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The purpose of this study was to explore the 

relationship of separation-individuation during late 

adolescence and obstacles to career decision making. 

Authors have suggested that some difficulties in career 

development reflect a broad lack of maturity; other 

difficulties are thought to be more specific to the career 

development process. It was thought that the relationships 

between indices of separation-individuation and career 

obstacles would demonstrate the developmental processes 

reflected in both areas, and help in organizing and defining 

difficulties in career development identified in the 

literature. The sample of 150 male and 150 female college 

students completed questionnaires including measures of 

separation-individuation and career obstacles. The set of 

separation-individuation variables included measures of 

psychological separation from parents, attachment to 

parents, marital conflict, and dysfunctional parent-child 

interactions. The career obstacle variables measured five 

categories identified in the literature: Lack of 



Information about Self, Lack of Information about Careers, 

Conflict Within Self, Conflict with Significant Others, and 

Perceived Lack of Skill. The set of variables included 

self-clarity, knowledge about occupations, indecisiveness, 

fear of commitment, conflict with others over career choice, 

problem-solving ability, and career decision-making self-

efficacy. The developmental variability of the sample was 

controlled by restricting the age of the subjects to 18 or 

19 years old. The hypothesis that more than one 

relationship would exist between the separation-

individuation variables and the career obstacle variables 

was supported. Using canonical correlation analysis, two 

roots were identified. The first showed a pattern of 

Problematic Family Ties associated with Internal 

Conflict/Self-Doubt over making decisions and commitments. 

The second demonstrated a relationship between a pattern of 

Detachment from parents and Uncertainty in making career 

decisions. The obstacle involving a lack of information 

about careers was relatively unrelated to separation-

individuation variables. The findings suggest a hierarchy 

of career obstacles reflecting the relative involvement of 

developmental issues. Theoretical and methodological issues 

were discussed. 
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CHAPTER I 

INTRODUCTION 

The purpose of this paper is to explore the 

relationship between the separation-individuation process of 

adolescence and internal obstacles to career decision 

making. It has been demonstrated that, for some 

individuals, internal obstacles to career decision making 

exist and are associated with difficulty in completing 

career development tasks. Little is known, however, about 

the nature of these obstacles and how they develop. It is 

thought that some of these obstacles may be related to the 

more global separation-individuation process while other 

obstacles are not related to this process. 

Many reviewers point out that the role of the family as 

a powerful influence on career development has been 

underaddressed (Bratcher, 1982; Schulenberg, Vondracek, & 

Crouter, 1984). Bowen (1978) suggests that individuals 

learn functional or dysfunctional expectations, attitudes, 

orientations, and concepts about themselves and others 

through their experiences in the family. These expectations 

and attitudes are thought to exert powerful influences on 

behavior in many realms of adult life. Lopez and Andrews 

(1987) suggest that because the developmental tasks of late 



adolescence, psychological separation and implementation of 

a career choice, occur simultaneously, their 

interrelatedness is of utmost importance. 

The major vocational theories suggest that difficulties 

in the career development process are due to a lack of 

overall developmental progress and immaturity (Osipow, 

1983). Career development difficulties may thus reflect, at 

a broader level, difficulties in overall development. 

Overall developmental progress may be viewed within the 

framework of the psychological separation-individuation 

process of late adolescence. The separation-individuation 

process is a very complex, multidimensional phenomenon 

involving components of both psychological separation from 

and a sense of connectedness to parents. In addition, the 

health of the family context in which the separation and 

attachment occurs is an important component of this overall 

process. 

It is widely thought that relationships with parents 

are related to adolescent career development. Little is 

known, however, about the mechanisms by which the family 

influences career behavior. It is possible that the 

separation-individuation process influences career 

development and related career difficulties through its 

relationship with specific internal obstacles. 

Recent efforts in the career literature have attempted 

to identify subgroups of individuals who are experiencing 



career decision problems so that differential interventions 

may be made (e.g., Larson, Heppner, Ham, & Dugan, 1988; 

Lucas & Epperson, 1988; 1990; Vondracek, Hostetler, 

Schulenberg, & Shimizu, 1990). These efforts have focused 

on identifying several different profiles of personal 

characteristics in a sample of undecided students. Many of 

these personal characteristics, such as trait anxiety and 

low self-esteem, imply the presence of obstacles that are 

making career decision making difficult, even though this is 

not explicitly stated. 

The present study will address career decision-making 

difficulties by focusing on the internal obstacles that 

hinder individuals' abilities to make a career decision. It 

is hoped that the findings will contribute to our 

understanding of the nature of career obstacles and to our 

understanding of how separation-individuation affects 

functioning in the career domain. 

Obstacles to Career Decision Making 

Theoretical Literature 

Interest in the career development of the individual is 

of relatively recent origin. In the early history of 

vocational theory, writers and clinicians emphasized 

objective information about occupations and directed little 

attention toward the psychological makeup of the individual. 

Career guidance typically involved the imparting of 

objective occupational information and matching it with the 



assessed abilities and interests of the individual. In 

recent decades, career theorists and counselors have become 

increasingly responsive to the individual differences and 

personality dynamics that influence how young adults 

undertake career tasks (Herr & Cramer, 1988). 

With a focus on individual differences in career 

behavior, researchers have begun to examine the factors that 

hinder some individuals' ability to successfully traverse 

career development tasks such as career decision making. 

Much of this literature has focused on special populations 

such as the handicapped (e.g., Izzo, 1987), ethnic 

minorities (Miller & Wells, 1988; Slaney, 1980) and women 

(e.g., Betz & Fitzgerald, 1987; Harmon, 1977). There is 

however, some theoretical literature and a considerable 

amount of empirical literature that addresses the career 

development difficulties of the general population of young 

adults. Since the focus of the present study is on the 

career development obstacles of the young adult population, 

the theoretical and empirical literature in this area will 

be reviewed. Obstacles that are specifically related to 

career choice and decision making, the primary career 

development task of young adulthood, are of particular 

interest to the present study. 

Theorists and researchers have often drawn a 

distinction between internal and external factors that 

impede career progress (e.g., Crites, 1969; Farmer, 1976). 



External factors include few employment opportunities and 

the biases of employers toward race and gender. Internal 

obstacles involve self-related factors that serve to limit 

career behavior, such as an inadequate sense of personal 

competency. It has been theorized (Super, 1963) and 

empirically validated (Swanson & Tokar, 1991) that the 

career decision-making difficulties of young adults often 

involve internal or attitudinal factors. The present study 

will therefore examine obstacles to career decision making 

of young adults that are primarily internal in nature. 

On a theoretical level, there has been little written 

on the nature of obstacles to career development. In his 

review of the major vocational theories, Osipow (1983) 

concludes that many vocational theories fail to outline in 

theoretical terms how career development difficulties arise. 

Most vocational theories focus on normative career 

development and a conceptual understanding of how problems 

in career development occur must be inferred from the 

theory. Osipow (1983) states that the major vocational 

theories do suggest, however, four contributing factors to 

problems in career development. The first and most 

important factor is an inadequate level of overall 

maturation and development. An overall inadequate level of 

development suggests that the individual does not have the 

necessary skills to cope effectively with age-appropriate 

career tasks. Three remaining factors of emotional 



instability, inaccurate self-evaluation and an inability to 

choose between several attractive alternatives were seen as 

possible sources of difficulty but not pervasive in creating 

career difficulties (Osipow, 1983). In contrast to the 

theoretically based factors outlined above, there has also 

been some effort directed toward classification schemes or 

taxonomies of vocational problems. These taxonomies were 

typically developed in the early years of the vocational 

guidance movement (Rounds & Tinsley, 1984). The vocational 

difficulties and problem categories outlined in these 

schemes are conceptually similar to the notion of obstacles 

to career development. 

Vocational problem taxonomies are useful in that they 

enhance communication among clinicians and researchers. 

Optimally, problem classification schemes go beyond simple 

classification to suggest possible etiologies, propose 

specific interventions, and predict likely outcomes. 

Unfortunately, theorists have not extended the lists of 

problem categories to reflect a more complex understanding 

of career difficulties (Rounds & Tinsley, 1984). The 

existing taxonomies will be outlined, however, to understand 

what types of obstacles have been suggested on a theoretical 

level in the career decision-making difficulties of young 

adults. 

Classification systems for vocational problems are 

actually schemes that have been outlined for all problem 



areas that clients present in counseling situations. 

Vocational writers have usefully applied these systems to 

the career domain (Crites, 1981; Rounds & Tinsley, 1984). 

The systems that are the most relevant to the study of 

internal obstacles to career development are based on 

inferred processes or causes. Other systems are based on 

observed behavioral symptoms of vocational problems. The 

most influential of the psychodynamic systems was developed 

by Bordin (1946). Eight other psychodynamic classification 

schemes have been presented in the literature, all of which 

are basically modifications of Bordin's scheme (Rounds & 

Tinsley, 1984). 

Bordin's classification system consisted of five 

problem areas: self-conflict, lack of information, 

dependence, choice anxiety and needing reassurance for 

choice. Later classification systems (e.g., Byrne, 1958; 

Robinson, 19»63) eliminated choice anxiety, concluding it was 

a symptom rather than a cause of vocational problems. Other 

writers added lack of skill (e.g., Robinson, 1963; Berezin, 

cited in Rounds & Tinsley, 1984), and conflict with 

significant others (Robinson, 1963). 

In addition to these organizational schemes, a 

classification system was developed by Apostal and Miller 

(cited in Rounds & Tinsley, 1984), and later operationalized 

by Callis (1965) as the Missouri Diagnostic Classification 

Plan. In this system, the problem area, such as vocational 
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issues, forms one dimension and the cause of the problem 

forms a second dimension. Client problems are evaluated on 

these two dimensions. The five categories of problem causes 

were lack of information about or understanding of self, 

lack of information about or understanding of the 

environment, motivational conflict within self, conflict 

with significant others, and lack of skill. 

Summary. The major vocational theories have provided 

global explanations of career problems, such as an overall 

low level of maturity and emotional instability. While 

these concepts may provide a parsimonious explanation of 

career difficulty, they are too broadly defined to be 

practically or empirically useful. In contrast, vocational 

problem taxonomies have suggested specific internal causes 

or obstacles that inhibit career decision making. There has 

been considerable agreement across these classification 

systems on the types of obstacles individuals experience. 

Each system has organized and defined these concepts 

somewhat differently, however. Additional theoretical work 

to propose possible etiologies of the obstacles, outline 

complex descriptive information, and predict differential 

consequences of various obstacles has not been carried out. 

Nevertheless, these taxonomies have been useful in beginning 

to describe and highlight the multidimensional nature of 

vocational obstacles. 



The obstacles to career decision making suggested by 

these classification systems are conflict within self, 

conflict with significant others, lack of information about 

self, and lack of information about the environment. These 

classification schemes have also identified lack of skill, 

dependence upon others, and the need for reassurance for a 

career choice as obstacles to career decision making. 

Empirical Literature 

The empirical literature that addresses career 

decision-making obstacles revolves around several 

instruments developed for use with counseling clients who 

are having difficulty making a career choice. These 

instruments measure "antecedents" (Osipow, Carney, & Barak 

1976), or "barriers" (Holland, Daiger, & Power, 1980) to 

career decision making, or "reasons for being undecided on a 

career choice" (Holland & Holland, 1977). Conceptually, all 

of these terms may be thought of as obstacles to career 

decision making. Each of these scales was developed to 

identify subgroups of individuals who are undecided for 

different reasons to facilitate appropriate counseling 

interventions. Researchers have studied the psychometric 

properties of these instruments extensively, including the 

dimensions within the obstacle construct being measured. 

The factors or dimensions derived from these studies 

are of particular empirical interest to the present study 

because they provide an initial attempt to understand the 
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complex nature of career obstacles. Thus, the studies that 

address the dimensionality of these obstacles will be 

reviewed to understand what themes have been identified 

across different obstacles to career decision making. In 

addition, these studies may provide direction about the 

specific obstacles to career decision making that are 

particularly salient to the present study. 

In an early attempt to operationalize and systematize 

these obstacles, Osipow, Carney, and Barak (1976) developed 

a questionnaire of 16 "distinctive antecedents of 

educational or vocational indecision." Each of these career 

obstacles was thought to potentially diminish one's ability 

to make a developmentally appropriate commitment in an 

educational or vocational direction. The scale was 

ultimately published as the Career Decision Scale (Osipow, 

Carney, Winer, Yanico, & Koschier, 1976) and has been used 

widely in counseling and career research. The authors 

originally suggested that the 16 scale items reflected 

independent sources of indecision. Factor analysis of the 

items revealed four factors that explained 81.3% of the 

total variance, however. These four factors were lack of 

structure and confidence in the decision-making task, 

perception of external barriers to a preferred choice, 

approach-avoidance conflict in which the individual has 

trouble deciding among several attractive alternatives, and 
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personal conflict about the decision (Osipow, Carney, & 

Barak, 1976). 

Since this initial psychometric work was undertaken 

there have been at least seven subsequent factor analyses of 

the Career Decision Scale in which two-, three- and four-

factor solutions have been found (Shimizu, Vondracek, 

Schulenberg, & Hostetler, 1988). For example, Slaney, 

Palko-Nonemaker, & Alexander (1981) found three factors 

accounting for 53% of the total variance. The first factor 

was lack of structure and confidence/choice anxiety, and the 

second and third factors were said to be uninterpretable. 

The authors suggested that factors 2 and 3 were not amenable 

to a concise interpretation because items overlapped on the 

two factors. Using a sample of high school students, 

Hartman, Fuqua, and Hartman (1983) derived two factors from 

CDS scores. Again, these factors were composed of numerous, 

apparently unrelated items and the factors were not 

interpreted. 

Using different, and supposedly more accurate 

statistical methods, Shimizu et al. (1988) settled on a 

four-factor model of the CDS items. According to these 

authors, the descriptions used on their four factors was 

similar to the descriptions used by Osipow, Carney, & Barak 

(1976) and Hartman, Utz, and Farnum (1979) in their four-

factor models. The first factor obtained by Shimizu et al. 

(1988) was feelings of indecision regarding a career choice, 
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including confusion, discouragement, and lack of experience 

and information. The second factor reflected relative 

decidedness about a career but need for additional support 

for a decision. A third factor was labeled approach-

avoidance conflict which reflected multiple positive 

feelings about careers which makes choice difficult. 

Finally, a fourth factor included an assortment of external 

and internal barriers to decision making. 

Much of the controversy over the structure of the CDS 

may be accounted for by properties of the scale items. The 

CDS has particularly complex items in which two to three 

separate thoughts may be reflected in a given item (Osipow, 

Carney, & Barak, 1976; Slaney et al., 1981), which 

potentially increases the number of ways in which an item 

may be interpreted by a group of subjects. This 

characteristic of the scale may account for findings in 

which individual scale items have loaded onto two or more 

factors. Unclear or ambiguous factor loadings tend to make 

interpretation of the factors difficult, thereby reducing 

our understanding of the independent dimensions found within 

obstacles to career development. 

The Vocational Decision-Making Difficulty checklist 

(VDMD) was developed by Holland and Holland (1977) to assess 

the number of reasons subjects gave for vocational 

indecision. This 13-item scale is answered true-false and 

higher scores indicate greater difficulty in making 
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vocational decisions. While they acknowledged that the VDMD 

scale content was similar to that of the Career Decision 

Scale, they concluded that student reasons for being 

undecided form an internally consistent scale, in contrast 

to the four-factor structure of the CDS. 

In a later factor analysis of the VDMD, however, Slaney 

et al. (1981) found four relatively clear and interpretable 

factors that accounted for 54% of the total variance. These 

factors were labeled career indecision due to a lack of 

information about the world of work, lack of clarity about 

where the subject fits into the world of work, choice 

anxiety, and questions related to ability. As in all factor 

analyses, the labeling of the individual factors requires 

some amount of subjective interpretation and thus, upon 

inspection of factor loadings, a theme such as choice 

anxiety may be interpreted differently by yet another 

researcher. 

Holland later used the items of the VDMD to develop a 

diagnostic instrument called My Vocational Situation (MVS) 

by Holland et al. (1980). These researchers conceptualized 

the majority of difficulties in career decision making 

falling into one or more of the following three categories: 

problems of vocational identity, lack of information or 

training, and environmental or personal barriers. The VDMD 

items along with the items of the Identity Scale (Holland, 

Gottfredson, & Nafziger, 1975) were used to form three 
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subscales representing these three problem areas. All three 

subscales of the MVS, Identity, Occupational Information and 

Barriers, may thus be seen as reflecting obstacles to career 

development. Unfortunately, no factor analysis of the MVS 

has been published to substantiate the dimensions assumed in 

the subscale structure or identify dimensions within the 

instrument that would add to our understanding of obstacles 

to career development. 

The Vocational Decision Scale (Jones & Chenery, 1980) 

measures decidedness, comfort with degree of decidedness, 

and reasons for being undecided. Reasons for being 

undecided are seen as conceptually similar to obstacles to 

career decision making. Factor analysis of the reasons 

dimension yielded three factors: The first factor, self-

uncertainty, reflected indecisiveness, lack of self-

confidence regarding decision-making ability and potential, 

and lack of clarity regarding one's interests and abilities. 

Secondly, choice-work salience reflected not having related 

self-knowledge related to an occupation and not being 

strongly motivated to do so. A third factor was named 

transitional self which reflected indecision that is 

perceived to originate from outside of oneself, involving 

either a lack of occupational information or conflict with 

significant others. 

Most recently, Jones (1989) revised his Vocational 

Decision Scale and named it the Career Decision Profile 
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(CDP). This instrument has three scales: decidedness on an 

occupational choice, comfort with the extent of one's 

decidedness, and reasons for being undecided. To refine and 

develop the Reasons scale, thirteen items from the VDS that 

were unrelated to vocational indecision were eliminated from 

the CDP. In addition, the career indecision literature was 

reviewed and new items written that were thought to 

comprehensively address the major reasons for being 

undecided on a career. 

Exploratory factor analysis of the Reasons scale was 

conducted and four factors which accounted for 47% of the 

total variance and 99% of the estimated common variance were 

derived. The first factor was labeled lack of self-clarity, 

or how well individuals understand their interests, 

abilities and personality and how that might fit with 

different occupations. The second factor reflected a lack 

of occupational-educational information or how well informed 

individuals believe they are about occupational and 

educational programs that will fit their interests and 

abilities. The third factor was named indecisiveness. This 

dimension involved self-appraisal of one's tendency to make 

decisions without unnecessary delay, difficulty or reliance 

upon others. The final factor reflected choice-work 

salience, or the extent to which one believes that choosing 

and working in an occupation is important at the time. 
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The primary items that loaded onto each factor were 

made into subscales. The intercorrelations among the four 

subscales were low (most were .22 or less) suggesting they 

are relatively independent dimensions. It is interesting to 

note that the first factor of the VDS, self-uncertainty, 

contains basically the same scale items as the third factor 

of the CDP, indecisiveness. The author explains the 

renaming of this factor by stating that indecisiveness "more 

accurately represents the content of the items that loaded 

on it" (Jones, 1989). This further substantiates the idea 

that identifying dimensions within career obstacles using 

factor analytic procedures is a complicated and somewhat 

subjective process, since even this one researcher changed 

his own interpretation of a dimension during a later 

analysis. In addition, this finding further suggests the 

notion that the necessary use of labels when identifying 

dimensions within a dataset may limit the information 

available in individual items, particularly when items 

reflect specific and individualized aspects of career 

decision-making obstacles. 

Recognizing the conceptually clouded nature of some of 

the career development constructs, Tinsley, Bowman, and York 

(1989) attempted to integrate and differentiate the concepts 

measured by four existing career instruments. Two of the 

instruments studied were the CDS and MVS, both of which 

contain items that reflect obstacles to career development. 
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These researchers suggested that many supposedly diverse 

career development constructs measured by existing 

instruments may actually overlap substantially. This study 

is important in that it attempts to provide empirical 

evidence that constructs such as "antecedents ...of 

vocational indecision" (Osipow, Carney, & Barak, 1976), or 

"difficulties in career decision making" (Holland et al., 

1980) are similar and fall under the category of obstacles 

to career decision making. 

In factor analyzing the scale scores of these 

instruments, these researchers settled on three factors that 

accounted for 76.8% of the variance in the four instruments. 

The first factor was said to measure confidence and 

certainty about a vocational decision. The second factor 

was labeled decision-making obstacles. This dimension 

included the three subscales of the MVS: Identity, 

Occupational Information and Barriers. This finding 

substantiates the previously discussed notion that all three 

sections of the MVS reflect obstacles to career decision 

making, despite the labeling of only one subscale as 

Barriers. A third factor was unnamed but contained only the 

CDS Indecision scale. 

A second factor analysis of the items of the four 

instruments was conducted, which yielded five factors. The 

first factor was titled clarity, or an awareness of personal 

attributes. The second factor reflected certainty about 
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one's knowledge of personal attributes. Indecision was used 

to describe the third factor which again included only CDS 

scale items. A fourth factor was labeled decision-making 

obstacles, which included items regarding perceptions of 

lack of ability, lack of needed personal qualities or lack 

of money to pursue a chosen field. A fifth and final factor 

reflected an informational deficit, or the need for personal 

or environmental information before making a decision. 

The loading of the CDS onto a factor other than the 

decision-making obstacles factor is interesting, given that 

the CDS was designed to measure constructs that are 

conceptually similar to career decision-making obstacles. 

The scale's authors stated that the constructs tapped by the 

CDS were "distinctive antecedents of educational or 

vocational indecision," (Osipow, Carney, & Barak, 1976) 

which were thought to potentially diminish one's ability to 

make a developmentally appropriate and expected amount of 

commitment in an educational or vocational direction. The 

failure of CDS scale scores to group empirically with other 

measures of career obstacles may be due, in part, to the 

complex, multidimensional nature of the CDS items or to the 

relative homogeneity of the CDS items when compared with 

items across the other three instruments. 

Finally, a recent study has addressed career obstacles 

using a different empirical format than previously utilized 

in this area. Swanson and Tokar (1991) presented subjects 
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with stimulus statements covering five career-related 

experiences and asked them to list any potential barriers 

that they might face in those career experiences. The 

career experiences or tasks ranged from choosing a major or 

career to balancing career and family. Subjects' responses 

were grouped into three categories: social/interpersonal, 

attitudinal, or interactional. These researchers found that 

half of the suggested barriers to choosing a major or career 

were attitudinal in nature; that is, they were primarily 

internal obstacles that involved one's self-concept, 

interests, and attitudes towards work. These attitudinal 

barriers included indecision, lack of information and self-

awareness, and concerns about ability, personal qualities, 

satisfaction, and interests. Other barriers centered on 

concerns with family or friends and concerns about finances, 

the job market, and one's preparation for work. 

Summary. The empirical literature on obstacles to 

career development has revolved around several instruments 

developed for use with clients who are having difficulty 

making a career choice. These instruments measure 

constructs defined as antecedents, barriers, or reasons for 

being undecided. Each of these constructs may be thought of 

as obstacles to career decision making. Empirical findings 

have generally substantiated the lists of specific obstacles 

suggested by the theoretical literature. The range of 

career decision-making obstacles identified in the empirical 
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literature is broad in scope. Obstacles identified include 

a lack of information about occupations and educational 

opportunities and a lack of information about oneself. 

Indecisiveness and confusion, personal conflict, 

discouragement, and anxiety were also identified. Other 

obstacles included concerns about perceived abilities, the 

relative unimportance of work, and an inability to decide 

between two or more attractive alternatives. Conflict with 

important other persons and narrowly defined obstacles such 

as lack of money were also identified. Four obstacles 

suggested in the theoretical literature, overall immaturity, 

emotional instability, inaccurate evaluation of self, and 

dependence upon others did not appear in similar form in the 

empirical literature. It is possible, however, that these 

concepts are reflected in some conceptually similar but 

empirically distinct obstacles, such as lack of information 

regarding oneself and a general indecisiveness. In an 

empirical attempt to organize these concepts, numerous 

studies have factor analyzed the instruments measuring 

career decision-making obstacles. Most of these studies 

identify three to four factors and the same difficulties 

appear on a consistent basis. These factors, however, are 

defined differently across studies and often tap several 

different types of problems rather than identify a single 

theme. For example, one study identified an obstacle as "a 

feeling of indecision regarding a career choice...with an 
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element of confusion, discouragement and lack of experience 

and/or information" (Shimizu et al., 1988). This factor 

taps diverse ideas ranging from complex personal issues to 

straightforward problems such as a lack of exposure to 

career information. Unfortunately, complexity within a 

factor may not be apparent in the factor label. Some 

researchers assign factor labels that describe the 

complexity of the factor. Others assign a single phrase 

that supposedly covers the diverse item content within the 

factor (self-uncertainty, VDS, Jones & Chenery, 1980). To 

accurately understand the dimensions across career 

obstacles, one must go beyond the factor labels and examine 

individual items that load onto each factor. 

