
3 

MU 
m . V £ 3 o 

AUTHORS, PROTAGONISTS, AND MORAL DECISION 

MAKING IN CONTEMPORARY YOUNG ADULT 

REALISTIC FICTION: A CONTENT ANALYSIS 

A DISSERTATION PROPOSAL 

Presented to the Graduate Council of the 

University of North Texas in Partial 

Fulfillment of the Requirements 

For the Degree of 

DOCTOR OF PHILOSOPHY 

By 

Peggy Kathleen Ollar Ford 

Denton, Texas 

August, 1999 



Ford, Peggy Kathleen Ollar, Authors. Protagonists, and Moral Decision Making in 

Contemporary Young Adult Realistic Fiction: A Content Analysis. Doctor of Philosophy 

(Reading Education), August, 1999,210 pp., 7 tables, bibliographies, 400 titles. 

The purpose of this study was to investigate if there is a difference in the way male 

and female authors of contemporary realistic fiction for young adults portray decision 

making by their male or female protagonists. Questions asked in the study were: (1) Do 

female writers of contemporary young adult realistic fiction employ an ethic of justice or an 

ethic of care for male protagonists involved in moral decision making? (2) Do female 

writers of contemporary young adult realistic fiction employ an ethic of justice or an ethic 

of care for female protagonists involved in moral decision making? (3) Do male writers of 

contemporary young adult realistic fiction employ an ethic of justice or an ethic of care for 

male protagonists involved in moral decision making? and (4) Do male writers of 

contemporary young adult realistic fiction employ an ethic of justice or an ethic of care for 

female protagonists involved in moral decision making? 

Content analysis was used as the method of collecting data. The sample consisted 

of 194 novels written from 1989 to 1998,53 of which contained a moral dilemma. A 

discussion of the novels included examples of moral dilemmas, alternative solutions, 

dilemma resolutions, and resolutions based upon care or justice. 

Analysis of the data revealed: (1) Female writers employ an ethic of care and an 

ethic of justice for male protagonists involved in moral decision making. (2) Female writers 

prefer an ethic of care for female protagonists involved in moral decision making. (3) Male 

writers prefer an ethic of justice for male protagonists involved in moral decision making. 

(4) Male writers prefer an ethic of justice for female protagonists involved in moral decision 

making. 
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CHAPTER 1 

INTRODUCTION 

Background 

Societies have historically been concerned with the care and advancement of its 

young - physically, psychologically, and spiritually. Vast amounts of time, money, and 

effort are invested in the upbringing of children to instill within them the values and mores 

of the particular society within which they reside. Of major concern to the adults of a 

society is the moral development of its youth and Walker (1986) solidifies this concept 

when he states "morality is...fundamental to our existence" (p. 522). 

That adolescents themselves are concerned with their moral development was 

verified by a ten year study involving junior high, high school, and college level students 

and the influences they considered important to their moral maturation. Zern (1991) found: 

the adolescent firmly believed that each of the major societal institutions, family, 
school, and church, should be used to guide young people in their moral 
development at least through college age. (p. 270) 

Clearly then, adolescents see the need for guidance in forming a perspective on moral 

issues. 

In determining moral issues Lambert (1980) emphasizes that moral principles must 

not be equated or confused with social conventional issues as they are not "stimulated by 

the same experiences" (p. 247). In distinguishing between the two she states that: 

Moral reasoning is a consideration of situations involving physical or psychological 
harm, the sharing of goods or rewards, and matters of life and death whereas social 
conventional reason centers on experience with neatness and order, regularities in 
fashion, sex-role conventions, forms of address, and other examples of socially 
routinized and ritualized behaviors, (p. 247) 



Gantt (1975) expands upon the concept of moral issues when he proposes that 

"There is no morality...without a choice between alternatives. The moral problem is how to 

decide between possible choices of action" (p. 31). The historic concept held by Kohlberg 

(1969) that moral decision making is justice-based has been challenged by Gilligan (1982) 

who holds that there is another voice to be heard in the realm of decision making and that is 

the voice of care. 

In distinguishing between the ethics of care and the ethics of justice Twohey and Volker 

(1993) explain: 

The care voice expresses "concern about loving and being loved, listening and being 
listened to, responding and being responded to." The care voice also refers to protecting 
oneself and others from being hurt, ignored, or left behind. The justice voice reflects 
"a vision of equality, reciprocity, and fairness between persons." Clues to hearing 
the voice of justice include words about right and wrong, balancing or 
weighing claims and reciprocity. A single solution rather than multiple solutions, to 
a problem is implied, (p. 191) 

In an article focusing on adolescent development, Gilligan (1993) emphatically 

states that "these two approaches are not opposites or mirror images of one another 

(with justice caring and caring unjust) but are simply different ways of thinking about what 

is happening and what to do" (p. 115). 

One way that adolescents can view and think about moral problems and their 

resolutions is through young adult literature, especially contemporary young adult realistic 

fiction which by definition focuses on issues of concern to today's youth. Freeberg (1982) 

points out that it is important to help young people make reasoned choices and that literature 

can play an important role in this process. Lynch-Brown and Tomlinson (1993) also agree 

that realistic fiction stories "permit children to see how other people live their lives and 

solve their problems" (p. 122). They further state: 

Stories in the realistic fiction genre present familiar situations with which children 
can readily identify, often reflect contemporary life, and portray settings not much 
different from the homes, schools, towns, and cities known to today's children. 
The protagonists of these stories are frequently testing themselves as they grow 



toward adulthood; young readers of these stories can therefore empathize and gain 
insight into their own life predicaments, (p. 130) 

Donelson and Nilsen (1997) in Literature for Today's Young Adults state that "Of 

all passages, coming of age, or reaching adolescence is the purest, in that it is the loneliest" 

(p. 3) and that the "raison d'etre for adolescent literature is to tell a story about 

making the passage from childhood to adulthood" (p. 23). While the authors acknowledge 

that one or two books may not change a teenager's view of life, they believe that books 

are, nonetheless, one way society has for helping its young view problems and solutions 

they might encounter on their journey to adulthood (p. 44). Nilsen and Donelson (1993) 

believe: 

Parents, writers, and educators are eager to help young people in these decisions, 
and one of the ways we believe we can help is to provide books that honestly 
explore problems and present alternative solutions, (p. 89) 

Knowledge not only of alternative solutions but also knowledge of whether these 

solutions are justice-based or care-based, will aid parents and educators in 

providing adolescents with books that honestly explore problems and that more accurately 

present alternative solutions. 

Purpose of the Study 

Damon (1988) states that the lack of moral development is making front-page 

headlines today and that the conduct of America's youth has become the cause of a cultural 

crisis that our society faces. He further states that there is some urgency to this issue as the 

proper moral development of its young is central to any society's welfare. While scholars 

in the field of psychology, philosophy, education, anthropology, sociology, and biology 

are interested in moral development, Damon says they have yet to agree on just exactly 

what it is. He also notes that the interest of these diverse scholars has led to work on the 

origins of morality in the home, the fostering of morality in the schools, the direction of 



morality in young adulthood, and that there is even examination of how young people 

make moral choices in the heat of real-life conflicts. 

One way to determine how adolescents make moral choices is to examine literature 

written with young adults in mind. Protherough (as cited in Gooderham, 1994) states that 

"young readers engage empathetically with characters who are involved in difficult 

situations—drawn unwittingly into the web of its meanings, values, and beliefs of the text, 

and the acceptance of its ideology" (p. 440). Gooderham asks not only how contemporary 

narrative fiction can contribute to the moral development of young people, but also how it 

can contribute to the development of their moral judgment. He answers his own questions 

by stating "Stories in books provide adolescents with familiar or convincing context in 

which moral issues arise and in which characters not unlike themselves are confronted by 

moral dilemmas" (p. 440). Accepting that young adult readers may experience vicariously 

moral conflicts that authors permit their protagonists to encounter may lead to examining 

such texts for the manner in which these conflicts are resolved. 

The purpose of this study is to examine young adult contemporary realistic fiction 

written in the last ten years and to determine how authors permit their protagonists to 

resolve moral dilemmas. Because research shows moral dilemma resolutions to be gender-

preferred, with males preferring justice and females preferring care, two pertinent points of 

contemporary young adult realistic fiction to be examined will be the gender of the author 

and the gender of the protagonist in relation to justice-based or care-based moral decisions. 

The present study is undertaken with the goal of contributing to the scholarship of 

contemporary young adult realistic fiction and the overall area of young adult literature. 



Statement of the Problem 

The problem to be investigated is "Is there a difference in the way male and female 

authors of contemporary realistic fiction for young adults portray decision making by their 

male or female protagonists?" 

Major Research Questions 

1. Do female writers of contemporary young adult realistic fiction employ an ethic 

of justice or an ethic of care for their male protagonists involved in moral decision making? 

2. Do female writers of contemporary young adult realistic fiction employ an ethic 

of justice or an ethic of care for their female protagonists involved in moral decision 

making? 

3. Do male writers of contemporary young adult realistic fiction employ an ethic of 

justice or an ethic of care for their male protagonists involved in moral decision making? 

4. Do male writers of contemporary young adult realistic fiction employ an ethic of 

justice or an ethic of care for their female protagonists involved in moral decision making? 

Significance of Study 

This study on the moral decision making process of protagonists in contemporary 

young adult literature is significant for several reasons. One issue central to contemporary 

young adult realistic fiction concerns an author's approach to his or her protagonist's moral 

decision making. Because authors are the ones who determine their protagonists' moral 

decisions there is the assumption that writers will write out of the maleness or femaleness 

of his or her being whether the protagonist is male or female. But, there is also the 

assumption that a writer writes not so much out of himself or herself as he or she is just 

writing a story; this problem is an unanswered one. To say that writers write out of 



maleness or femaleness and so are justice or care oriented may not be true; writers may or 

can write out of both. Analyzing the writings of male and female authors and seeing if their 

writing differs according to the gender of the protagonist will give significant insight into 

the way male and female authors allow their protagonists to approach moral decision 

making. 

Protagonists frequently serve as role models for readers, permitting readers a 

vicarious experience of the process protagonists use in arriving at, deciding upon, or 

choosing a solution to moral problems they encounter. Often these problems are similar in 

nature to problems young adults face daily and therefore contemporary realistic fiction 

offers them a vehicle for moral decision making. 

Authors of contemporary young adult realistic fiction who are aware of the manner 

in which moral decisions are made can create in their writings protagonists who more 

accurately reflect the moral decision making process of justice or care. 

Andrews (1994) states, "To provide a curriculum that deals with the moral 

dilemmas of everyday life is to give students the opportunity to consider and practice the 

decision making that is required of every citizen" (p. 12). Therefore, should the gender-

preferred justice-based and care-based moral decision making processes prove true, this 

information will aid teachers in selecting a more balanced curriculum for students. 

Finally, if the ethics of justice and care prove true, this study will provide public 

and school librarians, as well as parents, an analysis of contemporary realistic fiction 

available for young adults which includes the two methods of moral decision making. This 

information can be used to help guide their selection of books for young adults' reading. 



Definition of Terms 

Young adult literature refers to those books published specifically for readers 

twelve to eighteen years of age. 

Contemporary young adult realistic fiction is used to describe stories that take place 

in the present time and portray attitudes and mores of the present culture (Lynch-Brown 

and Tomlinson, 1993). 

The research method of content analysis is an objective, systematic, and general 

description of the manifest content of a text (Holsti, 1969). 

The recording unit can be defined as the "basic unit of text to be classified" (Weber, 

1990). It can be words, sentences, themes, paragraphs, or the whole text. In this study the 

recording units are words, sentences, and paragraphs. 

The context unit is the amount of material read in order to analyze the coding unit. 

In this study the context unit is the entire book. 

The protagonist is the chief character of a novel or story in or around whom the 

action centers (Websters new world dictionary, 1988). 

A moral dilemma is a situation in which a character must choose among conflicting 

alternatives, none of which is entirely satisfactory (Yeazell and Cole, 1986). 

Moral decision making is a form of conflict resolution in which one must choose 

between two or more unrankable values (Puka, 1989; Lyons, 1993). In this document 

moral decision making will be used interchangeably with moral dilemma resolution. 

The ethic of justice reflects a vision of equality, reciprocity, and fairness between 

persons. Clues to hearing the voice of justice include words about right and wrong, 

balancing and weighing claims and reciprocity. A single solution rather than multiple 

solutions to a problem is implied (Twohey & Volker, 1993, p. 191). In this document ethic 

of justice will be used interchangeably with justice-based resolution. 
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The ethic of care expresses concern about loving and being loved, listening and 

being listened to, responding and being responded to. The care voice also refers to 

protecting oneself and others from being hurt, ignored, or left behind (Twohey & Volker, 

1993, p. 191). In this paper ethic of care will be used interchangeably with care-based 

resolution. 

limitations 

1. The books analyzed were limited to contemporary young adult realistic fiction. 

2. The books analyzed were limited to those books recommended for students in 

grades 7 through 12. 

3. The books analyzed were limited to those books in which the protagonists were 

twelve to eighteen years of age. 

3. The books analyzed were limited to those books set in the United States. 

4. The book population was limited to those contemporary young adult realistic 

fiction books rated 1 or 2 by reviewers for the Horn Book Guide during the years 1989 

through mid-1998. 

5. The books analyzed were limited to those with a moral dilemma. 

6. All coding was done by the researcher. 

Assumptions 

It is assumed that a sufficient number of contemporary young adult realistic fiction novels 

involving moral dilemmas were located. It is also assumed that the coding instrument 

developed by the researcher is valid and measured what the researcher intended. It is 

further assumed that the coding instrument is reliable and similar results can be obtained by 

a future researcher using the same coding sheet 
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Organization of the Study 

Chapter 1 contains the statement of the problem, the research questions, and the 

assumptions upon which the study is based. The significance of the problem, the 

definitions of terms, and the limitations of the study are also included in the chapter. 

Chapter 2 is a review of pertinent literature and research. 

Chapter 3 contains the design of the study. It includes the delineation of the method 

of content analysis and the specific procedures used in this study. It contains a description 

of the sample used in the study and it also describes the instruments used and the method to 

validate the instruments. 

Chapter 4 contains an analysis of the data and related topics. 

Chapter 5 concludes the study. It includes the summary, conclusions, and 

recommendations for further study. 



CHAPTER 2 

REVIEW OF RELATED LITERATURE 

A review of the literature reveals that ample attention has been given to the genre of 

contemporary young adult realistic fiction, to its authors, characters, and readers, and to 

moral dilemmas in relation to their justice-based or care-based resolutions. Little attention, 

however, has been dedicated to the author-protagonist gender as it relates to justice-based 

or care-based moral conflict resolution in contemporary young adult realistic fiction. The 

literature review in this dissertation is concerned with related books, authors, and research 

reports about contemporary young adult realistic fiction as a genre of literature, writers of 

contemporary young adult realistic fiction as it relates to their motivation, their purpose, 

and their inspiration, and protagonists' moral dilemma resolutions. 

Contemporary Young Adult Realistic Fiction as a Genre of Literature 

Definition 

Contemporary young adult realistic fiction, which is also referred to as 

contemporary realism, young adult literature, and realistic fiction, has been defined by 

numerous authors of professional reference books pertaining to this genre. In defining 

contemporary realistic fiction, Carter (1992) says one can ask: 

What is contemporary realistic fiction? This question in turn generates two 
questions, the answers of which define contemporary realistic fiction. What makes 
stories contemporary? What makes fiction realistic? The answer to the first question 
is that contemporary fiction novels are set in the present time; the answer to the 
second question is that while things that happen in the story may seem improbable, 
they are not impossible. (B. Carter, personal communication, October 31,1992) . 

Lynch-Brown and Tomlinson (1993) state: 

Contemporary realism is a term used to describe stories that take place in the present 
time and portray attitudes and mores of the present culture. Unlike realistic books of 

10 
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several decades ago that depicted only happy families and were never controversial, 
today's contemporary realistic fiction often focuses on child abuse and neglect, peer 
problems, the effects of divorce on children, drug abuse, physical and mental 
disabilities, disillusionment, and alienation from the mainstream of society, (p. 121) 

Rothlein and Meinbach (1996) offer: 

Also referred to as contemporary or modern realistic fiction, this genre includes 
books that are imaginatively and realistically written and that deal with all aspects of 
life. Books of realistic fiction...are set in a plausible place and time, and they 
contain believable characters involved in situations that could conceivably happen. 
Many stories of realistic fiction focus on problems, issues, and feelings 
encountered in daily living, (p. 25) 

Nilsen and Donelson (1993) use the term young adult literature to say that this 

genre means, "anything that readers between the approximate age of twelve and twenty 

choose to read" (p. 6). These authors strongly urge that when referring to young adult 

literature the terms juvenile literature, junior novel, or teen novel be avoided, "because they 

have become so weighed down with connotations about quality - or lack of quality - that 

they no longer serve as neutral designators of the probable age of the reader" (p. 9). 

G. Robert Carlsen offers his definition of this genre: 

Young adult literature is literature wherein the protagonist is either a teenager or 
one who approaches problems from a teenage perspective. Such novels are 
generally of moderate length and told from the first person. Typically, they describe 
initiation into the adult world, or the surmounting of a contemporary problem 
forced upon the protagonist(s) by the adult world. Though generally written for a 
teenage reader, such novels - like all fine literature - address the entire spectrum of 
life. (Brown & Stephens, 1995, p. 16) 

Raines and Isbell (1994) propose a straightforward definition stating, "we define 

realistic fiction for the young as stories based on true-to-life occurrences with human 

characters, with incidents that could possibly happen and that help young children 

understand their physical and social world" (p. 190). Russell (1991) defines realistic fiction 

as, "stories set in the world as we know it, governed by the laws of the natural world as we 

understand them, and intended to provide a believable verisimilitude to life as we 

experience it" (p. 111). When referring to contemporary young adult realistic fiction in this 
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document the author will refer to novels that are published for young adults and that take 

place in the present time and portray attitudes and mores of the present culture (Lynch-

Brown & Tomlinson, 1993). 

Development of Contemporary Young Adult Realistic Fiction 

The historical overview of young adult literature is generally addressed in terms of 

four major time periods - pre-nineteenth century, nineteenth century, beginning to mid-

twentieth century, and mid-twentieth century to the present, a time frame basically adhered 

to by a number of writers and researchers (Brown & Stephens, 1995; Donelson & Nilsen, 

1997; Lynch-Brown & Tomlinson, 1993; Reed, 1985; Sutherland, 1997). Prior to the 

nineteenth century books were primarily didactic, pleasure books were virtually 

nonexistent, and to satisfy their reading desires children reached for adult novels such as 

Daniel DeFoe's Robinson Crusoe. Freiberg (1982) offers that pre-nineteenth century books 

were filled with religious or moral motifs, that nearly every story or poem written from 

1836-1920 referenced moral lessons, and that even in the entertaining stories from the last 

quarter of the nineteenth century "authors did not, and could not, avoid moral content" (p. 

42). 

Reed (1985) in outlining the history of young adult literature places the beginning in 

1675 with the publication of John Bunyan's The Pilgrim's Progress. With the 1744 

publication of John Newbery's A Little Pretty Pocket Book, realistic literature for children, 

although still highly didactic and moralistic, began to appear, laying the foundation for 

establishing children's books as a separate branch of literature (Lynch-Brown & 

Tomlinson, 1993). The nineteenth century, although still extolling traditional values and 

morality, found such works as Lewis Carroll's Alice's Adventure in Wonderland, the 

Grimm brothers' folk tales and fairy tales, Louisa May Alcott's Little Women, and Lucy 
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Maud Montgomery's Anne of Green Gables, being devoured by young readers (Brown & 

Stevens, 1995; Freiberg, 1982; Weekes, 1935). Moir says that while it may be believed 

that contemporary novels are free from didactic themes and characteristics, such is not the 

case. Contemporary children's books of quality reveal that didacticism is still very much 

alive, and indeed "Years ago we threw old didacticism (dowdy morality) out of the 

window; it has come in at the door wearing a modern dress (smart values) and we do not 

even recognize it" (Freiberg, 1982, p. 42). 

Russell (1988) states that a phenomenon of the twentieth century industrial, 

technological society was the emergence of adolescence as a separate stage of life with its 

own concerns and distinct forms. Along with this new stage of life came the need for a 

means of addressing the concerns central to adolescents and one means was contemporary 

young adult realistic fiction, a literature written specifically for members of life's newly 

recognized niche. It was during the first half of the twentieth century that young adults 

began to enjoy series books, sports books, and junior books. With the advent of the junior 

novel young people began to have choices about what they would read as publications of 

adventure stories; animal, mystery and love stories; science fiction; informational and 

vocational novels flooded the market. Patterson (1956) states that the popularity of these 

stories contributed to high school library collections of junior books rising 62% between 

1931 and 1951, a figure substantiated by Dunning and Howes (1975) who add, "By the 

1950s, most large public libraries had specifically designated young adult sections; school 

libraries added junior books until they often made up more than half of the library's 

holdings" (p. 193). 

It has been espoused that the junior novel revolution occurred because it was 

believed that adolescents would become warped and gain an unhealthy concept of life by 

reading adult books, that slow readers needed reading material that was both 
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understandable and interesting, and that society itself had become aware of adolescent 

problems and needs (Patterson, 1956). The junior books of the 1930s, 1940s, and 1950s 

held strongly to middle class mores with profanity, sexual encounters, or challenges to 

established values being strictly taboo, a concept adhered to by authors and publishers. 

Traditional values continued to reign supreme during this period of time as themes of 

respectable middle class Americans filled the pages of books. Yeazell and Cole (1986) 

elaborate on this concept: 

In the 1940s and 1950s problems presented in adolescent novels were the 
celebrated conflicts of the glorious days of high school - joining a sorority, playing 
sports fairly or unfairly, joining a popular crowd, summer romances. In these 
novels, white middle class values and morality prevailed. Obscenity, profanity, 
suicide, sexuality, homosexuality, and protests of any kind were conspicuous by 
their absence, (pp. 292-293) 

If some things were conspicuous by their absence, others were conspicuous by their 

presence such as junior novel endings where the narrative question was never " Would 

things work out?" but rather "How would the happy ending be achieved?" (Dunning & 

Howes, 1975). Patterson (1956) correctly stated, however, that the demand for stories, 

"about hot rods, sports cars and auto racing...will go the way of previous novels when a 

new demand takes their place" (p. 384). 

Reed (1985) places the first touch of true realism in young adult literature with the 

1942 publication of Maureen Daly's Seventeenth Summer, a novel written by a teenager for 

teenagers. Carlsen (1980) reports that this novel was so popular with adolescents that one 

library, owning seventy copies, had to create a reader waiting list. By the 1960s reality 

entered the world of adolescent novels full force and never again were the 1940s and 1950s 

problems presented in young adult novels to be addressed in the same mild mannered way. 

Rather, such junior books were pushed to the back of library shelves as realism of a bolder 

type sought and found a foothold in the world of adolescent novels. 
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It was during the 1960s that young adult literature underwent a noticeable change, 

a change that was to raise a great hue and cry over what was and was not proper to address 

in books for adolescents. The public outrage exhibited by some adults to Fitzhugh's 1964 

novel Harriet the Spy was grounded in the belief that once a child had read the book he or 

she would become as sneaky and devious as the protagonist. Other adults praised 

Fitzhugh's contemporary realistic fiction novel on the basis that it was impossible to shelter 

sophisticated adolescents from the realities of life (Gosa, 1977; Lynch-Brown & 

Tomlinson, 1993). While there are those who advocate the harbinger book of the new 

realism in contemporary young adult realistic fiction to be Louise Fitzhugh's Harriet the 

Spy (1964), others believe it to be S. E. Hinton's 1967 novel, The Outsiders (Brown & 

Stephens, 1995; Carter, 1991; Donelson & Nilsen, 1997). Although there may be some 

controversy whether Harriet the Spy ox The Outsiders, ushered in the new era of realistic 

fiction for young adults, the important point is that books of this type underpinned the 

establishment of contemporary realistic fiction for young adults by reflecting the realities of 

the adolescent world. 

During the 1960s books such as Paul Zmdel's The Pigman (1968), William 

Armstrong's Sounder (1969), and John Donovans's I'll Get There, It Better Be Worth the 

Trip (1969), caused the demise of the pre-1960s taboos of profanity, divorce, sexuality, 

drinking, racial unrest, abortion, pregnancy, and drugs, freeing authors to explore the 

experience of characters whose stories had not before been told (Donelson & Nilsen, 

1997). Carter (1994), in writing the history of the Best Books for Young Adults List, 

commented: 

After the ground breaking success of Hinton's The Outsiders and Zindel's The 
Pigman in the late 1960s, young adult publishing grew dramatically. Sophisticated 
books, such as Barbara Wersba's Run Softly, Go Fas?,...helped define the infant 
field as one worthy of respect and, consequently, as a genre with outstanding 
components deserving representation on any recommended reading list. (p. 39) 
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It is Gooderham's (1994) belief that Robert Cormier's 1974, The Chocolate War, 

represents most clearly the shift in twentieth century adolescent fiction. He states: 

The text functions...as a completely antithetical statement: it is an anti-school story. 
From Tom Brown's School Days onward, school stories have constituted a bridge 
from home and personal relationships to large-scale institutions of public life, and 
become an important locus for the celebration of public value and virtue. This 
story...derives its considerable power...from the way in which it deconstructs the 
conventions of the genre, (p. 447) 

Jean A. Seligmann brings Gooderham's words into stark reality: 

A pandemic of realism has invaded young people's fiction, and adults who have not 
taken a look at this genre since the pre-Kennedy years are in for a shock. In books 
with titles like Dinkey Hocker Shoots Smack!, Diary of a Frantic Kid Sister, My 
Dad Lives in a Downtown Hotel, and Mom, the Wolf Man and Me, today's 
youthful heroes and heroines are smoking dope, swallowing diet pills, suffering 
mental breakdowns, worrying about homosexuality and masturbation, watching 
their parents squabble and split up, being battered by racial discrimination, 
confronting serious illness and even death. In short, they are doing things that real 
kids do. (Dunning & Howes, 1975, p. 194) 

To those who would deny that characters and situations being addressed in contemporary 

realistic fiction do exist and have always existed and to those who would deny adolescents 

the right to experience life's reality through literature, Santayana (as cited in Inglis, 1981) 

retorts, "But the polite world is lying, there are such people; we are such people ourselves" 

(p. 295). 

Closely associated with contemporary young adult realistic fiction is what many 

writers and researchers refer to as the problem novel (Brown & Stephens, 1995; Dehart & 

Bleeker, 1988; Donelson & Nilsen, 1997; Fuchs, 1984; Lynch-Brown & Tomlinson, 

1993; Raines & Isbell, 1994; Russell, 1991). Brown and Stephens (1995) defer to Nilsen 

and Donelson in referring to the problem novel as new realism and state that as early as 

1977 Rinsky and Schweiker characterized this new realism as a style that: 

invites close study of character and problem - a kind of case study the reader 
cannot for very human reasons give his own life but can objectively give to 
another's. It is not unreasonable to expect that the vicarious experiencing of 
fictional problems might aid the young reader to control the acts and scenes of his 
own life. (p. 472) 
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Several writers are in agreement that the term "problem novel" is misleading in that 

every novel must have a problem or conflict on which the action focuses or there will be no 

plot (Brown & Stephens, 1995; Donelson & Nilsen, 1997). Lynch-Brown and Tomlinson 

(1993) define the problem novel as a contemporary realistic story in which the conflict 

overwhelms the plot and characterization. They critically offer: 

The problem novel is written to provide the author with a soapbox from which to 
lecture or a vehicle for capitalizing on whatever societal problem is currently at the 
forefront. Generally, these stories lack depth, have weak character development and 
consist of little, if any, plot. (p. 122) 

Gosa (1977) concurs stating that while it is good not to be reading stories about 

"sickly sweet good little boys and girls...many of the stories seem to go overboard and end 

up with dilemmas and non-resolutions which would depress even those who delight in 

current adult fiction, which is also often depressing and without hope" (p. 529). As 

examples of such hopeless novels Gosa offers The Summer of My German Soldier 

(Greene, 1973), The Friends (Guy, 1973), and Someplace Else (Shecter, 1971). In 

agreeing with Gosa, Raines and Isbell (1994), stating that not all of life is a major societal 

problem, lament that the contemporary realistic fiction book has been equated with the 

problem novel. Townsend (as cited in Crossland, 1996) offers to authors who consistently 

portray life as all dismal: 

It is true and obvious that in real life the good guys don't always win, and it can be 
strongly argued that fiction for young people should not present an unduly rosy 
view of the world. But it is equally arguable that young people should not be given 
to understand that the world is worse than it really is. (p. 13) 

Inglis (1981) offers support for Townsend's view in his scathing analysis of 

authors such as Robert Cormier, Paula Fox, Virginia Hamilton, and William Armstrong 

whose writings, he believes, fail to leave readers without even a promise of happiness for a 

better world. Inglis justifies his harsh judgment of these authors by stating "novels for 

children are adult messages, bidding the children farewell into the future" (pp. 44-45) and 
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no author has the right to send children forth without at least a modicum of hope, without 

knowing "that pain, cruelty, and want are not facts of life, and that the ghastly Horsemen 

of the Apocalypse may on some occasion be driven out of the citadels they have laid waste, 

and the citadels themselves be rebuilt" (p. 283), a notion he believes is denied young adult 

readers by authors such as Cormier and Fox. Inglis refers to these writers as "modern day 

radicals," (p. 279) and believes that "even the toughest egg...expects more justice from 

life" (p. 279) than these writers offer their readers. He justifies his objections to Cormier's 

The Chocolate War (1974), Fox's The Slave Dancer (1973), Armstrong's Sounder (1969), 

and Hamilton's M.C. Higgins The Great (1974) upon three premises: 

first, a grossness and indecorum which forces brutal events too abruptly on the 
reader, second, a raw-thrillingness about the prose which makes the authors' 
attitude to power very ambiguous; third, the narrative convention which traps us 
inside the hero's skull and denies us the means of freeing ourselves from and 
criticizing his plight, (p. 281) 

Lukens and'Cline (1995) offer agreement and support of Inglis' concept that young 

adult novels represent the "letting go of childhood while reaching for adulthood" (p. vii) 

and that there is to be found irresponsible writing on the part of some authors of young 

adult literature when they discuss Robert Peck's, Are You in the House Alone? (1976). 

Lukens and Cline state that Peck has failed his readers by suggesting that: 

a rape victim can return to her normal life in too brief a time, by denying readers the 
opportunity to watch the protagonist struggle over time with the various effects of 
rape, and by suggesting that rapists are mentally ill and therefore excusing the 
action, (p.53) 

Inglis (1981) in asking and answering his own question of "How shall we produce 

a novel which brings off the artful balance of tact and plain-speaking, of making imaginable 

the intolerable, of keeping innocence while teaching dire knowledge?" (p. 281) suggests 

that one "[r]ead very great novels. The best novels tell the truth about the dreadfulness of 

men to men, and in such a way, as Keats noted, as to make all disagreeables evaporate, 
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from their being in close relationship with Beauty and Truth" (p. 281). Inglis, in offering 

Twain's Huckleberry Finn as a touchstone example against which to measure beauty and 

truth in contemporary young adult realistic fiction, states: 

Huck names as lies or cruelty or beastliness all the behavior which is so, quite 
without fogging the judgements in adult clouds of subjunctives. Huck tells the 
truth, and he does so in order to get at what we - and all children - most seek from 
life, which is justice, or fairness, (p. 51) 

Today's young readers expect honest treatment of important issues, they expect 

authors to treat candidly and with respect their unique problems, they want to trust authors 

to tell the truth, they want to read of pleasant as well as unpleasant times, and they want to 

meet themselves in books (Blackburn, 1983; Carlsen, 1980; Dunning & Howes, 1995; 

Inglis, 1981; Lynch-Brown & Tomlinson, 1993; Spencer, 1994). Hunt (1990) and Kaye 

(1984) agree with Freedman's warning to writers of young adult literature of the 

responsibility they bear for the material they write: 

The books you write for these readers will be with them for the rest of their lives. 
Because you're writing for such an impressionable audience, there is no form of 
literature that is more powerful or influential. It is a very heavy responsibility, but it 
is also an exhilarating challenge. (Brown & Stephens, 1995, p. 229) 

According to Nilsen and Donelson (1993), writers of contemporary young adult 

novels for the 1990s "are softening their stories with motifs supporting wishful thinking, 

are creating problems readers wish they could solve, and are including examples of 

numerous members from society from the homeless to college professors" (p. 111). 

Brown and Stephens (1995) state that the first-person confessional approach is no longer 

as common as it once was and illuminate the changes in young adult literature since the 

1960s: 

1. Earlier young adult literature focused primarily on disturbed and highly 
rebellious youth, but contemporary novels also discuss the needs, problems, and 
interests of affluent, suburban youths. 
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2. In the 1960s, rebellion in young adult literature was directed against authority 
figures and the establishment, but contemporary novels show realism in the context 
of seeking identity. 

3. The influence of the family is more pronounced, with a balanced portrayal of the 
role of parents and the influence of the extended family. 

4. The ethnic and cultural diversity of our society is receiving increased emphasis. 

5. Increasingly, young adult books describe the whole human experience, 
especially as well-written books with credible plots. 

6. Current books provide readers with a variety of sophisticated reading 
experiences, (pp. 16-17) 

Current evidence supports the assumption that as the twentieth century gives way to 

the twenty-first century, writers of contemporary young adult realistic fiction will continue 

to address the needs, desires, and expectations of their reading audience, furnishing 

adolescents with pertinent, quality literature. In noting that every "fad genre" runs its 

course, that teenagers read for a variety of reasons, from homework assignments to 

escaping from bothersome family problems, and that it is impossible to predict what 

adolescents will read next, it has been surmised that future contemporary young adult 

realistic fiction will continue to offer the same good quality literature that is currently being 

written (Donelson & Nilsen, 1997; Lynch-Brown & Tomlinson, 1993; Russell, 1988; 

Spencer, 1994). 

Criteria for Evaluating Contemporary Young Adult Realistic Fiction 

While the criteria for evaluating contemporary young adult realistic fiction are the 

same as for any work of fiction, this genre should also be evaluated for well-developed 

characters who manifest change as a result of significant life events, a well-structured plot 

with sufficient conflict and suspense to hold the reader's interest, a time and place suitable 

to the story line, and a worthy theme (Charbonneau, 1995; Lynch-Brown & Tomlinson, 

1993). Lynch-Brown and Tomlinson (1993) offer the following as a basis for evaluating 

contemporary young adult fiction: 
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1. Some realistic novels portray adverse and discouraging social situations, such as 
homelessness and poverty; yet it remains important that stories permit some cause 
for optimism. Children need to believe they have some control over their lives, they 
need to trust that the world can be a good place in which to live, and they need to 
understand that problems can be overcome or ameliorated. 

2. Themes often convey moral values, such as rewards of kindness and generosity 
to others. However, these moral values must spring naturally from the story, as a 
by-product of the story itself, not as the main reason for the story. No preaching or 
teaching. The moral must not overwhelm the story, but may be its logical outcome. 

