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The problem, with which this investigation was concerned 

was that of determining the relationship between personally • 

perceived autonomy and the extent of professional activity 

of secondary teachers« The two methods of determining this 

relationship were questionnaire completion and personal 

interview. It was assumed that the two methods complemented 

one another in the determination of findings. 

There were three purposes to the study. The first was 

to ascertain the extent to which the personally perceived 

autonomy of secondary school teachers related to their 

professional activity. The second was to examine and report 

some of the causes underlying a high or low relationship 

displayed by various categories or groups and individuals. 

The third was to analyze the implications of this relation-

ship fcr use by organisations interested in teacher develop-

ment , in evaluating their objectives, 

Quest:ionriaire and interview data were gathered in the Port 

Worth Education Service Center, Begion XI, between September 1 

and December -18, 1970* The questionnaires were completed by 

16" teachers employed in eleven secondary schools located 



in this area. Twenty-fcur - of these teachers were subsequently 

interviewed, 

The two questionnaires were designed to gather data con-

cerning the extent of personally perceived autonomy and • • 

professional activity of each respondent. Questionnaire 

validity was established by a panel of six judges, who were 

either professional association leaders or education faculty 

members. The reliability of the questionnaire measuring the 

extent of personally perceived autonomy was determined by 

the testrretest technique, using fifty-four experienced 

secondary teachers# 

The interview format consisted of ten questions pertain-* 

ing to various characteristics of the teaching profession# 

•Summary forms were used to condense and analyze the data, . • 

The dissertation was organized in five chapters, 

including an introduction, survey of related literature, 

procedures, presentation and analysis of data, and summary, 

findings, conclusions, recommendations and implications. 

It was concluded from the findings that because of the 

low overall relationship and profile between professional 

activity and personally perceived autonomy among teachers, 

one would not support the other to the extent that teachers 

could be classified as professionals. Because women teachers 

tended to be inactive professionally, and men teachers were 

dependent on an organizational hierarchy, It was concluded 

that both groups do not manifest autonomously professional 



behavior# Senior high .school teachers were more profes-

sionally active a*hd functioned at a' higher level of autonomy 

than other groups, but they rated high in these areas because 

they tended to accept the si:atus quo,, not because of a 

professional viability* There was no adequate medium for 

new teachers to contribute their enthusiasm and fresh 

perspective, nor to receive adequate guidance concerning the 

activity and meaning of the teaching profession. Because 

teachers regarded the available vehicles for professional 

development (certification laws, teacher education institu-

tions and associations) as being ineffective, they did not 

have an interest in using them for developing their own 

professional potential, nor far that of their colleagues. 

In short, they were not professionally accountable. The 

teachers who were most knowledgeable, professionally mature 

and in the best position to effect change were less enthusi-

astic about moving away from the status quo than their 

colleagues who rated lower in those categories. Though 

this may be a natural phenomenon, it is particularly serious 

in light of collateral findings and conclusions, since 

teacher autonomy can be attained only after change occurs. 
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INTRODUCTION TO THE STUDY 

Introduction 

The. professional development of secondary school teachers 

depends on both the opportunity and desire for self improve-

ment, Adequate opportunity is evidenced by the profusion of 

inservice education offerings, but an assumption that all 

secondary school teachers possess attitudes which can best 

take advantage of this opportunity is often questioned. 

Combs and Snygg, in commenting on this problem, say 

that 

Whether teachers are aware of it or not, their 
behavior and their effectiveness as teachers depend 
upon their perceptions about themselves and the 
situations within which they are involved; particu-
larly upon their beliefs, values, and convictions 
Ui-, P. 399). 

According to this thesis, teachers who see themselves as 

inadequate are Ineffective in the classroom. Similarly, if 

a teacher perceives his vocational role as being that of a 

functionary, he may not be professionally creative and active, 

Horaberg (8, pp. 71-91) notes that one who believes 

himself to morely function becomes preoccupied with emotion-

ally accepting or rejecting directives from authority. This 

allows the one who sees himself as a functionary to be either 

1 



unhappy or not unhappy, hut nor or happy enough to work at 

peak effectiveness. Kersber-g concludes that the most ef-

fective behavior occurs when one senses that he is auton-

omously above function, that he achieves in a creative way. 

If this conclusion is indeed true, then an effective 

teacher could be classified as a more autonomous and active 

professional. Teacher developmental processes may.be im-

proved if the relationship between these two characteristics 

are recognized and acted upon. 

Statement of the Problem 

The problem of this study was to determine the relation-

ship between personally perceived autonomy and the extent of 

professional activity of secondary teachers. 

Purposes of the Study 

The purposes of this study were l) to ascertain the 

extent to which the personally perceived autonomy of secondary 

school teachers relates to their professional activity, 2) to 

examine and report some of the causes underlying a high or low 

relationship displayed by various categories of groups and 

individuals, and 3) to analyse the implications of this rela-

tionship for use by organ!2ations interested in teacher 

development, in evaluating their objectives. 

Questions For "iihich Answers Were Sought 

To carry out the purposes of this study, the following 

questions were formulated: 



1«, To what extent does the sense of professional 

autonomy exist in study participants? 

2» To what extent are study participants profes-

sionally active? 

3» To what extent does personally perceived autonomy 

relate to the professional activity of study 

participants? 

I]., To what extent does personally perceived autonomy 

relate to the professional activity of junior high 

school (grades 7-9) teachers? 

To what extent does personally perceived autonomy 

relate to the professional activity of senior high 

school (grades 10-12) teachers? 

* To what extent does personally perceived autonomy 

relate to the professional activity of men secondary 

school teachers? 

7» To what extent does personally perceived autonomy 

relate to the professional activity of women secondary 

school teachers? 

8a What role doss teaching experience play in the rela-

tionship of personally perceived autonomy and the 

professional activity of secondary school teachers? 

9® What are some causes of the positive or negative 

relationships determined in answering questions 

three through eight above? 
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. 10» Uhat are the implications oi' these relationships 

in evaluating objectives for organizations 

interested in teacher development? 

Background and Significance 

A'report of the National Commission on Teacher Education 

and Professional Standards says that 

Teaching will not become a full-fledged .profession 
until the average parent will consult his child's 
teacher with the same confidence that he would -
seek professional advice from the members of other 
professions (11, p* 8)# 

For teaching to attain this kind of stature, two changes must 

take place in the profession (1, 2, 3> 5* 10, 17* 20): 

1. The vocation as a whotle must achieve independence 

from lay directives, such as in teacher- preparation, certi-

fication procedures, teacher discipline, teacher hiring and 

firing practices, textbook selection, and curriculum con-

struction# 

2. The individual teacher must view his profession and 

his part in it, from a more independent, self-assured stance# 

Some state and local associations (9, 20) have already 

begun an effort to achieve autonomy for their organizations 

through proposals made to boards of education and state 

legislatures. Autonomy'as it relates to the professional 

development of -individual teachers is viewed as being an 

inherent part of the trend toward teacher activism (16), 

Activism, however, is still initiated by association 
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leadership, and the ordinary teacher is involved in only a 

peripheral fashion (2)» 

Involvement, however, is a necessary condition to the 

development of teacher autonomy. Both educational leaders, 

and teachers themselves, accept participatory involvement 

as a primary professional need (18). 

The act of involving teachei"s has not been well defined. 

The large number of public school teachers and high rate of 

teacher attrition, hinder programs initiated by school or 

association officials (19)* There is also the problem of 

discontent and feeling of-alienation toward a large school's 

centralized and impersonal organization structure (6, 13). 

The assumption that an all-around good teacher is one 

who is both professionally involved, and autonomous in his 

own professional thinking, has evolved out of studies of 

teacher development (llj.). However, .there has been little 

attempt l) to determine how many of various classifications 

of public school teachers are of this type, 2) to investigate 

the relative strength between personally perceived autonomy 

and professional involvement in all teachers, and 3) to 

explore the possible means of attaining a strong relation-

ship between personally perceived autonomy and professional 

involvement in those not now at this level of professional 

behaviors 

Present methods of inservice education may not be an 

adequate means of initiating and continuing autonomous 
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professional behavior (75• ""Howan (lb), in studying the 

effects of inservice education upon the relationship between 

marking practices of teachers of English and student expectancy 

of achievement, found that there was no significant difference • 

between the marking behavior of English teachers given in-

service education and those.without inservice education, 

The organization of the typical urban, or suburban 

school district does not seem to enhance autonomous behavior* 

Nylin (12) found that elementary teachers did not see their 

role as one of creating innovations. He concluded that the 

existing organizational climate, though satisfjdLng to toachers, 

neither actively fosters nor inhibits teacher innovation# 

This study was therefore designed to assist 5„n discovering 

a way to build the general body of teachers into a professional 

group able to make the best use of available developmental 

services and materials. 

Definition .of Terms 

Function is a term applied to that behavior which is 

not necessarily a product of careful thought or- creativity, 

but is a result of rote conditioning. 

General autonomy denotes any condition in which teachers 

act independently to establish and perpetuate professional 

criteria, such as teacher qualifications, licensure, hiring 

and firing pra.ot.iccs, textbook selection and curriculum 

construction* 



Pel'somXly perceived autonomy applied to any teacher 

who perceived autonomy, whether or not the working conditions 

were conducive to this feeling. 

Profession is a term used in the classical sense for 

purposes of this study: the "learned" professions of law, 

medicine and the ministry would be better* definitive compari-

sons than any connotation having to do with mere vocational 

effort. For example, professional engineers and accountants 

would be classified as members of professions, but not ball 

players or carpenters# 

Professions.! activity is defined as relating to the five 

areas of 1) professional organisation membership and activity, 

2) special organizational scrvice, 3) professional service 

and literature, Lj.) inservice and graduate education and 5) 

teaching as a career. 

Teacher refers to those persons certified by the Texas 

Education Agency as classroom teachers, who are in no way 

involved in official administrative, supervisory or counseling 

duties, and who teach on a full-time basis. Department chair-

men ar*e included in the study. 

Limitations 

This study was limited to 167 teachers at 11 schools 

randomly selected according to enrollment and grade-level 

classification from 78 senior high schools and 90 junior high 
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schools in the Port Worth* Texas Educational Service Center, 

Region XI area* It was further limited to a data-gathering 

period between September I 1 9 7 0 s-nd December 18, 1970* 

Basic Assumptions 

It was assumed that the subjects responded honestly to 

the instruments used to measure personally perceived autonomy 

and professional activity. It was further assumed that the 

responses were made from personal reflection, and not after 

interaction with colleagues. It was finally assumed that 

personal autonomy could be measured and that the sample was 

representative of the profession as a whole in the Region XI 

area a 

Procedures for Collection of Data 

Permission was received to conduct this two dimensional 

field study through the assistance of Education Service Center, 

Region XI, Port Worth, Texas. 

Primary data were collected in the fall of 1970 by two 

questionnaires completed by 167 secondary school teachers at 

six junior high schools and five senior high schools selected 

from the Region XI area. These questionnaires not only 

provided quantifiable data, but served in the selection of 

interviewees as well. 

The interviews of twenty-four teachers at the previously-

mentioned eleven schools provided in-depth secondary data in 

support of the primary information offered by the questionnaires 
# 
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Procedures for Analysis of Data. 

After all questionnaires had been received, scored,, and 

the scores categorized according to high, medium or low, the 

data were analyzed. Because of the two-dimensional nature of- • 

this studj7, the questionnaire results were treated and analyzed 

in a manner which was complementary to the subsequent interview 

technique; i. e_,, the selection of interviewees was dependent 

upon the nature of the questionnaire score relationships® 

Statements made by interviewees were classified and 

compared 'to the nature and direction of the relationship 

between personally perceived autonomy and professional 

activity of all teachers completing the questionnaires. 

Description of the Instruments 

The primary data-gathering instruments for this study 

consisted of two questionnaires. 

1. A questionnaire (see Appendix A) to measure the 

degree of professional activity was constructed with thirty 

five I!yes-no" items organized in five sections covering 

a) professional organization membership and activity, b) special 

organizational service, c) professional service and literature9 

d) inservice and graduate education and e) teaching as a career. 

The thirty five items used among these five sections were 

formulated out of definitions of professional activity ex-

pressed by Stinnett and Huggett (17 5* Questions covering 

usual teacher practices in the classroom were puxvposely 

omitted in order to avoid defensive responses. 
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2. A questionnaire (see Appendix B) to measure the 

degree of personally perceived autonomy was constructed with 

ten items, each with a four-place scaled response which could 

be dichotomized into "yes-no" categories. The ten Items were 

formulated out of definitions of personally perceived autonomy 

expressed by Lieberman (10)# ' • 

The two questionnaires prepared for this study were 

expected to meet the follox^ing tests: 

a. Each item Is easily understood, 

b» Each item is definite and calls for a response 
which can be classified as either yes or no, 

c. Both questionnaires are completed easily and 
quickly. 

d« Both questionnaires are valid for the purposes. 
of this study, 

O 

e. Questionnaire "B" meets the standard of reli-
ability for the purposes of this study, 
(Questionnaire "A" was assumed reliable, as 
It called for factual information only) 

Validity was established for both questionnaires by a 

panel of six educators who had the following qualifications: 

Two panel members were teachers; one was the Denton, Texas 

Classroom Teachers Association president and the other the 

immediate past p,resident. Two members were on the North 

Texas State University Education 'Faculty, One member was a 

former teacher and public school administrator. One member 

was a teacher and past chairman of the Texas Classroom Teachers 

Association Professional Riphts and Responsibilities Committee, 
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Instructions were given each of these panel members to 

evaluate the questionnaires through l) comparing the expressed 

purposes of the study to the appropriateness of the Items, and 

2) an Inspection of each item for clarity and pertinence. As• • 

a result of the validation process numerous minor changes in 

wording were made. An extension of Section I of Questionnaire 

"A" to include association participation, as well as membership, 

was recommended# Section III, "Professional Service and Liter-

ature," was "broadened to include a number of professional 

activities previously overlooked. Section IV, "Inservics and 

Graduate Education" was clarified through revision of some 

Items. The wording of Questionnaire "B" was slightly revised. 

Reliability for Questionnaire "5" was established by a 

test-retest technique using experienced secondary school 

teachers who were North Texas State University graduate stu-

dents enrolled in Education 571 > "Admission Seminar" for the 

Master's Degree. It was determined that a .75 reliability 

coefficient had to be met or exceeded. 

Identical copies of the questionnaire were completed by 

these students on two occasions during the first session of 

the 1970 summer term, with a two-week interval between' adminis-

trations. Questionnaires were later scored, each Item's 

response-scale being weighted as follows: Definitely.Yes = 3|, 

To Some Extent = 3, To Little Extent = 2, Definitely No ~ 1. 

The total of each response-scale's weight determined the 

questionnaire score. CTsiiig the Pearson Product Moment technique, 



12 

the scores in each group of questionnaires were correlated# 

The resultant ,82 correlation coefficient exceeded the ,75 

previously established reliability coefficient. 

Description of the Interview 

Ten interview questions were uevised to guide the inter-

view direction, so that those teachers selected for interviews 

would have an opportunity to froely respond on matters pertain-

ing to professionalism# These, questions were: 

1. How would you describe teaching today? 

2. How would you describe teaching as you would like 
to see it? 

3. Following present trends, what do you believe 
teaching will be like^in the year 1990? 

k, What influence have men teachers had on teaching? 

5. What influence have woman teachers had on teaching? 

6. What influence have certification laws had on 
teaching? 

7. What influence have teacher education Institutions 
had on teaching? 

8* • What Influence have school administrators had on 
teaching? 

9» What influence have education associations had on 
teaching? 

10. What Influence have teacher unions had on teaching? 

Responses were retained by use of a tape recorder after 

each interview, A categorized summary of responses was made 

on the Interview Summary Pom (see Appendix C)„ This form con-

tained a section for personal information, the questionnaire 
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score relationship of the interviewee, and four sections in 

which each response could be classified according to it's 

attitudinal similarity to predetermined positive, noncommittal, 

or negative statements. 

After an Interview Summary Form was completed for each 

of the twenty-four interviewee's, a Summary Condensation Pom 

(see Appendix D) was completed for each of the following 

groups i 

1, all interviewees 

?.»• junior high school teachers 

3. senior high school teachers 

[{.. men secondary school teachers 

5« women secondary school teachers 

6, interviewees with 0-5 years experience 

7. interviex^ees with more than 5 years experience 

This. Summary Condensation Form contained three sections, 

as followsi 

I, Those with a high relationship between personally 
perceived autonomy and professional activity, high 
profile only, 

II, Those with a slight score relationship, 

III# Those with a low relationship between personally 
perceived autonomy and professional activity. 

Under each of these previously listed section headings 

were ten classificatory items created out of the interview 

questions. The percentage of those responding to the questions 

positively, negatively or noncommittally was inserted for each 

group being analyzed® 
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The interview served to directly or indirectly answer 

two of this study5 s primary questions, which are restated: 

9# What are some causes of the positive or negative 
relationships determined in answering questions 
three through eight . . » ? 

10, What are the implications of these relationships 
in evaluating objectives for organizations inter-
ested in teacher development? 

These questions were answered by performing the following 

analyses: 

1, The general attitude of the teacher group being 

studied was compared to the nature of the relationship between 

their personally perceived autonomy and professional activity. 

This was accomplished by.comparing the attitudinal direction 

of intervieiv statements to the overall direction of the 

relationship between personally perceived autonomy and pro-

fessional activity. 

2« The attitude of teacher groups on specific items 

they mentioned in the interview was also compared to the 

nature of the relationship between their personally perceived 

autonomy and professional activity. 
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.CHAPTER II 

SURVEY OP RELATED LITERATURE 

The relationship between personally perceived autonomy 

and the professional activity of secondary school teachers 

may be studied only after the meaning of each separate 

characteristic has been explored. It is also necessary to 

investigate what education associations and teacher educa-

tion institutions have already done in developing a profes-

sionally oriented personally perceived autonomy in prospective 

and in-service secondary school teachers. 

Pour sections have therefore been Included in this 

chapter: 1) The Personally Perceived Autonomy of Teachers, 

2) The Professional Behavior of Teachers, 3) Teacher Educa-

tion as a Means of Developing a Professionally Oriented 

Personally Perceived Autonomy, and Ij.) Teacher Association 

Programs as a Means of Developing a Professionally Oriented 

Personally Perceived Autonomy. 

The Personally Perceived Autonomy 
of Teachers 

The term "autonomy," as it was used In this study, denotes 

an aspect of one's personality which has to do with a mature 

kind of strength -and self-determination. 
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In summarizing numerous studies of people who rank high 

on stated criteria of psychological maturity, Bonney (6) 

points out that "the psychologically mature person must have 

a feeling of freedom, _i. £., he must be aware that he is • • 

making choices and is taking a responsible role in directing 

his life" (6, p» 113 )• This feeling of freedom, or perception 

of autonomy, is found in those personalities which are clas-

sified by Maslow (38, 39) as being self-actualizing. Those 

who are self-actualizing not only operate out of a feeling 

of freedom, but function at a high level of maturation, 

health and self-fulfillment. In fact, the self-actualizing 

person is endowed with such a complex array of interwoven 

characteristics that any discussion of personally perceived 

autonomy must include a recognition of the other influencing 

elements. Maslow summarizes these 

, , as an episode, or a spurt in which the powers 
of the organism come together in a particularly effi-
cient and intensely enjoyable way, and in which he is 
more integrated and less split, more open for experience, 
more idiosyncratic, more perfectly expressive or sponta-
neous, or fully functioning, more creative, more humorous, 
more ego-transcending, more independent of his lower 
needs. He becomes in these episodes more truly himself, 
more perfectly actualizing his potentialities, closer to 
the core of his Being"(38, p, 63). 

Personally perceived autonomy, or a psychological freedom, 

may therefore be recognised as a catalyst for a whole spectrum 

of personality characteristics in the self-actualizing person. 

Self-actualization is the product of a psychological freedom, 

to the extent that it disallows either inhibitive intrinsic 
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or disruptive extrinsic factors from, denying a full realiza-

tion of potential. Combs and Snygg (15) state that this kind 

of autonomous behavior seems to be a direct outgrowth of the 

individual's openness to experience and trust in self. In 

developing this point they explain why an openness to experience 

and trust in self is basic to autonomous behavior 

It is the greater openness of experience and 
trust in self which seems to provide the adequate 
personality with a degree of personal autonomy. 
He learns to use himself and his experience as his 
frame of reference for dealing with life and is 
far freer from the pressures and.demands of his 
environment. Plowing smoothly with life, he finds 
it less necessary to utilize his energies in purely 
"coping" activities. Being closely in touch with 
events and able to trust his own experience, the 
adequate personality finds living far less compli-
cated. He does not have -to "deal with" life so 
often. Rather, he discovers that need satisfaction 
can be attained effectively and satisfyingly 
through simple expression of self in response to 
events, with little need for the complications of 
coping or manipulating (l5» p» 255)* 

To carry this generalization to the field of public 

school teaching, the teacher who cannot perceive autonomy 

may get mired in the "complications of coping or manipu-

lating." He may constantly seek ways to perform the teaching 

function, while never really involving himself in his school 

or classroom environment in any thoughtful, meaningful way. 

He may never Involve himself In achieving the professional 

characteristics that are so important to his personal strength 

and effectiveness® 

Henninger {l\2) recommends self-understanding as a means 

of maintaining good mental health In teaching, and in so 
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doing follows numerous other suggestions for the maintenance 

of psychological soundness. But this is only one dimension 

of personality effectiveness 'in teachers, and it may be too 

introspective to do any good in a professional sense. 