As a result of this empirical effort, there is a 

general understanding of the kinds of difficulties 

individuals experience in making career decisions. There is 

a common assumption in this literature that these 

difficulties reflect a smaller number of obstacles to career 

decision making, but there is little agreement about how 

these difficulties should be organized into obstacles. The 

same difficulties are consistently identified but factor 

analyses empirically group these difficulties in 

inconsistent ways. As a result, the labeling and definition 

of obstacles has been inconsistent. With weak and shifting 

definitions of the obstacles that impede career development, 

little progress can be made in relating obstacles to career 
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outcomes and predicting the prognosis for specific 

obstacles. 

Family Influences on Career Development 

Background and Overview 

It is widely believed that relationships with parents 

are related to individuals' career development. Many 

reviewers point out, however, that the role of the family in 

career development has been underaddressed on an empirical 

level (Bratcher, 1982; Schulenberg et al., 1984). 

The major vocational theories suggest that difficulties 

in the career development process are due to a lack of 

overall developmental progress and immaturity. Career 

development difficulties may thus reflect, at a broader 

level, difficulties in overall development. Overall 

developmental progress may be viewed within the framework of 

the psychological separation-individuation process of late 

adolescence. The separation-individuation process is a very 

complex, multidimensional phenomenon involving components of 

both psychological separation from and a sense of 

connectedness to parents. In addition, the health of the 

family context in which the separation and attachment occurs 

is an important component of this overall process. 

It is possible that the separation-individuation 

process influences career development and related career 

difficulties through its relationship with specific internal 

obstacles. The theoretical and empirical literature 
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relating separation, attachment, and family health to career 

development will be reviewed to understand what evidence 

exists for this notion. 

Recent theoretical literature on career development has 

been increasingly influenced by a contextual view of career 

behavior. This view suggests that to understand career 

behavior, one must understand the context in which the 

behavior occurs (Grotevant & Cooper, 1988). For example, 

one prominent vocational writer presented a systems view of 

career behavior that recognized "situational and individual 

factors operate to influence career behavior in a broad way" 

(Osipow, 1983). In a similar vein, many writers have begun 

to address the socialization processes that are thought to 

lead to poor career outcomes such as career decision-making 

problems and underachievement (e.g., Hackett & Betz, 1981; 

Horner, 1972). It is theorized that these socialization 

processes are a powerful influence on one's beliefs and view 

of the world. These beliefs include expectations and 

internal factors that hinder one's ability to engage 

successfully in career tasks. 

While there are numerous interrelated contexts and 

social forces that impinge upon individuals, the family 

context serves as a highly influential force in the young 

adult's career development. Schulenberg et al. (1984) 

suggested that the family is an important context that 

mediates the impact of age-related, history-related and 
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nonnormative influences on vocational development. Thus, 

important sociocultural changes occur that potentially 

influence all members of a particular age group. The impact 

of those changes, however, is mediated by characteristics of 

the one's family, such as the nature of the parent-child 

relationships. These authors concluded that a study of 

career development should include consideration of the 

interaction of individual development and contextual 

influences such as the family. 

The particular way in which the family context shapes 

its offsprings' career development has been addressed 

theoretically from several different viewpoints, including 

psychoanalytic, developmental, and family systems 

approaches. While each theory has a distinct orientation to 

human behavior, each has suggested that the family is of 

paramount importance in the career development of its 

offspring. From these viewpoints, variables such as 

childrearing styles, family structure, and emotional bonds 

within the family have all been conceptualized as important 

influences on career development. 

Roe and Siegelman (1964) addressed familial influences 

on career from a psychoanalytic point of view. These 

authors suggested that early childhood interactions with 

parents are the primary determinants of occupational 

behavior in adulthood. These experiences with parents are 

thought to either satisfy or frustrate basic needs. 
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Satisfaction of needs leads to an orientation toward 

persons, while frustration causes one to be not toward 

persons in an approach to a vocation. The home atmosphere, 

either warm and nurturing or cold and rejecting, was thought 

to influence the type of vocational activities the child 

eventually undertakes. One will thus select an occupation 

to gratify needs established in early childhood. 

According to this theory, problems in vocational 

development occur when the full range of an individual's 

needs structure is stunted at an early age because of 

overdemanding or rejecting parental interactions. An 

individual may be excessively oriented to gaining approval 

from significant other persons, a lower level need. Higher 

order needs that can be appropriately and effectively 

expressed in an occupation are underdeveloped. While Roe 

and Siegelman (1964) did not address career obstacles 

directly, we may infer that inadequate overall development 

may be their underlying theme in describing vocational 

problems. Specific obstacles such as conflict within self 

and conflict with or dependence upon significant others may 

serve as the functional elements that inhibit one's career 

development. 

The impact of family processes on the career 

development of adolescents has been studied empirically at 

many different levels. Demographic qualities of the family 

have been studied, including parental socioeconomic status, 
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family size, and birth order (Schulenberg et al., 1984). 

Variables that attempt to assess family processes have also 

been explored. These studies have often been premised on 

theoretical grounds, such as the supposed social learning 

processes that occur in the family, reflected in variables 

such as parental modeling of career behavior (Almquist, 

1974; Pallone, Rickard, & Hurley, 1970), and parental 

attitudes toward working women (Oliver, 1975). In an early 

test of specific characteristics of parent-child 

relationships on career behavior, Roe's (1957) theoretical 

notions were explored in a series of studies, but failed to 

receive substantive support (Osipow, 1983). 

Consistent with the overall trend in the career 

literature, the influence of all these family-related 

variables has been assessed in terms of career outcomes 

rather than career development processes. Even less 

empirical effort has been directed toward the internal 

psychological factors that may be involved in career 

development processes. As Schulenberg et al. (1984) point 

out, a focus on outcomes to the exclusion of processes 

offers little in terms of explanation of career-related 

behavior. 

In recent years there has been an increasing amount of 

attention to the separation process of late adolescence and 

its impact on the adolescents' career development. 

Psychological separation from parents, attachment to 
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parents, identity development, and the family context in 

which the separation process occurs are all considered 

related aspects of the adolescent separation-individuation 

process. Each of these concepts has been studied in 

relationship to career development and behavior. The 

empirical research in each area will be reviewed in the next 

section, with a focus on career development difficulties and 

the obstacles that may account for the difficulties. 

Psychological Separation and Career Development 

Many writers have suggested that career development may 

be usefully viewed within the framework of the broader 

psychological development of the individual. For example, 

Osipow (1983) stated that the major vocational theories 

suggested that the primary factor associated with problems 

in career development is overall immaturity. In recent 

years the career literature has increasingly addressed this 

overall immaturity from the viewpoint of psychological 

separation from parents, a process that is thought to be 

fundamental to the overall psychological development of the 

individual. The dynamics of this developmental process are 

thought to influence many aspects of functioning, including 

the management of relevant career tasks. It has also been 

suggested that career decision making for the young adult 

may be part of a larger developmental process of separating 

from parents (Bloom-Feshbach & Bloom-Feshbach, 1987). 
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Family systems writers have addressed the process of 

psychological separation within the family context. Some of 

these writings specifically address how the structural and 

functional qualities of family systems currently influence 

career development. These writers base their ideas on the 

notion that individual career development is best understood 

within the context of immediate rather than historical 

family relationships (Lopez, 1989). 

The writings of family systems theorists on career 

development may be summarized along three lines of thought. 

First, family systems have boundaries that will tend to be 

flexible and permeable or rigid and inflexible. If the 

boundary between the family and the outside world is 

excessively rigid, the outside world may appear frightening 

and threatening (Bratcher, 1982). One's ability to separate 

from the family and invest in extrafamilial activities, such 

as career pursuits, may then be stunted. In other cases, 

boundaries within the family may be so permeable that it is 

difficult to distinguish one's own needs and desires from 

the needs and desires of others. Parental wishes that are 

unrealistic or inappropriate for the individual may thus be 

adopted without regard for their applicability to one's own 

life. In other cases, the individual may be indecisive 

about a career choice because of their desire for but lack 

of understanding of their own needs and desires (Zingaro, 

1983). 
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Secondly, families have rules by which it functions 

which communicate expectations of behavior in many areas, 

including the career domain. When family rules are rigid, 

family members are not permitted new, growth-producing 

experiences that will enhance their career development 

(Bratcher, 1982). If an individual has a relatively clear 

understanding of their needs and interests but is unable to 

implement this understanding because of family expectations 

and rules, career development will be inhibited. 

Thirdly, the young adult's career development presents 

a challenge to the family in its capacity to tolerate the 

ambiguity, confusion and sudden change that career planning 

brings (Aylmer, 1988). A young adult's career development 

may thus present a threat to the family system's need for 

equilibrium or homeostatic balance. Similarly, Bowen (1978) 

suggested that any change in self can cause the family 

equilibrium to become unstable. Thus, career exploration 

and planning by an offspring may provoke anxiety and 

reactivity in the system. This reactivity may in turn 

elicit a balance-maintaining response from the system that 

inhibits the natural progression of career development of 

the offspring (Zingaro, 1983). 

We may infer several possible internal obstacles that 

may develop as a result of inadequate separation from 

parents. These obstacles may develop because of family 

system's boundaries, rules, and need for homeostatic 
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balance. First, an individual attempting to move beyond the 

rigid boundaries of their family that restrict their 

independent functioning will most likely experience a great 

deal of conflict within themselves and conflict with family 

members. Both of these forms of conflict may be accompanied 

by feelings of guilt, confusion and anxiety. Secondly, an 

individual who acquiesces to rigid family rules and rigid 

boundaries with the outside world will probably lack an 

accurate understanding of their interests and desires, as 

well as lack information about various occupations, since 

exploration outside the family context is directly or 

indirectly discouraged. Limited exploration may also 

inhibit actual skill development and individuals' confidence 

in their skills. Thirdly, rigid boundaries within the 

family itself may inhibit individuals from developing an 

understanding of their skills, interests and attitudes apart 

from those of their parents. Finally, a general 

indecisiveness may develop along with these other obstacles, 

as individuals experience conflict within themselves and 

face decisions that require relatively clear self-

understanding . 

The empirical literature assessing the relationship 

between psychological separation and career-related 

variables has progressed from an emphasis on global career-

related variables, such as college adjustment, to specific 

career variables, such as beliefs about exploring one's 
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interests and abilities. With rare exception, investigators 

have used the Psychological Separation Inventory (PSI) by 

Hoffman (1984) to assess psychological separation. This 

instrument assesses psychological separation on four 

dimensions. Functional independence is defined as the 

adolescent's ability to manage personal and practical 

affairs. Attitudinal independence is the ability to 

differentiate between one's own attitudes, beliefs and 

values and those of parents. Freedom from an excessive need 

for approval and togetherness is emotional independence. 

Conflictual independence is defined as freedom from 

excessive guilt, anxiety, and anger in relation to one's 

parents. Each of the four dimensions is assessed separately 

for mother and father. A second instrument, the Separation 

Anxiety Test (Hansburg, 1972), is a projective measure that 

has been used once in this area to assess individuation, a 

concept closely aligned with the notion of psychological 

separation. 

The empirical findings on psychological separation and 

career variables may be organized by obstacles to career 

decision making. A few studies have examined separation in 

relation to career variables that suggest a specific type of 

obstacle to career decision making. First, freedom from 

conflict with one's opposite-sex parent was found to be 

related to vocational identity (Lopez, 1989). Vocational 

identity is defined as a clear and stable sense of career-
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related goals, interests and abilities (Holland et al., 

1980). A lack of self-knowledge or information about 

oneself has also been conceptualized as a vocational problem 

category by various writers (e.g., Bordin, 1946) and as a 

reason for career indecision by researchers (Jones, 1989; 

Shimizu et al., 1988). Since excessive guilt, anxiety, and 

anger in relation to one's opposite-sex parent is associated 

with a lack of vocational identity, this may indicate an 

obstacle to career decision making, revolving around a lack 

of information about oneself. 

Secondly, autonomy was found to be related to holding 

positive beliefs about exploration of career decision making 

(Blustein, 1988). Autonomy is defined as an orientation 

towards self-initiated behavior that is consistent with 

one's interests, goals and values. It is also conceptually 

similar to functional independence measured by the PSI. A 

lack of positive expectations for career decision-making 

exploration may suggest an obstacle to actual career 

decision making, involving a lack of information about the 

career decision-making process. In addition, a lack of 

autonomy was related to less positive beliefs about 

exploration of oneself and the environment (Blustein, 1988). 

Less positive beliefs have been associated with less actual 

exploratory behavior (Stumpf, Colarelli, & Hartman, 1983). 

Negative beliefs about exploration of oneself and the 

environment may also suggest an obstacle to career decision 
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making, involving a lack of information about oneself and 

the environment. However, another study by Norman (1989) 

did not find a relationship between individuation, a concept 

similar to separation, and exploration of career-related 

information. The Separation Anxiety Test (Hansburg, 1972) 

was used in this study to assess individuation. A recent 

study by Wilhite (1990) found that the individuation and 

attachment scales of the SAT were moderately correlated (r = 

-.43), even though the two scales purport to measure 

distinct concepts. This suggests that the individuation 

scale of the SAT may measure concepts that are not narrowly 

defined as individuation and thus Norman's (1989) findings 

must be interpreted with caution. More work is needed on 

the SAT to understand fully what aspects of separation-

individuation it measures and how those concepts are related 

to career development. 

In contrast to these generally positive findings, 

psychological separation has been found to be unrelated to 

self-efficacy for career decision making in two studies 

(Blustein, Walbridge, Friedlander, & Palladino, 1991; Polk, 

1990). It is possible that a career decision-making 

obstacle revolving around an inadequate sense of one's 

ability to make career plans may not be related to the 

developmental process of separation-individuation. 

The remaining studies in this area have attempted to 

relate separation from parents with career outcome 
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variables. These studies do not examine career obstacles 

directly and while they may suggest the presence of a block 

or obstacle, they do not suggest what obstacle it may be. 

First, studies by Hoffman (1984) and Lapsley, Rice, and 

Shadid (1989) found that emotional and conflictual 

independence was related to academic adjustment, an 

indicator of overall developmental progress. In contrast, 

Lopez, Campbell, and Watkins (1986) found that for females 

in their sample, functional, emotional and attitudinal 

independence were negatively related to college adjustment. 

Male college adjustment was negatively related to 

conflictual independence. These findings were based on a 

small sample and thus may not be an adequate reflection of 

the relationship between separation and adjustment. 

Secondly, a study by Blustein et al. (1991) found that 

career decidedness, another potential indicator of 

developmental progress, was not related to psychological 

separation. These results were supported by similar 

findings by Kinnier, Brigman, and Noble (1990). Both 

studies assessed career decidedness using the Career 

Decision Scale, a measure that taps a broad range of 

obstacles to career decision making. These findings suggest 

there is no relationship between separation and obstacles to 

career decision making in general. Since the CDS does not 

distinguish between different types of obstacles, however, 



35 

it is not clear what relationship separation may have with 

different types of obstacles within the instrument. 

Thirdly, a study by Polk (1990) found that separation 

was unrelated to career-planning anxiety and past avoidance 

of career planning. These findings suggest there is no 

relationship between separation and career decision-making 

obstacles. However, anxiety and behavioral avoidance have 

been conceived of as responses to career decision-making 

obstacles (Byrne, 1958; Jones, 1989; Robinson, 1963) and 

thus may indicate the presence of an obstacle. Anxiety and 

avoidance do not suggest the presence of any particular 

obstacle and may be related to several obstacles previously 

discussed. Thus the lack of relationship suggested between 

separation and obstacles in this study may be due to the 

global nature of anxiety and behavioral avoidance. 

Summary. There is mixed support for the notion that 

psychological separation from parents is related to 

obstacles to career decision making. Some studies have 

suggested that guilt, anxiety, and anger in relation to 

one's parents may be related to an obstacle of a lack of 

information about oneself (Lopez, 1989). A lack of autonomy 

has been related to obstacles involving a lack of 

information about oneself and the environment (Blustein, 

1988) . Autonomy is conceptually similar to functional 

independence. Other studies have suggested that separation 

is not related to a lack of perceived ability to make career 
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decisions, another obstacle to career decision making 

(Blustein et al., 1991; Polk, 1990). This inconsistency 

suggests that some career decision-making obstacles may be 

related to the developmental process of separation, while 

other obstacles are not related to this process. Other 

studies have explored the relationship between separation 

and global indicators of developmental progress that may be 

related to development in the career domain. These 

variables suggest the presence of an obstacle but not what 

particular obstacle may be operating. Separation was found 

to be related to academic adjustment (Hoffman, 1984; Lapsley 

et al., 1989), but not to career decidedness (Blustein et 

al., 1991; Kinnier et al., 1990), career planning anxiety or 

past avoidance of career planning tasks (Polk, 1990). 

Some of the negative findings in this area may be 

related to methodological concerns. First, many of the 

career variables studied are global in nature (Blustein et 

al., 1991; Kinnier et al., 1990; Polk, 1990) and may thus 

mask the influence of separation processes. Narrowly 

defined career development variables may reflect the impact 

of separation processes in a stronger manner than global 

indicators of developmental progress. Second, a small 

sample was used in another study and their findings may not 

be an adequate reflection of the relationship between 

separation and adjustment (Lopez et al., 1986). The last 

two methodological issues center on instruments used in this 
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literature. One study utilized the SAT to assess 

individuation (Norman, 1989). It is questionable whether 

this scale actually measures individuation as a separate and 

distinct concept. Finally, the CDS was used to measure a 

broad range of diverse obstacles to decision making in 

relation to separation (Blustein et al., 1991; Kinnier et 

al., 1990). The relationship between individual obstacles 

and psychological separation could not be determined using 

this scale. 

Attachment and Career Development 

It is possible that measuring separation processes 

alone is not sufficient when attempting to relate the larger 

developmental process of separation-individuation to career 

development. Some researchers have begun to identify 

particular aspects of the adolescent separation process that 

may be most clearly linked to career-related functioning. 

Rice, Cole, and Lapsley (1990) recently found that the 

commonly used measures of separation-individuation tap two 

related dimensions: independence from parents and positive 

feelings associated with separation from parents. They 

found that it was not the development of independence but 

rather the affective experience associated with separation 

that predicted how well one adapts to the demands of college 

life. 

While psychological separation from parents is 

important in career development, others have suggested that 
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emotional attachment between parent and adolescent is also 

important in career development (Grotevant & Cooper, 1988). 

Maintaining an attachment to parents is considered a second 

and important dimension to the overall separation-

individuation process of adolescence. Josselson (1988) 

suggests that psychological separation-individuation and 

attachment are not opposing forces. Development is not a 

path from dependence to autonomy but rather a movement 

towards increasingly differentiated ways of relating to 

others. Similarly to the securely attached infant, the 

adolescent who perceives loving and close relationships with 

parents is most likely to be competent and well-adjusted in 

the extrafamilial world (Grotevant & Cooper, 1988). 

Conversely, the adolescent who does not experience feelings 

of attachment with parents is likely to experience 

difficulties in many areas of functioning, including the 

career domain. 

A lack of attachment to parents may result in unmet 

emotional needs that create obstacles to career development. 

Individuals who do not experience feelings of attachment to 

parents or perceive a secure base from which to pursue 

career tasks may be inhibited by their need for emotional 

closeness and support. In seeking emotional support and 

closeness, they exert less energy toward exploration of 

themselves and the occupational world and lack information 

needed for career decision making. Their lack of 
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exploration and experience in the outside world may also 

lead to a lack of skill in areas crucial to decision making. 

In addition, they may be dependent upon others in their 

decision making. 

Empirical research on the relationship between 

attachment and career development has just recently begun to 

appear in the career literature. Various instruments have 

been used to measure attachment, including a projective 

measure (Separation Anxiety Test) (Hansburg, 1972) and self-

report instruments (Kenny, 1987) IPPA (Armsden & Greenberg, 

1987). 

In an important methodological shift in the empirical 

literature, Blustein et al. (1991) suggested that it was the 

combined influence of attachment to parents and separation 

from parents that was important in the career development 

process of late adolescence, and thus instruments measuring 

both were used. This study also provides the most direct 

evidence for a link between attachment and career decision-

making obstacles. The researchers studied the tendency to 

foreclose on a career choice, defined as a desire to commit 

to occupational decisions as soon as possible. The tendency 

to foreclose is thought to reflect a need to avoid the 

discomfort and ambiguity that career decision making 

involves. While this tendency may be adaptive in some 

situations, for many individuals it may suggest the presence 

of an obstacle to effective career decision making. 
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Inadequate exploration and consideration of alternatives may 

lead to less satisfaction with one's choice. These 

researchers found that for females, feelings of guilt, 

anxiety and anger in relation to both parents and a lack of 

attachment to them was related to the tendency to foreclose 

on a career choice. For male subjects, no relationship 

between separation and attachment and the tendency to 

foreclose was found. 

The remainder of Blustein et al.'s (1991) findings and 

the findings of Kenny (1990) and Norman (1989) revolve 

around career outcome variables rather than career process 

variables. Some inferences may be made from these studies 

about the relationship of attachment to career obstacles. 

First, Blustein et al. (1991) studied attachment and 

separation in relation to one's investment in and commitment 

to a career choice, rather than simple decidedness on an 

occupation. These researchers found that those who 

experienced anger, guilt and anxiety with their parents and 

were not attached to them had not progressed as far in 

committing to a career choice. Those who were free from 

these feelings in relationship to parents and felt connected 

to them had made more progress in commiting to a career. 

For males, these findings were stronger for their 

relationship with their fathers. In contrast to theoretical 

predictions, males with different attitudes from their 

fathers had made less progress in committing to a career 
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than males with similar attitudes as their fathers. A lack 

of progress in committing to a career choice suggests the 

presence of obstacles to making a career decision. 

Overall, the authors concluded that the separation 

process of adolescence may be most relevant to developmental 

aspects of career decision making. In addition, 

consideration of both separation and attachment to parents 

may more fully outline how the global developmental 

processes of late adolescence are related to career 

development. 

Kenny (1990) found that attachment to parents, 

particularly the role that parents play in providing 

emotional support, was related to career planning. Career 

planning was defined as thinking about and planning for 

future career possibilities or education. A lack of 

connectedness to parents, particularly a perceived lack of 

support from parents, was related to a lack of career 

planning activities. From this we may infer that some 

obstacle may be in place that makes career planning 

difficult or avoidable for less attached individuals. 

In contrast, Norman (1989) found that attachment was 

not related to how much one had explored information about 

oneself. This study used the SAT, however, and there is 

some guestion over what aspects of attachment are tapped by 

the SAT. In a recent study Wilhite (1990) found that the 

SAT Attachment scale had a very low correlation with other 
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measures of attachment. The Attachment and Individuation 

scales of the SAT, however, were moderately correlated 

(r= -.43), even though the two scales purport to measure 

different concepts. This suggests that attachment as 

measured by the SAT is not narrowly defined and conceptually 

distinct from other aspects of adolescent development. In 

addition, it may be that the attachment construct contains 

several components that relate to behavior in different ways 

(Wilhite, 1990), including behavior in the career domain. 

It is therefore possible that the SAT measures aspects of 

attachment that are not related to career development, while 

other instruments may tap dimensions of attachment that are 

related to career variables. The positive findings of 

Blustein et al. (1991) and Kenny (1990) using other measures 

of attachment support this notion. 

Summary. There is mixed to positive support for the 

notion that attachment to parents is related to obstacles to 

career decision making. The one study that examined a type 

of career obstacle, the tendency to foreclose on a career 

choice, found positive results (Blustein et al., 1991). The 

combined influence of lack of attachment and conflictual 

dependence with parents was associated with the tendency to 

foreclose for females in the sample. Other findings with 

career outcome variables which suggest the presence of 

career obstacles have provided indirect support for this 

relationship as well. One study found the combined 
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influence of lack of attachment and lack of conflictual 

independence was related to less progress in committing to a 

career choice (Blustein et al., 1991). Contrary to theory, 

having different attitudes from father was related to a lack 

of progress in career commitment for males (Blustein et al., 

1991). Another study found a lack of attachment to parents 

was related to a lack of career planning (Kenny, 1990). 

