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PREFACE

Perhaps no other movement in the history of Italy has
caused greater social, politieal, economie, and edueational re-
organization than the rise of Fascism. It has been my ulti-
mate aim in this thesis to show just how the esducation of Italy
has been affected by this movement, ¥Yor a more comprehensive
understanding of this subjeot, I made a study of the sarly
educational system from 1870 to 1918, showing what affect the
early features had upon the lives of the Italian children., I
have examined carefully the changes wrought by Professor Gen-
tile, Yussolini's first Minister of Xducation, I have sought
to explain the meaning of Fascism and to show the part, if
possible, that it has played, and is playing, on modern educa-
tion in Italy. Certainly Fascism must have its advantages
as well as its disadvantages. I have attempted to give an
unbiased summary of the benefits to be derived, or the losses
Italy may suffer in foreing Fascist principles upen the young
boys and girls who will be educated under the Fascist regime.
Time, and time alone, will determine what the outcome will be.

I should 1like to express my appreciation of the wany ad-
mirable works from whieh I have fully drawn facts, and my
gratitude to my professors, especially to Dr. J. L. Kingsbury
for his invaluable suggestions and criticisms.

J. T. O.

Denton, Texas
August 10, 1938
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CHAPTER 1

SCHOOL SYSTRM OF ITALY BEYORE THE WORLD WAR
A¥D THE ¥ASCIST REGIME (1870-1918)

For many ecenturies the world has looked down on Italy
as a backward nation, Her educational standards would have
been considered up-to-date in the Middle Ages., It is true
that a small part of the Italian people were well-educated
in musie, art, literature, and history, and it was this small
group that kept the light of education durning through the
past centuries. Most of the Italians have remained unlet-
tered and untrained people, going sbout as their fatherq and
grandfathers did before them. In 1870, the first year of
Italian unifieation, Italy roused herself from her slow, un-
progressive stride and began to formulate the educational
program that is presented in the following pages.

It is possible to trace the origin of Italian education
back to Roman society in the Middle Ages and on up to the
twentieth century., When anything is told of the Bishop's
schools, or Adbey schools, Italy is almost always mentioned.
The universities of today began in Italy. ZEven the cultural
development of the Renaissance had its origin in that country.
Should we study that period, it would form dut one period in

the evolution of Italian education. Of the orders issued



during that time, few if any were used, The first seminaries
were set up in 1545 for the purpose of teaching the clergy.

At the beginning of the twentieth century, Italy had academies,
elementary, private, and secondary schools. M}ost of the early
schools were estadblished by private individuals such as teach-
ers, princes, and well-to-do people. A number ¢f endowments
were made by cludbs and societies for the establishment of
special schools. Many parts of Italy were ordered to maintain
their own publie schools. VWhen the government did not see

to the welfare of the schools, they often fell to a very low
plane, but the writer believes it ean be truthfully said that
the Italian people have always tried to have as their goal a
better educational system. The state of lombardy was the
first to secure a substantial system.

The Capati Aot (1859) regulated the Italian pubdbliec
schools. The national system has as its head the ¥inister of
Instruction, who is a member of the eabinet, It was his
business to settle all business and to adjust all guestions
that arose in any school. The mnder-Secretary of State and
Publio Instructions assisted the minister with his duties.

The higher couneil, a group organized in 1909 corresponding
to our school boards of the present.day independent sehool
districts, was the highest body dealing with school affairs.
It was composed of six senators, six deputies, twelve mem-
bers nominated by the minister, and twelve professors from

different universities, who served for four years. They had
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to be abment from office at least two years before re-election,
Only half of the council was eleoted every two years., For &
time there seemed too much opposition from university profes-
sors, because they were afraid that politiecs would enter in-
to these elections; but with this opposition, polities did
not enter in any more than it had before, The council chair-
man was the minister., It was his duty to call sessions any
time business came up. The king appointed the vice-president.
The selection of teachers was made by the ninistgr and his
ecouncil. 1In 1906 s special act was passed to create a sub-
council to take care of the business of secondary schools.
This sub-counsil was similar to the chief council. It was
made up of a committee, a chairman appointed by the minister,
two teachers of govermment in secondary schools who had
taught for a minimum of seven years, and at least one person
from each of the schools in each district concerned. It was
the aet of June 4, 1911, that dealt with the primary schools.
The minister appointed a director-general, a head-master and
teacher who was selected by the members from his school, a
director, and two teachers elected by all the directors from
the primary schoole. The minister appointed a man to repre-
gsent him in all the meetings. The divisions of public in-
struction were: elementary and normal education, secondary
education, higher education, and fine arts. All members of

the educational system were subject to the general act of



June 25, 1908, To be appeinted, all teachers were reguired

to pass 2 competitive examination which was sent out dy the
¥inister of Rdueation. The provincial ocouncil, composed of
fifteen people, included the Provveditor, who aeted as chair-
man, the Consiglio supervisor of elementary schools, the ad-
ninistrators and directors of the schools in the respective
communities., The Deputozione Scolastica, an educational com-
mittee composed of seven members and the Provveditor, made

out the budgets of all the sc¢hools. A provincial council took
care of all the secondary problems in each prevince, The schools
of agriculture, ministry, industry and commerce took ocare of
their owm affairs.

Since 1870, Italy has devoted a great amount of time,
money, and effort to improving her educational systeh, She
bas always tried to take care of the education of her people
by dividing each province up into communities. In 1911 each
community was given full charge of all its fimancial and ad-
ministrative problems, provided the ecommunity had a population
of 10,000 or more; etherwises, it was ocontrolled by the Minis-
ter of Edueation 1f the eensus gave 28 per cent or more of the
population to be tlliterate.

The persentage of illiteracy in Italy has decreased
from 69.8 in 1871, the year of the first census after
the unificatien, to 46.7 in 1911, when, of a population
of nearly 35,000,000, approximately 16,000,000 were i1-
l1iterate. There were 8,323 communities in 1911, only

6 wore without 1lliterates, and only 13 had less than 1
per cent, These were in northern Italy. Of the 4356



situated in south eentral and southern Italy, 75 per
cent and over were 1lliterate. Of 69 chief provinciasl
cities and towns, 5 showed 10 per cent {lliteracy and
10 more, 50 per cent. Turin had the lowest percentage,
B3 Girgenti and Massini, in the extreme southera tip,
had 57. The city of Rome showed 15 per cent, 1In 1916
night schools and in 1923 holidgy schools for the il-
literate adults were organized,

¥ost of the illiterate people were found in the low,
warm parts of Italy. The Ministry ef Education werked hard
to decrease the number of 1lliterates. The schools showed
witbin two years that 100,000 men and women had benefited by
these improvements. Another reason for a decrease of 1lliter-
aoy in northern Italy (ILombardy) was the rigid military ser-
vice.

Religious subjects were not required, but were taught in
at least 6,000 communities. In about 1900 the Minister of Edu-
cation introduced the teashing of drawing, industrial work,
needlework, and asgrieculture into the rural communities, In
most sohools & field was attached to the school so that pu-~
pils eould learn something about farming. It is true that
this was very crude training, but it was a beginning of the
present-day agricultural system., Nost of the buildings eom-
prising school plants were unsanitary and overosrowded. There
were few articles with which to work., lNost of the things were
taught from memory. Ome would find a few good elementary

schools in communities where finances were available for their

lyalter A. Montgomery, Bducation in Italy, p. 4.




upkeep. The early edugational system of Italy rewinds the
writer of our own Texas sechoels, in that some ohildren have
good buildings and equipment with whieh to work, while other
schools provide only the simplest of equipment, if any.

The first school the young Italian entered was an elemen-
tary, or private, school lecated in each of the 8,262 oom-
nmunes. FEaoh school had to meet sertain requirements set up
by the Ministry of Edueation. All of the elementary sshools
were not alike. They were divided inte five standards; of
these, the first three were obligatory, unless the chilﬁron
had been taught privately by a person eof standing in the eoa-
munity. By law the parents were fined {f they did not eomply
with the requirements. In some gcommunities the law was not
well enforced; therefore, the number of illiterates remained
rather large.

Yederico Garlando, in his book The New Italy, gives the
following as a pieture ¢f what the econditions were in some of
the poor rural eommunities:

Thirty-two children were srowded into s small hut,
without air, and almost without light. The school-
master was a poor, tired-leoking, used-up, almost droken
old man, and very dirty, with his hair and beard long
and unkempt, filthy fingernails, and coat covered with
stains, shoes ripped and run down at the heels. How
peinful it was to me to see those children, with their
sweet and intelligent eyes, sacrificed in such a way,
placed in an unhealthy atmosphere, and under the guidance
of a master whe, whatever matters he might be able to

teach them, could certainly never inspire them with any
ideals of healthy virility.2

2pederice Garlando, The New Italy, p. 130.




Yor a time the Italian govermment left the sehosls under
the sontrel of the somunities and suthorized them to adminis-
ter lecal edueation as they thought best, dut this set-up
proved to be a failure. In most plades this is what happened:

On one side, the lar schools, consisting en-
tirely of ignerant administrators, who were not even in
a position to adequately appresiate the advantage ef edu-
cation for the simple reason that they themselves had not
had them; henee, rickety schools, sthools wanting in ev-
erything was the result, On the other side, there was
an enormous aecumnlation ef seeondary institutions and
universities; and this aseurulation went on incressing
each year, becauss the sxpsnses of these ianstitutions
fell on the central govermment, and each eity and each
town dvew to itself all the natiomal resourses possidle.d

In some of the early schools a youth might have heen very
talented for mathematies, But he was not given a c¢hance to
study mathematies; instead, he must spend his time studying
Greek or something else he did not remember. He was, as some
say, "nipped in the bdbud," and his career was ended., A lot of
the teaching was done by printed words. The memory of the
students was over-exereised. Some youths would study Latin
and Greek for as mush as eight years, and when they left sehool
they remembered very little of the subjett matier that they had
been taught. The schools wanted something practisal; bdut
instead, they forced the students te pore over latin, Jatin
is a good language, but its interest ecan be destroyed very
easily when it is foreed upon any one, espeeially upon young

students. A diploma wasz all the students were working fer,

31pid., p. 134.



a sareer in Italy was a flight ¢f stairs whose steps
wers diplomas. Another thing to remember about this
system is that the students, even in most of their
studies, never read any latin except that presoribed

to them t0 read and study in sehool. In this sxeélu-
sive worship of language, the Italian sehool forgot that
whish should de the base of all eduecation; vis., the for-
mation of strong men. Physical edusation was taken so
little inte asecunt that it could be put down as sare.
Even those whe spoke for the necessary inelusion of
physical edueation in the curriculum from the point of
view of hygiene and eontentment, were silent upon that
whieh should have been very important, In connection
with public instruction, eor edu¢ation as we call it,
there was still anothey thing I want to tell: in this
country of music, musie never entered inte general in-
struoction, etther the ¢lassiocal or the technieal, The
Govermment had dene nothing for the Italian stage, we
knew only the motors, and these only because they them-
selves had soms to us to give us proof of their valeur,?

It is eusy to see that the passing of the Casati Act,
Yovember 13, 18359, which provided Italy with a full elemen-
tary system of eduscation, 4id not come before it was needed.
The slementary schools were divided into grades, eaeh having
2 term of two years. A child of six ¢ould enter the first
grade. During his first two yeare of school he was given in-
struction in reading, elements of arithmetie, latin lamguage,
and writing, When a student passed to the upper grades, he
was allewed to take gourses in pemmanship, elements of geogra-~
phy, oomposition, agsounting, and bistory. In some courses
the boys and girls were taught separately, The boys were
given separate instruction in geemetry and geometrieal drawing.
The girls were taught domestic seience and needlewcrk.

Italy saw at an early date the nsed for s sompulsory edu-

4garlando, ep. eit., pp. 140-148,



cational system. VWith the passing of the Coppino Aet eon July
15, 1877, all shildren were required to attend sehool from
ages six to ten. This lav alse astated that olvies, reading,
penmanship, Italian language, metris system, and aritimetis
should be taught. The govermment left religious instruetien
to each community. A csommunity had to have as many as 4,000
persens before it esould have its own seheol. %When the Orlando
Act was passed in 1904, the ecommunity was sbliged to establish
the whole course of five classes whether it wished to or not,

The act of 1904 changed nothing, Put it required
those of the division to estadlish within three years
2 sixth c¢lass, reducing the teaching hours teo three daily
in the fifth and sixth classes, and assigning both of
them to one teacher. In these eommunities the age limit
was extended to the twelfth year unless the minister
regognized that the expense involved was too great. The
act forbade 2 community of dividing or elesing any of the
sehools voluntarily opened. Here compulsory eduecation
has been extended to all existing school classes. As
the ehild continued in school, new studies were given in
the fifth and sixth classes, Italian language, Italian
hiastory ef the ninmeteenth eentury, sivies, arithmetie,
aceounting, domestis econcmy, natural seienes, zrd hygisne.
The girls were taught needlework, singing, drawing, and
permanship. Other sourses sould bYe added if the sommunity
needed them, such as manual training, agriesulture, ete,
Pupils intending te enter secondary ssehools leave the
elementary schools at the send of the fourth year, when
they take a special examimation, and a n-‘ll fee of fif-
teen lire is charged for the examination.

By the act of June 4, 1911, the conditions of the elemen-
tary schools were improved, because the state took onr sn addi-
tional part of the expense. A patriotic scolastieo was estad-
lished in each ecommunity to encourage attendance, efficieney,

give free meals and glothes, and set up libraries.

5Paul wonroe, A Cyeclopedia of Rdusation, III, B501.
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The Consiglio Provineile seoclasties and the oouneil in
some cases appointed teachers to retainm the adminigtration of
the schools in some ecommunitivs, The Minister of Rduastion
also had some voiece as to who should take care ef the dusiness
of the school. Direet attention eof the Minister of Publis
Instruction was focused onr the elementary schools. He tried
to keep before the Italian people the importance of elemen-
tary sehools, This apd other things he secomplished, with
the result that the number of ohildren in sehool on January
1, 1916, excecded that of the previous year by 500,000, while
the increase in the Italian pepulation had been only one
millionm.

A royal deeree of lNay, 1918, stated that there should
be a library of at least fifty volumes in each elementary
school. The books were to be purchased and maintained by the
state and community equally. The purpose of this lidbrary aet
was for the sduecation ¢f older memders of the community. By
the adult sitigens beeoming interested in edusation it was
believed that edueation in general would prosper. A great
fear of dissatisfasction grew up in some rural communities,
besause the citizens thought that the subjects taught in the
rural elomentary sehools did not so-ordinate with the en-
viromnent of the children,

The expenses for slementary sc¢hools are dorne by
the community with gontributions from the state, In
1899 the State paid nearly 4,000,000 lire, the prev-
inces less than 400,000, and the somuni 64,000,000,
making a total of 68,400,000 lire. This {3 less than

three lire per capita while at the same time the ex-
penses of Great Britain and the United States were
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nearly twelve lire and those ef Germany over nine per
capita. Under the Bduestien Aets of 1886 amd 1900, and
more sspeeially these of 1904 and 1908, the state has
inereased its share of the expenditure. It ameunted to
nearly fourteen mflliem lire for the fiscal year 19506~
1907, to nearly eighteen frem 19807-1908, to twenty in
190821509, and te nearly twenty-four million im 1600-
1910. The act of 1906, applying to southern and United
Italy, Sieily, and Sardinia, provided fer more than
18,000 lire, of whieh adout 11,000,000 will be contributed
by the state and 7,000,000 by the ssmuni. Five years
were allowed for earrying out the provisions of the act,
The act of June 4, 1911, bas further provided that with-
in three years all rural sehools shall be reorganised.
The higher expenses eaunssed by the {ncresse of salary of
teachers, and the estadblishment of salary eof teachers,
and the establishmest ¢f new gchools, will fall upen the
state. The Bank of Deposit and Ioans will lend to the
gomuni 20,000,000 lire a year for twelve years and the :
state will pay the interest on the sumjit is estimated
that the total expense ¢f the state will rige from nearly
34,000,000 lire for the fiscal year 1510-1911 to nearly
74,000,000 for the fiseal year 192041921, The share of
the expenses of the cemuni whose sshools will be adminis-
tered by the consiglio will dDe fixed at the highest figure
of their expenses for schools fer the years 1909-1910 and
turned over to the Consiglie.®

The govemment scheols issusd a general report from thelr
schools every five years. These reports were not always ageur-
ate, dut they add something te the general pioture of the prog-
ress of elementary sechools. In 1907-1908 theve were about
4,500,000 ochildren from six to twelve years of age in Italy,
Of this mmber, 3,002,168 ghildren were enrolled in the pudlic
schools. This is proof enough to show what the state thought
about edugation. Tadble 1 shows the distridution of childrem
through the first six grades of the publie sshools for the
school year 1907-1908.

€1vid., III, %0S3.
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TABLR 1

ATTENDANCE YOR SCHOOL YEAR 1907-19087

Pupils Puapils ¥ho Passed

Grades Enrolled the Pinsl Xxamination
n"t.toocoooto 1,260.51’ 6“'3’8
3.00“..-.-.... 8“;587 ‘7""92
Tmrc'...ﬂ...'! 607'51" 31@.8“
Yourth.ceceeaoes 181,323 106,686
Piftheecenonasne 77,878 82,751
Sixthecosecnoee 18,749 13,052

Totals.... | 3,002,168 1,596,475, or

88.7 per sent eof
pupils enrolled.

The following table gives the figures on the increase

of teachers, sehools, and pupils in Italy for eash five-

year peried from 1871-1908, A decided increase is percepti-
ble during each period, sspecially during the last five years,

1902-1907.

TABLE 2
STATISTICS OF PUBLIC ELEMENTARY SCHOOLS (18?1-1908)8

Wzm:m::.—.ﬁm
8shool Year Sehools Teachers Pupils
1871-1872...., 33,886 34, 309 1,545,790
18?7'18780 ¢ses 39'708 ”’,02 1’830'79‘
1882'1883. osee “,m ‘5. 65’ 1’823.725
1887’1888. cobe ‘2.2“7 ‘7’998 2’125’ 207

7Monree, op. oit., III, 503. &1vgd., 111, S0S.
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TABLE 2 -~CONTINUED

Sehool Year Sechoels Teachers Pupils
1892-1893..... 49,722 , 51,388 2,292,966
1901-1902..... 53,259 86,433 2,548,583
1907‘1908 ssese 63 ’613 60 .525 8'002’ 168

There was also an increase in evening sehools and Suanday
schools for adults, The Minister of Edueation was doing all
he could, with the aid of the souneil, te help adult edusation.
The following figures were largely due te the passing of acts
in favor of adult edusation in 1904, 1906, 1907, and 1908, The

results are as follows:s

TABLRE 3
EVENIRG AXD SUNDAY SCHOOLS FOR ADULTS, 1908%

Bnrolled Who took the Examination Who Passed It
¥en, 148,233 78,314 61,5843
VYomen, 34,140 19,689 16,174
Total 182,373 98,003 o 77,717

The above figures show great improvements {m Italian
schools, but other improvements were neesded., In 1907-1908,
there were 21,028 classrooms in good condition, while 39,239
were poor or unsatisfaetory for use. This shows a total of

60,267 classrooms. Yith this number, 27,000 more ¢lassrooms

®rvia., 11X, 503,
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were needed, The private sehools in 1967—1908 were steadily
increasing: grades, 11,9041 sehoolrooms, 6,534; pupils,
148,0813 prineipals, 2,063; teashers -- men, 1,318; women,
4,7493 total, 6,067, By 1915 the mmber enrolled in the e¢le-
nentary schools had inereased to 3,692,024 ehildren six to
eleven years of age. There were 17,243 men and 58,750 women
teaching in these schools, This part of the educational sys-
tem cost the nation about 818,000,000 eaeh year.

The writer believes that the Scucle Popalore played as
important a part in the edueation of the Italian children as
any other one scheocl unit in all Italy. These schools were
organized to bridge the gap between the elementary school and
higher edusation, All the eommunities did not have a Seuole
Popalore, dbut in the communi{ties where thexze were located the
children made much better progress, TFrom the following one
may derive an ides of just what these sochools were intended
to do:

The Souole Popaleore are essentially rural and
ssientifie, of egonsiderable freedom in courses and
schedules, supported by the sommune and state jointly,
largely sutonomous, and in the nature of continuation
sehools, being, in the words of Winister Berenini, "a
bridge between the slementary and the voeational and
techniocal sohools." They are designed primarily for
ehildren hitherto unable through eeonomie stress te
eontinue in sohool, Scientifio and voeational advan-
tages, hitherto afforded only in sechools of higher
grade and at a distance, are now brought within local
reach, '

An interesting phase of the Seuocle Popalors is
offered in the tentative plams for the establisiment
of a marine popular school at Venice. As ocutliined,
this sochool is designed to impart instruction in elemen-
tary navigation, making andmanaging beats, piseiculture
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in various phases known in partieular localities, and
devices for catehing, conserving, and transporting of
fish, Promising pupils will be offered aid in pro-
ceeding to highcr technical marine schools already
established,

TABIE 4

OUTLINE OF THE MAIY FEATURRY OF THR ITALIAY STATE
SCHOOL SYSTEMil

Vocational Vosational

sehools slasses
Po ar
conat?%ution
lower Highey Superior Normal school

primary primary primary

Rlementary Agricult'l,

Agrioultural schools
Rlementary Commercial
school Industrial
6789 10 11 12 13 14 15 16 17 18 19 20 21 22

Approximate ages

Ginasioe Liceo University
Technical Technical
Secondary scheols institute

school

Complementary course

Iouontgonery. op. sit., p. 9.
llmiwood P, Cubberley, Eistory of Rdueation, p. 610.
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¥ost of the secondary schools were either olassical or
technisal., The olassisal schools wers divided into ginasio
and liceo divisions. Students attended the ginasle for five
years, usually from ages ten to fifteen, and the liceo for
three additional years. The most important sudjeots taught
were Italian literature, latin, geography, mathematies, and
the elements of natural seclence. Modern languages were al-
most wholly neglected; in some cases a little French and Ger-
man were substituted for Greek, An examination had toc be taken
and passed in all sudbjests before eredit was given. Oral and
written examinations were given in Italian, latin, and some-
times Greek; only oral examinations were given fer the other
subjects. In most cames these examinations were not very d4if-
ficult., Dioctionaries ocould be sonsulted when necessary. The
Italian essay was the hardest ¢f all the subjects; while in
school, each student had to write a certain number of essays,
usually about.tvo each week, on moral, historieal, literary,
or patrietie subjeofa. ¥ost of these toplies were somewhat
above the intolligonca ef the average school boy. The pro-
gram of Italian education was rather varied. The final exami-
nation was called the liecema lioceale, whieh is practiscsally the
same 88 an entrance examination for the university, These
papers were uniform and prepared for the whole of Italy by
the ¥Minister of Edueatioen,

There are certain set ideas on every subjeet, from
which it is heresy to didsent. Thus a boy is not taught
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to umse hig own judgment with regard to the awthors
studied, but is teld he must admire a certain one more
than ancther., Jatin is more theroughly taught than
other subjects, and the majority of oiucat!g Italians
sonserye a smatteoring of it fiu after life,

There were also mmerous special sshoels for girls. They
were wmost commonly called boarding sehools, with pleans of
study to suit the girls. In these schoele the girls were
taught drawing, needlework, and gymnastics,

Ranking immediately above the industrial and eommercial
sohools of the second grade were the teshnical schools, inter-
mediates between the higher elementary and the highest div-
ision of secondary edusation,

The technieal schools were estadblished to enlarge and
vary the curriculum between the eslementary and normal or col-
lege training, lNore time was given to different sudbjects.
Italign literature was co-ordinated with history er with the
other subjects taught. The techniecal sehools differed from
the elemeontary schools in that they provided the individual
with a modern education in the following: 1languages, arith-
metie, book-keeping, algedra, and geometry, drawing, history,
snd geography., All the courses of the last seven years were
eoxpleted with annual examinations, similar to those given in
the slassical schools,

The number of students in these schools was small due to

the fact that they 4id not constitute a regulsr system., A
number of the sudjects fziled entirely, as, for example, the

121&1;1 Villari, Italian lLife in Town and Country, p. 241.
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school of sulphuy mining in Palerme, which never had more than
six pupile; this number declined te two in 1884 and to one in
1886 when the establisiment was naturally elosed.

