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The purpose of this study was to determine if appraisers using the TTAS in 

Texas perceived themselves as being objective in the evaluation process. The 

population for this study was 213 appraisers, both elementary and secondary, 

chosen randomly from four educational service areas in four regions of Texas. 

Data were obtained from a 25-item questionnaire mailed to the appraisers. 

The organization of this study includes a statement of the problem, the 

research questions, a review of the literature, the methods and procedures used to 

collect the data, the analysis of the data, and a summary of the findings, conclu-

sions, implications, and recommendations for additional research. 

Data from the 213 returned questionnaires were treated with the chi-square 

test of independence. 

The analysis of data revealed the following: 

1. Regardless of the level, elementary or secondaiy, of the administrator, the 

majority of respondents held the same views. 

2. Regardless of the region of Texas from which the respondents came, the 

majority of respondents held the same views. 

3. Regardless of the number of years of experience of the appraisers, the 

majority of respondents held the same views. 



4. The majority of respondents felt they are objective in their use of the 

TTAS. 

The implications are that the TTAS instrument is being used as was its 

intention, and that the appraisers feel comfortable in the use of the TTAS. Since 

the TTAS is effective as seen through a majority of respondents, it may be used 

in future revisions of the current instrument or by other districts as a model by 

which to begin construction of their own appraisal instruments. 
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CHAPTER 1 

INTRODUCTION 

The school year of 1986-87 marked the beginning of one of the most signifi-

cant events of educational reform in Texas, the implementation of the Texas 

Teacher Appraisal System. The appraisal system was designed to serve as a guide 

for improving instruction, giving even the best teachers some opportunities to 

improve. House Bill 72 of the sixty-eighth Legislature in 1984 had directed the 

State Board of Education to adopt an appraisal process to appraise the perfor-

mance of teachers for career ladder purposes. 

In response to the requirements set forth by the Legislature, the Texas 

Education Agency in the fall of 1984 began research on teacher evaluation and 

appraisal systems. After contacting the 156 districts in Texas to inquire about 

their various evaluation systems, the TEA compiled a list of teacher behaviors to 

consider including in the appraisal instrument The State Board of Education 

Committee on Personnel enlisted such experts as John Goodlad of the University 

of Washington, Richard Manatt of Iowa State University, Brigadier General Billy 

Bowles of the United States Air Force, and Lester Solomon of the Georgia State 

Department of Education to review the teaching behaviors. The Committee took 

the experts' opinions, made revisions, and authorized a pilot study. By May of 

1986, the Committee had trained people to train appraisers. Implementation of 
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the Texas Teacher Appraisal System began in September of 1986. House Bill 

173, passed in the summer of 1987, reflects revisions and improvements in the 

TTAS. 

Considerable research has been conducted on the subject of teacher evalua-

tions. Most of the research centers around two major topicss. Many researchers, 

including Laing (1986), Shulman (1988), and Lindsay (1990), point to the inherent 

subjectivity in conducting an evaluation. The general conclusion is that teaching 

is an art and since every classroom is unique, a generic appraisal instrument is 

ineffective (Brandt, 1988). The other major area of research on teacher evalua-

tion suggests various methods of improvement in the system. Researchers such as 

Vornberg (1988), Gainey (1990), Milner (1991), and Juska (1991) are leading in 

this movement The only issue that appears to have consensus is the need for an 

effective evaluation system. 

Research specifically on the Texas Teacher Appraisal System has been 

sparse. Since the scores earned on the TTAS have been used in the past to 

determine career ladder placement, and since the TTAS continues to be used as 

an appraisal instrument, research specific to the TTAS is necessary if it is going to 

achieve its original purpose. It is important to know if the instrument is being 

used as it was intended. With such a crucial issue as the evaluation of teacher 

performance, it also is important to discover whether the evaluation results are 

objective and unbiased. 



Statement of the Problem 

The problem of this study was to assess the degree of perceived objectivity of 

the TTAS as perceived by appraisers who use the instrument to evaluate teachers. 

Definitions 

Elementary: PK - 5 (or 6) 

Secondary: 6 (or 7) - 12 

Objectivity: The degree to which the appraiser believed the instrument was used 

without favoritism or bias. Operationally, objectivity was determined by responses 

on a Likert-type scale for comparison purposes. Objectivity was determined by 

responses on each item of a questionnaire designed to measure perceived objec-

tivity. 

Research Questions 

The research questions for this study were the following: 

1. What are the perceptions of appraisers in Texas regarding the objectivity 

in the use of the TTAS? 

2. What are the similarities and differences in the perceived objectivity of 

the TTAS between elementary and secondaiy appraisers? 

3. What are the similarities and differences in the perceived objectivity of 

the TTAS by geographical region in Texas? 

4. What are the similarities and differences of the TTAS among appraisers 

with varying years of experience? 
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Limitations of the Study 

There were 400 participants (200 elementary administrators and 200 second-

aiy administrators) randomly selected from four geographical regions of Texas to 

complete a questionnaire. The school districts varied in terms of size, ethnicity, 

goals, and socioeconomic levels. The purpose of the questionnaire was to 

determine if the appraisers perceived themselves to be using the TTAS instrument 

objectively. The limitation was that the self-perception of the participating 

appraisers might have been, in fact, quite different from the actuality of the 

situation. Another factor to consider was the nonresponse error. To utilize the 

results obtained, it was assumed that the responses received were representative 

of the responses not received. A response bias might have occurred if the 

respondents tended to answer in a certain direction; the respondent might have 

misrepresented the truth whether it was done consciously or unconsciously. 

There was awareness of, and sensitivity to, these possibilities as data were 

collected. 

Design and Methodology 

This study examined the perceptions of objectivity of the Texas Teacher 

Appraisal System held by practiced users of this instrument. A geographically 

distributed random sample of elementary and secondary appraisers was developed 

for use in this study. The respondents in the sample were asked to reply to a 

questionnaire that would assess their perceptions of objectivity of the TTAS. 

Responses to the questionnaire were presented in an item-by-item fashion using 
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descriptive statistics, and analyses of the responses were used to answer the 

research questions. 

Data Collection Procedures 

Instrument 

To determine the perception of the objectivity of the 1TAS as seen by 

appraisers, the study was conducted through the use of a 20-item questionnaire 

(see Appendix A). To test the validity of the questionnaire itself before it was 

administered, the questionnaire was evaluated by five experts. The criteria for 

selecting these experts were that they must hold doctorates in a field of education, 

they must have had three years of experience in using the TTAS, and they must 

have currently been using the instrument These five experts were chosen from 

districts in suburban school districts in the North Central Texas area according to 

their willingness to participate and their meeting the criteria. 

A questionnaire with a cover letter of explanation was sent to the five 

experts for acceptance or rejection of each item. Each item had three columns 

for the experts to check either "accept," "reject," or "modify" (Appendix B). 

Spaces were left between items for the experts to indicate modifications. When 

the completed questionnaires were received, the required acceptance rate for 

each item was four out of five. If the acceptance rate was not met, the modifica-

tions were incorporated and the revised items were sent back to the experts until 

the desired acceptance was achieved. When the validating process was complet-

ed, the questionnaire was ready for use in the study. 



Sample 

The validated questionnaire was sent to 400 (200 hundred elementary and 

200 secondaiy) assistant principals and principals chosen randomly from informa-

tion obtained from four service centers geographically distributed across the state 

of Texas. Dividing the state into four geographical regions, the northwest was 

represented by Region XVII of the Lubbock area, the northeast by Region X of 

the Dallas area, the southwest by Region XX of the San Antonio area, and the 

southeast by Region IV of the Houston area. The desired target return rate for 

the completed questionnaire was 65 percent; however, the emphasis was on 

obtaining a cross section of responses to meet the desired degree of agreement 

and disagreement The following process was used to get a cross section of 

agreement and disagreement: The letter accompanying the questionnaire request-

ed completion and return within five days. If the return rate fell short of the 

desired percentage, a follow-up letter was sent with another copy of the question-

naire. If the return rate was then still below the desired percentage, a second 

follow-up letter was sent with another copy of the questionnaire. The final 

attempt to collect the completed questionnaire was in the form of a phone call 

made to each non-responding appraiser. While the desired return rate was 65 

percent, any amount exceeding this number would strengthen the validity of .the 

research. 



Data Analysis Procedures 

It was determined that there must be a minimum of 25 elementary respon-

dents from each of the four regions, and a minimum of 25 secondary respondents 

from each of the four regions in each cell of the matrix (see Figure 1). The 

target number of 25 was the minimum considered necessary to get an adequate 

sample in each cell. 

Figure 1. Matrix delineating four Texas regions and dividing appraisers between 

elementary level and secondary level. 

Region IV Region X Region XVII Region XX 

Elementary 
Appraisers 

Secondary 
Appraisers 

The four research questions were: 

1. What are the perceptions of appraisers in Texas regarding the objectivity 

in the use of the TTAS? 

2. What are the similarities and differences in the perceived objectivity of 

the TTAS between elementary and secondary appraisers? 

3. What are the similarities and differences in the perceived objectivity of 

the TTAS by geographical region in Texas? 
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4. What are the similarities and differences in the perceived objectivity of 

the TTAS among appraisers with vaiying years of experience? 

Descriptive statistics were used to summarize the demographic information 

of the sample. Various descriptors, such as percentage of female elementary 

appraisers as opposed to male elementary appraisers, can be identified as well as 

vaiying age categories represented and number of years as an appraiser. 

There was a separate presentation and analysis for each item of the question-

naire. Data from the questionnaires were tabulated and run by computer, using 

the Statistics Package of Social Sciences (SPSS). Results from collecting all the 

data are shown in four graphs and a narrative description for each of the 20 items 

on the questionnaire. For example, to analyze the responses to the first item on 

the questionnaire, "An evaluator should be prepared for a particular class's plans 

before he observes this class," there are four bar graphs, one to specifically 

address each of the four research questions. The first graph, referring to the first 

research question, lists the four geographical regions of Texas across the horizon-

tal line of the graph. The vertical line shows numbers of appraisers from each 

region who agreed that the "evaluator should be prepared ... before he observes." 

A narrative explanation of the findings shown on the first graph for the first item 

is presented with the graph. Similarly, a second graph addresses the second 

research question, which seeks to find similarities and differences of responses 

between elementary and secondary appraisers when responding to the first item 

on the questionnaire. Along the horizontal line is the differentiation between 
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elementary and secondary appraisers. The vertical line shorn any similarities or 

differences of opinion between elementary and secondary appraisers when 

responding to item one on the questionnaire. Along with this graph is a narrative 

explanation of the findings shown on this second graph. Once again, there is a 

third graph still addressing the first item on the questionnaire. Since this graph is 

focused toward the similarities and/or differences by geographical region in Texas, 

the horizontal line has one bar each for Regions IV, X, XVII, and XX. The 

vertical line shows numbers of respondents agreeing that the "evaluator should be 

prepared ... before he observes." Another narrative description of the findings 

shown in this third graph accompanies the graph. Finally, to address the fourth 

research question dealing with years of experience as appraisers, a fourth graph is 

shown. Along the horizontal line are divisions representing the five choices on 

the demographic information section of the questionnaire. This demographic 

question divides years of experience as an evaluator into five choices. Along the 

vertical line is shown which group(s) of appraisers feel that the "evaluator should 

be prepared ... before he observes." Finally, a narrative description of the fourth 

graph is given with the graph. 

There are 20 items on the questionnaire. Each item was analyzed according 

to the four research questions, and a graph is included to show results of the 

survey; therefore, each item includes four graphs, making a total of 80 graphs to 

analyze the data. Including graphs to represent the data readily shows whether 

responses to the items on the questionnaire are similar or different totally as a 
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group, similar or different by geographical region in Texas, similar or different 

between elementary and secondaiy appraisers, and similar or different among 

appraisers with varying years of experience. 



CHAPTER 2 

REVIEW OF THE LITERATURE 

Teacher evaluation has long been a source of frustration for the school 

administrator. In fact, it even has been referred to as "the bane of principals" 

(Laing, 1986). Because of the intense concern in recent years about the quality of 

public education, teacher evaluation is even more important than ever in today's 

school systems. Not only is the principal expected to be the instructional leader 

of the school, but he or she is also expected to assume the ultimate responsibility 

for evaluation of the personnel. Everyone seems to agree that an appraisal 

system is needed for teachers, but not many people can reach an agreement about 

exactly what type would be the most effective. Following is a brief compendium 

of current thinking on the problems associated with teacher assessment. 

Lee Shulman, who founded and directed the Institute for Research on 

Teaching at Michigan State, is concerned about the use of "generic evaluations," 

and does not believe that an evaluator can do a responsible job of teacher 

evaluation without knowledge of the particular subject matter and knowledge of 

tiie teacher's goals for that lesson. Shulman feels that in the near future, evalua-

tion and supervision of a teacher will be the exclusive domain of the administra-

tors and this responsibility will "bring more profound discomfort to administrators 

and supervisors" (Brandt, 1988). The role of instructional leadership becomes 

11 
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more serious as more data regarding content-specific pedagogy is available. The 

role of the administrator/evaluator will become more complex as evaluation 

becomes more specialized to particular subject areas. The issue of objectivity on 

the part of the evaluator compounds the problem of effective evaluation if the 

original instrument is not sufficient 

Marczeley (1991) discusses the need to regularly evaluate tenured teachers. 

She notes from her random survey of school districts that tenured teachers are 

decidedly passed over in the assessment process. In spite of an expressed need 

on the part of these more settled and experienced educators for more frequent 

feedback, Marczely's sampling indicates that most tenured teachers are evaluated 

every two to five years, and most of those every three years. The public recogniz-

es the importance of competence in teaching. Marczely cites the 21st Annual 

Gallup Poll (1989): Principals should be directly accountable for the school's 

teaching effectiveness—rewarded if successful, replaced if not. Teacher evalua-

tions that are frequent, varied in technique, and continuous throughout a 

teacher's career form the basis for solid professional growth and development 

Gay and Williams (1989) consider the issues surrounding the use of comput-

er managed instruction (CMI) as a part of teacher evaluations. As with most 

computer applications, CMI promises reduced paper handling and a more 

objective method of gathering data, but, as with some new computer applications, 

new problems must be addressed before use of the application can be considered 

streamlined. Gay and Williams identify scone technical, professional, ethical, and 
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legal problems associated with the use of CMI in teacher evaluations. From a 

technical standpoint, teachers would have to be thoroughly trained in the use of 

CMI. Furthermore, materials used for instructing and testing pupils would have 

to be standardized for an entire district or grade level. These schools and 

districts using CMI would have to keep abreast of the latest advances in, and uses 

of, CMI. Professionally speaking, teachers would have to be shown how student 

test results reported by the CMI system could be used to assess the teacher's 

performance. Computerized test results of students should only be one of a 

number of sources used to evaluate the competence of teachers. Looking at the 

ethical considerations of CMI use, the authors noted observations that often 

teachers, when concerned about their students' performance on a standardized 

test (such as when the test results will be used for teacher evaluation), are 

inclined to "teach to the test," hence risking disregard for approved curriculum 

(Gay & Williams, 1991). Legally, test scores and a student's performance record 

would have to be kept confidential. If CMI data is to be used in teacher evalua-

tions, what is to keep a disgruntled (i.e., fired) teacher from demanding that this 

information be called up in lawsuit proceedings? 

