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The problem of this study concerns ethnoviolence on the 

campus of a predominantly white, state-supported university 

in the Dallas-Fort Worth Metropolitan Area. In order to 

study ethnoviolent behavior, the effects it has on the 

victims, and the perceptions that minority students have of 

the campus climate, all African-American, Hispanic, and 

international students enrolled at The University of Texas 

at Dallas were mailed a questionnaire. The instrument used 

in the study was the Campus Opinion Survey which was derived 

from a pilot study conducted at the University of Maryland. 

The dissertation is organized into five chapters. 

Chapter 1 provides a general statement of the problem, 

defines the purpose of the study, states the research 

questions, and presents background material and significance 

of the study. A review of the literature is presented in 

Chapter 2. The methods and procedures used to collect and 

analyze the data are described in Chapter 3. In Chapter 4 

the findings of the research are reported and discussed. 

Chapter 5 contains a summary of the major findings, 

conclusions, and implications. 



The major findings in this study are: 

1. Forty-one percent of the students in the study 

reported either experiencing or observing ethnoviolence on 

campus; the number increases for African-American students 

with over half (53%) reporting ethnoviolence. 

2. Verbal abuse was the type of ethnoviolence most 

frequently reported. 

3. Ninety-three percent of the students who reported 

ethnoviolence also reported the effect of the act. 

4. Twenty-seven percent of the students reported 

feeling uncomfortable in a class where they had been treated 

negatively because of their race or ethnicity by a 

professor, and 22% reported feeling uncomfortable because of 

peers. 

5. Twenty-eight percent of the students reported that 

people at the university behave toward minorities in a 

prejudicial way; the number increases for African-Americans 

to 34%. 

6. Forty-two percent of the African-American students 

describe the campus as uncomfortable. 
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CHAPTER 1 

INTRODUCTION 

By the year 2000 one-third of the population of the 

United States will be minority, and by 2025 minorities are 

expected to make up nearly 40% of all 18- to 24-year-olds in 

the nation (Mingle, 1987). Between 1985 and 2000 the 

population in the United States is expected to increase 

12.3% with nearly 60% of the growth occurring among minority 

populations (Santovek, 1990). 

Although the minority population is growing rapidly, 

educational participation by many minority groups is 

declining (Odell & Mork, 1989). While the gap has narrowed 

between the proportion of blacks, whites, and Hispanics who 

complete high school, whites continue to go to college at 

higher rates than blacks or Hispanics (Carter & Wilson, 

1991). 

Despite college enrollment gains during the 1970s, 

blacks and Hispanics have made little progress in achieving 

parity with whites in college participation during the 

latter part of the 1980s (Carter & Wilson, 1991). There are 

similar disparities in baccalaureate attainment rates; and 

in comparison to white students, relatively few black and 



Hispanic students enter graduate school (Nettles, 1990). 

These disparities give rise to questions concerning the 

factors that contribute to the small numbers of minority 

students who enroll and graduate from postsecondary 

institutions and the changes that are needed in order to 

improve their participation and retention rates. 

Demographic, college enrollment and graduation 

statistics are matched by a related trend. Reports in the 

Chronicle of Higher Education over the past 2 years signal 

an alarming increase in the number and intensity *of racial 

incidents on college campuses. The National Institute 

Against Prejudice and Violence (NIAPV), which began 

monitoring ethnoviolence on college campuses in 1986, has 

documented reports of incidents on more than 260 campuses. 

In other reports, minority students on predominately white 

campuses say they feel increasingly like outsiders, 

isolated, and unwelcome (Hanford, 1989). A hostile, 

alienating campus climate is cited repeatedly in the 

literature as a reason minority students drop out of college 

at higher rates than whites (Ehrlich, 1990; National Center 

for Postsecondary Governance and Finance Research Center 

[NCPGFRC], 1990; Ponce, 1988; Wilson & Justiz, 1988). 

Campus climate can set the tone and pace for efforts to 

recruit and retain minority students, and recent national 

reports have urged administrators to take an active role in 



shaping the campus climate (American Council on Education 

and the Education Commission of the States [ACE/ECS], 1988; 

Western Interstate Commission of Higher Education [WICHE], 

1987, 1988). While less understood than the flow of 

students through the educational system, just as important 

are the academic, social, and interpersonal experiences that 

students encounter while on the campus. Studies support the 

conclusion that students, faculty, and staff perceptions are 

a valid means of identifying problems and describing campus 

climate (NCPGFRC, 1990). Through assessments administrators 

and faculty can learn more about campus climate as students 

perceive it and gain a better understanding of ethnoviolent 

behavior and the effects it has on the victims. The 

knowledge can provide an additional tool to help eliminate 

or minimize objectionable behavior and improve the campus 

environment, thereby enriching students' academic and social 

experiences on campus. Therefore, this study is focused on 

a relatively new campus with an even more recent addition of 

beginning freshmen to add to improved perception and 

understanding of pertinent problems. 