Examinations were usually given in June. It was nothing
uneommon to see mothers waiting to see the prefessors, or even
visiting the gevermment ssheol inspector, and asking him to
use his influence with the stony-hearted examiner, in favor
of their boys. The mothers told the inspeotor that their boys
were timid and became frightensd on exsmination, and really,
they knew & great deal mere than they cculd write., In some
cases thsy were given a second chance on their examinations.

If they failed to pass this time, they were set dack for another
year., This retardation caused mush disturbance at home, The
boy was tormented for his lasiness, or treated as a martyr

to the unfairness and partiality of the examiners. In some
cases due to outside influenee the examinations were made
oasier. Physieal punigshment was abelished. The very idea of

it was regarded as barbarous. The Italian physical education
scheols were very poor, Gymnastiocs classes were taught but
twice a week. Occasionally a vountry walk was taken. The
Italians did not eonnect outside sperts with scheol amotivities.

These secondary sshools were both classieal and technieal,
with a few excepticons. In most of these schools the pupils
attended elasses every day, listening te lestures and showing
thelr written exersises. The sshool day usually ran from 8

or 9 a. m, to 3 or 4 p, m, with one hour off fer lunch. Some-
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time during the week the students were given a half holiday.
The seheol term, in most eases, ran from Oetober fifteenth to
June fifteenth, During this time the students were given the
following holidays: a week at Christmas, a week at Easter,
and four days for a oarnival, Attendance was vigorously in-
sisted upon. Should a boy fail to report at the deginning

of a lesson, he had to bring 2 letter frem his parents ex-
plaining why he was absent before he gould be re-admitted.

In some instanees parents allowed their doys to be absent.
Should a boy miss sehool toe much, he was disqualified for
his examination. A rnumber of boys between nine and eighteen
years of age could de seen studying in Italian lidraries.
Cribs were used by some students, dut a diligent scholar would
not use them bessuse he thought he learned more without them,
The schoolmasters did net absolutely forbid the use of them,
because they knew they oould not help it., Noat of the work
was done outside of sehool, ‘The libraries were very popular
places to find the students at work on unisteresting problems.
Adults as well as the students used the lidraries. The fees
for secondary edusation were very lew, ranging from four to
five lire amually, In seme cases no fees were paid at all
provided the students could prove that they 4id not have any
money, or eould not get any from their parents. The result
was that the sehools, especially the classical ones, were
filled with boys whose home training was not what it should

have bheen.,
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Some boys ﬁavtr heard any talk about anythinz in their
homes but the trivial details of daily life, The student who
had never seen a book in his homs éould hardly be expested
to aequire a love for study unless he was of oxoopiional
ability. He had nothing upon which to base his edusatien.

As has been previeusly indieated, the seecondary schools
were for all ohildren of school age. The cbjective was to
try and fuse the different classes, dut in many sases this
ain fell short of attairment. PFor this reason, only a small
mmber of families sment their children to public seheols; most
of the parents preferred home education, whieh was very poor.
They did this to prevent their c¢hildren from mingling with
those of lower social status in the eommunity. In all pubdblie
sohools the students grhupod themselves in aecordance with the
social standing of their parents. In private secondary schools
fees had to be paid, but the instruetion was usually inferior.
This caused a hardghip on the students when they wemt to take
the state examinations, because all tests were prepared dby
the state., There were some doarding sochools, btut they were
very unpopular because o0f their management. These schools
wore very oclosely supervised. All of the govermment's naval
and military schools were run on this level,

A mumber ef agrieultural schools were established under
the Casati Aet. These schools were very practical. They were
regulated under the act of June 6, 1885. With suggestions
from the loeal authorities, the state established these schools
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and paid three-fifths of their expenses. A committee ap-
pointed by the govermmeant under ths'direttion of the Minister
of Agriculture ianag.d these sehools. Students between the
ages of fourteen and seventeen years were admitted to these
schools after having passed an exsmination issued by the Min-
ister of Rdueation. The most important studies were in draw-
ing, horticulture, vine raising, and wine making. These
schools offered elementary and advanced training. Only the
students showing high possibilities were enrclled in the ad-
vanced schools, There were wore than 47,000 pupils in the
agricultural sghools ia 1903-1904. The total expense of these
sehools was about 2,000,000 lire annually. At the same time
there wers over 2,000 teaochers. Three hundred fourteen schools
received aid from the state and 427 schools recelved ne aid

at all from the state govermment, In June, 1908, the agri-
cultural schoels were divided into {industrial, manual training,
artistic industrial, commereial, and schools for girls. It
was the duty of the state and 1ocal conmmnities to share the
expenses of the new sshools. Iunstruction for adults was given
in the evenings and on Sundays. The law of 1912 stated that
one voecational sohool should be estadblished in eaeh sommunity
ef 10,000 people er more, There wers 800 such ocommunities in
Italy. The expense of thie experiment was 13,000,000 lire
($26,000.00) = year. It was believed that only the young work-
men between the ages of thirtesn and eighteen would benefit

by this aet, but as a result many of the adult Italians re-
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ceived valuable training from these sehools. In 1917 there
were 29 agrieultural sehools, and of these only one was for
women. At this time there wers a mumber of mining sehools of
secondary rank,

Yo one could teaech in any type of a schoel unless he had
a degree granted from a univeraity or school of the same stand-
ing, or & special diploma, whioh eould de granted only after
examination and fer such subjects as were taught in univer-
sities.

The status and compensation of teachers in govern-
ment and equivalent schocls were regulated by acts ef
April 8, 1906, whieh fixed the rules to be followed in
sppointing, dismissing, transferring from one place to
another, eensuring, ets,, of any teacher. The first
appointment was for three years, after whieh it was
made permanent 1f the inspestion offieials reported
favorably; if not, the appoeintment was extended for
another year, when the teasher was definitely appointed
or dismimssed, Yot all places were filled with teachers
by appointment. In sertain cases where a teacher would
teach only a few hours a week, a temporary appointment
was made. As a rule, the teacher was appgintod for a
single study or for two related subjeects,

A great desl was said about the training of elementary
teachers before the VWorld War, but little was done adout it,
After the war, teachers were trained in normal sehools, sep~
arate for men and women, Speeisl courses in pedagegy, leec-
tures and theory, Italian language, literature, and history
were given,

A young man had to spend usually from tws to seven years

of his time in the army. This might break into his present

lsnﬁnfO., op. _‘f_’-__t..' I1I, 805.
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social and finaneial life, dut in the end he gained what, at
first, seemed to have been lost. 'hﬁn most of the yocung men
entered the army, they cared very little how they looked,
or dressed, or talked. From nilit#ry training camps, whieh
were very rigid, they returned stronger both physisally and
norally than when they entered., In military sehools they
were taﬁ;kt how they esould digeipline themselves as weoll as
others. In the rural communities very little was done teo
sducate the growing youths. In the military darracks the
men were taught some kind of a trade. The life of Italian
soldiers bLegar early and ended late eaeh day. They were given
hard duties to perform. The food they ate was not faney, bhut
very substantial, When a strike oecurred, or some law was
broken, the seldiers in service were ealled upon te halt the
disturbante., It was only in sush cases as this that the sol-
diers were asked to display their diseiplirnary adility. There
were many phases of army life, The most ocutstanding was the
Italian eavalry, whieh was knewn all over Rurope. Classdis-
tinetion existed in all the eampa, and this, of seurse, was a
hard thing to fight ageinst., So many of the efficers felt
that they were inferior to some ether officer, or posaidly te
the men in their company. An officer's education, before he
entered the army, depended upon the size of his purse.

It seems that only a very small percentage of ths men re-
mained in the army after they had served their alletted time
for the government, Any time after they had served their time,
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1f the goverrment needed seme extra men, these men could be
called bask into servise. The mumber ¢f years a man was re-
quired to serve depended upon his eecupation, soeial or polit-
ieal position. The government eeuld net eall a man to ser-
vice before he was twenty-ome or after he was forty years sld.
After he was forty, an Italian eould ¢all his 1ife his own,
But before that time he lived more fer his country that re-
quired his serviee than for himself. "I venture to doudt
whether there be sny natiom that eould show s0 universal a
spirit of determination and self-sacrifice as that shown by
the Italian.%1l4

¥any of the wounded Italian seldiers wers given instruc-
tion of an elementary nature while they were in hospitals.
Teachers were assigned to them from various publie schools,
the most important ones being located at Milan and Naples.
Some game as volunteers, These men were given examinations
when the courses were eompleted., The organigzation of the work
was along twe lines: first, for illiterates; and second, for
backward soldiers, Imoh interest was created by the teashing
of ehoral singing.

These schools were net fer the physiocal rehabilitation of
the wounded men, but te teasch sugch subjects as an average
ehiléd of the elementary grades should have known, It seems
that there should have been some trouble in teaching these

men, but in most cases thelr minde had not passed the plastie

14pichard Bagot, ¥y Italian Year, p. 165,
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age. lost of the men were peasants, or from the lewest urban
elapses, soefially. Very few men sculd read or write when

they were admitted to the hospital seboocls. In most cases

all had had some chance to attend an elementary school, but
had dropped ocut bLeeause of poor slesthes, the distance of their
homes from the sehoocl, the family needed them at home, or Jjust
plain laziness. MNost of the men, speaking different dialects,
wvished many times that their parents had forced them to attend
school.

A cbild's mind, thoughts, and ideas ¢an be molded and
changed as desired, but men often revert bdack to former ideas
despite efforts to teach them new econceptions after they have
attained to adulthood. However, the men in the Italian sshools
did gain some of the knovieégc they should have aequired in
their youth. All were sager to learn. They slways had their
bocks and materials ready when classes were resumed. There
were no disciplinary preblems., They knew that the time for
study was limited, therefore all tried to get as much as possi-
ble out of their lessons. Their attonﬁion was seldom dis-
tracted.

: Even distinguished visitors so eagerly welcomed by
children can not break the severe and imperturbables salm
of these soldier pupils. Visitors pass from bench to
bench, smiling, enthusiastie, patronising. These model
pupils look up, answer respectfully, smile frem the depths
of those inscrutadble eyes -- and even, before the dis-

turbing element is well gut ef the room, they have plunged
again into their tasks.l

15uontgomery, op. eit., p. 19.
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By the patienss of study and determination to learn,
they did the impossible under their physieal conditbns, len
whose hands were woundsd grasped their pens and sontimmed their
work even though the pain might be ever se great. YNen with
wounded heads never missed a ¢lass, even though their suffer-
ing was almost umenduradle, The writer believes that he can
truthfully sssert that nowhere else in the world has there
ever been suah a sehool for the unfortunate.

In 1900 there were about 82,000 elementary school teach-
ers in Italy. The life of a teachsy was hard, Their sal-
aries were miserably inadequate, usually ranging from 40 to
150 lire a year, wvhich is adbout as such as & skilled mason
in this country makes in one month., A teacher's salary varied
agcording to the sirxe of the community and ascording to the
subjeets taught. All of these had to be of secendary level
before the salaries were increansed. Yost of the teachers
belonged to the lower middle class. Some were the children
of domestic servants, peasants, and artisans. As 2 whole,
they were honest and high-prineipled people working with all
their abilities, though without sufficient means, to de their
duty as teachers. Some of the social workers in Italy be-
lieved that an increase in the salaries would help to solve
the problem of ignorant teachers, They based their bellefs
on the facts obtained from the military samps where men were
taught how to read and write if they were illiterate when
they arrived in camp. |

By 1912 the state had inoreased the slementary teachers!
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saleries in large schools frem 1,200 to 1,700 lire a year.

In village schools the teachers were paid from 500 to 800
lire anmially. “"Some of the eommunities paid salaries as
high as 3,000 1{re; Milan from 1,880 to 2,900 for men and
1,850-2,600 for women; Veniee from 1,700 to 2,200 feor men and
1,400 to 1,800 for women."1S

All teachers werw pensioned upon retirement either
from a special pension fumd established for that purpose,
or from the community, if the scommunity had provided a
system of pensions before the pension fund was areated.
Comuni contributed to this fund five per ocent of the sal-
aries pald to their teachers, The teachers paid four
per cent. The state also eontributed. There were about
1,000 supervisors in the country in 1911 who were paid
salaries from 2,000 to 2,400 lire. Some with spegisl
duties were paid as mueh as 2,500 to 4,500 lire.l

Rach teacher's salary, if a satisfactory one, was in-
oreased 500 lire eaeh year for the first five years, or until
it reached the maximum. The headmasters, who were appointed
from among the highest ranking teachers, received, after their
probaticn of five vears, from 3,750 lire to €,500 lire per
year in the secondary schools. These headmasters worked some-
what as our eounty supervisors do today., They also c¢ollected
data on any progress made during the last five-year period.

By a speeial act of 1909 the salaries of the univer-
sity professors were raised from 5,000 to 7,000 lire mini-
mum yearly, They were given an increase of 750 lire each
year for the first five years, up to 10,000 lire, which
was & maximum., Bach instructor reecived an incresse of
30 lire for each additional lesson taught, The same aet
fixed the salaries of women professors at 5,000 lire, if
ordinary, with inereases of 500 lire every five years up

to 7,000 1lire; and at 3,500, if extresordinary, with in-
creases of 350 every five years up to 5,000 lire. Salaries

16yonree, op. cit., III, 502. 17rp48., III, 502.



of professors at the university schools were lower. The
salaries of professors were regulsted according teo the
difficulty of the sudbject taught. The state reserved the
right to increase or deerease the nmumber of professors.
Each professor bad at his command an assistant; a mmber
of these assistants served oxly in the absenes of the ex-
traordinary professor, The aalaféeu of the assistants
varied from 2,000 to 6,700 lire.

There wers twenty-one universities ia Italy. Of this mum-
ber, seventeen were under the sontrel e¢f the state govern-
ment, while four were free universities; the rest wers coélleges
offering superior studies, such as the schools at Florence and
¥ilan., The rise of universities came when Italy was divided
into different states. The result was that each ecapital wanted
to become a center of learning. At that time the number of
universities was far more than needed; therefore, they were
Just an additienal expense. But the govermment did not have
the ecourage to close any of them, In 1895-1896 the total num-
ber of students was about 23,000, or 74 per 100,000 inhadbitants,

Higher sducation was supported by the state and local
bodies contriduting in different ways. In many places, such
as Genca, Parma, Yodena, Siena, Cagliari, Sussari, Messia, and
Catania, these universities were founded as universities of
second rank, In order to have these, as well as other univer-
sities, raised to the first rank, the citizens of the town had
to pey to the state the difference in the funds required for
this standing. Many towns sontriduted funds to establish a
loeal university., Few of these existed for any loagth of time

without the help of other 1ndiv1dﬁals. or of the state., All

1871pia., III, 502.



of the free universities were supperted dy loeal bodies, ex-
cept the university of Urdine, which reseived a small alleot-
ment from the state. The universities of Florenee and Milan
were supported by private dodies.

To & number ¢f schools in such places as Turin,
Genoa, and Ylorenee, the state eontridbutes a fixed sum.
All the institutions of higher learning are administered
Dy speeial beards in whieh leeal dodies are represented,
The professors are appeinted by royal decree or minisg-
terial selsetion. The laws regulating the u!%vcrlition
were passed Dy the state on August 21, 1905,

Yor each university there are the following:
(a) 2 prineipal (Rettore); (b) an aeademio eouneil {(con-
siglio ascademiol); (6) a general assemdly of professors
assembea generale del professori). Yor eash faculty:

a) a dean (Preside); (b) a eouncil of professors (con-
siglio 41 faecolta);.... Spesial sehcols have, as a rule,
an organisation like the faculties; Bge bead, however, is
usually ealled direster (Direttore).

Governuent fine arts and susic sehoola are under the
direstien of the Yinister of Publiec Instruction. They have
no unifora organization and vary in impertanse in every re-
speet. The nmumber of fime arts govermment schools was thir-
teen in 1901.1202, with 2,433 pupils (2,137 boys and 1,625
girls). There were thirteen non-govermment schools with
1,685 pupils (1,363 boys and 262 girls). The former had 167
teachers and the latter 685,

The govermnment music sehools were five in number
with 952 pupile (353 boys and 419 girls); the non-govern-
ment 51, with 4,431 pupils (3,408 beys and 1,023 girls).
The mmber of teachers in the former was 146, in the lat-
ter, 395.21

Coungil: The academic eounecil was eomposed of the
following: (a) the Rettore in office; (D) the retiring

1%yonree, op. eit., IIT, 506. 20rpvid,, 808. 2lrpid., 508,
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Rettore; (e¢) the dean of the fasculties; (d4) the relieving
deanj{(e) the direstor of the gshools connseted with the
university. Among other funetions the eouneil (a) grants
scholarshipss (b) gives its advice on changes relating

to the university regulations on any sudbjeets sudmitted

by the Rettore or the minister; (e) fixes the time agh.dulo
for classes; (d4) deeides upon the dispossl of funds.<2

As a general rule the professors were men of great abili-
ty. It is true that some were only high-pressure politicians,
but many others proved themselves useful to sosiety. The maln
reason the professors could do no better work in some ways was
due to the poorly construsted curriculum, The Italian gov-
ernment thought that ite professors were paid a high salary,
but in most cases they were not paid what they were worth,

The professors were listed as ordirnary, extraordi-
nary wvith a permenent appointment, and private and ex-
traordinary professors were regulated dy the acts of
1904 and 1907. Ordinary professors were appointed by a
royal decree. An extraordinary professor was appointed
for the first time by the minister for one year, After
that he was appointed by a consultation with the faculty.
In engineering schools, extraordinary professors are ap-
pointed by the minister.

In earicati are appointed by the minister on the
suggesticn of the faculty in the case of obligation
sourses., DBesides offieial professors there were private
teachers who were also appointed by the minister. All
teachers and professors had to pa.g a special examination
before they were allewed to teach. 3

Higher edusstion is given at the universities (uni-
versita) and at other institutions the majority of which
are designated as schoels (souole) or institutions (in-
stituti), Some of these institutions are connected with
universities, others are entirely independent. If under
the sontrol of the govermment, the universities are called
regie; 1f under lecal bodies, lidbere, All universities
are governed by the gsame laws and by-laws, the other in-
stitutions by speeial laws and dy-laws,

The faculties, all of whieoh are found in the largest
universities, are: (1) law, (2) medicine and surgery,

221pid., ITI, 508. 257pi4., III, 510.
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(3) mathematieal, wusieal, and matural sciences, (4)
belles letters and philosophy. In addition, there are
schools in the following subjects: pharmacy, engineer-
ing, veterinary, science, agriculture, commeree and so-
eial seciences, oriental langusges, midwifery; and sourses
of notaries and attorneys, for secondary and elementary
teachers and schools, the agricultural sshools at ¥ilan,
Portiei, and Perugia, and the ferestry schoocl at Vallem-
brosa are under the Mimistry of Agriculture, industry,
and eommerc¢e; all other ingxitutions are undey the ¥inis-
try of Pudblic Instruction.
Teaching in the universities was uniform regardless of
the number of schools or how small the number of students
might be, The value of a degree sonferred by eash institution
was abselutely the same, The fees ranged from 18 to 34 1lire
for the entire university eareer. vYhen a studemnt wrote his
name down for a course, he was to begin meeting lectures in
November of the following year and eontinue until the course
was completed, At the end of esech year he was given an examina-
tion whigh permitted him, if he passed, to continue on to the
next year's work, In order that a student be admitted teo the
faculty, he had to take up at least eighteen sudjects. MNost
of these subjects were of theoretical nature; some were
studied two years, others only one; very seldom was a student
*ploughed” at & university examination bYecause he failed one
of the above courses. In the engineering and mathematieal
courses the examiners were more severe than in any of the other
examinations given., A few weeks' oramming at the end of the
term was sufficient to satisfy even the most exasting prefes-
sors,

L

When a student had completed his course of study, he had

24yonroe, op.cit., III, 510.
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to write a thesis on some gquestion dezaling with bis course of
study. Thim work was read and passed on by at least two pro-
fessors. Then s day was appeinted when the student and his
professors would mest and discuss the possibilities of his
paper. In addition, eleven exsminers were ovzlled in to help
investigate the thesis. VWhen the paper had been weighed and
carefully checked, the examiners placed a grade on it, Then
the eandidate was given his doetorate degree, Should a pro-
feasor give tooc severe an examination, or be too striect in
c¢hecking the classrooms, or many other miner things, riots
were apt to start in almost any of the universities. It is
believed that most of these evils lay in the type of examina-
tions and in the methods by whieh they were given, Clasces
were sometimes broken up on aecount of a dislike of the lee-
tures on éhe part of some of the students; the dissatisfied
oneg often persuaded other students to stop meeting the class-
eés. The professor in suesh an event was helpless, because 1if
he should eall the police, "there was at on¢e an outcery that
the freedom of study was violated, the minister of edueation
wag attacked in the chamber, and secialist deputies held up
their hands in horror at the reactionary methods of the authori-
ties."25 The result of sueh a riot was that the universities
were closed and the students were given a holiday. The only
punisiment given was administered to the leader of the riot,

who was suspended for one year,

2vi11ari, op. eit., p. 252,
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As for university life, there was praetically none. All
the students had separate living gquarters. The larger per-
eentace lived with their parents in the city. The schools
had very little, if any, entertalimment, MNost of the enter-
taining and possible speech-making was where the students
gathered in large bodies. It seems that the shief form of
entertai mment was wandering about on the streets and rieting
in cafes.

