col=~
lected throughout the yeer and systematically arranged in ary readeble
snd intereating book form. Yhan it is completed it is bound and placed
in the library to be rezd and used by every ome who s0 desires. Tuls
student-made annusl zerves in the plsce of the formal printed publi-
eation; it is very much in demand, and it is much cheaper than the
reguler annuel. Whitemright could allow her atudents tc¢ participate
similarly ia this worthwhile activity, and et the same time preserve her
history at & minimum cost.

Rieh in sentimental values as the enrual is to students, it is
doubtful if it has often had much value as ep interpreter of ths schools.
Parhaps by shedding an atmosphere of sentimant adout the buildingse, the
grounds, the Bctivities, teachers, end classmates, 1t has produced a tone
conducive to greater interest inm the school. That in itaelf 1s valusdls,
but on the other hand sducators heve cbjected to the excemsivs cost of

the sususl, most especislly to the type of cover demended by the students.

If and shen a highly satisfuctory school paper is being published, there

is felt a need for a new field in which studests can dlsplay their literary



and artistic talents the time for bullding a school annual may have COm®.

Work on the snnual can be eduecative just as sursly &s the
annual itself can be an educstive influence in the school ocom~
munity. If the planning, the photography, the design, the
writing, and all othsr phages of the work that can be done in
the school sare done there, abundeant opportunity for educational
experiences will result, Advisers should include as many stu-
dents as possible in the work. Art, English, Sclence {photog-

raphy), epd printing department should be in active collabors-
tvion. Other departments may assist as the need arises.

In general it may be said that the apnual can be a fnir
test of the effectiveness of the school's interpretation pro-
gram. If the memories, impressions, loyalties, and attitudes
reflected there are in hermony with what the school aspires to
do, 1t is probably achieving its objectives.ll

Time was when the achool magazine played & more important role in
the American school than did the newspaper. It printed the literary
products, the poem, essays, and stories of the students. The magazine
was the pet of the English department. It served as a stimulus for
improvement in litersary skill. Pupils read it and passed it on to
parents who showed it to the neighbors, that is, if little Johnny hed a
featured story in it. Undoubtedly it interested pupils in oreative
writing end to some exteat in art. Today the newspaper has taken the
plege of the magezine as the major publicasion of the high school. All
that the magazine had to offer can be offered in the school newspaper
with meny additional features of interest. However, in some of the
larger schools a megazine still will spring up and enjoy & prosperous
career, but in the ameller schools, publication leadership is less
plentiful snd to achieve the best results it seems wisest to concentrate

the combined energies upon one msjor publication.

ilrpsa., p. 187.
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The handbook finds itself most ussful in the larger secondary school.
It imparts informetion to doth faculty end studsnts th:t would be difficult
to give them otherwise. In addition to contsining a2ll ths routins informa-
tion, the better handbooks carry suggestioms on how to study, advise on
the conduet of the school, end, in some ctses, carry a definite atagte~
ment of the purpose of the harndbook. Here is one of the better state~
ments of purpose:

The purpcse of this handbook is to give a clear understanding
of the essentisl detcils of our large organizetion and to acquaint
our students and teschers with the aims end odjesctives of our
institution. It will not only eneble students to avoid serious
mistakes, but will also sarve to keep alive the fine traditioms,
the high ideala, and the loyal ap{git that have played so great
8 part in the life of our sohool.

It might be concluded concerning ths handbook that, while it cculd
be of extremsly high value to the large high achool, its value in the
small secondary school would not be too valuable decause in this set-
up there is room for a greater amount of individual attention. However,
a handbook properly organized and statad can be of greet value in any
school.

In concluding the d&iscussion on school publications the following
recommendations might be offered for the ¥hitewrii ht High Sehool in light
of its needs as ahown by the survey tcken and in light of the discussion
on publications that has just been given:

1. An opportunity for more self-expresaion and coreative work on the

part of all the pupils ghould be fostered by the publications department.

2. The editorisls should »e on the important events in the school

121p14., p. 190.



week or should dbe short snd trenchant odbssrvations on student lifa.

3. Fbataro stories of both alusmmi and present studeants should be
made a componsnt part of the weekly paper.

4. BEither a formal or iunformm] alaaas in journalism should be offered
to enable atudents to battoer leara the teshniques of newswriting. Students
should be taught to find something im < very event that is not of the
ordinsry, =0 that the story will be more resdabls by the paper's patrons.

S. The publisations ataff should be organized on the merit basis,
aopen te sll ntndenfs who oan qualify rether thamn open $o just one eluss.

8. The sponsor and editorial staff should attempt to pudlish news
that ¥ill have a tendency to better the fesling for education through-
out the entire community. Copy should de of sueh a nature s to appeal
to doth patron and pupil.

7. In & school the =2ize of Xhitewright the eatirse student body
should de given i{ndividually & definite function im putting ocut the
weekly papar.

8. Imnstead of publishing the school news in the weekly town paper,
the sohool should with the aid of advertising print itc owm weskly
paper. ¥ith ths help of the entire student body this can be done, for
merchants will feel that they are getsting their money's worth in ad-
vortising.

Home Rooms
The home room organization upon deing evaluated in all pheses of

its work was given & score reting of £ which shows & psraentile of 38

on the Home Hooms pnerpometer. Ascording to the reting of the losal
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staff and the compliance of the visiting committee the home room
organization wes ranked thiréd from the bottom. The so=-gcalled home
room in Fhitewright wes little more than & study hall when viewed
by Dr. Alstetter &2nd his conmittee,

Six home rooms vere used--two for the eight grade, two for the ninth
grade, and one sach for the terth end claventh grades, The home room
vericd ran from 8:15 to 9:00 A, ¥. All students were supposed to be im
their raspactivas rooms by a% least 8:45. .nywhere from two to five
morning- @ week the Glee Jlub met during this period taking =20me of the
hest students from each roem. During this time the remainirg students
stadied. The home room teachers excused their failure to have & welle
planned home room period by saying that the best students were all in
the Glee Club and that po talent remained to be utilized.

Another good reeson for the low score of the home room organization
lay in the failurs of the administretion to create a definite program of
ectivities to be carried on in each of the rooms. This phase of school
work as orgemized did not afford amd emcourage opportunity for full
discussion and evaluation of various achool cohnditions and problems;
it did not have any definite value for pupil guidance; aand it 4id not
encourage self-expression and initiative on the part of all of ite
mombers.

An individual lives in physical, social, ethical, moral,
civie, emotional, and spiritual relationships as well as in

mental, &nd without suitable training in all of these he is as
incomplete, useless, and ludicrous as an automobile with im-
pOrtant parts migsinge o« o« »

It has been suggested that the school of the new day is
accepting the challenge of this new demand for all-around-ness
in many and varied ways. Teaching the student to think as well
28 to memorize; educating him in sensible health and physical
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 mctivities; trainiag him in socisal und civic relstionships;

guiding him in the development of ethical and morel affairs;
encouraging bim in proper spiritual aad emotional reections;
and direeting bim in the intelligent selection and pursuit of
2 wosatlion; in ashort, hesding him in the direction of a son~
pletely developed and useful citizen is the recognized and
acoeptad task of the modsrn school. Curricular sudbjects will
help to some extent; new subjects and re~orgeniszation will help;
but & basie shift in emphazis frow subjsct to stulent vill be
necessary before the challenge ean be mest sucocessfully. A moss
patural amnd axcellent intering wedgs of the shift of educetion=l
emphasis is something thatspractioally d1d not exist fifteen
yesrs ago--the home roched

The home room, with its mein emphesis upon the education of
the studemt rether thas tha possing along of a body of sudbject
matter, epitomizes the very soul of the modsrn conception of
educatien: that the pupil bimcelf ie T2r moTe important and
sacred thsn any mess of information he may ever accumulate,
In reality the bome room creates & gitantion in which the pupil
bhimself becomes the subject studied, worked with, and learned
abouk. Ie and Lis sotivities, experienses, snd interests com-
pose the curriculum. He is the surriculum. And all subjects,
ouurses, kuowledges, acd informatlons are inatifiadle only if
they contribute directly and definitely to hie developwent.
The home room is not a preparatioa for 1ife, 1% i3 life--real
end vital--in which the members live naturally in a most
astural setting.

The development of the ideals and habits of all-round-
pegs--this la the opportucity 2nd the function of the hom»

room. 14

Mr. McKown gives four general objectives of the home room. They
ere: "(1) to develop desirable pupil-teacher relationships; (2) to
guide pupils; (3) to develop desirebls ideals and hablts of citizenship;
and (4) to expedite the handling of administrstive routine educabively."dd

One of the most important factors to be eonsidersdd in setting up &
home room period is the time when it shall come. Above all it should
definitely come during the regular school day, but when during the school

day? Quite freguently the first period of the dey ia designated as the

13yarry C. Mekown, Howe Zoom Juidunce, pp- 5, 19.
147p14., p. 20-21.

15Tvid., pp. 24-43.
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homs room period, but this 1s not the best time bectuss thers will de
& number of tardies doth accidentel snd intentional froa day to day.
Prodebly the *poorest” period for homs room activitiea is the last
period of the day because the childrea are tired at this tims; are
looking forwerd to dismisssl; and very fregquently are excused at the
renuest of purents. Reguiring them to stay for the home room period
would meke it more important dut would also angender unprofitadle stu-
dent attitudes soward it. Ths second and third pariods in the morn-
ing aBd the rirst period after lunch appear, in this order, to be the
best periods of ths day for home room activitiss; however, the sd-
ministration of the school might find that another period would be more
suitable to carry cut the four objectives mentioned adove.

Meotings tnould mot be too fregusat or %00 infrequent. This
appears to ba a ruther witless stutament but thare is really
enough logle and variety of successful experience to justify it.
It seetings are held too fregmently, deily, say, the programs
will decome monotcnous and prodbebly degenerete into formsl
clussas] if held too infregusntly, s2y once or txics a month,
they will lack a desirable cortinuity in programs and emphasis,
local success nust dstermine just what {3 meant by "too frequent”
or *too infrecuent®. It might be possidle, for instance, for one
school to schedule ani have successful home room meetings three

timss 2 week, while for snother school such a nurber might be
three times too many.id

Home rooms should not be dismissed for eny other setivity, nor
should eny of the members of the home room be teken for some other
activity during the home room pericd, except, of course, in an
emsrgency. Sueh actions tsnd to lessen the importance of the home
room period in comparison with other sectivities which will cuite

paturally cause ths ctudents to value lsse and less the time spent in

1E'Ib1°o. P 83.
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the hcme room. HNeither should studying aver be considered a home room
astivity. If the progrer is vompleted just let the students sit for
the rest of the period if no other worthwhile activity cemn be thought
of. This weuld ruin that day's work, but it would ceuse the program
comnittee to be more careful in plenning the next period's work. If
students have planped the program for the dey without the sponsor's
essistance, then this committee will have to be responsible for the
day's progrem. On the cther hand the teacher, if she plans the pro-
gram, is absclutely responsible for the success of the activities en-
Joyed in during the period and she should have foresight always to realize
that planned sctivities nmight not functioz every time. Gocd reserve
activitiss should always be held in readiness regardlsss of who plans
the progranm.

There is no best way to determine home room menbership; however,
it should be of a permenent nuture in order that the students may feel
that they are working coopsratively as a home room arcd not necasssarily
as individuals. 3Some of ths methods of grouping are on the basis of
clesses, alphaduticelly; by intelligence guotients, accomplishment
quotients, marks, or other ability ratings; by vertical sectioning; by
curriculum; by sex; by previous schools; by first period class; by
chronological age; by districts represented; by pupil or teacher
selection. One cen find arguments for and ageinst each of the above
methods of selection. The wisest plan for distributiom of children
would be t0 seleet the method which most nearly complies with the philos-

>phy of the individual school and abide by it.