Menninger says that "the amount of satisfaction you get 

from life depends' largely on YOUR own ingenuity and self-

sufficiency", (ii.2, p. 333)* Involvement is urged, but the 

self is.the sole beneficiary* Gardner (22), on the other 

hand, says autonomous behavior is needed for the benefit of 

both the self and the environment: 

The mature person must achieve a considerable 
measure of independence if he is to meet the stand-
ards implicit in our ideals of individual freedom 
and dignity; but at the same time he must acknow-
ledge the limitations of the self, come to terms 
with his membership in the society at large and 
give his allegiance to values more comprehensive 
than his own needs (22, p. 92). 

It is established that personally perceived autonomy 

is more than a free-floating kind of independence. Autonomy, 

or psychological freedom, is a condition arising from the 

totality of a person's being. This totality has as much 

to do with the social environment as it does x̂ ith intrinsic 

motivation. One cannot be separated from the other* 

In the previous quotation Gardner speaks of "values 

more comprehensive than' personal needs." The autonomous 

person, in this light, is not rootless; he must find some-

thing oivcside his own physical and psychological entity to 

tie to. But what if the "outside" offers a limited number 
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of values to choose from? What if, as Rogers (lj.6) asks, 

human values have been largely replaced by technocratic, 

functionalistic truisms? Rogers is repelled by a form of 

scientism which could serve to mold rather than free, 

objectify rather than create# 

Though it is the purpose of the following section to 

investigate the nature of a teacher's professional environ-

ment, one might well take into consideration here the oppor-

tunities teachers now have for developing their•professional 

behavior through the "subjective choice" (1|6, p. J4.OI) Rogers 

claims all must have. 

A discussion of personally perceived autonomy and the 

process of self-actualization must also include a recogni-

tion of a greater psychological entity, that of creativity, 

Williams (63) says that "it seems logical that the shortest 

route to a creative society will lie through the education 

and development of teachers who think and teach creatively" 

(63, p. 16), He points out that creativity is primarily a 

product of divergent thinking, and that divergent thinking 

is derived from a psychological freedom. Guilford (2£) 

states that the highly creative person is self-confident, 

self-assured and socially bold. He is confident about his 

own judgment and his own evaluations of his work. He tends-

to find ideas more important than people* though he is not 

necessarily a recluse. Hallman (26) summarized existing cri-

teria concerning the conditions under which creativity occurs, 
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The first criterion involves "connectedness'1; a concept 

described by Bruner (11)., Rogers (k?) and many lesser-known 

researchers in terms of "fusion," "organisational patterns," 

"ordered wholes," "unexpected connections" and "relational • • 

products." In short, this means that the creative person 

does not create out of nothing. He sees new patterns aris-

ing from the old; that there is a relationship, though it 

is a highly unique or distinctive one. 

The second criterion has to do with "originality," or 

the capacity to make new or unconventional connections. The 

terms most often associated with originality are "unpredict-

ability," "uniqueness" and "surprise." 

"Ronrationality," or unconscious mental processes, is 

the third criterion noted by Hallman, Where rationality 

divides and distinguishes, nonrationality-is a metaphorical 

concept. Rational thinking is rigidly analytical, whereas 

nonrational thinking gives plasticity to perceptual forms. 

ITonrational thinking is not controlled by mechanical opera-

tions, but is nevertheless orderly and causal. 

The fourth criterion is self-actualization, which has 

previously been described. 

The final criterion is "openness," which indicates a 

low level of inhibition in a creative person. He has no 

need for rigidity or defensive behavior, and as a consequence 

may operate flexibly and openly* Ke can tolerate ambiguity; 

to accept the unknown, the inconsistencies, and contradictions, 



He accepts himself, and enjoys an anchorage within some 

self-conceived value system: hence he is unthreatened and 

thoughtfully playful. He is spontaneous, free and autonomous, 

The Professional Behavior of Teachers 

There are many lists of characteristics associated with 

a definition for the terra "profession,"' notably those of 

Stinnett (56, p. 57) and Lieberman (35* PP» 2-6), Perhaps 

the most comprehensive list, one which includes the items 

noted by most others interested in professionalism, is 

offered by Horton: 

1, A profession must satisfy an indispensable social 
need and be based upon well-established and 
socially acceptable scientific principles® 

2, It must demand an adequate professional and 
cultural training, 

3, It must demand the possession of a body of 
specialized and systematized knowledge, 

Ij., It must give evidence of needed skills that the 
general public does not possess—that is, skills 
that are partly native and partly acquired, 

5, It must have developed a scientific technique 
that is the result of tested experience, . 

6, It must require the exercise of discretion and 
judgment as to the time and manner of the per-
formance of duty, 

7, It must be a type of beneficial work, the result 
of which is not subject to standardization in 
terms of unit performance or time element, 

8, It must have a group consciousness designed to 
extend scientific knowledge in technical language, 

9, It must have sufficient self-impelling power to• 
retain its members throughout life. It" must not 
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be used for a mere steppingstone to other 
occupations. 

10. It must recognize its obligations to society 
by insisting that'its members live up to an es-
tablished and accepted code of ethics. 

(28, p. 161}.) 

The above items, as representative statements in the 

various attempts to define professionalism, may be analyzed 

in terms of teacher behavior, both individually and collec-

tively. 

In regard to the first statement, there is little 

question about the worth of teaching as an indispensable 

social need. But a point of contention in this item might 

emerge where it calls for the activity being "based upon 

well-established and socially acceptable scientific prin-

ciples." 

Stinnett (£6, p. 58) feels that teaching has developed 

a significant and specialized knowledge, but is unsure of 

how this knowledge is recognized as to quality. It is true 

that the body of knowledge offered by teacher education 

institutions is accepted in various ways, some of' which are not 

altogether complimentary. Mayor, in comparing teacher edu-

cation to medical education, says that: "Medical training 

would be more like teacher training if two-thirds of the 

time were devoted to rephrasing and discussing the Hippo-

cratic Oath" '(lj.1, p. Ij-72). Boland (5) contends that the 

problem isn't that teaching does not have a body of knowledge, 

but that there is no shared technical knowledge base to which 
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all educators are committed* There Is no body of laws, as 

there is for the attorney. There is no gospel, as there is 

for those working in religion. There are no prescribed 

procedures, as are found in the practice of medicine. 

However, most educators would be repelled at any suggestion 

that teaching be the product of a single doctrine or pro-

cedure* Combs makes this clear through the following state-

ment: 

The definition of what a teacher-education program, 
ought to be is not a matter for one man to decide. 
Since this is a free country, however, there exist' no 
serious restrictions on Ideas, One can still speculate 
as he pleases, and one man's speculations may provide 
a ferment to the thanking of others (li[., p. 112). 

Because of this way of believing, education as a profession 

may not now meet all aspects of Horton's first criterion, 

but it is clear that education is moving closer to the 

attaining of a professional discipline, though the process 

is admittedly slow. Many, such as Flanders (20), Belth (3), 

Bruner (12)', Piaget (30), Rogers (1|_6) and Skinner (£l) are 

contributing to what some day might become a technological 

base that is a more unified concept than its current frag-

mentary .structure• 

Korton, secondly, Indicates that a profession requires 

practitioners who are adequately prepared from a professional 

and cultural .standpoint. Conant (16) is possibly the one 

man who has done most xn determining if teacher education meets 

this second objective on Korton's list of professional criteria, 



Early in the 1960's Conant conducted a two-year study, 

sponsored by the Carnegie Corporation, on the methods of 

preparing and certifying teachers in the United States. His 

conclusions included criticism that could only "be interpreted" 

as a negative response to the question concerning an adequate 

preparation of teachers. The primary difficulty, according 

to Conant, seems to be a divisiveness between those who 

profess the academic disciplines and those who are involved 

in professional education. Within the field of professional 

education itself Conant believes there is poor planning, 

repetition, and irrelevance, all of these due to a severe 

lack of inter-institutional competition, vrhich could serve 

the purpose of incra-institutional cooperation. 

These remarks of Conant1s clearly point to these 

concerns 

What I have been arguing for in essence is a competi-
tion to see which institution will quickly earn a high 
reputation for preparing x-iell-trained teachers. Once 
free competition becomes possible in any state,, there 
will be every reason for the academic professors and 
professors of education in each college or university 
within that state to join hands to enhance the repu-
tation of their particular institution. Before that 
day arrives,^however, laymen will certainly have to 
enter into the fray in many states, and public opinion 
must be aroused. Yet in any such endeavor the quarrel 
among educators must not be made more bitter; the goal 
is not victory, for either side but mutual respect and 
complete cooperation. Thus while this volume is a 
call for action, it is also a call for reconciliation. 
Once the quarreling educators bury their hatchets, the 
layman may put his present worries aside. That united 
efforts to prepare better teachers would result in 
better schools requires no argumentation; that the 
nation woulo oe the beneficiary of such a revolution 
is a self-evident preposition (16, pp. 217-218). 
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Horton1s third statement, in defining the nature of a 

profession, tends to overlap with his first item. A "body 

of specialized and systemizecl knowledge" closely relates to 

"acceptable scientific principles,n The latter denotes a 

manner of behaving, while the former is an expression of 

the expertise behind the practice of scientific principles. 

These two concepts, when considered together, constitute a 

discipline (61), and the question of whether or not education 

can be classified as a discipline has previously been dis-

cussed (3). 

The fourth point, concerning the profession's possession 

of skills not commonly held by the public, also relates to 

education as a discipline. But it perhaps goes one step 

further, in that this item has to do with the autonomy of 

the professional structure. It is almost universally recog-

nized that of all the so-called professional groups, teaching 

ranks among the lowest in the layman's perception of the 

group's autonomy (36, pp. 22-23), The 1970 president of the 

national Education Association, Helen Bain, summarizes the 

feelings of many with this statement: 

Teachers- constitute the greatest resource of 
educational expertise in this country. Yet they are 
often looked upon as hired hands. They are expected 
to respond like Pavlov's dogs to rewards and punish-
ment. As a result, their expertise is denied and 
the most powerful of human forces—intrinsic motiva-
tion—is'thwarted (1, p. 14.13)0 

Paton makes an assumption similar to Bain's when he says 

this: 
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If teachers are to win real professional, status, 
it will be as a result of demonstrating the capacity 
to make decisions of vital importance to individuals 
and to society, in a context of uncertainty which 
requires a combination of specialized preparation 
and liberal education beyond the lawman's ken (![!}.# 
p ® kS) • 

It may be sufficient to say that public school teaching does 

not meet Horton's fourth professional criterion in the 

studied opinion of various researchers, authors and leaders 

in education (Ij., 9, 19, 21, 29> 33> 61|)# 

In regard to "developing a scientific technique that 

is the result of tested experience," Horton1s fifth criterion, 

education has made a real effort in achieving this goal (18, 

37> 50)• Educational research has garnered volumes of informa-

tion concerning nearly every aspect of classroom methodology, 

student and teacher behavior, and the adequacy of curricula, 

facilities and materials. An executive of McGraw-Hill, Inc. 

states: "I do not believe that there is a single development 

on the horizon of education today that has more import for 

education than educational technology" (52, p. 165), However, 

some of those in educational or psychological research are 

free to admit shortcomings in the process of directing or 

measuring human benavxor through technological approaches. 

Research into human behavior can never provide conclusive 

x indxiigs, DUG ra cher 1 mdiugs "uhat can be considered conclu-

sive only up to the limited point variables in that behavior 

can be controlled (37, nC)„ Evidence of conclusive findings 

is also somewhat negated through statistical tests of • 
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significance, which are of value to the professional,• "but 

an indication to the public that educational research is • 

more a game of probabilities /than an exact science® This 

lack of concreteness in professional techniques, due to the 

fluctuating nature of human behavior, ha is left bahavioral 

science as it applies to education in rather poor repute 

in some circles (60)» 

Horton's sixth criterion has to do with the extent of 

general autonomy both perceived and experienced by the 

professional. As both Lieberman (35) and Stinnett ($o) 

frequently point out, the teacher is regarded as a public 

employee by the laynan, subject to directives established ' 

by boards of education and school administrators„ As such 

he has little opportunity to exercise the discretion and 

judgment as to the time a.nd manner of the performance of 

duty. He. neither has this opportunity as an individual or 

as a group, a condition teacher organizations have histori-

cally allowed to take root (33, pp. 56~60). Only through 

professional negotiations (1|.0) have teachers been'able to 

take a meaningful role in the total school program. But 

if negotiation is a professional activity, it must be con-

sidered a rather unique one (3/j., 65 )• 

While on the topic of professional negotiations, it is 

interesting to note Horton's seventh statement; that a pro-

fessional is not made to follow standardized units of time 

in the performance of his work. One of the most frequent 
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complaints set forth by local tec-.obey negotiators and the 

National Education Association has to do with inadequate 

teacher planning birne, and. the lack of the authority to 

determine schedule. Again, this relates hack to the need 

for professional involvement (5?)* 

There may be a group consciousness among teachers., a 

partial substantiation of Eorton's eighth point, in the 

seeking of more professional autonomy.and involvement, 

Steffensen says that: 

The growing importance of the teacher organization 
as a vigorous, articulate, and forceful element in 
the improvement of working conditions for teachers 
is well recognized. Today's teachers are interested 
and increasingly active through their organizations 
in such matters as civil rights, academic freedom, 
manpower needs, and internat?nnal affairs-., Quite 
recently they have become vitally concerned about 
their rights and responsibilities in participating 
in the development of the policies and regulations 
which determine the conditions under which they 
work (53)• 

Eavighurst and lleugarten bring this condition of seeking 

more teacher involvement into historical perspective: 

It should be pointed out that, because teachers 
are presently demanding the right to influence policy, 
it does^not follow that teachers did not influence 
policy in v,ne past. In small schools the principal 
is move likely tha.n_not to confer with his* teachers 
before coming to a decision or before presenting his 
views to the school board, and the teachers are more 
likely than not to recognize that they have had a 
part in making decisions. However, as school dis-
tricts have mushroomed, administrators have come more 
and more to rely upon their own staffs for informa-
tion and advice, and classroom teachers have found 
themselves more and more isolated from the adminis-
tration, The present movement is, therefore, in part 
an attempt to replace the earlier S.nformal lines of 
communication typical of the small school system 
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with formal ones that can function in large bureau-
cratic school systems (27? p» 50i-S-). 

Since the ''croup consciousness" seems to be one limited 

to seeking, it cannot be said that, among teachers, it is 

used to "extend scientific knowledge'in technical language" 

(the second element of Horton's eighth point). Research 

terms used in statistical or' psychological analysis are not 

commonly understood or applied by public school teachers, 

primarily because of the high turn-over rate and lack of 

lasting commitment to the profession (21, pp. 88, 89)• 

The turn-over rate is in direct conflict with Horton's 

ninth criterion for a profession, that there must be "suf-

ficient self-impelling power to retain . . • members through-

out life." Kinney's explanation (33) for this phenomenon 

has already been noted; something which was allowed to occur 

in teaching, when other groups were rapidly moving toward 

a more professional stance. Though the National Teachers 

Association (a predecessor of the National Education 

Association) was formed in 1857? it did nothing to retain 

the right of certification, or other devices, which could 

have been used to establish membership standards and control 

professional membership turn-over. In the meantime civil 

engineers, pharmacists, architects and dentists organized as 

stringently controlled professions before i860. The American 

Medical Association was organized along professional lines 

in I8I4.7 (33> PP* 56-60)» Consequently, because public school 



i n. -O 

' . i>--

teaching lacks professional viability, VJoodring (61}., p. 96) 

and National Education Association Research (5'8) found the 

turn-over rate to be approximately 10 percent annually. 

The other dimension in the cycle is a negative effect that 

turn-over has on the attempts to make the profession more 

viable. Continuous professional growth is made very dif-

ficult by the fact such a large percentage of teachers 

leave the profession, either temporarily or permanently, 

after only a few years of work 

'The fact that women teachers are more numerous than 

men is considered by Brodbelt (9) to be another detriment 

in reducing the high turn-over. 

As for the establishment and enforcement gof profes-

sional ethics, Horton's final point, the national and local 

education associations seem to have done only half a job: 

establishment. Up to the middle 19o0's it appeared that 

enforcement was probable, but the deterioration of good 

relations between administrators and teachers brought rise 

to an emphasis on teacher "rights" over "responsibilities" 

(SS3 p. 2). 

The major National Education Association Code of Ethics1 

pr5.nciples on which specific conduct requirements are based 

ave 81a ted be 1 cm: 

1. The primary obligation of the teaching profession 
is to guide children, youth and adults in the 
pursuit of knowledge and skills, to prepare them 
in the ways of democracy, and to help them to 
become happy, useful, self-supporting citizens. 
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The ultir.iate y length of ''"ho ration .lies in the 
social responsibility, economic competence, and 
moral strength of the individual American. 

2. The members of the teaching profession share 'with 
parents the task of shaping each student's purposes 
and acts toward socially acceptable ends. The • . 
effectiveness of many methods of teaching is 
dependent upon cooperative relationships with 
the home. 

3. The teaching profession occupies a position of-
public trust involving not only the individual 
teacher's personal conduct, but also the inter-
action of the school and the community. Educa-
tion is most effective when these many relation-
ships operate in a friendly, cooperative, and 
constructive manner. 

I4.. The members of the teaching profession have 
inescapable obligations with respect to employ-
ment. These obligations are nearly always 
shared employer-employee responsibilities based 
upon mutual respect and good faith. 

e 

5. The teaching profession is distinguished from • 
many other occupations by the uniqueness and 
quality of the professional relationships among 
all teachers. Community support and respect 
are influenced by the standards of teachers 
and their^attitudes toward teaching and other 
teachers (56, pp. 319-325). 

Stinnett (56, pp. 328~3qJl) interprets ethics violations 

primarily in terms of inappropriate 1) methods of breaking 

contracts, 2) methods of submitting resignations, 3) methods 

of application, Ij.) discussion concerning students or parents, 

5) methods of appealing to higher authority,. 6) outside 

employment, and 7) personal conduct. 

Newer interpretations, especially those contributed by 

the American Federation of Teachers and local affiliates of 

the national Education Association, are direct outgrowths of 

the recent emphasis on "teacher rights," previously mentioned. 
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•Sanctions and strikes are becoming the rao<]us operandi of 

both-organizations, activities based largely cn the demand 

of classroom teacher for the "right" to influence policy 

within the particular school systems in which they are 

employed (27, pp. 502-50.3}. • Interestingly, this organized 

acceptance of ethical violations is an attempt to gain, 

"rights," which in turn will allow the teaching profession 

greater "responsibilities.This will create an even more 

important need to enforce, on an individual level, the very 

ethics that are being ignored collectively (8). Consequently, 

there is now the effect of propelling the profession toward 

a recognition of problems involving accountability (17) and 

autonomy (10) for all professional groups* 

This is, in essence, a two-fold condition having to do 

with 1) professional rights and responsibilities and 2) 

teacher education and professional'standards (2, p. 9k-) • 

Attaining the legal grounds for professional rights arid 

responsibilities comes under the auspices of association 

leadership, in ways directly related to the legislative 

functions of state government, and board of education 

policies (5i'-> 59). Teacher education and professional" 

standards, however, has to do with the building of a pro-

fessional body of teachers capable of making a best use of 

the autonomy gained by legalistic measures. Stinnett relates 

that: 

Many people, even members of the profession,.tend to 
be apprehensive about professional autonomy because of 
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apprehension that a. 11 powers and controls will be 
vested in a huge mass of teachers, and, according to 
this mistaken notion, this would eventually lead to 
chaos « 

• . • the organized teaching profession has, at long 
last, established a national organization (National 
Council for Teacher Education and Professional Stand-
ards) which, with its parallel state bodies, can serve 
as a focus of efforts by organizations and individuals 
to achieve standards at professional levels ($6, 
p. 303). 

The National Council for Teacher Education and Profes-

sional Standards is therefore charged with teacher develop-

ment within the profession. Since teacher development is 

basically concentrated 1) at schools for teacher education 

or 2) in association programs, the role of these institutions 

will be further discussed in the following two sections of 

this chapter# 

Teacher Education as a Means of Developing 
a Professionally Oriented Personally 

Perceived Autonomy 

How well personally perceived autonomy is developed in 

prospective teachers has been an area of concern among some 

teacher educators (2, 10, 62), Wilhelms and Siemons, com-

menting on a five-year pilot study they conducted at San 

Francisco State College, say that: 

Inevitably, one of the outcomes of any long-term 
study is the development of the persons making the 
study# For us, perhaps the most important event is 
a new way of conceptualizing much that goes on in 
teacher education. We now see that the changeover 
f.rom college student into professional teacher is 
deeply personal. The period in which it happens is 
far more than a time for the acquisition of knowledge 
and skill, though these are important. It is one of 
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the great periods of personal growth and self-forming, 
with tremendous choices to bs made and, therefore, a 
peculiar receptivity to exploration and supportive 
counseling. The goal is to help each young teacher 
beomce a fully functioning person in his own right: 
healthy, with clear undistorted perceptions of him-
self and the realities around him, and the responsi-
bility and vigor to take charge of his own life space. 
We now hypothesize that the period of professional 
education is a peculiarly fertile time for such 
personal development and that teacher education as a 
whole will be greatly benefitted by deliberately 
treating it as a time of personal flowering (62, 
p. 283). 

In-service teachers often criticize the quality of 

their professional preparation, but use the sarae method-

ological approaches in their own teaching (I|9, p. 118). 