Statement of the Problem 

The problem of this study concerns ethnoviolence on the 

campus of a predominantly white, state-supported university 

in the Dallas-Fort Worth metropolitan area. 



Purpose of the Study 

The primary purpose of the study is to determine to 

what degree ethnoviolent behavior occurs on a university 

campus where no highly visible or publicized racial 

incidents have taken place. The behavior, its effects on 

the victims, and minority students' perceptions of the 

campus environment are examined in an attempt to provide a 

basis for a better understanding of ethnoviolent behavior 

and the racial climate. The dynamics of the racial climate 
\ 

at this one institution may represent a pattern of racial 

tensions that exists beneath the surface on many campuses. 

Specifically, answers were sought to the following 

questions: 

1. How frequently does ethnoviolent behavior occur on 

campus? 

2. In what geographical locations on campus do the 

ethnoviolent acts occur? 

3. What is the nature of the ethnoviolent acts? 

4. What effects do the acts have on the victims? 

5. Are race/ethnicity, class rank, age, gender, 

full-time/part-time status, number of semesters completed at 

The University of Texas at Dallas2 variables in perception 

of campus climate? 

6. What are student perceptions about the campus 

climate? 



7. If ethnoviolence occurs to a lesser or greater 

degree than reported on other campus studies (20% to 50% for 

minority populations), what are the reasons? 

Institutional Characteristics 

The University of Texas at Dallas, a predominantly 

white, state-supported research institution, was until fall 

1990, when freshmen were admitted for the first time, an 

upper-level institution offering baccalaureate, master's, 

and doctoral degrees to a student body of approximately 

9,000. Students at The University of Texas at Dallas range 

in age from 17 to 79 and their average age is 30.7 years. 

The University of Texas at Dallas is a commuter school with 

students residing primarily in Richardson, Piano, and North 

Dallas. Sixty-nine percent of The University of Texas at 

Dallas students attend classes on a part-time basis with a 

majority of students attending classes only in the evening. 

In spring 1991, there were 423 African-American students 

enrolled and 295 Hispanics. Non-resident aliens comprised 

5% (N = 419) of the student body. 

Definitions 

1. Ethnoviolence—an act that is motivated by ethnic, 

religious, or racial prejudice. 



Background and Significance 

The demographic transition taking place in the United 

States, particularly in the Southwest, and the challenges 

presented by the transition have been well documented 

(ACE/ECS, 1988; Mingle, 1987; WICHE, 1989). Before the year 

2000, the United States population is projected to increase 

by 12.3% with nearly 60% of the projected growth occurring 

among the minority population. The overall projected growth 

rate of 12.3% for this period includes a growth of 23% for 

African-Americans, 45% for Hispanics, and 48.4% for other 

minority groups compared to a 6.5% increase for the white 

population (WICHE, 1989). 

Demographic projections indicate that by the year 2000 

53 major cities will have citizenries whose majorities are 

comprised of minority populations, and by 2125 minorities 

are expected to make up 40% of all 18- to 24-year-olds 

(Terrell & Wright, 1988). For the first time in the history 

of the United States a youthful ethnic minority is projected 

to comprise the majority of the young adult population and 

work force (Hodgkinson, 1985). Currently in the Southwest 

one-third of the people are members of a minority group and 

more than 45% of the children under age 5 are minorities 

(WICHE, 1989). 

In 1988 the American Council on Education and the 

Education Commission of the States' (ACE/ECS) report, 



One-Third of a Nation, projected that by the year 2000, 33% 

of the school-age population in the entire country will be 

minority, and by 2020 the number will reach 39%. According 

to the report while members of minority groups are 

increasing in numbers exceeding that of whites, economic 

data reveal that minorities are not achieving proportional 

representation in college enrollment and degree attainment 

or in the prosperity of the nation. For example, in 1986, 

9% of whites had incomes below the poverty level compared to 

31.1% of African-Americans and 27.3% of Hispanics. The 

median family income of African-Americans and Hispanics is 

57% that of whites, and unemployment among African-Americans 

in 1988 was 12.2%, among Hispanics 9.3%, and at 4.6% among 

whites. In 1985, 47% of African-American children and 41% 

of Hispanic children were living in poverty compared to 18% 

of white children. 