In considering the best tools for use in evaluating teachers, Wolf (1991) 

discusses the importance of the portfolio, citing results of a four-year study at 

Stanford University known as the "Teacher Assessment Project." Portfolios bring 

a number of strengths to the evaluation process. They are at once varied and 

chronological in content; that is, they contain materials and evidences displaying 
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the many facets of a teacher's work, and they give a sense of professional growth. 

They will contain both the "artifacts" of teaching as well as the instructor's actual 

reflections. Because a portfolio will generally contain a sampling of the very best 

a teacher has to show for himself or herself, it can be used as a basis for reward 

or promotion. New technology comes to the teacher assessment arena as video-

tapes can be included as a valuable addition to a portfolio. A portfolio can 

provide a vehicle for professional exchange and the preservation of useful 

information. The difficulties involved in the use of portfolios in the assessment 

process include the question of precise content: just what should be included in a 

portfolio? To arrive at an answer, Wolf notes the TAP study as concluding that 

"critical teaching tasks" need to be identified by departments, teaching teams, and 

the concerned public. Content, therefore, should reflect these critical tasks. Also 

a problem is that as rewards or penalties become more crucial, the tendency to 

visually "dress up" a portfolio might become a means of "beating the competition," 

hence threatening the portfolio's intended realistic picture of a teacher's work in 

the classroom. A portfolio would also have to be an ongoing project as years are 

needed for a teacher to compile his or her best work. In that a portfolio should 

represent a teacher's best work, it is a unique instrument calling for broad 

standards of evaluation. Advantages and drawbacks taken together, portfolios 

come out as "[unequaled] in providing a connection to the contexts and personal 

histories of real teaching" (Wolf, 1991). 
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Research indicates that human beings do have biases and unique ways of 

viewing the world. Seldin (1988) asserts that these biases occur in the school 

system, specifically in the secondary school. Principals may be professionally 

ethical, but they cannot avoid biases. This issue is a key factor in the role of the 

principal; it determines to what extent the principal will behave in a sound and 

consistent ethical manner (Seldin, 1988). A teacher is more likely to grow 

professionally and accept recommendations in an evaluation if the teacher 

respects the judgment of the principal/evaluator. Also, when teachers are 

assessed for tenure decisions, reappointment, promotions, or awards, the principal 

must demonstrate sound and consistent ethical behavior. In addition, the princi-

pal must practice consistent and predictable ethical behavior every day because 

teachers tend to emulate the behavior of their principals. However, since all 

human beings have biases, it is difficult at times to follow the most ethical path. 

The issue of subjectivity possibly entering into teacher evaluation is the 

subject of much research. The role of an instructional leader who is also a 

primary evaluator of teachers is becoming more complex. Laing (1986) reports 

that to be an instructional leader, a principal will be most effective if he treats 

staff members as colleagues. However, if he also has the role of evaluator, he 

must assume a superordinate-subordinate position with the faculty. Two typical 

problems may arise at this point: teachers, especially on the secondary level, are 

often more knowledgeable and experienced in the subject matter than is the 

principal. It would be impossible for any single instructional leader to be 
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proficient in every subject area. Another problem is actually defining what 

constitutes effective teaching. No universally accepted description of what 

determines effective teaching has yet been determined; therefore, the entire realm 

of evaluation becomes subjective because of a lack of concrete data. Conse-

quently, teachers are concerned with whether the evaluation record is real and 

accurate of if it is colored by a principal's personal like or dislike of them as 

individuals. 

Texas State Senator Carl Parker (1988) is also concerned with subjective 

treatment of teachers. Because he is concerned with providing rewards for 

outstanding teachers, he feels that evaluators must be skilled in observation, 

knowledgeable about effective teaching, and able to objectively justify the criteria 

used in the evaluation. But Parker knows that as long as humans are involved in 

the evaluation process, some measure of subjectivity will exist Parker emphasizes 

two main points: subjectivity must be removed as much as possible, and the 

evaluation system must be perceived as a fair one by the majority of those who 

are evaluated by it 

According to Lindsay (1990), teachers cannot be evaluated effectively apart 

from the total context in which they teach. In fact, the classroom could be 

considered to be a small society with its own values, its own rules, and above all, 

its own language. Lindsay asserts that the ultimate puipose of teacher evaluation 

is to assist with the formulation of educational policy and to improve teacher 

effectiveness. To be effective, the ways that students interact with teachers in 
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mutually shaping instruction must be considered. Since classrooms differ marked-

ly from one school to another, such differences must be taken into account; of 

course, this would be subjective evaluation. Acknowledging that the "whole of 

instruction is more than the sum of its parts," Lindsay finds the current objective 

type of checklist teacher evaluation to be inadequate. 

Another large body of research on teacher evaluation centers on how to 

make improvements in the system. Vornberg (1988) says that since recent 

emphasis has been placed on the principal as instructional leader, principals may 

need to examine their current evaluation procedures in order to determine where 

improvements need to be made. Vornberg, who is involved in the Meadows 

Principal Improvement Program at East Texas State University, says that "only 

when teachers have a part of the action will they support the evaluation process." 

Since all successful teachers do not teach alike, principals must be careful not to 

use just one set of expectations. Because teaching techniques must be identified 

so that they may be improved, the principal must be certain not to rate a 

teacher's character or personal traits. Evaluation of instruction must be based on 

instructional behaviors rather than on personal mannerisms or out-of-classroom 

behaviors. The principal should then be able to provide several practical sugges-

tions, perhaps on questioning strategies or effective closure, to the teacher. 

Vornberg wants principals to constantly examine the procedure they use to 

evaluate teachers. Only by being aware of their own personal behavior can 
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principals improve their ability to objectively evaluate the teaching-learning 

process. 

Gainey (1990) also has suggestions to improve teacher evaluation. School 

improvements must be an "ongoing process of becoming, rather than a definitive 

end." As the needs of society, the community, and the students change, principals 

should be active rather than reactive. Within this framework and referring to 

teacher evaluation, principals must give support and assistance to teachers in an 

effort to ensure success and growth in their teaching assignments. Since the goal 

of teacher evaluation is to improve instruction, teachers are the solution rather 

than the problem. Among Gainey's suggestions for principals to consider when 

evaluating a teacher is that the entire evaluation process must be conducted 

"without bias" and with professional development as the primaiy goal. In summa-

ry, Gainey contends that the principal/teacher relationship should be like the 

teacher/student relationship. 

Swartz, White, and Stuck (1990) studied the North Carolina Teaching 

Performance Appraisal Instrument (TPAI) in an attempt to assess the evaluation 

of teachers. At the time of the study the TPAI contained five areas of evaluation: 

management of instructional time, management of student behavior, instructional 

presentation, monitoring, and feedback. After studying 218 teachers and the 28 

teaching practices in the five functions, they concluded that a two-factor solution 

(management of student behavior and instructional presentation) was more 
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concise and practical. Many of the 28 teaching practices appeared to refer to the 

same practice. 

When Milner (1991) began to research the quality of teacher evaluation, it 

was found that many states had adopted evaluation instruments that centered on 

grades one through three, but they were used across thirteen grade levels! It also 

appeared to Milner that the construct validity was not adequate since the evalua-

tions centered mostly on math and other subjects with objective answers, rather 

than subjects with complex explanations. He noted that teachers feel that state 

and national mandates undermine rather than promote high-quality education. It 

is ironic that in such a sophisticated world, anyone could believe that one single 

model for evaluating teachers could possibly be sufficient Milner says, "Teaching 

cannot and should not be standardized." Milner, like Swartz, White, and Stuck, 

also used the North Carolina Teaching Performance Appraisal Instrument (TPAI) 

in his study. Milner's three-year study centered on the teaching styles of 50 

teachers of kindergarten through twelfth grade. While the majority of the 

teachers began with suppositional styles (based on supposing and conjecturing), 

the majority had adapted to propositional (based on informing) styles in order to 

answer to the target behaviors on the TPAI. The test built the pedagogy! His 

fear is that in using superficial evaluation models, we may never achieve the 

crucial integration of subject knowledge and pedagogy. 

Jane Juska (1991), a ninth-grade English teacher, casts an interesting light on 

improving teacher evaluation. She believes that she and her principal may see the 
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same events in a class period, but like two witnesses to anything, they may see 

them differently. Put the two perceptions together, however, and the result would 

be a winning team. She wants teacher evaluators to "stop writing and simply 

sense the rightness or wrongness of what's happening in the classroom." She 

wants the evaluator to notice that her classroom is a safe place for students to 

learn and that her students are actually thinking. She wants these observations 

written down on the state forms so that everyone knows that teaching is not a 

scientific activity; that "real learning happens inside a student, not outside, and 

that intelligence, intuition, sensitivity, and common sense are vital tools for 

teachers and administrators alike." Juska's basic belief is that "a principal's job 

should be the same as her students: to observe, record, and then react as a 

human being" (Juska, 1991). 

Gitlin and Smyth (1990) are not satisfied with current evaluative practices 

that focus solely on the teachers' actions, that do not consider historical factors, 

and that are one-way declarations from the evaluator to the practitioner. Gitlin 

and Smyth favor an educative model that considers how teachers' behavior and 

understanding are intimately linked. This model challenges taken-for-granted 

notions of schooling, and therefore has the potential to be a catalyst to affect 

change. One part of the educative model involves dialogue; the teacher and the 

evaluator work together to understand the topic under discussion. Teachers, 

evaluators, and other members of the educational community are actively involved 

in assessing educational aims and practices. It is difficult to get teachers together, 
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however, not to mention nonteachers inside and outside the schools. Teachers 

cannot fit into molds and be evaluated. This empowerment encourages teachers 

to make changes on their own without simply submitting to authority. 

The reform movement in Texas has affected the evaluation of teachers. Not 

only has a new evaluation instrument been devised, but also one of the most 

important components of this reform movement is the development of a well-

prepared and effective staff of teachers in Texas. Reports developed by such 

groups as the Holmes Group and the Carnegie Forum have made suggestions for 

improving the quality of our teaching staffs. Among their suggestions are those to 

evaluate teachers to provide feedback on teacher skills and to classify teachers for 

incentive programs (Clements, 1988). Texas is one state that has been faced with 

a legislative mandate aimed at developing better-trained teachers and retaining 

outstanding teachers, but requirements identical for all teachers ignore basic 

differences in the characteristics of classroom levels and subject areas. Texas 

educators at all levels were concerned about the development of evaluation 

systems that might not take into consideration the uniqueness of classrooms in 

such areas as the fine arts or special education. Even though the Texas Teacher 

Appraisal System was implemented very quickly, and the appraisers were trained 

quickly, many people still believe the quality of teaching has improved because of 

the changes in the way teachers are appraised (Clements, 1988). 

After the first round of teacher evaluations was conducted in 1986-87 using 

the TTAS, a survey of 41 questions was sent to 200 teachers in ten different 
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districts. The responses to the questions sent out by Kurtz and Weitman pointed 

to several conclusions. The first consideration for improvement is to have more 

sharply defined limits with more complete definitions within these limits. In other 

words, an agreement needs to be reached about what the significant aspects of 

teaching should be. Also, more consistent scoring of the instrument should 

become a priority goal of appraisers. There is a general perception that master 

teachers rank too low and poor teachers rank too high because of inconsistent 

scoring. Data also showed that "walk-throughs" are the only way to produce an 

accurate evaluation. Teachers and appraisers seem to agree that a scheduled 

observation does not present a true picture of instruction in the classroom. If an 

appraiser does not have the opportunity to observe a particular part of the lesson 

that is present at other times, he may conduct one or more "walk-throughs," 

document them, and add them to the final appraisal record. The final point the 

study identified is the need for dialogue between teachers, appraisers, and other 

administrators. In many schools a measurable gap exists between the facts and 

the perceptions held by these groups. All parties involved must be cooperative, 

open, and honest to move the TTAS to the rightful position it deserves (Kurtz & 

Weitman, 1988). 

Overall, teachers appreciate some form of assessment system that encourages 

their professional development (Rothberg & Fenner, 1989). Especially important 

to teachers in this complex and controversial discussion is peer involvement/ 

collegiality, particularly as it pertains to observation and coaching. Outside, more 
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objective observation and feedback would be welcomed in place of evaluations 

done by a principal or administrator. Informality (frequent, unscheduled observa-

tions) and communication (conferences) are also important considerations. As to 

the evaluation instrument itself, Rothberg and Fenner (1989) note that teachers 

desire fewer tally results in favor of more narrative comments. 

Research indicates that educators believe in the importance of an objective 

evaluation system for teachers. Very little research exists on the Texas Teacher 

Appraisal System, and none has addressed the importance of the perceived 

objectivity as seen by appraisers. The TTAS does not at this time seem to be an 

adequate appraisal instrument; however, a study on whether or not it is used 

objectively, without emotional or intellectual bias, could be helpful toward future 

developments in appraisal systems. If objectivity in the use of the TTAS could be 

established, the TTAS might be considered to be a credible instrument. If, on the 

other hand, objectivity is not accomplished, the Texas Education Agency could 

seek ways to make the use of the current instrument objective, or search for a 

new system that could be used objectively. Therefore, a study of the perceived 

objectivity of the TTAS would be beneficial to the ongoing use and future 

revisions of the instrument 



CHAPTER 3 

METHODS AND PROCEDURES 

After researching for the review of literature, a questionnaire was con-

structed that addressed the concerns that had been found regarding evaluation. 

The questionnaire included questions about general feelings toward evaluation, 

plus five questions specifically addressing attitudes toward awarding exceptional 

quality credit to teachers in specific situations. 

Since names of 400 evaluators spread across the state of Texas were needed, 

a copy of The Texas School Directory was used. A region was chosen from the 

northeast region of Texas, Region X; a region from the northwest region of 

Texas, Region XVII; a southeast region, Region IV; and a southwest region, 

Region XX. Fifty secondary administrators and 50 elementary administrators 

were randomly selected. 

The mailing was sent during May with a self-addressed stamped envelope 

and a letter of explanation accompanying each questionnaire. It was requested 

that they return the completed questionnaire promptly. The results were all 

anonymous. Within two weeks, 213 responses had been received. Not only had 

enough responses been returned to run the study, but they were divided fairly 

evenly between elementary and secondary appraisers (see Figure 2). 

24 
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All the data from the 213 questionnaires were tabulated. The answers from 

all the questions as well as the seven demographic questions on page 3 of the 

questionnaire were compiled. Not only were all the answers revealed, but also 

each respondent's region, gender, age, years in education, years as a teacher, 

years as an appraiser, and job title were also revealed. 

Figure 2. Completed Matrix. 

