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A nonexperimental descriptive study was conducted to determine 

the interrelatedness among coping strategies, humor and burnout among 

nursing education faculty. The conceptual framework of this study was 

based on the constructs of coping strategies and humor which were 

conceptualized as having a direct relationship to burnout. 

A review of the literature concerning coping, humor and burnout 

supported this proposition and emphasized the need for empirical 

testing. Coping Humor Scale. Wavs of Coping Questionnaire and 

Maslach Burnout Inventory were the instruments used to measure the 

constructs. Academic history and demographic data sheets were also 

used. 

Hie instruments were mailed to 285 nursing faculty teaching in 

programs of nursing in the Dallas /Fort Worth, Texas area. The return 

rate for the mailing was 70.07%. 

Burnout among nursing education faculty showed a low degree of 

emotional exhaustion (54.8%), a low degree of depersonalization (84.7% 

and a low degree of personal accomplishment (60.7%). The findings did 

not reveal a high or low degree of burnout but rather a pattern of 

burnout suggestive of a different stage. Humor as a coping mechanism 

during stressful events was not frequently used. The highest proportion 

of nursing education faculty used distancing (46.53%) as a coping 



strategy. The second strategy used was planful problem solving (11.3%) 

with escape-avoidance used the least (3.34%). 

Multiple regression was used to test the research questions 

related to the predictor variables of coping, academic history and 

demographic data as they relate to each criterion variable of burnout. 

The use coping strategies (including humor) to predict various stages of 

burnout revealed only weak variable predictors. Academic history and 

demographic were also weak predictors for burnout. 
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CHAPTER I 

INTRODUCTION 

The expectations of nursing faculty in institutions of higher 

education typically fall into three areas: teaching, research, and 

service. Trying to meet university expectations can place higher 

education faculty at high risk for burnout. Working in this complex 

organization can produce high stress, a major contributing variable to 

burnout. McGrath (1976) who has written extensively on stress in 

organizations points out that the individual is at high risk for stress 

"when an environmental situation is perceived as presenting a demand 

which threatens to exceed the person's capabilities and resources for 

meeting it under conditions where he expects substantial differentials 

in the rewards and costs from meeting the demand versus not meeting 

it" (p. 1352). 

Chronic stress is emotionally draining especially when the 

individual feels an inability to control or reduce the stress to a 

manageable level. As coping resources are depleted, the educator 

experiences emotional exhaustion and develops a cynical attitude 

toward teaching and students (depersonalization). Feeling of 

exhaustion and ineffectiveness continue as mental and physical 

resources are depleted in the pursuit of unreachable and sometimes 

unrealistic goals. The individual perceives a reduction in personal 



accomplishments leaving them with a loss of self esteem and 

dissatisfaction with job accomplishments. This downward spiral 

ultimately impairs the burnout victim's ability to meet teaching, 

research and service responsibilities. This triad of emotioneil 

exhaustion, depersonalization and a reduced sense of personal 

accomplishments are the three central aspects of burnout syndrome 

(Maslach and Jackson, 1993). 

The destructive consequences of faculty burnout are not 

inevitable. Even though stress is an inevitable part of life, burnout is 

not. Not all individuals who experience stress will experience burnout. 

Persons who experienced stress and learned to cope with it almost 

invariably end up enjoying better, fuller, more pleasing personal and 

work lives than if they had not experienced stress at all. Examining 

coping abilities as they relate to the various aspects of burnout thus 

seems appropriate. 

One aspect of coping is humor. Humor has been identified as a 

stress manager in the work place (Kushner, 1988). Humor provides a 

way of sharing common frustrations which in turn promotes 

cohesiveness among colleagues. Humor has also been identified as a 

communication tool that, when used effectively, can prevent burnout 

and improve morale (Schickedanz, 1992). 

Current literature on job stress and burnout addresses either the 

causes of burnout or its consequences. Few attempts have been made 

to examine the strategies used to cope with job stresses. Empirically, 



little is known about the use of coping abilities, sense of humor, and 

their ability to predict burnout in higher education faculty. 

Statement of the Problem 

The primaiy focus of the present study was to determine the 

association between sense of humor, coping ability, and burnout among 

nursing faculty in higher education. 

Purposes of the Study 

The purposes of this study were: 

1. to estimate the extent to which nursing educators use sense 

of humor as a coping mechanism; 

2. to estimate the extent to which burnout is prevalent among 

nursing educators; 

3. to describe the coping abilities of nursing educators; and 

4. to examine predictor variables of burnout based on coping 

ability and sense of humor among nursing educators. 

Research Questions 

Based on the conceptual framework, the following questions were 

addressed in this study: 

1. To what degree does burnout (emotional exhaustion, 

depersonalization and personal accomplishment) exist among nursing 

education faculty? 

2. To what degree do nursing education faculty use humor as a 

coping mechanism? 

3. To what proportion do nursing education faculty use specific 

coping stragegies? 



4. What factors of coping strategies and sense of humor best 

predict emotional exhaustion among nursing education faculty? 

5. What factors of coping strategies and sense of humor best 

predict depersonalization among nursing education faculty? 

6. What factors of coping strategies and sense of humor best 

predict personal accomplishment among nursing education faculty? 

7. What factors in the academic history best predict emotional 

exhaustion among nursing education faculty? 

8. What factors in the academic histoiy best predict 

depersonalization among nursing education faculty? 

9. What factors in the academic histoiy best predict personal 

accomplishment among nursing education faculty? 

10. What factors in the demographic information best predict 

emotional exhaustion among nursing education faculty? 

11. What factors in the demographic information best predict 

depersonalization among nursing education faculty? 

12. What factors in the demographic information best predict 

personal accomplishment among nursing education faculty? 

Definition of Terms 

Relevant terms were defined as follows: 

Nursing Education Faculty: persons teaching nursing part-time 

or full-time in institutions of higher education. 

Sense of Humor: A sense of humor is an adaptive coping 

mechanism of individuals used to moderate stress (Martin and Lefcourt, 

1983). Sense of humor was measured by self-reported responses of 



nursing education faculty as measured by Martin and Lefcourt's Coping 

Humor Scale. The Coping Humor Scale assesses "the degree to which 

subjects report using humor as a means of coping with stressful 

experiences" (Martin and Lefcourt, 1983, p. 1316). 

Coping Abilities: Coping abilities are thoughts and actions 

individuals use to change the perceived experience of a stressful event 

so as to master, reduce, or tolerate the demand created by that event 

(Folkman and Lazarus, 1980). Coping abilities were measured by self-

reported responses of nursing education faculty as measured by 

Folkman and Lazarus' Wavs of Coping Questionnaire. Scores indicate 

a profile of methods used to cope with job stress based on the following 

subscales: 

1. Confrontive coping 

2. Distancing 

3. Self-controlling 

4. Seeking social support 

5. Accepting responsibility 

6. Escape-avoidance 

7. Planful problem solving 

8. Positive reappraisal 

Burnout: Burnout indicates emotional exhaustion, 

depersonalization, and diminished job performance (Maslach, 1982). 

Burnout was measured by self-reported responses of nursing education 

faculty using the Maslach Burnout Inventory (MBI). Each aspect of 

burnout was measured using the three subscales in the MBI: emotional 
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exhaustion, depersonalization, and personal accomplishment (Maslach 

and Jackson, 1993). 

Emotional exhaustion - "assesses feelings of being 

emotionally overextended and exhausted by one's 

work" (Maslach and Jackson, 1993, p. 2). 

Depersonalization - "measures an unfeeling and 

impersonal response towards recipients of one's 

service, care, treatment, or instruction" 

(Maslach and Jackson, 1993, p. 2). 

Personal accomplishment - "assesses feelings of 

competence and successful achievement in one's work 

with people" (Maslach and Jackson, 1993, p. 2). 

Assumptions 

The following assumptions undergirded the study: 

1) Burnout is related to job stress (Maslach, 1982). 

2) Nursing education faculty are over-achievers, idealistic, and 

workaholics. 

3) Programs of nursing education are high stress work areas. 

4) Most nursing faculty have the same kinds of work stressors 

with little variance from institution to institution. 

5) Nurse educators in the study would answer all questionnaires 

honestly. 

Limitations 

The limitations of the study are based on the use of mailout 

questionnaires. The response rate is often low. Forced-choice 



responses may leave insufficient room for variation in choice, and there 

is an inability to interact with the participants in relation to 

their responses. Respondents to mailed questionnaires may not 

represent a normal sampling of the population under study. 

Significance of the Study 

Humor has been regarded by numerous theorists as one of the 

highest adaptive mechanisms of coping (Freud, 1928; Byrne, 1956). Its 

role in attenuating the impact of stress is supported in the literature. 

If humor serves to reduce stress, then it should be theoretically 

possible to predict a decrease in burnout among higher education 

faculty with a strong sense of humor. 

Based on this notion, this study built upon the coping theory 

developed by Lazarus and Folkman (1984). They postulate eight 

methods of coping: (1) confrontive coping, (2) distancing, (3) self-

controlling, (4) seeking social support, (5) accepting responsibility, (6) 

escape-avoidance, (7) planful problem solving, and (8) positive 

reappraisal. Sense of humor was not included as a method of coping. 

This study attempted to develop a profile of factors which related 

sense of humor, coping ability, and their relationship to burnout. In 

addition, this profile included demographic information and an 

academic history. 



CHAPTER II 

REVIEW OF THE LITERATURE 

Hie review of literature related to coping with work stress is 

organized by major concepts: coping strategies, humor and burnout. 

Demographic variables are also discussed. 

Coping Strategies 

Coping is what one does about problems to bring about relief, 

calm, emotional balance or the feelings that were present before the 

stressful events occurred. Coping can be seen either as actions, 

behaviors or cognitive processes. Folkman and Lazarus (1988) defined 

coping as "the cognitive and behavioral efforts to manage specific 

external and/or internal demands appraised as taxing or exceeding the 

resources of the individual" (p. 2). It can also be seen as a way to 

manage or reduce the demands and conflicts coming from the outside 

world or even from within one's self which drain our resources. Coping 

fosters a sense of increased control over the situation (Fleming, et al, 

1984; Folkman, 1984). 

Coping strategies involve what the person actually thinks and 

does in particular encounters. They are efforts to change the perceived 

experience of stressful encounters as they unfold during an episode or 

across episodes (Folkman and Lazarus, 1980). 

