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The purpose of this study is to explore the possibility of interpreting the Thematic 

Apperception Test (TAT) in constructivist terms. This research project involved a 

qualitative approach, focusing on abductive discovery and phenomenological critique. 

From constructivist theory, the core ordering processes of reality, identity, power, value, 

and relatedness were used to interpret a subject's TAT narratives. The author of the study 

chose one subject from the three with which he worked to present a case study. 

Chapter One of the research project reviews the literature of both TAT studies and 

constructivist theory. The author first discussed reliability and validity studies involving 

the TAT. Second, the author discussed constructivist theory, focusing on its philosophical 

antecedents and its theoretical framework. 

Chapter Two of the project establishes the methods and procedures utilized during 

the project. The core ordering processes as taken from constructivist theory are defined 

and discussed in detail. 

Chapter Three represents the bulk of the study, presenting the results and 

discussion of the results. Following a discussion of the results, the author critiqued the 

results, and based on the critique discussed procedural changes and implications for future 

research. 
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CHAPTER I 

INTRODUCTION AND REVIEW OF LITERATURE 

Introduction 

Bellak (1993) described the Thematic Apperception Test (TAT) as a projective technique, 

grounding it in an ego psychology derived from psychoanalytic theory. Originally 

developed by Morgan and Murray in 1935 (Bellak, 1993), the TAT was designed to 

investigate the dynamics of the personality in respect to interpersonal relations and 

meaningful interpretations of the environment. As a projective technique, the use of the 

TAT draws from Freudian theory in which a projection is viewed as a primitive 

mechanism for casting inner perceptions to the outside environment. 

According to Bellak (1993), the TAT was thrown into the fire of experience when, 

in World War II, it was used to assess the preparedness for young men to enter the world 

of combat. From that time forward, it has achieved a popularity second only to the 

Rorschach Test. Bellak developed and revised a scoring manual for the TAT along with a 

shorter form of the instrument. These developments have led to the TAT's growing 

popularity (Bellak, 1993). 

The TAT is used in a variety of settings that include the therapeutic office, clinical 

settings, and in-patient hospitals. In addition, it is used in group settings as well as in the 

analysis of literary products. The TAT has been used to assess various forms of 

psychopathology, including borderline and narcissistic disorders, neurosis, schizophrenia, 



and neuropsychological disorders (Bellak, 1993). 

Statement of the Problem 

The popularity and success of the TAT within psychoanalysis, ego psychology, and 

object relations goes uncontested. It is possible, however, that the instrument can be used 

quite successfully within a constructivist framework. Phenomenological approaches, such 

as constructivism, are increasingly turning to narrative techniques (Mahoney, 1988b, 

1991; G. Neimeyer, 1993; Neimeyer, 1994). The picture cards can be of special use in the 

prompting of narratives, particularly for those clients who find it difficult to journal or 

compose long autobiographical narratives. Instead of the psychoanalytic concept of 

projection, however, the narratives derived from the TAT can be viewed in terms of 

constructive interpretation, placing the instrument within the confines of hermeneutics. 

This position necessitates a discussion of the theoretical framework of constructivism, 

which follows a discussion of reliability and validity studies of the TAT. The discussion of 

constructivist theory provides both an overview of the theory and a review of the literature 

over the last decade in respect to constructivism. 

Reliability and Validity Studies of the TAT 

Because of the popularity of the TAT over the past six decades, research literature 

pertaining to the TAT is immense. Because of the subjective nature of the TAT and the 

need for an interpretive methodology, it is not surprising that research in regards to the 

reliability and validity of the TAT provides mixed findings. This discussion will focus on 

relevant research that has been performed in such areas as diagnosis, cognitive and 

communication processes, need achievement, object relations and interpersonal 

relationships, time perspective, body image, self, comparisons with other instruments, the 



TAT as part of a battery, and studies of diverse populations. 

The TAT and Diagnosis 

Although Bellak (1993) did not believe that the main strength or function of the 

TAT lies in its ability to diagnose specific nosological groups, he did believe it could be 

used as a diagnostic indicator. Although attempts at diagnostic differentiation with the use 

of the TAT have generally been unsuccessful, Bellak (1993) pointed out that earlier 

research indicated that various diagnostic groups differed in their ways of responding to 

the stimuli presented on the TAT cards. 

Recent research has continued to evaluate the TAT as a diagnostic tool. While 

some researchers (Shulman, McCarthy, & Ferguson, 1988) claimed to have established 

validity for diagnosing narcissism, and other researchers (Pam & Rivera, 1995) provided 

predictive validity for sexual perversion and dangerousness, the research continues to 

support earlier claims that the TAT alone is not sufficient as a diagnostic instrument. 

Vane (1981) suggested that while the TAT does elicit material regarding attitudes and 

motivation not elicited by other instruments, a need exists to standardize the instrument 

for easy scoring and interpretation. Obrzut and Cummings (1987) believed that the TAT 

is of limited value as a diagnostic tool and should be used in conjunction with other 

instruments. Keiser and Prather (1990) reviewed ten years of research pertaining to the 

TAT in respect to diagnosis. They claimed that research does not show sufficient validity 

or reliability to support the use of the TAT as a diagnostic instrument in clinical settings. 

Concurring with Bellak (1993), these researchers pointed to stimulus variation in the cards 

and the lack of consistency and specificity of materials and procedures as too problematic 

to allow for generalization. This research coincides with Bellak's (1993) suggestion that 
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while the TAT may be a good indicator of certain diagnostic groups, it should be backed 

up with the use of other valid and reliable diagnostic instruments. 

The TAT and Assessment of Cognitive and Communication Processes 

Recent research involving the TAT responses has focused on cognitive processes, 

such as problem solving, cognitive complexity, and cognition and emotion. Because the 

TAT cards elicit themes of interpersonal relationships with emotional tone, some 

researchers have focused on assessing affect tone in respect to interpersonal relations. 

Barends, Westen, Leigh, and Silbert (1990) obtained high correlations between TAT 

responses and interview data, establishing test validity of assessing affect tone of 

relationship paradigms. These researchers sought to explore the extent to which a person 

expects people and relationships to be either hostile and malevolent or safe and enriching. 

Thomas and Dudek (1985), in a similar study, constructed a scoring system of 

interpersonal affect in TAT responses. They evaluated affect toward parental, spousal, 

and nonspousal figures and established test-retest reliability for their scoring instrument. 

Other researchers have focused on TAT responses and problem-solving processes. 

Ronan, Colavito, and Hammontree (1993) established test reliability and test validity of a 

scoring system based on TAT material that measured personal problem-solving 

approaches. 

The projective aspect of the TAT seeks to uncover an individual's personal 

representations of self, others, and world. Hence, some researchers have studied TAT 

responses for complexity of representation or cognitive complexity (Leigh, Westen, 

Barends, Mendel, & Byers, 1992; Westen, Hueber, Lifton, & Sliverman, 1991). These 

studies integrated an object relations and a social cognitive approach. Leigh et al. 
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established the test reliability and validity for measuring cognitive processes and social 

perception based on TAT stories. Westen et al. provided test validity of object relations 

and social cognition and correlated findings with independent assessments of 

psychological mindedness. 

One important aspect of cognitive processes is communication. Bellak (1993) 

pointed out that one of the basic assumptions of interpreting the TAT is that responses to 

the cards are communications. Likewise, Bellak pointed to earlier research that 

demonstrated the TAT's sensitivity to content analyses. More recent studies (McAdams, 

& Leldow, 1993; Schnurr, Rosenberg, & Oxman, 1992) have compared TAT responses 

to content analyses of speeches for measuring individual differences. Schnurr et al. 

demonstrated that the TAT was more reliable than content analysis in predicting individual 

differences. While McAdams and Leldow did not disagree, they pointed out that the study 

performed by Schnurr, et al. did not take into account the meaningfulness of the content of 

the speeches, which might make a difference in how well content analysis performed the 

task of measuring individual differences. 

Valligen, Goldstein, Nuechterlein, and Miklowitz (1990) examined the 

communication deviation among schizophrenics. They demonstrated that the TAT is a 

reliable instrument for determining the construct validity of communication deviation. 

Their research focused on verbal behavior during the administration of the TAT. 

The TAT and Achievement Motivation and Dependency 

Bellak (1993) pointed out that earlier studies probed TAT responses in respect to 

need achievement based on the theoretical concept of self-projection. Dependency 

epresents the polar opposite of achievement because the latter is associated with 
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individuation. More recent studies have continued to seek reliable and valid measures of 

achievement motivation and dependency based on TAT data. 

Recent studies have sought test reliability and test validity by correlating TAT 

responses to other instruments that measure achievement and/or dependency, or by 

constructing instruments and correlating them to TAT responses that suggested 

achievement or dependency needs. Akhtar (1973) established measures of dependency by 

correlating TAT responses to the Dependence Proneness Scale. Similarly, Sinka and 

Prasad (1978) demonstrated that the TAT highly correlated with the Achievement 

Motivation Questionnaire. A more recent study (Spangler, 1992) demonstrated that the 

TAT positively correlated with questionnaires designed and validated to assess need for 

achievement. Lindgren, Moritsch, Thulin, and Mich (1986) established concurrent validity 

of the TAT in respect to achievement using the Achievement Orientation Questionnaire 

and the Strong-Campbell Interest Inventory. Boivin and Segin (1982) established 

interrater reliability of TAT measures of need for achievement. 

Other studies sought to establish test and construct validity of the TAT in respect 

to achievement motivation. Verma (1973) attempted to construct and validate a measure 

of achievement motivation based on TAT responses. She established the test validity of 

the TAT for measures of achievement with respect to two dimensions: hope of success 

and fear of failure. Using four cards from the TAT, Reuman (1982) demonstrated 

construct validity of achievement need. Reuman, Alwin, and Veroff (1984) established 

test and construct validity of the TAT in respect to achievement. This study provided a 

model that sought to correct for random error associated with interpretation methodology. 
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The TAT. Object Relations, and Interpersonal Relationships 

While Bellak (1993) pointed out that psychoanalysis has always been an "object" 

theory, object relations theory (Jacobson, 1964; Kernberg, 1976; Kohut, 1971; Mahler, 

1968) has taken psychoanalysis in a different direction. Object relations theory focuses on 

the internalized images of the significant people in an individual's life. Bellak devised a 

form that takes an object relations approach to interpreting the TAT Recent research has 

continued to look at TAT responses in terms of object relations and interpersonal 

relationships. One study (Truckenmiller & Schaie, 1978) found that the TAT did not 

correlate with the Interpersonal Check List, which measures degrees of interpersonal 

interaction. Other findings were more positive. McAdams (1980) used TAT analyses to 

establish test validity for intimacy motivation, or the desire for interpersonal intimacy. 

Richardson and Partridge (1982) used the TAT to establish test and construct validity of 

family orientation and status. Alvarado (1994) focused on the intensity of emotional 

responses to each card. She found correlations between emotional ratings and cognitive 

judgment in respect to interpersonal judgments. Her results supported the idea that TAT 

responses do, in fact, reveal object relations. 

TAT as Part of a Battery 

Bellak (1993) suggested that the value of the TAT increases as it is used with 

other instruments. Although the TAT provides indicators of personality characteristics, 

Bellak never intended the instrument to be used as a diagnostic tool by itself. More recent 

research has continued to focus on the TAT as part of battery of assessment tools. 

Nystedt, Magnusson, and Aronowitsch (1974) used the TAT with the Rorschach and 

Sentence Completion Test to measure subjects' ability to control affect and impulses. 
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Shulman (1976) used the TAT with the Repression-Sensitization Scale, the Death Anxiety 

Scale, and a structured interview to establish the construct validity of the fear of death. 

Both of these studies were somewhat successful but produced low generalization. 

In several studies, a battery of assessment was used to establish certain diagnoses. 

Harder (1979) used a battery composed of the Early Memories Test, the TAT, and the 

Rorschach to determine ambitious-narcissistic character style. Test reliability and validity 

was established. Smith (1981) employed a battery composed of the Wechsler-Bellevue 

Intelligence Test, the Rorschach, the TAT, and the Word Association Test to successfully 

establish the predictive validity in assessing high risks of suicide attempts. Brookings, 

Dana, and Bolton (1981) established construct validity for measuring alienation using a 

battery composed of the Purpose in Life Test, Buss-Duches Hostility-Guilt Inventory, 

Resentment and Suspicion Scale, Rotter's Internal-External Locus of Control Scale, 

Marlowe-Crowe Social Desirability Scale, and TAT analyses. Hart and Hilton (1988) 

sought to establish a measure for high and low risks for teenage pregnancy. They 

established predictive validity using a battery composed of the Rorschach, Sentence 

Completion Test, Mutuality and Autonomy Scale, indices from a structured interview, and 

the TAT. All measures correlated significantly with one another. And finally, Gallucci 

(1990) used the TAT with the WAIS, WISC, Rorschach, MMPI, and the Millon Clinical 

Multiaxial Inventory to establish the predictive validity of clinical states and diagnostic 

groups. The emphasis of Gallucci's research lies in the use of synthesized and integrated 

information for purposes of personality measures. Such an approach concurs with Bellak's 

(1993) suggestion of using the TAT with other instruments for the purpose of diagnosis. 



Use of the TAT to Validate Other Instruments 

Bellak (1993) discussed the long history and popularity of the TAT. Confidence in 

the TAT exists because of its successful use over the years. Consequently, the TAT has 

been used to validate other instruments. Orlofsky (1976) used the TAT to examine the 

validity of the Controlled Repression-Sensitization Scale, which measures affect-cognition. 

Orlofsky assessed the conceptualization and articulation of feelings in subjects' TAT 

responses. The test validity of the scale was supported. 

Siemon, Holzwarth, Lewis, and Sitko (1976) used the TAT to construct an 

instrument called the Associative Elaboration Scale. The scale measures the way in which 

people associate different stimuli in the TAT pictures. Associative elaboration can then be 

generalized to other contexts. 

Cornelius and Lane (1984) employed the TAT to examine the validity of 

McClellend and Burnham Leadership Motive Pattern (LMP). The TAT was used to elicit 

stories about power, achievement, and motivation. TAT responses supported the 

predictive validity of the LMP. 

Piedmont (1988) used the TAT to establish the test validity of the Life Activities 

Achievement Scale (LAAS). The TAT was analyzed in respect to need for achievement 

(see discussion above) and correlated with the LAAS. 

From a psychoanalytic perspective, the TAT, is used as a projective and 

apperceptive technique to discover the defense mechanisms that clients employ. 

Consequently, the TAT has been used to validate other projective and apperceptive 

techniques. Cooper, Perry, and O'Connell (1991) used the TAT to support the predictive 

validity of the Rorschach Defense Scale. Hanson (1992) employed the TAT to establish 
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concurrent validity of self-report questionnaires on which thematic analyses of daily events 

were performed for personality assessment. Karp, Silber, Holmstrom, and Banks (1992) 

supported the test validity of the Apperceptive Personality Test using the TAT. In 

addition, Hibbard, Farmer, Wells, and Difillipo (1994) established the statistical validity of 

Cramer's Defensive Mechanism Manual. 

From an object relations perspective, McKay (1991) used the TAT to support the 

construct validity of the Affiliative Trust-Mistrust Coding System. Porcerelli and Dietrich 

(1994) employed the TAT to establish the test validity of the Dietrich Object Relations 

and Object Representation Scale (DOROS). The DOROS measures object investment, 

object love, object warmth, empathy, depression, and psychological mindedness. The 

researchers employed the object relations form of the TAT as discussed by Bellak (1993). 

The TAT Compared to Other Instruments 

Because of the TAT's popularity, researchers who have used and/or designed other 

instruments compare their work to findings from TAT analysis. Wildman and Wildman 

(1975) found that the TAT did not discriminate between patient and non-patient groups 

as well as the Rorschach, Bender-Gestalt, House Tree Person, and MMPI. Likewise, 

Taylor (1975) found the Early Memories Test to be more stable than the TAT in valid 

diagnosis in clinical settings. Dana and Cunningham (1983) found no convergent validity 

of Rorschach and TAT in ego strength measures. Sharkey and Ritzier (1985) claimed that 

the Picture Projective Test was superior in differentiating psychotics from normals, 

thereby possessing more diagnostic validity. 

Other researchers have discussed the TAT more favorably. Kalliopuska (1982) 

claimed that the TAT appeared more valid than the Rorschach in testing empathy. Sutton 
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and Swensen (1983) found that the TAT was as reliable as the Sentence Completion Test 

in measuring ego development. All findings in respect to comparisons must be viewed in 

light of Bellak's (1993) suggestion that the TAT is not intended as a diagnostic tool to be 

used by itself. Its strength depends on the therapeutic relationship and its use with other 

instruments for diagnostic purposes. 

The TAT and Multiculturalism 

As a technique that deals with apperception, the TAT can be used cross-culturally. 

However, because the TAT involves interpretation, context becomes important in 

analyzing TAT responses. A few studies yield mixed findings in regards to the TAT and 

special populations. Lefkowitz and Fraser (1980) found that measures of need for 

achievement, an area in which the TAT has been heavily researched, did not vary with 

respect to race. However, Nygard and Gjesme (1973) found that achievement did vary in 

respect to gender. While Pasewark, Fitzgerald, Dexter, and Cangem (1973) used the TAT 

to validate the Gerontological Apperception Test (GAT), they found the GAT superior to 

the TAT in eliciting themes reflecting problems of the aged. On a more positive note, 

Lichter and Rothman (1982) found positive results in their analysis of Jewish traditional 

and radical cultures from which the authors constructed the New Left Ideology Scale. 

The TAT and Other Areas of Interest 

The TAT has been used in a variety of types of research. Areas of interest besides 

those already discussed include the TAT in the analysis of the self, body image, and 

perspectives on interpretation. Shepard (1978) established the construct validity of the 

self-concept in evaluating dimensions of self-acceptance, self-description, and acceptance 

of others. In respect to body image, Worden (1983), using themes of body image from 
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TAT responses, established test and predictive validity of a screening instrument for 

emotionally distressed subjects who are chronically ill. Sivik and Hosterey (1992) 

demonstrated high interrater reliability of taped protocols of subjects who had experienced 

chronic low back pain for a number of years. Raters were able to evaluate subjects as 

depressive, alexithymic, passive, and antiaggressive. 

Because the TAT employs interpretation, other research concerns involve 

methodology used to interpret TAT data. Winter and Stewart (1977), Kraiger, Hakel, and 

Cornelius (1984), and Lundy (1985,1988) found that test-retest reliability can vary based 

on instructions, instructional sets, and the order in which the TAT is administered with 

respect to other instruments. In addition, Squyres (1981) and Squyres and Craddick 

(1982) found that interrater reliability of scoring TAT responses can be affected by the 

amount of time raters have to analyze the data. 

Thousands of studies have involved the TAT since its inception (Bellak, 1993). 

This study focuses mainly on primary research in the last twenty years in respect to 

reliability and validity studies involving the TAT. Despite the mixed findings with respect 

to its success, the popularity of the TAT continues today. 

Literature Review of Constructivist Theory 

An overview of constructivist metatheory and a discussion of some relevant 

components of the theory are in order. Constructivism, as a metatheory, is both an 

interrelation and integration of several theories (Mahoney, 1991; G. Neimeyer, 1993; 

Neimeyer, 1993a,b, 1994). The constructivist framework integrates such diverse 

approaches as Bandura's (1977, 1986) social learning theory, Bowlby's (1969, 1973, 1979, 

1980,1988) attachment theory, Popper's (1983, 1987) critical realism and evolutionary 



13 

epistemology, Sullivan's (1953) interpersonal psychology, and Frankl's (1984) 

logotherapy. Constructivism is a humanistic, phenomenological, teleological, existential, 

and holistic theory (Guidano & Liotti, 1983,1985; Mahoney, 1985, 1988b,c, 1991; R. 

Neimeyer, 1993a,b, 1994; Vallis, 1991). In addition, constructivism is a cognitive 

behavioral approach, integrating within its framework the concerns of cognitive 

psychology, cognitive science, neuroscience, and cognitive therapy (Guidano & Liotti, 

1983, 1985; Mahoney, 1988a, 1989, 1991, 1993; Mahoney & Lyddon, 1988). As a 

cognitive approach, constructivism is both structural and functional (Mahoney, 1991), 

integrating in a reciprocal fashion (Bandura, 1977,1986), cognitive, emotional, and 

behavioral concerns. 

Philosophical Antecedents and Foundations of Constructivism 

As a phenomenological theory, constructivism finds its philosophical roots in 

Kant's (1781/1966) critical philosophy and Vaihinger's (1911/1924) philosophy of "as if" 

(Lyddon & McLaughlin, 1992; Mahoney, 1991; Mahoney & Lyddon, 1988). More 

modern phenomenological tenets of constructivism are found in the intentionality of 

Brentano (1874/1973) and Husserl (Bernet, Kern, & Marbach, 1993; Dreyfus & Hall, 

1984; Husserl, 1931/1966;) and in Cassier's (1946, 1957) view of the symbolic universe. 

Ideologically, constructivists view the individual as proactively seeking adaptation 

to the environment (Mahoney, 1988b,c, 1991). Knowledge processes are developed 

through an active engagement with the environment (Guidano & Liotti, 1983, 1985). 

Some constructivists prefer the term "teleonomic" to teleological because the former 

emphasizes the evolutionary aspect of exploring the environment in the direction of 

adaptation (Mahoney, 1991). Along with Bruner's (1986, 1990a,b) constructivist 
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cognitive-field theory (Gopnik, 1990; Greenfield, 1990; Olson, 1990), constructivists 

embrace Popper's (1987) evolutionary epistemology and Weimer's (1977) motor theory of 

the mind, all of which emphasize the proactive, interpretive, and evolutionary nature of the 

individual. 

As a holistic theory, constructivism posits an embodied theory of the mind, 

integrating into its framework the findings in such fields as cognitive science, cognitive 

psychology, and neuroscience (Mahoney, 1988a, 1989,1991; Mahoney & Lyddon, 1988). 

Constructivists take an interactionist (Popper, 1994; Popper & Eccles, 1977) stance 

toward the mind-body problem, offering an embodiment theory that mind emerges from 

body. As a result of holism, constructivists view neither cognition, emotion, nor behavior 

as the primary mover but postulate, instead, a triadic reciprocal (Bandura, 1977, 1986) 

relationship among the components of the personality. A further result of holism is that 

constructivists view the structural-functional debate as a false dichotomy, postulating a 

theory of mind that is both structural and functional (Guidano & Liotti, 1983; Mahoney, 

1991). Mahoney (1988a,b) pointed out that the structural component of constructivism 

falls more within the European view of structuralism. Although constructivists speak of 

the architecture of the mind, they view structure as more dynamic than the North 

American version of structuralism. Such an approach to mind is termed ecological 

(Bateson, 1972; Greenberg & Safran, 1987). 

As an existential theory, constructivism finds its roots in Kierkegaard (1843/1983), 

Sartre (1946/1977), and Nietzsche (1886/1966, 1911/1968) and shares common ground 

with Frankl's (1984) logotherapy, placing an emphasis on the individual's "effort after 

meaning" (Bartlett, 1932). In addition, constructivists find common ground with the 
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existentialists in regards to the concept of becoming. Constructivists view the self as 

always in process (Guidano, 1987, 1991b; Mahoney, 1991), reflecting the existential belief 

that there is no static self. 

Each of the philosophical positions discussed above is related to how 

constructivists approach psychotherapy. Although each constructivist approaches therapy 

in a unique way, there are some commonalties reflected in the metatheory. 

Constructivism and Psychotherapy 

Constructivism, as a label, refers to a metatheory that is an umbrella for several 

constructivist schools of therapy. Neimeyer (1993a) included beneath this umbrella 

personal construct theory (Kelly, 1955), structural-developmental cognitive therapy 

(Guidano, 1984, 1988; Guidano & Liotti, 1983, 1985; Liotti, 1987; Mahoney, 1988a,b, 

1991), narrative reconstruction (White & Epson, 1990), and constructive family therapy 

(Fexias, 1990, 1992). Neimeyer stated that this list of schools is not an exhaustive one. 

Consequently, other schools that are based on a constructivist approach can be added 

beneath the umbrella. Safran and Segal (1990) have explicated another school of therapy 

that evidences a constructive approach. 

While different constructivist schools of therapy evidence different emphases, they 

share certain commonalties of the constructive metatheory. Mahoney (1991) and 

Neimeyer (1994) have delineated the commonalties of constructive metatheory. First, 

constructivism emphasizes the active and proactive nature of all perception, learning, and 

knowing. Mahoney (1991) asserted that this active and proactive view of the individual 

defines the single most distinctive feature of constructivism. Second, constructivism 

acknowledges a structural and functional primacy of abstract or tacit over concrete or 
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explicit processes in all experience (Mahoney, 1988a,b). Mahoney (1991) theorized that 

the explicit or surface particulars are actually determined by a more basic deep structural 

level of processing. He advocated that the core structures pertain to four core processes 

that he labeled as reality, self, value, and power. Drawing from the work of Safran and 

Segal (1990), interpersonal relations or relatedness can be listed as a fifth core process. 

Third, constructivists view learning, knowing, and memory as phenomena that reflect the 

ongoing attempts of body and mind to organize and endlessly reorganize their own 

patterns of action and experience. The individual is viewed in systemic terms as an 

ongoing self-organizing organism (Guidano, 1991a; Mahoney, 1988a,b). In constructivist 

terms, to construct can mean to interpret, to analyze, to build, to form, or to synthesize 

(Mahoney, 1991). Hence, constructivists emphasize the individual's active construing of 

personal meaning and significance. Humans proactively create, constrain, and construe 

their personal, physical, and social realities (Mahoney, 1991). 

This study worked more with the commonalties of the metatheory than with any 

particular emphasis of a particular school of constructive therapy. Because the TAT is a 

narrative technique, one might think that in a study involving the TAT, narrative 

reconstruction would be emphasized more than the other schools. Hermeneutics was 

discussed in some depth; however, all the schools contribute to the discussion of the core 

processes, which are key to interpreting the TAT from a constructivist perspective. 

Constructivism and the Core Ordering Processes 

Chapter 2, Methods and Procedures, will discuss in detail how to interpret the 

TAT in constructivist terms, using the concept of core ordering processes as delineated 

above. Consequently, it is important to give a brief overview of each of the core 
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processes and how each might relate to interpreting the TAT. 

Psychodynamically, constructivists view a person's understanding of self and world 

as a dynamic between tacit or deep structures and explicit or peripheral structures. While 

explicit structures are conscious, tacit structures are unconscious, forming an out-of-

awareness framework for explicit knowledge. Hence, the mind is hierarchically 

structured. Some constructivists label these hierarchical processes as core and peripheral 

(Guidano & Liotti, 1983, 1985; Mahoney, 1988a,b, 1991; Safran, Vallis, Segal, & Shaw, 

1986). Other constructivists label these hierarchical processes as superordinate and 

subordinate (Kelly, 1955; G. Neimeyer, 1993). 

Triggering core processes in therapy tends to be a difficult task. Core processes 

have proven adaptive for individuals; hence, people tend to safeguard against changing 

their core. Consequently, accessing core processes in therapy tends to involve highly 

emotionally charged experiences that lead to enduring change. When individuals view 

their lives in terms of life narratives or autobiography, strong emotional experiences 

associated with personal beliefs and meaning are elicited (Goncalves, 1994a,b; M. Mair, 

1988, 1989a,b, 1990; Neimeyer, 1994; van den Broek & Thurlow, 1991; Vogel, 1994). 

Mahoney (1988a, 1991) delineated the four core processes of reality or truth, identity or 

self, power or control, and valence or value. In addition, the author of this study 

discussed interpersonal relations or relatedness as a core process. 

Reality, truth, and stability. The core process of reality deals with how 

individuals order their personal worlds. In addition, it deals with how people assimilate 

novel experiences into their lives. Kelly (1955) postulated that individuals who hold rigid 

or constricted constructs will most likely resist major changes in their lives. On the other 
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hand, what Kelly termed loose constructs enable people to assimilate novel experiences 

into their lives. If constructs become too loose, however, people tend to experience a lack 

of order, or chaos, in their lives. Personal narratives can provide themes that revolve 

around change and novel experiences and how people adapt in the face of these events. 

As a phenomenological approach, critical constructivists embrace Popper's (1983) 

critical or hypothetical realism, which views people as limited and fallible in their quest to 

know. Individuals do not have direct access to an external reality. Consequently, truth 

and stability are interpretive constructs. Narratives based on the TAT can inform 

therapists of how individuals approach their worlds, assimilate and accommodate 

information, and, thereby, maintain their view of reality. 

Identity or self. In respect to the core ordering process of self or identity, 

Mahoney (1991) asserted that the self is one of the most important rediscoveries in 

twentieth-century psychology. From a constructivist viewpoint, the self is highly 

individualized and created within a variety of contexts and experiences. The meaning of 

self varies in respect to culture, age, and ideology. As one of the core ordering processes, 

constructivists speak of a self-schema (Goldfried & Robins, 1983; Guidano, 1987, 1991b; 

Guidano & Liotti, 1983; Mahoney, 1990, 1993b; Markus, 1977, 1990; Markus & Nurius, 

1986; Safran & Segal, 1990). The self-schema comprises cognitive generalizations about 

the self derived through personal experiences over time. These generalizations serve as 

filters that guide the processing of experience about self-related information. Markus 

(1977, 1990; Markus & Nurius, 1986) theorized that self-knowledge provides a 

framework for interpreting and making sense of the past. In addition, self-knowledge 

provides a context of meaning for present experience. Hence, Markus asserted that the 
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core structure of the self is imperative to the meaning-making process. 

Constructivists view the self as dynamic, always becoming, never static. 

According to constructivists, the self is active, forceful, and capable of change (Guidano, 

1987, 1991b; Markus & Nurius, 1986). Study of the self is important to constructivists 

because, on the one hand, individuals experience a continuity of self or felt identity, while, 

on the other hand, individuals experience growth and change. Mahoney (1990, 1991) 

theorized that hermeneutics can contribute to the study of the self through such narrative 

techniques as personal journals, autobiographies, and life reviews. Other constructivists 

(Goncalves, 1994a,b; Neimeyer, 1994; Vogel, 1994) concur with Mahoney, describing the 

self as a narrative in process. Markus and Nurius (1986) theorized possible selves, by 

which individuals construct views of what they were, what they are, what they might 

become, what they would like to become, and what they fear becoming. Hence, past, 

present, and future converge in the concept of possible selves. The self, theorized as a 

narrative in process, can be accessed through narrative means, hopefully leading to 

tnerapeutic ends (White & Epson, 1990). The TAT, as a narrative technique, can 

augment constructivist interpretations and understandings of the self in process. 

Power, control, or ability. In respect to the core ordering process of power or 

control, constructivists draw from the works of Bandura (1977, 1986) on self-efficacy, 

self-mastery, and self-regulation. In addition, concepts such as external or internal locus 

of control relate power to the core ordering process of the self. Because constructivists 

believe that knowing and doing go hand-in-hand (Bruner, 1990a; Gopnik, 1990), the 

individual's power or control relates to the ability to create adaptive psychological and 

ecological niches. Kelly (1955) called this creative process constructive alternativism. 
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The more alternatives an individual can create in the process of problem solving and 

anticipating the future, the more empowered the individual becomes. A constructivist 

approach to the TAT allows therapists to search for themes that deal with power or 

powerlessness, hope or hopelessness, or feelings of efficacy or inefficacy in the individual. 

Valence, value, motivation, emotion. The core construct of valence or value 

(Mahoney, 1991) is important to a constructivist approach to the TAT primarily because it 

deals with emotion. Because constructivism views the individual as proactive, motivation 

is described as teleological or directional. Some constructivists prefer the term 

"teleonomic" because, in contrast to teleological, the former term emphasizes viability in 

terms of adaptation. Hence, motivation, from a constructivist perspective, involves 

anticipations or expectations of a proactive mind searching the world so as to adapt. 

What the individual values becomes important as well as the emotions tied to those values. 

Emotionality is important to constructivists because they believe that as core processes are 

tapped, intense emotion becomes highly probable (Guidano & Liotti, 1983; Mahoney, 

1985, 1991). Moreover, intense emotion is not something to be corrected or altered. 

Instead, strong emotionality evidences the safeguarding tendencies of the individual to 

protect and maintain the integrity of the self-system (Mahoney, 1985; 1991). 

Narrative approaches within constructivism (Bamberg, 1991; Goncalves, 1994a,b; 

Russel, 1991; White & Epson, 1990) have emphasized that an individual's mental 

representations can be characterized in terms of a life narrative, involving values, meaning, 

and emotion. Hence, TAT narratives can not only help uncover the underlying 

experiences behind how people construct their reality. These narratives also can depict 

any intense emotionality that may accompany their telling, perhaps signifying that core 
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ordering processes are being tapped. If clients take on a resistant mode to the telling of 

their narratives, from a constructivist perspective, they are protecting their self-system. At 

this point, constructivists devise ways to use strong emotion in the process of therapy. 

Instead of being a problem, intense emotion may become a path to a solution. 

Interpersonal relations or relatedness. The core ordering process of relatedness 

pertains to two theories that constructivists have integrated into their conceptual 

framework. Constructivists synthesize attachment theory (Bowlby, 1969,1973, 1979, 

1980, 1988) and interpersonal psychology (Sullivan, 1953), offering a constructivist view 

of development and relationships. Attachment theory is concerned with the inclination of 

human beings to make affectionate bonds with significant and particular others. Important 

to constructivists are the constructs that one forms on the basis of early attachment 

processes. Although early attachment processes are not viewed in an etiological cause-

and-effect sense, such processes contribute to one's interpretation of self and world 

(Guidano & Liotti, 1983, 1985; Liotti, 1984; Mahoney, 1991). 

In respect to interpersonal psychology, Safran (1984a,b) argued that although 

many of Sullivan's ideas originated with Freud, they are embedded within the context of a 

cognitive metapsychology. Both interpersonal psychology and cognitive therapy lend 

themselves well to cognitive formulations. Safran theorized that Sullivan's concept of 

personification can be conceptualized as a cognitive template or structure (construct) 

directing interpersonal perceptions of self and others. Hence, the personified self can be 

described as a collection of beliefs, generalizations, and assumptions about self that an 

individual acquires over time. Such a collection of generalizations is similar to the 

cognitive concept of schema, a generic cognitive representation extracted by the mind for 
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purposes of guiding information processing and implementing action. Indeed, Safran 

(1984a,b, 1990a,b) developed the concepts of self-schema and interpersonal schema. 