While a lack of progress in committing to a career choice 

and a lack of career planning do not suggest any particular 

obstacle, the presence of some obstacle may be inferred 

from these poor career outcomes. The one study that did not 

support the relationship between attachment and career 

obstacles (Norman, 1989) may not have clearly differentiated 

attachment from other related concepts. Alternately, the 

attachment scale used may not have measured aspects of 

attachment that are directly related to career development. 

Finally, consideration of separation and attachment 

processes simultaneously may enhance our understanding of 

how career development is related to the larger 

developmental process of late adolescence (Blustein et al., 

1991). 

Identity Development and Career Development 

A third aspect of the separation process of adolescence 

is identity development. A clear and stable understanding 

of one's interests, values, and personality characteristics 

is thought to result from a positive separation experience 
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in which some attachment to parents is maintained (Campbell, 

Adams, & Dobson, 1984; Sabatelli & Mazor, 1985). The 

empirical research on identity and career development has 

taken place within two theoretical frameworks. First, 

vocational identity has been studied extensively and is 

thought of as an understanding of one's attributes that are 

relevant to the career domain. A second framework of ego 

identity development has also been used to study career 

development. Ego identity is based on exploration and 

commitment to an occupational choice, religion and political 

ideology. 

Unfortunately, the empirical relationships that have 

been found between vocational identity and career variables 

are questionable, since similar concepts are measured in 

both variables. Similarly, ego identity achievement is 

partially defined as having explored career-related 

information and having made a commitment to an occupation. 

It is therefore not surprising when vocational identity and 

ego identity status are found to be related to a career 

variable. Nevertheless, the research on vocational 

identity, ego identity status and career development will be 

reviewed briefly to understand how this area of literature 

contributes to our understanding of obstacles to career 

decision making. 

Several studies have provided support for the role of 

vocational identity in the career development process. In a 
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sample of high school and college students, Holland and 

Holland (1977) found a significant positive relationship 

between vocational identity development and vocational 

choice status. Similarly, Fuqua, Seaworth, and Newman 

(1987) found a significant relationship between vocational 

identity formation and vocational decidedness. Hartman, 

Fuqua, and Blum (1985) found that chronic career indecision 

was related, in part, to a poor sense of identity. These 

findings suggest that identity development, an outgrowth of 

the separation-individuation process, is related to one's 

ability or willingness to make a career choice. While lack 

of career decidedness does not suggest any particular 

obstacle to career decision making, we may infer that some 

obstacle is in place that makes career decision making 

difficult. 

Turning to the ego identity status literature, Marcia 

(1966) developed an instrument to assess ego identity that 

was based on Erikson's theory of identity development in 

late adolescence. His measure, a structured interview 

protocol, is based on the concepts of crisis and commitment 

three areas: occupational choice, religion and political 

ideology. Crisis is defined as a period of engagement in 

choosing among meaningful alternatives. Commitment is 

thought of as the personal investment the individual 

exhibits in the choice process. He delineated four ego 

identity statuses that reflected various levels of crisis 
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and commitment to occupations and ideology. Identity 

achievement has occurred when an individual has experienced 

a crisis period and has committed to an occupation and 

ideology. The polar opposite of identity achievement is 

identity diffusion which occurs when an individual may or 

may not have experienced a crisis period, but has not made 

a commitment. The individual is neither decided upon 

occupation and ideology nor concerned about it. The 

moratorium subject is in the crisis period but in contrast 

to the identity diffused subject, is actively struggling to 

make a commitment. Finally, a foreclosure subject has not 

experienced a crisis but is expressing commitment to an 

occupation and ideology. This type of individual has 

probably adopted the values and expectations of parents 

without much thought given to the applicability to his or 

her life. 

Since the development of Marcia's (1966) ego identity 

status measure it has been used widely in the investigation 

of cognitive, personality and developmental variables 

(Bourne, 1978). While other ego identity measures existed 

before and were developed after Marcia's work, his research 

paradigm has dominated the empirical literature (Bourne, 

1978). Less time-consuming and objective measures of ego 

identity have been developed that are based on Marcia's 

notions of ego identity assessment. 
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In reviewing the empirical research on ego identity 

status and career development, we will group the identity 

diffused and foreclosed statuses together under the title 

lack of progress toward identity achievement. Using this 

organizing framework, a lack of progress toward achieving an 

identity has been related to less effective information 

gathering styles and information processing styles (Blustein 

& Phillips, 1990). Less effective decision-making styles, 

that tend to be dependent or intuitive in nature, have also 

been associated with a lack of identity progress (Blustein & 

Phillips, 1990; Cella, DeWolfe, & Fitzgibbon, 1987). Each 

of these may be seen as a obstacle to effective career 

decision making, similar to lack of skill in decision-making 

abilities. In addition, a dependent decision-making style 

may be related to an excessive need for reassurance from 

others for a career choice, a career decision-making 

obstacle. Lack of identity progress has also been 

associated with a lack of vocational exploration (Blustein, 

Devenis, & Kidney, 1989). A lack of vocational exploration 

implies a lack of information about the environment, another 

career decision-making obstacle. 

Finally, a lack of progress towards achieving an 

identity has been associated with academic underachievement 

(Hummel & Roselli, 1983). Academic underachievement is a 

global career-related outcome, but the presence of some 
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obstacle may be inferred from this failure to achieve to 

one's potential. 

Summary. There is some empirical evidence to suggest a 

relationship between a third aspect of the separation 

process of adolescence, identity development, and obstacles 

to career decision making. Identity development research 

has been carried out in two empirical formats: vocational 

identity and ego identity status. It is possible that some 

of cited results are artificial since both vocational 

identity and ego identity are partially defined by 

vocational concepts. This practice could create spurious 

correlations between vocational identity and ego identity 

and career development variables. 

Nevertheless, researchers have found that a lack of 

vocational identity is related to less career decidedness 

(e.g., Fuqua et al., 1987; Hartman et al., 1985). Less 

career decidedness is a global indicator of a lack of 

developmental progress, suggesting the presence of some 

obstacle. Several studies suggest a relationship between 

identity and obstacles to career decision making. A lack of 

progress toward achieving an identity has been related to 

lack of skill in decision making (Blustein & Phillips, 1990; 

Cella et al., 1987) and a lack information about the 

environment (Blustein et al., 1989). Lack of identity 

progress has also been related to an excessive need for 

reassurance for a career choice (Blustein & Phillips, 1990). 
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A lack of identity progress has also been associated with 

academic underachievement (Hummel & Roselli, 1983). The 

presence of some obstacle may be inferred from a failure to 

achieve to one's potential. 

Family Health and Career Development 

Another way in which researchers have explored family 

processes and career development is by examining family 

dynamics, or the interactions within the family unit. While 

this literature does not directly address parent-child 

separation processes, it focuses on family health and the 

context in which separation occurs. 

The health of the family context conceptually should be 

independent from the separation and attachment processes 

existing between parent and child. A high level of 

separation from parents, for example, may be occurring in 

the context of a highly disengaged family context or in a 

supportive family context that is encouraging independent 

functioning. Similarly, high levels of attachment between 

parent and child may reflect family health and facilitate 

growth and development. Alternately, attachment may be 

occurring in an enmeshed environment in which appropriate 

movement into the external world is discouraged directly or 

indirectly. 

The relative health of one individual's separation 

process cannot be absolutely determined without thoroughly 

understanding the family system and one's response to that 
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system. This is an undertaking which is outside the scope 

of the present study. It is possible, however, to enhance 

our understanding of how parent-child relationships are 

related to career obstacles by considering the family 

context in which separation-individuation occurs. 

Family systems theorists have suggested that unhealthy 

family dynamics bind the adolescent emotionally to his or 

her family. This creates a situation where a healthy 

separation process is impeded and adaptive functioning in 

the world is impaired. Several researchers have attempted 

to substantiate this theory by studying family dynamics in 

relation to adaptive functioning in the career domain. The 

instruments used in this area include the Personal Authority 

in the Family System Questionnaire (PAFS-Q). The PAFS-Q 

assesses fusion and triangulation patterns in the family 

system, two reflections of unhealthy family dynamics. This 

instrument also assesses differentiation from and intimacy 

in one's family of origin and current family. 

Most of the research in this area has attempted to 

associate family dynamics with some global, career-related 

measure of developmental progress. Fleming and Anderson 

(1986) found that unhealthy family processes of fusion and 

triangulation were associated with less perceived mastery, 

lower self-esteem, and poorer adjustment to college. These 

variables are expected to be associated with later career 

difficulties. An inadeguate sense of perceived mastery is 
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analogous to perceived lack of skill, an obstacle referred 

to in the theoretical and empirical literature. In 

addition, poorer adjustment to college suggests the presence 

of an obstacle to successful functioning in achievement 

settings. When only global variables such as adjustment are 

assessed, however, the specific nature of an obstacle cannot 

be determined. A second study assessed academic success in 

relation to the primary emotional alliances found in the 

family system (Teyber, 1983). Drawing from structural 

family theory, the author suggested that the most healthy 

alliance in the family is mother-father, rather than some 

other dyad such as mother-child. A family system in which 

any alliance other than the marital alliance is primary is 

thought to inhibit the adolescent's ability to function 

outside the family system. This researcher found that 

subjects who came from families in which the marital 

alliance was not primary had less academic success than 

subjects from families with primary marital alliances. 

Again, we may infer that some obstacle is operating when one 

is not achieving to his or her potential in college, and 

these findings suggest the obstacle is related to the health 

of the family system. 

Another global variable which reflects difficulties in 

the career decision-making process, career indecision, was 

found to be only marginally related to the unhealthy family 

dynamic of triangulation (Kinnier et al., 1990). 
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Triangulation occurs when the adolescent is pulled into 

conflicts between other members of the family. Career 

indecision was assessed with the Career Decision Scale, a 

measure that taps a broad range of obstacles to career 

decision making. These findings suggest there is no 

relationship between triangulation dynamics and obstacles to 

career decision making in general. Since the CDS does not 

distinguish between different types of obstacles, however, 

it is not clear what relationship triangulation may have 

with different types of obstacles within the instrument. 

A final study by Eigen, Hartman, and Hartman (1987) 

found that family dynamics involving extreme levels of 

emotional bonding and the capacity for change were unrelated 

to career decision status. The way in which career decision 

status was determined, however, may have grouped subjects 

together who have very different levels of career 

development. In addition, the global and unspecific nature 

of any decidedness measure may not reflect the influence of 

family processes as strongly as narrowly defined career-

related variables. 

Summary. There is mixed support for the notion that 

family psychological health is related to obstacles that 

inhibit career decision making. This research has focused 

on the relationship of family health to global developmental 

outcomes from which the presence of obstacles may be 

inferred. Poor family health has been associated with less 
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perceived mastery and poorer college adjustment (Fleming & 

Anderson, 1986), and less academic success (Teyber, 1983). 

These variables are expected to be associated with later 

career difficulties. It is not clear how a global 

assessment of less perceived mastery is related to perceived 

inability to make career decisions, an obstacle to career 

decision making. Family health was found to be unrelated to 

career decidedness in two studies, however (Eigen et al., 

1987; Kinnier et al., 1990). This lack of findings may be 

partially due to the way decidedness was assessed. One 

study (Eigen et al., 1987) grouped subjects together who 

varied greatly in their career decision status. The other 

study (Kinnier et al., 1990) used an instrument that 

measures a broad range of obstacles to career decidedness. 

Grouping diverse obstacles together may mask the 

relationship between family health and specific obstacles to 

career decision making. In addition, global measures of 

career devlopment do not offer information about specific 

obstacles to career decision making. Specific components of 

the the career decision process may need to be examined to 

understand how family health is related to the career 

development process of adolescents. 

Final Summary and Conclusions 

Theory suggests that internal obstacles exist that 

inhibit career decision making. Empirical findings have 

generally substantiated the range of difficulties suggested 
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by the theoretical literature. Difficulties identified 

include a lack of information about occupations and 

educational opportunities, lack of information about oneself 

and how one's attributes fit with various occupations, and 

indecisiveness about a career decision. Elements of 

confusion, personal conflict, discouragement and anxiety 

also were highlighted. Other difficulties included concerns 

about perceived abilities, the relative unimportance of work 

at the current time, an inability to decide between two or 

more attractive alternatives, and conflict with important 

other persons. More narrowly defined difficulties were also 

identified such as lack of money to pursue a chosen 

occupation. 

There is a common assumption in this literature that 

these difficulties reflect a smaller number of obstacles to 

career decision making. In an empirical attempt to identify 

these obstacles, numerous studies have factor analyzed the 

instruments measuring career decision-making difficulties. 

Most of these studies identify three to four factors and the 

same difficulties tend to appear on a consistent basis. 

These factors, however, tend to be defined differently 

across studies and often tap several different types of 

difficulties rather than identify a single theme. For 

example, a factor may tap diverse ideas ranging from complex 

personal issues to straightforward problems such as a lack 
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of exposure to career-related information. As a result, the 

labeling and definition of obstacles has been inconsistent. 

The major vocational theories suggest that difficulties 

in the career development process are due to a lack of 

overall developmental progress and immaturity. Career 

development difficulties may thus reflect, at a broader 

level, difficulties in overall development. Overall 

developmental progress may be viewed within the framework of 

the psychological separation-individuation process of late 

adolescence. The separation-individuation process is a very 

complex, multidimensional phenomenon involving components of 

both psychological separation from and a sense of 

connectedness to parents. In addition, the health of the 

family context in which the separation and attachment occurs 

is an important component of this overall process. 

It is possible that the separation-individuation 

process influences career development and related career 

difficulties through its relationship with specific internal 

obstacles. The empirical literature relating separation, 

attachment, and family health to career development was 

reviewed to understand what evidence exists for this notion. 

The first component of the separation-individuation 

process is psychological separation. It has been suggested 

that career decision making for the young adult may be part 

of a larger developmental process of separating from parents 

(Bloom-Feshbach & Bloom-Feshbach, 1987). Empirically, there 
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is mixed support for the notion that psychological 

separation from parents is related to obstacles to career 

decision making. One study suggested that guilt, anxiety, 

and anger in relation to one's parents may be related to an 

obstacle of a lack of information about oneself (Lopez, 

1989). A lack of autonomy has been related to obstacles 

involving a lack of information about oneself and the 

environment (Blustein, 1988). Autonomy is conceptually 

similar to functional independence measured by the PSI. 

Other studies have suggested that separation is not related 

to a lack of perceived ability to make career decisions, 

another obstacle to career decision making (Blustein et al., 

1991; Polk, 1990). This inconsistency suggests that some 

career decision-making obstacles may be related to the 

developmental process of separation, while other obstacles 

are not related to this process. 

Other studies have explored the relationship between 

separation and global indicators of developmental progress. 

These variables suggest the presence of an obstacle but not 

what particular obstacle may be operating. Separation was 

found to be related to academic adjustment (Hoffman, 1984; 

Lapsley et al., 1989), but not to career decidedness 

(Blustein et al., 1991; Kinnier et al., 1990), career 

planning anxiety or past avoidance of career planning tasks 

(Polk, 1990). 
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The second component of the separation-individuation 

process is attachment to parents. The adolescent who does 

not experience feelings of attachment with parents is 

thought to be likely to experience difficulties in many 

areas of functioning, including the career domain (Grotevant 

& Cooper, 1988). Empirically, there is mixed to positive 

support for the notion that a lack of attachment to parents 

is related to obstacles to career decision making. The one 

attachment study that examined a type of career obstacle, 

the tendency to foreclose on a career choice, found positive 

results (Blustein et al., 1991). Other findings with career 

outcome variables which suggest the presence of career 

obstacles have provided indirect support for this 

relationship as well. One study found the combined 

influence of lack of attachment and lack of conflictual 

independence was related to less progress in committing to a 

career choice (Blustein et al., 1991). Contrary to theory, 

having different attitudes from father was related to a lack 

of progress in career commitment for males (Blustein et al., 

1991). Another study found a lack of attachment to parents 

was related to a lack of career planning (Kenny, 1990). 

A third component of the separation-individuation 

process is identity development. A clear and stable 

understanding of one's interests, values, and personality 

characteristics is thought to result from a positive 

separation experience in which some attachment to parents is 
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maintained (Campbell et al., 1984). There is some empirical 

evidence to suggest a relationship between identity 

development and obstacles to career decision making. 

Researchers have found that a lack of vocational identity is 

related to less career decidedness (e.g., Fuqua et al., 

1987; Hartman et al., 1985). Less career decidedness is a 

global indicator of a lack of developmental progress, 

suggesting the presence of some obstacle. Ego identity 

research has suggested a lack of progress toward achieving 

an identity is related to lack of skill in decision making 

(Blustein & Phillips, 1990; Cella et al., 1987) and a lack 

information about the environment (Blustein et al., 1989), 

both obstacles to career decision making. Lack of identity 

progress may also be related to an excessive need for 

reassurance for a career choice (Blustein & Phillips, 1990), 

another obstacle to career decision making. A final study 

using a global, career-related variable also supported the 

relationship between ego identity and career obstacles. A 

lack of identity progress was associated with academic 

underachievement (Hummel & Roselli, 1983). The presence of 

some obstacle may be inferred from a failure to achieve to 

one's potential. 

A fourth and final aspect of the separation-

individuation process is the psychological health of the 

family context in which the separation-individuation process 

is occurring. The health of the family context is 



59 

conceptually independent from the separation and attachment 

processes existing between parent and child. 

There is mixed support for the notion that family 

psychological health is related to obstacles that inhibit 

career decision making. This research has focused on the 

relationship of family health to global developmental 

outcomes from which the presence of obstacles may be 

inferred. Poor family health has been associated with less 

perceived mastery and poorer college adjustment (Fleming & 

Anderson, 1986), and less academic success (Teyber, 1983). 

It is not clear how a global assessment of less perceived 

mastery is related to perceived inability to make career 

decisions, an obstacle to career decision making. Family 

health was found to be unrelated to career decidedness in 

two studies, (Eigen et al., 1987; Kinnier et al., 1990). 

Several methodological factors may have made it 

difficult to obtain clear results in this empirical 

literature. First, the labeling and definition of obstacles 

has been inconsistent. With poorly defined and shifting 

definitions of the obstacles that impede career development, 

little progress can be made in relating obstacles to career 

outcomes and predicting the prognosis for specific 

obstacles. 

Second, many of the career variables studied are global 

in nature (Blustein et al., 1991; Eigen et al., 1987; Polk, 

1990) or measure a broad array of obstacles to career 
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decision making (Blustein et al., 1991; Kinnier et al., 

1990). These variables may mask the influence of 

separation-individuation and global measures of career 

devlopment also do not offer information about specific 

obstacles to career decision making. Narrowly defined 

career development variables may reflect the impact of 

separation processes in a stronger manner than these global 

indicators of developmental progress. 

Thirdly, existing measures of separation and attachment 

may be confounded with family health. The health of the 

family context conceptually should be independent from the 

separation and attachment processes existing between parent 

and child. For example, a high level of separation from 

parents may be occurring in the context of a highly 

disengaged family context or in a supportive family context 

that is encouraging independent functioning. The PSI which 

measures separation does not discriminate between these two 

possibilities. A similar critique may be made of attachment 

instruments such as the IPPA. 

Fourthly, measures of individuation and attachment have 

been used (Norman, 1989) that do not assess these concepts 

as distinct ideas, separate from each other and from other 

aspects of the separation-individuation process. Other 

metholodological concerns center on the assessment of 

separation-individuation and career development variables 

using similar concepts (e.g., Blustein & Phillips, 1990; 
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Fuqua et al., 1987) and the use of a small sample (Lopez et 

al., 1986). 

Rationale 

Existing theoretical and empirical work suggests that 

individuals experience a broad range of difficulties in 

career decision making. There is considerable agreement on 

the types of difficulties individuals experience in making 

career decisions. However, the underlying obstacles 

represented by these difficulties have been less clearly 

defined. In addition, little is known about how these 

obstacles develop and their nature, such as whether they 

represent normative developmental hurdles or stable traits. 

While career decision making is thought of as a 

developmental process, little work has been done to relate 

obstacles to career decision making to the larger process of 

adolescent development. It is possible that several 

different factors may result in a lack of progress in career 

decision making. Thus, some obstacles may reflect the 

larger process of adolescent development and some may 

reflect simpler factors, such as a lack of exposure to 

career information. Still other obstacles may reflect 

stable personality characteristics that transcend 

developmental processes and current experience. There is 

some suggestion from previous research that the obstacles 

that may be most closely related to the separation process 

may be developmental in nature (Blustein et al., 1991). A 
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better understanding of career obstacles and their 

relationship to other aspects of adolescent development 

would add to the understanding of career development. This 

type of information may also help counselors select 

appropriate interventions for clients who are having 

difficulty making a career decision. 

The empirical literature has provided some support for 

the notion that the separation-individuation process is 

related to difficulties that some individuals experience in 

career decision making. However, little is known about the 

association of the separation-individuation process with 

specific internal obstacles that may impede career decision 

making. Operationalizing the concept of separation-

individuation is also a difficulty in this research, and may 

contribute to inconsistent empirical findings. Current 

thinking views the separation-individuation process as a 

complex, multidimensional phenomenon involving components of 

both psychological separation from and a sense of 

connectedness to parents. The health of the family context 

in which the separation and attachment occurs may also be an 

important component of this process. Only recently have 

studies begun to include measures of more than one component 

of the separation-individuation process. Therefore, it was 

useful in this study to consider the influence of 

separation, attachment, and the family context 

simultaneously to understand how career obstacles are 
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related to specific components of this larger developmental 

process. 

The intent of the present study was to understand 

whether career decision-making obstacles were related to 

another indicator of developmental progress in late 

adolescence, separation-individuation. The present study 

utilized a multivariate format to consider the 

interrelationships between a set of separation-individuation 

variables and a set of career obstacles. Functional, 

attitudinal, emotional, and conflictual independence from 

parents, attachment to parents, marital conflict, and 

dysfunctional parent-child interactions were included as 

components of the separation-individuation process. 

Measures of career obstacles covered five areas: lack of 

information about self, lack of information about the 

environment, motivational conflict within self, conflict 

with significant others, and lack of skill. 

The diagnostic classification system of the Missouri 

Diagnostic Classification Plan (Callis, 1965) was used to 

select the career obstacles to be included in this study. 

While a range of difficulties have been empirically related 

to poor career outcomes, and the empirical literature 

supports the organization of these difficulties into several 

obstacles, there is not a clear, replicated and widely 

accepted list of career decision-making obstacles. Thus, a 

conceptual scheme was used to insure that a broad and 
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inclusive range of career obstacles was included (Missouri 

Diagnostic Classification Plan; Callis, 1965). This scheme 

proposes categories for causes of problems that clients seek 

assistance with in counseling (lack of information about 

self, lack of information about the environment, 

motivational conflict within self, conflict with significant 

others, and lack of skill). Measures of obstacles 

representing each of these areas were sought, with the 

criteria that they be narrowly defined and conceptually 

distinct. Each of these categories will be considered 

briefly by defining the category and outlining what 

variable(s) were used in the present study to represent each 

category. 

First, a lack of information about self is thought to 

involve a relatively uncomplicated lack of information about 

one's interests, abilities and attributes. The present 

study used the Self-Clarity scale of the Career Decision 

Profile (CDP) to assess this concept. Secondly, lack of 

information about the environment is thought to reflect a 

simple lack of information about careers, often due to lack 

of exposure to such information. The Knowledge about 

Occupations and Training scale of the CDP was used to tap 

this construct. Thirdly, motivational conflict within self 

reflects contradictory attitudes toward self, which may be 

reflected in self-deprecation and anxiety. The Decisiveness 

scale of the CDP was used to assess this concept. The Fear 
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of Commitment Scale was also used to tap conflict within 

self. This concept is defined as a reduced ability to make 

important decisions because of expectations of negative 

outcomes after making decisions. A fourth category of 

conflict with others was represented by a scale developed 

for the purposes of this study, measuring conflict with 

others over career choice issues. Finally, a fifth category 

of lack of skill was modified to reflect perceived rather 

than actual lack of skill. Perceived skill at appraising 

and solving problems was assessed as well as perceived skill 

in career decision making, referred to as career decision-

making self-efficacy. 

The present study was designed to address several 

methodological concerns in the empirical literature. First, 

career variables studied are often global in nature 

(Blustein et al., 1991; Eigen et al., 1987; Polk, 1990) or 

measure a broad array of obstacles to career decision making 

(Blustein et al., 1991; Kinnier et al., 1990). The labeling 

and definition of obstacles in the empirical literature is 

inconsistent and imprecise. The present study included a 

broad range of specific career decision-making obstacles 

that are operationalized in a clear, concise manner. This 

clarity was reflected in clear definitions and a high level 

of internal consistency in scales measuring each concept. 