The public schools in general took very little interest
in school spoerts; therefore, sechcol spirit was very lew, The
schcols were locked upon as places for urpleasant work, Stu-
dents had 1ittle affeotion for the schools. Due te that fact
students seldom oame in eontact with each other except in class;
few friendships were formed, Idling zbout on the streets was
almost the only amusement efforded the students., This dis-
turbed traffie, as the schools were often situated in the heart
of the towns. In many cases students cared very little for
their teachers, either in or out of achool, It was very un-
eommon for a teacher and his former pupil to be close friends.
The private life of ench student, as well as that of each pro-
fessor, was unknown to his colleagues, In exceptional ecases
there were a few schools where the teachers influenced their
pupils. Some teschers really tried to interest their cleasses
in the subject they were tezehing, but their task was always
a hard one, beecruse of the lack of proper relationships between

the teachers, the pupils, and the personnel of the schoel, This
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was not true in all sochools, beeause in some few universities

the relatien between student and professor was more intimate

then in the elementary and seeondary schools. In some of the
universities the professors had a gresat deal of influense on

the student body as a whole.

The entire school syatem, from the time a ohild started
into kindergarten until he regeived his degree, was regulated
by the Minister of Rducation who, with his counecil, regulated
the studies offered, made out programs, sared for disoiplinary
problems, filled vacancies, gaie out examination apparatus
and papers, and took care ef any other busineas sonnected with
any of the sechools,

The instruetor in the schools was authentie, therttero_
all the students on their examimations had to repeat what the
professor had taught them, If a studént said anything on
examination that he had not been taught, his career was ruined.
The Italians had no practical sense of what liberty is, pr
following statement by Federiao Garlando in his book, The New
Italy, gives a plcture of the true Italian:

They fly inte a passion, they riet, they caunse
tempests to break ocut in parliament, if it be prohibited
to raise a flag which has not the erthedex @olors, or if
an offleer of the poliee has interrupted the speech of &
too-heated orator. But no one 1s occupied with, or
grieves over, these administrative dispositions, whish
not only hinder the progress, dbut strangle the activity,
and even suffocate the breath of all those vitisens who
have not had the leisure to complete the course of of fi-

eial study; and the eircle grows even smaller, so that in
a few years I can imagine that, when you will want te take
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a wife, or to become & town-council man, you will have
to gozgefort the authorities with 2 well-certified dip-
loma.

The Italian people hold Iincoln and Garfield as their
ideal Americans because one ross from a simple earpenter and
the other from g boatman to become popular presidents of
the United sfatca. The Italians marvel at their ability and
energy. If these two men had bedn born in Italy under the
game conditions as they were in Americs, do you suppose they
would ever have held sueh an impertant plase in Italian af-
faira? *"NO!" would undoubtedly have been the anzwer. They
never could have elevated themselves above their social eon-
dition at birth, It would have been impossible for them to
acquire the diplomas that would have opened thelr way to suc-
cens,

¥Yor the above resascn the Itslian govermment finally,in
1918, formulated the following edueational objeetives:

(1) A thorough execution of all school laws and the
overhauling of the national fimanclal system to this end,
{2) An organic inoclusion, within the mational system ef
edueation, of kindergartens and mursing sehools by means
of the subsidizing or nationalizing of existing means
and the establighment of many others. (3) A eontinuous
eonstruetion, within the period of five years, of all
sehool buildings looking to population and the legal an-
nouncement of compulsory attendance upon them., (4) The
establishment of at least one compulsory school of four
grades in each sommune., (5) The establishment of
specially adapted secondary schools for the preliminary
professional training of teachers. (6) The raising ef
the minimum salary of teachers to 3,000 lire ($600) and
the investing of the tezchi rofession with enhanced
moral and social prestige. n%? The lengthening of the
school year and the requirements of the teacher to take
part in eivic and communal tasks. (8) The fixing of the

26Garlando, ep. cit., p. 165,
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final leaving age of pupils at 18 years, (9) The estad-
lishment of compulsory achools for illiterate adults up
to 45 years. {10) The establishment, in case of applica-
tion of communal authorities, ef popular eourses, schoels
of hygiens and sanitation, language, ete., {11) The sub-
ordination of national dbdudget to the needs of greater
attention to woman's place in the national life, with es-
pecial regard to the needs of peasant and laboring women.

27
Wnether the above objectives were ever put into foree by
the govermment is doubtful; however, these objectives do show
that the Italian government had realized that, if it were to
sugcceed, all the people must be educated.
The following tableg show the increasze in the educational

system in Italy before the World War.

PABLE b
ITALIAN ELEWENTARY INSTRUCTION, 1912-1913<8

e et e
r__ .!—_r_-m
FNumber Yean per '
Type of Schools of Pupils 10600 Teachets
Schools Inhad,
Publie
Infant asylums...... 2,112 271,500 8.3 5,587
Elementary, various.,| 53,2359 2,548,583 77.9 57,331
Highteoeeeeeoseseane 4,159 105,598 3.9 3,166
Festival and '
autmn&l.-........ 2'594 72'713 2.01 2’517
Complimentary for
811'18...-.-....... 78 4,701 0;12 827
Normal for boys..... 32 1,921 0.0b6 264
Normal for girls.... 105 19,818 0.5 1,556
Private
Infant asylums...... 1,202 84,094 2,6 2,112
Rlementary, various. 8,518 184,768 5.7 9,306

27yontgomery, op. eit., pp. 16-17.

287he Catholie Encyclopedia, p. 242.
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TABLE 8--CONTINUED

Nmber ¥ean per
Type of Schools of Pupils 1000 Teashers
Schools inhad,
Nigbt...'.OOCQUOOO!. ? ? ? ,
Festival and
wt“n&l‘...'.'... ? ? 7 ’
Complimentary for ‘
811’1'.0..0...0.-.. 1“ "6“ ? 1.077
Yormal for bOyS..... ?. ? ? ?
Hormal for girls.... ? ? ? ?
TABILE 6
SPECIAL SECONDARY SCHOOLS, 1912-191329
Humber of Mean per
Type of Scheol Estab- Students 100,000 | Teachers
lishments Inhsdb,
Public
School of Praeti-
cal Agriculture,. 27 1,251 3.6 124
Special sehool of
sgrioulture.,.... 7 639 1.8 73
Sebosols of mines
(Agordo, Igles-
id’, Ctltlni- '
aettl)".QDOOODOC 3 75 002 20
Industrial eechools. 72 16,913 49.8 726
8chools of induse
trial arts....... 18% 20,442 62.2 679
Commereial schools. 27 3,415 10 288
Professional
schools for women 26 7,133 21 486
Oriental Ingtitute
(Faples)......... 1 241 0.7 14

291vid., p. 242.
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TABLE 6--CONTINUED

Rumber of ¥ean per
Type ef S¢hool Estab- Students 100,000 |Teashers
listments Inhad,
Private
School of practi-

Ca.l a.g‘l‘iﬂltu?e.. co e s e e v eon [ Y
Special school of

agt‘icalh!rl...... se coe co e TR
Schools of mines

(Agordo, Igles-

ids, Caltani-

Betta)....-.....- L ) LI ] LA LA
Industrial schools. 82 ? ? ?
Schools of indus-

trial artsecee.... 201 ? ? ?
Commercial seohools. 37 ? ? ?
Professional school

for women,....... 107 ? ? ?
Oriental Institute

(N&plea)......-.. 14 L LN ] LN

TABLYE 7
ITALIAY SECONDARY INSTRUCTION, 1912-1913%0
Number ¥ean per
Type of 3ehool of Pupils 1000 Teaghers
Schools Inhab,
Publie
Gymnasia..ceeviesecees 284 34,219 102 5,400
Iyeeums..oevevcecncnce 159 13,812 41 2,175
Technienl schools..... 298 55,597 166 3,202
Techniecal institutes.. . 73 13,830 41 1,388
Nautical institutes... 19 2,291 & 208

0the Catholic Eneyeclopedia, p. 242,
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TABLE 7-«CONTINUED

Nusbher Mean per
Type of Sshool of Pupils 1000 Teachers
Sehsols Inhad,
Private
Gm.i‘t-o-..o.oocg m 2"850 79 7
IJOm".C0.00..’.. 187 "962 16 ?
Technical sehools.,.. 106 3.623 12 ?
Teschnical institutes 7 378 19 ?
‘Nautical institutes, 1 29 0.08 ?




CHAPTER II
EDUCATIOXN UNDBR THE FASCIST REGINE

Undor‘the Casati law of RNovember 13, 1839, eompulsory
attendance for all children of elementary schoecl age was re-
quired. This lawv also recognisged two divisions of secondary

/ﬁsghpo;’z the ginasio, to be supported by the local communi-
tie;:Jhad a five-year c¢lassiocal course whish the state-sup-
ported lecio completed in three additional years and whioh
propared the student for admigsion to the university. The
word ginasio is the Italian form for the German gymnaseumi
and leoio for the French lycee.

When Mussolini took over the Italian govermment in 1922,
he called on the most adble man in Italy to reform the entire
educational system: Gilovanni Gentile, a man of great know-
ledge and ability, who by a series of decrees, during his
twenty months in the ministry, changed the whole traditional
aim and content of instruction., The educational system had
to be so reconstructed that it paid its respects to the Fas-
cist party and to Il Duce, If a school were given free
speech, many of the sayings were restrained indoors. 8ince
taking over the system, the fasoists control all forms of
Italian education., The most important divisgions of instruc-

tion ares "Party diseipline, party membership, sccial pres-

40
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sure, universal employment and activity, education of youths
paralleling that of the schools, leisure time directions,
and demegraphic controls."l

At the beginning ¢f the Fascist regime about 500 eof a
total ef 10,000 teachers were dismismsed, MNost of those teach-
ers were charged with inmeompetence, or were not desired for
politieal reasons., All teachers in the slementary and second-
ary sehools, as well as the university professors, were sub-
Ject to the purification law of Decemder,1925., In mest
schools of any size, National Faseist school sosieties were
organized for teachers and professors. The membership of
these Yascist societies is over 10,000,

Most of the present«day Italiarn teachers are in favor
of the Gentile pregram, but many are handiseapped besause of
lack of physieal equipment, Por it must be remembered that
the Italian government is still not in a position te finance
its sechools properly; each year, however, it is becoming more
adble., In some places there is a lask of the proper kind of
didactie material, such as pictures, msps, and libraries, It
is the hope of all under the new set-up to hava, some day,
all of the things they are so in need of now, The business
men in each town are asked to contribute all they can to help
improve the local school, It is the aspiration of the citizens
to improve their sahools as rapidly as possible. Italy is
deing her best to keep in the front ranks of the eivilised

lpnilip W. L. Cox, "Aspects of Italian Rdueation,” Ka-
delpian Review, XIV, 130.
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worid in school reforms., After having made Italy, the task
will be to make Italians werthy of praise.

In 1927, the professional men in Alexandria had to sign
the following document dbefore they could practice their pro-
fession:

Although until now I have remained aloof from the
Fascist party and Fasocist regime, owing to my sectarian-
iem and my prejudice, I consider it my duty to declare:

1. I denounce my part in everything concerning my
epen or searet dissgressment with the activity of the
Fascist party and Fascist system.

2. I bave judged it necessary to make the apostasy
nyself in order to repalr the consequences of my politi-
gally reprehensible conduct,

3. With sincerity and conviction I will, from today,
give ny sadhesion to everything that party and system may
40 in the exeraise of their duties.

4. I aeknowledge that Fascism saved the country
and that it has the right to the gratitude of all Ital-
ians.

5. ¥rom today I shall mske use of my profession
and develop all astivities, not only without any factious
opposition but with the aim of helping to strengthen
Fascism as the saving religion of every Italian.

To certify the genuineness of this declaration, I
sign it and suthorize tgo Faseist party to use it in any
way they may think fit,

The professional men of Alexandria were not the only men
who had to sign such a Paselst document. All of Italy had to
comply with such regulations as mentioned or their practice
was to be discontinued,

These disciplinary deerees not only affected professional
men dbut also all institutions of learning. No one could work
even at the humblest job until he had complied with the Fas-

cist requirements by joining s corporation designed for the

2H. Hessell Tiltman, The Terrer im Rurope, p. 210.
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type of work he was doing, The state press, as well as any
other pudblisation, is controlled by Nussolini. A matione
wide bann {s placed upon free speech. XNe ocutsider wan come
idn snd talk to0 n group of Italians in a cludb or any other
place of amusement without the appreval of Mussolini and the
Fascist party.

*"¥e are bound dy the worst censership ever imposed,"®
wrote an American correspondent in Rome. "We must not
write anything that might refleet on the Faecists. Ve
are confined to an apelegy for political sssasaination.
It broke my heart not to be able to report the Nattaeotti

case as it ghould have desn done, _but it would have meant
arrest and expulsion from Itnly.'3

By 1926 it was a erime to priht or siroculate any news-
papers or pcriodienll.unloua they met the appreval of the Fas-
¢ist regime, Yothing is printed new dut propaganda sheets,
None of the evils of Fascism may be pudblished, either adbout
the ministry, Mussolini, or any of his ¢lose friends. "Xo
eorrespondent who sends home news unfavorable to the regime
is permitted to remain inm Rome, "%

It iz the epinion of some that Faseist edueation is very
dangerous to Italy as well as to the rest of Rurope and possi-
bly the entire world. The civilisation of future generations
is in the hands of the young Italians. Vhether or net these
young people will find ${t in this new type of govermment re-
mains tc be seen, There is a possidility that they may decome
slaves to what now seems to be very dear te them, Faseimm.

In Fascist Italy the students’ mind and personality have

31vid., p. 207, 41vtd., p. 206,
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to conform themselves to the pattern the state sets up for
them. "Gentile even calls the state 'the supreme conscience
of the people.' Art, that is, expression which as Frosbel
said, 'makes the inner,' religion, and philesophy are the
formative subjeots in this ednoation, "B

The school, the Fascists savw from the very start, was the
best place to spread Fascist prepaganda. No teacher was al-
lowed to teach unless she sompliied with all the Faseist prin-
eiples. In 1931 adult illitersay had desrsased to less than
2% per eent,

Italy had twenty-five universities and a mumdber of
higher institutes giving teochnisal and professional train-
ing. Several attempts have been made, privately and
semi-officially, to stimulate a new fascist art in Italy.
Since Mussolini once said: "Without art thers is ne
civiligation,® progress in this direction has thus far
not been striking.....

One great amset that the Italian people now have
is national diseipline, They are sonstantly subjest to
a sooial, political, econoxie, and intellectual disei-
pline. "Fasciem,” wrote the philosopher Gentile, *means
to take 1ife seriously.® life is toll, effert, sacri-
ti{i¢e, hard work; a &1f. in which we know very little
time for smusement. :

The first eempulsery school attendance law the Fassists
passed was in June, 1933, The age of shildren attending sehool
was raised to fourteen, This law seoms to have bdeen a faill-
ure, for in 1934, 9,932 ecertifiecates were issued to Italian
boys of ten to work at 4ifferent kinds of industries. 0Oirls

were also allowed to work in different kinds of industrial

S3tephen Duggan, *History of Béucation,” Sehool and So-
elety, XXV, 454,

Swalter Consuselo Langsanm, Yhe World Since 1914, p». 330.
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snterprises., In 1932 there weres 24,070 girls of twelve and
thirteen years of age workings at the same time, 19,404 doys
belew fourteen years of age were woerking im various types of
factories. MNore girls were euployed detsuse they would work
sheapey than boys. VWomen were empleyed to 4o hard manual la-
ber. Inm January, 1934, a much more effeciive sompulsory sehool
lav was passed. The minimmm school age still remsined at
twelve. The lesation and type of industrial werk had muchk to do
with what the winisum schoel age should be, In some sections
the ninimam thireughout all sshools was fifteen years.

The elementary sohool in eash comeunity is divided inte
two divisions, one for boys and ons for girlas. The upper ele-
mentary grade sehools are found in sommunities having a normal
and secondary school and a pcﬁulatien of over 4,000 inhabdbi-
tants. No fees have to be paid in order to attend thewse
schools, whigh are maintained by the eonunnitici; in some in-
stances the state contributes funds. Children from six to
nine years of age compose the lower divisions of the elemen-
tary sehool and children from nine to twelve years of age
hake up the upper slementary schools, Attendance in bBoth of
these sshools is sempulsory.

Italy provides schools for her children, beginning at
ages three to six. These sohools are modeled somewhat 1like
the Pestalozgi and Froebel schools of the nineteenth century.
During the past generation (1923) the ¥ontessori houses for
young ehildren have come into use. These schools are for the

physieal oare of the children, It is not until the students
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enter the slementary school at the age of six that they begin
the study of religion, Italian language, activities and exer-
cises, gardening, household arts, drawing, sc¢ience, govern-
ment, economies, arithmetic, history and geography, in an
elementary manner, These schools extend through five grades,
When a student has finished the above scurses, supplementary
studies are added,

In the official statistiges for the séhool year 1926-
27 we find that the number of kindergartens suddenly rese
to 17,076 with an attendance of 607,801, But assording
to the Encyclopedia Italiana, there were no more thanm
9,446 kindergartens in 19303 and in the sehool year 1931-
32 the officlal figures gave 9,321 kindergartens with an
attendange of 750,583, These figures would seem to show
that kindergartens deereased in the first two years of
the new ers, incressed rapidly from 1926 to 1930, then
decreased again in 1931, Im that year, aocording to the
goverment commissioner who was at the head of the na-
tional organiszetion, the latter was subsidizing 3,300
kindergartens. But according to another efficial soem~
rmunezue of February, 1935, the kindergartens subsidized
by the nationsl organigation numbered only 1,452 in 1933
and rose to 3,534 in 1934. lLet us hope that some day at
least & semblance of order will be drought teo these sta-
tisties, so that they will be less inconsistent., How-
ever, all of this information has eome from trustworthy
gsouraes} the reason for difference is due to the rapid
progress in this field, The FPaseist party seeks to make
itaelf master of the new generatiens by imbuing them in
their sariiest yoars with its propaganda. Therefore it
pays mush attention te kindergartens. Jomdardy, the
richest part of Italy, get sehools first, Conditions in
southern Italy contimue to de frightful, but teday no
one is any lenger ashamed of this decause every one {s
under s duty to repesat that ¥uuselini has solved this
problex with his magic wand,

¥any of the students, after they have eompleted their
elementary training, enter highey primary schools or some of

the part-time voocational schools, whieh offer work in agriocul-

TGaltano Salvemini, Under the Axe of Taseism, p. 323,
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ture, industry, and commeree. Upon graduation from one ef
these schools a student may enter the fourth year of tesh-
nical institute, a teacher's inmstitute, or a ginasio. There
are no tuition charges, but fees for practiceal work and
learning certificates must be paid., Yhen a student finishes
the five years of work in the slementary sshool, he may, if
he wishes, go to a teaecher's institute. Thers he can pre-
pare himself to be a teacher, returning when he has finished
his courses to teach in the elementary sshools he first at-
tended.

The objective of elementary education in some of the more
up-to-date sehools is to educate for the secondary school,
The secondary schools are in twe divigions, the classieal and
the soientific, each giving an eight-year eourse preparing
the student for the university; the last four years of the
scientifie sehool (instituto-teenico) is devoted to studying
surveying, commerce, amd ¢ther teshnical flelds. "No second-
ary sehoel may be opened without the sensent of the National
¥inietry.*® A1l supervision is carried on by the superin-
tendent, ausisied by the board ¢f sducation in sash distriot,
Rach one of the sehools has as its administrative officers a
principal and a ecouncil composed of at least thres membders.
All private sohools of secondary level have to submit to in-
speetion by the state. Any eontacts between any other scheol

and a private sehool, sush as admigsion, transfers, and pro-

8gtephen Duggan, History of Rdueation, p. 488.
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notions, must de approved by the state. In the secondary
schools, A small fee is required of attendants., Tultion fees
and fees for examinations amd diplomas vary in the secondary
schools. The courses offered in the classioal or ginasio-
_liceo sechools include latin, Italian, Greek, mathematics,
history, art, geography, science, economics, and philosephy.
The time devoted to eashk of these ecurses depends upon its
difficulty and the stress the state puts on the knowledge of
each subject. These courses lead to admigsion to the univer~
sity by examination, The technieal institutes were organized
to deflect students from the universities by preparing them
for commercial and acmi-tochnioal pursuits. The liceo, or
lower division of these sshools, prepares students in Italian,
Iatin, mathematics, chemistsy, pnjlioc, and drawing, All
students who wish to study advanced science, medicine, and en-
gineering, enter the univeraity, ¥hen the school reform pro-
graz was put into effect, a special liceo school for Zirls was
devined,.

