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An international survey was conducted to assess theological higher
education via distance learning as perceived by graduates of Trinity College and
Theological Seminary's (Trinity) doctoral programs. The purpose of the study
was to determine student-perceived strengths and weaknesses of Trinity's
doctoral-level distance education theology programs. Also, the future of
distance-learning mediated programs of theological higher education was
speculated.
A random sample of 400 doctoral recipients was selected from the
population of 802 doctoral recipients who graduated from Trinity between the
years of 1969 and March 1998. A mailed questionnaire was used to collect data.
A total of 203 (50.0%) were returned. Frequency counts, percentage
distributions, and chi-square tests of goodness-of-fit were employed to analyze
the data.
A profile of the modal type of student who would participate in theological
distance education at the doctoral level was developed from the demographic
variables queried. Responses to questions regarding respondents' educational
experiences and coursework were solicited as well. Respondents identified five

primary strengths of Trinity's distance education doctoral programs as: the
convenience of the program; the immediate application of course content to
personal and professional endeavors; the quality of education provided; the
Biblical groundedness of the curricula, the materials, and the faculty; and the
required reading and research. The three predominant weaknesses of Trinity's
distance education doctoral programs as identified by program graduates
include: the lack of interaction between students and faculty; the lack of regional
accreditation; and course repetitiveness meaning that some courses offered
repeated content from prior studies at a lower educational level.
It was concluded that the future of theological higher education via
distance learning is promising. Trinity has emerged as a dominant distance
learning institution as a result of its continued exploration and advancements.
However, Trinity and other similar distance education institutions must continually
and consistently evaluate their programs and their students' expectations in an
effort to transition theological distance education into the 21st century.
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CHAPTER!
INTRODUCTION

Distance education, defined simply as the process of providing
education at a distance, has been in existence in the United States for
approximately 300 years (Willis, 1993 and Holmberg, 1986). The earliest
documentation of distance education dates back to the March 20,1728 edition of
"The Boston Gazette" in which persons learned shorthand through selfinstructional material sent weekly (Holmberg, 1986). While there is some debate
about the specific time and location that organized distance education emerged,
there is little debate about its relevance to the attainment of higher education.
Distance education provided a growing population the opportunity for lifelong reentry into learning modes coupled with the ability to eliminate deficiencies in the
currency of their education.
Numerous articles have been published concerning various aspects of
distance education. Of the 1926 articles in the Educational Resources
Information Center (ERIC) from the years 1982 to March 1997 that refer to
distance education, 1037 pertain to distance education and higher education,
537 pertain to distance education and secondary education, and 4 pertain to
distance education and graduate school. There is, however, a void in the
literature concerning one particular aspect of distance education, viz., theological

distance learning. Stephen Lowe, Vice-President for Distributed Learning at
Trinity College and Theological Seminary, has proposed several explanations for
this deficit in the research. According to Lowe (personal communication, March
30,1999), the primary explanation for the lack of substantial research interest in
theological distance education is "the lack of administrative support to conduct
research in most Christian colleges and seminaries, [as] the emphasis is upon
teaching [rather than] research." A second explanation proposed by Lowe
(personal communication, March 30,1999) is "the tendency for those involved in
[delivering] theological distance education to be more constrained by doing
education rather than reflecting upon what they are doing in education." The
third of Lowe's (personal communication, March 30,1999) proposed
explanations for the lack of theological distance education research is that "the
miniscule size of theological distance education market has prevented it from
catching the attention of researchers and educators."
Trinity College and Theological Seminary
Trinity College and Theological Seminary (Trinity) was founded in 1969 for
the purpose of providing Biblically-based theological education at the
undergraduate, graduate, and postgraduate levels to persons unable to involve
themselves in traditional, on-campus programs. Since its inception, Trinity has
grown to employ 246 administrative workers, faculty and staff who educate
approximately 5000 students concurrently. In its 28 years of existence, Trinity
has hosted more than 14,000 students from 84 countries and bestowed 766
doctoral degrees (SF Reports, 1998).
Trinity operates its distance education programs from five sites.
Headquartered in Newburgh, Indiana, the home site oversees administrative and

international activity. A second site in Indiana - Elberfield - is utilized for
seminars and retreats. The Albuquerque, New Mexico site includes offices,
classrooms, and an archeological museum. Two sites in England — London and
Bristol — oversee administration and course assessments, respectively, for the
United Kingdom and European extension.
Students at Trinity may choose their courses of study from 60 degree
programs and may be granted diplomas, associate's degrees, bachelor's
degrees, master's degrees, and doctoral degrees. Doctoral studies include
programs in the following areas of concentration: Administration; Biblical
Counseling; Biblical Studies; Christian Management; Conflict Management;
Human Resources; Management Development; Pastoral Ministry; Theology; and
Women's Studies. As a result of Trinity's concern for students with personal and
professional responsibilities, Trinity has instituted the use of continuous computer
access via the Internet and CompuServe™ thereby allowing students greater
access to staff and colleagues.
Trinity is accredited by both the National Association of Private
Nontraditional Schools and Colleges (NAPNSC) and by the University of
Liverpool, England. The Accrediting Commission of NAPNSC, the only
accrediting body in the United States chartered to grant accreditation to
nontraditional, freestanding schools and colleges, granted accreditation status to
Trinity in January 1992. Furthermore, Trinity is the singular American Bible
college and seminary to receive accreditation status by the University of
Liverpool in Great Britain. This accreditation was granted in July 1997.
Yet even with the growth and recognition that Trinity has experienced, its
doctoral programs have not been evaluated. Hence, an assessment of Trinity's

doctoral programs in theological distance education as perceived by program
graduates might be of value to the instructional and administrative personnel at
Trinity and similar institutions of higher education, and, consequently, have
significant implications for institutions in the future.
Statement of the Problem
This study involved an assessment of theological higher education via
distance learning as perceived by program graduates.
Purposes of the Study
The purposes of the study were to:
1. Identify selected doctoral programs of theological education available
through distance learning;
2. Determine the student-perceived strengths of distance education
theological programs at the doctoral level;
3. Determine the student-perceived weaknesses of distance education
theological programs at the doctoral level; and
4. Speculate on the future of distance learning-mediated programs of
theological higher education based upon the findings of the research.
Significance of the Study
A study of the characteristics of distance education doctoral programs is
important for several reasons. First, identifying the current modal type of student
who enrolls in theological distance education may aid in the marketing and
promotion of theological distance education programs. Second, evaluating a
specific institution of theological distance education may allow that institution the
opportunity to refine its procedures, services and coursework so that the needs
of current and future students are better met. Other institutions will then have the

capability to continuously improve their programs' frameworks by comparing and
contrasting to thefindingsat Trinity. Third, the research conducted at Trinity
College and Theological Seminary will begin to fill the literary void in theological
distance education research.
Research Questions
1. What is the modal type of student who enrolls in Trinity College and
Theological Seminary's doctoral-level programs of theological higher education
via distance learning?
2. Why do Trinity College and Theological Seminary students choose
distance education doctoral programs over traditional, campus-based programs?
3. What are the admission criteria to Trinity College and Theological
Seminary's theological distance education programs at the doctoral level?
4. From admission to graduation, what is the time of completion for
students of Trinity College and Theological Seminary's doctoral programs of
distance education?
5. Is Trinity College and Theological Seminary accredited and by whom?
6. What are the exit criteria of Trinity College and Theological Seminary's
doctoral-level theological distance education programs?
7. What do graduates of Trinity College and Theological Seminary's
doctoral programs of theological education via distance learning identify as the
strengths of their programs?
8. What do graduates of Trinity College and Theological Seminary's
doctoral programs of theological education via distance learning identify as the
weaknesses of their programs?
9. What is the likely future of theological higher education being offered

via distance learning at Trinity College and Theological Seminary?

Basic Assumptions
The study was planned on the basis of the following assumptions:
1. The selected distance learning institution - Trinity College and
Theological Seminary - is representative of the universe of similar institutions
under investigation.
2. The subjects randomly selected are representative of the population
under investigation.
3. Subjects randomly selected responded honestly and accurately when
completing the survey instrument.
4. Assessment of student-perceived strengths and weaknesses of
doctoral-level distance education theological programs at Trinity College and
Theological Seminary can be reliably and accurately measured.
Delimitations
When designing the study, the author delimited the sources of data to the
following:
1. The sample drawn for this study was limited to doctoral graduates from
Trinity College and Theological Seminary.
2. Trinity College and Theological Seminary's distance education program
was not randomly selected from the universe of distance learning institutions
which offer theological education.
Limitations
The following limitations may have an impact on the accuracy, validity, or
generalizability of the study:

1. The study was subject to all the limitations inherent in survey research
using a mailed questionnaire,
2. The study included only one American distance education doctoralgranting institution in theological education, and
3. Some of the study's findings may be considered dated or without
relevance as program changes over the years have influenced responses.
Definition of Terms
The key concepts of the proposed study are defined as follows:
Accreditation: The status granted to learning institutions after all required
elements of the accreditation process have been completed, implemented, and
validated through on-site evaluation and review.
Admission criteria: The requirements an applicant must meet prior to admission
to Trinity College and Theological Seminary.
Distance education: A form of education characterized by the separation of
teacher and learner bound through the use of technical media and the provision
of interactive communication.
Distance learning: A term used synonymously with distance education.
Doctoral program: A predetermined selection of coursework in a given area
beyond that required for a master's degree which often includes a dissertation or
major writing project.
Exit criteria: The requirements a doctoral candidate must meet in order to
graduate from Trinity College and Theological Seminary.
Modal type student: The profile of the demographical characteristics of the
average doctoral-level distance education theological student as ascertained by
the cumulative responses to the survey instrument completed by Trinity College
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and Theological Seminary's doctoral graduates.
Theological education via distance education: Higher education in a
theological field acquired through the nontraditional mode of distance learning.
Summary and Organization of the Study
Chapter I provides an overview on the topic of distance education. The
statement of the problem and the purposes of the study are presented. The
significance of the study is discussed as well as the research questions which
guided the study. Also included are assumptions, delimitations, and limitations.
In addition, key terms and concepts are defined.
Chapter II contains a review of the literature on distance education.
Definitions of distance education are discussed and a thorough history of
distance education is provided. Trinity College and Theological Seminary is
introduced to the reader through an examination of its inception and maturation.
In Chapter III, the methodology of the study is described. The research
design and research questions are presented. The selections of the population
and the sample are discussed. The instrument is described along with the
procedures for data collection and statistical treatment of the data.
The analysis of data is discussed in Chapter IV. Descriptions of data
distributions are presented along with results of the investigations into the
research questions. The results of statistical tests performed are included.
Chapter V includes a summary of the research and a discussion of major
findings. It concludes with conclusions and recommendations for future research
and practice.

CHAPTER II
REVIEW OF THE LITERATURE
Introduction
A review of the literature indicates that little attention was given to
research in distance education prior to World War II (Holmberg, 1987, p. 16). It
was, however, during the 1960s that educators and researchers alike witnessed
a proliferation of literature primarily concerned with the efficiency and
effectiveness of correspondence study. In more recent years, the body of
research concerning distance education has been broadened to include:
philosophy and theory of distance education; distance students...;
subject-matter presentation; communication and interaction between
students and their supporting organization...; administration and
organization; economics; systems...; and the history of distance
. education (Holmberg, 1987, p. 20).
It was Gibson (1990) who posed the critical question, "What purposes
should research have?' (p. 73). Gibson's comendrum was whether to research
purely for the sake of gaining intellectual knowledge or to research the solution of
a practical problem. Deshler and Hagan (1989) proposed that the task of
research, with regard to adult education, should integrate theory and practice
with respect to both deductive and inductive approaches. Furthermore, Merriam
and Simpson (1994) maintain that the ultimate value or purpose of research in an
applied field is to improve the quality of practice of that discipline.
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An expert in distance education, Borje Holmberg (1987) identified the
necessity for the evaluation of distance education programs and courses. He
asserted that "evaluation of this kind can imply a study of the effectiveness of
whole organisations, of the training of certain careers, of large course
programmes, and of individual courses" (Holmberg, 1987, pp. 18-19).
A second area deemed crucial to the study of distance education involves
the student population engaged in distance learning (Holmberg, 1987;
Schuemer, 1993; and Sharp & Sosdian, 1979). The study of distance education
students is essential in "...adapting course offerings and teaching-learning
procedures to the students' requirements" (Holmberg, 1987, p. 18). Gibson
(1990) has most accurately summarized the direction of distance education
research: "What seems to be needed is a clear understanding of the nature and
function of distance education, its methodologies, settings and audiences" (p.
79).
Distance Education Defined
"Distance education" is a term that has metamorphasized dramatically.
"Distance education", in its most essential form, can simply be defined as
instruction involving the physical separation of teacher and student. However, as
technological advancements have been made, the conceptualization of distance
education was altered in an effort to encompass the uniqueness of this nontraditional education and its numerous modes of delivery.
Several scholars have attempted to capture the essence of the meaning of
distance education. In 1967, Dohman defined "distance education" as a
systematic form of self-study "made possible...by means of media which can
cover long distances" (p. 9). Though consistent with Dohman's definition of
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"distance education", Peters (1973) broadened the definition to include the
"extensive use of technical media" and the opportunity to instruct "great numbers
of students at the same time wherever they live" (p. 206). Peters contended that
distance education is, essentially, the industrialization of the teaching process.
Whereas he failed to propose modifications to the existing definition of
distance education, Moore (1990) validated the position taken by Dohman and
Peters as he, too, stressed both the separation of teacher and student along with
the use of technical media. Likewise, Garrison and Shale (1987) regarded the
following three elements essential for characterizing distance education: the
majority of educational communication between teacher and learner occurs
noncontiguously; two-way communication between teacher and learner is
involved; and technology is used to mediate the necessary two-way
communication.
It was 1977 when Holmberg altered the definition significantly by
articulating the utilization of an educational organization to oversee the distance
education opportunity. After all, Holmberg (1977) claimed that the existence of
an educational organization was essential to structuring and linking the learning
materials to effective learning by students thus differentiating the process
distance education from private study including books or cultural television
programs.
Ultimately, though, it was Desmond Keegan who synthesized the
determining characteristics of distance education and elaborated on the
essentiality of each. Keegan's original definition of distance education was
proposed in 1980 and featured six characteristics; however, in an attempt to
condense his definition, Keegan's 1986 revision promoted the same
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characteristics though itemized in only five statements. Keegan (1988),
therefore, defined distance education as:
the quasi-permanent separation of teacher and learner throughout the
length of the learning process; the influence of educational organization in
the planning and preparation of learning materials and in the provision of
student support services; the use of technical media...to unite teacher and
learner and to carry the content of the course; the provision of two-way
communication...; and the quasi-permanent absence of the learning
group...so that people are usually taught as individuals and not in groups,
with the possibility of occasional meetings for both didactic and
socialization purposes (Keegan, 1988, p. 10).
History of Distance Education
Though the origin of distance education is not recent, the controversy that
encapsulates the conception and emergence of distance education is.
Generally, it is agreed that the beginning of distance education involved
correspondence study (Holmberg, 1986).
"In the United States, the historical roots of present day distance
education can be traced to the early 1700s, when advertisements first appeared
for courses offered by mail and labeled 'correspondence study'" (Willis, 1993, p.
8). Conversely, Schlosser (1994) claimed that distance education was first
introduced approximately 160 years ago when, in 1833, an advertisement in a
Swedish newspaper offered "composition through the medium of the Post" (p. 2).
Schlosser, however, did not credit correspondence study with crossing the
Atlantic until 1873 when a Boston-based society which sought to encourage
women to study at home was founded. Though these dates are in direct
opposition, it cannot be argued that distance education was non-existent.
A second mode of distance education that gained popularity during the
early 19th century was the public lecture. Considered education at a distance
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since speakers traveled from their points of origin, these lectures were an
outgrowth of the Greek Lyceum and often were held in rented facilities. So
popular was the public lecture that in 1835 more that 3000 lyceum halls existed
in 15 states (Willis, 1993, pp. 8-9).
By the 1880s the University Extension Movement was initiated in the
United States. Between the years of 1883 and 1891, the Chautauqua College of
Liberal Arts granted academic degrees authorized by the State of New York to
students, often Sunday School teachers, who had completed the required
correspondence courses and summer institutes. The program was headed by
William Rainey Harper, a Yale professor of Hebrew who "wrote with verve and
enthusiasm about the advantages of this form of education" (Keegan, 1996, p.
55). Additionally, Harper as often referred to as the father of correspondence
training (Holmberg, 1986).
Other pioneers in the University Extension Movement were Illinois
Wesleyan (I.W.) and the University Extension Department of the University of
Chicago (U. of C.). During the years 1881-1890, approximately 750 students
enrolled in programs at Illinois Wesleyan, which was modeled on the Oxford,
Cambridge, and London archetypes (Schlosser, 1994, p. 3). Though nearly 500
students sought bachelors, master's, and doctoral degrees by 1890,1.W.'s
program was terminated in 1906 over a concern about quality.
At the University of Chicago, correspondence study was an integral
component of the University's course offerings. The school was founded in 1890
by Richard Moulton, a British advocate of correspondence degrees, and William
Rainey Harper, previously associated with Chautauqua College of Liberal Arts.
Harper became the University's inagural president when the school opened in
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1892 and established the University Extension Department, which was the first
such division in an American University (Moore & Kearsley, 1996). Initially, the
schoolflourishedwith 125 teachers who taught 3,000 students 350 courses per
year (Schlosser, 1994, p. 3). Unfortunately, just as the enthusiasm waned, so
too did the financial support.
A third university, University of Wisconsin (U. W.), embarked on a fate
seemingly similar to Illinois Wesleyan and the University of Chicago. The late
nineteenth century development of short courses and farmers' institutes became
the forerunner to the 1885 formation for university extension at U. W (Schlosser,
1994, p. 4).

In 1891, distinguished historian Frederick Jackson Turner was

selected to lead the program of correspondence study. Though the program was
discontinued eight years later due to faculty disenchantment and public
disinterest, correspondence study was reborn in 1906 supported by a stronger
and more resolute Correspondence Study Department within U. W.'s University
Extension Division.
Correspondence study continued to flourish in the early 1900s. However,
advancements in electronic communication technology began to dictate the
dominant mode of distance education. Schlosser (1994) reported that in the
1920s, 176 radio stations were constructed at educational institutions (p. 4). Yet,
by the end of the decade, most of the stations were obscure and those remaining
were maintained by land grant colleges.
The 1930s brought about the emergence of experimental television
teaching programs. During the following three decades, these programs
continued to gain popularity as the mode of transmittal was constantly improved
upon. Though universities such as the University of Iowa, Purdue University, and
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Kansas State College initially produced the television teaching programs,
Western Reserve University was the first to offer a continuous series in 1951.
New York University followed with a series known as Sunrise Semester, which
ran on CBS from 1957 until 1982. By 1969, advanced instructional television
was used in California at Stanford University for professionals in the workplace
unable to attend courses on-campus (Rossman, 1992, p. 6). Likewise, Cal State
University, Chico, developed an instructional system to offer televised courses
across Northern California by 1975.
By the 1960s, satellite technology was developed, made cost effective in
the 1980s, and enabled the rapid spread of instructional television (Schlosser,
1994, p. 4). The Appalachian Education Satellite Project (1974-1975) was a
federally funded experiment, which demonstrated the plausibility of satellitedelivered instruction. Other early projects, though, were often criticized for their
lack of planning. It was not until the 1980s that satellite-delivered projects
became more successful. Two such examples are Learn/Alaska, initiated in
1980 to deliver 6 hours of instructional television daily to 100 Alaskan villages,
and TI-IN Network, a privately operated network in San Antonio, Texas which
has delivered divergent courses to high school students since 1985.
Considered a landmark when it was founded in 1971, the Open University
of the United Kingdom brought visibility and heightened prestige to distance
education. The Open University, a degree-granting distance teaching university,
offers full degree programs, sophisticated courses, and the innovative use of
media (Scholsser, 1994; and Willis, 1993). Thirteen years later, 69,000 students
who were granted access to the University with no formal entrance requirements
had completed the work necessary to graduate with Bachelors of Art degrees.
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By 1990, 54 electronic networks were involved in educational
programming via satellite throughout North America (Rossman, 1992, p. 6).
Distance education had been integrated into educational institutions,
corporations, and professional associations with instruction offered in medicine,
law, banking, insurance, law enforcement, auto repair and more. The early
1990s interactive teaching programs were also becoming popular internationally.
Scandinavia, for example, afforded its doctoral students the opportunity to take
courses from more than one country and graduate without even a visit to the
campus awarding the degree (Rossman, 1992, p. 7).
Ultimately, it was the National Technological University (NTU), established
in 1991, which has become a model for administration in global electronic higher
education. NTU is a private, not-for-profit university governed by a Board of
Trustees composed of industrial executives. Initially founded as a consortium of
40 university schools of engineering with headquarters at Fort Collins, Colorado,
NTU has grown to include a staff of 30, linked to 40 universities, received at 325
sites and is sponsored by 113 organizations (Rossman, 1992, p. 15).
Recent trends and technological advancements have innovatively
integrated voice, video, data and print delivery systems (Willis, 1993). For
example, Trinity College and Theological Seminary (Trinity) began serving
students through its Internet web site and CompuServe™ Virtual Campus in 1995
in an attempt to provide global online services. The online service has provided
students 24 hour-a-day faculty access, online evaluation of lesson submissions,
and public or private conferences. Students may also participate in Virtual
Campus activities ranging from "Student Hall" to "Prayer Chapel".
Currently, distance education is in a period of evolutionary growth. Early
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efforts tended to focus on print-based correspondence study and single
technological approaches without much regard to interaction between teacherstudent and student-student. Nonetheless, modern advancements in theory and
technology have resulted in a promising future for the promotion of education to
students formerly precluded from attaining higher education degrees. "The
challenge taken up by distance educators is to provide at a distance an
educational experience that achieves parity with conventional provisions in
quality, quantity and status" (Keegan, 1988, p. 10).
History of Trinity College and Theological Seminary
Trinity College and Theological Seminary (Trinity) was founded in 1969 by
John D. Brooke as a traditional on-campus program for those unable to attend
the popular colleges and seminaries of the day. Under Brooke's tenure, the
Internal Revenue Service granted approval to Trinity on February 24, 1970 as a
501 (c) (3) nonprofit corporation as defined by the laws of Indiana.
Thomas Rodgers, who joined the organization in 1973, is credited with
amplifying the scope of Trinity's expansion efforts into a distance education
program which provided students with an accredited degree. The 1980s was a
period of growth and recognition for Trinity and by 1982 Trinity's student
population mark had reached 1,000. On October 21,1983, the U. S. Department
of Justice granted approval allowing attendance by nonimmigrant students to
study at Trinity.
After the combination of serving its first European student in 1981 and
three years later attaining I-20 status, Trinity started its European division in 1983
and has since opened facilities in London and Bristol, England. The London
facility serves as the administrative office site for the United Kingdom and
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European extensions, whereas the Bristol facility operates as the United
Kingdom center to receive and grade United Kingdom lessons. Trinity then
served its first Korean student in 1986 and in the same year established its
Korean division.
Accreditation status was granted to Trinity through the National
Association of Private Non-traditional Schools and Colleges (NAPNSC) in
January, 1992. NAPNSC is a non-profit accrediting agency specializing in the
accreditation of private, freestanding institutions at all levels of education devoted
to nontraditional performance through alternative delivery systems, highly
developed academic performance objectives and assessment modes, diverse
learning resources and flexible time-space provisions. Furthermore, in July,
1997, Trinity became the only American Bible college seminary to be accredited
by the United Kingdom's University of Liverpool. As defined by the University of
Liverpool, accreditation means that "the University accepts and endorses Trinity's
degree programs on the basis of the academic criteria and quality assurance
guidelines established by the British government and specifically the Higher
Education Quality Council and its successors" (Lowe, 1997).
In an attempt to utilize emerging technology in the advancement of
education, Trinity began serving students through its web site on the Internet in
1995. By accessing http://www.trinitysem.edu, students and potential students
are able to view online catalogs and information regarding programs and
personnel. In addition to its web site, Trinity also established its virtual campus,
Trinity Distance Education Learner Teacher Access (TDelta) in 1995 through
CompuServe™. Considered Trinity's signature system, TDelta offers Trinity
students online classes, direct file transfer, personal message boards, direct
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access to faculty, administrative offices, and other students. Since January
1995, 300 million kilobytes of Trinity lessons have been graded and returned to
Trinity students worldwide (SF Reports, 1998, p. 7).
Research on Distance Education
Because most adults participating in distance education are between the
ages of 25 and 50, it is necessary to understand the nature of the adult learner
(Moore and Kearsley, 1996, p. 153). In fact, there exists a relation between the
comprehension of the nature of adult learning and the nature of distance learning
(Kaye and Rumbel, 1981). Malcolm Knowles, former Professor Emeritus at
North Carolina State University, has developed one of the most frequently
acknowledged theories of adult learning known as andragogy. Knowles' theory
can be compressed into the following components:
"...Adults need to define [course content] for themselves, or at least to be
persuaded that it is relevant to their needs.
...Adults have a sense of self-direction and personal responsibility.
...Adults have a lot [of personal experience] which they appreciate being
used as a learning resource, and resent being ignored in favor of other
peoples' experiences.
Adults like to make decisions about what to learn, when, where and how
for themselves or at least be consulted.
For adults, the future is now; they have a basis of information and see
learning as necessary for using it in solving problems in the present.
Adults volunteer to learn because of the intrinsic motivation" (Moore &
Kearsley, 1996, pp. 153-154).
Virtually all adults enroll in distance education voluntarily. There are
numerous reasons for individuals to pursue continued education via distance
learning. For example, some want to compensate for a neglected high school
education; others enroll to earn college degrees; many simply want to expand
their knowledge bases in fields of specialization; and numerous others simply
want to improve their self-esteem. Generally, adult learners engaged in distance
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education tend to be highly motivated, disciplined, task oriented students (Moore
& Kearsley, 1996; and Wlodkowski, 1996).
Adult learners experience and acknowledge anxiety regarding their
continued education. The greatest anxiety that adult learners experience is the
ability to meet personal, professional and educational expectations (Moore &
Kearsley, 1996). These adults must maintain their personal and professional
obligations while adjusting their schedules to accommodate additional
educational responsibilities. On a deeper level, adult learners have a fear of
failure. Their successes in continuing education, thus, become an issue of pride.
To summarize, Wlodkowski (1996) has stated, "We want adults...to feel confident
as learners who realistically believe they can succeed in the learning task at
hand" (p. 73).
Distance education offers a unique opportunity to individuals who
otherwise would be excluded from continuing their education. Distance
education extends the inclusion of attaining an institutional degree to those
limited in their abilities to engage in traditional education such as professionals,
disabled, elderly, and those living in rural/remote areas. Afterall, "...the
convenience and flexibility of distance education is a benefit to all students"
(Moore & Kearsley, 1996, p. 158).
The research of Moore and Kearsley (1996) has identified many features
of distance education that may affect the success of its students. The first
feature is the perceived relevance to the individual's career or personal interests.
Students want immediate applicability to the context of their worlds. They need
to be able to identify with the curriculum and utilize the enhanced knowledge.
Second, the success of students of distance education is the difficulty of the
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course and program. Students correlate the quality of education with the
challenge put forth by the course and program. Adult learners want to be
challenged with their assignments, yet they prefer the course load to be
manageable, too. The amount of support available to the distance learner is the
third factor of success. Unlike traditional education that allows a student to
personally seek out an on-campus resourse(s) for elucidation, clarification and
compensation, distance education obligates students to rely on traditional
methods of delivery (i.e., telephone and mail) coupled with nontraditional modes
(i.e., Internet and e-mail) that are only as timely as the ultimate receiver dictates.
It is imperative that distance education institutions anticipate student needs and
address them in a timely manner. Fourth is the amount and nature of feedback
provided the students from the instructors or graders. This again reflects the
intrinsic tendency of adult learners to fear failure. The success of students is
dependent on input related to assignments and course progress and should
include guidance, encourage and feedback for improvement. "...Feedback is
probably the most powerful intervention that an instructor can regularly use to
affect learner competence" (Wlodkowski, 1996, p. 220). The fifth and final factor
related to student success and distance education is the amount and nature of
interaction between students and their instructors and students with other
students. Because of the nature of distance education, the traditional classroom
setting is relinquished. However, failure to interact with others will only
perpetuate the isolation that the distance learner is predisposed to experience.
Distance learners typically have well-defined expectations of their distance
education courses and programs. Because they are so experienced, these
students expect information that is current and conclusive. Second, distance
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learners need courses that are flexible in delivery method and course
requirements as to accommodate different learning styles. A third expectation
identified by distance learners is that the institutions and/or instructors provide
guidance on what and how to study. Instructors must thoroughly contemplate
and effectively communicate their expectations of their students. This again
reflects the innate fear of failure in adult learners. Ironically, "some studies have
found that the more often feedback is provided, the more rapidly people seem to
learn" (Wlodkowski, 1996, p. 223). Fourth is the ability to utilize what they have
learned. Distance learners seek immediate applications beyond traditional
academic theory. Just as feedback is a factor in student success, it is also an
expectation of distance learners. To reiterate, students desire to be kept abreast
of their performances and progressions. The final expectation expressed by
students engaged in distance education is help in dealing with administrative or
personal problems related to their programs. This also reflects the relation
between student success and the degree of student and administrative support
available.

CHAPTER III
PROCEDURES FOR THE COLLECTION AND ANALYSIS OF DATA
Introduction
One of the purposes of this study, as indicated in Chapter 1, was to
determine the student-perceived strengths and weaknesses of distance
education theological programs at the doctoral level. An existing questionnaire
was modified to collect information regarding the characteristics of Trinity College
and Theological Seminary's doctoral programs and to identify the modal type of
student in attendance.
This chapter discusses the development of the questionnaire along with:
(1) the research questions, (2) the research design, (3) a description of the
population, (4) the selection of the sample, (5) instrumentation, (6) procedures for
the collection of the data, and (7) the data analysis.
Research Questions
The study was directed by the following research questions:
1. What is the modal type of student who enrolls in Trinity College and
Theological Seminary's doctoral-level programs of theological higher education
via distance learning?
2. Why do Trinity College and Theological Seminary students choose
distance education doctoral programs over traditional, campus-based programs?
3. What are the admission criteria to Trinity College and Theological
23
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Seminary's theological distance education doctoral programs?
4. From admission to graduation, what is the time of completion for
students of Trinity College and Theological Seminary's doctoral programs of
distance education.
5. Is Trinity College and Theological Seminary accredited and by whom?
6. What are the exit criteria of Trinity College and Theological Seminary's
doctoral-level theological distance education programs?
7. What do graduates of Trinity College and Theological Seminary's
doctoral programs of theological education via distance learning identify as the
strengths of their programs?
8. What do graduates of Trinity College and Theological Seminary's
doctoral programs of theological education via distance learning identify as the
weaknesses of their programs?
9. What is the likely future of theological higher education being offered
via distance learning at Trinity College and Theological Seminary?
Research Design
The research design employed in the study involved a survey, which
represents a non-experimental design methodology. The study involved the use
of a mailed questionnaire for the collection of data regarding the strengths and
weaknesses of Trinity College and Theological Seminary's distance education
doctoral programs as perceived by program graduates. The mailed
questionnaire was chosen for the following reasons. There were no geographical
boundaries; the economy of the design allowed the survey to be mailed to
selected doctoral program graduates of Trinity College and Theological Seminary
regardless of current geographical locale. The mailed questionnaire allows for
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flexibility (Alreck & Settle, 1995). Participants are able to answer the
questionnaire at an individual pace resulting in more thoughtful and accurate
responses relatively free from response effects that may occur in the interview
(Borg & Gall, 1989). In addition, mailed surveys are relatively inexpensive and
more timely in regards to data collection than are interviews.
However, the primary disadvantage to the mailed questionnaire is nonresponse. Research indicates that a second copy of the questionnaire with a
letter may substantially increase respondent rate (Heberlein & Baumgartner,
1981; Worthen & Brezezinski, 1973). Hence, Creswell (1994) has suggested a
3-step procedure in which an initial mailing of the questionnaire and form letter is
followed by a second mailing of the complete instrument after 2 weeks. A third
and final mailing involved a postcard reminding the non-responding participants
to complete the questionnaire. The successive mailing sequence was completed
in 6 weeks. Creswell's procedure was followed in this study.
Selection of Population
The population of the study consisted of all individuals who had graduated
with doctorates in theologicalfieldsfrom Trinity College and Theological
Seminary's distance education programs (N= 802). A list of all graduates from
Trinity College and Theological Seminary's distance education theology
programs from its inception in 1969 through March 1998 was provided by
Stephen Lowe, Vice-President for Distributed Learning at Trinity College and
Theological Seminary. The initial list was sorted by degree earned and then
verified to include only recipients of the doctorate.
Selection of Sample
The sample size was determined to be 400, half of the total number of
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doctoral recipients from Trinity College and Theological Seminary's distance
education programs. The next step in the selection of the sample was to ensure
adequate representation of all doctoral recipients. Therefore, a sample was
drawn from the population utilizing a table of random numbers (Jones, 1993,1416). Individuals who were randomly selected but were noted as deceased or
who lacked a current or complete address were replaced. Because
questionnaires returned failed to constitute a truly random sample of the
population surveyed, the final group of individuals who returned usable
questionnaires constituted an availability, or convenience, sample.
Instrumentation
An existing instrument, "Department of Higher Education Follow-up
Survey", was modified and approved by the student's doctoral committee before
sending to participants in the study. The document was developed by the Higher
Education faculty in the former Department of Higher Education at the University
of North Texas and attempted to collect the opinions of doctoral program
graduates regarding the quality of aspects of their experiences. The adapted
instrument solicited information relating to the characteristics, educational
experiences, and coursework of the respondents during their tenure at Trinity
College and Theological Seminary. The information gathered was utilized for
identifying strengths and weaknesses of Trinity College and Theological
Seminary's distance education doctoral programs. Members of the student's
doctoral committee, including Stephen Lowe at Trinity College and Theological
Seminary, reviewed the survey instrument to insure that it solicited the kinds and
sorts of information essential to answering the research questions guiding the
study. Appendix B is a copy of the adapted questionnaire sent to the 400

27

individuals selected to participate in the study. The following discussion covers
the selection of items that were included in the questionnaire.
About You
This section of the questionnaire contained questions pertaining to the
characteristics of the respondent. Ten demographic variables (including, but not
limited to, gender, age, marital status, children and present employment)
constituted this part of the questionnaire.
Your Educational Experience
This section of the questionnaire contained 21 questions pertaining to
student awareness and selection of Trinity College and Theological Seminary's
distance education doctoral programs, available resources, student services and
program requirements. Of the twenty-one questions in this section, nine were
single questions, six were questions with space provided for comments and/or
elaboration, and three were open-ended questions. An additional three items
utilized a Likert-type scale for responses.
Your Coursework
This section of the instrument contained questions regarding Trinity
College and Theological Seminary's course offerings. Of the four questions in
this section, three were open-ended questions. A 5-point Likert scale was used
for the fourth question, with the response options ranging from "strong" to "not
included". Scores for each response ranged from 1, for a response of "strong", to
5 for "not included".
Procedures for the Collection of Data
Before data were collected, approval was obtained for the investigation
involving the use of human subjects from the University of North Texas. Creswell
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(1994) suggested a 3-step procedure for questionnaires to be sent to survey
participants in an effort to achieve a higher response rate. Three mailings were
employed in this study. The mailings occurred in 2-week intervals.
The first wave was the initial mailing which occurred on October 25,1998.
A packet consisting of a cover letter (Appendix A), the questionnaire (Appendix
B), a completion postcard (Appendix C), and a postage-paid, self-addressed
return envelope was mailed to the 400 graduates of Trinity College and
Theological Seminary's distance education doctoral programs included in the
sample. Packets mailed to the 43 international participants included selfaddressed envelopes along with two International Response Coupons (IRCs) to
be exchanged for the appropriate postage as specified by their countries.
On November 6,1998, 400 postcards (Appendix D) were mailed to each
individual in the sample. The postcards were brief and served as both a "thank
you" to those who had completed and returned the questionnaire and a reminder
to those who had not.
The final mailing was sent to 245 non-respondents on November 23,
1998, two weeks after the postcards were mailed. The final mailing consisted of
a new cover letter (Appendix E), the questionnaire, a completion postcard, and a
postage-paid self-addressed return envelope. Packets mailed to the 31
international participants (excluding Canada) included self-addressed envelopes
along with two IRCs to be exchanged for the appropriate postage as specified by
their countries.
Data Analysis
Two-hundred seventy-five questionnaires were returned yielding a 67.5%
return rate. However, 72 of the questionnaires were not useable for the following
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reasons: 62 were returned to sender, 7 individuals were deceased, 2 individuals
chose not to participate, and 1 individual was institutionalized with Alzheimer's
disease. Therefore, there were 203 useable questionnaires, which represents a
50% response rate. Note, however, that the total number (N) of respondents per
question varies throughout due to the return of incomplete questionnaires and
lack of responses.
The analyses of data were performed using the Statistical Package for the
Social Sciences (SPSS). Data were analyzed for descriptive purposes.
Demographic data were analyzed using frequency counts and percentage
distributions to give a profile of doctoral graduates from Trinity College and
Theological Seminary's distance education programs. Chi-square tests of
goodness-of-fit were performed where appropriate to determine if all observed
distributions were consistent with what would be expected under the condition of
the null hypothesis of no difference.
The statistical testing of the data collected from the 203 respondents who
participated in the research involved chi-square goodness-of-fit tests. In the
absence of any particular defensible hypothesis regarding the distributions of
responses across response categories, the number of responses that would be
expected in each category according to chance was calculated. Which means
that for each questionnaire item examined, the expected number of responses
per category was determined by dividing the total number of responses to the
item by the total number of response categories for that item. For example, if
203 participants in the study responded to questionnaire item \th, and there were
5 different response categories for item ith, it would be expected according to the
null hypothesis of no difference in the way the responses were distributed across
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categories that there would be a total number of 40 responses per response
category. The hypothesized equal distributions of responses across response
categories were tested for goodness-of-fit with the actual, observed distributions.
In those instances in which the actual, observed frequencies departed
significantly from the frequencies expected according to chance, the actual
distributions were judged to have been attributable to something other than
chance. All tests of goodness-of-fit were calculated at the .05 alpha level.
Summary
A non-experimental design methodology, a survey, was used in this study.
The population (N=803) consisted of doctoral graduates from Trinity College and
Theological Seminary's distance education theology programs. A random
sample was taken from this population, and mailed questionnaires were sent to
400 doctoral recipients to determine student perceived strengths and
weaknesses of Trinity College and Theological Seminary's doctoral level
distance education theology programs. To increase the response rate, the
mailings took place in three waves. A total of 275 questionnaires was returned
(67.5% return rate); however, 72 of the questionnaires were not useable.
Therefore, 203 questionnaires (50% response rate) were used to analyze the
data.

