
371 
S/31 

1/8/ 

AN EVALUATION OF THE UNIVERSITY OF NORTH TEXAS' 

"YOUTH OPPORTUNITIES UNLIMITED" PROGRAM 

(A COMPENSATORY EDUCATION PROGRAM FOR 

AT-RISK, SECONDARY SCHOOL STUDENTS) 

THESIS 

Presented to the Graduate Council of the 

University of North Texas in Partial 

Fulfillment of the Requirements 

For the Degree of 

MASTER OF SCIENCE 

By 

Pat Weeks Stovall, B.A. 

Denton, Texas 

August, 1995 



371 
S/31 

1/8/ 

AN EVALUATION OF THE UNIVERSITY OF NORTH TEXAS' 

"YOUTH OPPORTUNITIES UNLIMITED" PROGRAM 

(A COMPENSATORY EDUCATION PROGRAM FOR 

AT-RISK, SECONDARY SCHOOL STUDENTS) 

THESIS 

Presented to the Graduate Council of the 

University of North Texas in Partial 

Fulfillment of the Requirements 

For the Degree of 

MASTER OF SCIENCE 

By 

Pat Weeks Stovall, B.A. 

Denton, Texas 

August, 1995 



Stovall, Pat Weeks, An Evaluation of the University of North Texas' "Youth 

Opportunities Unlimited" Program (a compensatory education program for at-risk, 

secondary school students). Master of Science (Secondary Education), August, 1995, 

80 pp., references, 37 titles.. 

Even though the Youth Opportunities Unlimited program has been in effect for 

ten years, there exists no current, comprehensive, effectiveness research on YOU. 

Such analysis is needed to determine the value of the YOU program. 

The purpose of this study is to evaluate the effectiveness of the YOU program. 

Both quantitative and qualitative research methods are used in this study. Quantitative 

analysis is provided through factual data collected through an alumni survey. 

Qualitative analysis is provided through personal opinion information obtained from 

YOU alumni through the survey and by personal interview. 

The YOU program at UNT is a successful compensatory education program 

that helps improve the education and the lives of America's at-risk students. 
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INTRODUCTION 

There exist in the United States today many programs designed to make up for 

or to offset real or perceived inequities of educational and/or economic opportunity to 

many special populations students. These programs are known as "compensatory" 

programs. With the current emphasis on and analysis of American educational systems, 

the competition for excellence in education in the global arena, the development of an 

increasing awareness of special populations, and the concern that American students 

are becoming increasingly academically inadequate, it becomes imperative to determine 

which of the numerous compensatory programs are achieving their objectives in 

improving the education of American students. 

One large, special population of American students that has been targeted for 

compensatory programs is the population defined as "at risk." In the National Center 

for Education Studies: Statistical Analysis Report (August, 1992), an "at-risk" student 

is defined as "a student who is likely to fail at school" either by dropping out of 

school before high school graduation or by failing to achieve basic levels of 

proficiency in key subjects (NCES, 2). Research indicates that at-risk students are 

rapidly assuming an unprecedented share of the total student population. Current 

estimates of the proportion of American students who are at-risk for school failure 

range from 10 percent to 33 percent, depending on the study referenced. The 

percentages are expected to increase unless significant improvements occur in the lives 
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and education of these students. The National Center for Education Studies report 

states that "a central task of the research community is to identify those factors that 

lead students to be at-risk and to identify which school-based interventions are 

effective in dealing with at-risk students" (NCES, 1). The report further states that 

" . . . failure to adequately prepare for the growing number of at-risk students may 

leave the nation with severe educational problems that could ultimately threaten our 

social and economic stability" (NCES, 1). 

The Youth Opportunities Unlimited (YOU) program is a compensatory program 

designed to improve the lives and education of at-risk students by providing academic 

remediation, transferable job skills, work experience, self-esteem enhancement, and 

career investigation opportunities. An analysis of the YOU intervention program to 

determine its effectiveness responds to the NCES challenge. 

STATEMENT OF THE PROBLEM 

Even though the Youth Opportunities Unlimited program has been in effect for 

twelve years, there exists no current, comprehensive, effectiveness research on YOU. 

Such an effectiveness research analysis is needed to determine the value of the YOU 

program. 

PURPOSE OF THE STUDY 

The purpose of this study is to evaluate the effectiveness of the YOU program 

in dealing with at-risk students. Both quantitative and qualitative research methods are 

used in this study. Quantitative analysis is provided through factual data collected 
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regarding YOU alumni. Qualitative analysis is provided through personal opinion 

information obtained from YOU alumni and their families. 

RESEARCH QUESTIONS 

Improving the educational experience of those in the category of being at-risk 

is complicated because it not only involves the cognitive domain of increasing 

knowledge, which is quantitatively measurable by such data as test scores and level of 

school completed, but it also must address the affective domain: how the student feels 

about his or her life. Affective domain questions are best answered by qualitative 

research. This study attempts to answer questions from both the cognitive and the 

affective perspectives. 

Emphasis is placed on whether YOU participation positively influences 

participants with regard to concepts of self-esteem and attitudes toward remaining in 

high school and/or seeking postsecondary education. The survey seeks to determine 
• 

whether YOU participation provides the additional goals of effective academic 

remediation, transferable job skills, beneficial work experience, and enlightened career 

investigation to students who complete the YOU program. This study attempts to 

answer the following questions with regard to the YOU program at the University of 

North Texas: 

1. Does the YOU form of compensatory education at the secondary school 

level significantly increase students' retention in school? 

2. Does participation in the YOU program significantly increase the 

participants' overall grade point average in high school? 



3. Does participation in the YOU program significantly increase students' 

likelihood to pursue some form of postsecondary education? 

4. Does participation in the YOU program provide sufficient academic 

remediation to those students needing remediation? 

5. Does participation in the YOU program provide academic advancement to 

those participants who are at grade level and do not need remediation? 

6. Does participation in the YOU program provide transferable job skills that 

are applicable to the workplace? 

7. Does participation in the YOU program provide beneficial work experience? 

8. Does participation in the YOU program increase knowledge regarding career 

choices, including nontraditional occupations? 

9. Does participation in the YOU program expand the ability of participants 

to investigate career opportunities? 

10. Does involvement in the YOU program positively influence the self-esteem 

of participants? 

11. What benefits do YOU alumni feel the program provided to them? 

12. In what ways do YOU alumni feel the program should be changed? 

13. Do YOU alumni consider the program to be of sufficient benefit that they 

would encourage younger siblings to enter the program? 

14. Do family members of YOU alumni have a positive or a negative concept 

about the YOU program? 
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15. In what ways do family members of YOU alumni feel the program should 

be changed? 

SIGNIFICANCE OF THE STUDY 

This study is vital to determine whether intervention at the secondary school 

level of seriously at-risk students with a YOU program can provide academic 

remediation, transferable job skills, work experience, self-esteem enhancement and 

career investigation to a sufficient extent that it will positively influence school 

retention rates, postsecondary education patterns, self-esteem concepts, and career 

decision choices. Results of this study can influence future YOU objectives, 

guidelines, and organization; can aid federal and state agencies in establishing effective 

compensatory programs for at-risk students; and can provide federal, state, and local 

funding sources with information to determine the types of programs that are most 

beneficial to improve American education. 

SURVEY OF LITERATURE 

No specific research exists on the Youth Opportunities Unlimited program. 

Volumes of information are available that discuss at-risk students and current methods 

and importance of increasing high school retention rates for this population of students. 

The available literature stresses three general discussion areas: 1) Who do we help? 

2) Why do we help them? 3) How do we help? 

It is difficult to establish accurate figures on dropout rates because of uneven 

data gathering and reporting practices. Many of the reported dropout statistics—local, 
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state, or national—are in error because they rely on widely different definitions or 

divergent databases (Barber et al., 264). Consensus is that dropout levels are higher in 

urban school systems than in rural or suburban school systems. The difficulty in 

verifying accurate dropout rates increases the difficulty of determining who we help. 

Discrepancy exists even in the definition of "dropout." The federal government 

has defined a dropout as "a student who leaves a school, for any reason except death, 

. . . who has been in membership during the regular school term, and who withdraws 

. . . before graduating . . . or completing an equivalent program of studies . . . 

whether dropping out occurs before or after [reaching] compulsory school attendance 

age" (Barber et al., 264). This definition seems the most comprehensive. While the 

definition of dropout and the accurate number of dropouts are ambiguous, there 

appears to be general consensus on the major characteristics of at-risk students. 

Current literature suggests agreement on the following factors for a student to be 

considered at-risk: 

poor attitude toward school 

likely to be failing at least one subject 

behind in academic progress (or behind at least one grade level) 

low grade point average 

living in poverty 

minority status 

"cultural isolates" (especially those with limited English proficiency) 

There exist students with certain "special category" characteristics that increase the 
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potential for dropping out. These special category at-risk students mentioned in the 

literature include: 

"work oriented" dropouts, usually male 

"homemaker" dropouts, usually female 

"family supporters" 

"intellectual elite" who renounce the system as irrelevent 

Some of the students in these special categories can be encouraged to stay in 

school by providing believable evidence to them that graduation will benefit their own 

needs and goals. The majority of students with one or more of the listed basic factors 

influencing dropping out of school should be provided with sufficient compensatory 

education or special help to positively influence them to remain in school until 

graduation. Though there are many conditions associated with these at-risk factors, 

some can be addressed within an educational setting and some cannot. If dropping out 

of school is caused by social factors originating beyond school it is not likely to be 

eradicated by school-based remedies 

(Weis et al., 2). A full range of literature is available that discusses why students 

develop the general at-risk factors listed. These reasons include, but are not limited to, 

such influences as single parent families, single parenthood, drug abuse, child abuse 

and neglect, and violence in the home and community. Such reasons will not be 

detailed in this study. Rather, we will concentrate on literature that discusses the state 

of being at-risk without explaining the sociological reasons for the at-risk condition. 

One unusual rating scale for determining which factors indicate that students 
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are at-risk is described in a research brief by John T. Hoover (1989). His study of 150 

highest risk students in an alternative high school in Maryland is based on four 

"combined categories" of factors: family and personal indicator; family and school 

participation; scholastic performance and personal indicators; and scholastic 

performance and participation. Thirty scholastic, social, and personal factors common 

to at-risk students were placed within the four categories. This system of evaluating 

at-risk factors was representative of the actual circumstances of students researched. 

An interesting overview of who classifies as an at-risk student is presented in 

What Do Anthropologists Have to Say About Dropouts? (H. Trueba, G. Spindler, L. 

Spindler, 1989). This book is the product of a conference on the anthropological view 

of dropouts held at the Center for Educational Research at Stanford University in 

1988. This conference developed from a 1987 conference that focused on the relations 

between education and anthropology held under the auspices of the cross-cultural 

program and the Linguistic Minority Research Project at the University of California, 

Santa Barbara, School of Education. 

The papers presented at this conference focus on education themes including 

questioning the within-child deficit model, the necessity of ethnography, macro versus 

micro ethnography, the success/failure nature of education, the significance of cultural 

differences, change in education systems, and dropping out as a sensible solution. 

Consensus of the presenters is that the responsibility for the dropout problem and for 

its solution is not totally with the school, and that the conditions of school function are 

determined by society. The factors of inequities, racism, ethnocentrism, economic and 
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political conditions, and security must improve within the society as schools strive to 

contribute productive solutions that can be addressed within the education system. 

John Ralph (Phi Delta Kappan, January 1989) cautions that simply retaining 

students in school is not the answer to helping the educationally disadvantaged. We 

must provide diplomas that guarantee the student is prepared with adequate basic skills 

in literacy and numeracy and that such diplomas ensure that graduates have desirable 

work traits or "trainability" for work or postsecondary education. 

