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The purpose of this study was to examine the effect of the level of 

teachers' self-esteem on student achievement. This study surveys and analyzes 

factors of teachers' self-esteem. Its results are based on (1) a review of the 

literature to develop an understanding of historical perspectives and research, 

(2) the factors involved in the development of self-esteem, (3) the role of the 

parents, and (4) the role of the teacher. 

Forty-three teachers of grades three and five in North Central Texas 

completed the Gordon Personal Profile-Inventoiy to assess their levels of 

self-esteem. Six teachers with mid-range scores were eliminated from the study. 

The remaining 37 teachers were divided into high and low self-esteem categories. 

Students' Texas Learning Index scores on the Texas Assessment of Academic 

Skills were matched with the appropriate teachers' scores. The findings of the 

study indicate that the students with teachers in the high level of self-esteem 

category scored an average of 5.67 points higher than those students with teachers 

in the low level of self-esteem categoiy. Findings resulting from the study led to 

the conclusion that teachers with high levels of self-esteem have a positive 

influence on the achievement of their students. 
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CHAPTER 1 

INTRODUCTION 

During the past few years the nation has experienced concern over public 

education. The focus has been on improved academic achievement of students, 

teacher preparation and training, and new standards for educational 

administrators. The effort has been reflected in the actions of the state 

legislatures, universities, and school districts. Changes have been made in 

preparation programs, certification, and employment standards for teachers and 

administrators. 

In order to adequately prepare educators to meet the challenges ahead, the 

process must include improved teacher training programs and improved 

professional development programs. To be effective, the programs must have an 

impact on improved student achievement. The focus of this study was to examine 

the effect of teachers' self-esteem on student achievement. If the level of 

self-esteem of the teacher has an impact on student achievement, then techniques 

for enhancing self-esteem must be included in the training that teachers and 

administrators receive. 

The quest for improved student achievement is one of the primary issues of 

the school-reform movement nationwide. This goal is to be shared with 

administrators and the teacher at the local level. Mandates from the Texas 

legislature as well as Goals 2000 stress improved student performance. 

Research indicates that poor self-esteem often results in behavioral and 

emotional problems such as depression and chemical abuse. Educators have 



found that using intervention strategies which concentrate on enhancing the 

self-esteem of the individual are more helpful than just treating the symptoms. 

Learning from mistakes is necessary in order to increase self-esteem (McKay & 

Fanning, 1987). According to Virginia Satir (1978), a person develops a healthy 

productive attitude by acknowledging and accepting himself. Individuals who 

grow up hearing negative messages from peers, teachers, and parents are more 

likely to develop low self-esteem. Various authors emphasize the roles played by 

a person's cognitive processes and perceptions (Beck, 1967; Ellis & Harper, 1976; 

Meichenbaum, 1974). 

Assumptions are part of the foundation of self-esteem (Beck, 1967). The 

role that these assumptions play must be explored and modified (Garderner, 

1981). Ellis and Harper (1976) stressed the necessity of intervening in the belief 

system to change a person's self-concept. Mistaken beliefs and ideals distort 

perceptions. Often these distorted messages have no basis in realily. One 

method of intervention is to help the person become aware of negative internal 

self-talk and replace it with affirmations (Acker-Stone, 1987; Canfield, 1986; 

Gawain, 1978; Roman, 1986). 

In an exploratory study done in urban elementary grades, there was a 

direct relationship found between teacher attitudes and student achievement 

(Iinek, 1992). Relationships among teacher attitudes, teacher theoretical 

orientation to reading, and student achievement were examined. The teachers 

who maintained a relaxed and nurturing atmosphere in the classroom enabled 

their students to reach higher levels of achievement. 



Statement of the Problem 

The problem of this study was to assess the effect of teachers' level of 

self-esteem on student achievement. 

Purposes of the Study 

The purposes of this study were: 

1. To assess the level of self-esteem of the selected third and fifth grade 

teachers; 

2. To compare the achievement levels of students of teachers with high 

levels of self-esteem with students of teachers with low levels of self-esteem; 

3. To describe the implications for educational administrators and staff 

development personnel; and 

4. To inform the public, educators, and other appropriate groups of the 

results of the study. 

Research Questions 

To carry out this study, the following research questions were addressed: 

1. Will the students being taught by teachers with high levels of 

self-esteem score higher on the Texas Assessment of Academic Skills than those 

being taught by teachers with low levels of self-esteem? 

2. Is there statistical correlation between teachers with high levels of 

self-esteem and student TAAS test scores? 

3. Is there statistical correlation between teachers with low levels of 

self-esteem and student TAAS test scores? 

4. Will there be aberrations in the data that would indicate there is not an 

exact correlation as determined in questions two and three? 



Definition of Terms 

For the purpose of this study, the following definitions were used: 

1. Self-esteem refers to the degree to which one values self. It is a 

psychological construct which refers to how one is valued. 

2. Beliefs refers to one's fundamental convictions and values. 

3. Staff development refers to structured training dealing with specific 

subject matter. 

4. Assessment is the process of collecting data for the purpose of making 

decisions. 

5. Criterion-referenced test refers to a test that measures a person's 

development of particular skills in terms of absolute levels of masteiy. 

6. Norm-referenced test refers to a test that compares an individual's 

performance to that of his or her peers. 

7. Reliability is the extent to which the same score is expected when a 

performance is measured at two different times, two different samples are used, 

or two different scorers judge performance. 

8. Validity is the extent to which a test measures what it is expected to 

measure. 

9. Texas Assessment of Academic Skills (TAAS) refers to a criterion-

referenced test that measures student achievement in reading, mathematics, and 

other specific curricula areas. 

10. The Texas T -earning Index (TLI) is provided for TAAS reading and 

mathematics. It is a statistic that allows for a comparison of scores with the 

minimum expectation standard score of 70 and can be used to assess learning 

progress within a subject area across grades. 



Basic Assumptions 

For the purpose of this study, it is assumed that the teachers provided 

honest responses on the self-esteem evaluation instrument. 

Limitations of the Study 

The limitations of this study are the following: 

1. The areas in which students were tested are generalized knowledge 

concerning mathematics and reading. 

2. The study was limited to those third and fifth grade teachers who 

responded to the Gordon Personal Profile-Inventoiy. 

3. Data were gathered from those teachers who responded to the 

self-esteem inventory. 

Background and Significance 

Educators and parents want students to develop confidence regarding their 

unique talents, traits, and abilities. While there is strong agreement regarding the 

need for schools to nurture the growth and development of self-esteem, how to 

accomplish such a goal is much less clear. If the outcome of improved student 

achievement can be substantiated and correlated with a high level of self-esteem 

of the teacher, then motivation for discovering ways to enhance teacher esteem 

will have been established. The relationship between self-esteem and academic 

achievement has been the subject of numerous studies. Psychologists and 

researchers have substantiated the central role of positive self-esteem for the 

development of a healthy personality (Bennis, 1985). Carl Rogers (1961) found 

that the central core of difficulty in people was that they felt worthless and 

unlovable. The teachers who work with self-esteem programs on a regular basis 

have a good feeling about themselves, and this carries over to the students they 



teach, resulting in fewer failures and a more positive classroom atmosphere 

(Williams, 1993). 