Region IV Region X Region XVII Region XX 

Elementary 
Appraisers 25 26 31 28 

Secondary 25 25 25 25 
Appraisers 

It was then time to run statistics on all the data. Using the SAS computer 

program, a chi-square test was run on each item to address each of the four 

research questions. The first question, regarding the perceived objectivity in the 

use of the TTAS, was applied to each of the 20 questions and an explanation 

accompanying a bar graph was added to explain each outcome. A second set of 

20 bar graphs with explanations was constructed to illustrate the differences in 

perceived objectivity between elementary and secondary appraisers. A third set of 

20 bar graphs with explanations similarly illustrates the perceived objectivity 

among the four geographical regions in Texas. Finally, the last set of 
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explanations and 20 bar graphs illustrates the differences in perceived objectivity 

of the TTAS among appraisers with vaiying years of experience. 

All the findings were revealed and explained. Finally, the implications of the 

findings and conclusions were drawn to conclude the study. 



CHAPTER 4 

ANALYSIS OF DATA 

After the questionnaires were received from the respondents, the data were 

statistically evaluated. Using the SAS computer program, cross tabulations and 

the chi-square test of independence were run on the data. Two ways of measur-

ing the data were used: there were two levels as a measure of agreement (agree 

and disagree), and there were four levels representing the four regions of Texas 

to which the questionnaires were sent (Region IV, Region X, Region XVII, and 

Region XX). The Likert Scale used on the questionnaire had five blanks, ranging 

from a value of five for strongly agree to a value of one for strongly disagree. 

For the purposes of this study, the values of four or five were considered to be 

those in agreement, and values of one or two were considered to be those in 

disagreement. Those respondents who chose a value of three were considered to 

be neutral in opinion and were not considered for this analysis. 

Following are four sets of 20 bar graphs, each of which addresses a single 

question on the questionnaire. Since there were four research questions address-

ing 20 items on the questionnaire, there will be a total of 80 graphs. The graphs 

will be self explanatory, with the research question on the horizontal axis and the 

totals of responses on the vertical axis. 

The first set of 20 graphs addresses the first research question: What are the 

27 
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perceptions of appriasers in Texas regarding their objectivity in the use of the 

TTAS? The following graphs will individually address each of the 20 items on the 

questionnaire. 
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The first research question asked for the perceptions of appraisers in Texas 

regarding the objectivity in the use of the TTAS. Item 1 on the questionnaire 

asked the respondent to indicate his/her level of agreement with the statement, 

"An evaluator should be prepared for a particular class's plans before he observes 

this class." An analysis of the total of 213 responses revealed that 107 expressed 

agreement with the statement, 47 disagreed, and 59 had no definite opinion. A 

total of 69.5 percent agreed with the concept presented in item 1, and 30.5 

percent disagreed. The number of respondents who agreed was significantly 

different from the number who disagreed. An exact probability test revealed that 

the value was less than .02; therefore, it is fairly certain that the attitudes were 



different toward the concept presented in item 1. 
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Item 2 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "Evaluation of instruction should be based on 

instructional behaviors rather than on personal mannerisms or out-of-class 

behaviors." An analysis of the total of 213 responses revealed that 150 expressed 

agreement with the statement, 30 disagreed, and 33 had no definite opinion. A 

total of 83.3 percent agreed with the concept presented in item 2, and 16.7 

percent disagreed. The number of respondents who agreed was significantly 

different from the number who disagreed. An exact probability test revealed that 

the g-value was less than .02; therefore, it is fairly certain that the attitudes were 

different toward the concept presented in item 2. 

Item 3 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "The evaluation system has progressed dramatically 
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in the last ten years in its ability to evaluate teacher performance more reliably." 

An analysis of the total of 213 responses revealed that 124 expressed agreement 

with the statement, 48 disagreed, and 41 had no definite opinion. A total of 72.1 

percent agreed with the concept presented in item 3, and 27.9 percent disagreed. 

The number of respondents who agreed was significantly different from the 

number who disagreed. An exact probability test revealed that the g-value was 

less than .02; therefore, it is fairly certain that the attitudes were different toward 

the concept presented in item 3. 

Item 4 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "The evaluator's visit does not distort the perfor-

mance the teacher will give." An analysis of the total of 213 responses revealed 

that 30 expressed agreement with the statement, 139 disagreed, and 44 had no 

definite opinion. A total of 17.8 percent agreed with the concept presented in 
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item 4, and 82.2 percent disagreed. The number of respondents who agreed was 

significantly different from the number who disagreed. An exact probability 
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test revealed that the p-value was less than .02; therefore, it is fairly certain that 

the attitudes were different toward the concept presented in item 4. 
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Item 5 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "Most of the evaluations are accurate assessments 

of teachers' performances." An analysis of the total of 213 responses revealed 

that 119 expressed agreement with the statement, 28 disagreed, and 66 had no 

definite opinion. A total of 81 percent agreed with the concept presented in item 

5, and 19 percent disagreed. The number of respondents who agreed was signifi-

cantly different from the number who disagreed. An exact probability test 

revealed that the g-value was less than .02; therefore, it is fairly certain that the 

attitudes were different toward the concept presented in item 5. 

C 
0 TJ 
5 a 
S 

160 

140 

120 

100 
80 

60 

40 

20 

0 

Questionnaire Item# 6 

143 

21 

MM 
Disagree Agree 

All Respondents 

Item 6 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "The quality of teaching in Texas has improved 

since the development of TTAS." An analysis of the total of 213 responses 

revealed that 143 expressed agreement with the statement, 21 disagreed, and 49 
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had no definite opinion. A total of 87.2 percent agreed with the concept present-

ed in item 6, and 12.8 percent disagreed. The number of respondents who agreed 

was significantly different from the number who disagreed. An exact probability 

test revealed that the g-value was less than .02; therefore, it is fairly certain that 

the attitudes were different toward the concept presented in item 6. 

200 
180 
160 

g U O 

" 120 

100 
o 80 
| 60 
§ 40 

z 20 

ft 
0 •o 
s a 
s 

Questionnaire Item# 7 

184 

l i l i l p 

5 
k m v m m s i i i i i i b 

Disagree Agree 
All Respondents 

Item 7 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "Even if the evaluator is not an expert in every 

teaching area, there is still the capacity in the TTAS for assessing the appropriate-

ness of observed teaching behaviors." An analysis of the total of 213 responses 

revealed that 184 expressed agreement with the statement, 8 disagreed, and 21 

had no definite opinion. A total of 95.8 percent agreed with the concept present-

ed in item 7, and 4.2 percent disagreed. The number of respondents who agreed 

was significantly different from the number who disagreed. An exact probability 
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test revealed that the value was less than .02; therefore, it is fairly certain that 

the attitudes were different toward the concept presented in item 7. 
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Item 8 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "Even if I want to be a 'nice person,' my evalua-

tions are never upwardly biased." An analysis of the total of 213 responses 

revealed that 107 expressed agreement with the statement, 41 disagreed, and 65 

had no definite opinion. A total of 72.3 percent agreed with the concept present-

ed in item 8, and 27.7 percent disagreed. The number of respondents who agreed 

was significantly different from the number who disagreed. An exact probability 

test revealed that the g-value was less than .02; therefore, it is fairly certain that 

the attitudes were different toward the concept presented in item 8. 
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Item 9 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "I feel the TTAS is a valid instrument" An 

analysis of the total of 213 responses revealed that 115 expressed agreement with 

the statement, 41 disagreed, and 57 had no definite opinion. A total of 73.7 

percent agreed with the concept presented in item 9, and 26.3 percent disagreed. 

The number of respondents who agreed was significantly different from the 

number who disagreed. An exact probability test revealed that the value was 

less than .02; therefore, it is fairly certain that the attitudes were different toward 

the concept presented in item 9. 

Item 10 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the statement, "I feel the TTAS is appropriate for use in this 

district." An analysis of the total of 213 responses revealed that 125 expressed 
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agreement with the statement, 32 disagreed, and 56 had no definite opinion. A 

total of 79.6 percent agreed with the concept presented in item 10, and 20.4 
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percent disagreed. The number of respondents who agreed was significantly 

different from the number who disagreed. An exact probability test revealed that 

the p-value was less than .02; therefore, it is fairly certain that the attitudes were 

different toward the concept presented in item 10. 

Item 11 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the statement, The personal appearance of the teacher does 

not affect my rating." An analysis of the total of 213 responses revealed that 129 

expressed agreement with the statement, 43 disagreed, and 41 had no definite 

opinion. A total of 75 percent agreed with the concept presented in item 11, and 

25 percent disagreed. The number of respondents who agreed was significantly 

different from the number who disagreed. An exact probability test revealed that 
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the value was less than .02; therefore, it is fairly certain that the attitudes were 

different toward the concept presented in item 11. 
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Item 12 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the statement, "The sense of loyalty that I have for my teachers 
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could never influence my scoring when I appraise them." An analysis of the total 

of 213 responses revealed that 86 expressed agreement with the statement, 63 

disagreed, and 64 had no definite opinion. A total of 57.7 percent agreed with 

the concept presented in item 12, and 42.3 percent disagreed. The number of 

respondents who agreed was significantly different from the number who dis-

agreed. An exact probability test revealed that the g-value was less than .02; 

therefore, it is fairly certain that the attitudes were different toward the concept 

presented in item 12. 
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Item 13 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the statement, "I want to be objective and honest in my 

appraisal of teachers." An analysis of the total of 213 responses revealed that 211 

expressed agreement with the statement, and 2 had no definite opinion. A total 

of 100 percent agreed with the concept presented in item 13. The number of 
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respondents who agreed was significantly different from the number who dis-

agreed. An exact probability test revealed that the j)-value Was .00; therefore, it is 

certain that the attitudes were different toward the concept presented in item 13. 
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Item 14 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the statement, "I never wony about repercussions from my 

superiors as a result of evaluations." An analysis of the total of 213 responses 

revealed that 173 expressed agreement with the statement, 19 disagreed, and 21 

had no definite opinion. A total of 90.1 percent agreed with the concept present-

ed in item 14, and 9.9 percent disagreed. The number of respondents who agreed 

was significantly different from the number who disagreed. An exact probability 

test revealed that the value was less than .02; therefore, it is fairly certain that 

the attitudes were different toward the concept presented in item 14. 
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Item 15 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the statement, "I feel totally comfortable with the entire TTAS 

appraisal system." An analysis of the total of 213 responses revealed that 94 

expressed agreement with the statement, 52 disagreed, and 67 had no definite 

opinion. A total of 64.4 percent agreed with the concept presented in item 15, 

and 35.6 percent disagreed. The number of respondents who agreed was signifi-

cantly different from the number who disagreed. An exact probability test 

revealed that the p-value was less than .02; therefore, it is fairly certain that the 

attitudes were different toward the concept presented in item 15. 

Item 16 on the questionnaire asked the respondent to indicate whether or 

not he/she would award EQ credit regarding a scenario of a French I teacher's 

class. An analysis of the total of 213 responses revealed that 93 expressed 

agreement with the scenario, 43 disagreed, and 77 had no definite opinion. A 
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total of 68.4 percent agreed with the concept presented in item 16, and 31.6 

percent disagreed. The number of respondents who agreed was significantly 

different from the number who disagreed. An exact probability test revealed that 

the 2*value was less than .02; therefore, it is fairly certain that the attitudes were 

different toward the concept presented in item 16. 

Item 17 on the questionnaire asked the respondent to indicate whether or 

not he/she would award EQ credit regarding a scenario of a Language Arts 7 

teacher's class. An analysis of the total of 213 responses revealed that 3 ex-

pressed agreement with the statement, 171 disagreed, and 39 had no definite 

opinion. A total of 1.7 percent agreed with the concept presented in item 17, and 

98.3 percent disagreed. The number of respondents who agreed was significantly 

different from the number who disagreed. An exact probability test revealed that 
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the j>-value was less than .02; therefore, it is fairly certain that the attitudes were 

different toward the concept presented in item 17. 
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Item 18 on the questionnaire asked the respondent to indicate whether or 

not he/she would award EQ credit regarding a scenario of a teacher's class with 

no discipline problems. An analysis of the total of 213 responses revealed that 

122 expressed agreement with the statement, 52 disagreed, and 39 had no definite 

opinion. A total of 70.1 percent agreed with the concept presented in item 18, 

and 29.9 percent disagreed. The number of respondents who agreed was signifi-

cantly different from the number who disagreed. An exact probability test 

revealed that the g-value was less than .02; therefore, it is fairly certain that the 

attitudes were different toward the concept presented in item 18. 
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Item 19 on the questionnaire asked the respondent to indicate whether or 

not he/she would award EQ credit regarding a scenario of a teacher who uses 

correct grammar during the observation. An analysis of the total of 213 responses 

revealed that 52 expressed agreement with the statement, 98 disagreed, and 63 
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had no definite opinion. A total of 34.7 percent agreed with the concept present-

ed in item 19, and 65.3 percent disagreed. The number of respondents who 

agreed was significantly different from the number who disagreed. An exact 

probability test revealed that the g-value was less than .02; therefore, it is fairly 

certain that the attitudes were different toward the concept presented in item 19. 
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Item 20 on the questionnaire asked the respondent to indicate whether or 

not he/she would award EQ credit regarding a scenario of a high school histoiy 

teacher's class. An analysis of the total of 213 responses revealed that 38 ex-

pressed agreement with the statement, 88 disagreed, and 87 had no definite 

opinion. A total of 30.2 percent agreed with the concept presented in item 20, 

and 69.3 percent disagreed. The number of respondents who agreed was signifi-

cantly different from the number who disagreed. An exact probability test 
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revealed that the g-value was less than .02; therefore, it is fairly certain that the 

attitudes were different toward the concept presented in item 20. 

Results bv Title 

The following 20 bar graphs address the second research question: What are 

the similarities and differences in the perceived objectivity of the TTAS between 

elementary and secondaiy appraisers? 
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Item 1 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "An evaluator should be prepared for a particular 

class's plans before he observes this class." An analysis of the responses to this 

item when compared to appraisers' titles revealed that 107 respondents expressed 

agreement with the statement, 47 disagreed, and 59 had no definite opinion. The 

chi-square test of independence yielded a value of .142, failing at a reasonable 
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level of significance to indicate that agreement or disagreement with the state-

ment was dependent upon the respondent's title. The percentages of respondents 

disagreeing and agreeing delineated by title were: 

Elementaiy Secondary 
Appraiser Appraiser Total 

30.52 

69.48 

Disagreeing 35.90 25.00 

Agreeing 64.10 75.00 

The proportions of respondents agreeing and disagreeing were reasonably close 

for both titles, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 1. A conclusion that the level of 

agreement toward item 1 was dependent upon the title of tine respondent would 

be a weak one. 
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Item 2 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "Evaluation of instruction should be based on 
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instructional behavior rather than on personal mannerisms or out-of-class behav-

iors." An analysis of the responses to this item when compared to appraisers' 

titles revealed that ISO respondents expressed agreement with the statement, 30 

disagreed, and 33 had no definite opinion. The chi-square test of independence 

yielded a value of .947, failing as a reasonable level of significance to indicate 

that agreement or disagreement with the statement was dependent upon the 

respondent's title. The percentages of respondents disagreeing and agreeing 

delineated by title were: 

Elementary Secondary 
Appraiser Appraiser Total 

Disagreeing 16.48 16.85 16.67 

Agreeing 83.52 83.15 83.33 

The proportions of respondents agreeing and disagreeing were reasonably close 

for both titles, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 2. A conclusion that the level of 

agreement toward item 2 was dependent upon the title of title respondent would 

be a weak one. 