CHAPTER IV
PRESENTATION AND ANALYSIS OF DATA
Introduction
The purpose of this study was to assess theological higher education via
distance learning as perceived by graduates of Trinity College and Theological
Seminary's doctoral programs. A mailed questionnaire was used to collect data
from a sample of 400 doctoral graduates of Trinity College and Theological
Seminary's theological distance education programs. A total of 203 complete
questionnaires was returned.
This chapter reports the data and the results of the statistical analysis
conducted according to the nine research questions specified in Chapter 1. The
results are presented under 10 main sections: (1) the questionnaire; (2) modal
type of student; (3) choice of Trinity; (4) admission criteria; (5) time of completion;
(6) accreditation status; (7) exit criteria; (8) strengths of doctoral programs; (9)
weaknesses of doctoral programs; and (10) future of theological higher education
via distance learning.
The Questionnaire
The questionnaire was divided into three distinct sections. The first
section, "About You", attempted to gain information regarding the demographic
characteristics of the respondents. The second section, "Your Educational
Experience", sought to solicit information regarding the students' attitudes and
31
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perceptions of their own education at Trinity including attainment and application
of their doctoral degrees as well as evaluations of various aspects of Trinity's
student support services. The third and final section of the questionnaire, "Your
Coursework", attempted to gain insight into doctoral courses offered by asking
respondents to indicate learning gained in each of the courses they completed at
Trinity College and Theological Seminary.
About You
In an effort to accurately depict the modal type of student who participates
in a doctoral-level theological education via distance learning, data related to
demographics were collected. Eleven statements comprised the demographic
characteristics section. The data for each statement are discussed in the
following subsections. The characteristics of the respondents are summarized in
Table 1.
Table 1
Demographic Characteristics of the Respondents
Characteristic

N

Percent

Gender*
Male
Female
Total
*%2 =157.84; significant @ p= 05

191
12

94.1
5.9

203

100.0
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Table 1 (continued)
Characteristic

N

Percent

Countries Represented*
Australia
Canada
England
Germany
Indonesia
Korea
South Africa
United Kingdom
United States of America
Unknown
Total

5
7
2
1
1
1
1
7
171
7

2.5
3.4
1.0
0.5
0.5
0.5
0.5
3.4
84.2
3.4

203

100.0

5
13
0
179
5

2.5
6.4
0.0
88.6
2.5

202

100.0

5
189
0
3
1

2.5
95.5
0.0
1.5
0.5

198

100.0

*%2 = 1246.31; significant @ £=.05
Race*
Asian/Asian American
African American
Latino/Hispanic/Mexican American
White/Caucasian
Other
Total
*%2 = 596.52; significant @ £ > = 0 5
Marital Status upon Admission*
Single
Married
Separated
Divorced
Widowed
Total
*%2 = 704.93; significant @ £=.05
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Table 1 (continued)
Characteristic

N

Percent

Marital Status upon Completion*
Single
Married
Separated
Divorced
Widowed
Total

4
180
0
3
2

2.1
95.2
0.0
1.6
1.1

189

100.0

1
9
23
38
38
29
18
9
5
5

.6
5.2
13.2
21.8
21.7
16.6
10.3
5.1
2.9
2.9

175

100.0

*%2 = 668.91; significant @ £=.05
Age Upon Admission*
To 25
26 - 30
31 - 35
36-40
41-45
46 - 50
51 -55
56 - 60
61 - 65
over 65
Total
*x2=100.429;significant @ g=.05

35
Table 1 (continued)
Characteristic

N

Percent

1
3
13
32
38
31
24
19
7
7

1.7
7.3
18.4
21.7
17.6
13.8
10.9
4.0
4.0

175

100.0

9
5
12

7.2
4.0
9.6
4.8

Age upon Completion*
to 25
26 - 30
31 - 35
o
TT
CD
CO
41 - 45
46-50
51 - 55
56 - 60
61 - 65
over 65
Total

.6

*x2=81.543; significant @ g= 05
Month of first doctoral course at Trinity
January
February
March
April
May
June
July
August
September
October
November
December
Total

6

11
10
6
23
24
8
3
8

4.8
18.4
19.2
6.4
2.4
6.4

125

100.0

8.8
8.0
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Table 1 (continued)
Characteristic

N

Percent

1
22
56
56
42
1

0.6
12.4
31.5
31.5
23.6
0.6

175

100.0

Year of first doctoral course of Trinity
1971 -1975
1976-1980
1981 -1985
1986-1990
1991 -1995
1996 - 2000
Total

Month of Graduation from doctoral program at Trinity
January
February
March
April
May
June
July
August
September
October
November
December
Total

3
1
7
6
23
8
6
80
5
4
4
8

1.9
.6
4.5
3.9
14.8
5.2
3.9
51.6
3.2
2.6
2.6
5.2

155

100.0

Year of graduation from doctoral program at Trinity
1975-1980
1981 -1985
1986-1990
1991 -1995
1996 - 2000
Total

6
43
52
49
37

3.2
23.0
27.8
26.1
19.8

186

100.0
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Table 1 (continued)
Characteristic

N

Percent

Employment
Church*
Minister
Counselor
Administrator
Other
Total

121
7
4
35

72.5
4.2
2.4
21.0

167

100.0

*x2=214.58;significant @ g=. 05
4-year college/university*
Teacher
Dean
Department Chairperson
Other
Total

25
4
4
12

55.6
8.9
8.9
26.7

45

100.0

5
1
0
1

71.4
14.3
0.0
14.3

7

100.0

5

100.0

5

100.0

*x2=26.20significant @ JD=. 05
Community College*
Teacher
Dean
Department Chair
Other
Total
*x2=8.43; significant @ £>=.05
Other
Total
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Table 1 (continued)
Characteristic

N

Percenl

56
36
33
27
18
16

30.1
19.4
17.7
14.5
9.7
8.6

186

100.0

58
10
3
20
1
29
5
67
3

29.6
5.1
1.5
10.2
.5
14.8
2.6
34.2
1.5

196

100.0

79
0
66
55
1

39.3
0.0
32.8
27.4
0.5

201

100.0

Annual Salary*
< 30,000
30 - 39,000
40 - 49,000
50 - 59,000
60 - 69,000
> 70,000
Total
*%2=34.32significant @ jd=. 05
Program*
Biblical Counseling
Biblical Studies
Christian Education
Church Administration
Conflict Management
Pastoral Ministry
Expository Preaching
Theology
Other
Total
*x2=228.19; significant @ g=. 05
Degree Received*
D. Min.
Ed. D.
Ph. D.
Th. D.
Other
Total
*x2=70.10; significant @ £=.05
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Of the 203 doctoral graduates responding to the item regarding gender,
only 5.9 percent were female, with males representing 94.1 percent. Ideally, the
expected statistical distribution was one-half female and one-half male;
realistically, the distribution is typically skewed toward men in an evangelical
Protestant environment. Hence, the lack of goodness-of-fit between the two
distributions indicates that the actual distribution departed significantly from the
expected distribution (chi-square=157.84).
Information regarding the countries in which participants lived was taken
from the completion postcards rather than the questionnaire. The majority
(84.2%) of respondents lived in the United States of America. A total of 3.4
percent of respondents each lived in Canada and in the United Kingdom, while
2.5 percent lived in Australia and 1.0 percent in England. Of the remaining
respondents, 0.5 percent each lived in Germany, Indonesia, Korea, and South
Africa, respectively. Information regarding the remaining 3.4 percent is unknown.
The calculated chi-square of 1246.31 indicates the significant departure of the
observed from the expected distribution of responses.
Questionnaire item number two concerned race. Only 2.5 percent of the
total 202 responding doctoral graduates were from Asian/Asian American origins.
The greatest percentage of respondents was Caucasian (88.6%). There were no
reported respondents from the Hispanic/Mexican American ethic groups, 6.4
percent were African Americans, and only 2.5 percent responded "other." The
calculated chi -square of 596.52 is significant at the .05 probability level.
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The marital status of the respondents upon admission to Trinity College
and Theological Seminary's distance education doctoral programs was the topic
of the third questionnaire item. Of 198 responses, the greatest number of
respondents (95.5%) were married upon admission. Only 2.5 percent were single
with 1.5 percent divorced and 0.5 percent widowed. None of the respondents
were separated from their spouses upon admission to Trinity's doctoral program.
The difference between the expected and observed responses of the responding
doctoral recipients is significant at the .05 level (chi-square=704.93).
Likewise, when asked to identify their marital status upon completion of
their doctoral program at Trinity, 95.2 percent replied "married". Of the 189
respondents, 2.1 percent replied "single", 1.6 percent "divorced", and 1.1 percent
"widowed". Again, no respondents reported to be separated upon graduation.
The calculated chi-square of 668.91 indicates the significant lack of goodness of
fit between observed and expected distributions.
Item 4 on the questionnaire asked at what age respondents were admitted
to Trinity College and Theological Seminary's doctoral programs via distance
learning. The ages of those responding to this item ranged from 21 to 71. Of the
total 175 respondents, 21.8 percent were 36 - 40 years old; 21.7 percent were 41
- 45; 16.6 percent were 46 - 50; 13.2 percent were 31 - 35; 10.3 percent were 51
- 55; 5.2 percent were 26 - 30; 5.1 percent were 56 - 60; 2.9 percent were 61 65; 2.9 percent were over 65; and .6 percent were up to 25 years old. The
difference between the actual observed percentage distribution and the
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distribution of responses expected is significant (chi-square=100.429).
The second part of item 4 asked at what age respondents graduated from
Trinity with their doctorates. The age range on this item ranged from 24 - 74. Of
the 175 respondents, 21.7 percent were 41 - 45 years old; 18.4 percent were 36 40; 17.6 percent were 46 to 50; 13.8 percent were 51 - 55; 10.9 percent were 56
- 50; 7.3 percent were 31 - 35; 4.0 percent were 61 - 65; 4.0 percent were over
65; 1.7 percent were 26 - 30; and .6 percent were up to 25 years old. The
calculated chi-square of 81.543 is significant at the .05 probability level.
Item six on the questionnaire inquired about date of the respondents first
doctoral course at Trinity College and Theological Seminary. A total of 125
respondents indicated the month of their first doctoral course at Trinity: 19.2
percent began in September; 18.4 percent in August; 9.6 percent in March; 8.8
percent in May; 8.0 percent in June; 7.2 percent in January; 6.4 percent in both
October and December; 4.8 percent in both April and July; 4.0 percent in
February; and 2.4 percent in November.
More respondents, a total of 178, responded to the year of their first
doctoral course taken. Thirty-one point five percent each began between their
doctoral programs at Trinity between 1981 and 1985 and between 1986 and
1990; 23.6 percent between 1991 and 1995; 11.3 percent between 1976 and
1980; and .6 percent each in the years 1976 and 1996.
Item seven parallels with item six having asked respondents to indicate
the date of graduation from Trinity College and Theological Seminary's distance
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education doctoral programs. A total of 155 respondents identified the month of
their graduation from Trinity: 51.6 percent had graduated in August; 14.8 percent
in May; 5.2 percent both in June and December; 4.5 percent in March; 3.9
percent in both April and July; 3.2 percent in September; 2.6 percent in both
October and November; 1.9 percent in January; and .6 percent in February.
Again, a greater number of respondents, 187, indicated the year of their
graduation from Trinity with a doctorate from one of several theological distance
education programs. The majority (27.8%) had graduated between the years of
1986 and 1990; 26.1 percent between 1991 and 1995; 23.0 percent between
1981 and 1985; 19.8 percent between 1996 and 2000; and 3.2 percent in 1980.
When asked to indicate their current employment, a total of 167
respondents said they were employed in some capacity by a church. Specifically,
72.5 percent were ministers; 4.2 percent were counselors; 2.4 percent were
administrators; and 21.0 percent indicated "other." The calculated chi-square of
214.58 is significant at the .05 probability level. Table 2 provides a list of
respondents' verbatim and unedited comments in response to "other" with regard
to church employment.
Table 2
Qualitative Responses of Survey Participants to Question 8: Present
employment - Church (Other):
"Missions Coordinator"
"Retired - District Superintendent over 60 churches"
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Table 2 (continued)
"Executive Secretary of Minnesota Baptist Association"
"Retired - Working part time as Parish Assoc."
"Prison Chaplain"
"Missionary"
"Director of Missions"
"Bible Teacher"
"Lay Minister"
"Senior Elder"
"Retired Salvation Army Officer"
"Serving as Chairman of the General Assembly of the District"
"Associational Director of Missions"
"Bible College Principal"
"Bishop of Anglican Jurisdiction - USA; Archbishop of 13 Anglican
Jurisdictions Overseas"
"Bi-vocational Pastor"
"Mission Director"
"Counselor for mentally handicapped at Shepard's Baptist Ministries"
"Deacon"
"Missionary in Hungary - waiting to leave"
"Lawyer
"Retired, Emeritus President of Southeast Asia Bible Seminary"
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Table 2 (continued)
"Missionary"
"Community marriage builder coordinator (part-time) and radio Bible
teacher"
"Director of Associational Missions"
"Accrediting Community Int."
"Consultanf
"Retired Salvation Army Officer"
"Retired Minister/Counselor"
"Church Relations"
"Priest"
"Executive Director of Hebron Church Ministries International"
"Deputy Sheriff/Chaplain"
"Varied part time"
"Army Reserve Chaplain; Professor; Piedmont Baptist College WinstonSalem, N.C."
"Psalm 133 Ministry"
"Teacher"
"Chaplain Braughton Hospital"
"Musician"
"Editor/Writer"
"Magazine Editor"
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Table 2 (continued)
"Retired President of a Baptist Seminary"
Forty-five respondents indicated employment at four-year colleges or
universities. Of these, 55.6 percent were teachers/professors; 8.9 percent were
deans; 8.9 percent were department chairpersons; and 26.7 percent specified
"other". The calculated chi-square of 26.20 is significant at the .05 probability
level. Respondents' verbatim and unedited responses are listed Table 3 in
response to "other" with regard to employment at four-year colleges or
universities.
Table 3
Qualitative Responses of Survey Participants to Question 8: Present
employment - Four-vear colleae/universitv (Other):
"Senior Business Faculty"
"Lecturer"
"Retired - Trinity School for Ministry"
"President - Anglican Seminary 2 to 3 year course."
"Director of Moscow Baptist School of Theology"
"Principal/CEO"
"Executive Vice President and Academic Dean, Bible College, 3 years
after initial retirement."
"President of Southeast Asia Bible Seminary, Malang, Indonesia."
"Maryland Police Training Commission."
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Table 3 (continued)
"Dean - Local Pastors School, United Methodist."
"President LCC's School of Theology."
"Director of Counseling."
"Assistant Library Director"
"President/Bible College"
"Sr. Minister"
"Director of Trinity Institutes"

Another seven respondents stated that they were employed at community
colleges. The majority (71.4%) were teachers/instructors; 14.3 percent were
employed as deans and another 14.3 percent as "other". The difference between
the expected and observed responses of the responding students is significant at
the .05 level (chi-square=8.43).
A total of five respondents indicated that their employment was neither at
churches, 4-year colleges/universities nor community colleges, and indicated
"other" altogether. Respondents who selected "other" were asked to specify their
actual employment. What follows are their verbatim and unedited responses in
Table 4.
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Table 4
Qualitative Responses of Survey Participants to Question 8: Present
employment - Other
"High School Counselor"
"Police Chaplain - Clovis Department"
"Private Clinic Counselor"
"Teacher (Middle School)"
"Head of German department in grammar school"
"Christian Counselor - Private practice"
"Retired College Executive Dean"
"Administrator - PARA Church Ministry."
"Theological Institute."
"High school teacher."
"Professional counselor in private practice group (secular with some
Christian specialty)"
"Adm. Christian School"
"Private Practice - Clinical - Social Work"
"Licensed Clinical & School Psychologist - Public School Consultant &
Private Practice"
"Director of Private Out-Patient Counseling Clinic"
When asked about their current annual salaries, a total of 186
respondents indicated the appropriate salary range. The majority (30.1%) stated
that their annual salaries were less than $30,000; 19.4 percent made between
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$30 - 39,000; 17.7 percent between $40 - 49,000; 14.5 percent between $50 59,000; 9.7 percent between $60 - 69,000; and 8.6 percent greater than $70,000.
The calculated chi-square of 34.32 indicates the significant departure of the
observed from the expected distribution of responses.
There were a total of eight doctoral programs offered at Trinity at the time
of this study. Of the 196 respondents, 34.2 percent received their doctorates in
Theology; 29.6 percent in Biblical Counseling; 14.8 percent in Pastoral Ministry;
and 10.2 percent in Church Administration. Biblical Studies accounted for 5.1
percent, Expository Preaching for 2.6 percent, and Christian Education
representing 1.5 percent of the total respondents. Only 0.5 percent had
graduated with a doctorate in Conflict Management and 1.5 percent indicated a
program other than those listed. The calculated chi-square of 228.19 is
significant at the .05 probability level.
Of the 201 respondents who indicated which doctorate they received from
Trinity, 39.3 percent identified the Doctor of Ministry (D. Min.); zero percent the
Doctor of Education (Ed. D.); 32.8 percent the Doctor of Philosophy (Ph.D.); 27.4
percent the Doctor of Theology (Th.D.); and .5 percent identified "other." The
respondent who identified "other" specified his degree as the Doctor of Religious
Study (D.R.S.). The difference between the expected and observed responses
of the doctoral recipients is significant at the .05 level (chi-square=70.10).
Your Educational Experience
The second section of the questionnaire attempted to gather information
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regarding the students' experiences while obtaining a doctorate in theological
education via distance learning from Trinity College and Theological Seminary.
The survey instrument contained 18 questions regarding student perceived
strengths and weaknesses in the quality and delivery of Trinity's doctoral level
distance education programs.
In Tables 2-50 are the percentages of responses from doctoral recipients
of Trinity College and Theological Seminary's distance learning programs who
responded to each of the educational experience questions. For this reason, chisquare goodness-of-fit tests using specified expected frequencies were applied
to each statement and each corresponding distribution of responses (see
Chapter III).
Educational EExperience Items
Table 5
Responses of Survey Participants to Question 12: How did vou learn about the
graduate program at i rinitv in which vou earned vour most recent degree?
Responses

N

Previously attended Trinity and knew of its program
Heard of the program from friends/colleagues
Program recommended by faculty elsewhere
Other

33
81
10
69

17.1
42.0
5.2
35.8

193

100.0

Total

Percent

x2= 66.295 w/ 3 degrees of freedom; significant @ g=0.05
Of the responding doctoral recipients, 42.0 percent stated that they had
learned about graduate programs at Trinity from friends and or colleagues.
Slightly less than 20.0 percent (17.1%) had previously attended Trinity and knew
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of the programs. The percentage of doctoral recipients who had learned of
Trinity's graduate programs from faculty recommendations at other facilities was
significantly lower (5.2%) than what would be expected under the null hypothesis
(25.0%). Another 35.8 percent had learned about Trinity College and Theological
Seminary's doctoral programs via distance learning through another venue. The
calculated chi-square of 66.295 is significant at the .05 probability level. The
distribution of responses in Table 5 departs significantly from the distribution of
responses expected under the condition of the null hypothesis of no difference in
the numbers of responses per response category.
Respondents who indicated that they had learned of the graduate program
at Trinity from a source other than the three provided selected "other" and were
asked to specify. What follows are their verbatim and unedited responses:
Table 6
Qualitative Responses of Survey Participants to Question 12: How did vou learn
about the graduate program at Trinity in which vou earned vour most recent
degree?
Advertisement(s)
i. e., Christianity Today, Pulpit Helps, Evangelical Times, Church
Resource, Baptist Mid-Missions Monthly magazine, Christian
publications, Christian magazines and newspapers
"Research."
"Catalog."
"Read about it in the paper."
"Publication - 'Non-traditional Schools'"
"Publication."
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Table 6 (continued)
"Research for off campus schools."
"Founder, Dr. Rodgers, taught in our adult Sunday school."
"Notice in magazine."
"Card iin the mail."
"Trinity material."
"Religious Periodical."
"Self-explored many non-traditional programs and after researching
options/talking with colleges - decided upon Trinity."
"Friend."
"Radio advertising (Christian station)."
"Advertisement in Christian Magazine"
"Read book by Jay Adams on Nouthetic Counseling"
"Searched for Ph.D. in Biblical Counseling Not Christian Psychology"
"Mail out flyers"
"Chaplain - Hospital"
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Table 7
Responses of Survey Participants to Question 13: What most influenced vour
choice of Trinity?
Responses
Earn my degree without attending class
Low cost
Reputation of individual professor
Prestige of Trinity
Availability of Financial Aid
Other
Total

N

Percent

174
4
6
4
1
12

86.6
2.0
3.0
2.0
0.5
6.0

201

100.0

%2= 709.115 w/ 5 degrees of freedom; significant @ £=0.05
When asked what most influenced their choice of Trinity, a majority
(86.6%) responded that they could earn their degrees without attending classes.
Significantly lower than the percentages that would be expected under the null
hypothesis (16.7%), 3.0 percent responded that the reputation of individual
professor(s) influenced their choice of Trinity while 2.0 percent each cited low
cost and the prestige of Trinity respectively. Only 0.5 percent of all respondents
identified the availability of financial aid as the item most influencing their choice
of Trinity. The remaining 6.0 percent cited "other" as the factor which most
influenced their choice. The calculated chi-square of 709.115 illustrates the
significant departure of the observed from the expected distribution of responses.
The distribution of responses in Table 7 departs significantly from the distribution
of responses expected under the condition of the null hypothesis of no difference
in the numbers of responses per response category.
Respondents who answered that their decisions to attend Trinity were
influenced by something other than the five responses provided were asked to
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specify. What follows are their verbatim and unedited responses in Table 8.
Table 8
Qualitative Responses of Survey Participants to Question 13: What most
influenced your choice of Trinity?
"Recommendations from friends who graduated from Trinity."
"Under Liverpool University chartered certification."
"Accepted previous grad. work."
"Claim of accreditation or pursuit of accreditation."
"Quality of graduates."
"Convenience."
"Suited my profile."
"An evangelically prepared degree."
"Degree program - strength."
"Uniqueness of degree program (Biblical Counseling)."
"The Lord lead me to Trinity over two other seminaries."
"Doctrinal position."
"Its Christian stand."
"I could study at my own pace while continuing by ministry."
"Trinity's attitude towards those of different doctrinal positions (I am an
amillennialist)."
"The academic program (curriculum)."
"I could remain in my church position without long periods of absence."

54
Table 8 (continued)

"I am self starter. I used a mentor model with other University Professors
to gain clarity on what I was studying."
"Solid Biblical Counseling program and flexibility of a non-traditional
program/but with options of attending some seminars, practicums, etc.
which I did."
"Strong Bible emphasis."
"Offered suitable course of study."
"Internet (CompuServe™) access; minimal travel; acceptance of doctoral
work from a State University; availability of Church Administration course
work."
"Quality of contents."
"Locality - Albuquerque campus."
"Colleague."
"I could stay at home and on my job and earn a degree."
"Offered Ph.D. in Biblical Counseling."
"Other schools eliminated through process of prayer."
"Convenient - since I was a full time teacher"
"Biblically Based"
"They offered what I wanted"
"Excellent Program"
"I sent for catalog"
"Biblical Counseling Program"
"Could earn a graduate degree in seminary which complimented my
secular counseling education and my previous internships"
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Table 8 (continued)
"Solid Scriptural basis"
"I prefer self-directed study / could not be away from ministry and family to
furthermy education"
"Work at my pace"
"Convenience of working at my own pace and hours while keeping fulltime job"
Table 9
Responses of Survey Participants to Question 14: How has possession of vour
highest degree from Trinity affected vour career status?
Responses
Necessary for desired employment
Necessary for desired promotion
Necessary for salary
Necessary for tenure
Improvement of self concept
No effect on career
Other
Total

N

Percent

28
12
5
1
105
48
1

14.0
6.0
2.5
0.5
52.5
24.0
0.5

200

100.0

%2= 299.940 w/ 6 degrees of freedom; significant @ £>=0.05
This item asked how the possession of respondents' highest degree from
Trinity has affected their career. Slightly over half (52.5%) of all respondents
claimed that possession of their doctorates improved their self-concept, almost
equal to the 14.2 percent expected according to chance, the 14.0 percent, that
their doctorates were necessary for desired employment. A total of 6.0 percent
cited that their doctorates were necessary for desired promotions, while 2.5
percent noted the necessity of a doctorate for desired promotions. Only 0.5
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percent indicated that tenure was dependent upon the attainment of a doctorate.
Another 0.5 percent cited "other". The percentage of those who stated that their
doctorates had no effect on their careers was 24.0 percent. The calculated chisquare of 299.940 indicates the significant departure of the observed from the
expected distribution of responses. The distribution of responses in Table 9
departs significantly from the distribution of responses expected under the
condition of the null hypothesis of no difference in the numbers of responses per
response category.
Though additional comments were not solicited, there were those who
supplemented their responses with commentary regarding how the attainment of
their doctorates had affected the status of their careers. What follows are their
verbatim and unedited responses in Table 10.
Table 10
Qualitative Responses of Survey Participants to Question 14: How has
possession of vour highest degree from Trinity affected vour career status?
"Was diagnosed with MS in '83. Began studies to keep my mind focused on
something positive."
"None of these - I was hungry for theological knowledge."
"Academic achievement not an 'open door" in Assembly of God tradition."
"Opened a few more doors."
"Improvement of knowledge."
"Enhanced job opportunities and opened doors in my job."
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Table 11
Responses of Survey Participants to Question 15: Do vou presently have, or
anticipate, professional duties for which vou feel vour graduate training at Trinity
did not adeouatelv prepare vou?
Responses
Yes
No
Total

N

Percent

40
161

19.9
80.1

201

100.0

%2= 72.841 w/1 degree of freedom; significant @ £=0.05
Four-fifths (80.1%) of all survey participants reported having no
professional duties for which they believed their graduate training at Trinity did
not adequately prepare them. The remaining 19.9% confirmed either having, or
anticipating duties for which they were not adequately prepared. The calculated
chi-square of 72.841 in Table 11 illustrates the significant departure of the
observed from the expected distribution of responses. The distribution of
responses in Table 5 departs significantly from the distribution of responses
expected under the condition of the null hypothesis of no difference in the
numbers of responses per response category.
Respondents who believe their graduate training at Trinity did not
adequately prepare them for either their present or anticipated duties were asked
to identify those duties for which their preparation was inadequate. What follows
are their verbatim and unedited responses in Table 12.
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Table 12
Qualitative Responses of Survey Participants to Question 15: Do vou presently
have, or anticipate, professional duties for which vou feel vour graduate training
at Trinity did not adeouatelv prepare vou?
"Clinical counselor."
"The degree enabled me to become a member of church organizations
and be of greater value to the community. Likewise, it has enabled me to
be promoted to Dean and Professor of New Life University in Charlotte,
NC. Trinity was a life changing experience for me."
"Doing much counseling."
"Authoring articles for web sites: www.aaronc.com and
www. jpdawson. com."
"State wouldn't accept work for state licensing LMFT and LPC. Had to
obtain masters from SCU."
"Teaching in Bible College. However, most such schools will not
recognize degrees earned in external programs because they are not
'accredited' degrees."
"Counseling inmates on various levels of dysfunction."
"Advance to administrative level."
"I am dean/chairperson of a Christian Women's studies program. The
Trinity curriculum included nothing related to this. I have learned it on my
own."
"Counseling."
"Missionary work upon retirement."
"I teach theology and biblical studies at Christian Life College, Mt.
Prospect, IL. Adjunct faculty and member, Board of Directors."
"Not enough information on theology and the Bible. I did not have a
theology background and needed additional courses."
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Table 12 (continued)
"Director of Finance for the Wesleyan Pension Fund and Executive Pastor
in local church."
"Conflict management in churches as it relates specifically to pastoral
leadership skills."
"The pastorate requires good human relations...Neither Trinity nor
Southeastern could totally prepare me to deal with situations which arise
in the course of my ministry. (Of course, I did not expect to be totally
equipped for such!)."
"It was a degree in Theology not Leadership/Administration/Education.
Principal/CEO duties, curriculum development, education - theory and
practice."
"Counseling workers in our ministry."
"The program at that time needed to be broader."
"Administration of larger Church."
"Teaching seminars for Pastors for continuing education credits
requirements."
"I'm beginning a brand new ministry."
"I was a pastor when I got the Trinity doctorate in a denomination that had
officials, ministers, and laity who feared higher education and others who
had achieved it. Primarily denominational politics were depended upon. I
was no longer pastoring within less than two years of receiving my
degree."
"Guiding students to correct reference materials."
"I am presently working on another degree with Oxford Graduate School."
"Stewardship Consultant."
"Problems re: crime and alcoholism, which I didn't care to deal with
anyway."
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Table 12 (continued)
"Teaching & Preaching on the parish & University level."
"Well, research."
"The counseling course work was well below what I already had obtained."
"Credit given for further degree programs and indirectly required degree
for commission in Military."
"Counseling is a regular par of our teaching ministry."
"I have taught both community college and regular college classes and
anticipate doing so in the future."
"My counseling doctorate at Trinity did not qualify me to do any work
outside the church because it did not include professional licensing.
Because I did not find a church position, I had to return to school after
Trinity in order to obtain professional employment."
"Work with severe trauma & DID, but other training prepared me for this.
Business practice, I had to get this elsewhere."
Table 13
Responses of Survey Participants to Question 16: What sources of income
provided for vour education at Trinity?
-Responses
Assist at University
Gl Bill
Spouse's employment
Own employment
Savings
Grant/Scholarship
Other
Total

N

Percent

5
0
19
155
13
3
6

2.5
0.0
9.5
77.1
6.5
1.5
3.0

201

100.0

x2= 656.587 w/ 6 degrees of freedom; significant @ jd=0.05
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Slightly over three fourths (77.1%) of respondents asserted that their
employment had provided for their education at Trinity. The percentage of
respondents who had relied on their spouses' employment as a means of
pursuing their education at Trinity was 9.5 percent. Only 6.5 percent had relied
on savings while 2.5 percent were assisted at the university. The proportion of
respondents who had utilized grants and/or scholarships was 1.5 percent with an
additional 3.0' percent citing "other" as the source of income which provided for
their education at Trinity. There were no respondents who were aided by the Gl
Bill. The calculated chi-square of 656.587 is significant at the .05 probability level.
The distribution of responses in Table 13 departs significantly from the
distribution of responses expected under the condition of the null hypothesis of
no difference in the numbers of responses per response category.
Respondents who cited "other" in response to the source of income which
provided for their education at Trinity were asked to specify. What follows are
their verbatim and unedited responses in Table 14.
Table 14
Qualitative Responses of Survey Participants to Question 16: What sources of
income provided for vour education at Trinity?
"Church."
"Credit card."
"Donor in my church."
"One time gift for personal studies."
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Table 14 (continued)
"Witty Scholarship."
"Staff benefit of FBC."
"Employer tuition reimbursement plan."
"My own employment and designated gift."
"Employer paid the tuition."
"Mother paid."
"Two individuals volunteered to provide the education expenses
regardless of school."
"Legacy."
"Tuition at par."
"Gift from parents."
Table 15
Responses of Survey Participants to Question 17: If vou were beginning vour
doctoral program again, would vou choose Trinity College and Theological
Seminary?
Responses
Yes
No
Total

N

Percent

161
36

81.7
18.3

197

100.0

%2= 79.315 w/1 degree of freedom; significant @ £=0.05
According to the null hypothesis of no difference between and among
Trinity doctorate recipients in their responses as to whether they would choose
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Trinity College and Theological Seminary if they were beginning their doctoral
program again, 50.0 percent would have answered in the affirmative and 50.0
percent in the negative. The actual percentage was 81.7 percent for those who
would choose Trinity again. Only 18.3 percent of all respondents claimed they
would not choose Trinity again if at the beginning of their doctoral programs. The
calculated chi-square of 79.315 is significant at the .05 probability level. The
distribution of responses in Table 15 departs significantly from the distribution of
responses expected under the condition of the null hypothesis of no difference in
the numbers of responses per response category.
Respondents who would not choose Trinity College and Theological
Seminary if they were at the beginning of their doctoral programs again were
asked what school they would choose and why. What follows are their verbatim
and unedited responses in Table 16.
Table 16
Qualitative Responses of Survey Participants to Question 17: If vou were
beginning vour doctoral program again, would vou choose Trinity College and
Theological Seminary?
"Would look for school with recognized accreditation, though I don't think
my education could have been better. This preoccupation with
accreditation is a detractor."
"An 'accredited' university.
"Trinity has changed in doctrine — drastically."
"State requires regional accreditation and Trinity didn't have. This is only
reason. Quality great!"
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Table 16 (continued)
"I would go the Southern Baptist Seminary in Louisville, KY. They have
started a church growth and evangelism degree that would specifically
help me to grow churches and reach people. Also this new D.Min.
program requires very little on campus time."
"I would choose a school where some on site classroom work is expected.
I think this face to face with professors adds credibility for me and to
others who know of my study."
"Yes ~ convenience of external program. No - desire to have recognition
of accredited degree."
"No regional accreditation."
"California State University because of its location, cost and educational
programs. Also, the school system does not want to recognize my degree
from Trinity!"
"Birmingham University, U.K. Closer to my home."
"I would choose a Catholic institution because I have moved away from
Protestant 'evangelism'."
"Unsure. The academic depth was not as good as it should have been
and the degree lacks credibility."
"An accredited school."
"Maybe. They [Trinity] are not as 'user friendly' as before."
"While the courses themselves gave depth and had good instructors, the
dissertation process was a disaster. I was given one piece of advice by a
committee member who then denied telling me that. My chairman lost my
dissertation for several months and none of my committee participated in
my dissertation review (which is obligatory at regular universities)."
"Yes, or Luther Rice Seminary."
"Trinity provided an excellent, challenging, and practical education. I
would not choose Trinity only because I would look for a school that is
accredited (regionally or with ATS)."
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Table 16 (continued)
"I would choose one that is undenominational [sic]."
"Unsure, perhaps Tyndale Theological Seminary. The integrationist
mindset has enveloped Trinity destroying confidence in the sufficiency of
the Bible. I would probably choose a different field of study as well."
"If I had the finance I would rather attend a local prestigious university
because: help and tutorials from a local supervisor would be preferable; in
the UK, American doctorates are viewed with some suspicion; and general
acceptance would automatically follow a doctorate from a recognized
British university."
"But Trinity is not for every person. In life 'you gotta want' to succeed."
"There is now a program over the Internet by Golden Gate Baptist
Seminary. If it is approved for foreign mission by SBC I might take it
instead."
"Yes. At this time in my life."
"An accredited theological school."
"For general counseling; ministry, which was the purpose."
"Yes. If I were choosing the same major."
"Yes. Perhaps an accredited institution such as [illegible] or Dallas."
"The need for a degree from a regionally accredited institution is most
important in today's society."
"I am too old to study another higher degree."
"Lack of accreditation."
"A degree from a non-regionally accredited school is meaningless in
secular and religious worlds. As far as secular employment, a theological
degree is useless anyway, accredited or not."
"One that would have granted LPC status."
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Table 16 (continued)
"A British University e.g. Shefford or Manchester. At the time I began no
British University offered doctorate by distance learning. British degrees
have widely accepted accreditation."
"Newburgh. Very high standards, helpful professors, pleasant relationship
in which to study."
"None."
"At more reputable school with better credentials, accreditation."
"My faculty position at Piedmont Baptist College and Military degree
prerequisite require fully accredited degree. At the time of my work at
Trinity it did not have the accreditation. I now have an additional Masters
degree from Liberty and am a D Min. Candidate at B. Bible seminary."
"UK University."
"I earned a D. Min. from West Minister Theological Seminary in California
in Preaching. Their program was exceptional in that area and the school
was regionally accredited with Western crediting association."
"I might choose the Masters College extension program."
"No, only because at accreditation difficulties which have been responsible
for not being able to secure positions of employment."
"A school with accreditation for license in my field. When I could not get a
church position, I had to return to school at the university for 60 more units
to get licensed for secular work."
"I would choose an APA program leading to licensed Psychologist."
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Table 17
Responses of Survey Participants to Question 18: How well do vou think vour
program prepared vou for your current position?
Responses
Well prepared
Satisfactorily prepared
Inadequately prepared
No opinion
Total

N

Percent

110
67
5
14

56.1
34.2
2.6
7.1

196

100.0

x2= 147.061 w/ 3 degrees of freedom; significant @ £=0.05
Over one-half (56.1%) of the respondents believed that their doctoral
programs at Trinity well prepared them for their current positions. With an
additional 34.2 percent who believed that they were satisfactorily prepared. Only
2.6 percent felt that their Trinity programs inadequately prepared them for their
current positions. An additional 7.1 percent had no opinion. The calculated chisquare 147.061 indicates a significant departure of the observed from the
expected distribution of responses. The distribution of responses in Table 17
departs significantly from the distribution of responses expected under the
condition of the null hypothesis of no difference in the numbers of responses per
response category.
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Table 18
Responses of Survey Participants to Question 19: Do vou think vour Trinity
degree prepared vou to make a positive influence on the church/oraanization vou
serve?
Response
Yes
No
Total