3. Stories must be believable, even though all aspects may not be probable. In 
fiction, the story is of paramount importance and the sacrifice of some probability 
for a good story does not usually interfere with the pleasure children gain from a 
book. It may instead help create interest in the story, (pp. 123-124) 

Lukens and Cline (1995) provide evaluators of contemporary young adult realistic 

fiction with a set of eight questions that should be addressed when evaluating a young adult 

novel: 

1. How well do they address the interest and concern of this age group? 
2. Does the story give the reader pleasure of some kind? 
3. Are the characters believable human beings that the reader cares about? 
4. Is the conflict, whether internal, against another being, or against nature or 
society, believable and significant? 
5. Is the thematic point of the story worth considering? 
6. Is the story told from a consistent point of view that leaves the reader with a clear 
understanding of people? 
7. Is the style of the story personal, distinctive, suited to the characters and 
situation? 

8. Does the reader see something about self and or others that has meaning? (p. x) 

These questions may be used to assist those whose task it might be to determine 

"whether the book is worth talking about, worth recommending and passing on, or worth 

buying for the library or classroom. Gaining skills in making these judgments is useful to 

classroom teachers, media specialists, and parents, all of whom review, purchase, 

recommend, and talk about books" (Lukens & Cline, 1995, p. x). 
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Why Authors Write Contemporary Young Adult Realistic Fiction 

Authors and Why They Write Contemporary Young Adult Realistic Fiction 

Since the inception of contemporary young adult realistic fiction, a number of 

authors have been associated with this genre and include, among others, Henry Mazer, S. 

E. Hinton, Richard Peck, Robert Cormier, Katherine Paterson, Cynthia Voigt, and Paula 

Fox. Charbonneau (1995) states that writing for young adults is a difficult but rewarding 

task and points out that young adult books are as rich, as diverse, and as real as the 

novelists who write them. Whether authors of young adult literature elect to write of the 

dark realities of life, such as Robert Cormier, Marion Dane Bauer, Virginia Wolf, S. E. 

Hinton, and Walter Dean Myers, or something of a lighter nature, such as that written by 

Gordon Korman, Joan Bauer, and Louis Sachar, there is a common thread running 

through the statements of authors who are questioned as to why they write contemporary 

young adult realistic fiction. Authors say they write this genre of books to share what they 

know, to share what they have experienced, and to share their own struggles in hopes that 

this information will ease the transition their young readers are experiencing. They believe 

that young adults expect and deserve authenticity, honesty, and truth and that it is their 

responsibility to provide such (Charbonneau, 1995; Paterson, 1995; Reed, 1985; 

Sutherland, 1997). 

Cynthia Voigt, winner of numerous awards including the Newbery Medal, says 

that it is through authoring novels that she converses with her readers, sharing with them 

her own essential values of life - courage, curiosity, humility, wisdom, and industry. Voigt 

states "One bases one's life on certain essential ideas about [its] nature and purpose... but 

seldom do these essential ideas, which in fact govern choices and actions, receive direct 

attention" (Reed, 1995, p. 103). Monica Hughes, an American Library Association Best 
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Book for Young Adults book author, asked why she writes books of the contemporary 

young adult realistic fiction genre, proffered: 

I don't want to use my books to lay heavy burdens on the young or to preach to 
them, but to make use of myth with stories to help prepare them for the future, 
which is theirs. Armed with wisdom and knowledge, they may be able to make 
more informed decisions. (Brown & Stephens, 1995, p. 201) 

Peck (1993), in relating that he left the classroom to see if he could turn life into 

novels instead of lesson plans, writes of the intensive research he undertook before writing 

Princess Ashley (1987). Immersing himself in the lives of students attending one of 

America's most status-ridden, student-driven high schools, Peck vowed to include nothing 

in his novel that these particular young people were not experiencing, from their off-

campus parties to their back alley rendezvous. Of his intensive documentation, as well as of 

the knowledge and insights he gained, Peck shares, "I learned a lot, and I paid for it 

Surely, I'd already known that real life is too over-written for fiction. Characters in the 

novel - Chelsea, Ashley, Craig - pale in comparison...[to] real people" (p. 557). 

Authors of contemporary young adult realistic fiction seek to share with their 

readers not only the knowledge they have gleaned from life but also their own personal 

experiences. In addressing their writing, insofar as story source, writers frequently say 

these data come from their own life experiences and imaginations (Coffer, 1995; Forman, 

1988; Sheldon, 1995). Young adult author Jean Fritz proposes that it is not possible to 

discuss an author's writing without exploring the nature of the writer (Zinsser, 1990). For 

a number of writers this exploration leads them back into their own adolescence. Marion 

Dane Bauer, Robert Cormier, and Patricia MacLachlan all agree with Judy Blume's 

statement "I write a lot of the child I was" (Reed, 1985, p. 254). Coffer (1995) elaborates 

on Blume's statement "I had to go back in time and resurrect old memories...it was a 

painful process but I could live my story. I didn't have to imagine how that poor girl felt; I 

knew (p. 17). 
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Scott O'Dell (1968) relates an unpleasant memory and experience from his own 

adolescent childhood: 

Writing books for oneself, which hopefully children will read, has at least two 
motivations. It is an effort to placate whatever ghost may persist, to make in the 
words of Sigmund Freud a "poetical confession." It is also an attempt, conscience 
or not, to work out through a form of self-analysis a needed and desired personal 
development Island of the Blue Dolphins began in anger, anger at hunters who 
invade the mountains where I live and who slaughter everything that creeps or 
walks or flies. This anger also was directed at myself, at the young man of many 
years ago, who thoughtlessly committed the same crime against nature, (p.42) 

Salvner (1996) adds to the emphasis that authors write from within themselves and 

their own experiences when he states of Gary Paulsen, "What is true of the writer is also 

true of his writings" (p. 128). Paulsen's knowledge and love of the arts - classical music, 

paintings, and sculpture - are all reflected in his writings and it was from the experience of 

running his first Iditarod that Paulsen conceived of the idea for his Newbery Honor Book 

Dogsong (1985), a coming-of-age story set in Alaska. An encounter with a nine-year-old 

Eskimo boy who demanded that Paulsen teach him about dogs led him to wonder why a , 

native of that area "would have to ask some white jerk from Minnesota about dogs" 

(Salvner, 1996, p. 73). 

Author Harry Mazer, like Paulsen, writes male coming-of-age novels but he writes 

from what he calls his "inner world" a place inside his head where stories and voices are 

revealed to him, a gift this author says took him a lifetime to appreciate and value. Mazer 

states that every voice he hears is a voice from his own life, and that each serves as a 

prototype for his protagonists, himself included. In referring to story source, Mazer reflects 

that "All my books grow out of my life and my family and people I meet. But also from my 

dreams, imaginings, worries and broodings and things I can't get out of my head" (Reed, 

1996, p. 59). It is in his autobiographical fiction The Last Mission (1979), that Mazer puts 

his own fifty year war memories to rest when protagonist Jack Raab accepts why he alone, 

of all his crew members, survived the horrors of war: 
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When we went off to war we were young. We had little sense of life except that it 
was ours, and so was fortune and possibility. I didn't know then, I couldn't have 
known what I know now-the cold dumb, skin-of-the-teeth luck that life is (Reed, 
1996, p. 39) 

Just as authors write to share what they know and have experienced, so do they 

write of their own past struggles, in hopes that young adult readers will realize that there 

are adults who can relate to, who can sympathize with, and who take pride in the struggles 

and accomplishments of today's adolescents. Graham Salisbury, author of Under the 

Blood-Red Sun (1994), reflecting upon his own directionless, dysfunctional adolescent life 

states: 

I like to write about boys who feel rudderless and aimless, as I did, boys growing 
up without someone to help them make decent life choices. I write from the holes in 
my own boyhood and hope that my fiction will help a few kids out there with holes 
in their lives. If the humans around them can't help. Or won't. (Brown & 
Stephens, 1995, p. 177) 

Marion Dane Bauer in writing of the struggles she encountered and endured as a young 

adult considers her intent for writing for young adult readers: 

My overriding purpose for writing, and I suspect this is true of most of us, is to 
keep working out my own issues. I keep going back to that place as a child where, 
for whatever reason, my needs were not sufficiently met. Writing allows me to 
authenticate feelings that I hadn't ever been able to acknowledge that I had, and it 
gives me a place to play out those feelings. (Brown & Stephens, 1995, p. 102) 

Cormier, like Salisbury and Bauer, frequently looks back over his shoulder at 

unescapable ghosts. While serving on a panel discussing fear and its relationship to books 

and readers, Cormier professed that in writing books such as / Am the Cheese (1977) his 

own tormented adolescence is never far from him (Dunleavey, 1995). Dunleavey goes on 

to say "whatever the exact nature of this thing that disturbs each writer's universe, the point 

is that as adults they have not forgotten what makes a child's world so uneasy at times" (p. 

29). In agreeing with Dunleavey, Levy (1991) writes: 

The writers who have best dealt with such childhood terrors, from Charles Dickens 
and Charlotte Bronte to Ray Bradbury and Ursula K. LeGuin, have generally been 
able to do so because they are more closely in touch than are most adults with what 
terrified them as children, (p. 43) 
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Why Young Adults Read Contemporary Young Adult Realistic Fiction 

It has been suggested that because they are writing for an audience of adolescent 

readers, authors bear certain responsibilities for the contribution they make to the genre of 

contemporary young adult realistic fiction. Suggested a number of years ago but no less 

true today, Weeke (1935) says that one essential relative to content is that it be true, that if 

an author is dealing with realism, he or she must do so fairly, avoiding both sensationalism 

and sentimentalism. When writing realistic fiction it is the author's responsibility to devise 

plots that are believable, to raise questions that are pertinent, and to offer elements of an 

important conflict, a climax, and a conclusion that will literally change the life of the 

protagonist (Charbonneau, 1995; Conrad, 1995; Donelson & Nilsen, 1997; Inglis, 1981; 

Reed, 1985; Sutherland, 1997). Little (1990) adds that writers must also avoid being 

pressured into adding or deleting story scenes simply because they offend or please a 

particular audience, for to do so compromises the integrity of an author's work and leaves 

readers, "with...diminished stories, bloodless, safe, and forgettable" (p. 79). 

Paterson (1995) and Cormier address and defend their acceptance of the 

responsibility they have to their readers. Cormier states: 

Fiction must follow an internal logic...innocence doesn't provide immunity from 
evil, the mugger lurking in the doorway assaults both the just and the unjust. Not to 
write happy endings doesn't mean the writer doesn't believe in them. Literature 
should penetrate all the chambers of the human heart, even the dark ones. 
(Publishers Weekly, 1995, p. 140) 

To a reporter who insisted that she must be using her stories to instill a moral lesson in her 

readers, Paterson (1995) responded: 

I'm trying to write for my readers the best story, the truest story of which I am 
capable...those of us who write for children are called, not to do something to a 
child, but to be someone for a chikL.to give the best that is in us to "the audience 
that lives by what it feeds upon." (p. 124) 

In addressing the question of why young adults are reading today's contemporary 

novels, professionals state repeatedly that young adults do so because these novels bespeak 
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their needs. Authors are bringing to the forefront problems and situations pertinent to the 

world of adolescents, and they are doing so in an honest, truthful, realistic, and powerful 

manner (Blackburn, 1983; Donelson & Nilsen, 1997; Fuchs, 1984; McGraw, 1995; 

Mikkelson, 1994; Stahl-Gemake & Wielan, 1984). Authors recognize that while time may 

change the types of problems their readers encounter, underlying emotions remain the same 

throughout the generations. It is their ability to understand their audience and their 

willingness to share ways with which to survive the onslaught of life that enable writers to 

connect with readers, that find novels by authors such as Harry Mazer being read by 

teenagers whose parents read them as teenagers (Johnson-Fellings, 1995; Knafle, Wescott, 

& Pascarella, 1985; Lukens & Cline, 1995; Reed, 1996). 

While Paterson (1995) states that the power to entice and hold young readers occurs 

when authors are willing to give of themselves to the point that readers will give back, 

Robert Lipsyte says it takes more than author sharing to maintain reader involvement; it is a 

reader's willingess to "sink into a scene, to absorb characters, to care, to empathize" 

(Publishers Weekly, 1995, pp. 139-140) that brings about true reader-novel relationships. 

Young adult author Sue Ellen Bridgers sums up the reader-novel relationship, "The book 

without the reader has no life; it is static without the imaginations and experiences of 

another mind, the hand eagerly turning the page, the receiving heart" (Hippie, 1990, p.70). 

If authors do indeed address the problems and needs of young adults, then one way 

they keep readers turning the pages of their novels is through solid, realistic character 

portrayal. That readers identify with characters in a novel is expounded upon repeatedly by 

both novelists and researchers who offer that a story may spring forth from an author's 

mind but it is the reader who brings characters and events to life (Charbounneau, 1995; 

Johnson, 1995; Lukens & Cline, 1995; O'Dell, 1968; Paterson, 1989). Hippie (1990) puts 

the issue of character development into proper perspective: 
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Above all else, a novelist who wants adolescent readers must create significant 
adolescent characters, the kinds of people other teenagers will want to read about, 
think about, share joy and misery with, come to recognize as peers, (p. 41) 

Authors, when questioned, respond to the origin of their characters in much the same way 

they respond to the question of story origin - in a multitude of ways. For some authors 

characters spring forth from their imaginations as professed by Marion Dane Bauer (Brown 

& Stephens, 1995), Robert Cormier (Publishers Weekly, 1995), and Sue Ellen Bridgers 

(Hippie, 1990). Bridgers discusses the origin of one of her characters, "One day a few 

years ago I saw Sara Will Burney coming down the road in the twilight. I wrote down 

exactly what I saw and so a person was born out of my imagination onto the page" 

(Hippie, 1990, p. 40). 

Paterson (1989), when asked how she built her characters, reminded the inquisitor 

that "characters are people, not models you put together with an erector set" (p. 92). 

Richard Peck and Nadine Gordimer, while rejecting a physical synthesis of characters, 

support whole-heartedly the concept of mental character assimilation. Peck says his 

characters are assembled from parts: observations, notes, memories, other people's 

books" and he quotes Gordimer in her response to character source "[t]hey accrete....They 

are composite. Who knows where they come from? You hear a phrase, you notice a look, 

all sorts of impressions come to you" (Peck, 1993, p. 556). 

Paul Zindel and Harry Mazer both claim that their characters are prototypes of 

themselves as teenagers or are composites of people they have known. Zindel holds forth 

that his characters are an amalgam of his life and offers "I lay on [the character] of my own 

childhood and my teenage years....You end up writing about yourself, but you don't know 

it" (Forman, 1988, p. 13). Mazer acknowledges that he writes of his own adolescence, his 

own inner world, and a voice from his own life. He affirms his protagonists "possess traits 

of people he has known well" (Reed, 1996, p. 22). 
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There is in the development of story and character controversy as to which way 

action and words flow - from character to author or author to character and there are 

supporters in both camps. Hippie (1990) addresses this issue quoting supporters of both 

sides and letting readers determine which they accept: 

It is a difficult question for writers: which comes first, the character or the plot? 
Different authors vary in their responses. W. Somerset Maugham says, "You can 
never know enough about your characters." Other writers talk of how their 
characters take over their stories. Playwright Luigi Pirandello puts it this way: 
"When the characters are really alive before their author, the latter does nothing but 
follow them in their actions, in their words, in the situations which they suggest to 
him." Truman Capote goes even further: "You can't blame a writer for what the 
characters say." 

Wrong, say novelists Vladimir Nabokov and John Cheever. Nabokov: "That 
trite little whimsey about characters getting out of hand is as old as the quills. My 
characters are galley slaves." And Cheever: "The legend that characters run away 
from their author - taking up drugs, having sex operations, becoming president -
implies that the writer is a fool with no knowledge or mastery of his craft. The idea 
of authors running around helplessly behind their cretinous inventions is 
contemptible." (p. 39) 

Coles (1989) agrees with Nabokov and Cheever and, in speaking of the poet William 

Carlos Williams and the devices he uses to say what he wants to say Coles offers "True, he 

distances himself from the remarks by attributing them to an anonymous, made-up 

character. But it is he, after all, who has fashioned the statement" (p. 193). 

Whether the words and actions of characters are character specific or author specific 

the point is that "as soon as a character - whether real or imagined - is written about, fiction 

results because the character now lives as imagined in people's minds" (Nilsen & 

Donelson, 1993, p. 100). That characters emerge from printed text to live on in the minds 

of readers is attested to repeatedly (Batson, 1990; Brown & Stephens, 1995; Carter, 1994; 

Coles, 1989; Inglis, 1981; O'Dell, 1968). Carter (1994) shares the words of one of her 

students who reported the death of Louden Swain, a favorite fictional book character, to 

her husband and other acquaintances, "Each time I mentioned the fact that he was dead, 

looks of sorrow and loss would cross their faces. Some looked on me with disdain, I had 

brought the bad news of the death of a close friend" (p. 72). 
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In similar fashion, Coles (1989) reports on the verbal responses of pre-med 

students with whom he reads and discusses literature. Coles said he was reminded of a 

novel's mimetic power, "its capacity to work its way well into one's thinking life, yes, but 

also one's reveries or idle thought, even one's moods and dreams" (p. 204) when a student 

questioned him as to why professors fail to teach a novel as if the protagonist were real. 

Coles' students reported on characters who became friends, characters who became part of 

their minds lives, characters who made differences in their lives, characters who reminded 

them of people they knew, characters who helped "straighten" them out, and characters of 

whom they said they could close their eyes or put cotton in their ears, but from whose 

memory and influence they could not escape. After meeting Stecher in Kafka's The Trial 

(1968), one of Coles' students commented: 

But to me Stecher...he's a guy I think of. I picture him and can hear him 
talking....You don't do that with theories. You do it with a story, because in a story 
- oh, like it says in the Bible, the word becomes flesh, (p. 128) 

<s 

From Coles' student who stated that it is to characters, rather than to his parents, that he 

turns for guidance, comes: 

When I have some big moral issue, some question to tackle,...I think of Jude 
Fawley or Dr. Lydgate or Binx Boiling, or Levin in Anna Karenina, or Johnny 
Hake. Those folks, they're people for me. Nick Carraway or Jack Burden, they 
really speak to me - there's a lot of me in them, or vice versa. I don't know how to 
put it, but they're voices, and they help me make choices. I hope when I decide 
"the big ones" they'll be there pitching, (p. 203) 

Carter's and Coles' students serve as verbal representatives of the many voices of 

readers giving the same or similar responses to the characters they have met in story, 

characters who have become what Carter (1994) terms "literary companions." That 

memorable protagonists influence and remain with readers is an example of the poem 

which Rosenblatt says results from the transaction between reader and text; a transaction 

wherein the reader brings as much to the text as does the author and so permits the reader 
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"to view literature as a vehicle for affirming personal meaning, for exploring values, and 

for gaining new awareness and insights about the world" (Brown & Stephens, 1995, p. 

67). 

Protagonists and Moral Dilemmas in Contemporary Young Adult Realistic 

Fiction 

In addressing the dilemmas of protagonists in young adult novels it is found they 

reflect real life conflicts and fall within the realm of developmental tasks as outlined by 

Piaget and Havighurst, within the realm of social conventions as noted by Erikson and 

Bandura, and within the realm of morality as addressed by Kohlberg and Gilligan. 

Although authors of contemporary young adult realistic fiction permit their protagonists to 

struggle with conflicts and resolutions in each of these three areas, the focus of this 

document is with the resolutions of moral dilemmas. One cannot address the resolutions of 

moral dilemmas without clarifying the distinctions between moral development, 

developmental tasks, and social conventions. The importance of a brief discussion of 

developmental tasks and social conventions rests upon the illumination it casts over the 

moral domain. The importance of the study herewith is based upon the ability to distinguish 

between the developmental, social, and moral domains insofar as dilemmas and resolutions 

are concerned. 

Developmental Tasks and Contemporary Young Adult Realistic Fiction 

While there exists a number of theories relating to developmental tasks, most 

theorists agree that human beings develop in stages, that these stages are defined in 

approximate, not absolute, years, that there is stage overlapping, and that there is stage 

regression as development takes place (Russell, 1991). Jean Piaget's cognitive theory of 

development consists of four major periods, one of which is of particular importance when 

discussing adolescence and that is the period of formal operations which occurs between 

the ages of eleven to fifteen. Piaget states it is during this time frame that one learns to think 
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beyond the present, obtains the ability to link parts and wholes, recognizes a sense of order 

and rules, uses formal logic, examines another's point of view, and engages in a true 

exchange of ideas (Leroux 1986; Nilsen & Donelson, 1993; Russell, 1991; Sutherland, 

1997). 

The importance the cognitive stage of thinking assumes in relation to literature is 

that young people can now recognize story structure, are capable of understanding a wide 

array of human conflicts and their implications, and are more selective in what they want to 

read and discuss. It has only been within the past few decades that adolescents have been 

provided with a full gamut of relevant topics in books written essentially for them, books 

that have not escaped criticism as adults consider the appropriateness of subject matter for 

teenagers. Cormier's I Am the Cheese (1977) and We All Fall Down (1991), Blume's 

Then Again, Maybe I Won't (1971), and Taylor's Roll of Thunder, Hear My Cry (1976) 

all remain popular with young readers despite both their sometimes perceived negative 

tones and the dismay of adults (Donelson & Nilsen, 1997; Russell, 1991; Sutherland, 

1997). 

In referring to developmental task stages it is Russell's (1991) contention that: 

Many of the finest writers are likely oblivious to the names assigned to these stages 
and may not even be aware of an organized theory of development Instead, they 
write intuitively and know human beings from personal observations and not from 
classroom instruction, (p. 14) 

Brown and Stephens (1995) express disagreement with Russell when they offer their own 

belief concerning authors' knowledge of developmental theories: 

Authors take lists of developmental characteristics of young adults and synthesize 
that information with books and characters who exemplify the characteristics or 
who experience the conditions. This correlation shows the connection between 
today's youths and the literature that is being written for them. (pp. 52-53) 

Nilsen and Donelson (1985), in agreeing with Brown and Stephens, uphold an author's 

right to defer to developmental theorists when writing for adolescents: 
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Whether or not young readers are looking for deeper meaning or just enjoying the 
surface plot of a story, they'll likely be most interested in books where protagonists 
face the same kinds of challenges they are experiencing, such as the developmental 
tasks outlined a generation ago by Robert J. Havighurst: 
1. Acquiring more mature social skills. 
2. Achieving a masculine or feminine sex role. 
3. Accepting the changes in one's body, using the body effectively, and accepting 
one's physique. 
4. Achieving emotional independence from parents and other adults. 
5. Preparing for sex, marriage, and parenthood. 
6. Selecting and preparing for an occupation. 
7. Developing a personal ideology and ethical standard. 

8. Assuming membership in the larger community, (p. 578) 

Nilsen and Donelson (1993) offer that a number of psychologists gather all of the 

above mentioned tasks and place them under "the umbrella heading of achieving an 

identity, which they describe as the developmental task of adolescence" (p. 41). Brown and 

Stephens (1995) state that if they had to identify "one overriding characteristic of 

adolescence, it would probably be that of seeking and articulating in a number of ways, a 

sense of self-identity" (p. 53). Much of the intergenerational conflicts found in 

contemporary young adult realistic fiction centers upon the adolescent's acquisition of self-

identity and does so for one of two reasons - the protagonist assumes an identity that is 

unacceptable to significant others in his or her life or the protagonist prematurely and 

unquestioningly accepts and internalizes parental and societal roles and values (Nilsen and 

Donelson, 1993). Numerous authors of contemporary young adult fiction draw from the 

adolescent period of intense emotion and life-style analysis as they formulate story plots, 

dilemmas, and resolutions, letting their young protagonists, like real-life adolescents, 

"make decisions about leaving home, choosing a mate, or deciding on the values they will 

live by for the rest of their lives" (Nilsen & Donelson, 1993, p. 32). 

Yeazell and Cole (1986) address the dilemma issue of developmental tasks versus 

moral conflicts in the adolescent novel stressing that the two are not the same; that 

developmental tasks are related to personal and social growth rather than to moral behavior. 
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Developmental task dilemmas do not require a protagonist to choose among conflicting 

alternative resolutions as do moral dilemmas. In clarifying their point, the authors cite 

Zindell's The Pigman (1968), Lipsyte's One Fat Summer (1977), and Lee's The Skating 

Rink (1969) as concerning the developmental tasks of socially responsible behavior, self 

concept, and self confidence respectively, but not requiring of their protagonist to decide 

among equally desirable or equally undesirable conflicting resolutions as is required of the 

protagonists in Peck's Are You in the House Alone? (1976) and Neufeld's Edgar Allan 

(1968). Yeazell and Cole caution that care must be taken in distinguishing between conflicts 

relating to developmental tasks and conflicts relating to morality when one's point of 

concern is moral dilemmas in contemporary young adult realistic fiction. 

Social Conventions and Contemporary Young Adult Realistic Fiction 

Just as psychologists have professed theories of developmental tasks, so also have 

psychosocialists, such as Erik Erikson and Albert Bandura, set forth theories concerning an 

individual's social development. Lambert (1980) in clarifying the difference between moral 

and social convention reasoning offers: 

Moral reasoning is a consideration of situations involving physical or psychological 
harm, the sharing of goods or rewards, and matters of life and death. Social 
conventional reasoning, on the other hand, centers on experiences with neatness 
and order, regularities in fashion, sex-role conventions, forms of address, and 
other examples of socially routinized and ritualized behaviors, (p. 247) 

Elliot Turiel (1980) offers in-depth insight into that which separates social 

conventions from morality. Social conventions are determined by a social system and 

concern such matters as modes of greeting, eating, and dressing, patterns of family living 

arrangements, or sex-associated occupations. Issues of morality are justice-based, 

unrelated to social context, unaffected by social regulations, and pertain to a limited range 

of issues - the value of life, physical and psychological harm to others, trust, 

responsibility, or violation of rights. The distinction between social conventions and 
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morality is made across developmental levels and while social conventions and morality 

develop parallel to each other, they never merge. Moral development embraces the 

construction of concepts of right or wrong or of justice whereas social convention is a 

process of internalizing socially acceptable behaviors or cultural values. 

Psychosocial theories address the ability of individuals to function within the 

confines of social conventions. Of Erik Erikson's five stage psychosocial development 

theory, it is the stage of identity versus role confusion, achieved during adolescence, that is 

of concern here. Briefly stated, Erikson argues: 

1. A person's development occurs in a social context, interacting with family, 
society, and a particular culture in a particular historic period. 
2. Gaining a sense of identity is tied to making vocational and ideological 
commitments. To participate in society, adolescents must establish a vocational 
direction and value orientation. 
3. Identity is fostered in an environment which allows a) experimentation with 
various roles; b) the experiencing of choice; c) meaningful achievement; d) freedom 
from excessive anxiety; and e) time for reflection and introspection. 
4. Different environmental experiences produce different responses in adolescents. 
5. A positive sense of identity will be evident in the adolescent's willingness to 
participate in the culturally-relevant roles of adult society (Leroux, 1986, pp. 74-
75). 

Russell (1991) believes that "Perhaps the greatest crises of adolescence is the 

discovery of identity, not only personal identity, but cultural and social identity as well" (p. 

14). Social identity issues are addressed by such writers as Norma Klein and Paula 

Danziger in their contemporary young adult realistic fiction novels as well as in Virginia 

Hamilton's M. C. Higgins, the Great (1974), Katherine Paterson's The Great Gilly 

Hopkins (1978), and Walter Dean Myer's The Young Landlords (1979) (Fuchs, 1984; 

Russell, 1991; Sutherland, 1997). In considering the impact literature has on the 

developing adolescent, Scharf (1977) identified three distinct types of literature essential for 

mature social and moral growth: literature of social expectations, literature of social revolt, 

and literature of affirmation. If one is to reach Kohlberg's stage six level of moral 

development, that of conscience, self-determined principles, he or she must experience the 
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acceptance, rejection, and affirmation of societal values, thereby discovering the answer of 

what it is society expects of one. 

Scharf (1977) states that much of the literature popular with adolescents deals with 

the social expectations theme, reflects the social tasks with which adolescents must 

struggle, and offers, in Erikson's terms, "a bridge to a full adulthood where...the young 

adult seeks to make meaningful and self-determined choices" (p. 136). Literature 

containing appropriate social attitudes often has protagonists who are admired and emulated 

by young readers and thus such books provide "a platform of social convention upon 

which the early adolescent can differentiate his group's social ideology from other 

philosophies" (Scharf, 1977, p. 134). 

Scharf argues that following adolescent acceptance of social conventions comes the 

adult-perplexing adolescent rejection of these self-same conventions, resulting ultimately in 

the affirmation of universal human values. It is Scharf's belief that adolescents must 

proceed through these steps, that literature is available that can encourage them in their 

move toward a mature adulthood, and that books and libraries play a vital role in adolescent 

social convention explorations and, therefore, are duty bound to create a climate of 

openness within which this exploration can take place. 

Bandura, in researching the influence of social models on children's learning has, 

by extension, built a significant case for the connection of readers and books in that many 

novels have role models with whom readers can identify. Bandura has argued that a child 

learns through observation of others even in the absence of reinforcement and that genre 

difference between child and role model may also affect the amount of vicarious learning 

(Sutherland & Arbuthnot, 1991). Sutherland and Arbuthnot further state: 

For older children and certainly for adolescents, it would suggest some books in 
which models are peers...Further, it would seem to suggest the importance of 
characters and situations in the stories which are closely enough related to 
children's own lives so that they can identify closely with the motivations for 
behavior and the outcomes of the behavior, (pp. 31-32) 
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Along a similar vein, Patrick Shannon (1986) studied social perspectives through 

the pages of books for younger rather than older readers and found that children's books 

are an important facet of childhood experiences, that they contribute to the intellectual, 

emotional, and social development of children, and that there are implicit social messages to 

be found among their pages. Because authors address sophisticated and sensitive social 

issues that remain with readers for a lifetime, Shannon cautions parents and teachers to be 

aware of what books are saying directly and indirectly. Although most contemporary 

authors reject the notion of didacticism, they nonetheless continue to present subtly such 

messages, and as evidence Shannon offers the works and words of William Steig, Maurice 

Sendak, and Dr. Seuss. Seuss offers "I'm subversive as hell...77ie Cat in the Hat is a 

revolt against authority...It's revolutionary in that it goes as far as Kerensky and then 

stops. It doesn't go quite as far as Lenin" (p. 657). Sendak's protagonist in Pierre (1962) 

is told to "care about life's choices because indifference can bring personal harm" (p. 657). 

Steig, in suggesting that authors cannot escape sending messages to their readers anymore 

than they can prevent their opinions from creeping into their books, relates: 

When I wrote Dominic I didn't mean it to be about anything...I have a position, a 
point of view, but I don't have to think about it to express it. I write about anything 
and my view will come out. So when I am at work, my conscious intention is to tell 
a story to the reader. All this other stuff takes place automatically (Shannon, 1986, 
p. 661). 

Shannon concludes: 

If indeed children's books affect children's development, children's authors present 
moral and social messages in their books, and children reread their favorite books 
often, then it seems important to evaluate the messages in the books children choose 
as their favorites because they contribute to children's moral and social development 
as individuals and citizens, (p. 658) 

Matters of social convention dilemmas rather than conflicts of morality are included 

in numerous contemporary young adult realistic fiction novels. Anna Charles, the 

protagonist in Taking It (Cadnum, 1995), uses the technique of feigned shoplifting to 
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bring attention to herself and to shame her divorced parents whom she believes to be 

neglecting her. While she is not legally punished for her actions, she certainly feels the 

brunt of social disapproval from her family, Mends, and society at large in that her 

behavior is both socially inappropriate and unacceptable. Daughters reject their mothers' 

socially unacceptable behavior in such novels as Hannah In Between (Rodowsky, 1994) 

and Just Like A Friend (Sachs, 1989). In the first novel, Hannah shrinks in shame at her 

mother's alcoholic actions, while it is silly, irresponsible, adolescent behavior that causes 

Patti, the protagonist in the second novel, to vow that her life will not be patterned after her 

mother's. 

Scharf (1997), in reflecting upon older novels like Scott's Ivanhoe, states "Certain 

novels of style and manners are of continuing appeal to early adolescents seeking to 

discover the rules and mores of social interchange in their own society" (p. 133). The 

matter of import for the current research is succinctly stated by Turiel (1980): 

If social convention is to be distinguished from morality, then it is necessary that 
stimulus events used in research be appropriate to the domain being investigated. 
That is, the use of events in the social-conventional domain would be inappropriate 
in research on moral judgment or behavior, (p. 75) 

Kohlberg, Justice-based Moral Dilemma Resolution, and Contemporary Young Adult 

Realistic Fiction 

It is within the context of social interplay, interaction, and discourse that one 

internalizes a code of ethics that forms their core basis of morality. Morality is not 

something that one can ingest like food, put on like raiment, or accrue through osmosis or 

indoctrination, nor is it something that settles upon one simply because they have attained a 

particular age or level of maturity. The internalizing of moral concepts, those important 

social standards, rules, and conventions, begins at birth, travels with one when first 

participating in supervised and then independent play, and shadows one while interacting 

with parents, with peers, or with significant others - the extended family, teachers, and 
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ministers. It is through social experiences and relationships that children learn the essential 

rules and procedures that establish moral standards (Damon, 1980). 

It is to the matter of moral development that Lawrence Kohlberg's attention was 

turned in the late 1950s and his major contribution was in showing how moral development 

can be studied in a manner that is empirically sound at the same time as it is philosophically 

coherent (Colby, Kohlberg, Gibbs, & Lieberman, 1983; Damon, 1980; Vitz, 1990). 

Incorporating the works of Socrates, Kant, Freud, Mead, and Piaget and their concept of 

morality as justice and of moral development as a movement toward autonomy, Kohlberg 

posited a theory of moral development that focused on moral decision making processes 

and the cognitive-moral structures assumed to give rise to these processes, adding a second 

phase of judgment, that of responsibility (Kohlberg, 1981; 1983). 

Kohlberg, in describing his moral development levels as stages, did so in a strict 

Piagetian sense, offering proof derived from a longitudinal study involving fifty-eight 

males from ten to sixteen years of age. Kohlberg's cognitive-developmental theory of 

moral judgment is universal rather than single-culture bound, is single-stage dominate, and 

involves moral movement that is always upward (Colby, Kohlberg, Gibs, & Lieberman, 

1983; Dowd & Haden, 1994). Vitz (1990) states of Kohlberg's six stages of moral 

development that everyone begins at stage 1 and if given an adequate stimulating cognitive 

environment will develop to stage 6. He further adds that each stage embodies a 

qualitatively different kind of moral reasoning and represents a form of thinking about 

morality independent of any particular moral context Blasi (1990) reflects that Kohlberg's 

theory is a psychological attempt to account for the ways in which conflicts among ties are 

resolved and that one assumption held by Kohlberg is that people understand, at some 

point, that the "emotional strength of connection may not always be the best principle for 

finding moral solutions" (p. 213). 
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Studies addressing the issue of stage movement in Kohlberg's model have been 

conducted in regards to stage preference and moral judgment comprehension (Rest, Turiel, 

& Kohlberg, 1969), stage level capabilities and age (Freiberg, 1982; Gosa, 1977), stage 

advancement (Biskin & Hoskisson, 1974; Blatt & Kohlberg, 1975; Lockwood, 1977), and 

stage hierarchy (Rest, 1973). Movement upward into higher levels of moral stage 

development is an important concept in regards to an individual's decision making abilities 

and Kohlberg's study established that there exists a clear relationship between 

chronological age and level of reasoning with children and adolescents moving at varying 

rates of speed through the stages (Galbraitli and Jones, 1975). It is between the ages of ten 

and sixteen, the period of adolescence, that one is capable of stage 3 and stage 4 decision 

making and while the transition from conventional morality to principled thinking, stages 5 

and 6, can occur during late adolescence, it is generally found to be absent (Goslin, 1969; 

Hoskisson and Biskin, 1979; Leroux, 198p). 