Tith the educational reforms made in the secondary schools,
scucla technieal school was abolished, The work the students
had been doing {n this sohool was divided between the three-
year oomplementary and technieal sohool, Jussoclini issued an
order to have the teehnieal institutes replaced when possible
by a professional scheol from the department of National Esom-~
omy. This order included .

industrial institutes, mining schools, trade schools, in-

dustrial preparatory schools, 1aboratory schools, women's
industrial sehools, commercial institutes snd higher in-
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stituates, higher agrarian institutes, bigher institutes
of vetinary medieine , sesondary agrarian schools, and
prastieal sghools of agrioultural asseciations,
Prom tadles of statigties on elementary schools, govera-
ment gohools, and Italian universities in 1035-19368, it is
sasy to see that the mumber of students im Italian schools had

attained a record for theceuntry., These tadles are given

below,
TARIE 8
STATISTICS OF ELEMENTARY SCHOOLS, 1935-19361°

b e — e — T T———

R ementary Ssheels Mmber Teachers Pupils
Anili for infante...... 9,691 21,900 734,881
Fublic elementary

!choﬂll.........-.... 198’388 105,”! ‘,?19'573
Private elementary

lﬂb@‘li...-;-.-...... 2'7’8 5"“ 155’771

TABIE 9
STATISTICS OF GOVERNMENT SCHOOLS, 1938-193¢1l

Students

Nen Vomen | Males [Females | Total

Classloal gym~ ‘
nasitm...caaesee| 198| 1,108 896 /19,182 | 8,106 87,288
Classieal lyesum
gynnesium, ... 308 4,649 8,857 93;”9 28,811 126,111
Iyceum for
ssiende.....u0s é3 899 148 | 6,931 1,130| 8,06}
Teacher's insti-
tuted.ccvveee..| 836| 2,086 | 3,488 35,088 72,288 /108,240

93shool and Soeiety, XXVIII, 595,
107ne stategman's Year Beok, 1938, p. 1064. Iliptd., 1064.
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TABLE 9«-~CONTINUED

Government Pam~ Teashers gtudents
ndary Sbhools t"’ Nen | Women| lMales Females | Totsl
Technieal Sec-
ondary Schools
Agricultural
BOBOOYB,..uesceee| 697 | 2,880 | 1,003 | 23,002 9,148 382,180
Commeroial sshools| 696 | 5,412 | 5,814 (118,869 | 49,077 (187,946
Industrial schools| £55 | 4,226 | 2,971 | 60,097 | 26,183 | 86,280
¥autioal schools., 29 370 11| 2,382, . 331 2,733
Art Schoels
8shools of art
and sendemies...| 68 682 94| 6,831 | 1,596 8,127
High schools of '
-1 T:5 ¥ PPN 19 430 106 1'50‘ 1"0" 3'908

The Fascist govermment has been active in the field of

agrialural edusation,

The natiocnoal grain commission has been

especially entrusted with the supply of sesds to the farmers

and also with improving the supply of fertiliszers, of which

the home predustion has advaneed very greatly during the past

few years.

Italy produces substantially more focdstuffs now

than she did a few years ago; dbut her produstion is still not

very much above the pre-war standard, fer therse was a business
recession and a sudbstantial falling off in the years imnediately
after the wary. “This intensive drive to inerease agrisultural
production is explained largely by the needs of a rapidly ex-
panding population, and the inmcrease has been at the rate of

about half a milliom a year,"12

12, D. H. and Margaret Cole, The Intelligent ¥an's Re-
of Burope Today, pp. 338-3%9.

vl
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In the present Italian sdusational system, all matiers
must comply with the Fascist conesption from the begimniag to
the completion ef a s0llege edusation., The first importaat
step in the young Italiam bey's education is te become a mem-~
ber of the Balilla. Boys between the ages of five and six
years make up the Balilla, The Opera Nazionale Balilla is
the name of this Fascist seciety. The Balilla sosiety oame
as a result of the ast of a boy by the seme name, who threw
s stome at an Anstriaz iz Genoa iz December, 1846. The throv-
ing of this stone precipitated an imsurreetion, Girls between
the ages of five and six are enrolled dy the Opera Naszionale
delle Piecole Italiane, and sventually besome what is known
as the woman Fasei.

The Balilla is espesially charged with the physical edun-
sation and care of the health of the youag Italians. The moral
and prvyac#nda influenee of this sosiety is tremendous. The
Balilla is of great edueational signifieanse,

Boys remain in thks Balilla until they are fifteen years
0ld; then they pass into the Avanguardite, where they remain
rigid military discipline until they are eightesn. Thenm, if
they qualify when they are given a rigid examination, the
young men take the eath of allegianee to the king and to the
Pascist prineiples and receive their rifles. The reason fer
an educational set-up like this is to imstill inte the Ital- -
ian youth the Fascist prineiples so well that, when they some

b

to maturity, eitizenship and FYascism will be synonymous and '
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eonterminous., 1Italy is relying on her youth to guide her in
the future. Whether or not she will be suscessful remains to
be seen,

The Fascist party believes that the edueation of young
Italy sbould not be entirely im the gehsols. The Opera
Nasionals Balilla, an organixatien similar te our Young Men's
Christian Asseciation and Boy and Girl Soouts, has sharge of
the cducaticn of young Italy. The Balilla in many places has
almost done away with elementary edueation. In Italy it is
believed that the early civie, meral, athletie, military, re-
l1igious, health, and cultural trainiig ¢an ds better taken
eare of in groups where rigid diseipline is used. All of the
sshool bduildings, lunch-rooms, physiocal education, health in-
spection, medical treatment, and often sehool aetivities are
dirseted by the extra-seholastie organization whieh i{s operated
by the Fascist government, The Italian Red Crosg and other
health organisations are also entirely sontrolled by the Pas-
elist party. All other activities are in some mamner iaflheneeg
or directed by the party set-up, amd the things mentioned above
are continued in the home by ths Fasvoist party whose prin-
eiples everywhers invade the privasy of the individual house-
held,

The Opera Nagionale Dopalavers (*0. ¥, D.®) with its
millions of members did much te help and direst the working
classes in spending their hours of leisure time. TYThe O. ¥. D.
organized elubs and seeieties for the improvement of the mene



tal and physical sulture ef the averags Italian. Some night
and holiday sehools were set up by the organisation.
Nembership is granted to ¢ludbs or gocieties, but not

to f{ndividuals, and sonsideradle reduetion in price of

rallway fares, admigsion fees to xuseums, discounts,

etc., eto., sare allewed 13

Clases distinction has net altogether dissppeared from
Italy. The O. X. D, i8 for the laboring olasses of Italians.
An organigation similar to the O, N, D, is the Confederanine
Olimpioca Fagionale Italisma (*C. O, K. I."), for the Italians
of the upper social strats. The main objeetive of Fasoist
edvcation is physieal culture., In Rome a sehool has been
puilt to teash and train Fassist physieal imstruetors. Nueh
is being done te promote games and sperts on every side. All
the eommunities have a playing field., The state requires all
professions and foms of employment which do not involve actual
manual labvor to devote a certain amount of their time, prefera-
bly in the evenings, te physical exeresises. The time of the
year has a great deal to do with the amount of time, and the
time of day, spent on physical exersises., The Italians seem
to enjoy these ecompetitive sports. lNany new games bhave been
introduced into Italy, the lateat adopted being Rugby football.
This game in the future may become as important to boys and
men in the Italian spert world as our own present-day Amesrisan
football games are to us Akmericans,

The after-school astivities of both the tecacher and the

¢hild are controlled hy the Depa Seuola, 2 Fascist erganization,

13gneyclepedia Britannics, XII, 764.
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The Balilla takes the students on exoursions to plaees of in-
terest. While om these exsursions the shildren are to engage
in social games, Mligicus instrustion, and military training.
The health officer takes a rogular(hcalth eensus of the hemes
in order to keep a close sheek on the health conditions there.
Should any one in the heme be suffering from any kind of dis-
ease, he is at once takem to a hospital or an institution
speeializing in the treatment of that pprtiauiar disease, ' Tu-
beroulosis associations, as well as many other imstitutions
for contagious diseases, have been built and are controlled
by the Fageiet govermment, The Patrons' Assoeiation was or-
ganized to eare for the pooer unfortumates, te eclothe, feed,
and proteet their physical and moral sonditions. Begging is
not sallowed in Italy. Those whe sannet werk for a living are
aent to speeisl homes wheres they are cared fer, Children are
not usually empleyed; but if they should be, the govermment
supervises the work very glosely. It is the duty of the
propaganda speaialists te see that the younger generation
thinks only of how great Italy is, and of all the advantages
that Fasoism offers them., It ig belleved that the only way
to break the "frozen barrier of peverty, superstition;, and so-
eial 1nort1a,'1‘ is through elose government eontrel of and
contagt with the Fascist youth of Italy,

Italy has high hopes of improving the working conditions
and leisure time of her sdult poepulation. The Operi Nazionale

1460x, op. cit., XIV, 317.
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Depalovare is & elub organised by the Fascist party to improve
the intellectual, moral, sedsial, and physical status of the
Italian adult populatien. This group has as its main ob-
Jective the spreading of Fascist govermment principles.
There are several thousand slubs, seeieties, and sporting,
educational, :nd artistie organizations appearing under the
Opera Dopalevare. Nost of the manual laborers of the state,
postal, tobaees, railways, etc., are umder the eontrol of ~
thie Fascist erganization. The Balilla has erganized many
night sshools fer the illiterate as well as for any adult whe
wishes to learn more about some trade. The Balilla offers
gourses for the encouragement of planting gardens, flowers,
and other orops on the tiny Italian farms in the sountry or
towng. Many lectures are given, telling how the oocuntry can
stamp out malarie, cancer, tubersulosis, vagranoy, and drunk-
enness. 15
It is the objective of the Italian govermment (o improve
all of the sehools, especially from the hygiepis point of view
Just as soon as possidle, XNost of the undesirable conditions
in Italian sechools exiet in the rural seotions where improve-
ments come slowly. In some of the most up-toedate towns in
Italy, it is possidble to see a twentieth century institution
by the side of an institutien that has been atanding for a

thousand years, in a neighborhocd that i{s sometimes none too

15zdwin Vare Rullinger, The New Fascist State, p. 30.
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friendly. It is possible to step from a transcontimental
train de luxe through the statien door "inte streets filled
with drowsy ox-teams, donkey sarts, zndi even drowsier pea-
sants, *16

In the more modern towns and rural sommunities careful
attention is given to the health of all of the sehool ¢hild-
ren, as well as the adults, In some places twelve doctors ex-
amine the sghool children in elementary grades regularly,
¥any children who are afflicted with some contagious disease
are sent to hospitals and sochosls mmintained fer the purpese
of earing for afflicted ahildren, The childrem who are re-
moved from the public sghools are those afflicted with tuber-
eulosis and other auch diseasses.

In all sehools of as many as one thousand students, the
state provides a dogtor and a nurse te care for the children
who may have become afflieted with some diseasa, Each sghoel
is provided with a yoom fully equipped fer emergency cases,
Yor abnormal ehi{ldren, the state has built syesial schools.

Por the freil and weak ¢hildren thers are “colonies®
in the mountains and at the seaside..... An offielal re-
port published in the press of May, 1933, stated that ef
the 1,621 seaside and mountain “colonies®" existing in
Italy in 1932 for the children who were weak or threatened
with tuberoculosis, ete., hardly 60 existed st the end of
1935, before the new national organisstion began to funs
tion. But from the repert on Lombardy made by Signora
Garzanti in 1929, it appears that befere 1926 there ware
164 colonies in Lombardy alone, of whish 127 existed bde-
fore 1923, Since Fascist statisties for the peried be-

fore 1926 are false, it is natural that they should appear
suspieious even when they would have us delieve that the

16gaivemini, op. cit., p. 315,
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mmber of eolonies rose frem 1,62) im 1932 to abomt 2,000
in 1934, and that the ocumber of ehildren taken eare of
by the colenies rose from 100,000 im 1923 to 225,000 in
1931 and te 506,638 in 1934.1%

In most cases, what i3 true of the gecondary and elemen-
tary schools 1s equally true of higher learning in Italy today.
The number of students was rather small at first in comparison
with the number of inatitutions aveiladble in the ecuntry. The
following table shows what the inmcrezse has been in attendanse
in variouws sehools in Italy during different periods. The
mmbers 4¢ not indicate the nmber of students who finished
esoh of these sehools, but the number attending the various
sehools of higher learning for the following school vears:

TABLE 1¢

NUMBER OF STUDENTS ATT'EXDINC INSTITUTIONS OF
HIGHER IRARNING IN YTALY1S

o e e~ e OO ot ot = =0 b o wm % = Lo

Fasulties 1882-83

I"......'......Q.ll."..’.l...... "8‘01 8'385 ”3’1

FPhilosophy and letters...ccovcvese 41% 1,703 3,649
Medicine and sUrgeryY...ceceocceces 4,428 9,055 | 10,540
Professional diploma, pharmagy.... 798 3,290 3,434
Mathematies and natural ssienece... 1,364 3,500 6,122
mn.eringlilcooooooooOGQc.ooooo- 982 1.293 5'58’
L‘ricultlll‘i...........-........... 148 807 860
m.r“.'...'......'...'..'...... 128 167 ‘,909
Varioul.........-................. Ty ses 1'028

TOtalO.........o 13,065 27.900 45'512 :

17 1pid., p. 315.
18znoyslopedls Britanniea, XII, 764.
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When the Pascist regime bhegan, many of the students wers
found attending classes without credit om thelr work, Nost
of the students went to twenty<five state and five private
universities. The Yasoists gained control of the schools by
degreens. The rector, or head administrator of each university,
is appointed by the state, The reetor also acts as the loesal
inspecter of scheols. The professors are chosen by passing
s competitive examination, They also have to swear an oath of
allegianae to the Fascist government before thelr appointment
is somplete. Li; the universities, a professor has the suthority
to organize hig eourses accerding to his own ideas, provided
they do not confliet with Paseist prineiples, The state re-
serves the right to appoint lidere docenti (free instructors)
on the basis of speseial qualifieations in their respective
fields. The professors are transferred frox one place te
another, and receive their pay from the students who attend
their classes. The main objective of these visiting profes-
sors is to stimulate the regular teaching corps. In the last
few years it has besn to sprsad the Fascist doetrines. Of
the professors who held positions before the Faseist regime,
only a mmall pereentage have been discharged, Many hold im-
portant pesitions dut inwardly oppose the Fascist regime., These
professors have to be very careful of what they say. They are
watched at all times, and punished should they say something
gontrary to Yascist doctrine., The only reason the FPascists

tolerate these anti-Fase¢ists is because of their saholastic
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rating. Many of the universities pay allegiance te the Fas-
cist headquarters in Rome. This organization serves as a so-
cial eenter for the universities. The money eontrituted is
spent in organising sporting clubs; students, as well as pro-
fessors, have special privileges, 1f they delong: <financial
aid in oase such is needed; medieal aids; redustions in rail-
way fares, as well as other privileges. MNore than 27,000
students are members of this soceial organisation, When re-
form came, an attempt was made to redmee the nmumber of univer-
sities to ten, but this eould not bde done, It is true that
the state did finanes just ten of these institutions of higher
lesrning. Only slight help was given to other sshools., In-
stead of a redustion of the mumber ¢f schools, there has been
an increase. BScme of the important schools founded since the
beginning of the new regime are the universities at Milan,
Tlorence, Bari, and a Catholls institution at Milan, which has
been re-opened. In courses of politieal science and phile-
sophy, Fescism has found its greatest strength, The univer-
sities at Rome, Pavia, Pailua, Perugia, have supesrior sourses
in esonomigs. The greatest center of Passist social seience
is at the University of Ylorense, In all of these institutions
the Pascist employees, eentral, loesal, and colonial administra-
tors, diplomats, consuls. viese-consuls, podesta and syndieate
directors, are trained., The journalists should net bde over-
looked, beecause they print what the Faseists want the Italians

to read.
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The Fasoists realiged from the beginning how important it .
was to have widllstrained leaders; therefore, let us sce what
acurses were offered by the University of Rome, In Rome the
Yastist professors taught courses in *comparative pudbliec law,
internal publie law, and the general doctrine of the atateg
and the (libere doeenti) given sourses in syndicalist law,
the outline for a theory of the state, and general theory of
the state, v1¥ These, as well as other courses, are studied
by the young Pascists. Eseh year a seriss of lectures is given
on Fagoimm Dy visiting professors.,

In Italy, after 1918, there was an inorease in univer-
sity graduates. The following figures show the increase from
1919 to 1923: 6,697 in 1919, 9,102 in 1920, 9,388 in 198},
2,040 in 1922, and 11,140 in 1923, The war hed taken 6,000
officers, besides many other men, At least a third of the
total numbey cams from the lideral professions. The in-
fluenza epldemic in 1918 also carried off a2 mumber af men. The
new graduastes took the places that had been left vacant by
the war and the epidemic of influensa. Even with thase losses,
the Italian population from 1913 to 1923 incrsased from
35,000,000 to 39,500,000, This increase in population is
another reason fer the inorease in the intellestual classes.

By 1931 the population of Italy had inoreased to 41,000,000,

The Famoist regime has caused a slight desrease in the

19Ferbert V. Sehneider and Shepherd B. Cleugh, Making
Fasolets, p. 107,
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TARLE 11

STATISTICS OF ITALIAN UNIVERSITIES, 1938-193920

Universities and Dats of Students Teachers
Higher Institutes Foundation 1936-37 1935-38
State universities
Barf.ccsceccisconcnsa 1924 1,944 143
B‘I’mooo'aoaooococo 1200 "311 478
Mlim«..o.---o..-. 16“ ”’ 127
Catania....cocoveccce lm 8,“7 208
PLronE®cccscssccverss 1924 3”‘9 240
G.“‘O..ooolo.o.ou.lu 12“ 3’&80 356
h“nt.............. lm 136 1‘
‘”813‘..-;-......... 15‘9 1.950 127
ﬂl‘n.....n.-..u..- 1'2‘ 7’888 ?33
!o“u'.........."..' 16?’ w’ 122
k’eii...‘........‘.' 122‘ 10'282 753
Pado'"........“.... 1m 5’390 ‘10
PRLOTMO scoccecvcnscnse 18086 3,967 304
y‘m..‘..‘....‘....‘ 1502 739 150
P"ilootoo"-oooouooo 1500 1"17 192
Pcﬂgia....‘u-...... 1276 566 o8
ﬁ...o-oooo-oio.oooic 1338 1’668 271
M...........‘..... lws 13’087 1’089
T T T3 - S 1677 354 82
BioNB.cecesccccccnces 1300 339 118
Terimoootoooo"-oooo 140‘ 5’805 ‘19
Triost®evccececocensce o 831 43
Venesi®. ccoceeorevnes .o 1,809 57
Free universities
Mrim.ouo.ooo'ootn I?m 161 26
r’.“n....".."..... 1391 8‘8 51
grbim'.‘....'....... 1“‘ 1“ 19
TotRlevoeore 72’9“ 8,693

20qpne Statesman's Ysar Boeok, 1938, p. 1064.
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muber of university graduates, but there are still more
graduates than there werse during the pre-war period. The
following figures and years show how many students graduated
with degrees: 8,237 in 1924, 7,498 in 1925, 7,400 in 1926,
7,033 in 1927, 8,702 in 1930, 8,600 in 1931, 8,681 in 1932,
The increase was approximately 18 per cent over the pre-war
period,

The freedom of university professors isstriotly limited,
and their words may at any time be weighed against them, All
the professors, or any lecturer wishing to remain in the in-
stitution, must take the following ogths *I promise loyally
to teach and to fulfill all other academic duties with the
purpose of edueating an honest citisen, faithful to the soun-
try and to Fasoist regime."2l At one time in Italy foreigners
were not safe, espeelally if they said something about Fas-
cism, and they veét severely punished for open disapproval.
All of the employees on international trsins were ordered to
give the Tasecist salute,

The follewing artiele tells what happened to a university
lecturer who expressed the truth about the Fasoist party. The
lecturer was Count Guglielmo S3alvadori, of a university in Rome.
The articles he wrote were published inm the Yestuinster

Gazette, Maroh 24, 1924. On the afternmoon of April firet an
armed squad of Fascists arrived at his home, The following ex-

21¥rik Ashorm, Buropean Civilization and politics Since
1818, p. 882,
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cerpt from an article written by Salvadori in the Mando on
July 2, 1924, shows the methods to which the Fascists resort
when any one does not agres with their beliefs:

I found myself in a room surrounded by some fifteen
individuals., Yirst, they f lung at me the most infamous
and wounding insults: swine, bastard, rasecal, parasite,
paid sgent of the foreigner, ste. I then was struck
violently in the face by one after the ether with ever
harder and more frequent blows. Blood was flowing from
ry cheeks, nose, e¢hin, and sars. Resistance would have
been useless. It was one against fifteen, and more.
Yxhausted by the dlows, and almost fainting, I saids
*Remenber that I have three children waiting for me at
home."™ On hearing an infamous insult against my mother,
I said;: “YLet my mother be., She was a saintly womean, and
she is dead." My protests only served to increase the
fury of these manigos., I was searched., At last they
seemed to tirve, and telephoned the police., While waiting
for the police to oome, one of them came up to me with a
basin and sponge, and tried to wash away the bloodstains
from my coat. They warned me that I should be shadowed
and that there were people determined to kill me, Vhen
ths polieeman eame, they handed me over to him, salling
him to witness that I was not hurt and that, except for
a few slaps, I bhad rsceived no harm, I obdserved something
tragie in the look the policeman gave me, I had the

- explanatien of it when at home I saw my face in the
glasss there were two slashes at right angles on my
forehead, & gash in each ehesk, and ome under my chin.
At the door of the Fascio I was assaulted with cudgels
by some thirty maniacs. A revolver shot was also fired.
They would probably have done for me but for the inter-
ference of my son, who was waiting for me in the strest.
He flung himself upon the assailants, drawing their rage
upon bimself. He ggl struck, man-handled, and thrown
down half-stunned,

After Hovember 9, 1928, ne persen eould learve or enter
Italy unless he bhad a passport issued by the Fasgist govern-
ment. Should any one try to do either, he was either fined
heavily or imprisoned for a long periocd ef time,

The education of the Italian teachers is very carefully

zzfiltltn. ap. !ﬁoc Pe 210,
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planned. The Fescists know that it i{s very important that

the temchers know and teaeh Faseist politiesl views, A law

is enferced in most of Italy whereby a teacher may be dis~
charged if he has unti-Fasoist views about the govermment,
Before a teacher may be appointed to teach, he must pass an
exarination e¢ompetitively administered., The govermment pre-
fers men who have been decorated in war, have passed the ex-
aminations, have pudlished their works, and have met other
Fasoist qualifieations. The first examination was given in
1923, It is pussling to know that guch a large mumder would
apply for the examination when the pay was from 35,600 to 9,800
lire per year, in the case of university professors. The

pey for elementary tesohers was much lower, All of the exami-
nations were rather rigid, placing emphasis on Fesecist prin-
¢iplea. The prospective teachers rust have read the following
books: Dm quarto Al Vattierno or la Storia dei Ville, as re-
lated for yeuths by Abba; Regordange by Settembrini; Villa
Gloria by Pascarells; I Matiri de Belfeors by Iuzia. These

are some of the most patrioctic works of Italian historiecal
writers,

All teachers have to become membders of the National Pas-
¢ist Association of Primary School Yeacheys. This asscoiation
hags a membership of over 80,000, 1Its purpose is to enecurage
the cultural education of teachers, and to expound soundly in
the rinds of the teachers the concepts of Pascism, which form
the keystone of Italian eduecation, This assesiation pudlishes
a8 Fascist journal for its memdbers, the la Soucle Fascista. The
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following comprise a list of eduocational reviews: 3XEducaziene

Fascists, Annali dell, Intruxione Elsmentare, and Educazionse

HEagionale. These papers place before the teachers the na-~
tionalist ides of Fascist education, Most of the articles in
these magaszines are written by leaders of the Paseist party
who thus attempt to eontrol the sentiment of the sshool teach-
ers of Italy.