Item 3 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "The evaluation system has progressed dramatically 

in the last ten years in its ability to evaluate teacher performance more reliably." 

An analysis of the responses to this item when compared to appraisers' titles 
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revealed that 124 respondents expressed agreement with the statement, 48 

disagreed, and 41 had no definite opinion. The chi-square test of independence 

yielded a g-value of .793, failing at a reasonable level of significance to indicate 

that agreement or disagreement with the statement was dependent upon the 

respondent's title. The percentages of respondents disagreeing and agreeing 

delineated by title were: 

Elementary Secondary 
Appraiser Appraiser Total 

Disagreeing 

Agreeing 

28.72 

71.28 

26.92 

73.08 

27.91 

72.09 

The proportions of respondents agreeing and disagreeing were reasonably close 

for both titles, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 3. A conclusion that the level of 
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agreement toward item 3 was dependent upon the title of the respondent would 

be a weak one. 
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Item 4 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "The evaluator's visit does not distort the perfor-

mance the teacher will give." An analysis of the responses to this item when 

compared to appraisers' titles revealed that 30 respondents expressed agreement 

with the statement, 139 disagreed, and 44 had no definite opinion. The chi-

square test of independence yielded a £-value of .222, failing at a reasonable level 

of significance to indicate that agreement or disagreement with the statement was 

dependent upon the respondent's title. The percentages of respondents dis-

agreeing and agreeing delineated by title were: 
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Elementary Secondaiy 
Appraiser Appraiser 

78.89 86.08 

Total 

82.25 

17.75 

Disagreeing 

Agreeing 21.11 13.92 

The proportions of respondents agreeing and disagreeing were reasonably close 

for both titles, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 4. A conclusion that the level of 

agreement toward item 4 was dependent upon the title of the respondent would 

be a weak one. 
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Item 5 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "Most of my evaluations are accurate assessments 

of teachers' performances." An analysis of the responses to this item when 

compared to appraisers' titles revealed that 119 respondents expressed agreement 
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with the statement, 28 disagreed, and 66 had no definite opinion. The chi-square 

test of independence indicated at a level of significance of .016 that agreement or 

disagreement with the statement was dependent upon the respondent's title. The 

percentages of respondents disagreeing and agreeing delineated by title were: 

Elementaiy Secondary 
Appraiser Appraiser Total 

26.67 11.11 19.05 

73.33 88.89 80.95 

Disagreeing 

Agreeing 

The secondary appraisers showed a wide demarcation between the proportion of 

respondents agreeing (88.89 percent) and disagreeing (11.11 percent), which 

supports the conclusion that level of agreement toward the concept in item five is 

dependent upon the title of the respondent 
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Item 6 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "The quality of teaching in Texas has improved 
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since the development of TTAS." An analysis of the responses to this item when 

compared to appraisers' tides revealed that 143 respondent!* expressed agreement 

with the statement, 21 disagreed, and 49 had no definite opinion. The chi-square 

test of independence yielded a g-value of .593, failing at a reasonable level of 

significance to indicate that agreement or disagreement with the statement was 

dependent upon the respondent's title. The percentages of respondents dis-

agreeing and agreeing delineated by title were: 

Elementary Secondary 
Appraiser Appraiser Total 

Disagreeing 11.49 14.29 12.80 

Agreeing 88.51 85.71 87.20 

The proportions of respondents agreeing and disagreeing were reasonably close 

for both titles, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 6. A conclusion that the level of 

agreement toward item 6 was dependent upon the title of the respondent would 

be a weak one. 

Item 7 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "Even if the evaluator is usually not an expert in 

every teaching area, there is still the capacity in the TTAS for assessing the 

appropriateness of observable teaching behaviors." An analysis of the responses 

to this item when compared to appraisers' titles revealed that 184 respondents 

expressed agreement with the statement, 8 disagreed, and 21 had no definite 

opinion. The chi-square test of independence yielded a p-value of .470, failing at 
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a reasonable level of significance to indicate that agreement or disagreement with 

the statement was dependent upon the respondent's title. 
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The percentages of respondents disagreeing and agreeing delineated by title were: 

Elementary Secondaiy 
Appraiser Appraiser Total 

Disagreeing 3.12 5.21 4.17 

Agreeing 96.87 94.79 95.83 

The proportions of respondents agreeing and disagreeing were reasonably close 

for both titles, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 7. A conclusion that the level of 

agreement toward item 7 was dependent upon the title of the respondent would 

be a weak one. 



TJ 
C 

60 

50 

I 30 
* * -

o l. 20 fl> 

1 10 
0 

Questionnaire Item# 8 

Elementcry Secondary 
Principais and Assistant Principals 

IRS Dbagrw ^ Agro 

54 

1 59— 
50 u B P 

mm j j l 
21 mm 20 mm. 

H i l l 

Item 8 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "Even if I want to be a 'nice person,' my evalua-

tions are never upwardly biased." An analysis of the responses to this item when 

compared to appraisers' titles revealed that 107 respondents expressed agreement 

with the statement, 41 disagreed, and 65 had no definite opinion. The chi-square 

test of independence yielded a j>-value Gf ,823, failing at a reasonable level of 

significance to indicate that agreement or disagreement with the statement was 

dependent upon the respondent's title. The percentages of respondents dis-

agreeing and agreeing delineated by title were: 

Elementaiy Secondary 
Appraiser Appraiser Total 

Disagreeing 26.92 28.57 27.70 

Agreeing 73.08 71.43 72.30 
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The proportions of respondents agreeing and disagreeing were reasonably close 

for both titles, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 8. A conclusion that the level of 

agreement toward item 8 was dependent upon the title of the respondent would 

be a weak one. 
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Item 9 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "I feel the TTAS is a valid instrument" An 

analysis of the responses to this item when compared to appraisers' titles revealed 

that 115 respondents expressed agreement with the statement, 41 disagreed, and 

57 had no definite opinion. The chi-square test of independence indicated at a 

level of significance of .015 that agreement or disagreement with the statement 
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was dependent upon the respondent's title. The percentages of respondents 

disagreeing and agreeing delineated by title were: 

Elementary Secondary 
Appraiser Appraiser Total 

26.28 

73.72 

Disagreeing 34.12 16.90 

Agreeing 65.88 83.10 

The secondary appraisers showed a wide demarcation between the proportion of 

respondents agreeing (83.10 percent) and disagreeing (16.90 percent), which 

supports the conclusion that level of agreement toward the concept in item 9 is 

dependent upon the title of the respondent 
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Item 10 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the statement, "I feel the TTAS is appropriate for use in the 

district" An analysis of the responses to this item when compared to appraisers' 

titles revealed that 125 respondents expressed agreement with the statement 32 
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disagreed, and 56 had no definite opinion. The chi-square test of independence 

indicated at a level of significance of .006 that agreement or disagreement with 

the statement was dependent upon the respondent's title. The percentages of 

respondents disagreeing and agreeing delineated by title were: 

Disagreeing 

Agreeing 

Elementary 
Appraiser 

28.57 

71.43 

Secondary 
Appraiser 

10.96 

89.04 

Total 

20.38 

79.62 

The secondary appraisers show a wide demarcation between the proportion of 

respondents agreeing (79.62 percent) and disagreeing (20.38 percent), which 

supports the conclusion that the level of agreement toward the concept in item 10 

was dependent upon the title of the respondent 
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Item 11 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the statement, "The personal appearance of the teacher does 
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not affect my rating." An analysis of the responses to this item when compared to 

appraisers' titles revealed that 129 respondents expressed agreement with the 

statement, 43 disagreed, and 41 had no definite opinion. The chi-square test of 

independence yielded a j>-value of 1.00, failing at a reasonable level of signifi-

cance to indicate that agreement or disagreement with the statement was depen-

dent upon the respondent's title. The percentages of respondents disagreeing and 

agreeing delineated by title were: 

Elementary Secondary 
Appraiser Appraiser Total 

Disagreeing 25.00 25.00 25.00 

Agreeing 75.00 75.00 75.00 

The proportions of respondents agreeing and disagreeing were exactly the same 

for both titles, indicating that the respondents held exactly the same belief 

concerning the concept presented in item 11. A conclusion that the level of 

agreement toward item 11 was dependent upon the title of the respondent would 

be a weak one. 

Item 12 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the statement, "The sense of loyalty that I have for my teachers 

could never influence my scoring when I appraise them." An analysis of the 

responses to this item when compared to appraisers' titles revealed that 86 

respondents expressed agreement with the statement, 63 disagreed, and 64 had no 

definite opinion. The chi-square test of independence yielded a g-value of .165, 
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failing at a reasonable level of significance to indicate that agreement or disagree-

ment with the statement was dependent upon the respondent's title. 

45 
"£40 
| 35 
& 30 
n • 25 o: 

h- 2 0 

0 
^ 15 
| 10 1 5 

0 

Questionnaire item# 12 

T 43— mm 
WM 
wW( 

25 
S|§P|jlfiP 

Elementary Secondary 
Principals and Assistant Principals 

The percentages of respondents disagreeing and agreeing delineated by title were: 

Elementary Secondary 
Appraiser Appraiser Total 

42.28 

57.72 

Disagreeing 47.50 36.23 

Agreeing 52.50 63.77 

The proportions of respondents agreeing and disagreeing were reasonably close 

for both titles, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 12. A conclusion that the level of 

agreement toward item 12 was dependent upon the title of the respondent would 

be a weak one. 
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Item 13 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the statement, "I want to be objective and honest in my 

appraisal of teachers." An analysis of the responses to this item when compared 

to appraisers' titles revealed that 211 respondents expressed agreement with the 

statement, 0 disagreed, and only 2 had no definite opinion. Since there were no 

respondents who disagreed with item 13, no chi-square test of independence was 

performed. The results indicated that the respondents held essentially the same 

belief concerning the concept presented in item 13. They are, in fact, almost all 

in agreement 

Item 14 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the statement, "I never worry about repercussions from my 

superiors as a result of evaluations." An analysis of the responses to this item 

when compared to appraisers' titles revealed that 173 respondents expressed 



61 

agreement with the statement, 19 disagreed, and 21 had no definite opinion. The 

chi-square test of independence yielded a value of .661, failing at a reasonable 

level of significance to indicate that agreement or disagreement with the state-

ment was dependent upon the respondent's title. 
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The percentages of respondents disagreeing and agreeing delineated by title were: 

Elementaiy Secondary 
Appraiser Appraiser 

10.78 8.89 Disagreeing 

Agreeing 

Total 

9.90 

90.10 89.22 91.11 

The proportions of respondents agreeing and disagreeing were reasonably close 

for both titles, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 14. A conclusion that the level of 

agreement toward item 14 was dependent upon the title of the respondent would 

be a weak one. 
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Item IS on the questionnaire asked the respondent to indicate his/her level 

of agreement with the statement, "I feel totally comfortable with the entire TTAS 

appraisal system." An analysis of the responses to this item when compared to 

appraisers' titles revealed that 94 respondents expressed agreement with the 

statement, 52 disagreed, and 67 had no definite opinion. The chi-square test of 

independence indicated at a level of significance of .023 that agreement or 

disagreement with the statement was dependent upon the respondent's title. The 

percentages of respondents disagreeing and agreeing delineated by title were: 

Elementaiy Secondary 
Appraiser Appraiser 

44.16 26.09 

55.84 73.91 

Total 

35.62 

64.38 

Disagreeing 

Agreeing 

The secondary appraisers showed a wider demarcation than did the elementary 

appraisers between the proportion of respondents agreeing (73.91 percent) and 
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disagreeing (26.09 percent). Because of the high number of respondents (67) with 

no definite opinion, the test showed that the level of agreement toward item 15 

was dependent upon the title of the respondent 
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Item 16 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the scenario regarding giving EQ credit to a French teacher. 

An analysis of the responses to this item, when compared to appraisers' titles, 

revealed that 93 respondents expressed agreement with the statement, 43 dis-

agreed, and 77 had no definite opinion. The chi-square test of independence 

yielded a g-value of .270, failing at a reasonable level of significance to indicate 

that agreement or disagreement with the statement was dependent upon the 

respondent's title. The percentages of respondents disagreeing and agreeing 

delineated by title were: 
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Elementaiy Secondary 
Appraiser Appraiser Total 

31.62 

68.38 

Disagreeing 35.53 26.67 

Agreeing 64.47 73.33 

The proportions of respondents agreeing and disagreeing were reasonably close 

for both titles, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 16. A conclusion that the level of 

agreement toward item 16 was dependent upon the title of the respondent would 

be a weak one. 

C 
9 *D g 
Q. 
m * 

QZ 

90 
80 
70 
60 
50 
40 
30 
20 
10 
0 

Questionnaire Item# 17 

H 
B 
H 
l i i i 5 0 
Elementary Secondary 

Principals and Assistant Principals 

BSSS Dboar— Atr— 

Item 17 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the scenario regarding giving EQ credit to a language arts 

teacher. An analysis of the responses to this item when compared to appraisers' 

titles revealed that 3 respondents expressed agreement with the statement, 171 
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disagreed, and 39 had no definite opinion. The chi-square test of independence 

yielded a j>-value of .095, failing at a reasonable level of significance to indicate 

that agreement or disagreement with the statement was dependent upon the 

respondent's title. The percentages of respondents disagreeing and agreeing 

delineated by title were: 

Elementary Secondaiy 
Appraiser Appraiser Total 

96.70 

3.30 

100.00 

0.00 

98.28 

1.72 

Disagreeing 

Agreeing 

The proportions of respondents agreeing and disagreeing were reasonably close 

for both titles, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 17. A conclusion that the level of 

agreement toward item 17 was dependent upon the title of the respondent would 

be a weak one. 
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Item 18 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the scenario regarding giving EQ credit to a teacher with no 

discipline problems. An analysis of the responses to this item when compared to 

appraisers' titles revealed that 122 respondents expressed agreement with the 

statement, 52 disagreed, and 39 had no definite opinion. The chi-square test of 

independence yielded a g-value of .245, failing at a reasonable level of signifi-

cance to indicate that agreement or disagreement with the statement was depen-

dent upon the respondent's title. The percentages of respondents disagreeing and 

agreeing delineated by title were: 

Elementaiy Secondary 
Appraiser Appraiser Total 

Disagreeing 33.70 25.61 29.89 

Agreeing 66.30 74.39 70.11 

The proportions of respondents agreeing and disagreeing were reasonably close 

for both titles, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 18. A conclusion that the level of 

agreement toward item 18 was dependent upon the title of the respondent would 

be a weak one. 

