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This empirical study focused on the level of 

application of strategic planning by senior colleges and 

universities in Arkansas. The study was designed to 

examine, analyze, and describe the extent of strategic 

planning practices by Arkansas higher education 

institutions, as reflected in the opinions and perceptions 

of the institutions' chief executive officers and based on 

the profile of characteristics validated by twenty experts 

in the strategic planning literature. 

The study involved twenty senior institutions which 

constitute the target population for the study. Twelve of 

the twenty institutions, six public and six private, fully 

participated in the study. The instrument used by Shirlene 

W. Harris (1987) in a similar study was replicated for this 

study. Three survey instruments of varied scope and 

content were used to collect relevant and analytical data 

reflecting respondents perceptions of specific 

characteristics. The related concepts were used to 



generate specific information based on selected criteria. 

The collected data were used to test six null hypotheses 

for significant differences. Fifteen experts participated 

in the study. A jury panel of four chief executive 

officers of the study population was designated to 

cross-validate the characteristics validated by the 

experts. Twelve of the target population for the study 

participated in three phases of the study. 

The Fisher Exact Probability Test and chi-square test 

were used for computation. The results of the analyses 

indicated no significant differences between the two groups 

of institutions in their organization and level of practice 

of strategic planning. The study results showed that all 

the institutions involved at the time of the study were 

practicing strategic planning, although specifics and mode 

of practice varied somewhat among institutions. The 

results of the analyses indicated a harmony between the 

public and private groups in the characteristics of the 

processes of planning, implementation and evaluation, 

including the derived benefits and associated problems, and 

that higher education institutions were gradually adapting 

to this unique, innovative, and radical approach to the 

problems of environmental turbulence facing them. 
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CHAPTER 1 

INTRODUCTION 

This dissertation replicated the 1987 research study 

format used by Shirlene W. Harris, who received her 

doctorate in Higher Education Administration at the 

University of North Texas. Harris's dissertation concerned 

the level and effect of strategic planning in senior 

colleges and universities in Texas. This study used 

similar analytical procedures and standards applicable in 

empirical research to investigate the extent and impact of 

strategic planning in senior colleges and universities in 

Arkansas. 

During the past decade, changes in global oil markets 

resulted in instability of oil prices, the most devastating 

consequence being tremendous declines in overall energy 

sources. In a graphic display of the geopolitical map of 

the world, it became discernible that the turbulent 

international oil politics were dominated by Oil Producing 

and Exporting Countries (OPEC). The drastic fall in prices 

greatly affected the gross national product (GNP) of 

countries that depended strongly on oil revenue. Within 

the United States, the oil producing states were greatly 

affected by shortfalls in revenue. Texas and Arkansas, 
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among other states, were affected by fluctuations in oil 

revenue. 

During the late 1970s and the 1980s, public attitudes, 

opinions, and perceptions concerning legislative decisions 

affecting higher education changed considerably. The 

shortage of government revenues puzzled budget officials, 

challenged the integrity and wisdom of policy makers, and 

prompted radical changes and new directions in higher 

education administration. Higher education management 

received unprecedented state and federal government 

appropriations in the 1960s and 1970s; this Golden Age was 

marked by excessive growth in instructional programs 

(McCorkle & Archibald, 1982). Growth in the public and 

private sector economies was reflected in popular support 

for abundant allocation for pedagogical as well as research 

and development needs. 

In the 1980s, higher education confronted new 

management challenges as financial support eroded and as 

educational funds to both private and public institutions 

reached a record low. (Keller, 1983; McCorkle & Archibald, 

1982) In the same period of time, many higher education 

institutions experienced enrollment declines and lost large 

segments of their college age students. The impact of 

enrollment and financial shortfall was devastating, and 

thus created insurmountable management problems (McCorkle & 

Archibald, 1982). Higher education administrators sought 
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practical solutions as traditional techniques of planning 

became obsolete and immaterial for the appalling problems 

of the 1980s. 

Higher education had always used various forms of 

planning to overcome challenges, but the inadequacies of 

traditional planning made it even more cumbersome to 

eradicate escalating financial and enrollment problems. 

Planning for effective and efficient use of resources 

became an absolute necessity. In the business sectors, 

contemporary problems of management failures, low 

productivity, and bankruptcy were mitigated through 

innovative techniques of strategic planning (Cameron, 

1983). Strategic planning had proved successful in the 

business environment; it remained a popular management 

approach to revamping troubled industries. The 

accomplishment of strategic planning and management in the 

corporate world cannot be overemphasized. 

The concept of strategic planning was still at its 

developmental stage in higher education, and its utility 

had gained considerable credence among administrators 

(Miller, 1983). The major principles of management and, in 

particular, rational planning could be traced back to the 

times of Frederick Taylor—1916-1956. Taylor conceived the 

idea of rational, methodical, and information-based 

planning; therefore he was considered the progenitor of 

scientific management (Taylor, 1947). Taylor established 
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standard procedures for efficient management, and 

introduced widely accepted guidelines for improving 

organizational management. Fayol (1949) was credited for 

his concept of planning for corporate organizations and for 

his contribution in the development of long-range planning. 

Traditional planning and management techniques were 

becoming obsolete. They were no longer either adequate or 

economical to deal with the escalating and dynamic nature 

of today's academic management. American higher education 

leaders, legislators, and other government officials had 

debated how to reverse the patterns of higher education 

problems and had implemented different management 

techniques to deal with them. American higher education 

systems had traditionally given lip service to the bulging 

management tasks of the diverse and complex network of 

academic institutions (Keller, 1983). Some administrators 

and faculty members had assumed top leadership positions, 

either with marginal formal education or limited management 

experience inadequate to generate productive and innovative 

changes. 

Academic leaders might have retreated from involvement 

in rigorous tasks of policy issues concerning management 

practices. Passive leadership resulted from general 

management inertia and myopic perceptions concerning 

change, concomitant with the nonchalant attitudes of 

disgruntled faculty members dissatisfied with 
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administrative imperatives (McCorkle & Archibald, 1982). 

As higher education entered the 1980s, rapid growth forced 

events to change dramatically. Institutions were compelled 

by policy changes in budget matters to search for 

alternative sources for funding. Stricter accountability 

and administrative oversight enforcement became necessary 

resource management tools. The process and principles of 

strategic planning and management provide the fundamental 

basis for effective and efficient resource allocation and 

accountability. 

Strategic planning, as used in this study, means that 

higher education institutions as organizations utilized 

these concepts so that they were able to monitor and 

analyze key environmental changes, maximize external 

opportunities, minimize external threats, exploit internal 

strengths, and neutralize any internal weaknesses. 

Strategic planning might have had wider utility in the 

business environment than in the academic setting; however, 

some experts questioned the validity of such claims. More 

research was needed to determine the extent, effect, and 

status of the application of strategic planning and 

management in higher education administration. This study 

has attempted to establish evidence based on empirical 

analysis; the results would be valuable data based on the 

current condition of strategic planning in Arkansas's 

colleges and universities. The study of Arkansas, 



13 

replicating the Texas study by Harris (1987), included the 

extent, progress, process methodologies, components, 

benefits, problems, financial aspects, nomenclature, and 

events of interest to state lawmakers, the Arkansas State 

Regents for Higher Education, and top level administrators 

involved in the practice. 

Statement of the Problem 

The problem of this study was to discover the extent of 

the application of strategic planning by public senior 

colleges and universities in Arkansas. 

Purpose of the Study 

The purpose of this study was to examine, analyze, and 

describe the current condition of strategic planning 

application among public and private senior colleges and 

universities in Arkansas as determined by chief executive 

officers (CEOs). The strategic planning application used 

was based on the characteristics of the functions of each 

institution of higher education. 

The specific purposes of the study in relation to 

senior colleges and universities in Arkansas and their 

application of strategic planning were: 

1. To describe the characteristics of strategic 

planning in practice. 
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2. To describe the organization of the institutions 

and their process of strategic planning. 

3. To describe the impact of strategic planning in the 

institutions. 

Research Questions 

In order to fulfill the purposes of the previously 

stated objectives, three research questions guided this 

study. 

1. How is the institution of higher education 

organized for strategic planning? 

2. What specific characteristics comprise the 

strategic planning process? 

3.What is the impact of strategic planning as perceived 

by the chief executive officers? 

Originally, according to Harris's 1987 study, there were 

many specific questions related to strategic planning. 

These questions were also important quidelines to this 

study: 

1. How was the institution organized for the strategic 

planning function? 

2. How did it relate to the institution's mission 

statement? 

3. How did the function fit in the organization? 

4. How many people were involved? 

5. Who was involved? 



15 

6. Who was responsible for what? 

7. What were the time elements? 

8. What was the perception of strategic planning by 

the CEOs? 

9. What specific activities were comprised in the 

strategic planning process? 

10. What were the critical components? 

11. What were the aims, methods used, and factors 

analyzed during the external environmental assessment 

(scanning)? 

12. What were the aims, methods used, and factors 

analyzed during the internal environmental assessment 

(analysis)? 

13. What was the focus of forecasting? 

14. Which information systems were used? 

15. Which planning tools were used? 

16. Which planning models were used? 

17. How many phases were comprised in the overall cycle? 

18. How did strategic decision making occur? 

19. How were special resources allocated? 

20. How was the plan implemented? 

21. How was the plan evaluated? 

22. What was the impact of strategic planning? 

23. Was the purpose fulfilled? 

24. What were the benefits? 

25. What were some of the associated problems? 
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26. What were the related costs? 

27. What were the required special resources? 

Hypotheses 

These hypotheses were tested by the study: 

1. There is no significant difference between the 

characteristics of strategic planning practiced in public 

and private senior institutions. 

2. There is no significant difference between the 

characteristics of strategic planning profiled by the 

experts and those outlined by the CEOs of public and 

private senior institutions. 

3. There is no significant difference between public 

and private senior institutions' practice of strategic 

planning based on the learning experiences of their CEOs. 

4. There is no significant difference between public 

and private senior institutions1 practice of strategic 

planning based on the number of years their CEOs have been 

in position. 

5. There is no significant difference in the level of 

strategic planning practiced in public and private senior 

institutions. 

6. There is no significant difference between senior 

public and private institutions in their organization for 

strategic planning. 
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Definition of Terms 

Business Portfolio Matrix refers to a matrix containing 

an aggregate of units that behave as businesses within the 

institution; a model developed by the Boston Consulting 

Group (BCG), generally known as the BCG Model (Harris, 

1987) . 

CAMPUS is an integrated, data-based systems model for 

college and university planning. The input is composed of 

data about the institution previously loaded into the 

system. This model is designed with the capability of 

producing an institution's reports semiannually, annually, 

or beyond—based on the past, present, or future 

development (Harris, 1987). 

Chief Executive Officer (CEO) is a strategist who is 

the designated authority for the total administration of 

policy matters and functions as the coordinator of the 

aggregate daily operations of the institution. The CEO 

serves as the custodian of the institution as appointed by 

the governing body of the institution. 

Contingency Strategy refers to the plans of action and 

guidelines which are designed to reinforce, stabilize, or 

provide alternative courses of action in the event of 

unanticipated developments—bailout strategy, objectives, 

and goals not alien to an organization's grand strategy 

(Higgins, 1979) . 

CUP refers to the systems model for private, 

medium-sized, liberal arts colleges and is capable of 
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producing analytical results based on planning data input. 

The model elicits three important data: (a) the definition 

of an institution's purpose and philosophy, (b) the 

remuneration of current resources, and (c) the 

specification of planning intervals between philosophy, 

purpose, and resources for forecasting and projection 

(Harris, 1987). 

Expert refers to a professional whose intellectual 

well-being and personality traits are in harmony with 

established norms and standards of contemporary authority 

in that discipline. 

Master Strategy designates an organization's broad 

fundamental objectives, which comprise several 

substrategies and define the major objectives and 

associated strategic plans which spell out how to 

accomplish these objectives depending on the organization's 

basic missions or philosophy. The basic components of a 

master strategy consist of missions, strategic objectives, 

and strategic plans (Higgins, 1979). 

Mission Statement is a symbolic statement of an 

organization that prescribes its purpose, scope, and 

philosophy. The statement reveals the organization's 

self-concept, its major goals and services to the public, 

and determines its values and priorities (David, 1986). 

Organizational Policy refers to the guidelines and 

action orientations generated through organizational 
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decisions which provide the framework for current and 

future decisions affecting the organization (Higgins, 1979). 

Organizational Strategists are executive officials or 

top managers (administrators) who plan and implement 

decisions, or designate subordinates (staff members) of the 

planning units to enforce major organizational decisions 

(in larger bureaucratic settings). 

Organization Strategy represents the probable course of 

action used to accomplish the organization's 

macro-objectives. The major purpose of an organization's 

strategy is to maintain or gain a competitive advantage 

over other rival organizations (Higgins, 1979; Hofer & 

Schendel, 1978) . 

Planning Systems Models and Programs refers to 

computerized programs ready for use during the planning 

process (pre-packaged software). 

Planning is a management function by which an 

organization's current and future goals and objectives are 

established and prioritized, and alternative courses of 

action for attaining these agenda are formulated and 

scheduled (David, 1986). 

Profit Impact Marketing Strategy (PIMS) refers to a 

computer model capable of storing several variables for a 

systematic analysis of strategic planning data in various 

stages of planning (Harris, 1987). 
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Resource Allocation designates the means whereby a 

proposed strategy is enforced or implemented. Such 

advantages can be determined on various fronts—computer 

technology, demography, changing work values and attitudes, 

competition in business and industry, strategic location, 

and allies of military superiority (David, 1986; King & 

Cleveland, 1978; Steiner, 1979). 

Retrenchment refers to the problems facing management 

and policy issues in higher education, triggered by 

unanticipated declines in enrollment and in financial 

support (David, 1986). 

Strategic Control is the mechanism designed within the 

strategic management system as an internal requirement in 

implementing a strategic plan. It measures performance and 

utilizes the feedback process of organizational 

accountability to environmental changes to ensure proper 

resource allocation (Higgins, 1979; Hofer & Schendel, 1978). 

Strategic Decision Making is the process of determining 

the broad spectrum of organizational policy actions and the 

deployment of a comprehensive master plan capable of 

attaining those objectives (Hofer & Schendel, 1978; Steiss, 

1985) . 

Strategic Forecasting refers to an organization's 

capability to predict or envision structural changes in the 

environment early enough to adapt the organization's 

strategy to anticipated development (King & Cleveland, 

1987; Lewis, 1983). 
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Strategic Management is the decision-making process of 

choosing strategy (setting purposes, goals, and objectives) 

and policy (guidelines and direction) toward maximizing the 

organization's objectives. These include all activities 

leading to the organization's broaa-range objectives and 

strategies, and the institution's program plans, actions, 

and policy to attain the organization's aggregate 

objectives (Higgins, 1979). The focus of strategic 

management is on the external environment and on future 

development, and, therefore, it establishes the 

organization's long-range perspectives and provides the 

beneficial resource allocation formula by emphasizing how 

to optimize efficiency and effectiveness in achieving 

specified goals (David, 1986). 

Strategic Planning is a management function that 

generates the specific actions required or needed to 

execute an organization's strategy. It establishes 

organizational objectives, and decides what policies and 

plans are pertinent or rational in allocating 

organizational resources efficiently and effectively, that 

is, efficient and effective resource optimization. It 

establishes organizational strategy. Contrasted with 

strategic planning, strategic management can be seen as the 

aggregate system perspective that determines an 

organization's capability to maximize its opportunities and 

minimize its threats. Strategic planning is a major 
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component of strategic management (King & Cleveland, 1987; 

Steiner, 1979 ) . 

Strategy is a term derived from the Greek word for 

general, strategos. Contemporary usage of the term 

strategy has taken on new meanings contrary to its ancient 

usage implying plans of action. More recently, the term 

has been used to refer to the actions of different 

organizations to anticipate, respond to, and generally 

withstand the dynamic nature of today's turbulent 

environment. A strategy consists of major organizational 

objectives and the plans of action to reach those 

objectives (Higgins, 1979; Hofer & Schendel, 1978; Steiner, 

1979). 

Situation Audit is an assessment of an organization's 

performance of a capability profile relative to its 

competing rivals that provides the analysis of the 

organization's analysis weaknesses, opportunities, threats, 

and strengths (WOTS-UP) (Steiner, 1979). 

WOTS-UP is an acronym for weaknesses, opportunities, 

threats, and strengths. WOTS-UP analysis helps determine 

an organizational capability profile, and determines the 

organization's status with respect to environmental 

changes. WOTS-UP components include: 

1. Weaknesses are deficiencies, limitations, or 

imbalance factors that can deter an organization's 

prospects for achieving its prescribed objectives. 
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2. Opportunities are vital organizational factors that 

favor its survivability despite environmental turbulence. 

3. Threats are unfavorable situations within the 

organization's environment that can deter, inhibit, or 

impede its ability to grow. 

4. Strengths are the potential resources or 

capabilities that, when efficiently and effectively 

deployed, can ensure an organization's success. 

Strategic Information refers to the wide range of 

relevant strategic planning, different from ordinary daily 

data and information used in management. It is 

characterized as reliable, accurate, and up-dated data. 

TRADES represents "a simulated systems model driven by 

several forecasting sub-models, each dependent upon a set 

of planning variables and relevant values, which are 

controlled by the user" (Harris, 1987). 

Significance of the Study 

This study investigated the application of strategic 

planning by higher education institutions in Arkansas, with 

reference to a similar study in an academic and nonacademic 

setting. Although strategic planning has had a wide 

application in business sectors, it still has limited 

utility in nonprofit corporations—in particular, higher 

education management. Due to myopic perceptions and a 

limited knowledge of strategic planning's full application, 
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management in higher education remains speculative about 

its probable benefits. 

In 1981, Cope wrote that strategic planning provided 

the most extensive attempt to deal specifically with the 

antecedents and concepts of rational decision making in 

systematic long-range planning applicable in higher 

education. Keller (1983) recommended strategic planning as 

"the new tool for management in higher education" (p. 35). 

Through his personal involvement as President of the 

University of Maryland, Keller perceived the optimistic 

results and the immediate measurable outcome of strategic 

planning and strategic management application in higher 

education. Cyert (1978), President of Carnegie-Mellon 

University, Professor of Business Management, and prolific 

author on strategic planning and management, contended that 

the trick of managing the contracting organization was to 

break the vicious circle which tended to lead an 

organization into disintegration. Management had to 

develop counter- productive forces that would allow an 

organization to maintain its viability. This study 

examined and analyzed raw data and converted them into 

utilizable information for strategic planning in Arkansas 

senior colleges and universities. 

Delimitations 

The offices of the public higher education system, 

units of the system, and senior colleges and universities 
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as published by the Arkansas State Regents for Higher 

Education formed the delimitation of this study. The 

population of the study was limited to the chief executive 

officers of the public system, of units of the system, and 

of the senior public colleges and universities in 

Arkansas. The study was also subject to the limitations in 

the methodology of collecting data by mailing survey 

instruments. 

Assumptions 

These assumptions were relevant to the study: 

1. The survey respondents were involved in a type of 

strategic planning as they completed the survey instruments, 

2. The survey instruments included the following 

phases and their respective questionnaires: (a) the Phase 

1 instrument had Questionnaire 1, (b) the Phase 2 

instrument had Questionnaires 2 and 3, (c) the Phase 3 

instrument had Questionnaire 4, and (d) the Phase 

4 instrument had Questionnaire 5 (see Appendix B). 

Procedures for Collection of Data 

The data collected were those relevant to the study 

based on respondents' perceptions of the questionnaire. 

The aggregate response data were statistically analyzed and 

interpreted descriptively. 

Two or more phases of data were collected based on the 

limitations of instrument contents. The responses from a 
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population of CEOs formed the set of data. A yes or no 

response format was used. More detailed descriptions of 

the procedure and methods were provided tor aata analysis. 

The total population, excluding the CEOs, formed the 

key participants for Phase 2. A similar questionnaire was 

mailed with an accompanying letter to respondents. In 

order to facilitate communication, coding of each 

questionnaire was necessary. The scheduling of data 

analysis depended on the timely response by the study 

population. Different forms of reminder notices were used 

to stimulate early responses and to motivate respondents to 

participate cooperatively. When respondents failed to 

return the completed questionnaire as scheduled, follow-up 

procedures—second reminder letters, 

telephone calls, and even personal visits—were necessary. 

The Instrument 

The instrument, a replicate of Harris's survey 

instrument, consisted of the questionnaire sets designed to 

reflect various characteristics of strategic planning and 

their applications in the institutions under study. As 

mentioned, the CEOs responded to the questionnaire 

reflecting on the current state of the art of strategic 

planning practice within the colleges and universities. 

The research questions provided guidelines in establishing 

format and items in the questionnaires. The questionnaire 
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contained three types of questions divided into four 

sections. A section of the data collection consisted of 

items used to gather information on demography. The 

Likert-type scale was used to assign numerical values for 

score classifications. The sections designed for data 

collection included: 

1. Items designed to collect relevant data used in the 

first research question on perception of strategic planning. 

2. Items designed to collect relevant data used in the 

second research question on methodology and components of 

the process. 

3. Items designed to collect relevant data used in the 

third research question on the impact or effectiveness. 

4. Items designed to collect demographic data. 

Procedure for Analysis of Data 

The collected data was tallied, statistically computed, 

analyzed, and interpreted in accordance with the procedure 

used by Harris (1987). The questions were weighted 

accordingly, and their scores was ranked from the lowest to 

the highest performance. The range of scores reflected an 

institution's involvement in strategic planning, according 

to relevant related literature on strategic planning 

theory, and based on the opinions of a panel of experts. 

As was expected, low scores indicated minimal application 

of strategic planning, and high scores reflected a greater 

level of its practice. 
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The preliminary analytical procedure was to examine 

returned completed questionnaires. The next step was to 

compute the coaed data according to the particular 

statistic chosen for analysis. The final step consisted of 

coding demographic data, composing a summary, and forming 

conclusions. 

Results 

Analytical tables were used to report research data 

from the collected raw scores generated by the 

questionnaires as related to the actual computed outcomes. 

Tables were constructed containing the research questions, 

supporting indicators, and respondent's comments. The 

descriptive statistics applied included percentages, 

chi-square ( 2 x 2 independent contingency table), Fisher 

Exact Probability Test, and Probability Distribution (where 

applicable). Summary tables were constructed to feature 

analytical results of different variables used in the study, 
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REVIEW OF THE LITERATURE 

There are conflicting views and postulations about the 

perceived benefits of strategic planning in profit and 

nonprofit organizations. Proponents of strategic planning 

argue that its application assists organizations to 

overcome management inertia; reduces management wastes 

through effective and efficient resource utilization; and, 

through scanning of probable environmental changes, 

provides radar-like systems for monitoring possible 

management threats. 

Case studies of several planning methods such as 

strategic planning and strategic management can yield 

impressive results. These modern trends in planning and 

management are important to the success of an organization, 

and become more important as the organizations and their 

environments become more complex (Ansoff, 1965; Hall & 

Mansfield, 1970; Thune & House, 1970). Higher education 

could markedly benefits by planning and managing 

strategically and can prevent the duplication of the 

erroneous management and planning practices of the 1950s 

and 1960s, which were based on the perpetual belief that 

higher education must ever remain on the threshold of 

growth euphoria. Strategic management provides 

29 
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organizations with the sensitive radar or antennae to 

detect and monitor environmental trends in order to 

insulate themselves against possible threats of decline and 

of administrative failure. 

The benefits derived from good strategic management far 

outweigh the problems associated with its use. A major 

significance of the process is that it permits 

organizations to initiate and influence rather than to 

merely respond to environmental attributes. Strategic 

planning also allows organizations to navigate and channel 

their desired destiny (David, 1986). 

Business and nonbusiness research studies have 

concluded that organizations applying strategic management 

principles are more successful and productive than those 

that do not. In 1974, a study of 93 United States 

manufacturing firms discovered that firms that utilized a 

strategic management approach excelled over those firms 

that adhered to concepts of traditional planning approaches 

(Hofer & Schendel, 1978). The study used 21 different 

financial criteria, including sales, assets, sale price, 

earnings per share, and earning growth. Strategic planners 

in those productive firms indicated their ability to 

forecast or predict the consequences of major strategic 

actions. 
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The profound benefits of organizational indulgence in 

strategic planning and management were unprecedented. 

Higher education institutions have been able to avert major 

financial catastrophes in the form of declining revenues, 

inefficient resource management, and declining enrollment 

(Behn, 1980; Haas, 1976; Rubin, 1979). 

Fulmer and Rue (1974) conducted an important study on 

the behavior of firms, which revealed a significant 

negative relationship between strategic management and 

organizational performance. The study, reported in 

Managerial Planning, found that nonplanners outperformed 

planners in service industries; the authors attributed this 

anomaly to the premature state of the firms' strategic 

management practice at the time. However, depending on 

whose contending views are being reflected in strategic 

planning literature, the prevailing debate focuses on the 

future utility of strategic decisions in solving higher 

education management problems. 

The literature review covered several interrelated 

aspects of the concepts of strategic planning. Topical 

issues presented in the chapter included: (a) a general 

overview of strategic planning, (b) the characteristics of 

strategic planning, and (c) the application or adaptation 

of the concepts of strategic planning by higher education 

institutions. 
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General Overview of Strategic Planning: 

A Historical Perspective 

The term strategy originated from the Greek word 

stratego, meaning general. As far back as 400 B.C., the 

conventional usage of the word had technical implications 

within the confines of the military intelligence network 

(Higgins, 1979). In military terms, strategy refers to a 

"scheme of maneuvering techniques or plans of actions used 

by any organized army to defeat rival forces." However, 

the contemporary usage of the term has given it different 

definitions and broader application in both the corporate 

world and in academic institutions (Ansoff, 1984; Baldridge 

& Okimi, 1982; Cope, 1985; Cyert, 1981; David, 1986; 

Digman, 1986; Drucker, 1974; Grant & King, 1979; Haendel, 

1981; Harris, 1987; Harvey, 1982; Jedamus & Peterson, 1980; 

Keller, 1983; Kotler & Murphy, 1981; Masie, 1971; Mason, 

1985; Morrison, Renfro, & Boucher, 1984; Shirley, Peters & 

El-Ansary, 1981; Rowe, Richard, & Dickel, 1982; Shirley, 

1983; Steiner, 1979). This was not an exhaustive list of 

authors associated with strategic planning, but was rather 

an eclectic selection of authors whose texts and articles 

were generic and form reference sources for other works in 

strategic planning literature. 

The concept of formal planning was first introduced and 

largely practiced by business organizations, governmental 

agencies, and military institutions—before academic 
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management decided to take advantage of its extended 

benefits (King & Cleveland, 1987). Credited with 

formalizing management decisions into concrete plans, 

Foyal's paved the way for the development of formal 

organizations (Fayol, 1949). 

During the 1950s and 1960s, both business and academic 

organizations made significant progress in adopting various 

forms of formal planning. The proliferation of business 

enterprises, modernization of methods of productions, and 

sophistication of management approaches by using computers, 

video series, and other forms of communication equipment, 

have combined to spur new interest and spark imagination as 

well as to widen the dimension of the management agenda 

(Coats, 1983; Digman, 1986; Shirley, Peters, & El-Ansary, 

1981; Thierta & Vivas, 1980). The form of planning that 

gained momentum and acceptance for more than two decades 

(1950s-1970s), and which was largely advocated by profit 

and nonprofit organizations, was long-range planning, the 

purpose of which was to decide an organizations's primary 

objectives, establish plans, and provide directions on how 

to accomplish those plans and objectives (Ansoff, 1984; 

David, 1986; Digman, 1986; King & Cleveland, 1987). 

The major emphasis of long-range planning was resource 

management and capital budgeting (Harvey, 1982). A key 

aspect of the planning process was the gap between 

organizational desires and the projection of current 
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trends. Long-range planning produced growth patterns that 

resulted in linear extrapolation/ inaccurate projections, 

and pseudo-forecasts—largely undermining the fact that 

market conditions could be either expansional or 

contractual. 

As businesses faced difficulties and erratic domestic 

politics, the utility of traditional long-range planning in 

determining organizational strategy began to erode—largely 

because of its inability to provide accurate forecasts for 

corporations in the 1970s (Ansoff, 1984; Keller, 1983; King 

& Cleveland, 1987). The geo-political development in the 

Middle East, basically the Arab Oil Embargo of 1973 and the 

increase in energy prices generated by the embargo, 

graphically illustrated the vulnerability of industrialized 

communities to the political instability and economic chaos 

of raw material countries (Haendel, 1981). 

In the United States, this unanticipated transformation 

of oil into an "arsenal of political and economic chaos, 

(Haendel, 1981)" baffled lawmakers, threatened business, 

and ultimately focused attention on new problem areas. The 

rising costs of energy, inflation, high trade deficits, and 

increased competition for government funds within and 

across academic and social welfare programs challenged the 

context, content, and quality of congressional policies on 

matters of appropriations, business survival, and the 

ability of higher education institutions to manage 
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uncertainties (David, 1986; Keller, 1983). Uncertainties 

within domestic and global politics, firms* overcapacity, 

volatile markets, and resource constraints became the 

dominant corporate issues in the 1970s, thus raising 

questions about the competence and adequacy of long-range 

planning to deal with problems of changing trends (Ansoff, 

1984; King & Cleveland, 1987). 

Business organizations responded to the crisis of 

discontinuity and uncertainty by adapting strategic 

planning—a rational and innovative approach to solving 

their problems. Strategic planning allowed an organization 

to operate successfully in turbulent environments, through 

environmental scanning for possible threats and 

opportunities, weaknesses and strengths as well as 

competitive and comparative advantage (David, 1986; Keller, 

1983; Steiner, 1979). 

The growing environmental trends, threats, and 

opportunities within the business world were instrumental 

for the survival or demise of business organizations. 

Challenges to the firms' ability to compete in certain 

unstable and volatile markets required that they shift from 

conservative management principles to pragmatic liberal 

ideas, a form of democratic grass-roots setting supportive 

of an open system. Ansoff, Roger, and Robert (1976) 

succinctly analyzed environmental turbulence, which 

incapacitated management potency and wisdom to deal with 
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unperceived circumstances, discontinuity, and 

retrenchment. These writers postulated conditions that 

were revolutionary and needing radical changes. Strategies 

were needed to cope with complex and diverse environmental 

turbulence, fluctuating trends in the global as well as the 

domestic economy, and dramatic changes in college 

demographics and educational funding systems (Dube & Brown, 

1983; Zammuto & Cameron, 1985; Parker & Zamutto, 1986). 

Concomitant with these developments in business 

organizations were problems of equal magnitude and debility 

in the domain of higher education. Strategic planning in 

universities and colleges received increased administrative 

attention during the 1970s and 1980s (Cope, 1981; Cyert, 

1978; Hardy, 1987; Keller, 1983; Grand & King, 1979; Kotler 

& Murphy, 1981; Schendel & Hofer, 1979; Shirley, 1978). 

Traditional long-range planning was no longer adequate or 

effective in dealing with the growing fiscal and enrollment 

problems of higher education (Kotler & Murphy, 1981; Merson 

& Quails, 1980). 

Post World War II higher education planning was based 

on the assumption of continued economic and demographic 

growth. The assumptions of growth were reflected in the 

overwhelming public support for increased appropriations 

for higher education during the 1950s-1970s (McCorkle & 

Archibald, 1982). The postwar Golden Age era of American 

higher education marked the period wherein academic 
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institutions enjoyed the highest level of fiscal and 

demographic growth, program diversity, as well as research 

and development (Ansoff, 1984; McCorkle & Archibald , 1982; 

Keller, 1983; Kemerer, Baldridge, and Green, 1982). 

Long-range planning techniques were used to project 

enrollment growth by extrapolating from existing trends; 

higher education appropriations and institutional budgeting 

were based on enrollment estimates (Kotler & Murphy, 1981; 

Merson & Quails, 1980). 

Despite criticisms, long-range planning had several 

advantages for planning management decisions. For example, 

long-range planning provided organizations with the ability 

and foresight to predict future development for five or 

more years based on extrapolation of existing trends. It 

provided guidance and directions that needed to be taken 

for probable courses of action as well as the processes of 

their implementation (King & Cleveland, 1987; Steiss, 

1985). No matter which planning and management strategies 

were used in higher education institutions, the optimal 

effectiveness depended on the rational and logical 

decisions of strategists, the validity and reliability of 

the techniques, and their successful implementation 

(Kemerer, Baldridge, & Green, 1982). 

