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Choi, Jong Eun, Comparison of Childrearing Attitudes 

Between Church-Related Korean American Immigrant Parents and 

Korean Parents. Doctor of Philosophy (Early Childhood 

Education), May, 1992, 131 pp., 31 tables, references, 128 

titles. 

The purposes of this study were to compare the 

childrearing attitudes of church-related Korean American 

immigrant parents and Korean parents as measured by the 

Parent As A Teacher Inventory (PAAT), and to identify 

relationships between the PAAT childrearing subsets and 

demographic variables including sex of child, sex of parent, 

education of parent, family income level, maternal 

employment, accessibility to the child, language of parent, 

and length of residence in America. 

The PAAT and the Demographic Questionnaire were 

administered to 72 Korean American parents living in North 

Texas who had lived in America at least two years and 69 

Korean parents living in Seoul, Korea. All subjects were 

volunteer parents and had children between three and seven 

years of age. The Korean American parents were drawn from a 

population of church-related parents, and the Korean parents 

were selected through four Korean kindergartens in Seoul. 

Responses on the sample were analyzed using the t-test 

and multiple regression analysis. Results of the study 
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indicated that the childrearing attitudes of Korean American 

immigrant parents were not significantly different from 

those of Korean parents as measured by the PAAT. The 

childrearing attitudes of Korean American immigrant parents 

were not noticeably affected by their acculturation. 

However, creativity was related to the language spoken by 

Korean American parents. The more Korean American parents 

tended to speak English, the more likely they were to 

support the creative behavior of their children. The longer 

Korean American parents had lived in America, the more they 

seemed to have positive feelings about play. Korean 

American mothers who worked outside the home had a tendency 

to allow their children to have more independence. Korean 

American parents with higher levels of education were more 

likely to teach their children. 
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CHAPTER 1 

INTRODUCTION 

The movement toward multicultural education in the 

United States spurred an array of programs for culturally 

different children during the last two decades (Flores, 

1986). Perhaps the most obvious trait of American society 

characterized by cultural pluralism is that of cultural 

diversity (Appleton, 1983). One out of three students in 

the United States will be an ethnic minority by the turn of 

the century (Banks & Banks, 1989). Therefore, teachers in 

multicultural classrooms should be aware of the many needs 

of students from these diverse ethnic groups and should also 

be sensitive to the special life styles and needs of these 

students. 

The Korean immigrants constitute one of the most 

rapidly increasing immigrant groups in America. The mass 

immigration of Koreans to the United States since 1970 has 

made the Koreans the fourth largest Asian minority group in 

America (Kim, 1990; U. S. Bureau of Census, 1980). In fact, 

it is estimated that the number of Koreans residing in the 

United States may reach one million (Lee, 1989). 

As Flores (1986) states, "When children begin their 

formal education they have already internalized many of the 
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basic values and beliefs of their native culture" (p. 1). 

Nevertheless, when the children begin school, the children 

of minority families usually experience cultural 

discontinuity. Some of the problems of adjustment in school 

are due to contradictory attitudes between the home and the 

school (Flores, 1986). Therefore, the issue of cultural 

differences between home and school needs to be addressed. 

As Dyal and Dyal (1981) wrote, families who leave their 

native land and come to the United States experience great 

psychological stress with respect to the rearing of their 

children. Research in the area of the childrearing 

attitudes gives some insights into the differences between 

Korean American immigrant parents and those who remain in 

Korea. The intent of this study was to investigate 

differences in childrearing attitudes when parents leave 

their native country and move to a new land. This study 

compared the childrearing attitudes between Korean American 

immigrant parents and Korean parents. 

Statement of the Problem 

The problem of this study was a comparison of selected 

childrearing attitudes between church-related Korean 

American immigrant parents and Korean parents. 

Purposes of the Study 

The purposes of this study were: 
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1. To determine the childrearing attitudes of Korean 

American immigrant parents as measured by the five subsets 

of the Parent As A Teacher Inventory (PAAT). 

2. To determine the childrearing attitudes of Korean 

parents as measured by the five subsets of the PAAT. 

3. To compare childrearing attitudes between Korean 

American immigrant parents and Korean parents. 

4. To identify relationships between the PAAT 

childrearing subsets and demographic variables including sex 

of child, sex of parent, education of parent, family income 

level, maternal employment, accessibility to the child, 

language of parent, and length of residence in America. 

Research Questions 

To serve the purposes of the study, the research 

questions were: 

1. Is there a statistically significant difference in 

scores obtained on the PAAT between Korean American 

immigrant parents and Korean parents for the total PAAT 

scores? 

2. Are there any statistically significant differences 

in scores obtained on the PAAT between Korean American 

immigrant parents and Korean parents for the five subsets of 

PAAT? 

a. Is there a statistically significant 

difference in scores obtained on the PAAT between 
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Korean American immigrant parents and Korean parents 

for the creativity subset? 

b. Is there a statistically significant 

difference in scores obtained on the PAAT between 

Korean American immigrant parents and Korean parents 

for the frustration subset? 

c. Is there a statistically significant 

difference in scores obtained on the PAAT between 

Korean American immigrant parents and Korean parents 

for the control subset? 

d. Is there a statistically significant 

difference in scores obtained on the PAAT between 

Korean American immigrant parents and Korean parents 

for the play subset? 

e. Is there a statistically significant 

difference in scores obtained on the PAAT between 

Korean American immigrant parents and Korean parents 

for the teaching-learning subset? 

3. Is there a significant relationship between the 

following two sets of variables: (a) the PAAT childrearing 

set, including creativity, frustration, control, play, and 

teaching-learning; and (b) the demographic variables set, 

including sex of child, sex of parent, education, family 

income level, maternal employment, accessibility to the 

child, language of parent, and length of residence in 

America? ' 



Background and Significance 
of the Study 

During the past three decades, there has been a great 

deal of interest in parental attitudes toward various 

aspects of childrearing and parent-child relationships 

(Escobar, 1985). Parents greatly influence the development 

of children in all areas of growth—cognitive, emotional, 

social, and physical growth. Through their attitudes and 

behavior, parents shape the environments and experiences of 

early childhood (Allie, 1986; Bloom, 1964; Park, 1983; 

Sears, Maccoby, & Levin, 1957). The importance of parents 

in influencing the development of children in all areas has 

been emphasized by a number of educators (Bloom, 1964; 

Henderson, 1981; White & Watt, 1978). 

Bloom (1964) emphasized the effect of the environment 

on the development of intelligence. He found that the 

effect of the environment is greatest during the period of 

most rapid normal development of a characteristic and its 

effect is least during the period of least rapid normal 

development. A number of researchers, such as Bloom (1964), 

Hunt (1964), and Torrance (1965) showed that half of all 

growth in human intelligence takes place by the age of four 

years. 

The experiences of early childhood play a central role 

in Freudian theories of personality development (Freud, 

1949). Erikson pointed out the impact of cultural 

influences on child development (Erikson, 1950; Weber, 
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1984). Childrearing practices and characteristics of 

different cultures are keys in explaining the character 

structure and institutions of these cultures (Yarrow, 

Campbell, & Burton, 1968). The family provides the early 

environment and experiences of the young child. Thus, the 

parents and the home are the major influences in structuring 

a child's abilities, molding a child's personality and 

behavior, and shaping attitudes (Escobar, 1985). 

Gordon (1969) discussed family factors in his parent 

education model. Family factors may be categorized into 

demographic factors, cognitive factors, and emotional 

factors. Numerous studies have demonstrated relationships 

between demographic variables and parental attitudes. 

Research shows that among the most powerful demographic 

factors influencing childrearing are the education of 

parents, income, and occupation (Laosa, 1978; Maccoby, 

1980). 

Other factors include the cognitive and the emotional. 

The cognitive factors include the amount of academic 

guidance provided, the cognitive style of the parents, their 

educational aspirations, the frequency of language 

interaction, the intellectuality they provide such as in 

books, and parents' perception as a teacher (Gordon, 1969; 

Gordon, 1970). The emotional factors include the 

consistency of management and disciplinary patterns, 

emotional security and self-esteem of the parents, their 
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belief of control over the environment, and their 

willingness to devote time to their children (Gordon, 1969). 

Childrearing attitudes and practices are products of 

the parents1 own personality, values, and culture (Allie, 

1986; Sears, Maccoby, & Levin, 1957; Yarrow et al., 1968). 

As research indicates, culture has a significant impact on 

childrearing. Influence of parents is critical in guiding 

child growth and encouraging the maintenance of culturally 

defined values (Strom & Johnson, 1989). "Parental attitudes 

and expectations remain the primary contributors to the 

child's motivation for school learning and literacy 

development" (Flores, 1986, p. 1). 

The Korean immigrants are one of the most rapidly 

increasing ethnic groups in the United States. However, the 

wide dispersal of the population and the staggered 

immigration patterns of the Korean American immigrant 

families have resulted in relative isolation and persistence 

of the unigue features of Korean culture (Kitano, 1983). By 

"staggered immigration" it is meant that one family member 

arrives first, gets settled, and then sends for other 

relatives. Due to the wide dispersion and the small 

populations within Korean centers, little research has been 

conducted on the Korean culture and Korean American children 

(Pikcunas, 1986). Few educational programs designed 

specifically for Korean American children exist (Kitano, 

1983). In the schools, Korean American children are rarely 
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exposed to their own culture and are often mistaken for 

Chinese and Japanese children. This feeling of ethnic 

isolation results in a lower self-concept (Kitano, 1983; 

Pikcunas, 1986). 

Research shows that learning styles are partially 

affected by culture and ethnicity (Cole, 1971; Kendall, 

1983). Kendall wrote, "some Asian-American children are 

taught to value silence and to avoid overt displays of 

emotion" (p. 15). For some American teachers who are more 

comfortable with the American manner of spontaneous, verbal 

expression of emotion, the Asian American student may seem 

shy and withdrawn. Teachers can get useful clues by 

learning about the cultures of their students in order to 

understand the learning styles of children in multicultural 

classrooms (Kendall, 1983). 

Therefore, it is important to understand the Korean 

culture in order to meet the needs of Korean American 

children. More research is needed on the childrearing 

attitudes of Korean American immigrant parents to help 

educators in America understand the cross-cultural 

interaction process, characteristics of Korean American 

children, and to devise effective educational strategies for 

them. Park (1983), who conducted research to identify the 

childrearing expectations of Korean American immigrant 

parents, recommended more research in the area of Korean 

childrearing attitudes. As Kim (1990) stated, the majority 
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of Korean American immigrant parents still hold a very 

strong attachment to their native culture. However, no 

research has been conducted in the area of childrearing 

attitudes of Korean parents as compared to Korean American 

parents. 

The intent of this study was to identify and compare 

childrearing attitudes of two ethnic groups, Korean American 

immigrant parents and Korean parents. The importance of 

this study lay in its focus on the comparison of 

childrearing attitudes between these two groups of parents 

in relation to the influence of acculturation upon 

immigrants. 

Definition of Terms 

The following terms were defined for this study. 

Childrearing refers "generally to all the interactions 

between parents and their children. These interactions 

include the parents' expressions of attitudes, values, 

interests, and beliefs as well as their caretaking and 

training behavior" (Sears et al., 1957, p. 457). 

Church-related Korean American immigrant parents are 

parents born in Korea who now live in America. This term 

designates the parents who have lived in America at least 2 

years and who attend a Christian church. 

Korean parents are parents who were born in Korea, and 

who have always lived in Korea. 
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Culture is defined as "a people's way of doing things. 

This refers to all of the value and belief systems, ways of 

thinking, acting, and responding" (Kendall, 1983, p. 130). 

Acculturation is "the process of change that results 

from different cultures being in prolonged contact with each 

other. The process may result in changes in the cultural 

patterns of one or both groups, but each culture maintains 

much of its original character" (Henderson, 1976, p. 479). 

Parent As A Teacher Inventory (PAAT) is an instrument 

consisting of fifty items designed to measure five subsets 

of childrearing—creativity, frustration, control, play and 

teaching-learning. Each item is intended to reflect an 

overall parental childrearing attitude, parent-child 

interactive system, and key domain of child development 

(Strom, 1984). 

The creativity subset is "parents' acceptance of 

creative functioning in their child and desire to encourage 

or suppress its development" (Strom, 1984, p. 1). 

The frustration subset is "parental childrearing 

frustration and focus of the frustration" (Strom, 1984, p. 

1) . 

The control subset is "parental feelings about control 

and the extent to which parental control of child behavior 

is deemed necessary" (Strom, 1984, p. 2). 

The plav subset is "parental understanding of play and 

its influence on child development" (Strom, 1984, p. 2). 
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Teaching-Learning is "parents' perception of their 

ability to facilitate the teaching-learning process for 

their child" (Strom, 1984, p.2). 

Limitations of the Study 

This study had the following limitations: 

1. This study was subject to all the limitations 

associated in collecting data using an inventory. 

2. This study was limited to the Korean parents in 

Seoul, Korea and Korean American immigrant parents in the 

north Texas area. 

3. This study was limited to the Korean American 

immigrant parents who attend a Christian church. 

4. This study was subject to limitations associated 

when using a sample of volunteers. 

Basic Assumptions 

This study was based upon the following assumptions: 

1. The Korean version of PAAT provided a sensitive 

measure of parental childrearing attitudes for the subjects. 

2. The selected sample was representative of the 

Korean American immigrant parents and the Korean parent 

population. 

3. Parent's perceptions were congruent with their 

behaviors. 

4. Subjects understood the confidentiality of the 

personal information. 



CHAPTER 2 

REVIEW OF THE LITERATURE 

The review of related literature is divided into seven 

parts. The seven parts are an overview of characteristics 

of Korean American family, Korean parents, Korean American 

immigrant parents, cultural differences between Americans 

and Koreans, childrearing subsets of PAAT, demographic 

variables, and conclusion. 

Characteristics of the Korean 
American Family 

The history of Korean immigration to the United States 

can be divided into three periods (Chae, 1990; Hurh & Kim, 

1984; Yu, 1977). Chae (1990) reported these parts as 

follows: 

(1) the early labor immigration of predominantly male 
laborers to Hawaiian islands (1903-1905) and their 
picture brides (1910- 1924), (2) the interim or post-
Korean War immigration of predominantly young women and 
children during the period 1951-1964, when "War brides" 
of American servicemen, war orphans through 
intercountry adoption, and a small number of 
professional workers arrived in the United States, 
(3) and the new wave of family immigration since the 
revision of the United States Immigration Law in 1965 
which eliminated the restriction of the national origin 
quota system. (p. 5) 

The number of Koreans in America has increased rapidly 

since 1965 due to the revised U.S.A. immigration legislation 

for Asians (Public Law 89-236 of 1965) (Kim, 1983; Park, 

12 
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1983). It is estimated that about two-thirds of Korean 

immigrants have come to the United States since 1970 and are 

geographically more dispersed than other Asian counterpart 

(Kim, 1983; Hurh & Kim, 1984). The primary reason for 

Korean immigration to the United States is to improve the 

opportunities for a better life for themselves and their 

offsprings and to provide a good education for their 

children (Chang, 1982; Park, 1983; Yu, 1990). 