Item 19 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the scenario regarding giving EQ credit to a teacher who 

makes no grammatical errors. An analysis of the responses to this item when 

compared to appraisers' titles revealed that 52 respondents expressed agreement 

with the statement, 98 disagreed, and 63 had no definite opinion. The chi-square 
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test of independence yielded a g-value of .978, failing at a reasonable level of 

significance to indicate that agreement or disagreement with the statement was 

dependent upon the respondent's title. The percentages of respondents dis-

agreeing and agreeing delineated by title were: 

Elementary Secondaiy 
Appraiser Appraiser 

Disagreeing 

Agreeing 

65.43 

34.57 

65.22 

34.78 

Total 

65.33 

34.67 

The proportions of respondents agreeing and disagreeing were reasonably close 

for both titles, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 19. A conclusion that the level of 

agreement toward item 19 was dependent upon the title of the respondent would 

be a weak one. 
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Item 20 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the scenario that EQ credit would be given for having a guest 

speaker to motivate students for learning. An analysis of the responses to this 

item when compared to appraisers' titles revealed that 38 respondents expressed 

agreement with the statement, 88 disagreed, and 87 had no definite opinion. The 

chi-square test of independence yielded a g-value of .587, failing at a reasonable 

level of significance to indicate that agreement or disagreement with the state-

ment was dependent upon the respondent's title. 

The percentages of respondents disagreeing and agreeing delineated by title 

were: 

Disagreeing 

Agreeing 

Elementary 
Appraiser 

67.69 

32.31 

Secondaiy 
Appraiser 

72.13 

27.87 

Total 

69.84 

30.16 
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The proportions of respondents agreeing and disagreeing were reasonably close for 

both titles, indicating that the respondents held essentially the same belief concerning the 

concept presented in item 20. A conclusion that the level of agreement toward item 20 

was dependent upon the title of the respondent would be a weak one. 

Results bv Region 

The following 20 bar graphs address the third research question: What are the 

similarities and differences in the perceived objectivity of the TTAS by geographical 

region in Texas? 

Questionnaire Item# 1 

Item 1 on the questionnaire asked the respondent to indicate his/her level of agree-

ment with the statement, "An evaluator should be prepared for a particular class's plans 

before he observes this class." An analysis of the responses to this item as related to the 

regions in which the respondents were assigned revealed that 107 respondents expressed 

agreement with the statement, 47 disagreed, and 59 had no definite opinion. The chi-

square test of independence indicated at a level of significance of .019 that agreement or 
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disagreement with the statement was dependent of the region associated with the 

respondent. The percentages of respondents agreeing and disagreeing delineated by 

region were: 

Region IV Region X Region XVII Region XX Total 

45.45 12.82 28.95 36.36 30.52 

54.55 87.18 71.05 63.64 69.48 

Disagreeing 

Agreeing 

Region X shows a very wide demarcation between the proportions of respondents 

agreeing (87.18 percent), which supports the conclusion that level of agreement toward 

the concept in item 1 is dependent upon the region of the respondent. 

Questionnaire ram# 2 

Item 2 on the questionnaire asked the respondent to indicate his/her level of agree-

ment with the statement, "Evaluation of instruction should be based on instructional 

behavior rather than on personal mannerisms or out-of-class behaviors." An analysis of 

the responses to this item when compared to the region in which the respondents were 

assigned revealed that 150 respondents expressed agreement with the statement, 30 

disagreed, and 33 had no definite opinion. The chi-square test of independence yielded a 
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g-value of .234, failing at a reasonable level of significance to indicate that agreement or 

disagreement with the statement was dependent upon the region associated with the 

respondent. The percentages of respondents agreeing and disagreeing delineated by 

region were: 

Region IV Region X Region XVII Region XX Total 

11.63 20.00 24.00 10.64 16.67 

88.37 80.00 76.00 89.36 83.33 

Disagreeing 

Agreeing 

The proportions of respondents agreeing and disagreeing were reasonably close for all 

four regions, indicating that the respondents held essentially the same belief concerning 

the concept presented in item 2. A conclusion that the level of agreement toward item 2 

was dependent upon the region of the respondent would be a weak one. 

Quesiiomart lt«m# 3 

Item 3 on the questionnaire asked the respondent to indicate his/her level of agree-

ment with the statement, The evaluation system has progressed dramatically in the last 

ten years in its ability to evaluate teacher performance more reliably." An analysis of the 

responses to this item as related to the regions in which the respondents were assigned 
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revealed that 124 respondents expressed agreement with the statement, 48 disagreed, and 

41 had no definite opinion. The chi-square test of independence yielded a g-value of 

.073, failing at a reasonable level of significance to indicate that agreement or disagree-

ment with the statement was dependent upon the region associated with the respondent. 

The percentages of respondents disagreeing and agreeing delineated by region were: 

Region IV Region X Region XVII Region XX Total 

Disagreeing 14.63 31.82 25.53 40.00 48 

Agreeing 85.37 68.18 74.47 60.00 124 

The proportions of respondents agreeing and disagreeing were reasonably close for all 

four regions, indicating that the respondents held essentially the same belief concerning 

the concept presented in item 3. A conclusion that the level of agreement toward item 3 

was dependent upon the region of the respondent would be a weak one. 

Questionnaire Item# 4 

Item 4 on the questionnaire asked the respondent to indicate his/her level of agree-

ment with the statement, "The evaluator's visit does not distort the performance the 

teacher will give." An analysis of the responses to this item as related to the regions in 
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which the respondents were assigned revealed that 30 respondents expressed agreement 

with the statement, 139 disagreed, and 44 had no definite opinion. The chi-square test of 

independence yielded a jvvalue of .079, failing at a reasonable level of significance to 

indicate that agreement or disagreement with the statement was dependent upon the 

region associated with the respondent. The percentages of respondents disagreeing and 

agreeing delineated by region were: 

Region IV Region X Region XVII Region XX Total 

Disagreeing 71.43 92.31 79.55 86.36 82.25 

Agreeing 28.57 7.69 20.45 13.64 17.75 

The proportions of respondents agreeing and disagreeing were reasonably close for all 

four regions, indicating that the respondents held essentially the same belief concerning 

the concept presented in item 4. A conclusion that the level of agreement toward item 4 

was dependent upon the region of the respondent would be a weak one. 

Questionnaire n«m# 5 

Item 5 on the questionnaire asked the respondent to indicate his/her level of agree-

ment with the statement, "Most of my evaluations are accurate assessments of teachers' 
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performances." An analysis of the responses to this item as related to the regions in 

which the respondents were assigned revealed that 119 respondents expressed agreement 

with the statement, 28 disagreed, and 66 had no definite opinion. The chi-square test of 

independence yielded a g-value of .598, failing at a reasonable level of significance to 

indicate that agreement or disagreement with the statement was dependent upon the 

region associated with the respondent. The percentages of respondents disagreeing and 

agreeing delineated by region were: 

Region IV Region X Region XVII Region XX Total 

Disagreeing 17.07 26.32 17.50 14.29 19.05 

Agreeing 82.93 73.68 82.50 85.71 80.95 

The proportions of respondents agreeing and disagreeing were reasonably close for all 

four regions, indicating that the respondents held essentially the same belief concerning 

the concept presented in item 5. A conclusion that the level of agreement toward item 5 

was dependent upon the region of the respondent would be a weak one. 
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Item 6 on the questionnaire asked the respondent to indicate his/her level of agree-

ment with the statement, "The quality of teaching in Texas has improved since the 

development of TTAS." An analysis of the responses to this item as related to the 

regions in which the respondents were assigned revealed that 143 respondents expressed 

agreement with the statement, 21 disagreed, and 49 had no definite opinion. The chi-

square test of independence yielded a g-value of .140, failing at a reasonable level of 

significance to indicate that agreement or disagreement with the statement was dependent 

upon the region associated with the respondent. The percentages of respondents 

disagreeing and agreeing delineated by region were: 

Region IV Region X Region XVII Region XX Total 

Disagreeing 7.50 5.56 16.00 21.05 12.80 

Agreeing 92.50 94.44 84.00 78.95 87.20 

The proportions of respondents agreeing and disagreeing were reasonably close for all 

four regions, indicating that the respondents held essentially the same belief concerning 

the concept presented in item 6. A conclusion that the level of agreement toward item 6 

was dependent upon the region of the respondent would be a weak one. 

Item 7 on the questionnaire asked the respondent to indicate his/her level of agree-

ment with the statement, "Even if the evaluator is usually not an expert in every teaching 

area, there is still the capacity in the TTAS for assessing the appropriateness of observed 

teaching behaviors." An analysis of the responses to this item as related to the regions in 

which the respondents were assigned revealed that 184 respondents expressed agreement 

with the statement, 8 disagreed, and 21 had no definite opinion. The chi-square test of 

independence yielded a g-value of .377, failing at a reasonable level of significance to 

indicate that agreement or disagreement with the statement was dependent upon the 
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region associated with the respondent. The percentages of respondents disagreeing and 

agreeing delineated by region were: 

Region IV Region X Region XVII Region XX Total 

Disagreeing 4.44 0.00 5.88 6.38 4.17 

Agreeing 95.56 100.00 94.12 93.62 95.83 

The proportions of respondents agreeing and disagreeing were reasonably close for all 

four regions, indicating that the respondents held essentially the same belief concerning 

the concept presented in item 7. A conclusion that the level of agreement toward item 7 

was dependent upon the region of the respondent would be a weak one. 

Item 8 on the questionnaire asked the respondent to indicate his/her level of agree-

ment with the statement, "Even if I want to be a 'nice person,' my evaluations are never 

upwardly biased." An analysis of the responses to this item as related to the regions in 

which the respondents were assigned revealed that 107 respondents expressed agreement 

with the statement, 41 disagreed, and 65 had no definite opinion. The chi-square test of 

independence yielded a p-value of .419, failing at a reasonable level of significance to 
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Questionnaire Item# 8 

indicate that agreement or disagreement with the statement was dependent upon the 

region associated with the respondent. The percentages of respondents disagreeing and 

agreeing delineated by region were: 

Region IV Region X Region XVII Region XX Total 

Disagreeing 28.57 17.95 34.15 30.30 27.70 

Agreeing 71.43 82.05 65.85 67.70 72.30 

The proportions of respondents agreeing and disagreeing were reasonably close for all 

four regions, indicating that the respondents held essentially the same belief concerning 

the concept presented in item 8. A conclusion that the level of agreement toward item 8 

was dependent upon the region of the respondent would be a weak one. 

Item 9 on the questionnaire asked the respondent to indicate his/her level of agree-

ment with the statement, 1 feel the TTAS is a valid instrument." An analysis of the 

responses to this item as related to the regions in which the respondents were assigned 

revealed that 115 respondents expressed agreement with the statement, 41 disagreed, and 

57 had no definite opinion. The chi-square test of independence indicated at a level of 
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Questionnaire Item# 9 

significance of .009 that agreement or disagreement with the statement was dependent 

upon the region associated with the respondent. The percentages of respondents 

disagreeing and agreeing delineated by region were: 

Region IV Region X Region XVII Region XX Total 

Disagreeing 9.38 25.00 23.91 44.74 26.28 

Agreeing 90.62 75.00 76.09 55.26 73.72 

The proportions of respondents agreeing and disagreeing were reasonably close for all 

four regions, indicating that the respondents held essentially the same belief concerning 

the concept presented in item 9. A conclusion that the level of agreement toward item 9 

was dependent upon the region of the respondent would be a weak one. 

Item 10 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "I feel the TTAS is appropriate for use in the district." An 

analysis of responses to this item as related to the regions in which the respondents were 

assigned revealed that 125 respondents expressed agreement with the statement, 32 

disagreed, and 56 had no definite opinion. The chi-square test of independence yielded a 
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Q-value of .710, failing at a reasonable level of significance to indicate that agreement or 

disagreement with the statement was dependent upon the region associated with the 

respondent. The percentages of respondents disagreeing and agreeing delineated by 

region were: 

Region IV Region X Region XVII Region XX Total 

Disagreeing 15.79 21.43 18.60 26.47 20.38 

Agreeing 84.21 78.57 81.40 73.53 79.62 

The proportions of respondents agreeing and disagreeing were reasonably close for all 

four regions, indicating that the respondents held essentially the same belief concerning 

the concept presented in item 10. A conclusion that the level of agreement toward item 

10 was dependent upon the region of the respondent would be a weak one. 

Item 11 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "The personal appearance of the teacher does not affect 

my rating." An analysis of the responses to this item as related to the regions in which 

the respondents were assigned revealed that 129 respondents expressed agreement with 
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the statement, 43 disagreed, and 41 had no definite opinion. The chi-square test of 

independence yielded a g-value of .193, failing at a reasonable level of significance to 

indicate that agreement or disagreement with the statement was dependent upon the 

region associated with the respondent. The percentages of respondents disagreeing and 

agreeing delineated by region were: 

Region IV Region X Region XVII Region XX Total 

Disagreeing 12.50 24.44 34.04 25.00 25.00 

Agreeing 87.50 75.56 65.96 75.00 75.00 

The proportions of respondents agreeing and disagreeing were reasonably close for all 

four regions, indicating that the respondents held essentially the same belief concerning 

the concept presented in item 11. A conclusion that the level of agreement toward item 

11 was dependent upon the region of the respondent would be a weak one. 

Item 12 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "The sense of loyalty that I have for my teachers could 

never influence my scoring when I appraise them." An analysis of the responses to this 
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Questionnaire Item# 12 

item as related to the regions in which the respondents were assigned revealed that 86 

respondents expressed agreement with the statement, 63 disagreed, and 64 had no 

definite opinion. The chi-square test of independence yielded a g-value of .360, failing at 

a reasonable level of significance to indicate that agreement or disagreement with the 

statement was dependent upon the region associated with the respondent. The percent-

ages of respondents disagreeing and agreeing delineated by region were: 

Region IV Region X Region XVII Region XX Total 

Disagreeing 45.00 51.43 40.91 30.00 42.28 

Agreeing 55.00 48.57 59.09 70.00 57.72 

The proportions of respondents agreeing and disagreeing were reasonably close for all 

four regions, indicating that the respondents held essentially the same belief concerning 

the concept presented in item 12. A conclusion that the level of agreement toward item 

12 was dependent upon the region of the respondent would be a weak one. 

Item 13 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, T want to be objective and honest in my appraisal of 
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teachers." An analysis of the responses to this item as related to the regions in which the 

respondents were assigned revealed that 211 respondents expressed agreement with the 

statement, 0 disagreed, and only 2 had no definite opinion. Since there were no respon-

dents disagreeing with item 13, no chi-square test of independence was performed. The 

results indicated that the respondents held essentially the same belief concerning the 

concept presented in item 13. They were, in fact, almost in total agreement. 

Item 14 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "I never worry about repercussions from my superiors as a 

result of evaluations." An analysis of the responses to this item as related to the regions 

in which the respondents were assigned revealed that 173 respondents expressed agree-

ment with the statement, 19 disagreed, and 21 had no definite opinion. The chi-square 

test of independence yielded a j>value of .236, failing at a reasonable level of significance 

to indicate that agreement or disagreement with the statement was dependent upon the 

region associated with the respondent. The percentages of respondents disagreeing and 

agreeing delineated by region were: 
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Region IV Region X Region XVII Region XX 

13.64 3.92 8.00 14.89 

86.36 96.08 92.00 85.11 

Total 

9.90 

90.10 

Disagreeing 

Agreeing 

The proportions of respondents agreeing and disagreeing were reasonably close for all 

four regions, indicating that the respondents held essentially the same belief concerning 

Questionnaire Item# 14 

the concept presented in item 14. A conclusion that the level of agreement toward item 

14 was dependent upon the region of the respondent would be a weak one. 