N

Percent

191
9

95.5
4.5

200

100.0

%2= 165.620 w/1 degree of freedom; significant @ £=0.05.
Of the 200 respondents who answered this question, 95.5 percent
confirmed that their Trinity degrees prepared them to make a positive influence
on the churches/organizations that they served. Only 4.5 percent believed that
their Trinity degrees failed to prepare them. The lack of goodness-of-fit (chisquare = 165.620) between the observed distribution of responses and the
expected distribution is significant. The distribution of responses in Table 18
departs significantly from the distribution of responses expected under the
condition of the null hypothesis of no difference in the numbers of responses per
response category.
Respondents who believe their graduate training at Trinity prepared them
to make a positive influence on the churches/organizations that they serve were
asked to identify the specific ways in which they positively contributed. What
follows are their verbatim and unedited responses in Table 19.
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Table 19
Qualitative Responses of Survey Participants to Question 19: Do vou think vour
Trinity degree prepared vou to make a positive influence on the
church/oraanization vou serve?
"It better equipped me for counseling those in need. Also to place a
biblical emphasis on all counseling."
"Greater degree of excellence in ministry; biblical knowledge;
discipline/study habits; and resources for preparation."
"Preaching skills ~ content and communication."
"I think I received a middle-of-the-road education — emphasis was on
education and not denominational teachings. This has helped me to deal
with people better and from a more diverse background."
"Richer in theological content."
"It has been a great help in individual counseling and some leadership
development."
"Pastoral care skills and church administration."
"Knowledge, administration, leadership, and accountability."
"Through teaching courses to various church organizations, and it has
enabled me to become a published author."
"A better handle on counseling - new ideas, ways of study to enhance
preaching."
"Contributed toward management and leadership skills which have greatly
assisted my growth and maturity within my local church position."
"Enhanced my resources."
"Church and state understanding."
"Trinity stands strong on the integrity of the Bible. Their no nonsense
approach to Scripture influenced me to do the same."
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Table 19 (continued)
"Better background."
"It enabled me to teach at Platte Valley Bible College, Scotts Bluff, NF.
"Many clients ask for a counselor who integrates Christian principles with
counseling theory."
"Gave me a greater depth in understanding and using God's word in
teaching and preaching it. Also it reinforced the knowledge I had already
learned."
"I am better equipped to face ministerial experiences."
"In conflict management and biblical teaching."
"Good degree program."
"It helped in the Bible study part also in counseling in the church."
"Knowledge of the Bible."
"Education always helps."
"My Trinity degree helped to sharpen and grow me in the area of
administration. It also helped me to better deal with conflict."
"Better equipped to handle the counseling tasks. Better image of respect
due to possessing an earned degree."
"My preparation of sermons and Bible studies. Helped me to focus and
organize better. Trinity studies continue to provide me with the materials
in my work by the purchase of books, etc."
"Better sermon preparation and thus sermons; conflict resolution and
management; and church growth."
"I have a deeper knowledge of the word of God."
"Confidence and trust in the word of God and in the God of the word."
"Both on scholarly and spiritually."
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Table 19 (continued)
"Improved Biblical knowledge - helped to improve sermon preparation."
"Credibility - a certain level of acceptance and respect."
"Organization is International Gospel Outreach, Semmes, Alabama
(missions sending and serving agency). Administrative preparation helpful
in establishing schools and churches in other nations. Bible courses
helpful in writing curriculum for pastoral training classes in 3rd world
nations."
"Leadership skills; working with people; and training others for
leadership."
"Credibility - able to speak with authority and self confidence."
"Maturity; quality of ministry; and expertise."
"It helped to ground me in the Bible and greatly enhanced my preaching
and teaching ministry."
"I am better equipped to manage and encourage both salaried and
volunteer staff."
"As Executive Pastor it helped a great deal in administrative training."
"Time management and conflict management."
"Overall organizational leadership."
"Sharpened skills — better equipped me in leadership and administration
skills."
"It was a thorough program — covered a spectrum of areas and concerns."
"Confidence/competence in counseling; ethical conduct; and biblical
studies."
"Breadth of vision."
"The course has made my lecturing more positive."
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Table 19 (continued)
"Background — sound doctrine."
"I am a source of reference and am used in home group study."
"Strength of education, Biblical application and directed study."
"The general development of thinking and writing skills has helped, as well
as some general background in Bible and theology."
"A strong conservative approach to scripture; a very systematic approach
to study; and a very supportive backup team when and if needed."
"This degree program has helped in dealing with conflicts within and
without the church. It has also helped me dig deeper into the scriptures
causing me to gain a new knowledge of God's word that I can apply to my
life and call."
"Trinity gave me many skills. I began to write after I had the experience.
It gave me much confidence in my counseling ministry."
"Broad base of knowledge - Biblical facts, doctrine, theology and
administrative ability."
"I am more qualified to lead the church as well as in counseling."
"In enriching studies and preaching research and trying to help with
problems, spiritual and/or psychological."
"Better and more substance in my preaching; better equipped for
counseling; more knowledgeable of subjects; and more confidence in what
I was doing."
"Improved organization and management ability. Better theological
understanding. Improved conflict management."
"Provides an excellent Biblical foundation."
"Knowledge gained in church ministry; Biblical studies; and leadership
principles."
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Table 19 (continued)
"Able to represent the church at local universities, seminaries, and
colleges."
"Teaching."
"Academically, spiritually, motivationally. The Trinity experience prepared
me for the challenges of the ministry."
"In both administrative and pastoral duties Trinity enhanced my abilities."
"I received practical help and education update for this important time in
my ministry."
"Ability to think through issues. A sense of respect due to degree earned."
"I am a senior member of the Board of Elders of a large Midwestern
church using scriptures to make decisions and policies. Leader of NAV
[undecipherable] Discipleship Groups.
"I used course material to guide leadership in their training and skills.
Implemented course material into an overall philosophy of ministry for
church leadership."
"Pastoral care; counseling; doctrinal knowledge; theology; biblical
knowledge."
"Broader view of church; organizational skills."
"Preaching and teaching. Leadership."
"Enhanced my knowledge and understanding of church administration and
leadership development."
"Improved knowledge and skills in leadership and organizational skills."
"I am better equipped to counsel."
"As an educational consultant."
"Better grasp of the scriptures. Development of leadership skills."
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Table 19 (continued)
"I became more able to arrive at my own faith-conclusions and faithdecisions. Though Trinity is very conservative, I learned what a true
conservative is and such knowledge has helped me to develop my own
system of thought and to be more comfortable with that."
"Insights at looking at subjects I have never thought about."
"Helped to expand my thinking. Several courses provided valuable
background material for my preaching/teaching."
"Greater and more comprehensive background in Biblical studies."
"I was more prepared to handle situations and become more effective."
"I did studies in Bible and this further equipped me to teach the Word."
"I feel more comfortable with the discharge of my responsibilities because
of the knowledge of various areas of my ministry which were greatly
improved by the detailed study and preparation required by Trinity."
"Kept my mind sharp through disciplined study; gave me info to develop a
vision statement with obtainable objectives; outcome of BLD. program 'Grow for His Glory' lifted my self esteem and gave me respect with my
peers."
"Gave me knowledge (more) to act in the religious environment."
"Basic foundation in Biblical truth."
"Counseling."
"Increased knowledge and understanding of counseling. Greater
awareness of group/family dynamics. Deeper knowledge of Scripture and
application to life situations."
"I felt more confident in making decisions on theological matters (e.g.
Charismatic, Eschatology, Baptism) at executive leadership level for the
mission I work with."
"Personal growth. Advanced Theological training giving insight into text
and some theological debate issues."
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Table 19 (continued)
"In Biblical knowledge and practical application."
"More knowledgeable about issues."
"Provided credibility through certified training as a staff member."
"I am better prepared in my knowledge of Administration, Theology, Ethics
and especially in conflict management. My writing composition is better
than before my Trinity course work. My research technique is better than
before my Trinity work."
"Preaching skills, Conflict Management, Leadership skills."
"Ability to counsel."
"Have enjoyed a private practice - part time Minister of Counseling in
largest Wesleyan Church in Canada with staff of ten Ministers. Have
opportunities to reach a number of people for Christ. Have stature in
community as only Christian counselor at the doctoral level."
"Administrative skills will be helpful to Church growth. Biblical knowledge
will help in Bible classes. Access to resources will be expanded for the
Church."
"Teaching, conflict resolution."
"Broaden my knowledge of Scripture."
"The program enhanced my ability to preach and teach more effectively.
The degree has opened doors that might have remained closed."
"I am more knowledgeable and have thought about Theology at a much
deeper level than before."
"The conservative Biblical doctrine really (sic) helped (sic) in teaching at
Bible Seminary."
"Bible Teaching."
"Most churches don't look at the source of degrees - only if you have it."
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Table 19 (continued)
"Helped me to focus on Biblical Theology therefor help me to focus on
expository preaching which I needed and still need in today's world of
liberalism."
"Because of my training at Trinity, I can rightly divide the word of Truth."
"Faithful teaching of God's Word."
"Serve as dean for local Pastor's school."
"Preaching and teaching."
"Achieving a higher degree reinforces the concept that learning never
ceases."
"Trying to enhance every area of my ministry including Bible study,
preaching, counseling, and people skills."
"Well qualified faculty members. Th.D. credentials will help with planned
accreditation."
"Credibility increased."
"It helps young people to have a higher goal to reach for as a role model.
Several members are in graduate school, etc. as a direct influence."
"Knowledge gained."
"The Trinity program prepared me to make a significant and positive
impact in the lives of individuals seeking Biblical counseling."
"Having the degree opens doors on the job. My credentials are an asset
to the community marriage building program as I contact pastors,
businessmen, etc."
"Open the doors for teaching, setting up a counseling program in college
and seminary. It also helped when I became executive vice president of
International Association of Biblical Counselors."
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Table 19 (continued)
"Administrative disciplines. Self-study disciplines. Deeper commitment to
completing responsibilities. Motivation for continual education.
Conservative theological education."
"General knowledge and orientation."
"I developed better reference methodologies under the guidance of
professors."
"Simply growing in the knowledge of Gods Word & of Christ & in
communication of Biblical truth."
"Better training provides for better leadership and have gained more
knowledge."
"It has enhanced my opportunities beyond my most vivid imagination. It
was the best time and money I have ever spent."
"A greater understanding of leadership skills and how to handle situations
and conflicts."
"For five years I directed a family counseling center. Today I direct a
military Christian center and carry on a hoe study program to train pastors
and lay people and counsel. Trinity was a tremendous help in equipping
me to do what I do today."
"Am administrator of the Christian School where I serve. Training has
been helpful in issues with which I deal with daily."
"Gave greater opportunity to be involved in Theological training of
ministers and in UK and abroad."
"The Trinity degree makes me keep my position as President of
Seminary."
"More through knowledge of the Word of God thus equipping me for
preaching."
"Being available to people that are hurting."
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Table 19 (continued)
"To do Bible studies at seminars and retreats. Chaplain to newly
commissioned officers."
"More confidence of my people, plus ability to do professional pastoral
counseling."
"Absolute allegiance to scripture, answer to life's problems, gospel
centered to work of church."
"Counseling degree has helped me develop a successful program for our
homeless shelter, men go through a successful rehabilitation program."
"Structured study/research always benefits the student; hence those they
are influencing. Some administration assignments caused me to be
focused on needs in our ministry."
"Knowledge in areas of responsibility - strong leadership"
"Preaching & scriptural teaching & organizational structuring of the church"
"I was well trained to extend my teaching standards. It has a greater
effect upon the church members. I am able to demonstrate scholarship
and [illegible] at all Biblical Conferences in USA, Europe, and India."
"Vastly improved broad knowledge makes me a much more effective
leader/teacher."
"Being fully equipped with God's word."
"I've learned a lot about counseling from the Biblical perspective, a great
plus."
"Both my learning and discipline were enhanced by my Trinity study."
"Able to teach many things learned from my education at Trinity. New
insights into the precious Word of God."
"It helped me to refine my skills in administration and counseling."
"Ability to help others with Biblical problem-solving."
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Table 19 (continued)
"Expository preaching skills."
"Ability to teach better, understanding theological concepts."
"Gave me a broader scope of understanding in vital areas such as conflict
management, time management; in addition, it challenges me in the area
of Biblical studies."
"Having seminary training is essential to my position doing Biblical
counseling."
"Greater understanding of the word of God and so it mad me a better
teacher."
"Teaching."
"Being prepared and positive."
"I am solidly grounded scripturally; I can handle questions better; I can
share a depth of insight with my people."
"Pastoral ministry - doctrine, practical research, counseling"
"They see my competency in teaching and writing papers."
"As director of counseling center, radio and television precautions on
Biblical counseling; as pastor and preacher."
"The studies at Trinity were helpful for the needs of my congregation."
"The enhanced self-esteem factor is primary."
"As an editor and writer I am much better prepared to assess work before
it's published."
"My theological training enables me to discuss doctoral error in articles
submitted for publication."
"I have served many different positions such as, Director of Counseling
Ministries, Intern pastor, Pulpit supply Board of Directors, elder, deacon,
seminary schools, home fellowship teacher, worship leader, etc..."
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Table 19 (continued)
"The theological background has helped significantly in the Christian
organization I work for."
Table 20
Responses of Survey Participants to Question 20: Do vou think vour Trinity
degree prepared vou to make a positive influence on vour community?
Responses
Yes
No
Total

N

Percent

155
36

81.2
18.8

191

100.0

%2= 74.141 w/1 degree of freedom; significant @ £=0.05
Do you think your Trinity degree prepared you to make a positive influence
on your community? According to the information in Table 20 above, the majority
of respondents (81.7%) believed that it did. The remaining 18.8 percent
responded negatively to the question. The calculated chi-square of 74.141 is
significant at the .05 probability level. The distribution of responses in Table 20
departs significantly from the distribution of responses expected under the
condition of the null hypothesis of no difference in the numbers of responses per
response category.
Respondents who believe their graduate training at Trinity prepared them
to make a positive influence on their communities were asked to identify the
specific ways in which they were positive influences or made positive
contributions. What follows are their verbatim and unedited responses in Table
21.
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Table 21
Qualitative Responses of Survey Participants to Question 20: Do vou think your
Trinity degree prepared vou to make a positive influence on vour community?
"In that it has help me gain a reputation in the community as being Bible
centered."
"Participation in community events. Public image enhanced by theological
degree."
"Broadened my scope of learning - had more to share with congregation
and community."
"I am able to have a larger scope of view of others' faith. I am able to call
upon a more diverse background."
"Through the impact of the ministry on changed lives and a direct outreach
for Christ into the community."
"It has given me status over hierarchy."
"Recognition of leadership; respectability; and community sharing of
knowledge."
"Through both teaching and ministry, I have a love for reaching others
because of my training (and my training at Trinity was the best thing that
could have happened). It has extended my horizons beyond measure. I
recently spoke to four prospective students and I hope they, too, will learn
from the Trinity experience."
"Yes, but indirectly. My education growth and church position have been
both expanded and, through this, my interaction within the community has
also been positive."
"Ability to serve."
"Study, discipline."
"My reputation has spread to community. I get many referrals for
counseling from the community."
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Table 21 (continued)
"I have been able to conduct seminars for nursing organizations and fire
departments on grief and stress management."
"My D.Min. is recognized by Evangelical churches, pastors, leaders. My
D.Min. has opened many doors to speak at large seminars, churches,
radio talk shows and contribute as co-author on seven books. One book
was #9 on a Christian publisher's best sellers list."
"Biblical counseling allowed me to better understand my community
programs and its officials."
"Education always improves the entire community."
"In community involvement."
"Counseling center in church."
"By preaching truth."
"Trinity helped me to become a better witness for Christ."
"Again the counseling opportunities and esteem gained."
"Conflict management and leadership style."
"I am a stronger Christian leader."
"Holding forth the truth in an untruthful generation."
"Both in scholarly and spiritual led me to maturity."
"I serve on advisory council for local counseling center."
"By ministering to the hurting, depressed, the lost, and many other spiritual
and physical pains."
"Knowledge; skill; respect; and ability."
"Because of the balance nature of the program at Trinity, I am able to
address issues in the community from a moral stand."
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Table 21 (continued)
"I am better equipped to communicate with people."
"Through strong leadership in our church." •
"The counseling program addressed numerous areas of concern."
"Counseling; and Bible studies."
"Awareness of efficiency of counseling."
"Yes, I was elected to the State Legislature in the state of Minnesota. I
was assigned to Chairman Crime/Family Law."
"I can be approached and used in appropriate areas. Counseling was
particularly useful."
"Leadership."
"By offering a moral standard of strength and availability."
"Making a positive influence in the church will translate to the community.
As this degree has helped me in my pastoral duties to the congregation
(i.e., counseling, preaching and teaching the word of God), then as God
works a work in their lives, it in turn affects those around them."
"I contribute through TV counseling and also with the AARP."
"Much more well-rounded person with a solid Biblical base."
"My degree from Trinity opened doors of opportunity not previously open."
"More leadership is expected of me. I'm asked to serve on boards.
People seem to have more confidence in my counseling."
"A broader and deeper understanding of human nature and the essential
issues of life."
"Through lay ministry principles, benevolence ministry, and servant
leadership."
"When I served, I think I made a positive contribution to my community."
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Table 21 (continued)
"Leadership skills learned form discipline through obtaining the doctorallevel degree have fostered respect from the community."
"Provide Biblical answer to social questions plus evangelism."
"I implemented ideas and concepts into chaplaincy program at our
hospital."
"I work with people in the community and feel my D.Min. degree opens
some doors of opportunity."
"In social activities of the Salvation Army; counseling; and community
service."
"With an enhanced knowledge in church administration, I am able to
transfer some aspects to organizations outside of the church."
"In the same way and additionally in sharing my faith more effectively."
"I am better able to assist those who need help and come to me."
"It gave me a vision of the Kingdom of God; i.e. Christians from other
denominations and churches are all a part of the family whom the Lord
uses to do Kingdom work."
"The program was mind-expanding and helped me to more fully
understand and appreciate the viewpoints of others."
"In counseling by using the principles of God's word."
"It gave me a greater degree of self confidence."
"An indication to my community that anyone can improve their situation if
willing to pay the price; by showing a personal desire to be a better
scholar, student and minister; and I feel that my church and community
are proud of the status that my studies have provided."
"The church was proud to know that I pursued this program. I was one of
the two clergy in Collinsville that have earned a doctoral degree."
"It helped to focus in on what needed to be done to bring people to Christ."
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Table 21 (continued)
"My strong support of solid Biblical truth."
"Counseling."
"Generally, more aware."
"I pastored a Baptist church for 51/2 years as well as lead a mission. My
studies helped in sermon preparation, counseling; spoke with greater
authority in the community on moral and ethical matters."
"Through being involved in relevant forums and committees."
"Being able to offer a professional understanding of the Bible in meeting
everyday needs and a respect for quality education."
"I can speak more authoritatively."
"Through the assignments which required community research, writing or
reports."
"Better thinking and writing in response to community issues."
"Opens doors of opportunity."
"Through my ministry."
"Have had many opportunities to speak and minister because of being at
the doctoral level. Was invited to teach part time at Atlantic Baptist
University (after retirement from Bible College) and then was offered to
chair a division. The Ph.D. was definitely what attracted the university."
"The Ph.D. Degree [illegible] research skills and broad knowledge of
subject matter."
"Counseling in community cities."
"Our ministry has enhanced the community and we are called on by
community leaders."
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Table 21 (continued)
"I understand the world around me more and how God desires that I
interact with the world."
"In giving, teaching and preaching."
"In teaching my Church Biblical truths. In preaching sermon based on
Biblical texts. In writing lessons to teach to certain groups in Church and
community."
"By counseling members of the community."
"Faithful teaching of God's Word."
"Friends, associates consider me as an achiever which enhances my
ideas and opinions."
"Adds recognition from people in community. Increase knowledge being
communicated."
"Positive witness for the gospel. Teach variety of Bible study groups."
"Credibility for Bible college where I teach."
"As a role model and better skills."
"My training in Bible counseling affords me the opportunity to offer Biblebased counseling to the surrounding community."
"Serving on Boards, teaching as a volunteer for a women's homeless
program."
"Training young people for ministry. Directing five counseling centers in
Kansas City."
"Better communication skills. Greater understanding of the needs of the
community. Improved acceptance by community leaders as an equal."
"General knowledge and orientation."
"It gave a new perspective on the lost or hurting community."
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Table 21 (continued)
"I pastor a thriving Pentecostal Church. It has enhanced the church image
in the community."
"Working with soldiers at nearby post and assisting families in our area."
"Better appreciation of Bible truths; improved my preaching."
"Being available and showing people you care."
"In retirement great demand as a speaker and Bible study leader in other
churches."
"More confidence of my people, plus ability to do professional pastoral
counseling."
"Degreed from respected school."
"Counseled friends and friends of friends; go into churches and help them
set up a counseling program."
"If I am a better pastor/leader this ultimately effects my church, therefore,
impacting my community."
"Higher education by the priest had had a positive effect on the parish and
growth."
"My contribution sermons are commended by the community. The Lord
equipped me with the knowledge of the (illegible) and (illegible) of the
Lord."
"The prestige of a doctorate form Trinity has opened many doors of
opportunity in my community."
"God prepares his Ministers with a preponderant commitment to serve."
"I am a resource. I was used in T.V for the community."
"Prepared one in terms of a Christian leader with spiritual academic
credentials."
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Table 21 (continued)
"Being able to expound the scriptures in a new and exciting way to those
in my churches and community."
"The work I pout in help my writing and communication skills. This help to
make me more effective in communicating with people."
"Help point others towards the practical application of scripture to their
daily lives.
"People ask & receive information about administration."
"It helped; yet, hopefully, I would have the same positive effect on my
community as a pastor with or without this degree."
"The training enhanced my capacity as a critical thinker and challenged
my spiritual growth."
"Ministering to people from various walks of life who attend local church.
Ministered in the chapel of one of our local colleges. Counseling sessions
etc.."
"Commitment to serve."
"A Th.D. is respected in the community; I can teach with depth and
breath."
"Active counseling ministry as clergyman."
"They see my competency in preaching and answering questions."
"I can witness for Christ more effectively and have the confidence needed
for apologetic ministry etc."
"A Trinity degree enabled me to have enhanced statue and greater."
"Gained confidence & respect to speak out in public forums, serve
committees, school board, volunteer work & consultation."
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Table 22
Responses of Survey Participants to Question 21: Do vou believe there was
sufficient student-facultv interaction during the time spent in vour doctoral
program at Trinity?
Responses

N

Yes
No

143
53

73.0
27.0

196

100.0

Total

Percent

x2= 41.327 w/1 degree of freedom; significant @ £=0.05
This item asked respondents whether or not there was sufficient studentfaculty interaction during the time spent in their doctoral programs at Trinity.
Almost three-fourths (73.0%) answered 'yes' while 27.0 percent indicated
otherwise. The departure of the observed distribution from the expected
distribution is significant (chi-square = 41.327). The distribution of responses in
Table 22 departs significantly from the distribution of responses expected under
the condition of the null hypothesis of no difference in the numbers of responses
per response category.
Respondents who do not believe there was sufficient student-faculty
interaction during their graduate studies at Trinity were asked to provide
suggestions for facilitating student-faculty interaction. What follows are their
verbatim and unedited responses in Table 23.
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Table 23
Qualitative Responses of Survey Participants to Question 21: Do vou believe
there was sufficient student-faculty interaction during the time spent in your
doctoral program at Trinity?
"With today's Internet and e-mail access, much more student-faculty
interaction should be given."
"Apart from minimal correspondence, there was no interaction."
"There were no on-campus sessions and not many phone calls."
"Different people have different needs for such interaction. Even when in
an on-campus situation, I did not need a lot of such interaction to be
effective in my studies."
"No interaction. Trinity ignored most letter or contacts - inquires were
relegated to subordinates."
"Yes. I also worked with Pastor Franklin who is a graduate from Trinity so
I really had a resource person available."
"I really don't think that education by extension can truly provide studentfaculty interaction."
"There was none at all."
"Yes -- it was fine with the technology available then. No - could have
been greatly enhanced with use of computers to gain interaction."
"I would welcome a home study and preparation of papers/assignments,
etc. then a group meeting at the end to present/defend the work and
discuss. Much like the regional seminars - Excellent!"
"Major 'interaction' was assignment evaluation - evaluation by mail
correspondence. No real personal interaction with faculty or staff.
Practicums or periodic meetings with faculty 'on campus' would have been
encouraging and helpful."
"Online interaction."
"Yes, because of the background training I already had."
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Table 23 (continued)
"Extension students need to know their advisors and communicate with
them regularly."
"Maybe a phone call for encouragement."
"Difficulties were to the distance away from Trinity."
"As a distance student, I did not want this."
"The present Trinity system of regional seminars and online courses has
made a great difference."
"I would recommend some type of mandatory interaction. The lack of the
same did not affect me, but less directed students could become
overwhelmed."
"Use of e-mail and Internet (believe they are doing this now). Assigning
faculty (I had different graders constantly)."
"Never had a voice conversation. Only check marks on answers."
"Problem of distance and resignation of Irish based tutor."
"Easier access to faculty staff via e-mail."
"Previous to e-mail it was difficult. But I believe it would be much easier
due to e-mail availability."
"It depended on instructor. Some instructors wrote voluminous comments
and were excellent. Others merely gave a grade. There needs to be
more consistency in grading policies and in determining and working on
the dissertation."
"I had no contact with faculty except by mail until graduation."
"More personal communications initiated by the faculty either by telephone
or Internet. When I was a student, the Internet was not available."
"Use of e-mail, regular letters (I had almost none and sometimes felt in
the dark about what I was supposed to be doing)."
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Table 23 (continued)
"Personal contact with faculty; occasional calls."
"I suggested a Mentor Program that appears to be struggling. More
communication."
"Yes. Perhaps E-mail."
"Yes, but often due to my initiative. Increase in seminars and on-line
services has greatly increased this interaction."
"Yes and no. In one course the professor was not up to date on current
computer and writing research methods."
"Require each student to attend at least one regional seminar. (My
attendance at regional seminars brought a 'real-people' face to Trinity.)
Perhaps a few courses could be put on video tape (e.g. Dr. Steven
Collins.)"
"[Illegible] site visits. Mentors in the geographic area of the student's
residence. E-mail and/or Internet access."
"Web based interaction."
"More on campus time would have been valuable or a mentor assigned."
"Trinity needs to establish qualified graduates from Trinity to set up outreach program in communities, cities or towns where they are needed. In
order to keep in touch with students with problems, academic or personal
(very important)."
"I earned my degree before the T Delta program, I assume there is more
interaction now."
"Yes (?). Could be improved but still is at a high interaction."
"There was almost no communication; e-mail responses were slow."
"I had no contact through the three year period. Today you could use email, fax, even video."
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Table 23 (continued)
"Faculty members were always just a phone call away. Always available
to assist."
"I was to have a mentor but he never did contact me."
"Because of my employment situation at the time the arrangement was
satisfactory. Ideally speaking, a summer module of several days would be
helpful."
"Provide a tutor in student's country with whom to relate."
"Most of my program was done by correspondence."
"Yes, a premium student-faculty interaction."
"Some meetings before graduation."
"E-mail, phone calls, periodic assessments."
"I am sure Trinity has made changes in this area of need based upon the
school's progress in so many other ways."
"I was able to talk with professors about my work."
"It would help if a student and their advisor would communicate on a
regular basis more."
"I wish when I attended they had been "on line" and had the number of
courses they have presently."
"Internet."
"More & with genuine interaction via Internet."
"Regular phone contact."
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Table 24
Responses of Survey Participants to Question 22: Evaluate the adequacy of
available library resources as thev pertained to vour doctoral studies at Trinity bv
circling the number that corresponds with vour choice.
Number
Resource
of Resp.
Book Collection 172
Periodic Journals 165
Spec Materials 161
Research Mat.
165
Library Services 165
Hours
159

Excellent
43(25.0%)
33(20.0%)
28(17.4%)
42(25.5%)
30(18.2%)
29(18.2%)

Adequate
61(35.5%)
49(29.7%)
38(23.6%)
47(28.5%)
47(28.5%)
47(29.6%)

Inadequate
13(07.6%)
20(12.1%)
19(11.8%)
16(09.7%)
17(10.3%)
11(06.9%)

No
Opinion
Chi-Sauare
55(32.0%)
31.814*
63(38.2%)
25.521*
76(47.2%)
46.826*
60(36.4%)
24.794*
71(43.0%)
39.582*
72 (45.3%)
51.189*

•Significant @ fi = .05 w/ 3 degrees of freedom

This question asked respondents to evaluate the adequacy of available
library resources as they pertained to their doctoral studies at Trinity. The
response categories for each of the given library resources were 1 (excellent). 2
(adequate). 3 (inadequate), and 4 (no opinion).
In the calculation of chi-square goodness-of-fit tests reported in Table 24,
the specified frequencies of 25 for each response category for each specified
library resource were the statistical model for comparing observed responses of
doctoral recipients from Trinity College and Theological Seminary's distance
learning programs. Against this hypothetical and statistical model of expected
responses, the actual observed percentage distributions were tested for
goodness-of-fit at the .05 probability level. The comparisons made it possible to
determine whether the observed frequencies in Table 24 were statistically
significant or attributable to chance. With three degrees of freedom (N -1, where
N equals the total number of response categories per defined library resources),
a minimum calculated chi-square value of 7.815 was required for significance at
the .05 probability level (Snedecor & Cochran, 1980). The distribution of
responses in Table 24 departs significantly from the distribution of responses
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expected under the condition of the null hypothesis of no difference in the
numbers of responses per response category.
Book Collections: Exactly one-fourth of respondents (25.0%) rated
Trinity's book collections as "excellent". Another 35.5 percent indicated that the
book collections were "adequate" while 7.6 percent said they were "inadequate".
The remaining percentage (32.0%) claimed to have "no opinion" about the
library's book collections. The departure of the observed distribution from the
expected distribution is significant (chi-square = 31.814).
Periodicals/Journals: The collection of periodicals/journals in Trinity's
library was rated "adequate" by 29.7 percent and "inadequate" by 12.1 percent.
Fewer respondents (20.0%) than expected (25.0%) rated the library's
periodicals/journals as "excellent". Respondents who claimed "no opinion"
regarding the library's periodicals/journals totaled 38.2 percent. The calculated
chi-square of 25.521 is significant at the .05 probability level.
Special Materials: When asked to rate Trinity's special materials, films,
microfilms, and other special collections, slightly less than one-fourth (23.6%)
indicated "adequate", while 17.4 percent claimed "excellent". Of the remaining
percentages, 11.8 percent said the special materials were "inadequate". Almost
half of (47.2%) all respondents had "no opinion" concerning the library's special
materials, films, microfilms and other special collections. The lack of goodnessof-fit (46.826) between the observed distribution of responses and the expected
distribution is significant.
Research Materials: Of the 165 respondents who evaluated the adequacy
of research materials at Trinity's library, 28.5 percent indicated such holdings as
"adequate". The percentage of respondents who rated Trinity's research
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materials as "excellent" (25.5%) was only fractionally higher than that expected
under the null hypothesis (25.0%). Only 9.7 percent believed the holdings of
research materials to be "inadequate". The remaining 36.4 percent stated "no
opinion". The departure of the observed distribution from the distribution
expected is significant (chi-square = 24.794).
Library Services: More than one-fourth (28.5%) of respondents evaluated
Trinity's library services as "adequate". The proportion of respondents who rated
the library services as "excellent" was lower than the expected 25.0 percent.
Additionally, 10.3 percent indicated that the library services were "inadequate"
and 43.0 percent claimed "no opinion". The calculated chi-square of 39.582 is
significant at the .05 probability level.
Hours: The final aspect of available library resources as they pertained to
respondents' doctoral studies at Trinity was library hours. Of the 159 respondents
29.6 percent viewed the hours as "adequate" and 18.2 percent as "excellent".
Only 6.9 percent rated the library hours as "inadequate". The remaining
percentage (45.3%) had "no opinion" concerning Trinity's library hours. The lack
of goodness-of-fit (51.189) between the observed distribution of responses and
the expected distribution is significant.
Though comments were not solicited with regard to Trinity's library
resources, many respondents made notations in the margins. What follows are
their verbatim and unedited responses in Table 25.
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Table 25
Qualitative Responses of Survey Participants to Question 22: Evaluate the
adequacy of available library resources as thev pertained to vour doctoral studies
at Trinity bv circling the number that corresponds with vour choice.
"I did not use their library - I was too far away."
"Distance caused me to use other college libraries."
"Used other libraries."
"Didn't use."
"I used the public library and United Theological School's Library."
"I used materials from Trinity, but also other libraries."
"External program - relied on local sources."
"I have my own library."
"Did not rely on the resources at Trinity."
"N/A. Used local library."
"I have major university access in my hometown."
"In metro Atlanta, there are many public libraries and seminaries. I did not
use any library services at Trinity."
"I did not depend on the library resources at Trinity for my doctoral
studies."
"I have a personal library of over 4500 books (history, law, management,
counseling, Bible topics, etc.)."
"I am in a college with a good library."
"Other than required text books, I used local university library."
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Table 25 (continued)
"I did not use the resources of Trinity but bought my own books as
required and borrowed from colleges in Sydney, Australia."
"No access to library from Australia. No journals/articles were
recommended - it was up to your own resourcefulness."
"Did not use Trinity's library. I used to my own and public library. They are
adequate."
"Since I was in off campus program, I used libraries in my area. When
necessary needed literature was sent on loan."
"I used the libraries at Seattle-Pacific University and University of
Washington. Both have outstanding libraries. I did not find Trinity's
microfiche to be of value."
"Was not applicable, I used local materials."
"I did not use their library."
"Used outside sources."
"Not available at Trinity while I attended."
"Other from textbooks, I am unaware of library or other resources."
"I lived nearby a Bible college."
"I used books here in South Africa"
"Had my own library facilities for the most part"
"Doesn't apply, I used my own resources."
"Most research came from the Bible schools, Seminaries in my area -100
miles or less."
"I happened to be where there are many resources."
"I was not aware of any resources."
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Table 26
Responses of Survey Participants to Question 23: Of the following major steps in
vour doctoral program, with which did vou experience the greatest anxiety?
Responses
Inquiry & Research Method Course
Selection of Dissertation topic
Dissertation research & writing
Dissertation telecom m conference
Other
Total

N

Percent

27
27
63
9
38

16.5
16.5
38.4
5.5
23.2

164

100.0

x2= 47.951 w/ 4 degrees of freedom; significant @ £=0.05
The majority of responding students (38.4%) identified the dissertation
research and writing course as the source of their greatest anxiety. The Inquiry
and Research Methods course and the Selection of the Dissertation topic caused
16.5 percent (respectively) of all respondents a great deal of anxiety. A small
percentage (5.5%) identified their greatest anxiety as the dissertation
communication conference. The remaining percentage (23.2%) cited other as
their greatest anxiety source. The calculated chi-square of 47.951 is significant at
the .05 probability level. The distribution of responses in Table 26 departs
significantly from the distribution of responses expected under the condition of
the null hypothesis of no difference in the numbers of responses per response
category.
Respondents were asked to explain why their specified response was
particularly difficult and how this step could have been made less difficult. What
follows are their verbatim and unedited responses in Table 27.

100
Table 27
Qualitative Responses of Survey Participants to Question 23: Of the following
maior steps in vour doctoral program, with which did vou experience the greatest
anxiety? Re: Inouirv and Research Methods course
"Too formalized and legalistic - research methodology is overdone and
torturous; not realistic. [This could be made less difficult] by simplifying
methodology."
"Time availability. No way Trinity could have made less difficult. My own
values, desires and commitment to excel made the difficulty."
"Finding sources."
"It was a subject that I had never studied before. Once I got a handle on
it, things went well. It was not difficult. It only produced initial anxiety."
"Needed more in depth material. Perhaps more details in the course."
"Some of the directions could have been clearer and more specific. Allow
independent reader to evaluate instructions."
"No guidance was offered."
"Less aquatinted with this area of knowledge."
"I was accustomed to the methodology of Luther Rice. Once I became
acclimated to Trinity's system, I had no trouble at all. The professors/dean
made my transition very smooth."
"Distance and the difference in academic language and concepts in both
countries."
"The difficulty was in having been out of seminary for 12 years before
entering the doctoral program at Trinity. It would have been less difficult
for me had I had some coaching in research methods before embarking
on this course of study."
"My circumstances were unique in that I transferred with a dissertation."
"Not really difficult. I just had to select one."
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Table 27 (continued)
"Just getting started. Getting started is always the most difficult for me."
"I don't know. This would be difficult at any school."
"Uncertain as to how to proceed. I think it was me, not Trinity."
"This particular aspect of the course work was tedious, but necessary. The
anxiety was associated with the time between my [illegible] research work
and the course work. The 'rust' was immediately evident. Add a preresearch course for those who need it."
"I chose the phenomenological method - different from anything I had
done before. I enjoyed the challenge and thoroughly enjoyed the project
after I was instructed."
"At times, some of the projects or textbook assignments were busy work
for me and not as productive; unsure."
"My anxiety could have been resolved if I would have taken a better
initiative to seek advice."
"The reading requirement seems over bearing. Spread out over longer
time."
Table 28
Qualitative Responses of Survey Participants to Question 23: Of the following
major steps in vour doctoral program, with which did vou experience the greatest
anxiety? Re: Selection of dissertation topic
"Too many choices. It was my problem alone."
"Because I sought approval of my topic prior to entrance into program."
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Table 28 (continued)

"I, like many others, wanted to make the dissertation not only an academic
problem but wanted to finish it by actually having gained practical and
useful information that not only provided knowledge but provided service
as well. Well, I don't know if it can be made less difficult. If something is
too easy it may not be of real value."
"My difficulty at the time was the selecting of a timely topic that would be
of interest for me. At first, it was much too broad and I had to keep
narrowing my options. Looking back, I don't think it should have been
made less difficult. This is a learning process that makes great demands
on the person doing the research. I'm happy and satisfied for the
experience."
"Trying to establish a topic that would be a new perspective or contribution
to the field of study was difficult because of the need to review a great
deal of literature on the area to know which direction to go. I think this
step would always be difficult just because it is."
"Wanted to choose something relevant to my current work. Offer options."
"I wanted to do 5 of them."
"No help available or forthcoming from my advisor."
"This was difficult because I had to narrow my focus to a particular area of
emphasis. Submitting a proposal was also difficult."
"Wanted it to be practical for my career. It was appropriate - no
suggestions."
"The committee and I had a difficult time agreeing on the topic and it took
too long. I had written a previous dissertation at a regular university and
did not have any problems. Could be made less difficult if a better
definition of what they wanted had been provided and immediate
consultation between committee and candidate, as well."
"At first it was difficult, but the expertise of doctoral advisor was helpful.
His encouragement helped me to discover acceptable topic. Could have
been less difficult if I had been given topic to research and write."
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Table 28 (continued)
"I had many areas that I was interested in studying; however, most of
them were already spoken for. Could have been made less difficult if
Trinity would have provided listing of areas not available."
"Because I struggled in coming up with a creative idea."
"Too many good options. Plus, topics were difficult to narrow to the right
breadth for a dissertation. More conversation with a Trinity Professor."
"Narrowing the topic presented some difficulty. Perhaps a number of
model topics could have been presented as part of the course (i.e.
[illegible])."
"Knowing the doctrinal stance of Trinity, different from mine, I was
concerned about my proposal's acceptance. However, this was not the
case."
"I wanted to do a project which would benefit others. It took a season of
prayer to discern God's will. It would have been helpful to talk to an
advisor. All my work was on my own. There was a sense of isolation."
"I had been in the ministry for over 15 years and was not one of the field
direction I should study in."
"Well, I was confused because I received different messages from the
professors; I don't know."
"I wanted to choose a significant project, not just one to fulfill
requirements. It couldn't have been."
"Adequately defining a topic that would satisfy the college. Specifying a
list of parameters for the dissertation."
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Table 29
Qualitative Responses of Survey Participants to Question 23: Of the following
maior steps in vour doctoral program, with which did vou experience the greatest
anxiety? Re: Dissertation research and writing
"Distance to libraries."
"It was average anxiety."
"First time. I really don't know."
"Very time consuming. I don't think it could of."
"I did not have an adequate model, therefore, I fumbled around a bit
before I hit the correct pattern. Yes, by giving 'sample' papers, the school
could have greatly helped."
"Needed library facility closer. If I had lived in a larger city such as Dallas
or Fort Worth."
"Time for research."
"It wasn't necessarily difficult, but ranking the major steps, this was
probably the hardest - the time involved, the writing, and the rewriting.
Research always involves many steps."
"The challenge of something new! I enjoyed the challenge greatly."
"Because I was away from the college library, I had to use my own library
and the library of New York City. By mailing the needed reference books
from the college library."
"Just putting together the outline and how to put it together. I do not think
it could. It is something I just get anxious over because I want it to be the
best I can do."
"The demands for quality were so phenomenally high. They should not be
changed."
"I did not have a mastery of writing such a project, and did not have the
advantage of such courses as Inquiry and Research Methods. However,
my advisor was most helpful. If we had this course."
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Table 29 (continued)
"I was hurried."
"Selection and availability of material. I really don't know."
"Expensive writing across Atlantic and waiting for replies. If 'e-mail' had
been available, it would have been easier."
"Needed questions answered. Could have been made less difficult
through Internet - web."
"Difficulty in focusing topic and developing proposal. I don't know. I think
the proposal stage is just plain difficult for most. Narrowing the topic to a
foundation research question with a goal of future knowledge added to the
field under study."
"Was teaching full time and pasturing full time plus serving as military
auxiliary chaplain during the process. The difficulty was a good and
strengthening part of the process."
"This was not a difficult process. The work and professors were
interesting and I was ready to do some hard work. It was a pleasure."
"Lack of on-going interaction with faculty."
"Shortage or materials on the subject. Less difficult had there been more
written materials."
"Understanding parameters, Bloom's taxonomy in [incomplete thought]."
"I was, and always have been, self-conscious about my abilities. I needed
positive reinforcement. I did receive such from my advisor. Perhaps only
I could have changed my situation by receiving the positive and corrective
remarks as constructive."
"Inadequate resources. Could be made less difficult by the school
providing greater resources for research."
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Table 29 (continued)
"The writing was not too difficult. In fact, it was enjoyable. The availability
of research materials, at that time, were limited. Again, at the time, Trinity
did what they could. Obviously today the Internet has alleviated this
problem. In the early 1980's, I did the bulk of my research at my
denominational seminary's library."
"Concern for accuracy in data collection, data analysis, and accuracy in
data presentation."
"What I considered to be good, scholarly material was not accessible
enough for me. Could have been less difficult with more faculty-student
interaction."
"I have a science background and prepared my dissertation as if it was a
science thesis. I had very positive responses to the draft first chapter and
very negative responses to the completed dissertation. This was because
of a lack of contact. Could be less difficult with the help of a locally based
supervisor. I was also writing the dissertation during a period of transition
at Trinity when their standards kept changing."
"The requirements seemed overwhelming. My first thought was that I
could never do all that was required. However, the research and writing
became one of the most rewarding things I have ever done in my
theological education! Could have been less difficult probably by the
student feeling that he/she could freely share and talk with professors. I
knew I could do this, but was hesitant to do so."
"Limited help; same type of content."
"The amount of reading (see bibliography)."
"It is a huge undertaking - in any situation I would of felt that way. I guess
the question I often asked myself was 'can I do this'. I don't know of any
way. The faculty was very supportive and encouraging [on (?)] the predraft. Courses prepared me for it."
"There was no mentoring process. Closer supervision; submitting
bibliography first; some dialogue with an appointed supervisor."
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Table 29 (continued)
"There seemed to be a lack of material available on my chosen subject. I
used several University and private/public libraries to obtain materials.
Having access to a larger source of libraries."
"At that time I did not feel I had a good grasp of writing techniques.
Unavailable at the time, needed better foundational training in the field of
research and writing."
"At the time I did not own a computer. My dissertation was done three
times on a typewriter - 178 pages. A computer with a good work
processor program."
"Standard expected. By specifying the expected standard and contribution
to knowledge."
"I had to do research at other University libraries. Not all bad however, it
took a great deal of my time to do research on dissertation and took me
away from my family and Church duties. Better library with lot of material
available for research. However, I lived in Henderson, KY, across river
from Evansville (?), Indiana, it would have been easier if library had been
better equipped.
"Because of the time needed for research. If I had less responsibility on
my job."
"This needs energy, patience and discipline. Setting goal and staying by
it."
"Lack of personal research and writing skills. I needed to be better
prepared long before graduate studies."
"Pressures of full-time job. It really couldn't have without financial
support."
"Trinity at that time did not have clear procedures or confines on doing a
dissertation. To provide a training seminar in how to meet requirements."
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Table 29 (continued)

"I had become weary of the study hours. The encouragement needed for
the completion of the work was provided by my wife. I should have spread
the hours over the period of a few more months or an entire year. I
committed concentrated hours every day from the start to completion. Not
the best plan. Difficult on student and family."
"The research was difficult. There was no way which it could have been
eased."
"It wasn't that difficult. The problem with finding time to do it all was the
problem.; I should have finished my education earlier in life."
"Worked full time and was tired trying to write; I f I had not been working
full time; however, I needed to pay for the courses."
"The absence of a local tutor to advise and the cost of transatlantic phone
calls wire prohibitive; local tutor."
"Some lack of adequate training in research and writing skills."
"I had problem for lack of books available in Fort Hayne Library. I often
used Moody Library in Chicago and also Libraries such as Guare
(illegible) Theological Seminary. No other way but seek the help of
nearest libraries available."
"I wanted to write about something that was hard to prove. I did research
and thesis on Abraham, Isaac, Jacob, and Joseph.; I don't know. I had all
the research material at my disposal."
"My writing skills are weak and I was concerned about putting the
dissertation research together in a professional way. The only way I know
is if I had been a better English student."
"It's very challenging endeavor to begin with, but at the time I was in
practice full time plus had a young family; More contact with faculty would
have helped. I had absolute contact, but mentorship would have helped
more."
"Being in full time ministry; time was a major factor. I spent hours in the
library at Gordon Conwell Seminary Hamilton, Mass.; Under the same
circumstances I don't think anything could be changed."
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Table 29 (continued)
"I must find all the books and sources needed for the dissertation here in
Indonesia."
"It was not difficult. The studies in my field of work were very helpful and
practical."
"Mail was slow - -1 had hoped to complete it sooner. It probably couldn't."
"I would have liked more support. Someone locally to work with — maybe
a local member of the committee."
Table 30
Qualitative Responses of Survey Participants to Question 23: Of the following
maior steps in vour doctoral program, with which did vou experience the greatest
anxiety? Re: Dissertation telecommunication conference
"Traditionally this is the time when students' schooling is challenged the
greatest. I don't think that it could be less difficult."
"My committee did not want me to take the Bible literally. They objected to
my stand of the Bible being inerrant. Doctrine position stated at the
beginning of courses. Position changed drastically from 1994 statement
of faith to their 1998 statement."
"I did not know what to expect. Trinity could give more information
regarding how to prepare for the oral defense."
"The committee members were all male fundamentalists/evangelicals with
whom I had nothing in common. The theme of my dissertation was not
particularly compatible with committee members' own experience and
beliefs. I would have to had attended an institution with different
theological perspectives."
"Not knowing what was expected or what would happen. Telephone
conferences with supervisor and others prior to defense would be helpful.'
"At the time of my enrollment, correspondence was by mail exchange
only."
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Table 30 (continued)
"Overseas students difficulty through writing and telephone"
"I felt I had very little help from Trinity; more attempt to make a connection
with me on the part of Trinity."