A year before One-Third of a Nation was released, the 

Education Commission of the States and the State Higher 

Education Executive Officers published a report providing 

similar data and urged the state and federal governments to 

focus more on a commitment to increase the number of 

minorities in the educational pipeline and less on more 

compliance. The report concluded that while minority high 

school graduation rates have increased significantly in the 

past 20 years, they still lag behind the graduation rates of 



8 

whites. Only 56% of Hispanic 18- to 24-year-olds and 76% of 

African-American 18- to 24-year-olds graduate from high 

school compared to 82% of whites in the same age range 

(Mingle, 1987). 

In addition, the academic preparation of 

African-Americans and Hispanics trails behind that of 

whites. Data reveal that 17-year-old African-American and 

Hispanic students, on an average, read only as well as 

13-year-old white students. According to the same report, 

the college participation rates among African-American and 

Hispanic college age youth peaked in the mid-1970s but have 

steadily declined since then. 

The report also concluded that while minorities are 

even more underrepresented in graduate school than they are 

in 4-year colleges, they are overrepresented in 2-year 

institutions. For example, in the 1986-87 school year, 36% 

of white college students were enrolled in public 2-year 

colleges compared to 43% of African-American and 54% of 

Hispanic students. Numbers had changed somewhat by 1988 

with 38% of African-American college students enrolled in 

2-year institutions, 54.6% of Hispanic students and 34% of 

the white students (Evangelauf, 1990). The transfer rate 

for minorities to 4-year institutions is not comparable to 

that of whites, and when minority students do matriculate to 



4-year schools they are less likely than white students to 

complete a degree (Green, 1989). 

A report issued in 1990 by the Massachusetts Institute 

of Technology provides similar data. According to the 

report, fewer than 30% of minority children take courses in 

high school that prepare them for a 4-year college. The 

report further concluded that in 1988, 35.8% of Hispanic and 

14.9% of African-American young adults were neither in 

school nor high school graduates. For whites the number was 

12.7% (Quality Education for Minorities Project, 1990). 

In 1991 the Ninth Annual Status Report on Minorities in 

Higher Education was released (Carter & Wilson, 1991). In 

1989, according to this report, 31.8% of white 18- to 

24-year-olds were enrolled in college compared to 23.5% of 

African-Americans and 16.1% of Hispanics in the same age 

range. The same report stated that persistence rates for 

minorities in college are considerably lower than the 

persistence rates for whites. Of the 1980 high school 

graduates entering 4-year colleges, 43.5% of the 

African-Americans, 42.3% of the Hispanics, and 54.3% of the 

whites persisted 4 years. Similar disparities are reported 

for baccalaureate attainment rates. In 1989, of the 

students receiving baccalaureate degrees 84.5% were white, 

2.9% were Hispanic, and 5.7% were African-American. Of the 

students receiving a master's degree, 78% were white, 2.4% 
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were Hispanic, and 4.6% were African-American. 

African-Americans earned 820 research doctorates in 1986, 

26.5% fewer than in 1976. 

A number of reasons for minority students dropping out 

of college at higher rates than white students is repeatedly 

cited in the literature: declining financial aid, lack of a 

definite relationship between a degree and a good job, 

inadequate academic preparation, attraction to the military, 

increased racial tensions on campuses, and feelings of 

isolation by minority students on predominantly white 

campuses (Carter & Wilson, 1991; Ponce, 1988; Wilson & 

Justiz, 1988). 

Green (1989) , in Minorities on Campus: A Handbook for 

Enhancing Diversity, cites campus climate as a key summative 

factor that emerges from an extensive body of literature on 

race/ethnicity and drop-out trends. Green contends that the 

more hospitable the campus climate, the more likely the 

minority student is to stay in school and, likewise, the 

more alienated the student feels in the campus environment, 

the more likely he/she will drop out. 

Several studies report that minority students at 

predominantly white institutions perceive the campus climate 

as cold and hostile (Abraham & Jacobs, 1990; Business-Higher 

Education Forum, 1990; Ehrlich, 1990; Fleming, 1984). Case 

studies done by Ehrlich indicate African-American students 
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feel a chronic level of discomfort and perceive the campus 

atmosphere as one of prejudice and discrimination. 

Anderson (1988) characterizes the environment on a 

predominantly white campus as culturally alien, alienating, 

and psychologically hostile for minority students. Feagin 

(1989) asserts that an inhospitable campus environment 

creates such anger and rage for African-American students 

that they choose to drop out and abandon their educational 

goals. In anecdotal reports, Mingle (1987) suggests that 

the negative campus climate at predominantly white 

institutions isolates minority students, causing them to 

become disconnected from the life of the campus—a situation 

that leads to attrition. There is increasing evidence that 

the poor quality of campus life for minorities and their 

sense of isolation and alienation are serious factors in 

attrition (Armstrong-West & de la Teja, 1988; Crosson, 1988; 

Nettles, 1988). 

