
/v9!d 
/ V o , Vol 7 / 

A SURVEY OF YOUNG WRITERS' CONFERENCES 

IN SCHOOL DISTRICTS IN THE 

STATE OF TEXAS 

DISSERTATION 

Presented to the Graduate Council of the 

University of North Texas in Partial 

Fulfillment of the Requirements 

For the Degree of 

DOCTOR OF EDUCATION 

By 

Sandra E. Renfro Garrett, B.S.E., M.S.E. 

Denton, Texas 

May, 1996 



/v9!d 
/ V o , Vol 7 / 

A SURVEY OF YOUNG WRITERS' CONFERENCES 

IN SCHOOL DISTRICTS IN THE 

STATE OF TEXAS 

DISSERTATION 

Presented to the Graduate Council of the 

University of North Texas in Partial 

Fulfillment of the Requirements 

For the Degree of 

DOCTOR OF EDUCATION 

By 

Sandra E. Renfro Garrett, B.S.E., M.S.E. 

Denton, Texas 

May, 1996 



Garrett, Sandra E. Renfro, A survey of young writers' conferences in 

school districts in the state of Texas. Doctor of Education (Curriculum and 

Instruction), May, 1996, 69 pp., 4 tables, references, 60 titles. 

This study describes young writers' conferences in school districts in the 

state of Texas. The study proposed: (a) to describe the characteristics of 

young writers' conferences; (b) to determine how young writers' conferences 

were created and implemented; (c) to identify the purpose of writing 

conferences; (d) to identify the population served; (e) to describe the unique 

contribution of conferences; (e) to determine the perceived value of 

conferences to school district personnel. 

A 26 item survey was developed and distributed to 133 Texas school 

districts. One hundred percent of the districts responded to the survey or 

telephone interview Data was collected from the ten districts that provided 

young writers' conferences for young writers during the 1994-95 school year. 

Eighty percent of the school administrators surveyed rated their program 

as very beneficial for young writers. Twenty percent rated their program at the 

second highest rating, or beneficial. All of the districts reported that as a result 

of the workshop, writing has become more important in the districts. In 

addition, the majority of the districts reported that parents are more aware of the 

importance of writing and that teacher attitudes toward writing have improved 

as a result of participation in the workshop Districts also reported that 



students have a more positive attitude toward writing and are more interested 

in writing after having attended the workshop. 

It can be concluded from the study that students in grades nine through 

twelve were largely undeserved by the districts in the sample. Therefore, the 

researcher suggests that districts serve this population in future conferences. 

The researcher also recommends that a democratic process be established 

that would maximize the number of participants attending young writers' 

conferences in each district. 

Information obtained from the study can inform educational policy 

makers, educators, parents and citizens about young writers' conferences and 

can also serve as a resource for conference planners and participants as 

similar programs for young writers are created, implemented and evaluated. 
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CHAPTER I 

INTRODUCTION 

Not unlike music, art, sculpture, drama, oration, or dance- writing has 

served as a medium through which an individual may discover and express 

what it means to be human. A rich portfolio of human experiences, discoveries, 

and adventures constructed and recorded through writing has long served 

humanity as a resource for knowledge, inspiration, entertainment, inquiry, and 

change. 

We approach the threshold of the twenty first century with a rich legacy of 

theory, research, and practice in education. In particular, since the late 60's a 

wealth of information has been amassed about the process of writing and the 

usefulness of writing as a powerful tool for thinking and learning. According to 

Squire (1987), school programs will strengthen the thinking of students when 

they strengthen instructional experiences in writing. Resnick states, "Its 

[writing's] potential role as a cultivator and an enabler of higher order thinking is 

very great, especially if we consider writing as an occasion to think through 

arguments and to master forms of reason and persuasion that are valued in 

various disciplines." (1987, p. 38). 

Published reports of student achievement during the 70's and 80's 

fueled public concern that writing may have been underutilized in many of 

America's classrooms. The National Assessment of Educational Progress 

(NAEP, 1980) suggests that the majority of our 17 year olds could not write an 
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adequate descriptive or explanatory paper. The report indicated that the 

majority of the nation's 9, 13, and 17 year olds were unable to write a 

persuasive paper that was rated competent or better. The Texas Assessment 

Project conducted in 1978 revealed similar conclusions. The report indicated 

that 90 percent of Texas 9 year olds were unable to write an effective letter 

requesting a kite. In addition, 81 percent of Texas 13 year olds were unable to 

write an effective persuasive letter to a principal that described a school 

problem and proposed a solution. According to the National Assessment of 

Educational Progress, the persuasive writing task may require higher level 

cognitive skills. Students scoring at the lower levels appear to have failed to 

develop their reasoning skills so as to propose a change or to identify a 

problem. (Texas Education Agency, 1978). 

The literature suggests that school children may have too few writing 

experiences that require them to take the piece from pre-writing to publishing 

phases. In addition, it appears that students receive too little helpful 

instruction before, during and after writing. The teacher, often a student's only 

audience, has traditionally focused more on errors in mechanics and less on 

ideas when responding to completed works. (Applebee, A., 1982; NAEP, 1980; 

Applebee, Lehr, &Auten; 1981 Goodlad, 1984). Goodlad suggests that 

students were not being challenged to think rationally, to accumulate, evaluate, 

and use knowledge; nor were students challenged to desire further learning. 

(1984). Sheils (1975) notes, "Overcrowded classrooms and increased 

workloads have lead many teachers to give up assigning essays and to rely, 

instead, on short-answer exercises that are easier to mark. As a result many 

students, now graduate from high school without ever having had any real 

practice in writing." (p. 60). 



The educational community recognizes that writing promotes interaction 

between people, use of higher cognitive functions, and can help foster curiosity 

about language. It is also generally understood that young writers can make 

important discoveries about themselves and the language of authoring as they 

talk and write from their own experiences. Educators attempting to put into 

practice what has been learned about the process and usefulness of writing as 

a powerful tool for learning are transforming the way children learn to write and 

write to learn in schools across this country. It is apparent that the writing 

process may help make the writing task more manageable for students and 

intervention more meaningful for teachers. The literature suggests that 

students benefit from opportunities to participate in activities that integrate 

reading, listening, thinking, talking, speaking and writing as they learn, from 

opportunities to ask questions about their work in progress, and from 

opportunities to communicate their ideas with others by participating in a variety 

of writing activities. Among the activities listed by Reutzel and Cooter (1996) 

which engage children in writing include: dialogue journals, message boards, 

language experience activities, post office letter writing, pocketbooks, and 

reading logs. Writing helps students reflect on insights gained from reading, 

helps students become better readers. As students take writing pieces from 

pre-writing through the publishing stages, they often need guidance to help 

them make important decisions about how to address topic, audience, form, 

intent, style, organization, and assistance that will help them discover the wide 

range of possibilities that are available to them. Young writers benefit from 

direct teaching or mini- lessons before, during, and/or after writing that help 

them to learn and to apply writing conventions and techniques. Computerized 

word processing programs assist many young writers during all stages of the 



writing process motivating students to write greater amounts of text, to edit 

more carefully, and to use a greater variety of revision strategies. (Balajthy, 

1989). 

The literature suggests that it is important for students to make 

connections with the "real world" through their writing. In addition to 

discovering purposes to write in the family and community, a young writers' 

audience and authorship is greatly expanded as she discovers new uses for 

writing in the larger discourse communities at state, national, and international 

levels. Applebee (1982) and Lose (1988) suggest that students may benefit 

from receiving advice and encouragement from professional writers in 

programs such as young writers' conferences and the Poets-in-the-Schools 

programs. Students may learn about writers' techniques, fields of work 

including journalism, publishing, advertising, the media, and other ways that 

writing is valued and in the adult world through such programs. Applebee 

suggests that more students can be recognized and encouraged if "good 

writing" rather than "the best writer," is emphasized, (cited in Wallace, 1982). 

In Texas, school children are participating in such programs as the 

Rising Star Project, Writers in the Schools project, and the Summer Writing 

Institutes. Although thousands of students attend young writers' conferences 

each year in Texas and in surrounding states, there appears to be a scarcity of 

information in the literature regarding these programs. The fact that hundreds 

of educators and volunteer citizens have provided financial, technical, and 

administrative support for such programs underscores the need to investigate 

this service to young writers. Accordingly, in order to address this need, the 

following purposes are addressed by this study. 
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Purpose of the Study 

The purpose of the study was to ascertain the overall context in which 

young writers' conferences exist in school districts in the state of Texas. The 

study identifies characteristics of young writers' conferences that are of the 

most value to school district personnel in promoting writing growth in school 

age children. The investigation identifies common characteristics among 

conferences as well as delineates the unique strengths, weaknesses, and 

future plans of individual conference sites. In addition to providing general 

demographic data, this study delineates the key contributors' role in creating 

and implementing young writers' conferences. 

Research Questions 

In order to fulfill the stated purposes, the following research questions were 

addressed. 

1. How are young writers' conferences created and 

implemented in school districts in the state of Texas? 

2. What population is served in conferences in school districts in 

Texas? 

3. What is the purpose of writing conferences in the state of Texas? 

4. What are common characteristics of conferences in the state of 

Texas? 

5. What activities take place that are related to the conference? 

6. What is the unique contribution of conferences that is unavailable 

through any other means? 

7. What are future plans for conferences in the state of Texas? 

8. What is the perceived value of conferences to school district 



personnel? 

9. Who are the primary contributors of conferences? 

Significance of the Study 

The literature validates the capacity of writing to develop and reflect 

valued intellectual, personal, and cultural development. Writing has long been 

utilized as a valued medium through which to construct and disseminate ideas 

and information reflective of the individual, her culture, and society as 

evidenced by the availability of millions of written products. Writing literacy has 

long been valued as a building block in American education or as one of the 

"Three R's", included in curriculum goals and objectives throughout American 

educational institutions. According to Heller (1990), "In the vast majority of 

policy and research circles in the United States, literacy continues to be 

examined as a functional commodity, its skills and content listed, categorized, 

measured. As such, literacy is viewed primarily as a tool which provides 

access to the mainstream work force; a tool which enables American citizens 

to contribute to the American ideal of economic and scientific superiority." ( p. 

416). Lapointe (1980) notes that over 60% of America's salaried workers 

generate written material on a regular basis, (cited in NAEP, 1980). 

