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The question addressed in this study is whether either 

parent's conflict style affected the supportive quality of 

the parents' relationship with the son or daughter. It was 

important to explore variables that affect support because 

supportive relationships with parents have been related to 

adolescent adjustment. Past studies have suggested parental 

conflict has a negative impact on the parent-adolescent 

relationship. Research in the area of mediators of perceived 

support in the parent-adolescent relationships is limited. 

This study focused on perceived support in the specific 

relationship of the parent and adolescent. Qualitative 

measures of conflict were used since they have been more 

strongly related to changes in parent-adolescent 

relationships than quantitative measures. In this study the 

supportive quality of the parent-adolescent relationship was 

operationalized as a measure of parental support, depth of 

the parent-adolescent relationship, and conflict in the 

parent-adolescent relationship (Quality of Relationship 

Inventory). 



The sample consisted of 162 female and 161 male single 

undergraduates between the ages of 18 and 23. Subjects 

completed self report questionnaires of parental conflict and 

aspects of the parent-adolescent relationship. Canonical 

analysis was used to identify significant relationships or 

roots between the set of variables measuring parental 

conflict and the set of variables measuring aspects of the 

parent-adolescent relationship. Separate analyses were 

conducted for males and females. There were several 

important findings of this study: multiple patterns of 

relationships between the set of parental variables and the 

set of parent-adolescent variables emerged, patterns were 

different for males and females, and constructive parental-

conflict had a positive impact on the parent-adolescent 

relationship,. Theoretical and methodological issues were 

discussed as they relate to these findings. 
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CHAPTER I 

INTRODUCTION 

The purpose of this study is to explore the effects of 

parental conflict on the quality of the parent-adolescent 

relationship. Parent-child relationships are unique because 

they provide the context in which our earliest attachment 

bonds are formed. These bonds are believed to be enduring, 

however, they are expressed differently across the life span. 

An important aspect of this relationship is the provision of 

social support. Social support can be conceptualized as 

social transactions that are interpreted by the recipient or 

intended by the provider to facilitate coping in everyday 

life, especially in response to stressful situations (Pierce, 

Sarason & Sarason, 1990). Initially, parents are the primary 

providers of social support for their children. During 

adolescence the move towards peers as the primary source of 

socialization occurs (Bronfenbrenner, 1986; Weiss, 1982). 

The challenge for the adolescent is to negotiate an age-

appropriate balance between closeness and separateness with 

family members (Allison & Sabatelli, 1988). Although parents 

continue to be an important source of social support during 

late adolescence their roles may change (Campbell & Butcher, 
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1993). General perceptions about social support are 

important, but when examining support it is also important to 

consider relationship-specific support. Relationship-

specific support refers to the specific expectations about 

the availability of support from significant people in one's 

support system. To extend our knowledge of parent-adolescent 

relationships, it may be necessary to examine and describe 

the make up of the particular relationship (e.g. mother-

daughter or father-son). Some literature suggests gender 

differences in perceptions of parental support. Other 

literature suggests adolescents perceive support from mother 

and father differently. This becomes more important when 

examining variables that may influence parental support. 

Because parental support is related to positive 

adjustment in children and continues to be important to 

college students (Armsden & Greenberg, 1987; Maccoby & 

Martin, 1983) it is important to consider what might 

influence this supportive relationship. The literature has 

examined variables that might effect support such as divorce, 

attachment style and parental conflict. Of interest to this 

study is how parental conflict might influence the parent-

adolescent relationship. Negative parental conflict has been 

linked to adjustment problems in children and adolescents. 

It may be that conflict influences perceptions of parental 

support in the parent-adolescent relationship. When parental 

conflict is extreme and negative it would be expected that 
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the adolescent may perceive parents as not being available 

for support or may not want to utilize parents as support 

providers due to loyalty conflicts. Both the developmental 

and family system literature address ideas regarding parental 

conflict and the parent-adolescent relationship. Another 

factor to consider is quality of parental conflict. Is the 

conflict constructive, aimed at resolution or destructive in 

nature? Of course, other questions arise regarding how these 

ideas would apply across gender and parental roles. Thus, it 

appears environmental factors may influence perceptions of 

parental support in the parent-adolescent relationship. 

Social Support 

Social support research evolved from the examination of 

social support and its relationship to health. Other 

relevant areas of study include how support has been 

conceptualized and measured and what aspects of social 

support are most important, while more recent literature 

distinguishes between global support and relationship-

specific support. Research supports the idea that although 

global and relationship-specific support are related they 

reflect different aspects of perceived social support 

(Sarason, Sarason & Pierce, 1994). This study examines 

perceptions of parental support in the parent-adolescent 

relationship. The specific focus of this study is 

qualitative aspects of parental support and support from a 

relationship-specific view. In addition, gender differences 
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in perceptions of support and differences for mothers vs. 

fathers will be examined. 

Initially social support was examined broadly. Early 

interest in social support came from research on the effects 

of life stress on health (Holmes & Rahe, 1967). It was 

proposed that individuals with more social support would 

suffer fewer negative health consequences following stressful 

events than those with less support. This idea led to 

theories describing the function of social support. A 

"buffering" role of support was thus hypothesized as one 

explanation of how social support operates (Cassel, 1976; 

Cobb, 1976). The buffering effect of social support is 

conceived as ail interactive process in which those people 

that experience higher levels of stress gain more benefit 

than those people that experience lower stress levels 

(Griffith, 1985). Another interpretation of how social 

support operates is that it makes a direct contribution to 

one's positive mental well-being, regardless of the amount of 

stressors that the individual experiences (Griffith, 1985). 

A problem in past research has been that social support 

was conceptualized unidimensionally, although it was 

operationalized in many different ways (e.g. marital status, 

community involvement, availability of confidants) (Cutrona & 

Russell, 1987). Barrera, Sandler, and Ramsay (1981) note 

that empirical measures of social support often focus on the 

providers of support, the subjective appraisal of support, or 
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the activities of support providers. Heller and Swindle 

(1983) make a conceptual distinction between actual social 

connections or network providers and perceived social 

support. 

Another important consideration is the quality of 

support. Qualitative aspects of social support appear to be 

the best predictors of personal adjustment (Griffith, 1985). 

Network size has been utilized as a variable, but research 

suggest that satisfaction with social support is not related 

to number of social support providers (Levitt, 1986). 

Sandler and Barrera (1984) found that only satisfaction with 

social support was significantly and negatively related to 

symptoms of anxiety and depression, not network size or 

standardized measures of social support. Sarason, Levine, 

Basham, and Sarason (1983) noted that again it was 

satisfaction with social support that had stronger 

relationships with measures of personal adjustment than 

actual number of support providers. Another aspect looked at 

has been perceived closeness to support providers as 

represented on a convoy diagram (Kahn & Antonucci, 1980). 

The affect of people without a close relationship was found 

to be significantly more negative than those with even one 

close relationship, and the latter did not differ from those 

with more than one close relationship. These results suggest 

that the presence of one close relationship may be enough to 

foster well-being (Levitt, 1986). 
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One theory that may be related to satisfaction with 

social support is the exchange theory. Exchange theory views 

adult relationships as governed by processes of reciprocal 

give and take. Individuals involved in relationships are 

aware of the equity or inequity within the relationship. 

Lack of equity can lead to the dissolution of the 

relationship, particularly if there is an alternative 

relationship with greater potential for satisfaction (Levitt, 

1986). This theory may apply to unsatisfying parent-

adolescent relationships in which parents are perceived as 

unresponsive to the adolescent's needs. 

More recent research has moved from a general support 

construct to a more detailed examination of the specific 

functions of support. Theorists differ somewhat as to the 

specific functions provided by social support, but most 

include encouraging positive self esteem, emotional support, 

communication in terms of information and feedback, and 

tangible assistance (Cassel, 1976; Cobb, 1976, 1979; Kahn & 

Antonucci, 1980; Schaefer, Coyne & Lazarus, 1981; Weiss, 

1974). Once social support is defined in terms of it's 

function, it becomes possible to generate hypotheses 

regarding the psychological processes through which it has 

its effects (Cutrona & Russell, 1987). Using Weiss' 

functional aspects of support, specific dimensions of 

parental support that continue to be important to college 

students are: attachment, reassurance of worth, guidance, 



and reliable alliance (Campbell & Butcher, 1993; Flint, 

1995). 

Global support refers to the relatively well-formed 

perceptions, attributions, and expectations about available 

support from one's social support network as a whole. 

Relationship-specific support refers to the specific 

expectations about the availability of support from a 

significant person in one's support system. The literature 

reviewed for this study examines relationship-specific 

support from parents. Pierce, Sarason, and Sarason (1990) 

and Sarason, Pierce, and Sarason (1990) assert that while 

people's general and relationship-specific expectations for 

social support may be related, they reflect different aspects 

of perceived social support and each may play an important 

and unique role in both new and continuing relationships. 

College students reporting on perceived support from parents 

noted that global and relationship-specific support made 

independent contributions to the prediction of adjustment 

(Sarason, Pierce, & Sarason, 1993). 

The social support literature highlights the merits of 

assessing support from several approaches because of the 

variety of definitions both conceptual and operational, (e.g. 

perceived support and satisfaction with support) (Vaux & 

Harrison, 1985; Wohlgemuth & Betz; Pierce, Sarason, & 

Sarason, 1990). 
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Thus, the literature suggests there are several 

important aspects of social support: perceived social 

support, functional aspects of social support, satisfaction 

with social support, and global vs. relationship specific 

support. This study will focus on perceived support and 

satisfaction with support in the specific relationship of the 

parent and adolescent. 

When examining relationship-specific support some views 

imply the salience of peer relationships in late adolescence 

may overshadow the relationship provided by parents. 

However, research suggests that parents continue to provide 

social support, including emotional support during late 

adolescence (Campbell & Butcher, 1993; Flint, 1995; Kenny & 

Donaldson, 1991). Actual providers of the closest 

relationships are expected to change due to normative, age 

related events (e.g. marriage) as well as non normative 

events such as untimely death of support providers. Because 

of the normative changes of adolescence it would be expected 

that the parent-adolescent relationship would be changing in 

terms of support provided by parents. However, social 

support theory does not address these issues in any detail. 

Past research has focused on defining social support, 

determining what aspects of social support are most important 

and examining the impact of social support on other variables 

(e. g. health, coping) (Duck, 1992). Little research 

addresses variables that may impact social support. One 
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variable that has been examined as a mediator of support is 

social skills. Sarason, Sarason, Hacker, and Basham (1985) 

found subjects higher in self reported social support scored 

higher than those low in social support on all the social 

skills measures. The subject's appraisal of his or her own 

social competence, the appraisals of others and the subject's 

knowledge of appropriate behavior in problem situations were 

correlated. The authors suggest that interpersonal skills 

may influence social support by attracting others to engage 

in supportive relationships. 

Another idea about variables influencing support is the 

personal meaning attached to the social experience (Pierce et 

al., 1990). The personal meanings arise from the 

intrapersonal context (e.g. working models), interpersonal 

context (e.g. interpersonal conflict), and situational 

context (e.g. loss of loved one). Research suggests a 

disabling illness such as stroke or spinal cord injury may 

eliminate an important confidant from the social network, 

limit access to one's social network due to reduced mobility 

or that changes in behavior alienate network members 

(Schultz, Tompkins, & Rau, 1988; Tompkins, Schulz, & Rau, 

1988). 

Other literature has examined perceptions of support in 

relation to a specific body of literature. Among those are 

attachment, divorce and parental conflict. Attachment style 

was expected to influence perceptions of parental support in 
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a study by Flint (1995). However, the results did not 

support this notion. The early divorce literature examined 

divorce and adjustment of the children. Support was 

generally measured as it related to adjustment. After much 

research it was discovered that parental conflict was related 

to adjustment not divorce alone (Dancy & Handel, 1984; Enos & 

Handel,1986). Research has since examined the relationship 

between negative parental conflict and perceptions of 

parental support (F1int, 1995). 

Empirical Findings Related to Supportive Aspects of the 

Parent-Adolescent Relationship 

A number of studies have addressed supportive aspects of 

parent-adolescent relationships, although often a social 

support framework has not been used. A variety of 

instruments have been used to measure supportive aspects of 

parent-adolescent relationships. The parent-adolescent 

relationship has been examined as quantitative and 

qualitative aspects (e.g. felt security), functional aspects 

of support (e.g. emotional vs. instrumental aid), and global 

vs. relationship-specific support. 

Although theorists differ somewhat with regards to 

specific functions served by social support, most 

conceptualizations include emotional sustenance (Cassel, 

1976; Cobb, 1976, 1979; Kahn, 1979; Kahn & Antonucci, 1980; 

Weiss, 1974). The parental role in providing this type of 

support can be important to adolescents since the quality of 
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adolescents' affective attachments to their parents was found 

to be highly related to their well-being (Greenberg, Siegel, 

& Leitch, 1983). This was one of the first studies that 

looked at intimate attachments in adolescence. Extrapolating 

from infant research in attachment (Ainsworth, Waters, & 

Wall, 1978) and Bowlby's (1973) theory, the authors extended 

the importance of the parent-child attachment in adolescence. 

They expected quality of attachment to parents and peers to 

be related to measures of self-concept and life satisfaction. 

Social support was measured in two sections. The first 

section included items that assessed the affective quality 

(felt security) of the adolescents' relationships with their 

parents and peers. The second section asked about the 

frequency of talking with parents, peers, and others adults 

in five given situations: alone or depressed, anxious or 

scared about something, feeling extremely critical of myself 

and needing a boost, feeling happy or having good news, and 

having just experienced a tragedy. They found that as 

expected the utilization of and quality of the adolescent's 

relationship to both parents and peers were related to their 

perceived self-esteem and life satisfaction. However, 

frequency of utilization of parental support was unrelated to 

the quality of the parent-adolescent relationship. Scores on 

this measure were high, indicating that most adolescents 

utilize their parents often. The subjects included males 

and females ranging from 12 to nineteen years old (mean = 
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15.4). The authors suggest that the low correlation between 

affect towards parents and utilization indicates that 

adolescent utilize their parents even when they perceive 

their relationships as non optimal or even unsatisfying. 

This study is important in that it suggests that it is useful 

to consider the quality of attachment to parents and peers as 

important attachment variables and that both perceptions of 

support and utilization of support by the adolescent are 

important to consider. 

Cutrona, Cole, Colangelo, Assouline, and Russell (1994) 

extended earlier research that suggests that adolescents who 

maintain a close relationship with parents throughout 

adolescence demonstrate more self confidence than those who 

describe their relationship with their parents as more 

distant (Maccoby & Martin, 1983). From an attachment theory 

perspective they expected that adolescents who perceive their 

parents as supportive would have acquired the skills and 

self-confidence to master new situations and cope effectively 

with challenge. The Social Provisions Scale-Parent Version 

was used to assess parental social support (SPS-P; Cutrona, 

1989; Cutrona & Russell, 1987). This instrument was designed 

to tap the six provisions of social relationships identified 

by Weiss (1974) which conceptualize social support from a 

functional perspective. The provisions assessed are guidance 

(advice and information), reliable alliance (tangible 

assistance), attachment (caring), social integration 
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(similarity of interests and concerns), reassurance of worth 

(positive evaluation of skills and abilities), and 

opportunity to provide nurturance (providing support to 

others). Parental support, especially reassurance of worth, 

predicted grade point average when controlling for academic 

aptitude (ACT scores), family achievement orientation, and 

family conflict. However, support from friends or romantic 

partners did not significantly predict grade point average. 

Results indicated that self worth and academic performance 

were related to adolescents' perceptions that their parents 

believed in their competence and abilities and shared the 

student's interests and concerns. This research suggests 

that parents continue to be important sources of support for 

college students. 

Another study that examined the social support networks 

of college students also explored the functions of different 

social relationships (Campbell & Butcher, 1993). Only 

individuals who reported a romantic relationship were used 

for analysis in this study. Using Weiss' functional aspects 

of support the results indicated that parents remain 

important to their late adolescent children, but may serve 

narrower roles than they did previously in the adolescent's 

life. Parental relationships were seen as most highly 

associated with Reliable Alliance, with lesser roles in 

regard to Attachment and Guidance. Romantic relationships 

were the most highly related to Attachment. Friends were 
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also seen as important sources of Attachment and Guidance. 

Romantic and friend relationships were the most highly 

associated with Guidance. The authors speculate about 

developmental changes going on within the family. There may 

be a shift in that parents may be looked to for security, but 

that the security is defined in functional rather than 

emotional terms as in attachment. It appears that the 

parental role of providing support to the adolescent 

diminishes. This may be a continuation of parental roles 

which Hartup (1989) describes as providing "children with 

protection and security during the many years that must 

elapse before they can make it on their own" (p.120), and may 

indicate changes occurring in the parent-adolescent 

relationship. A related finding from this study was that 

relationships with fathers were less frequently described as 

very close as compared to mothers, friends, and other 

relatives. The study provided additional information about 

the parent-adolescent relationship as well as information 

about how others might be utilized as support providers. 

Shaver, Furman and Buhrmester (1985) took the 

perspective that social support systems change quickly during 

the transition to college. In their study they asked 

students making the transition from high school to college to 

rate their relationships with family members and friends. At 

different intervals over the year assessment was made 

(Summer, Autumn, Winter, Spring). Ratings of mother, father 
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and closest sibling on the most positive dimensions increased 

(affection, intimacy, support [instrumental aid], and 

companionship) during the transition, while ratings of 

conflict decreased. Similar ratings were found for the 

seventeen students who continued to live at home. They 

reported improved relations with siblings and mother, 

although not father. Precollege friendships and romances did 

not fare as well as they became less important. The authors 

mention that the findings related to parental relationships 

are interesting because they seem to reflect subjective 

rather than objective changes. They take this perspective 

because increases were observed for almost all variables, 

including 'companionship'. This suggest that qualitative 

changes in the parent-adolescent relationship are occurring 

during this time period, and may result in parents providing 

different types of support than they have previously. 

Another study that looked at the adolescents' transition 

from high school to college supports the changing view of 

parental relationships. Sullivan and Sullivan (1989) found 

that students living away from home reported increased 

affection, communication, satisfaction, and independence in 

relation to their parents. The subjects were 242 white male 

adolescents. The comparison was between students who left 

home to board at college and those that remained at home and 

commuted. Each group was tested first while they were still 

in high school and again one month after they began college. 
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The authors suggest that the initial separation of leaving 

for college facilitates the developmental goal of becoming 

functionally independent of parents but also supports the 

idea that adolescents retain strong emotional ties to their 

parents. 