Of importance to the present study is Galbraith and Jones's (1975) outline of 

Kohlberg's cognitive moral development th eory in relation to decision making. Stating that 

an individual's thinking about moral situations matures according to a specific sequence, 

Galbraith and Jones offer: 

Level 1: Pie-Conventional 
At this level an individual's moral reasoning results from the consequences 

of the actions (punishment, reward, exchange of favors) and from the physical power of 
those in positions of authority. 

Stage 1: Decisions result frobi a blind obedience to power, an attempt to 
avoid punishment, or an attempt to seek rewards. 

Stage 2: Decisions result from a desire to satisfy one's own needs and 
occasionally the needs of others. Individual! s view reciprocity as a matter of "you scratch 
my back and I'll scratch yours." Reasoning involves little consideration of loyalty, 
gratitude, or justice. 

Level 2: Conventional 
At this level an individual's moral reasoning involves consideration of the 

interests of others (family and peers) and a desire to maintain, respect, support, and justify 
the existing social order. 
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Stage 3: Decisions result from a desire to please and to help others and to 
receive their approval in return. Behavior is frequently judged by intention - "he means 
well" becomes important for the first time. 

Stage 4: Decisions result from a desire to maintain the existing authority, 
rules, and social order. Right behavior consists of doing one's duty. 

Level 3: Post-Conventional 
At this level an individual's moral reasoning incorporates moral values and 

principles that have validity and application beyond the authority of the groups. Moral 
reasoning becomes more comprehensive and reflects universal principles. 

Stage 5: Decisions result from recognition of an individual's rights within a 
society that has a social contract. As a result the individual's reasoning emphasizes the 
"legal point of view," but with an emphasis upon the possibility of changing laws. 

Stage 6: Decisions result from an obligation to universal ethical principles 
that apply to all mankind. The universal principles of justice, reciprocity, and equality of 
human rights, and respect for the dignity of human beings as individuals serve as a basis 
for individual reasoning (p. 17) 

Galbraith and Jones's insight into decision making and stage level bears directly upon 

contemporary young adult realistic fiction in that prior to the age of ten to twelve children 

are rarely capable of stage 4 decision making and "discussions in well-meaning stories that 

ignore this are meaningless for character development" (Frieburg, 1982, p. 44). 

Whether by coincidence or design, it was during the 1960s and 1970s, while 

Kohlberg was theorizing and testing his stage level theory of moral development, that a 

major turning point in the literature written for adolescents was occurring. Replacing the 

junior and series novels of the 1940s and 1950s were the controversial 1960s and 1970s 

books embracing heretofore prohibited raw societal issues - drug use and abuse, 

illegitimacy, crime, rape, and murder. Cries of alarm from the adult population, and cries 

of praise from the adolescent audience for which these books were written, created an 

environment conducive to the undertaking of studies involving Kohlberg's stage theory of 

moral reasoning in relation to children's and young adult literature (Dowd & Haden, 1994; 

Gosa, 1977; Hoskisson & Biskin, 1979; Pillar, 1979; Readence, Moore, & Moore, 1982; 

Rihn, 1980; Stahl-Gemake & Wielan, 1984; Yeazell & Cole, 1986). 

Dowd and Haden (1994), in seeking to validate Kohlberg's premise that 

individuals are cognitively attracted to moral reasoning one level above their own, 
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randomly selected twenty-five realistic fiction books from the 1987 through 1990 

International Reading Association's Young Adults' Choices list and conducted a content 

analysis to determine if there was a relationship between protagonists' stages of moral 

development and young adult readers' stages of moral development After determining each 

fictional character's level of moral development, Dowd and Haden compared the data to 

same-age, real-life young adults. Results revealed that seventy-six percent of the fictional 

protagonists were in stage three and four percent were in stage four of moral development, 

thereby verifying Kohlberg's premise that "most young adults use either stage three or 

stage four of moral reasoning. Therefore, the protagonists in the sample titles match the 

moral stage of their real-life counterparts" (p. 182). Conclusions drawn by Dowd and 

Haden are that authors of young adult novels do portray protagonists realistically in terms 

of moral stage development, that young adults do identify and relate with their moral 

personifications in print and their moral dilemmas, and that protagonists' stages of moral 

development should be taken into consideration in the "creation, selection/evaluation, and 

use of fiction for this age level" (p. 186). Dowd and Haden (1994) add that young adults 

frequently find themselves having to make decisions about moral dilemmas in a 

"bewildering complex society," and suggest that adolescents can grow in moral maturity 

"vicariously by reading about characters who grapple with ethical predicaments" (p. 177). 

They offer, as examples of novels frought with moral dilemmas pertinent to today's young 

adults, Gillyflower (Howard, 1986), Pictures of Adam (Levoy, 1986), Uneasy Money 

(Brancato, 1986), Good-Bye to Good 01' Charlie (Peterson, 1987), and December 

Stillness (Hahn, 1988). 

Rihn (1980), in a stratified random sample of six pre-1949 and six post-1949 

Newbery Award books, used Kohlberg's moral development scale to evaluate the stage 

and level of moral reasoning that protagonists use to resolve moral dilemmas. Controlling 
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for era written, author gender, and protagonist gender, Rihn found that higher stages of 

moral reasoning were used to resolve moral dilemmas in those books written after 1949, in 

those books written by male authors, and in those books with male protagonists. Rihn 

indicates that the results of his study have serious implications for teachers and curriculum 

planners in that it suggest that "men create and make more sophisticated decisions than 

women... protagonists as well as children approach resolutions to moral dilemmas with 

varying levels of sophistication. Children cannot appreciate what they cannot comprehend" 

(p. 396). 

Readence, Moore, and Moore (1982) used Kohlberg's stages of moral reasoning in 

conjunction with literature to promote independent reading at the interpretive level for 

middle and high school students. Stating that students should be taught ways to glean, 

independently, the deeper meaning of an author's writing, Readence et al. developed a 

framework of moral reasoning with which students could classify the moral decisions of 

fictional characters. By reading fables and short passages, students became familiar with 

Kohlberg's levels and stages of moral reasoning after which levels and stages of moral 

reasoning of fictional characters were initially identified through teacher-led whole class 

assignments, then through small group readings and discussions, and finally, through 

independent, individual assignments. The authors state that applying Kohlberg's levels and 

stages of moral reasoning to literary characters permits middle and high school students to 

interpret readings on their own, allows students to assimilate concepts as they encounter 

them, and engages students in a variety of reading materials. 

In seeking ways to promote the moral development of children, Hoskisson and 

Biskin (1979) used Kohlberg's dilemma reasoning scoring guide to devise a systematic 

method for determining, in children's literature, the stages of moral development of story 

characters, their moral dilemmas, their alternative solutions, and their ultimate moral 
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decisions. It is Hoskisson and Biskin's belief that knowledge gained from teacher-reader 

discussions of the moral judgments made by story characters encourages readers to 

consider alternative solutions to moral dilemmas they might encounter in their own lives. 

Employing a reflective thinking process, discussion leaders used questions of fact, 

interpretation, and evaluation to ask about moral dilemmas in particular reading selections 

and used basic, or interpretive, questions and follow-up questions of an analytical nature to 

ensure discussion flow and student involvement. The authors concluded that examining 

story characters' moral decisions through teacher questioning resulted in increased 

awareness of moral thinking on the part of children and led them to higher stages of moral 

reasoning. 

Because contemporary young adult realistic fiction is respected by teachers and 

librarians, educators should stay with this genre of literature in an attempt to foster higher 

levels of moral reasoning in students. Yeazell and Cole (1986) address the seriousness of 

employing literature for this purpose, explaining that proponents of using fictional novels 

to increase the moral reasoning levels of adolescents often fail to distinguish between 

developmental tasks and moral issues. The authors do argue, however, that carefully 

selected adolescent novels can foster young people's moral development and state there are 

four major characteristics that are essential if a particular novel is to lend itself to the 

purpose of raising readers' levels of moral decision making: 

1. The novel should present a moral dilemma, a situation in which a character must 
choose among conflicting alternatives, none of which is entirely satisfactory. Typical 
dilemmas involve questions of responsibility, fairness, rightness and wrongness, empathy 
and caring, and motive or intention. The protagonist or another character must be presented 
with a moral dilemma and recognize it as such. 

2. The protagonist or other characters must be aware of alternative actions available 
to them. Genuine alternatives must be meaningful to the person, viewed as feasible, equally 
desirable, and justifiable. 

3. A novel should demonstrate moral reasoning. Moral reasoning requires that the 
individual be able to assume the perspective of others, understand the consequences of 
behavior, and recognize good reason. To be moral is to be more than caring and 
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empathetic; it is to act in a rational way. Moral action is based on reason not on whim or 
emotions. 

4. A moral decision must be made and acted upon. Morality concerns behavior, not 
merely reasoning about it. To be an adequate model of morality, a book cannot present a 
problem and possible consequences of alternative solutions and then refuse to have the 
protagonist make a decision. That decision does not have to be one that the reader considers 
correct; indeed, the whole notion of moral dilemmas is that the competing claims and 
obligations present problems with no single right answer. But there must be a decision and 
it must be reasonable and realistic, (pp. 294-297) 

Yeazell and Cole suggest that keeping the characteristics of a moral dilemma, of 

identifiable alternatives, of moral reasoning, and a moral decision in mind will aid in 

selecting novels which can foster moral reasoning and moral decision making and will help 

those who select such novels to distinguish between stories which address developmental 

tasks and those which address issues of morality. 

Gosa (1977) stresses that children's literature has always been an important 

component in teaching children moral values. While forthright moral lessons became less 

obvious through the years, overtones of morality continued to be found between the covers 

of books written for the young, with the "bad guys" receiving their just desserts and the 

"good guys" living happily and prosperously ever after. It was during the 1960s that young 

adult literature began to address issues of stark reality, causing the general reading populace 

to split into two camps, those who approved and those who disapproved of young readers 

being exposed to situations of raw reality. 

Gosa (1977) turned her attention to this new contemporary realistic fiction, using 

Kohlberg's six stages of moral development and his premise that one is rarely capable of 

using the principled thinking format of stage six moral reasoning before the age of twelve, 

to determine if the moral decisions made by protagonists were appropriate or inappropriate 

for children ages four to sixteen. Gosa analyzed ten realistic fiction books written between 

1970 and 1975, a book population of picture books and chapter books written for 

kindergarten through twelfth grade readers, and concluded "children's fiction spanning 

ages two to roughly sixteen, is loaded with moral decisions, the majority of which are 
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resolved by stage 6 values even if the protagonist is very young" (p. 530). Although Gosa 

found appropriate as well as inappropriate examples of moral decision making in all levels 

of books, she found that most of the inappropriate moral decisions were made by picture 

book protagonists where dilemmas were resolved at levels far above the capabilities of the 

intended audience. Gosa concluded that evidence of inappropriate moral decision making is 

support enough to caution authors to write, editors to publish, and librarians and parents to 

purchase books which offer realistic moral reasoning if books are to be of any use for 

children in terms of moral growth. Stahl-Gemake and Wielan (1984) support the contention 

that critical thinking can be enhanced by employing novels or stories that contain moral 

issues, but that such writings must contain the following elements: 

1. The story plot should focus on an age-appropriate dilemma - a problematic 
situation in which a character experiences conflict over alternate solutions because 
each involves unsatisfactory consequences. 
2. Main character should be developed realistically. Student must be able to identify 
with the main character so as to experience vicariously the force of the dilemma. 
3. Main character should explore alternatives for solving the dilemma. An important 
element of conflict resolution involves the verbal exploration of alternatives and 
options. Some adolescent novels lack examination of choices. Students must be 
helped to realize that enlightened decisions result from generating and weighing 
options. 
4. Dilemma resolution should be realistic and promote critical thinking from higher 
levels of moral development, (pp. 35-36) 

Gilligan, Care-based Moral Dilemma Resolution, and Contemporary Young Adult Realistic 
Fiction 

While Kohlberg's justice-based, moral decision making model has received wide 

acceptance and acclaim, it has not been without its critics. Carol Gilligan, a colleague of 

Kohlberg's, takes exception to his moral stage development theory in that with his theory 

females, unlike males, tend to score and asymtote at stage 3, a level generally reached 

during the adolescent years and where "justice is founded on empathy and trust, on 

maintaining close relationships and talking problems out, on avoiding hurt and offering 

generous help to others" (Puka, 1989, p. 300). Gilligan further argues that Kohlberg's 
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moral stage development theory was underpinned by using primarily male subjects 

resolving hypothetical moral dilemmas centering around male protagonists and as a result 

skews his theory to male-preferred justice-based moral dilemma resolutions (Bussey and 

Maughan, 1982; Garrod & Beal, 1993; Gilligan, 1982; Kazemek, 1986; Kohn, 1997; 

Puka, 1989; Saltzstein, 1983; Vasudev, 1988). 

Gilligan (1982) holds that females consider moral dilemmas in a different manner 

than do males and therefore resolve them differently, using an ethic of care rather than an 

ethic of justice. Gilligan's theory of the ethic of care includes both self and others and 

maintains that caring for one another's and one's own needs is all-important and stands in 

stark contrast to the ethic of justice which holds that community needs take priority over 

individual needs; that everyone should be treated the same (Beason & Lester, 1997; 

Gilligan, 1982; Hepburn, 1993; Lyons, 1983; Mason, 1990; Socoski, 1982; Vitz, 1990). 

Gilligan further argues that the implementation of care-based moral dilemma resolutions in 

no way indicates moral development deficiency on the part of females, but rather 

underscores that females primarily make moral decisions based on sensitivity to the needs 

of others (Bussey & Maughan, 1982; Clinchy, 1993; Gilligan, 1977; Greeno & Maccoby, 

1993; Kazemek, 1985; Leroux, 1986). 

Hepburn (1993) advocates that distinguishing between justice and care involves 

distinguishing between blind justice and seeing justice and that by removing the "veil of 

ignorance" one will be able to view moral issues not as "What would I wish to happen if I 

had no specific interest in the matter?" (p. 33) but rather as "What would I wish to happen 

to me or to my husband/wife/child?" (p. 33). Nunner-Winkler (1993) offers as an example 

of the ethic of care the question: "Is it right to spend money on a pair of shoes, when I have 

a pair of shoes and other people are shoeless?" (p. 144). 
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Gilligan (1977) states that the difference between an ethic of care and an ethic of 

justice is epitomized by an assertion of the age-old split between "thinking and feeling, 

justice and mercy" (p. 488). While Gilligan and advocates recognize that both males and 

females are capable of employing either care or justice ethics in resolving moral dilemmas 

and while they do not propose that justice-based or care-based moral dilemma resolutions 

are gender specific, they do believe them to be gender preferred and a number of studies 

supports this theory (Eisenberg & Miller, 1987; Garrod & Beal, 1993; Gilligan & 

Attanucci, 1985, 1988; Johnston, 1985; Johnston, Brown, & Christopherson, 1990; 

Lyons, 1983; Smetana, 1984; Yacker & Weinberg, 1990). 

One explanation offered for the gender-preferred approach to moral dilemma 

resolution concerns the male/female orientation that one passes through on the way to 

adulthood. There is research to support the contention that child-rearing practices include a 

period of separation/connection where males move away from their mothers and into a 

separation/justice concept of life, an action critical to male gender identity and the 

development of masculinity. Females, on the other hand, remain attached to their mothers, 

maintaining a connected, care-based outlook on life, an action essential to female gender 

identity and bearing directly on moral dilemma resolutions (Damon, 1988; Gilligan, 1982; 

Gilligan & Attanucci, 1988; Inglis, 1981; Langdale, 1993; Puka, 1989). Bella, Madsen, 

Sullivan, Swidler, and Tipton (1985) extend substantiation to Gilligan's care-based theory 

of moral development when they offer that connectedness is essential to moral worth and 

that, indeed, intimate relationships are the "touchstones of truth and goodness" (p. 250). 

Bauer (1993), in discussing the theory of male-separation and female-

connectedness, addresses the issue of sexism in literature for young adults. She offers that 

almost anything a male protagonist undertakes is viewed as more important than that 

undertaken by a female protagonist and admits to having been guilty of this concept herself. 
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A comment to her editor that a novel-in-progress was "good, but it's not a winner" simply 

because "it's about a girl struggling with clearly female issues" (p. 577), caused Bauer to 

examine the separation/connection theory in relation to her own writings: 

The simple theory explains the basic difference between the novels I write and, for 
instance, those of Gary Paulsen. In each of my stories - Shelter from the Wind, On 
My Honor, A Dream of Queens and Castles, Face to Face - the main character, 
male or female, struggles from isolation to connection. In Paulsen's work -
Dogsong, Hatchet, The Voyage of the Frog - the main character experiences the 
same isolation I write about. In fact, the isolation is often given physical reality. 
However, the story's end brings a deeper sense of the main character's rightness 
within himself, not a moment of connection, (p. 579) 

Bauer offers that sexism in books must be eradicated, that male and female protagonists can 

and must embrace both assertiveness and love, that the notion must be dispelled that 

anything undertaken by a male is inherently more valuable than that undertaken by a 

female, and that readers must be offered stories which advance the concept that female 

experiences are authentic and important and must, therefore, "be taken seriously." 

Other researchers and writers who have addressed the issue of sexism in children's 

and young adult books include Dougherty and Engel (1987) and Kinman and Henderson 

(1985). Kinman and Henderson did a content analysis of sexism in 1977 to 1984 Newbery 

Medal books and found that where a 1971 study done by the Feminists on Children's 

Literature revealed male protagonists outnumbered female protagonists by a ratio of 3:1, by 

1984 they found that ratio to be 3:2 in favor of females. The researchers concluded that 

authors of Newbery Medal books are writing nonsexist literature about society as it is and 

are offering realistic characters making realistic choices that are providing readers with 

positive images of self-potential residing within their own innate ability rather than in their 

maleness or their femaleness. 

Dougherty and Engle (1987) also conducted a content analysis, but on Caldecott 

award and Honor books of the 1980s as opposed to the Newbery winners of Kinman and 



50 

Henderson. Dougherty and Engle compared their findings with earlier studies which had 

revealed Caldecott books to be male dominated and concluded that Caldecott books of the 

1980s indicated a less than satisfactory shift toward sex equality and changing sex 

characteristics and roles. They offered the recommendation that one go outside the realm of 

Caldecotts if one wishes to offer children additional literature that is free of sex biases. 

Research pertaining to real-life moral dilemma situations involving male and female 

protagonists and using male and female subjects supports Gilligan's ethic of care and her 

three stage moral development theory (Gilligan & Attanucci, 1988; Gilligan, 1982; Lonky 

& Rybash, 1988; Lyons, 1983). Gilligan (1977), in offering her moral development 

theory, traces the development of women's moral judgment from an initial concern with 

survival, to a focus on goodness, and finally to a principled understanding of nonviolence. 

Damon (1988) delineates Gilligan's stages as: "Level 1 -cares for the self in order to 

survive; Level 2 - assumes responsibility for others' welfare and values care and 

responsibility for others; and, Level 3 - realizes that the self as well as others requires care" 

(p. 99). Dana and Lynch-Brown (1991) outline Gilligan's stages of moral development and 

transitions, highlighting the characteristics of each and noting the basis employed in 

arriving at moral decisions: 

Level: Pre-Conventional 
Stage 1: Orientation to Individual Survival 
Characteristics: The self, the sole object of concern, is constrained by a lack 
of power. 
Decision Base: Individual survival. Protection from hurt 

Transition: Selfishness to Responsibility 
Characteristics: One views self as attached or connected with others. 
Decision Base: "Do the right thing." Sees potential for social acceptance. 

Level: Conventional 
Stage 2: Goodness as Self-Sacrifice 
Characteristics: One views self by ability to care for and protect others. 
Decision Base: Acceptance of others. Need for approval. 
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Transition: Goodness to Truth 
Characteristics: Asks: Is it selfish or responsible, moral or immoral, to 
include my needs with care and concern for others? 

Decision Base: Self honesty fairness quest. Concern for intentions and 
consequences of actions as well as not hurting others. 

Level: Post-Conventional 
Stage 3: Moral of Non-Violence 
Characteristics: Care is a universal obligation. 
Decision Base: Willingness to take responsibility for choices, (p. 14) 

Gilligan's theory, as has Kohlberg's, has not only been tested empirically but has 

also been instituted in studies concerning children's and young adult literature. Kazemek 

(1985), in echoing Gilligan's sentiments that "while male morality is not necessarily a 

characteristic of the male sex and female morality is not necessarily a characteristic of the 

female sex, in our society they do indeed tend to be sex-related" (p. 5), proposes that 

adolescents be given an alternative to the usual male justice morality perspective by 

introducing them to novels whose protagonists solve their moral dilemmas using an 

orientation of care. Kazemek offers Island of the Blue Dolphins (O'Dell, 1960), The Great 

Gilly Hopkins (Paterson, 1978), and Roll of Thunder, Hear My Cry (Taylor, 1976) as 

examples of novels wherein the protagonists "reject a morality based on rights, rules, and 

separation" (p. 11) for a morality "grounded in a specific relationship and a concern for the 

pain and suffering of another" (p. 8). It is Kazemek's belief that knowledge and use of the 

female morality of care and response will offer adolescents an avenue of "non-violent 

conflict resolution" (p. 6), a much-needed perspective in today's chaotic world. 

Johnston (1986) analyzed the responses made by eleven and fifteen-year-old male 

and female adolescents to morals dilemmas embedded in fables and found that while both 

genders used both orientations, justice and care, in resolving moral issues, females used 

the care orientation more frequently than did male subjects. Johnston's study also supports 
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the concept of gender difference in moral problem solving, but found the difference to be 

dilemma context dependent. It was also shown that there was a greater tendency for older 

adolescents to switch moral orientations or to use both orientations simultaneously when 

resolving a particular moral dilemma. 

Adler and Clark (1991) undertook a content analysis of 1984 to 1989 Newbery 

Award and Honor books to determine if the protagonists evidenced parallel moral and 

social development The researchers analyzed for method of moral dilemma resolution and 

for Erickson's psychosocial theory of development and found, without exception, 

protagonists, whether male or female, resolved moral dilemmas using Gilligan's theory of 

care. This held true for novels such as A Fine White Dust (Rylant, 1986) and On My 

Honor (Bauer, 1986), written by female authors with male protagonists, and novels such 

as The Moves Make the Man (Brooks, 1984) and The Whipping Boy (Fleischman, 1986), 

written by male authors with male protagonists. The researchers further discovered that 

protagonists' moral growth developed parallel with their psychosocial growth, with male 

and female protagonists exhibiting well-developed and well-accepted stages of identity and 

intimacy, stages normally achieved during adolescence and young adulthood. The authors 

state that the results of their study offer the striking view "that only through responsibility 

and connection to others can adult identity be achieved" (p. 766). 

Sisk (1982) and Dana and Lynch-Brown (1991) suggest that novels consisting of 

moral dilemmas and resolutions be used to advance the moral development of gifted 

adolescents. Dana and Lynch-Brown advocate literature that includes both ethics of moral 

dilemma resolution, care and justice. It is their belief that: 

A broad perspective of moral development including justice, care, and 
responsibility coupled with discussions of characters encountered in children's 
literature, provide a framework for educating gifted children. This education may 
promote attaining higher moral standards that will benefit students now and society 
sometime in the future when these students become adult leaders, (p. 16) 
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The results of the above given studies support the concept that fictional situations 

and fictional protagonists in contemporary young adult realistic fiction are mirror reflections 

of true-to-life adolescents and their dilemmas as professed by numerous researchers and 

writers (Dehart & Bleeker, 1988; Donelson & Nilsen, 1997; Freiberg, 1982). Support has 

also been found for the employment of both care and justice when analyzing moral 

dilemmas and resolutions on the part of protagonists in literature (Blackburn, 1983; Dana & 

Lynch-Brown, 1991; Krebs, Vermeulen, Denton, & Carpendale, 1994; Leroux, 1986). 

Gilligan, herself, "points out that these two moralities are not opposites or sequential; one 

is not necessarily 'better' than the other. Rather they are complimentary" (Langerman, 

1990, p. 136). 

Existing research supports both justice-based and care-based moral dilemma 

resolution theories. If both theories are respected and accepted and moral dilemma 

resolutions are gender-preferred this should prove true in novels written by male and 

female authors with male and female protagonists addressing moral dilemmas and the 

ensuing resolutions. The current study is being undertaken to determine the veracity of this 

supposition. 

Summary 

The research in this chapter is divided into three sections which are related to the 

topic of this study. The review of literature is of 

1. contemporary young adult realistic fiction as a genre 

2. authors of contemporary young adult realistic fiction and why they write 

3. completed studies on protagonists and moral dilemma resolutions 



CHAPTER 3 

METHODOLOGY 

Overview 

This study is being undertaken to determine whether there is a difference in the way 

male and female authors of contemporary young adult realistic fiction portray moral 

decision making by their male or female protagonists. This researcher will analyze three 

areas: the gender of the author, the gender of the protagonist, and the basis for resolutions 

made in relation to moral dilemmas. This study is being undertaken to determine whether 

authors, in conjunction with their protagonists, support the theory that moral decision 

making is gender-preferred with males preferring justice and females preferring care; to 

create an awareness of the moral decision making process protagonists model for young 

adult readers; to aid teachers in selecting novels that will offer students the opportunity to 

consider and practice both care-based and justice-based moral decision making; to enlighten 

authors of contemporary young adult realistic fiction as to the moral decision making 

process of justice and care so that their writing may more accurately reflect such; and to 

provide public and school librarians, as well as parents, with an analysis of contemporary 

realistic fiction available for young adults which includes the two methods of moral 

decision making, information which can be used to help guide their selection of books for 

young adults' reading. 

Content analysis, long considered an effective method of research on novels 

because it is both an objective and a systematic method of describing content, has been 

chosen as the method most appropriate to obtain the data necessary to answer the questions 

proposed in this study. 

54 
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Holsti (1969) defines content analysis as "an objective, systematic, and general 

description of the manifest content of a text" Holsti clarifies his definition by stating that 

content analysis is objective in that it is governed by explicit rules calling for an interrater 

reliability test; is systematic in that categories are bound by consistent rules; and influences 

a general description that is generalizable to other data. 

Dale (1989) relates the American Library Association definition of content analysis 

as listed in the American Library Association Glossary of Library and Information Science: 

Analysis of the manifest and latent content of a body of communicated 
material (as a book or film) through a classification, tabulation, and 
evaluation of its key symbols and themes in order to ascertain its meaning 
and probable effect, (p. 45) 

Dale further states that content analysis is particularly valuable for school library 

media specialists in that through knowledge and employment of this method one can avoid 

purchasing materials that are "stereotypical or biased in characterization or portrayal of 

events" (p. 45). 

Content analysis is concerned with two units of measure, the recording unit and the 

context unit The recording unit concerns itself with the basic unit of text to be classified 

whereas the context unit is the amount of material read in order to analyze the recording 

unit. In this study the recording unit is word(s), sentence(s), or paragraph(s) and the 

context unit is an entire book. 

In reviewing doctoral dissertations and materials related to children's and young 

adult literature it was found that content analysis is often the selected method of analysis. 

Crossland (1996) used content analysis in analyzing children's historical fiction dealing 

with World War n. Greenlaw (1970) selected the method of content analysis to determine 

the extent to which children's science fiction reflected adult concern with the impact of 

technology of human values. Greenlaw stresses: 



56 

The communication process consists of a message moving from a source, through a 
channel, to a receiver. Content analysis is a means of analyzing the content of the 
message. Content analysis techniques can be applied to any type of message be it 
book, magazine, newspaper, movie, photograph, cartoon, etc. (p. 93) 

Children's and young adult literature readily lends itself to the content analysis 

method of research. Kinman and Henderson (1985) used this method to analyze sexism in 

Newbery award winning books; Hoskisson and Biskin (1979) employed content analysis 

to link moral dilemmas and discussion in helping children think about the moral judgments 

made in a story; Dowd and Haden (1994) analyzed Young Adults' Choices novels to 

compare protagonists' levels of moral development with that of real-life young adults; 

DeHart and Bleeker (1988) looked at young adult realistic novels to determine whether they 

could serve as models for problem solving; and Knafle, Wescott, and Pascarella (1985) 

used content analysis to assess text and illustration values in forty-nine Caldecott winners. 

Selection of Novels 

The Horn Book Guide for the years 1989 to mid-1998 was utilized to garner the 

population of books for this study. The Horn Book Guide is published semi-annually and 

contains annotated book reviews. Reviewers for the Horn Book Guide are highly respected 

professionals and include, among others, librarians, professors of reading, professors of 

children's and young adult literature, and authors. The Horn Book Guide reviews all newly 

published young adult novels and these novels are then rated from one (outstanding) to six 

(unacceptable). Donelson and Nilsen (1997) state that the reviews, as far as children's and 

young adult books are concerned, "separate the wheat from the chaff." 

The Horn Book Guide, with its semi-annual reviews of all currently published 

books, offers reputable and professional reviews from which to select a book population 

for content analysis of contemporary young adult realistic fiction. All books in the Older 

Fiction (grades 7-8, Young Adult) section rated one (outstanding, noteworthy in style, 



57 

content, and or illustrations) and two (superior, well above average) by Horn Book Guide 

reviewers were initially selected. The ensuing list of 395 books was reduced to 194 by 

eliminating those books that did not fit the definition of contemporary young adult realistic 

fiction as defined in Chapter 1. Eliminated were books of fantasy, science fiction, short 

stories, informational books, reissues of older books, historical fiction, books not set in the 

United States, and books with time settings prior to 1960. Books whose protagonists were 

younger than twelve or older than eighteen were also eliminated as they fell outside the age 

range generally accepted for young adult classification. As the books were read, those that 

did not contain a moral dilemma as defined in the list of terms in Chapter 1 were also 

eliminated. 

Novels of the contemporary young adult realistic fiction genre must reflect the 

dialogue, custom, culture, dress, attitudes, and habits of today's youth and therefore it was 

significant to this study that novels analyzed reflect present rather than past times. 

Contemporary culture, say Lynch-Brown and Tomlinson (1993), changes as rapidly as the 

reading preference of young adults and: 

older stories that obviously no longer describe today's world, though they 
may have once been contemporary realistic fiction, are now simply realistic 
fiction (p. 121). 

Those titles deemed appropriate for the book population for this study were 

alphabetized by tide, listed, and numbered. Using Applesoft Basic, a Table of Random 

Numbers was created and the books were assigned random numbers. The books were read 

in random number order until those books with a moral dilemma were identified and 

subjected to a content analysis. 

Development and Validation of Instrument 

To employ the use of content analysis requires the development of a coding 

instrument as it is central to such a study. Categories for this study of contemporary young 
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adult realistic fiction novels were selected for their ability to answer this study's major 

research question. The categories include gender of author and gender of protagonist(s), 

moral dilemma, alternative solutions, dilemma resolution, and basis for resolution 

determination. In that the categories stem from the research question, an instrument was 

developed consisting of three sections to be completed for each book in the randomly 

selected sample (Appendix A). To facilitate a high reliability of coding, definitions, a list of 

terms, and examples reflective, respectively, of justice-based and care-based moral decision 

resolution was provided for raters in section three of the instrument (Appendix B). Two 

novels, On My Honor (1986) and A Question of Trust (1994), by Marian Dane Bauer, 

served as examples for the four raters. The first novel is an example of a justice-based 

moral resolution while the second is indicative of a care-based moral resolution. Discussion 

of the coding instrument, by sections, follows. 

Section 1 

This section of the coding instrument includes general bibliographic information on 

the book: title, author, publisher, copyright date, length, and the one sentence story 

summary taken from the book's catalogue in publication data. Because the study centers on 

contemporary young adult realistic fiction, publication date and summary line provide 

important information ensuring that the study includes only those books whose setting is 

contemporary. 

Section 2 

Section 2 provides demographic data on the author and protagonist: name and 

gender. Central to the study are gender/moral decision relationships and this 

category will provide the data necessary to determine whether such a relationship exists. 

Should it not be possible to determine the author's gender from information given on the 
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back flap of the dust jacket, this information will be obtained from the book's publisher or 

author. 

Section 3 

Section 3 of the coding instrument focuses on four major points: protagonist's 

moral dilemma, protagonist's alternative solutions, protagonist's dilemma resolution, and 

dilemma resolution basis - care or justice. As stated in the review of literature, a matter of 

concern, study, and research is whether the basis for moral dilemma resolutions is gender-

preferred. In analyzing the decisions made by protagonists in conjunction with their gender 

and the author's gender, this researcher provides information pertinent to this body of 

research. In the event a novel had more than one protagonist or a protagonist had more than 

one moral dilemma, coding instruments were completed to reflect such. 

The researcher read the novels in the order determined by random ordering. In the 

event a novel did not contain a moral dilemma, failed to have a contemporary or United 

States setting, or whose protagonist was younger than twelve or older than eighteen, the 

next book on the list was selected, read, and analyzed. 

Fundamental to a content analysis is the issue of reliability, one type of which is 

reproducibility or what is often referred to as intercoder reliability. Weber (1990) defines 

intercoder reliability as "the extent to which content classification produces the same results 

when the same text is coded by more than one coder" (p. 17). This study contains both pre-

and post-intercoder reliabilty. The four novels used to determine the pre-intercoder 

reliability of the coding instrument were Mary Wolf (Grant, 1995), Saving Lenny (Willey, 

1990), Do Angels Sing the Blues? (LeMieux, 1995), and A Time for Dancing (Hurwin, 

1995). The four novels used to determine the post-intercoder reliability were The Watcher 

(Howe, 1997), Face to Face (Bauer, 1991), Short Subject (Kirshenbaum, 1989), and 

Painting the Black (Deuker, 1997). Of the eight novels employed for intercoder reliability, 
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two, A Time For Dancing (Hurwin, 1995) and Saving Lenny (Willey, 1990), have dual 

female protagonists. The stories in these two novels are told through the eyes of each 

protagonist in alternating chapters. 

The coding instrument was validated by four outside raters, two males and two 

females. The raters included a college professor of children's and young adult literature, a 

former high school librarian and English teacher, a former middle-school teacher, and a 

middle-school teacher. Each rater read and analyzed all eight novels, completing a coding 

sheet for each protagonist. The researcher and each rater individually determined what he or 

she considered to be the moral dilemma, the alternative solutions, the resolution, and 

whether the resolution was care-based or justice-based in each of the eight books used for 

pre- and post-intercoder reliability. 