This is perhpas another indication, as Wilhelms and Siemons 

contend, that conducting education courses in the way 
« 

academic courses are conducted is a fallacy* However, one 

could ask how teacher education can otherwise be approached 

on.a systematic, coordinated level. Combs (ll|) explores 

two concepts which could serve as philosophical bases in 

preparing teachers, the first of which is more "systemized" 

than the other# 

The first is the development and utilization of a, list 

of competencies. One such list, devised by a number of 

teachers classified as "superior" according to Combs (11}., 

p. 2), reads this way: 

A good teacher should: 

Know his subject 
Know much about related subjects 
Be adaptable to new knowledge 
Understand the process of becoming 
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Recogniz© in3 ividua .1 d if f er one 6 s 
• Be a good coiar.xunJ.aator 
Develop an inquiring rcind 
Be available 
Be committed 
Be enthusiastic 
Have a sense of humor 
Have humility 
Cherish his own individuality 
Have convictions 
Be sincere and honest 
Act with integrity 
Show tolerance and understanding 
Be caring 
Have compassion 
Have courage 
Have personal security 
Be creative 
Be versatile 
Be willing to try 
Be adaptable 
Believe in C-od (lij.., pp. 2-3) 

According to Combs, the teaching of competencies has 
« 

not been an overwhelming success, primarily because compe-

tencies attained by experts cannot be quickly assimilated 

or internalized by the novice (111,. p* 5)» I'he values placed 

on teaching approaches, and the perception of each "compe-

tency" as a complete entity., tend to frighten and discourage 

the nextf teacher, whereas the expert teacher sees these 

elements only in the context of his total behavior. 

Combs' second apjjroach has to do with developing the 

capacity for personally perceived autonomy, in helping each 

prospective teacher become a more effective person (li|_, p. 6). 

Under this concept an effective teacher would not be created 

from a mold, bo become a pedagogical automaton. He operates 

creatively, not letting his envj.ronment restrict him from 

attaining his full potential in either his personal growth 
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or that of his student**» Tea chop education can provide .the 

impetus for this type of teacher behavior by allowing the 

prospect to involve himself with 1) the teacher education 

program, 2) children, 3) "the profession, and I|.) fellow 

students (Ik, pp. 30, 31)* From a perceptual point of view 

the information, problems and types of teacher behavior 

seen "out there" must become part of one?s self; his percep-

tual field. Only when this occurs will a teacher be a person 

enough to perceive himself autonomously. 

There are those in teacher education who fear.that an 

emphasis on personally perceived autonomy, to let the pro-

spective teacher develop in a loosely-directed fashion, 

will dissolve the effort now being made to build teaching 

into a discipline which can be measured in terms of profes-

sional behavior. Openshaw states that 

. The use of teacher behavior as the vantage point would 
mean that the teacher educator would submit his content 
to examination in terms of the relevance of that 'content 
to teacher behaviors and the effect of those behaviors 
on consequent student learning. With this as the 
criterion, much of the mixture of personal and profes-
sional opinion—'generalizations too often unsupported 
by substantiating or explanatory data—which currently 
masquerades as content in teacher preparation would 
become irrelevant. On the other hand, gaps in knowledge 
might well be identified,.and much of what is presently 
taught might find both a new validity and a new relation-
ship to the content; of the field of teacher education 
di-3» PP. 209. 210). 

This concern may cause a conflict in the effort of more 

completely professionalizing teachers and teaching, since a 

profession must have both a body of autonomous practitioners 
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and a concrete discipline (35% pp. 2-6), Cpenshaw seems to 

think: that, in giving teacher educators and prospective ' 

public school teachers more autonomy, the tangible-kind of 

purposefulness associated with a "professional discipline 

will be sacrificed. Considerable research has been done 

in establishing competencies for cl.assroom teachers, and 

the usual conclusion is that better and more professional 

teachers would result if these competencies were internalized -

(23, 2hrt 31, 32). 

Other than Combs (Ik), no teacher educator could be 

identified who was able to resolve the question of personally 

perceived autonomy vs. professional discipline. That other 

professions don't find this a real problem was detected 

(28, 35>i 56), primarily because they possess more or less 

concrete bodies of knowledge. Teaching, on the other hand, 

is performed within the context of every profession, institu-

tion and family* It is in no way exclusive, but as, Stinnett 

and Huggett relate, it could even be "referred to as the ' 

'mother, of professions1" (56, p. 57)# 

Following his theory of perceptual growth, that teachers 

shou-id be real persons, Combs (13) contends that a profes-

sional discipline will emerge from a group of teachers who 

perceive themselves as adequate and effective. This kind 

of discipline would be more a product of humanistic approaches 

and professional viability, than of a list of tangible be-

havioral criteria9 In this sense both the discipline and 
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the personally perceived autonomy would be present, albeit 

the word "discipline" would have to carry a somewhat different 

connotation than is usually accepted# Combs1 rationale is 

made clear in the following statement concerning teacher edu™ • 

cation programs: 

The problems students discover in the classroom are 
quite likely to involve every aspect of professional 
work, subject matter, methods, philosophy, purpose, 
social structure, administration, and human growth 
and development, not separately but simultaneously. 
To meet such needs, our traditional structure will 
simply not do. It will be necessary for us to develop 
programs in idiich students can explore whatever is 
needed to solve their problems and to provide in-
'structors skilled in helping them do this across the 
whole spectrum of professional work. This calls for 
instructors in teacher education like the social work 
supervisor or the clinical professor in medicine, a 
person skilled in aiding students to discover meaning. 
Such instructors may be expert at a particular dis-
cipline, More likely, they will be persons of broad 
interest in professional education, especially skilled 
in the process of helping students to become. It is 
interesting that many of our colleges have already 
developed persons of this sort who supervise interns 
or teach general courses in curriculum. Unfortunately, 
they are usually forced into the background, having 
to yield to the prestige figures of the college, the 
experts in particular disciplines. It Is time we 
gave these persons a firmer place in the teachers 
college structure and helped them develop explicitly 
the skills they have long been using implicitly. 
There will always be a place in the teachers college 
for the scholar and specialist. It is time, however, 
to recognize that the nature of his skills, while 
adequate for the scholarly Information phase of teacher 
education, may not be appropriate for guiding the 
student in the problem solving experiences needed for 
becoming an effective professional worker (13# P* 226), . 

Teacher Association Programs as a Means of 
Developing a Professionally Oriented 

Personally Perceived Autonomy 

The literature reflects litble interest on the part of 

professional leaders in the building of personally perceived 
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autonomy among organisational membership. There is a pro-

nounced interest in developing a kind of institutional 

autonomy, but not through the framework of autonomous be-

havior in the rank and file; rather,- it is a legalistic 

battle to wrestle from lay authority the power associated 

T̂ ith self-governance (1, 8, Ij.8, 5k-* 59) * 

The Tucson Education Association is spearheading an 

effort to gain this kind of legal autonomy for Arizona 

teachers (59)* and the Executive Secretary and Legal Counsel 

for this organization states that 

. . . I can see where professionalism must be in-
stilled in a teacher at a very early date, and the 
machinery we have provided in our new Teacher Pro-
fession Act certainly would not, of itself, guarantee 
the capacity of teachers to be self-governing, 
. . . the best work in this regard should be done at 
the university. 

However, I do feel that our proposed Act goes 
much further and is much more comprehensive than any 
in this country* It opens the door for self-
government to all those who are qualified to accept 
and utilize this privilege (7)» 

An underlying concern of this study is the issue of 

.whether or not public school teachers are "qualified" in 

meeting the responsibilities associated with organizational 

autonomy# Are teachers ready to leave an "employee" status 

in outlook and behavior, or will general autonomy gained 

through legal manueverings simply exchange the lay authority 

directing education for a professional oligarchy of decision-

makers? In a Canadian survey regarding recommendations made 

in the Hall-Dennis Report 91-!- percent of the public school 

teachers queried agreed that 
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teachers should bo active agents in planning and 
developing improvements in education through the 
expression of professional competence and autonomy 
in the school# and through active involvement in 
policy making as members of school staffs and 
professional bodies Q|l}., p. h.7)• ' 

Paton states that 

• . . the democratic authority structure of the new 
school community cannot be maintained unless many'of 
the new professional teachers are willing to devote 
time, thought, and acquired expertise to its opera-
tion. This will involve learning how to work with 
colleagues and students at the frequently tedious 
and very complex task of administering a large 
school by democratic consensus (i'lj-, p. 1|8)» 

These, then, may be synthesized into, a statement of 

the issue: that teachers must learn to perceive themselves 

autonomously, and to participate more closely with the 

activities of their professional colleagues. One condition 

can enhance the other, if there is a strong and viable rela-

tionship between them. Teachers who are apathetic toward 

their professional group, or organized around a highly 

militant premise, are incapable of moving in an autonomously 

professional direction. They are too committed to gaining 

personal comfort in the form of non-involvement or self-

aggrandizement to work for the larger—and ultimately the 

more satisfying—goal of professional dedication (If., pp-. 

263-308), 

For the professional organization, there are therefore 

four questions to be asked: 

1« What is the capacity of teachers for attaining a 

personally perceived autonomy? 



k-3 

?.» What is the capacity of teachers fop increasing 

their professional involvement? 

3« How closely related are personally perceived 

autonomy and professional involvement among teachers? 

Ij.. What can professional groups do to develop a 

membership capable of maintaining the professional autonomy 

now being sought? 

Perhaps the word most clearly descriptive of what the 

teaching profession requires to retain the privilege of 

autonomy is viability# The above questions seek to determine 

how this can be attained, yet the professional organizations 

seem to be reacting in a way that will provide membership 

regulation (59)* almost in lieu of membership development. 

The existing membership of a professional organization 

is most easily regulated through the establishment and 

enforcement of a code of ethics (56* pp. 328~3h-l)» However* 

on the opposite side of the coin, is the issue of teacher 

rights; an issue that is emphasised by the teachers to the 

extent a code of ethics is imposed. This requires an 

atmosphere of formal dialogue between the body of teachers 

and the "authority,11 an act presently constituted as pro-

fessional negotiations between lay boards of education and 

teacher employers (ij.C)» Even under the new concept of 

organisational autonomy, professional leaders continue to 

stress ethics enforcement to the point of excluding a basic 
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interest In teacher development (59)» It is direct, easy 

to explain and much more convenient to implement. 

This creates the possible problem of Inter-professional 

divisiveness fragmentizing the organization into the kind 

of structure already in existence: true "ethics" cannot be 

imposed, but rather it must be a collective and individual 

spirit (If., pp.. 23, 2J4.)# 

Developing a professionally-oriented personally per-

ceived autonomy requires a better understanding of teaching 

as a profession, and of those activities which will enhance 

the viability or dynamics of the professional group# 
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CHAFJSR III 

PROCEDURES 

The chapter on procedures Is divided into five sections. 

The first section relates to the development of the question-

naire measuring the extent of professional activity. The 

second section describes the development of the questionnaire 

measuring the extent of personally perceived autonomy. The 

third section explains the procedure In the development of 

the interview format. In the fourth section is a description 

of the procedure for the collection of data, followed by a 

fifth section explaining the procedure for the analysis of 

da fca . 

Procedure in the Development of the 
Questionnaire Measuring the 

Extent of "Professional 
Activity" 

Stinnett and Huggett (3> PP» 295-^83) discuss the 

numerous factors involved in professional activity for, 

teachers, among which are professional membership, service, 

voluntary contributions, inservice and graduate education, 

and teaching as a career. A survey of the literature on 

the characteristics commonly associated with professional 

activity expanded on those factors to the extent that a list 

of membership criteria could be devised. From this initial 

51 
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list of crlterii*.t definite statements were arranged under 

five sections within a auestiormaire designed to elicit the 
— k c - > 

extent of professional activity of teacher respondents« 

A review of available instruments did not reveal the 

existence of an established and validated questionnaire 

•which would also serve the purposes of this study. Hence 

it was concluded that the criteria derived from the liter-

ature provided an appropriate foundation for the creation 

of tentative questionnaire statements. 

The basic assumption underlying questionniare design 

was that the term "activity" was to denote those aspects 

of professional behavior outside classroom decorum. Reliable 

responses could not be expected if questions concerning 

pedagogical competence were included, since attitudinal 

factors'would have to be considered. Items calling for 

factual information only would thereby eliminate the chance 

for an excessive number of defensive and unreliable reac-

tions. This .lack of an attitudinal dimension was considered, 

advantacjeous in achieving the purposes of this study. 

Since acquiring factual information was the sole objec-

tive o± this questionnaire9 responses could be arranged in 

a simple yes-no dichotomy# 

The weight accorded each item was equal to that of 

every other item, since the questions were designed to wo-

vxcio a total picture of professional activity outside the 

ylassroom setting. Item validity was investigated only in 
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terms of how well the item contributed to a valid total 

score indicator, and its appropriateness under one of the 

five section headings: 1) Organisation Membership, 2) Spe-

cial Organizational Service, 3) Professional Service and 

Literature, ij.) Inservice ana Graduate Education, and 

5) Teaching as a Career# 

The tantatixrs questionnaire (see Appendix E and P) 

was administered to a group of twenty-nine experienced 

secondary school teachers, enrolled in a Masters Degree 

Admission Seminar, offered by the Uorth Texas State Univer-

sity College of Education during the Spring Semester of 

1970* Class members were asked to read the directions, 

react to the statements and, after completing the question-

naire, offer suggestions for improvement# 

The members of the class made suggestions concerning 

Item 3 Section IV, Inservice and Graduate Education, 

Many of the students felt that this item was not sufficiently 

clear, nor could it be revised to the extent that it would 

become adequately discriminating. It was generally concluded 

that this item should be discarded. This suggestion was: 

noted, but the item was temporarily retained, intact, for 

two reasons: 1} The item provided a means of determining 

professional growth not elicited by any other item, and 

2) it was felt that a panel of educational leaders should 

also have the opportunity to assess the merits of the item# 



ITo other suggestions wore offered in the pilot study, 

and It was the consensus of the class members that the • 

remainder of the questionnairo was, In their opinion, a 

valid instrument» 

The twenty-nine questionnaires were evaluated by apply-

ing one point to each "yes" response, zero to each "no" 

response, and tabulating to attain the total score indicator. 

Of a possible twenty~eight points, the highest was twenty-

one and the lowest eleven, indicating a good range for a 

group that, because of its graduate status, could be assumed 

to be somewhat homogeneous. 

The questionnaire, with no basic changes, was submitted 

to a panel of six educators either active in, or familiar 

with, the functions of professional associations. These 

educators were selected also because they were aware of 

what constituted professional behavior among teachers In 

the context of individual actions and attitudes« 

The specific qualifications of panel members are de-

scribed as follows: One had been a teacher, principal, 

assistant superintendent, and personnel officer In a suburban 

school district near Dallas, Texas, He was active in pro-

fessional association work, and was a doctoral candidate in 

.Administrative Leadership at North Texas State University# 

The second panel member was a high school teacher, and has 

been active In the Texas Classroom Teachers Association, 

She was chairman of the Professional Rights and Responsibilities 
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Coi-iraittee ox' tho Ttjx&o Classroom Teachers Association, 

1969-1170, The third and fourth panel members were on the 

North Texas State University Education -faculty,. The fifth 

and sixth members were the president and immediate past • • 

president of the Denton., Texas, Classroom Teachers Association*, 

The instructions to the panel members (see Appendix G) 

included 1) an explanatory introduction, 2) a definition of 

validity as interpreted by the researcher, 3) an expression 

of the study1 s purpose, Ij.) the expected validation pro-

cedure, >) an explanation of how markings and comments 

would be interpreted, and 6) an explanation of how markings 

and comments would be analyzed# 

Panel members were to understand that Questionnaire "A" 

purports to measure the extent of professional activity as 

it perta.ins to secondary school classroom teachers. The 

specific instructions were to evaluate the questionnaire 

through 1) comparing the expressed purpose of the study to 

the appropriateness of the items, and 2) an inspection of 

each item for clarity and pertinence. 

Though consensus among panel members was one criterion 

from which item revision was conducted, the-special expertise 

of individual members was also recognized. Hence, some re-

visions were the result of comments given out of the particu-

lar- insight of an individual panel member. Numerous questionnaire 

changes designed to improve the clarity and intent of the items 

were undertaken as a result of panel suggestions® 
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The personal data section was revised to include.phone 

numbers, school whore teaching, a mors explicit question 

concerning the grade level(s) being taught, and a request 

.for interview. Instructions concerning the procedure for 

completing Questionnaire "A" were added. 

Reliability for the validated Questionnaire nA" was 

assumed, inasmuch as it was designed to elicit factual 

information. 

Procedure in the Development of the 
Questionnaire Measuring the 

Extent of "Personally 
Perceived Autonomy" 

Lieberman (1/ pp. 2-6), in his discussion of the 

criteria for professionalism, emphasizes the need for 

autonomous behavior at both the individual and the organi-

zational level. The word "autonomy,"' as it is described by 

Lieberman, emits a connotation that is more indicative of a 

state of mind than of a physical occurrence. "Autonomy" is 

not simply a synonvm for the capacity to be accountable# 

Rather, it is a way of perceiving and thinking. In the case 

of the classroom teacher, it is a way of perceiving and 

thinking about an entire vocational syndrome. 

Questionnaire B, "Perception of Autonomy" was tentatively 

constructed through the use of ten items relating to an auton-

omous means of perceiving and thinking about that vocational 

syndrome. Key words and phrases 'which have emerged from the 

literature on autonomy are "free," "independent," 
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"self-reliant," "responsible," '"'effective" and "respected 

as having an independent status," These key terras were 

included in the ten questions, preceded by the phrase, 

"Do you consider yourself"-. « » (autonomous in various 

teacher roles)? 

The procedure for validating this tentative question-

naire was the same as the technique used for validating 

Questionnaire "A". The twenty-nine experienced teachers 

who participated in the pilot study made no recommendations 

concerning the deletion, revision or expansion of any of the 

items. In their opinion, the instrument could be assumed 

valid# 

The pilot study questionnaires contained a scale of 

four possible responses for each item: 1) Definitely Yes, 

2) To Some Extent, 3) To Little Extent, and I|J Definitely 

No, These four response indicators resulted from an original 

attempt to use a "yes-no" answering arrangement, Hoiirever, 

it was sensed that the fixed-alternative (yes-no) response 

system appropriate for Questionnaire A could not be used 

for Questionnaire B, Selltia, et al, state that: 

Even when a respondent has a clear opinion, a fixed-
alternative question may not give an adequate repre-
sentation of it because none of the choices corresponds 
exactly to his position, cr because they do not allow 
for qualification (2, p, 260), 

Because Questionnaire B was designed to elicit a definite 

tendency either "toward" or "away from," scoring had to bs 

baaed on a dichotomous principle,The four categories in 
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the range of possible responses can therefore be divided 

into two which are negative and two which are affirmative. 

This allows the respondent-to qualify his reaction., but not 

to compromise it by taking a midole stance, • • 

The twenty-nine questionnaires completed by the teachers 

participating in the pilot study were scored on the basis of 

four points for each "Definitely Yes/' three points for each 

"To Some Extent," two points for each "To Little Extent ,II! 

and one point for each "Definitely No." Of a possible forty 

points there were scores ranging from twenty-five to forty 

in a group considered to be relatively homogeneous due to 

their graduate standing. The tentative questionnaire was 

assumed adequately discriminating. 

The tentative questionnaire was then submitted for 

validation to the panel of educators previously described. 

This panel modified the wording, but made no major changes 

in content. Again, changes were made according to the con~ 

sensus of tne panel, but individual recommendations were 

also considered# 

The validated questionnaire was then tested for reli-

ability. The instrument was administered to fifty-four 

first summer session graduate students in education who 

were, also experienced secondary school teachers. These 

students were enrolled in a Masters Degree Admission Seminar, 

The questionnaire was administered a second time two weeks 

ai cer '--he fj.rsi* questionnaire was completed. Both administrations 
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were made at the s&tne time of day, and the two classes were 

meeting together-# 

As with the pilot study questionnaire, four points were 

assigned to a "Definitely Yes" response, three points to' a , , 

"To Some Extent" response, two points to a "To Little 

Extent" response and one point to a "Definitely No" response® 

Scores were tabulated for each of the fifty-four question-

naires used in the reliability test, then the scores resulting 

from the first administration were correlated with those of 

the second testing* The Pearson Product Moment Technique 

was used and the resultant correlation coefficient was »82# 

This exceeded the previously established standard of .75* 

so the questionnaire was assumed to be reliable# 

A correlational technique was not used to determine 

item reliability, inasmuch as the detection of an excessive 

affirmative-negative discrepency was considered more 

appropriate and significant. This was accomplished through 

tallying the. number of occasions each item received con-

flicting (affirmative vs. negative) .responses. A discrepancy 

percentage was determined by dividing the total number of 

questionnaire respondents into the number of discrepencies 

a given item received. It was established that any item 

.exceeding 25 percent discrepency would be discarded and 

replaced with another more reliable Item, An analysis of 

the tallies, following the above procedure, reflected a 

)+ percent discrepency for Items 1, 3> ^ and 6j a 6 percent 
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di&cropenoy for It-eta 7; an II percent discrepency for Items 

2, 5>» 8 and 10; and a 22 per cent discrepency for Item 9* 

Itera 9 was possibly the longest and most complex of the 

statements, "but over 7 percent of the respondents did answer . 

it consistantly, so no modification of Item 9 ensued. 

Ho modification of Questionnaire B was conducted as a 

result of the reliability check* The instrument was thereby 

prepared for study use. 

Procedure in the Development of 
the Interview Format 

The Interview procedure was designed to investigate 

the reasons behind the professional perception and behavior 

of teachers and why one relates or does not relabe to the 

other® Of Itself the interview format did not provide the • 
* 

means to gain conclusive evidence of any one tendency, but 

was a method of gaining more insight into the study of 

teaching as a professional entity. 

Ten questions (see Chapter I, "Description of the 

Interview") were devised out of four general topics shown 

by the literature as being of major professional concern 

for many teachers: 1) public school teaching as it is now 

perceived, as It should be, and as it will be, 2) Influence 

of the sexes on the teaching profession, 3) influence of 

certification, teacher education and school administrators, 

and ij.) influence of professional associations and unions. 