Higher education institutions needed broader knowledge 

and understanding of how to deal effectively with the 

escalating novel and disruptive problems confronting them. 
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Alan Walter Steiss (1985) highlighted the problems that 

contemporary management had to contend with and the pace 

that these developments were taking. According to Steiss, 

"management faces accelerating changes in technical, 

social, political, and economic domains, and through these 

changes, the organization must be directed to meet 

unprecedented challenges" (Steiss, 1985, pp. 72-73). In 

the same statement, Steiss further observed that as a 

consequence of this rapid change, the "management process 

has become more difficult, reacquiring greater skills in 

planning, analysis, and control." Strategic planning and 

management provide the basic skills necessary to navigate 

the ocean of uncertainties and environmental turbulence in 

organizations. 

Many scholars had questioned the integrity as well as 

the preparedness of higher education to manage its affairs 

in times of chaos; they argued that some measures designed 

to provide effective remedies for discontinuity might 

backfire or become counter-productive (Ackoff, 1974; 

Forester, 1981). Prolific writers such as Ansoff (1965, 

1980, 1976, 1984) and Lindblom (1959), while they applauded 

the competence and reliability of the strategic planning 

approach, proposed alternative means of accommodating 

environmental turbulence. These alternatives were known as 

scenario planning and portfolio management, and each needs 

a back-up plan known as contingency planning (Ackoff, 1970; 
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Lindblom, 1959). In designing management decisions as a 

means of assessing uncertainties that are not random but 

systematic, Ansoff (1965) proposed a flexibility objective. 

Pessimists of unique and innovative approaches, 

dissatisfied with the strategic planning in the 1970s, were 

cynical about its inflated uses; they charged that the 

techniques could not be seen as a panacea for planning 

failures. Opponents' pessimism was based on the range of 

insurmountable difficulties, the inability of strategic 

planning to reduce mounting environmental changes, and the 

inaccuracy of its predictability. The argument blasted the 

elaborate structure and broad process involved in strategic 

planning, recommending instead other approaches synonymous 

with strategic planning, approaches such as: scenario 

planning, portfolio planning, planning for resource 

allocation, and accountability and control (Ansoff, 1980; 

Faulkner, 1979; Johnson, 1978). Scholars such as Ansoff 

(1965, 1980, 1984), Ansoff, Declerk, and Hayes (1976) 

contended that strategic planning appeared to have provided 

only partial solutions to the problems of uncertainties, 

then recommended a more comprehensive framework using a 

strategic management scheme for organizational management 

in uncertain environments. 

The literature on strategic planning—in particular, 

that focusing on corporate organizations—was very broad, 

but literature featuring development in higher education 

was rapidly gaining the attention of erudite scholars. Few 
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authors in management literature had postulated that 

strategic planning would produce better results, if 

strategic decisions and strategic plans were designed 

briefly for specific projects, and implemented by a process 

of incrementalism (Lindblom, 1959; Mintzberg, 1973; Quinn, 

1977). The rational incremental approach to planning has 

been explored in detailed studies connected with budgeting 

and planning, through the works of highly publicized 

authors like Simon (1969) and Wildavsky (1973). In 1967, 

Simon postulated that people and organizations prefer 

alternatives that reflect the continuation of ongoing 

programs in place of those that reflect change. In 

principle, this meant that individuals and organizations 

were hard to change via a radical revolutionary process. 

Strategic planning for higher education management was 

gradually gaining wider application by both public and 

private institutions. Jedamus and Peterson (1980) studied 

planning in higher education, in particular physical 

facilities, budgeting, and resource management. Shirley 

and Volkwein (1978) provided a descriptive analysis of six 

basic strategic elements of management decisions in large 

complex organizations, which provided guidelines and 

directions-to the organization's overall decision 

orientations and program agenda. The six fundamental 

strategic decision elements postulated by Shirley were: (a) 

basic mission, (b) target groups, (c) goals and objectives, 
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(d) program and service mix, (e) geographic service area, 

and (f) competitive or comparative advantages. Merson and 

Quails (1979) stressed the importance of institution-wide 

planning generally labelled Democratic Grass-roots 

Participation—which involved decision inputs by 

institutional administrators and faculty members. In 

anticipation of a projected enrollment decline at Towson 

State University in Baltimore, Caret, Dumont, and Myrant 

(1988) wrote an informative article on a strategic academic 

staffing plan based on a rationale of institutional 

reduction for the period 1984-85 through 1989-90. 

Chan's 1988 article, "Faculty participation in 

strategic planning: Incentives and strategies," provided a 

graphic illustration of the place and importance of an 

integrated approach to an institutional academic and 

management crisis by skillfully and intelligently 

manipulating executive faculty decisions for higher 

education planning (Floyd, 1985). Schmidt (1984) wrote 

that faculty participation in planning of academic and 

nonacademic matters was absolutely imperative for effective 

and productive institutional administration, adding that 

special funds should be designated as incentives for a 

faculty's undertaking short-term research and development 

projects (Hardy, 1984; Schmidt, 1984) Hardy's study 

reiterated that business orientations and strategic 

planning ignored the values and place of the 
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socio-political environment—which is crucial in today's 

management decisions. 

Cope (1979) conducted an extensive study about concepts 

and management perspectives in issues associated with 

higher education planning, and succinctly outlined the 

nature, scope, and rationale of crucial administrative 

decisions concerning systematic long-range planning in 

higher education. Puyear, Ross, & Vaughn (1982) developed 

comprehensive guidelines for a pragmatic approach to the 

strategic planning process. 

Uhl (1983) classified the strategic planning process 

into nine interrelated stages: (a) external environmental 

assessment data, (b) internal environmental assessment 

data, (c) facilities analysis, (d) planning strategies, (e) 

current mission statement, (f) a statement of goals, (g) a 

statement of objectives, (h) revenue estimates, and (i) 

expenditure priorities (Harris, 1987; Uhl, 1983). The 

assessment of the internal and external environments for 

strengths, weaknesses, opportunities, and threats later 

became the framework for organizational environmental 

scanning and monitoring (Puyear, Ross, & Vaughn, 1982). 

Institutional external environmental scanning affects 

strategic planning the most, because the issues dealt with 

are those associated with social, economic, political, 

technological, and governmental development. 
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Keller's 1983 book entitled: Academic strategy: The 

management revolution in American higher education/ 

presented a wealth of analytical information on case 

studies of some selected higher education institutions that 

had applied strategic planning and management. Many of the 

institutions that had applied strategic planning and 

management had done so successfully, but a few others had 

been muddling through with daring repercussions. Keller 

prescribed this novel approach in the planning and 

management philosophy as the most "innovative technique or 

tool for resource management in higher education" (Keller, 

1983; Miller, 1983). Wildavsky (1973), while optimistic 

about the utility of this new dimension in planning, 

cautioned administrators about probable hindrances on the 

path of successful implementation strategy, somewhat 

similar to an earlier contention by Herbert Simon about the 

strategy of rational incrementalism (Miller, 1983; Simon, 

1979; Wildavsky, 1973). 

Thune and House (1970) presented a detailed study about 

the benefits of planning in business firms, in which they 

classified firms by their level of sophistication in 

planning. The firms, representing six industries, were 

evaluated for their sales, return of equity, and return on 

capital for planners and nonplanners. The researchers 

discovered that planners outperformed nonplanners. Wood, 

and Larforge (1979) conducted similar studies of 
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small-scale firms, (32 banks) and obtained mixed results. 

Change in net income and returns on investments were higher 

for planners than for nonplanners; however, in some cases 

there were no significant differences. These studies by 

Thune and House and by Wood and Larforge as well as those 

by Keller (1983), Cope (1985), Cyert (1978), and Shirley 

(1983) are in harmony with the proposition that 

"organizations that have shifted to Strategic Planning are 

more productive than those that have not" (Thune & House, 

1970, p. 81). Cyert (1978), in the preface of Keller's 

1983 text contended that "with strategic planning and 

thoughtfully constructed alterations in governance, 

colleges and universities can be both more efficient and 

more effective" (Keller, 1983, p. x). 

Kemerer, Baldridge, and Green (1982.) discussed the 

fundamental importance of institution-wide planning, which 

made provisions for demographics and finance, understanding 

that an institution's growth, vitality, or decline depended 

heavily on its enrollment trends and financial stability 

(Centra, 1984; Kemerer, et al. 1982; Glenny, 1980). 

Significant changes in student enrollment trends by 

age-cohorts of college-age citizens, minority enrollment, 

drop-outs, and retention strategies, constitute major 

topical issues in higher education planning (Astin, 1975; 

Beal, & Noel, 1980; Murphy & Garrity, 1978). Strategic 

planning and management issues in higher education address 

such problems as drastic enrollment decline, budget cuts, 
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obsolescence in teaching equipment and learning facilities, 

decaying infrastructures, faculty attrition, and early 

retirement, and the prospect of returning institutional 

governance back to presidents, deans, department chairs, 

and faculty. 

Questions of public finance, investments and marketing 

strategies for enrollment, and competitive status of an 

institution to initiate new programs are matters dealt with 

during external environmental scanning (Thomas, 1980). 

Environmental assessment enables an institution to survey 

its potential and handicaps to determine if the institution 

is capable of taking advantage of its strengths. Gilmore 

and Lozier (1987) described the benefits of external 

scanning as that of identifying statistical information for 

establishing an institution's mission, goals, and 

objectives, and the relationship between needs and 

available resources. Environmental scanning provided the 

relevant and necessary information for strategic planning. 

Thomas (1980) presented graphic and detailed findings of 

some nine major organizations that utilized techniques of 

environmental scanning for effective planning, and 

presented likely examples for the purposes and processes of 

effective .environmental scanning. 

Strategic planning and management in higher education 

generally stressed the relationships among diverse 

socioeconomic factors inherent in an organization's 

mission, environmental changes, value systems, and synergy 
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of administrative decisions during times of uncertainties 

(David, 1986; Shirley, Peters, & El-Ansary, 1981). That 

universities should plan is a proposition that has been 

widely accepted. Why universities should plan and the 

nature, scope, contents, and level of higher education 

problems differ among institutions; therefore, the level 

and scope, characteristics, and scheduling of strategic 

planning should reflect an array of activities that 

constitute the elements of environmental turbulence. 

Some institutions had demonstrated strong aptitudes 

toward the use of strategic planning, and some had accepted 

various forms or units of it for planning in separate 

schools and departments. Sibley's 1986 comprehensive 

analysis of academic strategic planning listed the 

following five principal themes: 

1. Higher education institutions have long d-eveloped 

the needs for diverse programs and resource competition. 

2. They have discovered the necessity to scan the 

environment for useful planning and management information. 

3. They understand the need for elaborate 

introspection of their management performance and resources. 

4. They understand the inevitable needs to pursue 

objectives that lead to academic quality, innovative 

programs, and program enrichment. 

5. They strive to reform and modify their 

organizational structure, professional obligations, and 

upgrade their management profile. 
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Lelong and Hinman (1982) highlighted ubiquitous and 

mundane problems in managing institutions, notably a lack 

of adequate and relevant vital statistics that weakened the 

accuracy and reliability of projections. Lelong and Hinman 

(1982) as well as Shirley (1983) further observed that lack 

of in-depth research into strategic planning activities and 

their outcome could jeopardize the level of accuracy and 

effectiveness in predicting of the results of management 

decisions. Hearn (1988) postulated that strategic success 

entailed developing and keeping life program varieties, 

providing market readiness and willingness to eliminate 

less productive programs is enforced with cautious 

intelligence (Hearn, 1988). Schmidtlein and Milton 

(1988-89) outlined obstacles to successful planning in 

colleges and universities into the following categories: 

competition for limited funds; too vastly or too skeletal 

an academic program; inadequate capital operating funds; 

and social and economic context of institutional activities 

are unstable and difficult to predict. 

Holdaway and Meekison (1990) criticized what they 

called: 

Inconsistency and uneven commitment in higher education 
planning [and noted that] in the absence of a 
continuous planning process and adequate capacity for 
institutional research and analysis, universities do 
not usually plan until events require it. And by then 
it is too late. In consequence, universities plan more 
to manage crisis than to avoid crisis. (p. 105). 
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In respect to the lack of bold initiatives by higher 

education administrators, Keller (1983) wrote that they 

failed to make innovative and radical management decisions, 

hated to make decisions, but loved to explore processes and 

methodology. He also stated that deans, legislators, 

financial officers, and presidents often made decisions 

randomly and that professors had trouble looking ahead. 

Hearn (1989) posited that higher education planning was 

sometimes hampered by insufficient funding because the 

actual financial workings of universities received relaxed 

attention. Similarly, Lang (1989) observed what he 

considered the greatest difficulty confronting planning, 

linking plans and budgets. He added that planning fails 

because of "lack of clarity and precision in measuring 

goals and objectives, overreliance of personal 

inclinations, turnover of senior administrators, incomplete 

analyses, poor diagnoses, insufficient capability to 

conduct institutional research, an separation of planners 

from the decision making process" (Lang, 1989, pp. 2-3). 

Many writers in the field of strategic planning varied 

greatly in terms of their level of abstraction, substance, 

and generality, but most shared prevalent view, opinions, 

and thoughts on the subject of strategic planning. The 

vagueness and confusion could be attributed to the 

philosophies of the different schools of thought, the 

profit corporate organizations and the nonprofit academic 
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institutions. Based on the range of issues, scope, 

content, analytical procedures, strategic planning and 

management: 

1. Involves the development of objectives and the 

linking of these objectives with the resources which will 

be employed to attain them. Because these objectives and 

resources deployment will have impact in the future, 

strategic planning is inherently future oriented. 

•Strategic planning, therefore, deals primarily with the 

contrivance of organizational efforts directed to the 

development of organizational purpose, direction, and 

future generation of products and objectives of the 

organization to be accomplished" (King and Cleveland, 1987, 

pp. 5-6) 

2. Attempts to develop a greater sensitivity to the 

changing external world and assist the organization to 

thrive by capitalizing on existing strengths (Cyert, 1983). 

3. Develops and maintains a strategic fit between the 

organization and its changing environment (Kotler & Murphy, 

1981). 

4. Gets key administrators to think innovatively and 

acting strategically, with a future in mind. Modern 

strategic planning recognizes that organizations are shaped 

by outside forces at least as much as by internal ones. In 

particular, it represents an effort to "make this year's 
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decisions more intelligent by looking toward the probable 

future in coupling the decisions to an overall 

institutional strategy" (Keller, 1983, p. 140). 

5. Is a continuous process of making present 

entrepreneurial (risk-taking) decisions systematically and 

with the greatest knowledge of their futurity; organizing 

systematically the efforts needed to carry out those 

decisions against the expectations through organized, 

systematic feedback (Drucker, 1973). 

6. Comprises the process of setting common purposes, 

goals, and objectives for the enterprise, breaking them up 

into specific plans and policies for the operating level, 

and securing the necessary resources to put the plans into 

action. It generates the specific actions required to 

carry out a given strategy (Rowe, Mason, & Dickel, 1982). 

7. Long-range planning is characterized as inside-out 

planning. The elements of science dominate this form of 

planning. Strategic planning is characterized as 

outside-in planning. It acknowledges elements of the 

arts. Business strategic planning emphasizes winning; 

academic strategic planning should emphasize worthwhile 

states of existence and acceptable modes of behavior for a 

knowledge-based association of people (Cope, 1979). 

Keller (1983) observed that several higher education 

institutions would like to alienate themselves from radical 
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planning maneuverings, innovative management ideas, and 

rigorous procedures to modify existing conservative 

idealism in planning. Keller also warned that the idea of 

planning in higher education was anathema to some 

administrators. In order to erase doubts, misconceptions, 

and biases in the minds of academic administrators, Keller 

succinctly outlined the characteristic features which are 

not associated with strategic planning, such as: 

1. It is not the production of a blueprint. The idea 

is not to produce a copious document but rather a desire to 

motivate strategists so that they can think innovatively 

and act strategically, with the future in mind. 

2. It is not a set of platitudes. The establishing 

of goals and objectives, mission statement, and the 

formulation of simply stated operational aims is the 

fundamental importance of strategic planning. 

3. It is not the personal vision of the president or 

board of trustees. Strategic planning emphasizes 

participatory management, collective idealism, and 

collegiality. An academic strategy will of necessity 

include a measure of the president's own vision, sometimes 

a huge measure, but never to the exclusion of considera-

tions of other realities. 

4. It is not a collection of departmental plans, 

compiled and edited. Strategic planning establishes an 

institution's overall objectives and subobjectives within 
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the individual schools and departments, but subobjectives 

should reflect the content, philosophy, and directions of 

the institution's mission. "A university is something more 

than the aggregate of its parts. A strategic plan is 

something more than a list of individual wants and 

aspirations" (Keller, 1983, p. 141). 

5. Strategic decision making is not done by planners. 

"In strategic planning, the planner does not plan. He or 

she prompts and helps the line officers to plan with 

statistics, forecasts, institutional data, the best reports 

by outsiders and on competitors, and visits to campus by 

other strategists, scholars, or consultants" (Keller, 1983, 

p. 141). It is the responsibility of the president and his 

or her provost to initiate planning, and then involve other 

institutional officials: chairman of the board, financial 

vice-president, deans, and department heads. 

6. It is not a substitution of numbers for important 

intangibles. "Data are used. Computers are employed. 

Financial forecasts are made. Models may be tried. But 

these are used to sharpen judgments, analyses, and 

decisions, not to substitute for them" (Keller, 1983, p. 

141). The idea behind quantifying planning is to add 

graphics and mathematical reasoning to a profound theory. 

7. It is not a form of surrender to market conditions 

and trends. Instituting strategic planning does not entail 

the suspension of other campus activities. Planning is 
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only one of the major program activities of the university 

and should become displaced by other agendas. 

8. Strategic planning is not something done on an 

annual retreat. Strategic planning is dynamic and 

open-ended, and uses well blended feedback information from 

various participating sources, and external environmental 

scanning. The planning schedule should be broad enough to 

cover the entire length of time required to accomplish the 

desired objectives. 

9. It is not a way of eliminating risks. "If 

anything, strategic planning increases risk taking. It 

fosters an entrepreneurial spirit, a readiness to start new 

ventures. It encourages boldness in exploiting 

opportunities and aggressiveness in the face of threats." 

(Keller, 1983, p. 142) To minimize management risks and 

maximize planning benefits, higher education institutions 

should have simple, clear, attainable and measurable 

objectives. 

10. It is not an attempt to read tea leaves or outwit 

the future. "Of course, the future is unpredictable. But, 

it is not a random walk. There are likelihoods, built-in 

dynamics, national character, and a few near certainties. 

Strategic planning provides the mechanism for monitoring 

current development and the capability to predict, 

forecast, or envision the future with high accuracy. It is 

an effort to make this year's decisions more intelligent by 
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looking toward the probable future and coupling the 

decisions to an overall institutional strategy" (Keller, 

1983, p. 142) 

Steiner (1979) critically analyzed the negative 

perceptions of what characterizes strategic planning. His 

analysis, paralleling that of Keller (1983), included: 

1. Strategic planning does not attempt to make future 

decisions. "Decisions can be made only in the present" (p. 

15). 

2. "Strategic planning is not forecasting the product 

of planners from the decision making process" (Lang, 1988, 

pp. 2-3). 

Many writers in the field of strategic planning varied 

in terms of the level of abstraction, substance, and 

generality, but most had a broad consensus of opinions, 

views, and thoughts on the subjects of strategic planning. 

The vagueness and confusion in definition could be 

attributed to the varying opinions and perceptions, and be 

anchored to the different schools of thought, as in 

corporate organizations and nonprofit institutions such as 

higher education. 

Steiner (1979) agreed with many of his contemporaries 

that strategic planning should be described from several 

points of view: 
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1. Strategic planning looks at the chain of cause and 

effect consequences over the time of an actual or intended 

decision; it looks at the alternative courses of action 

that are open in the future, and when choices are made 

among the alternatives they become the basis for making 

current decisions. 

2. Strategic planning is a process that begins with 

the setting of organizational aims, defines strategies and 

policies to achieve them, and develops detailed plans to 

make sure that strategies are implemented so as to achieve 

the ends sought; sales, and then determining what should be 

done to assure the fulfillment of the forecasts with 

respect to such things as material purchases, facilities, 

manpower, and so on. It goes beyond present forecasts of 

current products and markets. 

3. Strategic planning is not an attempt to blueprint 

the future. "It is not the development of a set of plans 

that are cast in bronze to be used day after day without 

change into the far distant future (Steiner, 1979, p. 16). 

It must be a flexible, dynamic, and open-ended system to 

allow periodic revision, system interaction, and 

information management. 

4. Strategic planning is not necessarily the 

preparation of massive, detailed, and interrelated sets of 

plans. An institution defines its principle goals and 

objectives; its constituent schools and departments develop 
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their separate goals and objectives relative to the 

institution's mandate. 

5. Strategic planning is not an effort to replace 

managerial intuition and judgment. It provides guidelines 

and direction for management decisions and complements 

management wisdom. 

6. Strategic planning is not a simple aggregation of 

functional plans or an extrapolation of currents. It 

provides management the mechanism to manipulate political 

decisions and prevail during budgeting. "It is truly a 

system approach to maneuvering an enterprise over time 

through the uncertain waters of its changing environment to 

achieve prescribed aims" (Steiner, 1979, p. 16). 

Harris (1987) compiled the list of strategic planning 

characteristics most frequently referenced by prominent 

authors in the literature of strategic planning. The list 

forms the basis of the characteristic analyses by 

cross-validation, using expert judgment. There is no 

consistency in the process of strategic planning, because 

the authors come from different backgrounds and represent 

different schools of thought. Several models are in use 

and vary according to institutional needs, level of 

planning, wealth and relevance of information available, 

and, in particular, the institutional mission statement and 

objectives. 
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Lorange (1979) contended that the formality of the 

planning process varied from one organization to another, 

adding that no universal, off-the-shelf planning system 

existed, for the simple and obvious reason that 

organizations differed in size, diversity of operations, 

the way they were organized, manager's style, and 

philosophy. Steiner (1979), Schendel and Hofer (1979), 

Baldridge and Okimi (1982), and Buhler-Miko (1986) have 

provided higher education with a rational and more 

comprehensive model, exhibiting seven phases or stages in 

the its developmental cycle. 

1. The search phase represents the early planning 

stage for external environmental scanning or assessment. 

This is the data or information gathering activity that may 

adversely impact administrative decisions on the content, 

level of performance, and overall quality of institutional 

academic programs. The existence and magnitude of 

economic, social, cultural, demographic, geographical, 

political-legal, technological, and competitive changes 

generate the need for effective external auditing. The 

internal assessment consists of efforts to determine the 

dimensions of institutional weaknesses, strengths, and 

resources. 

2. The forecasting phase refers to an institution's 

attempt to decide its future cpurse of action. An 

institution's strategy must be to forecast its future goals 



5 8 

and objectives by using the information, external and 

internal, which may affect the performance and outcome of 

management decisions in the future. The institution must 

be able to react and adapt to unforeseen or unpredictable 

environmental conditions that it is unable to predict. 

3. The strategic decision making phase constitutes 

events that significantly affect what the institution does 

and how it does it. An institution's basic missions, 

fundamental goals, and objectives are established during 

this phase. 

4. The tactical phase refers to efforts by an 

institution to formulate techniques, skills, and discipline 

required to"enable it to accomplish its desired 

objectives. The answers to such questions as with what, 

how, and when during management decisions refer to 

activities during this stage. 

5. The resource allocation phase refers to the stage 

of the cycle in which an institution decides the scope, 

size, and outcome of its principal programs and support 

programs, according to its specified activities within the 

parameter of its objectives. As the program objectives and 

associated activities are established, estimates of program 

costs are determined based on certain preliminary 

guidelines. 
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6. The implementation phase refers to the "action 

stage" of the process, which sometimes entails the 

mobilization of an institution's resources (money and 

skilled manpower). Depending on the institution's 

management policies, the implementation phase may include 

some stages already discussed above, such as establishing 

goals and policies. Operationalization of the plan takes 

place, and attempts are made to expedite the planning 

process. 

7. The evaluation phase provides the forum for the 

institution to review its internal and external factors 

that represent the bases for its operating strategies. 

Key questions to ask include: (a) Are there changes in 

the status quo of the institution's strengths and 

weaknesses? and (b) Are external opportunities and threats 

still the same? Answers to these probing questions are 

pertinent if the institution must measure its performance. 

The evaluation stage is critical for decision making 

because planned versus actual progress can be determined. 

Characteristics of Strategic Planning 

A major problem that still plagues the field of social 

sciences is the inability to standardize concepts, 

definitions, and analytical procedures. Confusion and 

dilemma continue to pervade the planning discipline, as 

various scholars of strategic planning continue to modify 
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the concepts, definitions, and characteristics. These 

discrepancies have far-reaching consequences; however, some 

leading scholars and authors in the field provide more 

comprehensive analytical characteristics of the concepts 

involved. Common characteristics, as evident in the works 

of some prominent authors include: 

1. "Strategic planning is a line-management function. 

The implication of this assertion is that the system should 

be designed by those managers within the organization who 

use it" (Steiss, 1985, p. 73). 

2. An effective strategic planning system must help 

managers make important decisions: "Line managers are not 

interested in plans; they make decisions. If the planning 

system helps their decision-making process, they will 

devote vast amounts of time to it" (Lorange, 1979, p. xii). 

3. "Effective strategic planning involves a process by 

which line managers work together in resolving strategic 

issues" (Weiss, 1985, p. 73). 

4. Strategic planning systems are unique to each 

organization, and the models are not expected to be the 

same. Institutional goals, objectives, and expectations 

are different (Keller, 1983, p. 165). 

5. An effective strategic planning system changes 

continually (dynamic). The corporate situation is always 

changing as a result of changes in the external environment 

as well as shifts in organizational structure and power 

(Lorange, 1977). 
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6. "Strategic planning acts as the catalyst for 

changing organizational decisions, policies, and mode of 

operation; involves high management risks in the event of a 

major catastrophe or failure; may be highly beneficial and 

productive if successfully implemented; is a rigorous 

management process which usually demands a lot of money, 

time, effort, and personal sacrifice; requires a great deal 

of sophistication in management skill and zeal, equipment, 

and method; addresses several hypothetical issues and 

requires answering a series of questions pertinent to 

planning objectives; and usually necessitates the formation 

of a task force to study the problems at stake and 

determine probable causes of action" (McConkey, 1981, p. 

24). 

7. A strategic planning concept provides an objective 

* 

basis for resource allocation and internal conflict 

reduction, that usually commence during management 

decisions (David, 1986). 

8. It is an approach to decision making that does not 

guarantee an effective management system (David, 1986). 

9. It is an approach to great discipline in an 

enterprise, but its misuse can be disastrous to the 

enterprise (David, 1986). 

10. It provides an opportunity and forum for 

organizational employees and managers to interact more 

meaningfully and productively (David, 1986). 
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11. Objectives are generally long-term in nature and 

goals are short-range milestones (1 year or less) or 

benchmarks that organizations must accomplish in order for 

longer-term objectives to be reached. "Goals should be 

measurable, quantitative, challenging, realistic, 

consistent, and prioritized. They should be established at 

the corporate, divisional, and operational levels in a 

large organization" (David, 1986, p. 12). 

12. Strategic planning is not a panacea, and not an 

answer to every management problem. It provides the 

guidelines and direction to solving management problems. 

13. It is proactive rather than reactive. It provides 

the mechanism for sensing environmental changes and 

preempts management actions in times of crisis, rather than 

waiting for circumstances or events to torpedo stable 

organizational policy programs. 

14. It emphasizes the importance and place of 

computer-support systems in the collection, storage, 

analyses, and retrieval of information in decision-making 

situations. 

15. Strategic planning is a major component of 

strategic management. It differs from strategic 

management, in particular, with the implementation, 

evaluation, and control modes. 
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This list is not exhaustive of the descriptive concepts 

used in the literature of strategic planning, but it does 

represent a cross-section of the characteristics considered 

germane by authors of most textbooks, journals, and 

magazines articles. 

Adaptation of Strategic 

Planning in Higher Education 

It is obvious that no planning is complete and 

effective without proper implementation; however, a good 

plan is one that finds maximum utility in troubled 

institutions, or in those working to improve their 

performance. Successful strategy formulation does not 

necessarily produce successful strategy implementation. 

Strategy formulation and implementation activities are 

fundamentally different in many respects. The formulation 

state is dominated by intellectual rhetoric; whereas, the 

implementation stage is more operational in form. 

Ansoff (1984), Steiner (1979), and David (1986) 

reiterated the importance of strategic planning and the 

need to establish a sound foundation for its implementation 

and adaptation by higher education institutions. According 

to Ansoff, "planning establishes purpose, guidelines, 

strategies and constraints for the firm. Implementation is 

the process of causing the firm to behave in accordance 

with the purposes, guidelines, and strategies. Control 
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evaluates the organization's performance and determines the 

needed adjustments in planning an implementation" (Ansoff, 

1984, p. 260). Steiner contended that successful 

implementation necessitates the aggregation of managerial 

activities including such matters as motivation, 

compensation, management appraisal, and control process. 

David (1986) posited that strategy implementation varies 

considerably according to the size and structure of an 

organization, and observed that implementation may 

orchestrate such actions as "altering territories, adding 

or reducing departments, closing facilities, hiring new 

employees, changing an organization's strategy for 

processing, developing financial budgets, developing new 

employee benefits, establishing cost control procedures, 

changing advertising strategies, building new facilities, 

training new employees, and transferring managers within 

divisions" (p. 245). 

Adequate plan formulation and successful implementation 

often lead to better results, and could be a useful 

indicator of institutional preparedness, planning skills, 

discipline, commitment, and proper judgment. Initiated at 

the executive level by the university or college president 

and faculty, and involving personnel of all caliber within 

a hierarchy matrix—from the president's office to the 

departmental level—the strategic plan is regarded as the 

practical approach to decision making. 
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Good orientation/ training seminars, and workshops 

should serve as the motivating factors to officials 

designated to participate in the strategic planning 

process. Such activities should focus on different ways of 

getting committees set up for specific tasks. Anthony 

(1985) suggested how best to use various forms of task 

forces to facilitate the adaptation process. The ideal 

committee members should be drawn from the rank of 

top-level executives, some key staff persons, and a few 

managers. Anthony recommended limiting the size of the 

committee to between 10 and 20 individuals, chosen and 

operating according to the following criteria: 

1. Interest and expertise in strategic planning. 

2. Simple, clear, and meaningful mission statement, 

goals and objectives. 

3. Retain full confidence in the institution's 

management. 

4. Authority and the right to exercise such authority 

is vital for planning purposes. Seminars, workshops, and 

regular meetings or conferences should be used to promote 

the adaptation and implementation process. Anthony 

contended that communication media can be disseminated and 

more exchange of ideas and strategies can take place. 

Kemerer, Baldridge, and Green (1982) raised some 

concern about disillusionment among participants—so 

discouraging, demoralizing, and debilitating that the 
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success of the entire plan could be jeopardized. The 

bizarre nature of sterile debates about the costs of 

planning, resource waste, and the unpredictable nature of 

its outcome is that: 

The process is so lengthy and complicated that planning 
loses its meaning; the process becomes more important 
than the results; and the plan does not make any sense 
to those who are actually doing the work because it is 
rarely linked to daily operations and to the budget. 
(Kemerer, Baldridge, & Green, 1982, p. 117) 

These are some of the devastating remarks often made by 

disgruntled, disillusioned, conservatives who remain 

pessimistic about the merits of this modern, innovative, 

and radical approach to management. The adaptation process 

should provide the forum for management decisions about 

resource allocation, and about effective and efficient 

deployment of an institution's human and material resources 

to achieve useful purposes and promote growth. 

Uhl (1983) acknowledged the importance of budgeting as 

a mechanism for implementing a strategic plan, but stressed 

that such budgeting exercise must be capable of influencing 

management decisions regarding how, where, and when the 

plan would be implemented. Once implemented, the strategic 

planning process becomes cyclical and dynamic, continuously 

monitoring for any changes in environmental trends that 

might require some modification of goal, objectives, and 

policy procedures. 

Steiner (1979) examined various forms of planning 

pitfalls and indicated that fifty such pitfalls are 
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responsible for organizational failures or malfunctioning. 

The pitfalls are classified into four categories: (a) 

pitfalls in getting started, (b) pitfalls related to a 

misunderstanding of the nature of strategic planning, (c) 

pitfalls in doing strategic planning, and (d) pitfalls in 

using strategic plans. 