The importance of vocational-based competency is emphasized in Lynda West's 

book, Effective Strategies for Dropout Prevention of At-Risk Youth. West (1991) states 

that "schools must make the vocational connection happen for students at risk" by 

including career development programs in the curriculum. Linking school and work 

should begin in elementary school and continue after graduation. West stresses 

infusing career education throughout the curriculum, and that support services "within 

the school and throughout the community" must be provided to meet the specific needs 

of at-risk students (122). 

An important insight into urban dropouts and at-risk students is provided in 

Michelle Fine's book Framing Dropouts: Notes on the Politics of an Urban Public 

High School (1991). Fine conducted her study at a comprehensive high school (CHS) 

in Manhattan, New York. The 3,200 nonselective students at CHS are predominantly 

African-American and Latino and all are low-income students. Only 20-30 percent of 

CHS students graduate. Admittedly, the population of CHS had an extremely high 

rate of students with numerous at-risk factors. Over half of incoming ninth graders are 
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judged to be performing academically at seventh grade level. The research presents 

policies and practices by which this typical comprehensive urban public high school 

produces dropout rates estimated at between 40 to 60 percent. The book exposes the 

failure of the public school studied to provide sufficient help to at-risk students to 

prevent high dropout rates. 

The students who participate in the YOU program meet the requirements of the 

federal government's definition of dropout and meet one or more of the general factors 

that determine a student to be at-risk. Based on these criteria, we must discuss why 

and how this group of students should and can be helped, based on current literature. 

Why try to help at-risk students? Setting aside ethical and moral reasons, there 

is strong evidence that successful compensatory programs are financially beneficial. In 

the January, 1989, issue of Phi Delta Kappan, John Ralph quotes a 1987 report on 

education by the Committee for Economic Development (CED). 

CED made a forceful argument for doing a better job of meeting 
the needs of "children at risk." Extending and improving 
schooling for the disadvantaged is not just a question of equity; 
it is also prudent fiscal policy. The CED report estimates that 
every dollar invested in pre-school education for low-income 
families returns $4.75 because of lower costs of special 
education, public assistance and crime fighting. 

Aaron Pallas et al. agree with the positive fiscal results of helping at-risk students stay 

in school. In a 1989 article in Educational Researcher, Pallas states that "the 

estimated cost to the nation of the 500,000 students per year who leave school before 

graduation is about $50 billion in foregone lifetime earnings alone." He believes that 

"even increasing national expenditures of elementary and secondary education by 
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nearly 50 percent might still be a cost-effective social policy for the nation." Former 

Secretary of Education Lauro Cavazos agrees that "local governments spend millions 

to support or incarcerate" the people who become part of our unemployed population 

as a result of dropping out of school, "while losing millions in potential tax revenues." 

Further research indicates that not only is retention of at-risk students 

financially prudent, but that it will become more vital because the size of the 

disadvantaged student population is expected to reach unprecedented proportions in the 

coming years (Pallas, 21). John Ralph points out that compensatory 

education programs provide a "modest, positive effect on school achievement" and that 

positive impact is greatest in early grades but "does not endure" after the program 

services end. This evidence would seem to support the need for compensatory 

programs at the secondary school level to help "finish the job" of encouraging at-risk 

students to complete high school. 

How do we help at-risk students? Successful programs to help at-risk students 

must be based on realistic expectations and on specific ideas about the problems they 

are meant to address. While teen pregnancy, drug abuse, and delinquency are 

worrisome problems for modern youth, under the best of circumstances it is unlikely 

that schools by themselves can do much to change them (Ralph, 400). "There is a 

strong case for letting schools concentrate on doing what they do best: teach academic 

skills" (Ralph, 400). If school programs are successful in this goal, five of the seven 

general factors in determining at-risk status will be corrected: 1) poor attitude toward 

school, 2) likely to be failing at least one subject, 3) behind in academic progress, 
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4) low grade point average, and 5) limited proficiency in English. Methods for 

achieving the goal of teaching academic skills must acknowledge the remaining two 

major factors of at-risk students: living in poverty and minority status. 

Interestingly, a major article in Phi Delta Kappan (October, 1991) by Gerald 

W. Bracey argues that the American education system rather than being in decline has 

"never achieved more." Arguing with the now famous report A Nation At Risk, 

Bracey points out that graduation rates have increased from 10 percent in 1910 to 83 

percent in 1989. He reminds us that, in past years, "there was plenty of meaningful 

work for high school dropouts, and little stigma was attached to leaving school early" 

(Bracey, 106). Tracking of students into college-bound and vocational tracks was 

common, as was gender and racial segregation. Nevertheless, the consensus among 

most current researchers is that a large number of today's students are, indeed, at risk. 

Perhaps the real truth is a combination of viewpoints: while American schools are 

achieving more, they are not achieving success with the minimum of 15 percent of 

students who do not graduate, and who were previously ignored and allowed to drop 

out of school without any importance being placed on retention of this at-risk group. 

In order to help at-risk students, Larry Dorrell writes that commitment in the 

form of necessary financial resources for teacher inservice and alternative programs is 

vital. In a study of Missouri secondary schools in 1989, Dorrell states that 95 percent 

of secondary schools did not provide inservice education for staff in the area of 

dropout prevention and 80 percent of schools had no funded alternative programs for 

at-risk students. The need for commitment is echoed in Carol Erickson's A Special 
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Plan for At-Risk Students (January, 1989) that calls for specific assessment of 

incoming high-risk freshmen with carefully developed and continually monitored 

individual education plans. 

Alternative schools with teachers who are knowledgeable and interested in 

dropout prevention are listed as an effective method for improving at-risk student 

retention. Robert DeBlois stresses that such altenative schools must raise the self-

esteem of students and help them develop their own sense of identity, while defining 

and requiring clear academic and behavioral standards. Wilhoit and Roesch discuss an 

Attitude Behavior Change (ABC) program that revolves around positive one-to-one 

relationships for at-risk students with trained teachers as facilitators and constant, 

continuing individual attention. 

All literature on at-risk individuals stresses the lack of self-esteem and self-

respect among these students. Developing self-esteem is a vital factor in helping at-

risk students. Lack of self-esteem affects student behavior as well as students' 

academic success. "If we want our children to be socially responsible, we must help 

them develop self-esteem" (Youngs, 27). The process of gaining self-esteem includes 

empowering students with the responsibility of making choices and enduring the 

consequences of such choices. While there are numerous programs and methods to 

help build esteem, one particular book seems to be extremely well-designed. It is 

entitled Dropping Out or Hanging In: What You Should Know Before Dropping Out 

of School. It is written by Duane Brown (1991) and is in an easy-to-follow workbook 

format. This book presents the choice of whether to drop out of or to remain in 
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school, details the results of either decision, and gives the student the responsibility for 

making the best personal choice after careful deliberation based on substantiated facts. 

Other specific needs of at-risk students include help with conflict resolution and 

problem solving (Rogus and Wildenhaus, 1), use of computer-based career information 

(Bloch, 38), cooperation and contact among parents, students, teachers, administrators, 

and counselors (Nevetsky, 45), use of William Glasser's Control Theory and Reality 

Therapy (Uroff and Greene, 50), allowing students to experience success (Brubaker, 

59), and individual attention through low student-to-teacher ratios (Nardini and Antes, 

67). Anne Turnbauch Lockwood writes that developing schools that "close the gap in 

social class or cultural orientation" between the student and the school while providing 

"job training programs linked to academic remediation" provides successful 

intervention. 

An important factor is that "effective programs must be based on the 

perceptions of students rather than on educational theory" (Farrell, 489). An 

interesting ethnographic research study was conducted by Nardini and Antes (1991) 

using students hired from the subject population to act as collaborators to collect 

dialogues between themselves and their peers regarding possible solutions to the high 

school dropout problem. This study identified two specific areas that negatively affect 

student retention: pressure and boredom. This study identified social peer pressure as 

the most important factor of influence on the study population researched. 

Nardini and Antes conducted a survey of secondary level principals at 100 sites 

throughout the United States to determine which strategies help at-risk students achieve 
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success in the classroom. Thirty strategies were ranked on a four-point scale from 

"not very effective" to "very effective." Four strategies were rated in the top seven in 

both middle school and senior high school reports: special teachers, individualized 

instruction, special education, and confer with parents. In the middle school group, 

after school programs, notify parents, and smaller classes ranked in the top seven 

strategies. Alternate school, vocational courses, and teacher aides ranked in the top 

seven in senior high school reports. 

Based on current literature, the YOU program is directed toward helping the at-

risk student population that should receive benefit from intervention. The stated goals 

of YOU are aligned with many of the strategies identified as important in effectively 

helping at-risk students to succeed in school and to complete high school. This 

research study seeks to determine whether the YOU program succeeds in meeting its 

goals. 

BACKGROUND INFORMATION 

Youth Opportunities Unlimited is a compensatory education program designed 

to aid secondary students identified as being "at risk." The program was modeled after 

a program implemented for college freshmen from migrant and seasonal farm worker 

families in 1972 at St. Edward's College in Austin, Texas. The original program 

focused exclusively on academic improvement. The St. Edward's college program led 

to a similar project in 1975 for high school migrant students. The addition of a work 

experience component was added with the high school model. 
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In 1984, the governor of Texas directed his Office of Exemplary Youth 

Programs and the Department of Community Affairs to expand the program for high 

school students beyond the initial site to other sites serving disadvantaged 

youth statewide. With continued assistance from the Texas Education Agency, Texas 

Department of Commerce and the Job Training Partnership Act administrator, Private 

Industry Councils, and Texas Service Delivery Area administrators, the program has 

continued to mature and expand to include additional students. In 1987, the Texas 

Higher Education Coordinating Board began program administration through its Equal 

Educational Opportunity Planning Division. 

YOU is based on university or college campuses and combines education, work 

experience, and a range of support services in an intensive, eight-week period. 

Support services include health, counseling, and elective courses, combined with 

required academic and work experience that constitute a total immersion program for 

participating ninth and tenth grade at-risk students. Participants live in campus 

housing and daytime activities include classroom instruction in academics, career 

awareness, study skills, and a part-time job. Evening hours include tutoring sessions, 

computer literacy courses, counseling, electives, and limited, supervised social and 

recreational activities. Participants are paid for 25 hours per week of employment and 

career awareness training at minimum wage rates. 

The program is designed to encourage at-risk students, especially those who are 

economically disadvantaged, to remain in school and to give them an employment 

experience to help them choose a career. The specific goals of YOU, as stated in the 
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Youth Opportunities Unlimited Program Manual (1992), are to: 

a. increase each participant's understanding of the importance of 
graduating from high school and the benefits of higher education in 
today's society; 

b. improve each participant's ability to perform successfully in school 
and on the job; 

c. generate an enthusiasm for learning in each participant; 

d. provide each participant with the opportunity to gain course credit 
for the knowledge and skills acquired during the summer program; 

e. inform each participant about the range of educational and vocational 
opportunities; 

f. provide opportunities for students to participate in auricular and 
extracurricular activities available on a college campus; 

g. provide each participant with an orientation on better health care; 

h. involve people and resources from the host institution and local 
community to the greatest extent possible; 

i. maintain communication and generate support among the local school 
district, the community, and participants' families; 

j. improve participant's feeling of self-worth and self-esteem. 

Statewide, over the past ten years, more than 85 percent of the participants 

successfully complete the program. Successful completion is defined as earning 

academic credit; improving basic skills as measured by standardized achievement tests; 

acquiring pre-employment and work maturity skills in deficient competency areas; and 

acquiring specific work skills. 

Service Delivery Areas, together with participating Private Industry Councils, 

provide financial support for the program. Private Industry Councils agree to sponsor 
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a specified number of participants in YOU and to pay a predetermined tuition rate per 

participant. Service Delivery Areas and/or their Private Industry Councils contribute 

sufficient funds to cover all costs for participants, including cost of transportation, 

classes, wages, supplies, room and board, and all other expenses associated with 

program participation. The cost per participant is determined by the Coordinating 

Board, and is updated annually and standardized for all program sites. The cost per 

participant is approximately $3,500. 

