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The purpose was to investigate the role of influential persons 

in the professional socialization process of music educators as 

musicians and teachers. The problems were to determine: who 

encouraged subjects toward music and teaching during pre-college, 

college, and post-college years; and the interrerationships of gender 

and teaching specialty with influential persons in subjects' lives. A 

29 item questionnaire, divided into five sections, was mailed to a 

stratified, random sample of Arkansas music educators (n=500) 

made available from Market Data Retrieval Service. The total 

response rate was 62%. The results were confirmed by 50 

interviews. 

Subjects were able to recall family members, especially 

mothers who were pleased with their childhood musical 

performances. School music or ensemble directors reinforced the 

early encouragement of family during adolescence. Subjects were 

unable to recall similar encouragement towards pursuit of teaching 

as a future career during pre-college years. The anticipated findings 

of significantly fewer influential persons for the role of educator than 

for musician during pre-college years supports prevailing theories. 
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Influential persons from pre-college years were the same as 

the ones for college and post-college years with the addition of 

persons from institutional environments. College faculty members 

were listed less frequently than were family members and 

instructors' influence did not continue into post-college years. 

Evidence suggests that identity as musician was already 

substantiated by important persons in subjects' social environment 

before choosing a college major field. 

During pre-college years, the women, more than the men, 

named a private music teacher in support of their musician role. The 

men, more than the women, were influenced by their school music or 

ensemble directors. Other directors or colleague music teachers 

offered support for both roles during post-college years. Evidence 

from this investigation suggests that professional socialization of 

music educators is life-long and not fully developed until post-

college years. 
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CHAPTER 1 

INTRODUCTION, BACKGROUND, 

PURPOSE, AND PROBLEMS 

Introduction 

Research on occupational role perception and socialization dates 

back to the early 1950s. Since that time, employees' role perceptions 

within the various occupations have been studied extensively by 

researchers such as Becker, Geer and Strauss (1961); Burchard 

(1954); Burke (1991); Faulkner (1971); Frederickson and Rooney 

(1988); Seashore and Taber (1975); Simpson (1972); and Zurcher, 

Meadow and Zurcher (1965). Investigations have ranged from 

individuals' societal roles and how their role perceptions affect 

occupational behavior, to job satisfaction and the part that 

socialization experiences play in professional identity development. 

Teachers' occupational role perceptions have also been studied. 

Some researchers have explored teachers' tasks from a role 

perspective such as duties as a counselor for students or a speaker 

for assemblies (Biddle, Twyman & Rankin, 1962; Braga, 1972; 

Fishburn, 1962). Bullough (1992) and Sears, Marshall, and Otis-

Wilborn (1989) investigated the role perceptions of teachers by 

using metaphors to symbolize their work. Conflict in role perceptions 

among teachers who were military personnel was the focus of a 



study by Getzels and Guba (1954), and commitment to the role of 

teacher was studied by Gordon (1955). 

Research on role perception in the field of music education has 

been concentrated primarily on the ambivalent nature of music 

educators' identity as either teacher and educator or musician and 

performer (Clinton, 1991; Harris, 1991; L'Roy, 1983; Roberts, 1990, 

1993). This study acknowledges ambivalence as a part of the role of 

music educator. The question is how the ambivalence is developed 

in individuals as they prepare to teach music in our schools. 

Socialization is considered to be continuous over an individual's 

entire life cycle. Individuals who enter the lives of students during 

the secondary phases of adolescence, college, and post-college years 

may have as significant an impact on the latter's occupational roles 

as can persons of importance during the primary phase. If this is 

indicated, then the students' socialization and identification with 

significant others as a result of teacher education programs becomes 

critical. None of the research in the area of music education has 

focused specifically on the developmental process of the adult 

socialization of music educators. In order for the rationale for this 

study to be clear, it is necessary to understand socialization and the 

impact of influential persons in the process. 

Socialization and Significant Others 

Socialization has been defined as the process by which 

individuals acquire the necessary skills and knowledge to function 

within a group or society (Brim, 1966). More simply stated, 



socialization is the process by which persons come to find their niche 

as a member of society. Berger and Luckman (1966) described the 

process of socialization as a means of coming to understand common 

knowledge or common sense. This life-long process of adjustment 

can be categorized into primary and secondary phases. 

Primary Socialization Phase 

The term, primary socialization, first introduced by Cooley 

(1922), describes the earliest and most fundamental impact of reality 

upon the individual's person as a member of society. Mainly 

involving family members as significant others (Denzin, 1977; Elkin, 

1960; Mead, 1934; Stryker, 1967; Sullivan, 1940, 1953), primary 

socialization prepares individuals to function in society at large and 

provides the framework from which their later social developments 

emanate and are analyzed (Brim, 1966). The term significant others 

is a sociological one (Berger & Luckman, 1966; Cooley, 1922; Sullivan, 

1940). Because its current use is not understood by the general 

public, the term influential persons is substituted or interchanged for 

significant others throughout this study. 

Berger and Luckman (1966) described this initial process as 

emotionally charged because during this phase individuals form 

strong attachments to their significant others and take on the roles 

and attitudes of those of greatest influence. This role taking includes 

the recognition of gender differences. Children learn the 

expectations of their own family roles and come to expect 

characteristic behavior from influential family members. Because 

the children have no choice in this process and know no other social 



structure, the primary phase becomes the foundation or the process 

of identification most firmly instilled in them. 

Denzin (1977), Stryker (1967) and Elkin (1960) agreed that 

social knowledge, such as gender, age and kinship, are transmitted 

during childhood by significant others. Rosenberg (1973) confirmed 

the influence of family members during childhood. Woelfel (1972), 

Saltiel (1986) and Clark-Lempers, Lempers and Ho (1991) supported 

the claim that the influence instigated by significant others during 

the primary socialization phase, continued into adolescence. 

Although both father and mother were described as role models for 

occupational aspirations by adolescent subjects (Saltiel, 1986; 

Woelfel, 1972), fathers were considered more significant as role 

models for occupational aspirations by male subjects than were 

females. 

Although there is evidence for a continuation of influence 

among family members, primary socialization ends when the concept 

of generalized other is grasped (Berger & Luckman, 1966; Mead, 

1934). The generalized other involves more than just one significant 

other. It may involve several family members such as aunts or 

grandparents as a reference group. Social knowledge that has been 

acquired through interaction in which similar norms and values of 

influential persons (e.g., parents) are reinforced is also a part of the 

generalized other concept. 

Secondary Socialization Phase 

During the secondary socialization phase, social knowledge 



acquired during earlier years is maintained and continued (Berger 

and Luckman, 1966). Schooling and, ultimately, education toward a 

specific occupation are parts of this phase. The already learned 

processes from the primary phase persist while new knowledge, 

skills, and influence by significant others are added. 

Influential persons, as they relate to the socialization processes 

during the secondary phase, have been studied by Clark-Lempers et 

al. (1991), Denzin (1966), Hendiy, Roberts, Glendinning and Coleman 

(1992), and Saltiel (1986). The results of these studies imply that 

subjects are able to list important persons in their lives who had 

specific kinds of influences (e.g. friendships). In the area of 

occupational role models, these studies show evidence that 

socialization for males is different from the process for females. 

Music teachers' childhoods may have included important 

persons who influenced the former to become involved with music: 

many children take private music lessons. Because parents usually 

encourage their children to study music, private music teachers can 

have significant influence on children who later pursue music 

education as a career. Parents often encourage children to become 

involved in church music as well. When parents control children's 

religious choices, the church becomes an extension of the home. 

Therefore, significant others, such as ministers or church choir 

directors should be considered a part of primary socialization (Berger 

& Luckman, 1966). 

Does the same encouragement exist during the primary 

socialization phase for a child's developing an interest in teaching 



and education? Is it likely that parents and other significant family 

members such as grandparents can influence children regarding the 

role of music teacher during the primary socialization phase? If we 

are able to find evidence that music teachers, as children, are 

influenced by persons around them, what is the outcome for career 

perceptions as it relates to the dual role of musician and educator 

experienced by many music teachers? 

Background of the Study 

Although none of the research in the field of music education 

on occupational role perceptions has included the developmental 

process of socialization over the life cycle, some studies have been 

focused on music teachers' occupational role perceptions. L'Roy 

(1983) and Roberts (1990, 1993) studied undergraduate music 

education majors' role perceptions. Clinton (1991) and White (1964) 

investigated music teachers' professional role perceptions. 

Research on the Role Perception of Undergraduate 
Music Education Majors 

L'Roy (1983) used role theory and symbolic interaction theory 

as paradigms for analyzing the socialization process and role 

identities of music education students who received their training at 

the University of North Texas, Denton, Texas. She found that subjects 

often viewed their career choice of music education as a second or 

third option after their first choice of wanting to be seen as a 

musician. The reason most frequently given for choosing music 

education as a major was the respondents' musical experiences and 



specific influences by music teachers in high school. L'Roy also 

found that the subjects chose best friends and applied music faculty 

members rather than music education faculty to evaluate their work. 

She found little evidence among the subjects of loyalty to a reference 

group comprised by music educators. The strongest evidence for 

loyalty to a music education reference group or significant others 

was found among freshmen who often identified with high school 

ensemble directors. This trend, however, lessened as academic 

classification increased. Freshmen were more likely to prefer the 

title of ensemble director than were upper classmen. L'Roy 

concluded that the performance demands within the music school at 

the University of North Texas created a social environment where 

music education students relied upon their applied music teachers 

and friends rather than music education faculty for the evaluation of 

their work. 

Because L'Roy's (1983) study was conducted at only 1 

university it leaves the question unanswered whether the emphasis 

on performance and the role of musician could be observed in other 

college or university settings as well. Roberts (1993), however, 

offered considerable evidence for the existence of a master status as 

a musician in several music schools. This finding may account for 

much of the high value placed by students on applied teachers as 

significant others. In the context of Roberts study, the term 

significant others suggested more than just persons who were liked 

or admired. Individuals designated as significant others had 

significance for role construct. Individuals who were labeled 
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significant validated persons within reference groups. This meant 

that music education students developed a sense of belonging by 

obtaining approval from applied music teachers and from other 

music students. 

Roberts (1993) also studied the developing self-perceptions of 

music education students and the importance of significant others in 

the context of a school of music. The subjects in his study could not 

only identify applied music faculty and ensemble directors, but also 

were able to select peers as significant others. 

In 1990, Roberts reported that music education students 

valued the ability to function in the role of musician or performer 

and used positive descriptors for others who, in their own opinions, 

had abilities as musicians or performers. Students identified 

themselves as players of instruments or as singers rather than as 

music education majors (or future teachers). Roberts found that the 

music students kept these role identities even after they entered the 

schools of education for professional courses in teacher-education. 

Research on the Socialization Process of 
Music Teachers and Educators 

The occupational status and role of music educators within 

American society was first investigated by White (1964). Although 

he focused on social status rather than role perception as the result 

of a person's socialization process, White found that music teachers 

chose their profession for two basic reasons, the love of music and 

the desire to work with children. White recommended that more 



research be done within the field of music education to gain a better 

understanding of individual teachers' role and status in society. 

Clinton (1991) studied the self-perceptions of fine arts 

teachers, including music teachers. He found that, when compared 

with art and drama teachers, music teachers identified more with the 

role of educator than with the role of musician or artist. Although 

music teachers valued performance, they expressed a stronger 

commitment to the tasks and role perception of teacher-educator 

than to that of musician-performer. He, thus, concluded that music 

educators placed a higher value on, and identified more closely with, 

the role of teacher-educator than had been suggested by previous 

research. 

Considering the evidence for role ambivalence in the 

perceptions of music educators, a lack of knowledge to explain the 

differences in the results of the studies by L'Roy (1983) and Clinton 

(1991) is evident. L'Roy reported stronger identification with the 

role of musician than with the role of educator among undergraduate 

music education majors. Her study was conducted at only one 

university. Clinton's study of fine arts teachers included music 

teachers as well as art and drama teachers. There is evidence in 

both L'Roy's and Clinton's studies that two distinctly different 

socialization phases were responsible for the different perceptions of 

the subjects. Perhaps music teachers, working in school situations, 

identify with others who are influential in their social environments 

and, thereby, redefine their occupational roles. 
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No researcher in the field of music education thus far has 

considered the socialization processes and the contributions of 

influential persons during the life cycle of music educators. The 

influence of persons who occupy roles in the lives of music educators 

do not begin with their entrance into formal schooling, or cease upon 

graduation. There is reason to assume that the influences of persons 

on music teachers' developing role perceptions may be as powerful 

as formal instruction (Berger & Luckman, 1966). 

Purpose and Research Problems 

The purpose of this study was to investigate the perceived role 

of influential persons in music teachers' professional socialization as 

musicians and educators. 

The research problems were to determine: 

1. who contributed most to subjects' involvement in music 

during pre-college years; 

2. who encouraged subjects most as musicians during their 

college years; 

3. who encouraged subjects most during their pre-college and 

college years to think of themselves as future teachers; 

4. who influenced subjects most during their post-college 

years in the roles of musician and teacher; and 

5. the interrelationships between gender and teaching 

specializations and the influences reported by the subjects. 

Definition of Terms 

Socialization: the process by which people learn to become 
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members of society (Berger & Berger, 1975). Continuing through 

the life-cycle, socialization is separated into two phases, primary and 

secondary. Primary socialization is the earliest phase of the life-long 

process, beginning at birth and continuing through childhood or pre-

college years. This phase is the foundation for later socialization and 

development and, therefore, establishes a framework from which 

later processes are built (Berger and Luckman, 1966). In this phase, 

which usually involves primarily family members, the individual 

has no control over the social environment. Thus, church, as an 

extension of the home and family, is classified in this phase. 

Secondary socialization is the phase in the life-long process 

which begins after an individual has been inducted into personal 

relationships with family and has learned the expected behavior as a 

member of a family. In this phase, interaction with other people 

increases to include not only parents and siblings, but also teachers 

and friends (Berger & Luckman, 1966). Schooling is a part of this 

phase and includes college and post-college years. 

Significant others: a sociological term (Berger and Luckman, 

1966; Cooley, 1922; Sullivan, 1940), referring to individuals who are 

important to persons in the process of social identification. In the 

context of this study, these people have influenced music teachers to 

preceive themselves as musicians and educators. These influential 

persons are categorized as family, peers, teachers, directors, church 

leaders, administrators and self. As experiences change during the 

life cycle, significant others and their roles may also change (Berger 

and Luckman, 1966; Brim, 1966; Sullivan, 1953). Because the term is 
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misunderstood by the public in its general use, it has been 

substituted with the term influential persons. 

Pre-college years describes the phase of the life-cycle of music 

teachers that includes childhood and adolescence. 

College years describes the phase of the life-cycle of music 

teachers when they pursue a bachelor's degree in music education. 

This period usually occurs after high school or adolescence. 

Post-college years is the phase of the life-cycle of music 

teachers following completion of a music education degree. This 

phase includes individuals who are working in schools as music 

teachers and ensemble directors. Graduate study toward higher 

degrees is also included in this phase. 



CHAPTER 2 

RELATED LITERATURE 

Introduction 

The concept of occupational roles as learned social behavior has 

been investigated by many researchers within the context of 

symbolic interaction theory, first espoused by Mead (1934), Cooley 

(1922), and Dewey (1922). Symbolic interactionists emphasize the 

meanings that symbols have for individuals or actors (Becker, 1970; 

Carper, 1970c; Becker, Geer & Hughes, 1968; Becker, Geer, Hughes, & 

Strauss, 1961; Goodlad, 1990; Lortie, 1975; Roberts, 1990). From this 

perspective, not all symbols are equally significant for each person, 

but may be selectively identified according to the situation. Symbols 

must also have the same definition for each actor in the situation or 

an agreed-upon meaning within society. Symbols control the actions 

of actors within situations and may be defined as stimuli that have 

meaning for individuals and that elicit a response that is based upon 

meaning rather than on a physical object (Mead, 1934). When 

individuals or actors take on the role (expected behavior) of others, 

the meaning of the symbol or gesture is shared and behavior is 

controlled or constantly modified by the continual interaction of 

actors. Thus, the taking of a role is a complex process of interacting 

with others in the social context. 

13 
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The exploration of other in recent research has led to the 

definition of this concept in more specific terms. Beginning with 

Mead's (1934) generalized other, researchers have investigated the 

complexity of other and self and extended its meaning to include 

particular groups, such as an occupational group or a family, and 

specific others, such as a teacher or a family member (Clark-

Lempers, Lempers, & Ho, 1991; Galbo, 1986; Hendry, Roberts, 

Glendinning & Coleman, 1992; Hyman, 1942; Saltiel,1986; Stryker, 

1967; Sullivan, 1953; Woelfel, 1972). It is this latter concept of a 

specific or significant other that is addressed in this study. 

This investigation is intended to add to the body of knowledge 

in the field of music education concerning music teachers' perception 

of significant others or influential persons and their contributions to 

the subjects' identification as musicians and teachers during 

childhood and adulthood. Therefore, the literature described in this 

chapter has been divided into two sections: (a) studies that 

investigated primary and secondary socialization during pre-college 

years, and (b) studies that investigated occupational socialization 

during college and post-college years. 

Primary and Secondary Socialization 
During Pre-College Years 

From infancy, the socialization processes begin to unfold 

between individuals and their caretakers or significant others. The 

significant other, through language and movement, symbolically 

presents the social order to the infant (Denzin, 1977). According to 
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Sullivan (1953), by the 8th or 9th month infants are able to respond 

with syllables. If the response is rewarded or noticed, it is 

reinforced and repeated. Sullivan speculated that many of the 

verbal sounds made by infants are probably never noticed and are 

therefore unrewarded. Thus, the significant other becomes a critical 

variable in the development of language skills during infancy and 

early childhood (Denzin, 1977). 

In addition to language, Elkin (1960) proposed that social 

knowledge is transmitted during childhood through significant 

others. This knowledge includes identity based on gender, age, and 

kinship. Both Elkin (1960) and Stryker (1967) agreed that not all 

individuals have an equal influence on the child. It is not only the 

position persons hold, but also the time within the life cycle in which 

these persons appear that contributes to their significance. Three 

functional categories exist for significant others during childhood: (a) 

patterned behavior that a child can expect and family roles with 

predictable personality characteristics; (b) definitional behavior by 

significant others which may include actual instruction or rewards 

and punishment that stress desired norms and values; and, (c) 

modeling behavior that helps children to define their social world 

(Elkin, 1960). The behavior of significant others is closely related to 

personality development and structure. 

Rosenberg (1973) interviewed students from grades 3 to 12 in 

randomly selected Baltimore schools. The 25 randomly selected 

schools had an acceptable proportion of nonwhite students. The total 



16 

number of children interviewed was 1,917, or 79% of the sample. Of 

this total, 63% were black. 

Rosenberg's (1973) results showed that the subjects rated their 

mothers as most significant in all categories; fathers were rated 

second, teachers third, and classmates fourth. However, Rosenberg 

found that the subjects reacted to their social environment in a 

selective way. If they felt that their mother, father, teachers or 

classmates thought poorly of them, they were more likely to decide 

that the opinion of the person did not matter. Thus, Rosenberg 

conjectured that the subjects in this category were able to protect 

their self-images. 

Overall, the subjects were more likely to trust their mothers' 

and fathers' judgements of themselves more than their own. 

Rosenberg (1973) asked the subjects who would be right if they 

disagreed with their mother or father about how smart they were? 

Would subjects trust their own opinions of themselves more or their 

parents' opinions? The subjects' responses indicated that it was their 

parents' opinions that they valued. This observable confidence and 

trust in others' judgments declined with age. 

Rosenberg (1973) found that the stronger the belief that the 

significant other was right about the individual, the greater the effect 

of the judgment on the self-esteem of the subject. If subjects trusted 

the judgment of teachers and the judgment was positive, then they 

tended to think well of themselves. The subjects valued the 

judgment of teachers, but were less likely to believe that their 

teachers understood their most intimate feelings. In this regard, 
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mothers, followed by fathers, siblings and teacher, friends, and 

classmates were described as most likely to understand their inner 

thoughts. 

Rosenberg (1973) found that white children' concern with what 

adults thought of them declined with increasing age. The concern of 

black children remained the same. Whites also showed an increase 

in caring about friends' opinions as they grew older, but blacks did 

not. Rosenberg reported that the general categories for significant 

others were consistent among all groups of children. 

Woelfel (1972) located similar evidence among high school 

juniors. To a sample of 90 students living in a Wisconsin city of 

37,987, he administered three portions of the Wisconsin Significant 

Other Battery (Haller & Woelfel, 1969), the Significant Other Elicitors. 

the Occupational Aspiration Scale, and the Student Identification 

Form. Woelfel reported the results in percentage tables. 

Woelfel (1972) reported that fathers ranked highest on the 

lists of significant others. Because occupational and educational 

aspirations were related, this finding was not surprising. However, 

among female subjects, Woelfel found that mothers were ranked 

higher than among male subjects, as were peer friends of the same 

sex. Other categories of significant others reported by subjects were 

siblings, other relatives, peer friends of the opposite sex, teachers, 

adult friends, and unspecified friends. Categories for significant 

others relevant to the subjects' educational and occupational 

aspirations remained stable across classification of race and parents' 

occupations. 
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Saltiel (1986) investigated high school students' perceptions of 

significant others for educational or occupational ambitions. Data 

were obtained from a high school population in a rural western town 

(population 1,200). A total of 152 students who were present on the 

day of investigation completed a written questionnaire. One-

hundred-forty-two usable forms were returned, 78 from males and 

64 from females. 

Saltiel (1986) asked subjects to identify by name and 

relationship each individual with whom they had spoken or whom 

they knew as examples of educational and occupational attainment. 

Separate versions of the Wisconsin Significant Other Battery (Haller 

and Woelfel, 1969) were used to elicit significant others for 

educational aspirations and significant others for occupational 

aspirations. Persons identified as significant others were coded as 

either occupational only, educational only, or both. 

The results, reported in percentage tables, showed that the 

educational and occupational aspirations of the subjects represented 

distinct domains. Males were more likely to name specific others for 

occupation than were females. Females were more likely to cite 

others who were influential over both aspirations. Saltiel (1986) 

suggested that this tendency might reflect a greater availability of 

occupational role models for males. 

The likelihood that peer friends and teachers would exert 

influence over either occupational or educational ambitions was 

about equal. Adult friends or employers tended to be influential 

over occupation only, but opposite sex peer friends were most 
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influential over education. Mothers were more likely to be 

influential in both aspects among their daughters than they were 

among their sons. Teachers were more likely to be influential over 

occupational aspirations for female subjects than for male subjects. 

Saltiel (1986) pointed out that these results are indicators of 

adolescents' specificity in the way they seek information from 

others. 

Clark-Lempers, Lempers and Ho (1991) investigated 

adolescents' perspectives of the functional nature of their 

relationships with mothers, fathers, most important siblings, peer 

friends of same gender, and most important teachers during early, 

middle and late adolescence. Using Furman and Buhrmester's (1985) 

Network of Relationships Inventory, they studied specified aspects of 

different relationships: admiration, affection, companionship, counsel 

and support, intimacy, nurturance, and reliable alliance or 

dependable bond. The Furman and Buhrmester Inventory was 

designed to access the nature of children's and adolescents' 

relationships by differentiating the resources that were provided by 

specific significant others in their social environments. The terms 

specified above represent basic social needs of individuals. 

Two hypotheses were advanced by Clark-Lempers et al. (1991) 

that related to the mother, father, and peer friend as influential 

persons. First, it was expected that a moderate decrease in 

functional importance between adolescent and parents would be 

observed in older subjects. Second, it was expected that an increase 

in functional importance between adolescents and peer friends of the 
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same gender would be observed in older subjects. No specific 

hypotheses about teacher relationships or sibling relationships were 

stated. 

A sample of 1,110 adolescents between the ages of 11 and 19 

years from several schools in rural midwestern towns served as 

subjects. Of the sample, 529 were males and 581 were females. The 

sample was divided into early, middle and late adolescent groups. 

Usable questionnaires administered during school sessions totaled 

771. The remaining 339 subjects were given the inventory in their 

own homes in the presence of a trained interviewer. These subjects 

were chosen so that they would be representative of all students 

attending schools in Iowa (Clark-Lempers et al., 1991). Each group 

was scored using a Likert-type scale to measure attributes ascribed 

to perceived significant others. 

The results, obtained by means cif a 3 (group) X 2 (gender) X 5 

(type of relationship) MANOVA showed that both the mother-

adolescent relationship and the father-adolescent relationship had 

significant interaction for all groups. This meant that both male and 

female subjects, in all three age categories, used parents to some 

degree for the attributes mentioned above. There was, however, 

evidence that levels of interaction with parents decreased with age. 

Younger adolescents reported higher levels of interaction with 

parents than did middle adolescents, and the middle group reported 

more interaction than did the older group. Contrary to the 

hypothesis, interaction scores with peer friends of the same gender 

decreased much the same as did scores on parent relationships. The 
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same trends were observed in the other two categories of siblings 

and teachers (Clark-Lempers et al., 1991). 

Hendry, Roberts, Glendinning and Coleman (1992) also 

observed that parents remained significant in the lives of 

adolescents. Their study of early and mid-adolescents in a secondary 

school in northeast Scotland supported the premise of continued 

parental significance. Their study provided information on how 

other adults, such as teachers, may be significant in the lives of 

adolescents for specific reasons. 

A questionnaire was administered by Hendry et al. (1992) to 

360 pupils, 90 girls and 90 boys, in their first year of secondary 

school (ages 11 and 12 years); and to 90 girls, and 90 boys in their 

fourth year of secondary school (ages 15 and 16 years). On front and 

back pages of the questionnaires 20 statements were listed, in pairs, 

under 10 categories that described the roles of significant others. 

The front page was specifically for adults who were related to the 

subjects and the back page contained questions for adults who were 

not related to the subjects. 

Seventy-nine percent of the young people selected parents as 

significant others from within the family; 56% chose their mother 

and 23% their father. Siblings were reported by 13% of the subjects, 

and another 8% indicated other adults (mostly grandparents). Mid-

adolescent males were more likely to choose their father than their 

mother as a significant family member, but mid-adolescent females 

were more likely to indicate their mother than father as a significant 

family member (Hendry et al., 1992),, 
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Outside the family, 60% of the subjects reported friends of the 

same gender, while 34% selected adults as the most significant non-

family member in their lives. Teachers were chosen by 20% of the 

subjects. Both early and mid-adolescent females were unlikely to 

indicate teachers. However, females were more likely than males to 

list friends of the same gender as the most significant non-family 

member. 

Occupational Socialization During 
College and Post-College Years 

One of the basic studies in the theoretical framework of 

occupational socialization was begun in 1956 (Becker, Geer, Hughes 

and Strauss, 1961). From their detailed and lengthy data on medical 

students' occupational role perceptions, these researchers were able 

to define perspectives by which to address the role of medical 

schools in the training of students and how the schools function other 

than by providing a technical education. 

Becker, Geer, Hughes, and Strauss (1961) found that freshmen 

medical students had an unspecified and idealistic perspective due to 

their previous socialization experiences and identification with 

significant others. The students believed medicine to be the best of 

all professions and they wanted to practice in order to help people. 

Although a comfortable living as a goal was expressed, it was not 

seen as a primary purpose for their career choice. 

As the socialization process progressed during their freshman 

year, their final perspective changed to encompass the expectations 

of faculty. Previous perspectives were changed in order to meet the 



23 

expectations of new significant others in the social environment of 

medical school (Becker, Geer, Hughes and Strauss, 1961). 

Based upon their observations, Becker, Geer, Hughes, and 

Strauss (1961) reported four demeanors—responsibility, experience, 

academic standing, and cooperation. All four of these demeanors 

involved patients, faculty and other students as significant others. 

Medical responsibility meant that physicians were responsible for 

their patients' well being. The medical experience demeanor was 

defined as actual clinical contact with patients and disease which 

differed from book knowledge. Medical students believed that 

experience was important and that schooling or training activities 

were only as good as they were able to provide experience 

opportunities. 

The academic and cooperation demeanors described by Becker, 

Geer, Hughes, and Strauss (1961) involved pleasing the faculty in 

order to pass written examinations and tests of clinical procedures. 

From this academic demeanor medical students found it necessary to 

band together in order to get the work done that was assigned by 

faculty. Because many assignments were not specific as to the 

amount of work expected, students established and agreed upon the 

amount of work so that no one student would needlessly out-do the 

others and cause an unfavorable response from the faculty. 

One of the most surprising conclusions reported by the 

researchers was that the medical students did not take on the 

professional role of physician while they were students because the 

system did not allow for such role. Although clinical experience was 
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a valued perspective and medical responsibility was agreed to be 

important, these values were incorporated into actual behavior only 

as actually needed in the context of their role as medical students. 

Residents, interns, and faculty physicians were always around to 

make decisions and to answer questions, and students were not 

permitted to have full responsibility. While faculty reported the 

medical students' attitudes as irresponsible and unprofessional in not 

accepting responsibility and perhaps devoting fewer hours to clinical 

duties than experienced physicians thought necessary, the students 

held quite a different perspective. The students' perspective related 

only to surviving as a medical student. Because the full 

responsibility was not actually their own, behavior suited to the role 

of physician was considered unnecessary and irrelevant. 

In a later study, also in an institutional setting, Denzin (1966) 

focused on college students' significant others. He investigated two 

categories of significant others, role specific and orientational. His 

data were gathered from 67 students enrolled in an introductory 

sociology course at a large, midwestern state university. Twenty-six 

of the subjects were males and 41 were females. Forty-three were 

between the ages of 18 and 20 years , and 27 were over 20 years of 

age. Major areas of subjects' study were as follows: 3 business, 19 

nursing, 10 education, 4 music, and 31 liberal arts and sciences. 

Forty were freshmen and sophomores, 18 were juniors and 9 were 

seniors. 

Two open-ended questions were asked in order to identify 

categories of significant others. One was termed role specific and the 
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question asked for a list of persons whose evaluations of the subject 

as a student on the university campus meant the most. The other 

was termed orientational and merely asked for a list of persons or 

groups whose encouragement was most important to the respondent. 

Denzin (1966) found that students chose faculty in response to the 

question regarding their specific roles as college students more often 

than they chose friends, family, or students. However, in answer to 

the orientational question, priority was given to friends and family 

with faculty falling to third place. 

Denzin's (1966) data support the contention that different 

types of others are significant to individuals based on the 

relationship that they had to subjects. The role specific items 

verified subjects' claim to the role of student while the orientational 

items were associated with broader aspects of the subjects' lives. 

Denzin (1966) also compared lists with gender differences and 

with the classification of students. He found a tendency for women 

to choose family and friends above faculty when they were in their 

junior and senior years. Men also were more likely to choose family 

and friends as significant above faculty, but the percentages of men 

choosing faculty as significant did not decline among upper classmen 

as it did with women. 

Simpson (1967) hypothesized that occupational socialization 

takes plase in three phases. In the first phase, attention is shifted 

from the broad concepts that lead from choosing a profession into 

specific work tasks. During the second phase, significant others from 

within the work setting become a reference group. In the third 
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phase, the values of the occupational group are internalized and the 

person takes on the behavior prescribed by the group. Simpson 

tested her hypothesis on nursing students enrolled in a degree 

program. The school was only 3 years old and contained 57 

freshmen, 21 sophomores and 17 juniors. Data were obtained from 

observation in the hospital, interviews, school records, questionnaires 

and from observations in the subjects' dormitory. 

Simpson (1967) found that during the first year, students 

shifted their focus from patients and the humanitarian values of 

caring for the sick that had motivated them to choose nursing to 

specific skills that marked the role of a nurse. During their 

sophomore year, academic training was completed and clinical 

experience was begun. Simpson found evidence that significant 

others changed from patients and persons outside the occupational 

field of nursing to hospital personnel who were thought to be 

competant to judge their work. During their third year, the students' 

working experiences within the clinical setting provided 

opportunities for professional values to be grasped and the 

occupation of nursing to become a reference group. Simpson 

concluded that her hypothesis in which students shift attention from 

broad concepts to more specific work tasks, adopt significant others 

from work place as reference group, and internalize the professional 

behavior of the group was correct. 

Becker, Geer, and Hughes (1968) studied three areas of college 

life and reported on the academic area. They analyzed the patterns 

of collective action that students develop in their academic work 
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under the control of faculty and administration. Their methodology 

was used for the investigation was participant observation in which 

the researchers actually went about the daily rounds of students, 

asking questions and seeking to capture patterns of collective action 

as they occur in real life. 

Becker, Geer, and Hughes (1968) supported the observation 

that students did not assume the expected perspectives of faculty. 

They found that subjects assumed the role of student because they 

were treated as students and not as professionals engaged in 

professional activity. 

Much of the theoretical foundation for research in the area of 

occupational role perception has been influenced by the work of 

Becker (1970) and Carper (1970). Their research has provided a 

theoretical basis for the study of occupational role development 

through socialization. Becker and Carper studied and compared three 

groups of graduate students in a large midwestern university. Of the 

three groups (physiology students, mechanical engineering students 

and philosophy students), the physiology students showed the most 

evidence of a changed occupational perception as a result of the 

socialization during graduate school. 