While the self-schema can be described as a cognitive generalization about the self, 

interpersonal schemas are knowledge structures relevant to the maintenance of 

interpersonal relatedness. 

Safran (1990a,b) and others (Greenberg & Safran, 1987; Safran & Segal, 1990) 

offered their cognitive interpersonal approach as an alternative to a strict information 

processing approach in cognitive psychology, favoring, instead, an ecological approach. 

Hence, context, or ecological niche, becomes important in understanding the human being. 

According to constructivists, all knowledge is contextualized and constrained by the 

organizational features of our biological, psychological, and cultural embeddedness. 

People's constructs of self and world emerge from their interaction with and in the world 

(G. Neimeyer, 1993). An individual's constructive interpretation, based on developmental 

history, interpersonal relatedness, and context form an important framework for 

interpreting narratives derived from the TAT. 

Constructivism. Narrative, and Hermeneutics 

Constructivism and narrative approaches. The use of storytelling in psychology is 

nothing new. Both Freud (1950) and Jung (1964) discussed myth and meaning, applying 

psychoanalysis and analytic psychology respectively. Bettleheim (1976) extended the 

discussion of myth to fairy tales and fables. Existential theorists (May, 1991; Yalom, 

1989, 1992) have likewise turned to storytelling to explicate their philosophical 

assumptions. Bellak's (1993) development of the TAT builds upon Freud's idea of 

storytelling as a projection. 
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In respect to constructivism, storytelling and drama has its roots in Kelly's (1955) 

techniques of self-characterization and fixed role therapy. Moreno's psychodrama as an 

influence on Kelly has been discussed elsewhere (Stewart & Barry, 1991). It is 

interesting, however, that as Kelly's approach came to be viewed more and more as a 

cognitive approach, it was the repertory grid technique that came to be the basis for 

research among personal construct theorists (Fransella, & Bannister, 1977; Neimeyer, 

1985a,b). Although Bannister is known for his work with the repertory grid, he is also 

remembered as an avid storyteller, a writer of several novels, and a theorist, like Kelly, 

who moved back and forth between traditional and more modern and postmodern 

approaches to psychotherapy (Mair, 1989b). 

It is this contrast of traditional and postmodern views of therapy that underlie the 

growing interests among constructivists in narrative approaches to therapy. As interests in 

narrative and storytelling have appeared in the forefront of constructivist approaches, 

several authors have commented on the traditional-postmodern contrast. Developments in 

cognitive therapy have acknowledged the importance of narratives in accessing mental 

representations as opposed to more rationalistic undertakings (Bamberg, 1991; Leahy, 

1991; Russel, 1991; Van Den Broek & Thurlow,1991). Many constructivists have begun 

to view narrative as an approach rather than a mere technique within a broader theoretical 

frame of reference (Efran, 1994; Gergen, 1994; Gergen & Gergen, 1986; Neimeyer, 1994; 

Vogel, 1994; Sarbin, 1986; White & Epson, 1990). Forster (1994), in an introduction to a 

series of articles on constructivism and narrative, pointed out that narrative became the 

focus of constructivists in the 1980's. Mair's (1988, 1989a,b, 1990) works focused on 

narraaves as constructions of meaning. He distinguished psychology as a storytelling 
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discipline of discourse as opposed to a social or natural science (Mair, 1988, 1989a). He 

built on that distinction by further contrasting a traditional or scientific psychology, 

grounded in computation and fact-finding, with a narrative or literary psychology, 

grounded in linguistics, literary criticism, rhetoric, and poetics (1989b, 1990). 

Bruner (1986, 1990) echoed Mair's distinction by contrasting prepositional with 

narrative thinking. He emphasized myth and identity as a way of knowing, and regarded 

an understanding of the self as autobiography. Bruner's (1986) Acts of Meaning further 

emphasized the proactive nature of the person to engage the world and construct meaning. 

Narrative, according to Bruner, is the most powerful way to access personal meaning. 

Hence, Bruner's works mesh with the constructivist concerns of proactivity, intentionality, 

and personal meaning. 

Building on Bruner's propositional-narrative distinction, Goncalves and Craine 

(1990) applied the recent interest of metaphor (Lakoff & Johnson, 1980) to the 

constructivist notion of deep or tacit knowledge. While surface or explicit knowledge is 

propositional, represented cognitively through deductive and inductive processes, deep or 

tacit knowledge is analogical, grounded in prelogical experiences, represented through 

emotion, feeling tone, immediacy, and imagination. Hence, metaphor becomes a useful 

tool by which to access and change deep or tacit knowledge levels of cognitive 

representations. 

Russel (1991) discussed yet another distinction in psychology, termed rationalistic 

versus narrative paradigms. Building on Sarbin's (1986) narrative psychology and Kuhn's 

(1970) concept of paradigm shift, Russel looked at narrative in respect to philosophical 

views of humanity, philosophy of science, and philosophy of action. In regards to the 
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philosophy of human nature, Russel contrasted the rational animal with the storytelling 

nature of the human being. In respect to the philosophy of science, a positivistic, realistic 

science is contrasted with a narrative view of science as a historical succession of theories 

that approximate reality. From the standpoint of a philosophy of action, a partitive, 

ahistorical view is contrasted with a holistic, historical view that entails narratives of 

intentionality. Looking at the bipolar end of the narrative paradigm, Russel (1991) 

focused on scripts, schemas, or life themes as narratives of cognitive representation of 

one's world, claiming that narrative permeates life. Consequently, narrative is key to an 

understanding of a person's constructions. All of these distinctions, however labeled, 

place narrative psychology in a postmodern setting. Hence, constructivists have turned to 

hermeneutics to explicate and explore personal meaning. 

Constructivism and hermeneutics. Because constructivists emphasize cognitive 

representation and personal meaning, it is understandable that they have turned to 

hermeneutics to aid their explorations. Psychology's integration with hermeneutics finds 

its roots in such theorists as Derrida (Caputo, 1987; Cumming, 1992), Gadamer (1975, 

1976, 1988), and Lacan (1978). Hermeneutics involves the uncovering of personal 

meaning through active interpretation. The therapeutic relationship becomes a 

hermeneutical encounter (Joyce Monitz, 1985; Mahoney, 1991). 

Taylor (1990), in her discussion of constructivism and hermeneutics, distinguished 

between traditional and hermeneutical psychology. She emphasized that while statistical 

analyses can provide direction in which psychologists can move to study certain 

phenomena, they cannot, in and of themselves, impute meaning to the data. Because 

constructivists emphasize personal meaning and the phenomenological concept of 
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intentionality, constructivist psychology is a hermeneutical exercise. The therapeutic 

encounter involves uncovering personal meaning through the interpretation of human 

behavior that is intentional. 

Goncalves (1994a,b) continued the discussion of a hermeneutical approach in the 

confines of his narrative psychotherapy that views therapy as the construction and 

deconstruction of meaningful narratives. Instead of a narrative technique in the service of 

cognitive psychotherapy, Goncalves (1994) offered a narrative approach that incorporates 

a constructivist orientation and a narrative modeling of the knowing processes that utilizes 

metaphor in the construction and deconstruction of meaning. 

The move of constructivists into narrative approaches and hermeneutical 

methodologies intensifies the distinction between rational cognitive approaches and 

cognitive constructivist approaches (Mahoney, 1985, 1991). A constructivist 

interpretation of the TAT can augment the narrative approach that has come to the 

forefront in constructivist psychology. The use of the TAT involves a therapeutic 

encounter that can be a starting point in the hermeneutical unpacking of cognitive 

representation and personal meaning. The TAT can aid in the search for meaningful 

metaphors (Sarbin, 1986) while individual TAT stories can be plotted according to 

Gergen's (1994; Gergen & Gergen, 1986) narratological graphs. 

Metaphors and narratological graphs. Gergen (1994; Gergen & Gergen, 1986) has 

provided a way to graphically represent an individual's narratives. He has theorized three 

types of narratives that he labels progressive, regressive, and stable. The progressive 

narrative is one that begins in what is perceived as a negative context— e.g. a problem to 

be solved, negative emotions such as fear and self-doubt- and ends in a positive context in 
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which problems are solved and negative emotions are subsided. In contrast, the regressive 

narrative is one that begins in a positive context and ends in a negative context. The stable 

narrative begins and ends within the same context. In addition to these three types of 

narratives, Gergen (1994; Gergen & Gergen, 1986) discussed what he labeled "the 

happily-ever-after myth," which describes a narrative that begins in a negative context and 

ends in a positive context with the idea and hope on the part of the narrator that there will 

never be a return to the negative context— i.e. problems are solved once for all, or certain 

negative emotions will never be experienced again. The author of this study believes that 

Gergen's (1994; Gergen & Gergen, 1986) narratological graphs can be used to represent 

clients' TAT stories. By looking at the themes and number of progressive, regressive, and 

stable narratives, the therapist and client can dialogue so as to construct an over-all 

metaphor (Sarbin, 1986) for the client's TAT stories. 

Purpose of the Study 

The purpose of this study was to examine the question: Can the Thematic 

Apperception Test (TAT) be interpreted in constructivist terms? A second question, 

which is a corollary to the first, was: Can a constructivist protocol to interpreting the TAT 

be established that constructivists and other theorists would find useful in their practice? 

Review of the literature evidenced no research of the TAT in terms of these research 

questions. Although some constructivists (e.g. Neimeyer, 1994) use the TAT as a 

springboard into other narrative techniques, they have not developed systematic 

procedures for interpreting the instrument in constructivist terms. Although cognitive 

therapists have begun to embrace narrative approaches (Bamberg, 1991; Leahy, 1991; 

Russel, 1991), they have not researched the TAT in cognitive terms nor established any 
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protocol for interpreting the TAT in terms of cognitive therapy. 

The traditional use of the TAT is based in psychoanalytic theory (Bellak, 1993), as 

well as in other theories derived from psychoanalysis, such as object relations theory 

(Westen, 1991). The purpose of this study was to look at the instrument in terms of a 

theory not derived from psychoanalysis, specifically constructivism. This study looked at 

object relations theory in constructivist terms (Soldz, 1988; Silbilia, Marchetti, & Borgo, 

1984; Warren, 1990), especially in respect to attachment and interpersonal relationships. 

It was the contention of this study that object relations and interpersonal theory have 

actually broken the confines of classical psychoanalytic theory, and can be better explained 

in terms of constructivism than with their theoretical origin. 

Although it was not the purpose of this study to criticize or debunk classical 

psychoanalytic theory, its purpose was to develop procedures that take the instrument out 

of its theoretical framework, placing it in a framework that, for the most part, 

diametrically opposes classical psychoanalysis. The theoretical framework utilized was 

phenomenological (subjective), existential (non-deterministic), and cognitive (structural). 

Hopefully, such an approach will indeed produce discussion and debate while also 

providing a basis for further research in constructivism, particularly in respect to a 

narrative and hermeneutical approach. In addition, the author of this study hopes that 

theorists who share many of the same concerns with constructivists (e.g. Adlerians, 

existential theorists, cognitive therapists, and rational emotive therapists) can integrate this 

approach into their theoretical framework. 



CHAPTER II 

METHODS AND PROCEDURES 

The purpose of this study WUJ to explore the value of interpreting the TAT in 

constructivist terms. While this study did not attempt to debunk psychoanalysis, the work 

offered here is intended to present a different perspective on the use of the TAT for 

practitioners who hold a contrasting position to the psychoanalytic school. 

This study recognized that constructivism holds some common ground with 

psychoanalysis from the perspective of objection relations. Bellak (1993) claimed that 

psychoanalysis has always been an "object theory." From a psychoanalytic perspective 

Bellak described the unconscious as comprising fantasy images of human beings that 

significantly influence the individual''s everyday life. Klein (1948) emphasized the 

importance of early internalized fantasies that influence how an individual relates to others 

in day-to-day life. Bellak (1993) suggested the term "representational world" for the 

constellation of images of parents, siblings, relatives, and significant people that exists in a 

person's internal, intrapsychic world. 

An object relations approach to the TAT views the different characters produced 

in the stories as a window into a variety of self and object representations. Hence, the 

TAT is a suitable projective for the assessment of an individual's interpersonal and 

intrapersonal object relations. The TAT provides rich material about an individual's ability 

to relate to others, capacity for experiencing others, and the manner in which one 
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experiences interpersonal relationships. Object relations theorists believe that the TAT 

allows a deep view into the individual's level of interpersonal experience, of conflicts, and 

of development and functioning. 

Constructivists agree with the representational view offered by the object relations 

theorists. Indeed, constructivists, as shown above, believe that people proactively 

construct their personal worlds. For this reason, this study argued that a constructivist 

approach to the TAT provides a theoretical framework for interpreting TAT stories in 

addition to ego psychology and object relations in psychoanalytic terms. Because the 

TAT is a narrative technique, a constructivist approach views the instrument from a 

phenomenological and hermeneutical perspective. The characters and situations in the 

pictures become the elements in one's constructed personal world. The elements are 

selected, interpreted, and imbued with meaning in respect to constructs of self and other. 

Definition of Terms 

Core Processes 

Although the core processes were discussed in some detail in Chapter 1, they will 

be defined here for specific use of interpreting TAT stories. When constructivists speak of 

core processes, they are talking about those cognitive, emotional, and behavioral 

processes that maintain the integrity of the individual, that is those processes that maintain 

an individual's sense of personal identity or role (Kelly, 1955; Mahoney, 1991). Mahoney 

(1991) delineated four core processes, and the author of this study adds a fifth, 

relatedness, based on the work of cognitive interpersonal theorists (Safran & Segal, 1990). 

It should be stated at the outset that the author of this study recognized that not all 

constructivists conceptualize in terms of core ordering processes. Some constructivists 
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speak in terms of tacit knowledge (Guidano & Liotti, 1983), others speak in terms of 

superordinate constructs (Kelly, 1955), some personal construct theorists speak of core 

roles (Leitner, 1985, 1988, 1995), and still others speak in terms of core cognitions or 

schemas (Safran & Segal, 1990). Hence, the author did not intend to offer "the" 

constructivist approach to the TAT. Hopefully, others can incorporate the approach 

offered in this study into their own constructivist approach to ascertaining mental 

representations of their clients. In addition, the author of this study hopes that therapists 

from other theoretical perspectives can incorporate this approach into their framework for 

conceptualizing their clients and doing the work of therapy. 

Reality is the core process that deals with a person's view of truth, meaning, and 

stability (Mahoney, 1991). The core process of reality underlies a person's view of truth, 

order, meaning, and chaos. Such things as purpose and goals are tied to this core process. 

Identity is the core process that forms the core of the core. It deals with the 

person's view of self (Mahoney, 1990, 1991, 1993b). This core process informs such 

concerns as self-image, self-esteem, body image, and propensity for self-actualization. 

Issues regarding the self and potentiality can be discussed in terms of Markus and Nurius's 

(1986) possible selves. From a constructivist perspective the self is always in process, 

creating and recreating itself (Guidano, 1987, 1991; Mahoney, 1991). 

Power is the core process that deals with a person's view of possessed control and 

ability (Mahoney, 1991). Bandura's (1986) concept of self-efficacy, self-mastery, and self-

regulation are useful in understanding this core process. Perceptions of one's competence, 

incompetence, successes, and failures are tied to this core process. 

Value is the core process that deals with a person's motivation and emotion 
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(Mahoney, 1991). Concerns that stem from this core process involve belief systems and 

competing values that may lead to personal struggles. 

Relatedness is the core process that deals with interpersonal relationships (Safran 

& Segal, 1990). Relatedness deals with such concerns as attachment behavior (Bowlby, 

1969, 1973, 1979, 1980, 1988), love relationships, intimacy, and interpersonal loneliness 

(Faidley & Leitner, 1993; Leitner, 1985, 1988, 1995). 

The constructivist approach offered here interpreted clients' stories in terms of 

these core ordering processes. To understand a client's core ordering processes, in as 

much as that is possible, is to ascertain an individual's mental representations of self and 

other. 

Narratological Graphs 

Gergen's (1994; Gergen & Gergen, 1986) method for graphically depicting 

narratives was discussed above. The different types of narratives that he delineates again 

will be briefly defined. 

Progressive narratives begin in a negative context (e.g. a problem to be solved, 

negative emotions such as anxiety, fear, self-doubt) and end in a positive context (e.g. the 

problem is solved, negative emotions subside). 

Regressive narratives begin in a positive context and end in a negative context. 

Stable narratives begin and end in the same context. 

Happilv-ever-after myths are progressive narratives that hold the idea and hope 

that there will never be a return to the negative context (e.g. one's problems are solved 

once and for all, or one will never feel a certain negative emotion again). 
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Subjects 

The TAT is designed to be used with male and female adults, eighteen years or 

older. Culture, race, socio-economic status, and ethnicity was not distinguished for 

purposes of this study. However, because constructivism takes an ecological approach, 

future studies focusing on cultural context and interpretation would be of interest. For the 

purpose of this qualitative study to establish a constructivist protocol to the TAT, three 

subjects were taken from a college population in a major university setting that numbers 

approximately thirty-thousand students. From these three subjects, one subject was 

chosen for an in-depth case study. This was an arbitrary choice based on the researcher's 

judgment of which client provided rich enough data with which to work. Because of the 

qualitative nature of this study, and because the researcher sought to establish a protocol, 

one of the three clients was sufficient for purposes of a case study. On the one hand, the 

author desired rich and full idiographic data, while on the other hand, the author wanted 

enough subjects to obtain a variety of data. Since this study did not involve a statistical 

and analytical approach, and since a statistical method was not needed to choose subjects 

for the study, there were no specific statistics used, and students were asked to participate 

on a voluntary basis. To align with the American Counseling Association ethical 

guidelines, the author did not recruit students with whom he held an evaluative role. Prior 

to proceeding with the project, the author obtained Human Subjects Approval from the 

appropriate office, and each participating subject signed an Informed Consent form. 

Instruments 

Thematic Apperception Test (TAT) 

Two instruments were employed in this research study although the primary 
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emphasis is on the TAT data. The TAT was founded by Murray and further developed by 

Bellak (1993). The instrument is used with an adult population for the purpose of 

measuring the dynamics of personality, meaning assigned to the environment, and 

interpersonal relations (Bellak, 1993). Research pertaining to reliability and validity of the 

TAT was discussed in Chapter One. 

Interpersonal Repertory Grid (IRG) 

The role construct repertory grid, or the rep grid technique, was developed by 

Kelly (1955) and is thus seen as a technique specific to personal construct theory. The 

target of the rep grid is an individual's bipolar constructs, or the way in which the 

individual mentally represents personal reality. Thousands of studies on rep grid 

techniques exist, and while the literature supports the validity and reliability of the rep 

grid, the IRG (see Appendix A, Form F) is a recent instrument developed within the last 

decade. The instrument contains a list of fifteen different relationships in which a person 

may be involved. The subject is asked to characterize each relationship and then offer a 

contrast to each relationship. In this manner, fifteen bipolar constructs in respect to 

interpersonal relationships are elicited. 

Only a few studies in the literature deal specifically with the IRG. Two studies 

(Ingram & Leitner, 1989; Meshot & Leitner, 1993) sought to correlate IRG data with the 

Threat Index (TI), an instrument designed to measure death fear. A third study 

(Heesacker & Neimeyer, 1990) established a relationship between individuals diagnosed 

with eating disorders and their disturbed relationships to significant others. In respect to 

the repertory grid, a constructivist approach concurs with Taylor (1990) that the technique 

can be understood as a dialog between the investigator, the subject, and the data. Such an 



35 

approach to grid techniques views grids as idiographic rather than nomothetic and 

questions conventional notions about reliability and validity. 

Methods 

This study used the TAT with adults as a narrative assessment technique from a 

constructivist perspective. The TAT was administered in a therapeutic or clinical setting 

in a first counseling session that lasted from sixty to ninety minutes. In a second session of 

equal length, the researcher administered an Interpersonal Repertory Grid (IRG) (see 

Appendix A, Form F). These two sessions were labeled "administrative." A third session 

involved the therapist's meeting with the client for a period of approximately one hour. In 

this session, the findings based on the TAT and IRG data were offered to the client in 

terms of hypotheses that the client could choose to accept, reject, or modify in some way. 

The primary emphasis was on interpretation of the TAT stories with the IRG used as 

supportive and generative data. This third session was labeled "interactive." Following 

this session, each client anonymously filled out a questionnaire to obtain data regarding the 

client's experience of the sessions (see Appendix A, Form G). The questionnaire was 

confidential. The client sealed it in an envelope provided by the researcher. The envelope 

was given to a third party and not collected until all sessions with all clients had been 

completed. 

All three sessions were videotaped based on consent forms signed by the client 

(see Appendix C). These forms are attached to the appendices. In addition, all three 

sessions were offered in a therapeutic environment to provide care for the client in case 

crisis situations arose due to content of the sessions. Such care is based on the 

constructivist concern for a secure base (Bowlby, 1988) and the constructivist contention 
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that narrative techniques employ a powerful means for tapping core processes used by 

individuals to order their lives. Moreover, for those clients who desired to pursue issues 

that surfaced due to TAT data, counseling referrals would have beeen made available. 

Because the author is a doctoral student, participating in therapeutic training and assisting 

in teaching classes, any subject who might have represented a dual relationship was not 

recruited for research purposes for this study. A human subjects form was completed with 

the appropriate office before recruitment of subjects and research began (see Appendix C). 

After all the sessions with the clients were completed, the author conducted a 

seminar with doctoral students, explaining the constructivist approach to interpreting the 

TAT. The seminar was open to any interested doctoral student. After the seminar, the 

taped sessions of the one client chosen for case study were available to the doctoral 

students to view. They viewed the two administrative sessions, offered their own 

interpretations using the Forms B, C, and D, and then viewed the interactive session 

between the author and the client. Following this procedure, the doctoral students filled 

out Form H (see Appendix C), which was designed to obtain their feedback on the 

constructivist approach to the TAT, and returned it to the author. 

Administrative Procedures 

The following procedure was used in administering the TAT for purposes of 

researching the instrument from a constructivist perspective. First, each subject was asked 

to sign the consent forms that gave the researcher permission both to videotape the 

sessions and subsequently use the tapes for research purposes (see Appendix C). The 

researcher attempted to create an circumstances that promoted a safe environment or 

secure base (Bowlby, 1988) from which subjects could explore life issues. 
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The TAT was administered in session one, a counseling session that that occurred 

in one room with either a two-way mirror or camera setup for the sake of video taping the 

session. In administering the TAT, the subject was handed a card that had instructions 

about the TAT pictures and the storytelling endeavor (see Appendix A, Form A). 

Following any discussion that might arise concerning the instructions, the researcher 

showed a series of ten TAT cards to the subject. Based on Bellak's(1993) research, this 

study used the following standard sequence of ten cards that he found useful for both male 

and female clients: 1, 2, 3BM, 4, 6BM, 7GF, 8BM, 9GF, 10, and I "MF. The author used 

the taped sessions of one client, graphed the narratives, and wrote out interpretations of 

the TAT stories using Forms B, C, D, and E (see Appendix C). 

The second administrative session, also videotaped in one room, involved the use 

of the Interpersonal Repertory Grid (IRG) (see Appendix, Form F). The IRG is a list of 

fifteen elements that are interpersonal in nature. The subject was asked to characterize 

each element, and then offer a contrast to that characterization. In this manner, bipolar 

constructs are established that allow therapists a glimpse into the client's mental 

representations of interpersonal relationships. The IRG was used as supportive or 

generative data in the interactive session with the client. 

The third, or interactive, session involved offering interpretations of the TAT to 

the subject, using IRG data where appropriate. This session entailed an interactive 

discussion of each TAT story with the client, with the author offering an interpretive 

theme of each of the ten stories, and then an overall summative theme. The researcher had 

available copies of Forms B, C, D, E, and F for the client to read as a discussion of the 

thematic content was carried out. The client was asked to voice any agreement, 
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disagreement, modifications, or total changes to themes offered by the researcher. The 

IRG was used for purposes of clarification and generating questions and discussion. 

Following the interactive (third) session, the client filled out the client-experience 

form (see Appendix A, Form G). The form was a set of questions about the client's 

experience of the research process. The form was divided into two parts. The first part 

was designed to ascertain the client's perception of new learning— i.e. to what degree did 

the client learn something new about him/herself? The form also inquired about the 

client's perception of the client-therapist relationship— i.e. how well did the client feel that 

his/her needs, feelings, beliefs, etc. were understood and attended to by the researcher? 

Finally, the first part of Form G asked the client about his/her overall experience of the 

research project, particularly in terms of anxiety. The desire for this understanding is 

based on the constructivist contention that narrative approaches are a powerful means of 

challenging and confronting core cognitive processes. Since, according to constructivists, 

the core ordering processes operate in a manner of self-protection, to challenge or 

confront these core structures may involve intense emotionality. Since the knowledge 

being challenged exists in tacit form, one likely emotion is anxiety, among others. 

Following this rationale concerning emotions, the open ended inquiry was followed 

by the second part of the form, a list of emotions that the client may or may not have 

experienced during the research project. Using a Likert-type rating scale, the client stated 

to what degree the emotion was experienced. Again, the desire for this information is 

based on the constructivist contention that narrative approaches involving life-dramas tend 

to challenge core processes in a manner that may lead to a variety of intense emotions. 

The list used on this form was one of emotions commonly experienced by clients in 
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therapy. Because the researcher desires complete honesty from the client in answering 

Form G, precautions were taken to insure the confidentiality of the client. The forms were 

completed anonymously and given to a third party and not collected by the researcher until 

the end of all sessions with all three clients. 

Following the sessions with the three subjects, the researcher conducted 

discussions, thirty to forty-five minutes in length, with three doctoral students. The 

constructivist approach to the TAT was discussed, explicating the core ordering 

processes. Following the seminar, the taped sessions of the one client chosen for case 

study purposes were made available to the doctoral students. They viewed the first two 

administrative sessions, offered their interpretations using Forms B, C, D, and E, and then 

viewed the interactive session to compare their interpretations with the researcher's 

interpretations. The IRG data was made available to the participants during the seminar. 

The doctoral students then answered some questions regarding the constructivist approach 

to interpreting the TAT (see Appendix A, Form H). Form H provided feedback to the 

researcher about the clarity of the constructivist approach, the accessibility of the 

construciivist approach for those from another theoretical perspective, the likelihood of 

the constructivist approach being used oy the doctoral students, and changes that the 

doctoral students would make to the approach. The desire for this information was based 

on the researcher's aim in providing an easy, accessible means for interpreting the TAT 

that not only can be used by constructivists, but also can be incorporated into other 

theoretical approaches. 
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Interpretation Procedures: A Constructivist Approach 

Basic Assumptions 

While Bellak (1993) approached the scoring and interpretation of the TAT from 

the perspective of psychological determinism, a constructivist approach to the instrument 

embraced a view of human nature as creative, symbolic, and imaginative, thus applying 

ahermeneutical methodology to the TAT. Although a hermeneutical approach contrasts 

with the psychological determinism of psychoanalysis, both approaches find common 

ground with respect to object relations, constructivists viewing object relations in terms of 

constructed mental representations based on attachment experience and subsequent 

interpersonal relationships (Guidano & Liotti, 1983; Safran & Segal, 1990). There are no 

reasons to disagree with other assumptions discussed by Bellak that underlie the use of the 

TAT. In fact, each of the assumptions he discussed can be placed within a 

phenomenological, constructive, creative, hermeneutical framework. 

Bellak's (1993) first major assumption regarding the TAT is that, as a 

psychological test, the TAT provides a way of obtaining behavioral samples of the subject. 

Constructivist approaches agree with this assumption because client narratives, in 

particular, represent a snapshot of the mental representations that underlie an individual's 

beliefs, actions, and emotions (Bamberg, 1991; Bruner, 1987; Efran, 1994; Goncalves, 

1991, 1994; Leahy, 1991; Neimeyer, 1994; White & Epson, 1990). Because narrative 

techniques utilize the subject's active construint, they demonstrate actions that one might 

take given circumstances similar to those depicted in the narrative. 

Second, Bellak (1993) believed that psychological tests represent individual 

responses that result from certain thought processes. Constructivists believe that narrative 
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techniques access the individual's life theme, tacit knowledge, or core constructs 

(Neimeyer, 1994). Such themes can be inferred from the individual's responses to the 

TAT. In a constructivist approach, however, interpretations are offered to the client as 

hypotheses that the client can reject, accept, modify, or use to facilitate personal 

interpretations. Consequently, the constructivist does not embrace the authoritative role 

of interpreter that is common among psychoanalytic approaches. 

Third, Bellak (1993) upheld the importance of context in understanding the 

individual's responses. Indeed, the constructivist ecological approach (Bateson, 1972; 

Safran & Segal, 1990) concurs with Bellak on this issue. 

Fourth, Bellak (1993) warned that a single test alone does not describe all levels of 

psychological functioning. Constructivists concur that counseling is a process in which 

assessment, tests, and techniques offer no static once-for-all diagnostic category in which 

to place a client (Guidano & Liotti, 1983; Mahoney, 1991). Not only do constructivists 

agree that a single test alone does not address all levels of psychological functioning, but 

they also would add that assessment is a never-finished, on-going process that continues 

as long as therapy continues. 

Fifth, constructivists can embrace Bellak's (1993) "inspection technique." TAT 

stories are approached as meaningful psychological communications that comprise 

repetitive patterns within each story and across different stories. Hence, a meaningful 

whole is sought by the researcher. In addition, Bellak believed that the TAT elicits 

content and dynamics of interpersonal relations, social situations, and the inner feelings 

that accompany these situations. Constructivists concur in that their ecological approach 

(Safran & Segal, 1990) incorporates Sullivan's (1953) interpersonal psychiatry in the form 
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of an interpersonal construct that comprises powerful emotions associated with 

relatedness and attachment. 

Sixth, constructivists can embrace Bellak's (1993) concepts of "observation-near" 

and "observation-distant" interpretations. In constructivist terms, the former is similar to 

peripheral constructs, and the latter is similar to core constructs. The aim of narrative 

techniques is to uncover core life-themes, but to reach such themes, constructivists realize 

that more peripheral issues may come into play. 

Constructivist Approach to the TAT 

The following approach to interpreting the TAT is outlined from a constructivist 

perspective. A constructivist approach will incorporate the object relations approach 

discussed by Bellak (1993) but will be conceptualized from a constructivist, interpersonal 

perspective (Safran & Segal, 1990). While Bellak's form provided ten variables and 

twelve ego functions, the constructivist approach here incorporated Mahoney's (1991) 

four core ordering processes plus a fifth one labeled "relatedness" by the author of this 

study. 

Interpersonal Approach. The interpersonal approach incorporated the object 

relation form (see Appendix A, Form B) described by Bellak (1993), but the data was 

interpreted from the perspective of attachment theory (Bowlby, 1969, 1973,1979, 1980, 

1988) and constructivist interpersonal theory (Safran & Segal, 1990). The procedure for 

recording data on Form B involved three major steps. One, a list of characters for each 

story was made with a few notes about each character's personality, similar to the notes in 

a play. Such note taking maintains the interactive relationship between researcher and 

subject. Hence, the researcher may ask questions of clarification about characters in a 



43 

story. Two, an inventory of interactions among characters was made with a few notes 

regarding the types of interaction. And finally, a short summary of the interpersonal 

relationships in each story was written along with an overall summary of relationships at 

the end of the protocol. The summary will involve the use of core ordering processes and 

narcological graphs in establishing an over-all theme and will also include any useful data 

from the IRG. 

Core ordering processes. The core ordering processes were discussed in Chapter 

One and defined under the heading Definition of Terms in this chapter. For the purposes 

of a constructivist approach to the TAT, the discussion here will relate each core process 

to what a TAT story might offer. Form C (see Appendix A) was used to interpret each 

TAT story in terms of the core ordering processes. 

Reality. Stories may unfold struggles in which the client is engaged 

concerning truth, meaning, purpose, and goals. In addition, stories may uncover the 

client's view of reality and experience of novel situations as either stable and ordered, or 

volatile and chaotic. 

Identity. TAT stories can be searched for repetitive patterns that deal with 

such issues as self-esteem, self-worth, and self-actualization and ideal self. The TAT also 

allows the researcher to look at the client's perspective on body image, which also may 

relate to self-esteem and identity. In addition, TAT stories may uncover a person's 

perception of possible selves (Markus & Nurius, 1986) in relation to past, present, and/or 

future. 

Power. Integrating Bandura's (1986) concept of self-efficacy, stories may 

yield themes of failure, powerlessness, and a feeling of out-of-control. In contrast, stories 



44 

may yield themes of competence, success, achievement, and confidence and actions 

toward self-enhancement, self-expansion, and self-maintenance. 

Value. This core process allows the reader to access the push and pull of 

the person's movement through life. In addition, this core process is related to 

emotionality. The stories may uncover to what extent a struggle comprises competing 

values within the client along with what level of emotion is involved in the storytelling? 

Relatedness. Stories based on the TAT cards may uncover how clients are 

presently approaching interpersonal relationships. Themes might involve fear to risk 

relationships, fear of rejection, fear of abandonment, or fear of intimacy. Personal 

struggles might revolve around the fear of intimacy on the one hand, and the fear of 

isolation and loneliness on the other (Faidley & Leitner, 1993; Leitner, 1985, 1988, 1995). 

Themes involving interpersonal relationships offer opportunities to look at attachment 

patterns and present interpersonal relationships. The data from the IRG may be useful 

with respect to this core ordering process. 

Narratological graphs. Based on Gergen's (1994; Gergen & Gergen, 1986) 

conceptualization of narrative types, the researcher graphed each of the ten TAT stories as 

either progressive, regressive, or stable narratives (see Appendix C). Narratives also will 

be assessed for "happily-ever-after myths." This myth and the narrative types were 

defined above under the heading Definition of Terms. 

Summary and meaningful whole. Following the use of Forms B, C, and D for each 

TAT story, the author wrote an overall summary (see Appendix C), bringing together the 

different themes of each story into a meaningful whole. The purpose of this summary was 

to hypothesize about those people, events, and experiences that have contributed to the 
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client's personal meaning. As with the individual interpretations, this hypothesis was 

offered to the client to accept, reject, modify, or build on in a personal manner. Although 

the TAT story interpretations and the meaningful whole were the aim, and therefore 

formed the end of this research project, they are actually the beginning for therapist and 

client to look at ways the client can rewrite or reconstruct his/her personal story to bring 

about desired change. 