In Korea, the family is extremely important and "it 

represents the keystone of the cultural and socialization 

systems" (Lee, 1989, p. 20). In traditional Korean culture, 

"it is an extended group of multiple generations who often 

live together in the same household and are closely bound by 

a reciprocal sense of duty" (Lee, 1989, p. 21). The Asian 

culture was permeated with Confucian influence and the 

Korean family system was based on several Confucian 

principles. Confucius (551-478 B.C.) was a practical man as 

well as a philosopher in ancient China. The Confucian 

doctrine emphasized five major ethical principles which are: 

(a) affection between father and son, (b) respect for 

elders, (c) discretion between husband and wife, (d) justice 

between ruler and subject, and (e) trust between friends. 

Sue and Morishiam (1982) described that kinship bonds were 

extremely important and continuous in nature. Therefore, 

filial piety, or the willingness to fulfill one's duties 

toward one's parents and family, is one of the highest 
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virtues in the Korean culture (Choy, 1979; Park, 1983). The 

most significant values characterizing Korean culture are 

familism, authoritarianism, emotional humanism and anti-

materialism (Lee, 1989? Paik, 1978). Yu (1990) discussed 

the Korean American family as follows: 

The family provides the basic emotional and social 
support network for the Korean immigrants. The Korean 
American family seem? to be solid and stable as 
compared with the American family in general. Korean 
parents sacrifice everything to provide a good 
education for their children. The majority of Korean 
children understand the plight of their parents and try 
to live up to the expectations of their parents. As a 
result, many Korean children excel in school. (p. 14) 

One of the most significant characteristics of the 

Korean family emphasizes traditional authoritarian, 

patriarical, and male-dominant values. The characteristics 

of Korean family are different from those of American 

family. American family is its emphasis on premium attached 

to the individual's right and achievement in values, 

frequent exchange and expression of personal feelings and 

thoughts, egalitarian human relationship between husband and 

wife, and participatory decision making with parents (Pai, 

1986). Therefore, these cultural conflicts tend to produce 

some problems in the Korean American family. Kim (1990) 

pointed out the divisive Korean family relationships in 

America as follows: 

The Korean adults immigrated into America bringing with 
them an orderly Confucian patriarchy. That is, father 
is the center of the household with a strong hierarchy 
in the family constellation; perpetuation of family 
honor (the "roots"), and filial piety are the utmost 
concern of every member in the family. . . . While the 
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virtues of these ethnics are profound to some, they are 
quite polar to the egalitarian concept of America about 
sex-roles, nuclear family, individual-centered and 
pragmatic way of life. . . . Further, the children 
challenge the authority of parents. . . .The intimate 
family relationship which they cherished and enjoyed in 
their home country turns into an isolation under the 
"Generation gap" or "Culture gap". (pp. 33-34) 

In addition, Kim (1990) discussed some problems of 

Korean American immigrants. They were (a) the slow 

acculturation process, (b) the language deficiency in 

English, (c) declining occupational ladder, (d) the 

splitting of family relationships, and (e) the Korean 

language maintenance. 

Some researchers have indicated that the majority of 

the Korean American immigrant parents still hold a very 

strong attachment to their native culture (Chae, 1990; 

Golden, 1987; Hurh and Kim, 1984; Kim, 1990). Hurh and Kim 

(1984) call this slow acculturation process "adhesive 

adaption." They explain that this process is slow because 

of Korean immigrants' deficiency in oral English, little 

exposure to American-printed media, reluctance to Anglicize 

their first names and confining themselves to Korean 

churches for "marginal existential status" rather than 

attending American churches. 

Korean American families are facing difficulties in 

overcoming language barriers. The majority of the Korean 

immigrants received some form of English language 

instruction before their arrival in America, but the 

deficiency in spoken English is serious. They were 



16 

taught by the grammar and textbook method of instruction in 

Korea, which lacks in everyday conversation. Another reason 

for the low oral proficiency is due to the fact that the 

Korean immigrants segregate themselves from the English-

speaking people mainly because of the insecurity in English 

proficiency (Kim, 1990). Yu (1983) reported 91% of the 

Korean-born Koreans regarded Korean as their major spoken 

language. 

Kim (1990) also pointed out the downward syndrome in 

occupational mobility. Despite the high level of education 

and the professional training they attained in Korea, the 

former professional accreditation is often invalidated in 

the United States. It is largely due to the language 

deficiency. This underemployment seems to be a prevalent 

problem and ensuing frustration and stress are severe for 

many. The most common source of income for Korean American 

immigrants is the self-owned small business (Yu, 1983). 

In the acculturation process, Korean immigrant parents 

tend to maintain their traditional old value systems, while 

their children are more quickly becoming Americanized. 

Korean-born parents with American-born children are the norm 

of Korean American family (Yu, 1983). "The longer the 

family has resided in the U.S., the greater the value 

conflict and the communication gap between the parents and 

children. Not only do the children decry the inability of 

their parents in the English language, but also become even 
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more resistant to converse with them in Korean" (Kim, 1990, 

p. 33) . 

Cultural Differences Between 
Americans and Koreans 

When Korean immigrant parents leave their homeland and 

come to a new country, they experience several cultural 

conflicts. "Individualism is one of the most important core 

values in American culture. In sharp contrast, family-

centered groupism is the most integral part of Korean 

culture" (Hurh & Kim, 1988, p. 28). Strom, Daniels, and 

Park (1986) discuss the cultural differences as follows: 

The concept of equality does not exist in Korean 
tradition. On the contrary, all relationships are 
predetermined on the basis of status differences. 
Within the family this means each person is assigned a 
hierarchical position reflecting their age, role, and 
gender. . . . Unlike Koreans, Americans do not 
attribute much meaning to social class, occupational 
status, political affiliation, birth order or other 
ascriptive considerations which can be used to define 
the self. Instead, every one is regarded as equal 
before God and the law. (p. 214) 

In America, it is not uncommon for children to argue 

with their elders for their rights. However, Korean 

children are taught by their parents to be very obedient and 

dependent at home and to others. Korean children are not 

allowed to confront adults with logic or reason (Lee, 1989; 

Strom, Daniels, & Park, 1986). "They are obliged to honor 

whomever instructs them at home and in school, to memorize 

but not challenge what they are told" (Strom, Daniels, & 

Park, 1986, p. 214). Korean American immigrant parents have 
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a strong desire that their children keep the traditional 

Korean values and behavior traits at school: obedience, 

respect for authority, a generally passive stance toward 

learning, and perseverance (Park, 1983). Therefore, Korean 

American children do not receive sufficient attention in the 

American classroom where students are expected to ask 

guestions, speak out, and generally initiate much more 

communication with the teacher (Chu, 1978; Kim, 1980; Strom, 

Daniels, & Park, 1986). They seldom tend to participate 

spontaneously in classroom activities but wait, instead, to 

be told. As a result, Korean American students do not 

develop the analytical and critical abilities, problem 

solving skills, and creativity which are so essential to the 

learning process in the American school. What Korean 

American students do excel in is memorization 

(Lee, 1989). 

Characteristics of Korean Parents 

As Lee (1989) wrote, childrearing practices of Korean 

parents diverge substantially from those found in America. 

They tend to foster a strong sense of inter-dependence 

within the family and to extend childhood far into the teens 

(Lee, 1989; Lee & Kim, 1979; Yoo, 1986). Ko (1971) points 

out that the life goals and happiness of Korean parents are 

centered around the family circle. This narrow and closed 

idea of a life goal and happiness is reflected in the 

childrearing practices. However, considerable changes in 
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traditional Korean family life, values and childrearing 

practices using western childrearing approaches have taken 

place since 1970; due to the increased urbanization and 

rapid industrialization at an accelerated rate in Korea. 

The relationship between parents and their offspring in 

Korea differs from that of Americans. Korean parents tend 

to feel that their offsprings are an integral part of 

themselves, rather than separate entities (Wade, 1980). In 

America, a child is viewed as a separate individual, 

whereas, in Korea, the child is but an extension of the 

mother, to the extent that the psychological boundaries 

between mother and child are blurred (Yoo, 1986; Lee, 1989). 

Korean parents are more lenient than American parents, 

indulging infantilism (Lee, 1989). 

Children represent their first priority in life for 

Korean parents (Lee, 1989). As Lee (1989) stated, "the 

mothers' devotion and indulgence evoke a strong sense of 

dependency in the boy or girl, who senses what pleases her 

and behaves accordingly" (p. 123). Therefore, Korean 

children tend to grow up to be dependent on their mothers, 

and their training in independent behavior seems to be 

delayed. The time and effort the Korean mother devotes to 

the upbringing of the next generation actually represents an 

investment in herself (Lee, 1989). Therefore, the mother-

child bond seems to be relatively stronger as compared to 

the American mother. Yoo (1986) and Lee (1989) described 
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Korean mothers as being very affectionate towards their 

children while fathers, instead, tend to treat the children 

with uncommon severity. 

When disciplining their children, Korean parents use 

"love-oriented" techniques, rather than "power-assertive" 

methods (Kim, 1972; Lee, 1989). Korean mothers are likely 

to internalize parental norms, while American mothers tend 

to use externally oriented techniques to enforce conformity, 

a system which also apparently prevails in the American 

classroom (Lee, 1989). Lee (1989) stated: 

For typical Korean mothers, the notion of disciplining-
- "doing this only because I love you"—does not need 
to be verbalized because they see the long-term 
benefits of establishing self-motivated cooperation 
through "love-oriented intimacy" techniques. Such an 
attitude stands in direct contrast with the Western 
approach, embodied in the saying "Spare the rod, and 
spoil the child," which is based on the assumption that 
severe sanctioning is not only good for the immediate 
correction of a fault or misdeed, but also for its 
long-range extinction as well. (pp. 124-125) 

Characteristics of Korean American 
Immigrant Parents 

Golden (1987) described Korean American immigrants are 

very recent arrivals who are well educated, mostly married, 

underemployed, unacculturated, using Korean as their 

language, church-going people. Korean American families 

maintain their old cultural value system regardless of their 

length of residence in America, whereas their life styles 

and the way of behaving are changing to adjust to host 

society, such as transformation of the nuclear family, 
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women's increased employment, improved English proficiency, 

eating American food, and making American friends (Chae, 

1990; Hurh & Kim, 1988). 

Kim (1983) explained the Korean immigrant family was 

represented by a strong ethnic support system which impacts 

on the stability of their family life in this new country. 

His findings also showed the Korean immigrant mothers* 

thrust towards a bicultural adaptation. However, Pak (1984) 

states that value orientations such as freedom, love, 

effort, and discipline become American, but most families 

retain the Korean traditions in life style and language. Yu 

(1977) identified English proficiency as being the most 

important variable for assimilation; furthermore, he found 

that the more integrated individuals tended to be, those who 

held a relatively prestigious occupation and had achieved a 

high educational level, the sooner they assimilated into 

American society. 

Lee (1989) found that the Korean American immigrant 

mothers are basically traditional but are experiencing 

changes in such areas as physical independence training, 

types of rewards, and the handling of aggression. Also her 

findings showed a greater trend toward ethnic persistence in 

such areas as emotional dependence, types of punishments, 

and male and female roles. 

The Korean immigrant group is the highest educated 

group among other Asian counterparts. About 36% of the 
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Korean immigrants have achieved their college degrees or 

higher before they emigrate (U.S. Dept. of H.E.W., 1978). 

Despite the high level of education, they experience many 

difficulties in their cultural and social life due to 

language difficulty (Yu, 1980). Koreans are unaccustomed to 

speaking English prior to their arrival in the United 

Stated, while Filipino and other Asian immigrants have had 

Anglo-American colonial experience (Strom, Daniels, & Park, 

1986). About 95% of the immigrant population regard Korean 

as their mother tongue and rely on it exclusively when 

interacting with one another (Kim, 1981; Strom, Daniels, & 

Park, 1986). In related studies, Kim (1981) studied the 

characteristics of the Korean American family in Los 

Angeles. He found that language differences were a major 

source of conflict between family members over 

Americanization. Hurh and Kim (1984) found that about 59% 

of the Korean immigrants in Chicago area had inadequate 

English speaking ability and only 12.7% spoke English at 

home. Also about 50% of this population had no exposure to 

American printed media and 54.7% had no American friends. 

Therefore, Korean American immigrant parents want their 

children to maintain the Korean language and continue their 

cultural heritage. Yu (1990) pointed out the problem as 

follows: 

While parents speak the Korean language and retain the 
values of Korea, children speak English and are rapidly 
assimilating the American value system. The 
differential language-use pattern complicates family 
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life. English-speaking children and Korean-speaking 
parents cannot establish and maintain healthy parent-
child relationships. (p. 14) 

Kim (1980) studied the problems especially as they 

affect the Korean American child at school and at home in 

Chicago and in Los Angeles. The changes in the Korean 

American family produced the following problems: parent-

child conflicts, the breakdown of the traditional three 

generation family, negative marginality of the teenagers, 

underemployment and a desire of biculturality but not 

knowing how to achieve it. A large number of immigrant 

children grow up in an intellectual vacuum, forming a lost 

generation that has failed to achieve a positive self-

identity from either the Korean or American culture. Korean 

American teenage immigrants often show social and academic 

problems in school and sometimes resort to gang behavior in 

order to establish a peer group (Kim, 1980). A number of 

the research studies on Korean Americans have revealed 

various stressful experiences of the immigrants which have 

contributed significantly to their mental-health related 

problems, such as family violence, juvenile delinquency, 

alienation of the elderly, marital and inter-generational 

conflicts, alcoholism, and mental disorders (Han, 1986; 

Kiefer, 1985; Koh & Bell, 1987; Taylor, 1987; Yim, 1987; Yu, 

1986). 

Chae (1990) studied the Korean American juvenile 

delinquency in relation to acculturation differences between 
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parents and children. He surveyed 31 Korean American 

juvenile delinquents and their 44 parents, and 31 normal 

Korean American adolescents and their 47 parents in Chicago. 

He discussed the intergenerational cultural differences. A 

large number of the Korean youth felt that their parents 

worried too much and their parents had too many expectations 

for their children. In Chae's survey, 56% of Korean youth 

said that their parents were too strict. Therefore, "Korean 

youth's Americanized behaviors are often misunderstood as 

rude, arrogant, and insensitive by their parents" (p. 65). 