Item IS on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "I feel totally comfortable with the entire TTAS appraisal 

system." An analysis of the responses to this item as related to the regions in which the 

respondents were assigned revealed that 94 respondents expressed agreement with the 

statement, 52 disagreed, and 67 had no definite opinion. The chi-square test of indepen-

dence yielded a g-value of .148, failing at a reasonable level of significance to indicate 

that agreement or disagreement with the statement was dependent upon the region 
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associated with the respondent. The percentages of respondents disagreeing and agreeing 

delineated by region were: 

Region IV Region X Region XVII Region XX Total 

Disagreeing 23.53 39.02 31.71 50.00 35.62 

Agreeing 76.47 60.98 68.29 50.00 64.38 

The proportions of respondents agreeing and disagreeing were reasonably close for all 

four regions, indicating that the respondents held essentially the same belief concerning 

Questionnaire Item# 15 

1 

the concept presented in item 15. A conclusion that the level of agreement toward item 

15 was dependent upon the region of the respondent would be a weak one. 

Item 16 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the scenario regarding giving EQ credit to a French teacher. An analysis 

of the responses to this item as related to the regions in which the respondents were 

assigned revealed that 93 respondents expressed agreement with the statement, 43 

disagreed, and 77 had no definite opinion. The chi-square test of independence yielded a 
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E-value of .107, failing at a reasonable level of significance to indicate that agreement or 

disagreement with the statement was dependent upon the region associated with the 

respondent. The percentages of respondents disagreeing and agreeing delineated by 

region were: 

Region IV Region X Region XVII Region XX Total 

Disagreeing 37.93 43.75 30.56 17.95 31.62 

Agreeing 62.07 56.25 69.44 82.05 68.38 

The proportions of respondents agreeing and disagreeing were reasonably close for all 

four regions, indicating that the respondents held essentially the same belief concerning 

the concept presented in item 16. A conclusion that the level of agreement toward item 

16 was dependent upon the region of the respondent would be a weak one. 

Item 17 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the scenario giving EQ credit to a language arts teacher. An analysis of 

the responses to this item as related to the regions in which the respondents were 

assigned revealed that 3 respondents expressed agreement with the statement, 171 
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Questionnaire Item# 17 

i 

disagreed, and 39 had no definite opinion. The chi-square test of independence yielded a 

jvvalue of .290, failing at a reasonable level of significance to indicate that agreement or 

disagreement with the statement was dependent upon the region associated with the 

respondent. The percentages of respondents disagreeing and agreeing delineated by 

region were: 

Region IV Region X Region XVII Region XX Total 

100.00 100.00 97.56 95.45 98.28 

0.00 0.00 2.44 4.55 1.72 

Disagreeing 

Agreeing 

The proportions of respondents agreeing and disagreeing were reasonably close for all 

four regions, indicating that the respondents held essentially the same belief concerning 

the concept presented in item 17. A conclusion that the level of agreement toward item 

17 was dependent upon the region of the respondent would be a weak one. 

Item 18 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the scenario giving EQ credit to a teacher with no discipline problems. 

An analysis of the responses to this item as related to the regions in which the 
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respondents were assigned revealed that 122 respondents expressed agreement with the 

statement, 52 disagreed, and 39 had no definite opinion. The chi-square test of 
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independence yielded a jj-value of .251, failing at a reasonable level of significance to 

indicate that agreement or disagreement with the statement was dependent upon the 

region associated with the respondent. The percentages of respondents disagreeing and 

agreeing delineated by region were: 

Region IV Region X Region XVII Region XX Total 

Disagreeing 3333 23.81 39.13 21.95 29.89 

Agreeing 66.67 76.19 60.87 78.05 70.11 

The proportions of respondents agreeing and disagreeing were reasonably close for all 

four regions, indicating that the respondents held essentially the same belief concerning 

the concept presented in item 18. A conclusion that the level of agreement toward item 

18 was dependent upon the region of the respondent would be a weak one. 
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Questionnaire n«m# 19 

i 

Item 19 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the scenario regarding giving EQ credit to a teacher who makes no 

grammatical errors. An analysis of the responses to this item as related to the regions in 

which the respondents were assigned revealed that 52 respondents expressed agreement 

with the statement, 98 disagreed, and 63 had no definite opinion. The chi-square test of 

independence yielded a j>value of .092, failing at a reasonable level of significance to 

indicate that agreement or disagreement with the statement was dependent upon the 

region associated with the respondent. The percentages of respondents disagreeing and 

agreeing delineated by region were: 

Region IV Region X Region XVII Region XX Total 

Disagreeing 73.53 76.92 57.14 54.76 65.33 

Agreeing 26.47 23.08 42.86 45.24 34.67 

The proportions of respondents agreeing and disagreeing were reasonably close for all 

four regions, indicating that the respondents held essentially the same belief concerning 
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the concept presented in item 19. A conclusion that the level of agreement toward item 

19 was dependent upon the region of the respondent would be a weak one. 

Questionnaire It em# 20 

Item 20 on the questionnaire asked the respondent to indicate his/her level of agree-

ment with the scenario that EQ credit would be given for having the guest speaker to 

motivate students for learning. An analysis of the responses to this item as related to the 

regions in which the respondents were assigned revealed that 38 respondents expressed 

agreement with the statement, 88 disagreed, and 87 had no definite opinion. The chi-

square test of independence indicated at a level of significance of .004 that agreement or 

disagreement with the statement was dependent upon the region associated with the 

respondent. The percentages of respondents disagreeing and agreeing delineated by 

region were: 

Region IV Region X Region XVII Region XX Total 

Disagreeing 81.82 81.08 68.00 45.16 69.84 

Agreeing 18.18 18.92 32.00 54.84 30.16 
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The proportions of respondents agreeing and disagreeing were reasonably close 

for all four regions, indicating that the respondents held essentially the same 

belief concerning the concept presented in item 20. A conclusion that the level of 

agreement toward item 20 was dependent upon the region of the respondent 

would be a weak one. 

Results Relating to Years as a Teacher Appraiser 

The following 20 graphs and text will address the fourth research question: 

"What are the similarities and differences of the TTAS among appraisers with 

varying years of experience?" 
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Item 1 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "An evaluator should be prepared for a particular 

class's plan before he observes this class." An analysis of the responses to this 
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item as related to the number of years the respondents had been teacher apprais-

ers revealed that 105 respondents expressed agreement with the statement, 44 

disagreed, and 64 had no definite opinion. The chi-square test of independence 

indicated at a level of significance of .014 that agreement or disagreement with 

the statement was dependent upon the classification of years as teacher appraiser 

associated with the respondent The percentages of respondents disagreeing and 

agreeing delineated by number of years as a teacher appraiser were: 

1-5 years 6-10 years 11-20 years 21-30 years Total 

Disagreeing 15.79 28.30 35.85 80.00 29.53 

Agreeing 84.21 7.70 64.15 20.00 70.47 

The appraisers with 1-5 years' experience showed a wide demarcation between the 

number of respondents agreeing (84.21 percent) and disagreeing (15.79 percent), 

which supports the conclusion that level of agreement with the concept in item 1 

is dependent upon the number of years as a teacher appraiser. 
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Item 2 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "Evaluation of instruction should be based on 

instructional behaviors rather than on personal mannerisms or out-of-class 

behaviors." An analysis of the responses to this item as related to the number of 

years the respondents had been teacher appraisers revealed that 146 respondents 

expressed agreement with the statement, 29 disagreed, and 38 had no definite 

opinion. The chi-square test of independence yielded a j)-value of .258, failing at 

a reasonable level of significance to indicate that agreement or disagreement with 

the statement was dependent upon the classification of years as a teacher ap-

praiser. The percentages of respondents disagreeing and agreeing delineated by 

number of years as a teacher appraiser were: 

1-5 years 6-10 years 11-20 years 21-30 years Total 

Disagreeing 23.64 9.84 17.31 14.29 16.57 

Agreeing 76.36 90.16 82.69 85.71 83.43 

The proportions of respondents agreeing and disagreeing were reasonably close 

for all four groups, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 2. A conclusion that the level of 

agreement toward item 2 was dependent upon the number of years of the 

respondent as appraiser would be a weak one. 

Item 3 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "The evaluation system has progressed dramatically 

in the last ten years in the ability to evaluate teacher performance more reliably." 

An analysis of the responses to this item as related to the number of years the 
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respondents had been teacher appraisers revealed that 121 respondents expressed 

agreement with the statement, 47 disagreed, and 45 had no definite opinion. The 

chi-square test of independence yielded a value of .798, failing at a reasonable 

level of significance to indicate that agreement or disagreement with the state-

ment was dependent upon the classification of years as a teacher appraiser. The 

percentages of respondents disagreeing and agreeing delineated by number of 

years as a teacher appraiser were: 

1-5 years 6-10 years 11-20 years 21-30 years Total 

Disagreeing 31.91 23.88 29.41 33.33 27.98 

Agreeing 68.09 76.12 70.59 66.67 72.02 

The proportions of respondents agreeing and disagreeing were reasonably close 

for all four groups, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 3. A conclusion that the level of 
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agreement toward item 3 was dependent upon the number of years of the 

respondent as appraiser would be a weak one. 

50 

I45 
-8 40 
o 35 
1 3 0 
at 25 
0 20 
fe15 
| to 
1 5 

Questionnaire Ham# 4 

rr 
1-5 6-10 11-20 21-30 

Years of Appraiser Experience 

Item 4 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "The evaluator's visit does not distort the perfor-

mance the teacher will give." An analysis of the responses to this item as related 

to the number of years the respondents had been teacher appraisers revealed that 

29 respondents expressed agreement with the statement, 137 disagreed, and 47 

had no definite opinion. The chi-square test of independence yielded a g-value of 

.872, failing at a reasonable level of significance to indicate that agreement or 

disagreement with the statement was dependent upon the classification of years as 

a teacher appraiser. The percentages of respondents disagreeing and agreeing 

delineated by number of years as a teacher appraiser were: 
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1-5 years 6-10 years 11-20 years 21-30 years Total 

Disagreeing 83.33 9.31 85.19 83.33 82.53 

Agreeing 16.67 20.69 14.81 16.67 17.47 

The proportions of respondents agreeing and disagreeing were reasonably close 

for all four groups, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 4. A conclusion that the level of 

agreement toward item 4 was dependent upon the number of years of the 

respondent as appraiser would be a weak one. 
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Item 5 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "Most of my evaluations are accurate assessments 

of teachers' performances." An analysis of the responses to this item as related to 

the number of years the respondents had been teacher appraisers revealed that 

115 respondents expressed agreement with the statement, 28 disagreed, and 70 
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had no definite opinion. The chi-square test of independence yielded a g-value of 

.586, failing at a reasonable level of significance to indicate that agreement or 

disagreement with the statement was dependent upon the classification of years as 

a teacher appraiser. The percentages of respondents disagreeing and agreeing 

delineated by number of years as a teacher appraiser were: 

1-5 years 6-10 years 11-20 years 21-30 years Total 

Disagreeing 22.22 21.82 17.39 0.00 19.58 

Agreeing 77.78 78.18 82.61 100.00 80.42 

The proportions of respondents agreeing and disagreeing were reasonably close 

for all four groups, although the agreement percentage slowly increases with the 

years of experience as an appraiser. The respondents held essentially the same 

belief concerning the concept presented in item 5. A conclusion that the level of 

agreement toward item 5 was dependent upon the number of years of the 

respondent as appraiser would be a weak one. 

Item 6 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, The quality of teaching in Texas has improved 

since the development of TTAS." An analysis of the responses to this item as 

related to the number of years the respondents had been teacher appraisers 

revealed that 140 respondents expressed agreement with the statement, 20 

disagreed, and 53 had no definite opinion. The chi-square test of independence 

yielded a g-value of .599, failing at a reasonable level of significance to indicate 

that agreement or disagreement with the statement was dependent upon the 

classification of years as a teacher appraiser. The percentages of respondents 
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50 

1-5 6-10 11-20 21-30 
Years of Appraiser Experience 

disagreeing and agreeing delineated by number of years as a teacher appraiser 

were: 

1-5 years 6-10 years 11-20 years 21-30 years Total 

Disagreeing 15.22 9.09 14.81 0.00 12.50 

Agreeing 84.78 90.91 85.19 100.00 87.50 

The proportions of respondents agreeing and disagreeing were reasonably close 

for all four groups, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 6. A conclusion that the level of 

agreement toward item 6 was dependent upon the number of years of the 

respondent as appraiser would be a weak one. 

Item 7 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "Even if the evaluator is usually not an expert in 

eveiy teaching area, there is still the capacity in the TTAS for assessing the 

appropriateness of observed teaching behaviors." An analysis of the responses to 
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this item as related to the number of years the respondents had been teacher 

appraisers revealed that 179 respondents expressed agreement with the statement, 

8 disagreed, and 26 had no definite opinion. The chi-square test of independence 

yielded a 2-value of .487, failing at a reasonable level of significance to indicate 

that agreement or disagreement with the statement was dependent upon the 

classification of years as a teacher appraiser. The percentages of respondents 

disagreeing and agreeing delineated by number of years as a teacher appraiser 

were: 

1-5 years 6-10 years 11-20 years 21-30 years Total 

Disagreeing 5.17 6.78 1.56 0.00 4.28 

Agreeing 94.83 93.22 98.44 100.00 95.72 

The proportions of respondents agreeing and disagreeing were reasonably close 

for all four groups, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 7. A conclusion that the level of 
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agreement toward item 7 was dependent upon the number of years of the 

respondent as appraiser would be a weak one. 

Questionnaire Item# 8 

1-5 6—10 11-20 21-30 
Years of Appraiser Experience 

IRS Dbop-M ^ Agra* 

Item 8 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "Even if I want to be a 'nice person', my evalua-

tions are never upwardly biased." An analysis of the responses to this item as 

related to the number of years the respondents had been teacher appraisers 

revealed that 105 respondents expressed agreement with the statement, 41 

disagreed, and 67 had no definite opinion. The chi-square test of independence 

yielded a g-value of .419, failing at a reasonable level of significance to indicate 

that agreement or disagreement with the statement was dependent upon the 

classification of years as a teacher appraiser. The percentages of respondents 

disagreeing and agreeing delineated by number of years as a teacher appraiser 

were: 
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1-5 years 6-10 years 11-20 years 21-30 years Total 

Disagreeing 29.55 24.07 34.09 0.00 28.08 

Agreeing 70.45 75.93 65.91 100.00 71.92 

The proportions of respondents agreeing and disagreeing were reasonably close 

with the exception of the appraisers with the most experience. The respondents 

held essentially the same belief concerning the concept presented in item 8. A 

conclusion that the level of agreement toward item 8 was dependent upon the 

number of years of the respondent as appraiser would be a weak one. 
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Item 9 on the questionnaire asked the respondent to indicate his/her level of 

agreement with the statement, "I feel the TTAS is a valid instrument" An 

analysis of the responses to this item as related to the number of years the 

respondents had been teacher appraisers revealed that 111 respondents expressed 

agreement with the statement, 41 disagreed, and 61 had no definite opinion. The 
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chi-square test of independence yielded a g-value of .685, failing at a reasonable 

level of significance to indicate that agreement or disagreement with the state-

ment was dependent upon the classification of years as a teacher appraiser. The 

percentages of respondents disagreeing and agreeing delineated by number of 

years as a teacher appraiser were: 

1-5 years 6-10 years 11-20 years 21-30 years Total 

Disagreeing 31.82 26.79 24.00 0.00 26.97 

Agreeing 68.18 73.21 76.00 100.00 73.03 

The proportions of respondents agreeing and disagreeing were reasonably close, 

again with the exception of the appraisers with the most experience. The respon-

dents held essentially the same belief concerning the concept presented in item 9. 

