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The problem of this study is that of developing a 

speech and drama program for Tyler State College which Is 

consistent with the philosophical framework of the college 

as well as vith the scope of upper-division institutions In 

Texas as stated by the Coordinating Board, Texas C-cllege and 

University System. Emphasis is placed on the matriculation 

of students from junior colleges within commuting distance 

of Tyler. 

One of the purposes of the study is to report the 

rationale for the establishment of upper-division colleges. 

The study revealed that the upper-division college Is not a 

new concept, but one which has been revitalized to carry out 

the specialized function of providing junior, senior, and 

graduate Instruction to a geographically defined population; 

to encourage experimentation in education methods and 

materials; to offer programs that relate to the'needs of 

the local area5 and to provide an economically and educa-

tionally feasible alternative to the creation of four-year 

institutions. 



Another purpose of the study is to establish, criteria 

for the development of a proposed speech and drama program. 

Four procedures were followed: First, a study of the philo-

sophical foundations of Tyler State College revealed that 

the school aims at making a contribution to the cultural and. 

aesthetic enrichment of its students; providing ai\ environ-' 

raent which is conducive to academic endeavor, social growth, 

and individual self-discipline; aiding its students in be-

coming contributing members of society; and preparing stu-

dents for direct entry into occupations. 

Second, a survey of speech and drama courses listed in 
% 

the catalogues of East Texas junior colleges revealed well-

developed programs with a wide variety of courses and 

extracurricular activities. A strong emphasis on theatre 

classes and activities was indicated. 

Third, there were informal unstructured interviews con-

ducted with the chairmen of the speech and drama departments 

of the junior colleges. They indicated that their students 

make demands for numerous classes and activities in theatre. 

Fourth, a questionnaire was administered to students of 

speech and drama classes at the six junior colleges during 

the 1973 spring .semester. The questionnaire results revealed 

that students who expressed an interest in attending Tyler 

State College (1) prefer courses in communication and public 

address to drama. (2) desire the future implementation of 



courses in radio, television, film, and speech pathology, 

(3) have taken courses, in speech or drama fundamental?, 

(k) want speech courses related to their majors, and (5) 

are interested in participating in extracurricular activi-

ties. 

The third purpose of this study is to propose course . 

offerings, degree requirements, and extracurricular activi-

ties to be implemented in the speech and drama program. The 

objectives of the program are--to help all students develop 

communicative ability equal to the demands of modern society, 

to offer students not majoring in speech and drama theoretical 

and pra'ctical training in the communication arts, to offer 

students training for professions related to communcation, to 

prepare students for teaching careers, to prepare students 

for graduate studies. The proposed program offers four 

areas of specialization: communication theory, drama, oral 

interpretation, and public address. The student may also 

generalize his studies or concentrate them in the preparation 

for teaching speech or drama. The proposed extracurricular 

activities are intended to enhance the cultural, creative, 

and aesthetic enrichment of the participants. Future devel-

opments of the program are suggested in light of the 

established criteria. 
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CHAPTER I 

INTRODUCTION 

By enactment of the Legislature of the State of Texas 

in 1971, there was created and established in the'city of 

Tyler a coeducational institution of higher education to be 

known as Tyler State College. "The college shall be organ-

ized to accept only junior, senior,- and graduate level stu-

dents. The role and scope of the college shall be defined 

by the%Coordinating Board, Texas College and University 

System" (3, p. 2702). 

In outlining the "role and scope" of Tyler State College 

and six other upper-level institutions created by the Texas 

Legislature, the Coordinating Board stated that the upper-

level institutions of Texas are to be "public multi-purpose 

institutions" (1, '+) with the following function: 

. . . to be in direct support of junior colleges .and 
to provide educational experiences uniquely tailored 
to the needs of the junior college transfer student, 
as well as to other students who choose to change 
institutions after completion of their sophomore 
year (1, p. 12). 

By its enactment, therefore, the 61.st and 62nd Texas 

Legislature furtnered a relatively new and unique concept in 

education, and it gave concerned educators an opportunity to 

offer additional relevant education to continuing community 

1 



college students. The Coordinating Board clearly states 

that these new upper-lev t=l institaIions are intended to 

"complement and take advantage of the excellent public com-

munity junior college facilities and programs that already 

existed, including the potential continued growth of these 

institutions" (1, p. 12). 

Tyler State College has been located in the middle of 

a population center served by four public and two private 

junior colleges. Thus, it becomes a challenge for the de-

signers of the new curriculum at Tyler State College to 

create a program which "complements and takes advantage" of 

the existing curricula of these East Texas junior colleges 

while remaining consistent with the criteria established in 

the philosophical foundations of the new upper-level insti-

tutions, For, as Lewis Mayhew points out in his study, 

The Collegiate Curriculum: An Approach to Analysis, "those 

colleges which seem to have had a marked impact on the lives 

of students are those which appear to operate from a con-

sistent philosophic position which pervades the entire 

institution. It doesn't seem to make much difference what 

the philosophy is" (2, p. 32). 

Proceeding in the concurrence with the philosophy 

stated by Mayhew above, this study attempts to create a 

unique speech and drama program specifically tailored to be 

in keeping with the general philosophical, academic, and 

organizational framework of Tyler State College, which is 



consistent with the rationale for the upper-level institution 

in Texas, as stated by the Coordinating Board, 

Statement of the Problem 

The problem of this study was to develop a baccalaureate 

degree program for the speech and drama department of Tyler ' 

State College which would be consistent with the philosophi-

cal, academic, and organizational framework of Tyler State 

College, as well as with the goals and criteria of upper-

division institutions in Texas stated by the Coordinating 

Board of the Texas Colleges and Universities System. 

Purposes of the Study 

The purposes of the study were 

1. To arrive at the rationale for the establishment of Tyler 

State College through a background study of the upper-

division college in general—its rationale, its successes 

and failures. 

2. To establish criteria for the development of a proposed 

speech and drama program for Tyler State College by 

means of 

a. Reporting as accurately and fully as. possible the 

philosophical, academic, and organizational frame-

work of Tyler State College. 

b. Reporting the foundations training in speech and 

drama which the East Texas junior college students 

have available to them. 
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c. Reporting speech and drama needs and interests of 

junior college transfer students. 

3. Proposing course offerings (subject and sequence), 

degree requirements, and extracurricular activities to 

be implemented in the speech and drama program of Tyler. 

State College. 

Limitations 

This study was limited to the development of a speech 

and drama program specifically designed for Tyler State 

College, Emphasis was placed on the matriculation of stu-

dents from Tyler Junior College, Kilgore Junior College, 

Henderson County Junior College, Lon Morris Junior College, 

Jacksonville Baptist Junior College, and Navarro Junior 

College. 

A questionnaire was given to the students of these col-

leges which limited the scope of the proposed initial speech 

and drama program for Tyler State College. Rather than 

being given the freedom to indicate any courses they would 

like to see implemented in the speech and drama program, the 

students were given a restricted list of courses from, which 

they were to choose courses they would like to take at Tyler 

State College. This was a necessary limitation due to the 

limited faculty and facilities this program must begin with. 



Definition of Terms 

For the purpose of this study, the following defini-

tions were foi*mulated: 

Upper-level college (or Upper-division institution)--

an institution which admits students with trie equivalence of 

at least a junior rating, and which offers courses only on-

the junior, senior, and graduate levels. 

Junior college (or Community college)--the educational 

development of the individual beyond the high school level 

and short of the level required for the junior and senior 

years of the American college or university. 
* 

Speech and drama program--includes (1) course offerings 

specifically designed to meet the interests and needs of 

East Texas junior college transfers and members of the com-

munity; (2) extracurricular activities which will be planned 

to offer audience-oriented experiences in the speech arts for 

students of Tyler State College and to offer the members of 

the community an opportunity to become aware of and to be-

come involved in college activities; (3) degree programs 

designed to meet immediate needs of incoming students and 

projected needs for the future students. 

Procedures for Collecting Data 

The procedures used for collecting data can be summar-

ized as follows : 



1. Books, articles, documents, and reports were studied 

in order to arrive at an unuerstanding of the histori-

cal background and the rationale for the establishment 

of the upper-division institutions. 

2. Books, articles, bulletins, and reports on the upper-

division college \\Tere studied in order to develop a 

basic understanding of the philosophical foundations 

for Tyler State College. 

3. Three primary procedures were followed in order to arrive 

at the principal criteria used in developing the pro-

posed speech and drama program: 

a. Tyler State College administrative reports, 

bulletins, and public statements of philoso-

phy, progress, and expections for the school 

were studied in order to define as nearly as 

possible the philosophical, academic, and or-

ganizational framework of Tyler State College. 

b. The speech and drama foundations training of 

East Texas junior college transfer students 

was determined through informal interviews 

with speech and drama department chairmen, 

and through an examination of speech and 

drama offerings as stated in the college 

catalogues. 

c. In order to become further informed of some 

special needs and interests of feeder junior 
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college students, a stroctared questionnaire (see 

Appendix) was given daring she ly'/J spring semes-

ter to students enrolled in speech and drama 

classes in the Tyler area: Tyler Junior College, 

Kilgore Junior College. Henderson County Junior 

College, Lon Morris Junior College, Jacksonville' 

Baptist Junior College, and Navarro Junior College. 

)+. In addition to the criteria established in Chapter III, 

books, articles, and reports by speech and drama edu-

cators were read in order to establish a philosophy to 

govern specific course designs. 
* 

Organization of the Study 

The organization of the study is as follows: 

1. Chapter I presents a general introduction to the study, 

a statement of the problem, purposes of the study, 

definition of terms used in the study, limitations of 

the study, and procedures for collecting and treating 

the data. 

2. Chapter II presents a background study of the upper-

division college--its origin, the development of upper-

division colleges in states other than Texas, the devel-

opment of upper-division colleges in Texas, and the 

advantages and disadvantages of the upper-division 

college. 
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3. Criteria for developing a proposed speech and drama pro-

gram at Tyler State College cire discussed in Chapter 

III, The results of a questionnaire given to students 

of six East Texas junior colleges are reported in this 

chapter. Content validity of the questionnaire was 

established with the aid of speech and drama 'instruc-

tors at North Texas State University. The items of the 

questionnaire were tabulated and based on simple per-

centages, the speech and drama needs and interests of 

junior college transfer students were determined. This 

information became a part of the criteria used in estab-% 

lishing the proposed speech and drama program. 

h. Based on the criteria as established in Chapter III, 

Chapter IV presents the proposed speech and drama pro-

gram for Tyler State College. 

5. Chapter V presents a general summary with conclusions and 

some recommendations for future studies. 
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CHAPTER II 

THE UPPER-DIVISION COLLEGE 

Historical Background 

Harvard college created the "traditional American pat-

tern1' when it copied the British system and expanded its 

"baccalaureate offerings from three to four years in 1655* 

From then through the 19^01s, attempts to modify the organi-

zational structure of the baccalaureate degree program were 

usually related to one of two major movements in American % 

higher education: to provide a measure of acceleration 

through a general shortening of the baccalaureate degree pro-

gram or to separate preparatory from university work within 

the college course. The latter movement led to the develop-

ment of junior colleges tied to the secondary education 

system,and it also contributed to the establishment of the 

first upper-division Institutions (2, pp. 157-158). 

In the 1850's, Henry Tappan of the University of Mich-

igan decided that the work of the American college was 

really secondary or preparatory in nature. His. conclusions, 

based on the German model of gymnasium and university, 

were that American colleges were not offering university-

level courses. To rectify the situation, he proposed 

10 
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that the gymnasial function be perfected within the American 

•university itself (1, p. '! 0). 

Tappan saw "preparatory work" as a proper function of 

the lower level of university work, But, during the late 

nineteenth and early twentieth century, educational leaders 

such as W. ¥. Folwell of the University of Minnesota, 

William R. Harper of the University of Chicago, and David 

Starr Jordan of Stanford University suggested that American 

institutions would not be true universities until they had 

ceased to offer the preparatory or "non-university" courses 

which then constituted the bulk of their freshman and sopho-

more offerings (1, p. 11). 

Harper created an institution at the University of Chica-

go which was a combination of the system proposed by Tappan, 

who was the first to perfect the preparatory work, and the 

system proposed by Folwell, who claimed that the proper 

role of the university could not be achieved until such 

time as the preparatory work was eliminated from the uni-

versity entirely. The work of the first two "preparatory" 

years was made clearly distinct from the last two "univer-

sity" years, and a program of affiliations was established 

which would eventually "permit the University in Chicago 

to devote its energies mainly to the University Colleges 

and to strictly University work" (12, p. 117). 