Results of his study indicated that "the parents of normal 

Korean American youth were more acculturated than the 

parents of Korean juvenile delinquents in terms of their 

American cultural behaviors" (p. 94). Therefore, he 

concluded that "the different degrees of acculturation 

between Korean parents and Korean American adolescents 

affect every aspect of parent-child interactions, and it can 

be inferred that in families of juvenile delinquents, the 

acculturation difficulty may be greater than in the normal 

families" (p. 66). 

Hurh and Kim (1988) administered a social survey to 622 

Korean American immigrants in the Chicago area. They found 

that about 80% of the respondents expressed their 

satisfaction with various aspects of their family life in 

America such as convenient living facilities, a higher 

living standard, the quality of family relations, good food, 
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and educational opportunities for children. On the other 

hand, 63% of these people expressed their dissatisfaction 

with the price they are paying for their settlement process 

in the United States, such as long hours of work, severe 

time pressure, Americanization of their children, 

loneliness, and kinship problems. 

Park (1983) surveyed 118 Korean American immigrant 

parents in the North Texas area by using the Parent as a 

Teacher Inventory. He reported a shift away from 

authoritarianism. The longer the Korean American parents 

live in America, the more they play with their children. 

The higher the level of education of the parents, the more 

they tend to teach their children, but mothers teach the 

children more than fathers. He also found that parents who 

spend greater amounts of time with their children experience 

lower levels of frustration. 

Oh (1989) surveyed 293 Korean immigrants living in the 

Philadelphia area and investigated the relationship between 

immigrant's characteristics and the processes of 

assimilation. She found that Korean immigrant's previous 

occupational status, previous and post English education and 

length of residence in the United States significantly 

influenced the overall quality of the socio-cultural 

assimilation process and economic performance. She 

concluded that the most successfully adjusted Korean 

American immigrants, in terms of social, cultural and 
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economical adjustment, are those who have more human 

capital, more support resources, are more actively engaged 

in interaction with both the Korean community and American 

society, and have longer residence in America. 

For Korean American immigrants, Christian churches have 

become the most important community organizations providing 

a variety of social, economic, and psychological functions. 

Since religion plays an important role in the Korean 

American immigrant's life, they turn to church to find 

answers for many difficult problems such as isolation, 

frustration, confusion, alienation, and loneliness cause by 

their marginal status. About 65% of the Korean American 

immigrants attend Protestant churches and an additional 10% 

attend Catholic churches regularly (Yu, 1990). 

Research has described Korean American immigrants as 

maintaining their traditions. They believe in strong family 

ties, great emphasis on education, hard work, and rugged 

individualism (Yu, 1990). Also they have been described as 

having respect for the teacher and expectation for a formal 

student-teacher relationship, and grade consciousness 

(Kitano, 1983; Pitler, 1977). 

Childrearing Subsets of PAAT 

Creativity 

Cecil, Gray, Thornburg, and Ispa (1985) described that 

"creativity is generally reflected in behavior which 

presents an uncommon, novel approach to materials or problem 
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solving"1 (p. 204). Creativity is especially valued for its 

problem solving potential. Torrance (1966), well known for 

research in creativity, identified the following four 

criteria for creativity: fluency, flexibility, elaboration, 

and originality. 

Torrance (1963) reported that creativity and 

exploration involve an attraction to the unusual and noted 

that a positive relationship exists between the degree of 

exploration, active manipulation in the environment, and the 

quality and quantity of inventive responses. Harrington, 

Block and Block (1978) mentioned that preschool children who 

were intolerant of ambiguity and were not inclined to 

explore, were also less creative. In addition, previous 

research with creative children and adolescents has 

frequently recognized playfulness and humor as an enduring 

trait of this population (Lieberman, 1965). 

Klein and Birrens (1973) explained that creativity is 

the opposite of conformity and that the extent to which 

conformity is diminished is the degree to which creativity 

is exhibited. According to Shallcross (1981), an 

understanding of how children learn is essential to the 

establishment of a climate that supports creativity. 

Gardner (1982) noted that children express a flowering of 

creative capacities between the ages of three and five 

years. Children appear most open to creativity during their 

early years. Cecil et al. (1985) explained that, as the 
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children move through the educational system, they appear 

more vulnerable to the limitations on behavior presented by 

friends and teachers. 

Results of previous studies indicate a positive 

relationship between playfulness and creativity. Torrance 

(1963) and Wallach and Kogan (1965) found that playfulness 

was one of the traits that differentiated more creative from 

less creative children. Cecil et al. (1985) stressed the 

importance of the following four levels of the early 

childhood mosaic: curiosity, exploration, play, and 

creativity. Play is regarded as the medium which 

illustrates the presence of the curious, exploratory, and 

creative states. 

Plav 

A number of researchers have shown play's crucial role 

in the cognitive, psychosocial, and physical development of 

children and essential element in the early childhood 

education. Isenberg and Quisenberry (1988) reported that, 

Psychoanalysts believe it is necessary for mastering 
emotional traumas or disturbances; psychosocialists 
believe it is necessary for ego mastery and learning to 
live with everyday experiences; constructivists believe 
it is necessary for cognitive growth; and 
maturationists believe it is necessary for competence 
building and for socializing functions in all cultures 
of the world. (p. 138) 

Previous studies indicate a strong relationship between 

play and cognitive development, including; problem-solving 

(Sylva, Bruner & Genova, 1976), language development (Levy, 
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Schaefer & Phelps, 1986), creativity and divergent thinking 

(Dansky, 1980), logical skills (Christie & Johnson, 1983), 

improved planning skills (Smilansky, 1968), and standardized 

intelligence test scores (Lieberman, 1965). Play provides 

opportunities for children to experiment with ideas, 

language, rules, and moral concepts (Wardle, 1987). 

Fein (1986) stressed the role of play for psychosocial 

development. Play with peers provides children rich 

experiences and opportunities to match their behavior with 

others, to take into account viewpoints that differ from 

their own, and to learn social skills. Also, play is 

closely related to the physical development and refinement 

of children's gross and fine motor skills and body awareness 

(Isenberg & Quisenberry, 1988). 

Educators of National Association for the Education of 

Young Children (NAEYC) believe that play serves an important 

role in children's cognitive, physical, emotional, and 

social development. 
! 

Children learn most effectively through a concrete, 
play-oriented approach to early childhood education. . 
. . Children's play is a primary vehicle for and 
indicator of their mental growth. . . . Therefore, 
child-initiated, child-directed, teacher-supported play 
is an essential component of developmentally 
appropriate practice. (Bredekamp, 1986, p. 1- 3) 

Frustration 

Strom (1984) discussed the second PAAT subset, 

frustration, as follows: 
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The child's first lessons on identity are learned at 
home and influenced primarily by the parents' 
expectations. When parent expectations are consistent 
with developmental needs, the tendency is to encourage 
normative behavior and to support a favorable self-
concept. . . . The inventory contains a ten-item subset 
to identify a parent's locus of frustration in child-
rearing. (p. 4) 

Parents play a critical role in the molding and 

maintain of children's self-concept through their 

interaction (Purkey, 1970). Olowu (1984) identified self-

concept as the part of the self which is aware of itself and 

the perceptions one has of one's own characteristics, 

feelings, abilities, and attitudes. Research has revealed 

that self-concept is pivotal to the adjustment process and, 

to some degree, to all psychological motivation (Brown, 

Berien, Russel, & Well, 1966; Burns, 1982; Purkey, 1970). 

Childrearing techniques are vital to the development of a 

child's self—concept (Burns, 1982; Olowu, 1984). A positive 

s®lf—concept is related to good mental health, good academic 

achievement, and good behavior. Self—concept develops when 

children have culturally valued traits and feel competent. 

Training in effective parenting, where parents learn to be 

more accepting of their children's feelings and behavior, 

has revealed development in children's self-concept 

(Marshall, 1989) 

Parents serve as a mirror through which children see 

themselves and judge what they see (Maccoby, 1980). if the 

image is good, children will make a positive evaluation of 

self. They are sensitive to the opinions parents have of 
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them and often adopt these as their own. Therefore, adults' 

verbalizations are a key factor in the degree to which 

children perceive themselves as worthy and competent or the 

opposite (Kostelnik, Stein, & Whiren; 1988). 

Control 

The control subset reflects parental willingness for 

children to share dominance, decision making, and 

uncertainty as well as to allow disagreement, spontaneity, 

and privacy (Strom, 1984). In Korean culture, parents 

usually teach their children to be very obedient and usually 

do not encourage self-assertion. However, Kamii (1984) 

believed that "obedience is not enough" (p. 11). Children's 

development of autonomy provides opportunities to exchange 

viewpoints with others and the possibility of making 

decision. Young children can learn to make wise decisions, 

not by being obedient but, by making choices and decisions 

for themselves. Exchange of viewpoints and negotiations are 

important for children's moral and intellectual development. 

It is important to begin fostering autonomy during the early 

years. Therefore, parents need to exchange points of view 

with children, negotiate solutions, and let them make 

decisions for themselves (Kamii, 1984). Parents who allow 

their children some choice and control and do not impose 

unreasonable restrictions are more likely to have children 

with high self-concepts (Marshall, 1989). Some studies have 

indicated that restrictive parents tend to have conforming, 
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obedient, and polite children, whereas permissive parents 

tend to have very expressive, aggressive and uninhibited 

children (Escobar, 1985; Kagan & Moss, 1962). 

Teaching-Learning 

Recent studies have revealed the importance of early 

environment, teaching possibilities of parents, and parent 

involvement (Strom & Johnson, 1978). Walberg (1984) 

believed the school-parent partnership could raise 

educational productivity. School-parent partnership 

programs aimed at improving academic conditions at home show 

a remarkable record of success in promoting achievement. 

Smilansky (1968) conducted a study of the sociodramatic 

play of Israeli preschool children. Results of this study 

indicated that disadvantaged children differed from 

advantaged children in their abilities to play in 

imaginative ways and that the differences lay in the 

specific role of the mother as a teacher. The parental role 

was critical. Mothers of advantaged children saw themselves 

as teachers, and mothers of disadvantaged children did not. 

The mothers of advantaged children provided conditions that 

encouraged sociodramatic play, and direct teaching by the 

mother in a playful manner. Previous studies indicate a 

positive relationship between the teaching-learning subset 

and the education level of parents (Allie, 1986; Park, 1983; 

Spiwak, 1982). The higher the level of education of the 

parents, the more they tend to teach their children. 
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Demographic Variables 

Sex of Child 

Most Koreans prefer sons over daughters (Hurh & Kim, 

1988). In Korea, the first-born son usually has the rights 

and responsibility to support aged parents and to perpetuate 

lineage. Strom, Wurster, Betz, and Daniels (1984) reported 

a common tradition of stereotypic sex role expectations. 

"Sons were preferred over daughters, trained to assume 

supremacy in the family and given priority in educational 

opportunity. Conversely, daughters were trained for a 

subservient role with success defined in terms of fulfilling 

domestic tasks" (p. 432). 

Experiences during early years socialize young children 

into their gender roles (Sheldon, 1990). Through the 

socialization process, boys are taught to play the 

instrumental role, dispensing rewards and punishment, being 

competent and powerful, and manipulating their environment. 

Girls are taught to play the expressive role, being 

affectionate, supportive, passive, and interpersonally 

sensitive (Parsons, 1955; Radin, 1982). Strom and Hill 

(1979) studied the parents of Hopi and Navajo preschoolers 

and found that parents of sons were to less likely to 

support creative behavior and had a higher need for control 

than parents of daughters. 
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Sex of Parent 

The sex role pattern of Korean families is male-

dominant, patriarchal, and highly differentiated (Kim & Kim, 

1986). Researchers have described Korean mothers as being 

very affectionate toward their children, whereas Korean 

fathers have a tendency to treat their children with 

uncommon severity (Lee, 1989). McBride (1989), who 

advocated father involvement, indicated that, historically, 

fathers have failed to take an active role in childrearing 

because of a lack of preparation for an active parental 

role, support, and motivation. However, research has 

revealed that increased father involvement enhances 

children's sense of control, cognitive development, the sex 

role development of both boys and girls, and all aspects of 

children's development. 

Park (1983) studied 118 Korean American parents using 

the PAAT and found that the sex of a parent is related to 

play and teaching-learning. He reported that mothers had 

more positive attitudes toward play and taught their 

children more often than did fathers. Elmquist (1975) 

studied 30 intact Anglo families with kindergarten children 

by administering the PAAT and found that mothers achieved 

significantly higher scores than fathers on the PAAT in 

every subset except in frustration subset. 
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Education of Parents 

Allie (1986) studied the effects of the education level 

of Mexican-American mothers using the PAAT and found that 

Mexican-American mothers with higher levels of educational 

achievement had more positive childrearing attitudes than 

mothers with lower levels. Mothers' educational level, 

income, and language are related to control and teaching-

learning. The mothers with higher levels of education and a 

higher income, and who preferred to use the English 

language, were more likely to allow their children 

independence and to teach their children more frequently. 

Elmquist (1975) found that parents with higher levels of 

education performed significantly higher on the creativity 

subset of PAAT than did parents with lower levels of 

education. 

Family Income Level 

Research indicates that socioeconomic status, the 

education level of parents, and parents' occupations affect 

childrearing attitudes (Laosa, 1978; Maccoby, 1980). 

Researchers concerned with a family's social class have 

indicated that, depending upon the family's social class, 

mothers use different strategies to teach their young 

children (Brophy, 1970; Hess & Shipman, 1965; Laosa, 1978; 

Shipman, 1973; Steward & Steward, 1974). Laosa (1978) 

noted: 
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In contrast to lower-class mothers, middle-class 
mothers have been found to use more praise; to give 
more feedback with a task—specific information; to ask 
more questions; to place more demands on the child to 
reconstruct past events, employ the imagination, plan 
and anticipate future actions, and attend to the 
transformation of phenomena; and to spend more time 
labeling, initially orienting the child to the task, 
and making more salient the task's relevant cues. (p. 
1129) 

Parents in the lower socioeconomic class foster an external 

locus of control, whereas middle- or upper-class status 

parents more frequently support an internal locus of control 

(Strom, Collinsworth, & Fisharah, 1989). Griswold (1975) 

conducted research using the PAAT with a sample made up of 

46% Anglo, 27% Black, and 27% Mexican-American parents and 

found that socioeconomic level had a significant effect on 

all five PAAT subsets and on the total PAAT. 

Maternal Employment 

Research shows that approximately one half of all 

mothers with children younger than six years work outside 

the home, and that the number of children under 18 in 

single-parent families reached 15 million in America in 1986 

(Davidson, 1990). Some working mothers feel guilty about 

not being immediately available to their children and 

compensate by being indulgent, overprotective, and loose in 

discipline. The mother-child relationship was not 

remarkably affected by the maternal employment (Reis & 

Burton, 1986). However, Hoffman (1963) found that working 

mothers who enjoyed their employment behaved differently 



37 

toward their children than those who did not. Employed 

mothers who were satisfied with their work had more positive 

interaction with their children, used mild discipline, and 

avoided inconveniencing their children with household tasks, 

while working mothers who did not enjoy their employment 

seemed less involved with their children and obtained their 

children's help with household tasks. Dlugosz (1980) 

investigated the factor of maternal employment using the 

PAAT and found that, when grouped on the basis of maternal 

employment status, parents' attitudes were very similar, and 

parents did not differ in their perceptions of themselves as 

teachers of their children. 