Using Miles and Huberman's (1984) formula of the number of agreements divided 

by the total number of agreements and disagreements, the four raters' coding sheets were 
« 

analyzed. In determining pre-intercoder reliability, the categories for the four books were 

combined and the total number of agreements and the total number of disagreements 

between the researcher and the coders was determined. There was 88% agreement between 

the male interraters and the researcher, and 90% agreement between the researcher and the 

two female interraters. The analysis found a total of 182 agreements and 22 disagreements 

resulting in an overall 89 per cent agreement. In determining the post-intercoder reliability, 

the categories for the four books were also combined and the total number of agreements 

and the total number of disagreements between the researcher and the coders was 

determined. There was 97% agreement between the male interraters and the researcher, and 

97% agreement between the researcher and the two female interraters. The analysis found a 

total of 127 agreements and 8 disagreements resulting in an overall 94% agreement. These 

percentages are sufficient to establish the reliability and validity of the coding instrument as 

Miles and Huberman state that researchers employing this formula should not expect better 
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than 70 per cent intercoder reliability. Appendix C includes the four raters' pre- and post-

intercoder reliability agreements and disagreements on the categories of the coding 

instrument. On the categories of author gender, protagonist name and gender, moral 

dilemma, dilemma resolution, and basis for resolution an "A" indicates researcher/rater 

agreement whereas a "D" indicates researcher/rater disagreement. On the alternative 

solutions category agreements and disagreements are indicated numerically. 

Data Collection and Analysis Procedures 

Each of the fifty-three books containing a moral dilemma was read and subjected to 

a content analysis and the appropriate data recorded on the coding sheets designed by the 

researcher. The information obtained and conclusions reached are summarized and 

discussed in relation to the initial research question: Is there a difference in the way male 

and female authors of contemporary young adult realistic fiction portray moral decision 

making by their male or female protagonist? More specifically the analysis sought to 

answer the four research questions: 

1. Do female writers of contemporary young adult realistic fiction employ an ethic of 

justice or an ethic of care for their male protagonist involved in moral decision 

making? 

2. Do female writers of contemporary young adult realistic fiction employ an ethic of 

justice or an ethic of care for their female protagonist involved in moral decision 

making? 

3. Do male writers of contemporary young adult realistic fiction employ an ethic of justice 

or an ethic of care for their male protagonist involved in moral decision making? 

4. Do male writers of contemporary young adult realistic fiction employ an ethic of justice 

or an ethic of care for their male protagonist involved in moral decision making? 
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Recommendations for future research related to this study will be given. 

Summary 

This chapter includes the study methodology, the book population selection, the 

coding instrument design, and the validation of the coding instrument Content analysis, a 

successful literature analysis research method, was employed to determine if moral 

resolutions found in contemporary young adult realistic fiction were influenced by author 

and protagonist gender. 



CHAPTER 4 

ANALYSIS OF RESULTS 

The data collected and analyzed by the procedures described in Chapter 3 are 

presented in this chapter. Each of the four research questions is presented along with the 

data relevant to the questions. The information is presented in the form of frequency counts 

and percentages as well as discussion. 

A coding sheet was developed to collect the data for the study, a copy of which can 

be found in Appendix A. Section one of the coding sheet contains bibliographic 

information relevant to the novel: title, author, publisher, copyright date, number of pages, 

and the one sentence story summary found in each book's Cataloguing in Publication Data. 

These data will aid in book selection accuracy in the event the study should at some time be 

duplicated, as well as ensuring that the current researcher remained within the confines of 

the limitations as stated in Chapter 1 of this study. 

Section two of the coding instrument furnishes demographic data on author and 

protagonist gender, a major consideration for the study. Section three of the coding 

instrument relates to the moral dilemmas located in the novels which were subjected to 

content analysis. This section contains information on the protagonist's moral dilemma, the 

protagonist's alternative solutions, the protagonist's dilemma resolution, and whether the 

protagonist's dilemma resolution was justice-based or care-based. 

The book population sample contained a total of 194 novels that were read and 

analyzed. Of the 194 novels read and analyzed, 53 were found to contain a moral dilemma 

for which coding sheets were completed. A list of these 53 novels can be found in 

63 
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Appendix D. Following is a discussion of the novels which adhered to the guidelines set 

forth by the study. 

Question 1 

Do female writers of contemporary young adult realistic fiction employ an ethic of 

justice or an ethic of care for their male protagonists involved in moral decision making? 

Of the 53 novels found to contain moral dilemmas 34, or 64%, were authored by 
females (Table 1). 

Table 1 

Frequency and Percentages of Author Gender in Book Sample 

Book Sample 

Author Gender n % 

Male 19 36 

Female 34 64 

Total 53 100 
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Of the 34 novels written by females 10, or 28%, featured male protagonists (Table 2). 

Table 2 

Frequency and Percentages of Author Gender to Protagonist Gender 

Protagonist Gender n 

Author Gender 

Male 

% n 

Female 

% 

Male 

Female 

16 84 

16 

10 

26 

28 
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This study reveals that female authors permit their male protagonists to use both an 

ethic of care and an ethic of justice when resolving moral dilemmas and almost equally so. 

The subject matter of these dilemmas includes death, suicide, stealing, loyalty, honesty, 

and integrity. 

In considering moral dilemmas resolved through an ethic of care, Boog, the 

protagonist in Do Angels Sing the Blues? (LeMieux, 1995), is devastated by what he 

perceives as the senseless death of his best friend, Theo. He blames his friend's death on 

Theo's girlfriend, Carey, verbally lashing out at her. 

"Carey Question Mark Harrigan. You know what your 
middle name is? Pathetic. Disaster. Your middle name is Death!" I 
shouted. 

"Theo'd be alive if it wasn't for you." (p. 218) 

Boog then turns his anger for Theo's death upon himself. 
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And I realize that behind blaming Carey, I've been 
blaming myself for somehow not stopping what happened to Theo 
from happening, (p. 228) 

Realizing the vulnerability of life, Boog considers another aspect of blame for 

Theo's death. 

I'm thinking, life - it's so damn risky. And love. As soon as 
you risk loving someone, you risk losing them. (p. 232) 

In finally resolving his dilemma, Boog employs an ethic of care for all concerned 

when he forgives and releases Carey and himself from the responsibility for Theo's death. 

Fly on, fly on my friend, 
Go on, live again love again, (p. 230) 

Bauer, in her novel Face to Face (1991), permits her thirteen-year-old protagonist, 

Michael Ostrin, to place care for others above self-hatred when he ultimately concedes that 

while suicide might relieve his own painful feelings of failure, his family will suffer infinite 

sorrow. 

He touched his tongue to the rim, tasting gunpowder and 
metal, tasting death. 

Tasting the end of his pain, the beginning of everyone 
else's. 

His mother's. 
His father's. 
Dave's. 
Kari's. 
Cil's. 
Even Neil Hansen's, who would never have a chance to 

forget the stupid little joke he had played. 
The sweetness of the earth would be diminished for each 

one of them, because of him. Their lives made even more 
temporary because he had run away. 

Carefully, slowly, Michael removed his hand from the 
trigger. He stared into the dark mouth of the barrel for a moment 
before separating his feet to release his hold on the gun. The 
rifle disappeared, sliding off the edge of the platform. When it 
struck the forest floor, it discharged. The sharp retort 
reverberated across the valley like thunder, and Michael shook 
with it. 



67 

He hadn't meant for the gun to go off. He was lucky not to 
have been hit Lucky to be alive, (p. 174) 

In the novel Out of Nowhere (1995), Sebestyen's protagonist, Harley Nunn, a 

thirteen-year-old throw-a-way, finds his life reconnected to a new family, including Ish, a 

throw-a-way pit bull dog. Ish lies at the heart of Harley's moral dilemma as he finds 

himself holding Ish's life in his hands, having to decide whether a veterinarian is to take 

Ish's leg or his life. With money scarce and himself to blame for Ish's injury, Harley 

vacillates between begging money for the veterinarian from the mother who abandoned him 

or taking the easy way out and having Ish put to sleep. Harley experiences tremendous 

anger at his mother, himself, and life before letting love and care for Ish rise above his own 

self-pity and misery. 

Bill limped slowly past him. At the door of the clinic, he 
looked back, then went inside. 

Horror swept through Harley. He ran for the door, yanked 
it open, and grabbed Bill's arm. "No," he gasped. "Wait. That wasn't 
what I meant. I can't do that to him." 

Bill gave him a long stare, and gently pulled his arm free. 
He went to die woman at the counter. Harley could hear his voice 
faintly through the thudding of his heart. "We'd like for you to 
tell the doc that if it's what he has to do, to go ahead with the 
operation." 

Harley closed his eyes. What have I done to you? he asked. 

I've got to keep you running in my mind, Ish. Panting till your 

whole face is a big smile. Not hating me. I've got to. (p. 153) 

Benno, the protagonist in Holman's Secret City, USA. (1990), must resolve the 

moral dilemma of whether to steal food in order to aid a homeless, helpless man. The only 

thing that keeps him from deciding in the affirmitive is the love and respect he holds for his 

grandfather, JoJo, who has instilled in him that theft is wrong, no matter the reason. That 

Benno resolves his dilemma through an ethic of care is evident in the compassion and 

empathy he holds for his sick and injured friend; in his managing to meet his obligations 
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and responsibilities to others without bringing hurt and disappointment to his family; and in 

his refusal to turn away from someone in need. 

Benno himself has not the nerve to steal. It is not only the 
fear of being caught or the guilt of doing wrong, it is JoJo who 
still stands by his shoulder that makes it impossible. And so while 
the others forage in the streets, he goes to a dingy market on the 
comer near his tenement and says, "Senor Lopez, I got a sick 
friend who got no money and he got a broken leg and he can't git 
no food. Ya got anythin' left over ya gonna throw out, anyway?" 
(p. 123) 

Ted Bradford, the protagonist in Like Some Kind of Hero (Marino, 1992), 

faces two moral dilemmas, resolving one through care and the other through justice. Ted 

finds himself caught in a web of lies and deceit when he decides to abandon music for a 

summer of lifeguarding. Abandonment in another form, that of whether to turn his back on 

his best friend, Will, for his own self-glory, forms the basis of one of Ted's moral 

dilemmas, which he ultimately resolves through an ethic of care. 

I took my hand off and said, "Does your mother know?" 
"I don't want her to know," he yelled into the phone. "Don't 

tell her." 
I looked back at my mother and shook my head. 
"Okay. Okay. Calm down. What are you going to do?" 
"I don't have any money." 
"You mean he left you with no money?" 
"I threw it back at him. I don't want anything." 
"That wasn't very smart." 
"I don't need this shit." 
"Sorry. I'm sorry. But what do you want me to do?" 
"I thought maybe bring me some money." 
"I'm supposed to be at the beach by - " 
"So go," he shouted. "Forget I asked." 
"Hey, calm down. Let me think." 
I put my hand over the receiver and looked over at my 

mother. "He needs money. If I go now I'm going to miss my time." 
(p. 190) 

Ted offers to send his mother as a way of helping his friend and himself. 

She didn't say anything. 
"Can you go? Please?" 
She shrugged, then said, "I guess...but what about his 

mother?" 
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I shook my head and took my hand off the receiver. "It's all 
set, buddy," I said. "My mother's coming." 

"No way," he yelled. "Forget it No damned way do I want 
that." (p. 191) 

Will's rejection of Ted's suggestion elicits a second, but reluctant, offer from Ted. 

"No," I yelled. "Don't. Don't hang up. Tell me where you are. 
I'll come. But don't hang up. I'll be there. Only don't hang up." 

He didn't answer for a minute. Then he said, his voice 
breaking, "111 see you at the information booth." 

I hung up. And if I live to be a thousand I hope I never 
again feel the way I did then. Because most of me wanted to get on 
my bike and get to the beach. And only a little part of me was 
holding me back from not doing it. (p. 191) 

Ted's refusal to give in to his own self-centered desires in favor of a decision to 

help his friend reveals a dilemma resolved through care. 

When we finally got to the station, the next train to go out 
was the 10:05. We had about five minutes to wait. My mother 
handed me two twenty-dollar bills. "He'll be hungry." She looked 
at me. "Don't think I don't know what you're feeling. I know how 
much today meant to you." 

After a second or so, she reached over and squeezed my 
hand. "You're doing your penance. And more." 

She kissed my cheek and for a second I felt like burying 
my face on her shoulder and letting go. I took a deep breath and 
then we just sat, the silence filling the car. When the train pulled 
in, I kissed her and got out and walked toward the train, (p. 192-
193) 

While the above mentioned five novels written by females featuring male 

protagonists are resolved through an ethic of care, female authors also permit male 

protagonists to resolve their moral dilemmas through an ethic of justice (Table 3). Of the 

ten total female authored books with male protagonists 6, or 55%, achieve resolution 

through justice. These novels include Wieler's Bad Boy (1989), Kerr's Deliver Us From 

Evie (1994), Williams-Garcia's Fast Talk On A Slow Track (1991), Garland's Shadow of 

the Dragon (1993), Griffin's Sons of Liberty (1997), and Marino's Like Some Kind of 

Hero (1992). 
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Ted, in Marino's Like Some Kind of Hero (1992), resolves his second moral 

dilemma, relating to the lies and deception he has created, through an ethic of justice. 

Failing to practice the guitar has led to Ted's dismissal by his music teacher. Fearing 

discovery and consumed with guilt, Ted is faced with the results of his dishonest actions. 

When I got to Duke's, Will was waiting outside for me. 
"You look awful," he said. 
I felt awful. Terrified was more like it. What was I going to 

tell my mother? This would really do it (p. 90) 

Ted debates a number of solutions in his quest for an answer to his moral dilemma. 

He could, for one, steal his mother's mail. 

"I'm a dead man, Will." 
"You look it. Your whole head is white," he said. "Come on, 

let's get going." 
"I've got to think. I've really got to think." 
"It's a long way home. You can think on the way." 
I tried to remember when the committee met. Maybe it was 

one of those things that only met once a month or so and didn't 
meet in the summer... 

"It's starting to rain," Will said. "Move it." 
...or maybe I could watch the mail for the notices that come 

from the library... (pp. 90-91) 

Or, he could lie indirectly through his silence. 

"What if I tell her nothing?" I said. 
"What do you mean?" 
"I just pretend I'm going to the lessons. I practice and 

every Friday, I take my guitar and go." 
"You'll never get away with it." 
"Why?" 
"Because something is going to trip you up." 
"Will you stop all this negative stuff? I don't need it. I'm in 

trouble." 
It was the only way out. She'd never understand. Between 

the lessons and my hair, she'd say I was really not individual-
izing and that'd be the end of my becoming a lifeguard. 

"You'll be in more trouble. For one thing, what are you 
going to do with the money?" 

"I'm not going to take it. I'm going to save it I'll open a 
money-market fund, and when Krauss starts up the lessons again, 
I'll give it back." I looked over at Will. "Geez, Will, no matter what 
I do, I'm dead now or later." (p. 92) 



71 

Or, he could lie directly by telling his mother untruths. 

I felt all crawly inside. I'm no George Washington, but I'm 
pretty truthful. And this was a lie. A big one. But what else was I 
going to do? 

"I've got to do it. Kind of lie, I mean. It's not like I want to 
do it, I've got no choice." (p. 94) 

Or, he could tell his mother the truth. 

After he left, I wondered how I'd tell my mother about 
Krauss. One big problem was that I didn't have the money. Mr. 
Sozio was supposed to pay me, but I didn't know what he was 
going to do about that now. And I didn't know if Krauss would 
take me back. And there was always the possibility that she'd 
throw a fit and not let me finish up with Mueller. But the guilt 
was killing me. I mean really killing me. (p. 173) 

Ted entertains each of the alternative solutions before coming to the 

realization that he cannot live with anything short of the truth; that he must bear the 

consequences for his actions and accept the punishment that he knows his mother will mete 

out. 

"How about some tea?" she said when she had 
finished closing us in. I hate tea, but I said yes. And when 
the tea was ready, and we were sitting opposite each other 
at the kitchen table, I said, "Mom, I've got something to tell 
you." (p. 175) 

When protagonist Denzel Watson, in Williams-Garcia's Fast Talk On a Slow Track 

(1991), double-crosses a Mend, he knows his consequences are deserved and dismisses 

his sister's question concerning his actions. 

Did I try to fight him. 

If she only knew how ridiculous and unlikely that was she 
would have asked me something else. A fight implies both offense 
and defense. There was nothing that I could have or should have 
done on my behalf. It was understood that Mello, in his blindness, 
could have killed me using barely any force. Instead, he held 
back, looked me in the eye, and let me drop. In a way that may 
have only made sense to us, I owed him my life. (p. 160) 
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Denzel's moral dilemma concerns what to tell his parents when they see his 

mutilated face. 

I tried confronting myself in the mirror. It took some 
psyching, but now I could stand to see my face. My head was 
returning to its normal size, although I was far from normal 
looking. Even when my family saw me, their faces showed 
repulsion, curiosity. They wanted to know what I could have 
possibly done to deserve getting my face battered in. (p. 159) 

Denzel entertains two explanations: He could lie, 

I could have come up with the kind of story that would 
have been acceptable to them and also save my rep. I just didn't 
feel like it. I was either very tired or feeling beyond aU of that. 
(p. 15) 

or he could tell the truth. 

There was no clean explanation for why my head was 
swollen and my body was beaten, or why I had dragged the 
foulest-smelling street urine into my parents' house. But there 
was always the truth, (p. 159) 

Denzel, believing the lesson he has learned to be of greater value than his family's, 

need to know, ultimately chooses silence over telling either a lie or the truth. He resolves 

his dilemma through an ethic of justice, knowing that Mello's credo would always demand 

an eye for an eye. 

What happened between Mello and me was inevitable. Why 
it happened made sense, but was not meant to be explained to the 
folks. Mello lived the code to the wire. He let it be known who he 
was and what he was about. A dude was always cool in Mello's 
book as long as he wasn't a punk. Make a move if you're bad 
enough. Just don't punk Mello. Cross that line and you had to be 
hurt. Well, I had crossed it and Mello hadn't lied. (p. 160) 

Protagonist Danny Vo, in Garland's Shadow of the Dragon (1993), finds himself 

caught in a struggle between love for his girlfriend Tiffany and the need for truth when his 

cousin Sang Le dies through a race-hate beating initiated by Tiffany's brother. Danny 

wrestles with a moral dilemma that pits his heart against his conscience. 

Danny looked into the desperate eyes that he thought he 
knew so well, the eyes that he dreamed of every night. 
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If he remained quiet about Frank Schultz, she would be 
dedicated to Danny for life. If he turned Frank Schultz in, she 
would hate him forever, (p. 300-301) 

Danny's conscience directs him to do that which is right and honorable. 

"No, you have to go to the police and tell them what you 
saw." 

"No, not yet. I have to talk with Frank and get his side of 
the story. I know he's innocent. I can't turn in my own brother." 

"Then I will." (p. 299) 

However, his heart dictates Danny seek another resolution. 
"Please, Danny." Tiffany's fingers dug into Danny's arm. 

"If you care about me at all, if you care about our future, please, 
please don't turn my brother in yet Wait until I've talked to him. 
I love you more than anything, Danny. Please, don't ruin 
everything for us." 

What would it hurt if he didn't turn in Frank Schultz right 
away? He could just sit back and wait a day or two. But suppose his 
hesitation gave Frank and Brian and the others the chance to run 
away? They might never be caught and punished, (pp. 299; 301) 

Danny ultimately puts his dilemma to rest, seeking justice even at the expense of his 

relationship with Tiffany, determining that Frank and his ilk deserve to be punished for the 

wrong they have done, and that the injustice done to his family and to society must be 

rectified. 

All eyes turned toward Danny as he entered the door, but it 
was Ba's glowing black eyes that Danny saw as he stepped toward 
her. 

"Did you remember something, son?" the policeman asked. 
Danny kneeled in front of Ba and took her withered hands 

into his. He nodded to the policeman. 
"Yes," he said, as he looked into the ancient black eyes. "I 

did remember something, sir. I remembered that the blood of a 
dragon flows through my veins." (pp. 302-303) 

Honor is not something about which Parr Burmann, in Kerr's Deliver Us From 

Evie (1994), is thinking when he and his friend Cord decide to publicly slander Parr's 

lesbian sister, Evie. Cord and Parr defend their actions with what they deem reasonable, 

honorable intentions. Cord is in love with Evie and hopes her sexual orientation is a 

passing fancy, and Parr is seeking a way to keep Evie on the farm so that he can move 
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away and leave farm drudgery behind forever. Parr's moral dilemma arises from his own 

callous actions. 

My heart felt like it'd come through my skin. I was 
out of breath from it. 

"What in the hell does Duff want?" Dad said. 
I said, "Who knows?" But I knew the chickens were 

coming home to roost now and I was sick inside for what 
I'd done to my sister, (p. 117) 

Pair considers admitting his part in the hurt that comes to Evie. 

"What are you thinking about, Mom?" 
"Someone like Evie gets all the blame. She's the 

funny one, the fluke...and Patsy Duff is just a rebel with a 
wild streak." 

Then she shook her head and blew her nose again. 
"I suppose I understand why Cord did what he did. He's 
feeling desperate, probably doesn't even know it himself. 
It's hard to feel yourself losing someone you love. But it 
was such gratuitous cruelty...And for it to be done to Evie, 
too. Evie doesn't have a mean bone in her body." 

I almost blurted out right then and there that I was 
in on it along with Cord. (p. 131) 

In realizing the consequences of admitting to so cruel an action, Parr 

dismisses the possibility of this solution, and considers silence. 

But I was too big a coward. I couldn't face Mom's knowing I 
was capable of doing something like that. I couldn't imagine 
answering to Dad, much less Evie. I had a feeling then that if 
there was any way I could work it, it'd be a secret I would keep all 
my life. (p. 131) 

In confessing to his girlfriend Angel the truth about his part in the injustice done 

Evie, the reader is given insight into the consequences of Parr's actions. 

"When you first met Evie, did you think you'd hate to be 
like her?" 

"I didn't think about it at all. I never would have wore 
stuff she wears, but I didn't think she was that different until the 
sign went up on the bayonet." 

I took a deep breath. "I put it there," I said. 
"You did not!" 
"I'm telling you! I had some beers with Cord, and even 

though it was his bright idea, I went along with it." 
"You did that to your own sister?" 
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"I wasn't thinking about what it'd mean to Evie. I didn't 
want to hurt Evie. I just wished I could get rid of Patsy Duff, so 
things would be back to normal on our place." 

There was a great clatter of thunder and lightning 
underlining my confession. 

I said, "I'm paying for it now." 
"Y ou mean the storm?" 
"No. I mean the farm. I'm stuck with the farm." 
The heavens must have liked hearing the truth. I got a few 

more claps of thunder for telling it. (pp. 156-157) 

Parr resolves his dilemma through an ethic of justice, knowing that he deserves the 

punishment which will follow, being tied to the family farm and all the work it entails. 

While doing an injustice to his sister was the basis for the moral dilemma 

experienced by Parr, injustice by way of unfair playing practice is the root of the moral 

dilemma of Wieler's ice hocky star, A. J. (Bad Boy) Brandiosa {Bad Boy, 1989). A. J. 

has resorted to doing whatever it takes to win a game, including physical abuse of other 

players. 

"You wanna talk about crazy? Going psycho on the ice, 
beating the crap out of some guy because it makes you feel like a 
big shot-that's crazy." 

There was no sound at the other end. Tully pushed ahead, 
steaming, only a trace of tremor in his voice. 

"Anybody needs counseling, it's you, A. J. I'm not hurting 
anybody. You're a freaking menace. The cement heads at 
Riverview might think you're something, but Christ, you're 
embarrassing the whole - " 

A. J. took the receiver away from his ear and replaced it in 
the cradle. Then he sat down in the waiting chair, carefully 
gripping the edge of the table. 

Tully was lying, A. J. told himself. He just did it to cut me. 
What mattered to Landau, to everybody, was results, right? They 
weren't kids anymore. They all skated out expecting to get hit. 
That's how the league worked. And anyone who said different was 
a liar, or worse, (pp. 116-117) 

Although A. J. begins to question his game tactics, feeling they are unsports-

manlike, he fears playing straight might result in losses for his team. Nonetheless, A. J. 

considers the option of playing by the rules. 
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A. J. knew his own talisman. He wished it were something 
as simple as a T-shirt. He would tape his stick as methodically, as 
precisely as ever, promising that this game he would play smart 
and straight and show those jerks who was a goon and who 
wasn't, (p. 126) 

The other option open to A. J. is to continue his roughness on the ice in order to 
benefit the team. 

But even as he made the vow he would feel a clutch of 
panic in his chest. What if he did let up, and they lost? What if 
this game, they really needed an enforcer? 

Landau had called him that - enforcer, (p. 126) 

A. J. resolves his dilemma through an ethic of justice, vowing that win, 

lose, or draw, he is not going to be the heavy in the championship game where scouts and 

reporters are to be in attendance; for once he is going to play fair and by the rules. For A. J. 

this is the right and honorable thing to do, and he is willing to risk his team's chances for 

the championship to restore his own self-respect. 
A. J. was already wound up for this contest. Knowing that 

Ted Lloyl was probably sitting out there, pen poised for 
vindication, made his palms swim and his mouth run dry. He 
would have sold his soul to have his two assists back, to have them 
happen tonight. 

Instead, he concentrated. For real this time, A. J. vowed. No 
matter what happens, no matter what Landau wants, you're not 
going to play the bruiser tonight, (pp. 147-148) 

Adele Griffin's (Sons of Liberty, 1997) protagonist, Rochester (Rock) Kindle, like 

Parr Burmann, faces a moral dilemma revolving around family. His father is physically and 

verbally abusive which leads Rock's mother and brother Cliff to the desperate decision to 

leave secretly, and they expect Rock to go with them. 

Cliff had told him to be ready to leave at any minute of the 
day or night. No matter how much Rock thought about it, though 
- no matter how many times he looked at the plan and tried to . 
understand it - he couldn't feel prepared. He felt dazed with 
indecision and frightened by the consequences. They were 
leaving his father. They were leaving him without telling. 

Rock had always thought that he'd know immediately 
which side to choose if he were asked to fight. But how could he 
know where he belonged when the battle lines were being drawn 
inside his own family? (p. 209) 
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Deciding whether to leave his father is not easy for thirteen-year-old Rock. He 

finds himself confused and considers the thought of abandoning his father to be an act of 

betrayal. In having to make the decision whether to stay with his father or go with his 

mother and brother, Rock encounters his moral dilemma. One dilemma alternative solution 

is to remain with his father. 

"We're leaving for Arizona tonight" Cliff's words jolted 
Rock awake in a rush more dizzying than a thousand headstands. 
"It's a perfect opportunity. We got the car, it's raining enough to 
get the leak going, and he's all the way up on the roof, so if we're 
quick - " 

"Get out of my room." Rock began jumping into his 
clothes, the one decision he felt secure making. Cliff studied him 
for a moment. "Mom and Bront are already awake. Hurry up." 
Then he was gone, clattering down the stairs. He tried to make his 
mind a blank, to use his instincts, instead. His instincts took him 
downstairs and out the front door, into the wet and frostbitten 
black air. They led him around the house. I'm sorry, Cliff, he 
thought grimly. I'm sorry I'm not a betrayer, like you. But I'm 
not going to up and leave for Arizona because you decided you 
want to. (pp. 217-218) 

However, Rock feels a great sense of loss at the thought of being left behind. 

It was worse than frightening, the idea of being left 
behind again. Worse than losing his arms or legs. Worse than 
anything he'd ever known before. He was not a betrayer. He was 
a patriot, he was a Kindle, (p. 224) 

In coming to terms with the situation, Rock realizes they can never be a family 

while living in a house of oppression and being treated cruelly by a bully, and that some 

relationships must be severed before others can be forged. With this understanding, Rock 

resolves the moral dilemma of having to choose between his parents through an ethic of 

justice; through realizing that it is right and just for his family to have a life free of his 

father's cruelty. 

"Don't leave," Rock insisted. "All of you. You can't leave 
me. 

"Get in the car," Cliff whispered. "None of us is getting 
out." 
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"Cliff." And then he couldn't go on. His brother's name, 
spoken in the darkness, all at once filled Rock with a burst of 
emptiness and the ache of a thousand memories. All their secret 
plans and private conversations, their lives played out in the 
hidden foothills and trenches that separated them from the adult 
world, from everyone else. It was almost unbearable now, 
studying the crisp, sharp angles of Cliff's face. Rock's eyes 
prickled. He was not a betrayer. He was not. 

His fingers wrapped tight around his paper. He'd add even 
more things to it, maybe, when they got to Arizona. And then 
he'd mail a copy of it to Ms. Manzuli when he was done, like Cliff 
said. His free hand fumbled with the door handle, yanked open 
the door, and he crawled into the small, empty space that his 
brother had created for him. There was still so much left out, so 
much left to write. Because a revolution is a strange and 
complicated thing, no matter how well you try to explain it. (pp. 

229-230) 

It is apparent in the above ten novels authored by females and featuring male 

protagonists, moral dilemma resolutions are resolved using both an ethic of care and an 

ethic of justice. In one novel, Like Some Kind of Hero (1992), author Marino's 

protagonist encounters two moral dilemmas, resolving one through an ethic of care and the 

other through an ethic of justice. In 5, or 45%, of the novels, Do Angels Sing the Blues? 

(LeMieux, 1995), Face to Face (Bauer, 1991), Like Some Kind of Hero (Marino, 1992), 

Out of Nowhere (Sebestyen, 1995), and Secret City, C/.5.A..(Holman, 1990), the moral 

dilemmas of male protagonists were resolved using an ethic of care (Table 3). In 6, or 

55%, of the novels, Bad Boy (Wieler, 1989), Deliver Us From Evie (Kerr, 1994), Fast 

Talk On A Slow Track (Williams-Garcia, 1991), Shadow of the Dragon (Garland, 1993), 

Sons of Liberty (Griffin, 1997), and Like Some Kind of Hero (Marino, 1992), the male 

protagonists employ an ethic of justice in resolving moral dilemmas (Table 3). The study 

reveals that female authors permit their male protagonists to employ both types of moral 

dilemma resolutions, care and justice, and in this study, to do so an almost equal number of 

times with 5, or 45%, of the protagonists resolving moral dilemmas through an ethic of 

care and 6, or 55%, through an ethic of justice. 
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Table 3 

Frequency and Percentages of Female Authors to Protagonist Gender and 
Dilemma Resolution 

Moral Dilemma Resolution n 

Protagonist Gender 

Male 

% 

Female 

n % 

Ethic of Care 

Ethic of Justice 

45 

55 

22 81 

19 

Question 2 

Do female writers of contemporary young adult realistic fiction employ an ethic of 

justice or an ethic of care for their female protagonists involved in moral decision making? 

Of the 53 novels found to contain moral dilemmas 34, or 64%, were authored by 

females. Of the 34 novels authored by females 24, or 71%, involve female protagonists. Of 

the 34 female authored novels 22, or 81%, of the female protagonists resolve their moral 

dilemmas using an ethic of care and 5, or 19%, resolve moral dilemmas using an ethic of 

justice (Table 3). The female protagonist in one novel, Family of Strangers (Pfeffer, 1992), 

faces two moral dilemmas, resolving one through an ethic of care, the other through an 

ethic of justice. Two novels, A Time for Dancing (Hurwin, 1995) and Saving Lenny 

(Willey, 1990), contain dual female protagonists. The four female protagonists in these two 

novels resolve their moral dilemmas through an ethic of care. 
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An ethic of justice is used to resolve moral dilemmas in five female authored novels 

featuring female protagonists: The Beggars' Ride (Nelson, 1992), Family of Strangers 

(Pfeffer, 1992), The Sabbath Garden (Greene, 1993), Short Subject (Kirshenbaum, 

1989), and When She Hollers (Voigt, 1994). The moral dilemmas experienced by the 

female protagonists involve issues of sexual abuse, stealing, and family loyalty in the face 

of adversity. 

Clare, the twelve-year-old protagonist in The Beggars' Ride (Nelson, 1992) and 

Tish, the fifteen-year-old protagonist in When She Hollers (Voigt, 1994), both suffer the 

unwanted sexual advances of their mothers' lovers. For Clare, it is her mother's live-in 

boyfriend Sid and for Tish it is her step-father Tonnie. Clare flees to Atlantic City to live on 

the streets when her drunken mother sleeps through the unwanted sexual advances foisted 

upon Clare by Sid, her mother's latest live-in. As Clare analyzes her situation, she engages 

in a number of mental conversations with her mother, whom she both loves and hates, 

thereby revealing to the reader her moral dilemma. 

Only Griffey did she hate with a pure uncomplicated 
hatred; only Sid did she hate without limit. 

They're the bad guys, Mama; they're the ones who did 
wrong. Not me, Mama, not me.... 

You have to spit it out, sister. You have to say the words. 
I can't-
Yes, you can. If you don't, they win. If you run away 

again, they win. 
How could I say it, Mama? How could I ever tell you how it 

was - that night when you were passed out cold and he came into 
my room while I was asleep and the next thing I knew I could 
hardly breathe: his hand was over my mouth and I was afraid, 
Mama; I couldn't move I was so afraid....Why didn't you stop him? 
Why didn't you come: How could you sleep through my tears, 
Mama? (p. 225) 

Clare, in searching for a way to resolve the moral dilemma of whether to tell her 

mother about Sid, continues the mental conversations with her mother. Frightened by the 

enormity of the consequences, she first rejects informing her mother. 



81 

What are you talking about, Mama? Ain't nothing else left. 
Sure, there is. Something that's been in the back of your 

mind for a long time, only you wouldn't look at it, would you? 
Because it scared you more than anything. Because it made you 
sick, how much it scared you -

No! Don't say it. I couldn't, I can't -
You won't, you mean. Because you' re scared. Scared of 

telling me about Sid.... (p. 173) 

However, Clare longs to tell her mother why she has run away from home. 

But you wouldn't understand. You'd say I was lying; you'd 
think it was my fault -

How do you know? You'll never know for sure if you don't 
give me a chance. You have to spit it out, sister. You have to say 
the words. 

But I shouldn't have to say them. You should have known, 
Mama; you should have been paying attention. Mothers are 
supposed to know things like that. Mothers are supposed to watch 
out for their kids.... 

Things like what? Tell me, Clare, (p. 173) 

Clare, in resolving her moral dilemma, does so through an ethic of justice. She tells 

her mother about Sid because she knows it is the right thing to do; because she wants to do 

what she can to keep other youngsters from having to endure what she did; and because 

Sid deserves to pay for what he has done. 
She would be leaving, too, before long, trying for that 

fresh start that Mama kept talking about Going home. It hadn't 
been easy, living up to the promise she had made to herself that 
dark night in the hospital chapel. It had taken every bit of her 
courage, picking up the phone, dialing the number, listening to 
the faraway ringing. Even then at the last second she had come 
within a hairsbieadth of chickening out, hanging up before the 
second ring. But she had gritted her teeth, held on to the receiver 
for dear life...and at last there had been the answering click, the 
sound of Jessie's voice -

"Hello?" 
"Hey, Mama. It's me." 
They had talked for nearly an hour that first day. Talked 

and talked and talked some more. And Mama had told her how she 
was going to change, how she was trying already - getting help 
with her drinking problem, joining a group that was especially 
for people like her. And then Clare had taken a deep breath and 
said, "That's great, Mama. That's really great. But the drinking - it 
wasn't the only reason I left." 

