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This study utilized a qualitative/phenomenological 

research methodology to study the development of child 

molestation. Five volunteer male juvenile perpetrators of 

child molestation and their consenting family members 

participated in three one-on-one in-depth interviews. The 

juveniles were referred by juvenile justice departments in 

Texas. The investigation was pursued along three paths: (1) 

what factors in the perpetrators' life experiences may have 

influenced the formation of molesting thought and behavior 

patterns? (2) how did the perpetrators construe social 

relationships? (3) in developing sexual preference, what 

process did the perpetrators utilize to achieve the degree 

of sexual arousal needed to motivate the act of molestation? 

During analysis, 16 categories and 9 subcategories were 

developed from the data; these were evaluated in order to 

address the lines of inquiry listed above. Factors 

contributing toward deviancy were identified: these included 

general environmental factors and relationship issues with 

both parents and peers. The data also elucidated the 



perpetrators' characteristic ways of viewing themselves and 

other people, as well as the strategies that they relied 

upon to cope with their lives. These same strategies were 

subsequently used in their molesting. 

The results revealed that the answers to the 

investigational questions posed above were synthesized by 

the individual across the lifespan, with origins in 

childhood when the concepts of self, others, social 

convention and interpersonal relationships were forming. It 

is likely that the typical interest in sexual expression 

that occurs at the onset of puberty was a catalyst that 

facilitated molesting behavior. The lack of ability to 

interact successfully with age mates appeared to influence 

the perpetrators' selection of children as targets. 

Recommendations were presented for consideration by the 

mental health and criminal justice communities based on the 

findings. Also, preventative measures for the public sector 

were offered. 
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CHAPTER I 

INTRODUCTION 

Pedophilia is an extensive and serious social enigma 

(Briere, 1992; De Young, 1982; Finkelhor, 1984, 1994; 

Hanson, Steffy & Gauthier, 1993). Finkelhor (1994) reviewed 

the findings of surveys conducted in 21 countries. He 

concluded, "they clearly confirm sexual abuse to be an 

international problem" (p. 409). Knowledge of child sexual 

abuse has existed in the literature for over a century but 

has been subject to cycles of discovery and suppression in 

public and professional awareness. The most recent 

rediscovery of the phenomenon of child sexual abuse spawned 

a surge of scientific inquiry and produced an abundance of 

literature after 1971 (Olafson, Corwin, & Summit, 1993). In 

1974, laws were passed in the United States requiring the 

reporting of child abuse (Schetky, 1988). A multitude of 

empirical studies have found support for the view that child 

sexual abuse produces short and long-term sequelae 

(Beitchman, Zucker, Hood, DaCosta, Akman, & Cassavia, 1992; 

Byram, Wagner & Waller, 1995; Davenport, Browne, & Palmer, 

1994; Dubowitz, Black, Harrington, & Verschoore, 1993; 

Finkelhor 1994; Wells, McCann, Adams, Voris, & Ensign, 1995) 

for men and women in both clinical and nonclinical samples 

(Briere, 1992; Collings, 1994). 

1 
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International prevalence rates of child sexual abuse 

range from 7-36% for women and 3-29% for men (Finkelhor, 

1994). Wright (1990a) summarized a report issued in June of 

1990, by the U.S. Advisory Board on Child Abuse and Neglect 

with the statement "child abuse in the United States 'now 

represents a national emergency"' (p. Bl). Although the 

exact magnitude of child sexual abuse in America is unknown 

(Briere & Runtz, 1988; Walters, 1975), a large percentage of 

the children included in the statistics pertaining to child 

abuse are victims of sexual molestation (Finkelhor, 1984; 

Quinsey, 1986; Wright, 1990a; Lawson, 1993). 

In the United States some states now require sex 

offenders to register with authorities upon release from 

incarceration. Texas State Senator Gramm plans to introduce 

the "Sexual Predator Identification and Notification Act of 

1996." The purpose of this Act is to protect children by 

requiring all sex offenders to register in all states with 

authorities, allowing the FBI to track their movements 

(Parker, 1996). In the past, societal response to child 

sexual molestation has been to incarcerate the offenders, 

only to have them released from imprisonment with their 

problem exacerbated (Freeman-Longo & Wall, 1986). As 

knowledge increased, treatment programs proliferated. 

However, the effectiveness of treatment has not been 

established (Hanson et al., 1993; Vizard, Monck & Misch, 

1995) and current treatment modalities only offer the 
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possibility of control of sexual impulses as opposed to a 

cure (Priest & Smith, 1992). Therefore, these individuals 

continue to commit sexual crimes (G. Conklin, personal 

communication, October 23, 1991; Freeman-Longo & Wall, 1986; 

Longo, 1983; Wright, 1990b; Wright, 1990c). 

Briere (1992), among others (e.g., De Young, 1982; 

Plummer, 1975) pointed to the fact that research studies 

inform public policy and treatment. Legal and social 

practices must be based on valid information or they will 

inadvertently perpetuate the victimization of sexually 

abused children. 

Treatment of the offender is essential for the 

deterrence of sexual crimes (Groth, Hobson, & Gary, 1982). 

Early intervention with the juvenile is needed to prevent 

the behavior from becoming ingrained; treatment of 

established pedophiles is essential to impact recidivism 

thus breaking the cycle of sexual molestation (Barbaree, 

Hudson, & Seto, 1993). 

Effective treatment requires that the clinician 

comprehend the process that molesters go through in order to 

achieve the degree of sexual arousal needed to motivate the 

act of molestation (Earls & Marshall, 1983; Quinsey & 

Marshall, 1983). Quinsey and Marshall (1983) stated 

developmental studies concerning the development of personal 

sexual preferences are needed to plan effective treatment 

and should be given high priority. Freund and Kuban (1993) 
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expressed "little is known about the normal development of 

erotic sex and age preference and there is a lack of 

testable developmental theories which, if supported, could 

foster further etiological research into pedophilia" (pp. 

315-316). Finkelhor (1984) proclaimed the field of child 

sexual abuse has a great need for new theories to generate 

intellectual stimulation and practical activity. Langevin, 

Hucker, Ben-Aron, Purins, and Hook (1985) asserted that "the 

results [of a literature review] suggest that new hypotheses 

are needed to explain pedophilia" (p. 205). A current 

assessment by Freund and Kuban (1993) indicated agreement 

with this earlier view. These authors stated in addition to 

studies on brain physiology, 

there are three types of data on pedophilia 

available: epidemiologic data, phallometric data 

and retrospective self-report. At present, 

developmental studies are lacking. This is likely 

because no marker is as yet known which would 

identify a male child as disposed to becoming a 

pedophile, (p. 323) 

Obstacles to understanding pedophilia are abundant. The 

sensitivity of the issue deters reporting, therefore, 

accurate estimates of incidence and prevalence rates are not 

attainable (Finkelhor, 1984; Lawson, 1993, Quinsey, 1986; 

Tierney & Corwin, 1983; Vizard et al., 1995). Although 

noteworthy progress has been made in recent years, consensus 
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on the extent of impact on victims has not been reached 

(Beitchman et al., 1992; Briere & Runtz, 1988; Cohen, 

Galenson, van Leeuwen, Steele, Sherkow & Etezady, 1987; 

Davenport et al., 1994; Dubowitz et al., 1993; Eisenberg, 

Owens & Dewey, 1987; Lawson, 1993). Methodological 

differences in the empirical research and different frames 

of reference have fostered inconsistent findings (Briere, 

1992; Chandler, 1982; Finkelhor, 1984, 1986, 1994; Howells, 

1981; Tierney & Corwin, 1983; Vizard et al., 1995). There is 

no standard definition of child sexual molestation (Briere, 

1992; Finkelhor, 1994; Vizard et al., 1995). Disparate 

definitions of child, pedophile and molestation have been 

employed and difficulty in delineating parameters of 

psychologically meaningful subcategories of pedophilia has 

been a problem (Cook & Howells, 1981; Green, 1988; Lester, 

1975). Biased research samples have been drawn from 

incarcerated offender and clinical populations. Samples have 

also combined incest offenders with extra-familial 

molesters, heterosexual, homosexual and bi-sexual 

pedophiles, and men whose erotic preference was for adults 

with those who preferred children (Araji & Finkelhor, 1986; 

Erickson, Walbeck & Seely, 1988; Langevin, Hucker, Handy, 

Purins, Russon & Hook, 1985; Reinhart, 1987). 

Postulates regarding etiological components of sexual 

deviation often have not discriminated between the various 

deviations, and common etiologies have been proposed for all 
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deviations. Priest and Smith (1992) stated, "The specific 

etiology of pedophilia is unknown" (p. 27). Freund and Kuban 

(1993) affirmed Garland and Dougher's position when they 

conceptualized the current status of theoretical 

explanations of pedophilia as follows. 

The current theories of the etiology of the various 

paraphilias, including pedophilia, generally suppose 

causation by adverse experiences in childhood. . . . 

According to these authors, none of these theories fit 

the observations that it should explain. The most 

popular theory of etiology of pedophilia claims that it 

is caused by the offender's own molestation in 

childhood. However, as demonstrated by Hindman (1988), 

the observational basis of these theories appears to be 

unreliable, (p. 316) 

Qualitative research methodology is one type of 

research that can be used to generate theory. Bogdan and 

Biklen (1982) stated that "the worth of a [qualitative] 

study depends on the degree to which it generates theory, 

description or understanding" (p. 42). There is a pressing 

need to gain insight regarding how pedophiles construe 

social relationships and the meaning that sex with children 

has for them (J. Breiling, personal communication, August 

26, 1991). The qualitative perspective endeavors to 

ascertain how people think and in what way they generated 

the perspective they possess; this is accomplished by 



studying the process of interpretation they apply to social 

interactions (Bogdan & Biklen, 1982; Glaser & Strauss, 1967; 

Taylor & Bogdan, 1984). 

This study explored the social environment and the 

world view of juveniles who were offenders against children, 

with the intent to discover factors which influenced the 

formation of pedophilic thought and behavior patterns at the 

time they were developing. A study examining how sexual 

molesting behavior develops via an investigation of how the 

perpetrator construes social relationships, the meaning sex 

with children has for the offender, and the dynamics that 

led the perpetrator to commit the act could add useful 

information to a poorly understood area of research. 

Findings of a qualitative study could assist clinicians in 

planning treatment for the offenders, aid policy makers in 

making prudent decisions for the disposition of these 

offenders, and provide new information for the public 

regarding the problem of child sexual abuse. This study 

sought to understand their molestation behavior from the 

point of view of the subject through qualitative procedures 

for examining and comprehending the subjective reality of 

the perpetrator. 

Related Literature 

This literature section discusses the characteristics 

of pedophiles, qualitative/phenomenological research method, 

qualitative versus quantitative research, conventional 
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approaches to a qualitative/phenomenological inquiry, and 

statement of the problem. 

Characteristics 

General Characteristics 

The Diagnostic and Statistical Manual (DSM-IV) 

(American Psychiatric Association [APA], 1994) categorizes 

pedophilia among the paraphilias, meaning that the deviation 

lies in the person's experience of chronic and powerful 

sexual urges and sexually arousing fantasies to objects that 

are outside normatively accepted sexual arousal and activity 

standards. Persons with these stimulus patterns frequently 

experience from three to four assorted paraphilias (APA, 

1987, 1994; Langevin, Handy, Paitich, & Russon, 1985). Many 

times people with these disorders claim the reaction of 

others to their conduct is problematic but they encounter no 

discomfort from their unusual behavior. Others believe their 

unconventional forms of sexual activity are immoral and/or 

accept that these behaviors are socially inadmissible. Those 

who endure distress from their abnormal arousal patterns 

profess extreme guilt, shame, and depression at feeling 

compelled to practice atypical sexual behaviors (APA, 1987, 

1994; Hucker & Ben-Aron, 1985). 

Sexual abuse of male children by their mothers and 

other females is seldom reported (Russell & Finkelhor, 1984; 

Krug, 1989). In 1984, Russell and Finkelhor reviewed the 

literature concerning women as perpetrators. They stated 
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their review "leads fairly persuasively to the conclusion 

that the traditional view about child molestation as a 

primarily male deviation is essentially correct. Women do 

not use children for their own direct sexual gratification 

very frequently" (p. 181). A recent assessment by Vizard et 

al. (1995) revealed it is currently recognized that females 

are involved in sexually abusive behaviors but the ratio is 

still considered predominately male. These authors stated, 

"Overall, 1% of sex offences are currently attributed to 

females" (p. 739). 

Sexual acts to which children are subjected depend on 

the needs of the perpetrator. The more gentle activities 

include disrobing and looking at the child, the offender 

exhibiting himself, masturbating in the child's presence, 

and gently fondling, caressing and kissing the child. The 

more invasive sexual exploits consist of performing fellatio 

or cunnilingus on the child, forcing the child to fellate 

the perpetrator, and penetrating the child's vagina, mouth 

or anus with his fingers, penis, or foreign objects (APA, 

1987, 1994; De Young, 1982; Erickson et al., 1988; Johnson, 

1988; Langevin et al., 1985). Rationalizations are commonly 

used by perpetrators for their molesting behaviors; these 

include the assertions that the activities have "educational 

value" for the child; that the child derives "sexual 

pleasure" from them; or that the child was "sexually 

provocative" (APA, 1987, 1994; Groth, 1978). 
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Some pedophiles intimidate the child to safeguard 

concealment of the sexual activities (De Young, 1982; Groth, 

1978) . Others, especially those who habitually sexually 

involve themselves with children, devise elaborate schemes 

for acquiring children, which may include beguiling a 

potential victim's mother, even to the point of marrying 

her, trading children with other pedophiles, kidnapping 

children, or rarely, importing children from 

nonindustrialized countries (APA, 1987, 1994; R. McMenomy, 

personal communication, May 24, 1991). 

The duration of pedophilia is generally chronic 

(Barbaree et al., 1993), particularly in perpetrators drawn 

to boys (APA, 1987, 1994; Finkelhor, 1986; McCreary, 1975). 

The frequency with which pedophilic behavior recurs often 

vacillates with psychosocial stress (APA, 1987, 1994; Longo, 

1983). Over the span of their lives, many offenders may 

victimize hundreds of children (Budin & Johnson, 1989; 

Freeman-Longo & Wall, 1986; May, 1993). The recidivism rate 

involving proclivity for the same sex is approximately twice 

that of those who favor the opposite sex (APA, 1987, 1994; 

Barbaree et al., 1993). The majority of adult sexual 

offenders of both types report the onset of deviant sexual 

interests in adolescence (Gray & Pithers, 1993). 

Adult Pedophiles 

People who are sexually interested exclusively in 

children are referred to as fixated pedophiles (Carson, 
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Butcher & Coleman, 1988; De Young, 1982; Groth et al., 1982; 

Howells, 1981; Priest & Smith, 1992); this group is 

designated the exclusive type in the fourth edition of the 

(DSM-IV) (APA, 1994). Those who are primarily drawn to 

adults but involve themselves with children during periods 

when they feel vulnerable are categorized as regressed 

pedophiles (Carson et al.f 1988; De Young, 1982; Groth, 

1978; Priest & Smith, 1992); designated the nonexclusive 

type in the (DSM-IV) (APA, 1994). Incestuous relationships 

refer to people who engage their own children, stepchildren, 

or relatives in sexual activities (Langevin, 1983; Lester, 

1975; Renshaw, 1982; Smith & Israel, 1987; Worling, 1995). 

Another rare but distinct group, sadistic pedophiles, 

achieve sexual satisfaction only when they have hurt and 

humiliated the child they are molesting (APA, 1987, 1994; De 

Young, 1982; Groth, 1978; West, 1981). 

Fixated. Fixated pedophiles are often referred to as 

being passive, weak, dependent, immature, and socially 

awkward (Carson et al., 1988; De Young, 1982; Groth et al., 

1982; Howells, 1981). These individuals have not experienced 

success in establishing satisfying peer relationships during 

adolescence or adulthood and feel sexually at ease solely 

with children (Carson et al., 1988; Howells, 1981). They are 

obsessed to the point of daydreaming, fantasizing, and 

ruminating about children. Many fixated pedophiles choose 

jobs that provide easy access to children. This obsession 
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has grown into such an indigenous part of their 

personalities that only the slightest feelings of guilt and 

shame are associated with pedophilic yearnings (De Young, 

1982). 

In general, fixated pedophiles target male victims 

(Groth et al., 1982). Initially, they establish a non-sexual 

relationship with the child they eroticize, then they 

gradually introduce sexual activities that become more 

advanced with time (Groth et al., 1982; Mohr, 1981). The 

offender often prepares the child through a type of 

"courtship" in which he lavishes attention on the child and 

is very considerate to the child's needs in all areas except 

the sexual region. The pedophile's nurturing conduct 

reflects a positive emotional investment in the child and is 

also directed toward the goal of concealing the sexual 

activity by securing the child's silence through gaining the 

youngster's interest, affection, and loyalty (APA, 1987, 

1994; Howells, 1981). 

Regressed. The regressed offender has reached a limited 

degree of maturation and adaptation to adulthood (Carson et 

al., 1988). Fundamentally, his sexual desires are oriented 

to age mates but he has stereotypical ideas about sex roles 

and masculine image. Sexual involvement with a child may 

replace dealing directly with a discordant adult 

relationship or life problem that challenges his masculinity 

(De Young, 1982; Groth et al., 1982). His first assault is 
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often alcohol related and may be unplanned. The offender is 

usually married or in an adult sexual relationship and 

sexual contact is made concurrently with both the child and 

the primary relationship. Female children are the main focus 

and the involvements with children increase or diminish with 

stress (Priest & Smith, 1992). As soon as the molester 

regains more adequate coping skills, the regressive 

condition disappears. He often experiences guilt and shame 

related to the molestation because it is contradictory to 

his self perception (De Young, 1982). 

Sadistic. A small number of pedophiles experience 

sexual arousal and gratification from sexual acts that 

involve coercion and sadism (APA, 1987, 1994; Quinsey, 

1986). The sadistic pedophile becomes sexually aroused only 

when his assault hurts and debases the child. Although it is 

an uncommon variety, sadistic pedophilia is worthy of note 

because it involves cruel and vicious assaults that may 

cause deaths of children (De Young, 1982; Groth, 1978; 

Quinsey, 1986; West, 1981). 

Incest. In the field of child sexual assault, there is 

debate as to whether incest should be considered a separate 

entity from pedophilia. Some have contended that the 

occurrence of child molestation within the family context is 

situational in nature and should not be viewed as the 

perpetrator possessing a true pedophilic propensity (Araji & 

Finkelhor, 1986; De Young, 1982; Langevin, 1983; Tierney & 
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Corwin, 1983). Others have found support for the conviction 

that, at least in some cases, incestuous fathers are 

pedophilic (Abel, Becker, Murphy & Flanagan, 1981; Langevin, 

Handy, Russon & Day, 1985). 

De Young (1982) stated that incest-prone families are 

severely disorganized and they cope with the dysfunction in 

one of two patterns. They are characterized either by 

"rigid, uncompromising roles and symptomatic acting out; [or 

they are] the secretive, enmeshed family which meets all of 

its needs, including sexual needs, within the family unit" 

(p. 18). Although some incestuous fathers are inhibited and 

inept in relationships and rely on their spouses for 

emotional and sometimes monetary sustenance, most incestuous 

fathers have been described as authoritarian and utilize 

their power to dominate and intimidate their families. 

Often, the entire family system is organized around catering 

to the father's needs. Although they are often violent and 

force themselves on their daughters (and sometimes, sons), 

some incestuous fathers are extravagant and accommodating to 

the child. The fathers may show respect for the child's 

needs in all areas other than the sexual victimization to 

gain cooperation and to prevent the victim from reporting 

the sexual activity (APA, 1987, 1994; De Young, 1982; 

Langevin, 1983). The mother is characteristically an 

insecure, dependent, submissive, passive, and detached 

woman. The child victim is usually the oldest, only, or 
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through neuropsychiatric or physical impairments, a special 

child (De Young, 1982). 

Trimodal Age Distribution. Mohr (1981) found support 

for a trimodal age distribution among pedophiles. These 

three groups were differentiated by their likelihood of 

offending as an adolescent, a person in his mid-thirties or 

senescent. The profile of the adolescent group was depicted 

as being a delay in psychosexual maturation. He is socially 

and sexually childlike, a loner, and underachieves 

academically. The average age of the children with whom he 

becomes involved is six and a half years (De Young, 1982; 

Mohr, 1981) . The characteristics attributed to offending 

adolescents are similar to those ascribed to fixated 

pedophiles. 

The mid-thirties age group is assumed to produce the 

majority of heterosexual pedophiles (De Young, 1982). This 

group prefers children around the age of 11 years. The 

molestation activities of the mid-thirties group appear to 

be a way of trying to cope with overwhelming life problems 

and/or conflictive adult relationships (De Young, 1982; 

Mohr, 1981). The description of the mid-thirties age group 

is much like the characterization of regressed pedophiles. 

Although some persons in the senescent group have 

previous criminal records related and/or unrelated to sexual 

offenses, the sexual acting out with a child is a first 

offense for many elderly offenders. The guilt and shame they 
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associate with the event are extremely burdensome. The 

passive touching and exhibiting that is involved usually 

arises from play and in most instances appears related to 

loneliness and isolation common to old age (De Young, 1982; 

Hucker & Ben-Aron, 1985; Mohr, 1981). 

Child/Juvenile Perpetrators 

Recent research has revealed a growing awareness of a 

population of child perpetrators. Ryan, Lane, Davis, and 

Isaac (1987) documented cases of juvenile offenders whose 

deviant sexual behaviors began as early as age five. 

Cantwell (1988) described cases in which perpetrators below 

the age of 10 were sexually abusing family members or 

friends and neighbors. Johnson (1988) reported on 47 boys, 

ranging in age from 4 to 13, who assaulted younger children. 

Smith and Israel (1987) explored the phenomenon of children 

involved in sibling incest. Reports indicate that deviant 

sexual behaviors progress consistently over time (Johnson, 

1988; Langevin, 1983; Moynihan, 1993; Ryan et al., 1987). 

Contemporary workers in the area encourage the 

investigation of pedophiles in their social context. Dr. 

James Breiling of the National Institute of Mental Health 

proclaimed "there is a critical need to understand how 

pedophiles interpret social situations" (personal 

communication, August 26, 1991). The Director of The Safer 

Society, an organization that treats sex offenders, believes 

that qualitative studies could assist in comprehending the 
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dynamics that influence the formation of thought patterns 

associated with sexual molestation (F. Knopp, personal 

communication, September 2, 1991). 

Many researchers report retrospective accounts of the 

lives of adult perpetrators. These accounts disclose that, 

in the majority of cases, molesting behaviors began in 

adolescence or even much earlier (Freeman-Longo & Wall, 

1986; Burgess, Groth, Holmstrom, & Sgroi, 1978; Groth et 

al., 1982; Quinsey, 1986). Therefore, Cantwell (1988) urged 

that interviewing child perpetrators is a necessity in 

understanding the behavior of pedophilia. The youngest 

accessible subjects to this researcher were juveniles. The 

present study explored the lifestyles of juvenile 

perpetrators through a qualitative inquiry in an effort to 

gain theoretical insight into the development of molesting 

behavior. 

Qualitative/Phenomenoloqical Research Method 

Qualitative is a term that encompasses a variety of 

research strategies with certain common characteristics 

(Bogdan & Biklen, 1982). Basic concepts in the qualitative 

approach to research that relate to the present study 

include qualitative, phenomenological, symbolic 

interactionism, ethnomethodology, and ethnography. 

Qualitative refers to a type of research that espouses a 

particular set of assumptions about the nature of human 

behavior and the most effectual ways of coming to comprehend 
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it. This type of research is also referred to as 

phenomenological or ethnographic (Wilson, 1977). The 

hypothesis underlying this approach is that human behavior 

is decisively influenced by the environment in which it 

takes place. Human behavior is viewed as being a result of 

how people define their world through an ongoing process of 

interpretation. Interpretations are dynamically determined, 

based on the meanings attained through exposure to 

environmental views and how the individual evaluates a 

situation. To understand an individual, his or her 

interpretations of the world must be examined in the context 

of the situations the individual encounters (Taylor & 

Bogdan, 1984). Researchers in the 

qualitative/phenomenological method assert that the social 

scientist "cannot understand human behavior without 

understanding the framework within which the subjects 

interpret their thoughts, feelings and actions" (Wilson, 

1977, p. 249). Schachtel (1988, p.10) noted Emery's 

portrayal of individual reality: 

Our individual personal reality—the way we think life 

is and the part we are to play in it—is self-creative. 

We put together our own personal reality. It is made up 

of our interpretations of our perceptions of the way 

things are and what happens to us. 

Plummer (1975) believed sex is a structure of assorted 

socially fabricated meanings which are produced and 
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arbitrated in interactional encounters. To make a 

conscientious inquiry into pedophilia it is necessary to 

understand the mental constructs of the pedophile. 

Qualitative research method assumes that the 

appropriate questions that need to be asked are inherent in 

the natural setting, therefore it is the immediate source of 

data (Bogdan & Biklen, 1982). Consequently, people are 

studied in the framework of their history and their present 

circumstance (Bogdan & Biklen, 1982; Taylor & Bogdan, 1984). 

The intent of the qualitative study is to discover how 

people generate the perspectives they possess, and to 

understand the meanings subjects attach to situations, 

others, things and themselves. The goal of qualitative 

research is to present the interpretations and meanings of 

the participants in a way that make them comprehensible for 

others. Accordingly, the qualitative phenomenological 

approach to exploring the empirical world focuses on 

understanding a person's actions from that individual's own 

point of view through capturing the process of 

interpretation they apply to social interactions (Bogdan & 

Biklen, 1982; Glaser & Strauss, 1967; Taylor & Bogdan, 

1984). 

Ethnography is the attempt to depict culture or aspects 

of culture. Data are descriptive, gathered and explicated 

through words and pictures. In ethnography the investigator 

serves as an intermediary, interpreting and attuning the 
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subject's reality to the intended audience's frame of 

reference (Agar, 1986; Taylor & Bogdan, 1984). To elucidate 

motivating forces of situations and clarify how people 

negotiate meaning, the data are analyzed inductively (Taylor 

& Bogdan, 1984). 

The phenomenological perspective is allied with a 

number of theoretical postures and philosophies in the 

social sciences. Two principal theoretical viewpoints that 

fit within the phenomenological tradition are symbolic 

interactionism and ethnomethodology (Bogdan & Biklen, 1982). 

Blumer (1969) asserted that the basic premise of symbolic 

interactionism is that people attach social meanings to the 

world around them. He maintained that symbolic 

interactionism is contingent upon three fundamental 

assumptions: (1) People behave toward things and people 

based on the meaning they have for the actors. (2) Meanings 

arise from social interaction. (3) People employ a process 

of interpreting interactions to arrive at meanings. 

Another core concept in symbolic interaction theory is 

the construct of the "self." The self is the perceptions one 

holds of one's identity. It is created and erected through 

interpreting gestures and actions addressed to oneself in 

interaction with others. Understanding what social 

interactions may have influenced child molesters in making 

decisions about their identities could be very helpful in 

curbing the development of pedophilia. 
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Ethnomethodology pertains to the techniques people use 

to maintain a perception of an external reality. The 

responsibility of the ethnomethodologist is to observe the 

manner in which people employ abstract cultural 

prescriptives in practical situations. It is not the rules, 

regulations, or norms of a culture that are crucial in 

understanding behavior, but how these are defined and used 

in specific situations (Taylor & Bogdan, 1984). Behavior can 

only be understood by having the researcher enter into the 

defining process through such methods as participant 

observation, in-depth interviewing, and studying personal 

documents and communications. By examining people in their 

daily lives, hearing them freely express their opinions and 

examining the writings they introduce, the qualitative 

researcher gains essential information about social life 

(Taylor & Bogdan, 1984). 

Qualitative versus Quantitative Research Method 

Glaser and Strauss (1967) outlined a number of tasks 

that sociological theory is expected to perform: 

(1) to enable prediction and explanation of 

behavior; (2) to be useful in theoretical advance 

. . . (3) to be useful in practical applications— 

prediction and explanation should be able to give 

the practitioner understanding and some control of 

situations; (4) to provide a perspective on 

behavior—a stance to be taken toward data; . . . 
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(5) to guide and provide a style for research on 

particular areas of behavior, (p. 3) 

The two predominate theoretical viewpoints governing 

social science research are positivism and phenomenology 

(Bruyn, 1966; Taylor & Bogdan, 1984). Positivism originated 

mainly from the philosophy of Auguste Comte and was refined 

by his successors (Comte, 1970). The phenomenological 

viewpoint owes its heritage to philosophy and sociology 

(Bruyn, 1966; Husserl, 1969). The positivist searches for 

the facts or causes of social phenomena from external 

influences, independent of the subjective opinions of 

persons (Comte, 1970; Taylor & Bogdan, 1984). The 

quantitative paradigm is dedicated to the prediction of 

social phenomena (Patton, 1982). The phenomenologist is 

dedicated to comprehending social phenomena by examining how 

the world is experienced by the subject under research. The 

important reality in phenomenology is what people perceive 

it to be and the motives and meaning underlying the 

perception. The qualitative paradigm is directed to the 

understanding of social phenomena (Patton, 1982). 

Methodology provides direction as to the appropriate 

procedures needed to confront social problems and search for 

explanations. The suppositions, concerns and objectives of 

the investigator direct the choice of suitable methodology 

(Taylor & Bogdan, 1984). Since positivists and 

phenomenologists embrace differing theoretical frameworks, 
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their work demands different methodologies. A description of 

the contrasts between the two viewpoints on the elements of 

research follows. 

Qualitative research is idiographic, established on the 

individual. The quantitative method is nomothetic, founded 

on law (Comte, 1975; Husserl, 1969). Qualitative methodology 

emphasizes theory development, whereas quantitative research 

stresses generalization (Bogdan & Biklen, 1982). 

Bogdan and Biklen (1982) explained that in the 

qualitative study, decisions about design and analysis may 

be made together and data analysis is an on-going part of 

the research. Design in quantitative research methodology is 

a product of the planning stage of research. The design is 

implemented, data are collected and analyzed and the writing 

is done. Borg and Gall (1983) provided a general overview of 

quantitative research design as follows: A broad subject 

area of interest is reduced to formulated hypotheses; 

quantitative measures are chosen; the method of selecting a 

research sample is decided upon; various standard research 

designs are available, the proper one is chosen according to 

the type of research one is going to do; the plan for 

appropriate statistical analysis is chosen. 

Qualitative research uses open-ended research 

questions. The pertinent questions are developed in the 

context of the study as data are collected. Quantitative 

research uses operationalized variables constructed before 
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the study begins. In the qualitative approach, data analysis 

is performed inductively. Portraits of the subjects are 

formulated. Abstractions are built as the particulars that 

have been gathered are grouped together. In quantitative 

method, analysis is performed deductively. Quantitative data 

are relied upon as an avenue to accurately depict reality. 

Researchers search out data to prove or disprove hypotheses 

they hold before entering the study. Taylor and Bogdan 

(1984) noted Rist's contrast of the qualitative approach 

stressing validity versus the emphasis quantitative research 

places on reliability and replicability. 

Langevin (1983) and Araji and Finkelhor (1986) 

presented summaries of quantitative research about the 

etiology of pedophilia. Many hypotheses lacked support. When 

Langevin and Araji and Finkelhor evaluated the findings of 

the quantitative studies, they found a need for more work in 

some areas, in other cases, they found unclear results were 

due to flawed research methodology. Clearly, the 

quantitative methodological approach to studying pedophilia 

has been inadequate. 

Authorities in the field repeatedly point to the 

necessity of understanding the impact of the child 

molester's psychosocial history and interpersonal 

relationships in the formation of pedophilic character 

(Groth, 1978; Groth et al., 1982; Kelly, 1987; G. Phillips, 

personal communication, September 10, 1991). Kitchens (1990) 
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presented a qualitative view of the child molester through 

the presentation of a life history of an adult male 

pedophile. Other works in the literature that contain some 

qualitative data about life histories of pedophiles included 

De Young (1982), Groth, Burgess, Holmstrom, and Sgroi (1978) 

and Tierney and Corwin (1983). In an effort to gain 

information concerning the development of a molesting 

mentality, the present study explored the life view of 

juvenile perpetrators and their families through in-depth 

interviewing. 

Conventional Approaches to a Qualitative Inquiry 

In qualitative studies researchers follow a flexible 

research design. The purpose of the beginning phase of 

research is to ascertain what the relevant concerns are that 

need to be addressed in the research. Researchers begin 

their studies with only vaguely formulated research 

questions and refine their inquiries to become more directed 

and specific as the pertinent issues are revealed (Taylor & 

Bogdan, 1984). Qualitative researchers empathize and 

identify with their subjects in order to understand how they 

comprehend meanings in their life events. Few a priori 

assumptions guide this procedure. Instead, themes and 

patterns are drawn from the subjects as the research unfolds 

(Bogdan & Biklen, 1982; Glaser & Strauss, 1967; Taylor & 

Bogdan, 1984). 
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The qualitative phenomenological approach to exploring 

the empirical world focuses on understanding a person's 

actions from that individual's viewpoint through capturing 

the process of interpretation they apply to social 

interactions (Bogdan & Biklen, 1982; Glaser & Strauss, 1967; 

Taylor & Bogdan, 1984). 

A qualitative study is "systematic research conducted 

with demanding, though not necessarily standardized, 

procedures. . . . There are guidelines to be followed, but 

never rules" (Taylor & Bogdan, 1984, pp. 7-8). The following 

guidelines for in-depth interviewing are standard procedures 

for qualitative research. Initially, interviewers attempt to 

create a compatible relationship through non-judgmental 

acceptance of the informant. Inquiries are conducted in a 

conversational manner (Patton, 1982). Investigators relate 

with subjects in an authentic and unobtrusive way. 