8 



Coping behaviors selected are based on cognitive appraisals of 

demands. Crisis theory (Caplan, 1964) postulates that when demands 

are greater than the ability to cope, ineffective coping occurs. The 

individual recognizes the impossibility of success. Physical, social, and 

psychological effects occur and result in emotional distress and crisis. 

Conversely, when the ability to cope exceeds demands, effective coping 

occurs. Again, physical, social, and psychological effects occur. 

Individuals learn new coping behaviors and strengthens their emotional 

and cognitive abilities; this results in personal growth. 

Numerous studies have operationalized the concept of coping. 

Bell (1977), in a descriptive, comparative study, examined the coping 

strategies of individuals exhibiting mental-illness behaviors and 

individuals exhibiting wellness behaviors. Coping methods were divided 

into long- and short-term ways of deeding with stress. These categories 

were determined "based on the reality-oriented, constructive effect each 

has in dealing with stress for a long duration of time" (Bell, 1977, p. 

139) such as the use of alcoholic beverages, food/food substitutes, 

drugs and daydreaming. The results showed a significant difference 

between the two groups. The group exhibiting mental-illness behaviors 

used more short-term coping methods, whereas the group exhibiting 

mental-wellness behaviors used more long term methods. This finding 

supports the notion that ineffective coping increases the probability of 

psychological fallout. 

McCrae (1984) reported on two studies which examined the 

choice of coping mechanisms as they related to recent life events of 
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loss, threat, or challenge. The sample consisted of 255 men and 

women who completed a situational questionnaire describing a recent 

life event and requesting their coping response to the situation. 

Twenty-eight coping strategies were analyzed, including humor. The 

type of stressor presented had an effect on the choice of coping 

mechanism selected. Humor was one of the choices available to the 

participants as a coping mechanism. Both studies showed that humor 

is a coping mechanism used primarily when participants face 

challenges. These findings support the theory that a variety of coping 

methods are used by the individual. In addition, there are certain 

coping methods used for specific stressful situations. 

Chiriboga, Jenkins and Bailey (1983) tested an analytic model of 

stress among 100 hospice nurses from 20 facilities. Basic elements of 

the model tested were conditioning factors, environmental and internal 

demands, stress appraisal, coping strategies, social resources and 

adaptive status. Stress appraisal and coping strategies proved to be the 

best predictors of adaptive status, whereas sociodemographic 

characteristics, and support measures did not contribute significantly. 

This study's findings support the theory that stress appraisal and the 

type of coping strategies used affects the adaptive status of the 

individual to the stressor. 

Kammer (1994) supported this linkage of concepts in an 

exploratory study which described relationships among stress appraisal, 

coping and characteristics of individuals. The findings again support 
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the linkage between stress appraisal and coping strategies, for stress 

appraisal accounted for the most variance in coping. 

Dewe (1987) studied strategies nurses use to cope with work 

stress. Six coping strategies were identified using a principal 

components analysis. Of the six coping strategies, one was categorized 

into a direct action strategy and the other five were classified as 

palliative techniques. The direct action strategy was titled "problem 

oriented behavior". The palliative strategies were "(1) trying to unwind 

and put things into perspective, (2) expressing feelings or frustrations, 

(3) keeping the problem to one's self, (4) accepting the job as it is and 

tiying not to let it get to one, and (5) passive strategies for handling the 

situation" (p. 495-496). The study did not examine humor as a coping 

method. 

Coping strategies have been related to psychological type. Short 

and Grasha (1995) examined the relationship among psychological type, 

perception of stressors and coping strategies used. The findings failed 

to confirm that psychological type is a predictor of sources of stress. 

Instead it was found to be a better predictor of personality moderators 

of stress and coping strategies. 

Humor 

Humor is an essential coping strategy providing what no other 

strategy does, the capacity to achieve distance from the immediate 

concerns of a situation and view it from a distance (Morreall, 1983). 

When overwhelmed by a stressful situation an objective point of view is 

difficult to achieve. Being able to see the humor in a situation puts 
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distance to the problem, providing a different perspective and thus 

facilitating a greater sense of control. 

Sense of humor plays a key role in mental health. It is important 

to laugh about a situation thereby demonstrating the ability to look at 

a problem from a distance instead of internalizing it. To the extent 

that people can laugh about something demonstrates they have 

achieved a measure of objectivity about it, changing one's perspective of 

the event. A sense of humor provides mental flexibility and the 

capacity to think for oneself. It allows us to cope better with stressful 

situations, thus reducing tension and other accompaniments of stress. 

The person with a sense of humor is more relaxed in the face of 

potential stressful situations and is more flexible in their resolution 

approach. They have greater internal resources for being happy than 

others who lack a sense of humor. This internal strength is likely to 

manifest itself in greater physical and mental well-being. 

Numerous theorists support the theory of humor as an adaptive 

coping mechanism. Kline (1906) discusses early beliefs of the 

psychological, physiological, biological, and sociological functions of 

humor as they relate to obtaining a proper perspective on the world 

surrounding us. Freud (1905; 1928; 1959; 1960) regarded humor as the 

"highest" of defense mechanisms used to deal with stress. He regarded 

humor as an energy-saving response needed to maintain defensive 

processes. 

Dixon (1980) in his theory on sense of humor proposes that being 

amused during a stressful situation substitutes for the adrenergic 
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response commonly seen in animals, the fight or flight response. He 

suggests that a sense of humor is not innate in all humans. It is a 

developed and perfected coping mechanism acquired through learning 

and modeling. Furthermore, humor can increase the individual's 

ability to deal with perceived stressors thus acting as a stress reducer. 

Studies examining sense of humor have varied in their 

operational definitions. Some researchers define sense of humor as the 

number of times an individual laughs or smiles (Karnbouropoulou, 

1926; Martin and Lefcourt, 1984). Other researchers measure it based 

on a self-report scale of behavior in given situations (Martin and 

Lefcourt, 1983). A third method involves rating written or oral jokes or 

cartoons (Omwake, 1939). 

Karnbouropoulou (1926) defined sense of humor as the number of 

times individuals laugh at certain situations. A seven-day humor diary 

was kept by one-hundred Vassar College students in which a record of 

humorous situations was recorded. A positive relationship was 

reported between academic standing and reported humorous 

experiences. This suggests that brighter students have a greater sense 

of humor. 

Omwake (1939) examined intelligence and its influence on sense 

of humor. The concept "sense of humor" was measured by having 

participants rate a written or oral joke on a scale of 1 to 5, 1 being the 

poorest joke and 5 being the best joke. Hie hypothesis of intelligence 

as an influencing factor on sense of humor was not supported. 
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Martin and Lefcourt (1983), in a series of three studies, explored 

the effect sense of humor has on stressful experiences. The Coping 

Humor Scale was used to measure sense of humor as a method for 

coping. It presents a situation and the subjects respond by indicating 

the degree to which the method of coping is used. The results 

supported the postulate that humor acts as a stress-buffer. Martin and 

Lefcourt also supported the need for research related to various kinds of 

stressors and the influence humor can plan in moderating stress. 

Martin and Lecourt (1984) report the findings of three validity 

studies as they relate to the development of the Situational Humor 

Response Questionnaire (SHRQ). They proposed that the SHRQ is a 

quantitative measure of sense of humor. Their operational definition of 

sense of humor is based on the number of times the individual laughs 

and smiles. This is at variance from the traditional definition which 

defines humor as the extent to which an individual agrees with another 

that a given situation is humorous. The variance in definition raises a 

question as to how many dimensions are in the sense of humor 

construct and whether this questionnaire actually measures sense of 

humor. 

Research has also focused on the effects sense of humor has on 

various stressors. Smith (1971) studied humor and its relationship to 

test anxiety. The results of the study supported the hypothesis that 

humor is anxiety reducing. Students with high test anxiety who 

received a humorous version of an examination scored better than high 

anxiety students who received a nonhumorous version. 
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Nezu, et al (1988) studied 87 undergraduate students. Regression 

analysis was used to evaluate the relationship among stress, sense of 

humor, and depression vs anxiety. The results supported the 

hypothesis that humor is a moderator of stress for depression, but not • 

for anxiety. 

Newton and Dowd (1990) researched the effects of paradoxical 

and nonparadoxical interventions on participants experiencing test 

anxiety. The results showed that all participants including the control 

group improved over time. Contrary to the proposed hypothesis, 

paradoxical intervention was not enhanced by high sense of humor. In 

fact, low sense of humor participants reduced their test anxiety 

significantly more than high sense of humor participants. Further 

research was recommended for comparing levels of sense of humor (high 

vs low) and its effect on other anxiety-producing situations. 

Burnout 

Originally the term burnout was coined by Freudenberg (1974) 

when he defined it as "to fail, wear out, or become exhausted by making 

excessive demands on energy, strength, or resources" (p. 159). He 

described the physical and behavioral signs he observed in himself and 

coworkers working in free clinics (Freudenberger, 1974; 1975; 1977). 

His observations support coping theory in that there is a variance from 

individual-to-individual in type and degree of symptoms exhibited. 

Kahili (1988) grouped these symptoms into physical, emotional, 

behavioral, interpersonal and attitudinal suggesting little empirical 

evidence in support of the actual problem. 
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Burnout occurs insidiously when coping mechanisms are 

ineffective in dealing with stress. Physical, mental and emotional 

exhaustion ensue with complaints of headache, gastrointestinal upset, 

chronic fatigue, depression and a negative attitude toward oneself, work 

and life (Freudenberger, 1980; Pines and Aronson, 1981; Harris, 1989). 

Christine Maslach (1982) defined burnout as "a syndrome of 

emotional exhaustion, depersonalization, and reduced personal 

accomplishment that can occur among individuals who do 'people work' 

of some kind." (p. 30) She goes on to clarify the concept of burnout as 

"a state of physical emotional, and mental exhaustion marked by 

physical depletion and chronic fatigue, feelings of helplessness and 

hopelessness and the development of a negative self-concept and 

negative attitudes toward work, life, and other people" (Maslach, 1982, 

p. 30). 

Maslach and Jackson (1981) identified three components of 

burnout: emotional exhaustion, depersonalization, and a feeling of low 

personal accomplishment. Emotional exhaustion involves the 

depletion of one's emotional resources. This emotional depletion leads 

to the feeling of chronic fatigue and the belief that they can no longer 

give physically or emotionally of themselves. Depersonalization is the 

unfeeling and impersonal response towards recipients of one's services 

often displayed as indifference, cynical, callous and/or a negative 

attitude. Personal accomplishment are the feelings of competence and 

successful achievement in their work. Burnout exists when the 
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individual experiences a high degree of emotional exhaustion and 

depersonalization and a low sense of personal accomplishment. 