Established in February 1990, the Secretary's Commission on Achieving 

Necessary Skills fSCANS^ issued its first report, "What Work Requires of 

Schools", in June 1991. That report identified five basic competencies and a 

three-part foundation of skills and personal qualities necessary for successful job 

performance. The personal qualities identified were responsibility, self-esteem, 

social, self-management, and integrity. Self-esteem was defined as believing in 

one's own self-worth and maintaining a positive view; demonstrating knowledge of 

one's own skills and abilities; awareness of impact on others; and knowing one's 

own emotional capacity, needs, and how to address them (SCANS, 1991). The 

report is an assessment to guide learning and instruction so that students will be 

ready for the workforce of tomorrow. 

A positive relationship between self-esteem and achievement has been a 

consistent finding in the research on students. Significant relationships between 

students' self-esteem scores and their achievement in school subjects have been 

documented (Purkey, 1970). The cause-effect sequence is not clear concerning 

which comes first, positive self-esteem or academic success. Teachers and students 

must develop the ability and vision to achieve gods. Once the goal is achieved, a 

feeling of accomplishment ensures a positive feeling of self-esteem. As more 

responsibility is assumed, more skills are developed so that more important needs 

may be met (Adams, 1989). Self-esteem and confidence grow as one is able to 

proceed with more assurance in each new situation (Harris, 1989). Teachers can 

expect individuals to behave more responsibly when they are able to do what is 

required without fear of either embarrassment or failure (Carbo, Dunn, & Dunn, 

1986). Self-esteem grows best in children who are given plenty of time in a safe 



place to investigate before they trust themselves to a new or possibly threatening 

situation (Berne & Savaiy, 1990). Briggs (1975) theorized that enhancing 

self-esteem in children actively nurtures intellectual development, motivation, and 

creative expression. Based on the theoiy that teachers with high levels of 

self-esteem provide an environment conducive to learning, students should 

demonstrate higher levels of achievement as measured by standardized tests. 



CHAPTER 2 

REVIEW OF RELATED LITERATURE 

This review of literature is divided into four sections: historical 

perspectives of self-esteem, factors involved in forming self-concept, the role of 

the parent, and the role of the teacher in the student's self-concept. 

Historical Perspectives 

Since ancient Greece and Biblical times individuals have been interested in 

self, self-concept, and self-esteem. Locke was one of the early thinkers to use the 

word self in its modern sense (Bloom, 1987). William James defined self as the 

sum of all a person can call his own: physical self, psychological traits, feelings, 

family, significant others, possessions, avocation, and vocation (Frey & Carlock, 

1989). James stressed die importance of relationships with other individuals as a 

means of knowing one's self. Freud focused on the development of the individual 

psyche, the struggle for independence, and the human condition. Both James and 

Freud believed that psychology must be built around the concept of the person, 

his personality, his growth, and his fate (Gardner, 1983). Freud was interested in 

the self as located within the individual and was preoccupied with an individual's 

own knowledge of himself. James was more interested in the individual's 

relationship to the outside community. Cooley (1902) introduced the concept of a 

looking-glass self. He believed that as one becomes more aware of how others 

see him, the more he is affected by these perceptions. 

Hall and Lindzey (1978) defined self in modern psychology as the person's 

attitudes, feelings, and evaluations of himself. The second meaning of self was 
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defined as a process of thinking, remembering, and perceiving. Secord and 

Backman (1964) defined self as the individual's attitudes toward self. Freud's 

emphasis on ego development and the evolution of humanistic psychology aided 

in the increased importance of self-theory (Wylie, 1961). 

Luft (1969) describes the self as being composed of aspects known and not 

known to the self and others. Thoughts, feelings, and behaviors can be known to 

self, but hidden from others. Formation of self-esteem involves a transactional 

process in which encouragement mid accomplishment work together. Self-esteem 

grows from external responses to accomplishments and through the act of 

accomplishment (Pine, 1985). Gardner (1983) concluded that the roots of a sense 

of self lie in the individual's exploration of his own feelings and in his emerging 

ability to view his own feelings and experiences in terms of the interpretive 

schemes and symbol systems provided by the culture. In our North American 

culture there is an emphasis on the self as an active decision-making agent. 

Psychologists, educators, and parents have debated the impact of self-image 

on the achievement and motivation of children since the early 1960's (Kuykendall, 

1992). Youth form their self-image largely based on how they think they are 

perceived by adults Mid peers. Mitchell and Conn (1985) determined that the key 

ingredient for improving the academic self-image of all youth is accomplishment. 

It is not unusual for some children to display positive social self-esteem within 

their own families and communities, yet display a negative academic self-image in 

educational environments (Kuykendall, 1992). A positive academic environment 

offers encouragement, praise, and the opportunity for accomplishment. 

Shavelson, Hubner, and Stanton (1976) posited that self-concept is one's 

perception of self and these perceptions derive from interactions with significant 

others, self-attributions, and the overall experiential aspects of the social 
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environment. They postulated that self-concept becomes increasingly multifaceted 

with age Mid is differentiable from other psychological constructs. Alfred Adler 

believed that environment and heredity are the basic elements of personality, 

while Harry Stack Sullivan believed that self is a system which guards against 

anxiety by selectively perceiving interactions from the environment (Frey & 

Carlock, 1989). Abraham Maslow's famous hierarchy of needs depicted self 

actualization as the highest level of needs (Dyer, 1980). He believed in studying 

the great achievers and learning from their examples. Physical needs, such as 

food and shelter, must be met before other needs reach priority. Maslow (1968) 

described the self-actualized individual as being able to accept reality with all of 

its complexities and ambiguities. As one becomes more independent, he becomes 

more comfortable with himself and learns to enjoy solitude as well as social 

interaction. 

Certain aspects of life remain rather constant while problems of living 

change over time. The major focus at the turn of the centuiy was on securing 

physical needs and merely staying alive. During the depression, basic survival 

needs were threatened by situations over which there was little control. Then, 

there was a time of prosperity when most people were well fed and could 

concentrate on how to better their lives. They had more leisure time, travel 

became easier, and there were more ways to enjoy time away from work. 

Factors Involved 

Self-esteem begins to develop at birth from direct experience or perception 

of the physical world. The child learns that ciying will bring an adult to care for 

him. He begins to learn nonverbal messages, such as a smile, then verbal 

messages. A child's feelings of self-worth affect other aspects of his life. Those 
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feelings are significantly influenced by the parent-child relationship. Discounting 

a child's feelings and emotions destroys mutual respect and impairs effective 

communication between family members. Parents can consistently let their child 

know that he is loved, valued, and important. A child who grows up hearing a 

positive message is more likely to develop a healthy self-image (Goldstein, 1991). 

Negative self-talk usually begins with the conditioning children receive 

when they are young (Glass, 1987). If they are told they are important, they are 

more likely to develop positive self-talk. Children who are verbally abused while 

growing up often mentally continue the abuse when they are grown. It is 

important to talk respectfully to children so that they will learn to talk to 

themselves with respect (Glass, 1987). It is generally agreed that parental figures 

with high self-esteem tend to rear children with high self-esteem (Eskilson, Wiley, 

Muehlbauer, & Dodder, 1986). 