Another problem is the way the concept of separation-

individuation is operationalized. Many studies have used 
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instruments which measure only narrow aspects of this 

process or have questionable validity. Others have assessed 

separation-individuation and career development using 

similar concepts. In addition, existing measures of 

separation and attachment may overlap with dimensions of 

family health. The present study will use separation and 

attachment instruments that are thought to tap the full 

range of separation-individuation. Measures of separation-

individuation and career obstacles that have little overlap 

in item content were used, and a measure of family health 

was included to provide an independent measure of this 

concept. 



CHAPTER II 

METHOD 

Subjects and Procedure 

The present study utilized a combined sample of 150 

males and 150 females. The majority of the subjects were 

recruited from undergraduate psychology classes at the 

University of North Texas. A small number of male subjects 

(n = 25) were recruited from fraternity pledge classes. 

Participation was voluntary with extra credit offered for 

involvement in the study. In order to limit the 

developmental variability of the samples, participation in 

the study was limited to individuals 18 or 19 years of age. 

The packets of questionnaires were completed by subjects 

during one testing session, either during class time, during 

a time arranged with the researcher, or during a fraternity 

pledge meeeting. Each packet contained a letter of 

introduction with instructions, an Informed Consent form, 

and the instruments described below. To ensure 

confidentiality of responses, subjects were asked to not 

write their name on any of the testing materials. 

Instruments 

Psychological Separation Inventory. The Psychological 

Separation Inventory (PSI) was developed by Hoffman (1984). 

67 
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The PSI is a 138-item self-report measure of psychological 

separation of adolescents from their parents. It consists 

of four subscales that are believed to reflect the 

complexity of this psychological process. The adolescent's 

relationships with his or her mother and father were 

assessed separately along each dimension, and then the 

scores were combined. Functional independence (FI) (26 

items; range: 0 - 104) measures the subject's ability to 

manage and direct practical and personal affairs without 

parental help. Emotional independence (EI) (34 items; 

range: 0 - 136) taps the subject's freedom from an 

excessive need for approval, closeness and togetherness from 

parents. Conflictual independence (CI) (50 items; range: 0 

- 200) reflects freedom from distressing emotions such as 

excessive guilt, anxiety, and mistrust in relation to one's 

parents. Finally, attitudinal independence (AI) (28 items; 

range: 0 - 112) assesses the degree to which the adolescent 

has beliefs, values, and attitudes separate from those held 

by parents. Each item is rated on a 5-point Likert scale as 

to how accurately it describes the subject, ranging from 

"not at all true of me" (1) to "very true of me" (5). 

Scales were scored by adding the ratings for each scale and 

then subtracting that number from the total number possible 

so that higher scores reflect greater psychological 

separation. 
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Using a sample similar to the one used in the present 

study, Lapsley et al. (1989) obtained the following means 

for the four dimensions of independence on the PSI: 

functional independence: 57.3, emotional independence 78.4, 

conflictual independence 146.1, and attitudinal independence 

47.8. Using an upper-level college sample, Polk (1990) 

obtained higher means for functional independence (71.84), 

attitudinal independence (58.49), emotional independence 

(88.22), and conflictual independence (158.47) than found 

with the younger sample. Similarly, Blustein et al. (1991) 

found higher levels of attitudinal, functional, and 

emotional independence and a similar level of conflictual 

independence in their sample of upperclass students. 

Hoffman (1984) reported adequate internal consistency 

for the PSI, with Cronbach's coefficient alpha ranging from 

.84 to .92. A recent study by Lapsley et al. (1989) using 

the PSI reported similar reliability estimates. Test-retest 

reliability was also assessed by Hoffman (1984), using a 2-3 

week break after initial testing, which resulted in a median 

correlation coefficient of .83. Evidence for the construct 

validity of the PSI is provided by positive relations 

between conflictual independence and individuation, college 

adjustment, and vocational identity (Lopez, 1989; Rice et 

al., 1990). Hoffman (1984) and Lapsley et al. (1989) found 

that emotional and conflictual independence was related to 

academic adjustment. Expected negative relations have also 
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been found between emotional and conflictual independence 

and separation anxiety (Rice et al., 1990). 

Inventory of Parent and Peer Attachment. The Inventory 

of Parent and Peer Attachment (IPPA) was developed by 

Armsden and Greenberg (1987). The IPPA was used to assess 

the affective and cognitive nature of adolescents' 

relationship with their parents, measured separately for 

mother and father and then combined into one total score. 

The IPPA measures three broad dimensions of attachment: 

degree of mutual trust, quality of communication, and extent 

of anger and alienation. The instrument is a self-report 

scale with 25 items in each of the mother, father and peer 

attachment sections. Each item is rated on a 5-point Likert 

scale as to how accurately it describes the subject, ranging 

from "almost never or never true" (1) to "almost always or 

always true" (5). 

In completing the IPPA, subjects in Blustein et al.'s 

(1991) study obtained a mean of 186.03 on this instrument. 

Blustein et al.'s sample consisted of college men and women 

who were approximately 18 years of age and in their freshman 

year at college. 

The mother and father attachment scales have evidenced 

excellent internal consistency with alpha coefficients of 

.87 and .89, respectively (Armsden & Greenberg, cited in 

Blustein et al., 1991). Three-week test-retest reliability 

was .93 for an earlier version of the IPPA that combined the 
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mother and father scales. Content validity for the IPPA is 

demonstrated by the close relationship between the 

development of the items and models of attachment and 

adolescent development. Evidence for the construct validity 

of the IPPA is provided by positive relations between the 

scale and measures of family cohesion and expressiveness and 

a negative relationship with family conflict (Armsden & 

Greenberg, 1987). Attachment to parents was also found to 

be highly related to measures of self-esteem and life 

satisfaction and negatively related to depression and 

resentment/alienation (Armsden & Greenberg, 1987). 

Family Structure Survey. The Family Structure Survey 

(FSS) was developed by Lopez (1986) to measure family 

interactions and structure. The FSS contains four 

subscales: parent-child role reversal, parent-child 

overinvolvement, marital conflict, and fear of separation. 

High scores on all of these subscales reflect greater 

frequencies of inappropriate family interactions. The 

Parent-Child Overinvolvement subscale consists of 12 items 

and assesses parent-child interactions involving 

overconcern, excessive involvement, and the absence of 

personal autonomy. The Parent-Child Role Reversal subscale 

consists of 12 items and taps instances where the child has 

taken on parental functions or is aligned with one parent 

against the other. The third subscale of Marital Conflict 

consists of 13 items and asks subjects to rate the tension, 
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conflict and instability on their parents' relationship. 

The fourth subscale is Fear of Separation. This subscale 

consists of 13 items and taps anxiety in the family 

regarding separation-individuation and its effect on the 

family unit. 

The Parent-Child Overinvolvement, Parent-Child Role 

Reversal, and Fear of Separation subscales were combined to 

provide a single measure of dysfunctional parent-child 

interactions. The Marital Conflict scale was used to assess 

conflict between parents as perceived by the adolescent. 

Kenny and Donaldson (1991) reported means for each 

subscale of the FSS for their male and female freshman-level 

samples: Parent-Child Overinvolvment (males M = 23.21; 

females M = 27.41), Parent-Child Role Reversal (males M = 

25.29; females M = 25.59), Fear of Separation (males M = 

35.84; females = 36.82), and Marital Conflict (males M = 

25.03; females M = 25.70). 

The total scale has evidenced adequate internal 

consistency with a Cronbach's alpha coefficient of .84. 

Alpha coefficient values for the subscales are .90 for 

Marital Conflict, .71 for Parent-Child Role Reversal, .56 

for Parent-Child Overinvolvement, and .51 for Fear of 

Separation (Lopez, 1991). Evidence for validity comes from 

negative relations between each of the subscales and 

measures of adjustment to college (Lopez, Campbell, & 

Watkins, 1988). 
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Career Decision Profile. The Career Decision Profile 

(CDP) was developed by Jones (1989) to measure aspects of 

career indecision that may differentiate subgroups of career 

undecided students. The CDP is a revision of the earlier 

Vocational Decision Scale by Jones and Chenery (1980). The 

CDP assesses three aspects of career decision making: 

decidedness on an occupation, comfort with one's status in 

the process of making a career choice, and one's reasons for 

being undecided on a career. The Reasons dimension was 

factor analyzed in order to identify dimensions within the 

items and four factors were derived from this analysis. 

These four dimensions were made into scales by grouping and 

scoring the three items with the highest loadings on each 

factor. All the items on the CDP are rated on an eight-

point Likert scale with responses ranging from "strongly 

disagree" (1) to "strongly agree" (8). For each of these 

Reasons scales, scores range from 3 to 24 with high scores 

reflecting positive values on the dimension. For example, a 

high score on the Decisiveness scale indicates perceived 

difficulty with making decisions. For this study, the Self-

clarity, Knowledge about Occupations and Training, and 

Decisiveness scales were used to assess three different 

obstacles to career decision making. 

The first factor scale was labeled Self-Clarity, which 

reflects how well subjects "understand their interests, 

abilities, and personality and how they might fit with 
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different occupations" (Jones, 1989). Test-retest 

reliability over three weeks was calculated to be .80 and 

the internal consistency alpha coefficient was .77. This 

scale was found to be significantly related to trait anxiety 

and identity achievement status. 

The second factor scale, Knowledge about Occupations 

and Training, reflects how much subjects think they know 

about occupations and educational programs that will fit 

their personal attributes. Three-week test-retest 

reliability was found to be .67 and the internal consistency 

alpha coefficient was .68. This scale was correlated only 

with career salience. 

The third factor scale was titled Decisiveness and taps 

subjects' perception of their ability to make decisions 

"without unnecessary delay, difficulty, or reliance on 

others" (Jones, 1989). Test-retest reliability over 

three weeks was found to be .71 and the internal consistency 

alpha coefficient was .79. Decisiveness was found to be 

significantly negatively related to trait anxiety. 

The fourth and final factor scale was labeled Career 

Choice Importance and is thought to tap the importance of 

choosing and working in an occupation at the present time. 

Three week test-retest reliability was calculated to be .78 

and the internal consistency alpha coefficient was .73. As 

expected, this scale was significantly correlated with a 

measure of career salience. 
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While it is expected that these four scales will share 

some overlap, it is necessary for them to be relatively 

independent from each other to be practically and 

empirically useful. The six intercorrelations among these 

four scales were found to be low, with five 

intercorrelations at .22 or less and one at .41. 

In his initial validation work on the CDP, Jones (1989) 

administered his scale to a sample of mostly lower-level 

male and female college students. On the Self-Clarity Scale 

he obtained a mean score of 13.91. The Knowledge about 

Occupations and Training Scale evidenced a mean score of 

14.58, and the Decisiveness scale had a mean score of 10.93. 

Fear of Commitment Scale. The Fear of Commitment Scale 

(FOCS) was developed by Serling and Betz (1990). The FOCS 

is a 40-item instrument designed to measure a reduced 

ability to make important decisions because of expectations 

of negative outcomes after making decisions, such as 

performing poorly, making the wrong choice and acknowledging 

one is not perfect. Fear of commitment is thought of as a 

generalized and dispositional tendency that may operate 

throughout life in many important areas which require 

decision making. The scale was originally developed to help 

differentiate indecisive students from students who are 

simply undecided upon a career. 

Each item of the FOCS is rated on a 6-point Likert 

scale according to what extent the subject agrees that the 
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statement describes them, with responses ranging from 

"strongly disagree" (1) to "strongly agree" (6). Higher 

scores reflect higher fear of commitment. Total possible 

scores range from 40 to 240. 

Serling and Betz (1990) provided some preliminary data 

on the psychometric properties of the scale using both male 

and female samples. These researchers obtained a mean score 

on the FOCS for their combined male and female sample 

(129.6). These researchers reported excellent internal 

consistency for the FOCS, with Cronbach's coefficient alpha 

ranging from .91 to .93. Two week test-retest reliability 

was also computed at .89. In addition, fear of commitment 

was found to be positively related to anxiety, negatively 

related to self-esteem, and was found to be higher in 

undecided than decided students. 

Conflict with Others Scale. The empirical literature 

was reviewed in order to find a measure of conflict with 

significant others over career choice issues. No such 

instrument was found even though various career decision-

making instruments such as the MVS, the CDS, and the CDP 

contain individual items that reflect conflict and pressure 

from others. For purposes of this study, a 10-item scale 

was developed to assess conflict with others by including 

relevant items from these scales and then writing additional 

items. Due to the similarity of the items, they were 

imbedded in a larger instrument containing questions on 
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career planning behaviors and attitudes. The subject was 

asked to rate the extent to which he or she agreed with the 

statements listed, according to a 6-point Likert scale. 

Possible responses ranged from "strongly disagree" (1) to 

"strongly agree" (6). High scores on this instrument 

reflected a high level of conflict with significant other 

persons over career choice issues. 

Internal reliability coefficients were calculated on 

this scale to understand the psychometric properties of the 

scale. Item 32, "I hope I can find a way to please myself 

and my parents with my career decision," had the lowest 

item-total correlation of the 10 items in the scale. The 

initial reliability analysis indicated that the internal 

consistency of the scale would increase slightly if this 

item was deleted from the scale (coefficient alpha increase 

from .7964 to .8179). Thus this item was deleted from the 

scale and the revised 9-item scale was used in the study. 

Test-retest reliability data over a two-week period was 

collected on a sample (n = 16) of undergraduate students 

enrolled in psychology classes at the University of North 

Texas. The test-retest reliability coefficient was .51 for 

the scale. This indicates that the scores on this scale 

have low to moderate stability over time. However, 

inspection of the subjects' scores revealed that one 

subjects' scores more than doubled from the first to the 

second administration of the scale. With the small sample 
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size used, this one subject's scores may have exaggerated 

the instability of the scale. Test-retest reliability was 

recalculated with this subject's scores removed, and the 

reliability coefficient increased from .51 to .79. 

Additional work with a larger sample is needed to further 

understand the psychometric properties of the scale. 

Problem Solving Inventory. The Problem Solving 

Inventory was developed by Heppner (1988) to assess 

individuals' perceptions of their problem-solving behaviors 

and attitudes relevant to personal problems such as choosing 

a vocation. Thus the Problem Solving Inventory measures 

perceived problem-solving capabilities rather than actual 

problem-solving skills. The scale contains 35 statements 

that are rated on a 6-point Likert scale according to the 

extent the subject agrees that the statement describes them, 

with responses ranging from "strongly agree" (1) to 

"strongly disagree" (6). Lower scores reflect positive 

appraisals of one's problem-solving abilities. 

A factor analysis of the Problem Solving Inventory by 

Heppner and Petersen (1982) found that the instrument 

contained three factors: problem-solving confidence, 

approach-avoidance style and personal control. Each of the 

three factors formed an internally consistent subscale. The 

total score was used as a single index of general problem-

solving appraisal in the present study. 
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Heppner (1988) has provided normative data for use with 

his Problem Solving Inventory. In administering the scale 

to male and female freshman-level students, Neal (cited in 

Heppner, 1988) found a mean score of 86.4 and a standard 

deviation of 22.8. Heppner and Petersen (1982) found that 

the scale had adequate reliability, with coefficient alpha 

equaling .90 for the total score in a sample of 

undergraduate students. Test-retest reliability ranged from 

.89 over a two week period to .60 over a two year period. 

The scale was found to have some discriminant validity 

because it lacked a strong relationship with measures of 

aptitude, academic achievement, and social desirability. 

The Problem Solving Inventory total score was also found to 

be correlated in the expected direction with locus of 

control and satisfaction with one's problem-solving skills. 

Finally, a study by Larson and Heppner (1985) utilized 

the Problem Solving Inventory in the vocational area and 

related problem-solving ability to two measures of career 

decision making. These researchers found that students who 

perceived themselves as positive problem-solvers reported 

more confidence in their decision-making ability and 

occupational potential, expressed fewer feelings of external 

control related to their indecisiveness, and perceived a 

greater relationship between their ability and occupational 

choice. 
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Career Decision-Making Self-Efficacv Scale. The Career 

Decision-Making Self-Efficacy Scale (CDMSE) was developed 

and validated by Taylor and Betz (1983) to assess subjects' 

level of confidence with regard to specific career decision-

making tasks. The authors developed ten items to assess 

self-efficacy for each of the following areas of decision 

making: 1) accurate self-appraisal; 2) gathering 

occupational information; 3) goal selection; 4) making plans 
/ 

for the future; and 5) problem solving. Subjects are asked 

to rate on a 10-point Likert scale their confidence in their 

ability to successfully complete each of the 50 tasks, with 

possible responses ranging from "No confidence at all" (0) 

to "Complete confidence" (9). Total possible scores thus 

range from 0 to 450, with high scores reflecting high levels 

of self-efficacy for career decision-making tasks. 

In their initial study with the CDMSE, Taylor and Betz 

(1983) found that the scale had adequate reliability. 

Coefficient alpha equaled .97 and item-total correlations 

ranged from .50 to .80 for 43 of the 50 items, with only one 

item below the .30 mark. It has been suggested that while 

the CDMSE covers five areas of decision making, the scale 

assesses self-efficacy for the general domain of decision-

making tasks rather than being specific to any one subarea 

(Taylor & Betz, 1983; Taylor & Pompa, 1990). 

In terms of validity, the CDMSE has been found to be 

moderately related to self-esteem and vocational identity 
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(Robbins, 1985), vocational decidedness (Taylor & Pompa, 

1990), certainty of career choice (Robbins, 1985), and 

negatively related to vocational indecision (Taylor & Betz, 

1983; Taylor & Pompa, 1990). Several researchers (Polk, 

1990; Taylor & Betz, 1983) have noted that their college 

student samples as a whole have expressed considerable 

confidence in their ability to perform career decision-

making tasks. 

For purposes of the present study, it was desirable to 

present career decision-making self-efficacy in its deficit 

form so that it reflected an obstacle to career decision 

making. Scoring of the scale items was therefore reversed 

so that high scores represent a low level of self-efficacy 

for decision-making tasks, an obstacle to career decision 

making. 

Research Design 

This study used a correlational design- relating one set 

of variables measuring separation-individuation with a 

second set of variables measuring career obstacles. The set 

of variables measuring separation-individuation included 

functional, attitudinal, emotional, and conflictual 

independence, and attachment to parents. Dysfunctional 

parent-child interactions and marital conflict completed the 

separation-individuation set of variables. 

The second set of variables measuring career obstacles 

included lack of self-clarity, lack of knowledge about 
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occupations and training, indecisiveness, fear of 

commitment, conflict with others, deficit in problem-solving 

appraisal, and deficit in career decision-making self-

efficacy. 

Hypotheses 

Hypothesis 1. It was hypothesized that there would be 

more than one relationship between the set of separation-

individuation variables and the set of career obstacle 

variables. 

Hypothesis 2. It was hypothesized that conflictual 

independence would be significantly negatively related to a 

lack of self-clarity. 

Hypothesis 3. It was hypothesized that functional 

independence would be significantly related to a lack of 

information about oneself and the environment. 

Hypothesis 4. It was hypothesized that functional, 

attitudinal, emotional, and conflictual independence would 

not be related to career decision-making self-efficacy. 

Hypothesis 5. It was hypothesized that parent-child 

role reversal would not be significantly negatively related 

to career decision-making self-efficacy. 

Hypothesis 6. It was hypothesized that parent-child 

overinvolvement would be significantly negatively related to 

career decision-making self-efficacy. 
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Analysis 

The first hypothesis was tested using canonical 

correlation analysis, and the remainder of the hypotheses, 

which reflect specific predictions, were tested using 

Pearson product-moment correlational procedures. Canonical 

correlation analysis simultaneously related the components 

of the separation-individuation process reflected in 

separation, attachment, and family health, to a broad range 

of obstacles in career decision making. Canonical 

correlation analysis is a statistical method designed to 

assess the nature and extent of relations between two sets 

of variables. This method allows for the identification of 

more than one relationship between the variables, if it 

exists. The measures of functional, attitudinal, emotional, 

and conflictual independence, attachment to parents, and 

family health formed one set of variables. The seven 

different obstacles to career decision making formed the 

other set of variables. The developmental variability of 

the subjects was limited by restricting the sample to 

individuals 18 or 19 years of age. 



CHAPTER III 

RESULTS 

Description of the Sample 

Table 1 in the Appendix presents a summary of the 

characteristics of the subject sample. The sample consisted 

of 150 male and 150 female subjects who were 18 or 19 years 

old. All 300 subjects were undergraduate students enrolled 

at the University of North Texas. 

The male sample was recruited primarily from 

undergraduate psychology courses. A small number of male 

subjects (n = 25) were recruited from fraternity pledge 

classes. The female sample was recruited entirely from 

undergraduate psychology courses. 

The total sample was predominantly Caucasian (73.7%), 

18 (43.3%) or 19 year old (56.7%), single (99.0%), freshman-

level students (72.7%). More than half of the subjects 

lived in a dormitory on campus (57.3%), while smaller 

numbers of subjects lived off campus without their parents 

(22.0%) or at home with their parents (18.3%). 

The subjects' fathers tended to be highly educated (at 

least sixteen years of education, 56.3%) and in professional 

or managerial occupations (61.3%). The subjects' mothers 

tended to have fewer years of education, with a median 

84 
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number of years of education between 13 and 14 years. The 

subjects' mothers also tended to be professional or 

managerial occupations (47.0%). 

Description of the Set of Separation-Individuation Variables 

Seven measures of the separation-individuation process 

of adolescence were used in the present study. Means, 

standard deviations, and score ranges for the seven measures 

for the total sample, and for males and females, are 

presented in Table 2 (Appendix C). Comparative data is 

found in the Method section, where mean scores obtained on 

these measures in previous studies are detailed. 

In comparing the present study's mean scores to those 

of previous studies, it appears the present sample endorsed 

the Psychological Separation Inventory (PSI) items in a 

similar fashion to other subjects of the same age and 

classification. The subjects' scores were also lower than 

the mean scores of an older sample, as expected. Taken 

together, these findings indicate the present study's 

subjects' levels of psychological separation are within the 

range expected for this population. 

To determine which dimensions of independence the 

subjects reflected most strongly, mean item values were 

calculated for each of the four scales. This was done 

because the four scale mean scores are not initially 

comparable due to different numbers of items. In an 

absolute sense, the subjects endorsed a moderate to high 
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level of independence from parents across all four 

dimensions. As a group, they displayed the highest level of 

independence on the attitudinal dimension, followed in order 

by the emotional, functional, and conflictual independence 

scales. 

In completing the Inventory of Parent and Peer 

Attachment (IPPA), the present study's subjects obtained 

similar parent attachment scores as subjects of the same age 

and classification in a previous study (Blustein et al., 

1991). As a group, the present study's subjects endorsed a 

moderate level of attachment to their parents, which is 

thought to fall within the expected range for persons their 

age. 

Subject responses to the Family Structure Survey (FSS) 

were compared to the responses of a similar sample of first 

year college students in Kenny and Donaldson (1991). These 

researchers obtained lower scores on all sufoscales, 

indicating less Marital Conflict and Dysfunctional Parent-

Child Interactions than found in the present sample. When 

mean item values are calculated, the present study's 

subjects tended to endorse low average levels of these 

family relationship constructs. Fear of separation items 

tended to be endorsed most strongly, followed in order by 

Parent-Child Overinvolvement, Marital Conflict, and Parent-

Child Role Reversal items. 
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Description of the Set of Career Obstacles Variables 

Seven measures of career decision-making obstacles were 

used in the present study. Table 3 (Appendix C) presents 

means, standard deviations, and score ranges for the seven 

measures for males, females, and the total sample. 

Comparative data is found in the Methods section, where mean 

scores obtained on these measures in previous studies are 

detailed. 

In completing the Career Decision Profile (CDP), the 

present study's subjects evidenced substantially the same 

levels of knowledge about occupations, self-clarity, and 

decisiveness as subjects of the same age and classification 

in a previous study (Jones, 1989). As a group, the subjects 

did not feel strongly that they either needed or did not 

need more information about themselves or occupations. They 

did, however, tend to see themselves as not having problems 

making decisions. 

Subjects' scores on the Fear of Commitment Scale 

(FOCS), were compared with the findings of Serling and Betz 

(1990) in their original psychometric work on the FOCS. 

Subjects evidenced a slightly lower level of fear of 

commitment than found for the validation sample, but 

subjects' scores fell within the general range found in the 

preliminary study. 

The Conflict With Others Scale (CWOS) was developed for 

the purposes of this study to assess conflict with others 
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over career choice issues. As such, no comparison data is 

available. On the average, subjects tended to "moderately 

disagree" with the items reflecting conflict with 

significant others over career choice issues. 

