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CHAPTER I
INTRODUCT IOHN

American socisty is based on certain principles
of democracy, the essential idea of which ls thatl of
respect for the personality of the individual, Society
is necessary for the full expresasion of individual
life « « « « toclety today is chenging more rapidly
than it ever has done 1n the past. Lif the basic ideals
of a democratic society are to bLe preserved, there is
need for a clarific tion and re-interpretation of these
ideals in the light of economic, political, and social
changes.,

Although individuals are more slike than they are
different, they do differ widely physically, intellectu-
ally, and emotionally. 7~“he development of the
individual is continuous from birth to maturity with
no marked periods of acgeleration or retardation, either
physically or mentally. The development of mental
traits is very gradual. As individuals develop, they
become inereesingly different in their desires, intereats
and experiences, although there are certain fundamental
interests and desires which hsve lead men io work and
which when satisfied, result in hapoliness.

It is the responsibility of the school to recognize

the fundamental ldeals of society and the inherent needs

of the socisl groups as well as of the individual. ith

this idea in mind, the teachers of the 'ineland Elementary

School, headed by the superintendent and the elementary

principal, set out to rest=te its aims and methods for

the yesr 1937-1938. The first step was to re-~-interpret the

lngeport of Curriculum Levelopment," Greely 'ublic

Sehools, Greeley, Colorado, (#ay, 1937), p.l. (2 mimeo-
graphed pamphlet privately circul-ted.)



aimg of the school on the basgis of modern educational

philosophy and psychologye.

T’hilosophical Bases
"There are those who leook upon philosophy as & reve-
lation of something foreign to every day experiences, or
as a ey that opens the door to realms otherwise inacces-

2 but philoso-

gible which have a supreme and final value,
phy is not a supreme or alien ldea. :nyone who begins to
think eclearly,; definitely and in unity is entering on the
path of common sense philoscphy, for he has begun to see,
build, and evaluate ideas.

WeHoe Kilpatrick defines philosopshy as "the totality
of one's loyslties.":5 It is the value in which one regsrds
thin:s, events, and relationships and the value th-t is
placcd upon them. The valuation becomes a po-t of the
philosophy of e~ch individual. ™"One's philosophy in life
ig one's fundamental principle of cholce." It is more
or less a sensc of what life reslly means.

Philosophy is the most effective of all the intellectual
oursulits. ™It works slowly but 1t is the bulldin s of the
gspirit, anc is mlco the solvent.m"d

"A man's philosoph; by imperceptable dcgrees, colors

the whole of his life and affects his attitude toward all

25, H. Kilpatrick, The cource 5ook in Thilosophy of
Zducation, p. 1.

3Ibid., p. 7. *ivid., p. 8. °Ibid., p. 9.




things in heaven and on earth."6 Thus the philosophy of
a people or an institution can gradually transform all
practices and bring about a complete change of attitudes.

Two opposing philosophies of the curriculum have besn
competing for supremacy since the beginning of the iAm:rican
gschool system. The older, or tradltional one, states that
the school 1is the coreature of the state, and, therefore,
the curriculum origlnaﬁes with the authority that establishes
the school. In all matters the traditions of the past
dominate the curriculum.

The other philosophy begins with the child-centered
school and the surriculum is dominated b: child needs,
interests, abilities, and experiences.7 This modern phl-
losophy has made it clear that children can not be prepared
for any particular mode of 1life exeept through developing
experiences and principles wherein the pupil will become
sducated for intelligent participation in a2 school
democracy.

The prineiples of social philosophy are "thosc prin-
olples that relate directly and obviously to human inter-
action, or of those other principles, which society must

concern itself sbout for its own members' best welfare."8

—
e

6Ibid., p. 9.

7Paul Beck, "Two Cpposing Philosophies of the Curri-
culum,” Journal of Natlional fducation Association, XXV {Dec.
1:36), 291.

8%.H. Kilgwtriek, "Enduring 2rinciples in a Soclal
Philosophy,"™ Prozréssive Education, x}b’(Dec. 1937}, 233.




Kilpatrick lists the best suggested principles for an
endurin: educational program as follows:

l. Regard for 1life as a positive goeod

2. Universality of the moral obligations

3. negard of personality as such

4. That intelligence shall rule

5. Democrasy

6. Cooperative and sollective care of the common good

7. Seocurlty and sense of security

8. Equality

9. The culture as a matter of common concern
10. The shift from a static to a Dynamie Logic

9

Education should meet the present needs of the pupils
or individuals; therefore in order to meet these needs each
school must set up a "working philosophy™ as the basis of
the curriculum so that the experiences gained therein will
continue through life.

This phlilosophy will be determened or will be grown
out of the specific needs of the individual,

John Dewey's famous declaration that "school is 1life
and not Just a preparaﬁion of life" ma} well be =ccepted
as a basic principle for any school.

Bagsic to any working principle must be the known and
recognized faet that this is a changing universe and no
~ principle should become so fixed and set that it can not
be modified to me:t the newer demands of soclety.

If the prime objective of education is that of giving

each individuml a chance to make good and achleve to the

fullest extent of his ability,"” the basic edueational and

9Ibid., p. 623.



curriculum changes will provide the foundation upon which
to bulld the "moriing philososhy” of the leeal curriculum,
se Everett llets the ohanges that arc regulired by the trend
of times to be:

The Older School

1. The oclder sochool has
emphasized the incules~
tion of faote and stills
deemod necessary for
advanced study and adalt
life.

2e In the older school the
sourses of atudy are
composed of highly
specinlized suvjeets such
as geography, various
branohes of history,
eivics, economlcs,
sodology, grammar,
speech, literature,
blology,s chysice,
chealatrye.

3e 1in the older school,
sourses of study are
highly nendemic and
intellectual.

4o In tho clder sehool,
courses of ctudy tend
to be minutely worked
out in sdvancs by adults
aend then taugsht to
shildren.

5. In the clder school
the curricuolum is cone
ceived as the ocvurses of

The Lodern 3Sschool

e The modern school will
emphmeize the teaoching

cf facts und skille only
n: they contridbute to

the personality develop-
aent and emotional growth
¢f boys and girlsa.

2e In the modern sashool,

soursas of study will be
orzanired around broad
flelds or functional arecas
similar to those worc:d
ouat by the Committee on
Yunetional Units of the
Lorth Central Agsociation.

3¢ 'n the modern school,

oourses of study will
desrl with every dmy probd-
lemgs and needs making
maxirum use of pietorial
materinlc, the radlc, =nd
the clinemn,

4., In the modern school,

courses of study will Le
enrefully planned In
advance with sbandant
provision for pupll parti-
esipation in choosling class
progadure ond developing
the work which 1s Jolntly
undert-zen,

5« In the modern school the

curriculum will te oon-

oelved as all the aetivitics



study which are
offered.

6. The older is
characterized by a
clear-cut division between
the eurricular and the

axtraocurriocular gotivities.

7. In the older school,
administration is largely
concerned with mechanical
efficiency.

8. In the older school,
guidance is largely
carrisd on by s separate
administrative agency.

9. The oldsr school is
charseterized by indivi-
dual competition for
individual advancement,
whieh is often achieved at
the expense of one's fellow

10, The o¢lder school 1is
withdrawn from the life
of the community.

1l1.The older school limits
its activity to
"studylng about” life.

12, The major functiipbn of
the older school is passing
on the cultursl heritage.

ll.

of children which are
under ths guidance of
the Bchool.
6. In the modern school the
go-called "extracurricular
aotivities"” will be &an
integral part of the curri-
culum of the school,

7. In the modern school,
adminigtration will assume
its rightful place as an
agency for expediting the
educational growth of boys
and girls.

8. In the modern school,
guldance will permeate
the whole ocurriculum of
the school.

9. In the modern school,
individuels will stive
for self-improvement and
groups cooperate with
each other to achleve

8.desirable socecial ends.

4

10, The modern gschool will
use all of the educational
regources of the community.

In the modern school

the educational process
will not be thought com=-
plete without a great

deal of active partici-
pation in community living.

12. The major function of

the modern school will be
guiding an understanding
of, and successfully
dealing with, present~day
indivigual and socisl
needs,.10

1
oSamuel Everett, "Curriculum Making and the State of

the Nation,” The Borth Central Association .uarter

1y, XI,

No. 2, (October 133%G),



AfLter alosely ex=mining the list <f c¢hanges, ur.
Dewey's philosochy "that the work of both tescher snd pupil
be purposeful™ is very essential 1f the pupil is to be taught

to think for himsell and develecp a8 wrole pereonality.ll

Pgsychologlical Bases
1t is impossible to plan or execute any g:neral
program of educatiorn without some basic vliewpoint con-
oerning human nature ané the nature of learning. 11
sducatlional plans or systems must be based on some psy-
_ chology, whether thsti psychology is sinted as such or
is aerely implied. in planning any Improvexent or
evaluatlion of edueation, it ls necessary to understand
the princii;ea «f psyohology tnsic to good edueationnl
procedure,+*

The two general trends, or oppouing psycholo,les, at
the present ilnena, are the classleal psycheolcgles of
Thorndike and his followers ani the modern ps;chelogies of
orgfnisse The Thorndlze psychologlists irink in terss of
.timulus recponse {(e-rj bonds, and are conoerned in present-
int subject mntter in woys that will frellilzte the forming
of right bonda ~nd with ths tullding of t'ese Lornds Into
com:lex skills, concepts, yrinoiples, 8 ¢ 1deals.13

The modern psycholosist: think in terms ol wholes that
determine the propertie. of thelir parts, and are concerned
wlth pre. cntling of vwholes as ‘he goels of le¢ ranlng, in such

ways asg will ve meaningful Lo the student. odarn .sycho-

1A.L. Threlkeld, "Ur. Lewey'a rhilowophy and the
~ Curriculum," Curriculum Journnl, VIII {spril 1927) ,led.

lzh.J. Blie and Golds wieghem, "ihe Developmeut of
Yew olnts of view in DPsychology,” h-ndbook :n c.rriculum
ctudy urcgon :t-te Dlepartment of Z(ueALION, TDeC. 1337 1 a0

121p1d., p. 434



lor¥sts are charaoterized by certain similar trends

(1) a naturalistic outlook; () wholehearted acceptance

of experimental techniques in psychology; and (3 preference

for quantitative material and data where such is available.l4
Educational psychology, which is based upon modern psy-

chology, is & field of knowledge occupying somewhat of a mid-

positi n between education and psychology. It deals with the

nature of wuplils 8s well as with problems confronting educators.

It has to with the n-ture, necds, characteristios, abllities,
eapacities, and behavior of pupils. Sinee educational psy-
chology applies psychological prineiples to educntional
melhods and procedures, it is well to considec briefly the

meaning of edueation.

When a person is born, he is weak, helpless, and
ignorant. Being so, he is dependent upon others for all
the necegeities of life. Ixecept to grow physically he
does little, he accomplishes little, znd understands
almost nothing. For this reascn, we say that the infant
is un-adapted or un-adjusted to his environment. Turing
the course of life, however, the individual undergoes a
multitude of changes. With the help cof others, and
pecause of various inner factors, he becomes increasingly
sapable of supplying his needs and of understandimg the
world in which he lives.leﬂll such chang=s are designated
by the term "education."”

Along with the term "educat.on" goes the idea of adjust-
ment to e:vironment. Adjustment implies bringing about
degirable changes in the individual that will enable him to

Y41y44., p. 35.

159.5. Douglass and B.F. Holland, Fundamentals of
Educational Psycholocy, p. 12.

161p14., pp. 3-4.

b



17 Environment is described as an

f£it into his environment.
aggregate of all the external forces, influences, and condi-
tions which affect the life, nature, behavior, and the growth,
development, and maturation of living organiams.le
"The environment is made up of a multitude of energles
which impinge upon the organs of stimulation.“19
A c¢hild 1is dynamic in his nature. If he is healthy, he
is elways doing something. This sctivity ocan be carried out
in many ways. Collins and Wilson classify childrens' activities
as (1) construetion activities; (2) communication activities;
(%) excursion aetivities; (4) play activities; and {5) skill
activities., 20
"As the environment stimulates and acts upon the child
and the e¢rild in turn reacts upon the environment through a
system of purposive responses, the child is modiflied, changed."21
Purposive behavior is the response of boys and girls
in tne direction of their drive in the initiation, evalu-
ation, and choice of goml, initiation, evaluation, and
choice of means; and initiation, evaluation, and consuma-
ion of improvement.2
The basis of purposive behavior is the stimulus-response.
The stimulus is some motive which elicits some form of action--
the response is the resulting ae.tion.?‘:5 The teacher's part in
purposive behavior involves guidance in purposing, guldance in

24
planning, guidance in execution, and guidance in Judging.

17 b1d., p. 4. 181Ipia., 51.

lgE. Collins and O.M. Wilson, _sychology for Teachers, p.5.
20Ibid.. pp. 197-198. 211b1d., PDe Fe 221bid.. p. 26Z.

zzIbid.. ppo 12-190 24Ibid.. po 269.