Sanford and Donovan (1985) claimed that by three years of age, gender 

identity has become the core of self-concept. Young children experience 

themselves first as human beings, and then as male or female. Status and role are 

basic to understanding self-esteem because that is how the individual understands 

what behavior is expected of him (Becker, 1971). His position in the group is 

important to his self-esteem. He typically conforms to the norms of the group, 

even if they differ from those of society. 

Environment, heredity, maturation, and beliefs are factors which affect 

one's self-esteem (Pietrofesa, 1971). Healthy self-esteem depends on a synthesis 

of all these areas. Although the areas should be integrated, a person depends on 

one area more heavily than others at varying stages of his life. An individual with 

a high level of self-esteem is less influenced by his environment than one who is 

burdened with a low level of self-esteem. Patricia Rizzo Toner (1993) lists the 
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following factors that contribute to self-esteem: physical and mental strengths and 

weaknesses, appearance, self-concept, values, success, confidence, self-discovery, 

and personality. 

The study of the arts has been found to enhance children's self-esteem and 

productivity. The process of learning the arts includes intellectual, physiological, 

and emotional levels. A study by the National Endowment for the Arts suggests 

that students who attend art-focused schools tend to score higher on achievement 

tests (Thomas, 1992). Studying dance, theater, music, and drawing gives the 

students an opportunity to be critical and creative which can have positive results 

in the class and in school. 

True confidence is part of an inner attitude (Goldstein, 1991). A confident 

child is relaxed, assured, and ready for challenge. Having confidence gives one 

the ability to separate criticism of ideas from criticism of person and to discern 

criticism that is productive from that which is destructive. A child with low 

self-image will often exhibit symptoms of difficulty with friendships, unhealthy 

competition with peers and siblings, and general misbehavior. 

Just as negative self-esteem is a hindrance to learning, positive self-esteem 

can enhance it (Ramsland, 1992). Projecting a positive image inspires others to 

be more cooperative. Setting and achieving small goals helps build self-esteem. 

With a positive self-esteem, one is not dependent on others' point of view, and 

develops expectations that originate from within. He takes pleasure in 

maintaining a sense of control and accomplishment. One is not responsible for 

other people's behavior, yet he is responsible for his response to it 

(Englander-Golden & Satir, 1990). 

Mihaly Csikzentmihalyi (1989) described positive self-esteem as a qualify 

in people who can summon at will the ability to shape the quality of their own 
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lives, regardless of what is happening externally. The qualities he listed are: 

open-minded, self-aware, tolerant, alert, energetic, goal oriented, risk taker, inner 

disciplined, realistic, relaxed, possess the capacity to self-correct and the ability to 

be challenged. One's beliefs about who he is and what he can become will 

determine what he becomes (Robbins, 1986). 

The child is affected by the opinions of others and the lessons of 

experience develop the concept of identity or self-esteem. Maurice E. Wagner 

(1975) believed that as a child's ability to identify grows, he regards himself as 

being a person in about the same degree as others regard him. The child 

identifies with the approval of others and develops positive feelings about himself 

or he identifies with their disapproval and develops negative feelings about 

himself. The infant's first sense of emotional security is associated with being 

made to feel comfortable. When he is satisfied, he feels contented. When he is 

hungry, in pain, or miserable and alone, he is threatened by feelings of being 

insignificant. Thus, identification and love sponsor the development of a mental 

structure called self-concept which provides a child with a sense of his own 

integrity. This structure in the mind takes the place of having to feel contented 

and comfortable, perhaps pampered, in order to have a sense importance. There 

is nothing that men, women, and children want and need more than the feeling 

that they are important, that they are recognized and needed, that they count and 

are respected (Nightingale, 1990). 

Self-esteem is not the same as abilities (Brandon, 1987). A person 

may have better than average ability in computation skills, but still have 

a veiy low self-concept in the same area. The opposite may also be true. One 

may have a high opinion of his skills in an area, but have very little talent in that 

area. Self-esteem means appreciating one's own worth and importance and being 
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accountable for one's own actions. Children who believe in their ability to do well 

persist longer at school tasks (Viadero, 1996). 

Role of the Parent 

The sense of one's worthiness comes from the relationships the child has 

experienced in the family. The child's self-esteem derives from having been cared 

for initially by his parents. Parents have MI almost limitless power to lower or 

raise their child's self-esteem (Scarf, 1991). 

Through the parents, the child learns how to live as an adult. Dave 

Simmons (1991) contrasts the formation and results of self-esteem. When the 

child receives love and acceptance, he develops an honor-base that allows him 

freedom to open up to others. When others feel comfortable discovering the 

child, they give essential feedback that allows the child to construct a self-identity. 

Positive feedback and love help the child develop an honorable self-esteem and 

joy. When a child does not receive the love and acceptance he needs, the child 

feels rejection and develops a shame-base that causes him to close up. To numb 

the pain, the child erects defense mechanisms. Since others cannot discover the 

child, they give little or no feedback, and the child fails to secure a healthy 

identity. Children who display self-defeating patterns of behavior often possess 

self-defeating attitudes toward themselves. Attitudes are expressed in the way 

children talk to themselves. Patterns of negative self-talk reinforce patterns of 

self-defeating behavior. The negative self-talk provides rationalization for the 

behavior (Wilmes, 1988). 

Learning self-enhancing behavior is developed by establishing an attitude 

that reflects confidence. Simmons points out that parents lay the foundational 

message of self-esteem. The dominate male authority figure impacts a child more 
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than any other force. The health of a child's self-esteem is almost directly related 

to the degree of positive input from the father (Simmons, 1991). When the child 

gets input from the mother, he indirectly records from the father because some of 

the mother's attitude depends on how her husband treats her. If her husband 

neglects or abuses her, it will affect her ability to give to the child. Family 

members who value one another have a mutual positive effect upon self-esteem 

(Harris, 1989). Traditions provide strong support for a child in acquiring feelings 

of self-worth. Children need models in order to build relation-ships with adults 

and other children. The child with low self-esteem often initiates behavior that 

irritates other children. The other children in turn pick on the irritating child, 

thereby continuing the cycle. The child sees the negative attention as better than 

none at all (Curwin & Mendler, 1990). 

Parents help children know who they are, what their beliefs are, and where 

they are going in life. They help them to learn to be considerate of others and 

derive enjoyment from building relationships. As children gain self-respect, they 

are less likely to be persuaded to participate in activities just to be a part of the 

crowd. Children with high self-esteem are less likely to be afraid of rejection. 

They are able to handle difficult situations more easily if they have self-confidence 

and strong beliefs. In the area of child-parent relationships, the best way to 

inspire good self-esteem in children is for the parents to possess it themselves 

(Branden, 1987). Children who have been neglected are likely to carry their 

emotional scars into adult life. 

There is no substitute for loving parental leadership in the early 

development of children (Dobson, 1982). How the family rules and conflicts are 

worked out affects whether discipline strengthens or weakens the child. 

Democracy builds high self-esteem (Briggs, 1975). If a child experiences his needs 
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as having equal validity with others in the family, then he knows that he is a 

person of worth. Robertson (1992) considers the feeling of inadequacy the most 

devastating disorder in society today. When a person feels insecure, he tries to 

gather possessions, prestige, and control to compensate for the lack of peace 

inside. As children grow up, they search for ways to overcome their insecurities. 