Nondirective questions are used to understand what is 

meaningful to the interviewee. When interests of the 

interviewee are determined, they form the core for the 

direction of the research. The number of interviews required 

and the number of informants needed will be unknown until 

the interviewing is in progress. Researchers must be aware 

of the impact their body language and verbal communications 

have on subjects (Taylor & Bogdan, 1984). 

Descriptive questioning is used. The researcher asks 

subjects to describe, list, or outline key events, 
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experiences, places, and people in their lives. Personal 

documents such as diaries, letters, pictures, records, 

calendars, and memorabilia can be used to help conduct 

dialogues. Tape recordings of interviews can be employed as 

a memory aid in gaining a more comprehensive in-depth view 

of the emotions and expressions of the subject (Taylor & 

Bogdan, 1984). 

Code names for people and places are used. Time spans 

of approximately two hours are planned for each interview, 

meeting weekly. The time span needed for project completion 

is dependent upon how candid the informants are and the 

goals of the research venture (Taylor & Bogdan, 1984). 

An interviewer's log is an important adjunct to the 

research process. The interviewer's log contains the 

researcher's observations and personal reactions to the 

interview situation, an outline of concepts and subjects 

explored in each interview, notes concerning emerging 

themes, interpretations, impressions, and noteworthy 

gestures and nonverbal expressions vital to comprehending 

the essence of an individual's statements. The interviewer's 

log also serves as an aid for focusing future interviews and 

interpreting data. It is advisable to use as many sources as 

possible to verify consistency of interviewees' statements 

(Patton, 1982; Taylor & Bogdan, 1984). 

When writing up the results of the research study, 

Taylor and Bogdan (1984) recommended providing enough 
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information for readers to enable them to understand the 

findings in context. Contextual understanding and external 

reliability overlap on the basic points of reporting 

methodology, time and length of study, setting and 

informants, research design, analysis of data, and the role 

and impact of the researcher on the study. 

Credibility of qualitative research requires that 

reliability and validity be confronted. Reliability refers 

to the reproducibility of scientific findings and is 

contingent upon the solution of external and internal design 

issues. External reliability considers whether separate 

researchers would uncover the same phenomena or create 

similar constructs in comparable settings. Internal 

reliability is defined as the extent other researchers would 

match an original researcher's constructs given the same 

data (Goetz & Le Compte, 1984). 

Validity requires establishing the accuracy of 

scientific findings. Internal validity effectively 

represents empirical reality, and external validity assesses 

constructs created by researchers regarding the accurate 

representation of human experience (Goetz & LeCompte, 1984). 

Summary 

Despite the uncertainties regarding the true incidence 

of sexual molestation of children, in recent decades an 

increase in public awareness and reporting has revealed the 

enormous magnitude of the problem. Numerous studies have 
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investigated the impact of molestation on victims. Many of 

the studies that explored the sequelae of child sexual 

molestation have supported the view that molestation is 

harmful to the victim because of the psychological 

repercussions connected with the act. Investigations of the 

personalities of child molesters present conflicting 

findings in delineating character attributes distinctive 

from the general population. To date, much of the research 

examining theoretical viewpoints proposing etiological 

factors in the formation of pedophilia reveals flawed 

research methodology. The research has shown a lack of 

support for some existing hypotheses, and also indicates 

that more work is needed in some areas to determine support 

for other hypotheses. 

Statement of the Problem 

Despite the vast research efforts that have gone into 

exploring the etiology of pedophilia, the conclusion of many 

authorities is that little understanding has taken place. 

The present study sought to understand the molestation 

behavior from the point of view of the subjects through 

qualitative procedures and processes in order to examine and 

comprehend the subjective reality of the perpetrator. 



CHAPTER II 

PROCEDURES 

This chapter presents a definition of terms section, 

the research questions, a discussion of the subjects who 

participated in the study, procurement of subjects, 

collection of data, transcription of interviews (including 

confidentiality safeguards), the system used for analyzing 

the data (including the classification of data into 8 

framing codes and definitions of the 16 categories and 9 

subcategories contained within these codes), and methods for 

establishing reliability and validity. 

Definition of Terms 

The following terms were defined as they pertained to 

the study. 

1. Child referred to a victim of either sex who was two 

or more years younger than the perpetrator. This definition 

was established by the Texas Penal Code (Vernon's Texas 

Codes, 1989). 

2. Family denoted everyone with blood or legal ties 

presently dwelling in the same household as the perpetrator 

or living with him at the time the molestation occurred. 

3. Juvenile denoted a legal definition of adolescence. 

The age boundaries of this category differ across legal 

jurisdictions. For the purposes of this study, the terms 

30 
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"juvenile", "adolescent", and "perpetrator" were used 

interchangeably (see "perpetrator" below). 

4. Molestation included the following actions performed 

by the perpetrator: disrobing and looking at the child, the 

offender exhibiting himself, masturbating in the child's 

presence, gently fondling, caressing and kissing the child, 

performing fellatio or cunnilingus on the child, forcing the 

child to fellate the perpetrator, and penetrating the 

child's vagina, mouth or anus with his fingers, penis or 

foreign objects (APA, 1987, 1994). Molestation is 

differentiated from rape in the literature by the age of the 

victim. Criteria in the definitions vary. Bard, Carter, 

Cerce, Knight, Rosenberg, and Schneider (1987) specified 

that rapists were more aggressive than child molesters and 

cited victim age as a distinguishing factor. Hsu and 

Starzynski (1990) specified offenders who assaulted victims 

aged 11 years or below as child sexual assaulters. Becker, 

Kaplan, Cunningham-Rathner, and Kavoussi (1986) designated 

offenders whose victims were 5 years or more younger than 

the perpetrator as pedophiles. All the victims in this study 

were under age 11 and were between 3 to 10 years younger 

than the perpetrator. 

5. Pedophilia referred to a sexual deviation that lies 

in the person's experience of chronic and powerful sexual 

fantasies and urges toward children (APA, 1987, 1994). In 

this study, since the subjects were juveniles being 
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evaluated early in the development of their disorder, 

chronicity of abnormal thought patterns was not a 

prerequisite. 

6. Perpetrator was defined as a male adolescent (aged 

10-17) who had molested a child. Referral sources for 

subjects were juvenile departments in Texas. The juveniles 

came into the system when a charge was brought against them. 

If a charge was made against a juvenile younger than age 10, 

the matter was referred to the Department of Human Services; 

older than 17, the offender was subject to the adult 

judicial system (G. Conklin, personal communication, 

October, 1991). 

Research Questions 

The following three research questions were posed. 

1. What factors and/or dynamics in the perpetrator's 

life experiences may have influenced the formation of 

molesting thought and behavior patterns? 

2. How did the perpetrator construe social 

relationships? 

3. In the development of sexual preference, what 

process did the perpetrator go through to achieve the degree 

of sexual arousal needed to motivate the act of molestation? 

In an attempt to establish the factors pertaining to 

each area, directional lines of research were pursued. The 

directional investigative questions related to research 

question one were: (a) What life experiences may have 
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motivated the perpetrator? (b) What was the perpetrator's 

view of his family regarding atmosphere, relationships, 

parenting and rules? (c) What exposure did the juvenile have 

to sex and what meaning did it have for him? (d) What was 

each family member's view of the perpetrator? (e) What was 

each family member's perception of family life, other family 

members, atmosphere and rules? (f) How did each family 

member handle conflict, tension, success and failure? (g) 

What were the patterns of interaction between family 

members? (h) What themes, perceptions and interpretations 

dealing with philosophy of life were evident among family 

members? (i) What were the histories of the juvenile 

perpetrators' parents; how did parents describe their 

families of origin? (j) What was each family member's view 

of sex? (k) What was each family member's reaction upon 

learning about the molestation? In their view, what purpose 

did the molestation serve and what meaning did it have for 

the perpetrator? 

Directional questions employed to elucidate research 

question two included: (a) What relationships were important 

in the offender's life, and what meaning did these 

relationships have for him? (b) What was the perpetrator's 

view of himself; what was his perception of how others 

viewed him; what messages had he heard or experienced that 

supported his view of himself and others? (c) What was the 

perpetrator's view of other people, generic and specific 



34 

(e.g., hostile, loving)? (d) What themes, perceptions and 

interpretations were evident in the perpetrator's philosophy 

of life? (e) What was the perpetrator's interpretation of 

social interaction? (f) How did the perpetrator handle 

conflict, tension, success, failure? 

Directional questions utilized to gain insight into 

question three consisted of: (a) What happened before and 

after the incident(s) environmentally and subjectively? (b) 

What were the perpetrator's feelings and thoughts 

surrounding the experience? (c) Did he prepare in some way 

to perform the act? (d) Did the act of molestation help him 

in any way? What purpose did it serve? What meaning did it 

have? What feelings were camouflaged? (e) What was the 

perpetrator's view of the molestation? 

Subjects 

Subjects for this study were five male juvenile 

perpetrators of child sexual molestation and members of 

their families who volunteered to participate in the 

research project. 

Thirteen subjects took part in the study. Participants 

from Family 1 (Fl) consisted of the juvenile perpetrator 

(IP) and his mother (1A). Participants from Family 2 (F2) 

consisted of the juvenile perpetrator (2P), his stepmother 

(2A-1), and his father (2B). Participants from Family 3 (F3) 

consisted of the juvenile perpetrator (3P), his mother (3A), 

and his half-sister (3C-lhs). Participants from Family 4 
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(F4) consisted of the juvenile perpetrator (4P), his 

stepmother (4A-1) and his guardian (4G). Participants from 

Family 5 (F5) consisted of the juvenile perpetrator (5P) and 

his father (5B). 

The families were of Caucasian or Hispanic heritage. 

They were all blended families. The families' incomes varied 

from poverty to middle income levels. The locales where 

subjects lived varied from rural to metropolitan. The 

educational level of the parents ranged from ninth grade to 

a vocational degree. The perpetrators ranged in age from 14 

to 16 years at the time of the interviews. Four of the 

juveniles were in high school and one was in middle school. 

Two of the perpetrators had been molested, three denied 

having been molested. In (Fl), the perpetrator molested a 

step-sister. In (F2), the perpetrator molested a male and 

female half-sibling, and a male and female cousin. In (F3), 

the perpetrator molested a female acquaintance and it was 

alleged he molested a nephew. In (F4), the perpetrator 

molested a female neighbor. In (F5), the perpetrator 

molested his step-sister. At the time of the interviews, 

(IP), (2P) and (5P) were on probation, (4P) had completed 

incarceration and probation, and (3P) was incarcerated. 

Perpetrator 1 was in group counseling, and (4P) had 

completed group counseling. Perpetrator 2 and (5P) were in 

individual counseling, and (3P) was not receiving 

counseling. 
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Procurement of Subjects 

The search for subjects was executed as follows. 

Initially, I contacted G. Conklin, the probation 

officer in charge of juvenile sex offenders in my home 

county and explained the project to him. Mr. Conklin 

recommended I consult Vernon's Texas Codes Annotated Penal 

Code (1989) to determine which offenses conformed to the 

needs of this study. "Chapter 21 Section 21.11 Indecency 

with a Child", "Chapter 22 Section 22.011 Sexual Assault" 

and "Section 22.021 Aggravated Sexual Assault" codes were 

offenses that included activities encompassed by the study's 

definition of molestation. Only juveniles adjudicated for 

the above three offenses, within the past 2 years, were 

considered as potential subjects. 

Subsequently, I requested information from the chief 

probation officer of my home county concerning policy and 

procedures required by the juvenile board for approval to do 

the research. A packet of information regarding the research 

project was compiled according to his specifications (M. 

Griffiths, personal communication, July, 1991). The packet 

included a cover letter, a curriculum vitae, reference list 

for a contact person at the university to verify legitimacy 

of the study, a summary outline of the research project, and 

a description of procedures including definition of terms, 

description of subjects needed, procurement of subjects, 

sample script for probation officers to use when contacting 
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potential subjects, a check sheet of issues discussed for 

informed consent, informed consent forms (Appendix A), 

collection of data, tentative outline for interviews, 

research topics, open-ended questionnaires (Appendix B), and 

confidentiality safeguards. The information packet was 

presented to the juvenile board for approval. 

Given the evolving nature of qualitative research, 

(Bogdan & Biklen, 1982) some changes were required as the 

project proceeded. Therefore, the procedures as outlined in 

the packet did not always conform exactly to the procedures 

as they were implemented and delineated in the text of this 

paper. 

When leads for possible subjects from my home county 

were exhausted, the search was expanded to the surrounding 

eight counties, which failed to provide subjects. I then 

contacted an additional 58 counties, and finally the 

remaining 179 counties in Texas before the necessary number 

of subjects were obtained. 

I consulted the Texas Juvenile Probation Directory 

(Texas Juvenile Probation Commission, 1991) for names and 

addresses of chief probation officers of juvenile 

departments and sent a letter of introduction to each of 

them, informing them of the study. Each officer was 

contacted one week later to inquire about their interest in 

the project. If they were interested, I sent an information 

packet to them and the project was presented to the county's 
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juvenile board or other governing authority for approval. 

Interested counties were placed on a list and call backs 

were made to the designated contact person periodically 

until I received a definitive answer from each county 

regarding their decision whether to participate in the 

study. The counties whose juvenile boards or other governing 

authority passed the research project, regardless of whether 

they were able to supply potential subjects, were put on a 

list and provided with a copy of the research findings. 

The contact person served as liaison and supplied 

necessary information for me to establish direct contact or 

set up an initial meeting with interested families. This 

initial meeting served to assess subjects' viability. 

Selection was based on an individual's willingness and 

ability to disclose the needed information for data 

collection. The criteria used to assess the subjects 

included the following. 

1. The juvenile was adjudicated for Indecency with a 

Child, Sexual Assault or Aggravated Sexual Assault. 

2. The juvenile admitted to perpetrating at least one 

act of molestation. 

3. The juvenile and at least one parent were willing to 

commit to the project. 

4. Each consenting subject spoke English well enough to 

understand the interview questions and share their 

viewpoint. 
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5. Consent was given to obtain information from the 

juvenile's police file. 

My husband (Research Assistant 1 [R.A.I]) and secretary 

(Research Assistant 2 [R.A.2]) served as research 

assistants. Although their primary qualifications were in 

the area of computer expertise, each one traveled with me on 

different occasions to drive and for security 

considerations. They met the subject families pre- and post-

interview, but were not present during the interviews. It 

was beneficial to use the assistants' exposure to the 

families as a check on my perceptions. Both assistants were 

trained in qualitative observation and asked for their input 

to compare with my observations. The process of qualitative 

observation was explained to R.A.I and his observations were 

discussed with him. The training for R.A.2 consisted of 

reading pertinent literature concerning ethnographic 

research (e.g., Bogdan & Biklen, 1982; Lincoln & Guba, 1985; 

Taylor & Bogdan, 1984; Werner & Schoefle, 1987a, 1987b), and 

discussing and clarifying the articles and her views with 

me. R.A.2's observations and impressions were utilized in 

the process of preparing for the interviews. 

At the initial meeting, I met with all interested 

family members as a group. The purpose and details of the 

research were thoroughly explained. At the conclusion of the 

meeting, a parent signed a parental consent form (Appendix 

A) allowing me to interview the juvenile and obtain 
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information from police records. Each person who agreed to 

serve as a subject signed an informed consent form 

(Appendix A). 

If the juvenile perpetrator and at least one parent did 

not consent to participate, the family was not considered 

viable and the meeting was terminated. If the family was 

viable, interview sites were selected and times for three 

one-on-one interviews were scheduled for each participant 

according to their scheduling requirements. One subject, 

(4G), was interviewed only once because she had known the 

perpetrator and had him living in her home for only three 

weeks. At the end of the last interview, each subject was 

paid 10 dollars per interview for their participation. Prior 

to the conclusion of the agreed number of interviews, if any 

of the family members who agreed to participate at the 

initial meeting chose to withdraw from the study, the family 

was not considered viable. No further interviews were done 

with that family, the data for that family were destroyed, 

and no monies were paid. There were no other consequences 

for withdrawing from the study. 

Collection of Data 

The main method of data collection was in-depth 

interviewing. Information was also drawn from open-ended 

questionnaires, Life Lines as outlined by Goldman (1992), 

and files at the juvenile departments. The data available 

from police files varied across counties. After consultation 
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with several probation officers, the information that I 

requested included the Juvenile Offense Report for each 

offense, the Crime Report, Police Officer's Investigative 

Report, Analysis of Factors Report, Child Protective Service 

Report, social history, report card, and psychological 

evaluation. 

Thirteen subjects took part in the study. Twelve of the 

subjects were interviewed on three separate occasions and 

one subject was interviewed on one occasion. This comprised 

a total interviewing time of 46^ hours. The search for 

subjects and the interviewing of the viable research 

families transpired over a period of 3 years and 3 months. 

Twenty-four interviews took place in homes of the subjects, 

six took place at juvenile departments, four took place in a 

motel room, and three interviews took place at a detention 

center. 

Interviews were audio taped using two tape recorders 

and separate 120 minute cassette tapes for each of the 37 

interviews. The use of the tape recorder allowed me to 

attend more closely to the interviewee, and the opportunity 

to review the data as often as needed. Thus, comprehension 

of the transcripts, and in-depth understanding of the 

emotions and expressions of the consultants were 

facilitated. These factors greatly enhanced the reliability 

and validity of the study by increasing the accuracy and 

completeness of data collection (Lincoln & Guba, 1985). The 
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use of two recorders helped guard against loss of data if 

one malfunctioned. 

For qualitative research to be successful, developing a 

bond of trust and feeling of security between the 

consultants and the interviewer is crucial (Taylor & Bogdan, 

1984). Since I was a stranger to the subjects, the problem 

of building a relationship was addressed through a method 

for interviewing outlined by Werner and Schoepfle (1987a). 

The basic organization of the three interviews was an 

adaptation of Werner and Schoepfle's grand tour and minitour 

questions. Grand tour questions consist of general, open-

ended inquiries. Minitours are successive passes through the 

knowledge of the individual. An ethnography requires that 

interviews address five topics: the subject's setting, 

social relationships, management of time, expectations of 

the social group, and evaluations of self and environment. 

Questions about the setting function to stabilize a newly 

developed relationship between consultant and interviewer. 

Questions regarding the setting are comparatively emotion-

free, easily answered, non-threatening, and give the novice 

ethnographer a chance to practice interviewing skills. Time 

sequences in the subject's life are basic for activities and 

social relationships. Thus, elicitation of information about 

time is essential, and provides data concerning the 

subject's activities and social group (Werner & Schoepfle, 

1987a). Questions regarding activities and the subject's 
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social group were also asked directly. The general grand 

tour questions about these four areas were posed during the 

first interview. Evaluations of self and environment were 

deferred to later interviews pending the development of 

rapport, and were linked to factual content. Minitour 

questions during interviews two and three provided in-depth 

information concerning the issues under investigation. 

A Life Line, and an open-ended questionnaire 

specifically developed for this study, gathered information 

to use in triangulating the data to establish the categories 

in the findings. The Life Line is a method of charting 

notable points in an individual's life. "The Life Line is a 

way of helping people to review their life histories up to 

the present and to become more aware of their wants and 

needs and of factors that have contributed to their 

development and current status" (Goldman, 1992, pp. 616-

617). A blank sheet of paper—minimally 85s" by 11"—is 

placed horizontally. A line, representing the individual's 

life, is drawn across the center of the page. Goldman (1992) 

explained the administration of the Life Line as follows. 

The individual is asked to start as far back in memory 

as he or she wishes and to recall events, experiences, 

or periods of the past that had importance or special 

meaning in some way. Each is charted on the sheet by a 

brief mention of what the event was and then by placing 

a mark somewhere between the bottom and top of the 8%" 



44 

dimension to indicate what kind of impact the event had 

on the individual, the bottom being the most negative, 

harmful, or painful, the top being the most positive or 

happy, and the midline being neutral, (p. 617) 

The three interviews for each subject were organized as 

follows: The first interview encompassed the grand tour 

questions listed above and the Life Line. Between 

interviews, one assistant and I listened to the tapes and 

individually formulated minitour questions. The second 

interview employed the minitour questions to provide more 

detail about the areas covered in the first interview. The 

subject's opinions concerning those areas were also 

elicited. Experiences surrounding the allegations against 

the juvenile were addressed and the open-ended questionnaire 

administered. The two main purposes of the third interview 

were to complete the data gathering process and provide 

closure. The third interview employed additional minitour 

questions addressing issues raised during the first and 

second interviews and included assessments of both the 

interviewing process and the juvenile justice system. The 

assessment of the interviewing process helped to provide 

closure for the consultants and to get their input for 

possible improvements in the interviews. The assessment of 

the juvenile justice system evolved out of the interviews 

with the father in F2, who expressed high praise for 2P's 

probation officer, yet voiced disdain that he and his wife 
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had been "treated like criminals" by the system in general. 

This area of inquiry was then incorporated into the 

interviewing process to see if this was an area that could 

provide cogent data for recommendations to the Juvenile 

Justice system. The one interview with (4G) consisted of her 

perceptions of (4P)f her relationship with him and the 

reasons she took him in. 

An interview guide served as a basic checklist during 

the interviews. The guide insured that all relevant topics 

and subject areas were covered and the same information was 

obtained across subjects (Bogdan & Biklen, 1982). Within the 

context of the interview guide, I asked directional 

questions that clarified the particular topic under 

investigation. As areas of importance and interest to the 

interviewees were established, they took precedence over the 

initial line of questioning. Areas of interest expressed by 

the subjects became standard areas of inquiry for future 

subjects to see if there were commonalities across subjects 

and/or families. If the information concerning the areas of 

inquiry across families was not spontaneously provided by 

the participants, I elicited the interviewees' views on the 

various topics as the directional questions fit in the 

context of the interviews (Appendix B). 

Following each of the interviews and after listening to 

the audiotapes, my assistants and I noted, in writing, the 

observer's comments and the interviewer's impressions, 
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commonalities, and suppositions from each interview (Taylor 

& Bogdan, 1984). My research assistants and I wrote pre- and 

post-interview notes. The purpose of the notes was twofold. 

First, to gather data regarding the various topics discussed 

before and after the recording, and second, to compare the 

subject's demeanor in a more relaxed environment versus 

their behavior during the recorded formal interview (Werner 

& Schoepfle, 1987b). Later these notes were transferred onto 

the computer. 

Transcription 

Transcribing of the audiotapes of each subject's 

interviews was completed over a period of one year, eight 

months. All information that could identify the subjects was 

coded to safeguard confidentiality. See Appendix C for an 

explanation of the coding system. 

All documents were typed 12 cpi with margin widths of 

2.5 left, 0.5 right, 1.0 top and 0.5 bottom. The wide left 

margin allowed space to make notes and comments about the 

data during the analysis phase. A header on each page of the 

transcripts included the code for that subject, the number 

of the interviews, the date of the interviews, the location 

of the interviews, and tape numbers of the audiotaped 

interviews (1 to 37). For example, 1A, Int. #1-3, 9/10/93, 

9/17/93, 9/24/93, Fl's Home, Tape #1, 3, 5 of 37 indicated 

the first family, the biological mother, the three 

interviews with that subject, the dates of the three 
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interviews, the interviews took place in the family's home, 

and these interviews can be found on tapes 1, 3, and 5 of 

the total of 37 tapes. A footer supplied the code for that 

subject and the current interview. For example, 1A-1 

indicated the current interview was with the first family, 

the biological mother and the first interview with that 

subject. Pages were numbered sequentially starting with the 

family code (e.g., 2001 indicated Family 2, page one). All 

pages were then numbered for that family in the following 

order: transcripts, pre- and post-interview notes, police 

files and the interviewer's log. A total of 1,742 pages of 

data was collected. Line numbers along the left edge of the 

interview transcripts numbered sequentially across the three 

transcripts per subject but began anew with each subject. 

This reference system facilitated locating excerpts on the 

hard copy. 

To expedite locating data on the audiotapes, the 

transcripts were divided into notations of each side of the 

tape, time notations of 60 minutes, and subdivided into 20 

divisions of three minute segments. These time notations 

were typed into the text, (for example, [*3/60] indicated 

side A, nine minutes into the tape. This place is located 

just to the left of the first time line on the audio tape. 

The time notation of [18/60] indicated side B, 54 minutes 

into the tape. This place is located almost half—way between 

time lines five and six on the audio tape.) When all 
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transcribing was completed, all the tapes were listened to 

in conjunction with proofreading the transcripts. A final 

proofreading of hard copies was done to check and correct 

the transcripts for reliability. 

Analysis of Data 

Taylor and Bogdan's (1984) recommendations for 

analyzing data were delineated in phases, including an 

ongoing discovery phase, coding the data and refining one's 

understanding of the subject matter, and discounting the 

data. Analysis of the data transpired over a period of 13 

months. 

Discovery Phase 

The discovery phase identifies themes, develops 

concepts and propositions by examining data from all 

possible angles. The data was organized through the 

following process. As noted in the Collection of Data and 

Transcription sections of this paper, interviewer's comments 

and thoughts were typed into an "Interviewer's Log" document 

on the computer throughout the data gathering phase. During 

transcription, my assistants and I noted any patterns, 

topics, phrases, concepts, suppositions and possible codes 

and categories and typed them into the Interviewer's Log. 

After transcription was completed, the data was coded. 

Codification 

According to Taylor and Bogdan (1984), coding refers to 

an organized way of processing and filtering interpretations 
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of data. "The coding process involves bringing together and 

analyzing all the data bearing on themes, ideas, concepts, 

interpretations and propositions. What are initially vague 

ideas and hunches are refined, expanded, discarded, or fully 

developed during this stage of analysis" (p. 136). Steps for 

coding were followed as outlined by Bogdan and Biklen 

(1982). All the pages of the data were numbered sequentially 

(see Transcription section above for numbering and labeling 

system). One research assistant (R.A.2) and I separately 

read the transcripts in their entirety. We noted any issues 

or topics and compared them across subjects. These topics 

were rationally grouped and a preliminary list of framing 

codes reflecting patterns, topics, phrases and concepts in 

the data was developed. Numbers were assigned to the codes. 

Each unit of data (sentence, paragraph) was marked with the 

number of the appropriate code, and then physically 

separated into the various framing codes. A second sort was 

done according to the framing codes posed by Bogdan and 

Biklen (1982) and the two sorts were merged, resulting in 8 

framing codes. 

The method for physically placing data into the framing 

codes Bogdan and Biklen (1982) called "the cut-up-and-put-

in-folders-approach" was adapted for the computer. A file 

was created for each framing code and the units of data from 

the transcripts were copied from the transcripts and placed 

in the appropriate file(s). For each excerpt, the number of 
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the transcript, the page number(s) and the line numbers of 

the location of the excerpt on the transcript, the tape 

number and time notation for location of the excerpt on the 

appropriate audiotape and cross references for other 

applicable locations of the excerpt within other framing 

codes were noted at the beginning of each excerpt (e.g., 

within the physical location of the framing code "Strategy" 

transcript 4P-3, page #4095>4096, Line #'s 5902>5928, Tape 

#28, Time Note [+](*16/60)>—(*17/60), Cross Reference 

"Social Interactions") Thoughts from the Interviewer's Log, 

information from the questionnaire, the lifeline, pre- and 

post-interview notes and information from the police files 

were integrated into the analysis. 

After the units of data were in the respective coding 

files, the data were triangulated. Lincoln and Guba (1985) 

explained triangulation thus: "As the study unfolds and 

particular pieces of information come to light, steps should 

be taken to validate each against at least one other source" 

(p. 283). The contents of each file were scrutinized for 

patterns and themes. By constantly comparing each new piece 

of data against other sources, including the open-ended 

questionnaires, the Life Line, interviews with other family 

members, police files, pre- and post-interview notes and the 

Interviewer's Log, constructs were developed. The process of 

generating thoughts and ideas from data was based on Glaser 

and Strauss' grounded theory (Glaser & Strauss, 1967; 
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Lincoln & Guba, 1985). The analysis was refined by examining 

instances that opposed my position. 

Categories (characteristics of child molesters) were 

established through this triangulating process with emphasis 

on the perpetrators. In a comparison across perpetrators, if 

the construct held true for at least three of the five 

perpetrators, it was considered a theme and was designated a 

category or subcategory. Themes that pertained to the 

families or the parents of the perpetrators were noted and 

used as background information that potentially could 

indirectly affect the perpetrators. 

The transcriptions yielded 16 categories and 9 

subcategories within the 8 framing codes. The information 

from the data overlapped and some excerpts were applicable 

to more than one category or subcategory (e.g., one passage 

may illustrate continuity, nurturance, and emotional tone). 

I chose the placement of such excerpts by determining which 

category or subcategory it most strongly demonstrated. 

Framing codes were designated "depends on context" if their 

application reached across the scope of several different 

categories. The framing codes, categories and subcategories 

generated from the transcripts were as follows: 

Framing Codes/Categories/Subcategories 

Environment 

Environment framing code was defined as the milieu in 

which the perpetrators lived. Certain factors that were 
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present within their environments affected their developing 

sexuality toward molesting thought and behavior patterns. 

1. Alcohol/Drug Abuse category indicated the presence 

of the use or abuse of mind altering chemicals to varying 

degrees and lengths of time in the juveniles' environments. 

2. Violence/Criminality category encompassed 

physically, verbally, and emotionally abusive behavior 

present in the juveniles' environments (violence) and the 

unlawful activities present in the juveniles' environments 

(criminality). Though violence and criminality are different 

entities, they often merged in the juveniles' experience and 

were therefore included in the same category. For 

organizational purposes, violence directly impacting on the 

perpetrators' persons including discipline and their own 

sexual victimization were excluded from this category and 

addressed in other categories. Discipline was addressed 

within the framing code Social Relationships within the 

category Parental Behaviors, under the subcategory 

Discipline. The juveniles' sexual victimization was 

addressed under Direct Sexual Exposure. 

3. Sexual Exposure category considered elements in the 

juveniles' environments which dealt with sexual activity 

and/or sexuality. 

3(1). Informational Exposure subcategory included 

sexual information obtained from school, parents, peers, and 

media. 
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3(2). Indirect Exposure subcategory contained 

sexual exposure through attitudes and behaviors by others in 

the juveniles' experience. 

3(3). Direct Exposure subcategory referred to 

sexual activity by the juveniles directly including their 

own experience with sexual victimization. 

Social Relationships 

Social Relationships framing code designated patterns 

of behavior between the juvenile perpetrators and the people 

in their environment. 

4. Parental Behaviors category addressed patterns of 

actions toward juveniles and the repercussions of those 

actions on the juveniles' developing sexuality. 

4(4). Continuity subcategory referred to the 

degree parents functioned as custodial caregivers for their 

children across time. 

4(5). Nurturance subcategory referred to a 

continuum of parental behaviors regarding the presence or 

absence of care for their children's physical, emotional, 

and psychological needs. This continuum included 

empathy/neglect/rejection. 

4(6). Emotional Tone subcategory referred to the 

parents' mental attitude and affect toward the juveniles. 

4(7). Discipline subcategory denoted strategies 

the parents used to achieve the juveniles compliance with 

their rules, regulations and desires. 
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5. Peer Directed Abilities category addressed the 

juveniles' capacity to interact successfully with age mates. 

5(8). Social Competence subcategory addressed the 

juveniles' ways of communicating or initiating interactions 

with age mates. 

5(9). Intimacy Skills subcategory referred to 

juveniles' ability to form attachments, develop fondness or 

experience/express warmth in relationships with age mates. 

Subjects' Ways of Thinking 

Subjects' Ways of Thinking framing code specified the 

unique viewpoint of the juvenile perpetrators, in or out of 

their awareness. 

6. Self-esteem category indicated the juveniles' 

assessment of their worth, confidence, self-reliance, and/or 

independence. 

7. Reflection category referred to the degree the 

juveniles thought about the consequences of their behavior 

before they acted. 

8. Locus of Control category dealt with the juveniles' 

conception of the source of behavioral regulation (internal 

vs. external). 

9. Purpose of Other People category dealt with the 

juveniles' perception of other peoples' roles in fulfilling 

their goals. 

10. Empathy category referred to the degree the 

juveniles were able to identify with another's feelings. 
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11. Social Roles category referred to the juveniles' 

views of individuals' appropriate positions and behaviors in 

relationships (e.g., stereotypic roles of men, women and 

children in society). 

Strategies 

Strategies framing code designated the methods the 

juveniles used to accomplish various goals. 

12. Numbing/Blocking category specified the technique 

the juveniles developed to suppress emotions, thoughts, and 

physical pain as a means of dealing with unpleasant 

experiences. Numbing indicated a lessening of their 

experience of the phenomenon. Blocking, or denial, indicated 

preventing the phenomenon from entering conscious awareness. 

13. Distancing category indicated the method the 

juveniles used to lessen unpleasant life experiences by 

exaggerating the passage of time between previous events and 

the present or the erroneous placement of current events in 

the past. 

14. Anger/Violence category included a continuum of 

emotional behavior leading to physical expression of that 

emotion. Anger was an emotional technique the juveniles used 

to elevate themselves and feel more powerful. Violence was 

the juveniles' technique of attempting to achieve their 

goals through verbal or physical attacks against others. 

15. Distortion/Lying category was a continuum 

indicating a technique the juveniles used to diminish their 
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responsibility concerning an issue, keep from paying 

consequences for their behavior, or achieve their goals. 

Distortion included minimization and bravado, or 

exaggeration. Lying referred to telling an untruth to 

others. 

16. Manipulation category referred to goal oriented 

strategies the juveniles used. These strategies consisted of 

techniques that covertly maneuvered others to assist them. 

The following framing codes depend on context. "Depend 

on context" means that the information included in the 

framing codes that depend on context would pertain to 

several of the various categories and/or subcategories 

included in the other framing codes. 

Process 

Process indicated significant changes in the 

perpetrators' lives over time (e.g., process into the 

molesting mentality). 