Table 31
Qualitative Responses of Survey Participants to Question 23: Of the following
maior steps in vour doctoral program, with which did vou experience the greatest
anxiety? Specifications to the answer choice "Other"
"Chose project over dissertation."
"I do not recall anxiety in any area."
"N/A. I was under Plan B which gave credit for my then 20 years
experience as a pastor and superintendent of Christian school."
"Finding enough time for the course and research while working. I carried
a heavy workload. No way could this have been made less difficult."
"My D.Min. did not require a dissertation. I had only a small writing project
to complete."
"None. I found it not at all anxiety producing. I feel it should have though."
"I completed a 'non-dissertation' degree."
"I was not required to do a dissertation for Trinity."
"Time. Full time pastorate with additional job."
"Direction in general. Occasional course syllabi were not completely clear.
Precision cannot be over emphasized at a distance program. Write the
syllabus so that gray areas are adequately addressed."
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Table 31 (continued)
"I received no input of any kind ~ beginning to end."
"If you understand Trinity's policies and go for it, there should not be great
difficulties."
"Methods of Leadership. Could have been made less difficult if I had lived
nearer to the college."
"Graduation details. Receiving adequate and cooperative information and
assistance with final graduation process. More helpful assistance from
graduation office could have made this less difficult."
"Because of my extended program and Trinity's growth, I had too many
advisors with different opinions causing some conflict in the requirements.
Less difficult if I had stayed with original advisor "Dr. Rodgers" rules from
original catalog held to.
"I chose an expanded study and research program vs. dissertation. The
research as related to the subject selected was limited to a few libraries
near my home and my own library. I was not aware of the research
materials available at Trinity Library at the time."
"My personal health. It made things difficult to study, prepare lessons, and
work at the computer. I was in and out of the hospital 13 times in 8 years."
"I never experience 'anxiety'. I trust the Lord."
"I had no problems. I had the required text books and worked from them."
"Working with books, rather than people. Time. Not trying to do so many
things at the same time."
"I had no anxiety."
"Professor did not accept the writing style that I selected and insisted on
an (sic) outdated style. I had difficulty meeting his rigid or often ultra
critical comments. If professors would have accepted the style which met
the criteria of the school."
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Table 31 (continued)
"None of above."
"Amount of work along with my college duties. As Executive Vice
President and Academic Dean the day to day operation was my
responsibility. The administrative load and committee work was enormous
which cut into study time. A study sabbatical. I was not eligible because I
used it to complete my doctoral studies in Education at University of
Cincinnati."
"Other course work. It was very demanding conceptually. Not applicable.
The effort was necessary."
"I don't remember experiencing anxiety. It was a pleasant and rewarding
experience."
"None."
"I did not have a problem with any of the above.
"None."
"Would have been dissertation research, but I opted out of dissertation."
"The portfolio; The extensiveness of the project; Not sure it could have
been to gather all the necessary information."
"No anxiety"
"Didn't experience anxiety - Philip 4:6"
"D. of Min. - not applicable."
"None; All my research for my dissertation was handled through St.
Vadimir's Orthodox Seminary - New York."
"None"
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Table 31 (continued)
"Graders need to be screened more carefully.; Academic documentation
does not need anything but being read for spell check or punctuation
perhaps typographical errors. In the past I have taught college level,
(e.g.)."

"None; I did not find this particularly difficult."
"None - See Philippians 4:6"
"None"
"Not required prior degree; It was not; It was not necessary."
"Working full time with a family finding time to complete the course /
degree requirements (general speaking). Full time family, full time church,
and now full time study - was difficult to find time for it all. Stretching the
program out, however in the end, I feel that in my case, it was better to
more through it as I did."
"Graders; I was assigned two graders that corrected information that was
accurate and did not need any added correctness. I discussed this with
Dr. Stephen Lowe and Rev. Steve Selby and they took care of the matter.
By better screening those who apply for the position of grading scholarly/
academic documentation."
"None."
"Job placement; Finding an appropriate position after completing the
program.; If I had known that few churches hired counseling pastors."
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Table 32
Responses of Survey Participants to Question 24: How would vou describe vour
relations with your major professor?
Responses
Very helpful
Somewhat helpful
Not helpful
Total

N

Percent

125
46
23

64.4
23.7
11.9

194

100.0

%2= 88.526 w12 degrees of freedom; significant @ |>=0.05
Almost two-thirds (64.4%) of the respondents described their relations with
their major professor as very helpful. The proportion of respondents who
described their relations with their major professor as somewhat helpful (23.7%)
was less than the 33.3 percent expected. The remaining 11.9 percent indicated
that relations with their major professors were not helpful. The departure of the
observed distribution from the distribution expected is significant (chi-square =
88.526). The distribution of responses in Table 32 departs significantly from the
distribution of responses expected under the condition of the null hypothesis of
no difference in the numbers of responses per response category.
Respondents who described their relations with their major professors as
"not helpful" were asked to explain. What follows are their verbatim and unedited
responses in Table 33.
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Table 33
Qualitative Responses of Survey Participants to Question 24: How would vou
describe vour relations with vour major professor?
"Didn't really know him."
"Didn't have any personal contact as such."
"No faculty major prof. Doctoral committee arranged after dissertation
approval - was not appointed until after all course work essentially
finished."
"I had no interaction with professors."
"Don't know that I had any relation with any professor."
"Limited contact directly, but was helpful when contacted."
"She was [very helpful] ~ female tend to be most [sic] helpful than man!"
"I don't remember any correspondence."
"The mentor assigned to me was not helpful at all. He was difficult to
contact and had nothing to offer in the way of help or insight."
"He was distant. Our conversations were few. He did not express any
personal interest in me. He was a fundamentalist and I am not."
"Did not really ever have a major professor, at least not that I knew of."
"Had no relationship."
"Had little contact."
"I didn't have a lot of contact but I didn't feel I needed it either. I was
satisfied and felt the course objectives were clearly presented in the
course materials and syllabi)."
"Don't remember one professor in particular."
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Table 33 (continued)
"Non-existent!"
"Virtually non-existent."
"Mailed papers in but very little feedback."
"Neutral. Only feedback was [illegible] assignments with comments."
"Once I got my dissertation Chapter 1 written he was very helpful."
"Did not have."
Didn't really have one."
"Really did not have a relationship with a particular professor"
"Unsure"
"Not enough direct contact"
"Excellent"
"He was good. Good Christian and supportive"
"Inadequate communication - his comments on papers were perfunctory."
"I did not really have much contact with him so my experience was neither
positive or negative."
"As helpful as they needed to be - always courteous and concerned,
however, being off campus, I did not often have needs which would
involve faculty, etc."
"Of excellence."
"I felt the grading was haphazard and careless."
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Table 34
Responses of Survey Participants to Question 25: How would vou describe the
dissertation supervision vou received from vour maior professor?
Responses
Too much supervision
Not much, but sufficient
Close and continuous
Not enough
Total

N

Percent

0
96
62
13

0.0
56.1
36.3
7.6

171

100.0

%2= 138.450 w/ 3 degrees of freedom; significant @ £=0.05
Of the 171 respondents asked to describe the dissertation supervision
they received from their major professors, over half (56.1 %) selected "not much,
but sufficient for my purposes". Citing "close and continuous supervision" was
36.3 percent. No respondents selected "too much supervision" and only 7.6
percent claimed "not enough". The calculated chi-square (138.450) is significant
at the .05 probability level. The distribution of responses in Table 34 departs
significantly from the distribution of responses expected under the condition of
the null hypothesis of no difference in the numbers of responses per response
category.
Respondents who described the dissertation supervision they received
from their major professors as "not enough" were provided space to explain.
What follows are their verbatim and unedited responses in Table 35.
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Table 35
Qualitative Responses of Survey Participants to Question 25: How would vou
describe the dissertation supervision vou received from vour maior professor?
"Enough and always encouraging."
"But the review of material once drafted was thorough and complete."
"Did not have - took additional hours. If I had it to do again, I would do
the dissertation."
"He helped me on my papers and projects when requested."
"Hardly every spoke. Written comments were US oriented, not European."
"He knew nothing about my topic, but that made it easy for me to pursue
my interests independently. He did not provide active encouragement but
made me guess what was required."
"Could have used more guidance in some areas."
"I did fine, but very little input provided."
"Had none."
"At that point, he was too busy with other duties and figured I would do it
because of my previous experience."
"Since I took the two extra course option instead of a formal long
dissertation I had close supervision in fulfilling the multiple research
projects of varied length."
"Dissertation waived because of doctoral work in Education and the
amount of graduate hours accumulated. Did extensive counseling
practicum experience which required as much writing and case studies at
dissertation."
"Because only by correspondence."
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Table 35 (continued)
"Had no personal contact with major professor. Only two - three letters
passed between us."
"Did not have."
"Satisfactory."
"No dissertation; opted out."
"Excellent - Pamela Peterson - first rate."
"Again - supervision is as available as required; personally required very
little supervision."
"Of excellence."
"I got almost no help."
"Due to Trinity Academic policy at the time of admission a thesis was all
that was required."
"Not enough feedback during development phase."
Table 36
Responses of Survey Participants to Question 26: How was vour dissertation
topic selected?
Responses
Chose it myself
Selected jointly
Major professor selected
Other
Total

N

Percent

127
38
3
6

73.0
21.8
1.7
3.4

174

100.0

%2= 231.012 w/ 3 degrees of freedom; significant @ £=0.05
The majority of doctoral recipients (73.0%) stated that they chose their
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dissertation topics by themselves. The proportion of those who selected their
dissertation topics jointly with their major professors (21.8%) was only 3.2
percentage points below the 25.0 percent expected. The students' major
professors selected dissertation topics for 1.7 percent and 3.4 percent selected
topics using other methods. The departure of the observed distribution from the
distribution expected is significant (chi-square = 231.012). The distribution of
responses in Table 36 departs significantly from the distribution of responses
expected under the condition of the null hypothesis of no difference in the
numbers of responses per response category.
Participants who indicated that their dissertation topics were selected by a
method other than the responses provided were asked to specify. What follows
are their verbatim and unedited responses in Table 37.
Table 37
Qualitative Responses of Survey Participants to Question 26: How was your
dissertation topic selected?
"Degree dictated."
"Selected with all committee members."
"I chose it but interacted with professor in narrowing the scope of it."
"Topics were required in the extended course option."
"Expository series of sermon."
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Table 38
Responses of Survey Participants to Question 27: What should be the purpose
and emphasis of the dissertation?
Responses
Contribution to field
Research training for individual
Both equally
Total

N

Percent

37
30
114

20.4
16.6
63.0

181

100.0

x2= 72.011 w12 degrees of freedom; significant @ e=0.05
Slightly less than two-thirds (63.0%) of respondents stated that the
purpose and emphasis of the dissertation should be both a contribution to the
field and research training for the individual. Regarding the purpose and
emphasis to be primarily a contribution to the field was 20.4 percent. The
remaining 16.6 percent cited the dissertation's purpose as primarily research for
the individual. The calculated chi-square of 72.011 is highly significant at the .05
probability level. The distribution of responses in Table 38 departs significantly
from the distribution of responses expected under the condition of the null
hypothesis of no difference in the numbers of responses per response category.
Participants were provided additional space for their comments with
regard to the purpose and emphasis of the dissertation. What follows are their
verbatim and unedited responses in Table 39.
Table 39
Qualitative Responses of Survey Participants to Question 27: What should be the
purpose and emphasis of the dissertation?
"Not only did I want to learn, but I wanted this knowledge to be of practical
value to those who would have it and for those who would need it."
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Table 39 (continued)
"[Selection 1 — Primarily a contribution to the field] should be emphasized
after post doctorate."
"A dedicated research project has to be both of the above. The major
thrust is that has to be an addition to learning and a contribution.
Therefore, the person doing the research and the field of endeavor will
both gain."
"This [contribution to the field] allows the student to use much previous
experience and knowledge to compliment the present endeavor."
"The addition of new knowledge is essential for a dissertation."
"My 40,000 word dissertation was not for my benefit only. I felt it was a
major contribution in the field of theological education."
"As an engineer, I do not feel searching library holdings is research."
"Research is important (and I already had done it). Contributions to field
also gives candidate a feeling of success."
"The time spent researching the topic was beneficial in my work as a
Salvation Army Corps officer -- pastor. It indeed taught me to do research
for preaching, Bible teaching, administration, and community service."
"I don't see how a student could intellectually contribute much to the field
he is training for."
"I can't see the point of mere research training if it doesn't produce
something of merit."
"I would have liked to do a dissertation or thesis but was advised that it
would be quicker to go the study route. This I enjoyed but it did not
exercise my mind all that much. It was merely going through a great deal
of Biblical material, a lot of which I had done when doing former degrees.
To be frank, my master's dissertation made more demands upon me that
the doctorate (the M.Th. I did with another university)."
"If it makes a contribution to the area of study, it would be fine. I feel,
however, that from my viewpoint, the purpose was to improve my research
abilities and become better equipped in the subject."
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Table 39 (continued)
"Practical use plus a contributor."
"Certainly the purpose is to contribute to a specific field of knowledge but
in doing so the researcher gains in depth training into the research
process. The purpose may be #1 but the outcome is both #1 and #2."
"Required topics were all in the counseling field and were selected to
provide the needed training as part of each course."
"Whatever is done needs to be worthwhile, practical and useful."
"My case would have been an exception. I was already involved in a retranslation, re-analysis, and re-interpretation of revelation. My analyses
were finding answers scripturally, theologically, eschatologically, and
historically not found in current works with which I am acquainted. All
current works enter into such a study from a prepositional approach that is
self-defeating."
"Having an intense interest on the subject. Objectivity and Proof of
intensive research."
"Positive contribution but no necessarily new discovery."
"The board of the oral dissertation comments said I had contributed well."
"All study was work related."
"None."
"Practical application for leadership."
"I thoroughly enjoyed my study through Trinity. It was very challenging
and came at a time that I needed to strengthen certain areas of my
ministry."
"Most Trinity degree students move on to greater challenges."
"My study was designed/selected as the result of my work at the larger
psychiatric Hospital in N.C. State (Ministry Chaplain - therapist counselor)."
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Table 39 (continued)
"I appreciated the opportunity to prepare a paper that helped me clarify
issues and at the same time would be of help to others in the field."
Question 28 asked respondents to identify the greatest obstacle that
threatened to prevent them from completing their first lesson as new Trinity
students. What follows are their verbatim and unedited comments in Table 40.
Table 40
Qualitative Responses to Question 28: What, in vour opinion, was the greatest
obstacle that threatened to prevent vou from completing vour first lesson as a
new Trinity student?
"I found that time was...too many other responsibilities."
"I do not remember any obstacles. I eagerly began the courses and
stayed with a consistent study program throughout (daily)."
"For the most part, I was a little overwhelmed with the amount of reading,
research and writing, but steered myself to the fact that for this to be a
meaningful experience and not a diploma mill, it would require a lot of
work."
"Discipline."
"None."
"Interruptions at the job."
"Availability of time and self discipline."
"I never experienced any major obstacles during my doctoral studies."
"The uncertainty of knowing what to expect. However, after the first
lesson, the comments, suggestions, and criticisms were quite effective in
planning future lessons."
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Table 40 (continued)
"I had no obstacles. As a 37 year old student, I was eager to get to work."
"I had none. I enjoyed the lessons."
"Personal motivation and fear of failure were equal obstacles."
"Balancing ministry and study."
"Thinking I could put off doing until last minute."
"No obstacle."
"Lack of time."
"The many pastoral duties I faced. Once I learned how better to schedule,
things improved dramatically. Some of the courses helped me along my
study to deal with this problem as well."
"Overwhelmed at all the work and papers to be written. I enrolled totally
(full program). If I did it now, I would take just a course or two at a time.
The Regional Seminars gave me the new interest and motivation to
finish."
"My ministerial duties - sometimes lauded and time consuming."
"You have to be kidding! I see no value to this question."
"There were none. I had access to a former student who could help me
through."
"Finding adequate time to devote to studying because of employment
responsibilities and family responsibilities."
"Motivation and time."
"Time and money."
"The need for personal self discipline and structure is probably the
greatest."
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Table 40 (continued)
"The time and discipline to study independently."
"Procrastination."
"Self discipline."
"My health."
"Time."
"Just getting started."
"Setting aside time to complete the work."
"My own time. At the time I was a College Administrator, a full time
pastor, and I had a family."
"I completed my studies."
"Unfamiliarity with North American English."
"Discipline."
"I was chagrined by the 'Mickey Mouse' nature of the course. It was set
up like a high school workbook. My previous graduate work had been
done at a prestigious university and I was ashamed to sink below this
level. It was convenient, however, because I was living in a 'backwater'
area due to my husband's employment and had a small child at home.
The Trinity program has since become much improved."
"I was accustomed to self-study because of Luther Rice. Trinity's work,
which is far superior, was a challenge, a change, and a charge!"
"Procrastination."
"Not knowing if I should sign up as a student."
"Getting accustomed to the study techniques and methods."
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Table 40 (continued)
"The long time factor (the fact I did it part time) and the programme and
cost requirements changed during this time."
"Getting to understand the system."
"A difference between British and American approaches to higher
education. The American system required more attention to detail
(spelling, grammar, etc.)."
"Lack of patience on my part."
"Time management."
"My full-time responsibilities as the pastor of a campus church plus
teaching responsibilities at a Baptist institute - each made a demand on
my schedule."
"Time - a large church with some church problems (staff). When that was
taken care of, there was no problem. I came into the office at 7 AM. and
was not disturbed until 10 A.M. (unless for emergency) five days a week."
"Personal discipline."
"Developing the required discipline to accomplish the work in the face of a
busy and demanding professional schedule."
"Not being sure of what was expected."
"Fear of inadequacy or inability to complete the course."
"New style of learning - more contact from school to encourage
completion in a timely fashion."
"No obstacles. I had taken correspondence before and it was an easy and
complete lesson."
"None. The expertise of professors advised and encouragement helped
me to successfully graduate with a D.Min. summa cum laude."
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Table 40 (continued)
"Pressures from the United Methodist Church and my pastorate. I took
some flack from peers."
"I had no obstacles. I made a commitment that I was going all the way.
Earlier in my educational program I had completed all the course work for
the Ph.D. but because of circumstances, I was not able at that time to
complete the degree. When the opportunity presented itself, I was
determined that I would go all the way."
"Only my personal health. My health slowed me down considerably during
the course of my degree program causing several extensions. At this date
I am 74 years old. I started when I was 61 years old and graduated with a
summa cum laude when I was 69 years old. So you see, the condition of
my health had a great deal to do with the delay. Amazing — today I am
healthier than "I was in 1985 after 13 trips for extended time in the
hospital."
"I looked forward to its completion with anticipation."
"Cost and time."
"Time as it related to my pastoral duties as a full-time pastor."
"Establishing self-discipline as opposed to imposed discipline of a
classroom."
"Time. I started pastoring a new church. The church grew numerically
which demanded more time. My children were 3, 5, and 7 years old.
Also, understanding what the lesson was wanting me to respond to and
how best to do so."
"I can't think of a real obstacle. I was very anxious to study; therefore,
obstacles were practically nil."
"Time."
"Having the time to prepare lessons after full day of ministry in the local
church."
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Table 40 (continued)
"Pressures of work/ministry; it was a problem at the start finding the time
to begin reading/writing."
"There were no obstacles as I was excited about going back to school."
"Just reading the amount of work required. I am thankful now that this did
not deter me. The most important thing I did was just begin and do one
thing at a time."
"Just getting started - procrastination caused me to lose six months
between submission of Lesson #1 and #2."
"Personal discipline."
"Nothing."
"None, I enjoyed it."
"Finding the time over 6-7 years."
"The overwhelming feeling of all of the requirements/assignments for the
course. My BA and MA were completed at a State University and I was
used to high academic requirements but I was surprised at the depth of
the course work at Trinity."
"The discipline of time and investment of money as my wife and I with four
children had limited resources (by choice as missionaries)."
"None."
"Not knowing the level required."
"Self-discipline."
"My own procrastination."
"Time management - scheduling my time to study and work as a full-time
minister."
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Table 40 (continued)
"Actually getting started in the process after being out of graduate school
(Masters level for more than 10 years)."
"Fear that I wouldn't do it well."
"Having to be self-motivated."
"That was the easiest -1 was eager to get started - the middle ones were
hard."
"Time factor."
"The amount of work and the limited time I had available."
"The anticipated time commitment."
"Business, lack of self-discipline."
"Insufficient time set aside for the task."
"Time!! I was very busy as a Pastor."
"Time to complete the assignment."
"I was highly motivated. I made a schedule and followed it."
"Discipline - There is no one to force you to do the studies in a certain
time frame. I am of the opinion it requires more discipline for distance
study than for class room work."
"The lack of readiness."
"Trying to meet deadlines."
"Self discipline."
"Pressures of job and family."
"None."
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Table 40 (continued)
"None -1 was determined."
"Had no problem."
"None."
"The greatest threat or obstacle to prevent me from completing my first
lesson was the task of finding a productive time schedule for serious
study."
"Poor quality tapes. The Romans class was extremely repetitious."
"I did not experience an obstacle as such with the first lessons. It was a
learning experience when it was graded and returned."
"No obstacle."
"Money and Time factor"
"None"
"There was not one"
"No obstacle"
"Scheduling my life, ministry and home"
"None, but the length of time in turn around of assignments sent for
marking was too long. Inadequate comments by tutors also unhelpful. It
improved once a UK proctor was provided."
"Get a time to study regularly."
"The financial costs."
I took ill Oct. 1992 - Feb. 1993, but registered as soon as I had sufficiently
recovered."
"Nothing was well informed of what was expected of me."
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Table 40 (continued)
"Perfectionism on my part, once I started, OK."
"Church responsibilities; Family demands; Not well organized at the time I
began."
"Time."
"Time spent being able to have time to do adequate job in completing the
course."
"None."
"None."
"Dr. Stephen D. Lowe and his faculty are totally dedicated to the academic
success of their students."
"The unknown; anxiety."
"Not totally aware of expectation of Professor, fear of the unknown."
"Time to do the work."
"Discipline my time for study."
"None."
"Lack of interlectuar record in cassette programme on the book of
Romans."
"None."
"Birth of a child."
"None."
"The first lesson have easy - It was some of the middle stretch that I
seemed to drag in fear."
"Nothing - the courses were clear and laid out well."
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Table 40 (continued)
"It seemed a little overwhelming to get started, in what I knew would
demand great discipline on my part."
"Discipline to keep going."
"Dr. Stephen D. Lowe, his faculty and staff are totally dedicated to the
advancement, progress and success of all their students/ programs.
Consequently there were really no obstacles."
"Only after the fist lesson could I tell how the grading would take place. It
might help to send a copy of a paper well done so you could know what
was going on."
"Time constraints - as a full time pastor I was already working 60+ hours a
week."
"Not enough time allocated each day."
"Questions re: Accreditation of Trinity."
"Fear of failure, because of my ego and length of time when I was last in a
class room setting."
"Nothing."
"Time available as I was in full time Christian ministry."
"Persona! time management & dedication of effort. Developing positive
study habits. Sacrificing other worthy activities for a couple of years."
"I needed more time frames. Having 12 months to complete the first
course without immediate time frames was too unstructured. Suggest first
lesson be submitted within 4-8 weeks."
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Table 41
Responses of Survey Participants to Question 29: Evaluate the following aspects
of your doctoral program at Trinity.
AsDect
Course work
Ind. reading
Rel. mjr. prof
Rel w/faculty
Rel w/students
Portfolio opt
Req. major
Req minor
Tch asst
Rsch asst
Prep to rsch
Intern
Dissertation

No of
ResD.
1198 '
196
196
194
193
186
194
185
185
186
187
188
189

Of great
Value
161 (81.3%)
125 (63.8%)
62(31.6%)
31 (16.0%)
9 (04.7%)
62 (33.3%)
113 (58.2%)
60 (32.4%)
20 (10.8%)
21 (11.3%)
70 (37.4%)
51 (27.1%)
124 (65.6%)

Of some
Value
33 (16.7%)
61 (31.1%)
76 (38.8%)
59 (30.4%)
24 (12.4%)
32(17.2%)
63 (32.5%)
59(31.9%)
20 (10.8%)
27 (14.5%)
49 (26.2%)
24 (12.8%)
27 (14.3%)

Of little
Value
4 (02.0%)
5 (02.6%)
32 (16.3%)
57 (29.4%)
41 (21.2%)
11 (05.9%)
5 (02.6%)
7 (03.8%)
21 (11.4%)
21 (11.3%)
24 (12.8%)
12 (06.4%)
7 (03.7%)

Not
Applicable Chi-Sauare
0 (00.0%) 347.980*
5 (02.6%) 199.837*
26(13.3%)
35.020*
47 (24.2%)
10.124*
119(61.7%) 148.948*
81 (43.5%)
62.387*
13(06.7%) 155.113*
59(31.9%)
44.427*
124 (67.0%)
74.286*
117(62.9%)
43.032*
44 (23.5%)
22.904*
101 (53.7%)
99.702*
31 (16.4%) 173.222*

'Significant @ fi = 0.05 w/ 3 degrees of freedom

This question asked respondents to evaluate 13 specified aspects of their
doctoral programs at Trinity. The response categories for each of the given
aspects were 1 (of great value). 2 (of some value). 3 (of little value) and 4 (not
applicable).
In the calculations of chi-square goodness-of-fit tests reported in
Table 41, the specified frequencies of 25.0 percent for each response category
for each specified aspect of respondents doctoral programs at Trinity College
and Theological Seminary was the statistical model for comparing observed
responses of Trinity's doctoral recipients. Against this hypothetical and statistical
model of expected responses, the actual observed distributions were tested for
goodness-of-fit at the .05 probability level. The comparisons made it possible to
determine whether the observed frequencies in Table 41 were statistically
significant or attributable to chance. With three degrees of freedom (N -1, where
N equals the total number of response categories per doctoral program aspect).
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A minimum calculated chi-square value of 7.815 was required for significance at
the .05 probability level (Snedecor & Cochran, 1980). The distribution of
responses in Table 41 departs significantly from the distribution of responses
expected under the condition of the null hypothesis of no difference in the
numbers of responses per response category.
Coursework - More than four-fifths (81.3%) evaluated the coursework in
Trinity's distance education doctoral programs as "of great value". The proportion
of those who indicated that the coursework was "of some value" (16.7%) was 8.3
percent points below the 25.0 percent expected. Only 2.0 percent believed the
coursework to be "of little value". None of the doctoral recipients responded with
"not applicable." The calculated chi-square of 347.980 is significant at the .05
probability level.
Independent Readings - Of the 196 respondents, 63.8 percent regarded
the independent readings "of great value" while an additional 31.1 percent cited
"of some value". A small percentage (2.6%) regarded the independent readings
"of little value" or simply "not applicable", respectively. The departure of the
observed distribution from the distribution expected is significant (chi-square =
199.837).
Relations with Maior Professor - A slight majority (38.8%) of the
respondents regarded their relations with their major professors "of some value".
The percentage of doctoral recipients who rated relations with their major
professors "of great value" was 31.6 percent. The percentage of those whose
relations were "of little value" was 16.3 percent with an additional 13.3 percent
having responded "not applicable". The calculated chi-square of 35.020 indicates
the significant lack of goodness-of-fit between observed and expected
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distributions.
Relations with Other Faculty - When asked to evaluate their relations with
other faculty at Trinity College and Theological Seminary, 30.4 percent of the
responding doctoral recipients believed it to be "of some value". The percentage
of those who believed relations with other faculty to be "of little value" (29.4%)
was only slightly higher than the expected 25.0 percent. Only 16.0 percent
deemed such relations "of great value" and 24.2 percent responded "not
applicable." The calculated chi-square of 10.124 indicates the significance of the
observed distribution of responses in theiir departure from distribution expected.
Relations with Fellow Students - This item solicited a value response
regarding respondents' relations with fellow students. The percentage of those
who responded that relations with fellow students were "of little value" (21.2%)
was only 3.8 percentage points lower than the expected 25.0 percent. The
percentage of students who indicated "of great value" (4.7%) was lower than
those who responded of "some value." A majority of respondents (61.7%)
responded that relations with fellow students were "not applicable" during their
doctoral programs at Trinity. The calculated chi-square of 148.948 is significant
at the .05 probability level.
Portfolio Credit Option - Of the 186 who evaluated the portfolio credit
option, 33.3 percent claimed it was "of great value". The percentage of
respondents who believed the portfolio credit option to be "of some value" was
17.2 percent compared to 5.9 percent who deemed it to be "of little value". The
remaining 43.5 percent of respondents indicated "not applicable". The calculated
chi-square of 62.387 indicates the significant lack of goodness-of-fit between
observed and expected distributions.
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Requirements in Maior Field - The majority of respondents (58.2%)
indicated the requirements in their major fields of study "of great value". The
percentage of respondents who believed the requirements to be "of little value"
(2.6%) was considerably lower than the expected under the null hypothesis
(25.0%). Slightly less than one-third (32.5%) cited "of some value" when asked to
evaluate requirements in their major fields of study. Only 6.7 percent of
respondents indicated "not applicable." The calculated chi-square of 155.113
indicates the significance of the observed distribution of responses in their
departure from distribution expected.
Requirements in Minor Field - Slightly less than one-third of respondents
(32.4%) believed the requirements in their minor fields of study to be "of great
value". Additionally, 31.9 percent believed those same requirements to be "of
some value". The percentage of doctoral recipients who believed requirements in
the minor fields of study to be "of little value" (3.8%) was considerably lower than
what would be expected under a null hypothesis (25.0%). The remaining
percentage (31.9%) responded "not applicable." The calculated chi-square of
44.427 is significant at the .05 probability level.
Teaching Assistantship - Of the 185 who responded to this item, 10.8
percent believed teaching assistantships to be either "of great value" or "of some
value", respectively. While a majority (67.0%) indicated "not applicable", the
remaining 11.4 percent deemed teaching assistantships to be "of little value".
The calculated chi-square of 174.286 indicates the significant lack of goodnessof-fit between the observed and expected distributions.
Research Assistantship - The percentage of respondents who believed
research assistantships to be "of some value" was 14.5 percent. Though 11.3
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percent indicated research assistantship to be "of great value", an additional 11.3
percent believed them to be "of little value". The remaining 62.9 percent cited
"not applicable." The calculated chi-square of 143.032 indicates the significance
of the observed distribution of responses in their departure from distribution
expected.
Preparation to Conduct Research - The majority (37.4%) of doctoral
recipients indicated the preparation to conduct research to be "of great value".
The percentage of respondents who believed the preparation to be "of some
value" was 265.2 percent, which was slightly higher than the expected 25.0
percent. Of the remaining percentage, 12.8 percent believed the preparation to
conduct research "of little value" while 23.5 percent indicated "not applicable."
The calculated chi-square of 22.904 is significant at the .05 probability level.
internship - The percentage of those who indicated that an internship (i.e.
field experience) to be "of great value" was 27.1 percent only 2.1 percentage
points higher than what would be expected under a null hypothesis (25.0%). The
percentage of respondents who deemed the internship to be "of little value"
(6.4%) was significantly below the expected 25.0 percent as was the 12.8
percent who maintained the internship to be "of some value". The majority
(53.7%) responded "not applicable." The calculated chi-square of 99.702
indicates the significant departure of the observed from the expected distribution
of responses.
Dissertation - A majority (65.6%) of the 189 respondents affirmed that the
dissertation was "of great value". Fewer than the 25.0 percent expected (14.2%)
maintained that the dissertation was "of some value". Only 3.7 percent deemed
the dissertation "of little value" and 16.4 percent cited "not applicable." The
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calculated chi-square of 173.222 indicates the significance of the observed
distribution of responses in their departure from the distribution expected.
Table 42
Responses of Survey Participants to Question 30: Please indicate vour
satisfaction with the following items as thev pertain to vour doctoral program at
Trinity College and Theological Seminary.
Nlo. of Excellent
Very
Adequate
No
ChiAspect
Resp
Satisfactory
Unsat.
Opinion
Square
Quality of Instit 200 109(54.5%) 60(30.0%) 26(13.0%) 3(01.5%)
2(01.0%) 204.250*
Quality of facul 199 104(52.3%) 57(28.6%) 28(14.1%) 3(01.5%)
7(03.5%) 175.548*
Avail of facul 196 50(25.5%) 46(23.5%) 48 (24.5%) 20 (10.2%) 32(16.3%) 16.857*
Variety of off
198 77(38.9%) 67(33.8%) 44(22.2%) 7(03.5%)
3(01.5%) 115.434*
Selofcomm
186 19(10.2%) 32(17.2%) 24(12.9%) 7(03.8%) 104(55.9%) 158.785*
Degree Plan
196 48(24.5%) 63(32.1%) 45(23.0%) 4(02.0%) 36(18.4%) 49.153*
Soccontfact 192 11 (05.7%) 25(13.0%) 34 (17.7%) 27 (14.1%) 95(49.5%) 111.542*
Soccontstat 191
6(03.1%) 14(07.3%) 28 (14.7%) 32 (16.8%) 111 (58.1%) 184.942*
Financial aid
190 15(07.9%) 13(06.8%) 23 (12.1%) 11 (05.8%) 128 (67.4%) 268.632*
Avlrea course 196 87(44.4%) 65(33.2%) 32(16.3%) 2 (01.0%) 10(05.1%) 133.643*
•Significant @ p = .05 w/ 4 degrees of freedom

This question asked respondents to indicate their satisfaction with specific
items as they pertained to the respondents' doctoral programs at Trinity College
and Theological Seminary. The response categories for each of the given items
were 1 (excellent). 2 (very satisfactory). 3 (adequate). 4 (unsatisfactory), and 5
(no opinion).
In the calculations of chi-square goodness-of-fit tests reported in Table 19,
the specified frequencies of 20.0 percent for each response category for each of
the given aspects, was the statistical model for comparing observed responses of
Trinity's doctoral recipients. Against this hypothetical and statistical model of
expected responses, the actual observed distributions were tested for goodnessof-fit at the .05 probability level. The comparisons made it possible to determine
whether the observed frequencies in Table 42 were statistically significant or