Keller (1983) conducted case studies of some selected 

higher education institutions with varying levels of 

management problems, quality of academic programs, 

enrollment status, resource standing, institutional 

governance and stability, and general institutional 

life-style. Keller perceived strategic planning as the 

cornerstone for higher education modernization, bringing 

along innovative changes in management technology. He 

recommended the new planning technique to higher education 

institutions with the confidence that it might lead them to 

success rather than catastrophe. Generally, higher 

education is slow in adapting to changes because of its 

long-standing traditions and value systems, and its inert 

tendencies toward sweeping changes in the social, economic, 

political, and technological movement of the late twentieth 

century. Higher education needs to reevaluate its basic 

missions and decision strategies, and must act intelli-

gently, precisely, and promptly. 

The literature of strategic planning holds strong views 

and is optimistic about its derived benefits to both profit 
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and nonprofit organizations. However, some of its scholars 

have reservations regarding its exaggerated benefits. 

Kotler and Murphy (1981) noted that the fundamental outcome 

of strategic planning to higher education management was 

its modified approach to systematic long-range planning and 

market-oriented strategies. 

Keller (1983) recommended more research and analysis in 

order to determine with utmost certainty, and more 

accurately than present literature provides, the claims of 

the proposition that strategic planning is the most 

innovative, erudite, and foresighted management technique 

for solving the problems of discontinuity or environmental 

turbulence. 

Morrison, Renfro, and Boucher (1984) discussed the 

feasibility of using forecasting techniques or combining 

elements of insightful scenario development in strategic 

planning to generate positive results. Strategic planning 

deals with present historical trends and, through 

environmental scanning for internal and external forces 

that affect management decisions, provides guidance and 

direction for future actions. Higher education 

institutions operating interdependently and harmoniously 

with each other would learn more about some of the 

associated problems and how to prevent encumbrances. 
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Steiner (1971) stressed the importance of the time 

factor and top-management support as crucial for the 

success of strategic planning, adding that a higher 

probability of successful adaptation depends on the 

willingness and desire of high level officials to make 

strategic decisions. Successful strategic planning 

depended on several environmental factors that affect the 

decision making process of the institution. How adequately 

organized and well informed the institution is concerning 

the adaptation of strategic planning may well reflect the 

enthusiastic cooperation and harmony between executives, 

faculty, and student organizations. 

Summary 

The review of literature examined the fundamental 

reasons behind the current need for strategic planning in 

higher education institutions. The chapter explored the 

literature on strategic planning as applicable to different 

planning environments, such as corporations and 

governmental agencies. The review of relevant literature 

focused on historical antecedents to developing strategic 

planning in higher education. Planning is not new in 

higher education, but traditional methods of planning 

relied on the myopic perceptions of campus leadership 

coupled with the conservative practices inherent in 

traditional management. 
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Institutional reliance on long-range planning 

techniques as the foremost model for forecasting trends was 

derailed in the 1960s and 1970s when extrapolating future 

trends based on internal events yielded inaccurate 

predictions. Long-range planning techniques may be vital 

in predicting future growth under circumstances of growth 

euphoria. However, contemporary planners have observed 

drastic changes in the external environment of 

organizational management—changes that have rendered 

long-range techniques obsolete, incompetent, and unreliable. 

Higher education institutions have been plagued by the 

continuing problems of declining enrollment, drastic cuts 

in funds, high inflation, faculty attrition, changes in 

hiring practices and tenure tracks, and bankruptcies. The 

business world has practiced strategic planning and other 

planning techniques more than have academic institutions 

and with more proven records of successes than failures. 

As uncertainties confronted higher education in the 1970s 

and 1980s, the administrators shifted their interest and 

attention from the traditional, conservative, and rigid 

planning to a more versatile, dynamic, and innovative 

system of planning, by adapting to strategic planning 

(Kemerer, ]3aldridge, and Green, 1982). 

In trying to convey more meaning and provide more 

graphic illustration of the basic differences between 

strategic planning and the conventional planning systems, 
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this study has consider the analogy by Kemerer, Baldridge, 

and Green (1982): The activity areas of planning include: 

(a) who plans; (b) time horizon or orientations; (c) system 

perspective; (d) decision data; (e) decision process; and 

(f) outcome. By strictly following the order of the 

planning features, the characteristic comparisons of the 

two planning models are discernible. 

Strategic planning deals within an "organization's 

destiny and market; top-level officials; open system; both 

quantitative and qualitative; complex art form; and stream 

of critical decisions, [while conventional planning 

involves a] wider range of issues, nonroutine and routine; 

planning office; long-range, internal, organizational, 

closed system; quantitative, exact science; and plan, 

blue-print" (Kemerer, Baldridge, & Green, 1982, p. 127). 

From the ongoing discussion, it becomes clear why 

higher education should apply strategic planning: because 

of its flexibility, versatility, innovativeness, and wider 

range of participation. Conventional planning is 

insensitive to environmental changes that affect higher 

education management. Even so, many academic institutions 

are reluctant to adopt the unique approach that demands a 

continuous pattern of surveillance for events that can 

debilitate management policies. Many higher education 

plans are still of the traditional master plan, or 

blueprint design, which hardly undergo any reviews and 
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revisions, but remain as the embodiment of repetitive goals 

and objectives of previous years. Merson and Quails (1980) 

observed that traditionally, colleges and universities have 

planning efforts that focused too much on doing things 

right and too little on doing the right things. Merson 

and Quails further noted that traditional planning methods 

inherited six weaknesses which inhibit institutions from 

maximizing the benefits of planning: (a) excessive, 

complex, analytical, and administrative requirements; (b) 

internal focus, rather than a market orientation; (c) lack 

of attention to improving communications and building 

commitments; (d) infrequent review and revision, and hence 

too much time consumed and cumbersome at each occurrence; 

(e) absence of a clear linkage between planning and 

budgeting; and (f) failure to provide for regularly 

reporting and evaluating results obtained. 

These prevailing problems in traditional planning may 

become less conspicuous, or even nonexistent, with adequate 

and proper implementation procedures and adaptation of 

strategic planning. The planning process model varies from 

one institution to another according to prerogatives. 

Faculty development in strategic planning is also important 

to improve institutions (Jones & Daniel, 1990). This 

dissertation project will provide some guidelines of how 

Arkansas public and private senior colleges and 

universities can adapt to strategic planning. 



CHAPTER 3 

PROCEDURES OF THE STUDY 

The methods and procedures designed to gather data for 

statistical analysis were examined and analyzed. The data 

gathered represented the opinions, views, and perceptions 

of the institutional respondents who answered the 

questionnaires. Copies of the survey instruments were 

mailed to the chief executive officers (CEOs) to be 

completed and returned. Statistical analyses of the 

generated data was performed to produce reliable and valid 

interpretable results. 

The material was divided into five subsections: (a) 

validation of strategic planning characteristics; (b) 

development of five instruments; (c) description of the 

population; (d) data collection techniques, and (e) 

treatment of the data. 

Validation of Characteristics 

According to the review of relevant literature, 

experts in the field of strategic planning had different 

opinions and perceptions about its concepts and 

characteristics. Fifty characteristics of the strategic 

73 
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planning process were discernible from the aggregate 

literature sources (Harris, 1987). Harris identified the 

fifty characteristics, cross-referenced by grid 

methodology to ensure conformity with the experts' 

profile. The fifty characteristics were further regrouped 

to form a set of forty-five. This later set of forty-five 

characteristics was used to construct Questionnaire 1, 

designed to validate the theoretical construct. Twenty 

expert theorists were randomly selected from the original 

list of ninety-seven using a congruency grid method 

(Harris, 1987). The rationale for inviting the set of 

twenty experts was for them to employ expert opinions or 

views as guidelines in determining the correlation of 

characteristics among the other authors. According to 

Harris's study, seventeen experts participated in the 

validation exercise. Fifteen experts participated in this 

particular study. The research questions for the 

construction of Questionnaire 4 and Questionnaire 5 (see 

Appendix C) were formulated by using the resource contents 

of the validated set. 

Survey Instrument 

The survey instruments used for this study were first 

used in a similar study by Harris (1987). The survey 

instruments consisted of the questionnaire Harris used to 

collect the necessary statistical data for the analysis. 
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In addition to Harris's study, past research projects by 

Afifi (1984), Duvall (1973), Inchassi (1984), Lee & Bowen 

(1975), Oppenheim (1966), Paul (1986), Plourde (1976), 

Steiner (1969, 1979), and Vockell (1983) had used peculiar 

survey instruments that had failed to satisfy the 

necessary and sufficient conditions of this research 

project. 

Development of Instrument Validity 

Expert judgement from a jury panel of four judges was 

used to construct the content validity of the instrument. 

Content validity postulates that the degree to which the 

sample of test items represents the content the test was 

designed to measure can be determined by a process of the 

weighted aggregate opinion of competent and professional 

experts. Authors proposing the use of expert judgement as 

to content validity were Ary, Jacob, and Razvich (1972); 

Johnson (1977); Lee and Bowen (1975); and Oppenheim 

(1966). The following passage from Sax's 1979 text, cited 

in Harris's study, authenticates the use of content 

validity: 

Ordinarily, to determine the content validity of a 
test the researcher will ask a group of individuals to 
examine each item on the test to see if the items meet 
a predetermined set of criteria or objectives. To the 
extent that each item is judged to elicit responses 
relevant to the established set of criteria, it may be 
said to have high content validity (pp. 220-221). 

In the Texas study conducted by Harris (1987), the 

CEOs of five Texas institutions of higher education were 
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requested to participate as a jury panel of experts. 

Questionnaires 2 and 3 were completed by the panel 

members, item by item--based on their expertise. The 

questionnaires were ratified or appraised according to 

their simplicity, clarity, and suitability for the 

intended study. Additional comments and recommendations 

regarding the structure and content of the questionnaires 

would be desirable and applicable, where necessary. 

Similar procedures were taken to justify the 

appropriateness and use of the instruments for the 

Arkansas study. A jury panel of four CEOs as formed and 

furnished instructions for judging the instruments' 

accuracy and appropriateness. The public and private 

groups of institutions were symmetrically represented by 

two CEOs selected at random to ensure equal representation 

(see Appendix C). Approval of three experts from the 

group was secured, and the jury member's comments and 

suggestions were used for evaluating the instruments and 

enhancing the analysis of the study. 

Instrumentation 

The survey instrument was designed to broadly 

encompass various concepts, philosophies, and practical 

fundamental attributes of strategic planning. The 

instruments designed for Harris's study, and recommended 
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for this research/ was retested for its validity and 

reliability with 15 of the 20 experts Harris had 

originally used. The authenticity of the instruments was 

established and kept intact through expert validation and 

jury rating. The preliminary stages of the study 

consisted of the following activities designed to enhance 

the development of the questionnaires: (a) Questionnaires 

1, 4, and 5 formed the basis for data collection relevant 

for the research objective of this study; (b) 

Questionnaire 1 was used for expert validation of the 

characteristics of strategic planning; (c) Questionnaires 

2 and 3 were used to generate content validation from a 

jury of CEO practitioners; (d) Questionnaire 4 was used to 

generate data in phase three, and applied as criteria for 

classifying institutions involved in strategic planning 

according to certain characteristics validated by the 

panel of experts.from the overall study population; and 

(e) Questionnaire 5 was used to generate useful data that 

could be employed to "validate characteristics from field 

practitioners and to provide answers for the three major 

research questions" (Harris, 1987, p. 51). 

Questionnaire 4 was a brief instrument composed of 

investigative questions about the characteristic content 

of strategic planning, and was designed to identify 

participating institution respondents' perceptions on this 
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subject. The question format requireo an affirmative or 

negative response set (Yes or No). 

Questionnaire 5 consisted of four sections devoted to 

major research questions. Sections I through III were 

designed in conformity to the logistics of Likert's 

scale. The Likert-type Scale contained a set of items, 

all of which were considered approximately equal in 

attitude or value loading. The subjects responded with 

varying degrees of intensity on a scale ranging between 

extremes such as: (a) agree-disagree, (b) like-dislike, or 

(c) accept-reject. The scores of the position responses 

for each of the separate scales were summed, or summed and 

averaged, to yield an individual's attitude to measure 

(Isaac & Michael, 1985; Bailey, 1983; Bailey, 1987). 

The response set consisted of characteristic values 

varying on the scale from: (a) highly disagree to no 

extent practiced; (b) disagree to some extent practiced; 

agree to practiced; and (c) highly agree to routinely 

practiced (Harris, 1987, p. 52). Demographic statistics 

from the respondents were compiled according to 

stipulations specified in Section 4. 

Section 1 consisted of a questionnaire used to 

generate relevant data for the first research question. 

Questions pertaining to the general perceptions and the 

relationship between institutional structure and program 

activities and strategic planning were succinctly 
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addressed. The assumption here was that the institution 

incorporated elements of strategic planning at some point 

in its development. 

Section 2 consisted of a questionnaire used to 

generate relevant data for the second research question. 

This section dealt more specifically with the methodology 

and components of the strategic planning process, 

including some underlying assumptions. 

Section 3 consisted of a questionnaire used to 

generate relevant data for the third research question. 

The questions addressed concerned the impact of the 

functions that reflect the assumptions about the resulting 

benefits. The application of strategic planning by senior 

colleges and universities in Arkansas was expected to vary 

according to each institution's organizational structure, 

program activities, and orientations. 

Section 4 consisted of a questionnaire used to 

generate demographic information about institutional type, 

respondent's current position, length of time the 

respondent has been practicing strategic planning, as well 

as the length of time the institution has been practicing 

it. A weakness of this instrument was that it did not 

provide information on controlling costs, or on how to use 

effective goals and limited resources in higher 

education—which is the essence of strategic planning. 
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Population of the Study 

The study population consisted of two groups of 

participants, the twenty experts selected from the 

original list of ninety-seven authors as well as the ten 

institutional CEOs in the senior colleges and universities 

of Arkansas' higher education systems. The total 

population of Arkansas' senior colleges and universities, 

both public and private, was twenty--with ten public and 

ten private entities. The twelve institutions of higher 

education that participated in the study consisted of six 

public universities and six private colleges. In 1989, 

the six public universities ranged in student population 

from 2,132 to 13,835. Of the six private colleges, all 

were church-related; in 1989, they ranged in student 

population from 183 to 3,154. The twenty institutions 

were contacted by correspondence and telephone calls 

requesting them to participate in the project. The CEOs 

of these institutions were mailed a copy of the 

instrument, a cover letter, and contacted by follow-up 

procedures. 

The original list of ninety-seven authors and the 

fifty characteristics were prepared for congruency, 

frequency, and prevalence of their concepts in strategic 

planning literature (Harris, 1987). The experts 

participating in Phase 1 of the project were chosen from 

four principal professional entities which included: 
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(a) higher education represented by one chairman of a 

college system, one university president, and nine 

university professors; (b) business represented by one 

president of a corporation and one professional planner; 

(c) health care represented by one vice-president of 

health care planning; and (d) consultation represented by 

one professional consultant for higher education planning. 

In 1990, the Arkansas Board of Higher Education 

published "Arkansas higher education plan: 1989-1994," 

which contained statistical information about state public 

colleges and universities. A directory list of both 

public and private senior colleges was furnished by the 

Arkansas Department of Higher Education. The total of 

twelve chief executive officers formed the target 

population of the study representing public and private 

senior colleges, universities, and multi-university 

systems. The twelve executive officers expressed great 

interest, enthusiasm, and desire to promote academic 

research and project intellectual awareness. 

A directory listing the institutions, senior public 

and private colleges and universities, participating in 

Phase 1, 3, and 4 are presented in Appendix C. Phase 1 

population consisted of strategic planning experts; Phase 

2 population consisted of the four member authority-jury 

panel; Phase 3 consisted of the study population of twenty 

senior institutions within the Arkansas higher education 



82 

system, and the Phase 4 population was from sample 

respondents in Phase 3. 

Data Collection Techniques 

In education and the social sciences, questionnaire 

surveys are the most widely used techniques for the 

purpose of collecting data relevant for any particular 

study. A good questionnaire should be: systematic, 

representative, objective, and quantifiable (Isaac & 

Michael, 1985). These characteristics were considered 

while designing the questionnaire surveys used in this 

study. The questionnaire for the different phases of the 

research are instrumental for collecting relevant and 

vital analytical data. According to Bailey (1987), 

questionnaire relevance should satisfy three conditions: 

(a) relevance of goals to the study; (b) relevance of 

questions to the goals of the study; and (c) relevance of 

the questions to the individual respondent. These 

conditions are satisfied in this study. 

A major problem in conducting a questionnaire survey 

is to get a sufficient percentage of responses to use as a 

basis for drawing general conclusions. Kerlinger (1973) 

observed that the "response rate of mailed questionnaires 

is generally low, and the rate of less than forty or fifty 

percent is common. High percentages are rare. At best, 

the researcher must be content with returns as low as 

fifty to sixty percent" (Kerlinger, 1973, p. 414). 
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Several attempts were made to motivate respondents' 

interest toward the project, and thus generate a higher 

return rate. Of the original total population of twenty 

senior colleges and university CEOs who were mailed the 

questionnaire, fourteen responded, six were 

nonrespondents, and three failed to complete the 

questionnaire. The CEOs of the institutions that failed 

to cooperate cited as reasons the lack of time due to 

other management activities and their institution's 

tradition of nonparticipation in public studies. Given 

the special circumstances of the study, dealing with 

college and university administrators who were preoccupied 

with enormous political, financial, academic, and public 

relations, the fifty to sixty percent return was 

tremendous. 

Procedures for Collecting Data 

Twenty chief executive officers were mailed copies of 

a questionnaire package consisting of four sections of 

questions. The complete questionnaire package forwarded 

to the CEOs included a cover letter, brief instructions on 

how to complete the questionnaires, and a self addressed 

stamped envelope. The questionniare focused on the level 

of strategic planning character- istics, based on a scaled 

response with a wide latitude of opinions ranging from (a) 

highly disagree, (b) disagree, (c) agree, to (d) highly 

agree. Highly agree represented the top score. Each item 
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contained the total of forty-five characteristics 

validated by the experts in Phase 1. The participants 

were allowed ample time to react to the questionnaire and 

to return the fully completed items on a voluntary basis. 

Treatment of the Data 

As soon as the various questionnaires were returned by 

participants for analysis, the data collected were 

categorically analyzed using the most appropriate 

empirical (statistical package) measures. In order to 

calculate the respective values, the data were entered 

into the Statistical Program for Social Studies (SPSS), 

the statistical computer software package at the 

University of North Texas. Two basic nonparametric 

statistical tests were recommended and conducted: (a) the 

Fisher Exact Probability Test, and (b) the chi-square test 

for independence using a 2 x 2 contingency table. To test 

for significance at the .05 probability level, binomial 

analysis was used after the Fisher Exact Probability 

Test. The two nonparametric tests were used to verify the 

strength of the relationships between the two groups of 

variables, public and private institutions, and the 

experts and chief executive officers. The data were coded 

and tabulated in order to facilitate the process of 

calculation and enhance the analytical procedure. Tables 
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showing the demographic data, test results, and item 

analysis were presented in the Appendices). 

Summary tables were used to present data from the 

experts in Questionnaire 1 (see Appendix C); data 

collected by Questionnaires 2 and 3 from the 

authority-jury panel (see Appendix C); and data generated 

by Questionnaires 4 and 5 from the chief executive 

officers. 

Following the tabulation of the responses, 

calculations for the test values were used to determine 

the differences or diversity between the two groups 

reflecting the level of the characteristics being 

practiced in Arkansas senior institutions. The Fisher 

Exact Probability Test with its follow-up procedure was 

performed to determine the significant relationship 

between public and private groups based on certain 

criteria of strategic planning characteristics. Similar 

tests were done to determine the degree of relationship 

between institutional chief executive officers of the two 

groups based on their years of learning experiences and 

the number of years in their present position. The 

primary objective of the statistical manipulations was to 

determine the extent or level of practice of the strategic 

planning characteristics, by utilizing data generated by 

the survey instrument. The analysis is expected to 
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produced useful analytical information for treating the 

three principal research questions addressed by this study. 

Data tabulation and analysis included those of the 

chief executive officers of all participating institutions 

combined, and the chief executive officers of senior 

public and private institutions respectively. Expert 

validation of data constituents of strategic planning 

characteristics were used to establish content validity. 

The analysis of the demographic data required the 

identification of the independent variables involved in 

calculation. These include the following: public and 

private institutions, personal data consisting of 

position, year in present position, number of years of 

learning experience, and the organization of the 

institutions for the practice of strategic planning. 

The Fisher Exact Probability Statistic was employed in 

computing the theoretical values of each given situation, 

according to the stated hypothesis at a predetermined 

level of significance. A decision of whether to reject or 

retain the null hypothesis of no relationship between two 

independent groups is made subject to the comparative 

values of the calculated and Table (critical) values. If 

the calculated value exceeded the critical value, at a 

known level of significance, (for this test .05 

probability level), and for a one-tail test, the null 

hypothesis is rejected in favor of the alternate 
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hypothesis. The computation is done for each 

questionnaire item in respect to variable responses. 

The use of the Fisher Exact Probability Test is 

recommended for statistical calculations that involve 

extremely small population samples, when the sample size 

of n = 6 or 7 and below. The assumption is that by using 

a different nonparametric statistic for tests involving 

small samples, the results of such analysis will be too 

conservative for generalization. Rather than relying on 

test results which are difficult to interpret, statistical 

analysis should be based on the power of the test and 

conclusions that can be drawn from the test. Because this 

study involved the hypotheses tests of two comparative 

independent variables (bivariate) based on a dichotomous 

criterion, the Fisher Exact Probability Test has been used 

to determine the exact probability and not an 

approximation (Blalock, 1979 & Roscoe, 1969). 

As a follow-up to the Fisher Exact Probability Test, 

the Binomial Probability Distribution (also called the 

discreet probability distribution) was used to 

authenticate the results of Fisher's calculations. The 

number of significant differences (if any) were counted 

(represented by R), sample size (n), probability of 

success (p = *C.05) at a predetermined level of 

significance. Combined probabilities of success and 

failure should sum up to unity, and at least three 

significant differences were applicable for the test. 
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The chi-square test was used to determine the strength 

of relationship between experts' and chief executive 

officers' profiles of strategic planning characteristics. 

The assumptions for the application of the chi-square test 

as the most appropriate test statistic were based on the 

following parameters: 

1. The sample size should be large enough to subdue 

erroneous conclusions that might occur owing to excessive 

approximations that often result from unusually small 

sample size, in particular, with cell frequencies less 

than six. 

2. The object should be to evaluate whether or not 

frequencies which have been empirically obtained differed 

significantly from those which would be expected when 

given two nominal-scale variables. 

3. There should be no differences, between the two 

groups, experts and chief executive officers (CEOs), in 

their profiles of strategic planning characteristics . 

4. The demonstration of any difference should begin 

at the significant level of .05, and at the degree of 

freedom of 1. 

The decision to accept or reject the null hypotheses 

of no difference would be based on the comparative status 

of value obtained by theoretical manipulations and the 

critical values. If conclusions are hard to draw 
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regarding the test results, it may be necessary to pool 

the separate chi-square tests into a single overall test 

provided that they are based on independently selected 

random samples (Blalock, 1979). The pooling method was 

used to make single chi-square test of the overall 

relationship between the two variables (experts and CEOs), 

and by controlling for the additional variables. It 

should be understood that such pooling operations would 

generate a difference in relationship between the two 

groups without adequate controls. The results of the 

tests using the Fisher Exact Probability Test and the 

chi-square test were displayed in analytical tables. 

Summary 

Procedures for data collection and data analysis have 

been presented and discussed. The data collection 

procedure involved the formulation of five questionnaires 

reflecting the characteristics of strategic planning and 

the extent, or level, of its practice in Arkansas higher 

education. The five questionnaires differed in scope and 

content and were designed for the purpose of gathering 

relevant data and responses. Questionnaire 1 was composed 

of forty-five items based on the general characteristics 

reviewed from the strategic planning literature. The 

survey instrument was accompanied by a transmittal letter, 



90 

questionnaire instructions, post-card requesting the 

finished research, and a self-addressed return envelope. 

These were were mailed to twenty experts who formed the 

core of judges whose perceptions, opinions, and views 

represented the predominant concepts of strategic 

planning. The theme of this first part of the total 

questionnaire correspondence was the validation of the 

theoretical concepts of the characteristics by indicating 

in the required spaces, either basically agree or 

basically disagree. 

Questionnaires 2 and 3 were constructed and mailed to 

a jury panel of expert practitioners whose duty was to 

validate the content of the items based on the 

characteristics using response criteria denoting yes or no 

for clarity and yes or no for appropriateness. 

Questionnaires 4 ana 5 were modified versions of 

Questionnaires 2 and 3 — f i v e items were revised or 

restructured. The content validity in this regard was 

measured through the use of an authority-jury panel. 

Questionnaire 4 contained in Phase 3 was used to 

identify those institutions practicing strategic 

planning. The same questionnaire was used to generate 

data based .on the characteristics of strategic planning 

using response criteria of answering either yes or no. 

The questionnaire was mailed to the twenty chief executive 

officers of Arkansas senior colleges and universities. 
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Questionnaire 5 was constructed to reflect a 

four-level response set on the Likert-type scale to 

represent the diversity of opinion (degrees of agreement) 

on the extent of practice of the characteristic content of 

strategic planning. Questionnaire 5 of Phase 4 was sent 

by correspondence to twelve chief executive officers 

chosen from the respondent group in Phase 3. The response 

set of criteria used to evaluate the extent of practice of 

strategic planning characteristics indicated a range of 

four options on a Likert-type scale: (a) highly disagree, 

(b) disagree, (c) agree, and (d) highly agree, where 

option (d) scored the highest on the scale. Fourteen 

questionnaires were completed and mailed back; those 

questionnaires were sorted and coded identical to numbers 

assigned to the public and independent groups for 

empirical data analysis. 

An empirical analysis involving the use of the Fisher 

Exact Probability Test and chi-square test, both powerful 

nonparametric tests, was performed. Due to its relatively 

small sample size, the use of other nonparametric tests 

such as the t-test, F-test or Mann-Whitney-U test were not 

applicable to this study. The Fisher Exact Probability 

Test is recommended for tests involving the application of 

such an unusually small sample size; it measures exact 

rather than approximate test results and is a powerful 

test for statistic analysis. 



CHAPTER 4 

ANALYSIS OF THE DATA 

Statistical analysis of relevant data collected by the 

use of survey questionnaires included the data contained in 

the completed and returned questionnaires from the group of 

selected experts and from the institutional chief executive 

officers (CEO) of Arkansas senior colleges and 

universities. Data were collection and analyzed in three 

phases: 

1. Data were gathered from experts reflecting the 

characteristics of strategic planning. Seventy-five 

percent of the twenty experts surveyed participated (n = 15 

out of N = 20). 

2. Data elicited by the survey instrument were 

validation by the authority-jury panel. 

3. Data consisted of responses from the CEOs of 

Arkansas senior colleges and universities. 

Table 1 illustrates the total population involved in 

the study. Ten public and ten .private senior colleges and 

universities made up the Arkansas higher education system. 

Five experts were asked to participate in the jury-panel, 

four of whom agreed. 

92 
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Table 1 

Respondents and Participants Involved in the Study 

Expert Jury Institutions 
Public Private 

Total Percent 
age 

Estimated 20 4 10 10 44 100.0 

Responding 

Phase 1 15 - 7 7 29 77.5 

Phase 2 - 4 - - 4 100.0 

Phase 3 - - 6 6 60.0 

Phase 4 - - 6 6 12 100.0 

Participants 15 4 6 6 31 70.5 

Institutions — — 6 6 12 60.0 

A combined population of twenty senior institutions, 

ten public and ten private or independent, were involved in 

the study. Sixty percent of the total population within 

the hierarchy of senior higher education institutions in 

Arkansas participated in the study. The data thus 

collected were used in the description and critical 

analysis of the level, or extent, of strategic planning in 

practice by the different institutions of higher education 

in Arkansas. Expert validation of the characteristic 

concepts of strategic planning was used as a criterion in 
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evaluating the authenticity of institutional responses, and 

to establish content validity for empirical analysis. 

The purpose of the study was to examine, analyze, and 

describe the current condition of strategic planning 

application among senior colleges and universities in 

Arkansas as determined by CEOs, reflecting expert 

validation. The data collected from the various 

questionnaires were used to generate analytical information 

related to the three basic research questions of the study: 

1. How were the institutions organized for strategic 

planning functions? 

2. What specific activities comprised their strategic 

planning process? 

3. What was the impact of strategic planning in the 

various institutions as perceived by their CEOs? 

For the convenience of analysis and for tractable 

referencing, the data analytical portion of the study has 

been divided into sections: 

1. Demographic data reflecting the distribution of the 

respondents according to institutional type: public or 

private. 

2. Data regarding the characteristics of strategic 

planning according to expert validation (opinion). 

3. Data regarding institutional involvement with 

strategic planning, as perceived by their CEOs. 
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4. Data collected regarding institutional involvement 

in practices of strategic planning based on expert opinions. 

5. The three major research questions were answered by 

data generated by the survey instruments for this research 

project—covering the thirty-eight characteristics 

represented by items in the fourth questionnaire. 

Statistically valid percentages categorized participants' 

responses to questions contained in the instrument and 

measured their responses. 

Demographic Data 

Several independent variables were involved in the 

analysis: (a) type of institution, (b) title or position, 

(c) number of years in current position, (d) number of 

years of experience in strategic planning, (e) kinds of 

learning experiences for strategic planning, and (f) number 

of years the institution has been involved with strategic 

planning. 

Data collected by type of instutition are illustrated 

by Table 2. 

The population of the study consisted of the twenty 

senior colleges and universities, twelve (n = 12) of whom 

responded in Phase 3. The same number participated. In 

Phase 4, fourteen institutions were surveyed and twelve 

participated. For more details on group responses within 

the study population, see Appendix C. 
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Table 2 

Type of Senior College and University Participating 

Phase 3 Phase 4 Percentage of N 

(n = 12) 

Senior 6 6 60% 

Private 6 6 60% 

Total 12 12 60% 

Note. N = 20. 

According to data presented in in Table 2, six of ten 

public institutions responded and participated in the 

survey; an equal number of private institutions were 

surveyed, and an identical number responded and 

participated in Phase 3. Expressed in percentages, 60% of 

the surveyed population, both public and private, 

participated in Phase 3; 60% of both public and private 

institutions participated in Phase 4. It is ironic that an 

equal number of institutions in both public and private 

settings voluntarily participated in the research project. 

Table 3 contains demographic data derived from the 

study population of respondents according to their 

administrative status. The data were tabulated in relation 
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Positions Held by Institutional CEOs 

97 

Phase 3 Phase 4 Percentage of n 

Chancellors 

Public 

Private 

Presidents 

3 

0 

3 

0 

25% 

0% 

Public 

Private 

Overall CEOs 

3 

6 

3 

6 

25% 

50% 

Public 

Private 

Total 

6 

6 

12 

6 

6 

12 

50% 

50% 

100% 

Note, n = 12. 

to the study population by title of those who participated 

in Phase 3 and Phase 4. The table showed three chancellors 

served the public institutions, and none were in the 

private sector; the chancellory form of institutional 

organization was not found in the independent colleges and 
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universities in the Arkansas system. The number of 

responding and participating institutions was basically the 

same and remained consistent for the rest of the study. 

The chancellors constituted 25% of the study population. 

Among participating college and university presidents, 

three are attached to public and six to private 

institutions. There was consistency in the number of 

respondent participants in both Phases 3 and 4. 

Three public institutions participated in Phases 3 and 

4, representing 25% of all institutions with the 

presidential form of organization. Participating CEOs of 

private institutions represented 50% of the executives of 

the the twelve senior colleges and universities. The total 

number of potential participants from both groups of 

institutions was twelve, with an equal number (n = 6) of 

private and public colleges and universities involved. 