Qualitative Approach 

Unlike Bellak's (1993) quantitative approach that numerically defined psychotic, 

borderline, and neurotic personality disorders as distinguished from a numerically derived 

normal personality, the hermeneutical perspective used in this study entails a qualitative 

approach. Themes were offered as hypotheses in the interactive session where clients can 

explore the implications of TAT results. From a phenomenological and hermeneutical 

perspective, verification of findings can be difficult. For this reason, the interactive session 

with the client was important because it was in this session that the client had the 

opportunity to accept, modify, or reject the information provided by the therapist. Given 

the constructivist perspective on resistance, it was important to prioritize the client's 

reactions instead of the therapist's interpretations. 

Qualitative research is exploratory in nature. This research project involved a 

hermeneutical encounter between subject and researcher. The author of this study hoped 

to increase the dialogue involving narrative psychotherapy. In addition and more 

specifically, the author hoped to lay the groundwork for further discussion of and research 

in constructivism, narrative, and the use of the TAT as a springboard into narrative 

psychotherapy. 



CHAPTER III 

RESULTS AND DISCUSSION 

The purpose of this study was to explore the value of interpreting the TAT in 

constructivist terms. This chapter presents the results of the author's interactions in three 

sessions with one client who was called "Ann." The first of the chapter describes the 

author's findings based on the three sessions. The author transcribed the three sessions, 

and made the transcriptions part of the appendices (see Appendix B, Session Transcripts). 

The first part of the chapter also discusses Form G: Client Questionnaire and Form H: 

Doctoral Student Feedback. The second part of the chapter presents a critique of the 

author's constructivist approach to interpreting the TAT. The critique, instead of being 

inductive of deductive, is abductive, which iits the exploratory, qualitative nature of this 

research project (Hanna & Shank, 1995). Following and based on the critique the chapter 

discusses changes the author would make in the approach and ideas generated by the 

approach for future research. 

Results 

This section of the chapter presents the results of the research project for a 

constructivist approach to the TAT based on the interactions in three sessions with a 

subject called "Ann." Based on the methods and procedures delineated in Chapter Two, 

Ann was one of three subjects the author chose for purposes of this research. As stated in 

Chapter Two, the author's choice was a subjective one based on his perception of the 
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richness of Ann's TAT data relative to the other subjects. 

Form A: Storytelling Instructions 

Because Ann fulfilled the storytelling instructions (see AppendixA, Form A) in a 

more complete manner than the other two subjects, her narratives were more sufficiently 

lengthy, complex, and rich with psychological details. Consequently, the author chose her 

sessions for the purpose of this research. While the results will be discussed in detail in 

this chapter, the author's handwritten notes on which he did his analysis used in the 

interactive session with Ann have been attached to the appendices along with the signed 

consent form. 

Form E: Summary of Major Themes 

The author detected three major themes in Ann's TAT stories (see Appendix C, 

Form E). Each theme formed around a cluster of TAT stories. The three themes and 

relevant clusters of TAT stories included: 1) child-parental conflicts and the establishing of 

identity (Story # 1, Picture # 1; Story #2, Picture # 2; Story # 6; Picture # 7GF); 2) the 

risks of core role relationships (Story # 9, Picture # 10; Story # 10, Picture # 13MF); and 

3) confrontation with death and finitude (Story # 5, Picture # 6BM; Story # 7, Picture # 

8BM). Although Story # 8, Picture # 9GF stood alone, the author placed it as an 

addendum to the first theme because of certain thematic similarities. Similarly, the author 

placed Story # 3, Picture # 3BM as an addendum to the third theme. While most of what 

the author detected was, to a large degree, confirmed by Ann in the interactive session, the 

interpretation of one theme was greatly modified (see below, Confrontation with Death 

and Finitude). The discussion of each theme below includes: 1) a short synopsis of each 

story, 2) a discussion of the data from Form B: Interpersonal Approach, 3) the relation of 
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the core ordering processes (Form C) to the each major theme, 4) the role of the 

narratological graphs in understanding Ann's TAT data, 5) the supportive and generative 

role of Ann's interpersonal repertory grid (IRG) data, and 6) the impact of Ann's feedback 

from the interactive session. Form E was discussed here because it formed the basis for 

discussing all the results. 

Child-Parental Conflict and the Establishing of Identity 

Story Synopses. Story # 1, Picture # 1 was a rather harmless sounding story of a 

little boy who did not want to practice his violin, but he was made to do so by his mother. 

Although he was in a situation that he detested, he turned the violin lesson into a fun 

activity. 

Story # 2, Picture # 2 was a more powerful story for Ann. The story depicted a 

young woman who, in choosing a life path that goes against her traditional upbringing, 

lacked the family support for her decision. Although she experienced the pain and hurt 

that came with her family's rejection and lack of support, she mustered the strength and 

courage to choose her own path. As Ann put it, the protagonist remained true to herself. 

Story # 6, Picture # 7GF presented a regressive narrative that stood in opposition 

to the first two progressive narratives (see Appendix C, Narratological Graphs). This 

narrative portrayed a little girl who, due to painful criticism from her mother, surrounded 

herself with a false self and buried her true self deep within. The little girl, unlike the 

young woman in the previous story, did not find the courage and strength to remain true 

to herself. 

Form B: Interpersonal Approach. The author filled out a Form B (see Appendix 

C) for each of the ten stories. The data from Form B comprised cast of characters, 
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personal descriptions of characters, social interactions detailed in the narrative, and types 

of interactions depicted in the narrative. Although cast of characters offered a list of 

straightforward information, the interpreter was on the lookout for scenes that the 

storyteller embellished with characters. For example, in Story # 1, Picture # 1, the little 

boy was the only character depicted, but Ann supplied the mother to the story. If cast of 

characters includes several or many embellished characters, then the matter should be 

discussed in the interactive session. 

The author found the information under personal description of characters 

minimally useful in relation to the major theme of child-parental conflicts and identity. 

Apart from some attitudinal descriptors, the storyteller did not provide detailed 

descriptions for many of the characters. The mother and father in Story # 2, Picture # 2 

were described as neglectful and unsupportive. Likewise, the mother in Story # 6, Picture 

# 7GF was described as critical. 

The information from social interactions proved important because all stories in 

this cluster involved child-parent interactions. Consequently, such a relationship was 

hypothesized as important to the storyteller. 

The information gained from types of interactions proved important with this 

cluster of stories. Not only did the relationships involve child and parents, but they were 

also conflictual, two of the three stories portraying intense conflicts with long term 

ramifications. 

Form C: Core Ordering Processes. The author filled out a Form C for each of 

Ann's ten TAT stories (see handwritten notes, Appendix C). The following discussion is a 

summary of the data from Form C. The discussion focuses on both content and process. 



50 

Content involves what happened in the story, e.g. characters, events, plot, etc. Process 

focuses on how certain categories within each core ordering process contributed to an 

understanding and interpretation of Ann's TAT stories. Categories within the core 

ordering processes are the construct labels listed for each core process on Form C. 

Hence, the core ordering process of reality comprises the categories of view of truth, 

meaning, and stability/chaos. For each TAT story, certain of the core ordering processes 

proved more beneficial to the interpretative process than others. Similarly, categories 

within a particular core process proved more beneficial to the interpretive process than 

others. Although each core ordering process is discussed individually, it is important to 

remember that the core ordering processes interrelate. Consequently, information 

gathered from the TAT data may overlap among the core ordering processes. 

Reality. Within the core ordering process of reality, the category "view of truth" 

proved the most difficult for the author to ascertain for specific stories. This category 

tended to emerge only after looking at several stories. Hence, it may be a more abstract 

category than the other two (see author's critique below under Discussion). For Ann, 

Story # 2, Picture # 2 seemed to indicate that for her the truth is that choosing to be 

oneself brings rewards in the long run, even when it brings pain in significant relationships. 

The two categories that stand out for Ann in respect to this core ordering process 

are "meaning" and "stability/chaos." Meaning deals with the significance of the story for 

Ann, and stability/chaos deals with how she assimilates experiences in her life. In both 

Story # 1, Picture # 1 and Story # 2, Picture # 2, the protagonists found meaning and 

significance in the child-parental conflict. The little boy was able to assimilate the 

experience of an unwanted violin lesson, turning it into something fun. More importantly, 
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the young woman in Story # 2 was able to assimilate the painful rejection by and lack of 

support from her parents, whle staying true to her life path. She engaged life, interpreted 

it for herself, and lived it for herself on the basis of her meaning and values. 

Story # 6, Picture # 7GF depicted a protagonist, the young girl, who cannot 

assimilate the experience of painful parental criticism without losing a sense of self. 

Hence, this story emphasized the interrelation of reality and identity. 

Identity. The category "body image" had minimal to no impact in relation to the 

major theme of child-parental conflict and identity. In Story # 6, Picture # 7GF, Ann 

perceived the little girl as "shriveling up" from her mother's painful criticism. However, 

this category supplied little information for the author to interpret the subject's view of 

body as it related to her identity. 

In Ann's TAT stories, the core ordering process of identity was primarily 

emphasized in terms of the category "possible selves." The author hypothesized that the 

young woman in Story # 2, Picture # 2 was more representative of Ann than the little girl 

in Story # 6, Picture # 7GF. In terms of possible selves, the author hypothesized that the 

little girl represented Ann's past self while the young woman represented Ann's present 

self. Because past and present self can dialogue (dialogical self), the author guessed that 

an issue for Ann might concern times and situations when the past self emerges and 

overtakes the present self. This issue was discussed in the interactive session (see below). 

The category of "propensaties toward self-actualization" was seen primarily in the 

young woman of Story # 2, Picture # 2. She stayed her path and remained true to her self 

and convictions, even in the face of overwhelming odds. Although she carried the pain of 

her family's rejection through life, she also found peace in a decision that she knew was 
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right for her. 

Power. The core ordering process of power emerged primarily in the categories of 

"self-efficacy" and "self-mastery." Both the young boy in Story # 1, Picture # 1 and the 

young woman in Story # 2, Picture # 2 assimilated unwanted and/or painful experiences 

and found effective ways to turn them into something positive. The young woman was 

skillful, competent, and accomplished. She had the ability to maintain her course 

regardless of her circumstances. She evidenced power and control in her life through an 

internal focus on values and goals. The author found it difficult to separate the three 

categories within this core ordering process (see author's critique below under 

Discussion). 

Value. For the core ordering process of value, the category most useful for 

deriving the interpretation of child-parental conflicts and identity was "emotionality." 

Recurring negative emotions emerged, including hurt, pain, sadness, shame, and disgrace. 

The one strong positive emotion that emerged was peacefulness (Story # 2, Picture # 2). 

The author found it difficult to interpret in terms of the category of "motivation." For this 

major theme, Ann's characters appeared to be motivated by the desire to remain true to 

self. 

Similarly, the category of "competing values/constructs" was used to interpret this 

cluster of stories in terms of true versus false self. Otherwise, both the categories of 

"motivation" and "competing values/constructs" yielded minimal interpretive information. 

Relatedness. The core ordering process of relatedness was emphasized primarily 

in terms of the category "attachment patterns." The attachment patterns from both Story 

# 2, Picture # 2 and Story # 6, Picture # 7GF appeared insecure, in which parents are 
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unaware of the pain that their child experiences due to their lack of support or their 

criticism. 

The category "significant others" yielded minimal data except in terms of specific 

descriptions of the parents in Story # 2, Picture # 2 and the mother in Story # 6, Picture # 

7GF. This category overlapped with the information of personal descriptions of 

characters on Form B. 

Similarly, the category of "emotion (related to present attachment/intimacy) 

overlapped with "emotionality" within the core ordering process of value. This category 

did not help the author produce any new information pertaining to emotion. For a 

discussion of this overlapping information for both categories, "significant others" and 

"emotion (related to present attachment/intimacy)," the reader should refer to the author's 

critique below. 

Addendum: Story # 8. Picture # 9GF. This particular story stood alone and did 

not fit well among any of the clusters of theories. Although this story did not involve 

themes of child-parental conflicts, it did involve the theme of self or identity. 

Consequently, the author chose it as an addendum to this cluster. 

The story involved a woman who viewed her life as drab and boring. She saw 

another woman running along the beach who appeared to have a more exciting and flashy 

life style. Hence, the first woman wondered what it would be like to live a more exciting 

life. She resolved that she was going to try to make her life more eventful. 

Form B provided straightforward information once again. For cast of characters, 

there was no embellishing of the scene with characters not depicted. The primary 

descriptors involved the contrast of one woman as drab and boring with the second 
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woman as flashy and exciting. Because the TAT story was intrapersonal, it portrayed no 

social interactions. The author marked types of interaction as intrapersonal. 

The intrapersonal nature of the story emphasized the core ordering processes of 

reality and identity. The core processes of power and value offered a minimal amount of 

interpretive information, and the core process of relatedness is non-applicable (see 

Appendix C). 

For the core ordering process reality, the categories "meaning" and 

"stability/chaos" provided the strongest interpretive data. The significance of the story lies 

in how the first woman resolves to become like the second woman running along the 

beach. Because the author believed that Ann identified with the first woman, he 

emphasized the role of novel experiences in interpreting the story. 

In terms of identity, the category of "possible selves" stood out. The narrative 

involved a dialogical self, possibly between a present self (drab, boring) and a future/ideal 

self (exciting, flashy). Both categories of "body image" and "propensities toward self-

actualization" provided minimal interpretive information. Drab and boring as contrasted 

with exciting and flashy related more to activity and dress than to physical body. Perhaps 

some movement toward self-actualization could be interpreted in the woman's resolve to 

be different. 

Form D: Narratological Graphs. The cluster of stories revolving around the theme 

of child-parental conflict and identity produced two progressive narratives (Story # 1, 

Picture # 1; Story # 2, Picture # 2), and, according to the author, one regressive narrative 

(Story # 6, Picture # 7GF) although in Gergen's (1994; Gergen & Gergen, 1986) terms 

this graph proved problematic (see author's critique of Narratological Graphs under 
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Discussion section). The addendum Story # 8, Picture # 9GF was also a progressive 

narrative. The overall progressive nature of the narratives of this cluster was indicative of 

Ann's view of self which was also reflected by her IRG data. 

Form F: Interpersonal Repertory Grid (IRG) Data. The interpersonal repertory 

grid administered in the second session with Ann provided support for the author's 

interpretation of this cluster of stories as child-parental conflict and identity. Because 

Ann's TAT stories were so rich in psychological and interpersonal details, the author 

minimally consulted Ann's IRG. Ann characterized her mother as highly critical, which 

was analogous to the mother in Story # 6, Picture # 7GF. Ann's IRG contained a self-

characterization of confident, independent, and optimistic. This characterization was 

analogous to the young woman in Story # 2, Picture # 2. Ann's IRG data supported the 

author's contention that the young woman represents Ann's present self, while the little 

girl in Story # 6 represents Ann's past self. 

Interactive Session Feedback. The interactive session with Ann largely confirmed 

the author's interpretations of child-parental conflict and identity. Ann confirmed that she 

related more to the young woman in Story # 2, Picture # 2, and that the little girl of Story 

# 6, Picture # 7GF represented her past self. Moreover, she confirmed that the little girl 

as a past self surfaces at different times, particularly when her parents are present. In 

addition, Ann discussed a "neutral self' who, in certain situations where she might be 

criticized, chooses to withdraw and stay silent, even though she would like to do 

otherwise. The interactive session focused on metaphors that could aid Ann in breaking 

out of her neutral self. The author and subject discussed such metaphors as "cutting your 

own path" and "taking off the masks." 
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Although the author believed that Ann identified with the drab and boring woman 

in Story # 8, Picture # 9GF, Ann claimed that she identified with both women, but that the 

drab and boring woman was more prominent. The interactive session focused on what she 

feared about identifying with the exciting and flashy woman. Her fears revolved around 

critical parental messages about being cautious and safe. Consequently, the life style that 

Ann perceived as exciting holds unknown risks and dangers. The author and subject 

discussed metaphors that could aid Ann in merging or integrating the two women in the 

story. "Exploring the unknown" and "participant-observer" were the metaphors 

discussed. 

The Risks of Core Role Relationships 

In personal construct terms, a core role relationship pertains to the intimacy 

involved as two people open their core being to one another. In such a relationship, 

people are intimately knowing the other and becoming intimately known by the other 

(Kelly, 1955; Faidley & Leitner, 1993). While many people desire core role relationships, 

they also fear them because of the risks involved. The theme of the risks involved in core 

role relationships emerged in the following of Ann's TAT stories: Story # 4, Picture # 4; 

Story # 9, Picture # 10; Story # 10, Picture # 13MF. 

Story Synopses. Story # 4, Picture # 4 comprised a two-pronged narrative of a 

man and woman who were intimately involved. One of the narratives was conflictual, and 

the other narrative involved caretaking. In the conflictual narrative, Ann described a man 

who desired to leave a relationship while the woman pleaded with him to stay. Ann 

interpreted the woman in the background who was undressing as a thought in the man's 

head about someone with whom he was having an affair. Ann described the story in 
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attachment theory terms. In the caretaking narrative, Ann described a man, who instead 

of wanting to leave, was going out to protect the woman from danger. The woman clung 

to him in fear, pleading with him to be careful. 

Story # 9, Picture #10 was a slice-of-life story which captured a moment of 

tenderness and intimacy experienced by an older couple. Ann described the couple as 

older and committed to one another. They embraced and hugged for no particular reason 

other than that was one way of connecting for them. 

In Story #10, Picture # 13MF, Ann described a man who took care of a woman 

who had too much to drink. He stayed with her until the early morning hours, making 

sure she was alright. The next morning the couple joked about the night before and the 

woman's early morning hangover. 

Form B: Interpersonal Approach. Ann did not embellish the scene with any cast of 

characters that were not depicted in the TAT picture cards. Ann described the characters 

in Story # 4, Picture # 4 as attractive, and the couple in Story # 9, Picture # 10 as older. 

Otherwise, descriptions of characters provided minimal interpretive information. The 

most important information for this cluster of stories came from social interactions and 

types of interactions. All three stories involved a man and a woman in a significant 

relationship, such as a love relationship or marriage. Types of interaction were either 

intimate or conflictual. Ann described one relationship in ideal terms. 

Form C: Core Ordering Processes. Because the theme of this cluster was about 

core role relationships, the core ordering process of relatedness provided important 

interpretive information for the stories in this cluster. Likewise, the core ordering process 

of reality proved useful in the author's interpretations of these three stories. The core 
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ordering processes of value and power provided minimal information. 

Reality. For the core ordering process of reality the category "view of truth," as 

with the previous theme, was the most difficult of the categories with which to work, and 

the one that provided the least amount of interpretive information. The truth that 

relationships involve the depths of conflict and the heights of intimacy emerged in Ann's 

stories. 

In contrast, the category "meaning" provided a wealth of interpretive information. 

The significance of Story # 4, Picture # 4 lied in the double-edged narrative, one 

conflictual, the other caretaking. For Ann, neither narrative was more prominent. 

Consequently, her story contained a bi-polar tug-of-war that reflects a failure of 

integration that allows movement in the area of relationships. Similarly, the category of 

"meaning" was important for interpreting Story # 9, Picture # 10. Ann described an ideal 

relationship of longevity, happiness, and security. The significance of the narrative lies in 

how well the couple connects. Ann described a couple without describing individuals. 

Ann extended the meaning of a relationship providing security in Story # 10, Picture # 

13MF. She described protection and caretaking as a duty. Based on these three stories, 

the author hypothesized that a meaningful relationship for Ann entails intense desire for 

security. 

The category "stability/chaos" provided minimal interpretive information. 

However, one important detail stood out. This category deals with information about 

those elements of the TAT stories to which the storyteller selectively inattends. Story # 

10, Picture 13MF contained nudity in which a young woman was lying on a bed with her 

breasts exposed. Ann neither offered a sexual theme to the story, nor did she discuss the 
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nudity in the picture. This selective inattention was discussed in the interactive session 

(see below). 

Identity. The core ordering process of identity provided more interpretive 

information for Story # 4, Picture # 4 than it did for the other two stories in this cluster. 

The category "body image" had minimal impact. However, interrelating with selective 

inattention from the core process of reality, body image emerged as important because of 

what Ann did not say in Story # 10, Picture # 13MF. Additionally, Ann described the 

couple in Story # 9, Picture # 10 as older and the couple in Story # 4 as attractive. 

The category of possible selves provided some rich interpretive information. Ann 

presented a picture of the dialogical self in which the self dialogues about the risks of core 

role relationships, placing her in an approach-avoidance posture. This posture was most 

prevalent in the two-pronged narrative of Story # 4, Picture # 4. The author surmised that 

the other stories depicted what Ann seeks in a relationship (future self). 

Power. Interpreting Ann's stories in terms of the core ordering process of power 

proved minimally useful. The picture presented by all the stories in this cluster depicted 

either a conflictual or ideal relationship. Ann did not describe efficacious behaviors that 

could produce desired relationships, nor did she describe particular skills that would 

enhance relationships. The people in Story # 9, Picture # 10 simply "connected." The 

man in Story #10, Picture # 13MF effectively performed his duty of caretaking. Ann left 

the conflict of Story # 4, Picture # 4 unresolved, and did not hint at how it might be 

resolved. Consequently, the interactive session focused on what Ann is presently doing to 

pursue the types of relationships she desires. 

Value. The core ordering process of value yielded minimal interpretive 
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information for this cluster of stories. The category "emotionality" produced the richest 

amount of interpretive information. Ann's anxiety and fear of loss interpersonal 

relationships emerged. Other prominent emotions included intimacy, love, security, and 

tenderness. These positive emotions were prevalent in Story # 9, Picture # 10. 

As in the previous cluster, the category "motivation" proved difficult for the 

author. Based on the TAT data, the author hypothesized that Ann is motivated by safety 

and security in a relationship. Because of her fear of insecurity, she may guard her core 

from becoming too open. 

The category "competing values/constructs" provided information about Ann's 

approach-avoidance posture. On the one hand, Ann avoids intimacy to stay safe, while on 

the other hand, she experiences the anxiety produced by her pursuing of relationships. 

Her competing values or constructs may involve one pole described as safe but lonely, 

while the other pole is described as intimate but risky. 

Relatedness. The category "attachment patterns" provided information about the 

secure-insecure dialectic, again with Story # 4, Picture # 4 being prevalent here. Indeed, 

Ann described the story in theoretical terms of attachment. 

The category "significant others" yielded practically no information about 

significant others in Ann's life. Her stories were about relationships in general. She 

described people in conflictual or ideal terms. In Story # 9, Picture # 10 the individual 

was subjugated to the relational. In Story # 10, Picture # 13MF, the woman lacked a 

personality at all. In fact, Ann described her as oblivious to feelings. 

Once again, the category "emotion (related to present attachment/intimacy)" 

overlapped with the category "emotionality" within the core process of value. The author 
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added no new emotion? o those already discussed under "emotionality." 

Form D: Narratological Graphs. The narratives that formed this cluster were 

primarily stable with two in positive contexts (Story # 9, Picture #10; Story #10, Picture 

# 13MF) and one in a negative context (Story # 4, Picture # 4). This last narrative was 

also progressive with a hint of a happily-ever-after myth when the theme of the protector 

is considered. Given Ann's cautiousness in pursuing relationships, these graphs produced 

a fairly positive picture. The positive slant may be indicative of Ann's construal of ideal 

relationships— i.e. what she really desires in a relationship. 

Form F: Interpersonal Repertory Grid (IRG) Data. Ann's IRG data proved 

minimally useful for any additional exploration of the theme for this cluster of stories. Her 

self-characterization of independent, confident, and optimistic showed up less in respect to 

this theme than it did with the first theme. Because of experiences related to her divorce, 

Ann displayed a cautious posture in pursuing intimate relationships. However, she 

pursued male friendship which indicates some movement on her part. 

Interactive Session Feedback. In the interactive session, Ann confirmed that the 

idea of core role relationships is risky, scary, and painful. She related her fears to her 

marriage that ended in divorce. She believed that marriage was supposed to provide a 

secure relationship. She continued to carry some sadness because of the way her marriage 

ended. She admitted to building a wall around herself for quite some time after her 

divorce, avoiding intimate relationships altogether. At the time of this study, she was 

going out with male friends, not looking for a long term relationship but drawing from her 

friendships to learn about herself. One of the main things she was looking for in a 

relationship is the right to be herself. This desire meshed with the first theme dealing with 
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identity. In terms of attachment, her desire made sense because if identity was an issue in 

relation to her parents, then she would carry that into her intimate relationships with 

significant others (Bowlby, 1969, 1973, 1979, 1980, 1988). 

Moreover, Ann admitted that she purposely avoided dealing with the nudity in 

Story # 10, Picture # 13MF because of painful experiences around sexuality in her 

marriage. She indicated that she was exploring this issue for herself. In this same story 

Ann did not indicate that the word "duty" meant anything special for her. Hence, the 

concern by the author over the word "duty" in Ann's story demonstrated how two people 

can select elements from a narrative, imbuing them with different meanings or levels of 

importance. 

The metaphors that emerged in the discussion of core role relationships were 

"exploring the unknown" and "getting out of the safety zone." Hopefully, these 

metaphors augmented Ann's exploration of different kinds of relationships with which she 

could proceed to take different degrees of risks. 

Existential Confrontation with Death and Finitude 

The third theme that emerged from Ann's TAT stories concerned the significance 

of death and near-fatal accidents for individuals. The cluster of stories pertaining to this 

theme included Story # 5, Picture # 6BM and Story # 7, Picture # 8BM. This theme was 

not confirmed by the subject in the interactive session. A discussion of the theme and how 

the author derived it appears below. The discussion of the interactive session details the 

subject's feedback. 

Story Synopses. Story # 5, Picture # 6 BM, was about a son who was burdened 

with the responsibility of telling his mother that the father had died. Ann described an 
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environment of psychological devastation. The mother and the father had been married 

for many years and had become very close. Because of this loss neither the mother nor 

the son "will ever be the same." 

Story # 7, Picture # 8BM was about a young man who was reflecting back on a 

serious accident that had befallen him as a young boy. The tone of the story was pensive, 

and the theme dealt with how the accident, although serious, had made the young man 

who he is in the present. The near-fatal accident enabled the young man to be appreciative 

of life and all that it has to offer. For that reason, the young man was able to reflect back 

on the event and be thankful for the way things turned out. 

Form B: Interpersonal Approach. As with previous stories, the data from Form B 

was straightforward with few surprises. The scene was embellished in Story # 5, Picture # 

6BM with the character of the father. Personal descriptions of characters provided 

minimal interpretive information. This story contained the only social interaction in this 

cluster. Both mother and son are confronting the reality of death and loss. Story # 7, 

Picture # 8BM was intrapersonal; therefore, social interaction was non-applicable. Types 

of interaction were conflictual and intrapersonal. The author developed this theme 

because he perceived a heavy intrapersonal element in both stories. 

Form C: Core Ordering Processes. The core ordering processes of reality and 

identity provided the richest interpretive information for this cluster of stories. The core 

ordering process of power did not prove very useful in interpreting these stories while the 

core process value provided minimal interpretive information. Because of the 

intrapersonal nature of this cluster of stories the core process of relatedness was, for the 

most part, non-applicable. 
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Reality. The category "view of truth" seemed to lie in the subject's words "dying 

is the process of living," which the author used as the theme of Story # 5, Picture # 6BM. 

The characters, mother and son, have to confront the truth of death with the loss of the 

father. Similarly, in Story # 7, Picture # 8BM, the young man's survival of a near fatal 

accident enriched his life. 

Truth and meaning go hand-in-hand in these stories quite easily. Facing the truth 

of one's finitude lends meaning to the here and now moment of life. The author believed 

that the significance of both these stories lied in a confrontation that makes life more 

meaningful. 

The chaos, confusion, and pain that death brings emerges in the category 

"stability/chaos." Both stories seemed to deal with how the characters, and presumably 

the subject, assimilate the experience of death or a near-fatal accident. In the story of the 

young man's accident, instead of merely assimilating the experience, he accommodated it, 

thereby changing how he approached life. 

Identity. The category "body image" proved non-applicable for this cluster of 

stories. The categories "possible selves" and "propensities toward self-actualization" 

proved useful to the author's interpretation. The young man in Picture # 7, Story # 8BM 

evidenced the dialogical self as he reflected on the past accident, allowing his present self 

to confront his past self. His reconstrual of life following the accident demonstrated his 

movement toward self-actualization. This core process proved of minimal use to Story # 

5, Picture # 6BM, other than the subject's statement that neither the mother nor the son 

would be the same after the father's death. 

Power. The author found the categories "self-efficacy," self-mastery," and "self-
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regulation" difficult to use in interpreting these stories. Power seemed to play a part in the 

stories because the mother and son in Story # 5, Picture # 6BM survived the grieving 

process. In Story # 7, Picture # 8BM, the young man had mastered the skills that brought 

him a fulfilling and enriching life. However, the categories as distinguished by the author 

proved difficult to distinguish within the TAT data (see author's critique below under 

Discussion). 

Value. The category "emotionality" provided the most interpretive information 

within the core process of value. The chaos, confusion, and devastation that the loss of a 

loved one brings was most evident in Story # 5, Picture # 6BM. The pensiveness and 

seriousness of Story # 7, Picture # 8BM provided a rich existential tone. The author 

surmised that confrontation with death and finitude was the motivating factor behind the 

actions of the characters; however, this guess proved wrong. Consequently, the author 

misinterpreted the category "motivation." Additionally, the category "competing 

values/constructs" provided little interpretive information. 

Relatedness. Because both these stories were intrapersonal, the core ordering 

process relatedness yielded little, if any, interpretive information. While the relationship of 

the mother and son and mother and father was touched upon in Story # 5, Picture # 6BM, 

the parental-child relationship and attachment played no part in the theme of the story. In 

relation to attachment and loss, Ann described the situation as the "normal grieving 

process." Because Story # 7, Picture # 8BM was intrapersonal, the core ordering process 

of relatedness was non-applicable for this purposes of interpretation. 

Addendum: Story # 3. Picture # 3BM. This story, like Story # 8, Picture # 9GF, 

stood alone, not fitting in any one of the clusters. The author placed it as an addendum to 
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the third cluster because it dealt with a similar theme of confronting hardships. Similar to 

the previous two stories, this story concerned intra personal conflicts. Taking data from 

Form B, Ann did not embellish the scene with extra characters. Ann described the single 

character as a female who was overwhelmed by difficult circumstances and was either 

laughing or weeping about her predicament. For Ann, weeping was more prominent in 

the story than laughing. Consequently, Ann experienced the scene as intensely emotional. 

Ann described the object lying next to the character as a sewing instrument that the 

woman dropped while weeping. Ann's narratives contained no social interactions; 

consequently, the conflict in the story was intrapersonal. 

The core ordering process of reality produced the most interpretive information. 

The "view of truth" that life comprises difficulties emerged from the story with its 

significance or "meaning" falling in how the woman faces the difficulties. From the 

category "stability/chaos," the author used the concept of novel experiences to interpret 

the story. The woman assimilates the difficulties, has a good cry or laugh, and picks up 

the pieces and goes on. 

The core ordering process of identity provided minimal interpretive information. 

The category "body image" was non-applicable. In terms of "possible selves," the author 

surmised that the woman represented how Ann confronts difficult times in her life. The 

category "propensities toward self-actualization" was not useful for interpreting this story. 

The core ordering process of power brought minimal interpretive value to this 

story. For the category "self-regulation," the protagonist finds a way to get through the 

difficult times, maintaining a sense of self. The categories "self-efficacy" and "self-

mastery" were non-applicable. 
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Similarly, the core ordering process of value proved minimally useful for 

interpreting this story with the exception of the category "emotionality." Ann painted a 

story rich in emotionality where affect emerged such as feeling distraught, overwhelmed, 

sadness, and exhaustion. The emotional tone of the story highlighted the intrapersonal 

conflict. In contrast, the author found it difficult to apply the other two categories within 

the core ordering process of value, "motivation," and "competing values/constructs," to 

the story. 

Finally, because the story was intra personal, the core ordering process relatedness 

provided no interpretive value for this story. Ann's story contained no hint that the 

woman's difficulties involved other people. Consequently, attachment patterns and 

significant others played no part in interpreting the story. 

The interactive session led to changing this story from an addendum to part of a 

cluster with Story # 7, Picture # 8BM. Consequently, Story # 5, Picture # 6BM became a 

story that stood alone (see discussion of interactive session below). 

Form D: Narratological Graphs. All graphs pertaining to this last theme were 

progressive in nature although Gergen's (1994; Gergen & Gergen, 1986) classification 

proved problematic for Story # 7, Picture # 8BM, which, according to his scheme, would 

be a stable narrative (see below author's critique of narratological graphs under 

Discussion). The author believed this narrative to be positive in character and progressive 

in nature because of the way in which the young man in the story existentially confronted 

his finitude in a way that enriched his life. 

Form F: Interpersonal Repertory Grid fIRG'l Data. A; I'S IRG data provided little, 

if any, support for the theme of existentially confronting death and finitude. Specifically, 
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her self-characterization of confident, independent, and optimistic meshed well with the 

protagonists from these stories. 

Interactive Session Feedback. The interactive session with Ann proved fruitful and 

underscored the importance of providing subjects with a secure enough context that 

allows subjects to disagree with the researcher's interpretations. When the author offered 

the major theme of existentially confronting death and finitude, he additionally offered the 

metaphors of stepping out into the void" or "facing the abyss" as aids in Ann's 

exploration of this issue. Neither the major theme as surmised by the author nor the 

metaphors he offered proved useful for Ann. As a Christian, Ann claimed not to be 

concerned about life after death. In fact, she associated the "void" and "abyss," not with 

death, but with the painful experiences of life. Moreover, for Ann, Story # 7, Picture # 

8BM, was a metaphor, not for life and death issues, but for her marriage. Just as the 

young man in that story became who he was because of his near-fatal accident, Ann 

became who she is because of the painful experience of her marriage. Ann analogized the 

the young man's accident to her marriage. According to her, the painful experiences 

surrounding her divorce freed her from her false self. Due to Ann's candid feedback and 

the subsequent researcher-subject dialogue, Story # 7, and Picture # 8BM and Story # 3, 

Picture # 3BM became clustered around the common theme of confronting personal 

difficulties. 

This misinterpretation by the author demonstrated that when two people meet in 

an interpretive or hermeneutical context, each brings a personal epistemology to that 

context (Joyce-Monitz, 1985). The author emphasized the role of death in the stories, 

while the subject emphasized the experiences of difficult times in shaping one's view of 



69 

self. For the author, this cluster of stories dealt more with reality and world view; whereas 

for Ann, the stories dealt more with identity and becoming a self. An open interactive 

session where Ann became the authority of her interpretations allowed for changes in the 

author's interpretations. Hopefully in a true counseling situation, an open interactive 

session will prevent counselors pursuing issues superfluous for the client. 