140

attributable to chance. With four degrees of freedom (N -1, where N equals the
total number of response categories per specified aspect), a minimum calculated
chi-square value of 9.488 was required for significance at the .05 probability
level. The distribution of responses in Table 42 departs significantly from the
distribution of responses expected under the condition of the null hypothesis of
no difference in the numbers of responses per response category.
Quality of Instruction - The percentage of respondents who believed the
quality of instruction at Trinity to be "excellent" was 54.5 percent. One-third
(30.0%) of all respondents answered "very satisfactory". Fewer than the
expected 20.0 percent (13.0%) indicated the quality of instruction to be
"adequate", while only 1.5 percent cited "unsatisfactory". The remaining 1.0
percent had "no opinion". The calculated chi-square of 204.250 is significant at
the .05 probability level.
Qualifications of Faculty - A majority (52.3%) of the 199 respondents
indicated the qualifications of the faculty at Trinity were "excellent". The
percentage of respondents who believed faculty qualifications to be "very
satisfactory" was 28.6 percent with an additional 14.1 percent indicating
"adequate". Considerably lower than what would be expected under the null
hypothesis (20.0%), 1.5 percent claimed faculty qualifications "unsatisfactory".
The remaining 3. 5 percent had "no opinion". The calculated chi-square of
175.548 indicates the significant departure of the observed from the expected
distribution of responses.
Availability of Faculty for Counseling - The percentage of respondents who
believed faculty availability for counseling to be "excellent" was 25.5 percent.
Accordingly, 23.5 percent responded that such availability was "very satisfactory"
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and 24.5 percent responded that it was simply "adequate". Only 10.2 percent
credited the availability of faculty for counseling as "unsatisfactory". The
remaining 16.3 percent had "no opinion". The calculated chi-square of 16.857 is
significant at the .05 probability level.
Variety of Course Offerings - Of the 198 who responded to this item, 38.9
percent indicated that the variety of course offerings was "excellent". Slightly
more than one-third (33.8%) rated the variety of courses offered as "very
satisfactory". The proportion of those who claimed the variety of courses offered
as "satisfactory" (22.2%) was only 2.2 percentage points greater than the 20.0
percent expected. Only 3.5 percent rated the variety of course offerings as
"unsatisfactory" and 1.5 percent had "no opinion". The calculated chi-square of
115.434 indicates the significant departure of the observed from the expected
distribution of responses.
Procedures for Selection of Committee - A majority of respondents
(55.9%) claimed that they had "no opinion" of the procedures for selection of
committee. Additionally, 17.2% rated committee selection procedures "very
satisfactory" and 12.9 percent affirmed that the procedures were "adequate".
Fewer than the 20.0 percent expected (10.2%) indicated that the procedures for
selection of committee were "excellent". Only 3.8 percent deemed the
procedures to be "unsatisfactory". The calculated chi-square of 158.785 indicates
the significance of the observed distribution of responses in their departure from
the distribution expected.
Procedures for Preparation of Degree Plan - Of the 196 respondents, 32.1
percent indicated that the procedures for preparation of degree plan were "very
satisfactory". The percentage of those who rated the procedures for preparation
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of degree plan as "excellent" was 24.5 percent compared to the 23.0 percent who
rated it as "adequate". A small percentage (2.0%) claimed that the procedures for
preparation of degree plan were "unsatisfactory". The remaining percentage
(18.4%) had "no opinion". The calculated chi-square of 49.153 is significant at the
.05 probability level.
Opportunity for Social Contact with Faculty - Almost half (49.5%) of all
respondents maintained "no opinion" concerning the opportunity for social
contact with Trinity's faculty. Fewer than the 20.0 percent expected (17.7%)
believed that there was "adequate" opportunity for social contact with faculty. The
percentage of respondents who rated the opportunity for social contact with
faculty as "unsatisfactory" was 14.1 percent. An additional 13.0 percent
responded that opportunities for social contact with faculty were "very
satisfactory" and 5.7 percent claimed such opportunities were "excellent". The
calculated chi-square of 111.542 indicates the significant departure of the
observed from the expected distribution of responses.
Opportunity for Social Contact with Students - A majority (58.1 %) of
respondents maintained "no opinion" concerning the opportunity for social
contact with students. Fewer than the 20.0 percent expected (16.8%) claimed the
opportunity for social contact with students "unsatisfactory". Additionally, 14.7
percent viewed the aforementioned opportunity as "adequate" and 7.3 percent
indicated "very satisfactory". The remaining percentage (3.1%) believed
opportunity for social contact with students to be "excellent". The calculated chisquare of 184.942 indicates the significance of the observed distribution of
responses in their departure from the distribution expected.
Availability of Financial Aid - A majority (67.4%) of the 190 respondents
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claimed "no opinion" concerning the availability of financial aid. Only 12.1 percent
indicated financial aid availability to be "adequate". Fewer than the 20.0 percent
expected (7.9%) rated the availability of financial aid as "excellent", whereas 6.8
percent believed it to be "very satisfactory" and 5.8 percent "unsatisfactory". The
calculated chi-square of 268.632 is significant at .05 probability level.
Availability of Required Courses - The percentage of respondents (44.4%)
who indicated that the availability of required courses as "excellent" was over
100.0 percent greater than the 20.0 percent expected. Over one-third (33.2%)
rated the availability of required courses as "very satisfactory". Of the remaining
respondents, 16.3 percent responded that required course availability was
"adequate" while 1.0 percent were "unsatisfied". The final 5.1 percent had "no
opinion" in regard to the availability of required courses. The calculated chisquare of 133.643 indicates the significant departure of the observed from the
expected distribution of responses.
Respondents were asked in Question 31 to reflect on their doctoral
programs at Trinity and identify the strengths of their programs. What follows are
their verbatim and unedited responses in Table 43.
Table 43
Qualitative Responses of Survey Participants to Question 31: Looking back on
your doctoral program, what comes to mind insofar as the strengths of the
program?
"Off campus study - the use of knowledgeable men in the field."
"Biblically oriented — focused — centered; textual content from Scripture;
and ability to apply the course work to my ministry through teaching and
preaching."
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Table 43 (continued)
"The amount of research, reading and learning that was required."
"Every course greatly enriched my life and ministry. I definitely felt a
sense of accomplishment due to the required amount of work in two
years."
"It was readily available. It was good enough to challenge and encourage
me at the time. It was something that gave me a goal to achieve."
"It was comprehensive and complete."
"Experts in field on Trinity's faculty."
"Could work at own pace with discipline. Research and work very
rewarding. Quality of education was great. Would do it again."
"The caring attitude of the professors and their willingness to be available
for assistance. All courses were taught by an experienced faculty. The
number of degree options were exceptional."
"As I hold another earned doctorate from a theological association
accredited seminary, I found the program at Trinity to equal it not be
superior to the that experience. I suppose the strength was its design
which allows a directed individual to tap its strengths."
"Distance learning option."
"Strengths included the enormous amount of reading required and the
questions that made sure I understood. The questions, well written, did
not allow me to simply skim the texts."
"Requirement for independent study - to meet course requirements."
"Non-sectarian approach to church and Bible history. Freedom to express
personal opinions and observations."
"I appreciated the emphasis on integration of counseling theory with
Biblical principles. This type of counseling helped me deal with Christian
people who were committed to the Bible as the primary source for defining
their faith and daily living."
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Table 43 (continued)
"The quality of the studies and the portfolio credit program."
"I could study at my own pace. The readers were helpful rather than
simply grading."
"Courses and faculty."
"The value of the course work is determined by the quality of work one is
willing to do."
"I think it was outstanding. My disappointment was the state of Texas
would not recognize any of it."
"The Bible courses and the counseling courses including the learning
experience of the research."
"It is Biblically based."
"I did not have to give up my ministry to complete the course."
"The program was solid and theologically conservative. It was practical
and usable. It provided me with more tools and insight."
"The demands for research and self-study helped develop discipline."
"The help that was available from faculty and staff."
"Able to do self study; enjoyed the regional seminar; good instructors and
professors; and good/applicable studies that relate to ministry.
"The program itself."
"The opportunity for independent study and research knowing that it must
be acceptable and would be evaluated."
"Convenience - cost - gave me the biblical study I wanted."
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Table 43 (continued)
"Was diverse and was built upon solid Christian writers and teachers. It
was affordable and allowed my ministry in the prison to continue while I
studied. It also allowed me to use immediately what I was learning."
"High quality teaching materials (audio cassettes and printed materials);
quality of faculty; and ability to work and send-in assignments at my own
pace."
"Practical application - real life value and preparation."
"The writing out of one's own thoughts about the questions asked."
"The high quality and level of excellence. After 2 degrees (Bachelor and
Masters) from regionally accredited schools, I found Trinity of much higher
academic standards."
"The courses were informative and the materials and resources were very
useful. The idea of self pacing is also a strength for me with the many
responsibilities."
"The greatest strength was my independence. I could work at my own
pace in the environment content I was working at my studies."
"Relaxed atmosphere."
"Great courses."
"Trinity adapts the program to the needs of the student rather than
expecting the student to adapt to a rigid program."
"The required seminars at the Institute for Biblical Preaching."
"I learned what I wanted to learn."
"The strength of the program is its high academic standards and its
rigorous studies."
"The layout of the courses."
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Table 43 (continued)
"Research."
"Study at home."
"I was basically allowed to do when I what I was interested in and to
choose from a wide selection."
"Biblical strength - design of Biblical Counseling program."
"The content is truly unique and learning it was truly life-changing. There
is probably no other program like it anywhere. Most "Christian counseling"
curricula are indistinguishable from secular psychology. Trinity's program
is truly Biblical and grounded in sound theology."
"All of the work was applicable and challenging. It has proved beneficial,
not only for the requirement, but proved helpful in later years."
"Convenient and I could work at my own pace."
"It challenged me to do hard research and then express myself."
"Broad based, diverse program. Teaches the tools that are needed, not
what academia thinks is important. Allows students to think for
themselves. Provides guidance without forcing opinions."
"Ability to do independent study."
"The program was very practical as well as challenging."
"No classes. Easy."
"Research and writing."
"The high standards required."
"Quality faculty. Excellent courses."
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Table 43 (continued)
"Only the self-disciplined should study in this fashion. If they complete
their work, it says something that cannot exactly be said of traditional
students in a structured schedule."
"Pastoral counseling."
"The doctoral program was the most academically challenging of any
program I have enrolled in. It taught me the importance of faculty-tostudent contact, and the importance of meeting the requirements of such a
degree."
"Practical."
"The discipline."
"I could immediately apply what I learned in my ministry context."
"Choice of courses; flexibility of program; and quality of materials."
"The course work."
"The learning experience was great."
"I had a broad range of subjects to select from. It forced me to study
areas beyond my own realm of understanding. It stretched me!"
"The course carved out an avenue for me to travel spiritually, doctrinally,
and professionally."
"Reading - hearing - writing; all three aspects reinforced the material."
"I had three very good instructors and some good curriculum -- this
occurred when we had interaction."
"Continuous supervision."
"Excellent Biblical working both Old and New."
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Table 43 (continued)
"Provided an opportunity to progress at my own pace in the comfort of my
home."
"It was exceptional - great!"
"Flexible program. Degree I was specifically looking for. Good reputation
among peers."
"The opportunity to study at home and move at my own speed."
"The counseling classes by the NANC members (Adams, Goode, Smith,
etc.)."
"The quality of lessons; fosters discipline; high caliber of faculty; the
continued Christian stance; and their willingness to talk/assist students at
all time."
"Studies were Biblically-based. Freedom to learn at one's own pace."
"The establishment of self-discipline in re.lesson-preps and the rigors of
true research."
"Bible-centered, conservative, sound teaching. The understanding
attitude of the faculty toward the busy schedule of the pastorate."
"The opportunity and challenge for personal research; and the opportunity
to understand the essentials of conservatism."
"Distance education: no time limits within registration period and not held
up by slowest in class."
"to be able to work at your own pace and use the time to your greatest
opportunity."
"Flexibility and relaxed approach."
"The Th.D. program was very comprehensive. My studies were a great
learning experience."
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Table 43 (continued)
"Quality of information."
"Excellent material - good courses - biblically based. Useful in future
ministry. Courses can be heavily recommended."
"The program was carefully laid out to include areas of ministry which
were practical and applicable. The Bible and counseling programs as well
as the requirements to learn your denominational history and mission
were very helpful. Requiring the student to give organizational and
personal examples of programs very helpful."
"Time flexibility; going at my own pace; and ability to select my special
program emphasis."
"Course work, quality of books used in course work."
"Extra readings."
"Commitment of faculty to Biblical truth. Ability to use skills on field of
ministry as I gained them."
"Since it was spread out over a number of years it is difficult to say. But
course work and [illegible] stand out."
"Strong academic program - well developed and practical - deals with the
real issues of counseling, not abstract teaching. Very surprised at the wellbalanced program and unbiased approach to counseling. When I
completed the program I knew I had gained a great amount of knowledge
and skills."
"The ability to do it all by extension, to do it at your own pace as time and
work commitments allowed. To actually go over certain, more difficult or
deeper subjects for a second time to think them through without losing
track of the subject due to preplanned lectures."
"Opportunity to put [illegible] as much academic work as desired."
"Dissertation I wrote. Advanced Theology Course."
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Table 43 (continued)
"The entire program kept me in the Bible, which I desired most."
"Focusing my efforts on specific areas of concentration. Availability without
time constrictions."
"Flexibility of class schedule for working pastors. Time allotted to complete
assignments. Communication with professors."
"Courses were selected to fit with my current professional position and
needs. A lot of analysis and synthesis were required in thinking and
writing. In many courses the amount of work required supercedes most
courses in previous graduate level training."
"It was a major exercise in self-discipline. All my questions were answered
adequately and in a timely manner by Trinity personnel."
"Strong teaching methods. Retained more than Master's program. Very
useful in providing skills for the ministry."
"The material was challenging, yet manageable."
"It was an outstanding conservative program with good qualified
professors and a curriculum that was so helpful to enhance my work and
ministry."
"Being able to work at my own pace. Being gainfully employed while
pursuing the program."
"Course requirements."
"Practical, helped me in my ministry as a Pastor. Biblical helped me to
stay away from humanistic teachings."
"Strong Biblical emphasis."
"I was allowed to disagree with professors and staff and I did, as long as I
could substantiate my positions."
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"The quality of the curriculum and the ease of communications with
teaching and administrative staff."
"Not sure."
"Great Biblical requirements."
"Helped me to focus on Biblical truths in the Bible. Helped me to focus on
fundamental theology. At the time I needed it."
"Necessity for self-discipline to accomplish work."
"Case study in counseling."
"Flexible hours."
"The program enabled me to deal with subject matter which I did not
encounter in previous seminary training."
"Goal and purpose made me very strong to accomplishments."
"Suggestive readings for research. Challenging lectures. Constructive
Criticism. Flexibility of time devoted to studies."
"The courses were relevant to my ministry. Instructions were easy to
follow."
"Quality of instruction. Intensity of courses."
"Ability to continue in ministry without interruption. Move at own pace."
"It is or was a good program. It allowed me to continue my work
uninterrupted here at home."
"Contact between school was great."
"The academic standard improved in the last three years."
"To work at home."
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"The brief seminar with other graduates prior to graduation. Also being
able to take courses at my own pace. Also, being able to stay on the job
and at home and still earn a degree."
"Biblically based; had the program I wanted."
"Faculty support. Administrative support. Could progress at one's own
pace. Had a timeline for completion. Provided personal growth
experience for self and the congregation being served. Provided an
educational and spiritual foundation to build upon."
"Demand for thorough processing and Bible and theology."
"The guidance from the professors and the freedom to research
unhindered was a strength to me."
"Clear directions on what was expected."
"Dr. Rodgers' Old Testament studies."
"It gives the person who cannot attend classes the opportunity to earn a
real degree while on the job."
"The strengths would be to be able to work at home at my own pace and
then to have been able to do most of the work via Internet.
"Working at own pace and instructions received."
"It being an extension program - i.e. remaining in my full time ministry (my
own workshop)."
"Strong reading."
"The breadth of required reading; the self-discipline required to complete."
"In depth study of my field."
"This experience gave me the push to research and write in area of
interest to me."
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"Thoroughly evangelical and practical for the ministry."
"Strengths one's faith and knowledge of how we should help one another."
"It was exactly what I wanted and needed to complete and compliment my
ministry."
"Biblically based - reading sources minimized worldly opinions."
"Organization and structure; Turn around time of assignments etc..."
"Well developed academic correspondence program."
"Courses were well planned and pursued."
"The high degree of practicality of the program the emphasis on practice
and application rather than theory."
"Discipline."
"Dr. Stephen Lowe and Rev. Selby were the binding forces of my
program."
"Good interpretation; serious teachers."
"Study of Romans; Strengthening of my faith."
"Challenging, Good content, proficient instructors."
"Adequate preparation by faculty. Good questions, good content, good
faculty. Makes one more self-disciplined."
"The courses were well plan. The courses were useful in my daily
occupation. The discipline of study help me as well."
"Very helpful."
"Solid Biblical instruction in the Ph.D. program major; convenience."
"Individual research."
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"The courses with Stephen Olford."
"The timely means of grading and commenting on the materials submitted
and the return of the same."
"Dr. Brookes encouragement & Dr. Rodgers encouragement."
"Qualified professors - well planned course materials / requirements,
challenging; study opportunity to work on my own time."
"The spiritual maturity of the instructors, the impressive nature and caliber
of the lectures."
"Many of the courses of study I was able to utilize as I continued with my
pastoral duties."
"Much time spent reading. Would love to spread out over 6 years!"
"I have nothing but praise for Dr. Stephen Lowe and Rev. Steve Selby."
"There was much information to be worked with. Comments on very
paper were much appreciated. The graduation occasion was very
memorable."
"Individualized to meet my position as local pastor of a 100+ member
church and principal of a 100+ student Christian school."
"They gave me freedom and opportunity to develop my own research for
my dissertation."
"The written materials were outstanding."
"Very practical."
"The course program was of such strength that grew spiritually as well as
academically."
"Program great, accreditation promises were never realized."
"Giving a biblical perspective on various courses."
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Table 43 (continued)
"Instructional challenges and rigor. Being a distance program did not
make it easy. I learned a great deal that probably benefited my character
more than my career."
Conversely, in Question 32, respondents were asked to identify
weaknesses, or shortcomings, of Trinity's doctoral programs. What follows are
their verbatim and unedited responses in Table 44.
Table 44
Qualitative Responses of Survey Participants to Question 32: Looking back on
vour doctoral program, what comes to mind insofar as the weaknesses, or
shortcomings, of the program?
"Not enough contact with school once graduated."
"I missed the personal association with faculty and students — but this is
the nature of distance learning."
"The administration was not prepared to handle the volume of work. I
always had to request follow-up for registration. In general,
administration, while not poor, was always slow."
"More personal contact with faculty advisor."
"Thought program at that time should have been (illegible) to D.Min., not
academic degrees.
"Need for a little more personalized interaction and interfacing with faculty
and possibly some students."
"Student interaction."
"I see no weaknesses on Trinity's part."
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Table 44 (continued)
"I found no weaknesses or short comings at all. I feel that Trinity is an
excellent institution of higher learning, and is now known throughout the
world. I am proud of my degree and the work required to achieve it."
"I found few weaknesses. Some professors, as any other on-campus
program I have taken, were more effective in communication and teaching
passion. Again, one's self-direction and internal persistence are the most
important components for distance education."
"Not naming the doctrine courses as Bible courses."
"There was one course which involved watching an outdated video. I said
nothing at the time but later offered to update it for them. They were in the
process of redoing it."
"No interaction with facilitator during coursework. Most comments on
course submissions were non-committal or inadequate for helping."
"Of course there is a trade off with the lack of impressions of an
instructor's personal presence. Videos and computer interchanges helped
resolve some inadequacies."
"I don't recall any."
"The amount of work made it difficult to maintain my work schedule and
still do class work."
"Lack of personal contact with the professors."
"Lacked state accreditation."
"For my purposes, everything was satisfactory. I feel that the old method
of sitting in class and listening to someone lecture is not nearly as
beneficial as being involved and doing the work. I think that the old sitting
in class and listening to someone lecture is outdated. With all the new
communication technology, the old method is outdated as far as I am
concerned."
"Classroom instruction is much better than correspondence."
"I was well satisfied."
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"The program lacks interaction with professors and others. There is a lot
of waiting for grades and feedback. I couldn't ask questions. All these
things are typical of extension work."
"Limited contact with faculty which could now be remedied through
computer networking."
"Would have enjoyed and learned from the self-study and then meeting
with instructors and students to defend and discuss the subject (much like
regional seminars).
"I would like to have had more mental challenges. And unfortunately,
Trinity is still known as the 'other Trinity'. I was unable to go into the Army
National Guard because (for compliancy) Trinity was not accredited in
their eyes."
"Personal interaction with faculty lacking. Due to nature of 'non-traditional'
(correspondence-based) instruction, felt a bit 'impersonal'."
"Limited practicum; and faculty-student feedback (discussion, comments
on work)."
"I'm sure there is a weakness but it does not come to my mind."
"One course had a weak spot. Otherwise, it was good. The leaning
towards Baptist Calvinistic theology was a weakness in my view."
"Very little direction or supervision of staff."
"I really didn't observe any. If there is any potential weakness it could
arise in the lack of self discipline in the student."
"Accreditation."
"The grading seemed to be too varied. One prof gives an A, the other a
C??"
"Nothing, except the expected weakness of all distance learning
programs."
"The required courses from Trinity, especially the Bible survey courses."
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"Graders did not always think with the professor teaching the course."
"The distances were too great for an interactive approach."
"Pressure of time to complete each schedule."
"Week by week (checking progress)."
"I can't fingerpoint any weaknesses."
"More interaction with professor and other doctoral students."
"At the time I went through, the program was designed for male ordained
pastors. Counseling was defined as a ministry of the Word and women
were not permitted to minister the Word in the men's opinion. They did
not hesitate to take my tuition money however. Women, at that time, were
not included in the counseling practicums because it was assumed that
women would not be doing any counseling! I did not know there were
practicums until I went to my own graduation and overheard male students
talking about how much they had profited from their practicums and their
personal relationships with the department chairman. I felt kicked below
the belt. This situation has totally changed now. Women now compose
about 1/3 of the student body. All courses are open to them. However, I
will never forget the exclusion I experienced. There was no
encouragement whatsoever."
"None to speak of. Perhaps a once-a-year coming together with other
students/faculty for fellowship, etc."
"No summative exams during my course work."
"Lack of academic depth; lack of interaction with professors, and lack of
flexibility in courses."
"It was a degree mill, not a legitimate doctoral program."
"Lack of personal contact obviously due to the isolation from the seminary
in another country."
"Not understanding the program could be failure."
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"Difficulties in communication. Time delays of postal service."
"Long distant communication is certainly a weakness but Trinity does a
great job of bridging this gap."
"Although I thoroughly enjoyed the Old Testament Survey course of Dr.
Rogers, I personally felt it was repetitive and redundant to the course of
study I had for the M.Div. degree."
"Some courses were repetitive from earlier studies."
"Student/faculty interaction."
"Some courses needed to be more practical; some lectures needed to be
more stimulating."
"Weakness in advisement."
"The shortcomings of the school from my perception of over ten years as a
masters and doctoral student is that because of rapid change in the
school, it lacks administratively in follow-up with new students. I
personally do not have any complaints."
"The major weakness that I see in distance education at any level is
interaction between students; yet, this is balanced by the fact that one
may study freely and be unencumbered by the class schedule. The is
especially true for a pastor such as I."
"Encouragement in early stages of the course work."
"Needed more biblical and theology courses; needed instructors who gave
more feedback; and needed more dissertation communication and to have
my own committee in the orals, not strangers."
"There should be some contact over the mail is the only thing. Some idea
at contact in the field."
"I did not experience the interaction of others in the program and that of
the instructors."
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"The program tapes for course as a classroom were not clear as to voice
quality and I could not understand what the professor was saying. This
was in the Ethics class."
"Lack of regional accreditation."
"Too much denominational doctrine, not enough Bible courses."
"The shallowness of some classes and the shifting of emphasis from the
Bible to psychotherapy."
"Needed course in leadership skills."
"Subjective (i.e. sectarian) presentation of Biblical doctrines."
"For me, there were none. It met my need in a great way."
"Not enough faculty-student interaction; and not enough variety in
curriculum. I understand that there has been much upgrading of these
since I was a student."
"Lack of contact with and direction from faculty."
"One criticism of some of the reading courses. They only require evidence
of comprehension of what has been read. I would have liked the
opportunity of critiquing some of what I read."
"If all programmes are like mine, even though the courses are good, it is
not sufficient stimulus. Mine was merely extended Bible studies. I have
an L.Th., BA (Theol.), BTh (Hons), M.Th. so it was a repeat of much of the
material. I felt disappointed and whilst there is the honour to be obtained
after having done the work, I felt personally somewhat let down. I think
that a thesis is necessary. If a link can be made with a British University
and a help supervisor appointed in this country [England] it would be
good, but that would of course increase the cost. Perhaps the whole
concept has changed since I did the doctorate and I am sure that it will
have developed for the better."
"I frankly do not know any. It was perhaps the best study I have done."
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"Little contact with professors; some 'live' body to keep one motivated;
fellowship opportunities."
"Distance learning requires more communication."
"Too much busy work."
"Difficult if not impossible to have personal relationship with faculty."
"My own self discipline to keep going."
"The demanding course work - some not necessary. Though options are
available for seminars etc. - more options would enhance the program."
"For some other students who I encouraged on to the program, not having
the physical contact with staff and students caused them to give up. Not
everyone is capable of completing a doctoral program totally by extension.
However, that is not a weakness of the program offered, rather of the
student."
"Not accredited."
"Little or no exposure to journals. Bibliographies for some subjects too
short."
"Trinity was in its formative years and not having many optional or elective
courses was no doubt a weakness at the time."
"Already noted for the most part. At times some general requirements
were not communicated by the school directly. These were found out
when criticism came from the [illegible] professors."
"Having to be self-motivated. No real deadlines. Must stay on top of
program to complete the work."
"Can't think of any."
"I was very pleased with the overall program."
"Obviously the lack of classroom interaction with professors and other
minds."
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"Interaction with other students."
"Lack of sufficient encouragement during the course."
"Theologically the institution is dispensational which I consider to be in
error Biblically."
"It is underaccredited given the quality of the program."
"Do not think the standard was equivalent to a doctoral degree in an
Australian University where I'm currently living."
"Lack of personal contact - also accreditation."
"Needs more surrounding support in material related to doctoral program.
Too narrow, not enough outside research. More theological books,
periodicals, etc. Closer student relationships in doctoral program."
"In my situation, dialogue would have been beneficial (See p. 5, #27 comments) since my parallel studies were finding what I consider to be
major flaws in current approaches and interpretations to study of
Revelation."
"Interaction with an advisor."
"May be helpful to create situation where students can meet occasionally
with faculty."
"The main short coming of the program is the delay in question and
answer from the professor. This is not a major problem, but does slow the
degree process down."
"There was no sign of weakness or shortcomings while on program."
"Lack of face to fact contact. Not having ready access to library facilities."
"Library - availability of resources - however the specificity of dissertation
topic would rule out expectation that the resources could be answered
locally."
"Perhaps needed more academic courses."
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Table 44 (continued)
"None."
"Poor communication with schools. They did not respond or keep me
informed of school events, i.e. new president, graduation services."
"If a person does not have a personal strong work ethic it could be very
difficult to accomplish the work."
"Not enough interaction with faculty. Back in 1985 -1988 there was no
Internet access. The audio tapes were very poor quality."
"Lacked a language."
"At times it may have been encouraging to communicate with a fellow
student. Might have been a more enjoyable experience if I had spread the
work over a tow or three year period. This at this time is a guess. Overall,
it was gratifying. I probably would do it the same way again if it was a
respected experience."
"Acceptance of the degree by secular and religious worlds due to the lack
of regional accreditation."
"The Romans course had some weak moments."
"Needs accreditation."
"The only shortcoming I would state would be the need for more and
better interaction between student / professor."
"Some interaction would have been helpful between faculty, students and
myself. However, I don't feel slighted."
"A lack of student and faculty interaction."
"Was not licensed outcome."
"The overbearing demands for payment even if no previous record of debt;
no local tutor; time of turn around of assignments; also the mystique of
American Academic terminology which baffled me at times"
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Table 44 (continued)
"Insufficient time to finish program in given period (2 years); If extended
we should pay extension fee."
"Needed more input from Trinity."
"None."
"Distance is a draw back."
"Nothing!"
"Only real contact with professors without my initiative was comments on
graded material; Be nice to have had a phone call once or twice a year."
"Did not notice any."
"Interaction; downside of external programs, Internet and E-mail probably
help now."
"It would have been helpful to have more direct contact with instructors
and class for interaction to gain wider exposure to variety of ideas."
"Not able to have open discussions, ask questions, regarding subjects
while going correspondence work."
"None."
"None."
"None."
"For me, there were no weaknesses."
"Felt a little lost; above!?"
"Level of course work quality was poor."
"Course balance, accreditation credentials."
"Not able to see or talk to professors, (I would not like tele-courses
though). In my time, no 800 number to call to talk to professors."
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Table 44 (continued)
"Not as much contact with the faculty as I thought there would be."
"None."
"Unprepared faculty to grade submissions in minor filed, poor
communications with office staff vis-a-vis paperwork (poor record
keeping), poor turn around on submissions in minor field."
"Romans was very weak."
"Bible study course - repeats of college courses, required reading of
Guthrie NT introduction."
"Perhaps they can now go to an audio visual format instead of simply
having audio. Perhaps a greater use of the computer (Internet)."
"None."
"The lack of personal relationships with other students, however, I would
have never been able to work or degree returning to campus etc. It was
really my only option."
"Limited contact with other students and faculty."
"It would be helpful to have more interaction with faculty."
"The apparent lack of focus the required courses had to my program."
"For me, there were no weaknesses. I always found the help needed with
Dr. Stephen Lowe and Rev. Steve Selby."
"I would have liked more course work and more interaction with others,
both faculty and students."
"When I took program it had little interaction except writing - now I feel
computers and video would enhance program."
"At that time they did not have enough competent professors for its major."
"The grading & attention to assignment submitted was pathetic. No
testing was required."
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Table 44 (continued)
"None."
"None."
"Full & recognized accreditation."
"At the time of my studying E-mail participation was not available. On line
study programme is a great asset."
"Lack of understanding that secular jobs in counseling, social work, and
psychology required licenses that Trinity did not prepare me to obtain
because state boards & necessary accreditation were lacking."
Your Coursework
The third section of the questionnaire attempted to determine
respondents' opinions of the learning they gained in specific courses during their
doctoral programs at Trinity College and Theological Seminary.
The survey instrument listed a selection of 91 courses offered in the
various doctoral programs at Trinity. The statistical procedures for analyzing the
data were precisely those used for analyzing the data in the previous section
regarding respondents educational experience, with one exception with four
degrees of freedom (N -1), where N equals the total number of response
categories per course, a minimum calculated chi-square value of 9.488 was
required for significance at the .05 probability level. (Snedecor & Cochran, 1980).
The distribution of responses in Table 45 departs significantly from the
distribution of responses expected under the condition of the null hypothesis of
no difference in the numbers of responses per response category.
The response categories for each of the designated courses were
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1 (strong), 2 (good), 3 (adequate). 4 (poor), and 5 (not included). According to
chance, it would expect that each of the five response categories would contain
one-fifth (20.0%) of all doctoral recipients of Trinity's theological higher education
via distance learning. Table 45 summarizes the data gathered from the
responses to Question 33.
Coursework Statements
703 Old Testament Synthesis I - of the 144 respondents, 50.0 percent
thought the learning gained in this course was "strong". Additionally, 29.2 percent
cited "good" to describe the learning gained, while 10.4 percent cited "adequate",
and 2.8 percent "poor". The remaining 7.6 percent indicated that 703 Old
Testament Synthesis I was "not included". The calculated chi-square of 109.819
indicates the significant departure of the observed from the expected distribution
of responses.
704 Old Testament Synthesis II - The majority of respondents (52.9%)
described learning gained in 704 Old Testament Synthesis II as "strong". The
percentage of those who answered "good" was 26.1 percent. An additional 10.1
percent indicated their learning as "adequate" and 2.9 percent as "poor". The
remaining percentage (8.0%) affirmed that the course was "not included". The
calculated chi-square of 114.101 indicates the significance of the observed
distribution of responses in their departure from the distribution expected.
709 New Testament Research - Over half (51.1 %) of respondents stated
that the learning gained in 709 New Testament Research was "strong". Slightly
more than the expected 20.0 percent, 27.3 percent indicated their learning was
"good". An additional 9.1 percent said "adequate" while only 2.3 responded
"poor". The remaining 10.2 percent did "not include" this course. The calculated
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chi-square of 68.250 is significant at the .05 probability level.
713 Systematic Theology I - A majority of respondents (49.5%) indicated
that the learning gained in 713 Systematic Theology I was "strong". Less than
one-third (27.4%) believed their learning to be "good". Only 10.5 percent valued
their learning as "adequate" and 1.1 percent as "poor". The remaining 11.6
percent indicated that this course was "not included". The calculated chi-square
of 68.526 indicates the significant departure of the observed from the expected
distribution of responses.
714 Systematic Theology II - Of the 85 respondents 45.9 percent believed
the learning gained while taking 714 Systematic Theology II to be "strong". Citing
"good" were 29.4 percent while 8.2 percent of all respondents indicated
"adequate" learning. A small percentage, (1.2%) believed their learning gained to
be "poor". The remaining 15.3 percent did "not include" this course. The
calculated chi-square of 54.118 indicates the significant departure of the
observed from the expected distribution of responses.
715 Teaching Methodologies - Only 5.5 percentage points higher than the
expected distributions (20.0%), 25.5 percent deemed the learning gained in 715
Teaching Methodologies as "good". The percentage of respondents who believed
their learning gained to be "strong" was 17.6 percent compared to 11.8 percent
who claimed "adequate". A minority (2.0%) stated learning gained was "poor".
Fewer than half (43.1%) did "not include" this course in their studies. The
calculated chi-square of 24.588 is significant at the .05 probability level.
718 Mastering Your Time - Approximately one-third (31.3%) of
respondents identified the learning gained in 718 Mastering Your Time as
"strong". Slightly more than the expected 20.0 percent (21.9%) believed their
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learning gained to be "good" and 12.5 percent as "adequate". Only 3.1 percent
believed their learning gained in this course to be "poor". The remaining 31.3
percent cited "not included". The calculated chi-square of 19.125 indicates the
significant departure of the observed from the expected distribution of responses.
719 Maior World Religions - Of the 57 respondents, 29.8 percent indicated
learning gained in 719 Major World Religions as "strong". An additional 24.6
percent selected "good" to describe their learning and only 5.3 percent
responded with "adequate". No respondents selected "poor", and the remaining
40.4 percent did "not include" this course. The calculated chi-square of 32.737
indicates the significance of the observed distribution of responses in their
departure from the distribution expected.
721 Biblical Prophecy - An equal amount of respondents (27.8%)
indicated that the learning they gained in 721 Biblical Prophecy was either
"strong" or "good", respectively. Regarding their learning gain as "adequate" was
3.7 percent. Only 1.9 percent deemed their learning gained as "poor". The
remaining 38.9 percent did "not include" this course in their doctoral programs.
The calculated chi-square of 28.963 is significant at the .05 probability level.
722 Contemporary Theology - A majority (43.8%) of the 73 respondents
rated the learning they gained in 722 Contemporary Theology as "strong".
Slightly higher than the expected 20.0 percent (21.9%), responded with "good",
and 6.8 percent with "adequate". Only 1.4 percent claimed the learning they
gained as "poor". Over one-fourth (26.0%) of respondents did "not include" this
course. The calculated chi-square of 41.178 indicates the significant departure of
the observed from the expected distribution of responses.
725 Principles of Church Growth - Of the 58 respondents, a majority
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(32.8%) responded in each of two areas, "good" and "not included" in an attempt
to evaluate the learning they gained in Principles of Church Growth. Just over the
expected 20.0 percent (25.9%) indicated their learning as "strong" while 5.2
percent stated "adequate" and 3.4 percent stated "poor". The calculated chisquare of 24.759 indicates the significance of the observed distribution of
responses in their departure from the distribution expected.
733 New Testament Theology - Slightly less than half (45.8%) of all
respondents affirmed that the learning gained in New Testament Theology was
"strong". More than the expected 20.0 percent (24.1%) described their learning
as "good". Only 7.2 percent stated that the learning they gained was "adequate"
and 3.6 percent said "poor". The remaining 18.1 percent did "not include" this
course. The calculated chi-square of 46.902 is significant at the .05 probability
level.
734 Evangelism Methods - Though the majority of respondents (31.0%)
did "not include" Evangelism Methods in their study, 27.6 percent rated their
learning in the course as "strong". An additional 22.4 percent rated learning
gained as "good", 17.2 percent as "adequate" and only 1.0 percent indicated their
learning to be "poor". The calculated chi-square of 15.276 indicates the
significant departure of the observed from the expected distribution of responses.
739 Sermon Preparation - Slightly more than one-third (31.1%) described
the learning gained in Sermon Preparation as "strong". More respondents
(24.6%) than expected (20.0%) indicated their learning to be "good". Only 6.6
percent responded with "adequate" and 3.3 percent with "poor". An additional
34.4 percent did "not include" this course. The calculated chi-square of 24.820 is
significant at .05 probability level.
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740 Preaching with Unction - Of the 62 respondents, the majority (35.5%)
did not include this course. One-third (30.6%) answered that the learning gained
in Preaching with Unction was "strong". Another 19.4 percent said their learning
was "good", while 11.3 percent indicated it to be "adequate". Only 3.2 percent
described their learning as "poor". The calculated chi-square 22.032 indicates the
significant departure of the observed distribution of responses from the expected
distribution.
741 Expository Preaching Institute - A total of 36.2 percent affirmed their
learning to be "strong" while attending the Expository Preaching Institute, fewer
than the 37.9 percent who did "not include" this course. Less than the expected
20.0 percent (17.2%) indicated their learning to be "good". Of the remaining, 5.2
percent indicated "poor" to describe learning gained with 3.4 percent citing
"adequate". The calculated chi-square of 31.483 is significant at the .05
probability level.
742 Practical Preaching institute - Almost half (48.9%) of respondents
stated that they did "not include" Practical Preaching Institute in their studies
whereas 22.2 percent affirmed their learning gained to be "strong". Only 2.2
percentage points less than the expected 20.0 percent, 17.8 percent cited "good"
to describe their learning while 8.9 percent cited "adequate" and 2.2 percent cited
"poor". The departure of the observed distribution from the distribution expected
in significant (chi-square = 28.889).
743 Ethics in Christian Tradition - A majority (41.7%) of respondents
selected "strong" to describe their learning in the course Ethics in Christian
Tradition. One-fourth of respondents (25.0%) indicated learning as "good". An
additional 25.0 percent indicated that this course was "not included". Only 6.9
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percent believed learning to be "adequate" and 1.4 percent indicated "poor"