The University of North Texas (UNT) conducted its first YOU program in 

1985, and has hosted a summer program for eleven consecutive years. UNT has had 

between 80 and 120 participants each year, with a completion rate of 90 percent. 

UNT's program includes three Service Delivery Areas: the City of Fort Worth 

Working Connection, North Texas Regional Planning Commission (NORTEX), and 

the Austin/Travis County Private Industry Council. Dr. Norris D. Fox is the director 

of the YOU program at UNT. Other faculty and staff appointments include a head 

master, counselors, job developers, resident directors, recreation directors, student 

services coordinators, academic teachers, tutors, student advisors, and minicourse 

teachers. 

DEFINITION OF TERMS 

For the purpose of this study, the following terms are defined. 

At-risk students ~ Those students who are likely to fail in school by dropping 

out prior to graduation from high school and/or by failing to achieve basic levels of 
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proficiency in key subjects. 

Compensatory education — Instruction provided to help students who are not 

performing satisfactorily in academic courses, on basic skills assessment instruments, 

and on other standardized achievement tests, progress through an initial deficit to a 

functional level equivalent to their peers. 

YOU alumni - Students who have participated in the Youth Opportunities 

Unlimited program at the University of North Texas during the years 1985 through 

and including 1993. 

LIMITATIONS 

This study is limited to those YOU alumni who could be located. Because no 

tracking system was developed during the inception of YOU, it was difficult to contact 

a high percentage of YOU alumni. Also, as anticipated, a higher percent of more 

recent alumni were located than alumni from the earlier years of participation. A 

second limitation occurs in the fact that some percentage of YOU alumni are now 

deceased or incarcerated and this study does not permit tracking of this group of 

students. Further extensive quantitative research is indicated to provide data on the 

total YOU alumni population. 

RESEARCH METHODOLOGY 

Population 

Efforts were made to contact the total population of YOU alumni for the years 

1985 through 1993, approximately 900 students. 
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Collection of Data 

YOU participant lists for each of the years from 1985 through 1993 were 

obtained from the YOU office at the University of North Texas. These lists contain 

information that was current at the time the students participated in the YOU program, 

including name, address, telephone number, and social security number. Some of the 

years also include the school affiliation of the students and "emergency contact" 

persons. Collection of data for this project consisted of four steps: 1) compiling a 

mailing list comprised of all YOU alumni including 1993 participants; 2) mailing a 

letter of explanation about this research project and a preliminary questionnaire to 

verify address and alumni's willingness to participate in the study; 3) mailing a survey 

questionnaire to each alumni who indicated a willingness to participate in the study; 

and 4) making personal contact with those alumni who returned the questionnaire 

indicating a willingness to participate in a more extensive personal interview. Each of 

these steps is detailed below. 

The first step of data collection was to compile a mailing list of all alumni. 

This mailing list was compiled during the 1993 session of YOU from the YOU records 

of past participants. The second step was to mail an initial contact letter to YOU 

alumni and obtain their willingness to participate in this study. Letters were sent to 

the total YOU alumni population advising them that an alumni listing of YOU people 

was being produced prior to beginning a research project on YOU, and requesting 

confirmation of address and telephone number. Alumni were asked if they were 

willing to participate in the survey. A reply card was provided, postage free, to be 
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returned to the researcher. The names and addresses were placed in a YOU alumni 

data base. Those letters that came back indicating the addressee could not be located 

at the address given were set aside for possible later research. 

The first and second stages of the collection of YOU alumni data were partially 

conducted by a Job Site group of the 1993 YOU program at the University of North 

Texas. The researcher served as facilitator for a Job Site entitled "Operation Alumni" 

for the 1993 program. Operation Alumni is outlined in Appendix A. One of the 

products for Operation Alumni was an alumni directory that provided the original 

mailing list for this study. 

Step three, mailing the research survey questionnaire, was conducted by the 

researcher based on the responses received in step two. A YOU alumni questionnaire 

was mailed to all YOU alumni who returned the reply card indicating a willingness to 

participate in further YOU research. A return addressed, postage-free envelope was 

provided. A sample YOU alumni questionnaire is attached to this thesis as Appendix 

B. This thesis is based on the data received from respondents to the alumni survey. 

Step four of the collection of data is contact for in-person interviews of 

selected YOU alumni. Personal contact interviews were conducted by telephone 

conversations to all respondents who indicated a willingness for personal interview on 

their alumni survey. Conversations were recorded, with participants' approval, and 

transcribed verbatim. These personal contact interviews provide information for the 

case studies that are included in this study. The specific questions that were asked in 

the personal interviews are listed and attached to this thesis as Appendix C. 
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ANALYSIS OF DATA 

One hundred forty YOU alumni responded to the original mailing in the 

summer of 1993 and indicated a willingness to participate in further research. The 

second survey (Appendix B) was mailed to the one hundred forty original respondents. 

Thirty-six (36) respondents returned the second survey, representing a 26 percent 

return. 

The data received from respondents were analyzed using the S.P.S.S. for 

Windows computer software program. Separate data files were created for each 

section of the survey, Part A and Part B. Twenty-eight (28) variables were entered for 

Part A of the survey; thirty-five (35) variables were entered for Part B of the survey. 

The S.P.S.S. program was executed producing frequencies, percent, mean, and 

median for each of the variables. Missing cases for each variable were also reported. 

As anticipated, a majority of respondents (52.7%) were people who attended 

YOU during recent years: five (13.9%) attended during 1993; seven (19.4%) attended 

during 1992; and, seven (19.4%) attended during 1991. Remaining respondents 

include: five (13.8%) attended during 1990; two (5.5%) attended during 1989; four 

(11.1%) attended during 1988; four (11.1%) attended during 1987; and, two (5.5%) 

attended during 1985. No responses were received from 1986 alumni. 

A profile developed from the responses to Part A of the survey indicates that 

alumni belong to a racial minority, predominately Black (78%). They have an average 

of three siblings in their families. A significant majority (78%) are female and most 

respondents (55.6%) live in the Fort Worth area. Most respondents graduated from 
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high school or are still attending high school (83.4%), and have a grade point average 

of "B." Most respondents (80.5%) attended YOU when they were either thirteen (13) 

or fourteen (14) years of age. One-third (33.3%) of those who are no longer in high 

school have attended some form of postsecondary education. An additional four alumni 

(11%) are members of the Armed Forces. A significant majority (72%) are employed 

in either full-time or part-time jobs. All respondents (83%) who answered whether 

they would encourage a younger sibling to attend YOU answered "yes." 

Quantitative Analysis 

The information taken from Part A of the survey indicates that a large majority 

(97.2%) of YOU alumni belong to one of two racial minority groups. Respondents 

include 77.8% Black and 19.4% Hispanic students. Seventy-eight percent (78%) of 

respondents are female; nineteen percent (19%) are male. Three percent (3%) did not 

indicate gender on their response surveys. 

A large majority (85.3%) of respondents were either thirteen (13) or fourteen 

(14) years of age at the time of participation in YOU. A majority of respondents 

(58.8%) live in the Fort Worth area, with eighteen percent (17.6%) from the North 

Texas area (12.5%) and fifteen percent (14.7%) from the Austin area. Small numbers 

live in the Dallas area (5.9%) and in East Texas (2.9%). 

Most families of respondents include numerous children, with 31 percent of 

respondents reporting two siblings and 21 percent reporting three siblings. Almost 

nineteen percent (18.8%) report five to six siblings while only nine percent (9%) are 

only children. 
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Of the thirty-six respondents, fifteen (41.7%) are still attending high school. 

Of the twenty-one students who are not currently attending high school, fifteen (71%) 

graduated from high school, one (5%) received a G.E.D. certificate, and five (24%) 

have not completed high school or a high school equivalency program. These figures 

indicate a much lower dropout rate for YOU alumni (13.8%) than for the general 

population at-risk groups, estimated to be approximately 40 percent. 

Of those students who graduated from high school, two were aged nineteen 

(19) at the time of graduation. The other thirteen alumni who graduated from high 

school did so at age eighteen (18) years. Two respondents did not indicate graduation 

information. Students who did not graduate, report that one left school at age sixteen 

(16) years and five left high school at age seventeen (17) years. 

Forty-two percent (42%) of respondents who indicated their grade point 

average in high school report an average grade of "B" (80-89) and equal numbers 

(26%) report an average grade of "C" (70-79) or an average grade of "A" (90-100). 

Five (5%) percent report an average grade of "D" (60-69). 

Based on the survey responses, YOU alumni report that 100 percent of those 

who graduated from high school continued with some form of postsecondary 

education. Of the sixteen alumni who have graduated from high school or received a 

G.E.D., seven (44%) attended or are attending a four-year college and five (31%) 

attended or are attending a junior college. Four respondents (25%) received special 

training in the Armed Forces; two are in the Navy and two are in the Air Force. 

Of the twelve respondents who indicated college or junior college 
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postsecondary education, nine (9) are currently attending school. One respondent has 

received a four-year degree in Engineering and is currently working toward his 

Master's Degree. Two report having received certificates from a junior college. 

As unemployment rates among the at-risk population are extremely high 

compared to the overall unemployment rates, it is extremely significant that 72 percent 

of respondents indicate they are currently employed. Eight respondents report they are 

employed in full-time jobs. Eighty-eight percent (88%) of those who are employed 

full-time work between forty (40) and fifty (50) hours per week. Twelve percent 

(12%) work between fifty-one (51) and sixty (60) hours per week. 

Eighteen (18) respondents report that they are employed in part-time jobs. Of 

those employed in part-time jobs, approximately one-third (33.3%) work thirty (30) to 

thirty-nine (39) hours per week, and approximately one-third (33.3%) work ten (10) to 

nineteen (19) hours per week. Twenty-eight percent (28%) work twenty (20) to 

twenty-nine (29) hours per week while only 6 percent work less than ten (10) hours 

per week. 

Of the twenty-six (26) respondents who report that they are employed in either 

full-time or part-time jobs, twenty-two (88%) report that they work in an inside 

location, two (8%) report that their employment requires work both inside and outside, 

and one (4%) failed to respond to this question. 

Summary of Survey - Part A 

The first three research questions stated in this study (page 3) can be answered 

quantitatively with responses from Part A of the survey. Question No. 13 is also 
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addressed in Part A. 

1. Does the YOU form of compensatory education at the secondary school 

level significantly increase students' retention in school? Results of the survey report 

that YOU alumni have a dropout rate of less than 14 percent (13.8%). Consensus of 

current research estimates the dropout rate for at-risk students in the general population 

is between 30 to 40 percent. A recent article in Teacher Magazine reports that only 

40 percent of students in the predominately at-risk Trenton, New Jersey school district 

will graduate from high school (Miller, 22). Based on a comparison of general 

population dropout rates and dropout rates of other at-risk schools with YOU at-risk 

students, it appears that participation in YOU does significantly increase students' 

retention in school. 

2. Does participation in the YOU program significantly increase the 

participants' overall grade point average in high school? Survey results indicate that 

almost one-half (42%) of YOU alumni attain a high school grade point average of "B" 

(80-89) while another 26 percent attain a high school grade point average of "A" (90-

100). Assuming that a grade of "C" (70-79) is considered to be "average," 68 percent 

of YOU alumni enjoy higher-than-average high school grade points. Additionally, 

YOU respondents report that an additional 26 percent have a high school grade point 

of "C" (70-79), with only 5 percent reporting a "D" average (60-69). Research 

indicates that general population at-risk students do not score "higher-than-average" 

grades. Based on survey results it appears that participation in YOU does significantly 

increase the participants' overall grade point averages. 
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3. Does participation in the YOU program significantly increase students' 

likelihood to pursue some form of postsecondary education? All (100%) of the alumni 

who graduated from high school (15 students) and the one alumni who received his 

G.E.D. participated or are participating in some form of postsecondary education. 