The questions were written in such a way as to avoid eliciting 
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specific opinion., though opinion must be an integral part 

of any thoughtful response. Rather than using a phrase 

such as "What is your opinion of . . the question was 

usually initiated with a "What is the influence of „ , * ?" 

In trial interviews the use of a tape recorder was 

found to be distracting and appeared to limit the number 

of candid responses. It was determined that note-taking 

was more understood and accepted by trial interviewees. 

However, a tape recorder was used by the researcher im-

mediately after each interview so that information in the 

notes could be elaborated on, 'and because a description of 

the interviewee1s attitude and professional bearing could-

be more easily assessed through verbalization# It was 

assumed that this extensive personal debriefing would pro-

vide the basis for placing statements., and the interviewees 

themselves, in broadljr conceived categories# 

Initial categorization was performed through the use 

of an Interview Summary Pom completed for each of the 

twenty-four interviewees* This form contained four blocks 

of question classifications, placed on the vertical side 

of a grid: 1) the perception of teaching as it is, as'it 

should be as it will be, 2} the influence of men and women 

teachers on the profession, }) the influence of certification 

laws, teacher education and administrators, and Ij.) the in~ 

fluence of teacher associations and unions. Three classifica-

tory statements were placed horizontally along the top of the 
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grid® This arrangement x̂ rcvided a means for placing a 

synopsis of each interview response under a classificatory 

statement which best approximated the tone of the inter-

viewee'1 s statement# The three areas emphasized in the 

classificatory stater.lents had to do i-rith the condition 

mentioned as either being 1) positive influences, 2) no 

influences, or 3) negative influences. 

After all Interview Summary Forms were completed for 

the twenty-four interviewees, the information was trans-

ferred to seven Summary Condensation Forms. One form, was 

completed for each of the groups of teachers about whom 

questions were asked (see Chapter I, "Questions" (2-8} and 

"Description of the Interview"). This form reflects three 

kinds of categorization: 1) classification of teachers 

according to questionnaire score relationships, 2) clas-

sification of teachers according to categories established 

by the study questions, and 3) classification, of response 

direction through a recording of the percentage of inter-

viewees reacting in a given fashion. This information 

provided a means for determining the exbent to which a given 

teacher group views its professional self, positively or 

gatively# 

Procedure in the Collection of Data 

The teachers used in this study were employed at eleven 

senior and junior high schools within the Education Service 
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Center, Region XI area. Permission was received from 

Service Center officials to use tlieir files to identify 

all Region XI secondary schools. These schools were then 

listed'according to junior or senior status, and by enroll-

ment. There were seventy-eight senior high schools, so 

identified 'because they contained grades ten through twelve. 

Because smaller districts often combine elementary and 

junior high school grades and because of the trend toward 

"middle" schools, junior high school enrollments were based 

just on the number of students in seventh through eighth 

grades. In a few instances the same distinction had to be 

made in dealing with combined junior-senior high schools®• 

There wrr̂ e ninety schools identified as junior high, levels 

Both senior and junior high schools were placed in five 

enrollment categories: Category A = llj_00+; Category B = 

1000-1399; Category C - 800-999; Category D = 500-799; arid 

Category E = O-lj.99* One senior and one junior high, school 

was selected from each of the above categories, providing 

an initial list of ten schools of various sizes and located 

in different sections of Region XI. These schools, ranked 

by enrollment, were 

Senior High Schools 

Arlington High School, Arlington, Texas 
Cleburne High School, Cleburne, Texas 
Gainesville High School, Gainesville, Texas 
Grapevine High School, Grapevine, Texas 
Decatur High School, Decatur Texas 
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Junior High Schools 

Hurst Junior Ki/sh School, Burst, Texas 
Richland Junior "High School.,, Fort Worth, Texas ' . 
Riverside Middle School, Fort Worth* Texas 
Burleson Junior High School, Burleson, Texas 
Congress Junior High School, Denton, Texas' 

Permission was received from, the principals of the 

schools to use their .faculty directories in mailing out the 

questionnaires concerning professional activity and per-

sonally perceived autonomy. The directory for Congress 

Junior High School could not be prepared in time for the 

study, so a second draw into that category produced Gaines-

ville Junior High School, Gainesville, Texas* A directory 

was obtained from this school. 

Since a middle school was included on the*list, the 

number of secondary school teachers being queried fell below 

the minimum number of 500 to whom questionnaires were to be 

sent. Consequently, an additional 'school was randomly drawn 

from all secondary schools in the Region not previously 

drawn. This school was Lewisville Middle School, Lewisville, 

Texas, Because of the addition of this eleventh school, 50? 

questionnaires were distributed. 

In the packet distributed •to the teachers employed in 

the above schools were three items: 1) a cover letter 

explaining the purpose of the questionnaires (see Appendix H), 

2} Questionnaires "A" and "B", and 3) a return-addressed, 

stamped envelope,, The materials were sent to the teachers' 
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homes in order to minimise respondent interaction concerning 

Questionnaire B» Quescionaaire Bfs reliability depended on 

a "personally" perceived autonomy, not a "collective"one» 

Two excptions to the home-mailing procedure were 

required: 1) some new teachers at Burleson Junior High 

School did not have home addresses listed in the directory, 

and 2) Lewisville Middle School questionnaires were hand-

delivered to the teachers' mail.boxes at school, in order to 

expedite questionnaire return. 

Except for the late distribution of the Lewisville 

questionnaires, all were in the mail on October 16, 1970, 

Three weeks were allotted for questionnaire return before . 

the twenty-four interviewees were to be selected. Because 

of an unexpectedly slow return, the time allotted was ex-

tended to four weeks, November 13, 19?0» 

It was expected that at least 25 0 questionnaires would 

be returned, or approximately 50 percent of those distributed. 

By ITovember 13, 1970, completed questionnaires had been' 

returned by 167 teachers. Of those returned, thirty-six 

indicated, they would not approve an interview. Of those 

distributed, 32 percent were returned and 25 percent indi-

cated approval of an interview. 

During the four weeks in which questionnaires were being 

returned, two follow-up procedures were undertaken# At the 

end of the second week a post card (see Appendix I) x̂ as sent 

to all those returning a questionnaire, thankinp those 
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individuals and asking them to encourage their colleagues 

to also complete the questionnaires. At the end of the 

third week a second post card (see Appendix J) "was sent to 

all who had not returned the questionnaire, encouraging 

them to do so. 

The reason for the reticence of teachers to complete 

and return the questionnaires could not "be conclusively 

ascertained# There was some evidence the questionnaires 

arrived at the end of the first nine-weeks grading period 

when teachers were particularly busy. Three interviewees 

later indicated that a purposeful lack of cooperation 

existed among some of their colleagues they classified as 

"unprofessional." It was also explained that -some younger, 

less experienced teachers were embarrassed by their inability 

to complete Questionnaire "A" with more "yes" responses. 

This latter condition was borne out by written comments 

made by the relatively inexperienced teachers who did'return 

questionnaires. 

An inspection of returned questionnaires reflected the 

existence of randomness in 1) the categories from which 

interviewees would be selected-, and 2) the questionnaire 

score relationships. It was decided that, because the 

questionnaire sample was sufficient for meeting the pur-

poses of the study, it would be accepted procedurally. 

All questionnaires received between October 16 and 

November 13, 1970 were then scored. On Questionnaire "A" 
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all "yes11 responses -were assigned one point, all -"no'1 

responses were given aero® Questionnaire nB" was scored 

Definitely Yes = !]-» To Some Extent = 3, To Little Extent " 2, 

Definitely No = 1. The scores were then placed under three • • 

categories depicting the top, niddle and bottom third of 

score ranges on both questionnaires 

Professional Personally Perceived 
Activity Autonomy 

Glass; Category • Class Cate^or^ 

IP Top one-third 1A Top one-third 
2P Middle one-third 2A Middle one-third 
3P Bottom one-third 3A Bottom one-third 

Each questionnaire was then given a classification 

which reflected the category in which the score fell, • 

Possible classification relationships between the results 

of Questionnaires "A" and "B" were (1A-1P), (1A-2P), 

(1A-3P), (2A-1P), (2A-2P), (2A-3P), (3A-1P), (3A-2P), 

( 3 A - 3 P ) . 

Three categories were established for the selection of 

interviewees, out of the nine possible questionnaire rela-

tionships: 1) those with a high relationship between 

personally perceived autonomy and professional activity 

(1A-1P, high profile only), 2} those with slight relation-

ship variations (1A-2P), (2A-3?), (1P-2A), (2P-3A), and 3 ) . 

those with a low relationship between personally perceived 

autonomy and professional activity (1A-3P), (3P-1A). Category 
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(2/1-2?) was not Included for Interviewee selection since 

It represented 110 significant extreme through which any 

conclusions might be drawn * Category (3^-3?) was also 

deleted since over $0 percent of the respondents with this . . 

score relationship refused to be interviewed, or indicated 

that they had nothing to offer in an interview because, of 

so little experience. It was assumed that their low person-

ally perceived autonomy score resulted from a sense of 

insecurity. Moreover, beginning or otherwise insecure 

teachers might more appropriately be specific subjects of 

another study. 

Each questionnaire was placed in one of three groups, 

as denoted by the designated scorc categories/ Random 

selections were made from each group until those groups of 

eight teachers fitting the descriptions beloxj were chosen: 

1) senior high school man teacher with 0-5 years experience, 

2) senior high school woman teacher with 0-5 years experience, 

3) senior high school man teacher with more than 5 years 

experience, J.|.) senior high school woman teacher with more 

than 5 years experience, 5) junior high school man teacher 

with 0-5 years experience, 6) junior high school woman' teacher 

with 0-5 years experience, j) junior high school man teacher 

with more than 5 years experience, 8) junior high school 

woman teacher with more than 5 years experience. 

The names of twenty-four teachers were drawn, four from 

Arlington High School, four from Grapevine High School, two 
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and one from Decatur nigh School* Junior high school teachers 

who were selected for interviewing were three from Burleson 

Junior High School, two at Hurst Junior High School, two at 

Riverside Middle School, two at Richland Junior High School, 

two at Gainesville Junior High School, and one from. Lex̂ is-

ville Middle School* 

Using the instruments and techniques described in the 

previous section, "Procedure in the Development of the 

Interview Format," these questionnaire respondents were 

interviewed during times that were convenient for them, at 

the school in which they taught, 

• 

Procedure for the Analysis of Data 

Answering Study Questions one and two required an 

analysis of the questionnaire scores only* The average 

score of all questionnaire respondents on Questionnaire nA", 

"Professional Activity," was compared to the maximum possible 

score by observation. The average score of all questionnaire 

respondents on Questionnaire MRn, "Personally Perceived 

Autonomy," was also compared to the maximum possible score 

by observation. 

Answering Study Questions three through eight required 

an observational analysis of the relationship between the 

scores on Questionnaire "A" and Questionnaire "B", for all 

the specific groups denoted# This was accomplished by 
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placing the- percentage of respondents obtaining each oi cue 

nine possible score relationships in ceils located in a 

Relationship Table. 

EXAMPLE OF RELATIONSHIP TABLE 

Category 

IP 

1A 

2A 

3A 

2P 

JU 

Interpretive Statements 

High Relationship—High Profile 

Slight Relationship—Professional Activity-

Low Relationship—Professional Activity 
Significantly Higher 

Slight Relationship—Personally Perceived 
Autonomy Higher 

High Relationship—Undetermined Profile . 

Slight Relationship—Professional Activity Higher 

Low Relationship—Personally Perceived Autonomy 
Significantly Higher 

Slight Relationship—Personally Perceived Autonomy 
Higher 

High Relationship--Low Profile 

Contrasting the total percentages of the three high relation-

ship cells the roup slight relationship cells and the two low 

relationship cells, provided a moans of determining relation-

ship tendencies. The high relationship profile was also 

considered# 
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The percentages placed in the table might have been 

indicative of a certain correlation coefficient in the rela-

tionship being studied, but through this technique it was 

also possible to discover sortie evidence as to why this 

relationship existed, through the subsequent interview 

process* 

The interviews were analyzed through an inspection of 

the Interview Summary Form responses and through an observa-

tional comparison of the positive or negative direction 

denoted by the percentages located on each Summary Condensa-

tion Form, to the score relationships of the various groups 

mentioned in Study Questions three through eight* 

No quantitative device was used to correlate this data, 

or to test its significance. The tone of the intervieT^s 

was as important to the significance of this study1s results 

as the surface manifestations, and was recognized in the 

analysis of data# 

The conclusions, recommendations and implications drawn 

from the findings of this study were determined through care-

ful examination of the quantitative data, as well as the 

personal interpretation of interview response tendencies. 

The exploratory nature of this study precluded specific and 

conclusive ffoldings, but it did provide a syndrome tendency 

which might provide institutions interested in teacher develop, 

nient an over-view of the professional condition-
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PRESENTATION AND ANALYSIS OP DATA 

The purposes of this study were 1) to ascertain the 

extent to which the personally perceived autonomy of 

secondary school teachers relates to their professional 

activity, 2) to examine some of the causes underlying a 

high or low relationship displayed by various categories 

of groups and individuals, and 3) to analyze the Implica-

tions of this relationship for use by organizations interested 

In teacher development, In evaluating their objectives. The 

data gathered during this investigation are presented in 

Chapter IV under three sections: 1) "Description of the 

Questionnaire Respondents, " 2) "De scriptIon of the Inter-

viewees," and 3) "An Examination of the Individual Research 

Questions®" 

The data for describing the questionnaire respondents 

were collected through the personal data section of the 

questionnaire booklet. All 167 respondents completed this 

section, and the information was tabulated for graphical 

presentation. Interviewees were described through use of 

these data, and the score relationships reflected by their 

queationnaire responses. 

The interviewees are described In section two of • 

Chapter IV, for the purpose of determining how representative 

7 i 
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they are of the larger- population of questionnaire respon-

dents » Two tables of numbers and percentages were used in 

presenting pertinent data,. 

Each research question is examined in section three of 

Chapter IV, Tables of results for all 2>esearch questions 

were compiled, and the findings discussed* Because of the , 

exploratory nature of this study, no quantitative measure 

of significance was established or used. 

Description of Questionnaire Respondents 

The questionnaire personal data necessary to accomplish 

the purposes of this .study were 1) sex, 2) grade level being 

taught and 3) number of years of teaching experience, sec-

ondary data, gathered as a contingency if it had been found 

necessary in accomplishing the purposes of this study, 

involved 1) the college degree attained and 2) the level of 

certification* The data gathered in this section were used 

in contributing to the accomplishment of the second study 

purpose, and in answering research questions four through 

eight« 

Research question four utilized the information on 

junior high school teachers. Research question five utilized 

the information on senior high school teachers® Answering 

questions six and seven required information concerning the 

sox of the respondent, Research question eight required a 

knowledge of teaching experience; five years or less, six 

years or more. 
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The information in 'uible. I refloats the degree of . 

respondent randore&lity and be7_an.ce indicated in the_ 

personal data section of returned questionnaires# 

TABLE I 

THE NUMBER AND PERCENTAGE OP QUE ST I OHM I RE RESPONDENTS 
CLASSIFIED BY SEX. GRADE LEVEL OF STTJDEETS, 
TEACHING EXPERIENCE, GOLLEGE DEGREE, AND 

CERTIFICATION 

Number Percent 

Sex: 
Male 
Female 
Total 

63 
101'. 

r 167 

37*0 
63.0 

TooTo 
Grade Level of Students Taught: 
Senior High School 
Junior Kigh School 
Total 

82 
85 

T&T~ *' 

' I-I-9.0 
51.0 

100 .0 
Experience: 

0-5 years 
6 or more years 
Total 

71 
96 

l|-3*0 
57*0 

Experience: 
0-5 years 
6 or more years 
Total r 167 100.0 

College Degree: 
Bachelors 
Masters 
Total 

95 72 56,0 
•LiuO 

College Degree: 
Bachelors 
Masters 
Total 167 1 100.0 

Certificate: 
Provisional 
Professions.! 
Emergency 
Total 

71 • 
92 . 

h 

U3.0 
51N6 
2.I1 

Certificate: 
Provisional 
Professions.! 
Emergency 
Total i - 100.0 

Slightly more than one third of the questionnaire 

respondents were men,, An inspection of the faculty direc-

tories of the schools surveyed indicated that this proportion 

of men respondents closely reflects the proportion of men 

faculty members in these schools. 
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A balance was maintained in all other data. Though a 

check of jjopulation proportions was not conducted, it was 

nevertheless assumed that the respondents were propor-

tionately representative of their populations because of 

this balance* 

Description of Interviewees 

The tvrenty-four interviewees were chosen to contribute 

to the accomplishment of the second study purpose, and to 

answer research question nine. They x-̂ ere selected on the 

basis of these criteria: 

I, Those whose questionnaire scores reflected a high 

relationship, high profile: 

a. high school man teacher, 0-5 years experience 
b. high school woman teacher, 0-5 years experience 
c. high school man tfeacher, 6+ years experience 
d» high school woman teacher, 6+ years experience 
e» junior high man teacher, 0-5 years experience 
f« junior high woman teacher, 0-5 years experience 
g. junior high man teacher, 6* years experience 

h. junior high woman teacher, 6+ years experience 

II, Those whose scores reflected a slight relationship: 

(individual criteria identical to those listed under I)« 

III, Those whose scores reflected a low relationship: 

(individual criteria identical to those listed under I), 

There were an equal number of men and women, of junior 

and senior high school teachers, and of those with five or 

less and six. or more years of teaching experience. Table 

II reflects a further breakdown of the teaching experience 

of the interviewees. 
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TABLE II 

YEARS 0? TEACHING EXPERIENCE OF INTERVIEWEES 
BY NUMBER AND PERCENTAGE 

(K s 21L) 

Inter-
viewee 
Category 

5 or less 
o or more 

Percent 

Experience 
by 
Years 

Experience by 
Range 

__ __of Years 
6»10 iLl-Tff I16~~20 

• "~ 5 
ir3 

j.. 
12,7 

-1. 
12.7 

21-25 

*> ® • 
1.75 

The teaching experience of interviewees was proportion-

ately similar to the experience of all questionnaire respondents. 

The interviewee sample was considered adequate, except that, it 

did not represent the responses which might have been given 

by teachers with more than twenty-five years of teaching 

experience# This was not assumed to be a major hinderance In 

accomplishing the purposes of this study. 

Table III displays data.concerning the level of academic 

degree and certification of Interviexrees to determine how 

representative the interviewee sample was of the questionnaire 

respondents, 

A comparison of the data indicates that, in terras "of 

degree and certification, the interviewee sample was repre-

sentative of the questionnaire respondents. Of the interviewees, 

37 percent held the Masters Degree, as did lull percent of all 

questionnaire respondents. The professional certificate was • 
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TABLE III 

THE EUMBER AND PEBOENTJiG-3 Op INTERVIEWEES 
CLASSIFIED BY THE LBVSL OP COLLEGE 
DEGREE AND TSVCHBTG CERTIFICATE 

(I » 2k) . 

m H 
o r**I oi 
0 <3$ fl 
Is; . ca si o t>a 
© tt o •H O 
*r\ o m •H W fj 
> t—1 u m W © 
u O <D •H o bO 
<D St •P > 
-P o m O o 
£ G* u u s 
H ffl g P~! p-» M 

Men 7 > 5 7 0 
Women 8 k 6 6 0 
Total IS 9 11 1 13 0 
Percent 63.0 37.0 lj.2,0 £8*0 0 

lie Id by J percent of the inl ;ervioweo3 and 55 percent of all 

quostlonnaire' respondents. 

An Examination of Individual 
Research Questions 

The research questions were answered through an in-

spection of quantitative tendencies, and the qualitative 

aspects which emerged from the interviews. No quantitative 

measure of significance was established or used in observing 

the relationship which contributed to the basic premise of 

this study. 

O.usstion I 

Kesearcn question i was To what extent does the. sense 

of professional autonomy exist in study participants?" This 
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was measured by Qaestlor-uaire "Pi", Personally Perceived 

Autonomy,which contained ten items, each calling for 

one of four possible answers located on a scale. The. four 

responses were 1) Definitely No, 2) To Little Extent, 

3) To Some Extent, and 11) Definitely Yes, 

The percentage of responses each item scale indicator 

received denotes respondent tendency as indicated in Table IV. 

TABLE IV 

TEE PERCENTAGE OP RESPONSES ON THE POUR-PLACE 
SCALE MEASURING PERSONALLY PERCEIVED 

AUTONOMY, BY QUESTIONNAIRE ITEM 
(N k 16?) 

Do you .consider yourself 
1. a member of a profession 
2. a self-reliant diagnostician 

of learning problems? 
3* free to develop your own 

classroom teaching method? 
It. generally respected for the 

professional service you 
render? 

5. respected as an expert in 
your subject field? 

6» a self-reliant professional 
agent in evaluating student 
progress? 

7. a self reliant agent in mat-
ters relating to student 
discipline? 

80 a member of a professional 
group responsible for de~ 
signing curriculurn? 

9* a part of a professional 
group in which the mem-
bers work together to ef-
fect curriculum design? 

10. .respected as a professional 
person by member's of your 
c iv i c c ommunit y? 