If they have values and beliefs that lead them to positive choices, they are more 

likely to avoid drugs, alcohol, sexual promiscuity, and other destructive behaviors. 

Role of the Teacher 

Parents are thought to have the greatest impact on a child's self-esteem, 

while teachers have the second greatest impact. As social forces shift the 

responsibility for education from parents to church and society, the teacher 

represents the family in the role of instruction. In order to make instruction more 

uniform and consistent in the classroom, textbooks often dictate the curriculum. 

Teachers have been compelled to take on more of the work of the family and 

community. With commitment and proper funding teachers can continue learning 

through staff development programs. Training is designed to teach a sequence of 

programmed behaviors; education imparts understanding and an ability to 

interpret knowledge (Rebore, 1982). 

Overcoming negative self-esteem is one of the most prevalent problems 

facing all educators today. Students of all ages seem to be suffering from not 

liking themselves. It is relevant for educators because this lack of self-esteem 

inhibits personal growth, learning and academic achievement (Canfield, 1986). 

Once a person's self-image begins to improve, gains are made in achievement 

areas, but even more important, life becomes more enjoyable (Dyer, 1980). As 

respect and understanding are gained an inward harmony develops (Branden, 
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1987). Because learning is a process of active construction by the learner, the 

teacher cannot do the work for the student. Students must do the work of 

learning (Schelechly, 1990). The teacher becomes a director while the student 

becomes the main character in learning. The teacher serves as a model in 

demonstrating the joy of learning. In conducting research to develop talent in 

young people, Benjamin Bloom (1985) found that the major quality of the 

successful teachers was that they made the initial learning veiy pleasant and 

rewarding. 

In emerging practices, teachers actively participate in identifying needs and 

planning staff development training (Glickman, 1992). Staff development must 

be based on the needs of students, individual teachers, campuses, and districts. It 

should ensure the continuous growth of teachers and other educational personnel. 

The changes in schools and the teaching profession are important considerations 

as faculties in universities determine how they can best strengthen involvement in 

staff development (Arends, 1990). Professors and teachers must play a central 

* role in understanding the problem of balancing the need to preserve student 

self-esteem while providing students with honest feedback on their performance. 

Robert Brooks (1991) believes that educators are capable of becoming charismatic 

adults who truly infuse students with a feeling of excitement and self-worth. 

Teachers often have no way of knowing the impact and influence that they have 

on their students. The most successful programs of encouragement for children 

strike a reasonable balance between special instruction on the one hand and 

warm, friendly encouragement on the other (Allen, 1989). 

Teacher involvement has been tried as an intervention with children with 

low self-esteem. A correlation was found between children's perceptions of 

themselves and teachers' feelings toward the children. A self-confident teacher 



18 

was a necessary prerequisite for developing children with high self-esteem 

(Hamachek, 1971; Henderson & Long, 1968; Soares & Soares, 1970; Zirkel & 

Green, 1971). 

The California State Department of Education (1990) found in 

their task force for promoting self-esteem that mistakes and failures can be 

important parts of the learning process. If setbacks are accepted, students can 

continue to risk, learn, and move on with excitement and satisfaction. Self-esteem 

also plays an important part in relationships. Trusting or cautious actions, 

thoughts, and conversations depend on the status of self-esteem 

(Englander-Golden & Satir, 1990). Perhaps the most influential force in 

determining 1:he effectiveness of self-esteem strategies is the relationship that 

students have with their teachers and among themselves (Brooks, 1991). What 

counts most in adult-child communication is the quality of the process (Ginott, 

1972). How teachers talk to a student communicates how they feel about the 

child. Their statements can affect the student's self-esteem and confidence. 

Teachers have a unique opportunity to influence a child's life for better or worse. 

Children who have developed healthy self-esteem have stability to rely on that 

gives them the confidence to continue trying despite roadblocks (Amundson, 

1992). Beane (1991) argued that self-esteem is not just a psychological construct. 

It involves a larger concept that integrates self and social interests, extending 

self-enhancement efforts across the entire school and relating with the larger 

world. 

Teachers who are enthusiastic learners are more likely to foster growth and 

enthusiasm in their students. Jalongo (1991) recognized that teachers' learning is 

not restricted to formal classroom experiences. They extend their learning further 

all the time. Formal learning is a small part of what they actually learn as they 
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participate in workshops and conferences, visit exemplaiy programs, and read 

professional 'writings (Jalongo, 1991). By making training convenient and 

available, staff development can have an impact on teachers and administrators. 

Training musit be valuable to the teacher, rather than taking time away from 

teaching. The effective teacher is a performer, playing a role (Hasenstab & 

Wilson, 1989). 

Self-esteem means having a good feeling about abilities and 

accomplishments (Greene & Uroff, 1991). Valid relationships with others are 

built upon the acceptance of one's self (Bellah, Madsen, Sullivan, Swidler, & 

Tipton, 1985). People who feel accepted are less likely to be influenced to live by 

other's standards. Substance abuse prevention experts have reinforced the 

importance of developing self-esteem (Fox & Weaver, 1990). Self-esteem changes 

depending on what is experienced (Palladino, 1989). 



CHAPTER 3 

PROCEDURES FOR COLLECTION AND 

ANALYSIS OF DATA 

This chapter is divided into six sections. The first section describes the 

methodology. The next sections describe the population and the selection of 

sample. The fourth section describes the instruments used for assessing the 

teachers' level of self-esteem and the Texas Assessment of Academic Skills 

(TAAS) test. The last two sections describe the collection and analysis of data. 

Methodology 

In this correlational study, an attempt was made to discover or clarify the 

relationship of teacher self-esteem and student achievement. The population was 

chosen from third Mid fifth grade teachers in a North Central Texas school 

district. The project was discussed with the superintendent and permission was 

granted for the researcher to conduct the study. An assessment instrument was 

chosen and distributed to the teachers. The teachers completed the Gordon 

Personal Profile- Inventory and returned them to the researcher. After ranking 

the scores, the teachers with mid-range scores were eliminated from the study. 

The remaining teachers were divided into categories of either high levels of 

self-esteem or low levels of self esteem. The next step was to obtain the Texas 

Learning Index (TLI) scores from the TAAS tests of the students whose teachers 

remained in the study. The TAAS was administered to the third and fifth grades 

in the spring of 1996. The scores were obtained from the principals at each 

campus involved. The scores of the students were matched with their individual 
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teacher. This revealed to the researcher the magnitude of the relationship 

between the two variables. 

Population 

The students and teachers involved in the study were located in North 

Central Texas. The population involved 72 third grade teachers and 59 fifth grade 

teachers for a total of 131 teachers. The students involved were those students 

taught by the teachers in the study. All students had been randomly assigned to 

teachers' classrooms in accordance with the administrative procedures of the 

school district. The ethnic composition of the district was 72% white, 11% 

Hispanic, 9% African American, and 8% other. 

Selection of Sample 

The third and fifth grade teachers selected were those who taught all 

subjects except art and music to the same group of students. The selection 

sample was composed of those teachers who completed and returned the Gordon 

Personal Profile-Inventory self-esteem assessment instrument. The teachers who 

scored in the middle range, between 93 and 97 on the instrument, were eliminated 

from the study. The Texas Learning Index (TLI) from the Texas Assessment of 

Academic Skills (TAAS) scores of the students of the selected teachers were used 

in this study to determine the level of achievement. There were 506 third grade 

students and 446 fifth grade students. 