Table 4 contains data generated by Phase 4 of the study 

according to the CEOs' length of time in their executive 

position at the time they were surveyed. The frequencies 

and valid percentages of participants were presented, 

showing the CEOs by the twelve institutions arranged in the 

order according to the number of years they have been in 

that position. According to the data, two chief executives 

of the the public institutions had served between twenty 

and twenty four years, representing 8.33% of the study 

population at that level of service. The remaining 
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Table 4 

CEOs Length of Service 

CEOs Percentage of n 

Years of service Public Private Public Private 

25 1 0 8.33 0.00 

20 1 0 8.33 0.00 

17 0 1 0.00 8.33 

15 0 2 0.00 16.66 

10 2 1 16.66 8.33 

4 0 1 0.0 8.33 

3 1 0 8.33 0.00 

2 1 0 8.33 0.00 

Less than 1 0 2 0.00 16.66 

Note, n = 12. 

participants were shown to have had between zero and 

seventeen years of administrative experience. Overall 

participation by the two groups was shown in percentages: 

8.33% had been in office for 17 years in the private 

institution but none in this category in the public sector; 

16.6% had been in office for 15 years in the private group 
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but none in this category in the public sector. Between 2 

and 4 years in office was reported by 3 administrators 

(16.66 percent of chief executives in the public and 8.33 

percent in the private). Two chief executives (16.66%) in 

the private sector admitted that at the time of the 

response they have been in office for less than one 

academic year. The total response to the study was twelve; 

six of them had held positions at public and six at private 

institutions. 

Table 5 data generated by the study related to the 

kinds of learning experiences for strategic planning. The 

data reflected institutional responses, through their CEOs, 

concerning learning experiences for strategic planning and 

Table 5 

CEOs' Kinds of Learning Experiences for Strategic Planning 

Frequency Percentage 

Seminar 11 44.0 

On-the-job 10 40.0 

Course work 3 12.0 

Other 1 4.0 

Total 25 100.0 

Note, n = 12. 
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indicated that such experiences were acquired through: (a) 

seminars, (b) on-the-job practice, (c) course work, or (d) 

other avenues associated with institutional management. 

According to the analysis presented in Table 5, 44% 

acquired learning through seminars; 40% through on-the-job 

experience; 12% through course work; and 4% by other means. 

The table presents categorically the respondents' 

frequencies and percentages. 

Table 6 presented data related to to respondents' years 

of experience with strategic planning. 

Twelve CEOs participated; each provided needed 

information regarding their number of years of experience 

in office relative to strategic planning. The data were 

arranged in descending order of years of experience and 

indicate that contrary to years in office of the chief 

executives, no group had officials with 20 to 25 years of 

administrative experience in strategic planning. However, 

1 official indicated having 17 years of experience in the 

private institution but none in the public sector; 1 

indicated 10 and 12 years of experience with strategic 

planning in the private institution; 6 person indicated 

having between 1 and 8 years experiences each, 

respectively, in the public sector; whereas 2 people 

indicated having 1 and 4 years each in the private setting. 
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Table 6 

Responentents1 Years of Experience with Strategic Planning 

Frequency Percentage 

Years of service Public Private Public Private 

25 0 0 0.00 0.00 

20 0 0 0.00 0.00 

17 0 1 0.0 8.33 

13 1 0 8.33 0.00 

12 0 1 0.00 8.33 

10 0 1 0.00 8.33 

8 1 0 8.33 0.00 

6 1 1 8.33 8.33 

5 1 0 8.33 0.00 

4 1 1 8.33 8.33 

1 1 1 8.33 8.33 

Note, n = = 12. 

Table 7 represents data generated by the study 

according to the number of years the institution had been 

practicing strategic planning as reported by their CEOs. 

Years of involvement ranged from 1 to 17, with frequency 

and valid percentages included: 8.33% of the public 

institutions reported some between 11 and 15 years 
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Table 7 

Frequency Percentage 

Number of Years Public Private Public Private 

16-20 0 1 0.00 8.33 

11-15 1 1 8.33 8.33 

6-10 2 1 16.66 8.33 

4-5 2 2 16.66 16.66 

0-3 1 1 8.33 8.33 

Note, n 12. 

involvement; 8.33% reported between 11 and 15 years; 8.33% 

reported between 6 and 10 years; 16.66% of the both private 

and public instutions reported between 4 and 5 years of 

involvement. One institution from each group reported 

between 2 and 3 years involvement with strategic 

planning. The broad range of responses from the 

institutional CEOs, either chancellors and presidents, 

indicated that both groups had been engaged in activities 

associated with strategic planning. 

Most chief executives reporting their involvement with 

strategic planning were found to have had from 4 to 10 

years experience. In general, the experience with 

strategic planning appeared to have begun among public 



104 

institutions then spread to the private sector, shown the 

concentration of between 1 and 8 years of experience. The 

table also shows the percentages of both groups according 

to the number of years of involvement. 

According to the table analysis based on the number of 

years the CEOs had been in position, the number of years of 

learning experiences of the chief executives, and the 

number of years the institutions had been practicing 

strategic planning, it was apparent that the participating 

institutions had been practicing strategic planning at 

various stages and at different levels. Given the 

limitations of the table analyses, generalizations cannot 

be made at this juncture. However, a general knowledge of 

how organized or prepared these institutions were for the 

adoption and broader application of strategic planning can 

be deduced from the tables. 

Characteristics of Strategic Planning 

Based on Experts' Opinions 

The fundamental objective of Phase 4 of the study was 

to determine the level, or extent, to which the 

institutions had practiced strategic planning. A panel of 

twenty experts was randomly selected from an original 

sample of ninety-five. These experts were prominent 

scholars in the strategic planning field whose works had 

made impressions through their journal publications and 
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their reference texts. Questionnaire One, a set of 

forty-five characteristics embracing various concepts of 

strategic planning, was mailed to the experts. Some 

instructions on how to complete them were included. Each 

expert was asked to respond to the questionnaire items by 

indicating either basically agree or basically disagree. 

The responses (see Table 8) from the experts were ranked in 

descending order from the highest to the lowest valid 

percentages of agreements. 

Table 8 

Expert Responses to Strategic Planning Characteristics 

Item Frequency Percentage 

Yes No Yes No 

1 10 2 83.33 16.67 

2 9 3 75.00 25.00 

3 9 3 75.00 25.00 

4 10 2 88.33 16.67 

5 10 2 83.33 16.67 

6 10 2 83.33 16.67 

7 10 2 83.33 16.67 

8 7 5 58.33 41.67 

9 10 2 83.33 16.67 

10 10 2 83.33 16.67 

11 8 4 66.67 33.33 

12 6 6 50.00 50.00 

Note, n = 12. 
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The diversity and wide latitude of strategic planning 

characteristics covered became the resource pool for 

Questionnaires 2 and 3 for the authority-jury panel, as 

well as those of Questionnaires 4, which was used to 

generate demographic data. (See Appendix C for 

Questionnaires 2 and 3, and Appendix C for Questionnaire 4.) 

Data collected from the fifteen authority participants 

were used to establish content validity for the study. 

Expert validated characteristics formed the basis for both 

the theoretical and the pragmatic concepts of strategic 

planning. The essential elements of these characteristics 

were used to formulate Questionnaire 4 (see Appendix C). 

Institutions That Could Be Practicing Strategic 

Planning: According to Experts' 

Validated Characteristics 

In order to accomplish this study's objective and to 

address the research questions, a method of identifying 

those senior colleges and universities in the Arkansas 

higher education system that were involved with strategic 

planning was needed. A survey instrument was mailed to all 

the senior institutions in Arkansas; the CEOs were 

requested to complete the blanks by indicating a choice of 

the responses provided. The questionnaire was composed of 

twelve statements with a dichotomous response format of Yes 

or No. 
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Twenty senior institutions constituted the population 

of Arkansas higher education study. Because of the 

diversity and comprehensiveness of the material covered, 

expert validated characteristics were used to develop the 

question statements. Fourteen of the twenty institutions, 

ten public and ten private, responded at the preliminary 

stage. Of the fourteen that responded, twelve were 

potential participants and remained cooperative throughout 

the study. The twelve that participated provided vital 

statistics for the analytical study. Table 9 illustrated 

the breakdown of the responses. 

The CEOs responded to the items in the questionnaire 

according to their perceptions and their practical 

knowledge of strategic planning in their current 

institutions. The CEOs' responses constituted the current 

state of the art of strategic planning for their 

institutions. The respondent population in Phase 3 

constituted the sample population in Phase 4. 

The respondent population was analyzed according to 

frequency and valid percentages. Items 1, 4, 5, 6, 7, 9, 

and 10 ilicited the highest number of responses, and also 

had the highest valid percentages. In each of those items 

mentioned, there were 10 Yes and 2 No responses (83.33% and 

16.67%, respectively). The lowest, and break-even, 

response score was for item 12, with 6 Yes and 6 No 

responses (50% validity for each). The results indicated a 
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Table 9 

Expert Eveluation of Strategic Planning 

Item No. responses % of n % of agreement 

5 11 55 73 

3 11 55 73 

4 15 75 100 

5 14 70 93 

6 14 70 93 

7 15 75 100 

8 15 75 100 

9 9 45 60 

10 13 65 87 

11 8 40 53 

12 14 70 93 

12 14 70 93 

13 15 75 100 

14 12 80 80 

15 8 40 53 

16 12 60 80 

17 14 70 93 

18 11 55 73 

19 13 65 87 

20 14 70 93 

21 14 70 93 

22 7 35 47 

23 10 50 67 

24 11 55 73 

25 12 60 80 

26 13 65 87 

27 12 60 80 

28 10 50 67 

29 9 45 60 

30 12 60 80 

31 12 60 80 

32 9 45 60 

33 14 70 93 

34 6 30 40 

35 12 60 80 

36 10 50 67 

37 10 50 67 

38 6 30 40 

39 13 65 87 

40 12 60 80 

41 12 60 80 

42 12 60 80 

43 11 55 73 

44 11 55 73 

45 12 60 80 
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harmony between expert validated characteristics and those 

perceived by CEOs in Arkansas higher education 

institutions. The survey results indicated that Arkansas 

senior institutions, according to their respondents' 

opinions, were practicing strategic planning at the time of 

the survey. 

This premature conclusion was based on the magnitude 

and weight of responses derived from the 12 item 

characteristics contained in Questionnaire 4. Of the 

fourteen that originally responded to the survey 

instrument, one declined to complete the instrument on 

grounds of religious doctrine, and one was unable to 

participate because of the limited time available due to a 

wide diversity of administrative activities. In general, 

the frequency of response from both groups was as expected, 

given the circumstances of overload in executive agenda: 

conferences, meetings, community relationships, etc. 

The Level of Practice of Strategic 

Planning in Senior Colleges and 

Universities in Arkansas 

The three specific purposes of the study were to 

determine: (a) how the institutions were organized for the 

strategic planning, (b) the specific activities that 

comprised the strategic planning process, and (c) the 

impact of strategic planning on the institutions. Analysis 
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of this data generated by Phase 4 showed the extent, or 

level, of strategic planning in practice. 

Table 10 presented the six CEOs' most frequent 

responses, ranked from highest to lowest, according to the 

data generated by the study questionnaire. 

Table 10 

CEOs Most Frequent Responses to Characteristics of 

Strategic Planning 

Rank Percent Item 

Order Agreement Number Characteristic Statement 

97.7 

97.4 

97.4 

96.7 

95.6 

95.6 

20.1 A major aim of internal 

analysis is to identify 

strengths and weaknesses. 

20.3 The identification of 

opportunities and threats 

is a major aim of internal 

analysis. 

31.3 Programs are used to 

implement plan. 

21.1 Methods used during 

internal analysis include 

various surveys. 

19.1 Analysis of trends is a 

factor analyzed during 

external environmental 

scanning. 

35.3 Better preparation for 

future situations is one 

benefit realized by the 

institution. 
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The summary showed population by institutions 

responding/ as well as the vital statistics from public and 

private institutional CEOs. Table A-l (see Appendix A) 

shows strategic planning characteristic grids of the expert 

validation. The grid shows the numerical responses of 

experts about the characteristics. The data-gathering 

devices and the tabular analysis of the interactions 

between the variable factors depicted a logical sequence of 

research activities that indicate how well organized the 

surveyed institutions were in their adoption and practice 

of strategic planning. Evidence of involvement with 

strategic planning was reflected in the perceptions of the 

CEOs of the twelve institutions participating in the 

study. The characteristics of strategic planning compiled 

by the institutional CEOs were compatible with those 

profiled by the experts. 

The results of the statistical computations indicate 

no significant differences between the variables tested. 

The Fisher Exact Probability Test was used to test the 

hypothesis of no difference between public and private 

institutions regarding their organization for strategic 

planning based on the characteristics assessments directed 

to the CEOs in Questionnaire 4. Item by item calculation 

yielded theoretical values remote from the level of 

significance. The same Fisher's test was applied to 

determine the relationship between public and private 
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institutional practice of strategic planning based on Yes 

or No responses by the CEOs. This questionnaire consisted 

of twelve questions. The resulting calculations compared 

the critical values at the predetermined level of 

significance (.05, and 1 df) showed no difference. The 

null hypotheses were retained in both sets of data 

subjected to the Fisher Exact Probability Test. 

The Fisher Exact Probability Test provided an exact 

verifiable calculation compared with its accompanying table 

value. Fisher's test was ideal for null hypotheses because 

the sample size for the tests was extremely small; other 

nonparametric tests demand larger sample size and other 

related conditions. The chi-square statistic was not 

considered appropriate in testing the null hypotheses in 

case 1, 3, 4, 5, and 6 because the sample size of the 

groups involved was too low for accurate calculations. 

The chi-square test, using 2 x 2 contingency tables 

and a one-tailed test at the .05 level of significance and 

1 df, was used to analyze the null hypotheses of no 

difference between experts' validated characteristics, and 

2 

those of the CEOs, with the results being X (1, n = 27) = 

3.841, p. "0)5. Failure to reject the null hypothesis 

insued, due to there not being sufficient evidence to 

accept the alternative of Hypothesis 2. Of the 45 

characteristic items tested by fifteen experts and twelve 

CEOs, only 6 cases appeared to be significant because by 



113 

definition their theoretical values exceeded the critical 

values. Table A-2 shows item analysis of expert validation 

and CEOs' profile comparison of strategic planning with 

Table 11 

Significant Items in Experts'/CEOs Validation of Planning 

Characteristics 

Item Characteristic Significance 

9. Formal information X2(l, N =27) = 3.96, £<"»05 

system necessary 

14. Based more on X2(l, N =27) = 4.44, £<^.05 

capabilities than 

aspirations 

19. Similar to X2(l, N =27) = 7.67, £<^.05 

contengency 

planning 

22. Long-term goals X2(l, N =27) = 7.82, £^f.05 

formalized after 

plan finalized 

25. More of a go/no go 

plan X2(l, N =27) = 5.24, £<~- 0 5 

43. Inside-out planning X2(l, N =27) = 4.80, £ 0 ° 5 
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that of the experts. The chi-square is the descriptive 

measure of the magnitude of the discrepancies between 

experts' and CEOs' characteristic profiles. Because of the 

larger sample (n = 27) involved, chi-square statistics were 

used to test the hypothesis. In those 6 items, the 

responses were highly dispersed in one group whereas the 

other group maintained harmonious responses. 

There was greater disparity in response among the 

experts than among the CEOs, whose responses appeared 

remarkably congruent in most cases. Table A-2 presents the 

analysis of the experts' validation and the CEOs profile of 

strategic planning characteristics. Item numbers 9, 14, 

19, 22, 25, and 43 (with X 2 values of 3.96, 4.44, 7.67, 

2 

7.82, and 4.80 respectively) generated X values that 

were highly skewed compared with the rest of the items. 

Based on their profiles of strategic planning 

characteristics, the analysis categorically indicated no 

significant difference between the two groups tested. 

However, the 6 items that were significant were tested 
and compared with the 39 non-significant items, the results 

2 

appeared to be significant [X (1, n = 27) = 6.58, £ 

.05]. Osing Goodness of Fit test for the 6 items that were 

found to be significant and for the 39 items that were 
2 

found not to be significant yielded these results: X (1, 

n = 6) = 3.84, £^*.05. Because the two groups differed in 

more items than they agreed upon, the change in outcome was 
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attributed to a variation due to chance. Comparative 

percentage agreements between the experts and the 

institutional CEOs were shown in Table E-l (Appendix E). 

Data Analysis Using Major 

Research Questions 

Research Question One 

How is the institution of the study population 

organized for the strategic planning function? 

The analytical data relevant to this particular 

research question were displayed in Table D-l (Appendix D), 

reenforced by item analyses of the indicators. The results 

of the analysis indicated no significant differences 

between public and private groups of institutions in their 

organization for strategic planning. Given the limitation 

of the survey instrument, it would be difficult to properly 

itentify which groups appeared to be better organized. 

Indicator 1.1: How does strategic planning relate to 

the institution's mission statement? Analysis indicated 

that several management decisions were made during the 

various stages of the strategic planning process. Review 

of the institutional mission statement was necessary and 
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revision might become essential as a consequence of policy 

and program changes. Fourteen of the fifteen experts 

surveyed were optimistic about changes in the modus 

operandi of the institution. 

Table 10 presents the characteristics of strategic 

planning ranked according to expert validation responses. 

The table shows item characteristics, survey population, 

and respondents' (participant) population with percentage 

of responses and percentage of agreement. Table E-2 

presents data reflecting the extent of strategic planning 

application in Arkansas senior institutions of higher 

learning (see Appendix E). 

Indicator 1.2; How does the function fit into the 

organization? Analysis indicated increasing support for 

the adoption and implementation of programs of financial 

management that incorporate features of strategic 

planning. Such an integrated management portfolio carries 

with it a wealth of information profitable for initiating 

changes and bringing innovative approaches to budgeting and 

financial management. Analysis further revealed that 

planning was initiated at the top-executive level of 

administration and penetrated to all levels, including 

faculty. Therefore, there was an interactive system 

involving both top-down and bottom-up approaches. 

Feed-back information was continuously transmitted to the 
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decision-making level until a consensus and compromising 

decision were reached. There was no uniformly specific, or 

standard, model used in their strategic planning and 

management. The model designed to accomplish certain 

objectives in one institution might not be appropriate or 

productive in another institution. Item analysis indicated 

a harmonious response between experts and CEOs. Twelve of 

the 15 participants responded to items 16 and 31, with 80% 

agreement for each item. Both groups indicated congruency 

on the characteristics tested (see Table 10). There was 

100.0 percent agreement on items 4, 7, 8 and 13 of Table 10. 

Indicator 1.3; How many people are involved? Data 

analysis indicated that the number of administrators and 

faculty officials who became involved with the planning 

function varied from 5 to 20 or more—depending on 

particular situations, planning goals and objectives, as 

well as how much additional resources were needed. 

However, on the average, the respondents indicated a 

planning group size of 8 to 12 (See Tables E-2, & 8). 

Indicator 1.4; Who is involved? The results 

indicated that the strategic planning team was composed of 

professionals from various disciplines, vis-a-vis 
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chancellors or presidents, deans, department heads, 

financial planners, and faculty members. The planning 

process necessitated the formation and use of planning 

steering committees, task forces, consultants, and other 

role players. That faculty were deeply involved was shown 

by the strong percentage response in the expert data 

analysis, which showed a responses of 93% and 80%. 

Consensus of response, prevailed among experts, as indicated 

by an 93% agreement of the calculated Fisher Exact 

Probability Values. (See Tables 10 and Table E-12.) 

Indicator 1.5; Who is responsible for what? Data 

analysis indicated that CEOs had the primary role of 

identifying planning needs and initiating management 

policies that promoted current development while at the 

same time advocating future institutional needs. The 

intermediate stages of the process were full of activities 

that were performed by other planning officers. Executive 

officials and operational managers were concerned with the 

activities of the tactical phase of establishing planning 

goals and objectives. The CEOs not only initiated the 

planning process but also made the ultimate decision based 

on the available resources. The role of the professional 

planning staff was not elaborate, but was limited to 

demands. Table 10 and Table A-3 illustrate the wide margin 

of statistical difference in the planning practice 
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regarding special responsibilities of individuals 

involved. This discrepancy in item response was further 

expressed in low to high range of theoretical values 

calculated using the chi-square test (See Table A-2 in 

Appendix A). 

Indicator 1.6: What are the time elements? Planning 

schedules (time horizons) were expected to differ among 

institutions depending on their planning purposes and 

resource availability. However, the length of time 

normally allotted to the initial or tentative strategic 

plan varied from 2 weeks to 9 months. The actual plan 

other than the draft absorbed 1 to 5 years, but on the 

average took between 6 months and 2 years. Tables A-2 

indicates the respondents' sensitivity to the question 

about time and scheduling—with probability values 0.23 -

1.00 about the relative significant level of 0.05. 

Indicator 1.7: What are the perceptions of strategic 

planning as perceived by the chief executive officers? 

Eight characteristics of item 15 related to this question, 

which included: (a) tends to change mission; (b) is more 

art than science; (c) is not synonymous with long-range 

planning; (d) is based more on strengths and weaknesses 

than on aspirations; is related to contingency planning; 
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(e) results in a go or no-go plan; and (f) is more 

inside-out planning than outside-in. The analysis 

indicates some disagreement between experts' and CEOs' 

responses—based on the comprehensive list of prevailing 

characteristics. Experts' and the study population's 

percentage ratings are presented on Table E-l. The 

perceptions of experts and CEOs on strategic planning 

characteristics were congruent in various respects, 

although discrepancies may have existed in a few isolated 

cases. 

In general, the institutions participating in the 

study were organized for strategic planning, had adopted 

this innovative approach, and were involved with the 

practice of strategic planning. 

Research Question 2 

What specific characteristics comprise the strategic 

planning process? 

The data analysis for this research question were 

generated by items 16.1 through 32 of the instrument. 

Highlights of Question 2 were discussed in indicators 2.1 

through 2.12, and presented in Tables E-l and E-2. 

Indicator 2.1: What are the critical components? 

Strategic planning is an essential managerial function that 

elicits the necessary information for the following 
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activities: (a) environmental scanning (external and 

internal assessment); (b) trend analysis; (c) comparative 

status quo of the institution relative to contemporaries 

region, state, or nation-wide; and (d) extrapolation of the 

future based on present and anticipated trends. The data 

analysis showed a marked similarity between the responses 

of the experts and those of the study population—as 

indicated in Tables 8 and 10. Expert percentage agreement 

ranged from 80% to 100%, institutional respondents' answers 

analyzed by chi-square were equally high. (See Table A-2.) 

Indicator 2.2; What are the aims, methods used, and 

factors analyzed during external environmental assessment? 

There was a strong relationship between responses to this 

question and that of Indicator 2.6: Which planning tools 

are used? Trends such as comparative and competitive 

institutional standing were identified, including strengths 

and weaknesses as well as opportunities and disadvantages 

relative to contemporary situations at other institutions. 

Methods and tools used during environmental scanning 

included different models, such as: (a) portfolio 

analysis, (b) grids, (c) matrices, and (d) Profit Impact 

Marketing Strategy (PIMS). External assessment usually 

involved: (a) various program activities in government, 

(b) political developments, (c) financial matters, and (d) 

prediction or forecasting of demographic changes. 
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The planning process involved: (a) the use of 

scenarios for hypothesizing future events in population 

movement among school-age individuals, (b) college 

enrollment trends, (c) budgets, and (d) the community 

relations of higher education institutions. Experts and 

study population shared common views regarding these 

issues—thus reflecting the aims of external assessment as 

well as the methods and tools that were often applied. 

(Data analysis related to the aims, methods, tools, and 

factors analyzed were presented on Tables 10 and E-2. 

Indicator 2.3: What are the aims, methods used, and 

factors analyzed during the internal environmental 

assessment? According to the analytical results, the 

primary objectives of internal analysis were to establish a 

data bank related to institutional strengths and weakness; 

comparative status; opportunities and threats; and values 

and traditions. Methods of conducting internal analysis or 

auditing were diverse and manyfold, utilizing the 

techniques of surveying, case study reports, grids, 

matrices, and graphic designs. Although rarely used, the 

Delphi technique was an integral part of internal auditing, 

as indicated by the percentage response reflecting its 

use. More than 80% of the respondents indicated that 

factors analyzed during internal assessment included (a) 

financial matters, (b) institutional values and traditions, 
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(c) program successes, (d) valuative reports and 

recommendations by educational authorities, and (e) 

findings of research and development institutes. (See 

Tables 10 and E-2.) Data provided pictures of internal 

assessment and of the aim, methods, tools, and factors 

analyzed. Internal analysis was regarded as an important 

part of the planning process—as indicated by an 

overwhelming 93% percent agreement among experts. (See 

Table 10.) 

Indicator 2.4: What is the focus of forecasting? The 

analysis revealed that forecasting was an indispensable 

phase of the planning process because its activities were 

directed toward adequate preparation against future 

uncertainties, discontinuities, or turbulent environmental 

development. The analysis indicated a large percentage 

rating and a congruity of response between the survey 

groups: the experts and the study population. Experts and 

participants percentage agreement were both high as 

indicated by the values on Table E-2. 

Indicator 2.5: Which information systems are used? 

Strategic planning requires the use of detailed information 

pertinent for particular circumstances. The process of 

monitoring environmental trends and keeping track of the 

dynamic political, economic, and social developments 
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entails the intensive use of documentation, information 

processing, reporting, storage, and retrieval. Management 

Information Systems (MIS) form part of the various 

sophisticated techniques used for data bank analytical 

systems. 

Internal reporting and documenting were the primary 

sources of information used to analyze an institution's 

strengths and weaknesses, opportunities and threats, and 

changing values and customs. The strategic information 

system was used (see Tables B-l, B-2, and D-l). 

Indicator 2.7: How many phases comprise the overall 

cycle? The strategic planning process is a comprehensive, 

descriptive, and highly informative procedure involving 

several phases of the decision-making process. The seven 

phases examined in this study included: (a) external 

environmental scanning; (b) internal auditing; (c) 

strategic decision-making; (d) resource allocation; (e) 

forecasting; (f) implementation; and (g) evaluation. 

Experts' agreement on this issue was high, whereas 

agreement among the study population resulted in moderate 

to high response, an indication of strong harmony. (See 

Tables 10, and A-2.) Part or all of these seven phases 

were completed during the planning process; however, 

completion depended on level, or degree, of attainment in 

individual institutions. The adoption and practice of 
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strategic planning had different implications for higher 

education administration. 

Indicator 2.9; How does strategic decision-making 

occur? This question addressed issues that were related to 

institutional policy making and implementation mechanisms. 

Knowing how, what, when, and why management decisions 

originating at the CEOs desks and gradually penetrate to 

all schools and departments—involving academic deans, 

planning and research, accounting and financial management, 

admissions, department heads, and faculty—whose 

participation was paramount in every strategic decision 

making process. The decision making process makes use of 

scenarios and institutional leadership. Strategic planning 

does not necessarily require the establishment of a 

professional planning body, but professional planners play 

important roles during the process. (See Tables 10 and 

D-2.) There was a high degree of consensus between the 

experts and the study population. The percentage agreement 

by experts indicated a high level of response, and the 

study population's responses reflected a distribution of 

balanced perceptions between the institutions. 

Indicator 2.10: Are special resources allocated? The 

data analysis presented in Table D-l indicated that special 

resource allocation was essential, but was not necessarily 
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applicable to all planning situations. The Fisher Exact 

Probability Test was used to complete the theoretical of 

the assiciated characteristics. The result of the analysis 

indicated a support of the null hypothesis tested: That 

there was no significant difference between the two groups 

of institutions regarding their organization. The items 

examined included thechnology, time, financing, supporting 

staff, and information management. 

Indicator 2.11; How is the plan implemented? The 

strategic plan must be formulated, implemented, and 

continuously monitored and evaluated in order to ensure its 

success. The developed document should be ratified if it 

satisfies certain predetermined criteria; then, it should 

be implemented. The implementation process entails 

establishing policy measures and program development 

features. The institution may decide enforcement standards 

through job designs or descriptions and job productivity 

attributes, as well as the reward system. The data further 

indicated that implementation could be done through some 

other channels at the discretion of the institutional 

leadership concerned. There was a congruency between the 

experts' and the study population's perceptions about 

implementation strategies. (See Tables A-2, B-l, and B-2.) 

Indicator 2.12: How is the plan evaluated? An 

evaluation procedure may suggest the use of monitoring 
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mechanisms, empirical observation, continuous feedback 

system, and other interactive information systems. It is a 

managerial task demanding routine accountability of program 

performance, success, and failure. 

Analysis indicated a high level of response by 

respondents (80%) who still were less optimistic about the 

probable success of any plan without its performance 

assessment. The results indicated the use of other 

evaluation measures not mentioned in the survey 

instrument. An evaluation method that was ideal for a 

single project program could not be ideal, or even 

adequate, given different environmental conditions. 

In summary, the specific characteristics constituting 

the process of strategic planning were composed of the 

following critical elements: (a) aims, methods used, and 

factors analyzed during the environmental scanning stage; 

(b) forecasting of future events; (c) specific information 

systems; (d) planning tools and models; (e) some form of 

resource allocation; (f) cyclic phases; (g) strategic 

decision-making modes; (h) strategy implementation mode; 

and (i) the evaluating stage. In general, the findings 

from the data analysis suggested that the study population 

did have an organizational apparatus as well as the 

mechanisms for the practice of strategic planning. The 

prevailing evidence of organizational readiness for and 

practice of strategic planning was presented in the 

experts' validation of the fundamental characteristics. 
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Research Question 3 

What is the impact of strategic planning in the 

institution as perceived by the chief executive officer? 

Tables B-2, D-l, and D-3 contain analysis of experts, 

jury panel, and study population data about related 

characteristics. The analysis indicates that Arkansas 

higher education institutions do derive some benefit by 

strategic planning concepts, the impact may be in either 

tangible or intangible form. The benefit could be in 

forming higher student enrollment, program improvement, and 

faculty retention. 

Indicator 3.1: Is the purpose fulfilled? Evidence of 

accomplishment of institutional goals and objectives was 

reflected by the impressive size, steady growth of 

enrollment, reputation and image recognition, and quality 

of the academic programs of Arkansas senior institutions. 

Higher education institutions have different criteria for 

determining the fulfillment of their missions. There was a 

67% agreement among the experts and a similar level of 

response by the study population, indicating a harmony of 

response between the two groups. (See Tables 10. B-l, B-2, 

and E-l.) The discrepancy between experts and CEOs was not 

conspicuous. 

Indicator 3.2. What are the benefits? The benefits 

derived from strategic planning are crucial for management 
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decisions concerning the improvement and advancement of the 

institution. Some of the tangible benefits of strategic 

planning include (a) adequate preparation against 

uncertainties that plague higher education institutions; 

(b) awareness of comparative advantages; (c) better 

organization, control, and coordination; (d) more accurate 

forecasts; (e) consolidation of internal strengths and 

opportunities; and (f) efficient and effective use of 

resources. Faculty and administration communication 

linkages and a sense of collegiality are initiated and 

promoted. 

Analysis showed that institutions actively involved 

with the practice of strategic planning derived other 

benefits as by-products. According to the quantitative 

measurement, the calculated Fisher Probability values vary 

widely between .01 and 1.00. The values indicate the range 

of responses by the two groups of institutions. For 

example, in item 11.2, there were an even number of 

responses, highly agree = 3 and highly disagree = 3, with 

Fisher Exact Test values of .8. In item 14.3, 6 public and 

6 private groups of institutions highly agreed on the 

characteristic items. The value of the Fisher Exact Test 

is 1.00. 

Indicator 3.3: What are the associated problems? The 

analysis indicated that individuals involved in the 



130 

planning often showed weak commitment and that the 

information needed mignt be inadequate, obsolete, and 

irrelevant for the specific purpose. Some other associated 

problems concerned the decision-making structure, 

disagreement between administration and faculty due to goal 

conflicts, and inadequate orientations. The analysis in 

Table D-l illustrates that strategic planning shared some 

of the imperfections of long-range planning. The result of 

the analysis indicates some similarities and dissimilar-

ities in the characteristics identified by each group of 

institutions. The problems associated with strategic 

planning are present in both groups and include 

the money cost, time element, and other resources involved. 

Indicator 3.4: What are the related costs? The 

related costs of strategic planning are associated with the 

extraordinary amount of time, finance, and energy devoted 

to it. The time horizon for accomplishing the various 

scheduled activities, from the preliminaries to the final 

phases of implementation and evaluation is usually 

tremendous and extensive. 

External and internal environmental scanning consumed 

a lot of time, money, and other resources. The search for 

data (analysis, storing, and retrieval of valuable 

information) entailed an unusual sacrifice and commitment. 

The costs of risk factors to the management and 
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entrepreneurs were not highlighted in the instrument, due 

to its limitations. 