Currently, there is insufficient information to determine the value of young 

writers conferences as perceived by district administrators in promoting writing 

development in school aged children. The fact that little is known about a 

program which serves thousands of young people between the ages of 

kindergarten through twelfth grade annually throughout the state necessitates 

investigation. This investigation can assist policy makers in their decisions to 

create new programs or assist them in their decisions to alter or discontinue 



ineffective programs. Information obtained from the study can assist 

conference participants in program planning, implementation, and evaluation. 

The study can also serve to help educators, parents, and citizens become 

more knowledgeable of the services provided to young writers through such 

programs as young writers' conferences. 

Definition of Terms 

Writing Process: The writing process as identified by Murray (1972), refers to 

the stages most writers pass through while composing, (cited in Graves, 

1984). From the work of Flowers & Hayes (1981) and Emig (1971), educators 

commonly delineate this recursive and interactive process to include 

prewriting, drafting, revising, and publishing. 

Prewriting: brainstorming ideas, choosing a topic, developing a 

plan 

Drafting: writing rough ideas, (without regard for neatness or 

mechanics) 

Revising: making changes in the initial draft: surface, lexical, 

phrase, clause, sentence, multi-sentence, and textual levels 

Publishing: informal or formal sharing of finished pieces with a 

real audience(s). (Burns, Roe, & Ross,1992; Beach & Bridwell, 1984). 

Recursive: The writer's tendency to move back to what has been written and 

forward to what has not is referred to as a recursive process. "The writer 

moves from high-level plans to the transcription of words and back to higher-

level planning, rereading what has been written, reconstructing plans already 
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made, making new plans, generating new data, or performing editing of some 

kind..." (Hillocks, 1986, p. 60). 

Higher Order Thinking: Resnick (1987) characterizes higher order thinking and 

writing as its enabler as follows: 

Higher order thinking involves a cluster of elaborate mental 

activities requiring nuanced judgment and analysis of complex 

situations according to multiple criteria. Higher order thinking is 

effortful and depends on self-regulation. The path of action or 

correct answers are not fully specified in advance. The thinker's task is 

to construct meaning and impose structure on situations rather than to 

expect to find them already apparent, (p. 44). 

Its [writing's] potential role as a cultivator and an enabler of higher order 

thinking is very great, especially if we consider writing as an occasion to 

think through arguments and to master forms of reason and persuasion 

that are valued in various disciplines, (p. 38) . 

Assumptions 

It is assumed that the subjects of the study were: 

1. Knowledgeable about young writers' conferences held in 

their district 

2. Able to describe accurately the primary characteristics of the 

program. 

Limitations 

This study addressed school districts with enrollments of 5,000 students or 

greater and, therefore, the results may not be generalizable to districts with 



populations of less than 5,000 students. In addition, this study gathered data 

from districts that offer young writers' conferences and, therefore, the findings 

may not be generalized to schools that independently sponsor a conference 

within a district. 



CHAPTER 

REVIEW OF LITERATURE 

The Study of Language in Transition 

Key people and events during the 60's and 70's were part of what is 

sometimes referred to as "writing across the curriculum" and "writing as a 

process movements." The language experience approach (LEA) initiated 

during the late 1930's and early 1940's and the whole language philosophy of 

the mid 1980's were also significant developments which have continued to 

contribute to our understanding and appreciation of the process of composing. 

Much of what we have learned is changing the way we approach writing 

instruction and the study of English in America's schools. 

The Writing Research Unit of the Schools Council Project on Written 

Language (1965-1971) in London is associated with haven given "writing 

across the curriculum" both its name and its major theoretical principles . 

(Martin, 1976). Thus "writing serves various functions and that in a particular 

academic context, writing can most completely fulfill its learning function." 

(Britton, J., 1975, p.226) Emig (1977), drawing on the work of psycholinguistics 

and developmental psychologists, in her influential work Writing as a Mode of 

Learning suggests that writing promotes higher cognitive functions, especially 

analysis. The idea that writing has heuristic potential has helped to justify the 

10 



11 

incorporation of writing in content courses as a tool for learning. In another 

influential study, Emig's work, The Composing Process of Twelfth Graders 

(1971), helped focus research on the process of writing where previous 

attention had focused on the writing product, (cited in Gomez, 1988). Based on 

Emig's work, researchers have challenged the traditional assumption that 

writers proceed in linear steps as they write: picking a topic, narrowing the 

topic, writing an outline, fleshing out the outline, editing, proofreading, etc. 

(Beach & Bridwell, 1984, p. 2,4,5,12). Rather, it is suggested that writing is 

recursive and interactive in nature. The writer's tendency to move back to what 

has been written and forward to what has not is referred to as a recursive 

process. (Hillocks ,1986). Flowers & Hayes (1981) suggest, "...thought in 

writing moves in a series of non-linear jumps from one problem and procedure 

to another. We frequently talk of writing as if it were a series of independent 

temporally bounded actions (e.g., pre-writing, writing, rewriting). It is more 

accurate to see it as a hierarchical set of subproblems arranged under a goal 

or set of goals. The process then is an interactive one." (p. 460) 

In their work with student writers and experienced writers, researchers 

have advanced the ideas that effective writers consider their audience and that 

writing is a discovery process. Sommers notes, while "student writers 

constantly struggle to bring their essays into congruence with a predefined 

meaning... experienced writers seek to discover (to create) meaning in the 

engagement with their writing." Experienced writers approach the task "more 

like a seed than a line." She suggests that good writing disturbs or creates 

dissonance (incongruities between intention and execution). (1980, p. 386) 

Based on the work of Emig, Piaget, and Vygotsky, Flowers (1979) differentiates 

between writing for oneself (writer-based prose) and writing to communicate to 
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a reader (reader-based prose) in composing. According to Flowers, "good" 

writing is the result of cognitively transforming writer-based prose into reader-

based prose. Dixon has suggested that traditional models have ignored the 

fundamental aim of language which is to promote interaction between people. 

In the first example, English is taught to develop skills in language usage. A 

second approach, or heritage model, stresses perpetuating and disseminating 

culture through adult literature. According to Dixon (1967), the two models 

ignore the discoveries made in the process of talking and writing from 

experience. 

Researchers Emig (1971), Pianko (1979), Stallard (1974), Perl (1979), 

and Matsuhashi (1981) have identified and studied other aspects of writing 

behavior including: prewriting behavior, activity of writers during pauses, and 

rate of writing. Hull (1989) surmises that over the past 15 years, we are 

beginning to realize that writing is embedded in a context, or is socially 

constructed, and that through writing, students are initiates to new discourse 

communities, (cited in Resnick & Klopfer, 1989). 

Prior to the late 60's it may have been assumed that if a writer was 

knowledgeable of the structure of the language and the abstract terms for 

describing it, would result in the construction of grammatically "correct" writing. 

(Beach & Bridwell, 1984). Based on the work of Braddock, Lloyd-Jones, Schoer 

(1963), and others, Hillocks (1986) stated, "The study of traditional school 

grammar (i.e., the definition of parts of speech, the parsing of sentences, etc.) 

has no effect on raising the quality of student writing...Taught in certain ways, 

grammar and mechanics instruction has a deleterious effect on student 

writing." (p. 248). Hillocks suggests, "If formal grammatical knowledge 
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is used at all, it is probably used at the level of editing or proofreading, levels 

that can exercise little or no control over purpose, plans, content, and style." 

(p.76). According to Calkins (1980) language mechanics taught through daily 

drills and workbook exercises or in isolation is less effective than when 

children invent and use punctuation for their own purposes. "When children 

ask questions and raise dilemmas, skills are learned in context." (p. 568). 

From the work of Sager (1973), Clifford (1978,1981), Farrell (1977), 

Rosen (1974), Wright (1976), Kemp (1979), and others, Hillocks (1986) 

contends that scales, criteria, and specific questions may assist students in 

judging and revising compositions and may give students greater control over 

discourse quality. Beach & Bridwell (1984) have identified seven levels at 

which revisions in writing occur: at surface, lexical, phrase, clause, sentence, 

multi-sentence, and textual levels. 

Researchers Graves (1978-80), Perl (1981-83), and Calkins (1983) and 

others have emphasized the importance of such classroom practices as 

having students retain control over their own writing, including choice of writing 

topics. Also stressed is the importance of providing opportunities for students 

to receive feedback on their writing from others, including publication of 

students' work. Most importantly, we are reminded, teachers should be writing 

themselves. (Goldberg, 1984; Gray, 1973). 

Published reports of student achievement during the 70's and 80's 

fueled public concern that schools have not given adequate attention to writing 

and reading. According to the commission of the National Council of Teachers 

of English the call for "back-to-basics" or more rigorous rote and drills on 

isolated skills during the 1970's is based on public and policy makers' 

perception that the primary purpose for studying the English language is to 
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recognize words on a page and to use "correct" forms in writing and speaking. 

This view of language, according to the commissioners, has retarded 

classroom application of new knowledge from research, and has weakened 

teacher education and staff development efforts. (Auten, 1981). Graves notes 

that although the National Institute of Education studied reading prior to 1979, 

the United States government had not spent any money to study or research 

writing, (cited in Routman, 1995). 

In 1974, the Educational Testing Service reported a twelve year-long 

decline in students' verbal Scholastic Aptitude Test scores. Reports of the 

National Assessment of Educational Progress (NAEP) and the Department of 

Health, Education and Welfare have indicated a deterioration in the writing 

performance of 13- and 17-year olds since 1969 and a steady erosion of 

reading skills among American students since 1965. (Sheils,1975). NAEP 

reported that the majority of our 17 year olds could not write an adequate 

descriptive or explanatory paper. In addition, the report noted that only 15.2 % 

of 17 year olds, 20.3% of 13 year olds, and 15.6% of 9 year olds were able to 

write a persuasive paper that was rated competent or better. The report 

indicates that 13 year olds nor 17 year olds have received inadequate direct 

instruction in writing, oral and written feedback on writing, or encouragement to 

write several drafts of papers by teachers. (NAEP, 1980). 