A conclusion that the level of agreement toward item 9 was dependent upon the 

number of years of the respondent as appraiser would be a weak one. 
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Item 10 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the statement, "I feel the TTAS is appropriate for use in this 

district." An analysis of the responses to this item as related to the number of 

years the respondents had been teacher appraisers revealed that 120 respondents 

expressed agreement with the statement, 32 disagreed, and 61 had no definite 

opinion. The chi-square test of independence yielded a g-value of .653, failing at 

a reasonable level of significance to indicate that agreement or disagreement with 

the statement was dependent upon the classification of years as a teacher ap-

praiser. The percentages of respondents disagreeing and agreeing delineated by 

number of years as a teacher appraiser were: 

1-5 years 6-10 years 11-20 years 21-30 years Total 

Disagreeing 24.32 20.00 21.82 0.00 21.05 

Agreeing 75.68 80.00 78.18 100.00 78.95 

The proportions of respondents agreeing and disagreeing were reasonably close, 

again with the exception of the appraisers with the most experience. The respon-

dents held essentially the same belief concerning the concept presented in item 

10. A conclusion that the level of agreement toward item 10 was dependent upon 

the number of years of the respondent as appraiser would be a weak one. 

Item 11 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the statement, "The personal appearance of the teacher does 

not affect my rating." An analysis of the responses to this item as related to the 

number of years the respondents had been teacher appraisers revealed that 126 
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respondents expressed agreement with the statement, 43 disagreed, and 44 had no 

definite opinion. The chi-square test of independence yielded a g-value of .619, 

failing at a reasonable level of significance to indicate that agreement or disagree-

ment with the statement was dependent upon the classification of years as a 

teacher appraiser. The percentages of respondents disagreeing and agreeing 

delineated by number of years as a teacher appraiser were: 

1-5 years 6-10 years 11-20 years 21-30 years Total 

Disagreeing 28.85 25.86 23.64 0.00 25.44 

Agreeing 71.15 74.14 76.36 100.00 74.56 

The proportions of respondents agreeing and disagreeing were reasonably close, 

again with the exception of the appraisers with the most experience. The respon-

dents held essentially the same belief concerning the concept presented in item 

11. A conclusion that the level of agreement toward item 11 was dependent upon 

the number of years of the respondent as appraiser would be a weak one. 
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Item 12 oil the questionnaire asked the respondent to indicate his/her level 

of agreement with the statement, "The sense of loyalty that I have for my teachers 

could never influence my scoring when I appraise them." An analysis of the 

responses to this item as related to the number of years the respondents had been 

teacher appraisers revealed that 83 respondents expressed agreement with the 

statement, 63 disagreed, and 67 had no definite opinion. The chi-square test of 

independence yielded a |>-value of .177, failing at a reasonable level of signifi-

cance to indicate that agreement or disagreement with the statement was depen-

dent upon the classification of years as a teacher appraiser. The percentages of 

respondents disagreeing and agreeing delineated by number of years as a teacher 

appraiser were: 
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1-5 years 6-10 years 11-20 years 21-30 years Total 

Disagreeing 36.56 38.89 56.82 33.33 43.15 

Agreeing 64.44 61.11 43.18 66.67 56.85 

The proportions of respondents agreeing and disagreeing were reasonably close 

for all four groups, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 12. A conclusion that the level of 

agreement toward item 12 was dependent upon the number of years of the 

respondent as appraiser would be a weak one. 
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Item 13 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the statement, "I want to be objective and honest in my 

appraisal of teachers." An analysis of the responses to this item as related to the 

number of years the respondents had been teacher appraisers revealed that 206 

respondents expressed agreement with the statement, 0 disagreed, and 7 had no 
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definite opinion. Since there were no respondents disagreeing with item 13, no 

chi-square test of independence was performed. The results indicate that the 

respondents held essentially the same belief concerning the concept presented in 

item 13. They were, in fact, almost all in agreement 
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Item 14 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the statement, "I never worry about repercussions from my 

superiors as a result of evaluations." An analysis of the responses to this item as 

related to the number of years the respondents had been teacher appraisers 

revealed that 168 respondents expressed agreement with the statement, 19 

disagreed, and 26 had no definite opinion. The chi-square test of independence 

yielded a j>-value of .607, failing at a reasonable level of significance to indicate 

that agreement or disagreement with the statement was dependent upon the 

classification of years as a teacher appraiser. The percentages of respondents 
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disagreeing and agreeing delineated by number of years as a teacher appraiser 

were: 

1-5 years 6-10 years 11-20 years 21-30 years Total 

Disagreeing 10.20 13.24 7.94 0.00 10.16 

Agreeing 89.80 86.76 92.06 100.00 89.84 

The proportions of respondents agreeing and disagreeing were reasonably close, 

again with the exception of the appraisers with the most experience. The respon-

dents held essentially the same belief concerning the concept presented in item 

14. A conclusion that the level of agreement toward item 14 was dependent upon 

the number of years of the respondent as appraiser would be a weak one. 
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Item 15 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the statement, "I feel totally comfortable with the entire TTAS 

appraisal system." An analysis of the responses to this item as related to the 
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number of years the respondents had been teacher appraisers revealed that 91 

respondents expressed agreement with the statement, 52 disagreed, and 70 had no 

definite opinion. The chi-square test of independence yielded a g-value of .586, 

failing at a reasonable level of significance to indicate that agreement or disagree-

ment with the statement was dependent upon the classification of years as a 

teacher appraiser. The percentages of respondents disagreeing and agreeing 

delineated by number of years as a teacher appraiser were: 

1-5 years 6-10 years 11-20 years 21-30 years Total 

Disagreeing 41.18 40.00 30.61 20.00 36.36 

Agreeing 58.82 60.00 69.39 80.00 63.64 

The proportions of respondents agreeing and disagreeing were reasonably close 

for all four groups, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 15. A conclusion that the level of 

agreement toward item 15 was dependent upon the number of years of the 

respondent as appraiser would be a weak one. 

Item 16 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the scenario giving EQ credit to a French teacher. An analysis 

of the responses to this item as related to the number of years the respondents 

had been teacher appraisers revealed that 90 respondents expressed agreement 

with the statement, 42 disagreed, and 81 had no definite opinion. The chi-square 

test of independence yielded a j>-value of .999, failing at a reasonable level of 

significance to indicate that agreement or disagreement with the statement was 

dependent upon the classification of years as a teacher appraiser. The 
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percentages of respondents disagreeing and agreeing delineated by number of 

years as a teacher appraiser were: 

1-5 years 6-10 years 11-20 years 21-30 years Total 

Disagreeing 30.95 31.82 32.50 33.33 31.82 

Agreeing 69.05 68.18 67.50 66.67 68.18 

The proportions of respondents agreeing and disagreeing were reasonably close 

for all four groups, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 16. A conclusion that the level of 

agreement toward item 16 was dependent upon the number of years of the 

respondent as appraiser would be a weak one. 

Item 17 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the scenario regarding giving EQ credit to a language arts 

teacher. An analysis of the responses to this item as related to the number of 

years the respondents had been teacher appraisers revealed that 2 respondents 
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expressed agreement with the statement, 167 disagreed, and 44 had no definite 

opinion. The chi-square test of independence indicated at a level of significance 

of .004 that agreement or disagreement with the statement was dependent upon 

the classification of years as teacher appraiser associated with the respondent 

The percentages of respondents disagreeing and agreeing delineated by number of 

years as a teacher appraiser were: 

1-5 years 6-10 years 11-20 years 21-30 years Total 

Disagreeing 100.00 98.41 

Agreeing 0.00 1.59 

100.00 

0.00 

83.33 

16.67 

98.82 

1.18 

Each division of appraisers showed a wide demarcation between the number of 

respondents agreeing (a total of 1.18 percent) and disagreeing (a total of 98.82 

percent). Because of the numbers of respondents in each categoiy (range of 6 to 

48), the percentages support the conclusion that the level of agreement with the 

concept in item 17 is dependent upon the number of years as a teacher appraiser. 
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Item 18 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the scenario regarding giving EQ credit to a teacher with no 

discipline problems. An analysis of the responses to this item as related to the 

number of years the respondents had been teacher appraisers revealed that 118 

respondents expressed agreement with the statement, 51 disagreed, and 44 had no 

definite opinion. The chi-square test of independence yielded a j>-value of .172, 

failing at a reasonable level of significance to indicate that agreement or 

disagreement with the statement was dependent upon the classification of years as 

a teacher appraiser. The percentages of respondents disagreeing and agreeing 

delineated by number of years as a teacher appraiser were: 

1-5 years 6-10 years 11-20 years 21-30 years Total 

Disagreeing 24.44 31.67 36.84 0.00 30.18 

Agreeing 75.56 68.33 63.16 100.00 69.82 
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The proportions of respondents agreeing and disagreeing were reasonably close 

for all four groups, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 18. A conclusion that the level of 

agreement toward item 18 was dependent upon the number of years of the 

respondent as appraiser would be a weak one. 
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Item 19 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the scenario regarding giving EQ credit to a teacher who 

makes no grammatical errors. An analysis of the responses to this item as related 

to the number of years the respondents had been teacher appraisers revealed that 

51 respondents expressed agreement with the statement, 97 disagreed, and 65 had 

no definite opinion. The chi-square test of independence indicated at a level of 

significance of .035 that agreement or disagreement with the statement was 

dependent upon the classification of years as teacher appraiser associated with the 
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respondent. The percentages of respondents disagreeing and agreeing delineated 

by number of years as a teacher appraiser were: 

1-5 years 6-10 years 11-20 years 21-30 years Total 

Disagreeing 50.00 70.00 77.08 50.00 65.54 

Agreeing 50.00 30.00 22.92 50.00 34.46 

The appraisers with 11-20 years of experience showed a wide demarcation 

between the number of respondents agreeing (22.92 percent) and disagreeing 

(77.08 percent), which supports the conclusion that level of agreement with the 

concept in item 19 is dependent upon the number of years as a teacher appraiser. 
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Item 20 on the questionnaire asked the respondent to indicate his/her level 

of agreement with the scenario that EQ credit would be given for having the 

guest speaker to motivate students for learning. An analysis of the responses to 

this item as related to the number of years the respondents had been teacher 
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appraisers revealed that 37 respondents expressed agreement with the statement, 

85 disagreed, and 91 had no definite opinion. The chi-square test of indepen-

dence yielded a j>-value of .291, failing at a reasonable level of significance to 

indicate that agreement or disagreement with the statement was dependent upon 

the classification of years as a teacher appraiser. The percentages of respondents 

disagreeing and agreeing delineated by number of years as a teacher appraiser 

were: 

1-5 years 6-10 years 11-20 years 21-30 years Total 

Disagreeing 57.14 75.00 75.00 66.67 69.67 

Agreeing 42.86 25.00 25.00 33.33 30.33 

The proportions of respondents agreeing and disagreeing were reasonably close 

for all four groups, indicating that the respondents held essentially the same belief 

concerning the concept presented in item 20. A conclusion that the level of 

agreement toward item 20 was dependent upon the number of years of the 

respondent as appraiser would be a weak one. 



CHAPTER 5 

CONCLUSIONS AND RECOMMENDATIONS 

Summary 

The purpose of this study was to investigate whether teacher appraisers 

perceive themselves to be objective in their use of the Texas Teacher Appraisal 

System. When such an important task as the evaluation of teachers is conducted, 

accuracy is imperative. The TTAS was developed to accomplish this task in a 

valid and reliable way. In refining the present evaluation system or in the 

development of any new instrument, unless the appraiser is objective in the use of 

the instrument, an accurate evaluation is impossible. Therefore, the question 

arose as to whether the appraisers perceived themselves as using the instrument 

objectively, as was its original intent. By inference, the objectivity of the 

appraisers undergirds the accuracy of the appraisal. 

A questionnaire containing 20 items was mailed to 200 elementary and 200 

secondary appraisers chosen randomly from four regional service centers across 

the state of Texas. A sample of 25 elementary appraisers from each of Regions 

IV, X, XVII, and XX and 25 secondary appraisers from each of the same regions 

were asked to complete the questionnaires and return them in order to be 

included in the study. Out of the 400 questionnaires sent, 213 responses were 
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returned as requested. To examine the question of objectivity, four research 

questions were addressed. Specifically, the questions were as follows: 

1. What are the perceptions of appraisers in Texas regarding the objectivity 

in the use of the TTAS? 

2. What are the similarities and differences in the perceived objectivity of 

the TTAS between elementary and secondary appraisers? 

3. What are the similarities and differences in the perceived objectivity of 

the TTAS by geographical region in Texas? 

4. What are the similarities and differences of the TTAS among appraisers 

with varying years of experience? 

The first question made no distinctions among the respondents; it was a 

question which addressed them all equally. The last three questions addressed 

the respondents specifically by title, by region, and by years of experience. 

Conclusions 

The 20 items on the questionnaire could be grouped into three different 

classifications. First, eleven items (1, 2, 3, 4, 6, 7, 9, 10, 13, 14, and 15) were 

general opinions of teacher evaluations and/or specifically of the TTAS. 

Secondly, four items (5, 8, 11, and 12) referred directly to the appraisers' self-

perception of objectivity when using the TTAS. Finally, the last five items (16, 

17, 18, 19, and 20) on the questionnaire were scenarios of various teaching 

situations. Respondents were asked to tell whether they would have rated the 
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episode as exceptional quality (EQ) or not. By looking at the items through those 

groupings several conclusions may be drawn. 

The responses to the general items revealed some rather interesting patterns 

as well as some anomalies. Item 3, for example, addressed the issue of whether 

the "evaluation system has progressed dramatically in the last 10 years." While 

Regions IV, X, and XVII generally agreed with the statement, respondents from 

Region XX had 60 percent who agreed and 40 percent who disagreed. Another 

anomaly found within the general questions was revealed in the responses to item 

4 on the Questionnaire. The item states that "the evaluator's visit does not distort 

the performance the teacher will give." A great majority of the respondents 

disagreed with the statement, which shows that the teacher does not present his 

or her normal performance for the evaluation. Since the entire study centered 

around the topic of objectivity, it was interesting that the evaluators thought 

themselves objective even if the teacher was not presenting his or her usual 

performance. Regarding item 9, two conclusions became apparent. First of all, 

three regions (IV, X, and XVII) overwhelmingly agreed that, "the TTAS is a valid 

instrument." Again, however, Region XX was almost evenly divided in their 

responses; 17 did not agree, while 21 did agree on its validity. Appraisers from 

Region XX again appeared to respond differently from the other regions. 