In Harper's plan, affiliated secondary institutions 

would become departments of the university through university 
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representation on the local board of control and university 

participation in matters 'of appointm'&Tty " examinations> &'M 

certification of completion. At the same time, qualified 

institutions would be encouraged to expand their programs 

through the first two years of college. This was done at 

Joliet, Illinois, in 1902. Thus, the first junior college • 

in America was created. Harper hoped that the end result of 

his plan would be "the growth and development of the high 

school and the probability that this growth will not stop 

until two years of college work have been added to the 

present curriculum of the high school" (12, p. 212), allow-

ing the university to concentrate its full "strength" on the 

"higher work." By 190̂ +, six high schools in five states had 

developed prolonged programs which included two years of 

junior college work which was affiliated with the University 

of Chicago (12, p. 212). 

In California, Alexis F. Lange had been trying un-

successfully since 1892 to foster a reorganization of the 

University of California which would reflect the distinction 

between "preparatory" and "university" studies (6, p. 91). 

In 1907, the California State Legislature passed the first 

law in the nation to permit the "board of trustees of any 

city district, union, joint union, or county high school" 

to "prescribe postgraduate courses of study for the grad-

uates of such high school . „ . which courses of study shall 
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approximate the studies pi-escribed In the first two years of 

university courses" (10). 

Also in 1907, Jordan, the president of Stanford Univer-

sity, recommended to the trustees of that university "the 

.immediate separation of the junior college from the univer-

sity," and the requirement of "the work of the junior college 

as a requisite for admission to the university on and after 

the year 1913? or as soon as a number of the best equipped 

high schools of the State are prepared to undertake this 

work" (1, p. 12). The high schools in California, however, 

did not respond rapidly enough to allow Stanford to carry 

through this recommendation (13, pp. 1, 2-*+). 

The first junior college established under terms of the 

1907 legislation opened at Fresno High School in 1910. By 

1917, sixteen California high schools were offering post-

graduate work with a combined enrollment of over 1250 stu-

dents; yet, over 620 of these students were enrolled in two 

Los Angeles schools which would close within the next three 

years (13, pp. 15, 37). 

For the next two decades the presidents of Stanford and 

Chicago continuously proposed the abolition of the first two 

years, but no concrete steps were taken beyond the temporary 

limiting of freshman enrollment at Stanford. The lower-divi-

sion programs were never abolished at either of these two 

institutions despite the fact that junior colleges continued 
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to grow in both numbers a^d enrollment daring .the remainder 

of the 1920's" (1, p. 11'7. 

By 193'+) 521 junior colleges were in operation in the 

United States. Of these colleges, 219.(^2 percent) were 

public institutions. Enrollment was over 100,000 students 

and would grow to over 196,000 by the end of that decade. 

Moreover, the percentage of junior college students attend-

ing public, as opposed to private, institutions was over 

70 percent by 19'+0. Junior colleges were established at a 

decreasing rate during the depression, but the existing in-

stitutions continued to enroll greater numbers and percent-

ages of students due to their convenience and relatively low 

tuition rates compared to private, four-year institutions. 

Thus, by 19^0, the American college had been effectively 

divided, at least in those locations where junior colleges 

flourished (3, p. 2*+~25). 

Origins of the Upper-Division College 

Before the end of World War II, three upper-division 

institutions had been established in the United States and 

the groundwork had been laid for the development of a fourth. 

The first American Institution to completely separate 

its lower division from its upper division—thus to become 

the first truly upper-division college in the United States-

was the University of Georgia, then known as Franklin College, 

As a remedy for severe internal dissension over the role of 
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science and severe prooieia? of enrollment and finance, the 

trustees, in 1859? for .me II7 croatcd a "cellcgiatc institute" 

to "watch over" and prepare students for Che junior year. 

Later in the same year they announced that "The University 

of Georgia shall consist of a Collegiate Institute, a Col-

lege Proper (which would include only the junior and senior 

years), and University Schools of Science and Philosophy" 

(̂ 5 PP» 38-^6). 

The new institution was opened in January, 1861, with 

120 juniors and seniors, but the outbreak of war and 

Georgia's secession from the Union soon caused a continuing 

loss of students, so the freshman and sophomore classes 

were once again added to the university program in I863, in 

an effort to keep the school open. This change was not 

enough, however, and the school was closed "for the duration" 

in February of 186*+. When the University of Georgia reopened 

in 1866, it once again offered all four years of collegiate 

work within one organizational framework (1, p. 15). 

All of the early upper-division colleges were created 

as answers to unique situations rather than as educational 

experiments in answer to philosophical questions such as 

those raised by Harper and Jordan. 

The College of the Pacific was having critical problems 

during the depression years; therefore, in 1933? it responded 

favorably to the suggestion of a faculty member that it 

establish a separate junior college division without altering 
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the traditional four-year curriculum or the academic stand-

ards (7, p. 1^8). The nc-iv--junior -ollege division enrolled 

only sixty-five new students, so legislation was attempted 

which would authorize county superintendents of schools of 

the State of California to pay tuition costs for students 

attending College of the Pacific's junior college. But, 

since College of the Pacific was a private school, the bill 

was not even brought up for consideration on the floor out 

of fear of unconstitutionality. The next step was considera-

tion of the establishment of a public junior college, using 

College of the Pacific's facilities and faculty. In 19355 

College of the Pacific eliminated its lower division and 

Stockton Junior College was created (1, pp. 16-17). 

A reorganization, coupled with the influx of students 

following World War II, created severe strains on the shared 

facilities. But, the two institutions struggled through 

the 19*+0's because the advantages of continuing as they 

were still outweighed the disadvantages. By the end of 

1950, however, due to specific problems concerning the 

R.O.I.C., the Chemical Society, and anticipated problems with 

Phi Beta Kappa and the engineering accrediting body, the 

president of College of the Pacific recommended establish-

ment of a "pilot" lower division. In the fall of 1951? the 

College of the Pacific lower division was reopened after 

sixteen years, with an enrollment of 270 lower-division 

students. 
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While the period of the Grea'c Depression caused hard-

ships in many American insfci ~/u trior..-. of higher edr̂ -.a:-;ion in-

cluding the College of the Pacific, it provided at least 

one institution, The New School for Social Research, with 

a unique opportunity for expansion and service which would 

lead, at 'least indirectly, to creation of an upper-

division institution, In the early 1930*s, the Mew School 

was relatively disorganised until its director, Alvin 

Johnson, conceived of the idea of providing refuge for 

European scholars through creation of a University in Exile, 

With Hitler's advent to power, and through the generosity of 

Hiram Halle, a New York businessman, Johnson and Emil 

Lederer, an Austrian economist, developed the idea of 

bringing large numbers of German scholars to the United 

States and providing them a central location in which they 

could recreate the ideals of a European university. Johnson 

also saw this as an opportunity to create a true graduate 

faculty as a capstone to the educational offerings of the 

New School. The New School Senior College opened in the 

fall of 19¥f (8, p. 7). 

In the mid-1960's, the New School Senior College was 

greatly modified, developing to its present form and emphases 

But, as Altman points out in his study of the upper-division 

college in the United States, ". , . development of an upper-

division institution at the New Schoo3. in 19*+̂ - has a distinct 
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place in any history of bisection and/or upper-division col-

leges" (1, p. 2j),, When the New School Senior College cp&nsd 

in 19^, it and the College of the Pacific became the only 

two upper-division institutions operating in the United 

•States (1). 

In 19!+H-, the first steps were taken which would event--

ually lead to the creation of the country's third, and pre-

sently the longest continuously operating, upper-division 

institution. The Board for Higher Education of the Lutheran 

Church—Missouri Synod was requested at its annual conven-

tion to make a study which led to the opening of Concordia 

Senior "College in 1957. Reformers within the church had 

been pressing for both educational and structural reform 

for over thirty years. Its university level consisted only 

of the theological seminary and required two additional 

years in order to parallel the common American pattern. 

An upper-division college provided an answer to that need 

(1, pp. 23-27). 

The decisions in the 19^0's, making Concordia and 

the New School upper-division institutions, marked the end of 

one major chapter in the history of upper-division institu-

tions in the United States. As Altaian puts it, 

Prior to 1950, consideration of basic educational 
questions--such as the appropriate structure of a 
baccalaureate degree, the distinction between 
"university" and "non-university" work, and the best 
point at which to divide the baccalaureate experience 
among several levels of institutions~-led to the sug-
gestion of several alternate organizational patterns, 
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one of which was the upper division institution. 
Following 1950, the existence of rapidly growing 
systems of public j-..>'iior collegesthemselves an 
outgrowth of many of the same questions which had 
led to the first upper division institutions—made 
consideration of alternate patterns of organization 
extremely difficult, Given the pattern of two-year 
junior colleges and a growing demand for increasing 
numbers of baccalaureate degrees, planners now 
turned to new questions involving the best way in • 
which to provide for the industrial and educational 
needs of their communities. In several instances, 
answers to these new questions pointed to : 
the upper division college (1, p. 27). 

By i960, there were only four upper-division colleges 

operating in the United States. The growth in number of 

junior colleges, from 678 in 1961 to 933 in 1968, and in the 

number%of junior college students, from 7^8,619 to 

in the same period, helped to establish a substantial pool 

of institutions and students from which the upper-division 

colleges may draw (9, p. 6). This growth seems to have had 

an effect on the number of upper-division colleges which 

came into existence during that same period. 

By the fall of 1971, a total of twelve states had es-

tablished or approved the establishment of upper-division 

institutions, and at least ten more states were considering 

the potential of the upper-division college as a way to 

meet the needs of their states. There were fifteen fully 

accredited or recognized candidates for accreditation by 

fall 1971, seven private and eight public. Eleven more, 

all public, were in the planning or building stages (5, p. 2). 
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Development .?v.ht'rf: wlon.r Texas 

. In B 1971 Cepa-rt̂ e'-'I of Êe.l'i V"., Sd'o.cati-on and Welfare 

study, Robert A. Altman concludes that 

If one recommendation for action could be drawn from 
the results of this study, it would be that states 
involved in consideration of- the upper division form 
of organization study the experiences of states in 
which such institutions are now in operation before . 
the decision is taken to establish an upper division 
institution (1, p. 3). 

Patterns and motivations for development of upper-division 

institutions may vary from state to state; nevertheless, 

there may be lessons to be learned from others' experiences 

with an experimental structure in higher education. 

The states of Michigan and Florida were among the first 

to develop public upper-division colleges. The governing 

board of the University of Michigan established two public 

upper-division institutions, both of which have now been 

converted to four-year institutions. At present, Michigan 

has only one upper-division institution, a private school of 

accounting and business administration. 

In the late 19^0's and the mid-].950' s, the local leaders 

of Flint, Michigan, mounted a drive for their community 

college to become a four-year institution. The University of 

Michigan regents recommended establishment of a branch cam-

pus at Flint in the mid-1950!s; so to preserve their junior 

college, Flint community leaders rejected the .four-year idea, 

and asked for an upper-level. co3.1ege (1, pp. 28-30). 
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Reinforced by commitments from the Flint community to 

share present junior coixego facility es and by a $1,000,000 

donation by the Mott Foundation, the Michigan Legislature 

in 1955 approved the University of Michigan's request to 

establish an upper-division institution in Flint. It opened, 

in 1956 (1, pp. 31-32). 

By the early 1960's, support was mounting to convert the 

upper-division college to a .four-year institution. Flint 

community representatives were concerned that other communi-

ties in the state which had obtained four-year institutions 

might surpass them. There was also some pressure for the 
% 

junior college to strengthen and expand its vocational-

technical offerings and deemphasize its liberal arts orienta-

tion (1, pp. 38-39). 

When the Mott Foundation announced its offer of $ 2 A 

million for construction of the facilities required for the 

expansion to a four-year campus, it was only a matter of time 

until approval was forthcoming The university opened its 

expanded institution in the fall of 1965 (5? p. *+) • 

Between August, 1955? and November, 1956, another upper-

division institution was created in Michigan as a direct re-

sult of negotiations initiated by the Ford Motor Company with 

Che University of Michigan. With the offer to supply land 

and $6.5 million in building money, Ford asked the University 

of Michigan to obtain operating funds to provide programs 

which would meet Ford's manpower requirements in engineering 



and business. According c,o itoberi A. Altvwn, the purpose 

was to recruit coramunit* college graduates into 1.tie -produc-

tion area and then to furnish them opportunities to acquire 

engineering or management credentials (1, pp. 33-35)' 

The university was responsive to the offer but specified 

that the "Dearborn Center'' also would offer baccalaureate™ . 

level liberal arts programs. Plans called for enrollment of 

1,000 undergraduates in liberal arts and 1,000 undergraduates 

and 500 graduate students in engineering and business, of 

whom about 60 percent would be assigned to the Ford Motor 

Company to work off campus (55 P• 5)• However, the college 

administration set the same selective admission standards 

which were used for the Ann Arbor campus of the University of 

Michigan. The result was the severe limitation of potential 

students from the community colleges and the necessity to 

compete for students with the Ann Arbor campus. Dearborn 

opened in 1959 with only thirty-five students and reached 

a maximum enrollment of 82.2 in 1969. A committee recommended 

that "flexible admission standards" be allowed and that lower-

division programming be added in the fall of 1970. Thus 

ended Michigan's upper-division experiences in public educa-

tion (5, p. 5). 