College campuses are currently experiencing an upswing 

in ethnoviolent incidents. Since the fall of 1986, 

incidents have been reported publicly at over 250 colleges 

and universities (Ehrlich, 1990). In a report issued by the 

Carnegie Foundation for the Advancement of Teaching (1990), 

50% of the presidents of research/doctoral institutions 

listed racial harassment and intimidation as a problem at 

their institutions. When asked how they could improve 
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campus life, 86% of the presidents said there should be new 

and revised statements on civility and respect for others 

and that greater racial understanding was a priority for 

improving the campus environment. One in four student 

affairs officers reported racial tensions as a problem on 

their campuses. The Carnegie report found that deeply 

rooted prejudices appear to be increasing on college 

campuses and racial tensions have become a crisis on some 

campuses. 

A review of the Chronicle of Higher Education since 

1987 supports the views offered in the Carnegie report and 

reveals the seriousness of the issue of racism on college 

campuses. The NIAPV calculates the number of college 

students victimized by ethnoviolence is in the range of 

800,000 to 1 million students annually. Studies done at 

several institutions also indicate that college campuses are 

not supportive, nurturing environments for minority students 

and that, in fact, the campuses are perceived by minorities 

as hostile and unwelcoming (Abraham & Jacobs, 1990; Ehrlich, 

Pincus, & Morton, 1987; Holeton, 1989; Peterson, 1990). 

Most experts indicate that the first step to improving 

the campus climate is for the university community to become 

aware of how minority students perceive the environment. 

Are recent confrontations on various campuses isolated 

incidents, and does ethnoviolent behavior occur mainly among 
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traditional-age, undergraduate students at residential 

institutions? Does ethnoviolent behavior most often occur 

in dorms, at athletic events, and within the Greek system? 

What factors do, indeed, contribute to ethnoviolence, and 

what factors contribute to an inhospitable campus 

environment? One way to address these questions is to 

examine the campus climate at an institution where there 

have been no public racial incidents—a campus that 

resembles the "quiet" campuses of the early 1980s. A study 

of campus climate at an apparently quiet school that has no 

dorms, no Greek system and an older-than-average student 

enrollment can contribute to a better understanding of the 

development of ethnoviolence and of racial tensions that are 

just beneath the surface. 

Summary 

Chapter 1 provides a general statement of the problem 

and defines the purpose of the study. In addition, the 

chapter contains a statement of objectives in the form of 

the research questions the study seeks to answer. 

Background material and the significance of the study are 

also presented in Chapter 1. 

Chapter 2 provides a review of the literature that 

includes studies pertaining to (a) retention and campus 

climate and (b) race relations and campus climate. 
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Chapter 3 provides a description of the population and 

subjects as well as a discussion of the research procedures 

used in the study. 

The findings of the research are reported and discussed 

in Chapter 4. 

Chapter 5 contains a summary of the study including a 

presentation of the major findings. Lastly, conclusions and 

implications are presented in Chapter 5. 



CHAPTER 2 

REVIEW OF THE LITERATURE 

A number of recent articles, reports, and research 

studies have varying degrees of relationship to the present 

study. The literature has been organized into sections: 

(a) retention and campus climate and (b) race relations and 

campus climate. 

Retention and Campus Climate 

Most retention literature attributes failure to make a 

smooth transition to college life as a major cause for 

students leaving college during the first year (Aitken, 

1982; Munro, 1981; Tinto, 1988). For many minority students 

at predominantly white institutions, the barriers to 

adjustment are insurmountable (Allen, 1986; Beckham, 1988). 

According to Tinto's retention model, the student-

institutional fit often influences a student's decision to 

drop out or transfer. Tinto's model considers three sets of 

data—student characteristics, college environment, and 

degree of compatibility between the two. As compatibility 

decreases, the probability of dropping out increases. Tinto 

explains compatibility by two key concepts—academic 

integration and social integration. Academic integration 

15 
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refers to academic success while social integration involves 

feeling connected with peers, staff, and faculty and the 

overall campus life. Integration leads to institutional 

commitment and degree completion. According to Tinto, 

research shows that student involvement in the social life 

of an institution is positively associated with academic 

success. Other researchers also show that students who feel 

a part of the institution are least likely to drop out 

(Chernin & Goldsmith, 1986). 

The same theme of involvement and connecting' with the 

university community is central to the message in the 1984 

report, Involvement in Learning, published by the National 

Institute of Education. According to the National Institute 

of Education report, an essential factor in student 

satisfaction with college and persistence is interaction 

with other students on campus as well as with faculty and 

staff. 