Thus, college students continue to perceive parents as 

important sources of support. Some studies suggest that 

particular dimensions of support are more related to parental 

support. In addition, some research suggests that gender of 

adolescent and parent may affect perceptions of support. The 

literature minimally addresses gender differences and 

parental differences in perceptions of parental support. 

Some literature looked at gender and parental differences but 

this approach is not consistently used. It often considers 

either gender differences or parental differences but not 

both. 

Gender Differences and Parental Differences in Perceptions of 

Parental Support 

There axe reasons to think adolescents may perceive 

mothers and fathers differently and that gender differences 

may exist. Based on Attachment theory (Bowlby, 1982) it is 

expected that children have a special relationship with their 

primary attachment figure. When measuring relationship-

specific support, the adolescent may perceive the 

relationship with the primary attachment figure as more 

supportive in general and across more dimensions of support. 
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Gender differences might be expected from socialization of 

acceptable gender behaviors. In examining findings regarding 

parent-adolescent relationships there are several aspects to 

consider. There are suggestions in the literature that 

results can be effected by the gender of the late adolescent 

and whether mothers or fathers are being described. The 

literature often does not address these potential sources of 

variation and findings are mixed. Gender differences can be 

thought of as cultural, social and biological differences 

between males and females. For example, male's propensity 

for more aggressive play. Parental differences reflect the 

different cultural and social roles for mothers and fathers. 

For example, mothers are often the primary attachment figure. 

Early research on gender differences in the parent-child 

relationship focused on preadolescent children. The 

literature found that both boys and girls form strong 

attachments to both of their parents and derive a sense of 

security from their parent's presence. The results of these 

studies suggested that boys and girls are more alike than 

they are different (Maccoby, 1980). 

Some early studies found gender differences in self-

report of parent-child relationships. When children 

themselves at older ages are questioned about how much 

affection they received from their parents, girls are more 

likely to report receiving more affection (Brofenbrenner, 

1960; Droppleman & Schaefer, 1963; Hoffman & Salzstein, 1967; 
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Siegelman, 1965). Since observational studies of parental 

behavior when children are younger do not usually report 

differential parental warmth to children of either gender, 

the differences may reflect selective perceptions on the 

children's part or indicate that differentiation in parental 

warmth to the two sexes does develop but only some time after 

the children reach school age (Maccoby, 1980). 

Research in the area of gender differences in the 

parent-adolescent relationship has been mixed also. Many 

studies look at adolescent gender differences but parents in 

general. McDermott, Robillard, Char, Hsu, Tseng, and Ashton 

(1983) found that compared with boys, girls stand firmly for 

strong interrelationships and obligations within the family, 

affectional ties, and open expression of emotion. According 

to the authors these findings are not unexpected and support 

the notion that girls find family and other relationships 

more important than do boys, who are working more actively to 

break away and substitute experiences in the outside world 

for family experiences. This particular study did not 

specifically assess the parent-child relationship, it 

assessed adolescent's attitudes regarding family values in 

general, in a study that did assess parent-adolescent 

relationships Kenny and Donaldson (1991) found that college 

women described themselves as significantly more attached to 

their parents than college men, across all three dimensions 

of attachment. The dimensions assessed affective quality of 
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attachment, parental fostering of autonomy and parental role 

in providing emotional support. The women particularly 

described the affective quality of their parental attachment 

as more positive and viewed their parents as having a greater 

role in providing emotional support, in comparison with their 

male classmates. This finding is consistent with numerous 

other findings describing women as being closer and more 

attached to their families than are men (Kenny, 1987, 1990; 

Lapsley, Rice, & Shadid, 1989; Lopez et al., 1989; Troll & 

Bengston, 1979). The Kenny and Donaldson (1991) study found 

women not only described themselves as affectively closer to 

parents and as seeking out parental support more than college 

men, but those college women who described themselves as more 

attached to parents also reported higher levels of social 

competence and psychological well-being. These studies seem 

to address the emotional aspect of parental support. 

In a review article by Kenny and Rice (1995), gender 

differences found in attachment to parents and adjustment 

were discussed. One study (Rice & Whaley, in press) reported 

findings suggesting that the quality of attachment is 

generally more important to the psychological well-being of 

females. For males they suggested that the importance of 

attachment relationships may become evident only when the 

attachment system is activated by situational stress, such as 

during college exams. Other research suggests that overly 

close parental attachments are psychologically harmful for 
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college men but not women (Berman & Sperling, 1991). The 

idea of balance in relationships may be important. Holmbeck 

and Wandrei (1993) suggest that men and women may generally 

value different levels of independence and connectedness, but 

that maladjustment results when optimal levels of either 

characteristic are surpassed. However, some studies do 

suggest that adolescent males and females are similar in 

perceiving their parents as important sources of nurturance, 

counsel (Greenberg et al., 1983) and attachment (Kenny, 

1994). 

One of the limitations of being able to generalize 

results of gender differences in perceptions of parental 

support is the frequent finding of gender differences in 

self-disclosure. Research has indicated that females are 

more self-disclosing than males (Chelune, 1977; Cozby, 1973; 

DeForest & Stone, 1980; Stokes, Fuehrer & Childs, 1980). 

Females tend to disclose more intimate feelings, such as 

feelings about parents, and friends. Males tend to disclose 

more cognitive aspects such as their political views or 

things they liked about their partner (Rubin, Hill, Peplau, & 

Dunkel-Schetter, 1980). 

Thus, there may be scane gender differences in self-

report of perceptions of parental support. When gender 

differences are found, studies assessing affective aspects of 

the parent-child relationship tend to find females reporting 

more perceived support than males (Brofenbrenner, 1960; 
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Droppleman & Schaefer, 1963; Hoffman & Salzstein, 1967; 

Kenny, 1987, 1990; Kenny & Donaldson, 1991; Lapsley, Rice, & 

Shadid, 1989; Lopez et al., 1989; Siegelman, 1965; Troll & 

Bengston, 1979). Possibly males are less comfortable 

reporting emotional aspects of support or they perceive 

parental support differently, perhaps from a functional 

perspective (Holmbeck & Wandrei, 1993). 

Although most studies group parents together, some 

studies focused on differences in the mother-child 

relationship and the father-child relationship. Early 

studies noted women's role as the caregiver with greater 

routine caretaking activities. Father's relationship was 

characterized as offering greater playful stimulation (Parke 

& Sawin, 1976). Relationships of mothers and fathers with 

both school-age children and adolescents show some of these 

same similarities and differences (Hartup, 1989). Father-

child relationships with older children and adolescents 

encompass proportionally more play and leisure activities 

than do mother-child relationships, and interaction is more 

likely to be task focused. In addition, mother-child 

relationships are perceived by both parents and children as 

more reciprocal, closer, and intimate than father-child 

relationships, although they are also more contentious. The 

transition to adolescence intensifies these differences, and 

an increasing distance in father-child relationship relative 

to the mother-child relationship occurs at this time. 
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Adolescents often report greater attachment and feelings of 

closeness with mothers than fathers. 

The close relationship to mothers that has been found to 

exist among high school students (Offer, 1969) appears to be 

a continuation of the mother-child attachment from early 

adolescence. Throughout early adolescence boys and girls 

describe their mothers as primary sources of understanding 

and emotional support (Hartup, 1989). In fact this 

understanding is cited by youngsters as one of their mother's 

major strengths (Richardson, Galambos, Schulenberg, & 

Petersen, 1984). Young adolescents are especially likely to 

seek out their mothers when they have such problems or 

concerns as relations with fathers, relations with siblings, 

future goals and aspirations. In another study, adolescents 

portrayed their current relationships with their mothers as 

more equal and marked by more friendliness than their 

relationships with their fathers (Pipp, Shaver, Jennings, 

Lamborn, & Fischer, 1985). 

Some studies limited their sample to one gender to 

control for gender differences of the adolescent in parent-

adolescent relationships. One study examined family 

interaction in decision-making situations longitudinally 

during early adolescence as adolescent boys matured 

physically. Patterns of deference, dominance, assertiveness, 

tension, and influence were found to vary with pubertal 

development. Prior to the onset of puberty, adolescents 
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occupy a more deferent and less influential position in the 

parents-adolescent triad than either the father or mother 

(Steinberg, 1978, 1981). During the middle of the pubertal 

cycle, the adolescent-mother relationship appears to be in a 

state of disequilibrium and transition; dominance and 

influence relationships were not clearly defined. By the end 

of the pubertal cycle the male adolescent occupies a more 

influential position in the triad than the mother, but ranks 

behind the father. Although this study was not related 

directly to parental support it does suggest a very different 

relationship between mother-son and father-son in late 

adolescence. The change in the adolescent's relationship 

with mother may be related to a more mutual relationship with 

mother and why studies find mothers continue to be important 

providers of support in late adolescence. 

Results from studies using only female college students 

indicated that fathers were less frequently included as 

significant relationships compared to mothers, friends, and 

other relatives. A lack of closeness to fathers is often 

attributed to the effects of divorce, however this finding 

holds even when families remain intact (Campbell & Butcher, 

1993; Furman & Buhrmester, 1992; Quinn, 1995). Thus, it 

appears that both males and females have close relationships 

with their mothers. As the adolescent matures this 

relationship appears to develop into a more egalitarian 
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relationship that does not diminish closeness and may even 

enhance it. 

Some studies examined the gender of both the adolescent 

and the parent. One such study on parental attachment 

provided an instrument that has been used often in assessing 

qualitative aspects of the parent-adolescent relationship, 

the Inventory of Parent and Peer Attachment (Armsden & 

Greenberg, 1987). This instrument was designed to assess the 

adolescent's trust (felt security) that attachment figures 

understand and respect his or her needs and desires, and 

perceptions that they are sensitive and responsive to his or 

her needs and desires and perceptions that they are sensitive 

and responsive to their emotional states and helpful with 

concerns. In developing their instrument they found both 

gender and parental differences. Females scored 

significantly higher on mother utilization and parent 

utilization. Of those subjects who had lived with both 

parents most of their lives, 51% (36) reported having a very 

different relationship with father than with mother. All but 

6 of these individuals reported feeling closer to mother than 

father. Females reported more utilization of parents for 

support and perceived more available support. 

Other studies using this instrument have found mixed 

results. No differences were found between male and female 

college students' ratings of either maternal or paternal 

attachment in a series of studies (Lapsley, Rice, & 
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FitzGerald, 1990; Rice, FitzGerald, Whaley, & Gibbs, in 

press; Rice & Whaley, in press) using the IPPA. Other 

research using the IPPA (Benson, Harris, & Rogers, 1992), 

resulted in higher attachment ratings for both mothers and 

fathers by daughters compared with sons. Another instrument 

that has been used often to measure parent-adolescent 

relationships is the Parental Attachment Questionnaire (PAQ; 

Kenny, 1987). The PAQ was designed to assess perceived 

parental availability, understanding, acceptance, respect for 

individuality, facilitation of independence, interest in 

interaction with parents and affect towards parents during 

visits or reunion, student help-seeking behavior in 

situations of stress, satisfaction with help obtained from 

parents, and adjustment to separation. Using the PAQ (Kenny, 

1987), findings have also been variable. As mentioned 

previously, in a study by Kenny (1990), gender differences 

were found using the PAQ while a later study by Kenny (1994), 

revealed no gender differences in parental attachment ratings 

Furman and Buhrmester (1992) examined age and gender 

differences in perceptions of networks of personal 

relationships using a revised version of their instrument 

Network of Relationships Inventory (NRI; 1985). This version 

assesses 10 relationship qualities, which include seven 

provisions of support derived from Weiss's (1974) theory: 

(a) reliable alliance, (b) enhancement of worth, (c) 

affection, (d) companionship, (e) instrumental help, (f) 
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intimacy, and (g) nurturance of the other. Additionally, 

three other characteristics were rated: (a) conflict, (b) 

punishment, and (c) relative power of the child and other 

person. Although the measure assesses seven provisions of 

support, in this study only a total support score was 

reported. Important to this study were their findings 

regarding college students report of perceptions of support. 

Males rated romantic relationships as the most supportive, 

whereas females saw relationships with mother, friends, 

siblings, and romantic partners as most supportive. Father 

was not seen as a major source of support for males or 

females. In contrast, Lempers and Clark-Lempers (1992) found 

both mothers and fathers were perceived as highly important 

sources of affection, instrumental aid, and reliable alliance 

by both late adolescent males and females using the NRI. 

Some studies have looked at specific aspects of 

adolescence perceived parental support . In one study both 

males and females reported mother first, friend second and 

father last on ordering for advice giving and guidance 

(Kandel & Lesser, 1972). Kandel and Lesser (1972) assessed 

guidance by asking adolescents if they depend "very much" or 

"quite a bit" on their mother and father for advice and 

guidance. Kon and Losenkov (1978) found mothers to be rated 

higher than fathers on "understanding" ("How well do these 

people understand you" and confidentiality ("Would you share 

your innermost thoughts, your feelings, your plans with these 
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people?"). Hunter and Youniss (1982) found males, but not 

females perceived fathers to be more nurturing than mothers 

and found a pattern of rating similar to Kandel & Lesser 

(1972). They used a questionnaire that consisted of three 

sets (mother, father, best friend) of eight statements 

assessing Nurture, Control, and Intimacy. An example of the 

Nurture function is "My mother (father, best friend) gives me 

what I need." "I like to talk to my mother (father, best 

friend) about my problems," is an example of the Intimacy 

function. Although these studies describe their findings in 

a similar manner, each assessed parental support with 

different instruments. 

Thus, the literature on perceived support from mother 

and father suggests that both males and females have a closer 

relationship with mother. However, a pattern of females 

generally reporting more emotional support from both parents 

is consistent. Mother's role as a primary support provider 

is consistent for both males and females. 

Parental Conflict 

General Effects of Conflict on the Parent-Child Relationship 

Because parental support is related to positive 

adjustment in children and continues to be important to 

college students (Armsden & Greenberg, 1987; Maccoby & 

Martin, 1983) it is important to consider factors that might 

influence this supportive relationship. Parental conflict 

was originally examined as a negative factor of divorce that 
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affected adjustment of children. Later studies found that it 

was not divorce itself but conflict that had a negative 

impact on the child's adjustment. Generally, these early 

studies were done with younger children. This literature 

sparked questions regarding how the presence of parental 

conflict has a negative impact on the parent-child 

relationship. The literature expanded to adolescent 

adjustment and the effects of parental conflict on the family 

system (Fauber, Forehand, Thomas, & Wierson, 1990; Forehand, 

McCombs, Brody, Fauber & Long, 1988). One aspect of the 

parent-adolescent relationship that may be effected by 

parental conflict is parental support. Research suggests 

that negative parental conflict is related to perceptions of 

parental support (Fauber et al., 1990; Flint, 1995). Some 

literature suggests parental conflict has different effects 

for mother and father as well as gender differences in 

adolescents. Our understanding of how parental conflict 

influences perceptions of support may lead to more 

appropriate therapeutic intervention when indicated. 

Additionally, knowledge about parental and gender differences 

could prevent applying theory and techniques 

indiscriminately. 

There is no central theory of the effects of conflict 

(Canary, Cupach, & Messman, 1995). The literature concerning 

parental conflict has developed more from empirical findings 

than theory. However, the major theoretical ideas that have 
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been applied to the effects of conflict stem from both the 

developmental and family systems perspectives. From a 

developmental perspective parental conflict's effects are 

related to the maturing child. Family systems literature 

views parental conflict as having a multidimensional impact 

on the family as a whole. The developmental literature 

suggests that parental conflict can function positively or 

negatively (Cooper, 1991; Steinberg, 1990). Conflict is 

believed to function constructively when it co-occurs with 

subjective conditions of trust and closeness and behaviors 

that demonstrate such (Cooper, 1991). Cooper suggests that 

certain forms of conflict may be necessary and encourage 

development of independence and a more mature relationship 

with parents. Rutter (1981, 1990) suggests that in certain 

forms, negative events (e.g. parental conflict) may have 

"steeling" effects that facilitate the development of 

adaptive coping styles and thus buffer children from the 

deleterious impact of stressors. 

Developmental literature focuses on adverse family 

environments created by increased parental arousal and 

negativity which may inhibit the parents' rational cognitive 

processes and regulatory abilities (Vasta, 1982). Cummings 

and Davies (1994) suggest that this negativity may be carried 

over into the parent-child relationship with behavioral 

dysregulation in the parents, hypersensitivity to negative 

child behaviors, and increased aggression towards children. 
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Studies have found marital fighting associated with increased 

hostility between parents and children (Fauber & Long, 1991; 

Jouriles, Bourg, & Farris, 1991). In terms of the child's 

response it could be expected that children exposed to 

frequent anger in the home would "get used to it," or 

habituate to it. However, research suggests that parental 

conflict predicts children's greater reactivity to exposure 

to background anger as the child becomes sensitized to the 

conflict (Ballard, Cummings, & Larkin, 1993; Cummings, Zahn-

Waxler, & Radke-Yarrow, 1981; Cummings, Vogel, Cummings, & 

El-Sheikh, 1989; Cummings, Zahn-Waxier, & Radke-Yarrow, 1984; 

O'Brien, Margolin, John, & Krueger, 1991). This finding 

suggests that marital conflict is not limited to parental 

effects but that it may also have an impact on the child's 

coping. Specific child responses that increase are distress, 

anger, aggressiveness, and involvement in interadult disputes 

(Cummings & Davies, 1994). If the child's intervention 

reduces conflict or mitigates negative outcomes, their 

behaviors are negatively reinforced, increasing the 

probability that the behaviors will recur (Cummings & Davies, 

1994). 

One aspect of negative parental conflict emphasizes 

disrupted parenting practices (Emery, 1982). Some theories 

suggest that parents are actually less available to the 

adolescent due to changes in parental response to the 

adolescent in the presence of conflict (Emery, 1982; 
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Patterson, 1982; Minuchin, 1974). This idea has been used to 

explain the negative effects of divorce on children. During 

the stressful first year after divorce there is often a 

period of "diminished capacity to parent" in which a 

breakdown in parenting behavior occurs (Wallerstein & Kelly, 

1980). The diminished parenting includes a decline in 

emotional support and nurturance for the children, a 

significant decrease in pleasure in the relationship, a 

marked decrease in attentiveness and sensitivity to the 

child's needs, and an increase in inappropriate expressions 

of anger (Wallerstein, 1985). In the same manner it could be 

expected that parental responsiveness might be altered in the 

stressful environment of hostility and threats that are 

characteristic of destructive conflict. 