"What do you mean, sister? What else was there?" 
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And Clare had done it; she had spit it all out - one word first 
and then another and another. And Mama had believed her. She 
had cried like a baby, and to her credit she had done more than 
that; she had shown the bum the door that very day - that very 
hour. She had even called the cops and tried to prosecute, but Sid 
skipped town before they could catch him. Clare suspected he 
wasn't so afraid of the police as he was of Jessie James, (pp. 233-
234) 

In When She Hollers (Voigt, 1994), Tish, experiencing continued sexual abuse at 

the hands of her stepfather Tonnie, finds that she must resolve her moral dilemma by 

herself as her mother knows what is happening, but refuses to acknowledge or to help her 

daughter. 

Tish was tempted. She was honestly tempted. To say it -
Not the whole truth, but -

Just, He comes into my room, and let her mother guess the 
rest Let her mother understand without Tish having to say it. He 
comes into the bathroom, he comes into my bedroom. 

But she'd already said all of that. And all that happened 
was, her mother had been struck deaf while those words were in 
the air. 

Because her mother knew. 
Because her mother already knew and refused to know. 
If Tish insisted on the truth, she'd lose her mother, (p. 45) 

Tish entertains three solutions to her dilemma: to kill her stepfather, to kill herself, 

or to find someone who will help her. 

... then all Tish wanted was to die quickly, before he could 
ever get his hands on her again. 

How could something as terrible as Miranda's tree be so 
tempting? 

If there was something worse than terrible, it could be. 
Staying alive - hurt so bad - dying looks - comfortable -

Tish watched a car go by, east, blocking her vision of the 
van traveling west, and she could imagine herself standing up, to 
dive onto the road, and be roadkill. (p. 137) 

In desperation, Tish acquires a knife and considers another very serious solution to 

her dilemma. 

"I take it that knife isn't a present," Mr. Battle said. 
"If I - hurt him. If - if I kill him even? What would happen 

to me?" (p. 157) 
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Tish asks that question of Mr. Battle, the attorney father of a school acquaintance, 

whom she has gone to see as a last resort in hopes that he can help. While there, she writes 

on paper all that has happened to her and leaves it with him. Tish, resolving her moral 

dilemma through an ethic of justice, has guaranteed that Tonnie will receive the punishment 

he deserves and that justice will be served. Tish considers the consequences of her legal 

action as she returns home. 

If she turned back now, and didn't tell him what she'd 
done, she'd have turned her back on her only chance, on her last 
chance. 

Turned her back on herself. 
Even with Mr. Battle on her side, and the paper she'd 

written her story down on -
- folded up, and sealed, and safe in Mr. Battle's office. 
If Tonnie killed her, or hurt her so seriously, she couldn't 

ever tell anyone what he'd done to her, they'd still get him. No 
matter what, even if she didn't warn him about it, he could no 
longer do whatever he wanted to her and just get away with it. 
Not now. 

Now, no matter what happened to Tish, Tonnie wouldn't get 
away. Even if he got her before she made up her heart to bring 
charges. And tell the police. Because she knew she was going to 
do that. Sooner or later, (pp. 174-175) 

It is theft which lies at the heart of Audrey Feldman's moral dilemma in 

Kirshenbaum's light-hearted, entertaining, yet serious book, Short Subject (1989). 

Convinced that her life is dull and boring and bears no comparison to the glamour of movie 

stars of a by-gone era, film addict Audry decides to spice up her life by shoplifting. She 

first takes small items, but then larger and larger ones until she finally is caught. Knowing 

that her parents, Gertie and Herb, will demand an explanation for her behavior becomes the 

epicenter of Audrey's moral dilemma 

I guess I should have been filled with remorse about what 
I'd done. Repentence should have been brimming over. I should 
have been sorry and eager to change my ways. I tried to think of 
the bus ride home as the path down the straight and narrow. 
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The trouble was no matter how hard I tried to convince 
myself I regretted being a gangster, the best I could muster up 
was I was sorry I'd gotten snagged. That is the way the criminal 
mind works. All I was really interested in was getting off the 
hook. 

There was no doubt that Gertie and Herb would be 
demanding an explanation, (p. 180) 

Audrey considers and discards the possibility of telling the truth. 

This was one of those cases where telling the truth was not 
the thing to do. (p. 180) 

She decides the only way out is to concoct a lie. 

The way I figured it, the best explanation would have to 
be a lie. I needed a lie which would not incriminate me so much. 
Maybe even one which would clear me altogether, (p. 180) 

Thus Audry scripts the solutions she believes to be open to her. She evaluates her 

lies and their consequences, selects one, but in looking at the inevitable outcome, discards 

it. 

I flipped through the files of movie plots, the files I kept in 
my head, trying to come up with a story that would lessen my 
punishment. 

The first story I came up with was to blame it on Velda. 
Velda stole the radio for her invalid sister to have something to 
keep her company during the long, lonely days. Velda had to steal 
because she was too poor to afford such a costly item even if she 
saved for the next ten years. I, in the end, took the rap for her out 
of the goodness of my heart. Velda's mother wouldn't have 
survived Velda's prison sentence. I thought that was a first-rate 
lie. The only hitch was that Gertie wasn't buying Velda's 
existence in the first place. I could have tried to point out to her 
that no one believed Jimmy Stewart about Harvey the rabbit's 
existence either. Only Gertie wasn't so good at connecting the dots 
and would say something like, "Jimmy Stewart isn't my 
daughter. I don't care what Jimmy Stewart does." (p. 181) 

Audrey then considers a second lie. 

The second story I came up with was the one I decided to 
stick with. I'd been framed. According to enough movies, getting 
framed really happens at least twice a day. It's very common. 

"It wasn't me," I planned on insisting. I made up a fairly 
believable scene, pieces of several movies glued together, about 
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how this man was hovering around me while I was admiring a 
nice radio which was shaped like Donald Duck. This man was 
fingering the red radio. Tliis man had a scar running across his 
forehead. He was dressed in a pin-stripe double-breasted suit and 
had tattoos on his arms. Before he walked away, he bumped into 
me and that's when he slipped the radio into my pocket. I didn't 
think anything of it until I reached in my pocket looking for a 
stick of gum and found a radio in there instead. I was about to put 
it back when this lady who looked like Mrs. Finster grabbed me. 
After they were done roughing me up upstairs, I saw the man 
outside the store. He was waiting for me. "It's an old trick," I 
planned on informing them. "If you went to the movies more 
often, you would know that." The way I figured it, this story 
would leave me free as a bird. (pp. 181-182) 

Upon arriving home, Audrey opens the door prepared for her speech, but 

unprepared for the scene that meets her eyes - all of her stolen goods are spread out on the 

dining table "like pastries at a wedding party" (p. 182). Viewing this scene results in 

Audrey turning around and running away, running to the Variety, the movie theater and 

home of her old friend, Mr. Eisenstein. Deliberating upon her situation, Audrey arrives at 

the answer to her moral dilemma, resolving the situation through an ethic of justice in that 

she knows she has done wrong and there is only one way to correct it. 

I sat up there thinking about other things. Namely, what a 
twinkie I'd been. Stealing stuff was pretty goofy behavior. Gertie 
and Herb were bound to be crazed with anger and I couldn't say I 
blamed them much. 

The more I considered it, the more I realized I was sorry. I 
would wipe the slate clean and start over. In plenty of movies the 
con goes straight. And after all, I was only fourteen. I deserved a 
second chance. 

If I could just convince Gertie and Herb of that. I tried to 
think of a way to tell them which didn't sound like a lie but all I 
could come up with was the truth. All that I could tell them was 
that I wouldn't do it again. It would have to do. I just hoped they'd 
buy that. (p. 191) 

Of a more serious nature is the dilemma of Greene's protagonist, Opal (Opie) May 

(The Sabbath Garden, 1993), who lives in fear of her physically abusive, murderous 

brother, Frank. Witnessing a robbery for which her brother is solely responsible, Opie 
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finds herself in a dangerous position and strikes a bargain with Frank which forms the 

basis of her moral dilemma. 

"What the hell are you doing here?" 
He hooked his elbow roughly around her neck, bending 

her over half backward. The cold steel blade nicked the side of 
her neck, making her skin sting and prickle as a drop of blood 
rolled down. 

"Don't, Frank. Please," she begged in a small high voice. 
"Oh, I get it You're in tight with the Jew - thinks he's 

savior of the stinking world. Shit. You two gonna need some 
salvation yourselves, sister." The tip of his knife pressed hard 
against her skin, jabbing deeper just behind her throbbing 
jugular. Another drop of blood ran down her neck and dripped 
onto the floor. 

"Won't tell no one -1 swear! You leave me be, I leave you." 
(pp. 78-78) 

Opie considers two Options: One is to remain silent 

He had opened the phone book and was scanning the long 
columns under "New York City." 

"Mr. Leshko, you ain't gonna call the cops." 
"On Shabbes I'm not calling anyone. You call." 
"Ain't calling no cops." She closed the phone book hard on 

his hand and took a deep breath. "Listen, it stinks, the shit Frank 
puts over on everybody, but if I turn him in, pretty soon he be 
back down here on the street looking for my ass. Seen people get 
hurt bad like that." (p. 85) 

Or, she can inform the police of Frank's criminal behavior. 

She looked north over the hubbub toward Houston Street. 
Frank would most likely come here to Abe's first, if he came at all. 
She only gave it ten chances out of a hundred that the boy was 
going to be stupid enough to lay himself in the jaws of their trap. 
Probably he'd unload that silver at the pawnshops on Canal Street 
and come five o'clock, she'd have to face Solomon's bobbing and 
moaning again and call the police, (p. 113) 

With Frank growing ever more brazen, Opie eventually distances herself from the 

situation, acknowledges how evil and dangerous her brother is, and admits that he must be 

removed from society. Opie realizes that she has no choice; there is only one ethical 

solution to her moral dilemma. In a resolution powered by justice, she offers verbal 

testimony against her brother to the police. 
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She stood up, holding her scraped raw leg. "He's the one 
who set the fire, along with his friends," she yelled over the 
hissing noise. Pointing to Arianna, crumpled down by the wall, 
she said, "And he tried to rape her." 

"Bitch asked for it," Frank said through clenched teeth. His 
face contorted in pain as the policeman gave his arm a savage 
twist. 

"Since you got him, Officer," she added, "he also ripped off 
a friend of mine and tried to kill me. This boy is one mean dude. 

Please keep him." (p. 182) 

Opie struggles with the consequences of helping to send her brother to prison, but 

for Pfeffer's protagonist, Abby (Family of Strangers, 1992), the struggle is whether to 

write to her already imprisoned, drug-addicted, older sister Jess whom she has neither 

liked nor trusted. 
What am I supposed to do? Do I write to Jess? Do I make 

social chitchat with my jailbird sister? 

I don't know what to do. (p. 63) 

Abby's ultimate decision, resolved through an ethic of justice, to write Jess is not 

based upon love, care, or compassion for her sister, but rather upon a strong sense of duty 

and responsibility and she minces no words telling Jess so. 

Jan. 3 

Dear Jess, 
Just because I've written you this letter, don't expect me to 

turn into Jocelyn and write you regularly. I'm not Jocelyn and 
I'm never going to be, and you scare me Jess, and I don't think 
you ever scared Jocelyn. So I'll write you when it's important for 
you to know something (like I'm not brain dead), and when I 
hear from Jocelyn I'll let you know, but that's it. 

Abby (p. 129) 

The current study reveals that while female authors of contemporary young adult 

realistic fiction do permit female protagonists to resolve moral dilemmas through an ethic of 

justice, a greater majority of their female protagonists do so through an ethic of care. 

Female protagonists, resolving moral dilemmas set forth by their respective female 
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authors, primarily do so through an ethic of care. Twenty-two, or 81%, of the female 

protagonists in female authored contemporary young adult realistic fiction resolve moral 

dilemmas through an ethic of care, whereas 5, or 19%, of their female protagonists resolve 

moral dilemmas through an ethic of justice, a ratio somewhat greater than 4:1 (Table 3). 

Two novels authored by females, Willey's Saving Lenny (1990) and Hurwin's A 

Time for Dancing (1995), have duel female protagonists, each of whom resolves her moral 

dilemma through an ethic of care. One female authored novel, Pfeffer's Family of 

Strangers (1992), has a female protagonist facing two moral dilemmas, one of which she 

resolves through an ethic of care, the other through an ethic of justice. Dilemmas in these 

novels embrace a wide gamut of issues including suicide, guilt, lying, loyalty, forgiveness, 

sexual abuse, death, responsibility, and the sharing of material possessions. 

Three books, Wolffs Make Lemonade (1993), Woodson's The Dear One (1991), 

and Hamilton's Plain City (1993), center around the issue of sharing elements necessary 

for survival - food, shelter, clothing, medical care, and money. Protagonists in these books 

encounter characters who have need of necessities which the protagonists have the means 

to provide. The moral dilemmas occur when the protagonists are faced with the option of 

sharing or refusing to share. 

One of the basic underpinnings of the ethic of care is that care considers and 

embraces self as well as others. In Make Lemonade (Wolff, 1993), fourteen-year-old 

Verna finds herself confronting this issue when Jolly, the unemployed, unwed mother of 

two for whom she has been babysitting asks for the return of the money she has paid 

Verna. Verna, in trying to decide whether to return the money, struggles with oppressive 

guilt before resolving her moral dilemma in favor of herself. 

What I knew at the end of the conversation was this 
information: 

I knew exactly where that money was aimed for. 
Never no doubt at all. 
My little kid brain got sidetracked once in awhile. 
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But never no real doubt on the subject. 
I was going to get out someday not very long in the future. 
It would be college for Verna LaVaughn and a good job and 

not any despair like I saw in these surroundings here. (p. 65) 

Twelve-year-old Feni in The Dear One (Woodson, 1991), finds that it is not money 

but rather material items - food, clothes, shelter - that she is called upon to share with an 

unwed, mother-to-be who has come to live with Feni and her mother. Vascillating between 

letting Bernadette "root hog or die" or sharing life's necessities with her, Feni lets care and 

compassion dictate her final decision. 

"This is such a cool place to be, Feni. You're so lucky." 
Rebecca got up and came over to my bed. "Move over," she said, 
and I made a space for her. "I like the view of the moon from this 
side of the room." The bed sank down with the weight of her and 
the baby. It felt good having company, (p. 134) 

Buhlaire, the twelve-year-old- protagonist of Hamilton's Plain City (1993), must 

decide whether to share her money with her newly discovered, homeless father. Angry at 

her family for not telling her the truth about her father and for their apparant disregard for 

his plight, Buhlaire springs to defend him both verbally and financially. She continues her 

support until she discovers certain truths about her father. Realizing that she cannot assume 

the care and responsibility for her father without sacrificing herself, Buhlaire resolves her 

dilemma through an ethic of care. 

"I'm glad that's over," Grady said. "You okay?" 
She nodded. But it would never be over with her and her 

dad. It would never be anywhere near okay inside her. If I can 
see him and be sure he's all right..! can live with it. All of a 
sudden, she felt old. An old teen. 

No, he's the way he is. Does he stay that way, or get better. 
I think he stays that way. 

It was a bitter pill for her to think so. He's been that way so 
long. And always needs help. I don't think I'll give him any more 
money, (pp. 191-192) 

Knowing that it is selfish and wrong to inflict pain and suffering upon another, 

fourteen-year-old Kristie, protaganist in Where I Want To Be (Devito, 1993), struggles 

with the dilemma of whether to forgive the mother who deserted her when she was young 
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and now wants to take her away from the older, half-brother who has provided for her 

since the death of their father. Kristie's final resolution embraces a major concept of the 

ethic of care, considera- tion for the well-being of others. Rising above a decision that 

would smack of revenge and serve to extend sorrow, Kristie arrives at a conclusion that 

brings peace to her mother, her half-brother, and herself. 

"Look," I said. "As long as we're on the subject, I don't 
think you should try to get custody of me away from Derrin." 

My mother looked at me, and a scared expression came into 
her eyes. Like she was afraid I'd start screaming at her or 
accusing her of something. 

"No," I said. "It's not like that at all. It's just...see, Derrin 
had to give up a lot because of...us. You and me. He had no home to 
come back to after he left school. He couldn't get married and 
have a family of his own once he had to stay here and look after 
Daddy...and me. I guess he won't have any kids of his own now, 
and he would have been a great dad. A great dad. So it looks as 
though I'll be the only kid he'll ever get to raise, and I think it's 
only fair that you let him finish the job. No matter how I turn 
out, good or bad, it's only fair. Let him finish. Okay?" 

She looked at me, arid I could tell she needed something. I 
gave it to her; it wasn't hard. I wanted to give it. 

"I'll come stay with you," I said. "Summers, school holidays 
whenever I can. I'll see you a lot. I want to see you. I want to 
spend time with you, too." (p. 147) 

Spending time with her newly found birth mother, the Queen of Dreamland, and 

her half-brother, Bagley, forms the basis for the lies Tomey's protagonist, fourteen-year-

old Julie (The Queen of Dreamland, 1996), tells her adoptive parents. Julie's lies, 

juxtaposed next to the truth told by her adoptive parents, cause her great turmoil. She wants 

to tell the truth, but fears the consesquences might include further estrangement from her 

birth mother. Only when Bagley is in need of medical assistance does Julie call the mother 

who reared her and confess the truth. 

"Hey, Bagley Wagley! Are you okay now? I mean, you 
didn't break any bones, did you? Or anything?" 

But Bagley didn't answer. He just stared as if she was a 
stone wall. 

"Just point," Julie pleaded. "Point to where it hurts." She 
took his warm little hand from under the red shawl and squeezed 
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it She thought of all the times she had counted the sections of 
blue glass in the church windows when she should have been 
praying. "Please, God," she whispered, "I never thought I'd ever 
have a little brother that I loved so much. I don't care if he ever 
walks again. I just want him to be like he was. I'm sorry for all 
the lies but please don't punish Bagley. Please make him well and 
I promise I'll tell the truth. I'll tell everyone the truth." 

She could feel the pulse in Bagley's fingers, feel the blood 
running beneath his skin. Maybe she couldn't help him. And 
neither could Cramp, nor Mrs. Og, nor even Loretta. But she knew 
someone who could. 

When her mother answered the phone, the words came out 
in a rush. "Mom, I need you - come as fast as you can. I'm alone in 
this house with Bagley and he's hurt - Mom, he's really hurt bad 
and he can't talk anymore." Then she started to cry. (pp. 149-150) 

Julie's inability to turn away from someone in need and her ability to place the 

welfare of another above her own concern underscores a moral dilemma resolved through 

an ethic of care. 

In I Am a Artichoke an ethic of care is used to resolve Sarah's moral dilemma of 

whether to flee the home of a mother and her anorexic daughter (Frank, 1995); it is used by 

Chrissa in ]££ (Naylor, 1995) in deciding whether to release her two young charges into the 

hands of a man who claims to be their father and from whom their mother has hidden them; 

and it is used by Abby in Family of Strangers (Pfeffer, 1992) when she finds herself 

deciding among suicide, a life of loneliness, or pursuit of a worthwhile life in spite of her 

dysfunctional family. 

Abby and her two sisters have lived their lives persecuted because they are not 

males. Their professional parents have driven one of them to drugs and a life of crime, 

another to leaving college and home, and Abby to the moral dilemma of considering what, 

if anything, the future holds for her. 

The funny thing about the future is you can never be 
quite sure how it's going to turn out, but I'm tired of worrying 
about it, tired of figuring out where am I going to fit in, how 
much change will change me 

Let them all grade my paper. For once I don't care if I pass 
or fail. (p. 72) 
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Abby, believing her life not worth living, attempts suicide. 

I don't know if I'm going to die or not. I'm a newcomer to 
this game, and there may be tricks I have to learn, or maybe I'll 
be lucky, and get it right the first time. (p. 73) 

Abby carries on an imagined conversation with Tim, a boy who attends her school, 

in which she considers her home situation which has driven her to desperation. 

Tim: Let me tell you something Abby, something it's about 
time you learned. I don't know what the future holds. Nobody 
does, not even Johnny, checking in from heaven. Did you think 
two months ago that Jess would end up in jail, that Jocelyn would 
turn her back on medical school? Did you honestly think two 
months ago that you'd be alive today? 

Abby: Hold on. I might have guessed about Jess. 
Tim: One out of three, Abby. One out of three. Now think of 

three possibilities for the next two months. 
Abby: Right now? 
Tim: You have anything better to do? 
Abby: Okay. Two months from now I could be dead. Knives 

and all. I'd really like to picture myself as a mad slasher, but it 
just doesn't work. 

Tim: All right. Possibility number one is death. What are 
the other two? (pp. 100-101) 

Abby responds with a second solution to the moral dilemma of 

what to do about her loneliness. 

Abby: Things could stay the same. I could stay in my room 
while Dad keeps on performing surgery and Mom stays in her 
office or strays out of it. 

Tim: In other words, dead or dead. (p. 101) 

With Tim's insight, Abby explores a further option open to her. 

Tim: There's got to be another possibility. There's got to be 
an opposite to dead. 

Abby: What? Alive? 
Tim: It is a possibility. 
Abby: You mean I leave my bedroom, start talking to 

people, to people like the real Tim, show my parents that I'm a 
human being with feelings and fears and dreams all my own, talk 
back to a teacher sometime, or try out for the class play, sing, 
dance, roller-skate my way to happiness? (p. 101) 

In reaching a final solution to her moral dilemma, Abby does so through an ethic of 

care, care for herself and the life she deserves to have. 
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The Most Important Event in My Life - Part Two 
by Abigail Talbott 

"Hello, Dr. Leibowitz?" 
"Yes?" 
"My name is Abby Talbott. Abigail Talbott, and, well, I 

think I need some help." 
"What sort of help?" 
"Well, a couple of weeks ago, I tried to kill myself, and 

lately I've been starting to think I really don't want to be dead." 

(p. 104) 

Guilt forms the core of the moral dilemmas of four protagonists: Grayling in The 

Rain Catcher (Thesman, 1991); Bron in How Far Would You Have Gotten If I Hadn't 

Called You Back? (Hobbs, 1995); Em in When She Was Good (Mazer, 1997); and Leslie 

in Paper Doll (Feuer, 1990). Leslie, in agreeing to keep her brother Steve's secret of 

having dropped out of college, begins to experience guilt and is angry at her brother for 

having extracted so difficult a promise. When Steve refuses to tell his parents the truth, 

Leslie is faced with the dilemma of keeping her promise to Steve and lying to her parents or 

breaking her promise to Steve and telling her parents the truth. The love and respect she 

holds for her parents and their reciprocal love and trust determine Leslie's moral dilemma 

resolution. 
"What happened? I told them. I had to. My mother she'd 

made this huge feast and...God, Jeff. If you had seen her face. How 
it dropped." 

"It must have been rough." 
"Yes." (p. 108) 

It is the covering up of an act of euthanasia that produces great moral distress for 

Thesman's protagonist Grayling (The Rain Catchers, 1991). 

I hear her but I don't hear her. Everything she says 
registers on my brain, but I seem to be stuck at the words, "Belle 
put Olivia out of her misery." 

What do I do Now? What do I say? (pp. 71-72) 

Grayling ponders over whether to say anything to anybody about the circumstances 

surrounding the death of her cancerous, pain-ridden Aunt Olivia or to remain quiet as it 
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seemed her aunt would have wanted. Knowing that Olivia trusted the family to do her 

bidding when the time came, leads to Grayling's moral dilemma resolution and to her 

dissolution of guilt. 

Suddenly I am at peace about Olivia. Her way of leaving 
will be protected by us. I bet she knew she could trust us. (p. 175) 

In How Far Would You Have Gotten If I Hadn't Called You Back? (Hobbs, 

1995), sixteen-year-old Bron's moral dilemma is fostered by the psychological guilt as to 

who was responsible for the death of Will, a boy who loved her Bron considers herself to 

blame for Will's suicide for having toyed with so sensitive a person; she considers Will to 

blame for always carrying a loaded gun; and she considers Will's mother to blame for 

planning for her son an unwanted life. Bron's moral dilemma resolution comes with time 

and age when she lays her guilt to rest, forgives and absolves herself of any responsibility 

for Will's death. She comes to understand that Will made the choice to end his life, and 

posthumously gives him credit for having been the impetus that made her life a success. 

There are musicians, my favorite teacher said, and there 
are those who play instruments. "One must have felt great pain," 
he said in that thick Russian accent, "in here." He tapped his 
chest dramatically. It took years to acknowledge that I had 
become a musician in part because I had known Will at that time 
when life came hard and fast and impressions went deep; that I 
had become a fine musician - and this has always been more 
difficult - because I no longer had him in my life. (p. 306) 

Death also figures in the moral dilemma of Mazer's protagonist, Em, who is 

consumed with guilt over the death of her abusive sister Pamela as if she were somehow to 

blame (When She Was Good, 1997). Did she wait too long to call for help, or is this her 

imagination and she had, in actuality, responded as quickly as possible? In resolving her 

guilt and accepting that she is not to blame for Pamela's death, Em expresses forgiveness 

for the wrongs Pamela did to her, reveals the deep emotional involvement the two shared, 

and, more importantly, embraces sorrow for one whom others might have insisted 

deserved a pitiless death. 
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I stand there. Stand on the spot, as if on her. Stand there 
and don't move, and remember. Remember it all. And say, Pamela, 
I'm sorry. 

I am. 
Sorry, and not sorry. Sorry she's dead. Not sorry she's not 

here. 
She toppled off her chair and slid to the floor. I have 

thought of it so many times. That is exactly what happened. 
Threw the pan. Toppled and slid. Fast, sudden. Just like that. 
Thump. Bump. And Mr. Foster, on the fourth floor, pounding 
with his broom on his ceiling. And me waiting for Pamela, (p. 

226) 

Sexual abuse of female protagonists is to be found among contemporary young 

adult realistic fiction containing moral dilemmas and, indeed, often becomes the moral 

dilemma itself. For Marie, in Woodson's I Hadn't Meant To Tell You This (1994), the 

sexual abuse was not perpetrated upon her, but upon her friend, Lena, who has sworn 

Marie to secrecy. Marie's love for Lena is counterbalanced by her hatred for Lena's 

sexually abusive father and in searching for a way to help her friend, uses a major 

cornerstone of the ethic of care by employing communication and dialogue with Lena. She 

urges Lena to tell the police, to tell somebody, anybody, just tell it, and Marie even goes so 

far as to suggest that Lena kill her father. In trying to resolve her own moral dilemma of 

whether to break her sworn promise to Lena, Marie considers the options of telling her 

father, telling the police, or remaining silent. Marie honors her promise to Lena until she 

discovers that Lena's father has moved her away. Care and concern for other girls who 

might suffer Lena's abuse prompts Marie to resolve her moral dilemma. 

I hadn't meant to tell you this. I swore to Lena I wouldn't. 
Even crossed my heart. 

I would have sworn on a million Bibles. I would have 
sworn on Christ's robe. 

But that was a long time ago. This morning, when I woke 
up from that dream, I knew I would tell. It seemed like Lena was 
saying, If s okay now, Marie. Go ahead and tell it. Then maybe 
someday other girls like you and me can fly through this stupid 
world without being afraid, (pp. 12-13) 
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The sexual abuse of White's protagonist, Tiny Lambert (Weeping Willow, 1992), 

by her stepfather Vern begins when Tiny is fifteen and ends with the resolution of her 

moral dilemma at the age of seventeen. Her dilemma, whether to expose Vern, is 

compounded by her mother's constant harping that the family cannot survive without him. 

Tiny, in a desperate search for a solution, considers death as a viable alternative, considers 

never telling anyone about Vern, and considers, even attempts, to tell her mother. 

Maybe I could tell her... 
"Mama?" 
"For Pete's sake, Tiny!" she snapped. "Can't I never be 

alone?" 
Without another word I went upstairs and back to my room. 

(p. 124) 

Love for her younger sister, Phyllis, whom Vern has begun to "bother," leads to 

Tiny's care-based dilemma resolution. Older and now knowing the law to be on her side, 

Tiny goes to her mother giving her no recourse but to listen to what she has to say. 
Mama was in her bedroom standing in her slip and going 

through her closet for something to put on. 
"You here?" she said when I walked in. "The house is so 

quiet. Where's the young'uns?" 
"Phyllis is in our room and the boys are at Grandpa 

Mullins's." 
Mama found a housedress and slipped it on. I sat down on 

her bed. 
"Mama, I got something real important to tell you," I said. 

"It's about Vern." (pp. 204-205) 

The moral dilemma of Grant's protagonist, sixteen-year-old Caroline (Uncle 

Vampire, 1993), centers around the sexual abuse of an uncle who lives in her home. 

Flames race toward me. The whole house is blazing. Fiery walls 
collapse around me. I crash through the glass that holds me in the burning 
room and plunge into space. 

I say: "He fucks us." (p. 136) 

Unable to secure the help of her parents who refuse to listen, Caroline seeks to 

absolve the shame she experiences through various alternative solutions. One solution for 
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Caroline is to pretend that her uncle is a vampire and she shares this with Ms. Johnson, a 

school counselor. 

Why don't I speak. 
"I'm not saying you're crazy," Ms. Johnson says gently. 

"But you must tell me the truth. It's very important, Carolyn. 
You're uncle's not a vampire, is he?" 

The chanting in my head is so loud I can't hear her. Her 
lips are moving. No sound comes out. You promised not to tell. I 
am suffocating. The dark wings of his cape are across my mouth. 

No, I write. He's not a vampire. 
I can't look in her eyes. I am so ashamed. 
"Then why did you say that? Answer me, Carolyn." 
Because, I finally write, it's better to pretend. It's better 

than what he is. (p. 136) 

Caroline's second means of coping with her uncle's sexual abuse is pretending she 

is protecting her imaginary twin sister, Honey. 

"What about your sister? Will she talk about this?" 
"No. She says it's all in my head. She says I'm crazy, I'm 

making it all up. She knows what's true, but she's so scared. She 
gets so scared she won't even wake up, and I'm the one that has to 
deal with everything, I'm the one who has to face it." 

"I thought she was away at school." 
"Who?" 
"Margaret" 
"I'm not talking about Maggie. I'm talking about Honey. 

She's scared we're going to get into trouble. She didn't want me to 
talk with you. She wants me to keep pretending everything's 
fine, but I can't. I told her we have to do something right now or 
I really will go crazy. Or maybe I'll die. Sometimes I want to, just 
to get away. I mean, I want to live. But not in hell. I try to help 
her, but she won't listen!" 

Ms. Johnson looks like she's going to cry. I want to assure 
her that I'm okay. No big deal; it's just my life. You can't make it 
stop and you can't escape. You don't have a choice; you're just a 
kid. 

"It's not that bad," I say to comfort her. "Really." 
Her face is so sad. She takes my hands. 
"Honey," she says, "you don't have another sister." 
"I know," I say. "That's the other problem." (pp. 140-141) 

Caroline's moral dilemma resolution is to reveal to her school counselor the truth 

about her uncle as well as her own mental instability. She thrusts away any guilt she might 



98 

be harboring about destroying her family and accepts the price she may have to pay, the 

possibility of total family ostracism. 

"Don't go in there," Honey said. "I'm begging you. Please." 
"Come with me," I said. "I need you." 
"You promised not to tell." 
"He said he'd kill Grammy." 
"He never said he'd kill her! You're a goddamned liar! He 

never said that at all!" Honey hissed. "He said it would kill her if 
anything happened to the family. Remember what happened 
when Mama got sick? Grammy got so sad she almost died." 

"She's not going to die." 
"This is all your fault! Just for once can you stop being 

selfish?" 
"I'm not being selfish! Whose side are you on?" 
"Mine," Honey said flatly, "and the family's." 
"There is no family! There's just a bunch of people in a 

house!" 
"That's a terrible thing to say! You're sick." 
"I'm not going to kill them; I'm just going to tell the truth. 

It can't be worse than the way we're living." 
"If you go in that room, I'll never talk to you again. You'll 

hp f\W £ilnnp " 

"I already am," I said. (pp. 128-129) 

Caroline's moral dilemma resolution to tell all reveals care for herself; a deep need 

to maintain her own sanity. Her actions are not that of a selfish person who puts herself 

before others for personal gain, but rather actions representative of an ethic of care where 

one can show compassion and concern for one's own well-being. 

Loyalty to family or friend, is another characteristic explored by female authors of 

contemporary young adult realistic fiction and which causes female protagonists distress as 

they search for solutions to moral dilemmas. Grant's protagonist, sixteen-year-old Mary 

(Mary Wolf, 1995), finds herself torn between loyalty to her unstable father or salvation 

for her family. As the oldest child, Mary feels a great responsibility for the family, seeking 

a means to get them out of an RV, off the road, and into a stable home. Mary longs to 

leave, but knows she cannot abandon her family. She entertains the idea of asking an aunt 

for money, but acknowledges it would injure her father's pride and, worse, enrage him. 

Mary's moral dilemma is resolved through care and concern for her family's welfare. 
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With her mentally unstable father threatening death to the entire family, Mary is forced to 

kill her father. 

"...Daddy. Please don't make it any worse." 
I didn't know what he was going to do. I couldn't let him 

make one more mistake. 

He raises his gun. I pull the trigger, (pp. 158-159) 

Hobbs' protagonist, Megan Lane (Get It While It's Hot. Or Not., 1996), finds 

herself with the moral dilemma of having to choose between loyalty to her friends or 

loyalty to her parents as she and three other girls strive to help their unwed, pregnant 

friend. 
What do you do when your contracts overlap? Is there any 

way to win this one, or do I lose either way? If I honor my 
agreement with Worfley and my parents, I let Kit, Mia, and Elaine 
down. The reverse is also true. (pp. 71-72) 

One solution to Megan's dilemma is to remain loyal to her friends, including 

pregnant Kit Clausens. 

My case is different I've been told in no uncertain terms 
to stay away from the Clausens', that my reputation is in great 
danger. "She who lies down with dogs gets up with fleas," the 
General says. It's enough to make you itch. I stare at Elaine's 
chart, but in my mind I see the General bearing down, breathing 
fire. I consider being straight with her. I immediately 
reconsider. This is what it means to lie down with the dogs, she'd 
say. You get puppies, (pp. 10-11) 

Megan's other solution is to let Kit flounder through her predicament, thereby 

maintaining loyalty to her parents. 

I can see Kit's thinking: to make sure I stay clean. Kit 
believes we pulled her through the last time, when drugs were 
her way to deal with troubles. Maybe we did. Maybe it was her 
shrink. Maybe it was prayer. Maybe it was just plain luck. But 
whatever it was, none of us ever wants to go through that again. 
(p. 7) 

Megan's moral dilemma resolution to stand by her friend is revealed to the reader 

through a conversation with her father. 
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"Oh, Daddy," I say, crumbling, throwing myself on the 
mercy of the court "I had to do it." 

"Had to. As in forced? As in gun to your head?" There's a 
glint in Dad's eye, like he's enjoying this a little too much for my 
taste. 

"Well, not exactly forced. It's just that if I didn't take Mia's 
place, Kit would get out of bed and maybe, well, maybe she'd lose 
the baby - " 

There, it's out. (p. 73) 

Megan's deep emotional involvement with her friends, her attachment and concern 

for pregnant Kit, and her sense of obligation to help a friend in need, reveals the resolution 

of her moral dilemma to be driven by an ethic of care. 