Several studies have examined the theory of burnout and have 

explored contributing variables to burnout. Lee and Ashforth (1990) 

examined the three aspects of burnout - emotional exhaustion, 

depersonalization and personal accomplishment and their relationship 

to 6 variables taken from coping research. Their findings supported the 

the three-factor model identified by Maslach (1982). The three 

dimensions also related to variables reflective of the stress coping 

theory. 

Meier (1984) examined construct validity of burnout. Burnout, 

depression and job satisfaction were the three constructs studied. The 

results showed an overlap between depression and burnout suggesting 

the predictive aspects of the two. In addition, a correlation between job 

satisfaction and burnout was found. Recommendations for further 

research suggest delineating the differences among these three 

constructs and examining the possible predictive properties of the 

three. 

Nagy (1985) examined burnout and individual personalities. His 

premise was that individuals with a high work orientation and 

behavioral patterns characterized by competitive, impatient and a sense 

of urgency were more likely to show a high degree of burnout. The 

findings showed the opposite. Individuals with a high work-orientation 

were less likely to experience burnout. 
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McCranie, et al (1987) examined a more specific personality 

characteristic, hardiness, and its relationship to work stress and the 

subsequent degree of burnout incurred. The research supports previous 

findings that high levels of job stress and low levels of hardiness are 

associated with bumout. Yet, personality hardiness did assist in 

reducing high levels of burnout; it did not, however, seem to prevent job 

stress from progressing to burnout. 

Capel (1991) conducted a longitudinal study of burnout in 640 

teachers at a middle school, high school and college. Various patterns 

emerged over the study year, yet there was "no consistency in the 

development of burnout over time" (p. 36). Over time, the researcher 

found individuals who increased their level of burnout, those who 

maintained their level of burnout, and those who were rejuvenated. 

The recommendations of the study support exploring variables specific 

to the individual's method of preventing, reducing and eliminating 

burnout 

Nursing Faculty 

Nurses who are particularly at risk for burnout are those who are 

highly idealistic, creative, and capable, but who must submit to 

bureaucratic demands and controls (Harris, 1989). Hinds, et al. (1985) 

studied role-related stressors among baccalaureate nursing faculty. 

Their research revealed four categories of stressors for each component 

of the faculty role: academia, administration, clinical, and classroom. 

The results presented job-related stressors for nursing faculty, but 
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methods to cope with these stressors or their resulting outcomes were 

not researched. 

Langemo (1990) examined factors predictive of burnout in 287 

female nurse educators. A stepwise multiple regression equation was 

used to test the predictive relationship of the independent variables 

(hardiness of personality, exercise activity, and organizational and 

demographic variables) to work-related stress (burnout). Personality 

hardiness and exercise activity improved the total work-related stress 

(burnout) . Work stress was the greatest contributor to emotional 

exhaustion yet had less influence on depersonalization and personal 

accomplishment. This supports the theory that work-related stress 

leads to high emotional exhaustion which is indicative of burnout. 

Mobily (1991) examined the sources and degrees of perceived role 

strain in nursing faculty at institutions classified as Research 

Universities I by the Carnegie Council on Policy Studies in Higher 

Education. The findings showed that the majority of nurse educators 

experience some degree of role strain. The concern is when moderate to 

high degrees of work strain are experienced which could precipitate 

burn-out. Methods of coping with role strain were not examined. 

Steele (1991) compared opinions and beliefs concerning clinical 

practice of nurse educators and related perceptions of role and role 

strain. Role strain was reported by both groups of practicing and 

nonpracticing faculty. There was a higher degree of role strain among 

nonpracticing faculty. Research did not focus on methods to reduce 

role strain. 
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Dick (1992) studied burnout in 400 doctorally prepared nurse 

faculty and it's relationship to management style, collegial support and 

workload. A stepwise multiple regression equation was used to identify 

predictive variables of burnout. Management style proved to be the 

strongest predictor of burnout with collegial support and research time 

accounting for 47% of the variance in scores. These findings support 

the theory that enhanced sense of individual control and collegial 

support reduced burnout among faculty. 

Demographic Variables 

Coping and demographic variables 

Due to the age-related changes in sources of stress and the direct 

function of age, it has been suggested that changes in coping may be 

associated with age. Yet the literature does not support this 

hypothesis. Folkman and Lazarus (1980) found no difference in age 

and coping strategies used. McCrae (1982) found that when the type of 

stress was controlled, there was no difference in coping methods used 

by older and younger participants. 

Using cultural stereotypes as a framework, it has been postulated 

that gender difference exist in regards to choice of coping styles. 

Folkman and Lazarus (1980) found that men prefer problem-focused 

coping whereas there were no gender differences in emotion-focused 

coping. Stone and Neal (1984) found that men prefer direct action 

whereas women prefer distraction, catharsis, social support, relaxation, 

religion and other types of coping. 
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Gender has not been shown to be a factor when compared to the 

use of humor as a coping mechanism. Smith (1971) found no 

significance in his study of sense of humor in the reduction of test 

anxiety and gender. Martin and Lefcourt (1983) also found 

nonsignificance in the degree that participants report using humor as a 

means of coping with stressful events. Nezu, et al. (1988) found no 

significant gender differences related to all measures of depression, 

anxiety, and sense of humor. 

The influence of ethnicity was considered when Smyth and 

Yarandi (1996) examined the ways of coping among African American 

women. A factor analysis supported the 3 subscales of active coping, 

avoidance, and minimizing the situation. When compared with the 

original scale by Folkman and Lazarus (1980), a need was seen to revise 

the original instrument or develop a new one culturally specific for 

African Americans. 

Burnout and demographic variables 

Steele (1991) compared role strain and demographic variables 

related to nursing faculty. They included current title, highest degree 

earned, number of years in nursing, and number of years of faculty 

employment. In relation to role strain, assistant professors perceived 

the most role strain with associate professors, second and instructors 

last. Master's-prepared faculty felt confident in clinical areas versus 

doctorally prepared faculty who were more secure in clinical expertise. 

Clinical experience was not a significant factor. High role strain was 
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found in those members who had been in the faculty role for more than 

7 years. 

Mobily (1991) examined demographics and role strain among 

nursing faculty. Significance was found in married faculty with 

children, whose highest degree was a Master's, taught in undergraduate 

programs, were currently enrolled in a doctoral program. Academic 

assignments were also a factor. Having clinical and/or classroom 

assignments and spending 10 hours or more in the clinical setting 

added to their role strain. In addition, not having an opportunity to 

attend faculty development offerings in research, and a lack of fit 

between academic role orientation and that of the dean were also 

factors which contributed to role strain. 

Koeske and Koeske (1989) examined work load and its 

relationship to burnout. The results showed so direct effect of work 

load on burnout. The mediating effect was work stress when low social 

support and a perception of low personal accomplishment coexisted the 

relationship between work load and burnout became significant. This 

finding supports Maslash theory of the interrelatedness of personal 

accomplishment, emotional exhaustion and depersonalization in 

addition to the relationship of burnout and work load. 

Summary 

A review of the literature presents three major concepts: coping 

strategies, sense of humor and burnout. A conceptual framework exists 

illustrating the interrelatedness of these three concepts. Empirical 

evidence from the review of literature supports his conceptual 
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proposition: Sense of humor is a coping mechanism and a vital link 

between coping theory and the resulting burnout. This premise 

assumes that a sense of humor increases the individual's ability to deal 

with perceived stressors and thus acts as a stress reducer. 

Currently the existing empirical evidence examines symptoms of 

burnout among human service professionals. Yet little empirical data 

exists which examines predictive variables to burnout. Theoretically, a 

predictive relationship exists between effective coping and the reduction 

of burnout as well as the impact of ineffective coping mechanisms on 

the promotion of burnout. There is clearly a need to study the 

predictive relationship between coping strategies and the dependent 

variable of burnout. 



CHAPTER III 

RESEARCH METHODOLOGY 

Coping theory provides the conceptual basis for describing 

nursing education faculty's use of coping strategies and its relationship 

to faculty burnout. According to these theories, faculty who use 

effective coping strategies will report a low intensity of burnout whereas 

ineffective coping strategies will report a high intensity of burnout. In 

addition, this study examined a new dimension of coping strategies, 

humor as a coping mechanism in nursing education faculty and it's 

relationship to burnout. 

This chapter contains seven sections describing the overall 

process and implementation of the study. The sections are: (1) the 

research design; (2) sample; (3) data collection procedure; (4) data 

analysis procedure; (5) data treatment; (6) instruments; and (7) 

protection of human subjects. 

The Research design 

The review of the literature revealed that the concepts of coping 

strategies, humor and burnout have not been previously associated 

together. Thus, this nonexperimental design was descriptive in nature 

using a questionnaire technique. The independent variables in this 

study were coping strategies and humor. The dependent variable in the 

study was burnout. 

24 
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The design consisted of a survey investigation of the 

interrelatedness among coping strategies, humor and burnout through 

the use of a mail-out questionnaire to all nursing education faculty 

teaching in schools of nursing located in the Dallas/Fort Worth area. . 

In the study, a hypothesized correlation existed among the variables. 

When the regression equation was applied to the data the equation 

served as a model to predict how similar groups might respond in the 

future (Wasserbauer and Abraham, 1995). 

Sample 

A purposive sampling based on specific criteria was used. The 

sample consisted of nursing education faculty in the Dallas/Fort Worth 

(DFW), Texas area. Names of the faculty were obtained from the latest 

editions of the college and university catalogs in the DFW area. All 

nursing education faculty listed in the catalogs were mailed a 

questionnaire. The following colleges and universities were utilized: 

Baylor University, Dallas Campus 

Cooke County Community College, Gainesville and Denton 

Dallas Baptist University, Dallas 

Dallas Community College District, Dallas 

El Centro Community College 

Brookhaven Community College 

Southwestern Adventist College, Keene 

Tarrant County Junior College, Fort Worth 

Texas Christian University, Fort Worth 

Texas Woman's University 
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Denton Campuses 

Dallas Campus 

University of Texas, Arlington 

Data Collection Procedures 

All nursing education faculty listed in the catalogs of the above 

named colleges and universities were mailed a survey packet consisting 

of the a cover letter (see Appendix A), Martin and Lefcourt's Coping 

Humor Scale (1983). Folkman and Lazaris' Wavs of Coping 

Questionnaire (1988), Maslach and Jackson's Maslach Burnout 

Inventory (1986) (see Appendix B). The Total Design Method (TDM) for 

questionnaire mailing was used (Dillman, 1978). The response rate for 

the use of the TDM in complete detail averages 77 percent. 