The data for Becker and Carper's (1970c) study were collected 

by means of tape recorded interviews. Fifty subjects were randomly 

selected from a population of students from which female and 

foreign students had been eliminated in order to control for gender 

differences and for cultural misinterpretations. The interviewees 
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ranged from first year graduate students to those about ready to 

receive their Ph.D. degrees. 

Becker and Carper (1970) found that the physiology students 

differed from the other groups in that they had expected, at one time 

in their earlier, formal education, to enter medical school and become 

physicians, but changed their occupational goals. The answers 

obtained by interviewers were different for first-year graduate 

physiology students than for students who were about to receive 

their degrees. While the former still identified themselves with goals 

of medical school and medicine, the latter formed sharp distinctions 

between themselves and physicians, and identified with a larger 

scientific world than just medicine. 

From the results of their study, Becker and Carper (1970) were 

able to identify specific processes by which occupational roles are 

identified within the context of the four basic elements of 

responsibility, experience, academic standing, and cooperation. 

These processes are (a) the acquisition of a professional ideology and 

the tendency to identify oneself with an occupational title; (b) the 

development of a commitment to new skills and tasks; (c) 

investments of time and money; and, (d) the acquisition of mentors 

or sponsors within the occupation, interaction that strengthens 

identification with title and ideology. 

Becker and Carper (1970) also observed that graduate students 

were able to participate in three different kinds of groups. 

Interaction within these groups provided experiences that affected 

self-images. The three groups were peers, professors and the formal 
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academic structure of the university. Each of these groups provided 

specific experiences with others that contributed to the four aspects 

of occupational role identification. 

Becker and Carper (1970) reported that the first of these 

processes, acquisition of ideology, related to a commitment to 

occupational title. This mechanism for occupational role identity 

appeared to be closely related to interaction with informal student 

groups and to classroom and informal participation with teachers. 

When questions were raised about the worth of a chosen activity or 

occupational role, interaction with older students and with professors 

caused individuals to take the perspective of these significant others. 

With this new strength, graduate students could articulate reasons 

why their chosen field was the best of all possible choices. Becker 

and Carper observed this to be especially true of the physiologists 

and the engineers because they were more interactive with student 

and faculty groups on both formal and informal levels. 

Becker and Carper (1970) found that commitment to a task and 

skills, seemed to be connected to formal classroom settings and the 

formal academic structure of the university. These settings placed 

students in contact with new methods and materials. While 

undergraduate instruction had presented students with facts, their 

graduate studies presented questions and required analysis. 

Graduate students were able to observe professors who used 

questions and analytical skills and to incorporate them into their own 

behavior. Thus, in the eyes of other students, graduate students 

became associated with a particular occupational role. 
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Investment of time and money was observed by Becker and 

Carper (1970, pp. 177-201) in the formal academic structure. 

Entering graduate school and paying tuition initiated the investment. 

Once time and money were involved, failure to follow chosen careers 

would have meant a loss of the investment. Philosophers and 

physiologists seemed to have the most to lose by failing to follow 

through with graduate degree programs, while engineers, having 

already developed a professional role identity, had very little to lose 

by leaving graduate school. 

Becker and Carper (1970) observed the fourth mechanism, 

sponsorship, from a social-psychological perspective and described 

the complex interaction of persons involved in the process—the 

sponsor, the colleagues and the individual or actor who was 

sponsored. The sponsor felt an obligation to colleagues for the 

behavior of the individual; the colleagues felt responsible for their 

behavior toward the individual and the sponsor, and the individual 

felt a responsibility to meet the expectations of both the sponsor and 

the colleagues. Thus, the sponsor and colleagues became significant 

to individuals who graduated and moved up the social ladder. 

The Occupational Role of Musician 

In the mid 1950's, Nash (1954) investigated the vocational role 

of American composers. The part of his study that is relevant to the 

present investigation involved the determination of social and 

psychological factors in the life histories of his subjects. Nash chose 

his sample by submitting a list of 40 composers to the music 
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department faculty at the University of Pennsylvania asking them to 

rank order the names, adding to or deleting from the original list at 

the discretion of the faculty members. This process yielded 62 

names of American composers. Nash then checked the names with 

membership rosters of the American Society of Composers, Authors, 

and Publishers and the National Institute of Arts and Letters to 

verify their membership. Letters were mailed to the 62 composers 

asking them to participate in the study. Thirty-four responded and 

23 actually participated as subjects. 

Nash (1954) interviewed his subjects, collecting his data by 

means of a wire recorder. He found that the composers were often 

the oldest sibling in their families; that they were independent yet 

passive. Composers were described as unengaged in competative 

activities as children and less socially compromising. Nash found 

that subjects reported no conflict with their mothers. 

Nash (1954) concluded that there was a closer bond among his 

subjects with their mothers than there was with their fathers. He 

described the musical fantasy of his subjects as a heritage of their 

mothers and said that composers' emotional life was bound to their 

mothers (p. 120). 

Kadushin (1969) studied music students at two New York 

conservatories, Julliard and Manhattan. He reasoned that music 

students were more likely to engage in professional activity during 

training than were medical students because music students tend to 

exhibit advanced skills as musicians when they enter the programs. 

Kadushin's purpose, therefore, was to investigate the factors that 
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might be associated with a concept of professional musician during 

training. 

Of the 700 undergraduates from all over the world who were 

enrolled in Julliard at the time, 70% were in the degree program 

(dance majors and graduate students were excluded from the 

sample). An education degree was not offered at either the graduate 

or the undergraduate level. The emphasis was on performance and 

upon the student-master relationship. Julliard students were more 

likely to have come from upper social class families and to have won 

competitions before entering school. Because of this factor and 

because they were not members of a union, they had fewer 

opportunities to perform professionally. 

Manhattan School of Music had 500 undergraduates and 100 

graduates enrolled at the time of the study. All of the students were 

sent questionnaires. All but 4% were enrolled in degree programs. 

Manhattan offered a master's degree in education and seemed to 

attract more students from the New York area than Julliard. Only 

25% of Manhattan's students were pianists, whereas 45% of Julliard's 

were piano students. Manhattan's students were generally from 

lower social classes and were more likely to be members of unions. 

Therefore, they had more opportunity to engage in professional 

performances, such as club work than did students from Julliard 

(Kadushin, 1969). 

Kadushin (1969) asked the music students to rate themselves 

on a scale, marked at intervals. The low end of the scale was labeled 

"music student" and the high end of the scale was labeled 
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"professional musician" (p. 393). He compared the students' self-

ratings with their classifications or number of years they had been 

enrolled and their professional activity. The factors most related to 

their perception as professional musicians were performance 

experiences outside of the academic setting and the length of time 

they had been enrolled as a student in the music school. Professional 

performance was less important to future teachers. Contacts with 

professional musicians was more closely related to the professional 

concept than was a relationship with subjects' applied music 

teachers. Kadushin concluded that anticipatory socialization takes 

place only when the social structure of the school allows the student 

to engage in actual professional activity or to play the role that 

eventually will be their occupational endeavor or livelihood. 

Rumbelow (1969) studied the occupational role perceptions 

among musicians. He wanted to determine if the role and status of 

musicians in the 1960's could be explained by means of social 

interaction (symbolic interaction) theory. Rumbelow studied 

musicians who were members of a local union in a city of about 

400,000 population by means of a 36 item survey form. Of the 614 

forms mailed to union members, only 196 were returned, or 38%. 

Rumbelow asked subjects to equate themselves as musicians with a 

list of 20 other occupations. The respondents tended to choose 

professional groups such as physicians, lawyers, and teachers, 

indicating that they believed their skill as a musician served society. 

Rumbelow (1969) observed evidence that musicians interacted 

with persons who were musicians and with persons who were not. 



34 

Because most of the subjects were part-time musicians, this was not 

unexpected. He found that more than half of the subjects had means 

of income other than from performing. Even though only 25% 

actually depended on their work as professional performers for all of 

their income, they still viewed themselves as musicians. Identity as 

a musician was acquired through social interaction or successful 

experiences in the performing role. When asked if they favored a 

test of musicianship for new members, the majority of respondents 

indicated that they did. Rumbelow concluded that this surprisingly 

professional attitude was an indication of subjects' confidence 

regarding their personal identity as musicians. 

Faulkner (1971) used another theoretical framework to study 

the role of musicians. He tested Marx's theory of social alienation 

when a skilled person such as a musician is forced to adapt to an 

industrialized society, as represented by the film industry, and can 

no longer engage in self-expression, as during training. Assuming 

that musicians are highly skilled craftsmen who are committed to the 

task of self-expression through performance, Faulkner asked 

questions during lengthy, tape recorded interviews with 73 

commercial musicians working in Hollywood motion picture, 

television film, and recording industries. The questions were 

designed to establish the musicians' self-perception and levels of job 

satisfaction. 

Faulkner (1971) observed that many of the string players had 

aspired to the role of concert performer and, in several cases, had 

played with professional symphony orchestras. String players 
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reported some dissonance in occupational roles due to less 

demanding parts in the commercial studio. However, they also 

reported the same frustration with symphony work because they 

saw those jobs as dead ends with little hope for adequate pay or 

significant input from a performer's perspective. Faulkner found 

that musicians were attracted to the better pay in commercial 

studios, even though there were no contracts and musicians were 

considered to be free lance or hired for each individual job or movie. 

Studio musicians' salaries were described as much higher than the 

salaries of symphony musicians or of music teachers. The higher 

salaries and the variety of musical challenges seemed to offset any 

loss in ideals among those studied. 

Although Faulkner's (1971) investigation was not based upon 

symbolic interaction theory, it is, nevertheless, important to the 

present study for two reasons. First, it is one of the few studies 

available on musician's occupational role perceptions. Second, it 

showed differences among musicians in career aspirations according 

to the instruments that they played. String, woodwind, and French 

horn players had career aspirations that were more alike. Brass, 

saxophone, and percussion players shared similar career aspirations. 

Evidence of this kind among studio musicians may mean that the 

socialization processes and previous experiences with significant 

others were different for players of different instruments. 

Faulkner (1973) also studied orchestral musicians who were 

working in a major symphony orchestra in the eastern part of the 

country. He collected data from taped interviews with 50 musicians, 
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a sample of the orchestra that included most of the wind and 

percussion sections plus equal proportions from string sections. 

Faulkner studied the personal feelings and ideas of musicians 

concerning mobility in the orchestral world. His perspective was not 

to clearly define career lines, but rather to investigate the 

sociological processes in regard to upward mobility, job stability and 

satisfaction. 

The results of Faulkner's (1973) study were reported in 

tabulations that were based on content analyses of answers given to 

several structured questions asked during the interviews. Faulkner 

found three mechanisms at work in the socialization processes of the 

orchestra and lives of the musicians. Support from significant others, 

such as colleagues who had made similar choices, commitment to the 

conveniences of the local setting, and shifting of interest from high 

career sights to the private life all contributed to musicians' 

adaptation to staying in their present positions. Musicians who were 

less adapted and less satisfied did not report these mechanisms. 

Rather, they identified more with reference groups in orchestras 

where prestige was higher and anticipated moving up to one of these 

groups. 

Frederickson and Rooney (1988) studied the occupational role 

of free-lance musicians who were professionally trained, but lacked 

permanent membership in any musical organization. Their reason for 

studying this phenomenon was to refine the concept of "non-

personhood" (Goffman, 1959) or the lack of opportunity to be unique, 
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creative, expressive, and to have the focus of attention from others 

that accompanies work. 

According to Frederickson and Rooney (1988), free-lance 

musicians work as support personnel housed in orchestra pits and 

are sometimes hired to perform their skill for one specific occasion. 

They lack the respect that accompanies permanent attachment to an 

organization, yet have been trained to perform as artists who expect 

the focused attention from their audience. 

Data for Frederickson and Rooney's (1988) study were collected 

during formal interviews with 23 free-lance musicians as well as 

during informal interviews. Their study was designed to elicit 

responses to the concept of "free-lance classical music as a career" (p. 

222). Five variables were used in the selection of participants for 

formal interviews: age, sex, degree of financial success, and 

instrumental category (string, woodwind, brass, or percussion). 

Subjects' ages ranged from 20 to 59 years; half were male and half 

were female. 

Frederickson and Rooney (1988) found evidence that the free-

lance musicians considered their work to be second choice, below 

solo performance and membership in a symphony orchestra. They 

gradually came to view themselves as "non-persons" or even 

servants. Besides this view, however, Frederickson and Rooney also 

found that free-lance musicians gained esteem from each other as a 

peer group by realizing that nobody belonged. Further, this esteem 

was based upon how each musician functioned within the group and 

involved esteem accorded to individuals according to the type of 
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performance for which they were hired, the size of their fees, and 

the perceived musical skill required to perform the task. 

Frederickson and Rooney (1988) observed that although the 

free-lance musicians viewed themselves as "non-persons", they also 

developed coping skills which they used during performances. These 

coping skills were classified as creating a private world, playing 

pranks, and redefining their roles. In creating a private world down 

in the pit, the musicians read, wrote, knitted, whispered or, if the 

structure permitted, played games. Their pranks were silent and 

invisible to the audience but were designed to provide relief from 

the routine. Other pranks were for a different purpose and involved 

the attention of stage performers, but not the audience. The purpose 

of these pranks was to draw attention to the importance of the 

orchestra and to remind stage performers where the real power 

rested. Redefining the role by describing the work as a hobby or as 

something other than a musical performance was employed by some 

subjects as a coping mechanism. Other subjects redefined the role by 

engrossing themselves in their music rather than in the actual 

audience that was perceived as apathetic to their musicianship. 

Frederickson and Rooney (1988) concluded that free-lance 

musicians were "real" persons to each other and were accepted into 

their own peer group on the basis of their musicianship. Thus, 

subjects interacted on the basis of non-personhood and by standards 

through which they achieved personhood within their group. 
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The Occupational Role of Teacher 

Music educators are not alone in the matter of ambivalence in 

role perception among teachers. Goodlad (1984) said that teachers 

who specialize in their major academic field, such as English or 

mathmatics, are likely to experience role ambivalence. Among art 

teachers, there is evidence of conflict in role identities (Anderson, 

1981; Foley & Templeton, 1969; Szekely, 1977). Geer (1966) 

addressed the same issue in regard to women who choose teaching as 

a second occupational choice when their first preference was 

homemaking. 

Getzels and Guba (1954) studied the role perceptions of 

educators who also were military officers. They found evidence of 

role conflict. Participants in their study included 300 officer-

instructors and supervisors who provided advanced training for 

other officers. Although Getzels and Guba specifically studied conflict 

in roles and how conflict relates to teacher effectiveness, their 

research is relevant to this study for two reasons. First, role conflict 

was shown to be related to identity. If participants identified with 

the role of officer, they showed less conflict with work roles than did 

participants who identified with the role of educator. Getzels and 

Guba concluded that because advancement and pay scales were 

connected to rank as an officer and not to ability as an educator, the 

officer role was more congruous with the system. They also 

concluded that years of experience as an officer was an important 

factor in the resolution of conflict in role perceptions. 
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Lortie (1975) studied classroom teachers and their self 

perceptions in two geographical regions of the country. The first part 

of his research was done in the greater Boston area and was subtitled 

"Five Towns." The second part of his research was done in Dade 

County, Florida. The Boston sample was obtained by means of a 

random selection and judgment to insure that a large range of socio-

economic levels were represented among the school districts where 

the 94 teachers were chosen for interviews. The Dade County data 

were collected by means of a survey in which teachers were 

assembled at 12 locations to fill out the questionnaire during school 

hours. Thus, the teachers who participated represented the normal 

daily attendance pattern for teachers in the school system. 

Lortie (1975) found that teachers' outlook or self-perceptions 

changed from their student days and that teacher-training had a low 

impact on trainees. As a whole, teachers were critical of their 

professional education courses and training and felt that beginning 

teachers were mostly on their own when learning to cope with the 

demands of classroom instruction. Lortie reported that teacher 

training failed to force student teachers to analyze, compare and 

reflect and to learn to make choices based upon new knowledge 

gained as a result of training and socialization during formal 

education. Teachers who participated in Lortie's study reported that 

their own experiences as students (even in childhood) had influenced 

their self-perceptions and that they had role models or other 

teachers with whom they identified as a child. 
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Lortie (1975) suggested that teaching as an occupation is 

mostly guided by individualism and past traditions. His findings 

confirm Becker's (1952) and Geer's (1966) conclusions about the 

occupational role of teachers. According to Becker, promotion for 

most of the teachers meant that they were transferred to the school 

of their choice. Unlike other occupations, teachers' promotions did 

not mean a change in the level of work. Geer concluded that this 

lateral structure was related to the commitment of teachers. She 

suggested two reasons for this trend. First, teacher-education 

programs lacked long years of arduous work for entry into the 

profession, and; second, because candidates had already experienced 

years of association with schools as students, no great investment 

would be lost if they chose not to work as teachers after graduation. 

Furthermore, the work of teachers was done mostly in isolation. 

Their clients, the children and adolescents in their classrooms, were 

powerless as a social group. 

Goodlad (1990) studied nearly 3,000 college students nearing 

completion of programs as candidates for baccalaureate degrees and 

teaching certifications. Using a questionnaire and more than 650 

interviews, data were gathered by visiting campuses from eight of 

the nine census divisions of the United States, 29 research sites in all. 

In addition to interviews, questionnaires, and classroom 

observations, nine historians studied relevant documents at the 

research sites and prepared brief case histories. Both public and 

private institutions were selected, with slightly more representation 
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from regional, public colleges and universities and less 

representation from 4-year liberal arts institutions. 

Goodlad (1990) found that teacher-training programs in the 

institutions studied failed to socialize students toward an 

occupational role identity. Only in the student teaching experience 

did Goodlad find evidence of occupational socialization during the 

college program, and then it was associated with the cooperating 

teacher and not a university professor. The subjects in Goodlad's 

study reported that foundations courses, such as the history and 

philosophy of education, were not designed to help prepare them for 

the task of teaching. 

Goodlad (1990) reasoned that the Western cultural standard of 

accomplishing tasks by individual effort is a typical attitude among 

candidates in teacher-training. Thus, teacher trainees are not aware 

of each other as a class composed of individuals who have endured 

the rigors of training together and merged victorious. He concluded 

that the transition from student to teacher seemed to be more a 

task-centered or occupational change than an attitude or intellectual 

change. Second, ideas about classroom management and teaching 

techniques were grasped by trainees more often than the broader 

theoretical basis for inquiry and knowledge of alternative 

approaches. Students were better able to acquire teaching skills 

through experience due to the effect of socialization (or lack of it) in 

training programs. 
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The Occupational Role of Music Educator 

White (1964) studied the social characteristics and occupational 

role of public school music teachers in the United States. His 

questions were concerned with music teachers' (a) social origin, (b) 

social mobility, (c) gender differences, (d) role models who 

influenced career choice, (e) reasons for occupational choice, (f) 

reasons for leaving the profession, and (g) occupational role behavior 

and social environment of situations (p. 5). White mailed 2,000 

questionnaires to music teachers in randomly chosen states, two for 

each geographical region of the country as determined by Music 

Educators' National Conference. The states chosen were New York 

and Delaware, Indiana and Iowa, Alaska and Idaho, Florida and 

Tennessee, Oklahoma and New Mexico, and Nevada and Arizona. Of 

the 2,000 questionnaires sent, White used the first 1,000 responses 

in his study. 

The results of White's (1964) investigation showed that almost 

37% of the teachers had a desire to become professional musicians. 

When asked why they had not pursued a career as a musician, 30% 

gave lack of ability as the reason andl 20% cited economic insecurity 

as the reason. Of the 1,000 subjects who participated, only 91 had 5 

years or less of experience as a music teacher and almost 50% had 

advanced degrees. Perhaps the finding from White's study most 

relevant to this investigation is his finding that new music teachers 

were usually recruited into the occupation by another music teacher. 

Based upon the data gathered, White (1964) concluded that the 

social origin of music teachers was from upper-lower and lower-
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middle classes, predominantly White, Anglo-Saxon and Protestant 

backgrounds. Music teachers seemed to be geographically stable, but 

socially, upward mobile. The men were younger, had better salaries, 

were usually instrumentalists, had attained higher educational 

degrees, but originated from lower social classes than the women. 

White noted that the music teachers chose their occupation because 

they loved music and desired to work with children. They believed 

that their work served humankind and transmitted cultural heritage 

to their students. White pointed out that as purveyors of traditional 

aesthetic values in society through the schools, music teachers' role is 

a part of the core-value system of society and, therefore, is resistant 

to change. White also emphasized that the personal role perceptions 

of music teachers were important for their impact in the future. 

Because the music teachers studied tended to be somewhat 

homogeneous as a group, White concluded that they were inclined to 

perpetuate their own values. 

L'Roy (1983) studied music education majors at the University 

of North Texas. In her research, which was based upon the work of 

Becker and Carper (1970), she analyzed the training and socialization 

process of schooling in three major areas: (a) the identification of 

occupational norms and values of undergraduate music education 

majors, (b) the determination of commitment of undergraduate 

music education majors to specific skills and knowledge, and (c) the 

determination of undergraduate music education majors' career 

commitments (p. 6). Questionnaires were sent to 273 students and 

returned by 165. Students were classified as freshman, sophomore, 
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junior, or senior by the number of hours they had completed. The 

study was enhanced and clarified by 38 interviews with students 

who volunteered. 

The most frequently chosen title among subjects was 

performer. Music education was often chosen as a major because it 

offered stability of employment that performing as an occupation did 

not. Students also ranked performing as their first choice of 

professional activity. When the ranking of role labels were 

compared by class year, the title of performer or musician increased 

by year from the first to the fourth. Freshmen were more apt to 

choose the titles of choir director or band director than were upper 

classmen. Training seemed to decrease choice of labels. Freshmen 

who had experience as high school students in conducting seemed 

more likely to choose the titles of band director and choir director. 

L'Roy (1983) reported differences in respondents based on 

their area of music speciality. Students who specialized in stringed 

instruments were the most likely to choose performer as a title and 

indicated that they planned to perform as a professional activity. 

They chose music education as a major because of perceived 

economic needs. Band and choir students also tended to choose 

performer and performing as professional titles and tasks, but 

perceived reaching these goals within a school setting. 

L'Roy (1983) concluded that symbolic interaction theory is a 

viable paradigm for research in the field of occupational role 

perception in music education. She confirmed the developmental 

process of socialization resulting from the interaction of students, 
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faculty, and the university environment in explaining the role 

perceptions of music education majors on one university campus. 

She found very little commitment to a professional ideology of music 

education. 

Roberts (1990) studied music education students at 5 Canadian 

universities over a period of 18 months. His data, collected by means 

of participant observation and interviews, were purely qualitative. 

He investigated the role perception known to students as musician. 

Because music faculty at Canadian universities seemed to specify 

goals in terms of preparing students as musicians as higher priority 

than preparing them as teachers, Roberts saw a need to study music 

education students' understanding of the title musician and the 

symbolic meaning of this title in their interaction with other 

students, with faculty, and with outsiders. 

Roberts (1990) found that his subjects believed that persons 

cannot merely borrow knowledge about music. Instead, a person 

must actually be a musician in order to function as a music teacher. 

His research supported L'Roy's (1983) findings in that status was 

gained in a music school for ability to function in the role of 

musician-performer. L'Roy had reported that seniors were more 

likely to identify with the title of performer than were freshmen. 

Roberts confirmed that students saw themselves as players of 

instruments, such as trombone player or pianist, rather than as 

educators or teachers. Roberts concluded that these titles followed 

music education students even after they entered their chosen 

schools of education. 
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In a later study, Roberts (1993a) investigated music education 

majors from 1987 to 1990. From his previous work (Roberts, 1990, 

1991), Roberts had concluded that music education students appear 

to seek an identity as musician-performer based upon the social 

reality of music schools (Berger & Luckman, 1966). He had further 

concluded that this social identity rested upon the reactions of 

others. Therefore, his more recent research was an attempt to 

investigate who those others might be. 

Roberts (1993a), adapting a methodology based upon the 

research of Glaser and Strauss' (1967), conducted extensive 

interviews with music education students. Analysis was done 

between interview sets so that one set of interviews could provide 

information for the next. In addition to this approach, Roberts also 

used participant observation techniques which he described as 

rather passive; he observed social behavior in the music school 

lounge and in classes. 

Roberts (1993a) found that music schools had their own social 

climates and were somewhat set apart from the rest of the 

university. Although interviewees reported interaction with others 

in their same classification by year in school, most of their identity as 

musicians or performers was achieved by interaction with 

instrumental reference groups. In the case of singers, the voices 

were their instruments. Applied music teachers were reported as 

significant others, as were ensemble directors. 

Roberts (1993a) acknowledged that the interviewees were 

mostly successful music education majors and, therefore, were 
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unable to provide all of the information necessary to understand 

fully the social reality of the music schools. However, he interviewed 

some students who had dropped out of the music education 

programs. The evidence provided by these students was also 

supportive of the claim that performing successfully and becoming 

known as a musician in the eyes of other music students was 

necessary for positive identification and interaction within a music 

school. 

Roberts, Brennan, Dundas, Walsh, and Warren (1993b) studied 

music students at the Memorial University of Newfoundland, the 

University of Toronto, and several Canadian high schools where 

music students had made applications for admission to music degree 

programs (N=120 questionnaires and 42 interviews). The 

investigation was divided into two parts, a general survey and 

interviews. Three questions were asked of each subject. First, why 

did you choose to major in music in a college level degree program? 

Second, what persons or groups have positively influenced you to 

make your decision? Third, what negative influences have you 

experienced and overcome while you were making your decision? 

The subjects indicated that they chose to major in music 

because they loved music, had been constantly involved with music 

from childhood, and had excelled in music as a school subject. Music 

education majors said that they wanted to work with children. The 

persons that the subjects mentioned as having the strongest 

influence on their decision were private music teachers, family 

members (especially mothers), school music teachers. Although the 
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responses to the question concerning negative influences were few, 

school music teachers (band directors and choir directors) were 

mentioned, 

Roberts et al. (1993b) concluded that the private music teacher 

was the person who most influenced music students to choose a 

music major. Because performance ability is a major factor of 

consideration in admission to university music programs, private 

music teachers' influence on students is considerable. Performance 

ability was valued by all persons concerned with career decisions. 

Clinton (1991), on the other hand, reported that although music 

teachers valued performance tasks, they were committed to the task 

of teaching. His subjects valued performance skills because they 

believed these skills helped them as music teachers. 

Clinton (1991), studying the self-perceptions of certified fine 

arts teachers in selected Oklahoma public schools, used Becker and 

Carper's (1970) design for the study of occupational role perceptions 

to study the implications of occupational titles and ideologies. 

Participating in the study were 72 fine arts teachers from 8 schools. 

The 8 schools were selected because they were all 5A high schools 

and, therefore, staffed fine arts teachers in each of the areas of art, 

drama, and music. Of the 72 participants, 31 were music teachers, 

22 were art teachers, and 19 were drama teachers. Using biographic 

data sheets and taped interviews, Clinton examined his results using 

content analysis. He reported data in tables that illustrated the 

comparisons between the 3 groups of teachers. 
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Clinton's (1991) results yielded some significant differences 

between the groups of teachers. Art teachers preferred the title of 

artist or educator-artist, whereas drama and music teachers 

preferred the title of either educator-artist or educator. Only a few 

selected the term artist-performer. Art and drama teachers 

considered the time spent in activities of professional artists was 

valuable to them even though it was not related to teaching. Music 

teachers, on the other hand, reported strong influence from within 

the music education profession and indicated that while artistic 

development was important to them, it was valuable mostly because 

it helped them in their teaching. Art and drama teachers selected 

other educators, professional artists, and persons outside these areas 

as reference groups, and music teachers selected other music 

educators as reference groups. The majority of teachers in all three 

groups felt that teachers had a good social standing, but perceived 

their own status as lower than that of artists/performers. 

Clinton (1991) found that his results tended to contradict 

previous research in that music teachers were portrayed as 

"frustrated performers" (p. 107). His investigation indicated that 

music teachers labeled themselves as educators first and performers 

second. While some of the music teachers also had part-time playing 

jobs, as a group, they reported that they would choose teaching over 

playing if they were forced to make such a choice. Actually, they 

enjoyed both. 

Evidence for an ambivalence of music teachers' occupational 

role was not as apparent in Harris' (1991) investigation. Harris 
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studied the relationship between the role identification of college-

level music teachers and their level of job satisfaction. He selected 

his subjects randomly from a pool of college music teachers who 

were listed in the College Music Society Directory and were working 

at doctoral degree granting institutions accredited by National 

Association of Schools of Music. Of the 332 randomly chosen college 

music teachers, 227 returned the 50-item questionnaire. 

The questionnaire used by Harris (1991) was designed to 

measure job satisfaction by comparing the amount of time spent on 

tasks with the amount of enjoyment respondents received from each 

category of tasks. These enjoyment data were then combined to 

form what Harris called a "predilection profile" for each respondent 

(Herzberg, 1976; Kuhlen, 1976; Lawler, 1976; p. 44). The results 

were confirmed with follow-up interviews. 

Harris (1991) found that respondents who identified with the 

role of teacher also showed more intrinsic satisfaction with such job-

related tasks as administrative duties, grading papers, attending 

meetings and advising students. Respondents who identified more 

closely with the occupational role of musician showed less 

satisfaction with tasks of this category. Harris noted that most 

college music teachers identified with the role of performer and that 

their choice of the role of teacher did not appear to increase much 

with increased years of experience. Only college music teachers who 

had public school experience tended to identify with the role of 

teacher. All of the subjects reported high levels of enjoyment with 

tasks that were termed scholarly or creative. Perhaps the most 
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significant information reported by Harris was that the teacher role 

identification rather than the area of specialization was the factor 

that contributed most to overall job satisfaction. The majority of the 

music teachers in Harris' study seemed to enjoy music more than 

they enjoyed teaching. 

Summary 

The literature reviewed in this chapter shows evidence that the 

process of occupational socialization begins before formal training 

and education. Significant others are a part of primary and 

secondary socialization processes. Not all persons who interact with 

children are equally significant. Evidence from the literature 

suggests that fathers may be more influential in matters regarding 

occupations and that mothers influence subjects in less specific 

aspects of social development. Although parents are most significant, 

there is evidence that other family members and non-family 

members influence individuals during childhood and adolescence. 

Collectively, the literature on significant others and their interaction 

during pre-college years suggests a need for further research which 

considers gender differences in analysis of data. The literature also 

suggests that individuals are generally able to point to specific 

persons as influential in various areas of their lives. 

Early studies on occupational socialization and the process of 

identifying with a profession were not only been influenced by the 

symbolic interactionists (Cooley, 1922; Dewey, 1922; Mead, 1934), 

but also by the writing of Hughes (1958), who said that training 
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should make a difference in the socialization of individuals toward 

occupational roles. The questions have clustered around how 

individuals acquire the necessary social knowledge to survive in 

their chosen fields and whether it is possible to systematically 

document evidence of interaction with self and others who are 

significant in the social environment. 

Considerable evidence has been presented to support the 

concept that candidates who are training to enter an occupational 

field do not take on the entire role perspective until training is 

completed and they actually enter the work arena and assume total 

responsibility for the tasks. However, there is little indication of the 

identity of the persons who influenced candidates throughout their 

entire life-time. 

The evidence from research on occupational socialization within 

the teaching professions indicates that undergraduate training 

programs fail to socialize students toward the occupational role of 

educator. Goodlad (1990) observed that professional education 

programs failed to socialize students toward an occupational role 

identity as teacher. Instead, students identified with whatever role 

they were actually experiencing and adapted to the social 

environment around them. In regard to significant others, Goodlad 

(1990) found evidence among subjects that cooperating teachers 

influenced their student-teachers. The strongest evidence of the 

influence of significant others, however, was subjects' statements 

about their grade school teachers. 
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There is considerable evidence within the literature that music 

educators choose their major field based upon values and 

socialization processes that involve significant others from areas of 

musicianship and performance as well as teaching and education. 

Many music educators also work as free-lance musicians. The 

overriding implication from the literature concerning the role of 

musician is that the musicians develop a role concept based upon the 

experiences in which they were working at the time they were 

studied. Evidence also suggested that previous experiences 

continued to contribute to the role perceptions of the subjects. It is 

not clear from the literature how or when significant others 

influenced subjects' occupational role concepts. 

Most of the research in the area of music education has 

involved college students who were majoring in music education. 

From these examples, it is evident that the social environment of 

music schools creates more opportunities for students to function in 

the role of performer than in the role of educator. Therefore, 

significant others who influence students choices are likely to be 

other performers and applied music faculty. No research has been 

done to address the role of significant others in pre-college years. 