Results of The National Study of Secondary School Writing (1979-1980) 

suggest that high school students produced a paper of at least a paragraph in 

length during only three percent of observed class time. Researchers 

Applebee, Lehr, and Auten (1981) noted that the purpose of requiring longer 

papers was to test knowledge. In addition, "The major vehicle for writing 

instruction in all subject areas was the teacher's comments on and corrections 
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of completed works. Errors in mechanics were the most frequent focus of 

responses; comments concerning ideas were the least frequently reported." 

According to the authors, "For the most part teachers took over all of the 

difficulties inherent in using language appropriate to a subject area- including 

much of the specialized vocabulary and rules of procedure embedded in the 

text-leaving students only the task of mechanically "slotting in" missing 

information." (Applebee, Lehr, and Auten, 1981, p. 81) 

Goodlad's (1984) observations of more than 1,000 classrooms led to 

similar conclusions regarding classroom practice. In his workt A Place Called 

School: Prospects for the Future, he concludes that students essentially worked 

and achieved alone. Commercially published workbooks and worksheets 

were often a part of daily instruction and were used by many teachers to mark 

pupil progress and achievement. The materials directed students to copy the 

sentence, circle each verb, combine two sentences into one, or add 

punctuation. There was little indication that teachers gave tests involving 

paragraphs or essays. According to Goodlad, the teachers were observed 

mostly engaged in either frontal teaching, monitoring students, seat-work, or 

conducting quizzes. Texts in use included: New Phonics, Reading Skills, 

Patterns of Language, Basic Spelling Workbook, Creative Growth With 

handwriting, Writing Oral Language, Sounds of Language, Progress in English, 

Spelling and Writing Patterns. What the schools were apparently not doing, 

Goodlad reports, was developing students' intellectual development or 

developing students' abilities to think rationally, to use, evaluate, and 

accumulate knowledge, and to desire further learning. Goodlad states, "Only 

rarely did we find evidence to suggest instruction likely to go much beyond 

mere possession of information to a level of understanding its 
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implications and either applying it or exploring its possible applications. Nor 

did we see activities likely to arouse students' curiosity or to involve them in 

seeking solutions to some problem not already laid bare by teacher or 

textbook." (p. 236). 

The 1983 directive of the National Commission on Excellence in 

Education, A Nation at Risk: The Imperative For Educational Reform 

addressed what appeared to be the widespread public concern that some 23 

million American adults were functionally illiterate. Results from The Writing 

Report Card, 1984-1988, and from the Nation's Report Card, indicate that 

minimal writing performance continued through 1988. The authors state that 

the majority of high school students wrote less than adequate responses to 

five of the six writing tasks assessed. "Further, the extent to which students at 

all grade levels value writing, use it in their own lives, and engage in writing 

process activities remains quite limited." (Applebee, Langer, Mullis, & Jenkins, 

1990, p. 8). 

Applebee states, "Much of the problem...stems from our failure to give 

writing a recognized place in the curriculum. Students simply are not asked to 

write often enough. When they do write, they receive little helpful instruction." 

(cited in Wallace, Ed., 1982, p. 59). Sheils (1975) notes, "Overcrowded 

classrooms and increased workloads have lead many teachers to give up 

assigning essays and to rely, instead, on short-answer exercises that are 

easier to mark. As a result many students, now graduate from high school 

without ever having had any real practice in writing." (p. 60). 

Traditionally, writing has been assigned by teachers. When writing is 

assigned, it is assumed that the student already possess the skills needed to 

complete the assignment. The assignment is often unrelated to classroom 
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learning experiences or is irrelevant to the student. Expectations regarding the 

assignment is usually unclear, or no criteria are given to guide the students in 

their work. The student is expected to work on the project alone. If the 

audience is defined, it is generally limited to the teacher. When writing is 

assigned, the student may perceive that the primary purpose of the assignment 

is to receive a grade. The student turns in a paper that is typically her only draft. 

The paper is then graded by the teacher who makes negative comments on the 

paper, usually in reference to errors in mechanics. When writing is assigned, 

there is usually not an attempt by teachers to discuss the student's writing. 

There is usually no attempt to help a student become conscious of her writing 

process or progress over time. Samples of the student's writing is generally 

not collected over time. 

According to Squire (1987), the essential goal of a K-12 program in 

writing is "to develop competent thinkers and knowledgeable citizens who 

understand how language is used in every important field of endeavor... And 

so it is in every discipline. A school program that limits a child's growth in 

writing is limiting his growth in thinking and in his understanding of all 

subjects." (Introduction). According to Resnick (1987) higher order thinking 

is effortful, requiring of the individual self regulation, nuanced judgment and 

analysis of complex situations according to multiple criteria. It is expected that 

the path of action or correct answers are not fully specified in advance, and that 

it is the thinker's task to construct meaning and impose structure on the 

situation. Resnick states, "Its [writing's] potential role as a cultivator and an 

enabler of higher order thinking is very great, especially if we consider writing 

as an occasion to think through arguments and to master forms of reason and 

persuasion that are valued in various disciplines." (1987, p. 38). 
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The literature has suggested that students benefit from opportunities to 

write that requires them to take the piece from pre-writing to publishing stages. 

Process writing often requires the writer to make decisions with regards to 

locating, paraphrasing, and storing information or the writer may be required to 

synthesize, organize, elaborate, and substantiate discourse. (Glatthorn, 1987) 

Both the whole language philosophy and language experience approach 

have contributed to our understanding and appreciation of the process of 

composing. Whole language theory, based on the writings of Rosenblatt 

(1978) and of Dewey and Bentley (1949), was expanded by Newman, 1985, 

Goodman, 1986, Cambourne, 1988, and Edelsky, Altwerger, & Glores, 1991. 

Whole language advocates promote the idea that children should write for 

personal or authentic reasons and that topics for writing should be chosen by 

the writer. This philosophy encourages teachers to expose students to a broad 

variety of potential writing genres so that a students' options and modes of 

authorship is expanded. The language experience approach (LEA) initiated 

during the late 1930's and early 1940's is a major element of the whole 

language philosophy. The LEA, encourages teachers to create personalized 

reading materials and promote curiosity about print by capitalizing on children's 

strengths. Teachers utilizing this approach guide students in collecting words 

and composing stories based on their oral language and experiences. 

(Reutzel & Cooter, 1996). 

Educators attempting to put into practice what has been learned about 

writing are transforming the way children learn to write and write to learn in 

classrooms across the country. Whole language and writing process 

advocates encourage integration of writing with the other language arts such 

as reading, writing, listening, thinking and speaking and use of writing as a 
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fundamental tool in all of the curriculum areas such as math, social studies, 

science. Young writers are learning the language of authoring through 

participation in a variety of activities such as literature response groups, 

reading/writing workshops, dialogue journal writing, oral re-telling, discussion 

webs, and dramatics. (Burns, Roe, & Ross, 1992) Students' written 

responses to literature encourages students to reflect on insights gained from 

reading, encourages students to reflect on processes they used during 

reading, helps students develop insights into how authors write, helping 

students become better readers and writers. (Reutzel, Cooter, 1996). As 

young writers take their writing pieces from pre-writing through the publishing 

stages, they frequently need guidance to make important decisions about 

writing conventions and techniques and that will help them effectively address 

topic, audience, form, intent, style, and organization. They also benefit from 

opportunities to discover and explore the broad range of possibilities that are 

available to them as writers. According to Calkins(1980) and Graves (1980), 

skills need to be learned in context or should address the child's question or 

need. Young writers, the authors maintain, especially need to be given time to 

run into their own problems and ask their own questions. 

Computerized word processing software currently assists many young 

writers during all stages of the writing process. It has been suggested that 

such programs are helping to motivate students to write greater amounts of 

text, to edit more carefully, to use a greater variety of revision strategies, and to 

feel more confident about their writing. (Balajthy, 1989; Moore, Moore, 

Cunningham, & Cunningham, 1994). Computer software is now available 

which allows students to produce newsletters, cards, posters, comic-books, 

reports, stories and much more. Mac Write is a word processing program 
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recommended for use with all grade levels. Bank Street Writer is a word 

processing program appropriate for grades three and older. Students create 

their own plays with Author! Author! software which assists students with 

brainstorming and drafting as they write about their own experiences. (Reutzel 

& Cooter, 1996). 

Students can be encouraged to recognize, appreciate, and celebrate the 

progress they have made in learning to write. The collection and placement of 

students' writing in a writing portfolio becomes a record of students' writing 

efforts and progress in writing over time. 

Schools are encouraging students to share or publish their writing with 

audiences outside their classroom, school district, or community. School 

newspapers, magazines, anthologies, and year books are forums that provide 

young writers with a real audience and are mediums by which the school's 

image in the community can be improved. Students can also be encouraged to 

participate in state, regional, and national writing contests. (Applebee,cited in 

Wallace, 1982). 

Lose (1988) suggests the need for schools to "provide students with 

opportunities to receive advice and encouragement from professional writers 

through such programs as writers-in-the-schools, young writers conferences, 

and visiting authors." (p. 132). Participation in activities with professional 

writers can show students that writing has a valued place in the adult world. 

Students can learn to understand and appreciate a variety of literature. They 

can also learn about techniques of writers in the fields of journalism, 

publishing, advertising, and the media. With emphasis on "good writing" rather 

than "the best writers," a writers' conference can recognize and encourage 

more students. (Applebee, cited in Wallace, 1982, p. 64, 65). Over the past 
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thirty years, programs such as the Poets-in-the-School program, the National 

Writing Project, and young writers' conferences have emerged to serve the 

writing needs of young writers and educators. 

Poets-in-the-Schools Program 

A pilot program of the Poets-in-the-Schools Program (also know as 

Artists-in-the-Schools) was initiated in 1966 in five urban communities by 

Leonard Randolph of the National Endowment for the Arts. This effort involved 

thirty poets. By 1974, the program was serving fifty states and involved over a 

thousand writers. (True, 1976; True, 1975) "By the end of the 1975 school 

year, more than 5000 schools, 46,000 teachers, and 1,200,000 students had 

participated in the program, and over 2000 poets, dancers, musicians, 

painters, and other artists had performed and taught in school classrooms." 