Saving Lenny (Willey, 1990), with its two protagonists, involves two moral 

dilemmas, both resolved through an ethic of care. Protagonist Kay, Jesse's best friend, has 

promised not to tell Jesse's parents that Jesse is living with her boyfriend, Lenny. 

However, upon discovering Lenny's physical and psychological abuse of Jesse, Kay 

resolves to help her friend. In struggling to find a solution to her dilemma of whether to 

break her promise to Jesse, Kay considers, and rejects, telling Jesse's parents of their 

daughter's plight. Kay did not promise she would not tell Lenny's parents and makes the 

decision to do so. 
I felt worse than ever. What if I was the one who had 

blown their world apart, telling Mrs. Stevens the way I did. Had it 
really been the right thing to do? (p. 138) 

Jesse, the second protagonist in Saving Lenny, soon discovers that handsome, 

lovable, Lenny is not all he appears to be and is, in fact, mentally unstable and 

psychologically abusive. Not wanting to hurt or desert Lenny, but at the same time 

unwilling to sacrifice herself to an unhealthy situation, Jesse confronts her moral dilemma. 

The truth came at me at that moment, came like a voice 
from the sky, and hit me like a slap in the face. The voice said: 
This is making you sick, too. (p. 123) 
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Jesse considers and rejects leaving Lenny. 

But I never would have left Lenny, especially now, in the 
shape he is in. 

He's so sick, I realized, (pp. 103-104) 

On the other hand, knowing she is unable to help Lenny, Jesse hears an echo of 

Kay's earlier suggestion. 

I knew what she was thinking, I could hear her voice in 
my ear: Give up, move on. (p. 113) 

While Jesse is deeply concerned about Lenny's pain and suffering, she is also 

concerned about her own well-being and in using an ethic of care, resolves her moral 

dilemma. 

But something had ended, something had broken inside of 
me. We were finished - that was what I meant. I couldn't do it 
anymore. That was why I was sorry, (p. 124) 

Death is a multi-faceted theme in literature and is often responsible for producing 

moral dilemmas. In Tell Me Everything (Coman, 1993), twelve-year-old Roz Jacoby finds 

that her life cannot go on without the answer as to why her mother left her asleep, climbed 

a mountain in search of a lost boy named Nate, and slipped off the mountain to her death. 

"There is a problem?" 
"I guess," Roz said. 
"And what is it?" Frank asked. 
"My mother died," Roz told him. 
Frank asked Roz what she wanted. 
She wanted the truth. She wanted to know what 

happened...(pp. 59; 61) 

In seeking the answer to the dilemma of whether she can forgive her mother's 

actions, Roz searches for and finds the boy Nate and learns what happened on the 

mountain. In resolving her moral dilemma, Roz finds, as her mother has often reminded 

her, that forgiveness and truth set one free. 

She realized that it's not as if things stop once you get some 
answers. You think that what you want to know is all that 
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matters, but what really counts is the asking, and, later, that 
you're willing to accept the answer you get, or even that you 
don't get an answer. And by the time you're there - willing -
you're cracked open, you already believe, and there's really no 
going back and no stopping. You find something out, and then 
you go on. 

It came to Roz, one day, lying in her room, what was next. 
The understanding came whole and in an instant, as if some part 
of her had been working at the problem for a long time, growing 
an answer that, when it was ready, fell solid as an apple into her 
silent thoughts: it was time to bury her mother's ashes, (p. 138) 

The two seventeen-year-old protagonists in Hurwin's A Time for Dancing (1995), 

Samantha and Juliana, each find death to be the center of their moral dilemmas, one who 

must die and one who must accept the dying. Juliana, diagnosed with terminal cancer, 

encounters her moral dilemma. 

"...the inside of me shook and shivered...How to assimilate 
the information received in the past few hours. Where to put the 
proclamation of my death." (p. 197) 

Juliana considers alternatives to her moral dilemma of why it is she who faces 

death. She can harbor hatred and wish death upon others. 

I hated her then. I hated all of them. Why couldn't she 
have cancer? Or my mother? Or my father? Or Linda? Or Sam? 
Why did it have to be me? (p. 207) 

Or, she can accept that death is no respecter of persons. 

Who could I rage at because I was dying? Who could I 
blame? It wasn't anyone's fault. So who should I curse? My 
parents? They hadn't done it Fate? What was that? "God" was the 
only thing big enough to take it on, and I didn't believe in Him. 
And why me? Well...why not? (p. 209) 

In resolving her moral dilemma through an ethic of care, Juliana resolves the 

conflict between her impending death and her desire to live 

I could deny, ignore, rage, escape to the Between Place, be 
calm and clear...but this is happening. And it was happening to 
me. I nodded my acceptance, (p. 208) 

Hurwin's second protagonist, and Juliana's best friend, Samantha encounters a 

moral dilemma when she cannot accept Juliana's impending death. 
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You are going to be fine....whatever happens with all this 
shit..that will not be the question. That will never be the 
question. Do you understand me. Am I being clear? (p. 125) 

Samantha includes in her alternative solutions a denial of Juliana's illness; 

Part of me wanted to just turn around, right there and 
then, and go away. Forever. If I didn't hear whatever it was, 
maybe then it wouldn't actually be. (p. 63) 

an attempt to fight and conquer Jules cancer, 

This sucks. You have no business having this cancer shit, 
and we're just gonna hafta hurry up and get rid of it. We have 
things to do. (p. 74) 

and hating everything and everyone. 

I wished I were anywhere but where I was - hating my last 
months of high school, hating Paul, hating my mother and 
father, hating myself. And mostly hating Jules for being sick. 
(p. 216) 

Sam's devotion to Jules makes it very difficult for her to let her friend go. 

Knowing, however, that Jules is suffering and in pain and that willfully to want her to 

endure such agony is both selfish and immoral, Sam, with compassion and mercy, chooses 

to release her friend to death. 

"She can't leave until you tell her goodbye...she needs you 
to let her go..." 

"I don't know if I can." 
"Look at her, Sammie....She's had so much pain, for so long. 

She deserves to be free of it." 
I looked back at my friend....I stroked her face. "Good-bye, 

my dancer, my friend, my One and Only. I love you." (pp. 253-254) 

In considering female protagonists and their moral dilemma resolutions, created by 

female authors of contemporary young adult realistic fiction, the study finds that while both 

an ethic of justice and an ethic of care are employed, an ethic of care is more frequently 

used by female authors for their female protagonists. Twenty-two, or 81% of female 

protagonists resolved their moral dilemmas through an ethic of care versus five, or 19%, of 

female protagonists who resolved their moral dilemmas through an ethic of justice (Table 
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3). These findings support Gilligan's (1977) theory that while an ethic of care is not 

gender-specific it is gender-preferred. 

Question 3 

Do male writers of contemporary young adult realistic fiction employ an ethic of 

justice or an ethic of care for their male protagonists involved in moral decision making? 

The study found that 19, or 36%, of the 53 novels included in the study were 

authored by males (Table 1). Of these nineteen novels 16, or 84%, featured male 

protagonists (Table 1). Of these 16 male protagonists 5 or 31%, resolved their moral 

dilemmas through an ethic of care (Table 4). The protagonists in the novels Edge (Cadnum, 

1997), In the Middle of the Night (Cormier, 1995), Somewhere in the Darkness (Myers, 

1992), Gruel and Unusual Punishment (Arter, 1991), and The 3 NBs of Julian Drew 

(Deem, 1994) find themselves resolving, through an ethic of care, moral dilemmas 

embracing abuse, murder, forgiveness, confidences, and confessions. 

Table 4 

Frequency and Percentages of Male Authors to Protagonist Gender and Dilemma Resolution 

Protagonist Gender 

Male Female 

Moral Dilemma Resolution n % n % 

Ethic of Care 5 31 1 33 

Ethic of Justice 11 69 2 67 
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Fifteen-year-old protagonist Julian Drew (Deem, The 3 Nbs of Julian Drew, 1994) 

finds himself facing the moral dilemma of saving himself from the physical and 

psychological abuse of his father and stepmother. Locked in a garage, fed on stale bread 

and cheap bologna, given a coffee can to serve as a toilet, and released only to go to 

school, Julian voices, through his notebooks, his moral dilemma. 

THE STORY OF MY LIFE 

I am an abused child (but I can't tell you that) (p. 143) 

Julian considers a number of possible solutions and their subsequent consequences 

before reaching a final resolution to his dilemma. He considers death as one possiblity. 

Sometimes my brain is so unhappy it doesn't know what I 
do at all. My body sits in my GB + my brain wishes me dead. (p. 36) 

He considers reporting his parents to the proper authorities. 

My mouth could turn THEM in. My brain has memorized 
the hotline number. My eyes saw it in the paper once. But every 1 
else (even Emma) is OK. THEY treat her OK + no 1 would believe 
me. (pp. 36-37) 

He even considers killing his parents. 

Sometimes 1N33D 2 KI77 THEM, 2 find a G somewhere + S 
THEM. But it would be jail 4ever + then Emma would be gone 
4ever. (p. 37) 

He considers running away as an answer. 

J: You know who I mean. 543. 543 is trying to hurt you. 
ME: But I don't let 543. 
J: But 543 already has, + you don't know how much. I'm 

here to help you do something. 
ME: What? KI77 her? 
J: You can't fight a witch + win. You have to wait for 543 to 

make a mistake + then you RA. (p. 49) 

He considers telling his teacher. 

My brain thinks about Mrs. Pope more + more. Sometimes I 
think about telling her everything...But when my eyes see her in 
person, standing in that classroom with the green linoleum + 
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gray cinder block walls + BRIGHT white fluorescent lights, my 
brain knows it can't, (p. 70) 

In the final analysis, rising above the physical and psychological abuse by his 

family and revealing care for himself, Julian makes and acts upon his care-based moral 

dilemma resolution. 

"I'm leaving." I called. What did they know? They didn't 
know what those two words meant. 

"Goodbye," I said. They didn't know how different that 
word sounded to me this time. 

I didn't wait for an answer. 
What would they say? 
a) "Have a good day." 
b) "Come here and kiss me goodbye." 
c) "I love you." 
Every answer was wrong. The test was failed. No hope for 

passing this class. I closed the front door and started walking. 

I never even looked back. (p. 175) 

Sixteen-year-old Denny Colbert, the protagonist in Cormier's In the Middle of the 

Night (1995), finds himself the victim when the sins of the father are visited upon the son. 

Halloween brings to his home numerous phone calls that Denny is forbidden to answer. 

Disobedience leads to discovery when Denny finds that his father is being harassed and 

falsely blamed for a long ago fire that left Lulu, the telephoner, crippled for life. Denny 

himself escapes death at the hand of the crippled girl only because her brother, Dave, 

intervenes and therein lays the foundation of his moral dilemma. 
Turning away from Dave's home, he wondered if he would ever 

tell his parents what happened, (p. 179) 

Denny considers both confessing and not confessing to disobeying his parents and 

to coming so near to death because of having done so. He considers the consequences of 

each choice before making his final decision which is based upon an ethic of care. Denny's 

love for his parents and an awareness of their feelings of concern for him, motivate Denny 

to keep his thoughts about the situation to himself. 
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He shuddered as a waft of cold stirred the air. He prayed the 
old prayers of his childhood - Our Father, Hail Mary, full of grace 
- the words automatic, but they filled his mind, took his thoughts 
away from Lulu and the blankness. Maybe the act of praying 
itself was the answer to the prayer. The thought caught him by 
surprise. It was something he would have to think about. 

Meanwhile, he kept on saying the prayers, over and over (p. 179). 

To kill or not to kill another person lies at the heart of the moral dilemmas of two 

male protagonists. In Cadnum's Edge (1997), Zachary considers killing to avenge his 

father, and in Gruel and Unusual Punishment (Arter, 1991) Arnold considers murder to 

hold onto a friendhip. Arter's protagonist, Arnold, who has his share of anti-social 

behavior problems, finally has a friend, Edward, a newcomer whom Arnold discovers 

harbors more than anti-social behavior. Tom between keeping or losing a friend, Arnold 

finds himself facing a most unusual moral dilemma, whether to help murder a teacher. 

Edward stopped and looked at me. "Let's kill him." 
"I beg your pardon." 
"I said, let's kill Apeface." 
"Uh, why?" 
"Are you scared or something?" Edward was staring 

at me. His jaw was clenched. 
I thought for a moment. "I don't know. I guess I've 

never actually killed a teacher before." (p. 88) 

Arnold contemplates the issue and determines that although he is not overly fond of 

the teacher known as Apeface, he hardly wants to kill him. 
Great, I thought. This was just great. I didn't know 

who the loony bin was going to take first: Mom, who's 
happily nuts, or Edward, who now seemed out-and-out 
dangerous. They'll probably take me instead, because I 
had to be nuts for hiding them and their nuttiness. Now to 
top it off, Edward wanted Apeface dead. I mean, Apeface is 
an idiot and all that, but that didn't mean I wanted to get 
rid of him. (p. 89) 

On the other hand, Arnold thinks maybe the whole idea has merit 

I looked over at Edward. He was sitting confidently at his 
desk in Mrs. Compton's last-period math class. He had gone over 
his plan with me before lunch. It was a simple plan. Stupid, but 
simple. At first, I didn't think that I would even go with him. But 
now I believed I would, (p. 89) 
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Arnold finds himself valuing human life above friendship when he prevents 

Edward from carrying out the act of killing Mr. Applin. In resolving his moral dilemma 

through an ethic of care, Arnold exhibits an inability to turn away from someone in need, 

exhibits concern for the welfare of another person, and extends mercy to a fellow person. 

I was confused. I didn't know what to do. But it was then, in 
that moment That brief moment in time that it takes to snap your 
fingers. In that moment, all the time Edward needed to reach 
Apeface, it happened. I'm not sure why, but it did. I found myself 
running behind Edward. I was just two steps back from Edward 
when I dived. 

I dived at Edward and pushed him sideways past the still 
Apeface. Edward stumbled and fell beyond Apeface at the base of 
the nearest tree. I still heard him screaming out that final word 
me as he fell. (p. 94) 

In Edge (Cadnum, 1997) an ethic of care is also the method of moral dilemma 

resolution for protagonist Zachery who chooses not to kill the man who robbed and shot 

his father and who is released from custody for lack of evidence. Zachery's concern for the 

life of another human, concern that he not become a murderer, concern for his family and 

what they will suffer, and concern that he would be no better than the man who assaulted 

his father were the reasonings behind his final decision. 

Until I die I will remember: I stepped out of the shadow 
while Steven Ray McNorr unzipped his pants and peed, a long 
streaming arc into the hedge beside the driveway. 

He never saw me. He took his time, shook himself off and 
tucked himself back into his pants. Then he slammed the truck 
door. He had trouble finding the right key, while I watched with 
the .38 in my hand. 

And couldn't use it. (p. 209) 

Whether to forgive his father for past hurts is the moral dilemma with which Myer's 

protagonist Jimmy must wrestle (Somewhere in the Darkness, 1992). 

Jimmy had a whole scene he played out in his head. His 
father had come to school and got real mad when Mrs. Hodges said 
he didn't do his homework and stuff. Then his father had swung 
at him and hit him in the face. He fell down and his father was 
yelling at him. Mrs. Hodges was looking like she was happy and 
everything but then the expression on his father's face changed. 
He was looking at Jimmy funny. 
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In the scene Jimmy touched his face and saw that it was 
bleeding. He just walked away, knowing that his father was sad. 
But it was too late, he had already made Jimmy bleed, (p. 78) 

One of Jimmy's alternative dilemma solutions is to reject his father, to refuse to 

forgive him for not being the father he thought Crab should have been. 

They stood facing each other. Crab lifting his hands and 
searching for the words he thought he had known by heart. 
Jimmy searching his face for meaning beyond what he would 
say, blowing that he might not trust anything that was just 
words. 

"Is it wrong if I don't know the words?" Crab asked. "Can't 
I just be your father?" 

"You don't even know how to be a father!" Jimmy said. (pp. 
155-156) 

Another possible dilemma solution for Jimmy is to acknowledge that he has been 

holding onto his mental image of what his father should have been. Perhaps, Jimmy 

reasoned, there is nothing to forgive his father for. 

"I got to say something, son," Crab said softly. "You're all I 
got in this world that means anything to me. If you can't mean 
nothing to me then I don't have any meaning." 

"That why you brought me down here?" Jimmy said. "All 
the way from Mama Jean's? So you can get some meaning to your 
life?" 

A swarm of gnats flew around Crab's face and he stepped 
back and swatted at them. 

"I wanted you to listen," Crab said, his voice rising. "I 
wanted you to listen and maybe hear something you wanted to 
hear." 

"So say what you want to say," Jimmy said. He looked into 
Crab's face. He saw the tears running down Crab's dark cheeks, 
tears that mixed with sweat and glistened on his chin. "Go ahead." 
p. 155) 

In Jimmy's decision to forgive and accept his father for who he is, he is able to 

view circumstances from his father's perspective, to cease judging Crab, to begin to 

understand him, and to embrace concern for a better relationship between him and his 

father. Jimmy is able, at last, to call his father "daddy" rather than Crab, and by so doing 

exhibits a moral dilemma resolved through an ethic of care. 
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Jimmy wasn't sure if Crab had beckoned toward him or the 
policeman but he started toward him. The policeman looked at 
him, then toward Crab. Crab was coughing, hanging onto the 
pole. By the time they reached him he was lying on the ground, 
his legs drawn up to his chest, his arms shaking. 

"Get down on the ground with him!" the heavier of the two 
policemen called to Jimmy. 

"No! It's just a kid!" the other one said as he walked over 
and looked at Crab. He bent down and patted Crab's pockets, then 
stood up and started talking into the radio he carried. 

Crab was trying to shield his face from the sun. Jimmy 
looked at his face. It was calm as he turned and tried to straighten 
his legs. 

"Hey, man" - he took a deep breath - "I'm sorry." 

"I know, Daddy," Jimmy said. "I know." (p. 161) 

While care-based moral dilemma resolutions are to be found in novels written by 

males featuring male protagonists, a greater number of male authors permit their male 

protagonists to resolve moral dilemmas through an ethic of justice with 11, or 69 %, of the 

novels maintaining adherence to justice-based moral dilemma resolutions (Table 3). These 

eleven novels embrace moral dilemmas centering around theft, One of the Boys (Johnson, 

1992), Breaking the Fall (Cadnum, 1992), and Asylum For Nightface (Brooks, 1996); 

keeping or breaking a promise, Staying Fat for Sarah Byrnes (Crutcher, 1995), Shark Bait 

(Salisbury, 1997), Shadow Boxer (Lynch, 1993), and Painting The Black (Deuker, 1997); 

vengeance, The Brave (Lipsyte, 1991); and telling the truth, Crocodile Burning (Williams, 

1992), Tangerine (Bloor, 1997), and We All Fall Down (Cormier, 1991). All eleven 

novels serve as examples of male protagonists who recognize their moral dilemmas, who 

consider alternative solutions and the ensuing consequences, and who make and act upon 

decisions or resolutions that reveal the nature of their character, and who do so through an 

ethic of justice. 

In One of the Boys (Johnson, 1992) Eric Atwater trades honor, self-respect, and 

his good name for membership in a group of boys whose minor pranks escalate to major 

theft Eric's guilt over stealing becomes his moral dilemma. 
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For the longest time I heard nothing. Was it safe to sneak 
out? I waited. I made myself count to sixty five times, and then I 
added a few minutes. I felt like a convict marking days off a 
calendar, (p. 219) 

In an attempt to relieve himself of his self-condemnation, Eric considers pawning 
the stolen trumpet. 

That was one solution to lugging this trumpet around and 
feeling more like a thief every time it banged into my knee. What 
did Ole say, twenty-five bucks to hock a trumpet? I could use 25 
bucks too. 

I stepped close to the window and peered in. 
How easy it would be! I could just unload the trumpet, 

unload my guilt, pocket my payoff, and stroll on home. No risk, no 
evidence. And maybe someday, no conscience. 

I could be just like Marty, (p. 233) 

Eric also considers that he might be pawning more than a stolen instrument and perhaps it 

might not be such a good idea after all. 

And then I saw the broken-down gray old bum in the alley, 
smeared with vomit, who'd rather go hungry than hock his 
honor over the counter along with a banged-up old trumpet. A 
bum who could shuffle by this pawnshop, if he ever made it out 
here to the street, and not have to feel anything, except that he 
was still a man. (p. 234) 

Eric's justice-based dilemma resolution reveals the principles and values that 

underpin his character. 

"Forget it." I was confused, exhausted. "I'm a loser." 
"Don't say that. You're not - " 
"Forget it. People don't change. They can't change." 
She gestured toward Dean White's office. "Then why are 

you going in there?" 
I got stuck on that one. 
"Well?" 
I didn't have to go in, I realized. There was probably no 

evidence against me. But I knew, I guess I knew all along, even if 
Ole had taken the trumpet, that I would have made this walk. I 
would have turned myself in. (p. 236) 

In Cadnum's novel, Breaking the Fall (1992), the thrill of fear experienced by 

Stanley when he and his friend Jared break into homes and steal is marred by his 

knowledge that "Wrong. This is Wrong" (p. 36). Stanley's moral dilemma centers around 
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his awareness of the difference between right and wrong. 

I was a thief. 
It was true. 
I had really done it. 
I had stolen her wallet (p. 118) 

Stanley gives some thought as to whether to continue with his dangerous game, but 

is reluctant to give up the thrill he receives from his nefarious actions. 

else, 

light. 

I couldn't help it I wanted to impress Jared. 
I wanted that more than anything. But I wanted something 

I wanted that fear again, that fear that finally turned to 

I wanted to feel alive, (p. 22) 

Stanley also gives consideration to discontinuing his dishonest undertakings. 

So I didn't call Jared, on purpose, every moment that 
passed a moment in which Jared was waiting, a moment in which 
he would know I wanted out of the game and that I was leaving 
whether he wanted me to or not. (p.97) 

Stanley's callous disregard for the shame he will bring to his family, his failure to 

consider the rights of his victims, and his refusal to adhere to the principles and values with 

which he was reared, result in a justice-based dilemma resolution, one in which Stanley's 

actions reveal him to be ready to accept the punishment he knows is due him. 

My father came over to me and put his arms around me, 
and his own voice was tight with feeling when he said, "Jared's 
dead." 

So this is what I do, I thought when I don't know what to 
think or feel. 

Then I felt myself moving, stepping toward the stairs. 
Each step was heavy, and I was not certain I would ever be 

able to reach the top, and step into my bedroom. 
But when I was there, I pulled open the dresser drawer. 
It was still there. 
My body knew what to do. It stepped down the stairs, 

cradling the wallet in one hand. I carried it like a thing that 
could break easily, at a rough moment or even a harsh sound. 

I put the wallet on the counter and my father looked at it, 
and then raised his eyes and looked at me. 

Waiting for me to speak, (p. 128) 
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Fourteen-year-old Zimmerman, the major protagonist in Brooks' Asylum for 

Nightface (1996), resolves his moral dilemma through theft, an action that will see justice 

served. Zimmerman's deep spirituality has always been the brunt of ridicule from his 

parents until they get religion. Now his parents agree with the prophet they follow, Luke 

Mark John, that their perfect, "saintly" son be used to bring millions of kids and millions of 

dollars into the religious sect and the financial coffers of Mr. John. Zimmerman must make 

a choice of whether to do so, and in making the justice-based decision to besmirch his own 

character to avoid exploitation, states "I hope that I am acting only out of honor, difficult 

though that honor may be to explain" (p. 29). 

Nightface, ironically, is beautiful in the light of day. 
Holding the card up in my right hand, still looking at it, I 

turn so that I am almost facing the front of the store. Beyond the 
card I can plainly see Mr. Farwell, head down, listening to his 
phone call. There may be only a few seconds more. 

With my left hand I undo the button of my wool pea jacket. 
Its heavy lapels swing apart and hang open, its wide inner 
pocket gaping. It is not a high place, but it is a place. 

Mr. Farwell is nodding. He usually does that just before 
hanging up. My heart, which I expected to be pounding, beats 
cooly, lightly. 

It is nearly time. 
My mother, oddly, was right, though perhaps she wouldn't 

feel the same way now. 
She said: There would be a time when I was ready. 
She said: They only had to wait. 
She said: A time would come, when I would see that there 

was simply nothing else I could do. 
Mr. Farwell hangs up. Seeing some motion from my 
direction, he glances at me. 
Asylum. 
"Hey," he says, struggling quickly off his stool. "What the 

hell - " (pp. 136-137) 

Whether to break a promise forms the center core of moral dilemmas for male 

protagonists in four novels: Shark Bait (Salisbury, 1997), Shadow Boxer (Lynch, 1993), 

Painting The Black (Deuker, 1997), and Staying Fat for Sarah Byrnes (Crutcher, 1995). 

Concern for another human coupled with a promise to keep a secret causes Crutcher's 
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protagonist, Eric, great pain and anguish (Staying Fat for Sarah Byrnes, 1995). Eric's 

moral dilemma centers around Sarah, his friend, who has confided in him that she is being 

physically abused by her alcoholic father and she refuses to release Eric from his promise 

of silence. 

All I really want to do is the right thing. But how do you 
ever know what that is? I mean, I know some people who could 
help me with Sarah Byrne's dilemma - Lemry for one, my mother 
for another - but I promised not to tell. So is it right to go for help 
when I've promised I wouldn't, or is it the right thing to keep my 
promise? The stakes are high. You don't have to look into Virgil 
Byrne's eyes more than a second to know that. (p. 122) 

Eric gives consideration to keeping his pledge of silence. 

"All you have to do is keep your mouth shut. I mean it, 
Eric. You can't tell your swimming friend, or your coach or your 
mother. Nobody. You said you wanted to prove how good a friend 
you are. This is your chance. You tell nobody." 

"Okay." (p. 106) 

Eric also considers the life he knows Sarah is living and the consequences of 

breaking his promise to her. 

It boiled down to this: Somebody a whole lot smarter than 
me and Sarah Byrnes needs to help keep her old man off her and 
get a start on the life she got a glimpse of writing that letter. If I 
didn't do something, Sarah Byrnes would either get dragged back 
home by her dad, or she'd run away and be alone. The letter was 
clear: shaky as I was, I was her only friend. I'd rather have her 
hate my guts and be safe than love me and be alone. 

I handed Lemry the letter, (p. 131) 

Eric's ability to remove himself from the situation and to determine objectively that 

Sarah's problem extends beyond his ability to solve, resolves his moral dilemma. He does 

so through an ethic of justice in that he prefers Sarah despise him and have help than for 

her to love him and have to continue a life of fear and misery. 

In Shark Bait (1997), Salisbury's major protagonist, twelve-year-old Mokes, has 

made a promise to his police-chief-father that he is finding difficult to keep. 
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"Remember when you're coming home, now." 
"Yeah." Ca-ripes, I thought as Daddy got in his car and 

drove away. How come I made that promise to him? All I wanted 
for today was to have a good time with my Mends and see Booley 
beef with some sailors. 

I must have looked angry, because Reggie said, "What?" 
"Nothing...only maybe I ain't gonna see Booley fight" 
"How come?" Kalani said. 
"I said maybe." 
"Hey, let's go to Granma's place," Reggie said. "Borrow 

some cash. Maybe we can get a six-pack for tonight." 
"Sounds good," Kalani said. Booley would buy it for you, if 

you paid him double. 
But what about what I had promised Daddy? (p. 41) 

Mokes gives serious consideration to not honoring his promise to his father. 

Just then Daddy cruised by again. He saw us and stopped 
and backed up, his arm hanging out the window. 

"How's it going, boys?" 
We all nodded, okay. 
"Good," Daddy said. "Remember our deal, Mokes." 
"Yeah, but wait Can I stay at Kalani's house tonight?" 
Daddy tapped his fingers on the door, looking at me. "Sure, 

just be there by six and stay there." 
"Yeah, okay." I blinked and looked down, but only for a 

second. 
Daddy waved and took off, driving slow, like Booley. 
"Hey, Mokes," Kalani said. "No way I'm going home at six 

o'clock." 
"You think I am?" 
Kalani flicked his eyebrows. "Now you talking, brah." (p. 
64) 

Mokes also considers keeping his promise to his father. 

"So what we going do now?" Reggie asked. 
"We can't go back to town," I said. 
"Why? I thought you said - " 
"I know, but didn't Sergeant just tell us he didn't want to 

see us in town tonight?" 
"Yeah, but what about Booley? We not going see him 

fight?" 
"Sure we going see him fight," Kalani said. "We just got to 

wait for dark, then sneak back. Ain't that right, Mokeyboy?" 
I wanted to be with Kalani and Reggie and Booley. Stand by 

my friends. But... 
"I promised I'd stay out of town after six o'clock. It's 

almost that now." (p. 77) 
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In making his decision not to honor his promise to his father, Mokes finds his 

Mend Booley involved in a shooting and as a result "for the first time in my life I was on 

the other side of Daddy. It made me sick" (p. 129). Mokes, knowing he must do the 

honorable thing, own up to his obligations and face the consequences of his actions, seeks 

to rectify the wrong he has done his father. He thereby resolves his moral dilemma through 

an ethic of justice. 

I turned to face Daddy. To face the badge, the uniform. So 
hard to look at him. But I had to, even though I knew that now he 
must respect me about as much as some criminal. I blinked a 
couple times when I thought of that. 

I blinked again, but still looked straight at Daddy. 
How could you respect somebody who let a friend down? 

And when I let CC keep that gun that's just what I did. Let Booley 
down. I was too chicken to keep fighting until I got it back. 

I couldn't look at Daddy's eyes one more second, and I 
couldn't think of any words to say. So I did the only thing left to 
do, even though Kalani and Reggie were watching. I went up to 
Daddy and hugged him. I'm sorry, Daddy. I'm sorry, (pp. 150-
151) 

In Lynch's novel, Shadow Boxer (1993), George finds it his responsibility to keep 

his younger brother, Monty, from pursuing a career as a boxer, a sport from which their 

father has died and one in which he never wanted the boys to participate. George's moral 

dilemma lies in how to fulfill the obligation given to him by his father. 

I was confused lately, but I knew one thing: I had a job 
given to me a long time ago, and if Monty became a fighter, then 
I had failed, (p. 203) 

In seeking a way to keep the boxing-bound Monty outside the ring, George looks at 

having Archie, a trainer, tell his brother the truth about their father's boxing ability. 

Still on my stool, I talked at his back. "So Archie. Tell him 
how it really was, can't you? Tell him the real stuff about what 
happened to Dad. I mean, you were there, he'll listen to you." (p. 
201) 

He considers using physical force to keep Monty away from boxing. 
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Archie put both of his stony old hands up in front of his 
face, like I was going to go at him. "I don't let nobody hurt him, 
George, I promise." 

"You know that's not the problem, Archie. You know 
what's wrong with this. Where is he? I'm taking him outta here." 
(p. 179) 

He considers Archie's pleas to let him sour Monty to boxing. 

"I don't know about this, Archie," I said, still looking off at 
Monty. 

"Please, George, you gotta let me do this. You gotta give me 
the chance here to do everybody a favor, 'specially your ma. I can't 
give her Tommy back, but I can at least give her back this little 
one. 
"See that?" Archie said. "The kid never stops. He's a horse. 

But I've already started the plan by workin' his ass to death." (p. 

182) 

Unsuccessful in discouraging Monty from boxing, George uses a justice-based 

resolution in solving his moral dilemma of how to keep his word to his father. Knowing 

his final method of discouragement means destroying their father's image, George also 

knows that it is not only the honorable and right thing to do, but it is also something of 

which his father would approve. He makes arrangements with Archie to show Monty film 

footage of their father taking a beating in the ring. 
Monty stripped off the gloves and helmet, then trailed 

after Archie to the office. "We're going to the film room," 
Archie said. 

Fortunately, there wasn't much of that action left. The man 
from Philly knew just what to do. He went right to work on the 
blind side, hitting Dad five, six, seven straight, stiff times in the 
eye. He wasn't boxing my father anymore, or even whipping 
him. It was a beating. Beating my father. Beating him. 

By the time the referee jumped in and wrapped up my 
father, holding his head warmly as if he were the father, Monty 
had jumped up and started running out I tried to grab him from 
my seat, but he punched my hand away and was gone. Archie 
turned to watch him go, then stared at die door for a minute 
afterward. He turned back to the TV, pointed the remote, and 
rewound the tape. 

"Well, I done my job good this time, Georgie, didn't I?" 
Archie said. Something in the sound of his grown man's voice 
cracking was frightening. "He ain't gonna be back here no 
more," he whispered, every word quieter than the last. (pp. 206; 
211-212) 
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Ryan Ward, the seventeen-year-old protagonist in Deuker's novel, Painting The 

Black (1997), finds himself at odds with his own conscience in failing to tell the truth about 

his friend, Josh. 

Detective Langford still kept her eyes on me. "You shape 
your own world, young man. If you tell the truth, justice will be 
done. If you don't, it won't be," She stood, handed me a card with 
her name and telephone number on it, nodded curtly to my 
parents, and left. 

For the second straight night, I lay staring at the ceiling, 
thinking. I thought about Monica and the wolf masks and the 
hands grabbing and tearing at her, about my mother hugging me 
and my father saying how much he trusted me; about 
Josh's slider and what Hernandes had said in the shower. But 
always my mind came back to Detective Langford and one thing 
she had said: You shape your own world, (pp. 208-209) 

Ryan vacillates as he contemplates the two options he sees open to him. He 

can continue to cover for Josh; 

His jaw tightened. "So how come you're so sure she knows 
it's me?" 

"Because it's obvious." I paused. "You should go to Haskin 
this morning and explain that it was supposed to be a joke, but 
that it somehow got way out of hand, and that you're sorry. He 
might go easy on you." 

Josh laughed mockingly. "He won't go easy on me. He'll 
suspend me, and Wheatley will kick me off the team. That can't 
happen, Ryan, not now. Not with the tournament coming up. 
Those major league scouts have got to see me pitch. They've got 
to. My future is on the line." 

"I'm telling you: She knows it's you." 
He leaned back. "You don't know for sure she's going to 

report this. And even if she does, even if she says it was me, what 
does it matter? Lots of guys don't like her. She can't prove 
anything. Nobody can prove anything." He paused. "Unless you 
talk." 

His words hung there like a kite stuck in a tree. 
I took a deep breath. "I'm not going to say anything." (p. 

197) 

or, he can cease lying and covering for Josh. 

When Josh saw me at his front door, his body flinched. But 
he gave me his usual smile. "You okay?" he asked. "I was worried 
when I saw you leave practice. I need you tomorrow, you know." 
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I shrugged. "I know. And I'll be okay. Look, can we go 
someplace and talk." 

"Sure," he said. "For a while. But I've got stuff to do." 
We ended up sitting on the stairs in front of the 

Community Center, sipping Cokes we'd bought inside the 
building. 

"I can't keep doing this," I said. "Maybe you can, but I 
can't." 

"What are you talking about?" he asked. 
"Haskin, the police, my grandfather, my parents. I'm sick 

of lying to them, Josh. I can't look anybody in the eye. I can't 
even look you in the eye." (p. 214) 

In the final analysis, Ryan's principles and values permit him to use an ethic of 
justice in resolving his moral dilemma. Knowing that Josh fails to treat others fairly, that he 
respects nothing and no one, and Ryan's fear that he will become like Josh if he does not 
do what he knows to be honorable leads to his final decision. 