According to Ponce (1988), most retention studies have 

focused on white students with the focus turning to minority 

students only in the past 15 years. Research on minority 

student retention as reported by Ponce indicates that 

minority students have many of the same concerns as majority 

students but encounter additional problems that are unique 

to the minority student such as feelings of loneliness and 

isolation, racial/ethnic identity development, racial 
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harassment, feelings of alienation or not belonging, issues 

of entitlement, and lack of connection to the college 

environment. Ponce concludes that the obstacles and 

struggles faced by minority students are qualitatively and 

quantitatively different than those faced by white students. 

Sanders (1987) cites isolation, rejection, anxiety, and 

cultural value conflicts as major reasons minority students 

do not persist; Lunneborg (1986) reports that social 

isolation was the most common complaint of minority students 

at predominantly white universities. Taylor (1986) concurs 

that social factors including institutional racism, faculty 

expectations and attitudes, cultural conflicts, as well as a 

mono-cultural curriculum affect the retention of minority 

students on predominantly white campuses. 

Astin (1982) also documents the importance of 

belongingness to the retention of minority students. 

According to Astin, this sense of belonging can be achieved 

through multiethnic studies, minority student organizations, 

and multicultural centers. Affirmative steps taken by 

institutions to create a campus environment that is 

perceived by minority students as less alien and more 

compatible can foster retention (Gorman, 1983). 

Studies have also shown that the quality and frequency 

of student-faculty interaction plays a significant role in 

persistence (Chickering, 1969; Pascarella, Duby, & Iversen, 
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1983; Pascarella & Terenzeni, 1978). Fleming (1984) in a 

classic study of African-Americans on predominantly white 

campuses found that African-American students experience 

anxiety regarding their academic and nonclass faculty 

interaction and that covert and overt racism in 

faculty-student relationships creates a climate of hostility 

for many African-American students. 

Burrell (1980) in an earlier examination suggests that 

when white faculty-minority student interactions are not 

positive and result in anxiety, minority students' tend to 

feel alienated and will neither ask questions of nor request 

assistance from the faculty. In addition, Fleming (1984) 

reports that when students choose to remain in such an 

unsupportive environment, often the consequences are severe 

anxiety and even depression and psychosomatic illnesses. 

Many minority students perceive predominantly white campuses 

as hostile both inside and outside the classroom (Astin, 

1982; Fleming, 1984) and choose to exit rather than complete 

their studies. 

Landes (1985) emphasizes that the most important aspect 

of an effective retention program is a supportive and 

encouraging environment that can counteract the obstacles 

such as ethnic isolation and alienation. Smith (1989) 

states that institutions that successfully recruit and 

retain minority students concentrate on specific strategies 
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including the creation of a nurturing and supportive campus 

environment, and the cultivation of pluralism in 

extracurricular activities as well as in the classroom. 

In a retention study done at Oberlin College, Collison 

(1988) reported that African-American students cite racial 

discrimination and prejudice as barriers to their success as 

students. Barriers, however, are not limited to 

undergraduates, according to Blackwell (1987). A student's 

social experience while enrolled in a graduate program is 

believed to be the most important influence on persistence 

and performance (Blackwell, 1987; Girves & Wemmerus, 1986). 

Other studies indicate that minority graduate students 

report feeling alienated on campus and do not appear to be 

very satisfied with their graduate institutions (Allen, 

Haddad, & Kirkland, 1984; Clewell, 1987). 

In summary, the research on retention and campus 

climate seems to indicate that students who feel connected 

to the institution and have a sense of belonging are more 

likely to persist. The transition to college can be 

difficult for all students but the difficulty is exacerbated 

for minority students who may perceive the campus as 

unwelcoming and hostile. Social isolation on a 

predominantly white campus is a problem for both graduate 

and undergraduate minority students. Studies also indicate 

that institutions that wish to be successful in their 
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attempts to recruit and retain minority students will create 

an environment that is nurturing and supportive. While poor 

academic preparation and socioeconomic status may be 

barriers to matriculation, evidence is growing that the 

negative campus climate and the minority student's sense of 

isolation, alienation, and lack of support are more serious 

factors in attrition (Armstrong-West & de la Teja, 1988; 

Crosson, 1988; Nettles, 1988). 

Race Relations and Campus Climate 

The Baltimore-based National Institute Against 

Prejudice and Violence (NIAPV) has collected clippings from 

467 newspapers representing 343 cities and 47 states. One 

of the most publicized events was reported in 1986 and 

occurred at the University of Texas at Austin. A 

22-year-old black student was threatened at gunpoint in his 

eighth-story dorm room by two white students wearing Ronald 

Reagan masks. The white students attempted to throw the 

black student out the window. Another clipping reports that 

at the Citadel five white cadets were punished for wearing 

masks and entering a black cadet's room and harassing him. 