(Sewalk-Karcher ,1979, p. 295). The length and format of the programs has 

varied greatly from state to state and from school to school. The poet's visit 

may last one day, an entire week, a semester or an entire school year. (True, 

1975; Taylor, 1980). True explains that young people participating in the 

program learn how verse is written from published poets. The poet reads and 

discusses his own work, the work of contemporary poets, and the work his 

students have produced. The poet may work with students one-to-one in 

discussions and conferences, through informal group readings and/or in 

special sessions in the library or homeroom. Poets communicate through 

poetry their special view of the world by helping students discover the poetry in 

themselves and helping students enjoy the writing of others. (True, 1975; True, 

1976). Kathleen Sewalk-Karcher (1979), poet, observes, "Truthfully it is 

probably the first time in the history of education and history of arts that so 



22 

much money and so many living artists are being combined to work in and with 

community schools in order to bring a heightened sense of artistic perception 

and awareness to our culture. So it is not surprising that we are now facing 

immediate problems concerning how we integrate the experience of language 

arts, the training of teachers, and the work of writers who are creating 

contemporary literature." (p. 299). Directors of Artists in the Schools programs 

are generally located at the State Council on the Arts and Humanities at state 

capitals and may be supported by funds from state and federal governments, 

supplemental or matching funds between the state arts council and the school 

or school district, or may be funded by local and/or private foundations and 

clubs. (True, 1975; True, 1976; Sewalk-Karcher, 1979). 

Beginning in 1970, the Connecticut Commission on the Arts sponsored 

programs such as the Visiting Artists Program and the Poets -in -the- Colleges 

Program, partially funded through the National Endowment for the Arts. 

(Shapiro, cited in Western States Arts Foundation, 1976). Shapiro states, "Our 

school programs are more concerned with the development of sensitivities 

than with the development of skills. We believe that all kids can profit from 

experiences that heighten their sense of themselves and their world. The 

essence of the process is the exploration of the senses through artistic media 

and the guidance of practicing artists." (p. 13). Findings from a study of the 

Artist-in-Schools (AIS) program by the Western States Arts Foundation, 

involving ten western states, include the following : 

Artists (76%) and poets (88%) reported shifts in student interest from 

"product" toward "process" oriented activity. 

Administrators (69%) and teachers (56%) reported increases in 

students' seeking of artistically related activities and increases in the 
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circulation of library materials. 

Teachers and administrators (93%) and artists and poets (100%) 

believed that the Artists-in- Schools program has fostered creativity 

among students. 

More teachers (59%) than administrators (44%) believed that creativity 

is "necessary for educational growth." 

A majority of the teachers respondents indicated that they had learned at 

least "some" techniques from the artist or poet. (pp. 5-24). 

The Connecticut Commission on the arts also initiated the Poets-in-the-

Colleges program in 1971-72. The commission's primary goal for the Poets-

in-the-Colleges projects "was to encourage student-teachers to arrive at new 

attitudes in the teaching of writing and literature in public schools. Through 

workshops at the colleges and practice teaching in secondary schools, 

student-teachers were supposed to be helped by the poets to explore new 

ways of motivating children to write and think creatively." (Shapiro, cited in 

Western States Arts Foundation, 1976, p. 98). 

The National Writing Project 

Myers (1985) states, "it appears that public attention to the "decline" in 

higher order skills resulted in part from the nation's effort to shift its definition of 

minimum literacy from literal comprehension to problem solving and 

interpretation, explanation and analysis- all requiring a new emphasis on 

writing...By being the first national effort to focus on improvement of writing 

instruction, the National Writing Project became a key institution in the nation's 

effort to define a new level of minimum literacy." (p. 33). Since the National 

Writing Project (NWP) was founded in 1973 by James Gray as the Bay Area 
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Writing Project, NWP has become a network of 166 sites in 46 states and six 

foreign nations. (Gomez, 1988). Gray states that the major reason for starting 

the project is "to counter the historical neglect of writing in the nation's schools. 

Teachers were not trained to teach writing, little writing was going on in most 

schools, and teachers were unaware of the uses of writing as learning." (cited 

in Gomez, 1988, p. 29, 30). Each of the training sites involves at least one 

institution of higher education and one school district and it is through this 

partnership that NWP trains, teachers to become "teachers of teachers." 

(Capper & Bagenstos, 1987; Goldberg, 1984). Gray notes, "the best teacher of 

another teacher is a successful and informed classroom teacher, someone 

who can demonstrate to other teachers specific practices and approaches that 

have proven effective in real classrooms with real students." (cited in Gomez, 

1988, p. 35). 

Myers (1985) states, "In addition to introducing to thousands of schools 

the importance of writing across the curriculum, the National Writing Project 

has introduced many teachers to a body of scholarship and research largely 

ignored in university English departments, schools of education, and other 

programs where writing teachers were often educated." (p. 33). Gray has 

resisted writing a philosophy of writing or providing a fixed set of objectives for 

the program (Goldberg, 1984) stating, "teaching is an art form and effective 

teachers are successful in so many different ways, and the writing project is 

open to all of these successful practices. As important as writing as process is 

to reform in the teaching of writing, the national Writing Project will always be 

open to good practice that produces good writing whatever that practice might 

be." (Gomez, 1988, p. 31 ) 
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Young Writers' Conferences 

For more than a decade, young writers' conferences or young writers' 

workshops have emerged to serve young people in kindergarten through 

twelfth grade. Annual writing conferences may be supported by libraries, 

school districts, regional cooperatives, universities, community organizations, 

and/or combinations of these groups. 

During a four day workshop at the Vigo County Public Library in Terre 

Haute, Indiana, 1,200 third grade students (in groups of 200) spent two hours 

with a renowned author. Prior to the workshop, reading teachers and librarians 

read books and/or play tapes from the guest author's works. Each student also 

attended two mini sessions which focused on a type of writing skill and was 

led by school district educators and representatives of a text book company. 

The county wide conference was a cooperative venture between the Vigo 

County School Corporation and the Vigo County Public Library. The conference 

was designed to motivate students to become Olympic champions in writing." 

(Vaughn & Babcock ,1985,). 

A collaborative effort between Central College, the Department of Public 

Instruction, Heartland Area Education Agency, and businesses in Pella Iowa 

resulted in two-day young writers' conference provided for Area X1 elementary 

and secondary students in 1985-1987. Each participant submitted a sample of 

their writing for editing and publication to the State Department of Public 

Instruction and Heartland Area Education Agency. Many teachers and parents 

also attended the conference. "The conference was held to honor student 

writers; provide an opportunity for them to share their writing with peers; and to 

introduce them to authors, illustrators, cartoonists and other types of 

communicators." (Learning Resource Center, 1986). 
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In 1987, students from five schools in Rochester, New York met with an 

author at a Rochester Public Library. Two criteria allowed students to 

participate: if they had won an essay contest concerning the guest author's 

significance as an American writer that was held through their English and 

social studies classes, or if they had been selected by their schools' social 

studies directors to attend. Students asked the author questions about his 

writing, his childhood, and his life experiences. (Staff, 1997). 

For eight years, the Boston Public Library has financed a four-day 

summer creative writing workshop for youth ages fourteen to eighteen. 

According to Rome (1992), registration was on a first-come, first-serve basis 

and was limited to fifteen or twenty participants. Participants met for two hours 

per day to work on their own writing with the guidance of a published young 

adult author. (1992). 

A three day workshop was held in July for 12-15 year olds at the New 

Hanover County Library System in Willington, North Carolina. Guest authors 

have included a free lance writer, an illustrator, and a journalist. Taylor and 

Miles (1989) state, "We weren't as interested in "teaching" as in helping them 

develop self-discipline as well as reading and research skills, so we designed 

writing exercises that were as close to "fun" as we could make them." (p. 87). 

One hundred students in grades 7-12, representing six rural public 

school districts and one city parochial school, attend the Exemplary Writers' 

Workshop held at Wittenberg University in Springfield, Ohio. Students 

interacted with professionals and higher education faculty who have expertise 

in the fields of publishing, journalism, and writing in various genres. Although 

the first workshop was funded by a private foundation grant, subsequent 

workshops have been funded by participating school districts. When student 
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writing is utilized to select conference participants, these works are submitted 

for publication in the project's literary magazine. Student selection is also 

determined by teacher recommendation. According to Knutson, a purpose of 

the workshop is to recognize the writing products of secondary students. 

(Knutson, 1990). 

According to Donoho (1993), beginning in 1990, the Northwest Arkansas 

Education service Cooperative in Springdale, Arkansas has sponsored a 

writers' conferences for secondary students attending schools in eighteen 

school districts. A secondary school may send three students and one teacher 

to the conference. Guest Author's fees are paid by conference registration fees 

and by the Northwest Arkansas Education Service Cooperative. The number of 

students and teachers attending the workshop has increased each year: from 

96 attending in 1990, to 143 attending in 1991, and 146 attending in 1992. In 

the second year, topics for mini-sessions included Newspaper Journalism, 

Editorial Cartooning, Write a Story-Publish a Book, Technical Writing, and 

Contemporary Poetry. Books were available for purchase and autographing 

during the third conference. Student participation in the conference is 

commonly determined by a committee who evaluates students' works. 

Donoho states, "The intent of the writers' conference is to offer secondary 

students the opportunity to interact with their peers under the guidance of 

published writers and illustrators during mini-sessions at a location other than 

a school setting." (p. 13). 

Programs for Young Writers in Texas 

Programs for young writers in Texas include the city-wide Writers' in the 

Schools Program (WITS) of Houston, the state-wide Rising Star Project, and 
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young writers conferences or workshops held by independent school districts. 

These programs typically provide young writers with the opportunity to interact 

with published authors. 

Writers in the Schools 

Initiated eleven years ago by Phillip Lopate and by Dr. Marvin Hoffman, 

Writers In The Schools (WITS) has served over 45,000 students kindergarten 

through twelfth grades and teachers in more that 250 schools in the Houston 

area in Texas. WITS was founded to introduce new approaches to teaching 

writing in schools by drawing upon the rich pool of writing talent at the university 

and in the general community. The program has expanded from twenty-eight 

week residencies to year long residencies, involving more than 70 writers. 