A verage 

No "j LittleJ"Some 

1.0 

2.0 
0 

1.0 

2.0 

0 

1.0 

15.0 

9.0 

IcO 

"Tl2" 

2.0 
5.0 

2.0 

5.0 

18.0 

5.o 

1 3 . 0 

21.0 

13.0 

70.0 
13.0 

28.0 
58.0 

l|-8.0 

li.1.0' 

1.1.0 

32.0 

8 * 0 

Tr;ir 

Yes 

81. e 0 

23.0 
85.0 

66.0 
22.0 

*4-7.0 

31.0 

53.0 

38*0 

36,0 155.0 
if.oIW-:. 
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There was a tendency toward'a personally perceived 

autonomy among questionnaire respondents. Those items 

which called for an evaluation of personal ability, rather 

than the status of professional membership, tended to be 

given affirmative, but qualified responses (note items two 

and five in Table IV). Some respondent comments were . 

written alongside these items, which also reflected a 

personal reluctance to answer "Definitely Yes." It was 

assumed that the other eight items did not elicit responses 

which were qualified because of personal reticence. 

Figure 1 displays the percentages which indicate an 

affirmative or negative direction toward or away from 

personally perceived autonomy. The percentages denoting 

an affirmative tendency are the sums of the percentages 

under "To Some Extent" and "Definitely Yes," The per-

centages denoting a negative direction are the sums of the 

.percentages under "To Little Extent" and "Definitely No," 

The mean of the data Indicating an affirmative direc-

tion was 88 percent. Seven of the responses exceed a 90 

percent tendency toward a personally perceived autonomy 

among questionnaire respondents. Item five %vas answered 

affirmatively by 80 percent of the respondents, indicating 

that 20 percent felt they were not respected as subject-

matter experts. Occasionally an interviewee indicated that 

public school teaching was liko :,baby-sitting," or that 
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the emphasis among administrators was on methodology more than 

content. 

About 30 percent of the respondents felt that they had 

little autonomy in designing or effecting curricula. Inter-

viewees, even in schools which might be classified as 

"innovative," often expressed concern over the fact they 

were not consulted before innovations were implemented, or 

were forced into a poor curriculum through a compromise-vote-

consensus syndrome. 
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In one high school, where .considerable dialogue. between 

the administration and teachers via a present and where in-

novation was the product of this continuing dialogue, most 

teachers answered items seven and eight affirmatively. This 

school had no master plan for innovation, and did not adver-

tise itself as an innovative institution; hut through teacher 

involvement, there seemed to be an innovative climate never-

theless. . ' 

Question II 

Research question II was, "To what extent are study 

participants professionally active?!,: Professional activity 

was measured by Questionnaire "A", "Professional Activity," 

which contained forty-four it eras that could be answered yes 

or no. These items were located under five sections: 

1) Organization Membership, (sixteen Items), 2) Special 

Organizational Service (four items), 3) Professional Service 

and Literature (eleven Items), J|) Inservice and Graduate 

Education (ten items) and $) Teaching as a Career (three 

Items)• 

For each Item answered affirmatively one point was 

added to the total score. Each negative response received 

no point4, Of a maximum possible score of forty-four, there 

was a range of zero to thirty-two points# Since some of the 

items called for a professional service or status which could 

only be considered exceptional, It was assumed that no respon-

dent would attain a maximum score® 
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Eighty-seven percent of the scores fell between seven 

and twenty-three and the mean score was 15*4-6# Since there 

was no comparative criterion, it was not quantitatively 

possible to judge whether the mean "was low or high* • -

It was not the purpose-of this study to measure pro-

fessional activity in terns' of optimum criteria or the. 

activity of members of other professions. Subjectively, 

however, the mean score might appear in need of improvement 

and the reasons for bringing about this improvement may be 

of some importance. 

Interviewees rarely spoke intimately of any education 

associations in which they were members. The adjectives 

used by an interviewee to ^escribe his association were 

more often "that" or "the,"' than "my" or "our." These 

teachers were not alienated; they simply didn't identify 

with their own professional organization, nor with the 

other institutions which support the teaching process, such 

as schools of education® This phenomenon was considered 

more fully under the question IX discussion. 

Question III 

Research question III was: "To what extent does per-

sonally perceived autonomy relate to the professional activity 

of all study participants?" The relationship noted in this, 

and all the subordinate categories identified in research 

questions IV through VIII, were determined on the basis of 
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numerous criteria, including the profile as well as the 

nature of the relationship. Table 7 denotes the percentage 

categories required for this analysis-® ' 

TABLE V 

THE REIAT1ONSHIP BETWEEN PERSONALLY PERCEIVED" 
AUTONOMY AND PROFESSIONAL ACTIVITY AMONG- -

ALL STUDY RESPONDENTS 
(N = 16?) 

Category 

IP 

1A 15$ 

2A 8 i 

3A 8 % 

2P 

1A 

2A Ikfo 

3A 1 

3 * 

i A : 5/* 

2A. 9/0; 

3& 17/o 

...JZTJ 

InterpretIve Statements-

High Relationship—High Profile 

Slight Relationship—Professional Activity Higher 

Low Relationship—Professional Activity 
Significantly Higher 

Slight Relationship~~Personally Perceived 
Autonomy Higher 

High Relationship—Undetermined Profile 

Slight Relationship—Professional Activity Higher 

Low Relationship—Personally Perceived Autonomy 
Significantly Higher 

Slight Relationship—Personally Perceived Autonomy 
Higher 

High Relationship--Low Profile 

When the percentages contained by all the high relation-

ship cells were totaled, the high relationship percentage was 

66 percent® This was not especially high, and the low profile 
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of this relationship shows it to be oven less significant 

(17 percent were 3iL~3P}„ Cnly 35 percent. of those with a 

high score relationship (15' percent of the total respondents) 

were also in the high-profile bracket (1A.-1P). It is certain. . 

that this was partly because of respondent inexperience. 

An inspection of the information elicited by subsequent 

research questions-~notably number eight<—supported this. 

That this was not the sole reason is explained in the 

response to research question IX,• 

Q,uestion IV 

Research question IV was "To what extent does person*-

ally perceived autonomy relate to the professional activity 

of junior high school (grades 7-9) teachers?" Table VI 

displays the percentages noted in examining this relation-

ship „ 

If the figures depicted in Table V could be classified as 

a "norm," then the information shown in Table VI might be 

.interpreted as not being significantly different from the usual 

pattern of score relationships. The profile of the high re-

lationship attained by junior high school teacher-respondents, 

however, tends to be oven lower than the profile of all respon-

dents with high relationship scores. This would indicate a 

slight tendency for the eighty-five junior high school teacher-

respondents to perceive less personal autonomy, and to be less 

active professionally than the norm for all respondents. 



TABLE VI. 

THE REMTIC1CSH1 ? BE'iv;ES>; ?.Ei?SOMLLX PERCEIVED 
AUTONOMY AND PROFESSIONAL ACTIVITY AMONG 

JUNIOR HIGH SCHOOL TEACEEES 
(r~ 35) 

86 

Category 

IP 

1A j13% 

2k 

3^ 

1A 

2A 

3A' 

8 % 

8 fo 

2P 

5/°̂  

11# 

15? 

Interpretive Statements 

High Relationship—High Profile 

Slight Relationship--Professional Activity Higher 

Low Relationships-Professional Activity 
Significantly Higher 

Slight Relationship—Personally Perceived 
Autonomy Higher 

High Relationship—Undetermined Profile 

Slight Relationship—Professional Activity Higher 

Low Re la t i ons hip - - Pe r s ona 11 y Perceived -Autonomy 
Significantly Higher 

Slight Relationship—Personally Perceived Autonomy 
Higher 

High Relationship—Low Profile 

Question V 

Research question V was "To'what extent does personally 

perceived autonomy relate to the professional activity of 

senior high school (grades 10-12) teachers?" Table VII 

displays the percentages noted in examining this relation-

ship. 
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iHE RELATIONSHIP BETWEEN PERSONALLY PERCEIVED 
AUTONOMY AND PROFESSIOHAL ACTIVITY AMONG 

SENIOR HIGH SCHOOL TEACHERS 
(N s 82) 

Category 

IP 

1A 1Q%~ 

2A 10 fo 

3A 7% 

2P 

1A 11$ 

2A. ~13?~ 

3A Ilj./O 

3? 
1A 6% 

2A 6% 

3A 

Interpretive Statements • 

High Relationship—High Profile 

Slight Relationship-—Professional Activity 

Low Relationship-*-Professional Activity 
Significantly Higher 

Slight Relationship—Personally Perceived 
Autonomy Higher 

High Relationship—Undetermined Profile 
ft 

Slight Relationships-Professional Activity Higher 

Low Relationship'—Personally Perceived Autonomy 
Significantly Higher 

Slight Relationship--Personally Perceived Autonomy 
Higher 

High Relationship—Low Profile 

Possibly the most notable aspect of data on the eighty-

two senior high school teacher-z'espondents was the compara-

tively high profile of those respondents attaining a high 

score relationship. This would indicate that more senior 

high school teachers were both professionally active and 

perceptive of personal autonomy than were junior high school 

teachers, and all respondents. 



88 

Both lur;:.-:.;!- ;:,r;d Mir'a •-.eao->i ̂ eachcr-respondents 

scoring in a low relationship ea •;1.4-3 P» l-J~3-0 

matched the 13 percent norm noted -for all respondents. 

Question VI 

Research' question VI wis "To what extent does personally' 

perceived autonomy relate to the professional activity of 

men secondary school teachers'.'1" Table VIII displays the 

percentages noted in examining this relationship. 

TABLE VIII 

THE RELATIONSHIP BETWEEN PERSONALLY PERCEIVED 
" AUTONOMY AND PROFESSIONAL ACTIVITY AMONG 

MEN SECONDARY SCHOOL TEACHERS 
(N s 63) 

Category 
IP 

1A 

2A 

3& 

17# 

ef Qf-

13% 

2P 
1A 

2A 1.0% 

3^ 23% 

3? 
1A hfo 

2A 6% 

3A lllfo 

Interpretive Statements 
P 

High Relationship--high Profile 

Slight Relationship—Professional Activity Higher 

Low Relationship—Professional Activity 
Significantly Higher 

Slight Relationship-—Personally Perceived 
Autonomy Higher 

High Relationship—Undetermined Profile . 

Slight Relationship—Professional Activity Higher 

Low Relationship—Personally Perceived Autonomy 
Significantly Higher 

Slight Relationship—Personally Perceived Autonomy 
Higher 

• High Rela.tion.ship—Low Profile 
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The profile of men teachers who attained high score 

relationships was not significantly different from the assumed 

norm Indicated In the data, for a 13. respondents. A somewhat 

larger percentage (17 percent) of men respondents attained 

a low score relationship than found in any of the previous 

categories# 

Perhaps the most striking characteristic of these data 

was that many men teachers who were active professionally 

tended to "be somewhat less autonomous in their personal 

perception (note 1P-3A and 2P-3A percentage categories). 

Also, fewer men than those In other question categories 

attained the 1A-3P and 2A~3P score relationships. The 

comments of men Interviewees supported these data, in that 

they viewed their vocation from an organizational orienta-

tion, rather than from a sense of personal autonomy and 

viability. Further discussion of this may be found under 

question IX. 

Question VII 

Research question VII was "To what extent does per-

sonally perceived autonomy relate to the professional 

activity of women secondary school teachers?" Table DC 

displays the percentages noted In examining this relation-

ship* 

Among women teacher---respondents in the high score 

relationship bracket, the profile was similar to the • 
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TAbLE XX• 

THE RELATICITSLrJ.P BETlvEEH PE11S01j\LLY PERCEIVED 
AUTONOMY AKD PROFESSIONAL ACTIVITY AMONG 

WOMEN SECONDARY SCHOOL TEACHERS 
(N'» 10k} 

Category 

IP 

1A 

2A 

3A 

1A. 

2A 

3A 

11+fo 

10 fo 

2P 

1A : 12 % 

2A 12% 

3A 11% 

3P 

10% 

lQ% 

In11 e r p r e t i •v e Stat erient s 

High Relationship—High Profile 

Slight Relationship^-Pr-ofessional Activity Higher 

Low Relationship—Professional Activity 
Significantly Higher 

Slight Relationship—Peruonal.ly Perceived 
Autonomy Higher 

High Rela tionship—Undetermined Profile 
9 

Slight Relationships-Professional Activity Higher 

Low Relationship—Personally Perceived Autonomy 
Significantly Higher 

Slight Helationship-~Personally Perceived Autonomy 
Higher 

High Relationship—Low Profile 

total-respondent assumed norm, though slightly lower* Fewer 

women than men teachers fell in the IP-3A and 2P-3A categories, 

and more receive the IA-3P and 2A-3A score relationships. 

These'data, together with the interviewee Information given 

under question IX, denoted a tendency for women to view them-

selves from a more autonomous stance than men, and that there 

was loss of an organisational orientation among xtforaen# 
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QxiosĴ xjori VIII 

Research question VIII was "What role does teaching 

experience play in the relationship of personally perceived 

autonomy and the professional activity of secondary school 

teachers?" Table X displays the percentages noted in 

examining this relationship, among those with less than 

six years of teaching experience, 

TABLE X 

TEE RELATIONSHIP BETWEEN PERSONALLY PERCEIVED 
AUTONOMY AND PROFESSIONAL ACTIVITY AMONG 

SECONDARY SCHOOL TEACHERS WITH LESS 
THAN SIX YEARS EXPERIENCE 

(N a 71) 

Category 

2P 

1A [ 7£ 

2A jll$ 

3A 11$ 

I 20% 

Interpretive Statements 

High Relationship—High Profile 

Slight Relationship—Professional Activity Higher 

Low Relationship—Professional Activity 
Significantly Higher 

Slight Relationship—Personally Perceived 
Autonomy Higher 

High Relationship—Undetermined Profile 

Slight Relationship--Professional Activity Higher 

Low Relationship—Personally Perceived Autonomy 
Significantly Higher 

Slight Relationship--Personally Perceived Autonomy 
Higher 

High Relationship—Low Profile 
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Among those with loss than six years of teaching 

experience who attained a high score relationship, 30 per-

cent fell in the lowest profile category (3A.--3P), It was 

expected that a large number of less experienced teachers, 

would not be professionally active, but that so few per-

ceived themselves as autonomous professional entities may-

be significant. The interviewees who had less than six 

years of teaching experience, possibly because of their 

youth and uncertainty, felt that they were working in a 

kind of professional vacuum. In a sense, they felt there 

was nothing to be autonomous "from." 

Table XI displays the percentages noted in examining 

the score relationship among those with more than five 

years of teaching experience* 

Those experienced teacher-respondents who attained a 

high score relationship achieved the highest profile of all 

the teacher categories. Whereas only 7 percent of those 

with less than six years experience scored 1A.-1P, 22 percent 

of the experienced teachers-respondents made this score re-

lationship. On the other hand, the overall score relation-

ship was not as high as was evidenced in any of the other 

question categories. This would indicate that experienced 

teachers had a greater tendency for a professionally oriented 

personally perceived autonomy than did other categories of . 

teachers, but that overall, neither personally perceived 

autonomy nor professional activity was especially dependent 



TABLE XI' 

THE RELA.TIOHSHIP BETWEBH PERSONALLY' PERCEIVED 
AUTONOMY AND PR0Z35SI0EAL ACTIVITY AMONG' 

SECONDARY SCHOOL TOCHERS WITH MOKE 
THAN FIVE' YEARS EXPERIENCE 

(H « 96) 

93 

Category 

IP 

22.% 

11$ 

1A 

2A 

3A 12% 

2P 

1A 11% 

2A QC? 
7/0 

3A 111 fo 

3P 

1A 5% 

2A k% 

3A 9 % 

Interpretive Statements 

High Relationship—High Profile 

Slight Relationship—Professional Activity Higher 

Low Relationship—Professional Activity 
Significantly Higher 

Slight Relationship.—Personally Perceived 
Autonomy Higher 

High Relationship--Undetermined "Profile 

Slight Relationship—Professional Activity Higher 

Low Rela11 onship--Personal'ly Perceived Autonomy 
Significantly Higher 

blighr- Relationship—Personally Perceived Autonomy 
• Higher 

High Relationship--Low Profile 

on ohe other* More experienced teachers could not be cate-

gorized as well as other teacher classifications, perhaps 

because their reasons for remaining in teaching were much 

more complex and varied than those lust beginning* 
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Questlon IX 

Research question. IX was "What are soins causes of the 

positive or negative relationships determined in answering 

questions three through eight above/?" Interviews were con-

ducted with twenty-four of the questionnaire respondents, 

selected according to the procedure described in Chapter III, 

It was assumed that the results of these interviews would 

provide sufficient information to answer question IX, 

Tables XII through XXI provide the quantified data 

obtained from the interview Summary Condensation Forms 

completed for each of the categories mentioned in research 

questions three through eight. These tables were therefore 

structured with the teacher categories running*horizontally 

along the top, and the nature of the responses given by 

those interviewees whose questionnaire score relationships 

were high, slight or low, shoxm vertically along the left 

side. The figures represent percentages, A quick analysis 

of each table is facilitated by the use of a graph, which 

displays the average attitude of all the interviewees in 

that category, and a rough approximation of how these 

categories compare* 

Table XII displays the Sumraary Condensation Form data 

which was tabulated from the responses given to interview 

question one: "How would you describe teaching today?" 

Most of the interviewees expressed the feeling that the 

teaching profession today has a limited influence on the 
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TABLE XII 

TEDS ATTITUDE OF INTERVIEWEES RESPONDING TO THE 
QUESTION ELICITING- A DESCRIPTION OP TEACHING 

AS IT. IS TODA31 

S'c ore 
Classification All 

Junior 
High 

Senior 
High Men ' Women yrs. 

6"i* 
yrs. 

High Score Rela-
tionship (1A-1P) 
Significant 
Limited 
Negative 

0 
8? I 
13 

0 
75 • 
25 

0 
100 

0 

0 
75 
25 

0 
100 

0 

0 
75 : 
25 

0 
100 

0 

Slight Score 
Rela ti onship 
Significant 
Llraited 
Negative 

25 
63 

, 13 i 

25 
75 i 
0 _ 

25 
5o 
25 

0 
75 
25 

5o 
5o 
0 

5o 
25 
25 

0 
100 
0 

Low Score 
Relationship 
Significant 
Limited 
Negative 

12 
77 
11 

25 
75 
0 

0 
75 
25 

0 
100 

0 

35 
5o 
25 

25 
75 
0 

0 
75 
25 

Average of High, i 
Slight and Low 
Score Relation-
ships 
Significant 
Limited 
Negative 

li 
78 
11 

17 
75 
8 

8 
I 75 

17 

0 
8I4-
17 

25 
67 
8 

25. 
r'Q 

•?o 
17 

0 
92 

8 

society in which it works. Both men teachers and teachers 

with more than five years experience tended to feel that way 

i-iosty while women and those with less experience had a more 

affirmative view. Those interviewees who had attained both ' 

a high score relationship and high profile (1A-1P) also felt 

that teaching lias a limited influence. Many of the slight or 

low score relationship interviewees were more affirmative., 
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The interviews, in conjunction with questionnaire 

data indicated that: 

1» The inexperienced.teachers tended to "be profes-

sionally enthusiastic, without allowing this enthusiasm to 

"be mainfested in increased professional activity or a high 

personally perceived autonomy. As stated under question 

VIII, many of the inexperienced, teacher-interviewees could 

not, or would not, identify with a larger professional 

structure. Since they possessed very little personally 

perceived autonomy as teachers, and were professionally 

inactive, they could often be classified as being inadequate 

as professional entities. 

2« Women teachers, as a category, also tended to be 

professionally enthusiastic (note question VII), without 

allowing this enthusiasm to be manifested in increased 

professional activity. However, unlike the teachers with 

less than 6 years experience, women did tend to have a high 

personally perceived autonomy. Women interviewees seemed 

to be less concerned with organizational structures and 

hierarchies than men, even those women who were active in 

education associations. Many of these women did not need 

to tie themselves to an organization In order to acquire a 

professional strength and Independence, while many of the 

men interviewees seemed to think in terms of "strength in 

n u m b e r 3 M e n could be classified as being both dependent 

and militant, in a collective sense, while women were 
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professionally more independent and disinterested in organi-

sational aspects• 

3» Those interviewees who had attained a high score 

relationship, high profile, on the questionnaires, were 

generally cautious In their statements concerning the slg~_ 

nificance of teaching today. As a category, these teachers 

did not have professional views which were as affirmative as 

the others Interviewed, though they also had few negative 

views# These teachers could be classified as thoughtful 

professionals who believed they understood the reality of 

the teaching condition and were realistically striving for 

something better® 

Table XIII displays the Summary Condensation Form data 

which was tabulated from the responses given to interview 

question two: "How would you describe teaching as you would 

like to see it?" 

No teacher wanted to view his profession as having a 

negative Influence on society, so there were no negative 

responses. Not all teachers, however, felt that the teaching 

profession should play a leadership role In society.• This 

was especially true of those Interviewees with less than 

six years of teaching experience. Those Interviewees who 

attained a low score relationship on their questionnaires 

were most inclined to indicate that they would like to see 

teachers acquire a greater leadership role in society. 
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TABLE XIII 

THE ATTITUDE OF INTERSIEWEES RESPONDING TO THE 
QUESTION 'ELICITING A DESCRIPTION OP TEACHING 

AS THEY WOULD LIKE TO SEE IT 

Score 
Classification All Junior High : 

Senior 1 

1 High 
Men Women • o-5 yrs. 

6+ 
yrs. 

High Score Rela-
tionship (1A-1P) 
Significant 
Limited 
Negative 

(%) 

63 
37 
0 

{%) 

75 
25 
0 

( fo) 

50 
50 
0 

{%) 

75 
25 
0 

91
 
0
 0
 0
 

—
 

tp-.xa 

( f a ) 

25 
75 
0 

(%)• 

100 
0 
0 

Slight Score 
Relat i onship 
Significant 
Limited 
Negative 

63 
37 
0 

75 
25 
0 

50 
50 : 
0 

25 
75 
0 

100 
0 
0 

5o 
50 
0 

75 
25 
0 

Low Score 
Relationship 
Significant 
Limited 
Negative 

75 
25 -
0 

75 
25 
0 ' 

75 
25 ; 
0 : 

75 
25 • 
0 ! 