Aa is the tescher, &0 is ths school; likewise, as it the sponsor,



go is the home room. Home room spomsors should be carefully
selected, carefully trained, and carefully assigned.

The sponsor's skill in guiding pupils finally delrmines
the suceess of home room activities. The purpose of ths home
room may be philosophically accepted, sufficient time may be
provided in the schedule, the principal may have done what he
should do, the pupils may be euger, but in any specific room
the success of the work is finally de* -rminad by the sponsor..?

Befors making any recommendations for improvement of the
Whitewright home room setup the following weaknesses might be taken as
eonclusive oxplanatipn for the low thermometer rating given to the
local home room organization§ (1) lack of proper training on the part
of home room teachers to succesafully carry on home room duties; (2) lack
of proper administrative functioning end direction; (3) the use of the
period only as & study period for a majority of the students; (4) failure
to develop leadership, initiative, and self-expression in all or even
part of the students; (3) other activities, such as club organizations
partially interfered with home room time.

The following recommended measures might be taken to improvse the
home room setup in Whitewright:

(1) Rearrange the schedule so that at first there would be no
definite home room period more than once a week; during this time in-
corporete those desirable activities which are at present found to bde
lacking; as interest increased and the need arose, create more periods
accordingly.

Many and many a school hes made a dismal failure of home
room organization because it attempted too auspicious a begin~
ning. A baby learns to crawl, toddls, walk, and run, and in

i8pretwsll, op. cit., pp. 40-4l,
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this order, and not in the opposite, end a homs room plen must
develop in exaotly the same ganeral way.l?

(2) Inform home room teachers as to the part that they play by
giving them pertinent literature snd by having faculty meetings
spescifically for ths purpose of educating each other in good home room
activities.

(3) Plan the home room activities so that the first meetings will
be ths best meetings.

(4¢) Plan home room asctivities on a long time basis.

(5) Above all, select home room activities that will develop ini-
tiative, leadership, self-expression, and democratic attitudes on the
part of the studsnts.

The following is a 1list of home room activities suggssted by HoKown:

1. Discussion of ideals and purposes of home-room organization
2. Eleotion of officers and representetives
3. Discussion of proposed programs
4. Daily routine, bulletin notices, and sttendance
5. Collsction of contridbutions of school funds; sale of tickets
6. Selling sudbsoriptions to school publieation and distridbuting
the same
7. Discussion of attendance and punctuality requirements
8. Discussion of courses offered in achool
9. Disocussion of scholarship requirements
10. Presentation of bdriaf history of the school
1l. Relation of this school to college
12, Informal talks about what is needed to better school life and
work
13. Talks on guidance~--vocational, educstionsl, social and recrea-
tional
14. School songs and yells
1S5. Reports froam visitors to other rooms
16. Getting aecquainted gemes (for first few days of school)
Jtudents name themselves
Students given ocards to get names of member of the class
Students grouped according to residence
Progreasive introductions-~-change ssats each one minute or so

17 Garry C. MocKown, Home Room Guidance, p. 59.
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17. Debates on current, local, national, end internationmal
topics

18. Life stories of leading presidsntial cundidates

19. 3traw ballot on cendidates

20. Blesctiors and demonstration of election procsdure

21. Discusaion of politicsl questions--rscall, primsry, initia-
tive

22. Looation of local registration and voting pleces

23. Discussion of locsl civie probleams, water, police, &nd fire
srotaction :

24. History and etiquetts of the American flag

25. Bilaogrephies of great aimericans

28. Discusaion of great imerican documsnts

27. Current events, local, state, national, and internationsl
28. Kaming favorite book or author and reasons for prefarence
29. Progrea of two minute speechas OR resources of 3tate

30. Investigation of, snd reports on, c¢ity's resources

31. Cherity work, Christmas baskets

32, Mock trials, civil ard erimigpal

33. Imagioary banguet scene and tousts

24. Conversations and interviews between imsginary individusls
$5. Invisations and introductions enactad by the students

3. Introdustion of, and talk by, imaginery explorsr, inveantor,
statesaman, athlets, srmy officer

37. Presentation of imaginary sutomobile, watch, medal to mamber
of the class

8. Dedates on school affairs, athletics, examinations, and the
honor system

9. tory telling--edventure and heroism

40. Talks snd demomstrations by outside speakers

41. Pressentation of programs from other rooms

42. Inter-and intra-room contests of various sorts

43, Good form in dancing

44. Industries, history of the community

45, Alding absentses in making up work

46. Boosting school enterprisea

47. Use of ornamentation in dress, architecture

48. Telks and discussions of ethics, honor, honssty, and loyslty
49. Dramatization of proverda

50 - How to 't“’

51. How t0 use the lidbrary

52. Automobile accidents and their prevention

53. Visiting day of other home rooas

54. Contests between two sides of the rooa on tardiness, scholar-
ship, ticket-selling

55. Discussion of ¢lubs and other extre-curricular activities of
the achool

56. Modsl bdusiness meoting

57. Reports of visits to other schools, cities, and countries
38. How vacation was spent by various students
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59. Orphanage Day. Making and btringing of toys

60. Interesting things about the school

61. Geographical progrem. One student represents a different
country :

62. Storiss of the great opersas

6S. Duties to others and self

64. Plens for vacations

65. Music appreciation. Use of the vietrola for demonstration

66. Contests--spelling, geography, and rhymesl3
A school that had nothing dut home rooms and homs room

activity wou]:d be an absurd anomaly; a school that made no

provision for homs rooms and home roam activity would be just

as ridiculous. As is the family to socisty, so 1s the home

room to the school.

Finances

Bapdling of finance as a phase of pupil activity wes given a _ratinz
of only 26 per cent on the Finance thermometer which rating ranks it next
to the poorsst phase of the whole program. Although there were some
finances to be handled and pupils did partieipats in the handling of
sehool money, no definite practical responsibility was had by the stu-
dents. It might well be added that the reason for the low rating was
not due to any dishonesty whatsoever in the handling of funds either dy
pupils or teachers. Each organization had its own treasurer and he
took care of all the money of that partiecular group, but there was RO
central school treasurer to whom he could report his oclud’s finsncial
matters. No audit was made to the school treasurer, because there was none,.
Each treasursr kept books as he saw fit. There was no general fund, bdut

rather each clud raised as much money for its purpose as it could.

Recommended procedures for improving the rating of the finamncial

18Hsrry C. McKown, Extra-Curricular Activities, pp. 35-37,

198arry C. McKown, Home Room Guidance, p. 43.



phase of the pupil setivity program would be to first, have a designated
school treasurer; second, have it understood that all money reiged by
each orgenizetion is part of the general school fund and tramsferabdle
under certain conditions; third, have a uniform method of leeping books;
fourth, make each student wholly rasponsible for keeping a record of all
aceounts; sixth, require students to be very exacting in handling tickets
and ticket money; seventh, provide an equitable apportionment of pupil
activity funds to various pupil activity units; and eighth, to lead
pupils to reelize that gaining free admission to games or entertain-
ments by improper means is an evidence of poor citizenship and poor

sportssanship and should, therefore, not be praciiced.

Physical Activities

The physicel activity phage of the pupil activity program was glven
an aversge score of 2.7 om the evalustions. This reting gave a percentile
of 15 on the Physical Activities thermomster. This low rating was given
mainly becsuse no progrsam of required physical education existed in this
school. The student body was composed of eighty-seven boys end ninety-
three girls, Up until the time of this evaluation fnootball, dbasketball,
and softball wers played by the girls. All told about forty boys and
about thirty girls participated in the directed activities.

Quite naturally, under such a setup the rating would be low, After
the survey was made an agtivity period was plemned. This period with its
various sctivities will be discussed later under the heading of General

Nature.

The modern conception of physical education as a considera-
tion of the most interesting animal in the world; the satablish-
ment of proper appreciations, ideals, and habits of protection,



ecare development, and maintenance, with plenty of graded and

appropriate physical contents for all of the pupils, espesially

for those who need them most; and the development of corrective

and preventative work--these are fast displacing the older con-

ceptions of disciplinary physical education. A complete pro-

grum Oof wholesome and thrilling competitions for all who need

them is on the way. There will always be interscholastiec

athletics, and there probahly alvays should be, but oventually

these events will be considered exastly what they are--"shows"

for spectators or, a=s Glenn Frapk strikingly puts it, “the

pageantry of American school life%.20

The most efficient way to improve the physical activity phase of
the general activity program would be to offer a diversified physical
education program under the direction of a gqualified physical educatiom
director. This could be done very sasily as such a qualified person is
already a member of the faculty. With a program of this nature, inter-
scholastic teams could be a mere outgrowth of the gensral program of

physical activities,

General Nature of the Activity Program

The general nature of the activity program with a rated score of
3 on the five point rating scale has a temperature percentage of 55 on
the General Nature thermometer.

The strongest points in the checklists about the generul nature of
this school's activity program were that it wes supplementary to and
partially integrated with classroom activities, rather than a separate
and distinot part of the school life; it provided opportunity to some
extent for expansion and enrichment of pupil interests and appreciations;

it promoted better understanding hetween teachers and pupils and betwsen

201psd., p. 9.
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school community; membership in each organization was on a definitely
democratic basis, i.e., open to all who were gqualified; and secret
fraternitiecs or sororities or similar organizetions were rnot allowed.

The weakest point~ about the general nature of the activity program were
that too much particinpation was allowed to some students and not enough
was had by others; the faculty members did not show enough active intercst
in the program; the qualities of good citizenship were not strongly enough
emphusized in the program; and membership in service c¢lubs such as Boy

Scouts and Camp Fire Girls was not encouraged sncughe.

Program for Improvement

In order to improve the whole activity program definite steps of
investigation end action were taken immediately after the survey showing
the need: of the school was finished. 4ibout one month of school remained
but it was felt that sufficient time remaired for at least experimentsal
measures to be taken. As has already been mentioned & student council
was organized. 4t the first meeting of the Council it was decided that
an activity period should be held each day. 4 questionnaire was prepared
in order to fird out what the student body would like to do during the
activity period. The student body voted unanimously to have an activity
period.

Students were allowed to vote on ag many activities as they wished.
i summary of these ballots i3 given in Table 14, page 83.