Por any one to be a teachsr, he must prove himself both
competent and loyal to the Paselst regime. VWith this type of
educational set-up, the state is free to carry out any kind
of an experiment in any part of Italy. V¥Whem a rule is made
by the state, the citizens must obey the rule or it {s con-
trary to the Yasciast prineiples. All teachers have to be in-
dependent of eash other, Bach is responsidle for a certain
part of the se¢hosl program, The chursh gupervises all of the
religious instruction effered in the schools, The examina-
tion given by the stats tends to repress freadom of all the
teachers., All teachers are watehed, and the first time one
is found tesching anti-Pascism, he is punished and dropped
from the sehools,

"The closed and airless schoolroom must de echanged into
classrooms epen to the winds of heaven, in order to benefit
puny and sickly ohildrwn."23 The sehools of Rome, Turin, and
Genos will all bear comparison with the schosls of other

sountries. In these schools & great deal of attention is

237u1iet Turner, *Primary Eduoation in Italy," School
and Society, XXV, 184.
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given to physieal and intelleetual astivities. The schools
pot only teach skills and give information, dut they aleo
form new minds and hearts,

In many of the szsll towms thé only elementary school
house availadble today is a elassroom in variocus sections of
the town. Generally, a class occupies a single room in a
one-story building that has been rented by the municipality.
The new program is very specifie in matters of cleanliness in
all of these elameniary schools, The teacher is regquired to
inspect the pupils each morning and seo that they look after
their personal eleanlinems. The temcher designates two boys
to assist him in keeping everything around the school in
ship-shape order,

In all of the Italian schools, new textbooks have been '/
written, The Fascists are very careful of what the young
Italians are taught from the very beginning of their sehool
1ife. The Fascist government has censoresd all bhooks pub-
lished prior to the reform. The Fascist textbook soemission
exanined 1,710 elemesntary readers and definitely approved
but thirty-two of this numdber. Some parts of the others
gould be used for reference only. Three hundred seventeen
histories were exsmined; 125 of these were approved, and only
eighteen of this number were used in all of the schoeols., Of
the 114 books for religious instruetion, eleven were approved.
The Fascist govermment dictates what ig to be pudlished in
the school textbooks. Patriotism is preached in all the
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schools, espesially in the slementary schools. The follewing
is a quotation taken from one of the elementary sehool texts:
Brery good Italian loves Italy, this land so great
and beautiful, and every little Italiarn should study in
order to be an honor to his gountry, in order to dbe
able to read some of the works of her poets, and in or-
der to know her history and her beauty. And thea, child-
ren, when you know how great your country has been
through {he centuries, what marvelous things Italians
have always beem able to do, then you will IOVezicr
still more and may with pride, I am an Italian,

In another reader of 184 pages, ten of these pages are
devoted to patriotic studies. A story in one of the elemen-
tary readers issout the great Garibaldi, The story tells
sbout an old Garibaldisn who fought in the World ¥ar. Be-
fore he went into battle he would kiss a2 handkerchief he al-
ways carried, stained with the bloed of his gallant leader,
Garibaldi, The o0ld man knew if he had kissed the bdloed of
Garibaldi, no one could eall him a eoward, On the field of
battle a soldier, when dying, should kies the Italian flag
or dite one of his enemies. In this Yook were pietures of
popples and potatoes. The poppies represented red-shirted
Garidaldians, and the potatoes the Austrian dead. Above the
pleture were these words, "Bing! Bang!”®” and, "The Aunstrians
are dead!® Today in Italy, it is a greater honor than ever
to die for the ¥atherland,

The textbook cormission maintained thet the histories
for elementary schools should be rewritten, because too much

attention was given to pre-war Italy. ®Emphasis should be

24gehneider and Clough, Naking Fascists, p. 93,
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placed on Pascien and what it stands for. Only national
present-day evente should be 4iseussed in any of the new text-
books. The rural schools were given the same bookas as were
used in the oities. In one of the elementary civics texts
is found the following article about Mussolini:
¥ow we hove the man who was needed and whom we
wanted. He finds himself fase to faes with great prod-
lems. His task is very hard and he is charged with
tremendous responsibilities: to resonstruet the patri-
mony of the mationy te restore the provincess to free
laws from demagogy; to destroy parasitie forses and
parasites; to affirm the rights end dignity of the na-
tion abroad, This man with a Garibaldian spirit and
vith mailed fist will overcome these fearsome difficul-
ties: of this we are sure, But all citizens of every
clamss nust ;gllow him and aid him with faith and obli-
gation...ss
The young Italian boys and girls ne lenger have a large
overflowing book satohel like thelr Americazn scusins, Under
the present regime they find that all of their training comes
out of ones Yook, not more than two at the most. These twe
bYooks consiat of several smaller books designed to bde used
in the five elementary grades in Italy. If additional grades
are taken, additional readers are supplied, Most of the ma-
terial in these books descridbes places of interest in Italy.
Yodern, brightly colered pictures attract the eye and held
the attention of the children in the first three grades. As
a child advanees in his work, another book is supplied which
sontaing stories of how he gan beeome good Balillas, “honor

his sountry and grow up into a fine seldier fer Mussolini

2571vi4., p. 101,
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and the king and queen."28 The students are not troubled with
aritimetie until they reach the text for the third grade.
Then come additional courses in reading, religion, history,
geography. All of these books contain a type of patriotiem
and respect for the eatablished laws of the Italian govermment,
In the last pages of the Fascist speller is found the follew-
ingt “Yor Mussolini 1ia, 1ia, lia, alala.®" And im another
place: *“We ehildren must salute the kxing, Musesolini, end our
own great eountry, Italy. 1Italy is the greatest of all na-
tions, 1Italian soldiers fear nobody.'27

From one to one and a half heurs daily muet be spent in
religious instruetion in the sarlier grades, and two hours
from the third olass on., This is generally socepted due to
the foot that most of the population is Catholie, Xach morn-
ing, school begins with a prayer. lessons are given on the
life of Christ the Apostle, or on the Ten Commandments, It
is the purpose of religious instruction to make good citizens
of the students by civiliging their spirits. Often this is
undone by the factors that Fascism teaches, 3Singing is ree-
ommended with an educational aim of teaching Fascist songs.

When they first gained sontrol of the govermment, the
Fascists realized that the conflict between state and ochureh

hed to be done away with, They felt that religion should de

26Grace G, Ramsey, "New Italian Text-beoks,® School and
Soclety, XXXVI, 406. N

27 prancisco P, Xitti, "Fascist Edusation," Sghool and
_8_0010%! * mVI. 824.
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made to work for Fascims rather than combat it. Due to the
fact that Cathelicism had some parsorally diseciplining fea-
tures made it all the easier for the Fascists to adopt the
game religious principles. Religious instrugtion was made
compulsory in the elementary schools. Chaplains were assigned
to the army and the salaries of clergymen were raised,

Catholic priests had to give religious instruction to
the Balilla units for one hour per week, The final details
of religious instruction were managed in Italy by Yussolini
and for the papacy by the astute Cardinal Gaspani. Religlous
instruetion, formerly required only in elemeniary schools, was
made compulsory in secondary schools as well,

Vussoelini had restored the orucifixes in the schools,
where they bung below portraits ef the king and himself,
set up once more the large cross in the Colosseum, which
had been tsken down in 1879, and ptrnittegeroliglous
processions to be held anywhere in Italy.

Religious instruction was given by state-paid inmstructors
who were priests or other aleries. The church was not to in-
terfere with the normal curricula or the sehool administration.

Yost Italiang are Catholie, When Fasolem came to Italy,
the question of many was: Can the two work together? Nusse-
1ini thought they eould, but rope Plus XI thought differently.
The pope did thank Xussolini for driving out Bolshevism and
Freemasonry, and for restoring religious teaching in the pub-

1ic¢ s¢hools, The conflict arose in 1870 when the Holy See
had been deprived of its lands., The pope felt as though he

%Eullinsor. L)) w_oy P 204.
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and his closest asscociates were prisoners in their owm oountry._
An open break between Chureh and State soon threatsned,
for besides this difference of opinion there existed son-
fiioting views regarding the edusation of Italian child-
ren and the aetivities of the Catholic societies. Be-
fore long, Fascist students started destroying cbursh
property, trampling the Pope's pertrait, and attacking
priests. On the growpd that it was engaging in politi-
~eal astivity, Mussolini, om May 30, 1931, olosed all the
doors of the Catholiec Astien, and on the following day he
diseolved all Catholic societiss not direetly connected
with the Faseist party. Mussolini amnounced “"that the
child as soon as he is 0ld encugh to learn, delongs to
the state alene. Yo sharing is possible.” He alse
charged that the Aetion was controlled by former members
of the supposedly dissolved Catholie People's Farty, !ge
were making secret preparations to overthrow Fasclism,
Due to the faet that Mussolini was in favor of the Catho-
1ic religion, he began negotiation with the Vatican in 1926,
After two and s half years of discussion, a treaty nnd‘cen-
cordat was signed in Pebruary of 1929. This treaty made the
pope the temporal sovereign of the Vatisan State, surrendered
a territory of 44 hectares (108 aseres), and there were 800
citizens living withinm the walls of this tiny ecity. This
sgreement brought teo an end an impasse which had bothered
Italian politics ever since Italian unifieation in 187%0.
Through the ages the Italisn peeple have contributed to
religious institutions, In 1926 the valuation of tuildings
was 4,380,000 lire and 423,485,000 1ire of capital and inter-
est. X¥onastie pensions represented a diminishing sum of
4,643,000 1lire payadle to 587 persons, The most important ex-

penditure was the upkeep of the priests -- 53,145,000 lire

297angssm, op. oit., pp. 331-332.
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distriduted among 17,993 parishes; the miniwum for each
parish was 3,500 lire., Thus the standing capital was net
enough to ears for the priests and parishes; therefore, the
remainder had to be made up by the community, snd a small
contribution from the state,

Catholicimm i{s the sole religion ef the Italian people
with certain exceptions made by Yussolini in regard te mar-
riage, birth ocontrol, ste. The pope did not like the ldea of
boys besoming members of the Balills. In order to guiet the
_ pepe, Missclini re-opened the Assione Cataliea sehools, which
had been closed for seme time. This was done so the Italian
children could study religion. ¥Nothing else was to be studied
in these schools, This gesture smoothed out the differences
between Mussolini and the pepe for the present, dut it is
doudtful whether all the differsnces detween Fascism and Ca-
tholicism have been solved and mollified,

The Italian sehool eghildren are surrounded by Na-
tionalist symbols. The lictor’s rods, emblem of imperi-
al Rome and Fascism, must be worked inte every new edu-
cational building, In the classrooms ¢f both slemen-
tary and secondary sehools there must be a orusifix, a
ploture of the king and a pioture of Musselini, ¥any
of the classrooms bhave the announcmment of vistory drawn
up by General Dias, The Fascists desire that every day's
work begin with a prayer, praising God, Musselini, and a
national hymn; that the sehools bave pietures of the
herces of the risergiments, of the Great War, and of the
Nastews of Italian sulture; that every schools have its
flag and om the eve of svery vacation a patriotic speesh
be made that the shildren respord with the Roman
salute.

All =chools have to devote a certain amount of their time

¥ cox, op. sit., XIV, 317,
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to religion. MNugsolini is always held up defore the children
“as the dominant figure. Here i{s a prayer for Il Duece:

Oh, lord, ,

Who from on high watehes over the pesce of the world and
over the safety of Italys

Thou, who hast given to Rome the privilege ef cus-
todianghip ef the throne of Peter whish represents Thee
on earth, and eof keeping this sustedianship eternally;

Thou, who hast permitted to Italy te bLe uanified from
the Alps to the sea and hast eonfided its destiny to the
valoy of the House of Savoy; .

Oh, Yord, who hast sent in this century the man who
shall pronounce among the people the werd of justiece anad
of truths

God ef Italy,

Intercede to protect always fran every danger and free
from every evil Il Duece whom Thou hast given to uss

Grant long life for our welfare and fer the glory of
Italy to B gnito Musselini,

Amen .

This prayer is repeated by all the elementary sehool child-
ren of Italy just before they sit down for their noon<day meals,
Other prayers are ropcatbd by the ahildren on various ecoasions.
Wugsolini strives to place before the young Italian the idea
that he is the master of all living things, and is always
right, The children are taught that it is 2 noble sacrifice
to serve their sountry, even if it takes their lives. MNusso-
1ini aseigns or aske the Italian pecple what he wants done
and they at onee do what they are told, To the Italian people,

Mussolini is more than a man, he is a symbsl of a protest,
an ambition, a social will, the Faseist party, the patent
elite of the new Italy. So that when it is said that he
commands, he is always right, he is emniseient, 22

The Italian Yaseists realized early the importance of

military serviece in érouting the lives of the Italians and im-

3vbid., p. 317. 3281p14., p. 318.
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planting in them a patrictie state of mind; therefore, they
have established a highly developed asystem of training for
their men and women, Military life in some form begins at
age eight and continues until eighteen or twenty-one. The
Balilla and Avanguardia are organizations for the young Fas-
oists, Vhile in these organigzations, the boys are given a
sound physiocal edusation, along with their military training.
Hers in their youth the state tesaches these boys drill in
modern warfare,

When & boy reaches eighteen, he pamses into the Fascist
party and militia automatically. Here they are given their
first rifles, and become a part of the armed force of the na-
tion. The state has organized a number of military schools
for non-Yascist boys. In 1927-19028, there were 3,744 of these
sehools with 222,864 boys attending them. Usually the in-
structors in these sohools are officers in the Fascist mili-
tia., The following statement given dy Mussolini on Ostober
28, 1926, in Rome at the Colosseum gives some idea of what the
Fasciste think about military training:

You are at the sunrise of life. You are the hope
of the Fatherland, you are above all the army of tomorrow.
Tives with fatth in the destintes of the mation.35

When the young Italian reaches twenty-ome years of age,
he is called into the army, ¥o exceptions are allowed, All
Italian immigrants have to report for military training if they

3250huetder and Clough, Making Fascists, p. 112.
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are less than thirty-three years of age when they come to Italy.
If they are over thirty-three, they go ints what is known as
a military reserve., The service of all citizgens in Italian
golonies is voluntary, There are something like 34,730 troops
in service in Italy all the time, The regular length of ser-
vice is eightesn months., All of the men do mot serve the en-
tire periocd. The period of training for the boys whe have
passed all the pre-military training varies from three months
to three years. The amount of time they serve depends upon
whether or not they have any dependentis, any relatives in the
army, and political pull, Something like 220,000 new men are
called to arms each year. There are more inm training in the
sumery than winter monmths. It does not take the men long to
become avcustemed to military life. These young men find
themselves in elese contast with professional efficers, and
soon learn the traditions of the Italian armmy., XMost of the
men are allowved to enter the phase of the aray they are most
familiar with in eivil 1ife.

While the Italians are in the army, they underge rigid
military life, but are also given a most definite patriotie
edugation that stays with them all their lives, They are in-
structed to teach others as they bhave been taught., The volun-
tary militia is one of the styongest arms of the Fascist party.
This organigzation is often traced from the Black Shirts who
marched on Rome in 1922, and took over the Itslian govermment.

For a time Mussolini demedilized the Fasgist forces, but in
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February, 1923, he definitely re-established the militia as

a part of the Italian army. It was to act as the polioe force
of Italy. It was in 1924 that the militia took the ocath ef
loyalty to the king and Mussolini, The army found it somewhat
more Aifficult to adjust itself to new conditions than diad

the militis, Decause the army was a pre-Fassist organizatien,
The army suffered at the expense of the militia, which teok
awvay everything that belonged to the army, ineluding rifles.
¥ot until 1927 did Mussolini sueceed in working out a plan
which was in harmony with doth the army and militia.

The government had at its service 50,000,000 lire for
the militis, should they need i{t, The militias is organiszed
somevhat like the Roman armies of old.

Its units sre made, with the corresponding regular
aymy unite in parentheses, as follews: equal (equal),
maniple (ylateon}. century (eompany), cohort {battalion),
legion (regiment), sone (division). There are fifteen
gones exelusive of the colonies, and at present there
are 130 legicns, exclusive of two legions at Lybia and
exelusive of the special militias {railroads, ports,
forests, ete.), The number of militismen in agtive
servise varies eonsiderably from time to time,

In 1827 there were 700 active officers and 7,000 in re-
serve, The numder of men in different organizations varies
from year to year. Nost of these men wear some kind of uniform
that renders them conspicuous in a ¢rowd. MNost of them wear
black shirts, caps, and ties. A eommon phrase with the Fas-
cists is, "A book and & musket, a perfeet Vascist.® This

phrase is all too true bescause the knowledge of the average

S31pid., p. 128.
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Fasoist Italian would more than likely not fill mere than one
beok. He is taught correet use of the musket. Tascism
tesches him to be absolutely ededient to any one who is his
military superior, Ome soldier sammoet speaks the volce of a
Fascist is the voice of several, Fascisz was born on a war
party, and bas continued thus far to thrive on a spirit of
militarism. The Italian Yascists hsve spent a great amount
of monsy in developing their military progrss. The expendi-
tures in thousands for the year 1924-25 were 4,036,323 1ire;
for 1926-27, 4,897,208; and for 1927-28, 4,956,740. In 1925
Italy spent 1,364,091,000 lire for publie education. This
seens like a laryge sum of money, but we must remember that
4,434,310,000 lire were spent for national defense alene,

Another important agent of military training and en-
thusiasm s the Fational Union sf Reserve Officers founded im
192€ by the union of various small associations of efficers.
Its purpose is to maintain a military spirit among reserve
officers and to furnish them with the latest information eon-
eerning military affeirs. Although a somparatively young
association, this Union has becsome the most important seeiety
of officers in the patriotic 1ife 0f the Italian mation,
Similar organizations .xittrfor almost every draneh of the
Italian military estadlishment,

The entire Italian military system is based, so far
as the ordinary soldier is soncerned, on love for the na-
tion. His serviee is a great economie sacrifice, for he

is paid only forty ecentesimi (a little over two cents) a
day. Scldiers are, of course, given thelr foed, clothing,
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and lodging and a ;Eall borms when they do extra service,
long marches, sts,

Regardless of extraordinary work, or hoew well it is done,
none of the seldéiers reaseive rewards. The state bas several
bundred rifle ranges in the country and encourages the eitizens
to try their skill in shooting. The govermnment has set up
several sporting elubs, for the development of the physieal
econdition of the eitizens, The Pascist military requirements
were not limited to personal service only. Only January 11,
1923, the entire sountry was divided lnto-aGth gones, with
an army, navy, and afir foree, This was done in order to pro-
teet Italy from pessible foreign invasion. If necessary, beth
men and women would have to mobilige themselves to protect
their country. If needed, the state claims the right te take
an individual or his property. Should another war some, all
Italy will desome an "armed nation"; all her industries, univer-
sities, the press, agriculture, and everything that might help
in any way will be taken. ¥For a natiom of this kind the Ital-
ians must have an aggressive leader, and they believe that
Mussolini has the nesessary qualifieations. Italy has tried
to break down all the family traditions of family militariem.
All the officers have to go through the same schools of learn-
ing. The beat are selected from the group by sompatitive ex-
aminations. Sinee 1927 all students of the secondary sehools

have to do a»eertain amount of training in reserve training

343chneider and Clough, ¥aking Fascists, p. 115,
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’aehoels. Bach year about 6,000 boys attend these sahools,

An Italian officer in a way is salled the spoiled c¢hild
of the nation. His smart dress umiform makes him a mark of
adniration to all, Some effort has been made te keep him so-
cially above the average classes,.

In Italy there are several special armed corps. These
are maintained for the eountry's defense. The Royal Cara-
binieri is composed of men selected from the army, who are
used to maintain order in any of the social or politigal
groups. In their dress uniforms they look like aetors from
some opera. There are about 60,000 of these men and 1,246
officers stationed at different places in the ecountry, Wherever
one of these men is found, there is always a second, Thelr
duties are similar to those of our police officers. They are
to be found even in the most remote corners of cities and
states. Another group of men is known as the Bersszlieri,
the members of which wear green feathers in their caps. At
one time these men were organised into bicycle eorps. It was
their duty to control disturbanees in small villages and
rural sections. The appearancs of alpine soldiers was slightly
different, for they wore special uniforms inecluding a felt hat,
Their duty now is to correct sll disturbaneces oceeurring in the
Alps. The tallest men in Italy are groupsd inte what is known
as the king's guards. They wear uniforms similar to those of
Roman soldiers. The tax-police wear uniforms similar to these
of the alpine soldiers. They are to serve as cover troops in

case some nation attascks Italy. 1In 1926 these men collected
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oleven billion lire.