10

Along with educational psychology goes the work of the
goolal paycheologzist, who views the structural basis of
soslety as compoased of (L) the family; (2) the community;
(3) the state; (4} the lnddstries; (5) the church; (6) the
school; (7) communication activities; (8) standards of
1iving; (9) recreation activities; and (10) health preserv-
ing activities.25

The school, as an agency of education, is not = self-

perpetuating institution, but it serves as a tool for

perpetuating other lnstitutions.ae

Edueation considered as one of the soclal sclences,
is a group of techniques or methods of changing in the
interest of soclal good some of the habits, ideals, and
ideas which are thought to be subersive to social har-
mony and welfare. As such, education is a serles of
socia)l responses by which society aims to make better,
more solid, and more harmonious jhe functions of the
various institutions of society.

There is a difference between education a-d learning..

« « Llkore learning that does not lead to further learning

may be enlightment but is not education in the full sense.

LZducation involves consclous direction. « « « Conse-
quently the general soclal function of the education is
to bring ~bout some kind of desired change in behavior,
culminating usually in a modification of conduct which
better enables society to preserve its own existence.Z8

Psychology of the clasgsroom is an important aspect and
an essential foundatlion in the buillding of a new curriculum.

The Curriculum Revision Committee of the Greeley Colorado

“%4.0. Bowden and I.R. Melbo, Social Paycholozy of
Education, pp. 12-1Z.

26Ip1d., p. 20. 27Ibid., p. 16. 20Ibid., ppe 18-19.
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Public Schools states that the modern psychology should:

In the educational process the whole indlvidu=al
must be considered, Guldance should be based on a more
intinate knowledge of homée conditions, economic standards,
and personal charscteristics; in fact, every phass of
life which will give a better understanding of the
individual.

Teaching should be based on sound psychologlcal
procedure in whieh the psychology of the classroom is
one of learning rather than of formal instruction,
Motivation should be from the learner to the teacher
rather than from the teacher to the learner. <+f pupils
are gulded in their own purposing, planning, executing,
and evaluating, there will be little need for forced
motivation. %£mphasis will be on guldance rather than
on formal instruection; contests, rewards, and grades
as such, will not be necessary te inforce pupils to
increacsed effort.

The educational process should awaken an emotional
as well as a mental response in the learner, It should
be concerned with abstract, motor, and soclal Intelligence
and should seek to develop attributes which are present
in a well-balanced personality.29

Thus it is seen that a sound psychological basis of
education should take into consideration the welfare of socliety
ag well as the welfare of the individual. Dr. Kilpatrick
enumerates the psychologlcal bases to curriculum vulldin.::

l. Personallity adjustment 1s the essential foundation
for all else, :

2. The bulldinz of intelligence is an all inclusive
demand t st must permeate all that is done.

3. The unit element of the curriculum should not be a
school subjecet, nor an instance of assigned subject
matter, but an instance of worthy living.

4, As the child thus lives, the teacher's aim will be
to help him to live up to the highest and best that
is in him, for the child will learn to bulld into his
own charagter whatever he reslly lives,

5. The highest aim and the first duty and objective of
the school then is that the child under its care will
live each succeeding moment the richest and finest
type of living that is possitle to him. This 1is the
first and grestest commandment upon the school,

zg“Currioulum Levelopment," Greeley Public Schools,
Grecley, Colorado, (Xay 1337), 3,(2 mimeograjhed pamphlet
privately circulated].



6. This shifis the emphasis entirely away from the
subject matter set ocut to be lezrned, certainly in the
elemcntary sehool and alseo for all the high schocl
pgglls most ¢of the time and perhaps for most of them
all the timwe thers should be no aegurats subjeects taught
and no units prepared in advance with intent to teach
them 80, ¥or life ag 1life ¢an not be thus lived,

Y« The school's emphaais should henceforth be on the
problea of stirring and steering life gualitatively
concerned, and it must Ve & life that ever takes over
more and more adeguate its own stirring and steering.

8. What sechool pecple cling to se subject matier and
tools of learning will take the place of due subordinae
tion in and to life, Host of what is wvalld of this old
will come inherently in the richer living, ibere the
lack of any such subject mstier or tools of learnling
hinders present living or lowers its proper quality,
then the teachers will eoncern themselves consciouely
with whatever appropriate are theredn colled for, But
aiwayn is life gualitative conmeidered to have [first
piace,

9+ The currlculum for any child consists thus of his
whole developing life so far as the school accepts the
responsibility for helping to share it,

104 48 the child grows older, his life must consclously
reash ever further into the surrounding soclial 1life.
The currioculum nust increasingly Join school with com-
munity so that in the end it is imposcible to tell
where one leaves off and the other begins. Increaging
use ol cooperative community asctivities is demanded,

11, Our school children are prospective citizens in a
demooratic community. Ye muat introduce the democratic
procelures Into thelr lives ss fast as they can learn
to use theam well,

12, It 18 the moment by moment learning to carry on the
ever develeoplng present activitly which must rurniago
the ecors of the Amerioan Publlie School curriculuam,

Purpoese of Study
The purpose of the faculty of the Pineland EZlementary
School in studying and experimenting with a revised currice

nlus was to see just how far it could be cerried out in =a

small town with poor social snd economic conditions and

3°w.a. Killpatrick, "Psychological Bages and Their
Implications for the American Curriculum,"” Teschers Colleze
Record, XXXVIII, (¥arch 1937), 491-502,
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snd in 8 schoo)l with limited facilities. The economio,
soalal, and ceducaticnal conditions were manifest from
general observation, If the curri-ulum builders were pro-
‘dueling sogething worthwhile, then why not try {o lst it
benefit the Pineland school. The teachers proposeld, from

the beglinning, to pay les:s attention to traditionnl standards
and to pay more sttentlon to the Individual and social necds
of the pupll.

Source of Data

The dat- used in this study hnve been seoured In
va-jous ways. The Sims Socio=i.conomic Jcore Cerds were
administered., .uestionnalreg were sent to parents., Infore
mation was socured from the annual reports of the superin-
tendent an the principal and from the timezeeper's report
of Temple Lumber Compeny. Information was also secured from
the reporte of the georstary of the raremt Teacher issocis-
tion, Teachers and parents were interviewed, <*he recosds
of the locnl saouting snd cubbing organizations provided
information, Loeal pastor's reports wére used, Trrofege
sional bookas, magazines, and teachers' pla:. s were conaulted

extanslivelye.

Trocedure and Treatament of Tata
Ag alrealdy staled, the fnculty set out by reviewing the
shlleogophy and psychologsy underlyinz the proposed surriculum,
This wao done in group meelings nony the close of the

1926-1337 session., The gensral plans for the ensuiny yeor
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were outlined. Then each teacher knew Just what to look
for in her summer study and reading that would help her
in re-stating her aims and plannin her activities for the
next yesar,

A basic factor in determining a school program for
a community is determining the local needs, so after the
needs were determined, plans were made to meet those needs.
Chapter I[I is a survey of loensl needs and an exposition
of teachers' plans in m-eting those needs. The evaluation
of the program 1ls treated in Chapter 1II, ard the summnary,

conclusions, and recommendations ar~ stated in Chapter IV,



CHAPTER II

A SURVEY OF THE LOCAL KEEDS CF THE PUPILS AKD THE
COMMUBNITY AND TEACHERS' PLANS TO MEET THESE
NEEDS

Existing Conditions Wwhich Affect the Puplls’

Sccial Economie Donditions.~- Pineland, Texas, &

lumbering town in Sebine County, has approximately 1800
inhabitants., It is greatly handicapped because of the
sharp soclal distinotion existing between the oclagses of
psople,

The population of the school district may be divided
into four distinet elmsses: (1) the high salaried officials;
(2) the l-boring olass; (2) the formers who live in terri-
tory sdjoining the mill district; and(4) the employees of
the United Gas Company and the Magnolia Pipe Line Company,
each of which maintains & station near the mill distrioct.

There is very little understanding between these
groups. The closest relationship exists between the
employees of the United Gas Company and the Magnolla Pipe
Line Company, and the high officlals of the Temple Lumber
Company. This relationship is due to the simllarity of
wage scales and educational status between these groups

of employess.

15
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The laboring class forms a very distinot and compact
division, having little interest in anything or anyone out-
gide its own group. This group is much in the majority and
affords the majority of the regular attendants and workers
in the local churches. Table 1 reveals the relationship of
the laboring class to the religious life of the community.

TABLE 1
RELATION OF CHURCH MEMBERSHIP TO WAGE EARKING CLASS

Name of No. of Ho. from Percent< No. from Per-
church members salaried age wage cent-
officials earners age

Baptist 125 31 24.8 84 75.2
Methodist 8l 15 18.5 66 8l.5
Holiness 53 3 5.6 50 94 .4
Pentecostal 38 4 10.5 34 89.5

Church of

Christ 31 8 25,8 23 74,2
Catholic 18 13 72.8 5 27.8
Total 346 74 2l.1 262 79.9

A very large percentage of the membership of the Protestant
Churches comes from the wage earning class. The unusual high
percentage of wage earning members in the Holiness and Pente-
costel Churches indicates a tendency of the wage-earners teo
align themselves with groups that are not formal in their
methods. The lowest type of wage earners are inclined to

the newer sects composed of dissatisfied members of the -
longer established sects. The members of these various sects

tend to group themselves also in other phases of their social
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life. These we:e the evidences of social clevages within
the Pineland school community, which certainly created a
problem for the sohool to solve., The educational progran
was planned and executed in order to alleviate, aé far as
posgeible, the spirit of disinterest and contempt between
these social-religious groups. Table 1 shows that out of
the total population of 1800 inhabitants only 364 are regu-
lar members of any church. Since the churches provide the
most common forms of community gatherings, the table reveals
that only l¢ per cent of the population avalled themselves
of the opportunity of contacting other people in a social
Way e

The soaial inequalitlies menifested in Pineland are due
largely to inequalities of family income. According to the
payroll of Temple Lumber Company there are 480 employe.s,
thirty of which draw regular salaries which average ¢2000.00
per year; 450 of which are day and hour laborers who receive
an average annual income of§720,

Table 2 implies a very low living standard in Pineland.
The small imcomes are revealed 1n every phase of soclial life.

TABLE 2
AVERAGE ANNUAL IKNCOME CF TENMPLE LUMBER COMPANY EMPLOYEES

Type of employees Kumber Average annual income

Salaried officials 20 $3000.00
Wage earners 450 720,00
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The ilvlng standards of the salaried officlals are a source
of envy on the part of the wage earners, The children of the
salaried officials are generally superior socially and edu=-
cationally; hence, the school has the problem of unifying
these groups. The homes of the salaried employees are marked
by such advantages as musical instruments, books, newspapers,
magazines, flowers, and shrublbery. According to a home

study questionnaire which was sent to 250 white families
repregented in the school, 100 femilles reported no musical
instruments; 50 families reported radios; 30 families
repuorted pianos; 10 families reported stringed instruments;
56 familles reported no framed pictures; 42 families

reported having less than three piletures. Only 52 families
get a daily paper; only 38 famillies reported receiving any
magazine regularly. No flowers and shrubs were reported by
115 families. These facts revealed the home environment of
many of the pupils and showed the responsibilit. of the
sehool in providing music, =rt, literature, and such things
a8 ocontrioute to beauty in the life of the child.

A definite idea of the socio-economic status of the
pupils in the Pineland Elementary School is given in Table
Z,which is based on the results obtained from scoring the
pupils by the '$img »core Card for Economic Status (Form C).
The puplls were scored sarly in the year of 1937-1938. ill
pupils from grades ons through seven were agored; however,

the asuthor of the score cards recommends them only for grades
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above the fourth, There were 116 puplls scored in the first
four grades (Priﬁary Department) and 84 in the grades five
through seven inclusive.

TABLE 2=

LEVELS OF S0CIO ECONOMIC STATUS
GRADES I-1IV

Rating Level No. rupils rercentage
9 Fighest 3 3.5
7-8 Very high and
high 13 15.4
5=6 Med. and iked.,
high Z 26.4
4 Med. low 11 9.5
0-2 Low~very low 51 . 44,0

¥3ased on 1lo pupilis

TABLE 2b

LEVELS OF SQCI0 ECONOMIG STATUS
GRADES V-VII® .

Rating Level fo. Pupils Percentage
9 Highest 3 38
7-8 Very high-high 13 15.4
4 Med. low 4 447
00-2 Low-very low 42 50.0

+3agsed on B puplls

There appears to be a fairly close correlation between
the percentage of salaried officiamls as revealed 1n Table 2

and the percentage of pupils r-ting the highest level as
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shown in Table Za and 2b. About six per cent of the puplls
rated the highest.

Fducational Conditions.~-- The foregoing facts concerning

the incomes of employees and the homes were and are an index
to educational achievement. According to the results of the
New South Achievement Tests administered to all pupils in
kgradea five through seven inclusive, during the early part
of the school year, 1937-19328, only 16 percent of the
seventh gride- pupils were properly classified. Approximately
16 per cent of the seventh grade were shown to be one grade
advanced; 10 per cent were phown to be three or four grades
advanced. Only six per cent of the puplls rated above the
norm for the seventh grade. 4in the sixth grade the standard
norm was 46. The average for the grade was 37. The norm
for the fifth grade was 37. The average for the class was 38.