First, a cover letter, the questionnaire, and stamped self-

addressed return envelope were mailed to the study participants. Three 

weeks after the first mailing, a follow-up postcard was sent to all 

participants. Five weeks after the original mailout a second follow-up 

packet was mailed to all nonrespondents. It consisted of a cover letter 

stating that their questionnaire had not been received, a replacement 

questionnaire and stamped self-addressed return envelope. The final 

follow-up was mailed 7 weeks after the original mailout. It consisted of 

a follow-up postcard mailed to all participants who had not responded. 

Response Rate 

Based on the Dillman (1978) method stated above, the first 

mailing was sent February 11, 1994. From this mailing, 121 

questionnaires were returned. A post card was mailed March 6, 1994, 
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to serve as a reminder to complete the questionnaire. The third mailing 

was March 26, 1994, consisting of a second cover letter and a second 

questionnaire with a follow-up postcard mailed 2 weeks later. From 

this third mailing, 78 questionnaires were returned. Two-hundred-

eighty-four individuals were mailed questionnaires. The total number 

of questionnaires returned was 199 for a return rate of 70.07% This 

rate was inclusive of the 12 questionnaires labeled return to sender, no 

longer at this address and the 1 returned questionnaire with a refusal 

to participate in the study. 

Data Analysis Procedures 

The data obtained from questionnaire were analyzed by the use of 

the Statistical Package for the Social Sciences (Norusis, 1988). 

Parametric statistical procedures were used based on the level of 

measurement. Copinff Humor Scale. Wavs of Coping Questionnaire 

and Maslach Burnout Inventory are all Likert-format scales. The data 

collected from these scales were both ordinal and interval in nature. 

Burns and Grove (1993) stated that the values of each item of a Likert 

scale are ordinal level data; summed scores represent interval level 

data. This allows for more sophisticated statistical analyses. 

Data Treatment 

The sample was described by age, gender, ethnicity, marital 

status and children. Academic history was also described by academic 

rank, years taught (clinically, in nursing, and at the institution) 

highest degree, employment status, tenure status, type of institution, 

workload and job satisfaction. A total score was tabulated for each 
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instrument. Scores were reported descriptively (mean, range, standard 

deviation). A separate t test was used to compare the sample mean 

score with the norm mean established by Maslach and Jackson (1993) 

for the Maslach Burnout Inventory. Based on the review of literature, 

additional information was gained by computing a one-way analysis of 

variance for academic rank and tenure status related to demographic 

data, academic history, coping strategies, humor and burnout. 

Question 1. 2. 3 

Question 1 asked: 

To what degree does burnout (emotional exhaustion, depersonalization 

and personal accomplishment) exist among nursing education faculty? 

Question 2 asked: 

To what degree do nursing education faculty use humor as a coping 

mechanism? 

Question 3 asked: 

To what extent do nursing education faculty use specific coping 

strategies? 

Descriptive statistics (mean, standard deviation and frequency) 

were used to report the total score on each of the Cooinff Humor Scale. 

Wavs of Coping Questionnaire and Maslach Burnout Inventory fMBI). 

In addition, scores from the MBI were compared with a normative mean 

established by Martin and Jackson (1993). 

Questions 4. 5. 6. 7. 8. 9. 10. 11. 12 

Question 4 asked: 
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What factors of coping strategies and humor best predict emotional 

exhaustion among nursing education faculty? 

Question 5 asked: 

What factors of coping strategies and humor best predict 

depersonalization among nursing education faculty? 

Question 6 asked: 

What factors of coping strategies and humor best predict personal 

accomplishment among nursing education faculty? 

Question 7 asked: 

What factors in the academic history best predict emotional exhaustion 

among nursing education faculty? 

Question 8 asked: 

What factors in the academic history best predict depersonalization 

among nursing education faculty? 

Question 9 asked: 

What factors in the academic history best predict personal 

accomplishment among nursing education faculty? 

Question 10 asked: 

What factors in the demographic information best predict emotional 

. exhaustion among nursing education faculty? 

Question 11 asked: 

What factors in the demographic information best predict 

depersonalization among nursing education faculty? 
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Question 12 asked: 

What factors in the demographic information best predict personal 

accomplishment among nursing education faculty? 

A correlation matrix on all data was generated using Pearson r, • 

and a stepwise multiple linear regression. A stepwise multiple 

regression equation was used to assess the relative importance of the 

demographic data, academic history, humor, and coping strategies in 

predicting burnout. 

Instruments 

Martin and Lefcourt's Coping Humor Scale f 1983) is a 7-item 

questionnaire based on a four-point Likert-format scale. The responses 

range from one to four with 1 = strongly disagree, 2 = mildly agree, and 

4 = strongly agree. The scale measures the degree to which humor is 

used as a coping strategy. 

Thorson and Powell (1991) computed a factor analysis on three 

instruments commonly used to assess humor: Svebak's Sense of 

Humor Questionnaire. Martin and Lefcourt's Coping Humor Scale, and 

Martin and Lefcourt's Situational Humor Response Questionnaire. 

Svebak's Sense of Humor Questionnaire had a low reliability and 

recommendations were for modifications of the scale before using in 

further studies. Martin and Lefcourt's Situational Humor Response 

Questionnaire measures laughter response and was questioned by the 

researchers (Thorson and Powell) if this actually measured sense of 

humor. The factor analysis verified that Martin and Lefcourt's Coping 

Humor Scale does actually measure the use of sense of humor as a 
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coping strategy. Estimates of internal consistency using a Cronbach 

alpha computed at 0.61 (Martin & Lefcourt, 1983; Nezu, et al, 1988). 

Folkman and Lazaris's Wavs of Coping Questionnaire f 19881 

assesses coping strategies used by individuals in everyday stressful 

situations. Individual's response to each item is on a 4 point Likert 

scale. The raw scores and relative scores were computed for each scale. 

Raw scores were the sum of the subject's responses to the items that 

comprise a given scale. Relative scores describe the contribution of 

each coping scale relative to all of the scales combined (Folkman and 

Lazarus, 1988). The scale is 50 items with statements of coping 

behavior with a four choice response, "0" indicating does not apply or 

not used, "1" indicating used somewhat, "2" indicating used quite a bit, 

and "3" indicating used a great deal. The items are incorporated into 

eight coping scales" (1) confrontive coping, (2) distancing, (3) self-

controlling, (4) seeking social support, (5) accepting responsibility, (6) 

escape-avoidance, (7) planfiil problem solving, and (8) positive 

reappraisal. The alpha coefficients for the eight scales range from 0.61 

to 0.79. Auto correlation (correlation between successive pair of scores 

on each coping scale) was computed and range from 0.17 to 0.47. 

Maslach and Jackson's Maslach Burnout Inventory fMBI) (1986) 

is a self-report Likert scale consisting of 22 items. Emotional 

Exhaustion (EE), Depersonalization (DP), and Personal 

Accomplishment (PA) are the three scales measured for intensity and 

frequency of participants' responses. Emotional exhaustion consists of 

nine items measuring the perception of being emotionally drained with 
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a chronic fatigue feeling. Depersonalization consists of five items 

pertaining to the impersonal treatment of others where one distances 

oneself from students and colleagues. Personal accomplishment 

consists of eight items measuring the perception of influencing clients 

such as students. Indicators of burnout are high emotional exhaustion, 

high depersonalization and low personal accomplishment. While 

Maslach and Jacksons (1986) present normative ranges for low, average 

and high scores on each of the subscales, they recommend that mean 

scores be used and that each subscale be considered separately. 

Cronbach's alpha for internal consistency was estimated at 0.90 for 

Emotional Exhaustion, .79 for Depersonalization and .71 for Personal 

Accomplishment (Maslach and Jackson, 1993). 

Oehler, et al (1991) used the Maslach and Jackson scale to assess 

burnout among nurses working in the neonatal intensive care. Validity 

and reliability estimates were reported for the MBI. A Cronbach's 

coefficient alpha for internal consistency (n=l,316) for emotional 

exhaustion was 0.90, for depersonalization = 0.79, and for lack of 

personal accomplishment = 0.71. Test-retest for reliability coefficients 

were 0.82 for emotional exhaustion; 0.60 for depersonalization; and 

0.80 for lack of personal accomplishment. 

Protection of Human Subjects 

Permission was obtained from the University of North Texas' 

Institutional Review Board for the protection of human subjects in 

research. The cover letter provided participants the information 

necessary for informed consent (Appendix A). The participants received 
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an explanation of the study, assurance of anonymity and 

confidentiality, and the risks and benefits associated with the study. 

Consent to participate was indicated by the returning of the 

questionnaire. 

In addition, it was explained to participants that identity would 

not be linked to individual responses. Confidentiality of the data 

collected from the participant would be maintained. Only group data 

are reported. 



CHAPTER IV 

PRESENTATION AND ANALYSIS OF DATA 

A nonexperimental descriptive study was conducted to determine 

the interrelatedness among coping strategies, humor and burnout 

among nursing education faculty. In this chapter, descriptive 

characteristics of the participants are reported, the academic histoiy of 

the participants is discussed, the results of hypothesis testing are 

presented, and the findings are summarized. 

Description of Participants 

One hundred-ninety seven nursing education faculty participated 

in the study. The demographic data included age, gender, ethnicity, 

marital status, number of children, number of children and number of 

children living at home. 