Another conclusion noted in the responses to item 9 was regarding the 

elementary appraisers. While a large majority of secondary appraisers (59) felt 

that, "the TTAS is a valid instrument," only 56 out of 85 elementary appraisers 
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agreed on the instrument's validity. A total of 29 elementary appraisers dis-

agreed, while only 12 secondary appraisers disagreed. Item 10 reveals another 

difference between the elementary and secondary appraisers. When asked if they 

thought that "the TTAS is appropriate for use in this district," three times more 

elementary (24) than secondary (8) appraisers disagreed that it is appropriate. 

Based on the data, the elementary appraisers seemed to be less satisfied with the 

TTAS than were the secondary appraisers. The elementary appraisers, appearing 

to be somewhat skeptical, were not convinced that the TTAS is valid nor that it is 

appropriate. 

Another item classified as a general one was item 13. Across region, title, 

years of experience, and generally, everyone "wants to be objective and honest" in 

their appraisals. Appraisers may differ on their opinions of whether the instru-

ment is valid, and they may differ on whether they think it is appropriate to use; 

however, regardless of individual differences of opinions or other anomalies, 

appraisers still have the desire to be objective and honest. 

Item 15, seeking a general opinion, produced interesting responses. A 

combination of the preceding two conclusions occurred when asked if the 

appraisers "feel totally comfortable with the entire TTAS," First of all, while the 

majority of elementary and secondary appraisers felt comfortable, the elementary 

appraisers, taken separately, were closely divided in their opinions. A total of 34 

did not feel comfortable, while only 32 did feel comfortable. The elementary 

appraisers again had more skepticism about the TTAS. The other interesting 
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observation found in the responses to item 15 was found in Region XX once 

again. When asked if they felt "totally comfortable with the TTAS," Regions IV, 

X, and XVII again agreed with the statement, while Region XX appraisers were 

exactly divided in their responses; 15 agreed with the item and 15 disagreed. 

Another group of items could be classified as centering around the topic of 

self-perception of objectivity when using the TTAS. The majority of respondents 

reported that they perceived themselves to be objective when using the TTAS. 

Item 5 showed 81 percent of the respondents feeling they give accurate assess-

ments of teachers' performances; 72 percent of the respondents felt in item 8 that 

their evaluations were "never upwardly biased;" 75 percent of the respondents said 

in item 11 that "personal appearance of the teacher does not affect the rating;" 

and 57 percent of the respondents in item 12 did not let loyally for teachers affect 

their scoring. These items definitely reveal that the appraisers perceived them-

selves to be objective appraisers. A final indication of objectivity is shown in item 

13 on the questionnaire. Every single respondent "wants to be objective and 

honest" in the appraisal process. Not only did the appraisers want to be objective, 

but also they felt they had achieved that goal. 

The third grouping of questions centered around the five scenarios presented 

on the questionnaire. The first observation of the responses given to all five 

scenarios points to one interesting fact: on four of the five scenarios, uniform 

agreement did not exist. Item 17, the scenario with the language arts teacher not 

reaching all of her students, was the only scenario with overwhelming agreement; 
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98 percent agreed not to award EQ credit. The other four scenarios (the ones 

regarding the French I teacher, the teacher with no discipline problems, the 

teacher with good communication skills, and the teacher during Black History 

Month) all showed much less agreement in their appraisals. Item 16 was split 

with 93 awarding EQ and 43 not awarding; item 18 was split with 122 and 52; 

item 19 was split with 52 and 98; and item 20 was split with 38 and 88. On the 

performance tasks addressed, a lack of agreement is quite apparent. Approxi-

mately one-third of the responses on items 16, 18, 19, and 20 were not in agree-

ment with the remainder of the responses. The appraisers overall perceived 

themselves to be objective, but when given scenarios, consensus was not reached. 

The TTAS guidelines do acknowledge that subjectivity does exist in the profes-

sional judgment of awarding EQ. Given these tasks, the observers thought they 

were objective, but subjectivity certainly exists in the EQ sections of the TTAS. 

The responses to item 20 conclude the differences found in Region XX. 

While Regions IV, X, and XVII overwhelmingly disagreed with awarding EQ 

credit to the teacher during Black History Month, Region XX respondents 

showed two unusual viewpoints. First, they were again almost evenly divided 

between agreeing and disagreeing with awarding EQ; 14 did not want to award 

EQ, while 17 agreed to award EQ. While the majority of the other three regions 

disagreed (in Region IV, 81.8 percent disagreed; in Region X, 81 percent dis-

agreed; in Region XVII, 68 percent disagreed), Region XX had only three more 

respondents who agreed that disagreed. 
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Region XX responses were unusual on these four items when compared to 

the other regions across Texas. The Region XX Service Center is located in San 

Antonio, which has numerous school districts within the city limits. Perhaps the 

appraisal system is presented in different ways in different districts, therefore 

accounting for the different perspectives. Also, some districts may have a higher 

regard for the instrument than do other districts. The fact that career ladder is 

not currently available may minimize the importance of the TTAS. While other 

areas across the state of Texas have a more diversified ethnic makeup, the San 

Antonio area has a highly concentrated area of the Hispanic culture. Perhaps 

these three influences could contribute to the differences in responses from 

Region XX. 

Recommendations 

The TTAS forms a solid basis for becoming familiar with the basics of lesson 

design. Most new teachers need at least some skeletal design of where to begin a 

lesson format. The trend in evaluation requires more communication in the 

evaluation process. Teachers do not feel that it is adequate to merely receive a 

checklist of indicators covered during a class period; they want input and sugges-

tions in addition to seeing a record of what they did or did not do. Teacher 

evaluation will always be a necessary part of the educational system. With more 

freedom given to individual districts in Texas, however, some districts will not use 

the TTAS. Alternatives such as cognitive coaching, peer evaluation, and port-

folios have gained interest. 
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Each district needs to constantly evaluate whether the appraisal process is 

reflecting their specific needs. Unfortunately, smaller and/or poorer districts may 

not have resources to implement an alternate system, so they may remain solely 

with the TTAS for convenience and cost effectiveness. If districts are going to 

meet the ever-increasing challenges facing education today, an ongoing process of 

improvement of instruction must be conducted. 

Perhaps through reports to the TEA or in answer to the Southern Evaluation 

process held by teams of evaluators entering the schools periodically, an account-

ability measure should be considered. Each district could choose an evaluation 

process yearly and be prepared to support reasons why that particular form is the 

best one to suit the needs of their district. If the districts continue to use the 

TTAS for no particular reason, chances are the district could lapse into a state of 

indifference and, therefore, a lack of effectiveness; but if required to choose their 

own combination of components of an evaluation, their results would be better. 

Ownership in any system yields higher results. 

Recommendations for Future Studies 

The evaluation process affects many groups of people: teachers, principals, 

and school districts. The purpose of evaluation is to improve teaching perfor-

mance, thereby offering greater educational opportunities for students. This study 

showed a desire by appraisers to be objective, but objectivity was not always a 

reality. For example, this study points to an undeveloped area of study of 

awarding EQ credit. When given five scenarios in this study, only one scenario 
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reached consensus in the awarding of EQ credit. The area of awarding EQ is one 

that is subjective. To note what different appraisers think of various teaching 

events is interesting. What does this discrepancy mean to the teachers? The 

same teacher performance could earn EQ from one appraiser, but not from 

another. In the future, a study could be conducted to get the teachers' input to 

this lack of objectivity. How do the teachers perceive this issue? What do they 

perceive to be some alternatives for them in the appraisal process? Although the 

evaluation process is mandatory, most of the existing instruments are too generic. 

Perhaps future studies could seek more teacher input to arrive at a more objec-

tive instrument. 

The principals' part of the evaluation process is also an important part of 

future research. What input do they have? They have evaluated teachers using 

the TTAS and they could be a valuable source of information. This study shows 

their desire to be objective; future studies could delve into specific ways to attain 

this goal. Since the principals have the desire for objectivity, a qualitative study 

could address how they seek objectivity, but yet show subjectivity when awarding 

EQ, which has been a major issue of concern. 

Districts, constantly striving for improvement, could certainly benefit from 

future studies of how to develop a more effective appraisal instrument. With test 

scores being such an item of comparison to judge a district's effectiveness, every 

district seeks improvement. Districts need to seek appraisal methods that best fit 

their needs in order to facilitate improvement. Research seeking input from a 
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school district could help achieve this total. If appraisers in a particular district 

are subjective, what causes it? Does the district have this influence over the 

appraisers? Not only could districts as a whole be a source of input for future 

studies, they would also benefit greatly from such research. 

This study, which sought data directly from appraisers in Texas, is only a 

beginning in the study of objectivity in appraisal systems. Seeking more input 

from teachers, principals, and school districts could be a valuable resource for 

future studies. 



APPENDIX 

125 



Richardson Independent School District 
\ 

'Aei>rrAt*c* 

126 

April 18, 1994 

Dear Teacher Appraiser: 

Please help me collect data for a study of the Texas Teacher Appraisal 
System (TTAS). This study will help determine the degree of objectivity 
used by appraisers when evaluating teachers. A large sample of appraisers 
throughout Texas are being asked to complete this questionnaire. All 
respondents will complete the same form and all responses will be 
anonymous. Please return the completed form in the enclosed, stamped, 
self-addressed envelope within five days. 

Thank you for your help with this study. 

Sincerely, 

Sheila Sherwood 
Richardson ISD/University of North Texas 

400 S. Greenville Avenue Richardson, Texas 75081 214/238-8111 



127 

SELF-PERCEPTION OF OBJECTIVITY IN THE USE OF 
THE TTAS 

USING THE TTAS: PLEASE INDICATE YOUR RESPONSE BY PLACING AN X IN THE BLANK THAT 
BEST DESCRIBES YOUR FEELINGS BETWEEN "STRONGLY AGREE" AND "STRONGLY DISAGREE.' 

1. An evaluator should be prepared for a particular class's plans before he observes this class. 
STRONGLY AGREE STRONGLY DISAGREE 

5 4 3 2 1 
2. Evaluation of instruction should be based on instructional behaviors rather than on personal 

mannerisms or out-of-class behaviors. 
STRONGLY AGREE STRONGLY DISAGREE 

5 4 3 2 1 
3. The evaluation system has progressed dramatically in the last ten years in its ability to evaluate 

teacher performance more reliably. 
STRONGLY AGREE STRONGLY DISAGREE 

5 4 3 2 1 
4. The evaluator's visit does not distort the performance the teacher will give. 

STRONGLY AGREE STRONGLY DISAGREE 
5 4 3 2 1 

5. Most of my evaluations are accurate assessments of teachers' performances. 
STRONGLY AGREE STRONGLY DISAGREE 

5 4 3 2 1 
6. The quality of teaching in Texas has improved since the development of TTAS. 

STRONGLY AGREE STRONGLY DISAGREE 
5 4 3 2 1 

7. Even if the evaluator is usually not an expert in every teaching area, there is still the capacity in the 
TTAS for assessing the appropriateness of observed teaching behaviors. 

STRONGLY AGREE STRONGLY DISAGREE 
5 4 3 2 1 

8. Even if I want to be a "nice person," my evaluations are never upwardly biased. 
STRONGLY AGREE STRONGLY DISAGREE 

5 4 3 2 1 
9. I feel the TTAS is a valid instrument. 

STRONGLY AGREE STRONGLY DISAGREE 
5 4 3 2 1 

10. I feel the TTAS is appropriate for use in this district. 
STRONGLY AGREE STRONGLY DISAGREE 

5 4 3 2 1 
11. The personal appearance of the teacher does not affect my rating. 

STRONGLY AGREE STRONGLY DISAGREE 
5 4 3 2 1 

12. The sense of loyalty that I have for my teachers could never influence my scoring when I appraise 
them. 

STRONGLY AGREE STRONGLY DISAGREE 
5 4 3 2 1 

13. I want to be objective and honest in my appraisal of teachers. 
STRONGLY AGREE STRONGLY DISAGREE 

5 4 3 2 1 
14. I never worry about repercussions from my superiors as a result of evaluations. 

STRONGLY AGREE STRONGLY DISAGREE 
5 4 3 2 1 
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15. I feel totally comfortable with the entire TTAS appraisal system. 
STRONGLY AGREE STRONGLY DISAGREE 

5 4 3 2 1 

CLASSROOM SCENARIOS: PLEASE INDICATE YOUR FEELINGS BY PLACING AN X IN THE BLANK 
THAT BEST DESCRIBES YOUR FEELINGS BETWEEN "ALWAYS" AND "NEVER." 

16. A French I teacher conducts conversations and discussions in French; he has a grammar relay on 
the chalkboard; he reinforces pronunciation with the help of a stereo cassette; and he uses 
flashcards to form French sentences. I would award EQ on Criterion I "provides opportunities for 
students to participate actively arid successfully..." 

ALWAYS NEVER 
5 4 3 2 1 

17. A Language Arts 7 teacher begins the lesson properly and follows all the steps of the lesson design 
perfectly. When the teacher closes instruction, the students can answer about half of the 
questions correctly. I would award EQ credit on Criterion 6: leaches for cognitive, affective, and/or 
psychomotor learning..." 

ALWAYS NEVER 
5 4 3 2 1 

18. A teacher has no discipline problems. Obviously he has made his expectations clear. He does not 
have an opportunity, however, to redirect behavior or reinforce desired behavior. I would award EQ 
credit on Criterion 5: "manages student behavior..." 

ALWAYS NEVER 
5 4 3 2 1 

19. A teacher makes no grammatical or written errors during the entire lesson, on handouts, or on the 
board. I would award EQ credit on Criterion 7: "uses effective communication skills..." 

ALWAYS NEVER 
5 4 3 2 1 

20. A high school history teacher during Black Hisstory Month invites a former drug dealer turned pro ball player to 
speak in class. I would award EQ credit on Criterion 6: "uses strategies to motivate students for learning..." 

ALWAYS NEVER 
5 4 3 2 1 

Comments: 
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DEMOGRAPHIC INFORMATION: PLACE A CHECK IN THE CORRECT BLANKS. 

21. REGION: 
1 Region IV 
2 Region X 

22. Gender: 
1 Female 

3 
4 

Region XVII 
Region XX 

Male 

23. Age Category: 
1 25-34 
2 35-44 

3 
4 

45-54 
55 and over 

24. Years in Education: 
1 5-10 
2 11-20 

3 
4 

21-30 
31 and over 

25. Years as Classroom Teacher: 
1 5-10 3 21-30 
2 11-20 4 31 and over 

26. Years as Teacher Appraiser: 
1 1-5 
2 6-10 
3 11-20 

4 
5 

21-30 
31 and over 

27. Job Title: 
1 
2 
3 
4 

Principal, Elementary 
Assistant Principal, Elementary 
Principal, Secondary 
Assistant Principal, Secondary 

COMMENTS: 
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