Another form of the New South Achievement Test was
administered late in the school year of 1937-1938 to the
f£ifth, sixth, snd seventh grades. Table 4 shows the
comparative results of the two sdministrations of the achlieve-
ment tests.

TABLE 4

COMPARISCN OF NORMS AND AVERAGES BASED ON NEW
SOUTH ACHIEVIMENT TESTS

Grade Norm for Average “orm for ~verage
£irst of gr. end of gr.
v kX4 33 45 10
vi 45 37 53 44

VII 57 42 59 54
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The foregolng averages were based on those pupils who
enrolled in the Pineland school at the time both tests wers
administered. %Yith a change in the superintendency of
Temple Lumber Company, there resulted a considerable shift
in the population of the town and in the student body.

Even though the class averages were below norm, the second
test showed an incresse over the first, The results of
these tests revealed the need of much careful planning on
the pari of the teschers to adjust the work to the educa-
tional levels of the pupils., Furthermore, the results
showed the greatest deficiency in reading comprehension,
dictation, and arithmetic computation.

A dental survey revealed that 50 per cent of the pupils
had such dental defects as serious maloocclusion and eavitles.
The local health survey conducted by the high school blology
class showed that during 1937 the following diseasss were
prevalent in tie school; 93 cases of measles, 75 cases of
malaria, 41 cases of influenza, 25 cases of whooping cough,
12 ocases of chiocken -H0x, 4 cases of typhoid fever, 1 case
of searlet fever, and 200 cases of scables.

Besides the educadionsl needs revealed in the New
South Achievement Tests and in the dental and health surveys,
some needs were expressed by the fasceulty of the high school
in interviews and conferences. There were six teachers in
the high school division, and every teacher expressed the

need for puplil-training in reading comprehension. The mathe-
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maties and seience teachers deocried the lack of precision
and accuracy. The sooial science teacher saw a need for
more extensive reading in the elementary school.

Need for revision of the elementary school program was
shown in the pereentage of fallures in the elementary grades
for six consecutive years. The superintendent's annual
reports for the years 1931-1937 afford the percentage of
failures as shown in Table &.

TABLE §
RANGE OF PUPIL FAILURES, 1921-1937

Scholastic Total Enrollment ¥oé Failures Per Cent
Year. £ fallures
1931-1932 216 42 16.0
1932-1933 220 19 8.5
1923-1934 227 36 16.0
1934-1935 213 21 9.7
1935-1936 2564 42 16.5
1936-1237 261 53 20.3

The inorease in percentage of faillures for the scholastic
years 1935-1936 and 1936-1937 was evidently due to the influx
of eshildren from outlying rursl schools who came into Pineland
because their older brothers and sisters came to attend high
school. During those years there started also a great shift
in population because a Temple Lumber Company mill in & near-
by town was destroyed by fire. Hence it was impossible for
many children to become adjusted. XNony laborers were thrown
out of work; therefore, the result was noticed in ths poor

work done by children of the unemployed men.



23

Meeting These Needs Through Correlation, Integration,
and Fusion of Subject Matter Filelds

Review of previous studies.-- On basis of the survey to

determine the needs of the elementary school children, the
elementary faculty recognized that they, along with their
predecessors, had dwelt too much upon the teachin; of facts
;. d had not been considering the social, physieal, and eco-
nomic eonditions which surround the children.

Edueetional lesders have generally agreed upon certain
;asic aims of edueation. "The objeot of all education is
to help the individual io help himself to grow. ¥e gains
in ability to grow through experience, actlivity, and
interest."t

J..E. Avent, in his Excellencies and Lrrors jin Teaghing
M 3

1, Civic objectives

ethods, classifies the objectives of education as follows:

2. Intellectual objectives

7. lioral and spiritusl objectives

4, Haalth objsctives

5. Vocational and avocatlional cbjectives

6. Mastery of tools or basic skills in learningz
The objectives of an educational program can not ULe

reduced on paper te a specific formula., "If it is truly

lHenry Harap, Techniques of Curriculum Building, p. 10.

27,E. Avent, Exceilencies and Errors in Teaching
Methods, pp. 38-44.
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funcetioning in the lives of individusals it must be as plastic
as the human belngs for whose growth 1t is organized, and as
variable as the world in which they live, "3
The present curriculum movement in Texas has esjablished

the following guiding prineciples:

1. Individuation

2. Socialization

3« Dynamic teaching

4, Teacher guidance

5. Experimentation
6. Democratic construction

4
In keeping with the recognized aims of education, the

Pineland elementary teachers undertook to use these principles
in making plans to meet the needs of the pupils. The teaehers
set out to emphasize the day-by-day experiences and growth of
boys and girls rather than to teach merely prescribed knowl-
edge and skills. As the hasis of the curriculum, the teachers
chose units or activities within which would pe used the sub-
Jeet matter of reading, history, geography, language, musie,
art, and sciende. The fifth, sixth, and seventh grades were
organized on the departmental plam; therefore, the problems

of teaching subjects around a central theme were intensified.

The elementary principal became the planning chairman for the

3J. A. Sexon, "A Practical Program for the Social Studies,"
The Social Studles Magazine, (Feb, 1937), 53-58.

4J.C. Matthews, "Tentative Course of Study for Years
One Through Six,™ Bulletin of Texas State Depariment of
Edueation, No. 359, Austin, (May 1336), D. 1.
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departmental group. The aims of the unit were first estab-
lished; then each teacher suggested what she could contribute
to the development of the aius, Such a situation is evidenced
in a demonstration lesson on "Inter-subject Relations--Oregon
Fishing” by the Beaumont Elementary School of Fortland, Oregonm,
before a mesting of the Kational Elementary frincipal's
Assgociation in 1936.5 The general organization of the unit

ig outlined thus:

l. "Oregon Fishing” and sctivity assignments--Geography
Department

{0

» wupplementary reading and collection of materials--
Librarian

3. Evasuation of fishing in dollars and cents--Arithmetic
Department

4., Graphic pletorialization of Oregon fishing--Art
Department

5., Oral and written composition--English Department
6. Songs in 'Sportsmen's Skit"--Music Department
This is an illustration of several teachers aiding in

the devalophent of a unified lesson., _In planning such lessons
the teachér ;s faged with such theorctiosal terms as integra-
tion, correlation, concentration, and fusion. Integration is
the complete opposite of 1isolntsd subject matter teashing.
Acocording to the correlstion plan, history, geography, and
civies sre organized as sep-rate subjects, but inter-relations

and connections are strongly emphasized. In the concentration

5H.C: Tallman, "Inter-subject Rel tions-Uregon Fishin,,"
National ulementary Principsl, XVI, No. I, (Oct. 1926), 37,
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plan, ong subJject, such as history is made the center of
attention, and geography and clvics are related to it. 1In
the fusion scheme of or,snirzation, subjeci matter lines are
broken down and a fused body of soclal studies materials
resulte.

An integration project in ©En;lish and Civics on
"Vocations" developed in the J.6. Murphy :School of Atlanta,
Georgia, is deseribed by Miss Zlla P, Leonard. The approach
is outlined as follows: (1) history tells the way things
have happened; (2) geography deals with place element environ-
ment; (3} literature tells the emotional side; (4) oivies
emphasizes relationship as giving attention to personal
donduct; {5) newspapers, magazines, radlos, "movies," and
plays are vitalizing in the study of citizenchip in the
making. vome procedures included {1l) a survey of the
eommunity; (2) personal record of child studied; (2) based
on problems of human wants. <he range of subject matter was
found in textbooks, bulletins, pamphlets, biography, history,
acience, travel storles, poeﬁs, a d essays. Tupil activities

included making a list of wants, writing & play, making graphs,
making handwork, drawing eartoons, reporting on inventions,

discussing public lands and parks, esnd writing themes.6

Activities In the fifth, sixtih, and seventh grades in

Rineland Clementary School.-- For grades five, six, and seven,

6g11a P, Leonard, "An Integrated Project im Civies and
Inglish,™ Social Ltudies Nagazine, (May 1927), 211-213.
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the distinet subject matter flelds were reduced. History,
geograply, and civies were grouped as social studlies. Lane~
guage, spelling, and reading were grouped as language arts.
Public school music, drawing, design, and handerafts were
grouped es fine arts. The science group included arithmetiec,
health, and nature study. The major efforts were toward
fusing distinctly related subjects as history, geography,

and civies. Then the teachers integrated this combined
social studles work with language arts, fine arts, and sclencs
a8 far as possible. Some units or activities were introduced
in the language arts classes and some in other classes,
Whereyer originated, each teasher knew how the work was

~ introduced and attempted to build related activitiss ardunl
the central theme,

To 1llustrate the plan, a general cutline of a seventh
grade unit on "Lvangeline" is herewith given. Each teacher
assumed the task of developing the aspects most closely
related to her subject matter fleld. The unit was divided
into three major aspects as follow: (1) appreciative and
artigtic aspests; (2) language aspects; (3) social aspects,
Under appreclative and artistic aspects the fine arts tescher
worked out the following toples: Frenoh costumes, French
folk music, French musical artists, singing games, artistic
illustrations of the poem, art in colonial life, and contri-
butions of French culture. The languasge arts teacher used the

poum in studying the parts of speech, especially deseriptive



adjectives, varied sentence structure; forms of literary
compogitions; diction; figures of speech; dramatization;
memory work; and themes, The social studies teacher taught
the historieal and geograph;cal background for the study of
FEvangeline." The following historical phases werc presented:
0ld world background, objeaotives for Turopean colonization,
loeation of colonies, comparison of Lnglish and French efforts
at colonization, the struggle for colonial supremacy, every-
day 1li‘e of the French colonists. Tre geographical studles
included latitude, climate, French material loss in Canada,
vand physiocal features of the territory involved.

Since the teachers realized that the pfoposed changes
in the elementary currieulum program meant a change ofj
emphasis away from mere textbook instruction, they planned
and taught durin-- the first two weeks of school a unit in the
£ifth, sixth, snd seventh grades entitled "Using and Appre-
elating Booiks.," Some variations were made 1ln lesson plans
for the various gradegs. The teachers of those grades out-
lined the objectives and genmeral procedure in a conference.
The unit was introduced in each class by the home room
teacher., The pupils examined their textbooks, observing‘
such points as titles, authors, publishers, organization,
and unique features as pietures, cartoons, bindings, etc.
The teacher explained the difference between texthiooks and
references. The specialized activities pertaining to the

unit were developed in olasses of the various teachers., The
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languags arts teacher used the following =otivitlies:
l. Drill in alphabetleal arrangement, using dictionaries
and enéyclopediaa.
2. Drill in the use of diacritical marks
3. Study of the content of the dictionary
4, Use of synomyms; original sentenses were made
5. 5tudy of the parts of spsech in a distionary,
observing the varieus forms of a single word
6. Prepare a booklet on common homonyms
7. Prepare a set of rules on "How to Care for Books"
8. Study book reviews
9. Study of types of literature as history, blography,
fietion, poetry, essays, etc.
10. How to prepare a bibliegraphy
1l. Colleot magagines for resading shelves
12, Obgerve 8rd discuss the parts of a newspaper
13, Study a«d pfaotice making brief outlines and
summaries
The social soience teacher directed a study of the history
of printing and bookmaking. The social secience class 41id
such things as preparing outlines for oral reports, drilling
in locating materials in diectioneries and encyclopedias,
studying how Texas schools are provided with books, inter-
preting cartoons, making reports on current events, and
studying the meaning of copyrights.
The mathem~tics teacher aided in developing the unit by
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teaching the interpretation of graphs in the geography book,
preparing graphs and solving problems based on statistical
figzures as percentage of lncrease and decrease, reading of
latitude and longitudse, and scale resding on maps,.

The fina arts teacher aided by teaching the types of
bindings, binding old books and magazines, and preparing
monograms for the individusl book covers.

Th;s unit on "Using and Appreciating Books" was
considered basic in working with later units,

Congidering the fast that the majority of the men in
Pineland are connected with the lumber industey, that the
industry will in course of a few years be extinct, a:d that
the people will ultlinrately Gecome engaged in farming on the
surrounding "cut-over"” land, tie teashers recognized a need
for developing jn the children an appreciation of the dignity
and importanece of the agricultural industry. &ence the unit
on "Agriculture as the Basis of American Life" was planned
for the ssventh grade. LIt was introduced by having the County
Farm Agent talk to the class on the types of farming in Sabins
County, the relative value of the various enterprises, the
posalbilities of farmin. in Sabine County, anc choosing a
farm,

The teschers of the various subjects contributed to the
execution of the unit. Thw work centered msinly in the
social sclence class, wherc the pupils studied the physiecal
and climatic regions of the United States as related to agri-
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culture; how the t riff problem heas been relatzd to sgri-
culture; government regulations of agriculture; manufactur-
ing of farm implements; the food and clothing industkies;
and rural health and sanitaiton provlems.