The age's of the participants ranged from 24 to 64 years. The 

mean age was 44.6 years. The mode was 47 years. Females constituted 

97.5% of the sample with 1.5% being males. Ethnic background was 

predominantly white (89.3%) with black (5.1%), Hispanic (2.5%) and 

Asian (2%) totaling 9.6%. Seventy five percent are married with 43.1% 

living with children at home. Table 1 presents a summary of 

frequencies and percents of the participants' characteristics. 
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Table 1 

Participant's characteristics 
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Variable Frequency Percent 

Age group 

24 - 34 

35-44 

45 -54 

55-64 

Missing data 

Totals 

Gender 

male 

female 

missing data 

Totals 

Ethnicity 

white 

black 

Hispanic 

Asian 

missing data 

Totals 

28 

57 

80 

24 

8 

197 

3 

192 

2 

197 

176 

10 

5 

4 

2 

197 

14.3% 

28.7% 

40.8% 

12.1% 

4.1% 

100.0% 

1.5% 

97.5% 

1.0% 

100.0% 

89.3% 

5.2% 

2.5% 

2.0% 

1.0% 

100.0% 
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Variable Frequency Percent 

Marital Status 

single 

married 

divorced 

widowed 

missing data 

Totals 

# of Children 

0 

1 

2 

3 

4 

5 

missing data 

Totals 

Children living at home 

yes 

no 

have no children 

missing data 

Totals 

17 

147 

26 

6 

1 

197 

34 

32 

44 

26 

6 

3 

52 

197 

85 

66 

34 

12 

197 

8.6% 

74.6% 

13.2% 

3.1% 

0.5% 

100.0% 

17.3% 

16.2% 

22.3% 

13.2% 

3.0% 

1.6% 

26.4% 

100.0% 

43.1% 

33.5% 

17.3% 

6.1% 

100.0% 
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Academic Profile 

The academic profile of the participants in the study included 

academic rank, number of years at their institution, number of 

teaching years in nursing, the highest degree held, employment status, 

tenure status, type of institution teaching at, number of years worked 

in clinical nursing, career satisfaction, faculty workload, number of 

student advisees, and the perceived importance of faculty publication 

and research to tenure, promotion and salaiy. Respondents were 

primarily of the associate (26.4%), assistant (23.9%), and instructor 

(24.2%) rank with a mean of 9.4 years at their present institution. The 

total years of teaching in nursing ranged from 1 to 65 with a mean of 

14.2 years. Hie predominant degree held was a master's in nursing 

(52.3%) with 38.5% of participants having a doctorate. Participants 

were primarily full-time (91.9%), fully tenured (36%) or non-tenured 

track (36%) working in a public institution (70.6%). The years of 

clinical experience ranged from 0 to 36 years with a mean of 15.7 years. 

Career satisfaction was predominantly extremely satisfied (53.3%) to 

fairly satisfied (33%). Faculty workload consisted of hours in the 

. classroom, hours in clinical and hours advising. Hours in the 

classroom ranged from 0 to 54 with a mean of 13.1. Hours in the 

clinical ranged from 0 to 44 with a mean of 14.3%. Hours advising 

ranged from 0 to 70 with a mean of 6.6. The number of advisees ranged 

from 0 to 600 with a mean of 32. 
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The perceived importance of faculty publications and research to 

the tenure, promotion and merit system consisted of a scale ranging 

from very important, fairly important, not important and don't know. 

For faculty publication, 41.1% reported publications being very 

important, whereas not important ranked the second highest response 

of 31%. For faculty research, again 41.1% reported being very 

important with 31% reporting not important. Table 2 is a summary of 

frequencies and percents of the participants' academic profile. 

Table 2 

Participant's Academic Profile 

Variable Frequency Percent 

Academic rank 

Prof 

Associate 

Assistant 

Instructor 

Other 

Totals 

Years at institution 

1 - 10 

11 - 2 0 

21 -30 

41 
Totals 

18 

52 

47 

48 

2 

197 

121 

57 

18 

1 
197 

9.1% 

26.4% 

23.9% 

24.4% 

16.2% 

100.0% 

61.5% 

28.9% 

9.1% 

0.5% 
100.0% 



39 

Variable Frequency Percent 

Years taught nursing 

1 - 1 0 76 38.7% 

H - 2 0 72 36.8% 

21-30 35 17.4% 

31-40 5 2.5% 

51-65 2 1.0% 

missing data 7 3.6% 

Totals 197 100.0% 

Highest degree 

BSN 4 2.0% 

Bachelor's another field 1 0.5% 

MSN 103 52.4% 

Master's another field 10 5.1% 

Doctorate in nsg 31 15.7% 

Doctorate another field 45 22.8% 

Other 2 1.0% 

missing data 1 o.5% 

Totals 197 100.0% 

Employment status 

full-time 181 91.9% 

part-time 15 7.6% 

contract l o.5% 

Totals 197 100.0% 
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Variable Frequency Percent 

Tenure status 

fully tenured 71 

limited tenure 3 

non-tenured, tenure-track 34 

non-tenured track 

other 

Totals 

Type of institution 

private 

public 

missing data 

Totals 

Years of clinical nsg 

1 - 10 

11 - 2 0 

21 - 3 0 

31 - 4 0 

missing data 

Totals 

71 

18 

197 

56 

139 

2 

197 

75 

68 

41 

12 

1 

197 

36.0% 

1.5% 

17.3% 

36.0% 

9.1% 

100.0% 

28.4% 

70.6% 

1.0% 

100.0% 

38.3% 

34.5% 

20.7% 

6.0% 

0.5% 

100.0% 
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Variable Frequency Percent 

Career Satisfaction 

extremely dissatisfied 2 1.0% 

dissatisfied 6 3.0% 

satisfied 19 9.6% 

fairly satisfied 65 33.0% 

extremely satisfied 105 53.3% 

Totals 197 100.0% 

Faculty workload 

hours in clinical 

I - 1 0 43 21.7% 

I I - 2 0 110 55.7% 

21 -30 22 11.1% 

31-40 3 1.5% 

4 1 - 5 0 4 2.0% 

missing data 15 7.6% 

Totals 197 100.0% 

hours in classroom 

1 - 10 172 87.4% 

1 1 - 2 0 6 3.0% 

50-55 2 1.0% 

missing data 17 8.6% 

Totals 197 100.0% 
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Variable Frequency Percent 

hours advising 

1 - 10 156 79.2% 

1 1 - 2 0 16 8.1% 

2 1 - 3 0 2 1.0% 

40 2 1.0% 

70 1 0.5% 

missing data 20 10.2% 

Totals 197 100.0% 

Number of advisees 

1 - 1 0 51 25.9% 

1 1 - 2 0 68 34.5% 

2 1 - 3 0 27 13.8% 

3 1 - 4 0 13 6.7% 

4 1 - 5 0 9 4.5% 

51 - 100 7 3.5% 

100-200 3 1.5% 

200 - 300 4 2.0% 

600 1 0.5% 

missing data 14 7.1% 

Totals 197 100.0% 
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Variable Frequency Percent 

Importance of faculty publications 

very important 81 

fairly important 38 

not important 61 

don't know 12 

missing data 5 

Totals 197 

Importance of faculty research 

veiy important 81 

fairly important 37 

not important 61 

don't know 12 

missing data 6 

Totals 197 

41.1% 

19.3% 

31.0% 

6.1% 

2.5% 

100.0% 

41.1% 

18.8% 

31.0% 

6.1% 

3.0% 

100.0% 

Findings 

Question 1 

Question 1 asked: To what degree does burnout (emotional 

exhaustion, depersonalization and personal accomplishment) exist 

among nursing education faculty? 

The Maslach Burnout Inventory (MBI) was used to determine the 

degree of burnout among nursing education faculty. The MBI analyses 
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the three dimensions of burnout: Emotional exhaustion (EE), 

Depersonalization (DP), and Personal Accomplishment (PA). 

Frequencies and percentiles are reported for each subscale 

(see table 3). The MBI scoring key gave the cut-off points for the 

categorization of high, moderate or low scores for each subscale. 

For the subscale of Emotional Exhaustion (EE), scores ranged from 0 

to 50 with a mean of 17.949 and a standard deviation of 10.378. 

For the subscale of Depersonalization (DP), scores ranged from 0 to 22 

with a mean of 4.010 and a standard deviation of 3.665. 

For the subscale of Personal Accomplishment (PA), the scores ranged 

from 7 to 48 with a mean of 39.337 and a standard deviation of 5.730. 

Maslach and Jackson (1993) stated that a high degree of burnout is 

seen with high scores on the emotional exhaustion subscale, high 

scores on the depersonalization subscale and low scores on the 

personal accomplishment subscale. A low degree of burnout is seen 

with low scores on the emotional exhaustion subscale, low scores on 

the depersonalization subscale and high scores on the personal 

accomplishment subscale. For this study, the majority of nursing 

education faculty scored low for emotional exhaustion, low for 

depersonalization and low for personal accomplishment. 
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Table 3 

Degree of burnout among Nursing Education Faculty 

Subscale Degree of Usage Frequency Percent 

EE High 39 19.8 

Moderate 50 25.4 

Low 108 54.8 

DP* High 8 2.0 

Moderate 21 13.3 

Low 166 84.7 

PA* High 20 10.2 

Moderate 57 29.1 

Low 118 60.7 

* one missing value for DP and PA 

Question 2 

Question 2 asked: To what degree do nursing education faculty 

use humor as a coping mechanism? 

The Coping Humor Scale (CHS) was used to determine the degree 

to which nursing education faculty use humor as a coping mechanism 

when faced with stressful situations. The scores ranged from 10 to 28 
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with a mean score of 20.203 and a standard deviation of 3.483. The 

categories were determined by a median split in which participants were 

divided into high vs low humor usage (median = 20) (see table 4). This 

is the same procedure used by other researchers using the CHS scale 

(Martin & Lefcourt, 1983; Overholser, 1992). 

Table 4 

Degree of humor usage among Nursing Education Faculty 

Scale Degree of Usage Frequency Percent 

CHS High 93 47.2 

Low 104 52.8 

197 100 

Question 3 

Question 3 asked: To what proportion do nursing education 

faculty use specific coping strategies? 

The Ways of Coping Questionnaire was used to identify the 

coping strategies nursing education faculty used when confronted with 

a stressful event. The questionnaire consists of 8 subscales: 

confrontive coping (CONF), distancing (DSTNC), self-controlling 

(SLFC), seeking social support (SSS), accepting responsibility (ACCR), 

escape-avoidance (ESCA), planful problem-solving (PPS), and positive 

reappraisal (PRA). 
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For the subscale of confrontive coping (CONF), the raw scores 

ranged from 0 to 15 with a mean of 6.026 and a standard deviation of 

3.351. For the subscale of distancing (DSTNC), the raw scores ranged 

from 0 to 12 with a mean of 4.204 and a standard delation of 2.564. 