While it is not realistic to assume that all future YOU alumni will enter postsecondary 

education, the high number of our respondents who have done so indicates that 

participation in the YOU program does significantly increase the number of at-risk 

students who pursue such education. 

13. Do YOU alumni consider the program to be of sufficient benefit that they 

would encourage younger siblings to enter the program? The last question on Part A 

of the survey asked, "Would you suggest that a younger brother or sister participate in 

the YOU program if they had the opportunity to do so?" Eighty-three percent (83%) 

of the respondents answered "yes" to this question. Of the six (6) respondents who did 

not respond "yes," five of them indicated they had no younger siblings and one simply 

did not respond to the question. None of the respondents answered "no." YOU 

alumni perceive the program to be of considerable benefit. 

Qualitative Analysis 

Questions of a qualitative nature were asked in Part B of the questionnaire 

(Appendix B). Respondents were asked to indicate whether they agree with statements 

made about YOU by marking a 5-point scale, with "1" indicating they "strongly agree" 

and "5" indicating they "strongly disagree" with the statement made. Attitudes and 

feelings of alumni about the effectiveness of the YOU program substantiate the 
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quantitative results from Part A of the questionnaire. 

Three statements in Part B of the questionnaire deal directly with student 

retention in high school. Of the thirty-six respondents to Statement #7 - "YOU made 

me want to finish high school" - fifteen (42%) indicated they "strongly agree" and 

fifteen (42%) indicated they "agree." Five respondents indicated "no opinion" and 

only one respondent indicated "disagree" with this statement. Further, the one 

respondent who marked "disagree" wrote a comment on the questionnaire indicating 

that he always knew he would complete high school even before he came to YOU. 

Statement #14 says, "YOU helped me like school more than I had before I went to 

YOU." Seventeen of the thirty-six respondents (47%) indicated they "strongly agree" 

or "agree" with this statement. Thirteen of the respondents marked "no opinion" to 

this statement. Statement #25 says, "YOU made me stay in school longer than I 

would have if I had not participated in YOU." Thirteen respondents (36%) marked 

"no opinion" to this statement. Interestingly, while a large majority (83.4%) indicated 

agreement with the statement that YOU made them want to finish high school 

(statement #7), fourteen respondents indicated they "disagree" or "strongly disagree" 

with statement #25. Nonetheless, the combined responses to these three statements 

regarding retention in high school indicate that YOU was successful in positively 

influencing the alumni to remain in high school. 

Statement #1 of Part B says, "My participation in YOU increased my high 

school grade point average." Twenty-two respondents (61%) indicated they "strongly 

agree" or "agree" with this statement, supporting the "above average" grade point 
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averages of YOU alumni as reported in Part A of the questionnaire. An additional ten 

respondents (28%) indicated "no opinion" to statement #1. 

Two statements in Part B ask whether YOU provided a positive influence 

toward postsecondary education. Statement #8 says "YOU made me consider getting 

some additional training/college after high school." Nineteen respondents (52.8%) 

indicated they "strongly agree" with this statement; nine respondents (25.0%) indicated 

they "agree" with this statement. Statement #33 says, "YOU helped me know what 

college life would be like." Thirty-four respondents (94%) indicated they agree with 

this statement. The high majority of positive responses to both of these statements 

supports the fact indicated in Part A of the questionnaire that all respondents have 

entered some form of postsecondary training. 

The two statements in Part B that support alumni's unanimous agreement that 

they would recommend YOU to a younger sibling are statement #6, "YOU should be 

available for any students who wants to attend," and statement #24, "I wish all 

ninth or tenth grade students could attend YOU." Ninety-five percent of 

respondents in statement #6 and 89 percent of respondents in statement #26 indicated 

they "strongly agree" or "agree" with these statements. 

The remaining research questions specified in this study (page 3) are answered 

with Part B responses. Research question #4 asked: Does participation in the YOU 

program provide sufficient academic remediation to those students needing 

remediation? Statement #9 in Part B says, "You helped me 'catch up' in classes in 

which I was behind." Twenty-one respondents (58%) indicated they "strongly agree" 
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or "agree" with this statement. 

Research question #5 asked: Does participation in the YOU program provide 

academic advancement to those participants who are at grade level and do not need 

remediation? Statement #10 of Part B says, "YOU helped me get ahead in my 

classes." Nineteen respondents (53%) indicated they "strongly agree" with this 

statement; seven respondents (19%) indicated they "agree" with this statement. 

The high majority of positive responses to statements about academic 

remediation and academic advancement provided by the YOU program indicates that 

YOU is helping at-risk students improve their academic credentials. Success in 

academics meets the YOU goals of improving the participants' ability to perform in 

school and of helping participants gain course credit. 

Four research questions in this study pertain to career opportunities and job 

skills. Research question #6 asks: Does participation in the YOU program provide 

transferable job skills that are applicable to the workplace? Statement #12 in Part B 

says, "ID YOU I learned how to do things that I can do on a real job." Twenty-

nine respondents (81%) indicated they "strongly agree" or "agree" with this statement. 

Research question #7 asks: Does participation in the YOU program provide beneficial 

work experience? Statement #28 on Part B says, "Some of the things I learned at 

YOU I am now using on my job or in my studies." Twenty-six respondents (72%) 

indicated they "strongly agree" or "agree" with this statement. 

Research question #8 asks: Does participation in the YOU program increase 

knowledge regarding career choices, including nontraditional occupations? Statement 
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#13 of Part B says, "YOU gave me ideas about careers that I had not previously 

considered." Twenty-one respondents (58%) indicated they "strongly agree" or 

"agree" with this statement. 

Research question #9 asks: Does participation in the YOU program expand the 

ability of participants to investigate career opportunities? Statement #4 in Part B 

says, "YOU helped me make some decisions about a future career." Thirty-one 

respondents (86%) indicated they "strongly agree" or "agree" with this statement. 

The majority of positive responses regarding transferrable job skills indicates 

that alumni feel they gained useful knowledge while participating in the YOU 

program. This meets the specific YOU program goal of improving each participant's 

ability to perform successfully on the job. The data also indicate that alumni became 

aware of expanded career opportunities through their participation in YOU and that 

they began to investigate possible career choices as a result of their YOU experience. 

This result meets the YOU program goal of informing each participant about the range 

of educational and vocational opportunities available to them. 

Research question #10 asks: Does involvement in the YOU program positively 

influence the self-esteem of participants? Six of the statements in Part B of the 

questionnaire are designed to help answer this question. 

Statement #2 of Part B says, "YOU helped me feel better about my 

abilities." Thirty-two respondents (90%) indicated they "strongly agree" or "agree" 

with this statement. Statement #3 of Part B says, "YOU helped me feel that I could 

accomplish whatever I wanted to." Eighteen respondents (50%) indicated they 
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"strongly agree" with this statement; twelve respondents (33%) indicated they "agree" 

with this statement. The very high majority of positive responses to these two specific 

questions regarding self-esteem indicates that YOU alumni benefited greatly from their 

experience in the program. Research indicates that one prevalent characteristic of at-

risk students is low self-esteem. Any program that can successfully improve the self-

esteem for at-risk students should be considered effective. Specific evidence of good 

self-esteem is reflected in the other four statements regarding how YOU alumni feel 

about themselves, especially in relationship to others. 

Statement #22 of Part B says, "The bosses at my job at YOU liked me." 

Thirty-three respondents (92%) indicated they "strongly agree" or "agree" with this 

statement. Statement #23 says, "I did a good job while working at my job 

assignment at YOU." Twenty-five respondents (70%) indicated they "strongly agree" 

with this statement; nine respondents (25%) indicated they "agree" with this statement. 

The particular value of the positive responses to these statements is that the self-esteem 

improvement is based on performance in an occupational environment. Alumni 

experienced the good feeling of personal accomplishment and acknowledgment from a 

superior for their efforts. 

Statement #29 of Part B says, "YOU made it easier for me to meet new 

people." Thirty-one respondents (86%) indicated they "strongly agree" or "agree" with 

this statement. The importance of this positive response is that it should help YOU 

alumni adjust to new situations, thereby encouraging their willingness to expand their 

environment beyond what they are accustomed to experiencing. An ability to cope 
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with a new environment is vital for at-risk students if they hope to improve their lives 

through postsecondary education and challenging job opportunities. 

Finally, with regard to self-esteem improvement, statement #19 says, "People 

at YOU did not like me." Eighteen respondents (50%) indicated that they "strongly 

disagree" with this statement; eleven respondents (31%) indicated that they "disagree" 

with this statement. Considering that most of the YOU alumni were in a new 

environment for the first time in their lives, the fact that such a high percentage felt 

that they were well-liked by others at YOU is an indication of good self-esteem. 

Apparently the alumni experienced a positive atmosphere, and one in which they felt 

accepted and appreciated. Any program that can provide such a positive experience in 

an entirely new environment for at-risk students should be considered effective. 

Self-esteem is a very difficult characteristic to change because it consists of so 

many complicated self-perceptions. Often, people suffer from low self-esteem when 

they are considered to be very capable, attractive human beings by others. The YOU 

program seems to have accomplished a very difficult goal in improving the 

participants' feelings of self-worth and self-esteem through its combined program of 

academic, social, guidance, and employment immersion for the alumni. Research 

indicates that improving self-esteem for at-risk students is one of the most difficult, as 

well as the most worthwhile, goals of any compensatory program. 

Research question #14 asks: Do family members of YOU alumni have a 

positive or a negative concept about the YOU program? Statement 27 of Part B says, 

"My family thinks YOU helped me." Twenty-six respondents (72%) indicated that 
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they "strongly agree" or "agree" with this statement. Nine respondents (25%) 

responded "no opinion" to this statement. A high majority of positive responses from 

the family members of YOU alumni indicates that the YOU program should continue 

to be well-accepted in the at-risk communities. Community acceptance is vital for any 

compensatory program to be successful. 

In order to attempt to analyze the strengths and weaknesses of the YOU 

program, thirteen statements in Part B of the questionnaire were designed to discover 

attitudes about specific components of the program. Statements were worded in a 

manner to try to identify any negative aspects of the program, even if the overall 

feeling about YOU is positive. Results of these statements are listed below. 

Statement #5 of Part B says, "YOU was fun to participate in." Thirty-two 

respondents (89%) indicated they "strongly agree" with this statement; four 

respondents (11%) indicated they "agree" with this statement. Although the 

regimentation at YOU is, of necessity, extremely rigorous, the YOU program is 

apparently able to provide an environment that the alumni unanimously agree is "fun." 

The ability of any program dealing with thirteen and fourteen-year-old, at-risk students 

to provide a safe, constructive experience that the students will consider "fun" is truly 

a successful accomplishment. 

Statement #11 says, "YOU was a waste of my time." Again, data reveal 

unanimous disagreement with this statement. Thirty respondents (83%) indicated they 

"strongly disagree" with this statement; six respondents (17%) indicate they "disagree" 

with this statement. Since many at-risk students feel that school is a "waste of time," 
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it is encouraging to find that none of the YOU alumni feels the program was not 

worthwhile. 

Statement #15 was designed to discover whether the program length (eight 

weeks) was appropriate. The statement says, "YOU lasts for too many weeks." 

Thirty-two respondents (89%) indicated they "strongly disagree" or "disagree" with this 

statement. Based on this survey it appears that an eight-week program is appropriate. 

Statement #16 says, "I did not learn anything helpful at YOU." An 

overwhelming majority disagree strongly with this statement. Twenty-seven 

respondents (75%) indicate they "strongly disagree"; seven respondents (19%) indicate 

they "disagree." 

Other general statements regarding YOU received very positive feedback. 

Thirty-four respondents (95%) indicated they made new friends at YOU. Thirty 

respondents (83%) indicated they wished they could spend another summer at YOU. 