Story # 5, Picture # 6BM remained a picture that stood alone. Ann discussed the 

impact of the story for her as being one in which child-parent roles are reversed. In this 

story, the son assumed the role of caretaking the mother after the death of the father. Ann 

realized that as her parents get older, she will assume that role. The author missed the 

impact of this story for Ann. In hindsight, this story may cluster with or be an addendum 

to those stories about child-parental conflict and identity. 

Form G: Client Questionnaire 

As discussed in Chapter 2, Methods and Procedures, a client questionnaire (see 

Appendix C) was given to each subject following the third or interactive session. The 

questionnaire was intended to be confidential, so the client put no identifying marks on the 

form. The client questionnaire was simply exploratory for purposes of this research 

project. Because constructivists believe that narrative psychotherapy is a powerful tool 

for tapping tacit processes, the author of this project surmised that the subjects might 

strongly experience certain emotions at times during the project. Consequently, the 

questionnaire was used to ascertain what emotions, if any, subjects experienced during the 

research project and to what degree they experienced them. Additionally, the author 

hoped the questionnaire would ascertain to what degree subjects learned something new 

about themselves and in what manner they characterized the researcher-subject 
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relationship. 

Because the questionnaires remained confidential, the author could establish no 

correlations between the data from the questionnaires and the TAT story interpretations 

and IRG data. The form, however, fulfilled the author's purpose of empirically 

demonstrating that subjects did indeed strongly experience certain emotions at times 

during the project. Likewise, the questions pertaining to self-knowledge and the 

researcher-subject relationship produced some positive results. Consequently, Form G 

provided the author with information that can be built upon for further research projects. 

The first question on Form G was: By participating in this research project, to 

what extent did you learn new things about yourself? The subjects answered the questions 

according to a Likert-type scale on which "1" represented "None at All," and "5" 

represented "A Great Deal." All three subjects rated their answer to this question as a 

"4." Although a kindness factor could be involved in their answers, taking the subjects at 

their word, they appeared to learn new things about themselves through participating in 

the project. 

The second question on Form G dealt with the researcher-subject relationship. In 

terms of counseling, this question would target the client's perception of the therapist-

client relationship. Because this project was research, and the people involved were 

volunteer subjects, the term "therapist" was not used, nor were the participants called 

clients. The second question on Form B was: How did you feel in your relationship with 

the research counselor? The subjects answered the question according to a Likert-type 

scale on four bi-polar adjectives used to describe the possibilities of the relationship. On 

the scale, "1" represented the most negative feelings about the relationship 
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(misunderstood, lonely, isolated, desired to stay guarded), and "5" represented the most 

positive feelings about the relationship (understood, intimate, connected, willing to risk 

vulnerability). No one subject marked lower than a "4", with the total coming to seven 

"4's" and five "5's." Similar to the first question, there may be a kindness factor involved 

in the subjects' answers, but taking the subjects at their word, they seemed to feel quite 

positive about the researcher-subject relationship. 

Form G provided empirical information that all three subjects strongly experienced 

certain emotions at times during the research project. The questionnaire contained a list of 

twenty-six emotions, and the subjects were asked to rate to what degree, if any, they 

experienced these emotions. They rated their experiences on a Likert-type scale on which 

"1" represented "Not at All," and "5" represented "A Great Deal." For this research 

project, the author primarily was concerned with ratings of "4" and "5." One subject, 

although not marking any number "5's," marked ten "4's," all comprising positive emotions 

with the exception of "not responsible," which needs a context to determine its negative or 

positive valence. A second subject marked six "4's" and two "5's," with "impersonal" and 

"closed off," being the only two negative emotions marked. A third subject marked nine 

"4's" and five "5's," with a balanced mixture of positives and negative emotions. 

Although the author was primarily concerned with answers concerning emotions at 

the "4" and "5" levels, a compilation of the results was included in the appendices (See 

Appendix C). Some concerns that the author had about Likert scale ratings of "3" or 

lower involved positive emotions. For example, if a client marked "Not at All" for the 

emotion "Hopeful," then this could be addressed in future sessions. Summarizing, Form 

G provided some interesting empirical and exploratory information that can form the basis 
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for further research. Subjects' questionnaires are part of Appendix C. 

Form H: Doctoral Student Questionnaire 

Three doctoral students, who were recruited on a volunteer basis, participated in 

the seminar portion of the research project. As stated in the methods and procedures, the 

doctoral students viewed the three taped sessions and gave their thoughts about the TAT 

stories based on their understanding of the core ordering processes. The doctoral students 

came from a theoretical approach other than, and did not have an in-depth knowledge of, 

constructivism. The author of this project presented to each doctoral student a short, 

approximately thirty-to-forty-five minute discussion about the procedure for a 

constructivist approach to the TAT. The discussion included a brief explanation of Form 

B: Interpersonal Approach, the concepts and terminology of Form C: Core Ordering 

Processes, and Form F: Interpersonal Repertory Grid. The author sought not to convert 

doctoral students to constructivism, but simply to introduce the concepts of the 

constructivist approach so that they would have enough information to try the approach to 

see if it was accessible to them. Form H (see Appendix C) contained questions about the 

usefulness of the procedure, clarity and helpfulness of concepts and terms, and changes 

that the doctoral students would make in the procedure. Form H also contained space for 

optional comments if any of the doctoral students desired to clarify or discuss their 

answers. The following discussion of results from Form H deals in order with each of the 

six questions on the form. A compilation of results was included in Appendix C. 

The first question on Form H was: How likely are you to use this approach in your 

practice? Each doctoral student answered the question on the basis of a Likert-type scale 

designed as follows: 1 - "Not at All"; 2~ "Very Little"; 3 - "Some"; 4 - "Most Likely"; 



73 

and 5— "Highly Likely." All three doctoral students marked "Some" as their answer to 

the first question. Two students added comments. One student believed that while the 

procedure usefully identified universal themes, it remained vague for accessing some 

underlying processes. A second student believed that although the procedure was useful, 

it involved too much time commitment for both therapist and client. 

The second question on Form H was: To what degree was the constructivist 

conceptualization of the core ordering processes helpful in your interpretation of the TAT 

stories? This question was answered according to a Likert-type scale where "1" 

represented "Not at All," and "5" represented "Very Helpful." The results included two 

"4's" and one "2." The students who marked "4" added comments. One student believed 

that the concept of core ordering processes proved much more meaningful than the "usual 

TAT terminology," yet, at the same time, the student believed that certain terms needed to 

be "fleshed out." The second student who marked "4" believed that the concept of the 

core ordering process contributed to forming a "holistic textual psychodrama." In other 

words, by using the core ordering processes, the doctoral student recognized an emerging 

pattern among themes as the subject told her stories. 

The third question on Form H asked for the specific theoretical approach of each 

student and the plausibility of integrating the concept of the core ordering processes into 

each student's theoretical approach. All three doctoral students claimed Adlerian 

Individual Psychology as their guiding counseling theory. They answered the question of 

possibly integrating the concept of the core ordering processes into their theoretical 

approach according to a Likert-type scale where "1" represented "Not at All," and "5" 

represented "Very Plausible." The results were quite positive with two "5's" and one "4." 
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Again, two of the students added comments. Both doctoral students believed the concept 

of the core ordering processes would aid the therapist in obtaining the phenomenological 

frame of reference of the client and provide an overall view of the client's style of life. 

The fourth question on Form H was: To what degree was the supplementary data 

(IRG) helpful? The doctoral students answered this question according to a Likert-type 

scale where "1" represented "Not at All," and "5" represented "Very Helpful." The results 

included two "3's" and one "4." Again, two doctoral students added comments. The 

doctoral student who marked "4" liked the IRG because of its use of bi-polar opposites 

and a continuum. One of the doctoral students who marked "3" commented that the IRG 

would seem more beneficial to the client than the therapist for interpretive purposes. 

Additionally, this latter student believed that the Adlerian Life Style Assessment provided 

more information than the IRG. 

The fifth question on Form H was: What terminology other than the core ordering 

processes would you use? One student suggested that the categories of "motivation" and 

"meaning" needed to be extended to a fill-in-the-blank type of exercise (e.g. motivation for 

; meaning of ). This same student believed that other categories could be made 

more clear if they were discussed in terms of client movement. Hence, the category 

"propensities for self-actualization" would become "movement toward self-actualization." 

The category "self-efficacy" would become "movement toward goals," and the category 

"self-mastery" would become "goals achieved.' This student's conceptualization in terms 

of client movement fits with the constructivist notion of anticipatory behavior. 

A second doctoral student did not provide different terminology but believed that 

the TAT cards could be used to augment exercises of early recollections, particularly for 
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those clients who found it difficult to remember or structure early recollections. Hence, 

this student would de-emphasize the concepts and terminology of the core ordering 

processes, placing more of an emphasis on concepts and terminology from the Life Style 

Assessment. 

A third doctoral student experienced the term "reality" as carrying too much of an 

objectivist connotation. As a result, the student wished to rename the core ordering 

process of reality and its categories, suggesting "perception of reality," "perception of 

truth," and "perception of stability." Similarly, this same student believed that the core 

ordering process of identity should be renamed "personal identity," once again 

emphasizing subjectivity over objectivity. For the core ordering process of power, this 

student believed that such concepts as "reliance" or "self-reliance" provided more clarity 

for interpreting TAT stories. Finally, as a consistent Adlerian, this student believed that the 

core ordering process of value should be renamed "beliefs" or "convictions." 

The final question on Form H asked the doctoral students about any changes they 

would make in the constructivist approach to interpreting the TAT. Criticisms fell in 

terms of time and clarity. Two of the students believed that the procedure took entirely 

too much time. While both students believed that the information gained from TAT 

stories should be thoroughly assessed, they also believed that a shorter version of the 

procedure would be beneficial. A third student answered this last question in terms of 

clarity. This student believed that certain categories within the core ordering processes 

(e.g. "view of truth") proved ambiguous for interpreting some of the TAT stories. 

Additionally, the student believed that more common sense terms could be used for some 

of the categories. For example, the student preferred "handling of novel experiences" 
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over "stability/chaos." Finally, this same student suggested that some categories proved 

to be redundant (e.g. "emotion related to attachment/intimacy" and "emotionality"), and 

therefore, some of the categories could possibly be eliminated. 

Discussion 

The following discussion of the results above is divided into 1) the author's 

critique of his constructivist approach to the TAT, 2) necessary changes to the approach 

based on the author's critique, and 3) implications for further research of a constructivist 

approach to the TAT. 

Critique of the Constructivist Approach to the TAT 

The following critique contains the author's assessment of the strengths and 

weaknesses of the procedure he developed for a constructivist interpretation of the TAT. 

While such an assessment necessarily involves subjectivity, the author bases his critique on 

the information provided in the handwritten notes that formed the basis of his discussion 

of the results above. The author critiques the procedure in a step-by-step manner. Hence, 

in the following order, the author critiques 1) Form A: Storytelling Instructions, 2) Form 

B: Interpersonal Approach, 3) Form C: Core Ordering Processes, 4) Form D: 

Narcological Graphs, 5) Form E: Summarization Form, 6) Form F: Interpersonal 

Repertory Grid (IRG) Data, 7) the use of interactive session feedback, 8) Form G: Client 

Questionnaire, and 9) Form H: Doctoral Student Questionnaire. 

The author recognized that other researchers might have obtained different 

information, derived different interpretations of TAT stories, and produced different 

criticisms of the procedure. Although this critique is based on the results from one 

subject, the author believed that the results was sufficient to produce necessary changes 
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and implement further research, which underscores the exploratory nature of this 

qualitative research project. 

Form A: Storytelling Instructions. Because Ann followed the storytelling 

instructions, her TAT stories were sufficiently lengthy, containing numerous narrative 

elements with which to work. Ann was careful to delineate what led up to each scene on a 

TAT card, what was presently taking place in the scene, what the character(s) in the scene 

were experiencing and feeling, and what would happen after the scene. Consequently, the 

author edorses that reading the storytelling instructions out loud while subjects read along 

on a provided sheet as a procedure that augments the quality TAT stories. 

Several questions about subjects' TAT stories surfaced. What should the 

researcher do if the subject does not follow the instructions very well? How much should 

the researcher structure the subject's stories to obtain information that would not 

otherwise be forthcoming? Presently, the author believes in letting a subject's TAT stories 

stand as they are, even if they fall drastically short of the instructions; otherwise, the 

researcher may be pulling information from the subject that is more peripheral than tacit. 

Form B: Interpersonal Approach Form B, taken from Bellak's (1993) object-

relations approach, provided sufficient information to augment TAT interpretations. "Cast 

of characters" was a useful entry on this form if an interpreter wants a quick look at how 

many and which scenes have been embellished with characters not depicted in the TAT 

card. 

"Personal description of characters" proved a useful entry for not so much physical 

descriptions, but psychological and attitudinal descriptions. For example, in the story of 

the mother and little girl, Ann described the mother as harshly critical. Such descriptions 
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augmented interpretation and hypotheses about the subject's present issues. 

The two entries that provided the most impactful information were "social 

interactions" and "types of interactions." By looking at the social interactions contained in 

the TAT stories, an interpreter can guess which particular relationships bring up issues for 

the subject. Ann's stories dealt with child-parent and significant other relationships. 

While the entry "social interactions" described a particular relationship, the entry 

"types of interactions" described the manner in which people relate. Ann described 

relations as either deeply intimate or intensely conflictual. For those stories that did not 

involve social interactions, the author found this last entry useful for labeling a story as 

"intra personal." Summarizing, the author found that Form B augmented the interpretive 

process with some overlap with Form C (see following critique of Form C). Form B was 

user-friendly and could be quickly filled out while listening to a TAT story or reading a 

transcribed script of a TAT story. 

Form C: Core Ordering Processes. Form C is the core of this procedure for a 

constructivist approach to interpreting the TAT. Overall, the author found that 

encountering particular narratives from the frame of reference of a particular core ordering 

process yielded various amounts of interpretive information. For example, framing a story 

in terms of identity might produce rich interpretive information with which to dialogue 

with the subject. Framing that same story in terms of power, however, might produce 

little interpretive information. Additionally, specific categories within a core ordering 

process yielded more interpretive information than others. For example, within the core 

ordering process of identity, discussing a story in terms of possible selves might yield more 

interpretive information than discussing the same story in terms of body image or self-
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actualization. In the following discussion, the author critiques this procedure for each 

core ordering process and each category within a particular core process. 

Reality. Framing stories from the perspective of how the subject organizes reality, 

the author found the category "view of truth" a difficult one from which to derive 

information. Consequently, the author minimally appealed to this category for interpreting 

TAT stories. The author believed that the category might be either more abstract than the 

other categories or subsumed under the category "meaning." 

In contrast, the author frequently appealed to the categories of "meaning" and 

"stability/chaos" to interpret different TAT stories. The author found the category of 

"meaning" useful for discussing the personal meaning and significance of the story for the 

subject. The author used the category of "stability/chaos" to surmise how subjects might 

organize their personal worlds, assimilate novel experiences, and selectively inattend to 

certain elements in the TAT cards. 

Identity. In framing stories from the perspective of identity or self, the author 

found that the category "body image" proved the least applicable for Ann's TAT stories. 

The one exception involved the story in which Ann selectively inattended to body image 

when she did not discuss the blatant nudity in one particular scene. Her selective 

inattention did provide some important information because of issues with which she's 

dealing about sexuality. Otherwise, body image proved to be a non-applicable category by 

which to interpret Ann's stories. 

From the perspective of identity, the author most frequently appealed to the 

category of "possible selves." The concept of past, present, and future/ideal selves yielded 

rich interpretive information for Ann's TAT stories. The dialogical self emerged in several 
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of her stories (see results above), involving past-present and present-future dialogues. 

While the author's appeal to the category of "propensities toward self-

actualization" proved more beneficial than his appeal to "body image," it proved much less 

satisfactory than his appeal to "possible selves." Similar to the category "view of truth" 

under reality, "propensities toward self-actualization" proved too abstract of a category. 

The author found the concept of self-actualization difficult to derive from the TAT stories. 

Consequently, a better methodology for exploring self-actualization needs to be 

developed, or the construct needs to be clarified. 

Power. Framing Ann's TAT stories in terms of power proved most difficult for 

the author, but not because power was not at issue in the stories. Power appeared to be 

an issue in several of Ann's TAT stories (see results above). The problem for the author 

lied in the concepts labeled "self-efficacy," "self-mastery," and "self-regulation." The 

author found it difficult to distinguish these in the TAT stories. Consequently, the author 

determined that these categories need either to be more clearly defined or changed 

altogether. 

Value. Framing Ann's TAT stories in terms of value or valence, proved 

satisfactory for the author, particularly in terms of the category "emotionality." Ann's 

stories were filled with intense emotions that also emerged in her as she told them. From a 

constructivist perspective, such emotionality is important because it signals that tacit 

processes are being engaged. Ann's emotional rendering of several of her stories 

demonstrated the importance of certain people, events, and issues in her past and present 

life. 

The categor» of "motivation" is important because of the constructivist emphasis 
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on teleology or anticipatory behavior. However, "motivation" is a term packed with much 

meaning. Indeed, the term can be vague, signifying "push" to some theorists and "pull" to 

others. Consequently, the author believes he needs to conceptualize the data from TAT 

narratives more in terms of anticipatory behavior than he did with this project. Perhaps 

relabeling this category "anticipatory behavior" or "teleology" would augment the desired 

results. 

Similarly, while framing Ann's TAT stories in terms of the category "competing 

values/constructs" proved useful in discussing stories that contained a dialectical struggle, 

the author believes that he needs to derive more bi-polar constructs from TAT stories than 

he did in this project. A methodology for doing so needs to be developed. Perhaps 

appealing to the IRG data in more depth can augment the author's desired results. 

Relatedness. When the author framed Ann's TAT stories in terms of relatedness, 

he encountered rich and plentiful interpretive information. However, the author believes 

that the study needs a more in-depth exploration of the category "attachment patterns" 

than presented here. A methodology needs to be developed that will augment this 

exploration. Although not all of Ann's TAT stories lent themselves to ascertaining 

attachment patterns, several of the stories dealt with intense child-parental conflicts (see 

results above). 

The interpretive information gleaned from the category "significant others" proved 

disappointing to the author. Basically, the only thing obtained within this category was a 

list of relationships with some attitudinal descriptions, which showed little difference from 

the entry "personal descriptions of characters" on Form B. The author had hoped for 

more detailed psychological descriptions of significant others. The lack of description may 
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be more derivative of the storytelling than a problem with the category. Because 

constructivists believe that attachment patterns are key in contributing to how people 

construe their world, a methodology needs to be developed for obtaining more 

information about subjects' attachment patterns. 

Similarly, the information gained from the category of "emotion" as it is related to 

present attachment and intimacy overlapped with the information gained from the category 

"emotionality" within the core process value. While both categories provided important 

information, the question that emerged for the author was whether or not both categories 

are needed. 

Summarizing, the author's critique of Form C is fairly positive. Framing Ann's 

TAT stories in the various perspectives of the core ordering processes of reality, identity, 

power, value, and relatedness provided for fruitful interpretations of the stories and rich 

dialogue with the subject. Overall, the author was pleased with the data he obtained, but 

because Form C is the core of the constructivist procedure, refinements and perhaps some 

major changes are necessary. 

Form D: Narratological Graphs. The narratological graphs, as discussed by 

Gergen (1994; Gergen & Gergen, 1986), provided an excellent overview of Ann's TAT 

stories. A researcher can view the ten graphs on one page and by the number of 

progressive, regressive, and stable narratives, get an overall tone of the subject's 

narratives (see Appendix C). However, there are some problematic issues in strictly 

adhering to Gergen's methodology. For example, according to the author of this project, 

the story of the mother and the little girl was one of the most regressive narratives that 

Ann constructed. The narrative actually began in a negative context and became worse. 
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According to Gergen's scheme, such a narrative is not regressive, but stable. Similarly, 

the story of the young man reflecting back on a near fatal accident, was a pensive and an 

intra personal story that began within a positive context and ended on an upswing. 

Gergen would characterize such a narrative as stable while, to the author of this study, the 

narrative appeared progressive. Consequently, the author believed some alterations to 

Gergen's methodology were necessary. 

Form E: Summarization. Because Form B and Form C were filled out for ten 

stories, the researcher was faced with much raw data. Form E , which was simply a blank 

form for summary purposes, allowed the researcher to collate and categorize information. 

Additionally, organizing the information in a meaningful way augmented dialogue in the 

interactive session. The author believes that dealing with major themes around clusters of 

stories is more beneficial than discussing stories individually in chronological order. 

Consequently, the author believes that Form E should stay as it is. 

Form F: Interpersonal Repertory Grid (IRG) Data. As hypothesized by the author, 

the subject's IRG data proved supportive and generative. Based on the results of this 

research project, the author believes that the more detailed and rich the TAT stories are, 

the less supportive data needs to be consulted. If a subject's TAT stories are not detailed, 

then the IRG data can prove useful for generating questions and dialogue. The author 

foresees continued use of the IRG in a supportive and generative capacity for future TAT 

studies. 

Interactive Session Feedback. The interactive session with Ann proved very 

fruitful. As hoped by the author, the session was both confirmatory and nonconfirmatory. 

Ann felt the freedom to disconfirm a major interpretive theme presented by the author. 
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Because she did disconfirm a major theme, the researcher and subject were able to clarify 

the stories in question and make appropriate changes in the author's interpretations. The 

interactive session supported the constructivist contention of the importance of dialogue 

when two epistemological frames of reference meet in a hermeneutical context. Although 

the interactive session proved successful, the author believes that some changes are 

necessary to make the session more beneficial for the subject. 

Form G: Client Questionnaire. The author was pleased with the data obtained 

from Form G because it supported certain constructivist hunches about tacit processes, a 

secure base, self-knowledge, and emotionality. At this stage the data is exploratory and 

provides a foundation on which to build future research in constructivism, narrative 

psychotherapy, and emotion. The author foresees some minor changes for using the form 

in future research. 

Form H: Doctoral Student Questionnaire. The author believes that Form H 

provided some important information that will prove beneficial in the future for refining 

the procedure of a constructivist approach to the TAT. The information obtained from 

the doctoral students supported some of the author's criticism's of the procedure. First, 

the author agreed with two of the students that a shorter version of the procedure is 

needed. Not only does the procedure need to be shorter, but it also needs to be less 

cumbersome and more user-friendly. Second, the author agreed that more conceptual 

clarity was needed in the procedure. As discussed in the critique above, the author 

recognized that some of the categories within the core ordering processes seemed to be 

vague and difficult to flesh out. One student recognized the need to conceptualize 

interpretations of TAT stories in terms of client movement. The author echoed this 
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concern in his critique when he discussed the need to conceptualize interpretations of 

TAT stories in terms of anticipatory or proactive behavior. Another student suggested 

that the core ordering process of power would prove more fruitful for interpreting TAT 

stories if it was conceptualized in terms of reliance or self-reliance. The author echoed 

this criticism in his discussion of procedural changes (see below) where he suggested that 

the core ordering process of power may better be understood in terms of competence, 

skill, internal/external locus of control, or self-determination. 

On the positive side, even though the procedure proved lengthy and cumbersome, 

and even though it needs some conceptual clarity, the doctoral students confirmed that the 

procedure was useful for them and plausible for integrating into their individual theoretical 

framework. As a result, because the information obtained from Form H supported the 

author's critique and demonstrated that the procedure proved useful for the doctoral 

students, the author believes that this first small exploratory step to a constructivist 

approach to the TAT was a successful one. 

Procedural Changes to a Constructivist Approach to the TAT 

Following and based on the above critique, is a discussion of what the author 

discusses believes to be some necessary procedural changes to a constructivist approach 

to the TAT. Because the author proposed no changes to either Form A or Form B, the 

discussion begins with Form C. In relation to Form A, the only possible procedural 

change that the author foresees is directing storytellers to more strictly adhere to the 

storytelling instructions. 

Form C: Core Ordering Processes. The information from Form C for interpreting 

TAT stories is the "crux of the matter," concerning the interpretive procedures for this 
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approach. The author believes that both refinements and major changes are necessary. 

First, for the core ordering process reality, the category "view of truth" needs to 

be more concretely defined and used in the interactive session. The author simply may 

need to make more guesses about a person's view of truth that can become the basis of 

dialogue in the interactive session. Because the category "meaning" deals with personal 

meaning and significance, the former may be subsumed under the latter. What a person 

believes about truth and what a person believes the truth to be plays a significant role in 

understanding the person's tacit processes. Consequently, the author believes that greater 

utility needs to be derived from this category. 

Second, for the core ordering process identity, a methodology needs to be 

developed that draws greater utility from the category "body image." Perhaps the author 

can use other TAT cards that depict full body image to see what emerges in respect to 

body. If this category continues to be as non-applicable as it was in this study, then its 

usefulness as a category needs to be assessed. Because constructivists propose an 

embodied mind theory, how subjects view their body is important for conceptualization. 

Third, for the core ordering process of identity, the category "propensities toward 

self-actualization" needs to be more clearly defined and used in the interactive session. 

Perhaps using terminology from Maslow's (1962) hierarchy can augment the use of this 

category for interpretive purposes. Perhaps the concept of self-determination provides a 

better interpretive framework than self-actualization. 

Fourth, for the core ordering process of power, all three categories need to be 

either more clearly defined or replaced altogether. Conceptually, the terms appear clearly 

distinguishable with self-efficacy dealing with repertoire of efficacious behaviors, self-
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mastery pertaining to specific skills, and self-regulation referring to capabilities to maintain 

the self-system. However, these categories proved difficult for the author to distinguish in 

TAT stories and use for interpretive purposes. This difficulty existed in face of the fact 

that power seemed to be prevalent in several of Ann's stories. Perhaps the core process of 

power can be more efficiently utilized as an interpretive framework by using more 

common sense terms such as competence, skills, internal/external locus of control, and 

self-determination. 

Fifth, for the core ordering process of value, motivation needs to be discussed in 

terms of anticipatory behavior. The interpreter needs to derive from the TAT data the 

adaptive behavior that the person uses to maintain the self-system. 

Sixth, and also within the core ordering process of value, a person's bi-polar 

constructs need to be delineated from the category "competing values/constructs." 

Historically, personal construct theorists have used the repertory grid to elicit a person's 

bi-polar constructs, so perhaps grid work can help in this area. A constructivist approach 

to the TAT may have to depend on supportive and augmenting work such as grids or 

interviews to derive a person's bi-polar constructs. 

Seventh, for the core ordering process of relatedness, a stronger sense of 

attachment patterns needs to be ascertained. Again, a constructivist approach to the TAT 

may have to lean on supportive instruments for this information like the Adult Attachment 

Interview (AAI) (Kaplan & Main, 1985) or other adult attachment questionnaires. For 

constructivists, attachment patterns play an important role in understanding how 

individuals personally construe their world. 

Eighth, and also for the core ordering process of relatedness, a methodology needs 
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to be developed for obtaining more detailed descriptions of significant others in those 

stories where relationships are prevalent. The author recognizes that whether or not such 

descriptions are forthcoming may depend more on the quality of storytelling rather than on 

anything the author can do procedurally. 

Finally, the author believes that he needs to continually monitor the overlap of 

information from the category "emotion" related to attachment and intimacy with the 

information from the category "emotionality" for the core ordering process of value to 

eventually determine if one of these categories can be dropped. It could be that the former 

is subsumed under the latter. 

Form D: Narcological Graphs. The author foresees only a minor change for 

using Gergen's (1994; Gergen & Gergen, 1986) narcological graphs. The author 

believes that a narrative can take a spiral "downward," with the narrative beginning in a 

negative context and becoming worse as the narrative proceeds and finally ends. 

According to the author, such a spiral "downward" is a regressive narrative. To label it 

"stable" may miss the import of the narrative. Downward spiraling narratives and their 

regressive nature may be characteristic of people who are depressed. Similarly, the author 

perceives narratives that begin in a positive context and end on an even "higher" note as 

progressive rather than stable narratives. The author recognizes that for some narratives, 

his differences from Gergen is interpretive. 

Form F: Interpersonal Repertory Grid fIRG) Data. The author foresees a 

continued use of the IRG data, but possibly combining the TAT and IRG sessions. 

Because IRG data is used only as supportive and generative data, the author believes that 

a full session should not be used for administering the IRG. A pre-structured grid could 
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be used so that a subject could complete the form in a matter of minutes. 

Interactive Session Feedback. Although the interactive session with Ann proved 

quite successful, the author believes that some major changes are necessary. First, the 

author tried to cover too much information with Ann in the interactive session. 

Consequently, some issues were not covered in detail while others were not explored 

whatsoever. In terms of foundational counseling skills in the interactive session, because 

the author had to present too much information, he monopolized more time than he would 

in a true counseling situation, and he talked too much in certain places in the session. 

Although there is a difference between research and counseling, the author desires 

this approach to be used in counseling; therefore, the issue of how much information to 

cover in the interactive session must be addressed. The author believes that the remedy 

for the situation is simple: limit the information. With Ann the author discussed three 

major themes in the interactive session, eventually covering all ten TAT stories. Perhaps a 

good rule is to start with one theme and let that go for however many sessions the client 

needs. While the interactive session for this research project produced rich researcher-

subject dialogue and good results, the author was disappointed that he did not conduct it 

more like a counseling session so that subject issues could be explored more in depth. As 

it stood, the interactive session lasted for a full hour. Consequently, as far as research 

information gained, the author rates the interactive session as good, but as far as 

counseling purposes are concerned, the author rates the interactive session as fair to poor. 

As an additional minor change to the interactive session, the author foresees the need for 

an additional form on which to note client feedback, reactions, confirmations, and 

disagreements. 
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Form G: Client Questionnaire. Although the author obtained the desired results 

from Form G, future research should match subject questionnaires with TAT data. 

Although subject confidentiality is lost on Form G, potential informative correlations 

might be gained. 

Form H: Doctoral Student Questionnaire. The author believes that continued 

research should include doctoral students from various theoretical backgrounds. The 

author's desire is to construct a procedure that proves useful to any theorist. In addition, 

future research should include "experts" in the field so that their valuable input and 

criticism can be used to continually refine the procedure to a satisfactory level. "Experts" 

may include therapists who consider themselves constructivists, those practitioners who 

use narrative approaches to therapy, and other professionals who are interested in 

projective techniques. 

Shorter Form. Just as Bellak (1993) developed a shorter form for his approach to 

the TAT, the author of this study recognizes that a shorter, more user-friendly form and 

procedure is needed for a constructivist approach to interpreting the TAT. The major 

criticism, supported by Form H, doctoral student feedback, that the author has of his 

procedure is that it is too cumbersome. There are too many pages of information with 

which to deal, and the procedure is too time consuming. In working with subjects 

participating in this research project, the author spent eight to ten hours per subject on the 

TAT data alone. The author recognizes the need for a shorter form, preferably one to two 

pages on which information can be catalogued quickly but accurately. Such a form is grist 

for the mill of future research. 
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Implications for Future Research 

Instead of answering particular questions and proving or disproving specific 

hypotheses, one of the major purposes of qualitative research is to uncover problems and 

produce ideas for future research (Neimeyer & Resnikoff, 1982; Taylor & Bogdan, 1984). 

This study began with the research question: Can the TAT be interpreted in cortstructivist 

terms? Given both the author's hermeneutical approach and the subsequent dialogue with 

the subject, the author believes that he demonstrated with this research project that taking 

a constructivist approach to the TAT produced some fruitful results. While the results did 

prove fruitful, they also spawned problems that need to be dealt with and generated ideas 

that can be built upon in future research. 

How does one began and end a discussion about future studies that emerge from a 

research project? The author recognizes that he has no way of exploiting all the 

possibilities that might exist for future research, and he hopes that problems and ideas will 

continue to emerge so that the approach presented here will be continually refined. 

Consequently, the following discussion about future research is the product of personal 

brainstorming about the problems encountered while doing the research. Moreover, the 

following discussion stems from the hopes held by the author about the future of this 

project as it relates to constructivism and narrative psychotherapy. The implications for 

future research can be divided into specific concerns that emerged from the project and 

more general, theoretical concerns about narrative psychotherapy and research. 

One of the major concerns spawned by this research project is that the approach is 

too cumbersome as it stands. Hence, one implication for future research involves looking 

into how the method and procedures can be refined. Although not exhaustive, reforming 
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methodology can involve specific research questions like the following. One, in the 

continued use of this approach, will results vary according to the core ordering processes 

and the categories within each core process? Second, and a corollary to the first, will 

categories like "view of truth," "self-efficacy," "self-mastery," and "self-regulation" 

continue to be problematic? Third, given the subjective nature of a hermeneutical 

approach, will some practitioners use different categories more efficiently than other 

practitioners? In other words, are the problems with certain categories encountered by the 

author due to the approach and terminology, or is the difficulty a personal, hermeneutical 

one? Fourth, if a practitioner sought to use different terminology, what might it be? 

Continued research can look into whether or not different terminology and 

conceptualizations produce more fruitful interpretive information. Fifth, do different TAT 

cards tap into subjects' description of body image more so than others? Sixth, can the 

storytelling instructions be modified so that subjects are more likely to produce body 

image and physical description of characters without artificially pulling information from 

them? Seventh, concerning storytelling instructions, can methodologies be developed to 

help obtain more detailed stories from subjects without forcing superficial information 

from them? Finally, the most important work to be done in the area of methodological 

refinement is the development of a shorter, more user-friendly form. The author hopes to 

design a form that speeds up the interpretive process while not drastically reducing the 

depth of information. Ideally, the form should be no more than two pages, with the 

second page being a summary page like Form E (see appendices). 

In more general, theoretical terms, the author hopes that a constructivist approach 

to the TAT adds to the dialogue, debates, and future research about constructivism and 
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narrative psychotherapy. Because the TAT has been considered the tool of the 

psychoanalyst, dialogue and debate between constructivists and psychoanalysts will most 

likely ensue. Conceptually, differences between constructivists and psychoanalysts 

regarding projective, narrative, and hermeneutics should be emphasized. Because both 

constructivism and narrative psychotherapy have embraced the spirit of integrationism, the 

author hopes that a constructivist approach to the TAT not only produces debates with 

other theorists, but also spawns dialogue about common ground. 