For the subscale of self-controlling (SLFC), the raw scores ranged from 

0 to 19 with a mean of 9.865 and a standard deviation of 3.885. For 

the subscale of seeking social support (SSS), the raw scores ranged from 

0 to 17 with a mean of 8.751 and a standard deviation of 3.834. For 

the subscale of accepting responsibility (ACCR), the raw scores ranged 

from 0 to 9 with a mean of 2.66 and a standard deviation of 2.221. For 

the subscale of escape-avoidance (ESCA), the raw scores ranged from 0 

to 17 with a mean of 4.026 and a standard deviation of 3.490. For the 

subscale of planful problem solving (PPS), the raw scores ranged from 2 

to 17 with a mean of 10.212 and a standard deviation of 3.517. For the 

subscale of positive reappraisal (PRA), the raw scores ranged from 0 to 

21 with a mean of 9.166 and a standard deviation of 5.203. 

To determine the proportion of effort represented by each type of 

coping, a relative score was calculated from the raw scores. 

According to Vitaliano, et al (1987), the raw scores measure the 

frequency of efforts whereas relative scores measure the percentage of 

efforts or "the contribution of each coping scale relative to all of the 

scales combined" (Folkman, Lazarus, 1988, p. 12). Examining table 5, 

the mean percent relative score indicated that distancing was 

contributed 46.5% in relation to the other coping subscales. 
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Table 5 

Degree of coping usage among Nursing Education Faculty 

Subscale # of 
items 

M 
raw score 

ME M % 
relative score 

CONF 6 6.026 1.004333 6.66 

DSTNC 6 4.204 7.0066666667 46.53 

SLFC 7 9.865 1.409287143 9.35 

SSS 6 8.751 1.4585 9.69 

ACCR 4 2.66 0.665 4.44 

ESCA 8 4.026 0.50325 3.34 

PPS 6 10.212 1.702 11.30 

PRA 7 9.166 1.3094285714 8.69 

Totals 50 15.058464282 

Question 4 

Question 4 asked: What factors of coping strategies and sense of 

humor best predict emotional exhaustion among nursing education 

faculty? 

Multiple regression was used to test the fourth question. The 

predictor variables were the eight coping strategy subscales plus humor 

as a ninth subscale. The criterion variable was emotional exhaustion. 

Table 6 presents the findings of stepwise multiple regression. 
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Table 6 

Stepwise Multiple Regression Analysis of emotional exhaustion and 

coping strategies including humor 

Variable R2 F B Beta t P 

ESCA .18 39.42 1.41 .48 6.91 .0000 

PRA .22 24.25 CD
 

-.19 -2.76 .0064 

Using the stepwise method (PIN = .0500. POUT = . 1000), escape-

avoidance (ESCA) entered the equation. The R2 indicates that 18% of 

the variance in emotional exhaustion can be explained by escape-

avoidance. Positive reappraisal (PRA) entered on step 2 with the R2 

indicating that only 3.376% of the variance can be explained by PRA 

and both variables (PRA and ESCA) account for 21.5% of the variance 

in emotional exhaustion. Therefore, as predictors, escape-avoidance 

and positive reappraisal were weak indicators for emotional exhaustion. 

Question 5 

Question 5 asked: What factors of coping strategies and sense of 

humor best predict depersonalization among nursing education faculty? 

Multiple regression was used to test the fifth question. The 

predictor variables were the eight coping strategy subscales plus humor 

as a ninth subscale. The criterion variable was depersonalization. 

Table 7 presents the findings of stepwise multiple regression. 
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Table 7 

Stepwise Multiple Regression Analysis of depersonalization and coping 

strategies including humor 

Variable R2 F B Beta t p 

ESCA .07 13.35 .30 .29 4.06 .0001 

Humor .12 11.71 -.23 -.21 -3.07 .0025 

Using the stepwise method (PIN = .0500. POUT = .1000), escape-

avoidance (ESCA) entered the equation. The R2 indicates that 7% of 

the variance in depersonalization can be explained by escape-avoidance. 

Humor entered on step 2 with the R2 indicating that 4.73% of the 

variance can be explained by humor and both variables (ESCA and 

Humor) account for only 12% of the variance in depersonalization. 

Therefore, as predictors, escape-avoidance and humor were weak 

indicators for depersonalization. 

Question 6 

Question 6 asked: What factors of coping strategies and sense of 

humor best predict personal accomplishment among nursing education 

faculty? 

Multiple regression was used to test the sixth question. The 

predictor variables were the eight coping strategy subscales plus humor 

as a ninth subscale. The criterion variable was personal 
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accomplishment. Table 8 presents the findings of stepwise multiple 

regression. 

Table 8 

Stepwise Multiple Regression Analysis of personal accomplishment and 

coping strategies including humor 

Variable R2 

PPS .09 

Humor . 14 

B Beta 

17.63 .35 

14.00 .34 

.23 3.21 .0016 

.23 -3.08 .0024 

Using the stepwise method (PIN = .0500. POUT = . 1000), planful 

problem-solving (PPS) entered the equation. The R2 indicates that 9% 

of the variance in depersonalization can be explained by planful 

problem-solving. Humor entered on step 2 with the R2 indicating that 

4.663% of the variance can be explained by humor and both variables 

(PPS and Humor) account for only 14% of the variance in 

depersonalization. Therefore, as predictors, planful problem-solving 

and humor were weak indicators for personal accomplishment. 

Question 7 

Question 7 asked: What factors in the academic history best 

predict emotional exhaustion among nursing education faculty? 

Multiple regression was used to test the seventh question. The 

predictor variables were academic rank, years taught , years taught in 

nursing, highest degree, tenure status, years of clinical nursing 
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experience, personal satisfaction with career, hours in clinical, hours in 

classroom, hours advising, number of student advised, the importance 

of faculty research, and the importance of faculty research. The 

criterion variable was emotional exhaustion. Table 9 presents the 

findings of stepwise multiple regression. 

Table 9 

Stepwise Multiple Regression Analysis of emotional exhaustion and 

academic history 

Variable R2 F B Beta t P 

Satisfied .13 21.23 -4.79 -.37 -4.89 .0000 

Hrs Class .16 13.55 -.10 -.19 -2.52 .0128 

Hrs Adv .19 11.12 .32 .18 2.33 .0212 

Using the stepwise method (PIN = .0500. POUT = . 1000), Satisfied 

with career entered the equation. The R2 indicates that 13% of the 

variance in emotional exhaustion can be explained by career 

satisfaction. Hours in the classroom entered on step 2 with the R2 

indicating that 4.663% of the variance can be explained by the numbers 

of hours spent in the classroom. Hours in advising entered on step 3 

with the R2 indicating 3.08% of the variance can be explained by the 

number of hours spent advising students. All three variables accounted 

for only 19% in emotional exhaustion. Therefore, as predictors, career 
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satisfaction, hours in the classroom and hours spend advising were 

weak indicators for emotional exhaustion. 

Question 8 

Question 8 asked: What factors in the academic history best 

predict depersonalization among nursing education faculty? 

Multiple regression was used to test the eighth question. The 

predictor variables were academic rank, years taught, years taught in 

nursing, highest degree, tenure status, years of clinical nursing 

experience, personal satisfaction with career, hours in clinical, hours in 

classroom, hours advising, number of student advised, the importance 

of faculty research, and the importance of faculty research. The 

criterion variable was depersonalization. Table 10 presents the findings 

of stepwise multiple regression. 

Table 10 

Stepwise Multiple Regression Analysis of depersonalization and 

academic history 

Variable R2 F B Beta t P 

Satisfied .13 21.11 -1.77 

CO
 

1 -4.75 .0000 

Hrs Adv .16 14.08 .13 .19 2.51 .0133 

Using the stepwise method (PIN = .0500. POUT = . 1000), satisfied 

with career entered the equation. The r 2 indicates that 13% of the 

variance in depersonalization can be explained by career satisfaction. 



54 

Hours advising entered on step 2 with the R2 indicating that 3.67% of 

the variance can be explained by the numbers of hours spent advising 

students. The two variables of career satisfaction and hours advising 

accounted for only 16.46% in depersonalization. Therefore, as 

predictors, career satisfaction and hours advising students were weak 

indicators for depersonalization. 

Question 9 

Question 9 asked: What factors in the academic histoiy best 

predict personal accomplishment among nursing education faculty? 

Multiple regression was used to test the ninth question. The 

predictor variables were academic rank, years taught, years taught in 

nursing, highest degree, tenure status, years of clinical nursing 

experience, personal satisfaction with career, hours in clinical, hours in 

classroom, hours advising, number of student advised, the importance 

of faculty research, and the importance of faculty research. The 

criterion variable was personal accomplishment. Table 11 presents the 

findings of stepwise multiple regression. 

Table 11 

Stepwise Multiple Regression Analysis of personal accomplishment and 

academic history 

Variable R2 F B Beta t p 

Satisfied .07 11.20 -1.78 .27 3.35 .0010 

Using the stepwise method (PIN = .0500. POUT = . 1000), satisfied 
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with career entered the equation. The indicates that 7% of the 

variance in personal accomplishment can be explained by career 

satisfaction. As a predictor, career satisfaction was a weak indicator 

for personal accomplishment. 

Question 10 

Question 10 asked: What factors in the demographic information 

best predict emotioned exhaustion among nursing education faculty? 

Multiple regression was used to test the tenth question. The 

predictor variables were age, gender, marital status, ethnicity, number 

of children and children living in same household. The criterion 

variable was emotional exhaustion. Table 12 presents the findings of 

stepwise multiple regression. 

Table 12 

Stepwise Multiple Regression Analysis of emotional exhaustion and 

demographic information 

Variable R2 F B Beta t P 

Ethnic .04 5.42 1.98 .19 2.33 .0213 

Using the stepwise method (PIN = .0500. POUT = . 1000), ethnicity 

entered the equation. The R2 indicates that 4% of the variance in 

emotional exhaustion can be explained by ethnicity. As a predictor, 

ethnicity was a weak indicator for emotional exhaustion. 
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Question 11 

Question 11 asked: What factors in the demographic information 

best predict depersonalization among nursing education faculty? 

Multiple regression was used to test the eleventh question. The 

predictor variables were age, gender, marital status, ethnicity, number 

of children and children living in same household. The criterion 

variable was depersonalization. Table 13 presents the findings of 

stepwise multiple regression. 

Table 13 

Stepwise Multiple Regression Analysis of depersonalization and 

demographic information 

Variable R2 F B Beta t P 

Ethnic .03 4.98 .70 .18 2.23 .0272 

Using the stepwise method (PIN = .0500. POUT = .1000), ethnicity 

entered the equation. The indicates that 3% of the variance in 

depersonalization can be explained by ethnicity. As a predictor, 

ethnicity was a weak indicator for depersonalization. 