Thirty-four respondents (95%) indicated that YOU was not boring. Thirty-one 

respondents (86%) indicated that they were usually happy while they were attending 

YOU; only three respondents (8%) indicated they were depressed or unhappy while 

attending YOU. 

Statement #20 says, "My Resident Assistant (RA) at YOU understood me." 

Twenty-nine respondents (81%) indicated they "strongly agree" or "agree" with this 

statement. Four respondents (11%) indicated "no opinion" to this statement; two 

respondents (6%) indicated they "disagree" with this statement; one respondent (3%) 

indicated he/she "strongly disagrees" with this statement. The Resident Assistants in 
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the YOU program serve a vital purpose of surrogate parent/counselor/teacher to the 

students in each group. Part of the success of any compensatory program lies in the 

ability of those who directly interact with the at-risk students to gain their confidence 

in order to allow the adult to better communicate and provide leadership for the 

student. The responses to this statement regarding the Resident Assistants indicate that 

the YOU adults are successful in this very necessary component for an effective 

program. 

Statement #21 says, "My teachers at YOU really helped all the kids." 

Thirty-three respondents (92%) indicated they "strongly agree" or "agree" with this 

statement. As in the case of the Resident Assistants, the positive attitude toward the 

teachers at YOU indicates that the alumni felt the teachers were genuine in their desire 

to help the students. This indicates additional effective communication between the 

adults and the alumni of the YOU program. 

Statement #31 says, "YOU helped me to 'grow up'." Thirty-one respondents 

(86%) indicated that they "strongly agree" or "agree" with this statement. The self-

perceived "growth" of YOU alumni indicates one of the specific concepts that helped 

improve the self-worth of the students. Certainly, surviving in a new environment for 

an eight-week period should produce a certain amount of "growing up" for young 

teens. However, the important factor is not just that the alumni did, in fact, experience 

some "growing up," but that they themselves recognize that they have had such an 

experience. This realization is further proof of the effectiveness of the YOU program. 

Thirty-one respondents (86%) indicated they disagree with the statement that 
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"YOU is a good idea but does not really help kids very much." Finally, thirty-three 

respondents (92%) indicated that "Overall, YOU was one of the best experiences of 

my life." Three respondents indicated "no opinion" to this statement; none indicated 

disagreement with the statement. 

Open-Ended Questions 

Results of the answers to the personal opinion statements regarding the YOU 

program reveal that the alumni have a very positive attitude toward the program. 

Open-ended questions were asked at the end of Part B of the survey to elicit specific 

strong points of the YOU program. Respondents were asked : "Please tell me what 

you think is the BEST thing about the YOU experience." The response most often 

given to this inquiry was expressed as meeting new people and learning how to get 

along with others. Nineteen respondents mentioned new acquaintances as one of the 

best things about YOU. The second most mentioned response was the experience of 

being on a college campus. Fifteen respondents replied that learning what college is 

really like was one of the best parts of YOU. 

Ten respondents listed learning responsibilities as an outstanding result of 

participation in YOU; nine respondents listed gaining self-confidence and self-

motivation. Other multiple responses include: the work experience; getting ahead in 

school; and, learning things you can use in the future. Other responses are: having 

fun while preparing for the future; having the Resident Assistants as friends and role 

models; being on your own and in control of your own life; making friends for a 

lifetime; overcoming shyness; taking field trips; learning to set goals; enjoying the 
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friendliness and caring from the staff; and, making money. The numerous positive 

comments indicate that the alumni feel the YOU program at the University of North 

Texas is effective. Nevertheless, it is important to determine ways in which the 

program can be improved. A second open-ended question was included to encourage 

alumni to make suggestions for program improvement. 

Alumni were asked to respond to this question: "Please tell me what you 

think is the WORST thing about the YOU experience." Many respondents did not 

list any negative concepts about the YOU program; eight respondents indicated there 

was nothing negative about the experience. Two responses listed as "negative" on the 

questionnaire were actually positive comments. Four respondents stated that the worst 

thing about YOU was having to leave at the end of the summer and two respondents 

listed not being able to attend more than one summer as the worst thing. 

Most other negative comments were relatively insignificant in nature or relate 

to unavoidable components of a program such as YOU. Three respondents mentioned 

getting up early in the summer to attend classes or job sites; two respondents suggested 

the program should last six weeks rather than eight weeks; and two respondents 

complained about the early bedtime (10:00 p.m.). The most often mentioned negative 

comment, listed by four respondents, was being away from family for two months and 

missing family members. 

Negative comments that appeared only once in the data include: personal 

dislike of the director; all the walking required; a few students with "bad" attitudes that 

had a negative outlook on the program; personal dislike of a resident assistant; some 
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disagreements between "cliques" of students; too little money in allowances; and, YOU 

kids being blamed for "anything that went wrong on campus." 

Two negative responses listed in the questionnaire deserve serious 

consideration. Several alumni complained about the "tray check" during the YOU 

program. Tray check is the procedure used to ensure participants are eating nourishing 

meals. Respondents indicated they do not feel students should be forced to eat food 

they do not like or to eat more food than they feel comfortable eating. 

The other negative response is that there was an uneven distribution of the 

races among the participants. Information derived from Part A of the survey supports 

this complaint, as a high majority of participants are Black. A more equal distribution 

of Caucasian, Black, and Hispanic participants would provide a more realistic 

experience of college life for the students and would encourage racial understanding 

for YOU alumni. 

The last open-ended question on the survey is: "Please tell me ANYTHING 

else you would like to say about the YOU program." Most respondents reiterated 

positive comments about the YOU program they had already indicated in the 

questionnaire. One response mentioned by several respondents deserves comment. 

Many alumni indicated they would like to have some sort of a reunion for YOU 

participants. Several respondents stated they had continued to stay in touch with some 

of the people they met during their summer in YOU, but would appreciate the 

opportunity to come together as a group to renew acquaintances and develop stronger 

ties with each other. Development of a reunion allowing alumni to gather would seem 
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appropriate to strengthen the YOU experience for participants. 

Of the many positive comments made by respondents, four are especially 

revealing as to what the YOU program means to its alumni: 

All kids should get to come to YOU, because it shows you how to be 
more mature than you already were. And that it should not be based on 
how much your parents income is. 

It's the best. You can leave with nothing and come back with a lot: 
friends, education, money, peace, and harmony. 

Well, it was fun but I will [sic] like to come back one summer so that I 
can get away from all this gang violence, and relax on [sic] a place 
where I know that I will be safe for just one of the summers. 

YOU gave me a sense of "real" life. This program helped me to 
become more self-confident about myself. It raised my self-esteem. It 
gave me the determination that in four years I would once again be in 
the halls of a university and be successful. Today, I am one year away 
from receiving my bachelor's degree. YOU gave me the will, the 
desire, and the hope to obtain my degree and with Jesus on my side, I 
am going to make it. 

The attitudes reflected in the data from Part B of the questionnaire, coupled 

with the quantitative results from Part A, indicate that the YOU program is extremely 

effective in meeting its goals. Because the specific goals of the YOU program (page 

16) reflect desired outcomes indicated in current research for compensatory programs, 

this study supports continuation of the YOU program at the University of North Texas. 

Further insight into the influence the YOU program has had on its participants and 

determination of possible methods of improvement for the program can be gleaned 

from case studies of alumni. 
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CASE STUDIES 

The case studies were developed from personal contact interviews with those 

respondents who indicated a willingness to participate in such interviews. Alumni 

were contacted by telephone and asked a series of open-ended questions (Appendix C), 

designed to encourage alumni to tell their own personal stories. Interviews were 

recorded, with participants' permission, for later transcription. Information on 

individual cases is paraphrased with responses to some questions quoted. Respondents 

are identified only by first name and the year in which they attended YOU. These 

case studies will attempt to illuminate, interpret, and understand the effect that YOU 

participation had on its participants. 

Tamisha (1993) 

Tamisha is sixteen years old. She enjoys reading, shopping and "hanging out" 

with her friends. She is an only child. She attended YOU the year before she began 

attending Lanier High School. She heard about the YOU program through her church. 

The thing she remembers most about YOU is the diversity of people. Before 

she attended YOU she expected it to be fun, and it would be her first experience 

working on a job. She decided to attend in order to earn money and get credits for 

school. 

Tamisha took an Algebra class while at YOU and earned high school credit. 

She worked in the Recreational Sports Department as an assistant to the secretary. She 

answered the phones, worked on the computer, and ran errands around campus. She 

enjoyed her counseling group, which consisted of four students. 



42 

Tamisha believes that YOU helped by teaching her responsibility. The 

experience of being on her own and away from her family helped her learn to depend 

upon herself. She says her family thought that she was very mature when she got 

back home. 

Tamisha says that her S.A. was "real nice; she was real cool." She met a lot of 

kids and has kept in touch with several of them. Other students from Tamisha's 

church attended YOU at the same time she attended. Tamisha says that if a fourteen 

year old student asked her if he/she should attend YOU she would tell that person, 

"Yes, because it is a good experience. It was real fun." 

The funniest thing Tamisha remembers about her YOU experience was the day 

before the last day. She said everyone had a huge water fight, and everyone was 

going up and down the halls of the dormitory spraying water. The only bad 

experience she remembers is a theft that occurred in the dormitory. Someone stole 

things from their S.A., and she said it was very disappointing that someone would 

behave in that manner. 

Tamisha says that within the next five years she expects to have graduated 

from college. She plans to attend postsecondary school in either Louisiana or Georgia 

and to major in Communications and/or Computer Science. 

Tamisha did not have any suggestions for change in the YOU program. She 

would like to go back to the University and serve as a S.A. for the program. Tamisha 

rates the YOU program as a "4" on a scale of 1 to 5, with 5 being the best possible 

experience and 1 being the worst possible experience. 
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Sandra (1992) 

Sandra is seventeen years old, and there are four people in her family. She 

attended YOU in both 1992 and 1993. Prior to coming to YOU for the first time, 

Sandra was "just coming out of junior high" and was just "staying at home trying to 

stay out of trouble." Her main interests were "walking and shopping" with her friends. 

She heard about YOU from her junior high school counselor. The thing she 

remembers most about YOU is that the program taught her how to be away from 

home when she goes away to college. 

Before die went to YOU she thought that she would not get to know anyone, 

and that she would be very homesick. After she attended, she said it was different 

than she thought it would be because everyone was "real friendly." Sandra decided to 

attend YOU because there was "nothing to do in the summer in my home town of 

Wichita Falls, and so I thought I'd give it a try." She says that YOU was pretty much 

what she expected it to be, and that it was "real fun." 

Sandra's major disappointment about her YOU experience was that "we got 

points for eating our food!" She did not like to have to eat everything on her plate. 

The thing that surprised Sandra most about YOU was that "they [the Resident 

Assistants (RA) and other YOU staff] were really interested in our problems. If we 

were homesick they really talked to us about it." She said that her RA was "really 

nice. She was like a big sister to all of us, because she helped us with all our 

problems." 

Sandra says the other kids at YOU were really friendly and that she feels she is 
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a pretty typical YOU student. If a younger student asked Sandra whether he/she 

should attend YOU she would tell that person, "Yes, because it is a good opportunity. 

It will give that person a whole view of college life." 

Sandra worked in the Personnel Department at the University, where she filed 

papers and typed messages. She said she "liked her mini-courses very much" and that 

the mini-courses she took included recreation and a computer course. 

Sandra says that YOU was very helpful to her overall, because "right now I'm 

getting ready to take my tests for college [SAT/ACT] and YOU improved my 

confidence." YOU changed her high school years in that before she attended YOU she 

really did not like school, but after her experience at YOU she felt more positive about 

school. Her mother thinks YOU was a good experience for her. The only thing 

Sandra would change about YOU is that "the kids shouldn't have to get points for 

eating food." 

Sandra plans to go to Clark University and hopes to major in medicine. She 

could not remember anything that was especially funny at YOU, but said "it was just 

all fun." The only bad experience she had was that a shirt was stolen from the 

washing machines, and they had to find out who stole the shirt. It was recovered. 