Instrumentation 

In order to measure the teachers' level of self-esteem, the Gordon Personal 

Profile-Inventory was used (Gordon, 1978). It provides a measure of those 

aspects of personality which are significant in yielding a measure of self-esteem. 
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The measure of self-esteem is based on the sum of the following traits: 

ascendancy, responsibility, emotional stability, and sociability. The teachers were 

asked to mark one item in each of the sets of four descriptive phrases. This 

forced-choice format is believed to be less susceptible to distortion by individuals 

than questionnaires employing a single-item format. The Gordon Personal 

Profile-Inventoiy is essentially self-administered by following the directions on the 

title page of the booklet. 

Coefficient alpha and split-half reliabilities for die scales of the Gordon 

Personal Profile-Inventory are based on college student samples and management 

company samples (Gordon, 1978). These reliabilities are within the range of what 

is generally considered to be of acceptable magnitude for individual use. Several 

factor analytic studies were undertaken after the development of the Personal 

Profile-Inventoiy (Gordon, 1978). These studies provided tangential and direct 

information relevant to the dimensional structure of the Profile to ensure the 

validity of the instrument. 

The level of achievement of the students was identified through the Texas 

Learning Index (TLI) of the Texas Assessment of Academic Skills (TAAS) testing 

program that has been in place since the 1990-91 school year. The criterion-

referenced test includes a comprehensive assessment of the instructional target 

elements in reading, writing, and mathematics. The mastery standards are set by 

the Texas State Board of Education. 

Texas assessed minimum basic skills in reading, mathematics, and writing, 

first with the Texas Assessment of Basic Skills (TABS) tests and then with the 

Texas Educational Assessment of Minimum Skills (TEAMS) examinations. 

Changes in state law required a new expanded criterion-referenced program. The 

Texas Assessment of Academic Skills (TAAS) was first administered in the fall of 
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1990. By spring of 1995, the TAAS program included assessments of reading and 

mathematics at grades three through eight and the Exit Level at grade ten. 

Writing was assessed at grades four, eight, and ten, and science and social studies 

at grade eight End-of-course examinations were administered for Biology I and 

Algebra I. With the implementation of TAAS, the focus of assessment shifted 

from minimum skills to academic skills. The TAAS tests represent a more 

comprehensive assessment of the instructional targets in the state-mandated 

curriculum, the essential elements, as well as high-order thinking skills and 

problem-solving ability. The objectives are uniform across grades for a subject 

area since the targets are linked directly to the essential elements. 

Test results provide a snapshot of individual student performance. The raw 

score represents the number of items answered correctly on a subject area test. It 

can only be interpreted in reference to the total number of items on a subject-

area test. The scale score is a statistic that provides a comparison of scores with 

the minimum expectations standard and allows for comparisons across years 

within a subject and grade. 

The Texas Learning Index (TLI) is provided for TAAS reading and 

mathematics. It is a statistic that allows for a comparison of scores with 

the minimum expectations standard score of 70 and can be used to assess learning 

progress within a subject area across grades and across years. The TLI is not a 

percentage of items correct. It is a standard score that describes how far above or 

below the passing standard the student scored and indicates whether the student is 

making learning progress over time. It defines typical learning progress as 

maintaining the same position relative to one's peers. 

Although individual students' scores are confidential by law, reports of 

aggregated scores are considered public record. Section 35.030(b) of the Texas 
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Education Code specifies the requirements for maintaining the confidentiality of 

individual student, campus, and district level TAAS results. The individual 

student results may be made available to the student, the student's parent or 

guardian, school personnel, and the Texas Education Agency. Performance data 

aggregated by grade level, subject area, campus, and district may be made 

available, but may not contain the names of individual students. 

Collection of Data 

The proposed study was presented to the superintendent and one of his 

assistants. Permission to conduct the project was secured from the district 

superintendent and the principals involved. Third and fifth grade teachers 

identified for the study were those who taught all subjects except art and music to 

the same group of students. Students were randomly assigned to the teachers 

rather than grouped by ability. Copies of the Gordon Personal Profile-Inventoiy 

were obtained for the teachers. Packets for each teacher contained a cover letter 

of introduction with an explanation of the purpose of the study, a copy of the 

instrument, instructions for completing the survey, a copy of the letter of 

permission from the superintendent, and a self-addressed stamped envelope. 

The packets were distributed to the teachers through the delivery system of 

the district. Forty-three teachers, approximately 33%, responded to the 

self-esteem inventory. After the answer sheets were returned to the researcher, 

they were scored and the data assembled. Scores from the teachers were ranked 

and analyzed. Comparisons were made between results of those teachers scoring 

high and those scoring low. The teachers with mid-range scores, values of 93 

through 97, were eliminated from the study. 
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After the teachers who were to remain in the study were identified, 

arrangements were made to secure written consent for the principals to release 

the results of the TAAS exam. The students' scores on the Texas Assessment of 

Academic Skills were obtained from the schools involved. The Texas Learning 

Index (TLI) student scores from the Texas Assessment of Academic Skills 

(TAAS) were used to determine achievement level. The data were analyzed to 

assess the relationship of teacher self-concept to student achievement. The scores 

from students of teachers with high levels of self-esteem were compared to the 

scores of students of teachers with low levels of self-esteem. 

Analysis of Data 

The teacher surveys of self-esteem (Gordon) were scored, the results 

compiled, and the scores ranked. Scores from the teachers ranged from 69 to 

109. The Gordon Personal Profile-Inventoiy defined the mid-range at the value 

of 95 (Gordon, 1978). Those who scored in the mid-range, scores 93 to 97, were 

eliminated from the group. The remaining scores were divided into distinct 

categories of either high levels of self-esteem or low levels of self-esteem. 

Thirty-seven identified teachers became the sample for the rest of the study. 

Scores were ranked to reveal the distribution of teacher's levels of self-esteem. 

Finally, the Texas Learning Index (TLI) scores from the Texas Assessment 

of Academic Skills (TAAS) exam were used to determine the level of achievement 

of the students. The TLI scores were matched with the appropriate teacher in the 

study. The data were analyzed to define the correlation coefficient r and assess 

the relationship of teacher self-concept to student achievement. The correlation 

coefficient r is a summaiy measure of the linear relationship between the paired 

values of the two variables. 



CHAPTER 4 

PRESENTATION AND ANALYSIS OF DATA 

The purpose of this study was to examine the effect of the teachers' level 

of self-esteem on student achievement. The independent variable was the 

teacher's level of self-esteem as reported in the Gordon Personal 

Profile-Inventoiy. The dependent variable was the student achievement level as 

measured by the Texas Assessment of Academic Skills (TAAS). 

Research Questions Investigated 

To cany out this study, the following research questions were addressed: 

1. Will the students being taught by teachers with high levels of 

self-esteem score higher on the Texas Assessment of Academic Skills than those 

being taught by teachers with low levels of self-esteem? 

2. Is there statistical correlation between teachers with high levels of 

self-esteem and student TAAS test scores? 

3. Is there statistical correlation between teachers with low levels of 

self-esteem and student TAAS test scores? 