Molestation 

Molestation referred to issues, thoughts, or behaviors 

pertaining to and surrounding the act of sexual perpetration 

by the juveniles in this study. 

Research/Theory 

Research/Theory pertained to how theory developed from 

the data and its relation to current theory. 
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Literature/Findings 

Literature/Findings specified the relationship of the 

findings of the study to the literature. 

Discounting the Data 

The final phase of the analysis involved interpreting 

the data in deference to the context in which they were 

collected (Taylor & Bogdan, 1984). Whenever possible, the 

effect of the interviewer on the subject, and the effects of 

the interviewer's expectations and preconceptions on both 

the collection and the interpretation of the data must be 

addressed in order to maximize the objectivity of the study. 

A number of methods were utilized to achieve this. During 

the interview process, a comparison was made between 

spontaneous versus solicited responses. The researcher 

conducting a qualitative study has a twofold goal: to 

encourage the subject to speak freely about the topic 

without prompting, and to ask directional questions that 

ensure the revelation of additional information that would 

otherwise not be extracted. The subject's behavior was 

reviewed and compared in relation to spontaneous versus 

solicited interactions to discern whether the two situations 

elicited differing reactions. 

Interview questions were also screened for value 

neutral terminology to avoid influencing responses, and 

whenever possible, open ended questions or statements were 

used, such as in the open-ended questionnaires. Since the 
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juveniles' responses were frequently ambiguous, it was 

sometimes necessary to repeat a paraphrased response back to 

them, in order to ask whether this was a correct statement 

or not. As much as possible, their own terminology was used, 

to avoid leading the subject. 

Another method of reducing the expectations of the 

researcher was included in the study design. The interviews 

with the subjects were completed before an analysis of the 

relevant literature was performed. While this ensured that 

the interview questions were not skewed by an extensive 

knowledge of the existing theories concerning juvenile sex 

offenders, it also meant that the level of sophistication in 

selecting interview questions changed as the study 

progressed, and experience as to the effectiveness, or lack 

thereof, of different lines of questioning was obtained. 

It is recognized that the presence of an interviewer 

may alter a subject's behavior, leading to artificiality in 

the data. The interview protocol was structured to minimize 

this effect. First, the juveniles and their families were 

made aware that the purpose of the interviews was solely to 

obtain research data, and that I had no connection to the 

juvenile justice system or other organizations; furthermore 

the subjects were informed that their responses would not be 

shared with other family members. Therefore, the 

interviewees were reassured that their participation in the 
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study would have no positive or negative impact on their 

lives. 

Second, interviews with subjects were conducted in 

private, without other observers that could influence the 

subjects' responses. 

Third, the interviews were designed so that the early 

sessions addressed topics that were neither intimate nor 

threatening, such as a general description of their living 

situation. As the interviews progressed and rapport 

developed, progressively more sensitive topics were 

introduced, according to the previously mentioned method of 

Werner and Schoepfle (1987a). It should be noted, however, 

that despite this technique, it was difficult to obtain 

information on the issues that juveniles were most reluctant 

to share, such as the thought processes that occurred during 

the act of molestation itself. This difficulty could be 

ascribed somewhat to the three interview limitation that was 

incorporated into the study design. 

Reliability 

Internal Reliability 

Inter-rater reliability, low-inference descriptors and 

mechanically recorded data were the strategies used to 

support internal reliability in this study. As suggested by 

Goetz and LeCompte (1984), the report of the findings 

included many verbatim accounts of participant 
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conversations, and descriptions were phrased as explicitly 

as possible from field notes and other raw data. 

Determination of reliability was accomplished by rating 

portions of the data from three perspectives. Part I 

addressed the accuracy of the transcriptions in comparison 

to the audiotaped recording. A form with a Likert-like 

response was developed and given to eight raters. The eight 

raters for Part I of internal reliability were chosen by 

their accessibility to the researcher, their availability, 

and their willingness to participate in the project. The 

only qualifications to serve as raters for rating Part I 

were that the raters had normal hearing and adequate reading 

skills. The raters were five doctorate, two master and one 

vocational level professionals from the health, mental 

health and education communities. No specific training was 

provided exclusive of a brief description of the purpose of 

the exercise; the instructions for completing the task were 

given verbally; the raters were given the document and any 

questions concerning procedures were answered. The same 

instructions were recorded at the beginning of the tape 

(i.e., Five excerpts are recorded for your review. Please 

read each excerpt as you listen to the tape and rate the 

excerpt according to the scale on your document). The 

excerpts were divided on the tape by notations before and 

after each excerpt (e.g., Excerpt 1. . . . End of Excerpt 1. 
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Excerpt 2) See Appendix D for a copy of the Evaluator's 

Reliability Analysis Sheet Part I. 

Photocopies of passages chosen at random from the 

transcripts along with a cassette tape recording of the 

respective passages from the different interviews were 

provided. The raters then listened to the passages while 

they read the excerpts and then marked in the appropriate 

spaces on the Likert scale. A mean was calculated for the 

raters for each passage. Agreement/disagreement among raters 

was calculated by comparing each evaluator's ratings for 

each entry with the mean of the other raters. See Appendix E 

for the Internal Reliability Analysis Results Part I. Part 

II was composed of different passages chosen from the 

transcripts for discerning the presence or nonpresence of 

categories. A form developed by the researcher with a 

Likert-like response was also utilized for Part II. See 

Appendix D for a copy of the Evaluator's Reliability 

Analysis Sheet Part II. In Part III, the raters were asked 

to choose the most appropriate categories for the passage. 

See Appendix D for a copy of the Evaluator's Reliability 

Analysis Sheet Part III. 

Internal reliability for Parts II-III was accomplished 

by the following procedures adapted from Lincoln and Guba 

(1985). Persons chosen as evaluators were professionals 

drawn from the Mental Health community who worked with 

sexually abused children or juvenile perpetrators, or who 
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were involved in the prevention of child abuse. See Appendix 

D for a copy of the Evaluator's Personal Information Sheet. 

The judges were given general instruction regarding the 

qualitative/phenomenological research methodology utilized 

in this study, the mechanics of the data collection and an 

explanation of the codification process. A trial session 

then followed where the judges were given a definition of 

terms sheet and a series of passages to evaluate. Each 

participant then presented their rationale for their 

interpretation of the data. The judges were then given an 

additional packet to interpret independently without further 

discussion. Statistical analysis for Parts II and III 

consisted of a comparison between raters and researcher, and 

a comparison across raters. See Appendix E for the Internal 

Reliability Analysis Results Parts II-III. Internal 

reliability results are further delineated and presented in 

Chapter III of this research paper. 

External Reliability 

Replicability of a study requires thorough 

representation in writing the report of the researcher's 

role and status within the group investigated, careful 

description of both, the types of people who served as 

informants, and the decision process invoked in their 

choice. It is also imperative to delineate physical, social, 

and interpersonal contexts including function and structure. 

Data analysis processes including accounts of how data were 
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scrutinized, analyzed, and synthesized require 

documentation. All of the variables enumerated above were 

detailed in the writing of this report. 

Validity 

Internal Validity 

Internal validity was established through 

triangulation. Triangulation involved constantly comparing 

each new piece of data against other sources and creating 

themes and constructs for discovery of theory from the data 

by comparing the disclosed concepts across subjects (Glaser 

& Strauss, 1967; Lincoln & Guba, 1985; Taylor & Bogdan, 

1984) . 

The guide suggested by Taylor and Bogdan (1984) for 

developing and verifying theory was used. Their approach is 

a combination of analytic induction and the constant 

comparative method of Glaser and Strauss (1967). The steps 

were as follows: a rough definition of the phenomenon to be 

explained was developed; an hypothesis to explain that 

phenomenon (based on data, other research, or my insight and 

intuition) was formulated; one case was studied to see the 

fit between the case and the hypothesis; if the hypothesis 

didn't explain the case, the hypothesis was reformulated or 

the phenomenon was redefined; negative cases were sought to 

disprove the hypothesis; when negative cases were 

encountered, the hypothesis was reformulated or the 

phenomenon redefined. 
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Data interpretation was assisted by reading pertinent 

sociological literature. The question, "What is this a study 

of?" was used to focus the major themes, theories, and 

support gathered from the research data (Taylor & Bogdan, 

1984, p. 136). 

External Validity 

Threats to the external validity of ethnographic 

findings consist of four problem areas: selection of 

subjects, attributes of the setting, historical factors of 

the group being studied, and definitions and meanings of 

terms and constructs varying across the dimensions pertinent 

to external validity. To alleviate the threat to external 

validity in the present study, the issues stated above were 

detailed as either unique to the present group under 

investigation or common to the pedophilic population. 

External validity was established through a comparison of 

the findings of the study to the literature. 



CHAPTER III 

RESULTS AND DISCUSSION 

This chapter presents descriptions of the five juvenile 

perpetrators, an analysis of categories, internal 

reliability results, an analysis of the research questions, 

and a discussion of the findings, including conclusions and 

recommendations. 

Descriptions 

A characterization of the personalities and life 

situations of the five adolescent subjects examined in this 

study follows. 

IP's Story 

IP dressed in khakis, T-shirt and tennis shoes. A 

stocky 15-year-old with olive skin and black hair, he 

appeared outwardly confident with a degree of hardness. As 

the interviews progressed, it was apparent his hardness 

masked innate sadness, loneliness and emotional pain. IP 

expressed "I was always by myself." In the initial minutes 

of the first interview, he carefully drew and explained the 

floor plan and contents of his present home. He illustrated 

a lack of belonging and lack of continuity in his life by 

making no mention of his belongings or space. He said he 

joined gangs so he would not have to be by himself. When he 

shared his history, a frequent statement was, "I got into 

65 
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trouble for that." He had spent his life being "sent" from 

one parent to the other. In the early years it was because 

of his parents' difficulties and later because of his 

behavior. At the time of the interviews, he was living with 

his mother and stepfather in a crowded situation. His father 

sent him to his present home approximately one year 

previously after IP was caught molesting his stepsister. He 

was placed on probation by the juvenile court, allowed to 

stay in his maternal home and attend school. As a 

stipulation of his probation he was in a group for 

adolescent sexual offenders after failing to make progress 

in individual counseling. 

2P's Story 

2P was a tall, handsome, sandy-haired 16-year-old young 

man with a catching smile and a deep voice. He seemed 

somewhat shy, insecure, and emotionally stilted, with an 

appearance of innocence. He had molested a female cousin, a 

male cousin, his half-sister and his half-brother. He was 

polite and cooperative during the interviews. During the 

inquiries concerning the molesting incidents, he dissolved 

into racking sobs but refused an invitation to terminate the 

interview. At the time of the interviews he was living with 

his father and his stepmother. He had lived in this home for 

the past nine years. His early years were spent primarily 

with his mother and his maternal grandmother with routine 

weekend visits to his current household. After age seven he 
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had infrequent contact with his mother. 2P was trying very 

hard to be a responsible teenager. He was employed due to 

his own initiative and was purchasing a pick-up. He found 

pride in contributing to the household monetarily when his 

parents needed assistance and he routinely helped his father 

with construction projects. He was very active and took 

medication for hyperactivity for several years until 6th 

grade. His interests revolved around sports and he had been 

involved with several team sports in school. He had been in 

individual counseling for a number of months since his 

adjudication for molestation. He believed his motivation for 

molesting his half-siblings were to get revenge on his 

biological mother because he was jealous of her attention to 

them and her neglect/rejection of him. He did not have 

insight into his motivation for molesting his cousins. He 

thought the counseling had helped him get through the 

aftermath of trauma from the revelation of his molesting 

behavior but had failed to provide insight for him. 

3P's Story 

3P was a short, obese 14-year-old. His mousey brown 

hair was straight and close cropped. He was friendly and 

cheerful during the interviews, often digressing into long 

fanciful stories he presented as accounts of his experience. 

His family had been blended several times due to his 

mother's multiple marriages. He was the youngest of the 

siblings and the only child from his parents' intact 
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marriage. He and family members claimed close familial ties 

and there appeared to be caring among family members. 

However, hostility also permeated family interactions. He 

was apparently overindulged and the few limits that were 

placed on his behavior were not enforced. His home was 

unkept and often very crowded due to the family taking in 

extended family, friends, and acquaintances during times of 

duress in people's lives. Apparently there was much strife 

in the household due to the overcrowding and due to marginal 

coping skills of family members and house guests. 3P was 

also exposed to various degrees and varieties of 

criminality, sexual orientations and open sexual boundaries 

from the people who came and went. 3P and his older brother 

were molested by a man who lived with them for a while. 3P 

claimed to have a number of friends but discrepancies in his 

stories pointed to the likelihood he was exaggerating his 

popularity. He was quite self-centered and had little 

understanding of others' needs including his victim(s). He 

grudgingly admitted to molesting a 7-year-old girl on one 

occasion and denied the charge against him regarding his 

4-year-old nephew. He was having great difficulty adjusting 

to his incarceration and coping with the maltreatment he was 

receiving from the other juveniles in detention. At the time 

of the interviews, 3P had not received any counseling and 

residential placement was being sought for him. 
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4P's Story 

4P was 16. His was tall and his wavy dark blond hair 

was neatly cut. His light blue eyes presented a pleasant 

contrast to his deep golden tan. 4P had recently matured 

physically. He expressed pride concerning his good looks and 

pleasure at the attention he was receiving from adolescent 

females. His manner displayed a particular charm which 

thinly disguised manipulative intent. After he and his 

siblings were removed from a neglectful and abusive home 

when he was approximately 2 to 4 years old, 4P had frequent 

changes of residence throughout his life to various foster 

homes and institutional settings. Reportedly, he was 

molested preverbally. His sexual acting out and rebellious, 

hostile attitude prompted numerous placements. He had 

recently moved in with acquaintances. Three weeks prior to 

the interviews, he had left his home with his father and 

stepmother. Since 4P's father had lost parental rights, 4P's 

stepmother had adopted him and his siblings several years 

earlier, in order to allow the children's placement in their 

home. During the interviews, 4P frequently supplied 

contradictory answers. He vacillated from one extreme to the 

other, often contradicting himself within the same sentence 

or reply. He was convicted of assaulting a 9-year-old female 

neighbor. Although he had received therapy on a number of 

occasions prior to his assault and had completed sex 

offender group counseling after his conviction, he appeared 
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to have little empathy. He admitted the assault but denied 

any wrong doing in his offense and denigrated his victim. 

5P's Story 

5P's appearance was somewhat unkempt. He seemed 

slightly small for a 15-year-old. Contrasting sharply with 

his pale complexion, a shock of black hair which matched his 

eyes, stuck out underneath the bill of his cap. His slender 

frame was a bit slouched, presenting a demeanor of 

depression or discouragement. He was soft-spoken. A nervous 

laugh often followed his statements. Apparently for several 

years, 5P moved among various households at will. The 

different homes included his paternal and maternal 

grandparents and his biological parents' and step-parents' 

homes. 5P had recently moved to his maternal grandmother and 

grandfather's home. He was in the process of moving from his 

biological mother and stepfather's home to his father and 

stepmother's residence when his father reported the 

molestation to the juvenile department. As a result of the 

molestation, he was sent to live with his maternal 

grandmother. Alcohol abuse was a factor in the parental 

homes and rules varied among the households. 5P reported he 

had been depressed for a long but undetermined amount of 

time. His depression seemed to be associated with his 

parents but he was unwilling to disclose further. During the 

interviews, 5P utilized the strategies of minimization, 

distortion and denial to such a degree that it was often 
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hard to get a clear picture of his life situation. The 

information he provided often had to be compared with other 

sources to clarify his circumstances. 5P had molested his 

stepsister over a period of time in order to "get [his] 

anger out." Shy, withdrawn and "a follower," he intimated he 

had difficulty with peer relationships. Near the close of 

the interview process, he indicated that his purpose in 

molesting was also of an experimental nature. 5P had been in 

individual counseling for several months and expressed being 

quite pleased with the progress he was making in learning 

different ways to cope with issues in his life. 

Analysis of Categories 

In the coding and category system discussed in chapter 

two, there were 8 framing codes under which 16 categories 

were placed. Some categories were further divided into a 

total of 9 subcategories. Examples from the transcripts were 

utilized throughout. The examples were correlated to the 

literature and referenced research questions where 

applicable. 

Bukowski, Sippola, and Brender (1993) claimed that 

sexual development starts at birth, forms over the life span 

and involves physical, social, and cognitive domains in a 

"trialectic of self, other, and society" (p. 99). These 

authors proposed that the development of sexuality requires 

a blending of many dimensions across the individual's life 

experience. During the developmental process, adaptations 
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children make in adjusting to experiences they encounter 

during pre-school and school age years impact the course of 

their sexuality. These experiences and adaptations not only 

affect them at their present state of maturation, but also 

influence the formation of sexuality and its manifestations 

in adolescence. Sroufe and Rutter (1984) held the view that 

many abnormal behaviors are a result of distortions of 

normal processes. Thus, understanding the normal progression 

of sexual development is necessary to discern the course of 

deviations from the norm and the nature of the deviations 

that are taking place as a result of these influences. It is 

in the context of "normal" sexual development that life 

experiences, interpretations of these experiences, and 

developing philosophies of the juvenile perpetrators, who 

served as subjects in this study, were examined as they 

pertain to the sexual deviation of child molestation. 

Bukowski et al. (1993) maintained that: 

sexual development . . . derives from the individual's 

synthesis or integration, of many dimensions of 

experience, including feelings of sexual desire and 

interpersonal attraction, one's sense of morality, 

social convention, interpersonal security, and one's 

view of others as sexual beings who have their own 

needs, desires and rights. . . . because sexual 

development is embedded within the interpersonal and 

societal processes, phenomena that affect interpersonal 
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relations and experiences are also likely to affect 

sexuality and sexual development, (p. 86) 

Marshall, Hudson, and Hodkinson (1993) contended that 

the environment in which a child is raised greatly 

influences the development of sexuality. It is the 

environments of the juvenile perpetrators in my study to 

which I now turn. 

Environment 

Bard et al. (1987), in their descriptive study of 

rapists and child molesters, discerned drug and alcohol 

abuse, child abuse, criminal history of the father, sexual 

deviation in the family, and the subjects' experience of 

being victims of sexual assault as distinguishing factors in 

the lives of sex offenders. General environmental factors 

that appear to have influenced the formation of molesting 

thought and behavior in the present study included 

alcohol/drug abuse, violence/criminality and sexual 

exposure. Other support for these findings in the literature 

include Fagan and Wexler (1988) and Vizard et al. (1995). 

The issues of child abuse and the perpetrators' own sexual 

victimization were addressed in other sections. 

Alcohol/Drug Abuse 

Alcohol and drug abuse give rise to dysfunctional 

patterns of interaction among family members. Bard et al. 

(1987) reported high rates of substance abuse in the 

families of child molesters. This factor was prevalent 
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across the families of the perpetrators in this study, 

varying in degree and length of time. 

IP 

In IP's case, the chemical abuse was extreme. He 

explained the apparent importance drugs had for his parents. 

"My mom and dad they used to like—they'd be on drugs a long 

time ago, and they like never really paid any attention to 

us or what we did or, y' know, really anything." 

Though IP stated the abuse of drugs was long ago, 

according to his mother's report, this situation had changed 

about three years ago when she and her present husband had a 

religious experience that reoriented their lives. IP's 

mother viewed her former lifestyle as follows when 

expressing the purpose of a succession of men in her life. 

"It was just like, uh, those—those men, they provided the 

things that I needed. . . .I'm not talking about material 

stuff. It was my drugs. And the alcohol, and, you know, 

money for me to go out." 

2P 

2P did not reveal abuse of any sort in his family. 

However, both his father and stepmother provided information 

relating drug and alcohol abuse to 2P's life experience. 

Drug abuse was an issue with 2P's mother. In the context of 

responding to a question about the employment of 2P's 

biological mother, his father stated, "Well, uh, I don't 

know. She whored for a while. She sold drugs for a while." 
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2P's stepmother, [2A-1], reported that his father had made 

considerable progress in changing a lifestyle centering 

around alcohol. 

2A-1: He used to go out and drink and stuff, and he 
don't—he don't do that anymore. . . . Uh, and his idea 
of havin' fun used to be goin' to (Place 2-5), which is 
the bar where all the guys goes. . . . Well that's—you 
know, that's not somethin' he does anymore. 

2P's father confirmed: "Uh, I was just—I just pretty 

much did what I wanted. . . . did a lot of alcohol and a lot 

of drugs when I was young. You know, pretty much a — a blur." 

3P 

For 3P, abusing alcohol figured closely in his 

relationship with his siblings. 3P related his memory of his 

brother's 16th birthday with apparent pride and the 

importance of the experience to him. Since his brother was 9 

years 3P's senior, 3P would have been about 7 years old at 

the time. 

3P: Me, him, about five of his—five of his friends, 
and both my sisters—six of his friends, both of my 
sisters, me and him went down into this t u — 
underground, uh, sewer system up underneath the road. 
We always go up under—up there and got puking drunk, 
[slight laugh] They had to carry me back to the house 
'cause I got so messed—I got so drunk that, ah, and 
m e — I couldn't—I couldn't walk. I could hardly even 
see. 

R: Was that a fun time? 

3P: Uuh, yeah. Being—hang—being out with my brother, 
it was. 
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4P 

In that 4P apparently had been removed from his natural 

parents' care at an early age (from 2 to 4 years), exposure 

to drugs appears to have been restricted to his early years 

and had the effect of turning him away from their use. He 

stated, "I mean, I didn't really care for her [biological 

mother], 'cause she was always doin' drugs, and stuff." 

5P 

The fact that alcohol and drug abuse were focal points 

of 5P's family life was evident from his description of his 

grandmother, "[She] is really nice. She don't drink or do 

anything." It appears that it was unusual to him that she 

would care more for family than drugs or alcohol. 

5P: She don't—she don't pay as much attention to 
alcohol and drugs and all that as much as she does her 
family and her grandkids. I think she likes—havin' her 
kids and her grandkids around is [a] more important 
thing to her than having alcohol and drugs. 

5P referred to alcohol and drugs in a number of his 

family anecdotes. An illustrative example follows. 

5P: And when she [biological mother] knows (5B-l)'s 
[stepfather] gonna be drinking a little bit and she's 
gonna have to drive, she don't, [laughs] But usually, 
if they've got another person to drive, they'll—[short 
pause] drink about a six pack and then, quit. They 
don't drink very much anymore. 

Although there were high rates of alcohol and drug 

abuse in their environment, the degree of abuse amongst the 

juveniles themselves was unknown. None of the perpetrators 

were inebriated during the act of molestation. This 

correlates with the findings by Awad and Saunders (1989) 
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that "alcohol and drug abuse rarely played a role in the 

committal of the offenses" (p. 205). 

Violence/Criminality 

Though violence and criminality are different entities, 

they often merged in the juveniles' experience and were 

therefore included in the same category. For organizational 

purposes, violence directly impacting on the perpetrators' 

persons including discipline and their own sexual 

victimization were excluded from this category and addressed 

in other categories. Discipline was addressed within the 

framing code Social Relationships within the category 

Parental Behaviors, under the subcategory Discipline. The 

juveniles' sexual victimization was addressed under the 

subcategory Direct Sexual Exposure. Violence is a corollary 

of alcohol and drug abuse. Criminality is also often 

associated with drug abuse as a way to support the habit. 

Literature reports indicate that violence and criminality 

are commonplace factors in the histories of juvenile sex 

offenders (Awad, Saunders, & Levene, 1984; Bard et al. 

(1987; Becker et al., 1986) According to Smith (1988) and 

Moynihan (1993), frequent violence is one factor that is 

thought to contribute to the development of sex offending 

and is related to the dangerousness of the assault. 

Physical violence and/or criminality in the environment 

was a prominent aspect of life for all the juveniles for 

varying degrees of time, involving in various cases, family 
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members, acquaintances and individuals living close to the 

adolescent (i.e. neighbors). 

IP 

Criminality and violence were a part of IP's experience 

in every home he lived in. His mother stated that various 

men she lived with stole to support drug habits and were 

often physically and verbally abusive to her. IP explained 

his biological father's situation: "He used to do drugs too. 

He was always in trouble, so he spent most of his life in 

prison." IP seemed powerless in the face of this 

environment. When asked if he wanted to be like his father, 

he stated: "Not really. I didn't want to be like him. You 

know, it's like, I don't want to go to prison like my dad. I 

don't want to do that. You know, I still joined gangs and 

everything." 

2P 

2P's stepmother [2A-1] provided background information 

about the exposure of 2P to criminality during the first 7 

years of his life while he lived alternately with his 

biological mother [2A] and his maternal grandmother. 

2A-1: But, not—see, in their family, the—(2A)'s 
brother has been in and out of jail, you know, and in 
the penitentiary several times. But, the man that her— 
her mother is married to now is—is good to her and 
treats (2P) just like he's his grandson. Now, he—he's 
a (Race 2-2) and uh, you know, she met him in the 
penitentiary when she went to visit her son and he was 
supposedly in there for murder. And just, you know, to 
them and—he's—he's got a ton of kids. And they're in 
and out of jail, part of them and, to them, you know, 
talkin' about doin' time in jail is, you know, just 
common-place. 
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3P 

3P's exposure to criminality related to the various 

people that stayed in their home and boyfriends of his 

sisters. His exposure to violence outside the family 

appeared to be mainly related to gang activity in his 

environment. He stated, "Living—the side of town I live on 

is a gang town. There's always gunfire. Ah, some of my 

friends have been in gunfights, they've shot people, they've 

been shot. They've been shot at, they've shot at people." 

His position was that of being a gang affiliate. 3P's 

siblings appeared to embrace violence as a part of 

their lifestyle. As stated by 3P's eldest half-sister [3C-

lhs]: 

3C-lhs: We've [3C-lhs and her elder brother] tried to 
kill each other, [slight laugh] I pulled a gun on him. 
Took Daddy's shotgun down and was loading it. He come 
up behind me with a knife, and Mommy and Daddy just 
walked into the room just in time to stop him and stop 
me. You know, we—we got physical at times, you know. 

4P 

During the Life Line exercise, 4P had difficulty 

relating memories. When I asked him what he remembered about 

being removed from his parents' home, when he was 2 years 

old, his reply reflected memories of violence. Stated as a 

2-year-old might remember, 4P said: 

4P: [clears throat] Well, I remember my parents—it was 
me an' my younger brother. Well my—yeah, my younger 
brother, my older brother and my older sister standin' 
down at the foot of the bed an' watchin' my mom and dad 
fight. . . . 

R: What was it like watching your parents fight? 
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4P: Well we were all hollerin' for 'em to stop, I mean 
my dad hit her over the head with a fryin' pan, 'cause 
she was takin' drugs and stuff. 

R: Mm hm. 

4P: Bein' all crazy. 

R: Mm hm. 

4P: And the next night they did it again, and she hit 
him over the head with a frying pan. [slight laugh] 
And, it was like vice-versa. Everything just [trails 
off ]. 

R: Was it scary to see that going on? 

4P: I mean it was just another day. 

R: That's just the way life was, huh? 

4P: Yeah. 

5P 

It seemed that violence was a way of life in his home 

with 5P's biological mother and stepfather. 

R: Have there been any violent people in your life? I 
mean he [5P's stepfather] punches walls and stuff like 
that it's—any other kind of violence? 

5P: Uh, he used to beat up on my mom a lot until I got 
a little bit older. And then, he noticed that I was a 
little [slight laugh] bit stronger than he thought, and 
he kinda slacked off a little bit, and started hittin' 
other things instead of my mom. [slight laugh] . . . I 
pulled him off a couple of times, [slight laugh] . . . 
But a couple of the times that I pulled him off, I 
kinda upset myself—[slight laughter in tone of voice] 
over doin' it. 

R: Why is that? 

5P: [clears throat] Uh, one time I pulled a knife on 
him and kinda made him a little upset. He cried for a 
couple of days and, I went and apologized to him. 

The family is the fundamental source of socialization 

and it is through experiences in families that individuals 
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learn conflict resolution (Bethea-Jackson & Brissett-

Chapman, 1989). As will be seen, violence was a strategy 

that the adolescents developed to solve their own 

interpersonal problems and it appeared to be a learned 

behavior from their immediate environment and their exposure 

through violent discipline. 

Sexual Exposure 

Exposure to sex, informationally, through the attitudes 

of others, and directly through personal experience provides 

information for the adolescents to formulate their own 

beliefs and attitudes. Various reports in the literature 

indicate that sex offenders are poorly educated about sexual 

matters (Becker, 1988; Bethea-Jackson & Brissett-Chapman, 

1989; Shoor, Speed, & Bartelt, 1966). The perpetrators and 

their respective family members relayed the following 

reports regarding media messages and sex education in the 

home. 

Informational exposure. Information the juveniles 

received through school, parents' didactic instruction, 

peers and media were areas of consideration for their 

educational exposure. 

IE 

Although IP's mother stated that IP's girlfriend was 

pregnant and she and her family were pressuring IP to get 

married, he denied any experience with sex. He answered the 
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open-ended question, Mv experience with sex has been with, 

"I haven't really had experience." 

My interview with IP's mother [1A] revealed she did not 

provide information for IP regarding sex. It is unknown 

whether IP's father discussed the issue with him. 

R: Knowing how it's been for you and you haven't ever 
been educated about sex, have you changed that for your 
kids? Will you educate them? Or have you talked to 
them? 

1A: Yeah. Yeah I talk to my girls and—and just 
recently I talked to (IP) about it. And, you know, I 
told him, "Look—" [short pause] Well, to tell you the 
truth, today where I went, I took his girlfriend to get 
a pregnancy test, and she's pregnant. 

2P 

2P was also uninformed about sexual matters by his 

father [2B]. I asked 2P's father if he had instructed 2P 

about maturing and sex before revelation of the molesting. 

He stated: 

2B: No. No, I had never set down uh—[short pause] No. 
Never did set down and explain anything to him. I had 
explained to him that, you know, boys and girls is 
different and when you get older uh, you'll start 
learnin' the differences. Uh, but I didn't elaborate on 
anything. 

When I asked 2P what he had learned from others 

including friends, TV or magazines about sex, his reply, 

"Nothing I didn't already know" implied knowledge. Upon 

inquiry, however, it appeared his information was not from a 

solid base. 

2P: . . . Uh, I mean I knew pretty much what it was 
about and everything, so. 

R: How did you learn about it? 
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2P: I just knew. I mean, it's—I don't know, it's— 
[pause]. You know, like I said, I used to live—I used 
to live, uh, at my grandma's house. Used to have some 
Playboys and stuff, and I looked at all that, but. I 
guess that's how I learned it. 

R: Do you and your friends ever talk about it? 

2P: Not really. We do every now and then. 

3P 

3P's mother [3A] alleged she had been careful to 
educate her children in depth concerning sexual matters. 

3A: . . . when he [3P] was 10 he would go to his 
brother and ask him about, "Why do I have a penis?" And 
things like this. "Why do girls not have one?" And he 
was afraid to come talk to me no matter how open I've 
always been with him. He's the one of my children that 
has been withdrawn from asking the questions. To me or 
to his dad. Big brother was a better target. I guess. 
And he would come to—(3D-lhb) would come to me and ask 
me, "How do I tell him, Mom?" And that's when I would 
set the both of them down together, and have little 
discussions so that (3P) didn't feel like he was being 
targeted as big brother went and snitched. But then I 
would have the discussions and e—explanations, and 
answered the same—the questions he would ask. So that 
he didn't feel like he was being targeted or anything. 

R: Did you have any guidelines for—for a—anything or 
did you just answer their questions, give them the 
information? 

3A: I guess I—in my own head I had a guideline for 
them. It was just I did—I made an issue of telling the 
ch—telling them when they got to sexual questions. 
About male and female interactions that that was 
something that was special. And it was not something 
you took for granted and go out in back seats of cars, 
and—or slip into a girl's room or anything like that. 
That, it was something that was supposed to be special. 
And resulting from it would be [short pause] children. 

3P denied instruction from family members and friends. 

R: What have other people told you about sex? 

3P: Before I had sex? Other people had told me that— 
that I had watched movies, I had read magazines about 
sex. But, nobody has really told me about it. 
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The information 3P attended to from society dealt with 

self-protection. 

3P: . . . The important thing unless you want to have a 
child by so—a female or a female wants to have a 
child, [slight laugh] you need to tell—let—make the 
man wear a—fem—mak—make the man wear a condom. 

4P 

According to 4P's stepmother [4A-1], she and her 

husband gave 4P biological information about sex and taught 

him acceptable social mechanics of having sex. From her 

account, relational aspects were not addressed. 

4A-1: We just told him, "I mean, you just don't walk 
right up to a woman or—" you know, whoever it is 
he's messin' with, an' start fondlin' 'em, and start 
tryin' to touch 'em, and, you know, that's—that's 
wrong . . . " And then he wondered, well, when will he 
know when it's right to go, you know, to bed with her 
or somethin'? And uh, I told him, well, most of the 
time the woman would usually let him know if that's 
what she wanted, or she, you know, if she tells him no, 
and that's exactly what she meant was, no. . . . 

R: At what age did you start educating him? 

4A-1: We started talkin' to him when he was about 9 or 
10. You know, gradually, you know, not bringing it all 
in at once. 

4A-1 explained their approach: 

4A-1: Well, I showed him nursin' books, about, you 
know, how a baby comes, you know, just—you know. And, 
got uh, books in there about—on diseases, and, um, oh, 
right way, wrong way, you know, an'—ask him, 'course, 
you know the schools an' everything, give him books an' 
stuff, you know—'bout, you know. He'd bring 'em home 
an' ask me questions. An, I'd answer 'em in my best 
way, you know, when they—but then, some of 'em I'd get 
his daddy to answer, 'cause two men can talk better 
than, you know, he's kind of embarrassed to ask me some 
things or was—You know. 