The funniest thing Sandra remembers about YOU was the "lip-synching 

contest" that was held. She reports that her group won first prize. She could not 

recall any particularly bad thing that occurred. She has kept in touch with several kids 

from YOU, and says "I see several of them whenever I go to Dallas." 

Sandra said she would rate the YOU program as a "5" on a scale of 1 to 5, 
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with 5 being the "best possible experience" and 1 being the "worst possible 

experience." Sandra's goal for the future is "hopefully to go to nursing school." 

Sandra would like to work at YOU some summer as a counselor. 

Michelle (1992) 

Michelle is sixteen years old and has four sisters. She and her sisters live with 

her mother. She likes to swim, talk on the telephone, go shopping, and spends most 

of her time reading. Before attending YOU, Michelle was in the 9th grade at Trimble 

Tech High School. Currently, she is a Junior at Trimble Tech. She learned about 

YOU because a friend of her mother's had a daughter who had attended, and her 

mother wanted Michelle to attend the program. 

The thing Michelle remembers most about YOU is being with her friends, 

going to school [classes], and working. "It was a lot of fun." Before she attended, 

Michelle thought the program would be "boring" and that she "wasn't going to meet 

anybody and that I wasn't going to have no fun." She said it was different than she 

thought it would be because she met a lot of new people, she got to work a lot, she 

had a nice boss, and a nice teacher, and "got to know a lot of folks. I had fun." 

Michelle reports that nothing disappointed her about the program. The thing 

that surprised her was her Student Assistant (SA). She "really didn't expect her to be 

that nice. But, they were cool people." 

Michelle worked in the YOU Operation Alumni job site, and did surveys on 

people. She also helped develop the Alumni Directory and sent mailings to people. 

She took a math class for her mini-course and got a credit for the course, which put 
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her ahead in school. She liked her counseling sessions. She said "we talked about 

each other; we talked about our problems. We got to know our counselors and each 

other and I really enjoyed it." 

Michelle said YOU was helpful to her because she was shy and it helped her 

get over that. She got to know a lot of people. She also got her school credit and 

"my teacher was nice to me. I got to work, and I liked working 'cause I had a real 

nice boss. I liked my SA, 'cause she was real [sic] helpful." 

Michelle's mother really liked the YOU program and hopes that Michelle's 

younger sisters can attend the program. She says the other kids were nice, and that no 

one caused any trouble. She said she expected the kids to only talk to the people they 

already knew, but that everyone got to know everbody else. "We just had fun 

together. Everybody got along real good." 

When asked what she would change about YOU to make it better, Michelle 

replied, "There really is nothing to change. I had fun." She said she would like to be 

a SA some year for the YOU program. 

Michelle still writes to her roommate from YOU, who lives in Austin. She 

says it is fun to have a friend in another town. 

Michelle rates the YOU program as a "4" on a scale of 1 to 5, with 5 being the 

best possible experience and 1 being the worst possible experience. Her final 

comment on YOU is "I just think that a lot of kids should go, you know, because they 

have the opportunity to get a school credit, and they have the opportunity to meet 

new people and do new things. I think that it's a wonderful experience." 
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Sandra G. (1991) 

Sandra is nineteen and has graduated from Anderson High School. She has 

five brothers—three older and two younger. Her twin sister attended YOU at the same 

time she attended. Most of her time is spent babysitting with younger siblings and 

with her sister's baby. She is currently seeking employment. 

Sandra was a sophomore the year she attended YOU. She heard about the 

YOU program from her school counselor. The things she remembers most about YOU 

is that she met a lot of friends and that she had her first job during the program. 

Before she attended the program, Sandra thought it would be "like school. Get 

up in the morning and take classes, eat lunch, and then more classes." The thing that 

surprised her when she arrived was how big the campus is. She had no major 

disappointment in the program. 

While attending YOU, Sandra worked in the Department of Dance and Drama. 

She was an office aide and she did filing, answered the telephones and took messages. 

She took a computer class as a mini-course. She said the counseling sessions were 

"neat" and "you got to relax and talk about your problems if you had any." They were 

group sessions with several students. 

Sandra said that YOU was helpful to her because she had her first job there 

and it helped her get another job later. She also completed a math course and got high 

school credit for the class. Her mother felt that it was a good experience, but she 

"missed us a lot when we left." 

Sandra said that she made a lot of friends while at YOU. She and her sister 
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did not know anyone in the program, but have kept up with several friends they made 

that live in the Metroplex. Sandra said she would encourage other students to attend 

YOU in,order to learn more about math and to learn how to manage money. 

One of the best things that Sandra remembers is the fashion show that was held 

during her time at YOU. She said they video taped the program. The clothes were 

brought in from local stores and Sandra enjoyed being in the show. 

Sandra had no suggestions for change to the YOU program. The only bad 

experience she had at YOU was "always getting sick." She rates the YOU program as 

a "5" on a scale of 1 to 5, with 5 being the best possible experience and 1 being the 

worst possible experience. 

Adrienne (1990) 

Adrienne is nineteen years old. She is currently a freshman at Trinity Valley 

College, majoring in Social Work, and works part time at K-Mart. She attended the 

YOU program when she was fifteen years old, the summer before entering high 

school. She plans to work in Child Protective Services after graduation. 

Adrienne says that YOU was fun to participate in, and that her experience 

made her consider postsecondary education. It was easier to make friends at YOU 

than she had expected. Adrienne kept up with two friends from YOU until recently. 

She has now lost touch with them. 

Adrienne indicated that she believes YOU should be available for any student 

who wants to attend. She said that the teachers really helped all the kids and that it 

helped her to know what college life would be like. She also was able to get ahead in 
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school because of taking courses at YOU, and she "learned things that you can use in 

everyday life." 

Adrienne thinks that the students should not be required to eat everything on 

their plate. She thinks that students should be allowed more free time, and not be 

made to attend recreation or other social activities that they prefer not to attend. She 

also suggests that the program should allow students to go home some weekends 

during the eight weeks, because she really missed seeing her family. She said if a 

fourteen year-old asked her whether to attend YOU, she would say "Yes." 

Adrienne would rate the YOU program as a "4" on a scale of 1 to 5, with 5 

being the best possible experience and 1 being the worst possible experience. She 

suggested that she would like to attend a YOU reunion at the university to enable 

students to come together again. 

Lakeisha (1988) 

Lakeisha is twenty-one years old. She has two younger brothers and one 

younger sister. When she is home from college she lives with her mother and step-

father. She is attending Howard University and studying accounting. She works a 

part-time job with an after-school program for kids. She is a member of several 

organizations that have to do with accounting. She will graduate from college in May 

of 1996. 

Lakeisha attended YOU the summer before she entered Poly High School. 

She was eager to get a change for her first time away from home and to see what 

college life was like. She heard about YOU through The Working Connection, a 
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community group that helps students find summer jobs. 

The thing she remembers best about YOU is "a carefree spirit. It was my first 

time away from home and it was kind of scary, but yet kind of fun." She decided to 

attend to get away from home and "have an adventure. I wanted to see if I could do 

it." 

Lakeisha worked in the computer lab while at YOU. She helped the students 

as they came into the lab. She reports that she really enjoyed her job. She also took a 

speech class as a mini-course. 

Lakeisha says the YOU program was very helpful to her. It helped her prove 

to herself that she could do things on her own. "I kinda felt like I was Mama's baby. 

Right now I'm in Washington, D.C., by myself, and I feel YOU kind of led up to this 

point." Lakeisha's mother felt the program was a good experience and that Lakeisha 

was "on her way to being a semi-adult" as a result of the program. 

Lakeisha says she met a lot of people when she was there. She knew no one 

when she first got there. She missed her Mom, and she cried for the first day. Her 

RA comforted her, and after the first few days she liked being there. Lakeisha kept up 

with some of her new friends from YOU for two or three years, but they are not 

currently corresponding. Lakeisha reports that "if the program is anything like it was 

when I went I would definitely suggest that they go." 

Lakeisha will graduate in 1996, and return to the Metroplex. She has an intern 

position with Arthur Anderson, an accounting firm in Dallas, for the summer of 1995, 

and hopes the internship may develop into a permanent position. She plans to 
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continue her education and obtain her CPA credentials. 

Lakeisha rates the YOU experience as a "5" on a scale from 1 to 5, with 5 

being the best possible experience and 1 being the worst possible experience. She 

states that YOU introduced her to college life and was a great experience. 

Evette (1988) 

Evette is twenty-one years old. She is married and has a ten month-old 

daughter. She works for an optometrist as an office manager. She works on 

computers and does general office work. She finished high school in 1991. 

Evette was entering the ninth grade and was fourteen years old when she 

attended YOU. She attended Dunbar High School. She reports that she was a "little 

immature" and started working on her part-time job at YOU. After that she got 

summer jobs through The Working Connection. She reports that YOU taught her 

"how to be responsible, how to live on your own, how to take care of yourself, and 

what you should be doing." It helped her to catch up on her grades. She heard about 

YOU when she went to The Working Connection to look for summer work. They 

"didn't give me a job but said I could go to this youth program." 

Evette says she was hesitant to attend YOU because she was worried about 

being away from her family for that long a period. She decided to attend and was 

glad she decided to participate. Evette has a younger brother who also participated in 

a YOU program after she had attended. 

Evette thought the program was going to be "very hard" and that the kids 

would have "no fun." After she attended, she discovered that they got to interview for 
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jobs, were taken out on trips, and "they tried to be serious but, yet, let you have fun, 

too." Her major disappointment was "leaving." She says she had no problems with 

anything about the program. 

Evette worked as an assistant secretary to Dr. Louis Abernathy in the 

Economics Department. She helped make the college student workbooks, did some 

typing, and helped with general office work. "I was nervous, but it was real nice. It 

was exciting." 

What surprised Evette most about YOU was that so many students could get 

along and have fun and be able to do their work. She was surprised at how they 

learned to solve their problems by talking to somebody rather than by fighting. 

Evette took a course in algebra and one in English. She got school credit for 

both courses. She took a mini-course in modeling and reports that it was exciting to 

be able to take a course for fun that was not offered in regular high school. She also 

liked attending the recreation center on Fridays to play basketball or volleyball. 

Evette reports that YOU was very helpful to her. "It teaches you responsibility, 

it grows you up. It makes you feel like a college student. You have a roommate, 

your own room, your own key. It's like you have your own apartment." She says 

that when she came back from the YOU program she was "a totally different person. 

It just taught me so much. My Mom didn't have any problems with me." Evette's 

family thought the YOU program was a good experience for her and were impressed 

with how it changed her. It helped her "set goals and go out and get them." YOU 

helped her decide to go to school and get her education and "have something out of 
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life besides just accepting anything." 

Evette reports that her RA was really helpful, and would let them talk about 

anything. "She was sweet, and she was just there for us." Evette had a boy cousin 

who attended at the same time she did. She remembers that everyone was excited, and 

they talked about their jobs and what they were doing. She also says they got to do 

things with the college students, such as attend open house and "mix with the students 

and ask them questions." 

Evette says she would definitely recommend that other young people attend 

YOU. She says she would tell them "Yes, go. You will have fun. Don't worry about 

your family. You can call them anytime." She remembers that when she first went to 

YOU she called her parents every day, but after a short time she stopped calling them. 

She would love to be a counselor some summer. 

Evette plans to start attending junior college to study computers in the fall. 

She works with computers now, but wants to become more expert with computers. 

The funniest thing Evette remembers is the talent show in which she danced. 

She has nothing negative to report on her experience. She has kept up with a number 

of students from YOU, and says that they all seem to be "doing fine. They all have 

good jobs and are going on with their lives." 

Evette rates the YOU experience as "excellent ~ a 5" on a scale of 1 to 5, with 

5 being the best possible experience and 1 being the worst possible experience. She 

appreciates receiving the alumni directory that was produced two years ago and 

suggests that the directory be updated annually. She would like to see a newsletter 
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developed from the program. 