Accessibility to the Child 

The factors which influence parent-child interaction 

are the quality and quantity of time spent with a child, the 

education of the parent, socioeconomic status of the parent, 

and a parent's self-esteem (Allie, 1986). The quality of 

the interaction and the parents' attitudes are more 

important than the quantity (Ainsworth, 1971; Escobar, 

1985). According to Strom and Johnson (1978), Mexican-

American parents who spent more than two hours weekly 

interacting with their children scored significantly higher 

on the creativity and control subsets of the PAAT and also 

on the total mean scores of the PAAT than did parents 

spending less than two hours per week with their children. 

Yu (1990) pointed out the problem of Korean immigrant 
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parents' excessive work patterns. Yu suggested that 

overworked Korean American parents do not have enough time 

for interpersonal interaction with children and educational 

support for their children. 

Language 

"Language is the very basis of culture" (Cooper & 

Martin, 1988, p. 9). Language affects the academic success 

of children and is a part of the cultural change which takes 

place in acculturation (Allie, 1986). Young children learn 

a second language in much the same way they learn their 

first language. The younger a child is when exposed to a 

second language in an appropriate set of circumstances, the 

more likely it is that the child will acquire competence in 

the second language with fluency. Research findings 

indicate that children should begin to acquire a second 

language before puberty if nativelike fluency is desired 

(Gingras, 1983). Usage of English and the level of English 

proficiency affect all aspects of occupational and economic 

success and adjustment for Korean American immigrants in 

America (Kim, 1978). 

Length of Residence 

Results of Hurh and Kim's (1984) study indicate that 

Korean immigrants' strong ethnic attachment is not affected 

by length of residence in America or socioeconomic status. 
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Research has revealed that increases in the number of women 

employed, the presence of a nuclear family, improved English 

proficiency, and eating American food were positively 

related to the length of subjects' residence in America 

(Chae, 1.990; Hurh & Kim, 1988). However, immigrants 

maintain their old cultural value systems regardless of the 

length of their stay. Some studies have shown that the 

longer Korean immigrants live in America, the more affinity 

and appreciation they tend to feel for American values and 

culture (Kim, 1977; Park, 1983). 

Conclusion 

In conclusion, effective parents, who promote the 

cognitive, affective, and physical development of their 

children, provide a setting in which there is a warm, 

positive emotional climate combined with an atmosphere of 

teaching and expectation in the intellectual domain (Gordon, 

1970). In a longitudinal study, White and Watt (1978) found 

that effective child-rearers performed three major 

functions. They (1) designed the child's world; (2) 

consulted with the child; and (3) they disciplined, or 

controlled the child. White and Watt suggested that 

effective childrearing practices include (a) providing the 

child maximum opportunity and a wide range of materials so 

that the child can explore the world, (b) being available to 

the child for at least half of the child's waking hours, (c) 

setting limits and being firm and consistent with the child, 
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(d) responding promptly and favorably as often as possible, 

(e) using descriptive words as often as possible, and (f) 

encouraging make-believe or pretend play. 



CHAPTER 3 

METHODOLOGY 

This study was designed to compare childrearing 

attitudes of church-related Korean American immigrant 

parents and Korean parents as measured by the Parent As A 

Teacher Inventory (PAAT), and to identify relationships 

between the PAAT childrearing subsets and demographic 

variables. In this chapter, selection of subjects, 

procedures for collection of data, instrumentation, 

reliability and validity, and the procedures for analysis of 

data, are presented. 

Selection of Subjects 

The population for this study was residents of the 

metropolitan area in the north Texas area and residents in 

Seoul, South Korea. The sample was composed of 72 Korean 

American immigrant parents who had lived in America at least 

two years and 69 Korean parents who had always lived in 

Korea. All of them were volunteers, and had at least one 

child between three and seven years of age. The volunteer 

34 fathers and 38 mothers in America and the volunteer 34 

fathers and 35 mothers in Korea participated in responding 

to the individually administered PAAT. 

41 
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Identification of Korean American immigrant parents was 

accomplished with the assistance of pastors of Korean 

protestant churches. Because there were no Korean 

kindergartens or Korean preschools in this area, church 

cooperation was considered to be the best way to select 

Korean Airierican immigrant parents who had young children. 

The protestant church is £he dominant religious institution 

among the Korean American immigrants and 65% of the Korean 

American immigrants attend Protestant churches regularly 

(Yu, 1990). 

Pastors of Korean protestant churches agreed to assist 

in locating Korean American immigrant parents. Each pastor 

was initially contacted by telephone, followed by a letter 

(Appendix) requesting permission to use Korean American 

immigrant parents of the selected churches in this study. 

The Korean parents for this study were selected through four 

Korean kindergartens in Seoul, Korea. The four 

kindergartens were located in different areas such as the 

northern, eastern, western, and the southern part of Seoul, 

respectively. Each kindergarten had 2 or 3 classes with 

about 30 children per classroom. Twenty-five questionnaires 

were sent to the head teachers at each kindergarten. Each 

teacher was initially contacted by telephone, followed by a 

letter (Appendix). Letters were sent to head teachers and 

teachers of the selected kindergartens requesting permission 

to include Korean parents from the schools in this study. 
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Procedures for Collection of Data 

After permission was granted by the pastors of Korean 

churches in America, they were contacted to schedule the 

administration of PAAT and the Demographic Questionnaire 

(DQ), available in the Korean and English language. An 

announcement with criteria for participating in the study 

was placed in the church bulletin requesting volunteers for 

the study one week before administration of the instruments. 

In addition, the pastors made an announcement at the end of 

the Sunday worship service inviting parents to volunteer for 

the study. Parents were requested to remain after the 

Sunday worship service. The criteria for participation were 

having at least one child between three and seven years of 

age and being born in Korea and having lived in America at 

least two years. The questionnaires, classified by colors 

such as yellow for fathers, or blue for mothers, were in 

sealed envelopes. The instructions from PAAT and DQ were 

read in Korean and in English. Participants then completed 

the PAAT and DQ. The instruments were checked to be certain 

that all items were answered. This procedure was continued 

until 72 subjects had completed the instruments. 

For Korean parents, the Korean head teachers and 

kindergarten teachers were contacted to schedule the 

administration of the PAAT and DQ and the criteria and 

instructions were provided on how to administer the 

questionnaire. The following items were sent to the four 
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head teachers in Korea: (a) letters with instructions for 

the head teachers and the teachers (b) the PAAT, and (c) DQ. 

The teachers explained the PAAT, and DQ, and the criteria 

and requested parent volunteers for the study. They listed 

the name of volunteer parents at a parents' meeting. Again, 

the criteria were having at least one child ages three to 

seven and being parents who were born in, and who had always 

lived in Korea. The teachers distributed the questionnaires 

to the parents after school. The questionnaires were in 

sealed envelopes. An extra envelope that could be sealed 

was included in the packet. The teachers asked the parents 

to complete the questionnaire and return it within one week. 

When the parents returned the questionnaires, the teachers 

checked the instruments to see that all items were answered. 

After one week, a follow-up letter and additional copies of 

the questionnaire were distributed to all non-respondents. 

Instrumentation 

The Parent As A Teacher Inventory (PAAT) (Appendix) and 

The Demographic Questionnaire (Appendix) were administered 

to a sample of Korean American immigrant parents and Korean 

parents. The items on the Demographic Questionnaire 

recorded demographic variables including sex of child, sex 

parent, level of education of the parent responding, 

family income level, maternal employment, accessibility to 

the child, language of parent, and length of residence in 

America. The Demographic Questionnaire for Korean parents 
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contained eight items and the Demographic Questionnaire for 

Korean American immigrant parents contained 11 items, 

including language, and length of residence in America. 

Professional validation was obtained as to the accuracy of 

the Demographic Questionnaire's Korean translation from a 

Korean attorney who was a court-appointed translator 

(Appendix). 

The PAAT, which was developed in 1984 by Robert D. 

Strom at the University of Arizona, measures five areas 

related to childrearing: creativity of child, play of 

child, parental frustration in childrearing, the amount of 

parental control exercised over the child, and parents1 

perception of themselves as teachers of their own children. 

The PAAT is intended for parents with children ages three to 

nine years. The purpose of the scale is to help parents 

describe their feelings about certain aspects of the parent-

child interactive system, their standards for assessing the 

importance of various child behaviors, and their value 

preferences and frustrations concerning child behaviors 

(Strom, 1984). Theoretically, PAAT is consistent with views 

examining parental influence on child development, with 

special emphasis on Torrance's (1979) conceptual framework 

on creative thinking and Strom's (1981) work on the role of 

play in development (Strom, 1989). 

This parental attitude questionnaire is also intended 

to assess cultural differences and to assist in the 
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diagnosis of childrearing strengths and weaknesses 

(Mitchell, 1985). Many cross-cultural studies of parents 

have shown this instrument to be a useful tool for 

identifying parental strengths and needs (Strom, Barros, & 

Daniels, 1989). 

The PAAT is composed of 50 items, each item rated on a 

four-point Likert scale ranging from "strong yes" to "strong 

no" (Strom, 1989). Inventory items are grouped into subsets 

related to five areas of parent curriculum—creativity, 

frustration, control, play, and teaching-learning. Strom, 

Barros, and Daniels (1989) state: 

The Creativity subset reveals parental support for 
child fantasy and imaginative functioning. A 
Frustration subset seeks to identify disappointments 
which parents experience because of expectations that 
are inconsistent with a child's developmental needs. 
Feeling which outlines the scope of child control that 
parents require is dealt with in the Control subset. 
The Play subset discloses parental understanding of 
this activity as an influence on child growth. A final 
subset, Teaching-Learning, assesses parent self 
perception of ability to facilitate academic progress 
at home. (p. 25) 

For scoring the inventory, a numerical value of 1, 2, 

3, or 4 is assigned to each of the Likert-type items. 

According to parent's level of desirability, a weight of 

four is assigned to the most desired responses based upon 

child development research, with diminishing values assigned 

to other responses. Strom (1984) developed a computer 

program to score and reduce the data obtained from the 

inventory. 
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The PAAT has been widely used in cross-cultural 

childrearing research and frequently used to study cultural 

differences (Allie, 1986; Griswold, 1975; Mitchell, 1985; 

Park, 1983; Spiwak, 1982). The PAAT has been translated 

into fifteen languages, including Spanish, French, German, 

Greek, Italian, and Korean (Strom, 1989). Park (1983) 

obtained professional validation for the accuracy of the 

translation into Korean in 1983. A copy of the inventory in 

English and Korean is in the Appendix. Permission to use 

this instrument was obtained from Robert Strom for this 

study. 

Reliability and Validity 

Reliability and validity of the PAAT have been 

established in numerous studies. Estimates demonstrate 

adequate internal consistency for the PAAT total scale 

(Mitchell, 1985). Reliability alpha coefficients ranged 

from .71 to .88 (mean = .81) across 17 studies listed in the 

manual (Strom, 1989). 

According to Strom (1984), Form A of the PAAT was 

developed in 1972 by Strom. Early in its development the 

PAAT was field tested in the Parent-Child Center at Arizona 

State University. At that time this inventory was also the 

basis for two doctoral studies involving black mothers and 

white mothers and two cross-cultural peer teaching studies 

involving fourth-grade children who were teaching 

kindergarten children. In 1973, comprehensive field testing 
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of PAAT Form A was initiated through the research department 

of the Tucson Public Schools in the ESEA Title I Parent and 

Child Education (PACE) Project which was a compensatory 

early childhood education project (Slaughter, 1974). In the 

studies, the coefficient alpha for the total PAAT for the 

PACE sample was relatively high at .76 (Strom, 1984). 

Form B of the PAAT contains twenty-three items revised 
on the basis of feedback from the PACE staff regarding 
parents' questions about item meaning. Most item 
revision was a matter of phrasing (fifteen items) or a 
change of one word (nine items). (Strom, 1984, p. 18) 

In addition, the alpha coefficient of internal reliability 

was .80 for Form B of the PAAT. Thus, the reliability was 

confirmed. 

Validity was reported by comparing parents1 written 

responses on the PAAT to parents' behavior as observed in 

their homes (Mitchell, 1985; Strom, 1989). The relationship 

between the parent's report on the PAAT and actual behavior 

was investigated in two studies in which mothers were 

observed playing with their children at home (Johnson, 1975; 

Panetta, 1980). Johnson reported that there was consistency 

between parental expression and behavior 66% of the time. 

In another validation study by Panetta, consistency levels 

were found to be 75% and 85%. In order to examine the 

criterion-related validity, the PAAT was used as a pre-post 

assessment in a parent and child education project. 

Posttesting of the 88 parents in the program showed 

significant gains on five subscores of the PAAT and on the 
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total score (Strom, 1989; Strom & Johnson, 1978). Thus, the 

PAAT appears to be a useful, concise instrument that can be 

used in research and intervention programs. 

Procedure for Analysis of Data 

Statistical computations were completed at the 

University of North Texas Data Processing Center. The t-

test was employed to compare the mean of the Korean American 

immigrant parents' scores on the total PAAT score with the 

mean of Korean parents' scores on the total PAAT scores. 

The t-test was used to compare these two groups for the 

five subsets of the PAAT. The independent variables were: 

(a) Korean American immigrant parents and (b) Korean 

parents. The dependent variables were the five subsets of 

PAAT which were (a) creativity, (b) frustration, (c) 

control, (d) play, and (e) teaching-learning. 

Multiple regression analysis was used to discover the 

relationships between the PAAT childrearing subsets and 

demographic variables. The first subset of variables was 

the five subsets of the PAAT, which were creativity, 

frustration, control, play and teaching-learning. The 

second subset of variables were the demographic variables, 

including sex of child, sex of parent, education level of 

parent, family income level, maternal employment, 

accessibility to the child, language of parent, and length 

of residence in America. The .05 level of significance was 

adopted for this study. 



CHAPTER 4 

ANALYSIS OF THE DATA 

The purposes of this study were to determine the 

childrearing attitudes of Korean American immigrant parents 

and Korean parents, to compare the childrearing attitudes of 

these two groups, and to identify relationships between the 

Parent As A Teacher Inventory (PAAT) childrearing subsets 

and demographic variables including sex of child, sex of 

parent, education of parent, family income level, maternal 

employment, accessibility to the child, language of parent, 

and length of residence in America. English and Korean 

versions of the PAAT and the Demographic Questionnaire (DQ) 

were administered to a sample of Korean American immigrant 

parents and Korean parents. Seventy-two Korean American 

respondents and 69 Korean parent respondents completed both 

questionnaires with no missing data. 