Another important theoretical area for constructivists involves the nature of 

feedback and feed-forward mechanisms (Mahoney, 1991). The cybernetic, systemic 

concept of feedback mechanisims describes the organism's outside-in processing of 

environmental stimuli. In contrast, the systemic concept of feed-forward mechanisms 

describes an organism's inside-out processing by which the organism's proactive cognitive 

structures provide the organism with a phenomenological frame of reference. In this 

research project, when the author framed a story in terms of particular core ordering 

processes, some frames provided more interpretive information than others. For example, 

framing some stories in terms of the core ordering processes of reality and identity 

provided more information for interpretation than framing the stories in terms of either 

power or relatedness. Continued research can look into whether particular TAT cards 

continue to produce stories that are more easily interpreted in terms of particular core 

ordering processes. If such results consistently continue among different researchers and 

subjects, then what weight can be given to the cards as feedback mechanisms or stimuli, 

and to the subjects as proactive feed-forward construers? 

Another important theoretical consideration that constructivists recently have 
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begun to emphasize is socially constituted knowledge (Lyddon, 1991). Construing takes 

place in a context; therefore, cultural issues such as race, gender, family dynamics, socio-

economic status, amount of education, sexual preference, first and second language, and 

religion contribute to how people construe their personal worlds. Future researchers can 

look into how narratives might differ across such cultural parameters. As a corollary to 

this research, researchers can look at what type of clientele may be the most impacted by 

narrative psychotherapy. 

Another important theoretical consideration involves diagnosis. In terms of the 

DSM, can a constructivist approach to the TAT find correlates among TAT themes and 

certain disorders, such as eating disorders, depression, obsessive-compulsive disorders, 

phobias? Future research, however, should not be couched in medical-model terms of 

diagnosis, protocol, and prognosis. The medical model stems from a replaced paradigm 

(Kuhn, 1970). Constructivism, narrative psychotherapy, and other hermeneutical 

approaches have challenged this paradigm, redefining science, the objective-subjective 

nature of research, and the relation of researchers to their results. Future researchers may 

find value in attempting to look at narrative themes prevalent among certain disorders, and 

the various narratological ways that themes can be "re-plotted," "rewritten," or 

"restructured." 

Another important theoretical area for constructivists involves the systemic 

concept of first-and second-order change (Lyddon, 1990, 1994). A first order change 

involves a change in a system without seriously altering the system. In other words, when 

a system assimilates a change without altering its structure, a first-order change has 

occurred. In contrast, when a change occurs that alters the structure of the system, a 
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second-order change is said to have taken place. Future researchers can study how 

narrative approaches compare with more traditional approaches in terms of second-order 

change. Moreover, future researchers can look at whether and/or how a constructivist 

approach to the TAT facilitates second-order change. 

Narrative psychotherapy is the new rage among many theorists (Goncalves, 1991, 

1994; Hermans & Hermans-Jansen, 1994; Neimeyer, 1994; Mair, 1988, 1989a,b, 1990; 

Sarbin, 1986). These theorists believe that narrative psychotherapy is a powerful 

hermeneutical approach for structuring and restructuring world views. The author hopes 

that a constructivist approach to the TAT can be used as a stepping stone into other 

narrative approaches. Where the information gained from this research project ends, the 

counseling process is just beginning. Consequently, the author hopes that this approach to 

the TAT can form an important first step for other narrative approaches. Whether or not 

and how other constructivists and narrative theorists might integrate this approach to the 

TAT into their own perspective can be explored in future research projects. Such research 

would involve asking "experts" to try the approach and offer their criticisms. 

In discussing the implications for future research, the author recognizes that he has 

most likely only scratched the surface. Narrative psychotherapy and hermeneutics 

represent powerful forces coming to the forefront of research, debate, and dialogue. The 

popularity of Lakoff and Johnson's Metaphors We Live By and Sarbin's (1986) edited 

work> Narrative Psychotherapy, and the deconstructionist "rewriting" of Freud (Lacan, 

1978) attest to the impact of hermeneutics on psychology. In 1991, The Journal of 

Cognitive Psychotherapy. 5(4) dedicated a special issue to narrative psychotherapy, and in 

1 9 9 4 The Journal of Constructivist Psychology. 7(4^ did likewise. The author began this 
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research project with the conviction that viewing lives as narratives, stories, or dramas to 

be written, plotted, rewritten, replotted, and restructured proves to be a powerful 

mechanism for gaining a deep, tacit understanding of the human being. Hopefully, a 

constructivist approach to the TAT provides a first, small step along the journey of 

exploring the depths of what it is to be human. 
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Form A: Storytelling Instructions 

I am going to show you some pictures, one at a time. As you look at each picture, I want 

to suggest to you that we are in a safe, secure place. So, as much as it is possible for you, 

focus on each picture, let yourself go freely, and become part of the scene. And as you 

become part of the scene, I want to suggest that your mind is a stream, and that in that 

stream lies a dramatic story that flows from the specific picture on which you are focusing. 

The plot of the story includes what has led up to the event shown in the picture, a 

description of what is happening at the moment, what the characters are feeling and 

thinking, and then the outcome of the story. Devote about five minutes to each card, but 

do not let yourself become overly concerned with time. Let your thoughts flow freely, 

tapping into the stream and putting a voice to that part of the stream into which you tap. 

Do you have any other questions at this time? 
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Form B: Interpersonal Approach 

Name . Story# . Picture# . 

I. Cast of Characters 

II. Personal Descriptions of Characters 

III. Social Interactions 

IV. Types of Interactions 



100 

Form C: Core Ordering Processes 

Name Story# Picture# 

I. Reality 

View of Truth 

Meaning 

Stability/Chaos (Novel Experiences; Selective Inattention) 

Other 
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II. Identity 

Body Image 

Possible Selves (Present, Past, Future, Ideal) 

Propensities Toward Self-Actualization (Constructive Alternativism) 

Other 
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III. Power 

Self-Efficacy 

Self-Mastery 

Self-Regulation 

Other 
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IV. Value 

Emotionality 

Motivation 

Competing Values/Constructs 

Other 
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V. Relatedness 

Attachment Patterns 

Significant Others 

Emotion (Related to Present Attachment/Intimacy) 

Other 
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Form D: Narratological Graphs 
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Form E: Summarization 

Meaningful Whole (Metaphor) and Repetitive Patterns 

(Interpersonal Relationships, Core Ordering Processes, IRG, Narratological Graphs) 
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Form F: Interpersonal Repertory Grid (IRG) 

Element Characteristic Contrast 
1. Mother 
2. Father 
3. Brother (Nearest Age) 
4. Sister (Nearest Age) 
5. Spouse (Closest Opposite 

Sex Friend) 
6. Closest Same Sex Friend 
7. A Person Who Dislikes You 
8. A Person with Whom You 

Feel Uncomfortable 
9. A Person You Would Like 

To Know Better 
10. An Acceptable Teacher 
11. An Objectionable Teacher 
12. The Most Unsuccessful Person 

You Know Personally 
13. The Most Successful Person 

You Know Personally 
14. The Unhappiest Person You Know 
15. The Happiest Person You Know 
(If there is no individual you know personally who fits the descriptor, give the name of a 
person who comes closest to fitting the descriptor.) 
(Source: Faidley & Leitner, 1993) 
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Form G: 
Client Questionnaire 

Do not put any identifying data (name, social security number, etc.) on this form. Using 
the rating scales below, answer the following questions to the best of your ability. If" 1" 
means None at All, and "5" means A Great Deal, rate your answer to the following 
question: 
By participating in this research project, to what extent did you learn new things 
about yourself? 

1 
None 
At 
All 

5 
A 
Great 
Deal 

The following question is based on a continuum between two poles or opposites. Using 
the first question as an example, if you felt totally misunderstood by the research 
counselor, you would mark number "1". If you felt fully understood by the research 
counselor, you would mark number "5". If your experience of the research counselor falls 
between the extremes, mark the numbers that most appropriately fits your experience. 

How did you feel in your relationship with the research counselor? 

1 2 
Misunderstood Understood 

1 
Lonely 

5 
Intimate 

1 
Isolated Connected 

1 
Desired 
To Stay 
Guarded 

Willing To 
Risk 
Vulnerability 

The following question involves a rating of your overall experience of the third session 
along a continuum like that of the previous question. For example, if you experienced 
intense anxiety during the third session, then on the first scale you would mark number 
" 1". If you were quite relaxed during the third session, then you would mark number "5" 
on the first scale. 
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How would you describe your overall experience during the interactive (third) 
session? 

1 
Anxious 

5 
Relaxed 

1 2 
Emotionally 
Aroused 

Emotionally 
Peaceful 

1 2 
Frustrated 

5 
Satisfied 

Listed below are different emotions that people might experience. Rate to what degree 
you experienced these emotions during the research project with the number "1" 
representing Not at All, and the number "5" representing A Great Deal. If your 
experience falls between these extremes, mark those numbers that most appropriately fits 
your experience. 

Not at 
All 

A Great 
Deal 

Happy _____ 
1 2 3 4~~ 5 

Sad 
1 2 3 4 5 

Anger 
1 2 3 4 5 

Hurt 
1 2 3 4 5 

Neglected 
1 2 3 4 5 

Abandoned 
1 2 3 4 5 

Hopeful 
— — — 

1 2 3 4 5 
Hopeless 

1 2 3 4 5 
Free 

1 2 3 4 5 
Restricted 

1 2 3 4 5 
Peaceful 

1 2 3 4 5 
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Violent 

Weak 

Strong 

Closed Off 

Open 

Calm 

Anxious 

Personal 

Impersonal 

Purposeful 

No Purpose 

Responsible 

Not 

Responsible 

Meaningful 

Meaningless 

2 

T 

~2 

2 

2~ 

2 

2 

2 

2 

~2 

2 

2 

2 

2 

2 

3 

T 

3~ 

3~ 

3~ 

r 

3~ 

3~ 

3~ 

3~ 

3" 

3~ 

F 

3~ 

r 

4 

T 

T 

4" 

4 

4 

4~ 

4~ 

4" 

4~ 

4" 

4 

4~ 

4 

4 

5 

5~ 

5~ 

5~ 

5 

5 

5" 

J 

J 

J 

J 

5 

J 

J 

J 

After you have completed this questionnaire, seal it in the provided envelope and 
take it to the secretary in the Counseling and Human Development Center. She will 
collect the questionnaires from each research participant. They will not be seen by 
the researcher until all of them have been collected. Do not put your name or any 
other identifying data on the questionnaire. 

Thank you for your participation. 
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Form H: 
Doctoral Student Feedback 

After viewing the tapes, please answer the following questions by rating your answers on 
the provided scales. 

How likely are you to use this approach in your practice? 

1 2 3 4 5 
Not Very Some Most Highly 
at Little Likely Likely 
All 

Comments: 

To what degree was the constructivist conceptualization of the core ordering 
processes helpful in your interpretation of the TAT stories? 

1 2 3 4 5 
Not Very 
at Helpful 
All 

Comments: 
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What is your theoretical counseling perspective and how plausible is the 
constructivist conceptualization of core ordering processes for integration into your 
own theoretical perspective? 

1 2 3 4 5 
Not Very 
at Plausible 
All 

Comments: 

To what degree was the supplementary data (IRG) helpful? 

1 2 3 4 5 
Not Very 
at Helpful 
All 

Comments: 
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Provide an answer in the provided space to the following questions. 
What terminology other than the core ordering processes would you use? 

What other changes would you make to this approach? 
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Session #1 

R = Researcher 

S = Subject 

(Parentheses) = Additional movements, pauses, body language, etc. that adds to the 

dialogue. 

[Brackets] = What the author has added for sake of clarity. 

. . . = open ended statement. 

— = change in thought or break in thought; at end of statement it is an interruption. 

R - What we're going to do today, in this first session, is the TAT stories. 

S - Okay. 

R - And basically, what today is going to involve is showing you ten cards, and you 

will tell a story based on what comes up for you with each card. And if you feel 

like it, we can do the second session involving the interpersonal repertory grid. 

The whole purpose of this research is that I am looking to interpret these cards 

from a different theoretical perspective than psychoanalysis. And that theory is 

constructivism. As we get into the interpretation of the stories in the third and 

final session, I will explain a little more about that. The theory is not as important 

as the interpretations and whether or not those interpretations fit with you. 

S - Okay. 

R - And so in out third and final session, which will be an interactive session, I will 

give you some interpretations of the stories, and you will give me feedback as to 

whether they fit or not, and what the story means, particularly for you. 
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S - Okay. 

R - So that will be our three sessions. Before we start, I need to have you sign this 

(researcher hands subject the consent form). And this form says that this is a 

research project, and that these tapes will be used for ongoing research. They may 

be viewed by my committee, and if they're used for further research, anybody 

might view them then. 

S - (Laughs). Like who? 

R - If it's going to be used in further research, they might be used in training sessions, 

viewed by doctoral students. Things like that. 

[Subject signs form]. 

S - Date? 

R- Today's the 29th. This is leap year. Now, before we get started, why don't you 

just read through this with me. [Researcher hands story telling instructions to 

subject. See appendices, Form A]. I'm going to read through this out loud. 

These are the story telling instructions for the TAT cards. 

[Researcher reads Form A, see appendices]. 

Okay. What are you feeling right now? Nervous about this? Excited about it? 

S - Well, you know that I'm interested in it. 

R - Okay. [Researcher places Card # 1 on table]. 

S - (Pause). Okay. That's a little boy who is supposed to be practicing his violin, and 

he was sent in his room to do so. And maybe he's already cleaned it, and done the 

maintenance on it. He's sitting there looking at it because he really doesn't want 

to do it. And he's feeling (pause)-- I'm not sure if ambivalence is the right word. 
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He knows he has to do it, but he doesn't wanna do it. And he knows that it's not 

going to change if he sits there looking at it. But that's what he's doing. He's 

trying to motivate himself. It's not what he really loves doing. Somebody else is 

"encouraging" him [subject uses her fingers to indicate that "encouraging" should 

be in quotes]. His mom is making him practice, and he's thinking he would rather 

do something else. But that's about as far as he's gotten. And what will happen is 

that he'll daydream a few more minutes, and then he'll pick it up and get started. 

And he'll have some fun with it. 

R - Okay. [Researcher places Card # 2 on the table]. 

S - (Pause). Okay. This young woman is turning her back on some of her ideas and 

values of her roots. This is metaphorical to me. When I first see this picture, I see 

somebody who's at a museum. Who is bored with the picture and is turning 

around looking for some friends. But another part of me thinks that it could be her 

subconscious, and that's (pointing to the background of the picture) what's in the 

back of her mind, and she's really contemplating that. And (pause) she grew up 

traditionally, and the people in the background are her parents. Her mother looks 

pregnant in that picture. She stayed home and did those kinds of things. And her 

dad worked. And she's [the young woman] choosing to do something different. 

She's got her books. The background is obviously from an agricultural error—era, 

and she's really stepping out into something different. And at this point in the 

picture, she feels hurt and (pause) sad because her dad has turned his back on her 

in that mural or subconscious- whatever it is. And her mom is kind of looking 

away from her, ignoring her or something. So she [the young woman] doesn't feel 
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supported, yet she's strong enough to do what she wants to do. And even if it's 

different from her parents' values, even though she's sad and hurt, she also feels 

peaceful because she knows that she's being true to herself. And (pause) so what 

she'll do is she'll continue on and meet her own goals, and probably carry that 

sadness with her a while. But it will not be the focus of her life. She'll just know 

that she's a lot better off being true to herself than she is trying to live a life that 

somebody else chose for her. 

R - Okay. A lot of elements in that picture. A lot o f - pretty complex picture. So just 

to get some clarity, that (pointing to the background of the picture) can be either 

her thoughts in the background, or a painting that's just a good analogy or 

metaphor for the traditions she's leaving behind. 

S - Right. 

R - And the conflict in leaving that behind. 

S - Right. 

R- Alright. Okay. Good job. [Researcher places Card# 3BM on the table]. 

S - Can I ask you what something is? 

R - (Smiling). No. 

S - Okay. (Laughs). (Pause). I feel two different things when I see that picture. One 

is somebody who's really sad, and one is somebody who's laughing and-just 

when you laugh real hard, you put you're head down. And I'm not sure what 

that's about. If it's a laughing picture, this is a woman who is laughing at herself 

and her circumstances because she doesn't know what else to do. She's kind of 

overwhelmed, and she has a good sense of humor. And she's just calling on that, 
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and she's a little giddy or hysterical. But on the other hand, and what is more 

pronounced probably to me in this one is someone who is overwhelmed but just 

sad and crying, and (pause) just circumstances seem to pile up or what happened 

leading up to this. Just carrying a lot of weight and responsibility and not knowing 

how she's going to get it all done. And (pause) actually, this thing (pointing to the 

object in the picture lying on the floor) is kind of shaped like a gun, but it's a knife 

or something. And what I think of first is that it's some kind of sewing instrument, 

and that she was sewing. Of course, if I was sewing I would be real frustrated 

because I don't sew very well. (Laughs). And I think it could be interpreted as a 

weapon, but it's not. To me it's just whatever she was working on, and she just let 

it drop. And just kind of collapsed there out of being overwiimed with sadness 

and maybe exhaustion. And maybe she' just having a good cry. She'll pick herself 

up and go on. Maybe journal about it. 

R - Okay. So this object right here, even though it might— you say it might look like a 

gun, you're just looking at it as something she was doing at the time. 

S - Uh huh. 

R - And that she dropped. 

S - Because it's really- it's shaped liked a gun, but it isn't. It really isn't a gun. 

R - Okay. How you view that- how you interpret it is what's important. 

S - I think it is whatever tool she was working on at the time: 

R - Okay. Any feelings come up? Thoughts right now? 

S - Well, I can identify. It's real projective for me. 

R - Okay. [Researcher places card # 4 on the table]. 
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S - (Pause). Hmm. Okay. This almost looks like a clip from an old movie. Maybe 

it's because it's in black and white, and the people are attractive. I don't know. 

(Pause). And there's someone in the background. It reminds me of a western I 

guess because there's someone in the background in a various state of undress. 

And their hair is old fashion or something. Umm. She is— they're in a 

relationship, and she is wanting him not to leave. Underneath all that is wanting 

assurance or more attention. But there's somebody in the background. Either 

they live in close quarters with someone, or that person is in his mind, and he's 

thinking of someone else. And she's more attached to him than he is to her. And 

(pause) if I get some therapist tangled up in here, is that okay? 

R - (Nods affirmative). 

S - Well in attachment theory, she's got an anxious-ambivalent attachment style. And 

he's got an avoidant attachment style. So he feels like she's getting too close, or 

he's getting too close to her. And he needs to pull back to protect himself. And 

that's causing her anxiety to rise, and so she's wanting to hang on to him. And 

that's one part of it. The other part would be that he sees something dangerous, 

and he's going to go out and fight to protect her. She's doing that "be careful" bit. 

If that's the case then, he's just doing the kind of masculine thing of going out and 

being the protector. And she's doing the traditional feminine thing of being the 

encourager. And he'll go out and do that. Successfully. If it's the first scenario, 

where there's another woman in his mind, and they're all those attachment 

dynamics going on, then I'm not sure what'll happen. 

R - When you first look at that picture, which of those scenarios is most prominent for 
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you? If you had to pick either the first scenario or the second scenario, which 

one would you pick? 

S - (Laughs). (Pause). That's really hard for me. 

R - Then, so it might be a struggle in choosing between those? They might be two 

opposites tugging at each other. 

S - Uh huh. Can I leave it at that? 

R - Uhhuh. That's what I was wondering. That means neither one of them was really 

prominent. So they're both . . . 

S - Uh huh. 

R - And this part here (pointing to the woman undressing in the background of the 

picture). Is this more prominent as a thought, or is somebody really there? 

S - Well, if it's the— oh. I haven't really thought about that? 

R - Okay. If that didn't come up. The reason that I asked that is that you said that he 

might be thinking about somebody. 

S - But if he's thinking about somebody, it's a real person. 

R - Okay. Right. And what I was wondering is what was more prominent there. Is it 

more prominent as a thought or . . . 

S - A real person. 

R - Okay. That was just for clarity sake for me. But that' fine. Sounds like almost a 

tug-of-war going on between the two scenarios there. Lot of emotion in that one, 

seemed like for you. 

S - (Laughs). Oh really. 

R - So anything you want to expound on with that? Just what feelings came up . . . 
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S - Anxiety. Confusion. Insecurity. On the one hand. And on the other hand--that's 

for there's another person in the picture one. On the other hand, for the other 

scenario, kind of a connection and a strength of that relationship and (pause). I 

don't know. A more positive . . . 

R - Okay. So for the first scenario, there's the real insecurity of him moving away. 

And the second scenario, there's the security that he's the protector. 

S - Uh huh. 

R - Anything else come up? 

S - (Laughs). Like what? 

R - Just. I don't know. There was a lot of emotion in your expression, so I was 

wondering what else might be~ 

S - You mean as far as the story goes, or my own stuff? 

R- Just you're own feelings right now. 

S - Well, (laughs) I thought you were supposed to interpret these, and I'm not sure 

how much I'm supposed to give away (laughs). 

R - (Laughs). No. The main thing I'm wondering about right now is just what 

emotions you are feeling. Insecurity. Confusion. 

S - Uh huh. Sadness. (Pause). Pain. On the one hand. And on the other hand, kind 

of a sense of fun and cockiness- even if that doesn't make sense. 

R - That's okay. And the reason that I'm asking that is not to get you to interpret for 

me, but I don't want to leave you hanging on any emotions that might— 

S - Oh. Okay. 

R - [Researcher places card # 6BM on the table]. 
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S - Okay. This is a very sad picture to me. (Pause). The woman in the picture is the 

mother of the man. And she is waiting for someone to come home- kind of 

anticipating that. And the person isn't coming home, and her son has the burden 

of telling her. And he's devastated about it. He's struggling with it. He knows 

it's going to hurt her. He has his own issues around that too. And she looks kind 

of almost innocent- naive, waiting. But in a way I think she knows. She's kind of 

numb-looking actually. She's in denial. She has a sense about it, but she's in 

denial. It could be that her husband has died, and they called the son instead of the 

mother, and he's having to tell her. They've been married a lot of years. They've 

been inseparable. I'm feeling really sad now. And so her son is trying to be strong 

for his mother, but it's just killing him. And he knows that it's going to kill her 

too. So he's thinking up a gentle way to tell her, or maybe he already has, and 

she's just shocked [inaudible]. That's what they're dealing with. And they're both 

about to go into an emotional abyss— the normal grieving process when you lose 

someone close like that. There's a lot of pain there. (Long pause). Her life will 

never be the same. Neither will his actually. But, actually, dying is part of the 

living process, so they will make it through. It's just going to be real hard. 

R - Okay. Want to take a deep breath. For a while take a breather. Relax. That' 

some powerful stuff. These are evocative pictures. They really are. 

S - Uh huh. 

R - And for you today, there's a lot of emotionality in all your stories. 

S - (Laughs). That'll make some sense to you when we talk about it. I knew there 

would be. 
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R - Okay. (Pause). Ready for the next one? 

S - Uh huh. 

R - [Researcher places card # 7GF on the table]. 

S - (Pause). Okay. (Picks up some tissue indicating that this story is going to cause 

her to cry). This is a mother and her daughter (pause), and the mother is leaning 

over, and she's going to correct the daughter. And the daughter is dealing with 

the pain by checking out. She's kind of dissociating, thinking that, "I can't believe 

she's gonna do this again." And the mother actually means well. She just doesn't 

realize how painful her corrections can be and rejecting they are. The mother's 

face (pause) is (pause)--1 don't think the mother realizes how her nonverbals are. 

How disapproving they are. And she's [the mother] just doing what she knows to 

do. She doesn't know what quite to do with the daughter because the daughter is 

different than she is. And that's confusing and maybe a little bit threatening to the 

mother. The daughter really does not want to be there right now. The mother's 

feeling frustrated and (pause) almost disgusted. The daughter is feeling shame and 

hurt and sadness and a desire to run away. (Pause). The daughter is internalizing 

all this and just thinking about when she can get away, and what she's going to do. 

And that's frustrating the mother even more because the mother thinks that she's 

not paying any attention. It looks like the mother has found some detail to correct 

or criticize on the daughter. And the daughter's posture is even kind of like this 

(subject shrivels her shoulders forward). She's really shriveling up. And that's a 

sad picture to me. (Pause). What will happen right after this is that the daughter 

will go in her room and close the door and just (pause) go deeper inside herself. 
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Surround herself with a false self. Her real self will be buried even deeper. 

R - Okay. A pretty powerful picture for you. 

S - Uh huh. 

R - How you doing right now? 

S - I'm okay. 

R - [Researcher places card # 8BM on the table]. 

S - I don't like this picture. What does that mean? (Laughs). (Long pause). Okay. 

(Pause). This young man in the foreground of this picture is remembering a time 

when he was wounded, and somebody saved his life. And he had a shot gun that 

went off accidental, and that incident really changed him. Did I say accident or 

incident? 

R - Incident. You said the shot gun went off accidentally. 

S - Okay. That's what I meant to say. It was very traumatic for him. Fortunately, he 

had some support. This flash of light (pointing to the beam of light in the picture) 

is even like the light of God shining down, and divine intervention, healing him and 

just providing what needed to be for him to heal. It was very serious. It was 

touch and go for a while, but because of that he's a stronger person. And he's a 

different person. He's really gotten himself together. He'll never forget that. It 

impacted him for life, but it made him the person he is. And so for that reason he's 

thankful. In that picture he looks kind of serious because he's thinking back on 

that. But actually, overall, he's not a serious person. He's driven in a way to 

succeed and live a full life. And he's fully recovered, but he'll always carry that 

with him. And in that picture he's feeling pensive. He's thinking back on what 



126 

happened and relieved and thankful that he got through it. He's looking ahead 

though, to the future. He doesn't live in the past. And he's kind of ready for 

whatever happens, actually, and looking forward to the challenges that life brings 

him now. It really made him appreciate his life. 

R - Okay. A lot of elements in that picture. You brought them together real good. 

[Researcher places card # 9GF on the table]. 

S - (Laughs). Okay. Those are two real people. And this person (pointing to the 

woman behind the tree in the picture) [from here on, the first woman] has been 

sitting there reading in this tropical area. (Pointing to the picture) there's the 

water. It's real lush, greenery, and the water's really pretty. There's the sandy 

beach. And she's [first woman] just kind of playing as far as her clothes go. She's 

been sitting there enjoying the outdoors, staying to herself. And that's pretty much 

how she is. She hears somebody running down the beach, so she gets up and 

peeks out from behind this tree. This person- this woman [from here on, the 

second woman] can't see her [first woman]. And she's [first woman] wondering 

what it would be like to be her [second woman]. In contrast, she [second 

woman] is dressed up and flashy, and lives a wilder and more fun life than this 

person [first woman], who (laughs) probably is in graduate school. How 

projective is that? And so she's [first woman] thinking, "You know, there's a side 

of me that's really like that, and that's the way I wanna be, but I never let myself 

be like that. And I wonder why she's running away, or where she's running to. 

And that looks a whole lot more exciting than sitting around reading." And she's 

[first woman] thinking— she's kind of envious and curious. And she's not sure if 
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she would ever let herself do that. There are a lot of unknowns there, and she's 

[first woman] not sure that she could let herself go. But she might do that. She's 

kind of contemplating and thinking about it because she thinks it looks a lot more 

fun than she's having now. So what will happen now is that this person [second 

woman], who looks kind of scared, but in control t oo -1 guess her adrenalin is up-

- she'll run on. She'll [first woman] never see her [second woman] again. But 

she'll [first woman] sit back and think about it, and she'll start making some 

changes in her life. 

R - The hum drums of graduate school, huh. I think of Nancy Drew every time I see 

that picture. 

S - (Laughs,. Uh huh. 

R - [Researcher places card # 10 on the table]. 

S - (Pause). Okay. This is a very tender picture. A little bit older couple, and they've 

been together for many years. And they have a very strong relationship. There's a 

lot of trust there. Interdependence. It's a healthy relationship-- lots of love 

between the two of them. They both really love each other. There's a 

commitment there. There's been a lot of shared experiences. They're still very 

very close. This is not one of those couples who stay together just to stay 

together. But they are together because they want to be. And they're still in love 

with each other after many, many years. And nothing in particular happened 

before this picture. This is just- sometimes they just hug, show their affection for 

each other. And that's real special. (Pause). Now they're both content and 

happy. And (pause) thankful. (Pause). And after they hug, they'll just kind of go 
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on about their business. But they're connected like that. 

R - Okay. Some real positive emotions there. Real tender. 

S - Uh huh. 

R - Okay. This is the last one. [Researcher places card # 13MF on the table], 

S - (Long pause). Okay. She's sick. And he's been taking care of her. And he's 

been sitting in that chair by the bed, reading. And it's really late, and he fell asleep, 

and he's exhausted. And he's kind of rubbing his eyes. She's out of it— totally. 

So she's oblivious to feelings right now. His feelings are— right now he's 

exhausted, but he's been concerned. He's devoted to sit there and take care of 

her. And (pause) she's not deathly ill or anything. Actually, I think she's drunk 

(laughs). I can't wait to hear the interpretation of this. But she was sick, so he 

didn't want to leave there. So he didn't. And now he thinks she's going to be 

okay, so he's probably going to go to bed. Most of what he's feeling is tired and 

like he did his duty. Only he's not a martyr or anything. He has done what he will 

feel good about doing in his own conscience. And tomorrow, she'll have a terrible 

hangover, and (pause) they'll laugh about it. And the therapist in me is going, 

"Okay. Does she have a problem? Does this happen of often?" But that's not 

part of this picture. That's what the picture brings to mind. 

R - Okay. Feeling okay? What's going on through you right now? 

S - Nothing unusual. I mean, it's real interesting. 

R - That was some powerful stuff. Do you want to wait and do the IRG some other 

time. 

S - No. 
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R - Okay. I'll go change the tapes. And take a little breather. And we'll do that. 

S - Okay. 

R - Alright. Thanks. Good work. 
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Session # 2 

R - What we're going to do in this second session is called an interpersonal repertory 

grid. 

S - Okay. 

R - What I'm going to do is give you a list of fifteen different types of interpersonal 

relationships. And I want you to characterize each one for me. It may be a word, 

it may by a phrase, it may be that we have to talk some about each one of the 

relationships. But we want to come down with some distinct view- how would 

you view that individual? And then we want to get a contrast-- what you- how 

you would label the exact opposite of the characteristic. And that way I get fifteen 

interpersonal relationships, how you would characterize each of those people in 

your life, and how you would label the exact opposite of those. Am I making 

sense at all? 

S - Well, kind of, but can you give me an example? 

R - Okay. So, like the first one we'll look at is "mother." So you may want to talk a 

little bit about that, and then say, "Overall, I would characterize her a s - oh, you 

know, being very caring, but also very distant." 

S - Okay. So this is real subjective? 

R - Right. 

S - These are people who are in my life? 

R - Right. Exactly. And then, we would take that characteristic of "caring but 

distant," and ask, what would be the opposite of that? What would you label it? 

That's very important. What words come up for you to label both the 
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characteristic and the contrast? 

S - Okay. 

R - At the end, we'll have fifteen characteristics and fifteen contrasts. And what that 

gives me is a kind o f - your frame of reference for your interpersonal relationships. 

S - And then, do I learn how to do this? 

R - Oh sure. You bet. Well, hopefully, just experiencing it will show you how to do 

it. Okay. So the first one we're going to look at is your mother. How would you 

characterize her? 

S - My mom does the best she can with what she has. Meaning that her mother's 

parenting skills were not what they could have been. So that was passed down. 

Actually, my mother did much better that my grandmother. My mom is more 

introverted than I am. Is a good homemaker, and that's where she gets her 

significance. She (pause) is not a person who gets real intimate with anyone. Not 

even my dad. She's attractive. And (pause) critical. (Pause). Insecure. 

Traditional too. 

R - And so, if we were to take that picture- that characterization that you gave me 

there, is— she is a critical caretaker. Does that fit? 

S - Uh huh. Gee, you good at this (laughs). 

R - When I say something that doesn't fit, I want you to feel free to say, "No, that's 

not it at all." 

S - Okay. 

R - How would you contrast somebody you perceive as the exact opposite of her? 

What words or descriptions come up? 
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S - Well, to me, the opposite of critical is accepting. The opposite of caretaking i s -

huh— (pause) it's not non-nurturing because she's not particularly nurturing. It's 

(pause) detached? 

R - Uh huh. 

S - That's real hard. 

R - That's kind of— that almost sounds like opposites there, accepting but detached. 

Do you perceive the way a person can be accepting but detached? 

S - Well, my mother is caretaking in concrete ways, but in non-tangible, relational 

ways, she's critical. And the opposite- the accepting would be interpersonal, and 

the— maybe detached is not the right word, but— irresponsible? 

R - Okay. 

S - I can't— I mean, I'm thinking of all these— like totally narcissistic, self-centered, 

non-caretaking— what is the opposite of caretaking? 

R - Well, for me, when I think of caretaking, the thing that comes up for me is a 

negative thing. A caretaker is someone who is always too concerned with taking 

care of everything. So the opposite would be someone who is more relaxed, easy 

going. So that's my own frame of reference. 

S - No. That's not where I am with her. Caretaking is the thing— concrete, logistical 

caretaking is the thing that she does well. It's where she gets her significance. It's 

not over-caretaking because she doesn't get intimate enough to over-caretake. 

But it's doing things for people that are appropriate. 

R - Okay. That may not be on a depth level, but on a shallower lever. Would that be . 
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S - Right. But at the same time, you can do something nice for somebody and 

criticize them. Kind of passive-aggressive. 

R - Okay. Would lack of intimacy characterize her? 

S - Uh huh. 

R - So, the contrast to that is someone who is accepting and intimate. 

S - Okay. I'm not sure . . . 

R - If you were going to offer a picture of someone who was the exact opposite to 

her, they would be accepting, they would be intimate, but not critical. 

S - (Pause). And they wouldn't be caretaking in an inappropriate way. 

R - Okay. 

S - I guess it would be— it would be somebody who is accepting, but at the same time 

self-centered. 

R - Alright. So, you characterize your mother as not having a sense of self. 

S - Sort of. 

R - Okay. (Pause). Let's go to number two, the father. 

S - Okay. My dad is capable and successful. He's goal oriented. He's very logical. 