Indicator 3.5. What are the required special 

resources? The special resources needed for planning may 

include: (a) the human element, (b) skilled labor force, 

and (c) technology—adequate and appropriate equipment for 

generating, analyzing, and storing the relevant data for 

future use. Analysis showed that resources were essential, 

but that the actual process of allocation usually was not 

carried out. The item statement concerning specific 

resource allocation was not explicit and elaborate enough 

to solicit the correct response. 

In summary, the third major research question 

complemented the fundamental questions raised and logical 

arguments addressed in the study. The overall analysis 

indicated a congruency regarding the characteristics of 

strategic planning between experts' and CEOs. The analysis 

indicated that institutional CEOs' profiles of strategic 

planning were not different from those of the experts. The 

overall analyses on specific characteristics of strategic 

planning based on the hypotheses tested indicated no 

difference between the test groups. The Fisher Exact 

Probability Test used to determine the statistical 

difference between the two independent groups, public and 

private institutions' organizations for strategic planning, 
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indicated no significant differences. The statistical 

calculations involved appeared .to fall below the critical 

values of the test of the predetermined level of 

significance, at the 0.05 level of probability. The same 

Fisher's test was used to test the null hypothesis of no 

difference between public and private institutions' 

practice of strategic planning based on the CEOs' 

perceptions. The results also indicate no difference at 

the 0.05 probability level. The Binomial Probability 

analysis was no longer necessary as a follow-up test, since 

all the items tested were not significant at the 

predetermined level of significance. 

The chi-square test was used to test the hypothesis of 

no difference between the Experts' Validated Strategic 

planning characteristics profile and those perceived by the 

CEOs of Arkansas senior institutions. The results of the 

test indicated an overwhelming outcome of no difference, 

except in items 9, 14, 19, 22, 25, and 45, of the 45-item 

tests. The skew in theoretical calculations could be 

attributed to the relatively small sample size (n = 15 

experts, n = 12 CEOs). This could be attributed to chance 

variation. The tested items that showed significant 

differences based upon the null hypotheses of no 

differences included: Item 9 stated that some type of 

formalized information was necessary. Percent agreement 

between experts and CEOs was not close (93% and 75%, 
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respectively) with a X2(l, n = 27) = 3.96. £<\05. 

indicating significance. 

Item 14 stated that it was based more on capabilities 

than aspirations; experts' responses were strongly 

diversified with a low agreement of 53% among CEOs—which 

2 

was much lower than experts' 92%. The X (1, n = 27) = 

7.67, £<f.05 indicates high significance. Item 22 stated 

that long-term goals were formulated after the plan was 

finalized; the agreement among experts was a low 33% 

compared to the CEOs' 83%. The X2(l, n - 27) = 7.82. £ < 

.05 indicates high significance. Item 25 stated that it 

was more of a cjo or no-go plan; the agreement among experts 
2 

was a low 33% compared to the CEOs 83%. The X 91, n = 

27) = 5.24, £<^.05 indicates significance. Item 43, which 

stated that it was inside-out-planning: The percentages of 

agreement among experts was a moderate 53% compared to 

CEOs' 100%. The X2(l, ri = 27) = 4.80, £^.05 indicates 
significance. The hypothesis tests were conducted at the 

2 
0.05 level of significance in which X at 0.05 level of 

2 

significance = 3.84, at 1 df. The X = 3.84 was the 

critical value used to compare all the theoretical values 

at the given level of significance. 

According to experts' validation of the strategic 

planning characteristics used as the standard for comparing 

perceptions of CEOs of Arkansas senior institutions, there 

was substantial evidence for a valid claim that the 
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institutions were involved with the practice of strategic 

planning. There was enough, based on the empirical 

analysis that strategic planning had a beneficial impact on 

the institutions participating in this study. The 

progressive growths and successes of the institutions were 

used as criteria for judging the effectiveness of this 

innovative approach to institutional management. The 

problems confronting the planning process were: (a) lack 

of personal commitment and (b) the difficulty in gathering 

vital and relevant statistics for the planning. Data 

analysis further indicated that there were some other 

problems associated with strategic planning that, because 

of its limited scope and content, were not mentioned in the 

instrument. 

Major costs associated with strategic planning deal 

with the time element and the dollar costs of searching for 

valuable information. The planning process demands the 

allocation of special resources, although resources may not 

always be properly allocated. The CEOS of the institutions 

under study were optimistic about the benefits that occur 

from strategic planning. 

Summary 

The data were generated by survey instruments were 

completed by the experts and the study population. Both 

groups of respondents—the chosen experts and the CEOS of 
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Arkansas senior public and private institutions—were 

cooperative and loyal throughout the study. Demographic 

data from experts and CEOs were invaluable, forming the 

basis of analysis for testing the hypotheses, revealing: 

1. No significant difference between the 

characteristics of strategic planning practiced in public 

and private senior institutions. 

2. No significant difference between the 

characteristics of strategic planning profiled by the 

experts and those outlined by the CEOs of public and 

private senior institutions. 

3. No significant difference between public and 

private senior institutions' practice of strategic planning 

based on the learning experiences of their CEOs. 

4. No significant difference between public and 

private senior institutions' practice of strategic planning 

based on the number of years their CEOs had been in 

position. 

5. No significant difference in the level of 

strategic planning practiced between public and private 

senior institutions. 

6. There is no significant difference between senior 

public and private institutions in their organization for 

strategic planning. 

Based on specific criteria for the tests, the data 

analyses indicated no difference between the groups 
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tested. Based on the responses of the experts and CEOs of 

the study population, the test results presented strong 

evidence in support of the null hypotheses. Data analysis 

indicated retention, or acceptance, of the tested null 

hypotheses. Composed of the descriptive form, statistical 

testing, and item analyses, the overall analyses indicated 

that based on the comparison of the profiles of 

characteristics between experts and CEOs, the study 

population was involved in the practice of strategic 

planning, The results also indicated, based on data 

presented by their participant CEOs, that there were some 

differences in the level of application of strategic 

planning among study institutions. Data analyses further 

indicated a harmony of responses between the experts and 

the CEOs. Finally, the breadth of information provided 

through the use of survey instruments and the statistical 

analyses employed in investigating the validity and 

reliability of these data strongly indicated that the study 

population was not only practicing but also profiting from 

strategic planning. 



CHAPTER 5 

SUMMARY, FINDINGS, CONCLUSIONS, IMPLICATIONS 

AND RECOMMENDATIONS 

The purpose of this study was to examine, analyze, and 

describe the current condition of strategic planning 

application among public and private senior colleges and 

universities in Arkansas, as determined by their chief 

executive officers (CEOs) and based on the prevailing 

functions of strategic planning characteristics validated 

by experts on the subject. The strategic planning 

application used was based on the characteristics of the 

functions of each institution of higher education. 

The study succinctly addressed three major research 

questions related to the application of strategic planning 

in senior institutions of higher education in Arkansas. 

The purposes of the study included: (a) identifying the 

characteristics of strategic planning, (b) describing the 

strategic planning process currently in practice, (c) 

describing how the institutions were organized for 

strategic planning, and (d) describing the impact of 

strategic planning in the study institutions. Replicating 

the study by Harris (1987) involved the use of similar 

137 
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survey instruments to collect valia, reliable, and relevant 

data for statistical analysis. 

The procedure for data collection involved the use of 

four questionnaires specifically designed to generate data 

based on various characteristic aspects of strategic 

planning in four consecutive phases. Questionnaire 1 was 

designed to generate salient data for validating the 

characteristics prevalent in the strategic planning 

literature at the beginning phase. The validated 

characteristics were used to design Questionnaires 2 and 3, 

which elicited data from an authority-jury panel composed 

of selected CEOs of Arkansas senior institutions of higher 

education in order to validate the appropriateness and 

clarity of items used to design the survey instruments. 

Following the validation of the instruments, some minor 

revisions were made in the second and third instruments 

which then served as a prototype for Questionnaires 4 and b 

of the final phases. 

The final instruments, therefore, were composed of the 

most appropriate and logical information-gathering 

devices. Questionnaire 4 was used to generate data in 

Phase 3 for the primary purpose of identifying the 

population of the study in Arkansas senior colleges and 

universities practicing strategic planning. Questionnaire 

5 was used to generate data from the study population who 

participated in earlier phases. The purpose of the survey 
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instruments was to develop a data bank for empirical 

analyses and to discover through the CEOs the involvement 

of their institutions in strategic planning. The data thus 

collected formed the basis of analyses for the study. The 

instrument consisted of four sections with the first three 

sections devoted to the three major research questions and 

a fourth section devoted to data on vital statistics from 

the surveyed respondents. 

Questionnaire 1 and instructions on completing it was 

mailed to twenty experts who were selected at random from 

an eclectic list of ninety-five prominent scholars in the 

literature of strategic planning. Twenty CEOs of Arkansas 

public and private senior institutions formed the 

population frame, which constituted the total study 

population. The Arkansas State Board of Higher Education 

published the list of all four-year colleges and 

universities titled Arkansas Higher Education Plan: 

1989-1994. All twenty senior institutions of Arkansas were 

informed of their selection through correspondence during 

Phase 3, and copies of the instruments with guidelines on 

completing them were mailed to their CEOs individually. 

Twelve of the institutions that fully responded in Phase 3 

became cooperative participants for Phase 4 data collection 

(see Appendices C and D). 

Fifteen of the twenty experts were contacted by 

correspondence with the invitation to participate. A team 
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of four authority-jury members was asked to participate as 

judges in determining the appropriateness and clarity of 

the characteristics in the instrument. Of the twenty 

institutions contacted, twelve fully responded and 

participated. The twelve who participated became the major 

source of data for the study. Six of the private 

institutions voluntarily participated in providing the 

necessary data. 

The study population consisted of two groups: public 

and private senior institutions. Two-year community 

colleges were not considered in the study. Questionnaires 

4 and 5 of the instruments were sent by mail with an 

accompanying transmittal letter, including self-addressed 

return envelopes, to the CEOs of the study population. In 

order to expedite the process of data collection, follow-up 

mailings and telephone contacts were made as reminders to 

respondents. The data collected in Phases 4 and 5 were 

'ransformed into analytical tables, using results of the 

statistical computations. The raw data was first entered 

into the SPSS computer program which calculated the 

chi-square theoretical values. The next step consisted of 

comparing the calculated values with the critical values 

from the Table of chi-squares at the predetermined level of 

significance (p = .05). The table value was located based 

on the given criteria at one degree of freedom (df) 

provided chi-square was at the probability level of p = .05 
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and 1 df = 3.84. All comparative values below this value 

were retained or accepted, according to the stated null 

hypotheses. Any value equal to or exceeding the critical 

value was rejected, thus accepting the alternate hypotheses 

in place of the null. Of the 45 characteristics used to 

test the second null hypothesis, comparing the response 

agreements of CEOs with the characteristics validated 

according to the experts' perceptions, only six were found 

statistically significant (see Table 12). The six items 

that appeared to be significant were further tested with 

the remaining 39 items that were non-significant at the .05 

and .95 levels of significance, respectively. By 

2 

computation, x = 6.58 and was significant at the .0103 

level. It can be concluded that the two groups were not 

significant. Any skewness of calculated values was seen as 

isolated cases of non-conformity to prevailing attitudes 

that could have resulted from sampling errors or chance 

variation. 

The chi-square was not considered appropriate in 

testing the referencing hypotheses, because the sample size 

of the groups involved was too low for accurate 

calculations. The Fisher Exact Probability Test was 

considered the most suitable for analyzing a 2 x 2 

contingency table with combined cell frequencies of 15 or 

less. The Fisher's test is restricted to 2 x 2 tables of 

independent variables on a dichotomous criterion. The 

Fisher's test has two methods of computation. The first 
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method entails the application of a hyper geometric formula 

to calculate the probability of a given event. The value 

of the theoretical calculation was compared to the given 

level of significance (in this case .05). Acceptance of 

the null hypothesis was based on the comparative values, 

and any values below the predetermined probability of 

p = .05. Otherwise, the null hypothesis was rejected. The 

second method entailed the direct application of Fisher's 

Table, in which the right-margin values of the 2 x 2 tables 

were compared with standard values in the table. For a 

value exceeding the table's value, the null hypothesis was 

rejected; otherwise, the value had to fall below the 

critical value. For this study, both methods were applied 

for accuracy and consistency. The results indicated no 

significant difference and the null hypotheses were 

retained. The collection of the questionnaires from these 

institutions took thirteen months. Apparently, the 

complexity of the instruments and the lack of priority 

administrators placed on this project affected the response 

time and rate. The major findings of the research study 

were presented in summary form. 

Findings from Research Questions 

Research Question 1 asked: How is the institution of 

higher education organized for strategic planning? The 

fundamental issue here was how adaptable and receptive the 
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twelve institutions studied were for strategic planning. 

The results of the reports from respondent's data indicated 

that the various characteristics of strategic planning 

contained in the instruments and related to the question 

were currently being practiced. 

Analyses indicated that the strategic planning process 

at the institutions studied involved the reviewing and 

sometimes the revising of the mission statement. The 

outcome of this management action was the need for policy 

changes and reorientations of management principles, as 

well as some tradition and value changes. The strategic 

plan was considered an integral part of the management 

portfolio of an institution—both top-down and bottom-up. 

The CEOs or their designers often initiated the plan and 

formulated policy goals; ideas, skills, and the 

professionalism for planning were often contributed by 

middle and lower management. Communication was a two-way 

process between the administration and the faculty. An 

atmosphere of collegiality and democracy was created in 

order to provide a forum for information exchange. 

Inequality existed among the institutions in regard to 

size, structure, scope of academic and related programs, 

and customary values. Because of their unique situations, 

the strategic planning model designed for one institution 

certainly might not be suitable for another. During the 

planning process, institutions often used their search 
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committees, task forces, outside consultants, and competent 

faculty members. Strategic planning was not considered a 

function of the planning and research department; feedback 

and occasional input were received from the other 

departments. 

The range of time spent to complete the initial 

strategic plan varied among institutions. As indicated by 

most respondents, the overall time was between six months 

and two years. The length of time needed to produce the 

plan depended on the nature, scope, and content of 

activities to be included. The size of the basic forces or 

committees was also a factor. Most respondents indicated a 

core-committee strength of between five to twelve 

individuals. Analysis further indicated congruity between 

experts and the study population in responses to the 

instruments regarding the characteristics of strategic 

planning. Cases of dissimilarities existed but their 

impact were not recognizable in the study outcome. In 

general, the results of the analyses showed that the 

characteristics of strategic planning, validated by the 

experts and perceived by the CEOs, were already being 

practiced. 

Research Question 2 asked: What specific 

characteristics comprise the strategic planning process? 

Analyses indicated that the specific characteristics were 

not different from the 45-item list validated by the 
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experts and perceived by the CEOs of the study population 

as being critical in the strategic planning process—as 

evidenced by the percentage agreement of their responses: 

internal analysis (97.7 percent); trend analysis (95.6 

percent); competitor analysis (94.5 percent); and external 

environmental scanning (94.5). 

Forecasting, implementation, scenarios, and portfolio 

analysis were considered essential for the success of the 

plan, but they were not identified as the most important 

components. The purpose of environmental scanning was to 

identify the strengths and weaknesses as well as the 

opportunities and threats. By understanding sources and 

causes of changes, an institution would be capable of 

building defenses and capitalizing on its comparative 

advantages. These general factors were diagnosed during 

the external environmental assessment: (a) governmental 

aspects, (b) competitive advantages, (c) trends, and (d) 

feasibility of predicting future conditions. 

The methods of inter-analysis included: (a) surveys, 

(b) auditing, (c) reporting, (d) grids, (e) matrices, (f) 

charts, and (g) graphs. 

Methods not often used for external assessment included: 

1. Simulated planning computerized program such as 

Profit Impact Marketing Strategy (PIMS) portfolio analysis, 

2. Grids, and 

3. Matrices. 
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Analysis of the results indicated that the Delphi 

technique was a method rarely used by the institutions. 

The Delphi technique--a systematic method of forecasting 

based on intuition—used two groups of persons to prepare 

the forecasts and assessments needed in strategic 

planning. Basic factors in the internal analysis 

included: (a) trends, (b) governmental aspects, (c) 

program success, (d) comparative advantages, (e) results of 

research and studies, (f) values and traditions, and (g) 

agency commentaries. Audit reports and management 

information systems was not considered a paramount source. 

Research Question 3 asked: What is the impact of 

strategic planning as perceived by the CEOs? 

The strategic plan must be in a form readily acceptable 

to the institution, and must be approved for adoption 

before its implementation and subsequent undertakings. The 

implementation procedure might require the formulation of 

new policies or modifications of existing policies, 

programs, job descriptions, and methods of rewarding 

distinguished and scholarly individuals in the system. The 

efficiency and effectiveness of the strategic plan could be 

determined by an evaluation of the institutions' strengths 

and weaknesses, program success, growth, and advancement. 

The perceived benefits of the plan fell into two 

categories: measurable (tangible) and difficult to measure 

quantitatively (intangibles). 
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The intangible benefits that were reported in the 

analysis included: (a) a knowledge of the institutions' 

available resources, strengths, and weaknesses, (b) 

opportunities and threats, (c) ability to scale 

institutions' competitive and comparative advantages, (d) 

ability to predict future needs by extrapolation, and (e) 

better organization, coordination, and consolidation. 

The costs associated with planning included allocation 

of available resources as well as evaluation of the time 

and dollar costs of collecting valid and relevant 

information. In general, analyses of the findings 

indicated that institutions benefited by adopting and 

applying strategic planning. 

Findings Compared with 

Harris' Results 

These results differed from Harris' study of Texas 

institutions (1987) in that no community colleges were 

involved and the Texas study population far exceeded that 

of Arkansas. In addition: 

1. More private colleges in Texas were proportionally 

involved in the practice of strategic planning, whereas 

fewer private colleges in Arkansas were involved in similar 

practices. Regarding the organization, characteristic 

activities, and associated impact, the findings indicated 

that private colleges in Texas were generally better 
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organized than their counterparts in Arkansas. However, 

the extent to which differences occur was difficult to 

determine because of the limitations of the survey 

instrument. 

2. Public universities in Texas were more 

proportionate in number, size, and scope of academic 

programs available than those in Arkansas. Both state 

institutions exhibited complex management tasks which were 

conspicuous and prevailing in campuses with the largest 

enrollment and program of studies. 

3. Public institutions of higher education compared to 

private institutions in both Texas and Arkansas are complex 

organizations; have larger student enrollment, faculty and 

staff; maintain wider programs of studies, award more 

advanced degrees; and operate larger facilities. 

Communication and coordination of the various units, and 

linkages between schools and departmental activities 

demanded more professional skills and talents. 

4. Both Texas and Arkansas higher education 

establishments were practicing strategic planning. These 

findings were based on the analysis regarding 

characteristics identified by the CEOs of the study 

institutions. 

5. Private and public institutions of higher education 

in both Texas and Arkansas benefited by practicing 

strategic planning. However, it was not determined 
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precisely which institutions in both states were impacted 

by their application of strategic planning, although 

findings failed to point out any differences. Benefits 

criteria included institutional size, scope, as well as 

program diversity and growth. 

Analysis of the findings indicated that strategic 

planning provided an awareness of future uncertainties and 

indicated the need to plan for the future in anticipation 

of changes. Adequate planning and proper linkages between 

the plan and institutional budgets were considered vital 

and necessary for resource management. Questions related 

to actual dollar costs were not incorporated in the 

instruments. 

Conclusions 

According to analyses of the findings of this study, it 

was logical to conclude that Arkansas public and private 

senior colleges were involved with the practice of 

strategic planning. The organization of the institutions 

for strategic planning, and the level of practice therein, 

reflected the contents of the prevailing characteristics 

validated by experts as well as the perceptions of the 

institutions' CEOs. The conclusion was based on the 

totality of responses and congruity of characteristic items 

identified in the instruments by experts and the CEOs. 

These conclusions were in agreement with the study on Texas 
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senior colleges and universities by Harris (1987), although 

the order in which these planning activities occurred might 

be different. 

The planning model that prevailed in the Arkansas 

senior institutions of higher learning could best be 

described by using the following characteristics of 

strategic planning process: 

1. Viewed the CEO as the initiator of the plan as the 

key role player, and as the leader of the institution's 

policy-makers. 

2. Was in agreement with the mission statement, and 

might initiate the review and revision of the mission 

statement itself. 

3. Utilized external scanning technique in order to 

identify trends, comparative advantages, and competitive 

edges. 

4. Involved trend analysis and analysis of 

governmental aspects, predictability of events, and 

competitive advantages during external assessment. 

5. Necessitated the use of internal analysis 

technique that investigated financial aspects, values and 

traditions, success of programs, outcome of case studies 

and research projects, and policies and agency 

recommendations. 

6. Involved faculty, administration, professional 

planners, outside consultants, task forces, and search 

committees. 
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7. Recognized the special resources neeaed, which 

include personnel, staff, finance, and technology. 

8. Recognized cost factors, which include time, 

money, and information gathering. 

9. Addressed two key questions: What do we want to 

be? and What do we need to be doing and why? 

10. Involved the use of an open interactive approach, 

which accelerated communication between the top management 

and line and staff (top-down ana bottom-up system). 

11. Occurred in seven critical component phases: (a) 

external environmental scanning, (b) internal analysis, (c) 

strategic decision-making, (d) resource allocation, (e) 

forecasting, (f) implementation, and (g) evaluation. 

12. Reflected the concepts that long-range planning and 

strategic planning were synonymous in purpose, and that 

contingency planning was analogous. 

13. Used information from internal reports, documents, 

and management information systems. 

14. Accomplished the institutions' goals and objectives, 

15. Implemented the plan through programs, policies, 

job descriptions, and reward systems. 

16. Generated tangible and intangible benefits, such as 

predicting future developments, an awareness of comparative 

advantages, better management (organization, coordination, 

control, and resource management), and promoting of 

collegiality among faculty and administration. 
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17. Called for the evaluation of the effectiveness and 

efficiency of the plan, to determine the usefulness and 

benefits of the plan. 

18. Was continuous and dynamic; generally prompted a 

form of information monitoring, surveillance; and used 

input and feedback for corrective adjustments. 

19. Involved certain amount of risk due to the 

entrepreneurial element of this kind of planning. 

20. Was a go/no go plan. 

21. Resulted in a process of strategic planning based 

more on the institutions' capabilities rather than 

aspirations. 

22. Used strategic decisions as guidelines for the 

development of long-range goals and short-term objectives 

of the institution. 

23. Was designed for action-taking as opposed to being 

a blueprint for decision-making. 

Implications 

This study investigated the current state of the art of 

strategic planning practiced in Arkansas senior 

institutions of higher education. The study made it 

possible to diagnose the extent of practice in the 

individual institutions, as reflected in the perception of 

their CEOs and based on the characteristics profile of 

strategic planning compiled by experts in the current 
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literature. The results of the study revealed more 

similarities than differences in the characteristics 

practiced, and confirmed the increasing response by 

Arkansas higher education management toward an innovative 

management approach. 

The planning procedures that had sufficed in colleges 

and universities during the past two decades failed to 

provide adequate attention to the environmental changes 

examined and analyzed in this study. Past studies 

indicated several weaknesses of higher education 

administration: 

1. Lack of formal planning systems which provided for 

continuous monitoring, review, and revision of the 

strategic decision making processes. 

2. Conservative practices of the decision-making 

officials and the closed-system of information flow which 

impeded any efforts to broaden channels of communication. 

3. Reliance on an existing fixed planning document, 

often referred to as the master plan, which operated as the 

institution's only guidance and reference source for 

strategic decisions—which were limited in goals and 

objectives and failed to make provisions for policy changes. 

4. Focused too much on traditional planning methods 

and internal developments and gave little attention to 

efforts designed to examine changes in the external 

environment affecting the demand, or need, for new 

programs, values, and customs. 
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5. Tended to be complex and primarily analytical, 

with overemphasis on the content of the plans rather than 

on the organizational process through which groups of 

professionals (management, faculty, staff) could develop a 

collegial forum for exchange of ideas, experiences and 

practical skills. 

6. Lacked direct linkage between planning and 

budgeting procedures—despite the fact that budgeting was 

based on a regular annual schedule; no guarantee of that 

annual schedule, no guarantee that long-range goals could 

be translated into an annual operating plan. 

7. Lacked formal provision for reporting program 

outcomes to institutional officials and board of trustees; 

therefore, it was difficult to maintain accountability in 

the light of irregularities during planning. 

An important aspect of this study was to point out past 

problems and then highlight elements of a planning model 

that the Arkansas higher education system needed in order 

to improve in its management. The impact of these 

weaknesses and deficiencies on higher education planning 

was a limitation. That the entire higher education system 

should plan is a proposition that has been widely accepted 

but why, how, and when are questions that are largely 

debated even beyond the higher education frontiers. Most 

institutions have adopted some form of strategic planning, 

and many others are gradually shifting their systems to 

synchronize with this modern approach to planning. 
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American colleges and universities are faced with the 

need to compete, scan the environment, evaluate their 

programs and management attitudes more rigorously, reform 

their governance and decision structure, emphasize quality 

(e.g. program, faculty), and broaden the spectrum of 

productive programs. If Arkansas's higher education 

institutions are to improve their performance they should 

switch to strategic planning. The benefits of strategic 

planning outweigh the risks associated with it. Planning 

fails because of the absence of realistic goals and 

objectives, over-reliance on personal inclinations, lack of 

proper organization, incomplete analyses, poor diagnoses, 

insufficient capability to conduct institutional research 

and analysis, and the separation of planners from the 

decision-making procedures. 

The conventional wisdom for planning is to maximize the 

use of limited resources and to cut down waste; the primary 

reasons for planning are to enhance success and to predict 

the future in the light of present developments. Strategic 

planning not only leads to program accomplishment and the 

ability to interpolate based on past and present trends, 

but it also accommodates the problems arising from future 

uncertainties. By knowing the opportunities and risks 

facing them, Arkansas's higher education institutions will 

be better placed to determine their priorities, set time 

tables for completing particular activities, and assess 
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their organizational strengths and weaknesses. Thus, 

higher education institutions will be able to take 

preemptive actions rather than wait for impending crises. 

Strategic planning is versatile in form and function, 

sensitive to rapid changes in the environment, and capable 

of stabilizing the institution in the event of unperceived 

changes. 

According to the findings of the study, it was logical 

and appropriate to infer that at least twelve senior 

institutions of higher education in Arkansas were involved 

with the practice of strategic planning. This conclusion 

was justified based on responses of the CEOs to specific 

criteria of the survey instrument, as well as the validated 

characteristics of strategic planning profiled by experts 

on the subject. The study population demonstrated a high 

degree of understanding of, and appreciation for, the 

benefits of strategic planning. Results of the study 

indicated that the strategic planning model used for the 

analyses was not a universal model for all institutions and 

had its shortcomings—which were related to its 

non-conformity to any of the current models in use by the 

institutions. Most of the characteristics reflected in the 

model used for the study were shared by some of the 

respondents' models. By limiting the discussion, as well 

as the scope, of the information in accordance to the 

specific requirements of the study, it was difficult to 
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cover all the concepts of strategic planning detailed in 

the literature. However, these implications were 

discernible: 

1. The twelve senior colleges and universities that 

participated in this study were applying strategic planning 

in principle, reflecting the characteristics validated by 

experts in the discipline of strategic planning. This 

claim was further authenticated by the perceptions of the 

institutions' CEOs as reflected in their responses to the 

instruments. 

2. The institutions acknowledged the potential 

benefit of interactive approaches to management decisions. 

Administrators had come to realize the importance of 

faculty participation and contribution in the policy-making 

process of their institutions. The president or chancellor 

initiated a plan that might need the professional skills 

and management talents of both line and staff. Grass-roots 

participation was highly desirable, and all institutions 

indicated they created a sense of collegiality among 

faculty members in the environment of planning. The 

top-down and bottom-up process of decision-making was an 

indispensable mechanism for an effective and meaningful 

management principle. The present concept of shared 

authority should be encouraged, while strategic planning 

should not be misinterpreted as a control mechanism. 
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3. The focus of the study was not directed at the 

specific decisions an institution should make, but rather 

at the process used to make those decisions. In this 

regard, the strategic planning process was one of several 

fundamental processes higher education administration 

needed to adopt. Those institutions that were still 

pondering about what course of action to take should 

identify with institutions that were already practicing 

strategic planning. Individual colleges and universities 

should establish a strategic planning process model in 

accordance with the unique situation of their 

environment—size, location, resources, academic programs, 

community needs, traditions, and values. While instituting 

a model, institutions should conduct external and internal 

auditing, develop a data bank, determine their strengths 

and weaknesses, basic opportunities and threats, and 

capitalize on their opportunities. Feasibility surveys 

should include areas of competitive and comparative 

advantages, as well as sources of information of assistance 

for decision-making. The plan for planning should be in a 

form acceptable and should be approved by designated 

authorities in the institution. The model plan should be 

developed through a cycle of seven phases: (a) external 

environmental scanning, (b) internal environmental 

assessment, (c) trend analysis, (d) strategic 

decision-making, (e) forecasting, (f) implementation, and 

(g) evaluation. 
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4. Institutions should not get frustrated and 

discouraged because of some initial problems that might 

jeopardize the immediate success of the plan, but should 

establish a network for rectifying mistakes, and develop 

the understanding and commitment needed for accomplishing 

the planned goals and objectives. 

5. The institutions adapting to the practice of 

strategic planning, and those that were considering 

introducing it, should be cautioned about its exaggerated 

benefits. As a new field of planning in higher education 

institutions, strategic planning has been exposed to the 

common problems associated with the trial-and-error. Its 

ultimate success, benefit, and survival depends on 

increased knowledge of its concepts and implications for 

higher education management. 

Recommendations 

The problems that have plagued higher education 

institutions in the past two decades during the periods of 

turbulent environmental changes still linger in the current 

environment for management decisions. The hard times are 

not yet over and may never be over for higher education. 

The findings of this study suggest that most institutions 

are actively practicing strategic planning and are deriving 

benefits associated with its application. 
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The study does not clearly indicate how the 

institutions measure the benefits that accrue, the tools 

and methods that should be used, and the associated 

problems. Of the six null hypothesis tested, none were 

found significant; therefore, these might be investigated. 

Analysis of data collected by this study reveals that 

although a comprehensive process model of strategic 

planning was suggested for individual institutions in 

Arkansas's higher education system according to their 

needs, there was no specific recommendation of which model 

was most desirable for implementation and evaluation. The 

fact is that no single model of the implementation process 

exists; general rules for the implementation of the 

strategic plan are elusive. It would be misleading to 

state that the model presented in this study will guarantee 

to Arkansas senior institutions of higher education 

sweeping successful strategy formulation, implementation, 

and evaluation. This research did not explore some of the 

critical issues associated with the impact of strategic 

planning at the individual campuses; therefore signals the 

need for additional research. A checklist is provided to 

highlight needy areas: 

1. Determine the impact of strategic planning in each 

of the institutions, using a case study approach. 

2. Determine if strategic planning can lead Arkansas's 

higher education institutions to reduced monetary costs 
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(This study did not include the financial aspect of 

planning.) 

3. Investigate which higher education system, public 

or private, is more congenial for strategic planning 

practice. 

4. Continue research on how to design the best 

adaptive model for strategy implementation for higher 

education institutions. 

5. Continue research on how to bring about successful 

integration of a strategic plan with an institutional 

budgeting system. 

6. Implement the 23-step model developed for 

strategic planning for Arkansas institutions of higher 

education. 
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A List of Strategic Planning Experts: 

Phase One Participants 

1. Buhler-Miko, Marina 

2. Cope, Robert G. 
Department of Education 
University of Washington 
Seatle, WA 98195 

3. Cyert/ Richard M. 
President/Chancellor 
Cornegie Mellon University 
5000 Forbes Avenue 
Pittsburg, PA 15213 

4. Jedamus, Paul E. 
Professor of Management Science 
University of Colorado 
Boulder, CO 80309 

5. MarruS/ Stephanie 

6. McConkey, Dale D. 
Department of Business and Management 
University of Wisconsin 
Madison, WI 53706 

7. Morrison, James L. 
University of North Caroline at Chapel Hill 
Chapel Hill, NC 275148. Murphy, Patrick E. 

8. Murphy, Patrick E. 
Department of Marketing 
University of Notre Dame 
Notre Dame, In 46556 

9. Paul, Ronald N. 
Department of the Humanities 
College of DuPage 
Lumber Road & 22nd Street 
Glen Ellyn, IL 60137 

10. Peterson, Marvin W. 
610E University Adult Education 
University of Michigan Main Campus 
An Arbor, MI 48109-1259 
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11. Puyear, Donald E. 
President 
Central Virginia Community College 
3506 Wards Road 
Lynchburg, VA 24502 

12. Rice, James A., Sr. 
deoartment of Business Education 
Rogue Community College 
3345 Redwood Highway 
Grants Pass, OR 97527 

13. Steiner, George A. 
Graduate School of Management 
University of California 
Los Angeles, CA 90024 

14. Taylor, James A. 
Dean of the Faculty 
North Central College 
30 N. Bainard Street 
Naperville, IL 60566 

15. Whittaker, James B. 
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Characteristics of Strategic Planning 

Identified According to Experts 

1. Includes elements of internal environmental assessment 
or analysis. Focuses on internal strengths, 
weaknesses, and capabilities (Abell & Hammond, 1979; 
Cope, 1981; Keller,1983; McConkey, 1981; Peterson, 
1980; Puyear, Ross, & Vaughn, 1982; Uhl, 1983; 
Whittaker, 1978). 