The idea that negative parental response such as parents 

becoming indifferent or rejecting in the presence of 

destructive marital conflict has been examined by Fauber, 

Forehand, Thomas, and Wierson (1990). They focused on the 

relation of interparental conflict to the adjustment problems 

of adolescents through three aspects of parenting behavior: 

lax control, psychological control, and parental 

rejection/withdrawal. The authors measured aspects of the 

mother-adolescent relationship. Measures of mother's 

parenting behavior were assessed by the mother, adolescent, 

and observer/raters. Parental conflict had effects on 

parental rejection/withdrawal. The authors suggested that 
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rejection/withdrawal may be seen as lack of support by 

adolescents. They interpreted the results as giving clear 

support that the detrimental effects of interparental 

conflict are mediated through rejection/withdrawal of the 

adolescent. Overall, rejection/withdrawal was more 

consistently associated with adjustment problems than any of 

the other variables in the model. These results indicate 

that marital conflict can have a negative effect on the 

parent-adolescent relationship although it is unclear to what 

extent parents being less available might effect the 

adolescent's attempts to utilize their parents or others as 

social support providers. 

While some literature focuses on parental responses in 

the presence of conflict other literature focuses on the 

adolescent's response. Some researchers have suggested that 

adolescents may respond to parental conflict in several 

different ways based on views from family systems: coalition 

with one parent, triangulation, serve as scapegoat, directly 

intervene and attempt to mediate solution, emotionally or 

physically withdraw (Emery, 1982; Johnston, Campbell, & 

Mayes, 1985). When adolescents move away from parents it may 

be because they view parental conflict as threatening and 

emotionally and/or physically withdraw from parents to avoid 

being drawn into their conflict (Emery, 1982; Johnston et al, 

1985). Family systems theorists describe the adolescent1s 

internal conflict as a loyalty dilemma created by parental 
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conflict and empirical results support this view (Emery, 

1982). College students reported worrying about loyalty 

conflicts and spending a great deal of time trying to balance 

the time and attention given to each parent during the 

initial period after divorce (Cooney, Smyer, Hagestad, & 

Klock, 1986). It may be that perceptions of decreased 

parental support are related to the adolescent's perception 

that they cannot maintain neutrality and rely on parental 

support in the presence of parental conflict. For college 

students there may be a choice to move away from parental 

support based on the quality of support available. If 

college students have expanded support systems and are less 

dependent on parents, a decision to obtain support elsewhere 

may occur more readily in the presence of conflict. It is 

likely that the negative environment created by destructive 

parental conflict would be contributing to perceptions of 

threat and lack of available support. 

Parental conflict may be related to psychological as 

well as physical withdrawal from parents. One aspect of 

moving away from parents is that of psychological separation 

from parents. Psychological separation from parents is 

considered a primary developmental task of adolescence that 

contributes to effective adaptation to the demands of the 

adult world (Golan, 1981). Psychological separation becomes 

unhealthy when it is characterized as being cut-off from 

parents, alienated or rejected. Research has been moving 
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toward conceptualizing separation as a multidimensional 

process. This approach was taken by Lopez, Campbell, and 

Watkins (1988) when they examined the interrelations between 

family structure [interactions], psychological separation and 

college adjustment. Presumably, the existence of poorly 

differentiated, over involved relationships, hierarchical 

misalignments, and parental conflict place functional demands 

on the adolescent that impede appropriate psychological 

separation and complicate individual adjustment (Lopez, 

1986). The results supported this notion by indicating two 

different separation patterns across subject gender. The 

first pattern focused on dysfunctional vs. healthy family 

interactions. The second pattern suggested that parental 

conflict within a differentiated family structure was 

associated with independence. Presumably, some college 

students experience their parents' conflict within an 

otherwise well-differentiated family structure that inhibits 

overinvolvement or inappropriate alignments. An absence of 

parental conflict within the same structure was associated 

with a close, dependent relationship with parents. The 

authors suggested that parental conflict, when accompanied by 

poorly-differentiated parent-child boundaries, can impede 

separation. Problems in family structure have been 

associated with a lack of adjustment (Fleming & Anderson, 

1986; Lopez, Campbell, & Watkins, 1988). Family 

relationships that were free from negative emotion and 
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structural difficulties were associated with a lack of 

psychological distress and a sense of well-being (Campbell, 

George, Selby, & Simpson, 1995). It appears that parental 

conflict can have a negative impact by affecting the family 

system and adolescent adjustment. 

Thus, it appears that negative parental conflict may be 

related to perceived support from parents. Although studies 

have not generally focused on the linkage between parental 

conflict and parental support it seems likely that support 

would be effected. It could be that the adolescent perceives 

their paxent as less available for support or that they view 

the quality of parental support as diminished and therefore 

consider alternatives to parental support. The presence of 

parental conflict and an unsupportive parent-adolescent 

relationship may be both reflective of a negative family 

environment and a family system that does not work well. It 

may be that the parental conflict creates conflict in the 

parent-adolescent relationship. 

Qualitative Aspects of Conflict 

Much of the existing research on the effects of marital 

conflict has measured the amount of conflict, and makes the 

assumption that conflict will be a negative event. However, 

others view conflict as a naturally occurring phenomenon in 

interpersonal relationships and believe qualitative aspects 

may be most important. Constructive conflict has been linked 

to positive outcomes (Cooper, 1991), while destructive 
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conflict has been linked to negative outcomes (Flint, 1995). 

In a study by Campbell and Ellis (1993) both quantitative and 

qualitative aspects of parental conflict were examined as 

they related to adolescent psychological separation. 

Perceptions that parents use destructive conflict styles, in 

the context of an unsupportive marital relationship, were 

associated with independence and conflict in the parent-

adolescent relationship. Thus, it appears that parents' 

destructive conflict styles can have a negative impact on the 

parent-adolescent relationship. Subjects reported a lower 

degree of independence when the parental relationship was 

perceived as supportive and conflict was constructive. The 

authors suggest that adolescents remain close to their 

parents when there are not factors to encourage their 

independence, at least during the college years. Although 

this study did not measure parental support, the greater 

independence and conflict with parents reported by 

adolescents when parental conflict is present, suggest that 

parents would be less likely to be utilized as sources of 

social support. 

In another study, Flint (1995) included measures of 

conflict frequency, constructive and destructive tactics of 

conflict styles and perceptions of parental support. The 

results suggest that both constructive and destructive 

tactics are important qualitative aspects of conflict to 

consider and not simply the occurrence of conflict. In this 
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study, it was the use of destructive conflict tactics that 

provided the most explanatory power in terms of perceived 

support from parents. These tactics include: faulting the 

other partner, hostile questioning, presumptive attribution, 

demands and threats. This study suggests that it is not the 

frequency of parental conflict that is important to 

perceptions of supportive parental relationships, rather it 

is the quality of the parental conflict. 

However, in this same study the use of constructive 

conflict tactics were also important. Parent's use of 

conflict tactics that included the use of compromise, 

negotiation, and expressions of trust in the partner were 

related to perceptions that parental relationships were 

supportive. Father's constructive conflict style was related 

to a generally supportive relationship as well as perceptions 

of father providing both emotional and tangible support. 

This is interesting in that mother's constructive conflict 

style was not related to perceptions of general support, but 

to an aspect of emotional support. It appears that at least 

for fathers, constructive conflict is related to perceptions 

of a supportive relationship. From this study it is not 

clear if it is specifically constructive conflict that 

contributes to perceptions of supportive parental 

relationships or some positive aspect in the parents. It may 

be the modeling of good communication skills, or teaching the 
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adolescent effective ways to utilize support, but more 

research is needed. 

Gender Differences Related to Parental Conflict 

Another area that needs further exploration is gender 

differences related to parental conflict. Early conflict 

studies examined the effect of marital conflict on children's 

adjustment. Much of this research focuses on findings from 

responses of younger children. Gender differences in 

response to parental conflict were often not found among 

relatively nondistressed family environments (Cummings et 

al., 1981, 1984; Emery, 1982; Peterson & Zill, 1986). 

However among children referred for psychiatric treatment 

conflict was more closely linked to behavior problems in boys 

than girls (Emery & O'Leary, 1982; Hetherington et al., 1982; 

Porter & O'Leary, 1980), a finding consistent with studies of 

children's adjustment to divorce and other psychosocial 

stressors (Emery, 1988; Zaslow, 1989; Zaslow & Hayes, 1986). 

It is important to consider gender differences in response to 

parental conflict because it may contribute to gender 

differences in parental support. One explanation offered for 

gender differences is that girls are more likely to be 

shielded from conflict than boys. Some research has found 

that when compared to girls, boys were exposed to more 

parental negativity (Rutter, 1990), inconsistent disciple by 

parents (Kurdek, 1986). and emotional insensitivity 

(Guidubaldi & Perry, 1985). However, other research suggests 
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that boys and girls are equally likely to be exposed to and 

are equally aware of marital conflict (Emery & O'Leary, 1982; 

Porter & O'Leary, 1980). Consistent with this finding, more 

recent investigations have reported significant associations 

between marital conflict and girls adjustment, suggesting 

that both boys and girls are adversely affected by exposure 

to interparental conflict (Emery & O'Leary, 1984; Johnson & 

O'Leary, 1987; Jouriles, Pfiffner, & O'Leary, 1988; Long, 

Forehand, Fauber, & Brody, 1987; Peterson & Zill, 1986). In 

a study by Forehand, McCombs, Brody, Fauber, and Long, (1988) 

gender of adolescent did not mediate the effects of divorce 

or parental conflict on adjustment. Although preadolescent 

girls tend to be more resistant to stress than boys, some 

adjustment problems increase substantially during adolescence 

for girls so that girls have as many or more difficulties in 

some areas as boys (Peterson & Hamburg, 1986). It may be 

that parental conflict has a "sleeper" effect for girls with 

problems showing up in adolescence (Wallerstein, 1989). 

Other studies using measures of marital satisfaction 

rather than marital distress found gender differences related 

to externalizing problems in boys and internalizing problems 

in girls (Block, Block, & Morrison, 1981; Hess & Camara, 

1979; Whitehead, 1979). When marital conflict is assessed, 

however, gender differences are often not obtained. Several 

studies have reported significant relations between 

interparental conflict and internalizing and externalizing 



40 

problems in both boys and girls (Johnson & O'Leary, 1987; 

Long et al., 1988). Thus, gender differences found in 

research investigating marital dissatisfaction and divorce 

may not extend to studies specifically examining marital 

conflict and children's adjustment. 

More recent research suggests that sex differences may 

not be so much in the degree of disturbance as in the 

behavioral expression (Cummings & Davies, 1994). Block 

(1983) suggest that sex differences are related to 

socialization of boys and girls. Consistent with sex roles, 

boys show more aggression, whereas girls more often become 

anxious and withdraw from others (Block, 1983; Block et al., 

1981, 1986; Cohn, 1991; Emery, 1982). The higher incidence 

of disturbance in boys could simply reflect the greater 

salience and disruption caused by their problems and 

increased likelihood they would be referred to professionals 

(Whitehead, 1979). In a meta-analysis parents were found to 

be more tolerant of misbehavior and aggression in males 

(Lytton, 1991). Other research found males more often become 

involved in escalating coercive interactions with parents 

(Maccoby, Snow, & Jacklin, 1984; Patterson, 1982). 

Scwartz and Getter (1980) found a relationship between 

parental conflict, relative parental dominance and gender of 

the subject. In their study the most pathological scores 

reported were for subjects from high conflict homes who were 

opposite in gender to the dominate parent. Highest were the 
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scores of males from high conflict, mother-dominated homes, 

next highest were scores of females from high conflict, 

father dominated homes. However, contributing markedly to 

the results were the low discomfort of the females from 

father-dominated, low conflict homes. Similarly, for males, 

mother domination in the absence of conflict tends to be 

associated with low discomfort. 

Theory does not directly address parental differences in 

perceived support from mother and father in the presence of 

parental conflict. In a study by Campbell and Ellis (1993), 

results indicated that father1s conflict styles were very 

important in regard to the quality of the father-adolescent 

relationship and mother's conflict style less important to 

the mother adolescent relationship. The authors interpreted 

these findings as suggesting that additional factors may 

influence the mother-adolescent relationship. The study 

contained a sample of male and female college students 

suggesting that the findings are not related to gender. This 

study supports the view that perceptions of supportive 

relationships with fathers may be more strongly effected by 

negative conflict than perceptions of mothers as supportive. 

One study (Marsh, 1993) that looked at parental conflict and 

attachment to parents indicated that both females and males 

were less attached to both parents in the presence of high 

levels of parental conflict. In this study parental conflict 

was measured by pervasiveness and severity of conflict and a 
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different support measure was used. Another study examining 

female adolescents' relationships with their parents found 

differences for mothers and fathers in the presence of 

parental conflict (Flint, 1995). The results suggest that 

the adolescent's relationship with her father may be more 

vulnerable to the effects of negative parental conflict than 

the adolescent's relationship with her mother. In contrast, 

mother's conflict style appears to be more influential to the 

adolescents perceptions of self and others. Although 

father's conflict style was most highly related to 

perceptions of support in this study, mother's conflict style 

was related to attachment style. Mother's conflict style was 

more important to descriptions of the adolescent's own 

interpersonal style, but father's conflict style was more 

important to his perceived availability for support. There 

may be other qualitative aspects of the father-adolescent 

relationship that are vulnerable to parental conflict. It 

would seem likely that if an adolescent did not perceive 

their parent as supportive, it could effect perceptions of 

depth of the relationship. This study will examine that 

aspect of the parent-adolescent relationship. 

Thus, the results generally suggest that conflict has a 

different effect on relationships with each parent. Father's 

availability as a support figure seems related to his 

conflict style. In contrast, mother's conflict style appears 

to be more influential to the adolescent's perceptions of 
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self and others. Although theory does not address this 

specifically/ the results seem consistent with what we know 

about adolescents' relationships with parents. Attachment 

theory describes the special bond of the primary caretaker 

and the child. Usually, mothers are the primary caretakers 

so it would seem logical that the adolescent might have a 

stronger bond with their mother. Research supports the idea 

that adolescents are closer to their mothers than their 

fathers (Campbell & Butcher, 1993; Quinn, 1995). It may be 

that mother's conflict style is more influential in terms of 

developing working models of self and others through the 

frequent and intimate parent-child interactions. Levitt 

(1986) suggested that the goal corrected partnership of the 

parent-child relationship which influences working models is 

durable, but subject to change by extreme violation by the 

parent. Since father's have typically been less involved in 

the primary care, their bond with the adolescent is likely 

not as close and more vulnerable to external influences. 

Rationale 

The focus of this study is the relationship between 

parental conflict and perceptions of parental support. The 

purpose of this research is to better understand variables 

that influence the supportive nature of the parent-adolescent 

relationship. Developmentally, it might be expected that 

adolescents' relationships with parents would be less salient 

as children grow older, however the social support literature 
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suggests continued utilization of parents. It is important 

to explore variables that effect support because parental 

support is related to adolescent adjustment. Research in the 

area of mediators of perceived support in the parent-

adolescent relationships is limited. However, theory and 

research suggest that one of the factors that appears to 

effect the parent-adolescent relationship is parental 

conflict. Conflict between parents can have an effect on 

children, increasing distress, anger, aggressiveness and 

involvement in interadult disputes (Cummings & Davies, 1994). 

Other research suggests that parental conflict is related to 

perceptions of support from parents (Flint, 1995). The 

reasons for the negative effects of parental conflict are not 

known, although several theories have been proposed (e.g. 

modeling, rejection/withdrawal). Identification of the 

specific aspects of parental conflict and the areas of 

support they are related to could further this understanding. 

Another question is whether parental conflict has 

different effects for males and females, and whether the 

relationship with mother and father are affected in different 

ways. The literature to date suggests gender differences as 

well as different responses to mother and father (Campbell & 

Ellis, 1993; Cummings & Davies, 1994; Emery & O'Leary, 1982; 

Flint, 1995; Hetherington et al., 1982; Porter & O'Leary, 

1980). When measuring specific aspects of support females 

tend to report greater emotional support than males. It 
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appears females may move towards their parents and males move 

away from parents during adolescence. This literature 

suggests that for both males and females, mothers are 

consistently found to be primary providers of support while 

findings regarding father's role are mixed. The relationship 

with father appears to be more distant as a result of 

parental conflict (Flint, 1995). In a study by Flint (1995), 

parental conflict did effect the father-adolescent 

relationship, and was associated with lower perceived support 

from father. This study used only female subjects. It may 

be that looking at these specific relationships will allow 

for a better understanding of the effects of conflict. In 

addition, it can lead to appropriate intervention techniques 

rather than more global applications. Although utilization 

of parents for social support was not generally measured in 

these studies it would seem likely that adolescents 

experiencing certain types of parental conflict might utilize 

their social support systems differently. It can be expected 

that parental conflict will have different effects on the 

mother-adolescent relationship and the father-adolescent 

relationship for males and females. It is likely that 

conflict will have the greatest impact on the adolescent-

father relationship. This study assessed whether either 

parents' conflict style affects the supportive quality of the 

parental relationship with the son or daughter. Separate 

analysis were done for male and female subjects. 
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There are several methodological issues to consider when 

measuring both parental conflict and the supportive nature of 

the parent-adolescent relationship. How conflict is measured 

is an important issue. Quantitative (frequency or amount) 

and qualitative (style) aspects of conflict have been related 

to a negative impact on the parent-adolescent relationship. 

Qualitative measures have been more strongly related to 

changes in parent-adolescent relationships than quantitative 

measures. It seems that the presence of conflict is not as 

important as the manner in which parental conflict is 

expressed (Flint, 1995). Using qualitative measures may add 

to our understanding of parental conflict's effects. 

Therefore, for this study a conflict measure assessing 

qualitative aspects of parental conflict was used. 

Support can be measured in many different ways. In this 

study the supportive quality of the parent-adolescent 

relationship is of interest. Research supports the idea that 

relationship specific support may be different than global 

measures of support (Sarason et al., 1994). In addition, it 

may be that as previous literature suggests there are gender 

differences in self report of parental support (Chelune, 

1977; Cozby, 1973; DeForest & Stone, 1980; Stokes, Fuehrer & 

Childs, 1980). Perhaps males feel uncomfortable describing 

their relationships in emotional terms. Another possible 

explanation is that males conceptualize and utilize support 
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providers differently, or that males see support as 

instrumental rather than emotional. 