About 75 per cent of the students readily grasped the idea that

they were beling offered an opportunity to enjoy a phase of school life

that heretofore had been psrtially denied them. This group immediately
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TABLY 14

RESULTS OF QUESTIONNAIRE
HESNTED TO STUDENTS

Activity Mumber "o ¥ished to Purtiecipate
DAZEDALL . ¢ o o o o o o s o s s e o o 0 s s e e e o o s s O
SOTEDALL o o o o o o o o o o o = o o 8 o s 2 e o o 0 oo 77
LENNISe o o « o o o o s o s o s o s s s e o e s s e+« 64
track and £101d ovents « - « o o o o o o ¢ o o o o o o o o 13
Knitting o o o o o ¢ o o o o o o o o o o o o 0 & o o o o o 20
art and ATAWIDE « o o 6 o o o o o 2 e o s e s o= s e e e e 10
OLELEE o o« o o o o o o o o o s o a a o o s s 0 o o s o o 3
pitch WashoI'S o « o o o ¢ o ¢ o o ¢ o o o o o o o o o o o 23
1i8ten 0 TAA1I0 o o o o « o o o s o o o o s e o a4 o o o 43
ATOMALICS o o o « o o o o o o o o o o « o o o ¢ o o o o s 21
horseshoe pitehing « « ¢ o ¢ ¢ o o o o o o o o « o o+ o @ 18
DASKEEDALL ¢ o o o « o o o o ¢ o o ¢ a o o o u o o s oo 027
PIDE DONE o o ¢ o o ¢ o o « o o o o o o o & o s o s o o » 20
DOXINE ¢ o o o ¢ o ¢ o o o o o o o o o s o o o o o s s o o 11
dencing (written in) . . « o « ¢ o o o o ¢ ¢ o o o 0 o o e 26
NOthINE ¢ o « o o « o o o o o o ¢ o o o o o o o o o o o o o 2

pleced themselves in activities and participated splendidly. In the

other 25 per cent were included the lezy, the irdifferant, the timid, and

the meladjusted students. It was into this group that drifted the lovelorn
inspired by the seasonal atmosphere. For this group the activity period,
while not ecompletely a failure, was definitely not & success. Yost of

this group, because of inablility to succesafully participate in and be-

cause of the hot sun, chose not the games of physical exercise but rather
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went to the redio room, drasmetic room, arts room, or knitting room
whors activity was less vigorous. Here they did not find rigid leader=-
ship and guidence, and to then the activity pariod after one or two deys
cemo to mean rothing more than ar hour through which they must pass
bafore the school day wae sndud.
During three of the five perfode ecch week the Glee Club met.

T™is took fifty cr sixty students from the other activities. 4As is
ususlly the eusec, the leaders and the most capatble students were in the
Glee Clud, and when they left the othor scemes of activity those zctivie
ties practically cessel to exist. Immsdistely a complaint was set up by
some of the sponsors of the othar aotivities that their work was halted
to a standstill. Thero was some justificsition im such & statement, hut
120 students were left to participate--students who nesded guidance and
proper inspirational leadsrship. Therefore, it might be eoncluded that
one reason for the not too overwhelming success of the activity periocd lay
in the lack of proper inspirational direction by soms of the various
sponsors. The sporsors were purtislly willing to work, but they were not
properly trainred profeseionally t$¢ rise tc the occasion.

Another criticlism of the activity paricd i1s that it was too long
for & Yeginning sctivity.

~ One of the most important exporimsnts now being conducted

in imerican education seeks to deveicp & new type of secondery

school curriculum. In some schools the tradition2l school sub-

Jects ers being reorganized im terms of tho intereste and uceds

of boys and girls in modarn soclety. ZIven where & conplets re-

organization had not heen affected larger asrees of knowledye

have been organized under such classifications as the soclal
studises, languages and literature, the natural scisnces and
mathematios, the fine and industrial arts, and heelth and
rhysical education. A result of these experiments mey be
greater continuity in the program of education from the ele-
mentary through the secondery school period. The emphasis will
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be placed upon meaningful experience rather than upon the
sccumulstion of knowledge. The structurs of the school
system may not bs greatly changed, but its social significuance
will be greatly augmenter 21

In going dack to the activities enge.ed in during this so-called
activity pariod ome will ncta thst of tho activities srovided nearly
all could be & part of a nhysie2l educetion rrogram. These include
volley ball, baskstbell, tennis, ping pong, bassedzll, soft ball, and
horse shoe and washer pitching. The sewing end knitting activities can
be and are 8 part of the home cronomics department cless work. All girls
i{n sehool who have taker home sconomics ars elgible for the Tuture Home-
mek-~e Clu'. The redio can definitely become a highly useful instrument
in social studies and English, sapecially in claas work. Dramatics
ghould be to the English class what the laboretory is to ths chemistry
cless. There ars plenty of opportunities in all classaes to utilize the
artistic abilities 2zd dezires of any student so inclined.

This takcs esre of sverything dbut the music. It 13 true that music
cannot very easily be made a pi.rt of some ofhor class work; however,
since it i3 generally conceded that physical education should be given
to everyone, a schedule could be worked out whaoreby all students could
take musis and physical education on alterpate days. This would leave
one day a week in which the music teacher could cut across bis classes
and gseleect & (Qlee Club if he chose, and at the same time the physical

education d4irector could srrenge for i{ntrs-mural contests or iuter-

schkocl contests on this dey.

£l *Tha Educetional Policies Commission, National %ducational Association®,
The Structure snd Administrztion of Educetion in hmerican Democracy, p. 12.




However, this making of all extra-curriculsr asctivities curricular
eannot be done as easily and as simply as it sounds. Before any activi:y
work san ha successfully engeged in the tsacher-sponsors must be in favor
of the 1dea themselver. After thoy have accepted the idea they mmat kmow
how $0 utilize their activities in enriching their curriouluas.

Such prossdures as the one takesn by the a’hitewri@t High School in
setting up an activity period demonstrates to both tsachers and pupils
that many valuable copportunitiesz for -@mna.lity development can thus
be gained. Negstive criticisms have already been given concerning the
sctivity period, but there icra definite positive results produced
begauss of its ingtzllction., The achiavemantz of the program might de
sumned up as follows: (1) cauweed both puplls and teachers to 2o some
thinking; (2) geve room for criticism by both tsachers amd pupils;

(3) aiscevered new talent; {4) gave students = taste of the values and
plessantries to be gained in = suzcessful astivity school; (3) gave
teachers ideas for class ectivities; (8) develop:d e desire on the part
of the indifferent students for something to 4o; (7) developed leadership
on the pert of some of the students snd a desire for lsalership on the
part of still more students.

At the closs of the achool year after the aetivlty'progr&m hed been
in effect for ebout three weeks, & nueationnaire, the results of whieh are
shown in Tables 15, 16, and 17, was sent out to 148 families. 117 answers
were returned. Due to the lateness in getting out the letters soms of the
parents were unable to send back thelr a,nsﬁers. Howevar, enough answers
were roceived to get e fairly good fdea about what the parents liked and
disliked about the activities offered. As can be seen from Tadble 15 the
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groeatest odbjections were to dancing, bridge playing and football. Kot
enough odbjections were given to any of the other sctivities to cause any
hesitancy dbecauwse of parental opiniom in plaeing them in the sctivity
program 1f they ere considered worthwhile. Kvidently eighty-thres of

the parents 4id not object to dancing; therefore, if there is encugh
pupil demand dancing should be given definite consideretion in making out
an activity program; however, dancing is something that will have to be
handled very tactfully in a community where the school has never sponsored
it. The parents who objected to football would, im all probadility, not
let their boys try out for the football team anyway; therefors, there is
nothing to worry about on this score. Table 16 shows that only 31 parents
want their boys to play football. Table 16 shows also that 60 parents
want their childrer to have dancing. There is enough objection to dridge
playing with T3 te be careful when it is offered; however, when there is a
demznd for it at parties, then there is no justification for not playing
it uniess the host or hostess objects.

Teble 16 shows enmough desire by parents for their children to partic-

ipete in all of the activities mentioned. Other activities may be sub-
stituted, but the ready responss of the parsnts to this questionnaire is
ample vroof that they are interested in and can sse definite value in the
so-called extra-curricular activities offered.

Teble 17 shows thet the children in only fourtesn different families
of the 117 do not study at home at night. It shows that only five families
4o not let their children come to ball games and plays; however, fifty-
four,nearly half, of the parents 4o not come to such ectivities them-

sslves. Only twenty-six families did not have transportstion mesns for
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TABIE 19
RESTITS OF THE QULCSTIOINAIRE
PRUSENTED TO PARENTS PART 1
SHOYING PARFNT DISAFPROVAL T0 CERTAIN ACTIVITIES
Activities Yumber Disapproving
mncim - * * - L ] * L ] L] L L L] * L[] - - L] - . . L] - L] . L] - ?’5

Bridge playing. . 53

L]
[ ]
e
[ ]
L]
]
L
L]
[ ]
.
*
[
L]
b
[ 2
.
[ ]
»
.
[ ]

Footban. * L - L 4 - - . L L] - L] - L . . L] - . . -« - - a e m
011‘3.' s ba’htbau L] * * * L3 L3 L] - - . - * - L] - * * [ ] L ] L] 9

Swimning. 10

L)
L]
L
L ]
.
L]
*
L]
L]
*
L]
[ ]
L]
*
o
.
L[]
L]
*»
[ ]
[ ]
L]
»
L]

Dat 1nz. ) s @ * e » s o L] e o o . [ 3 - [ ] L] s ® - *» & o o o L4 16

<’

Track L3 » ® * ® [ 4 - > * L 4 L * L d * L J - L] [ ] L [ 4 L3 L] L4 * . [ ]

m”ban! o e e o s e e L . - O - * e - . . [ J o o ® e .
veu.ymll. * L [ ] L] L4 * L d - [ ] L - - L] L 4 L4 [ ] * L o L) - L [
Drmtics L] L] e o L 4 L4 * o o L 2 e » - e - - . e . [ L] L] ® o

SOMOISponsoredTrips..................

a = Gt n W

PActure SHOWS o « « « o+ o « ¢ o ¢ o s o ¢ o o o ¢ o 0 o o
TENRYE o o o o o s o o o o o o o s 5 s o o o o s o o & &
PEIrt1iB®8c o « « o o ¢« o o« 6 ¢ o o ¢ ¢ s o o s o o o o o o
Tuture Homo YBKSBI'S « « o o s o« ¢ o ¢ ¢ & ¢ s o o s o o o

Bo‘;. 3 &mtbau L 4 * L4 s & L d L > - ® & o . L] e ° . . L] L]

m‘Yo-o..-..-.........-.......

=N = G

athletics with Nogroes (written 1n).

L[]
L}
L[]
[ ]
*
[ ]
.
L]
L
]



TABLE 16
RESULTS OF THE QUESTIONMAIRS
PRESENTED TO PARENTS PART II
SHOWING FARINT APPROVAL OF CERTAIN ACTIVITIES
Aotivities Nuriber Lpproving
SOoft DALY ¢ o ¢ o o o o o o s o 0o o 6 o 06 0 6 o0 0 s 0 o 8
3836DA1L ¢ 4 ¢ 4 o o 4 e 6 s o 6 e 0 4 0 s o 0 0 s s o o 48
Vollay LBLY ¢ ¢ ¢ ¢« ¢ ¢« o ¢ « o ¢ 6 ¢ o e s 86 o o + = o o &6
Baskotball .« ¢ ¢ o ¢ o ¢ ¢ o 6 s ¢ 6 ¢ o o 6 00 00 o 79
FoOtbBll =« o ¢ o ¢ ¢ ¢ ¢ ¢ ¢ o ¢ o« o a s s 2 ¢ ¢ o o o o <1
TONNIB o ¢ ¢ o ¢ o ¢ ¢ o o o ¢ o ¢ ¢ o s s o s o s « o ¢ 85
SeNOO01 AEDCOE o o o s+ o o o o« o o o ¢ « s o o o + o o « o 60
Drameties ¢ o ¢ o ¢ o o ¢ ¢ ¢ 6 o 6 ¢ o o o s o s 0 s s o8B
ASSORbly PIOGTENS o o o o o o ¢ o ¢ s ¢ ¢ o o o o o o« o ¢ 91
Bi«=T o ¢ ¢ ¢ ¢ o o ¢ 6 o o o o 6 o s o s o ¢« o o o o o o A3
FeFeliao 6 s o ¢ @« ~ o ¢ 6 ¢ ¢ 6 o ¢ 8 o s s o o s o oo ¢ 352
FPleMe o ¢ o o ¢ ¢ e 6 o 6 0 s 06 06 6 0 06 0 060 ¢ 0 ¢ 054
Gleo Club o o o o o o o o o o o ¢ o 0 6 s o o a s + 2 ¢ ¢ 27
School pidnics @ e 5 o o o s s e 6 6 e s 8 s s e e e s o 9
SChoOl PBPLISE o o ¢ ¢ ¢ o o ¢ o 0 o o6 o 6 0 6 0 0 0 e o 936
Drawing and painting