Erika (1987) 

Erika is twenty-two years old, and originally is from Sherman, Texas. She 

came from a single-parent home. She got volunteered for the YOU program through 

her counselor in high school and Job Training Partnership Act Office, an organization 

that helps provide job training to special populations. Her counselor recommended her 

to participate in the program. Erika has a younger brother who is thirteen and a sister 

who is seventeen, who lives with Erika's father in Houston. 

Erika is attending the University of Texas at Tyler. She is a full-time student 

pursuing a liberal arts degree in business psychology, and also works full time as an 

assistant manager in a shoe store. 

Erika attended YOU the year before she started high school. "I was kind of 

nervous about high school and I anticipated the YOU program kind of helping me to 

ease my way into high school. I've always been an outgoing person, but, you know, 

you always get those jitters before you go to high school." She was looking forward 

to meeting other people from other towns around the Metroplex, but was nervous 

because she was the only student from the Sherman area participating in the YOU 

program. "The closest person [attending the program] was a guy from Denison, but 

I'm not even sure he stayed the entire time." 

Erika expected the YOU program to be like going to college. She thought that 

all the guys would be living in one dorm and the girls in another one; going to classes; 

working part time. She knew it was going to be "on this huge campus; I was very 
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afraid of just gettin' lost and not being able to make my classes on time." Erika said 

the program was much better than she expected. She said, "It was more than I 

thought. It was just wonderful. I never thought that college would be like that. I had 

heard my friends talk about it but I had never had the experience of actually going to 

a large university like North Texas and walking around the campus." She said she had 

visited the community college in Grayson County, but that "it's nothing compared to 

the University." 

Erika reports that the best thing she remembers was that every week, for good 

behavior, they always got a prize. She said the prize was a motivator. The other best 

thing was a talent show that was held when her group graduated. She said it was great 

to have the parents attend the talent show and see that the kids were not there just for 

the fun but that they actually had learned something new—something special. 

Erika said that her only disappointment about YOU was "when it ended." She 

said she felt the discipline was well handled; even though it was sad when a few 

friends were forced to leave, the students had caused the problem and that was a fair 

punishment. The thing that surprised her most was "the program itself. I didn't know 

that there was actually a program that was set up that would actually help a person my 

age at that time get the experience of college life, going to school, and actually 

working part time. 

Erika worked as a receptionist in the administration building while she was at 

YOU. She got to do "a little typing, answering the phone, filing, and running a lot of 

errands." Erika says that there were four ladies in the office and that she was an 
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assistant to one of them but got to help all of them. She says she "held a lot of 

responsibility" and got a lot of good experience. She worked in admissions, and says 

that "it was really exciting because you always wondered what the process was for 

applying to a large university once you were through with high school. I learned how 

to do everything when it was time for me to do it when I graduated." 

Erika took a math class and an English class while she was at YOU. She 

reports that she did a lot of writing in the English class and it helped her to learn how 

to form a complete paragraph and improved her writing skills. "It made English more 

fun." She says that the class helped her in high school and really helped her when she 

went on to college. 

Erika did not have counseling sessions during her YOU experience. She says 

they attended mini-courses in things they were interested in learning. Erika took a 

photography class and a dance class. 

Erika says that the YOU program was very helpful to her. She says that she 

had always been "outgoing," but that YOU gave her a chance to meet a lot of people 

from many different places. "Being able to form friendships like that, and to be the 

only one by myself [from Sherman], I think that it made me a better person." Erika 

says she has kept in contact with a number of people she met at YOU. 

Erika's mother thought that "it was an honor to attend YOU. She was amazed 

that my counselor would suggest it to me." Her mother did not know there was a 

program like YOU and she was "very proud of the fact that I was attending and 

representing my town." She felt that it was a very good experience for me. Erika 
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says she would encourage other students to attend YOU. "To be honest with you, I 

wish that everybody could attend, because I think that maybe if they had seen a little 

bit before they got there maybe it would motivate them to actually want to seek that 

goal in life—to go to college." Erika has cousins who are now in eighth grade, and she 

hopes they can attend the YOU program. "It would be such a good experience." 

The only change that Erika suggests for the YOU program is to make it 

available for everyone to go, "at least for four weeks out of the summer." While she 

thinks the whole eight weeks was certainly "worth it," she suggests that maybe it could 

be shortened to a four week session in order to allow more students to attend. She 

would "love" to be a counselor some summer in the YOU program. 

Erika anticipates that in the next four to five years she will have completed 

college, be married, and work with the Boys and Girls Clubs of America, "seeking to 

be a director of one, so that I can help the children that are less fortunate than I was 

and maybe I can get them involved in a program such as YOU." 

The only bad experience Erika reports was a "conflict with my roommate and 

my makeup. You know, we were learning how to do makeup at that age, and she just 

took all my makeup." The problem was resolved, and the girls "ended up being 

friends after all." 

Erika rates the YOU program as a "5+" on a scale of 1 to 5, with 5 being the 

best possible experience and 1 being the worst possible experience. She suggests that 

it would be wonderful to have a YOU reunion and have everyone come back for a 

weekend. She also reports that participants from another YOU program from Wichita 
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Falls visited the University of North Texas campus during the year she attended. She 

feels that meeting kids from another YOU program was very valuable and expanded 

the YOU experience for her. She suggests that visitation between programs should be 

included every year in the YOU program. 

CONCLUSION 

The purpose of this study was to evaluate the effectiveness of the YOU 

program in dealing with at-risk students. Current literature suggests that the goals of 

the YOU program, as stated in the 1992 program manual, are appropriate goals to help 

encourage at-risk youth to remain in school through high school graduation and to 

promote postsecondary education. The results of this study, using both quantitative 

and qualitative data, indicate that the YOU program is effective in meeting its goals. 

Responses to Part A of the Alumni Survey indicate that participation in YOU 

significantly increases students' retention in school; significantly increases the 

participants' overall grade point average in high school; significantly increases 

students' likelihood to pursue some form of postsecondary education; and, that YOU 

alumni consider the program to be of sufficient benefit that they encourage younger 

students to enter the program. 

Responses to Part B of the Alumni Survey indicate that participation in the 

YOU program provides academic remediation for students needing remediation; 

provides academic advancement for students who are at grade level; provides 

transferrable job skills and beneficial work experience; and, increases knowledge of 
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career choices. The responses to Part B also indicate that participation in YOU 

positively influences the self-esteem of the participants. 

Improving self-esteem is a major factor necessary to improve the future outlook 

for most at-risk students; this is difficult to accomplish because self-esteem is such a 

complicated component. The combination of classwork, employment, fellowship, 

counseling, rules, and responsibility that YOU provides to participants over a 

prolonged period of time seems to accomplish this difficult goal, even at the secondary 

school level. 

The individual case studies of eight respondents provide evidence that although 

the participants are diverse in personal backgrounds, such as family size and current 

age, they all feel their participation in the YOU program was personally beneficial. 

Participation provided them with self-esteem enhancement, helped them throughout 

their high school years, and provided strong encouragement and knowledge with which 

they set postsecondary goals that are constructive and positively progressive. 

Four important suggestions for improvement of the YOU program at the 

University of North Texas emerge from the study. Each of these suggestions warrants 

serious consideration by the YOU planners for future programs. 

First, the concern students expressed about "having to eat all the food" has been 

addressed in recent years. Because it is important to provide adequate nourishment in 

a balanced diet to participants, students are encouraged to select from food groups 

recommended by recent U.S.D.A. guidelines. An incentive program encourages 

students to sample foods that are unfamiliar to them, but students are not required to 
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consume all food offered. Additionally, students are asked to sample small amounts to 

prevent waste. 

Second, the racial mix of participants needs to be more diverse in order to 

provide the best possible experience to those attending the YOU program. Methods to 

ensure well-balanced, multicultural representation should be continued and expanded. 

Third, participation in the YOU program should be made available to the 

largest possible number of at-risk teens. Based on the limitations of financial support 

and physical accommodations at the university, it is difficult to determine how to 

expand exposure of YOU to additional at-risk students. It is believed that negative 

effects would occur if the program were held over a shorter time period. Further 

investigation should proceed to determine ways to expand the program. 

Fourth, there is abundant indication from alumni that some form of reunion for 

alumni would provide an additional valuable component for the program. Not only 

would alumni benefit from the reunion, but current participants at the time of the 

reunion would benefit from an awareness of belonging to a large association of past 

participants. Alumni would serve as positive role models for younger participants. 

Further, development of an alumni association might provide additional resources for 

YOU, both in terms of financial support and manpower for the program. 

The Youth Opportunities Unlimited program at the University of North Texas 

is a successful compensatory education program for at-risk, secondary school students. 

Efforts should be made to retain the program, to make positive changes in the 

program, and to encourage the expansion of the program to other universities 
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throughout the United States. YOU has a unique combination of goals, activities and 

components that provides participants with an experience that achieves the objectives 

for improving the education and the lives of America's at-risk students. 
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YOU JOB SITE PROPOSAL 
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Appendix A 

Job Site Proposal 

Operation Alumni 
PURPOSE 

This job site will accommodate 12 YOU students under the direction of one 
facilitator. The purpose of this job site is to improve and develop the students' 
Language Arts skills and apply these skills to marketable job skills by developing an 
Alumni Directory of former YOU participants and through writing and producing the 
first issue of a quarterly Alumni Newsletter. 

GOALS 
Operation Alumni encompasses 15 goals: 

1. To develop participants' oral communication skills; 
2. To teach professional telephone techniques; 
3. To teach basic organizational skills; 
4. To guide participants through a cooperative project to produce two 

specific products; 
5. To introduce the process of writing, including brainstorming, free-

writing, draft preparation, editing, proof-reading, and final copy; 
6. To provide an opportunity for participants to produce creative and 

technical writing; 
7. To teach basic layout skills; 
8. To teach basic word processing; 
9. To introduce fundamentals of desktop publishing; 
10. To develop participants' ability to produce and maintain both 

financial and time-management budgets; 
11. To discover and develop participants' marketable skills; 
12. To encourage participants' creativity; 
13. To increase participants' self-esteem; 
14. To establish a continuing network of YOU alumni; 
15. To promote a YOU Alumni Association. 

PROCEDURES 
Operation Alumni members will accomplish the goals of the project through 

the following procedures: 
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Orientation 

Participants will attend an organizational meeting at which the facilitator will 
introduce the major projects to be accomplished and produced and the skills to be 
learned. Major projects are: 

A. Locating YOU alumni 
B. Designing and producing an Alumni Directory 
C. Designing and producing an Alumni Newsletter. 

Group assignments will be explained and job descriptions for individual assignments 
within the groups will be discussed. Time-line and financial budgets will be 
introduced. 

Division of Labor 

Participants will divide into three groups of four people each. Each group will 
decide on a name for their group. Each group will participate in each phase of Project 
Alumni on a two-day rotation. Each group will determine assignments: facilitator, 
recorder, budget director, and spokesperson. Assignments within each group will be 
rotated on two-week intervals. 

Locating YOU Alumni 

Groups will divide the list of all YOU past-participants. Lists will be 
organized by high school affiliation. Letters will be prepared and sent to school 
counselors to determine current addresses of alumni. Telephone follow-up will be 
made to emergency telephone numbers to attempt to locate alumni addresses not 
provided by counselors. Results of this research will be collected for inclusion in the 
Alumni Directory and a data base will be established. 

Alumni Directory 

Basic design will be established through brainstorming sessions. Data base of 
alumni will be produced. Cover design, introduction page, request for further 
information page, and acknowledgements will be created. Time schedule will be 
established and produced. Alumni who are located will receive a copy of the directory 
when it is completed. 