Subjects who were influenced by private music teachers during per-

college years may be influenced by applied music instructors in 

college. The discrepancies in the literature show a need for more 

study on music educators' occupational role perceptions and research 

that will define the significant others and the developmental periods 

when their influence begins. 



CHAPTER 3 

METHODOLOGY 

Introduction 

The purpose of this study was to investigate the role of 

influential persons in music teachers' professional socialization as 

musicians and educators. The problems were: (a) to determine who 

had most contributed to subjects' involvement in music during pre-

college years; had most encouraged subjects as musicians during 

their college years; had most encouraged subjects during their pre-

college and college years to think of themselves as future teachers; 

had most influenced subjects during post-college years in the roles of 

musician and teacher; and, (b) to determine interrelationships 

between gender and teaching specializations and the subjects' 

responses to the questions under (a). All methodological 

considerations will be discussed in chronological order, including 

all.pilot studies. 

Pilot Studies 

The pilot studies focused on: (a) interviews with teachers and 

music education students, using an open-ended questionnaire; (b) 

development of a questionnaire from results of interviews; (c) 

piloting and vevision of the questionnaire. 

5 5 
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Informal Interviews 

Informal interviews (Appendix A) were conducted with 5 

music educators who agreed to participate in the first phase of the 

pilot study. They were an elementary general music teacher, a 

junior-senior high school choir director, a junior high school band 

director, a high school band director and a college level band 

director. The purposes of the interviews were: (a) to study the 

language needed that would elicit responses from music teachers 

regarding the persons who influenced them towards the roles of 

musician and educator; (b) to study the feasibility of undertaking the 

investigation; and (c) to learn how to separate questions into life-

cycle phases. All of the interviews were conducted at the 

convenience of the subjects. 

All of the teachers worked in the state of Arkansas and all of 

them had at least three years of teaching experience. With only one 

exception, all of the participants taught only music classes or directed 

musical ensembles. The duties of one music teacher who taught at a 

church-related, private academy included coaching a softball team 

and teaching a Bible class. 

The teachers who agreed to be interviewed were diverse in 

their specialties. The elementary generalist was an accomplished 

clarinetist. She also played alto recorder and was certified in Orff 

techniques. The secondary-level choir director was a baritone and a 

guitarist, and performed regularly in the central Arkansas area. The 

junior high band director, a woodwind specialist, played with a jazz 
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band. The high school band director was a brass specialist and 

director of a community band. Finally, the college level band 

director, a woodwind specialist, performed with a jazz combo. 

The music teachers were asked broad questions on who 

influenced them in the areas of music and education during 

childhood, during college, and after college. It was during this phase 

of the study that the term significant other was replaced with the 

term influential person. The first part of the interview focused upon 

childhood experiences related both to family (primary socialization), 

and to school (secondary socialization). Later in the interview, the 

discussion was focused upon college training years and post-college 

years. 

The interviews confirmed the concept that influential persons 

are related to the life-cycles of music teachers. Participants were 

able to remember specific persons who had influenced their study of 

music in childhood, and, in a few cases, had encouraged them to 

pursue teaching as a career. It was also noted that the participating 

music teachers could recall their initial introduction to music, but had 

difficulty doing the same in regard to teaching and education. 

As a result of the informal interviews just described, additional 

interviews were conducted, using 5 music education majors who 

were in the second semester of their freshman year at Harding 

University in Searcy, Arkansas. These interviews were done during 

one class period and all questions focused only on influential persons 

from childhood. The two areas of involvement (music and education) 
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were discussed for the purpose of confirming what had been 

observed among the 5 previously interviewed music teachers: that 

influential persons from primary and secondary socialization 

processes during childhood and specifically related to music 

involvement were more easily remembered than persons specifically 

influential in regard to teaching and education. 

During childhood, all participants' mothers and fathers 

encouraged them to become involved with music. School ensemble 

directors were mentioned in all cases, sometimes significant for both 

music and education. During training or college years, ensemble 

directors had become important to the teachers interviewed. All 

subjects had been influenced by an applied music instructor and 3 of 

the 5 mentioned a music education instructor. Interestingly, all of 

the teachers recalled other classroom teachers as role models with 

whom they were working during the post-college years. Other 

influential persons mentioned were Arkansas School Band and 

Orchestra Association (ASBOA) members, Arkansas Choral Directors 

Association (ArkCDA) members, other ensemble directors, students' 

parents and their own students. 

Development of Questionnaire 

Based upon the information gathered during the interviews 

and examples of previous research in other fields of study involving 

significant others and occupational choice, a questionnaire was 

developed and mailed to 10 music teachers. Of the 10 mailed, 7 
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were returned and considered usable. All but two of the teachers 

who returned the questionnaire, were certified music educators 

working in the state of Arkansas. The other two were certified and 

working in Texas. The purpose of this second phase in the research 

was to gather more information for the final questionnaire that 

would be used during the main study (Haller & Woelfel, 1972; Oleson 

& Whittaker, 1968; Woelfel, 1972). 

The 7 music teachers, 4 male and 3 female, who returned the 

form represented a variety of specialties and experiences. Three 

were vocal-choral specialists (one K-12th grades, one 7-12 grades, 

one 10-12 plus college). Three were band directors and brass 

specialists, but working with different levels (7-12 grades, 6-12 

grades, college level). One was a string specialist whose experience 

included all levels of instruction (K-college). 

The questionnaire was divided into four sections (Appendix B): 

background information, pre-college years (childhood adolescence), 

college years and, post-college or working years. Each of the 

research problems were addressed by items included in the four 

sections. 

Figure 1 lists the specific items on the questionnaire for each 

research problem. The first part of the questionnaire involved the 

identification of individual profiles of each music teacher by gender, 

degrees held, years of experience and area of specialization. This 

personal information section preceded the items that specifically 

addressed the research problems 
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Figure 1 

Pilot Questionnaire Items for Research Problems 1-4 
Individual Profiles Items 

Profiles of music teachers: gender, 
degrees held, years of teaching 
experience, teaching specialization, 
and levels. 

1. What degrees do you hold? 
2. How many years have you been teaching? 
3. What is your are of specialty? 
4. What is your gender? 
5. On what educational level/s do you teach? 

Research Problem 1 Items 
Persons who contributed to subjects' 
involvement with music during pre-
college years. 

Childhood: 
1. Did you have a family member who 
worked as one or more of the following? 

Yes, No, Check all that apply. 
Music teacher/educator 
Teacher/educator 
Music ian/performer 

2. Who most encouraged you to sing or play 
an instrument during childhood? 
4, Did your ability to perform (play/sing) as 
a child seem to please someone close to you? 
6. Did you experience discouragement from 
any of the above people for your interest in 
music? 
Adolescence: 
8. During adolescent years, who influenced 
you most to continue playing your 
instrument or singing? 
10. Who encouraged you as a young 
musician? 
12. Did anyone help you to see yourself in 
the role of a musician during adolescence? 
14. Did you feel that an influential person 
discouraged your interest in music as an 
adolescent? 

Research Problem 2 Items 
Persons who encouraged subjects 
as musicians during college years. 

16. Who most influenced you to major in 
music? 
18. Did anyone affirm your claim to the title 
of musician/performer during college? 
20. Did anyone serve as role model for you as 
a mus ician/performer? 
22. Did anyone discourage you as a music 
major during college years? 

Research Problem 3 Items 
Persons who encouraged subjects 
towards teaching during pre-
college and college years. 

Childhood: 
1. Did you have a family member who 
worked as one or more of the following? 

Yes, No. Check all that apply. 
Music teacher/educator 
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Figure 1 continued 
kT eacher/educator 
Music ian/performer 

3. As a child, did someone encourage you to 
become a teacher? 
5. Was your getting a college education 
encouraged or valued by someone close to 
you? 
7. Did you experience discouragement from 
any of the above people for your interest in 
education? 
Adolescence: 
9. During adolescent years, who influenced 
you most to think about becoming a teacher? 
11. Who encouraged you to think of yourself 
as a future teacher? 
13. Did anyone help you to see yourself in 
the role of a teacher during adolescence? 
15. Did you feel that any influential person 
discouraged your interest in education as 
an adolescent? 
17. Who most influenced you to certify to 
become a teacher? 
19. Did anyone affirm your claim to the title 
of teacher/educator during college years? 
21. Did anyone serve as a role model for you 
as teacher/educator? 
23. Did anyone discourage you as a future 
teacher/educator during college years? 

Research Problem 4 Items 
Persons who influenced subjects 
towards roles of musician and 
educator during post-college years. 

Musician: 
24. Does anyone affirm your claim to the 
title of musician/performer? 
26. Who has served as role model to you as a 
music ian/performer? 
28. During faculty meetings or in-service 
training sessions, who affirms you as a 
musician? 
30. Who causes you to doubt yourself as a 
music ian/performer? 
Educator: 
25. Does anyone affirm your claim now to the 
title of teacher/educator? 
27. Who has served as a role model to you as 
teacher/educator? 
29. During faculty meetings or in-service 
training sessions who affirms you as a 
teacher? 
31. Who causes you to doubt yourself as a 
teacher/educator? 
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Above each section on the questionnaire (pre-college years, 

college years, and post-college years), a list of possible choices for 

influential persons was given so that subjects could more easily 

understand that only role examples were needed as responses and 

not names of individuals. The lists were categorized under headings 

of relatives, directors, teachers, instructors, administrators and 

others. 

Each questionnaire was analyzed and scored by first counting 

the number of different roles for influential persons listed by 

respondents and then by placing the responses under the various 

categories according to the catalog of terms (Appendix C). For 

example, if a subject indicated brother as a response to an item, 

brother would fall under the term sibling in the coding of terms. 

When the same response was given for an influential person toward 

one role, e.g. musician on items 2 regarding musical encouragement, 

and item 4 relating musical performance to the pleasure of important 

persons, it was counted only once. Thus, the same influential person 

(e.g. brother) was counted only one time per section during the 

scoring process even though the subject may have listed the person 

on several items. If brother had been listed again in response to 

item 5, however, it would have been counted again, but for the role 

of teacher. Another example of this analysis occurred when a subject 

listed a band director as an influential person for both roles of 

musician and teacher. The term band director is listed under 

ensemble director in the catalog of terms. Ensemble director was 
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then counted as influential for both roles and scored in two 

categories. The same procedure was followed in the main study. 

The terms for coding the responses (Appendix C) were chosen 

for two reasons- First, they were based upon the theoretical 

framework of Berger and Luckman (1966), Brim (1966), Denzin 

(1977), Elkin (1960), Stryker (1959) and Sullivan (1953) discussed in 

Chapters 1 and 2. Second, they were chosen as a result of the pilot 

study interviews. Tables 1 illustrates the frequencies of the 

responses according to each category. 

The 7 pilot study questionnaires were scored by 2 raters, each 

working independently of the other. The results were compared for 

differences. The scoring was done by recording exactly what 

subjects reported, and 100 percent agreement was obtained. To 

control for bias during the main study, two individuals filled out tally 

sheets and frequencies for each listing in items 6-29 of the 

questionnaire. Separate tally sheets (Appendix F) were used by each 

rater so that the second rater would not have access to the results of 

the first rater. Neither of the raters made qualitative judgements 

when tallying the results, but were instructed to code exactly what 

each subject wrote on the questionnaires. Two different persons 

were hired to check the work of rater 1 for accuracy and to correct 

items where information had been overlooked. A person was also 

hired to check the work of rater 2 for accuracy and to include any 

information omitted by rater 2. When this was accomplished, the 

two tally sheets were compared, item by item. Of the 310 
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questionnaires, there were only 11 that had an inconsistency. These 

inconsistencies were corrected by means of conference with the 

raters. 

Qualitative analysis was necessary in regard to placing 

influential persons into life-cycle stages during the pilot studies. 

Only one subject listed a parent (mother) after the pre-college years 

in the pilot study. For the analysis of the data, this response was 

considered a part of pre-college years or primary socialization. This 

same subject had already listed mother as influential in the 

childhood section of the questionnaire. Therefore, parent (mother) 

was counted only once. This procedure was modified on the main 

study so that each category was scored only once per life-cycle 

segment. Therefore, mother could be counted again as an influential 

person for another life cycle phase, giving a more complete profile 

for each phase of socialization. This was important since some 

persons remained significant to an individual across the entire life-

cycle. 

The response of husband, wife, or spouse on the pilot study 

questionnaire was considered to be a part of secondary socialization 

as discussed in Chapter 1. Individuals have no control over who is 

included in social interaction during primary socialization. This 

characteristic does not apply to choosing a spouse. Therefore, this 

response was coded as a part of the life-cycle for college and post-

college years (Berger and Luckman, 1966). 
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Comparison of Contributions of Influential 
Persons Across Life-Cycle Phases 

Research problem 6, the determination of interrelationships 

between gender and teaching specializations and the subjects' 

responses to the influences on their respective roles as teachers and 

musicians, required both qualitative and quantitative evaluation. 

The catalog of coding terms (Appendix C) has already been described. 

From the responses on the pilot study, terms like band director, 

orchestra director and choral director were coded as ensemble 

director. Mother and father were listed as parents, but were they 

reported separately. Brother and sister were coded as siblings. Any 

use of the first person form of I was listed as self along with 

responses of myself and me. Private music teacher was the coding 

term for any one of such responses as violin teacher, voice teacher, 

or clarinet teacher. History, math, or English teachers were examples 

of responses coded as teachers. Instructors of theory, history, 

literature, ear training or conducting were listed under other music 

instructor. Principal and superintendent were coded as 

administrators. 

Because the questions specifically addressed persons influential 

for the role of musician on the one hand and for the role of teacher 

on the other hand, the evaluation was a matter of totaling the 

codings for all responses. Tablel shows the results of this process. 

The raw frequency scores for the pilot study are included in 

Appendix D. In Table 1, the lists reflect the coded responses for 

persons who had encouraged subjects toward music and teaching 
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Table 1 

Rank Order of Influential Persons for Roles of Musician and Educator 

During Pre-Colleee Years 

Childhood Adolescence 

Musician Teacher Musicjafl Teacher 

parent 6 grandparent 2 ens. dir. 6 ens. dir. 3 

pvt. mus. tea. 3 se l f 2 parent 5 se l f 2 

grandparent 1 parent 1 peers 3 parent 1 

se l f 1 pvt.mu.tea. _ * pvt.mu.tea. 3 pvt. mu. tea. 

brother 1 brother - contest judge 1 contest judge -

gd. sch. tea. 1 gd.sch.tea. - other tea. 1 other tea. -

sel f 1 peers -

Note: N=7 * indicates no response 

duirng their childhood or adolescent years. The figures in the 

column for music give the total number of subjects who reported 

persons as having encouraged them to become involved with music 

during childhood or adolescence. The figures listed in the column for 

teaching indicate the total number of subjects who could remember 

persons who encouraged them during adolescence. Thus, 5 of the 

subjects credited one parent with having encouraged them to become 

involved with music and 1 subject acknowledged parental 

encouragement during adolescence toward becoming a teacher. 

In Tables 2 and 3, the left column contains the list of coded 

responses regarding persons who had encouraged the subjects 
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toward the roles of musician and educator, respectively. Similarly, 

Table 2 describes the college years and Table 3 refers to the post-

college years. 

As can be seen from the tables, music teachers in the pilot 

study named few persons who encouraged them to begin thinking of 

themselves as teachers during childhood or pre-college years. Pilot 

study data also indicated that the professional socialization toward 

the role of music educator among the participants was a life-long 

process. Because pilot study subjects reported more influential 

persons toward the role of teacher at a later time in the life-cycle as 

opposed to early evidence of encouragement toward musician, the 

teacher aspect of the ambivalence could have developed after the 

role of musician. 

For women, the private music teacher had been considered as 

an influential person by all of the subjects in the pilot study. Among 

the men, however, only 1 subject reported a private music teacher as 

an influential person. Two women reported ensemble director as an 

influential person for the role of musician and all 4 of the men 

reported an ensemble director as an influential person for the 

occupational role of teacher. Three of the men listed ensemble 

director for both roles. 

Interrelationships Between Gender and Teaching Specializations and 
the Subjects' Responses to the Influences on Their Roles 

For the purpose of analyzing research problem 6, the 

interrelationships between gender and teaching specializations and 
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Table 2 

Rank Order of Support During College Yrs. 

Musician Teacher 

other music stu. 6 mu. ed. inst. 5 

applied music inst. 5 ensemble dir. 5 

ensemble dir. 4 other mus. inst. 3 

self 2 other mus. stu. 2 

best friend 1 coop, teacher 2 

other music ed. stu. 1 first students 1 

coop, teacher 1 best friend 1 

Note: N=7 

Table 3 

Rank Order of Support During Post-College Yrs. 

Category Musician Educator 

other mu. teachers 5 self 7 

spouse 5 other mu. teachers 6 

former applied inst. 2 spouse 5 

former ens. dir. 1 other classroom tea. 4 

self 1 adminis t ra tor 4 

students' parents 3 

f r i ends 2 

s tudents 2 

Note: N=7 
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the subject's responses to the influences on their roles as teachers 

and musicians, the Wilcoxon matched-pairs signed-rank test for 

significance was used in the pilot studies. This test was chosen 

because it does not require mutually exclusive groups (Hinkle, 

Wiersma & Jurs, 1988). Since this study dealt with influential 

persons in two categories (musician and teacher) for the same 

subjects, the Wilcoxon test was appropriate. Results of the Wilcoxon 

tests for pilot studies are shown in Tables 4 and 5. Because pilot 

study subjects numbered only 7, the gender and specialization 

groups were not separated as they were for the main study, but the 

same procedure was used. 

The null hypothesis for the Wilcoxon tests stated that there 

was no difference in frequencies for persons called influential for the 

roles of musician and teacher, respectively, across life-cycles. In 

samples that number more than 25 subjects, the Wilcoxon test 

approaches the normal distribution and the test statistic must be less 

than .05 for a one-tailed test of significance (Hinkle, Wiersma & Jurs, 

1988). 

Table 4 shows the Wilcoxon test results when comparisons 

were made for support toward the role of musician across the life-

cycle phases. Only one value was significant. As can be seen, the 

numbers of persons who encouraged subjects towards music during 

childhood were significantly different from the number of persons 

who encouraged subjects toward music during college years. Table 5 

shows that the differences in the number of influential persons 
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toward the role of teacher during childhood and adolescence, 

compared with college and post-college years were significant. 

Table 4 

Cycle 

Role of: Musician During College Musician During Post-College 

Influential persons for 

role of musician-childhood .045* .088 

Influential persons for 

role of musician-adolescence .102 .264 

^Significant at the .05 level 

Main Study 

Barring some minor changes, the research design and 

procedure for the main study were the same as described in the pilot 

study: (a) the sample of teachers was determined; (b) the 

questionnaires were mailed to the subjects chosen in the sampling 

process; (c) the data were analyzed; and (d) 50 of the subjects were 

interviewed to verify the data analysis. 

Determining the Sample of Teachers 

A list of all the music teachers in Arkansas was obtained from 

Market Data Retrieval Service, Shelton, Connecticut. According to the 
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Table 5 

Wilcoxon Test Values for Influential Persons for the Role of Teacher 

Across Life-Cvcle 

Role of: Teacher During College Teacher During Post-College 

Influential persons for 

the role of teacher 

during childhood .009* .027* 

Influential persons for 

the role of teacher 

during adolescence .009* .009* 

*Significant at the .05 level 

list, 1,000 music teachers were working in public and private schools 

in Arkansas during the school year 1992-1993. Of that number, 36% 

were elementary music teachers, 34% were band directors, 28% were 

choral directors and a little over 1% were orchestra directors. 

Approximately 49% of the music teachers were male and 51% were 

female. A stratified, random sample of 50% (500 subjects) were 

chosen for this study. One hundred-eighty individuals within the 

sample were elementary specialists, 170 band directors, 140 choral 

directors, and 8 subjects were orchestra directors. Women 

numbered 255, and men numbered 245. 
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Each music teacher was given a four-digit code number from 

0001 to 1342. A table of random numbers, generated by a 

computer, was used to choose the sample subjects in the following 

manner: (a) 4 numbers (2, 3, 4 and 5) written on slips of paper were 

folded and placed in a hat; (b) the slip with a 4 was drawn from the 

hat; (c) beginning at a random position on the table of numbers, 

subjects were chosen that matched the numbers on the computer 

table using the interval drawn from the hat. This meant that two 

numbers were skipped between each random selection from the 

table of numbers. This process continued until the percentages were 

chosen for each category of music teachers described earlier in the 

chapter. When a number on the random table matched a potential 

subject who had already been chosen or who fell into a gender or 

specialty category that had already been filled, the next name below 

or the next name above was selected. If neither of these could be 

used for the same reasons, the selection process moved to the next 

random number from the table. 

Mailing the Questionnaire 

As a result of the pilot study, some changes were made to the 

questionnaire (Appendix G). The items were renumbered from 1 to 

29; numbers 1-5 were background information, 6-11 childhood 

years, 12-15 adolescent years, 16-23 college years, and 24-29 were 

for post-college years. Each section contained items that asked 
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subjects to rank-order influential persons' contributions to their 

socialization process. The complete, final form of the questionnaire is 

found in Appendix G. 

In January of 1994, the questionnaires were sent to the 

stratified, random sample described above. Each envelope contained 

a questionnaire form, a cover letter (Appendix E), and a self-

addressed, stamped return envelope. A second mailing was done 

approximately two weeks after the first, and was sent only to 

subjects who had not already returned the form. Follow-up 

reminders were sent approximately one week after the second 

mailing. Of the 500 questionnaires mailed, 314 were returned. Four 

of the 314 were not usable, leaving 310 subjects (62%). 

Analyzing the Data 

The questionnaires were analyzed in the same way as was 

demonstrated in the pilot studies with one added procedure. Each 

section on the questionnaire contained items where subjects were 

asked to rank-order their responses (1, 2, and 3) for the purpose of 

determining consistency with the frequency tables. The results of 

this process are discussed in Chapter 4. For research problem 1, the 

data from items 1-5 were coded and tabulated using the Microvax 

3600 computer and SPSS-X. The subjects were coded according to 

gender, music specialty, degrees held, years of experience and 

teaching levels. 
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Figure 2 shows how each research problem was addressed by 

the questionnaire (Appendix G). For items 6 through 29, the 

frequencies for each category were determined (Appendices K, L, M, 

N, and O). Data from these items were used to address research 

problems 1 through 4. For research problem 5, the frequency 

tabulations for all response codings also were examined by the 

Wilcoxon test for significance as described in the pilot study. 

The qualitative analysis of the date was described in detail 

within the context of the pilot studies. Appendix C, the catalog of 

terms shows a listing of how the information from the questionnaire 

was collapsed into broader categories for the purpose of reporting 

the scored frequencies. By analyzing each life-cycle segment 

individually, the need for qualitative judgement concerning primary 

and secondary socialization did not arise. The tally sheets, therefore, 

accurately reflected the information obtained from the subjects. 

Interviews 

Subjects for the 50 interviews (Figure 3) were chosen from a 

list of teachers who had returned their questionnaires. Twenty-five 

of the teachers chosen for the interviews were male and 25 were 

female. The interviews were done by telephone and during the day 

when teachers were at school but not responsible for students. 

Therefore, more than one telephone call was necessary in order to 

schedule and to conduct the interview. The purpose of the 

interviews was to verify the qualitative data. A form was used for 
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Figure 2 

Questionnaire Items for Research Problems 1. 2. 3. and 4 
Inidvidual Profiles Items 
Profiles of music 
teachers; gender, degrees held, 
years of teaching experience, 
teaching specialization and levels. 

1. What degrees do you hold? 
2. How many years have you been teaching? 
3. What is your area of specialty? 
4. What is your gender? 
5. On what level/s do you teach? 

Research Problem 1 Items 
Persons who contributed to subjects1 

involvement in music during pre-
college years. 

Childhood: 
6. Who most encouraged you to become 

involved with music during childhood? 
6b. If any of these persons were involved 
music, who were they? 

8. If your ability to perform as a child 
seemed to please someone close to you, 
who was it? 
10. If you experienced discouragement from 
anyone for your interest in music, who 
was it? 
Adolescence: 
12. If anyone encouraged your interest in 
music during adolescence, who was it? 
14. If you felt that someone discouraged your 
interest in music during adolescence, 
who was it? 

Research Problem 2 
Persons who encouraged subjects 
musicians during college years. 

16. Who influenced you most to major in as 
music? 
18* If anyone helped you to think of yourself 
as a musician/performer during your 
college years, who was it? 
20. Who served as role model for you as a 
musician/performer? 
22. If anyone discouraged you as a music 
major during college years, who was it? 

Research Problem 3 Items 
Persons who encouraged subjects 
towards teaching during pre-
college and college years. 

Childhood: 
7. Who most encouraged you to develop 

an interest in becoming a teacher during 
your childhood? 
7b. If any of these persons were teachers, 
who were they? 

9. If pursuing teaching as a future career 
was encouraged by someone close to you, 
who expressed it most? 
11. If you experineced discouragement from 
anyone for your interest in teacher 
education, who was it? 
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Figure 2 continued Adolescence: 
13, If anyone encouraged your interest in 
becoming a teacher during adolescence, 
who was it? 
15. If you felt that someone discouraged your 
interest in becoming a teacher during 
adolescence, who was it? 
College Years: 
17. Who influenced you to pursue teacher 
cer t i f icat ion? 
19. If anyone helped you to think of yourself 
as teacher/educator during college years, 
who was it? 
21. Who served as a role model for you as a 
future teacher/educator? 
23. If anyone discouraged you as a future a 
future teacher/educator during college 
years, who was it? 

Research Problem 4 
Support for Role of Musician 

Support for Role of Teacher 

Post-College Years 
24. If anyone supports your view of yourself 
as a musician/performer, who is it? 
26. Who causes you to doubt yourself as a 
music ian/performer? 
28. Please list in rank order those persons 
who influence you most in your present role 
as a musician. 

25. If anyone supports your view of yourself 
as teacher/educator, who is it? 
27. Who causes you to doubt yourself as a 
teacher? 
29. Please list in rank order those persons 
who influenced you most in your present 
role as an educator. 

the interviews regarding the content (Appendix G) and a tally sheet 

(Appendix I) helped to analyze the results. 
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Figure 3 

Interview Questionnaire as It Related to Research Problems 
Research Problem 1 Items 
Persons who contributed to subjects' 
involvement in music during pre-
college years 

1. As a child, who first comes to mind as 
having influenced you to become involved 
wilth music? 
3. Can you think who most influenced you to 

continue to play an instrument or sing 
during your adolescence? 

5. Did any influential person discourage you 
in music during childhood or adolescence? 

Research Problem 2 Items 
Persons who encouraged subjects as 
musicians during college years. 

7. Who encouraged you as a college 
musician? 
9. Who encouraged you toward the role of 

music, but also discouraged you in music 
music during your college years? 

Research Problem 3 Items 
Persons who encouraged subjects 
towards teaching during pre-
college and college years. 

Research Problem 4 

2. As a child, who first influenced you to 
begin to see yourself as a teacher? 
4. Can you think who most influenced you to 
think of yourself as a future teacher during 
adolescence? 
6. Did any influential person discourage you 
about education during childhood or 
adolescence? 
8. Who encouraged you toward the role of 
teacher during college years? 
10. Which of the influential persons also 
discouraged you as a future teacher during 
college years? 

Items 
Persons who influence subjects 
towards roles of musician and educator 
during post-college years 

11. Who affirms you the most now as a 
musician or performer? 
13. Do you ever feel discouraged now as a 
musician? Who is the source of that 
discouragement? 
12. Who affirms you the most now as a 
teacher or educator? 
14. Do you ever feel discouraged now as a 
teacher? Who is the source of that 
discouragement? 



CHAPTER 4 

PRESENTATION OF RESULTS 

Introduction 

The purpose of this study was to investigate the role of 

influential persons in music teachers' professional socialization as 

musicians and educators. The research problems were to determine 

(a) who had contributed most to subjects' involvement in music 

during pre-college years; had most encouraged subjects as musicians 

during their college years; had most encouraged subjects during their 

pre-college and college years to think of themselves as future 

teachers; had most influenced subjects during their post-college 

years in their role as musicians and teachers; and, (b) the 

interrelationships between gender and teaching specializations and 

the subjects' responses to questions under (a). 

Return Rate and Consistency of Responses 

Of the 500 questionnaires mailed in January of 1994, 314 were 

returned and 310 (62%) were usable. Table 6 shows that men 

comprised 43% of the subjects who returned their questionnaires 

(N=133) and 57% of the women returned their forms (N=177). Using 

information from the personal data section of the questionnaire 

(items 3 and 5) 151 were instrumental specialists and 159 were 

vocal specialists. 

78 
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Table 6 

Description of Subjects by Degrees Held. Years of Experience. Areas of 

Specialties 

Degrees 

Graduate 

Undergraduate 

Men % Women % 

70 53 61 35 

63 47 116 66 

0 - 1 7 5 5 3 

2 - 5 19 14 34 19 

6 - 1 0 3 1 2 3 45 25 

11-15 34 2 6 38 21 

16 + 42 32 5 5 3 1 

Area of Specialty and Levels 

Ins t rumental 96 72 55 31 

Vocal 37 28 122 69 

Elementary only 6 5 73 4 1 

Junior high only 7 5 1 0 6 

Middle school only 4 3 3 2 

High School only 1 4 11 4 2 

Mult i- levels 101 76 87 49 

Note: N =133 men, N =177 women 
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Over half of the male subjects held graduate degrees as 

compared to 35% of the female subjects (Table 6). Seventy-two 

percent of the men were instrumentalists and 69% of the women 

were vocalists. Less than 10% were beginning teachers. Only 2% of 

the women were teaching at the high school level only while 11% of 

the men were high school teachers. Forty-one percent of all female 

subjects were elementary general music specialists. 

The questionnaire contained items in which subjects were 

asked to rank order their responses. The ranked results of these 

items and of the frequencies is shown in Appendices J, K, L, and M. 

Tables showing the compared ranked ordered results and the 

frequencies are included in Appendix N. The purpose of this 

procedure was to verify the responses obtained by frequencies and 

thereby to check for consistency of response. When the top three 

ranked categories from the frequency tables were compared to the 

top three rank-ordered categories as reported by the subjects for the 

10 items on the questionnaire according to gender and music 

specialty groups, the total number of possible agreements was 120. 

A formula (Madsen and Madsen, 1981) was used to determine a 

coefficient of agreement: 

Total Number Agreements = Coefficient of 

Total Number Agreements plus Disagreements Agreement 

When each rank-ordered position (1, 2, and 3) was considered with 

each of the top ranked categories from the frequency tables, a 51% 

reliability score was obtained. This figure resulted when the total 
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number of ranked positions that agreed with frequencies was 61 

(divided by 120 possible agreements). However, when the top three 

ranked frequency categories were compared with the rank-ordered 

(1, 2, and 3) categories as a unit, the resulting agreement was 104 ( 

out of a possible 120) or 87%. In this latter procedure, the 1st, 2nd 

or 3rd places were not considered, rather the categories that were 

named in the top three places by both methods of ranked-order and 

frequencies. 

In comparing the items that addressed the role of musician 

with the items that addressed the role of teacher, lower numbers can 

be seen in most cases regarding teaching. This was especially true of 

the pre-college years. Table 7 shows that consistently fewer subjects 

responded to these items than responded to the items addressing the 

role of musician. Table 7 shows the totals of influential persons 

reported by the subjects. The columns in Table 7 are headed by 

numbers from 0 to 17, one section for each of the roles (musician and 

educator). The description to the left identifies the number of 

subjects who reported each total number according to life-cycle 

phases. For example, three subjects were unable to recall someone 

who encouraged or influenced them to become involved with music 

during childhood. Thirteen subjects were able to recall 1 person who 

influenced them towards music during childhood. Likewise, 75 of 

the subjects were unable to recall someone who had influenced them 

to consider teaching as a future career during childhood; 56 could 

recall only 1 person. The information contained in Table 7 shows 
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that subjects were able to recall more persons who had influenced or 

encouraged them towards music during their pre-college years than 

they could for those who had influenced or encouraged them towards 

teaching. 

Subjects Who Had Musicians in Their Families 

Table 8 illustrates the number of subjects who reportedly had 

family members who also were musicians. 

Table 8 

Subjects Whose Family Members Were Also Musicians 

Women Men Relationship 

8 7 6 7 subjects reported a parent as a musician 

47 25 subjects reported other relatives as musicians 

Note: N=177 women, N= 133 men 

Subjects Who Had Teachers in Their Family 

Table 9 shows the results when subjects were asked to list 

those persons who were also teachers (item 7b). Twenty percent of 

the men and 20% of the women reportedly had a parent who was 

also a teacher. 