P‘d Squad ® L3 ® o * e . = L] L2 . » ® L J - . ¢ o [ 4 . . * o @ ?6

61

[
>
L]
*
L)
L]
[
L)
[ ]
.
]
.
[ ]
*
.
L]
L]
L]

Fublie spesking . 8z

L ]
>
.
L]
L]
[
L]
[ ]
L]
]
[ ]
L]
*
.
[ ]
.
.
L]
[ ]
L]

ﬁblegameso......................67

Noan!?lem.......................5



TABLE 17

RESULT3 OF QUECTIONRAIRE
PRESENTED TO PARENTS PART III

stions Yes Eo

1. Do your children study at home at night? 103 14
2. Do you allow your children to come to

activities such as ball games, plays, etc.? 110 5
3. Do you come to such sctivities? 63 54
4. Do you have transpcrtation mesns for your

children to come to such activities? 89 26
5. Are you financially able for your children

to perticipate in most of the activities

that we offer bsaides ths regulsr elasswork? 26 15
6. Do you know what your children are doing in

school, at least fairly well? 111 4
7. Do you know all of your children's t{sachers? 41 76
8. Do your children seem to like high school? 112 3
9. Do you think they would l1like to be in more ,

things than they are? 94 18
10. ¥ould you like for them to be? 90 18
11. Do you believe your children feel at home

in this school? 112 5
12, Do you believc that students should have any

say s0 in running the echool; that is in

helping with the govermment of the school? - 98 16
13. Do you think that your children participate

in too many activities now other theam class-

work? A 11 103
14. Yould you be willing to cooperate with us in

making this a better school for your children

by belonging to some organizeticn such as the

POT.AO? ' 8?

11

N

C w4 MPOw o

19
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their children to come to zctivities held other than during the regular
school day. Only four parents said thet they did not know whet their
children were doing in school. Seventy=six parents did not know their
children's teachers. This shows a definite nesd for an improved public
relations program in this school. Nost of the parents felt that their
children should be and would like to be in more activities. Only six-
teen parents felt that the children should have no say in school govern-
ment. Only eleven thought that their children were in too many activi=-
ties, and under the setup that was operating in all probability their
children were in too many activities. Eighty-seven parents said that
they would be willing to participate in a P.Teire (¥hen the term parent
is mentioned in this paper, it refers to both the mother and the father).

is a result of the questionnaire presented to the parents, the
survey made in the local school, and the opinions offered by different
educators in the field of pupil activities, the following recommendations
are offered for improved pupil uctivities in ¥hiteuright High 3chool:

1. i program of physicel education should be offered as a regular
part of the curriculum und all activities for the devzlopment of the
physical body should be provided during regular scheduled hours under
the direction of a gqualified physical education director.

2. Crafts work should be offered as a regular part of the vocational
agriculture department under the heading of farm shope.

3. Study in radio =sducution should be encourag:d for all teachers,
and the utilization of the radio should be practiced in both the social

studies and the English classes.

4. The Student Council should be continued and committees should



evolve from it as the necd arises. Activities and responsibilities
should be placed upon the shoulders of the student council no faster
then it is capable of handling them.

5. Faculty members should be encouraged to utilize as many good
activities in connection with their classwork as they are capable of
meking the students like and consider worthwhile.

6. All activitiss which cannot be incorporated wifhin the various
classes, should be given time at some extra period.

7. Less teacher--and more pupil--participation should be encouraged
at all times.

8. Dramatic work should be handled as a part of the English work.

9. Since no art teacher is employed at this school, provision should
be made for the various teacheré to utilize and encourage those students
who are artistically inclined to do work of that nature in every class.

10. The music should be handled in regular classes just as any other
course offered in the school.

11. Any activity that is done in the regular classwork should not be
done in special éeriods; that is, it is not necessary to devote special
time to such actiiities.

12. All clubs such as F.F.A. and P.H.M. should be conducted during
the regular class period if they are worth haviag at all in order that

all students may attend and reap the benefits therefrom.
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LIBRARY -- ADEQUaACY

General Statement

This is the [irst of three pa,es on the library service of the school. This page
contains elight thermometers dealing with the adequacy of the library's collec-
tion of books, periocdicals, and other materials. all thermometers are based upon
Section I of the Lvaluative Criteris, LTBR.RY SuRVIC:. Sources for cach ther-
mometer are indicated below.

1. Book Collection: Number of Titles
Based upon data from first column of I-i, "Book Collcetion" (page 41). The
special scale is the number of different titles found in the library. For
further explunation see 7. C. —ells, "Meusurement of the adequacy of a Sec-
ondary School Library," American Library association Bulletin (March 1838),
32:157-63.

2. Book Collection: Distribution

Based upon data from first column of I-a, "Book Colilection" (page 41). The
special scale shows the average deviation from a school's own average
standing on the main divisidns of the Dewey decimal classification. For
further explanation, sce W. C. Bells, "Mcasurement of the sdequacy of a
Secondary School Library," Aimerican Library Association Bulletin (March
1938), 32:157-£3. For the relutive number of titles in cach of the Dewey
decimal classifications see the 11 thermometers on page 8.

3. Book Collection: ..ppropriasterness
Based upon data from third column of I-i, "Book Collection" (pa.e 41). The
special scale is the percentage of the titles in the library which are
found in Wilsen's 3iandard Catalog for High School Libraries. For further
explanation, sce W. C. 2ells, "Measurement of the idequacy of a Secondary
School Library," american Library association Bulletin (iarch 1938), 32:157-
63 .

4. Book Collections Recency
Based upon data from fourth column of I-i, "Book Collection" (page 41). The
special scale 1s the percentage of titles in the social sclences and natu-
ral sclences wnich have been copyrighted within the last ten years. For
further explanation, see W. C. Lells, "Measurcment of the .degquacy of a
Secondary School Library,"” imerican Library associstion Bullefin (Karch
1928), 82:157-03.

5. Book Collection: Gereral adeguacy: _
Based upon evaluations of the adequacy of the book collection us indicated
in the fifth column of I-., "Book Collection" (page 41). The special scale
is in terms of the regular evaluative scale ranging from 5.0, "highly sat-
isfactory or practically perfect," to 1.0, "very poor."

6. Feriodicals
Based upon data furnished under I-B, "Periodicals" (pa,e 42). The spe:ial
scale is one devised by the Cooperative Study to measure the quality and
quantity of 1library periodicals. For derivation and use of this scale, sce
two articles by .. C. rells in the Wilson Bulletin for Librurians, "Scale
for the Evaluation of Feriodicals in Secondary School Libraries" (June
1937), 11:668-73; and "ivaluation of Periodical Collections of Secondary
School Libraries” (Octcber 1837), 12:150-53.

7. Pamphlets and Bullctins
Based upon I-C, .

tamphlets, Bulletins, Clippings. ete." (pa.e 43). The spe-
cial scale is in terms of the repulur five-point c¢valuative scale rangin%
from 5.0, "highly satisfactery or practically perfect," to 1.0 "very poor.
Averape of 3 evaluations.

8. Visual 4iids
Based upon I-D, "Tllustrative and Visual aid Materials™ (page 43). The sve-
clal scale is in terms of the regular five-point cvaluative scale rangin
from 5.0, "hi hiy sutisfactory or practically perfect.” to 1.0, "very voor.
average of 3 evaluations.




'CHAPTER V
OUTCOMES

The Curriculum

The highest ranking curriculum fields are shown ou the first set
of thermometers in the following order: an.hiking, Voeational Agri-
culture, Social Studiss, Business Education, English, Scionoes, Musiec,
and Mathematios. TYoreign language is not otfored in thig school, and
according to Dr. Alstetter and his committee of eveluators should not be.

General Provisions, Development Sources, Development Procedures, &nd
Health and Physicel Education are lowest in the temperature rating scale
on a comparative basis, thereby showing the greatest need for improvement.

Arts and crafts, and industrial erts are not offered in this school
as separate courses. In the preliminary survey they were given & rating
of N which means that the rating does mot apply to this pgrticnlar school.
This rating was not changed by the visiting ecommittee. It will not de
fivancially possidle to offer this work as separate courses in the im-
mediate future; however, most of the material needed by the students in
this school community c¢an be given in the courses already provided for
without the expenditure of a groat amount of money for equipment and the
employment of additional teachers,

The thermometer ratings were made on the basis of the svaluations
made by the school staff as corrected by the visiting committes. They

are based upon two sets of evaluations--ones concerning the amount of
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CURRICULUM AND COURSES OF STUDY (2)

General Statement

This is the second of two pages on the curriculum and courses of study of
the school. This page contains one summary thermometer and seven thermometers
dealing with curricular fields not all of which are necessarily found in any
one school. All thermometers on this page are based upon Section D of the
Evaluative Criteria, CURRICULUM AND COURSES OF STUDY. Sources for each ther-
mometer are indicated below. All special scales, except the summary one, are
in terms of the regular five-point evaluative scale ranging from 5.0, "highly
satisfactory or practically perfect,” to 1.0, "very poor." When a subject is
not found in the curriculum but is Judged to be needed a rating of 1.0 is
assigned. When a subJect is not found but is judged not to be needed the ther-
mometer is marked "Not applicable.”

1. Music

Based upon the sixth columns of the two tables under IV, "Provisions for
Subject-Matter Fields" (pages 22-23). Average of 4 evaluations.

2. Arts and Crafts
Based upon the seventh columns of the two tables under IV, "Provisions for
Subject-Matter Fields" (pages 22-23). Average of 4 evaluations.

3. Industrial Arts
Based upon the elghth columns of the two tables under IV, "Provisions for
Subject-Matter Fields" (pages 22-23). Average of 4 evaluations.

4. Homemaking
Based upon the ninth columns of the two tables under IV, "Provisions for

Subject-Matter Fields" (pages 22-23). Average of 4 evaluations.

5. Agriculture
Based upon the tenth columns of the two tables under IV, "Provisions for
Subject-Matter Fields" (pages 22-23). Average of 4 evaluations.

6. Business Education
Based upon the eleventh columns of the two tables under IV, "Provisions
for SubJect Matter Fields" (pages 22-23). Average of 4 evaluations.

7. Health and Phy51cal Education
Based upon the twelfth columns of the two tables under IV, "Provisions
for Subject-Matter Fields" (pages 22-23). Average of 4 evaluations.

8. SUMMARY
Based upon the other fifteen thermometers on this page and the preceding
page, each weighted as indicated below its bulb.
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PUPIL ACTIVITY PROGRAM

General Statement

A11 thermometers on this page are based upon Section E of the Evaluative Cri-
teria, PUPIL ACTIVITY PROGRAN. Sources for each thermometer are indicated
below. All special scales, except the summary one, are in terms of the regular
five-point evaluative scale ranging from 5.0, "highly satisfactory or prac-
tically perfect,” to 1.0, "very poor."

1. General Nature
Based upon I, "General lNature and Organization" (pages 28-29). Average
of 3 evaluations.

2. School Government
Based upon II, "Pupil Participation in School Government" (page 29).
Lverage of 3 evaluations.

3. Home Rooms
Based upon III, "Home Rooms" (page 30). Average of £ evaluations.

4. School Assembly
Based upon IV, "The School Assembly” (page 30). Average of 4 evaluations.

o. School Clubs
Based upon V, "School Clubs" (page 31). Average of 3 evaluations.