Correlastion with other departments was achieved very
sucoessfully. The mathematics teacher developed sucl topics
as consgstructions of graphs; messurements used on a farm,
tax:s on farm property, linsurenee problems on the farm,
saving plans, and simple farm accounting. The language art
tescher contributed her part by evaluating all socisl
stud ies papers as to Zn. lish, drilling om spelling of
relseted words, writing and producing a playlet depleting
rural life of "yesterday and today,” and réading related
materials from the supplementary readers. The fine arts
teacher dealt with art proiiems in the rursl homes, such .
a6 the weaving and dyin, of textiles, beautification of the
farm home, batlk work, minple house planning, selection of
clething, and costuming for the playlet mentioned above,
which was rendered as8 an assembly program.

The seventh grade studied a unit on "The Westward
yovement In the United Ctates," which provided an oppor-
tunity for the class to study many phases of American
history and geography in a vital way. The unit was intro-
duced in the social science class, wher : the following
topios were considered: (1) general geography of the United

States; (2) eolunisl scttlements; (3) causes of westward
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movement; (4) territorial expension; (5) internal Iimprove=-
ments; (6) slavery guestion; (7) development of transporta-
tion; (8) government regulations of railroads; (9) old
trails; and (10) inventions leading to a~d resulting from
the westward movement.

The language arts teacher direeted»the reading of
related materials such as "The Courtshlip of MHiles Standish,”
cdwboy ballads, Inventions, life of ploneers, and related
materislad as found in the readers. Themes were written and
words were studled. The fine arts teacher taught the melodies
of ballads anﬁ songs relating to the unit, colonial costumes,
and the drawing ard constructing of friezes deplicting the
westward movement. When thé el ss8 was studying the colonial
phase of the unit, Thanksgiving was observed by the class in
oolonial style. The room mothers sponscored a party in the
nohooi}oom. Appropriate decorations and colonlal costumes
wer: made by the art class. The private dancing teacher
taught & number of colonial dances and games.

For a Thenksgliving asaembly program, the language arts
teacher directed aldramatization of the "Courtship of Miles
— Standish,™ and fhe fine arts tescher assisted with the stage
and costumes.

Kot all the teaching efforts in grades five, six, and
seven were attempted on such a scale as the above described
units. Often a8 teacher of one phase of the unit wo.ld finish

before the other teachers. Then she would have an opportunity
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teachl g of the larger unit phases, for the teachers did not
negleoct mathematical skills, English usage, oral reading,
and handwriting.

The language arts teacher undertook a project in chorie
reading. All the olasses became intensely interested in the
project. Puplls who had never before learned memory lines

were able to quote mcceptably from memory. The work im
chorio reading caused such comment that the patrons asked
to hear the puplls say the poems. Consequently the pupils
were asked to demonstrate the method at high school assembly,
at meetihgs of the parent-teacher assocliation, and at
county teacher's meetinzs.

The mathematics teacher experienced some diffieulty in
motivating long division and number relationships. Both
the slxth and seventh grade classes made attendance charts
for gerveral wecks. Monltors collected the attendance dats
frgm each room in the elementary school; then the classes
figured the percentage of attendance of each room for esach
day. This taught the relation of common to decimal fractlons,
converting decimals to per cents, and long division involving
the use of decimels. An unexpected use came of the attendance
charts. About a month after the pupils began computating
and recording the daily percentage of attendance, some com-
munity agitation arose to alose the'school for a few days

because of a number of cases of mumps. When the school board
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furnish data on the attendance, whereupon he secured the
pupil-made attendance oharts and proved to the school board
that there was no Jjustifiocation for closing the school at
the time,

The regular classroom work In grsdes five, six, and
seven was supplemcnted by setting aside a regular group
singing period onoce a week to further motivate the class
work in public school music. Health instruction was given
largely in the Junior Girls' Club and the Boys' Service
Club. The majority of the boyas were elther scouts or cubs,
wherehy they received much heslth instruction.

The fine arts teacher conducted two exhibite for the
parents durinz the year., These exhibits were held on such
cccanlong as "fathers' night" sponsored by the parent-
teacher association. The fmeulty of the Pineland Elementary
School also held sn exhibit at the Sabine County Play Day.
The registration book showed that more than 300 persons from
other schools visited the exhibit., These exhlibits have en-
ococuraged better work on the part of the pupils, and have
developed favorable public opinion for the new progranm.

The recreatlional reading program for grades five, six,
and seven was conlucted by the language arts teacher., A book
carriasge was uscd to carry books from room to room during
the regular free reading periods. Many pupils worked for
State iemding Certifiocates.
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Activities in the primaix ggades in Pineland School.--

Since the first foﬁr grades were e=oh taught by one teacher,
some consideration will be given their sctivities apart from
the activities taught on the departmental plan. The organi-
zation of isolated subjoct matter was similar to that of the
£ifth, sixth, and seventih grades. The core areas of work
were formed and the subjects were grouped as to language artsg
social studies, coreative and fine arts, and gcience and
mathematiss, and all units of work were developed within
those aresas.

"A Study of Homes"™ was the first unit taught in all
the primary grades at the beginning of the year, The work
was modified to meet the needs of the pupils at the different
grade levels. The primary teachers made the general plans
for the unit in a conference,. ;@ach class r:ad stories from
their resders about homes and home 1ife. They collected
pictures of different kinds of homes and drew plctures of
houses and furniture. The mathemetics problems consisted
of simple measuring, counting, reading numbers in the ﬁele-
phone book, and cutting paper materials economically. The
language activities included the relation of childrens®
experiences to be written on chartg. and readlng storlies
that pertained to home and home life. The science activities
dealt with hesating, ventilation, care of the food, clean-
liness, etec. The art activities included drawing, coloring

paintinz, papering and sewing. The classes bullt houses
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and made the furnishings. ihen the houses were completed,
each grade held open house for the mothers and presented a
play for their entertainment.

"Making a Flower Garden” was an interesting unit
taught in the first and second grades. The teachers col=-
lected all the storlies, poems, and pictures that pertained
to the unit. The pupils lesrned the names of the flowers
that grow in East Texas and how to recognize them. T:iey
studied how to prepare the soil for a garden and discussed
the kinds &f seeds to plant. The classes prepared a small
plot on the sampus, planted the seeds, and cultivated the
plants. The pupils composed poems and songs about the
flowers, made artificial flowers, and planted and cared for
numbers of pot plants in the schoolrooms., The unit involved
reading, spelling, music, art, numbers, sclence, and physical
activities; The cnlﬁinating activity was a flower show at
which the children exhibited their flower collections and
presented a flower play for the pleasure of their mothers.

The third gradses developed an interesting unit on "Man's
Feathered Friends." The unit of work included the organiza-
tion of & bird club, field trips to observe birds; collecting
piotures, stories, an¢ poems about birds; drawing and color-
ing nletures of birds; and building bird houses. The pupils
diseussed they¥value .2 birds, their food, habits, friends,
and enemies, This study of blirds réquired the use of reading,

meesuring, writing, drawing, cutting, sawing, painting, con=
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versation, memorizing, acting, and observing. 4is a culmi-
nating aetivity, the class presented an operetta at an:
assembly program.

The fourth grade studied health iIn a unigue way. The
pupils collected pictures of people who were not healthy.
They also collected pictures and made posters pertaining to
proper foods, exercise, posture, sleep, care of the eyes,
teeth, hair, and body. There was a daily inspectiion of
hair, teeth, face, eara, and finger nails. Ths reading
lesaons were based on materlals relsting to health, The
language exercises included the writing of health rules and
health poems. The puplls learned to sing health songs and
Jinzles, As a oculminating astivity, a health playlet was
glven at an elementary school assembly.

Meeting Thess Needs Through Integration of Classroom
Aotivities With General School and
Community Activitlies

General activities,-- Since the Pineland elementary

teachers were planning the new program on basis of the idea
that the curriculum includes everything the child does,

they were not hesitant in using every opportunity to inte-
grate the classroom activities with generallschool and
community activities. The male memnbers of the faculty were
supporting the Scouting and Cubblng programs by serving as
scout masters, scout commissioner, cubmasters, and executive

committeemen. The elementary fine arts teacher was made



38

the examiner for the Art Merit Badge test and for the
bookbindin:, music, and weaving merit badges for the boy
scouts. Many of the cubs made articles for cub tests in

the art classes. Temple Lumber Company has a regular safety
organization, which mak.8 use of safety posters made in the
public school art cl-sses. The public schoeol music classes
have been able to do public service by rendering programs

at meetings of the Liens Clut, safety meetings, and parent-
teacher meetings.

School assemblieg.~-- The school assemblies have become

a vital part of the educa ional program, Practically every
program rendered by the elementary school has been a culmi=-
nating activity for a classroom unit of study. The faculty
asgsembly committee also brought to the school a group of
community singers, a negro chorus, and a large number of pro-
fessional people.

Interscholastic lLea;ue.-~ Preparation for Interscholas-

tic League acstivities was made a part of the school program.
The various celubs afforded valuable training in preparing

for the declamntion, extemporaneous speaking, and choral
singing contests. Thq regular art classcs afded in preparing
contestants for the picture memory contests,

Parent-Teacher Association.-~The parert-teacher asgoclia-

tion was made an integral part of the school., The association
made a study of educaiional problems; furnished the money

to secure such things as lantern slides, library books,
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shrubbery, school awards, and art and music supplies; and
gponsored fathers' night programs at which times the elemen-
tary school had a general exhibit of its work. The president
of the parent-teachers assoclation appointed a mother to
serve as chairman of mothers for each room. The chalrman
alded the teacher in planning social activities for the
children, a:id represented the needs of her room at the
agsociation meetings. The parent-teacher association was
used as an agency to acquaint the pecple with the new pro-
gream, 1% is significant to notlice that memvcership in the
parent~teachers association lncreased from 25 members in
1935-1936 to 115 members in 1937-1938. This increase is
indicative of a wholesome public interest in the school
program.

Church relations.~- Reference has been made to the

socisl cleavages as revealed in the church constituency.

On Sunday before the Christmas holidays, the choral singers
prepared and rendered a number of appropriste songs at

three different churches in town. The high school publiec
speaking class gave talks on problems of modern youth.

These activities brought the pupils into contact with groups

that they had never before known or contacted.

Summary
In view of the above facts relating to social, economiec,
and educational conditions, the Pinelend elementary faculty

saw the need for making some far reaching adjustments in the
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school program. The distinct social cleavages could be
lessened only by some unifying organization as & parent-
teachers association. The social distinetions within the
school itself could be decreased to some extent by olubs

of various kinds, The lack of means for developing a sense
of beauty in mary of the homes placed upon the school the
responsibility of bringing the element of beauty into the
school surroundings. The low incomes of the great majority
of the families made it apparent that only a few pupils
could be supplied with adeyuate working materials. 1In Spité
of this faect, blans were made for vitalizing the elementary
gchool prﬁgran by developing 2 sense of happlness, beauty,
and suoecess in the great throng of pupils of the underprivi-
leged type. ©Such were the attempts of the Pineland elemen-
tary teschers to work with the pupils in terms of adaptabilly,
regsourcefulness, knowledge, healthy attitudes, and skills.
The main idea has been to cduple instruction in the formal
school aﬁbjects with physieal,. mental, ethical, and esthetlc

training.7

70.D. Weeks, Civic Fducation and Citizenship,
(reproduced from Southwestern Soclal Selence uarterly),
X1V, ¥o. I {(June 1936) , p.l4.




CHAPTER III1
. EVALUATIKG THE CURRICULUM EFFORTS

Introductiqn

It is practically impossible to make a complete
evaluation of an aetivity program, TPerhaps the best way
to evaluate the work belng amccomplished In any school
situation is to spend some time in that school, talking with
the teachers and ehildren, observing the experiences occur-
inz from 8ay to day 1n the classroom, watching the action
of the children, and talgking with the children.

There are many importa t "intangibles™ emphasized by
the modern school that can not be measured except by sub-
Jeetive means,

One of the first oriteria by which a school should be
measurei is the degree to which the children like their
school.

As recently as three of four decades ago, appraisal of
the elementary sochool program gave little concern to elither
schcel or community. No research procedure can be absolutely
labeled as techniques of appraisal,

Many elements in s school are so hizhly individual in
charaoter that they oan not be standardized; 1in faoet, 1t
would be undesirable to have them conform to a standard
pattern., Teachers, puplls, c¢lassrooms, and even entire
school aystems have certaln distinctive gualities and poten-
falities which can not be radicsally changed or ignored in
the process of evaluation. . . Hence it is often necessary
to use methods of appraisal which take account of individ-
uality within s schgol, even though such methods may be more
or less subjective.

The devices most commonly used for school evaluation
are; (1) the instruments of controlled observation, such as
record forms, rating scales, check lists, and score cards;
{2} questionnaires and interviews; (3) ataidardized tests;
and {(4) the analysis of pertinent records.

lAlbion Horrall, Lets Go To School, pp. 117-118.