4. Will there be aberrations in the data that would indicate there is not an 

exact correlation as determined in questions two and three? 

Presentation of Data 

The proposed study was presented to the administrators of a large school 

district in North Central Texas. Permission to conduct the project was secured 

from the superintendent and the principals involved. Third and fifth grade 
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teachers were identified for the study because students in grades three and five 

are required to take the TAAS. The teachers taught all subjects except art and 

music to the same group of students. Students had been randomly assigned to the 

teachers rather than grouped by ability. 

In order to assess the level of self-esteem of the selected third and fifth 

grade teachers, the Gordon Personal Profile-Inventory instrument was selected 

and copies were obtained. Packets containing a cover letter of introduction with 

an explanation of the purpose of the study, a copy of the instrument, instructions 

for completing the survey, a copy of the letter of permission from the 

superintendent, and a self-addressed stamped envelope were distributed to the 

teachers through the delivery system of the district. 

Forty-three teachers, approximately 33%, responded to the self-esteem 

inventory. After the answer sheets were returned, they were scored and each 

grade level ranked. Scores from third grade teachers ranged from 69 to 108 and 

are represented in Table 1. The self-esteem score on the Gordon Personal 

Profile-Inventory represents the sum of scores on the following traits: ascendancy, 

responsibility, emotional stability and sociability. The mean self-esteem score for 

third grade teachers was 94.34 and a standard deviation of 11.15. 

The fifth grade teachers' scores ranged from 86 to 109 (Table 2). The 

mean self-esteem score for fifth grade teachers was 98.70 and a standard deviation 

of 8.86. 

The Gordon Personal Profile-Inventoiy scores from all the teachers from 

both grade levels are contained in Table 3. When the scores of both groups were 

combined, the mean score was 96.37 with a standard deviation of 10.27. The 

scores of the total group ranged from 69 to 109. The Gordon Personal 
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Table 1. Third Grade Teachers' Gordon Personal Profile-Inventoiv 

Teacher 
Number Ascendancy Responsibility 

Emotional 
Stability Sociability Self-Esteem 

3-1 21 34 31 22 108 

3-2 25 29 18 30 107 

3-3 25 29 32 20 106 

3-4 24 28 28 25 105 

3-5 27 29 23 25 104 

3-6 22 29 31 20 102 

3-7 22 29 27 24 102 

3-8 25 28 30 19 102 

3-9 23 31 24 22 100 

3-10 19 31 31 19 100 

3-11 25 25 30 17 97 

3-12 29 23 21 24 97 

3-13 16 35 30 15 96 

3-14 16 34 24 21 95 

3-15 23 31 26 14 94 

3-16 21 26 19 26 92 

3-17 19 25 23 24 91 

3-18 18 28 21 22 89 

3-19 11 31 24 20 86 

3-20 21 23 15 21 80 

3-21 18 16 14 26 74 

3-22 13 18 29 14 74 

3-23 12 26 18 13 69 

U 475 638 569 483 2170 

X 20.65 27.74 24.74 21.00 94.34 

s 4.77 4.67 5.47 4.36 11.15 
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Teacher Emotional Self-
Number Ascendancy Responsibility Stability Sociability Esteem 

5-1 30 29 26 24 109 

5-2 22 34 24 28 108 

5-3 23 33 31 21 108 

5-4 25 30 31 20 106 

5-5 21 35 29 21 106 

5-6 22 35 28 21 106 

5-7 22 32 28 22 104 

5-8 24 33 29 18 104 

5-9 24 33 27 20 104 

5-10 26 30 22 24 102 

5-11 23 31 28 18 100 

5-12 23 32 25 20 100 

5-13 21 28 20 30 99 

5-14 23 29 26 20 98 

5-15 21 26 22 25 94 

5-16 27 24 22 15 88 

5-17 25 21 18 22 86 

5-18 14 28 29 15 86 

5-19 13 32 25 14 84 

5-20 19 28 15 20 82 

I* 448 603 505 418 1974 

X 22.40 30.15 25.25 20.90 98.70 

s 3.89 3.65 4.31 4.03 8.86 
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Table 3. Third and Fifth Grade Teachers' Gordon Personal Profile-Inventory 

Teacher Emotional 
Number Ascendancy Responsibility Stability Sociability Self-Esteem 
5-1 30 29 26 24 109 
5-2 22 34 24 28 108 
5-3 23 33 31 21 108 
3-1 21 34 31 22 108 
3-2 25 29 18 30 107 
5-4 25 30 31 20 106 
5-5 21 35 29 21 106 
5-6 22 35 28 21 106 
3-3 25 29 32 20 106 
3-4 24 28 28 25 105 
3-5 27 29 23 25 104 
5-7 22 32 28 22 104 
5-8 24 33 29 18 104 
5-9 24 33 27 20 104 
3-6 22 29 31 20 102 
3-7 22 29 27 24 102 
3-8 25 28 30 19 102 
5-10 26 30 22 24 102 
3-9 23 31 24 22 100 
3-10 19 31 31 19 100 
5-11 23 31 28 18 100 
5-12 23 32 25 20 100 
5-13 21 28 20 30 99 
5-14 23 29 26 20 98 
3-11 25 25 30 17 97 
3-12 29 23 21 24 97 
3-13 16 35 30 15 96 
3-14 16 34 24 21 95 
3-15 23 31 26 14 94 
5-15 21 26 22 25 94 
3-16 21 26 19 26 92 
3-17 19 25 23 24 91 
3-18 18 28 21 22 89 
5-16 27 24 22 15 88 
3-19 11 31 24 20 86 
5-17 25 21 18 22 86 
5-18 14 28 29 15 86 
5-19 13 32 25 14 84 
5-20 19 28 15 20 82 
3-20 21 23 15 21 80 
3-21 18 16 14 26 74 
3-22 13 18 29 14 74 
3-23 12 26 18 13 69 

X 21.46 28.86 24.97 20.95 96.37 
s 4.42 4.35 4.91 94.96 10.27 
1 1 = Eliminated from study 
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Profile-Inventoiy scoring criteria defined the mid-range at the value of 95 

(Gordon, 1978). Six teachers who scored in the mid-range, scores 93 to 97, were 

eliminated from the study. 

After the scores of both groups were combined and six teachers with 

mid-range scores were eliminated, 37 identified teachers became the sample for 

the rest of the study. The remaining scores were divided into distinct categories 

of either high or low levels of self-esteem in order to match the students' Texas 

Learning Index scores from the Texas Assessment of Academic Skills test. 

Mean self-esteem score on the Gordon Personal Profile-Inventory was 

103.75 and a standard deviation of 3.22 for teachers in the high self-esteem 

categoiy. Teachers in the low self-esteem category had a mean score of 83.15 and 

a standard deviation of 7.08. There was a difference of 20.60 points between the 

mean scores of the teachers in the high self-esteem categoiy and the teachers in 

the low self-esteem categoiy. 

The Texas Learning Index (TLI) student scores from the Texas Assessment 

of Academic Skills indicated the achievement level of the students. The TLI 

scores of the students were matched with the appropriate teachers in order to 

assess the relationship of the teachers' level of self-esteem to student achievement. 