€. School Publications
Based upon VI, "School Publications” (page 81). Average of 4 evaluations.

7. Physical Activities
Based upon VII, "Physical Activities" (page 32). Average of 3 evaluations.

8. Finances
Rased upon V111, "Finances of Pupil Activities" (page 83). Average of 3
evaluations.

9. SUMMARY
Based upon the other eight thermometers on this page, each weighted as in-
dicated below 1ts bulb.
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offering and the other eongerning ths nature of offering. The amount of
offering waas rated uniformly high with the exception of health and
physlicsl educetion for which no definite curricular provisions are mede.
From sn edministrctive standpoint the amount of offerings rather com-
pletely meet the needs of the comsunity and no additional courses or
parts of courses nsed immelisatsly be sdded.

The evalustions concerning the pature of the courses show definite
roos and need for improvezent. The two divisions of the offerings to-
gether make up the besie for ths rating thermometers as shosxn. However,
if the amount of offsrings weres sliminated from the scales there would
be no material diffsrencs in the coaparisons shown because the seores on
the amount wers eapproximuately the seame while the vaeriance was had in the
scores om nature of the offerings in the courses.

The three seales showing the General Provisions, the Developament
Sources and the Development Prossdures are low. The first and most
important step in improving the nature of the offerings would be %o
correct the weaknesszes as shown in the check lists upon which the evalua-
tions were mmde. That those aapects of the curriculum are considered
iaportant by the authors of the survey is shoun by their ocombined weighted
rating of forty on the Alpha seale in summarizing the essentisl worth of
the curriculum.

Explanation of the Thermometer Ratings

on Quteomes By leans of the Items Found
in the Checklist of the Evaluative Criteris

Since most of the outcomes of sducation are not essily
susceptidle of direct messurement, other mesns must be relled
apon for evaluation of such outeomes. Observation and study
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of pupils and of sucnu factors asr.d =vidences as the following
should be helpful: examinations and examination papers; note
books; study hatite; corversstion .itn and among pupils; use
of leisure; undirected activities; conduct in halls and on
playing field or ereas; zctivities during out-of-school hours;
school records; teacher opinion; pupil opinion as revealed in
confersnce or by mezns of guestionrsires; parent orinion
similarly revealed; carsfully kept records of individuals;
other means th:zt teechers find useful.

There should be dofinite evidence that pupils are devslop-
ing or have attsined desirable skill, habits, knowledge, uunder-
standings, abilities, tastes, and appr-ciations in the principal
subject matter fields in such respects &s irdicated on the
following pages.l

The above quoted paragraphs briefly explain the background of the
procedure used in arriving at conclusions as to the velue of the subject
matter fields.

"he checklists were scored plus (4)--condition or provision is nre-
ssnt or made to a very satisfactory degree, minus (=)}==condition or pro-
vision is present to some extent or only fairly well made, Or zZero
(0j=--condition or provision is not present or is not satisfactory. If
the stutement did nct apply to this particulsr school an X was placed by
the staterment. The evalustions were scoved or the five point rating
scale slready mentioned,

5--Aighly satisfactory or practically perfect; the provisions
or conditions are present and functioning almost psrfectly

4=-=Very good; distinctly above averags; the »rovisions or con-
ditions are present and functioning very well

3--Average; the provisions or conditions are present and func-
tioning fairly well

2--Poor; distinetly below average; the provisions o. conditions
are present in an inadequate amount or, if present, are
functioning poorly

1--Very poor; the provisions or conditions, although needed,

ere very poorly met or not presseut at all
N--Does not apply~

lCOOPerative 3tudy of Secondary School Standards, fTvaluative Criteria,
1938 Edition, p. 76.

2Ib1d., p. 75.
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English
The first thermometer rating to be discussed will be the English
thermometer. The criteria and evaluations as seen by the local com=-
mittee and checked by the visiting committee under the direction of
Dr. Alstetter are herewith given.
l, Literature
Checklists

(-) 1. Reading and interpreting the various types of
authors and literary products

(=) 2. Evaluating the various types of authors and literary
products

(-) 3. "mderstanding the relation of current social prob=

lems as revealed in literature to their own livus

(=) 4. Eunjoylng and developing a taste for good literature

(-) 5. Reading contemporary and classical authors with the
increasing appreciation of the better types of
literary products

Evaluations
(3) How extensively do pupils read literature voluntarily?
(3) How well do pupils seem to understsnd literature and
how it is related to life situations?
(3) Bow great is their scope of enjoyment of literature--
types of literature, number and variety of writers?

2. Language Arts
Checklists

(=) 1. Repid and effective reading--silent, oral; super-
ficial, intensive; etc.

(-) 2. Using English correctly and effectively in various
types of written discourse

(-) 3. Developing & speaking voice habitually character-
ized by clearnsss, distinctness, and good modula-
tion

(0) 4. Understanding the underlying principles of speech
production as a basis for correcting speech defects

(-) 5. Observing in ordinary conversation those speech
forms sanctionsd by correct usage

(-) 6. Participating in class discussion, publiec spesking,
story telling, direction of dramatics, and other
forms of oral discourse
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(=) 7. Judging intelligently the literary and cultural
values of the current product of the rudio, screen,
platform and press and developing & taste for better
product of these types .

(-) 8. Daveloping a teste for and damanding better prod-

1icts from the radio, screen, platform, and press

(=) 9. «roducing, where talent warrants, work of a creative
nature, written or spoken or both

Evaluations
(3) How well does the written work of the pupils conform
to generally accepted standards?
(3) How well do pupils nay attention to good spesch habits
in and around school?

As is seen from the above evaluations the average score would be 3.
This score gives a percentile rating of 49 on the English thermometer. To
take the above statements and use them as objectives for improvement
would be the best recommendation for improvement that could logically be
made at the present.
Foreign Language
The local committee felt that foreign language was not needed in
the local school system and gave it a rating of N. This rating was not
recommendad to be changed by the visiting committes.
Mathematics
Checklist
(=) Making computetions and using mecsurements and symbols

readily, especislly those in common practice
(-) Habitually checking results; being accurate
(-) Analyzing and interpreting problems; understanding

principles and applying them to practical situations
(-) Estimating results, cuantitles, and velues
(-) Developing clear, definite concepts of quantitative

relationships.
(-) Using and interpreting graphs and other means of

visualizing reletionships

(-) Developing appreciation of mathemztical elements in
art, music, architecture, astronomy, games, industry, etce

SIbid., pp. 76-77.
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Evaluations

(3) Bow efficient are pupils in the use of mathematical con=-
cepts, processes, and symbols?

{3) How effectively do pupils use and understand graphie
methods?

(3) How extensively and effectively Go pupils use mathe-
mutis in other school subjects and in general school
activities?

(3) How extensively and effectively do the offerings in
mathematirs function in current out-of-school life
of pupilsvh

As with the English the sbove checklist statementis may be used
objectively for improvement of the department. The average of the four
evaluations i- O and the precentile rating on the Mathemstiea thermometer

is 42.

Sciences

Checklist

(-) 1. Recozgnizing the influence and dependence of all l1ife
forms on environmental factors--heat, light, moisture,
food, etec.

(0) 2. Recognizing the constant struggle for existence
for preservation of self and specles, involving re-
production, adeptation, dispersal, migration

(0) 3. Appreciating the influence of heredity on life forms

(0) 4. Recognizing the development of the more complex forms
of life from the more simple

(0) 5. Recognizing the influence of micro-organisms in
economic relations and in humen life, past and
present

(-) 6. Recognizing man's dependence on natural resources,
topography, and climate; influence on his occupa-
tions and culture

(-) 7. Recognizing man's increasing control over his en-
vironment and his ability to conserve and devalop
natural resources

(4#) 8. Recognizing the part played by chemical reactions
in nature and industry

(-) 9. Recognizing the part played by chemical reactions
in medicines, cosmetics, clothing, etc., and in
the human body

(-)10. Recognizing the use of heat, light and moisture to
promote man's plans, desires and well being

$1vid., p. 78.
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{«)11. Recognizing the use of electricity to promote
man's plans, desires and well bsing

(=)12. Recognizing the use of sound to promote man's
plans, desires, and well being=--spsech, sound
pleturses, radio, music, telsphone, stec.

(-)13. Recognizing =snd apnlying natursl laws or principles
in tools and machines; recognizing their operation
in plants, animals, &nd nature in general

(=)14. Learning to rezson correctly from dat: to conclu-
sions

Evaluations

(3) How well do pupils in their discussions zivs evi-
dence of applying the principles learned in the
laboratory to the scientific phenomena with which
they coms in contact?

(3) How extensive is the recognition by pupils of the
presence of physical, chemical, and biologlcal
factors in their daily environment?

(3) How great is the recognition by pupil}s of their
constent dependsnce on such factorss

Four zeros were found on the checklist beczuse no bioclogy was
taught in this school. However, statements 2, 3, 4, and 5 could be
brought ocut in chemistry and general scisnce to some extent if the
courses were so plamnned. This should be done or elss a gocd course in
biology should be taught. Since an average score of 3 is had on the
evaluetions, the Zcience thermometer shows a percantile rating of 45 for

this school.

Soeizl Studies

Checklist

(=) 1. Interdependence of individuals and of states
on one another

{f) 2. Desirebility and necessity of government and
of law

(=) 3. Inter-responsibility of government and cf the
individual; necessity of taxes

{-) 4. Transportetion and communication; exchenge of
goods and ideas; exchange of ecredit

4 1d0. Pe 78.
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5. Beasures ol goods end vi.lues

6. Eslation oi usneity of population to natural
resourcas

7. welastiocn of density of pepulation to modes of
iiving &nd of culture; ite effect crn rersonal
irdapandencs

L de Customs epc rina sets; chobge wnd progress;

relstive velues of the o0ld auni the new
G, deliglone cn. their relestion tc 2nd influence on
culturs and progress

(4)10. ¥an's increusing control cver reture through im-

cressing snowledge cand inventions; effect cn
culture, comforts, end heulth

(=)11l. Zffeets of man's desire to extend cortrol in in-

dustriel, civic, &nd poilticul life--m-ster and
servuant, ci»tes; gruft and tossism; etc.

(-)1z. socisl und civie responsibilitics and thelr dla-

charge; leadarship wed followship

(-)13. Importance of being &u intelligont producer and

consumer; resistence to prepagends and pressure
suleosmanship

(-}14. Constant strucsle for sscurity, Muverty, and

gguality

{0}15. téueation and ths school; preservation and trens-

mission of culture; enrichment of calture

(0j16. similsrities snd Aifforences between races =nd

cultures apd tholr reletion to forms of govern-
zand

(-)17. Demoerucy s & mods of living, talsking, under-

stunding, cooporating, and ehuring rssponsibllity

{(0)18., Nutionelism znd internctioneliss; numanitarianism;

world reace

Sveluations
(3) Hox well do puplis coopsrate with one znother, with

staff membera, and .ith gersous in out-of-schocl
eituutions?