Resident writers from the University of Houston's Creative Writing Program 

and the city's literary community work in the inner-city and in suburban public 

and private schools. The WITS program has placed a writer(s)-in-residence at 

an art museum with inner-city students, at a juvenile probation department with 

incarcerated youth, and at a cancer center with cancer patients. A culminating 

event of the year-long residency program is the Young Writers Reading series 

held in May. Selected young people from over sixty schools attend the 

gathering to read their poems and stories to an audience of parents, friends, 

teachers, and writers. Anthologies of the students' work is published and 

distributed city-wide. Other programs include school-wide writing cultures, 

created in 1993 in several Houston inner-city campuses to provide 

collaborative activities for students, teachers, parents and community artists 

and the Summer Creative Writing Workshop, designed for young people in 

kindergarten through eighth grade and is led by writer-teacher teams. The 
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Summer Writing Program, workshops, and in-service training are available for 

interested teachers, administrators and parents. Jones (1993), executive 

director of the WITS, states, "In order for students to improve their writing, they 

must first come to enjoy it. Our work is based on the belief that playfulness lies 

at the heart of all creative work. Given free rein, students use their imaginations 

to investigate themselves and the world around them. As adventurers in 

language, they come to discover that writing is power." (cited in Jones and 

Reagler, viii). 

Rising Star Writing Conference 

The Rising Star Writing Conference was first held in 1992-93 in Austin, 

Texas at the University of Texas. Five hundred fifty participants attended the 

1992-93 conference, which increased to 1,160 in attendance at the 1993-94 

conference. Elementary students who send entries to the statewide 

publication "Rising Star, Young Texsan Tales" are invited to attend the Rising 

Star Young Writers' Conference in Austin along with their teachers and parents. 

Conference activities include workshops with Texas children's authors, 

autograph party with authors, and a reception honoring student writers and 

artists. Elzinga, project director, suggests that meeting a real author and 

having the author share his work is what students enjoy most from attending 

the conference. Information obtainable from the Rising Star Handbook 

includes suggestions to teachers for year-long writing involvement by students, 

guidelines for evaluating narrative writing, information for publishing a campus 

writing magazine and sponsoring a campus awards ceremony, and materials 

for local and state writing contests. (Elzinga, 1994). 



CHAPTER III 

PROCEDURES FOR DATA COLLECTION 

Population 

The Texas School Directory (1993-94) was utilized to identify Texas 

school districts with a population of 5,000 or greater. One hundred thirty one 

districts were identified. A survey instrument was developed and mailed to the 

appropriate administrative officer (administrative liaison ) of each of the school 

districts that requested information regarding their sponsorship of young 

writers' conferences. One hundred percent of the school districts surveyed 

responded either by returning the survey, and/or by responding to a telephone 

interview. Data was collected from the ten school districts that were offering 

young writers' conferences. The information was then analyzed, tabulated, and 

discussed. 

Instrumentation 

A review of literature did not identify an instrument which would answer 

the research questions; therefore, an instrument was developed by the 

researcher. A four-member jury panel, chosen for their expertise in language 

literacy and knowledge and/or experience with young writers, evaluated the 

instrument for face validity. Jurors included a teacher, administrator, language 

arts coordinator, and editor and each were involved in publishing the work of 

young writers and/or participating in young writers' conferences. The purpose 
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of the survey was explained to each member. Each juror received a copy of the 

survey and was invited to make suggestions to improve the clarity and/or 

effectiveness of the instrument. Responses by the four juror members were 

reviewed and the appropriate modifications were made. Based on jury 

members' responses, the research instrument was finalized. The survey 

instrument was organized in three parts: (1) administration of young writers' 

conferences, (2) perceptions of the value of districts' participation in young 

writers' conferences, and (3) future plans and recommendations. The 

following demographic data was collected in part one from each conference 

site: estimated years the program was offered, grades represented at each 

workshop, estimated number of participants at the most recent workshop, 

targeted student population, number of schools served, how student 

participants are selected, how the program is financed, whether or not written 

evaluations are conducted, weaknesses of the workshop, and extent of the 

involvement in the creation and implementation of the workshop. Part two of 

the survey requested information regarding the perceptions of district 

administrators with regard to the value of conferences for young writers, which 

age groups seem to benefit most from the workshop, identification of the three 

primary goals of the workshop, what unique service the workshop provides to 

young writers not obtainable through any other means, and perceptions with 

regards to past trends in writing instruction. Section three asked respondents 

to describe plans for future workshops, list recommendations for others 

planning or implementing Young Writers' Workshops, and to discuss how the 

workshop impacts the district before and after the workshop. 

Data Collection 

One hundred thirty one districts responded by returning the survey 
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instrument or by responding to a telephone survey. Administrators from ten 

districts indicated that they provided young writers' conferences for their 

students and completed the survey. Demographic data, information regarding 

conference purposes, limitations, future plans and recommendations were 

collected, analyzed, tabulated, and discussed as appropriate. 



CHAPTER IV 

PRESENTATION AND ANALYSIS OF DATA 

Part 1: Administration of Young Writers' Workshops 

The data represented in Figure 1 below indicates the number of years 

the districts in the sample have offered young writers' conferences. 

Figure 1 

ESTIMATED YEARS CONFERENCE OFFERED 1985-95 

CO 
DC > 
LL 
O 

D E F 

DISTRICTS 

The earliest conference in this sample was held in 1985. Each of the 

nine districts that responded have held conferences for a minimum of two 

years. District A has held conferences for three years. Districts C, E, I, and J 
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have held conferences for the past five years. Districts B and D have held 

conferences for the past eight years. District G has held conferences for the 

past ten years. 

The data represented in Figure 2 indicates the grade levels participating 

in young writers' conferences in each of the districts in the sample. 

Figure 2 

GRADE LEVELS REPRESENTED AT LATEST CONFERENCE 

DISTRICT 
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GRADE LEVELS 

All of the districts surveyed allowed children in grades three, four, and five to 

attended conferences. Kindergarten children participated in conferences in six 

of the districts surveyed. Sixth and second grade children were allowed to 

participate in eight of the districts of the sample. Seven districts offered 

conferences for first grade children. Seventh and eighth grade children 

participated in six of the districts surveyed. Two districts offered conferences 

for young people in grades nine, ten, eleven and twelve. The majority of the 
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students participating in conferences in the districts surveyed were students in 

grades kindergarten through eighth grades. 

The estimated number of participants at the most recent conference 

when all ten districts are combined are as follows: 

Students: 8,710 Authors: 29 Parents: 1,325 

Teachers: 441 Administrators: 40 

A combined total, for the ten districts, of 10,545 students, authors, 

teachers, administrators, and parents participated in a young writers' 

conference during 1995. A response from nine districts indicates that a total of 

112 schools participated in conferences. A minimum of three schools 

participated from each district. The largest number of schools participating in 

any particular district was 37 schools. 

Nine school districts reported that they served all students in the 

conference. One school district reported serving "talented young writers" only. 

One district reported that all students from participating schools attend the 

conference. Otherwise, students in other districts volunteer to attend, 

participate in writing contests, or are selected by their English teacher, a 

reading teacher, special program teacher, or special committee. 

Fifty percent of the percent of the districts responded with "unknown." to 

the question, "Which age group(s) have the greatest number of absences on 

the day of the workshop?" Fifty percent of the districts who served seventh and 

eighth graders reported that their greatest absences number of absences 

occurred in these grades. The two districts serving eleventh and twelfth 

graders reported that eleventh and twelfth graders were more likely to be 

absent on the day of the workshop than any other grade served. 



36 

Young writer's conferences are reported to be financed in the following 

ways: school district, Parent Teacher Association, Reading Council, 

registration fees, individual school campuses, grants, books sales, and gifts 

from individuals, groups and/or business. 

Sixty percent of the districts report that they conduct written evaluations. 

Forty percent report that they do not conduct written evaluations. The following 

questions serve as one district's evaluation of their young writers' workshop: 

1. What were the most effective features of the workshop? 

2. How could the workshop be improved? 

3. Who was the author you worked with? Comment on the presentation. 

4. For those of you who attended the special sessions, please 

comment. 

5. Were you adequately informed about your responsibilities? 

6. Did you attend the reception? 

If so, comment on the reception. 

7. Would you be willing to participate next year? 

If so, please complete (name and school) 

8. Make any additional comments below. List authors who would be 

good creative writing instructors for future workshops. 

When asked to indicate weaknesses of the workshop, forty percent of 

the districts surveyed did not indicate that there were any weaknesses in their 

programs. Twenty percent indicated that a weakness of their program was 

"inadequate follow up." Twenty percent indicated that a weakness of their 

program was that the conference was "too brief." Other weaknesses listed by 

individual districts include: lack of volunteers, unavailability of authors, and 

financial difficulties. 
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Districts were asked to rate the extent that parents, administrators, 

university faculty, library personnel, teachers, representatives of community 

organizations, and regional service centers participated in the creation of the 

workshop based on a scale of 1 to 5: [1] no involvement, [2] very little 

involvement, [3] somewhat involved, [4] involved, [5] very much involved. The 

data in Figure 3 below indicates the combined responses of all districts with 

regard to their participation in the creation of young writers' conferences. 

Figure 3 
Groups involved in the Creation of Young Writers' Conferences 

Parents 10 40 30 0 20 
Administrators 0 20 20 30 30 
Univ Faculty 40 10 10 20 10 
Library Personnel 10 20 10 30 20 
Teachers 0 0 0 30 70 
Comm. Org. 20 30 10 0 30 
Reg. Serv. Center 90 0 0 0 0 

Percentages of Districts Reporting Involvement 

Fifty percent of the districts reported that parents were somewhat or very 

much involved in the creation of young writers conferences in their districts. 

Eighty percent of the districts reported that administrators were somewhat 

involved, involved, or very much involved. Forty percent reported that university 

faculty were somewhat involved, involved, or very much involved. Sixty percent 

of the districts reported that library personnel were somewhat involved, 

involved, and very much involved. One hundred percent of the districts reported 
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that teachers were involved or very much involved. Forty percent of the districts 

reported that community organizations were somewhat or very much involved. 

Regional Service Centers were apparently not involved. 

Districts were also asked to rate the extent that parents, administrators, 

university faculty, library personnel, teachers, representatives of community 

organizations, and regional service centers participated in the implementation 

of the workshop based on a scale of 1 to 5: [1] no involvement, [2] very little 

involvement, [3] somewhat involved, [4] involved, [5] very much involved. The 

information represented in Figure 4 below indicates the combined responses 

of all districts with regard to their involvement in the implementation of young 

writers' conferences. 