In completing the Problem-Solving Inventory, the 

present study's subjects evidenced a stronger deficit in 

perceived problem-solving ability than a comparison sample 

of same aged subjects (Neal, cited in Heppner, 1988). The 

reasons for this difference are unclear. Subjects' scores, 

however, still fell within the expected range for this 

population. 

The Career Decision-Making Self-Efficacy Scale (CDMSE) 

was used to assess self-efficacy for career decision-making 

tasks. The present study's subjects expressed considerable 

confidence in their ability to perform the prerequisite 

tasks to making a career decision. Their level of self-

efficacy was comparable to that found by Taylor and Betz 

(1983) using a sample of males and females of the same age 

and academic classification used in the present study. 

Principal Analyses 

Canonical Analysis of Separation-Individuation 

Variables and Career Obstacle Variables - Combined Sample. 

The purpose of this study was to assess the relationships 

that exist between the separation-individuation process of 

adolescence and the obstacles that older adolescents face in 

making career decisions. The separation-individuation 
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process was assessed using measures of psychological 

separation from parents, attachment to parents, marital 

conflict, and dysfunctional parent-child interactions. 

These measures formed the set of separation-individuation 

variables. 

A second set of measures consisted of variables that 

act as obstacles to career decision making. These variables 

included measures of lack of self-clarity about one's 

interests and abilities, lack of information about 

occupations and training, indecisiveness, fear of 

commitment, conflict with others over career choice issues, 

poor problem-solving ability, and low self-efficacy for 

career decision-making tasks. These measures formed the set 

of career obstacle variables. 

Table 4 (Appendix C) presents the results of the 

canonical correlation analysis for the combined sample of 

males and females. Two significant canonical roots were 

derived for the combined sample. 

The significant canonical roots derived were analyzed 

and interpreted by reference to the structure coefficients 

produced by the canonical correlation analysis. Structure 

coefficients represent the correlation between the variables 

in each set with their respective canonical variate. These 

coefficients are presented in Table 5 (Appendix C). 

The first significant root was analyzed by initially 

understanding the contribution of the separation-
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individuation variate to the root. The structural 

coefficients revealed that a lack of conflictual 

independence from parents, dysfunctional parent-child 

interactions, and a low level of attachment loaded most 

heavily on the separation-individuation variate. This 

variate thus described a pattern of involvement between 

parent and child that is problematic. The parent-child 

relationship is characterized by negative emotions, such as 

guilt and resentment, and inappropriate role definitions. 

The adolescent is not detached emotionally or disengaged 

behaviorally from parents but rather feels alienated from 

them within the context of parent-child interactions. This 

pattern was labeled Problematic Family Ties. 

The variate representing the career obstacle variables 

was analyzed next. The career obstacles used in the study 

represented five categories of obstacles identified in the 

literature: lack of information about self, lack of 

information about the environment, conflict within self, 

conflict with others, and perceived lack of skill. 

Structural coefficients showed that obstacles in the 

categories "conflict within self" and "conflict with others" 

were most highly related to this variate. The variate was 

most heavily dominated by the fear of commitment, 

indecisiveness, and conflict with others scales, with 

smaller contributions by the problem-solving and self-

efficacy deficit scales. This variate is therefore 
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characterized by feelings of self-doubt, ambivalence, and 

inner turmoil as well as tension and pressure in 

relationships with significant persons over one's career 

choice. The career obstacle variate will be labeled 

Internal Conflict/Self-Doubt. 

Taken together, the first root shows that Problematic 

Family Ties were related in the canonical analysis to 

Internal Conflict/Self-Doubt about decisions and 

commitments. This relationship suggests that a parent-child 

relationship that is conflicted, is fraught with negative 

emotions such as guilt and resentment, involves little 

closeness with parents, and has inappropriate role 

definitions is related to the adolescent having an excessive 

amount of self-doubt, ambivalence, and inner turmoil in 

making decisions such as career decisions. 

The second significant root was analyzed in the same 

manner as the first root, by initially understanding the 

contribution of the separation-individuation variate to the 

root. The structural coefficients revealed that 

the separation-individuation variate was characterized by 

moderate loadings of emotional independence and marital 

conflict, and a moderate negative loading of attachment. 

This separation-individuation variate suggests a lack of 

emotional closeness or involvement with parents, who are 

experiencing some marital conflict. While there was little 

conflict between adolescent and parent, there was also 



92 

little reliance on parents for support and encouragement. 

There did not appear to be the inner turmoil and conflict 

evident in the first pattern. This pattern was labeled 

Detachment. 

The variate representing the career obstacle variables 

was analyzed next. The variate for the career obstacles 

reflected a knowledge of oneself, but low self-efficacy for 

career tasks. This variate may thus be characterized by an 

adolescent's self-assurance that he or she knows one's 

interests and abilities. The variate also reflects, 

however, a lack of self-assurance that one can successfully 

engage in career decision-making tasks. This variate 

appears to reflect an uncertainty about one's skill in 

handling the tasks of career decision making, without the 

intensity associated with inner conflict and self-doubt. 

This variate was labeled Uncertainty. 

Taken together, the second root shows that Detachment 

from parents was associated in the canonical analysis with 

Uncertainty about one's ability to engage in career decision 

tasks. This relationship suggests that a separation-

individuation pattern characterized by a lack of feelings of 

closeness, little reliance on parents for support, and 

parental marital conflict is related to a career pattern 

characterized by confidence in one's knowledge of self, but 

a lack of self-assurance that one has the skills to 

successfully engage in career decision-making tasks. 
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Redundancy indexes are presented in Table 4 (Appendix 

C). These indexes estimate the proportion of variance in 

one set of variables that can be predicted by the other set 

of variables. These indexes suggest that there is a fairly 

small amount of overlap between the separation-individuation 

and career obstacle constructs. Contrary to what might be 

expected, the career obstacle variables did a somewhat 

better job of predicting the separation-individuation 

variables than did the separation-individuation variables 

when predicting the career obstacle variables. 

Separate Canonical Analyses for Males and Females. 

Separate canonical analyses were performed for males (n = 

150) and females (n = 150). The results of the analyses 

are presented in Table 4 (Appendix C). One significant 

canonical root was derived for both males and females. The 

structural coefficients for the male analysis are presented 

in Table 6 (Appendix C). The structural coefficients for 

the female analysis are presented in Table 7 (Appendix C). 

Inspection of the structural coefficients revealed that 

the separation-individuation variate of the one significant 

root was similar to the separation-individuation variate of 

the first root for the combined sample, with a few 

exceptions. Low attachment to parents and marital conflict 

were more important in the male sample analysis than in the 

female analysis. The pattern of separation-individuation 

variables reflected in the variate was similar for the males 
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and females, however. This dimension can be labeled 

Problematic Family Ties, as in the analysis for the total 

sample. 

The separate analyses for males and females highlighted 

some differences in the relative weighting of the career 

obstacle variables in the career variate. A deficit in 

self-efficacy had a moderate to high loading in the analysis 

for males while this variable was less important in the 

female analysis. In the female analysis, lack of self-

clarity emerged as a moderately important variable in the 

career obstacle variate. This variable was practically non-

existent in the analysis for the male subjects, and was 

insignificant for the combined sample as a whole. For 

males, this dimension reflects Internal Conflict and 

Uncertainty; for females, Internal Conflict and a Lack of 

Self-Clarity. 

Redundancy indexes are presented in Table 4 (Appendix 

C) and present a similar picture as the analysis with the 

total sample. In the analysis for males, a somewhat greater 

amount of variance in both sets of variables was accounted 

for than in the analysis for females. 

Correlations Between Individual Variables. A Pearson 

product-moment correlational analysis of all the variables 

was completed to understand the relationships between and 

among the individual separation-individuation and career 

obstacle variables. The correlation matrix for the total 
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sample is presented in Table 8 (Appendix C). The 

correlation matrices for males and females are presented in 

Tables 9 and 10 (Appendix C), respectively. A supplementary 

correlation matrix that includes subscale scores is 

presented in Table 11 (Appendix C). 

This analysis suggests that the set of separation-

individuation variables (separation, attachment, marital 

conflict, and dysfunctional parent-child interactions) is 

highly interrelated. Most of the intercorrelations were 

over .24. It is not surprising that these variables are 

related since they all measure some aspect of family 

relationships. It is possible, however, that the 

instruments that purport to measure separate and unique 

aspects of family relationships may be tapping into the same 

variance or constructs. 

The set of career obstacle variables was also highly 

interrelated, with correlations ranging from .18 to .70. It 

is not surprising that these variables are related since 

they all measure some type of obstacle to career decision 

making. 

In addition, career obstacle variables that were 

thought to be similar in nature were more highly related 

than conceptually dissimilar obstacles. It will be recalled 

that the career obstacle variables were chosen to represent 

five categories of obstacles identified in the literature: 

Lack of Information about Self, Lack of Information about 
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Careers, Conflict Within Self, Conflict With Significant 

Others, and Perceived Lack of Skill. Three of the 

categories were represented by one variable, while two 

categories were represented by two variables each. As 

expected, the correlations between variables within a 

category were generally higher than correlations between 

variables in different categories. The one exception to 

this finding was the high correlation between the two 

variables "lack of self-clarity" and "lack of occupational 

information" (r = .61). 

The correlation matrix also indicates that there were 

three separation-individuation variables that tended to 

correlate with the set of career obstacle variables: 

conflictual independence, dysfunctional parent-child 

interactions, and attachment. The other separation-

individuation variables of functional, attitudinal, and 

emotional independence, and marital conflict did not tend to 

correlate with the career obstacle variables. Low to 

moderate correlations were found between these variables, 

ranging from .00 to .18. 

Individual relationships between specific separation-

individuation variables and specific career obstacles were 

examined due to specific hypotheses proposed. The 

relationships between individual separation-individuation 

and career obstacle variables provides some information 
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about certain qualities of parent-child relationships and 

certain obstacles. 

First, adolescents who do not have angry, resentful 

feelings toward parents tend to feel that they know 

themselves and their interests and abilities. The basis for 

this is the conflictual independence scale which was 

significantly negatively related to a lack of self-clarity 

(r = -.19, p < .001). 

Second, adolescents who hold attitudes different from 

their parents tend to lack confidence in their ability to 

undertake career decision-making tasks. The basis for this 

is the attitudinal independence scale which was 

significantly related to a lack of career decision-making 

self-efficacy (r = .13, p < .05). 

Third, adolescents who have angry, resentful feelings 

toward parents also tend to lack confidence in their ability 

to undertake career decision-making tasks. The basis for 

this is the conflictual independence scale which was 

significantly related to career decision-making self-

efficacy (r = .23, p < .001). 

Finally, adolescents whose parents are excessively 

involved with them and show overconcern for them also tend 

to lack confidence in their ability to engage in career 

decision-making tasks. The basis for this is the Parent-

Child Overinvolvement scale of the FSS which was 
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significantly related to a lack of career decision-making 

self-efficacy (r = .14, E < .05). 



CHAPTER IV 

DISCUSSION 

The purpose of this study was to examine the hypotheses 

that the adolescent developmental process of separation-

individuation is related to obstacles to making career 

decisions. Since career decision making is thought of as a 

developmental process, it was suggested that obstacles to 

career decision making may be related to the larger process 

of adolescent development. This study addressed the 

multidimensionality and complexity of the separation-

individuation process by including measures of several 

aspects of the process. Measures of functional, 

attitudinal, emotional, and conflictual independence from 

parents, attachment to parents, marital conflict, and 

dysfunctional parent-child interactions were included as 

measures of the separation-individuation process. 

Little is known about how career decision obstacles 

develop and their nature, such as whether they represent 

normative developmental hurdles or stable traits. By 

relating the separation-individuation process to a broad 

array of obstacles it was hoped that our understanding of 

the nature of career obstacles would be enhanced. Measures 

of career obstacles were included that reflected five 

99 
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categories of obstacles identified in the literature: Lack 

of Information about Self, Lack of Information about 

Careers, Conflict Within Self, Conflict with Significant 

Others, and Perceived Lack of Skill. The Lack of 

Information about Self category was assessed with a measure 

of self-clarity about one's interests and abilities. The 

Lack of Information about Careers category was assessed with 

a measure of perceived knowledge about occupations and 

training. The Conflict Within Self category was assessed 

with two measures, tapping indecisiveness and fear of 

commitment. The Conflict with Significant Others category 

was assessed with a measure of conflict with others over 

career choice issues. Finally, Perceived Lack of Skill was 

assessed using two scales, measuring the perceived ability 

to appraise and solve problems and the perceived ability to 

engage in career decision-making tasks. 

The main hypothesis of this study was that more than 

one significant relationship existed between the set of 

separation-individuation variables and the set of career 

obstacle variables. This hypothesis was tested using 

canonical correlation analysis. This hypothesis was 

supported. Two significant relationships were found between 

the separation-individuation variables and the career 

obstacle variables. 

Five additional hypotheses were proposed involving the 

relationship between specific separation-individuation and 
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career obstacle variables. These hypotheses were tested by 

examining the Pearson product-moment correlations between 

the variables. 

Hypothesis #2: It was hypothesized that freedom from 

angry, resentful feelings would be related to knowing 

oneself and one's interests and abilities. This hypothesis 

was supported. 

Hypothesis #3: It was hypothesized that an ability to 

manage and direct practical and personal affairs without 

parental help would be related to knowing one's interests 

and abilities and having information about various careers. 

This hypothesis was not supported. 

Hypothesis #4: It was hypothesized that (a) an ability 

to manage and direct practical and personal affairs without 

parental help, (b) holding attitudes different from parents, 

(c) freedom from the need for excessive approval from and 

closeness with parents, and (d) freedom from angry, 

resentful feelings with regard to parents, would be 

unrelated to confidence in one's ability to engage in career 

decision-making tasks. 

In partial support of this hypothesis, (a) and (c) were 

unrelated to confidence in one's ability to engage in career 

decision-making tasks. In contrast, (b) was related to a 

lack of confidence in one's ability to engage in career 

decision-making tasks and (d) was related to confidence in 

one's ability to engage in career decision-making tasks. 
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Hypothesis #5: It was hypothesized that the adolescent 

taking on parental functions or being aligned with one 

parent against the other would be related to a lack of 

confidence in one's ability to engage in career decision-

making tasks. This hypothesis was not supported. 

Hypothesis #6: It was hypothesized that overconcern 

and overinvolvement by parents would be related to a lack of 

confidence in one's ability to engage in career decision-

making tasks. This hypothesis was supported. 

Summary of Findings 

The study utilized a sample of 18 and 19 year-old male 

and female college students. The sample primarily consisted 

of Caucasian, single, freshman-level students. Consistent 

with the main hypothesis, two significant relationships were 

found between the separation-individuation variables and the 

career obstacle variables. 

First, a relationship was found between a pattern of 

Problematic Family Ties and a pattern of Internal 

Conflict/Self-Doubt over making decisions and commitments. 

This relationship suggests that a parent-child relationship 

that is conflicted, is fraught with negative emotions such 

as guilt and resentment, lacks feelings of closeness with 

parents, and has inappropriate role definitions is related 

to the adolescent having an excessive amount of self-doubt, 

ambivalence, and inner turmoil in making decisions such as 

career decisions. This pattern accounted for a substantial 
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amount of variance in the relationship between the 

separation-individuation and career obstacle variables. 

Secondly, a relationship was found between a pattern of 

Detachment from parents and a pattern of Uncertainty in 

making career decisions. This relationship suggests that 

emotional detachment from parents, characterized by lack of 

feelings of closeness, and little reliance on parents for 

support who are experiencing marital conflict, is related to 

confidence in one's knowledge of self, but with a lack of 

self-assurance that one has the skills to successfully 

engage in career decision-making tasks. This pattern 

accounted for a moderate amount of variance in the 

relationship between the separation-individuation and career 

obstacle variables. 

Three additional findings are relevant to the 

discussion to follow. First, a career obstacle involving a 

lack of career-related information was relatively unrelated 

to the separation-individuation variables. Second, among 

the set of separation-individuation variables, three were 

most prominent in relationship to career obstacles: 

conflictual independence, attachment, and dysfunctional 

parent-child interactions. These three variables came from 

the three different scales used to assess aspects of 

separation-individuation. Thus, all three scales were 

important when assessing parent-child relationships in 

relation to career obstacles. Third, the career obstacles 
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were highly interrelated but fairly clear distinctions were 

found between the obstacles in their relationships with the 

separation-individuation variables. 

Based upon the results of the study, five points 

warrant further discussion. First, there appears to be 

hierarchy of career obstacles in terms of complexity, 

pervasiveness, and relationship to family processes. 

Second, some slight gender differences emerged and will be 

discussed. Third, the role of family processes in career 

development will be discussed. Fourth, several issues 

emerged regarding the measurement of family relationships. 

Finally, a strong relationship between family processes and 

career variables was obtained and the possible reasons will 

be discussed. 

Hierarchy of Career Obstacles 

On the basis of the career literature reviewed, the 

present study anticipated that obstacles to career decision 

making vary in their relationship to the larger 

developmental processes of adolescence. It was hoped that 

relating separation-individuation variables to career 

obstacles would be a way of considering developmental 

processes common to both, and would help in organizing and 

defining the obstacles that have been identified in the 

literature. It was expected that certain obstacles would be 

related to the separation-individuation variables, and that 

this would reflect the developmental task underlying both. 
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Other obstacles which do not reflect developmental issues 

were expected to be unrelated to the separation-

individuation variables. 

The notion that the relative involvement of 

developmental processes may be used to organize career 

obstacles was supported by the results of this study. Three 

patterns were found between family processes and career 

decision-making obstacles which suggest varying degrees of 

involvement of developmental issues. Two of these patterns 

were derived from the results of the canonical analysis and 

one pattern was inferred from the lack of a relationship 

between family processes and particular decision-making 

obstacles. 

The first pattern is characterized by a) a strong 

relationship between family processes and career obstacles, 

b) parent-adolescent relationships labeled as "Problematic 

Family Ties", and c) career obstacles labeled as "Internal 

Conflict/Self-Doubt." The second pattern is characterized 

by a) a moderate relationship between family processes and 

career obstacles, b) parent-adolescent relationships labeled 

as "Detachment," and c) career obstacles labeled as 

"Uncertainty in Career Decisions." In the third pattern, 

a) little relationship exists between family processes and 

career obstacles, b) family relationships are free from the 

characteristics noted above, and c) a career obstacle which 

was not associated with the other patterns, Lack of Career-
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Related Information, is assumed to be associated with this 

pattern. 

These three patterns suggest a hierarchy of career 

obstacles, with obstacles involving broader developmental 

issues at the top of the hierarchy, obstacles with some 

involvement of developmental issues at the middle level, and 

obstacles with little involvement of developmental issues at 

the bottom level. 

At the highest level of the hierarchy, family processes 

are most strongly associated with career obstacles. The 

family processes involve problematic family relationships 

and suggest underlying developmental difficulties in the 

adolescent. The career obstacles at this level are thought 

to be the most serious, involving internal processes that 

are disruptive to everyday functioning. These internal 

processes include inner turmoil, indecisiveness, and self-

doubt. At this level the career obstacles can be expected 

to be broader in scope and less amenable to change and 

intervention than at lower levels. 

At the next level family processes are moderately 

related to career obstacles. Family processes at this level 

involve a detachment from parents who are experiencing some 

marital conflict. Career obstacles associated with this 

detachment involve an uncertainty about career decision 

making. This level reflects an decreasing degree of 

complexity with a narrower impact on the individual's 
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functioning. Intervention may address developmental issues 

which are more accessible and amenable to growth and change. 

Alternately, it is possible that the uncertainty or lack of 

confidence in engaging in career tasks may be viewed as a 

normal developmental stage for a freshman-level college 

population. Young college students may not yet have the 

confidence that they can successfully engage in career 

decision-making tasks, such as asking faculty members about 

job opportunities in a particular field. As students become 

familiar with the services available to them at their 

college they may become increasingly confident that they can 

access information needed to make career decisions. These 

possibilities are purely speculative, however, and will need 

to be addressed in future research. 

At the lowest level of the hierarchy, family and career 

processes are least related. A lack of information about 

careers is the career decision-making obstacle thought to be 

associated with this level of the hierarchy. This level 

reflects a relatively uncomplicated difficulty that is 

thought to be circumscribed in its effect on the 

individual's functioning. Intervention at this level is 

thought to be a simple process of education and information-

sharing. It is possible that a lack of information about 

various careers may be related to a simple lack of 

experience, the richness of one's prior exposure to various 

careers, or personality differences. 
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The existing empirical literature has often identified 

a range of difficulties that individuals experience in 

making career decisions. Empirical findings have generally 

substantiated the lists of difficulties suggested by the 

theoretical literature. Several studies (Osipow, Carney, & 

Barak, 1976; Shimizu et al., 1988; Slaney et al., 1981) have 

attempted to organize these obstacles through factor 

analysis. Factors have been derived that are conceptually 

similar to the obstacles of the hierarchy described above. 

Similar to the highest level of the hierarchy, researchers 

have identified obstacles that they have labeled personal 

conflict about the decision (Osipow, Carney, & Barak, 1976), 

indecisiveness (Jones, 1989), or indecision (Swanson & 

Tokar, 1991). Consistent with the second level of the 

hierarchy described above, researchers have identified 

obstacles they labeled lack of structure and confidence 

(Osipow, Carney, & Barak, 1976), lack of structure and 

confidence/choice anxiety (Slaney et al., 1981), and 

concerns about ability (Swanson & Tokar, 1991). Researchers 

have also identified obstacles conceptually similar to the 

obstacle at the lowest level of the hierarchy. Slaney et 

al. (1981) labeled a factor lack of information about the 

world of work, Jones (1989) labeled an obstacle lack of 

occupational-educational information, and Tinsley et al. 

(1989) derived a factor they labeled informational deficit. 

In other factor analytic studies the factors were less 
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clearcut (Shimizu et al., 1988; Jones & Chenery, 1980). It 

appears that categories of concepts have been identified 

that fell together statistically, but tapped several 

different types of problems rather than a single theme. 

Given the results of this study, it is possible that 

the hierarchical nature of career obstacles has contributed 

to past researchers finding factors that reflected several 

different types of problems. The nature of factor analysis 

may contribute to this lack of clarity. If this 

hierarchical idea is true, it is possible that a person with 

problems at a high level of the hierarchy would also have 

problems at a lower level of the hierarchy. Because factor 

analysis is based on covariation, problems on different 

levels of the hierarchy would show up on the same factor. 

For example, persons with difficulties in overall 

development would also have difficulties with lack of 

information about careers. If these findings were factor 

analyzed, both problems would show up on the same factor. 

Thus it has been impossible to detect from factor analysis 

which concepts reflected in a factor may subsume or 

encompass other concepts reflected in the factor. By using 

canonical analysis in the present study, career obstacles 

were analyzed in a way that suggested a hierarchy and thus 

suggested which obstacle may subsume other obstacles. 

Consistent with the present findings, the theoretical 

literature has also suggested that career obstacles may 
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function in a hierarchical fashion. The notion that career 

obstacles vary in their pervasiveness and impact on career 

development has been supported by many of the existing 

vocational theories. In his review of the major vocational 

theories, Osipow (1983) suggested that an overall lack of 

developmental progress was more pervasive in its impact on 

career development than other factors. Similarly, the 

hierarchy outlined here suggests that the broadest level of 

difficulty involves more pervasive developmental deficits. 

These ideas in the career literature are paralleled by 

a classification scheme by Celotta and Telasi-Golubcow 

(1982). Their system implies that problems at the highest 

level have a greater developmental basis than problems at 

lower levels. These writers' system is hierarchically 

ordered, with levels based on the influence that a problem 

has on other difficulties and the difficulty one has in 

learning new behaviors and cognitions. The most difficult, 

pervasive problems are at the top of the hierarchy and often 

subsume less serious problems. Problems at the highest 

level of the hierarchy tend to involve greater distress, 

have a longer history, affect a greater number of roles, 

involve disturbed interpersonal relationships, and involve 

less awareness of the core problems. 

The hierarchical nature of career obstacles suggested 

here has possible applications in both research and applied 

settings. It will be important in future research to 
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consider what level of career obstacle is being studied 

rather than assess career obstacles as if they are all 

function in a parallel fashion. Otherwise, obstacles that 

are subsumed by or are simply correlates of more pervasive 

obstacles may appear to be more important in an analysis 

than they truly are. 