2. Considers opportunities and threats to the institution 
(McConkey, 1981; Steiner, 1979; Glover, 1983). 

3. External environmental assessment, i.e., "scanning", is 
done primarily to provide information for forecasting 
and decision-making (Cope, 1981; Haendel, 1981; 
Morrison & Cope,1985; Peterson, 1980; Puyear, Ross, & 
Vaughn, 1982; Uhl, 1983; Whittaker, 1978)." 

4. More of an art than Science (Cope, 1987; Haendel, 1981; 
Levin, 1981; Whittaker, 1978). 

5. Tends to, or has the potential to, change the nature or 
mission of the institution (Abell & Hammond, 1979; 
Cope, 1981; Marrus, 1984; McConkey, 1981; Rothschild, 
1979; Whittaker, 1978). 

6. Same as long-range planning (Hussey, 1982; Marrus, 
1984; Whittaker, 1978). 

7. Not synonomous with long-range planning (Abell & 
Hammond,1979; Cope, 1979; Cyert, 1983; Drucker, 1973; 
Keller, 1983; Kotler & Murphy, 1981; Levin, 1981; 
McConkey, 1981; Morrison, 1985; Peterson, 1981; Puyear, 
, Ross , & Vaughn, 1982; Radford, 1978). 

8. Is a continuous process (Cope, (1985); Drucker, 1973; 
Hussey, 1982; Levin, 1981; Lorange, 1979; Marrus, 1984; 
McConkey, 1981; Radford, 1978; Steiner, 1969; Uhl, 
1983; Whittaker, 1978). 

9. Similar to or may contain contingency planning 
(McConkey, 1981; Haendel, 1981; Rothschild, 1979; 
Steiner, 1969) 
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10. Some kind of formalized management information system 
is necessary (Abell & Hammond/ 1979; Glover, 1983; 
Haendel, 1981; Lorange and Vancil, 1977; Radford, 1978; 
Rothschild, 1979; Uhl, 1983). 

11. Competitor considered during the process (Abell & 
Hammond, 1979; Baldridge, 1982; Bowen, 1966; Cope, 
1981; Kastins, 1984; Keller, 1983; Lorange & Vancil, 
1976; McConkey, 1981; Morrison, 1984; Porter, 1980; 
Rothschild, 1979; Steiner, 1979). 

12. Designed for action-taking vs. decision-making 
(Baldridgel971; Cope (1981); Drucker 1973; Haendel, 
1981; Levin, 1981; Lorange & Vancil, 1976). 

13. Tools often used: models, analytical processes, etc. 
(Abell & Hammond, 1979; Cope, 1981; Haendel, 1981; 
Kastins, 1984; Keller, 1983; Marrus, 1984; McConkey, 
1981) . 

14. Future oriented: What could happen out there in the 
future is the key element (Drucker, 1973; Keller, 1983; 
McConkey, 1981; Rothschild, 1979; Steiner, 1979). 

15. Includes short-term goals (Marrus, 1984; McConkey, 
1981; Puyear, Ross, & Vaughn, 1982; Radford, 1978; 
Whittaker, 1979) . 

16. Survival is the primary purpose and goal (Abell & 
Hammond, 1979; Cyert, 1978; Morrison and Cope, 1985; 
Rice & Garside, 1984). 

17. Is part of overall planning program (Abell & Hammond, 
1979; Bowen"^ 1982; Haendel, 1981; Marrus, 1984; 
McConkey, 1981; Puyear, Ross, & Vaughn, 1982; Steiner, 
1983) . 

18. A certain amount of risk is involved (Drucker, 1973; 
Haendel, 1981; McConkey, 1981; Whittaker, 1978). 

19. Requires unusual committment in terms of time and 
finance (Abell & Hammond, 1979; Haendel, 1981; Marrus, 
1984; McConkey, 1981; Rothschild, 1979; Whittaker, 
1978) . 

20. Task forces are used, consultants, committees, etc, 
(Keller, 1983; McConkey, 1981; Morrison and Cope, 1985; 
Puyear, Ross, & Vaughn, 1982; Steiner, 1979; Whittaker, 
1978). 

21. Requires high-level management approach (Abell & 
Hammond, 1979; Keller, 1983; Haendel, 1981; Marrus, 



167 

1984; McConkey, 1983; Miller, 1983; Rothschild, 1979; 
Steiner, 1979; Lorange and Vancil, 1976; Whittaker, 
1978). 

22. Must be implemented (Haendel, 1981; Marrus, 1984; 
Miller, 1983; Whittaker, 1978). 

23. More of a go/no-go plan (Baldridge & Okimi, 1981; Cope, 
1981; McConEey, T581). 

24. Primary role of strategic planning: Keep entity headed 
in right direction (McConkey, 1981; Keller, 1983). 

25. Has a direct relationship to the mission statement 
(Abell & Hammond, 1979; Kastins, 1984; Marrus, 1984; 
McConkey, 1981; Morrison and Cope, 1981; Puyear, Ross, 
& Vaughn, 1982; Lorange & Vancil, 1976). 

26. Operating management must be involved (Abell & Hammond, 
1979; McConkey, 1981; Miller, 1983). 

27. Requires special or specific resource allocation (Abell 
& Hammond, 1979; Keller, 1983; McConkey, 1981; Morrison 
& Cope, 1981; Whittaker, 1978). 

28. Different design or approach by each institution is 
unique to its own characteristics (Haendel, 1981; 
Jadamus & Peterson, 1980). 

29. Scenarios are part of process of strategic planning 
(Ayres, 1979; Cope, 1981; Glover, 1983; Hawken, 1982; 
Steiner, 1979; Uhl, 1983; Whittaker, 1978). 

30. Creates policies, plans, programs, and tasks to 
successfully accomplish mission and corporate 
objectives (Drucker, 1973; Steiner, 1979; Whittaker, 
1978). 

31. Critical components (Haendel, 1981; Marrus, 1984; 
Lorange & Vancil, 1976; Rothschild, 1979). 

32. Entreprenuerial in nature (Baldridge, 1981; Drucker, 
1973; Keller, 1983; Whittaker, 1978). 

33. Evaluation of strategic planning is generally 
accomplished through organized and systematic feedback 
(Drucker, 1973; Hussey, 1982; Lorange & Vancil, 1976; 
Whittaker, 1978). 

34. Usual length of time (Marrus, 1984; McConkey, 1981; 
Whittaker, 1978). 

35. Methods of implementation (Abell & Hammond, 1979; 
Steiner, 1979) . 
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Table A-2 

Item Analysis of Expert and CEO Profile of Strategic 

Planning Characteristics: Phase 1 
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Authority - Jury Panel 

Letter to Jury Panel Members 

Letter to Experts 

Table B-l 

Authority-Jury Panel Responses to Questionnaire 

Two Content Validations: Phase 2 

Table B-2 

Authority-Jury Responses to Questionnaire Three 

Content Validation: Phase 2 
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Authority - Jury Panel 

Charles A. Walker, Chancellor 

University of Arkansas at Pine Bluff 

Pine Bluff, Arkansas 71601 

Daniel E. Ferritor, Chancellor 

University of Arkansas, Fayetteville 

Fayetteville, Arkansas 72701 

David B. Burks, President 

Harding University 

Searcy, Arkansas 72143 

John E. Brown, III, President 

John Brown University 

Siloam Springs, Arkansas 72761 



1 7 6 

Dear Jury Panel Member, 

My name is Patrick Agwu, a doctoral candidate at the 
University of North Texas, Denton, Texas, and completing a 
degree program in Higher Education Administration. I am in 
the process of conducting a dissertation study titled, 
"Strategic Planning in Higher Education; A study of the 
Application in Arkansas Senior Colleges and Universities". 
The analyses of the study entails the collection of data 
using a survey instrument. 

An authority-jury panel has been established for the 
purpose of evaluating the content and utility of the 
enclosed questionnaire drafts, by judging the clarity and 
appropriateness of the statements. You have been selected 
a member of the jury panel required to critique the 
questionnaire draft. Your comments and recommendations 
will be useful for validating the instruments. 

You are required to respond to each of the statements 
on the enclosed draft, by judging the clarity and 
appropriateness. Check only the "Yes" or "No" blank 
immediately below the statement in each situation, for 
example. 

Clear: Yes No 
Appropriateness: Yes No 

I shall appreciate your full cooperation and timely 
response to judging this questionnaire. For your 
convenience, please use the enclosed self-addressed stamped 
envelope to return the completed questionnaire. 

Sincerely yours, 

Patrick A. Agwu 

Enclosures: 3 
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Table B-l 

Authority-Jury Panel Responses to Questionnaire Two Content 

Validations: Phase 2 

Statement Clear 

Number Yes No 

Agreement Appropriate Agreement 

Percent Yes No Percent 

1 4 0 100 4 0 100 

2 4 0 100 4 0 100 

3 4 0 100 4 0 100 

4 4 0 100 4 0 100 

5 3 1 75 4 0 100 

6 3 1 75 3 1 75 

7 2 2 50 2 2 100 

8 4 0 100 4 0 100 

9 4 0 100 3 1 75 

10 4 0 100 2 0 50 

11 4 0 100 4 4 100 

Total 40 4 1000 38 4 1000 

N=4 90.6% 8.3% 90.9% 90.5% 9.5% 90.9% 
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Table B-2 

Validation: Phase 2 

Statement Clear Agreement Appropriate Agreement 

Number Yes No Percent Yes No Percent 

1 4 0 100 4 0 100 

2 4 0 100 4 0 100 

3 4 0 100 3 1 75 

4 3 1 75 3 1 75 

5 3 1 75 4 0 100 

6 2 2 50 4 0 100 

7 4 0 100 4 0 100 

8 3 1 75 2 2 50 

9 4 0 100 3 1 7 5 

10 4 0 100 4 0 

O
 

o 

11 3 1 75 4 0 100 

12 3 1 75 4 0 100 

13 4 0 100 4 0 100 

14 4 0 100 4 0 100 

15 4 0 100 3 1 75 

16 4 0 100 4 0 100 

17 3 1 75 4 0 100 

18 3 1 75 4 0 100 

19 • 4 0 100 4 0 100 

20 4 0 100 4 0 100 

21 4 0 100 3 1 75 

22 4 0 100 3 1 75 
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Statement Clear Agreement Appropriate Agreement 

Number Yes No Percent Yes No Percent 

23 3 1 75 4 0 100 

24 4 0 100 4 0 100 

25 3 1 75 4 0 100 

26 3 1 75 2 2 50 

27 4 0 100 3 1 75 

28 4 0 100 4 0 100 

29 3 1 75 4 0 100 

30 4 0 100 3 1 75 

31 4 0 100 3 1 75 

32 4 0 100 4 0 100 

33 3 1 75 4 0 100 

34 4 0 100 4 0 100 

35 2 2 50 4 0 100 

36 3 1 75 4 0 100 

37 4 0 100 4 0 100 

Total 131 17 3275 135 13 3375 

88.5 
% 

11.5 % 88.5% 91.2% 8.8% 91.2% 

N-4 131/ 
148 x 
100 

17/ 
148 

X 
100 

3275/3700 x 
100 

135/1 
48 X 
100 

13/1 
48 X 
100 

3375/3700 
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Dear Expert: 

I seize this opportunity to introduce myself to you. 
My name is Patrick Agwu, a doctoral candidate at the 
University of North Texas, Denton, Texas, and completing a 
degree in Higher Education Administration. At this moment 
of my degree program, I am in the process of conducting a 
dissertation study titled, "Strategic Planning in Higher 
Education: A Study of Application in Arkansas Senior 
Colleges and Universities." 

You have done enormous and impressive work in different 
subject areas of strategic planning discipline. Most of 
the publications that are prevalent in the literature cited 
your name, and most of the consistent, and prevailing 
characteristics of strategic planning were evident in your 
writings. Without further testimonial, I have selected 
you, from an ecclectic list of ninety-five erudite scholars. 

Please, kindly spend a few minutes of your valuable 
time to complete the enclosed questionnaire and return to 
me by , in the enclosed pre-addressed, 
stamped envelope. By validating the characteristics used 
in the instrument, you are making an invaluable 
contribution in knowledge, efforts, and for the enhancement 
of the study. 

The characteristics compiled for validation are not 
exhaustive in content on the subject, but the list 
represents the prevailing concepts, and is limited by the 
scope and context of the data for the study. 

It is my obligation to keep confidential any 
information you may provide for the benefit of this study. 
Indicate your preference by checking the blank provided on 
Figure 2. Names of participants are anonymous, remain with 
me only, and will not be released to the public at any time. 

Please, feel free to contact me at (214) 620-2457 
(Home) or (817) 565-2956, if you do have any questions, 
discussions, or for more additional information regarding 
this project. 

As a participant, you are entitled to a summarized copy 
of the final report, if you so indicate in the space 
provided on Figure 2. 

Thank you for your cooperation, expertise, and time in 
this regard. 

Sincerely yours, 

Patrick A. Agwu 

Enclosures: 2 
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Arkansas Senior Public And Private Institutions of 

Higher Education: Population of the Study 

1. Arkansas State University 
State University, Arkansas 

2. Arkansas Technical University 
Russellville, Arkansas 

3. Henderson State University 
Arkadelphia, Arkansas 

4. Southern Arkansas University 
Mongolia, Arkansas 

5. University of Arkansas System 
University of Arkansas, Fayetteville 
Fayetteville, Arkansas 

6. University of Arkansas at Little Rock 
Little Rock, Arkansas 

7. University of Arkansas, Monticello 
Monticello, Arkansas 

8. University of Arkansas at Pine Bluff 
Pine Bluff, Arkansas 

9. University of Central Arkansas 
Conway, Arkansas 

10. University of Arkansas for Medical Sciences 
Little Rock, Arkansas 

11. Arkansas Baptist College 
Little Rock, Arkansas 

12. Arkansas College 
Batesville, Arkansas 

13. University of the Ozarks 
Clarksville, Arkansas 

14. Harding University 
Searcy, Arkansas 

15. Hendrix College 
Conway, Arkansas 
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16. John Brown University 
Siloam Springs, Arkansas 

17. Ouachita Baptist University 
Arkadelphia, Arkansas 

18. Philander Smith College 
Little Rock, Arkansas 

19. Central Baptist College 
Conway, Arkansas 

20. Southern Baptist College 
Walnut Ridge, Arkansas 
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Dear Chief Executive: 

May I use this opportunity to introduce myself. My 
name is Patrick Agwu, a doctoral candidate in Higher 
Education Administration at the University of North Texas. 
I am about to begin the analytical phase of my dissertation 
titled, "Strategic Planning in Higher Education: A Study 
of Application in Arkansas Senior Colleges and 
Universities." 

The sample frame of this study consists of the entire 
population of Arkansas institutions of higher learning, 
with all twenty chief executive officers included. A 
twelve-item instrument is being mailed to all chief 
executives, as a means of generating vital and relevant 
data for phase four of the study population. 

If you would please sacrifice a limited time to 
complete the questionnaire and return it in the enclosed 
self-addressed, stamped envelope to reach me by March 31, 
1991. I shall greatly appreciate your effort. By 
participating in this study, you are cooperating in an 
effort to promote and advance a scholarly research. 

Any information provided by you will be used solely for 
the purpose of this study. A special coding system has 
been used to maintain the confidentiality of this exercise 
and participants will remain anonymous to the public. 

Please, do not hesitate to contact me at this number 
(817) 565-2956 (Office) or (214) 620-2457 (Home). 

Sincerely, 

Patrick A. Agwu 
B.Sc., M.P.A. 

Enclosure: 2 
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CBds: 

S3RMEGIC PLANNING OftRAOSUSnCS 
Questionnaire: Xbase GM 

Hit abjective of this instrument is to identify those institutions of 
higher education in Arkansas, that are practicing strategic plaining. 

£lZSS£JU30L 

Please respond by placing a check nark in the blank beside the statsnant 
that bast reflects the planning pLujiaiu at your institution in the column 

by "yes" or "no." 

gfrafcfnt Yes WO 

1. Has the mission statement of your institution bean reviewed, 
revised, or raaffixaed, during, or bemuse of, strategic 
planning? 

2. You haw a long-range plan and a strategic plan, and the 
strategic plan is part of the long-range 

3. Your plan reflects a oartain amount of risk, due to an 
alaaent of entzepreneurship, because you ara trying to 
"fit" the institution to its changing aaxkst-plaoe. 

4. Does your chief escacutiva officer (C8D) have the priaaxy 
responsibility to initiate the prooees and sake final 
decisions regarding the plan? 

5. Data and information obtained fren your 
activities is used for forecasting, vtoidi include 
consideration of your ocqpstitecs, opportunities for, 
and threats to the institution. 

6. External envircnnantal femiiwrit- (seaming) is one of 
the fixst phases of your planning 

7. Internal anvircraental ••neniniianf (analysis) is conducted 
for the purpose of identifying strengths, waleisssss and 
capabilities. 

8. Tools of your planning piugiai include: analytical 
qproaches sudi as portfolio analysis, narket attract* 
businaas position •••eiwisnr or profit ispact of oazket 
strategy (FDB); charts, grids, and acanarios. 

9. Your plan creates policies, plans, ptujiaias and tasks. 

10. Ihs key question, "what should wa be doing and *hy?", is 
seriously addressed during your planning 



186 

Cods: 

Questionnaire: ftoas* Two 

The objective of this questionnaire is to collect data related to 
strategic planning in higher education from those currently involved in the 
practice. 

S&Cio^iQD 

3he following general definition of strategic planning is provided to 
facilitate effective onmwminatiens and participant 

A planning activity that futuristioally deals with nissions and 
of the institution—takes into account: conpetitive situations, 
external environmental trends, internal capabilities, strengths and 

t, pi—ant historical setting—and the allocation of 
toward those 

The questionnaire is separated into four Sections: I, II, XXI, and IV. 
Directions are provided at the beginning of each section. 

Pireeti 

Please respond as requested at the beginning of eadi section. 

Note 

All responses to the questionnaire and the inf conation collected will be 
zealously guarded and maintained in the utnost confidmce. Respondent 
identification, related to the code an this questionnaire, is tamn only by 
the xeeeiu'dMi and will not be aaaaunicatad in any fen, at any time. 
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SBCXICN z 

Ihe objective of this section is to collect data to answer the first 
niaiaiJi question, "How is the institution organized far the strategic 
planning function?" 

tMrngMcne 

Please indicate your eaqperienoes with strategic planning, at your 
institution, toy selecting one of those four alternatives, beside each 

Circle the letter, or letters, that best reflect your opinion. 
Place check narks in blanks, vtwi so 

aue»»iives 

SD - Strongly disagree • 0 )A - Not at all • o 
D - Disagree * 1 N - None m 0 
A - Agree - 2 S - So* - 1 
SA - Strongly agree - 3 C - Considerably - 2 

6 - Greatly * 3 

£ssfej& statement 

[1.1-1]* l. Tto titmt extant has the strategic plaining 
p.u—i effected the mission of your 
institution? N S C G 

2. Has the mission statement of your 
institution been reaffirmed or revised 
due to this kind of plaming? N S C G 

3. To %4iat extent does this "kind of 
plaining" have the potential to dungs 
the enphasis, objectives, style, 
reaffirm or cause a change in the 
mission stab—nt—oc may change the nature 
of this institution? SD D A tt 

[1.2-31] 4. lb what extant is your strategic plan 
integrated with the institution's 
financial plan? N S C G 

[1.2-12] 5. Is this kind of planning practiced as a 
"continuous process" at your institution? N& S C G 

•Research indicator nuBber-characteristic validated by eî erts. 



188 

[1.2-16] 6. To %4iat extent is the strategic plan a part, 
but not all , of your overall planning 
pLuyiam? N s C G 

[1.2-16] 7. Doss this type of plamtog p 11 "drive the 
rest" of your overall plaming process? NX S c G 

[1.3-31] 8. Hx many professional planning personnel are 
involved in the process? (Qwck one blank) 

8.1 Non»__ 8.3 2-« 8.5 Over 11 
8.2 One 8.4 7-10 

[1.4-31] 9. ttoo participates to your planning pin —s? 
(Check blanks: multiple responses are possible) 

9.1 Trustees^ 9.4 Financial officer 
9.2 Staff _ _ 9.5 Cocponts planner 
'•3 FSailty _ _ 9.6 XraAmic administrator 
9.4 "CEO" 9.8 other — 

[1.4-26] 10. Task forces, consultants and nmfnlrreM 
are used-carefully—all through your process, 
with the level and apposition of each appr^ 
prists to ths tasks. N S C G 

[1.5-27] u . lb %tiat extent, is ths "operational •» 
level" involved to your proosss? NX S C G 

[15--27] 12. Is ths "opsrational aanagment level" involved 
to the goal setting and abjective faraulatians 
i .e . , tsntiCTL.1 development? NX S C G 

[1.5-39] 13. Tb what extent are the strategic-dscisicns 
•ada by your CBO (chief executive officer)? N S C G 

14. f t e has ths responsibility fear the 
overall inui.sai at your institution? 
(Qwck blank er blanks) 

14.1 Operational 
14.2 Board of To 
14.3 Ooocpocats planner 
14.4 "CEO" """" 

[1.5-20] 15. Ihe oarpcrate plaming officer function as a 
"facilitator" during this plaming proaav. NX S c G 

[1.5-20] 16. Your top Bsnagunt, i .e . , aAninistraticn, has 
the major responsibility for this kind of 
plaming. NOTE: "T" • Totally. NX s c T 



189 

[1.6-34] 17. How such time was required to establish and 
cperaticnalize your first stxategic plan? 
(Check one blank) 

17.1 o-l yr 17.3 4-6 yr 
17.2 2-3 yr 17.4 7- * yr 

[1.7-40] 18. mis kind of planning is still evolving and 
realistic feedback firon the practice field is 
greatly needed. SD 0 A ft 

[1.7-2] 19. to vhat extant is your pa.viceas ware en "artistic 
approaA" than a "acientific approach?" NX S C 6 

[1.7-3] 20. Your process for this kind of planning is 
considered to be synanynous with lang-range 
planning. SD D A SA 

[1.7-19] 21. Your ptoaess contains the elanent of 
contingency plaming. SD D A SA 

[1.7-24] 22. A certain amount of "risk" is involved for 
your institution—due to the 
element—with this kind of plaming. SD 0 A SA 

[1.7-25] 23. Depending on situational and envirornental 
changes, your plan is acre of a "go, no-̂ o" 
plan. SD D A SA 

[1.7-38] 24. How close does the stattnant, "our jnucw is 
basically a 'tcp-down' approach, but it also 
contains the moment of 'battcn-ip, •" describe 
your prooeee? NA S C G 

[1.7-41] 25. Due to its flexibility, you can easily revise 
your plan as situations and conditions change. SD D A SA 

[1.7-42] 26. Your p r r r w is acre of "outside-in" planning, 
rather than "inside-out." SD D A SA 

[1.7-45] 27. lb what extant is your piri esa for this kind 
of planning perceived to be synonyms with 
naster»plamin0? NA S C G 

Uiis aspletes Section X. Proceed to Section IZ en next page. 
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[1.6-34] 17. How ouch time was required to establish and 
cperaticnalize your first strategic plan? 
(Check em blank) 

17.1 o-l vr 17.3 4-6 yr 
17.2 2-3 yr 17.4 7- + yr 

1.7-40] 18. This kind of planning is still evolving and 
realistic feedback trcn the practice field is 
greatly needed. SD D A » 

1.7-2] 19. lb what extent is your i" • • — • acre an "artistic 
afproadh" than a "scientific apptoaA?" MX S C G 

1.7-3] 20. Your piuuams for this kind of planning is 
oensidered to be syncnyaous with long-range 
planning. SD D A SA 

1.7-19] 21. Your ytuuaeit contains the elsnent of 
contingency planning. SD D A SA 

1.7-24] 22. A certain aaount of "risk" is involved far 
your institution—due to the entnpreneurial 
element—vith this kind of plaming. SD D A SA 

1.7-25] 23. D^nding on situational and envirornental 
changes, your plan is nan of a "go, no-go" 
plan. SD D A SA 

1.7-38] 24. How close does the statanant, "cur prm,.—b is 
basically a 'top-down' approach, but it also 
contains the oju|*jibuI of 'bottoms, •" desaribe 
your process? NA S c G 

1.7-41] 25. Due to its flexibility, you can easily revise 
your plan as situations and conditions change. SD D A SA 

1.7-42] 26. Your process is asc* of "outside-in" planning, 
rather than "inside-out." SD D A SA 

1.7-45] 27. lb vfcat extent is your process for this kind 
of planning perceived to be synonyaous with 
aester-plaming? NA S C G 

This ooqpia&es Section Z. Proceed to Section n on next page. 
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sEcncN n 

Ttm objective of this section is to collect data to answer the 
rim ii Lii.li question, "What specific activities crwririae the strategic plaming 

Directing 

Centime to respond as in previous section. 

A133SNKXXVES 

SD - Strongly disagree • 0 IA - Not at al l - 0 
D - Disagree > 1 N - None - 0 
A - Agree - 2 S - Sana - 1 
SA - Strongly agree " 3 C - Considerably - 2 

G - Greatly « 3 

Mff, NP- ggffBffiflT 

[2.1-30] 28. Critical components of this fcind of planning 
at your institution include: identification 
of tzwds, values; forecasting; a clear under-
standing of tfcsra the institution has bean why 
succeeding, Why failing to thrive or survive. SD D A SA 

12.1-30] 29. Your "C E 0" i s considered to be a critical 
conponsnt during the docision-naldng activity. NA S C G 

[2.1-4] 30. external envirennant iniiii hiiiimiiit, (seaming) 
i s a o i t i c a l phase of your prooMs. SD D A SA 

[2.1-4] 31. Which of the following nsthods are used to 
collect information during your external 
environmental aaBtumiint (seaming)? 
(Chadc blanks) 

30.1 Consultants 
30.2 BSC seerdMS 
30.3 Delphi technique 
30.4 Various surveys 
30.5 Qxrcnicle of Higher Education 
30.6 Conputeriased management information systems 
30.7 Purchased inforaation fron "future predictors" 
30.8 Other 
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[2.1-30] 32. Which of the following factors arc analyzed 
during the external envixcraeit 
activity? (Owe* blanks) 

32.1 Military 
32.2 Crurrtitors 
32.3 Research f ie ld 
32.4 Corporate world 
32.5 Booncnic i ' 
32.6 Poli t ical 
32.7 Boplcynant 
32.8 Bbcational 
32.9 Goverrmantal controls 
32.10 Cultural values and 
32.11 OOmr_ 

[2.2-5] 33. l b viiat extant do you agree that the 
purpose of your external wivirormnt 
wmiiinw'nt (seaming) i s t o provide 
accurate, valid information for the 
forecasting activity? SD D A SA 

[2.3-61 34. Which factors of the set below are analyzed 
during your internal enviiumgit 
(Qiedc blanks) 

34.1 Policies 
34.2 Per i l I f les 
34.3 Finanoss 
34.4 Growth i i S c a s 
34.5 Marksting ULunaa 
34.6 Arartmnir utuuians 
34.7 Operating aamensas 
34.8 Student trends, issues and values. 
34.9 Faculty anmnpiiihuients, 

l iwds and values 
34.10 Other 

[2.3-7] 35. Ttm purpose of your internal 
•••einmarit (analysis) i s t o -
ins t i tu t ion ' s strengths, MM 
capabili t ies. SD D A SA 

[2.3-7] 36. l b what extent are your forecasting 
ac t iv i t ies based en the infaoaation 
the •••aemnent. activit ies? N S C G 

[2.4-5] 37. Opportunities for and threats t o your 
inst i tut ion are seriously considered during 
either the forecasting or decision-asking 
ac t iv i t ies . KA S C G 
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[2.4-5] 38. To what extant are forecasting activities 
included in your process? Hfc S C G 

[2.4-17] 39. A "fcnaalizad information system" is 
established at your institution, and is 
used for information to su{4xjn.t the 
planning process. NA S C G 

[2.5-9] 40. A "strategic infestation systen" is 
established ait your institution, and is 
used t c preside strategic infagnation for 
the process. NA S C G 

[2.6-11] 41. TO what extent are octputerized, simulated 
planning systos used during your planning 

NA S C G 

[2.6-11] 42. Ihe following "tools" are used during the 
planning process: various grids and matrices, 
portfolios such as the BOS, plotted charts, 
profitahl 1 ity-iapact chart, graphs, FDE, 
6:6, etc. NA S C G 

[2.8-33] 43. Which of the following set of phases 
profile your strategic planning process? 
(Owck blanks: multiple are possible) 

43.1 Beternal envirtnaont 
(scanning) chase 

43.2 Internal envdronaent 
(analysis) phase ___ 

43.3 Forecasting phase ___ 
43.4 Stzatsgic-decision-ssddng phase _ _ 
43.5. Allocation of resources phase. _ _ 
43.6 Isplaaentation phase _ 
43.7 Evaluation phase 

[2.9-13] 44. Urn question, "what should we be doing and why?" 
i s seriously addressed daring your planning 
process. NA S C G 

[2.9-8] 45. For ope ra t ive advantage, ccnpetitors and 
competitive situations are considered during 
your p u r — in the context of—"rfiat they 
are doing," "what they are capable of doing," 
and "what they are likely to do?" NA S C G 

[2.9-14] 46. Ttm process and the resulting strategic plan 
is baaed more on your institution's 
capabilities rattier than aspirations. SD D A SA 
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[2.10-23] 47. One* your plan is finalized, qTwrial funds 
and resources are i by the 
institution. NA S C G 

[2.10-23] 48. Resources are allocated far the plan toy 
"linking" it with the overall financial 
plan. N* S C G 

[2.11-29] 49. Ihe plan estates policies, plans, 
and taste for the aocnipl ictotnt of the 
zwisad far ZMffiznod) mission «••*»*•»— 
and objectives of your institution. NA S C G 

[2.11-28] 50. To vihat exunt is 1be ptuuess and the 
resulting plan used to aanage your 

institution. N S C G 

[2.11-28] 51. Cnoe your plan is finalized, it is isplenented. NA S C G 
[2.11-22] 52. At what point in the ptuoeas are your long-term 

goals fooulatsd? (Oisck one blank) 

52.1 At the beginning 
52.2 After assessments 
52.3 During decision-Baking^ 
52.4 After dscisicn-nakin3__ 

[2.11-22] 53. Ihe stzBtsgic decisions are used as guidelines 
for the dswelCEusRt of long-range goals and 

objectives for your institution? NA S C G 

[2.12-35] 54. To What extant is your evaluation of the 
effectiveness of your plan based an the 
criteria "accuracy" and "suooass" tar the 
institution? MA S C G 

55. Ihe evaluation of your plan is eoocqplished 
through an OEganizad, continuous, aid 
systeutic f eedbeck. NA S C G 

56. How often is the stxatagic plan evaluated 
at your institution? 

56.1 Barely 
56.2 Onmsimanv 
56.3 frequently _ _ 
56.4 Continuously 

This ooopletes Section XI. Frooeed to Section m on the next page. 



195 

SBCXICN ZH 

the objective of this section is to collect data to answer the third 
question, "What is the perceived iapact of strategic planning?" 