Figure 4 

Groups Involved in the Implementation of Young Writers' Conferences 

Parents 10 40 30 20 0 
Administrators 0 20 30 10 40 
Univ Faculty 50 20 10 20 0 
Library Personnel 0 30 20 10 40 
Teachers 10 0 0 30 60 
Comm. Organiz.. 20 40 10 10 20 
Reg. Serv. Center 100 0 0 0 0 

Percentages of Districts Reporting Involvement 

Fifty percent of the districts reported that parents were somewhat 

involved or involved in the implementation of young writers conferences in their 

districts. Eighty percent reported that administrators were somewhat involved, 

involved, or very much involved. Thirty percent reported that university faculty 
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members were somewhat involved or involved. Seventy percent reported that 

library personnel were somewhat involved, involved, or very much involved. 

Ninety percent reported that teachers were involved or very much involved. 

Forty percent reported that community organizations were somewhat involved, 

involved, or very much involved. One hundred percent noted no contribution by 

regional service centers in the implementation of conferences in the districts 

surveyed. 

Part II: Perceptions of the Value of School District's young writers' workshops. 

Districts were asked to rate the value of their program for young writers 

on a scale of 1 to 5: [1] of no benefit, [2] of little benefit, [3] somewhat beneficial, 

[4] beneficial [5] very beneficial. Twenty percent of the districts rated their 

programs as beneficial. Eighty percent of the districts rated their programs as 

very beneficial. 

Districts reported that particular age groups seem to benefit most from 

the workshop. Thirty percent of the districts report that, kindergarten children 

benefit most from the conference. First graders were reported by sixty percent 

of the district as having benefited most. Seventy percent reported that second 

through fifth graders benefit most from attending the conference. Sixth graders 

were listed by sixty percent of the district as having benefited most. Two 

districts reported that seventh and eighth graders benefited most. One district 

reported that students in grades 9-12 benefited most from attending the 

conference. 

When asked to identify the three main goals of their workshop, districts 

chose three goals most frequently. Fifty percent of the districts identified that a 

primary goal of the conference was to "provide formal publishing." Sixty percent 
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chose "increase writing skill" as a primary goal. The goal to "increase 

motivation to write" was chosen by eighty percent of the districts. Other goals 

identified by districts include: "increase self esteem" (twenty percent), "provide 

inspiration" (twenty percent), and "author to share his/her work" (twenty 

percent). Two additional goals chosen by school districts include "increase 

creativity" (ten percent) and "recognize/honor student writing effort" (ten 

percent) as a primary goal of the conference. 

When asked to respond to a set of statements, the following 

percentages of agreement were obtained: 

"As a result of the workshop, writing has become more important in the 

district." One hundred percent agreed with the statement. 

"As a result of the workshop, parents are more aware of the importance 

of writing?" Ninety percent of the districts agreed with the statement. 

"Teacher attitudes toward writing have improved as a result of 

participation in the workshop." Eighty percent marked "yes." 

"More elementary teachers than secondary teachers participate in the 

workshop." Seventy percent of the districts stated that they agreed with 

the statement. 

"More English teachers participate than do teachers of other 

disciplines." Sixty percent of the districts indicated that they agreed with 

this statement. 

When asked to respond to the question, "What unique service does this 

workshop provide to young writers that is not obtainable through any other 

means?" The various districts responded as follows: 

"one way to share their writing with other students and others they do not 

generally come in contact with." 
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"exposure to author's and their expertise" 

"gives them recognition for skills that they have developed" 

"sustained time to explore the writing process in a fun atmosphere 

"students, teachers, and the public are able to see a variety of original 

writings from most of the schools in our district." 

""meet and have discussions with other students interested in writing" 

"the opportunity to meet authors and visit with them about their writing" 

"students have means to publish their writing and present it in a public 

place" 

"the opportunity to interact with a published author, learning of the 

author's techniques and successful strategies, and to practice them." 

Part III: Future Plans and Recommendations 

Districts offered information about their future plans, made 

recommendations for districts who are planning or implementing young 

writers' conferences, and reported on writing activities that occur before, during 

or after the conference. All of the districts have indicated that they hope to 

continue offering conferences. The majority of the districts indicated that the 

conference was a well established annual event. Funding was listed as a 

factor by one district and another district noted that it was the decision of 

individual campuses whether or not to hold additional conferences. One 

district reported that among its future plans include: involving the community 

(public library, local authors, etc.), increasing numbers of elementary 

participants, improving communication with parents, and allowing students to 

read their works at a local book store in the future. 
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Districts had the following recommendations or insights for anyone who 

is planning or implementing young writers conferences: 

Start small. 

Make sure that students are writing before the conference rather than 

providing a conference to get students to write. 

Know your limits. 

Communication is the key. 

Set time lines. 

Someone needs to be responsible on each campus for collecting work, 

displays, picking up work, etc. 

Have a steering committee. Involve writers and writers' groups in the 

community. 

Organize a writing club for kids on each campus. 

Remember that improving students' attitudes toward writing is often 

more important than polished products. 

It is one of the most rewarding academic activities at the elementary 

level and worth the hard work involved. 

Secure a firm commitment from groups cooperating in the workshop 

and a sound financial base. 

The districts report that before a workshop occurs, several different 

activities may take place. In one district, students select a piece from their 

folders to publish. This work is then shared at the conference and/or displayed 

around the district in celebration of writing. Students in another district choose 

something they have written from their portfolios to submit to a selection 

committee. Exemplary works selected by the committee are then read by the 

authors at the conference. All students who submit work to the committee is 
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invited to attend the conference and their work is displayed at the conference. 

Another district offers a reception the night before the conference allowing 

parents and young writers meet the guest author and enjoy refreshments. 

Books are available for autographing. 

A typical schedule of events on the day of the workshop for one district 

begins with an opening session during which young writers are welcomed, 

authors are introduced, and during which students are given directions and a 

schedule of events. During the morning, students meet at least twice with an 

author in a large group. A break for all groups is scheduled. Grades one and 

two are scheduled to enjoy a story telling session and students in grades three 

and four enjoy a theater presentation during the day. All groups have lunch 

together. During the closing, recognition is given to volunteers and door prizes 

are awarded. Book sales and autographing take place as the workshop 

comes to an end. 

After the conference, students may participate in publishing 

opportunities and writing contests. Student work completed during the 

conference may be sent in for publication or it may be published in an 

anthology which is then distributed to all of the school libraries. Students' work 

may be placed in their portfolios which are taken home at the end of the year A 

respondent indicated that her district conducts radio and television interviews 

with authors which are broadcasted to students throughout the district. 

Districts report that students have a more positive attitude toward writing and 

show more interest in writing after attending the workshop and are anxious to 

participate again. Districts have also indicated that they receive excellent public 

relations through the conference and report that "parents love the activity." The 

conference helps to give attention and recognition to the importance of writing 
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and offers an opportunity to celebrate the efforts of young writers according to 

respondents. 



CHAPTERV 

SUMMARY, FINDINGS, IMPLICATIONS 

AND RECOMMENDATIONS 

Summary 

Over the past three decades, increased attention to the process of 

writing has occurred where traditionally, the written product was emphasized, 

research on writing process has apparently helped to make the writing task 

more manageable for writers and instructional intervention more meaningful 

for teachers. Published reports of student achievement and students' 

experiences in writing during the 70's and 80's fueled public concern that 

writing may have been underutilized in many of America's classrooms. Today, 

the idea that writing is a powerful tool for learning and thinking is widely 

supported by the educational and research communities. 

Educators attempting to put into practice what has been learned about 

the process and usefulness of writing as a powerful tool for learning are 

transforming the way children learn to write and write to learn in this country. As 

a primary purpose of writing is to communicate with others, students benefit 

from participation in integrated learning activities that engage them in reading, 

writing, thinking, listening, and speaking in a social context. When given the 
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opportunity to read and write for real purposes and audiences, students are 

learning the language of authoring. Guiding students to create print based on 

their own language and experiences and guiding them to discover a rich variety 

of printed material encourages students to become better readers and writers, 

meaningful writing tasks frequently require students to take their written work 

from prewriting to publishing phases. Students benefit from instruction to 

make important decisions about how to integrate writing conventions and 

techniques. Writing instruction is apparently most effective when it is directed 

to the needs of students and in context of the learning task rather than when 

writing techniques or conventions are taught in isolation. Students should also 

be encouraged to discover, formulate, and solve their own questions to the 

writing challenges they face. Adults can guide young writers to recognize, 

appreciate, and celebrate their writing achievements and development over 

time through the use of writing portfolios. Computer software is available that 

can help students learn to write and that can help motivate students to write 

well. 

The literature also suggests that it may be important for students to 

make connections with the "real world" through their writing. Young writers who 

receive advice and encouragement from professional writers through young 

writers' conferences and other programs can better understand the craft of 

writing and the ways it is valued and applied in the real world. 

As a result of the knowledge gained from the review of literature, a study 

was designed to ascertain the overall context in which young writers' 

conferences exist in school districts in the state of Texas. A survey instrument 

was developed and mailed to the appropriate administrative officer of the 
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school districts representing the sample. The data from the survey was 

analyzed and the findings were tabulated and discussed. 

Findings 

According to the results, selected school districts in the state of Texas 

have provided young writers' conferences for its students since as early as 

1985. The findings have indicated that 8,710 young writers from kindergarten 

through twelfth grade participated in Young Writers' programs during the 1994-

95 school year. Students in grades two through five were served by one 

hundred percent of the districts surveyed. Sixty percent of the districts served 

students from kindergarten through eighth grade. Only twenty percent of the 

districts served students in grades nine through twelve. 

Ninety percent of the districts reported that a total of 112 schools 

participated in conferences. Each of these districts served a minimum of three 

schools at a conference. The largest number served by any particular district 

was thirty seven schools. Twenty nine authors, 1,325 parents, forty 

administrators, and 441 teachers also participated in conferences. Young 

writers' conferences are funded in part or in combination by the following 

sources: school district, Parent Teacher Association, Reading Council, 

registration fees, individual school campuses, grants, books sales, and gifts 

from individuals, groups, and/or business 

Conference goals chosen most frequently by districts for students 

included: "increase motivation to write," "increase writing skill," and "provide 

formal publishing." Additional goals chosen by districts included: "increase 

self esteem," "provide inspiration," and "author to share his/her work," 

"increase creativity," and "recognize/honor student writing effort." 
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Information regarding the targeted student population is inconclusive 

because school districts vary in their methods for selecting participants. 