The average score of students of teachers with high self-esteem was 163.65 and a 

standard deviation of 9.36 (Table 4). The students of teachers with low 

self-esteem averaged 157.98 and a standard deviation of 10.09 (Table 5). 

The results indicated that students of teachers who scored high on the 

Gordon Personal Profile-Inventory scored an average of 5.67 points higher on 

their TLI scores on the TAAS than the students whose teachers had scored in the 

low self-esteem categoiy. 
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Table 4. Teachers with High Self-Esteem Scores and Student TLI Scores 

Teacher Number SE Score Student TLI Score 

5-1 109 173.0 

5-2 108 172.1 

5-3 108 167.4 

3-1 108 137.1 

3-2 107 167.1 

5-4 106 172.1 

5-5 106 172.8 

5-6 106 172.9 

3-3 106 170.2 

3-4 105 170.0 

3-5 104 158.3 

5-7 104 148.9 

5-8 104 172.7 

5-9 104 171.9 

3-6 102 158.1 

3-7 102 163.2 

3-8 102 157.6 

5-10 102 162.4 

3-9 100 153.3 

3-10 100 165.8 

5-11 100 149.0 

5-12 100 164.4 

5-13 99 165.6 

5-14 98 161.7 

X 103.75 163.65 

s 3.22 9.36 
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Table 5. Teachers with Low Self-Esteem Scores and Student TLI Scores 

Teacher Number SE Score Student TLI Score 

3-16 92 152.0 

3-17 91 154.7 

3-18 89 135.3 

5-16 88 152.0 

3-19 86 167.3 

5-17 86 163.3 

5-18 86 172.7 

5-19 84 172.5 

5-20 82 152.0 

3-20 80 158.2 

3-21 74 153.8 

3-22 74 163.3 

3-23 69 156.7 

x 83.15 157.98 
s 7.08 10.09 

The student TLI scores from the Texas Assessment of Academic Skills 

(TAAS) exam, which ranged from 135.3 to 173.0, were matched with the 

appropriate teacher in the study. Data were analyzed to define the correlation 

coefficient r and assess the magnitude of the relationship of teacher self-esteem 

to student achievement. The z-scores and the correlation for the teachers with 

high levels of self-esteem are contained in Table 6. The correlation coefficient _r 

was .271 which indicates a positive correlation between teachers with high levels 

of self-esteem and student achievement. 
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Table 6. Calculation of the Correlation Coefficient r for Teachers' High Self-

Esteem Scores and Student TLI Scores 

Teacher 
Number SE Score 

Student 
TLI Score zx zjr zxv 

5-1 109 173.0 +1.63 +0.99 +1.63 
5-2 108 172.1 +1.32 +0.90 +1.19 
5-3 108 167.4 +1.32 +0.40 +0.52 
3-1 108 137.1 +1.32 -2.83 -3.74 
3-2 107 167.1 +1.00 -0.36 -0.36 
5-4 106 172.1 +0.69 +0.90 +0.62 
5-5 106 172.8 +0.69 +0.97 +0.67 
5-6 106 172.9 +0.69 +0.99 +0.68 
3-3 106 170.2 +0.69 +0.70 +0.48 
3-4 105 170.0 +0.38 +0.67 +0.25 
3-5 104 158.3 +0.08 -0.57 -0.04 
5-7 104 148.9 +0.08 -1.57 -0.13 
5-8 104 172.7 +0.08 +0.96 +0.08 
5-9 104 171.9 +0.08 +0.88 +0.07 
3-6 102 158.1 -0.54 -0.59 +0.32 
3-7 102 163.2 -0.54 -0.04 +0.02 
3-8 102 157.6 -0.54 -0.64 +0.34 
5-10 102 162.4 -0.54 -0.13 +0.07 
3-9 100 153.3 -1.16 -1.10 +1.28 
3-10 100 165.8 -1.16 +0.22 -0.27 
5-11 100 149.0 -1.16 -1.56 +1.81 
5-12 100 164.4 -1.16 +0.08 -0.09 
5-13 99 165.6 -1.47 +0.20 -0.30 
5-14 9 8 161.7 -1.78 -0.20 +0.37 

= 103.75 x£ = 

sx = 3.22 

163.65 yzx = 

= 9.36 

0 ISL = 

Lszx = 1 

0 Izxzy = 

Eszy = 1 

6.24 

n-1 

6.24 
23 

= .271 
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As shown in Table 7, the z-scores of teachers and students in the low 

self-esteem group. The correlation coefficient r was -.1525 which indicates a 

negative or inverse correlation. 

Table 7. Calculation of the Correlation Coefficient r for Teachers' Low Self-

Esteem Scores and Student TL1 Scores 

Teacher 
Number SE Score 

Student 
TLI Score zx 

3-16 92 152.0 +1.25 -0.59 -0.74 
3-17 91 154.7 +1.10 -0.32 -0.36 
3-18 89 135.3 +0.83 -2.24 -1.85 
5-16 88 152.0 +0.68 -0.59 -0.40 
3-19 86 167.3 +0.40 +0.92 +0.37 
5-17 86 163.3 +0.40 +0.52 +0.21 
5-18 86 172.7 +0.40 +1.45 +0.58 
5-19 84 172.5 +0.12 +1.43 +0.17 
5-20 82 152.0 -0.16 -0.59 +0.09 
3-20 80 158.2 -0.44 +0.02 -0.01 
3-21 74 153.8 -1.29 -0.41 +0.53 
3-22 74 163.3 -1.29 +0.52 -0.68 
3-23 69 156.7 -1.99 -0.12 +0.25 

£x = 83.15 2S = 157.98 yzx = 0 0 Lzxzy = = -1.83 

sx = 7.08 s^ = 10.09 Vszx = 1 i m . = 1 

T 
#-1 

~L83= -.1525 
12 
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There were aberrations in the scores. The score that tied for fourth 

highest of the Texas Learning Index scores (172.7) was made by students of a 

teacher with low self-esteem. Most of the low TLI scores were from students with 

teachers with low self-esteem, yet the next to the lowest score (137.1) was made 

by students of a teacher with high self-esteem. 



CHAPTER 5 

SUMMARY, FINDINGS, CONCLUSIONS, 

AND RECOMMENDATIONS 

The problem of this study was to examine the effect of teachers' 

self-esteem on student achievement. A review of the literature was divided into 

four sections: historical perspectives, factors involved, the role of the parent, and 

the role of the teacher. literature on self-esteem indicates that next to parents, 

teachers have the greatest amount of influence over a child. 

To accomplish this correlational study, 43 third and fifth grade teachers in 

North Central Texas were identified. Information was gathered by using a 

self-assessment instrument, Gordon Personal Profile-Inventoiy. 

The following limitations were indicated in Chapter 1 as being inherent in 

this study: 

1. The areas in which students were tested are generalized knowledge 

concerning mathematics and reading. 

2. The study was limited to those third and fifth grade teachers who 

responded to the Gordon Personal Profile-Inventoiy. 

3. Data were gathered for those teachers who responded to the 

self-esteem inventoiy. 

Education is one of the most important functions of state government. 