learning. The calculated chi-square of 37.306 is significant at the .05 probability
level.
752 History of Philosophy - While 34.8 percent responded that the
learning gained in History of Philosophy was "strong", 27.3 percent failed to
include this course in their studies. Slightly more than the expected 20.0 percent
(24.2%) described their learning as "good". Of the remaining percentage, 10.6
percent indicated that their learning was "adequate" and 3.0 percent claimed it
was "poor". The calculated chi-square of 22.030 is significant.
753 Philosophy of Religion - Of the responding 78 doctoral recipients, 43.6
percent describe the learning gained in Philosophy of Religion as "strong". Onefourth of respondents (25.6%) cited "good" to describe learning gained. Slightly
more respondents (21.8%) than expected (20.0%) did not include this course in
their studies. The remaining 9.0 percent claimed learning to be "adequate". No
respondent described his/her learning as "poor". The calculated chi-square of
43.410 indicates the significant departure of the observed distribution of
responses from the expected distribution.
755 Inquiry and Research Methods - One-third of respondents (32.9%)
affirmed that learning gained in Inquiry and Research Methods was "strong".
Only 4.3 percentage points higher than the expected disbribution of 20.0 percent,
24.3 percent indicated their learning to be "good". Additionally, 17.1 percent
stated that their learning was "adequate" though 4.3 responded it was "poor". The
remaining 21.4 percent did "not include" this course. The calculated chi-square of
15.429 is significant at the .05 probability level.
756 Dissertation - Over half (53.1%) of the 128 respondents agreed that
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the learning gained during dissertation was "strong". One-fourth (25.8%)
responded that teaming was "good". Of the remaining respondents, 10.9 percent
believed the learning gained to be "adequate", 1.6 believed it to be "poor", and
8.6 percent did "not include" the dissertation in their studies. The departure of the
observed distribution from the distribution expected is significant (chi-square =
107.703).
760 New Testament Synthesis I - Almost half (49.5%) of respondents
confirmed that the learning gained in New Testament Synthesis I was "strong".
One-fourth (23.2%) of respondents indicated that learning was "good" while 9.5
percent said "adequate" and 5.3 percent said "poor". Only 12.6 percent did "not
include" this course. The calculated chi-square of 59.895 is significant at the .05
probability level.
761 New Testament Synthesis II - A majority (46.8%) of respondents
affirmed that the learning gained in New Testament Synthesis II was "strong".
Additionally, 25.5 percent indicated "good"; 8.5 percent "adequate"; and 5.3
percent "poor". The remaining 13.8 percent did "not include" this course in their
study. The calculated chi-square of 53.340 is significant at the .05 probability
level.
765 Expository Speaking - One-third (33.3%) of respondents affirmed that
the learning gained in Expository Speaking was "good". Only 18.5 percent
indicated "strong", while 5.6 percent said "adequate", and 1.9 percent "poor". The
majority of respondents (40.7%) did "not include" this course. The calculated chisquare of 31.000 is significant at the .05 probability level.
767 Hermeneutics and Biblical Exposition - A majority (36.4%) of doctoral
respondents indicated that this course was "not included" in their studies. Of the
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remaining respondents; 29.1 percent indicated that learning in Hermeneutics and
Biblical Exposition was "good"; 27.3 percent indicated "strong"; 5.5 percent
"adequate"; and 1.8 percent "poor". The calculated chi-square of 26.000 is
significant at the .05 probability level.
771 Readings in Theology - An equal amount of respondents (32.8%)
indicated that learning gained in Readings in Theology was "strong" as those
who replied that they did "not include" the course. Of the remaining respondents,
26.2 percent indicated "good" and 8.2 percent "adequate". No respondents
indicated "poor". The calculated chi-square of 27.607 is significant.
808 Independent Reading - A majority (40.2%) of respondents indicated
that the learning gained in Independent Reading was "strong". Of the 87 doctoral
recipients, 25.3 percent agreed that learning was "good"; 12.6 percent that
learning was "adequate"; and 1.1 percent that learning was "poor". Almost
exactly the expected distribution of 20.0 percent, 20.7 percent did "not include"
this course. The calculated chi-square of 36.851 the significant departure of the
observed from the expected distribution of responses.
809 Readings in Christian Education - Of the total respondents who
answered this item, 35.2 percent did "not include" this course in their studies. Of
those who did, one third (33.3%) describe the learning gained in Readings in
Christian Education as "good". Other respondents described their learning as
"strong" (20.4%) or "adequate" (11.1%). No respondent indicated "poor" learning
gained. The calculated chi-square of 23.963 is significant at the .05 probability
level.
815 Contemporary Theological Perspectives - The majority (32.6%) of
respondents who had taken Contemporary Theological Perspectives described
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the learning gained as "good". Only 15.2 percent rated their learning as "strong"
while 10.9 percent said their learning was "adequate". No respondents indicated
that learning was "poor" and 41.3 percent did "not include" this course in their
studies. The difference between the expected and observed responses of the
doctoral recipients is significant at the .05 level (chi-square = 25.739).
821 New Testament Synthesis I - The majority (41.3%) of the
respondents affirmed that the learning gained in New Testament Synthesis I was
"strong". One fourth (25.4%) responded that learning was "good" while 9.5
percent said that learning was "adequate". No respondents claimed learning was
"poor" and 23.8 percent did "not include" this course. The calculated chi-square
of 31.683 is significant.
822 New Testament Synthesis II — Twice the expected percentage
(40.9%) of the total respondents described the learning they gained in New
Testament Synthesis II as "strong". One fourth (25.8%) indicated that their
learning was "good" while 10.6 percent indicated "adequate". There were no
respondents who rated their learning as "poor" while 22.7 percent did "not
include" this course in their programs. The calculated chi-square of 31.879 is
significant at the .05 probability level.
823 Old Testament Synthesis I - A combined percentage of 63.8 percent
indicated that the learning gained in Old Testament Synthesis I was either
"strong" or "good". An additional 12.1 percent said their learning was "adequate"
and no respondents described their learning as "poor". Slightly more than the
expected (24.1 %) did "not include" this course. The calculated chi-square of
29.414 indicates the significant departure of the observed from the expected
distribution of responses.
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824 Old Testament Synthesis II — The majority of respondents (42.9%)
affirmed that the learning they gained in Old Testament Synthesis II was "strong".
One fifth (21.4%) indicated that their learning was "good" while 10.7 indicated
learning to be "adequate". None of the doctoral recipients rated their learning as
"poor". One fourth (25.0%) did "not include" this course in their programs. The
calculated chi-square of 29.000 is significant at the .05 probability level.
826 Managing Conflict - Nearly half (49.4%) of the respondents rated the
learning gained in Managing Conflict as "strong" and 23.4 percent rated it as
"good". Of the remaining respondents, 7.8 percent stated that their learning
gained was "adequate", 1.3 claimed "poor", and 18.2 stated "not included". The
calculated chi-square of 52.935 is significant at the .05 probability level.
827 Christian Education Project - The majority (57.1 %) indicated that they
did "not include" Christian Education Project in their programs at Trinity. Of the
respondents who did participate in the aforementioned class, 17.1 percent each
ranked their learning as "strong" or as "good", respectively. Only 8.6 percent
claimed their learning was "adequate" and no respondents claimed learning to be
"poor". The calculated chi-square of 33.714 indicates the significant departure of
the observed from the expected distribution of responses.
828 Major Writing Project — Almost half (49.2%) of respondents affirmed
that the learning they gained in Major Writing Project was "strong". An additional
22.0 percent stated that their learning was "good" though 8.5 percent claimed
that learning was "adequate". There were none who responded that learning
was "poor" while one-fourth (20.3) did "not include" this course. The calculated
chi-square of 40.915 is significant at the .05 probability level.
829 Biblical Foundations of Conflict Management — A combined interest of
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48.4 percent responded that the learning they gained in Biblical Foundations of
Conflict Management was either "strong" or "good". While 12.2 percent believed
learning to be "adequate", no respondents claimed learning to be "poor". A total
of 41.5 percent of respondents did "not include" this course in their programs.
The calculated chi-square of 19.366 is significant.
830 Old Testament Prophecy - Though the majority or respondents
(38.6%) did "not include" Old Testament Prophecy in their programs, 31.8
percent of those who did indicated their learning to be "strong". Those who
responded that learning was "good" (15.9%) approximated the percentage that
would be expected under a null hypothesis (20.0%). Of the remaining, 9.1
percent responded that learning was "adequate" while 4.5 percent regarded
learning gained as "poor". The difference between the expected and observed
responses of the doctoral graduates is significant at the .05 probability level.
831 Old Testament Theology — Of the 55 doctoral recipients who
responded a combined percentage of 75.5 indicated that the learning gain in Old
Testament was either "strong" or "good". Only 7.3 percent believed their learning
to be "adequate" and no respondents indicated that learning was "poor". The
remaining 27.3 percent failed to include this course in their studies. The
calculated chi-square of 28.727 indicates the significant departure of the
observed from the expected distribution of responses.
832 Proactive Conflict Management — Over half (52.6%) of the
respondents did "not include" Proactive Conflict Management in their doctoral
programs. Of those who participated in the course, 26.3% rated their learning as
"strong"; 7.9 percent as "good"; 10.5 percent as "adequate"; and the remaining
2.6 percent rated the learning gained as "poor". The calculated chi-square of
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31.211 is significant at the .05 probability level.
833 Restorative Justice - Over three fourths (76.7%) did "not include"
Restorative Justice in their programs. Of those who participated in the course,
6.7% percent each rated the learning gained as "strong", "good", and "adequate",
respectively. Only 3.3 percent believed their learning gained to be "poor". The
calculated chi-square of 60.333 is significant at the .05 probability level.
834 Conflict in the Home - Half (55.3%) of the total 38 respondents did
not participate in Conflict in the Home. Those who indicated that learning was
"strong" (21.1 %) surpassed the percentage that would be expected under the null
hypothesis (20.0%). Of the remaining respondents, 13.2 percent described
learning as "good"; 5.3 percent as "adequate"; and 5.3 percent as "poof. The
difference between the expected and observed responses of the responding
students is significant at the .05 probability level (chi-square = 32.789).
835 Healing the Wounds of Conflict - The majority (60.0%) of doctoral
recipients confirmed that they did not participate in Healing in the Wounds of
Conflict. However, the expected value of 20.0 percent actually rated the learning
gained in this course as "strong". Of those remaining, 11.4 percent described
learning gained as "good"; 5.7 percent as "adequate"; and 2.9 percent as "poor".
The calculated chi-square of 38.000 is significant at the .05 probability level.
836 Dealing with Difficult People — Of the respondents who had
participated in the course Dealing with Difficult People, 22.7 percent rated their
learning gained as "strong"; 20.5 percent as "good"; 6.8 percent as "adequate";
and 2.3 percent as "poor". The remaining 47.7 percent responded that they had
"not included" this course in their programs. The difference between the
expected and observed responses of the responding doctoral recipients is
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significant at the .05 level (chi-square = 27.818).
837 Conflict Management in the Counseling Setting — Over one third
(35.4%) of doctoral recipients who responded affirmed that the learning gained in
Conflict Management in the Counseling Setting was "strong". An additional 16.7
percent described their learning as "good" with 4.2 percent indicating "adequate".
Only 2.1 percent used "poor" to describe the learning they gained. A majority
(41.7%) did "not include" this course. The calculated chi-square of 30.958 is
significant at the .05 probability level.
838 Gender Conflicts — Two thirds (67.6%) of respondents admitted to not
having Gender Conflicts in their coursework. Of those who enrolled in the
course, 14.7 percent indicated that the learning gained was "strong"; 8.8 percent
indicated "good"; and 8.8 percent "adequate". No respondents described
learning as "poor". The difference between the expected and observed
responses of the responding doctoral recipients is significant at the .05 level (chisquare = 50.118).
839 Practicum — Almost half (49.1 %) of respondents who had participated
in Practicum affirmed that the learning they gained was either "strong" or "good".
The distribution of the remaining percentage was 13.7 percent who described
learning as "adequate" and 2.0 percent who claimed learning was "poor". More
than one third (35.3%) indicated that this course was "not included". The
calculated chi-square of 24.588 is significant at the .05 probability level.
840 Contemporary Apologetics I - The majority (39.6%) of respondents
indicated that they had "not included" Contemporary Apologetics I in their
coursework. Of the doctoral recipients who had completed this course, 34.0
percent affirmed that the learning gained was "strong"; 20.8 percent indicated the
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learning gained was "good"; and 5.7 percent indicated "adequate". There were
no respondents who claimed that the learning gained was "poor". The calculated
chi-square of 31.434 indicates the significant departure of the observed from the
expected distribution of responses.
841 Contemporary Apologetics II - Of the 41 who responded, more than
half (51.2%) did "not include" Contemporary Apologetics in their courses of study.
Just over one fourth (26.8%) indicated that the learning they gained in this course
was "strong". Only 14.6 percent rated their learning as "good" while 7.3 percent
rated it as "adequate". No respondents selected "poor" to describe their learning.
The calculated chi-square of 33.024 is significant at the .05 probability level.
842 Christian Mediation - Three fourths (75.9%) of the responding 29
doctoral recipients did "not include" this course in their studies. Of the remaining
respondents, 10.3 percent indicated that the learning gained in Christian
Mediation was "good"; 6.9 percent indicated "strong"; and 3.4 percent equally
indicated "adequate" and "poor", respectively. The calculated chi-square of
57.034 is significant.
843 Essential Qualities of a Christian Conciliator - Of the respondents
who had complete Essential Qualities of a Christian Conciliator, 23.5 percent
responded that learning gained was "strong" and 11.8 percent responded that
learning was "good". Only 2.9 percent each claimed that learning gained was
"adequate" or "poor", respectively. A majority (58.8%) did "not include" this
course. The difference between the expected and observed responses of the
responding doctoral recipients is significant at the .05 level (chi-square = 36.882).
844 Legal Issues and Implications - A total of 25.0 percent responded
that the learning gained in Legal Issues and Implications was either "strong" or
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"good", whereas 3.1 percent each claimed that the learning was either
"adequate" or "poor", respectively. Over two thirds (68.8%) of respondents did
"not include" this course. The calculated chi-square of 48.938 is significant at the
.05 probability level.
845 Third Party Intervention — While two thirds (68.8%) of respondents did
not participate in Third Party Intervention, 18.8 percent affirmed that the learning
they gained in this course was "strong". Of the remaining respondents, 9.4
percent indicated learning gained as "good"; 3.1 percent as "adequate"; and no
respondents indicated "poor". The calculated chi-square of 50.813 is significant.
846 Implementing Positive Change — Of the doctoral recipients who
participated in Implementing Positive Change, 18.2 percent described their
learning gained as "good" while 12.1 percent indicated "strong". Only 3.0 percent
responded that learning was "adequate" and no respondents indicated "poor".
Two thirds (66.7%) did not participate in this course. The difference between the
expected and observed responses of the responding students is significant at the
.05 level (chi-square = 48.364).
901 Human & Organizational Development - More than expected (23.1%)
who participated in Human & Organizational Development rated the learning they
gained as "strong". An additional 12.8 percent evaluated their learning as "good",
and 10.3 percent as "adequate". No respondents described learning gained as
"poor". The remaining respondents (53.8%) did "not include" this course. The
calculated chi-square of 33.179 is significant at the .05 probability level.
902 System Theory and Practice — While 67.6 percent of respondents did
"not include" this course, 14.7 percent of those who did affirmed the learning
gained in System Theory and Practice as "strong". Only 11.8 percent rated their
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learning as "good" and 5.9 percent as "adequate". No respondents indicated
"poor" learning gained. The calculated chi-square of 50.412 indicates the
significant departure of the observed from the expected distribution of responses.
903 Organizational Theories - One fourth (25.0%) of doctoral recipients
affirmed that the learning they gained in Organizational Theories was "strong".
More than expected (22.7%) indicated that learning was "good" and 6.8 percent
indicated "adequate" learning. No respondents claimed their learning to be
"poor". The remaining 45.5 percent failed to include this course in their
coursework. The calculated chi-square of 27.591 is significant at the .05
probability level.
904 Church Administration - A combined 69.8 percent responded that the
learning gained in Church Administration was either "strong" or "good". Only 6.3
percent indicated that learning was "adequate". No respondents described their
learning as "poor" and 23.8 percent did not participate in this course. The
calculated chi-square of 33.111 is significant.
905 Philosophy of Ministry — While 29.1 percent of respondents did "not
include" Philosophy of Ministry in their coursework, 30.9 percent each indicated
learning gained in this course as either "strong" or "good", respectively. Of the
remaining, 7.3 percent described learning as "adequate" and 1.8 percent as
"poor". The calculated chi-square of 22.364 indicates the significant departure of
the observed from the expected distribution of responses.
907 Management & Leadership Theory - A majority (37.0%) of
respondents who participated in Management & Leadership Theory affirmed that
the learning gained was "strong". An additional 22.2 percent described their
learning as "good" and 3.7 percent as "adequate". No respondents indicated
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"poor" learning. A total of 37.0 percent did not participate in this course. The
calculated chi-square of 33.778 is significant at the .05 probability level.
908 Management Information Systems -- The majority (61.1 %) of
respondents failed to participate in Management information Systems. Of the
doctoral recipients who did enroll and complete this course, 22.2 percent
indicated "strong" learning; 11.1 percent indicated "good"; and 5.6 percent
"adequate". No respondents claimed "poor" learning. The difference between
the expected and observed responses of the responding doctoral recipients is
significant at the .05 level (chi-square = 42.889).
910 Philosophy of Religion - A combined 66.7 percent affirmed that the
learning gained in Philosophy of Religion was either "strong" or "good". Only 5.3
percent believed learning to be "adequate". No respondents indicated "poor" and
more than one fourth (28.1 %) did "not include" this course. The calculated chisquare of 35.895 is significant at the .05 probability level.
911 Contemporary Religion - Over half (55.3%) of all respondents did
"not include" Contemporary Religion in their coursework. More than expected
(21.1 %) rated their learning gained as "strong" and 15.8 percent as "good". A
small minority (7.9%) stated that their learning was "adequate". No respondent
cited "poor". The calculated chi-square of 34.368 indicates the significant
departure of the observed from the expected distribution of responses.
912 Old Testament Theology — The majority (45.1 %) affirmed that the
learning gained in Old Testament Theology as "strong". An additional 15.7
percent rated learning as "good" and 7.8 percent as "adequate". No respondents
indicated learning as "poor" and 31.4 percent did not participate. The calculated
chi-square of 33.804 is significant at the .05 probability level.
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913 Readings in Theology - Less than one third (32.6%) of respondents
concluded that the learning gained in Readings in Theology was "strong".
Additionally, 15.2 percent cited learning gained as "good" and 13.0 percent as
"adequate". No respondents indicated "poor" learning and 39.1 percent did not
participate in this course. The difference between the expected and observed
responses of the doctoral recipients is significant at the .05 level (chi-square =
22.913).
916 New Testament Theology - A combined 59.6 percent concluded that
the learning they gained in New Testament Theology was either "strong" or
"good". A small minority (9.6%) cited "adequate" to describe learning gained. Of
the remaining respondents, there were none who cited "poor" as a descriptor of
learning gained and 30.8 percent did "not include" this course. The calculated
chi-square of 32.038 is significant at the .05 probability level.
917 Theology of Missions - Over half (54.1 %) of respondents did not
include Theology of Missions in their coursework. Of those who did participate,
21.6 percent rated their learning as "strong"; 16.2 percent as "good"; 5.4 percent
as "adequate"; and 2.7 as "poor". The calculated chi-square of 31.243 is
significant.
918 Hermeneutics & Biblical Exposition — More than expected (24.4%)
indicated that learning gained in Hermeneutics & Biblical Exposition was "good".
A total of 14.6 percent responded that learning was "strong" while 12.2 percent
responded "adequate" and 2.4 percent "poor". A majority (46.3%) did "not
include" this course in their studies. The calculated chi-square of 22.780
indicates the significant departure of the observed from the expected distribution
of responses.
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919 Biblical Prophecy - Of the 41 doctoral recipients who responded to
this item, 26.8% affirmed that the learning gained in Biblical Prophecy was
"strong". Less than expected (14.6%) indicated that learning gained was "good"
and 9.8 percent "adequate". A small minority (2.4%) described the learning
gained as "poor". A total of 46.3 percent did "not include" this course. The
calculated chi-square of 24.244 is significant at the .05 probability level.
920 Guided Old Testament Instruction — Exactly half (50.0%) of
respondents failed to participate in Guided Old Testament Instruction. Of the
respondents who enrolled and completed the course, 30.6 percent affirmed that
the learning gained was "strong"; 11.1 percent that learning was "good"; 5.6
percent that learning was "adequate"; and 2.8 percent that learning was "poor".
The difference between the expected and observed responses is significant at
the .05 level (chi-square = 28.722).
921 Guided New Testament Instruction - More than one fourth (28.6%)
responded that the learning gained in Guided New Testament Instruction was
"strong". A total of 11.4 percent rated their learning as "good" and 2.9 percent
each claimed their learning to be "adequate" or "poor", respectively. The
remaining 54.3 percent did not enroll in the course. The calculated chi-square of
33.429 is significant at the .05 probability level.
922 Hebrew Grammar and Syntax — Of the 29 who responded to this
item, more than three fourths (79.3%) did "not include" this course in their
studies. A total of 6.9 percent each indicated learning in Hebrew Grammar and
Syntax to be "strong" and "good", respectively. A small minority (3.4%) each
claimed learning to be "adequate" or "poor", respectively. The calculated chisquare of 63.931 is significant.
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923 Greek Grammar and Syntax - A total of 76.7 percent responded that
they did not enroll in Greek Grammar and Syntax. Of respondents who did, 6.7
percent each rated the learning gained as "strong", "good", or "poor". A small
minority (3.3%) regarded their learning gained as "adequate". The difference
between the expected and observed responses is significant at the .05 level (chisquare = 60.333).
941 Spiritual Warfare - Of the respondents who participated in Spiritual
Warfare, more than the expected (31.6%) affirmed that the learning gained was
"strong". A total of 7.9 percent perceived their learning as "good" and 2.6 percent
as "adequate". There were no respondents were indicated "poor" learning
gained. A majority of respondents (57.9%) did "not include" this course in their
study. The calculated chi-square of 45.947 is significant at the .05 probability
level.
946 Small Group Dynamics - A combined total of 30.3 percent of doctoral
recipients indicated that the learning gained in Small Group Dynamics was either
"strong" or "good". A small minority (3.0%) rated their learning as "adequate"
while no respondents indicated "poor" learning. Two thirds (66.7%) of
respondents did not participate in this course. The calculated chi-square of
48.364 is significant.
BD902 Comparative Analysis of Humanistic Psychology - More than
expected (28.9%) evaluated the learning gained in Comparative Analysis of
Humanistic Psychology as "strong". A total of 10.5 percent rated their learning as
"good" and 7.9 percent as "adequate". No respondents described their learning
as "poor". Over half of the respondents (52.6%) did "not include" this course in
their coursework. The calculated chi-square of 33.842 indicates the significant
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departure of the observed from the expected distribution of responses.
NC706 Fundamentals of Biblical Counseling — Of the 85 respondents, a
majority (52.9%) affirmed that the learning gained in Fundamentals of Biblical
Counseling was "strong". The expected percentage (20.0%) verified that
learning gained was "good". A total of 9.4 percent responded that learning was
"adequate" and 2.4 percent responded that learning was "poor". The remaining
15.3 percent did "not include" this course. The calculated chi-square of 65.059 is
significant at the .05 probability level.
NC715 Counseling Case Studies - Almost half (49.4%) or doctoral
recipients indicated that the learning gained in Counseling Case Studies was
"strong". Less than expected (17.7%) described their learning as "adequate" and
13.9 percent as "good". A small minority (1.3%) rated their learning as "poor".
Only 17.7 percent indicated that they did not participate in this course. The
difference between the expected and observed responses is significant at the .05
level (chi-square = 49.797).
NC717 Advanced Counseling Practicum — Of the 64 doctoral recipients
who responded to this item, 46.9 percent affirmed learning gained in Advanced
Counseling Practicum as "strong". Less than expected (18.8%) indicated the
learning they gained to be "good". A total of 3.1 percent each rated the learning
they gained as "adequate" or "poor", respectively. The remaining 28.1 percent
did "not include" this course. The calculated chi-square of 43.500 is significant at
the .05 probability level.
NC762 Premarital Counseling — Exactly one half (50.0%) of respondents
affirmed that the learning they gained in Premarital Counseling was "strong". Of
those remaining respondents, 15.5 percent indicated that learning was "good"
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and 5.2 percent that learning was "adequate". No respondents cited "poor" to
describe the learning gained and 29.3 percent did "not include" this course. The
difference between the actual observed distribution and the distribution of
responses expected is significant (chi-square = 47.172).
NC765 Marriage and Family Counseling - A combined total of 67.2
percent affirmed that the learning gained in Marriage and Family Counseling was
either "strong" or "good". Only 7.5 percent claimed learning to be "adequate"
while 3.0 percent cited "poor". More than expected (22.4%) did "not include" this
course in their studies. The calculated chi-square of 38.299 indicates the
significant lack of goodness fit between the observed and expected distributions.
NC768 Independent Counseling Research - A majority (39.6%) of
respondents verified that the learning they gained in Independent Counseling
Research was "strong". Of the remaining respondents, 13.2 percent indicated
"good"; 7.5 percent "adequate"; and 1.9 percent "poor". Those who did "not
include" this course represented 37.7 percent of respondents. The calculated
chi-square of 32.566 is significant at the .05 probability level.
NC773 Counseling in the Local Church - A combined total of 62.1 percent
believed the learning gained in Counseling in the Local Church to be either
"strong" or "good". Of the remaining respondents, 6.9 percent identified
"adequate" and 3.4 percent identified "poor" to describe their learning gained.
More than expected (27.6%) did not enroll in this course. The difference
between the actual observed percentage distribution and the distribution of
responses expected is significant (chi-square = 34.91).
NC774 Problem of Suffering - While the majority (60.0%) of respondents
did "not include" this course, one fourth (25.7%) of respondents affirmed the
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learning they gained in Problem of Suffering as "strong". A total of 11.4 percent
rated their learning as "good" and 2.9 percent as "adequate". No respondents
described their learning as "poor". The calculated chi-square of 42.000 is
significant at the .05 probability level.
NC775 Counseling Methodologies - A total of 39.6 percent of
respondents indicated that the learning gained in Counseling Methodologies was
"strong". An additional 17.0 percent described their learning as "good" and 7.5
percent as "adequate". A small minority (1.9%) claimed the learning gained as
"poor". More than one third (34.0%) did not enroll in this course. The calculated
chi-square of 28.415 indicates the significant departure of the observed from the
expected distribution of responses.
NC776 The Counselor and the Law ~ The majority (63.9%) of
respondents failed to The Counselor and the Law in their coursework. Of those
who did participate, 16.7 percent indicated learning as "strong"; 13.9 percent as
"good"; and 5.6 percent as "adequate". No respondents described their learning
as "poor". The calculated chi-square of 46.500 is significant at the .05 probability
level.
NC778 Contemporary Issues & Critical Thinking in Biblical Counseling Over half (54.8%) did "not include" Contemporary Issues & Critical Thinking in
Biblical Counseling in their studies. However, more than expected (23.8%)
affirmed that the learning gained in the aforementioned course was "strong". Of
the remaining respondents, 19.0 percent described learning as "good" and 2.4
percent as "poor". There were no respondents who indicated that learning was
"adequate". The calculated chi-square of 40.619 indicates the significant lack of
goodness-of-fit between observed and expected distributions.
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NC779 Conceptualization of Biblical Counseling - One third (33.3%) of
doctoral recipients described the learning they gained in Conceptualization of
Biblical Counseling as "strong". Less than expected (17.8%) rated their learning
as "good" and 2.2 percent as "adequate". No respondents described their
learning as "poor". The remaining 46.7 percent did "not include" this course. The
calculated chi-square of 82.83 is significant at the .05 probability level.
NC840 Counseling Tutorial & Practicum — A combined total of 48.9
percent affirmed that the learning they gained in Counseling Tutorial & Practicum
was either "strong" or "good". A total of 6.7 percent described their learning as
"adequate" and 2.2 percent as "poor". The majority (42.2%) did not include this
course. The calculated chi-square (28.667) is significant at the .05 probability
level.
NC850 Counseling Tutorial & Practicum - Though 48.7 percent did not
participate in Counseling Tutorial & Practicum, 30.8 percent verified that the
learning they gained was "strong". Of the remaining respondents, 12.8 percent
cited "good" to describe the learning they gained and 7.7 percent cited
"adequate". There were no respondents who indicated that their learning was
"poor". The calculated chi-square of 30.103 indicates the significant departure of
the observed from the expected distribution of responses.
Though additional comments were not solicited on Question 33, many
respondents made notations in the margins. What follows are their verbatim and
unedited responses in Table 46.
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Table 46
Qualitative Responses of Survey Participants to Question 33: What is vour
opinion of the learning vou gained in the following courses during vour doctoral
program?
"Instructor had a difficult lesson plan in 739, 740, and 741
"I felt all my courses were good."
"These are not the same courses I took in my study. Thus, it would be
difficult for me to offer proper input."
"I can not remember the course numbers I took. Those courses were (2)
good."
"Biblical Directionism - no longer offered. Crisis Counseling - Practicum Minirth/Meier Clinic (excellent experience) - no longer offered."
"914 and 915 Sys. Theology (old nos. 719 and 720). 804 Bible Synopsis.
812 OT Research. 723 Methods of Leadership."
"701 and 702 - Major Doctrines. 781 - Crisis Counseling. B0901 - The
Biblical Basis for Counseling."
"Left with a terminal degree that does not allow me the recognition to
teach in an accredited college or seminary."
"Had most of these in my seminary undergraduate work - doctoral
program does not need these! 815 thru 946 - These are Master of Divinity
courses - not doctoral - unless they are high level courses and not
introductive courses. BD902 thru NC850 - All these should be required
before doctoral work."
Respondents were asked in Question 34 to list by number of title the most
valuable courses in their doctoral programs. The second part of Question 34
asked respondents why these courses were valuable. What follows are their
verbatim and unedited responses in Table 47.
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Table 47
Qualitative Responses of Survey Participants to Question 34: What were the
most valuable courses in vour program? Whv were these courses valuable ?
"All of the counseling courses circled 1 (NC706, NC715, NC717; NC762,
NC765, NC773, NC775, NC840 and NC850). This was my area of
interest. They gave me a Bible centered approach that I needed to move
in His direction."
"Bible Synopsis or Summarized Bible #804 - very comprehensive
overview of the Bible chapter by chapter. Resulted in a preaching project
on each book of the Bible that was well received in my church at the time."
"Gained new insights into thoughts and functions of other groups as well
as expanding knowledge in the Biblical studies."
"840 and 841 Contemporary Apologetics I and II. This gave me logical,
explainable and believable proof of my faith."
"Dissertation."
"NC715, NC762, NC765. Practical, usable, applicable in everyday
ministry."
"904 gave the various management leadership styles (hierarchical vs.
servant — leadership, Primus interpares). 743 revealed the six ethical
systems we see today (universal laws vs. antinomianism). 826
enumerated various leadership skills to deal with inevitable conflicts in the
church."
"NC781 - Crisis Counseling and Marriage and Family Counseling.
Augmented present ministry with updated information and methods."
"All! Instruction and discipline in study."
"701 Major Doctrines; 702 Major Doctrines; 703 Old Testament; 704 Old
Testament; 705 Pastoral Epistles; 712 Denominational Research; 715
Thesis Research; and 716 Thesis. They broadened my perspective and
gave me a love for further study and dedication of my life to the ministry
and as a commissioned chaplain."
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"It must be a far different school than when I went there. Our choices
were limited."
"904, 903, 905, and 907. Actually, all classes I took except Evangelism
were of great value to the program."
"NC706 and NC717. Fundamental and useable."
"NC706 and NC781. They were the basics. They were practical and
useable."
"840 and 841. Basic and practical."
"Pastoral Counseling; Marriage and Family Counseling; and Counseling
Practicum. They gave me more effectiveness in the counseling areas as
a senior pastor at a large inner city church."
"Many of the course numbers have changed or discontinued. All of the
courses I took were valuable to me. They were: A-804,609, 615, 606, A805, 717, 712, A-803, 715, and 716. They all helped in the ministry of the
church and in counseling."
"703, 704, 719, 722, 756, 760, and 761. As a Christian minister, these
courses are valuable from a practical perspective."
"Philosophy and New Testament. Thorough, well defined, and because of
the instructors."
"All counseling courses. Becoming a better pastor counselor."
"As I have said, I feel the Bible courses and the counseling courses were
very valuable to me. They helped me directly in my church work."
"703-704 Old Testament. They gave me a time line."
"840-841 Contemporary Apologetics I and II. They helped me to better
share my faith in an apologetic way.
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"715 & 716 Thesis Research and Thesis; 717 Advanced Counseling; 715
Counseling Case Studies; and 723 Methods of Leadership. Practical - all
helped in my work."
"Healing the Wounds of Conflict (835), Preaching with Unction, Church
Growth/Evangelism, and Church Administration. Useful in the ministry.
Not just a 'study' but practical."
"All I took. The information they contained helped me to grow as a
Christian."
"The Five Major Doctrines of Christian Faith and The Panorama of the Old
Testament. The Five Major Doctrines of Christian Faith being scholarly
written in plain language demonstrates the fundamental ingredient of
salvation and prepares the reader for the everlasting life."
"Most of the above were not offered when I worked on my degree or were
under different titles. The courses I took on Bible were best suited to my
needs."
"839 Practicum. I was able to go out in the field and sit in on actual
sessions though they are different than in the prison."
"907 Management and Leadership Theory. Made me aware of a variety of
theories, with strengths and weaknesses of each, thereby broadening my
choices for application to administrating church and school programs."
" 701, 702, 703, 704, NC706, and NC773. Practical insights and
application to real life situations."
"NC717 Advanced Counseling and Counseling Problems. They enable
me to focus on specific areas.
"Dissertation and Fundamentals of Biblical Counseling. Requirements
were strong, content was excellent."
"Reading in Theologies; Christian Ethics; Systematic Theology; and
Philosophy of Religion. They were academically sound and yet Biblical
and Evangelical in root. Something I needed to realize my dream."
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"829, 901-904, 907-908. They were all brand new territory for me in my
education."
"904 Church Administration and 903 Organizational Theories. Current applicable - practical."
"740-741. Inspirational and educational."
"903 and 907. There was direct application to my position as President of
a mission organization."
"Expository Preaching and the Preaching Workshop. They were practical
and helpful."
"The Art of Mentoring; Spiritual Warfare; and Expository Preaching. Gave
me new insights and sharpened skills I already had."
"Counseling. I use the information in my relations with people."
"Counseling; Apologetics; Ethics; and Conflict Management. Personal
competence and confident [sic]."
"Linking theology and archaeology to give a meaningful approach to the
OT"
"Romans NT studies. Detail theology."
"706, 701, 713, 719, 702, 714, 720, 703, 612, 804, 704, and 709.
Practical rather than academic use."
"All counseling courses: NC706, 715,717, NC773, NC775. Applicable."
"I cannot remember the courses that I took. There were some on the
'Fundamentals' of Biblical counseling that were excellent - in theory. The
content was unique."
"The New Testament book studies (Romans, Revelation, etc.). I could
take the material right into the pulpit which proved to be fresh and
applicable."
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"941 Spiritual Warfare and 840 Contemporary Apologetics I. They opened
an area that I had little knowledge of or helped me firm up my beliefs
about certain areas."
"Counseling Case Studies. They challenged me to use what I had
learned."
"905 Philosophy of Ministry (many others were close!). Made you focus.
'Why' is it that you are doing what you are doing? What is the goal? If
you can't answer, you are merely floundering."
"The most valuable was my own independent reading and research that
grew out of some of the courses."
"The counseling courses. Because I had not received these courses
anywhere else."
"Critique of Counseling Concepts. They helped my dissertation which
was: 'Richard Baxter: An Archetypal Christian Counselor'."
"Counseling; Administration; and Bible related courses. They fit my
needs."
"840 Contemporary Apologetics; 907 Management and Leadership
Theory; 722 Contemporary Theology; and 733 NT Theology. Good
course material which extended knowledge and understanding."
"703, 704, 733, 734, 821, and 822 (OT and NT Survey
courses/Synthesis). Insightful and practical."
"Church History and OT History. High standard of excellence in
presentation."
"701-702 Major Doctrines and Book of Romans. Because they dealt with
the doctrines of condemnation, justification, sanctification, glorification,
and consecration.
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"The Book of Romans ~ two semesters. The theological contents in the
Book of Romans are an invaluable resource to the minister. These two
courses on Roman represented the Apostle Paul at his best in presenting
the concept of the Gospel."
"740, 741, and 742. They majored on my desired program."
"Spiritual Warfare; Administration; and Preaching with Unction. Helpful for
my present situation."
"Preaching Institute and Sermon Preparation. Excellent instruction and
challenging material."
"Most of the courses and numbers have changed since I was a student
and I do not have time to cross reference the above. They were
interesting."
"I had two courses - Old and New Testament - and they were very
valuable. Learning of new truths not before known."
"Learning How to Learn; Apologetics 840 and 841; and Philosophy of
Ministry 905. Learning How to Learn oriented me so I was able to grasp
and understand the process of distance education. Philosophy and
Leadership Theory helped me in my approach to ministry tasks.
Rekindling Your Spiritual Life for personal spiritual growth (regional
seminar)."
"Theological courses (all). The position I hold as a pastor/teacher is
informed by these studies."
"Administration and Counseling. Practical - interfaced with my career."
"Crisis Counseling; 743 Ethics; and NC717 Practicum (at Minrith-Meier).
They had practical methods and challenged me to think."
"Expository Preaching; Old and New Testament Synthesis I and II; and
courses on Bible books. In studying both the Old and New Testaments
helped in developing Bible studies and sermons for all occasions. The
course on Old Testament produced an excellent chronology."
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"Biblical studies. They shared up my previous training."
"703, 704, 753. There are many courses not listed that were part of my
study program."
"All my courses were very valuable and I cannot separate them. I am very
satisfied."
"It was so long ago I don't have this info readily available. Church
administration, Philosophy, and Christian Education. Specific application
to ministry - very practical."
"Competent to Counsel; The Christian Counselors Manual; and A
Theology of Christian Counseling. It helped me to better understand the
importance and methods of counseling."
"NC706, NC615, NC773. They focused on the sufficiency and authority of
God's word."
"NC706, NC715, NC717, NC762, NC775, NC779, 733, 831, 916, 837, and
831. Because they prepared me to undertake my chosen area."
"703 and 704. Gave a thorough understanding of Old Testament
chronology."
"Those in re. scientific research. They establish and maintain objectivity.'
"Leadership."
"Old Testament and New Testament History and Theology. Gave more
perspective on the revelation of God in history."
"703, 704, and 831. New content."
"The best was Dr. Rodger's Old Testament lectures. He was able to open
up the Old Testament in a straightforward manner not bogged down by
endless quotations from authorities."
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"The Old and New Testament studies. The studies paid attention to
details and made the studies exciting."
"All courses were exactly what I needed. They were practical and I could
use what I was learning in preaching and counseling."
"General Biblical studies, OT and NT. These were enjoyable and
instructive - especially valuable because I teach Bible."
"Old and New Testament studies; Denominational Research; Counseling;
and research in my dissertation and writing of the same. In depth study of
the Bible gave much help in sermon preparation. Counseling was
important because of the number of cases in my ministry. The research
and writing of the dissertation helped me with discipline and systematic
study and presentation of messages."
"741, 905 and 907. I connected with the content and was able to relate to
present content of ministry."
"Counseling and Theology. Practical use in local church setting."
"907 and 903.1 had a strong background in the area and those courses
brought additional Biblical knowledge."
"Most were from independent studies. Romans study. Enabled me to
better perform in my ministry."
"Practicum to Minirth/Meier Clinic. Seminar/Practicum. NC706, NC774
and 755 and 756. NC706 was a solid basic foundation for the program.
The practicum experiences were educational and a time of good
interaction with faculty/students. NC774 - excellent for counseling work
and personal growth. 755 provided comprehensive background for
dissertation process. 756, though extremely demanding - a tremendous
learning experience, provided academic knowledge/new information/and
personally a sense of achievement when completed. A huge undertaking
yet very rewarding (not that I am ready to repeat the process in the near
future - I'm still recovering)."
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"Systemic Theology. The old and new testament surveys and in depth
studies. Giving a basis for daily decision making. 703, 704, 705, A805,
609, 721 722, 710, 711 and 712. A better understanding of the scriptures
helped in setting guidelines and applying Godly values to daily human
living."
"Old Testament. Theology."
"OT Research. NT Research. Advanced Theology. What I learned.
Theology sharpened my focus. Understanding personal spiritual growth.
Value of any course is effort the student puts into assignments."
"804 - Bible Synopsis. Old and New Testament Research. They forced me
to stay in the Bible and gain understanding one does not receive in
personal study."
"Biblical Archaeology. Tangible validation of my Biblical Theology."
"Counseling. Sermon Preparation. Old and New Testament Theology.
They aided in professional development to assist parishioners
(congregation and members) in providing comprehensive Biblical basis to
all life [illegible]."
"NC706, NC715, 781, 701 and 702. The writing projects which were the
major part of each course required extensive reading and continual
analysis, synthesis and summary of materials."
"722, 755, 756 and 826. 722 - Contemporary Theology - was one of the
first Theology courses I ever had. It was mind-stretching. 755 and 756 -1
needed a better understanding of research and I got it in the coursework.
826 - Excellent practical applications."
"Preaching and Theology. Useful to my work."
"Counseling Case Studies. Introduced effective methods."
"740, 741 and 742. They were so helpful to me in my preaching ministry in
my Church. They enhanced my skills and encouraged me in preparation
and delivery of my messages."