Therefore, the question addressed in this study is 

whether either parents' conflict style affects the supportive 

quality of the parental relationship with the son or 

daughter. This study focuses on perceived support in the 

specific relationship of the parent and adolescent. 

Qualitative measures of conflict were used since they have 

been more strongly related to changes in parent-adolescent 

relationships than quantitative measures. 



CHAPTER II 

METHOD 

Participants and Procedures 

Participants were 162 female and 161 male undergraduates at 

the University of North Texas who are enrolled in 

introductory level psychology courses and communication 

courses. According to Tabachnick (1996) in social sciences 

about ten cases are needed for every variable for analysis. 

To control for developmental changes in the parent-adolescent 

relationship participants were single, from intact families 

and ranged in age from eighteen to twenty-three years of age. 

Participants who met the above criteria were recruited 

through the participant pool at the University of North 

Texas. All participants were offered course credit for 

participation in this study. Participants were told that 

this study is a study of adolescent's relationship with their 

parents. Informed consent procedures were followed. 

Approval was obtained from the Institutional Review Board. 

Participants completed a packet with the following measures: 

Supportive Parental Relationship Scale, Interpersonal 

Conflict Tactics and Strategies Scale, Contributions of 

Relationships Scale and Quality of Relationships Inventory. 

dft 
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Instruments 

Supportive Parental Relationship Scale. The Supportive 

Parental Relationship Scale (SPRS) was adapted from the 

Family Rating Scales (Camara, 1981; Camara & Resnick, 1989) 

to assess parental support and cooperation in their roles as 

parents. Camara and Resnick (1989) point out that conflict 

can be productive as well as destructive, depending on the 

context in which it occurs and the styles used by parents to 

resolve disagreements. There are 23 items rated on a 4-point 

Likert scale. Ratings sure summed, with seme items reversed, 

so that high scores indicate a more supportive and 

cooperative relationship. Responses indicate the extent to 

which parents are perceived as being involved in 

interparental cooperation, and conflict resolution. Camara 

and Resnick (1989) found parental cooperation and conflict 

resolution style important predictors of children's 

adjustment after divorce. In another study, Campbell and 

Ellis (1993) used this scale (M = 9.52, SD = 2.34) along with 

the parental conflict scales and found both to be important 

contributors to the parent-adolescent relationship. This 

instrument was used to assess the degree of support and 

cooperation in the parental relationship. The Cronbach's 

alpha for this study was .95. In a previous study, SPR 

scores had expected negative relationships with reports of 
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conflict in the parental relationship (Campbell & Flint, 

1993). 

Interpersonal Conflict Tactics and Strategies Scale. 

This 27-item self-report inventory was originally designed to 

describe the respondent's and their partner's behavior during 

interpersonal conflicts (ICTAS; Cupach, 1980). With 

permission of the author, the instrument was adapted for use 

in the present study so that it will be appropriate for an 

adolescent respondent rating parental conflict. The slight 

changes in wording of items and instructions are necessary so 

that the respondent could describe his or her perceptions of 

parents' behaviors during conflicts. Responses to the items 

followed a 7-point Likert format, with possible responses, 

indicating how often the respondent saw parents using the 

tactic, ranging from 1 (never) to 7 (weekly or more). 

Subjects completed two forms, rating both their mother's 

behavior with their father, and their father's behavior with 

their mother. 

Following factor analysis of the original pool of items, 

three factors were identified. The first factor is described 

as Constructive, a style that includes the use of compromise, 

negotiation, and expressions of trust in the partner (7 

items; range = 7 to 49). The second factor, Destructive 

involves the use of tactics such as faulting the other 

partner, hostile questioning, presumptive attribution, 
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demands, and threats (14 items; range = 14 to 98). The third 

factor, described as Avoidant, includes the other person, and 

trying to postpone the issue as long as possible (6 items; 

range = 6 to 42). Scores were obtained for Constructive, 

Avoidant and Destructive tactics by summing responses to each 

of the items of the subscale and dividing by the number of 

items. These subscales will be used to assess qualitative 

aspects of parental conflict. Internal consistency for 

ratings by college students ranged from .91 -.95 for 

Constructive and Destructive scales (Flint, 1995). Internal 

consistency for this study is: .93 (Mother-Constructive), 

.93 (Mother-Destructive), .81 (Mother-Avoidant), .91 (Father-

Constructive), .93 (Father-Destructive), .79 (Father-

Avoidant). In previous research, the ICSTS has been 

significantly correlated with the Severity of Conflict 

subscale from the Interparental Conflict Scale (Flint, 1995) 

and the total score from the Interparental Conflict Scale 

(Marsh, 1993). 

Contributions of Relationships Scale. The 

Contributions of Relationships Scale was adapted from the 

Social Provisions Scale (SPS, Russell & Cutrona, 1984) to 

assess the contributions of individual relationships in a 

person's social network. Each relationship is rated in terms 

of its contribution to the six provisions described by Weiss 

(1974). The items from the SPS were reworded to measure the 

contributions of an individual relationship. Each 



52 

relationship source rated will have a score for each of 

Weiss' six provisions (i.e., Mother Attachment, Mother 

Guidance, etc.). The scale consists of 24 items, 4 for each 

category, which are rated on a Likert-type scale that ranges 

from 1 = strongly disagree through 4 = strongly agree. 

Scores are summed by reversing appropriate items to obtain a 

score for each provision that ranges 4 to 16. Reliability is 

adequate for research purposes, with coefficient alphas 

ranging from .65 to .76 for the six provisions (Cutrona & 

Russell, 1987). For the purposes of this study relationships 

with mother and father were rated. Past research suggests 

that many scales of the CRS are highly related and analysis 

to distinguish the most unique scales identified Reliable 

Alliance and Reassurance of Worth (Butcher, 1996). Only 

scores for Reassurance of Worth scales were used in this 

study. The reliability of Reliable Alliance was poor for 

this sample therefore it was not used in this study. Of 

interest to this study are gender differences and parental 

differences in perceptions of support. Therefore, 

Reassurance of Worth was used as one measure of emotional 

support. Internal consistency for this study is .80 (Mother-

Worth) and .79 (Father-Worth). Scales of the CRS have been 

found to vary in expected ways for different categories of 

relationships (e.g., mother,friend, romantic; Campbell & 

Butcher, 1993). 
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Quality of Relationships Inventory. The Quality of 

Relationships Inventory is a instrument that assesses 

relationship-based perceptions of social support, conflict, 

and depth in specific relationships (Pierce, Sarason & 

Sarason, 1991). A total of 25 items assess these three 

aspects of specific relationships. The QRI items are rated 

on a 4-point Likert-type scale, ranging from 1 = not at all, 

to 4 = very much. Items that correlate highly with the 

Support dimension appear to measure the extent to which the 

individual can rely on the other person for assistance in a 

variety of situations (7 items; range = 7 to 28). Items that 

loaded strongly on the Depth dimension appeared to assess the 

extent to which individuals believe they and the other 

relationship participant are committed to the relationship 

and positively value it (6 items; range = 6 to 24). Items 

that define the Conflict dimension reflect the extent to 

which the individual experiences angry or ambivalent feelings 

regarding the other person (12 items; range = 12 to 48). 

This instrument was used to assess qualitative aspects of the 

parent-adolescent relationship. Alpha coefficients for the 

Support, Conflict, and Depth scales for mother (.83, .88, and 

.83, respectively), father (.88, .88, and .86, respectively), 

and friend (.85, .91, and .84, respectively) were 

satisfactory. Internal consistency for this study is : .86 

(Mother-Support), .92 (Mother-Conflict), .78 (Mother-Depth), 
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.87 (Father-Support), .92 (Father-Conflict), .83 (Father-

Depth ). The correlations between several QRI scales 

assessing perceptions of a particular relationship were much 

larger than were the correlations between QRI scales 

assessing perceptions of different relationships suggesting 

that the perceptions tapped by the QRI scales are highly 

relationship specific and form a coherent, unique view of 

each relationship (Pierce, Sarason & Sarason, 1991). 

Design 

This study uses a canonical correlation design examining 

the relationship between a set of parental conflict variables 

and a set of parent-adolescent relationship variables. The 

set of 7 parental-conflict variables are qualitative aspects 

of conflict measured separately for mothers and fathers 

(Constructive, Destructive, Avoidant) and a measure of 

parental cooperation and conflict resolution (Supportive 

Parental Relationship). The correlation of these variables 

with the set of variables measuring aspects of the parent-

adolescent relationship for mother and father were 

investigated using a canonical analysis. The set of parent-

adolescent relationship variables consists of eight scales. 

Six variables measure three aspects of the parent-adolescent 

relationship (Depth, Support, and Conflict) for mother and 

father. Two variables examine aspects of emotional support 

of parental support (Reassurance of Worth) for mother and 

father. 
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Research Questions 

1. Is there a relationship between the set of parental 

conflict variables and the set of parent-adolescent 

relationship variables for females? 

2. Is there more than one relationship between the sets 

of variables for females? 

3. What specific conflict variables account for the 

relationship between the sets of variables for females? 

4. What specific parent-adolescent variables account for 

the relationship between the sets of variables for females? 

5. Is there a relationship between the set of parental 

conflict variables and the set of parent-adolescent 

relationship variables for males? 

6. Is there more than one relationship between the sets 

of variables for males? 

7. What specific conflict variables account for the 

relationship between the sets of variables for males? 

8. What specific parent-adolescent variables account for 

the relationship between the sets of variables for males? 

Analysis 

Data was analyzed using canonical analysis to identify 

significant relationships or roots between the sets of 

variables measuring parental conflict and aspects of the 

parent-adolescent relationship. Separate analyses were 

conducted for males and females. 



CHAPTER III 

RESULTS 

Description of the Sample 

This sample consisted of 162 female and 161 male 

students enrolled in undergraduate psychology and 

communication classes at the University of North Texas during 

the spring and summer sessions of 1997. To control for 

developmental changes in the parent-adolescent relationship 

participants were single, from intact families (parents' 

married one time) and ranged in age from eighteen to twenty-

three years of age. Participation was voluntary, and extra 

credit was offered. Because data was analyzed separately for 

males and females, descriptive information is presented 

separately (Tables 1 & 2). The sample was predominately 

Caucasian (males 73.3%; females 71%), with representation of 

African Americans (males 6.2%; females 7.4%), Asians (males 

7.5%; females 8.6%), Hispanics (males 11.8%; females 6.8%), 

Native Americans (males 0%; females 3.7%), and other 

minorities (males 1.2%; females 2.5%). The sample is 

representative of the University of North Texas campus 

population. Gender differences were examined by running 

separate t-tests for the variables. When differences were 
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found they were noted in the text. Males on the average were 

slightly older than females (M = 20.77, 20.20), t(320) = 

3.27; E_< .01. 

Family relationships were also assessed (Tables 1 & 2). 

Most of the participants lived away from home (males 82.6%; 

females 82.7%). Both male and female participants reported 

similar frequencies of seeing both parents and having contact 

with both parents which included others means of contact such 

as phone calls and letters. Over half of the sample reported 

very close (males 53.4%; females 57.4%) and very satisfying 

(males 60.9%; females 61.1%) relationships with their 

fathers. Most of the participants reported very close (males 

80.1%; females 84%) and very satisfying (males 77%; females 

79%) relationships with their mothers. 

Description of the Independent and Dependent Measures 

In general, participants reported that their parents had 

supportive relationships and used constructive conflict 

tactics. Tables 3 and 4 present means, standard deviations, 

and the range of scores for the independent and dependent 

measures used in the study for females and males, 

respectively. Table 5 includes the means and standard 

deviations for the original variables. A comparison of the 

present data with previous use of the instruments indicates 

that the sample as a whole is describing their families and 

family relationships in typical ways for a college sample 

(Flint, 1995). The ICTAS was used to measure parental 



58 

conflict styles. Participants reported that both mother and 

father tend to use Constructive tactics most often to handle 

arguments (range from 1(never) - 7(weekly or more); M item 

rating = males 4.70, females 4.87 for mother; males 4.73, 

females 4.66 for father). Destructive tactics were rarely 

used to handle arguments (M item rating = males 2.37, 

females 2.46 for mother; males 2.36, females 2.54 for 

father). Avoidant tactics were the least used tactic for 

both parents (M item rating = males 2.06, females 1.90 for 

mother; males 2.15, females 2.17 for father). 

Participants rated their parents as generally 

cooperating and supporting each other as measured by the 

Supportive Parental Relationship Scale (range from 1(almost 

always true) - 4 (hardly ever true); M item rating = males 

10.56, females 10.58). 

The dependent variables measured aspects of the parent-

adolescent relationship. The participants reported similar 

ratings for mother and father on the Quality of Relationships 

Inventory (Table 4). On average, both females and males 

reported relationships with parents as characterized by 

support, depth and fairly low levels of conflict on the QRI. 

Females on the average reported more Depth in both the 

relationship with mother and father than males (M = 3.62, 

3.35) t(313) = 4.01, p_< =.001;(M = 3.40, 3.17) t(317) = 

2.80, p < =.01, respectively. In addition, females reported 
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more Support from mother than males (M = 3.60, 3.46) t(314) = 

2.08, p < =.05. 

A separate single self-report question was used to 

assess the adolescent's satisfaction with support from 

parents. Participants reported high levels of Satisfaction 

with Support from mother (range 1 (not at all) - 4 (very 

much); M item rating = male 3.57, female 3.67) and father (M 

item rating = male 3.37, female 3.40). 

Reassurance of Worth was used to assess emotional 

aspects of parental support. Participants reported high 

levels of Reassurance of Worth from mother (M item rating = 

males 13.52, females 14.14) and father (M item rating = males 

12.79, females 13.23). Females on the average reported more 

Reassurance of Worth from mother than males (t(320) = 2.46, 

p< =.05) Quinn (1995) and Campbell and Butcher (1993) found 

similar means for this scale (M item rating = 14.2, 14.6 

respectively). 

To examine the interrelationships among variables in 

this study and to consider the possibility of 

multicollinearity, a correlational analysis was completed, 

the results of which are presented in Tables 6 and 7. Tables 

5 and 6 include the variables actually used in the canonical 

correlation. Additionally, tables of the correlations of the 

initial variables are included (Tables 8 & 9). It is 

important to consider multicollinearity when using 

correlation based techniques. Multicollinearity can occur 
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when two or more independent variables are highly correlated 

(Tabachnick & Fidel, 1983). Often independent variables in 

social science research are correlated (Lewis-Beck, 1980) 

therefore it becomes important to examine the 

intercorrelations since the problem of multicollinearity can 

produce difficulty in. interpreting results. When this occurs 

the statistical techniques used are not able to separate out 

the independent contributions of each independent variable 

(Schroeder, Sjoquist, and Stephan, 1986). According to 

Wampold and Freund (1987), multicollinearity can cause a 

problem in that none of the highly correlated independent 

variables may demonstrate a significant relationship to the 

variability in the dependent variable. Further, the 

standardized partial regression can become highly unstable. 

This instability can render the results difficult to 

interpret since values may shift with the addition and 

deletion of other variables in the equation. 

Tabachnick and Fidel (1983) offer methods of detecting 

multicollinearity in a data set. Initially, the correlation 

matrix of a set variables can be examined to see if any two 

variables are highly correlated. Lewis-Beck (1980) suggests 

that when using this method, any bivariate correlation which 

reaches .80 is most likely affecting the data set. Variables 

exceeding this level of intercorrelation should be considered 

to measure the same construct and decisions can then be made 
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to eliminate some redundant variables and thereby reduce the 

risk of multicollinearity 

The correlations reveal (Tables 6 & 7) that for the most 

part the scales measuring the parental relationship were 

tapping into different aspects of parental conflict and, the 

supportive-cooperative relationship between parents with 

minimal overlap. The six subscales for the Interpersonal 

Conflict Tactics and Strategies Scale were generally 

minimally to moderately related. However, there were some 

noteworthy correlations. Among parental conflict tactics, 

Mother and Father Constructive scales were highly related 

(males r = .79, females r = .76), Father-Destructive and 

Mother-Destructive (males r = .65, females r = .58 ), Father-

Avoidant and Father-Destructive (males r = .56, females r = 

.60 ), Father-Avoidant and Mother-Destructive (males r = .52, 

females r = .58 ), Father-Avoidant and Mother-Avoidant (males 

r = .50, females r = .62). It would be expected that these 

measures would be related since these measures involve 

handling conflict between two parties. Originally, the 

research design excluded the Avoidant tactics since the 

internal consistency from a previous study (Flint, 1995) was 

low (.69-.71). However, for this study the internal 

consistency was at acceptable levels (.79-.81) and a decision 

was made to include this measure to see if it would add to 

our understanding of the parental relationship. 
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Correlations within the set of Parent-Adolescent 

Relationships were also examined (Tables 6 and 7). For the 

Quality of Relationships Inventory, the following scales were 

highly related: Mother-Support and Mother-Depth (males r = 

.62, females r = .65), Father-Support and Father-Depth (males 

r = .60, females r = .64), Father-Support and Father-

Reassurance of Worth (males r = .57, females r = .59), 

Mother-Support and Mother-Reassurance of Worth (males r = 

.57, females r = .58), Father-Conflict and Father-Reassurance 

of Worth (males r = -.47, females r = -.58), and Mother-

Conflict and Mother-Reassurance of Worth (males r = -.44, 

females r = -.58). Other correlations between measures were 

the Parental Relationship Scale and Father Destructive (males 

r = -.63, females r = -.67), the Parental Relationship Scale 

and Mother Destructive (males r = -.51, females r = -.55), 

the Parental Relationship Scale and Satisfaction with Father-

Support (males r = .51, females r = .64). 

After reviewing the correlations between Satisfaction 

with parental support and other measures a decision was made 

not to use Satisfaction with Support from mother and father. 

Satisfaction with Father Support was highly correlated with 

Support from Father on the QRI (males r = .75, females r = 

.70), and Father-Depth (males r = .69, females r = .71). 

Satisfaction with Mother Support was highly correlated with 

Support from Mother on the QRI (males r = .64, females r = 

.74), and Mother-Depth (males r = .57, females r = .58). 
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This measure was originally added to see if it might measure 

a different construct than the other support measures. 

However, it appears that Satisfaction with parental support 

may be tapping into similar constructs as those listed above 

and therefore not needed for the canonical correlation. 

Another consideration was age of the participant. It is 

unclear if there are significant developmental changes in the 

parent-adolescent relationship between the ages of eighteen 

through twenty-three years that might effect our findings. 