The MNinister of Edueation, Signor Ereole, in 1934 issued
an official eircular te all schoels of learning from the elemen-
tary to the university, stating that a special amount of time
bed to be devoted to military training. The eircular stated
that in conformity with the mew lussolinml conception of a
military nation, based on the principle that the junctions
of citizens of a nation and soldiers are inseparable in the
*Yascist State." The Pascist formula "Book and Rifle" now
finds applicAtion in the Italian educational system, from
elementary schocl to university. This has been achieved by
the regulations for pre-military instruction, now eompulsory
for all citizens from the ages of eight te twenty-one. The
educationsl system is the great foree of the Fascist regime;
therefore, muekh attention is given to the organization of an
effective military educational program. Militariszation has
been an important part ofthe Faseist educational program
since the introduction of the law of December 31, 1934, making
instruction in military subjects compulsory for all grasmar
sehools, high schools, and universities,

In every sountry of Rurope boys and girls are
drilled in using gas-masks or seeking prompt refuge in
cellars to protect themselves against destructien rained
tanght to 117t up bands for blessinge.S5

The state-supported schools in Italy have increased more

rapidly than private schools. Many school buildings have
been built or improved by the state govermment., The qualifi-

35§orman Thomas, War No Glory, No Profit, No Need, p. 2.
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eations of teachers have been raised in many ways, other than
gomplying with Pascist prineiples. Vith these improvements,
along with many others, schools are still defective, both from
the hygienie and the instructional viewpeints,

The state pays for all the materials used in any of the
schools, especially in the seeondary arnd normal sohools. In
some cases the state pays a part of the expenses of the private
sshools. The expenditure for the sehool year 1927-28, whioch
can bhe taken as an sverage of what the Fasecists spend each
year for edueation, was 1,359,473,000 lire. 36

Since 1870, illiteracy has steadily declined in Italy.
The widespread ignorvanse of the people was the greatsst od-
stacle the Fasciets had to face when they gained control of
the govermment. The census of 1871 stated that 73 per oent
of the people were illiterate, while in 1921, 24 per cent of
the males and 30 per sent of the females eould not read or
write.S7 By 1925 the Pledment distriet gave a census report
showing that only 5 per sent of the people in that seetion
were il11iterate. Piedmont has long been the moat literate
section of Italy, but now illiteracy in all districts is
desreasing, although in some southera provinces illiterscy is
still distressingly high. But this faet dees net dishearten
the Pascists, They attack their prodlem vigorously by in-

36pnoyclopedia Britannies, XII, 764,
37 1vi4., III, 50S.
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oreasing the eduneational dudgets, "dy enforeing more strictly
the laws for gompulsory school attendanee up to the age of
fourteen, and by introduscing newer psdagogic methods . *38

One of the indications of eeonomiec and soeial prog-
ress in Italy during the half sentury preceding the ad-
vent of Fascism was the decrease of illiteracy. In
1872, after the orisis whiéh had wiped out all the des-
potic govermments from Italy, scarcely 31% of the popu-
lation knew how to read and write. The mmber of persons
knowing how to read and write went up to 38% in 1882;
to 524 in 19013 to 624 im 1911; to 73% in 1921, The
iast figure drops to 724 if the territories formerly subd-
Jeoted to Austria and annexed to Italy as a result of the
World War are eliminated frem the reckoning; these regions
were in better condition than the rest of Italy and there-
fore raised the general average dy one point, On the eve
of the "March on Rome," illiteracy had practically disap-
peared smong the rising generation of northers Italy, and
had been sharply reduced gmong the youth of southern Italy.
Of the young people who attained their twentieth year in
1927, and therefore had goune to sochool before the war,

874 knew hew to read and write. In the spring of 1929,
Deputy de Prancisci, who in 1932 became ¥Minister of Jus-
tice, published a table showing that the mmber of 1114t-
erate persons had deoreased to 21%.

In al) parts of Italy everything has changed se sompletely
that any one emmparing some of these figures should make his
own allowances. Regardless of what may be said, there has
been much improvement in the educational system of Italy.

The Fasgaists know what they want, and they will give everything
they possess, even 1ife, to obtain their objective. The new
edueational system in Italy definitely teaches the dignity of

useful work.

381angean, op. sit., p. 330.
gaivemini, op. oit., p. 327.



CHAPTER III
PASCISN IN ITALIAN EDUCATION

The first three years (1922-1928) of the Pascist regime
wers days of terrorism. Different groups of Faseists as well
as Reds were killed or punished. 1In June, 1924, when young
Matteotti, the Socialist, was murdered, the demosratic parties
again united against Mussolini. BEven though ¥Natteotti had a
minority group of follewers, his death caused the Fascists
to be almost swept from pewer. Inm order to retain power,
Vuseolini threw his best friemds everboard temporarily. He
set out to reconstruet his ministry, dut the opposition was
go great it gseemed that he was going to be forced to resign.
He had to withdraw from the chamber to Aventine Hill, where
he remained and governsd his ruwp parliament, whieh still eon-
tained over a hundred non-Fageists.

The governing elass, in turm, must be led by a man who
can crystallisze jts ideas. Fascism has found such a leader in
Yussolini, who believeg that he he ﬂeon shosen by fate to
orezte s new and s greater Italy. The rising generations ire '
goihg trained to accept Fascist ideals as the estadlished and
only matural order of thingl._au deliderately as were the
Spartan young trained in Spartan {deals, or as the Bolshevist
young in Russia are trained to be anti-Christian, ZXEvery 1ittle

84
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Yoy or girl who 1- born alive -111 not be liberal er conserva-
tive, but Yassist. GClearly, Mussolini confut.a‘ in thig to
make the Faseist regime permanent and leoks forward to the fun-
ture Italy as being surely Faseist, besause it 1111 knov no
ot her political or edueational faith, PFascism has a definite
public morality policy which is explained offieially thus:
Be strong to be pure; be pure to bo ﬁmnx. The Tascist pv-
ermment and eduscational system h &olng all it possidly oaa 7
to impress physieal and meral integrity upon the Itallian peo-
ple. Italy of tomorrow must bs strong to be pure; she will
find in the purity of her children and in the strength and
health of her mothers the secret of her forees. Tascist edu-
cation intends te remove from the list of traditional rights
the liberty to be weak. VWeakness ia a crime not only against
one's self, but against one's eountry.l

In the years that arcia eome, the forms of Faseismo
sdusation, and po_r:l‘agps even {its theories, vii'%i%/dtered, but
1te terminology will remain. As long as ¥usselini lives, the
government that he lni erentcdfﬁi&‘"endﬂ% ‘substantially un-
ebanged. (Who snd what will fellow him no man ean predict.
One thing, however, is certain: there eéan be no sesond duese,
No one who may follow him ean wield the sutberity that ha¥
been hisy for it is an autherity prediecated upon a eomdbination
of personal force and remarkable achisvements that cannot be

repeated. e had’ evolved a new theory of govermment and made

l¥rank Fox, Italy To-Day, p. 219.
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a new state, both peculiarly adapted to the genius of the
Italian people. He bad‘ ruled that state with an eye single
to its best imerest., He foumd it suffering from the loss
of its self-esteem due te the settlement of the World War,
and haé’nado it one of the great pevers eof Furope. He found
it distracted with internal _dinrder, with almest ruined
finances. He was frced with overwhelming problems, but he
.h# restored peace at home and good will gbroad, and the
financial eredit of his ecountry. WVith infimite patience, a
patience seldom met with anywhere, dut most rarely in Italy,
he has tenght his pesple the babit of Faseimmo education,

and Sy so doing has bnkoi: down regionalism. For the first
time there {975 united country ef men and women who, forget-
ting what differences 1,.{;“5.“.“ them and that they come
from this or that provinee, under the inspiration of the duce
remember only that they ate the ohildrem of one great nation.
WHussolini ba.Jp taught his people to think nationally and h#,
after wany vears, fulfilled the hope of 4'Azeglic, for as
Cavour made Italy, Mussolini had the ability te desl with
people and hense #n made Italiane.?

The governing class, in turs, must be led and animated
by a2 man whe caan give expression to its 1dea1:.3 This is what
Italy hes found {n Yussolini. With Wussolini in Rome, every
Ttalian ditch-digger reslized that he is no longer a Dago, but

20001'30 B. WeClellan, Modern Italy, p. 281,

smymnd leslie Buell, New Govermments im RBurope, p. 64.
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a fellow citizen of the Bmpire., Nusselini haé always said
there has been eneugh and too mméh eof program making; what
Itaiy needed was men and will-power. .i. ' b G
In practice, Mussolini has undertaken the work of

several ministers in addition 8¢ the office of head of

the govermment., At the present time Mussolini holds

six out of thirteen eabinet posts -- foreign affairs,

interior, eorporations, war, marine, and aviation. It

is expested that the latter three ministries will soon

be eombined inte a single Ministry of pefanaQ.

Whatever Mussolini's shortsomings, bhis nerve 1¥f;anifelt;
he has never lacked self-sonfidence.

Yussoling has been able not only to changc‘fhe lives of
human beings, but he ﬁé? also changed their minds, their
hearts, their spirits., He h#s not merely ruled & house; he
Qap built a new house, Mussolini, as the writer has come to
xnow him, ‘I's an oppertunist inm the sense that he believes that
mankind itself must be fitted to changing conditions rather
than to fixzed theories, no matter how many hopes and prayers
have been esxpended on theories and programs. Nussolini ixios
the respousibility for all, he asserts. fe ¥ays 1t publiely
with jaws firm; he :agb it privately with eyes somewhat sad-
dened; he éiﬁoa responsibility for everything. Mussolini haé
a dutiful and -uporuéitiouc faith ik himgelf, Mussolini, .
like Roosevelt, gi§és the impreseion of emergy which ;iﬁﬁéfibo
battled, whish bubbles up and over like an eternally effer-
vesoent, irrspressible fluid, The battle becomes a game, the

game becomes a romp. It is absurd to say that Italy groan&l

41b1d., p. 64.



a8

under diseipline. Italy chortles with it! It is velant vie-
tory!5
Faseist literature is replete with sueh expressions

as "Three cheers for war!", "long live war!", "The in-
stinct of war is in human nature,” "War is one of the
most fruitful mystie manifestations,” "Strife is the
origin of all things." One eof the leading “"intransigeant"
publicists, Mario Carli, wrote: “The war-like spirit is
the fundamental oharacter of Italians; it is not a Fas-
cist invention nor a post-bellum attitude. ¥Yind me a
single moment of history in which we have not fought --
for whom or for what little matters; Mussolini hiwmself,
in an artiele on Fascis: im the Bneyolopedia Italiana
declared: 'Only war carries bhuman energies to the high-
est level and puts the seal of nobiiity upon peoples who

have the oourage to undertake it.'" 7

Musselini believes that the destiny of Pascist Italy iion
in the hands of young men and women.

As early as 1890 there were some signs of Fascism in the
ranks of the socialists of Sieclly., At the beginning of the
World YWar, the Fascistes were increasing rapidly in numbers.
The most important group was in ¥Milan under the leadership of
Mussolini, The Fascism we know would have developed had it
not besn for Mussolini, bewause Italy ha¥ had other leaders
with more obrvious symbols than his. There were many Fascisus,
each springing spontanecusly from local causes and each loeal
situation having its ewn peeulisarities, The esarliest symptoms
of the movement wore agrarian, and eame from the valley of the
Po, Great finaneial interests eontrolled vast areas which were
worked to a large extemt by day laberers who often csused in-

dustrial troubles.

5Benito Mussolini, My Autobiography, p. 17.
Srangsom, op. cit., p. 339.



Fasoism baastiﬁQf being a party of action rather than a
party of theory. XMNusmelini na¥ never been worried by the
marked inconsistensy ef some of his spseehes, or even of his
policies. He 4id everything fer edueation he eould, when
improving his programs in all emergencies. In this respest
his dictatorship has differed from that of Lenin and of Sta- .
1in in Russia. If‘fnnoism ﬁi- bad a consistent ideal, it hgil
been that of Italian nstion;iiun. For the nation to suecesed,
it must be lifted above all differences of class, party,
ereed, or individual interests. ‘*his, the writer believes,
has already besn accomplished in‘meat parts of Italny A
great mistake of the liberals, sa§*thc Faseists, was in as-
suming that society was merely an aggregate of individuals
whose rights were the ehief eoncern of govermment; the great
mistake of demooracy is in substituting the opinien of the
common man for the expert leadership of trained minds; the
great mistake of the socialists is in elevating elass above
national interests. In its worship of authority, disseipline,
and devotion to the state, Fasciss deliberately copioé{snciont
Rome. Yaseist social and political traditiens ean be traced
bsek to Rome in the fifteenth eentury. Inm 1923 Mussolini
saids "Men are tired of liberty; Fascism is the only way out.®

The wotives and elements that went to make up —
FPascism were extraordinarily eomplex. Some wers men i
home from the war, toe restless to settle dowm to civ- ;
ilian life and genuinenly horrified at the unpatriotie
coxmunists. Some were ultra-nationalists who were dis-

gusted at the meagerness of Italy's gain from the war,
Some were Socialists who, like Yussolini himself, had
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deserted for opposing entranee into the war. Some were
embittered and impoverished recruits from the lower
middle classes, the men whose small salaries had been
reduced in buying power by theinflated currensy and ex-
travagant expenditures of the goverrmmemt. Some were hero
worshipera, attracted away from the somewhat flighty

and faneiful D'Annunzio by the studious personality of
Mussolini. An inereasing number as time went on were
landowners, faotory owners, sonservatives and frightened
bourgeoisie, who had at first held aloof from Fascies,
remembering Mussolini's radical antecedents, but even-
tuslly slung to it as the last barrier against Bolshevism.”

Mussolini thought Italy hasd spent too much ti-e droaminc.
One of the favorite slogans that he repeati often ia: "All
Italy 1s but twenty years cld today." He felt that the Pas-~
aist principles were the only thing that would arouse Itely
from her slumbers.

In the Yeginning the Faseist beliefs did not belong to
any organigations other than the Syndiealists. Before leng
many individual workmen, peasants, proprietors, and farm
hands from the Po Valley, joined up with the Pascist beliefs.
Soon the organization grew into a mass movement with Mussolini
in charge. Yo one knew where t he Fascist morement would take
him. The first victory for the Fascists was in 1921, when 38
Fascists were returned to government pesitiens, insluding
Signor Miesolini himself and several natiomalists. In the
chamber they formed themselves into a band and fought the Reds
who were the nucleus of the opposing party. In November, 1921,
in the city of Rome, the Fagcists organiged themselves into a

Fascist Congress and constituted the prasent«day Tascist party.

7Preston ¥, Slosson, Burepe Since 1870, p. 648,
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It is impossible for a person to be a Fascist one
day and something else the next. Once a Faseist he is
always a Pascist., This belief is so instilled in the
Italian race that nothing but time will ever cause them
to turn to something else, It is not a form of Democra-
ey, as many of the Western nations think; instead: "Fas-
cism denies that members, by the mere fast of being mem-
bers, can direst human society; it denies that these
menbers can govern by means of periodieal consultations;
it affirms also the fertilixing, benefisent, and un-
assailable inequality of man, who eannot be levelled
through an extrinsie and mechanieal process such as uni-
versal suffrage., Fasolism adove all does not believe
either in the possibility or utility of universal peace.
It therefore rejects the pacifise which marks surrender
and ocowardice, Yar alcne brings 21)] human energies to
their highest tension, and imprints a seal of nobility
on the people who have the virtue to fase it. All other
tests are but substitutes which never make a man fage him-
self in the alternative of life or death. A doctrine
which has its atarting point at this prejudicial gottu-
late of peace is therefore extraneous to Pascism,

The squadre was the first armed group of any sise to
take on the responsidility of protesting Fescist principles,
The first armed Pascist squadre was formed in the Fo valley.
The squadre iufmade up of young men, many of whom had been
decorated with wound badges in the World War. Others were too
young to have served in the war, and a third group of men too
0ld for war service, There was no real Fascist dooctrine beyond
the vague sense of cutraged patriotism when the squadre was
organized. The squadristi were mostly armed with dull blades
and cudgels, altbough many possessed revolvers and c¢arbines;
for at that time a large number of ex-sertise men had brought
bail, arms of some sort from the war, Another weapon, &
novelty in partisan conflicts, was eastor cil, large doses of

which were administered to opposing soeialists and communists,

BJ. Hampden Jackson, The Post-War World, p. 62.
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and sometimes even to other opponents of Faseime.® During
1921 and 1922 the Faselsts and Reds had daily eneounters,
During the period many Faseists fell victims to their beliefs.
These daily ensounters csused the sommunists to break away
from the Maximalist Soecial party. Then followed a series eof
murderous outbreaks, These skirmishes gave the squadristi
a chance to show their devetien to their ideals., MNany times
when the communists would attack persons wearing black shirts
or badges, these young boys would ﬁarch on, and if necessary,
give their lives for what they thought was a worthy cause,.
Many Italisns turned to Fascism because they thought only
Fagseimn could save the country from chaos, Others, such as
landlords and manufacturers, joined for selfish reasons, Some
sccepted Fasclem for sdventure, or to securo'a position of im-
portance. In many other cases, people had been inspired by
what, they thought, was genuine patriotism,

The Matteotti sffdr was not the big thing feor lLussolint.
His greatest job was to organize Italy into a corperative state
of Faascist reconstruction, Mussolini knew that he had achieved
pover in Italy by force; he knew also that he could retain
powver only by iumproving the economic conditions of the average
Italian. He went sbhout this by improving the agricultural
segtions, of which two~thirds were mountainous; renewing her
foreign poliey with the rest of the world by paying for all im-
ports and baek debts. He wanted to make Italy a self-supporting

QEncyclqpcdia Britanniea, IX, 102,
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nation, especially in feodstuffs., Italy has no eoal, dut it
i%IQUsaolini'a hope to produce electrical power from the water-
falls in the nerthern mountains,

The term fascio as applied to semi-political groupings
in Italy was nothing new and was not confined te anti-scocial-
ista. It is derived from the Iatin fasees, the bundle of
rods bound about the Roman lictor's axe; henee, indirectly,
the fasoes symbolized the authority of the Rowan state and
its power over l1life and 1limb, By derivation, fascio means

bundle, combination, union, group, band, or :guad.lo A

Fascist is the ideal Italian, who cannet regard himself or
his relations to the nation without high emotions., To the
mass of Italian people the new regime haé‘givcn great benefits
at the price of no spparent sacrifice. If they bd%o lost
liverties, they &?&inot conseious of the fact. They indeed
seem to have a higher pride in their status as citizens o{
Italy than they had before, But the future of Italy iié;fin
her system of Yascist edueation% Should her present Fascist
set-up fail, it would be hard tolbelieve that she would turn
to any other form of govermment, The real test of the peor-
manence of Fascism will ocome, in the writer's opinion, when
the present school boys have grown to adulthood. Now they
are being educated; they are being trained as Fascists to
follow the ideal of duty to the state regardless of personal

liberty, or personal ambitiens, Will their response to this

1oAchorn, op. cit., p. 577.
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type of training Ye one of confermity, or ome of redbellion?
The definite answer must await the years; at present, one
can only speculate. A complete change will not eome until
the attitude of mind which is generally accepted today in

|
the western world has changed, \Mr. Root, of Aldbauy, New York,
in 1915, before Pascism was known outside of Italy, made the
following remarks:

There are dbut two underlying theories of man in the
social relation to the State: One is the theory of the
ancient repubdlics, under which the state is the starting
point from which rights are deduced, and the individual
holds rights only as members of the state. That was
the theory of Greece, and Rome, and the Italian Repudblies.
The other is the theory of the Yagna Charta, the theory
of the Habeas Corpus Act, of the Statue of Treasons, eof
the Petition of Rights, of the Bill of Rights, of the
VYassachusetts Bag of Iiberties, of the Declaration of
Independence of the American Republic, that the indivi-
dus}l has inalienable rights, of which noe Govermment may
deprive him, but to secure which all govermment exists, 11

i

Fascism demsnds of man a new habit of thought, aznd the
rejection of wmany ideas whieh had sowme, in Italy, to te ae-
cepted as indisputadle axioms. It is to politics somewhat
ag the Rinstein theory is to pbysiosﬁi In regard to the artis-
tic and intellectual development of the future, what is the
destiny of Italy under Pasciam? Of the artistic development,
there is no cause for anxiety. DPresent indications show a
quickening of artistie impulse under the new regime, and there
must be a rieh harvest of advantage in the future from the
importance now given in the educational system to the aesthetic

side of lifo.lg‘\Hnssolini'l idea of o man's duty to the state

1lyox, op. eit., pp. 272-73. 121vid., p. 277,
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could, in many ways, have been taken from what Socrates said
while he was in prison facing death for a orime he had com-
mitted. Some of his friends made it possible for him te es-
ecape, but he refused to leave the piinon. saying to bhis
friends that his duty as a citigen was to the state regard-
less of what it saw fit to do to him.

Out country is more to be valued and higher and
holisr far than mother or father or any ancester, end
more to be regarded in the eyes of the gods and of men
of understanding; also to be gently and reverently en-
treated when angry, even more than a father, and {f not
persuaded, obeyed. And when we are punished by her,
whether with imprisomment or stripes, the punishment is
to endured in silense: and if she lead us to wounds or
death in battle, thither we follow as is right; neither
may any one yield or retrest or leave his rank, but
whether in battle or in a court of law, or in any other
rlace, he must 40 what his oountry orders him: or he
must change their view of what is Jjust; and if he may
do no violence to his father or mother, much less any
violence may be done to his country. For the laws will
say to him: “After having brought you through birth in.
to the world and nurtured and edueated you, and given
you and every other citisen a share in every good which
we had to giwe, we have further proclaimed to every olti-
sen that 1f he does not like us when he has come of age
and has seen the way of the State, he mxy go where he
pleases and take his goods with him, and we will not
forbid him nor interfere with him. But he who has had
experience in the manner in which we order justice and
administer the State, and still remain, has entered into
a contract that he will do what we command him., And he
who disobeys us is thrice wrong: (firstly, because, in
disobeying us, he is disobeying his parents; secondly,
because we¢ are authors of his education; thirdly, decause
he has made a{ agreement with us that he will duly obey
our commands,l3

Fagciom ofrorﬁkn philosophy which preseribes discipline
and acquiescence in authority and at the same t ime glorifies

the romantiec element of national tradition.

131p1d., pp. 278-79.



96

Fanolst writers declare that Fascism is sbove all, action
and sentiment; Fascimm as an fdes'is indefinable. ' It is a
fact which is taking plaee. Individuals are merely the means
by which society achieves ite ends., The individual, accord-
ing to Vascism, is subordinated to society, dut not eliminated.
He owes a duty to the state and in the exercise of this duty
may be oalled on to sacrifice veritably all that he has, in-
cluding his 1ife. Individual rights are recognized by Fas-
cism only in so far as they are implied in the rights of the
state; the legitimate will of the citigen {s that which cein-
el%pa with the will of the state. "Discipline must be aecepted,”
safs Mussolini. When it is not mecepted, it must be imposed.l4

The awakening in education came, strangely, at a very
opportune moment, It came when the country was already in the
advanced stage of social and economic disintegration, due to
the spiritual chaos that followed the World War., Fascist
sdugation came at a time when modern Italy was scarcely sixty
years old, uulaolini set up under his guidance the prineipltl
of edusation. He luys thdsy what the Italian youth chill
study. He axort- to&ay. avor s population of over 42,000,000,
more power than the Kalser ever dreamed of wielding. There
has been none since Fapeleon who ha® so impressed his pernon-
ality on a nation. Fascist principles and education atand
out td@é; as one of the world's most interesting national ex-

1‘Bue11. op. eit., p. B2.
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The publie school is by far the most effective means
of winning the allegiance of the nation's youth to national
ideals. The sducational experiments of the French revolu-
tionists demonstirated to the world the use of schools for
civie training.l6 lost of the school laws passed {n Italy
since the Casati law in 1859, have favored national educs-
tional instruetion.