R: But he would come to you all, and discuss that with 
you? 
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4A-1: Yeah, but he'd act like it didn't sink in. He's 
got an attitude he can go out with any woman. And, 
they're supposed to want to get, you know—give in, or 
whatever, you know. I don't know about him, I worry 
about him. 

4P's stepmother also claimed 4P had possession of 

printed sexual material. 

R: Have you ever found any magazines or sexual 
materials in his—[4A-1 overspeaks] 

4A-1: Oh, God, yesl . . . Nudist books, uh, that's 
another reason he left home. Just that day we had that 
row, an' I found some stuff in his wallet and in the 
bathroom, you know, books, [pause] 

R: Has that been an on-going problem, or [trails off]? 

4A-1: Yeah. He likes to watch girls on TV, the 
exercising women, you know, it's—You know the beauty 
deals, you know, an'. He's kind of like—I hate to say 
it, but he's kind of like a pervert. I mean, that— 
that's [undecipherable] of what all that just stays on 
his mind, like a woman's supposed to do for him, you 
know. 

In my interview with 4P, he alleged that he had always 

gotten sexual information by asking girls directly about 

their anatomy. 

R: Well, had any—anybody ever talked to you about sex 
or exploring or different body parts of different 
people or, you know, guys are like this, girls are like 
this? 

4P: Well, I always knew that, I mean, I always knew how 
girls, what they had and wh—[slight laugh]. 

R: Okay, but you didn't have that knowledge when you 
were a day old so you, somehow you got that knowledge 
and I think that's what I'm wanting to know. 

4P: But, I mean, I figured that out like, goin' and 
askin' them or somethin', it's like, "What do you got?" 
[slight laugh]. . . . Like, I'd go out and, like some 
girl I'd meet or somethin', I did it when I was real 
young, I'd say, "Whata' you got?" . . . I mean, just 
curious. And like I've always been curious. 
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5P 

5P's father [5B] related that he and his son had very 

little discussion concerning sexual matters. 

R: About how old was he when you started exposing him 
to those sorts of thoughts and training [about sex and 
maturing]? 

5B: Uh, probably when it was—it was uh—I don't know 
if they was tryin' to learn it in school or they—it— 
it was gonna teach it or somethin'. He asked me about 
it when he come over from his mama's and I talked to 
him about it. But we didn't—we didn't s—you know, 
talk that long, I didn't—a minute or two, somethin' 

like that. 

5P stated his experience with sex had been sex 

education. The societal message that had relevance for him 

was "protect yourself." 

A disparity arose between some of the juveniles' 

accounts and the parents' versions regarding the parents' 

instruction on sexual matters. Even when the parents claimed 

to have given them adequate education about sex, the 

adolescents' uniform perception was that they had figured 

things out on their own (i.e. that parents weren't much help 

or could not be relied on for counsel in this matter). In 

all instances, adequate sexual knowledge appeared to be 

lacking. 

Indirect exposure. Indirect Exposure referred to the 

juveniles sexual exposure through attitudes and behaviors by 

others in their experience. Parents of all of the juveniles 

had a number of sexual partners. Some of the relationships 
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were successive, others were simultaneous. Most of the 

parents became sexually active at a very young age. 

IP 
His mother's multiple sexual partners seemed to have a 

negative effect on IP. According to his mother [1A]: 

1A: I mean, he didn't actually see me, you know, in the 
bedroom, but you know, he—he saw that I had different, 
you know, men coming over and stuff, and that they 
would spend the night and [short pause] you know, so I 
don't know [trails off]. It's just like ah, I guess, a 
lot of that hatred because I wouldn't spend time with 
him and spend more time with my friends that—you know, 
that built up in him. And after awhile he just got 
tired of it. He didn't want to be with me no more. And 
I didn't hold him back because he was—he would just 
leave. He would just leave even if I made him stay in 
his room or—or, see, he would just get up and go. 
[sniffs] 

2P 

2P's exposure to sex and relationships was convoluted 

and confusing. 2P's father and stepmother had been married 

twenty years. However, both he and his half brother were 

conceived during extramarital affairs, as implied by 2B 

[2P's father] "I have another, uh, 15-year-old. . . . And, 

it's—again from the, uh, well, it wasn't necessarily we 

were split up, it was just me—me just being one of them 

kind of people." 2P's two maternal half siblings were 

conceived by different men. 

2P's stepmother [2A-1] related: 

2A-1: She [biological mother] just—she had him [2P] 
when she was 16. She was smokin' dope and running the 
roads. . . . Her mom just took over, took care of him 
[2P]. . . . [2P] was raised in a house for a while 
there where Mama [2P's maternal grandmother] was livin' 
with another woman, in that kind of a relationship 
[lesbian]. 
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3P 

Although a single incident does not stand out as 

unhealthy, taken together in context it seems that there 

were few sexual boundaries in 3P's environment. 

Representative quotes from my interviews with 3P's mother 

[3A] follow. 

R: When a—our first visit, you seemed very broad 
minded about sex. The sexual orientation, we visited 
about your brother being, ah, bi-sexual and as I looked 
at your pictures, you showed me a friend that was gay 
and a picture of a drag queen. Um—[3A overspeaks] 

3A: I look at it this way, the good Lord created us 
all. And we only answer to one person in life. In 
general. And it's to Him. And I cannot judge. There's a 
phrase in the Bible that's very, very prominent and it 
sticks out in my mind whenever I — I become judgmental 
of something or someone. And it is, "Let he who is 
guilt free or free of any kind of [trails off]." The 
phrase goes—it's about when—the stoning of Mary. The, 
uh, harlot. And He—uh, Jesus said, "Let he that is 
free of guilt throw the first stone." And 
it—every time I become judgmental I have—that runs 
through my head. I'm not pure and innocent, so 
therefore I have no right to judge anyone. . . . 

3A gave a detailed description of how she prepared her 

children for the sexual experience and when she felt the 

time was appropriate provided birth control measures for 

them. Her rationale for her accepting attitude was evident 

in her response to my question, "Is there anything that you 

wouldn't be accepting of?" 

3A: [sighs] I don't think so. I may not approve of 
[pause]—just as with 3P's situation. I don't approve 
of it but I didn't have a — a lot of back support, 
emotionally. And I won't [from her mother]. . . . I try 
to be there for my kids now because I know I'm trying 
to compromise for what I didn't get myself. 
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An illustration of 3A's lack of sexual boundaries in 

the home is provided in the following excerpt concerning her 

daughter-in-law [3E-3ex]. 

3A: (3E-3ex)'s had, in the last 3 years counting my son 
. . . there have—counting my son there's been 20 young 
men. . . . And it's—that she has seen. And about half 
of them, she has been physically involved with or—It's 
been hard. . . . Because she knows—I've told her—she 
lived in the house with me most of that time. 

4P 

Although reportedly, 4P hadn't had contact with his 

biological mother since the time the authorities removed him 

and his siblings from his natural parents' home 

[approximately 12-14 years previously], he seemed to have 

very current knowledge about her activities. 

4P: 'Cause my mom, my real mom, she's had, I think, 
eight or nine (Race 4-1) kids. . . . The State, done 
fixed her to where she can't. 'Cause, she was just 
havin' 'em, and havin' 'em, and havin' 'em. And last 
time she went into the hospital they went ahead and did 
it. The State ordered it. 

4P's mother's lifestyle was confirmed by 4G, the lady 

of the household where 4P currently lived. "And, uh, 

apparently his mother is a lady of the evenin'. And has 

like, 13 kids. . . . " 

5P 

5P's father had been convicted of "Aggravated Sexual 

Assault on a Child" and "Indecency with a Child" and was 

currently attending a Sex Offenders counseling group. 5P's 

parents each had several relationships. His biological 

father [5B] reported, "He [5P] never did like my [three] 
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wives. That I—that I married. He didn't get along with 

them." Part of 5P's exposure included his father's attitude 

about relationships. 5B's attitude had been shaped to a 

great extent by his experience of losing 5P's mother to her 

present husband, through an affair. Her present husband was 

originally a close friend of 5B's. 5B related: 

5B: If you let a friend get in close, they might uh—by 
experience—they uhr try messin' with your wife, or 
they uh, steal somethin' from ya'. So, if I eliminate 
my real close friends comin' around then I don't have 
to worry about them. 

A more recent situation was related by 5P. 

R: Did she [5P's biological mother] or any of your 
other parents get mad at their husband or wife and go 
out and have an affair? 

5P: Um, my mother did but it—she didn't—she didn't 
really stay in it that long. 'Cause I kinda talked her 
into goin' back to (5B-1). I don't know why. [laughs] 

5P related what others had told him about sex. "Most 

people just say, 'You know, it's fun, man. You ought to 

try it.'r 

In all cases, boundaries and guidelines for expression 

of sexual activities by persons in the adolescents' 

environment appeared to be flexible. 

Direct exposure. Direct Exposure referred to sexual 

activity by the juveniles directly, including their own 

experience with sexual victimization. Becker (1988) reported 

there is often a history of sexual abuse in the lives of 

adolescent sexual offenders. 
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Reportedly, two of the juveniles were sexually active 

with age mates. Three of the five subjects in this study 

(IP, 3P, and 4P) had themselves been victims of sexual 

molestation. 4P denied having been sexually molested, 

however reports from the police files state he was molested 

preverbally. Browne and Finkelhor (1986, p. 66) reported 

that "long-term effects [of sexual victimization] include 

depression and self-destructive behavior, anxiety, feelings 

of isolation and stigma, poor self-esteem, difficulty in 

trusting others . . . and sexual maladjustment." Ryan et al. 

(1987) conceptualized the significance of the type of sexual 

exposure perpetrators receive in the following statement. 

The male who has been exposed to deviant sexual 

behaviors, attitudes or information during the 

developing years (through his own victimization or 
f 

exposure to inappropriate sexuality or attitudes in his 

environment) may add these behaviors to his repertoire 

of potential sexual behaviors. Loss and or betrayal in 

the preverbal years may also contribute to feelings of 

powerlessness and confusion which are never addressed 

at a cognitive level. In puberty, when establishment of 

his male identity becomes urgent, he may conquer his 

earlier feelings of powerlessness, confusion, and or 

victimization by taking control of others, even 

recreating his own victimization or trauma but now 

taking the role of perpetrator, and in this way attempt 



92 

to establish his own power as a male. By overpowering, 

exploiting, manipulating or controlling others, he may 

be attempting to undo or protect himself against the 

impact or implications of his own victimization, or he 

may be over identifying with the aggressor. In his role 

as perpetrator, he now perceives himself as powerful 

and able to protect himself, at least temporarily. 

The formation of one's sexuality is entwined with the 

development of social relationships (Bukowski et al., 1993). 

The family is the fundamental source of socialization 

(Bethea-Jackson & Brissett-Chapman, 1989). This aspect of 

the juveniles' development is addressed in the next section. 

Social Relationships 

The degree to which a person is able to form intimate 

relations, necessary for the development of healthy 

sexuality, depends on the featijres of infant and childhood 

interpersonal relations with caregivers. Children will 

develop either secure or insecure attachment bonds, 

depending on the type of care given. Marshall et al. (1993), 

contend there is a relationship between poor attachment 

bonds and sexual offending. 

Factors in the family situations of the juvenile 

perpetrators that likely impacted the formation of their 

beliefs, philosophy, and behavioral interactions leading to 

molesting included Parental Behaviors relating to 

Continuity, Nurturance, Emotional Tone, and Discipline. The 
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aspects for social interactions that the juveniles learned 

in the family were the patterns they used with peers. These 

were reflected in the juveniles' Peer Directed Abilities in 

the following forms: Social Competence and Intimacy Skills. 

Parental Behaviors 

Continuity. In order to develop in a healthy manner, 

including the development of healthy sexuality, a child 

needs consistent nurturance from a primary caregiver. 

Marshall et al. (1993) referenced Bowlby when they stated: 

Attachment is the bond between a child and caregiver 

and is the central feature of this developing 

relationship. This bond serves to provide the child 

with the security needed to confidently explore the 

world. Thus attachments are seen to give rise to 

positive feelings such as love and a feeling of 

security. . . . When the bond between child and parent 

is either disrupted or of poor quality, then all manner 

of problem behaviors appear, (p. 165) 

In addition, these authors propose that insecure attachment 

bonds contribute to the development of sexual aggression. A 

commonality among perpetrators IP, 2P, 4P and 5P was that 

they lived in a number of homes with various caregivers. 

With the exception of 4P, who lived in a variety of places, 

the juveniles were shuffled between family members. Usually, 

the juveniles were reticent to reveal their situation and 
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the information came out over the length of the interviews. 

Their situations were clarified by other family members. 

IP 

Initially, IP gave the impression that he had 

consistently lived with his mother and stepfather except for 

a couple of years in which he had lived with his father. He 

stated, "I've lived with them all my life except when they 

sent me [trails off]. I went to go live with my dad like 

when I was in the sixth grade. And I already came back this 

last August." However, during a discussion about IP's 

maternal grandparents, he revealed, "I used to live with 

them, at one time, before my mom sent me over to live with 

my dad. I w a — I was staying with them." 

IP's mother [1A], disclosed much more discontinuity. 

1A: . . . So I got it [a divorce] and I went back—I 
went back to (City 1-7) and after that he was—(IP) was 
just back and forth with me and him [IP's father] until 
I moved to (City 1-1). . . . and from that time (IP) 
never had contact with his dad until he was like, uh, 5 
or 6 years old. Then he went and stayed with him for a 
year, then he came back because his dad was getting 
into a lot of trouble. And he was in prison for I don't 
know how many years, and then, you know [trails off]. 
(IP) just didn't see his dad 'til he was about 11 or 12 
years old. 

2P 

2P's experience was similar to IP except moving from 

one household to another was confined to 2P's early life. He 

was reluctant to share information about the living 

situation in his early life. 
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2P: I — I lived with her [biological mother] from when I 
was like—'til I was about seven. And then I moved up 
here [with biological father and stepmother]. 

R: What was the place like that you lived in? Did you 
live in just one place during that time? 

2P: Pretty much. Yeah. I stayed with—stayed with my 
grandmother a lot. 

R: Oh. So you didn't live with your mom a lot then? 

2P: Well, no, not really, 'cause she was always gone 
so I stayed over at my grandma's. My grandma raised me. 
. . . I stayed with her [biological mother] at night 
sometimes, you know, when she was home. 

R: Did she go out a lot, or what? 

2P: Mm hm. [barely audible] 

2P's stepmother's [2A-1] version implied a more 

disjointed experience for 2P than he shared. 

2A-1: We got him [2P] every other weekend, ever since 
he was born. And then—then, he come and stayed with us 
during the summer. . . . She—[2P's biological mother] 
well, she finally let him come live with us. We always 
wanted him to but she wouldn't let him. . . . But, 
mostly, he was with her grandmo—with her mother. . . . 
And uh, during, you know, through all these years, (2P) 
was—would stay with his mama sometimes, depending on 
who she was living with at the moment. Or, sometimes 
she would move in with them [maternal grandmother and 
2P] and live with them. 

4P 

At the time of the interviews 4P was living with 

acquaintances. 4P stated his history regarding different 

living situations very succinctly and with an air of 

dismissal. "Well, I was in a foster home, a boys' home, 

psychiatric hospitals. Um, all kinds of places, foster 

parents and everywhere. I've been to (City 4-4), (City 4-5). 
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Mmm, let's see, (City 4-3). (City 4-6), mm, (State 4-3). I 

mean, everywhere." 

5P 

5P related that he was in the process of moving from 

his biological mother and stepfather's home in with his 

father and stepmother when his father reported the 

molestation to the juvenile department. As a result of the 

molestation, he was sent to live with his maternal 

grandmother. 5P' story of his multiple moves was confused 

and full of discrepancies. He stated: 

5P: I lived with my mother all the time but I would 
always come and visit with my dad. I lived with my 
mother during the school year and then, I'd come stay 
with my dad half the summer and then, go stay with my 
dad's mom half the summer. . . . This is probably 
the first time that I've ever moved away from my 
mother. . . . 

Yet minutes later he confided that his favorite place 

was his paternal grandmother's because he had lived with her 

between the ages of 4 and 10 years and thus had spent more 

time with her than he had with the rest of his family. 
/ 

His father [5B] verified 5P's frequent changes of 
residence. 

5B: He mostly—if he—if he wasn't with me, he'd be 
with—with my mother. He stayed I — I believe he—he 
stayed more with my mother than he has with me. Or 
with—with (5A) [5P's biological mother] either 
one. . . . He stays on the weekends with my mother now. 
And he lives with his uh, mother's mother. 

With the exception of 3P, all the juveniles experienced 

significant disruption of the parent-child relationship. In 

2P's case, the connection between poor attachment bonding 
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and sexual aggression appeared straightforward. He was very 

distraught as he shared his reason for molesting his half-

siblings: "[I was] just trying to hurt her [biological 

mother] as much as she hurt me. . . . [She] just never 

called or come around, and talked to me, and stuff." 

Nurturance. This subcategory referred to a continuum of 

parental behaviors regarding the presence or absence of care 

for their children's physical, emotional or psychological 

needs. This continuum included empathy, neglect, and 

rejection. 

The parents of the juveniles generally demonstrated a 

lack of awareness of, an indifference toward, or a lack of 

understanding of the fundamental requirements necessary for 

the juveniles' well-being. Perpetrators IP, 2P, 4P, and 5P 

experienced neglect or active rejection from primary 

caregivers; in 4P's case the neglect was substantial enough 

that the state removed him and his siblings from the 

parental home at an early age. Given the few limitations on 

3P's behavior, his situation might also be construed as 

neglect. 

IP 

IP had no physical personal space in his home. He and 

his half brother slept on couches in the living room. IP 

described his living situation as "He [half brother] sleeps 

on this couch . . . I sleep on this couch." In response to 

the question, "Where do you keep your things?", he said, "I 
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got all my stuff hanging up in their [his sisters'] closet." 

IP expressed the hope and possible expectation that he 

might, in the future, have his own space. " . . . like my 

dad [stepfather] said that we can—one of these days he's 

gonna help us divide the garage in half." IP's mother [1A] 

revealed a lack of awareness for his needs when she 

commented on the adequacy of her home. 

1A: You know, and this one man that I called [regarding 
Section 8 housing], he said that I had too many kids 
for me to live in a 3-bedroom. You know, I said, "Well, 
this house we—we fit comfortably. You know, we don't 
have no problem of being crowded or anything." I got 
two girls that sleep in there, two girls that sleep 
over there, and my boys sleep in here [living room], 
and my baby sleeps over there. We're comfortable, you 
know. . . . But they've [IP and his half brother] been 
wanting to do that . . . fix up an area of the garage 
for a room for them, you know, since last year. . . . 
So they could put their dressers in there, and you 
know, and they could have a place to hang their clothes 
and everything. But we just haven't decided if we're 
gonna do it or not. 

IP related memories of neglect by his parents. 

R: If you could say, what should your mom have done to 
help you, would you know? 

IP: Mm, she should have talked to us more when we were 
little. 'Cause, you know, like when we were little, my 
mom and dad, you know, they used to do drugs and 
everything, and it's like they never really paid any 
attention to us. I think it's one reason. It's like, 
we'd leave for the whole day, come back 10:00, 11:00 at 
night. And they'd already be all drunk and everything, 
you know, have parties, all their friends'd be over. 
It's like they never really talked to us, you know. 

2P 

Although 2P had adequate space, his need for a close 

relationship with his father was acknowledged but not 

valued. 2P's body was observed to tense and his jaw to 
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clench as he related the reason that he would not be allowed 

to spend more time with his father. The tension in his voice 

belied his attempt to dismiss the situation with "It didn't 

work out." 

R: What do you think would happen if you said, "Dad, I 
want to spend more time together?" 

2P: He'd go, "Oh, sure." But, uh, that'd be it. 

R: He wouldn't do it. 

2P: I don't know. He's—[pause] he's tried. I mean he's 
tried, but, it didn't work. It didn't work for him. It 
didn't work for me. It didn't work out. 

During my interview with 2P's father [2B], he expressed 

a lack of interest and involvement with his son. 

2B: . . . Uh, the only thing (2P) ever asked that of 
me, basically spend more time with him, you know, do a 
few more things with him. . . . Well, uh that—that may 
be the way he feels but, you know, that's not the way I 
feel. 

2P's view of his relationship with his mother was 

reflected as follows: 

R: How do you know your real mom loves you? How does 
she show it? 

2P: She don't. 

At another time, 2P went more in depth about the 

rejection he felt from his biological mother. 

2P: We just—we've never gotten along. It's—why? I 
have no idea. . . . I mean every time I see—just about 
every time I see her, we argu—we end up getting in an 
argument about something. Makes her mad. And we don't 
speak to each other for a while. It's different things 
like that, [sighs] 

R: You'd like for it to be different though. You don't 
know how to make it different? 
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2P: I've put my effort in, it's her turn, [pain in 
tone] 

R: What would you want her to do? 

2P: [pause] Just call and write more. 

According to his stepmother [2A-1], 2P's mother's 

rejection of him had a deep psychological impact. 

2A-1: Well, when he was little, he—you know, he'd—and 
even now, he—he'd say—you could tell there was a 
resentment a little bit. Because he used to cry 
sometimes and he'd say, "Well, she kept (2C-lhs), why 
won't she keep me?" 

3P 

Apparently, 3P was indulged. He seemed to have 

developed the ambiguous view that tolerating his 

disrespectful, uncaring behaviors made his mother 

"perfect/okay." 

3P: She's the perfect mom to me. 

R: What makes her perfect. 

3P: She—she'll live with my—she'll—she can live with 
my attitude. She can live with all m y — m y — m y — w h a t I 
do, how I do it, how I act and all that. I get in 
trouble. She get—I get yelled at every once in a while 
by her, but that's because I deserve to get yelled at. 
But besides getting yelled at every cou—every coup— 
every once in a while, she's perfect. She's, uh, okay. 

4P 

In 4P's case, his frequent moves and the transient 

nature of his contacts with the other children who "came and 

went" in his foster homes created an obvious physical 

inability to form attachments. He had moved from his home 

with his stepmother and biological father into a house with 

acquaintances 3 weeks prior to my interviews. It appeared 
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empathy was lacking in his parental home. In response to the 

question, "What would your parents do when you tried to talk 

to 'em?" 4P replied: 

4P: Um, they'd say, "Not right now, I'm too busy." And, 
whenever I'd come back to 'em later, they'd say the 
same thing. They just—they keep on like, gettin' 
further and further away from me. And then I'd just 
give up. 

It looked as though 4P and 4D-2hb [his half brother] 

vied for their father's attention. Although 4P's stepmother 

[4A-1] alluded to it, from her account, she and 4P's father 

[4B] appeared unaware of the teenagers' underlying need for 

attention. 

4A-1: An' I think (4P) got jealous 'cause (4D-2hb)'s 
tryin' to get a little bit of attention from (4B) 
because he [4D-2hb] didn't have a daddy with him. 

R: How do they do that? How do they try to [trails 
off]? 

4A-1: Arguin' between each other. One can see who's 
gonna—he [4P's biological father] don't even get a 
chance to pull the truck up out here, the company truck 
out here before one of 'em's out the door to either 
tell on the other one, or either, you know, try to see 
who can get to him first, kinda. You know, don't even 
give the man a chance to even get out of the truck 
really. . . . when (4P) was livin' here, I don't think 
[stutters] (4P) wouldn't give (4D-2hb) a chance to talk 
to (4B). . . . [4P] took up all the conversation. Just, 
you know, just take it all—you know, want it all for 
him. You know, kind of thing. I sit back and watched 
it, and I—I'd told (4B) about it one time. I said, 
"Have you paid any—" (4B) never paid it no attention. 
. . . I don't really know if they're—really want the 
attention or they're just seein' if they can get on 
each other's nerves, or just to do itl Or see if they 
can get the attention from him. Haven't quite figured 
'em out yet. 

Information drawn from records in 4P's police file 

indicated that he and his three siblings were removed from 



102 

their parental home when 4P was between 2 and 3 years of age 

"due to charges of abuse and neglect." 

In the initial interview to ascertain whether 4P's 

father was a viable subject, during my introduction, he 

interrupted me and stated angrily, "Before we go any 

further, I don't want anything to do with him. If he's in 

it, I'm out." 4P's stepmother's version of 4P's father's 

interaction with his sons indicated a lack of involvement 

with 4P and his brothers. She stated: "(4B) don't hug 

nobody. He doesn't uh—well, he don't sit an' talk with 

'em. He's—he's quiet, he just—just off to himself, just 

him. . . . " Her refusal to demonstrate care or concern was 

based on her belief that 4P would take advantage of it. She 

stated emphatically, "You can't let him [4P] know you worry 

about himl . . . 'Cause that would be—I mean, he'll agitate 

so just keep it goin', keep it goin'." 

5P 

5P related his view that his feelings weren't important 

to his mother. "She's just not very patient. If there's 

somethin' she wants to do, she wants to do it then not when 

I want to do it. And how I feel about it isn't important to 

her." His father, [5B] appeared to support 5P's statement. 

In response to my inquiry how 5P came to live with 5B's 

mother rather than himself or 5P's mother, 5B related: 

5B: [5P's mother] had her uh—she didn't have time for 
him. And she would try to get rid of him, you know, 
any—any way she wanted to. Like, "Well, you can go 
stay here, or you can go stay with your mother or you, 
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well, you can go with your father, you can go with your 
grandmother, you know." Long as she was gettin' uh, the 
child support money, she really didn't care, you know. 
Ah, with me, he uh—I had to work, and then uh, he 
never did like my wives. That I—that I married. He 
didn't get along with them so [trails off]. 

As the following excerpts portray, although 5P reported 

a seemingly close relationship with his father, his father's 

indifference to him seemed evident. I asked 5P, "How would 

you describe your relationship with your dad?" He replied: 

5P: [sigh] Me and my dad, we get along real [slight 
laughter in tone of voice] good. Uh, [short pause] 
we're about the same. We can [short pause]—we like 
listenin' to each other and what—what one person wants 
to do uh, we usually agree on that. And [short pause] 
whatever he says or wants me to do, I usually do 
[slight laughter in tone of voice] it for him. And just 
stuff like that. 

5P's father's response to the same question regarding 

his relationship with 5P: 

5B: [long pause] Really ain't one. 

R: There isn't? 

5B: Hm mm. Uh, um, like I said, I see him [sighs] maybe 
every other weekend. When he stays with me for a little 
while. Maybe 3 or 4 hours, then he leaves. 

At another time, the following exchange occurred. 5P's 

father's version of their relationship further contradicted 

5P's view. 

5B: We [5B and 5P] don't talk that much. 

R: What do you do when you're together? 

5B: Ride around probably. Or we're uh, working. Mowin' 
yards. 

The passages reveal that the juveniles' parents were 

relatively uninvolved in their lives and that in various 
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ways, their physical and/or emotional needs were unmet. 

Several factors in the parents' lives appeared to contribute 

to their inability to nurture. Shoor et al. (1966) 

maintained that many parents of child molesters were 

themselves abused as children. Over the course of the 

interviews, a substantial number of the parents in the 

present study revealed that they had themselves either been 

raped or molested (i.e., both the father and stepmother in 

F2; the mother in F3; the stepmother in F4; and the mother 

in F5, as reported by the father in F5). Browne and 

Finkelhor (1986) reported that childhood sexual abuse 

affects later parenting, and that long term effects in this 

population include depression, self-destructive behavior, 

anxiety, feelings of isolation and stigma, poor self-esteem, 

difficulty in trusting others, substance abuse, and sexual 

maladjustment. Another common factor is that the parents of 

the perpetrators became parents at a very young age, and 

would be more likely to have had unresolved issues dealing 

with their own nurturance that would affect their ability to 

nurture others. The instability in the early home life of 

the parents also played a role, and in some cases mirrored 

the conditions that they provided for their children. The 

findings of the present study support Sheridan's (1995) 

intergenerational model of substance abuse, family 

functioning, and abuse/neglect. Sheridan asserted: 
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All four of these factors are seen as directly and/or 

indirectly influencing offspring substance abuse in 

later life. . . . unless effective intervention occurs, 

there is an increased likelihood that these patterns 

will be repeated in the next generation. . . . Follow-

up group interviews with participants revealed that 

many of the respondents had problematic dynamics within 

their own families-of-procreation, including abuse 

and/or neglect of their own children, (p. 527) 

Emotional tone. This subcategory referred to the 

parents' mental attitude and affect toward the juveniles. 

Blaske, Borduin, Hengeler, and Mann (1989) stated that high 

negative affect generally predominates in the family 

relations of sex offenders. Negative attitudes and affect 

were in evidence in the relationships the juveniles had with 

their parents. Their parents' negative attitudes and affect 

toward IP, 2P, 4P and 5P are depicted in the following 

quotes. Again, 3P seems to be an anomalous case. 

IP 

IP had difficulty describing his biological father. He 

noted ". . .he works hard." And, "I guess he's a nice 

person." What seemed to stand out was his father's anger: 

IP: . . .You don't want to make him mad. 

R: What sorts of things make him mad? 

IP: Uh, like—like—if here I am, and it's like I'm 
sleeping and he wants to go someplace or somethin'. 
He'll get mad. And I can't go outside for two weeks or 
somethin' like that. 
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R: You felt like he was being mean to you when he did 
that? 

IP: Yeah. 

IP's mother [1A] appeared to define her role in 

negative terms. 

1A: . . . It's not something like I go up to 'em every 
morning or, you know, before they go to bed and hug 
them and give them a kiss, and tell y—tell them I love 
them and—[stops]. Yeah, I mean 'cause, sometimes when 
I do something I tell them, "Look, if I didn't love 
you, I wouldn't have to do this, you know. I wouldn't 
do this. I would just let you run all over the—all 
over me, and let you do whatever you want." You know, 
but um [trails off]. But, um, well, we don't—I don't— 
we don't have that, you know, like, hugging and kissing 
and all that. 

2P 

R: So you would like for people to tell you that they 
love you and care about you? 

2P: Yeah, they do. I mean, they do, just not often 
enough. 

Factors in 2P's unrealized desire to have others 

verbalize their love were his father's [2B] lack of 

understanding and philosophy about nurturance and positive 

affect. 

2B: Uh, now I know, you know, you can tell when you see 
a close family, people—when the people are real close, 
but. Uh, I don't know what that takes. 

R: What does (2A-1) or (2P) tell you that they would 
like? What do they say? . . . 

2B: Well, I don't uh—[pause] Well, I get—you know, 
ever'body needs to be told that they're doin' good, you 
know, that somebody loves 'em. But when it comes from 
somebody that uh—just in their—the tone of their 
voice—does not uh, you can say the words but words 
don't mean nothin', you know. I can sit here all day 
and tell you I love you and it don't mean shit. 
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4P 

I could not discern whether 4P was exaggerating his 

situation for my benefit, whether his view was realistic, or 

if he felt that whatever was required of him was an 

encroachment. In the following block quotation, 4P blamed 

his stepmother for the discord. However, in his Open-ended 

Questionnaire, he described both as "bad parents." At 

another time, he mentioned, "When I was 2 and he [biological 

father] got his rights taken away from him when all of us 

kids were taken away. He got his right[s] taken away for all 

of us." 

4P: Well, see, me and my dad, I mean, me and him never 
did fight, argue or do nothin'. It's just until my mom, 
she started and thinks she can rule everybody, you 
know, and everything. She just gripes for no reason. 

R: What sorts of things does she gripe about? 

4P: Just like I mean, uh, if there's like a—or I'm 
at the table or somethin' an' she'd just gripe at me 
an' tell me to clean it up and I clean it up, and 
she says, "You didn't get it cleaned good enough." An' 
like she'll tell me to go clean my bathroom an' I clean 
it, the walls an' everything spotless, an' she says 
it's still not clean enough for her. An' she wouldn't— 
like I'd go out an' work, mow the yard an' stuff like 
that, and I come back in, like I'm supposed to be in 
at 5, [clears throat] and I'd come in like 5:05 and 
she'd jump down my throat and ground me for like 2 
months. . . . she'd go out in public and embarrass me 
an'. . . . An' I just can't stand that. An'—[stops], 

R: What would she say or do that would be embarrassing? 

4P: She just start tellin' about my life, say my middle 
name, which I hate an', I mean, I just don't—I can't 
stand that. 

4A-1 shared, without prompting, that 4P exaggerates the 

chores and expectations she and 4P's father have of 4P; it 
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seemed her tone and descriptions of interactions with 4P 

demonstrated negativism and condemnation of his views. 

Below, his stepmother [4A-1] related one of several 

descriptions. 

4A-1: . . . I think he thinks the world owes him a 
livin' 'cause he just—then the Welfare took him away 
an' he was in these homes an' uh, he constantly throws 
that up. But I told him a long time ago, "Son, the 
world don't owe you a livin'," I said, "I didn't have 
parents either. My grandmother raised me. My daddy an' 
mama was separated when I was young. My mother was gone 
most of the time." . . . I says, "My life ain't been 
easy either but," I says, "It don't do me any good to 
go and throw it up to my parents about it. You gotta 
make your life your way. I mean, you can't fall back on 
what happened to you when you were littler, years ago." 
I says, "You can't use that for no excuse." 

5P 

5P's father [5B] characterized his son: 

R: Who do you think (5P) is most like in his 
personality? 

5B: His mother. 

R: His mother? In what regard? 

5B: In all of it. The way he's uh—he don't want to 
take a bath, he's lazy, he walks like he's in low gear. 
Uh—[pause] how he smokes cigarettes. 

The parents of IP, 2P, 4P, and 5P interacted with them 

in generally critical terms. Some of the parents described 

their sons to me in a primarily disapproving way, and 

several expressed their reluctance to demonstrate affection 

towards their children. Negative emotional tone is one 

factor that caused the juveniles to internalize a self-image 

which impacted on the development of low self-esteem and 

poor social competence. 
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Discipline. This subcategory denoted strategies the 

parents used to achieve the juveniles' compliance with their 

rules, regulations and desires. Loeber and Stouthamer-Loeber 

(1986) found in their meta-analysis of concurrent and 

longitudinal studies that juvenile antisocial behavior was 

best predicted by parental child-rearing practices. Juvenile 

delinquency was found to correlate with poor discipline and 

parental aggression during the early years of a child's 

life. 