Apparently, districts select students from various schools to attend a 

conference at a selected site or all students participate in conferences that are 

held at particular campuses each year. Fifty percent of the districts reported 

that students are self nominated or are selected by their English teachers to 

attend the conference. Other methods of selection included: student 

participation in a writing contest or selection by a reading teacher, special 

program teacher, administrator, or a special committee. When asked to 

respond to the statement regarding targeted student population, ninety percent 

of the school districts indicated that they served "all students." The other 

choices included: gifted students, "talented" young writers, and "at risk" 

students. One school district reported that it served "talented young writers" at 

its conference. 

Districts from the sample have reported that various activities may take 

place before a workshop occurs. These activities vary from district to district. 

Books may be placed in the district and public libraries so that students can 

read the works of guest authors before the Conference is held. Students in 

some districts select a writing sample from their portfolios and submit it to a 

selection committee. Exemplary works selected by the committee are read by 

the authors at the upcoming Conference. Student writing may be displayed 

throughout the district or at the Conference in celebration of writing. Another 

district offers a reception the night before the Conference. At the reception, 

parents and young writers enjoy refreshments and meet with the authors who 

will be participating in the Conference. Books are available at the reception for 

autographing. 
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A typical schedule of events on the day of the workshop for one district 

begins with an opening session during which young writers are welcomed, 

authors are introduced, and during which students are given directions and a 

schedule of events. During the morning, students meet at least twice with an 

author in a large group. The author typically shares her own work with the 

group. Student participants also enjoy an opportunity to write with the guidance 

of the published writer. Students also take part in informal group discussion in 

which participants read their own work and during which assistance with 

specific writing techniques is provided. A break for all groups is scheduled. 

Selected grades may enjoy a theater presentation or story telling session 

during the day. All age groups are scheduled to have lunch together. During 

the closing, recognition is given to volunteers and door prizes are awarded. 

Books sales and autographing take place as the workshop comes to an end. 

After the conference, work completed by students during the conference 

may be sent in for publication at the state or national levels. Students' work 

may be published in a district magazine or anthology which can be distributed 

to all schools or district libraries. Students' work may also be placed in their 

writing portfolios which are taken home at the end of the year. A respondent 

indicated that her district conducts radio and television interviews with authors 

who participated in the conference which are broadcasted to students 

throughout the district. After the conference, the planning or steering committee 

begins making plans for the next conference. 

Individual districts report that conferences provide a unique service to 

young writers that is not obtainable through any other means. Students meet, 

have discussions, and share writings with students they do not generally come 

in contact with and who are also interested in writing. Students typically have 
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the opportunity to interact with a published author, to learn about his work, and 

to learn about his successful writing strategies and techniques in a fun 

atmosphere. Students may be given the opportunity to practice writing under 

the guidance of the author. Conferences have served as a forum for 

recognizing young writers' developing writing skills. Students have also 

published their writing at conferences. Student work that is read and displayed 

at the conference provides an opportunity for students, teachers, and the public 

to see a variety of original writings produced from around the district. 

The findings suggest that all of the respondents perceive that 

conferences are worthwhile programs for young writers. All of the districts in 

the sample have held conferences for a minimum of two years and have 

indicated a desire to continue to offer conferences for their young people. 

Eighty percent of the districts gave their program the highest rating or indicated 

that the value of the program for young writers was very beneficial. Twenty 

percent rated their program at the second highest rating, or beneficial. The 

study indicated that one hundred percent of the districts agreed that as a result 

of the workshop, writing has become more important in the district. In addition, 

parents are more aware of the importance of writing according to ninety percent 

of the respondents. Eighty percent of the districts believe that teacher attitudes 

toward writing have improved as a result of participation in the workshop. 

Districts report that students have a more positive attitude toward writing and 

are more interested in writing after having attended the workshop. Students 

are anxious to participate again, according to districts. Districts have reported 

that the conference helps to give attention and recognition to the importance of 

writing. It also offers an opportunity to celebrate the efforts of young writers. 
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Districts have indicated that they receive excellent public relations as a result of 

holding conferences, reporting "parents love the activity." 

The findings indicate that only sixty percent of the districts conduct written 

evaluations. When asked to indicate weaknesses of the workshop, forty 

percent of the districts surveyed did not indicate that there were any 

weaknesses in their programs. Twenty percent of the districts indicated that a 

weakness of their program was "inadequate follow up." Another twenty percent 

indicated that a weakness of their program was that the conference was "too 

brief." Other weaknesses listed by individual districts include; lack of 

volunteers, unavailability of authors, and financial difficulties. Conference 

participants have been asked to respond to questions that pertain to the 

following aspects of the conference: effectiveness of the program, suggestions 

for improvement, quality of author's presentation, quality of special sessions or 

activities held in conjunction with the conference, and willingness (of the 

respondent) to attend a conference in the future. The respondent may also be 

given the opportunity to suggest an author for future workshops. 

The findings of the study indicate that teachers, administrators, and 

library personnel were more involved in creating young writers' conferences 

than were parents, university faculty, and representatives of community 

organizations. It can also be concluded from the study that teachers were 

significantly more involved in the creation and implementation of young writers' 

conferences than were any other group. One hundred percent of the districts 

reported that teachers were involved or very much involved in the creation of 

conferences. Ninety percent of the districts indicated that teachers were 

involved or very much involved in its implementation. In addition, according to 

seventy percent of the districts, more elementary teachers than secondary 
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teachers participate in the conference. More English teachers participate than 

do teachers of other disciplines according to sixty percent of the districts 

surveyed. 

Administrators were reported to be somewhat involved, involved, or very 

much involved in the creation and implementation of young writers' 

conferences according to eighty percent of the districts. Library personnel were 

somewhat involved, involved and very much involved in the creation according 

to sixty percent of the districts and somewhat involved, involved, and very much 

involved in the implementation of conferences according to seventy percent of 

the districts. 

The results also indicate that parents were very little or not involved in the 

creation and implementation of young writers' conferences according to fifty 

percent of the districts. Fifty percent of the districts report that community 

organizations were not involved or were very little involved in the creation and 

seventy percent of the districts report that community organizations were not 

involved or very little involved in its implementation. University faculty were not 

involved or were very little involved in the creation of YWC according to fifty 

percent of the districts and were not involved or very little involved in its 

implementation in seventy percent of the districts. No involvement by regional 

service centers was reported in either the creation or implementation of young 

writers' conferences. 

Districts offered information about their future plans and have made 

recommendations for those initiating or planning a conference. According to 

one district, its future plans include; involving the community (public library, 

local authors, etc.); increasing numbers of elementary participants, improving 

communication with parents, and working with a local book store to allow 
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students to read their works. It has been suggested that one should start 

small and know your limits. Have a steering committee. Involve writers and 

writers' groups in the community. Secure a firm commitment from groups 

cooperating in the workshop and develop a sound financial base. Set time 

lines. Communication is the key. Someone needs to be responsible on each 

campus for collecting work before and after the conference and for displaying 

student work. A district suggests that it is important that students are writing 

before the conference rather than providing a conference to get students to 

write and suggests that improving students' attitudes toward writing is often 

more important than polished products. A district has indicated that a young 

writers' conference is one of the most rewarding academic activities at the 

elementary level and worth the hard work involved. 

Implications 

On the basis of the findings, the researcher concludes that school districts 

offering young writers conferences believe these events to be beneficial to 

students in kindergarten through twelfth grade. Because students in grades 

nine through twelve were largely undeserved by the districts in the sample 

when compared with primary, elementary, and middle school students, it is 

suggested that districts serve this population in future conferences. 

It can be concluded from the study that there are considerable 

differences in the methods districts utilize to select conference participants. 

The researcher suggests that a democratic process be established in each 

district that would maximize the number of participants attending the 

conference in the districts. One district indicated that entire schools are 

selected to participate on a rotational plan. Elementary schools would 
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participate one year, followed by middle school the next year, and so on. 

Districts that rely on teacher, administrator, or committee recommendation or 

that rely on self nomination or the results of writing contests in the selection of 

student participants may be primarily serving students who are "talented 

writers" or students who are interested in writing. Districts should attempt to 

serve all children including students who are "at risk" or who do not choose to 

write independently. 

Involvement by published authors at conferences is expected. An 

attempt should be made to include local and regional authors in workshops. 

Authors who are of school age should also be involved. The author should 

share his work and guide students in a writing activity. Students should also 

be given an opportunity to read and receive feedback on their own writing. 

Students should be given an opportunity to participate in fun filled activities with 

other young writers. Student work should be neatly displayed at the 

conference. 

Of particular value for those initiating and implementing young writers' 

conferences is understanding the effectiveness of such programs to serve the 

needs of young writers. Written evaluations should be conducted at the 

conference to assess program effectiveness and to inform future planning. In 

addition, a needs assessment should be conducted to determine the 

conference needs of young writers, administrators, teachers, parents, and 

authors. Districts offering conferences should attempt to publish the results of 

their efforts to provide young writers' conferences in journals so that educators, 

parents, and citizens can become more knowledgeable of the services districts 

provide for young writers. 
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It can be concluded from the findings that districts invite the participation 

of parents during the conference. Parents are underutilized, however, in the 

creation and implementation of conferences. University faculty and 

representatives of community organizations and regional service centers 

should also be utilized more fully in creating and implementing of young 

writers' conferences. 

It is recommended that districts form a steering committee 

representative of groups participating in initiating, implementing, evaluating, 

and financing conferences. The groups' responsibilities throughout the year 

include: selecting authors, securing conference resources, staffing, financing, 

ordering books written by authors, scheduling and other duties. 

Recommendations 

It is suggested that future studies identify and describe the collaborative 

efforts that are involved as communities create and implement young writers' 

conferences. A researcher should investigate steering committees and collect 

information about the groups' membership, responsibilities, and practices. 

A researcher should investigate financial resources utilized in funding 

conferences. Studies should be conducted to identify viable funding sources. 

More information is needed to understand how district conferences have 

evolved over time. How do conferences today differ from conferences offered 

ten years ago? How are these programs continuing to change? What are 

trends that could influence the need for such programs in the future? 