I felt like I was running forever, like my feet were in 
sand, in mud. But however long it took me, the throw from the 
outfield took one tenth of one second more. I slid in under the 
catcher's tag. The umpire's arms went out. 

Safe! 
We'd won 4-3! 
The guys mobbed me; they lifted me up and carried me off 

the field. Riding high like that, way up on their shoulders, I 
grinned so hard my cheeks hurt. 

Finally they put me down, and still grinning, I headed to 
the locker room. Josh came up next to me. "You think this is 
good," he said, "just imagine what winning the title will be like. 
It'll make everything else go away. You wait and see." 

Right then, right when I was on top of the world, I finally 
knew what I had to do. Not because I thought he was wrong, but 
because I was afraid he was right 

I called as soon as I got home. My hand was shaking so 
much it was hard to punch in the number. I was using the 
upstair's phone, and I kept thinking somebody would hear me. 
They'd have to know sometime, but I didn't want them to know 
just yet. 

I asked for Detective Langford... (pp. 228-229) 

Seeking vengeance for the death of his friend and for his own sell-out, Lipsyte's 

protagonist, Sonny Bear (The Brave, 1991), must decide whether or not to kill Stick, a 

drug-dealing hit man. 

He thought of Jake and closed his ears and slowed his 
heart, the little death. Got to think now - what should I do, what 
would a Running Brave do, a warrior who can speak with wisdom, 
a peace bringer who can fight to the finish? (p. 184) 
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In considering solutions to his moral dilemma, Sonny considers Stick's death. 

Sonny drew the Colt and put the tip of the barrel to the tip 
of Stick's nose. "Now, I'm going to kill you." (p. 184) 

However, Sonny also remembers his Uncle Jake telling him that a Hawk lived 

within him and that a Running Brave would make the right decision, one that would honor 

his people, and so Sonny considers not killing Stick. 

The Hawk inside me. 
"Stop," roared Sonny to the thrashing wings. "Leave me 

alone." Their faces froze, they thought he was shouting at them. 
Why can't they hear the beating wings crushing my lungs, 
trying to break free. He gasped for breath. If I was a dumb 
Redskin, he thought, I could really believe there was a Hawk in 
there and it was time to let it loose. 

And follow it out of here. (p. 185) 

Sonny's moral dilemma resolution is justice-based in that he knows a true brave 

would not kill simply to avenge himself, that he would be doing the just thing by turning 

Stick over to the proper authorities, and that he would be upholding his own principles and 

values. 
He looked at them - Stick quivering, a cornered weasel; 

Martin clutching the shotgun stick, his shirt black with sweat; 
Doll heaving under the robe, her makeup bleeding down her 
cheeks. The baby, incredibly, smiled up at Sonny. 

They were all waiting for him. 
To take control. 
He took a deep breath. Scalding pain. "Let's go. We're 

taking Stick out of here." (p. 185) 

In seeking to tell the truth, protagonists frequently find themselves facing moral 

dilemmas that require them to remain strong against adversaries. William's protagonist, 

Seraki (Crocodile Burning, 1992), one of a number of teen-age actors and actresses 

cheated by Mosake, their manager, seeks to remedy the situation. Seraki's self-doubt about 

whether he is doing the right thing in encouraging the acting group to bring charges against. 

Mosake becomes his moral dilemma. 

I didn't want to be a leader, and now I am and I don't know 
what to do. (p. 185) 
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Seraki, in evaluating the situation objectively, looks at two possible solutions and 

the ensuing consequences. He thinks, perhaps, the group should drop their case. 

I don't feel like partying. I missed the big party in Soweto. 
What is our victory compared to theirs? I want to go back to the 
Block and be alone. We aren't finished with this tiling yet. What 
did Linda say? We are taking on a monster. 

Dear Phakane 
I don't know how to begin to tell you what is 

happening here. 

What should I tell him? How can I make him understand? 
He was the leader of something much bigger than this and I 
wonder...Look where he landed for his efforts. What if the kids 
get scared off? What if Mosake fires us all? I don't think most of 
them would have enough money saved up to even buy their 
tickets home. (pp. 184-185) 

On the other hand, Seraki feels strongly about Mosake's cheating and seeks to 

bring an end to his doing so. 

Nongeni and I track down as many of the kids in the Block 
as we can find, and tell them what we've learned. They look as if 
they are listening, but it's as if most of them don't want to hear 
what we're saying. 

Gloria doesn't believe a word of it 
"You don't know what you're talking about, Seraki," she 

says. "Do you know how much it costs to run a Broadway 
theater?" 

"No, I don't," I admit. 
"Well, then! You have no right - " 
"But it can't possibly cost seven hundred and twenty 

thousand dollars a week!" 
Most of the kids mumble and protest. I didn't realize how 

strong Mosake's hold is on them. They can't believe he is 
cheating them. They are as tired and unhappy as I am, but they 
are still loyal to him! 

"You're just making trouble, Seraki." It's Gloria again. "All 
you want to do is get back at Mosake. You two are always clashing. 
Don't involve us in your revenge!" She shouts and slams the 
apartment door on her way out 

This time I have no comeback. She may be right Maybe I 
am looking for revenge. 

No, I'm not! Nongeni and I know that Mosake is cheating 
us. What he's doing is wrong. I'm doing this for all of us, even 
Gloria, (pp. 172-173) 
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Seraki uses a justice-based resolution to resolve his moral dilemma. In considering 

that he and the other members of the cast have been treated unfairly, that legal protection is 

an 

Seraki opts to face the casts' oppressor, employ the rule of law, and demand justice. 

ai lie aiiu uic ouici mciuucis ox uic uasi nave uccu ucaicu unxaixiy, uuu lcgai piuic^uun 

t absolute necessity, and that the situation calls for an objective, fair, and just resolution, 

It's nine o'clock in the morning and I am sitting in a 
meeting between the management of the Liberty Globe Theater 
and the entire cast of iSezela. My hands are wet in my lap. 

At one end of this enormous boardroom table are Bob 
Haskins, three men in business suits I've never seen before, Josh, 
and Mosake. Nongeni and I have seats at the other end, with Pablo 
Queventes between us. He looks real sharp today, with an 
expensive suit and briefcase. The rest of the kids are along the 
sides. They look real nervous. Only Gloria looks like she's dressed 
for the opening night of a Broadway show. 

I feel real small in this big room, but now I feel better 
about what we're here for. Pablo told me all about how these 
meetings work, and I told him all about our problems and the 
changes we want. This morning we are organized. We're going to 
fight by their rules, he said, and we are going to win. (p. 185) 

In Bloor's novel, Tangerine (1997), twelve-year-old protagonist Paul Fisher finds 

himself faced with the difficult moral dilemma of telling the truth about the death of Luis 

Cruz, knowing that the truth will incriminate his older brother, Erik. 

Did I really think I could keep this a secret from them? 
Does everybody in Tangerine blame me now? Am I just as guilty 
as Erik? (p. 241) 

In contemplating what he should do, Paul considers telling his mother the truth. 

I looked over at Mom. Did she want to hear more? Maybe 
the whole truth? Did she want to hear anything bad? Should I 
come right out and say, Actually, Mom, he wasn't killed by a tree 
branch. He was killed by Arthur Bauer, on orders from Erik. What 
would she do if she heard that? (p. 238) 

Paul thinks of the devastation the truth would mean for his father and considers 

silence. 

I felt sorry for Dad at that moment He just couldn't give 
up. He had too much invested in Erik Fisher Football Dream, and 
he just couldn't give up. I wanted to say, Look at Erik's face, Dad. 
That's what he really looks like. But I kept quiet, (p. 272) 
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However, in the final anlysis, Paul finds that he must heed his friend Antoine's 

advice "The truth shall set you free" (p. 261). In knowing that evil deeds must be 

accounted for, that no one has the right to take another's life, and that justice must be 

served, Paul resolves his dilemma through an ethic of justice. 

"I saw him do it I saw Arthur Bauer sneak up on Luis Cruz, 
like a coward, and hit him on the side of the head. Luis never 
even saw it coming." 

Sergeant Rojas turned back to me. "What else did you see?" 
I stood up straight and faced them all, like I had seen Luis 

do. "I saw -1 heard Enk Fisher tell him to do it." (pp. 275-276) 

A failure to tell the truth becomes the basis for the moral dilemma encountered by 

Buddy Walker, the protagonist in Cormier's novel, We All Fall Down (1991). Together 

with his friends, Buddy has trashed the home of a girl with whom he later falls in love and 

whose sister lies in a coma because of the actions taken by him and his friends. 

Harry smiled his lazy smile: "And then I would say: And 
how about Buddy Walker here? Has he mentioned that he was 
with me when we trashed the house and took special pains with 
your bedroom?" Frowning at Buddy: "Did you or didn't you piss on 
her wall? Or did you just vomit on the carpet?" (p. 144) 

Buddy worries that somebody might tell Jane the truth about him. 

As Harry walked away, he shot Buddy a glance over his 
shoulder. "Another thing you should worry about, Buddy," he 
said." Suppose somebody decides to tell Jane Jerome all about you 
and what you did to her room?" (pp. 145-146) 

He worries over what will happen when Jane's sister, Karen, recovers from her 

coma and recognizes him. 

"Is her sister still in the hospital? Still in a coma?" asked 
Harry. 

Buddy nodded, trapped, knowing what question Harry was 
going to ask before he asked it, because he had asked himself that 
question a thousand times. And Harry asked it: 

"What happens when she comes out of the coma? When 
Jane Jerome says, 'Karen, I'd like you to meet my boyfriend, the 
guy I love.' And she looks at you and remembers that night?" (p. 
145) 
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Buddy also considers that Jane might never know the truth. 

"I love her, Harry. And she loves me," he finished lamely. 
"But what happens when she finds out, Buddy? What 

happens then?" 
He seemed sincere, now, as if he really cared. 
"She won't find out," Buddy said, his words more convinced 

than his feelings, (p. 145) 

The consequences of his actions in trashing Jane's house and in keeping silent 

about Karen's situation confront Buddy as he faces an irate Jane who has learned the truth 

of his participation. 

As soon as he saw her face, he knew that it was over. 
She knows, he thought. About me and this house. 
"I know why you never wanted to come into this house," 

she said. "My house." 
Buddy said nothing, could say nothing, the mechanisms of 

his body not working. 
"Because of what you did here." 
And now the impact of her knowledge struck him, like a 

giant mallet hitting a gong inside him, the vibrations echoing 
throughout his body. For one impossible moment, he went blind, 
blacked out, and then came back again, her face and eyes 
piercing him. 

"I didn't mean..." he began, then stopped, realizing that 
he could never explain to her what had happened, or why it had 
happened. He could not explain, even to himself. 

"You trashed my house," she said. "Did you trash my 
bedroom, too? Tear my bed apart? Vomit on the carpet? Piss on 
the wall?" 

The word piss shocked him. She never swore. That one 
word,piss, spelled his doom. He knew that as soon as she said it. 

(p. 191) 

The moral dilemma is resolved through an ethic of justice as Jane demands Buddy 

assume responsibility for his actions and he realizes the enormity of the wrong he has done 

her. 

Whether resolving their moral dilemmas through an ethic of care or an ethic of 

justice, this study found that all the male protagonists in novels authored by males struggle 

with the options open to them, they consider the consequences of each option or solution, 

and they seek to not only resolve their dilemmas, but also to act upon their resolution 
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choices. Analysis of the sixteen books written by males with male protagonists reveals that 

11, or 69%, of the moral dilemmas are resolved through an ethic of justice versus 5, or 

31%, of the moral dilemmas being resolved through an ethic of care, a ratio of 2:1 (Table 

4). These statistics stand in support of Gilligan's (1977) theory that moral dilemma 

resolutions, while not gender-specific are gender-preferred with males preferring and 

implementing an ethic of justice more frequently than an ethic of care. 

Question 4 

Do male writers of contemporary young adult realistic fiction employ an ethic of 

justice or an ethic of care for their female protagonists involved in moral decision making? 

Of the nineteen books authored by males 3, or 16%, featured female protagonists 

(Table 1). An analysis of these three novels revealed that of the three female protagonists 

1, or 33%, resolved her moral dilemma through an ethic of care and 2, or 67%, resolved 

their moral dilemmas through an ethic of justice (Table 4). The three protagonists in the 

three novels dealt with dilemmas relating to loyalty, abuse, and responsibility. 

In a community battle over the killing or saving of wild bears, sixteen-year-old 

Samantha Sanders, Taylor's protagonist in The Weirdo (1991), finds herself facing the 

moral dilemma of having to choose between a principle her father will approve or one 

which he will find abhorrent. 

"Mama, did Papa ever have some kind of power over you 
when you started going together?" 

Dell, having just returned from the Lizzie City swap meet, 
was in the kitchen finishing lunch. She looked up at Sam, brow 
knotting a little. "I don't know what you mean." 

"Asked you to do things you really didn't want to do? I 
don't mean going all the way. I mean other things," Sam said, 
sitting down at the table with a hurriedly constructed tuna on 
wheat. 

"Other things?" Dell's frown widened. "What other 
things?" 
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"Oh, like getting you to help him do something you weren't 
sure about." 

"Samantha, it's been twenty-three years since I started 
going with your papa. I was nineteen. How can I remember 
unless you give an example? I was in love with him, and I did 
most things he asked me to do. He wouldn't ask me to do 
something wrong. That answer you?" 

Sam sighed and said, "No." 
"Quit beating around the bush." 
"Okay, Chip wants me to help him with that Save the Bears 
thing, and I think I'd be the middle." 
Dell laughed softly. "Would you ever...." 
"But another side of me says I'd like to help him." 
"Those sides date back to Adam and Eve." 
"What would you do?" 
"Oh, no, you won't get any encouragement from me. You 

know how I feel about this situation." 
"But if you were sixteen and your boyfriend..." 
"He's a boyfriend now?" 
"Not really. But if you were sixteen and your friend asked 

you to help him on something like this, would you have done it?" 
"If I'd known my papa was dead against it I'd've thought a 

long time about it." (pp. 186-187) 

Samantha, in scouting tagged bears with her friend, believes there is merit in Chip's 

philosophy that the killing of wild bears should not be left to the discretion of hunters. 

Chip was watching the cubs, and Sam studied his face. He 
was smiling. 

Down came the laden branch, and the little ones went after 
it in a scene straight out of a Disney film. 

Soon, Number 17-88 backed down from the branches, full 
up for the moment, stretching out on the ground near the trunk. 

"Watch the cubs," Chip whispered. 
They wrestled awhile, and then one began to pester the 

dozing mother. 
Sam looked at her watch. It was already eleven-thirty. 

She'd be lucky to make it back to Dunnegan's by twelve-thirty. "I 
have to go, Chip. I'll be late for work." 

Sitting up, looking at her intently, he said, "Okay, but I've 
got a question. Do you want to see them killed?" His head tilted 
toward the gum tree. 

She frowned back. "Certainly not What kind of person do 
you think I am?" (pp. 182-183) 

Nevertheless, her father presents a powerful argument that hunters are absolutely 

necessary for wildlife management. 
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Her papa continued. "We are the best argument for 
managing wildlife. We try not to shoot females so there can be 
bumper crops of deer and bear and other species," the bo'sun was 
saying. "We never kill fawns or cubs...." 

Chip whispered, "I'll be all right. I ever tell you I was the 
champion high school debater in Columbus?" 

Sam shook her head. 
"I wasn't. I've never debated anything in my life. It's time 

I learned. The weirdo's coming out of hiding tonight...." 
"You're not a weirdo," Sam whispered fiercely. 
"Yes, I am...." 
"Where is your father?" 
"He and Dunnegan went to the AA meeting. They'll be 

along." 
"We eat what we kill," the bo'sun was saying. 
Sam could feel her papa's eyes boring into her and refused 

to look up at him until they went away. 
"...and by picking off individual animals we ensure the 

health of the whole species...." 
She couldn't help but be impressed by the ease with which 

he was making points. She'd never known this side of her father. 
He sounded convincing, (pp. 263-264) 

Samantha resolves her moral dilemma through an ethic of justice, sincerely 

believing a bear's right to life takes precedence over a hunter's right to kill. Knowing she is 

jeopardizing her relationship with her father, she nevertheless believes that the situation 

calls for an objective, fair, and just resolution: to leave the control of wild bears to the 

auspices of qualified naturalists. 

Sam only half listened. Last week, Chip had asked her to 
help. Did she now have guts enough to get up and say something? 
Just the thought of getting up in front of three hundred people 
made her knees weak. She might make a puddle on the floor or 
just faint dead away. 

The final hunter, having said almost exactly what the 
others had said, sat down, and Bo'sun Sanders went back to the 
microphone. "Anyone else?" 

Do it now, Sam said to herself. Now! 
She stood up, turned toward the audience and said, "I'm the 

daughter of a hunter, and what you're trying to do is wrong...." (p. 266) 

Wrong is also being done to thirteen-year-old Margaret, the protagonist in Howe's, 

The Watcher (1997). Loud music impels two teenage boys to peer into the window of a 

beach house where they witness the near-drowning of the mysterious, silent young girl 
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they have occasionally seen sunning at the beach. When the boys enter the house, 

Margaret's moral dilemma surfaces: Dare she, or dare she not, expose her father for the 

physically, abusive man he is? 

Oh God the beast. The beast. I hate the beast!! 
He killed my 
Miranda's family. He came in the night and slaughtered 

them all! 
And took Miranda prisoner again! And told her if she ever 

tried to escape again he would kill her, too! He would tear her 
limb from limb, just as he had torn her family apart! There is no 
power greater than the beast's!! 

Angel 
Where are you (pp. 133-134) 

Margaret considers that remaining silent might be her only safe recourse. 

"Why don't you boys run along now?" her father said. 
The angel's hands loosened their hold on her shoulders. 

The boys began to back away from the table. She wanted to cry 
out: Don't leave me! But if she did, her punishment would only be 
that much greater, (pp. 169-170) 

However, Margaret realizes this might be the only opportunity she will have to 

escape her life of physical abuse. 

She couldn't look at him. If she did, she'd never be able to 
speak the truth. What if she did tell the truth, what if she opened 
her mouth and let the truth pour out of her pure and undisguised, 
no more stories, no more angels and beasts and dolls and princes, 
but the truth the truth... 

My father hurts me. 
It would be so easy. Four words. All she had to do was let 

one word take the hand of the next and the next and lead them out 
of her into the open, let everyone hear them. Let everyone hear 
the truth, (p. 169) 

With the sudden appearance of a policeman who has heard the commotion and with 

her mother's rare appearance at a scene of conflict, Margaret resolves her moral dilemma 

through an ethic of justice as she finds the inner strength to tell the truth thereby sending 

her father to a court of justice. 

Margaret saw the boy's eyes forgive her. She felt the 
angel's hands gently squeeze her shoulders, then release her. 
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She took a step, a small step, toward the policeman. As she did, she 
felt or thought she felt a slight breeze behind her; she heard or 
thought she heard a rustling of wings. She closed her eyes and 
imagined them filling the room, those wings, those white 
powdery wings, powerful and soft and there to hold her 
whenever she needed them, as she needed them now to hold her, 
now as she opened her eyes and parted her lips and set free the 
truth. 

"My father," she said, "hurts me." (p. 172) 

Only one, or 5%, of the nineteen books authored by males feature a female 

protagonist who resolves her moral dilemma through an ethic of care, Cole's, The Facts 

Speak for Themselves (1997). Thirteen-year-old Linda, abandoned by her mother at one 

point in her life, sexually abused at other times by her mother's boyfriends, and serving as 

a surrogate mother for her two younger brothers at all times, finds herself sexually 

involved with her mother's married employer, Jack Green. Her moral dilemma is one of 

choosing between her own desire to remain with Mr. Greene and the desire to take care of 

her family. 

Mrs. Green was the one who found out. One night she came 
to our apartment and said Mom was going to have to find another 
realty company to work for. 

There's no point in pretending you don't know what I'm 
talking about, she says. I've looked at the accounts. He's given 
you almost two thousand dollars. 

I think you must have made some kind of mistake, Mom 
says. Those were advances. I'm going to pay those back. 

Mrs. Green shakes her head. I don't want to argue. I'm just 
explaining the situation. It's got to stop. If Linda sees Jack again, 
I'm going to call the policy. I don't want to do that, but I will. 

Linda? Mom says. What are you talking about? 
I'll tell them everything. About Jack. About the money. 

Everything. 
Get out, you stupid cow, Mom says. Get out right now. 
Mrs. Green stops at the door to put her gloves on. I don't 

blame you, Linda, she says. But it has to stop. (p. 175) 

Linda considers several solutions to her sexually oriented moral dilemma. She 

considers cessation of her involvement with Jack Green. 

When she was gone, Mom stood there and shook. 
It's okay, Mom, I ^aid. I won't do it anymore, (p. 175) 
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She discusses with Jack the possibility of continuing their affair and lying about it. 

We went to the parking ramp because it is a place where no one 
bothers you. There were only a few cars parked on the top level. 

He said a bunch of things. He said he didn't know until the 
night before that Mrs. Green had found out about us. He wouldn't 
have let her come over to our house and talk to Mom if he had 
known that was what she was going to do. He said he was sorry 
about that. 

He wanted to know how much Mom knew and if she was 
going to go to the police. 

I don't think so, I said. I'll just lie if she does. (p. 180) 

And, she considers Jack's proposal that they run away. 

We got out of the car and looked out over the edge. The 
wind was blowing. It sucked my breath away. 

I don't want Elizabeth to know. That's what I worry about. 
Why don't we just run away? he says. 

Are you serious? 
Why not? We'll just hop in the car and go. 

I thought about it. I will admit that, (pp.180-181) 

Linda, considering the needs of her mother and younger brothers, realizes that she 

cannot abandon them. In placing concern for the welfare of her family above her own 

situation, Linda reveals a dilemma resolved through an ethic of care. 
I thought about Mom and Stoppard and Tyler. I thought 

about what it would be like. 

I don't think so, I said. I just don't think so. (p. 181) 

In two of the three books authored by males featuring female protagonists the moral 

dilemma resolutions of the protagonists are justice-based with the remaining novel's moral 

dilemma resolution being care-based (Table 4). While the total number of books in the male 

author/female protagonist, justice-based/care-based resolution categories are small, they 

nonetheless offer support for Gilligan's (1977) theory that moral dilemma resolutions are 

gender-preferred, in that male authors permit their female protagonists to resolve moral 

dilemmas through an ethic of justice on a 2:1 ratio over moral dilemmas being resolved 

through an ethic of care. 
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Two patterns were revealed by the analysis of the books written by male and female 

authors with male and female protagonists. Female authors, regardless of their 

protagonists' gender, use an ethic of care more frequently than an ethic of justice, using an 

ethic of care 27, or 71%, of the time versus an ethic of justice which is used 11, or 29%, of 

the time (Table 5). The reverse held true for male authors who permitted their protagonists, 

male or female, to resolve moral dilemmas using an ethic of justice 13, or 68%, of the time 

and an ethic of care 6, or 32%, of the time (Table 5). 

table 5 

Frequency and Percentages of Author Gender to Moral Dilemma Resolution 

Author Gender 

Male Female 

Moral Dilemma Resolution n % n % 

Ethic of Care 6 32 27 71 

Ethic of Justice 13 68 11 29 

When controlling for protagonist gender but not author gender, the study showed 

that female protagonists use an ethic of care 23, or 77%, of the time versus an ethic of 

justice 7, or 23%, of the time (Table 6). When controlling for protagonist gender but not 

author gender, the study also revealed that male protagonists use an ethic of justice 17, or 

63%, of the time versus an ethic of care 10, or 37%, of the time (Table 6). These statistics 

support Gilligan's (1977) theory that moral dilemma resolutions while not gender-based are 
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gender-preferred, with males preferring an ethic of justice and females preferring an ethic 

of care. 

Table 6 

Frequency and Percentages of Protagonist Gender to Moral Dilemma Resolution 

Protagonist Gender 

Male Female 

Moral Dilemma Resolution n % n % 

Ethic of Care 10 37 23 77 

Ethic of Justice 17 63 7 23 

When controlling for neither author nor protagonist gender, the study revealed that 

of the 57 moral dilemmas encountered by protagonists 33, or 58%, were resolved through 

an ethic of care and 24, or 42%, were resolved through an ethic of justice (Table 7). 
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Table 7 

Frequency and Percentages of Moral Dilemma Resolution 

Moral Dilemma Resolution n % 

Ethic of Care 33 58 

Ethic of Justice 24 42 

Total 57 100 

Summary 

Data were presented in the form of frequency counts and percentages. Discussion 

was used to present the findings of author and protagonist gender in relation to justice-

based and care-based moral dilemma resolutions. Of the 194 books read and analyzed 53, 

or 27%, were found to contain moral dilemmas and this information was placed on coding 

sheets by the writer of this study. Analysis of the data showed the following. 

1. Of the 194 novels read and analyzed 53, or 27%, contained a moral dilemma. 

2. Of the 53 novels coded 34, or 64%, were authored by females and 19, or 36%, 

were authored by males. 

3. Of the 34 novels written by females 24, or 71%, had female protagonists. 

4. Of the 34 novels written by females 10, or 29%, had male protagonists. 

5. Of the female protagonists in novels written by female authors 22, or 81%, 

resolved moral dilemmas through an ethic of care. 
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6. Of the female protagonists in novels written by female authors 5, or 19%, 

resolved moral dilemmas through an ethic of justice. 

7. Of the male protagonists in novels written by female authors 5, or 45%, 

resolved moral dilemmas through an ethic of care. 

8. Of the male protagonists in novels written by female authors 6, or 55%, resolved 

moral dilemmas through an ethic of justice. 

9. Of the moral dilemmas encountered by protagonists, male or female, in books 

authored by females 27, or 71%, were resolved through an ethic of care. 

10. Of the moral dilemmas encounted by protagonists, male or female, in books 

authored by females 11, or 29%, were resolved through an ethic of justice. 

11. Of the 19 novels written by male authors 16, or 84%, had male protagonists. 

12. Of the 19 novels written by male authors 3, or 16%, had female protagonists. 

13. Of the male protagonists in novels written by male authors 11, or 69%, 

resolved moral dilemmas through an ethic of justice. 

14. Of the male protagonists in novels written by male authors 5, or 31%, resolved 

moral dilemmas through an ethic of care. 

15. Of the female protagonists in novels written by male authors 2, or 67%, 

resolved moral dilemmas through an ethic of justice. 

16. Of the female protagonists in novels written by male authors 1, or 33%, 

resolved moral dilemmas through an ethic of care. 

17. Of all male authors 13, or 68%, permitted their protagonists, male or female, to 

resolve moral dilemmas through an ethic of justice. 

18. Of all male authors 6, or 32%, permitted their protagonists, male or female, to 

resolve moral dilemmas through an ethic of care. 

19. Of the 57 moral dilemmas coded 33, or 58%, were resolved through an ethic of 

care. 
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20. Of the 57 moral dilemmas coded 24, or 42%, of the moral dilemmas were 

resolved through an ethic of justice. 

21. Of the 29 female protagonists 23, or 79%, resolved moral dilemmas through an 

ethic of care. 

22. Of the 29 female protagonists 7, or 24%, resolved moral dilemmas through an 

ethic of justice. 

23. Of the 26 male protagonists 17, or 65%, resolved moral dilemmas through an 

ethic of justice. 

24. Of the 26 male protagonists 10, or 38%, resolved moral dilemmas through an 

ethic of care. 



CHAPTER 5 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary 

The purpose of this study was to determine if there is a difference in the way male 

and female authors of contemporary realistic fiction for young adults portray the moral 

decision making of their male or female protagonists. The researcher analyzed two 

variables: the gender of the author and the gender of the protagonist in relation to moral 

dilemmas being resolved through an ethic of justice or an ethic of care. 

This present study was undertaken to gain insight into the way male and female 

authors allow their protagonists to approach moral decision making. The manner in which 

authors of contemporary young adult realistic fiction allow protagonists to resolve moral 

dilemmas can serve as role models for today's young adults as they encounter and attempt 

to solve their own moral dilemmas. The knowledge of how authors, male and female, 

permit their protagonists to resolve moral dilemmas will also provide educators with 

insights that will permit them to initiate a more balanced curriculum that deals with the 

moral dilemmas of contemporary life, thereby giving students the opportunity to consider 

and practice the decision making that is required of everyone. In addition, the information 

gained from this study provides public and school librarians, as well as parents, an analysis 

of contemporary realistic fiction available for young adults which includes the two methods 

of moral decision making - care and justice. This information can be used to help guide the 

selection of books for young adults' reading. 

136 
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Four questions were asked in the study: 

1. Do female writers of contemporary young adult realistic fiction employ an ethic 

of justice or an ethic of care for their male protagonists involved in moral decision making? 

2. Do female writers of contemporary young adult realistic fiction employ an ethic 

of justice or an ethic of care for their female protagonists involved in moral decision 

making. 

3. Do male writers of contemporary young adult realistic fiction employ an ethic of 

justice or an ethic of care for their male protagonists involved in moral decision making? 

4. Do male writers of contemporary young adult realistic fiction employ an ethic of 

justice or an ethic of care for their female protagonists involved in moral decision making? 

Content analysis techniques were used as the method of collecting data. The book 

population consisted of 194 contemporary young adult realistic fiction novels 

recommended for students in grades 7 through 12, ages twelve to eighteen. The books 

were limited to those with a United States setting, to those rated 1 or 2 by reviewers of 

Horn Book Guide during the years 1989 through mid-1998, and to those with a moral 

dilemma. The final book sample, those meeting the stated criteria and for which a coding 

instrument was completed, numbered 53. 

A coding instrument was designed and can be found in Appendix A. Section 1 of 

the instrument contains bibliographical information about the book: title, author, publisher, 

copyright date, length, and a one sentence story summary taken from the book's 

cataloguing in publication data. Section 2 provides demographic data on the author and 

protagonist: name and gender. Section 3 of the coding instrument focuses on the 

protagonist's moral dilemma, the protagonist's alternative solutions, the protagonist's 

dilemma resolution, and the protagonist's dilemma resolution basis - care or justice. 
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Each of the 53 contemporary young adult realistic fiction novels containing a moral 

dilemma was subjected to a content analysis employing the coding sheets developed by the 

researcher. Upon completion of the reading of the selected novels, the researcher 

summarized and discussed the categories and questions posed at the onset of the study. As 

part of the analysis, the discussion of the moral dilemma in each novel also addressed the 

protagonist's moral dilemma solutions, resolution, and action taken once a resolution was 

reached. 

Analysis of the data support Gilligan's (1977) theory that moral dilemma 

resolutions are gender-preferred with females preferring an ethic of care and males 

preferring an ethic of justice. Frequency and percentages of this information show that: 

1. Of the 194 novels read and analyzed 53, or 27%, contained a moral dilemma. 

2. Of the 53 novels coded 34, or 64%, were authored by females and 19, or 36%, 

were authored by males. 

3. Of the 34 novels written by females 24, or 71%, had female protagonists. 

4. Of the 34 novels written by females 10, or 29%, had male protagonists. 

5. Of the female protagonists in novels written by female authors 22, or 81%, 

resolved moral dilemmas through an ethic of care. 

6. Of the female protagonists in novels written by female authors 5, or 19%, 

resolved moral dilemmas through an ethic of justice. 

7. Of the male protagonists in novels written by female authors 5, or 45%, resolved 

moral dilemmas through an ethic of care. 

8. Of the male protagonists in novels written by female authors 6, or 55%, resolved 

moral dilemmas through an ethic of justice. 

9. Of the moral dilemmas encountered by protagonists, male or female, in books 

authored by females 27, or 71% were resolved through an ethic of care. 
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10. Of the moral dilemmas encounter by protagonists, male or female, in books 

authored by females 11, or 29%, were resolved through an ethic of justice. 

11. Of the 19 novels written by male authors 16, or 84%, had male protagonists. 

12. Of the 19 novels written by male authors 3, or 16%, had female protagonists. 

13. Of the male protagonists in novels written by male authors 11, or 69%, 

resolved moral dilemmas through an ethic of justice. 

14. Of the male protagonists in novels written by male authors 5, or 31%, resolved 

moral dilemmas through an ethic of care. 

15. Of the female protagonists in novels written by male authors 2, or 67%, 

resolved moral dilemmas through an ethic of justice. 

16. Of the female protagonists in novels written by male authors 1, or 33%, 

resolved moral dilemmas through an ethic of care. 

17. Of all male authors 13, or 68%, permitted their protagonists, male or female, to 

resolve moral dilemmas through an ethic of justice. 

18. Of all male authors 6, or 32%, permitted their protagonists, male or female, to 

resolve moral dilemmas through an ethic of care. 

19. Of the 57 moral dilemmas coded 33, or 58%, were resolved through an ethic of 

care. 

20. Of the 57 moral dilemmas coded, 24, or 42%, were resolved through an ethic 

of justice. 

21. Of the 29 female protagonists 23, or 79%, resolved moral dilemmas through an 

ethic of care. 

22. Of the 29 female protagonists 7, or 24%, resolved moral dilemmas through an 

ethic of justice. 
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23. Of the 26 male protagonists 17, or 65%, resolved moral dilemmas through an 

ethic of justice. 

24. Of the 26 male protagonists 10, or 38%, resolved moral dilemmas through an 

ethic of care. 

Conclusions 

The analysis, synthesis, and interpretation of the data led to the following 

conclusions: 

1. Of the 194 novels included in this study, 53, or 27%, met all established 

limitations and addressed issues of a moral nature. This is significant in that they are 

indicative of author and publisher belief that morality is a subject worthy of addressing. In 

today's society where many profess that traditional morality among young adults is on the 

decline, these novels serve to bring that belief into question. 

2. Of the 194 novels included in this study, 141 or 73%, failed to meet the 

established study limitations. Of the 141 novels 73, or 38%, addressed developmental 

tasks; 50, or 26%, had settings outside the United States, were not of a contemporary 

nature, or had protagonists who were younger than 12 or older than 18; and 18, or 9%, 

addressed social conventions. 

3. A larger number of contemporary young adult realistic fiction containing moral 

dilemmas are authored by females than are authored by males. Of the 53 novels included in 

this study 34, or 64% were written by females and 19, or 36% were written by males. It 

may be that more females than males write in this genre in general and therefore it seems 

reasonable to suggest that the female gender also author more novels containing dilemmas 

that are developmental or social in nature. Further research would need to be undertaken to 

determine if this is so. 
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4. In contemporary young adult realistic fiction containing moral dilemmas, females 

write primarily about females and males write primarily about males. This study found that 

of the 34 novels authored by females 24, or 71%, featured female protagonists. Of the 19 

novels authored by males, 16, or 84%, featured male protagonists. Authors profess that 

they write about who and what they know and what they experience. If authors know more 

about their own gender and ensuing experiences it would be reasonable to assume they call 

upon these data when creating their works. 