(3) Tlow clesrly do puplls show by their conduct and con-

&¥

(z)

versation thet they recognize cud ececpt their obli-
gations to others, past sz well as preaent?

tow clesrly dc pupils show by their corduct their ap-
preciation of the opportunity tc shers apd perticipate
in social endiseior--famiiy, school, church, community,
ctete, nation, government:

dow well do pupils reccenize the existsnce of aconoemie
problems &nd seek tusir solutiont

(3} How well do pupils show by their gquestions, comments,

(2)

and conduct thot they have formed unblesed opinéona?
Eow tolersnt are pupile of the views of others¥

SIbid., pe 79.
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1l of the shove conditions wers found to be present and some
as shown by ths checklist were functioning very vell; however, rauch
work needs yet to te lone hefor: the abeve objectives mey be accom=-
plished. Units of work carrying out most of the objectives were put
into sffsct, but it «ill be only after some careful study znd przpara-
tion that highly satizf:ctory results xey be ohbtained. The avarage
evaluation was found to scorz 3. This gave & thermometer rating of 48

on the JSocisl studies thermometer.

sdusic
Checklist

(=) 1. apprecisting hurmony wnd beauty of tone produced
by the voice and distinguishing the good from the
poor

(0) 2. appreciating harmony und beauty of tone produced
by musicel instruments wnd dilstinguishing the
good from the poor

(=) 3. Producing hsruony and besuty of tone vocully,
individually, and in groups

(0) 4. Produneing hermony snd beauty of tone with instru-
ments, individually and in groups

(0) 5. Frodueing musicuzl work or instruments of a
creative nature

Zvaluations

(3) that degree of excellernce is shown by puplils in en-
semble work?

{3) How grest is the aixcsllence shewn by rupils who have
definite musiczl ebility vhen they perforr individually®

(3} :o <hat extent are purils ghowing inereasing appreciation
of better music ss indiested by music svhich they choose
to heart’

There were no definitely orgenized clessaes of music jn thiz school.

There was, however, & dafinitely orgpanizad Clez ~ 1% fros which svolvsd
’ » [

61l of the susie thut wus hed in the school. It ... the work of the

Glee Club that was evaluotsd by the asbov. colteria. The evelu.iors

7Ibid., p. 79.
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felt that the above conditions were carried out fairly well and gave

an average evaluation of 3. This gave a percentile rating of 45 on

the Music thermometer.

Arts and Crafts and Industrial Arts

The local committee evaluated these two phases of the curriculum

as N mainly because they were not offsred in the curriculum as separate

courses. The visiting committee did not change the evaluation made by

the school committee.

However, the criteria contained within each of the

courses could and should be offered in connection with some of the other

coursgsas now offered.

Checklist

(=) 1.

(') 2.

(-) 3.

(y) 4.

(=) 9.

Homemaking

Managing personal finances effectively--select-
ing and purchasing goods and services on the basis
of value and appropriateness

Assisting with family financial problems--account-
ing, budgeting, purchasing goods and services
Managing time and energy for self and assisting

in planning for the division of activities among
members of family

Planning nutritionally adequuate meals for self and
family--buying, preparing, serving, and caring for
food

Selecting, making, caring for, repairing and re-
novating clothing for self and family appropriate
to person and occasion

Selecting, using, and caring for efficient tools
and equipment and household supplies appropriate
to farily needs and income

Making the house and its surroundings attractive,
comfortable, and convenient--selection and arrange-
ment of furnishings and furniture and their re-
pair, renovation, and care; shrubs and lawn
Assisting with the attainment and maintenance of
desirable personal and family relationships
Agsisting in the development of desirable social
relations between the family and the community,
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jneluding extension of hospitslity and participation in
community activities

(4)10. Assisting in the guidance of the physical, social and
educational development of children in the family and
in the community

(-)11 Caring for health of self &nd members of the fanmily,
including selection and eating of adequate meals, homs
sefety, peraonal hygiens, and care in case of minor
accidents and illnesses

Evaluations
{(4) To what degree are pupils ineressingly intelligent in the

selection of goods (food, clothing, equipment, furnishings)
and services on the basis of values? :
(3) How effectively ars pupils managing their time, energy,
and money?
(3) To what extent are they demonstrating increasing appreciation
of beauty through meking self and surroundings more attractive?
(3) To what degree are they increasingly understanding children
and child weclfare?
(3) To what extent is the work of the laboratory cerried over
into the homes of the pupils?B

According to the above checklist all of the criteria are present
in this department and functioning fairly well, and & part of the con-
ditions are present and functioning very well. The average of the five
evaluations is 3.2 which scors gives a thermometer rating of 6

on the Homemakingz thermometer.

Agriculture

Checklist

(<) 1. Effectively using and caring for farm tools or
machines

(-) 2. Estimating the worth of farm tools and machines and
of their products

(=) 3. Breedinrg and care of plents; recognizing and treating
plant diseases

(=) 4. Breeding and care of ferm animals; recognizing and
treating animal diseases

8 Ipid., p. Sl.
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(+) To Meintaining, conserving and fortilizing soil; know=
ing its -ropzrties

(0) 6. Budgeting and marketing

(=) 7. ¥anBging & farm; plapning farm activities

{-) 8. Recognizing th: significance of farm life and its
copntrivution to the welfare of society

Evuluctions
(3) To what sxtent sre pupils incressingly intelligent in
the selection znd uss of tools and m:.chines?
{2) To what extent ure they increasingly intelligeni in the
care and appreciation of farm animals?
{(3) To whut extent sre they increasingly intslligent in the
care and breeding of plants?
{3) To what extent do they show increasing understanding
&nd appr=ciztion of furm life and agriculture?
(3) To what extent is the work in agriculture improving
farm practices znd asctivities in the comnunity®

All of the desireble conditions mentioned above were found to be
present in the Vocationsl &xzriculture lepartment in at least a fair
degree with the exception of budgeting and marketing. This phuase of
work was found to be very inadequately stressed; therefors, & zero rating
was given to it. If used objectively the adbove criteria could be very
effectiva in improving and rendering more valuable the work of this de~
partment. The evaluations could without any extrs expense be raised to
& 4 and even 5. 48 i3 is the evaluations average 8 3 which gives a

thermometer rating of 44 per cent of the sAgriculture thermometer.

Business Education
Checklist

(=) 1. Knowing the language of business

(=) 2. Having a8 general notion of the economic n&ature of
business and how it operetes, including intermingling
of the functions of management, finances, production,

marketing and accounting

9Cooparativs tudy of Secondary ichool Standards, Evaluative Criteria,
1938 kdition, p 8l.




(N} 3. Developing vocaticral efficisncy in at least on2
oceupation sufficient to permit a graduate to secure
en initieal position

(=) 4. Developing the ability to sdapt omeself to occupational
changes brought &bout dy inventions cr social or eoo-
nomic chanses

(-) 5. Enowing bBusiness practices and being proficient in
thoss business skills needed by all intelligent con-

~ sumers

(-) 6. Developing & personality which will be welcomed in
business and socliety alike

Evaluations

(3) Bow efficiently are pupils prepsred for vocational

service?

(3) How well do they appreciate the part suninoss pleys in

she everyday life of the individual?}

The businees administration that was offered in this school 4id not
purposely prepare students vocationally as an end in itself. The work
was more gemeral in nature--attempting to introduce the pupil to the
fundamentals of business and its functiens, yet being too narrow in
ascope to specifically prepare students to be prepared immediately upon
graduation to pursus some vocation. Typing, junior business training,
commercial law, and Business English wers the four courses offared and

evaluated. The averags scors of 3 gives & thermometer rating of 58

per cent on the Business Education thermomater.

Eealth and Physical Education

(=) 1. Appreciating the value and advantages of good health
and hezlth habite

(0) 2. Understanding the human orgunism and its functions cxud
the functions of its urits

(0) 3. Periodically taking medical and health examinstions
end following recomuended treetments

(~) 4. Giving proper care and attention to eyes, ears, teeth,
gums, skin, hair, scelp, feet, hands, and nslls

10 o9 Peo 82.

E;.
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(1) 5. 3leeping and resting sufficiantly

(=) 6. Boting and elothing »roperly, i.e., 80 &3 to promote
hsalth

(=} 7. Developing &nd maintuinins good mentul health--health-
ful sttitudes and emotional 1life

(0) 8. Knowing firat-aid practices apd how t0 apply them

(-} 9. Engeging regularly in physical activitiass adapted to
the needs of the iniividual

(0)20. Providing for and developing life-long leisure recrea-
tions, including out-of-door activities

¥valuations
(1) How well do pupils inow the human organism and hou to
care for it?

(2) How well do pupils practice desirable health habits?

(2) How axtonsively 4o thay enguge in gamas and sports?

(4) How well is sportsmanship rracticed In gam2s and sports?

(2) Bow well are safety rulas observed in und around the school?ll

A3 has been stuzted exzrlier in this paper, there 1s no orgunized

program of health and physicul oducation in this school; therefore, the
aveluations had to be made according to what should he ir comparison with
what was had. As may be noted there srse four zsros in tho eheck list
which naturally would muke the evaluations low, espscially since there
ars no pluses to =veraga in. The aversgs scora ~n the evaluations is
2.4 which gives a rating of 23 per cent on the Health und Physical Ed-
ucation thermometer.

The eriteris in the above checklist should bs used objectivaly in

an organized progrem of health und physical aducation.

Attitudes and sppreciations

Taken from ths Evaluative Criteria we find 1listed a pumber of desir-

able attitudes end appreciations and the evalu teil school score in

parenthesis by eich one.

1l1bid., p. 82.
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Pvaluaticns

As a result of the cntire educational program, how much 4o
pupils show of heving made definite progrsss in the dsvelop-
ment or attaimment of such desirable attitudes and appreciations
as the following:

(3) Critical mindedness--secskirg causes or explanatlions, wanting
to know the truth

(3) Openmindedness--willingnecs to know and accept additional
truth and to revise opinions and conclusions in the light of
new knowledze and understanding

(2) Scientific mindedness--recognizing rroblems; seeking, inter-
preting and weighing data regarding them; drawing and test-
ing conclusions ’

(2) Concentrrtion--fixing and holding attention through a con-
siderable period of time in spite of difficulties or dis-
tractions

(3) Tolerance--freely granting to others the right to hold 4iffer-
ing opinions, to have different customs, or be of another
race and yet entertain goodwill toward them

(2) Creativeness--making, doing or saying things in a new and
bettsr way; seeking and doing the more beautiful, more
useful, or more efficient

{5) Self-respect and self-integrity--appreciction of cne's
abilities and worth; willingness to accept responsibility
for one's acts and obligations and to facs realities es
they are; developrment of & well-balanced, well-rounded
personality

(4) Respect for thas personality and integrity of others--re~
cognizing their right to develop their talents as scems
best to them; appreciatinyg their commsndable conduct and
character traits

(4) Respect for law and constituted autnority; appreciating
them as good and advantazaous

(3) achieversnt of desiredls exnds by proper «nd crderly msans
and methods; recognition that evolutionury development is
generally better than r:volutionary change

(3) Coopserativeness--working willingly and hsrmoniously with
others; team play

(3) Social mindedness--seeking the common £00od through partici-

pating ard sccepting responsibility in social and civic
1alationships; appreciating ths accomplishments cf otkers,
past and present, of the same or oth-r race or culture

(4) Reverence--respect for end tprrecisztior cf s»iritual and
religious values and relationships

(3) Appreciation of beauty in neture and ert

(3) Appreciation of good workmenship; of & task well done

{3) Readiness to enjoy life and to perticipate in its whcle-
some activities



110

(3) Love of nowe ard nome rg}ctionsnips; willingness to share
home responsiblilitiesd ™

The above evaluetions were carsfully s.de by the loczl stuaff and
administration ther rechscked by the ssme. The visiting committee did
not change tize original evaluations. n3 hDas besn suggdastaed with the
other corite:ia, the usze of tne above attitudes and appreciations
objectivily throughcut the whole school yzar in every ohass of work
would be iznatramentsl in achisving the .ost dzsirabls results possibls
to achieva in & sacoadary =ciool. The avaragze scors Jn the seventeen
evaluations is &. This gives a theramometer r-ting of 35 per cent on

the ~ttitudes aud ~ppreciztions thermometer.

summary Discussion ou Outcomes
In explaining the thermometer scalas of the outcomes a different
procedure . rom that which has besn followed was tuken. since outeomes
or results wre the most interesting and importcnt feature of any activity,
it seemed ruthur vulucble 1o give & little more detailed study to this
phiase of the survey; thsrsfore, the checklists wpnd evaluations covering

this phuse of work havs basn taken {rom the gvaluative Criteria and

copied intc ihis piecs of work in order to enabls the reader to get &
complete picture of czuctly how the s5chool ratsd «t the time of the
evaluation, and just where ths wecknosses lay.