The t-test and multiple regression analysis were used 

to analyze the data obtained for this study. The 

Statistical Package for Social Sciences (SPSS), a program 

designed to provide the mean scores, and multiple regression 

analysis, were used at the University of the North Texas 

Research Laboratory. For this study, the .05 level of 

significance was adopted. 

50 
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Demographic Data 

Items on the Demographic Questionnaire were analyzed 

using frequency for a better understanding of the parent 

groups. The demographic variables included sex of child, 

sex of parent, education of parent, family income level, 

maternal employment, accessibility to the child, language, 

and length of residence in America. 

Sex of Child 

As shown in Table 1, the Korean American immigrant 

parents had 38 sons and 34 daughters and the Korean parents 

had 33 sons and 36 daughters. Seventy-one boys and 70 girls 

who are three to seven years of age were studied for this 

research. See Table 1. 

Table 1 

Cross-tabulation of Sex of Child for Sample 

Entire Sample Korean American Korean 

Sex of Child N % N % N % 

Male 71 50.4 38 52.8 33 47.8 

Female 70 49.6 34 47.2 36 52.2 
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Sex of Parent 

As shown in Table 2, 67 fathers and 74 mothers 

responded. More mothers (52.2%) responded than fathers 

(47.5%) in both groups. See Table 2. 

Table 2 

Cross-tabulation of Sex of Parent for Sample 

Entire Sample Korean American Korean 

Sex of Parent N % N % N % 

Male 67 47.5 34 47.2 33 47.8 

Female 74 52.5 38 52.8 36 52.2 

Education of Parents 

As indicated in Table 3, about one-half of the parents 

(51.1%) were college graduates. Bachelor's degrees and 

master's degrees were held by 75% and 65% of the Korean 

American immigrant parents and Korean parents, respectively. 

Therefore, the educational level of the Korean American 

parents was a little higher than that of the Korean parents. 

This result substantiates the findings of other researchers 

that Korean immigrant are a highly educated group (Yu, 

1990). 
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Level N % N % N % 

Elementary 1 0.7 1 1.4 0 0.0 

Junior high 2 1.4 0 0.0 2 2.9 

High school 39 27.7 17 23.6 22 31.9 

College 72 51.1 39 54.2 33 47.8 

Graduate school 27 19.1 15 20.8 12 17.4 

Family Income Level 

As shown in Table 4, the annual income level of the 

Korean American family ranged from less than $10,000 (5.6%) 

to $70,000 or more (19.4%). The monthly income of the 

Korean families ranged from less than 500,000 won (2.9%) to 

2,000,000 won or more (13.0%). The largest number of the 

Korean American parents were in the category of $10,000 to 

$24,999 (27.8%), and the largest number of Korean parents 

were in the category of 800,000 won to 1,199,999 won 

(34.8%). At that time there were approximately 710 won to 

the dollar. 
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Table 4 

Family Income for Korean American and Korean Parents 

Family Income Level N % 

Korean American immigrant parents 

Less than $10,000 4 5.6 

$10,000 to $24,999 20 27.8 

$25,000 to $39,999 11 15.3 

$40,000 to $54,999 15 20.8 

$55,000 to $69,999 8 11.1 

$70,000 or more 14 19.4 

Korean parents 

Less than 500,000 won 2 2.9 

500,000 won to 799,999 won 14 20.3 

800,000 won to 1,199,999 won 24 34.8 

1,200,000 won to 1,499,999 won 9 13.0 

1,500,000 won to 1,999,999 won 11 15.9 

2,000,000 won or more 9 13.0 

Maternal Employment 

Data in Table 5 reveals that more Korean American 

mothers (62.5-$) had full—time or part—time jobs than Korean 

mothers (33.3%). Sixty-six percent of the Korean mothers 

were not employed outside the home, whereas 37.5% of the 
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Korean American mothers were not employed. As previous 

research has shown, the role of Korean American mothers has 

changed with the increasing employment of Korean American 

mothers (Kim, 1981). 

Table 5 

Cross-tabulation of Maternal Employment 

Maternal Entire Sample Korean American Korean 

Employment N % N % N % 

Full-time 45 31.9 28 38.9 17 24.6 

Part-time 23 16.3 17 23.6 6 8.7 

Not employed 73 51.8 27 37.5 46 66.7 

Accessibility to the Child 

The Korean American immigrant parents seemed to spend 

more time with their children than did the Korean parents. 

As shown in Table 6, about 2.8% of the Korean American 

parents and 4.3% of the Korean parents responded that they 

had no access to their child. The largest number of Korean 

American parents (45.8%) and Korean parents (27.5%) 

responded that they spent more than 60 minutes with their 

children. This finding is related to previous research 
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which indicated that Korean American parents put great 

emphasis on education (Yu, 1990). 

Table 6 

Cross-tabulation of Accessibility to the Child 

Entire Sample Korean American Korean 

Accessibility N % N % N % 

None 5 3.5 2 2.8 3 4.3 

1 to 15 min. 13 9.2 8 11.1 5 7.2 

16 to 30 min. 35 24.8 13 18.1 22 31.9 

31 to 45 min. 25 17.7 11 15.3 14 20.3 

46 to 60 min. 11 7.8 5 6.9 6 8.7 

More than 60 min. 52 36.9 33 45.8 19 27.5 

Language of Parent 

As shown in Table 7, most of the Korean American 

immigrant parents (84.7%) regarded Korean as their native 

language. Sixty-eight percent of the Korean American 

parents reported that they spoke Korean with their children. 

None of the respondents (0%) spoke only English. This 

result is related to the findings of Park (1983), that 

indicate as young Korean Americans grow up in America, their 
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Korean parents become more proficient in English and use 

more English. 

Table 7 

Cross-tabulation of Language for Korean American Parents 

Language spoken Language spoken 

Language with children 

N % N % 

Korean always 17 23.6 17 23.6 

Korean most of 
the time 44 61.1 32 44.4 

Korean & English 8 11.1 20 27.8 

English most of 
the time 3 4.2 3 4.2 

English always 0 0.0 0 0.0 

Length of Residence 

The respondents' length of residence ranged from two to 

19 years. The mean length of residence was 8 years and 7 

months. As shown in Table 8, almost one-half of the 

respondents (45.8%) had lived in the United States more than 

10 years. Only 9.7% of the respondents had lived in the 

United States between two and four years. 
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Table 8 

Cross-tabulation of Length of Residence 

Length of Residence N % 

Less than 2 yrs. 0 0.0 

2 to 4 yrs. 7 9.7 

4 to 6 yrs. 12 16.7 

6 to 8 yrs. 8 11.1 

8 to 10 yrs. 12 16.7 

10 yrs. or more 33 45.8 

Age of Parent 

The respondents ranged in age from 28 to 47 years. The 

mean age of the entire group was 34.8. The mean age of the 

Korean American parents was 35.1 and the mean age of Korean 

parents was 34.4. See Table 9. 

Care of Children 

As shown in Table 10, 91.3% of the Korean parents cared 

for their children by themselves or had a relative care for 

their children. This percentage is higher than that of the 

Korean American parents (84.7%). This finding indicates 

that Korean parents favored care by parents or relatives 

over any type of child care. Only one Korean parent 

respondent used a day care center. See Table 10. 
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Table 9 

Cross-tabulation of Ages of Parents 

Entire Sample Korean American Korean 

Age N % N % N % 

25-30 9 6.4 6 8.3 3 4.3 

31-35 78 55.3 36 50.0 42 60.9 

36-40 44 31.2 23 31.9 21 30.4 

41-45 9 6.4 6 8.3 3 4.3 

45-55 1 0.7 1 1.4 0 0.0 

Table 10 

Cross-tabulation Regarding Care of Children 

Entire Sample Korean American Korean 

Care of Children N % N % N % 

Father or mother 110 78.0 52 72.2 58 84.1 

Relative 14 9.9 9 12.5 5 7.2 

Neighbor or friend 0 0.0 0 0.0 0 0.0 

Maid 5 3.5 1 1.4 4 5.8 

Day care center 8 5.7 7 9.7 1 1.4 

Other 4 2.8 3 4.2 1 1.4 
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Analysis of Research Questions 

Research Question 1 asked: Is there a statistically 

significant difference in scores obtained on the PAAT 

between Korean American immigrant parents and Korean parents 

for the total PAAT scores? 

Results of the t-test indicate that no significant 

difference was found between Korean American immigrant 

parents and Korean parents for the total PAAT scores. As 

indicated in Table 11, the means are very similar. It means 

that the two groups are very homogeneous. 

Table 11 

t-Test Comparisons for Total PAAT 

N Mean SD 

Korean American 72 

Korean 69 

120.36 

119.54 

6.89 

6.72 

F value 2-tailed p 

Pooled Variance Estimate 

t DF E 

1.05 .836 .72 139 .473 
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Research Question 2 asked: Are there any statistically-

significant differences in scores obtained on the PAAT 

between Korean American immigrant parents and Korean parents 

for the five subsets of PAAT? 

(a) Is there a statistically significant difference in 

scores obtained on the PAAT between Korean American 

immigrant parents and Korean parents for the creativity 

subset? 

As shown in Table 12, no significant difference was 

found between Korean American immigrant parents and Korean 

parents for the creativity subset. The mean score of the 

creativity subset was higher than the other subsets for both 

groups. The highest mean score of each item for both groups 

was recorded for item 21, child's pretending seems natural. 

Table 12 

t-Test Comparisons for Creativity Subset 

N Mean SD 

Korean American 72 25.50 2.16 

Korean 69 24.91 1.99 

Pooled Variance Estimate 

F value 2-tailed E t DF E 

1.17 .510 1.68 139 .096 
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(b) Is there a statistically significant difference in 

scores obtained on the PAAT between Korean American 

immigrant parents and Korean parents for the frustration 

subset? 

No significant difference was found between Korean 

American immigrant parents and Korean parents for the 

frustration subset. As shown in Table 13, the mean scores 

of the frustration subset for both groups are lower than the 

average score of 25. According to Strom (1984), "a score of 

25 is the average for any subset and can serve as a point of 

differentiation between desirable and undesirable parental 

attitudes" (p. 8). This finding indicates that the 

respondents for both groups tended to have parental 

expectations which were inconsistent with their children's 

developmental needs. 

Table 13 

t-Test Comparisons for Frustration Subset-. 

N Mean SD 

Korean American 72 24.36 2.27 

Korean 69 24.22 2.20 

F value 2-tailed 
Pooled Variance Estimate 

F value 2-tailed E t DF E 

1.06 .813 .38 139 .703 
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(c) Is there a statistically significant difference in 

scores obtained on the PAAT between Korean American 

immigrant parents and Korean parents for the control subset? 

No significant difference was found between Korean 

American immigrant parents and Korean parents for the 

control subset. As indicated in Table 14, the mean of the 

control subset for both groups was slightly lower than the 

average score of 25. This indicates that participants 

tended to have a great need to control their children. 

Table 14 

t-Test Comparisons for Control Subset 

N Mean SD 

Korean American 72 

Korean 69 

24.76 

24.59 

2.23 

2.18 

Pooled Variance Estimate* 

F value 2-tailed p t DF p 

1.05 .848 .46 139 .648 
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(d) Is there a statistically significant difference in 

scores obtained on the PAAT between Korean American 

immigrant parents and Korean parents for the play subset? 

No significant difference was found between Korean 

American immigrant parents and Korean parents for the play 

subset. Mean scores for the play subset for both groups 

were lower than the other subsets. Eight of the 10 items 

for both groups were below the average score of 2.5 and, 

thus, in the undesirable range. See Table 15. This finding 

indicates that most participants did not have a positive 

parental understanding of play and its importance for child 

development (Strom, 1984). 

Table 15 

t-Test Comparisons for Plav Subset 

N Mean SD 

Korean American 72 21. 88 2.08 

Korean 69 21. 93 1.97 

Pooled Variance Estimate 

F value 2-tailed p t DF p 

1.12 .652 -.15 139 .878 
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(e) Is there a statistically significant difference in 

scores obtained on the PAAT between Korean American 

immigrant parents and Korean parents for the teaching-

learning subset? 

As indicated in Table 16, no significant difference was 

found between Korean American immigrant parents and Korean 

parents on the teaching-learning subset. The mean of 

teaching-learning subset for both groups was lower than the 

average score of 25. This indicates that participants did 

not seem to have desirable parental attitudes toward 

teaching-learning. 

Table 16 

t-Test Comparisons for Teaching-Learning Subset 

N Mean SD 

Korean American 72 

Korean 69 

23.86 

23.88 

2.36 

2.55 

F value 2-tailed e 

Pooled Variance Estimate 

t DF p 

1.17 .508 -.06 139 .956 
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PAAT Subset Creativity 

Research Question 3 asked: (a) Is there a significant 

relationship between the creativity subset and the 

demographic variables including sex of child, sex of parent, 

education of parents, family income level, maternal 

employment, accessibility to the child, language of 

parents, and length of residence in America for each group? 

Entire Sample. As shown in Table 17, no significant 

relationship was found between creativity and the 

demographic variables for the entire sample. See Table 17. 

Table 17 

Multiple Regression Summary Table for Creativity Subset for 
Entire Sample 

Independent 
Variables 

Sum of 
Squares 

R Square 
Change 

£ Sig. of 
F 

Sex of child 3.87 .006 .85 .36 

Sex of parent .52 .001 .11 .74 

Employment 7.19 .011 .79 .46 

Education 21.74 .035 1.19 .32 

Income level 6.78 .011 .29 .91 

Accessibility 5.22 .009 .23 .95 

R Square DF F Sig . of F 

.092 18/122 .69 • 8163 
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Korean American Immigrant Parents. A significant 

relationship was evident between creativity and the language 

of parents for Korean American immigrant parents. Data in 

Table 18 provide the results of multiple regression for the 

creativity subset of the PAAT by Korean American immigrant 

parents. This result indicates that the more Korean 

American parents spoke English, the more likely it was that 

they would have positive attitudes toward creativity. 

Table 18 

Multiple Regression Summary Table for Creativity Subset for 
Korean American Parents 

Independent 
Variables 

Sum of 
Squares 

R Square 
Change 

F Sig. of 
F 

Sex of child 4.41 .013 .86 .36 

Sex of parent .77 .002 .15 .70 

Employment .49 .001 .05 .95 

Education 10.47 .032 .68 .57 

Income level 8.18 .025 .32 .90 

Accessibility 2.73 .008 .11 .99 

Language 48.72 .148 3.16 .03* 

Length of 
residence .40 .001 .08 .78 

R Square DF F Sig . of F 

.268 27/47 .71 • 8086 

•significant level <.05 
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Korean Parents. As indicated in Table 19, no 

significant relationship was found between creativity and 

the demographic variables for Korean parents. See Table 19. 