75 
25 
0 

75 
25 
0 ; 

75 
25 
0 

Average of High, 
Slight and Low 
Score Relation-
ships 
Significant 
Limited 
Negative 

67 
33 
0 

75 
25 
0 

58 
i>2 
0 

58 
U 2 
I ° 

75 ! 

25 
0 

50 : 
50 
0 

8k 
16 
0 

The Interviews, in conjunction with questionnaire' data, 

indicated that: 

1. The least experienced teachers were uncertain about 

the role teaching should play in society. To some extent, 

raen and senior high school teachers also felt this way® 

These interviewees often Interpreted the teacher's role as 
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being that of a "transmitter of cultural values,11 rather 

than one of cultural or societal leadership. Many inter-

viewees in these three categories impressed one as being 

akin to functionaries, in terms of their uncertain or 

hierarchically rigid views. 

2. Many women, junior high school teachers, and 

teachers with more than five years experience wanted 

teaching to evolve into more of a leadership profession. 

Somewhat the same could be said for those interviewees who 

attained a low score relationship on their questionnaires. 

These people seemed less willing to accept the status quo, 

so there was less complacency in terms of what teaching 

ought to be. Some comments elicited from the interviewees 

in these categories might strike one as being somewhat 

rash, unrealistic or, in some cases, even irresponsible. 

Table XIV displays the Summary Condensation Form data 

which was tabulated from the responses given to interview 

question three: "Following present trends, what do you 

believe teaching will be like in the year 1990?" . 

Ho teacher was willing to state that teaching would 

actually become a negative influence on society, but a• 

nuiaoer of the interviewees were not especially optimistic. 

11 one were openly pessimistic. Perhaps the category of 

teacher* most encouraged about the future of the profession 

were women, with the least experienced teachers running a 

close second. Men teachers were the least optimistic of any 

category, 
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THE ATTITUDH OP INTERVIEWERS RESPONDING TO TEE 
QUESTION ELICITING- A DESCRIPTION .OF TEACHING 

AS IT WILL ACTUALLY BECOME 

100 

Score 
Classification All Junior High 

Sen:! or 
High Men ; W omen 0 - 5 

yrs. 
£)-}-

yrs. 

High Score Rela-
tionship ( 1 A - 1 P ) 
Significant 
Limited 
Negative 

(fo) 

2 5 
75 
0 

(%) 

25 i 
75 
0 

• (fo) 

25 
7 $ i 
0 

{%) 1 

25 
75 
0 

(of) \/0 J 

25 
75 
0 

(fo) 

2 5 
75 
0 

(fo) 

2 5 
75 
0 

Slight Score 
Relationship 

Significant 
Limited 
Negative 

37 
63 
0 

25 
75 1 
0 

50 
50 
0 

0 
1 0 0 

°L. 

75 
25 
0 

5o 
50 
0 

2 5 
75 

_ 0 _ 
Low Score 
Relationship 
Significant 
Limited 
Negative 

13 
87 
0 

25 
75 
0 

0 
100 
< 0 

0 
1 0 0 

0 

2-5 
75 
0 

2 5 
75 
0 

0 
1 0 0 

0 

Average of High, 
Slight and Low 
Score Relation-
ships 
Significant 
Limited 
Negative 

25 
75 
0 

2 5 
75 
0 

2 5 
75 
0 

8 
92 
0 

L2 

58 
0 

33 
67 
0 

1 7 
83 
0 

The interviews, in conjunction with questionnaire data, 

indicated that 

1# Women were ranch more affirmative than men in their 

perception of what teaching, as a profession, will become. 

Four of the male interviewees were quite Militant, and two 

cf these said they thought of teaching as a new and highly 

unique profession. They felt that it was unrealistic for 
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teachers to-attempt to gain the status of doctors or 

lawyers, and that professional autonomy for teachers was 

unattainable. They concluded that if teacher-employees 

worked- concertedly in striving for certain goals, there 

would be no need for the "pseudo-professionalism" the 

terra "autonomy" implies. Most women, on the other hand, 

were x%Tary of militant behavior, and anxious to play a 

professionally autonomous role, 

2, The least experienced teachers, as a group, were 

more optimistic, apparently because their careers wore just 

beginning* 

Table XV displays the Summary Condensation Form data. 

which was tabulated from the responses given to interview 

question four: "What influence have men teachers had on 

the teaching profession?" 

Most interviewees assumed that men have had a nrood 
o 

influence on the teaching profession, but this response 

frequently evolved out of the emphasis on the good of a male 

image in the classroom. The affirmative assumption was less 

frequently cited when the emphasis was on the male influence 

in enhancing the status of the profession. Some women inter-

1 r.T/T̂'A.̂  v J. to 3, especially in the junior high school, said that too 

often the "those who can, do; those who can't, teach" adage 

is true with respecc- to their male colleagues# Others 

mentioned the prevalence of a negative "coach" image as 

being too often applicable to men teachers® 
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THE ATTITUDE OP INTERVIEWEES RESPONDING TO THE 
QUESTIOH ELICITING A REACTIOH TO THE EXTENT 
OP INFLUENCE mm EfLVE HAD ON THE TEACHING 

PROPESSION 
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Score 
Cla ssif icatiori All 

junior 
High 

Senior 
High Hen ¥ omen o-5 

yrs. 
6+ 
yrs. 

High Score Rela-
tionship (1A-1F) 
Significant 
None 
Negative 

(?0 

75 
25 

0 

{%) 

75 
25 

0 

{%) 

75 
25 

0 

{%) 

50 
50 

0 

($0 

100 
0 
0 

(50 
75 
25 

0 

(?0 

75 
25 

0 
Slight Score 
Relationship 
Significant 
None 
Negative 

37 
37 
26 

25 
25 
50 

50 
50 

0 

50 
50 

0 

25 
25 
50 

25 
5o 
25 

50 
25 
25 

Law Score 
Rela 11onship 
Significant 
M one 
Negative 

75 
25 
0 

75 
25 

0 

. 75 
2.5 

0 

75 
2-5 
0 

75 
25 
0 

100 
0 
0 

50 
50 

0 
Average of High, 
Slight and Low 
Score Relation-
ships 
Significant 
None 
Negative 

62 
29 

9 

60 
25 
15 

70 
30 

0 

60 
)+0 

0 

70 
15 
15 

70 
30 

0 

60 
30 
10 

The Interviews, in conjunction with questionnaire data, 

indicated that 

1# The influx of greater numbers of men Into teaching 

had done little, per se, to Improve the image of the pro-

fession, The occasionally assumed lack of quality among 

male teachers in our society still erists among some of 
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their femals colleagues* This atritudo die! not exist 

among women interview©es with a questionnaire score rela-

tionship of 1A-1P* 

2, Hen in the profession have tended to put more • • 

emphasis on the form than on the process. Women inter-

viewees occasionally indicated that they perceived their 

male colleagues in one of tiro ways'.' either they had retired 

into a secure, moderately well-paying and not too demanding 

jobj or they were in teaching temporarily, while working up 

to an administrative pos5.t5-.cn. In either case it was per-

ceived that male laziness or hierarchical ambition was 

encouraged by an inappropriate organizational structure# 

They believed good teaching w?.s sacrificed in either instance® 

Though this was a general impression, all wenen interviewees 

hastened to cite examples of men who were outstanding excep- • 

tions to this impression® 

Table XVI displays the Summary Condensation Form data 

which was tabulated from the responses given to interview 

question five: "What influence have women teachers had on 

teaching as a profession?" 

Most interviewees found this question rather difficult 

to answer, in that public school teaching in our society has 

a female connotation anyway® Two male teachers indicated 

that- this fact has tended to diminish the status of the 

profession, but most of the interviewees, including men, 

felt that the so-called "female image" of the profession 



was of little signif i canee« Throe men teachers mentioned 

that discontinuity in the teaching program was frequently 

caused by non-career type women teachers. Again, however 

most of the interviewees, including men, felt'that it was 

healthy for a female teacher to lead a normal family life, 

and to bring this balanced outlook back into the classroom 

during her middle age. 

TABLE XVI 

THE ATTITUDE OP INTERVIEWEES RESPONDING TO THE 
QUESTION ELICITING A REACTION TO THE EXTENT 

OP INFLUENCE WOMEN HAVE HAD ON THE 
TEACHING PROFESSION 

Score 
Classification All 

Junior 
High 

Senior 
High Men "W omen yrs. 

6+~ 
yrs, 

High Score Rela-
tionship (1A-1P) 
Significant 
None 
Negative 

{%) 

37 
63 
0 

{%) 

75 
25 
0 

{%) 

0 
100 
0 

m 
25 75 
0 

{%) 

50 
50 
0 

{%) 

25 
75 
.0 

CO 
50 
50 
0 

Slight Score 
Relationship 
Significant 
None 
Negative 

0 
75 
2> 

0 
100 

0 

0 
50 
50 

0 
50 
50 

0 
100 
0 

0 
75 
25 

0 
75 
25 

Low Score 
Relationship 
Significant 
None 
Negative 

25 
63 
12 

0 
100 
0 

50 
2^ 
25 

75 25 
0 

50 
50 
0 

2^ 
75 
0 

25 
50 
25 

Average of High, 
Slight and Low 
Score Relation-
ships 
Significant 
None 
Negative 

21 
6? 
12 

25 
75 
0 

17 
56 | 
25 

33 
50 
17 

33 
o7 
0 

17 ' 
75 1 

8 

25 
58 
17 
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The interviews, in conjunction with qv.estlo.Dnaire datat 

indicated that 

1, Any prejudice against women teachers a) bc-caus© 

their presence in the profession encourages a diminished 

image or, b) because they provide an element of discon-

tinuity to the educational program, was unfounded in the 

opinion of most interviewees. Questionnaire data, and 

subsequent interviews, found women teachers to be more 

autonomous in their thinking than men teachers, and that 

prejudicial views are more often directed by women teachers 

against men teachers, than by men teachers against; women 

teachers. 

2. VJomen teachers seemed to possess a high personally 

perceived autonomy, and an orientation toward competent 

classroom behavior, to a greater extent than men teachers. 

Men tended to be more interested in the "big picture" than 

women, and their sense of personal autonomy and classroom 

competence needed to be buttressed by an identification with 

a larger purpose and organisational structure. 

Table XVII displays the Summary Condensation Form data 

which was tabulated from the responses given to interview 

question six: "What influence have certification laws had 

on teaching as a profession?" 

Host interviewees felt that certification laws have had 

a negligible effect on the teaching profession. All but two 

of the interviewees favored lay and professional cooperation 
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In devising certification standards} bub differed'widely 

as to the ratio of representation, the level of government 

from which standards should be issued, and the nature of the 

standards# The two dissenters favored control of certification 

by professionals only. All believed that ethics should be part 

of an initial and continuing certification procedure,, 

TABLE XVII 

TKE ATTITUDE OP INTERVIEWEES RESPONDING TO THE 
QUESTION ELICITING A REACTION TO THE EXTENT 

OP INFLUENCE CERTIFICATION LAWS HAVE 
HAD OH THE TEACHING PROFESSION 

Score 
Classification All 

Junior 
High 

Senior 
High Men Women 

o~5 
yrs» 

6+ 
jn?s. 

High Score Rela-
tionship (1A-1P) 
Significant 
None ' 
Negative 

{%) 

13 
87 
0 

( f o ) 

0 

100 

0 

(%) 

25 
75 
0 

( f o ) 

0 
100 

0 

( f o ) 

25 
75 
0 

(50 
25 
75 J 
0 

( f o ) 

0 
100 
0 

Slight Score 
Relationship 
Significant 
None 
Negative 

25 
63 
12 

0 

75 
25 

25 
75 
0 

25 
75 
0 

0 
75 
25. 

25 
75 
0 

0 
75 
25 

Low Scoi'o 
Relationship 
Significant 
None 
Negative 

13 
8? 
0 

0 
100 
0 

25 
75 
0 

25 
75 
0 

0 
100 
0 

0 
100 
0 

25 
75 
0 

Average of High* 
Slight and Low 
Score Relation-
ships 
Significant 
None 
Negative 

17 
79 

k 

0 
92 
8 

25 
75 
0 

17 
83 
0 

8 17 
83 
0 

8 
8k 

8 
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The, Interviews, In conjunction with, questionnaire, data 

indicated that 

1, Certification laws are In need of improvement, and 

there should be more professional Involvement in their 

creation, according to most Interviewees, It is generally 

believed that certification requirements have had little 

real effect on improving the professional Image of teaching# 

2, The weakest aspect of present certification laws, • 

in- the opinion of most interviewees, is that they are more 

pertinate to the "length" than to the "depth" of require-

ments and standards. Only one interviewee assumed that 

increased length would automatically enhance depth; all 

others Indicated that one was not necessarily related to 

the other. No Interviewee knew how to institute more in-

depth requirements, except to raise teacher education 

entrance and evaluation standards. Most felt this bo be 

more important than placing an emphasis on inservice ethics 

enforcement. 

3, Senior high school teachers were most acceptant of 

present certification requirements, while women and junior 

high school teachers were most critical. This finding is 

in 15.ne with previous data, indicating that senior high, 

school teachers, as a category, tend to accept the status 

quo to a greater extent than other categories. Hen and. the 

least experienced teachers were also relatively acceptant 

of present certification laws, but not simply bec&.use they 
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accepted the status quo, Hon teachers, because of their 

somewhat more militant and organisationally oriented out-

look, tended to regard certification requirements as being 

irrelevant. Teacher competency was considered in terras of* 

instructional ability, so men teachers tended to dwell on 

academic preparation rather than initial and continuing 

"professional" development. The less experienced teachers 

were simply not aware enough of certification laws to 

oppose them# 

Table XVIII displays the Summary Condensation Form data 

which was tabulated from the responses given to interview 

question seven: "What influence have teacher education 

institutions had on teaching as a profession?"* 

Most of the interviewees felt that teacher education 

had little, if any, real effect upon teaching as a pro-

fession, Only two .of the twenty-four teachers interviewed 

were pleased with their professional preparation, and 'this 

positive opinion was retrospective® 

The interviews, in conjunction with questionnaire data, 

indicated that • ' • -

1. A13. interviewees who attained a score relationship . 

of XA-1P failed to give teacher education institutions 

credit for being either an influence on, or a detriment to, 

-the teaching profession. These teachers were not critical 

of teacher education, but simply unenthusiastic about its 

effect. As stated previously, teachers who scored 1A-1P 



TABLE XVIII 

THE ATTITUDE OF INTFRVMEES RESPONDING TO THE 
QUESTION ELICITING- A REACTION TO THE EXTENT 

OF INFLUENCE TEACHER EDUCATION 
INSTITUTIONS MVS; HAD ON THE 

TEACHING PROFESSION 

109 

Score 
Clas s ifleat i on All 

•Junior 
High 

Senior 
High Men W omen 

0-5 ' 
yrs. 

6+ 
yrs# 

High Score Rela-
tionship (1A-1P) 
Significant 
None : 
Negative 

X%) 

1 0 
100 

0 

(%) 

0 
100 

o : 

( i ) 
0 

100 
0 

(S) 

0 
100 

0 : 

(fo)' 
0 

100 
0 

( f ) 

0 
100 

0 

(fo) 0 
100 

0 

Slight Score 
Relationship 
Significant 
None 
Negative 

.37 • 
! 5o ; 

J A J 

5o 

3 \ 
25 

| 75 

1 0 

50 
50 
0 

25 
50 
25 

25 7$ 1 
0 

50 
25 
25 

Low Score 
Relationship 
Significant 
None 
Negative 

12 
77 
11 

2 : 50 p< • 

j 
0 

100 
0 

• 0 
75 
25 

• 

25 
75 
0 

25 
75 
0 

0 
75 
25 

Average of High, 
Slight and Loij 
Score Relation-
ships 
Significant 
None 
Negative 

16 
76 

8 

K ! 
58 1 
17 

8 
92 
0 \ 

17 
75 

8 

17 
75 

8 

17 
83 
0 

17 
66 
17 

tended to accept the status quo; and recommended changes 

only in responsible and realistic terns. 

2» Except for* a feeling by 1A-1P interviewees that 

teacher education vas of minimal worth in professional terms, 

no other pattern of opinion emerged which could be identified 

with a category of teachers» It was generally concluded, 

however, that teacher education could be strengthened by 
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Improving admission and evaluation standards .(also noted under 

certification lawsj, and by developing an internship much more 

comprehensive and stringent than present-day student teaching. 

Table XIX displays the Summary Condensation Form, data 

which was tabulated from the responses given to interview 

question eight: "What influence have public school adminis-

trators had on teaching as a profession?" 

TABLE; XIX 

THE ATTITUDE OP INTERVIEWEES RESPONDING- TO THE 
QUESTION ELICITING- A REACTION TO THE EXTENT 
OP INFLUENCE PUBLIC SCHOOL ADMINISTRATORS 

HAVE HAD ON THE TRACKING- PROFESSION 

Score 
C la s s if I ca 11 on All 

Juni or 
High 

Senior 
High . Men ¥ omen yrs« 

| 6* 
: yrs. 

High Score Rela-
tionship (1A-1P); 
Significant ; 
Nona 
Negative 

{%). 

13 
75 
12 

(%) 

25 
75 : 

0 ; 

{%) 
0 

75 
25 

{%) 
0 

ICO 
o : 

i%) 
25 
5o 
25 i 

(fo) 
25 
50 
25 

m 
0 

100 
_ o _ 

Slight Score 
Relationship 
Significant 
Hone 
Negative 

50 
37 : 

J - l 1 

75 
0 

25 

25 
75 | 
0 

75 
25 1 
0 

25 
50 
25 

25 : 
50 : 

:, ,2.£ i 

75 
25 
0 

Low Score 
R e la t i ons hip 
Significant 
None 
Negative 

5o 
25 
25 

5o 
50 
0 

5o 
0 

5o 

50 
25 
25 

£° 
25 
25 

75 
25. 
0 

25 
25 
50 

Average of H:;gh, 
Slight and Low 
.Score Relation-
chips 
Significant 
None 
Negative 

38 
k$ 
17 

5o-
ij.2 
8 

25 1 
r* r* 1 po 
23 

h 2 
5o 8 

33 
k2 
25 

L2 
la 
17 

33 
50 
17 

- * . . , ^ 1 
- 1, , , 
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The reaction to this question was"mixed, as evidenced 

by the table. Moat of the interviewees-were unable to give 

a definitive response, largely because they seemed to have 

difficulty in objectively disengaging from the administra-

tive organization under which fchey worked# Frequently 

responses concluded with a statement such as': "This is the 

way our principal is," or "1 can only speak from my experi-

ences in this school system," 

Ho valid information could be drawn from this data# 

Table XX displays the Summary Condensation Form data 

which was tabulated from the responses given to Interview 

question nine: "What influence have education associations 

had on teaching as a profession?" 

Most of the interviewees felt that education associa-

tions, at every level, have had a rather negligible effect 

on the status of teaching as a profession. 

The interviews, In conjunction with questionnaire data, 

indicated that 

1, Women and junior high school teachers were the 

least enthusiastic about the worth of associations, but 

none were openly critical. Hen and senior high school-

teachers were the most enthusiastic, but there was some 

open criticism as well® 

2. Among 1A-1P scoring Interviewees there was no 

criticism of associations, and some positive responses# 
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Those with lev? ccore relationships were more inclined to b© 

critical of associations. 

TABLE XX 

TEE ATTITUDE OP INTERVIEWEES RESPONDING TO THE 
QUESTION ELICITING A REACT I Oil TO THE ESTENT 
OP INFLUENCE EDUCATION ASSOCIATIONS HAVE 

HAD ON THE TEACHING PROFESSION 

Score 
Classification All 

Junior 
High 

Senior i 
High Men W omen 

0-5 
yrs. 

6+ 
yrs. 

High Score Rela-
tionship (1A-1P) 
Significant 
None 
Negative 

(%) 
25 
75 
0 

(%) 

0 
100 
0 

{%) ; 
50 
50 ; 
0 

( f ) 

50 
50 

: 0 

( f o ) 

0 
100 
0 

' ( f ) 

0 
100 
0 

( f o ) 

50 
50 
0 

Slight Score 
Relationship 
Significant 
None 
Negative 

37 
63 3 

0 

25 
75 
0 

50 
50 

• 0 

50 
50 
0 

25 
75 
0 

25 
75 
0 

50 
50 
0 

Low Score 
Relationship 
Significant 
None 
Negative 

12 
77 
11 

0 
100 
0 

2lj 

50 ; 
25 : 

25 
50 

0 
100 
0 

25 
75 
0 

0 
75 
25 

Average of High, . 
Slight and Low 
Score Relation-
ships 
Significant 
None 
Negative 

25 
71 

k 

8 
92 
0 

k2 
50 

8 ' 

h2 
50 
8 

8 
92 
0 

17 
83 
0 

33 
59 

8 

3« Following the previously noted pattern, women and 

junior high school teachers tended to be uninterested in 

accepting the organisational status quo. This was also true 

of those with low score relationships. These categories of 



•• • •• • = . •' 113 

teachers thought of the associations in terras of lobbying 

power1 and strength by numbers, and were respectful of the 

improved salaries and working conditions that ^as a con-

sequence of this syndrome. Pew, however, could feel that . . 

tho local, state or national associations were really 

"theirs," The adjective "the" invariably preceded the 

word "association," replacing the more intimate adjectives 

"my" or "our," This lack of intimacy was, to some degree, 

noted in the comments of all interviewees. Ho interviewee 

was able to propose an alternative to conventions, publica-

tions, newsletters and other means of creating liaison with 

a membership, currently being used by national and state • 

associations. Ironically, local associations were criticized 

for not being "powerful" enough, and were dismissed as being 

an inadequate link with the larger associations. In one ) 

school system used in this study the local association was 

viable, but some of the interviewees felt, or reported, 

that district teachers were often disenchanted with the 

organisation's approach in handling professional affairs® 

Table XXI displays the Summary Condensation Form data 

which was tabulated from the responses given to interview 

question ten; ,rW.hat influence .nave teacher unions had on 

teaching as a profession?" 