Florida's present dedication to the concept of the upper-

division institution began in 195'+ with the engaging of a 

consulting group chaired by A, J. Brumbaught (1, p. 35)* 

Recommendations of this group led to the adoption of a master 
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plan in 196^ by the State Board of Control of Florida, which 

recommends that all new ccnlor institutions created in the 

future shall be upper-division institutions. Florida's 

present plan for higher education recommends that freshman 

and sophomore programs not be a part of any baccalaureate 

degree-granting institution developed in Florida after 196k--. 

All new institutions should be urban, upper-level universi-

ties drawing upon local comnnmity colleges and heavily popu-

lated areas (5,pp. 3? 5)» 

The decision to develop upper-division universities 

rather than four-year institutions stems from a desire not 

to duplicate lower-division work now offered in Florida's 

many public junior colleges, not to increase vastly the size 

of existing public four-year institutions, and not to change 

the structure of the state's public community colleges 

(5, P. 5). 

The conclusions of the Brumbaugh Commission were modified 

in time through additional studies, recommendations of the 

state planning agency, considerations of the Legislature, and 

pressures from local groups. But, Florida Atlantic Univer-

sity opened in 196'+. Initially, it was plagued with problems 

of planning, finances, programs, and student supply. Its 

administrators have, however, overcome many of the early 

problems. With a dedication to the concept of the upper-

division institutions, they built dormitories, sought the 

assistance of feeder junior colleges in planning new 
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programs, initiated a scholars' program for talented high 

school graduates to en til- directly inlo upper-division work,' 

and consciously attempted to yelate offerings to needs of 

area junior college graduates-. Florida Atlantic University 

has, consequently, awarded more than 75000 degrees since 

196!+ (5, p. 6). 

Even before Florida Atlantic University opened, the 

decision was made to open another upper-division institu-

tion in the Pensacola area. In 1963, the Florida Legisla-

ture appropriated the money to open the University of West 

Florida by September, 196?• It opened on time with 1,318 

students--the largest first-year class of any existing 

upper-division institution. It had reached an enrollment 

of 3,300 by the fall of 1971. It draws its students from 

three feeder colleges with a collective enrollment of 

approximately 12,000 students and within a radius of 100 

miles from Pensacola. Eighty-two percent of its students 

are community college graduates. 

In addition to the previously discussed New School for 

Social Research, New York got Its second upper-division 

institution in 1965? when Richmond College was established 

on Staten Island as a part of the City University of New 

York. It began in 1962 as an idea to convert an existing 

two-year community college into a four-year- college (1, 

pp. i+6-̂ -8). In opposition, E. K. Fretwell stated eight 
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reasons for establishing sn upper-division institution on 

Staten Island: 

Such an institution would, make possible upper division 
opportunities sooner than if a new institution were 
started, class by class, with the freshman year; 
would provide a high quality student body since com-
munity colleges would screen out the uncapable; 
would, at the same time, provide opportunities for 
"late bloomers" whose potential was recognized only . 
after admission to the community college; would 
strengthen the masters degree by linking it more 
closely to the baccalaureate in an institution which 
could then concentrate on upper division and masters 
study (shades of Jordan and Hutchins); would make 
effective use of resources through partnership with 
the community college; would draw stronger faculty 
through the promise of only junior, senior, and 
graduate instructional responsibilities; and would 
provide for a more relevant and immediate tailoring 
of offerings to the needs of the local community 
Cl, p. *+9). 

The next year, 1966, the Pennsylvania State University 

opened the Capitol Campus as an upper-division college. It 

was created principally as a pragmatic response to land 

being made available for the purpose through the closing 

of Olmsted Air Force Base in Middletown, Pennsylvania (1, 

pp. 50-52). 

. At the present time, California has two private and 

one public upper-division institutions. The public institu-

tion is an art school only. During the 191+0's, California 

created several upper-division institutions with the intent 

to add the lower-division years later. In the 1960's, the 

staff of the California Coordinating Council recommended 

the establishment of upper-division institutions, but the 

Council rejected the recommendation. The California 
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Legislature then had a legislative analyst study the system 

of higher education. The analyst recommended that Califor-

nia's state senior colleges b§ changed to upper-division 

institutions. No action has yet been taken on the recom-

mendation (5, p, 3). 

In the fall of 1971? the Board of Regional Community • 

Colleges and the Board of State Colleges in Massachusetts 

announced their joint decision to establish a new campus 

which would contain both a comprehensive community college 

and an upper-division branch of Boston State College. The 

upper-division branch serves graduates of the state's thir-
% 

teen community colleges. Its new curriculum is a progression 

of the professional, career, and technical programs of the 

two-year colleges (5, p. I1-!-). 

Development in Texas 

Unlimited expansion of individual schools is no longer 

deemed desirable. University trustees, state coordinating 

boards of higher education, and state legislators are in-

creasingly interested in employing enrollment ceilings or 

limitations in order to curb growth. In Texas, the former 

chairman of the University of Texas Board of Re'gents said in 

1971 that within the next five years more than half of the 

state-supported institutions will have to limit their en-

rollments; for, without enrollment limitations, the Univer-

sity of Texas at Austin and the University of Houston would 
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in 1980 reach enrollments of 80,000 and. 50,000, respectively 

(9, 1-2). Community college enrollments in Texas have 

increased from approximately 62,000 in 1966 to about 150,000 

in 1971 (5, p. 1). 

This rapid growth creates a need for more baccalaureate 

degree-granting institutions in Texas. In an effort to meet 

the demands of a growing junior college system in Texas and 

the increased numbers and types of students entering Texas 

community colleges, and in an effort to meet adult educa-

tional needs, the Texas Legislature has approved the crea-

tion of seven upper-division institutions in Texas. The 

legislature approved the University of Texas at Dallas and 

the University of Texas of the Permian Basin, in 1969- Since 

then, the legislature has approved Texas A & I University's 

Laredo Center (a cooperative arrangement between A & I 

and Laredo Junior College), Texas A & I at Corpus Christi, 

Tyler State College, University of Houston at Clear Lake, 

and an upper-level branch of East Texas State University 

at Texarkana (5, pp. 7, 17). 

The Coordinating Board of Texas Colleges and Universi-

ties states that "Based on 1970 census figures and other 

statistical data, upper-level institutions may need to be 

established to meet future needs in other localities" 

(5, p. 7). 

All of the Texas upper-division institutions are too 

new to learn a great deal from their experiences. The 
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University of Texas at Dallas is currently operating only a 

graduate school, and pla^ clj no I call for enrollment of 

junior and senior students until the fall of 1975. fhe 

University of the Permian Basin has "been surrounded with 

controversy about what type institution it should be and 

about the site on which it should be located. î Jith these 

issues settled, it is scheduled to enroll students in the 

fall of 1973. Texas A & I University Center at Laredo first 

accepted students in the fall of 1970, and "its success is 

remarkable" (5, p. 8), It started with 286 students in 

1970 and increased to students the next year. The 

reinaind'er of the upper-division institutions in Texas are all 

too new to offer any instructive experience (5, PP. 8-9). 

The Coordinating Board offers a rationale for the new 

upper-level institutions in Texas. According to the Board, 

these new upper-level institutions are intendei to 

(1) provide an educational experience tailored to 
the needs of the junior college transfer student 
and the student who changes institutions at the 
junior year, (2) encourage experimentation in edu-
cation methods and materials, r3) offer programs 
that relate specifically to the needs of the local 
area, (*+) provide the depth of educational, experience 
necessary for specialization in the junior and senior 
years of the baccalaureate program, (5) provide an 
economically and educationally feasible alternative 
to the creation of four-year institutions in areas 
lacking in baccalaureate degree opportunities 
(5, P. 2). 

In recommending the establishment of these new institu-

tions, the Coordinating Board was concerned with meeting the 

educational needs of Texas' citizens "at the lowest possible 
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cost" (55 p. vi). A compilation of savings that will result 

from implementation of tns ssven upper-division institutions 

now authorized by the Texas Legislature rather than four-year 

institutions showsthat 

. . . the State of Texas would realize immediate 
savings of more than $153 million in facilities • 
costs alone. Savings in maintenance and operat-
ing costs for the seven new institutions is 
estimated to be more than million each year. 

The estimated savings do not take into 
account further economies which would result from 
not duplicating programs now offered by junior 
colleges (55 p. 17). 

Advantages of the Upper-Division Institution 

The Coordinating Board of Texas Colleges and Universi-% 

ties has enumerated several advantages of the upper-level 

institution (5, pp. 12-13). 

1. Where large numbers of junior college students are 

in an area, the upper-division institution provides an econ-

omically and educationally feasible alternative to the 

creation of four-year institutions which duplicate both 

facilities and programs of existing junior colleges. 

2. Upper-division institutions can be responsive to 

identified weaknesses in the traditional system of higher 

education. The Board cited two examples given in a "national 

task force" report headed by Frank Newman. Its recommenda-

tions were that students be given more opportunities to 

learn through practical experiences and that more practi-

tioners be used in classroom situations. Another way the 
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Board sees education being responsive is to fill a gap in 

higher education by providing'programs and learning exper-

iences to meet the needs of vocational-technical students 

and older students returning to college. 

3. Upper-division institutions are responsive to imple-

mentation of curricular reforms, such as shortening the time 

required to acquire baccalaureate and graduate degrees and 

providing more entry and exit points in higher education by 

requiring the associate degree enroute to the baccalaureate 

and the master's degree enroute to the doctorate. 

Disadvantages of the Upper-Division Institution 

A couple of recurring problems associated with upper-

division institutions have been an inability to attract a 

sufficient number of students--often this is because of a 

lack of extracurricular and sports activities—and an 

inability to offer courses needed by students who have certain 

deficiencies or who wish to change major fields of study 

(5, PP. 13-15; 1, pp. 167-169). 

Essential Ingredients of a Successful 
Upper-Divi sion Ins titution 

The Coordinating Board for Texas Colleges and Universi-

ties does not presume to say that a formula for success is 

apparent or available, but it does identify some common 

factors in successful operations and some common pitfalls; 

1. Realistic assessments of the potential enroll-
ment for a new upper-level institution. » . . 
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2. Early and continuing involvement of community 
college leaders in planning for an upper-level insti-" 
tution, . . . ' 

3. Development of excellence in counseling and 
recruitment programs.... 

b. Careful development of admission requirements 
and of a policy on transfer between the junior colleges 
and the new institution, . . . 

5. Careful selection of sites. To insure an ade-
quate flow of students through an institution in two 
to three years, as opposed to four to five years in 
traditional senior institutions, upper-level'colleges 
generally should be located, near large centers of 
population. . . . 

6. Matching curricular offerings to the needs 
and interests of the students. , . . 

7* Planning carefully so that proper utilization 
is made of faculty members. . . . 

8. Assuring the commitment of the board of re-
gents, the administration, the faculty, and the com-
munity. . . , (5, pp. 1^—16). 

Summary 

American educators have discussed the pros and cons of 

upper-division institutions since the beginning of higher 

education in the United States. These educators, however, 

have not been the prime movers in establishing upper-division 

institutions in this country. The success of the junior col-

lege movement and its resultant demands for more spaces in 

baccalaureate-degree-granting institutions has been the 

single most important factor in the development of upper-

level institutions. 

The first junior college in America was established in 

Joliet, Illinois, in 1902. Through the 1920"s and 1930's, 

junior colleges grew in -number and enrollment sufficiently 

that by the 19!+0!s, it could be said that the American 
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college had been effectively divided, at least in those areas 

where' these lover-division col3eges 'were 'firmly established. 

Upper-division colleges,, however, were not yet firmly 

established in any part of the country. Although the first 

upper-division college was established as far back as 1861, 

by the end of World War II only three upper-division colleges 

were operating in the United States. All of these early 

upper-division colleges were created as answers to unique 

situations rather than as educational experiments in answer 

to philosophical questions. By I960, there were still only 

four upper-division colleges operating in the United States. 

But, the junior college explosion continued through the 

I960's, and by the fall of 1971? there were fifteen upper-

division colleges operating in a dozen states. Eleven more 

were in the planning or building stages. 

In Texas, the expanding junior college systems and the 

rapidly increasing demand for baccalaureate degrees prompted 

the legislature to establish seven upper-division colleges 

between 1969 and 1971. Upper-level institutions were chosen 

over additional four-year institutions because the legisla-

ture believed that this type of college could offer advan-

tages in meeting the needs of Texas at the lowest possible 

cost, and, at the same time, avoid the weaknesses of tradi-

tional institutions, and allow innovations. 

Additional advantages of the upper-division college 

were its lack of duplication of both facilities and programs 
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of existing junior col .Lb^os ̂  and its ability to implement cur-

ricula!" leforuis and to provide ^rogPcuns and learning exper-

iences to meet the needs of vocational-technical students 

so often overlooked by four-year institutions. 