IP 

IP's mother recalled a representative incident in which 

she attempted to discipline her son. 

1A: He was—he had his hand up like this [gestures], 
and I was getting after him, and he—he just slapped 
me, you know. . . . He was maybe like 9 or 10. Yeah. He 
was—he was young. And um, [short pause] you know, I 
think I did a lot of yelling at him. And I spanked him 
a lot, you know, uh, 'cause that's what he—what he 
hated the most, was for me to hit him. [voice softens] 

In the following excerpt, it was apparent that IP's 

biological mother advocated discipline through violence. 

1A: . . . [IP's stepfather] at first he was real strict 
with him. He would, you know, he would hit him a lot, 
you know. My mom interfered—interfered a lot. . . . 
messing up everything that I was trying—we were trying 
to do because (IP) never had his father. He never had 
anybody to discipline him. 

2P 

2P was very closed about sharing information concerning 

his home life but from my interviews with 2P's stepmother, 

it appeared his present home was abusive due to his father's 

authoritarian, controlling attitude. 2P inadvertently 
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confirmed the situation when we were discussing his tendency 

to get in trouble for "talking back." 

R: You ever talk back to your dad? You just mentioned 
your mom. 

2P: Mm mm. Huh uh. I ain't crazy to talk back to my 
dad. 

R: What would happen if you'd ever talk back to him? 

2P: I'd be picking myself up off the floor. 

3P 

The parents in Family 3 did not seem to support a 

philosophy of violence. However, 3P related some instances 

in which he remembered violence as a part of family 

interaction. 

3P: I've hit my mom once. And I got threw across the 
room like this—[gestures]. . . . And I got threw 
across the roo—and I — I fl—I landed across the room 
when she hit me. I will never hit my mom again. And I 
will never strike my father. Unless I'm playing. . . . 
'Cause I know my father will pick me up—uh, hurt—when 
my father hits me it'll hurt me. . . .my sister has 
standed at that wall with my dad and from that distance 
to that wall to that wall, from that wall to that wall. 
He's hit her like—like that [gestures]. It was popped-
-just po—hit her—hard. And—and it's—she's landed 
over that far. . . . It's because she—she called—she 
cussed him out. You don't cuss my father out. 

3P's mother stated that discipline was formulated 

according to the needs of the individual child but she 

acknowledged his favored position. "And he [3P] is kind of 

spoiled, being the baby. But he doesn't get everything he 

wants. And that's the only thing he didn't get that the 

older kids did get, was more discipline." His 21-year-old 

sister [3C-lhs] explained the defensive stance the family 
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took to protect themselves from 3P and, to her, the reason 

was a lack of discipline. 

3C-lhs: And it—it got to the point that we had to put 
deadbolts on our bedroom doors. And he still broke in 
ray room. He broke my window. . . . But he—he did not 
get scolded enough to take—to be able to learn from 
his mistakes. He's just too rotten. He got away with 
everything. 

In the following excerpt, 3P's sister recounted early 

training in which their parents absolved 3P of taking 

responsibility for his behavior. 

3C-lhs: You know, if—if (3D-lhb) [3P's elder half-
brother] would climb a tree and (3D-lhb) would fall out 
of it, (3P) would climb the tree and then, fall out of 
it on purpose. You know, and (3D-lhb) would get blamed 
for it. Uh, but (3P) knew it was his own fault but he'd 
never speak up. 

4P 

In Family 4, the violence did not appear to be as 

extreme but was still a part of disciplinary measures. 

R: Does your dad ever have a part in discipline? 

4P: Well, sometimes he can really get the belt an' 
whoop me an' I can't really feel that 'cause [laughs] 
he don't hit me hard. He acts like he does. 'Cause, I 
mean he don't like hittin' me. But my mom, she'll come 
in there an' [laughs] she'll try to—she hits me as 
hard as she can an', I mean, it don't even hurt. 
[laughs] It's like a mosquito tryin' to bite you. 

R: Did you let her know that it was—that it was like a 
little mosquito? 

4P: [laughs] No 'cause she'd—next time she'd get my 
dad to do it. 

5P 

5P's situation with his stepfather appeared volatile. 

5P: Well, me and my step-dad have always been fightin', 
so. [sighs] And one day he decided he was goin' to try 
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to hurt me, and kinda—He had me up against the wall, 
and sayin' somethin' 'bout hittin' me hard in the 
chest, and—[exhales], it was kind of a mix between a 
hit and a poke, [laughs]. . . . He had blamed me for 
gettin' into some of his drugs, which I didn't do. 

All of the juveniles except 3P experienced harsh 

disciplinary measures that likely restricted their growth. 

3P's situation appeared to differ from the other subjects. 

Due to his parents' permissive attitude, 3P didn't get the 

guidance and firm boundaries he needed. 

Peer Directed Abilities 

Reports in the literature indicate that sexual 

offenders have difficulty forming peer relationships. The 

offenders allege to have friends but verification from other 

sources fail to support their claim (Bethea-Jackson & 

Brissett-Chapman, 1989; Deisher, Wenet, Paperny, Clark & 

Fehrenbach, 1982). The abnormal early environment created by 

the parents of these juveniles impacted their ability to 

form quality peer relationships. Healthy peer relationships 

are a prerequisite to healthy, satisfying adult 

relationships (Marshall et al., 1993). The adolescents' 

training in family interactions resulted in social 

incompetence, including a lack of assertiveness, and poor 

intimacy skills with peers. The lack of assertiveness 

manifested in an uncertain response to situations of 

potential conflict, expressed either as withdrawal or as 

aggression. 
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Social competence. This subcategory addressed the 

juveniles' ways of communicating or initiating interactions 

with age mates. Marshall and Barbaree (as cited in Marshall 

et al., 1993) saw deficits in social competence as crucial 

to the development and maintenance of sexually abusive 

behavior. 

IP appeared to have developed social skills to the 

point of being able to interact with age mates on a 

superficial level. 2P through 5P displayed nonproductive 

peer interactions. 

2P 

2P's description of his relationship with his co-

workers appears to support the view that he generally did 

not have social skills to get along with them. 

2P: I don't like none of them, my co-workers. They're 
all—[pause] goofballs. They don't—they don't like to 
work. Well, they—they do every now and then, but when 
they're not picking on me or calling me names and stuff 
like that. But other than that, I just don't like them. 
And they don't like me. 

His stepmother's report supports the assessment that 2P 

was lacking in social skills. 

R: How would you describe (2P) other than him being to 
himself? 

2A-1: He's real insecure and because he's inse— 
insecure, he uh—to me, it seems like he tries to be 
uh--he's mouthy, you know, but it's because he's—he 
tries to act like he knows more than he does. . . . he 
just seems the same way my brothers were when we were 
kids. You know—you know—except he doesn't get along 
well with other kids. And he never has. It seems like 
they pick on him, you know, and—I know it's probably 
because of his mouth because he tries to put on this 
air that he's, you know, macho or somethin'. But, he 
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uh, he doesn't get—you know, the—there at school and 
stuff, they pick on him. You know, at—at work they do. 
I think he—they do it because it—they know they can 
get a reaction out of him. 'Cause he gets mad or—or 
somethin', you know, just [trails off]. 

3P 

In response to the open-ended question, I handle 

conflict with others by, 3P wrote "language." He explained: 

Sometimes, ah, my mouth runs and, uh, my fists may 
follow. I don't a c h a — I — I — I blank out sometimes and 
I don't get a chance to handle it with lang—I don't 
handle it by talking out, I handle it by language 
fighting. 

Results reported in a psychological evaluation included 

in 3P's police file stated, "He appears to have learned to 

keep his distance from others and not trust others for fear 

of rejection. There appears to be a significant degree of 

dismay over rejection by peers." 

4P 

Of the subjects in this study, 4P was the only one in 

which data indicated the adolescent preferred to associate 

with much younger children. The following statement by 4P's 

stepmother [4A-1] indicated that he sought younger children 

in order to experience a sense of superiority in social 

interactions. 

4A-1: Uh, he'll have friends for awhile, like (Friend 
4-13) and all them, but they don't last long because of 
his attitude. That's why he picks on these littler kids 
'cause two things: He can—he can bully them, and he 
can—they believe anything he says. Of course, they're 
so little they don't know any difference. But the kids 
his age, they don't buy it. "No, uh uh, don't start," 
they don't buy it. 
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R: How much younger than he is are the kids that he 
hangs around? Like 3 years, 7 years, or—that he feels 
comfortable with? 

4A-1: Uh, like I said, he'll soon be 17, but he'd lot 
'rather be around kids 7, 8, 9, 10 years old, something 
like that. The ones he can bully and the ones he can— 
whatever he tells them, well, they believe him, you 
know. 

According to hospital records included in 4P's police 

file, he had great difficulty with peer relationships: 

The patient's initial peer interactions were 
problematic with patient often getting frustrated with 
peers. . . . Patient reported to his peers that he uses 
discounting, demeaning, and antagonizing tactics to 
defend himself during peer conflicts. The use of these 
tactics according to the patient has been his means of 
protecting himself in the many different placement 
settings in which he has lived. 

5P 

On his Open-ended Questionnaire, 5P wrote, I am "a 

person who likes to have fun and joke around." He explained: 

"Uh, like we sometimes cap on people. Use the—use 

expressions like "You're so ugly you hafta' [slight laugh] 

hang a pound a beef around your neck just to get the dogs to 

play with you. . . ." 

He elaborated on his response to the open-ended 

question, When I'm around other people. "I sort of tense up 

being afraid I will get mad and hurt someone's feelings" by 

explaining, "Sometimes I'm not—I don't take jokes very 

well. Sometimes it makes me mad. And then, I end up sayin' 

somethin' back to 'em and it makes them unhappy or sad or 

somethin'." 
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5P held the opinion that schoolmates didn't like his 

personality but he was at a loss to understand why. He said, 

"I don't really know why 'cause I don't really—I don't—I 

try not to do anything wrong to them." 

Inadequate social competence impairs the adolescents' 

ability to function with peers. The number of possible 

persons they might find with whom to relate is restricted 

and leads to isolation. Because of lack of social contact, 

loneliness occurs to varying degrees. Adolescents who are 

isolated as a result of poor social skills may be at risk 

for molesting children since they cannot relate to peers 

(Becker, 1988). 

Intimacy skills. Intimacy skills subcategory referred 

to juveniles' ability to form attachments, develop fondness 

or experience/express warmth in relationships with age 

mates. Blaske and Borduin (cited in Becker, 1988) described 

low levels of emotional bonding in the peer relationships of 

adolescent sex offenders. This point is illustrated in the 

following examples. 

IP 

In response to the question, "Do you have any close 

boyfriends or girlfriends?" IP replied: "Um, not really. 

It's like, you know, the people that I talk to it's not— 

they're not really my friends, you know, just people I talk 

to. I guess, mm, just not really, you know." Here, IP 

acknowledges that despite some superficial social 
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competency, he lacks the ability to develop close mutual 

bonds with peers. 

2P 

From 2P's report, it appeared he had several friends. 

R: Besides your—your best friend and your girlfriend 
do you have others when school's going that you like to 
associate with, or [trails off]? 

2P: Uh. Yeah, I got another friend that's not—I guess 
you'd call him my second best friend. He lives right 
down the street from (Friend 2-3). On the same street. 
And he's short, fat, chubby, and humorous. That's all 
there is to him. . . . And then, I got another friend, 
his name is (Friend 2-7) . . . He's pretty cool. We—we 
all play baseball and basketball with him. Then, 
(Person 2-5), I'm not really friends with him anymore. 
I mean sort of—kind of—I am but—[stops]. And then, 
(Friend 2-8). I forgot about him. That's my other best 
friend. He's—I call him (Friend 2-8). 

Although 2P's stepmother [2A-1] acknowledged that 2P 

had friends, from her report, the quality of his 

relationships may be questioned. 

R: Does he [2P] have any friends that he hangs with? 

2A-1: Oh, he's got—you know, he's got some of the boys 
in the neighborhood, you know, that he's good friends 
with. But—but you know, the boy that's—it—that's—I 
figure as they get older, they're not all that good of 
friends anymore. But, the ones that he's been friends 
with the longest is the little boy that's—he's older 
than (2P), but he's uh, he's emotionally disturbed and 
he's—you know, he's—uh, he'll graduate this year but 
he uh—he's slow. He's, you know—I mean he's 
intelligent in a lot of ways but he's childish. And— 
and—[pause] And yet he's the boy that (2P) plays with 
the most, you know, plays basketball with him and 
stuff. But, urn. But, he's got, you know, he's got 
several other friends. No other real close friends 
really. But, you know, he argues with people all the 
time. He just argues a lot. And then, there's a — 
there's a group of boys in the neighborhood, and they 
play basketball and football together all the time, and 
stuff like that. And baseball. But, [trails off]. 
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R: Is (2P) on any teams or—? [stops] 

2A-1: Yeah. He's always played baseball. And he played, 
you know, plays basketball at school and he plays 
football. So, and he was in track this year and last 
year. You know, he's in all the sports and ever'thing. 
He uh—he never did enroll in baseball. He don't care 
all that much for—I don't know, uh [short pause]—like 
I say, he's kind of timid. He tries to act like he's 
the opposite, but he's really kind of timid. And, you 
know, he talks big but then, he's—you know, he—he 
doesn't really back it up after he runs his mouth. 

This dialogue illustrates an example of a perpetrator 

selecting a developmentally disabled individual to associate 

with in order to feel a greater relative social competence. 

It also demonstrates the perpetrator's lack of assertiveness 

around age mates, manifested as alternating timidity and 

bravado. 

3P 

3P related he had multiple friendships. 

3P: It's her [3P's girlfriend] big brother, it's her, 
it's me, a couple of her brother's friends that are 
friends of mine. Like (Friend 3-1)—(Friend 3-1), uh, I 
forgot his last name. Uh, (Friend 3-2), (Friend 3-3), 
(Friend 3-4), a whole bunch of others. And her friends, 
her girlfriends that we would hang out around. (Friend 
3-5), (Friend 3-6), (Friend 3-7), and a whole bunch of 
others. And I only have one close close friend besides 
all of their friends, and that's my friend, (Friend 3-
8). That I've—I've grown up with since kindergarten. 

From 3P's half-sister's [3C-lhs] report, it appeared 

that 3P kept trying to have a close relationship with 

various female peers but he has not been successful. 

3C-lhs: Well—he—he—he's had a little puppy love and 
stuff like that, but it hurts his feeling real bad. You 
can tell it hurts him, but he won't admit to it hurtin' 
him. That—that they dumped him. Or they broke up with 
him. However you wish to put it. [slight laugh] They 
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dumped himl [slight laugh]. . . . About five different 
girls. 

His mother's account also pointed to few friendships in 

3P's life. She worked to foil his attempts to join a gang by 

going to the gang members and telling them 3P would not keep 

their activities secret. However, she approved of 3P's 

association of younger brothers of gang members as 

acquaintances. 

3A: He's a couch potato at times. He'd rather sit in 
front of the television or in his room reading instead 
of going out. He doesn't have a lot of friends. He's 
got like three friends I know of. . . . Outside the— 
and then there's times when he wants to get out and go 
and—and get involved with all of these boys that—in 
the gang thing, and. . . . I had already made the 
situation where he—he—little brothers of the boys 
would be his friends. But not friend-friends. 

4P 

At various times during the interviews, 4P boasted of 

having a lot of friends but then he would make statements 

such as the one below. Considering the gestalt of my 

interviews with him and checking other sources, his 

assessment portrayed in the following quote seemed to be the 

more accurate appraisal of his situation. 

4P: Being locked up, not havin' nobody to love me, or 
something like that, and—not being able to care for 
nobody, not havin' no feelings for nobody. I mean, they 
probably had feelings for me but I didn't have 'em for 
them. 'Cause I wasn't real close to nobody, and [trails 
off ]. 

5P 

On his Open-ended Questionnaire, in response to the 

statement Other people . . . 5P wrote "don't act like they 
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like my personality very much." He completed Other people 

tell me I . . . with "am stupid, ugly and dress weird." 

According to Bukowski et al. (1993, p. 88) ". . . 

Healthy sexual development would consist of the individual's 

integration of sexuality into an interpersonal context so 

that the sexual and personal needs, goals, and rights of 

both the self and the other are compatible." These 

adolescents cannot establish meaningful peer relationships 

and lack the skills to relate in this interpersonal context. 

The dynamics of the parent-child relationship regulate the 

formation of the subjects' thought processes and the 

strategies they formulate to deal with others (peers) in 

relationships. Bowlby (cited in Marshall et al., 1993) 

purported that attachment bonds are the foundation for the 

developing beliefs and attitudes about interpersonal 

relations and are basic templates for future relationships. 

Quality attachment bonding is sorely lacking in these 

perpetrators' experiences. According to Marshall (1989), 

intimacy is what perpetrators are searching for, and he 

additionally stated that "social and cultural influences 

also facilitate or impede the development of intimacy. These 

influences may encourage inappropriate attachment behaviors 

particularly in those individuals whose childhood has not 

properly prepared them for intimacy." "Therefore, molesting 

becomes a strategy. Appropriate behavior with age mates is 

impaired because the juveniles have developed distorted 
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mental constructs and strategies in response to parental 

behaviors. These templates are then used for the 

perpetrators' interactions with peers. 

To cope with factors in their environments and social 

interactions, the juveniles developed certain similar 

patterns in their thought processes and in their strategies 

for social interactions. These psychological domains will be 

addressed next. 

Subjects' Wavs of Thinking 

This code specified the unique viewpoint of the 

juvenile perpetrators, both in and out of their awareness. 

Self-esteem 

Self-esteem indicated the juveniles' assessment of 

their worth, confidence, self-reliance, and/or independence. 

The juveniles appeared to have a restricted sense of who 

they were. Their concept of themselves may be a reflection 

of level of maturity, verbal skills or degree of awareness. 

It appeared that all of the juveniles suffered from low 

self-esteem. 

IP 

IP stated he believed other people didn't think of him 

as a good person because his style of clothing was "like a 

gangster." He expressed that his identity was unimportant 

relative to his actions, or "what I can do," suggesting that 

the issue of relative power was the most important aspect of 

relationships to him. 
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R: Do you want other people to know who you are? 

IP: Mmm, not really know who I am, but, you know, let 
them know what I can do, yeah. . . . I don't think it 
would really make any difference, you know. It's like, 
that's not really important, you know, with them 
knowing who I am. 

2P 

2P seemed to be quite vulnerable and insecure. It 

appeared he tried to cover up his insecurity with bravado. 

For example, he stated, "People don't mess with me. Uh, some 

do and some don't. And, you know, there's five things people 

don't mess with: That's me, my hat, my truck, my girl, and 

something else. I don't know what that one is." His parents 

each expressed the opinion that 2P was insecure and tried to 

cope with those feelings by boasting. 

2A-1: He's real insecure and because he's inse— 
insecure, he uh—to me, it seems like he tries to be 
uh—he's mouthy, you know, but it's because he's— 
[short pause] he tries to act like he knows more than 
he does. . . . like I say, he's kind of timid. He tries 
to act like he's the opposite, but he's really kind of 
timid. And, you know, he talks big but then, he's—you 
know, he—he doesn't really back it up after he runs 
his mouth. 

2B: Hopefully he'll gain some of the self-confidence 
that I have. . . . Uh, and again I—you know, I'm—I'm 
sure I'm a big cause of him not havin' uh, a whole lot 
of self-esteem—self-esteem because I always kept him, 
you know, under that thumb. Uh, I wouldn't let him try 
a lot of things. But uh, I think the older he gets, the 
more that he gets to do, the more confidence he'll 
bring into hisself. Uh, when he learns, actually learns 
to back up what he says other than just runnin' his 
mouth. 

3P 

3P also expressed a lot of bravado but, at times, he 

allowed himself to express underlying insecurity. 



123 

R: So you'd like to be able to do things—[3P 
overspeaks] 

3P: Yes. 

R: —that other people can't do. What would—what would 
that mean to you? 

3P: It would uh, people would look up to me. And it 
would make me happy. 

4P 

4P vacillated from one extreme to the other with most 

topics we addressed. He appeared to exclude himself from the 

definition of normalcy, and expressed the futility of his 

ever attaining this state due to his abnormal family 

background. He defined normal as "being able to think 

without somebody else having to think for you, or being able 

to do things without them having to do it for you." There 

appeared to be an element of hopelessness and 

"predestination" in his outlook when he stated, " . . . I've 

always been like that. I mean, if you've never had a normal 

family, you ain't never goin' to be normal." 4P saw his 

struggle with normalcy reflected in his relationship with 

others. In response to the open-ended statement When I'm 

around other people, he replied "I try to stay out of 

trouble and act like a normal person should act." 

5P 

5P viewed himself as a follower and expressed being 

content with that role in relationships. However, when he 

related his reason for shop lifting on a dare, in response 

to the question, "What did you hope to have happen if you 
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did what they wanted?" he revealed his view of his adequacy. 

"For—really for them to like me more and pay more attention 

to me and just stuff like that." 

A universal finding amongst the adolescents was a sense 

of insecurity about their personal identity and self-worth. 

Poor self-image and lack of self-esteem are elements in the 

diagnostic profile of many juvenile sex offenders (Bethea-

Jackson & Brissett-Chapman, 1989). 

Reflection 

Reflection referred to the degree the juveniles thought 

about the consequences of their behavior before they acted. 

Fagan and Wexler (1988) noted that adolescent sex offenders 

tend to be impulsive, have low tolerance for frustration and 

act out when stressed. The juveniles in this study displayed 

impulsivity in their lifestyles. 

IP 

IP related: "Just—when I was little, I used to set 

fires, and then I started stealing. Then I started stealing 

cars and started breaking into people's houses. And then, 

after that I got into more trouble for fighting." In the 

following excerpt, he explained his perception of the onset 

of his offending against his 4-year-old step-sister. 

IP: But it was like, before, you know, I did anything, 
you know, I wasn't really curious about them [his half-
and stepsisters at his mother and stepfather's home]. 
You know, I was just like, when I moved over there, you 
know, I just did it [molested]. . . . 
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2P 

Regarding his tendency to get in trouble with school 

officials and his parents, 2P perceived his reaction to 

their interventions as just doing what he wanted without 

thinking. This point is illustrated in his response to my 

question, "Did you ever think that you wanted not to be in 

trouble and that you could do things differently?" with his 

statement, "Not a lot of times. I just never thought about 

it. Just—just let it go." 

The same lack of reflection was displayed in 2P's 

perception of his molestation of his cousin. When asked how 

molesting first occurred to him, he replied, "I don't know, 

it just came up. . . . Just the opportunity presented itself 

and I took advantage of it." 

3P 

3P's impulsivity was displayed in his delinquent 

activities. I noticed he seemed to enjoy telling me about 

getting caught for truancy and asked, "So you don't mind 

getting caught when you're doin' somethin' that you 

shouldn't be doin'?" He said, "I would—I just wouldn't 

think about it back then. I didn't—I didn't have plans on 

getting caught." [slight laugh] 

In addition to blaming his victim, this same lack of 

reflection was evident when he molested. 3P stated, 

"Sometimes she would come in my room, and once it di—she 
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asked me to put my finger—my finger in her private part and 

I wasn't thinking what I was doing and I did." 

4P 

A psychological evaluation from his police records 

indicated that 4P ". . . acts irresponsibly without ego-

participation. . . . responding to the immediacies in his 

environment with little cognitive mediation." Although 

impulsivity appeared to be a part of his general lifestyle, 

it apparently did not carry over to his molesting. In that 

4P went to an abandoned house with his victim repeatedly, 

his act demonstrated planning. 

5P 

R: How did you get yourself ready to go do this? The 
thought occurred to you. Did you have to think about it 
awhile? You just, "Okay, I'm gonna go do this," or what 
happened in your mind? 

5P: Uh, I was just really layin' here and thought of 
somethin' that she made me mad about and I just jumped 
up [slight laugh] and went into her. 

As in other aspects of their lives, with the exception 

of 4P, the molesting activities themselves seemed impulsive 

and occurred in poorly planned situations. 

Locus of control 

Locus of control dealt with the juveniles' conception 

of the source of behavioral regulation. Juvenile sex 

offenders have been described in the literature as lacking 

internalized rules for directing their behavior and 

therefore rely on the environment to place limits on their 

actions (Fagan & Wexler, 1988; Deisher et al., 1982). 
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IP 

2P 

3P 

4P 

R: . . . you didn't feel that you could stop it 
[molesting] by yourself? 

IP: No. I mean if they wouldn't've caught me, you know, 
I probably would still be doin' it, you know. 

2P: But. I mean I was still in the office a good bit, 
but not quite as much as I was. 

R: Uh huh. [pause] Was that okay with you? Did you like 
the attention of going to the office? Or was it, "Oh 
nol" 

2P: Got home and got in more trouble. 

R: Mm. So, you just did whatever you felt like doing at 
the time, and then people reacted to it, or—? [stops] 

2P: Pretty much. 

R: How do you feel about gettin' in trouble lots? 

3P: Then it didn't really pha—it didn't really matter 
to me. But now, I hate itl Because I know that trouble 
lead—trouble leads to this place. 

R: Yeah, it does. If it didn't lead to this place do 
you think you'd still be doin' those things? 

3P: Probably. If I wouldn't have—if I would've never 
been brung in here. I probably would've never—I 
probably—I probably would've never changed things that 
I'm [sic] changed. 

4P had been moved from foster home to foster home, in 

psychiatric hospitals, kicked out of school, and was not 

presently living with his father and stepmother because of 

his acting out. 
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5P 

R: And so, was it kind of surprising that she told that 
time—well she had told before. 

5P: Um, not really. I's kinda surprised this time that 
they went to the police instead of just tryin' to get 
me to quit by my—by theirselves and by myself. 

Another characteristic of all the juveniles in this 

study, except 2P, was their involvement with the juvenile 

justice system due to their delinquent behavior. Offenses 

ranged from truancy, shoplifting and vandalism, to gang 

activity. Delinquent behavior and sexual offending often 

coexist (France & Hudson, 1993; Smith, 1988). Delinquency is 

another characteristic requiring societal intervention and 

further demonstrates external locus of control. 

Purpose of Other People 

The Purpose of Other People category dealt with the 

juveniles' perception of other peoples' roles in fulfilling 

their goals. The juveniles had difficulty with this concept, 

but most ultimately expressed the insight that communication 

and the sharing of concerns was an important reason for the 

existence of other people. However, in the cases of 3P and 

4P, both my perceptions and that of other subjects in the 

study created doubts about the veracity of their responses. 

IP 

In reply to the query, "What are people for?" IP said, 

"Mmm, I don't know. It's like, I guess, you know, to be able 

to talk to them, you know. Talk to them, you know, so you 
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can tell them how you feel and everything. Share your 

problems with them." 

2P 

2P acknowledged that people were important in his life 

but when asked, "What are people for?" 2P stated, "I have no 

idea." He referred to his girlfriend and his truck as "my 

two pride and joys." However, when he and his girlfriend 

broke up, he seemed blase and stated, "But anyway. I found 

another girlfriend, so." At a later time, he explained: 

2P: Well, my girlfriends are always important to me. 
Uh, they're all—I care—I try, you know—it's—they're 
all important to me. 

R: Mm hm. What's it mean to have girlfriends? What's it 
mean to you? [pause] 

2P: Just somebody—somebody that you know that's— 
they'll be there for you if you need 'em. And stuff 
like that. 

3P 

Although 3P claimed his family was the most important 

thing to him in his life, he regularly stole from family 

members. 3P shared with relish the story of his getting 

caught by the police for truancy. Claiming "it was, but it 

wasn't" his idea to skip school, he stated: 

3P: ". . . the cop saw all three of us. . . .We all 
took off runnin'. And I don't know what happened, uh, 
they had me stop and get myself busted for them. And I 
was stupid enough to listen to 'em. And I stayed there. 
They took off runnin', but I stayed there. They talked 
me into gettin' myself—ge—get myself in trouble 
because they didn't think I would let 'em know who they 
were. But it was either me—me tell them who they were 
or me get put back here [detention at the juvenile 
department], [pause] Instead of getting to go home that 
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night. . . . And I don't like—I don't like—I don't 
like being a snitch. But, I didn't want to do 
time. . . . They weren't friends—they weren't real 
friends of mine. They were just boys that I knew. They 
didn't hang out with my crew or anything. . . . [short 
pause] All they really were to me was my cigarette 
supply. . . . I only hung out with them just to get 
cigarettes. 

4P 

R: When I asked you "What are people for," you said, 
"Having fun with." Do you have any other ideas about 
what they're for? . . . 

4P: Well, to talk to, uh, ram, to raise, I mean, have 
families, have friends and relatives. 

R: Okay. Mm, let's see, ideally, what would be a 
perfect family? . . . 

4P: Knowin' that you can depend upon 'em and knowin' 
that they'll be there for you in the long run. And 
like, if you need to talk, they'd be willing to talk to 
you. 

4P's impressions are in question when triangulated 

(compared) to those of his current guardian of his "ideal 

family" of three weeks. 

R: What do you think, in his perception, um, the 
purpose people serve in his life?. . . . Um, what are 
people for for him? Do you have any idea just in being 
around him? 

46: No. Huh uh. 

R: Whether it's to use for his ends, or to care about 
and for, or [trails off]? 

4G: My best guess'd just be to use because he doesn't 
seem to have any problem with askin' other people for 
money. If he needs somethin' and he doesn't have any 
money, it doesn't seem to bother him. He'll just ask 
somebody. 

4P's stepmother [4A-1] answered without hesitation based on 

a relationship of a number of years. 
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R: . . . what do you think people are for to (4P)? What 
purpose do they serve in his life? 

4A-1: What purpose he wants them to be in his life 
about? To—just for them to give him somethin'. 

4P's responses may have represented a combination 

between a true desire for intimacy and a tendency to 

objectify others for his use. 

5P 

R: What are people for? 

5P: Um—[pause] I think people are [sighs] so you can 
have somebody to talk to when you need help with 
somethin'. [slight laugh] 

R: Okay. Anything else that people might be for? 

5P: That's really all I can think of. [slight laugh] 

Overall, the juveniles' responses in this category 

demonstrated that while they acknowledged the value of 

others to provide emotional support, they lacked an 

awareness of the normal reciprocity that exists in 

relationships. This once again appears to be a reflection of 

their familial environment. 

Empathy 

Empathy referred to the degree the juveniles were able 

to identify with another's feelings. Miller and Eisenberg 

(1988, p. 326) stated that "sympathetic responding evolves 

from positive feelings toward others and feelings of 

interconnectedness with others, [therefore] abused children 

should be relatively unlikely to develop high levels of 

empathic/sympathetic responding". 
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IP 

IP related the following ev it which occurred when he 

was approximately 7 to 8 years old. 

IP: We were living in a two-story house and I pushed 
her [IP's cousin] out the window. We were like leaning 
over, and I pushed her out. I remember, she was crying 
and everything, and I — I got whipped for that. My mom 
spanked me with a belt. I was crying and everything. 

R: Do you remember what you were thinking when you 
decided to push her out? 

IP: No. I was leanin' just like—well, I was just 
leaning and I just pushed and she just fell out. Fell 
down. It was like, "Oops." 

In the example above, IP demonstrated a lack of feeling 

for his cousin. As is illustrated in the passage below, this 

same attitude was reflected in his view of his molestation 

victim, as well as the interpretation that if adults didn't 

find out about the molestation, "nothin' happened." This 

demonstrates not only a lack of empathy but is also an 

example of external locus of control. 

IP: It's like, you know—I mean I didn't y' kn—'cause 
like I said, I didn't know when she [IP's stepmother] 
came home. You know—but before, you know, it was like, 
I knew that they weren't there an' everything so, you 
know. After they'd leave they weren't home, you know, 
so it's like, n—like, nothin' happened. But that time 
I didn't know that she had came home and she walked 
in. . . . 

R: Did you think that that might be something that 
would hurt her [IP's stepsister/victim, lVss] or 
[trails off]? 

IP: I don't know. Mm, I never really—I wasn't really 
thinking about, you know, what she [lVss] would think 
about it. 
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2P 

2P appeared to have developed some sense of empathy for 

his victims after the fact and was suffering because of the 

schism in his family and ongoing trauma which resulted when 

his molesting was revealed. In reference to the molestation, 

2P stated "I hate myself." The following exchange ensued. 

R: You hate yourself, okay. Oh, that is strong. [P a u s e] 
Mmm. That would hurt a lot, yeah, [pause] Was it 
hurtful to them? 

2P: Yeah, [sniffles] 

R: How did it hurt them? 

2P: I don't know. 

R: Did somebody tell you it hurt them? 

2P: No. I just figured it would. 

R: You figured it would. When did you decide that it 
would be hurtful to them? [pause] 

2P: Here a while back. 

Despite further attempts to gain insight into 2P's 

empathy for his victims, he remained emotionally distraught 

and unwilling/unable to elaborate. 

3P 

In response to my question about things he would change 

in his life, 3P stated: 

3P: . . . I — I would like to change the past wh—when I 
was m o — I was molested. I'd change that. I would like 
to change it so my cousin never died. And my other 
three friends never died, and all that. 

R: Mm hm. All the bad things that you remember. Um, do 
you think you being molested affected you in any way? 
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3P: Not that I can—not—not—not that I can—not that 
I can think of. 

R: Why would you change it then? 

3P: So, urn, it just—I just—It kinda affec—affects me 
because, ah, it makes me feel bad knowing that I've— 
that it happened to me. 

Even though he was aware of the impact of his own 

sexual victimization on himself, 3P did not extend that 

understanding to his victim. He did not consider his 

victim's feelings regarding his molestation or her possible 

previous molestations by others. When I asked, "Do you think 

what you did hurt that little girl in any way?" 3P replied, 

"I ain't sure—I don't—I couldn't tell you." 