Problem 1: Teachers' Viewpoints of Who 
Most Contributed to Their Involvement 

with Music During Pre-College Years 

Table 10 shows who most contributed to the teachers' 

involvement with music during pre-college years. The raw data 
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Table 9 

Subjects Who Reported Family Members Who Were Also Teachers 

(item 7 ^ 

Men Women Category 

26 36 p a r e n t 

I I 16 other relative 

Note: N=133 men, N=177 women 

from which these tables are presented in Appendices J, K, L, M, and 

N. As can be seen, in most instances, the source of greatest 

encouragement was the mother (Table 10). Father was also listed 

consistently. The women often included a private music teacher in 

their responses. School music or ensemble director was likely to be 

listed as a source of encouragement toward musical involvement 

during pre-college years by both men and women. Inspection of the 

raw data revealed that the male vocalists also listed church ensemble 

directors as persons who encouraged them during their childhood 

and adolescent years more often than did the women vocalists or all 

instrumentalists (Appendix K). 

Problem 2: Teachers' Viewpoints of 
Identification as Musicians 

During College Years 

Table 11 illustrates the results for the items on the 

questionnaire that related to the role of musician during college 

years. Table 11 was compiled from information shown in 
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Table iO 

Three Top Ranked Persons Most Supporting Music. Pre-College Years 

Persons Who Encouraged Subjects as Children 

Male Subjects- Frequencies JL Female Subjects-Frequencies % 

Mother 

Sch.music or ens.dir. 

Father 

89 

62 

5 6 

6 7 

4 7 

4 2 

Mother 141 8 0 

Father & sch. music 

or ens.dir. 89 5 0 

Pvt.music teacher 85 4 8 

Persons Who Most Expressed Pleasure at Musical Events During Childhood 

Mother 112 9 2 

Father 81 6 1 

Sch.music or ens.dir.<te 

grandparent 63 4 7 

Mother 

Father 

159 9 0 

130 7 3 

Sch.music or ens.dir. 109 6 2 

Persons Who Encouraged Subjects' interest in Music During Adolescence 

Sch.music or ens.dir 

Mother 

Father 

1 03 77 

9 2 6 9 

65 4 9 

Mother 1 35 7 6 

Sch.music or ens.dir. 122 6 9 

Pri. music teacher 100 5 6 

Note: N=310 

Appendices J, K, L. and M. 
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Table 11 

Three Top Ranked Persons Most Influential towards Music During 

College Years 

Influence toward Majoring in Music During College Years 

Male Subjects Frequency X . Female Subjects Frequency 

Sch.music or ens.dir. 

Self 

Mother 

92 

74 

5 1 

69 

56 

38 

Self 8 6 4 9 

Sch.mu.or ens.dir. 8 0 4 5 

Mother 7 8 4 4 

Most Helped Subjects' View of Themselves as Musicians 

Sch.music or ens.dir. 

App.mus. inst. 

Self 

75 

58 

52 

56 

44 

39 

App. mus.inst. 7 7 4 4 

Sch.mus.or ens.dir. 6 7 3 9 

Mother & self 5 8 3 3 

Served as a Role Model tor Musician 

Sch.mus.or ens.dir. 

App.mus. inst . . 

Mus.ed.inst. 

87 

55 

2 3 

b 5 

4 1 

1 7 

Sch.mus.or ens.dir. 102 5 8 

App.mus.inst . 95 5 4 

Mus.ed.inst. 40 2 3 

Note: N=310 

School music or ensemble director remained the most 

frequently mentioned person among the men. However, applied 

music instructor ranked second with 44% of the male subjects listing 

this category, followed third by self. The women indicated that a 

school music or ensemble director and an applied music instructor 
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had influenced their views of themselves as musicians during college 

years. The women not only included self in the third category, but 

also mother. 

When subjects were asked who served as a role model for 

them as musician during college years, they most often pointed to 

their school music or ensemble directors. Applied music instructors 

were their second most frequent choice (48%), followed by music 

education instructor (17% for men and 23% for women). The term 

music education instructor indicated a college faculty person whose 

specialty was classroom music methodologies and techniques. 

Problem 3: Most Encouraging Persons towards 
Future Roles as Teachers During 

Pre-College and College Years 

For research problem 3, the data were compiled from 

responses to items regarding their childhood (7, 9 and 11), 

adolescence (13 and 15) and college years (17, 19, 21 and 23). 

Childhood Years 

Table 12 illustrates the data for subjects regarding 

persons who most influenced their future roles as teachers 

(Appendices J, K, L, and M). A school music or ensemble director 

most encouraged subjects to develop an interest in becoming a 

teacher, followed by self and mother. Subjects indicated their 

mothers, followed by fathers and school music or ensemble director 

had most encouraged them to pursue teaching as a future career. 
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Table 12 

Top Three Persons for Support of Role of Teacher. Pre-Colleee Years 

Persons Who Most Encouraged an Interest in Becoming a Teacher During Childhood 

Maie Subjects Female Subjects 

Category Frequency % Frequency JL 

Sch.music or ens.dir. 

Self 

Mother 

4 7 

29 

80 

35 

22 

26 

Mother 6 5 3 7 

Sch.music or ens.dir. 4 9 2 8 

Self 5 3 3 0 

Persons Who Most Encouraged Pursuit of Teaching as a Future Career During Childhood 

Sch.music or ens.dir. 3 1 2 3 Mother 7 9 4 5 

Mother 3 3 2 5 Father 5 4 3 1 

Father 2 4 18 Sch.music or ens.dir. 3 8 2 1 

Persons Who Most Encouraged an Interest in Teaching During Adolescence 

Sch.music or ens.dir. 

Mother 

Self 

65 

36 

32 

49 

27 

24 

Mother 7 6 4 3 

Sch.music or ens.dir. 6 6 3 7 

Self 5 0 2 8 

Note: N=310 

The categories listed by all subjects for the role of future 

teacher during childhood were similar to those listed in response to 

questions regarding music and the role of musician (Table 12). 

Church ensemble director was listed more frequently among male 

vocal specialists than any other group (22%) during childhood years. 
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During adolescence, private music teachers were listed by women 

more frequently (27%) than by men (13%). 

College Years 

Table 13 shows the most often listed responses among the 

subjects to three items on the questionnaire that dealt with the role 

of future educator (Appendices J, K, L, and M). There are three 

sections in Table 13. Forty-nine percent of the subjects reported that 

they viewed themselves as the best source of encouragement for 

pursuing teacher certification during their college years. 

The men listed self more frequently than did the women when 

asked who encouraged pursuit of teacher certification. The women 

listed mother and father more frequently than did the men. School 

music or ensemble director was given credit more often by men than 

by women. The most often reported persons from the college 

community were applied music instructor and music education 

instructor. As a role model, subjects reportedly chose school music 

or ensemble director. Applied music instructor ranked second in 

frequency. 

Problem 4: Persons Influential toward 
Roles of Musicians and Educators 

During Post-College Years 

Six items (24-29) on the questionnnaire were used to obtain 

information about subjects' role development as musicians and 

educators during post-college years. 
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Table 13 

Top Three Persons in Support for Role of Teacher. College Years 

Persnns Who Rncouraeed Pursuit of Certification 

Male Subjects Female Subjects 

Cateeorv Freauencv % Frequency % 

Self 72 54 Self 80 45 

Sch.music or ens.dir. 6 3 47 Mother 69 39 

Mother 42 32 Father 4 7 27 

Persons Who Helped Subjects See Themselves as Teachers 

Sch.music or ens.dir. 6 6 50 Music ed. inst. 6 3 36 

Self 42 32 Self 5 6 32 

App.mus. inst . 42 32 Sch.music or ens.dir. 4 0 23 

Persons Who Served as a Role Model 

Sch.music or ens.dir. 96 72 Sch.music or ens.dir. 102 58 

App.mus. inst . 3 8 29 App.mus. inst . 68 38 

Music ed. inst. 32 24 Music ed. inst. 65 37 

Note: N=133 men, N=177 women 

The Role of Musician During Post-College Years 

The role of musician was specifically addressed in three items 

of the questionnaire (24, 26, and 28). Table 14 illustrates the results 

when male subjects were asked to list those persons who, from their 

viewpoint, supported their perception of their roles as musician or 
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Table 14 

Top Three Persons-Male Musician Role. Post-College Years 

Persons Mns* Influencing Subjects' Views of Self as Musicians 

Male Instrumentalists Male Vocalists 

Categoiy Frequencies JL Frequencies 

Mother 

Father 

Self 

59 

48 

44 

62 

50 

4 6 

Mother 

Self 

Sibling 

23 6 2 

20 54 

19 51 

Persons Most Influencing Subjects' Roles as Musicians 

Self 4 1 4 3 

Other directors 3 3 3 4 

Sch.music or ens.dir. 3 2 3 3 

Other directors 

Self 

Sch.music or ens.dir. 

spouse, administrator 

13 

10 

35 

27 

16 

Note: N=96 instrumentalists, N=37 vocalists 

performer. Mother was the most frequently chosen response among 

the subjects. Other family members were listed, including father, 

grandparent and sibling. Although sibling had been listed in a few 

cases throughout the study, this category was included more often in 

response to this question ^itein 24j tnan to any of the others. Fifty-

one percent of the male vocalists said that a brother or sister 

supported their views of themselves as musicians or performers in 

their work as active music educators. 
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Self was the source of the most influence for the male 

instrumentalists' roles as musician (41%). The male vocalists 

indicated that other directors were their influencing persons for their 

roles as musicians (Table 14). 

Table 15 shows the most frequently given responses among the 

female subjects to the question of who influenced their views of 

themselves as musicians. Among the female vocalists, mother 

ranked higher than other classroom teachers or other directors. 

Private music teacher was more often listed than school music or 

ensemble director for the male subjects. Female vocalists attributed 

significance to classroom teachers more often than to another music 

educator or family member (Table 15). 

The Role of Educator During Post-College Years 

The role of teacher was specifically addressed in items 25, 27, 

and 29 of the questionnaire. The most frequently given responses 

by male subjects are listed in Table 16 which was compiled from 

information included in Appendices J and K. Instrumentalists 

considered their administrators as most supportive of them as 

teachers. Vocalists reported that their brothers or sisters were their 

greatest sources of support. Mother ranked second among both 

specialty groups. Father was third among the instrumentalists. 

Among the vocalists, the two categories of administrator and school 

music or ensemble director ranked third. 
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Table 15 

Top Three Persons-Female Musician Role. Post-College Yrs. 

Persons .Most Influencing Subjects' Views of Self as Musician 

Female instrumentalists Female Vocalists 

Category Frequencies % Frequencies 

Mother 

Self 

Sibling 

40 

3 1 

3 1 

73 

56 

56 

Mother 

Sibling 

Self 

77 

77 

52 

63 

63 

4 3 

Persons Most Influencing Subjects' Roles as Musicians 

Self 2 4 4 4 

Other directors 16 2 9 

Private mus. teacher 14 2 5 

Self 3 8 3 1 

Mother 3 3 2 7 

Other classroom 

teachers 2 7 2 2 

Note: N=55 instrumentalists, N=i22 vocalists 

No family members seemed to have impacted subjects in their roles 

as educators. Other ensemble directors ranked first, followed by 

administrators. Self was an important third source of influence 

toward instrumentalists' views of themselves as educators. 

Classroom teachers ranked third among the vocalists (Table 16). 

Table 17 shows the results obtained from items 25, 27, and 29 

of the post-college section regarding the role of educator among the 

women. This information was taken from Appendices L and M. The 

female respondants reported their mothers as most supportive of 
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Table 16 

Top Three Persons-Role of Educator. Post-College Yrs.. Male Subjects 

Persons Who Most Support Subjects* Views of Themselves as Teachers 

Instrumental Subjects Vocal Subjects 

Category Frequencies Frequencies 

Admin i s tra tor 5 6 5 8 Sibl ing 2 4 6 5 

Mother 5 2 5 4 Mother 2 1 5 7 

Father 5 0 5 2 Administrator & 

Sch.music or ens.dir. 16 4 3 

Persons Who Most Influence Subjects' Present Role as Educator 

Other directors 3 9 4 1 

Admin i s tra tor 3 6 3 8 

Self 2 9 3 0 

Other directors 16 4 3 

Admin i s tra tor 14 3 8 

Other class.teachers 12 3 2 

Note: N=96 instrumentalists, N=37 vocalists 

Table 17 shows the results obtained from items 25, 27, and 29 

of the post-college section regarding the role of educator among the 

women. This information was taken from Appendices L and M. The 

female respondants reported their mothers as most supportive of 

their views for the role of educator. Siblings ranked second in 

support for instrumentalists and for vocalists; administrators ranked 

third. 

When the women were asked to recall who influenced them 



96 

Table 17 

Top Three Persons-Role of Educator. Post-College Yrs.. Female 

Subjects 

Persons Who Most Suooort Subjects' Views of Themselves as Teachers 

Instrumental Subiects Vocal Subjects 

Category Frequencies % Frequencies % 

Mother 4 0 73 Mother 7 1 58 

Sibling 3 1 5 6 Sibling 7 0 5 7 

Self 27 49 Administrator 6 3 5 2 

Persons Who Influence Subiects' Roles as Educators 

Self 2 2 4 0 Administrator 5 7 4 7 

Administrator 2 1 38 Other class.teachers 5 3 43 

Other class.teachers 2 0 36 Self 38 3 1 

Note: N=55 instrumentalists, N=122 vocalists 

most in their roles as educators, both instrumentalists and vocalists 

mentioned the same persons as having been influential albeit in 

different order. The instrumentalists viewed themselves as their 

greatest source of support followed by administrators and other 

classroom teachers. The vocalists reported administrators as most 

influential, followed by other classroom teachers and self. 
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Problem 5: Interrelationships between Gender, 
Teaching Specializations, and the Subjects' 

Responses to Problems 2-5 

The data were analyzed in three ways to study the 

interrelationships between gender, teaching specialization and the 

subjects' responses to questions that related to all previous problems. 

Table 19 shows the results when the categories of influential persons 

were considered in view of how they continued from one life-cycle 

phase to another. Table 6 illustrates the results of calculations to 

determine the total number of influential persons in each life-cycle 

phase for the roles of musician and teacher respectively and Table 

18 shows continuing influence across life-cycles. The remaining 

tables in Chapter 4 exhibit the results of the Wilcoxon tests for 

significant differences in the number of influential persons for the 

roles of musician and teacher. 

Continuing Influence Across the Life-Cvcle 

The continued influence of persons who were viewed by the 

subjects as having impacted their lives is illustrated in Table 18. 

Subjects were able to recall the people who not only influenced them 

during pre-college years, but also had continued their influence 

during college and post-college years. For female subjects, their 

mothers had provided the most continued encouragement toward 

both roles of musician and teacher. For the male subjects, school 

music or ensemble directors most often continued their influence 

from one phase of their lives to another. The women reported more 
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Table 18 

Continuing Influence over the Life-Cvcle Phases 

Male Subjects Mother Father Sch.music or ens. dir. 

Ail phases, both roles 45 36 50 

Pre-col. SL coL both roles 1 1 4 38 

Pre-col. & post-col., 

both roles 34 1 7 0 

Pre-coi.,mus.only 1 5 16 7 

Pre-col.,tea. only 0 0 0 

Female Subjects Mother Father Pri. music teacher 

All phases, both roles 86 56 36 

Pre-col. & col., both roles i 6 1 1 4 0 

Pre-col. & post-col., 

both roles 27 1 5 0 

Pre-col., mus. only 20 27 6 

Pre-col., tea. only 0 0 0 

Note; N=133 men, N=l 77 women 

instances of their fathers' continued encouragement than that of 

their school music or ensemble directors. It should be noted that 

there were subjects who could not recall continued influence from 

one person throughout their life-cycles. Thirty-six of the subjects 

indicated that their mothers' influence was begun in pre-college 

years and continued again during post-college years. School music or 
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ensemble director was shown as being influential during pre-college 

and college years toward both roles, but less during post-college 

years. During pre-college years, 78 subjects indicated that their 

parents were encouraging to them as musicians, but not as future 

teachers. 

Wilcoxon Tests According to Gender 

The data illustrated in Table 6 were used to test for significant 

differences in the number of persons reported by subjects as 

encouraging them toward the roles of musician and teacher. Using 

the Wilcoxon matched-pairs procedure, subjects were grouped by 

gender and music specialty. Tests were done to compare the roles of 

musician and teacher during pre-college years. 

Pre-College Years 

The number of persons recalled by the male subjects as 

influencing them to become involved with music as children was 

compared with the number who encouraged them to consider 

teaching as a future career. The results showed significant 

differences (Table 19). Likewise, significant differences were 

observed among the male subjects in comparing the number of 

influential persons toward the role of musician during adolescence 

with the number of influential persons toward the role of teacher 

during adolescence. 

When comparing the number of persons who encouraged the 
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Table 19 

Comparison of Influential Persons for the Roles of Musician and 

Teacher During Childhood and Adolescence 

Male Subjects No. of Influential Persons. No. of Influential Persons, 

Compared with:... Role of Musician-Childhood Role of Musician-Adol. 

No. of Influential Persons, 

Role of Teacher .005' .003* 

Female Subjects No. of influential Persons. No. of Influential Persons. 

Compared with: 

No. of Influential Persons, 

Role of Teacher 

Role of Musician-Childhood 

.043* 

Role of Musician-Adol. 

. 303 

*Significant at the .05 level 

women toward music during adolescence, the results of the Wilcoxon 

tests were not statistically significant. 

College and Post-College Years 

Table 20 shows the Wilcoxon test results for the comparison of 

the number of persons who influenced subjects in their roles as 

musicians and the number of persons who influenced subjects 

toward their role as teacher during college and post-college years. 

Results showed no significant differences. This means that the 

numbers of persons who were reported in answer to items on the 

questionnaire that dealt with the role of musician were similar to 
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Table 20 

Comparison of Influential Persons for the Roles of Musician and 

No. of Influential Persons. No. of Influential Persons. 

Compared with; Role of musician-college Role of Musician-Post-College 

No. of Influential Persons, 

Teacher-Male Subjects . 463 .439 

No. of Influential Persons, 

Teacher-Female Subjects . 155 .203 

the number that subjects reported in answer to items that 

dealt with teaching and the role of educator during college and post-

college years. Music teachers reported similar sources for both roles 

of teacher and musician during college and post-college years. 

Across the Life-Cycle 

Table 21 shows the results of the Wilcoxon tests for the role of 

future teacher and educator across the life-cycle phases. The 

number of persons who encouraged subjects towards teaching during 

childhood was compared with the number of persons who 

encouraged subjects towards teaching during college years. The 

results were significantly different. Among the men, the number of 

persons who influenced them towards teaching as adolescents was 

compared with the number that subjects reported influential for 
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thinking of themselves as teachers when they were in college years. 

The results were also significantly different. This confirmed what 

had already been observed in frequency tables; that the men were 

able to recall more persons who encouraged them to become a 

teacher during college years than they were able to recall for their 

Table 21 

Comparison of Influential Persons Among Subjects for the Roles of 

Teacher During Pre-College. College and Post-College Years 

No. of Influential Persons. No. of Influential Persons 

Male Subjects Role of Teacher-Childhoo4 Role of Teacher-Adolescence 

College Yrs., Number of Influential Persons, 

Role of Teacher .049* .001* 

Post-College Yrs., Number of Influential Persons, 

Role of Teacher .004* .0002" 

Female Subjects 

College Yrs., Influential Persons, 

Role of teacher .020* .054 

Post-College Yrs., Influential Persons, 

Role of teacher .006* .008* 

*Significant at the .05 level 
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pre-college years. The same results for both men and women were 

observed when comparing pre-college years with post-college years. 

The women showed no significant differences in the number of 

persons who influenced them towards teaching during adolescent 

years compared with the number during college years. Both men 

and women had increasing sources of encouragement for teaching 

during college years, but the percentages during college years were 

higher for men than for women in response to items regarding 

influences on teaching. 

The role of musician and the number of influential persons 

across the life-cycle phases was also compared by means of the 

Wilcoxon tests (Table 22). Among the female subjects the results, 

shown in Table 22, were not the same as for the male subjects. 

There were significant differences in the number of influential 

persons for the role of musician across the entire life-cycle. From 

childhood to post-college years, there were significant differences in 

the numbers of influential persons for the role of musician. The 

information supplied on the frequency tables indicates that more 

persons encouraged the women toward music during pre-college 

years than they did during college years. The percentage rates 

during post-college years increased over the ones for college years in 

response to the question of who influenced subjects' views of 

themselves as musicians (Tables 11 and 17). 



104 

Table 22 

Comparison of Influential Persons Among Subjects for the Roles of 

Musician During Pre-College. College and Post-College Years 

Influential Persons. Influential Persons. 

Male Subjects Role of Musician-Childhood Role of Musician-Adolescence 

Influential Persons, 

Role of musician-college .339 .353 

Influential Persons, 

Role of musician-post-college .294 .025* 

Female Subjects 

Influential Per s ons, 

Role of musician-college ,038* .044* 

Influential Persons, 

Role of musician-post-college .008* .001* 

*Significant at the .05 level 

Teaching Specialty Groups 

The relationship between music specialty (instrumental and 

vocal) and the_number of persons reported by subjects as influential 

for the roles of future teacher, teacher and musician were analyzed 

by means of the Wilcoxon tests. 
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Pre-College Years 

Among the instrumentalists, comparisons between the number 

of persons who influenced subjects towards their involvement with 

music during childhood years and the number who influenced them 

towards a teaching career showed significant differences (Table 23). 

This meant that instrumentalists could remember more people who 

encouraged them to become involved with music during childhood 

than they could recall people who encouraged them to consider 

teaching as a future career. There were no significant differences for 

the phase of adolescence. 

The analysis of the influential persons among vocal specialists 

yielded no significant differences. As a group, the vocalists reported 

Table 23 

Comparison of Influential Persons Among Teaching Specialty Groups 

for the Roles of Musician and Teacher During Pre-College Years 

Influential Persons. Influential Persons. 

Compared with: Role of Musician-Childhood Role of Musician-Adolescence 

Influential Persons, 

Role of Teacher-Instrumental .002* .072 

Influential Persons, 

Role of Teacher-Vocal ,088 .259 

^Significant at the .05 level 
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about the same number of increases and decreases in their sources of 

influence toward both roles. 

College and Post-College Years 

The number of persons who had encouraged subjects towards 

their involvement with music and teaching were analyzed from 

within the life-cycle phases of college and post-college for both 

instrumentalists and vocalists. The results yielded no significant 

differences as they were the same for all tests (Tables 24). 

Table 24 

Comparison of Influential Persons Among Music Specialty Groups for 

the Roles of Musician and Teacher During College. Post-College Years 

Influential Persons. Influential Persons. 

Corqpared with: Role of Musician-college Role of Musician-Post-College 

Influential Persons, 

Role of Teacher-Instrumental .169 .196 

Influential Persons, 

Role of Teacher-Vocal .091 .414 

Table 25 shows test results for comparisons of influential 

persons that were reported for the role of teacher across the life-

cycle phases by instrumentalists. Two of the tests showed significant 

differences. Subjects reported more influencing persons during 

college and post-college than they did during pre-college years. 
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Table 25 

Comparison of Influential Persons Among Instrumental Subjects for 

the Roles of Teacher During Pre-College. College. Post-College Years 

Influential Persons. Influential Persons. 

Compared with: Role of Teacher-Childhood Role of Teacher-Adolescence 

Influential Persons, 

Role of Teacher-college .399 .032* 

Influential Persons, 

Role of Teacher,post-college .096 .002* 

^Significant at the .05 level 

Table 26 illustrates the results of tests between the number of 

influential persons for the role of future teacher during childhood, 

adolescence and future teacher during college years. There were no 

significant differences. The test between childhood and post-college 

years showed significant differences as did the test between 

adolescence and post-college years. These test results confirm the 

frequency tables in that subjects from both specialty groups reported 

more sources for their encouragement towards teaching in post-

college years than they did during pre-college years. 

Tables 27 and 28 show the results of the Wilcoxon tests for 

instrumental and vocal specialty groups for the role of musician 

across the life-cycle. There were significant differences in the 

number of influential persons observed between the role of musician 
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Table 26 

Comparison of Influential Persons Among Vocal Specialists. Role of 

Teacher During Pre-College. College and Post-College Years 

Influential Persons. Influential Persons. 

Compared with: Role of Teacher-Childhood Role of Teacher-Adol. 

Influential Persons, 

role of teacher-college .169 .156 

Influential Persons, 

Role of Teacher-post-college .037* .045* 

^Significant at the .05 level 

Table 27 

Comparison of Influential Persons Among Instrumental Subjects for 

the Roles of Musician During Pre-College. College. Post-College Years 

Influential Persons. Influential Persons. 

Compared with: Rote of Musician-Childhood Role of Musician-Adolescence 

Influential Persons, 

Role of Musician-college .032* .427 

Influential Persons, 

Role of Musician-post-college .089 .002* 

^Significant at the .05 level 
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during college years and post-college years and those observed for 

musician during childhood. Among the vocal specialists, there were 

no significant differences in the numbers of important persons 

except between those who influenced subjects towards music during 

adolescence and during post-college years. The frequency tables 

indicate more categories of important persons during post-college 

years than they do for adolescence. 

Figure 4 is a summary of the results of all Wilcoxon test results 

that were performed during this investigation. The column on the 

left is a list of comparisons where statistically significant 

Table 28 

Wilcoxon Test Values-Comparison of Influential Persons Among 

Vocal Subjects for the Roles of Musician During Pre-College. College 

and Post-College Years 

Influential Persons. Influential Persons. 

Compared with: Role of Musician-Childhood Role of Musician-Adolescence 

Influential Persons, 

Role of Musician-College .298 .030* 

Influential Persons, 

Role of Musician-Post-college .414 .351 

*Significant at the .05 level 
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differences were observed. The column on the right shows the 

comparisons where no significant differences in the number of 

influential persons were found. 

Interviews 

The subjects who agreed to be interviewed mentioned family 

members who influenced them to become involved with music as a 

child (item 1). Mother was the most frequently mentioned person by 

the men and by the women, followed by father. Grandparent was 

mentioned by both men and women. Other relative was included in 

the responses of a male subject and a female subject. This 

information confirms what had already been reported from the 

questionnaires. 

The interviewees reported that they had made their own 

choice as children to become involved with music. Music educators 

were also indicated by subjects. Five of the women and 1 of the men 

reported a school music or ensemble director. Several of the women 

reported a private music teacher. Among the men, however, private 

music teacher was not mentioned. Church ensemble director was 

confirmed by the interviewees as an influential person during 

childhood. 

Besides categories of family, teachers and church musicians 

which were confirmed by the interviewees as influential persons 

toward the role of musician during childhood, other responses 

included grade school teacher, musician, and friends. The 
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Figure 4 

Summary of Wilcoxon Test Comparisons 

Significant Differences 
Male Subjects 
Role of musician during childhood with 
role of teacher during childhood 

Role of musician during adolescence with 
role of teacher during adolescence 

Female Subjects 
Role of musician during childhood with 
role of teacher during childhood 

Male and Female Subjects 

No Significant Differences 

Role of musician during adoiescenc 
with role of teacher during adol. 

Role of musician during college yrs. 
with role of teacher during college. 
Role of musician during post-coll. 
yrs. with role of teacher-post-coll. 

Male Subjects 
Role of teacher during 
role of teacher during 
Role of teacher during 
role of teacher during 
Role of teacher during 
role of teacher during 
Role of teacher during 
role of teacher during 

childhood with 
college yrs. 
adol. with 
college yrs. 
childhood with 
post-coll. yrs. 
adol. yrs. with 
post-coll. yrs. 

Female Subjects 
Role of teacher during childhood with 
role of teacher during coll. yrs. 
Role of teacher during childhood with 
role of teacher during post-college yrs. 
Role of teacher during adol. yrs. with 
TQle of teacher during post-cpl!. yrs. 

Role of teacher during adol. yrs. with 
role of teacher during coll. yrs. 

Male Subjects 

Role of musician during post-coll, 
with role of musician during adol. 

Role of musician during childhood 
with role of mus. during coll. yrs. 
Role of musucian during adol. with 
role of musician during coll. yrs. 
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Figure 4 continued 
Female Subjects 
Role of musucian during childhood with 
role of musician during coll, yrs. 
Role of musician during adol. yrs. with 
role of musician during coll. yrs. 
Role of musician during childhood with 
role of musician during post-coll. yrs. 
Role of musician during adol. yrs. with 
role of musician during post-coll, vrs. 

Ins t rumenta l i s t s 
Role of musician during childhood with 
role of teacher during childhood 

Role of musician during adol. yrs. 
with role of teacher during adol. yrs. 

Vocalists 
Role of musician during childhood 
with role of teacher during child. 
Role of musician during adol. yrs. 
with role of teacher during adol. 

Ins t rumenta l i s t s 

Vocalists 

Role of musician during coll. yrs. 
with role of teacher during coll. 
Role of musician during post-coll, 
with role of teacher during post-coll. 

Role of musician during coll. yrs. 
with role of teacher during coll. 
Role of musician during post-coll. 
with role of teacher during post-coll. 

Ins t rumenta l i s t s 

Role of teacher during adol. yrs. with 
role of teacher during coll. yrs. 
Role of teacher during adol. yrs. with 
role of teacher during post-coll. yrs. 

Role of teacher during childhood with 
role of teacher during coll. yrs. 

Role of teacher during childhood with 
role of teacher during post-coll. yrs. 

Vocalists 

Role of teacher during childhood with 
role of teacher during post-coll. yrs. 
Role of teacher during adol. yrs. with 
role of teacher during post-coil, yrs. 

Role of teacher during childhood with 
role of teacher during coll. yrs. 
Role of teacher during adol. with 
role of teacher during coll. yrs. 
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Figure 4 continued 

Instrumentalists 
Role of musician during childhood with 
role of musician during coll. yrs. 
Role of musician during adol. yrs. with 
role of musician during post-coll. yrs. 

Vocalists 
Role of musician during adol. with 
role of musician during coll. yrs. 

Role of musician during adol. yrs. 
with role of musician during adol. 
Role of musician during childhood 
with role of mus. during post-coll. 

Role of musician during childhood 
with role of musician during coll. 
Role of musician during childhood 
with role of mus. during post-coll. 
Role of musician during adol. yrs. 
with role of mus. during post-coll. 

questionnaires indicated the same information. 

In regard to the role of future teacher, fewer responses were 

elicited. Most of the interviewees said that they could not recall an 

influential person for this role during childhood years. This 

confirmed the results of the mailed questionnaire. 

Of the men who were interviewed, none of them recalled a 

family member who significantly influenced them to think of 

themselves as a future teacher. Some of the women recalled that 

their parents had influenced them toward the role of teacher during 

their childhood. The men and the women mentioned school music or 

ensemble director. Four of the women and 1 of the men reported a 

private music teacher. A grade school teacher was included by 

female subjects. Other categories reported were self, Bible school 

teacher, and other relatives. 

In regard to subjects' adolescent years, both men and women 

mentioned family members, but less frequently than they had for 

childhood. Both men and women referred to their parents as sources 



114 

of encouragement. Grandparent and sibling were mentioned by male 

subjects. There were fewer persons indicated as influential towards 

the role of future teacher during adolescence, confirming the results 

of the mailed questionnaire. Several of the men and women 

responded with school music or ensemble director. Private music 

teacher was mentioned by women more often than by men. One of 

the men responded with festival director. 

In regard to college years and the role of musician, the men 

said that a college ensemble director had been important to them. 

Others reported an applied music instructor. School music or 

ensemble directors and administrators were mentioned. The 

womens' responses were similar to the mens'. Applied music 

instructor was most often included. Music instructors, and college 

ensemble directors were also recalled as sources of encouragement 

towards their roles as musicians during college years. Other 

categories were administrator, instructor, school music or ensemble 

director, private music teacher, mother, father, and spouse. 

While interviewees reported applied music instructors and 

college ensemble directors as their greatest sources of 

encouragement as college musicians, questionnaire respondents 

made these references infrequently. The other information was, 

however, similar. The wording of the questions and the modes by 

which the information was obtained could account for differences 

between the results of the interviews and the questionnaire 

regarding these two categories. 
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For the role of future teacher during college years, the men 

said that a college ensemble director was their main source of 

influence. Other men were able to recall applied music instructors, 

and other music instructors. An instructor outside of the academic 

area of music, and an administrator were mentioned. Some of the 

men made reference to themselves as sources of encouragement 

toward becoming a teacher. School music or ensemble directors, 

mother, and father were also indicated. The responses for the 

women were applied music instructor, instructors other from other 

areas besides music, music instructor, music education instructor, 

administrator, school music or ensemble director, and private music 

teacher. Self, mother, and spouse were also included. The 

information given by the female subjects who were interviewed was 

similar to that given by the men. All of the categories that were 

mentioned in the interviews had been indicated on the 

questionnaires. 

In regard to the post-college years and the role of musician, the 

responses from male subjects confirmed what had already been 

reported on the questionnaires. Spouse, other directors, and self 

were the most often mentioned categories. Interviewees also said 

that administrators, students, peers, and friends were sources of 

encouragement during post-college years. One subject mentioned a 

church, and another said that musicians encouraged him. Another 

classroom teacher was also included.. The women responded 

similarly with administrators, students, and other classroom teachers 
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as their greatest sources of encouragement as musicians. The women 

confirmed what had already been observed from the questionnaires. 