The major problems connected with upper-division col-

leges have been their inability to attract sufficient numbers 

of students and their lack of course offerings to meet the 

needs of students who have lower-division deficiencies or 

who wish to change major fields of study. 
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CHAPTER III 

CRITERIA 

Based on the philosophy expressed by Lewis Mayhew that 

"those colleges which s a t o have a marked impact' on the 

lives of students are those which appear to operate from a 

consistent philosophic position which pervades the entire 

institution" (3, p. 32), the formulation of criteria must 

necessarily be initiated through an understanding of the 

philosophical foundations of Tyler State College. As it is 

a new college, only fundamental objectives have emerged 

and most of these have been directly adapted from statements 

issued by the Coordinating Board in its rationale for the 

establishment of the college. In fact, in the new school's 

General Bulletin, 1972-73, the following claim is made: 

"The role and scope of the college Is defined by the Coor-

dinating Board, Texas College and University System" (11, 

p, 6). Therefore, based on the information reported in the 

bulletins and reports from the administrators of Tyler State 

College, and reported in the study of the upper-'division 

college made by the Coordinating Board, the following philo-

sophical foundation of Tyler State College has emerged. 

What was found to be basic to the concept of the upper-

division college was also found to be basic to the 

3A 
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philosophical structure of Tyler State College, The Coordin-

ating Board, Texas College and University System, made the 

following generalisation: 

The success of the junior college movement and 
its resultant demands for more spaces in bacca-
laureate degree-granting institutions is the 
single most important factor in the development 
of upper-level institutions (1, p, 13). 

The Board was very specific in reiterating this "most impor-

tant factor" in its recommendations in 1968 for the creation 

of upper-level institutions in Odessa, Dallas, Corpus 

Christi, and Houston: 

Midiand-Odessa: 
. . . the public junior colleges in Odessa and Big 
Spring are expected to enlarge their college transfer 
classes in direct support of the new upper-level 
senior institution, . , . 
Da]las: 
. . . the college is to be in direct support of the 
Dallas and Tarrant County Junior College System. . . , 
Corpus Christi: 
. , . Del Mar and Bee County Junior Colleges are 
expected to enlarge their college transfer classes 
in direct support of the new upper-level institu-
tion. . . . 
Hous ton: 
. . . a (new) campus . . . in direct support of 
Houston area junior colleges (1, p. 13)• 

The Coordinating Board emphasizes again and again the impor-

tance of establishing a close and continued liaison between 

the Texas upper-division college and its feeder • junior and 

community colleges. It is, in fact, "essential to the 

successful implementation of an upper-level institution" 

(1, p. 20). In a report to the newly established upper-

division colleges in Texas, the following communication was 
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issued concerning the design of this new concept; "The 

upper-level institutions ^proved for . I'exas are designed to 

be in direct support of junior colleges and to provide edu-

cational experiences uniquely tailored to the needs of the 

junior college transfer student"(1, p, 12), 

Louis Mayhew, who has made a study of college curricula., 

contends that any college program should be planned in 

direct support of the programs of schools whose students will 

be attending that college. He goes on to say that "Obviously, 

this cannot be completely a one-way effort, but the emphasis 

should be to build upward rather than to impose downward" 

(3, p. *28). The Coordinating Board warns that the upper-

division college of Texas will meet disaster if it does not 

build its program on this contention. 

The administration of Tyler State College has made 

comments which also support this contention and reveals a 

willingness to accept this responsibility, in a written 

statement about the new college, James H. Stewart, President 

of Tyler State College, said: "Since most of its students 

will be graduates of eoiLHunity colleges, it should struc-

ture both its academic programs and its student services 

with that in mind." In a report to the new faculty of the' 

college, the following assertion was again made: "Tyler 

State College was crea.ted to answer the needs of the junior 

college graduate." This idea was once more confirmed in 

an administrative report to the Board of Regents: "The 
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institution was- established fundamentally to serve in bacca-

laureate degree programs !,Le uee&y of sladonts who are 

graduates of community and junior colleges throughout the 

East Texas geographical area" (7). 

It is clear, then, that the'Coordinating Board was ' 

recommending the creation of a new type of higher educational 

facility that would "complement and take advantage of the 

excellent public community junior college facilities and 

programs that already existed, including potential con-

tinued growth of these institutions" (1, p. 13). It is also 

clear that the philosophical framework as expressed by the 

administration of the newly established Tyler State College 

supports this rationale and is setting out to realize the 

challenge of it. 

There is, however, a logical question which must follow 

this challenge. Just what are the so frequently referred to 

"needs and interests" of students of junior colleges through-

out the East Texas geographical area? One way of under-

standing these "needs and interests" is to examine the 

general characteristics of the junior college student of 

Texas. Some information is provided by Jesse Drake in his 

doctoral study entitled, "A Proposal for Instruction of 

Poetry at El Centro College." Drake summarizes the traits 

of the junior college student by comparing them to those 

of the four-year college student: 
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Current research seems to indicate that the junior 
college student has fewer advantages and talents 
when 'compared to the. 'four-year college student. 
Generally, his academic ability is somewhat lower 
than that of the senior college student. He comes 
from a lower socioeconomic background, which often 
causes him to have money problems while attending 
school. He elects to attend a junior college be-
cause the school is usually near his home, and 
the cost is lower. His goals and vocational aspir-
ations are not always clearly defined, which may 
be a contributing factor as to why he is in a' junior 
college. His interests are not the same as his 
senior college peers. He attends college for prac-
tical reasons, for he wishes to prepare himself 
to earn a good living. However, some junior 
college students are not decided upon a vocational 
choice while in junior college (2, p. 2k). 

The administration of Tyler State College seems to be 

cognizant of these characteristics named by Drake. In a 

concern to increase the lagging "advantages and talents," 

Tyler State College "recognizes the contribution that an 

institution should make to the cultural and aesthetic en-

richment of all of its students" (5). Concerning the lower 

"academic ability" of the junior college student, Tyler 

State College intends to "provide for all students a college 

environment that is conducive to academic endeavor, social 

growth, and individual self-discipline" (11, p. 13)• Con-

cerning the students' "socioeconomic background," the comment 

from Tyler State College is as follows: "Tyler 'State College 

exists for the benefit and welfare of the student and ulti-

mately what the individual student can contribute to the 

society of which he is a part" (9, p. 1)- Another report from 

the college states that it offers programs " . . . related 
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specifically to the needs of the local area arid permits the 

direct entry of graduate?'into -occupations," and it provides 

an economically and educationally feasible alternative to 

the creation of a four-year institution"(6). The Coordin-

ating Board also asserts that the upper-division college 

should offer programs "designed to prepare students for 

direct entry into occupations rather than for research-

oriented professions" (1, p. 5). 

In a general administrative report concerning the pur-

pose of Tyler State College, the following summarizing 

statement is offered: 

Since society is, or should be, the beneficiary of 
the educational program provided at Tyler State 
College, both the undergraduate and graduate level 
educational activities will emphasize the basic 
institutional goals of providing an educational 
experience that will prepare the student to func-• 
tion at his full potential as a human being in 
the kind of world, or society, in which he will be 
living. This includes preparing students to earn 
a living, function as productive contributing 
citizens under the democratic government of the 
state and nation and to generally assist all stu-
dents who enroll to grow and develop emotionally 
as well as intellectually (6). 

This stated purpose appears to encompass the needs of the 

junior college student as generalized and implied by Drake 

in his dissertation. Therefore, to be appropriate and 

effective, the speech and drama program of Tyler State Col-

lege must be designed to fulfil.! these recognized "needs 

and interests" of the junior college transfer student. 



The Coordinating Bos.rd takes this matching of curricular 

off wrings fco th6 needs HGU interests of the sti.ide.nts a step 

further by insisting on the necessity of an added -unique 

quality; 

. The new upper-level institutions must offer students 
opportunities they cannot find elsewhere. The pro-
gram offerings must respond to growing needs for 
professional and vocational baccalaureate degrees. 
Teaching methods and techniques must be designed to 
fit the new programs. One such path to failure 
seems to be to try to build a carbon copy of the 
programs available in traditional four-year colleges 
(1, p. 20). 

The directive word "must" used in this statement by the 

Coordinating Board serves to remind the newly formed upper-

division colleges that they are in open competition for 

students with all other public and private institutions in 

their region and state. In a document on the cluster and 

upper-division colleges published by the Southern Regional 

Education Board, the following observation is made: "Failure 

to attract students was the main reason why three of the four 

upper-division colleges in existence in i960 have since 

become four-year operations" (4, p. 8). 

Again, Tyler State College verbally accepts a challenge 

made by the Coordinating Board. It realizes the need to 

strive to "offer students opportunities they cannot find 

elsewhere." In a Tyler State College administrative report 

on its organizational structure, the following contention 

was asserted: 
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The administration of Tyler State College contends 
that an institution of higher education should be 
discretely unique and "that tills hall&ark is placed 
on the institution by those people who are willing 
to be constructively different, In building a new 
institution, we are not tradition-bound in our 
procedures or programs (5). 

It becomes clear that Tyler State College needs and 

wants its programs to be specifically designed to the needs 

and interests of students transferring from the junior col-

leges in the East Texas area, and it needs and wants pro-

grams to be of such a unique character that the new college 

will fare well in the open competition to attract students 

from these colleges. Hence, the speech and drama program 

of Tyle'r State College must be tailored to the needs and 

interests of East Texas junior college transfer students, 

and it must offer these students courses and activities 

which logically follow the courses they have had offered 

to them on the junior college level and that interest and 

challenge them for advanced studies. 

An examination of the speech and drama course offer-

ings as described in the catalogiies of six junior colleges 

within commuting distance of Tyler was made in order to 

become informed of the foundations training these students 

have available to them. The six junior colleges whose 

programs were examined are Navarro Junior College, Lon 

Morris Junior College, Tyler Junior College, Henderson 

County Junior College, Kilgore Junior College, and Jackson-

ville Baptist College. However, as Jacksonville Baptist 
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Junior College offers only one spsach course-"-Fundamentals of 

•Specch--and no drsma courses, it was excluded from the follov-

ing report and from Tables I and II. 

It was found that all of the schools examined offer 

courses in Speech Fundamentals with at least some emphasis 

on voice and articulation. Tyler and Henderson. County have, 

additional courses specifically entitled Voice and Diction, 

All of the schools offer at least one beginning course in 

Public Speaking, With the exception of Tyler, all offer 

specific courses in Argumentation and Debate. Tyler and Kil-

gore provide courses in an introduction to speech correction 

and audiology. Kilgore's course concentrates on the use of 

phonetics, so it may be also useful to radio/television 

majors. All but Navarro provide courses in Oral Interpreta-

tion of Literature. Tyler, Henderson, and Kilgore offer 

courses in Business and Professional Speaking. Tyler Junior 

College is the only one of these schools to offer a course 

in Speech for the Classroom Teacher, Introduction to Radio 

and Television Communications and Parliamentary Procedure. 

(For a more detailed study of these speech course offerings, 

see Table I.) 

The primary information received from brief interviews 

with speech and drama department chairmen of the junior 

colleges was that these East Texas junior college speech and 

drama students have a particular Interest in the study of 

theatre. They make a heavy demand for many and varied 
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experiences in theatre production, Hence, the junior college 

course offerings in the r<rca of dr"rr.~ are broader' and' mcrtr;— 

numerous than one might expect, (See Table II.) 

All of the schools studied offer classes in Introduc-

tion to the Theatre. All have beginning acting courses in 

one form or another. Navarro, Lon Morris, and Kilgore offer 

Theatre Practice courses, and Lon Morris provides Advanced 

Theatre Practice credit. All of these junior colleges, with 

the exception of Navarro Junior College, have offerings in 

Advanced Acting and in Technical Theatre. All offer an In-

troduction to the History of Theatre. Kilgore, Henderson 

County,* and Lon Morris have advanced studies in theatre 

history. Lon Morris offers courses in Oral Interpretation 

of Dramatic Literature. Although all of these junior colleges 

have a more than adequate theatre program, Lon Morris has an 

emphasis on training for the professional stage which the 

other schools do not have. 

From a study of Table I and Table II, one can detect a 

strong interest in the dramatic arts. Also, it is signifi-

cant to note that Tyler Junior College offers a broad spec-

trum of both speech and drama courses. This fact is signi-

ficant because Tyler State College can require students with 

lower-level deficiencies to make them up at Tyler Junior 

College. This availability of classes eliminates the need 

to duplicate lower-level classes. 
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In an attempt to discover the needs and interests and 

the completed speech, and drama courses of the potential stu-

dents for the speech and drama program at Tyler State College, 

questionnaires were given in the spring of 1973 to 300 stu-

dents enrolled in speech and drama classes at six Junior 

colleges within commuting distance of Tyler. There were 

213 questionnaires returned. To the question "Will you 

transfer to Tyler State College?" eight answered "Yes", 92 

"Maybe," and 113 "No." The following percentages were tab-

ulated from the answers of the 100 "Yes" and "Maybe" respon-

dents . 