206
Table 47 (continued)
"Rather than list all the courses, it is safe to say for me that every subject
in counseling was worthwhile. I thoroughly enjoyed them because they
related specifically to the direction my career was taking. They helped
prepare me for a new career in my approaching shift from academic to
private practice in counseling and work in the Church."
"New Testament courses (all). The course content focused heavily on
doctoral teachings and biblical interpretation, which are essential for
instruction and Bible study. In sermon preparation, every effort is made to
link Old Testament scripture teaching with New Testament teaching."
"Major Doctrines - OT - good foundation. Ethics in Christian Tradition;
Managing Conflict; BD902; NC715 and NC 773. All the above subjects are
foundational for a strong Biblical University."
"The program was not as broad then as it is now."
"Old Testament Survey, New Testament Survey and Biblical research Old and New Testament. They forced me to define the theme to the
Scriptures and to look at the broad picture which is essential in solid
exposition."
"Contemporary Theology, Old Testament Synthesis and Dissertation. New
and challenging material."
"Biblical doctrine. The Biblical doctrine is the basis of our Christian
believing."
"Systemic Theology. Comprehensive and systematic."
"Biblical (NT and OT) Research. Provided deeper understanding of
Biblical Theology."
"Romans, Shaffer's Systematic Theology. Biblical, theology based."
"721 - Biblical Prophecy. It brought into focus what I consider to be major
flaws in approach and interpretation of current works on Bible Book of
Revelation. This course would have been better if it had been more
intense, and more involved eschatalogically."
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"NC715 and 912. It gave me an understanding of how to deal with real
cases. It increased my knowledge in Old Testament studies, thus enabling
me to share this knowledge with my students."
"Old and New Testament research. These courses required me to do
independent research on important topics."
"All listed under humanistic psychology above. They enabled me to be a
better pastor."
"703-704, 815, 713-714, 761-62, 767, 831 and 733. These courses were
valuable because of their structure that helped me to focus on the study of
God. Through these courses I was able to biblically crystalize [sic] my own
theological perspectives."
"701, 702, 703, 704, 723, 712, 715 and 716. Because I used to work with
them. (The mission of the Church among the people of [illegible]
backgrounds)."
"Old Testament Survey and Systematic Theology. A thorough knowledge
and appreciation of these core subjects are foundational to all Bible
truths."
"Apologetics. Old Testament Synthesis. Bible and Science. Dr. Rodgers
and Dr. Collins were superb instructors - material covered excellent
resource for immediate use in other ministry."
"OT 703 and 704. Genesis 790. I am professor of OT Chronology
especially good."
"Old Testament studies - Israel and the people of the OT. It was my
greatest interest."
"OT survey with Dr. Rodgers. Content."
"I do not recall the names of the courses since it was sixteen years ago."
"Bible Synopsis by Dr. Thomas Rodgers. Gave me the most information.
I also use this information frequently (10 years later)."
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"Biblical counseling. It was exactly what I was looking for and needing."
"All were valuable. Some courses in my program are not listed."
"Theology and Bible. Self-improvement and in pastoral ministry"
"Romans and Theology. The problems that were brought up gave me
very interesting research hours at the library."
"All; deepened my knowledge of the Lord and history"
"It's been so long since I took the course, I don't remember them. The
only one I can find does not match up with the # on this survey. I took
Intro, to Old Testament, Five Major Doctrines of the New Testament, read
series of Books of Systematic Theology, did my research paper."
"All Christian Education courses benefited me because that was my field
of study. I could use them immediately in my own school."
"Management and Leadership Theory - 907; Management Conflict - 826";
They help to put the academic to a practical basis."
"808 / NC 706 / NC 765; I was in the process of establishing a pastoral
counseling center. I could integrate as I studied."
"740"
"Counseling; Good papers and ref. books"
"756 Dissertation; 753 Philosophy of Religion; 722 Contemporary
Theology; Gave new insights into the filed. I already had a very good
Bible knowledge, but yet those helped me in ministry and application."
"Old Testament Synthesis; It helped me gain knowledge of study of OT"
"Expository Preaching; equipped me better for preaching"
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"Dissertation, Pre-Marital Counseling, Problem of Suffering, Ethics in a
Christian Tradition; I found that they made me think more clearly and
Biblically and put into practice what I had the possibility to learn."
"831 Old Testament Theology, 916 New Testament Theology, 173 /174
Systematic Theology one and two; Because they followed up ideally from
my Master of Divinity degree."
"BD 902 — NC850; most certainly"
"Premarital, fundamental, law; Good Biblical basis & good practical
answers"
"I did not view any one course as being more valuable, but I got more out
of the courses that Jay Adams had input into; Insight into human
behavior."
"Church Administration, Old Testament; major area of interest."
"701 & 702 - Major Doctrines; 703 & 704 Old Testament; I wanted to
concentrate more on systematic Theology by Western Theologians Protestants verses what I learned from an Orthodox Theological
Seminary. Secondly, I enjoyed studying Biblical Archaeology."
"Major Doctrine., Old Testament, OT Archaeology, Church History; The
study in depth opened my mind to all the Biblical truths and became a
great asset."
"OT Survey - Dr. Thomas Rodgers."
"703 Old Testament Synthesis I / 704 Old Testament Synthesis II, 821
New Testament Synthesis I and 822 New Testament Synthesis II, 709
Testament Research; Ministers must be equipped with the 'Word of God'."
"Fundamentals of Biblical Counseling & Advanced Counseling Practicum;
New perspectives, Adams is very good most of the time."
"Some of the Biblical/theological studies; Personal strengthens of faith"
"Theology studies."
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"Theology, Archeology of the Bible (Old & New Testaments. Romans;
Learned a great deal from them."
"NC 715, Romans, 701; They were what I was interested in."
"Fundamentals of Biblical Counseling, Comparative Analysis at
Humanistic Psychology, Counseling the Local Church, Dissertation;
Practical application."
"703, 704; Cassette lectures stimulated reading of recommended texts."
"740 Preaching with Unction, 741 Expos. Preaching Institute, 742 Practical
Preaching workshop; Practical material for expository preaching."
"704 Church Administration, 910 Philosophy of Religion, 743 Ethics in
Christian Tradition; The possibility of God using these for his glory and
honor."
"All."
"Conflict management / Mastering your time and organizational skills, Old
Testament; Find them both so necessary in pasturing, Old Test, was just a
personal favorite area of study."
"OT Survey, History Philosophy, Philosophy of Religion; They were the
core of the Theological studies I sought."
"703, 704, 714, & 771; My major was Theology."
"History of Philosophy; Found the development of Philosophical thought
fascinating."
"703 - Old Testament Synthesis I & 704 - Old Testament Synthesis II; 760
- New Testament Synthesis I and 761 - New Testament Synthesis II; 709
New Testament Research; Ministering / Chaplain must be completely
familiar with the Word of God'."
"The Systematic Theology course, and writing the dissertation; For the
knowledge content and for developing personal discipline."
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"Counseling, Denominational Research; No counseling courses required
in Bible college or seminar."
"756, 800; They have broadened and deepened my knowledge and
perspectives."
"Those written by Jay Adams; excellent materials."
"Sermon Preparation, Conflict Management, Pro Active Conflict
Management."
"No opinion."
"Historical Philosophy & OT Synthesis."
"718, 740, 743, 826; Enabled me to put Theology into practical Christian
living."
"They are re-numbered & re-titled now, but all were good.; Personal
spiritual development, well-designed & lectured with appropriate
assignments."
Question 35 asked respondents to list by number or title the courses of
least value in their doctoral programs. Respondents were asked in the second
part of Question 35 why these courses were of little value. What follows are their
verbatim and unedited responses in Table 48.
Table 48
Qualitative Responses of Survey Participants to Question 35: What were the
least valuable courses in vour program? Whv were these courses of little value
to vou?
"The Old and New Testament courses - they repeated much of what I
had during my M.Div."
"Methods of Leadership #723."
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"N/A. All courses were of value and congruent with the course of study."
"None."
"713 and 714. Having had them in Bible College and as part of my MA
program. It was repetitive."
"808 was a one credit make-up with no faculty input. 741 was a very
torturous set of lesson requirements — like taking 30 sermons and
analyzing."
"Apologetics. Repeat from Seminary."
"None."
"All the courses I took were of immense value to me. I would take nothing
for the training I received. My Trinity degree has opened many doors for
useful service."
"734 - While a good class, it was not really applicable to the program."
"701/702 Major Doctrines. Too biased - should have been 'History of Old
and New Testament'."
"NC715 and 743. NC715 utilized an outdated video. 743 was boring and
of little use."
"913. Mostly opinionated without basis. Discounted Bible validity, D.S.
Russal as example."
"The Doctrinal and Systematic Theology courses. I had taken similar
course before."
"If I had to pick one, it would be A-803 "Philosophy of Religion" because it
is man's opinion and everyone has an opinion."
"718. Nothing can really help."
"They were all valuable."
"905 Philosophy of Ministry. Little practical value."
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"701 & 702 Major Doctrines. Previous courses covered these well in other
training."
"All courses that I took at Trinity were valuable to me for they helped me to
grow in depth spiritually and intellectually."
"All were fine, except Old and New Testament Theology were courses I
had done at an undergraduate level. Redundant."
"734 Evangelism Methodologies. No real new information. Some
material seemed antiquated when seen in the light of contemporary
society."
"NC765 and NC715. Minimal feedback by grader."
"703-704, 815. They were repeats of coursework I've had before."
"718 Time Management. Too much work for the course."
"734. The professor did not stick to the topic."
"Old Testament and New Testament Survey. They were weak, poorly
presented and offered no room for creativity on the part of the student."
"Expository Speaking and Conflict Management."
"All of my courses were extremely valuable to me."
"Philosophy. Subject cannot be applied to my studies."
"OT Survey. Too fast - too basic."
"Research courses."
"NC773 Counseling in the Local Church was required. However, it was
entirely geared to male ordained pastors."
"I do not recall any courses that proved invaluable. Perhaps Dr. Rogers'
personal interest in my core made all my work valuable and appreciated."
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"942 The Art of Mentoring. I already was involved in this and it did not
really help me."
"All my courses had value. Not fair to pick any out."
"The OT courses were pointless as I already had 25 graduate hours of
OT/Hebrew at another university. Deeper level than Trinity. Trinity's
courses lacked depth and direction to deeper research."
"The Bible courses. Because I had taken them elsewhere."
"Counseling. I had a M.Ed, in counseling and 11/2 years of classes at
Ph.D. level before 'finishing' at Trinity. One can't learn counseling by
correspondence course."
"Philosophy. I felt they were of less values. I had greater interest in other
areas."
"BD901 Biblical Basis for Counseling and NC706 Fundamentals of Biblical
Counseling. They lacked scope for application and the theory was too
dominated by Adams and Crabb."
"765 and 767. Some value, but not as practical for my studies."
"Counseling courses. Did not represent my view of counseling."
"432 Cults and -Isms. Not too interesting.
"Old Testament Survey. I don't feel that Old Testament Survey should be
taught on the doctoral level."
"Managing Conflict. Material not interesting."
"New Testament Synthesis. I have already covered this material in an
undergraduate program. It did not broaden or deepen my understanding
of NT from what I already knew."
"OT Synthesis. They did not seem to meet the desires of my heart and
goals for my ministry as did other courses of study."
"Philosophy of Religion. Didn't interface with my career."
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Table 48 (continued)
"718 Mastering Your Time. This information has been around too long nothing new."
"I believe all of the courses of my program were valuable."
"I did not have any of lesser value."
"Systematic Theology and Rights & Reasons. Didn't seem to have much
practical application for the local congregation."
"765 Expository Preaching. It tended to avoid careful evangelical
preaching."
"752, 753 and 910. Because the Bible warns against it — Colossians 2:8.
And the professor was arrogant."
"713 and 714. They were valuable. My problem related to thinking
systematically as well as the difficulty of the textbook."
"Dr. Brook's course on Romans because I was already very familiar with
Romans."
"I think of none because I thought every subject was of great value."
"722. The textbook was impractical and the content and structure of the
course weak. I was not sure that this course was worth my effort."
"Philosophy. Very little interest in subject."
"I made all the courses count - by extra reading."
"743 - Ethics - when I began NC778 and other courses dealing with issues
weren't available. 743 was boring and not applicable to my program.
NC715 - Counseling case studies. NC715 - exercises that weren't really a
learning experience for me. For a person without a counseling
background it may be a valuable course."
"All courses I did I found useful and valuable."
"All courses were valuable."
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Table 48 (continued)
"703-704 the subject content was repetitive of previous undergraduate and
graduate courses. See above comments."
"908 M.I.S. - this has been an area of my expertise for several years. I
could have taught the class."
"None -1 enjoy the work and found them all valuable."
"OT Studies. Repeat of what I had had before."
"743 - Ethics in the Christian Tradition. Not as practical as it could have
been."
"Basically all of the courses in Bible, Philosophy of Religion, Theology. I
had completed 30 hours plus in Bible. Have a degree in Theology, so
much of the work was repeat and thus redundant."
"None fit into this category."
"OT and NT Synthesis. Too shallow."
"Roman tapes by Brooks - not enough variation in interpretation of text,
too practical."
"815 - Contemporary Theology Perspectives. Some were too extreme
theologically and biblically."
"All courses were valuable."
"Courses in Systemic Theology. I had dealt with most of those areas in
previous study."
"Don't remember."
"I do not recall the names of the courses since it was sixteen years ago."
"The quality of cassette tapes was poor in some cases."
"A few of the Old and New Testament courses. Having graduated from
Bible College and two years of seminary. Those classes were a
duplication of what I've had."
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Table 48 (continued)
"The ones where preachers were trying to teach secular subjects or
integrated courses, i.e. organizational courses. Sometimes teachers and
teaching unrealistic and therefore mostly irrelevant."
"Evangelism Methodology 734; for me, there really was not much new in
the course."
"None."
"None."
"752 History of Philosophy; Did not really give fresh insights to me."
"Not particularly."
"Philosophy, but it is important."
"Comprehensive Questions; The two personal testimonies I did not use
since I may send them in for publication. Perhaps I haven't sought a
publisher."
"None, all valuable."
"History of Philosophy; Irrelevant - boring lectures on tape"
"None."
"None."
"All courses were valuable for my study."
"None."
"None."
"Some of the counseling course work; far below my level of expertise
mostly lay person quality - not professional."
"Human and organizational Development; no practical application to my
ministry."
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Table 48 (continued)
"713, 714, 733; Lack of intellectual rigour & cassette lectures failed to
draw upon the wealth of reformed & Puritan literature."
"Could not find any weaknesses; These was not of little value, God is still
using this course of study in ways I not anticipate."
"None."
"815; I simply lacked some interest in this area."
"The counseling courses; Already with an MSW and years of experience
was too experienced for them to be challenging."
"I considered them all of value."
"The NT courses were too shallow to be of value. Taught on a 'Sunday
school' class level."
"All courses listed were most valuable."
"Old Testament I & II were repetitious of Seminary."
"Major Doctrines; They were too much devotional."
"All were valuable."
"Expository Preaching; Felt it was too basic."
"722 & 815; Too academic & philosophical of less practical value."
"I really disliked Jay Adams and most of the counseling courses and his
books. I found some of his methods useful, but totally disagree with his
philosophy."
The final question, Question 36, asked respondents what kinds of courses
would have been most desirable in view of their career plans that were not
available. What follows are their verbatim and unedited responses in Table 49.
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Table 49
Qualitative Responses of Survey Participants to Question 36: Regarding the
nature of courses in vour program, what kind of courses would have been most
desirable in view of vour career plans that were not available?
"A part dealing with the development of a constitution and integrate that
within the structure of church ministry."
"Learning disabilities and a course on prescribed medications they relate
and behavior and psychological disorders."
"There were other courses I could have requested e.g. counseling or
Hermeneutics, but I have studied these elsewhere."
"Cultural anthropology (in Christian perspective)."
"More courses containing everyday problems with practicums and
suggested specific methods."
"Conflict management in the church."
"All courses were available for the degree program."
"Spiritual warfare; contemporary theology."
"Some more Greek and Hebrew."
"I do not have an answer to this question."
"I was satisfied with the options."
"Greek and Hebrew were available, but I didn't take advantage of them.
They should be required courses."
"All courses were available for my choice of degree program. I have
nothing but praise for this wonderful experience."
"719, 720, 753, 771"
"Many of current counseling courses were not available when I was
student."
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Table 49 (continued)
"The sources were satisfactory in that I learned how to conduct
Theological & Biblical research."
"Public relations, Fund Raising, Development of Christian Ministry."
"It seems that program offerings have grown a great deal since I
participated. My professor probably helped me personally more than
professionally."
"A business course for counselors."
"At the time, more courses on expository preaching. Since 1984, a new
major is now offered in this area."
"A course in comparative religions would have been helpful. Perhaps a
course in educational concepts and methodology could have been
helpful."
"Leadership Training; NC778; and 941."
"The courses were there but the various degree requirements were too
inflexible."
"On site supervised practicum - maybe one week to put knowledge into
counseling practice."
"More detailed topical courses."
"Counseling Theories - Even if they were humanities, more centered with
the absence of God."
"I know Trinity has more doctoral programs today. I would have taken
pastoral ministries, but it was not available when I was attending Trinity,
but it is today."
"I would not have changed anything."
"The Counselor and the Law — not available then."
"More 'leadership' courses — models of how to actually lead
groups/churches, etc."
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Table 49 (continued)
"They were all what I needed."
"More courses on theology and apologetics."
"More practical ways of counseling - assigning homework and follow-up."
"Inquiry and Research Methods; Teaching Methodologies; and more
theologies."
"More courses on human relations."
"Advanced courses in missionology. I would have liked to obtain a Doctor
of Missionology (D.Miss.) degree, but could not find a school which offered
the degree in an off-campus program."
"Counseling problem children (children at risk)."
"Greater depth of archaeology linked with OT and NT theology to help in
my lectures."
"I am quite happy with what I did. My career has not been in Theology,
but in languages for which I have a Ph.D."
"I would have appreciated more personal spiritual direction, more of a
harmonization of the spiritual and the academic. I would have appreciated
a greater inclusion of coursework related to women. All this has indeed
come about since I graduated."
"Counseling grief; death/dying; and senior citizens."
"I thought Trinity offered all I could have wanted."
"Some are available now that might not have been offered when I was a
student."
"All the courses I took were of value, but the opportunity to opt for other
courses would have been helpful (i.e., OT, ethics)."
"Possibly more technological studies (i.e., contemporary media,
computers, communications, etc.)."
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Table 49 (continued)

"More secular history courses."
"I found the courses that I took most interesting and was able to use most
in my career plans."
"Biblical Hermeneutics and New Testament Exegesis."
"I was well pleased with my courses of study."
"Hebrew and Greek."
"Can't say really, other than I should have taken more courses like Conflict
Management and Christian Mediation."
"The course work meet my needs."
"Theology in relation to counseling. More information on the minister's
job for those not in the ministry."
"Devotional Bible studies."
"Course in church finance."
"Not sure. Probably more expository preaching, planning and delivery."
"Now you have them, but then it would be courses in leadership, conflict
management, and missionology."
"All levels of statistics, some algebra, and some geometry. Indoctrination
into the scientific method."
"More comparative theology courses. I realize that Trinity is
conservatively oriented, but some distinguishing features of conservatism
would have been helpful."
"More emphasis on administrative and staff relations would have been
helpful."
"A course on discovering your passion for ministry and interfacing that with
helping people discover their spiritual gifts."
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Table 49 (continued)
"Counseling courses where you could use faculty as sounding board."
"More options for direct personal context/either in course work or
practicums. I learn from others' experiences and enjoy those
opportunities. More faculty involvement and accessibility."
"I would have valued and benefited from the counseling now available at
Trinity yet not when started. A unit in the Th.D. program would be
recommended."
"Range of courses was adequate."
"Hebrew was not available at the time, but is now offered."
"The program was excellent and included courses relevant to my career
plans."
"Courses directly related to the field of mental retardation."
%

"There were plenty of courses available."
"I could have taken more course work in the field of counseling if I had not
been required to repeat Bible and Theology offerings."
"Homiletics."
"Would like to have had then what is available now."
"The courses offered were sufficient for any career plan."
"More on research methods. More on writing a thesis. Harder
requirements on original contribution of thesis to the [illegible]."
"941 - Spiritual Warfare, 917 - Theology of Missions, 713 Systematic
Theology and 787 Hermeneutics and Biblical Exposition."
"Greek and Hebrew."
"Advanced grammar in Hebrew and Greek course in theory of translation."
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Table 49 (continued)
"Psychology, literature, anthropology, and the humanities."
"Business and administration from a Biblical perspective. Conflict
management."
"At the time of enrollment these courses not available but would be very
helpful today. 826, 829, 832, 833, 834, 835, 836, 844, 845, 917."
"Were appropriate and helpful at the time."
"The new curriculum is quite good. I would endorse the current curriculum
heartily."
At the conclusion of the questionnaire, some respondents included
additional, unsolicited comments. What follows are their verbatim and unedited
responses in Table 50.
Table 50
Qualitative Unsolicited Comments of Survey Participants
"My D.Min. at Trinity enable me to eventually pursue a second D.Min. at
Abilene Christian University which was completed in 1991
"I received a B.S.E. from the University of Arkansas, a Masters of
Teaching from North Eastern State College at Tahlequah, Oklahoma. I
did other work at Portales, New Mexico. I updated my Reading Specialist
Endorsement and embarked on a counseling degree which I didn't finish.
I taught in public schools, Bureau of Indian Affairs school, and two years in
a church school. My husband and I also pastored missions and churches
while we both taught. I started and finished the degree at Trinity for my
church work. Trinity served me well. I am very pleased with Trinity."
"If my degree is pseudo, kindly advise."
"It is difficult to answer the above [questions 34-36] since the D.Min.
program has apparently changed significantly since I took it in '80-82, but
I have been well served by it."
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Table 50 (continued)
"Dear Brethren, I trust my jottings are of use in your research. Every good
wish."
"When I began the Th.D. course, which should have taken two or three
years, the Trinity academic standards were not very high. As I had
difficulty findingthe time to study, and a desire to be thorough, it took me
considerably longer. I then was caught by Trinity's efforts to raise their
standards and was given more work to do. After I had completed the first
chapter of my dissertation, and received very positive approval for the
style and content, I proceeded to write the rest. One year later when I
submitted a complete draft, I found the standards had again changed, my
dissertation was not acceptable in either style or content. In addition I was
required to do a year in Greek and Hebrew, a new requirement for the
Th.D. Knowing this would take me probably another two or three years I
accepted the 'consolation prize' of a D.Min. Had I been informed regularly
of the changes at Trinity, this may not have happened - 1 could have
adapted my work at an earlier stage."
"Degree plan was great. It was a wonderful learning experience."
"Good idea. Dissertation - would like a copy. Interesting way of asking
questions."
"Please, I apologize for my bad handwriting - after 9-14-98 accident my
two hands broke and I am under therapy. Would need about three more
months to be able to use them better. Sincerely, John."
Summary of Findings
The first research question asked about the modal type student who
enrolls in Trinity College of Theological Seminary's doctoral-level programs of
theological higher education via distance learning. Table 1 delineates
demographic characteristics of the respondents.
The majority (94.1%) of doctoral recipients from Trinity was male with 5.9
percent female.
Of the total respondents, 88.6 percent were Caucasian; 6.4 percent were
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African American; and 2.5 percent equally indicated Asian or Other. There were
no Hispanic respondents.
A total of 95.5 percent of the respondents were married upon admission to
the doctoral program and 95.2 percent were married upon completion.
The ages upon admission to Trinity's doctoral programs spanned 50 years
ranging from 21 to 71 with a mean of 43.61, a median of 42.00, and a mode of
36. The ages upon graduation from Trinity's doctoral programs also spanned 50
years ranging from 24 to 74 with a mean of 46.85, a median of 46.00, and modes
of 38 and 41.
The majority of respondents (N=167) indicated that they were employed in
various capacities (i.e., minister, counselor, administrator, etc.) by a church or
other religious organization.
One third (30.0%) of respondents confirmed that their annual salaries
were less than 30,000. Slightly less than one fifth (19.4%) indicated their salaries
to be 30,000 - 39,000. Of the remaining respondents, 17.7 percent verified
40,000 - 49,000; 14.5 percent 50,000 - 59,000; 9.7 percent 60,000 - 69,000; and
8.6 percent great than 70,000.
When asked to indicate the program from which they graduated, 34.2
percent indicated Theology; 29.6 percent Biblical Counseling; 14.8 percent
Pastoral Ministry; and 10.2 percent Church Administration. Of the remaining
doctoral recipients, 5.1 percent indicated Biblical Studies; 2.6 percent Expository
Preaching; 1.5 percent each in Christian Education and other; and .5 percent in
Conflict Management.
The representation of the doctoral degree received is as follows: 39.3
percent Doctor of Ministry (D.Min.); 32.8 percent Doctor of Philosophy (Ph.D.);
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27.4 percent Doctor of Theology (Th.D.); and .5 percent other (Doctor of
Religious Study - D.R.S.)
Therefore, the modal type of student can be assumed to be a married,
male Caucasian approximately 43 years of age with children between the ages of
7 and 18. He will most likely be employed full-time by a church or religious
organization and will make up to $39,000. His preferred program of study could
be either Theology or Biblical Counseling and he will likely pursue a D.Min.
Choice of Trinity
The second research question asked why Trinity College and Theological
Seminary students choose distance education doctoral programs over traditional,
campus-based programs. This research question directly corresponded to
question 13 on the questionnaire in which doctoral recipients were asked what
most influenced their choice of Trinity. Respondents were asked to indicate as
many answers as appropriate. Of the total 201, a majority 84.7 percent affirmed
they choose Trinity because they could earn their degrees without attending
class. One fourth (25.3%) of respondents each indicated as their reasons for
selecting Trinity: the low cost; the reputation of an individual professor; or the
prestige of Trinity. A small minority (4.7%) affirmed that the opportunity for
financial aid inspired their decision in choosing Trinity. The remaining 18.0
percent selected other as their reason for attending Trinity. Respondents were
asked to specify if they choose other. Some of the explanations that these
doctoral recipients listed as the reason they selected Trinity include, but are not
limited to:
"Recommendations from friends who graduated from Trinity."
"Under Liverpool University chartered certification."

228

"Doctrinal position."
"Solid Biblical Counseling program and flexibility of a non-traditional
program but with options of attending some seminars, practicums,
etc..."
"Internet (CompuServe™) access; minimal travel; acceptance of doctoral
work from a State University; availability of Church Administration
course work."
"I could study at my own pace while continuing my ministry."
"The Lord lead me to Trinity over two other seminaries."
The third research question inquired about the admission criteria into
Trinity College and Theological Seminary's theological distance education
programs at the doctoral level. According to Trinity's 1999 online catalog,
applicants to the Trinity's Theological Seminary must hold a Bachelor's degree
and be able to submit official transcripts indicating previous coursework and
degrees awarded. The requirements for admission into the doctoral programs
vary according to the degree the applicant is seeking. Applicants seeking a
Doctor of Philosophy (Ph.D.) or Doctor of Religious Study (D.R.S.) are required
to hold a Master's degree of two units or 32 credits in relevant graduate study.
Those seeking either a Doctor of Ministry (D.Min.) or Doctor of Theology (Th.D.)
are required to hold a Master's degree of four units or 64 credits in relevant
graduate study.
Because Trinity operates an open registration system, applicants may
apply and register throughout the year. Applicants are required to pay a
registration fee of $40.00, which validates the registration process for two years.
If the applicant chooses to extend the two-year registration to four years, he/she
must pay a continuance fee of $500.00 at the doctoral level. The applicant is
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also responsible for the following tuition rates (where applicable):
Tuition per Unit (16 Credits)
Tuition for Dissertation/Research Unit
Tuition for one-half Unit (8 Credits)

3,000.00
3,000.00
1,575.00

Tuition for a Research or Practicum Unit 1,575.00
Upon admission, students are liable for a variable shipping fee as determined by
the U.S. Postal Service or United Parcel Service (U.P.S.) for coursework
materials.
Applicants may transfer credits from previous academic work into Trinity
programs. The applicant must submit official transcripts within 90 days following
enrollment to the Admissions Committee for preliminary evaluation during the
admission process. Transfer credits will only be considered at the doctoral level
for those courses in which the student received a grade of B or higher.
An alternative unique to Trinity students is the Portfolio Option which
allows previous experience to reduce the number of credits required for a
doctorate through the removal of courses. Upon the student's admittance to
Trinity, the admission staff will gather information to make a preliminary
determination regarding the academic value of the student's previous learning
experiences. The student is required to write a Course Learning Narrative for
each course removed in which he/she demonstrates the validity of his/her prior
learning experiences. For each portfolio submitted, the student is required to pay
a $50.00 portfolio evaluation fee. If the credit requirements are reduced for the
student's degree, he/she will be required to pay the appropriate fee(s):
Credit Portfolio per Unit (16 Credits)
400.00
Uses documented life/experience/ministry achieved learning to
replace up to Two Units outside of the minimum required Units.
Core Portfolio (16 Credits)
400.00
Uses documented life/experience/ministry equivalent learning to
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replace up to One Unit inside the minimum required Units.
The fourth research question asked about the time of completion from
admission to graduation for students of Trinity College and Theological
Seminary's doctoral programs of distance education. This question was asked
indirectly on questions 4 (regarding age upon admission of doctoral study at
Trinity and age upon completion of doctoral study at Trinity) and 6 (regarding the
date of the first doctoral course at Trinity and date of graduation from Trinity's
doctoral program) of the questionnaire. This allowed cross-referencing the
answers where appropriate. The time of completion from admission to
graduation from Trinity's distance education doctoral programs rianged from 1
year to 12 years. The average time to matriculation was 3.12 years with a
median of 3 years and a mode of 2 years. The outliers of 9 years represented
1.5 percent, while the outliers of 10 and 12 years each represented .5 percent of
the total respondents.
The fifth research question asked if Trinity College and Theological
Seminary is accredited and by whom. Trinity is accredited by both the National
Association of Private Nontraditional Schools and Colleges (NAPNSC) and by
the University of Liverpool, England. The Accrediting Commission of NAPNSC,
the only accrediting agency in the United States chartered to grant accreditation
to nontraditional, freestanding schools and colleges, granted accreditation status
to Trinity in January 1992. The accreditation process involved the submission of
a formal letter of intent from the institution, a self-study by the institution, and an
on-site visit from the Accrediting Commission. Trinity was required to be in
compliance with the Eligibility Criteria and Standards prior to application. The
standards as defined by NAPNSC are as follow:
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1. nontraditional or alternative character of the institution's goals and mission;
2. formal government authority;
3. governing board;
4. chief executive officer;
5. faculty
6. educational programs;
7. admission policies;
8. catalog or bulletin;
9. physical facilities;
10. educational records;
11. tuition, fees, and refund schedule, and
12. financial base and fiscal policy.
Additionally, Trinity was required to verify the implementation of all Criteria,
Elements and Standards of the Accrediting Self Study which are listed below:
1. identification of students served;
2. educational needs of students;
3. general institutional goals;
4. student and public services;
5. general program goals;
6. specific program objectives and assessment;
7. assessment standards;
8. objective-goal-mission relationship;
9. resources required, and
10. cost effectiveness and benefits.
As stated by NAPNSC, "such compliance [of the Eligibility Criteria and Standards
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and the Accrediting Criteria, Elements and Standards] will be in accordance with
all contract requirements as presented in detail in Volumes I and II of the
Handbook for Accreditation, as validated by the appropriate on-site evaluations"
(Accrediting Commission for Higher Education of the NAPNSC, 1998). Finally,
upon the award of accreditation, the Commission will conduct a second visit at
the five-year mark and subsequent visits every ten years. Currently, NAPNSC is
in the process of seeking recognition by the United States Department of
Education.
In addition to the accreditation by NAPNSC, Trinity College and
Theological Seminary has also received accreditation by the University of
Liverpool, United Kingdom. Because British education is viewed by many as the
pinnacle of quality education, Trinity's accreditation, acceptance, and
endorsement by the University of Liverpool is a mark of distinction. As defined
by Trinity's Instrument of Accreditation with the University of Liverpool,
accreditation means that the University accepts and endorses Trinity's degree
programs on the basis of the academic criteria and quality assurance guidelines
established by the British government and specifically the Higher Education
Quality Council and its successors.
Trinity's accreditation by the University of Liverpool is governed by existing
regulations and guidelines set forth by the Higher Education Quality Council and
its successors. An example of the general criteria and categories scrutinized by
the University as set forth in Higher Education Quality Council's Auditor's Manual
include: institutional information; administration; finance; academic regulation;
quality assurance; and details for specific awards.
In essence, for an overseas institution like Trinity to have been awarded
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accreditation, the overseas collaborative programs must be fundamentally
identical to good-practice in the UK. Furthermore, Trinity is the singular
American Bible college and seminary to receive accreditation status by the
University of Liverpool in Great Britain (Operations Report, 1998). This
accreditation was granted in July 1997.
The sixth research question guiding this study asked what the exit criteria
of Trinity College and Theological Seminary's doctoral-level theological distance
education programs are. As stated in Trinity's 1999 on-line catalog, "Graduation
is the culmination of the hard work and effort put forth by the Trinity student."
Students are required to complete the coursework determined by the
program and degree sought while maintaining a minimum cumulative 3.0 grade
point average. Doctoral candidates seeking the Doctor of Philosophy degree
(Ph.D.) or the Doctor of Religious Study degree (D.R.S.) are required to
accumulate two 16 credit units and one 10 credit research unit in addition to the
program admission prerequisites. Those seeking the Doctor of Theology degree
(Th.D.) are required to accumulate two 18 credit units and one 14 credit research
unit in addition to the program admission prerequisites. Finally, those seeking the
Doctor of Ministry degree (D.Min.) are required to accumulate two 16 credit units.
Students seeking the D.Min. in either Christian Education Emphasis Youth
Ministry or Biblical Counseling are additionally required to fulfill one 8 credit nonresident practicum.
Because of its status as a distance education institution, Trinity has no
residency or graduation attendance requirements. However, students who
complete a dissertation must participate in a dissertation defense through
telecommunication conferencing.