Alumni Newsletter 

Name will be determined. Masthead will be designed and produced. General 
layout will be decided. Topics and sections will be developed. Writing will begin on 
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each of the sections. Research will be conducted to facilitate articles and columns. 
Newsletter sections will be assigned to individual groups for creation and production. 
The newsletter will be sent to all alumni when produced. Extra copies will be sent to 
participating high school counselors. 

Budgets 

Time-line and financial budgets will be created and produced. These will be 
posted for daily/weekly updates. 

Work Schedule 

Staff meetings will be held at the beginning of each day. Each group will 
report on progress, daily tasks to be completed, problems or concerns, suggestions, 
brags and praise. Time-line budget will be updated daily to determine whether 
projects are on schedule. After staff meeting the daily work will proceed. 

Journal 

A group journal will be written as Project Alumni proceeds. The journal will 
record the events that occur and the personal reactions of the participants at this job 
site. At the conclusion of the project, each member of Project Alumni will receive a 
copy of the journal. 

PRODUCTS 
Project Alumni will produce three products: 

1) Alumni Directory 
2) First issue of an Alumni Newsletter 
3) Project Journal 

MATERIALS AND EQUIPMENT 

Project Alumni will need a meeting location, one table to work on, and access 
to a computer with WP5.1 software, a laser printer, and telephones. Sufficient budget 
should be provided for paper, scissors, white-out, and typical office supplies to permit 
production of the products named in this proposal. (Detailed budget will be developed 
by facilitator.) Additional funds will be needed for copy center costs for Directory 
and Newsletter and mailing costs to distribute finished product. Long distance 
telephone calls will be necessary to locate alumni. 
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RESULTS 

This project should benefit the participants by leading them through production 
of products that will require improvement of their writing skills, computer application 
skills, cooperative and organizational skills, creativity, and will introduce the concepts 
of budgeting, desk-top publishing, time management, and application of academic 
knowledge to real-world situations. Successful production of the products will 
increase the participants' confidence and self-esteem. Besides, it should be a LOT OF 
FUN!!! 
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Appendix B 

Questionnaire for YOU Alumni 

The following questions will be used to evaluate the Youth Opportunities Unlimited 
(YOU) program at the University of North Texas. All alumni of the YOU program 
have been sent a questionnaire. All responses are completely confidential. Only the 
researcher will have a complete list of respondents. Information received from these 
surveys will be reported in groups of numbers, and no individual answers will be 
identified. 

PART A: 

Please CIRCLE the number of the correct answer to the following questions. 

1. The year that I participated in the Youth Opportunities Unlimited 
(YOU) program at the University of North Texas was 
1. 1985 5. 1989 
2. 1986 6. 1990 
3. 1987 7. 1991 
4. 1988 8. 1992 

2. My age during the year that I participated in YOU was 
1. 13 years 4. 16 years 
2. 14 years 5. 17 years 
3. 15 years 

3. The area in which my high school was located is 
1. Fort Worth 3. Dallas 
2. North Texas 4. Austin 

4. Have you graduated from high school? 
1. Yes 2. No 

4a. If "NO," have you received your GED? 
1. Yes 2. No 

5. How many semesters of high school have you completed? 
1. one 5. five 
2. two 6. six 
3. three 7. seven 
4. four 8. eight 
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6. If you graduated from high school, what was your final grade point 
average? 

1. 60-69 (D) 2. 70-79 (C) 3. 80-89 (B) 4. 90-100 (A) 

7. Are you currently enrolled in high school now? 
1. Yes 2. No 

8. Have you enrolled in any school, college, junior college, trade school, 
or special training (postsecondary education) since you left high school? 
1. Yes 2. No 

9. Have you entered any branch of the Armed Forces? 
1. Yes 2. No 
9a. If you have entered any branch of the Armed Forces, which 

branch did you enter? 
1. Army 2. Navy 3. Air Force 4. Marine Corps 

9b. If you entered a branch of the Armed Forces, are you currently 
in the Armed Forces? 
1. Yes 2. No 

10. If you enrolled in any school, college, junior college, trade school, or 
special training since you left high school, in what type of 
postsecondary school did you enroll? 
1. college 4. special training 
2. junior college 5. does not apply to me 
3. trade school 6. other 

Please tell me the name of the school: 

Please tell me what you studied/are studying: 

11. Are you currently enrolled in some type of postsecondary school? 
1. Yes 2. No 
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12. If you attended some type of postsecondary school, how many semesters 
did you attend? 
1. one 6. six 
2. two 7. seven 
3. three 8. eight 
4. four 9. More than eight 
5. five 10. Does not apply to me 

13. Did you receive a certificate of completion from some type of 
postsecondary school? 
1. Yes 2. No 3. Does not apply to me 

13a. If you received a certificate, what is the certificate? 
(What is it for? Example: Air Conditioning Repair, 
Beautician, Word Perfect Computing, Bartender's School, 
Real Estate, Carpentry.) 

14. Did you receive a degree from a junior college? 
1. Yes 2. No 3. Does not apply to me 

14a. If you received a degree from a junior college, what is the 
degree? 

14b. If you received a degree, from which college did you receive 
the degree? 

15. Are you currently employed in a part time job? 
1. Yes 2. No 

15a. If you are currently employed in a part-time job, how many 
hours a week do you normally work? 
1. less than 10 2. 10-19 3. 20-29 4.30-39 

16. Are you currently employed in a full-time job? 
1. Yes 2. No 

16a. If you are currently employed in a full-time job, how many 
hours a week do you normally work? 
1. 40-50 2. 51-60 3. More than 60 
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17. If you are currently working in either a part-time or full-time job, 
what is the general location of your work? 

1. Inside 2. Outside 3. Both inside and outside 

17a. If you are currently working, what kind of work do you do? 

18. If you are not currently working, have you ever worked part time? 
1. Yes 2. No 

19. If you are not currently working, have you ever worked full time? 
1. Yes 2. No 

20. If you are not currently working, but have worked either part time 
or full time in the past, what kind of work did you do? (List all types of 
jobs you have had) 

21. How old were you when you left high school, either by graduation 
or because you quit school? 
1. 16 2. 17 3. 18 4. 19 5. Older than 19 

22. How many brothers do you have? 
1. one 4. four 7. none 
2. two 5. five 
3. three 6. More than five 

23. How many sisters do you have? 
1. one 4. four 7. none 
2. two 5. five 
3. three 6. More than five 

24. What is your gender? 
1. Male 2. Female 
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25. What is your ethnicity (race)? 
1. Black 
2. Asian 
3. Native American 
4. Hispanic 
5. White 
6. Other 

25a. What term do you prefer be used to refer to your ethnicity? 

26. Would you suggest that a younger brother or sister participate in the 
YOU program if he/she had the opportunity to do so? 
1. Yes 2. No 

Please tell me why you answered as you did: 

PARTE: 

The following questions are designed to determine your attitudes and feelings about 
the YOU program. Please circle the number that best describes how you feel about 
the statement. 

1. My participation in YOU increased my high school 
grade point average. 

2. YOU helped me feel better about my abilities. 

3. YOU helped me feel that I could accomplish 
whatever I wanted to. 

4. YOU helped me make some decisions about a future career. 1 

5. YOU was fun to participate in. 

6. YOU should be available for any student who wants to attend. 

7. YOU made me want to finish high school. 

8. YOU made me consider getting some additional training/college 
after high school 

Strongly 
Agree 

No Strongly 
Agree Opinion Disagree Disarm*? 

2 

2 

2 

3 

2 

2 

2 
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Strongly No Strongly 
Agree Opinion Disagree Disagree 

9. YOU helped me "catch up" in classes in which I was behind. 

10. YOU helped me get ahead in my classes. 

11. YOU was a waste of my time. 

12. In YOU I learned how to do things that I can do on a real job. 

13. YOU gave me ideas about careers that I had not previously 
considered. 

14. YOU helped me like school more than I had before I went 
to YOU. 

15. YOU lasts for too many weeks. 

16.1 did not learn anything helpful at YOU. 

17.1 made new friends at YOU. 

18.1 wish I could spend another summer at YOU. 

19. People at YOU did not like me. 

20. My Resident Assistant (RA) at YOU understood me. 

21. My teachers at YOU really helped all the kids. 

22. The bosses at my job at YOU liked me. 

23.1 did a good job while working at my job assignment at YOU. 

24.1 wish all ninth or tenth grade students could attend YOU. 

25. YOU made me stay in school longer than I would 
have if I had not participated in YOU. 

26. YOU is a good idea but does not really help kids very much. 

27. My family thinks YOU helped me. 

28. Some of the things I learned at YOU I am now using on 
my job or in my studies. 

29. YOU made it easier for me to meet new people. 

30. Overall, YOU was one of the best experiences in my life. 

31. YOU helped me to "grow up." 

32. YOU was boring. 

33. YOU helped me know what college life would be like. 

34. While I was at YOU I was usually happy. 

35. While I was at YOU I was usually depressed and unhappy. 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 
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Please tell me what you think is the BEST tiling about the YOU experience. 

Please tell me what you think is the WORST thing about the YOU experience. 

Please tell me ANYTHING else you would like to say about the YOU program. 

THANKS FOR YOUR HELP!! 

If you are willing to be interviewed in person or by telephone for this research project, please check "YES" and indicate the best day/time to 
contact you to schedule an appointment for a personal interview. 

Yes No 

Best DAY/TIME to contact me: 

/ Phone: ( ) 
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Appendix C 
Questions for In Person Interviews 

The purpose of in person interviews is to provide a deeper understanding of the 
participants' feelings about the effectiveness of YOU. Background information on 
each in person participant will be included. Data will be recorded by field notes taken 
by researcher and conversations will be recorded for later transcription. Questions will 
be of a general dialogue nature, encouraging respondents to volunteer personal feelings 
and attitudes about YOU. 

1. Please tell me about yourself—your age, your interests, your family. 

2. What do you spend most of your time doing? 

3. Tell me about what you were doing just before you attended YOU. What 
grade were you in, what school did you attend, who were your friends, what 
were your main activities? 

4. When did you attend YOU? 

5. How did you hear about YOU? 

6. What do you remember best about YOU? 

7. Can you remember what you thought YOU would be like before you attended? 

8. Why did you decide to attend YOU? 

9. Was YOU the way you expected it to be? What was the same as expected, 
what was different? 

10. What was your major disappointment in the YOU program? 

11. What surprised you most about YOU? 

12. Tell me about your job at YOU. What did you do? Who was your boss? 

13. Tell me about the mini-courses at YOU. What did you do in these? Did 
you like them? Why or why not? 

14. Tell me about the counseling sessions. How were the sessions conducted? 
Did you like them? Why or why not? 
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15. Overall, do you think YOU was helpful to you? If yes, how did it help 
you? If no, why was it not helpful? 

16. In what way(s) did YOU influence your high school years? Or, did it influence 
your high school experience? 

17. Do members of your family (mother, father, significant other) think YOU 
was a good experience for you? Why or why not? 

18. Tell me about the Resident Assistant (RA) you had at YOU. 

19. Tell me about the teachers and counselors you had at YOU. 

20. Tell me about the other kids at YOU. 

21. Do you think you were a typical YOU student? Why or why not? 

22. If a 14 year old student asked you whether he/she should attend YOU, what 
would you tell that person? 

23. Have any of your brothers/sisters attended YOU, or will any of your siblings 
attend? 

24. What would you change about YOU to make it better for kids? 

25. Would you like to work at YOU one summer? Why or why not? 

26. What future goals do you have in mind? What do you expect to be doing 
in five years? 

27. Can you think of anything especially funny that happened while you were 
in YOU? 

28. Can you think of any especially bad experience you had when you were at 
YOU? 

29. Have you kept up with any of the kids you met at YOU? 
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30. If you were to rate the YOU experience on a scale from 1 to 5, with 5 being 
the best possible experience and 1 being the worst possible experience, how 
would you rate the program? 

WORST BEST 
1 2 3 4 5 

31. Is there anything else you want to say about YOU that I haven't asked you? 
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