In applied settings, career counselors need to be aware 

of the contribution of more pervasive developmental issues 

to the career difficulties of their clients, in order to 

intervene at the appropriate level. Finally, these results 

suggest that the five categories outlined in the Missouri 

Diagnostic Plan (Callis, 1965) may be able to be streamlined 

into the three hierarchical levels suggested by this study. 

Gender Differences in Career Development 

Separate analyses by gender revealed that Problematic 

Family Ties are the dimension of family relationships most 

related to career obstacles for both males and females. 

Both genders also experience career obstacles characterized 

by internal conflict and self-doubt. Each gender, however, 

also experiences an additional career obstacle which the 

other gender does not, in relation to these Problematic 

Family Ties. When males experience problematic family 

relationships they also tend to lack confidence in their 

ability to engage in career decision-making tasks, which has 

been labeled Uncertainty. When females experience 

problematic family relationships, they also tend to lack 
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Self-Clarity, or a sense of their own interests and 

abilities. 

The possible reasons for the pattern for males are 

unclear. For females, it possible that young women are 

drawn into inappropriate roles within their family when 

conflict is present (Lopez et al., 1988). In so doing they 

may lose a sense of their own needs, interests, and 

abilities, and have inhibited identity development. This 

notion is consistent with the findings of Blustein et al. 

(1991). These researchers found that females who have 

problematic family relationships tend to foreclose on a 

career choice as soon as possible, which may be seen as an 

inhibition of their identity development process. This 

pattern was not found for males. 

It is not clear from this study's findings whether it 

is more useful to study the relationships between family 

processes and career obstacles for each gender separately or 

together. It is possible that the essential differences 

between males and females in this area are between the 

intensity of the association between the variables, rather 

than differences in the quality of the relationship between 

family processes and career difficulties. This notion 

remains to be addressed in future research. 

Role of Family Processes in Career Development 

A question in the career literature that this study 

attempted to address is whether family processes are 
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associated with career development, and if so, what aspects 

of family process are important. Several findings of this 

study shed light on this question. 

Problematic Family Ties. The most pronounced 

relationship between family processes and career obstacles 

involves family relationships that are conflicted and 

evidence dysfunctional structure. This dimension, labeled 

Problematic Family Ties, was related to all the career 

obstacles, in varying degrees. The obstacles involving a 

lack of information about self or careers were least related 

to Problematic Family Ties. These problematic family 

relationships were most strongly characterized by negative 

emotions regarding parents and inappropriate family 

structure. The negative emotions included the adolescent 

feeling angry, guilty, or mistrustful of parents. These 

negative feelings were accompanied by inappropriate family 

structure involving 1) the presence of anxiety in the family 

regarding separation-individuation and its effect on the 

family unit, 2) overconcern and excessive involvement by the 

parent in the adolescent's life, and 3) the adolescent 

taking on parental roles within the family or aligning him 

or herself with one parent against the other. Thus a 

combination of both inappropriate parent-child interactions 

and negative feelings about those interactions was necessary 

to define this family environment. Interestingly, these 

results suggest that the presence of negative feelings 
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toward parents alone was not related to the highly 

disruptive inner conflict and turmoil experienced by the 

adolescent. This suggests a more complex picture in which 

feelings of anger and guilt in relation to parents may be 

most disruptive when they are accompanied by pressure to 

remain a part of the family unit. 

Other recent studies have also supported the notion 

that problematic parent-child relationships may be the 

dimension of family processes most related to problems in 

career development. Blustein et al. (1991) found that 

negative feelings toward parents and a lack of closeness to 

them was related to lack of commitment to a career choice. 

For females this pattern of parent-child relating was also 

associated with a tendency to foreclose on a career choice 

as soon as possible. These findings suggest that the 

internal conflict associated with problematic parent-child 

ties may be expressed in maladaptive career outcomes such as 

not committing to as career choice, or foreclosing on a 

career choice as soon as possible. While these seem like 

opposite reactions, they may both be seen as attempts to 

cope with the anxiety associated with conflicted family 

ties. Which coping strategy is used may depend upon 

individual dynamics and personality characteristics. 

Problematic parent-child relationships have also been 

related to overall adjustment, which may subsume functioning 

in the career domain. Lopez et al. (1988) found that 
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negative feelings in relation to parents (conflictual 

dependence) were related to less personal-emotional 

adjustment for a sample of college students. A recent study 

by Kenny and Donaldson (1991) found that an insecure 

attachment to parents and fear of separating from one's 

family was associated with the presence of psychological 

symptoms, such as anxiety and depression. These 

psychological symptoms may tap into a similar dimension as 

the inner conflict and turmoil found in the present study. 

Finally, problematic family relationships involving 

inappropriate roles within the family have also been 

associated with poor career-related outcomes such as less 

perceived mastery and poorer college adjustment (Fleming & 

Anderson, 1986) and less academic success (Teyber, 1983). 

Moreault (1992) recently found that problematic 

adolescent-parent relationships were related to greater 

exploration of self. While self-exploration is typically 

thought of as a normative career development task, this 

researcher suggested that what may be elicited by 

difficulties in the adolescent-parent relationship is self-

questioning as a means of dealing with the discomfort 

created by the relationship. This finding is consistent 

with the present study's findings. The inner conflict and 

self-doubt associated with the problematic family ties of 

this study may reflect the self ̂-questioning suggested by 

Moreault's (1992) findings. 
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Taken together, the results of each of these studies 

support the significance of problematic family 

relationships. While problematic family relationships have 

been studied from different angles, each study's findings 

has supported the notion that problematic family 

relationships are related to either impairment in the career 

domain, or problems in overall development, which may impact 

career functioning. 

These empirical findings support the ideas of many 

family systems writers who have suggested that problematic 

family functioning will negatively impact an adolescent's 

ability to move into the adult world. It has been theorized 

that the career choice process itself represents a 

separation experience for the adolescent (Bloom-Feshbach & 

Bloom-Feshbach, 1987). When a family has inappropriate role 

definitions and a dysfunctional structure, the family is 

thought to have difficulties with boundaries, both within 

the family and between itself and the outside world. 

Beavers (1977) suggested that if the boundary between the 

family and the outside world is too rigid, then the 

extrafamilial environment may appear frightening and 

threatening to the adolescent. Any attempt to move beyond 

these boundaries, such as making career decisions, may 

elicit inner conflict and anxiety in the adolescent. Some 

families may even hold "myths" about the career decision-

making process, conveying the belief to family members that 
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the process is scary and will have negative consequences 

(Bratcher, 1982). 

Detachment. This study's findings also highlighted a 

relationship between detachment from parents and an 

uncertainty about engaging in career decision-making tasks. 

This uncertainty was limited, however, to a lack of self-

confidence about engaging in career decision-making tasks. 

Detachment was not related to the set of career obstacles as 

a whole, suggesting that detachment from parents is not, in 

and of itself, highly predictive of career decision-making 

difficulties. In fact, the pattern of detachment from 

parents was associated with a self-assurance that one knew 

him or herself well. 

The role of connectedness vs. independence in the 

overall development of adolescents is an issue that has 

received increasing attention in recent years. Theorists 

and researchers initially viewed psychological separation as 

the ideal outcome of adolescent development. More recently, 

various writers (Grotevant & Cooper, 1988; Josselson, 1988) 

have suggested that attachment and connectedness to parents 

during this time of increasing psychological separation is 

crucial to successful adolescent development. 

The results of this study, however, raise the 

possibility that what is viewed as decreased attachment or 

detachment may not be as maladaptive as recent theorists 

have suggested. It is possible that freshman college 
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students may disengage emotionally from their parents to 

some degree and reinvest themselves in their peers and the 

college environment. They may seek out attachment with 

friends and classmates and derive support from these 

relationships, particularly as they are adjusting to the 

demands of the college environment. A divestment from 

emotional attachments to parents may enable them to more 

fully invest in peers who may be more accessible and 

available to them in their daily life. Thus, the 

difficulties associated with independence may be part of a 

normative developmental process of adapting to college life 

during one's freshman year. 

Examining the role of marital conflict in adolescent 

detachment from parents may enhance our understanding of 

this process. The pattern of detachment found in the 

present study included a component of conflict between 

parents. Lopez et al. (1988) found that marital conflict, 

when accompanied by appropriate parent-child interactions, 

was associated with the adolescent having greater 

psychological independence from parents. An absence of 

marital conflict accompanied by appropriate parent-child 

interactions was related to the adolescent being unseparated 

or dependent upon parents. Thus marital conflict was the 

variable that determined whether adolescents had moved away 

from or towards their parents. Since the pattern of 

detachment found in the present study included a component 
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of marital conflict, it is possible that this pattern does 

not represent a normative developmental process as 

suggested, but rather a moving away from parents in reaction 

to their marital conflict. 

Kenny (1990) explored changes in attachment to parents 

by assessing attachment twice during subjects' college 

career. In contrast to the ideas suggested by this study's 

findings, she found that self-reports of parental attachment 

were positive and similar during students' freshman and 

senior years. The relationship of marital conflict to 

subjects' attachment to parents was not explored, however. 

Given the findings of Lopez et al. (1988), it is possible 

that subjects with parents experiencing marital distress had 

lower levels of attachment than the group as a whole. It is 

impossible to determine the validity of this notion with the 

reported data, however. In addition, the study by Kenny 

(1990) utilized a small sample of seniors (n=29), which 

represented only 64% of the original freshman sample. It is 

not clear how parental attachment may be related to 36% of 

the original sample not responding to the follow-up study as 

seniors. Clearly, a larger and more stable sample and an 

assessment of marital conflict is needed to understand 

attachment to parents during one's college career. 

Relationship of family processes to lack of information 

about careers. Family processes were found to be relatively 

unrelated to a perceived lack of information about various 
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occupations. This suggests that the acquisition of 

information about careers is not related to the larger 

adolescent developmental process and is independent of 

family processes. A lack of career-related information may 

be seen as a normative career difficulty that is independent 

of other developmental difficulties. 

Lopez (1989), however, found that a family process, 

conflictual dependence, was related to a less we11-developed 

vocational identity. Vocational identity and the amount of 

information one has about careers, however, are related but 

separate constructs. The acquisition of a vocational 

identity may be viewed as a complex developmental task 

involving a sense of one's career-related goals, interests, 

and abilities. Thus it is not surprising that acquiring a 

vocational identity, a developmental task, was related to 

family processes while a simple lack of career information 

was unrelated to family processes. 

In addition, this study's finding stands in contrast to 

theoretical notions about the impact of family processes on 

obtaining knowledge about various occupations. Bratcher 

(1982) suggested that a family with dysfunctional 

interactions and rigid boundaries will inhibit members from 

having new experiences in the extrafamilial world. A lack 

of exposure to new experiences and ways of thinking suggests 

that one would subsequently lack information needed to make 

career decisions. 
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Measurement of Family Variables 

As this literature develops, more is learned about how 

family relationships are related to career functioning. 

However, the multitude and similarity of instruments used in 

the past has made it difficult to determine what aspects of 

family processes are associated with career development. 

For example, it is increasingly apparent that the 

Psychological Separation Inventory may tap into themes other 

than psychological separation (Moreault, 1992). In this and 

other studies (Hoffman, 1984; Lapsley et al., 1989; Rice et 

al., 1990) the Functional, Emotional, and Attitudinal 

Independence scales were highly interrelated. The 

Conflictual Independence scale was weakly related to the 

other independence scales, perhaps measuring what Hoffman 

(1984) labeled a "discrete attribute." Conflictual 

independence was also the only dimension of separation 

clearly related to career obstacles. This "finding is 

consistent with those of other studies (Lapsley et al., 

1989; Lopez, 1989; Lopez et al., 1988) in which conflictual 

independence has been the only dimension of psychological 

separation consistently related to career development 

variables. 

These findings raise the questions "Does the 

conflictual independence scale really measure psychological 

separation and, if not, what theme or construct might the 

conflictual independence scale be measuring?" This question 
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has been addressed in two recent studies. First, in a 

factor analysis of commonly-used parent-child relationship 

instruments, George (1992) found that the conflictual 

independence scale was reflected in a factor labeled 

Separation Distress, reflecting emotional reactions to 

separation and attachment experiences. This factor was 

similar to one obtained by Rice et al. (1990) in a previous 

factor analysis. 

Secondly, Moreault (1992) found a substantial negative 

correlation between conflictual independence and 

dysfunctional parent-child interactions. She suggested that 

while these instruments purport to measure separate and 

distinct constructs, they are clearly tapping into some 

common dimension. In the present study, these two scales 

were also highly negatively related. 

Taking the findings of George (1992) and Moreault 

(1992) together, we may speculate that the conflictual 

independence scale taps into an affective reaction related 

to the quality of the adolescent-parent relationship. This 

notion is supported by a review of the items on the 

conflictual independence scale. These items appear to most 

clearly tap negative emotional reactions to parents rather 

than psychological separation from parents per se. In 

contrast, the scale measuring dysfunctional parent-child 

interactions generally taps dysfunctional behaviors between 
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parents and the adolescent which the adolescent may or may 

not have negative feelings about. 

In addition, the measurement of separation using the 

PSI appears to be confounded with detachment or 

disengagement within the family. Psychological separation 

has often been viewed as a healthy process of gaining 

emotional and psychological independence from parents. It 

appears that the separation process is more complex, 

however, and existing measures of separation may not tap 

into this complexity. Detachment is a family dynamic that 

has long been theorized to have negative consequences on 

adolescent development. This lack of purity in measurement 

may account for the mixed findings in attempts to relate the 

PSI with career variables (Blustein et al., 1991; Lopez et 

al., 1986; Polk, 1990). At times, the PSI may measure the 

healthy process of psychological separation and at other 

times it may reflect an unhealthy detachment from parents. 

Similarly, a factor analysis by George (1992) found that the 

PSI loaded onto a factor reflecting closeness or distance 

from parents. It is therefore not always clear what aspect 

of adolescent-parent relationships is being tapped by this 

instrument. 

A second measurement issue in this area involves the 

assessment of attachment to parents. The IPPA purports to 

measure attachment, but George's (1992) factor analysis also 

concluded that the IPPA loaded onto the factor reflecting a 
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sense of closeness to or distance from family, rather than 

attachment per se. 

In a review and meta-analysis of the adolescent 

attachment literature, Rice (1990) suggested that the 

various instruments that purport to measure attachment may 

actually be measuring different constructs. Since the 

attachment literature in the career area has utilized 

different instruments to measure attachment, it is not clear 

how the studies' findings are different from or consistent 

with each other. Thus the measure used to assess attachment 

may influence how attachment appears to be related to career 

development, and more specifically, to career decision-

making obstacles. In addition, this writer found that the 

association between attachment and adjustment appears to 

vary during the late adolescent developmental period, even 

between the senior year of high school and first year of 

college. This suggests that the sample used may influence 

what relationships are found between attachment and career 

development variables. 

Methodological Issues in Studying Family Processes and 

Career Variables 

In this study a strong relationship (R = .66, 

R2 = .44) was found between family processes and career 

development variables. In contrast, the findings in this 

area of literature have often been mixed or negative. 

Several factors may account for the strong findings in this 



125 

study. First, the multidimensional nature of the parent-

child relationship was reflected in the range of family 

variables included in the design. Secondly, specific career 

process variables were assessed rather than global career 

outcomes. Thirdly, career obstacles were assessed 

separately rather than grouped together. Finally, the 

subject sample was restricted by age in order to limit the 

developmental variability of the subjects. Each of these 

issues will be discussed in turn. 

Multidimensionalitv of the adolescent-parent 

relationship. This study's findings underscore the 

importance of the multidimensional nature of parent-child 

relationship when exploring adolescents' ability to traverse 

developmental life tasks such as career decision making. 

Much of the previous literature on the parent-child 

relationship and career development has been plagued by a 

lack of attention to the multidimensional nature of the 

relationship. Often when one dimension, such as separation, 

was explored the findings were mixed or negative (Blustein 

et al., 1991; Lopez et al., 1986; Polk, 1990). 

The findings of this and other recent studies (Blustein 

et al., 1991; Kenny & Donaldson, 1991; Moreault, 1992) 

suggest that identifying more complex patterns within the 

separatiori-individuation process may be useful in 

understanding career development problems. By using 

measures of separation, attachment, marital conflict, and 
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dysfunctional parent-child interactions simultaneously, more 

complex patterns were derived that were usefully related to 

specific career obstacles. No one variable emerged as a 

singular theme in its relationship with career obstacles, 

but rather combinations of separation-individuation 

variables were associated with career obstacles. 

For example, a study by Blustein et al. (1991) did not 

find a relationship between psychological independence and 

self-efficacy for career decision tasks. In the present 

study, the combination of emotional independence, a low 

level of attachment to parents, and marital conflict 

comprised a complex pattern of family dynamics that was 

related to less self-efficacy for career decision-making 

tasks. Interestingly, the Pearson product-moment 

correlations between emotional independence and self-

efficacy, and marital conflict and self-efficacy, were quite 

low. However, when emotional independence,' marital 

conflict, and attachment were assessed simultaneously in the 

canonical analysis, a relationship emerged between the 

combination of these variables and self-efficacy. This 

further substantiates the notion that stronger relationships 

will be seen between family variables and career variables 

when several dimensions of family relationships are 

assessed. 

In this study, the addition of dysfunctional parent-

child interactions and marital conflict added depth and 



127 

breadth to our understanding of family processes in a way 

that variables such as separation have alone been unable to 

explain. It thus appears particularly important in future 

research to assess dysfunctional parent-child interactions 

and marital conflict when exploring the relationship between 

family processes and career development. 

Process vs. outcome career variables. Previous 

research (Blustein et al., 1991; Eigen et al., 1987; Kinnier 

et al., 1990; Polk, 1990) has often attempted unsuccessfully 

to correlate family relationship factors with career 

variables that were global and outcome-oriented in nature. 

Schulenberg et al. (1984) have suggested that a focus in 

research on career outcomes to the exclusion of career 

development processes offers little in terms of explanation 

of career-related behavior. It has also been suggested that 

family relationship factors may be more profound in their 

effect on how the career task is handled rather than the 

outcome of engaging in career tasks. For example, there may 

be multiple pathways to an outcome such as career 

decidedness and family relationships may be related to only 

one of those pathways. Thus future research that focuses on 

possible pathways or processes of engaging in career tasks 

may yield more fruitful findings than a focus on career 

outcomes. 

Career obstacles assessed separately. Previous studies 

have found no relationship between parent-child relationship 
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factors and career obstacles (Blustein et al., 1991; Kinnier 

et al., 1990). These studies, however, used an instrument 

that measures a broad array of diverse career obstacles that 

are summed in a total score. The present findings suggest 

that difficulties in the parent-child relationship are 

related to only some obstacles, while other obstacles appear 

to be unrelated. Thus family relationships are not related 

to all career obstacles, and consequently a relationship 

will not be seen when a wide variety of career obstacles are 

assessed together in a scale. By assessing specific career 

obstacles separately in this study, more powerful effects 

were obtained than in previous research. 

Restriction of subject sample. Previous studies in 

this area have sometimes utilized a sample of subjects of 

varying ages and classifications. At least two studies 

obtained negative results using a developmentally diverse 

sample (Blustein et al., 1991; Kinnier et al., 1990). This 

finding raises the question "Are family processes 

differentially related to career development at different 

stages?" For example, if this study was replicated with a 

sample of seniors, it is possible that family processes 

would be related to different career obstacles. 

In contrast to this notion, Moreault (1992) recently 

found that subjects' developmental status was only minimally 

important in the prediction of career-related exploratory 

behavior. It is possible that developmental factors may be 
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more important to the prediction of career obstacles than to 

exploratory behavior. This notion remains to be tested in 

future research, however. 

Limitations of the Study 

Since a canonical analysis is a correlational 

procedure, the present study's findings do not reveal the 

direction of causality in the data. Correlations also 

describe general relationships so these patterns would not 

be applicable to every individual. Viewed one way, we may 

speculate that conflicted and problematic parent-child 

relationships may lead to an excessive amount of inner 

turmoil, self-doubt, and difficulty making and committing to 

career decisions. Conversely, a high degree of 

indecisiveness and fear of commitment in an adolescent may 

elicit overinvolvement and protectiveness by parents. In 

this scenario parents may become overly involved with their 

adolescent, providing career guidance which is experienced 

as intrusive, which elicits conflict between parents and 

child over career choice issues. 

Several factors may limit the internal and external 

validity of the findings. First, the sample of subjects 

obtained was primarily Caucasian male and female college 

students, 18 and 19 years of age. These findings may 

therefore not generalize to students with other 

characteristics. In general, a young predominantly 

Caucasian college population may reflect a narrow range of 
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the type of family processes that exist in this age group. 

Young adults of different racial/ethnic backgrounds may have 

somewhat different developmental pathways than Caucasian 

young adults. Individuals of the same age who are working 

fulltime rather than attending college may, as a group, 

experience family relationships differently than college 

students, due to their relatively greater financial 

independence from parents. Consequently, these individuals' 

family processes may be related in different ways to career 

obstacles than the relationships that were found here for 

college students. A sample of juvenile offenders may have 

more pronounced dysfunctional family patterns than a same-

aged sample of college students. Secondly, the subject 

selection procedure did not take into account subject 

variables such as whether one's biological parents were 

still married. Parental divorce may have affected subject 

responses to the instruments in undeterminable ways. 

Thirdly, there are numerous indices of developmental 

progress and this study only included measures of 

separation-individuation and career progress. Other 

measures of developmental prograss may evidence different 

relationships to career obstacles. Finally, the measures 

used in the study are self-report instruments. As such, the 

internal validity of the study may be limited by subjects' 

ability to imagine their responses to various situations, 

such as career decision-making tasks. 
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Recommendations for Future Research 

In the present study several questions were raised that 

warrant further study in future research. First, the 

present study used a subject sample that was narrowly 

defined with regard to age, work vs. school status, and 

classification. The results obtained may therefore be 

specific to freshman-level college students. Future 

research that replicates this design with a sample of 

seniors or individuals who are working rather than attending 

college may find that family processes for those subjects 

are related to different career obstacles than were found 

for the freshman-level college subjects. In addition, this 

study may be replicated with subjects whose parents have 

divorced. This variable was not captured in the present 

study, and the relationships between family processes and 

career obstacles may be different for this group. 

Secondly, an issue was raised about whether uncertainty 

or lack of confidence for engaging in career decision-making 

tasks was a normative developmental stage for first 

semester, freshman-level students. This issue may be 

explored by either comparing responses of freshman-level 

students and seniors, or within subject changes may be 

tracked by using a longitudinal design during subjects' 

college career. 

A third, related issue involves whether disengagement 

from parents is a normative developmental stage for 
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freshman-level students. This study's findings suggested 

that it is possible that freshman college students may 

disengage emotionally from their parents and reinvest 

themselves in their peers and the college environment. A 

study that explores the relative differences in 

disengagement among different levels of college students may 

enhance our understanding of this issue. 

Several methodological issues to be considered in 

future research were also raised by the findings of this 

study. First, career obstacles appear to be qualitatively 

different and differentially related to larger developmental 

issues of adolescence. Thus it will be important in future 

research to assess career obstacles separately rather than 

group several diverse obstacles together into one scale. 

Second, it will be important in future research to 

consider the hierarchical nature of career obstacles. The 

level of the career obstacle being studied should be 

considered, rather than assessing career obstacles as if 

they are all function in a parallel fashion. Otherwise, 

obstacles that are subsumed by or are simply correlates of 

more pervasive obstacles may appear to be more important in 

an analysis than they truly are. The hierarchy suggested 

here involving three categories of obstacles may be a useful 

framework for future research on career obstacles. 

Third, future research should continue to use a 

multidimensional framework to assess the adolescent-parent 
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relationship. In addition, marital conflict and 

dysfunctional parent-child relationship factors contributed 

heavily to our understanding of career obstacles in this 

study. These variables are just beginning to be explored in 

the career area. Continued research with these variables 

will broaden our understanding of the interplay between 

career development and the larger adolescent development 

process. 
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INFORMED CONSENT 

The purpose of this research is to study what factors influence 
students in making a career choice. The study will involve the 
following: 

Completing questionnaires about family relationships and 
my thoughts and feelings about making career plans. 

To receive a summary of the results of this study send your request 
and a self-addressed, stamped envelope to Ms. Nancy Polk in the 
Psychology Department. 

If you are willing to participate please read and sign below. This 
form will be separated from the questionnaires upon receipt. 

Thank you for your participation. 

Nancy E. Polk, M. S. 
Doctoral student 
Counseling Psychology Department 
University of North Texas 

I have read/heard a clear explanation and understand the nature of 
the study. I understand that the study is for research purposes, 
and that I may withdraw my consent for my participation at any 
time. 