Therefore, correlations between age and the parent-adolescent 

variables were examined (Tables 8 and 9). It appears that 

age is not significantly correlated with the parent-

adolescent variables and thus was not included as an 

independent variable. 

In summary, several factors were considered in selecting 

the variables for this study. For example, the conflict 

scales for mother and father are highly related and could be 

combined. However, the focus of this study is examining the 

separate contributions of mother and father to the parent-

adolescent relationship. It is important to keep in mind 

that many of the scales are highly related to each other when 

interpreting the canonical correlation. 
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Principle Analyses 

Canonical Analysis of Parental Relationship Variables and 

Parent-Adolescent Relationship Variables 

The purpose of this study was to assess the 

relationships that exist between two sets of variables: 1) 

aspects of parental relationships; 2) perceptions of the 

parent-adolescent relationship. The parental relationship 

was assessed using measures of conflict tactics, cooperation 

and support between parents. These measures formed the set 

of parental relationship variables. A second set of measures 

consisted of variables assessing the parent-adolescent 

relationship. These variables included measures of parent-

adolescent conflict, support, depth and reassurance of worth. 

These measures formed the set of parent-adolescent 

relationship variables. 

In canonical correlation, two sets of variables are 

correlated. Each set of variables are combined, to produce a 

variate that has the highest correlation with the variate 

from the other set of variables. The variate can be thought 

of as a dimension derived from the original set of variables. 

In assessing the importance of the canonical variate, the 

first task is to examine how strongly the variate from one 

set of variables is correlated with the variate from the 

other set of variables. Second, the correlations between the 

original variables and the variate (structural coefficients) 
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are examined to understand the meaning of the variate (e.g., 

how Father Destructive correlated with the variate derived 

from the larger set of Parental Relationship variables). In 

other words, which variables are most important to the 

variate. The first significant canonical roots derived were 

analyzed and interpreted by reference to the structural 

coefficients produced by the canonical correlation analysis. 

Canonical Analyses for Females and Males 

Separate canonical analyses were performed for females 

(n = 162) and males (n = 161) (Table 10). Three significant 

canonical roots were derived for females and two significant 

canonical roots derived for males. The structural 

coefficients for the female analysis are presented in Table 

11. The structural coefficients for the male analysis are 

presented in Table 12. 

The first significant root identified by the canonical 

analysis for the female sample accounted for a substantial 

amount of the variance (R2 = .54). This root was analyzed by 

initially understanding the variables contributing to the 

parental relationship variate. The structural coefficient's 

revealed that all of the variables except Mother-Constructive 

conflict tactic were significantly correlated with this 

variate. Variables correlated with this variate assess the 

quality of parental conflict and qualitative aspects of the 

overall parental relationship. The two variables most highly 

related to this variate were Father-Destructive conflict 
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tactic and Supportive Parental Relationship (negatively 

related). High scores on this variate describe a parental 

relationship characterized as a negative relationship in 

which there is parental use of a blaming, destructive, 

argumentative or avoidant conflict style in the presence of 

an unsupportive and uncooperative parental relationship. Low 

scores on this variate describe a parental relationship 

characterized as a positive relationship in which there is 

parental use of compromise, negotiation and expressions of 

trust in the partner in the context of a supportive parental 

relationship. This variate was interpreted as assessing the 

qualitative characteristics of the parental relationship. 

Thus, this variate was labeled Rapport vs. Discord in the 

Parental Relationship. 

The variate representing the parent-adolescent 

relationship variables was analyzed next. Aspects of the 

parent-adolescent relationship measured were: support from 

father and mother, depth of the relationship with father and 

mother, conflict in the relationship with father and mother, 

and reassurance of worth from father and mother. The 

structural coefficients revealed that all of the variables 

measuring the father-daughter relationship were significantly 

correlated with this variate, but not those measuring the 

mother-daughter relationship. Variables correlated with this 

variate assess the quality of the father-daughter 

relationship. The two variables most highly related to this 



67 

variate were Father-Conflict and Father-Reassurance of Worth 

(negatively related). High scores on this variate describe a 

father-daughter relationship characterized by conflict, and a 

lack of support, and closeness. Low scores on this variate 

describe a father-daughter relationship characterized as 

supportive, close, and with minimal conflict. This variate 

was interpreted as assessing the quality of the father-

daughter relationship, and the extent that the father-

daughter relationship is troubled. Thus, this variate was 

labeled Extent that the Father-Daughter Relationship is 

Troubled vs. Close. 

Taken together, the first root shows that negativity in 

the parental relationship was related to negativity in the 

father-daughter relationship. Conversely, a positive 

parental relationship was associated with perceived closeness 

in the father-daughter relationship. 

The second significant root was analyzed in the same 

manner as the first root, by initially understanding the 

contribution of the parental relationship variate to the 

root. It accounted for a moderate amount of variance (R2 = 

.42). The structural coefficients revealed that all of the 

variables describing mother's conflict style and the 

supportive parental relationship were significantly 

correlated with this variate but not those measuring father's 

conflict style. Variables correlated with this variate 

assess the quality of mother's conflict style and qualitative 
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aspects of the parental relationship. The two variables most 

highly related to the variate were Mother-Destructive tactics 

(negatively related) and Mother-Constructive tactics. High 

scores on this variate describe mother's use of a positive 

interaction style in the context of a supportive parental 

relationship. Low scores on this variate describe mother's 

use of a negative interaction style in the context of an 

unsupportive parental relationship. This variate was 

interpreted as assessing the degree that mother engages in a 

positive vs. negative interaction style and qualitative 

aspects of the parental relationship. Thus, this variate 

was labeled the Quality of Mother's Interaction Style and the 

Parental Relationship. 

The variate representing the parent-adolescent 

relationship variables was analyzed next. The structural 

coefficients revealed that all of the variables measuring the 

mother-daughter relationship were significantly correlated 

with this variate, but not those measuring the father-

daughter relationship. Variables correlated with this 

variate assess the quality of the mother-daughter 

relationship. The two variables most highly related to this 

variate were Mother-Conflict (negatively related) and 

Mother-Depth. High scores on this variate describe a mother-

daughter relationship that is characterized by depth, 

support, reassurance of worth and minimal conflict. Low 

scores on this variate describe a mother-daughter 



69 

relationship that is characterized by conflict, and a lack of 

closeness and support from mother. This variate was 

interpreted as assessing the extent that the mother-daughter 

relationship is close and supportive. Thus, this variate was 

labeled the Extent of Closeness vs. Distance in the Mother-

Daughter Relationship. 

Taken together, the second root shows that a positive 

quality of mother's interaction style was related to 

closeness in the mother-daughter relationship. Conversely, 

mother's use of a negative conflict style was associated with 

a lack of perceived closeness in the mother-daughter 

relationship. 

The third significant root was analyzed in the same 

manner as the first root, by initially understanding the 

contribution of the parental relationship variate to the 

root. It accounted for a small amount of variance (R2 = .25). 

The structural coefficients revealed that Father-

Constructive, Mother-Constructive, Mother-Avoidant were 

significantly correlated with this variate. Variables 

correlated with this variate assess the quality of parental 

conflict and how both parents' style contributes to the 

parental relationship. High scores on this variate describe 

a parental relationship characterized by expressions of trust 

in their partner, negotiation, compromise and mother's use of 

avoidant tactics. Low scores on this variate describe a 

parental relationship with few of these positive and ayoidant 
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elements. This variate was interpreted as assessing the 

degree of cooperation in the parental relationship and 

mother's tendency to be passive. Thus, this variate was 

labeled Degree of Cooperation and Maternal Passivity in the 

Parental Relationship. 

The variate representing the parent-adolescent 

relationship variables was analyzed next. The structural 

coefficients revealed that Father-Support and Father-Depth 

were significantly correlated with this variate. Variables 

correlated with this variate assess the quality of the 

father-daughter relationship. High scores on this variate 

describe a father-daughter relationship characterized by 

support, and closeness. Low scores on this variate describe 

a father-daughter relationship characterized as unsupportive, 

and not close. This variate was interpreted as assessing the 

quality of the father-daughter relationship, and the extent 

that the father-daughter relationship is close. Thus, this 

variate was labeled the Extent of Closeness vs. Distance in 

the Father-Daughter Relationship. 

Taken together, the third root shows that the degree of 

cooperation in the parental relationship and maternal 

passivity was related in the canonical analysis to closeness 

in the father-daughter relationship. Conversely, a lack of a 

cooperative parental relationship and maternal passivity was 

associated with a distant father-daughter relationship. 
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The first significant root identified by the canonical 

correlation for the male sample accounted for a moderate 

amount of variance (R2 = .39). This root was analyzed by 

initially understanding the variables contributing to the 

parental relationship variate. The results were very similar 

to those found in root 1 for the female sample. The 

structural coefficients revealed that all of the variables 

were significantly correlated with this variate. Variables 

correlated with this variate assess the quality of the 

overall parental relationship, the quality of parental 

conflict, and how both parent's style contributes to the 

parental relationship. The three variables most highly 

related to the variate were the Supportive Parental 

Relationship (negatively related), Mother-Destructive and 

Father-Destructive conflict tactics. High scores on this 

variate describe a parental relationship characterized as a 

negative relationship in which there is parental use of a 

blaming, destructive, argumentative or avoidant conflict 

style in the presence of an unsupportive and uncooperative 

parental relationship. Low scores on this variate describe a 

parental relationship characterized as a positive 

relationship by expressions of trust in their partner, 

negotiation, compromise in the context of a supportive and 

cooperative relationship. This variate was interpreted as 

assessing the qualitative aspects of the parental 
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relationship. Thus, this variate was labeled Rapport vs. 

Discord in the Parental Relationship. 

The variate representing the parent-adolescent 

relationship variables was analyzed next. The structural 

coefficients revealed that all of the variables were 

significantly correlated with this variate. Variables 

correlated with this variate assess the quality of the 

father-son and mother-son relationship. The two variables 

most highly related to the variate were Father-Conflict and 

Father-Support (negatively related). High scores on this 

variate describe a father-son and mother-son relationship 

characterized by conflict, a lack of support and closeness. 

Low scores on this variate describe a father-son and mother-

son relationship characterized by support, closeness and 

minimal conflict. This variate was interpreted as assessing 

the extent that the father-son and mother-son relationship is 

troubled vs. close. Thus, this variate was labeled Extent 

that the Parent-Son Relationship is Troubled vs. Close. 

Taken together, the first root shows that negativity in 

the parental relationship was related to negativity in the 

father-son and mother-son relationship in the canonical 

analysis. Conversely, a positive parental relationship was 

associated with perceived closeness in the parent-son 

relationship. 

The second significant root was analyzed in the same 

manner as the first root, by initially understanding the 



73 

contribution of the parental relationship variate to the 

root. It accounted for a small amount of variance (R2 = .26). 

The structural coefficients revealed that Mother-Avoidant and 

Father-Constructive were significantly correlated with this 

variate. Variables correlated with this variate assess the 

quality of parental conflict, and how both parents' style 

contributes to the parental relationship. High scores on 

this variate describe a parental relationship characterized 

by father's use of expressions of trust in their partner, 

negotiation, compromise and mother's use of avoidant tactics. 

Low scores on this variate describe a parental relationship 

with few of these positive and avoidant elements. This 

variate was interpreted as assessing father's use of a 

positive interaction style and mother's use of a passive 

style. Thus, the variate was labeled Father's Guidance in 

the Parental Relationship. 

The variate representing the parent-adolescent 

relationship variables was analyzed next. The structural 

coefficients revealed that Father-Support, Father-Depth and 

Mother-Support (negatively related) were significantly 

correlated with this variate. Variables correlated with this 

variate assess the quality of the father-son and mother-son 

relationship. High scores on this variate describe a father-

son relationship characterized by support, and closeness and 

a mother-son relationship that is not close. Low scores on 

this variate describe a father-son relationship characterized 
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as less supportive. This variate was interpreted as 

assessing the quality of the father-son and mother-son 

relationship and the extent that the relationships are close. 

It appears that the family dynamics may be similar to 

triangulation. The results suggest that the son may be 

aligning himself with father and distancing himself from 

mother. Thus, this variate was labeled Extent of Closeness 

to Father and Mother. 

Taken together, the second root shows that perceptions 

of the father's role as positive and mother's role as passive 

in the parental relationship were related in the canonical 

analysis to perceptions of a close relationship with father 

but not mother. Conversely, a parental interaction style 

that lacks these qualities was associated with a distant 

father-son relationship. 



CHAPTER IV 

DISCUSSION 

The purpose of this study was to examine the 

relationship between adolescents' perceptions of conflict and 

support in their parents' relationship and their reports of 

the quality of the parent-adolescent relationship. Much of 

the previous research has examined parental conflict and 

adolescent adjustment (Fauber, Forehand, Thomas, & Wierson, 

1990; Forehand, McCombs, Brody, Fauber & Long, 1988). One 

aspect of the parent-adolescent relationship that may be 

affected by parental conflict is parental support. Research 

suggests that negative parental conflict is related to 

perceptions of parental support (Fauber et al., 1990; Flint, 

1995). This study measured various aspects of the parental 

relationship including conflict style, support and 

cooperation. A goal of this study was to extend previous 

research by examining specific aspects of the parent-

adolescent relationship believed to be related to parental 

conflict. This study addressed the parent-adolescent 

relationship in more detail than some of the previous 

conflict studies (Campbell & Ellis, 1993; Flint, 1995). It 

included not only supportive aspects of the parent-adolescent 
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relationship but also conflict in the relationship. Aspects 

of the parent-adolescent relationship measured included 

support, reassurance of worth, conflict and depth of 

relationship. 

The following research questions were tested separately 

for females and males, using canonical correlation analysis: 

Is there a relationship between the set of parental conflict 

variables and the set of parent-adolescent relationship 

variables? Is there more than one relationship between the 

sets of variables? What specific conflict variables account 

for the relationship between the sets of variables? What 

specific parent-adolescent variables account for the 

relationship between the sets of variables? 

Three significant relationships were found between 

parental conflict and parent-adolescent relationships for 

females and two significant relationships between the sets of 

variables were found for males. For females, the first root 

showed that father's conflict style was related to the 

support and conflict in the father-daughter relationship. 

The second significant root showed that the quality of 

mother's conflict style and the degree of support in the 

parental relationship predicted support and conflict in the 

mother-daughter relationship. The third significant root 

showed that both parents' use of constructive conflict 

tactics predicted the supportive quality of the father-

daughter relationship. For males, the first root showed that 
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both parents' conflict style was related to support and 

conflict in relationships with both parents. The second root 

was interesting, and showed that contrasting perceptions of 

the quality of parents' conflict styles were associated with 

contrasting effects on the parent-adolescent relationship. 

For example, father's style described as constructive and 

mother's as avoidant was associated with closeness to father 

and distance in the mother-son relationship. 

Several conclusions are suggested by the results. 

First, the role of parental conflict varies depending on the 

quality of the conflict, gender of the adolescent and parent. 

Second, parental conflict may influence the parent-adolescent 

relationship in different ways for males and females. Third, 

both constructive and destructive conflict tactics are 

important influences of the quality of the parent-adolescent 

relationship. Fourth, destructive conflict in the parental 

relationship is carried over into the parent-adolescent 

relationship. Fifth, constructive aspects of an individual 

parent's conflict style have a positive influence on the 

parent-adolescent relationship. Constructive conflict 

tactics are also important predictors of the quality of the 

parent-adolescent relationship. Finally, an interesting idea 

from this study is that it is the adolescent's evaluation of 

the parental role in the context of parental conflict that is 

related to the quality of the parent-adolescent relationship. 

Each conclusion points to the complexity of parent-adolescent 
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relationships and has both theoretical and methodological 

implications. 

Unique Relationship Patterns 

The first conclusion of this study is that the role of 

parental conflict varies depending on the quality of the 

conflict, gender of the adolescent and parent. One purpose 

of this study was to extend our knowledge about how the 

quality of parental relationships might be related to parent-

adolescent relationships. From previous research it was 

expected that the quality of parental conflict would be 

related to the parent-adolescent relationship. However, it 

was not clear if parental conflict would be related to 

conflict and depth in the parent-adolescent relationship and 

if parental and gender differences would be found. Extending 

the exploration of parental and parent-adolescent 

relationships to include the possibility of multiple 

relationships extended our knowledge by teasing out some of 

the different ways conflict may be related to the parent-

adolescent relationship. Parental conflict may have more 

than one type of influence on the parent-adolescent 

relationship. There were three significant patterns for 

females and two significant patterns for males. Some 

similarities between the patterns were present. The quality 

of parental conflict and the parental relationship was 

related to the quality of the parent-adolescent relationship. 

For both males and females, negative parental conflict was 
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related to unsupportive and distant relationships with 

parents. The difference was that for males, marital conflict 

influenced the relationship with both parents and for females 

it influenced the relationship with one parent. Gender 

differences may be related to differences in the importance 

males and females place on familial affiliation. For males, 

it may not be important to maintain close parental 

relationships in the presence of conflict. However, for 

females, maintaining close ties to a least one parent may be 

important. Another finding was that use of a positive 

parental conflict style by one parent appeared to facilitate 

a closer relationship between the adolescent and that parent. 

For females, it was the mother-daughter relationship that was 

close and supportive. It may be that the females are 

modeling behaviors that facilitate close relationships. For 

males, the relationship appears more complex. It was a 

positive father-son relationship, while concurrently viewing 

the relationship with mother negatively that emerged as 

important. Interestingly, most of the patterns describe a 

different parent-adolescent relationship specific to mother 

and father. 

The ability to identify multiple patterns of 

relationships between sets of variables is a benefit of the 

use of canonical correlation analyses and adds to the 

understanding of the complexity of parental and parent-

adolescent relationships. Of interest to this study are the 
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relationships between multiple aspects of the parental 

relationship and multiple aspects of the parent-adolescent 

relationship. The importance of multiple relationships has 

methodological implications as well as adding to our 

understanding of the effects of parental conflict. This 

study supports the theoretical idea that conflict can be 

conceptualized as a dimensional construct, having both 

positive and negative effects. Additionally, perceptions of 

different relationships with mother and father in the context 

of parental conflict as well as gender differences point to 

the need to examine these relationships separately. These 

canonical relationships add to our understanding of the 

unique impact parental conflict has on the parent-adolescent 

relationship for each parent. Of interest to this study was 

what specific parent-adolescent variables account for the 

relationship between the sets of variables for females and 

males. 