Other directors and music teachers were included as was spouse, 

colleagues, family, and church. Former instructors, children, 

community, self, and minister were all mentioned by subjects. 

For educator the men reported that self, administrator, spouse, 

and other directors were important means of encouragement as 

teachers. Students, other classroom teachers, parents of students, 

community, and church musician were among the other responses. 

One man said that his graduate school faculty had influenced his role 

as an educator. The women responded with administrator, other 

classroom teachers, and students. Also included were peers, other 

directors, a former instructor, family, spouse, self, children, 

community, and minister. The interviews confirmed what had been 

indicated on the questionnaires. 

Subjects responded with information concerning sources of 

discouragement to them for their roles as musicians during post-

college years. One male subject mentioned his students, 3 mentioned 

self and 1 mentioned other directors as sources of discouragement. 

Students, parents of students, other classroom teachers and 

administrators were each mentioned once by female subjects. Self 

was reported as a source of discouragement for the role of musician. 



CHAPTER 5 

SUMMARY, CONCLUSIONS AND DISCUSSION 

Summary 

The purpose of this study was to investigate the perceived role 

of influential persons in music educators' professional socialization 

toward viewing themselves as musicians and teachers. The research 

problems were to determine: 

1. who contributed most to subjects' involvement with music 

during pre-college years; 

2. who encouraged subjects most as musicians during their 

college years; 

3. who encouraged subjects most during their pre-college and 

college years to think of themselves as future teachers; 

4. who influenced subjects most during their post-college 

years in their role as musicians and educators; and 

5. the interrelationships between gender and teaching 

specializations and the influences reported by the subjects. 

Methodology 

As a result of several pilot studies, a questionnaire containing 

29 items was mailed to a stratified, random sample of 500 Arkansas 

music educators. Of the 500 questionnaires mailed in January of 

1994, 310 were returned and considered usable. Of the 310 
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respondants, 133 were male, 96 instrumentalists and 37 vocalists; 

177 were female, 55 instrumentalists and 122 vocalists. Subjects 

were asked to list influential persons who had encouraged them as 

either musician, future teachers, or teachers during the four life-

cycle phases of childhood and adolescence (pre-college years), college 

years and post-college years. Questions were paired, one addressing 

the role of musician followed by one addressing the role of teacher so 

that subjects would have an equal number of opportunities to 

respond concerning both roles. 

The questionnaires were scored by two raters who worked 

independently and without knowledge of each others' tabulations. 

The information from the questionnaires was placed on two separate 

tally sheets by the raters who obtained 100% consistency in 

tabulating the responses. The frequencies for the subjects' responses 

were listed according to specific guidelines. A catalog of terms was 

compiled in which subjects' responses were tallied into broader 

categories from which frequencies were determined. Each life-cycle 

segment was analyzed separately. 

Research problem 6 was addressed by totaling the number of 

influential persons listed by each subject for the roles of musician 

and teacher from within each life-cycle phase. These scores, two for 

each phase, were then analyzed by means of Wilcoxon matched-

pairs, signed-rank tests for significance using Harding University's 

academic Microvax 3600 computer and SPSS-X. Interviews with 50 
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subjects were conducted by telephone for the purpose of confirming 

the results of the questionnaire. 

Results 

The results of the study are summarized according to each 

research problem. Because the subjects were a part of a sample of 

music educators in Arkansas, the results can be generalized only to 

the population from which the sample was drawn. 

Music Teachers' Profiles According to Gender. Degrees Held. Years of 
Teaching Experience. Teaching Specialization and Levels 

Of the 177 women who returned their questionnaires, 35% had 

graduate degrees, compared to 58% of the 133 men. Both the men 

and women were experienced music educators. Thirty-one percent 

of the women and 32% of the men said that they had been teaching 

for 16 years or more. Ninety-six of the men were instrumental 

specialists and 37 were vocal specialists. Fifty-five of the women 

were instrumental specialists and 122 of them were vocal specialists. 

While 76% of the men said that they taught more than one 

educational level, 73% of the women only taught the elementary 

level. 

Influential Persons toward Thinking of Oneself as a Musician During 
Pre-College Years 

Mother was stated to be an influencing factor in the childhood 

involvement with music by more than half of the subjects. Father 

was less frequently mentioned. Other family members included 
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grandparents, siblings and other relatives (aunts and uncles). Half of 

the subjects reportedly had one parent who also was a musician. 

Other than family members, school music or ensemble director, 

private music teacher and self were most frequently mentioned as 

sources of influence toward the role of musician during childhood. 

As might be expected, the vocalists were able to recall a church 

ensemble director more frequently than the instrumentalists. 

Influential Persons for the Role of Musician During College Years 

The male subjects' most frequent answers to the question of 

who influenced them to major in music during college years were 

school music or ensemble director and self. Among the women, 

school music or ensemble director was mentioned along with self, but 

private music teacher was more often indicated than by the men. 

The female vocalists were somewhat different from the other groups 

in that they listed mother more frequently than school music or 

ensemble director as an influential person for the role of musician 

during college years. In response to the question of who helped 

subjects to think of themselves as musicians during college years, 

private music teachers were more frequently listed by all four 

groups. The interviews confirmed the information that was reported 

on the questionnaires. 

Influential Persons for the Role of Future Teacher During Pre-College 
and College Years 

The items on the questionnaire pertaining to the role of future 

teacher received fewer responses from subjects than did the items 
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that pertained to the role of musician. The results of the Wilcoxon 

tests substantiated this observation. Subjects were able to recall 

more persons who had influenced them as musicians than they could 

recall persons who had influenced them as future teachers and 

educators. 

Family members, such as mother, father, grandparents, and 

other relatives encouraged subjects to become teachers. Besides 

family members, the respondents listed other music educators, 

school music or ensemble director, and private music teacher. 

Categories like grade school or other teachers from childhood and 

adolescence were infrequently mentioned among all the gender and 

specialty groups. Twenty percent of the subjects reported that they 

had a parent who also was a teacher or educator. 

During college years, subjects continued to list family members 

as influential persons toward their roles as future teachers, but with 

less frequency. School music or ensemble director, private music 

teacher and self were indicated as having been sources of 

encouragement toward teaching. Music education instructor was 

listed as an influential person for the role of future teacher during 

college years as it had been for the role of educator. 

The interviews confirmed the information that was reported on 

the questionnaire. Interviewees reported the same important 

persons for both roles of musician and educator. 

The Wilcoxon test results showed significant differences in the 

number of influential persons for the role of teacher across the life-
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cycle phases. Subjects were more often able to recall persons who 

had influenced them toward teaching during their college and post-

college years than they were able to recall for pre-college years. For 

the role of musician, there were significantly more influencial 

persons indicated by subjects during childhood than there were for 

future teacher. This was observed with both gender groups. There 

were no significant differences among the subjects for influential 

persons for the role of musician across the life-cycle phases. 

Influential Persons for the Roles of Musician and Teacher During 
Post-College Years 

Although mother and father continued to be mentioned 

frequently during post-college years along with school music and 

ensemble director, other categories were added by subjects as 

influential persons for the roles of musician and teacher. Siblings 

were occasionally listed in pre-college and college sections. In the 

post-college section, however, a brother or sister was often indicated 

in answer to the questions. Other directors or music teachers, other 

classroom teachers and, administrators, especially for the role of 

teacher, were listed with greater frequency than family members. 

Interrelations Between Gender and Teaching Specializations and 
Subjects' Responses to Influences on Their Roles as Teachers and 
Musicians 

The Wilcoxon tests for significance was used to analyze the 

differences in the numbers of influential persons reported by 

subjects for the roles of musician and teacher during the life-cycle 

phases of pre-college, college and college years. Among the male 
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subjects there were significant differences in the number of 

influential persons for the role of musician compared with the 

number for the role of teacher during pre-college years. Male 

subjects reported significantly more influential persons for the role 

of musician during childhood and adolescence than they did for the 

role of teacher. The same was true for the female subjects during 

childhood. However, there were no significant differences found 

between the number of influential persons for the role of musician 

and the number for the role of teacher among the women during 

adolescence. This meant that female subjects indicated more support 

for their roles as future teacher during adolescent years than did the 

male subjects. 

There were no significant differences in the number of 

influential persons for the role of musician when comparisons were 

made across the life-cycle phases among male subjects except 

between the phases of adolescence and post-college. Subjects listed 

more influential persons as the life-cycle progressed from childhood 

to post-college and the Wilcoxon tests confirmed the number as 

significantly different during post-college years and adolescence. 

For the women, the Wilcoxon tests showed significantly 

different numbers of influential persons as listed by subjects for the 

role of musician across the life-cycle phases. These results confirmed 

what had been observed previously; subjects indicated a greater 

variety of influential persons as the life-cycle continued. 



124 

The same results were confirmed for the role of teacher, but 

with greater differences among the men. The tests showed 

significantly different numbers of influential persons when life-cycle 

phases were compared for the role of educator. 

Conclusions 

According to Berger and Luckman (1966), Brim (1966), and 

Sullivan (1953), the most impressionable years of life are the early 

ones. It is during childhood that primary socialization occurs and 

family members help children to define their social world (Denzin, 

1977; Elkin, 1960). Because this framework of identity develops 

early in life, it is the most important phase and basic to later 

processes of identification within groups of people. 

The results of this investigation provide considerable evidence 

that Arkansas music teachers had many persons in their lives who 

influenced them to become involved with music early in their 

childhood. They were able to recall family members, especially their 

mothers, who were pleased when they performed as children. There 

were significantly fewer subjects who could make similar 

recollections about important persons in their pre-college years who 

had encouraged them to become teachers 

The same encouragement toward the role of future teacher was 

not observed among the subjects. During their childhood, far fewer 

persons expressed support for pursuing teaching as a career. 

Because these early years are considered to be the most important, 
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this finding merits careful consideration. The music educators who 

responded to the questionnaire indicated that they had significantly 

more influence toward their involvement with music during 

childhood than they had toward the pursuit of teaching as a career. 

Therefore, the most significant impact on subjects' early occupational 

identity was toward the role of musician. 

According to the results of the study, early influences 

continued into adolescence. The music teachers were able to recall 

family members and teachers who not only influenced them toward 

music during their childhood but continued to do so into adolescence. 

Most of those influential persons were music teachers, ensemble 

directors, and elementary music teachers. The women more than the 

men had received encouragement from their private music teachers. 

Although the persons who most influenced subjects often were 

music educators themselves, it was the musical skill for which 

subjects received praise, not for verbal skills or evidence of talent 

toward teaching. Because subjects received praise for musical 

performance, they continued to perform and persons who praised 

them influenced them toward their roles as musicians. 

Roberts et al. (1993b) found in his sample of college students 

that private music teachers, family (especially mother), and school 

music teachers most often influenced students to major in music and 

that performance ability was the most important criterion for 

entrance into college music programs. The evidence from the present 

investigation suggests that identity as a musician was already 
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substantiated by influential persons in the subjects' social 

environment before the time came to choose a major field in college. 

In some cases, primarily among the women, teaching as a career had 

been encouraged during pre-college years, but not to the same extent 

that musical involvement had been encouraged. 

L'Roy (1983) and Roberts (1990, 1991, 1993a) concluded that 

music education majors saw themselves as musicians first and 

foremost. L'Roy and Roberts found evidence that music education 

majors sought the approval of applied music instructors and their 

friends during college years rather than members of the music 

education faculty. L'Roy observed that music education majors had 

not assumed the identity of educator because they did not replace 

their school music teachers with members of the music education 

faculty as significant others. L'Roy based her conclusion on evidence 

from her study and on Simpson's (1972) theory that nursing majors 

chose significant others from their work as they interacted with 

members of the profession and learned to function as nurses. 

However, subjects in the present study recalled music education 

instructors who were as influential as applied music instructors or 

college ensemble directors. 

These findings differ from the L'Roy and Roberts studies. A 

music education instructor was listed as an influential person for 

both the roles of musician and teacher during college years more 

often than were other music faculty members. Because none of the 

college faculty members were mentioned as frequently as were 
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persons from pre-college years, this finding provides further 

evidence suggesting that the most significant processes of 

professional role development had already occurred among the 

music educators who were studied. 

Although evidence from the present study indicates that 

experiences prior to and following college years had a greater impact 

on subject, it does not imply that a college education was 

unimportant to subjects or that music faculty members had little 

influence on their lives. Music education majors are an important 

part of the social environment of a university school of music and 

they assume the expected behavior of the role of music student 

(Becker et al., 1961). They only can respond from the viewpoint of 

an involved music student, not an experienced music educator. In 

hindsight, however, the college experiences pale compared to 

experiences prior to and following the college education years. 

Denzin (1966) found evidence that college students were 

specific about choices of significant others from within the social 

environment of the college campus. His subjects could list important 

people such as faculty members and friends. While students were 

able to name significant others for their roles as college students, 

they also were able to recall important people from pre-college years 

who had a broader influence during their lives. The present study 

offered similar evidence. While subjects mentioned college faculty as 

sources of encouragement, the greater influence came from family 

members and teachers from pre-college and post-college years. 
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During the life-cycle phases of childhood, adolescence, college 

years and post-college years, there was evidence that the same 

persons who were influential during childhood continued to be 

influential in later life-cycles. Mother was mentioned throughout the 

life-cycle by most of the subjects. This influence of mothers among 

music educators toward their occupational goals is unique when 

compared with other research (Saltiel, 1986; Woelfel, 1972) where 

fathers were found to be more influential than mothers toward 

occupational goals. The earlier investigation of Nash (1954) supplied 

similar evidence regarding the important contributions of mothers 

toward the choice of becoming a composer. He said that composers 

whom he studied were closely bonded to their mothers. 

The evidence from this investigation supports the earlier 

findings of L'Roy (1983) and Roberts (1990, 1991) that music 

educators viewed themselves more as musicians than as teachers. 

Because socialization is a life-long process and individuals do not 

take on the professional perspective until the actual role or job is 

assumed, the experienced music educator has a different viewpoint 

from the music education student (Becker et al., 1961; Simpson, 

1972). Although subjects valued their college experiences, they were 

influenced more by persons with whom they interacted earlier in 

pre-college years. 

Gender accounted for difference in points of view. The men 

were more likely to include other directors as supporters while the 

women were more closely associated with other classroom teachers. 
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White (1964) made similar observations. He also observed that the 

men, especially the band directors, were more oriented toward 

professional positions and that their closest friends were other 

directors. 

Gender differences were further evidenced in that more of the 

women were teaching on the elementary level than the secondary 

level. White (1964) observed the same patterns and concluded that 

the values of society were related to choices of teaching levels. The 

decision to teach elementary general music is usually not made 

during college years. L'Roy (1983) found that after four years of 

college training, music education majors were not identifying with 

the role of teacher. Important matters such as instructional levels 

are decided during post-college years. Thus, the experiences and 

efficiency of the college years are jeopardized because students are 

unable to make the connection between courses of instruction and 

their future roles as educator. 

In summary, this study provides evidence that both men and 

women who participated in the study were influenced by parents, 

especially their mothers. Fathers were often pleased by their 

developing performance skills. This beginning influence was 

reinforced during adolescence not only by parents, but also by 

subjects' school music or ensemble directors. The male vocalists 

were likely to have been encouraged to become involved with music 

by their church choir directors. The decision to major in music 

education was influenced by parents, school ensemble directors, and 
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the subjects' own desires. Although the men formed relationships 

with important persons in the college community who influenced 

their role concepts, these newer sources had less impact during the 

post-college perspective when the actual role of music educator had 

been assumed. Male subjects found that during post-college years, 

other directors and administrators were supportive of subjects' self 

concepts as musicians and teachers. The subjects' parents, spouses, 

siblings and former ensemble directors from pre-college years 

continued to influence and encourage the men in their post-college 

roles as music educators. 

The female subjects were influenced by their parents, 

especially their mothers, to become involved with music during 

childhood. Private music teachers encouraged female subjects to 

play or sing during childhood and continued the encouragement into 

adolescence and college years. As children, the womens' interest in 

music was reinforced by their school music or ensemble directors. 

All of these influential persons contributed to the female subjects' 

choice of music education as a major. Like the men, female subjects 

found their applied music instructors, college ensemble directors and 

music education instructors to be supportive of both roles as 

musicians and future teachers during college years, but the 

encouragement of college faculty did not continue into post-college 

years as the actual role of music educator was assumed. From the 

post-college perspective, family members, especially mothers, were 

listed as sources of influence toward the roles of musician and 
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educator. Spouses, brothers and sisters were often encouraging. The 

womens' role as teacher was reinforced by other classroom teachers 

and administrators. Their roles as musicians was supported by other 

directors and classroom teachers. 

Recommendations 

As a result of this study, several matters emerged that should 

be investigated. The finding of fewer significant others or influential 

persons for the role of teacher during early childhood years implies a 

need to do an investigation focused on the childhood years. Because 

the pre-college years are the most basic in that they create a 

framework from which other experiences in society are built, a more 

concentrated study in this area with fewer subjects and a qualitative 

approach based on grounded theory could provide new knowledge 

into the issues surrounding the phenomenon of childhood interaction 

patterns with important persons. A listing of influential persons in 

the present study is only a beginning. More specific information 

about how these important persons encouraged subjects could be 

addressed. The differences in the subjects' experiences who said 

they received encouragement during childhood to become a teacher 

and those who could recall no such influence should be investigated. 

Further study is recommended in the area of drop-outs from 

the profession and how their socialization processes differed from 

the music educators who remained in the profession. A sample could 

be studied by asking willing subjects who began in music education, 
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but changed professions, to supply knowledge of other drop-outs 

from the profession who then could be approached. Studying the 

differences in the perceived socialization processes of these two 

groups could provide helpful knowledge in the area of career 

guidance and academic advising. Perhaps the early experiences of 

the drop-outs would suggest fewer sources of influence from persons 

considered by subjects to be important. 

The fact that subjects in the present study reported mostly 

influential persons within their immediate social environment is an 

area that would merit further study. Questions such as how this 

observation could be different among music majors who do not 

choose music education as a major, especially those who maintain 

that they want to become professional performers? Would 

professional socialization be different for music educators and 

professional performers? For example, would a performance major 

perceive more examples of recording artists as influential persons 

than did the music educators in this study? Knowledge related to 

these matters could also be very helpful to academic advisors. 

Since gender accounted for most of the differences in subjects' 

perceptions of influential persons, more study is recommended that 

would focus primarily on gender issues within the area of music 

education. Why, for example, did men primarily choose instrumental 

music and the secondary levels? Why were administrators more 

often perceived to be influential persons among the men during 

post-college years than among the women? What part does gender 
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play when administrators assign teaching positions to music 

educators? All of these gender-related issues merit further study 

and would be helpful to those of us who work in the area of music 

teacher education. 

Most of the previous research on occupational socialization in 

the field of music education has involved college students as subjects. 

There is evidence from this study to suggest that the role of. music 

educator is not assumed during college years, but develops during 

post-college years when the actual role has been assumed. In order 

for those of us who fill faculty positions on the college level to make 

the most of students' years, a better understanding of the processes 

that preceeded and will follow in the life-cycles of music education 

majors is necessary. More study of the post-college years involving 

active music educators is recommended. 
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APPENDIX A: INFORMAL INTERVIEWS 

PRIMARY AND SECONDARY SOCIALIZATION 

1. As a child, who first influenced you to get involved with music? 

2. As a child, who influenced you to become a teacher? 

3. During your adolescent years, who influenced you to keep playing 

or singing? 

4. During your adolescent years, who influenced you to become a 

teacher? 

COLLEGE YEARS 

5. During your college years, who served you best as a role model 

for musician? 

6. During college years, who served you best as a role model for 

teacher? 

7. Who influenced you most as a musician or performer during your 

college years? 

8. Who influenced you most as a future teacher or educator during 

your college years? 

POST-COLLEGE YEARS 

9. Who influences you the most as a musician or performer? 

10. Who influences you the most as a teacher or educator? 

11. To whom do you go for help with musical problems? 

12. To whom do you go for help with instructional problems? 

13. Who makes you feel good about yourself as a musician? 
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14. Who makes you feel good about yourself as a teacher? 



APPENDIX B 

PILOT STUDY QUESTIONNAIRE 
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APPENDIX B: MUSIC TEACHER'S QUESTIONNAIRE 
ABOUT 

ROLES AND SOCIAL IDENTIFICATION 

PERSONAL INFORMATION: The information that you provide on this 
questionnaire will be kept confidential. Information from the survey will be 
reported so that individuals will not be identified; only group data will appear. 

1. What degrees do you hold? Check all that apply. B.M.E. B.A. 
M.M.ED. , M.ED. , 
M.A. , M.A.T. , M.S. , ED.D. , D.M.A. , PH.D. , OTHER . 

B.S. 

2. How many years have you been teaching? 
0-1, 2-5, 6-10, 11-15, 16 or more. 

3. What is your area of specialty? Check all that apply. 
vocal/choral , 
instrumental/brass, instrumental/woodwind, 
ins t rumental /percussion ins t rumenta l / s t r ing 

4. What is your gender? .Male, .Female. 

5. On what educational level/s do you teach? Check all that apply. 
elementary, middle school, junior high school, high school, 
K-12, college level. 

DIRECTIONS: Please answer the questions below that relate to your childhood 
and adolescence. You may need to use more than one response to an item. No 
personal names are indicated as a response, rather the title of influential 
person's family or work role. The persons that you list for childhood may also 
be used throughout the questionnaire or you may choose to different 
influential persons. 

CHILDHOOD INFLUENCES 

Below are lists of persons who may have influenced you during childhood and 
adolescence toward your present occupational role as teacher and musician. 
Please select your responses to the questions from these lists-

Relatives 
Mother 
Father 
Sis ter /Brother 
Grandparent 
Yourself 
Aun t /unc le 

Directors 
Band 
School Choir 
Church Choir 
Orchestra 
Music Camp 
Festival 

Teachers 
Grade School 
Elementary Music 
Private Music 
Music Camp 
Sunday/Church School 

Others 
Best Friend 
Peers 
Minister 
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1. Did you have a family member who worked as one or more of the following? 
Yes, No. 

Check all that apply. Musician/performer,. Music teacher/educator., 
Teacher /educator . 

2. Who most encouraged you to sing or play an instrument during childhood? 

3. As a child, did someone encourage you to become a teacher? 

4. Did your ability to perform (play/sing) as a child seem to please someone 
close to you? 

Yes, No. Who? Parents, Relative 

5. Was your getting a college education encouraged or valued by someone 
close to you as a child? Yes, No. 
Who? Father, Mother, Relative, Teacher, Other (specify) 

6. Did you experienced discouragement from any of the above people for your 
interest in music? Yes ,No . 
Which one/s? Father, Mother, Relative, Teacher, Ensemble 
Director, Other (specify) 

7. Did you experience discouragement from any of the above people for your 
interest in education? Yes ,No . 
Which one/s? Father, Mother, Relative, Teacher, Ensemble 
Director, Other (specify) 

ADOLESCENT INFLUENCES 

8. During adolescent years, who influenced you most to continue playing your 
instrument or singing? 

9. During adolescent years, who influenced you most to think about becoming 
a teacher? 

10. Who encouraged you as a young musician? 

11. Who encouraged you to think of yourself as a future teacher? 

12. Did anyone help you to see yourself in the role of a musician during 
adolescence? Yes, N. Who? 
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13. Did anyone help you to see yourself in the role of a teacher during 
adolescence? Yes, No. Who? 

14. Did you feel that an' influential person discouraged your interest in music 
as an adolescent? Yes, No. 
Which one/s? 

15. Did you feel that any influential person discouraged your interest in 
education as an adolescent? Yes, 

No. Which one/s? 

COLLEGE YEARS 

Directions: Please answer the questions that follow concerning college or 
training years. You may use the suggested roles from the list or use answers 
that describe persons most influential from your own experiences. 
More than one response may be needed. If the same persons continued to be 
most influential from your pre-college years, please use those responses. 

Directors 
Ensemble 
Band 
Orchestra 
Choir 
Conducting 

Instructors 
Music education 
Theory 
Ear - t ra in ing 

Administrators Others 
Department Chair Office personnel 
Dean Best friend 
Admissions Officer Peers 

History/Li terature Financial Aid 
Applied music 
Education class 

Yourself 
Other students 
Other music ed. 

majors 
Cooperating 

teacher 

16. Who most influenced you to major in music? 

17. Who most influenced you to certify to become a teacher? 

18. Did anyone affirm your claim to the title of musician/performer during 
your college years? 

19. Did anyone affirm your claim to the title of teacher/educator during your 
college years? 

20. Did anyone serve as a role model for you as a musician/performer? 

21. Did anyone serve as a role model for you as a teacher/educator? 
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22. Specifically, did anyone discourag you the as a music major during your 
college years? 

23. Did anyone discourag you as a future teacher/educator during your college 
years? 

POST-COLLEGE YEARS 

Directions: Please answer the questions below that relate to your post-college 
or work years as a music educator. 

You may need to use more than one response per item. Answers may come 
from the list or from your own experiences. 

Administrators Former Instructors Collegues Organizations 
Principal Applied Music Other ClassroomTeachers ASBOA Mem. 
Superintendent Ensemble Directors Other Band Directors ACDA Mem. 
Music Supervisor Theory Instructor Other Orchestra Directors ASTA Member 
Dept. of Ed. Official Music Education Other Choir Directors MENC Member 

Education class Contest Judge Publishers 
History/Literature Other Arts Teachers Phi Delta 

Kappa Mem. 
Students 
Parent 
Musicians 
Yourself 
Friend 

24. Does anyone affirm your claim now to the title of musician/performer? 

25. Does anyone affirm your claim now to the title of teacher/educator? 

26. Who has served as role model to you as a musician/performer? 

27. Who has served as role model to you as teacher/educator? 

28. During faculty meeting or in-service training sessions who affirms you as 
a musician? 

29. During faculty meetings or in-service training sessions who affirms you 
as a teacher? 

30. Who causes you to doubt yourself as a musician/performer? 
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31. Who causes you to doubt yourself as a teacher/educator ? 
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APPENDIX C: CATELOG OF TERMS 

Parents 

Childhood-Adolescence or Pre-college Years 

Siblings Grandparents Other relative _&£if 
m o t h e r s is ter g r a n d m o t h e r a u n t mysel f 
f a t h e r b r o t h e r g r a n d f a t h e r u n c l e I 

cous in m e 

School music/ Private music teacher Other teachers 
ensemble director 

b a n d violin teacher history teacher 
o r c h e s t r a piano teacher English teacher • 
c h o r u s trumpet teacher math teacher 
music camp clarinet teacher coach 
school music voice teacher language teacher 

teacher 
festival (all state, etc.) flute teacher 
music ed. instructor 

Grade school teacher Church ens.dir. Minister Musician 
first grade teacher choir director pa s to r Capt. Kangeroo 
second grade teacher song leader p r e a c h e r Sym. conductor 
third grade teacher, Recording artist 
etc. 

College Years 

Ensemble director Aoolied music inst Other music inst. 
band voice t h e o r y 
o r c h e s t r a v io l in h i s t o r y / l i t e r a t u r e 
c h o r u s t r u m p e t ear training 

p i a n o conduc t i ng 

Music ed. instructor Administrator Education instructor 
e l e m e n t a r y dept. chair ed. psychology 
secondary d e a n human development 
i n s t r u m e n t a l admissions audio-visual 
c h o r a l advisor h i s t o r y / p h i l o s o p h y 
student teaching 

Friends Spouse Musician 
p e e r s w i f e recording artist 
other h u s b a n d sym. conductor 

students specific ensemble 
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Post College Years 

Other classroom teachers Other directors 
other teachers, non-music other music teachers 

ASBOA member 
MENC member 
Contest judge 

Administrators 
s u p e r i n t e n d e n t 
p r i n c i p a l 
music supervisor 
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APPENDIX D: PILOT QUESTIONNAIRE RAW FREQUENCIES 

Table 29 

Influential Persons 

Childhood Adolescence 

M^sic Teaching 

mother 5 1 mother 5 1 

fa the r 4 2 f a the r 2 1 

private music teacher 3 - * peers 3 -

grandparent I - private music teacher 3 1 

self 1 2 band director 2 3 

b ro ther i - school choir director 2 -

grade school teacher 1 - music camp director 1 -

contest judge 1 

other teachers 1 

self L 

College Years Post-College Years 

Musician Teacher Musician Teacher 

applied music inst. 

peers 

other music students 

best friend 

choir director 

ensemble director 

5 

3 

3 

1 

1 

2 

former applied inst. 2 

former ensemble dir. 1 

former music ed. inst.-

ACDA member 1 

ASBOA member 2 

peers 1 

. * 

1 

1 

1 

1 



148 

self 

orchestra director 

other music ed. students 

cooperating teacher 1 

music ed. instructor -

theory instructor 

band director 

conducting instructor 

history/lit. instructor 

first students 

department chair 

education instructor -

2 

1 

1 

2 

5 

other music teachers 1 

other classroom tea. 

other arts teachers 

parents of students 

s tudents 

p r inc ipa l 

super intendent 

self 1 

spouse 

f r i ends 

4 

3 

1 

3 

2 

3 

1 

7 

5 

2 

Note: N=7 * indicates no response 
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Table 30 

Support for Female Subjects-Childhood 

Music Teaching 

Paren t s 

Sibling 

Private music teacher 

Self 

2 

1 

M m i N=3 * indicates no response 

Table 31 

Support for Female Subjects-Adolescent Year 

— — Music 

p a r e n t s 

private music teacher 

ensemble director 

self 

2 

3 

2 

JL 

Teaching 

Note: N=3 * Indicates no response 
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Table 32 

Support for Female Subiects-College Years 

Musician Educator 

applied music inst. 2 _* 

ensemble director 1 i 

other music inst. 1 2 

other music students - 3 

music ed. inst. - 3 

best friend 1 1 

other music ed.maj. 1 -

adminis t ra tor - 1 

Note: N=3 
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Table 33 

Support for Female Subiects-Post-College Years 

Mwciap 

former applied instructor 1 

former ensemble director 1 -

s tudents 2 2 

students' parents 2 2 

f r i e n d s 1 1 

spouse 3 3 

self 1 3 

other classroom teachers - 1 

other music teachers 1 2 

parents 2 2 

Note; N=3 * indicates no response 

Table 34 

Support for Male Subjects-Childhood Years 

. Music 

parents 

private music 

self 

4 

1 

1 

T>*cfong 

Note: N=4 * Indicates no response 



152 

Table 35 

Support for Male Subject-Adolescent Years 

Music Teaching 

parents 4 1 

ensemble director 3 4 

self 2 _# 

other teachers - 1 

peers 2 -

Note: N=4 * Indicates no response 

Table 36 

SuDDort for Male Subiects-Colleee Years 

Musician Educator 

applied music inst. 3 _* 

ensemble director 1 3 

other instructors 1 1 

other music students 1 1 

other mu, ed. majors 1 1 

music ed. inst. - 2 

Note: N=4 * Indicates no response 
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Table 37 

Support for Male Subjects-Post-College Years 

Musician Educator 

adminis t ra tor 2 2 

former applied instructor 1 _# 

former ensemble director 1 2 

students* parents 2 2 

f r i ends 2 3 

spouse 3 3 

self 3 3 

other classroom teachers 2 2 

other music teachers 2 2 

parents 2 2 

Note: N=4 * Indicates no response 
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Table 38 

Influential Persons-Vocalists 

Pre-College Yrs. Music T eaching 

self 1 1 

parent 2 2 

ensemble director 3 _* 

contest judge 1 -

College Yrs. Music Educator 

self 1 -

ensemble director 3 1 

other students 1 1 

other music students 3 1 

history/literature instructor - 1 

applied music instructor 2 -

music education instructor 1 2 

adminis t ra tor - 1 

Post-College Yrs. Music Educator 

other music teachers 2 

other classroom teachers 1 1 

adminis t ra tors 1 1 

students' parents 2 2 

former ensemble director 3 -

former music education instructor 1 
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spouse 3 3 

f r i ends 3 3 

self 2 2 

Note: N=3 * Indicates no response 
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Pre-College Yrs. Music Teaching 

parent 4 1 

s ibl ing 1 _* 

private music teacher 2 -

self - 1 

ensemble director 2 3 

f r i e n d s 1 -

College Yrs. Musician Educator 

applied music instructor 3 

ensemble director 1 3 

conducting instructor 1 1 

other music students 3 2 

music education instructor - 3 

best friend - 1 

cooperat ing t eac her 1 1 

Post-College Yrs. Musician Educator 

former applied music instructor 2 

former ensemble director - 1 

other music teachers 2 1 

other classroom teachers 2 1 

adminis t ra tor 1 2 
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1 5 8 

Harding University 
Educating for Eternity 

January, 1994 

Dear Music Teacher, 

The Harding University Department of Music is asking for your help in a study 
of occupational role identification among music teachers. The purpose of this 
study is to obtain information on the socialization process and the identity of 
music teachers. This information will be used to help us and other music 
departments as we plan teacher education courses. You were randomly 
selected from a statewide list of Arkansas music educators. 