With my understanding of this, having received this information and 
satisfactory answers to the questions I have asked, I voluntarily 
consent to participate in the study. 

Name(print) 

Signature 

Social Security # _ 

Date 

Phone Number 

CIass/Instructor 
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PERSONAL DATA QUESTIONNAIRE 

INSTRUCTIONS: In the space next to the items below, please fill in 
information when requested or enter the number that best answers 
the question in the spaces provided. Please answer every item. 

A. AGE 

GO 

s. YEAR : OF BIRTH (e.g., 

c. SEX 

1. male 

2. female 

D. MARITAL STATUS 

1. Single 

2. Harried 

3. Divorced 
4. Separated 

E. CLASS 

1. freshman 

2. sophomore 
3. junior 
4. senior 
5. graduate student 

6. other 

(/tj-M.) F* OVERALL GPA (e.g., 3.0) 

( /7J G. ETHNIC/RACIAL BACKGROUND 

1. African American 
2. Native American 
3. Caucasian 
4. Asian 
5. Hispanic 
6. Other 
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(«) RESIDENCE 

1. Dormitory 
2. Live at home with parents or family 
3. Live off campus without family 
4. Other 

FATHER'S OCCUPATION 

1. professional 
2. managerial 
3. sales 
4. trained worker 
5. laborer 
6. does not work outside the home 

J. MOTHER'S OCCUPATION 

1. professional 
2. managerial 
3. sales 
4. trained worker 
5. laborer 
6. does not work outside the home 

For the next two questions use the scale below to indicate highest 
year of education completed in years 

High School College Master's Doctoral 

9 10 11 12 13 14 15 IS 17 18 19 20* 

tz3-J-v) 

K. FATHER'S EDUCATIONAL LEVEL 

L. MOTHER'S EDUCATIONAL LEVEL 
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PSI 

INSTRUCTIONS: The following list of statements describes 
different aspects of students' relationships with both their 
mother and father. Imagine a scale ranging from 1 to 5 that tells 
how well each statement applies to you* In the space next to the 
statement, please enter a number from *1* (Not at all true of me) 
to "5* (Very true of me). If the statement does not apply enter a 
*1". Please be completely honest. Your answers are entirely 
confidential and will be useful only if they accurately describe 
you. 

Not at all A little bit Moderately Quite a bit Very true 
true of me true of me true of me true of me of me 

1 2 3 4 5 

1. I like to show my friends pictures of my mother. 

2. Sometimes my mother is a burden to me. 

3. I feel longing if I am away from my mother for too long. 

4. My ideas regarding racial equality are similiar to my 
mother's. 

5. My mother's wishes have influenced my selection of 

friends. 

6. I feel like I am constantly at war with my mother. 

7. I blame my mother for many of the problems I have. 

8. I wish I could trust my mother more. 

9. My attitudes about obscenity are similiar to my mother's. 

10. When I am in difficulty I usually call upon my mother to 

help me out of trouble. 

11. My mother is the most important person in the world to me. 

12. I have to be careful not to hurt my mother's feelings. 

U f ) 13. I wish that my mother lived nearer so I could visit her 
^ more frequently. 

Please continue on the next page 
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Hot at all A little bit Moderately Quite a bit Very true 
true of me true of me true of me true of me of me 

1 2 3 4 5 

$) 14. My opinions regarding the role of women are eimiliar to my 
mother's* 

15. I often ask my mother to assist me in solving personal 
problems. 

16. I sometimes feel like I'm being punished by my mother. 

17. Being away from my mother makes me feel lonely* 

18. I wish my mother wasn't so overprotective. 

19. My opinions regarding the role of men are similiar to my 
mother's. 

20. I wouldn't make a major purchase without my mother's 

approval. 

21. 2 wish my mother wouldn't try to manipulate me. 

22. I wish my mother wouldn't try to make fun of me* 

23. I sometimes call home just to hear my mother's voice* 

24* My religious beliefs are similiar to my mother's* 

25. My mother's wishes have influenced my choice of major at 
school. 

26* I feel that I have obligations to my mother that I wish I 

didn't have. 

27* My mother expects too much from me. 

28. I wish I could stop lying to my mother. 

29. My beliefs regarding how to raise children are similiar to 
my mother's. 

(&) 

J30. My mother helps me to make my budget. 

J31* While I am home on vacation I like to spend most of my 
time with my mother. 

Please continue on the next page 
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Not at all A little bit Moderately Quite a bit Very true 
true of me true of me true of me true of me of me 

1 2 3 4 5 

J32. I often wish that my mother would treat me more like an 
adult. 

J33. After being with my mother for vacation I find it 
difficult to leave her. 

_34. My values regarding honesty are similiar to my mother's. 

J35. I generally consult with my mother when I make plans for 
an out-of-town weekend. 

J36. I am often angry at my mother. 

.37. I like to hug and kiss my mother* 

_3S. I hate it when my mother makes suggestions about what 1 
do. 

J39. My attitudes about solitude are similiar to my mother's. 

_40. 1 consult with my mother when deciding about part-time 
employment. 

jll. I decide what to do according to whether my mother will 
approve of it. 

_42. Even when my mother has a good idea I refuse to listen to 
it because she made it. 

_43. When I do poorly in school I feel like I'm letting my 
mother down. 

_44. My attitudes regarding environmental protection are 
similiar to my mother's. 

_45. 1 ask my mother what to do when I get into a tough 
situation. 

_46. 2 wish my mother wouldn't try to get me to take sides with 
her. 

Please continue on the next page 
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Hot at all A little bit Moderately Quite a bit Very true 
true of me true of me true of me true of me of me 

j47. My mother is my best friend. 

_46. I argue with my mother over little things. 

_49* My beliefs about how the world began are similiar to my 
mother's. 

_50. I do what my mother decides on most questions that come 
up. 

_51. I seem to be closer to my mother than most people my age. 

_52. My mother is sometimes a source of embarrassment to me. 

J53. Sometimes I think I am too dependent on my mother* 

J54. My beliefs about what happens to people when they die are 
similiar to my mother's. 

_55. 1 ask for my mothers' advice when I am planning my 
vacation time. 

J56. I am sometimes ashamed of my mother. 

_57. I care too much about my mother's reactions. 

J58. I get angry when my mother criticizes me* 

J59. My attitudes regarding sex are similiar to my mother's. 

j&0. I like to have my mother help me pick out the clothing I 
* buy for special occasions. 

j&l. 1 sometimes feel like an extension of my mother. 

jS2. When I don't write my mother often enough I feel guilty. 

jB3. I feel uncomfortable keeping things from my mother. 

J&4. My attitudes regarding national defense are similiar to my 
mother's. 

jB5. I call my mother whenever anything goes wrong. 

P1 pA0O rnn + ̂  nijp r>r> nev+ no«o 
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Not at all A little bit Moderately Quite a bit Very true 
true of me true of me true of me true of me of me 

1 2 3 4 5 

66. I often have to make decisions for my mother. 

67. I'm not sure I could make it in life without my mother. 

68. I sometimes resent it when my mother tells me what to do. 

69. My attitudes regarding mentally ill people are similiar to 

my mother's. 

70. I like to show my friends pictures of my father. 

71. Sometimes my father is a burden to me. 

72. I feel longing if I am away from my father for too long. 

73. My ideas regarding racial equality are similiar to my 
father's. 

74. My father's wishes have influenced my selection of 

friends. 

75. I feel like I am constantly at war with my father. 

76. I blame my father for many of the problems I have. 

77. I wish I could trust my father more. 

78. My attitudes about obscenity are similiar to my father's. 

79. When I am in difficulty I usually call upon my father to 

help me out of trouble. 

80. My father is the most important person in the world to me. 

81. I have to be careful not to hurt my father's feelings. 

82. I wish that my father lived nearer so I could visit him 
more frequently. 

C^B) 83. My opinions regarding the role of women are similiar to my 
father's. 

Please continue on next page 
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Not at ail A little bit Moderately Quite a bit Very true 
true of aie true of *e true of me true of me of me 

1 2 3 4 5 

_84. I often ask ay father to assist »e in solving personal 
problems. 

_85. I sometimes feel like I'm being punished by my father* 

JS6. Being away from my father makes me feel lonely. 

JJ7. I wish my father wasn't so overprotective. 

88. My opinions regarding the role of men are similiar to my 
father's. 

j89. I wouldn't make a major purchase without my father's 
approval. 

_90. I wish my father wouldn't try to manipulate me. 

„9i. I wish my father wouldn't try to make fun of me. 

_92. I sometimes call home just to hear my father's voice. 

_93. My religious beliefs are similiar to my father's. 

J34. My father's wishes have Influenced my choice of major at 
school. 

_95. I feel that X have obligations to my father that 1 wish I 
didn't have. 

_9€». My father expects too much from me. 

_97. I wish 1 could stop lying to my father. 

_98. My beliefs regarding how to raise children are similiar to 
my father's. 

_99. My father helps me to make my budget. 

JLGO. While I am home on vacation I like to spend most of my 
time with my father. 

_101. I often wish that my father would treat me more like an 
adult. 

Please continue on the next page 
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Not at ell A little bit Moderately Quite a bit Very -^rue 
true of me true of me true of me true of me of me 

1 2 3 4 5 

102. After being with my father for vacation I find it 

difficult to leave him* 

103. My values regarding honesty are slmiliar to my father's* 

104. I generally consult with my father when I make plans for 

an out-of-town weekend. 

105. I am often angry at my father. 

106. I like to hug and kiss my father. 

107. I hate it when my father makes suggestions about what I 

do. 

108. My attitudes about solitude are similiar to my father's. 

109. I consult with my father when deciding about part-time 
employment* 

110. 1 decide what to do according to whether my father will 
approve of it. 

111. Even when my father has a good idea 1 refuse to listen to 
it because he made it. 

112. When I do poorly in school I feel like I'm letting my 
father down. 

113. My attitudes regarding environmental protection are 
similiar to my father's. 

114. I ask my father what to do when I get into a tough 
situation. 

115. I wish my father wouldn't try to get me to take sides with 

him. 

116. My father is my best friend. 

117. I argue with my father over little things. 

Please continue on the next page 
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Not at «11 A little bit Moderately Quite a bit Very *rue 
true of »e true of me true of we true of me of me 

1 2 3 4 5 

QiJ 118. My beliefs about how the world began are similiar to my 
\ father's. 

119. I do what my father decides on most questions that come 

up. 

120. I seem to be closer to my father than most people my age. 

121. Hy father is sometimes a source of embarrassment to me. 

122. Sometimes I think I am too dependent on my father. 

123. My beliefs about what happens to people when they die are 
similiar to my father's. 

124. I ask for my fathers' advice when I am planning my 

vacation time. 

125. I am sometimes ashamed of my father. 

126. I care too much about my father's reactions. 

127. I get angry when my father criticizes me. 

128. My attitudes regarding sex are similiar to my father's. 

129. X like to have my father help me pick out the clothing I 

buy for special occasions. 

130. I sometimes feel like an extension of my father. 

131. When I don't write my father often enough I feel guilty. 

132. I feel uncomfortable keeping things from my father. 

133. My attitudes regarding national defense are similiar to my 

father's. 

134. 1 call my father whenever anything goes wrong. 

135. I often have to make decisions for my father. 

Please continue on the next page 
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Not at all A little bit Moderately Quite a bit Very true 
true of me true of me true of me true of me of v 

1 2 3 4 5 

^ ) 136* I'm not sure I could make it in life without my father. 

137. I sometimes resent it when my father tells me what to do. 

6/j 138. My attitudes regarding mentally ill people are similiar to 
my father's. 

Please continue on the next page 
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RELATIONSHIPS QUESTIONNAIRE 

This questionnaire asks about your relationships with important 
people in your life-your mother, your father, and your close 
friends. Please read the directions to each part carefully. 

Fart I 

Each of the following statements asks about your feelings about 
your mother, or the woman who has acted as your mother. If you 
have more than one person acting as your mother (e.g., a natural 
mother and a stepmother) answer the questions for the one you feel 
has most influenced you. 

Please read each statement and in the blank next to each one, write 
in the number of the answer that tells how true the statement is 
for you now. 

Almost Never Hot Very Almost 
or Never Often Sometimes Often Always or 

True True True True Always True 
1 2 3 4 5 

1. My mother respects my feelings. 

2. I feel my mother does a good job as my mother. 

3. I wish I had a different mother. 

4. My mother accepts me as I am. 

5. I like to get my mother's point of view on things I'm 
concerned about. 

6. I feel it's no use letting my feelings show around my 

mother. 

7. My mother can tell when I'm upset about something. 

8. Talking over my problems with my mother makes me feel 
ashamed or foolish. 

Please continue on the next page 
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Almost Never Hot Very Almost 
or Never Often Sometimes Often Always or 

True True True True Always True 
1 2 3 4 5 

9. My mother expects too much from me. 

10, I get upset easily around my mother. 

11. I get upset a lot more than my mother knows about. 

12. When we discuss things, my mother cares about my 

point of view. 

13. My mother trusts my judgment. 

14. My mother has her own problems, so I don't bother her 

with mine. 

15. My mother helps me to understand myself better. 

16. I tell my mother about my problems and troubles. 

17. I feel angry with my mother. 

18. I don't get much attention from my mother. 

19. My mother helps me to talk about my difficulties. 

20. My mother understands me. 

21. When I am angry about something, my mother tries to 

be understanding. 

22. I trust my mother. 

23. My mother doesn't understand what I'm going through 
these days. 

24. I can count on my mother when I need to get something 
off my chest. 

25. If my mother knows something is bothering me, she 
asks me about it. 

Please continue on the next page 
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Part II. 

This part asks about your feelings about your father, or the man 
who has acted as your father. If you have more than one person 
acting as your father (e.g., natural father and step father) answer 
the questions for the one you feel has most influenced you. 

Almost Never Not Very Almost 
or Never Often Sometimes Often Always or 

True True True True Always True 
1 2 3 4 5 

1. My father respects my feelings. 

2. I feel my father does a good job as my father. 

3. I wish I had a different father. 

4. My father accepts me as I am. 

5. I like to get my father's point of view on things I'm 
concerned about. 

6. I feel it's no use letting my feelings show around my 

father. 

7. My father can tell when I'm upset about something. 

8. Talking over my problems with my father makes me feel 

ashamed or foolish. 

9. My father expects too much from me. 

10. I get upset easily around my father. 

11. I get upset a lot more than my father knows about. 

12. When we discuss things, my father cares about my 
point of view. 

( W 

.13. My father trusts my judgment. 

.14. My father has his own problems, so I don't bother him 
with mine. 

Please continue on the next page 
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Almost Never Hot Very Almost 
or Never Often Sometimes Often Always or 

True True True True Always True 
1 2 3 4 5 

15. My father helps me to understand myself better. 

16. I tell my father about my problems and troubles. 

17. I feel angry with my father. 

18. I don't get much attention from my father. 

19. My father helps me to talk about my difficulties. 

20. My father understands me. 

21. When I am angry about something, my father tries to 

be understanding. 

22. I trust my father. 

23. My father doesn't understand what I'm going through 
these days. 

24. I can count on my father when I need to get something 
off my chest. 

25. If my father knows something is bothering me, he 
asks me about it. 

Please continue on the next page 
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Part III. 

This part asks about your feelings about your relationships with 
your close friends. Please read each statement and write the ONE 
number that tells how true the statement is for you now. 

Almost Never Not Very Almost 
or Never Often Sometimes Often Always or 

True True True True Always True 
1 2 3 4 5 

/-7J !• I like to get my friend's point of view on things I'm 
concerned about* 

2. My friends can tell when I'm upset about something. 

3. When we discuss things, my friends care about my 
point of view. 

4. Talking over my problems with my friends makes me 

feel ashamed or foolish. 

5. I wish I had different friends. 

6. My friends understand me. 

7. My friends help me to talk about my difficulties. 

8. My friends accept me as I am. 

9. I feel the need to be in touch with my friends more 
often. 

10. My friends don't understand what I'm going through 

these days. 

11. I feel alone or apart when I'm with my friends. 

12. My friends listen to what I have to say. 

13. I feel my friends are good friends. 

14. My friends are fairly easy to talk to. 

.15. When I am angry about something, my friends try to 
be understanding. 

Please continue on the next page 
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Almost Never Hot Very Almost 
or Never Often Sometimes Often Always or 

True True True True Always True 
1 2 3 4 5 

16. My friends help me to understand myself better. 

17. My friends care about how I am. 

18. I feel angry with my friends. 

19. I can count on my friends when I need to get 

something off my chest. 

20. I trust my friends. 

21. My friends respect my feelings. 

22. I get upset a lot more than my friends know about. 

23. It seems as if my friends are irritated with me for 

no reason. 

24. I can tell my friends about my problems and troubles. 

25. If my friends know something is bothering me, they 
ask me about it. 

Please continue on the next page 
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DIRECTIONS: Using the scale below, respond to each item below by indicating 
how true each item is of you and/or your parents. 

PLEASE NOTE: This questionnaire seeks to clarify family process in the home 
environment with which you are currently most closely associated* Therefore, 
if your biological parents are divorced and remarried and you either (a) live 
with a parent and a stepparent or (b) have closer contact with one parent-
stepparent pair than the other, refer to the closer parental pair when 
answering these questions. Otherwise, answer all questions by referring to 
your biological parents. 

Completely False Mostly False Not Sure Mostly True Completely True 
1 2 3 4 5 

1. My mother depends on me for emotional support. 

2. Once I'm on my own, things in my family won't be the same. 

3. My parents argue a lot. 

4. I spend more time with my family than with my friends. 

5. I worry about my parents' future. 

6. My father seeks me out for advice. 

7. Time is passing too quickly. 

8. I think I've been sheltered from the real world. 

9. My parents let me make my own decisions. 

.10. I'm anxious about leaving home. 

.11. I wonder if my parents will divorce. 

.12. I don't keep any secrets from my mother. 

.13. My father tells me things he won't tell my mother. 

.14. I consider my mother to be a mature adult. 

.15. I want to live close to my parents' home. 

.16. My mother expects to know everything I'm doing. 

Please go to the next page 
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Completely False Mostly False Not Sure Mostly True Completely True 
1 2 3 4 5 

.17. My father respects my rights as an individual* 

..18. I feel secure that my parents can work out their differences. 

.19. I can't wait to be totally on my own. 

.20. My mother often acts like a child. 

.21. My parents seem to be drifting apart. 

.22. My father will be very hurt if I don't live near him. 

.23. I worry about my family's future. 

.24. My father depends on me for emotional support. 

.25. I'm prepared to move wherever I can find a good job. 

.26. My parents are in love with one another. 

.27. My folks look forward to their kid(s) growing up. 

.28. I consider my father to be a mature adult. 

.29. My mother worries too much about me. 

.30. My father expects to know everything I'm doing. 

.31. There are matters my parents won't discuss with each other. 

.32. My parents seem happier than they really are. 

.33. I want to stay close to my family. 

.34. My mother seeks me out for advice. 

.35. My father often acts like a child. 

.36. The family seems to be breaking apart. 

.37. My parents stay together for the children. 

.38. My father worries too much about me. 

Please go to the next page 
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Completely False Mostly False Not Sure Mostly True Completely True 
1 2 3 4 5 

39, I worry about the rest of the family more than my parents do. 

40. There is tension in my parents' relationship. 

41. My parents usually consult me before making household decisions. 

42. I'm not sure why my parents are together. 

43. My mother respects my rights as an individual. 

44. I don't keep any secrets from my father. 

45. My mother tells me things she won't tell my father. 

46. My mother will be very hurt if I don't live near her. 

47. My parents can handle stress. 

48. I wish I were younger. 

49. My parents' marriage is solid. 

50. My parents know what is best for me. 
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Request to Use the Career Decision Profile 

The Career Decision Profile is being developed for future publication and operational use. The 
present version is copyrighted to protect It for publication. Until the operational version of the 
instrument is published, the CDP can be reproduced and used under conditions of the "Agreement" 
below. Receipt of this signed agreement constitutes permission from the author of the CDP to use 
the instrument as specified in the "Project Description" below. 

Name: MA+Juf <f - f o<-kt Phone: 2f l </ 

Title: —•* A"t/U{ eCA&yJ 

Address: 6 

mc 

Project Description: (Briefly describe your intended use of the CDP. If you have not yet decided 
how you will use it, so indicate, and when a decision is made, please inform the author by 
letter. If more space is needed to describe your project, use the back of this form.) 

~k CJjjuu. illy 

Agreement: I agree to use the CDP only for the purpose stated in this request, and 1 will reproduce 
the instrument only in the quantity needed for this project. I agree to share the results of this project 
with the author of the CDP. I agree to restrict the use of any items from the CDP to this project, 
and I will not release these to other persons. Upon publication of the CDP, 1 will destroy all copies 
of this pre-publication version. 

(Signature) (Date) 

Please return this form signed to: Lawrence K. Jones 
North Carolina State University 
Box 7801 
Raleigh, NC 27695 
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Career Decision Profile 

(w/J 

(b) 

Directions: This inventory is designed to help you think about your career 
choice. You will consider: 

a. How decided you are, 
b. How comfortable you are with your decision, and 
c. Your career decision needs. 

There are no right or wrong answers. Just give the answer that best fits you. 
Do not spend too much time on any one statement. 

Have you decided on an occupation? How certain are you? Think about it for a 
moment Now circle the appropriate number (1-8) below to show how much you 
agree with the following statements: 

Deddedaest 
1. I have an occupational field in mind that I want to work in (for example, medicine, 

agriculture, management, or the performing arts). 

STRONGLY DISAGREE 1 2 3 4 5 6 7 8 STRONGLY AGREE 

2. I have decided on the occupation I want to enter (for example, electrical engineer, 
nurse, or cook). 

STRONGLY DISAGREE 1 2 3 4 5 6 7 8 STRONGLY AGREE 

H 

Now that you have indicated how decided you are, how do you feel about where you 
are in the process of making a choice? 

Comfort 

3. I (eel at ease and comfortable with where I am in making a vocational decision. 

STRONGLY DISAGREE 1 6 

4 . I'm not worried about my career choice. 

STRONGLY DISAGREE 1 2 3 4 5 6 

8 STRONGLY AGREE 

8 STRONGLY AGREE 

UmW riltafi fir 

S f e c i d e d n e u 
({NfliMK U2) 

Sadftf r i i fcpf* 
Comfort 

(qwdtat 314} 
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Career Decision Needs 
Now you will read statements people make when talking about making an occu-
pational choice. Please read each statement and circle the number that shows the 
extent to which you agree or disagree that it describes you. 

(air) 

(*>) 

fyf) 

(</&) 

fa) 

SeitbuA 
5. I wish I knew which occupations best fit my personality. 

STRONGLY DISAGREE 1 2 3 4 5 6 7 

6. I need to have a clearer idea of what my interests are. 

STRONGLY DISAGREE 1 2 3 4 5 6 7 

8 STRONGLY AGREE 

8 STRONGLY AGREE 

7. I need to have a clearer idea of my abilities, my major strengths and weaknesses. 

STRONGLY DISAGREE 1 2 3 4 5 6 7 8 STRONGLY AGREE 

Section 8 
8. I need information about educational programs I want to enter. 

STRONGLY OISAGREE 1 2 3 4 5 6 7 8 STRONGLY AGREE 

9. I do not feet I know enough about the occupations that I am considering. 

STRONGLY DISAGREE 1 2 3 4 5 6 7 8 STRONGLY AGREE 

10. I know what my interests and abilities are, but I am unsure how to find occupations 
that match them. 

STRONGLY DISAGREE 1 2 3 4 5 6 7 . 8 STRONGLY AGREE 

ym nihil 
/ $*ctioi» A 

S-7) 

)*• if rtifefi fir 
Section I 
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Section C 
1 I . I feel relieved if someone else makes a decision tor me. 

STRONGLY DISAGREE 1 2 3 4 5 6 7 8 STRONGLY AGREE 

12. I am an indecisive person; I delay deciding and have difficulty making up my 
mind. 

STRONGLY DISAGREE 1 2 3 4 5 

13. I frequently have difficulty making decisions. 

STRONGLY DISAGREE 1 2 3 4 5 

8 STRONGLY AGREE 

8 STRONGLY AGREE 

(tv) 

{ p i 

Settbu D 
14. I don't need to make a vocational choice at this time. 