There was very little acceptance of teacher unions by 

inteu'vievoes* Two male senior high school teacher-interviewees 

indicated that they would join a teacher union if one existed 



TABLE XXI 

THE '"ATTITUDE OF INTERVIEWEES RESPONDING TO THE 
QUESTION ELICITING A REACTION TO THE EXTENT 

OF INFLUENCE TEACHER UNIONS HAVE 
HAD ON THE TEACHING PROFESSION 

Illj. 

Score 
Classification All 

Junior 
High 

Senior 
High Men Women o-5 

ypa« 
6+ 
yrs» 

High Score Rela-
tionship (1A-1P) 
Significant 
None 
Negative 

($).. 
0 

25 
75 

( f ) 

0 
0 

100 

( f o ) 

0 

50 
50 

( f ) 

0 
25 
75 

($) 

0 
25 
75 

{%) 
o : 

25 
75 

( f o ) 

0 • 
25 
75 

Slight Score 
Relationship 
Significant 
None 
Negative' 

25 
0 

75 

25 
0 

75 

• 25 
0 

75 

25 
0 

75 

25 
0 

75 

5o 
0 

5o 

0 
0 

100 

Low Score 
Rel^ t:l onship 
Significant 
None 
Negative 

12 
11 
77 

0 
25 
75 

25 
0 

75 

25 
25 : 
50 1 

0 
0 

100 

0 
0 

l e d 

25 
2.5 
50 

Average of High, 
Slight and Low 
Score Relation-
ships 
Significant 
None 
Negative 

12 
12 
76 

8 
8 
8lj. 

17 
17 
66 

17 
17 
66 

8 
8 

8U-

"17 
8 I 

75 

8 
17 
75 

:ln their school district. One female junior high school 

teacher was very sympathetic with militant behavior, but 

not In favor of unions per se» Other responses which could 

be labeled above the negative category were made from, the 

viewpoint that unions might be necessary in some areas, but 

would not be- necessary or- successful in Texas, or a specific 

Tescas locality* 
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ITo analytical breakdown according be respondent category 

,or score-relationship was feasible in dealing with the data 

concerning teacher unions•. Most interviewees were not 

familiar enough with the organization and purposes of teacher, 

unions to give definitive responses. 

Question X 

Research question X was "What are the implications of 

bhese relationships in evaluating objectives for organiza-

tions interested in teacher development?" This question 

was treated in Chapter V. 

In summary, there was a tendency among questionnaire 

respondents to sense a rather high personally perceived 

autonomy, except in regard to subject-matter expertise, and 

in designing and effecting curricula. Questionnaire'and 

interview data Indicated a possible low level of profes-

sional activity among study subjects, though this judgment 

was based on.no comparative data, and is therefore not 

conclusive. Among all questionnaire respondents percent 

attained a high score relationship, and 15 percent of these 

relationships were at a high profile (1A-1P). Among junior 

high school teacher-respondents attaining a high score 

relationship, a greater percentage than that detected 

among all respondents was at a low profile. The reverse 

was truft of senior high school teacher-respondents attain-

ing a high score relationship, as their profile was higher 
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than that among all respondents® Thirteen percent of 

teachers in these three respondent categories attained a 

low scox'e relationship® 

Men with high score relationships tended to maintain 

a comparatively high score profile» A larger percentage 

of men respondents received a .low score relationship than 

any other category® There was a large percentage of men 

who tended to be professionally active, while maintaining 

a low personally perceived autonomy. The opposite condition 

appears to be true with women teacher-respondents, who tend 

to perceive a personal autonomy without being especially 

active professionally. 

A large percentage of less experienced toacher-

respondents attained a high score relationship in conjunction 

with a low profile® There was an opposite tendency among 

more experienced teachers, but overall it 'was more diffi-

cult to characterize this category than the others. 

Prom the interviews, combined with questionnaire data, 

it was found that less experienced teachers were more 

enthusiastic professionally than other categories, but 

this was not manifested in a high level of professional 

activity and personally perceived autonomy. Women teachers 

were also enthusiastic professionally and relatively in-

active in professional groups, but fchey did possess a high 

personally perceived autonomy® Those interviewees with, 

high score relationships, high profiles, were more cautious 
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in their reia&rks khan teauhsra in other categories; a iiif 

percentage than in any other category offered "middle-of-

the-road" responses. Women interviewees, were more optimistic 

than men in assuming that teaching will become a profession' 

similar to the classical mold, A majority of the men inter-

viewees either openly stated, or strongly inferred, that 

teaching would never become a classical profession; rather 

it was becoming a "new"' profession of competent and dedicated 

employees® 

Many women teachers were critical of their male col-

leagues, while the criticism that men teachers directed 

toward their female colleagues was less pronounced. As a 

group, men teachers were often characterised a* being la^y, 

for maintaining a negative "coach" image, and for building 

organizational kingdoms to satisfy their own personal 

ambitions. Though it was conceded that program discontinuity 

was often caused by bhe lack of a career orientation among 

women teachers, most interviewees (including men) felt that 

this was better than the "old-maid" teacher syndrome of the 

past. It was also indicated that women were more oriented 

toward classroom competency than men; that the teaching act, 

per se, 'was of greater interest and concern to women. Men 

tended to be more concerned with the entire educational 

syndrome. Exceptions tc these general impressions were 

cited by all interviewees. 
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interviewees ^ensr-eXly concluded that certification 

requirements have had little real effect on the image or 

quality of the teaching profession. The lack of depth in 

instituting these requirements was cited as being the most 

critical- drawback. Senior high school teacher-interviewees 

were most inclined to accept present certification procedures, 

men tended to regard the procedures as being irrelevant,, and 

the least experienced had insufficient understanding of the 

procedures to give definitive responses. An attitude similar 

to that concerning certification requirements was detected 

in comments made about teacher education institutions. 

Interviewees with a high relationship, high profile on the 

questionnaires were neither complimentary nor critical of 

teacher education, but the teachers in other score categories 

could net be so easily classified. Most interviewees wanted 

to see higher admission and evaluation standards, and a 

more extensive teacher internship process, 

ITo valid information could be drawn from the data 

concerning the attitude toward school administrators. 

The interviewees indicated that education associations 

have had a somewhat negligible effect on the image or • 

quality of teaching as a profession, uromen and junior 

high school teachers were the least enthusiastic and the 

least critical of associations, while men and senior high 

school teachers rated high in both categories. These 

interviewees with low score relationships were more critical 
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of acsociations than 'chose -/ith hijjh- relationships, high 

profile, Most interviewees were net interested in seeing 

teacher anions come to their locality, though two were. A 

few thought that unions might be appropriate elsewhere. 

Most interviewees were not familiar enough with teacher 

unions to give definitive responses# 



CHAPTER V 

SUMMARY. PUDDINGS, CONCLUSIONS, REGOKMENLAT1ONS 

AND IMPLICATIONS 

Summary 

The problem of this study was to determine the rela-

tionship between personally perceived autonomy and the 

extent of professional activity of secondary teachers. The 

purposes of this study were 1) to ascertain the extent to 

which the personally perceived autonomy of secondary" school 

teachers relates to their professional activity, 2) to 

examine some of the causes underlying a high or low rela-

tionship displayed by various fcategories of groups and 

individuals, and 3) to analyse the implications of this " 

relationship for use by organizations interested in teacher 

development in evaluating their objectives. To carry out 

the purposes of this study, research questions were form-

ulated* 

The related literature was subdivided into five 

sections—the personally perceived autonomy of teachers, 

the professional behavior of teachers, teacher education 

as a means of developing a professionally-oriented personally 

perceived autonomy and teacher association programs as a 

means of developing a professionally-oriented personally 

perceived autonomy* 
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Teacher Professionalism Questionnaire "A", "Professional 

Activity" was developed to determine the extent of profes-

sional activity among study participants. Teacher Profes-

sionalism Questionnaire "B", "Perception of Autonomy" was • • 

developed to determine the extent of personally perceived 

autonomy among study participants. The final form of 

questionnaire "A" contained forty-four items under five 

sections: organization membership, special organizational . 

service, professional service and literature, inservicc and 

graduate education and teaching as a career. The final 

form of questionnaire "B" contained ten items. An inter-

view summary form was constructed to retain and categorize 

the responses of twenty-four interviewees. A summary con-

densation form was developed to further categorize inter-

view information according to group tendencies. 

The questionnaire respondents in this study were 

faculty members at eleven secondary schools in the Educa-

tional Service Center, Region XX area• The twenty-four 

interviewees were selected faculty members at these eleven 

schools. Interviewees were selected randomly on the basis 

of questionnaire score relationship, sex, level of secondary 

school teaching (junior or senior high), and teaching 

experience. The interviewees were intended to be a repre-

sentative sample of the questionnaire respondents who, in turn, 

were to be a representative sample of all secondary school 

teachers in the Region XI area. 
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Data were collected between•September 1 and December 8, 

1970. Questionnaires wore distributed either by mail or 

hand to £07 secondary school teachers in Region XI. Of that 

number, 167 completed questionnaires were returned, and 2J| • • 

respondents were interviewed# 

In the presentation and analysis of data, Chapter.IV, 

tables were used to report raw data, percentages and ten-

dencies. In section one of Chapter IV a description of 

questionnaire respondents was given* Section two contained 

a description of the interviewees® Section three was an 

examination of the individual research questions, accomplished 

through the presentation of tabular and explanatory information, 

Findings 

The findings herein derived are not assumed to be valid 

for population groups other than those represented in the 

study. The data for this study were obtained between 

September 1 and December 18, 1970, in the Education Service 

.Center, Region XI, so the findings are pertinent to that 

period only, 

1. There was a tendency among questionnaire respondents 

to sense a high personally perceived autonomy, except in 

regard to subject matter expertise and in designing and 

effecting curricula. 

2,, Because questionnaire respondents affirmatively 

answered a mean of 15J46 of forty-four items pertaining to ' 



123 

professional activity* they are assumed to be inactive pro-

fessionally® 

3. There was a tendency for all questionnaire respon-

dents to sense a high personally perceived autonomy, while 

functioning at an apparently low level of professional ac-

tivity, This was especially true of women teachers. 

Ij-e Junior high school teachers who attained a high 

questionnaire score relationship between personally perceived 

autonomy and professional activity tended to maintain this 

relationship at a lower profile than did the total respondents„ 

5# Senior high school teachers who attained a high 

questionnaire score relationship between personally perceived 

autonomy and professional activity tended to maintain this 

relationship at a higher profile than did. the total respon-

dents who attained high score relationships, 

6® A greater percentage of men respondents received a 

low score relationship between personally perceived autonomy 

and professional activity than any other category, usually 

in the direction of high professional activity and low 

personally perceived autonomy* 

7* Men teachers who attained a high questionnaire 

score relationship between personally perceived autonomy and 

professional activity tended to maintain this relationship at 

a higher profile than did the total respondentse 

8. More r;ie;'i than women teachers were interested in organi-

zational matters, such as administrative considerations in the 

education enterprise. 



1 Pli-

es p.ajoeit^ oi' t-r/3 interviewees e i w r open.iy 

stated* 05:' stron^lv inxVtn'sd* that teaching would never 

become a classical profession. Rather, it was becoming a 

"new" profession of competent and dedicated employees, 

10, Of women respondents receiving a low score relation-

ship, more tended toward low professional activity and high 

personally perceived autonomy, 

11, Women teachers tended to be enthusiastic profession-

ally and relatively inactive in professional groups,.but they 

possessed a high personally perceived autonomy, 

12, Women interviewees were more optimistic than men in 

assuming that teaching, will become a profession in the clas-

sical mold, 

13® Women teachers tended to be more critical of their 

male colleagues, in terms of (detracting from a professional 

image and effectiveness, than were men of women teachers, 

ll|_. Most interviewees {including men) considered women, 

as a teacher group, to bo effective classroom teachers and 

that their lack of career continuity was a greater asset 

than liability® 

15. "ost interviewees (including men) indicated that 

•women teachers were mere oriented toward classroom com-

petency, per oe, than were men, 

lo,, A greater percentage of less-experienced teachers 

tnan any otner group attained a high score relationship, in 

conjunction with a low profile® 
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l'/'« Less s:i'.oer aohGs tended to he tnore 

enthusiastic professionally than obher categories of 

teachers, but this was not manifested in a high level of 

professional activity and personally perceived autonomy, 

18® There was a tendency for the more experienced 

teachers to attain a high score relationship in conjunction 

with a high profile, • ' • 

19, Interviewees with high score relationships, high 

profiles, tended to be more cautious in their interview 

remarks than teachers in other categories, 

20, Teachers tended to regard certification laws, 

teacher education institutions and professional associations 

as having a negligible effect upon the quality or image, of 
« 

professional teaching. Teachers with a low relationship 

between personally perceived autonomy and professional activity 

were more critical'of existing professions.! institutions than 

teachers with a high relationship, high profile, 

21, Women and junior high school teachers were the least 

enthusiastic and the least critical of education associations, 

while men and senior high school teachers were high in both 

categories, 

22 » Interviewees with lo\tf score relationships were more 

critical of associations than those with high score relation-

ships, high profiles. 

23# Interviewees generally disapproved of teacher unions 

coming to their localities, but most were unfamiliar with the 

goals and organization of unions. 
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2;;.,, up 'valid infomat5.on could be drawn from the data 

concerning the attltu.de toward school adminis t rators. 

Conclusions 

An analysis of findings resulted in the following 

conclusions i 

1. Because of the low overall relationship and profile 

"between professional activity and personally perceived 

autonomy among teachers, it was concluded that one would not 

support the other to the extent that teachers could "be clas-

sified as professionals, 

2» Because wonen teachers tend to be inactive profes-

sionally, and men teachers are dependent on an organizational 
t 

hierarchy, it was concluded that both groups do not manifest 

autonomously professional behavior, 

3. Senior high school teachers were more; professionally 

active and functioned at a higher level of autonomy than 

other groups, but they rated high in these areas because 

they tended to accept the status quo, not because' of a 

profess i ona1 via b ility# 

I]-. There was no adequate medium for new teachers to 

contribute their enthusiasm and fresh. perspective, nor to 

receive adequate guidance concerning the activity and meaning 

of the teaching profession. 

Because teachern regarded the available vehicles 

for professional development (certification laws, teacher 
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education institutions and asseolations) as being inef-

fectual, thev did not have an interest in using them for 

developing their own professional potential, nor for that 

of their colleagues. In short, they were not professionally 

accountable* 

6# The teachers who were most knowledgeable, profes-

sionally mature and in the best position to effect change 

were less enthusiastic about moving away from the status 

quo than their colleagues who rated lower in those cate-

gories# Though this may be a natural phenomenon, it is 

particularly serious in the light of collateral findings 

and conclusions, since teacher autonomy can be attained 

only after change occurs* -

Recommendations for .Future Research 

The conclusions arrived at should be regarded as 

tentative, and as tending to point toward 1} the strength 

and direction of the relationship between personally per-

ceived autonomy and professional activity of secondary 

school teachers, and 2) the causes of this relationships 

Further studies could confirm* reject or modify the 

c one It: s ions* 

la It is recommended that a study be conducted of the 

professional activity of secondary school teachers over a 

wider geographic area than Region XI, in order to determine 

if the narrower sample was a valid representation, ' • 
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2* It is recommended that the professional activity 

of teachers be compared to the activity of members of other 

professional groups, so that the results of a comparison 

rc&y provide more valid evidence of high or low activity • • 

among teachers# 

3* It is recommended that the professional activity 

of secondary teachers be compared to the professional 

activity of elementary teachers, This information would 

be of value in determining the category of teacher who is 

least likely to assume an active and supportive role in 

associations and other elements of the educational 

structure® 

).«.» Xfc is recommended that the personally perceived 

autonomy of teachers be compared to the personally perceived 

autonomy of members of other professional groups, so that 

the results of a comparison may provide more valid evidence 

of a high or low personally perceived autonomy among 

teachers. 

It is recommended that the personally perceived 

autonomy of secondary teachers be compared to the personally 

perceived autonomy of elementary teachers, • This information 

would be of value in determining the category of teacher 

who is least likely to sense a personally perceived autonomy 

in h5.s professional position, 

6» It is recommended that a study of various techniques 

of assisting the beginning teacher to become more active 
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pt»ofe*ssionally, and to attain a hJghor level of personally 

perceived autonomy, should bo undertaken. A technique 

which could, accelerate the. "professionalising" of new 

teachers might alleviate later alienation and teacher 

turn-over. 

7» It is recommended that a study of various techniques 

of assisting men teachers to become more interested in class-

room teaching, per se, be conducted. If this is possible, . 

one hypothetical result might be a higher personally perceived 

autonomy. 

8, It is recommended tha't a study of various techniques 

of assisting women teachers to become more interested in • 

professional organizations be conducted, 

9. it is recommended that a study of various group 

dynamics techniques in involving all teachers in devising 

certification requirements, and in determining the programs 

of teacher education institutions and education associations, 

be conducted. Teachers with an already high relationship, 

high profile, between professional activity and personally 

perceived autonomy rarely possess the innovative zeal of 

other categories of teachers. 

Impli c at i ons 

There are certain implications which may be considered: 

1. All institutions and organizations interested in 

teacher development should begin programs wherein teachers 
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viho do not new possess a high relationship and profile 

between professional activity and personally perceived 

autonomy can be more involved. The interviews seemed to 

indicate that a cadre of omfcudsman-like personnels employed 

by schools of education and state professional associations, 

might serve this purpose. Also, one or two teachers in 

each school faculty might be identified, and given training 

in group dynamics techniques. This would be done in order 

to make faculty groups more viable, since they appear to 

be more logical units to represent basic teacher interests 

than are district level associations. This is not meant 

to preclude the existence of district level associations, • 

which are best able to coordinate negotiations and grievance 

procedures, as well as certain other political and legalistic 

activities, 

2. Classroom teaching must become measurable, and 

better accepted as a professional discipline. Some .inter-

views reflected a favorable view of teacher accountability 

or staff differentiation concepts as methods of measuring 

quality* but most teachers were dubious. Men teachers would 

possibly become more serious classroom teachers if they were 

rewarded for teaching excellence through increased status or 

salary. It is also possible that an elitism in professional 

membership would accomplish the same end, though standards 

establishing this elite might possibly be as artificial as 

certification requirements may be today* 
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Professional associations snould seek legal autonora J) <fc 

only after they have investigate-':') the viability of their 

organizational structures,• The preliminary evidence provided 

by this study is that tcachers are not ready for the responsi-

bilities a legal autonomy would demand. Teachers sense a 

distance between themselves and their professional organiza-

tion. Many who are professionally active are also dependent 

on organizational politics and policies* Many who sense a • 

personally perceived autonomy do so without the reinforcement 

of their professional association, it takes considerable 

time for nettf teachers to attain a professionally oriented 

personally perceived autonomy, • 

!u If subsequent studies substantiate the evidence 

that teachers are not ready to accept a professionally 

autonomous role, a radical revision in the structure of 

professional associations and teacher education institutions 

might be justified# 



APPEK'DIX A 

TEACHER PROFESSIONALISM QUESTIONNAIRE 

Personal Data and Questionnaire As 

"Professional Activity" 

Name Home Phone_ _____ School Phone_ 

School City/Town _ 

Amount of Teaching Experience (years) Highest Degree 

Attained Type of Teaching Certificate .Held 

Sex 

Are most of the students you teach at the high school level 

(10-12) or the junior high school level (7-9) ?• (circle one) 

high school junior high school 

If no inconvenience other than less than an hour of your time 

was involved, would you he willing'to share your views on 

professionalism in an interview? (circle one) 

ye 3 no 

Please place a check on the appropriate line In either the 
"yes" or "no" column. Hake any statement which qualifies an 
answer in the space provided for comment. 

SECTION I: Organization Membership Yes No 

Do you belong to: 

1, the Texas State Teachers Association 
and/or the Texas Classroom Teachers 
Association? 

132 
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J>iO 

a„ Did you at toxic! at least one convention 
of either of these organizations during -
the past two years? 

b» Did you participate in at least one 
workshop of either of these organiza-
tions during the past two years? 

2« the national Education Association? 

a. Did you attend at least one H.E.A. 
Convention during the past two years? 

b. Did you participate In at least one 
N.E.A. workshop during the past two 
years ? 

3. the local Classroom Teachers Association 
and/or a local affiliate of the Texas 
State Teachers Association? 

a. Do you regularly attend meetings of 
either of these associations? 

b» Are you a member of at least one 
committee of either of these associa-
tions? 

I|. an association to advance 'the better 
teaching of a subject discipline? 

a. Did you attend at least one convention 
of this association during the past 
two years? 

b. Did you participate In at least one 
workshop of this assoc5.ation during 
the past two years? 

an association to advance the development 
of special teachers/ such as teachers of 
remedial reading, the handicapped, etc.? 

a. Did you attend at least one convention 
of this association during the past two 
years? 

b. Did you participate in at least one work-
shop of this association during the past 
two years ? 
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Yes Ho 

6. any other association -which serves the 
education profession, and in which you 
consider yourself.active? 