He is very cognitive. He's smart. He's got some perfectionistic— he's got— it's 

easy for me to think in terms of Meyers-Briggs, and he's an NT. They're not— 

he's not like obsessive-compulsive perfectionistic, but always wanting to do the 

best, and so he has high standards. 

R - Alright. 

S - That way, he can be critical, just trying to get everybody toward excellence. 

R - Okay. So goal oriented. Is there kind of a driven nature in that? 
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S - Oh yes. 

R - Okay. How would you— if you were going to think of a person who is the exact 

opposite, how would you characterize them? 

S - (Pause). Non-driven. And real touchy-feely. 

R - Okay. So he is somebody— when you say cognitive over here— he is not 

emotional. 

S - Right. Purposefully so. 

R - Okay. So that kind of sticks out. 

S - Yes. 

R - Okay. So the next two. Do you have brothers and sisters? 

S - Both. 

R - Okay. What we're looking for here is the brother who is the nearest age to you. 

S - Okay. He's extremely quite and introverted. (Pause). I think he's probably 

sweet. And he's smart. He has a lot of melancholy in his personality. He'd 

always be there for me if I needed him. 

R - Supportive. 

S - Well, he'd always be there, but he's not actively supportive. 

R - Okay. 

S - If I called and said, "This is going on," he'd be there in a second. But we're not 

close in that we don't talk all the time. 

R - So it would be more of a thing that you could contact him, and he'd be there, but 

he's not going to contact you first. 

S - Right. 
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R - So not actively supportive. So how would you characterize someone the exact 

opposite of that? 

S - Extroverted. And dumb. 

R - Alright. Anything else come to mind? 

S - No. 

R - Okay. The next is your sister of nearest age. 

S - She is--she's smart, but sometimes scattered. She's not an air head, but 

sometimes she can get forgetful. She's an accountant. She's structured. 

Confident. Even though she's structured, she's easy going. 

R - How does structured and being scattered work together? 

S - (Laughs). Well, she's always forgetting something. That's the forgetful part. But 

she's structured in that she's an accountant, she's organized, she likes her job. 

So . . . 

R - Okay. So the structure and the organization is not compulsive because you say 

she's easy going. 

S - Exactly. Exactly. She's the kind of person that you like to visit their house. She's 

neat and everything, but you're not uncomfortable. 

R - And how would you characterize somebody who is the exact opposite of her? 

S - (Pause). Probably obsessive-compulsive. (Pause). And whiny. 

R - Okay. The next one is either a spouse, or if you're single, the closest opposite-sex 

friend. Or if you're dating somebody, someone like that- a significant other if you 

have one. 

S - (Pause). Well, I'm not really dating anybody, but I do have a friend that I go out 
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with. I'm not sure— he's certainly not my closest male friend. So, I'm not sure if I 

should do one of my good male friends or my ex-spouse. 

R - Your ex-spouse, probably right now, does not fulfill this relationship right here. I 

mean, do you consider him a friend? 

S - My ex-spouse? 

R - Yeah. 

S - No. It's something more that I tolerate. (Laughs). 

R - (Laughs). Okay. 

S - I'll do my friend. Okay. He's very masculine. He's very confident. Independent. 

Optimistic. Ambitious. Successful. Lots of common sense. Fun. Adventurous. 

Definitely adventurous. 

R - Okay. Any driven nature there? 

S - Oh yeah. 

R - (Jokingly) so who does that remind you of? 

S - (Laughs). The first time I married my mother. I'm not going to make that mistake 

again. 

R - Okay. How would you characterize someone who is the exact opposite from him? 

S - Timid. And (pause) unmotivated. Or— maybe those are too much alike. (Pause). 

Unmotivated and unsure of themselves. 

R - Okay. Closest same-sex friend. 

S - That's- my friend situation is in transition. I have to think about who that would 

be. 

R - Alright. 
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S - (Pause). Okay. She's just absolutely beautiful. She's my soulmate. I mean, we 

just understand each other. She is— she has a lot of common sense. She's fun. 

She's very poised. Very spiritual. Fiercely loyal. Very creative. She's a talented 

decorator— and as far as dressing and things. 

R - Okay. How would you perceive someone who is the exact opposite of her? 

S - Homely. And bitchy. 

R - Alright. What we'll do with the next two— it would be easy to perceive that a 

person who dislikes you and a person with whom you feel most uncomfortable 

would be the same. But even if that's the case, I want to get two distinct people 

there. 

S - Okay. 

R - So first, a person who dislikes you. 

S - Okay. Hmm. (Pause). I'm not sure how to say this, but she is from a different 

class. 

R - Like socio-economic class? 

S - Social class. She's old and rough around the edges. Very outspoken. Very 

unforgiving. Complains a lot. She's kind o f - is funny. And (pause) kind of 

angry. 

R - And how would you characterize someone you would perceive as the exact 

opposite from her? 

S - Regal. And soft-spoken. 

R - So the rough around the edges really sticks out. 

S - (Nods affirmative). 
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R - Okay. That person might also be whom you feel the most uncomfortable with, but 

if it were someone else, how would you characterize them? 

S - Dragon lady. Afraid of intimacy. Untrustworthy. Hurtful. Unpredictable. 

Moody. 

R - That kind of goes hand-in-hand, doesn't it? Unpredictable and moody. And 

someone you'd perceive as the exact opposite. 

S - Safe. And (pause) open to a relationship. 

R - Okay. So the untrustworthy and hurtful are the most exact opposite there to safe 

and open to a relationship. Okay. A person whom you'd like to know better. 

S - Can it be somebody I'm already getting to know better? 

R - Yeah. 

S - Okay. Hmm. Okay. Sweet. Pretty. Nurturing. She has flare. We have the same 

interests. She's also a therapist. She has kids my kids' age. I mean, there's some 

common ground there. She's kind of struggling a little bit. 

R - Okay. And the exact opposite would be described as how? 

S - Bitchy. And (pause) dull. 

R - Okay. An acceptable teacher. 

S - What do you mean? 

R - Someone you have had as a teacher, and you found them very acceptable as a 

teacher. They're a good teacher. 

S - Okay. Gosh. Fascinating. Encouraging. Knowledgeable. Open. Confident. 

Interesting. I already said fascinating. Experiential. What do I have so far? 

R - Fascinating. Knowledgeable. Open. Confident. Experiential... 
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S - Thought provoking. Kind of different— fascinating is that person. Thought 

provoking is what that person— well, I guess it's kind of like motivating. 

Intellectually stimulating. How about that? 

R - Okay. Someone the exact opposite. 

S - Boring. And closed minded. 

R - Now, it would be easy to just flip-flop these on the next one. But think of 

someone who is an objectionable teacher. Someone who you really didn't like, 

and maybe you didn't have in mind here (laughs). 

S - (Laughs). Even my stat teachers were nice. Okay. There was one guy who was a 

red-neck that really seemed (pause) stupid. That had tunnel vision. Could put an 

insomniac to sleep (laughs)-- just boring. He's really— you know, he was not 

invested in his job. 

R - And someone the exact opposite. 

S - Would be enthusiastic and stimulating. 

R - Okay. The most unsuccessful person you know. How would you characterize 

that person? 

S - Unsuccessful person. Depressed. Unmotivated is putting it mildly. Like not even 

being able to take the first step. Totally not confident. I mean extreme. Hopeless. 

Stuck. Confused. And without direction. 

R - And someone the exact opposite. 

S - Motivated. And purposeful. 

R - Okay. The most successful person whom you know personally. How would you 

characterize that person? And again, let this be someone different than someone 
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we've talked about before. I mean, that might be your dad. He might be very 

successful. But who else might it be? 

S - That's hard. Because you can define success in a lot of different ways. Let me 

think about this. (Long pause). 

R - Of course, what we're looking for is how you define that. That's almost going to 

define who you perceive that way. 

S - Okay. Do I have to know them personally? 

R - Yes. Want a relationship here. 

S - Oh. That'll be hard. (Pause). What kind of relationship? 

R - It doesn't necessarily have to be real close or intimate, but that you had contact 

with them. 

S - Okay. Well, let me think about this. (Long pause). 

R - Because other than that, it would be based on hear-say or what you've read about 

them. 

S - Oh. Well, my conflict here is that I kind of define success in different ways. So 

(pause) hmm. That's interesting. It's more of a conflict than I realize. (Very long 

pause). My conflict is in some ways success in human terms is rising to the top, 

just making money, but making a difference. And then the other side of the coin is 

internal success, a spirituality and happiness, just a contentment, and doing 

something that counts, but maybe doesn't have anything to do with money but 

does affect people's lives. 

R - Okay. Well later on down the line, we'll get to the happiest person you know, so 

maybe that can help you tease that out. Maybe the last person you described will 
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fall in this category here (pointing to the grid), under the happiest person you 

know. 

S - Okay. 

R - (Jokingly) Of course, those two can go hand in hand. 

S - (Smiling) I feel like I know somebody that I'm just not thinking of right now. 

Okay. The most successful person I know. Sort of famous. Recognized and 

respected in his field. He still has a strong relationship with God. He's got 

integrity. He is kind of image conscious though. But he's really interesting. And 

(pause) is actually nice. 

R - And someone the exact opposite you'd perceive how? 

S - (Pause). A slime ball. And (pause) dead beat. Is that too much to say? 

R - (Jokingly). No I can perceive those as different. You can have a dead beat who is 

not a slime ball. You can even have a nice dead beat. Or you can have a dead beat 

who is a slime ball. But you can't have a nice slime ball. 

S - Well (laughs), (pointing to the grid), this person [most successful] is also 

philanthropic. 

R - Okay. 

S - And I guess that kind of rounds out the picture. 

R - Alright. The most unhappiest person you know. Again, this can be the most 

unsuccessful person, but make it someone different. 

S - Okay. Unhappiest person. (Pause). Okay. They're an obsessive-compulsive 

personality disorder (laughs). They complain all the time. They're draining. 

Angry. Narcissistic. Hypochondriac. (Laughs). Believe it or not, this isn't a 
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client. They're (pause)— they can be mean. And they're— they have soul turmoil. 

R - And someone the exact opposite. 

S - Is other-centered. And humble. 

R - And last. The happiest person you know. And make that somebody different from 

the most successful person you know. 

S - (Pause). Okay. (Long pause). Okay. Good sense of humor. A strong 

relationship with God. Balanced. Giving. Caring. Fun. Peaceful. Real. 

Fulfilled. 

R - And someone the exact opposite of that you'd characterize how? 

S - (Pause). Unauthentic. And selfish. 

R - Okay. That's fifteen interpersonal relationships. So now here comes the fun part. 

We're going to consider these— the characteristics and their contrasts— as two 

poles. And they're like diametrically opposed, opposites in the extreme. (Pointing 

to grid), this is one pole [characteristics], and this is the other pole [contrasts]. 

But between these two poles there is a continuum. I want you to go down each 

one of these and say where you would place yourself— 

S - Oh no. 

R - — between these two poles. 

S - Okay. 

R - What you can do is consider these [characteristics and contrasts] the extremes, and 

just very subjectively place an X on each one of these- like maybe you're closer 

over here, or closer over there, or right in the middle. 

S - Okay. 
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R - Don't worry about it being mathematically right or any thing like that— just a first 

sense- a first feeling of where you'd put the X between those poles. So I'll have 

fifteen X's when you're done. 

S - This is hard. 

R - Take these as holistic opposites. 

S - Well, I'd have to take pieces out of them to be accurate. 

R - But if they characterize one person, which person are you the closest to? Which 

person are you the most like? Realizing that there's give and take on that? 

S - Oh boy (laughs). I don't think I'm going to like this. Some of these (laughs). 

[Subject begins marking grid]. 

S - What's this? 

R - High standards. Cognitive. Intelligent. 

S - Oh. And touchy-feely. Well. See tha t . . . 

R - If they're some opposites there— like, "I have high standards, but I'm also touchy-

feely," there's a possibility that you're right in the middle. And that tells me that 

you're taking from both of those pictures- both of those poles. (Jokingly). This 

is not supposed to be easy. 

S - Oh good (laughs). [Subject points to something she can't read]. 

R - Unmotivated. That's my chicken scratch. Would it be easier for me to read them 

to you? 

S - No. I need to think about them. You know, let me tell you about what the hard 

thing about this is. Can I just draw a line down there? 

R - Sure. 
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S - Because it's like . . . 

R - That's fine. 

S - I'll probably change these because what I see is this, or something like this. 

R - (Jokingly). Try to make them the first thing that pops up. 

S - Well, I don't do that. Okay. I think I'm probably really disowning some parts of 

myself, big time. I'm going to rethink that. Or am I supposed to do that (laughs)? 

R - Go with your first impression. 

S - Yeah, I know. (Laughs out loud). Sorry. 

R - Something you can't read there? 

S - Most successful person. Famous . . . 

R - Famous. Recognized, respected in field. Strong relationship with God. 

Intelligent. Interesting. Nice. Philanthropic. 

S - [Subject finishes marking grid]. 

R - Okay. Hard to say good things about yourself? Bad things about yourself? What 

was that experience like? 

S - You know. A little bit of both. But it used to be harder than it is now to say good 

things about myself. But it's not as hard anymore. And it's wanting to decide on 

what's the bad parts. 

R - Okay. What I'll do with this— this will be used specifically as generative and 

supportive data. As we talk about the stories, things that come up from this 

interpersonal grid- like a theme from a story that doesn't jive with the grid- we'll 

bring that up and see how we can integrate that, or see what that means. And stuff 

like that. So our third session we'll be looking at what I came up with on the 
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interpretations. And that will be a totally interactive session, and I want you to 

feel free if I say something that doesn't fit to say, "No, that doesn't fit. This is 

what that story means to me." So that's what we'll do with the third session. This 

(pointing to grid) will be supportive and generative data. Any questions. How did 

you like the experience? 

S - That's real interesting. The second part is hard to do because there are so many 

conflicts- things. I mean, the same person can have real different qualities. 

R - We can, and we do say things like, "Well, I'm like my dad in this way, but not in 

this way." But if we take two distinct pictures and have to decide, "Okay, which 

picture am I the closest to," that's a little bit harder. But that's integrating all 

those parts and making us kind of prioritize things and do hierarchies. 

S - That's interesting. I forgot about my grandmother. She'd probably been in there 

if I had thought about her. But she's been dead for so many years. But she would 

have fit. 

R - And making those kinds of choices along with the prioritizing, that's hard work. 

And the next time you do a grid, it may- it's a projective in and of itself— and it 

may be altogether different. 

S - Now, when I see people, I'm going to think, "Now, why didn't they come up 

when I did this?" Some of these people are ones that I've just seen them, talked to 

them, or talked about them. 

R - And that is the nature of this kind of subjective instrument. Your experience 

contributes to it. Those people whom you have experienced most recently— it's a 

probability that they would come up. 
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S - Why do you chose the sibling that's closest to you in age? 

R - It's an arbitrary thing. You could delineate all of them. I get this from Leitner and 

Faidley's experiential personal construct theory. Those siblings that are closest in 

age are the ones that we're most likely to have the most interaction with. But that 

may not be the case in a lot of families. Maybe a better element there would be the 

sibling with whom you interact more. But that was kind of their thinking. When 

you're looking at interpersonal relationships, a lot of times, the sibling closest to 

our age is the one we have a more egalitarian relationship with. 

S - Yeah. That's true. 

R - You could really chose any of them. There's no better or worse. The grid is 

simply targeting you frame of reference for interpersonal relationships. Any other 

questions? 

S - No. 

R - Well thanks. And we'll do our interactive session next time. 

S - Okay. 
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Session # 3 

R - Okay. This will be our third and final session today. And what I'm going to do is 

talk about some of the interpretations I've come up with on the TAT, and just kind 

of throw out some guesses, hypotheses, and things to look at. And I want your 

feedback on not only what does fit and what does not fit for you, but also, as you 

can remember some of the stories that you told, some things that might come up 

for you that I might even have missed. And things like that. 

S - Okay. 

R - And what I'm going to do as I talk about the different stories and the 

interpretations— I've got them in clusters— I'm going to put the cards out so that 

we can look at them if we have to. (Researcher pulls another chair close by on 

which to place the cards that are being discussed). 

S - Good. Because I'm not sure how well I can remember. 

R - Alright. And that way— that way we can at least know which cards we are talking 

about. And at the end I've got a little questionnaire that I'd like you to fill out. 

S - Okay. 

R - You'll seal that and just hand it to Judy. It'll be confidential. Don't put your name 

on it or anything like that. 

S - Okay. 

R - Okay. The way I came up with things revolves around three major themes. And 

I've got those— those three major themes are kind of— are in clusters of several 

stories. 
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R - And what I want to do is just deal with those one at a time. The first cluster are 

these three pictures right here. (Researcher places pictures number 1, 2, and 7GF 

on the chair). Okay. 

S - That makes sense. 

R - Okay. That's the boy with the violin right here. That's stories number 1, 2, and 6 

that you did. And that— the main thing that hit me with those stories is the theme 

of child-parental conflict. You know that's pretty explicit. And two of those 

stories are very positive to me. One of those— the boy with the violin— is kind of 

harmless. It's a parental-child conflict, he's doing something he doesn't want to 

do, he's being encouraged by his mom to do it, yet he finds a way to make fun out 

of it. And for me, that was a very positive take on that story. Even though he was 

doing something he didn't want to do, he ended up making it fun. Story # 2 was 

very positive, in the sense that even though there was a lot of hurt and pain and 

feeling of rejection there— having the father turn his back on the protagonist, 

which I'm taking to be you, and being ignored by the mother— the positive take on 

it was that she remained true to herself even though there was a lot of pain there— 

not being supported by her parents to do the things that she knew really fit her-

the things she wanted to do with her life. And so with those two stories— I call 

those progressive narratives. They kind of start out in a negative context and end 

in a positive context. Story # 6 was a little bit different. It not only started out in 

a negative context, it even went deeper into a negative context in the sense that the 

little girl goes to her room and surrounds herself with a false self and buries her 

true self deeper. And so for me, the thing that hits me right now, and what I 
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would throw out as an issue for you to explore— if you think in terms of past self, 

present self, and future or ideal self--

S - Uh huh. 

R - — who do you relate to the more between these two pictures, the little girl or the 

young woman? 

S - Presently? 

R - Uh huh. 

S - Definitely the young woman. But definitely, that was what I did as a child. 

R - And my take on that right now is that the young woman is more representative of 

who you are. And yet I'm wondering in times— in situations where you may feel 

vulnerable or criticized by those who are close to you, does that little girl ever 

come up? 

S - (Laughs). Well, the weekend before I did this, my parents were in town visiting. 

And it was just not a good visit in that— it was an okay visit with my dad although 

with dad— I can't say that he turned his back on me because what he did was 

appropriate. But they've been helping us out, and they're stepping back from that 

a little bit. But it is appropriate. But my mother was extremely critical, and it does 

still hurt sometimes even though I'm an adult. And she just doesn't get it. 

R - Alright. Okay. So you're in this situation of being kind of financially strapped. 

They've been helping you. And she- so it's like- still wants to keep that mother-

little g i r l . . . 

S - No. As far as she's concerned, they have helped us out. And— and their 

circumstances and mine, right now, are at a point where they can step back from 
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that. Her issues are totally different. Her issues are about that her significance 

comes from being a homemaker. And I don't keep my house the way she wishes I 

did even though she has a totally different life style than I do. It— she (pause) just 

tells me about it a lot. 

R - Okay. Alright. Something comes up for me then in— a couple of things that you 

said in these stories then. That young woman and little girl are "different." Do 

you feel that your difference from her is something she doesn't accept or that she 

doesn't understand? 

S - Right. 

R - Does that relate to the "difference" that you talked about in these stories? "I'm 

not like you. I'm on a different path." 

S - Right. I'm not like her personality wise. I probably do have some of the same-

some likenesses to her. But we're really different, and my life is so different from 

hers. She was married. She had full time help. She didn't have a career because 

really homemaking was her career. And a good choice for her. 

R - Yeah. And yet for you, there's that sense that what she's rejecting is who you 

really are. 

S - Definitely. It is. 

R - Is that a— is there a rift there that you see can never be traversed? Would it be— 

or is that rejection always going to be there you think? 

S - I don't think she sees herself as rejecting me. And she has admitted, for instance, 

that if she comes to my house, and it's not as neat as she'd like to be, she takes 

that personally. So it's about her in many ways. 
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R - Okay. 

S - But she's— I think it's very hard for people, the older they get, to change. And 

sometimes our visits are smoother than other times. And— the time before when 

they visited, I had even decided that a lot of what was between us way my stuff, so 

maybe I needed to be different, and I was. And we had a really good visit, but this 

time it didn't make a difference. 

R - Okay. 

S - I think— I'm just not sure that she'll ever accept that we're different. 

R - Okay. Alright. And that comes out in both of those stories. 

S - Yeah. 

R - It does. And so the little girl is different and she (the mother) doesn't understand. 

And this young woman here, holding her books, is cutting her own path. Some of 

the— the way I want to approach this as far as helpful metaphors that will— that 

will aid in your exploring these issues. I think the one that really stands out for me 

here is— well two of them. One is "cutting your own path." I think that is a good 

metaphor. And again, what I've said here, and what I feel as we talk is that the 

young woman is more representative of you now than the little girl. 

S - Uh huh. 

R - And I see the courage and the strength of your cutting your own path. Even 

though, like you said, that hurt is still there. I mean, "She's rejecting who I am. 

And that hurts." 

S - Uh huh. 

R - "But I'm also living with it. And I am comfortable with where I'm going." And to 
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me, you can use that metaphor to say, "Okay, I'm standing at the crossroads here, 

and I'm choosing my path." I think that's a very powerful metaphor. "And it's my 

choice. And with that choice comes"— you know, whatever. 

S - Nods. 

R - I think another powerful metaphor, in situations where surrounding yourself with a 

false self comes up, is "taking off the mask." When you catch yourself in that 

situation— "Am I putting forth a false self here that's really not me?" Then taking 

off the mask offers a real powerful metaphor for me. Do you— are there times that 

come up when you still do that? Like, if you're in a situation with her, you present 

a false self. 

S - Not just with her. But a lot of times I d o - really just kind of a neutral self. I think 

it's sometimes just not worth- either to be just misunderstood or be rejected- or~ 

there just some people that, for me, I don't click with. And it's like why waste my 

time. 

R - Okay. 

S - I'm not willing to put the energy into it. Although, as I'm saying that, I'm 

realizing that that 's- that was my modus operandi for a long time, especially in the 

latter part of my marriage and then after I got divorced. And just recently have I 

started being different and "taking the masks of f ' and taking risks. 

R - When you said that- "it's just not worth i t" - the thing that came up for m e -

taking a risk in those situations- you know it may be that there are some situations 

and some people where it's just not worth it. And that's okay. And you can tell 

yourself, "No. That's just not worth it." But in other situations, that may be more 
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of, "I don't want to risk showing who I am." 

S - Right. 

R - And at that point, what do you think when you do choose to do that? What comes 

up for you— "Yeah I'm going to take a risk here. I need to do this." What kind of 

motivates you to do that when you're in one of those situations? 

S - Well, part of it's really selfish because it depends on the people I'm with. If the 

people I'm with are likeable and on the same wave length, I'm more motivated to 

connect. But there's some people who either are a whole lot more concrete than I 

am or have such a different perspective and have tunnel vision. And so no matter 

what you do or say, for them, they don't get it. I don't know of any clinical way 

to put that right off hand. So in way I'm bored with people . . . 

R - Oh okay. Alright. 

S - I'll just kind of step back and (rolls her eyes). 

R - Can you be okay with that. Maybe there's some people who that's not okay with. 

For some it's really not worth it. 

S - There are. But I also think that I'm doing a disservice to myself. Because then, 

I'm boring, and I'm not— I'm not doing my part in the relationship to participate. 

R - So for you then, it's, "I'm just going to hold back here, and just not be who I really 

think I should be in this situation." 

S - I don't really want to invest myself in that relationship or in that particularly 

conversation. 

R - Okay. And sometimes you can be okay with that, and other times it's like, "I'm 

not being true to myself." 
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S - Right. And I think I need— for me I need to push myself in the direction of not 

doing it [Not holding back]. 

R - Okay. Not doing it at all? 

S - Well, I think they're might be times it's okay. But not doing it as much as I have. 

R - Well that's a good thing to explore then. When I— for me looking at change in 

those kinds of areas, I think of it in terms of novel experiences. One of the things 

that you may want to do that may be helpful for you is to decide, "Okay, who am I 

going to take those risks with? And then how do I go about doing that?" And just 

try it and see what happens. It's kind of like a stepping out. There's no magical 

formula. And as you do that, you're going to get a response. And I think the 

issue becomes for you then, "How do I assimilate that response? How do I deal 

with it? How do I incorporate it? And can I do that and remain true to myself 

regardless of how the person responds?" 

S - Right. 

R - Is that a scary thing to think about with some people? 

S - Yes it is. 

R - What would it take besides gut courage to help you take those steps? 

S - Just practice and encouragement. I have done some of that, and that'll probably 

come out in a minute. And it's been a good thing. 

R - And not necessarily feel good all the time, but a good thing in the sense that 

there's some growth there. 

S - Uh huh. 

R - Because sometimes you're going to take that risk and people are going to say, 
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"What's this all about?" And being comfortable with that. Well, you can probably 

never be totally comfortable with it, but being able to say, "Hey, that's his stuff, or 

that's her stuff." That's the risk. And that's scary because that's getting at who 

you are— getting at exactly who you are. And so it becomes easy to put that mask 

on and just back off. 

S - Yes. 

R - Are there any other kind of metaphors that come to mind for you that would be 

helpful in these kind of situations? I've put out two. What else comes to mind for 

you? 

S - I can't think of any off hand. 

R - Have you ever thought in terms of metaphors before? 

S - Uh huh. 

R - There's a great book, Lakoff and Johnson's, Metaphors We Live Bv. if you ever 

want to pick that up. They talk about that whole scenario of metaphors for life. 

And they can be real powerful. Like, for me, the crossroads metaphor, or cutting 

my own path, or going down my own highway, have always been strong 

metaphors. (Pause). Alright. Anything else in regards to these stories or these 

pictures that you'd bring up that I haven't brought up? 

S - Not that I can think of. I think that pretty much summarizes things. 

R - Okay. One other picture— this picture [researcher places picture # 9GF on the 

chair] kind of stands alone. It wasn't in a cluster, but I related it to this one [this 

cluster] in the sense that this woman here [points to woman in the picture standing 

behind the tree, woman #1], who I'm saying is going to represent you, wants to 
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try on new things. And so that really kind of fits this "going down my own path" 

or "exploring the unknown," which I think is another real good metaphor for that. 

And so she's definitely looking at, "What would that life style be like? There's 

something about that life style that I could really get into, and I think it's a part of 

me. 

S - (Laughs). 

R - (Laughs). Any specific thing come up for you in relation to that? 

S - Actually, both of those people are me. 

R - Alright. 

S - It is about exploring, and I'm probably a combination of those two people. But 

the one who you have identified with me is the one who has been in the forefront. 

R - Alright. And the times you have been this other woman [researcher points to 

woman in the picture running along the beach, woman # 2], have those been good 

experiences, good and bad . . . 

S - That second woman is really still in the background a lot, but yes, I guess that's 

the fun part. 

R - Uh huh. 

S - More of the risk taker part, so I'm trying to think. Most of the time, yes. But 

there's still a fear that person will get out of hand. 

R- Okay. Alright. And I missed that altogether. I was thinking more in terms of that 

represents how you are perceived in the eyes of others. But there's an internal 

fear— 

S - Uh huh. 
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R - —if I live that kind of life style, I might lose control. 

S - Uh huh (Nodding strongly). 

R - Would that be a good way to put it? 

S - Exactly. That's it. 

R - Okay. What do you think that fear is all about? 

S - I don't know. I know that I did internalize a lot of my parental (pause) teachings, 

warnings, and so— also I'm a real vicarious learner. So I'll set back and watch 

people, and I'll observe the consequences of their behavior and think, "I don't 

think I really want to look like that, end up like that, or have that consequence." 

So, a certain behavior is probably not worth it to me. 

R - So that's something that seemingly happens to them— a kind of out of control. I 

like the term "consequence" because in that sense it really gives them more 

control. 

S - Uh huh. 

R - But there's something about that second life style there, that second woman there, 

that seems like, "I might lose the grip here." 

S - Uh huh. 

R - Would it be too much fun, or "I'll get too wild?" What is that about? 

S - (Laughs). I don't think it's the too much fun part. Fun is kind of a bottom line for 

me. It's an important part of my life. Somehow, in graduate school it's getting a 

little lost, but it's somewhat coming back. And the wild part. Probably (pause) 

yes, in a way. 

R - Let me throw this out. That picture then, that portrait, that life style sounds like it 
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may be challenging or threatening the way you view yourself. "That might be a 

completely different self that I wouldn't want to be. Or it challenges something at 

my core." 

S - I— I do and I don't. 

R - Yeah. 

S - There's an ambivalence there. 

R - Okay. Something is being threatened there. Something, on the one hand, is 

attractive . . . 

S - Uh huh. 

R - And something on the other hand is threatening. 

S - Uh huh. 

R - And I'm wondering what that is. Values, o r . . . 

S - I'm sure my values have something to do with it. Respect. Self-respect. (Pause). 

Just control. 

R - Alright. Somehow, someway then you have aligned respect, control, and values 

with the first woman. But in the second woman, they become lost. 

S - I guess that's pretty accurate. I really think that they kind of need to merge. 

R - Okay. And so it's kind of like two poles . . . 

S - Right. 

R - And somehow or another, you need to integrate them. 

S - Yes. 

R - So that, like you say, you're both of these. 

S - Right. 
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R - But this first woman, right now, is more in the forefront. 

S - Yes. 

R - It involves exploring the unknown. 

S - I think— you asked me something a few minutes ago, but I can't remember what it 

was. But that part of me [woman # 1] is afraid of life. That is something that I 

picked up from my parents. A lot of that is my own perception because I would 

not necessarily consider them people who are afraid of life. Somewhere in me 

there was an interpretation, or insecurity, or something that got that. 

R - Okay. 

S - Does that make sense? 

R - Got it in the sense that some way you picked up the interpretation, "I'm afraid of 

life." 

S - I picked up the interpretation that— to be cautious. 

R - Okay. 

S - To be careful. And live cautiously. 

R - So it's kind of a message that plays over and over. 

S - Right. But when you do that, you're the observer in life and not the participant. 

R - Okay. 

S - And I'll always be the observer. That's just part of who I am. And that's fine by 

me, but I don't want to be only an observer. 

R - Okay. 

S - I want to be a participant also. 

R - That's great. That fits that picture directly. Here's the observer [woman #1], and 
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here's the actor [woman # 2]. 

S - Yes. 

R - Alright. A good metaphor for that would be participant-observer, and becoming 

more of a participant— embracing life. 

S - Yes. 

R - Yeah. That fits that picture. I missed on that. I was thinking of you as the 

graduate student wanting more of an active life. 

S - (Laughs). Well, that's true. 

R - It's a part of that, but the participant-observer of life is a whole lot more powerful 

metaphor for me than what I can come up with. Alright. Good stuff. Anything 

else that comes up for that cluster of pictures that maybe I haven't touched on, or 

missed, or that comes up for you? And don't hold back on anything. 

S - I'm not sure I gave you that when I did the TAT. I'm kind of talking off the top of 

my head right now. 

R - I'm thinking of possibilities of doing or trying things that you've never done before 

as a way of trying to explore. 

S - Uh huh. 

R - That's that whole novel experience. I think with that comes growth, power, and 

confidence. And so coming up with some ways— being creative for yourself. 

"How can I do or try something that I haven't done before? And make it fun. 

S - Get out of the safety zone. 

R - Great metaphor. Ruling your own life. 

S - Yes. 
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R - Alright. This is fun stuff. Okay. A second theme that I came up with clusters 

around these two pictures— these three pictures here [researcher places picture # 

4, picture #10, and picture # 13MF on the chair]. This picture here [# 13MF] is 

the very last one we looked at. Of course, this theme is dealing with intimate 

relation lips. The thing that came up for me is almost the same kind of dialectic 

that's in the first one [first major theme]. In the first cluster, you've got the 

observer— the participant and the observer. In this, I've got— I get a picture of the 

idea of a secure, ideal relationship on the one hand. And the view that 

relationships are risky and scary and painful. 

S - Absolutely. 

R - As you think about these two poles, how do you respond to them? How do you 

try to integrate them now? 

S - Well. My experience in marriage was that it was supposed to be a secure 

relationship, but it was very painful. I still have a lot of sadness around that. 

Probably, the idea— I mean not necessarily the person, but that just the relationship 

didn't work out. So, that [dialectic] is true. 

R - Does that make any future prospects of intimate relationships a real scary thing 

now? 

S - Absolutely. 

R - Is there any movement in that area life where you are trying things or risking 

things? 

S - Uh huh. 

R - How is that working out for you? 
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S - Well. I really had just totally built a wall around myself as far as relationships go, 

and didn't date. Part of that is that vicarious learning. Having children and 

watching people do really stupid things— in this day and age like bed hop, and 

neglect their kids, and then the kids act out. And I didn't want to do that. And so 

I just didn't date. When I was doing a paper on divorce— supposedly one of my 

specialties-1 realized that it is healthy for you children to see that you can have 

healthy relationships. And my ex-husband had gone on to have a long term 

relationship with a really nice person, and they kind of see that, but it's not ideal 

though. But they don't see him, and especially not them, very much. So I'm the 

one they see, so I thought, "Okay. I think I've healed long enough. And I can do 

this." So I have a friend that I used in that way. And he is a friend, and the reason 

I know he's a friend is that I know him well enough that he's not perfectly 

comfortable in a relationship. And so I can go into it with my eyes open, knowing 

that it was not going to be a long term— he's not somebody I'd choose to spend 

the rest of my life with. But he is really fun. And he's a person who has let me— 

well he didn't let me. He didn't even know this was going on. But he's a person 

with whom I feel real comfortable in being my real self, trying things out. And 

he's gone to bat for me, and I think that was in that picture [picture # 4 ] . . . 

R - The protector? Oh yeah. 

S - I really liked that, and my theory about what dating is for is that you see what you 

like in other people, and I had to re-evaluate that. Because I didn't marry the 

person I thought I was marrying, and I had to say, "What do I really want in a man 

and a relationship?" And so it's kind of like (laughs) trying on clothes. 
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R - (Laughs). That's a good metaphor. 

S - Just seeing what works for me and what doesn't. And that has been fun. 

R - So that's been something you've tried and actually changed your view on things. 

S - Right. 