Gender Differences 

A second conclusion is that parental conflict influences 

the parent-adolescent relationship in different ways for 

males and females. For females, the patterns singled out an 

individual parental relationship. It may be that females 

view each parent and their qualities as more unique, and the 

characteristics of each parent affects the daughter's 

relationship with that parent. In contrast, for males the 

relationship with both parent^ ̂ as important. It may be that 
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males are more likely to think of their parents as a unit. 

Parental conflict was related to the parent-adolescent 

relationship in three meaningful ways for females. The first 

pattern was showed a connection between the quality of the 

parental relationship and the father-daughter relationship. 

The second pattern pointed to a relationship between the 

quality of mother's conflict style and the mother-daughter 

relationship. The third pattern pointed to a relationship 

between the use of a constructive conflict style by both 

parents and the father-daughter relationship. These patterns 

suggest that the parental relationship influences a specific 

relationship for daughters. For males, only two patterns 

emerged as meaningful. The first pattern for males was 

similar to the first pattern for females in that the quality 

of the parental relationship was related to the quality of 

the parent-adolescent relationship. However, the quality of 

the parental relationship was related to the adolescent 

relationship with both father and mother. The second pattern 

isolated a close and supportive father-son relationship while 

the mother-son relationship was characterized as 

unsupportive. These patterns suggest that the parental 

relationship influences the relationship with both parents 

though parents may be perceived differently. These gender 

differences were surprising because they reflect unique 

parent-adolescent relationships. Based on previous research 

it was expected that both males and females would view mother 
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more positively and that the adolescent relationship with 

father would be most effected by negative conflict. 

Adolescent males and females often report closer 

relationships with mother than father (Offer, 1969; Pipp, 

Shaver, Jennings, Lamborn, & Fischer, 1985) though females 

describe themselves as closer to families than males (Kenny, 

1987, 1990; Kenny & Donaldson, 1991; Lapsley, Rice, & Shadid, 

1989). In the few studies that did examine parental conflict 

and the quality of the parent-adolescent relationship, 

father's conflict style was more important to the parent-

adolescent relationship (Butcher, 1997; Campbell & Flint, 

1993; Flint, 1995). Parental conflict may well be effecting 

males and females differently as well. In order to learn 

more about possible differences it is important to measure 

gender differences in studies of parental conflict's effect 

on the parent-adolescent relationship. 

Another goal of this study was to examine the separate 

contributions of mother and father variables to the quality 

of the parent-adolescent relationship for females and males. 

It is difficult to discuss differences based on gender of the 

adolescent without discussing parental differences too. It 

was expected that the mother-adolescent relationship would be 

perceived differently than the father-adolescent relationship 

based on previous studies using similar measures (Butcher, 

1997; Campbell & Ellis, 1993; Flint, 1995). When conflict is 

assessed with different measures the findings are mixed. 
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Among relatively nondistressed families, gender differences 

in children are often not found in response to marital 

conflict (Cummings et al., 1981, 1984; Emery, 1982; Peterson 

& Zill, 1986). In other studies, the relationship with 

father was influenced more than the relationship with mother 

in the presence of marital conflict (Butcher, 1997; Campbell 

& Ellis, 1993; Flint, 1995). One study found cross gender 

effects, with parental conflict having it's strongest 

relationship on father-daughter and mother-son relationships 

(Schwarz & Getter, 1980). Although discord in the parental 

relationship was important to both females and males, there 

were both parental and gender differences in the parent-

adolescent relationship. For the female sample, it was the 

quality of the relationship with father that was most related 

to the parent-adolescent relationship. The discordant 

parental relationship was related to perceptions of conflict 

in the father-daughter relationship, and a lack of closeness. 

It was expected that negative parental conflict would have 

it's strongest impact on the father-adolescent relationship. 

However, for males discord in the parental relationship was 

related to conflict and a lack of closeness to both parents. 

Previous research suggests that females tend to value 

affectional ties more than males (Furman & Buhmester, 1992; 

Kenny & Donaldson, 1991; Lopez, Campbell & Watkins, 1988; 

McDermott, et al., 1983). It may be that female's propensity 

to maintain close ties are related to their reluctance to 
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perceive both parental relationships as distant. In a study 

by Campbell and Ellis (1993), results indicated that 

perceptions of supportive relationships with fathers may be 

more strongly effected by negative parental conflict than 

perceptions of mothers as supportive. The authors 

interpreted these findings as suggesting that additional 

factors may influence the mother-adolescent relationship. 

The sample contained both male and female college students 

but they were not examined separately. This study measured 

different aspects of the parent-adolescent relationship. In 

another study examining female adolescents' relationships 

with their parents, differences were found for mothers and 

fathers in the presence of parental conflict (Flint, 1995). 

The results suggested that the female adolescent's 

relationship with her father may be more vulnerable to the 

effects of negative parental conflict than the adolescent's 

relationship with her mother. 

A finding of the present study was that for females, a 

positive parental relationship which deals constructively 

with conflict was related to perceptions of a close 

adolescent-father relationship. This pattern is similar to 

the first pattern for females in that a parental relationship 

that deals constructively with conflict is related to a 

supportive and close relationship with father. For both 

patterns, the adolescent's relationship with father is 

effected more than the relationship with mother. For males, 
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father's positive behaviors and mother's passive behaviors 

were related to a close father-son relationship and a distant 

mother-son relationship. An interesting finding was that 

although males generally report close relationships with 

mothers (Armsden & Greenberg, 1987; Offer, 1969; Steinberg, 

1978, 1981) in this study they did not perceive their 

relationship with mother as close when negative parental 

conflict was present or the mother was perceived as passive. 

Rather, the relationship with mother was seen as troubled. 

It appears that for males this relationship may be describing 

triangulation between parents. In previous research parental 

use of hostile, angry, or avoidant responses were related to 

increased conflict and may have polarized family members 

(Camara & Resnick, 1989). It may be that mother's use of 

avoidant tactics may be polarizing family members in this 

study as well. 

Thus, the results suggest that parental conflict is 

related to the parent-adolescent relationship in unique ways 

for males and females. It also suggests that parental 

conflict may be related to the parent-adolescent relationship 

in several ways. For females, the relationship is more 

specific to one parent. However, for males, both parent-

adolescent relationships are related to parental conflict. 

This suggests that parental conflict has different effects on 

the parent-adolescent relationship for males and females. 

This has theoretical as well as practical implications. 
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First, it would be important to conceptualize these 

relationships differently. At this point it is not clear 

what is contributing to these differences but it is important 

to know they may exist. Second, assessment of conflict and 

parent-adolescent relationships should not group males and 

females together, including parents. Future research should 

be directed towards exploring what variables are contributing 

to these differences. Though theory supports uniqueness in 

specific relationships, it is possible that methodological 

factors are contributing to the finding. 

Conflict as a Qualitative Construct 

Another conclusion of this study is that both 

constructive and destructive conflict tactics are important 

influences of the quality of the parent-adolescent 

relationship. In this study, it is reports of the use of 

destructive conflict tactics by parents that provide the most 

explanatory power in terms of the quality of the parent-

adolescent relationship. These tactics include: faulting 

the other partner, hostile questioning, presumptive 

attribution, demands and threats. However, the use of 

constructive conflict tactics was also important. Parent's 

use of conflict tactics that included the use of compromise, 

negotiation, and expressions of trust in the partner were 

related to the quality of the parent-adolescent relationship. 

Although the constructive and destructive conflict tactics 
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were moderately related, they apparently are measuring 

different aspects of parental conflict. 

Much of the existing research on the effects of marital 

conflict has measured the amount of conflict, and makes the 

assumption that conflict will be a negative event. However, 

others view conflict as a naturally occurring phenomenon in 

interpersonal relationships and believe qualitative aspects 

may be most important. Recent research suggests that 

qualitative aspects of parental conflict are more important 

than quantitative aspects of parental conflict (Campbell & 

Ellis, 1993; Flint, 1995). Constructive conflict has been 

linked to positive outcomes (Cooper, 1991), while destructive 

conflict has been linked to negative outcomes (Flint, 1995). 

Qualitative aspects of conflict can be viewed as on a 

continuum with positive and negative ends. 

Qualitative aspects of conflict can be viewed as on a 

continuum with positive and negative ends. What role does 

destructive and constructive parental conflict have in the 

parent-adolescent relationship? It may be that negative 

conflict is interrupting a normal parental role (e.g., 

providing support), whereas positive conflict may be 

extending the parental role to include good communications 

skills, and modeling good coping skills. Therefore, the 

presence of conflict may not be negative. Parental conflict 

may contribute to closer relationships when there is more 

open communication between partners in a cooperative context. 
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This has important conceptual implications. This implies 

that although conflict can be conceptualized as on a 

continuum it's effects are not limited to the absence or 

presence of something (e.g., support), but may be describing 

unique family interactions (e.g., acquisition of 

interpersonal skills). 

Destructive Parental Conflict's Negative Impact on the 

Parent-Adolescent Relationship 

Another conclusion is that destructive conflict in the 

parental relationship is carried over into the parent-

adolescent relationship. Results showed that destructive 

parental conflict is related to conflict in the parent-

adolescent relationship. The quality of conflict assessed in 

the parent-adolescent relationship is characterized as 

manipulative, angry, and argumentative. Previous literature 

suggests that the parent-adolescent relationship is more 

negative when negative parental conflict exists. One theory 

from the developmental literature is that the negativity of 

marital conflict may be carried over into the parent-child 

relationship with behavioral dysregulation in the parents, 

hypersensitivity to negative child behaviors, and increased 

aggression towards children (Cummings & Davies, 1994). Some 

researchers have suggested that the adolescents may respond 

to parental conflict in several different ways based on views 

from family systems: coalition with one parent, 

triangulation, serve as a scape, directly intervene and 
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attempt to mediate solution, emotionally or physically 

withdraw, maneuver to avoid being trapped in conflict or 

exploit (Emery, 1982; Johnston et al., 1985). Parental 

conflict may lead to what Bowen (1978) describes as the 

undifferentiated individual, in that the conflict keeps the 

adolescent fused with family members. This fusion between 

parent and adolescent can lead to behavior operating out of 

emotionality rather than rationality. Bowen postulates that 

if conflict within a family of origin is not resolved, an 

individual is likely to repeat these conflicted patterns in 

later relationships. The findings in this study are 

consistent with the suggestion in previous literature that 

parental conflict has a negative impact on the parent-

adolescent relationship (Dancy & Handel, 1984; Enos & Handel, 

1986; Flint, 1995; Marsh, 1993). 

The findings of this study suggest that one way negative 

marital conflict influences the parent-adolescent 

relationship is that it is related to conflict in the parent-

adolescent relationship. Family systems theory suggests that 

the adolescent may become directly involved in the parental 

conflict (Emery, 1982; Johnson et al.; 1985). This has 

important implications for the treatment of marital discord 

since it may be assumed that the resolution of marital 

conflict is all that is indicated. Rather, this would 

suggest that the adolescent may be learning negative ways of 

dealing with expressions of anger and dispute resolution. 
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Another concern is that if the adolescent's involvement in 

marital conflict reduces conflict or mitigates negative 

outcomes, their behaviors may be negatively reinforced, 

increasing the probability that the behavior will recur 

(Cummings & Davies, 1994). Treatment should consider the 

effect of conflict on the family as well as the marital dyad. 

Although this study suggests that marital conflict is 

related to conflict in the parent-adolescent relationship, it 

does not rule out the possibility that other mechanisms are 

concurrently operating. Parents may be less available to 

their adolescent due to changes in parental response to the 

adolescent in the presence of conflict (Emery, 1982; 

Minuchin, 1974;Patterson, 1982). This theory posits that 

external factors are contributing to perceptions of the 

parent-adolescent relationship. Parental responsiveness may 

be altered due to the stressful environment of hostility and 

threats that are characteristic of destructive conflict. 

Another possible factor is that the adolescent withdraws from 

the parent to avoid being drawn into the conflict because it 

is seen as threatening (Emery, 1982; Johnson et al., 1985). 

This theory suggests that internal factors are contributing 

to perceptions of the parent-adolescent relationship. Family 

systems theorists describe the adolescent's internal conflict 

as a loyalty dilemma created by parental conflict and 

empirical results support this view (Emery, 1982). It is 

possible that all of these mechanisms may be operating at 
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various degrees. This points to the complexity of parent-

adolescent relationships. It may be that parental use of 

destructive conflict tactics, and parent-adolescent conflict 

is reflective of a family system that does not work well 

together. Future research should examine the family system 

to assess to what extent the adolescent may be drawn into 

parental conflict, or may be withdrawing from the family due 

to parental conflict. It is important to keep in mind that 

the conflict style is describing how parents deal with 

conflict not merely the presence of conflict. 

Constructive Parental Conflict's Positive Impact on the 

Parent-Adolescent Relationship 

Another conclusion from this study is that constructive 

aspects of an individual parent's conflict style have a 

positive influence on the parent-adolescent relationship. 

Constructive conflict tactics are also important predictors 

of the quality of the parent-adolescent relationship. It 

appears that constructive tactics, though moderately related 

to destructive tactics, are tapping into different aspects of 

the parental relationship. Parental use of constructive 

behaviors was related to support and closeness with that 

parent. Mother's use of a positive interaction style in the 

presence of a supportive parental relationship was related to 

perceptions of mother as an important source of support and 

closeness, with minimal conflict in the mother-daughter 

relationship. Previous literature suggests that females tend 
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to perceive more closeness in their relationships with their 

mothers than their fathers (Campbell & Butcher, 1993; Furman 

& Buhrmester, 1992; Quinn, 1995). In this study, father's 

use of a positive interaction style is associated with 

perceptions of father as an important source of support and 

closeness for both males and females. This is consistent 

with the idea that conflict can function constructively when 

it co-occurs with subjective conditions of trust and 

closeness and behaviors that demonstrate such (Cooper, 1991). 

In a study that examined young children, parental cooperation 

was significantly related to the quality of the mother-child 

relationship in intact families (Camara & Resnick, 1989). In 

another study, mother's use of constructive conflict tactics 

was related to similar attitudes and beliefs as mother's and 

a mother-adolescent relationship free of conflict (Campbell & 

Ellis, 1993). The sample included female and male college 

students. Adolescence is a time of significant developmental 

changes as the adolescent strives for more independence and 

parents struggle with their reluctance to relinquish control 

(Steinberg, 1987). A positive parental style may help the 

adolescent learn ways to effectively negotiate with their 

parent for increased independence. The parent's own use of a 

positive style suggests an openness to compromise. If the 

adolescent is able to utilize this same approach it appears 

the developmental process of change could result in closer 

parent-adolescent relationships. In some patterns both 
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parent's were viewed positively, in other patterns only one 

parent was viewed positively. It makes sense that an 

adolescent would perceive their relationship with a parent or 

both parents as close and supportive when parents are 

perceived as a using positive conflict style. 

Thus, it is not the absence of parental conflict that 

facilitates close parent-adolescent relationships. Rather, 

it is the positive quality of the parental interaction even 

in disagreement that appears to contribute to a close, 

supportive parent-adolescent relationship. Developmentally 

this can be a difficult time for both parent and adolescent. 

The parent1s use of constructive tactics to deal with 

conflict seems important. Conflict is inevitable, however, 

successful conflict resolution can lead to a better 

understanding between the parties involved in the 

negotiation. It may lie that the adolescent is learning more 

effective ways to problem solve, handle negative emotions and 

communicate with their parent. If the adolescent is learning 

these interpersonal skills it is likely that they are able to 

apply these skills and develop close relationships with 

others. However, we do not know from this study if the 

parent-adolescent relationship influences other 

relationships. 
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Appraisal of Parent's Role in Conflict and Perceptions of the 

Parent-Adolescent Relationship 

One of the interesting ideas from this study is that it 

is the adolescent's evaluation of the parental role in the 

context of parental conflict that is related to the quality 

of the parent-adolescent relationship. According to 

Bretherton (1991), individuals have internal working models 

for specific others. For example, perceived closeness and 

support in specific relationships is believed to be based on 

active appraisal of experiences with a specific individual. 

Of interest is what kind of experiences the adolescent is 

having with their parents that contributes to perceptions of 

the unique patterns of relationships. In this study, 

perceptions of mother as being a positive influence on the 

parental relationship was associated with closeness, support 

and a lack of conflict in the mother-daughter relationship. 

Another pattern was found between perceptions of father and 

mother contributing to their relationship in a positive 

manner, mother being passive and a supportive, close father-

daughter relationship. For males, it was perceptions of 

mother being passive and father's being a positive influence 

on the parental relationship that was associated with a 

close, supportive relationship with father and an 

unsupportive, distant relationship with mother. One 

interesting question is how are the adolescent's viewing 
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avoidant tactics. They can conceptually be considered 

passive behaviors. In most of the canonical relationships 

when avoidant tactics were important they tended to be in the 

direction of negative conflict. However, in the absence of 

destructive parental conflict it appears that mother's use of 

avoidant behaviors may be viewed more positively. This may 

be related to cultural norms that often accept mother's role 

as a more passive role compared to father. 

What aspects of the parental relationship and parent-

adolescent relationship are being considered by appraisal? 

It may be that the adolescent is gathering information and 

trying to make sense of how close relationships function. 

These could include general ideas about personality 

attributes that effect relationships or more specific 

information about perceptions of a person's ability to 

provide support. In addition to verbal communication, the 

adolescent may be attempting to learn unspoken rules of 

intimate relationships as they observe their parents 

interact. In a similar study (Butcher, 1997), it appeared 

that adolescents may be learning about romantic relationships 

from their parents and formulating ideas about relationships 

before engaging in romantic relationships. In cases where 

the marital relationship is negative, the adolescent may be 

learning what they don't want in relationships. They may 

also experiment by trying to apply these ideas about 
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relationships to their own relationships (e.g., open 

communication, withdraw from conflict). 

One possible explanation for these findings may be 

related to the exchange theory (Levitt, 1986). It may be 

that adolescents are perceiving closeness to one parent 

because they have a more reciprocal relationship with that 

parent. Exchange theory posits that individuals involved in 

relationships are aware of the equity or inequity within 

relationships. Lack of equity can lead to the dissolution of 

the relationship, particularly if there is an alternative 

relationship with greater potential for satisfaction. This 

could contribute to closer relationships with one parent or 

pursuing close relationships outside of the family. If 

college students have expanded support systems and are less 

dependent on parents, a decision to obtain support elsewhere 

may occur more readily in the presence of parental conflict. 

It is likely that the hostile environment created by 

destructive parental conflict would contribute to perceptions 

of threat and lack of available support. 