Enclosed with this letter is a questionnaire about persons who influenced you 
most to become a music teacher. We are asking that you complete and return it 
to us. If you choose to participate by completing the questionnaire, you may 
also be telephoned for a follow-up interview. Interviewees will be selected at 
random from the returned questionnaires. If selected, your participation in 
the telephone interview will also be voluntary and all of the information that 
you give to us will be kept confidential. When the data is reported, no names 
of teachers will be used. 

Please take a moment, complete the form and return it in the self-addressed, 
stamped envelope. This research would not be possible without the help of 
people like yourself. If you would like to receive a summary of the results of 
the study, please let us know in a separate letter with your name and address 
included. 

Thank you in advance for your cooperation with this research. 

Patricia J. Cox, 
Project Director 

(501) 279-4000 • 900 East Center • Searcy, Arkansas 72149-0001 
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APPENDIX F: TALLY SHEET FOR QUESTIONNAIRE 

Identification Code. 
PERSONAL INFORMATION: Male, Female 
Musical specialty: Elementary, Choral, Band, 

Orchestra, Other 
Years of Experience: 
Degrees: 
Levels of Instruction: 

I tems: Childhood Influences (ages 6-12) 

6. 

6b 

7b 

Totals: 
Musician, 
Teacher 

10 
11 

Adolescent Influences (ages 13-17) 

12 

13_ 

14_ 
15 

Totals: 
Musician. 
Teacher 



16 

18 

19 

20 

21 

22 
23 

29 

College Years 

ID Code 
Totals: 

17 Musician. 
Teacher 

Post College Years 

2 4 Totals: # 1 #2_ 
• Musician: 

Teacher: 
2 5 " 

26 
27 
28 
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APPENDIX G: MAIN STUDY QUESTIONNAIRE 

The main study questionnaire is presented in Appendix G as a 

photocopy of the original version in sections. The actual 

questionnaire was printed on front and back sides of paper that 

measured 9 by 14.25 inches and folded in fourths. Each page 

presented here shows 1 of those 8 sections. 



1 6 4 

TEACHER'S QUESTIONNAIRE 
ABOUT YOUR IDENTIFICATION AS MUSICIAN AND TEACHER 

Please return by 
February 5. / <)')/ to. Patricia Cox 

Box 767 
Searcy, AR 72149 

INTRODUCTION: This questionaire will be used in a study 
of the background of music teachers. We want you to tell us 
about the people that you consider to be most important in 
your decision to become a music teacher. In all cases, we 
would like for you to be as specific as possible about these 

BACKGROUND INFORMATION 
1.) What degrees do you hold? Check all that apply. 

B.M.E. u s . 

^ 
Z Z K j f t — D M A 

_M.ED. PHD. 
MLA. Other 
MAT. 

2.) How many years have you been teaching? 

— } : } 5 
6 • 10 yrs 16 or more 

3.) What Is your area of specialty? Check all that apply. 
elementary 
choral 
band 
orchestra 
other (specify) 

4.) What is your gender? M F 

5.) On what educational !evel(s) do you teach? 
Elementary Middle School 
Jr. High High School 
K-12 College 

DIRECTIONS: Please answer the following questions that relate 
to your early influences. You may need to use more than one response 
to some item. 

The following are suggestions of persons who may have influ-
enced you during your childhood and adolescence toward your 
present work as a teacher and musician. You may choose one of 
these or specify your own. 
Relatives: Mother, Father, Sister/Brother, Grandparent, Yourself, 
Aunt, Uncle, Cousin 

Directors: Band, School Choir, Church Choir, Orchestra, Music 
Camp, Festival 

Teachers: Grade School, Elementary School, Private Music, 
Musk: Camp, Sunday/Church School 
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YOUR CHILDHOOD INFLUENCES 
(age 6-12) 

6.) Who most encouraged you to become involved with music 
during your childhood? (List In rank order: 1,2,3,etc.) ,! 

Mother Father Sister Brother 
Grandparent Yourself No one 
Grade School Teacher School Music Teacher •>. 
Private Music Teacher School Ensemble Director 
Church Ensemble Director 
Music Education Instructor 
Instructor (specify) 
Administrator (specify) 
Other Classroom Teacher Other Directors ) 
Other? (specify) 

: !• 
6b.) If any of these persons were involved with music, who were. j 
they? Check all that apply. 4 

Mother Father Sister Brother ^ 
Grandparent Yourself No one •'•J 
Grade School Teacher School Music Teacher 
Private Music Teacher School Ensemble Director •; ' 
Church Ensemble Director ' • 
Music Education Instructor 
Instructor (specify) 
Administrator (specify) 
Other Classroom Teacher Other Directors 
Other? (specify) 

7.) Who most encouraged you to develop an interest in becoming 
a teacher during your childhood? (List in rank order; 1,2,3,etc) 

Mother Father Sister Brother 
Grandparent Yourself No one 
Grade School Teacher School Music Teacher | 
Private Music Teacher School Ensemble Director 

1 Church Ensemble Director 
Music Education Instructor 
Instructor (specify) 
Administrator (specify) 
Other Classroom Teacher Other Directors 
Other? (specify) 

7b.) If any of these persons were teachers, who were they? Check 
ail that apply. 

Mother Father Sister Brother 
Grandparent Yourself No one 
Grade School Teacher School Music Teacher 
Private Music Teacher School Ensemble Director 
Church Ensemble Director 
Music Education Instructor 
Instructor (specify) 
Administrator (specify) 
Other Classroom Teacher Other Directors 
Other? (specify) 
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8>) If your ability to perform (play/sing) as a child seemed to 
please someone dose to you, who waslt? Check all that apply. 

Mother Father „ Sister Brother 
Grandparent Yourself No one 
Grade school Teacher School Musk; Teacher 
Private Music Teacher School Ensemble Director 
Church Ensemble Director 
Music Education Instructor 
Instructor (specify) 
Administrator i specify) 
Other Classroom Teacher Other Directors 
Other? _(spedfy) 

9-) If pursuing teaching as a future career was encouraged by 
someone dose to you, who expressed it most? Check aO that apply. 

.Mother Father Sister Brother 
Grandparent Yourself No one 

_ _ _ Grade School Teacher School Music Teacher 
Private Music Teacher - - School Ensemble Director 
Church Ensemble Director 

. Music Education Instructor 

. Instructor fatedfyj 

Other Directors 
Administrator 

. Other Classroom Teacher 

.Other? ZjftJedfy) 

10.) If you experienced discouragement from anybody for your 
interest In music, who was it? 

Mother Father Sister Brother 
Grandparent Yourself _ No one 
Grade school Teacher School Music Teacher 
Private Music Teacher School Ensemble Director 
Church Ensemble Director 
Music Education Instructor 

.Instructor 

. Administrator 

. Other Classroom Teacher 
Other? JJspedfy) 

ier Directors 

11.) If you experienced discouragement from anybody for your 
interest in teacner education, who was it? 

Mother Father Sister Brother 
Grandparent Yourself No one 

. Grade School Teacher School Music Teacher 
.-Private Music Teacher 
_ Church Ensemble Director 
_ Music Education Instructor 
_ Instructor 
_ Administrator 
. Other Classroom Teacher 

Other? 

YOUR ADOLESCENT INFLUENCES 
(AGE 13-17) 

12.) If anyone encouraged your interest in music during 
adolescence, who was it? (List in rank order: 1,2,3, etc.) 

Mother Father Sister Brother 
Grandparent Yourself No one 

_ Grade School Teacher 
_ Private Music Teacher 
. Church Ensemble Director 
„ Music Education Instructor 
_ Instructor 
Administrator 

„ Other Classroom Teacher 
Other? 

School Music Teacher 
School Ensemble Director 

.(specify) 

.(specify) 
Other Directors 

.(specify) 

School Ensemble Director 

(specify) 
.(specify) 

Other Directors 
.(specify) 
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13-) If anyone encouraged your interest in becoming a teacher 
during adolescence who was it? (List in rank order 1,2,3, etc.) 

Mother Father Sister Brother 
Grandparent Yourself No one 
Grade School Teacher School Music Teacher 
Private Music Teacher School Ensemble Director 
Church Ensemble Director 
Music Education Instructor 

. Instructor 

. Administrator 

. Other Classroom Teacher 

. Other? 

.(spedf 
Other Directors 

-(specify) 

14.) If you felt that someone discouraged your interest in music 
during adolescence, who was it? 

Mother Father Sister Brother 
Grandparent Yourself No one 
Grade School Teacher School Music Teacher 
Private Music Teacher School Ensemble Director 
Church Ensemble Director 
Music Education Instructor 
Instructor (spedfy) 
Administrator (spedfy) 
Other Classroom Teacher Other Directors 
Other? (specify) 

15.) If you felt that someone discouraged your interest in 
becoming a teacher during adolescence, who was it? 

Mother Father Sister Brother 
Grandparent Yourself No one 
Grade School Teacher School Music Teacher 
Private Music Teacher School Ensemble Director 
Church Ensemble Director 
Music Education Instructor 
Instructor (spedfy) 
Administrator (spedfy) 
Other Classroom Teacher Other Directors 
Other? (spedfy) 

Your College Years 

DIRECTIONS: Please answer the questions that follow concern-
ing college or training years. You may use answers firm the 
suggestions below or specify your own. More than one response 
may be needed. 

Directors: Ensemble, Band, Orchestra, Choir 
Instructors: Music Education, Theory, Ear-training, 
History/Literature, Conducting, Applied Music, Cooperating 
Teacher, Education class 
Administrators: Department Chair, Dean, Admissions 
Officer, Financial Aid 

16.) Who influenced you most to major in music? (List in rank 
order: 1,2,3, etc.) 

Mother Father ^ Sister Brother 
Grandparent Yourself , No one 
Grade School Teacher School Music Teacher 
Private Music Teacher School Ensemble Director 
Church Ensemble Director 
Music Education instructor 
Instructor . .(specify) 
Administrator _ _ ( s p e d f y ) 
Other Classroom Teacher Other Directors 
Other? (specify) 
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17.) Who Influenced you to pursue teacher certification? (List in 
rani order: 1,2,3,etc) 

Mother Father -Sister Brother 
Grandparent Yourself No one 
Grade School Teacher School Music Teacher 
Private Music Teacher School Ensemble Director 
Church Ensemble Director 
Music Education Instructor 

. Instructor fpedjyj 
~ her Directors 

Administrator 
. Other Classroom Teacher 
. Other?_ (specify) 

18.) If anyone helped you to think of yourself as a musician/ 
performer during your college years, who was it? (List in rank 
order; 1,23, etc.) 

Mother Father Sister Brother 
Grandparent Yourself No one 
Grade School Teacher School Musk Teacher 
Private Music Teacher School Ensemble Director 
Church Ensemble Director 
Music Education Instructor 
Instructor (specify) 
Administrator (specify) 
Other Classroom Teacher Other Directors 
Other? (specify) 

19.) If anyone helped you to think of yourself as a teacher/ 
educator during your college years, who was it? ( List in rank 
order: 1,2,3, etc.) 

Mother Father Sister Brother 
Grandparent Yourself No one 
Grade School Teacher School Music Teacher 

. Private Music Teacher 

. Church Ensemble Director 

. Music Education Instructor 

. Instructor 

. Administrator 

. Other Classroom Teacher 

. Other?_ 

School Ensemble Director 

(specify) 
.(specify) 

Other Directors 
.(specify) 

20.) Who served as a role model for you as a musician/ 
performer? Check all that apply. 

Mother Father Sister Brother 
Grandparent Yourself No one 
Grade School Teacher School Music Teacher 

. Private Music Teacher 

. Church Ensemble Director 

. Music Education Instructor 

. Instructor 
Administrator 

School Ensemble Director 

. Other Classroom Teacher 
Other? 

.̂ specify) 
.(specify) 

Other Directors 
.(specify) 

21.) Who served as a role model for you as a future teacher/ 
educator? Check all that apply. 

Mother Father Sister Brother 
Grandparent ^ Yourself No one 
Grade School Teacher School Music Teacher 
Private Music Teacher School Ensemble Director 
Church Ensemble Director 
Music Education Instructor 

. Instructor (Spedfyj 

. Outer Directors 
" Administrator 
. Other Classroom Teacher 
* Other? (specify) 
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21) If anyone discouraged you as a music major during your 
college years, who was It? Check all that apply. 

Mother Father Sister Brother 
Grandparent Yourself No one 
Grade School Teacher School Music Teacher 
Private Music Teacher School Ensemble Director 
Church Ensemble Director 
Music Education Instructor 
Instructor (specify) 
Administrator (specify) 
Other Classroom Teacher Other Directors 
Other? (specify) 

23.) If anyone discouragedyou as a future teacher/ educator 
during your college years, wno was It? Check all that apply. 

Mother Father Sister Brother 
Grandparent Yourself No one 
Grade School Teacher School Music Teacher 
Private Music Teacher School Ensemble Director 
Church Ensemble Director 
Music Education instructor 
Instructor (s] 
Administrator _ (s 
Other Classroom Teacher 
Other? ISpedfy) 

Other Directors 

YOUR POST COLLEGE YEARS 

DIRECTIONS: Please answer the following questions that 
relate to your post-college or work years as a musk educator,; 
Answers may comefrom the suggestions below or from your 
om experiences. You may need to use more than one 
response per item. 
ADBUNISTRATORS: Principal* Superintendent, Music 
Supervisor, Depi of Ed, Official 
FORMER INSTRUCTORS: Applied Music, Ensemble Directors, 
Theory Instructor, Musk Education, Education Class, History/ 
Literature 
COLLEAGUES: Other classroom teachers, Other Ensemble 
Directors, Contest Judge, Other Arts Teachers 
ORGANIZATIONS: ASBOA Member, ACDA Member, ASTA 

24) If anyone supports your view of yourself as a musician/ 
performer, who Is it? Check ali that apply. 

Mother Father Sister Brother 
Grandparent Yourself No one 
Grade School Teacher School Music Teacher 
Private Music Teacher School Ensemble Director 
Church Ensemble Director 
Music Education Instructor 
Instructor (specify) 
Administrator (specify) 
Other Classroom Teacher Other Directors 
Other? (specify) 
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25.) If anyone support! your view of yourself as a teacher/ 
educator, who is It? Check all that apply. 

Mother Father Sister Brother 
Grandparent Yourself No one 
Grade School Teacher School Music Teacher 
Private Music Teacher School Ensemble Director 
ChurchBnserable Director 
Music Education Instructor 
Instructor (specify! 
Administrator (specify) 
Other Classroom Teacher Other Directors 
Other? _(spedfy) 

26.) Who causes you to doubt yourself as a musician/ 
perform er?(Ust in rank older 1,2,3,etc) 

Mother Father _ Sister Brother 
Grandparent Yourself No one 
Grade School Teacher School Music Teacher 
Private Music Teacher School Ensemble Director 
Church Ensemble Director 
Music Education Instructor 

.Instructor |spedfyj 

. Other Directors 
.Administrator 
. Other Classroom Teacher 
.Other?. .(specify) 

27.) Who causes you to doubt yourself as a teacher? (List in rank 
order 1,2,3, etc.) 

Mother Father Sister Brother 
Grandparent Yourself No one 
Grade School Teacher School Music Teacher 
Private Music Teacher School Ensemble Director 
Church Ensemble Director 
Music Education Instructor 
Instructor (specify) 
Administrator (specify) 
Other Classroom Teacher Other Directors 
Other? (specify) 

28.) Please list in rank order those persons who influence you 
most in your present role as a musician. (List in rank order. 
U 3 * c . ) 

Mother Father Sister Brother 
Grandparent Yourself No one 
Grade School Teacher School Music Teacher 
Private Music Teacher School Ensemble Director 
Church Ensemble Director 
Music Education Instructor 
Instructor (specify) 
Administrator (specify) 
Other Classroom Teacher Other Directors 
Other? (specify) 

29) Please list in rank order those persons who influence you 
most in your present role as an educator. (list in rank order 
1,2,3,etc.) 

Mother Father Sister Brother 
Grandparent Yourself No one 
Grade School Teacher School Music Teacher 
Private Music Teacher School Ensemble Director 
Church Ensemble Director 
Music Education Instructor 
Instructor (specify) 
Administrator (specify) 
Other Classroom Teacher Other Directors 
Other? _(spedfy) 
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APPENDIX H: MAIN STUDY INTERVIEW FORM 

Research Problems 1 and 3-Influential persons during pre-college years. 

1. As a child, who first comes to mind as having influenced you to become 
involved with music? 

2. As a child, who first influenced you to begin to see yourself as a teacher? 

3. Can you think who most influenced you to continue to play an instrument 
or sing during your adolescence? 

4. Can you think who most influenced you to think of yourself as a future 
teacher during your adolescent years? 

5. Did any influential person discourage you in music during childhood or 
adolescence? 

6. Did any influential person discourage you about education during childhood 
or adolescence? 

Research Problems 2 and 3-Influential persons during college years. 

7. Who encouraged you as a college musician? 

8. Who encouraged you toward the role teacher during college years? 

9. Who not only influenced you towards music, but also discouraged you in 
music during your college years? 

10. Which of the influential persons also discouraged you as a future teacher 
during college years? 

Research Problem 4-Influential persons during post-college years. 

11. Who affirms you the most now as a musician or performer? 

12. Who affirms you the most now as a teacher or educator? 

13. Do you ever feel discouraged now as a musician? Who is the source of that 
discouragement? 

14. Do you ever feel discouraged now as a teacher? Who is the source of that 
discouragement? 
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INTERVIEWS, MAIN STUDY 

Pre-College Years (Childhood and Adolescence) 
Items: 

176 

1. 
2. 
3.. 
4. 
5. 
6. 

Totals: 
Musician. 
Teacher 

College Years 

Items: 
7.. 
8. 
9. 
10._ 

Totals: 
Musician. 
Teacher 

Post-College Years 

Items: 
11. 
12. 
13 . 
14. 

Totals: 
Musician. 
Teacher 
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APPENDIX J 

FREQUENCIES FROM MAIN STUDY 

QUESTIONNAIRE FOR MALE SUBJECTS 

Table 40 

Persons Influencing Male Subjects' Involvement with Music During 

Childhood (item 6) 

Category Frequency % 

Mother 67 70% 

Father 45 47 

School music/ensemble director 4 6 48 

Self 37 39 

Grandparent 2 0 2 1 

Private music teacher 20 2 1 

Sibling 1 4 15 

Church ensemble director 1 3 1 4 

Grade school teacher 7 7 

Fr iend 6 6 

Other relative 2 2 

Festival/other directors 2 2 

Musician 2 2 

Note: N=96 
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Table 41 

Persons Influencing Male Subjects' Involvement with Music During 

Childhood (item 6.ranked) 

Category 1st. 2nd 3rd choices 

Mother 4 5 17 4 

Father 1 1 20 1 1 

Self 16 1 1 7 

School music/ensemble director 9 8 9 

Church ensemble director 2 2 6 

Grandparent 4 6 5 

Private music teacher 2 4 6 

Grade school teacher 3 2 1 

Fr iend 2 2 1 1 

Sibling 3 4 4 

Other relative 1 0 0 

Musician 0 1 0 

Note: N=96 
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Table 42 

Persons Encouraging Subjects' Interest in Teaching During Childhood 

(item 7) 

Category Frequency % 

School music/ensemble director 35 36.4% 

Self 20 20.8 

Mother 15 15.6 

Father 15 15.6 

Grandparent 6 6.3 

Grade school teacher 5 5.2 

Private music teacher 5 5.2 

Church ensemble director 3 3.1 

Sibling 2 2.0 

Other relative 2 2.0 

Note: N=96 
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Table 43 

Persons Encouraging Subjects' Interest in Teaching During Childhood 

(item 7-Ranked) 

Category 1st. 2nd. 3rd choices 

Self 1 3 5 3 

School music/ensemble director 17 1 3 1 

Mother 8 2 3 

Father 6 7 2 

Private music teacher 4 1 0 

Grade school teacher 3 1 0 

Church ensemble director 1 0 2 

Grandparent I 3 1 

Other relative 1 0 0 

Note: N=96 
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Table 44 

Persons Who Were Pleased with Subjects' Musical Performance 

During Childhood (item 8) 

Mother 80 83 

Father 60 63 

Grandparent 43 45 

School music/ensemble director 46 48 

Self 38 40 

Sibling 25 26 

Private music teacher 1 8 19 

Church ensemble director 20 21 

Grade school teacher 1 1 1 1 

Friend 2 2 

Other relative 2 2 

Note: N=96 
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Table 45 

Persons Who Encouraged Subjects to Pursue Teaching as a Career 

(item 9) 

Category Frequencv % 

School music/ensemble director 27 28 

Mother 22 23 

Father 19 20 

Grandparent 8 8 

Private music teacher 8 8 

Self 7 7 

Sibling 5 5 

Grade school teacher 4 4 

Church ensemble director 2 2 

Other relative 1 1 

Note: N=96 
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Table 46 

Persons Who Encouraged Adolescent Interest in Music (item 12) 

Category I § < % 

School music/ensemble director 76 79 

Mother 6 6 69 

Father 50 52 

Self 35 36 

Grandparent 2 3 24 

Private music teacher 22 2 3 

Church ensemble director 17 1 8 

Sibling 12 1 3 

Grade school/other teacher S 8 

Fr iends 5 5 

Minis ter 1 1 

Musicians 1 1 

Festival/other director 1 1 

Note: N=96 
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Table 47 

Persons Who Encouraged Adolescent Interest in Music (item 12-

Ranked) 

Category 1st. 2nd. 3rd choice 

Mother 35 18 10 

School music/ensemble director 29 14 18 

Father 10 27 8 

Self 1 3 6 1 1 

Grandparent 3 5 8 

Church ensemble director 1 4 2 

Private music teacher 2 5 3 

Fr iend 2 2 0 

Grade school/other teacher 0 2 3 

Sibling 1 3 3 

Musician 1 0 0 

Note: N=96 
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Table 48 

Persons Who Encouraged Adolescent Pursuit of Teaching Career (item 

H i 

School music/ensemble director 47 49 

Mother 2 1 22 

Self 21 22 

Father 17 18 

Private music teacher 1 2 1 3 

Grandparent 7 7 

Grade school/other teacher 7 7 

Church ensemble director 3 3 

Grandparent 2 2 

Other relative 1 1 

Minister 1 i 

Festival/other director 1 1 

Counselor 1 1 

Note: N=96 
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Table 49 

Persons Who Encouraged Adolescent Pursuit of Teaching Career (item 

13-Ranked) 

Category 1st. 2nd. 3rd choice 

School music/ensemble director 27 11 9 

Mother 12 7 2 

Self 12 4 3 

Grandparent 4 1 2 

Private music teacher 4 3 1 

Father 2 1 1 2 

Grade school/other teacher 3 0 2 

Church ensemble director 0 1 2 

Sibling 0 1 0 

Other relative 1 0 0 

Counselor 0 1 0 

Minister 0 1 0 

Note: N=96 
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Table 50 

Persons Supporting a Maior in Music During College Yrs. (item 16) 

Categoiy 

School music or ensemble director 64 67 

Self 52 54 

Mother 36 38 

Father 34 35 

Private music teacher 20 2 1 

Music education instructor 3 8 

Grandparent 8 8 

Church ensemble director 7 7 

Adminis t ra tor 7 7 

Sibling 6 6 

Applied music instructor 5 5 

College ensemble director 4 4 

Fr iends 4 4 

Grade school or other teacher 3 3 

Music instructor 2 2 

Ins t ruc tor 1 1 

Spouse 1 1 

Musicians 1 1 

God or minister 2 2 

Other directors 1 1 

Note: N=96 
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Table 51 

Persons Supporting a Major in Music. College Yrs. (item 16-Ranked) 

Category 1st. 2nd* 3rd choice 

Self 39 7 5 

School music/ensemble director 28 22 7 

Mother 5 16 5 

Father 3 7 10 

Private music teacher 4 9 4 

Music education instructor 1 1 1 

Spouse 1 0 0 

God 1 0 0 

Music instructor 2 0 0 

College ensemble director 2 0 2 

Church ensemble director 0 1 4 

Fr iend 1 1 0 

Musicians 1 0 1 

Grade school/other teacher 0 1 2 

Sibling 0 1 0 

Grandparent 0 3 2 

Applied music instructor 0 1 2 

Adminis t ra tor 0 1 2 

Note: N=96 
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Table 52 

Encouraging for Pursuit of Teacher Certification (item 17) 

Category Frequency % 

Self 50 52 

School music or ensemble director 47 49 

Mother 30 3 1 

Father 2 23 

Private music teacher 19 20 

Music education instructor 14 15 

Adminis t ra tor 10 10 

Grandparent 8 8 

College ensemble director 6 6 

Sibling 5 5 

Applied music instructor 4 4 

Other directors 3 3 

Spouse 3 3 

Ins t ruc tor 3 3 

Church ensemble director 

Music instructor 

Grade school/other teacher 

Musicians 

University 

Other relative 

Note: N=96 
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Table 53 

Encouragment toward Pursuit of Teacher Certification (item 17-

Ranked) 

Category 1st. 2nd. 3rd choice 

Self 37 6 3 

School music or ensemble director 2 1 20 6 

Mother 8 15 5 

Father 4 8 7 

Private music teacher 4 4 3 

Music education instructor 3 5 1 

Spouse 3 0 0 

Music instructor 2 0 0 

College ensemble director 2 1 0 

Grandparent 2 1 5 

Adminis t ra tor 2 3 3 

Applied music instructor 1 3 1 

Church ensemble director 0 0 1 

Sibling 0 1 0 

University 1 0 0 

Other relative 0 0 1 

Musicians 0 0 1 

Note: N=96 
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Support for Musicican-College Yrs. (item 18) 
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School music or ensemble director 5 3 55 

Private music teacher 4 3 4 5 

Self 38 40 

Mother 35 36 

Father 28 29 

Grandparent 1 3 14 

Applied music instructor 12 13 

Music education instructor 1 1 1 1 

Music instructor 8 8 

Fr iends 6 6 

College ensemble director 6 6 

Church ensemble director 5 5 

Ins t ruc tor 5 5 

Sibling 4 4 

Adminis t ra tor 3 3 

Spouse 3 3 

Other director 3 3 

Musicians 2 2 

Note: N=96 
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Table 55 

Support for Musician Purine College Yrs. (item 18-Ranked^ 

Category , 1st. 2nd. 3rd choice 

Self 2 0 5 5 

School music/ensemble director 20 2 3 10 

Mother 7 8 7 

Father 3 8 8 

Private music teacher 24 14 4 

Music education instructor 2 6 2 

College ensemble director 1 2 0 

Church ensemble director 1 1 0 

Fr iend 1 2 2 

Spouse 1 1 1 

Sibling 0 0 1 

Grandparent 0 0 5 

Applied music instructor 9 3 2 

Musicians 0 0 2 

Ins t ruc tor 0 2 4 

Music instructor 5 0 1 

Adminis t ra tor 1 2 0 

Note: N=96 
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Table 56 

Support for Role of Future Teacher-College Yrs. (item 19) 

Category Frequency % 

School music or ensemble director 45 4 7 

Self 3 1 32 

Private music teacher 30 3 1 

Mother 25 26 

Music education instructor 20 2 1 

Father 18 19 

Adminis t ra tor 8 8 

Applied music instructor 7 7 

Grandparent 6 6 

Grade school or other teacher 6 6 

Ins t ruc tor 6 6 

Other director 6 6 

Spouse 4 4 

Sibling 4 4 

College ensemble director 4 4 

Music instructor 2 2 

Fr iends 2 2 

Church ensemble director 1 1 

Cooperating teacher 1 1 

Note: N=96 
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Table 57 

Support for Role of Musician-College Yrs.. (item 19-ranked responses) 

Category 1st. 2nd. 3rd choice 

School music or ensemble director 2 1 1 7 8 

Private music teacher 16 10 2 

Self 15 6 7 

Music education instructor 1 1 3 3 

Mother 5 7 3 

Applied music instructor 3 3 1 

Adminis t ra tor 2 2 3 

Father 1 8 4 

College ensemble director 2 1 0 

Spouse 2 0 0 

Grandparent 1 0 2 

Grade school or other teacher 0 3 2 

Ins t ructor 1 3 2 

Music instructor 1 1 0 

Church ensemble director 1 0 0 

Sibling 0 1 0 

Friend 0 0 1 

Note: N=96 
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Table 58 

Support for Musician During College Yrs. (item 20) 

°L. 