Question 12 

Question 12 asked: What factors in the demographic information 

best predict personal accomplishment among nursing education 

faculty? 
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Multiple regression was used to test the twelfth question. The 

predictor variables were age, gender, marital status, ethnicity, number 

of children and children living in same household. The criterion 

variable was personal accomplishment. Table 14 presents the findings 

of stepwise multiple regression. 

Table 14 

Stepwise Multiple Regression Analysis of personal accomplishment and 

demographic information 

Variable R2 F B Beta t p 

KidNO .05 7.58 1.12 .24 2.94 .0038 

Gender .10 7.92 -8.01 -.23 -2.80 .0057 

Using the stepwise method (PIN = .0500. POUT = . 1000), number 

of children entered the equation. The R2 indicates that 5% of the 

variance in personal accomplishment can be explained by the number 

of children. Gender entered on step 2 with the R2 indicating that 5% of 

the variance can be explained by the numbers of children. The two 

-variables of children and gender accounted for only 10% in personal 

accomplishment. Therefore, as predictors, the number of children and 

gender were weak indicators for personal accomplishment. 

Other results 

Martin and Jackson (1993) established a norm mean for 11,067 

subjects given the Maslach Burnout Inventory (MBI). A separate 
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t-test was used to compare the sample mean of this study with the 

established mean. The sample mean for emotional exhaustion, 17.949, 

was significantly different from the population mean of 20.99 (t =-4.07, 

p< .05) established by Martin and Jackson (1993). The sample mean for 

depersonalization, 4.010, was significantly different from the 

population mean of 8.73 (t =-17.65, p < .05). Hie sample mean for 

personal accomplishment, 39.337, was significantly different from the 

population mean of 34.58 (t =11.47, p < .05). 

After using a Bonferroni correction for comparing five groups (p = 

.01), a one-way analysis of variance revealed that there was no 

significant difference among subjects with different academic ranks and 

confrontive coping (F(4,189) = 1.0132, p = .4018); distancing (F(4, 186) = 

.5123, p = .7267); self-controlling {F[4, 187) = 1.3713, 

p = .2455); seeking social support (FT4, 188) = .7796, p = .5398); 

accepting responsibility (JFT4, 186) = .7650, p = .5493); escape-avoidance 

{F[4, 189) = 1.4338, p = .2233); planful problem-solving (F[4, 184) = 

1.2852, p .2774); and positive reappraisal (F(4, 188) = 2.6770, p = 0332). 

A one-way analysis of variance revealed that there was no 

significant difference (p = .05) among subjects with tenure status and 

confrontive coping ( F T 3 , 1 7 2 ) = . 4 3 7 1 , p = . 7 2 6 7 ) ; distancing [F\3, 1 6 9 ) = 

. 6 6 5 1 , p = . 5 7 4 6 ) ; self-controlling (JFT3, 1 7 0 ) = . 2 1 0 3 , 

p = .8892); seeking social support (F[3, 171) = .2666, p = .8494); 

accepting responsibility (FT 3, 169) = 1.2294, p = .3007); escape-

avoidance (FiT3, 172) = .7579, p = .5192); and planful problem-solving 
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(F(3, 167) = 1.2654, p .2880); positive reappraisal {F[3, 171) = 1.2781, p 

= 2835). 

A one-way analysis of variance revealed that there was no 

significant difference (p = .05) among subjects with different academic 

ranks and emotional exhaustion (PT4,192) = 1.0001, p = .4087); 

depersonalization (F(4,191) = .6670, p = .6157); and personal 

accomplishment (JFT4,191) = 1.2303, p = .2994). 

A one-way analysis of variance revealed that there was no 

significant difference (p = .05) among subjects with tenure status and 

emotional exhaustion (F(3,175) = .1617,p = .9220); depersonalization 

(F(3,174) = 1.4723, p = .2238); and personal accomplishment (fI3,174) = 

2.3896, p = .0705). 

A one-way analysis of variance revealed that there was no 

significant difference (p = .05) between subjects with different academic 

ranks and humor (F(4,192) = .7410, p = .5651). A one-way analysis of 

variance revealed that there was no significant difference (p = .05) 

between subjects with tenure status and humor (JFT3,175) = .6226, p = 

.6013). 

Summaiy of Findings 

Analysis of the data of this study resulted in the following: 

1. The degree of burnout among nursing education faculty was low for 

emotional exhaustion, low for depersonalization and low for personal 

accomplishment. 

2. The degree of humor used as a coping mechanism was 47.2% 

reporting high usage and 52.8% reporting low usage. 



60 

3. The highest proportion of nursing education faculty used distancing 

(46.53%) as a coping strategy. The second strategy used was planful 

problem solving (11.3%) with escape-avoidance used the least (3.34). 

4. When examining coping strategies and humor, escape-avoidance and 

positive reappraisal were weak indicators for emotional exhaustion. 

5. When examining coping strategies and humor, escape-avoidance and 

humor were weak indicators for depersonalization. 

6. When examining coping strategies and humor, planful problem-

solving and humor were weak indicators for personal accomplishment. 

7. When examining academic history career satisfaction, hours in the 

classroom and hours spend advising were weak indicators for emotional 

exhaustion. 

8. When examining academic history, career satisfaction and hours 

advising students were weak indicators for depersonalization. 

9. When examining academic history, career satisfaction was a weak 

indicator for personal accomplishment. 

10. When examining demographic information, ethnicity was a weak 

indicator for emotional exhaustion. 

11. When examining demographic information, ethnicity was a weak 

indicator for depersonalization. 

12. When examining demographic information, the number of children 

and gender were weak indicators for personal accomplishment. 

13. The sample mean was significantly different from the population 

mean established by Martin and Jackson (1993) for emotional 

exhaustion, depersonalization and personal accomplishment. 
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14. The one-way analysis of variance revealed no significant difference 

between subjects with different academic ranks and coping strategies, 

and different academic ranks and burnout. The one-way analysis of 

variance revealed no significant difference between subjects with tenure 

status and coping strategies, and tenure status and burnout. 



CHAPTER V 

SUMMARY, CONCLUSIONS, DISCUSSION 

AND RECOMMENDATIONS 

A nonexperimental, descriptive study was conducted to determine 

the association between sense of humor, coping ability, and burnout 

among nursing faculty in higher education. In this chapter, a summaiy 

of the study and a discussion of the findings will be presented. The 

conclusions, implications and recommendations for further research 

are stated. 

Summaiy 

The conceptual framework of this study was based on constructs 

of coping strategies and humor which were conceptualized as having a 

direct relationship to burnout. This researcher believed that when 

compared to peers, nursing education faculty who reported the use of 

humor in addition to coping strategies identified by Folkman and 

Lazaris (1988) would also report a lesser degree of bumout. Academic 

history as well as demographic factors were also believed to influence 

the faculty members degree of burnout. 

A review of the literature concerning coping, humor and burnout 

supported this proposition and emphasized the need for empirical 

testing. Coping Humor Scale. Wavs of Copinff Questionnaire and 

Maslach Burnout Inventory were the instruments used to measure 
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these concepts. Academic history and demographic data sheet were 

also included. 

A packet containing a cover letter, the questionnaires, and a 

return self-addressed envelope was mailed out to 284 nursing faculty 

working in programs of nursing in the Dallas/Fort Worth, Texas area. 

Names of faculty were obtained from the latest editions of the college 

and university catalogs. The return rate for the mailings was 70.07%; 

199 questionnaires were returned with 197 questionnaires completed 

correctly for use in the study. 

Discussion of the Findings 

The research questions that guided this research provided the 

framework for the discussion of the study findings. Responses from 197 

nursing education faculty were the basis for the following results. 

Question 1 

Question 1 asked: 

1. To what degree does burnout (emotional exhaustion, 

depersonalization and personal accomplishment) exist among nursing 

education faculty? 

The research question inquires about the frequency of burnout 

among nursing faculty. The Maslach Burnout Inventory (MBI) used 

three subscales (emotional exhaustion, depersonalization and personal 

accomplishment) to determine the degree of burnout. The scoring key 

indicated the cut-off points for high, moderate or low degrees intensity 

for each subscale. The pattern of burnout in this study shows a low 

degree of emotional exhaustion (54.8%), a low degree of 
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depersonalization (84.7%) and a low degree of personal accomplishment 

(60.7%). This pattern of burnout is a variation not suggestive of high 

degree of burnout (requiring high scores on the emotional exhaustion 

subscale, high scores on the depersonalization subscale and low scores 

on the personal accomplishment subscale) and not suggestive of a low 

degree of burnout (requiring low scores on the emotional exhaustion 

subscale, low scores on the depersonalization subscale and high scores 

on the personal accomplishment subscale). 

Question 2 

Question 2 asked: 

2. To what degree do nursing education faculty use humor as a coping 

mechanism? 

Scores on the Coping Humor Scale (CHS) were coded as either 

high or low on the basis of a median split. The results indicated that 

52.8% of nursing faculty scored low in their usage of humor as a coping 

mechanism when faced with stressful situations. 

Question 3 

Question 3 asked: 

3. To what proportion do nursing education faculty use specific coping 

strategies? 

Of the 8 subscales measured (confrontive coping, distancing, self-

controlling, seeking social support, accepting responsibility, escape-

avoidance, planful problem-solving, and positive reappraisal), 

distancing(46.5%) was the coping strategy used most frequently by 

nursing education faculty when confronted with a stressful situation. 
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Planful problem-solving came in second at 11.30%. Escape-avoidance 

(3.34%) was the coping strategy used the least. 

Questions 4. 5. and 6 

Questions 4, 5, and 6 asked: 

4. What factors of coping strategies and sense of humor best predict 

emotional exhaustion among nursing education faculty? 

5. What factors of coping strategies and sense of humor best predict 

depersonalization among nursing education faculty? 

6. What factors of coping strategies and sense of humor best predict 

personal accomplishment among nursing education faculty? 

Questions 4, 5, and 6 inquired about specific coping strategies as 

predictors of burnout. The predictor variables were the eight coping 

strategy subscales plus humor as a ninth subscale. The criterion 

variables were emotional exhaustion, depersonalization and personal 

accomplishment. Analysis provided only weak predictors for each 

criterion variable of burnout. Escape-avoidance and positive 

reappraisal were weak indicators for emotional exhaustion; escape-

avoidance and humor were weak indicators for depersonalization; and 

planful problem-solving and humor were weak indicators for personal 

accomplishment. 