4P 

In several instances 4P relayed the following sentiment 

about his lack of feeling for others. 

4P: Nobody's ever cared for me. 

R: You feel like nobody ever has. 

4P: And why should I about them? The only people that 
really cared about me probably—[short pause] Let's see 
[short pause] Nobody, [slight laugh] 

His lack of empathy was illustrated in his view of his 

victim as an "experimental person." He denied that he would 

have molested his victim again '"Cause, soon after that, I 

mean, I found a girlfriend my age" [slight laugh]. I asked: 

R: So then, it wasn't necessarily that she was a little 
girl, it's just somebody who was available until you 
could have somebody that was your age? Do I understand 
it right? 

4P: Mm. I wouldn't put it like that, I mean. 
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R: How would you put it? 

4P: Well, it's just like—well let's see, I don't 
really know any other terms for it. But, I mean, um, 
[pause] like an experimental person or something like 
that. 

5P 

5P's case was somewhat different from the other 

perpetrators. Initially he appeared to display empathy, 

however, inappropriately. On several occasions he spoke of 

being angry at different people but he didn't speak up 

because he was afraid of hurting their feelings. Regarding 

his victim, he purported to be angry with her and his 

molesting was a way "to get the anger out." His answer to my 

question, "Do you think what you were doing hurt her in any 

way?" appeared to display some awareness that his act was 

harmful but rather than possessing empathy, he seemed to be 

searching for a socially appropriate response. He said: 

5P: Uh, yeah. Now I'm pretty sure it did. 

R: In what way do you think it hurt her? 

5P: It probably hurt her because she thought of me more 
as a brother than any—anybody else. I tried to treat 
her a little bit more like a sister. 

R: Mm. And how does a brother treat a sister? 

5P: Well, I try to give her a lot of respect and listen 
to what she had to say and just, you know, things like 
that. 

Despite 5P's somewhat stock response to questioning 

about the harmful effects of his molestation on his victim, 

he later described marriage as "experimenting on someone my 
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own age," indicating an ongoing lack of awareness that the 

other person in a relationship is a sentient being. 

5P: . . . But I don't really—I tell ever'body, you 
know, I want to wait until I get married. Uh, that way 
then I can experiment on someone my own age instead of 
someone right now. 

R: So, was—was (5Vss) [5P's victim] not only anger but 
was it experimenting too? 

5P: Uh, some of it was and some of it wasn't. 

R: Okay. So you had more than one reason. 

5P: Yeah. 

The juveniles in this study uniformly demonstrated low 

levels of empathy towards others. 

Social Roles 

Social roles referred to the juveniles' view of the 

appropriate position and behaviors of individuals in 

relationships. Bethea-Jackson and Brissett-Chapman (1989) 

cited the prevalent cultural view that accepts the 

subservience of women and children as an element which 

manifests in the mentality of adolescent sexual offenders. 

Marshall et al. (1993) noted White and Humphrey's finding 

that problems of insecurity and low self-esteem, when united 

with traditional notions of masculinity, were predictive of 

sexual assault. 

IP, 2P, 3P, and 5P each saw the male role as being a 

responsible caregiver to his family. IP, 2P, and 4P viewed 

women as subservient to varying degrees. IP, 2P, 4P, and 5P 

differentiated the roles of boys and girls, and although 3P 
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initially differentiated when he conceptualized his view of 

a man's role as being responsible, his final conclusion was 

". . . really all the same thing for all—everybody. Boys, 

girls, men, and women. . . . There's really no difference." 

JLP 

In that IP's girlfriend was pregnant and, according to 

his mother's report, IP was being pressured by his 

girlfriend and her parents to get married, understanding the 

roles of men and women was a current concern for IP. He gave 

the issue thoughtful consideration but appeared to struggle 

with the issue of dominance. 

IP: To me [being a man] it's—[clears throat] To me 
it's like when you don't have to depend, you know, on 
anybody else except yourself. You know, you're 
responsible, you know. Like if you have, you know, a 
wife and kids, you're responsible. You know, you can 
take care of them without, you know, your parents' help 
or something like that. You don't need money from your 
parents or nothing. You're responsible enough to take 
care of them. 

IP: Well, like, in church it's like, they tell you a 
woman's supposed to—it's like, you know, follow the 
man, you know, like, when you get married, it's like 
you become one. It's like the man—like, he's the head 
of the house, you know. A woman's supposed to be like, 
obedient and everything, you know. It's like, not the 
man—it's not like the man has all the power, "You do 
this, you do that." But it's like, when, you know, they 
make decisions it's like the man has to talk to the 
wife to make sure they both agree. The woman too. It's 
like when she wants to make a decision, you know, then, 
she has to talk to the husband, you know, be obedient, 
you know, to him. Stuff like that. 

IP's view of a little boy was growing up with the 

support and help of his family "Mmm, I guess, you know, just 

growing up but, you know, living with your parents' help. 
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You know, them supporting you and everything." He saw a 

little girl as similar to the boy except the girl was "to 

behave." "She's just like the little boy, you know. Just 

growing up being able to do what your parents tell you, you 

know, their teaching and everything. How to be—how to 

behave and stuff like that." 

2P 

2P seemed to have a more clear cut traditional view of 

male dominance and female subservience. 

2P: Hmm. [thinks] A real man. Work, take care of his 
family, and uh, show—show—show his bosses how he 
feels about things, [pause] That's basically it. . . . 
Ah, [a woman should] just stay home and take care of 
the kids, and let them—let their husband work and make 
the money. 

2P's view of little boys and girls was "just be kids 

and enjoy it while they can." [pause] He appeared to have 

some reserve about the enjoyment of life in adulthood as it 

relates to male-female relations regarding fidelity. 

R: After you grow up you can't enjoy life, then? 

2P: Well, you can, but not as much as when you're 
younger; teenagers or kids, and stuff like that. 

R: What makes the difference? 

2P: Well when you grow up, you go on an' get married. 
You can't run around and talk to all these girls, you 
know. When you're a kid, you know, you just want to 
talk to all of them. And you ain't got to worry about, 
"Uh oh, I got a wife at homel" You know. Ain't got to 
worry about that. 

3P 

3P: Oh God1 That's the hardest question if—that I — I 
can think of I've been asked. . . . Now that—now that-
-I can't say to be a man because of sex. 'Cause you 
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could've had sex and still not be a man. . . . A man to 
me is somebody that can hold his own boundaries. Like 
if y—like if I was—if I was to get my girlfriend 
pregnant. I wouldn't be a man if I was to—if I was to 
skip off. And not never go around her again. But if I 
was wi—if I would stay with her through th—through 
the birth and—and help raise—help raise my child then 
I would—I would be a man. 

Defining the role of women was also difficult. 

3P: I — I don't know, [both laugh] About the same thing 
that I—that I—that I—that I know of. I don't really 
know much about women [short pause] besides being 
sexually. 

R: Okay. So, um, being responsible like you said. 

3P: Yes. 

R: Is that what you mean by "about the same thing?" 

3P: [nods head, "Yes."] 

Boys and girls were "to have fun" and "be responsible." 

3P defined responsibility for children as "Like, uh, do what 

you're told to when you're told to, and don't uh, start 

trouble." But he was unable to differentiate responsibility 

between childhood and adulthood. He concluded that there was 

no role differences between childhood and adulthood or 

between men and women. 

3P: It's adult, really all the same thing for all— 
everybody. Boys, girls, men and women. 

R: Then there's no difference between being a little 
boy or a little girl? 

3P: Or being a woman or a man. There's really no 
difference. 

4P 

4P was very definite in his belief that men were to be 

dominant. 
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R: What's it mean to be a man? 

4P: Have seniority. . . . I mean, it's like, men 
rule. . . . Means you're the boss. 

He had difficulty conceptualizing the role of women. 

R: What's it mean to be a woman? 

4P: [laughs] I don't know, [laughs again]. . . . Well, 
let me think. . . . Well, my girlfriend and I, u m — 
let's see, nice, gentle. And special. 

R: Special. What makes a woman special? 

4P: Their ability to be able to care about people. And 
care about themselves. 

In his definition, boys were "Well, just, fun. [laughs] 

I mean you have a wild imagination. And you just stay— 

playin' all day, don't want to go in." [laughs] And little 

girls, " . . . you're supposed to be sweet and kind, and 

listen to the parents, [laughs] Stay out of trouble." 

Unlike 3P, 4P was able to distinguish between childhood 

and adulthood. 

R: So is there a difference between being a child and 
being an adult? 

4P: Yeah, a whole lot of difference. 

R: Okay. Can you give me an idea on that? 

4P: Mm, well, a — a child ain't able to take care of 
themselves and to think for themselves. And the adult, 
I mean, that's what they're grown up for to understand 
things. 

5P 

5P had a broader conceptualization of men and women's 

roles than the other adolescents in this study. He appeared 

to place value on relationships and consideration for others 
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in the roles of both men and women. In addition to 

considering his family, a man was to "work hard." Besides 

strong relational ties, a woman should be goal-oriented, 

have "a real good job," and care for her children. 

5P: I think a man is a person who would watch out for 
his family. Uh, work hard for everything that he gets. 
Uh, try and have a good strong relationship with his 
wife and kinfolks, and his children, [slight laugh] And 
always watch for everybody else's back. Try to help 
anybody in any way he can. . . . [pause] Um, I think 
she [a woman] should have a real good job. Uh, try to 
succeed in whatever goals she's, you know, tryin' for. 
Have a really good relationship with her husband. 
[sighs] Uh, [pause] help—sometimes help with certain 
things that the kids need. And just try and be a 
mother, [slight laugh] 

In 5P's view, children were to "have fun as much fun as 

[they] can while [they're] young" whereas, in his opinion a 

teenager should be careful and " . . . don't experiment too 

much and [slight laugh] kinda watch what you do arou—around 

the younger kids." [slight laugh] 

Generally, with the exception of 3P, the adolescents 

held traditional views of social roles in which males were 

providers and females and children dependents. 

Strategies 

Strategies designated the methods the juveniles used to 

accomplish various goals. Some of the strategies the 

adolescents in this study developed in their lifestyles that 

also served them in their molesting included numbing or 

blocking their sensibilities; experiencing and/or expressing 

anger through violence; distancing themselves mentally from 

experiences through temporal distortion; distortion via 
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minimization or aggrandization, or lying; and manipulating 

others. 

Numbing/Blocking 

Numbing/Blocking was a technique the juveniles 

developed by which they suppressed thoughts, emotions, and 

physical pain as a means of dealing with unpleasant 

experiences. Grossman and Grossman (1990, p. 31) found, 

"individuals with insecure attachment . . . pay attention 

only to selected fractions of their emotional reactions at 

any given time, and they tend to lose sight of the full 

range of external causes for potentially conflicting 

emotions." Numbing indicated a lessening of the experience 

or the phenomenon; blocking, or denial, indicated preventing 

the phenomenon from entering conscious awareness. An example 

of this was their refractory behavior in response to 

punishment. Juveniles used numbing/blocking to keep 

disciplinary measures from altering their behavior, thus 

frustrating efforts from an external locus of control. 

Blocking was also reported during the act of molestation. 

It appeared all of the juveniles except 3P attempted to 

avoid thinking. When asked "What sorts of things do you 

think about when you're by yourself?" responses from IP, 2P, 

4P, and 5P were as follows: IP stated, "Oh, just, I don't 

know, [very softly] It's like, I don't know, I don't really 

think about anything. But I don't know, it's just, I don't 

know" [very softly, trails off]. 2P replied, "Nothing much. 
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I'm not going to worry about myself. I just listen to the 

radio and talk on the phone. And if I'm by myself at work, I 

work. I'm always busy if I'm by myself." 4P said, "Um, I 

just—most of the time when I'm by myself I just sleep." 5P 

also kept busy. "Um, usually when I'm by myself I read a 

book." 3P stated he thought about a number of things. Many 

of his thoughts centered around traumatic experiences. Most 

of the adolescents found emotional blocking to be useful. 

IP 

In general, during the interviews, IP's affect was 

blunted, although he admitted to feelings of anger and 

loneliness with a reference to being scared when his 

stepmother discovered his molesting. IP was in constant 

danger because of his heavy involvement in gang activity. He 

made a conscious choice to block feelings to assist with 

survival. His reasoning was as follows. " . . . But, I mean, 

you can't be scared of nobody right now [during a physical 

assault]. It's like, if you're scared, they're always gonna 

be messin' with ya'." IP also explained the usefulness of 

blocking in the physical sense as it related to physical 

punishment. 

R: They spanked you. What was that like for you? 

IP: It was like—at times, you know, it was like, you 
know, you don't want to get spanked. Then at times, to 
me, it didn't hurt no more, and it's like, it didn't 
matter then. So after they noticed, you know, I didn't, 
you know, like they spanked me or somethin', it didn't 
hurt. 
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2P 

Emotional numbing served 2P when dealing with rejection 

from others. His reaction to the oft heard statement, 

"You're getting on my nerves, (2P)!" was "I get used to it. 

[laughs] It don't bother me anymore." However, he stated, 

"Some [things] just chew-chew, you know. So." Examples of 

experiences that "chew-chew" on him were " . . . not being 

able to see my mom, like I did. Like I am. And stuff like 

that. Everything that's happened" [surrounding the 

revelation of his molesting]. 

2P related using a common tactic of children when they 

want something. However, he didn't appear to experience 

distress at "getting in trouble." 

2P: I remember one of the things I used to get in 
trouble about most, is that I'd ask my dad if I could 
do something. If he said, "No", I'd go in there and ask 
my mom the same question, and she usually let me do it, 
but I'd get in trouble for it. [laughs] For going—for 
asking her after he done told me "No." So. I used to do 
that all the time. 

R: You kept trying it anyway, huh. Did it make any 
difference to you that you got in trouble? 

2P: Not really. 

2P also used blocking of physical pain. On the Life 

Line exercise, several memories 2P noted were times he broke 

bones. His reporting of the incidents was jovial so I asked, 

"Do you feel physical pain?" He replied, "Oh, I feel it. 

It's just—I mean, it hurts for a little bit, but once I get 

used to it, it don't bother me no more." 
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After the trauma 2P experienced dealing with the 

aftermath of the revelation of his molesting, 2P tried to 

employ this tactic with sexual feelings. He stated, "I just 

try to block 'em out after what's happened to me. I mean, 

you—I don't—I don't block it out—block it out all the 

time, but." [pause] 

3P 

3P was straightforward when he explained his use of 

blocking: "I've tried to block off the past. All of the bad 

past." He used the same tactic when he experienced 

disapproving feelings about himself concerning his molesting 

behavior. 

R: How do you feel about yourself when [You think about 
when] you put your finger in that little girl's private 
part? 

3P: Uh, now that I'm thinking about it, it makes me 
feel bad. 

R: Mm hm. Can you get an idea of what the feelings are? 
The bad feelings are? 

3P: I try—I try to block them out. 

4P 

4P conceptualized his blocking technique as "I go 

black." "See whenever I fight I go black. I don't see 

nothin', don't feel nothin', don't hear nothin'." He also 

adjusted to physical punishment through learning to block 

physical sensation. 

R: So part of her [4A-l's] discipline was slapping. 
What else did she do? 
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4P: Well, practically she'd grab anything she can. Try 
an' get me with one of her brooms or whatever. And I 
mean, I got used to it an' whenever she did that, I'd— 
just ignored her, an' when she hit me I didn't even 
feel it. I mean like, toughened me up. 

5P 

5P related feeling depressed for a number of years. A 

contributing factor could be emotional blocking. 

R: Are you usually in touch with how you feel . . .? 

5P: [short pause] Well, I used to be depressed a 
l o t . . . . 

R: Um, what—what do you think was causing your 
depression? 

5P: Uh, probably just bein' worried about ray dad and my 
mom and my grandma and everybody else all the time. 

Deisher, et al. (1982, p. 282), in an illustrative case 

of adolescent sex offenders, related "Apparently, he had 

little memory of the actual event, and was not able to 

describe any feeling he had before, during, or after." It 

appeared that emotional and mental blocking were strategies 

used by the perpetrators during the times they molested. 

IP 

R: . . . what was going on in—in your thinking that 
you decided to do that [molest]? 

IP: I don't know. I just don't remember. 

R: Uh huh. Do, do you remember any feelings? Like, I 
imagine there were sexual feelings as you were doing 
it, but any other feelings that [short pause] you 
remember? 

IP: No. [very softly] [sniffs] 
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2P 

3P 

4P 

5P 

R: What did your little sister do, when you—did you 
say—how did you present it to her? 

2P: I don't remember, [crying] . . . 

3P: I can^t remember it very much. All—all I can 
remember is, uh, I wasn't thinking straight when it 
happened. 

R: Do you remember any feelings that you had? 

3P: No. I — I didn't really have any feelings, it was 
just something that happened. 

R: Do you remember what sorts of thoughts you were 
having at the time? 

4P: I just had to leave that in my past, I mean, I just 
wanted to forget all about it. 

R: Mm hm. Did you have any idea that what you were 
doing with your step-sister was something that you 
shouldn't be doing? 

5P: Not really. My mind just went blank. . . . 

R: Okay. Um, what she—what did she do at the time that 
you were doing the molestation? 

5P: Um, [pause] I can't really remember. 

R: Do you remember what you were aware of when you were 
doing it? 

5P: Um, I remem—I remember a little bit. Her just 
layin' there asleep and that's about it. . . . 

R: How did you feel about doing the molestation at the 
time you were doing it? 

5Ps Um, X really didn't know what I was doin'. 
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The degree of numbing/blocking is likely to be 

proportional to the degree the experience was disturbing or 

upsetting. If the responses of the juveniles about their 

thoughts during the act of molestation are genuine, the 

universal description of blocking could signify that their 

act of perpetration caused them considerable distress. 

However, an alternative explanation could be that these 

examples represent the perpetrators' unwillingness to share 

details surrounding the molestations. Bethea-Jackson and 

Brissett-Chapman (1989, p. 131) provide some support for 

this latter position with their view that "adolescents tend 

to be extremely secretive and private about [sexuality] with 

individuals outside their peer group." 

Distancing 

Distancing was a method the juveniles used to lessen 

unpleasant life experiences by exaggerating the passage of 

time between previous events and the present or the 

erroneous placement of current events in the past. 

Distancing served the juveniles in dealing with rejection, 

protecting their self-concept and keeping from internally 

accepting responsibility for actions. 

IP 

Throughout the interviews, IP gave the impression that 

his gang activity was a part of his earlier life as he often 

stated, "When I was little, I used to be in gangs." But as 
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he provided detail, it appeared he was still dealing with 

the problem. 

IP: I guess about two years ago, that's when I stopped 
doing it. It was like, "Well, I don't need it." You 
know, start acting right. . . . 

R: Mm hm. When you decided not to do the—the things 
like that anymore, who did you run around with? 

IP: Well, I just—by the time I decided not to do it 
anymore it was already—my dad had already sent me back 
over here [residence of biological mother and 
stepfather]. . . . like when I came back over here I 
guess I started gettin' in trouble again last year at 
(School 1-1). The guys I used to hang around with 
started fights and everything. But it's like, I don't 
know, before this last year was over, it was like, man, 
I didn't feel like, you know, doin' it anymore, so I 
just said, you know, I'm gonna try to, you know, catch 
up on my grades and everything. . . . 

R: What do you think about when you sa—um, like when 
you're telling me about those things [violent 
activities]? What are your thoughts? 

IP: I don't know, I guess you gotta be like, I don't 
know, mm, crazy or stupid to do something like that, 
'cause it's like, now kids are afraid to. See, at 
school if you get in a fight they charge you—they give 
you—fine you $500. It's like, "Man, that's a lot of 
moneyI"For fighting. So, it's like, now, I think about 
it and it's like—if somebody wants to fight me, it's 
like, "No, Man." I ain't worried about it. And like 
this year, I've already had like, two or three guys who 
wanted to fight me. 'Cause like, when I was little, I 
used to be in gangs. 

2P 

Distancing was expressed in 2P's philosophy of life: 

"That's just the way I look at life. It's just one long 

dream, so. [pause] Get it—get it over with, and go on." 

3P 

3P distanced himself temporally from his tendency to 

steal. 
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3P: But the—uh, I don't knowl I just—when I was 
younger I was—I p — I had—I've got a rap—a rap-thingy 
in my mind. I was a thief. Put it this way when we 
lived in the house we lived in before we moved to this 
one [trails off]. [The family had lived at their 
present residence for 7 years]. 

3P's sister remembered more current episodes of 3P's 

stealing. I observed the broken window she referred to in 

the following excerpt. 

3C-lhs: . . . he was stealin' money from Mama. Stealin' 
money from me, and stealin' money from anybody. . . . 

R: How old was he then? 

3C-lhs: It was about two years ago. He was 13—12, 13. 
. . . And it—it got to the point that we had to put 
deadbolts on our bedroom doors. And he still broke in 
my room. He broke my window. 

4P 

5P 

No data was gathered on 4P in this area. 

5P: But my dad's—my dad [pause] he quit [drinking] a 
long time ago. [slight laugh in tone of voice] 

R: . . . How long would you say? 

5P: I'd say about four or five years. A pretty long 
time, [slight laugh] 

According to 5P's father, he was still drinking. 

Anger/Violence 

Anger: an emotional technique the juveniles used to 

elevate themselves and feel more powerful. Violence: the 

juveniles' technique of coping with a situation through 

verbal or physical attacks against others. Feelings of 

anger/verbal expression/physical expression of anger is a 

continuum of violence. Anger starts internally, then as it 
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is expressed behaviorally, it becomes violence and in that 

it impacts others in the process, it becomes interpersonal. 

In addition to the strategies of emotional numbing or 

blocking and distancing the juveniles used to protect 

themselves from the pain of a hostile environment, another 

frequent response was anger. Ryan et al. (1987) noted that 

the young male who is victimized by any type of abuse is 

likely to internalize the guilt for his own victimization, 

leading to feelings of anger and powerlessness. The 

unresolved anger was sometimes expressed through violence. 

With all perpetrators except 4P, data from this study 

indicated the juveniles' molesting was connected with anger. 

IE 

For IP, the threat of violence was a way to protect 

himself from being assaulted. Violence equalled respect. 

IP: It was real—like, you know, you gotta gun, you 
know, it's like, people will respect you more. It's 
like, um, they don't mess with you. 

R: Yeah. So that's what felt good about having guns, 
having people respect you? 

IP: Yeah. It was like, you know, they—they watch out, 
you know. They won't—they ain't so quick to mess with 
you. 

In the following excerpt, IP's mother, in her 

perception, connected IP's molesting behavior with 

unresolved anger. 

1A: You know, in the beginning, when this [IP's 
molesting] happened, I'll tell ya', I'd try to get out 
of (IP), "Why," you know, "Why did you do this? I mean, 
I don't understand, (IP). What drove you to do this?", 
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you know. But he has—I know (IP) has a lot—had a lot 
of anger. 

2P 

Although he was in a more benign environment than IP, 

2P also connected anger and violence with power issues in 

taking care of himself. 

2P: When somebody goes to jacking with my hat and my 
truck, he'll learn. You don't jack with my hat, I'll 
whip their butt I Them's going to have to learn it the 
hard way. 

R: Have you had a fight recently? . . . 

2P: Yeah, I got in a fight at the mall one time. My 
parents don't know about it. I told him—he—he started 
messing with me. And my—my girlfriend wouldn't let me 
fight him. He started messing with my hat. I said, 
"Man, don't be messing with my hatl" He knocked it off 
my head, so I said, "Damnl" And laid him out right 
there and then. He ain't messed with my hat again. 

2P also linked his motivation for molesting his half-

siblings with anger. He was trying to get revenge on his 

biological mother for neglecting him. 

R: How did it occur to you to first try [to molest]? 

2P: Uh. I was trying to get back at my mom first—when 
it first started, [pause] 

3P 

3P coupled anger with molestation in the context of his 

view that counseling would help him deal with anger, 

molesting, and violence toward others. 

R: What do you do then when you get mad? 

3P: I blow up. I start yelling at people. . . . I like 
cuss [pause] um, yell at them, tell them, "It ain't my 
fault. I didn't do it. Shouldn't have to do it.". . . 
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R: Okay. So you're not sure what is right and what is 
wrong? Is that what you're telling me? 

3P: I do, but, uh, it's difficult. Counseling'll help 
me, uh, in different ways. Ways I can't explain. . . . 

R: You just expect that you'll learn how it'll help 
you? 

3P: Yeah. How it'll help and how not to hurt people. 

R: Not to hurt people. Okay. Are you talking about the 
molestation now? Is that what you're talking about? 

3P: Sometimes. Sometimes—sometimes that, sometimes 
beatin' up on people or it'll help me cool my temper 
down. Uh, I—uh, I won't be yelling at people every 
time I turn around and all that. 

4P 

4P was a very angry person. He linked violence with his 

difficulty in expressing his emotions and blocking. 

4P: Fightin', fightin', fightin'. I can't think—I 
can't get it out of my head. But—but I love it. I 
mean, physical, contact fightin', whenever—[clears 
throat] Whenever—like, well it's kind of difficult to 
say, I mean—I mean, it's just hard to let your 
emotions out. 

R: It's not hard to let the rage out once you black 
out, though? That you can do, right? 

4P: Yeah, I mean, soon as I black out. I mean, all of 
it comes out. I mean, but it builds right back up, I 
mean, as fast as it goes out, it builds back up. 

In the following excerpt, 4P anticipated the anger and 

revenge he would experience if his girlfriend were 

assaulted. In the same context, he referred to his sexual 

assault of his victim as "rape" without, it appeared, making 

the mental connection between his view concerning his 

girlfriend and his molestation of his victim. 
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4P: Like if somebody ever, had her bare, anything like 
that, [clears throat]—or any physical things to her 
[hit her, raped her]. I mean, I wouldn't just, make 'em 
suffer, I'd probably kill 'em. Just, um, somebody— 
well, I know you probably already know about that rape 
case. . . . Yeah, you can read about that if you want 
to. 

5P 

5P expressed rejection of physical violence. He 

sxplamed his handlxng of disagreements with his uncle, who 

was a couple of months older than he. "Um, most of the time 

it's just fights with words. We don't never get into fist 

fights. 'Cause I don't really believe in fightin' with 

fists. I don't think that's the way you should take care of 

things." 5P connected his molesting behavior directly with 

anger. "Uh, most of the time when it [molestation] happened, 

I'd just be mad, and wouldn't be thinkin' bout nothin' and— 

[short pause] do somethin' stupid, you know." 

Distortion/Lvina 

Distortion/Lying was a continuum indicating a technique 

the juveniles used to diminish their responsibility 

involving interpersonal interactions, where it served to 

avoid paying consequences for their behavior, or to achieve 

their goals. Distortion included minimization and bravado, 

or exaggeration. French (1989, p. 167) discussed distortion 

and lying as defense processes that the juvenile perpetrator 

uses "to protect himself (internally and externally) from a 

reality that he perceives as intolerable." 
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I E 

The following excerpt characterizes IP's style of 

minimizing. Initially, he spoke of his biological father as 

being "a little upset" with him for molesting his 

stepsister. However, as he described the scene, it was clear 

that his father was quite angry. 

R: Was he upset with you [for molesting]? 

IP: Yeah. He was a little upset. 

R: A little upset? 

IP: And then we got into a fight. We were fightin'. 

R: Were they words or [trails off]? 

IP: No, we were punching. 

R: You were punching each other. 

IP: Yeah. I had bruises all across here [gestures] when 
I came back over here, because of the fight. 

R: Mm hm. And he was so mad at you for molesting 
(lVss)? 

IP: Yeah, [sniffs] And we got into a big ole fight and 
we broke the TV. 

The next passage relates IP's evaluation of his ability 

to lie successfully. 

IP: And, you know, it was like PPFF! Mmmm—He 
[biological father] pretty much knew how I—I, you 
know, worked and everything. How I did things. If I 
tried to lie or something, you know, he knew. He knew 
what I was up to or somethin'. 

R: Mmm. But with your mom and your stepmom, and your 
stepdad, they can't tell if you're lying? 

IP: Well like my—my real mom, yeah, she pretty much 
can tell when I'm lying. But, you know, like when I'm 
trying to, you know, do something or get away with 
something, a lot of times, you know, I can. It's like, 
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you know, I can—trick her into believing, you know, 
whatever I tell her. And a lot of times, you know, she 
does believe me. But a lot of times she knows I'm 
lying, too. 

2P 

Although joking may have been an aspect of 2P's 

father's personality, given the evidence from interviewing 

2P's parents and 2P's responses in other areas of inquiry, 

it appeared his father's fundamental characteristics were 

more likely domineering and abusive than jovial. It seemed 

2P was understating the situation by saying "that's all 

there is to that." Also 2P's reference to his parents 

"playful fights" was a minimizing of the tension that 

pervaded the atmosphere. 

2P: In my house my dad, he's—[short pause] he's goofy. 
That's all there is to that. Uh. 

R: How's he goofy? 

2P: He's just goofy. I mean, he always—like if 
somebody calls or something and he knows it's going to 
be for me, he'll pick up the phone, "(2P)'s answering 
service." [mocking tone of dad's voice] And knows it's-
-And then he—he's always acting goofy around my 
friends, and stuff like that. And my mom, she's pretty 
cool. She's [short pause] a little strange sometimes. 
Her and my dad kinda get in these little [pause] 
playful fights. One time they got in a fight, a banana 
fight, and she shoved banana all over his face, and he 
had it all in her hair, and it was [sighs] funny. And 
then I—me, I'm just [pause] me. 

As illustrated in the category, Self-esteem, statements 

by 2P and his family demonstrate the extent that bravado 

played an important part in his coping mechanisms. 
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3P 

3P showed no compunction about lying in order to get 

his way. "If I want to get my way [trails off]. I lie 

sometimes. I — I get mad and they give me my way. I go to 

somebody else that's—that's in—that's in charge of them." 

4P 

4G, the lady of the household in which he was currently 

living, had considerable concern about her experience with 

4P lying to her. 

4G: Did you used to be (4P)'s probation officer? 

R: No, huh uh. I'm just studying uhf for my 
dissertation. 

4G: Okay. This is a question I'm asking merely because 
that's what I was told. 

R: Who told you that? 

4G: (4P). He said, "Well, she used to be my probation 
officer." And I thought—[R. overspeaks] 

R: No. 

4G: "Well, that's not what (P.O. 4-1) told me." 

R: No, that's not true. 

4G: See now this is another lie. It just—Why I'm 
checking behind (4P) to see how much he's lyin' to me, 
how frequently he's lyin' to me. 

5P 

5P frequently used minimization in his accounts of his 

experiences. Below, he indicated he had "a little bit of 

trouble with the rules" and would "kinda mess up a little." 

5P: To tell you the truth, [short pause] Uh, most of 
the time it was like most of the places I'd have a 
little bit of trouble with the rules, though. Most of 
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the time I could obey—[Pause] I'd do what they'd ask 
me but ever once in a while I'd kinda mess up a little, 
do somethin' wrong. Like staying out too late or 
somethin' like that. 

Regarding his molesting, 5P employed minimization in 

his evaluation with the terras "kinda" and "in a way." I 

asked, " . . . what happened that got you in trouble?" His 

reply: "Well, I kinda—[pause] in a way, sexually molested 

my sister." 

Manipulation 

Manipulation category referred to goal oriented 

strategies the juveniles used. These strategies consisted of 

techniques that covertly maneuvered others to assist them. 

IP 

IP readily admitted his inclination to manipulate other 
people. 

IP: I know my dad—my real dad knows who I—how I am. 
'Cause like, when I came over here, he tried to tell my 
mom, "Don't let him do this. Don't let him do that. You 
look out 'cause he's gonna try to con you." I know—I 
know—I know my real dad, you know, he knows how I am, 
you know. 

2P 

It appeared 2P was not as motivated to manipulate 

others. 

R: How do you get your way with other people? 

2P: Try to sweet-talk 'em. . . . 

R: How important is it to you have—to you to have your 
way? 

2P: It depends on what it is. [pause] Uh, let's see. I 
want to go somewhere and I can't—and I can't 
sweet-talk 'em into let me go— Blow it off and don't 
worry about it. 
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However, in 2P's stepmother's portrayal of him, 

manipulation has been in his repertoire of behaviors. 

2A-1: You know, and you recognize it after, you know. 
And I—'cause I mean, we had people tell us that (2P) 
uh, tried to manipulate you. And, you know, this is a 
little kid and you're sayin' "No they're not. They 
don't know how to do that." But, they do. You know, 
they do. They know how to twist you around their 
finger. 

3P 

In the quotation below, 3P related his reason for being 

nice to people was for them to be nice to him. 

R: Why is it important that you be nice to other 
people? 

3P; 'Cause I've learned my—I've learned in my years, 
if I ain't nice to people, they ain't gonna be nice to 
me. If I'm mean with people, they're gonna be mean with 
me. 

Another manipulation 3P used to get his way was to 

purposely get himself kicked out of school. 

3P: I just, um, didn't think I — I had anything else to 
learn in school. And I q u — I quit wanting to go. . . . 
I quit going. I wouldn't go at sometimes. I'd get 
myself kicked out of class—school sometimes. 

R: Did you do that on purpose so you didn't have to go? 

3P: Yes. 

4P 

A psychological evaluation in 4P's police records noted 

his "destructive impulses are expressed covertly and through 

manipulation, and [4P] has little compunction in using 

underhanded means to achieve goals, particularly those that 

have a low probability of public censor [sic]." 
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4P's stepmother insinuated 4P's tendency to manipulate with 

her statement, "he always wants a payback." 

4A-1: And he's (4P) a lovely kid—he'll—when he wants 
to, he—he's—can be just as sweet as he can be—he can 
be as good as gold, he'll do anything for you. But he 
al—he always wants a payback, though. Down the road, 
later on down the road, he's wantin' somethin' back for 
it. 