School music or ensemble director 54 56 

Private music teacher 40 4 3 

Music education instructor 1 9 20 

Mother 12 1 3 

Father 1 2 1 3 

Musicians 1 1 12 

Church ensemble director 1 0 1 0 

Applied music instructor 9 9 

Other directors 8 8 

Grandparent 7 7 

Ins t ruc tor 7 7 

College ensemble director 6 6 

Fr iends 6 6 

Music instructor 6 6 

Adminis t ra tor 5 5 

Grade school or other teacher 4 4 

Self 3 3 

Sibling 1 1 

Other relative 1 1 

Note: N=96 
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Table 59 

Role Models for Teacher During College Yrs. (item 21) 

Category Frequencies % 

School music/ensemble director 66 69 

Private music teacher 24 25 

Music education instructor 24 25 

Other director 14 15 

College ensemble director 12 13 

Mother 9 9 

Grade school/other teacher 7 7 

Father 6 6 

Music instructor 6 6 

Ins t ructor 6 6 

Applied music instructor 6 6 

Adminis t ra tor 5 5 

Grandparent 3 3 

Church ensemble director 3 3 

Sibling 

Self 

Spouse 

Other relative 

Cooperating teacher 

Note: N=96 
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Table 60 

Support for Role of Musician-Post-College Years (item 24) 

Category Frequencies % 

Mother 59 62 

Father 48 50 

Self 44 46 

Adminis t ra tor 4 1 4 3 

School music or ensemble director 40 42 

Other directors 36 38 

Sibling 34 35 

Other classroom teachers 2 3 24 

Spouse 21 22 

Private music teacher 19 20 

Grandparent 16 1 7 

Church ensemble director 16 17 

Music education instructor 1 3 1 4 

College ensemble director 4 4 

Applied music instructor 4 4 

Ins t ruc tor 3 3 

Every one-community 2 2 

Students or their parents 2 2 

Children 1 1 

Friends or musicians 2 2 

Note: N=96 



197 

Table 61 

Support for Role of Educator. Post-College Yrs. fitem 25) 

Category 

Adminis t ra tor 5 6 58 

Mother 52 54 

Father 50 52 

Self 39 41 

Sibling 37 39 

Other directors 36 36 

School music/ensemble director 36 38 

Other classroom teachers 32 33 

Spouse 19 20 

Church ensemble director 1 8 19 

Music education instructor 16 17 

Private music teacher 16 17 

Grandparent 14 15 

Grade school/other teacher 6 6 

Ins t ruc tor 5 5 

College ensemble director 3 3 

Students or their parents 3 3 

Friends or community 3 3 

Applied music instructor 1 1 

Children 1 1 

Note: N=96 
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Table 62 

Support for Role of Musician. Post-College Yrs. (item 28) 

Category Frequencies J L 

Self 

Other directors 

School music or ensemble director 

Mother 

Father 

Private music teacher 

Spouse 

Other classroom teachers 

Adminis t ra tor 

Music education instructor 

Church ensemble director 

Sibling 

Grandparent 

Musicians 

Students 

Fr iends 

Ins t ruc tor 

Applied music instructor 

College ensemble director 

Parents of students 

Children 

Grade school or other teacher 

4 i 

33 

32 

25 

22 

1 9 

1 7 

16 

15 

12 

1 2 

10 

7 

7 

5 

4 

3 

3 

3 

2 

2 

2 

4 3 

34 

33 

26 

21 

20 

1 8 

17 

16 

1 3 

13 

10 

7 

7 

5 

4 

3 

3 

3 

2 

2 

2 
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Community 1 1 

Music instructor 1 1 

Counselor 1 1 

Note: N=96 
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Table 63 

Support for Role of Musician. Post-College Yrs. (item 28-ranked) 

1st. 2nd. 3rd choices 

Self 26 5 3 

Other directors 17 5 6 

Mother 10 8 3 

School music or ensemble dir. 7 14 1 

Spouse 6 7 2 

Adminis t ra tor 4 7 1 

Father 2 6 9 

Private music teacher 3 3 6 

Church ensemble director 3 3 3 

Musicians 4 1 0 

Children 2 0 0 

Applied music instructor 2 0 1 

Fr iends 2 1 0 

Grandparent 1 1 2 

College ensemble director 1 0 2 

Students 0 2 3 

Sibling 0 1 2 

Music instructor 0 1 0 

Note: N=96 instrumentalists, N=37 vocalists 
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Table 64 

Support for Role of Educator. Post-College Yrs. (item 29) 

Category Frequency 

Other directors 

Adminis ta tor 

School music or ensemble director 

Self 

Other classroom teachers 

Mother 

Father 

Spouse 

Music education instructor 

Students or their parents 

Sibling 

Private music teacher 

Ins t ruc tor 

Church ensemble director 

Grandparent 

Friends-community 

College ensemble director 

Applied music instructor 

Music instructor 

Grade school or other teacher 

39 

36 

3 1 

29 

23 

22 

16 

1 3 

1 1 

9 

8 

8 

6 

6 

4 

4 

3 

2 

1 

1 

4 1 

38 

32 

30 

24 

23 

17 

14 

12 

9 

8 

8 

6 

6 

4 

4 

3 

2 

1 

1 

Note: N=96 
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Table 65 

Support for Role of Educator. Post-College Yrs. fitem 29-ranked) 

Category 1st. 2nd. 3rd choices 

Self 1 8 3 5 

Other director 18 14 4 

Adminis t ra tor 13 11 8 

School music or ensemble dir. 9 11 2 

Other classroom teachers 8 11 3 

Mother 7 1 6 

Spouse 6 4 2 

Father 4 5 2 

Music education instructor 3 0 4 

Students 3 0 2 

Ins t ruc tor 2 4 0 

college ensemble director 1 0 2 

Applied music instructor 1 0 0 

Private music teacher 0 2 2 

Sibling 0 2 1 

Grandparent 0 2 1 

Fr iend 0 0 1 

Note: N=96 instrumentalists, N=37 vocalists 
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APPENDIX K 

RAW FREQUENCIES FROM MAIN STUDY 

QUESTIONNAIRE FOR MALE VOCALISTS 

Table 66 

Persons Who Encouraged Childhood Musical Involvement (item 6) 

Mother 22 60 

Church ensemble director 20 54 

School music or ensemble director 16 4 3 

Self 1 1 29 

Father 1 1 29 

Private music teacher 1 0 27 

Sibling 8 21 

Grandparent 6 16 

Other relative 2 5 

Grade school teacher 2 5 

Festival or other director 2 5 

Church 1 2 

Note: N=37 



2 0 5 

Table 67 

Encouragment for Music During Childhood (item 6-Ranked) 

Category 1st. 2nd, 3rd choice 

Mother 13 7 1 

Self 7 2 1 

Father 6 5 1 

Grandparent 5 1 0 

Church ensemble director 3 4 5 

School music/ensemble director 1 5 7 

Grade school teacher 1 1 0 

Sibling 0 4 4 

Private music teacher 0 3 3 

Other relative 0 1 1 

Church 0 0 1 

Note: N=37 



Table 68 

Encouracment toward Future Teacher During 
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Childhood (item 7) 

Category Frequencv % 

School music or ensemble director 1 2 32 

Self 9 24 

Mother 8 22 

Church ensemble director 8 22 

Grandparent 6 16 

Private music teacher 5 14 

Sibling 4 1 1 

Father 3 8 

Other relative 1 3 

Grade school teacher 1 3 

Scout master 1 3 

Note: N=37 
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Table 69 

Encouraement for Childhood Interest in Teaching (item 7-RanketT) 

Category 1st. 2nd. 3rd choice 

Mother 5 3 0 

Self 5 2 1 

School music/ensemble director 4 4 4 

Grandparent 4 1 1 

Church ensemble director 2 1 1 

Father 0 3 0 

Private music teacher 1 0 2 

Sibling 0 2 1 

Scout master 0 0 1 

Note: N=37 



208 

Table 70 

Encouragement for Music During Childhood (item 8) 

Frequency 

Mother 32 87 

Church ensemble director 22 60 

Father 2 1 57 

Grandparent 20 54 

School music or ensemble director 17 4 6 

Self 14 38 

Private music teacher 14 38 

Sibling 1 1 30 

Grade school teacher 9 24 

Other relative 4 1 1 

Church 2 5 

Note: N=37 



2 0 9 

Table 71 

Encouraement for Teaching as a Future Career (item 9) 

Frequency 

Mohter 1 1 30 

Self 7 19 

Church ensemble director 6 16 

Father 5 14 

Grandparent 5 14 

School music or ensemble director 4 1 1 

Private music teacher 4 1 i 

Sibling 3 8 

Grade school teacher 1 3 

Note: N=37 



• 

2 1 0 

Table 72 

Encouragment for Music During Adolescence (item 12) 

Category Frequencv % 

School music or ensemble director 27 7 3 

Mother 26 70 

Church ensemble director 1 8 49 

Father 15 4 1 

Self 15 4 1 

Private music teacher 10 27 

Grandparent 8 22 

Sibling 6 16 

Grade school or other teacher 3 8 

Other relative 2 5 

Church 2 5 

Note: N=37 



2 1 1 

Table 73 

Encouragment for Adolescent Interest in Music (item 12-Ranked) 

Category 1st. 2nd. 3rd choice 

Mother 12 6 3 

Self 9 2 1 

School music or ensemble director 5 10 7 

Father 3 7 3 

Church ensemble director 2 4 7 

Grandparent 2 3 1 

Private music teacher 3 1 1 

Sibling 0 3 4 

Grade school or other teacher 0 1 1 

Note: N=37 
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Table 74 

Encouragment toward Future Teaching During Adolescence (item 13) 

Category Frequency % 

School music or ensemble director 1 8 49 

Mother 15 4 1 

Self 1 1 30 

Father 8 22 

Church ensemble director 8 22 

Grandparent 7 19 

Private music teacher 5 14 

Sibling 3 8 

Grade school or other teacher 2 5 

Other relative 1 3 

Note: N=37 
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Table 75 

Support for Future Teaching. Adolescence (item 13-Ranked) 

Category 1st. 2nd. 3rd choice 

Self S 0 3 

School music or ensemble director 8 6 4 

Mother 5 6 1 

Father 2 5 0 

Church ensemble director 0 0 4 

Grandparent 0 3 2 

Private music teacher 2 0 0 

Sibling 0 2 0 

Grade school or other teacher 0 1 0 

Note: N=37 



2 1 4 

Table 76 

Influence toward a Maior in Music During College Years (item 16) 

Category Frequency % 

School music or ensemble director 28 76 

Self 22 60 

Mother 15 4 1 

Private music teacher 1 1 30 

Father 7 19 

Church ensemble director 7 1 9 

Sibling 5 14 

Grandparent 4 1 1 

Music education instructor 4 1 1 

Adminis t ra tor 4 1 1 

Other relative 1 3 

Grade school or other teacher i 3 

Festival or other director 1 3 

Cooperating teacher 1 3 

Note: N=37 



2 1 5 

Table 77 

Influence toward a Major in Music During College (item 16-Ranked) 

Category 1st. 2nd. 3rd choice 

Self 17 4 2 

School music or ensemble director 6 10 4 

Mother 2 6 3 

Father 0 4 1 

Private music teacher 2 2 4 

Church ensemble director 2 1 0 

Festival or other director 1 0 0 

Sibling 2 2 1 

Grandparent 1 0 1 

Music education instructor 1 1 0 

Grade school or other teacher 0 0 1 

Cooperating teacher 0 0 1 

Adminis t ra tor 0 0 1 

Note: N=37 



216 

Table 78 

Encouraged Subjects to Pursue Teacher Certification (item 17) 

Category 

Self 22 6 0 

School music or ensemble director 16 4 3 

Mother 12 32 

Private music teacher 10 27 

Father 7 19 

Sibling 4 1 1 

Music education instructor 3 8 

Festival or other director 3 3 

Grandparent 2 5 

Spouse 2 5 

Church ensemble director 2 5 

Ins t ruc tor 1 3 

Other relative 1 3 

Grade school or other teacher 1 3 

Note: N=37 
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Table 79 

Support for Pursuit of Teacher Certification (item 17-Ranked) 

Category 1st. 2nd. 3rd choice 

Self 17 2 1 

School music or ensemble director 8 0 7 

Mother 2 6 3 

Father 0 4 1 

Private music teacher 1 3 3 

Church ensemble director 0 1 0 

Festival or other director 0 1 0 

Sibling 0 2 1 

Grandparent 2 0 0 

Music education instructor 1 1 0 

Grade school or other teacher 0 1 0 

Other relative 1 0 0 

Spouse 0 2 0 

Ins t ruc tor 1 0 0 

Note: N=37 
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Table 80 

Support for Role of Musician-College Yrs. (item 18) 

Category Frequency % 

School music or ensemble director 22 60 

Private music teacher 15 4 1 

Self 1 4 38 

Mother 9 24 

Father 5 14 

Church ensemble director 4 1 1 

Music education instructor 4 1 1 

Applied music instructor 4 1 1 

Sibling 3 8 

College ensemble director 3 8 

Adminis t ra tor 3 8 

Festival or other directors 3 8 

Grandparent 2 5 

Other relative 2 5 

Grade school or other teacher 2 5 

Other students 1 3 

Fr iends 1 3 

Note: N=37 
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Table 8T 

Support for Role of Musician-College Yrs.fitem 18-Ranked) 

Category 1st. 2nd. 3rd choice 

School music or ensemble director 15 5 2 

Private music teacher 7 8 0 

Mother 3 3 2 

Self 2 6 3 

Applied music instructor 2 1 1 

College ensemble director 2 1 0 

Music education instructor 1 1 2 

Church ensemble director 0 0 4 

Sibling 1 0 2 

Fr iend 1 1 0 

Grandparent 1 1 0 

Adminis t ra tor 0 1 1 

Note: N=37 



Table 82 

Support for Future Teacher During College Years (item 19) 
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School music or ensemble director 2 1 57 

Private music teacher 12 32 

Self 1 1 30 

Music education instructor 8 22 

Mother 6 16 

College ensemble director 5 14 

Sibling 3 8 

Church ensemble director 3 8 

Father 2 5 

Grandparent 2 5 

Festival or other director 2 5 

Ins t ruc tor 1 3 

Music instructor 1 3 

Adminis t ra tor 1 3 

Other relative 1 3 

Grade school or other teacher 1 3 

Other students 1 3 

Note: N=37 
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Table 83 

Support for Role of Future Teacher-College Yrs. (item 1Q-R«ni»>fh 

Category 1st 2nd 3rd choice 

School music or ensemble director 9 6 3 

Self 5 5 1 

Private music teacher 4 5 2 

College ensemble director 4 1 0 

Mother 3 3 0 

Music education instructor 3 2 1 

Father 1 1 1 

Church ensemble director 0 0 1 

Sibling 0 1 2 

Fr iend 1 1 0 

Grandparent 2 0 0 

Adminis t ra tor 1 1 1 

Festival or other director 1 0 0 

Note: N=37 



Table 84 

Role Models for Musician During College Yrs. (item 20) 
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School music or ensemble director 3 3 89 

Private music teacher 15 41 

Church ensemble director 8 22 

Grandparent 6 16 

Music education instructor 4 1 1 

Self 3 8 

Adminis t ra tor 3 8 

Father 2 5 

Applied music instructor 2 5 

Festival or other director 2 5 

College ensemble director 2 5 

Ins t ruc tor 1 3 

Music instructor 1 3 

Musicians 1 3 

Grade school or other teacher 1 3 

Other students I 3 

Fr iends I 3 

Note: N=37 
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Table 85 

Role Models for Teacher During College Years (item 21) 

Category 

School music or ensemble director 30 8 1 

Private music teacher 14 38 

Music education instructor 8 22 

Church ensemble director 5 14 

Grandparent 4 1 1 

Mother 3 8 

Self 3 8 

Adminis t ra tor 3 8 

College ensemble director 3 8 

Grade school or other teacher 3 8 

Father 2 5 

Sibling 2 5 

Festival or other director 2 5 

Other relative 2 5 

Ins t ruc tor 1 3 

Music instructor i 3 

Applied music instructor 1 3 

Note: N=37 
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Table 86 

Support for Musician During Post-College Yrs.fitem 24) 

J L 

Mother 2 3 62 

Self 20 54 

Sibling 19 5 1 

Adminis t ra tor 17 46 

Father 1 5 41 

Spouse 1 3 35 

School music or ensemble director 1 3 35 

Other directors or music teachers 1 2 32 

Other classroom teachers 1 1 30 

Church ensemble director 1 1 30 

Private music teacher 8 22 

Grandparent 6 16 

Music education instructor 6 16 

Ins t ruc tor 2 5 

Grade school or other teacher 2 5 

Students 2 5 

Audiences or theatre 2 5 

Other relative i 3 

Children 1 3 

Fr iends 1 3 

Note: N=37 
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Table 87 

Support for Role of Educator During Post-College Yrs.fitem 25) 

Category Frequency % 

Sibling 24 65 

Mother 2 1 SI 

School music or ensemble director 16 4 3 

Adminis t ra tor 16 4 3 

Self 15 41 

Father 12 32 

Other classroom teachers 12 32 

Other directors or music teachers 1 1 30 

Church ensemble director 1 1 30 

Spouse 8 22 

Private music teacher 6 16 

Music education instructor 6 16 

Grandparent 5 14 

College ensemble director 2 5 

Ins t ruc tor 2 5 

Grade school or other teacher 2 5 

Other relative 1 3 

Fr iends 1 3 

Students 1 3 

Parents of students 1 3 

Note: N=37 
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Table 88 

Support for Role of Musician During Post-College Yrs. (item 281 

Category Frequency % 

Other directors or music teachers 1 3 35 

Self 10 27 

Adminis t ra tor 6 16 

Spouse 6 16 

School music or ensemble director 6 16 

Mother 5 14 

Sibling 4 1 1 

Other classroom teachers 4 1 1 

Church ensemble director 3 8 

Father 3 3 

College ensemble director 3 8 

Music education instructor 3 8 

Fr iends 2 5 

Grandparent or other relative 2 5 

Private music teacher 1 3 

Grade school or other teacher 1 3 

Church 1 3 

Children 1 3 

Students 1 3 

Ins t ructor 1 3 

Note: N=37 
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Table 89 

Support for Role of Musician-Post-College Years (item 28-Ranked) 

1st. 2nd. 3rd choice 

Self 5 4 1 

Other directors 9 3 1 

Mother 2 0 0 

School music or ensemble dir. 2 2 i 

Spouse 4 1 l 

Adminis t ra tor 4 1 0 

Father 1 1 0 

Private music teacher 0 1 0 

Church ensemble director 2 0 1 

Musicians i 0 a 

Children 1 0 0 

Fr iends 0 1 0 

Grandparent 0 1 0 

College ensemble director 2 1 0 

Sibling 0 0 2 

Grade school or other teacher 0 1 0 

Note: N=96 instrumentalists, N=37 vocalists 
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Table 90 

Support for Role of Educator During Post-College Years (item 29) 

Other director or music teachers 16 4 3 

Adminis t ra tor 14 38 

Other classroom teachers 1 2 32 

Self 9 24 

Spouse 6 16 

School music or ensemble director 5 14 

Mother 3 8 

College ensemble director 3 5 

Sibling 2 5 

Church ensemble director 2 5 

Private music teacher 2 5 

Music education instructor 2 5 

Students 2 5 

Father 1 3 

Grandparent 1 3 

Ins t ruc tor 1 3 

Other relative 1 3 

Family 1 3 

Fr iends 1 3 

Note: N=37 



2 2 9 

Table 91 

Support for Role of Educator-Post-College Years (item 29-Ranked) 

1st. 2nd. 3rd choice 

Self 4 2 2 

Other director 8 3 4 

Adminis t ra tor 10 2 0 

School music or ensemble dir. 1 0 2 

Other classroom teachers 2 6 2 

Mother 1 0 0 

Spouse 3 1 1 

Father 0 1 0 

Music education instructor 1 0 1 

Students 0 1 0 

college ensemble director 0 3 0 

Private music teacher 1 0 1 

Sibling 0 0 2 

Grandparent 0 1 0 

Grade school or other teacher 0 1 0 

Family 0 0 I 

Note: N=96 instrumentalists, N=37 vocalists 
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Table 92 

Support for Music During Childhood (item 6) 

Mother 4 0 72 

School music or ens. dir. 37 67 

Self 26 47 

Father 22 40 

Private music teacher 20 36 

Grandparent 12 22 

Church ensemble director 1 1 20 

Sibling 7 13 

Grade school or other teacher 4 7 

Other relative 4 7 

Fr iends 3 6 

Musicians 1 2 

Adminis t ra tor 1 2 

Note: N=55 



2 3 2 

Table 93 

Support for Music During Childhood (item 6-Ranked) 

Category 1st. 2nd. 3rd choice 

Mother 30 6 1 

Father 8 1 1 2 

Self 9 5 10 

School music or ensemble director 3 8 1 1 

Grandparent 2 4 4 

Private music teacher 1 6 3 

Church ensemble director 1 2 1 

Sibling 1 3 1 

Musician 1 0 0 

Grade school teacher 0 1 1 

Other relative 0 1 1 

Fr iend 0 1 0 

Note: N=55 
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Table 94 

Encouragement for Future Teaching During Childhood (item 7) 

Category Frequency % 

Mother 25 45 

School music or ensemble director 21 38 

Self 19 35 

Father 15 27 

Private music teacher 15 27 

Grade school or other teacher 11 20 

Church ensemble director 4 7 

Grandparen t 3 6 

Festival or other director 1 2 

Sibling 1 2 

Note: N=55 



2 3 4 

Table 95 

Encouragement for Future Teaching-Childhood (item 7-Ranked) 

Category 1st. 2nd. 3rd choice 

Mother 12 10 4 

Self 12 2 3 

School music or ensemble director 7 7 3 

Father 7 7 2 

Grandparent 1 1 0 

Private music teacher 3 3 5 

Grade school teacher 3 4 1 

Church ensemble director 0 1 2 

Sibling 1 0 0 

Note: N=55 



Table 96 

Support for Music During Childhood (item 8) 

2 3 5 

Mother 47 85 

School music or ensemble director 4 1 75 

Father 34 62 

Grandparent 3 1 5 6 

Self 2 6 47 

Private music teacher 26 47 

Church ensemble director 1 8 33 

Sibling 17 3 1 

Grade school or other teacher 1 3 24 

Other relative 4 7 

Fr iends 3 6 

Festival or other director 1 2 

Adminis t ra tor 1 2 

Church 1 2 

Note: N=55 



2 3 6 

Table 97 

Support for Teaching as Future Career-Childhood (item 9) 

Category Frequency % 

Mother 25 45 

Father 17 3 1 

School music or ensemble director 16 29 

Self 10 18 

Private music teacher 8 15 

Grandparent 4 7 

Church ensemble director 4 7 

Grade school or other teacherq 3 6 

Sibling 2 4 

Other relative 1 2 

Festival or other director 1 2 

Counselor 1 2 

Minister 1 2 

Note: N=55 



Table 98 

Support for Music During Adolescence (item 12) 
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School music or ensemble director 4 3 78 

Mother 41 75 

Private music teacher 27 49 

Father 25 45 

Self 2 4 4 4 

Church ensemble director 16 29 

Grandparent 1 1 20 

Sibling 3 5 

Other relative 3 5 

Grade school or other teacher 2 4 

Fr iends 1 2 

Adminis t ra tor 1 2 

Note: N=55 
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Table 99 

Support for Music During Adolescence (item 12-Ranked) 

Category 1st. 2nd. 3rd choice 

Mother 26 5 7 

School music or ensemble director 1 1 16 9 

Father 5 15 2 

Self 9 5 6 

Private music teacher 2 4 9 

Church ensemble director 1 5 3 

Sibling 1 0 2 

Grandparent 1 2 3 

Other relative 1 0 1 

Note: N=55 



2 3 9 

Table 100 

Support for Adolescent' Interest in Teaching (item 13) 

Category Frequency % 

Mother 23 42 

School music or ensemble director 22 40 

Private music teacher 16 29 

Self 1 5 27 

Father 1 3 24 

Grade school or other teacher 6 1 1 

Church ensmeble director 4 7 

Grandparent 3 5 

Sibling 2 4 

Adminis t ra tor 1 2 

Counselor 1 2 

Note: N=55 



2 4 0 

Table 101 

Support for Adolescents' Interests in Teachin£ (item 13-Ranked) 

Category 1st. 2nd. 3rd choice 

Mother 1 3 7 2 

School music or ensemble director 6 9 4 

Self 9 2 2 

Father 4 5 2 

Private music teacher 3 2 6 

Sibling 1 a 1 

Grade school teacher 2 l 1 

Church ensemble director 0 l 2 

Grandparent 0 2 0 

Counselor 1 0 0 

Note: N=55 



2 4 1 

Table 102 

Influence toward a Maior in Music During College Years fitem 16) 

Category Frequency % 

School music or ensemble director 33 60 

Self 26 47 

Mother 2 1 38 

Private music teacher 18 33 

Father 17 31 

Music education instructor 9 16 

Church ensemble director 5 9 

Fr iends 5 9 

Grandparent 4 7 

Music instructor 3 6 

Adminis t ra tor 3 6 

Festival/other director 3 6 

Applied music instructor 2 4 

Ins t ruc tor 2 4 

Sibling 1 2 

College ensemble director 1 2 

Grade school or other teacher 1 2 

Counselor 1 2 

Spouse 1 2 

Note: N=55 



2 4 2 

Table 103 

Influence toward Maior in Music-College Yrs. (item 16-Ranked) 

Category 1st. 2nd. 3rd choice 

Self 22 2 1 

School music or ensemble director 8 1 6 8 

Mother 5 7 6 

Father 5 3 4 

Private music teacher 5 3 6 

Music education instructor 4 2 3 

College ensemble director 0 0 1 

Church ensemble director 0 2 1 

Fr iend 1 2 0 

Spouse 0 0 1 

Grandparent 0 1 1 

Applied music instructor 1 1 0 

Counselor 0 1 0 

Ins t ruc tor 1 0 0 

Adminis t ra tor 2 0 0 

Note: N=55 



Table 104 

Encouraged Pursuit of Teacher Certification (item 17) 

243 

Self 26 47 

Mother 22 40 

Father 17 3 1 

School music or ensemble director 17 3 1 

Music education instructor 1 4 25 

Private music instructor 9 16 

Ins t ruc tor 5 9 

College ensemble director 5 9 

Adminis t ra tor 5 9 

Grandparent 3 6 

Sibling 3 6 

Grade school or other teacher 2 4 

Church ensemble director 1 2 

Music instructor 1 2 

Applied music instructor 1 2 

Festival or other director 1 2 

Spouse 1 2 

Note: N=55 
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Table 105 

Encouraged Pursuit of Teacher Certification (item 17-Ranked) 

Category 1st. 2nd. 3rd choice 

Self 20 6 I 

School music or ensemble director 6 5 4 

Mother 9 9 3 

Father 5 4 4 

Private music teacher 3 2 3 

Music education instructor 5 4 4 

College ensemble director 0 0 1 

Spouse 0 0 1 

Grandparent 0 2 0 

Sibling 1 0 1 

Applied music instructor 0 1 0 

Ins t ruc tor 1 0 0 

Adminis t ra tor 1 1 i 

Note: N=55 
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Table 106 

Support for Role of Musician During College Yrs. (item 18) 

Category Frequency % 

Private music teacher 27 49 

School music or ensemble director 25 45 

Self 2 1 38 

Mother 12 22 

Music education instructor 1 1 20 

Applied music instructor 10 18 

Father 9 16 

College ensemble director 6 1 1 

Sibling 5 9 

Music instructor 3 6 

Festival or other director 3 6 

Spouse 3 6 

Grandparent 2 4 

Ins t ruc tor 2 4 

Adminis t ra tor 2 4 

Fr iends 2 4 

Church ensemble director 1 2 

Note: N=55 



2 4 6 

Table 107 

Support for Role of Musician During College Yrs. (item 18-Ranked) 

Category 1st. 2nd. 3rd choice 

Private music teacher 1 4 8 3 

Self 1 1 3 3 

School music or ensemble director 9 9 5 

Father 4 2 0 

Music education instructor 4 5 2 

Applied music instructor 4 3 1 

Mother 3 5 3 

College ensemble director 2 2 0 

Spouse 2 1 0 

Church ensemble director 0 0 1 

Sibling 0 1 2 

Fr iend 0 0 2 

Grandparent 0 1 1 

Adminis t ra tor 0 1 0 

Note: N=55 
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Table 108 

Support for Role of Future Teacher During College Yrs. (item 19̂  

Category Frequency % 

Music education instructor 20 36 

Self 17 3 1 

School music or ensemble director 13 24 

Mother 12 22 

Private music teacher 1 1 20 

Father 10 1 8 

Sibling 6 1 1 

Ins t ruc tor 6 1 1 

Adminis t ra tor 6 1 1 

Spouse 5 9 

Applied music instructor 4 7 

Church ensemble director 2 4 

College ensemble director 2 4 

Grandparent 1 2 

Grade school or other teacher 1 2 

Cooperating teacher 1 2 

Festival or other director 1 2 

Note: N=55 
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Table 109 

Support for Role of Future Teacher During College Yrs. (item 19-

Ranked) 

Category 1st. 2nd. 3rd choice 

Self 13 2 3 

Music education instructor 10 8 0 

School music or ensemble director 8 3 4 

Mother 3 5 4 

Father 3 3 1 

Private music teacher 3 6 0 

Applied music instructor 3 0 0 

Ins t ruc tor 2 0 0 

Spouse 1 3 1 

Adminis t ra tor 1 2 2 

Sibling 1 0 2 

Cooperating teacher 0 1 0 

College ensemble director 0 1 0 

Church ensemble director 0 0 2 

Note: N-55 



Table 110 

Role Models for Musician During College Years (item 20) 

2 4 9 

School music or ensemble director 36 65 

Private music teacher 31 56 

Music education instructor 1 1 20 

Church ensemble diredtor 9 16 

Applied music instructor 9 16 

Father 6 1 1 

College ensemble director 5 9 

Self 4 7 

Other students 4 7 

Mother 3 6 

Sibling 3 6 

Ins t ruc tor 3 6 

Adminis t ra tor 3 6 

Grade school or other teacher 3 6 

Festival or other director 3 6 

Musicians 3 6 

Grandparent 2 4 

Music instructor 2 4 

Spouse 1 2 

Note: N=S5 



Table 111 

Role Models for Teacher During College Years (item 21) 

2 5 0 

School music or ensemble director 37 67 

Private music teacher 23 42 

Music education instructor 19 35 

Grade school or other teacher 13 24 

Mother 9 16 

Father 9 16 

College ensemble director 9 16 

Festival or other director 7 13 

Applied music instructor 6 1 1 

Grandparent 6 1 1 

Adminis t ra tor 5 9 

Ins t ruc tor 4 7 

Music instructor 4 7 

Sibling 2 4 

Church ensemble director 2 4 

Self 2 4 

Fr iends 1 2 

Note: N=55 
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Table 112 

Support for Role of Musician for Post-College Yrs. (item 24) 

Category Frequency % 

Mother 40 7 3 

Self 3 1 5 6 

Sibling 3 1 56 

Father 25 45 

Other classroom teachers 2 3 42 

Other directors or music teachers 22 40 

Adminis t ra tor 19 35 

Spouse 16 29 

Private music teacher 15 27 

School music or ensemble director 1 3 24 

Church ensemble director 1 3 2 4 

Grandparent 1 1 20 

Music education instructor 8 15 

Music instructor 3 6 

Grade school or other teacher 3 6 

Ins t ruc tor 3 6 

College ensemble director 3 6 

Students 2 4 

Other relatives 2 4 

Musicians 2 4 

Friends 2 4 

Family 1 2 
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Applied music instructor 1 2 

Children 1 2 

Note: N=55 
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Table 113 

Support for Role of Educator During Post-College Yrs. (item 25) 

Category Frequency % 

Mother 40 7 3 

Sibling 3 1 56 

Self 2 7 49 

Father 22 4 0 

Adminis t ra tor 22 40 

Other classroom teachers 20 36 

Other directors 17 3 1 

Grandparent or other relative 13 24 

Spouse 12 22 

School music or ensemble director 10 18 

Church ensemble director 9 16 

Private music teacher 8 15 

Music education instructor 6 1 1 

Grade school or other teacher 3 6 

Students 3 6 

Musicians or friends 3 6 

Ins t ruc tor 2 4 

Family-chi ldren 2 4 

Applied music instructor 1 2 

College ensemble director 1 2 

Note: N=55 



2 5 4 

Table 114 

Support for Role of Musician During Post-College Yrs. (item 28) 

Self 24 44 

Other directors or music teachers 16 29 

Private music teacher 14 25 

Spouse 13 24 

Mother 13 24 

Father 12 22 

Church ensemble director 1 1 20 

School music or ensemble director 9 16 

Other classroom teachers 8 15 

Adminis t ra tor 8 15 

Sibling 7 1 3 

Grandparent or other relatives 6 11 

Music education instructor 5 9 

Musicians 5 9 

Students 3 6 

College ensemble director 2 4 

Grade school or other teacher 2 4 

Ins t ruc tor 1 2 

Applied music instructor 1 2 

Church 1 2 

Note: N=55 
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Table 115 

Support for Role of Musician-Post-College Yrs. (item 28-Ranked) 

v a i , c | w i Y -

Self 16 4 1 

Other directors 6 4 3 

Spouse 6 4 3 

Mother 3 2 3 

Other classroom teachers 1 2 3 

School music or ensemble dir. 3 4 2 

Church ensemble director 2 4 2 

Private music teacher 7 2 1 

Adminis t ra tor 3 3 1 

Father 5 2 2 

Ins t ruc tor 1 0 0 

Musicians 1 3 i 

Church 1 0 0 

Music education instructor 0 1 1 

Students 0 1 0 

Applied music instructor 0 1 0 

Other relative 0 1 0 

College ensemble director 0 0 1 

Sibling 0 3 1 

Grandparent 0 1 1 

Note: N=55 instrumentalists, N= 122 vocalists 



2 5 6 

Table 116 

Support for Role of Educator During Post-College Yrs. (item 29) 

Self 22 40 

Adminis t ra tor 2 1 38 

Other classroom teachers 20 36 

Other directors/music teachers 18 33 

Mother 16 29 

Spouse 12 22 

Father 1 1 20 

Music education instructor 10 18 

Sibling 8 15 

School music or ensemble director 8 15 

Private music teacher 7 13 

Grandparent 5 9 

Church ensemble director 5 9 

Ins t ructor 2 4 

Students 2 4 

Parents of students 1 2 

College ensemble director 1 2 

Other relat ive 1 2 

Musicians 1 2 

Note: N=55 
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Table 117 

Support for Role of Educator-Post-College Yrs. (item 29-Ranked) 

Category 1st. 2nd 3rd choices 

Self 

Adminis t ra tor 

Other classroom teachers 

Other directors 

Mother 

Spouse 

Father 

School music or ensemble dir. 