Questions 7. 8. and 9 

7. What factors in the academic history best predict emotional 

exhaustion among nursing education faculty? 

8. What factors in the academic histoiy best predict depersonalization 

among nursing education faculty? 
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9. What factors in the academic history best predict personal 

accomplishment among nursing education faculty? 

Questions 7, 8, and 9 asked for predictors of burnout based on 

the academic histoiy of the nursing education faculty. Analysis 

provided only weak predictors for each criterion variable of burnout. 

Career satisfaction, hours in the classroom and hours spend advising 

were weak indicators for emotional exhaustion; career satisfaction and 

hours advising students were weak indicators for depersonalization; 

and career satisfaction was a weak indicator for personal 

accomplishment. 

Questions 10. 11. and 12 

10. What factors in the demographic information best predict 

emotional exhaustion among nursing education faculty? 

11. What factors in the demographic information best predict 

depersonalization among nursing education faculty? 

12. What factors in the demographic information best predict personal 

accomplishment among nursing education faculty? 

Questions 10, 11, and 12 sought to analyze specific demographic 

predictors of burnout. Analysis provided only weak predictors for each 

criterion variable of burnout. Ethnicity was a weak indicator for 

emotional exhaustion and depersonalization. The number of children 

and gender were weak indicators for personal accomplishment. 

Other findings 

Additional findings of the study revealed a significant difference 

between the population mean established by Martin and Jackson (1993) 
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and the sample mean of nursing faculty. In addition, the population 

means established by Martin and Jackson (1993) for each area of 

burnout (emotional exhaustion, depersonalization, and personal 

accomplishment) were significantly different when compared to the 

sample means of this study. 

A one-way analysis of variance revealed no significant difference 

between academic rank and the coping strategies of confrontive coping, 

distancing, self-controlling, seeking social support, accepting 

responsibility, escape-avoidance, planful problem-solving, and positive 

reappraisal. When tenure status and the eight coping strategies were 

compared, there was no significant difference among subjects. When 

academic ranks and humor were compared, there was no significant 

difference between subjects. Also when tenure status and humor were 

examined, there was no significant differences between subjects. 

Conclusions and implications 

Five conclusions have been generated from the discussion of 

findings. These are presented with their associated implications for 

nursing education. 

First Conclusion 

The Maslach Burnout Inventory (MBI) is very clear on what 

designates a high degree of burnout (high scores on emotional 

exhaustion and depersonalization subscales and low scores on the 

personal accomplishment subscale). In addition, the MBI is clear what 

designates a low degree of burnout (low scores on emotional exhaustion 

subscale and depersonalization subscales and high scores on the 
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personal accomplishment subscale). For this study, mean scores for 

nursing education faculty were low on emotional exhaustion, low on 

depersonalization and low on personal accomplishment. This is 

suggestive of a different stage or phase of burnout. Table 15 illustrates . 

various combinations of the MBI, yet only the two extremes are 

discussed by Maslach and Jackson (1986). Nursing education faculty 

do not have a high degree of burnout nor do they have a low degree of 

burnout. Implications for this conclusion include an in-depth 

examination of profiles of faculty with different patterns needs. 

Conclusion Two 

Humor as a coping mechanism during stressful events was not 

frequently used among nursing education faculty. Implications from 

this conclusion may be theoretically, nursing faulty may find it 

difficult to look at a problem from a distance and see the humor in the 

situation. Instead the event is internalized increasing the stress of the 

situation. Another implication for this conclusion is that the Coping 

Humor Scale may not be a sensitative measure for humor among 

nursing faculty. 

Conclusion Three 

Of coping strategies (including humor) examined, humor, escape-

avoidance, positive reappraisal and planful problem-solving may be 

predictors for specific areas of burnout. Humor may be a predictor for 

depersonalization and personal accomplishment; escape-avoidance may 

be a predictor for emotional exhaustion and depersonalization; positive 
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Table 15 

Possible Pattern Combinations from Maslach Burnout. Inventory 

Emotional Exhaustion Depersonalization Personal Accomplishment 

high high high 

low low low 

moderate moderate moderate 

high high moderate 

high high low 

high moderate high 

high low high 

high moderate low 

high low low 

high low moderate 

moderate high high 

moderate moderate high 

moderate low low 

moderate low high 

moderate high moderate 

moderate high low 

low high high 

low high moderate 

low moderate low 

low low high 
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reappraisal may be a predictor for emotional exhaustion; and planful 

problem-solving may be a predictor for personal accomplishment. 

Implications for this conclusion center around predicting the 

coping strategy the individual will use in various stages of burnout. 

Humor has been found to have significant effects on depression, 

loneliness and self-esteem (Overholser (1992) yet in this study it was a 

weak predictor of depersonalization. Conversely, humor may promote 

feelings of personal accomplishment. These two dichotomies go hand-

in-hand for humor distances the faculty member from the situation, 

depersonalizing students through distancing and psychological 

withdrawal. Yet when applied to personal accomplishment, the faculty 

is able to look at the situation from a distance, seeing humor in a 

sometimes sterile and goal-oriented environment. 

Situational determinants of coping for this study saw escape-

avoidance, positive reappraisal and planful problem-solving as 

predictors for specific areas of burnout. Implications from this 

conclusion have been descriptive in nature. Yet coping is determined by 

relationships between the individual and the environment or stressful 

event. The next aspect coping to examine is to build on this descriptive 

study and examine the effectiveness of coping strategies and copings 

outcomes. 

Conclusion Four 

Career satisfaction may be a predictor of all three areas of 

burnout (emotional exhaustion, depersonalization and personal 

accomplishment). Hours spend advising students is a weak predictor of 
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emotional exhaustion and depersonalization. Increased hours in the 

classroom may be a predictor for emotional exhaustion. Implications 

for this conclusion is the importance of career satisfaction. Only a 

single question was used to measure this concept in the present study. 

An instrument specifically designed to measure the various aspects of 

career satisfaction would be appropriate in exploring its relationship to 

bumout. 

Conclusion Five 

Demographic differences were related showing that ethnicity was 

a weak indicator for emotioned exhaustion and depersonalization. In 

addition, the number of children and gender differences were weak 

indicators for personal accomplishment. Demographics describe the 

sample, and are usually non-manipulated. 

In the literature, Maslach and Jackson (1985) describe gender 

differences where male faculty tend to score higher than female faculty 

on depersonalization. This sample was primarily female (97.5%) and 

did score low on depersonalization, giving one possible explanation for 

the low score on this subscale. An implication for this conclusion 

would be to examine male nursing faculty using a larger-sized sample 

where the ratio of male to female is closer to 50-50. 

In addition, age has been predictor of emotional exhaustion 

among younger teachers (Schwab, 1993). The mean age for this sample 

was 44.6 years with 40.8% of the participants being in the 45 to 54 age 

group. The 24 to 34 age group accounted for only 14.3% of the sample. 

This could explain the low scores on the subscale of emotional 



72 

exhaustion and why age was not an indicator in this study. An 

implication for this conclusion would be to examine the differences 

between the groups using statistical methods and quota sampling for a 

more indepth study. 

Implications for nursing education are based on the study's 

findings which reports a feeling of low personal accomplishment among 

nurse educators. Higher education looks at three major areas for merit 

and tenure: scholarship, teaching and service. The primaiy reason for 

entering education is to facilitate students to learn the profession, yet 

in the university setting scholarship is held in high esteem for merit 

and tenure. Teaching is given a backseat to research. The scientific 

model dominates higher education and emphasizes the discovery of 

knowledge and encourages research. When faculty feel they can no 

longer juggle research with quality teaching one area suffers, resulting 

in feelings of low personal accomplishment. It is difficult to be strong 

in all three areas. A possible solution to the problem is to reallocate 

faculty designating full time researchers and full time teachers. Higher 

education administration could then look at the outputs of the 

department as a whole. In this new model of higher education, 

teaching would be valued as highly as research with faculty not being 

torn between two full-time jobs, research and teaching. 

Recommendations for further research 

This study focused primarily on coping strategies (inclusive of 

humor) used by nursing education faculty and it relationship to 

burnout. 
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The following recommendations for further research are based on the 

study's findings, conclusions and implications: 

1. Compare the patterns of burnout and their relationship to the 

different coping strategies used among nursing education faculty. 

2. Explore the specific stressors with which humor is most effective in 

facilitating coping as well as stressors with which it is least effective as 

a coping mechanism. 

3. Conduct a study using contrasted groups such as nursing education 

faculty who teach mental health versus those that teach community 

health. 

4. Conduct a study to examine the coping behaviors used by caregivers 

of small children versus caregivers of parents. 

5. Continue to test the coping-humor-burnout model over time to 

determine causal relationships. 

6. Conduct a study to examine the various phases of burnout and the 

differing patterns of low, moderate and high on each subscale of the 

MBI. 

7. Conduct a longitudinal study to follow the course of burnout over 

time in which documentation of the various phases of burnout and it's 

patterns of emotional exhaustion, depersonalization and personal 

accomplishment will be observed. 
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Dear Colleague February 8, 1994 

At Texas Christian University we are conducting a major study of 
nursing education faculty. We are seeking your voluntary participation 
in an investigation whose purpose is to explore ways nursing education 
faculty manage and cope with work stress. 

As a member of the faculty in the College of Nursing at Texas Christian 
University, I am investigating ways nursing education faculty cope with 
work stress. Because you are teaching in a nursing program, you are in 
a position to contribute to the understanding of these phenomena. 
Your response to the enclosed questionnaire will contribute to our 
collective understanding of this important issue. The questionnaire 
will take approximately 20 minutes to complete 

Participation is voluntary and confidential. Your consent to participate 
will be indicated by your return of the questionnaire. Information will 
be reported in the aggregate and by composite groups, not by individual 
responses. 

To complete the survey in a timely manner, please return the completed 
questionnaire in the stamped envelope by March 1, 1994. Mail the 
enclosed stamped postcard at the same time to enable me to track 
responses without identifying the respondent individually. If you are 
interested in an abstract of the completed research, check the 
appropriate box on the back of the postcard. 

If you have any questions, please call me at 817-921-7650 ext 6764. 
Thank you for your participation. 

Sincerely, 

Laura A. Talbot, RN, PhD 
Assistant Professor 
Harris College of Nursing 
Texas Christian University 
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FACULTY SURVEY: Coping in the Academic Setting 

The Faculty Survey: Coping in the Academic Setting is not 

included in the appendices for copyright reasons. 
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