FPascism may be described as the ripening fruit of a
world-wide movement of ideas, whioh for various historical
and psychological reasons hia\ie first emerged in Italy into
something sufficiently definite for the student with an acute
gense of history te appraise, and sufficiently universal in
appeal tg enable him te realisze the i{mportance of the part
thay‘mﬁ§#%e destined to play in the history of the world
during the ceming gonoration¥,17

The basic idea of Fnseini, indeed, is the spiritual
interpretation of history. Yascisa is a definite revolt a-
gainst materialime -~ that is, against all forms of inter-
preting the universe from a purely naturalistic standpoint.
All Fascists have a reverence for the supernatural and are re-
solved that the new generations shall be drought up in a re-

ligious atmosphere and be protected from the dissolving

15Rul1inger, op. eit., p. 6.
16g5gtmeider and Cleugh, Making Fascists, p. 83,
17r. 8. Barnes, Yasciem, p. 11.
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poisons of materislism in all its forms, This 1- the para-
mount reason of FPascist intransigeanse in Italy,Pc'. of Fas-
cist intolerance, if you wills for‘yhleill/iibfélolved to
build up a generation of boliavcrc as the only mesans of
reaching out of the pro&eut chaos, cost what 1t ma§ Italy
may in this respect, be compared ito a nursery garden of young
saplings, which have to be protected from the wind and from
frost until they become suffieiently grown to withstand alone
the inclemencies of the weather.l®

The Italian people ﬁ%ﬁc saorificed more than money for
the cause of Fascism, Italy gave up her liberty when the
Fascists marehed on Rome in 1921, {In Italy today, eighteen
years since she gave power ever into the hands of MYussolin{,
Italy is still ruled by the Grand Fassist Council, master
of the natien.) In 19026 the Faseist govermment established
the following ;orn' of punisiment: {wmprisomment up to thirty
years, or a sentences to die, 1f any one was found guilty of:
attenptes against the life of $he king or amy other govermment
head; attempts against the 1ndtpc:denco and dissolving ef the
Fatherland; violation of secrets concerning the state in any
way; attempts at any kind of ixternmal peace, In the month
of October, 1931, alons, i.ess anfz:ghleiutt ware lorving'
sentences in different parts of Italy. The number who had
paid with their lives was unknown or else ungivulgad. This
shows what methods the Fascist regime resorﬁj to to put over

lezgid. [} PP. ‘s‘“o
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its program. By 1934 the Fascist party had grown to over

e million and a half men, acting as semi-official police, de-
sides all of the other Faseist organizations composed of women
and children.

The Fasciast state rests on three bdasic principles.
Pirst, that man, desides being an individual, is dy na-
ture slso a social animal, by which is implled the na-
tion of necessary corporative existence. Sesondly,
that human actions are subject to the meral law, itself
based upon the eternal law of God., Thirdly, each differ-
entiated human group is a natural phenomenon which posses-
s¢és an organic life mmbracing a series of generations of
individuals composing it, possessed of a community sense
and subjest t¢ mational -eoioligical laws ¢f conserva-
tion, integration, and growth,

*Iiverty,” deslared Ienin, "is a dourgeois dream.”
Let it be kxuown, once for ever, that Fagscism knows no
idols, nor does it asdere fetighes, sheuss lMugsolini,
*i{t has walked defors wmdw over the somewhat putrefied
sorpse of the Goddess Liberty and, shomld it be neces-
sary, will ¢almly 40 so again,®

The diotators of Burope, if they agree about noth-
ing else, are completely at one in theirnspinloa that
the will of the people mist net rrevail.”©

Gto take eonsiderable de-~

The Italian Duce himself seems
light in referring to the educational reforms of Gent}lo as
the most Yeseist of the Fascist reforms, Inm faet, one of
the greatest achievements of Benito Mussolinl as premier of
Italy deals with a very important phase of the national
education of the people. He, with the cooperationm of such
men as Professor Giovanni Gentile, who entered Musgsolini's
cabinet as ¥inister of Public Instruction in 1932, has ocom-

pletely revolutionized the traditional system of edusation

19Barnes, op. oit., p. 80.
20741 tman, op. oit., p. 2.



100

in Italy.2l

Fascisn_aii; at the creation ¢f a new gehool system
which 1npart£\energy of thought and will to ri-iqg!gcnera-
tionss 1t aspiregtto develop a sulture that iliiw;aproaont
the conseiousness of all the manifold and fertile powers
secumulated by the Italiam raee throughout its history. Fas-
sism i?‘il to realise ths fdeal of sn organie and totalitarian
state sontrolling the lives, while motivating the wille and
conssiences of its people., In Italy as in ether tetalitari-
an states, this {introduetion !;“carriod oeut not only %n the
schools but alse through a youth movement, which is eontrolled
and directed by the state. The individual makes his world.
But in a Tascist state, mind and personality must express
themselves accordieg to the pattern whioh the state furnishes.22

Paseiom {5 1iving in Ttaly due to the fact that it has
been instil;oq inte the people, especially inte the young
Itslianl; 5 4 cviry conceivable method possidle. gﬁl} children
ard\-"‘f:ﬂca to go to sehool} netaing but Faseism %/‘taught
in the Italian schools. All of the textdooks havé’bq:g-re-
written in favor of F:sciqn. The children -f; under Musso~
linit's portrait and Iosrn‘%o spell out the motto on the
walls: "MVussolini is alway.\right.'

All of the textbooks are written in praise of Il Duae.

A surmary of the firgt three general readers will reveal what

2lHoward R. Varraro, "Tdueation in Italy Under Mussolini,*
Current History, XXIII, 705,

22puggan, op. oit., p. 261.
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the young Italian boy and girl study. The first sixteen
pages Are devoted to personal anecdotes about Il Duce, twen-
ty-six pages te¢ Fascism, and ninety peges to war. There iQ;“j
likewise five pictures ef Mussolini, thirty-one showing the
Faseist uniform or smblems, and thirty-six featuring rifles.
The eleven maps in the third reader and its ascompanying at-

P L

las aYe all of Italy or her cclenies, Xot one shows'‘the
5
rest of BEurepe or hints at the existenes of other continents.2d
In the first primer as the child puszles out "an |
orange,” and "a peneil,” he also learns "a toy soldier”
and all are "little seldiers of i1 duce.® The most in-
teresting page is adout Mussolini, In advanece of the
pleture of Christ surrounded by little ehildren, we find
i1 duce, holding s small boy in his arms. "Benito Musso-
1ini loves little ehildren. The children of Italy love
- 11 duce." VWe read "vive i1 duce! Salute i1 duce!" On
the opposite page is a prayer. “Itallan ehildren 1ift
a thought to heaven esch morning for il duge.*
In the third reasder, 72 pages are given to religion,
116 to arithmetis and gcograg?y. and some 97 pages, Or
a third of the book, to war, ,

It is true that the sehool books have many admirable
qualities. They are attractive with their large type and
lively presentation,

(

While in school, the ochildren mmst chant in choruses
which are deeidedly Faseist. When outside the schoolroom,
the children Are mebilised inte troops, the boys inmte black
shirted Balillas and the girls into Piciole and Gierane

d'Italia divisions. The larger boys from fourteen to eighteen

23%mily Taft Douglas, "Rducation for War," The Christian
Century, LIII, 36; No. 14, p. 496.

241pia., p. 496.
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"L("’(// .
are organised into the avanguardisti. All sperts and play
ed
life of the students senter around Fasoist military erganiza-
tions. When these young Italians toacb}iightoen. thcy'iﬁyﬁi;
L P o
admitted to the Fasecist party. Thf% is a high honor: many
ask to join, but few are taken in.
In 1931, ell university professors had to tske the follew-
ing oath or give up their positions:

I swear to be leyal to the king, to his Royal sue-
cessors, and to the Fasciat regime, and te¢ observe loyal-
ly the oconstitution and othey laws of the state:; to ex«
ercise the position of teacher and to fulfil my academic |
duties with the idea of forming industrious citizens, up-~
right and deveoted to the FTatherland and to the Fascist
regime. I swear I do net bVelong to and never will belong
to organizations, associations, or parties whose activi-
ties cannot be reconciled with the duties of my office,

With the state eontrolling the instruection, the hooks,
and all forms of military instruotion and training, young Itsly

S

can be nothing but good Faseists. In 1932 there were over
1,300,000 boys in these Fasoist soecieties in which the child-

ek
ren i¥e given special moral, religious, military, and physieal
training. The instructors always inst111¢in the young Ital-
ians what the Pagcists have achieved, and are geing to build
in the future., Deesalegue of the young Yasaist whose tenth
eommandment reads: “Only one thing should be dear to thee
abeve all: the 1ife of I1 Duee,"26 f

It is clear that education for girls im Itsly is not yet

considered to be of equal importanee with that of boys. The

25-7&01'01‘!5 ops, 8it., P 61,
26yangsan, ops eit., p. 322.
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teaching i{n the sehools is done almost entirely by men, and
only a few women Qfsﬁennloytd to teash, chiefly the modera
languages, English and Freneh., There ‘;6k;vo sechools for
girls in Italy -- one at Rome and one at Ploronee§ At the
present time it is hard to say what the univortitf women

of Italy are going to do with their edueatien.2?

2 P
P

Mussolini bolievo%‘that the place for s weman 1- in the
home. If she doel anything else, it should be social welfare
work, But despite this belief on the part of I1 Duce, theres
hrék;vcr 100,000 young girls sbout twelve years of age who
dve organizcd imto about siz hundred Faseist soocieties. These
groups dfe eontrollod in the same way as the boys' Fascist
societies, They haih their headquarters in Rome.

Faseist aducation extendi{into every field, btut it al-
ways strcslci’intolleotual uniformity. That'i: its strong
point. Soldierly virtues, especially manliness and the
ideal of melf-sasrifice, &gifgroashod and practiced, though
religious sensitivensss 'is alse cultivated, and ssch legion
hng"its own ehaplain.28

Minister Goebdels safd, "Revolutionary forces must de
devoted to all channels of pudblie life..... the state must

stand for the prineiple of totality."2® Rdusation must be

27lhriau P. Whitney, "The Higher Rducation of Women in
Italy," Edueation Review, IXII, 37.

28Constance ¥, Stecher, "Bducation Under Fascism,” The
Sosial Studies, XXIX, 17S.

2 1v14., p. 174,
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mederng it must pursue practieal ends, giving preferences
to utilitarian sudjests such as language, selentific data
capable of a practisal application, social, economic, and
legal knowledge enabling the future citizen tc understaprd the
society of whioh he is to be a memder. It must give up all
claim to that abstract and aristocratic treining of the
mind formerly the perquisite of the small privileged greupl.3°
Fascism may be defined as a uubeitination of individuals’
rights to the advaneement of national elaims, It suppressss
freedom of speech, discourages thinking and disfavers poli-
tical, seientific, and even economic advanecement by inter-
ference with the exahange of ideas. |

The cormerstone of the Fassist doctirine i;'a eonception
of the state, absolute and of individuals and groups, con-
ceivable only inasmuch as they o:i-tjin the state.

The statafig/thc present, the past, and, above all, the
future. Fasciem vantklthe state to be strong and organis.
In the totalitarian state, edneation‘iiydirected on unlim-
ited subordination of all individuals to the will and guid-
ance of the state as expressed by a digtator or by a party.
In the totalitarian state, odncation‘is dominated by a body
of soecial, political, economie, and national dectrines, con-
victions, and 143:1: whioch serv;'as a basis of national solid-
arity which it f; dangerous for the individual to question,

S0grnesta Codignola, "The Aims of Pascist Xducation,”
IThe Yew Era, XV, 178,
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Actually, the people, who hdgt never known real demo-
oratie selfe-goverment, hséi always been content to have
their governing done fer them Dy a ruling caste and higi been
satisfied to work out their lives as the most frugal and in-
dustrious peeple on earth, e¢ontent if able to earn a bare
living fer themselves and their families without bothering
withk politict.51 These people make the best kind ef Fas-
oists.

For the first time, under the Faseist regime, the pro-
letarian and the peasant ftidithc govorﬂpent taking a direct
intereat in their welfare, an interest whieh lasthy twelve
months a year and 15 net limited, as formerly, to the kind
words of the deputy seeking re-election.

The wage-sarner, as a member of his syndicate, baﬁ be-
come a part, although a very small one, of the actual prepa- ‘
ganda for Pascisme, which he ..X%. at every turn in the schools,
the press, the speeches, the parades, and helidays., He h;i
acqui red the consciousness that ho’i;,a fas¢cista and such a
gitizen of a great eountry and a loyal Italian, Of the for-
mer ruling elass, the intr‘nsigent haf@ either left Italy
or been silenced. MNost of them, without profound cenvietions,
hﬁ%o elected to ewim with the tide, and ii;Jaa enthnsiestic
Fn§c10t1 as the best., The glamour of Fasclismo appeali*to the
masses, and they snpport‘it; its s0lid accomplishments app.all
to the hardheaded middle clagses, and to the vast majority of

Slyeciellan, op. eit., p. 279.
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thinking people in the kingdom.
To make society happy, and people easy under the mean-
est circumstanees, wrote Bernard de Manmdrille,

It is requisite the great mmbers of them should bve ig-
norant, as well as poor. Xnowledge beth enlarges and
multiplies our desires, and the fewer things a man wishes
for, the more easily his necessities may de supplied.
The welfare and fellieity, therefore, of every state and
kingdem, requires that the knmowledge of the working poor
should be eonfined with the verge of their ocoupsations,
and never extend as to vigidle thimgs beyond what re-
lates to their ¢alling..... Adundance of hard and dirty
labor is to be done, and a coarse living to be aompleted
with: where shall we find a better nursery for these
necessities than the children of the poor?....bdby bring-
ing them up in ignoranee, you may inure them to resl
hardships, without being ever sensible themselves that
they are suoh.32

According to the Pasoists' theory, the average man is un-
fit to govern, his funotiom being to produse for the benefit
of the state, the affairs of government being left to a eare-
fully trained ruling class. The ordinary citizen enjoys enly
such rights as may be compatible with the national interests,
his 1ife and his affairs being regulated and guided by gov-
‘ermment from the cradle to the grave.33

The objeetives of the Italji_.an; gc‘irucgtiom system, as
well as of the Italian party{kggé.;dﬁeei;;s summarized as fol-
lows:

We are the elite; we are the elite not because we
are better, able or wealthier, or more nodly borm. Ve
are eolite because we will to oreate a unrified Italy, a

purified Italy, an esonomieally self-sufficient Italy,
an Italy that shall stand proud and unafraid in this

82Kir‘by Page, Individualism and Secialism, p. 38.

S3Euliinger, op. eit., p. 264.
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world dominated by pewerful states, an Italy in whish
svery man is seeure in his property, in his reasonable
expestations of edonomie returns and enjoyment of 1ife
and in his protection against sickness, o0ld age, and
poverty; an Italy of health, of disseminated sulturs,
and of vigorous rasee.

We, the elite, will these things to bLegome. VWeo
ean only break through the stupid selfighness and in-
ertia of ocur age by positive sstion, VWe seize leader-
ship which involves work, restraint, puritanic lives,
rigid honesty, great self-sacrifice. To this elite
we admit only those who ascept such diseipline and who
recognise that efficient organizstion implies hierareshy.
All Yaseists, will, therefore, give themselves whole-
heartedly to carry out the direetions and requests that
come to them from the offiees of the hierarchy, and {n
order to personify this appeal and this hierarchy, they
will again and again pledge their inplieix obedience to
their leader, Il Duce, Benito Musselini,

By leadership n&a érow. Under distatorship they stag-

nate and sloep.35

Faseist edusation is.a sballenge to the edusational pro-

gram of the lideral and democratic states. The ehoice 115{

between a form o¢f society based on fzar, hatred, intolerances,

coercion, and regimentation, and ome which piniditc faith

on the development of independence, tolerance, and freedom of

thought and of expression.3 Which shall it be? The es-

sence of the whole educational system is to capture the fanoy

of the masses as well as of the ehildren.

¥o wonder shildren

are jJoining Pascist legions by the tens of thousands, even

against their parents' wishes. lussolini has said that the

34cox, op. oit., xIV, 326.
Spaul Pigors, Leadership or Domimationm, p. 12.
S63techer, op. sit., XXIX, 177,
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whole future of Pascismo depoudﬁAhpon the education of this
army of children, HQ;iu quite right.37

In neayly every way modern Italy f;h; busier, more in-
dustrious country than before Musselini took power, with
fewer evidences of poverty en the surface; but there f;/;
wide difference of opinion as t? whether the general stand-
ard ¢f 1iving his metually riseh. Wages remained low and
prices and taxes relatively high.yand are still dispropertion-
ate. After all, nature has imposed severe limitations on
Italy which no government ¢an wholly overcome, 8

It is ithe belief of the writer that the Fascist Revo-
lution, in the end, will have to pay for many of ita short-
oomings. But there are two sides to this question. The Fas-
c¢ista have done many things that pre-war Italy would never
have accomplished, The Pamcists have fired the present united
Italians with the idea that Italy e¢an be proud of her present
nation, as well as that which she has beern in the past, The
Fasaist mottoes from the first carried the Italisns a long
way. Yossible for Italy there was no other way out other than
Fascigmo eduocation, but in a demecratie country like the
United States, Fascism would never work for the betterment
of the nation,

Only two paths are, in fact,open before present scciety

at the existing stage:

37Johannes P. Preden, "Children of Fassism," Iiving Age,
CCCXLIV, 134.

383108s0m, op. eit., p. 656,
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One i3 to endeavor to maintain at all cost the ex-
isting class domination at the expense of the require-
ments of productive development as well as at the ex-
pense of all human cultural values, This means in prac-
tice te strangle the powers of production, to retard
technical development, to destroy material and human
forces, to crush the development of id esas and thought,
and to conscentrate the entire society or organigzation
for war, leading in turn te still greater destruction
and decay. This is the path of Fascimm, the path to
whichk: the bourgeoisie in all modern countries, where
its rules are increasingly turning, the path of buman
decay.

The other alternative is to organise the new pro-
ductive forces as social forces, as the sommon wealth
of the entire existing society for the rapid and enor~
mous risirg of the material basis of soelety, the des-
trustion of poverty, ignorance, and disease, and of
class and national separations, the unlimited carrying
ferward of sclience and sulture, and the organigation
of the world ecommunist society in whieh all human beings
will for the first time be adle to reach full stature
and play their part im the eollective dcvelppmen§ of the
future humsnity. This is the path of gommuniem. ®

The big question today is whiech one of these alterna-

tives will eonquer and rule the world -- Faseism or Com-

munism? Mussolinl and his lieutenants say that the former

will prevail. But the world must make ite ohotce. 40

39», Palme Dutt, ¥aseism and Jocial Revolution, pp. l4-

‘oTilmn’ n' 9_’_»_&0. P. 11.



CHAPTER IV
ITALIAN EDUCATION TODAY

One of the greatest achievements of the Faseist rule in
Ttaly has been the overhauling of the nation's educational
system by a series of reforms., The reforms of the last dec-
ade have aimed to raise the tone, to increase activity and
achievement, and to extend more widely elementary education
to the masses of average Italians, How important these re-
formes are can be appreciated if it is recalled that until
19835 the schools of Italy were administered under the Casati
Taw of 1859, which established a system of publiec instruction
for Piedmont and Iombardy. As the rest of Italy became united
with the kingdoms of Pledmont and Sardinia, the Casati ILaw
was extended throughout the nation., Although the law was re-
vised by succesding ministers of education, no serious ef-
fort at improvement was made until ¥ay, 1915, when the eco-
nomic and social upheaval caused by Italy's entrance into the
World War led to a sharp change in the traditional system of
education, and to proposals to remodel it to serve more fﬁlly
the actual needs of the nation.l But again the results
amounted to little.

Ttaly had so centralized her school system that she made

lcole and Cole, op. cit., p. 63,
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i1t 1ittle more than a state monopoly. It was the state that
granted diplomas and school certificates of various kinds;
§t was the state also that lieensed teachers, formulated
their syllasbus, and dictated as to what and how they should
teach. In some places there were private schools, but these
were established for the wealthy. Should a student leave a
private school and enter a state school, he had to meet the
requi rements brought to bear by the state before he was al-
lowed to enter. All examinations were sent ocut by the state
govcrnment. It is true that a state-centralired school sys-
vtem has ;any advantages, and, as a rule, functions in a most
efficient manner. Some people believe that a system of this
type is inflexible and incapable of béing adjusted to satisfy
local needs,

In Italy before the war, education provided for three
schools, namely, elementary, secondary, and universities.
Some communities were provided with a pre-elementary school
{xindergarten). The children entered these schoole and re-
mained until they were ten years old. School attendance was
supposed to have been compulsory, but the law was not en-
forced., This fact caused the Italian educational system to
be weak and unsubstantial, The secondary schools were di-
vided into various types of schools, the most important of
these being the Scuole Classice with its eight-year curricu-
Jum., Al)l of its courses were preparatory for entrance to

the university. The technical schools offered work which
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was & baskground for higher work in some kind of an engineer-
ing school. Another division of the secondary school was

the Scuola Normale and the Scuola di !agistro,z whieh trained
teachers for the elementary schools, After the secondary
scheol came the university, which the students entered adout
the time they were eighteen or nineteen years 0ld, The above
is a brief outline of the early school system of Italy. A
much more thorough study of the subject is found in the first
chapter of this thesis.

The writer has pointed out that the state had central-
ized 1ts school system to the point that it lacked inflexi-
bility, and could not be adjusted to fit the needs in all of
the communities. The system was state-dominated, and in most
instances all administrative care was purely mechanieal,
showing little interest in the people in each community. ¥o
doub£~the greatest weakness was an inefficient compulsory
educational system,

In 1922 Dr, lay, a German philosopher, wrote in his book
on German education, condemning the German system for these
reasons: the school system was dominated by three evils --
materialism, individualism, and intelloctualisl. Doctor Lay
maintained that a reform in German education could be brought
about only by the eradication of‘theso three evila, What he

said about Germany eould have been said about the schools of

2Cubberiey, op. cit., p. 361.
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pre-war Italy. The intellectual side of education was all that
the Italian school system stressed.3 The secondary school
eurriculum was unbalanced. Cultural training was the most
important objective., This culture had to be obtained, even
if by no other means tham concentrated cramming., Teachers as
well as students lost all initiative, They could do only
those things some higher authority told them to do. FKnow-
ledge was the main goal., No attention was given to any kind
of physical training. Games, music, and fine arts were al-
most entirely neglected. The student's main objeective in the
universities was to obtain enough knowledge to hold a govern-
ment position. It seems that a position with the government
was considered ome of high honor.