Ptowtigig 

Continue to respond as in previous 

AxraaoizvES 

SD - Strongly disagree *0 NA - Not at all - 0 
D - Disagree - 1 N - Ncne - 0 
K - Agree - 2 S - Sana « 1 
SA - Strongly agree • 3 C - considerably * 2 

6 - Greatly » 3 

gaaagfr 

[3.1-44] 57. To what ectent is the m m or failure 
of your institution (Vq'wnVfiit upon this 
kind of planning? N S C G 

[3.1-44] 58. Ihe primary purpose far this kind of planning 
is to place your institution in an advantageous 
position in the future. SD D A SA 

[3.1-15] 59. lb *4iat extent is your perceived purpose for 
this kind of planning fulfilled? N S C G 

[3.1-37] 60. Tim fundamental abjective of this kind of 
planning is to find the "fit" or a "niche" 
for your institution in its changing aazket-
plaoe (external envirormtnt). SD D A SA 

[3.1-18] 61. Your plan is designed boe* for "action-taking" 
i.e., action oriented, as cmused to a 
"blueprint for decisionmaking." SD D A SA 

[3.2-15] 62. One ancillary benefit realized firam this 
kind of plaining, is that it has served 
as a unifying, coordinating ferae in your 
institutional operations. NA S C G 

[3.3-36] 63. Due to the iapact of this kind of planning, 
has conflict developed between top nanagement 
and faculty at your institution? G S C NA 
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[3.3-36] 64. Has the lade of ccnnitaent, improper 
iBplenentatior, or unreliable information 
mmibuted to problas with the inwrw 
ar inplenentation? HA S C G 

[3.4-23] 65. Bie "overall benefits have been greater 
than the overall costs," trm this kind 
of planning far your institution. SD D A SA 

66. Your greatest oast, related to this kind 
of planning, is in term of "tint." SD D A SA 

[3.9-5] 67. ®d what extent has the lade at understanding 
about "oenparative advantage" lad to prdblen* 
during your process or iaplenantaticn of the 
plan? NA S C G 

[3.3-36] 68. To what extent has the lade of understanding 
about "oenparativ* advantage" led to problaas 
during your ptuoeas or ispl«nentaticn of the 
plan? NA S C G 

[3.2-15] 69. Which benefits from the following set have 
been realized by your institution due to the 
planning? (Check blanks) 

69.1 He focused cn better strategy and analysis 
69.2 Fostered top nnagenent and faculty relations 
69.3 Prodded better goals and sense of direction 
69.4 Lad to operational and organizational changes 
69.5 Forced us to focus on external threats 

Ibis ccnpletes Section XXI. Proceed to Section XV on next page 
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Code: 

Section IV 

The objective of this section is to collect demographic 

information from the survey population. 

Directions 

Please complete each item by placing a check mark in 

the blank provided. 

Statement 

Type of institution: 

Response 

1.1 Public Senior University 
1.2 or college 
1.3 Public Mult-University 

office 
1.4 Independent Senior 

University 
1.5 or College 
1.6 Independent Multi-

University System 
office 
or Unit 

Chief Executive Officer 
completing the question-
naire: 2.1 President 

2.2 Chanellor 
2.3 (add) 
2.4 Number of years in 

present position 
2.5 Number of years of 

experience in 
strategic planning 

2.6 Kinds of learning 
experiences for 
strategic planning: 
a. Seminar 
b. On-the-job 
c. Course work 
d. Other 

3. Number of years the institution has been doing strategic 
planning 
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Code: 

Htm abjective of this 
about the survey population. 

SECTION IV 

is to collect rtumijiwphic infannation 

Please ocoplete eaA itcn by pi wring a 
f i l l ing in the blank with infnrmtinn, as 

nark in the blank, or 

S X & X E B E B X 

1. Type of institution: 

2. General omnmity setting: 

B E S E 2 H S E 

1.1 Public senior university 
1.2 Private senior university' 
1.3 A ailti-university systan unit 
1.4 Systeas* office 

2.1 Predominately urban ___ 
2.2 ftedaninately rural 

3. Primary financial support: 3.1 Malic funds 
3.2 Pcivste funds 
3.3 Religious funds 

4. Year institution established: 

5. Nunber of other senior colleges or universities within the area you 
to be your "oennunity." ________ 

6.1 No. Yr. in position 
6.2 No. Yr. experienoe 

with strategic planning 

6. Qianoellar ar President: 
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Code: 

Strategic Planning Characteristics 
Questionnaire Two: Phase Two 

The objective of this instrument is to identify those 
senior institutions of higher education in Texas that are 
practicing strategic planning. 

Strategic planning is defined as "A planning function 
that futuristically deals with the mission and purpose of 
the institution—which takes into account competitive situa-
tions, external environmental trends, internal capabilities, 
strengths and weaknesses, present historical setting—and 
the allocation of special resources toward those ends." 

Directions 

Identify the characteristics of your planning program 
by placing a check mark in the blank beside the item in the 
column headed by Yes or No. 

Item Statement No 

1. Major changes usually result from this type 
of planning. 
Clear: Yes No Appropriate: Yes No 

2. External environmental assessment (scanning) 
is a major phase. 
Clear: Yes No Appropriate: Yes No 

3. Internal environmental assessment (analysis) 
is a major phase. 
Clear: Yes No Appropriate: Yes No 

4. Competitors are considered during the process. 
Clear: Yes No Appropriate: Yes No 

5. Methods and tools, used during the function, 
generally include: grids, graphs, charts, 
PXMS, portfolios or surveys. 
Clear: Yes No Appropriate: Yes No 

6. Definitely future oriented with some 
entrepreneural elements. 
Clear: Yes No Appropriate: Yes No 
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Item Statement Yes No 

7. Success, growth and advancement of the 
institution is the major purpose for 
your strategic planning. 
Clear: Yes No Appropriate: Yes No 

8. A key question, carefully addressed during 
the process, is, "What should we be doing 
and why?" 
Clear: Yes No Appropriate: Yes No 

9. Threats to and opprtunities for the 
institution are considered during the 
process. 
Clear: Yes No Appropriate: Yes No 

10. The planning approach is more directed from 
Top-Down than from Bottom-Up. 
Clear: Yes No Appropriate: Yes No 

11. The plan may, or not be implemented, 
because of changing conditions in the 
internal or external environments. 
Clear: Yes No Appropriate: Yes No 

Thank you for your time and sharing your expertise. 
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Questionnaire Three: Phase Two 

Section I 

Directions 

Please circle the number beside the statement that best reflects your 
opinion based on experiences in your present institution using the scale: highly 
disagree (1), Disagree (2), Agree (3), or Highly Agree (4) 

Item Code No Statement Response 

[1.1(1)] 1. Hie mission is reviewed during the function. 1 2 3 4 

Clear: Yes No Appropriate: Yes No 

[1.1(1)1 2. Major changes result, such as the creation, 12 3 4 
revision, or deletion of policies or programs, 
or even the focus of the institution. 

[1.2(16(] 3. The strategic plan is generall integrated 12 3 4 
into the overall financial plan of the 
institution. 

Clear: Yes No Appropriate: Yes No--

[1.2(16)] 4. The function is only a part of the overall 12 3 4 
planning program. 

Clear: Yes No Appropriate: Yes No 

[1.2(38)1 5. The function essentially occurs at the top 12 3 4 
management level, thus it is TOP-DOWN 
planning. 

Clear: Yes No Appropriate: Yes No 

[1.2(38)1 6. The function is iterative, because it is both 12 3 4 
TOP-DOWN and BOTTOM-UP. 

Clear: Yes No Appropriate: Yes No 

[1.2(31)1 7. The model for the function was designed 12 3 4 
specifically for - or by - the institution 
due to its unique characteristics. 

Clear: Yes No Appropriate: Yes No 
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Section I Continued: 

[1.3(0)] 8. Hie usual number of core individuals 
involved in the function: (check one), 

8.1 1 to 3 8.3 7 to 9 
8.2 4 to 6 8.4 10 or more 

1 2 3 4 

Clear: Yes No Appropriate: Yes No 

[1.4(26)] 9. Consultants, task forces, and cannittees 
are used during the process. 

Clear: Yes No Appropriate: Yes No 

[1.4(0)1 10. Faculty are intrcately involved. 

Clear: Yes No Appropriate: Yes No 

1 2 3 4 

1 2 3 4 

[1.5(39)1 11, 

[1.5(39)1 12. 

[1.5(27)1 13. 

[1.6(34)1 14, 

Hie chief executive officer has the primary 
responsibilities: 

11.1 To initiate the function 

11.2 To make the fined strategic decision 

Clear: Yes No Appropriate: Yes No 

Hie professional planning staff have the 
primary responsibilities for the function. 

Clear: Yes No Appropriate: Yes No 

1 2 3 4 

1 2 3 4 

1 2 3 4 

Operational managers as well as top managers 1 2 3 4 
are involved in the tactical phase of 
goal setting and formulation of objectives. 

dear: Yes No Appropriate: Yes No 

The length of time devoted to your first 
strategic plan was (check one) 

14.1 3 wks to 6 mos 14.3 2 to 3 yrs 
14.2 7 mos to 1.5 yrs 14.4 4 to 5 yrs 

Clear: Yes No Appropriate: Yes No 
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Section I Continued: 

[1.7(2, 3, 15. 
14, 18,20, 
25, 40, 41, 
42, 43, 45] 

Uiis function: 

15.1 Tends to change your mission 1 2 3 4 

15.2 Is more of an art than a science 1 2 3 4 

15.3 Is NOT synonymous with long-
range or master- planning. 1 2 3 4 

15.4 Is based more on strengths and 
weaknesses than aspirations* 1 2 3 4 

15.5 Is designed for action-taking 
rather than management operations 

or decision making. 1 2 3 4 

15.6 Is related to contingency plannning. 1 2 3 4 

15.7 Results in a GO or NO-GO plan. 
15.8 Is more of an INSIDE-OUT planning 

approach, than one of OOTSIDE-IN 
because the plan is based on internal 
capabilities rather than externally 
impossed. 1 2 3 4 

Clear: Yes No Appropriate: Yes No 

SECTION II 

[2.1(8, 30)] 16. Hie function is comprised of the specific 
activities: 

16.1 Trend analysis 1 2 3 4 

16.2 External environment scanning 1 2 3 4 

16.3 Internal analysis (assessment) 1 2 3 4 

16.4 Competitor analysis which includes 
consideration of what they are 
doing, capabilities, and what they 
are likely to do. 1 2 3 4 

16.5 Forecasting the future. 1 2 3 4 

16.6 Futuristic scenarios. 1 2 3 4 

Clear: Yes No Appropriate: Yes No 
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Section II Continued: 

[2.2(4)] 17. The aims of your external scanning 1 2 3 4 
are to identify trends and competitive 
aspects. 

Clear: Yes Wo Appropriate: Yes No 

[2.2(11)] 18. Methods used for external scanning usually 
[2.6(11)1 include: 

18.1 P I M S 1 2 3 4 

18.2 Portfolios 1 2 3 4 

18.3 Grids and matrices 1 2 3 4 

18.4 Trend Analysis 1 2 3 4 

18.5 Other. 1 2 3 4 

Clear: Yes No Appropriate: Yes No 

[2.2(11)1 19. Sane general factors analyzed during external 

environmental scanning include: 

19.1 Trends (numerous types) 1 2 3 4 

19.2 Governmental aspects 1 2 3 4 

19.3 Futuristic predictions 1 2 3 4 

19.4 Competitive advantages 1 2 3 4 

19.5 Other. 1 2 3 4 

Clear: Yes No Appropriate: Yes No 

[2.3(6)1 20. Major aims of your internal analysis 

include the identification of 

20.1 Strengths and weaknesses 1 2 3 4 

20.2 Oonparative advantages 1 2 3 4 

20.3 Opportunities and threats 1 2 3 4 

20.4 Values and traditions 1 2 3 4 

20.5 Other. 1 2 3 4 

Clear: Yes No Appropriate: Yes No 
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Section II Continued: 

[2.3(6)] 21. Methods used during analysis: 

21J Various surveys 1 2 3 4 

21.2 Study and interpret various reports 1 2 3 4 

21.3 Plotting; Grids, matrices, graphs 1 2 3 4 

21.4 Delphi Technique 1 2 3 4 

21.5 Other. 1 2 3 4 

Clear: Yes No Appropriate: Yes_No 

[2.3(0)] 22. Factors anlyzed during internal analysis: 

22.1 Success of programs 1 2 3 4 

22.2 Financial aspects 1 2 3 4 

22.3 Values and traditions 1 2 3 4 

22.4 Results of research and studies 1 2 3 4 

22.5 Approval agencies recommendations. 1 2 3 4 

Clear: Yes No Appropriate: Yes No 

[2.4(5)] 23. The future is the focus of forecasting. 1 2 3 4 

23.1 Forecasting is part of your process. 1 2 3 4 

Clear: Yes No Appropriate: Yes No 

[2.5(9, 10)] 24. Information systems used during the process: 

24.1 M I S 1 2 3 4 

24.2 M D S 1 2 3 4 

24.3 Purchased reports and information 1 2 3 4 

24.4 Strategic Information System 1 2 3 4 

24.5 Other. 1 2 3 4 

Clear: Yes No Appropriate: Yes No 
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Section II Continued: 

[2.7(0)] 25. Computerized simulated Planning Models 
sometimes used include: 

25.1 T R A D E S 1 2 3 4 

25.2 C A M P U S 1 2 3 4 

25.3 C U P 1 2 3 4 

25.4 W O T S u p 1 2 3 4 

25.5 Other. 1 2 3 4 

Clear: Yes No Appropriate: Yes No 

[2.8(33)] 26. The general phases of your planning function 
include: 

26.1 External environmental scanning 1 2 3 4 

26.2 Internal anlysis (scanning) 1 2 3 4 

26.3 Forecasting 1 2 3 4 

26.4 Strategic decision-making 1 2 3 4 

26.5 Allocation of resources 1 2 3 4 

26.6 Implementation 1 2 3 4 

26.7 Evaluation. 1 2 3 4 

Clear: Yes No Appropriate: Yes No 
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Section II Continueed: 

[2.2(32, 39)] 28. 

[2.10(11)] 

[2.11(28, 29)] 

29. 

The strategic decision-making occurs: 

28.1 Through use of scenarios 

28.2 Through the chief executive officer 

28.3 Through professional planners 

28.4 Through the Research and Development 
Department 

28.5 Other. 

Clear: Yes No Appropriate: Yes No 

1 2 3 4 

1 2 3 4 

1 2 3 4 

1 2 3 4 

1 2 3 4 

Internal resources—financial, technology, 
time, administrative staffs, clerical staffs, 
records— are allocated for the planning 
function. 

30. 

30.1 

30.2 

30.3 

30.4 

30.5 

Clear 

Clear: Yes No Appropriate: Yes No 

Once developed and approved the strategic 
plan is implemented (operationalized). 
Seme methods include: 

Reward system of the institution 

Policies 

Programs 

Position descriptions and tasks 

Other. 

Yes No Appropriate: Yes No 

1 2 3 4 

1 2 3 4 

1 2 3 4 

1 2 3 4 

1 2 3 4 

1 2 3 4 

1 2 3 4 

[2.12(35)] 31. An evaluation of the plan is completed. 1 2 3 4 
This is usually done by: 

31.1 Continuous organized feedback 1 2 3 4 

31.2 Empirical observation: You can see 

if it is working or not 1 2 3 4 

31.3 Other. 1 2 3 4 

Clear: Yes No Appropriate: Yes No 
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Section III. Continue to respond as previously directed. 

[3.1(15, 37)] 32. The purpose of this kind of planning is 
generally fulfilled by: 

32.1 Overall success of institution 1 2 3 4 

32.2 Progressive Growth: Size, image 
reputation, quality. 1 2 3 4 

32.3 Finding your niche or fit in 
a changing environment of higher 

education 1 2 3 4 

32.4 Other. 1 2 3 4 

Clear: Yes No Apprporiate: Yes No 

[3.2(15)] 33. The true benefits of this function are 
more in the intangible category —due to 
the experiences during the process— than in 
any tangible great achievement. 1 2 3 4 

Clear: Yes No Appropriate: Yes No 

[3.2(15)1 34. Due to this kind of planning, the institution 
realizes the following benefits: 

34.1 Awareness of comparative advantages 1 2 3 4 

34.2 Greater unification and coordination 1 2 3 4 

34.3 Better prepared for future situations 1 2 3 4 

34.4 Internally strengthened 1 2 3 4 

34.5 Greater faculty and top-management 

cohesion 1 2 3 4 

34.6 Opportunities and threats are addressed 1 2 3 4 

34.7 Other. 1 2 3 4 

Clear: Yes No Appropriate: Yes No 

[3.3(36)] 35. Some problems associated with this type of 
planning include: 

35.1 Lack of cantiitment 1 2 3 4 
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Problems associated with the function continued: 

35.2 Invalid or unavailable information 1 2 3 4 
during scanning and analysis phases 1 2 3 4 

35.3 Faculty and top-management conflicts 1 2 3 4 

35.4 Trends and conditions change too 
rapidly for the plan to be useful 1 2 3 4 

35.5 Lack of understanding of the value 

of comparative advantage 1 2 3 4 

35.6 Otter. 1 2 3 4 

Clear: Yes No Appropriate: Yes No 

[3.4(9, 23, 36. Costs incurred due to this type of planning 
generally related to: 

24)] 36.1 Obtaining valid and current information 1 2 3 4 

36.2 Allocation of adequate amount of time 1 2 3 4 

36.3 The risk factors 1 2 3 4 

36.4 The etrepreneural element 1 2 3 4 

36.5 An earlier decision not to do this 

type of planning 1 2 3 4 

36.6 Other. 1 2 3 4 

Clear: Yes No Appropriate: Yes No 

[3.5(0)] 37. Special resources specific to this type of 
planning are 

37.1 Necessary 1 2 3 4 

Clear: Yes No Appropriate: Yes No 
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Code: 

Strategic Planning Characteristics 
Questionnaire Four: Phase Three 

Hie objective of this instrument is to identify the senior institutions 
of higher education in Arkansas, that are practicing planning. 

Strategic planning is defined as, "A planning function that futuristically 
rivals with the mission and purpose of the institutions— which takes into account 
competitive situations, external environmental trends, internal capabilities, 
strengths and weaknesses, present historical setting—and the allocation of 
special resources toward those ends". 

Directions 

Identify the characteristics of your planning program by placing a check 
mark in the blank beside the item in the column headed by Yes or No. 

Statement Yes No 

1. Major changes usually result from this type of planning. 

2. External environmental assessment (scanning) is a major phase. 

3. Internal assessment (analysis) is a major phase. 

4. Conqpetitors are considered during the process. 

5. Methods and tools used during the function generally include: 
Various grids, graphs, charts, portfolios, surveys or 
computerized models such as the Profit Impact of Marketing 
Strategy (PIMS). 

6. Assuring the future success of your institution is the 
primary focus and orientation of the planning program. 

7. Continuation, success, and image of the institution are the 
major purposes of your planning. 

8. A key question carefully addressed during the process is, 
••What should we be doing and why?" 

9. Opportunities for your institution are considered during the 
planning process as well as threats that the future may hold. 

10. The planning approach is more Top-Down directed than 
from the Bottom-Up. 

11. The plan may or may not be implemented, due to changing 
conditions in the internal environments. 

12. The final plan may include some entrepreneural elements. 
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Code: Anonymous prefered? Yes No 

Characteristics of Strategic Planning as 
Identified by Experts 

Hie objective of this activity is to validate the 
following list of characteristics of strategic planning as 
identified frcm the literature. 

Directions 

Place a check mark in the blank, beside the characteristic, in 
the column headed "Basically Agree" or "Basically Disagree" which best 
reflects your expert opinion. Additional space is provided for carments. 

Basically Strategic Planning Basically 
Agree Characteristic Disagree 

1. Tends to change nature or 
mission of entity. 
Garment: 

2. More art than science. 
Garment: 

3. Not synonymous with long-
range planning. 
Garment: 

4. External environment 
assessment (scanning) is a 
critical element. 
Garment: 

5. Data and information 
obtained from external assessment 
is used during forecasting phase. 
Garment: 

6. Internal environment 
assessment (scanning) is 
a critical element. 
Garment: 

7. Hie purpose of internal 
environmental assessment is to 
identify strengths, weaknesses 
and capabilities. 
Garment: 
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Basically Strategic Planning Basically 
Agree Characteristic Disagree 

8. Competitors are considered 
during process: in terms of "what 
they are capable of doing," 
"what they are doing," and 
"what they are likely to do." 
Comment: 

9. Sane type of formalized 
information system is 
necessary such as computerized 
management information system (MIS). 
Caiment? 

10. A "Strategic information system 
is vital: is not the same thing as 
the "internal information and 
monitoring system." 
Comment: 

, 11. Tools and methods often used: 
Various grids, matrices, 
various portfolios especially 
the BOG design, plotting 
(scatter-grams), graphs, 
charts, probability impact 
chart, PIMS, 6:6 Model, etc. 
Comment: 

12. Is a continuous process. 
Comment: 

13. Future oriented: Key questions, 
"what" would we be like to be? 
. . . "what" do we need to be? 
the questions: "How" and "when" 
are the operational questions 
and follow the "what" in 
strategic plan. 
Comment: 

14. Based more on capabilities 
than aspirations. 
Comment: 
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Basically Strategic Planning Basically 
Agree Characteristic Disagree 

15. Survival of entity is the major 
purpose and focus* 
Garment: 

16. Is different from, but part 
of overall planning program. 
Oonvnent: 

17. Opportunities for and threats 
to the entity are considered. 
Garment: 

18. Designed for action-taking vs. 
decision making. 
Oonvnent: 

19. Similar to contingency 
planning. 
Carment: 

20. Requires a high-level management 
approach. 
Carment: 

21. Short-term objectives are 
formulated after the 
strategic plan is finalized. 
Caiment: 

22. Long-term goals are 
formalized after the 
strategic plan is finalized. 
Comment: 

23. Requires special and specific 
resources allocation, professional 
staff, financing, technology, 
time and catmitment: different 
from the usual budgeting plan. 
Comment: 

24. A certain amount of "risk" is 
involved, but the benefits can 
be great: entrepreneural element 
is present. 
Comnent: 
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Basically Strategic Planning Basically 
Agree Characteristics Disagree 

25. More of a "go" or "no go" 
plan. 
Carment: 

26. Task forces, consultants, 
committees are often used, 
but at a lower level, 
usually during envirorinental 
assessment activities. 
Comment: 

27. Operational level management 
is involved in the process of 
goal setteing and objective 
formulation: the "tactical" 
part. 
Garment: 

28. Must be implemented. 
Garment: 

29. Creates policies, plans 
programs and tasks to 
successfully accomplish 
mission and corporate 
objectives. 
Garment: 

30. Critical components: 
30.1 "Identify trends" 
30.2 "Crear understanding where 

been why failing to thrive 
or survive 

30.3 "Schedule of planning meetings" 
30.4 "Forecasting" 

30.5 "Tactics" ZZZZI 
Garment: 

31. The design for strategic 
planning by each entity 
is different, due to its 
own unique characteristics 
and needs. 
CoRment: 

32. Futuristic scenarios are 
important part of strategic 
decision-snaking phase. 
Gonment: 
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Basically Strategic Planning Basically 
Agree Characteristic Disagree 

33. Phases of strategic planning 
process or cycle. 

33.1 "External environmental 
assessment" 

33.2 "Internal environmental 
assessment 

33.3 1•Forecasting" 
33.4 "Strategic decision-making" 
33.5 "Allocation of special 

resources and funds" 
33.6 "Implement plan" 
33.7 '•Evaluate impact in terms 

of accuracy and success" 
Comment: 

34. Usual length of time required 
to develop the first strategic 
plan is three to five years. 
Comment: 

35. Evaluation is generally 
accomplished through an 
organized, continuous and 
systematic feedback. 
Comment: 

36. Frequent causes of failures: 
lack of commitment, improper 
implementation, and invalid 
or unavoidable information 
during environmental 
assessment. 
Comment: 

37. Finding the "fit" between the 
entity and its changing 
marketplace. 
Comment: 

38. Essentially a "top down" 
planning. 
Comnent: 

39. Chief executive officer has the 
primar responsibilities: to 
initiate and to make the final 
strategic decisions of the plan. 
Comnent: 
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Basically Strategic Planning Basically 
Agree Characteristic Disagree 

40. Still evolving in theory and 
realistic input from the field 
of practice is greatly needed. 
Comment: 

41. Flexible plan: easily changed. 
Cement: 

42. Outside-In-Planning. 
Carment: 

43. Inside-Out-Plannim*. 
Comment: 

44. Determines the success or 
failure of entity. 
Comment: 

45. Is not synonymous with 
master-planning. 
Comment: 

Code: 

1. I would like to receive a copy of the 
final report of the study. Yes No 

2. Send the report to me at the following 
address: 

Institution or organization: 
Street No. 
City: 
state: Hz. 
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Code: 

Strategic Planning Characteristics 
Questionnai- Five: Riaae Four 

The objective of this questionnaire is to oollcct, fran those 
involved in planning, data related to strategic planning in Kigbir 
education. 

Definition 

The following general definition of-strategic planning is provided 
to facilitate effective ocmur^cation and. participant 

"A planning function that fUturistlcarlly deals with the mission 
and purpose of the institution—takes Into account canpetltive 
situations, external environmental trends, internal capabilities; 
strengths and weaknesses, present hi stoical setting—and the 
allocation of special resources toward those ends". 

Format 

The questionnaire is separated into feu* Sections: I, II, III, and IV. 

Objectives 

Die objectives of Sections I, II, and III are to collect data to 
answer one of three research questions: "How is the institution organized 
for the strategic planning function?"; "What specific activities casprise-
ttle strategic planning function?"; and "What is the perceived impact of 
strategic planning?" The objective of Section IV is to oollect denographio 
data on the participant population. 

Directions 

Please indicate, by one of the following atthods, your experiences 
with strategic planning at your present institution: 

1. Circle the mnber that best reflects your practice or opinion, 
using the scale: Highly Disagree (1), Disagree (2), Agree (3), 
or Highly Agree (4). 

2. Place a check mark in blanks, where requested. 

Note 

Respondent identification, related to the assigned code on this 
questionnaire, is known only by the researchsr'and will not be oamsunicated 
in any font at any tine. Ail responses will be guarded and maintained in 
the utmost confidence. 
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Section I 

Direct l a w 

Plea 
opinion, 
Highly D1 

c i rc le the msnber beside the statement that beat r e f l e c t s your 
an experiences In your present Ins t i tu t ion , using the scale: 

(1) ,Disagree (2), Agree (3), or Highly Agree (4).-

I t as Cbde No. Statement Response 

f1.1(1)3 

[1.1(1)3 

11.2(16)3 

[1.2(16)3 

[1.2(38)3 

[1*2(38)3 

[1.2(31)3 

[1.3(0)3 

[1.4(2673 

[1.4(0)3 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

Dm mission la revi during the function. 

Major changes resu l t , such as the creation, 
revialan, or deletion of pol icies or pimpai 
car even the focus of the ins t i tu t ion . 

The s t rategic plan i s generally integrated 
into the overall f inancial plan of the 
Ins t i tu t ion . 

Strategic planning i s only a part of the 
overall planning 

Strategic planning generally occurs at the 
top sanagtaent level , thus i t i s TCP-BOW 
planning. — — — 

The planning function i s i t e ra t ive , 
It, i s both TOP-CCTW and BOTTCM-UP. 

of I t s unique cha rac t e r i s e 
•adel for s t ra tegic planning vm 
spapif ical ly for—or by—the ins t i tu t ion 

Hie usual nusber of core individuals 
actively involved in the function: (check 

8.1 1 to 3 
8.2 4 to 6 

8 .3 7 t o 9 
8.4 10 or • 

Consultants, task forces, or coMlt 
during the 

9. 

10. Faculty are very involved in the s t ra tegic 
planniiqc 

2 

2 

3 4 

3 4 

1 2 3 4 

1 2 3 4 

2 

2 

2 

3 4 

3 4 

3 4 

1 2 3 4 

i 2 -a « 
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feetldB 1 Oontlnuad: 

(1,5(39)] 

(1.5(27)] 

11.6(34)] 

11. Tb* efelsf ssacutlva ettkcar tma ths priImrr 
iwpomlbmty: 

11.1 lb iaitlats th* stimtsglc planning 

.11.2 lb mkrn tha flat! ttratagie decisions. 

12.' The prof«Mloral planning fctaff tea the 
prlsary responsibilities far the funquan. 

I 2 

1 2 

1 

». 1 43; Operational sanagvra, as mil as tap 
are Involved in tne tactical phase at 
goa> Mttiai iad foemHatlon qt objsetivas* 

M. Ttm length of tlae devoted to four first 
strategic plan: (ehaek one) 

14.1 3 sks to 6 aos 14.3 2 to 3 yn _ 
14.2 t n to ItS j n _ H.4 4 to 9 

2 

2 

9 4 

3 4 

3 4 

3 4 

(1.7(2, 3, 
14, IS, 20 
29, 40} 41. 
42, 43, 45] 

15. Strategic planning: 

15.1 TSnda to chang* your sisalon 

15.2 Is sort art tban selanos 

15.3 Is MOT synonym with Ions-
»tar-Plan»U.ns> 

J5.4 
n aspirations 

15.5 Is designed for actlcn-taklag, 
rather than mnagMsnt operatic 
cr decision wiring 

|5«4* Is related to a 

1ST Kasults In a CP or WCMP Plan 

15.1 Is aars an VBWB-WT planning 
than an OWSHE-IH ons.fcsc— ths 
plan Is baaed on Internal ispabllttles 
rather than external f cross. -

2 

2 

3 4 

3 4 

2 3 4-

2 J 4 

2 3 4 

2 3 4 

2 3 4 

1 2 3 4 
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Section II Continued: 

[2.1 (8, 30, 16. Your s trategic planning la cc^srlssd at 
32, 33)] specif ic ac t iv i t i es : 

1 2 3 4 16.1 Trend analysis 

16.2 Drtemai envircnnant (scanning) 1 2 3 4 

16.3" Internal analysis (asseseeent) 1 2 3 4 

16.4 Ccapetitor analysis, ehleh includes 
aorvside ration of «hat c ^ w t U o r s 
are doing, their capabi l i t ies , Md ^ ^ 
what they are likely to do 1 2 3 4 

16.5 Forecasting the future 1 2 3 4 

16.6 Futurist ic scenarios. 1 2 3 . 4 

1 * 3 4 
[2 .2(4)] 17. The alas of external scanning are to 

Identify trends and ooBpelltlve aspects. 