Table 19 

Multiple Regression Summary Table for Creativity Subset for 
Korean Parents 

Independent Sum of R Square F Sig. of 
Variables Squares Change F 

Sex of child 1.05 .004 .26 .61 

Sex of parent .03 .001 .01 .94 

Employment 23.21 .086 2.84 .07 

Education 25.75 .096 2.10 .11 

Income level 17.90 .066 .88 .50 

Accessibility 20.30 .075 .99 .43 

R Square DF F Sig. of F 

.227 17/51 .88 .5986 

PAAT Subset Frustration 

Research Question 3 asked: (b) Is there a significant 

relationship between the frustration subset and the 

demographic variables including sex of child, sex of parent, 
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education of parents, family income level, maternal 

employment, accessibility to the child, language of parents, 

and length of residence in America for each group? 

Entire Sample. As indicated in Table 20, no 

significant relationship was found between frustration and 

the demographic variables for the entire sample. See Table 

20. 

Table 20 

Multiple Regression Summary Table for Frustration Subset for 
Entire Sample 

Independent 
Variables 

Sum of 
Squares 

R Square 
Change 

F Sig. of 
F 

Sex of child .00 . 000 .00 .98 

Sex of parent .89 .001 .18 .68 

Employment 5.02 .007 .50 .61 

Education 26.65 .038 1.31 .27 

Income level 13.01 .019 .51 .77 

Accessibility 26.03 .037 1.03 .40 

R Square DF F Sig . of F 

.110 18/122 .84 • 1 6494 
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Korean American Immigrant Parents. As indicated in 

Table 21, no significant relationship was found between 

frustration and the demographic variables for Korean 

American immigrant parents. See Table 21. 

Table 21 

Multiple Regression Sumittarv Table for Frustration Subset for 
Korean American Parents 

Independent 
Variables 

Sum of R Square 
Squares Change 

Sig. of 
F 

Sex of child 12.90 .04 3.11 .08 

Sex of parent 4.04 .01 .98 .33 

Employment 16.94 .46 2.04 .14 

Education 2.50 .01 .20 .90 

Income level 16.61 .05 .80 .55 

Accessibility 8.09 .02 .39 .85 

Language 24.75 .07 1.99 .13 

Length of 
residence 

9.53 .03 2.30 .14 

R Square DF £ Sig . Of F 

.465 24/47 1.70 • 0587 



71 

Korean parents. As indicated in Table 22, no 

significant relationship was found between frustration and 

the demographic variables for Korean parents. 

Table 22 

Multiple Regression Summary Table for Frustration Subset for 
Korean Parents 

Independent 
Variables 

Sum of 
Squares 

R Square 
Change 

F Sig. of 
F 

Sex of child 10.56 .032 2.15 .15 

Sex of parent 1.61 .004 .33 .57 

Employment 3.24 .009 .33 .72 

Education 32.01 .097 2.17 .10 

Income level 11.16 .034 .45 .81 

Accessibility 25.08 .076 1.02 .42 

Test of Model 

R square DF F Sig . Of F 

.239 17/51 .94 • 5342 

PAAT Subset Control 

Research Question 3 asked: (c) Is there a significant 

relationship between the control subset and the demographic 
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variables including sex of child, sex of parent, education 

of parents, family income level, maternal employment, 

accessibility to the child, language of parents, and length 

of residence in America for each group? 

Entire Sample. As shown in Table 23, a significant 

relationship was evident between the control subset and two 

demographic variables, maternal employment and the education 

of parents for entire sample. Control was related 

significantly to maternal employment and the education of 

parents. These results indicate that the higher the 

parents' level of education, the more likely Korean American 

parents and Korean parents were to allow their children to 

have independence and to promote child autonomy. Also, 

mothers who were not employed outside the home tended to 

have a greater need to control the behavior of their 

children. See Table 23. 

Korean American Immigrant Parents. Data in Table 24 

provide the results of multiple regression for the control 

subset of the PAAT by Korean American immigrant parents. A 

significant relationship was found between the control 

subset and maternal employment for Korean American immigrant 

parents. Control was significantly related to maternal 

employment for the Korean American immigrant parents. 

Korean American mothers who worked outside the home tended 
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to control the behavior of their children less and to give 

their children more independence and privacy. See Table 24. 

Table 23 

Multiple Regression Summary Table for Control Subset for 
Entire Sample 

Independent 
Variables 

Sum of R Square 
Squares Change 

Sig. of 
F 

Sex of child 7.32 .01 1.68 .198 

Sex of parent 9.55 .01 2.19 .141 

Employment 28.43 .04 3.25 .042* 

Education 70.23 .10 4.02 .004** 

Income level 31.12 .05 1.42 .220 

Accessibility 5.50 .00 .25 .938 

Test of Model 

R Square DF £ Sig. of F 

.239 17/51 .94 .5342 

•significant level <.05 ••significant level <.01 

Korean Parents. A significant relationship was found 

between the control subset and two demographic variables, 

education of Korean parents and family income level. 

Control was significantly related to the education of 
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Korean parents and to family income level. This finding 

indicates that the higher the education of the parents and 

the higher the family income level, the more likely Korean 

parents were to allow their children to have independence 

and self-assertion. See Table 25. 

Table 24 

Multiple Regression Summary Table for Control Subset for 
Korean American Parents 

Independent 
Variables 

Sum of 
Squares 

R Square 
Change 

F Sig. of 
F 

Sex of child 8.27 .02 1.79 .19 

Sex of parent 5.28 .01 1.14 .29 

Employment 35.05 .10 3.80 .03* 

Education 29.87 .08 2.16 .10 

Income level 14.39 .04 .62 .68 

Accessibility 4.76 .01 .21 .96 

Language 12.02 .03 .87 .46 

Length of 
residence 

1.93 .01 .42 .52 

R Square DF F Sig . of F 

.385 24/47 1.23 • 2691 

•significant level <.05 
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Table 25 

Multiple Regression Summarv Table for Control Subset for 
Korean parents 

Independent 
Variables 

Sum of 
Squares 

R Square 
Change 

F Sig. of 
£ 

Sex of child 5.99 .02 1.44 .24 

Sex of parent 3.35 .01 .80 .37 

Employment 12.49 .04 1.50 .23 

Education 34.37 .11 2.75 .05* 

Income level 60.86 .19 2.92 .02* 

Accessibility 22.70 .07 1.09 .38 

R Square DF F Sig.Of F 

.341 17/51 1.55 .1145 

•significant level <.05 

PAAT Subset Plav 

Research Question 3 asked: (d) Is there a significant 

relationship between the play subset and the demographic 

variables including sex of child, sex of parent, education 

of parents, family income level, maternal employment, 

accessibility to the child, language of parents, and length 

of residence in America for each group? 
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Entire Sample. As indicated in Table 26, no 

significant relationship was evident between the play subset 

and the demographic variables. See Table 26. 

Table 26 

Multiple Regression Summary Table for Plav Subset for Entire 
Sample 

Independent 
Variables 

Sum of 
Squares 

R Square 
Change 

F Sig. of 
F 

Sex of child .71 .001 .17 .68 

Sex of parent .07 .000 .02 .89 

Employment 10.96 .019 1.31 .27 

Education 10.31 .018 .62 .65 

Income level 15.09 .027 .72 .61 

Accessibility 21.93 .039 1.05 .39 

Test of Model 

R Square DF F Sig. Of F 

.102 18/122 .78 .7245 

Korean American Immigrant Parents. As shown in Table 

27, a significant relationship was found between the play 

subset and the length of residence in the United States. 
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This finding is closely related to the findings of 

Park(1983). The longer Korean American immigrant parents 

lived in the United States, the more they tended to have 

positive attitudes toward play and an understanding of the 

importance of play. See Table 27. 

Table 27 

Multiple Regression Summary Table for Plav Subset for Korean 
American Parents 

Independent 
Variables 

Sum of 
Squares 

R Square 
Change 

F Sig. of 
F 

Sex of child 13.42 .04 3.12 .084 

Sex of parent .67 .00 .16 .694 

Employment 3.31 .01 .39 .682 

Education 9.46 .03 .73 .537 

Income level 21.60 .07 1.01 .425 

Accessibility 19.55 .06 .91 .483 

Language 5.96 .02 .46 .710 

Length of 
residence 

18.44 .06 4.29 .044* 

R Square DF F Sig . Of F 

.340 24/47 1.01 • 4760 

•significant level <.05 
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Korean Parents. As indicated in Table 28, a 

significant relationship was found between the play subset 

and the maternal employment of Korean parents. The Korean 

mothers who had jobs outside the home tended to have more 

positive attitudes toward play. See Table 28. 

Table 28 

Multiple Regression Summary Table for Plav Subset for 
Korean Parents 

Independent Sum of R Square F Sig. of 
Variables Squares Change F 

Sex of child 3.42 .013 .91 .345 

Sex of parent 1.04 .003 .28 .601 

Employment 33.22 .126 4.41 .017* 

Education 4.27 .016 .38 .769 

Income level 24.55 .093 1.30 .277 

Accessibility 25.51 .097 1.35 .257 

R Square DF F Sig. of F 

.268 17/51 1.10 .3786 

•significant level <.05 

PAAT Subset Teaching-Learning 

Research Question 3 asked: (e) Is there a significant 

relationship between teaching-learning subset and the 

demographic variables including sex of child, sex of parent, 
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education of parents, family income level, maternal 

employment, accessibility to the child, language of parents, 

and length of residence in America for each group? 

Entire Sample. A significant relationship was found 

between teaching-learning and the education of parents for 

the entire sample. See Table 29. This finding indicates 

that the higher the education level of the parents, the more 

likely parents were to perceive themselves as teachers in 

the teaching-learning process for their children. 

Table 29 

Multiple Regression Summary Table for Teachina-T.earnincr 
Subset for Entire S a m n l e ~ 

Independent 
Variables 

Sum of 
Squares 

R Square 
Change 

F Sig. of 
F 

Sex of child 8.97 .010 1. 56 .214 

Sex of parent .49 .001 • 08 .772 

Employment 4.17 .005 • 36 .696 

Education 82.24 .098 3. 58 .009** 

Income level 30.48 .036 1. 06 .386 

Accessibility 4.49 .005 • 16 .978 

R Square DF F Sig. Of F 

•163 18/122 1.32 . 1889 

••significant level <.01 
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Korean American Immigrant Parents. A significant 

relationship was found between the teaching-learning and the 

education level of Korean American immigrant parents. See 

Table 30. This result indicates that Korean American 

immigrant parents with higher levels of education were more 

likely to perceive themselves as facilitators in the 

teaching-learning process for their children. 

Table 30 

Multiple Regression Summary Table for Teaching-Learning 
Subset for Korean American Parents 

Independent 
Variables 

Sum of 
Squares 

R Square 
Change 

Sig. of 
F 

Sex of child 2.08 .005 .37 .54 

Sex of parent .16 . 000 .03 .87 

Employment 5.98 .015 .54 .59 

Education 53.08 .135 3.18 .03* 

Income level 26.86 .068 .97 .45 

Accessibility 9.95 .025 .36 .87 

Language 8.09 .020 .49 .69 

Length of 
residence 

.14 .000 .03 .87 

R Square DF F Sig. of F 

.338 24/47 1.00 .4850 

•significant level <.05 
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Korean parents. As shown in Table 31, no significant 

relationship was found between the teaching-learning subset 

and the demographic variables for Korean parents. See Table 

31. 

Table 31 

Subset for Korean Parents 

Independent 
Variables 

Sum of 
Squares 

R Square 
Change 

F Sig. of 
F 

Sex of child 3.03 .007 .46 .50 

Sex of parent 2.22 .005 .34 .56 

Employment 28.75 .065 2.19 .12 

Education 23.18 .052 1.18 .33 

Income level 38.37 .087 1.17 .34 

Accessibility 20.34 .046 .62 .68 

R Square DF F Sig. Of F 

.245 17/51 .97 .5006 

Discussion 

The purposes for this study were to identify and 

compare the childrearing attitudes of two ethnic groups, the 
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Korean American immigrant parents and the Korean parents. 

The findings indicate that there were no significant 

differences between Korean American immigrant parents and 

Korean parents on their total PAAT scores. Therefore, it 

can be inferred that these two groups are very similar and 

homogeneous. 

As shown in Table 8, the mean length of residence for 

Korean American immigrant parents was 8 years and 7 months. 

Although half of the Korean American respondents (45.8%) had 

lived in America more than 10 years, the mean scores of the 

two groups on the total PAAT and the five subsets of the 

PAAT indicate a similarity in the two groups, and that the 

two groups also had similar responses on each item of the 

PAAT. These findings substantiate the results of previous 

studies which have indicated that Korean American immigrant 

parents have a strong sense of ethnic attachment and slow 

acculturation process, regardless of their length of 

residence in America (Chae, 1990; Golden, 1987; Hurh and 

Kim, 1984; Kim, 1990). The results also confirm Lee's 

(1989) study which showed a greater trend toward ethnic 

persistence than toward change, in regard to childrearing. 

Chae (1990) explained that, "Americanization is added on to 

the Koreanness" (p. 240). 

The results of this study indicate that the Korean 

American immigrant parents' childrearing attitudes toward 

parenting and child behaviors were not greatly affected by 
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their acculturation or assimilation. No influence of 

acculturation upon childrearing attitudes of the Korean 

American immigrant parents was evident. The childrearing 

attitudes of the Korean American parents had not changed, 

regardless of their length of residence in America. This 

result is closely related to the findings of Chae (1990), 

which indicated that the magnitudes of relative 

acculturation differences between the parents of Korean 

American juvenile delinquents and children were greater than 

those of normal Korean American parents and children. 

Chae's data suggest that Korean American juvenile 

delinquency is associated with acculturation differences and 

family conflicts between Korean American immigrant parents 

and their children (Chae, 1990). This finding provided 

important implications in terms of the prevention and early 

intervention in regard to Korean American juvenile 

delinquency. Therefore, it can be inferred that the early 
* 

childrearing attitudes of the Korean American immigrant 

parents needed some change. 