The transition from agriculture, oil, and gas to technology has moved quickly. In 

order for young people to be ready for careers in service areas and technology, 

educators must find ways to enhance learning and achievement. 
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Summary 

Although the literature does not provide clear-cut evidence about the level 

of self-esteem of the teacher assuring a greater degree of student achievement, it 

does indicate that there could be a strong reciprocal relationship and gives us 

reason to assume that enhancing the self-esteem would be a vital influence in 

improving academic performance. Healthy self-esteem is based on performance, 

an appreciation of one's own worth, and the appreciation of the importance of 

having the character for being responsible for one's self and others. 

Findings 

The information gathering, analysis of data, and comparison of students 

taught by teachers with high levels of self-esteem and those with low levels 

resulted in several findings. An analysis and interpretation of the data obtained 

revealed the following findings: 

1. Students with teachers in the high level of self-esteem categoiy scored 

5.67 points higher on the Texas Assessment of Academic Skills test than those 

students with teachers in the low level of self-esteem categoiy. 

2. Fifth grade teachers as a group scored higher on the self-esteem 

inventory than the third grade teachers. 

3. There was a correlation between the teachers' levels of self-esteem as 

measured by the Gordon Personal Profile-Inventoiy and the students' Texas 

Learning Index scores on the Texas Assessment of Academic Skills. The 

correlation coefficient r for teachers with high levels of self-esteem and the 

students' Texas Learning Index scores was .271 and the correlation coefficient r 

for teachers with low levels of self-esteem and their students' scores was -.1525. 
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4. There were aberrations in the scores. The score that tied for fourth 

highest of the Texas Learning Index scores (172.7) was made by students of a 

teacher with low self-esteem. Most of the low TLI scores were from students with 

teachers with low self-esteem, yet the next to the lowest score (137.1) was made 

by students of a teacher with high self-esteem. 

Conclusions 

The problem described in this study was to examine the effect of teachers' 

level of self-esteem on the achievement level of the student. Findings resulting 

from the analyses of data in this study lead to the conclusion that students of 

teachers with high levels of self-esteem achieve at a higher level than students of 

teachers with low levels of self-esteem. Aberrations in the scores indicate that 

there are factors other than the teacher's level of self-esteem involved in student 

achievement. Some of the lowest achievement scores were made by students of 

teachers with high levels of self-esteem and some of the highest scores were made 

by students of teachers with low levels of self-esteem. 

There was a major change in teacher education in 1987 when the Texas 

legislature mandated that those students who choose to enter the teaching 

profession will major in a subject area such as English or math and take education 

courses as part of their training. Most colleges across the nation require 32 to 36 

hours of education courses, including 12 to 14 hours of student teaching. 

Elementary teachers must teach every subject. Education classes cover such areas 

as social studies, language arts, handwriting, special education, multicultural 

topics, discipline, and educational theoiy. Teaching students the regular 

curriculum is not a separate function from helping them develop a healthy 

self-esteem. It is done as a method of conducting the regular classroom activities. 
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Self-esteem presents a holistic picture of one's self. A good attitude enables 

students to achieve the best that is within them. Growth, creativity, and learning 

are directly linked with self-esteem. Participation in such activities as group 

counseling encourages students to learn to share their feelings and concerns. 

Through interaction with other group members, they develop new strength. 

Recommendations 

In light of the literature review, work of Freud, James, Brandon, Maslow, 

Briggs, Dobson, Sanford, and Donovan, and the results of this study, several 

recommendations can be made. 

1. Teacher training programs should be refined and extended to include a 

basic understanding of the importance of one's level of self-esteem and how it 

influences interaction with students. 

2. Develop programs to improve teachers' self-esteem. The most powerful 

tool to help students develop self-esteem is the teacher's example. In order to be 

a good role model, the teacher must maintain his own sense of value to the 

people around him. 

3. Teacher preparation and training programs should include enhancing 

self-esteem and should be made available for all teachers. Teachers who are 

competent and know how to teach well tend to be self-confident. 

4. School districts should provide staff development to help teachers 

develop a better self-esteem. 

5. Improvement plans which target the individual needs and goals of the 

teacher are most effective in fostering growth. The key to developing a positive 

self-image is the accomplishment of meeting specific goals. 
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Suggestions for Further Research 

As a result of the findings and limitations of this study, several 

recommendations are made for further research in self-esteem and student 

achievement. In addition, suggestions are made for further research to discover 

methods of instruction that foster self-esteem in the teacher. It is essential to 

influence the quality of education that our children receive. 

1. Conduct a study with a research design measuring the student's 

achievement level and student's self-esteem to see if there is a correlation. 

2. Investigate or conduct follow-up research under controlled conditions 

to reassess the self-esteem level of the teacher to determine if self perception 

remained constant or changed. 

3. Replicate the study to confirm the accuracy and stability of the results 

or that the scores were not a matter of chance. 

4. Conduct a study to investigate how teachers with low self-esteem 

produce students with high achievement scores. 

5. Replicate the study with secondary teachers as the sample population, 

especially in the subjects of math and reading. 
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TO: THIRD AND FIFTH GRADE TEACHER 

FROM: (District Administrator) 

Melba Hartley, a doctoral student at the University of North Texas, is 
conducting a study on the effect of teachers' self-esteem on student 
achievement. She has chosen our district because it offers a large 
population for the study. 

Please complete the enclosed profile and mail it to her in the 
enclosed stamped and addressed envelope no later than August 1. 

Neither the teachers nor the school district will be identified by 
name in the study that Mrs. Hartley is conducting. If you have 
any questions, call her at . 

Thank you for your cooperation. 
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TO: TEACHERS OF GRADES 3 AND 5 

FROM: MELBA L. HARTLEY 

SUBJECT: PARTICIPATION IN RESEARCH PROJECT 

Your help is needed in providing some information for a research project. 
Data will be gathered from teachers of grades 3 and 5 in the district. The 
information will come from the Gordon Personal Profile-Inventoiy. It will take 
only fifteen minutes to fill out the answer sheet. The information that you 
provide is a vital part of this research. Your scores will be grouped with other 
teachers' scores and represented as a group profile. 

[1] Write YOUR name, the SCHOOL name and the GRADE 
LEVEL that you teach. Please provide an address if you would like 
further information about the results of your scores. 

[2] Read the instructions on the back cover. 
[3] Answer all questions on the answer sheet provided. All answers will 

be confidential. A self-addressed, stamped envelope has been 
provided so that you may mail it directly to me. 

[4] Tear off the answer sheet and drop it in the mail to my home 
address. 

The analyzed data will be used in my dissertation. Neither you nor your 
school will be identified in the published work. Thank you for participating in this 
research project. If you have any questions, please call me at home after 6 p.m. 

at 
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TO: PRINCIPAL 
FROM: (District Administrator) 

Recently Melba Hartley, a doctoral student at the University of North 
Texas, conducted a self-esteem assessment of teachers of grades three and five at 
your school. In order to complete the study, TAAS scores will be matched with 
each teacher who participated. 

Please provide a copy of the results of the TAAS scores for the third and 
fifth grades. You may blacken or omit the names of the children so as to 
maintain confidentiality. 

Neither the teacher nor the school will be identified by name in the study 
that Mrs. Hartley is conducting. If you have any questions, call her at 

. An envelope is enclosed for your convenience. If at all possible 
please mail the information in the enclosed stamped and addressed envelope no 
later than September 1. 

Thank you for your cooperation. 
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