5. In contemporary young adult realistic fiction, male and female authors permit 

their male and female protagonists to resolve moral dilemmas using both an ethic of justice 

and an ethic of care. Of the 34 novels authored by females, female protagonists resolved 

moral dilemmas using an ethic of care in 22, or 81%, of the novels and an ethic of justice in 

5, or 19%. Female authors permitted their male protagonists to resolve moral dilemmas 

through an ethic of justice in 6, or 55%, of the novels and an ethic of care in 5, or 45%, of 

the novels. Of the 19 novels authored by males, male protagonists resolved their moral 

dilemmas using an ethic of justice in 11, or 69%, of the novels and an ethic of care in 5, or 

31%, of the novels. Male authors permitted their female protagonists to resolve moral 

dilemmas through an ethic of justice in 2, or 67%, of the novels and through an ethic of 

care in 1, or 33%, of the novels. 

6. In contemporary young adult realistic fiction, female authors permit their 

protagonists to resolve moral dilemmas primarily through an ethic of care. Of the 36 

protagonists included in novels authored by females 27, or 75%, resolved their moral 

dilemmas through an ethic of care. This percentage substantiates Gilligan's theory of 

gender-preferred moral dilemma resolution with females preferring an ethic of care over an 

ethic of justice. 
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7. In contemporary young adult realistic fiction, male authors permit their 

protagonists to resolve moral dilemmas primarily through an ethic of justice. Of the 19 

protagonists included in novels authored by males 13, or 68%, resolved their moral 

dilemmas through an ethic of justice. This percentage substantiates Gilligan's theory of 

gender-preferred moral dilemma resolution with males preferring an ethic of justice over an 

ethic of care. 

8. The gender-preferred theory of moral dilemma resolution offered by Gilligan 

was substantiated by data in this study. The novels included in the study serve as examples 

that while male and female authors permit their male and female protagonists to resolve 

moral dilemmas through both an ethic of care and an ethic of justice, female authors permit 

their protagonists to resolve moral dilemmas primarily through an ethic of care and male 

authors permit their protagonists to resolve moral dilemmas primarily through an ethic of 

justice. Gilligan espoused the theory of gender-preferred moral dilemma resolution and the 

novels in this study support her contention. 

9. Of major concern to the adults of a society is the moral development of its young 

and adolescents themselves are concerned with their moral development and see the need 

for guidance in forming a perspective on moral issues. One way that adolescents can view 

and think about moral problems and their resolutions is through contemporary young adult 

realistic fiction which focuses on issues of concern to today's youth permitting them to see 

how other people solve their problems. The novels in this study offer adolescents the 

opportunity to see how other young adults explore and solve problems of a moral nature. 

10. Contemporary young adult realistic fiction has been established as a vehicle for 

moral dilemma resolutions. This study showed that 53, or 27%, of the study's novels 

expressed concern with the moral dilemmas of today's young adults. In addition, the 

novels revealed alternative solutions, dilemma resolutions, and resolution consequences. 
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As a result, teachers, parents, and adults who are significant in the lives of young adults 

can use these novels to address the moral dilemma resolution process. 

11. Today's young adults are demanding that their literature be realistic in nature, 

that situations encountered by protagonists in novels be representative of situations they 

themselves are encountering. Authors are reacting positively to these demands, thus 

accounting for the acceptance of this genre of literature by its intended audience. The novels 

included in this study are representative of real life situations and as such permit the reader 

to relate with the protagonist. 

12. One way to determine how adolescents make moral choices is to examine 

literature written with young adults in mind. In considering how contemporary young adult 

realistic fiction contributes to the moral development and moral judgment of young people 

Gooderham says the books provide readers with familiar and convincing text in which 

moral issues arise and in which characters not unlike themselves are confronted by moral 

dilemmas. Accepting that young adult readers may experience vicariously the moral 

conflicts authors permit their protagonists to encounter, the novels in this study offer 

readers the opportunity to examine moral conflicts and the manner in which they are 

resolved. 

13. Contemporary young adult realistic fiction mirrors today's society and touches 

upon every situation to which today's youth might be exposed - physical, psychological, 

and sexual abuse; death by suicide, murder, or euthanasia; lying, stealing, and cheating; 

forgiveness versus failure to forgive, especially of oneself; the sharing of material 

possessions, and the absolution or retention of guilt. Research supports that young adult 

readers prefer novels with subject matter to which they can relate. The contemporary novels 

included in this study embrace topics of relevancy for young adults, giving them exposure 

to moral dilemmas through the context of self-determined literature. 
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14. Protagonists in contemporary young adult realistic fiction may serve as role 

models for readers, permitting readers a vicarious experience of the process protagonists 

use in arriving at, deciding upon, or choosing a solution to moral problems encountered. 

Often these problems are similar in nature to problems young adults face daily, and, 

therefore, contemporary realistic fiction offers them a vehicle for moral decision making. 

Protagonists' actions in the novels included in this study serve as models of the moral 

dilemma resolution process for the reader. 

15. Today's youth need the opportunity to explore moral dilemma issues, and 

books encompassing these issues, their alternative solutions, and the ensuing resolutions 

involving both an ethic of care and an ethic of justice should be made available to them. 

Studies have been conducted that substantiate the claim that for individuals to undergo 

movement upward into higher levels of moral stage development they must be exposed to 

moral issues, either personally or vicariously. Research reveals that using novels to 

advance, vicariously, ones moral level requires that guided discussion of moral dilemmas, 

alternative solutions, dilemma resolutions, and resolution actions take place. The novels 

included in this study can serve young adults as models of the moral dilemma resolution 

process if implemented into an academic classroom for teacher-reader discussion of 

protagonists' moral dilemmas, alternate solutions, ensuing resolutions, and ultimate 

consequences. 

16. Academic curriculum which includes examples of moral dilemmas of everyday 

life will give students the opportunity to consider and practice the decision making that is 

required of every citizen. Offering students books or novels which include the gender-

preferred justice-based and care-based moral decision making processes will aid teachers in 

providing a more balanced curriculum. The novels in this study constitute a viable part of 

such a curriculum. 
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17. Damon states that the lack of moral development and the conduct of America's 

youth is the cause of a cultural crisis in American society and that this issue must be 

addressed as the proper moral development of the young is central to any society's welfare. 

Scholars in the field of psychology, philosophy, education, anthropology, sociology, and 

biology are interested in moral development and this interest has led to work on the origins 

of morality in the home and the fostering of morality in the schools. The novels in this 

study can provide insight for educators and parents as they are reflective of the actions 

taken by young people in the heat of real-life moral conflicts. 

18. The books included in this study substantiate that various individuals play 

important roles in the life of a young adult. Frequently it was someone outside the 

immediate family, a counselor or teacher, for example, to whom a protagonist turned for 

help, guidance, and advice. The books in this study reveal the results of those who helped 

and those who failed to help particular protagonists and serve as reminders to teachers and 

counselors of the need to be sensitive to the appeals of young adults. 

19. Often young adults seek literature, out of curiosity or personal need, that 

addresses situations of morality. The body of literature included in this study can help 

guide public and school librarians, as well as parents, in their selection of books for young 

adults' reading. 

20. Authors of contemporary young adult realistic fiction containing moral 

dilemmas, through novel content, support the concept that alternative solutions and 

consequences must be deliberated, that resolutions must be made and acted upon, and that 

they must be done by the protagonists themselves rather than another character. All of the 

novels in this study adhered to this concept There were no instances of books that offered 

a moral dilemma, alternative solutions, and a resolution, and then failed to have the 
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protagonist act upon that resolution or that permitted another character to resolve the 

protagonist's dilemma. 

21. Contemporary young adult realistic fiction is evaluated on the same basis as any 

genre of literature in that it should display qualities of good plot, theme, setting, style, and 

characterization. In addition, novels in this genre containing moral dilemmas must also be 

evaluated on the basis of presenting the dilemma and resolutions in a natural, rather than 

contrived, manner; in leaving the reader with the understanding that problems can be 

overcome or ameliorated; and there must be evidence of protagonist change as a result of 

encountering, resolving, and acting upon his or her moral dilemma. The books included in 

this study evidenced all of the above characteristics and are worthy of recommendation to 

readers and to those who provide books for readers - classroom teachers, media specialists, 

and parents all of whom review, purchase, recommend, and talk about books. 

Recommendations 

The following recommendations for use of the material and further research are 

made as a result of this study. 

The information contained in the study should be made available to public and 

school librarians, as well as parents, thus enabling them to select the best and most 

appropriate contemporary young adult realistic fiction which contain moral dilemmas 

written by both male and female authors, with both male and female protagonists, and with 

resolutions made through both an ethic of care and an ethic of justice. The books upon 

which this study was based were reviewed in the Horn Book Guide, receiving highest 

ratings from competent and respected professionals who critique all newly published young 

adult novels. 
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The information in this study should be made available to teachers of grades 7 

through 12 so that students may have the opportunity to consider and practice the decision 

making that is necessary for every person. 

This study was limited to contemporary young adult realistic fiction set within the 

United States. Because both Kohlberg (1981) and Gilligan (1993) stress that moral 

dilemmas are universal in nature, a future study could be performed that looked at 

contemporary young adult realistic fiction written by and about citizens of other nations or 

countries to determine if there is a difference in the way protagonists in the United States 

versus protagonists residing in other nations resolve moral dilemmas. 

Considering the ethnic diversity of the United States' population a study might be 

conducted controlling for ethnicity of author and protagonist in contemporary young adult 

realistic fiction to determine if there is a difference in moral dilemma resolution. 

This study has shown that protagonists, male and female, resolve moral dilemmas 

using both an ethic of care and an ethic of justice. A study might be conducted to further 

analyze the content of a protagonist's moral dilemma to determine if there is a relationship 

between content of dilemma and manner of resolution. 

A future study might be undertaken analyzing novels written prior to 1960, to see if 

societal changes, i.e. changing male and female roles, have had an impact on moral 

dilemma resolutions. 
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Section 1 

Bibliographic Information 

Publisher Copyright. 

Number of Pages, 

Cataloguing in Publication Data 

Summary 
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Section 2 

Demographic Data on Author and Major Protagonist 

Title 

Author's Name 

Author's Gender: Male Female 

Protagonist's Name. 

Protagonist's Gender: Male. Female 
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Section 3 

Protagonist's Moral Dilemma 

Page Statement 

Protagonist's Alternative Solutions 

Page Statement 
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Protagonist's Dilemma Resolution 

Page Statement Justice Care 
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Care and Justice Definitions, Terms, and Examples 

Moral Dilemma - A moral situation in which a character must choose between conflicting 
alternatives, none of which is entirely satisfactory. 

Moral Situation - A situation in which there are questions of responsibility, fairness, 
rightness and wrongness, empathy and caring, and motive or intention. 

Moral Dilemma Resolution - A form of conflict resolution in which one must choose 
between two or more unrankable values. 

Care-based Resolution - expresses concern about loving and being loved, listening and 
being listened to, responding and being responded to. The care voice also refers to 
protecting oneself and others from being hurt, ignored, or left behind. 

Justice-based Resolution - reflects a vision of equality, reciprocity, and fairness 
between persons. Clues to hearing the voice of justice include words about right and 
wrong, balancing and weighing claims and reciprocity. A single solution rather than 
multiple solutions to a problem is implied. 

Care Terms -

not to turn away from someone in need 
meet one's obligations and responsibility to others without sacrificing oneself 
empathy, compassion, and trust 
emotional involvement 
concern for the welfare of another person 
communication and dialogue with other parties involved 
offering generous help to others 
moral problem - struggle to solve the moral problem in such a way that no one is hurt 
moral resolution - context based; maintaining close relationships; talking problems out 

Justice Terms -
proceeds from the premise of equality, everyone should be treated the same 
obligations to society 
moral concerns focus on problems of inequality or oppression 
treating others as want to be treated 
like folk tales - demanding an eye for an eye; punish the evil 
greater concern for self than others 
seeks justice even at the expense of relationships 
moral problem - comes from competing rights 
moral resolution - formal and abstract; single solution to a problem is implied 
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Example of Care-based Moral Dilemma Resolution 

Section 1 

Bibliographic Information 

Title A Question of Trust 

Author Marion Dane Bauer 

Publisher Scholastic. Inc. Copyright 1994 

Number of Pages 130 

Cataloguing in Publication Data 

Summary Brad's parents have recently separated, and his mother has gone to live on the 

other side of town. The pain of losing her is unbearable. 

Section 2 

Demographic Data on Author and Major Protagonist 

Author's Name Marion Pang Bay<?r 

Author's Gender: Male Female * 

Protagonist's Name Brad 

Protagonist's Gender: Male * Female, 
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Section 3 

Protagonist's Moral Dilemma 

Page Statement 

4 Who ever heard of a mother leaving a perfectly good house to go off 

and live bv herself in a crummy apartment? For that matter, who ever heard 

of a mother wanting a "life of mv own." 

Protagonist's Alternative Solutions 

Page Statement 

15 Brad turned to his work. If Mom had her wav. they'd spend every weekend 

shut up in her dinkv apartment. 

1Q4-1Q5 For the first time it occurred to Brad to wonder what would happen if he 

and Charlie won their campaign? What if thev brought her home? Would the 

light in her eves go out for good? 
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Protagonist's Dilemma Resolution 

(Indicate justice or care) 

Page Statement Justice Care 

129-130 Brad stood and reached for his bicvcle. He might as well get on home... 

And Mom...was looking past Charlie to him. 

For a moment he stood, immobilized.... 

He laid the bicvcle gently in the grass and started toward her. 

walking at first, then running, finally throwing himself, exactly as 

Charlie had done. "Mom-.Oh. Mom...vou're here!" 
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Example of Justice-based Moral Resolution 

Section 1 

Bibliographic Information 

Tide On My Honor 

Author Marion Dane Bauer 

Publisher Clarion Books Copyright 1994 

Number of Pages 90 

Cataloguing in Publication Data 

Summary On the wav to the park. Joel's best friend Tonv challenges him to take a swim 

in the treacherous Vermillion River. 

Section 2 

Demographic Data on Author and Major Protagonist 

Author's Name Marion Dane Bauer 

Author's Gender: Male Female 

Protagonist's Name Joel 

Protagonist's Gender: Male * Female. 
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Section 3 

Protagonist's Moral Dilemma 

Page Statement 

42 There was one thing he needed though, he needed to decide what to 

tell his parents - and the Zabrinskvs - when thev asked him about Tonv. 

Protagonist's Alternative Solutions 

Page Statement 

5Q And then he could tell them how he had tried to talk Tonv out of going to 

the river. 

51 Tonv had staved behind to go swimming. That is what Joel would 

tell everybody. 
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Protagonist's Dilemma Resolution 

(Indicate justice or care) 

Page Statement Justice Care 

SO Honorable! -

He took a deep breath. "Tonv wanted to climb the bluffs at Starved 

Rock, and I was scared to do it. So when he changed his mind, when he 

decided to go swimming instead...! thought...! thought..." He was 

shaking all over as he sooke. "I looked for him. When he went under I tried 

to find him. But I couldn't...he iust...he iust...disappeared. 
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Book Title: Do Angels Sing the Blues? 

Category Researcher 

Rater 

1 2 3 4 

Author Gender 

Male/Female Female A A A A 

Protagonist 

Name 

Gender 

James Buglioni (Boog) 

Male 

A A A A 

A A A A 

Moral Dilemma 
p. 228. He sighs, and 
I know exactly how 
he feels; like he failed 
when it counted most. 

A A D D 

Alternative Solutions Three solutions: 

p. 218. "Carey Question 
Mark Harrigan. You know 
what your middle name is? 
Pathetic. Disaster. Your 
middle name is Death!" I 
shouted. "Theo'd be alive 
if it wasn't for you." 

p. 228. And I realize that 
behind blaming Carey, I've 
been blaming myself for 
somehow not stopping 
what happened to Theo 
from happening. 

3-3 3-3 0-3 0-3 



164 

Dilemma Resolution 

p. 232. And I'm liking, 
life -it's so damn risky. 
And love. As soon as 
you risk loving someone, 
you risk losing them. 

p. 230. Fly on, fly on my 
friend, 
Go on, live again love 
again. 

A A D D 

Basis for Resolution 

Justice/Care Care A A A A 

Book Title: Mary Wolf 

Category Researcher 

Rater 

1 2 3 4 

Author Gender 

Male/Female Female A A A A 

Protagonist 

Name 

Gender 

Mary Wolf 

Female 

A A A A 

A A A A 

Moral Dilemma 
p. 162. "You say 'we,' Mary. 
Did you feel that this was your 
responsibility, figuring out 
what your family should do?" 
"Well, kind of. I'm the oldest. 
I try to take care of things." 

A A A A 
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Alernative Solutions 

Dilemma Resolution 

Three solutions: 

p. 49. I've earned more than 
I told them; saving it for some-
thing -1 don't know what. An 
emergency, a bus ticket. How 
could I think of leaving them? 
It makes me feel like a traitor. 

p. 110. "I can't leave my family. 
They'd fall apart." ...All I know 
is that it wouldn't be good. 

p. 154. "I'll ask Aunt Belle to help 
us. She'll send us money to come 
home. He'll be furious but there's 
no other way." 

p. 158/159. "...Daddy. Please 
don't make it any worse." 
He raises his gun. I pull the 
trigger. I didn't know what 
he was going to do. I couldn't 
let him make one more mistake. 

3-3 3-3 3-3 3-3 

A A A A 

Basis for Resolution 

Justice/Care Care A A A A 

Book Title: Saving Lenny 

Category Researcher 

Rater 

1 2 3 4 

Author Gender 

Male/Female Female A A A A 

Protagonist 1 

Name 

Gender 

Kay 

Female 

A A A A 

A A A A 
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Moral Dilemma 
p. 126. "Jesse's parents 
don't even know that she's 
living with Lenny. I'd have 
to tell them that, too. After 
I promised not to. It would 
really be the end of our 
friendship." 
"I doubt that, Kay." 
"Mom, I'm telling you, I 
promised her a dozen times 
I wouldn't tell them. I'm the 
only other person who knows. 
"Then you're the only person 
who can help Jesse," Mom 
insisted softly. 

A A A A 

Alternative Solutions Two solutions: 2-2 2-2 3-2 3-2 

p. 127.1 just couldn't bring 
myself to dial the Davises' 
number. I didn't know how 
in the world I would find the 
words to tell them. 

p. 127.1 found myself wondering 
if I could talk to them, or at least 
to Mrs. Stevens, who I had at least 
briefly met. And who I never promised 
not to tell. 

Dilemma Resolution 
p. 138.1 felt worse than ever. 
What if I was the one who had 
blown their world apart, telling 
Mrs. Stevens the way I did? 
Had it really been the right 
thing to do? 

A A A A 

Basis for Resolution 

Justice/Care Care A A A A 
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Book Title: Saving Lenny 

Category Researcher 

Rater 

1 2 3 4 

Author Gender 

Male/Female 

Protagonist 2 

Name 

Gender 

Female 

Jesse 

Female 

A A A A 

A A A A 

A A A A 

Moral Dilemma 

p. 123. The truth came at 
me at that moment, came 
like a voice from the sky, 
and hit me like a slap in 
the face. The voice said: 
This is making you sick, 
too. 

A A A A 

Alternative Solutions Two solutions: 

p. 103/104. But I never 
would have left Lenny, 
especially in the shape he 
is in. He's so sick, I 
realized. 

p. 113.1 knew what she 
was thinking, I could hear 
her voice in my ear: Give 
up, move on. 

2-2 2-2 2-2 2-2 

Dilemma Resolution 
p. 124. But something 
had ended, something 
had broken inside of me. 
We were finished -that was 
what I meant. I couldn't do 
it anymore. That was why 
I was sorry. 

A A A A 
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Basis for Resolution 

Justice/Care Care A A A A 

Book Title: A Time for Dancing 

Category Researcher 

Rater 

1 2 3 4 

Author Gender 

Male/Female Female A A A A 

Protagonist 1 

Name 

Gender 

Juliana 

Female 

A A A A 

A A A A 

Moral Dilemma 
p. 197. "...the inside 
of me shook and shivered... 
How to assimilate the inform-
ation received in the past few 
hours. Where to put the proc-
lamation of my death." 

D A A A 

Alternative Solutions Two solutions: 

p. 207.1 hated her then. 
I hated all of them. Why 
couldn't she have cancer? 
Or my mother? Or my 
father? Or Linda? Or Sam? 
Why did it have to be me? 

5-2 2-2 3-2 1-2 
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P. 209. Who could I rage 
at because I was dying? Who 
could I blame? It wasn't any-
one's fault. So who should I 
curse? My parents? They hadn't 
done it Fate? What was that? 
"God" was the only thing big 
enough to take it on, and I 
didn't believe in Him. And why 
me? Well...why not? 

Dilemma Resolution 
p. 208.1 could deny, ignore, 
rage, escape to the Between 
Place, be calm and clear... 
but this is happening. And 
it is happening to me. I 
nodded my acceptance. 

A A D D 

Basis for Resolution 

Justice/Care Care A A A A 

Book Title: A Time for Dancing 

Category Researcher 

Rater 

J 2 2 4 

Author Gender 

Male/Female Female A A A A 

Protagonist 2 

Name 

Gender 

Samantha 

Female 

A A A A 

A A A A 
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Moral Dilemma p. 125. You are going 
to be fine....whatever 
happens with all this 
shit...that will not be 
the question. That will 
never be the question. 
Do you understand me? 
Am I being clear? 

D A A A 

Alternative Solutions Three solutions: 

p. 63. Part of me wanted 
to just turn around, right 
there and then, and go 
away. Forever. If I didn't 
hear whatever it was, maybe 
then it wouldn't actually be. 

p. 74. This sucks. You have 
no business having this cancer 
shit and we're gonna hafta 
hurry up and get rid of it. We 
have things to do. 

p. 216.1 wished I were anywhere 
but where I was - hating my last 
months of high school, hating Paul, 
hating my mother and father, hating 
myself. And mostly hating Jules for 
being sick. 

3-3 3-3 1-3 1-3 

Dilemma Resolution 
p. 253/254. "She can't leave until 
you tell her goodbye...she needs 
you to let her go..." 
"I don't know if I can." 
"Look at her, Sammie....She's had 
so much pain for so long. She 
deserves to be free of i t" 
I looked back at my friend....I stroked 
her face. "Good-bye, my dancer, my 
friend, my One and Only. I love you." 

A A A A 

Basis for Resolution 

Justice/Care Care A A A A 
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Post-Intercoder Reliability Results 

Book Title: Short Subject 

Category Ressargher 

Rater 

1 2 3 4 

Author Gender 

Male/Female Female A A A A 

Protagonist 

Name 

Gender 

Audrey Alice Feldman 

Female 

A A A A 

A A A A 

Moral Dilemma 

Alternative Solutions 

p. 180. The trouble was 
no matter how hard I tried 
to convince myself I re-
gretted being a gangster, 
the best I could muster up 
was I was sorry I'd gotten 
snagged. That is the way 
the criminal mind works. 
All I was really interested 
in was getting off the hook. 
There was no doubt that 
Gertie and Herb would be 
demanding an explanation. 

Three solutions: 

p. 180. The first story I 
came up with was to blame 
Velda. 

p. 181. The second story I 
came up with was the one I 
decided to stick with. I'd 
been framed. 

A A A A 

3-3 3-3 5-3 3-3 
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Dilemma Resolution 

Basis for Resolution 

Justice/Care 

p. 183. There was no choice 
here for me. There was only 
one thing to do and I did it. 
I turned and ran. 

p. 191. The more I considered 
it, the more I realized I was 
sorry. I would wipe the slate 
clean and start over. In plenty 
of movies the con goes straight. 
And after all, I was only fourteen. 
I deserved a second chance. 
If I could just convince Gertie 
and Herb of that. I tried to think 
of a way to tell them which didn't 
sound like a lie, but all I could 
come up with was the truth. All 
that I could tell them was that I 
wouldn't do it again. It would 
have to do. I just hoped they'd 
buy that. 

Justice 

A A A A 

A A A A 

Book Title: Painting the Black 

Category Researcher 

Rater 

1 2 3 4 

Author Gender 

Male/Female Male A A A A 

Protagonist 

Name 

Gender 

Ryan Ward 

Male 

A A A A 

A A A A 
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Moral Dilemma pp. 208/209. Detective 
Langford still kept her eyes 
on me. "You shape your 
own world, young man. If 
you tell the truth, justice will 
be done. If you don't, it won't 
be." She stood, handed me a 
card with her name and tele-
phone number on it, nodded 
curtly to my parents, and left. 
For the second straight night, 
I lay staring at the ceiling, 
thinking. I thought about 
Monica and the wolf masks 
and the hands grabbing and 
tearing at her; about my mother 
hugging me and my father 
saying how much he trusted me; 
about Josh's slider and what 
Hernandez had said in the 
shower. But always my mind 
came back to Detective Lang-
ford and one thing she had 
said; You shape your own 
world. 

A A D A 

Alternative Solutions Two solutions: 1-2 2-2 2-2 2-2 

p. 197. "I'm telling you: She 
knows it's you." 
He leaned back. "You don't know 
for sure she's going to report 
this. And even if she does, even if 
she says it was me, what does it 
matter? Lot's of guys don't like her. 
She can't prove anything." He 
paused. "Unless you talk." 
His words hung there like a kite 
stuck in a tree. 
I took a deep breath. "I'm not going 
to say anything." 

p. 214. When Josh saw me at his 
front door, his body flinched. But 
he gave his usual smile. "You okay?' 
he asked. "I was worried when I 
saw you leave practice. I need you 
tomorrow, you know." 
I shrugged. "I know. And I'll be 
okay. Look, can we go someplace 
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and talk." 
"Sure," he said. "For a while. But 
I've got stuff to do." 
We ended up sitting on the stairs in 
front of the Community Center, sip-
ping Cokes we'd bought inside the 
building. 
"I can't keep doing this," I said. 
"Maybe you can, but I can't" 
"What are you talking about?" he 
asked. 
"Haskin, the police, my grandfather, 
my parents. I'm sick of lying to them, 
Josh. I can't look anybody in the eye. 
I can't even look you in the eye." 

Dilemma Resolution p. 228/229. Safe! 
We'd won 4-3! 
The guys mobbed me; they lifted 
me up and carried me off the field. 
Riding high like that, way up on 
their shoulders, I grinned so hard 
my cheeks hurt. 
Finally they put me down, and still 
grinning, I headed to the locker 
room. Josh came up next to me. 
"You think this is good," he said, 
"just imagine what winning the title 
will be like. It'll make everything else 
go away. You wait and see." 
Right then, right when I was 
on top of the world, I finally knew 
what I had to do. Not because I 
thought he was wrong, but because 
I was afraid he was right. 
I called as soon as I got home. 
I asked for Detective Langford... 

Basis for Resolution 

Justice/Care Justice A A A A 
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Book Title: Face to Face 

Category Researcher 

Rater 

1 2 3 4 

Author Gender 

Male/Female Female A A A A 

Protagonist 

Name 

Gender 

Michael Ostrom 

Male 

A A A A 

A A A A 

Moral Dilemma p. 172. He looked down at 
the rifle cradled in his arms 
and touched the warm drops 
he discovered there, dark 
against the polished metal. 
Strange. He was crying, and 
he hadn't known. Crying for 
everyone, for everything he 
had destroyed. 
Because he was the problem, 
he alone. Not his father. 
Not Dave. 

A A A A 

Alternative Solutions Two solutions: 

p. 172. Sometimes I could 
just kill Bert Hensley, his 
mother had said, his gentle 
mother. But which Bert 
Hensley did she want to kill? 
The one she saw in her son? 
She would never be able to do 
what needed to be done, though. 
Not in a million years. He, 
Michael, was the only one who 
could do it. 
The only one. 
With shaking hands, Michael 
worked the bolt, sliding a 
cartridge into the chamber. 

2-2 2-2 2-2 2-2 
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He clicked off the safety and 
turned the rifle until the barrel 
rested against his right cheek. 

pp. 173/174. Michael brushed 
his cheek lightly against the cold 
barrel of the gun. 
Was it so terrible that his father 
was afraid, that he was? Was it 
possible that everyone was afraid, 
everyone who was alive? He 
touched his tongue to the rim, 
tasting gunpowder and metal, 
tasting death. Tasting the end of 
his pain, the beginning of every-
one else's. 

Dilemma Resolution p. 174. Carefully, slowly, 
Michael removed his hand 
from the trigger. He stared 
into the dark mouth of the 
barrel for a moment before 
separating his feet to release 
his hold on the gun. The rifle 
disappeared, sliding off the 
edge of the piatform. When 
it struck the forest floor, it 
discharged. The sharp retort 
reverberated across the valley 
like thunder, and Michael 
shook with it. 
He hadn't meant for the gun 
to go off. He was lucky not 
to have been hit. Lucky to be 
alive. 

A A A A 

Basis for Resolution 

Justice/Care Care A A A A 
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Book Title: The Watcher 

Category Rffftargfrgr 

Rater 

1 2 3 4 

Author Gender 

Male/Female Male A A A A 

Protagonist 

Name 

Gender 

Margaret 

Female 

A A A A 

A A A A 

Moral Dilemma p. 133/134. Oh God the 
beast. The beast. I hate 
the beast!! 
He killed my 
Miranda's family. He came 
in the night and slaughtered 
them all! 
And took Miranda prisoner 
again! And told her if she 
ever tried to escape again he 
would tear her limb from 
limb, just as he had torn her 
family apart! There is no 
greater power than the beast's!! 
Angel 
Where are you 

A D D A 

Alternative Solutions Two solutions: 

p. 169. She couldn't look 
at him. If she did, she'd 
never be able to speak the 
truth. What if she did tell the 
truth, what if she opened her 
mouth and let the truth pour 
out of her pure and undis-
guised, no more stories, no 

2-2 2-2 2 -2 2 -2 
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more angels and beasts and 
dolls and princes, but the 
truth the truth... 
My father hurts me. 
It would be so easy. Four 
words. All she had to do was 
let one word take the hand of 
the next and the next and lead 
them out of her into the open, 
let everyone hear them. Let 
everyone hear the truth. 

pp. 169/170. "Why don't you 
boys run along now?" her 
father said. 
The angel's hands loosened 
their hold on her shoulder. 
The boys began to back away 
from the table. She wanted to 
cry out: Don't leave me! But 
if she did, her punishment 
would only be that much 
greater. 

Dilemma Resolution p. 172. Margaret saw the boy's A A A A 
eyes forgive her. She felt the 
angel's hands gently squeeze 
her shoulders, then release her. 
She took a step, a small step, 
toward the policeman. As she 
did, she felt or thought she 
felt a slight breeze behind her; 
she heard or thought she heard 
a rustling of wings. She closed 
her eyes and imagined them 
filling the room, those wings, 
those white powdery wings, 
powerful and soft and there to 
hold her whenever she needed 
them, as she needed them now 
to hold her, now as she opened 
her eyes and parted her lips and 
set free the truth. 
"My father," she said, "hurts me." 
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Basis for Resolution 
Justice/Care Justice A A A A 
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Contemporary Young Adult Realistic Novels Coded for Study 

Arter, J. (1991). Gruel and unusual punishment. New York: Delacorte Press. 

Bauer, M. D. (1991). Face to face. New York: Clarion Books. 

Bloor, E. (1997). Tangerine. New York: Harcourt Brace & Company. 

Brooks, B. (1996). Asylum for nightface. New York: HarperCollinsPublisher. 

Cadnum, M. (1992). Breaking the fall. New York: Viking. 

Cadnum, M. (1997). Edge. New York: Viking. 

Cole, B. (1997). The facts speak for themselves. Arden, North Carolina: Front Street 
Books, Inc. 

Coman, C. (1993). Tell me everything. New York: Farrar, Straus & Giroux. 

Cormier, R. (1995). In the middle of the night. New York: Delacorte Press. 

Cormier, R. (1991). We all fall down. New York: Laurel-Leaf Books. 

Crutcher, C. (1995). Staying fat for Sarah Byrnes. New York: Greenwillow Books. 

Deem, J. M. (1994). 3 NBs of Julian Drew. Boston: Houghton Mifflin Company. 

Deuker, C. (1997). Painting the black. Boston: Houghton Mifflin Company. 

DeVito, C. (1993). Where I want to be. Boston: Houghton Mifflin Company. 

Feuer, E. (1990). Paper doll. New York: Farrar, Straus & Giroux. 

Frank, L. (1995). I am an artichoke. New York: Holiday House. 

Garland, S. (1993). Shadow of the dragon. New York: Harcourt Brace & Company. 

Grant, C. D. (1995). Mary Wolf. New York: Atheneum Books for Young Readers. 

Grant, C. D. (1993). Uncle Vampire. New York: Atheneum. 

Greene, P. B. (1993). The sabbath garden. New York: Lodestar Books. 

Griffin, A. (1997). Sons of liberty. New York: Hyperion Books for Children. 

Hamilton, V. (1993). Plain city. New York: The Blue Sky Press. 

Hobbs, V. (1996). Get it while it's hot. Or not. New York: Avon Books, Inc. 
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Hobbs, V. (1995). How far would you have gotten if I hadn't called you back? New York: 
Orchard Books. 

Holman, F. (1990). Secret city, U.S.A. New York: Charles Scribner's Sons. 

Howe, J. (1997). The watcher. New York: Atheneum Books for Young Readers. 

Hurwin, D. W. (1995). Time for dancing. New York: Little, Brown and Company. 

Johnson, S. (1992). One of the boys. New York: Atheneum. 

Kerr, M. E. (1994). Deliver us from Evie. New York: HarperCollinsPublisher. 

Kirshenbaum, B. (1989). Short subject. New York: Orchard Books. 

LeMieux, A. C. (1995). Do angels sing the blues? New York: Tambourine Books. 

Lipsyte, R. (1991). The brave. New York: A Charlotte Zolotow Book. 

Lynch, C. (1993). Shadow boxer. New York: HarperCollinsPublisher. 

Marino, J. (1992). Like some kind of hero. Boston: Little, Brown & Co. 

Mazer, N. F. (1997). When she was good. New York: Arthur A. Levine Books. 

Myers, W. D. (1992). Somewhere in the darkness. New York: Scholastic Inc. 

Naylor, P. R. (1995). Ice. New York: Atheneum Books for Young Readers. 

Nelson, T. (1992). Beggars' ride. New York: Orchard Books. 

Pfeffer, S. B. (1992). Family of strangers. New York: Bantam Books. 

Salisbury, G. (1997). Shark bait. New York: Delacorte Press. 

Sebestyen, O. (1995). Out of nowhere. New York: Puffin Books. 

Taylor, T. (1991). The weirdo. New York: Harcourt Brace Jovanovich, Publishers. 

Thesman, J. (1991). Rain catchers. Boston: Houghton Mifflin Company. 

Tomey, I. (1996). The queen of dreamland. New York: Atheneum Books for Young 
Readers. 

Voigt, C. (1994). When she hollers. New York: Scholastic Inc. 

Wieler, D. (1989). Bad boy. New York: Delacorte Press. 

Willey, M. (1990). Saving Lenny. New York: Bantam Books. 
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Williams-Garcia, R. (1991). Fast talk on a slow track. New York: Lodestar Books. 

Williams, M. (1992). Crocodile burning. New York: Lodestar Books. 

Wolff, V. E. (1993). Make lemonade. New York: Henry Holt and Company. 

Woodson, J. (1991). Dear one. New York: Delacorte Press. 

Woodson, J. (1994). I hadn't meant to tell you this. New York: Delacorte Press. 
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