At Southern Methodist University, in 1988, two students were 

charged with shouting racial insults at Asian students and 

spitting tobacco juice on them during a bus ride to a dance. 

Also in 1988, a clipping reported that at the University of 
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Michigan 100 racist fliers were posted by a group claiming 

to be a white supremist student organization. The fliers 

included "Niggers get off campus," and "Darkies don't belong 

in classrooms—they belong hanging from trees" (Ehrlich, 

1990). 

Another newspaper clipping in the NIAPV files reports 

that at the College of Charleston, at a special seminar, 

black students were insulted by a white professor who said 

the only role models for blacks were in the National 

Basketball Association and the National Football League. He 

also reportedly said that black men were lazy and abandoned 

their wives and children in order to obtain welfare. At 

Oklahoma State University white members of a fraternity 

serenaded sororities in black face and dressed as slaves 

with ropes tied around their bodies according to a news 

clipping (Ehrlich, 1990). 

The state of race relations at the University of North 

Carolina at Greensboro may be typical of many schools. 

While there have been no racial incidents, African-American 

and whites rarely interact outside the classroom according 

to an article written by Collison in the April 26, 1989 

issue of the Chronicle of Higher Education. In interviews 

conducted by Collison on the University of North Carolina at 

Greensboro campus, African-Americans reported that whites 

stereotype and are indifferent to problems faced by 
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African-Americans. Whites, on the other hand, say there is 

too much emphasis on race and that race issues were resolved 

during the civil rights era. Whites report that they are 

irritated with African-American student organizations and 

with affirmative action programs designed to recruit 

minorities. African-Americans respond that whites do not 

understand that racism still exists. In the interviews, 

African-Americans also reported being stressed when they are 

accused by other African-Americans of "acting white" if they 

chose to socialize with whites. 

African-American students interviewed by Lederman 

(1989), at the University of Colorado, Boulder, say they are 

dissatisfied with their experience at the university and 

that they feel like outsiders. African-Americans report 

they are expected to alter their behavior and their views to 

fit into the white upper-middle class culture that dominates 

the campus and that assimilation continues to be the goal of 

the university with little preference for pluralism. 

According to the interviews, students feel they have few 

social outlets and believe that many professors and fellow 

students automatically assume that African-American students 

are unqualified and have been admitted only because of 

affirmative action. In the interviews, African-Americans 

accused the university of failing to teach whites to 

understand and appreciate other cultures (Lederman, 1989). 
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In 1989, Feagin interviewed 200 African-American 

students, faculty, and staff in predominantly white college 

settings across the United States. Specific campus barriers 

for African-Americans most often cited were stereotyping, 

racist comments and jokes, lack of opportunities to 

socialize, white professors seeing African-Americans as 

representative of their race and holding up a white model in 

lectures, a lack of feedback and reinforcement from white 

professors, and a monocultural curriculum. 

Ehrlich, Pincus, and Morton (1987) did a study of 

ethnoviolence on the campus of the University of Maryland 

Baltimore County. According to the study, one out of five 

minority students had been the victim of ethnoviolence on 

the campus. The attacks were primarily psychological 

including harassment and verbal abuse such as name-calling. 

Of the victims, one out of four had been harassed more than 

one time. One out of three victims reported that the 

experience had seriously affected his or her interpersonal 

relationships with most victims reporting they had become 

withdrawn and isolated as a result of the incident. An 

additional finding in the University of Maryland Baltimore 

County study was that while both Jewish and Asian students 

experienced similar levels of ethnoviolence, Asian students 

displayed a low awareness of campus events, of the situation 
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of black students, and the level of prejudice directed at 

themselves. 

The University of Maryland Baltimore County study 

revealed a sharp difference in perceptions of campus climate 

by minority and white students. Sixty-five percent of the 

white students surveyed were unaware of the incidents that 

had occurred, and one-third of the white students reported 

that discrimination is not a problem for blacks either on or 

off campus. A majority, 80% to 90%, of the white students 

did not perceive prejudice toward Asians, blacks," or Jews as 

part of the campus culture (Ehrlich, Pincus, & Morton, 

1987) . 

People for the American Way's (1991) survey of 128 

4-year colleges and universities revealed that one of the 

greatest sources of campus intolerance came from attitudes 

and misunderstandings about affirmative action. The report, 

Hate in the Ivory Tower, states that the most extreme 

reaction among white students to affirmative action 

manifests itself in the creation of white student unions. 