2"Appraising the Elementary School Program,” Sixteenth
Yearbook Department Elementary Principals, National Lducatlion
Xssoclation, XVI, (July 1937), 567.

31v1a., pp. 570-571. 41bid., p. 573.

41
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Attitudes
Pupil attitudes.-- The chan e in pupil attitudes as a

result of the new elementary school program were evaluated
to a great extent in terms of increased activity and partlic-
ipation as viewed by the teachers and the prinecipal. The
phases of pupll attitudes were studied in light of the fol-
lowing situations: ﬁl) discipline problems in the clasaroom;
{2) discipline problems arisin. from playground; (3) partie-
pation in Interscholastic League and Bi-County Play Day
events; (4) membership in school clubs; (5) membership in
Boy Scouts and Cube; {(6) increased interest ln recreational
reading; (7) interest in school socials; (8) participation
in school assemblies and programs; (9) increased civic pride;
and (10) result of fine arts program,

The elementary principal's record of cases of discipline
referred to him during the years 1936-1337 and 1937-1938
. ghowed a great decrease in the number of cases brought to
him.

Pable 6 shows the percentage of inorease or decrease
in the number of dlscipline cases. The table shows the
largest decrease in disciplinary problems in grades one,
five, six and seven. The only inorease was shown 1in grade
four. The principal accounted for the inorease of dlsci-
plinary problems in grade four as being due to the teacher

doing less "activity teaching” than the other teachers.



43

TABLE 6
DISCIPLINE PROBLEMS FOR TWO YEARS, 1936-1937

Grade No. oages Ko. cases Inerease Decrease
1936-37 1937-38

I 12 S 75.0
I1 16 8 55.3
III 24 10 58.4
Iv 16 23 44

v 6 3 62.5
VI 12 2 83.3
Vil 10 4 [ 60.0

? -J

As shown in Table 7, the work in t.e fourth grade was
made Aifficult by the great "turn over" in the grade¢ during

the year,

TABLE 7
ORIGINAL ENTRIES, RE-ERTRIES, AND LOSSES FOR GRADE IV, 1937-8

Original Re-entries Loases Membership
Entries .
31 12 15 28

The greater decrease in percentage of disciplinary
problems In grade one over grades two and three was attrib-
uted to the fact that the first grade pupils were not already
familiar with such practices and school experiences as would
render the adoption of activity program even more difficult.
The great decrease in percentage of disciplinary problems

in the upper elementary grades was explained by the mere
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faect that revised teaching procedures were begun in those
grades two yeasrs before being inaugurated in sll the sle-
mentary grades.

An improved gtudent attitude is shown in Table 8 in
the increase 1n participation in Interscholastic League
and Bi~-County Play Day events. A study of the numbér of
"try outs" in the various eventz for two years revealed
desvelopment of a more wholesome interest in this phase of
expra-curricular activities,

TABLE 8

STUDEET DPA:TICIPATION IN IRTERSCHOLASTIC
LEAGUE EVENTS

‘Events 1936-7| 1937-8 |Inorease | Percent
Story telling. . . 38 50 15 42.8
Spelling IV-V. . . 16 25 9 56.2
Spelling VI-VII. . 12 18 6 50.0
Picture memory . . 14 20 6 42.8
Choral Binging . o 18 78 57 316.,0
Jr.girls dedlamation] 7 13 6 85.7
Jr.boys declamation 6 8 2 38.3
Junior athletiocs 20 30 10 50.0

Total 128 239 111 86.5

The general increa: e of intserest in Interscholastlie
League activities was explained by the placing of prepara-
tion for these events with the regular classroom activities.
The most radieal increacse (316 per cent) is shown in the
choral singing. During the year 1936-1337, the preparation

for the choral work was begun only a few weeks before the
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eounty meet, With the reguler instruction in publie school
music and the regular meetings of the Junior chorus during
the year, more voleces were prepared for participation in the
county ohorel singing contest. The increage in the numbér
entering Jjunlor declsmation was explained by phe introduetion
of chorie speaking by the language arte teacher. Hany pupils
through thét means discovered their oral reading ability

and were, in many cases, ensbled to overcome fright in
speaking. The number participating in junior athletics

had & relation to the Scouting program which required a
profiociency in certain forms of athletlics. When the boys
prepared for the secut tests, they were slso prepared, in a
large measure, for ocertain events in school track meets,

A change in pupil attitudes was reflected in club
mémbership in the vpper elementa 'y gredes. KNot including
the Junior choral singers compbsed of pupils from the fifth,
gixth, and seventh grades, there were three other clubs
funetioning in those grades; namely, the Junior Girls!

Club, the Boys'Servise Club, and the Nature Study (lub.
Table 9 shows the extent of membership in eaeh club in
relation to - the total membershlp of 96 pupils in grades
five, six, and seven.

Table 9 indicates that all the pupils in grades
five, s8ix and seven were en:olled as ..embers of some olub.
Eash club had a different program committee for each six

weeks perliod. Those taking part on some club program during
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the year numbered 82, which was =2 percentage of .85 of the

club members.

Out of the 96 members, 43 pupils served on

program committees during the year, which was a percentage

of .44 of the enrcllment.

TABLE 9

CLUB MEMBERSHIP IN RELATICE TO CLASS LIIMBERSHIP

Club Members| ’'ercent of| No.taking|Wo. helped
enrollmsnt| part on maxe proge.
’ DrOf e
Junior Girls.. 42 43.7 36 15
Boys'Service.. 24 25.0 19 12
Katurs Study.. 30 3l.2 - 27 16
Total 96 100 82 43

After the teashers began their efforts to integrate

the activities of soouting snd cubbing, the number of boys

in those organizations increased noticeably as shown in

Table 10.
TABIE 10
NUMBER OF B0YS EN.OCLLED IN SCOUTING AND CUBBIKG
ORGANIZATIONS
Organization 1937 1938 No. of Jercent of
enrollment | enrollment| eligibles| iembe:s
1938
Scout Troop. . 12 22 28 079
Cub Paek. « . ne org. 18 24 « 75

The enrollment listed in Seout Iroop Kumber 68,

Beaumont Area Council, does not incliude boys whe are of

high sehool age.

The percentage of membership in 1938 is
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besed on the number of boys of eligible age on or before
January 1, 1938, Public sentiment as to the value of a
ocubbing program for boys between the ages of 9-12
inc;usive was reflected in the participation of 21 adults
in a Cubbing Training course.

The results of the faculty efforts to encourage recre-
ational ;eadiqg were reflected in the number of pupils
receiving State Reading Certificates in 1928 as compéred
with the number receiving certifiocates in 1937. The State
Deparfment of Eduec~-tion requires =a pupil to read twenty
approved bookas for a certificate and twenty additional
books for saeh seal that 1s placed upon the certificate.
This particular realing program was used only in grades
five, six, and seven.

TABLE 11

COMPARATIVE STUDY OF RECREATIONAL READIRG
1936-1927 AND 1937-19Z8

Enrollment| Certif.| Per-iEnrollment{Certif.|Per-|Percent
1936-7 1936-7 | cent} 1937-8 1928 jeent|ingrease

86 24 -28 96 62 «64 «36

Table 11 shows that durin: 1936-1937 only 28 percent
of the puplls enrolled in the fifth, sixth, and seventh
grades received a reading certificate or s seal. This was
increassed to 04 percent of the enrollment for 1937-1938,
making an increase of 36 percent from onme year to the next,

The effect of the new program was reflected in the
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participation of pup;la in school soclals, assembly pro-
grams, and publio pefformances. During the first month of
school, & .check was mde in grades three to seven inclu-
sive, to determine the number of pupils who had never taken
port in s~rhool programs and during the last week of scheol
another aimilar check was msde to determine how far-reach-
ing the teacher's work had been toward giving eaoh pupil
experience in appearing berore a group. The results of
these cheocks are shown in Table 12,
TABLE 12
STUDY OF PUPIL PARTICIPATION IN SCHOOL PROGRAMS

September 1937 May 1938
No. WILth-| 10« Percent No. No. Percen¥y
Grade| prev. without| partici| with | without| of parti-
partic. pation cipation
I1I 18 21 27 24 3 -89
Iv 10 11 47 15 ] +75
' iz 18 «40 19 7 «75
VI 19 18 <51 25 5 «83
VII 11 16 <40 21 8 «70

The tabulation mnde in September was besed on "original
entries™ and the tabulation made in May was based on "final
membership"” determined by this equation: Membership = Origin-
al Entries 4 Re-hntries _ Losses., Therefore the lncrease in
percenta,:e from September %o May would not be an exact
inerease, but would be only an approximate ilnorease,

Aa indicated in Table 13, the increase in percentsnge
of pupil partieipation in school programs from .41 to .78
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is explained in the fact that the majority of the programs
presented required a large number of .characters; for ex-
ample, the presentation of the operetta, "Tom Sawyer®, by
the upper elenentary grades, required fifty characters;
and an operetta, "Sleeping Beauty", presented by the
primary grades required seventy characters,

TABLE 13

SUMMARY OF STUDERT PARTICIPATION IN SCHOOL PROGRAMS
- EXPRESSED IN PER CENT

Grade | Partieipation in | Participation in| Approx.
September May Increase

III 27 +89 <62
Iv «47 75 «28

v »40 733 «33

VI «51 «83 32
VIl +40 +70 . =30
Average | 041 «78 37

Teacher attitudes.--The new elementary school program

in Pineland was intended not only to produce more favorable
attitudes on the part of the pupils, but also on the part
of the teachers. Each elementary teacher was asked to
soore herself by checking "less"™, "same®, or "more" in the
regard to the folloﬁing items: {1) use of textbooks; (2)
use of supplementary materials; (3) use of field trips;

(4) use of dlagnostic tests; (65) use of achievement tests;
(6) @egree of planning; (7) professional reading; (8) sum-
mer study and (9) participation in professional meetings,
Each of the seven teachers in the elementary school scored

hergelf. The answers are tabulated in Table 14,
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STUDY OF CHANGES IN TEACHER ATTITUDES BASED ON
PROFESSIONAL PRACTICES

TProfessional practices| Less | Same | More Prevailing
tendency
TextDOOKB « o o « « 4 2 1 away from
Supplementary m:terial 0 2 5 toward
Excursions. « ¢« « o o 0 ¥ 7 toward
Diagnostic tests. . . 1 4 2 same
Achievement tests . . 0 3 4 toward
Planning. « « o + » « 0 1l 6 toward
Profeasionsl reading. 0 1 6 toward
Summer Studye « o « » 1 0 6 toward
Professional meetings 0 0 7 toward

Table 14 shows that from 71 to 100 per cent of the
~elementary teachers have increased thelr practices in a
manner to vitalize teaching both from the standpoint of the
pupils and the teachers, The prevailing increases are in
the use of supplementary materials, (71 per cent); exten-
sive planning a:d professional reading, (85 per cent).
A wholesome professional attitude is revealed in the 100
per cent membership in the Texas State Teachers Assoclation,
in the 100 per cent attendance at the East Texas Division
Convention of the State Teaehérs Agsociation, and in the 71
per cent attendance at the general convention of the State
Teachers Association. Four members of the elementary faculty
have directed discussions at mectings of the Sabine County
Elementary Principal's Association.
In regard to summer study of the elementary teachers,

Table 15 shows there has been an increase from 1935 to 1938.
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The notioeable feature is the increase in number of those
pursuing graduate work. The two elementary teachers who
are‘o: undergraduate level are required to pursue suammer
study in order to retain their positions. The ruling of
the State Committee on Classified and Accredited Schools
has not been a means to oompel the two teachers of under-
graduate classification to attend summer schools, as they
were regular attendants before the ruling became effective.
TABLE 15

COMPARATIVE SUMMER SCHOOL ATTENDAKCE OF
ELEMENTARY TEACHERS 1935-1938

19356 1936 1937 1938

x* * _
U G U G U G U G

1| o 1 | 2 2 | 2 1] 4

¥J--undergraduates *G--graduates

The number of elementary teachers pursuing graduate
study in 1936 represents a 200 per cent increase over 1935
and a b0 per cent inorease over 1936; the number in 1937
represents 300 per cent increase over 1935, and the number
in 1938 represents a 400 per cent increase over 1936 and
a 33 per cent increase over 1937,

Each elementary teacher was also asked near the close
of the yeam to render her opinion on the following items:
(1) student cooperation; (2) parent cooperation; (3) dis-

cipline attitudes, and (4) civie attitudes on the part of
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the students. As Table 16 indicates, each item was checked
"lesg,” "same," or "more" to show a comparative attitude with
previous years. Only six teachcrs réported. as one tesacher
was new to the system.
| TABLE 16
T CHWR OPINIOKS CF PARERT TUPIL ATTITUDLS

Attitude Less Same More

Student eooperation.
rarent cooperntion .
Discipline . + ¢« .« &
Civic attitudes. . .