5P 

Although 5P appeared to use manipulation in his 

repertoire of strategies, data in this area were thin. 

During the interviews, distortion in the form of 

minimization and denial appeared to be his strategies of 

choice. 

Several literature sources, including Margolin (1984) 

support the findings of the current study and confirm that 

juvenile sex offenders rely on a number of techniques to 

cope with their world, which include numbing/blocking, 

anger/violence, distancing, distortion/lying, and 

manipulation. Of note is that the same strategies that 

assisted the juveniles in their every day lives also 

assisted them in dealing with the act of molestation itself. 

Within the context of their environments, these methods were 

effective, therefore reinforcing a continuation of current 

behaviors and providing an obstacle to change. 

Internal Reliability Results 

Determination of reliability was accomplished by rating 

portions of the data from the three perspectives discussed 

in Chapter II. Part I addressed the accuracy of the 
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transcriptions. Eight raters compared the accuracy of 

transcription on a Likert scale 1-5 with 5 being "very 

accurate." Accuracy of transcription as well as phrasing and 

punctuation were rated. The numerical value of one was 

utilized to denote agreement and a numerical value greater 

than one was considered nonagreement. There were 10 entries 

in Part I and the range of the means was from 3.63 to 4.88, 

with an overall mean of 4.33 (see Appendix E, Table 1). 

Percentage of agreement between each rater with the other 

raters was also calculated. Range of agreement was from 70 

to 100 per cent (see Appendix E, Table 2). Passage I 

produced the most discrepancy among the raters' scores. 

Factors that may have contributed to the variance were 

likely the interviewee's accent, his rapid rate of speech, 

the volume of his voice, and the clarity of the recording. 

Part II dealt with the degree of the presence or 

nonpresence of categories. Five raters from the Mental 

Health community were presented with 10 passages from the 

transcripts. There was a choice of three possible categories 

for each passage. The raters then evaluated the passage on a 

scale of 0-5, with 5 denoting the "obvious presence" of the 

category. There were 30 entries in Part II and the mean was 

calculated for each category and compared to the 

researcher's rating. The numerical value of one was utilized 

to denote agreement, and a numerical value greater than one 

was considered nonagreement in both the comparison between 
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researcher and raters and among the raters. The results 

disclosed agreements in 26 of 30 entries between the 

researcher and raters, revealing an agreement of 86.7 per 

cent (see Appendix E, Table 3). Results reflected an 

agreement among raters ranging from 60 to 84 per cent, with 

an overall agreement of 71 percent (see Appendix E, Table 

4). An analysis of the variance among ratings revealed that 

the discrepancy among the evaluators' scores was most likely 

due to a confusion of category versus characteristic, and a 

subjective interpretation of the concepts as opposed to the 

definitions used for the study. More extensive training 

would likely have ameliorated these problem areas. 

In Part III of the internal reliability testing, the 

same five raters were given five different passages. This 

time no categories were preselected, rather they were given 

a list of the 16 categories generated from the data and 

instructed to make what they felt was the most appropriate 

selection for each passage. No specific instructions were 

offered regarding the number of categories to list for each 

passage. Agreement percentages were formulated based on the 

comparison of the researcher's evaluation of the same 

passages. The results disclosed agreement with the 

researcher in one or more of the categories 24 out of 25 

which is 96 per cent. At least two or more categories were 

in agreement with the researcher, 17 out of 25, which is 68 

per cent (see Appendix E, Table 5). An alternate comparison 
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that included all categories in the calculation, yielded an 

overall agreement of 84 per cent between researcher and 

raters. A comparison among raters generated a percentage of 

agreement ranging from 69 to 91 per cent, with an overall 

consensus among raters of 80 per cent (see Appendix E, Table 

6 ) . 

Analysis of Research Questions 

Research question one asked, What factors and/or 

dynamics in the perpetrator7s life experiences may have 

influenced the formation of molesting thought and behavior 

patterns. The areas in the juveniles' lives that appeared to 

have influenced the development of molesting thought and 

behavior revealed in this study included environmental 

factors, relationships with parents and relationships with 

peers. The environmental domain of young children primarily 

involves their relationships with their parents, and the 

atmosphere the parents provide in the home setting. As 

children grow into adolescence, their affiliation with peers 

becomes the greater focus and therefore relationships with 

age mates predominate in their environment. 

In the early years of the adolescents involved in this 

study, all but one were raised by multiple caregivers. These 

caregivers were often involved in alcohol and/or drug abuse, 

giving rise to erratic behavior. Caregivers lacked 

nurturance skills, they manifested frequently critical, 

condemning or distancing attitudes, and in some instances, 

iiivenxies, xavuxvxuy mcwwcio f . x * -W w.»*-v# vs*« 
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were rejecting or neglectful. Violence in discipline was a 

factor to varying degrees for all perpetrators, and three of 

the perpetrators had been victims of sexual molestation. 

Criminality pervaded the environments of four of the 

juveniles, involving family members, acquaintances or 

neighbors. Throughout their lifespan, the juveniles were 

exposed to confusing or shifting sexual boundaries. 

Regardless of the degree of informational exposure or sex 

education provided by parents, which was very limited or 

nonexistent in three of the families, the juveniles did not 

appear to be knowledgeable in this area and seemed confused 

as to how it would apply in relationships. 

Inadequate relationships with parents or parent figures 

left the juveniles ill prepared to interact in productive 

ways with peers, leading to social competence deficits. This 

included a lack of assertiveness skills, manifested as 

either aggression or withdrawal when attempting to take care 

of their needs in relation to peers. They appeared to 

experience emotional loneliness as they had not developed 

intimacy with parents and did not know how to establish it 

with peers. The coupling of this sense of alienation from 

adults and age mates with the poor impulse control 

characteristic of this group sheds some light on the 

motivation for molestation. At the onset of the sexual urges 

of puberty, the perpetrators initiated inappropriate 

contacts with the only group of individuals to whom they did 
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not feel socially inferior, that is, children. The attempt 

to address loneliness as one motivation for the act of 

molestation is supported by Marshall's (1989) assertion that 

sexual offenders are "deficient in intimacy, have poor 

quality attachment bonds, and [are] emotionally and perhaps 

even socially lonely" (p. 499). Secondary motivations 

uncovered by this study were anger/revenge and 

curiosity/experimentation. 

Research question two asked How did the perpetrators 

construe social relationships. The juveniles' aspirations 

and goals in relationships appeared to be minimally affected 

by their abnormal backgrounds. Although that view was very 

different from the world they experienced, they still 

recognized and retained the desire for supportive and 

nurturing relationships. As previously discussed, many 

sexual offenders have their needs for intimacy thwarted by 

their inability to perform the basic social functions 

necessary to achieve intimacy. The adolescents in this study 

envisioned idealized relationships in which they would have 

someone to talk to and to share their problems with. Because 

they had developed little empathy for others, their concept 

of sharing was not reciprocal, nor did they incorporate 

their ideal to any great extent within their real life 

interactions, including those that involved their victims. 

Their view of social roles was predominantly traditional, 

emphasizing the supremacy and dominance of the male in 
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social interactions. Given the context of poorly defined 

boundaries for sexual expression, this traditional outlook 

may have served to support their view that it was acceptable 

to initiate sexual contact with a passive, weaker individual 

such as a child. 

Research question three asked, In the development of 

sexual preference, what process did the perpetrator go 

through to achieve the degree of sexual arousal needed to 

motivate the act of molestation. Information regarding the 

process of achieving sexual arousal was not forthcoming 

because the juveniles were reluctant to divulge information 

in this area. This was not unexpected in that I was a 

stranger, the data were gathered in three superficial 

interviews, and the topic was sensitive. However, even 

though they were unwilling to discuss the situation 

surrounding the molestation and their preparation for the 

act, information was gleaned regarding the strategies they 

used in the act of molestation. The strategies the 

perpetrators used were those that they had developed in 

their lifestyles to deal with factors in their environments 

and in relationships. These strategies included 

numbing/blocking, minimization/lying, and anger/violence. 

They reported using numbing/blocking during the act of 

molestation. Possibly this tactic points to the need to keep 

from experiencing the dissonance involved in negative self-

appraisal, which in turn would suggest that there were the 
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beginnings of empathy and conscience developing in the 

juveniles' psyches. These prosocial characteristics may have 

developed to varying extents after the fact due to the 

familial repercussions and societal strictures of their 

actions. Minimization/lying served to diminish rebuke by 

others and the ensuing consequences for themselves. 

Anger/violence was used in some cases as a means of 

justifying the perpetration to themselves. 

With the limited information pertaining to this area, 

the molestation appeared to be an act of aggression. Without 

the self-confidence and social skills to obtain their goals 

with age mates, lacking empathy and the internal locus of 

control to refrain from acting impulsively, the juveniles 

were aggressively trying to experience intimacy, experiment 

with sex with a vulnerable, non-threatening person, or 

express anger either against the victim or a parent. 

Discussion 

In this section, the factors that affected the subjects 

in comparison with those that influence normal development 

are summarized, followed by an analysis of the individual's 

unique synthesis of those factors. Existing systems of 

classification of juvenile sexual offenders, and their 

limitations in describing the adolescents in this study, are 

mentioned. A comparison of juvenile sexual offenders with 

delinquency is made, with corresponding implications for 

therapy. Ideas on the effectiveness of current modes of 



168 

therapy are reviewed. Finally, a critique of this study is 

presented. 

The method used to evaluate the developing sexuality of 

subjects in this study was a comparison of the factors 

needed to form normative sexuality with the factors that 

were present in the adolescents' general and relational 

environments that may have influenced them, as well as their 

individual synthesis of those environmental factors. 

Understanding how the perpetrators construe social 

relationships and the process they go through in the 

development of sexual preference to achieve the degree of 

sexual arousal needed to motivate the act of molestation 

were ancillary concerns. 

As addressed earlier, sexual development occurs across 

the life span and stems from the individual's synthesis of 

many phenomena at each phase of development. Normative 

sexual development requires the presence of certain features 

including a stable environment and consistent, warm, 

sensitive, responsive caregivers (Marshall et al., 1993). To 

the degree that these attributes are replaced by their 

reciprocals of instability, inconsistency, neglect, and 

rejection, influence toward the development of deviant 

sexuality will likely occur. 

Data from the study support the view that, across their 

childhood years, the precursors of adolescent sexuality in 

the cognitive/emotional and social domains developed in a 
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deviant manner. Of the factors revealed, the pivotal 

variable appeared to be the form of the child's attachment 

to his parents. Relational styles laid down in early 

childhood are dependent on the type of early interaction the 

child experiences with caregivers; are the basis for the 

development of the sense of self; and are enduring and 

manifested in adult relationships (Feeney & Noller, 1990). 

It is necessary to address the elements which combined to 

impede attachment and produce an insecure attachment bond. 

The factors which functionally interfered with this early 

process and maintained poor attachment with parents were 

aspects of the parents adjustment and relational style. 

These included factors such as insecurity regarding their 

own identity, unresolved sexual issues, authoritarian or 

permissive parenting styles and rigid, inadequate coping 

strategies. Support in the literature for this finding 

includes Alexander (1992) and Pearce and Pezzot-Pearce 

(1994) . 

An additional damaging factor for three of the five 

juvenile perpetrators in this study was their own sexual 

molestation. There is no consensus on the incidence of 

childhood sexual victimization amongst sexual offenders. 

Estimates in various studies range from 19% to 81% according 

to Knight and Prentky (1993). Both overreporting in order to 

provide a justification for the juvenile's own perpetration, 

and underreporting due to the humiliation the individual 
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feels about the incident(s), are postulated as reasons for 

the variability and inaccuracy of the data. The latter 

suspicion is born out by the fact that often the history of 

prior sexual abuse is only uncovered during the course of 

the perpetrator's therapy. Knight and Prentky concluded that 

their results supported other studies and were "consistent 

with the hypothesis that early sexual abuse may play a 

significant role in leading to early sexually coercive 

behavior" (p. 74). 

While earlier thinking placed the perpetrator's own 

sexual victimization as paramount in the development of his 

deviant behavior, the findings of the present study, as in 

much of current literature, placed this factor as one of a 

number of elements that led to molesting thought and 

behavior. Of interest was the finding that 2P's father (2B) 

had been molested as a child, and while he did not become a 

molester himself, his meager parental contact and 

authoritarian manner likely influenced the development of 

2P's deviant behavior, suggesting the possibility of a 

remote effect of 2B's victimization. Another reasonable 

conclusion is that 2B's molestation contributed to his 

unresolved sexual issues which manifested as multiple 

affairs. By comparison, 5P's father had not been molested 

and yet was a pedophile; this is another example of the 

range of synthesis of experiential factors amongst different 

individuals. 
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The synthesis of the juveniles was formed from a 

trialectic of self, other, and society. During the formative 

process, each person utilizes the input from this trialectic 

in distinct, personal ways, and in doing so the uniqueness 

of each individual personality is crafted. 

The sense of self for these juveniles was weakly 

developed and consisted, in large part, of negative images 

which led to poor self-esteem. Adolescence is normally a 

time of transitional concepts of self identity which lead to 

anxiety and periods of insecurity; for the juveniles in the 

study, these age related anxieties were magnified. As 

adolescents enter puberty, normal physiologic changes occur, 

creating a heightened interest in sexual expression, which 

in these individuals was blocked by an inability to interact 

successfully with peers. 

The sense of others depends heavily on the quality of 

early interactions with parents, which, as has been 

described, with the exception of 3P, was frequently 

interrupted, indifferent or hostile in nature. The juveniles 

in this study recognized their need for other people, but 

were highly confused as to the nature of relationships. They 

described idealized relationships as their goal, a tendency 

that is perhaps typical of this age group, but had no idea 

how to incorporate this ideal into their lives. They 

realized that others, like themselves, are sexual beings, 

yet were minimally aware of the emotional interaction that 
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forms the framework of satisfying sexual relationships. As 

has been described in other studies of sexual offenders, 

they confused physical intimacy with overall intimacy 

(Marshall, 1989). 

The sense of society is formed from a mixture of 

messages derived from family, peers, and informational 

sources such as school and the media. It involves concepts 

of morality, social convention, and one's place in society, 

(i.e. the rights and privileges due the individual as a 

member of society, as well as the responsibilities the 

individual owes to his or her community). These juveniles, 

due to the fluctuating boundaries of accepted behavior in 

their families and their own poor impulse control, developed 

little regard for social conventions and traditional ideas 

of morality. Furthermore, their fractured sense of immediate 

family provided an obstacle to any awareness of belonging to 

the greater family, or community at large. 

By processing the three components of an individual's 

world view, the ultimate configuration of a person's mental 

constructs develops. Since this evolution is a highly 

personal process, no delineation of these components 

strictly predetermines the outcome. Thus, although the 

juveniles were exposed to a number of adverse conditions 

throughout their lifespans, their potential for change is 

still an individual decision and responsibility. 
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Findings of this study support the assertion of Awad 

and Saunders (1989) that, because of the overlap across 

types, of characteristics within any single case, placing a 

juvenile sexual offender into differentiating subgroups 

serves little utility. The complexity of the problem is 

further illustrated by the lack of diagnostic criteria for 

paraphilia or alternative diagnoses for the deviant sexual 

behavior of adolescents in the (DSM-IV). This classification 

system, which includes the fixated and regressed categories 

(i.e., exclusive and nonexclusive) as defined in Chapter 1, 

was not applicable to this juvenile sample of sexual 

offenders. The inherent fluctuation of behaviors in the 

period of transition from childhood into adulthood precludes 

assigning fixed categories to the adolescents. 

An effort to create specific subgroups for adolescent 

sexual offenders was made by O'Brien and Bera (1986) in 

which they described seven types of adolescent sexual 

offenders that they felt could be differentiated by various 

behavioral characteristics. In the present study, each 

subject displayed characteristics from multiple categories 

in O'Brien and Bera's typology. The two examples that follow 

include IP and 5P. IP was similar to the pseudo-socialized 

child exploiter in that he had good social skills and was 

comfortable but not intimate in peer settings; he was a 

victim of early childhood abuse including physical, sexual 

and emotional, and was also neglected. However, he was 
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dissimilar to the pseudo-socialized child exploiter in that 

he had a history of social acting out, did not have a 

parentified family role (i.e. he was the trouble maker), did 

not characterize the abuse as mutual and he did show 

remorse. IP had similar characteristics of the sexual 

aggressive type in that he had a history of fire setting, 

theft, vandalism and truancy. 5P appeared to demonstrate 

some characteristics across several offender types. His 

similarity with the undersocialized child exploiter was 

social isolation from peers; with the sexual aggressive type 

in that the primary motivation for his molesting was to 

express anger; 5P's similarity with the sexual compulsive 

type was his inability to express negative emotions in a 

clear and straightforward manner. 

Once again, the inadequacy of the methods of cataloging 

these subjects is apparent. The following thumbnail sketches 

more practically and accurately explain each individual's 

response to his singular environmental circumstances. 

2P's father's abusive authoritarian parenting style, 

and his biological mother's rejection of him possibly 

interplayed to produce emotional restriction with much 

underlying anger and contributed to his low self-confidence 

and self-esteem. Although he was active in team sports, his 

underlying insecurity, expressed with peers as alternating 

timidity and bravado made him a target for their disdain. 

His ability to cope with his experiences by numbing, 
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blocking and distancing himself from the source of his 

difficulty, and by screening out select portions of his 

reality typified his reaction to aversive conditions, and 

impeded his ability to effectively confront his 

difficulties. Multiple motivations spurred his molesting 

behavior. Molesting his half-siblings was intended to deal 

with his mother's rejection; his activity with his female 

cousin, 3 years his junior, appeared to be experimentation; 

however, he lacked insight as to his purpose in molesting 

his 8-year-old male cousin. 

In many ways, 3P stood out from the rest of the 

juveniles in the study in that he appeared to have a stable, 

supportive family background. A closer look, however, 

revealed that his influencing factors included the family's 

excessive tolerance of 3P's misbehavior, a highly sexualized 

environment in which multiple members of the household were 

engaging in transient and/or simultaneous sexual 

interactions, and a heavy use of alcohol amongst his peers 

and siblings in a generally violent neighborhood 

environment. 3P was presented with surroundings that offered 

weak and changeable boundaries for many aspects of behavior, 

and a lack of consequences for aggressive or harmful 

activities. In the setting of 3P's poorly developed empathy 

and social competence with peers, this allowed him to pursue 

sexual activities with his victims. 
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4P demonstrated characteristics that implied that 

resistance to therapy was a distinct possibility for him. He 

expressed the least remorse for his actions, persisted in 

blaming the victim by describing her as a sexually 

provocative person, and he demonstrated the greatest 

premeditation and planning for his acts of molestation. A 

review of his formative environment and familial 

relationships supports the theories discussed herein, for 

he, amongst the five perpetrators, had the greatest 

disruption of parental attachment bonds when he was legally 

removed from their custody as a toddler. He also had the 

least opportunity to develop alternative emotionally 

satisfying bonds due to his frequent moves amongst foster 

homes and psychiatric hospitals. Thus his alienation from 

family and peers was extreme. Furthermore, according to 

police reports, he was molested preverbally, which as 

previously noted by Ryan et al. (1987) is likely to lead to 

more deeply seated feelings of powerlessness, as well as the 

urge to identify with and emulate the aggressor. 

The question of the relationship between juvenile 

sexual offending and nonsexual conduct disorders (which are 

defined as delinquency when the individual comes in contact 

with the justice system) has often been studied but is still 

not clearly delineated. One school of thought is that the 

sexual offending is but a manifestation of a broader conduct 
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disorder. Malamuth, Sockloskie, Koss, and Tanaka (1991) 

reported, 

Hostile childhood experiences affect involvement in 

delinquency, leading to aggression through two paths: 

(a) hostile attitudes and personality, which result in 

coerciveness, both in sexual and nonsexual 

interactions, and (b) sexual promiscuity, which, 

especially in interaction with hostility, produces 

sexual aggression. In addition, sexual and nonsexual 

coercion were hypothesized to share a common underlying 

factor, (p. 670) 

Awad et al. (1984), in their study comparing delinquents and 

juvenile sexual offenders across a spectrum of 

characteristics, concluded "the same factors which have been 

found to contribute to juvenile delinquency in general, seem 

to be found in juvenile sexual offenders" (p. 112). 

The conclusions of Awad et al. (1984) contradict the 

findings of Blaske et al. (1989). These authors found that 

while juvenile sexual offenders have peer relationships that 

are more disturbed than delinquents, their family 

relationships were closer to the normal controls than those 

of the delinquent group. They arrived at the conclusion that 

sexual offenders did not fit the model of delinquency. 

The adolescents in this study all participated in 

delinquent activities to varying degrees, such as violent 

acting out, truancy, stealing, vandalism, and arson. Four of 
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the five had come into contact with law enforcement due to 

these activities. This is a greater percentage than the 28% 

to 50% incidence of prior nonsexual offenses found in 

juvenile sexual offenders mentioned by Barbaree et al. 

(1993). Unlike the findings of Blaske et al. (1989) with the 

exception of 3P, severe disruptions of familial bonds had 

occurred, which makes the subjects in this study more 

closely resemble the delinquent population. 

These findings have implications for therapy, in that 

many counselors feel that treating aggression is vital in 

altering the pattern of sexual offending. Smith (1993) 

declared that: 

Prevention strategies need to recognize that sexual 

offending for many adolescents is likely to be but one 

element in a constellation of disturbed family 

relations. Treatment strategies that fail to bring 

about some change in how aggressive and coercive 

behaviors are managed within the family may be 

ineffective in reducing subsequent reoffending, (p. 

411) 

There are conflicting opinions on the effectiveness of 

therapy for juvenile sexual offenders versus their adult 

counterparts. Barbaree et al. (1993) mention the formerly 

widespread belief that early treatment, prior to the 

development of an entrenched behavioral pattern in 

adulthood, is likely to be the most efficacious. However, 
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McConaghy, Blaszczynski, Armstrong, and Kidson (1989) 

proposed that stronger hormonal controls of behavior in 

adolescent sexual offenders make them harder to treat than 

adults. This position is supported by the fact that an 

abrupt four-fold increase in testosterone occurs in the 

first two years of male adolescence (Marshall & Eccles, 

1993). Gray and Pithers (1993) asserted that the view that 

juvenile sexual offenders are easier to treat than the adult 

population of sexual offenders is a myth. Furthermore, they 

note that the number of molesting incidents the perpetrators 

admit to dramatically increases during the course of 

therapy; in one therapy group this increase was eight-fold. 

This points to the likelihood that the chronicity of these 

activities is underestimated, as well as the severity of the 

disorder in many of these individuals. In the current study, 

two of the juveniles did not admit to several of the 

incidents in the police reports. 

Irrespective of the pessimistic viewpoint that some 

authors report, there was evidence that the juveniles in 

this study retained the ability to internalize alternate 

beliefs and coping mechanisms which would move them toward 

healthier self-concepts, regard for others, and respect for 

social convention. Favorable prognoses apply especially to 

IP, 2P, and 5P. Their acceptance of responsibility for their 

offending, aspirations to connect with others, and to find 

ways to communicate their desires to others, was indicative 
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of a basic mental configuration that would be receptive to 

prosocial alternatives to their present belief system. A 

less favorable outlook was likely for 3P and especially for 

4P. 3P's refusal to assume responsibility for his actions, 

his seemingly prideful indifference to social convention, 

and his apparent basic underlying philosophy of using others 

for his gain would likely be difficult characteristics to 

modify. Of the subjects in this study, 4P appeared to be the 

least tractable. Some of the significant factors that had 

bearing on 4P's development follow. As mentioned earlier, 

the extreme disruption of attachment bonding due to early 

physical, emotional and sexual abuse and frequent change of 

caregivers in 4P's life experience were extremely 

deleterious. Rather than developing insight into his issues, 

his response to the extensive therapy that he had received 

appeared to make him more proficient at calculating 

responses to questioning. Additionally, given the 

dysfunction in his family, and his insistence that family 

members would be the only ones that could provide his needs 

in a relationship that would make him "normal," further 

supports the challenging situation in 4P's case. 

Inductive studies such as this one provide the rare 

opportunity to see the world from the eyes of the subject. 

The resultant insights may improve the understanding of 

behavioral motivation and guide interventions to affect 

behaviors. There are, however, unavoidable constraints in 
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performing this type of study which may influence findings. 

The small sample size naturally excludes the use of 

statistical analysis in determining the significance of 

individual parameters. Another limitation of this study was 

created by an ethical consideration. When certain lines of 

questioning evoked powerful unresolved issues, I was 

obligated not to pursue these further, since I could not 

guarantee that they would subsequently be addressed 

therapeutically. Also, some biases in sample selection were 

inescapable. First, as in most studies on this topic, the 

subjects were all involved in the juvenile justice system, 

and as such, may have different characteristics from 

molesters who are successful in eluding detection. Second, 

the specific individuals used for the study were selected by 

their probation officers as those likely to be capable of, 

and interested in participation. Third, study design 

mandated that all subjects be willing volunteers. These 

selection criteria may have isolated a subgroup that is not 

representative of all juvenile sexual offenders. Despite 

these limitations, the study subjects shared many 

characteristics in common with the population described in 

the pedophilic literature. While many published observations 

were supported by the findings of this study, some unique 

qualities have been noted and described. 
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Conclusions 

Given the premises that (1) sexuality develops over the 

life span; (2) the individual synthesizes various areas of 

experience in formulating their unique sexuality; (3) 

deviant sexuality is a distortion of normal sexual 

development; (4) and certain factors necessarily contribute 

to the development of normal sexuality; the results of the 

study indicated the reciprocals of the factors involved in 

healthy sexual development influenced the formation of 

sexuality toward sexual deviance. A constellation of factors 

were available for the adolescents to synthesize over their 

lives. General environmental factors included criminality 

and violence, alcohol and drug abuse, flexible and 

fluctuating sexual boundaries. These components overlapped 

with elements in their social relationships with parents and 

other caregivers to construct a hostile, confusing specific 

environment that lacked continuity, modeling of prosocial 

behaviors and guidelines for appropriate social interaction. 

Out of the dysfunctional morass in which the juveniles 

were raised, they developed self-concepts which included 

weak identities and low self-esteem. In addition to their 

poor self-concepts, the juveniles had not developed social 

competency or intimacy skills, therefore, they could not 

relate effectively with peers. They experienced generalized 

anger, and had developed ineffective coping skills that 

helped them survive in a dysfunctional environment, but did 
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not allow for healthy functioning in relationships with 

peers. These factors had the affect of further alienating 

them from age mates. The juveniles objectified other people 

yet needed to experience communication and intimacy with 

others. They had developed largely traditional views of 

masculinity and sexuality. Their perceptions of social roles 

included themes of power and submission. They were impulsive 

and depended on external locus of control to regulate their 

behavior. Thus, the basic foundation building blocks for the 

development of healthy sexuality were replaced with factors, 

each influencing toward deviancy, that manifested when 

increased sexual hormones at puberty came into play. Since 

they were uncomfortable with age mates, the juveniles likely 

turned to non-threatening young children to seek intimacy 

and or express anger and revenge through molesting behavior. 

Recommendations 

Of particular import in the management of juvenile sex 

offenders is addressing the need for public safety and the 

individual offender's need for rehabilitation. The spheres 

of influence in the juveniles' lives that potentially have 

power to affect the course of the adolescents' developing 

sexuality toward greater dysfunction or to a healthier path 

include the mental health community, the juvenile justice 

system and public education. Drawing from the findings of 

this study, the following recommendations appear worthy of 
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consideration in the context of the particular needs of 

individual adolescents. 

Mental Health Professionals 

1. Long-term individual psychotherapy is needed to 

address lifestyle issues and strategies that underlie not 

only the deviation of the individual's sexuality toward a 

molesting mentality but also their ineffectual beliefs that 

are in place. Particular possible concerns include identity 

issues, empathy for and reciprocity in relationships 

including relative power, and the relevance of social 

convention for their lives. Since these adolescents have 

likely had low levels of nurturance and excessive punishment 

with few rational guidelines and education for healthy 

living, it would be important to provide emotional support 

while challenging beliefs the adolescents hold and 

strategies they employ that maintain their present 

lifestyle. As Ryan et al. (1987, p. 389) cautioned: 

"Treatment must be carefully balanced to avoid empowering an 

offender before internalizing controls on his behaviors. 

Treatment must also balance the validation of feelings with 

the correction of thinking errors." 

2. In addition to the general and basic issues of 

therapy mentioned above, specific goals and components of 

therapy which directly address the area of molestation are 

essential. Several treatment programs are outlined in the 

literature. Becker (1988) reviewed some approaches and 
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compiled a list of various components of treatment for 

adolescent offenders: 

(1) decreasing deviant sexual arousal, (2) increasing 

or maintaining nondeviant sexual interests, (3) 

teaching the adolescent the precursors and consequences 

of engaging in deviant sexual behavior, (4) instilling 

a sense of empathy for victims, (5) providing sex 

education and values clarification, (6) providing 

social interpersonal skills training, (7) cognitive 

restructuring, (8) providing family therapy, (p. 186) 

3. Where possible, healthier environmental surroundings 

need to be provided. Family therapy, and individual therapy 

for parents would be primary objectives in this endeavor. 

4. Group therapy including several offenders and their 

families would likely assist in relieving the resistance to 

therapeutic issues and the isolation of these families. 

5. Group therapy with other sex offenders would 

probably alleviate the isolation and shame dealing with the 

molesting and provide the opportunity to utilize 

confrontation by peers of the strategies and erroneous 

beliefs the adolescents hold in common. 

Criminal Justice System 

The following recommendations by Barbaree and Cortoni 

(1993) were supported by the findings of the present study. 

1. Since plea bargaining may be used by the offender 

and his family in denial and minimization of the offense, if 
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the evidence warrants, plea bargaining should not be 

permitted. 

2. Court mandated treatment is necessary because 

perpetrators do not have adequate internal incentive for 

therapy. 

3. Completion of therapeutic goals could be a condition 

of release from incarceration. 

4. While investigation of an allegation of molestation 

is in progress, concerns regarding the protection of the 

victim and of the community need to be addressed. 

5. Protection of the accused adolescent from vengeance 

by the alleged victim's family members or, if the offender 

receives institutional placement, victimization by other 

offenders may also be an issue. 

6. Rather than blame the parents of juvenile sex 

offenders, acknowledge their stress and recognize their 

sense of feeling overwhelmed. Offer counseling to the 

families of the offenders (Father in Family 2, personal 

communication, July, 1994). 

7. Families dealing with intrafamilial assault are 

likely dealing with a great deal of stress. Offering 

treatment to first time intrafamilial sex offenders and 

family members would likely reduce recidivism (Skibinski, 

1994) . 
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Public Education 

1. Since young parents usually are not emotionally 

equipped to nurture infants but often have an idealized view 

of parenthood and or don't connect sex and parenthood, 

confront early parenthood through expanding sex education 

courses in high school along two paths: include 

presentations and discussions with teen parents; and 

incorporate a mandatory number of hours spent caring for 

infants and young toddlers in a supervised daycare 

situation. (Lohman-Rothfuss, personal communication, 

December, 1995). 

2. Provide education for effective parenting techniques 

as part of high school required curricula and continue 

availability of instruction for parents from their 

children's infancy through adolescent years. Programs could 

be made available through community associations, schools, 

or religious organizations (Steinberg, 1987). 

3. Combat molestation by continuing the national effort 

to educate children about "right touch" and "wrong touch." 

In addition to their right to refuse unwanted touch, 

children should also be given the information that they 

don't have the right to touch another person in ways that 

are uncomfortable for the other individual. 

4. Tutty (1994) persuasively presented support for the 

contention that younger children have difficulty learning 

prevention concepts that exceed their developmental level 
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(e.g., saying no to authority figures, trusting familiar 

adults, and blaming themselves for allowing adults to touch 

them inappropriately). Remedial suggestions included 

effectively addressing the learning styles and developmental 

issues of the range of elementary school-aged children from 

6 to 12 years of age by providing different programs for the 

youngest children. Alternatively, design developmentally 

appropriate supplementary materials and provide the 

repetition and practice necessary for young children to 

integrate the core concepts and skills. 

5. Liang, Bogat, and McGrath (1993) further suggested 

dealing with concepts that are too sophisticated for the 

developmental level of young children by encouraging 

children to act on their negative feelings in sexually 

abusive situations. 

6. Bogat and McGrath (1993, p. 661) addressed the 

problem of children's inability to recognize an abusive 

situation by suggesting prevention program curricula 

"redefine sexual abuse as a moral situation that involves a 

universal code of behavior not subject to the whims of a 

particular authority figure." Bogat and McGrath suggested 

"focus[ing] on the perpetrator actions as swrong' or vnot 

right' as well as possible consequences for the victim (vit 

made her sad'). 

Finkelhor and Dziuba-Leatherman (1995) offered the 

following cogent suggestions. 
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7. Include parental involvement as a regular part of 

prevention programs and encourage children to discuss 

program concepts with their parents because then they are 

more likely to use what they have learned. 

8. Include education on dealing with bullies and 

threats to children from other children in program 

curricula. 

9. Overcome boys' resistance to prevention programs. 

Possible factors contributing to the lower appeal of sex 

abuse prevention programs to boys than girls include; a) 

subtle bias among educators which makes communicating with 

girls more effective or; b) the influence of boys' peer 

culture may incline them be a more resistant audience. 

10. Parental training for educating their children 

about sexual abuse needs to incorporate the concept of 

emphasizing empowerment when conveying the probability of 

abuse (Dziuba-Leatherman, & Finkelhor, 1994). 

11. Parents also need to be aware that danger is not 

primarily from strangers but family members and 

acquaintances are also possible perpetrators (Dziuba-

Leatherman, & Finkelhor, 1994). 

12. The findings from the present study suggest it is 

important to educate parents to be alert to inappropriate 

attention from adults and juveniles toward their children. 