An alternative explanation is that the adolescent is 

taking sides in the parental relationship when conflict 

exists. When father is perceived as using positive parental 

interactions, the relationship with mother was viewed as 

unsupportive. This pattern resembles what might be expected 

in triangulated relationships. It appears that the males may 

be forming an alliance with the father and distancing 
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themselves from the mother. This pattern has been 

hypothesized as a possible detrimental effect of parental 

conflict (Cummings & Davies, 1994; Emery, 1982; Johnson et 

al., 1985). What is interesting about the pattern found in 

this study is that negative parental conflict was not 

significant. An important question to consider is whether 

negative conflict between the parents exists. It may be that 

the male is idealizing his father as part of the 

triangulation process. 

Thus, the cognitive component involved in perceptions of 

the parent-adolescent relationship is important. The process 

of appraising family relationships may contribute to personal 

growth of the adolescent as they apply ideas to relationships 

outside their family. This could be in the form of modeling 

parental behaviors or recognizing that parental behaviors are 

unsuccessful and other relationship behaviors need to be 

explored. Adolescents may using exchange theory ideas in 

perceptions of supportive relationships. 

Methodological Issues 

One reason for the varied patterns between males and 

females may be gender differences in self-disclosure. 

Research has indicated that females are more self-disclosing 

than males (Chelune, 1977; Cozby, 1973; DeForest & Stone, 

1980; Stokes, Fuehrer & Childs, 1980). Females tend to 

disclose more intimate feelings about parents and friends 

(Rubin, et al., 1980). Two of the canonical relationships 
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for females describe the relationship between positive 

parental behaviors and close parent-adolescent relationships. 

However, for males the second pattern appears to describe a 

family that does not work well together. It is not clear 

from this study if differences in self disclosure are 

contributing to the gender differences. 

This study hoped to extend previous knowledge of gender 

differences in perceptions of support by including both 

tangible and emotional support measures. Unfortunately, the 

reliability of the tangible measure was poor. In previous 

studies the measure had adequate reliability (Campbell & 

Butcher,1993; Flint, 1995). There was one particular item 

that appeared to be vulnerable to misinterpretation. One 

possible explanation is that for this sample, they viewed the 

question as asking if their mother came to their aid in an 

emergency rather than perceptions of mother as being willing 

to come to their aid. It may be that their father typically 

comes to their aid when tangible aid is needed. Another 

possible explanation is the use of a double negative in the 

question however, the reliability for the same question for 

father was better. 

Limitations 

Certain characteristics of the method and design of this 

study limit the generalizability or external validity of the 

results. The sample included single undergraduates, 18 to 23 

years old, from intact families with generally positive 
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parental relationships. The applicability across age, 

education, family status and marital status is questionable. 

Another important factor is cultural influences. It could be 

expected that varying cultural norms and expectations would 

result in different patterns of parental relationships and 

parent-adolescent relationships depending on the degree of 

acculturation. Further exploration targeting varied cultural 

groups would be beneficial and important to the advancement 

of the understanding in this area. 

The canonical correlation analysis technique provides 

the opportunity to examine multiple patterns of relationships 

between sets of variables, there are weaknesses intrinsic to 

the use of this technique as well. The dimensions which are 

identified through the analysis cannot be directly measured 

and are thus, indirectly suggested through the pattern of 

related variables which compose each dimension. The 

descriptions and labels assigned to these dimen sions then 

must be established through inference and interpretation. As 

such, generalizations based on these results should be 

considered with caution any implications must be understood 

with an appreciation of the technique by which they were 

determined. Since canonical correlation is an exploratory 

technique, ideas yielded need to be confirmed by additional 

research. 

Finally, although references are made as to what may be 

occurring in the family system, this study did not directly 
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measure family dynamics. Differing family system theories 

may posit alternative explanations for these findings. 

Future research should address these issues. 

Recommendations for Further Research 

The results of this study point to the complexity of 

parent-adolescent relationships. For example, it may be that 

parental use of destructive conflict tactics, and parent-

adolescent conflict is reflective of a family system that 

does not work well together. Future research should examine 

the family system to assess to what extent the adolescent may 

be drawn into parental conflict, or may be withdrawing from 

the family due to parental conflict. Additionally, it would 

be interesting to explore the adolescent's support system 

beyond the family of origin. Does the conflict from the 

parent-adolescent relationship affect how the adolescent 

deals with conflict in other relationships? Are these 

behaviors modeled? The idea of modeling can apply to both 

positive and negative dimensions of conflict. Positive 

conflict may be extending the parental role to include good 

communications skills and modeling good coping skills. 

Parental conflict may contribute to closer relationships when 

there is more open communication between partners in a 

cooperative context. This has important conceptual 

implications. This implies that although conflict can be 

conceptualized as on a continuum it's effects are not limited 

to the absence or presence of something (e.g., support), but 
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may be describing unique family interactions (e.g., 

acquisition of interpersonal skills). 

Additionally, perceptions of different relationships 

with mother and father in the context of parental conflict as 

well as gender differences point to the need to examine these 

relationships separately. 
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INFORMED CONSENT 

This study is exploring college students' relationships with parents. 
It is hoped that the results will increase our understanding of the 
important role of family relationships in college students. 
Participation will involve completing questionnaires that will take 
approximately forty-five minutes of your time. If you choose to 
participate in this study your answers will be kept confidential. Names 
will appear only on the consent form, which will be removed from the 
packet by the experimenter when it is received and stored in a locked 
research room. 

There are only minimal risks or discomforts involved in the study. It 
is possible that answering questionnaires could result in psychological 
discomfort. However, the researcher present will be prepared to refer 
anyone in need of assistance. You may withdraw from the study at any 
time if you choose to do so without consequence. Participation is 
voluntary, and if applicable, participants can receive 2 extra credit 
points in psychology classes. Completion of the research packet is 
necessary to earn extra credit. 

The questionnaires each contain instructions which are self explanatory. 
It is very important that you answer every question. Please be 
completely honest. Your answers are entirely confidential and will be 
useful only if they accurately describe you. Names will appear only on 
the consent form which will be removed from the packet when it is 
received. 

To receive a summary of the results of this study send your request for 
study number 97-047 with a self-addressed stamped envelope to Pam Flint 
at the Psychology Department. 

If you are willing to participate please sign below. This form will be 
separated from your questionnaires upon receipt. 

Thank you for your participation. 

Pam Flint, M.S. 
Graduate Student 
Psychology Department 
(817)565-2671 
University of North Texas 

Name (print) 

Signature _ 

Social Security # 

Date 

**This project has been reviewed and approved by the University of North 
Texas Committee for the Protection of Human Subjects (817) 565-3940. 
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(1-2) Record 
(3-6) Subject Today's Date 

INSTRUCTIONS: in the space next to the items below, please enter the 
number that best answers the question. Fill in information when 
requested in the spaces provided. Please answer every item. 

(7) SEX 
1. male 
2. female 

(8-9) AGE 
(10-11) YEAR OF BIRTH (for example, 70 if born in 1970) 

(12) CLASS 
1. freshman 
2. sophomore 
3. junior 
4. senior 
5. graduate student 

6. other 

(13-15) GRADE POINT AVERAGE (for example, 3.0) 

U 6 ) ETHNIC/RACIAL BACKGROUND 

1. African American 
2. native American 
3. Caucasian 
4. Asian 
5. Hispanic 
6. other 

(17) RELIGIOUS AFFILIATION 
1. Protestant 
2. Catholic 
3. Jewish 
4. Islam 
5. Eastern religions 
6. None 
7. other (please specify) 

(18) RELATIONSHIP STATUS 
1. currently married 
2. currently separated 
3. divorced 
4. widowed 
5. single, long-term relationship 
6. single, actively dating 
7. single, not actively dating 

(19) CURRENT LIVING SITUATION 
1. with both parents at parents' home 
2. with one parent at parent's home 
3. alone in house/apt. 
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4. with other(s) in house/apt. 
5. in residence hall 

The following questions ask about aspects of your life 
currently. 

(20) WHAT PERCENT OF YOUR LIVING EXPENSES DO YOU PAY? 
1. 0 % 
2. 1 - 25% 
3. 26 - 50% 
4. 51 - 75% 
5. 76 - 100% 

HOW MUCH TIME DO YOU WORK AT A JOB EACH WEEK? 
1. more than 35 hours a week 
2. 25-35 hours 
3. 15-24 hours 
4. less than 15 hours 
5. not employed 

HOW WOULD YOU ASSESS YOUR PROGRESS IN BECOMING AN 
INDEPENDENT ADULT? 
1. totally independent 
2. mostly independent 
3. somewhat independent 
4. a little independent 
5. not at all independent 

The following questions ask about your parents. 

MY PARENTS ARE: 
1. married, living together 
2. married, living apart 
3. divorced, neither remarried 
4. divorced, mother remarried 
5. divorced, father remarried 
6. divorced, both remarried 
7. mother deceased 
8. father deceased 
9. both parents deceased 

MY MOTHER HAS BEEN MARRIED 
l.only one time 
2.more than one time 

MY FATHER HAS BEEN MARRIED 
l.only one time 
2.more than one time 

FATHER'S OCCUPATION 
1. professional 
2 managerial 
3. sales 
4. trained worker 
5. laborer 
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6. does not work outside the home 

(27) MOTHER'S OCCUPATION 
1. professional 
2 managerial 
3. sales 
4. trained worker 
5. laborer 
6. does not work outside the home 

For the next two questions use the scale below to indicate highest year 
of education completed in numbers 

High School College Masters Doctoral 

9 10 11 12 13 14 14 16 17 18 19 20+ 

(28-29) FATHER'S EDUCATIONAL LEVEL 

(30-31) MOTHER'S EDUCATIONAL LEVEL 

The following questions ask about your relationship with your 
parents. 
(32) HOW OFTEN DO YOU SEE YOUR FATHER? 

1. daily 
2. about once a week 
3. about once a month 
4. about once every few months 
5. about once a year 
6. about once every few years 
7. never 
8. not applicable 

HOW OFTEN DO YOU HAVE CONTACT WITH YOUR FATHER? 
(phone, visits, letters, etc. — any type of contact) 

1. daily 
2. about once a week 
3. about once a month 
4. about once every few months 
5. about once a year 
6. about once every few years 
7. never 
8. not applicable 

HOW CLOSE IS YOUR RELATIONSHIP WITH YOUR FATHER? 
1. extremely 
2. very 
3. somewhat 
4. not very 
5. not at all 
6. not applicable 

HOW WELL DO YOU AND YOUR FATHER GET ALONG WITH EACH OTHER? 
1. extremely 
2. very 
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3. somewhat 
4. not very 
5. not at all 
6. not applicable 

(36) HOW SATISFIED ARE YOU WITH THE QUALITY OF YOUR 
RELATIONSHIP WITH YOUR FATHER? 
1. extremely 
2. very 
3. somewhat 
4. not very 
5. not at all 
6. not applicable 

(37) HOW OFTEN DO YOU SEE YOUR MOTHER? 
1. daily 
2. about once a week 
3. about once a month 
4. about once every few months 
5. about once a year 
6. about once every few years 
7. never 
8. not applicable 

HOW OFTEN DO YOU HAVE CONTACT WITH YOUR MOTHER? 
(phone, visits, letters, etc. — any type of contact) 

1. daily 
2. about once a week 
3. about once a month 
4. about once every few months 
5. about once a year 
6. about once every few years 
7. never 
8. not applicable 

HOW CLOSE IS YOUR RELATIONSHIP WITH YOUR MOTHER? 
1. extremely 
2. very 
3. somewhat 
4. not very 
5. not at all 
6. not applicable 

(40) HOW SATISFIED ARE YOU WITH THE QUALITY OF YOUR RELATIONSHIP 
WITH YOUR MOTHER? 
1. extremely 
2. very 
3. somewhat 
4. not very 
5. not at all 
6. not applicable 
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The following questions ask about vour parents relationship 
with each other. 

Please rate the extent that the following statements are true of your 
parent's relationship using the scale below. 

almost always often true sometimes true hardly ever 
true true 

1 2 3 4 

(41) 1. My parents communicate and exchange information 
regarding the children in my family. 

2. My parents cooperate and work together on problem-
solving related to child rearing. 

3. My parents share decision-making on major decisions 

regarding the children. 

4. Conversations between my parents are stressful or tense. 

5. There is a high degree of both overt and subtle conflict 

in my parents' relationship. 

6. My father has warm feelings toward my mother. 

7. My mother has warm feelings toward my father. 

8. My father approves of my relationship with my mother. 

9. My mother approves of my relationship with my father. 

10. My father supports my mother in her role as parent. 

11. My mother supports my father in his role as parent. 

12. My father expresses negative emotions concerning my 
mother. 

13. My mother expresses negative emotions concerning my 
father. 

14. My father has respect and esteem for my mother as a 
parent. 

15. My mother has respect and esteem for my father as a 
parent. 

16. My father expresses positive emotions concerning my 
mother. 

17. My mother expresses positive emotions concerning my 
father. 

18. My father believes my mother is a competent parent. 
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19. My mother believes my father is a competent parent. 

20. My father has angry feelings toward my mother. 

21. My mother has angry feelings toward my father. 

22. My father thinks my relationship with my mother is 
unhealthy. 

(63) 23. My mother thinks my relationship with my father is 
unhealthy. 
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(1-2) Record 
(3-6) Subject 

The next section asks that you consider the extent to which your parents 
use certain types of behavior in their interactions with each other. We 
are particularly interested in the ways in which they handle conflict, 
"fights," and/or arguments in this relationship. You will be asked to 
describe the behavior of each parent separately. Some of the items may 
seem similar to one another. Others may seem strange, and others may 
seem highly personal. Please be assured that all your answers are held 
in strictest confidence. Your honesty is vital, and appreciated. 
Please use the following response scale: 

Never Once A Few Occasionally Monthly More Than Weekly 
Times Monthly or More 

1 2 3 4 5 6 7 

HOW OFTEN IN CONFLICT DOES YOUR FATHER: 

(7) Insult your mother. 

Calmly discuss the issue. 

Use threats. 

Shout. 

Make your mother feel guilty. 

Act defensive. 

Punish your mother. 

Act hostile. 

Get angry. 

Lose his temper. 

Escalate the conflict. 

Criticize your mother. 

Intimidate your mother. 

Call your mother nasty names. 

Avoid the issue. 

Pretend to be hurt by your mother. 

Try to postpone the issue as long as possible. 

Tease your mother. 

Ignore the issue. 

Try to make your mother jealous. 

Compromise with your mother. 

Explore alternative solutions. 
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Seek a mutually-beneficial solution. 

Reward your mother. 

Negotiate with your mother. 

Seek areas of agreement. 

(33) Express his trust in your mother. 
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Never Once A Few Occasionally Monthly More Than Weekly 
Times Monthly or More 

1 2 3 4 5 6 7 

HOW OFTEN IN CONFLICT DOES YOUR MOTHER: 

(34) Insult your father. 

Calmly discuss the issue. 

Use threats. 

Shout. 

Make your father feel guilty. 

Act defensive. 

Punish your father. 

Act hostile. 

Get angry. 

Lose her temper. 

Escalate the conflict. 

Criticize your father. 

Intimidate your father. 

Call your father nasty names. 

Avoid the issue. 

Pretend to be hurt by your father. 

Try to postpone the issue as long as possible. 

Tease your father. 

Ignore the issue. 

Try to make your father jealous. 

Compromise with your father. 

Explore alternative solutions. 

Seek a mutually-beneficial solution. 

Reward your father. 

Negotiate with your father. 

Seek areas of agreement. 

(60) Express her trust in your father. 
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(1-2) Record 
(3-6) Subject 
Using the scale below, rate how well each of the following statements 
describes your relationship with your Father. 

Strongly Disagree Agree Strongly 
Disagree Agree 

1 2 3 4 

1. I can depend on my father to help me if I really need it. 

2. I feel that I do not have a close personal relationship 
with my father. 

3. My father is not a person I can turn to for guidance in 
times of stress. 

4. My father is a person who depends on me for help. 

5. My father is a person who enjoys the same social 
activities I do. 

6. My father does not view me as competent. 

7. I feel personally responsible for the well-being of my 
father. 

8. My father shares my attitudes and beliefs. 

9. I do not think my father respects my skills and abilities. 

10. if something went wrong, my father would not come to my 
assistance. 

11. I have a close relationship with my father that provides 
me with a sense of emotional security and well-being. 

12. My father is someone I could talk to about important 
decisions in my life. 

13. in this relationship my competence and skill are recognized.. 

14. My father is not someone who shares my interests and 
concerns. 

15. My father is not someone who really relies on me for their 
well-being. 

16. My father is a trustworthy person I could turn to for 
advice if I were having problems. 

17. I feel a strong emotional bond with my father. 
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18. My father is not someone I can depend on for aid if I 
really need it. 

19. My father is not someone I feel comfortable talking about 
problems with. 

20. My father is a person who admires my talents and abilities. 

21. I lack a feeling of intimacy with my father. 

22. My father is someone who likes to do the things I do. 

23. My father is a person I can count on in an emergency. 

24. My father is not someone who needs me to care for him 
anymore. 
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Using the scale below, rate how well each of the following statements 
describes your relationship with your Mother. 

Strongly Disagree Agree Strongly 
Disagree Agree 

1 2 3 4 

1. I can depend on my mother to help me if I really need it. 

2. I feel that I do not have a close personal relationship 
with my mother. 

3. My mother is not a person I can turn to for guidance in 
times of stress. 

4. My mother is a person who depends on me for help. 

5. My mother is a person who enjoys the same social activities 
I do. 

6. My mother does not view me as competent. 

7. I feel personally responsible for the well-being of my 
mother. 

8. My mother shares my attitudes and beliefs. 

9. I do not think my mother respects my skills and abilities. 

10. If something went wrong, my mother would not come to 
assistance. 

11. I have a close relationship with my mother that provides me 
with a sense of emotional security and well-being. 

12. My mother is someone I could talk to about important 
decisions in my life. 

13. In this relationship my competence and skill are recognized. 

14. My mother is not someone who shares my interests and 
concerns. 

15. My mother is not someone who really relies on me for their 
well-being. 

16. My mother is a trustworthy person I could turn to for 
advice if I were having problems. 

17. I feel a strong emotional bond with my mother. 
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18. My mother is someone I can depend on for aid if I really 
need it. 

19. My mother is not someone I feel comfortable talking about 
problems with. 

20. My mother is a person who admires my talents and abilities. 

21. I lack a feeling of intimacy with my mother. 

22. My mother is not someone who likes to do the things I do. 

23. My mother is a person I can count on in an emergency. 

24. My mother is not someone who needs me to care for her 
anymore. 
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Please use the scale below to answer the following questions regarding 
your relationship with your Father. 