¢ ¢ & 0

OC
HMDOM
O i O N

The teachers had no £xact way to measure these attitudes.
Ubservation had to be depended upon to a great exte t. Stu-
dent cooperation was judged by the assistance given in
beautifying and keeping the classrooms-.and campus. Each class~-
room had committees to clean the blackboards, collect loose
paper, and to water and cultivate the flowers in the boxes
and beds. sonitors from the upper elementary grades asgisted
the primary teachers when passing the small pupils to and
from the auditorium. Parent cooperation was rated by observ-
ing the increase in the number of classroom visits and in
attendance at parent-teschers mectin-s.

vince this study was vagsed principally cn the program
for 1937-19328, it is at the present time impossible to deter-
mine the effect of the program upon the success of the pupils
in high school. Lowever, much work of this.type was done in

the upper elementary grades during the years 1,35-1937. <The
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mugic program for those years resulted in the organization
of a high school chorus in 1937-1938. This organization was
compoged of 60 members, which represented 50 per cent of the
high school students. A high school class in art was organ-
ized during 1937-1938. The number of pupils who wanted to
enroll for art was so large that t-e enrollment had %o be
limited. Yhe superintendent has reported that there ig a
great demand for a second year of high school art for the
session of 1928-1929.

ng;superintendent has reported many changes in methods
on the pa:rt of the high school teachers to conform with the
newer practices in the elementary school. He also attributed
the increased interest of the high aschool pupils in extra-
curricular activities to the new type of experiences they
have had in the elementary school.

Public attitudes.-- In Table 17 a marked lncrease was

shown in parent cooperation ae .,observed by the teachers.
Each teacher kept a record of the number of classroom visits
made by parents durins the year. These visitors were classi-
fied as: those visiting once; those visiting twice; and those
visiting three or more times., FEach teacher made a check of
those coming to make some kind of complaint.

The great number of visitations to the first three grades
as compared to the number of visitations to grades four to
seven inclusive, is & normal situation as the parents of

smaller children are and should be concerned in assisting

their children to become &djusted to sdhool environment.
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TABLE 17
TABULATION OF PARENT VISITATION IN CLASSROOKS

Grade Visited Vigited Visitec Ko. of com-

once twice three or plaints on

more timcg | visitation
I 20 15 10 0
II 15 10 8 0
111 13 7 2 1
Iv 8 5 3 8
v 5 7 4 0
VI 7 5 8 0
VII 5 3 2 1l
Total 73 52 37 10

0f the gixteen visitors to the fourth grade, eight made
some kind of complaint during the visitation. Table 7
showed that the greatest change in students occurred in the
fourth grade, which would cause unstable conditions for both
the teacher and the pupils.

The attitude of the public tuward the school was further
revealed in the attendance of parents at the meetings of the
Parent-Tescher sgsociation. At each meeting & prize was
&iven to the room that had the greatest number oprarents
present. As indicated in Table 18, the report of the secre-
t.ry of the Parent-Teacher Association showed the attendance
of parents by rooms and by months,

Neither horizontal nor vertical totals would be correct

for a total of individual attendants at the parent-teacher

meetings, because a parent was allowed to vote in as many

rooms a8 he or she had a child. The variation for attendance
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in each grade from month to month is explained by the practice
of having some class present a program at the parent-teachers
meetings. Therefore, when a certain class performed, the
attendance of parents In that room was greater.
TABLE 18
ATTENDANCE AY PARKERT TEACHER MEETINGS FOR 1937-1938

i

Grade Months
) - 'y D 5 KA ] 3
I 12 14 10 15 16 8 10 12 20
1I K, 8 5 10 13 16 8 11l 18
III 8 8 b 2 11 11 14 13 12
IV 3 2 1l 1l 2 3 b 8 13
Y 8 b 6 ] 8 5 5 9 6
I 7 6 9 7 8 16 9 12 8
VIiI 5 4 3 6 5 8 3 4 8

The attendance of paremts at the parent-teacher meetings’
- was not the only manifestation of public interest. During
the year 1937-1938, the parent-teacher association contrib-
uted two hundred dollars for the purchase of library books
and supplies. Such contributions were significant in exe-
cuting the school program, for the economic status of most
of the families would not permit many of thé pupils to
furnish individual supplies for such subjects as art and
music,

In order to determine public response to the new ele-
mentary school program, fifty patrons were interviewed, patrons

from both the higher and lower economic levels. The aim of
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each interview was to determine the parent-pupil reactinn
to the modifled program in regard to (1) pupil difficulty;
{2) amount of public eriticism; (3) relative amount of

home study; (4) pupil imitiative in preparing assignments;
{6) attitude toward fine arts; and (6) attitude toward the
school in general.

As seen in Table 19 under item one relating to pupil
difficulty with school work, 60 per cent of the parents inter-
viewed reported that their children were experiencing less
difficulty under the new program, 30 per cent saw no difference
in difficulty encountered by the child, and only 10 per cent
saw a more noticeable pupil difficuity.

TABLE 19
RESULTS OF INTERVIEWS WITH FIFTY PATRCNS AS AN

AID IN MEASURING PUBLIC REACTION
TOWARD TIHE MODIFILD PROGRAM

Item - lL.ess More Same
Noticeable pupil difficulty « « « .} 30 5 15
Amount of criticism heard . . « . .} 35 2 13
Home study < « « . e « » o 2B 15 7
Trouble in doing home study o 15 14 21
Favorable attitude toward fine art“ 8 30 12
Favorable attitude toward school
ln gendral « o« o « a o & o o 7 22 21

In item two as to the amount of public adverse criticism
on the school as compared with previous years, 70 per cent
reported having heard less criticism. Thils wa: Interpreted
as meaning that the school wa: criticized less after install-

ing the new program.
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In item three as for the home study, 56 per cent reported
about the same amount of home study. These figures showed
that the puplls a14 more work at school under the supervision
of the teachers, thereby alleviating much criticism from the
parents who complained because they had to help their chil-
dren, This definite teacher supervision was reflected in
the reduction of failures,

Out of the fifty answers concerning favorable attitude
toward the fine arts phase of the new program, 16 per ocent
expressed a poor or less favorable attitude, 60 per cent
expressed a more favorable attitude as compared with tha
fine arts work of previous years, and 24 per cent of the
parents saw no change in attitude.

The guestion of favorable atfitude toward school work
in general revealéd the following results: 14 per cent of
the parents reported a more favorable attitude toward school
work in general, 44 per cent saw a more favorable general
attitude on the part of the pupils. Thus most of the parents
recognized a more favorable attitude on the part of the puplls,
which revealed an lnorease in the holding power of the school.

Effect of the Program upon the Holding
Power of the School .

Any school program should be formulated and executed
80 as to inereass the holding power of the schocol. The
effect of the new elementary program in Pineland wae studied
on bagis of the "lossges" over a three year period. The fol-

lowing enrollment figures as given in Table 20 were obtalined
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from the superintendent's annual rcport to the State Depart-

ment

of Eduocation.

TABLE 20

INCREASE IN HOLDING POWER OF THE SCHOOL AS
SHOWN IN ORIGINAL T“NROLLMENT AND
FINAL ME. BERSHIP FOR TIHREE YLARS,

1935-1938
Original Re- Net Per cent
Year entries entries Logses|iembership | remalning
193b+36 265 11 63 213 80.4
1936-37 273 24 43 254 93.0
1937-38 218 40 b9 199 91.2

Table 20 is not absolutely reliable in as much as Pine-

land, like many industrial centers, has a constantly "shifting"

population.

There was no convenlient way of determining just

how many of the "lossesa" remained in town and how many moved

to other schools.

The "re-entries" column gives the number

of pupils who have been previocusly enrolled in some other

~N 8

after withdrawal or discharge from the same school.

20l in the state during thc year or who are rc-entering

Out of

the f.rty re-entries for 1927-1938 only two were re-entries who

had been withdrawn or had been discharged from the Pineland

gchool.

8lizhtly below (1.8 per

The final enrollment for the year 1937«1938 was

cent) that for 1936-1937, b

siderably above (3.2 per cent) that for 1935-1936.

ut con-

This

last figure may have some correlation to the decrease in pupil

failures from 1936-1937 to 1937-1938 by 10.8 per cent (as

ghown in Table 5.}

Thc percentage of average daily attend-
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dance was greater during 1927-1938 than for previous years.
After making a careful study of the average dally

attendance from 1922-1938, as indicated in Table 21, it

was found that the increase was zsreater for 1937-1938 than

for any previous year which might be attributed to the new

srogram and new methods of teaching.

TABLE 21

INCREASE IN HOLDING POWER IN TERMS OF AVERAGE
DAILY ATTENDANCE FOR YLARS

1933-1938
Year Average daily attendance
1933"340 a ®*%e ¢ O ° o4 & B3 B & 6 ¢ & e s ® » 91 percent
lJ34-35 s o & o & 5 O a2 & & & o o o o ¥ © a o 89 percent
1935‘36 ¢ o ® & o o s s o e o » e o L] e s es o 84 percent
193637 o o o o o o g 9 © 5 © w ® o ° e e a @ 88 percen‘b
19575‘58 e & & & o & o O & & s B ° ® o 3 o & oo 93 pefcent

Thus it was seen that with an increase in percentage
of final enrollment (Table 20) and an increase in average
daily attendance (Table 21) there was a decrease in pupil

failure.

Achievement Status of the Pupils

Parents are usually coneerned with the child's
acquisition of facts. However, the‘mere acquisition of
facts 1s contrary to the general objectives of the new
elementary school program. Yet, a comparison of the achieve=-
ment status of the pupils at the close of the year of
experimentation with the status at the beginning of the
year will show that the pupils gained In factual knowledge
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in addition to having received some intangible benefits from
an enriched curriculum.5 With this in view, the New South
Achievement Test was administered in grades four through
gseven inclusive in September, and again in May. The test
was divided into nine parts as follows: (1) cholice of words;
{2) knowledge of literature; {(3) dictation; (4) reading
vocabulary; (5) reading comprehsnsion; (6) soclal studles;
(7) knowledge of physlical education; {(8) arithmetlc reason-
ing; and (9} arithmetic computacion,

A comiarison of the September snd llay scores is given in
Table 22.

TABLE 22

COMPARISOR OF SCORES OF NEW SOUTH ACHIEVEMENT
TESTS FOR GR#DES IV-VII

-Average socores Gain Norm for Rank
Grade , end of {ecol. 3-3)
Sept. May grade
IV 25 31 6 35 4 below nporm
v 28 a7 9 45 8 below norm
¥I 37 45 . 8 b3 8 bslow norm
VII 43 49 6 59 10 below norm

Table 22 shows that at the end of the year, the fifth,
sixth, and seventh grades as classes d1d not achieve the
standard norm for those grades; yet, the final class scores

showed that those classes msde progress in achievement. The

Spaul R. Mort and A.I. Gates, The Acceptable Use of
Achlevement Tests, p.6.
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fourth grade, 88 a class, ranked the standard norm at the
first of the year, but was four points at the end of the

year.

Summary
The above evaluation of the elementary school program
was made from the standpoint of pupil attitude, teacher
attitude, and public attitude. Since those attitudes
showed an improved change, the program was certainly noét s
failure., Perhaps the 115-0 pasaﬁge of a bond issue to
erect a new school plant was a far reaching result of the

new program



CHAPTER 1V
SUMMARY, CONCLUSIOKS, AND RECOMMERDATIONS

Summary

In view of the survey of local needs and of the plans
to mest those needs, some very definite faets may be stated.

l. The disoipllne problems in the elementary school
decreased from 55.3 per cent to 83.3 per cent. This revealed
an increase of interest on the part of the pupils, as the
'lbafera" made up the discipline cases,

2, The study showed an increase of 86.5 per cent in
the extra curricular activities pertaining to the Inter-
scholastic League. This increased activity sould be an
explanation for a great decrease in the number of disci-
pline cages, Further interest in extra class activities was
shown in the partiecipation of 85 per cent of the club members
on programg in the various clubs. Also 44 per cert of the
¢ludb members were given training in leadership by serving
on club program committees.

3« An average of 77 per cent of the boys in the ele-
mentary school who were eligible for scout or cub member-
gship were enrolled in those organigzations. This repre-
sented an increase in the directed activities of the boys.

4. A gtudy of the recreational reading program shows

that 36 per ocent of the pupils in grades five, six, and
62
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geven read at least twenty approved books and received stats
reading certificates.

5. The study of pupil participation in asgemply and
public performances showed an increase of 37 per cent over
the previous yesar.

6+ Not only were pupil attitudes changed, but also
the professional attitudes of the teachers were changed to
less slavish use of textbooks, more use of supplementary
materials, field trips, disgnostic,tests, and achievement
tests; more planning; more professional readihg; summer
study; and participat.on in professional meetinga;

7. More favorable public attitudes were revealcd in
several ways; namely, increased classroom vislitations,
Increased membership in and attendance at the parcnt-teacher
organizations, Increaced attendance at school exhibits, and
attendance at training courses for scouters and cubbers,

8. From the administrative standpoint, favorable results
were gshown in Increases in percentage of final membership
and average daily attendance; also a revealed pupll progress

based on standardized achievement tests was ehown.