Comment 

SECTION II: Special Organisational Service Yes No 

Have you served, or are you now serving as: 

1« an officer in a local teachers association? __ 

20 an officer In a county-wide teachers 
association? 

3. an officer In a state teachers association? 

1,1, a faculty representative to an association 
conference, such as a delegate assembly? 

G orament 

SECTION III: Professional Service and Literature Yes No 

1» Do you subscribe to two or more journals 
relating to professional education? 

2» Have 57ou ever submitted an article to a 
professional journal? 

3. Have you ever had an article published by 
a professional journal? 

h.t Have you ever edited a professional hand-
book, newsletter or journal? 

5* Have you sponsored, or participated in, a 
teaching program considered to be innovative 
by your colleagues or admrinistrators? (e.g. 
team-teaching, special reading) • -

6* Have you served on school, evaluation teams, 
such as those sponsored by the Southern 
Association of Schools ar. d Colleges or 
the Texas Education Agency? 
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Yes No 

7e Have you contributed to, or attended, 
seminars or %*o2»ksbops sponsored by Educa-
tion Service Center# Kegion 11? 

8# Have you spoken to a lay group as a repre-
sentative member of the education 
profession? 

9a Have you ever assisted in the preparation 
of a curriculum guide or course of study? 

10, Have you ever served on a textbook-
selection committee? 

11, Do you voluntarily serve in supervising 
.extracurricular activities in your 
school? 

C omraent 

SECTION IV: Xnservice and C-raduate Education Yes No 
6 

1. Have you served as cooperating teacher for 
a student teacher on one or more occasions? 

2. Have you ever been in charge of at least 
one aspect of an inservice education 
program? ' 

3» Have you been admitted to a masters degree 
program? _ • 

h.» Have you accumulated at least six semester 
hours toward a masters degree? • 

5® Do you hold a masters decree in an academic 
field? " 

6% Do you hold- a masters degree in a field of 
education? 

7. Have you been admitted to a program beyond 
the masters degreet such as a program lead-
ing to special ceri;ificaticn in an area of 
counseling or supervision: or EdS, EdD, 
etc»" 
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Yes No 

8, Have you acemulate<2 at least twelve 
semester hours in a post-masters degree 
program? 

9* Have you participated In any Federally 
sponsored workshops for the improvement 
of teaching in a particular field, or for 
further professional development? 

10» Have you participated in any educational 
conference sponsored by a university, or 
another institution, which concentrated on 
an area such as the Improvement of the 
teaching of reading, math, or some other 
suhiect field? 

Comment 

SEGTiOK V: Teaching as a Career Yes Ho 

1. Do you presently consider education a career 
In which you will remain until retirement? _____ _ 

2. Do you presently plan to remain in public 
school teaching rather than move to some 
other position within the field of educa-
tion, such as counseling or administration? _____ 

3* Do you hold a life-membership in any profes-
sional education association? 

C eminent 



APPENDIX B 

TEACHER PROFESSIONALISM QUESTIONNAIRE 

Questionnaire 3, "Perception of Autonomy 

Please place a check above the answer you consider appropriate, 
and make any statement which qualifies any of your answers in 
the space provided for comment. 

Do you consider yourself: 

1. a member of a profession? 

Definitely To Little To Some Definitely 
No Extent Extent Yes 

2* a self-reliant diagnostician of learning problems? 

Definitely. To Little To Some Defiritoly 
No Extent • Extent • Yes 

3« free to develop your own classroom teaching method? 

Definitely To Little To Some Definitely 
No Extent Extent Yes 

![.« generally respected for the professional service you 
render? 

Definitely To Little To Some Definitely 
No Extent • Extent Yes 

• respected as an expert in your subject field? 

Definitely To Little To Some . Definitely 
No Extent Extent Yes 

1 -> »7 

-1- J I 
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6® a self-reliant professional agent in evaluating 
student progress? 

Definitely To Little To Some Definitely 
No - Extent Extent Yes 

7« a self-reliant agent in matters relating to student 
discJ.pline? 

Definitely To Little To Some Definitely 
No Extent Extent Yes 

8# a member of a professional group responsible for 
designing curriculum? 

Definitely To Little To Some Definitely 
No Extent Extent Yes 

9* a part of a professional group in which the members 
work together to effect curriculum design? 

Definitely To Little To Some Definitely 
No Extent Extent Yos 

10, respected as a professional person by members of 
your civic c onmun i t y ? 

Definitely To Little To Some Definitely 
No Extent Extent Yes 



APPENDIX C 

In t e r v i cvr Stroma r .7 oivs. 

Subjoct1s Name 
Teaching^ Teaching Experience^ 

Sex Cfrade Level 
Score Relationship 

Cla s s if ica t or y Stat ement s 

A significant- so-
cietal influence, * 
a professional 
shaper of values 
and mores 

Question 
1 

Teaching 
Today-

Question 
2 

Teachina 
as it 
'Should 

Be 

Question 
3 

Teaching 
a s i t. 

Will Be 

Societal influ-
once is 1 irnited 
by professional 
ema s c i? la t i on: 
low teacher 
status limits 
their influ-
ence to the po~ 
siti on of tools 
in a system of 
instruction 

Societal influence 
is nonexi.te.nt or-
negative: profes-
sional tes chops 
serve as a detri-
ment to the build-
ing of societal 
values and mores 

, _L . 
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(Professional Characteristics Section) 

ClassifIcatory Statement 

A significant 
factor in the 
professional!-
zation of 
teachers 

Question 
k 
Men 

Teachers 

Question 
5 

W omen 
Teachers 

7u\. 

• , ' 5 
plays no 

roie m one 
nature or 
quality of the 
profession 

A significant 
factor in re-
ducing the 
professional 
stature of 
teaching 
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(Structure of Teaching Section) 

Classificatory Statements 

The Professional- Professionaliza- A definite detrl-
Ization of tion has not been rrient to the growth 
teachers has been affected one way of the teaching 
positively or the other profession 
affected 

Question 
6 

uer'Gxf.i." 
cation 
Laws 

Question 
? 

Teacher 
Educa-
tion 
Schools 

Question 
8 

Public 
School 
Admini-
strator, 



lh.2 

(Teach.ing Assoc la t i on s ) 

Cla s s ifica t ory Statements 

Services and 
other activities 
have signifi-
cant 1y enhanc e d 
the teaching 
profession, and 
the stature of 
the individual 
teacher 

The organization's 
strength has been 
increased "but it 
has had little 
effect on the 
professional 
competence of 
the individual 
teacher 

The activities of 
the organizations 
have hindered the 
professional de-
velopment of in-
dividual teachers j, 
and hurt the 
image of teaching 
as profession 

Question 

Educa-
tion 
Associ* 
ations 

Question 
10 

Teacher 
Unions 



A PPEiiDIX D 

SUKMA.RI CONDENSATION P O M 

Teacher category being analyzed: 

All study participants Women secondary school 
Junior high school teachers teachers 
Senior high school teachers l Teachers with 0-*5> yrs. exp._ 
Men secondary school teachers^ Teachers with 6+ yrs, exp»_ 

I# Those with a high relationship between personally perceived 
autonomy and professional activity (1A-1P): High Profile 

A. Teaching As It Is 

Significant influence in our society 
Limited influence in our society 
Wo influence in our society 

B. Teaching As It Should Be 

Significant influence in our society 
Limited influence in our society 
No influence in cur society 

C# Teaching As It Will Be 

Significant Influence in our society 
Limited influence in our society 
No influence in our- society 

Men Teachers 

Positive effect on the profession 
No effect on the profession 
Negative effect on the profession 

I:;, ¥ omen T e a che 1* s-

.Positive effoct on the profession 
?{o effect on the profess lor:. 
11 a t •» */e ef feo t on t b e pi> o: e c? s 1 on 

lii.3 

/C 
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F« Certification Lavs ' % 

Positive effect on the profession 
Ho effect on the profession 
Negative effect on the profession 

G-. Teacher Education Institutions 

Positive- effect on the profession 
No effect on the profession 
Negative effect on the profession 

H« Public School Administrators 

Positive effect on the profession 
No effect- on the profession 
Negative effect on the jDrofession 

It Education Associations 

Positive effect on the profession 
No effect on the profession 
Negative effect on the profession 

J* Teacher Unions 

Positive effect on the profession 
No effect on the profession 
Negative effect on the profession 

II# Those with slight relationship variations 
(1A-2P), (2A-3P), (1P-2A), .(2P-3A). 

A. Teaching As It Is 

Significant influence in our societ3'" 
Limited influence in our society-
No influence in our society 

3# Teaching As It Should- Be 

Significant influence in our society 
Limited influence in our society 
No influence in our society 

C. Teaching As It Will Be 

Significant influence in our society 
Liiiil t e u in flu one & 
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Men Teacher's % 

Positive effect on the profession 
Wo effect on the profession 
Negative effect on the profession 

E» Women Teachers 

Positive effect on the profession 
No effect on the profession 

. • Negative effect on the profession. 

Ft Certification Laws 

Positive effect on the profession 
No effect on the profession 
Negative effect on the profession 

G« Teacher Education Institutions 

Positive effect on the profession 
No effect on the profession 
Negative effect on the profession 

H. PUblic School Administrators 

Positive effect on the profession 
No effect on the profession 
Negative effect on the profession 

I® Education Associations 

Positive effect on the profession 
No effect on the profession 
Negative effect on the profession 

J. Teacher Unions 

Positive- effect on the profession 
No effect on the profession 
Negative effect on the profession 

ill. Those Kith, a low relationship between personally 
oerceived autonomy and professional, activity; 

. 1C1A-3P), (1P~3A). 

A, Teaching As It Is 

Significant influence in our society 
I.halted influence in our aoeioty 
l'!o influence ir. our soviet---
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Be Teaching As lb Should Be 

Significant influence in our society 
Limited influence in our society 
Ho influence in our society 

C„ Teaching As It Will Be 

Significant influence in our society 
Limited influence 5.n our society 
Mo influence in our society 

D. Men Teachers 

Positive effect on the profession 
No effect on the profession 
Negative effect on the profession 

E, Women Teachers 

Positive effect on the profession 
No effect on the profession 
Negative effect on the profession 

P«, Certification Laws 

Positive effect on the profession 
No effect on the profession 
Negative effect on the profession 

G-«, Teacher Education Institutions 

Positive effect on the profession 
No effect on the profession 
Negative effect on the profession 

H„ Public School Administrators 

Positive effect on the profession 
No effect on the profession. 
Negative effect on the profession 

I® Education Associations 

Positive effect on the profession 
No effect on the profession 
Negative effect on the profession 

J « T e & c h e r "Jr;. 01 i s 

•Positivt.. effect er v;he profession 
No effect en i";;: J 
Negative effee'' •' .".-'ofessicn 

c? 
JO 
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TENTATIVE TEA.CHER PROFESSION/, 3',ISM QUESTIONNAIRE Af 

"PROFESSIONAL ACTIVITY" 

SECTION I: Organization Membership Yes No 

Do you. belong to: 

1, the Texas State Teachers Association? ( 

a® Did you attend at least one T.S.T.A. 
Convention in the- past two years? -

b® Did you partic5.pate in at least one 
T.S.T.A, Workshop in the past two 
years? 

2» •the National Education Association? 

a. Did you attend at least one N.E.A.. 
Convention in the past two years? 

b« Did you participate in at least one 
N.E.A, Workshop in the past two years? k 

3, the local Classroom Teachers Association? _____ 

a# Do you regularly attend meetings of 
the association? 

bP Are you a member of at least one com-
mittee of tlis local association? 

• Li.« an association to advance the better 
teaching of a subject discipline? ^ 

a. Did you attend ab least one convention 
of this association in the past two 
years? 

b„ Did you pariioipate in ab least one' 
workshop of this esr-c-oiytlon in the 
•oast two r~i 

,/ w - -

ih:i 



5>, an association to advance the better con-
duct of apodal teachers. such as teachers 
of the handicapped? 

a. Did you attend at least one convention 
of this association in the past two 
years ? 

be Did you participate in at least one 
workshop of this association in the 
past two years? 

C oraraent 

SECTION II: Special Organizational Service 

Have you served, or are you now serving as: 

1® an officer in a local teachcrs association? 

2t> an officer in a county-wide teachers 
association? 

3« an officer in a state teachers association? 

l<.«. a faculty representative to an association 
conference, such as a delegate assembly? 

Comment 

U4.8 

Yes "No 

SECTION III: Professional Service and Literature 

1» Do you subscribe to two or more journals 
relating to professional education? 

2, Have you ever contributed an article to a 
professional journal? 

3» Have you ever had an article published by 
, a professional journal? 

lie Have you ever edited a professional hand" 
books newsletter, or journal? 

5® Have_ you sponsored, or participated in, a 
teaching program considered to be innovative 
by joar colleagues or adninistrators (e#g„ 
tean-toaehiug. o'peeial readi':,-;) 



6e Have you served on school evaluation teams, 
such as those sponsored by the Southern 
Association of Schools and Colleges or the 
Texas Education Association? 

7« Have you contributed to, or attended, 
seminars or workshops sponsored by Educa-
tion Service Center, Region 11? 

8e Have you spoken to a lay group as a repre-
sentative member of the education profession' 

9* Have you ever assisted in the preparation of 
a curriculum guide or course of study? 

10» Have you ever served on a textbook-selection 
committee? 

11« Do you voluntarily serve in supervising 
extracurricular activities in your school? 

ll\-9 

Yes No 

Comment 

SECTION IV: lnservice and Graduate Education 

1. Have you served as cooperating teacher for 
a student teacher on one or mere occasions? 

2» Have you ever been in charge of at least 
one aspect of an inservice education 
program? 

3* Have you taken an average of at least one 
semester hour of graduate level professional 
education courses, or academic courses, 
every year since entering the teaching 
field? 

i t . Have you been admitted to a masters degree 
program? 

Have you accumulated at least s5x semester 
. hours toward a masters degree? 

6. Do you hold a masters degree in a field of 
education? 

?« Do you hold a masters decree in sn academic 
fie: 
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Ye s N o 

8, Have you been admitted to a program beyond 
the masters degree (certifications EdS, EdD, 
etc.? 

9« Have you accumulated at least twelve semester 
hours in this post-masters degree program? 

10® Have you participated in any Federally-
sponsored programs .for the improvement of 
teaching in a particular field? 

Comment 

SECTION V: Teaching as a Career 

le Do you presently consider education a career 
in which you will remain until retirement? 

20 Do you presently plan to remain in public 
school teaching rather than move to some 
other position within the field of educa-
tion, such as counseling or administration? 

Do you hold a life-time membership in any 
education association? 

Comment 



APPENDIX P 

TENTATIVE TEACHER PROFESSIONALISM QUESTIONNAIRE B, 

"PERSONALLY PERCEIVED AUTONOMY" 

Pleas© place a check above the answer you consider appropriate, 
and make any statement which qualifies any of your answers in 
the space provided for comment, 

Do you consider yourself: 

1» a member of an independent profession? 

Definitely To Little To Some Definitely 
No Extent Extent Yes 

2# an independent diagnostician of learning problems? 

Definitely To Little ' To Some Definitely 
No -Extent Extent Yes 

3* free to develop your own classroom teaching method? 

Definitely To Little To Some"" DefTnitVfy" 
No Extent Extent Yes 

l!tv generally respected for the professional service you 
render? 

Definitely To Little * To~~Some™~' DeTlnitel; 
No Extent Extent . Y e s 

5« respected as an expert in your subject field? 

Definitely To Little"" ~To~Sarae ' Definitely* 
Extent Extent . Yes 
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6e an independent professional agent in evaluating student 
progress? 

Definitely To Little 'To Home Definitely 
No Extent Extent Yes 

7. an independent agent in matters relating to student 
discipline? 

Definitely To Little To Sorae Definitely 
No Extent Extent . Yes 

8„ a part of a professional group responsible for effect-
ing curriculum design? 

Definitely . To Little To Sorae Definitely 
II o Extent Extent Yss 

9«> a part of a professional group responsible for design-
ing curriculum? 

Definitely To Little To Sorae Definitely 
No Extent Extent Yes 

10® respected as a professional person by members of your 
c oramunity ? 

Definitely To Little To"Some * SeflnTtely' 
No Extent Extent Yes 



APPENDIX Cf 

INSTRUCTIONS TO VALIDATING PANEL 

IK STRUCTIONS 
to those designated to establish validity for 
Questionnaires A and B, used in a doctoral study 
entitled THE RELATIONSHIP BETWEEN PERSONALLY 
PERCEIVED AUTONOMY AMD THE PROFESSIONAL ACTIVITY 
OP SECONDARY SCHOOL TEACHERS, by Stuart Ervay 

I. Introduction 

Attached is an instruction letter and two questionnaires 
concerning teacher professionalism* Y 0u are one of six 
educators selected to establish validity for the two 
questionnairesj, a task which requires the talents cf 
those who are active association leaders, or who are in 
some other way actively involved in the development of 
teaching as a profession, 

II, Validity--Definitions 

A. Validity is generally interpreted to be the extent to 
which a test measures that which it purports to measure# 

B® Questionnaire A purports to measure the extent of 
professional activity as it pertains to secondary 
school classroom teachers. 

Ce Questionnaire B purports to measure the extent of 
personally perceived autonomy (professional indepen~ 
dence, respect and authority} among secondary school 
classroom teachers® 

III., Purpose of the Study 

The questionnaire will be used in accordance with the 
following study purposes: To ascertain the extent to 
which the personally perceived autonomy of secondary 
school teachers relates to their professional activity. 
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IV, Validation Procedure 

A. Answer each question as though you were a participant 
in this study 

1® Check those it eras which seem ambiguous or confusing, 
2. Chock those items which so era purposeless in terms 

of this study, 
3« Check those which may be misinterpreted fop" reasons 

other than their ambiguity or- lack of clarity, 

B. Review the questionnaires after having completed them, 

1* Assess each item you checked as being acceptable 
(A), unacceptable (U), or marginal (M)« 

2., Place the code letters in the right-hand margin, 
3* All items which were not checked will be inter-

preted as being acceptable with no reservations. 

C, Make any comments, regarding' your overall feeling about 
the questionnaires on the back of this instruction 
sheet. 

.V, How Marks and Comments Will Be Interpreted 
• 

A, (A) notations wj.ll indicate that there was an initial 
reservation concerning this item, but that it is 
basically sound, 

B, (M) notations will indicate that there is an un-
certainty concerning this item, and that further 
information regarding its rationale is required. 
All (M) scores will be changed to (A) or (U) upon 
returning the questionnaires, when an opportunity 
for consultation is available, 

C„ (U) notations will indicate that the item is in-
appropriate, and should be discarded. 

D, The commentary you make should include anything that 
is lacking, in terms of areas totally overlooked or 
questions which aro incomplete# 

VI® How Marks and Comments Will Be Analyzed 

A^weighting system to quantitatively determine a majority 
viewpoint ̂ will Joe us 3d in analyzing jour data. Questions 
w;!.li be discardedj revised or added based on this infor-
MALTO.r So that a. ̂ oernd valic'atlnn study need not be 
i-i3.de,' plc-aos make your comments as precise as possible. 



VII» Returning the Questionnaires 

Please have the Questionnaires ready to return by-
June 15, 1970* You will be contacted then# 
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APPENDIX H 

COVER LETTER WITH QUESTIONNAIRES 

October 1, 1970 

Dear ('name of teacher) 

Enclosed is a booklet containing two short questionnaires® 
They are designed to determine the professional activity and 
personally perceived autonomy of secondary school teachers* 
The information gathered, by these questionnaires will be used 
to formulate some implications about teaching as a profession# 

In addition to your completing the questionnaires I would 
also appreciate the opportunity for an interview, so that you 
nay more completely share your views about teacher profes-
sionalism.* An interview would be conducted at a time and place 
convenient for you, and should require less than an hour of your 
time® Note the request for interview on the questionnaire* 

Please complete the questionnaire booklet and return it in 
the enclosed return-addressed, stamped envelope. 

Sincerely, 

(signed) 

Stuart Ervay 

Study authorized by: 

The College of Education 
North Texas State University 

(signed) 

Walter Sanclefur, Professor of Education 
Chairman, Kr« Ervay"s Doctoral Advisory Committee 



APPENDIX I 

MESSAGE 01T FIRST FOLLOW-UP POST CARD SENT TO 

TEACHERS WHO FAD RETURNED QUE ST IONKAI RE S 

The prompt return of your Teacher Professionalism 

Questionnaire is very much appreciated. Please contact 

me If you would like a brief synopsis of my findings, 

probably available some time in April. 

Since your colleagues at the school where you teach 

haye also received copies of this questionnaire, It would 

be helpful If they understood that a high percentage of 

return will make the study more valid, 1 am sincerely 

anxious to .find ways to make teaching an even more 

en j o yab 1 e—an d v lab 1 e - ~ p r c f e s s i on, 

I won't be able to interview everyone, but feel 

free to call or write me if you have something you wish to 

contribute. 

1cJ? 



APPENDIX J 

MESSAGE ON SECOND FOLLOW-UP POST CARD SENT TO 

TEACHERS WHO HAD HOT RETURNED 

QUESTIONNAIRES 

The Teacher Professionalism Questionnaire you should 

have received a few days ago is one means through which I 

can get a better understanding of how we, as teachers, 

stand as a professional group. More importantly, it may 

assist in finding some approaches which could enhance the 

future image of teaching as a profession. 

If you have not as yet completed the questionnaire, 

I urge you to do so. Please note somewhere on the question-

naire if you would like a brief synopsis of ray study, 

available some time in April. 

I wonTt be able to interview everyone, so please call 

or write if you have something you'd like to contribute. 

lb'6 
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