1 2 3 4 
Not at all A little Quite a bit Very Much 

1. To what extent could you turn to this person for advice 1 2 3 4 
about problems? 

2. How often do you need to work hard to avoid conflict 1 2 3 4 
with this person? 

3. To what extent could you count on this person for help 1 2 3 4 
with a problem? 

4. How upset does this person sometimes make you feel? 1 2 3 4 

5. To what extent can you count on this person to give you 1 2 3 4 
honest feedback, even if you might not want to hear it? 

6. How much does this person make you feel guilty? 1 2 3 4 

7. How much do you have to "give in" in this relationship? 1 2 3 4 

8. To what extent can you count on this person to help you 1 2 3 4 
if a family member very close to you died? 

9. How much does this person want you to change? 1 2 3 4 

10. How positive a role does this person play in your life? 1 2 3 4 

11. How significant is this relationship in your life? 1 2 3 4 

12. How close will your relationship be with this person in 1 2 3 4 
10 years? 

13. How much would you miss this person if the two of you 1 2 3 4 
could not see or talk with each other for a month? 

14. How critical of you is this person? 1 2 3 4 

15. If you wanted to go out and do something this evening, 1 2 3 4 
how confident are you that this person would be willing 
to do something with you? 

16. How responsible do you feel for this person's well 1 2 3 4 
being? 

17. How much do you depend on this person? 1 2 3 4 

18. To what extent can you count on this person to listen 1 2 3 4 
to you when you are very angry at someone else? 
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Not at all A little Quite a bit Very Much 

19. How much would you like this person to change? 

20. How angry does this person make you feel? 

21. How much do you argue with this person? 

22. To what extent can you really count on this person to 
distract you from worries when you feel under stress? 

23. How often does this person make you feel angry? 

24. How often does this person try to control or influence 
your life? 

25. How much more do you give than you get from this 
relationship? 

Overall, rate how satisfied you are with support from 
your father. 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 
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Please use the scale below to answer the following questions regarding 
your relationship with your Mother. 

1 2 3 4 
Not at all A little Quite a bit Very Much 

1. To what extent could you turn to this person for advice 1 2 3 4 
about problems? 

2. How often do you need to work hard to avoid conflict 1 2 3 4 
with this person? 

3. To what extent could you count on this person for help 1 2 3 4 
with a problem? 

4. How upset does this person sometimes make you feel? 1 2 3 4 

5. To what extent can you count on this person to give you 1 2 3 4 
honest feedback, even if you might not want to hear it? 

6. How much does this person make you feel guilty? 1 2 3 4 

7. How much do you have to "give in" in this relationship? 1 2 3 4 

8. To what extent can you count on this person to help you 1 2 3 4 
if a family member very close to you died? 

9. How much does this person want you to change? 1 2 3 4 

10. How positive a role does this person play in your life? 1 2 3 4 

11. How significant is this relationship in your life? 1 2 3 4 

12. How close will your relationship be with this person in 1 2 3 4 
10 years? 

13. How much would you miss this person if the two of you 1 2 3 4 
could not see or talk with each other for a month? 

14. How critical of you is this person? 1 2 3 4 

15. If you wanted to go out and do something this evening, 1 2 3 4 
how confident are you that this person would be willing 
to do something with you? 

16. How responsible do you feel for this person's well 1 2 3 4 
being? 

17. How much do you depend on this person? 1 2 3 4 

18. To what extent can you count on this person to listen 1 2 3 4 
to you when you are very angry at someone else? 
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Not at all A little Quite a bit Very Much 

19. How much would you like this person to change? 

20. How angry does this person make you feel? 

21. How much do you argue with this person? 

22. To what extent can you really count on this person to 
distract you from worries when you feel under stress? 

23. How often does this person make you feel angry? 

24. How often does this person try to control or influence 
your life? 

25. How much more do you give than you get from this 
relationship? 

Overall, rate how satisfied you are with support from 
your father. 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 
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Table 1 

Demographic Information and Family Relationships for Females 

Variables n % 

Ethnicity 
Caucasion 
African American 
Native American 
Asian 
Hispanic 
Other 

Relationship Status: 
single, long term 
relationship 
single, actively dating 
single, not actively 
dating 

Current Living Situation: 
with parents at home 
alone in own house/apt. 
with others in house/apt. 
residence hall 

See Father: 
daily 
about once a week 
about once a month 
about once every few 
months 
about once a year 
about once every few years 

See Mother: 
daily 
about once a week 
about once a month 
about once every few 
months 
about once a year 
about once every few years 

115 
12 
6 

14 
11 

4 

71 

39 
52 

28 
18 
62 
54 

32 
56 
49 
20 

34 
62 
43 
19 

2 
2 

7 1 . 0 
7 . 4 
3 . 7 
8.6 
6 . 8 
2 . 5 

4 3 . 8 

2 4 . 1 
3 2 . 1 

1 7 . 3 
1 1 . 1 
3 8 . 3 
3 3 . 3 

1 9 . 8 
3 4 . 6 
3 0 . 2 
1 2 . 3 

1 . 9 
1.2 

2 1 . 0 
38 .4 
2 6 . 5 
11 .7 

1.2 
1.2 

(table continues 1 
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Variables n 

Contact with Fathers 
daily 58 
about once a week 83 
about once a month 18 
about once every few 2 
months 
about once every few years 1 

Contact with Mothers 
daily 87 
about once a week 64 
about once a month 10 
about once every few 0 
months 
about once a year 1 

Satisfied with Relationship with Fathers 
extremely 48 
very 51 
somewhat 48 
not very 9 
not at all 6 

Satisfied with Relationship with Mothers 
extremely 78 
very 50 
somewhat 25 
not very 4 
not at all 5 

Closeness to Fathers 
extremely 34 
very 59 
somewhat 53 
not very 15 
not at all 1 

Closeness to Mothers 
extremely 78 
very 58 
somewhat 19 
not very 6 
not at all 1 

3 5 . 8 
5 1 . 3 
1 1 . 1 

1 . 2 

5 3 . 7 
3 9 . 5 

6.2 
0 

.6 

2 9 . 6 
3 1 . 5 
2 9 . 6 

5 . 6 
3 . 7 

4 8 . 1 
3 0 . 9 
15 .4 

2 . 5 
3 . 1 

2 1 . 0 
36 .4 
32 .7 

9 . 3 
0.6 

4 8 . 2 
3 5 . 8 
11 .7 

3 . 7 
0.6 
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Table 2 

Demographic Information and Family Relationships for Males 

Variables n % 

Ethnicity 
Caucasion 
African American 
Native American 
Asian 
Hispanic 
Other 

Relationship Status: 
single, long term 
relationship 
single, actively dating 
single, not actively 
dating 

Current Living Situations 
with parents at home 
alone in own house/apt. 
with others in house/apt. 
residence hall 

See Father: 
daily 
about once a week 
about once a month 
about once every few 
months 
about once a year 
about once every few years 

See Mother: 
daily 
about once a week 
about once a month 
about once every few 
months 
about once a year 
about once every few years 

118 
10 
0 

12 
19 

2 

58 

50 
53 

28 
29 
67 
37 

36 
54 
27 
28 

10 
6 

36 
60 
23 
27 

9 
6 

7 3 . 3 
6.2 

0 
7 . 5 

11.8 
1.2 

3 6 . 0 

3 1 . 1 
3 2 . 9 

17 .4 
1 8 . 0 
4 1 . 6 
2 3 . 0 

2 2 . 4 
3 3 . 5 
16.8 
17 .4 

6.2 
3 . 7 

2 2 . 4 
3 7 . 2 
1 4 . 3 
1 6 . 8 

5 . 6 
3 . 7 

(table continues! 
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Contact with Fathers 
daily 
about once a week 
about once a month 
about once every few 
months 
about once every few years 

52 
86 
14 

7 

3 2 . 3 
5 3 . 5 

8 . 7 
4 . 3 

1.2 

Contact with Mothers 
daily 
about once a week 
about once a month 
about once every few 
months 
about once every few years 

Satisfied with Relationship with Father: 
extremely 
very 
somewhat 
not very 
not at all 

54 
95 

6 
5 

43 
55 
46 
10 

7 

3 3 . 5 
5 9 . 1 

3 . 7 
3 . 1 

.6 

2 6 . 7 
3 4 . 2 
28.6 

6.2 
4 . 3 

Satisfied with Relationship with Mother: 
extremely 
very 
somewhat 
not very 
not at all 

65 
59 
28 

6 
3 

4 0 . 4 
3 6 . 6 
17 .4 

3 . 7 
1 . 9 

Closeness to Father: 
extremely 
very 
somewhat 
not very 
not at all 

21 
65 
62 

9 
4 

1 3 . 0 
4 0 . 4 
3 8 . 5 

5 . 6 
2 . 5 

Closeness to Mothers 
extremely 
very 
somewhat 
not very 
not at all 

51 
78 
29 

3 
0 

31 .7 
4 8 . 4 
1 8 . 0 

1 . 9 
0 
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Table 3 

Means, Standard Deviations, and Range of Scores for 
Independent Measures 

Scale Females Males Possible Range 
Range 

Females Males 

Supportive Parental Relationship Scale 

Total M 10.58 
SD 1.76 

10.56 
1 . 6 0 

1-3 4-12 5-12 

Interparental Conflict Tactics Scale 

Mothers 
Constructive M 4.87 4.70 

SD 1.53 1.42 
1-7 1-7 1-7 

Destructive M 2.46 
SD 1.23 

2.37 
1.06 

1-7 1-7 1-7 

Avoidant M 1.90 
SD 1.01 

2.06 
1.09 

1 - 6 1 - 6 1-6 

Father s 
Constructive M 4.66 4.73 

SD 1.55 1.37 
1-7 1-7 1-7 

Destructive M 2.54 
SD 1.30 

2.36 
1 .00 

1-7 1-7 1-7 

Avoidant M 
SD 

2.17 
1.13 

2.15 
1 . 0 0 

1 - 6 1 - 6 1 - 6 

Note. N = 162 females. N = 161 males. 
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Table 4 

Means, Standard Deviations, and Range of Scores for Dependent 
Measures 

Scale Females Males Possible 
Range 

Range 

Females Males 

CRS 

Mother 

Father 

QRI 

Mother 

Worth 

Worth 

Support 

M 14.14 
SD 2.20 

M 13.23 
SD 2.47 

M 3.60 
SD .58 

Conflict M 1.92 
SD .76 

Depth M 3.62 
SD .57 

13.52 
2.33 

12.79 
2.57 

3.46 
.67 

1.96 
.64 

3.35 
.66 

4-16 

4-16 

1-4 

1-4 

1-4 

6-16 7-16 

5-16 4-16 

2-4 2-4 

1-4 1-4 

2-4 1-4 

Father 
Support M 

SD 

Conflict M 
SD 

Depth M 
SD 

3.18 
.76 

2.06 
.79 

3.40 
.67 

3.08 
.77 

2.03 
.63 

3.17 
.75 

1-4 

1-4 

1-4 

1-4 1-4 

1-4 1-4 

1-4 1-4 

Note. N = 162 females. N = 161 males. CRS = Contributions of 

Relationships Scale. Worth = Reassurance of Worth. QRI = Quality of 

Relationships Inventory. 
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Table 5 

Means and Standard Deviations for All Variables 

Varible Male Female 

Mother Contribution of Relationship Scale 
Worth* M 13.52 SD 2.33 M 14.14 SD 2 .20 
Alliance M 14.25 SD 2.01 M 14.70 SD 1 .64 
Attachment M 12.98 SD 2.60 M 13.80 SD 2 .65 
Guidance M 13.16 SD 2.34 M 13.99 SD 2 .30 
Nurturance M 10.24 SD 2.40 M 10.45 SD 2 .47 
Social M 10.76 SD 2.32 M 12.10 SD 2 .45 

Father Contribution of Relationship Scale 
Worth M 12.79 SD 2.57 M 13.22 SD 2 .47 
Alliance M 14.42 SD 2.15 M 14.43 SD 2 .05 
Attachment M 11.74 SD 2.93 M 12.01 SD 3 .27 
Guidance M 12.62 SD 2.93 M 12.75 SD 2 .88 
Nurturance M 9.39 SD 2.41 M 9.25 SD 2 .54 
Social M 10.80 SD 2.85 M 11.35 SD 2 .73 

Interparental Conflict and Strategies Tactics Scale 
Mother-Destructive M 2.37 SD 1.05 M 2.46 SD 1 .23 
Mother-Avoidant M 2.06 SD 1.09 M 1.90 SD 1 .01 
Mother-Constructive M 4.70 SD 1.42 M 4.87 SD 1 .53 
Mother-Destructive M 2.36 SD 1.00 M 2.54 SD 1 .30 
Mother-Avoidant M 2.15 SD 1.00 M 2.17 SD 1 .13 
Mother-Constructive M 4.73 SD 1.37 M 4.66 SD 1 .55 

Quality of Relationships Inventory 
Mother-Depth* M 3.35 SD .66 M 3.62 SD 57 
Mother-Conflict M 1.95 SD .64 M 1.92 SD 76 
Mother-Support* M 3.46 SD .67 M 3.60 SD .58 
Father-Depth* M 3.17 SD .75 M 3.40 SD .67 
Father-Conflict M 2.03 SD .63 M 2.06 SD .79 
Father-Support M 3.08 SD .77 M 3.18 SD .76 

Supportive Parental M 10.56 SD 1.59 M 10.58 SD 1 .76 
Relationship 

SD 

Satisfaction with Support 
Mother M 3.57 SD .68 M 3.67 SD .60 
Father M 3.37 SD .81 M 3.40 SD .76 

Age* M 20.77 SD 1.59 M 20.20 SD 1 .51 



130 

Note: N = 162, females. N = 161, males. * = significant 

t-tests comparing adolescent gender. 
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Table 10 

Canonical Correlation Analysis for Females and Males 

Redundancy indexes 

Root R R2 F df E a b 

Females 

1 .74 .54 5.66 56 .001 29.52 19.39 

2 .65 .42 4.04 42 .001 25.75 7.81 

3 .50 .25 2.55 30 .001 12.79 3.76 

Males 

1 .63 .39 3.13 56 .001 38.60 17.22 

2 .51 .26 2.17 42 .001 12.69 2.84 

Note. N = 162 females. N = 161 males. R = canonical 

correlation coefficient, a = percent of variance in the 

parental relationship variables accounted for by the parent-

adolescent relationship variables, b = percent of variance 

in the parent-adolescent relationship variables accounted for 

by the parental relationship variables. 
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Table 11 

Structural Coefficients for Females 

Parental Relationships Parent-Adolescent Relationship 

Mother-Destructive 

Mother-Constructive 

Mother-Avoidant 

Father-Destructive 

Father-Constructive 

Father-Avoidant 

Supportive Parental 

Relationship 

Mother-Destructive 

Mother-Constructive 

Mother-Avoidant 

Father-Destructive 

Father-Constructive 

Father-Avoidant 

Supportive Parental 

Relationship 

Root 1 

.40 -.13 Mother-Support 

-.10 -.19 Mother-Depth 

.48 .34 Mother-Conflict 

.94 -.26 Mother-Reassurance of 

Worth 

-.41 -.56 Father-Support 

.58 -.58 Father-Depth 

.9 0 Father-Conf1ict 

-.77 -.76 Father-Reassurance of 

Worth 

Root 2 

-.83 .66 Mother-Support 

.53 .75 Mother-Depth 

-.40 -.81 Mother-Conflict 

-.13 .59 Mother-Reassurance of 

Worth 

.19 .20 Father-Support 

-.22 .26 Father-Depth 

.14 Father-Conflict 

.44 .16 Father-Reassurance of 

Worth 

(Table continues) 
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Parental Relationships Parent-Adolescent Relationship 

Mother-Destructive .22 

Mother-Constructive .42 

Mother-Avoidant .42 

Father-Destructive .23 

Father-Constructive .65 

Father-Avoidant .10 

Supportive Parental 

Relationship .38 

Root 3 

.31 Mother-Support 

.01 Mother-Depth 

.29 Mother-Conflict 

.14 Mother-Reassurance of 

Worth 

.67 Father-Support 

.51 Father-Depth 

.19 Father-Conflict 

.37 Father-Reassurance of 

Worth 

Note. N = 162. Structural coefficients are the correlations 

between the original variables and the variate. The Support, 

Conflict, and Depth subscales are taken from the Quality of 

Relationships Inventory. The Destructive, Constructive, and 

Avoidant subscales are taken from the Interparental Conflict 

Tactics and Strategies Scale. The Reassurance of Worth 

subscale is taken from the Contributions of Relationship 

Scale. Supportive Parental Relationship is from the 

Supportive Parental Relationship Scale. 
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Table 12 

Structural Coefficients for Males 

Parental Relationships Parent-Adolescent Relationship 

Mother-Destructive 

Mother-Constructive 

Mother-Avoidant 

Father-Destructive 

Father-Constructive 

Father-Avoidant 

Supportive Parental 

Relationship 

Mother-Destructive 

Mother-Cons truet ive 

Mother-Avoidant 

Father-Destructive 

Father-Constructive 

Father-Avoidant 

Supportive Parental 

Relationship 

Root 1 

.80 -.64 Mother-Support 

-.39 -.52 Mother-Depth 

.60 .64 Mother-Conflict 

.74 -.52 Mother-Reassurance of 

Worth 

-.56 -.68 Father-Support 

.51 -.65 Father-Depth 

.7 3 Father-Conflict 

-.81 -.66 Father-Reassurance of 

Worth 

Root 2 

.34 -.43 Mother-Support 

.11 -.38 Mother-Depth 

.48 .21 Mother-Conflict 

-.02 -.22 Mother-Reassurance of 

Worth 

.39 .49 Father-Support 

-.18 .53 Father-Depth 

-.03 Father-Conf1ict 

.32 .13 Father-Reassurance of 

Worth 

Note. N = 161. Structural coefficients are the correlations 

between the original variables and the variate. The Support, 

Conflict, and Depth subscales are taken from the Quality of 
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Relationships Inventory. The Destructive, Constructive, and 

Avoidant subscales are taken from the Interparental Conflict 

Tactics and Strategies Scale. The Reassurance of Worth 

subscale is taken from the Contributions of Relationship 

Scale. Supportive Parental Relationship is from the 

Supportive Parental Relationship Scale. 
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