It is important to note that the total mean scores for 

both groups of parents were below the total PAAT mean 

average of 125. According to Strom (1984), "total scores 

are interpreted as desirable or undesirable parental 

attitudes based on whether they exceed or fall below the 

absolute mean of 125" (p. 8). Based on the findings of this 

investigation, it is possible that the Korean American 
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immigrant parents and the Korean parents had undesirable 

parental attitudes. Research comparing immigrant parents of 

several ethnic groups has revealed that the total mean 

scores of both groups of parents were lower than that of 

others. Griswold (1975) conducted research using the PAAT 

with a sample that was 46% Anglo, 27% Black, and 27% 

Mexican-American and showed a mean score for the total PAAT 

of 139.01. Elmquist (1975) studied intact Anglo families 

with kindergarten children by administering the PAAT, and 

reported a mean score for the total PAAT of 144.83. Johnson 

(1975) investigated Mexican-American intact families with a 

prekindergarten son using the PAAT and found a mean score 

for the total PAAT of 136.22. Hill (1976) conducted 

research using a sample of Hopi Indian families and reported 

a mean score for the total PAAT of 135.35. Park (1983) 

conducted research using the same Korean version of PAAT, 

with a sample of 118 Korean American immigrant parents, and 

found a mean score for the total PAAT of 133.68. Therefore, 

the results of this study indicate that both groups of 

parents did not have positive and desirable parental 

attitudes. Thus, parent education programs based on child 

development and developmentally appropriate practice should 

be beneficial for both Korean American immigrant parents and 

Korean parents. 

No significant difference was found between Korean 

American immigrant parents and Korean parents using the PAAT 
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five subsets of creativity, frustration, control, play, and 

teaching-learning. As shown in Table 12, the mean score of 

the creativity subset was higher than the other subsets for 

both groups. The highest mean score on an item for both 

groups was recorded for item 21, child's pretending seems 

natural. Only one mean score for the creativity subset for 

Korean American parents was above the PAAT average of 25, 

and the other mean scores of Korean American parents and 

Korean parents were below the PAAT average of 25—in the 

undesirable range. This finding indicates that Korean 

American parents tend to accept and encourage creative 

development in their children. However, neither the Korean 

American immigrant parents nor the Korean parents exhibited 

positive feelings and desirable attitudes toward 

frustration, control, play, and teaching-learning. 

It is important to note that the mean scores for the 

play subset for both groups were lower than other subsets. 

Their lowest scores, which are below average, indicate that 

the parents for both groups did not have a positive parental 

understanding of play and its importance on child 

development. This result may be due to the fact that 

Koreans tended to give more emphasis to the importance of 

academics in preschool than did the Americans. Therefore, 

Korean American immigrant parents and Korean parents need to 

understand children's needs and recognize the importance of 

play. The lowest mean score of each item for both groups 
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was recorded for the statement "playing with my child 

improves the child's behavior" (item 24). Parents had 

difficulty responding to this item due to the 

authoritarianism in Korean culture. 

One important finding related to the length of 

residence in America was the significant relationship found 

between the play subset and the length of residence. The 

longer Korean American parents had lived in America, the 

more likely they were to understand the importance of play 

and its influence on child development. This finding is 

similar to the findings of Park (1983). 

A statistically significant relationship was revealed 

between the language spoken by parents and creativity. 

Approximately 85% of the Korean American parents surveyed 

were more likely to use and prefer Korean than English. The 

more Korean American parents spoke English, the more likely 

it was that they exhibited parental acceptance of creative 

functioning in their children and encouraged creative 

development. 

Maternal employment for Korean American immigrant 

parents was significantly related to control. An increase 

in the number of Korean American mothers who are employed 

was evident in responses to this item. Korean American 

mothers who worked outside the home tended to control the 

behavior of their children less, to allow their children to 

have more independence, and to promote child autonomy. 
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Among the Korean parents, the educational level of parents 

and the family income level were significantly related to 

control. This result confirms other research which 

indicates that the higher the level of educational 

achievement, the higher the family income level (Allie, 

1986; Sowell, 1981). The higher the education level of 

parents and the higher the family income level, the more 

likely Korean parents were to allow their children to have 

independence and to encourage self-assertion. 

As shown in Table 28, a significant relationship was 

found between play and maternal employment for the Korean 

parents. Korean mothers who worked outside the home 

tended to have more positive feelings about play and an 

understanding of the importance of play on child 

development. 

The education level of the Korean American parents was 

significantly related to teaching-learning. This finding 

substantiates other research which shows that the higher 

parents' level of educational achievement, the higher their 

score on the teaching-learning subset of the PAAT (Allie, 

1986; Park, 1983; Spiwak, 1982). These results indicate 

that the Korean American immigrant parents with higher 

levels of education were more likely to teach their children 

and to perceive themselves as teachers to facilitate the 

teaching-learning process for their children. The findings 

of this study provide information that could provide some 
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insights for Korean American immigrant parents with respect 

to their problems, conflicts, and challenges that stem from 

the need to cope with a new culture, especially concerning 

childrearing practices. 



CHAPTER 5 

SUMMARY, FINDINGS, CONCLUSIONS, IMPLICATIONS, 

AND RECOMMENDATIONS 

In this chapter, a summary of the study, findings, 

conclusions, implications and recommendations for future 

study are presented. 

Summary 

The problem of this study was a comparison of selected 

childrearing attitudes between church-related Korean 

American immigrant parents and Korean parents. The purposes 

of this study were to compare the childrearing attitudes of 

church-related Korean American immigrant parents and Korean 

parents as measured by the five subsets of the Parent As A 

Teacher Inventory (PAAT), and to identify relationships 

between each of the following five subsets of the PAAT 

childrearing: creativity, frustration, control, play, and 

teaching-learning and the following demographic variables: 

sex of child, sex of parent, education of parents, family 

income level, maternal employment, accessibility to the 

child, language of parents, and length of residence in 

America. 

89 
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The instruments used were the PAAT and the Demographic 

Questionnaire (DQ). The PAAT was developed by R. D. Strom 

(1984), and consists of 50 items measuring five areas. 

The Demographic Questionnaire (DQ), developed for this 

study, consists of eight items for Korean parents and eleven 

items for Korean American immigrant parents, including 

language and the length of residence in America. The PAAT 

was designed to be used for parents with children who are 

three to nine years of age. The PAAT items are arranged 

into five areas related to childrearing: creativity of 

child, play of child, parental frustration in childrearing, 

amount of parental control exercised over child, and 

parents' perception of themselves as teachers of their own 

children. The purpose of this composite attitude scale is 

to help parents describe their feelings about certain 

aspects of the parent-child interactive system, their 

standards for assessing the importance of various child 

behaviors, and their value preferences and frustrations 

concerning child behaviors. The DQ was developed to record 

demographic variables including sex of child, sex of parent, 

level of education of the responding parent, family income 

level, maternal employment, accessibility to the child, 

language of parents, and length of residence in America. 

The subjects of this study were 141 respondents, 34 

fathers and 38 mothers living in a metropolitan area in 

North Texas and 34 fathers and 35 mothers living in Seoul, 
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South Korea. All subjects were volunteer parents from 

different families that had at least one child between three 

and seven years of age. The Korean American immigrant 

parents were selected from a population of church-related 

parents who were members of the churches selected for this 

study. The Korean parents for this study were selected 

through four Korean kindergartens which were located in the 

northern, eastern, western, and southern parts of Seoul, 

Korea. 

Responses of the sample were analyzed using the t-test 

and multiple regression analysis. The t-test was used to 

compare the mean of the Korean American immigrant parents' 

scores of the total PAAT score and five subsets with the 

mean of the Korean parents' scores on the total PAAT scores 

and five subsets. Multiple regression analysis was employed 

to identify relationships between the PAAT childrearing 

subsets and the demographic variables. 

Findings 

The findings of this investigation apply solely to the 

subjects studied. The analysis of research questions 

indicated that: 

1. No significant difference was found in the 

childrearing attitudes of church-related Korean American 

immigrant parents and Korean parents on the total PAAT 

scores. 
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2. No significant difference was found in the 

childrearing attitudes of church-related Korean American 

immigrant parents and Korean parents on the creativity, 

frustration, control, play, and teaching-learning PAAT 

subsets. 

3. A significant relationship was found between the 

PAAT subset creativity and the language spoken by parents in 

the Korean American immigrant parent group. 

4. No significant relationship was found between the 

PAAT subset creativity and the demographic variables for 

Korean parents. 

5. No significant relationship was found between the 

PAAT subset frustration and the demographic variables for 

Korean American immigrant parents or Korean parents. 

6. A significant relationship was found between the 

PAAT subset control and maternal employment for the Korean 

American immigrant parent group. 

7. A significant relationship was found between the 

PAAT subset control and two demographic variables, education 

of parents and family income level, for the Korean parents. 

8. A significant relationship was found between the 

PAAT subset play and the length of residence in America for 

the Korean American immigrant parents. 

9. A significant relationship was found between the 

PAAT subset play and the maternal employment for the Korean 

parents. 
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10. A significant relationship was found between the 

PAAT subset teaching-learning and the education level of 

parents for the Korean American immigrant parents. 

11. No significant relationship was found between the 

PAAT subset teaching-learning and the demographic variables 

for Korean parents. 

Conclusions 

Based on the findings of this study, the following 

conclusions are made: 

1. The childrearing attitudes of Korean American 

immigrant parents are not significantly different from those 

of Korean parents as measured by the PAAT. Korean American 

immigrant parents have a tendency to hold an ethnic 

persistence, especially in regard to childrearing attitudes. 

2. Creativity is related to the language spoken by 

Korean American immigrant parents. The more Korean American 

parents tend to speak English, the more likely they are to 

exhibit parental acceptance of creativity and to encourage 

creative development. 

3. Control is related to maternal employment for 

Korean American immigrant parents. Korean American mothers 

who work outside the home have a tendency to allow their 

children to have more independence and to promote child 

autonomy. 

4. Control is related to the education level of 

parents and family income level for Korean parents. The 
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higher the education level of parents and the higher the 

family income level, the more likely Korean parents are to 

allow their children independence and autonomy. 

5. Play is related to the length of residence in 

America for Korean American immigrant parents. The longer 

Korean American parents have lived in the United States, the 

more they seem to understand the importance of play and its 

influence on child development. 

6. Play is related to maternal employment for Korean 

parents. Korean mothers who work outside the home have a 

tendency to have more positive feelings about play and an 

understanding of the importance of play on child 

development. 

7. Teaching-learning is related to the education level 

of Korean American immigrant parents. Korean American 

parents with higher levels of education are more likely to 

teach their children, to perceive themselves as teachers, 

and to facilitate their children's learning process. 

Implications 

The following implications are suggested from the data 

in this study. 

1. The findings may be useful in parent education 

programs to help Korean American immigrant parents adjust to 

the American culture with respect to childrearing practices. 
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2. Parent education for Korean American parents and 

Korean parents needs to emphasize the role of play and the 

importance of play on child development. 

3. The findings may be helpful in planning teacher 

education programs to help American teachers understand the 

cross-cultural interaction process and characteristics of 

Korean American children.* 

4. The findings may be helpful in planning teacher 

training programs to help Korean teachers recognize the 

value of play and to implement developmentally appropriate 

practices in early childhood programs in Korea. 

Recommendations 

Based on the findings and conclusions of this study, 

the following recommendations for future research are made: 

1. It is recommended that this study be replicated 

using a larger sample of Korean American immigrant parents 

and Korean parents. 

2. It is recommended that this study be replicated 

using Korean American immigrant parents and Korean parents 

from diverse geographical sections and community settings. 

3. It is recommended that further research be 

conducted to compare other aspects of childrearing 

practices. 

4. It is recommended that longitudinal research be 

conducted to study childrearing attitudes and their 

relationship to the influence of acculturation upon 

immigrants. 
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PARENT AS A TEACHER INVENTORY 

Directions: 

You will be reading some statements on feelings about your child. This is not a test. We are asking 
that you express your feelings about your child. For each statement, circle only one answer. If there 
is no doubt in your mind about the statement, circle either STRONG YES or STRONG NO. Other-
wise, circle either YES or NO. Continue until you have answered all 50 statements. Take your time. 

1. I get tired of all the questions my child asks. 

STRONG YES YES NO STRONG NO 

2. My child should be able to make noise during play. 

STRONG YES YES NO STRONG NO 

3. It is all right for my child to disagree with me. 

STRONG YES YES NO STRONG NO 

4. My child needs to play with me. 

STRONG YES YES NO STRONG NO 

5. Much of my child's learning will take place before he or she enters school. 

STRONG YES YES NO STRONG NO 

6. I like my child to make up stories. 

STRONG YES YES NO STRONG NO 

7. It gets on my nerves when my child keeps asking me to watch him or her play. 

STRONG YES YES NO STRONG NO 

8 I want my child to say more than I do when we talk. 

STRONG YES YES NO STRONG NO 

9. Playing with my child makes me feel restless. 

STRONG YES YES NO STRONG NO 
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]0 . It is hard for me to tell when my child has learned something. 

STRONG YES YES NO STRONG NO 

11. When rny child doesn't know an answer, I ask the child to guess. 

STRONG YES YES NO STRONG NO 

12. I get tired of all the fears that my child talks about. 

STRONG YES YES * NO STRONG NO 

13. There are some things I just don't want my child to talk about. 

STRONG YES YES NO STRONG NO 

14. If I spend a lot of time playing with my child, he or she will disobey me more 
often. 

STRONG YES YES NO STRONG NO 

15. It is all right for my child to have a make-believe friend. 

STRONG YES YES NO STRONG NO 

16. I want my child to play with toys made for boys and toys made for girls. 

STRONG YES YES NO STRONG NO 

17. My child bothers me with questions when I am busy. 

STRONG YES YES NO STRONG NO 

18. I like my child to be quiet when adults are talking. 

STRONG YES YES NO STRONG NO 

19. I feel able to choose new toys for my child. 

STRONG YES YES NO STRONG NO 

20. It is difficult for me to think of things to say to my child during play. 

STRONG YES YES NO STRONG NO 
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21. When imy child plays with toys, the pretending seems foolish. 

- 'STRONG YES YES NO STRONG NO 

22. My child is punished for fighting during play. 

STRONG YES YES NO STRONG NO 

23. While we play, my child should be the person in control. 

STRONG YES YES NO STRONG NO 

24. Playing with my child improves the child's behavior. 

STRONG YES YES NO STRONG NO 

25. When I play with my child I feel the need to talk like a child. 

STRONG YES YES NO STRONG. NO 

26. I want my child to have all of his or her questions answered. 

STRONG YES YES NO STRONG NO 

27. It's all right for my child to get dirty while at play. 

STRONG YES YES NO STRONG NO 

28. When at play with my child, I prefer games that have rules rather than the 
make-believe kind of play. 

STRONG YES YES NO STRONG NO 

29. My child learns new words when we play. 

STRONG YES YES NO STRONG NO 

30. I feel able to give my child the proper preschool experience at home. 

STRONG YES YES NO STRONG NO 

31. I get upset when my child tries to solve a simple problem in the wrong way. 

STRONG YES YES NO STRONG NO 
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32. It's okay for my child to interrupt me when we play. 

STRONG YES YES NO STRONG NO 

33. I feel play must be stopped when my child becomes angry at a playmate. 

STRONG YES YES • NO STRONG NO 

34. I try to praise my child a lot when we play. 

STRONG YES YES NO STRONG NO 

35. More of my child's personality learning at this age takes place by watching 
people and things rather than by being told. 