These unions are officially registered at Temple University, 

the University of Florida at Gainesville, and the University 

of Southwestern Louisiana at Lafayette. Also white students 

at Michigan State University have organized a new student 

group called No Equality Through Inequality. 
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According to the report, 57% of the colleges and 

universities surveyed acknowledged that intolerance was a 

problem on campus, and 59% reported that an incident of 

intolerance had happened on campus within the past 18 months 

(People for the American Way, 1991) . According to the 

survey, intolerance is more often manifested in attitudes 

and climate rather than in overt incidents. 

The report also includes the major reasons cited by 

survey respondents for the problem of intolerance on campus 

(People for the American Way, 1991) . The fact that many 

college students have grown up in segregated communities, 

coupled with the fact that college is the first time they 

have had close associations with people different from 

themselves, was often cited as a reason. Respondents gave 

competition for college admissions, financial aid, and post 

graduate employment as a reason because these areas of 

competition are viewed as affirmative action consequences. 

A third reason often cited by respondents is that today's 

college students have grown up during a politically 

conservative era when prominent politicians have worked to 

reverse affirmative action and civil rights laws. The 

report, however, concludes that colleges and universities 

contribute to the problem by denying there is a problem. 

McClelland and Auster (1990) examined the racial 

climate at a small predominantly white liberal arts college 
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over a period of 3 years by conducting two surveys. The 

researchers found that African-Americans were more likely to 

report incidents of discrimination or prejudice than other 

groups and that careless comments, ethnic jokes and slurs, 

and insensitive statements that African-Americans report as 

offensive are not always noticed by whites. Whites 

generally were likely to report friendly relations between 

races and were less sensitive to possible tensions between 

races. 

However, in the McClelland and Auster (1990)" study on a 

social distance scale, African-Americans were more willing 

to engage in social relationships with whites than were 

whites with African-Americans. For example, while nearly an 

equal number of African-Americans and whites report a 

willingness to be close friends with people of another race, 

the gap broadens with more intimate relationships. All 

African-Americans surveyed by McClelland and Auster said 

they would date a white compared to 61% of the whites who 

said they would date an African-American. Eighty percent of 

the African-American respondents reported they would become 

seriously involved with a white, and 60% said they would 

marry a white. However, 26.6% of the white respondents 

reported they would become seriously involved with an 

African-American and the number dropped to 21.4% for those 

who would marry an African-American. According to 
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McClelland and Auster, the consequences of social 

interaction when one group is willing to engage in relations 

in which the other group is not is that African-Americans 

may tend to self-segregate and become defensive. 

In the same study, when whites were asked whom other 

than a person of their own race would they prefer to marry, 

49.7% responded Asian, 25.4% responded Hispanic, and 22.5% 

responded African-American. McClelland and Auster (1990) 

conclude that the distance whites expressed toward 

African-Americans may well not be simply a desire to remain 

within one's own race. It may also reflect a desire to 

avoid contact with members of a particular race. This study 

also suggests that racism has never left the college campus; 

it has just been redefined. According to McClelland and 

Auster, the negative attitudes of whites toward 

African-Americans have remained constant, only the mode of 

expression has changed. 

Collison (1989) reports on a survey of 1,600 students 

at Bowling Green University. The survey found that the 

majority of the white students came from homogeneous 

communities and high schools with little understanding of 

the civil rights movement, affirmative action, and with 

little or no experience in dealing with others of different 

races and ethnicities. The survey also found that many 
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white students were ambivalent toward negative stereotypes 

of minority groups. 

In a review of several campus studies of ethnoviolence 

and race relations, Ehrlich (1990), from the NIAPV, reports 

that African-American students indicate a chronic level of 

discomfort and a perception of the campus climate as one of 

prejudice and discrimination. Ehrlich reports that in a 

random sample of 541 students, 47% of the Hispanic students 

and 33% of the Asian students responded that they had 

observed a racist incident on campus. 

Ehrlich (1990) also reports on three surveys 

administered to minority students, faculty, and staff at 

St. Cloud University. In the surveys, 50% of the students 

reported that faculty made racist remarks in the classroom, 

and 46% reported experiencing ethnoviolence in campus 

housing. Sixty-five percent of the minority and 

international faculty reported incidents where white 

students were disrespectful or rude because of the race or 

nationality of the faculty member. 

At the University of Colorado, 60% of the 

African-American students surveyed reported feeling 

uncomfortable in class because of race; and at Massachusetts 

Institute of Technology, two out of five African-American 

students felt they had to make additional adjustments 

because of their race. At the University of Virginia, 63% 
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of the African-American students surveyed had witnessed or 

experienced racial discrimination. Ehrlich (1990) concluded 

that even from these limited case studies there is little 

doubt that ethnoviolent behavior is a significant part of 

intergroup relations at American universities. 