R - And when you think of that ultimate intimacy, falling in love with someone, and 

sharing your life with them, what kind of feelings come up? Is that still a prospect 

and hope? 

S - It absolutely is. But there is a fear around that. My ex-husband was a different 

person on our honeymoon. And there aren't any guarantees that someone isn't 

going to change like that. So it's a risk. 

R - It sounds like you're on solid ground. "I'm not looking for guarantees." That's 

pretty wise because there really aren't any guarantees. 

S - There's not a guarantee, but I don't want to make another mistake either. I know 

that I'm not as naive as I was, but I see in couples counseling all the time. People 

don't see what is obvious, or people do change- they do put forward a view of a 

full positive self, and the facade comes off once the commitment is made. 

R - Do you think that given the fact that you're not the same person that you were 

when you first got married, that you can see things much clearer now? 

S - I hope I can (laughs). I think I can. And since I'm more my self— it's important to 

me to be totally myself and let another person see me like I really am where, at 

least— where I'm coming from there want be any (pause) shocks. 

R - So that's something valuable to you in seeking a relationship- "being able to be 

myself." 
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S - Right. 

R - Is there any fear that, "once I get into an intimate relationship, I lose my sense of 

self?" 

S - I hope not. But that's kind of what I did. But I know it's a mistake. I know in 

the long run that's negative for everybody. But I have this expectation that if I do 

meet somebody I'm willing to have a long term relationship with, it'll be somebody 

on the same wave length, and that I want— it want be a question of losing myself. 

There'll already be a foundation of (pause) compatibility. 

R - So that's something you're kind of on the look out for then. You're looking for 

that, "I'm going to be able to be myself. And if that's not the case, then it's not 

going to go any further anyway." 

S - Yes. 

R - I think part of the vulnerability in a relationship— well, it's all vulnerable because 

we open up our core in relationships. To be— some of the things we shrink back 

f rom-1 know this is true for m e - is that we invest so much into a relationship, 

that we lose a sense of who we really are. And that's a very scary thing. And so, 

if you're on the lookout for that in the beginning, you have a good guard up. 

S - What I'm finding is that the barriers in me that detect are strong and accurate. 

And the other side of that is that it's fun to go out. So for me it's kind of knowing 

when to cut it off so that if doesn't go any further than it needs to. And I'm 

learning what's not okay with me. And what's not okay with me are things that's 

about my changing to please somebody else. "I really don't like this and that 

particularly," so I'll finally move on. And I know that's healthy. And it's new for 
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me. 

R - Okay. Is there a sense here (looking at the TAT cards)— let's see, I see a 

protector here [picture # 4], a caretaker here [picture # 13MF] in this picture who 

took care of all the woman's needs, and the ideal relationship in that picture 

[picture #10] there— that you may be looking for Mr. Perfect? What about the 

fallibility in others? Are you able to incorporate that . . . 

S - Yes. But I think on both sides that we would have to be able to tolerate each 

other's weaknesses. I have strong strengths, and reversely, very strong 

weaknesses. That's one reason it's important for somebody to know about that-

going into it with their eyes open. And I expect the other person to also— and 

(laughs) part of a good relationship, I think, is compatible weaknesses (laughs). 

And tolerance is important because in my marriage, there was a lot of intolerance 

of weaknesses. And they're just going to be there. 

R - Yeah. One of the things that came up for me was your statement, "I don't like this 

in a person, so I cut it off and move on." 

S - Oh. That sounded pretty- no. That's not about something that's right or wrong 

in them or a weakness. It's about basic- like the things you can carry on 

conversations about. Is this person able to, or interested in in-depth 

conversations? Is this person a surface person? Then we'd both just be frustrated. 

But I don't think that somebody's wrong for being a surface person. That's just 

their personality. 

R - Okay. So it's a best fit type of thing. 

S - It's a best fit type of thing rather than a right ro wrong type of thing. 
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R - That makes sense. I think some of the things that come up for me with this cluster 

is, again, exploring the unknown. I think that works with this because 

relationships are still unknowns. Some of the most unknown things in our life 

involves other people. And probably, some of the biggest threats to our 

vulnerability are those kind of relationships— be they intimate relationships or even 

very close friendships. They all carry that risk of vulnerability. I really didn't get 

the feeling with this picture [picture # 10] that you were just being totally 

idealistic. I think that the portrait that you painted there can be part of a 

relationship with the realization that with that comes riding the bad times as well as 

the good times. And yet the portrait you gave me is a relationship that definitely 

anyone would aspire to. 

S - Uh huh. 

R - And on this one here [picture # 13MF], I would bring up the question on why you 

didn't bring up the nudity. It's not the big deal- a psychoanalyst would make a 

bigger deal out of that than I would. But it is so blatant in the picture. 

S - Probably because that's something that I'm still- in relation to sexuality- that's 

still a struggle. There were things in my marriage around sexuality that were 

painful and so it's still a private matter going on inside me. And that's probably 

why it took me so long to decide what the story is going on behind that picture 

because I just wasn't really or willing to deal with that (pause) out loud. 

R - Okay. 

S - There was an avoidance. Purposeful avoidance. 

R - That fits. Is that something that, for yourself, you're exploring and dealing with? 
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S - Uh huh. 

R - There was another picture that stood alone that I grouped with this cluster-- no I 

didn't. That's all of that cluster. Is there anything that comes up in this cluster of 

pictures for you that I have missed or didn't touch upon? 

S - They're three really different pictures to me. 

R - You gave m e - actually on this picture here [picture # 4] you gave me a story with 

two narratives. And the way I looked at those was that one of them was a stable 

narrative, but stable in a negative context- really didn't know what was going to 

happen. That was the insecure attachment aspect. 

S - Which one was that? 

R - That was this one here. And the first narrative you gave me of the protector-

there was a threat, and "I'm going to be taken care of." That was a more positive 

narrative. And that one [picture #10] was totally positive. And really the last one 

to is a very stable narrative. The guy did everything he was supposed to do. He 

care took, met her needs, fulfilled his duty. I kind of wondered about the word 

duty, and what that meant to you. But in the context of the story you gave me, 

he was very concerned and caretaking. Anything about the word "duty"? 

Anything meaningful about that? 

S - I don't know. 

R - And I don't either. It just kind of stuck out to me. Is this guy just being dutiful? 

What does he really feel for the woman? But again, in the whole context, he was 

very concerned. So I thought, well, maybe he's not just doing his duty. But I 

thought that was an interesting term you used- that he met his duty according to 
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his conscience— is how you put that. 

S - Hmm. 

R - Let's see, metaphors. Exploring the unknown. I think exploring the unknown is 

the best metaphor for that. And the whole idea of taking risks. And I guess for 

now, too, is relating that to self. "Where is my present self, and how I view 

relationships right now? And where do I want my future or ideal self to be? And 

how do I make that movement?" 

S - Uh huh. 

R - And the third theme that I came up with— and there may be a lot going on in these-

- a lot more than I touched on. The things that stood out for me-- in fact I even 

used some of your own words for the theme. "Dying is the process of living," is 

the theme that I came up with for that picture [picture # 6BM]. And here [picture 

# 8BM], a very similar theme: confronting the fact that I'm finite can enrich my life 

if I let it. If I choose to let that be the case. 

S - Hmm. 

R - In both of these pictures right here, there is a confrontation with finitude, a 

confrontation with death. And so I guess the thing that I would ask you- for you 

is that an ideal picture- is it an ideal thing? Do you feel like you have confronted 

death the way you have portrayed it in these stories? Or is it still an issue that 

you're still working on as far as confronting your own . . . 

S - When I was a child, I had a real fear of death. My parents could not answer my 

questions. I had some existential questions, and they were just clueless. Now— 

and through- I just sought answers through my life, and probably in college 
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started solidifying my beliefs, and I do have a strong belief in God, and that's not 

an issue for me really. That kind of surprises me actually. Trying to think of 

anything that was going on when I did that in particular. These pictures feel more 

morose to me today. My stories— I remember that one [ picture # 6BM] being 

sad. That's just the way it looks to me. And the one on the left [picture # 8BM] 

more— more like the ones— the one . . . 

R - With the mural [picture # 2]. 

S - The one with the mural and the one with one girl behind the tree [picture # 9GF]. 

More of a death of the old self and the birth of a new self. Healing the wound so 

that you can live a full life. 

R - Okay. 

S - I can't remember what I said, though, when I told that story. 

R - Yeah. Okay. Well then that [picture # 8BM] definitely fits with the picture of the 

two women, with the one behind the tree. It's a very- almost exact theme. For 

what I picked up on in this picture, and I just may have emphasized more— just 

because of my own interpretation, I guess- and what stood out for me is that he is 

reflecting back on this accident that nearly took his life, and that very accident has 

made him who he is and has enriched his life-

S - That accident was my marriage. 

R - Ooh. Okay. 

S - And it did make me who I am. I mean it was very painful. I did nearly die 

emotionally and was very depressed and could have easily- I say and I believe 

this— if something hadn't have changed, I probably would have somehow died, not 
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taking my own life purposefully, but like driving down a street and adrift had a 

wreck. Something like that. 

R - Kind of out of control or lost. 

S - So much in pain and so hopeless and so lacking in energy— I don't know. 

R - Then the picture here on the left [picture # 8BM] fits more with this one [picture 

#3BM]. This is about overwhelming difficulties, a lot of pain, and yet being able 

to laugh at that, deal with it, and pick up the pieces and go on. And so as you talk 

about this picture here with the young man [picture # 8BM], these two [8BM & 

3BM] seem to go together for me now more so than with this one [picture # 

6BM]. This one [6BM] kind of stands out alone. And in that sense, it's a real 

different picture from these two. Kind of the same thread in there in that you said 

even though these two people are in pain and hurt, that's the normal grieving 

process. They will get through it. So I get kind of the same image on all of them. 

She's [picture # 3BM] got to get through a lot of pain, a lot of hurt. She learns to 

laugh at it. She's going to pick up the pieces and go on. They're [picture # 6BM] 

going to get through it. This guy [picture # 8BM] got through something. And 

you got through something with your marriage. And so in relation to your present 

self then, there seems to be a lot of strength in that. You've experienced a lot of 

pain, a lot of hurt, a lot of difficulties, but it's made you who you are. 

S - Absolutely. It kind of freed me from who I was. And I don't know how that 

would have happened otherwise. It kind of freed me from my false self. 

R - Okay. It forced you to look at, "Who am I?" 

S - Exactly. 
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R - And that can be then-- the metaphor that goes along with that is self-exploration. 

"Continually exploring who I am. That's something I need to continually do." I 

think that's true of all of us. "Continue to explore who I am and what I'm all 

about. And continue to remove myself further and further from any false self that I 

might have." We all carry false selves with us all our lives. And it's a matter of 

them, hopefully, getting weaker and weaker (laughs). 

S - (Laughs). 

R - In some situations they may be non-existent, and in other situations they kind of 

raise their ugly head. 

S - (Laughs). 

R - I think for me, the first metaphor that I came up with— and I don't think it'll fit 

now because I was looking at the theme of confrontation with death- was like 

"staring into the abyss," or "stepping out into the void." Sounds like that's really 

not an issue with you now. 

S - Well sometimes life feels like an abyss or a void. I don't look at life after death for 

me like that at all, but sometimes life feels like that. 

R - Okay. So it's that unknown at times into which I just have to step into to see 

what's going to happen. 

S - Yes. And just forge ahead. 

R - And learn, whether it's from the happiness, or the difficulties. "I know now, given 

what I've gone through, I can learn from that. I can get through whatever." And 

that's— if this really represents here, the difficulties and pain that you went through 

in your marriage, that is a lot of strength to realize that, "I went through that much 
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pain, that much hurt, that much self-doubt, yet I know now it made me who I am." 

Do you feel real confident with that? 

S - Uh huh. 

R - I mean, I think you should. That sounds to me very self affirming. And that is a 

life's lesson that many people may miss. 

S - There are easier ways to do it (laughs). 

R - Sure. And would be that they were always easier. Gaining the strength from that 

is the good thing. The bad thing is having to go through it. (Pause). Anything 

come up with these pictures here that I didn't touch upon for you? 

S - No. I didn't think of this at the time, and I didn't have this in my story, but that 

one there [picture # 6BM] makes me think of a time when there is a role reversal 

between parent and child. And your parents get older, and you end up taking care 

of them. And I think that's a part of me that knows even if I do have some conflict 

with my mother, then it's not always conflictual. It's just— I know that a lot of 

that is about me, and I'm sensitive and all those kinds of things. But then I would 

go take care of her, and that time will come. 

R - That theme comes up a lot with that picture. A lot of people see this as being an 

old-folks home. 

S - Ooh. 

R - That comes up a lot with this picture. Or the son is telling her he's going to have 

to put her in an old-folks home. 

S - (Laughs). My grandmother asked to go to an old-folks home. She didn't want to 

live at our house. If she'd [the woman in picture # 6BM] looked happier, I might 
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have said that (laughs). 

R - Alright. Well that's the stuff I come up with. Any questions you have? 

Comments? 

S - Not that I can think of. 

R - This was some excellent TAT data and very powerful stuff for me. And hopefully 

a learning experience for you, even in terms of doing your own counseling. They 

are powerful pictures that tend to pull at things that maybe we'd rather deny or not 

deal with. (Pause). Feeling okay now? 

S - Yes. 

R - Good place to wrap up? 

S - Yes. 
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Counselor Education 
University of North Texas 

Counseling and Human Development Center 

Informed Consent for Counseling and Research 

The Counseling and Human Development Center serves a dual function: to provide 
counseling for the community and aid in the professional development of counselors and 
supervisors. All counseling is done by Counselor Education Practicum Students in 
supervision with a professor. 

The counselor-in-training may audio and/or video tape counseling sessions. Information 
about clients, including case records, is confidential and will be released only under the 
following conditions: 

a) The counselor is using case records for purposes of supervision, 
professional development, and research. In such cases, to preserve 
confidentiality, clients will be identified by first name only. 

b) The counselor or Center clinical staff determines that the client is a danger 
to himself/herself or to someone else. 

c) The client discloses abuse, neglect, or exploitation of a child, elderly, or 
disabled person. 

d) The client discloses sexual contact with another mental health professional 
with whom the client had/has a professional relationship. 

e) The counselor or Center is ordered by a court to disclose information. 
f) The client directs the counselor or Center to release the client's records. 
g) The counselor or Center is otherwise required by law to disclose 

information. 

I understand that in order to participate in the research project at this Center, I am 
required to sign a Release of Confidential Information form giving my counselor 
permission to audio and/or video three sessions for the purposes of collecting data for 
ongoing and continuing research purposes. 

The researcher, John V. Jones, Jr., can be reached by participants who have further 
questions pertaining to this project at (817) 565-4874 or (817) 387-5677. 

This research project, A Constructivist Approach to the Thematic Apperception Test 
(TAT), has been approved by the UNT Committee for the Protection of Human Subjects 
(817) 565-3940. 

Participant Signature Date 
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Counselor Education 
University of North Texas 

Counseling and Human Development Center 
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supervision with a professor. 
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about clients, including case records, is confidential and will be released only under the 
following conditions: 

a) The counselor is using case records for purposes of supervision, 
professional development, and research. In such cases, to preserve 
confidentiality, clients will be identified by first name only. 

b) The counselor or Center clinical staff determines that the client is a danger 
to himself/herself or to someone else. 

c) The client discloses abuse, neglect, or exploitation of a child, elderly, or 
disabled person. 

d) The client discloses sexual contact with another mental health professional 
with whom the client had/has a professional relationship. 

e) The counselor or Center is ordered by a court to disclose information. 
f) The client directs the counselor or Center to release the client's records. 
g) The counselor or Center is otherwise required by law to disclose 

information. 

I understand that in order to participate in the research project at this Center, I am 
required to sign a Release of Confidential Information form giving my counselor 
permission to audio and/or video three sessions for the purposes of collecting data for 
ongoing and continuing research purposes. 

The researcher, John V. Jones, Jr., can be reached by participants who have further 
questions pertaining to this project at (817) 565-4874 or (817) 387-5677. 

This research project, A Constructivist Approach to the Thematic Apperception Test 
(TAT), has been approved by the UNT Committee for the Protection of Human Subjects 
(817) 565-3940. 

Participant S ignature ^ ^ — 
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University of North Texas 
Sponsored Projects Administration 

November 8, 1995 

John V. Jones, Jr. 
Counselor Education 
Stoval! Hall Room 155 

Re: IRB Application No. 95-256 

Dear Mr. Jones: 

As permitted by federal law and regulations governing the use of human subjects in 
research projects (45 CFR 46), I have conducted an expedited review of your 
?TA?i S » e l f r 0 j e f t l t l e d A C o n s t r u c t i v i s t i c Approach to the Thematic Apperception Test 
U AI). The risks inherent in this research are minimal, and the potential benefits to 
the subjects outweigh those risks. The submitted protocol and informed consent form 
are hereby approved for the use of human subjects on this project. 

U.S. Department of Health and Human Services regulations require that you submit 
fhTMMx?nie rm ,na l p r°9. ress r eP° r t s t 0 t h e UNT Institutional Review Board. Further 

VrLh m r e ' r e v i e w t h l s P r°jec t annually and/or prior to any modifications you 
nppH I H H T

 a p p r ° v p r 0 j e c t- P l e a s e c o n t a c t m e i f you wish to make such changes or need additional information. y 

Sincerely, 

Elder 
Chairman 

Institutional Review Board 

ME:em 

cc. IRB Members 
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University of North Texas 
Sponsored Projects Administration 

January 17, 1996 

John V. Jones, Jr. 
Counselor Education 
155 Stovall Hall 

Re: Modifications to IRB Application No. 95-256 

Dear Mr. Jones: 

Thank you for submitting the revisions to your project titled "A Constructivistic Approach to the 
Thematic Apperception Test (TAT)" As permitted by federal law and regulations governing the 
use of human subjects in research projects, I have examined the modifications to your proposed 
study. The risks inherent in this research are minimal, and the potential benefits to the subjects 
outweigh those risks. The submitted changes to your protocol and informed consent form are 
hereby approved for the use of human subjects on this project. 

The UNT IRB must re-review this project annually and/or prior to any other modifications you 
make in the approved project. Please contact me if you wish to make any additional changes or 
need additional information. 

Sincerely, 

: Eld 
Chairman 

Institutional Review Board 

ME: em 

cc: IRB members 
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Form B: Interpersonal Approach 

Name Ann . Story# 1_. Picture# 1_-

I. Cast of Characters 

Little boy 
Little boy's mother 

II. Personal Descriptions of Characters 

Attitudinal descriptors. Little boy is being made to do something he does not want 
to do by his mother. 

III. Social Interactions 

Parental, mother-son 

IV. Types of Interactions 

Conflictual; focus is on dealing with parental authority and personal desires. 
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Form C: Core Ordering Processes 

Name Ann t Story # 1 . Picture # 1 . 

I. Reality 

View of Truth 

Personal desires can be in conflict with authority figures. 

Meaning 

The significance of the story may lie in the fact that the boy, after picking up the violin, 
actually had some fun with it. Hence, a child learns from being made to do something by 
his parents. Although personal desires and individuation or individual choice are in 
conflict with the authority figure, the boy benefited from the violin lesson. The issue 
becomes how such experiences are integrated into the self-concept (see Identity). 

Stability/Chaos (Novel Experiences; Selective Inattention) 

The little boy experiences something that he was not expecting from the violin lesson. 
How does the client assimilate novel experiences? In this story, a positive is obtained 
from a perceived negative situation (see Narratological Graphs). 

Other 

The authority figure is added by the storyteller to the situation (see Relatedness). 
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II. Identity 

Body Image 

N/A 

Possible Selves (Present, Past, Future, Ideal) 

The child represents a past self in conflict with parental figures. The conflict represents an 
intrusion on the ideal self— "It's not what he really loves doing." What can be gleaned 
from the story about the present self depends on how the client relates to present conflict 
in her life, and how she assimilates novel experiences (see Reality). 

Propensities Toward Self-Actualization (Constructive Alternativism) 

In this story, the alternatives for the boy appear narrow. However, on a psychological 
level he can operate on several levels. The boy motivates himself (see Power) and has fun 
once he gets started with his violin lesson. 

Other 
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III. Power 

Self-Efficacy 

Although the boy stares at the violin for a while, he motivates himself to practice. Even 
though he was told to do so by him mother, self-motivation is what eventually gets him 
started. The client appears to view self-motivation (see Value) more important than 
simple obedience to authority. 

Self-Mastery 

The story did not touch upon the boy's skills; however, he did have some "fun" with the 
violin. 

Self-Regulation 

Based on self-efficacy and self-mastery, the boy appears capable of maintaining a sense of 
self. Although his fun" was interrupted by a violin lesson, he succeeded at turning the 
lesson into more "fun." 

Other 
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IV. Value 

Emotionality 

Ambivalence 

Lack of desire to perform a task 
Lack of interest to perform a task 

Motivation 

Self-motivation 

"I only want to do what I enjoy." The issue for the client may be to find ways to turn 
lack-luster tasks into fun, perhaps choosing to do what is fun (see Story #8). 

Competing Values/Constructs 

Self-other conflict. Fun-duty. 

Other 
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V. Relatedness 

Attachment Patterns 

Nothing in the story points to insecure attachment patterns (see Story # 2 and Story # 6). 

Significant Others 

The personality of the mother is not explicated. She is simply there as an authority figure 
making the boy do something that he does not want to do. IRG data may be useful here in 
that the client's mother is characterized as a critical caretaker while the client characterizes 
herself as being more non-critical. 

Emotion (Related to Present Attachment/Intimacy) 

The major emotions based on attachment in this story is obstinance based on the conflict 
between personal desires and parental demands. Beyond that relatedness and attachment 
are difficult to explicate from this story. The fact that the narrative is progressive puts a 
positive light on the story. To ascertain the client's perspective on attachment, other 
stories (see Story # 2 and # 6) and IRG data will have to be considered. 

Other 



185 

Form B: Interpersonal Approach 

Name Ann t Story # 2 . Picture # 2 . 

I. Cast of Characters 

Young woman 
Young woman's mother 
Young woman's father 

II. Personal Description of Characters 

Few physical descriptions other than the pregnancy of the mother, which is not 
expounded upon. The mother and father are described as "traditional." The 
primary description is of the existential struggle in which the young woman is 
involved. Characters are described as living in an "agricultural" community. 

III. Social Interactions 

Individual-Parents/Society, Way of Life 

IV. Types of Interaction 

Conflictual. The young woman is doing something different (see Story # 6) that 
the parents take as a rejection of them, their values, and their way of life. 
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Form C: Core Ordering Processes 

Name Ann . Story # 2 . Picture # 2 . 

I. Reality 

View of Truth 

One is faced in life with difficult choices that may hurt the ones you love and who love 
you. However, it is of the utmost importance to be true to yourself. Happiness depends 
on how true a person is to him/her self. Choosing to be oneself, even though it brings 
pain, in the long run brings the greatest rewards. 

Meaning 

The significance of the narrative lies in the fact that the young woman, despite the hurt it 
brought her, remained true to herself- i.e. living a life she chooses for herself rather than 
living a life chosen for her. 

Stability/Chaos (Novel Experiences; Selective Inattention) 

The young woman appears to have the capability (see Power) to engage life, interpret it 
for herself, and imbue it with meaning. She lives life on the basis of her meaning and 
values (see Value), even in the face of rejection by the ones whom she loves. She is 
proactive. She knows herself (see Identity). 

Other 
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II. Identity 

Body Image 

Pregnancy of the mother identified, but not expounded upon. 

Possible Selves (Present, Past, Future, Ideal) 

The young woman represents the client's present-self in conflict with parents and perhaps 
other significant people in her life. The young woman's choice to be true to herself 
represents the client's present-self. The dialogical self may be characterized by a still 
ongoing dialogue between past and present selves. The future and ideal self represents a 
continuing movement toward the goal of being true to self. 

Propensities Toward Self-Actualization (Constructive Alternativism) 

The courage of the young woman to be true to self represents her movement toward self-
actualization. This young woman is the client's protagonist. The client's IRG data shows 
her self-characterization as confident, independent, and optimistic. Even though there is 
pain in her struggle toward self-actu Hzation, I describe the narrative as a progressive one. 
The young woman holds her books, which is her creative way (constructive alternativism) 
toward another way of life. 

Other 
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III. Power 

Self-Efficacy 

The young woman (as the client) moves toward her goals. 

Self-Mastery 

The young woman is skilled, accomplished, and competent. She is going to do something 
"different." 

Self-Regulation 

The woman maintains her course, even through interpersonal pain. 

Other 
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IV. Value 

Emotionality 

Hurt, sadness, rejection; but peaceful 

Motivation 

True to self 

Competing Values/Constructs 

Individuality and parents' way of life. Perhaps individual desire over family loyalty. The 
dialectic of pain and peace is the basis on which she moves through life. 

Other 
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V. Relatedness 

Attachment Patterns 

Insecure. The young woman feels rejected and ignored by her parents because of her 
personal choices 

Significant Others 

Few detailed descriptions. Parents ignore and turn their back on their daughter. They are 
unaware of her pain. 

Emotion (Related to Present Attachment/Intimacy) 

Rejection, hurt, sadness. The issue for the client may revolve around the question of 
whether or nor she feels misunderstood by her parents (see Story # 6). 

Other 
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Form B: Interpersonal Approach 

Name Ann . Story # 3 . Picture # 3BM. 

I. Cast of Characters 

Woman 

II. Personal Descriptions of Characters 

No particular descriptions other than the woman is distraught due to hardships. 

III. Social Interactions 

Story is intra personal. Hardships are extraspective. 

IV. Types of Interactions 

Intra personal. Conflictual. 
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Form C: Core Ordering Processes 

Name—Ann . Story #_2_. Picture # 3BM. 

I. Reality 

View of Truth 

Life comprises difficulties. There are different ways to respond to these difficulties. One 
can learn to laugh at one's self, or one can have a good cry so as to be able to pick up the 
pieces and go on. 

Meaning 

The significance of this narrative lies in the woman's facing up to the "realities" of 
difficulties that comes in life. Although she experiences pain, frustration, and distraught, 
she is able to pick up and go on. 

Stability/Chaos (Novel Experiences; Selective Inattention) 

Difficulties and hardships disrupt stability and bring on confusion and chaos. This story 
may represent how the client assimilates such experiences in her life. Similar themes are 
presented in Story # 6 and Story # 2. The gun in the picture was interpreted as a working 
instrument that the woman dropped while crying over her circumstances. 

Other 
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II. Identity 

Body Image 

N/A 

Possible Selves (Present, Past, Future, Ideal) 

The story represents the client's present self, particularly how she takes on difficult times. 
It is okay to admit to the difficulties and have a good cry (emotionality) about them. But 
in the end, one must pick up and go on. 

Propensities Toward Self-Actualization (Constructive Alternativism) 

The fact that the woman picks up herself and goes on demonstrates her strength in the 
time of hardships, which represents a propensity toward self-actualization. However, the 
story does not discuss alternatives for getting through difficult times. The woman is 
conspicuously alone. 

Other 
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III. Power 

Self-Efficacy 

Efficacious behaviors are not described. 

Self-Mastery 

Personal skills are not described. 

Self-Regulation 

The woman maintains a "sense of self' by having a good cry and then going on with life. 

Other 
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IV. Value 

Emotionality 

Distraught, overwhelmed, sad, depressed. 

Motivation 

Difficult to discern in this story. Circumstances appear extraspective. 

Competing Values/Constructs 

N/A 

Other 
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V. Relatedness 

Attachment Pattern 

N/A 

Significant Others 

N/A 

Emotion (Related to Present Attachment/Intimacy) 

N/A 

Other 
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Form B: Interpersonal Approach 

Name Ann . Story # 4 . Picture # 4 . 

I. Cast of Characters 

Man and woman in intimate relationship. 

II. Personal Descriptions of Characters 

Both the man and woman are described as attractive. 
The male is described as either a protector or as avoidant. 
The female is described as either an encourager or as anxious and ambivalent. 

III. Social Interactions 

Significant other interpersonal relationship. 

IV. Types of Interactions 

Conflictual or caretaking. 
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Form C: Core Ordering Processes 

Name Ann . Story # 4 . Picture # 4 . 

I. Reality 

View of Truth 

Relationships with significant others can lead to either security (male as protector) or 
insecurity (male as avoidant). 

Meaning 

The significance of this TAT story lies in the dialectic of the two narratives, one 
representing a mor ideal relationship, the second representing a more insecure relationship. 

Stability/Chaos (Novel Experiences; Selective Inattention) 

The issue for the client may involve assimilating the dissolution of a relationship, 
particularly how a break-up will reflect on self (see Identity). 

Other 
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II. Identity 
Body Image 

N/A accept that the people in the picture are perceived as attractive. 

Possible Selves (Present, Past, Future, Ideal) 

The dialectic in the story (see Reality) may represent an ongoing struggle in the client to 
pursue relationships. While she has an ideal view of relationships (security with a male 
protector), she is aware of relationships difficulties. For similar themes see Story # 9 and 
Story #10. The dialogical self may involve interaction between past and/or present self 
with ideal self. 

Propensities Toward Self-Actualization (Constructive Alternativism) 

If an intimate interpersonal relationship is important for the client, then how she pursues 
such a relationship will involve how she moves toward self-actualization. She may want 
to explore whether she relates more to the secure or insecure narrative within the TAT 
story. 

Other 
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III. Power 

Self-Efficacy 

N/A 

Self-Mastery 

N/A 

Self-Regulation 

N/A 

Other 
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IV. Value 

Emotionality 

Anxiety and fear in respect to interpersonal relationships. 
Dialectic between secure and insecure attachment (see Relatedness). 

Motivation 

Security, safety (?). 

Competing Values/Constructs 

The client may be struggling with the dialectic that exists between the two narratives. A 
desire for a loving, secure relationship exists on the one hand, while on the other hand she 
experiences the fear and pain of loss and rejection that might come with pursuing an 
intimate relationship. 

Other 
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V. Relatedness 

Attachment Patterns 

Secure-Insecure dialectic. Safe but lonely-Intimate but risky. 

Significant Others 

No detailed descriptions other than the man being either a protector or avoidant. 

Emotion (Related to Present Attachment/Intimacy) 

The issue for the client, I believe, is the struggle to courageously pursue relationships 
versus the fear that leads to avoiding relationships. This struggle is probably the basis of 
the dialectical narrative in the TAT story. 

Other 
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Form B: Interpersonal Approach 

Name Ann . Story #5_. Picture # 6BM. 

I. Cast of Characters 

Mother and son. 
Father is added to the scene as one who is deceased. 

II. Personal Description of Characters 

No physical descriptions. Both mother and son are experiencing the devastation 
that follows the death of a loved one. 

III. Social Interactions 

Mother-Son. 

IV. Types of Interactions 

Devastation Conflictual, Sad. 
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Form C: Core Ordering Processes 

Name Ann . Story #_5_. Picture # 6BM. 

I. Reality 

View of Truth 

"Dying is part of the living process." 

Meaning 

The significance of this story lies in the characters' confrontation with death, and possibly 
their own finitude. In addition, there is the theme of loss and the pain that stems from 
loss. Although the narrative is sad, I view it as a progressive one. 

Stability/Chaos (Novel Experiences; Selective Inattention) 

The chaos, confusion, and pain that death brings. Assimilating the reality of death in a 
meaningful way. 

Other 
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II. Identity 

Body Image 

N/A 

Possible Selves (Present, Past, Future, Ideal) 

The story relates to the client's present-self in respect to confronting difficulties and 
hardships (see Story # 3 and Story # 7). 

Propensities Toward Self-Actualization (Constructive Alternativism) 

The manner in which one confronts death or finitude lends meaning to life— an existential 
confrontation with death can enrich one's life (see Story # 7). 

Other 
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III. Power 

Self-Efficacy 

Both mother and son are going through the "normal grieving process." 

Self-Mastery 

Does one actually master the grieving process? 

Self-Regulation 

Maintaining a sense of self in the face of losing a loved one. 

Other 
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IV. Value 

Emotionality 

Grief, devastation, distraught 

Motivation 

Grieving process (?) 

Competing Values/Constructs 

Meaning-Meaninglessness (?) 

Other 
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V. Relatedness 

Attachment Patterns 

Hard to discern in this story. Son is taking care of mother. 

Significant Others 

N/A 

Emotion (Related to Present Attachment/Intimacy) 

Devastation, distraught, sadness due to loss. 

Other 
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Form B: Interpersonal Approach 

Name Ann . Story #6_. Picture#7GF. 

I. Cast of Characters 

Mother and young daughter. 

II. Personal Descriptions of Characters 

The mother is in the critical mode, while the daughter is hurt at being chastised. 

III. Social Interactions 

Mother-daughter. 

IV. Types of Interactions 

Conflictual. 
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Form C: Core Ordering Processes 

Name Ann . Story # 6 . Picture # 7GF. 

I. Reality 

View of Truth 

Well meaning parents can destroy a child's view of self (see Story # 2). 

Meaning 

The significance of the story lies in the devastating regressive narrative in which the little 
girl surrounds herself with a "false self' and buries her true self deep within. This story is 
in stark contrast to the protagonist's actions in Story # 2. 

Stability/Chaos (Novel Experiences; Selective Inattention) 

An important issue for the client is how she assimilates the experience of criticism. Given 
that her IRG data characterizes her mother as critical, this story most likely represents the 
clien? past-self in relation to her mother (see Identity and Relatedness). 

Other 
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II. Identity 

Body Image 

N/A 

Possible Selves (Present, Past, Future, Ideal) 

Past-self: Client's relationship to mother as a little girl. 
Present-self: Client's assimilation of criticism, 
Future/Ideal-self: Client's goal to be true to self. 

Propensities Toward Self-Actualization (Constructive Alternativism) 

Little girl demonstrates no propensities toward self-actualization. 

Other 
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III. Power 

Self-Efficacy 

No evidence of efficacious behaviors for dealing with pain and criticism 

Self-Mastery 

No skills for assimilating criticism described 

Self-Regulation 

Self-system is not maintained. The true self is "buried" while a "false" self is erected. 

Other 
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IV. Value 

Emotionality 

Shame, hurt, pain, disgrace. 

Motivation 

The true self is buried and a false self erected to avoid the pain of chastisement and 
criticism from the mother. 

Competing Values/Constructs 

True-False self (?) 

Other 
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V. Relatedness 

Attachment Patterns 

Insecure. Mother is unaware of the pain she inflicts on her daughter. 