STRONGLY DISAGREE 1 2 3 4 5 6 7 STRONGLY AGREE 

15. My future work or career is not that important to me right now. 

STRONGLY DISAGREE 1 2 3 4 5 6 7 8 STRONGLY AGREE 

14. I don't have strong interests in any occupational field. 

STRONGLY OISAGREE 1 2 3 4 5 6 7 8 STRONGLY AGREE 

Sw/if rillnf* f« 
/ Section C 

Other Factors 
Please write down any other factors that are important in understanding your situation: 

/ Section 0 
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ATTITUDE QUESTIONNAIRE 

Directions: This questionnaire contains items regarding attitudes 
of college students. Please read each statement carefully. Then 
decide how strongly you agree or disagree with each statement. 

Mark your answers by WRITING THE NUMBER 1, 2, 3, 4, 5, or 6 ON THE 
LINE NEXT TO THE QUESTION YOU ARE READING. This number indicates 
how closely each statement describes you and your feelings at the 
present time. There are no right or wrong answers. Please use the 
following key and DO NOT make up any of your own numbers. 

1-~If you STRONGLY DISAGREE 
2--If you MODERATELY DISAGREE 
3--If you SLIGHTLY DISAGREE 
4--If you SLIGHTLY AGREE 
5--If you MODERATELY AGREE 
6--If you STRONGLY AGREE 

Strongly Moderately Slightly Slightly Moderately Strongly 
Disagree Disagree Disagree Agree Agree Agree 

1 2 3 4 5 6 

1. I feel as if most people would be surprised to know the 
"real me. • 

2. I often (more than SOX of the time) feel overwhelmed when 
I picture myself in a specific job. 

3. When faced with several options in an important area in 
my life, I have a difficult time deciding which option 

would be the best one. 

4. If I wore the type of clothes I really want to wear, I'm 
afraid my friends wouldn't want to spend time with me. 

5. Once I make a major decision, I feel as if I cannot 
change my mind. 

6. Sometimes I'm afraid that being successful will lead to 
personal loneliness. 

7. Being labeled a successful person means I always have to 
be a "super" person — and that gets very tiring. 

Please continue to the next page 
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Strongly Moderately Slightly Slightly Moderately Strongly 
Disagree Disagree Disagree Agree Agree Agree 

1 2 3 4 5 6 

8. I feel badly about myself for quite a while (more than 
two weeks) when I have made a mistake about an important 
decision. 

9. My friends tell me I have trouble making decisions. 

.10. Being successful (e.g., in school, sports, etc.) has 
caused a lot of problems in my life. 

.11. Sometimes I will ignore a decision I should make because 
I don't want to make a mistake. 

.12. People have higher expectations for those who succeed--
and the pressure can be too intense. 

.13* 1 often keep my thoughts to myself because I'm afraid my 
friends would disapprove. 

.14. There are times when I do not make an important decision 
because I am afraid of failing. 

.15. When I feel I have made a mistake about an important 
decision, I don't worry or dwell upon it. 

,16. I often (more than 50% of the time) "shrug off" 
compliments from others because the comments do not truly 
reflect who I am. 

,17. I worry that I won't find the best major for me. 

.18. If I become successful in my job, I'm afraid I will lose 
close ties to important people in my life. 

,19. It upsets me when important people in my life are 
disappointed in my decisions. 

,20. I feel as if I have always had trouble making decisions. 

,21. It rarely bothers me when my friends do not agree with 
the choices I make about important events in my life. 

Please continue to the next page 



163 

{>) 

fa 

Strongly Moderately Slightly Slightly Moderately Strongly 
Disagree Disagree Disagree Agree Agree Agree 

1 2 3 4 5 6 

m22. I often (more than 50% of the time) feel confident that 
I will succeed at what I choose to do. 

.23. I often (more than 50% of the time) worry that I will be 
disappointed in my performance, no matter what major or 
career I choose. 

.24. If I dated someone for more than 6 months, it would be 
hard to spend as much time on myself <my friends, my 
work, etc.) as I would like. 

.25. If I am a leader in my career, I'm afraid a lot of people 
won't like me. 

.28. I feel a great deal of pressure from significant people 
in my life whenever I am facing a major decision. 

.27. I know that I make mistakes and I am comfortable when I 
do so. 

.26. When I'm faced with an important decision, I change my 
mind a lot. 

_29. After I have made a decision about an important issue, I 
continue to think about the alternatives I did not 
choose. 

.30. When I make a major decision, I feel as if I'm losing out 
on many other opportunities. 

_31. I can never do well enough. 

_32. I consider myself to be a person who has difficulty 
making decisions. 

_33. I wouldn't date a person my friends disliked; then they 
would dislike me, too. 

.34. I am rarely satisfied with decisions that I make. 

Please continue to the next page 
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Strongly Moderately Slightly Slightly Moderately Strongly 
Disagree Disagree Disagree Agree Agree Agree 

1 2 3 4 5 6 

_35. Choosing a college major has been very difficult for me. 

_36. Picking a major has been difficult for me because I'm not 
sure that I will get mostly A's. 

_37. When I choose my career, it is important to me that my 
parents are pleased. 

_38. Sometimes I feel trapped when it is time to make an 
important choice, 

.39. I worry about what my friends think regarding important 
decisions that I make. 

.40. Whenever I am faced with an important decision, I worry 
about whether or not I will make the wrong choice. 

Please continue to the next page 
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CAREER QUESTIONNAIRE 

INSTRUCTIONS! For each statement below, please read carefully and 
indicate hov such confidence you have that you could accomplish each of 
these tasks by marking your ansver according to the following 10-point 
continuum. 

No Confidence Very Little Some Much Complete 
at all Confidence Confidence Confidence Confidence 

0 1 2 3 4 3 6 7 8 9 

Examplei How much confidence do you have that you coulds 

A* Summarize the skills you have developed in the jobs 
you have held? 

If your response on the 10~point continuum was 5, "some 
confidence,1 you would write the number 5 in the right 
hand blank. 

No Confidence Very Little Some Much Complete 
at all Confidence Confidence Confidence Confidence 

0 1 2 3 4 5 6 7 8 9 

v 
HOW MUCH CONFIDENCE DO YOU HAVE THAT YOU COULD 

1. List several majors that you are interested in. 

2. Find information in the library about occupations you are 
interested in. 

3. Select one major from a list of potential majors you are 

considering. 

4. Hake a plan of your goals for the next five years. 

S. Determine the steps to take if you are having academic trouble 

with an aspect of your chosen major. 

6. Accurately assess your abilities. 

7. Find information about companies who employ people with college 
majors in English. 

Please continue on the next page 
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at ell Confidence Confidence Confidence Confidence 

0 1 2 3 4 3 6 7 8 9 

HOW MUCH CONFIDENCE DO YOU HAVE THAT YOU COULD 

(/?) 8. Select one occupation fro* e list of potential occupation® you are 
considering* 

9. Determine the steps you need to take to successfully complete your 
chosen major. 

10. Persistently work at your major or career goal even when you get 

frustrated. 

11. List several occupations that you are Interested in. 

12. Find information about educational programs in engineering. 

13. Choose a career that will fit your preferred lifestyle. 

14. Prepare a good resume. 

15. Change majors if you did not like your first choice. 

16. Determine what your ideal job would be. 

17. Talk to a faculty member in a department you are considering for a 
major* 

18. Hake a career decision and then not worry about whether it was 

right or wrong. 

19. Get letters of recommendation from your professors. 

20. Change occupations if you are not satisfied with the one you 

enter. 

21. Decide what you value most in an occupation. 

22. Ask a faculty member about graduate schools and job opportunities 
in your major. 

(*0 
_23. Choose a major or career that your parents do not approve of. 

J24. Get involved in a work experience relevant to your future goals. 

Please continue on the next page 
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No Confidence Very Little Some Much Complete 
at ell Confidence Confidence Confidence Confidence 

0 1 2 3 4 5 6 7 8 9 

HOW MUCH CONFIDENCE DO YOU HAVE THAT YOU COULD 

&() 25. Resist attempt* of parents or friends to push you into a career or 
major you believe is beyond your abilities. 

26. Figure out whether you have the ability to successfully take math 
courses. 

27. Describe the job duties of the career/occupation you would like to 

pursue. 

28. Choose a career in which most workers are the opposite sex. 

29. Find and use the Placement Office on campus. 

30. Hove to another city to get the kind of job you really vould 

like. 

31. Determine the academic subject you have the most ability in. 

32. Find the employment trends for an occupation in the 90's. 

33. Choose a major or career that will fit your interests. 

34. Decide whether or not you will need to attend graduate or 
professional school to achieve your career goals. 

35. Apply again to graduate schools after being rejected the first 
time. 

36. Determine whether you would rather work primarily with people or 
with information. 

37. Find out about the average yearly earnings of people in an 

occupation. 

38. Choose a major or career that will suit your abilities. 

39. Plan course work outside of your major that will help you in your 
future career. 

40. Identify some reasonable major or career alternatives if you are 
unable to get your first choice. 

uyj 41. Figure out what you are and are not ready to sacrifice to achieve 
your career goals. 

Please continue on the next page 
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at ell Confidence Confidence Confidence Confidence 

0 1 2 3 4 5 6 7 6 9 

HOW MUCH CONFIDENCE DO YOU HAVE THAT YOU COULD 

_42. Talk with a person already employed in the field you are 
interested in. 

43* Choose the best major for you even if it took longer to finish 
your college degree. 

44. Identify employers, firms, institutions relevant to your career 
possibilities. 

45. Go back to school to get a graduate degree after being out of 

school 5-10 years. 

46. Define the type of lifestyle you would like to live. 

47. Find information about graduate or professional schools. 

48. Choose the major you want even though the job market is declining 

with opportunities in this field* 

49. Successfully manage the job interview process. 

50. Come up with a strategy to deal with flunking out of college. 

51. I believe that I can successfully decide on a major and feel 
comfortable with it. 

kfi) 52. I believe that I can successfully decide on a career and feel 
comfortable with it. 

Please continue on the next page 
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CAREER SCALE 

Instructions: This questionnaire asks you some questions about 
your attitudes and feelings about career planning. Please read 
each statement carefully. Then decide how strongly you agree or 
disagree with the statement. Next to each statement, please write 
the number of the answer that expresses how your feelings at the 
present time. There are no right or wrong answers. 

1--If you STRONGLY DISAGREE 
2--If you MODERATELY DISAGREE 
3--If you SLIGHTLY DISAGREE 
4--If you SLIGHTLY AGREE 
5--If you MODERATELY AGREE 
6--If you STRONGLY AGREE 

Strongly Moderately Slightly Slightly Moderately Strongly 
Disagree Disagree Disagree Agree Agree Agree 

1 2 3 4 5 6 

1. No single occupation appeals strongly to me. 

2. During the last three months I have sought information 
on specific areas of career interest. 

3. I am being pressured by people important to me to make 
a career choice. 

4. I often think unpleasant things will happen after making 
a decision. 

5. I know a great deal of information about different 
occupations. 

6. I have trouble making decisions in many areas of 
my life. 

7. An influential person in my life does not approve of my 
career choice. 

8. I think I will succeed in whatever occupation I choose. 

9. I have confidence in my ability to solve problems that 
arise in my life. 

Please go to the next page 
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Strongly Moderately Slightly Slightly Moderately Strongly 
Disagree Disagree Disagree Agree Agree Agree 

1 2 3 4 5 6 

7I 10, I do not think I am going to choose or have chosen a 
career that conflicts with the wishes of my parents. 

11* When I feel I have made a mistake about an important 
decision, I don't worry or dwell upon it* 

12. I do not have the money to follow the career I want the 
most. 

13. I am confident that I can make a good career choice for 
myself. 

14. It is difficult for me to make a career decision right 
now because I'd be going against the wishes of someone 
important to me if I did so. 

15. Choosing a college major has not been very difficult for 
me. 

16. I think the employment and economic opportunities look 
good for me in the 90's. 

17. During the last three months I have thought of myself in 
various career rolee that I have been considering. 

18. It is important to me to be making progress in career 
planning at this time. 

19. My parents are concerned that I will not make enough 
money in the career I want to pursue. 

20. I know how to get the information on careers that 
I need. 

21. After I have made a decision about an important issue, 
I continue to think about the alternatives I did not 
choose. 

.22. I am sure from year to year what my interests and 
talents are. 

_23. I think I am going to choose or have chosen a career 
that conflicts with the expectations my friends have for 
me. 

Please go to the next page 
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Strongly Moderately Slightly Slightly Moderately Strongly 
Disagree Disagree Disagree Agree Agree Agree 

1 2 3 4 5 6 

( & 0 24. I do not think it will be possible for me to pursue the 

career I want. 

25. I know a great deal about my interests and abilities. 

26. It is important to me to have a career. 

27. It is difficult to separate what I want for a career 
from what others want me to do in my career. 

28. Sometimes I will ignore a decision I should make 
because I don't want to make a mistake. 

29. I often (more than 50% of the time) "shrug off" 
compliments from others because the comments do not 
truly reflect who I am. 

30. I think I need to choose a career and commit to it for 
the rest of my life. 

31. I have avoided gathering career information in the last 
three months. 

32. I hope I can find a way to please myself and my parents 
with my career decision. 

33. I know that I make mistakes and I am comfortable when I 
do so. 

34. I would like to increase the number of occupations I am 
considering. 

35. I am not being pressured by people important to me to 
get more education in preparation for my career. 

36. I need more information on what kinds of people enter 

different occupations. 

37. I worry that I won't find the best major for me. 

fag) 38. It seems like other people are always trying to tell me 
^ what to major in or what career choice to make. 

Please go to the next page 
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39. In what ways has your relationship with your mother or father 
affected your progress in choosing a career? 

Please write in your response below. 

40. If you are undecided on a career choice or uncomfortable with 
the choice you have made, what do you think is getting in the 
way of you making a career choice you are happy with? 

Please write in your response below. 

THANK YOU FOR PARTICIPATING IN THIS STUDY. IF YOU WISH TO DISCUSS 
THIS STUDY OR ANY REACTIONS YOU HAD FEEL FREE TO CONTACT ME. 

Nancy Polk, M.S. 
Doctoral student 
Psychology Department 
University of North Texas 
<817) 565-2871 
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Table 1 

Subject Characteristics 

Variable n % of Sample 

Male Sample (n = 150) 

18 69 

19 81 

Class Standing 

Freshman 106 

Sophomore 43 

Junior 1 

Marital Status 

Single 150 

Ethnicity 

Caucasian 115 

African-American 11 

Hispanic 10 

Native American 8 

Asian 3 

Other 3 

Living Situation 

Dormitory on campus 70 

At home with parents 31 

Off campus w/o parents 42 

Other 7 

46.0 

54.0 

70.7 

28.6 

.7 

100.0 

76.7 

• 7.3 

6.7 

5.3 

2.0 

2.0 

46.7 

20.6 

28.0 

4.7 

(Table continues) 
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Table 1—continued 

Variable n % of Sample 

Female Sample (n = 150) 

Aae 

18 61 40.7 

19 89 59.3 

Class Standing 

Freshman 112 74.7 

Sophomore 38 25.3 

Marital Status 

Single 147 98.0 

Married 2 1.3 

Separated 1 .7 

Ethnicity 

Caucasian 106 70.7 

African-American 24 16.0 

Hispanic 8 5.3 

Asian 7 4.7 

Native American 4 2.7 

Other 1 .6 

Living Situation 

Dormitory on campus 102 68.0 

At home with parents 24 16.0 

Off campus w/o parents 24 16.0 
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Table 2 

Means. Standard Deviations, and Ranges of the Separation-

Individuation Variables 

Scale M SD Possible range Range 

PS I 

PS I 

PS I 

Male Sample (N = 150) 

FI 67. .15 17. .90 0 - 104 23 - 100 
EI 90. .35 22. ,47 0 - 136 39 - 133 
CI 146. .98 29. ,33 0 - 200 68 - 200 
AI 53. .10 21. ,00 0 - 112 8 - 104 

IPPA-parents 178. .44 32. ,84 50 - 250 99 - 250 

FSS 
MC 30. .29 11. .44 13 - 65 13 - 58 
P-C relat. 92. .63 14. .89 37 - 185 52 - 126 

Female Sample (N = 150) 

FI 63. .31 19, .61 0 - 104 14 - 102 
EI 78. .44 24. .21 0 - 136 22 - 125 
CI 152. .01 26. .65 0 - 200 81 - 199 
AI 50. .99 22. .05 0 - 112 2 - 108 

IPPA-parents 184. , 62 30. ,59 50 - 250 110 - 246 

FSS 
MC 32. , 13 11. ,90 13 - 65 14 - 60 
P-C relat. 94. ,03 13. ,57 37 - 185 59 - 133 

Combined Sample (N = 300) 

FI 65.23 18.84 0 - 104 14 - 102 
EI 84.39 24.07 0 - 136 22 - 133 
CI 149.49 28.09 0 - 200 68 - 200 
AI 52.05 21.52 0 - 112 2 - 108 

(Table continues) 
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Scale M SD Possible range Range 

IPPA-parents 181.53 31.83 50 - 250 99 - 250 

FSS 
MC 31.21 11.69 13 - 65 13 - 60 
P-C relat. 93.33 14.24 37 - 185 52 - 133 

Note. PSI = Psychological Separation Inventory. FI = 

functional independence. EI = emotional independence. CI = 

conflictual independence. AI = attitudinal independence. 

IPPA = Inventory of Parent and Peer Attachment. FSS = 

Family Structure Survey. MC = Marital Conflict. P-C relat. 

= Dysfunctional Parent-child relationship = the sum of 

Parent-Child Role Reversal, Parent-Child Overinvolvement, 

and Fear of Separation scales of the FSS. 
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Table 3 

Means. Standard Deviations, and Ranges of the Career 

Decision-Making Obstacle Variables 

Scale M SD Possible range Range 

Male Sample (N = 150) 
CDP 

Lack-self-clarity 14 .43 6. 11 3 - 24 3 - 24 
Lack-occup. info. 13 .87 4. 89 3 - 24 3 - 24 
Indecisiveness 10 .05 5. 33 3 - 24 3 - 24 

Fear of Commitment 121 .33 31. 31 40 - 240 58 - 215 

Conflict with Others 22 .62 8. 68 9 - 54 9 - 47 

Prob. Solv. deficit 92 .83 23. 31 32 - 192 37 - 159 

Self-eff. deficit 125 

o
 
o
 • 67. 18 0 - 450 0 - 293 

Female Sample (N = 150) 

CDP 

Lack-self-clarity 14. .39 6. 32 3 - 24 . 3 - 24 
Lack-occup. info. 13. .96 5. 15 3 - 24 3 - 24 
Indecisiveness 11. .63 5. 92 3 - 24 3 - 24 

Fear of Commitment 124. .78 30. 10 40 - 240 57 - 215 

Conflict with Others 20. .05 7. 89 9 - 54 9 - 44 

Prob. Solv. deficit 93. .00 19 .57 32 - 192 42 - 150 

Self-eff. deficit 130. .33 66 .23 0 - 450 9 - 302 

Combined Sample (N = 300) 

CDP 

14.41 6.21 3 - 24 3 - 24 
13.91 5.01 3 - 24 3 - 24 
10.84 5.68 3 - 24 3 - 24 Indecisiveness 

(Table continues) 
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Scale M SD Possible range Range 

Fear of Commitment 123. 05 30. 71 40 - 240 57 - 215 

Conflict with Others 21. 34 8. 38 9 - 54 9 - 47 

Prob. Solv. deficit 92. 92 21. 48 32 - 192 37 - 159 

Self-eff. deficit 127. 67 66. 65 0 - 450 0 - 302 

Note. CDP = Career Decision Profile. Lack-self-clarity = 

perceived lack of self-clarity with regard to interests and 

abilities. Lack-occup. info. = perceived lack of 

information about occupations and training. Conflict with 

Others = conflict with significant others over career choice 

issues. Prob. Solv. deficit = perceived deficit in problem-

solving behaviors and attitudes (Problem Solving Inventory). 

Self-eff. deficit = lack of confidence in career decision-

making tasks. Scoring of items on the Career Decision-

Making Self-Efficacy Scale were reversed so that high scores 

= self-efficacy deficit. 
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Table 4 

Canonical Analysis of Measures of Separation-individuation 

and Measures of Career Decision-Making Obstacles 

Root R R2 F df 
Redundancy 

E a 
indexes 
b 

Male 

1 .67 .45 2.83 49 

Female 

.0001 16.88 14.84 

1 .68 .46 2.79 49 

Combined Sample 

.0001 14.91 10.71 

1 .66 .44 4.79 49 .0001 

2 .28 .08 1.52 36 .05 15.44 11.73 

Note. R = canonical correlation coefficient. 

a = Percent of variance in the separation-individuation 

variables accounted for by the career decision-making 

obstacle variables, b = Percent of variance in the career 

decision-making obstacle variables accounted for by the 

separation-individuation variables. 
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Table 5 

Structural Coefficients for Canonical Analysis of Measures 

of Separation-Individuation and Measures of Career Decision-

Making Obstacles - Combined Sample (N = 300) 

Separation-Individuation Career Obstacles 

Root 1 

FI -.23 
AI .19 
EI -.18 
CI -.81 
IPPA -.55 
Marital conflict .29 
P-C interactions .79 

FI .11 
AI .02 
EI .47 
CI .23 
IPPA -.37 
Marital conflict .33 
P-C interactions -.02 

Root 2 

.26 Lack-self-clarity 

.30 Lack-occup. info 

.67 Indecisiveness 

.93 Fear-Commitment 

.67 Conflict-others 

.45 Prob. Solv. deficit 

.46 Self-effic. deficit 

•.54 Lack-self-clarity 
.32 Lack-occup. info 
.30 Indecisiveness 
•.09 Fear-Commitment 
.07 Conflict-others 
.20 Prob. Solv. deficit 
.53 Self-effic. deficit 

Note. FI = Functional Independence. AI = Attitudinal 

Independence. EI = Emotional Independence. CI = 

Conflictual Independence. IPPA = Inventory of Parent and 

Peer Attachment. P-C interactions = Sum of Parent-Child 

Role Reversal, Fear of Separation, and Parent-Child 

Overinvolvement scales on the Family Structure Survey. 

Conflict-others = conflict with significant others over 

career choice issues. Prob. Solv. deficit = deficit in 

problem-solving appraisal. Self-effic. deficit = Scoring of 

items on the Career Decision-Making Self-Efficacy Scale 

reversed so that high scores = self-efficacy deficit. 
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Table 6 

Structural Coefficients for Canonical Analysis of Measures 

Makina Obstacles -Males (N = 150) 

Separation-Individuation Career Obstacles 

FI -.26 .06 Lack-self-clarity 

AI .18 .25 Lack-occup. info 

EI -.16 .69 Indecisiveness 

CI -.81 .91 Fear-Commitment 

IPPA -.67 .68 Conflict-others 

Marital conflict .43 .44 Prob. Solv. deficit 

P-C interactions .78 .61 Self-effic. deficit 

Note. FI = Functional Independence. AI = Attitudinal 

Independence. EI = Emotional Independence. CI = 

Conflictual Independence. IPPA = Inventory of Parent and 

Peer Attachment. P-C interactions = Sum of Parent-Child 

Role Reversal, Fear of Separation, and Parent-Child 

Overinvolvement scales on the Family Structure Survey. 

Conflict-others = conflict with significant others over 

career choice issues. Prob. Solv. deficit = deficit in 

problem-solving appraisal. Self-effic. deficit = Scoring of 

items on the Career Decision-Making Self-Efficacy Scale 

reversed so that high scores = self-efficacy deficit. 
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Table 7 

Structural Coefficients for Canonical Analysis of Measures 

of Separation-Individuation and Measures of Career Decision-

Making Obstacles - Females (N = 150 ̂  

Separation-Individuation Career Obstacles 

FI 1 
•
 00
 

.43 Lack-self-clarity 

AI .20 .36 Lack-occup. info 

EI -.20 .62 Indecisiveness 

CI -.81 .89 Fear-Commitment 

IPPA -.44 .66 Conf1ict-others 

Marital conflict . 18 .49 Prob. Solv. deficit 

P-C interactions .79 .29 Self-effic. deficit 

Note. FI = Functional Independence. AI = Attitudinal 

Independence. EI = Emotional Independence. CI = 

Conflictual Independence. IPPA = Inventory of Parent and 

Peer Attachment. P-C interactions = Sum of Parent-Child 

Role Reversal, Fear of Separation, and Parent-Child 

Overinvolvement scales on the Family Structure Survey. 

Conflict-others = conflict with significant others over 

career choice issues. Prob. Solv. deficit = deficit in 

problem-solving appraisal. Self-effic. deficit = Scoring of 

items on the Career Decision Making Self-Efficacy Scale 

reversed so that high scores = self-efficacy deficit. 
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