The reform of the Italian school began in Oetober, 1922,
when Prime Vinister Mussclini eppointed Professor Giovanni
Gentile, the philosopher, and his helper, ILombardo Radice, to
the position of Minister of Publiec Tmstruction, Gentile be-
lieved that the school should be employed to strengthen the
nation and to make good Ttalians, It was the feeling of Gen-
tile that the sueccess of any school aystem lay with efficient
teachers. Gentile strove to minimize gPutine in education as
much as possibdle. He thought that the value of what was
taught should be left to the teacher to convey his subjeect

matter in a way that would be magnetic and enthusiastie,

Srigors, op. cit., p. 201,
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Teaching and learning are, according to this Italian reformer,
dependent upon mutual cooperation between student and teacher.
Gentile believed that the true alim of the school should be the
formation of a patriotie mind and heart, and the preparation
of the student for the manifold responsibilities of life,

Gentile was called upon to reform a schoel system that
wag defective from almost every point of view, The adminis-
trative organisation was loose; discipline among teachers was
unsatisfactory; there was an insufficiency of sshools every-
where; and attendance was only 635 per cent of the enrollment. 7
Gentile's first task was to establish a strong and efficient
system of school administrators. He believed that, 1f educa-
tion was to function for the interests of the state, all ac-
tivities should receive their instruction from the ¥inistry
of National Education, whose incumbents were appointed by the
state govermment. The Minister of Education is given more
povwer over the Italian edugational system that he heads than
any other perscn in the school system of Italy, or any one
man in the school system of the United States, The Minister
of Bducation has the responsibility for the organization of
the entire school system. Under his direection a course of
study is prepared for all the schools.

The Pascist govermment supports Gentile's educational
program. The sum contributed by the govermment has risen from
975,095,000 lire in 1922-23 to 1,434,501,000 lire in 1929-30,

an increase of 47 per cent, Since 1930, the amount contributed
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to educational expenditures has increased a great deal more.
Prom the beginning of the Fasc¢ist regime {lliteracy has
been decreasing more rapidly than in any other period of Ital-
ian history. This is due to the passage and rigid enforsee-
ment of a new compulsory school attendance law, Failure to
comply with this law is now a vielation of the new penal code,
Italy relinquished her former disinterest in educational mat-
ters and came to realize that the rigid enforcement of this
code was the only way i1lliteracy among the elementary child-
ren could be reduced. To show what progress has been made,
a few atatigtice should be noted. In 1871, 69 per cent of
the people were 1lliterate, but by 1923 the mumber had dropped
to 27 per eent., The same yesar the census reports gave
10,800,000 individuals over six years of age as being unable
to read and write. The 1927 census report gove 21 per cent
of the population as i{lliterate. This means that during the
first four years of the Pascist regime a total of 2,400,000
Italiana had been taught how to read and write, These re-
sults were achieved in spite of many difficulties, especially
in southern Italy, where geographical conditions were unfavaora-
ble and where there were thinly populated areas. The ques-
tion was mainly one of dealing adequately with fhe rural dis-
tricts with a population of peasants, shepherds, and fisher-

men who considered reading and writing a luxury.‘ In many

4prince Mubertus Loewenstein, The Tragedy of a Ration,
p. 135.
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casen parents tried every possidble means to prevent their
ehildren from attending any kind of a school, even to the
destruction of the sehool books. In districts of this kind
the citizens had to be stimulated with a desire to learn Ve-
fore a school eould be built, The government has been most
generous in increasing the number of day.sehoola for echild-
ren and night or evening schools for adults in both the rural
areas and cities, The compulsory attendance law for child-
ren from six to fourteen years of age is now strictly en-
forced. Over 91 per cent of the children of school age were
in sehool in 1929-30, while only 65 per cent had bdeen in school
in 1922-23, The Fascist regime is not the only reason for
the increase in the number of students.® Before the Gentile
reforms, the elementary school was an unpleasant place for
young boys and girls te work, The main objective of the old
acheols was to impart & minimum of information in the fundamen-
tals of education. The Pascist elementary school, which pro-
vides the only training for most of the Italians, now aims at
giving an education that, though simple and limited, is also
complete and organie. The present system teaehei,gomething
besides merely the "three R's". 8Since the intelleot, saccord-
ing to Gentile, 0an be developed only by developing personali-
ty, the school aspires to raise immature and untrained minds

to the realigzation of the all-important problems of the moral

5'Interuationa1 Commerge for Politieal Reasons," The
Fascist Dictatorship, p. 21.
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world. The hope is to make children, within the limitations
of their years, feel and enjoy the values of reality and widen
their spiritual horizon so that they may adjust themselves

to the world in which they 1live,

Textbhooks have been revised with intereats centering
about present-day things of Fascist nature., The writer does
not agree with all the things they teach, but he does think
they are much better constructed books than were the old texts,
All textbooks are subject to revision every three years,
which is undoubtedly a good practiece. Italian citizens can
purchase these books from the state bookstore whenever they
life., The first experiment of revision was not a happy one.
Recently most of the selections of the books have been made
by a national committee., It is yet too early to say whether
the textbooks pselected for the varioua classes are better
adapted than were the former ones to the real needs of child-
ren, In JTtaly at the present time it is difficult to define
Just what are the needs of the children -~ other than Fasciat
principles!

Ttaly has apent huge sums of money in the ceconstruction
of sohool buildings, and this expenditure was necessary be-
cause in many sections of Italy the buildings were in very
poor condition or there were no buildings at all. Notable
progress has also been made in the education of the blind and

of the deaf.



One of the things the Italians are interested in is re-
ligion.6 Sinece the beginning of the new regime, religious
instruction has been introduced into all the schools. Art
and religious instruction and training are the fundamentals
of the new elementary school, as conceived by the Fascists.
Conceiving art as the {smediate expression of individuality,
Gentile insisted that the child, by his own nature, is an
artist, s creator of his own world, and should be encouraged
to satisfy to the utmost the need of translating his'groving
personality into real-life situations, As a result, the
Italian ehildren in the schools do not now have to follow the
0l1d mechanical methods of pre-Gentile days. The child is al-
lowved to learn penmanship without the use of models which
formerly compelled all pupils to write alike and without any
individuality; he no longer has set themes to work out, nor
is he obliged to write about something of whioh he knows
nothing and which holds no interest for him. Now he writes
when he wants to sand when he feels that he has something to
say, and these spontaneous compositions may take the form of
diaries or of reports of his everyday life in and out of
school, In his drawing class the Italian e¢hild no longer
reproduces lines and shadows from a design; he is told to
drav from 1ife, to put down what he actually sees or what he
imagines, and {if he wishes to d0 so he may draw pictures to

{llustrate his own diary. The main objective of present-day

6Garilando, op. oit., p. 35.
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teaching is to encourage the child to 4o things by and for
himself, to work out his own thoughts and theredby gradually
mold a personality of his own, If a ehild is allowed to do
this, he can go out into the world with habits of {nitiative
and independence, equipped not merely with the tools of read-
ing and writing, but endowed with a keen awareness of his
attaimments and with the confidence of one who knows his
powers and limitations, and consequently his own place in the
world.,

Physical training is now being emphasired in all the
schools, Breaking with Italian traditions, Professor Gentile
stated that a complete and perfect system of education should
aim not only at the development of the spirit but development
of the body as well., A teacher of physical edueation must
Year in mind that he is not dealing with bodies to be moved
about, lined up, or rushed around a race track; he is train-
ing souls as well. In the 0ld days, physical education in
the schools lacked purpose and adequate teachers; in many com-
munities it was entirely neglected. To remedy these defects
the govermment in December, 1923, established the Ente Nazion-
ale per 1'Bducazione Fisiea, an organization which had full
charge of the physieal training in the schools, But because
of insufficient resocurces the results were not satisfactory,
and in October, 1927, the Ente was merced with the Opera
Yazlionale Balilla for Physiecal Rduecation, which govermment
proclamation had established in April, 1926, The head of the
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Balilla was placed under the direct supervision of the ¥inis-
try of National EBducation, whieh had headquarters in Rome.
The Balilla is for boys from eight to fourteen years of age.
An organization similar to the Balilla for girls is the
Piceole Italiane and Giovani Italfane, The Avanguardisti
cares Tor the physical education of the boys from fourteen

to eighteen years of age. The organigations are maintained
by membership subseriptions and donations from individuals
and the government, BResides comtrolling physiecsl education
in the schools, the Balilla is responsible for the rest of
the activities of the boys and girls while they are in school.
The Balilla also provides continuation schools, voecational
edueation, and adult education. The Balilla has devoted much
time to the opening of reading rooms and circulating librar-
ies. Visits to places of interest are fostered by the Bal-
11l1a, It conducts cruises in the Mediterranean to the colon-
ies and other places. It promotes physical and athletie ac-
tivities, and maintains summer camps and athletie fields,

The Balilla also provides its members with medical and pre-
ventive treatment and aecident insurance. In many places

the Balilla is construeting clubhouses to be used advan-
tageously as educational and recreational centers. The boys
and girls between six and eight years of age are allowed to
Join the "I Pigli della Iupa,” sometimes called the “Sons

of the Wolf."” If there are some other younger pre-Fascist

7Peter M. Reccio, On the Threshold of Fascism, p. 117.
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children, they are takin in by the Pre-Balilla, The Opera
Yazionale Falilla was organized for but a small group, dut
today it has grown to sueh proportions that it may be called
an army. Many of the needs and principles for which it was
organized have changed to those suited to men and not to
young boys. It seems this organigation i1s growing up with
its young followers and adherents. In November of 1936 the
membership of the follewing societies was reported: Balil-
la, 544,325; Plccole Italiane, 491,264; Ayanguardiati, 146,219;
fiovani Italiane, 78,849. The total of all Fascist organiza-
tions was about 3,500,000,

If the child 1s not inspired by all activities of the
school, there is no doubt that the main objective in his edu-
cation has not bheen reached. 1Iuch of the inepiration lies
in the ability of the teacher to inatill in the children the
the thoughts and ideas that she wishes for them to have;
therefore, the government in the last decade has besn
especianlly interested in the training of elementary teachers.
This the writer believes has had much to do with decreasing
the number of illiterate children. Children, as well as
adults, cannot be brought up on Just concepts and abstract
theories alone, The truth we wish to inculecate in them must
address itself to their minds first of all. The school has
too often forgotten this fact about elementary schools. In
Ttaly, together with other nations, the concepts of instruc-

tion had become empty and void without arousing any interest
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in the soul of the student, It is the purpose of the Opera
Balilla te appeal to the imaginations of the boys and inter-
est them directly in the dramatie celebration of solemn oc-
casions in collective groups and in the exaltation of its
martyrs, its heroes, its distinguished dead, both near and
diatant. The Balilla forgets the confliets of sectional in-
terests which before divided the country into many social

and economic groupings. Por tec long a time Italian schools
had been growing more and more estranged from active partici-
pation in the deeper l1ife of the country, with the result

that the admonitions of the teachers fell into the void and
met with no response in the minds of the pupils. If one does
not stop to criticize the defects, the prejudices, and faults
of men, but examines events in their real historical signifi-
cance, he ¢annot deny that the Opera Balilla has introduced

& new note inte the education of the Italian cohildren, by
bringinj them nearer to the spirit of Italian national tra-
dition, and has awakened them to the conseiousness of senti-
ments and attachments which are destined to give an entirely
new complexion to the Italy of tomorrow. Yore and more there
will prevail in this instruction the highest gifts of the mili-
tary spirit -~ discipline and courage combined with the spirit
of chivalry. The educational institutions and the Opera Bal-
111a will forever support each other in inseparable unity.

The Opera Balilla has done & great work in caring for the con-

duet of small rural schools which, before the new regime, had
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been left to unofficial organizations., In the Opera Balilla
was concentrated the support of the needy children in the
ryural sections,

In order to improve the personnel of teachers, com-
petitive examinations are given. This 1s no doubt a good
way for the state to solect its best teachers. Under the new
set-up, 81} of the schools have to have a daily health in-
spection controlled by the Ministry of National Tduecation,
which appoints the health supervisors, principles, and in-
spectors when they are needed. All of the health officers
deal directly with the state government, This saves time sand
takes care of problems when they arise. The children each day
in the schools are given instruction in the correct health
habits, which prsctice hazs had a decided effect on improving
the living ¢conditions throughout all parts of Italy.

The atudents who do not want to go to public or private
high schools must remain in the elerentary school until af-
ter their fourteenth birthday. The regular elementary school
course 1s for five years, dbut on its completion students must
continue in the special three-year vocatlional schools which
were established in Yovember, 1930. In these schools a sgstudent
may take a cultural or a vocational ccurse. The subjects
cover a wide field of knomwledge. The Italian secondary schools
required more radical reforms because, more than any other part
of the educational system, thelr organization was defective and

their studies sterile.B

8g. a. Borgese, The March of Pascism, p. 66.
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The teshnical-vecational training schools have received
more radical reforms in the past ten years than any other
phase of the secondary school system, Perhaps the classical
secondary schools still lean too much to the stilted form of
learning, as well as teaching, The vocational schools have
not been as much of a success as the other educational
courses, JMost of these schools lack traditions and organizs-
tion, This fact makes it difficult for them to become adapted
. to the varied conditions and needs of various communities,
They also lack stability due to constant technical progress,
especially in the field of industry and agriculture,

Por this reason these schools, in order to insure elas-
ticity and adaptability of organigation, were by law
given autonomy in administration within certain limits,
and likewise in educationi for each school there han
been appointed an appropriate committeeincluding local
representatives of commercial, industrial, and agri-
cultural interests, intrusted with the task of pro-
moting the progress of the schools within their coun-
sel and financial aid,

The writer believes that more than three years should bde
devoted to training in the technical schools, since in these
institutions the boys and girls take up the type of work
they wish to study. Most of these sohools have an sdvisory
oouneil which makes suggestions as to what each student
should take. Only students of exceptional ability are allowed
to enter the advanced technieal schools, This saves the gov-

ermment money, and at the same time cares for those students

who ¢an and want to study, Perhaps secondary technical educa-

9pducational Year Book, 19385, p. 227.
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tion has not found its proper place in the Italian educational
system. These pchools still seem to be in the trial and ex-
perimental stages. Until some kind of definite program is
worked out, the teshnical schools will net be a success.

This 1as the great difference between the technical and the
clagsical seecondary schools: the secondary classical schools
are remarkably stable. The most radical secondary school re-
form is needed in the field of administration and diseipline,
The greatest problem of the Italian secondary educational
school system is keeping it from reverting back to the o0ld pro-
vineial educational system.

Private and secondary institutions are becoming more
popular, due to the fact that the state allows only a certain
number of students to attend each achool each year. The gov-
ermment insists that all but the best of the secondary stu-
dents be turned over to the private schools. The educational
suthorities explain that the state is obliged to provide
elementary instruction for all children, but that the state
should provide segondary and higher eduecation only for those
students who are worthy of such training. This is a good way
for the state to save money and at the same time provide those
with an education who have the ability to learn, It is the
chief objective of the secondary school to teach the ehildren
hew to meet future life, PFormerly the schools imparted text-
book information and crammed the student's mind with the
greatest possidble number of simplified and catalogued notions;

the new programs aim to educate by direet acquaintance with the
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masters of thought and art, thus doing away entirely with

the 01d manual that provided the student with ready-made
knowledge to be passively accepted. While giving greater im-
pulse to professional training, the secondary schools em-
phasize the l1iberal studies. Latin and the classics are
studied in all of the secondary schools., DPhilosophy is given
more importance, while new subjects such as religion, poli-
tioal eeonomy, and the history of art, have been added to the
curriculum. There has also been more diversification in the
study of modern languages, and English and German have grown
at the expense of French.

The higher educational system has had a most radical re-
form program in the last ten years. Probably other reforms
should and will be made. The changes which Gentile introduced
in the universities are considered a milestone in the history
of higher education in Italy. Before the reform program was
instituted, all of the universities were alike in form and con-
tent, having the same faculties, the same subjects, the same
requirements for degress, and the same administrative system.
Today each university possesses a distinctive and individual
personality that rendere it independent of all other univer-
sities. Tach is now empowered to determine the number and the
nature of the schools, institutes, libraries and so on that
it needs: each is authorized to decide upon i{ts om program
of atudies; each is empowered to administer ites income in the

manner best suited to {its particular purpose. This is a good
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thing, because local conditions make it impossible for all
universities to meet the same requirements for a degree,

Gentile, in his reform system, asserted that the state
undertakes to support only such faculties, schools, libraries
and cliniea as it deems necessary, The untversities are ar-
ranged into the following classifications: ten are wholly
supported by the national govermment; eleven are supported
equally by the government and communities; while five so-
called “free” universities or institutes are entirely sup-
ported by private and loeal resourcss. The mumber of stu-
dents in institutes and universities has been increasing each
year since the Fascist regime took over thc Italian govern-
ment, The writer believes that the state should support all
universities equally, provided they have about the same ex-
pense and number of students, This is not done, The state
has always favored some universities and institutes with
largsr funds; other schools of the same rank have suffered.
The nmumber of institutions of higher learning could be re-
duced without any harmful effects if the remaining universi-
ties would fuse. This would help to reduce the govermment's
expendi tures for higher eduecation. The multiplication of in-
stitutions of higher learning has resulted in the loss of a
vision which should lsad to an improvement in educational in-
struction.

The faculty members of each university are allowed, un-

der the supervision of the government, to make out their own
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programs, stating what courses shall be taught; therefore
students tocday snjoy consideradble freedom in their studies.
In many courses they not have to take a final examination,
except in the ones designated by the state, Xach year the
faculty and school recommend a program of study. Students
are permitted to make changes in their courses as long as
they take the minimum of subjects that constitute gvproperly
organiged program, The degrees and diplomas conferred by
universities and institutes do not qualify the student, as
formerly, for the practice of any profession, but must be
supplemented by licenses granted after passing state examina-
tions,

The educational reforme introduced by the Fascist gov-
ernment during its existence are far-reaching., It is enough
to read the history of Italy since 1815 to regard with in-
tense sympathy her struggle for nationhood, After fighting
forthrightly for the right to become a united nation for more
than fifty years ,she began her effort to build a nation from
a heterogeneous population that was more than 75 per cent {1-
literate, with no money, no industry, no railroads and very
limited national resources. In spite of the shock of the World
War and the series of economic and social disturdances which
followed, the Italians have reduced illiteracy to 21 per eent,
and they have created a school system which endows the nei .
generation with energy of thought and will, and seeks to dev-

elop culture truly Italian. Beoause Fascism advances and
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exalts those qualities which assure the greatness of Italy,
and since the problem of its greatness is above all a prodb-
len of education and culture, Yussolini has rightly defined
Gentile's reforms as "the most Fascist of all the Fasoist,"10

Doctor George J., Rysn, president of the New York 01t¥7
Board of Kducation, returned from France and Italy in va;m-
ber, 1954. While in Italy he made a study of the school con-
ditions, and when he returned, asserted that he had not found
any teaching of intense nationalism in the Italian schools,
but had been impressed by the discipline, cooperation, and
spirit of sacrifice.

*Italy has certainly progressed," he continued, "I
talked with Mussolini for half an hour., He is a dynamic
man, He told me Italy wants peace, and that the best
way to insure peace is to be ready in case of war,*ll

The main difference between American and Italian univer-
sities is: the American universities give a more completely
rounded and balanced individual to society, whereas in Italy,
as in other Buropean countries, the institutions of higher
learning are concerned more with intellectusl development, pay
l1ittle or no attention to the student's smccial and physieal
needs. The average Italian university graduate is thus a
better scholar than the American college graduate, but if of-
ten in poorer physieal condition and less at ease in different
kinds of society. This, after all, is why we Americans go to

school,

10¥arraro, op. cit., XXXIX, 540.

llGeorge J. Ryan, . "Comments on Adbsence of Intense Nation-
alistie Teaching," New York Times, November 15, 1934, p. 17.




CONCLUSION

At the time Italy fell under Fascist control, her na-
tional problem was an organic one which concerned three
gquestions. Italy still lacked unity, and as long as provin-
cial rather than national feeling dominated the country, it
could not be expected to enjoy an unruffled existence. The
nation was in need of reorganization, rejuvenation, and
functional fdeas, Her habits of living had to be changed if
she expected to move in step with the modern nations of the
world., The whole country had to learn the lesson that the
twentieth ecentury was teaching the progressive nations of
Kurope and America. 8he had to free herself from the grip of
Italian Reds.

The creation of the Italisn educational system was a
bold adventure in school building, This school system dev-
eloped as a result of social unrest not in Italy alone but
also in many parts of the world after the World War, TFas-
cism was NMussolini's solution of the soeial and egconomie
problems in which Italy found herself engulfed at that par-
ticular time. Just as our forefathers began a great experi-
ment in govermment, so the Italian nation is now evidently
trying to work out its own salvation by means of an equally

novel and startling Fascist educational adventure,.
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The writer has sought for material on all phases of edu-
cation in Italy before and after Pascism became the main
thought and objective of the Italian people. This study has
been most interesting. In many places he found Fasciet prin-
oiples reverting baek to the Roman Catholie civilization of
centuries ago. In many parts of Italy dictatorship relies
upon public opinion to a much greater degree than is supposed.

Since civilization began, the world has needed capable
men to guide and direct its affairs, in building business
enterprises, in politics, in the professions, in the church,
and in education, But one of the most important distinctions
in the world is that between a leader and a dictator. A
leader always gets his own lead from some one or something
greater than himself. The leader is also a good follower,
orienting his course by the facts of the situation and by
the needs of his followers and of the times,

Has Mussolini taken into consideration the above thought?
The writer doubts whether he has. Mussolini is going to put
over his beliefs and principles of edueation at any cost,
¥#ith the assistance of Professor Gentile and other ministers
of edueation, he has built a very effegtive Fascist education-
al system, The leaders of the Fascist government have found
the schools useful in molding the thoughts and ideas of the
future Italian subjects. The youth of the country are so well
taught that they accept Fascist educational principles without

question., Italy has one of the bhest educational systems in
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the world for the training of fellowers, It is effieient
from every point of view, but should a nation devote all of
its time, money, and effort to the training of good follow-
ers? It is the writer's belief that some attention should
be given to the queation of who is going to direct the af-
fairs of the Italian nation. Wussolini believes that he is
superior to any other living Italian. He accepts all the
responsibility of guiding the affalrs of the nation, because
he believes the average Italian incapable of direoting his
own affairs. The reason for this is the educational program
under which the citigens of Italy are being trained., MNusso-
1ini uses Fascist principles to instill in the Ttalians his
thoughts and ideas, thus giving Italy something it can call
its own., Under the present regime, 2all Italian children
become a part of the Fascist educational system whiech now
dominates that country. Fascist educational principles

are most effective. Whether they instill into the hearts
and winds of the individual the correct thoughts and hsbits,

however, the future alone gan divulge.
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