Studies should be conducted that will provide information about how 

districts select and involve authors in conferences. What resources do districts 

utilize in locating the names and qualifications of authors? Which authors are 



56 

selected most frequently by school districts to work with students? What 

makes an author a good instructor? What do school districts expect from 

authors at conferences? What do students expect to receive from authors? 

How do authors perceive their role at conferences? 

The process of selecting student participants should be investigated. In 

what ways are districts attempting to maximize the number of students who 

benefit from participating in young writers' conferences? 

Researchers should attempt to identify any transfer effect that may occur 

as a result of participation in conferences. Are there any long term changes in 

student or teacher attitudes and/or performance in the classroom as a result of 

attending a conference? 

An attempt to identify alternative methods for serving the needs of young 

writers is also needed. Are conferences the most efficient and effective 

medium for achieving particular writing goals? In what ways are conferences 

more or less efficient or effective than alternative programs? 
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SURVEY OF YOUNG WRITERS' WORKSHOPS / CONFERENCES 

IN SCHOOL DISTRICTS IN THE STATE OF TEXAS 

The purpose of this survey is to better understand the participation of Texas 
school districts, like yours, in Young Writers' Workshops or Conferences. Please 
complete this form and return it in the enclosed self addressed envelope, or 
please forward this survey to the appropriate administrator. Your 
confidential response by September 1, 1995 is greatly appreciated. 

Name of Respondent: 
Administrative Position: 
Name of District: 
Estimated District Enrollment 

Are Young Writers' Workshops or Conferences held in this district? 
[ ] NO If the answer is "NO", please check the appropriate box, discontinue 

filling out the survey, and return it in the enclosed self addressed 
envelope 

[ ] YES If the answer is "YES", please check the appropriate box and 
please respond to the following items: 

Part I: Administration of Young Writers' "Workshops 

1. Name of Writing Workshop or Conference: 

2. Location of workshop: 

3. Estimated years program offered: 

4. Duration of each workshop (days, weeks, months) 

5. When is the workshop held? [ ] fall [ ] winter [ ] spring [ ] summer 

6. Grades represented at each workshop: 
K 1 2 3 4 5 6 7 8 9 10 11 12 
[ ] [ ] I ] [1 [ ] [) [ ] [ ] [ ] [ ] [ ] [ ] [ ] 

7. Estimated number of participants at the most recent workshop: 
Student: Author Teacher Administrator Parent, 

8. Targeted Student Population: 
[ ] gifted students [ ] "talented" young writers- [ ] "at risk" students 
[ ] other . 

9. Number of schools served: 
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10. How are student participants selected? 

[ ] English teacher [ ] administrator [ ] volunteer 
[ ] writing contests [ ] other 

11. Estimated number of students to each author in a workshop: 

12. Which age group(s) have the greatest number of absences on the day of the 
workshop? 

[ ] k [ ] 1-3 [ ] 4-6 [ ] 7-8 [ ] 9-12 

13. How is the program financed? 
[ ] school district [ ] business [ ] book sales [ ] registration fees 
[ ] university [ ] grant [ ] other: 

14. Are written evaluations conducted: [ ] YES [ ] NO 

15. Check any of the following which describe weaknesses of the workshop: 
[ ] discipline problems [ ] inadequate follow up [ ] lack of volunteers 
[ ] too formal [ j too brief [ ] principals' lack of interest 
[ ] financial difficulties [ ] poorly communicated [ ] poorly planned 
[ ] difficulties with author [ ] lack of student interest 
[ ] lack of parent interest [ ] other: 

16. Extent of involvement in the creation of the workshop on a scale of 1 to 5: 
[1] no involvement [2] very little involvement [3] somewhat involved 
[4] involved [5] very much involved 

Parents [ ] 1 [ ] 2 [ ] 3 [ ] 4 [35 
Administrators [ 31 [ ] 2 [ I 3 [ ] 4 [ ] 5 
University Faculty [ ] 1 [ ] 2 [ ] 3 [ ] 4 [ ] 5 
Library Personnel [ ] 1 [ ] 2 [ ] 3 [ ] 4 [ ] 5 
Teachers [ ] 1 [ ] 2 [ ] 3 [ ] 4 C 3 5 
Representatives of Community 

Organizations [ ] 1 [ ] 2 [ ] 3 [ ] 4 [ 3 5 
Personnel of Regional Service Center 

[ ] 1 [ ] 2 [ 3 3 [ ] 4 [3 5 

17. Extent of involvement in the implementation of the workshop (scale is the 
same as above) 

Parents [ ] 1 [ ] 2 [ ] 3 [ ] 4 [ ] 5 
Administrators [ ] 1 [ j 2 [ ] 3 [ ] 4 [ ] 5 
University Faculty [ j 1 [ ] 2 [ j 3 [ ] 4 [ ] 5 



[ ] 1 [ ] 2 [ 3 3 [ ] 4 [ ] 5 
[ ] 1 [ ] 2 [ 3 3 [ ] 4 [ ] 5 

Library Personnel 
Teachers 
Representatives of Community 

Organizations [ ] 1 [ ] 2 [ ] 3 [ ] 4 [ ] 5 
Personnel of Regional Service Center 

[ ] 1 [ ] 2 [ ] 3 [ ] 4 [ ] 5 
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Part II: Perceptions of the Value of this District's Young Writers' Workshops 

1. How would you rate the value of the program for young writers on a scale of 
1 to 5? 

[1] of no benefit [2] of little benefit [3] somewhat beneficial [4] beneficial 
[5] very beneficial. 

[ ] 1 [ ] 2 [ ] 3 [ ] 4 [ ] 5 

2. How would you rate the overall contribution of the following groups to the 
workshop using the same scale as above: 

a. community organizations [ 31 [ ] 2 [ 1 3 [ ] 4 [ ] 5 
b. regional service centers [ ] 1 [ ] 2 [ 3 3 [ ] 4 [ ] 5 
c. higher education/university [ ] 1 13 2 [ 3 3 [ ] 4 [ ] 5 
d. district administration [ ] 1 [ 3 2 [ ] 3 [ ] 4 [ ] 5 

3. Which age group(s) seem to benefit most from the workshop? 
[ ] k [ ] 1-3 [ ] 4-6 [ ] 7-8 [ ] 9-12 

4. What are three primary goals of the workshop? Please check only three: 

increase motivation to write 
provide formal publishing 
increase writing skill 
increase creativity 
improve TAAS scores 
provide inspiration 
enter contests 
heighten sensibilities 
writing process 
book signing 
meet young writers 

provide an opportunity to write 
receive practical advice from authors 
writing across the curriculum 
increase self-esteem 
provide teacher training 
provide entertainment 
increase interest in writing professions 
author feedback on students' writings 
author to share his/her personal works 
recognize/honor student writing efforts 
other: 
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[ ] yes [ ] no 

[ ] yes [ ] no 

[ ] yes [ ] no 

[ ] yes [ ] n o 

[ ] yes [ ] n o 

6. Wha 

the district. 
As a result of the workshop, parents are more aware of the 
importance of writing. 
Teacher attitudes toward writing have improved as a result of 
participation in the workshop. 
More elementary teachers than secondary teachers participate in 
the workshop. 
More English teachers participate than do teachers of other 
disciplines. 

unique service does this workshop provide to young writers that is not 
obtainable through any other means? 

Part III: Future plans and recommendations (Please use the back if needed) 

1. Please describe any plans for future workshops. 

2. What recommendations would you make for other districts who are planning 
or implementing Young Writers' Workshops. 

3. How does the workshop impact the district as a whole before and after the 
workshop? 

Before: 

After: 

Thank vou very much for your consideration and assistance in completing 
this survey. Please send any written description of your program or schedule of 
events along with your survey responses. To receive a summary of the findings 
from this survey please mark "yes" below: 

[ ]yes [ ] no 
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RISING STAR WRITING PROJECT 

Sponsored by Waco ISD, Baylor University, Texas Council of Teachers of English 
741 Ivy Ann 

Waco, Texas 76712 

July 31, 1995 

Dear T exas educator, 

For the past three years Rising Star has sponsored a Young Writers' Conference for all students 
who send entries to the state magazine, RISING STAR, Young Texan Tales, whether or not they 
are published in the magazine. When students, teachers and parents are asked to describe the most 
important part of the conference for students, all agree it is meeting and working with the authors. 
It is easy to imagine that district writing conferences provide an even greater impact on young 
writers. 

Sandra Garrett, a doctoral student in Cuniculum and Instruction at the University of North Texas, 
is collecting information about Young Writers' Conferences sponsored by school districts in 
Texas, and will, in return, compile and share the collected information with respondents. I am 
hopeful that there will be a strong response to Sandra's questionaire, as I feel her compilation will 
be helpful to those of us already involved in Young Writers' Conferences, and may be the stimulus 
for additional Texas districts to provide this opportunity for their students. 

ely yours, 

Naomi Elzinga, Director 
Rising Star Writing Project 



R. 5, Box 184 A 64 
Sherman, Texas 75090 

August 7, 1995 

Dear Respondent, 

I am a doctoral candidate at the University of North Texas pursuing a 
degree in Curriculum and Instruction. I have developed the enclosed 
survey instrument to better understand administrators' perceptions of 
the organization, administration, and value of Young Writers' Work-
shops or Conferences in their school districts. Thousands of school 
aged children participate in writing workshops or conferences each 
year in Texas, yet there is a scarcity of information available about 
these programs. Because this information is important to our children, 
your input is valuable. 

Does your district provide a writing conference for its students? If 
your answer is "yes", please take a few minutes to respond to the brief 
questionnaire (enclosed) and return it in the enclosed self adressed 
envelope. If vou are not the appropriate person to complete the survey, 
please forward this packet to the appropriate administrator in vour 
district. 

If your district does not hold a young writers' workshop or conference, 
please mark "NO" on page one of the survey and return the survey in the 
enclosed self adressed envelope. 

Your confidential response by September 1. 1995 is greatly appreciated. 
The summary of the findings from this survey wjJl not identify the name 
of any individual person or school district participating in the sur-
vey. If you would like to receive a summary of the findings from this 
survey, please mark "yes" at the bottom of page two. 

Learning how Young Writers' Workshops or Conferences are serving young 
writers in the state of Texas is very important. Through your partici-
pation, we can learn how to better serve their needs. 

Cordially, 

Sandra Garrett 
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