[2.2(11)] 18. Methods used for external scanning i t a a l l y 
[2.6] include: 

18.1 PIKS (Profit Iapact of Marfcsting 

Strategy). 1 2 3 4 

18.2 Portfolio Analysis 1 2 3 4-

18.3 Grids and ss t r l ccs 1 2 3 4 

18.4 Analysis of trends 1 2 3 4 

18.5 Other. 1 2 3 4 
[ 2 . 2 ( H ) ] 19. Sane general factors , snalyzsd during asternal 

environmental scanning include: 

19.1 Trends (maerais types) 1 2 3 4 

19.2 GovermenUl aspects 1 2 3 4 

19.3 Futurist ic predictions - 1 2 3 4 

19.4 Ocsgarative advantages 1 2 3 4 

19.5 OUwr. 1 2 3 4 
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Section it Cbntinued: 

[2.3(6)] 29. Major aiss at the internal analysis 
include identifieaticn at 

20.1 Strsngtfes anc* ̂ eeJaaaMS 1 2 3 

20.2 Ctaaparative advantages 1 2 3 

20.3 Cpportvsiitiee and tareats 1 2 3 

20.4 "Yaluee and tradition 1 2 3 

2Q.5 Other. 1 2 3 

[2.3(6, 11)] 21. Methods ueed during internal analysis: 

21.1 Various' sunrsys 1 2 3 

21.2 Study and interpret various resetts 1 2 3 

21^3. Plotting: grids, aatrieas, g n u 1 i 4 

21.4 Delphi Technique f t, 3 

21.5 Otter. 1 ? 3 

[2.3(0)] 22. • Factors analyzed dur ia r la ten t ! aoslyfis: 

22.1 ^uooaas of 1 2 3 

22.2 Financial aspects 1 2 3 

22.3 Values and traditions 1 2 3 

22.4 ISsults of resasreh sad studies 1 2 3 

22.5 Approval agencies reooMndations. 1 2 3* 

.[2.4(5)] 23. lfcs future is the focus erf fopecantttg. 1 '2 3 

23.1 Forecasting is part at the proosss. 1 2 3 



222 

Section II Cbntlnuad: 

[2.5(9, 10)] 24. Information sources used durii* the 

24.1 MIS (ttanagment Inforaatian Symtss) 1 2 3 4 

24.2 Airchased reports and iaforaetian > 2 3 4 
2 4 . 3 S t r i f g l c Information System 1 2 3 4 

24.4 Interna rsports and i n n — i f 1 2 3 4 

24.S W7TS UP Analysis 0 
Opportunities, Threats and Strengths 
Underlying Planning). 1 2 3 4 

[2.7(0)] 23. Oanputftrized Simulated PlanniJ* Model* 

25.1 TRADES (Stanford University Model) 1 2 3 4 

25.2 GAMW5 (Cboprehenslvc Analytical Methods 
for Planning in University Sylttaas) 1 2 3 4 

25.3 CUP (Collage and Ihiverslty Flaflftiag) 1 2 3 4 

25.4 SEAROt (Systes for Evaluating 
Alternative Resource OonitBsnts 
in Higher Education). 1 2 3 - 4 

25.5 Other. 1 2 3 4 

[2.8(33)] 26. The gt-nerml phases of your strategic planning 
Include: 

26.1 betemal eii Iniiwnul tammmmnt 
• (trend scanning) 1 2 3 4 

26.2 Internal analysis (asaeaassnt) 1 2 3 4 

26.3 Forecasting 1 2 3 4 

26.4 Strategic decision-waking 1 2 3 4 

26.5 Allocation of resources 1 2 3 4 

25.6 laplasentaticn 1 2 3 4 

26.7 Evaluation 1 2 3 4 
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[2.9(13)] 27. Your' s t ra teg ic plannir* i s future <Jrlanted; 
therefore , t*o key question*—'"Wat do as 
•ant to be?" and -"What do «* need to be 
doing and why?"—ere pond and 

27.1 The operational questions of 
and "When?" are addressed a l t a r 
••WhatT' and "Why?" 

1 2 3 4 

1 . 2 3 4 

[2.9(32, 
39)] 

28. Die s t ra teg ic decision-asking occurs through: 

28.1 The use of scenarios 1 2 3 4 

2Bi2 The chief executive o f f l o s r 1 2 3 4 

28.3 The professional planners 1 2 3 4 

28.4 The Research and Development 
Department 

28.5 Other. 

1 2 3 4 

1 2 3 4 

[2.10(23)] 29. Special resources—financing, technology, 
t ine , r?7Portlve s t a f f s , c l e r i ca l s t a f f s , 
reoores—are al located fo r t h e planning 
fimction. 1 2 3 4 

[2.11(28)] 

[2.11(29)'] 

30. Onoe developed and approved, the s t r a t eg ic 
plan i s i ^ l s n s n t e d (operatlonalissd). 

31. ethods used f a r l ^ l s eeB ta t i an 
of your s t r a teg ic plan include: 

1 2 3 4 

31.1 Reward systaa of the Ins t i tu t ion 1 2 3 4 

31.2 folicies 1 2 3 4 

31.3 P r r « n » 1 2 3 4 

31.4 Tasks 1 2 3 4 

31.5 Other. 1 2 • 3' 4 
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Section II Continued: 

2.12(35) 

Section III. 

3.1<15# 37) 

32. An evaluation of the plan is completed. 1 2 3 4 
Methods of evaluation include: 
32.1 A fundamental performance measure-

ment 1 2 3 4 

32.2 Empirical observation: You can 
see whether or not it is working 1 2 3 4 

32.3 Other. 1 2 3 4 

33. The purpose of this kind of planning is 
generally fulfilled, as evidenced by: 

33.1 Overall success of institution 1 2 3 4 

33.2 Progressive growth: size, image, 
reputation, quality 1 2 3 4 

3.2(24, 29) 34. 

3.2(24, 29) 35. 

33.3 Finding your niche or fit in the 
changing environment of higher 
education 1 2 3 4 

33.4 Other. 1 2 3 4 

The true benefits of this function are 
in the intangible category-more because 
of the experiences during the process 
than to any tangible great achievement. 1 2 3 4 

Because of this kind of planning, the 
institution realizes the following benefits: 

35.1 Awareness of comparative advantages 1 2 3 4 

1 2 3 4 
35.2 Greater unification and coordi 

nation 

35.3 Better preparation for future 
situations 1 2 3 4 

35.4 Internally Strengthened 1 2 3 4 

35.5 Greater faculty and top-management 
cohesion 1 2 3 4 

35.« Opportunities and threats addressed 1 2 3 4 
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[3.3(36)] 36. Scce problonB you have experienced, 
associated with this type of 
plan.\lr*j, include: 

36.1 Lack of obnitaait 1 2 3 4 

36.2 Invalid or unavailable infcreation 
during (earning and analysis phases 1 2 3 4 

36.3 Faculty and tori nnngwnt-confl icts 1 2 3 4 

36.4 Trends and conditions change too 
rapidly for the plan-to be useful 1 2 3 4 

36.5 Lack of understanding of the value 
of co^arative advantage 1 2 3 4 

36.6 Other. 1 2 3 4 

(3.4(9, 23, 37. Costa Incurred because of this type of 
24)] planning are generally related to: 

37.1 Obtaining valid and current 

inforaation 1 2 3 4 

37.2 Allocating adequate aaount of tlae 1 ' 2 3 4 

37.3 The r l * factors 1 2 ? 4 

37.4 The entiewenewal ela—nt 1 2 3 4 

37.a An earlier decision not to do th i s 
type of planning 1 2 3 4 

37.6 Og»r. 1 2 3 4 

[3.5(23)] • 38. Special reanurces, specific to this type 
of planning, are 

38.1 Neoeasary 1 2 3 4 

38.2 Allocated. 1 2 3 4 



APPENDIX D 

Arkansas Senior Public And Private Institutions 

of Higher Education: Population of the Study 

Letter to Chief Executives 

Table D-l 

Organization of the Institutions of Arkansas Higher 

Education for Strategic Planning: Statistical 

Difference between the Public 

and Private Groups 

Table D-2 

Specific Characteristics Comprising the Strategic 

Planning Process: Statistical Differences 

between Public and Private Institutions 

Table D-3 

The Impact of Strategic Planning as Perceived by 

Participants: Statistical Differences between 

Public and Private Groups 

226 



227 

Arkansas Public and Private Senior Institutions: 

Study Participants for Phase Three 

and Phase Four 

Public 

1. Arkansas State University 
State University, Arkansas 72467 

2. Arkansas Technical University 
Russellville, Arkansas 72801 

3. Southern Arkansas University 
Magnolia, Arkansas 71753 

4. University of Arkansas, Fayetteville 
Fayetteville, Arkansas 72701 

5. University of Arkansas at Little Rock 
Little Rock, Arkansas 72204 

6. University of Arkansas at Pine Bluff 
Pine Bluff, Arkansas 71601 

Private 

1. Arkansas College 
Batesville, Arkansas 72501 

2. Harding University 
Searcy, Arkansas 72143 

3. Hendrix College 
Conway, Arkansas 72032 

4. John Brown University 
Siloam Springs, Arkansas 72761 

5. Ouchita Baptist University 
Arkadelphia, Arkansas 71923 

6. Central Baptist College 
Conway, Arkansas 72032 
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Dear Chief Executive: 

You recently participated in phase three of my survey 
research. Thanks for your time, efforts, and invaluable 
contributions to my project. Your continuing cooperation 
is vital and will enhance the successful execution of this 
study. 

As the chief executive officer of your institution, and 
well endowed with knowledge and experience in strategic 
planning, your additional inputs of salient information in 
this regard will be of further assistance to me. 

Please, kindly spend a few minutes of your valuable 
time, to complete and return the enclosed questionnaire in 
the self-addressed, stamped, envelope by December 18, 
1990. My dissertation instrument has many phases with 
different questionnaires; all parts combined should 
generate enough data for critical analyses. The completion 
of the study will be dependent on the level of response to 
the mailed instruments with the analytical data. 

Anonymity and confidentiality of a participant is 
guaranteed. Information provided by you will remain with 
me only, and will not be made available to the public. 

You will be receiving a final copy of the study if you 
indicate your interest. The self-addressed stamped 
postcard is for your convenience to request a final copy of 
the study. 

Do not hesitate to ask questions, or make comments or 
recommendations when neeas arise. My contact number is 
Home (214) 620-2457 or Office (817) 565-2956. 

Yours sincerely, 

Patrick A. Agwu 
B.Sc., M.P.A. 

Enclosures: 3 
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Tab le D - l 

Organization of the Institutions of Arkansas Higher 

Education for Strategic Planning: Statistical Difference 

between the Public and Private Groups 

Indicator Item Respondent Fisher's Exact 
Probability Test 

Public Private Table Method Calculate 
___________ Totals in Probability 

Agree Disagree Agree Disagree Right Margins 
A+B & C+D 

at p = .05 

1.1 1 5 1 4 2 9 3 0.01 

1.2 2 6 0 5 1 11 5 0.05 

1.2 3 5 1 5 1 10 2 0.09 

1.2 4 6 0 4 2 10 2 0.23 

1.2 5 5 1 4 2 9 3 0.01 

1.2 6 5 1 4 2 9 3 0.01 

1.2 7 6 0 5 1 11 5 0.50 

1.3 8 6 0 6 0 12 0 1.0 

1.4 9 6 0 6 0 12 0 1.0 

1.4 10 6 0 5 1 11 1 0.50 

1.5 11.1 5 1 6 0 11 1 0.50 

1.5 11.2 5 1 3 3 8 4 0.36 

1.5 12 4 2 4 2 8 4 0.23 

1.5 13 4 2 6 0 10 2 0.23 

1.6 14 5 1 6 0 11 1 0.50 

1.7 15.1 5 1 6 0 11 1 0.50 

1.7 15.2 5 1 4 2 9 3 0.01 

1.7 15.3 6 0 6 0 12 0 1.0 

1.7 15.4 6 0 6 0 12 0 1.0 

1.7 15.5 6 0 6 0 12 0 1.0 

1.7 15.6 3 3 5 1 8 4 0.24 

1.7 15.7 5 1 4 2 9 3 0.01 

1.7 15.8 5 1 5 1 10 2 0.09 

2.1 16 4 2 4 2 8 4 0.23 
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Indicator Item Respondent Fisher's Exact 
Probability Test 

Public Private Table Method Calculate 

Agree Disagree Agree Disagree Right Margins 
A + B&C+D 

at p * .05 

2.1 16.1 5 1 4 2 9 3 0.01 

2.1 16.2 5 1 4 2 9 3 0.01 

2.1 16.3 6 0 5 1 11 1 0.50 

2.1 16.4 6 0 6 0 12 0 1.00 

2.1 16.5 6 0 6 0 12 0 1.00 

2.2 16.6 5 1 6 0 11 1 0.50 

2.2 17 5 1 6 0 11 1 0.50 

2.2 18.1 5 1 3 3 8 4 0.36 

2.2 18.2 6 0 2 4 8 4 0.30 

2.2 18.3 4 2 5 1 9 3 0.41 

2.2 18.4 4 2 5 1 9 - 3 0.41 

2.2 18.5 3 3 4 2 7 5 0.76 

2.2 19.1 6 0 5 1 11 1 0.50 

2.2 19.2 5 1 4 2 9 3 0.01 

2.2 19.4 5 1 5 1 10 2 0.09 

22 19.5 6 0 6 0 12 0 1.00 

2.3 20.1 5 1 5 1 10 2 0.09 

2.3 20.2 4 2 3 3 7 5 0.38 

2.3 20.3 4 2 4 2 8 4 0.23 

2.3 20.4 5 1 2 4 7 5 0.68 

2.3 20.5 6 0 4 2 10 2 0.23 

2.3 21.1 6 0 5 1 11 1 0.50 

2.3 21.2 6 0 5 1 11 1 0.50 

2.3 21.3 4 2 5 1 9 3 0.41 

2.3 21.4 3 3 4 2 7 5 0.76 

2.3 21.5 4 2 5 1 9 3 0.41 

2.3 22.1 4 2 3 3 7 5 0.38 
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Indicator Item Respondent Fisher's Exact 
Probability Test 

Public Private Table Method Calculate 

Agree Disagree Agree Disagree Right Margins 
A + B & C + D 

at p * .05 

2.3 22.2 5 1 4 2 9 3 0.01 

2.3 22.3 5 1 4 2 9 3 0.01 

2.3 22.4 5 1 3 3 8 4 0.36 

2.3 22.5 6 0 4 2 10 2 0.23 

2.4 23 6 0 5 1 11 1 0.50 

2.5 23.1 3 3 5 1 8 4 0.24 

2.4 24.1 2 4 5 1 7 5 0.57 

2.5 24.2 5 1 6 0 11 1 0.50 

2.5 24.3 6 0 6 0 12 0 0.50 

2.5 24.4 6 0 5 1 11 1 0.50 

2.5 24.5 5 1 4 2 9 3 0.01 

2.5 25.1 5 1 5 1 10 2 0.09 

2.7 25.2 4 2 4 2 8 4 0.23 

2.7 23.3 4 2 4 2 8 4 0.23 

2.7 25.4 3 3 3 3 6 6 0.87 

2.7 25.5 4 2 6 0 10 2 0.23 

2.7 26.1 5 1 6 0 11 1 0.58 

2.8 26.2 5 1 4 2 9 3 0.01 

2.8 26.3 6 0 5 1 11 1 0.50 

2.8 26.4 6 0 6 0 12 0 1.00 

2.8 26.5 5 1 6 0 11 1 0.50 

2.8 26.6 6 0 5 1 11 1 0.50 

2.8 26.7 6 0 5 1 11 1 0.50 . 

2.8 27 5 1 5 1 10 2 0.09 

2.9 27.1 5 1 4 2 9 3 0.01 

2.2 28.1 6 0 4 2 10 2 0.23 

2.2 28.2 4 2 3 3 7 5 0.38 
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indicator Item Respondent Fisher's Exact 
Probability Test 

Public Private Table Method Calculate 

Agree Disagree Agree Disagree Right Margins 
A+B & C+D 

at p - .05 

2.2 28.3 4 2 4 2 8 4 0.23 

2.2 28.4 3 3 5 1 8 4 0.24 

2.2 28.5 5 1 6 0 11 1 0.50 

2.10 29 3 3 6 0 9 3 0.09 

2.11 30 4 2 6 0 10 2 0.23 

2.11 31 6 0 3 3 9 3 0.18 

2.11 31.1 5 1 6 0 11 1 0.09 

2.11 31.2 5 1 6 0 11 1 0.09 

2.11 31.3 4 2 4 2 8 4 0.23 

2.12 31.4 6 0 4 2 10 2 0.23 

2.12 32 5 1 5 1 10 2 0.09 

2.12 32.2 4 2 6 0 10 2 0.23 
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Table D-2 

Specific Characteristics Comprising the Strategic Planning 

Process; Statistical Differences between Public and 

Private Institutions 

Indicator Item N% Respondents Response by 

Public 

Response by 

Private 

Fisher Exact 

Prob. Test 

Public Private Highly 

Agree 

Highly 

Disagree 

Highly 

Agree 

Highly 

Disagree 

Right Margin 

Total 

A+B & O D 

Caicuiated 

Value at 

p» 0.05 

2.1 16,1 6 6 4 2 5 1 9 3 0.41 

2.1 16.2 6 6 5 1 5 1 10 2 0.09 

2.1 16.3 6 6 4 2 5 1 9 3 0.41 

2.1 16.4 6 5 1 4 2 9 3 0.01 

2.1 16.5 6 6 5 1 4 2 9 3 0.01 

2.1 16.5 6 6 3 3 4 2 7 5 0.76 

2.2 17 6 6 3 3 4 2 7 5 .0.76 

2.2 16.1 6 6 6 0 3 9 3 0.16 

2.2 18.2 6 « 6 0 3 9 3 0.16 

2.2 16.3 6 6 6 0 4 2 10 2 0.23 

2.2 16.4 6 6 5 1 4 2 9 3 0.01 

2.2 16.5 6 6 5 1 4 2 9 3 0.01 

2.2 16.1 6 0 6 0 5 . 1 11 1 0.50 

2.2 19.2 6 6 6 0 6 0 12 0 1.00 

2.2 16.3 6 « 6 0 6 0 12 0 1.00 

2.2 19.4 6 6 6 0 6 0 12 0 1.00 

2.2 19.5 6 6 5 1 1 10 2 0.09 

2.3 20.1 6 6 4 2 6 0 10 2 0.23 

2.3 20.2 0 6 4 2 • 0 10 2 0.23 

2.3 20.3 6 6 3 3 1 6 4 0.24 

2.3 20.4 6 6 6 0 4 2 10 2 0.03 

2.3 20.5 6 6 6 0 4 2 10 2 0.23 

2.3 21.1 6 6 6 0 4 2 10 2 0.23 
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indicator item N% Respondents Response by 

Public 

Response by 

Private 

Fisher Exact 

Prob. Test 

Public Pnvate Highly 

Agree 

Highly 

Disagree 

Highly 

Agree 

Highly 

Disagree 

Right Margin 

Total 

A+B & C+D 

Calculated 

Value at 

p « 0.05 

2.3 21.2 6 6 4 2 6 0 10 2 0.23 

2.3 21.3 6 6 3 3 4 2 7 5 0.76 

2.3 21.4 6 6 4 2 6 0 10 2 0.23 

2.3 21.5 6 6 4 2 5 1 9 3 0.01 

2.3 22.1 6 6 5 1 5 1 10 2 0.09 

2.3 22.2 6 6 5 1 6 0 11 1 0.50 

2.3 22.3 6 6 4 2 4 2 8 4 0.23 

2.3 22.4 6 6 4 2 3 3 7 5 0.38 

2.3 22.5 6 6 3 3 4 2 7 6 0.76 

2.4 23 6 6 3 3 3 3 6 6 0.87 

2.4 23.1 6 6 3 3 4 2 7 5 0.76 

2.5 24.1 6 6 6 0 5 1 11 1 0.50 

2.5 24.2 6 6 6 0 5 1 11 1 0.50 

2.5 24.3 6 6 6 0 4 2 10 2 0.23 

2.5 24.4 6 6 5 1 4 2 9 3 0.01 

2.5 24.5 6 6 5 1 5 1 10 2 0.09 

2.7 25.1 6 6 4 2 5 1 9 3 0.01 

2.7 25.2 6 6 4 2 6 0 10 2 0.23 

2.7 25.3 6 6 5 1 6 0 11 1 0.50 

2.7 25.4 6 6 5 1 6 0 11 1 0.50 

2.7 25.5 6 6 6 0 5 1 11 1 0.50 

2.8 26.1 6 6 5 1 5 1 10 2 0.09 

2.8 26.2 6 6 5 1 5 1 10 2 0.09 

2.8 26.3 6 6 5 1 5 1 10 2 0.09 

2.8 26.4 6 6 6 0 5 1 11 2 0.50 

2.8 26.5 6 6 6 0 5 1 11 1 0.50 

2.8 26.6 6 6 6 0 5 1 11 1 0.50 

2.8 26.7 6 6 5 1 6 0 11 1 0.50 

2.9 27 6 6 4 2 4 2 8 4 0.23 



235 

indicator Item N% Respondents Response by 

Public 

Response by 

Private 

Fisher Exact 

Prob. Test 

Public Private Highly 

Agree 

Highly 

Disagree 

Highly 

Agree 

Highly 

Disagree 

Right Margin 

Total 

A+B & O D 

Calculated 

VaJue at 

p « 0.05 

2.9 27.1 6 e 4 2 3 3 7 5 0.38 

2 .2 28.1 6 6 4 2 4 8 4 0.23 

2.2 28.2 6 e 3 3 2 4 5 7 0.57 

2.2 28.3 6 e 3 3 2 4 5 7 0.57 

2.2 284 6 6 4 2 2 4 8 8 0.24 

2.2 28.5 6 e 5 1 4 2 9 3 0.01 

2.10 29 6 6 5 1 8 0 11 1 0.50 

2.11 31.1 6 6 8 0 5 1 11 1 0.50 

2.11 31.2 6 6 8 0 8 0 12 0 1.00 

2.11 31.3 6 8 8 0 8 0 12 0 1.00 

2.11 31.4 6 8 5 1 5 1 10 2 0.09 

2.11 30 6 8 5 1 8 0 11 1 0.50 

2.12 32 6 8 4 2 5 1 9 3 0.41 

2.12 32.1 6 8 5 1 8 0 11 1 0.50 

2.12 32.2 6 8 8 0 8 0 12 0 1.00 

a -For indicator items 2.1 through 2.12 (See Appendix 0) 

b -For questionnaire items 16.2 through 32.2 (See Appendix D) 

c -For list of participants by institution (See Appendix B) 

N j x 6 (Public) N2* • ( P r t v > , # ) 
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Table D-3 

The Impact of Strategic Planning as Perceived by 

Participants: Statistical Differences between Public and 

Private Groups 

indicator Item Respondents Response -
Public Choice 

Response -
Private Choice 

Fisher Exact 
Probability Test 

Public Private Highly 
Agree 

Highly 
Disagree 

Highly 
Agree 

Highly 
Disagree 

Total Calculated 
A+B aC+D Value at 

P2« .05 

3.1 33.1 6 6 5 1 6 P 11 1 0.50 

3.1 33.2 6 6 4 2 4 2 6 4 0.23 

3.1 33.3 6 6 4 2 1 9 3 0.41 

3.1 33.4 6 6 6 0 4 2 10 2 0.23 

3.2 34 6 6 6 0 1 11 1 0.50 

3.2 35.1 6 6 3 3 6 0 9 3 0.02 

3.2 35.2 6 6 2 4 6 0 6 4 0.03 

3.2 35.3 6 6 1 5 5 1 6 6 0.00 

3.2 35.4 6 6 3 3 4 2 7 5 0.76 

3.2 35.5 6 6 4 2 5 1 6 3 0.41 

342 35.6 6 6 5 1 4 2 6 3 0.01 

3.2 35.7 6 6 5 1 3 3 6 4 0.36 

3.3 36.1 6 6 6 0 5 1 11 1 0.50 

3.3 36.2 6 6 6 0 2 4 6 4 0.16 

3.3 36.3 6 6 5 1 6 0 11 1 0.50 

3.3 36.4 6 6 6 0 6 0 12 0 1.00 

3.3 36.5 6 6 5 1 1 0 11 1 0.50 

3 4 36.6 6 6 5 1 2 4 7 5 0.03 

3.4 37.1 6 6 5 1 3 3 6 4 0.36 

3.4 37.2 6 6 6 0 5 1 11 1 0.50 

3.4 37.3 6 6 5 1 5 1 10 2 0.06 

3.4 37.4 6 6 4 2 4 2 6 4 0.23 

3.4 37.5 6 6 4 2 3 3 7 5 0.36 

3.4 37.6 6 6 2 4 4 2 6 6 0.24 

3.5 36.1 6 6 3 3 6 0 • 3 0.02 

3.S 38.2 6 6 6 0 6 0 12 0 1.00 
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Arkansas Department of Higher Education 
1220 West Third Street Uttie Rock. Arkansas 72201-1904 (501)371-1441 

November 17. 1989 

Dr. John P. Eddy 
Professor cf Higher Education and 
Director cf Student Personnel Development 

College of Education 
University of North Texas 
P. 0. Box 13857 
Denton, TX 76203-3857 

Dear John: 

Thank you for sending the information about the proposed doctoral cissertat 
on strategic planning by Mr. Patrick Agwu. I have enclosed a roster of tne 
presidents and chancellors of colleges and universities in Arkansas, and wo 
suggest that he contact them directly about participating in the study. A1 
we recently completed a master plan for higher education in Arkansas, and I 
will send copies for you and Mr. Agwu when they arrive from the printer in 
mid-December. 

It was good to hear from you. Please let me know if I can be of further 
assistance with thi? project. 

Sincerely. 

Paul Marion 

PMrmel 

Enclosures (as stated) 
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BAPTIST MEDICAL SYSTEM 
HEALTH EDUCATION DIVISION 

1210 MAJESHAU. STREET 
UTTLE KOCX. AJUCANSA5 73203 

July 17, 1989 

Mr. Patrick Agvu 
2052 Royal Lane, Apt. 1197 
Dallas, Texas 75229 

Dear Mr. Agvu: 

Itvas a pleasure to discuss vith you your plans to 
replicate ay study. You have my permission to use any 
materials related to my dissertation. 

Good luck. If 1 can be of further assistance, please do 
not hesitate to let me loiov. 

Sincerely, 

Shirlene Harris, Ph.D., R.N. 
Director 
Baptist Medical System Schools 

of Nursing 
501-370-7433 

SH/dmj 
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Date 

Dear Respondent, 

Your institution has been selected to participate in an 
important study involving senior colleges and universities 
in Arkansas. Your position, experience, and administrative 
knowledge as the chief executive officer of your institution 
qualifies you to provide salient .information needed for the 
planning study. This exercise will take a few minutes of 
your valuable time; your decision to participate in this 
scholarly research will enhance the execution of this 
project. 

The theme of this study is to examine, analyze, and 
describe the current climate of academic management and the 
application of planning in senior colleges and universities 
in Arkansas. 

Standard procedures for confidentiality of all relevant 
data to be collected during the research period will be 
strictly enforced and adhered to. Respondents will remain 
anonymous, and all data provided by them remain known only 
to the research investigator and will not be made available 
to the public. 

I shall appreciate your cooperation and involvement in 
completing the questionnaire. At your convenience, return 
them in tfie self-addressed, stamped envelope by . 
This study cannot be completed unless the survey data are 
available for analysis. 

I shall make available a copy of the final report upon 
your request. Your comments or suggestions will be greatly 
appreciated. For any further inquiries or questions, please 
feel free to contact me at (214) 620-2457. 

Sincerely, 

Patrick A. Agwu 

Enclosures 
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Table E-l 

Specific Characteristics Comprising the strategic Planning 

Process: Percentage Comparison between Participants and 

Experts 

ltema 

Number 
Iterflk 

Characterisitic 
Participants® 
Percentages 

Nj «12 

Experts^ 

Percentages 
Nj *15 

Difference® 
«t 
in 

Agreement 
(Nj -N2% 

1 1 83.3 73.3 10.0 

2 1 83.3 73.3 10.0 

3 16 75.0 73.3 1.7 

4 16 91.7 73.3 18.4 

5 38 50.0 66.7 -16.7 

6 38 83.3 66.7 16.6 

7 26 83.3 73.3 10.0 

9 31 83.3 33.3 50.0 

11.1 39 75.0 93.3 -18.3 

11.2 39 75.0 93.3 -18.3 

12 39 41.7 93.3 -51.6 

13 27 91.7 86.9 5.0 

14.1 34 25.0 3 i 3 -8.3 

14.2 34 41.7 33.3 8.4 

14.3 34 25.0 33.3 -8.3 

14.4 34 8.3 33.3 -25.0 

15.1 2 33.3 83.3 •
 en
 

o
 

15.2 3 58.3 83.3 •25 

15.3 45 50.0 83.3 -33.3 

15.4 14 41.7 75.0 -33.3 

15.5 18 50.0 66.7 •16.7 

15.6 19 66.7 16.7 50.0 
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Item3 

Number 
Item** 

Characterisitic 
Participants0 

Percentages 
N j - 1 2 

Experts43 

Percentages 
N 2 - 1 5 

Difference® 
in 

Agreement 
(Ni-N2* 

15.7 25 33.3 25.0 8.3 

15.8 42 58.3 75.0 33.3 

15.8 43 83.3 25.0 58.3 

16.1 30 83.3 83.3 0.0 

16.2 33.1 83.3 93.3 -10.0 

16.3 33.2 91.7 93.3 -1.6 

16.4 8 75.0 93.3 -18.3 

16.5 30 83.3 83.3 0.0 

16.6 32 75.0 75.0 0.0 

17 4 91.7 93.3 -1.6 

18.1 11 33.3 73.3 -40.0 

18.2 11 41.7 73.3 -31.6 

18.3 11 58.3 73.3 -15.0 

18.4 11 83.3 66.7 16.6 

19.1 11 91.7 66.7 25.0 

19.2 11 91.7 66.7 25.0 

19.3 11 83.3 73.3 10.0 

19.4 11 83.3 73.3 10.0 

19.5 11 91.7 66.7 25.0 

20.1 6 91.7 100.0 -8.3 

20.2 6 83.3 93.3 -10.0 

20.3 6 91.7 100.0 -8.3 

20.4 6 83.3 100 -16.7 

21.1 6 91.7 93.3 -1.6 

21.2 6 91.7 100.0 -8.3 

21.3 6 66.7 100.0 -33.3 

21.4 6 25.0 100.0 -75.0 
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Item3 

Number 
Iterr/5 

Characterisitic 
Participants0 

Percentages 
Nj«12 

Experts^ 

Percentages 
N2 »15 

Difference® 
in 

Agreement 
(NI-N2* 

21.5 6 66.7 93.3 -26.6 

22.1 6 83.3 93.3 -10.0 

22.2 6 91.7 93.3 -1.6 

22.3 6 83.3 100.0 -16.7 

22.4 6 83.3 100.0 -16.7 

22.5 6 83.3 100.0 -16.7 

23 5 91.7 86.7 5.0 

23.1 5 91.7 86.7 5.0 

24.1 9 83.3 83.3 30.0 

24.2 9 50.0 53.3 -3.3 

24.3 10 33.3 86.7 -53.1 

24.4 9 91.7 41.7 50.0 

24.5 9 58.3 41.7 16.6 

26.1 33.1 91.7 86.7 5.0 

26.2 33.2 91.7 93.3 -1.6 

26.3 33.3 83.3 93.3 -10.0 

26.4 33.4 83.3 93.3 -10.0 

26.5 33.5 83.3 86.7 -3.4 

26.6 33.6 83.3 86.7 r̂ 
ci • 

26.7 33.7 91.7 93.3 -1.6 

27 13 91.7 93.3 -1.6 

27.1 13 91.7 93.3 -1.6 

28.1 32 66.7 73.3 -6.6 

28.2 39 83.3 80.0 3.3 

28.3 39 83.3 93.3 -10.0 

28.4 39 41.7 93.3 -51.6 

29 23 75.0 86.7 -11.7 
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Item3 

Number 
Iterr/3 

Characterisitic 
Participants0 

Percentages 
Nj«12 

Experts'* 

Percentages 
N2-15 

Difference® 
in 

Agreement 
(Ni-N2* 

30 28 83.3 86.7 -3.4 

31.1 29 91.7 86.7 5.0 

31.2 29 91.7 80.0 11.7 

31.3 29 83.3 80.0 3.3 

31.4 29 83.3 80.0 3.3 

31.5 29 83.3 80.0 3.3 

32 35 75.0 73.3 1.7 

32.1 35 75.0 73.3 1.7 

32.2 35 83.3 73.3 10.0 

32.3 35 75.0 73.3 1.7 

33.1 37 91.7 86.7 5.0 

33.2 15 91.7 86.7 5.0 

33.3 15 83.3 66.7 16.6 

33.4 15 83.3 66.7 16.6 

34 24 & 29 58.3 66.7 -8.4 

35.1 24 & 29 91.7 66.7 25.0 

35.2 24 & 29 91.7 80.0 11.7 

35.3 24 & 29 91.7 80.0 11.7 

35.4 24 & 29 83.3 80.0 3.3 

35.5 24 & 29 83.3 80.0 3.3 

35.6 24 & 29 75.0 86.7 -11.7 

35.7 24 & 29 75.0 86.7 -11.7 

36.1- 36 75.0 93.3 -18.3 

36.2 36 66.7 93.3 -26.6 

36.3 36 58.3 93.3 -35.0 

36.4 36 33.3 93.3 -60.0 

36.5 36 83.3 53.3 30.0 
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Item3 

Number 
Item** 

Characteristic 
Participants0 

Percentages 
N j - 1 2 

Experts4* 

Percentages 
N2-15 

Difference® 
in 

Agreement 
(NI-N2H 

37.1 9 75.0 73.3 1.7 

37.2 23 91.7 86.7 5.0 

37.3 24 93.3 86.7 -3.4 

37.4 24 83.3 73.3 10.0 

38.1 23 91.7 86.7 5.0 

38.2 

C
O

 
CM

 75.0 86.7 -11.7 

a 

e 

Fora list of Indicator items, see Appendix D (Items 1 • 38.2). 
[Fora list of Expert Validated Characteristics, see Appendix A. 
jFora list of Institutional Participants, see Appendix D. 
Fora list of Experts, see Appendix A. 
(Participants'Percentages) • (Experts' percentages) = Differences in Agreement 
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Table E-2 

Extent of strategic Planning Application in Senior 

Institutions of Higher Education in Arkansas 
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