Significant Other 

The mother is highly critical (see IRG data) without realizing how she is hurting her 
daughter. The client's IRG data also indicates that while the mother was highly critical, 
she also lacked a sense of self. Hence, the story indicates that the daughter is being 
criticized for being herself— "being different" (see Story # 2). Because the mother has no 
sense of self, she unknowingly crushes the daughter's sense of self. 

Emotion (Related to Present Attachment/Intimacy) 

Shame, guilt, disgrace, hurt, pain. 

Other 
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Form B: Interpersonal Approach 

Name Ann . Story # 7 . Picture # 8BM. 

I. Cast of Characters 

Young man. 
People in the background are left as impersonal. 

II. Personal Descriptions of Characters 

The young man is reflecting back on a frightening and painful experience. Yet, he 
is described as neither serious nor driven, but seeking a fulfilled life. 

III. Social Interactions 

Intra personal. 

IV. Types of Interactions 

Intra personally pensive. Confronting death, finitude, and meaning. 
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Form C: Core Ordering Processes 

Name Ann . Story #J_. Picture # 8BM. 

I. Reality 

View of Truth 

A confrontation with death can lead to an enriching life (see Story # 5). 

Meaning 

The significance of this story lies in the fact that the young man turned a frightening and 
painful event into something positive. Although this narrative really does not start out in a 
negative context, it carries the feeling or tone of a progressive narrative because of the 
young man's fruitful use of a bad accident in his life. 

Stability/Chaos (Novel Experiences; Selective Inattention) 

The young man assimilates the devastating accident, perhaps accommodates it, turning it 
into an enriching power that drives his life (see Power and Value). 

Other 
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II. Identity 

Body Image 

N/A 

Possible Selves (Present, Past, Future, Ideal) 

Dialogical self is presented in this narrative in which the present self dialogues with the 
past self. For the client this may represent her present self in respect to her view of death, 
or it may represent an ideal self. It is arguable that one may not imbue death with this kind 
of meaning unless he/she has had an actual experience of being close to death. 

Propensities Toward Self-Actualization (Constructive Alternativism) 

The young man's interpretation of his near-fatal accident describes one who is moving 
toward self-actualization. Life counts for so much more now than if he had not had the 
experience. "It made him who he is." 

Other 
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III. Power 

Self-Efficacy 

The ability to turn a negative into a positive is recognized. 

Self-Mastery 

The young man seems to have mastered the skills that have brought him a fulfilling and 
enriching life. 

Self Regulation 

Although he will never forget the experience, he maintains his self-system with a 
propensity toward growth. 

Other 
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IV. Value 

Emotionality 

Pensive, reflective, serious. 

Motivation 

Confrontation with finitude; personal meaning. 

Competing Values/Constructs 

Meaning-Meaninglessness (?) 

Other 
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V. Relatedness 

Attachment Patterns 

N/A 

Significant Others 

N/A 

Emotion (Related to Present Attachment/Intimacy) 

N/A 

Other 

This story is intra personal, reflecting the dialogical self. 
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Form B: Interpersonal Approach 

Name Ann . Story # 8 . Picture # 9GF. 

I. Cast of Characters 

Two young women. 

II. Personal Description of Characters 

The first woman is plain, leading a kind of uneventful existence. 
The second woman is "flashy," leading an exciting and fulfilling life. 

III. Social Interactions 

N/A 

IV. Types of Interactions 

Intra personal. 
Dialogical self (see Identity). 
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Form C: Core Ordering Processes 

Name Ann . Story # 8 . Picture # 9GF. 

I. Reality 

View of Truth 

Breaking out of the mold involves risks of the unknown. Novel experiences. 

Meaning 

The significance of this story lies in the woman's imbuing her own life as drab, perhaps 
even a little boring. She recognizes in someone else, who she does not even know, what 
she would like to see in herself. However, living a more fun-filled life > ivolves risks of the 
unknown. 

Stability/Chaos (Novel Experiences; Selective Inattention) 

An issue for the client to explore is how she might risk novel experiences and assimilate 
them into her world view. What are some of the things she has never done that she would 
like to try just for the hell of it? 

Other 
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II. Identity 

Body Image 

Plain as contrasted to "flashy." Otherwise, N/A. 

Possible Selves (Present, Past, Future, Ideal) 

This narrative involves the dialogical self in which the present self (drab, boring; dialogues 
with the future/ideal self (exciting, flashy, fun-filled). 

Propensities Toward Self-Actualization (Constructive Alternativism) 

Perhaps movement toward self-actualization is seen in the first woman's resolve to try on 
new challenges. 

Other 
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III. Power 

Self-Efficacy 

N/A 

Self-Mastery 

N/A 

Self-Regulation 

The self-system will be stretched via novel challenges (see Reality). 

Other 
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IV. Value 

Emotionality 

Bored, curious. 

Motivation 

Bored with present life style; desire for change. 

Competing Values/Constructs 

Safety in boredom—risks in trying novel experiences. 

Other 
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V. Relatedness 

Attachment Patterns 

N/A 

Significant Others 

N/A 

Emotion (Related to Present Attachment/Intimacy) 

N/A 

Other 

Story in intra personal, reflecting the dialogical self. 
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Form B: Interpersonal Approach 

Name Ann . Story # 9 . Picture # 10. 

I. Cast of Characters 

Husband and wife. 

II. Personal Descriptions of Characters 

Older couple who have been married for many years, and who are still deeply in 
love. 

III. Social Interactions 

Marriage—love relationship. 

IV. Types of Interactions 

Intimate. 
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Form C: Core Ordering Processes 

Name Ann . Story # 9 . Picture # 10. 

I. Reality 

View of Truth 

Love conquers all (?) 

Meaning 

The narrative depicts a relationship that has survived because two people chose to love 
and commit to one another. This is a narrative that is a slice-of-life story in which a tender 
moment is captured. The significance of the story seems to lie in the intimacy and 
connection experienced by the two lovers. 

Stability/Chaos (Novel Experiences; Selective Inattention) 

N/A 

Other 
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II. Identity 

Body Image 

N/A 

Possible Selves (Present, Past, Future, Ideal) 

The story focuses more on the relationship than it does either of the individuals. In this 
sense, the individual is masked by the relational. The narrative probably represents the 
client s ideal portrayal of a relationship— something to which she desires to aspire or to 
obtain. 

Propensities Toward Self-Actualization (Constructive Alternativism) 

An issue for the client to explore involves the alternatives she can construct that will allow 
her to pursue this ideal relationship, realizing the risks (see Story # 4) that are involved. 

Other 
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III. Power 

Self-Efficacy 

N/A 

Self-Mastery 

The two lovers seemed to have mastered the building of a solid relationship. 

Self-Regulation 

N/A 

Other 
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IV. Value 

Emotionality 

Tenderness, intimacy, love, connection. 

Motivation 

Interpersonal intimacy. 

Competing Values/Constructs 

For the client, this story may represent the ideal pole of the secure relationship. It is a 
lofty goal, but for the client the issue may be "How do I get there?" (See Story # 4). 

Other 
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V. Relatedness 

Attachment Patterns 

Secure 

Significant Others 

The story upholds the relational over the individual. There is a sense in which self is not a 
part of the story. Individuals are not particularized. 

Emotion (Related to Present Attachment/Intimacy) 

Tenderness, intimacy, love, connection. 

Other 
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Form B: Interpersonal Approach 

Name Ann . Story # 10 . Picture # 13MF. 

I. Cast of Characters 

Man and woman, probably in an intimate relationship. 

II. Personal Descriptions of Characters 

Woman is described as drunk and oblivious to feelings. The primary focus of the 
story is on the man who is exhausted from doing his "duty" of taking care o the 
woman in need. 

III. Social Interactions 

Significant other, caretaking. 

IV. Typesof Interactions 

Caretaking. Duty. 
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Form C: Core Ordering Processes 

Name Ann . Story # 10 . Picture # 13MF. 

I. Reality 

View of Truth 

Love involves the security of being taken care of when one is in need. Self-sacrifice, 
selflessness and duty are involved ir x love relationship. 

Meaning 

The man in the story has done his duty. 
In the secure-insecure dialectic that the client seems to hold regarding relationships, this 
narrative seems to be at the secure end of the pole in that the woman is dutifully taken 
care of— i.e. protected (see Story # 4). 

Stability/Chaos (Novel Experiences; Selective Inattention) 

The client did not mention the blatant nudity in the story. 

Other 
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II. Identity 

Body Image 

The nudity of the woman is not mentioned. The issue to possibly explore here is the 
feeling of vulnerability that goes with intimacy and sexuality. 

Possible Selves (Present, Past, Future, Ideal) 

Perhaps the ideal self in a relationship in which she is protected. 

Propensities Toward Self-Acutalization (Constructive Alternativism) 

Doing one's duty (?) Otherwise, N/A. 

Other 
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III. Power 

Self-Efficacy 

Effective caretaking on the part of the man. 

Self-Mastery 

N/A 

Self-Regulation 

N/A 

Other 
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IV. Value 

Emotionality 

Care, concern, physical exhaustion. 

Motivation 

Duty, conscience (?) 

Competing Values/Constructs 

Secure—Insecure. 

Other 
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V. Relatedness 

Attachment Patterns 

Secure 

Significant Others 

The man is dutiful. 

Emotion (Related to Present Attachment/Intimacy) 

Care, concern, devotion, physical exhaustion. 

Other 
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Form D: Narratological Graphs 
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Form E: Summarization 

Meaningful Whole (Metaphors) and Repetitive Patterns 

(Interpersonal Relationships, Core Ordering Processes, IRG, Narratological Graphs) 

An overview of the client's TAT data shows that most of her narratives are stable 

to progressive with one regressive narrative (Story # 6, Picture # 7GF). Several major 

themes stand out that revolve around different clusters or groupings of stories. One of the 

more powerful themes that stands out for Ann's TAT stories is found in the following 

cluster of stories: Story # 1, Picture # 1; Story # 2, Picture # 2; Story # 6, Picture # 7GF. 

The theme involves child-parental conflicts that seen to indicate insecure, or at least 

strained, attachment patterns. Ann, as the protagonist in these stories, seems to be 

struggling with the difficulties of making choices that elicit parental disapproval. While 

Story # 1, Picture, # 1 presents a harmless story of a little boy who does not want to 

practice his violin, Story # 2, Picture # 2 details a young woman's struggle to live her life 

as she chooses in the face of family disapproval and rejection. Story # 6, Picture # 7GF is 

more regressive in tone, depicting a little girl who has surrounded herself with a false self, 

burying her true self deep within. The issue for Ann to explore is the degree her present 

self relates either to the young woman who cuts her own path or the little girl whose 

facade protects her true self within, or perhaps masks her true self from others and even 

from herself. Appropriate metaphors that may help Ann move toward her true self include 

"taking off the masks," "opening up one's soul," or "standing at the crossroads." My 

guess is that the young woman who has chosen her own path (Story # 2, Picture # 2) is 

more representative of Ann. However, in times of vulnerability she may have to deal with 
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being the little girl, particularly in relationships with significant people in her life, and in 

situations where those who are close to her may criticize her. Although Story # 8, Picture 

# 9GF is not part of any cluster, it is more closely tied to this cluster and can provide a 

helpful metaphor for Ann terms of "breaking the mold." And can use this latter story to 

experience possibilities of doing or trying things that she has never done before. The more 

novel experiences that Ann engages in, the more power she can obtain in being the ruler of 

her own life— hence another metaphor. 

A second theme that stands out in Ann's TAT narrative revolves around the issue 

of intimate interpersonal relationships. The cluster of stories indicative of this theme 

include: Story # 4, Picture # 4; Story # 9, Picture # 10; and Story # 10, Picture # 13MF. 

Story # 4 seems to depict a dialectical struggle that may be ongoing in Ann's life in respect 

to interpersonal relationships. At one pole is the ideal relationship, also depicted in Story 

# 9, Picture # 10, in which love is viewed as safe, secure, and protective. Story # 10, 

Picture # 13MF also adds selfless caretaking to the description of this pole. Story # 4 

contains yet another narrative that depicts the opposite pole, which portrays intimate 

relationships as fraught with insecure attachment patterns, heart-wrenching break-ups, and 

illicit affairs. If is this dialectical struggle is indeed going on inside Ann, she may take an 

approach-avoidant pattern to relationships where on the one hand she is looking and 

hoping for the ideal relationship, while on the other hand, she fears risking the 

vulnerability that is involved in intimacy. Again, taking from Story # 8, Picture # 9GF, 

exploring the unknown my be a helpful metaphor for Ann as she pursues and looks for 

what she wants in a relationship. 
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While the first two major themes and clusters of stories emphasized the core 

ordering process of relatedness and its impact on identity, the third theme that surfaces in 

Ann's narrative emphasizes the core ordering processes of reality and identity. Story # 5, 

Picture # 6BM and Story # 7, Picture # 8BM deal with the theme of the existential 

confrontation with death. Death of a loved one and a near-fatal accident bring home the 

reality that, in Ann's words, "dying is part of the process of living." Although in both 

stories, devastation, pain, and fear due to death are portrayed, the characters either work 

through the normal grieving process, or use the confrontation with death to enrich their 

lives. The issue for Ann to explore is the degree to which the stories may represent an 

ideal or her true response to her finitude. Although not part of this cluster, Story # 3, 

Picture # 3BM presents a similar theme of one confronting hardships and dealing with 

them. In Story # 5, Story #7 , and Story # 3, the core ordering process of power is also 

emphasized. Characters in all stories confront hardships and difficulties, assimilate them, 

imbue them with meaning, and move on with their lives. Hence, these characters evidence 

a high degree of power. An appropriate metaphor that Ann can use to explore the theme 

contained in this cluster of stories relates to the metaphor of exploring the unknown. 

Stepping into the abyss, or "stepping into the void" are appropriate metaphors for 

dealing with non-existence. While such metaphors may sound overwhelming, they bring 

home to roost our finitude as we relate to the void with or beliefs, values, spirituality, and 

convictions. 

Ann seems to be on a journey. Hopefully, the metaphors of "taking off the masks" 

(Identity, Relatedness), "exploring the unknown" (Reality, Relatedness), and "stepping out 
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into the void" (Reality, Power, Value) can aid her in her journey, which is a useful 

metaphor itself, toward her true self (Identity). 
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Form F: Interpersonal Repertory Grid (IRG) 

Element Characteristic Contrast 
1. Mother 
2. Father 
3. Brother (Nearest Age) 
4. Sister (Nearest Age) 
5. Spouse (Closest Opposite 

Sex Friend) 
6. Closest Same Sex Friend 
7. A Person Who Dislikes You 
8. A Person with Whom You 

Feel Uncomfortable 
9. A Person You Would Like 

To Know Better 
10. An Acceptable Teacher 
11. An Objectionable Teacher 
12. The Most Unsuccessful Person 

You Know Personally 
13. The Most Successful Person 

You Knov. srsonally 
14. The Unhappiest Person You Know 
15. The Happiest Person You Know 
(If there is no individual you know personally who fits the descriptor, give the name of a 
person who comes closest to fitting the descriptor.) 
(Source: Faidley & Leitner, 1993) 
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Interpersonal Repertory Grid Data 

Characteristic 

1. Critical caretaker 
Lack of intimacy 
No sense of self 

2. Goal-oriented, non-emotional [X] 

3. Intelligent, introverted [X] 

4. Smart, scattered, structured[X] 

5. Masculine, confident [X] 

6. Beautiful, spiritual [X] 

7. Rough around the edges 
Unforgiving, angry 

8. Hurtful, unpredictable, moody 

9. Sweet, nurturing [X] 

10. Fascinating, open [X] 

11. Tunnel vision, not invested 

12. Depressed, hopeless 

13. Strong relation with God [X] 
Philanthropic 

14. O-C, narcissistic 

Contrast 

[X] Accepting 
Intimate 
Self-centered 

Non-driven 
Touch-Feely 

Extroverted 
Dumb 

O-C, whiny 

Timid 
Unsure of self 

Homely 
Bitchy 

[X] Regal 

Soft-spoken 

[X] Safe, open 

Bitchy, dull 

Boring 
Closed-minded 

[X] Enthusiastic 
Stimulating 

[X] Motivated 
Purposeful 

Slime ball 
Dead beat 

[X] Other centered 

15. Relationship w/God, caring, giving [X] Unauthentic 
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Form G: 
Client Questionnaire 

Do not put any identifying data (name, social security number, etc.) on this form. Using 
the rating scales below answer the following questions to the best of your ability. If "1" 
mens None at All, and "5" means A Great Deal, rate your answer to the following 
question: 
By participating in this research project, to what extent did you learn new things 
about yourself? 

1 2 3 4 5 
None A 
At Great 
All Deal 

The following question is based on a continuum between two poles or opposites. Using 
the first question as an example, if you felt totally misunderstood by the research 
counselor, you would mark number "1." If you felt fully understood by the research 
counselor, you would mark number "5." If you experience of the research counselor falls 
between the extremes, mark the numbers that most appropriately fits your experience. 

How did you feel in your relationship with the research counselor? 

1 2 3 4 5 
Misunderstood Understood 

1 2 3 4 5 
Lonely Intimate 

1 2 3 4 5 
Isolated Connected 

1 2 3 4 5 
Desired Willing to 
to Stay Risk 
Guarded Vulnerability 

The following question involves a rating of your overall experience of the third session 
along a continuum like that of the previous question. For example, if you experienced 
intense anxiety during the third session, then on the first scale you would mark number 
"1." If you were quite relaxed during the third session, then you would mark number "5" 
on the first scale. 
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How would you describe you overall experience during the interactive (third) 
session? 

1 
Anxious 

5 
Relaxed 

1 2 
Emotionally 
Aroused 

Emotionally 
Peaceful 

1 
Frustrated 

5 
Satisfied 

Listed below are different emotions that people might experience. Rate to what degree 
you experienced these emotions during the research project with the number "1" 
representing Not at All, and the number "5" representing A Great Deal. If your 
experience falls between these extremes, mark those numbers that most appropriately fits 
your experience. 

Happy 

Sad 

Anger 

Hurt 

Neglected 

Abandoned 

Hopeful 

Hopeless 

Free 

Restricted 

Not at 
All 

2 

2 

2 

2 

2 

2 

~2 

2 

2 

3 

3~ 

J 

3~ 

r 

3~ 

3 

3 

3 

4 

4 

4 

4 

4 

A Great 
Deal 

5 

5 

5 

5 

5 
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Peaceful 

Violent 

Weak 

Strong 

Closed Off 

Open 

Calm 

Anxious 

Personal 

Impersonal 

Purposeful 

No Purpose 

Responsible 

Not 

Responsible 

Meaningful 

Meaningless 

2 

2 

2 

T 
2~ 

2~ 

2~ 

3 

2 

2 

2 

2 

2 

2~ 

2" 

2 

3 

3 

3 

3 

T 
3~ 

3" 

3 

3 

3* 

3 

3~ 

3~ 

3 

3~ 

3 

4 

4 

4 

4 

4 

4 

4 

4 

4" 

4 

4 

4~ 

4~ 

4 

4 

4 

5 

5 

5 

5 

5~ 

5 

r 

5~ 

5" 

5 
?" 

5 

5 

5~ 

5 

5 

After you have completed this questionnaire, seal it in the provided envelope and 
take it to the secretary in the Counseling and Human Development Center. She will 
collect the questionnaires from each research participant. They will not be seen by 
the researcher until all of them have been collected. Do not put your name or any 
other identifying data on the questionnaire. 

Thank you for your participation. 
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Form G: 
Client Questionnaire 

Do not put any identifying data (name, social security number, etc.) on this form. Using 
the rating scales below answer the following questions to the best of your ability. If "1" 
mens None at All, and "5" means A Great Deal, rate your answer to the following 
question: 
By participating in this research project, to what extent did you learn new things 
about yourself? 

1 2 3 4 5 
None A 
At Great 
All Deal 

The following question is based on a continuum between two poles or opposites. Using 
the first question as an example, if you felt totally misunderstood by the research 
counselor, you would mark number "1." If you felt fully understood by the research 
counselor, you would mark number "5." If you experience of the research counselor falls 
between the extremes, mark the numbers that most appropriately fits your experience. 

How did you feel in your relationship with the research counselor? 

1 2 3 4 5 
Misunderstood Understood 

1 2 3 4 5 
Lonely Intimate 

1 2 3 4 5 
Isolated Connected 

1 2 3 4 5 
Desired Willing to 
to Stay Risk 
Guarded Vulnerability 

The following question involves a rating of your overall experience of the third session 
along a continuum like that of the previous question. For example, if you experienced 
intense anxiety during the third session, then on the first scale you would mark number 
"1." If you were quite relaxed during the third session, then you would mark number "5" 
on the first scale. 
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How would you describe you overall experience during the interactive (third) 
session? 

1 
Anxious 

5 
Relaxed 

1 2 
Emotionally 
Aroused 

Emotionally 
Peaceful 

1 
Frustrated 

5 
Satisfied 

Listed below are different emotions that people might experience. Rate to what degree 
you experienced these emotions during the research project with the number "1" 
representing Not at All, and the number "5" representing A Great Deal. If your 
experience falls between these extremes, mark those numbers that most appropriately fits 
your experience. 

Happy 

Sad 

Anger 

Hurt 

Neglected 

Abandoned 

Hopeful 

Hopeless 

Free 

Restricted 

Not at 
All 

2 

2 

2 

2 

2 

2 

2 

3 

3 

J 

3 

3~ 

3 

r 

3 

3 

3~ 

4 

4 

4 

4 

4 

4 

4 

4 

4 

4 

A Great 
Deal 

5 

5 

5 

5 

5 

5 

5 
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Peaceful 

Violent 

Weak 

Strong 

Closed Off 

Open 

Calm 

Anxious 

Personal 

Impersonal 

Purposeful 

No Purpose 

Responsible 

Not 

Responsible 

Meaningful 

Meaningless 

2 

2 

2 

2 

~2 

2 

2 

3 

2~ 

2 

2~ 

2 

2 

2 

2 

2 

3 

3 

3 

3~ 

3 

3~ 

r 

3 

3~ 

r 
3 

3 

r 

3 

3~~ 

3~ 

4 

4 

4 

4 

4 

4 

4 

4 

4~ 

4 

4 

4 

4 

4 

4 

4 

5 

5 

5 

5 

5 

5 

5 

5 

5~ 

5 

5 

5 

5 

5 

5 

5 

After you have completed this questionnaire, seal it in the provided envelope and 
take it to the secretary in the Counseling and Human Development Center. She will 
collect the questionnaires from each research participant. They will not be seen by 
the researcher until all of them have been collected. Do not put your name or any 
other identifying data on the questionnaire. 

Thank you for your participation. 
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Form G: 
Client Questionnaire 

Do not put any identifying data (name, social security number, etc.) on this form. Using 
the rating scales below answer the following questions to the best of your ability. If "1" 
mens None at All, and "5" means A Great Deal, rate your answer to the following 
question: 
By participating in this research project, to what extent did you learn new things 
about yourself? 

1 
None 
At 
All 

5 
A 
Great 
Deal 

The following question is based on a continuum between two poles or opposites. Using 
the first question as an example, if you felt totally misunderstood by the research 
counselor, you would mark number "1." If you felt fully understood by the research 
counselor, you would mark number "5." If you experience of the research counselor falls 
between the extremes, mark the numbers that most appropriately fits your experience. 

How did you feel in your relationship with the research counselor? 

3 4 5 1 2 
Misunderstood Understood 

1 
Lonely 

1 
Isolated 

1 
Desired 
to Stay 
Guarded 

5 
Intimate 

Connected 

Willing to 
Risk 
Vulnerability 

The following question involves a rating of your overall experience of the third session 
along a continuum like that of the previous question. For example, if you experienced 
intense anxiety during the third session, then on the first scale you would mark number 
"1." If you were quite relaxed during the third session, then you would mark number "5" 
on the first scale. 
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How would you describe you overall experience during the interactive (third) 
session? 

1 
Anxious 

5 
Relaxed 

1 2 
Emotionally 
Aroused 

Emotionally 
Peaceful 

1 
Frustrated 

5 
Satisfied 

Listed below are different emotions that people might experience. Rate to what degree 
you experienced these emotions during the research project with the number "1" 
representing Not at All, and the number "5" representing A Great Deal. If your 
experience falls between these extremes, mark those numbers that most appropriately fits 
your experience. 

Happy 

Sad 

Anger 

Hurt 

Neglected 

Abandoned 

Hopeful 

Hopeless 

Free 

Restricted 

Not at 
All 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

3 

J 

3~ 

J 

J 

3 

3 

4 

4 

4 

4 

4 

4~ 

4~ 

4~ 

A Great 
Deal 

5 

5 

5 

5 

5 

5~ 

5 

5~ 
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Peaceful 

Violent 

Weak 

Strong 

Closed Off 

Open 

Calm 

Anxious 

Personal 

Impersonal 

Purposeful 

No Purpose 

Responsible 

Not 

Responsible 

Meaningful 

Meaningless 

2 

2 

T 
2~ 

2~ 

2 

2 

3 

2 

2 

~2 

2~ 

2 

2 

r 

2 

3 

3 

3 

3~ 

3 

r 
?" 

3" 
3 

r 

3" 

r 

3 

3" 

3~ 

3 

4 

4 

4 

4 

4 

4~ 

4 

4 

4 

4 

4 

4 

4 

4 

4~ 

4 

5 

5 

5 

5 

5~ 
?" 

5~ 

5 

5~ 

5 

5 

5 

5 

5 

5" 

5 

After you have completed this questionnaire, seal it in the provided envelope and 
take it to the secretary in the Counseling and Human Development Center. She will 
collect the questionnaires from each research participant. They will not be seen by 
the researcher until all of them have been collected. Do not put your name or any 
other identifying data on the questionnaire. 

Thank you for your participation. 
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Form H: 
Doctoral Student Feedback 

After viewing the tapes, please answer the following questions by rating your answers on 
the provided scales. 

How likely are you to use this approach in your practice? 

1 2 3 4 5 
Not Very Some Most Highly 
at Little Likely Likely 
All 

Comments: 

I am personally still feeling inadequate in some area of interpretation. The 
instrument is useful in identifying universal themes, but some of the underlying processes 
are at times vague. 

To what degree was the constructivist conceptualization of the core ordering 
processes helpful in your interpretation of the TAT stories? 

1 2 3 4 5 
Not Very 
at Helpful 
All 

Comments: 

Much more meaningful to me than the more usual TAT terminology. Some of the 
terms could be fleshed out—i.e. meaning—significance of story, motivation (?). Delineating 
the different categories of emotionality. 



256 

What is your theoretical counseling perspective and how plausible is the 
constructivist conceptualization of core ordering processes for integration into your 
own theoretical perspective? 

1 2 3 4 5 
Not Very 
at Plausible 
All 

Comments: 

Adlerian. I feel the version fits nicely. I see parallel constructs (varying terms) 
betwen theories. The general themes uncovered in this approach could provide a short-
cut to basic mistakes and an overall view of the client's style of life. 

To what degree was the supplementary data (IRG) helpful? 

1 2 3 4 5 

Comments: 

I am personally intrigued by polar opposites, and I love anything that incorporates 
continuums! I see the IRG as a way for the client to plot themselves according to 
personally picked characteristics. 
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Provide an answer in the provided space to the following questions. 
What terminology other than the core ordering processes would you use? 

Value seems to be a very strong process. "Motivation" is a weak link as listed. 
It's vague. Put a word or phrase which directs the user~i.e. motivation of . This 
may seem simple, but going through a five page form with some similar categories can be 
confusing. Same goes for "meaning." Meaning of . Propensities Toward Self 
Actualization— maybe Evidence of Movement. Self-Efficacy = Movement Toward Goal. 
Self-Mastery = Goals Achieved. 

What other changes would you make to this approach? 

Make a change on the "View of Truth." At times this category was ambiguous. 
Modify Stability/Chaos to "Handling of Novel Experiences" or some term that 

would explain the category. 
I might discard some terms which seem redundant (Emotions, Emotionality, 

Attachement, Interactions) 



258 

Form H: 
Doctoral Student Feedback 

After viewing the tapes, please answer the following questions by rating your answers on 
the provided scales. 

How likely are you to use this approach in your practice? 

1 2 3 4 5 
Not Very Some Most Highly 
at Little Likely Likely 
All 

Comments: While using the Adlerian Life Style Assessment initiality, I could fore see the 
benefit of adding this approach with certain clients once the initial counseling rapport has 
been established. I can visualize using the approach with a client who is "stuck" or with a 
client committed to personal growth. There is however a definite time commitment 
involved. 

To what degree was the constructivist conceptualization of the core ordering 
processes helpful in your interpretation of the TAT stories? 

1 2 3 4 5 
Not Very 
at Helpful 
All 

Comments: I was actually surprised when I began going through the core ordering 
processes as I thought I would be just commenting or answering questions. However, I 
found myself immersed in more of a "textual psychodrama" as patterns or "parts of a 
whole" begun emerging regarding the client herself. Thus, I can easily see where this 
"holistic" view could mesh with my Adlerian theoretical perspective. In a sense, the TAT 
story can become a prompt for early recollections which clients may have difficulty 
remembering. 
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What is your theoretical counseling perspective and how plausible is the 
constructivist conceptualization of core ordering processes for integration into your 
own theoretical perspective? 

1 2 3 4 5 
Not Very 
at Plausible 
All 

Comments: Adlerian. I do see a plausibility for integrating core ordering processes into 
my theoretical perspective. 

(See previous two comments on "holistic" view). 

To what degree was the supplementary data (IRG) helpful? 

1 2 3 4 5 

Comments: In relation to the stories themselves, I believe the IRG would by of more 
benefit to the client than to the therapist overall. While giving good information, it does 
not delineate siblings or birth order as does the Life Style Assessment. If used 
supplemental to the Life Style Assessment I believe it could help the client discriminate the 
ongoing patterns of their relationships. 
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Provide an answer in the provided space to the following questions. 
What terminology other than the core ordering processes would you use? 

I could see a possible extension of the Life Style Assessment being used if resistance is 
met by allowing the client to spontaneously use the story boards to "edit" early 
recollections. 

What other changes would you make to this approach? 

I would probably shorten the approach, somewhat as a shortened version of the Life Style 
Assessment. 
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Form H: 
Doctoral Student Feedback 

After viewing the tapes, please answer the following questions by rating your answers on 
the provided scales. 

How likely are you to use this approach in your practice? 

1 2 3 4 5 
Not Very Some Most Highly 
at Little Likely Likely 
All 

Comments: 

To what degree was the constructivist conceptualization of the core ordering 
processes helpful in your interpretation of the TAT stories? 

1 2 3 4 5 
Not Very 
at Helpful 
All 

Comments: 
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What is your theoretical counseling perspective and how plausible is the 
constructivist conceptualization of core ordering processes for integration into your 
own theoretical perspective? 

1 2 3 4 5 
Not Very 
at Plausible 
All 

Comments: 

To what degree was the supplementary data (IRG) helpful? 

1 2 3 

Comments: 
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Provide an answer in the provided space to the following questions. 
What terminology other than the core ordering processes would you use? 

Toss reality as a term and insert subjective perception of reality. Same with truth, 
meaning, and stability. 

Use reliance instead of power. 

Use belief or conviction for values. (The Adlerian in me is showing!) 

What other changes would you make to this approach? 
Run it through. "Stuff it" so that it goes faster (Ha! Ha!), then "unzip" it. 

Seems okay, but long. It gets at purpose, convictions, private logic other behaviors and 
relatedness to others in the world. So I would not short change any of this. 
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COMPILATION OF CLIENT QUESTIONNAIRES 

By participating in this research project, to what extent did you learn new things 
about yourself? 

xvz 
1 2 3 4 5 
None A 
at Great 
All Deal 

How did you feel about your relationship with the research counselor? 

1 2 
Misunderstood 

y— 
4 5 

Understood 

Lonely 

xz_ 
4 5 

Intimate 

1 
Isolated 

5 
Connected 

1 
Desired 
to Stay 
Guarded 

xvz 
4 

Willing to 
Risk 
Vulnerability 

How would you describe your overall experience during the interactive (third) 
session? 

1 2 
Anxious 

xvz 
4 5 

Relaxed 

1 3 
z_ 
4 

Emotionally 
Aroused 

Emotionally 
Peaceful 

1 
Frustrated 

x_ 
4 5 

Satisfied 
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During the research project to what degree did you experience any of the following 
emotions? 

Not 
at All 

A Great 
Deal 

Violent 

Weak 

Strong 

Closed Off 

Open 

Calm 

Anxious 

Personal 

Happy 

Sad 

Anger 

Hurt 

Neglected 

Abandoned 

Hopeful 

Hopeless 

Free 

Restricted xz 

Peaceful 

xvz 

Impersonal y 

xyz_ 

xz 

z_ 
2 

2 

2 

2 

y— 2 

2 

¥— 
2 
Z 
2 
y~ 2 

2 
z_ 
2 

XJL-
3 
xz 
3 
xy_ 
3 
x 
3 

3 

3 

3 
z_ 
3 
z_ 
3 

>cy_ 
3 

y— 

4 

4 
z 
4 
y _ 4 

xvz 
4 

4 
x 

xvz 
4 

4 
xy_ 

4 
x 
4 
X — 

4 
yz_ 
4 

4 
x 

y~ 

5 

X— 
5 

yz_ 
5 

5 

5 

5 
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Purposeful 
1 2 

No Purpose xvz 

1 2 3 4 
Responsible z x 

1 2 3 4 
Not 
Responsible y 

1 2 
Meaningful x 

1 2 ~ 4 
Meaningless y z 

1 2 

xz Y— 
4 5 

4 5 
5L_ 
5 
x 

4 5 
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COMPILATION OF DOCTORAL STUDENT FEEDBACK 

How likely are you to use this approach in your practice? 

abc 
1 
Not 
at 
All 

2 
Very 
Little 

3 
Some 

4 
Most 
Likely 

5 
Highly 
Likely 

To what degree was the constructivist conceptualization of the core ordering 
processes helpful in your interpretation of the TAT stories? 

1 
Not 
at All 

c_ 
2 

ab_ 
5 
Very 
Helpful 

What is you theoretical perspective and how plausible is the constructivist 
conceptualization of core ordering processes for integration into your own 
theoretical perspective? 

1 
Not 
at All 

h 
4 

ac_ 
5 
Very 
Plausible 

To what degree was the supplementary data (IRG) helpful? 

1 
Not 
at All 

bc_ 
3 

a _ 
4 5 

Very 
Helpful 
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