234

Candidates must fulfillfinancialobligations which may include but are not
limited to:
Graduation fee (upon course completion)
150.00
Includes the degree certificate and certification
by the Evangelical Training Association
Dissertation binding
35.00
Per pre-printed 8.5 x 11 copy
University of Liverpool Accreditation Processing Fee 225.00
Upon completion of all academic requirements, financial obligations, and
verification of official transcripts and portfolio credits, the degree will be
forwarded after being awarded by proxy in Indiana. Optional graduation
exercises are held annually at the Trinity Southwest Campus in Albuquerque,
New Mexico and at the University of Liverpool, England. Attendance is
voluntary.
The seventh research question asked what graduates of Trinity College
and Theological Seminary's doctoral programs of theological education via
distance learning identify as the strengths of their programs. Though the
complete list of responses to question 31 — "Looking back on your doctoral
program, what comes to mind insofar as the strengths of the program?" - on the
questionnaire can be found in Appendix F, the five most popular answers are
presented below.
The first strength of Trinity's distance education doctoral programs is its
convenience. Respondents liked the fact that they could create their own study
schedules which tended to be dictated by other obligations such as work and
family. Also, the coursework was readily available and students could work at
their own paces. Consider what the doctoral graduates had to say:
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"Ability to continue in ministry without interruption. Move at my own
pace."
"Flexibility of class schedule for working pastors. Time allotted to
complete assignments."
"Distance education: no time limits within registration period and not held
up by slowest in class."
"The ability to do it all by extension, to do it at your own pace as time and
work commitments allowed. To actually go over certain, more difficult or
deeper subjects for a second time to think them through without losing
track of the subject due to preplanned lectures."
"Provided an opportunity to progress at my own pace in the comfort of my
home."
"Trinity adapts the program to the needs of the student rather than
expecting the student to adapt to a rigid program."
A second strength of Trinity's doctoral programs via distance learning is
immediate application. Many respondents indicated that the course content was
applicable to the jobs and ministries in which they were involved during their
doctoral pursuits. Doctoral recipients described Trinity's programs as "practical
and usable" "...as well as challenging". Respondents also claimed to be better
equipped for their personal and professional endeavors having gained "more
tools and insight" from Trinity's doctoral programs. Some examples of comments
made by respondents include:
"Practical application - real life value and preparation."
"All of the work was applicable and challenging. It has proved beneficial,
not only for the requirement, but proved helpful in later years."
"Teaches the tools that are needed, not what academia thinks is
important."
"I could immediately apply what I learned in my ministry context."
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"The program was carefully laid out to include areas of ministry which
were practical and applicable."
"Strong academic program — well developed and practical - deals with
the real issues of counseling, not abstract teaching."
The quality of the education that Trinity provides its doctoral students is
the third strength that respondents identified. Respondents commented on the
quality of faculty, course content, materials, and academic standards. Many also
compared their doctoral studies at Trinity to prior educational experiences and
many came to the same conclusion: Trinity's programs were far superior to other
programs because of its attention to and expectation of quality. The following is
a sample of insight from respondents:
"It was comprehensive and complete."
"High quality teaching materials (audio cassettes and printed materials)
and the quality of faculty."
"The high quality and level of excellence. After 2 degrees (Bachelors and
Masters) from regionally accredited schools, I found Trinity of much
higher academic standards."
"The strength of the program is its high academic standards and its
rigorous studies."
"The high standards required."
"Quality faculty. Excellent courses."
The fourth strength identified most often in Trinity's doctoral programs was
that it is Biblically grounded. Doctoral graduates noted that every aspect of their
programs — from course writers and teachers to the actual content and course
materials — were bound by a "strong Biblical emphasis". In fact, many
respondents ascertained their valuation that all coursework was "Biblically
oriented — focused - centered [with] textual content from Scripture." Consider
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what Trinity's doctoral graduates from theological distance education programs
had to say:
"The program was solid and theologically based."
"Was diverse and was built upon solid Christian writers and teachers."
"The content is truly unique and learning it was truly life-changing. There
is probably no other program like it anywhere. Most "Christian
counseling" curricula are indistinguishable from secular psychology.
Trinity's program is truly Biblical and grounded is sound theology."
"Bible-centered, conservative, sound teaching."
"Excellent material - good courses - Biblically based. Useful in future
ministry. Courses heavily recommended."
"The entire program kept me in the Bible, which I desired most."
The fifth strength of Trinity's distance education doctoral programs as
identified by program graduates is the required amount of reading and research.
Most doctoral recipients who indicated the amount of research involved in
Trinity's doctoral programs as a strength seemed to correlate the greater work
involved with a greater level of quality. In essence, the amount of work validated
the doctoral degree for which they were seeking. Other respondents commented
that the amount of work had helped to increase their self-discipline and
confidence. These respondents implied that they were able to transfer this
newfound self-discipline into other realms of their personal and professional lives.
Some comments made by respondents include:
"Every course greatly enriched my life and ministry. I definitely felt a
sense of accomplishment due to the required amount of work in two
years."
"Strengths included the enormous amount of reading required and the
questions that made sure I understood. The questions, well written, did
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not allow me to skim the texts."
"The demands for research and self-study helped develop discipline."
"The opportunity for independent study and research knowing that it must
be acceptable and would be evaluated."
"The establishment of self discipline in lesson preps and the rigors of true
research."
"A lot of analysis and synthesis were required in thinking and writing. In
many courses the amount of work required supercedes most courses in
previous graduate level training."
The five strengths discussed - the convenience of the program, the
immediate application of course content to personal and professional endeavors,
the quality of education provided, the Biblical groundedness of the curricula, and
the required reading and research - are but a mere representation of the student
perceived strengths associated with Trinity College and Theological Seminary's
distance education doctoral programs.
The eighth research question asked what graduates of Trinity College and
Theological Seminary's doctoral programs of theological education via distance
learning identify as the weaknesses of their programs. Though the complete list
of responses to Question 32 on the survey instrument - "Looking back on your
doctoral program, what comes to mind insofar as the weaknesses of the
program?" - can be found in The Questionnaire discussion of Chapter IV, three
predominant answers are exhibited below.
The primary weakness listed by respondents was the lack of personal
interchange. Though respondents were fully aware of the limitations of distance
education, they still yearned for interaction with faculty and other students. This
lack of interaction not only reflected the need for socialization with faculty,
colleagues, and peers, but also the need for guidance through coursework,
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direction during dissertation, and encouragement throughout the program.
Though few respondents directly correlated interaction with fellow students
during matriculation with networking opportunities post graduation, it was alluded
to. Consider the following sample of comments made by doctoral recipients
when asked to consider weaknesses or shortcomings of Trinity's doctoral
distance education programs:
"I missed the personal association with faculty and students — but this is
the nature of distance education."
"More personal contact with faculty advisor."
"Need for a little more personalized interaction and interfacing with faculty
and possible some students."
"The program lacks interaction with professors and others. There is a lot
of waiting for grades and feedback. I couldn't ask questions. All these
things are typical of extension work."
"Would have enjoyed and learned from the self-study and then meeting
with instructors and students to defend and discuss the subject (much like
regional seminars)."
"Personal interaction with faculty lacking. Due to nature of 'non-traditional'
(correspondence-based) instruction, felt a bit 'impersonal'."
"More interaction with professor and other doctoral students."
"Lack of personal contact obviously due to the isolation from the seminary
in another country."
"I did not experience the interaction of others in the program and that of
the instructors."
"Lack of sufficient encouragement during the course."
Fortunately, these students were aware of the characteristics of distance
learning prior to admission and did not allow the lack of interaction to deter them
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from their studies. However, distance education is not an excuse to delete the
art and necessity of personal communication between students and their faculty.
A second weakness that frustrated respondents was the lack of regional
accreditation. Many respondents were hindered in their professional endeavors
because of the lack of regional accreditation. The respondents also believed that
the lack of regional accreditation was perceived by their friends and colleagues to
be characteristic of a lesser quality of education. The following represents
information solicited from respondents regarding student perceived weaknesses
in Trinity's doctoral programs:
"Acceptance of the degree by secular and religious worlds due to the lack
of regional accreditation."
"Lacked state accreditation."
"I was unable to go into the Army National Guard because (for
compliancy) Trinity was not accredited in their eyes."
"Lack of regional accreditation."
"It is underaccredited given the quality of the program."
Other comments regarding accreditation were collected from question 17
which asked respondents whether they would choose Trinity College and
Theological Seminary if they were beginning their doctoral programs again.
Respondents were asked to provide an explanation if their answers were no. A
sample of the explanations provided follows:
"Would look for school with recognized accreditation, though I don't think
my education could have been better. This preoccupation with
accreditation is a detractor."
"State requires regional accreditation and Trinity didn't have. This is the
only reason. Quality great!"
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"No — desire to have recognition of accredited degree."
"Trinity provided an excellent, challenging, and practical education. I
would not choose Trinity only because I would look for a school that is
accredited (regionally or with A.T.S.)."
"The need for a degree from a regionally accredited institution is most
important in today's society."
"A degree from a non-regionally accredited school is meaningless in
secular and religious worlds. As far as secular employment, a theological
degree is useless anyway, accredited or not."
While Trinity proudly emphasizes the accreditation that it has received
from the University of Liverpool and the National Association of Private
Nontraditional Schools and Colleges (NAPNSC), neither of these seem to make
an impact on American students. It seems that the American students have yet
to recognize the prestige and importance of the University of Liverpool
accreditation status especially given the international scope of Trinity College
and Theological Seminary. Another concern is that NAPNSC is not recognized
by the United States Department of Higher Education. Trinity literature confirms,
however, that the accrediting agency is currently in the process of seeking
recognition from the United States Department of Higher Education. Finally, the
absence of regional accreditation hinders the professional realization of some
doctoral recipients. Such respondents indicated that they did not understand
why Trinity was "underaccredited" given the quality of education that it offers.
Specifically, is the failure to be regionally accredited a result of Trinity's failure to
pursue it or a result of the regional accrediting bodies' failure to understand
distance education and the inability formulate an effective method of evaluation?
A third weakness that respondents identified was that selected courses
were repetitive from other studies in which respondents were previously
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engaged. The following are a sample of comments solicited from question 32
regarding student perceived weaknesses:
"The required courses from Trinity, especially the Bible Survey courses."
"Although I thoroughly enjoyed the Old Testament Survey course... I
personally felt it was repetitive and redundant to the course of study I had
for the M.Div. degree."
"Some courses were repetitive from earlier studies."
The knowledge gained from question 32 appeared to be a forerunner to
question 35. Therefore, additional information regarding course repetition was
gathered by reviewing question 35 which asked respondents to identify which
courses were of little value and describe why. A sample of responses follows:
"The Old and New Testament courses - they repeated much of what I
had during my M.Div."
"713 (Systematic Theology I) and 714 (Systematic Theology II). Having
had them in Bible College and as part of my MA program, it was
repetitive."
"The Doctrinal and Systematic Theology courses. I had taken similar
courses before."
"701 and 702 Major Doctrines. Previous courses covered these well in
other training."
"All were fine, except Old and New Testament Theology were courses I
had done at an undergraduate level. Redundant."
"703 - 704, 815. They were repeats of coursework I've had before."
"The Bible courses. Because I had taken them elsewhere."
"Old Testament Survey. I don't feel that Old Testament Survey should be
taught on the doctoral level."
"New Testament Synthesis. I have already covered this material in an
undergraduate program. It did not broaden or deepen my understanding
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of NT from what I already knew."
"703 - 704. The subject content was repetitive of previous
undergraduate and graduate courses."
"OT Studies. Repeat of what I had had before."
"A few of the Old and New Testament courses. Having graduated from
Bible College and two years of seminary, those classes were a duplication
of what I've had."
Most students seemed to be offended that they would be required to
engage in coursework that had been completed at a previous level. Other
students expressed frustration that they did not learn new material from these
courses. Still others responded that the "repetitive" courses were boring and
failed to challenge the students.
The three weaknesses discussed — lack of interaction between students
and faculty, lack of regional accreditation, and course repetitiveness meaning
that some courses offered repeated content from prior studies at a lower
educational level - are a sample of student perceived weakness associated with
Trinity College and Theological Seminary's distance education doctoral
programs. While there were other weaknesses identified, they seemed to occur
isolation with little corroboration from other respondents. The validity of other
student perceived weaknesses not discussed in this section requires further
consideration.
The ninth research question regarded the likely future of theological higher
education being offered via distance learning. The future of Trinity College and
Theological Seminary appears to be built on a solid foundation of experience. In
fact, Trinity has identified imperatives that will allow it to move smoothly into the
21st century. A selection of the imperatives is discussed below with respondent
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support were applicable.
An imperative that is especially meaningful to doctoral graduates, current
students and potential students is the attainment of regional accreditation. As
stated in Trinity's 1998 Operations Report, the lack of regional accreditation
restricts transfers of degrees and credits. The regional accreditation status, once
granted, will allow Trinity to "expand its distributive learning centers, Bible
institutes and research facilitators around the world, while networking with other
seminaries that provide accreditation." Trinity has future plans to pursue
accreditation with the North Central Accrediting Association.
A second imperative pertinent to Trinity's future success is the continued
expansion of course/program offerings. The ministry is no longer limited to the
pulpit. The Christian influence encompasses every aspect of society's existence.
Therefore, Trinity must continue to evaluate the needs of students and solicit the
feedback of graduates. Trinity must maintain its focus on the global Christian
community and its trends. With regard to course offerings, numerous
respondents commented on the survey instrument that Trinity offered much more
than when they attended and had added new programs as well. Consider the
following responses to question 36 regarding what kinds of courses would have
been most desirable to doctoral recipients in view of their career plans which
were not available:
"At this time, more courses on expository preaching. Since 1984, a new
major is now offered in this area."
"I would have appreciated a greater inclusion of coursework related to
women. All this has indeed come about since I graduated."
"Now you have them, but then it would be courses in leadership, conflict
management, and missionology."
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"I would have valued and benefited from the counseling now available at
Trinity yet not when I started."
"Hebrew was not available at the time, but is now offered."
"Would like to have had then what is available now."
"At the time of enrollment these courses not available but would be very
helpful today - 826, 829, 832, 833, 834, 835, 836, 844, 845, and 917."
"The new curriculum is quite good. I would endorse the current
curriculum heartily."
A third initiative in which Trinity has committed is the accession of
additional sites. To date, this has been accomplished with the addition of
satellite locations. Currently, Trinity maintains and operates the following
facilities:
Newburgh, IN - four buildings totaling 16,000 sq. ft., international offices
on four acres.
Elberfield, IN - one building, 14,000 sq. ft., seminar and retreat center on
seven acres.
Albuquerque, NM - 10,800 sq. ft., includes offices, archeological museum
and classrooms.
London, England - administrative offices for U.K. and European
extension.
Bristol, England - U.K. assessment center to receive and grade U.K.
lessons.
These sites exist to provide self-directed learners with theological curriculum and
materials in 84 countries around the world divided into three regions: North and
South America, Europe and Africa, and Asia and Australia. Likewise, Trinity
intends to expand into the Pacific Rim countries.
A second method of accumulating additional sites is to expand Trinity's
distributive learning centers, Bible institutes and research facilities. This may be
accomplished by partnering and networking with other seminaries that provide
accredited programs. The existence of such a partnership would provide
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students more resources and greater learning opportunities worldwide.
A fourth imperative that will advance Trinity into the 21st century is the
ability to adapt and embrace emerging technology. Because distance education
encompasses much more than the traditional correspondence course, distance
education institutions have a responsibility both to instruct and to provide student
support systems. The emergence of technological advancements has allowed
distance education institutions like Trinity to continually evaluate the
effectiveness of their practices and introduce innovative methods of delivery and
communication.
The importance of utilizing technological advancements to further the
effectiveness of distance education is evident based on comments that doctoral
recipients provided. Consider the responses submitted when respondents were
asked on question 21 if there was enough student-faculty interaction and what
suggestions they have for facilitating student-faculty interaction:
"With today's Internet and e-mail access, much more student-faculty
interaction should be given."
"Yes, it was fine with the technology available then. No, it could have
been greatly enhanced with the use of computers to gain interaction."
"Online interaction."
"Use of e-mail and Internet (believe they are doing this now)."
"Easier access to faculty staff via e-mail."
"Previous to e-mail it was difficult. But I believe it would be much easier
due to e-mail availability."
"More personal communications initiated by the faculty either by
telephone or Internet. When I was a student, the Internet was not
available."
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"Use of e-mail, regular letters. I had almost none and sometimes felt in
the dark about what I was supposed to be doing."
"Yes. Perhaps e-mail."
"Web based interaction."
"I earned my degree before the TDelta program. I assume there is more
interaction now."
"I had no contact through the three year period. Today you could use
e-mail, fax, even video."
While there is no process or procedure that is fail proof, the utilization of
technological advancements would fulfill a defined need by increasing the
opportunity to engage in dialect with others and by increasing the rapidity of such
exchanges.
The future of theological distance education is promising. Trinity College
and Theological Seminary has a proven history of evolution and a strategic plan
of expansion and improvement in an effort to continue offering its students quality
programs. Four of the imperatives that have been identified by Trinity and
supported by doctoral recipient feedback include but are not limited to:
attainment of regional accreditation; expansion of course/program offerings;
accession of additional sites; and ability to adapt and embrace emerging
technology. Through its continued exploration and advancements, Trinity
College and Theological Seminary has emerged as the ideal distance learning
institution.

CHAPTER V
SUMMARY, DISCUSSION OF THE FINDINGS, CONCLUSIONS
AND RECOMMENDATIONS
Summary
This study involved a non-experimental research project for assessing
theological higher education via distance learning as perceived by graduates of
Trinity College and Theological Seminary's doctoral programs. It was the intent
of the study to determine: (a) the modal type of student who enrolls in Trinity
College and Theological Seminary's doctoral-level programs of theological higher
education via distance learning; (b) why Trinity College and Theological
Seminary students choose distance education doctoral programs over traditional,
campus-based programs; (c) the admission criteria to Trinity College and
Theological Seminary's theological distance education programs at the doctoral
level; (d) the time of completion from admission to graduation from Trinity
College and Theological Seminary's doctoral programs of distance education; (e)
whether Trinity College and Theological Seminary is accredited and by whom; (f)
the exit criteria of Trinity College and Theological Seminary's doctoral-level
theological distance education programs; (g) the student perceived strengths of
Trinity College and Theological Seminary's doctoral programs of theological
education via distance learning; (h) the student perceived weaknesses of Trinity
College and Theological Seminary's doctoral programs of theological education
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via distance learning; and (i) the future of theological higher education being
offered via distance learning at Trinity College and Theological Seminary.
This chapter concludes the study in four parts. The first part summarizes
the major findings of the study and the second part contains a discussion of
these results. The third section includes general conclusions drawn from the
investigation and their relationship to the literature on distance education. The
final section advances recommendations regarding distance education in general
and Trinity College and Theological Seminary in particular.
Discussion of Major Findings
Major Findings
The following findings are summarized and listed according to research
questions:
1. What is the modal type of student who enrolls in Trinity College and
Theological Seminary's doctoral-level programs of theological higher education
via distance learning? A majority of the respondents were male (94.1%) and of
Caucasian ethic origin (88.6%). Most were between the ages of 36 and 45 and
married (95.2%) upon admission to Trinity College and Theological Seminary. A
significant number of respondents (N=167) were employed by churches or other
religious organizations. More than one third of respondents (34.2%) participated
in the Theology program and 39.3 percent graduated with a Doctor of Ministry
(D.Min.).
2. Why do Trinity College and Theological Seminary students choose
distance education doctoral programs over traditional, campus-based programs?
The data indicate that the majority (84.7%) of those who attended Trinity did so
because they could earn their degrees without attending classes thus
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maintaining employment and other obligations. Other reasons for selecting
Trinity included: the low cost (25.3%); the reputation of an individual professor
(25.3%); the prestige of Trinity (25.3%); financial aid (4.7%); and other (18.0%).
A chi-square analysis indicates that the observed distribution of reasons for
participating in a distance education doctoral program over a traditional, campusbased programs departs significantly from the expected distribution. Hence, the
variable of choice is importantly associated with the way respondents responded
to the question.
3. What are the admission criteria to Trinity College and Theological
Seminary's theological distance education programs at the doctoral level?
Applicants must hold a Bachelor's degree and submit official transcripts
indicating previous coursework and degrees awarded. The requirements for
admission into the doctoral programs are:
Ph.D. or D.R.S. - Master's degree of two units or 32 credits in relevant
graduate study.
D.Min. or Th.D. - Master's degree of four units or 64 credits in relevant
graduate study
Applicants are required to pay a $40.00 registration fee, the appropriate tuition
rates, and a variable shipping fee for coursework materials. Other optional fees
may be applied as determined by Trinity.
4. From admission to graduation, what is the time of completion for
students of Trinity College and Theological Seminary's doctoral programs of
distance education? The data indicate that the average time of completion was
3.11 years with a range of 1 year to 12 years. The median was 3 years; the
mode was 2 years.
5. Is Trinity College and Theological Seminary accredited and by whom?
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Trinity is accredited by both the National Association of Private Nontraditional
Schools and Colleges (NAPNSC) and by the University of Liverpool, England.
While Trinity is not regionally accredited, the school is pursuing the process
through the North Central Accrediting Association.
6. What are the exit criteria of Trinity College and Theological Seminary's
doctoral-level theological distance education programs? Students are required to
complete the coursework determined by the program and degree sought while
maintaining a 3.0 grade point average. The requirements for program
completion follow:
Ph.D. or D.R.S. - two 16 credit units and one 10 credit research unit in
addition to program admission prerequisites.
Th.D. - two 18 credit units and one 14 credit research unit in addition to
program admission prerequisites. (Students enrolled in Christian
Education Emphasis Youth Ministry or Biblical Counseling must fulfill one
8 credit non-resident practicum).
D.Min. - two 16 credit units in addition to program admission
prerequisites.
No mention was made in the Trinity literature regarding the obligation of
the students to take and pass qualifying examinations prior to graduation.
Students who have completed a dissertation are required to present and defend
their dissertations through telecommunication conferencing. Otherwise, there
are no residency or graduation attendance requirements. Upon completion of
academic requirements, financial obligations, and verification of official
transcripts and portfolio credits, the degree will be awarded.
7. What do graduates of Trinity College and Theological Seminary's
doctoral programs of theological education via distance learning identify as the
strengths of their programs? An analysis of the information gathered through an
essay type question identified five prevalent strengths from among numerous.
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The five most commonly cited strengths are: the convenience of the program; the
immediate application of course content to personal and professional endeavors;
the quality of education provided; the Biblical groundedness of the curricula, the
materials, and the faculty; and the required reading and research.
8. What do graduates of Trinity College and Theological Seminary's
doctoral programs of theological education via distance learning identify as the
weaknesses of their programs? An analysis of the information gathered through
an essay-type question identified three predominant weaknesses that seemed to
be threaded throughout the respondents' replies. The three predominant
weaknesses identified were: lack of interaction between students and faculty;
lack of regional accreditation; and course repetitiveness meaning that some
courses offered repeated content from prior studies at a lower educational level.
9. What is the likely future of theological higher education being offered
via distance learning? The future of theological higher education via distance
learning is promising. And Trinity has emerged as a highly visible distance
learning institution as a result of its continued exploration and advancements.
After all. Trinity College and Theological Seminary has a history of evolution and
a strategic plan of expansion and improvement in an effort to continue offering its
students quality programs. Four of the imperatives that Trinity has identified as
essential in fostering the transition of theological distance education into the 21st
century include, but are not limited to: attainment of regional accreditation;
expansion of course/program offerings; accession of additional sites; and the
ability to adapt and embrace emerging technology.
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Discussion
The research found that Trinity College and Theological Seminary's
doctoral programs of distance education to be of quality and of value to the
graduates. With regard to the quality of the program, the data indicated a total of
81.3 percent who evaluated the course work "of great value"; 54.5 percent who
rated the quality of instruction as "excellent"; and 52.3 percent who deemed the
qualifications of the faculty as "excellent". Regarding the value of the doctoral
programs' value to program graduates, a majority (80.1%) affirmed that the
graduate training they received at Trinity adequately prepared them for their
professional duties; over half (56.1 %) verified that their doctoral programs at
Trinity well prepared them for their current positions; 95.5 percent agreed that
their Trinity degrees prepared them to make a positive influence on the
churches/organizations that they served; and 81.2 percent confirmed that their
Trinity degrees prepared them to make a positive influence on their communities.
From the data, it was determined that the time of program completion from
admission to graduation ranged from one year to twelve years. The two factors
that may account for one-year matriculation include the portfolio credit option and
the students' initiative. Students with theological or other relavant experience
may apply for portfolio credit options. When granted, the portfolio credit units
replace a specified amount of required academic credit units. In essence, Trinity
embraces and validates professional experiences as educational opportunities.
Additionally, the rate of matriculation may be affected by the students' initiative
and determination in coursework completion.
Of the data gathered, conflicting results regarding the respondents' levels
of contentment with the amount of interaction emerged. From the coded
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question which asked respondents if they believed there was sufficient studentfaculty interaction, almost three-fourths (73.0%) answered in the affirmative.
However, in response to the essay question which inquired about student
perceived weaknesses, or shortcomings, in Trinity's doctoral learning distance
education programs, many doctoral graduates identified the lack of interaction as
a weakness. Ironically, though respondents attempted to justify the lack of
interaction as a manifestation of distance education, they still yearned to have
dialogue, feedback, and encouragement from the faculty. In essence, the
respondents would have liked to have a mentoring relationship with faculty,
especially their major professors.
The data collected in this study might be regarded as dated. The sample
was randomly selected from the 802 total doctoral graduates since Trinity's
inception in 1969. Of the 203 respondents, 26.2 percent graduated between
1980 and 1985, 27.8 percent graduated between 1986 and 1990, and 26.1
percent graduated between 1991 and 1995. The remaining 19.8 percent
graduated between 1996 and 1998. For example, the progress Trinity has made
in improving the distance education doctoral programs through the use of
technological advances was evident in the respondents' elaborative replies.
Many of the respondents alluded to the advancement of technology through the
phrasing of their responses: "with today's internet and e-mail access..."; "...it was
fine with the technology available then"; "...believe they [Trinity] are doing this
[use of e-mail and internet] now"; "previous to e-mail it was difficult"; "When I was
a student, the internet was not available"; "I earned my degree before the TDelta
program"; and "Today you could use e-mail, fax, even video." A second example
indicative of potentially dated information is reflected in respondents' intuitions
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with regard to the courses that would have been most desirable in view of career
plans that were not available at the time of respondents' matriculation. Again,
the phraseology of respondents' answers reflected an amplification in course
offerings since respondents' matriculation: "Since 1984, a new major is now
offered in this area"; "All this [a greater inclusion of coursework related to women]
has indeed come about since I graduated"; "Now you have them, but then it
would be courses in leadership, conflict management, and missionology"; "I
would have valued and benefited from the counseling now available at Trinity yet
not when I started"; "Hebrew was not available at the time, but is now offered";
and "Would like to have had then what is available now."
Conclusions
The problem of this study was to assess theological higher education via
distance learning as perceived by graduates of Trinity College and Theological
Seminary's doctoral programs. The following conclusions are based on the
findings of this study.
1. Advertising is the most effective method of marketing Trinity College
and Theological Seminary.
2. The convenience of earning a degree without attending classes is the
primary reason students choose distance education over traditional education.
3. The improvement of self-concept is the primary result of attaining a
doctoral degree from Trinity.
4. Doctoral recipients from Trinity consider themselves adequately
prepared for professional duties that they have or anticipate having.
5. Most doctoral recipients would choose Trinity if they were beginning
their doctoral programs again.
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6. The majority of doctoral recipients believe that their programs prepared
them for their current positions.
7. Doctoral recipients concur that their Trinity degrees prepared them to
make a positive influence on the churches/organizations that they serve.
8. Doctoral recipients affirm that their Trinity degrees prepared them to
make a positive influence on their communities.
9. Given the nature of distance education, doctoral recipients claimed that
there was sufficient student-faculty interaction during the time spent in their
doctoral programs at Trinity.
10. With the exception of an adequate book collection, doctoral recipients
had no opinion of available library resources at Trinity.
11. Doctoral students experience the greatest amount of anxiety in
dissertation research and writing.
12. Doctoral students tend to have very helpful relations with their major
professors.
13. Doctoral students described the dissertation supervision they received
from their major professors as "not much, but sufficient".
14. Most doctoral students choose their dissertation topics by themselves.
Recommendations
The enrollment in distance education institutions is increasing. Therefore,
there is a need for further research on theological distance learning and Trinity
College and Theological Seminary in particular. Afterall, Trinity's goal is to
increase the 1997 enrollment of 5,000 students by 200 percent to 10,000
students by the year 2002 (SF Reports, 1998). The following recommendations
are made for further research, program improvement and student involvement:

257

1. Trinity should provide additional opportunities for student-student
interaction such as regional discussion groups.
2. Trinity should compile and distribute a directory of telephone numbers
and Internet addresses for students, faculty, and staff.
3. Trinity should encourage and foster increased communication among
faculty and students.
4. Trinity should identify a uniform procedure to create consistency
among graders and maximize feedback to students.
5. Trinity should establish an effective way to disseminate information to
alumni in addition to the Internet.
6. Trinity should improve the selection process of the major professor and
the doctoral advisory committee.
7. At the point of admission, Trinity should provide students with
information delineating, explaining, and exemplifying the components of the
doctoral program (i.e. lesson plans, lesson preparation, time allocation, etc.).
8. Trinity should provide a handbook to thoroughly guide students through
the dissertation process.
9. Trinity should compile a list of available resources such as library
holdings, bibliographies, search engines, web sites and other sources of
research.
10. Trinity should continuously evaluate the necessity, content, and
quality of its courses.
11. Trinity should conduct exit surveys specific to each doctoral program
in an effort to determine current student perceived strengths and weaknesses.
12. Trinity should conduct research that stratifies the doctoral degrees
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awarded by the year of completion as a means of evaluating progression and
relevance.
13. Trinity should evaluate the effectiveness (strengths and weaknesses)
and utilization of TDelta.
14. Trinity should research the special needs of international students.
15. Trinity should study student retention and its correlation to
motivational factors and/or field dependency.
16. Institutions that do not employ distance learning methods should
utilize this research and others to develop similar programs of doctoral level
theological education via distance learning.
17. Similar research should be conducted at other seminaries that offer
doctoral programs via distance learning.
18. A thorough needs profile should be conducted on Trinity's doctorallevel students of theological distance education.
19. Trinity should actively pursue regional accreditation.
20. Trinity should share information and resources with other colleagues
through faculty and staff networking, published materials, national, international,
and local associations, and conference participation.
21. Students participating in distance education programs should take the
initiative to interact with faculty via telephone, fax, Internet, and other available
modes of communication.
22. Students involved at Trinity should actively pursue opportunities to
network with other students world-wide through use of TDelta through
CompuServe™.
23. Students should consider the necessity of regional accreditation with

259

regard to their professional endeavors and personal goals prior to entering a
program of distance learning.
24. Students should talk with program graduates of a given distance
education institution to better comprehend the expectations and requirements of
the programs offered prior to admission.
25. Potential students of distance education should thoroughly
understand the meaning of "distance education" and recognize its characteristics.

APPENDIX A
INITIAL COVER LETTER TO SAMPLE

260

261

October 25, 1998

Dear <Name>:
Here at the University of North Texas we currently have underway a study of distance
education theological programs. Specifically, we have narrowed our focus to Trinity
College and Theological Seminary. Our objective is to determine the student-perceived
strengths and weaknesses of Trinity's distance education theological programs at the
doctoral level.
This study has been formally approved by Trinity College and Theological Seminary. Dr.
Stephen D. Lowe, Vice President for Distributive Learning, is the Trinity faculty
representative and contact person at the seminary.
Your participation is very important in establishing an accurate assessment of Trinity's
distance education programs at the doctoral level. Your responses will be kept in strict
confidence and will be used only in combination with those of others in the sample. The
information gained in this research will not be associated with you in any way; therefore,
please be candid.
Please use the enclosed postage-paid envelope to mail your completed
questionnaire by November 9,1998. If you have any questions, please call the numbers
noted below. Again, your assistance is greatly appreciated. Without the cooperation of
peers and colleagues such as you, this important research cannot be completed.
Sincerely,

D. Barry Lumsden
Professor of Higher Education
(940) 565-4074

CC: Dr. Stephen Lowe
Vice-President for Distributive Learning
Trinity College and Theological Seminary

Abby A. Ray
Research Assistant
(972) 713-7629

APPENDIX B
QUESTIONNAIRE
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Section 1: About You
Directions: Indicate your answer by placing an "X* in the blank which corresponds to the best
response or writing your response on the line provided.
1. Gender:
01 Male
02 Female
2. Are you?
01 Asian, Asian American
02 African American
03 Latino, Hispanic, Mexican American
04 White, Caucasian
05 Other (Specify)
3. Marital Status:
Single
Married
Separated
Divorced
Widowed

Upon admission
01
02
03
cm
05

Upon completion
n
12
13
u
15

4. Age:
Upon admission to doctoral study at Trinity Theological Seminary
Upon completion of doctoral study at Trinity Theological Seminary
5. Number of children you have who are:
Upon admission
less than 3 years
3 - 6 years
7 - 1 2 years
1 3 - 1 8 years
above 18
6. Date offirstdoctoral course at Trinity:
month:
7. Date of graduation from doctoral program at Trinity: month:
8. Present employment:
Church
01
Minister
02
Counselor
03
Administrator
04
Other (Specify)
4-year college/university
11
Teacher
12
Dean
13
Department Chairperson
14
Other (Specify)

Upon completion

year:
year:
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Community college
21
Teacher
22
Dean
23
Department Chairperson
_24
Other (Specify)
_3i Other (Specify)
9. Annual salary:
01
< 30,000
02
30-39,000
03
40-49,000
04
50-59,000
os
60-69,000
oe
> 70,000
10. From which program did you receive your degree?
01
Biblical Counseling
02
Biblical Studies
03
Christian Education
04
Church Administration
05
Conflict Management
06
Pastoral Ministry
07
Expository Preaching
08
Theology
09
Other fSDecifv)
11. Degree received:
01
D.Min.
02
Ed.D.
03
Ph.D.
04
Th.D.
05
Other (Specify)

Section 2: Your educational experience
Directions: Indicate your answer by placing an V in the blank which corresponds to the best
response or writing your response on the line provided.
12. How did you leam about the graduate program at Trinity in which you earned your most
recent degree?
01 Previously attended Trinity and knew of the program;
_02 Heard of the program from friends and/or colleagues;
_03 Program was recommended by faculty at another institution;
_04 Other (Specify)
13. What most influenced your choice of Trinity? (Check as many as appropriate.)
01 I could earn my degree without attending classes;
02 Low cost;
03 Reputation of individual professor(s);
04 Prestige of Trinity;
05 Availability of financial aid;
oe Other (Specify)
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14. How has possession of your highest degree from Trinity affected your career status?
01 Necessary for desired employment;
02 Necessary for desired promotion;
03 Necessary for salary increase;
04 Necessary for tenure;
os Improvement of self-concept;
06 No effect on career status.
15. Do you presently have, or anticipate, professional duties for which you feel your graduate
training at Trinity did not adequately prepare you?
01 Yes
02 No
If yes, what are those duties?

16. What sources of income provided for your education at Trinity?
01 Assistantship at the university;
02 Gl Bill;
03 Spouse's employment;
_04 My own employment;
_05 Savings;
_06 Grant or scholarship;
_07 Other (Specify)
17. If you were beginning your doctoral program again, would you choose Trinity College and
Theological Seminary?
01 Yes
02 No
If no, what school would you choose and why?

18. How well do you think your program prepared you for your current position?
01 Well prepared
_02 Satisfactorily prepared
_03 Inadequately prepared
_04 No opinion
19. Do you think your Trinity degree prepared you to make a positive influence on the
church/organization that you serve?
01 Yes
02 No
If yes, in what specific ways do you think you make a positive contribution to your
church/organization?
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20. Do you think your Trinity degree prepared you to make a positive influence on your
community?
01 Yes
02 No
If yes, in what specific ways do you think you make a positive contribution to your community?

21. Do you believe there was sufficient student-faculty interaction during the time spent in your
doctoral program at Trinity?
oi Yes
02 No
If no, what suggestions do you have for facilitating student-faculty interaction?

22. Evaluate the adequacy of available library resources as they pertained to your doctoral
studies at Trinity by circling the number that corresponds with your choice.
Excellent

Adequate

Inadequate

No Opinion

3

4

3

4

a. Book collections
c. Special materials,
films,
microfilms, special collections
e. Library services

1

f

2

2

23. Of the following major steps in your doctoral program, with which did you experience
greatest anxiety? (Please check one.)
01 Inquiry and Research Methods course
02 Selection of dissertation topic
03 Dissertation research and writing
04 Dissertation telecommunication conference
05 Other (Specify)
Concerning the above question, why was this particularly difficult for you?

How could this have been made less difficult?
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24. How would you describe your relations with your major professor?
01 Very helpful
02 Somewhat helpful
03 Not helpful (Please explain:

25. How would you describe the dissertation supervision you received from your major
professor?
01 Too much supervision
02 Not much, but sufficient for my purposes
03 Close and continuous supervision
04 Not enough supervision (Please explain:

26. How was your dissertation topic selected?
01 Chose it myself
02 Selected jointly with major professor
03 Major professor selected topic
04 Other (Specify)
27. What should be the purpose and emphasis of the dissertation?
01 Primarily a contribution to the field
02 Primarily research training for the individual
03 Both equally
Comments:

28. What, in your opinion, was the greatest obstacle that threatened to prevent you from
completing your first lesson as a new Trinity student?
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29. Evaluate the following aspects of your doctoral program at Trinity. (Circle the number of your
choice.)

1

a. Course work
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c. Relations with major professor
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e. Relations with fellow students

2

*• j. XvXvXv:.

v

*

^% *"
%
m

v

%
v

1

g. Requirements in major field
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i. Teaching assistantship

k. Preparation to conduct research
:
S
S3SS

m. Dissertation

30. Please indicate your satisfaction with the following items as they pertain to your doctoral
program at Trinity College and Theological Seminary. (Circle the number of your choice.)

Very
Excellent Satisfactory Adequate Unsatisfactory

No
opinion

a. Quality of instruction
c. Availability of faculty for
counseling
wmmmmmmmmmmmmmmm

sssssss;

e. Proceduresforselection of
committee

g. Opportunityforsocial contact
with faculty
uuvfsxf
i. Availability of financial aid

SseSSSS
1

M K W i

lam*
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31. Looking back on your doctoral program, what comes to mind insofar as the strengths of the
program?

32. Looking back on your doctoral program, what comes to mind insofar as the weaknesses, or
shortcomings, of the program?
:

Section 3: Your coursework
33. What is your opinion of the learning you gained in the following courses during your doctoral
program? (Respond to only those courses on your degree plan by circling the number of your
choice.)

704 Old Testament Synthesis II
713 Systematic Theology I
715 Teaching Methodologies

mm*

719 Major World Religions
722 Contemporary Theology
733 New Testament Theology
739 Sermon Preparation

wmmmmmmmmmmmmmm®
wmm®

741 Expository Preaching Institute
ivwSv.'

743 Ethics in Christian Tradition
753 Philosopy of Religion
756 Dissertation
761 New Testament Synthesis II
767 Hermeneutics & Biblical Exposition
808 Independent Reading

BHHHHttHi
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815 Contemporary Theological
gasss
821 New Testament Synthesis I
823 6id Testament Synthesis I
8^.M.3n^|j[^.Conffidt
%W!VA-XW>.VAVAVA%VAV.VW,V.VAVVAV.\V.'.V

828 Major yvriting Project
Management
831 6id Testament Theology
833 Restorative Justice
;-ss
835 Healing the Wounds of Conflict
837 Conflict Management in the
838 Gender Conflicts
840 Contemporary Apologetics
•:??S*:vSivAw

842 Christian Mediation
Conciliator
^ J*"

845 Third Party Intervention
901 Human & Organizational Development
903 OrganizationalTheories
905 Philosophy of Ministry
908 Management Information Systems
911 Contemporary Religion
913 Readings in Theology
917 Theology of Missions
919 Biblical Prophecy
921 Guided New Testament Instruction

ass®

271

923 Greek Grammar and Syntax
946 Small Group Dynamics
Humanistic Psychology
NC715 Counseling Case Studies

:<<<<<*

NC762 Premarital Counseling
NC768 Independent Counseling Research
Illlllwilllli®
NC774 Problem of Suffering
NC776 The Counselor and the Law
Thinking in Biblical Counseling
Counseling

WgppppaHMBMK

NC850 Counseling Tutorial & Practicum

iimmmwim

mummui

34. What were the most valuable courses in your program? (Please list by number or title.)

Why were these courses valuable to you?.

35. What were the least valuable courses in your program? (Please list by number or title.)

Why were these courses of little value to you?

36. Regarding the nature of courses in your program, what kind of courses would have been
most desirable in view of your career plans that were not available?

APPENDIX C
COMPLETION POSTCARD
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Please update your data base to show that I have
completed and returned the questionnaire concerning
my doctoral experience at Trinity College and
Theological Seminary.
Name:
Mailing Address:.
City:
State & Zip Code:.
Country

Thank you very much for participating!

APPENDIX D
REMINDER POSTCARD
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Dear
You recently received a questionnaire regarding your doctoral experience at
Trinity College and Theological Seminary. If you have already returned the
questionnaire, Thank You.
If you have not had a chance to do so, please take a few minutes to complete
and return the questionnaire in the postage-paid envelope supplied. Your
response is important to us and will be kept in the strictest confidence.
Sincerely,
D. Barry Lumsden
Professor of Higher Education

Abby A. Ray
Research Assistant

APPENDIX E
COVER LETTER FOR SECOND MAILING
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November 23, 1998

Dear <Name>,
We recently sent you a questionnaire regarding Trinity College and
Theological Seminary's Distance Education Doctoral Programs as
Perceived by Program Graduates. Your response is very important to us, so
we are making a final appeal for you to reply. Another questionnaire is enclosed
in case you have misplaced the original one.
Your response will be kept in strict confidence and used only in combination with
those of others in the sample. The information gained in this research will not be
associated with you in any way; therefore, please be candid.
Please use the enclosed postage-paid envelope to mail your completed
questionnaire by December 11,1998. If you have any questions, please call or
fax the numbers noted below. Again, your assistance is greatly appreciated.
Without the cooperation of peers and colleagues such as you, this important
research cannot be completed.

Sincerely,

D. Barry Lumsden
Professor of Higher Education
(940) 565-4074

CC:

Abby A. Ray
Research Assistant
(972) 713-7629

Dr. Stephen Lowe
Vice-President for Distributive Learning
Trinity College and Theological Seminary
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