Elliott, Browne, and Kilcoyne (1995) gleaned some 

valuable information for children's safety from sexual abuse 
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from their interviews with sex offenders. Several of these 

authors' recommendations are presented below. 

13. Children should be instructed to tell about the 

abuse but, if the abuse has started, not to inform the 

perpetrator that they are going to tell. To do so would put 

them at risk. Shouting "no" can be used at an initial 

approach or when they are not alone with the offender. 

14. Teach children that, if asked to keep a secret, 

they should respond by saying they "don't keep secrets." 

15. Another ploy children need to be aware of is 

"accidental" touch. Appropriate action in this instance 

would be to move away from the person and inform someone of 

the incident. 

16. Safety messages to children should be taught to 

children from ages 3 through 16. Both parents and teachers 

should provide and reinforce the messages. Realize that if 

sex offenders become aware of the information being 

disseminated, they will likely change their method. [Along 

these same lines, public education will reach both abusive 

juveniles and parents who are likely to be participating in 

the prevention programs.] 

17. Parents need be aware that there is no profile of a 

typical offender. Abusers are married, unmarried, and in all 

social classes. 

18. Telephone help lines need to be available for 

children to call. 
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19. Help lines providing information about counseling 

and therapy groups need to be provided for sexual offenders 

to help them get advice about counseling and therapy groups. 

20. Inform children of public areas in which they may 

be most at risk including shopping centers, amusement/theme 

parks, arcades, discos, parks, and school grounds. 

21. Increase security in public places where 

perpetrators frequent such as in shopping centers, toilets 

and arcades. 

22. Since most offenders act alone, children should be 

made aware they need to exercise caution if they are 

approached by a lone man, whether they know him or not. 

23. Low self-confidence in children appeals to abusers. 

One of the most significant preventive measures would be to 

encourage children to be self-confident and assertive. 

"Perhaps raising children with a belief in their own self-

worth, nurturing them and giving them a sense of being 

valued and loved, is one of the best ways of protecting them 

against the efforts of the child sex offender" (Elliott et 

al., 1995, p. 593). 
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NOTICE OF PARENTAL CONSENT 

If Marilyn Edmonds, ask your permission for your child to take part 
in three (3) individual interviews. My study is centered around 
juveniles who are alleged to have engaged in illegal sexual activities, 
and their families. 

In the interviews, your child and I will talk about his or her 
interests. I will try to understand your child's point of view and how 
experiences in life may have influenced him or her. I will be looking at 
any police records to get a different view of the situation. I will be 
recording the interviews on audio cassette tapes. During the interviews, 
only your child's first name will be used. Each interview will be about 
lh to (2) hours long and will be set up about one (1) week apart. 

I will have my two assistants type a copy of the tapes. In this 
typed copy, your child's name will be replaced by a code name to assure 
secrecy. The typed copy will be used to sort and understand the 
information your child has provided. A second recording of parts of the 
original tapes will be made by my assistants. At this time, your child's 
first name will be replaced by a blank spot on the second recording to 
assure confidentiality. This second recording is necessary for other 
people to check the accuracy of my work. The second recording will be 
coded for confidentiality. All the tapes and typed copies will be kept 
in a locked file cabinet. Only I and my assistants will have a key. 

After all of the information has been sorted and analyzed, I will 
write a report of the findings to go to in the dissertation that will be 
submitted to the University of North Texas so that I can graduate. A 
copy of the findings will also go to the counties that take part in the 
research. In the dissertation and copies to the counties, your child's 
name will be replaced by a code name. 

The risk of letting your child participate is that any information 
regarding illegal activities, not already reported, has to be reported 
to the authorities. The benefit is that your child will have someone to 
talk to who is interested and not there to judge your child or his or 
her actions. Your child may also come to understand him or herself 
better and may feel better about him or herself. 

All lists, tapes, consent forms, and anything that could identify 
your child will be kept in a locked box, and only I will have access. 
All these items will be destroyed as soon as the dissertation has been 
approved by the university. 

For each family member interviewed, there will be a payment of 
$10.00 per session. If any family members that agree to be interviewed, 
withdraw before the interviews are done, no money will be paid. 

Your decision whether or not to allow your child to take part in 
this study will in no way affect or penalize your child. You may remove 
your child from this project at any time without penalty. If you have 
any questions, please call me at (512) 993-5824. Thank you for your time 
and consideration. 

All of my questions regarding risks, benefits, and procedures have 
been answered to my satisfaction. 

I do grant permission for to 
take part in this project. 

Parent or Guardian Signature Date 

Witness Signature Date 
THIS PROJECT HAS BEEN REVIEWED BY THE UNIVERSITY OF NORTH TEXAS 
COMMITTEE FOR THE PROTECTION OF HUMAN SUBJECTS- PHONE:(817)565-3946, 
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JUVENILE INFORMED CONSENT 

I , agree to let 
Marilyn Edmonds interview me by myself three (3) different times. I know 
that each of the interviews will be about lh to 2 hours, and they will 
be planned about one (1) week apart. 

I have been told that Marilyn is trying to understand about how 
interest in having sexual activities with children develops, she will 
look at police records and interview me and my family. I know that the 
risk of being interviewed is that things the probation officer and or 
police don't already know about, that are against the law, have to be 
reported. I understand that talking to Marilyn and telling her about 
what I think and how I feel will help me to understand myself better. 

I understand that during the audiotape recorded interviews, only my 
first name will be used. I know Marilyn will use the tapes to study and 
arrange the information. The dissertation has to go to Marilyn's school, 
the university of North Texas, so she can graduate. I know that a report 
of the findings will go to the counties that take part in the research. 

I understand Marilyn's two assistants will type a copy of the tapes 
for her to use. I know a second recording of parts of the original tapes 
will be made. My real name will be replaced with a blank spot on the 
recording so nobody will know who I am. This second copy will be made by 
Marilyn's assistants for other people who check on Marilyn's 
understanding of the information, when Marilyn's assistants mark the 
tapes for sorting the information, a code name will replace my real 
name. I understand Marilyn and her assistants will use that code name to 
replace my name in the dissertation and the report of findings that go 
to the counties that take part in the research. I have been told that 
only Marilyn and her assistants can get to these tapes because they will 
be kept in a locked cabinet and nobody else will have a key. I have been 
told that all of the tapes will be erased and destroyed when Marilyn's 
dissertation is passed by her school. 

I understand the list of codenames and real names and my consent 
form will be kept in a locked box, and only Marilyn will have the key. 
I understand that all other forms, tape recordings and anything that 
could let people know who I am will be destroyed as soon as the 
dissertation is passed by Marilyn's school. 

I understand that for each family member interviewed, there will be 
a payment of $10.00 per session. I understand that if I, or any family 
members that agree to be interviewed, withdraw before the interviews are 
done, no money will be paid. I have been told that I can withdraw from 
the project at anytime without anything happening to me or my family. I 
understand what the probation officer and Marilyn have told me. They 
have answered all of my questions. I voluntarily agree to take part in 
this project. 

Signed Date 
subject 

Signed Date 
witness " 

* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * 

THIS PROJECT HAS BEEN REVIEWED BY THE UNIVERSITY OF NORTH TEXAS 
COMMITTEE FOR THE PROTECTION OF HUMAN SUBJECTS- PHONE:(817)565-3946. 
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ADULT INFORMED CONSENT 

I i i , agree to let 
Marilyn Edmonds interview me individually on three (3) different 
occasions. I understand each of the interviews will take about lh to 2 
hours, and will be planned about one (1) week apart. 

I understand the purpose of the research project is to explore how 
interest in performing sexual activities with children develops. I am 
aware that Marilyn will look at police records to get a different view 
of the situation. I realize the risk of being interviewed is that any 
information concerning illegal activities that has not already been 
reported to either the police or to the probation officer must be 
reported by Marilyn. The benefit is that I will have someone to talk to 
who is interested and not there to judge me or my actions. I may also 
come to understand myself better from exploring myself at a deep level. 

I realize that audio tape recordings will be made of the 
interviews. I understand that only my first name will be used during 
these interviews to assure confidentiality. I am aware the recordings 
will be used by Marilyn to sort and analyze the information for the 
dissertation that has to go to the University of North Texas so she can 
graduate. I know Marilyn will replace my real name with a code name in 
the written report of the findings to go to the counties participating 
in the research and in the dissertation. 

I understand Marilyn's two assistants will type a written copy of 
the tapes. I am aware that a second recording of parts of the original 
tapes will be made by Marilyn's assistants. I understand my name will be 
replaced with a blank spot so that confidentiality will be preserved. 
The second recording will be for other people that have to check on 
Marilyn's understanding of the information she has gathered. I am aware 
that Marilyn's assistants will replace my real name with a code name 
when they mark the tapes for the other people to analyze. I have been 
told that the tapes will be kept in a locked cabinet, and only Marilyn 
and her assistants will have a key. I understand that all the tapes will 
be destroyed when the university has passed the dissertation. 

I understand all lists, tapes, consent forms, and anything that 
could identify me will be kept in a locked box and only Marilyn will 
have a key. These items will be destroyed as soon as the university has 
approved the dissertation. 

For each family member interviewed, there will be a payment of 
$10.00 per session. I understand that if I, or any family members that 
agree to be interviewed, withdraw before the interviews are done, no 
money will be paid. 

I have been told that I can withdraw from the project at any time 
without penalty. I understand what the probation officer and Marilyn 
have told me, and they have answered all of my questions. I voluntarily 
agree to participate in this project. 

signed Date 
Subject 

Signed_ Date 
Witness — — 

* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * 

THIS PROJECT HAS BEEN REVIEWED BY THE UNIVERSITY OF NORTH TEXAS 
COMMITTEE FOR THE PROTECTION OF HUMAN SUBJECTS- PHONE:(817)565-3946. 
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Open-Ended Questionnaire #1 [Juvenile/Siblings] 

1. My family is... 

2. The person in my family I like best is because.. 

3. The person in my family I like the least is because, 

4. I feel I am. 

5. I like my brother(s)/sister(s) because... 

6. I don't like my brother(s)/sister(s) because. 

7. Other people are.. 

8. Other people tell me I am. 

9. When I am around other people. 

10. I handle conflict with others by. 

11. When I am tense I... 

12. When I succeed at something I, 

13. When I fail at something I, 

14. Sex is.. 

15. My experience with sex has been. 

16. Life is... 
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Open-Ended Questionnaire #2 [Parents] 

1. The family that raised me was... 

2. I like my brother(s)/sister(s) because... 

3. I don't like my brother(s)/sister(s) because... 

4. My family is... 

5. My favorite child in my family is because... 

6. My least favorite child in my family is because... 

7. The allegations against my child made me feel... 

8. other people tell me I am... 

9. X feel X am... 

10. Other people are... 

11. I handle conflict by... 

12. I handle tension by... 

13. I handle success by... 

14. I handle failure by... 

15. Sex is... 

16. Life is... 
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DIRECTIONAL QUESTIONS 

The following questions were asked across families. If the 
information was not spontaneously provided by the 
participants, I elicited the interviewees' opinions on the 
various topics as the questions fit in the context of the 
interviews. 

Juveniles 

1. I'd like to know about the places that are important in 
your life. . . . Draw me a map of your home and pretend like 
I'm blindfolded, and lead me through your house and show me 
everything that's in it. 

2. Besides your home, what other places are important to 
you? 

3. What's your school like? 

4. Do you belong to any clubs or a church? 

5. What do you do in a regular day? Your alarm goes off and 
you roll out bed. What happens next? 

6. What is most important in your life? 

7. What are your favorite things to do? 

8. What sort of things do you think about when you're by 
yourself? 

9. How would you describe parents, siblings, friends, self, 
victim? 

10. How would you describe your relationship with parents, 
siblings, friends, and victim? 

11. Do your parents really know you? Who you are? 

12. Do you want other people to know who you are? 

13. Do you have any heroes? 

14. Are people important in your life? 

15. What are people for? 

16. How do you show people that you care for them? 

17. How do you get your way with other people? 
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18. How important is it to have your own way? 

19. What are the rules in your home? 

20. How did they [parents, grandparents, guardians, etc.] 
discipline you when you were little? What was that like for 
you? 

21. How do they discipline you now? 

22. How would you like to be disciplined? 

23. What does it mean to be a man? 

24. What does it mean to be a little boy? 

25. What does it mean to be a woman? 

26. What does it mean to be a little girl? 

27. If you could change three things in your life somehow, 
would you? 

28. What would you change about your life? 

29. How would that help you? 

30. How did you get the idea in the first place to molest? 

31. Did you think about molesting awhile before you tried 
it? 

32. Do you remember how you were thinking about it? 

33. Did molesting help/harm you in any way? 

34. Do you remember any feelings? 

35. Can you tell me what you did? 

36. Was there anyone else there besides you and your victim? 

37. What did your victim do when you were touching them? 

38. Did they [victim] ever say anything or do anything when 
you did that sort of thing? 

39. What do you think they [victim] thought about what you 
were doing with them? 

40. Did you think that that might be something that would 
hurt them [victim] or [trails off]? 
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41. How was it discovered that you were molesting? 

42. What did it feel like when you were caught? 

43. If you hadn't been caught, would you have continued to 
do it [molest]? 

44. Do you think molestation is bad? 

45. Did you know it [molesting] was against the law? 

46. What do you think makes it so hard to talk about 
molesting? 

47. How do you feel about yourself when we 
[researcher/subject] talk about the molesting? 

48. Were you ever molested? 

49. Is molestation sex? 

50. Have you ever seen, read, watched, had any pornographic 
movies, magazines or material? 

51. Is sex something that's important in your life? 

52. What have other people told you about sex? 

53. What messages do you think society gives about sex? 

54. How do you see sex fitting into a relationship? 

55. How do you feel when you get in trouble? 

56. What's most important in a relationship? 

57. Would you have had you parents do anything differently 
in raising you? 

58. What is real? The way life is and the part we are to 
play in it. 

59. Are you a leader or follower? 

60. Is there anything that you do/do not like about 
yourself? 

61. What kinds of T.V. shows do you watch; books do you 
read; movies do you like? 

62. Has anyone ever treated you special? If so, how? 
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63. Who are you most like? 

64. Do you keep secrets from your parents? 

65. Ideally, what's a perfect family? Describe one for me. 

66. How do you want people to treat you? 

67. How do you know [each family member] loves you? How do 
they show you? 

68. What is a friend? 

69. How do you know you can trust a person? 

70. What does it mean to love? 

71. What chores do you have? 

72. What has your experience with the legal system been 
like? 

73. What's it been like for you to do these interviews? 

74. What was the best part? 

75. What was the hardest part? 

76. Were there any parts of the interviews that you enjoyed? 

77. Are there some things you wish I hadn't done? 

78. Are there any things that you wish I had done that I 
didn't do? 

79. What was the reason you decided to do the interviews? 

80. Do you have any advice for me as I interview other 
people, how I should do things differently? 
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Parents 

1. I'd like to know about the places that are important in 
your life. . . . Draw me a map of your home and pretend like 
I'm blindfolded, and lead me through your house and show me 
everything that's in it. 

2. Are there any other places, other than your home that are 
important in your life, such as your work? 

3. How many people are living in your home? 

4. What's a regular day like for you? Like the alarm goes 
off in the morning and you roll over and turn it off. Get 
up, and what time is it, and [trails off]? 

5. What's most important in your life? 

6. How would you describe [each family member]? (current 
family) 

7. How would you describe yourself? 

8. As you were growing up, what do you remember about your 
family? 

9. How many brothers and sisters do you have? 

10. And where are you? 

11. How would you describe each of your family members? 
(family of origin) 

12. What was discipline like in your family when you were 
growing up? 

13. If you could change anything about that family, as you 
were growing up, what would it have been? 

14. Do you have any close friends? 

15. Do you have any hobbies? 

16. What type of books, movies, T.V. programs, and music do 
you enjoy? What is it about them that you like? 

17. How would you describe your reality? The way we think 
life is and the part we are to play in it, is our own 
individual reality. 

18. How would you express your purpose in life? 
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19. What goals do you have for the future? 

20. Do you have any goals for your children? 

21. What type of discipline do you use? 

22. What chores do [the children] have to do? 

23. Does he [perpetrator] go out on dates? 

24. How did you first learn about the molestation? 

25. Where did the molestation take place? 

26. What were your feelings, when you first heard about the 
molestation? 

27. When you first heard about the molestation, what did you 
do? 

28. What was [the perpetrator's] reaction when confronted 
about the molestation? 

29. When you learned that [the perpetrator] had done that 
[molested], did it affect your feelings or your attitude 
towards him? 

30. Did you ever talk to [the perpetrator] about sex and 
maturing before the molestation took place? 

31. At what age did you start educating [the perpetrator] 
about sex? 

32. Is molestation sex? 

33. What is molestation? 

34. What makes molesting so bad? 

35. Has [the perpetrator] ever been molested? 

36. Have you ever been molested; do you think it affected 
you in any way? 

37. Can you think of anything that might have influenced 
[the perpetrator] to molest? 

38. Do you think that [the perpetrator] would ever molest 
again? 

39. Did you have difficulty believing that he would molest? 
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40. Do you know [the perpetrator's] purpose in molesting? 

41. Do you think [the perpetrator] wants to work out of that 
[the molesting]? 

42. Have you ever found any magazines or sexual materials in 
[the perpetrator's] possession? 

43. How were you first exposed to sex? 

44. Did your parents ever talk to you about sex as you were 
growing up? 

45. What's the purpose of sex? 

46. How would you describe your attitude about sex? 

47. How important is sex? 

48. What is love? 

49. How do you show your love to your family? 

50. What is important in a relationship? 

51. How long have you and [your spouse] been married? 

52. How many times have you been married? 

53. How did you and [your spouse] meet. 

54. What drew you to [your spouse]? 

55. How would you describe you relationship with [spouse, 
each child, parents, and siblings]? 

56. What are people for? 

57. How do you think [the perpetrator] deals with things 
about himself, like his attitude, in general? 

58. Does [the perpetrator] usually express emotions? 

59. What do you think [the perpetrator] thinks about 
himself? 

60. Does [the perpetrator] ever give any indication of how 
he might think other people see him? 

61. Does [the perpetrator] have any friends that he hangs 
out with? 
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62. What sort of T.V. does [the perpetrator] watch? 

63. What sort of music do you hear [the perpetrator] play? 

64. Who would you say [the perpetrator] is most like? 

65. Who do you think [the perpetrator] is least like? 

66. What does it mean to be a woman? 

67. What does it mean to be a man? 

68. What's it mean to be a little girl? 

69. What's it mean to be a little boy? 

70. Is there any religious base or orientation that you hold 
to? 

71. What things do you like most about yourself? 

72. If you could change three things in your life, would 
you? 

73. How would those things help you? 

74. What sort of things was he [the perpetrator] doing that 
he was always in trouble? 

75. How important is it for him [the perpetrator] to have 
his own way? 

76. What rules do you have for him [the perpetrator]? 

77. How does he respond to your requirements for him [the 
perpetrator]? 

78. What do you think people are for to [the perpetrator]? 
What purpose do they serve in his life? 

79. Would you say that [the perpetrator] is a leader or a 
follower? What indicates that to you? 

80. Who do you think [the perpetrator] relates to the best? 

81. What's most important to him [the perpetrator]? 

82. How would you evaluate the juvenile department/legal 
system and the people that work there? 

83. What's it been like for you to do these interviews with 
me? 
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84. Was there a best part to it? 

85. What was the hardest part? 

86. Were there any parts that you enjoyed? 

87. What was the reason you decided to do the interviews 
with me? 

88. Is there any advice you'd give me if I interview with 
other families? Is there anything that I should do or 
shouldn't do? 
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Codification 

Each family was designated Family 1 through Family 5 
(Fl, F2, F3, F4, F5). The family code carried across all 
identifications. Where possible, people were coded as they 
were related to the perpetrator. 

Perpetrators were designated "P": In Fl as IP; F2 as 2P; F3 
as 3P; F4 as 4P; F5 as 5P. 

Parents: 

Mothers were designated "A": In Fl as 1A; F2 as 2A; F3 
as 3A; F4 as 4A; F5 as 5A. 

Fathers were designated "B": In Fl as IB; F2 as 2B; F3 
as 3B; F4 as 4B; F5 as 5B. 

Step-parents were designated by a "-1" (e.g. 1B-1 
indicated the stepfather in Fl; 2A-1 indicated the 
stepmother in F2). 

Siblings: 

Sisters were designated "C". Sisters were 
differentiated by chronological age; if a half-sister, by 
the suffix "hs" or stepsister by the suffix "ss" (e.g. 1C-
2ss indicated Fl, second eldest sister; step-sister; 3C-lhs 
indicated F3, eldest sister; half-sister). 

Brothers were designated "D". Brothers were 
differentiated by chronological age, half— or step—brother 
(e.g. lD-lsb indicated Fl, eldest brother; step-brother. 3D-
lhb indicated F3, eldest brother; half-brother). 

Other Blood Relatives: 

If more than one of each type of relative was referred 
to, the codes of -1 through ? were applied in the order thev 
were mentioned. 

Aunts were designated "E". 
Uncles were designated "F". 
Grandmothers were designated "G". 
Grandfathers were designated "H". 
Cousins: Females were designated "I"; 

males were designated "J". 
Nieces were designated "K". 
Nephews were designated "L". 
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Victims of the perpetrators were designated by family, 
the letter "V", and the relationship to the perpetrator 
(e.g. 2V-2hb indicated F2, second victim, half-brother). 

Persons formerly related to the perpetrator were 
indicated by the suffix "ex" (e.g. 3C-slex indicated F3, the 
perpetrator's former sister-in-law). 

All other coded items were indicated by the type of 
entity, family code, and the chronological order which that 
type of entity was referred to in the interviews (e.g. City 
4-1 indicated F4, the city where they resided; Street 5-1 
indicated F5, the street on which the family lived). 
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INTERNAL RELIABILITY ANALYSIS SHEET 

Part I 

For the purpose of determining the accuracy of the transcription, 
five excerpts from my audiotaped interviews with juvenile child 
molesters and/or their family members, plus the corresponding 
transcriptions of these passages are provided for your review. Please 
evaluate each passage according to the following scale: 

1 entirely inaccurate 
2 questionable accuracy 
3 generally accurate 
4 accurate (with only occasional inaccuracies) 
5 very accurate 

Please circle your response and then write it on the line. 

Passage 1 

Accuracy of transcription 1 2 3 4 5 

Phrasing and Punctuation 1 2 3 4 5 

Passage 2 

Accuracy of transcription 1 2 3 4 5 

Phrasing and Punctuation 1 2 3 4 5 

Passage 3 

Accuracy of transcription 1 2 3 4 5 

Phrasing and Punctuation 1 2 3 4 5 

Passage 4 

Accuracy of transcription 1 2 3 4 5 

Phrasing and Punctuation 1 2 3 4 5 

Passage 5 

Accuracy of transcription 1 2 3 4 5 

Phrasing and Punctuation 1 2 3 4 5 
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Part II 

[In this section, each of the passages was presented on a separate page. 
The instructions preceded each passage and category selections followed 
each passage.] 

In this section you should read the corresponding selections. For 
each passage, there are variables that can be deduced from the 
transcript. Please indicate your preference based on the scale below. 
Circle your response and write it again on the end of the line: 

0 undecided 
1 definitely not present 
2 not present 
3 present but not obvious 
4 present 

5 obviously present 

Passage # One 

Self-esteem 0 1 2 3 4 5 

Peer Directed Abilities... 0 1 2 3 4 5 

Empathy 0 1 2 3 4 5 

Passage # Two 

Alcohol/Drug Abuse 0 1 2 3 4 5 

Parental Behaviors 0 1 2 3 4 5 

Self-esteem 0 1 2 3 4 5 

Passage # Three 

Purpose of other people... 0 1 2 3 4 5 

Empathy 0 1 2 3 4 5 

Reflection.. 0 1 2 3 4 5 

Passage # Four 

Purpose of other people... 0 1 2 3 4 5 

Self-esteem. 0 1 2 3 4 5 

Social Roles 0 1 2 3 4 5 

Passage # Five 

Parental behaviors 0 1 2 3 4 5 

Peer directed abilities... 0 1 2 3 4 5 

Purpose of other people... 0 1 2 3 4 5 
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Passage # Six 

Alcohol/Drug Abuse 0 1 2 3 4 5 

Sexual Exposure 0 1 2 3 4 5 

Purpose of Other People... 0 1 2 3 4 5 

Passage # Seven 

Locus of control 0 1 2 3 4 5 

Reflection 0 1 2 3 4 5 

Empathy 0 1 2 3 4 5 

Passage # Eight 

Purpose of other people... 0 1 2 3 4 5 

Peer directed abilities... 0 1 2 3 4 5 

Social roles 0 1 2 3 4 5 

Passage # Nine 

Alcohol/Drug Abuse 0 1 2 3 4 5 

Parental behaviors 0 1 2 3 4 5 

Purpose of other people... 0 1 2 3 4 5 

Passage # Ten 

Purpose of other people... 0 1 2 3 4 5 

Distortion/Lying 0 1 2 3 4 5 

Manipulation 0 1 2 3 4 5 
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Part III 

[In this section, each of the five passages was presented on a separate 
page. The instructions and category selectionsf delineated belowf 
preceded each passage.] 

In Part III, please read the corresponding passage. Then indicate 
your choice of category or categories you believe the passage reflects 
by circling the code or codes for the categories you select. 

Alcohol/Drug Abuse A/DA Purpose of Other People... .POOP 

Violence/Criminality V/C Empathy E 

Sexual Exposure SxE Social Roles SR 

Parental Behaviors PB Numbing/Blocking N/B 

Peer Directed Abilities... .PDA Distancing D 

Self-esteem SE Anger/Violence A/V 

Reflection R Distortion/Lying D/L 

Locus of Control LOC Manipulation M 

[An explanation of the codes used in the passage was placed here 
(e.g., 2A-1 was the code for the stepmother in the second family I 
interviewed.] 

Passage 1 

Passage 2 

Passage 3 

Passage 4 

Passage 5 
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EVALUATOR'S PERSONAL INFORMATION SHEET 

Thank you for your time and contribution to this research 
project. For purposes of data collection, please fill out 
the information requested below. 

Name 

Address 

City , State Zip Code 

Phone ( ) Age 

Educational 
Bac kground 

Current Job 
Description_ 

Do you have any previous knowledge of pedophilia? 

Yes No 

If yes, please 
explain 

Is there any other information that you would like to share 
about yourself? 
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Table 1 

Legend: 

R 

1 
2 
3 
4 
5 

Passage I 

Passage II 

Passage III 

Passage IV 

Passage V 

Rater 

entirely inaccurate 
questionable accuracy 
generally accurate 
accurate (with only occasional inaccuracies) 
very accurate 

Rl R2 

5 
4 

4 
5 

5 
5 

5 
5 

R3 

3 
3 

4 
4 

5 
5 

R4 

5 
5 

5 
5 

4 
4 

5 
5 

4 
5 

R5 

4 
5 

4 
4 

4 
4 

5 
4 

5 
5 

R6 

4 
4 

R7 

2 
2 

R8 

2 
3 

Mean 

3.63 
3.75 

4.13 
4.38 

4.38 
4.25 

4.88 
4.75 

4.38 
4.75 
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INTERNAL RELIABILITY ANALYSIS RESULTS-PART II 

Table 3 

Legend: 

Res Researcher 
R Rater 

0 
1 
2 
3 
4 
5 * 

Undecided 
Definitely not present 
Not present 
Present but not obvious 
Present 
Obviously present 
Denotes disagreement with Researcher 

R1 R2 E3 R4 R5 Mean Res 

Passage I 4 5 4 4 3 4.0 3 
5 1 4 4 2 3.2 4 
4 1 3 2 2 2.4 3 

Passage II 5 5 4 5 4 4.6 5 
5 1 4 5 2 3.4 4 
4 1 3 4 2 2.8 2 

Passage III 3 3 4 3 3 3.2 3 
2 1 3 1 2 1.8* 4 
I 3 3 2 2 2.2 3 

Passage IV 4 4 4 3 2 3.4* 2 
3 3 4 2 2 2.8 3 
2 3 3 3 2 2.6 2 

Passage V 4 3 2 3 4 3.2* 2 
5 1 4 4 1 3.0 4 
5 5 3 4 4 4.2 4 

Passage VI 5 5 4 4 2 4.0 5 
3 3 3 4 3 3.2 4 
2 3 3 3 3 2.8 2 

Passage VII 5 5 4 2 4 4.0 5 
1 2 2 2 3 2.0 3 
1 1 2 2 2 1.6* 3 

Passage VIII 2 0 3 3 3 2.2 2 
4 1 3 4 3 3.0 4 
3 1 3 2 3 2.4 3 

Passage IX 5 5 4 3 4 4.2 4 
5 5 5 4 3 4.4 5 
1 3 3 2 4 2.6 2 

Passage X 2 3 4 3 4 3.2 3 
5 5 5 3 4 4.4 5 
5 5 4 4 4 4.4 4 
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INTERNAL RELIABILITY ANALYSIS RESULTS-PART TT 

Table 4 

Comparison Among Raters 

Legend: 
MN Mean of the other Raters 
RTG Rating 
Psg Passage 

• Denotes Rater's disagreement with other Raters 

MM RTG HH 

P " 9 1 4 4 - ° 5* 3 . 7 5 4 4 . 0 4 4 0 

S* 2 . 7 5 1 . 3 . 7 5 4 3 0 4 J ' S l . 
* • 2 . 0 1 . 2 . 7 5 3 2 2 5 2 M I 

J . ? - 4 , 0 4 3 » 2 5 5* 3 . 0 2< 
2 , 5 1# 3.25 3 2 . 7 5 4« 2 . 5 2 

'",9 111 2 111 I 4 3-° 3 3 " 
2 1 , 7 5 1 2 . 0 3* 1 . 5 i , Q 
1* 2 . 5 3 2 . 0 3 2 * 0 * — 

3 
2 

2 2 .2 2 
p"9 IV t i-\\ t 4

 3 » 3 3 . 5 2 . 
2 . 7 5 3 2 . 7 5 4* 2 . 5 2 3 0 •» 2 ^ 2.5 3 i.l 3 J:? 2 

Pag V 4 3 . 0 3 3 . 2 5 2« 3 . 5 3 3 . 2 5 4 

V J:S r 1:1 4: ?•!• 4- i-M }. * • 5 4 4 . 2 5 4 

2* 
PBg VI r i l l v 3-75 4 4-° 4 4.0 

2 J 3 , 2 5 3 3 • 2 5 4 3 . 0 3 
2 3 - ° 3 2 . 7 5 3 2 . 7 5 3 2 . 7 5 3 

P"9V" i: 1:11 V 1:1s
 i ?•? 2* 4 5 4 

2 2 . 0 2 2 . 0 3* 
1 1 1-75 2 lis 2 1.5 2 

P e g V I I I 2 2 . 2 5 0« 2 . 7 5 3 2 . 0 3 2 0 , 
4 « 2 . 7 5 1 . 3 . 5 3 3 6 J . j ' ? 5 3 
3 2 . 2 5 1 . 2 . 7 5 3 2 . 2 5 2 1 1 1 3 

P e g IX 5 4 . 0 5 4 . 0 4 4 . 2 5 3 . 4 5 i 

I i:!' 3 ;:!• ? M* 4 2:! -
P"9 X ? • 3 . 5 3 3 . 2 5 4 3 . 0 3 3 2 5 4 

« *•» «' 2:H ; :.f r :ir : 

4* 
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INTERNAL RELIABILITY ANALYSIS RESULTS-PART TTT 

Table 5 

Legend: 
Res Researcher 
R Rater 

Category Abbreviations (see Chapter II) 

A/DA Alcohol/Drug Abuse POOP Purpose of Other People 
V/C Violence/Criminality E Empathy 
SxE Sexual Exposure SR Social Roles 
PB Parental Behaviors N/B Numbing/Blocking 
PDA Peer Directed Abilities D Distancing 
SE Self-Esteem A/V Anger/Violence 
R Reflection D/L Distortion/Lying 
LOC Locus of Control M Manipulation 

Bold signifies agreement with the researcher 

R1 R2 R3 R4 R5 Res 

Passage I PB PB PB 
SxE 
POOP POOP 
LOC 
SR 
N/B 
D/L 
M 

Passage II PB PB 

PDA PDA 

Passage III PB PB PB 
N/B N/B 
LOC LOC 

D/L 
POOP 
SR 

Passage IV PB PB 
R R R 

LOC 
A/V 

POOP 
SR 

Passage V Ml PB PB 
SxE SxE 

SR 

PB 
SxE 

PB 
SxE 

PB 
SxE 

PB 
SxE 

PB 
SxE 

PB 
SxE 

PB 
N/B 
LOC 
D/L 

PB 
N/B 

PB 
N/B 

V/C 
SE 

V/C 
SE 

PB 

LOC 
A/V 

PB 
R 
LOC 

PB 
R 
LOC 
A/V 

SR 
V/C 

PB 
SxE 

SE 

PB 
SxE 
POOP 

SE 

PB 
SxE 
POOP 
LOC 

R 
D 
A/V 
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INTERNAL RELIABILITY ANALYSIS RESULTS-PART III 

Table 6 

Comparison Among Raters 
Comparison Between Researcher and Raters 

Legend: Agree Agreement Among Raters/Between 
Researcher and Raters 

Psg Passage 

Rater 1 Rater 2 Rater 3 Rater 4 Rater 5 Total Researcher 

aa:as_3gBa3s!!s_AgreeB5^^ 

Psg I 
84% 61% 83% 86% 86% 80% 78% 

Psg II 
91% 92% 86% 91% 91% 90% 94% 

Psg III 
83% 81% 67% 77% 78% 77% 85% 

Psg IV 
81% 80% 77% 72% 84% 79% 88% 

Psg V 
72% 83% 81% 69% 77% 76% 76% 
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