Conclusions
The results of this study Jjustify certain conclusions
in respect to the installation of the new teaching philosophy
and psychology and the use of the new educationsl methods
and procedures,

l. Social conditions were improved by providing activities
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whereby more pupils participated in similar group experiendes.

2. Social-group misunderstandings were decreaced
through the activities of school clubg, the parent-teacher
aspociation, and the assistance of school musical groups at
church services on special ooccasions.

3. Kany children who experienced drab environment in
thelr homes were led to bring touches of beauty to their
homee by making artistic objects at school.

4, Children who had no opportunity to enjoy music were
given a chance to cultivate a love and an appreciation of
musice . | _

5. The number of pupil fallures was noticeably
decreased, and the holding power o. the school was increased.

6. Many pupils stowed more civic pride,

7. Internal strife was lessened by planning experiences
whereln there was less opportunity for discipline problems
to arige,

8. More children were made happy in their school
sxperiences.

9. The revised eduostional program did not hinder pupil

progress from the standpoint of acquisition of faets.

Recommendations
From the standpoint of the above summary and conclusions
the following recommendations are made:
1. That the program be continued and further evaiuations

be made, especially from the standpoint of the high school.
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2. That the library facilities be inoreased to meet
the needs of more pupils.

3. That the teaching and administrastive staff study
and know more exactly their needs so as to present them
to such organizations ac the Parent Teachers Assocliation
and the Lions Club,

4., That the tenching steff ocontinue to kesp abreast
of the times by continuing with professional and g:neral
re2ding,

5. That the publiec be better educated as to the aims,

procedures, and results of the program.
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DAILY SCHEDULE

APFENDIX I

OF RECITATIONS AND ACTIVITIES

GRADES V--VII

Hour Time Teasgher A Teacher B Teacher C
8:30~10:00 90 Social Language Fine Arts
Studies 7 Arts & Free Reading 6
10:00-10:80 30 Directed Play
10:30~11:16] 45 Math.?7 Math. 6 tiath. &
General Activity Faoriocd
Choral Singlng, Tu2s.
11:16-12:00 45 General. Asge.tis, Veb.
Cluba, Thursday
Health Instruction, Mon. Fri.
12:00-32:50| &0 Lunch Period
12:50-2:20 90 bocial Language Fine Arts
Studies 6 A rta 7 Free Reading 5
2:20-2:30 Intermigssion
2:30-4:00 90 Social Language Fine Arts

Studies § Arts 6

Free Reading 7

Notes on Schedule:

1. During the 90 minute periods, a teacher may permit a
clags to have intermission.
2. The 90 minute periods may be divided for activities
and drills as a teacher may determine.
3. The teacher of fine arts may vary the time allowed
for free resding.
4. On Mondays the last period is cut to 60 minutes so
as to allow teachers to attend parent-teacher meetings,
general faculty meetings, or lesson-planning conferances.

66
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TABLE 22

DISTRIBUTICEF OF SCORES ON NEW SOUTH ACHIEVEMENT TXST
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APPENDIX II

DRAMAS.~-- The culminating activities of
some of the units which were taught
In the fifth to seventh grades
inclusive, The dramas were written
and prcouced by the pupils with

guidance from the teachers.t

1 vyUsed with permission of the authors of the Pineland
Eleme: tary School.(T:ese dramss have been copyrighted. )
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DUCTUOR CUREALL'S HERBENIA
Characters:

Dootor Cureall

Lady Gardenia, Famous Dancer
Professor Marco, Ventriloquist
Chrigtobell, Colored Orator
Mademoiselle Bovenia, Another Dancer
Professor Hobo, The Magician
The Crippled Boy

Thin Girl

Fat Girl

Thin Boy

Fat Boy

36 or 40 customers

Two Helpers for the Dooctor

The eurtain riges as the orchestre plays any peppy
popular number, and the orchestra may be composed of any
number of children playing instruments. Doctor Cureall
and his two helpers (two cute little girls attractively
dressed in dresses and aprons that match) are on the stage
with the orchegtra, The medicine is lined up on a table
at the center of the stage with the helpers standing at
either side, The doctor, who 1s dressed iIn a frock tail
coat, and a top hat, oalls the people to come nearer as
the orchestra continues to play until all the customers
haeve entered from back of the auditorium. The customers
have entered from the back in family groups, some as
children and some as adults, and stand at the front and
to each side Bo as not to obstruct the view, Everyone
acts as if he were having a good and true medicine show
fashion. Ag the last of the crowd gathers the orchestra s
stops playing and the dcctor begins his speech in a sing-
gong volice. '

Dr, Cureall: Ladies and gentlemen, I hold here in
my hand one of the most wonderful discoveries known or
unknown to mankind, Doctor Cureall's Famous Herbenia,
Step oloser, folks. Closer} Closerl The show is about
to begin. I shall read to you a testimonial from one
who has actually tried our medicine, (Reads Mr. Morris?®
testimonial)

"Dear Doctor:

I want to tell you how much your wonderful medicine
hag helped me., I was suffering from headache, toothache, ear:
ache, toeache, and heartache, and after taking only one
bottle of your famous Herbenia 1 find that all my aches and
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pains have completely disappeared. I find that 1life is
really worth living once more. To insure against further
aches and pains I am inclosing one dollar for which please
send me another bottle of this wonderful medicine.

Sincerely yours,
M.'B. Morris

Supt. of City Schools
Pineland, Texasg"®

And that, ladies and gentlemen, is what folks who have
actually tried our medicine think of it, How each and
every one of you get your dollars ready, and the little
ladies will pass among you with the medicine. Everybody
take some home with you. It is absolutely guaranteed to
cure all aches and pains or your money will dbe refunded,
It makes slim people fat and fat folks all good-looking.
Right this way to get your medicine. One dollar's worth
of happiness In every bottle. Right this way folks,
(Continues spieling until one-fourth the medicine is
gold., The customers have been divided into four groups,
one group to buy each time the medicine is sold.

Now, ladles and gentlemen, I want to preaent for your
entertainment one of the worldt's most famous dancers, Two
months ago when this little lady came to us, she could not
dance a step, but alfter taking only three bottles of
Herbenia she wag able to dance as you shall see.,
Presenting Lady Gardenka. (Lady Gardenia enters right,
dances, and sits at left. The crowd applauds. Doctor
Cureall sontinues.)

And now, folks, you shall see and hear the famous ventrilo-
quist and his dummy, Oswald.

(Professor Marco enters right apparently dragging his

dummy, a smaller boy who slumps and shuffles along as if

he were m rag dell being pushed. The professor sitsn center
of stage in a chair placed there by one of the little ladles
a8 the professor entered. The dummy sits on the profeassor's
knee and imitates a ventriloguists dummy during the
following conversation:)

Marco: Ladles and gentlemen, I want you to mest Oswald.
Say "Hello"™ to the folks, Oswald,

Oswald: Hello, folks. (Squeaky volce with immovable lips)

Marco: All right, now you must be a nice little man and
talk for all those people. See that big cerowd out in
front? Well look them over carefully and tell me who is
the best looking girl.
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Oswald: Yho the best looking girl is?

Marco: Yes, who is she?

Oswal&: Oh, I know already.

Marco: All right, t ell us.

Oswald: Miss illce Anderson, {(Use some local name.)

Marco: Oh, do you think so? Now who is the ugliest man
out there?

Oswald: VWho is the ugliest man?

Mar3o: Yes, who is he?

Oswald:I xnow tut I won't tell.

Marco: Oh, ccme on; bLe nice and tell us.

Oswald: A)ll right, you asked for it. Mr, Murray Hasll.
I know a gpe:ch I want to say.

Marco: All right, let's hear it.

Oswal@: "Humpty Dumpty sat on a wall
Humpty Dumpty had a great fall,
Al)l the King's horses and all the Xlng's men
Could not put Humpty together again.™

But I know what could.
Marco: VWhat could put Humpty together again?
Oswald: Doctor Cureall's Famous Herbenia

Marco: That's all right, Cswald.
(Professor Marco bowe &8 customers applaud and moves
to seats at lelt.)

Doctor Cureall: And now ladies and gentlemen, I want to
read you another testimonial.)

"My dear Doctor:

Before taking your famous medicine I was sometimcs up
and sometimes down, but sinee taking your medlicine I've
gone round and rcuAd. Years sgo up in Arkansas I took
some of it to improve my beauty, and boy, did it workl! I
got him all right. Lee Teetes proposes and of course we
wore married. I am now glving your medicine to my boarders;
Nr. Parmer and lir. Halbert, to improve thelr physigues,
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I can never pralise your marvelous medicine enough.

Yours truly,
Sigter Ella Teets®

And that, ladies and gentlemen, only preves that what
Mr,. Morris said is really true., Now get your money whige
the 11ittle ladies paas out the medicine., (Doctor bally-hoos
until second fourth of medicine is sold.)

All right, folks, all right. I wish now to present Christo-
bell in a reading. Three months ago when she came to us

she wag unable to speak sbowe a whisper, but after taking
only one bottle of Herbenia, you shall see and hear what
she can do. Presenting Christobell Pughl

{Christobell reads any humorous selection in negro
dislect. Bows amid applause of customers and takes sest
to right.)

Ladiea and gentlemen, I have with me another world
famous dancer who two months ago was on crutches, unable
to walk a step, but after taking only two bottles of
Herbenia she was able to dance as you shall now see.
Presenting Mademoigelle Bovenial

{(Mademoiselle Bovenia enters from right, dances, and
sits at right. Customers applaud.)

Now,folks, I have another testimonial that I would
like for you to hear and this is from none other than your
own first grade teacher, Miss Mildred Everett.

"$o whom it may concern:

Once I was as timid and shy as a blushing violet. I
was unable to appear in public without my mother. But
after taking only one bottle of Herbenia I find that I
have an entirely new personality. I am now able to teach
gchool in Pineland, Texas. I can never thank you snough
for what your mediecine did for me and I wish to pass the
good word on to others,

Yoursg beyond a doubt,
Mildred Everett
First Grade Teacher®

Now step right up ladies and gentlemen, and get your
medicine for only one dollar. One dollar's worth of
happiness in every bottle. Absolutely guaranteed to cure
all aches and paina or your money will be refunded. (The
customers wave their bills around in the air, and the
little ladies pass out the medicine.)
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All right, folks, all right. It is my pleasure to
present an internationally known magiclian, Professor Hobo.

(Professor Hobo enters from right, bows, and sitarts
apeiling. He is dressed in the same manner as the doctor.)

Hobo: Gather round, folks, and watch closely. The
sloger you watch, the lesa you see. You can plainly see
that I have nothing up this sleeve, nor this one. How
will some gentleman in the audience lend me his hat? Aw, come
on I*1l return it. (A boy from the audience presents his
hat that has been previously greparea with a rabbit, a
lady's handkerchief, and a bottle of Herbenia. The objects
are placed inmthe hat then covered with a plece of matohing
cardboard gso that 1t can not be detected from the audiencs.)

411 right, thank you,sir. Now I take the hat and
place it khus, and with the magic wand above it wes shall
see what we shall see, Hokus Pokus, Caranogus. (And to
the amazement of the customera he pulls from the hat a
rabbit, a handkerchief, and a bottle of Herbenia, He bows
amid the applause and seats himself at right.)

Dootor Cureall: And now, is there a lady in the crowd
with a poor weak, undernourished girl? Bring her to the
front and 1 shell prove that all we have sald of the
medicine is true. (Woman appears on the stege dragging
a poor little girl who is pulling back, erying, and begging
not to go.)

And now 1s there & mother who has a small son who
would like to try our medicine? Please bring him forward.
(Woman brings son who is likewise begging to be lefti alone.
The doctor presents each child with a bottle of medicine,
telling them to step aside and drink. Children leave the
stage 4rinking. Immediately, there appears from the door
through which the children left, a very fat boy end girl
dreasell ag the cehildren who left. The mothers exelsim
over the wonderful improvement and ask the children how
they feel, to which question the children answer "finef
dothers leave the stage with children as they each exhibit
the wonderful muscular development.)

(Man on orutches emerges from crowd. )

Crippled kan: Say, Doc. Have you any more of that wonderful
medicine?

(Doctor handas him a bottle from which he takes one
drink, throws down one orutch, takes ancother drink, and
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handsa the Doctor the other crutch. Struts in front of
orowd.)
"My, I feel fine."

(As the orchestra plays "Let Me Call You Sweetheart,"
the cast sings the following words:

Let's all drink Herbenia for it makes you strong,
Let's all drink Ferbenia all the whole dsy long,
Kee? some in your pantry and you can't go wron ,
Let's all drink Herbenia all the whole day long.

(Customers wave bottles of Herbenia in the air as they
Join in the last line of the song.)

Doctor Cureall: Each and every one of you be back
tomorrow night for another show. Ve will have an entirely
different entertainment for you, and be sure to bring along
a dollar. Remember---Tomorrow night at seven.