Question two asked that the students list all of the 

three-semester hour speech and drama courses they have taken 

on the college level. Table III is a tabulation of the re-

sponses received. Examination of Table III shows that 61 per-

cent of the students indicated that they had taken Speech 

Fundamentals and 92 percent indicated Voice and Articulation. 

It is significant that a large percentage of the students had 

taken these two courses because they are prerequisites for 

many upper-level courses in both speech and drama. The class 

which the next highest number, 2.6 percent, of students had 

taken was Oral Interpretation of Literature. This infor-

mation is important because Oral Interpretation can serve 

also as a prerequisite for some advanced courses in both 

speech and drama. There were 2 percent of the students who 

had taken Public Address, 8 percent who had taken speech for 
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hi ». 'ot I? T T'T 
JL i-iu JjJCi j>X J. 

SPEECH AID DRAMA COURSE AREAS FEEVTOUSLY 
STUDIED BY TEE RESPONDENTS TO TEE 

STUDENT Q IJEST10NNA1EE* 

Speech 

Course Areas 

Voice and Articulation 

Speech Fundamentals 

Oral Interpretation 

Public Address 

Speech for Non-Majors 

Radio/Television/Film 

Speech Pathology 

Percen 

Drama 

Course Areas 

Acting 

Introduction to Drama 

Technical Theatre 

History of Theatre 

Theatre Practice 

Percent 

18 

12 

11 
*+ 

2 

"'•Source: Question 2" of Student"Questionnaire, "Please 
list the three-semester hour speech and/or drama courses you 
have taken on the college level, including the ones you are 
taking now." (See Appendix A.) 

non-speech majors (which includes Speech for the Classroom 

Teacher and Business and Professional Speaking), 7 percent 

who had taken introduction classes in radio, television, 

and film, and only 2 percent who had taken beginning courses 

in speech pathology. It should be pointed out, however, that 

Tyler Junior College is the only one of the polled junior 

colleges which offers classes in radio, television, and 

film or in speech pathology. A more accurate Interest in 

these areas is indicated by the response of the students to 

a later question which shows that 33 percent of all 
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respondents are interested in fyttire upper-level classes in 

radio, television, and'film, and 21 percent are interested in 

future classes In speecr. pathology. In the area of drama, 18' 

percent of the students had taker, 4cting, 12 percent Intro-

duction to Drama, 11 percent Technical Theatre, if percent 

History of Theatre, and only 2 percent had taken Theatre 

Practice. 

Since only 25 percent of the respondents were speech or 

drama majors, question three becomes especially pertinent: 

"Are you interested in further courses in the field of speech 

and drama?" Forty-two percent answered "Yes," 39 percent 

".Maybe,'" and 19 percent "No." 

Question four of the questionnaire requested that the 

students indicate from the list provided the courses they 

would choose to enroll in if such courses were made available 

to them at Tyler State College. Table IV is a tabulation of 

the responses to this question. Listed in order of the high-

est to the lowest, percentages of respondents showing an 

interest in the courses, a report of the findings is as fol-

lows: 31 percent of the students indicated an interest in 

Communication in Human Relations, 2.3 percent in Persuasive 

Speaking, 22 percent in Advanced Acting, 21 percent in Chil-

dren's Theatre and Auditorium Activities, 20 percent in 

Creative Dramatics for Children, 20 percent in Speech for 

Special Occasions, 19 percent in Group Interpretation, 17 

percent in Group Communication and Decision Making, 



TABLE IV 

SPEECH AI-7.D DRAMA COURSE PREFERENCES'* 

5? 

Rank Course Titles Percent 

1 Communications in Human Relations 31 . 

2 Persuasive Speaking 2.3-

3 Advanced Acting 22 

1+ Children's Theatre & Auditorium Activities 21 

5 Creative Dramatics for Children - 20 

5 Speech for Special Occasions 20 

7 Group Interpretation 19 

8 'Group Communication & Decision Making 17 

8 Communication for the Classroom Teacher 17 

10 Methods of Teaching Drama llf 

10 History of the Theatre l»f 

12 Methods of Teaching Speech 13 

12 Advanced Studies of Oral Interpretation 13 

Ik Directing of Drama 12 

15 Advanced Stage Design 9 

16 Contemporary Rhetoric 8 

*Source: Question V of the Student Questionnaire, 
"If your answer to the previous question is Yes•or Maybe, 
which of the following courses would you choose to enroll 
in if they were made available to you at Tyler State Col-
lege?" (See Appendix A,) 

18 percent in Communication for the Classroom Teacher, l'+ 

percent in History of the Theatre, 1*+ percent in Methods of 
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Teaching Drama, 13 percent in Advanced Studies in Oral Inter-

pretation, 12 percent in Directing- of Drama, 9 percent in 

Advanced State Design, and only 8 percent in Contemporary Rhe-

toric , 

Question five on the questionnaire asked that the stu-

dents indicate " . . . which of the following areas of study, 

would you like to see added to the speech curriculum at Tyler 

State College in the near future?" The choices provided were 

radio broadcasting, film production, television production, 

speech pathology, and audiology. Their answers indicated 

that there would be sufficient student interest to expand 

the speech and drama program into a more complete "Oral Com-

munication" department: 3*+ percent indicated an interest in 

having Radio Broadcasting courses added to the "curriculum at 

Tyler State College in the near future,33 percent wanted 

Television Production, 32 percent wanted Film Production, 21 

percent Speech Pathology, and 7 percent Audiology. 

Question six indicates a possible student interest in 

future "graduate studies in the area of speech and. drama at 

Tyler State College": 11 percent responded "Yes," percent 

"Maybe," and ^ percent "No." 

Responses to question seven indicates the interest non-

speech majors have in further speech courses with emphasis on 

their major subject: '+8 percent replied "Yes," 27 percent 

"Maybe," 2? percent "No." 
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The last question indicates student interest in parti-

cipating in' speech, and ditauis. ex.'.rat- urricular activities" : 38 

percent said "Yes," 32 percent "Maybe," and 37 percent "No." 

Jacob M. Trieber, in his doctoral dissertation entitled 

"The Development of a Program in Humanities for the Junior 

College Curriculum," concludes his chapter two with a dis- • 

cussion of practical considerations which he qualifies in 

the following way: 

Finally, there must be certain practical consider-
ations of course design so far not mentioned. Such 
considerations are strangely enough, seldom included 
in lists of criteria. Without them, though, the 
whole plan may be lost (10, p, 26). 

There are also practical considerations which must be 

included in the criteria phase of development of the speech 

and drama program for Tyler State College. These considera-

tions are related to the initial facility and faculty limita-

tions . 

1. Facilities. For two years--the primary years this 

paper is planning for--Tyler State College is to be housed 

in a building formerly used by the Tyler Independent School 

District as a junior high school. There are no theatre 

tools or facilities. For example, there is no stage, con-

struction shop, or rehearsal hall. There is, however, in 

the college's temporary quarters, a small auditorium which 

can serve classes in public speaking, oral interpretation of 

literature, and group interpreation. At present there is no 
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audiovisual equipment available for use in the speech or 

uraiiia classes, 

2. Faculty, The program should he so constructed in 

its initial stages as to be capable of being taught and 

directed by one teacher. 

An increased enrollment in speech and drama classes 

demands additional courses and as funds are made available 

for additional faculty, the program must be of such an 

elastic nature that expansion is natural and not damaging. 

Recommendations for directions for future development of the 

speech and drama program for Tyler State College are in-

cluded 'in Chapter IV. 
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CHAPTER xV 

A PROPOSED SPEECH AND DRAMA PROGRAM 

FOR TYLER STATE COLLEGE 

Introduction 

As discussed in Chapter III, Tyler State College has 

provided a broad philosophical foundation for its total 

curriculum. In terms of school objectives, Tyler State Col-

lege hopes to provide educational opportunities which (1) 

will meet many of the cultural, aesthetic, and educational 

needs and interests of the citizens of East Texas, especially 

the junior college graduates of that region, and (2) will 

prepare its graduates to function effectively in the world 

at large--which includes increasing the students' potential 

for comprehending, for feeling and appreciating, for working 

and earning a livelihood, and for contributing to a demo-

cratic society, 

A Philosophy of Teaching Oral Communication 

In this chapter, the focus narrows from the general 

philosophical foundation of Tyler State College to a more 

specific philosophy for a viable speech and drama program. 

Elwood Murray, in his essay "Speech in the Total School 

Curriculum," offers the appropriate summarising statement 

53 
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which seems to encompass the philosophy expressed by Tyler 

tata College and by other contemporary speech educators. O 

Fortunately we have a subject which may contri-
bute directly both to enhance the policies of our 
educational leaders ar:<d meet the needs of our students 
in the rapid changes, difficult problems, and vast 
demands in the world of today. We may expect to 
strengthen our programs to meet the following three 
continuing demands: first, we must, along with the 
rest of the curriculum, help students sustain and 
build the heritage of democracy, order and freedom 
which has contributed to our greatness as a people; 
second, we have a unique opportunity and a corres-
ponding responsibility to contribute to the personal-
social adjustment, personality development, and 
human relations effectiveness of our students; third, 
we must contribute to our students' vocational and 
professional fitness and help them perform better in 
their major fields (5, p. 38). 

Murray'thus asserts the importance of speech education in the 

role of preparing students to function "at their full poten-

tials as human beings." 

One of the speech educators who agrees with Murray is 

Franklin H. Knower, who writes that 

A curriculum program in speech education is a substan-
tial program. It is directed toward the whole person. 
It seeks to develop his mind, to broaden and control 
his emotional sensitivities, and to facilitate his 
adjustments to his fellows. It recognizes in speech 
a tool to educate trie student through active experience 
with literature, logic, and life. The traditions and 
the goals of democracy are its foundations and its 
goals. It gives meaning and function to the concept 
of freedom of speech. Through it we hope our students 
may achieve a clearer understanding of their duties 
and responsibilities as communicators. In speech edu-
cation the future citizen of democracy should gain a 
richer understanding of his place among his fellows, 
a higher goal of loyalty and service to mankind (*+, 
p. 29). 
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Although Knower's praise of the powers of speech education 

seems a bit exaggerated, its cs-nen.ce is very real. G. M. 

Phillips in his article, "The Oral Communication Revolution/1 

asserts that "A student who fails chemistry fails a subject, 

hut a person who fails to communicate will fail as a per-

son" (7, p. 26'+). Keith Erickson prefaces his book 

Dimensions of Oral Communication Instruction with the follow-

ing observation: 

The contemporary teacher of speech should perceive 
training in speech not as an artistic artifact, but 
rather as a vital and indispensable ingredient of pre-
paration for later life. Today, speech is less likely 
to be taught as an art form and more as a social force 
in human relations. Performance for its own sake has 
given way to the systematic examination and analysis of 
communication processes with attention to how the 
learner may improve his communication skills in light 
of this body of knowledge. Such instruction has rele-
vance to the real world. The learner is equipped with 
more than mere public speaking skills. Acquiring-a 
cognitive grasp of communication (as interpreted by 
rhetoricians, psychologists, sociologists, anthropolo-
gists, mathematicians, etc.) will aid the learner-
communicator in all fields (1, p. xi). 

Erickson implies in this quotation that the traditional 

speech teacher has been in error to teach speech as an "art 

form" instead of placing it in its proper role as a "social 

force in human relations." Andrew Weaver, in an address, to 

the I960 convention of the Speech Association of America, 

commented on this very serious role of speech education: 

Contributing to fuller understanding among men is no 
minor mission in education. It is the vital core of 
our obligation as teachers of speech . . . our supreme 
task is to open satisfactory communication channels 
among men. It is our special mission to see to it 
that our fellow human beings, with all their getting, 
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get understanding. May we ever keep our eyes lifted 
to that great goal (10, pp. 21+7). 

Donald K. Smith heartily concurs with Weaver., Smith 

says in his article "Teaching Speech to Facilitate Under-

standing" 

The key to "teaching speech to facilitate human 
•understanding" seems to me simply this: that we 
should teach understanding of speech, we should 
teach understanding of speech--not simply skill 
in speech~-but understanding of speech (9, p. *+9). 

In addition, Smith says that the implicit point he is making 

is that the person who is not just skillful in speaking but 

who also understands speech "is in a much better position to 

use speech to develop genuine understanding when he encounters % 

situations in which communication seems to have broken down" 

(9, P. 52). 

A major objective, then, of speech and drama education is 

to convey an understanding of the communication process to 

the student. Loren Reid says that the discipline's essential 

domain is the study of oral communication. By "oral communi-

cation" he includes 

those factors and variables which contribute to a 
communication act. With an emphasis upon oral com-
munication, the transmission, reception, channel, 
noise feedback and message, components of communica-
tion as well as operant psycho-sociological influ-
ences, are investigated by the student of communica-
tion (8, p. 19). 