The survey movemuvnlt isuiing wup Lo the final svalusxtion was in

operation, more or less, during the ndjor purt of tiue sccond ssmestsr

T2 Ibide, pe SZe
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of the schcol year 1938-39 in the Whitewright High School. The

school was scored by the visiting committee about six weeks before the
c¢lose of the year. fulte nsturzlly as the movement grew, the interest
of the teachers in the movement quickened in a like manner. Students
also felt both directly and indirectly effects of the entire evalua-
tive movement, and the changes thact it wrought in them is worthy of
mention.

The next few paragraphs will attempt to show how the material
found in the checklists was used objectively by the various teachers
in attempting to improve their work. Quite a bit of improvement
was made in all of the work offered as a result of the knowledge that
all of the work was to be evaluated and the results set up as a basis
to detesrmine just where improvement was most urgsnt.

In ordsr to ease the minds of some of the more nervous teachsrs,
the superintendent assured the entire faculty that the results of this
survey would not be used as a basis to remove some of the teachers,
unless they chose to persist in remaining in the same o0ld rut after
they had discoverad scientifically that were in such a condition.

The members of the Znglish department began to question some of the
requirements of the English bulletin of the State Department of Educa-
tion after havim; studied the checklists of this Criteria. They began
to wonder if it were tne bast thing to follow & cut and dried procedure
in conducting their classes. With ths help and encouragement of the
superintendent, test in remedial reading were given to all of the first
year students in order to determine just what type of rezding material

they could interpret and understand. As a result of some side remarks



of Dr. Alstetter concerning the physical conditions of some of the
rooms, all of the teachers became mors conscious of the paert played by
the environment of the clessroom~-physical as well as socisl. One of
the English teachers got permissicn to buy a radio for use in her
English classes in order that shs might emphasize still further the
utilizetion of the radio as an sid in developing better speech habits.
A complete survey of all of the usable books as a background for liter-
ature study in the school library was made, and & worthwhile requisition
for new books was made by the Inglish depsrtment. Both tsachers felt
urgently the need for further professional trwining and made plans to
study along the lines of their teuching field during the summer. In
faculty meeting these teachers sought the coonerztion of fellow faculty
members in devzloping the batter skills and hebits of woll trained
English students.

From the role of ple=cid, good, routins te=chers who =zccepted courses
of study without too much objection, ths English teachers by the close
of the term were seen grrdually to be developing 2 questioning attitude
toward what 4they were offering and were searching for methods and ideas
which would more rezdily reach the objesctives set forth in the check-

lists of the Evalustive Criterie mentioned earlier in this chapter.

As with the English department there developed with the mathe-
matics dep:rtment a doubtful attitude as to whether the mcterieal
offered in the mathemetics courses was the most valucble thet could be
given to the students. This 1dea has been prev:lent in every modern

educators' meeting when the subject of the high achool mathematics course

of study is brought up. It is a known and esteblished fact that to be



able to eelculate s one of the necesaary functions of mén in nearly
any walk of life, but what use the average citizen will ever have for
aome of the courses of higher mathematics required in every high

school is not a kuown fact. It seems that the men of mathematics have
not done es mueh in the last few years to make mathematics desirable to
the practical-minded youth of today as have the social studies men, the
language arts men, and the vocational arts men. For this reason stu-
dents in the Whitewright High School came to the point where they wanted
to know just what value algebra and geometry would ever be to them.

The mathematics teacher trained in the *mentel diseipline® school could
not render a very convincing answer to his practicaleminded questioners.
Even though methematics scored & S on the evalunations made, there seemesd
to have developed in the minds of the administrators and the mathematics
teacher a questioning attitude as to the actual worth of what wes being
offered. As a result definite evidences of research into the realms of
the mathematics department were being made in the last few weeks of
school, and plsns for an improved mathemsiies currieulum were being made
for the coming year.

The ocutcomse checklists in science showed a definite weakness in
curricular offerings in the study of life and l1life organism, and
practical offerings 1in 21) phagzes of naturs study. Noticeable effort was
being made as a result of this 3tudy to get awsy from the vague and
theorectical in science, and to offar in its stead subject matter that
could be applied to everyday life. Asg a result, studeamta*® interest in
science work rapidly increased, and while they'ﬁere deing things that

the averege person hag & ehanee to 4o, they evidently learned more
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scientific theory accidentelly than they_had otherwise learned in-
tentionally.

Kot necessarily as a result of the final survey, but indirectly as
a result of the work leading up to the final survey, the social studies
department underwent a rovolut:lonary change for what was hoped the
better. At mid-term ancient history, 2s an individual course, was
dropped and & course in the development of ,éood citizenship was of-
fered in its stead. Historical facts were taught in the other courses
whenever they could jutl_y be shown to have socme relation to present
day affairs. The sociel science teachers, as a result of the survey were
sble tc See more clearly the weak spots in their offerings, and immediately
began to remady what they could, and began to lay future plans which
would offer s curriculum for a more wholesome pupil personality develop-
ment.

As heg been mentioned in an earlier chaptsr, the grectest weakness
of the music offerings was that noc provision was mede for trainin.g in
sight reading, appreciation of harmony and beauty of tone, and music
appreciation generally. This was true minly.bécause thers was no
member of the faculty who was capable of teaching such things. TFor
the coming year such a person hea been upl;)yed, and the results of
such action are yet to de dotofiinod.

The criteria found in the checklists of the homemeking and vocational
agriculture departments were all found to be present, dut functioning
only fairly well. Closer correletion between the two departments sesmed
to be one of the most important nmeeds realized by the vocational

teachers, and plans were being setup to provide in the coming year for a
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mors effective program in both departments.

The outcomes in the business education department showed a need
for a curricul:r offering in bookkesping. In no department did this
survey cause @ more critical self-evaluztion than it did in this depart-
ment. A questioning attitude was daveloped on the »nart of the teacher,
and evidences were shown alfter the final evelustion of eftforts being
made which would raise the evaluations given.

Very little, other than discussions on its condition, was done
abou; the low rating given to the physical educstion program. |

The evaluations on the 1list of Attitudes end Appreciations showed
lowest on secientific mindedness, corncentration, and ereatlveness.
Highest svaluations were given to the pupils' attitudes on respect for
the personality and integrity of others, respect for lav and constituted
authority, and revsrence. T.rourh the astivity period, the organization
of the Student Council, and the changed clcssroom methods there sesmed
a degire on the part of the entire fscuivy to develop the sttitudes
mentioned earlier in this chepter.

Students becauss of the changed attitudes of their teachers and
because they had been taken in on the survey became mors free with their
ideas; yet no less respectful. -There seemed a greater desire on the
part of the entire student body to participate in things, which probadbly
unknown to them, would develop in them z2ttitudes that would meke them
well-rounded citizens. As a whole there secmed to be a more effective
comradeship built up between tezchers and pupils.

As a resuvlt of this =urvey there developed in the entire feculty &

guestioning attitude toward what they were offering; the administration
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becams more conszious of the curricular offerings; a definite need for
more professional training on the part of all the teachers was shown,
and each faculty member was making it a personal responsibility to im=-
prove in this respect; parents were becoming more interested in the
school; the pupil and his needs were being considered more &and more in
determining what to teach in the various cldsses; and scientific
measures were being offered and utliized 1ﬁtorder to determine what
each child most needed.

Before meking any recommendations for this school a8 & result of
this survey, it seems vropsr to say that a probsble continuance in the
direction headed at the close of the school year would achieve highly
setisfactory results. However, the following recommendations mi.ht be
offered in lioht of the results shown after measuring the offerings of
each class by the material shown in the checklists of the Evaluative
Criteria:

l. Every teacher should through reading of proper books and
current literature end by attending some college during the summer
months improve himself professionally. This seemed to be one of the
greatest weaknesses of the Whitewright High School faculty.

2. Bach teacher should take the materiesls found in the respective

checklists of the Evaluative Criteria and use them objectively in

his classes.

3. The seventeen desirable attitudes mentioned in this chapter

should be taken by esch teacher, and at every opportunity, effort

should be made so that one or more of them may be emphasized.
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4. The administrators of the school should make it their respon~
sibility to see that courses are offered in which desirable outcomes cen
be most readily achieved.

5. Training in first-aid practices should be given as a part of the
physical education progran.

6. If a study of the human organism cannot be offered in the present
curriculum, then & course in which it could be offered should be installed.

7. New books including visual aid material should be bought for the
1idrary.

8. Budgeting and marketing procedures should de offered in comnection
with the vocational courses.

9. Seientific measures should be taken in order to determine the
level on which individusl students can most efficiently function.

10, Cooperstive effort should dbe demonstreated by faculty as well as

by studeants.
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COOPERATIVE STUDY OF SECONDARY SCHCOL STANDARDS
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OITCOMES (2)

General Stetement

This 1s the second of {iwo pages on the outcomes of the educational program
of the school. This pace contains one swrmary thermometer, seven thermometers
dealing with outcomes ‘n curricular fielos not all of which are necessarily
found in any one school, and one thermometer desulinge with outcomes which are
not directly associa‘es with any particular field of the curriculum. 411 ther-
mometers on this pagre are based upon Section I of the Evaluative Criteria, OUT-
COMES. Sources for each thermometer are indicated below. All special scales,
except the summary one, are in terms of the regular five-point evaluative scale
ranging from 5.0, "highly satisfactory or practically perfect,” to 1.0, "very
poor.

1. Music
Based upon I-F, "Music" (pape 79). iverare of 3 evaluations.

2. Arts and Cra‘tes
Based uvon I-G, "irts and Crafts" (pace 80). Lverace of 3 evaluations.
Iy > h ¢ &

/

3. Industrial Artg
Based upon [-H, "Industri:1 Arts" (page 80). Lverage of 4 evaluations.

4, Home Making
Based upon I-J,

"Home Maring” (page 81). Average of 5 evaluations.

o. Agriculture
Based upon I-¥,

"Lericulture” (page 81). Average of 5 evaluations.

6. Business Education
) 1" . - - . -
Based upon I-L, "Busine:s Zducation” (pape 82). Averare of ¢ evaluations.

7. Health and Physical Education
Based upon I[-}, "Heslth and Physical Education” (page 82). Average of 5
evaluations.

8. Attitudes and Appreciations
Based upon 11, "Attitudes and Appreciations" (page 83). Average of 17
evaluations.

9. SUMMARY

Based upon the other thirteen thermometers on this page and the preceding
page, each weirhted as indicated below 1ts bulb.
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STAFF -- QUALIFICATIONS

General Statement

This is the first of three pages on the school staff. This page contains nine thermometers
dealing with the preparation and qualifications of the staff members. All thermometers on
this page, except the fourth and the ninth, are based upon Sections M and N of the Evaluative
riteria, PERSONAL DATA FOR STAFF MEMBERS and INDIVIDUAL EVALUATION, as summarized in II-A4,
Qualifications of Professional Staff Members" (page 90) in Section J of the Evaluative Cri-
teria, THE SCHOOL STAFF. Sources for each thermometer are indicated below.