Father 

Sibling 

College ensemble director 

Ins t ruc tor 

Musicians 

Music education instructor 

Church ensemble director 

Parents of students 

Students 

13 

7 

0 

8 

7 

4 

4 

1 

4 

0 

0 

0 

4 

7 

8 

3 

3 

4 

2 

2 

2 

2 

0 

1 

0 

0 

1 

1 

0 

3 

1 

8 

4 

3 

1 

2 

1 

2 

1 

0 

0 

0 

2 

3 

0 

1 

Note: N=55 instrumentalists, N= 122 vocalists 
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Table 118 

Support for Music During Childhood (item 6) 

Mother 101 83 

Father 67 5 5 

Private music teacher 6 5 5 3 

School music or ensemble director 52 4 3 

Self 39 32 

Church ensemble director 30 25 

Grandparent 2 1 1 7 

Grade school or other teacher 12 10 

Sibling 1 0 8 

Friends 4 3 

Other relative 3 2 

Musician 1 1 

Minis ter 1 1 

Note: N=122 
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Table 119 

Support for Music During Childhoood (item 6-Ranked) 

Category 1st, 2nd, 3rd choices 

Mother 75 22 3 

Father 15 40 1 1 

Self 15 6 1 1 

School music or ensemble director 6 8 14 

Church ensemble director 4 2 8 

Grandparent 1 7 7 

Sibling 3 1 5 

Other relative 0 1 5 

Fr iend 1 2 0 

Minis ter 0 1 0 

Note: N= 122 
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Table 120 

Encouraged Childhood Interest in Teaching (item 7) 

Mother 4 0 33 

Self 34 28 

Father 29 24 

Private music teacher 29 24 

School music or ensemble director 28 2 3 

Grade school or other teacher 26 21 

Grandparent 7 6 

Church ensemble director 7 6 

Other relative 3 2 

Sibling 2 2 

Adminis t ra tor 1 1 

Counselor 1 1 

Note: N=122 
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Table 121 

Encouraged Childhood Interest in Teaching (item 7-Ranked) 

Category 1st. 2nd. 3rd choice 

Mother 27 8 2 

Self 2 1 6 4 

School music or ens. dir. 10 7 6 

Father 6 17 2 

Grandparent 1 1 4 

Church ensemble dir. 0 5 1 

Sibling 0 0 2 

Other relative 0 1 0 

Note: N=122 



2 6 3 

Table 122 

Support for Childhood Musical Performance (Item 8) 

Category Frequency % 

Mother 112 92 

Father 96 79 

Grandparent 69 57 

Private music teacher 69 57 

School music or ensemble director 68 56 

Self 57 47 

Sibling 50 41 

Church ensemble director 49 40 

Grade school or other teacher 37 30 

Other relative 9 7 

Administrator 4 3 

Minister 3 2 

Friends 3 2 

Church 1 1 

Festival or other directors 1 1 

Note: N=122 
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Table 123 

Encouraged Childhood Pursuit of Teaching as Career (item 9) 

Category Frequencv % 

Mother 54 44 

Father 37 30 

Private music teacher 3 1 25 

Self 23 19 

School music or ensemble director 22 18 

Grade school or other teacher 13 1 1 

Grandparent 9 7 

Church ensemble director 6 5 

Other relative 5 4 

Sibling 4 3 

Adminis t ra tor 2 2 

Fr iends 2 2 

Minis ter 2 2 

Note: N=122 
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Table 124 

Encouraged Subjects' Adolescent Interest in Music (item 12) 

Category Frequency % 

Mother 94 77 

School music or ensemble director 79 65 

Father 74 61 

Private music teacher 7 3 6 0 

Self 37 30 

Church ensemble director 36 29 

Grandparent 22 1 8 

Sibling 12 10 

Grade school or other teacher 9 7 

Fr iends 7 6 

Minis ter 6 5 

Other relative 5 4 

Church 2 2 

Adminis t ra tor 1 1 

Note: N=122 
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Table 125 

Encouraged Adolescent Interest in Music (item 12-Ranked) 

Category 1st. 2nd. 3rd choice 

Mother 62 16 9 

Father 12 44 1 1 

School music or ensemble director 1 6 18 22 

Private music teacher 13 15 22 

Self 1 3 7 7 

Church ensemble director 6 6 9 

Grandparent 4 3 7 

Sibling 0 0 8 

Fr iend 0 0 2 

Grade school or other teacher 1 0 0 

Minis ter 0 1 0 

Other relative 0 1 0 

Adminis t ra tor 0 0 1 

Note: N=122 
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Table 126 

Encouraged Adolescent Interest in Teaching (item 13) 

Catesorv Frequency % 

Mother 5 3 4 3 

School music or ensemble director 44 36 

Father 36 29 

Self 35 29 

Private music teacher 32 26 

Grade school or other teacher 17 14 

Church ensemble director 10 8 

Sibling 5 4 

Grandparent 5 4 

Minis ter 3 2 

Other relative 3 2 

Fr iends 2 2 

Church 2 2 

Adminis t ra tor 1 1 

Note: N=122 
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Table 127 

Encouraged Adolescent Interest in Teaching (item 13-Ranked) 

Category 1st. 2nd 3rd choice 

Mother 34 10 5 

School music or ensemble director 16 1 1 9 

Father 10 22 1 

Self 12 3 8 

Private music teacher 8 7 9 

Grade school or other teacher 5 3 1 

Church ensemble director 0 4 4 

Grandparent 0 1 4 

Sibling 1 0 3 

Fr iend 0 0 1 

Minis ter 0 1 0 

Other relative 1 1 0 

Adminis t ra tor 1 0 0 

Note; N=122 



2 6 9 

Table 128 

Influenced Subjects to Major in Music During College Yrs. (item 16) 

Self 6 0 49 

Mother 57 4 7 

Private music teacher 55 45 

School music or ensemble director 47 39 

Father 4 1 34 

Music education instructor 2 1 17 

Church ensemble director 1 8 15 

Adminis t ra tor 10 8 

Sibling 8 7 

Ins t ruc tor 6 5 

College ensemble director 6 5 

Applied music instructor 6 5 

Fr iends 5 4 

Grandparent 4 3 

Grade school or other teacher 3 2 

Minis ter 2 2 

Other relative or spouse 2 2 

Music instructor 1 1 

Festival or other director 1 1 

God 1 1 

Note: N=122 



2 7 0 

Table 129 

Influenced a Maior in Music During College Yrs. (item 16-Ranked) 

Category 1st. 2nd. 3rd choice 

Self 45 6 7 

Mother 2 1 2 0 12 

School music or ensemble director 14 1 3 6 

Private music teacher 14 IB 10 

Father 10 9 10 

Music education instructor 7 3 6 

College ensemble director 5 0 0 

Church ensemble director 2 2 7 

Fr iend 2 1 0 

Applied music instructor 2 2 1 

Sibling 0 3 2 

Grandparent 0 0 2 

God 1 0 0 

Ins t ruc tor 1 1 2 

Music instructor 0 1 0 

Minis ter 0 1 0 

Adminis t ra tor 0 1 3 

Note: N=122 
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Table 130 

Influenced Pursuit of Teacher Certification-College Yrs. (item 17) 

Self 54 44 

Mother 47 38 

Father 30 25 

Private music teacher 30 2 5 

Music education instructor 27 22 

School music or ensemble director 24 20 

Adminis t ra tor 10 8 

Applied music instructor 9 7 

Spouse 8 7 

Ins t ruc tor 7 6 

Sibling 4 3 

Church ensemble director 4 3 

College ensemble director 3 2 

Fr iends 3 2 

Grandparents 2 2 

Grade school or other teacher 2 2 

Music instructor 1 1 

Minister 1 1 

God 1 1 

Note: N=122 



2 7 2 

Table 131 

Influenced Pursuit Teacher of Certification-College Yrs.fitem 17-Ranked) 

Category 1st. 2nd. 3rd choice 

Self 4 1 8 3 

Mother 19 1 3 6 

Private music teacher 1 1 12 3 

Music education instructor 12 7 5 

Father 3 12 9 

School music or ensemble director 6 9 7 

Applied music instructor 3 4 1 

Adminis t ra tor 7 0 2 

College ensemble director 1 1 1 

Fr iend 1 1 1 

Sibling 1 1 2 

Grade school or other teacher 1 0 0 

God 1 0 0 

Ins t ruc tor 0 5 1 

Grandparent 0 0 1 

Church ensemble director 0 0 3 

Minis ter 0 0 1 

Music instructor 1 0 0 

Note: N=122 



273 

Table 132 

Support for Role of Musician During College Yrs. (item 18) 

Category Frequency % 

Private music teacher 50 4 1 

Mother 4 6 38 

School music or ensemble director 42 34 

Self 37 30 

Father 32 2 6 

Music education instructor 32 26 

Applied music instructor 19 16 

Church ensemble director 13 1 1 

College ensemble director 10 8 

Spouse 9 7 

Sibling 8 7 

Music instructor 8 7 

Adminis t ra tor 7 6 

Fr iends 6 5 

Grandparent 4 3 

Grade school or other teacher 1 1 

Other students 1 1 

Note: N=122 
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Table 133 

Support for Role of Musician During College Yrs. (item 18-Ranked) 

Category _ 1st 2nd 3rd choice 

Self 24 5 6 

School music or ensemble director 14 17 8 

Mother 15 15 13 

Private music teacher 29 11 7 

Music education instructor 7 9 8 

Applied music instructor 7 1 1 

Father 4 9 7 

Spouse 5 0 0 

Adminis t ra tor 3 0 0 

Fr iend 2 1 2 

Grade school or other teacher 1 1 0 

Church ensemble director 0 7 1 

College ensemble director 0 2 3 

Ins t ruc tor 0 2 1 

Sibling 0 0 3 

Note: N=122 



2 7 5 

Table 134 

Support for Role of Future Teachers During College Yrs. (item 19) 

Category Frequency % 

Music education instructor 4 3 35 

Mother 39 32 

Self 39 32 

Private music teacher 34 28 

School music or ensemble director 27 22 

Father 25 20 

Ins t ruc tor 14 1 1 

Applied music instructor 8 7 

Spouse 7 6 

College ensemble director 6 5 

Church ensemble director 6 5 

Grandparent 5 4 

Adminis t ra tor 5 4 

Sibling 4 3 

Grade school or other teacher 3 2 

Music instructor 2 2 

Fr iends 2 2 

Minis ter 1 1 

Note: N=122 



2 7 6 

Table 135 

Support for Role of Future Teacher-College Yrs. (item 19-RankecH 

Category 1st 2niL 3rd choice 

Self 28 7 6 

Music education instructor 1 8 1 3 7 

Mother 15 1 1 8 

Private music teacher 15 12 5 

School music or ensemble director 1 3 6 6 

Ins t ruc tor 7 3 0 

Father 3 9 5 

Applied music instructor 3 4 1 

College ensemble director 3 0 1 

Spouse 3 2 1 

Adminis t ra tor 2 2 3 

Music instructor 1 1 0 

Church ensemble director 1 1 0 

Grade school or other teacher 1 0 1 

Sibling 0 1 1 

Fr iend 0 0 1 

Note: N=122 
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Table 136 

Role Models for Musician During College Yrs. (item 20) 

Category Frequency % 

School music or ensemble director 6 6 54 

Private music teacher 6 4 52 

Church ensemble director 29 24 

Music education instructor 29 24 

Mother 21 1 7 

Father 20 16 

Applied music instructor 12 10 

College ensemble director 1 1 9 

Sibling 10 8 

Fr iends 6 5 

Other students 5 4 

Ins t ruc tor 7 6 

Grade school or other teacher 5 4 

Grandparent 4 3 

Music instructor 4 3 

Adminis t ra tor 4 3 

Festival or other director 4 3 

Other relative 4 3 

Cooperating teacher 2 2 

Musicians 2 2 

Spouse 2 2 

Self 1 1 
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M i n i s t e r 

Note: N=122 



Table 137 

Role Models for Teacher During College Yrs. (item 21) 

279 

School music or ensemble director 65 53 

Music education instructor 46 38 

Private music teacher 45 37 

Grade school or other teacher 25 20 

Mother 2 0 16 

Church ensemble director 17 14 

Father 10 8 

Ins t ruc tor 9 7 

Sibling 7 6 

Adminis t ra tor 5 4 

Other relative 5 4 

Grandparent 4 3 

College ensemble director 4 3 

Cooperating teacher 4 3 

Festival or other director 4 3 

Self 3 2 

Fr iends 3 2 

Applied music instructor 2 2 

Spouse 2 2 

Music instructor 1 1 

Note: N=122 
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Table 138 

Support for Role of Musician During Post-College Yrs. (item 24) 

Category Frequency % 

Mother 77 6 3 

Sibling 77 6 3 

Father 60 49 

Adminis t ra tor 5 3 43 

Self 52 4 3 

Other classroom teachers 5 0 4 1 

Church ensemble director 36 29 

Spouse 34 28 

Other directors or music teachers 34 28 

School music or ensemble director 26 2 1 

Music education instructor 21 17 

Private music instructor 20 16 

Grandparent 16 1 3 

Grade school or other teacher 1 1 9 

Fr iends 1 1 9 

Students 8 7 

Ins t ruc tor 6 5 

Children 4 3 

Other relatives 3 2 

Parents of students 3 2 

Applied music instructor 2 2 

Musicians 2 2 



Community 2 2 

Minis ter 2 2 

Music instructor 1 \ 

Note: N=122 
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Table 139 

Support for Role of Educator During Post-College Yrs. (item 25) 

Category Frequency % 

Mother 71 58 

Sibling 70 57 

Adminis t ra tor 6 3 52 

Father 58 48 

Other classroom teachers 49 40 

Self 48 39 

Spouse 29 24 

Church ensemble director 26 21 

School music or ensemble director 24 20 

Music education instructor 23 19 

Other directors or music teachers 20 16 

Grandparent 15 12 

Private music teacher 15 12 

Grade school or other teacher 9 7 

Ins t ruc tor 7 6 

Students 7 6 

Chi ldren 6 5 

Fr iends 6 5 

Parents of students 3 2 

Community 3 2 

Applied music instructor 2 2 

Family 2 2 
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Musicians 1 1 

Other relative 1 1 

Note: N=122 
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Table 140 

Support for Role of Musician During Post-College Yrs. (item 28) 

Category Frequencv % 

Self 38 3 1 

Mother 33 27 

Other classroom teachers 27 22 

Church ensemble director 26 2 1 

Other directors or music teachers 24 2 0 

Adminis t ra tor 2 3 19 

Father 2 3 19 

Spouse 22 18 

Sibling 20 16 

Private music teacher 16 13 

School music or ensemble director 1 3 1 1 

Music education instructor 12 10 

Students 9 7 

Chi ldren 6 5 

Ins t ruc tor 4 3 

Musicians 4 3 

Grade school or other teacher 4 3 

College ensemble director 2 2 

Family 2 2 

Other relative 2 2 

Minister 2 2 

Applied music instructor 1 1 
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Church 1 i 

Community 1 i 

God 1 i 

Note: N=122 
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Table 141 

Support for Role as Musician-Post-College Yrs. (item 28-Ranked) 

Category 1st, 2nd. 3rd choice 

Self 26 5 3 

Other directors 11 8 4 

Spouse 11 8 3 

Mother 13 8 7 

Other classroom teachers 8 10 8 

School music or ensemble dir. 6 2 2 

Church ensemble director 3 9 3 

Adminis t ra tor 8 7 4 

Father 2 6 4 

Ins t ruc tor 2 1 0 

Musicians 0 0 1 

Music education instructor 5 3 1 

Students 5 0 2 

Applied music instructor 1 0 0 

Other relative 0 0 2 

College ensemble director 1 0 1 

Sibling 0 4 2 

Grandparent 1 1 0 

Children 0 4 2 

Minis ter 1 0 . 0 

God 1 0 0 

Community 1 0 0 
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Grade school or other teacher 0 0 1 

Note: N=55 instrumentalists, N=122 vocalists 
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Table 142 

Support for Role of Educator During Post-College Yrs. (item 29) 

Categorv Frequency % 

Adminis t ra tor 57 4 7 

Other classroom teachers 5 3 43 

Self 38 31 

Other directors or music teachers 29 24 

Mother 27 2 2 

Father 2 3 19 

Spouse 19 16 

Sibling 17 14 

School music/ensemble director 17 14 

Music education instructor 1 3 1 1 

Students 10 8 

Ins t ruc tor 6 5 

Friends or family 5 4 

Children 4 3 

Grandparent or other relative 4 3 

Church or minister 2 2 

Applied music instructor 1 1 

Parents of students 1 1 

Community 1 1 

God I 1 

Note: N-122 
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Table 143 

Support for Role of Educator-Post-College Yrs. (item 29-Ranked) 

Category 1st. 2nd, 3rd choice 

Self 22 7 4 

Adminis t ra tor 2 1 19 1 3 

Other classroom teachers 14 22 1 1 

Other directors 8 8 7 

Mother 8 6 4 

Spouse 9 6 2 

Father 2 5 3 

School music or ensemble dir. 8 4 2 

Father 2 5 3 

Sibling 1 3 2 

College ensemble director 1 0 0 

Ins t ruc tor 2 0 0 

Music education instructor 3 3 2 

Church ensemble director 1 1 1 

Community 1 0 0 

Fr iend 1 0 0 

God 1 0 0 

Grandparent 1 0 0 

Children 0 0 2 

Grade school or other teacher 0 3 0 

other relative 0 0 1 

Applied music instructor 0 1 0 



Students 7 0 2 

Note: N=55 instrumentalists, N=122 vocalists 
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APPENDIX N 

QUESTIONNAIRE ITEMS REGARDING DISCOURAGEMENT 

Table 144 
Discouraged toward Music-Childhood 

1 1 school music or ensemble director 

2 1 self 

1 0 private music teacher 

2 1 relat ive 

8 5 parent 

Note: N=177 women, N=133 men 

Table 145 

Discouragment toward Future Teaching-Childhood 

Men Women Category 

4 2 school music or ensemble director 

4 0 self 

1 0 relat ive 

13 6 parent 

Note: N=133 men, N=177 women 
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Table 146 

Discouragement toward Career of Teaching-Adolescence (item 15) 

Mep Women Category 

1 0 Other teachers (non-music) 

4 3 school music/ensemble director 

2 1 self 

2 i other relative 

15 5 parent 

Note: N=133 men, N=177 women 

Table 147 

Discouragment for Role of Future Teacher-Colleee Yrs. (item 23) 

Men Women Category 

1 0 Fr iend 

4 4 Instructor (college) 

0 4 school music/ensemble director 

0 1 private music teacher 

3 4 self 

3 3 parent 

Note: N=133 men, N=177 women) 
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Table 148 

Sources of Doubt for Musician-Post-College Years (item 26) 

Men Women Category 

36 

6 

1 

1 

0 

0 

1 

1 

4 3 

6 

4 

2 

1 

1 

2 

2 

self 

colleagues 

adminis t ra tors 

college instructor 

school music/ensemble director 

private music teacher 

relat ive 

parent 

Note: N=133 men, N=177 women 

Table 149 

Sources of Doubt for Role as Educator-Post-College Years (item 27) 

Men Women Category 

0 1 school music/ensemble director 

0 2 college instructor 

4 4 adminis t ra tor 

5 10 colleagues 

36 42 self 

Note: N= 133 men, N=177 women 



APPENDIX O 

COMPARISON OF FREQUENCIES 

AND RANK-ORDERED ITEMS 

295 



296 

CO 
<D 
GO 

c 
o 
a 
«o 
<d 

<*! 
" O 
<D 

c 
cd 

" O 
S3 
eci 

on 
<D 

• <pH 
u 
c 
<L> 
3 
c r 
o 

l-H 

<4-* 
o 

c 
<D 

E 
<D 
<D 
u 

6 Q 
< 

T 3 
c 
<D 
Q * 
a < 

o 
<L> 

• Pi 

J D 
3 

c o 

<D 

0 3 

co 
d> 
CO 
CS 
o 

P i 
CO 
<L> 

X ) 
<D 

M a 
« 5 

ft* 

T J 
C 
d 

CO 

• 2 
o 
G 

S3 

a 1 

4) 
u 

L U 

<4-H 

o 

a 
o 
GO; 

u 
c<3 

CD D : 

s s 

o 
i n 

ca 

H 

o 

U 

g, 
(O 
a> 

C * 

^ 2 
t o 

T 3 
O 
O 

* § 

3 
u 

S f 

" 3 
<D 

o > 

£ 
a> 

G 
O 
a 
4> 

m 

o 
a> 

1 5 
3 

CO 

- 3 
<D 
ej i 

s s 
a 

m 

* 8 

8. 
CO & 

- a 
© 

1 flC 

u . 

a 
o 
o , 
qo 
4> 

0 4 

o 
VO 

<N 

0) 
M 
O 

S 

rt* 
tr> 

O 
<N 

4 
3 
<D 

JS 
U 

<M 

m 

vo 

a 
a> 

3 
a 

js 
o 

CO 

m 

<u 
M 
o 

s 

o 
r - -

r -
VO 

a> 
wa 

o 

2 

<u 
CO 

00 

vO 
T f 

o 

a> 

3 
s 

JS 
o 

CO 

. a 
-TJ 
CO 
§ 

O 
CO 

i n 

a) 
X ! 

*3 
U -

_ r -

o 
<N 

\ o 

flU 
J 3 XI 

03 
I X 

0) 
CO 

CM 
CO 

T f 
c 4 

OS 

<N 

CM 

d 
<D 

j a 
o 

CO 

U 

« 3 

_ s 
S : ' S 
«> £ 

CO 3 5 

as 
§ 

m 
i > 

c -
<N 

tfi 
a 
a> 

3 

B 

* a 

CO 

a i 

* S & 
u 
> 
a> 

Q 

o 
4> 

1 5 
3 

CO 

4> 
eaii 

u. 
<u j q 
4-» 
o 

s 

s o 
m 

en 

a 

3 
S 

* a 
o 

CO 

.S3 
"O 

l > * s 
CO CO 

—< s o 

€S 

O IT) 
<Nj - H 

a 

U 
U act 

CO OH 

m m 

^ C4 i > 

f O OO vo 

<D 

a 
a> 

«3 

o 
T3 

3 
Q 

<D 
M 

ON 
f ^ 

VO 
r -

a 

a> 

3* 
a 

M 
o 

CO 

3 
s 

JZ 
o 

<o 
a> 

CO 

j £ ® 
5 -C3 

° Z 
S«s 

Ph 

£ 
a> 

o 
4> 

15' 
3 

CO 

" 3 
0J 
Oil 
E 

o 
o 
3 

W 

i ) 

5 
o 

s 



297 

O 

vO 

<N 

CD 
X } 

ON 

<D 

C O 

OS 

VO 

VO 

SO 

CD 

ON 
<N 

.ri 
W5 
s 
OJ 

=3 

s 
43 
o 

w 

CD 

CC 

O 5 5 

S<U 

w 

d 
0) 

i 
43 
o 
C O 

r a 

ITi 

o 
*/•> 

fH « 
* 5 x ; 

o t ! 

r -
<N 

u 
£> 
« 

IX 

CD 
o 
§ 

*§ 

4 5 
o 

tu' 
a 

o 
Q 
<U 

O Q 

£ 
c 

Q 
a> 

5 ' 
3 
CO 

" O 
<u 
CJ 

2 
s 
o 

a 
W 

ON 

^t 

u 

• 3 

a 
a> 

§ I 
4 3 
t> 
CO 

ON 

Tf 

d 
4> 
0 

a 
43 
O 
c o 

O N 

r -
f N 

a 

<l) 

d a 
43 
O 
CO 

o 
m 

D 

a <D 

- a s * -<•*-' o <—( 
^ ^ CD 

C O * 5 CO 

VO 

CD 

c o 2 

< N 

<N 

t> _ 

^ < N 

CD 
C O 

M 
O 

2 

CD 

JS 

ed 

Uh 

0> 
43 <*•* 
O 

2 
tu 

CO 

3 

s 

o 

'5' 

X ) 
3 
0 0 

*3 
0> 
o 
c 
4> 
d 

55 

v o 

00 
<N 

C 
< 3 

<» 
a 

4J 

d 

a 
43 
O 
CO 

0> 

c o 

NO 

VO 

d 
aj 

d" 
a 

43 
O 
CO 

ON 
m 

o 
V O 

< s 

o> 

C O 

v O 

<D 

33 

a 
43 
O 
c o 

Tf 

*r> 

< N 

c o 

<N 
<N 

00 
fN 

.ri 
T 3 

«5 
g 

«*. E 

0> 
43 

r o 

vO 

< N 

a> 

5 
o 

s 

00 
cn 

VO 

m 

<l> 

45 

V O 

<D 
CO 

45 
Q 
CO 

CD 

£ 
o 

s 

o 

o 
1) 

3 
CO 

« o 
4) 
O 

53 
3 

O 

VO 

c a 

rM 

CD 

C O 

m 

VO 

x j 

«5 

a 
CD 

d* 

a 
4 3 
O 

C O 

<u 
CO 

< N 

* A 

O 

*Ti 

CD 

CO 

VO 

l> 
m 

CD 

co 

ON 
Tf-

r -

Ui 

3 

d 
<i> 

d 
a 

M 
o 
co 

vO 

O 
CM 

§ 
2 a 

43 
O 
C O 

fN 

0> 

45 *-» 
O 

s 

VO 

00 

.ri 

3 ® 

I 5 
£3 O 

8 s 

O 

m 

Ih 

5 

0 

2 

<D 
43 

o 
S 



298 

<U > 
JMR* 
0) 
CO s 
0) 
XJ 

g 
X 
H 

4> 
15' 
3 
CO 

o> 
jg, 
"a> 
X 

o 
0̂ 

<N 
<N 

00 

. •*-* 
d 
0) 
si 
a 
xi 
o 
CO 

<NJ 

U*1 

0) 

i 
x* 
o 
CO 

m 

d 
<D 
d 
S 
xi 
o 
CO 

0 
s 
d 
Gu 
< 

d 
a 
d 
a 
< o> 

CO 

CM 

4 i 
d 
a 
d 
OH < 

v> 

cn 
"<1* 

<u 
CO 

00 
en 

t> J 

3 
a 
d 
Gu 
< 

m 
<N 

0 
<N 
w 
•3 
V3 
d 
4) 

1 
x: 
a 
CO 

<u 
CO 

o 

a> 
CO 

a> 
>h 

a> 
0J i 
£ 
*o' 
U 
0J> 
c 

Q 

2 

as 

1 
u 
O 

Xi 
§ 

H 
<z> 
cC 
a> 
<L> 

"a> 

a> 
xi 
H 

4C 
X 
H 

clj 

5' 

CO 

"O 

1 
:£ 

m m 

) (N <-H <N <N 
v« 
•o •w 
«s cc 
a d 
a> 

23 d 

a a 
xa 
o 

d 
a 

<4H u 
CO < CO 

m - CM 

vo in 

tn 
Ov 

•d 
d 

3 ••<1 
0) d 

§ a 
q 

'S 13 
d 
a 

CO CO < 

r- fM 
r-i cn 

kT) 
TJ- m O 

cn 
u 

•M 
OH 

CA 
a d 

d 
3 
a a 
X3 
o 13 

d 
a 

CO CO < 

oo CM r̂  

o o 
Tf 

vO «r> 

ra 
u 

a 
li 
d a 
Xi 
Q 
CO 

3 
a 
d 
cu < 

cu 
0i> 

*—H 

u 

£ 
CJ 
€ 

CO 

cn 

m 

*•3 

0> 
xi 

o 
<N 

vO 

v© 

Wh 
O 

93 
'3 

^ g 
*a> *3 < CO 

<u 
CO 

m 

s 
M 

<D 
CO 

m 
fn 

-S 
TJ 

<U 
XJ 

3 
o 
sx 
CO 

m 
en 

CM 
m 

d 
CL) 
S3 
a 
XI 
o 
CO 

VO *-< 

*T) 

VO 
CM 

<t> 
CO 

<D 
X! 

9 
O 
a 
CO 

o 

u 

'•3 

fc* 
a> 
XS 

CM 

«r 
<u 

<D &J. 

Ji 
o 

CO © 

B 
o 
te 
s 
"d 
W 

8 

•s' 
CO 

a> 
a 
d 
u 
3 
us 
•H 

o\ 
fn 

v 
X3 

w« 
•3 

<D 
XJ 



299 

00 
r o 

u 
O 

a 
• *M 

a 
< 

© 
5 

O 

00 
m 

s o 
e n 

a 

S 
• o 

< 

* S 
* 3 

(h 
<D 

o 

• 2 
o 

1> 
X5 

(N 

m 

G 
<u 

S3 

a 
JC3 
o 

CO 

o 

"3 

. s 

< s 
f O 

I 
a 
a3 
<D 

<N 

VO 

(N 

8 
a> 

4 3 
O 
03 

a> 
CO 

m 
m 

I F 
Z 



3 0 0 

CO +-» 
O 
<U 

JD 
9 

CO 

J& 
g g 
o 

PU 
CO a> 
CO C 
O 
o 
CO O 

as 

•o 
<D 

4^ 
G 
ed 

0* 

"D 
G 
ed 

CO (U 
o 
G 
<U 
G 
O 
<L> 
t-. u. 

U-M o 

G 
<*—1 O 
tn CO 
*—< *c 

cd 
JD O, 
2 S 
cd O 

H U 

U 
61 \ 
w 

o 

I 
cw 
-o 
CD 

0i 

8, w 0> 
as 

<i> 

m 
oo »r> 

SO 

0) 
a 
o 
2 

C4 <N 

IT) t> 

0) 43 *-* 
O 

s 

<N 

4i 
43 
CC 
Ph 

O 

m 
»r> 

*r> SO 

a> 
3 
E 

•*-* 

> Pk 

u. 
V 

o 
2 

V* 4} 
J* 
-*•» 

cC 
IX 

r-
vo 

*> m 

a a> 
5) 5 

43 O CO 

a> 
CO 

so 
(N 

0) 
&0 

VO — 

O cn 

a> 
*s 
o 

2 

CD 
43 

cC a, 

c a> 
I 
4J o CO 

m 
m 

oo 
(NJ 

«fr 
CO 

W* a> JQ 
o 
s 

t> <N 

a) 
M 
o 

s 

*o 
xf 

CM 

a> 
"5 o 
s 

4) 
CO 

so 

C4 

£r & 
*S 

i 
Ui 

ON 

.9 
CO 
I 

0) 
CO 

00 
m 

<n 

CC a a) 

43 o 
CO 

I 

a> 
i 

43 o CO 

>r> 
fn 

Ov 

<o 
CO 

<u 
£ © 

s CO 

8 
i 

43 o CO 

o 
.32 "§ 
c/5 
-3 
<t> 
§ 
o o G UJ 

i> 

ON 

<D -a 
+-> 

o 
2 

*/•> VO 

OS 

a 

S 
43 
o 
CO 

ON ~H 

so 

<N VO 

w- u £ 53 

€ Jd 
o 
33 

00 
l> 

m 
n-
u * «•< 

T> 
«5 
a 

s 
a 
43 
o 
CO 

t> 

vo <N 

<a 
43 •*-» 
O 
s 

<u 

o 
s 

0\ 

<G 

=3 
«} 

§ 
I 

43 O 
CO 



301 

rf-
t -

Vh 
<u 

X! 
at 

Uh 

co 

<N 

cn 

co 

<u 
co 

o 

Tf 
r -

CD 

x : 

u , 

a 
Q 
G 
<D 
u 

a> 

5 
«j 

Urn 

C 
O 
O 
a) 

PQ 

o 
4J 

5 ' 
3 

CO 

*o 
OJ &J 

o 
o 

w 

o 
s 

*r> 

cn 

<u 
J3 *•» 

o 

s 

^J-

cn 
<N 

OJ 
• a 
o 

2 

<N 

Os 
<N 

VO 

«s 
CD 
•4̂  
3 
S 
> 

Oh 

a> £ 

o 
s 

01 
00 

o 

<N 
<N 

c 
a> 
3 
B 

CO 

ON 

vO 

s 
I 

XS 
o 

CO 

On 
ra 

VO 
co 

D 
X! 
act 

PL. 

<N (\l 

4> 

*5 

u . 

ON 
C4 

VO 

«} 

<u 

3 
s 

*•» > a. 

ON 

0) 
CO 

4> 
Ckli 
<D 

=5 
o 

U 
011 
ti 

x> 
3 

CO 

TJ 
V 
a 
a> 
3 

i 

ON 

o 
SO 

vO 

O 
vO 

CO 
co 
u 

^3 
Cfi 
a 

3 
Ej 

j b 
a 

CO 

CM 

(N 
<N 

r -
«t 

vn 

a> 
XI 

i—t o 
V £ 

co 2 

<N 

8 

<N 

t-i 
a> 

X3 

« a 
co S 

VO 
<N 

0) 
CO 

VO 

41 
CO 

c <y 3 

s 
X3 
Q 

w 

m 

«T> 
w-i 

«3 
<U 

a > 
On 

4) 

3 
S 
> 

04 

00 
co 

u 
a> 

XJ •«—> 
O 

s 

VO 

0) 
5 
o 

s 

o 
u 

011 
3 

c-> 
4) 

15 
3 

CO 

- 3 
a> 
o 
G 
s 

c 
a 

rt-

r f 

oo 
cn 

n-

4> 
CO 

00 

- a a> 
^ x : 

£ * 
S £ 

vO 

CM 

4> 
co 

i> 
^ t 

VO 
<N 

ON 

U 
a> 

5 
© 

s 

o 
Tf-

(N 
<N 

cC 
0) -*-» 

S3 
S 

> 

CM 

o 
cn 

eg 
4> 

3 
a 

<D 
CO 

VO 

O 
<N 

«> W 
X5 <D 
^ XI 
O -*-» 

u 

- 3 
VI 
a 
a> 
3 
a 

X3 

ON 

<u 
CO 

v« 
V 

£ 
o 

s 

VO 

3 
<D 

xa 
o 

CO 



3 0 2 

QO 
cn cn m m 

oo 
ra C4 <N 

r -

O 
in 

vO <N 

u 
• 3 

cn On 
m 

Ti-
ro 

00 
m m 

r -
(N 

o 

i s 

o . I 

< s 

a 
4> 

3 
£ 

X! 
O 

oo 

*d 
<D 
«5 «j3 

*5 

a> 
•5 
o 

s 

3 
e 
a, 
a , 

< 

Ih 
4) 

XI 

JS 
"o 

4> 
X* 

J2 
o 

CO 

cC u 

3 
- 3 
< 

vo o 
m 

*n en oo 

ON 
<N 

00 
C4 SO 

c* 
<N 

0) •< 

0) 
tu 
a> 

sa 
o 

U 

3 

8 
cL 
Cu 

< a> 
CO 

0) 
*2 
o 

s s 
<u 

CO 

TJ 
a> 
Cft 
ss 

s 

a> 
-a 
o 

s 
<u 

CO 

a> j q 
-*-* 

o 

2 

tU 
• 5 

4> 

a> 
CO 

. a 
s 

S 
<« 
* *•* 
o • fM 
Cfl 

fl> > 

a 
0) 

J3 
H 

•a 
a 
H 
© 

o 
a> 

5 ' 

c« 

*3 
o , 
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