Elwood Murray stresses that the oral communication 

process should be studied "systematically as a corpus or 

unified body of communication methods and philosophy" (5, 
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pp. ^2-^-3). He suggests -bat perhaps the practice of segment-

ing a spcech ana drama department into several divisions may 

be a mistake. Ideally, a program should be directed toward 

a meshing together of the parts of the whole oral communica-

tion field. Students should be directed toward an awareness 

of the relationships of the oral processes in public address, 

debate, discussions, interpersonal encounters, mass communi-

cation, speech therapy, oral reading, and theatre. Murray 

suggests that 

. . . perhaps the development of sound programs of 
the teaching of communication as well as the main-
tenance of the integrity of our profession requires 
that we extend the title' of our programs from "speech" 
to "speech and communication" or "communication" 
(5, P • *+3) • 

Some educators would argue that the study of drama should 

by its nature necessitate a separate division. It is believed 

by others that drama has a generic relationship to speech as 

a discipline and, therefore, should not necessarily be separ-

ated from it. One educator cited in a special report prepared 

for the Coordinating Board of Texas colleges and universi-

ties, Fine Arts in Texas Colleges .and Universities, was 

quoted as saying that the term "speech" in education today 

represents a broad field of study concerned with 
communication through the spoken word; it embraces 
original speech, the interpretation of language 
•written by others, and the media by which speech is 
communicated--the'platform, the stage, the micro-
phone, and the television, and. movie screens. The 
modern student is concerned with study and research 
in a variety of c. onmuii c at ion arts within a variety 
of social settings. He is governed principally by 
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aesthetic, rhetorical, and scientific disciplines 
(2, pp. 1251-1252). 

With directed experiences in the various facets of the 

oral corn.mimic8.tion arts, the "whole person" can emerge. 

Also, with an emphasis on the development of understanding 

of the communication process, instead of on the development 

of speaking skills, speech and drama become subjects of inter-

disciplinary concern. They offer special interests to stu-

dents in many other fields—business, education, social 

studies, languages, and others. 

Modern communication teachers, then, should constantly 

reassess and update their approach to the discipline. No 

longer should speech teachers consider speech a mere "skill" 

to be "taught" exclusively through the use of exercises and 

models. Rather, speech arts should be considered a "social 

force in human relations" and by directing students toward 

an understanding of this force, the necessary skills will 

develop. As Frederick Haberman points out, 

Wo individual in a society as great and as complex as 
ours should be "handicapped" by inarticulation, 
slovenly delivery, or the inability to order and 
structure ideas in a clear and logical manner. Train-
ing in speech aids an individual to function unfearful 
of the inability to express his ideas, opinions, feel-
ings or desires effectively to other members of 
society, Speech training viewed in this context is 
indispensable to the intellectual, psychological, and 
social growth of our citizenry (3, p. 79)-

Donald K. Smith concludes his article with the follow-

ing appeal to speech teachers: 
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I would not want history . . . to say this of speech 
teachers in our century: that in an era torn by 
dissension, crying out for ways of healing the es-
trangements of man with man and the animosities of 
group toward group--that in such an age we taught 
speech only as a skill, and as an instrument for 
power, influence, or personal success (8, p. 55)-

With the above guidelines serving as a governing phil-

osophy, the following speech and drama program is proposed . 

for Tyler State College to meet the criteria established in 

Chapter III. 

The Program in General 

The proposed speech and drama program for Tyler State 

College was designed with the following purposes in mind: 
% 

(1) to help all students develop communicative ability equal 

to the demands of modern society, (2) to offer students not 

majoring in speech and drama theoretical and practical' train-

ing in the communication arts, (3) to offer students major-

ing in speech and drama training for professions related to 

communication, or to prepare them for teaching careers with 

contemporary educational systems, or to prepare them for 

graduate and professional study in the arts and sciences of 

communication. 

Students seeking a baccalaureate degree with a major 

in the Department of Speech and Drama are required to complete 

thirty-six semester hours of speech and/or drama. Eighteen 

hours of this work should be done on the upper-division 
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level. At least twelve of these upper-division hoars should 

be coin plot fid i.'yj fvc Sto-te Coll ege( 

The course work to be offered in this proposed speech 

and drama program for Tyler State College has been planned 

for the 1973-7^ and the 197!+-75 school years only. The 

plan for the 197^-75 school year, however, is to be consid-
* 

ered as only tentative. It is merely "suggested" and can be 

easily changed to meet "needs and interests" of incoming 

students. 

Divisions for Specialization 

As can be seen in Table V, a student majoring in speech % 

and drama has available to him studies in four divisions of 

oral communication. He may either choose to concentrate his 

studies in one of the fields—communication theory, public 

address, oral, interpretation of literature, or drama--or 

he may choose to generalize his studies within the depart-

ment. In addition to the options to specialize or generalize 

within the department of speech and drama, there may be a 

third option, that of preparing to teach speech or drama. 

If a student chooses to major In speech or drama as a teach-

ing field, he must take the necessary education,courses and 

training for teacher certification as stipulated by the 

Department of Education, plus the communication courses 

available in his division of specialization, plus a course 

in methods of teaching speoch or drama, Each student will 
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be assigned an advisor and will participate in the structure 

of his degree program which -will be tailored to fit his in-

dividual needs. 

TABLE V 

UNDERGRADUATE COURSES AVAILABLE FOR DEGREE 
PLANNING IN EACH OF THE FOUR DIVISIONS 

OF ORAL COMMUNICATION 

Division 

Communication 
Theory 

Drama 

Oral Interpre-
tation 

Public Address 

Classes 

1. Group Communication and Decision-Making 
2. Communication in Human Relations 
3. Leadership and the Group-Process 
'+. Persuasive Communication 
5. Special Problems 

1. Children's Theatre 
2. Studies in Acting Technique 
3. Advanced Oral Interpretation 
b. Oral Interpretation of Dramatic Liter-

ature 
5. Special Problems 

1. Advanced Oral Interpretation, I 
2. Advanced Oral Interpretation, II 
3. Group Interpretation, I 
*+. Group Interpretation, II 
5. Oral Interpretation of Dramatic 

Literature 
6. Special Problems 

1. Persuasive Communication 
2. Speech for Special Occasions 
3. CoiMiunication in Human Relations 
*+, Advanced Oral Interpretation 
5. Leadership and the Group Process 
6, Special Problems 

Table V indicates the divisions of speech and drama and 

lists the courses which are available within each division, 

If a student chooses to generalise his studies, it is sug-

gested that he take at least one course from each of the 
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four divisions. If he elects to concentrate in communication 

theory, the following courses should, be included on his de-

gree plan: Group Communication bud Decision-Making, Communi-

cation in Human Relations, Leadership and the Group Process, 

Persuasive Communication, and Special Problems. If a student 

chooses drama as an area of concentration, the following 

courses should be included on his degree plan: Children's 

Theatre, Studies in Acting Technique, Advanced Oral Inter-

pretation, Oral Interpretation of Dramatic Literature, and 

Special Problems. If his area of concentration is oral inter-

pretation of literature, ho should include 011 his degree plan 

Advance'd Oral Interpretation I, Advanced Oral Interpretation 

II, Group Interpretation I, Group Interpretation II, Oral In-

terpretation of Dramatic Literature, and Special Problems. 

If public address is his area of concentration, he should 

take Persuasive Communication, Speech for Special Occasions, 

Communication in Human Relations, Advanced Oral Interpreta-

tion, Leadership and the Group Process, and Special Problems. 

As can be seen in Table V, at least three semester hours of 

Special Problems is recommended for all speech and drama 

majors. 

Suggested Course Offerings and 
C omp1ementary Ext r a curri cular 

Activities 

Table VI outlines the proposed, undergraduate program of 

course offerings for the 1973-?*+ and the 19rA-75 school years 
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The courses offered during the summer sessions were seiseted 

for 'their appeal ic all npeeca and drama majors as well as" 

majors in other departments. Each long-term semester makes 

available courses of interest to students of each of the 

four divisions of concentration within the department, The 

courses suggested for the second summer session, 1973? are . 

Group Communication and Decision-Making, and Children's 

Theatre. It is suggested that the students of the Children's 

Theatre class provide regular performances for the community 

children. 

During the fall semester of 1973) Tyler State College 

will offer the first full schedule of classes. It is proposed 

that the Speech and Drama Department provide Communication in 

Human Relations, Studies In Acting Techniques, Advanced Oral 

Interpretation of Literature I, Persuasive Communication, and 

Special Problems. The extracurricular activities during this 

semester would be free classes for underprivileged children 

in creative dramatics, a reader's theatre production for 

children to be presented at various elementary schools, at 

least two major group interpretation productions given to 

communicaty audiences, and participation in at least two Oral 

Interpretation Festivals. 

The first summer session, 197^? should offer Communica-

tion in Human Relations, Advanced Oral Interpretation of 

Literature II, and Special Problems, For extracurricular 

activities, it is suggested that these students present two 



70 

evenings of oral interpre tat ion recitals for community aud-

iences. 

It is suggested than in r,he second supjner session Tyler 

State College again offer a class in Children's Theatre, Per-

haps this class can become a summer "tradition" at Tyler State 

College and students can look forward to taking it while the 

community children can look forward to weekly productions in 

the city parks. Communication for the Classroom Teacher and 

Special Problems are also to be offered that summer session. 

The fall semester, 197*+, should make available the 

following courses: Leadership and the Group Process, Methods 

of Teaching Speech and Drama, Oral Interpretation of Dramatic 

Literature, Persuasive Communication, and Special Problems. 

The extracurricular activities which might be used to accom-

pany these classes are weekend leadership seminars for the 

community at large, planned and conducted by the students of 

the class in Leadership and the Group Process; monthly "sack-

lunch" reader's theatre productions of dramatic literature; 

participation in two Oral Interpretation Festivals; and 

participation in one speech tournament. 

The courses suggested for the spring semester, 1975? are 

Group Communication and Decision Making, Studies in Acting 

Techniques, Group Interpretation of Literature II, Speech 

for Special Occasions, and Special Problems. The extracurri-

cular activities might include one experimental play produc-

tion for an audience, group interpretation productions 



71 

utilizing multimedia, a Chamber Theatre production, and par-

tieipation in three Qra.1i In lation Festivals„ 

The next section of this chapter presents in sequential 

order the classes with course descriptions and general objec-

tives, Many of the following course designs are based on the 

outlines of speech and drama classes offered in the Depart-

ment of Speech and Drama at North Texas State University, 

1972-73 (6, pp. 163-170). 

Course Details 

Group C ommun 1 c a t i on and De c i s 1 on -Making:: Credit, three 

semester hours; Offered, second summer session, 1973? spring, 
% 

19r/k, and spring, 19755 Prerequisite, consent of instructor. 

This class is designed for speech and drama majors, 

business, sociology, psychology majors, and anyone else con-

cerned with his effectiveness as a communicator and with his 

relationships with other people. 

Course Description: The purpose of the course is to 

offer experiences in group dynamics with emphasis on inter-

personal and intergroup communication, problems in group dis-

cussion, dialogue, and decision-making. The class is to be 

divided into small groups which actively explore many com-

municative processes. There will be experiences aimed at 

developing a deeper understanding of the "core conditions of 

communication"--empathy (listening with "real" understanding), 

warmth or respect, genuineness, concreteness (avoiding 
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confusing abstractions), self-disclosure, immediacy (consid-

ering the "here and new" ;. -and confront, at ion. 

Course Objectives: 

1. To increase a student's awareness of his own com-

munication system and its impact cn his interpersonal rela-

tionships; 

2. To enhance one's skill in communicating with others 

and to improve his ability to predict or diagnose communica-

tion failures between individuals and within organizations; 

3. To develop an understanding of the forces that pro-

mote additiveness and substractiveness in human affairs; 

b? To provide valuable insights into methods of im-

proving the relations between and among conflicting groups 

in our society. 

Children's Theatre; Credit, three semester hours; Offered, 

second summer session, 1973 ? and second summer session, 197*+• 

This class is designed for. speech and drama majors, as 

well as elementary education majors, who have an interest in 

the study of and participation in theatre directed to child 

audiences. 

Course Description: This course provides a comprehen-

sive study of theatre for children--!ts history and practice. 

It provides experience and experimentation in all aspects of 

play production for adolescent audierces--script selection 

and evaluation, direction, and staging techniques. 
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Course Objectives; 

X . To develop act".™... .t ..—~j bzi.1l.-10 ̂*.i.i •«.**•iî 00 

an adolescent audience; 

2. To provide experiences in performing and producing 

plays before young audiences; 

3. To develop an under standing of the special skills • 

needed to connaunicate with and to interest, involve, and 

motivate an adolescent audience. 

i+. To write, produce, and direct plays for children. 