1.

Adequacy of Preparation: Academic
Based upon I-C, "Academic Preparation" (page 142) in Section M, PERSONAL DATA FOR STAFF
MEMBERS. The special scale is the average of the ratings for all the individual teach-
ers for whom the information is available. The individual ratings are based upon the
amount of formal education in the teacher's major teaching field or fields. For full
details as to the derivation of the rating scale see M. L. Altstetter, "Scales for the
Evaluation of the Training of Teachers," The School Review (September 1937), 45:529-39.

Adequacy of Preparation: Professional
Based upon I-D, "Professional Preparation" (page 142) in Section M, PERSONAL DATA FOR
STAFF MEMBERS. The special scale is the average of the ratings for all the individual
staff members for whom the information is available. The individual ratings are based
upon the amount of formal training in professional courses in education. For full de-
tails as to the derivation of the rating scale see M. L. Altstetter, "Scales for the
Evaluation of the Training of Teachers," The School Review (September 1937), 45:529-39.

. Source of Degree

Based upon I-A, "Colleges, Universities, Normal Schools Attended" (page 141) in Section
M, PERSONAL DATA FOR STAFF MEMBERS. The special scale is the average of the ratings
for all the individual staff members for whom the information is available. The indi-
vidual ratings show the source of the highest degree received, using the following
scale: 5, Member of Association of American Universities; 4, Institutions on approved
list of Association of American Universities, or equivalent; 3, Other accredited col-
leges or universities, or equivalent; 2, Other four-year institutions; 1, Junior col-
leges, normal schools, and miscellaneous.

. Educational Experience

Based upon II-C-6, "Tenure and Turnover as Reflected in Average Length and Variety of
Length of Service in the School: Educational Experience" (page 94) in Section J, THE
SCHOOL STAFF. The special scale is the average number of years of educational experi-
ence for all the members of the staff.

Non-Educational Experience '
Based upon I-B-2, "Non-Educational Experience" (page 141) in Section M, PERSONAL DATA
FOR STAFF MEMBERS. The special scale is the average number of years of non-educational
experience for all the members of the staff.

. Personal

Based upon II-A, "Personal Qualifications" (page 151) in Section N, INDIVIDUAL EVALUA-
TION. The special scale is the average of evaluations for-all the individual staff
members for whom the information is available (10 evaluations for each member of the
staff). The individual evaluations are in terms of the regular five-point evaluative
scale ranging from 5.0, "highly satisfactory or practically perfect," to 1.0, "very
poor.

. Outstanding Cohtributions

Based upon II-B, "Outstanding Contributions" (page 151) in Section N, INDIVIDUAL EVALU-
ATION. The special scale is the average of evaluations for all the individual staff
members for whom.the information is available (1 evaluation for each member of the
staff). The individual evaluations are in terms of the regular five-point evaluative
scale ranging from 5.0, "highly satisfactory or practically perfect," to 1.0, "very
poor.

. Instructional

Based upon II-C, "Instructional Qualifications" (page 152) in Section N, INDIVIDUAL
EVALUATION. The special scale is the average of evaluations for all the individual
staff members for whom the information is available (3 evaluations for each member of
the staff). The individual evaluations are in terms of the regular five-point evalua-
tive scale ranging from 5.0, "highly satisfactory or practically perfect," to 1.0,
"very poor." ’

. Non-Professional

Based upon II-A, "Qualifications of Non-Professional Staff Members" (page 97) in Sec-
tion J, THE SCHOOL STAFF. The special scale is the average of .evaluations for all the
members of the non-professional staffs for whom the information is available (10 evalua-
tions for each member of the non-professional staffs). The individual evaluations are
in terms of the regular five-point evaluative scale ranging from 5.0, "highly satisfac-
tory or practically perfect," to 1.0, "very poor."



CHAPTER VI
CONCLUSION

The sumsary thermometers found in Table 23, pagel2B, give a grephic
pieture of the entire school program as measured by the material found
in the Evalustive Criteria. The resulis were largely arrived at through
personal judgment and parsonsl evaluations; however, the ratings are the
result of a careful study made by local staff members. These evaluations
were checked by & committee of administrators and teachers under the
direction of Dr. H. L. Alstetter.

On a comperative besis the library, the curriculum, 2nd pupil
sotivities m the order named are the best features of this school. The
guidence service and the school plant are the worst featurss of the
Iitewright High 3School.

There is far too much white left in all of the thermometers to say
that any one phass of ths program is highly satisfactory and adequute.

In the Fall semester of the 1938-38 school year, the ¥hitewright
High Sehool was operating on & more or less sslf-satisfied basis. The
faculty, it should be known, &s a whole was aversge or probably detter
than average. KNo teacher was over-loaded and every teacher, with the
exception of one or two who were teaching in their minor fields, were
teaching in the fields in which they had most adsquately prepared
themselves. Extre-curricular activities were engaged in that allowed

participation by about forty per cent of the students. 3Students were
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pot opernly complaining about what they hed; they were satisfisd tecause
they knew nothing better. Teachers were satisfied because they were
teaching what they wanted to teasch. They wro teaching in the same
manner that they had in the yeer or years before, thereby through some
repetition making for an easisr job. |

The first radical chenge from the ordinsry was sosn at mid-
semester whun & courss similar to community oivics was offered in place
of encient history. All of the work in the sccial studiles departmsnt
underwent cartain changes in order to glve something more usable to the
students.

Very soon thersafter the superintendant and prineipal introduced
the Evalustive Criteris to the faculty and some of the students. From
then on until ths end of the school year tﬁo whole schoocl underwent,
more or less, & period of experimentation and research. As everyons
1sarned more and more about the program of evalustion, they becuame
more oritical of the work which they were offering. Rasch teacher, some
more then others, worked in his or her field in en effort to more nearly
achieve the objestives setup by the Rvaluative Criteria for the specifie
phases of the curriculum. Students picking up the idea of resesrch and
evaluetion were esger to do anything whieh would meke their school a "wore
en joyabls place in which to live, meo‘ true, soms of the students
offersd very poor idees, but a largs pert of them took the matter
seriously and offered many comstructive as well as destructive criticlams.
Some of the students through their work in the evaluation of the school
received meny experiencss which wers immediately deneficlal to them.

The outstending results of this critieal analysis of this particular



secondery school were (1) an attitude of critical rindedness wes
developed on the part of the feculty; (2) tecchers ssw & definite need
for further training alorg professional lines; (3) teachers begen to
see the need and value of long time &nd short tire lesson planning;

(4) teachers began to teach &srnd to plan to teach in tne future more
objectively; (5) teachers saw need for and engeged in to a certain
extent, research in their subject metter and methods fields; (6 the
administretors of the school tegan to use mor< tine in supervision;

(7) the administrators encouraged and demandisd further professional
trainirg on the part of some of the teucuers; (8) the janitor, after
learning the criticisms offered by the visiting cormittee, took more
peins in cering for the tuilding; (9) the studants were tllowad more
freedom in the opersztiorn of the school; (10} more worthwhile ectivities
wore offered to the students; (11) more varied pupil perticipsation

wes sought in all activities; snd finally, (12) pluns %o use objectively
the results of this survey were being made for the coming year &t the
end of the present school year.

In view of the results shown in the survey made, in view of pro-
gress being made in the school immediately aftsr and during the making
of the survey, gnd in 1light of the literature background offered in
collaboration with this evaluztive study, the following recommendstions
are offersd for use by the secondary school et Whitewright:

1. All courses offered anc all activities purticipeted in should
be done in light of the genersl philosophy of the school. Every member

of the school force should be made to understand just what that philos-

ophy is.
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8. .11 =ubjocet matter couwrse: ung 21l wetivities sho#ld be
formaleted and offeraed in light of the needs of the students.

3e EBvery cource cffered should be mtde veluwble snough not to
be interfered with by othor courses sxeept in rore instancoss,

4. Compunpity needs zhould be one busic ror dsterzining Jjust whas
goursas should Ye cfferad irn the achool.

5. &+ definite progrum of guldence zhould be orgunized. 1np this
school it 1c poscible for eovery teccher to koow every pupil; thsrefaore,
guidence should ®e the founlavion purposse for &ll estivities in which
the school engages.

6. Professional training in guldance and guidanee procedures
should be mads aveiladble to all teechers and school aemployees.

7. 5411 so-c2lled extra-curricular sctivities now being offered
should be mede curriculer inssmuch a&s it is poasidble to do so.

5. Over partiecipzstion dy a few students should bdbe guarded againat,
s well a3 under participstion by a lsrgs number.

9. The Student Council orgsnizetion should d»e continued, srd in-
cressed authority should be givan it just ac rapidly as it 1s able to
increase its scope of work.

10. 411 pupil activities outside of regular clazsses should te under
the direet authority of the ichool Council.

1l. Regular faculty meetings should be plawned im which profsssional=-
ism along &ll lines of school activity should do initieted cend prepared

for.

12. The materials found in the Eveluative Criteria should be usad

objectively in every psrt of the schoolllife.
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12, Teachers should bde t&ught to reslize that ignorance is no
excuse for continued fellure to acaeept mew &nd worthmhile activitisa.

l4. The physical activities of the schoel should all be & part of
& well plenned and all inclusive physiocal education program.

15. Music should be offered in the high school in such a menner that
definite educationsl valuse as well as enjoyment will de gained.

18. Closer cooperation betwesn the pereants and school should be
encoureged and practicad.

17. 4 broadexr program of public ralations should bs provided for.

18. A new school plant should replace the one which is now being used.

19. The student and his needs should be the foundation for all setion
taken in the aschool regardless of its nature.

20. Closer cooperation should be practiced between goaehorn and
puplils, between pupils and pupils, between teachers and tesachers, &and
between teachars and the administration. The whole educational prograa
of ths school should evolve through the cooperative efforts of administra-
tors and teachers, &nd if any one refuses to cooperate in tryimg to put
over the test possible educatiomal progrum, he should bs removed as soon

asg possible.
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CURRICULUN AND COURSES OF STUDY (1)

General Statement

This is the first of fwo pages on the curriculum and courses of study of the
school. This page contains three thermometers dealing with the curriculum in
general and five thermometers dealing with curricular fields which ordinarily
are represented in all or almost all secondary schools. All thermometers on
this page are based upon Section D of the Evaluative Criteria, CURRICULUM AND
CCURSES OF STUDY. Cources for each thermometer are indicated below. All special
scales are In terms of the regular five-point evaluative scale ranging from 5.0,
"highly satisfactory or practically perfect.” to 1.0, "very poor."

1. General Provisions
Based upon I, "General Provisions" (page 20). Average of 2 evaluations.

2. Development Sources
Based upon II, "Sources for Development" (page 21). One evaluation.

3. Development Procedures
Based upon III, "Crganization and Procedure for Development" (page 21).
Average of 2 evaluations.

4. English
Based upon the first columns of the two tables under IV, “Provisions for
Subject-Matter Fields" (pages 22-23). Average of 4 evaluations.

o. Foreipn Languages
Based upon the sccond columns of the two tables under IV, "Provisions for
Subject-Matter Fields" (pares 22-23). Average of 4 evaluations.

6. Mathematics

Based upon the third columns of the two tables under IV, "Provisions for
Subject-Matter Fields" (pages 22-23). Average of 4 evaluations.

7. Sciences
Based upon the fourth columns of the two tables under IV, "Provisions for
Subject-Matter Fields" (rages 2£-23). Average of 4 evaluations.

8. Social Studies

Based upon the fifth columns of the two tables under IV, "Provisions for
Subject-liatter Fielus" (pages 22-23). Average of 4 evaluations.
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