(Curtain goes down on orchestra pl-ying "Let Me Call
You Sweethenrt").

(Curtain)
About fifty mediclne bottles that have been collected,

sterilized and filled with red polly pop will serve for thse
medicine to be so0ld. Bottles may be of various sizes.:
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THARKSGIVING LONG AGO

Charaoters:

Priseilla YNane

Bro. ¥illian Brewster

Cove Hilliam Bradford

Ezekisl Chesvers

Capt. Miles Standish

J: Alden

Squanto and Indians {about 12)
Puritan Congresgation

Characters are all dressed in Puritan costumese-dark
dresses and suits with white ocollars that may be made from
paper, Indians are dressed in trus Indian fashion,

Curtain rises on the stage set as a very oruds Puritan
Church of the Pilgrim 4ays, Priscilla teips to center of
stage, ourtsies, and introduces characters in the following
mmnner a8 they appear on the atage,

Prisoflla: Hello, 40 you remesmber me? I'a Priscilla
%ane who lived over three hundred years ago, Now if you
will follow while I turn back the of time we will
St ocel Thinkagiving morning years ago. May I introd
\ yoars agoe. olduce

our minister, Brother ¥William Brewster, who oame over with
us on the Maylflower., (Bro, Brewster enters dresssd as a
Puritan sinister, bows, and takes his placs in the pulpit,)
Our Geoverner llili:n ﬁraatard. who served as governor for
sixtesn years, Our scheol msster, Ezekisl Chesvers, s very
stern manter,t00. Captain Miles Standish, the bravest
soldier of s John Alden, & very dear iriana. 8quanto,
the white man's friend, Ani sany others, dut ~--Sh} here
they come, {About thirty children enter, dressed as Puritan
families, sone a8 men and women, and some 88 children, They
2233 bg the pulpit and shake hands with the minister then

ks their places in the pews, the men sltting on one side
vé;:rt?e boys and the women and the girls sitiing on the
) *

The services open with the hymm "Aaaging Grace”, the
ninister resding a verse and the congregation follouing
in song as the minister slowly beats the rhythm on his book.)

Minister: Will everybody stand and join in that good old
hymn, "Amazing Crece Eow Sweet the Sound®? Everybody sing.
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(At the close of the song the congregation sits and the
minigter begins his sermon,)

Brethern and sisters, we have met here today on our
fifteenth Thanksgiving to give thanks and sing praises for
the blessings of the past year., Some of you remember that
we laft England because we could not forece ourselves to
worghip as the king wanted us to. We first went to
Holland, but we found that, although we eould worship God
a8 we pleased, we could not remain because our children
were speaking the Duteh language and inter-marrying with
the Dutch people.

We then steadfastly set our syes toward America, We
had to have monsy,but where could we get i1t? The Lord was
good to us, and we were able to borrow enough from some
London mershants, God bless them} to buy the Mayflower.
We came over, a hundred and two of us, and landed at
Plymouth, Deoember 20, 1620.

Our first year was a hard one, and many of our number
died, The rest would probably have starvel had it not been
for our Indian friends who taught us to hunt and trap game.
(Indians who are standing over to one side nod approval to
this statement,)

Our people have never suffered again thc ho=inhips that
we suffered during that first winter, So we have sstl aside
a day for Thanksgiving to God for all his blessinzs, Bro.
Bradford, would you call to mind that first Thanksgiving

years ago?

Brother Bradford: (Rises to feet and in a very
dignified manner delivers this speech.)

Brother Brewster, as you have reminded us, that first
winter was trying, Our people froze, starved, and contracted
diseases until only half of them survived., But by the aid of
Suanto and his friendly tribe we learned to farm these
new wilds and the second year we made a good crop. God has
been good &nd so I dseided to declare a day of Thanksglving.
The men hunted game and the women sooked for almost s week,
We invited the friendly Indians., About & hundred of them
came very early in the morning, We went to the church and
sang hymns and praised God for his blessings. Then after
dinner, anu vhat a dinner that was, we ran races and played
games. We had such a good time that we stayed three whole
days. So as you remember, the first Thanksgiving was really
three days long. Since that time each November we have met
here to thank God for the blessings for the past year,
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Brother Brewster: Thank you, Bro. Bradforg,thank ; ocu.
May we always give thanks to God for his many blessings.
The Tidy man will please keep the children awake so that
fomorrow when Magter Gheevers asks them questions about the se
germon they will be =ble to answer readily. {(The Tidy man
who is seaded on 8 high stoel at the back of the Church
taps the sleepy children on the head to k ep them awake.)

I have chosen for my text today the following verse
from Psalms: "In everything give thanks, for this is the
111 of the Lord concerning you."

Now let us sins. Congregation will please stand.
Sister Prudence will you come to the hapischord? (They all
join in singing"A Child's Thanksgiving," Our Musiec,
Foresman, page 19. The Minister reads a vecrse then the
people sing as before,

Curtaln
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THEN AND NOW

Characters:

¥rs. Brown
Mr. Brown
Henry
Henrietta
Susan

Aunt Matilds
Mrs. Halnwater
¥r. Rainwater
Mail Carrier
Uncle Jack
Aunt Jemina
Samuel

Living Room of a Pioneer Home, 1833

Seene 1
Mrs., Brown: The weather is drezdful outside. The snow
has fallen 8ll night. I'm afraid the mail carrier will
not get here today. L do hope we hear from -ur people
in Texas.

¥r. Brown: I can't see why brother Joe wanted to take his
family to that wild Mexican province of Texas. 1o Texas for mel

Henry: Vie ought to get our newspaper from Nashville today.

(Aunt Jemima enters with plate of cookies and uncle Jack
comes in to mend the Fire.)

Henrietta: Good o0ld munt Jemima.

Aunt Jemima: Bless yo' little heart, honey! I nose yo!
will lak my cup cookies.

Uncle Jack: Yep, dat's de resin case I married Jemima. She
could alles make sich good cookies.

{(gtamping is heard outside)

Samuel: {Looking out the door) Oh, wma, the mail carrier
is coming.

Aunt Jemima: Fer Heben's sake. Let me scamp.
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Mr, Brown: Come in, Squire, Ain't you about to freeze?
Squire(Mailman): Sho' am Deacon.
Mr, Brown: Have a seat,

Mrs, Brown: Susan, tell aunt Jemima to bdring Mr, Sguire
some cookles and coffee,

Henrietta: Oh, aunt Matilda ought to get the cookies for
Mr,. Squire, He's a bachelor.

Aunt Matilda: For Heaven's gakel Shut upl
Squire: I believe you got some nnii. A paper and a letter.
Children:t Hurray!

{(Mother takes letter and reads it. Children exclaim once in
awhile, )

Desr Brother Jim and Family:

We have had a terrible winter, After the crop failure
last year so many of the people have dled of disease,
starvation, and cold that only a few are left in Texas.
So far we have managed to have enough to eat, but ons
of our neighbors hags been living on wild mustang meat.
Last week the Indians raided the house not far from us,
and later burned 1t to the ground. The poor family
saved nothing.

We hope you are enjoying life. We will try to stay
hero a while longer to see 1f times won't be better,

Your brother Joe
Henry: Pa, read us some news,
(Pa Brown begins to read and talk)
Mr, Brown: Well, by golly, I knowed old Hickory would do it.
Children: Do what, Pa? '

(Mr. and Mrs. Rainwater knock at door. They are agked in and
invited to be seated.)

Mr, Brown: I just got the newspaper. I knowed o0ld Hickory'd
lay down the law to the people that the prptective tariff
was taxing the South too much.



79

1 see here where the state of South Carolina is
rylni to seceds from the union because shs bdellieves the
tariff is unoonstitutional, and not for the general wel-
fare of the people, Hayne sald “"the states have the » t
to deoide over a question when the states wanted to nullify.”
Webster snid "the supreme court hag the right té dscldel

Mr. Rajinwater: I think neither f{s right about the supreme
court or the states deollding on questions like that,

lirs, Rainwater: I sgrees with you, Pa,

Mr. Brown: There's one thing I like about old Hickory and
that is that he doesn't want to 4o away with our slaves, I
galttbollsvo we ought to keep our slaves because we paid
or thame

Henrietta: I think we ought to keep aunt Jomima,
Mrs, Brown: Henrietta, shat upl
¥r, Rainwater: I think you are right, Pa Brown,

Mr, Brown: 1 see where Texas is about to get her independence
from NMexice, I sure will be glad, I alsc see where the

West 18 using six shooters to congusr tho Indiang, I

notice here where they have invented multiples plows to

plow their cropse.

¥r, Rainwater: I think it is tias for them 10 iInvent somes
thinge '

Mr, Brown: I see where the merchants and others are wanting
internal improvements such as removing dead trees and snsags
from rivers.

Mrs. Rainwater: I think we need internal improvements right
hereo in Tennesgee,

o

Mrg, Brown: 35S0 4o 1.

Mr. Brown: (Sti{ll readinz the paper) Henry Clay settled the
¥issourl Compromise, and is tryinz to settle the slavery
question now, I see here where he hag proposed & comproaxzise
tariff, Ho's not going to freo my slavesl I don't know

what pecople will do, SO0 msny people have lost thelr meoney

in the bank failures,

Kr. Rajinwater: IBam sure gled my money wasn't losts
irs. Rainwater: Oh, you need not worry, you 4idn't{ have any.
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¥r. Brown: 1 was reading just then about the Indlians in the
West. - bothering the people but 1 don't guess they will
bother them any more sinee they have invented the six
shootere. I see where public lands are besing sold every

day in the west.

Mr, Rainwnter: Im not going to buy any land.

¥rs. Brown! No, and Pa isn't golng to, either. If we
didn't have much land we might buy scme, but we have enough
for ourselves.

Mr, Brown: Prohibition is being moved back in. Maybe
we can drink some liquor, kr. Rainwater.

Mrs, Brown: Now, Pa, you know you don't need any liyuor.
Mrs. Rainwater: Lo, they don't need any liquor at all.

¥r., Brown: I see where thes department of education is
&01lng to establish more schools. I hope they do; so
we can educate all our children,

Mrs. Rainwater: (rising) Vell, we have enjoyed the news,
but we had better ge going now.

¥rs., Brown: Ch, 4o come back again when you c¢an stay
longer. (Shake hands all around and depart.)

Children: Ho, look at the sun. L et's go out and maxe
a snow man,

Scene II
Characters:

¥r. Brown

Mrs. Brown

Nanoy

Patsy

Betay

Harry

Geneva

Butler

Three girl friends: Beth, Betty and Luocy

The living room of 8 modern family, 1928
(The Borwn family is seated around the fireplace talking.

The ground 1s covered with snow. rs. Brown is sewing while
the father is reading. The girls arc playing cards.)
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Mrs. Brown: Father, do you know that 1t hasn't been long
since the Texas Centennial celsbration?

Nancy: Oh, that's right. Didn't we have a grand time when
we went to the Centennial?

Patsy: Times certainly have changed since Texas gained her
independence. Yather, get down the old dlary and read to us.

Fatherk. All right, Geneva. (Maid comes &n.) 3Bring in
the old diasry.

Geneva: All right, sir.

{rather begins to read from the diary the old letter( same
one used in act one.)

Harry: Oh, I sure am glad thin:s today are not like they
were a long time ago.

Betty: Just to thinkl Ve have cars, highways, r-dios,
schools, and many other things now that they didn't have
thenm.

Betsy: Isn't that the truth?

Beth: Sure am glac I didn't live a hundred years &ago.
Harry: So am I.

Mr, Brown: Oh, here comes the paper. {Butler brings the
pap r and hands It to Mr. Brown. lr. Brown reads;

Well, I see whers the Social Lsecurity Act 1s to go into
effect.

Harry: ©OSo they finally agreed on that. Goody, I won't have
to worry about old age, now.

Betty* Oh, Father, what does it say sbout the war {n China?
Mr., Brown: The Japs have made another sir rald on thanghai.
Hundreds were slaughtered incold blood murder., ‘ionder if
that war ean go on forever?

Harry: Vihat are Lhe Duke and Duchess doing, fop? I heard
they were ocoming to America.

r, Srown. It seems that they have chan. <d Lheir miAd about
that little problem. They have postponed the trip Incefinitely.
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Geneva: (entering carryilhg tray) Iliere is scme lemonade
and cookles.

Betsy: Oh, how nise. {(Children eat and drink while they
discuss the show.)

Patsy: Let's go to the show tonight. They are showing
"Stella Dgllas? I've hea 4 1t's grand. IHave you scen it%

Beth: No, I haven't and I'Q like to.

Lucy: .ret's go out for a snow hikc now, Ve ocan discuss
the show when we have seen it. (All the girls and Harry
leave. !

Mfs. Brown: O, hear, haven't times ohanged s.nece 18367
Mr. Brown: Yes, Jjust think how many more advantages our
ehildren have now t.an chi.dren of those days had. How
would you like to see a matinee?

Mrs. Brown: Fine, I'll get my hat and coat.

Curtain
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