Ccmipunication in Human Relations; Credit, three semester 

hours; Offered, fall, 1973j first summer session, 197^5 and 

spring, 1975. 

This class is designed for speech and drama majors and 

for students from the related disciplines of psychology, 

sociology, business administration, English, political sci-

ence, education, and journalism who wish to study the role 

of oral communication in social influence. 

Course Description: The course presents an interdisci-

plinary overview of communication theories from the perspec-

tive of the anthropologists, sociologist, educator, psychia-

trist, philosopher, and scientist. It includes•theoretical 

models, symbolic transformation, attitude formation and 

change, organizational communication in conflictual situa-

tions , 
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Coirrse Objectives: 

1. To define the role and f-ancticn of oral comm*onica-

tions in human relations; 

2. To discuss the humanistic and scientific approaches 

to a theory of human communication; 

3. To describe the nature arid methodology of experi- • 

mental research in oral communication theory and practice; 

U-. To delineate the areas of practical application of 

communication theory at the various levels of human inter-

action. 

Studies in ActLng Techniques: Credit, three semester hours; 

Offered, fall, 1973? and spring, 1975? Prerequisites, begin-

ning acting, or equivalent. 

This class is designed for speech majors and especially 

for drama majors. 

Course Dê crJ._gW._pn: The class focuses on theories and 

styles of acting from presentational to representational. 

It affords the student experiences in stage business and 

movement, pantomime, improvisation-analysis of roles, and 

development of characterizations. The course makes use of 

lectures, student reports, acting exercises, scenes, cri-

tiques, and discussions. 

Course Objectives: 

1. To add to the development of the student's acting 

capabilities; 
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2. To acquaint the student with the styles of acting 

still necessary in the production of modern and historical 

plays; 

3. To add to the student's knowledge of dramatic 

literature--past and present; 

'+. To develop the critical sense of the student in 

play evaluation and role interpretation. 

Advanced Oral Interpretation of Literature X? and II. (a 

continuation of I): Credit, three semester hours; Offered, 

I (fall, 1973, and II first summer session, 197!+j Pre-

requisite, Beginning Oral Interpretation of Literature, or 

% 

equivalent. 

These classes are designed for both speech and drama 

students. They combine the speaker's and the actor's arts. 

They will both interest and benefit future teachers in 

general and English teachers in particular. 

Course Description; These classes consist of the study 

of the principles of oral interpretation of various forms of 

literature. They are aimed toward an ordered development of 

the expressive powers of the student through practice in in-

terpreting literature. The classes are intended to aid the 

student in developing a deeper understanding of the communi-

cative processes involved in effectively communicating to an 

audience an author's intended meanings. While this course 

will also offer opportunities to perform, it focuses attention 
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on the preparation for oral interpretation performance 

through studies- oi the works, the authors, rho critics, and 

self-analysis. 

Course Ob;lec tives; 

1. To provide experiences in the techniques of the 

analysis of literature; 

2. To provide opportunities for research into various 

literary forms for oral interpretation; 

3. To provide experiences which add to the student's 

deeper understanding of the communicative processes; 

*+. To develop techniques in the presentation of lecture-

recital programs. 

Persuasive Communication: Credit, three semester hours; 

Offered, fall, 1973 5 and fall, 197^; Prerequisite, speech 

fundamentals, or its equivalent, or consent of the instruc-

tor , 

Thls class is designed for all students, especially 

speech and drama majors, as well as political science, 

sociology, and business majors. 

Course Description: The purpose of this course is the 

examination of theory and practice of persuasive communica-

tion with wide application to the contemporary American 

scene. Theories of communication and psychology are applied 

to the study of persuasion as a motivating force in human 

conduct. The course focuses on the study of persuasion in 
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advertising, sales speaking, and the study of prominent per-

suasive s p e a k e r s p o l l ' t102i-figures. 

Course Objectives: 

1. To develop an understanding of the basic principles 

and methods of persuasions, 

2. To develop critical listening abilities; 

3. To understand the ethics of persuasion as a speaker 

and a listener; 

To acquaint the student with a body of selected 

literature on persuasion. 

Creative Dramatics: Credit, three semester hours; Offered, 
% 

spring, 197^. 

This, class is designed for speech and drama majors, 

elementary majors, and anyone else who wants to work crea-

tively with children. 

Course Description; The course provides a. study of 

creative dramatics as a technique for furthering child devel-

opment. It serves as an introduction to the principles of 

creative leadership and to the methods of teaching improvised 

drama, story dramatization, and rhythmic movement. The course 

is devoted to discovering ways in which creative dramatics 

can be used as a tool for teaching a variety of elementary 

school subjects. 



78 

Course Objectives: 

1. To contribute to the understanding of child devel-

opment; 

2. To develop skills in creative leadership with 

children. 

Group Interpretation of Literature I, and IX (a continuation 

of I): Credit, three semester hours; Offered, (I) spring, 

197^5 and (li)spring, 1975? Prerequisite, Oral Interpreta-

tion of Literature, or consent of the instructor. 

These classes are designed for speech and drama majors 

as well as future teachers, especially English teachers. 

Course Description; The activities of these courses 

are aimed at the application of basic principles of oral in-

terpretation to various types of multiple-reading situations, 

including choral reading and reader's theatre, and at an 

investigation of styles of literature which are suited to 

group interpretation. 

Course Objectives: 

1. To acquaint the student with the broad area of 

presentation of group interpretation; 

2. To acquaint the student with the specific techniques 

and mechanics involved in planning and presenting literature 

as a group .interpretation performance; 

3. To further develop the students' expressive and 

interpretive abilities in presenting literature orally; 
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b, To further develop ths students' ability to judge 

literature critically a.f"i xxitellige.r";ily. 

5. To develop an appreciation for group presentation 

of literature of various types. 

Speech for Special Occasions: Credit, three semester hours;' 

Offered, spring, 197'+? and spring, 1975; Prerequisite, pub-

lic speaking, or equivalent 

This class is designed for speech and drama majors and 

for anyone else interested in the study and practice of 

various types of public speaking. 

Course Description: This is an advanced course in pub-% 

lie speaking which aims to give the student a knowledge of and 

practice in both the polished speech which is made on formal 

occasions and the extemporaneous speech which is made on spe-

cial occasions not covered in other public speaking courses. 

It involves study of principles and techniques, the examina-

tion of examples of speeches suited to various situations, and 

practice in planning, writing, and delivering the polished 

speech for ceremonial, inspirational, humorous, and miscellan-

eous situations. 

Course Objectives: 

1. To stress the role of style in public speaking; 

2. To increase the awareness of the relation of aud-

ience to communication.;. 
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3. To give the student an uncle/slanding of the require-

ments of various speech situations; 

b. To give practice in polishing a speech, including 

both its preparation and delivery. 

Communication for the Classroom Teacher: Credit, three 

semester hours; Offered, first summer session, 197^-

This class is designed for non-speech majors who hope to 

be creative teachers for elementary and secondary schools. 

Course Description: The purpose of this course is to 

introduce the future teacher to the role, function, and 

methodology of communication as it relates to the classroom 

situation. The course will consist of analysis of theory 

as well as the application of theory in actual performance 

activities. 

Course Objectives: 

1. To expose future teachers to the nature of human 

c ommuni c a t i on; 

2. To equip future teachers to communicate effectively 

in the classroom; 

3. To brain future teachers to develop the climate and 

communicative ability of their students; 

To prepare future teachers to communicate with stu-

dents, other teachers, the administrative staff, and parents. 
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Leadership arid Group Process: Credit, three semester hours; 

Offered, fail, 197't-> Prev-fcqaisito, Coi^iUiiications and 

Decision-Making, and Communication in Human Relations, or 

consent of the instruccor. 

This class is designed for, speech and drama majors or 

students of sociology, political science, psychology, coun-

seling, business, etc. It is a course of interdisciplinary 

concerns. 

Course Description; The course actively involves the 

student in a definition of leadership and its role within the 

processes of small groups. It is a theoretical study of com-

munication networks, human motivation, conflict reduction, 

and the introduction of social change. 

Course Objectives: 

1. To give students the opportunity to define leader-

ship for themselves; 

2. To give students the opportunity to examine their 

own dominant and back-up leadership styles; 

3. To examine the dynamic nature of persuasion and 

motivation, as well as the strategy for the introduction of 

social change; 

!+. To consider the role of leadership in organizational 

goal-setting and goal-achievement. 

Methods of Teaching Speech or Drama: Credit, three semester 

hours; Offered, fall, .1.97*+. 
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This class is designed for advanced students in speech 

or drama who intend to in one of the fields- It is 

recommended as a senior-level course. 

Course Description: This course provides a broad study 

of speech and drama education and approved methods of teach-

ing both speech and drama. It aims at aiding the student in 

selecting and organizing speech and drama materials and pro-

grams they will be teaching. It focuses on course content as 

well as extracurricular activities. 

Course Objectives: 

1. To formulate a basic philosophy in teaching speech 

or drama; 

2. To research basic factors affecting speech or drama 

instruction; 

3. To assimilate and organize material from speech and 

drama courses for teaching purposes; 

To determine the problems in teaching the fundamen-

tal and basic speech and dramatic ski],Is; 

5. To form coarse outlines to be used in teaching 

speech or drama courses; 

6. To examine the problems in directing speech and 

drama extracurricular activities, 

Oral Interpretation of Dramatic Literature: Credit, three 

semester hours; Offered, fall, 197^; Prerequisites, Oral 
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Interpretation of Literature, or equivalent, or consent of 

the i n s t r 1.1 c t o r, 

This class is designed for speech and drama majors or 

other interested students with necessary background. English 

majors in particular "would find it a rewarding course. 

Course Description; The aim of the course is the analy-

sis, arrangement, cutting, and oral and physical presentation 

of dramatic literature for an audience, with experiences in 

solo, duet, and group reading. Emphasis will be placed on 

Greek, Elizabethan, eighteenth-century, and contemporary 

drama. 

Course Objectives; 

1. To develop an understanding of the unique nature of 

drama for oral interpretation; 

2. To develop techniques in analysis and presentation 

of drama for oral interpretation; 

3. To inspire a deeper appreciation for drama as a 

literary form and a communicative art. 

Special Problems: Credit, up to six hours; Offered, each 

semester; Prerequisite, consent of the instructor. 

This class is designed for speech and drama majors with 

advanced standing. At least three semester hours credit in 

Special Problems is strongly recommended for every student 

majoring in speech and drama. 
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Course Description: Individual and concentrated work 

on specific problems- is ".""liable zo trie advanced student 

for varying amounts of credit. He works with a professor 

who agrees to act as his supervisor. 

Course Objectives: 

1. To provide the opportunity for individual expansion 

and development; 

2. To develop skills in research techniques. 

Planning for the Future 

At the conclusion of each semester, extensive evalua-

tions of course offerings and course content, methods of 

% 

teaching, department goals, and student needs and interests 

should be carried out with the aid of carefully planned 

questionnaires and interviews given to students, teachers, 

and administrators. The evaluation process should be carried 

out in the interest of advancing the department consistent 

with the changing needs of the community and student body 

ana in light of new and advanced knowledge and techniques. 

Based on the criteria of Chapter III and the expansion 

plans of Tyler State College, it con be predicted that the 

following directions for future development would add to the 

success of the- department: the provision of additional 

interdisciplinary courses, the addition of complete divisions 

of mass communications and of speech pathology, the addition 

of graduate studies in all divisions, the expansion of 
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theatre production courses and activities, and the expansion 

of the scope of course oireriiiga within the existing divi-

sions. Each of these developments should be initiated when 

the need arises and faccLity ON. (A. I' CA c 1.1 _L t i e he come availcib_̂ e • 
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CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary and Conclusions 

The problem of this study was to develop a degree pro-

gram for the speech and drama department of Tyler State 

College which would be consistent with the philosophical, 

academic, and organizational framework of Tyler State Col-

lege, as well as with the goals and criteria of upper-

division institutions in Texas, as stated by the Coordinat-
% 

ing Board of the Texas College and University System. 

One of the stated purposes of the study was to report 

the rationale for the establishment of upper-division col-

leges in general. This purpose was achieved through a 

background study of the establishment of the upper-division 

college. Through that study it was found that the first 

junior college in America was established in Joliet, Illi-

nois, in 1902. Junior colleges grew in number and enroll-

ment to the extent that by the 19!+0's it could be said that 

the American college had been effectively divided, at least 

in those areas where these lower-division colleges were 

firmly established. The first upper-division college was 

established in 1861, but by the end of World War II, only 

three upper-level colleges were operating in the United 
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States. By I960, there were still only four upper-division 

college's operating in the country. • -By the fall of 1971? 

there were fifteen upper-division colleges operating in a 

dozen states and eleven more were in the planning or build-

ing stages. 