STRONG YES YES NO STRONG NO 

36. It is all right for my child to spend a lot of time playing alone. 

STRONG YES YES NO STRONG NO 

37. While at play my child can take out as many toys as he or she wishes. 

STRONG YES YES NO STRONG NO 

38. I provide chances for my child to make up his or her own mind about a lot 
of things. 

STRONG YES YES NO STRONG NO 

39. It is difficult for me to stay interested when playing with my child. 

STRONG YES YES NO STRONG NO 

40. I scold my child when he or she doesn't learn. 

STRONG YES YES NO STRONG NO 

41. My child wants to play too long at one time. 

STRONG YES YES NO STRONG NO 

42. When my child shows off I ignore it. 

STRONG YES YES NO STRONG NO 
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43. I feel unhappy when I don't know an answer to my child's questions. 

STRONG YES YES NO STRONG NO 

44. I imitate my child's speech when we play so that the child understands. 

STRONG YES YES NO STRONG NO 

45. It is easy for me to use toys when teaching my child. 

STRONG YES YES NO STRONG NO 

46. I seldom tell my child his or her work is good or bad so that my child can be 
the judge. 

STRONG YES YES NO STRONG NO 

47. I want my child to put the toys away before going to bed. 

STRONG YES YES NO STRONG NO 

48. It 's all right for my child to have secrets from me. 

STRONG YES YES NO STRONG NO 

49. My child learns by playing with other children. 

STRONG YES YES NO STRONG NO 

50. If we play whenever my child wants to, not much learning will take place. 

STRONG YES YES NO STRONG NO 
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Demographic Questionnaire for Korean Parents 

PLEASE ANSWER EACH OF THE FOLLOWING QUESTIONS. CHECK ONE 
ITEM FOR EACH QUESTION AND ANSWER EVERY ITEM. PLEASE BE 
HONEST IN YOUR ANSWERS BECAUSE ALL OF YOUR RESPONSES ARE 
TREATED IN A STRICTLY CONFIDENTIAL MANNER. 

1. My child's sex 
1. Boy 
2. Girl 

2. What is your relationship to this child? 
1. father 
2. mother 

3. What is your age? years 

4. Is the child's mother currently employed? 
1- Yes, full time 
2. Yes, part time 
3. No. 

5. What is the highest level of school that you have 
completed? 
!• Elementary school 
2• Middle school (Junior High) 
3' High school (Senior High) 
4* College, 2 yrs. college or university 
5• Graduate school 

6. What is your current monthly family income or 
earnings from all sources before taxes? 
!• Less than 500,000 won 
2- 500,000 won to 799,999 won 
3- 800,000 won to 1,199,999 won 
4» 1,200,000 won to 1,499,999 won 
5- 1,500,000 won to 1,999,999 won 
6* 2,000,000 won or more 

7. Approximately how much time do you spend playina with 
your child each day? * 9 

1- None 
2 • 1 to 15 minutes 
3* 16 to 30 minutes 
4» 31 to 45 minutes 
5• 46 to 60 minutes 

more than 60 minutes 
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8. Who usually cares for your child? 
1. Father or mother 
2. Relative 
3. Neighbor or friend 
4. Maid or part-time maid 
5. Day care center 
6. Other Explain 

The following information is purely voluntary. (Again, your 
name will not be used with the answers you give.) 

Date 

Name of Kindergarten 

Your Name Phone 

Address 
Street City Zip 
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Demographic Questionnaire for Korean 
American Trnmigrant Parents 

PLEASE ANSWER EACH OF THE FOLLOWING QUESTIONS. CHECK ONE 
ITEM FOR EACH QUESTION AND ANSWER EVERY ITEM. PLEASE BE 
HONEST IN YOUR ANSWERS BECAUSE ALL OF YOUR RESPONSES ARE 
TREATED IN A STRICTLY CONFIDENTIAL MANNER. 

1. My child's sex 
1. Boy 
2. Girl 

2. What is your relationship to this child? 
1. father 
2. mother 

3. What is your age? years 

4. Is the child's mother currently employed? 
1. Yes, full time 
2. Yes, part time 
3. No. 

5. What is the highest level of school that you have 
completed? 
1. Elementary school 
2. Middle school (Junior High) 
3. High school (Senior High) 
4. College, 2 yrs. college or university 
5. Graduate school 

6. What is your current annual family income or earnings 
from all sources before taxes? 
1. Less than $10,000. 
2. $10,000 to $24,999. 
3. $25,000 to $39,999. 
4. $40,000 to $54,999. 
5. $55,000 to $69,999. 
6. $70,000 or more 

7. Approximately how much time do you spend playing with 
your child each day? 
1. None 
2. 1 to 15 minutes 
3. 16 to 30 minutes 
4. 31 to 45 minutes 
5. 46 to 60 minutes 
6. more than 60 minutes 
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8. Who usually cares for your child? 
1„ Father or mother 
2» Relative 
3» Neighbor or friend 
4,. Maid or part-time maid 
5. Day care center 
6. Other Explain 

PLEASE CHECK THE NUMBER THAT BEST DESCRIBES YOU. 

9. Which language do you prefer to speak? 
1. Korean always 
2. Korean most of the time 
3. Korean & English, half and half 
4. English most of the time 
5,. English always 

10. Which language do you speak with your child? 
1. Korean always 
2 Korean most of the time 
3• Korean & English, half and half 
4. English most of the time 
5. English always 

11. How long have you lived in America? 

years months 

The following information is purely voluntary. (Again, your 
name will not be used with the answers you give) 

Date 

Church Name 

Your Name Phone 

Address 
Street City State zip" 
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Letter to Pastors 

March, 1991 

Dear Pastor : 

I am a doctoral candidate in early childhood education at 
the University of North Texas, Denton, Texas. I am 
gathering data for my dissertation under the supervision of 
Dr. Sara W. Lundsteen. My study is concerned with 
childrearing attitudes of Korean American immigrant parents 
of children who are 3 to 7 years of age. 

It is estimated that the number of Koreans residing in the 
United States may reach one million. There are about 20,000 
Korean immigrants in the Dallas-Fort Worth area. However, 
little research has been conducted on the Korean culture and 
Korean American children, as compared to Chinese and 
Japanese children. As you are aware, the issue of 
childrearing of the Korean American second generation is 
significant. The purpose of my study is to help Korean 
American immigrant parents cope with the challenges 
associated with a new culture in the area of childrearing 
and to help the Korean society in America. 

X request your assistance in locating subjects for my study. 
I would like to use volunteer parents from your church. 
Would you grant me permission to use parents from your 
church to gather my data? All data will be strictly 
confidential. Parents are eligible to participate if they 
were born in Korea, have lived in America at least two 
years, and have one child who is three to seven years of 
age. 

If you wish to have a summary of the results of my study, I 
will be pleased to send you one. The results of my study 
could be helpful for Korean American parents in order to 
provide better parenting and education of Korean American 
children. 

Thank you for your permission and cooperation. 

Sincerely yours, 

Jong-Eun Choi 
College of Education 
University of North Texas 
Denton, TX. 76203 
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Letter to Head Teacher in Korea 

March, 1991 

Dear : 

I am a doctoral candidate in early childhood education at 
the University of North Texas, Denton, Texas, U. S. A. I am 
gathering data for my dissertation under the supervision of 
Dr. Sara W. Lundsteen. Since little research has been 
conducted on Korean culture and Korean education in the U. 
S., my study is concerned with the childrearing attitudes of 
Korean parents of kindergarten age children. The purpose of 
my study is to describe Korean parenting in the area of 
childrearing and draw implications. 

I request your assistance in locating subjects for my study. 
Would you grant me permission to use parents of your 
kindergarten? I will send you 25 questionnaires. I know 
you are very busy, but would you please distribute these 
questionnaires to each teacher? Parents are eligible to 
participate if they were born in Korea, have always lived in 
Korea, and have at least one child who is three to seven 
years of age. Neither the name of your kindergarten, nor 
the parent's name will be mentioned in any part of my study. 
All data will be strictly confidential. 

If you want to have a summary of the results of my study, I 
will be pleased to send you one. The results of my study 
will help educators and parents in better understanding how 
Korean parents rear their child. 

Thank you for your permission and cooperation. I appreciate 
your efforts in helping my research. 

Sincerely, 

j3*#- I****-' 

Jong-Eun Choi 
College of Education 
University of North Texas 
Denton, TX. 76203 
U. S. A 
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Letter to Kindergarten Teacher in Korea 

March, 1991 

Dear teacher: 

I am a doctoral candidate in early childhood education at 
the University of North Texas, Denton, Texas, U. S. A. I am 
gathering data for my dissertation. My study is concerned 
with the childrearing attitudes of Korean parents of 
kindergarten age children. The results of this study could 
be a great importance to Korean parents and those who serve 
them. 

I would like to use volunteer parents of your kindergarten 
and requesting your assistance. I know you are very busy, 
but would you assist me in collecting data for my 
dissertation? Here are some instructions about how to 
administer the questionnaire and some information: 

-Parents are eligible to participate if they 1) were 
born in Korea, 2) have always lived in Korea, and 3) 
have at least one child who is three to seven years of 
age. 

-Assure the parents that all data will be strictly 
confidential. 

-The questionnaire is classified by colors such as 
yellow for fathers, or blue for mothers. 

-Ask the parents to read instructions from the Parent 
As A Teacher Inventory and the Demographic 
Questionnaire. 

-Ask the parents to complete the questionnaire and 
return it within one week. 

-When the parents return the questionnaire, check the 
instruments to see that all items were answered. 

-After a period of one week, distribute a follow-up 
letter and an additional copy of the questionnaire to 
all non-respondents. 
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If you want to have a summary of the results of my study, I 
will be pleased to send you one. The results of my study 
will help educators and parents in better understanding how 
Korean parents rear their children and thus better serve 
children. Thank you for your cooperation. I appreciate 
your efforts. 

Sincerely, 

Jong-Eun Choi 
College of Education 
University of North Texas 
Denton, TX. 76203 
U. S. A. 
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Letter to the Korean American Immigrant Parents 

March, 1991 

Dear Parent: 

I am a doctoral candidate in early childhood education at 
the University of North Texas, Denton, Texas. I am 
gathering data for my dissertation under the supervision of 
Dr. Sara W. Lundsteen. My study is concerned with 
childrearing attitudes of Korean American immigrant parents 
of preschool or kindergarten age children. 

It is estimated that the number of Koreans residing in the 
U. S. may reach one million. There are about 20,000 Korean 
immigrants in the Dallas-Fort Worth area. However, little 
research has been conducted on the Korean culture and Korean 
Americctn children, as compared to Chinese and Japanese 
children. As you are aware, the issue of childrearing of 
the Korean American second generation is significant. The 
purpos€i of my study is to help Korean American immigrant 
parents cope with the challenges associated with a new 
culture in the area of childrearing and to help the Korean 
society in America. 

I will appreciate it if you would complete the 
questionnaire. Parents are eligible to participate if they 
were born in Korea, have lived in America at least two 
years, and have one child who is three to seven years old. 
If you have more than one child between these years, please 
respond regarding only one child for this questionnaire. 
The questionnaire is not a test of your ability. The 
information will be kept confidential. 

When this study is completed, the general findings will be 
available to you upon request. I really appreciate the time 
you will spend in completing the questionnaire. 

Sincerely, 

Jong-Eun Choi 
College of Education 
University of North Texas 
Denton, TX. 76203 
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Letter to the Korean Parents 

March, 1991 

Dear Parent: 

I am a doctoral candidate in early childhood education at 
the University of North Texas, Denton, Texas, U. S. A. I am 
gathering data for my dissertation. My study is concerned 
with the childrearing attitudes of Korean parents of 
kindergarten age children. The purpose of my study is to 
describe Korean parenting in the area of childrearing and 
draw implications. The enclosed questionnaire will be used 
to gather data for my dissertation. 

I will appreciate it if you would complete the questionnaire 
and return it to your child's teacher within one week. 
Parents are eligible to participate if they were born in 
Korea, and have always lived in Korea, and have at least one 
child who is three to seven years old. If you have more 
than one child between these ages, please respond regarding 
only one child for this questionnaire. The questionnaire is 
not a test of your ability. The information will be kept 
confidential. Your answer is very valuable for information 
about childrearing attitudes of Korean parents. Such 
information can be very helpful to other parents, teachers 
and graduate students. 

When this study is completed, the general findings will be 
available to you upon request. I really appreciate the time 
you will spend in completing this questionnaire. 

Sincerely, 

Jong-Eun Choi 
College of Education 
University of North Texas 
Denton, TX. 76203 
U. S. A. 
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Law Offices of 
Shawn M. Frazin 

665 Cityvicw Center 

Box 225035 
Dallas, Texts 75222 

Shawn M. Frazin (214) 733-4444 °' Ccun"' 
J Kim ^ InSooLcc* 

Dr. Sara W. Lundsteen 
Chairperson of Doctoral Advisory Committee 
University of North Texas 
Denton, TX 76203 

October 26, 1990 

RE: Korean Translation of English Demographic Questionnaires 
Prepared and Translated by Mrs. Jong-Eun Choi 

Dear Dr. Lundsteen, 

Enclosed please find two sets of English quest ionnaires and Korean translations 

prepared and translated by Mrs. Jong-Eun Choi (Mrs. Choi). 

At the request of Mrs. Choi, I have, thoroughly and completely, read and reviewed the 

English questionnaires and the Korean translations. Without any reservation, I state that the 

translations are true and correct of the English questionnaires. She has already utilized the 

translations in the field to secure the necessary data for her investigation, and her respondents 

had no problem understanding or answering the translated questionnaires. 

I am a recent graduate of Southern Methodist University, School of Law, and I am a 

practicing attorney in Dallas. I am also a court-appointed translator. 

If you have any questions or if I can be of any further assistance, please do not hesitate 

to call. 

Sincerely, 

V ^ x ^ G r J . Kim 
Attorney and Counselor at Law 
I 
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? ̂  ̂  - -S- OJ-UJĈ  -ĜL O^ *M7]OJ| OIL *HJA)£. O.J= 507 |̂ *1̂  

7 ^ *H-YX|I. -G-*) "J-IHS. SY U) C(-. 
C O 
"A *SR 

1. TI) 0}• 0 ] 7}- « ^RFC| $#c}. 

;M O A 
V. 1 JL. SIC}- °M 4 

^ °.3. 
°N CJ-

2. Q| O)-O)7|- •*• TR|)CHL -*1212-1̂  *J 4- SJCJ.,2. ̂ ^C|-. 

^1 .̂2.3. 
^ $ 4 OJ-U| C)-

*4 *A o 
V- -I —-
O(-U)C)-

M OFOI4̂  «Y<Ĥ  4 SÎ JL 
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