The upper-division institution is aimed at creating a . 

different type of institution to carry out specialized 

functions to provide junior, senior, and graduate instruc-

tion to a geographically defined population, encourage 

experimentation in education methods and materials, offer 

programs that relate specifically to the needs of the local 

area, provide an economically and educationally feasible 

alternative to the creation of four-year institutions in 

areas lacking in baccalaureate-degree opportunities. Educa-

tional philosophers have not been the prime movers in 

establishing upper-division institutions. The success of 

the junior college movement and the resultant increased 

number of student desiring entrance into baccalaureate-

degree granting institutions have been the most important 

factors in the development of upper-division institutions. 

The number of junior college students in the nation increased 

from approximately 750,000 in 1961 to about 2 million in 

1968, Community college enrollments in Texas have increased 

from approximately 62,000 in 19&6 to about 150,000 in 1971. 

According to the Coordinating Board, the upper-division 
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institution has great potential for bringing needed change 

and flexibility to the Toxas higher education syct«m. 

In Texas, the expanding junior college systems and 

the rapidly increasing demand for baccalaureate degrees 

prompted the Legislature to establish seven upper-division 

colleges between 1969 and 1971. Tyler State College is 

one of those seven new institutions, 

Another purpose of the study was to establish criteria 

for the development of a proposed speech and drama program 

for Tyler State College. Three primary procedures were 

followed in order to arrive at the criteria which were prin-

cipally used to develop the proposed speech and drama pro-

gram. 

First, the philosophical foundations of Tyler State 

College were arrived at through the study of reports from 

the Coordinating Board, Texas Colleges and Universities, and 

a study of administrative reports, bulletins, and public 

statements from the administration of Tyler State College. 

It was found that the school goals and purposes as expressed 

by Tyler State College were consistent with the goals and 

purposes established by the Coordinating Board for the new 

Texas upper-division colleges. 

It was asserted by the Coordinating Board, and the 

administration of Tyler State College agreed, that the 

upper-level institutions are designed to be in direct support 

of junior colleges and must aim specifically at meeting the 
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educational needs of the junior college transfer student. 

Tins expressed 3.2.111 is also consistent "with tnts .3. tiunt-i 1 -v 

for the establishment of upper-division colleges as re-

vealed in Chapter II. 

More specifically, administrative .reports and bulletins 

revealed that Tyler State College aims at making a contri- • 

bution to the cultural and aesthetic enrichment of its 

students, providing an environment which is conducive to 

academic endeavor, social growth, and individual self-

discipline, aiding its students in becoming contributing 

members of society, providing occupational training to bene-

fit its students and the East Texas Community, providing an 

economically and educationally feasible alternative to the 

creation of a four-year institution, preparing students for 

direct entry into occupations, and assisting all students 

to grow and develop emotionally as well as intellectually. 

Tyler State College also concurs with the Coordinating 

Board in its contention that the upper-division college must 

offer students opportunities that are unique and cannot be 

found elsewhere. 

It can be concluded then that the speech and drama pro-

gram at Tyler State College must be tailored to the needs 

and interests of East Texas junior college transfer students 

and it must offer these students a unique speech and drama 

program of courses and activities which build upon the 
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foundation courses and activities they have had available to 

them on the .junior college level. 

The second procedure which was followed in establishing 

criteria included an examination of the speech and drama 

course offerings as described in the catalogues of the six 

junior colleges within commuting distance of Tyler: Tyler_ 

Junior College, Henderson County Junior College, Kilgore 

Junior College, Jacksonville Baptist College, Lon Morris 

Junior College, and Navarro Junior College. The purpose of 

this survey was to become informed of the speech and drama 

foundations training these students have available to them. 

It was-found that all of the schools examined offer courses 

in speech fundamentals and that all, except Jacksonville 

Baptist College, offer well-developed speech and drama pro-

grams. In all of the schools examined, there is a wide 

variety of courses available and numerous opportunities for 

participation in extracurricular activities. Several of the 

schools, especially Tyler Junior College, Henderson County 

Junior College, Kilgore Junior College, and Lon Morris 

Junior College indicated a very strong interest in theatre 

classes and activities. There was a surprising amount of 

depth in some of the programs, with offerings in advanced 

acting, theatre history, and scene design. 

The third procedure used in establishing criteria in-

volved informal, unstructured interviews with the chairmen 

of the speech and drama departments of the six junior 
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colleges. The primary information obtained from these inter-

views was that the specch ar.ci dram" students of these schools 

made strong demands for numerous ana varied classes and acti-

vities in theatre. Lon Morris even has a professional stage 

orientation. All schools except Jacksonville Baptist College 

provide a varied program of major theatre productions through-

out the school year. 

The fourth stage of criteria development involved the 

use of a questionnaire which was provided to the students in 

speech and drama classes at the six junior colleges during 

the 1973' spring semester. The results of the questionnaire 

did not bear out the perceptions of the chairmen. Rather, 

the questionnaire revealed a greater interest in communica-

tion in human relations and a very strong interest in public 

address courses. Although interest in advanced acting was 

expressed, with the exception of creative dramatics and 

children's theatre, very little interest was shown in any 

of the other listed drama courses. It can be concluded that 

the junior college students of the six area junior colleges 

are interested in participating in theatre activities on the 

junior college level; however, those students who expressed 

an interest in attending Tyler State College are more inter-

ested in courses in communication and public address than in 

drama courses at the upper level. 

It was also learned from the questionnaire that just 

less than half of the students polled indicated an interest 



in possibly attending Tyler State College, It was also 

learned that all of the pendents had taken a fundamentals 

course in speech or drama, and 6.1 percent had taken a 

beginning course in oral interpretation of literature. 

The students also indicated a high degree of interest in ' 

future implementation of courses in radio, television, film, 

and speech pathology. The implementation of these studies 

is recommended as soon as funds, facilities, and faculty are 

available. There was a mild interest expressed in future 

graduate studies. 

The questionnaire also gives supportive evidence to 

the interdisciplinary nature of the communication arts: 75 

percent of the non-speech majors indicated an affirmative 

response to the possibility of taking a speech class with an 

emphasis on their major subject. Seventy percent also indi-

cated an interest in participating in extracurricular acti-

vities of speech and drama. Thus, there is a sound potential 

for a well-developed extracurricular program when funds, 

faculty, and facilities are available to accommodate such 

a program. 

Finally, in the development of criteria, certain prac-

tical considerations were made. Among those were limita-

tions in funds, faculty, and facilities which limit and 

control much of the formulation of the initial speech and 

drama program. The program proposed in Chapter IV is, con-

sidering these limitations, a very ambitious program. It 
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raight be a nearly impossible task for one teacher to direct 

such an ambitious prefersi>- It is believed that effort 

should be made to implement it nevertheless. If it becomes 

apparent that the load is too great for one teacher, the 

load could be lightened by first cutting back on the sug-

gested extracurricular activities until additional faculty 

is available. Complete facilities are planned for use 

starting with the beginning of the third year. That year 

would then be the logical time to expand the program with 

additional faculty and additional opportunities for the 

students. 

The fourth and primary purpose of this study was to 

propose course offerings--subject and sequence--degree re-

quirements, and extracurricular activities to be implemented 

in the speech and drama program of Tyler State College. The 

design of the program aimed at providing courses and activi-

ties which were consistent with (1) the rationale for the 

establishment of the college as expressed by the Coordinat-

ing Board, (2) the philosophical foundations as expressed 

by Tyler State College, (3) the speech and drama classes 

and experiences which are available on the junior college 

level, ('+) the expressed interests in courses and activities 

as obtained through the student questionnaire, and (5) the 

limitations in faculty and facilities of the program in its 

initial stages. 
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A philosophy of oral comraiinication education was estab-

11 shed to further direc«. the design of the program* It was 

asserted that communication is an interdisciplinary concern 

with a primary purpose to prepare students to function at 

their full potentials as human beings through an understand-

ing of the communication process. With this philosophy 

providing guidelines, a proposed speech and drama program 

for Tyler State College intended to meet the criteria estab-

lished in Chapter III was designed for the 1973~7!+, 1971+-75 

school years. 

The following speech and drama program objectives were 

established for Tyler State College: (1) to help all stu-

dents develop communicative ability equal to the demands of 

modern society, (2). to offer students not majoring in speech 

and drama theoretical and practical training in the communi-

cation arts, (.3) to offer students majoring in speech and 

drama training for professions related to communication, and 

(*+) to prepare them for teaching careers with contemporary 

educational systems, or to prepare them for graduate and 

professional study in the arts and sciences of communication. 

As can be seen in Table V, page 6!+, the plan of the pro-

gram offers options in four areas of specialization--communi-

cation theory, drama, oral interpretation of literature, and 

public address. Also, the student may generalize his 

studies or choose to concentrate in the preparation for 

teaching speech or drama, There are four classes provided 
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for the communica -;ion theory s . a f e a r provided for the 

drama major, five provide 1 for th-2 oral interpretation 

major, and five provided for the public address major. 

Many of the classes are applicable in more than a single 

area of specialization. At least three hours in special ' 

problems is recommended for all students in each division. • 

An advisor will be provided for each student within 

the department to aid him in tailoring his degree plan to 

meet his special needs and interests. 

Extracurricular activities are suggested which are 

designed to compliment and enhance the classes provided and 

to interest and involve the students as active participants 

and members of the East Texas community as spectator-

participants. These extracurricular activities are primarily 

aimed toward the cultural, creative, and aesthetic enrich-

ment of the participants. 

Chapter IV provides the scope, description, and objec-

tives of each class included in the program. These specifi-

cations attempt to direct each class in its contribution to 

the expressed aims of the program. 

Directions for the future development of the program 

are suggested in light of the criteria of Chapter III. They 

include development of an interdisciplinary program in oral 

communication; and of divisions in radio, television, and 

film, and speech pathology; of graduate programs; and an 
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expansion of the Tiieatr-a production classes and activities, 

rind of the course otTerir^.s of" the suggested divisions. 

R e c o mm e nd ati ons 

For future studies, it is recommended that 

1. Research be undertaken to establish more precise 

methods in determining the needs and interests of - junior 

college transfer students. 

2. Research be conducted concerning the upper-division 

college—its role as educator and its other roles in society, 

3. Research be undertaken to determine any possible 

unique qualities which would necessitate a new approach to 
% 

a graduate school at an upper-division college as opposed 

to a four-year institution. 

h. Research be conducted in establishing methods- for 

determining community needs and interests related to local 

colleges. 

5. Research be undertaken to determine the needs for 

communication as an interdisciplinary subject and designs 

for courses and activities especially related to vocational 

studies, the teaching of literature, and business. 

6. Research be conducted to determine alternative 

directions for new movements within the communication arts. 

7. Research be conducted to determine the unique 

characteristics of upper-division college students as they 

compare to four-year college students. 



APPENDIX 

The following information will be used in designing 
the speech and drama program for Tyler State College, the 
new upper-level college in Tyler, Texas. Thank you very 
much for your cooperation. 

STUDENT'S QUESTIONNAIRE 

Name: _ Ma j or: 

Classification: , _ Name of Junior College^ 

1. Are you planning to transfer to Tyler State College? 

Yes No Maybe 

If your answer to question one is Yes or Maybe, please answer 
the remaining questions. 

2. Please list the three semester hour speech and/or drama 
courses you have taken on the college level, including 
the ones you are now enrolled in. 

Course Title Course Number 

*+. 

Are you interested in further courses in the field of 
speech and drama? 

Ye,s No Maybe 

If your answer to the previous question is Yes, or Ma^be, 
which of the following courses would you choose to enroll 
in if they wero made available to you at Tyler State 
College for the next two years. 

^Contemporary Rhetoric Speeches for Special 
Occasions 

Persuasive Speaking Advanced Studies in Oral 
Interpretat i on 

Group Interpretation Group Communication and 
D e c i s i on-Making 
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jConnmnica tion in Uv.ti&Ji 
Relations 

.Methods of Teaching 
Speech 

Advanced Acting 

^Advanced Stage Design 

.Creative Dramatics for 
Children 
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jCcwraHtnicati on for the 
C1 ass.1;oorn Teacher 
(for students vho ?..rc 
no z speech ma j or s) 

_Directing of Drama 

__Hi story of the Theatre 

^Children's Theatre and 
Aud i t o r iurn A c t i v i t .1 e s 

^Methods in Teaching Drama 

5. Considering your own interests, which (if any) of the 
following areas of study would you like to see added to 
the speech curriculum at Tyler State College in the near 
future: 

Radio Broadcasting Television Production 

Film Production ... Speech Pathology 

Audiology 

6, Are you interested in graduate studies in the area of 
speech and drama at Tyler State College? 

Yes Wo Maybe 

7. If your major is not speech and drama, would you be inter-
ested in a speech course with emphasis on your particular 
major? 

Yes No Maybe 

8. Are you interested in participating in speech and drama 
extracurricular activities? 

Yes No .Maybe 
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