The findings of a study conducted by Holeton (1989), at 

Stanford University, supports Ehrlich's conclusion. The 

Stanford researchers report that "nearly all black, 

Mexican-American, and American Indian students interviewed 

reported experiencing some form of discrimination or 

devaluation attributable to their racial or cultural 

background. Almost three-fourths (73%) of Asian American 

students said likewise" (p. 166). A major finding of the 

study was that 95% of the African-American students, 90% of 

the American Indian students, and 52% of the 

Mexican-American students felt they did not fit in to the 

Stanford community compared to 6% of the white students. 

Another finding in the Stanford study was that 43% of 

the minority students reported that whites were prejudiced 

toward minorities while only 18% of the white students 

reported that whites were prejudiced (Holeton, 1989). 

Subtle but pervasive forms of prejudice such as guestions 

about academic qualification, stereotyping, racial slurs, 

and ethnic jokes were reported by minority students at 
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Stanford. Feelings of alienation, disillusionment, and 

anger were reported to be the consequences of the incidents. 

Many Stanford faculty also reported in the same study 

that they did not fit in socially on campus—46% of the 

African-American faculty and 40% of the Hispanic faculty 

(Holeton, 1989). Many minority faculty reported that to fit 

in they would have to minimize their ethnic characteristics. 

An additional finding in the Stanford study was that 

many white students coming to Stanford have had little 

exposure to people of races different from their "own, with 

40% of the students reporting little or no exposure, 34% 

reporting some exposure, and 26% reporting quite a bit of 

exposure. The panel of researchers concluded that a lack of 

understanding helps perpetuate racial stereotypes and that 

Stanford undergraduates are not learning enough on campus to 

offset the general lack of experience and understanding they 

bring to campus (Holeton, 1989). 

Rutgers University also conducted a study in 1989 in 

which undergraduate students responded to a questionnaire 

that asked for detailed accounts of personal experiences in 

which they believed they had been abused for reasons of 

ethnic, religious, racial, or sexual prejudice. Twenty-two 

percent of the students surveyed reported some kind of 

abuse, most of which was verbal. Thirty-three percent of 

the African-Americans, 25% of the Hispanics, and 18% of the 
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Asians reported being victimized by ethnoviolent incidents. 

As in the University of Maryland study, fewer than one in 

five students reported the incidents to campus authorities. 

A strong theme that appeared in statements made by white 

students was a sense of outrage against minorities who they 

perceived as being given special privileges through 

affirmative action programs (Peterson, 1990). 

A report issued in 1990 described the perceptions of 

African-American and white students who attended 

historically black and predominantly white institutions. 

Five thousand students from 20 predominantly white and 20 

historically black institutions responded to a survey 

conducted by Abraham and Jacobs (1990). Findings revealed 

that many white students feel that minority groups enjoy 

unfair advantage and that whites are being victimized by 

efforts to correct past discrimination. On the other hand, 

many African-American students report resenting the frequent 

assumption that they were admitted to the institution solely 

on the basis of special admission programs and they view the 

campus environment as hostile. 

According to Abraham and Jacobs (1990) , 79% of the 

African-Americans report feeling they are not a part of the 

school they attend. The data suggest that African-American 

students often feel a sense of alienation and question the 

commitment of administration to minority success. There is 
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evidence in this study that indicates that perceptions of 

the campus are not determined by race but by membership in 

the minority or majority group. For example, 96.4% of the 

African-American students on the white campuses perceive a 

great deal of prejudice, likewise 90% of the white students 

on black campuses perceive a great deal of prejudice 

(Abraham & Jacobs, 1990). 

The findings from campus studies mirror the findings of 

studies conducted in the larger community. The NIAPV 

conducted a national survey of the effects of etrinoviolence 

on minority group victims. Interviews were conducted with 

72 persons in 9 cities in 7 states who had reported 

incidents to a government or community agency. Sixty-five 

percent of those interviewed reported experiencing 

multi-interconnected incidents, 24.8% reported physical 

assaults, 23.9% reported verbal harassment, 16.5% reported 

attacks on homes, 12.8% reported mail or telephone 

harassment, and 11.9% reported symbols of hate on personal 

property. Foreign-born minorities most often reported 

feeling disappointed and fearful as a result of the 

incidents while native-born minorities reported feeling a 

sense of injustice. Of the total, 80% reported feeling 

angry, 69% reported feeling powerless, 47% reported feeling 

fearful, and 27% reported feeling suspicious (Greer, 1991). 
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A report, A Common Destiny: Blacks and American Society 

(Jaynes & Williams, 1989), summarizes and interprets a large 

body of data and research analyses concerning the position 

of blacks in American society and the status of relations 

between blacks and whites in the United States. The report 

presents data on white and black attitudes as well as the 

explanations that have been offered for these attitudes. 

Jaynes and Williams (1989) reveal that while whites 

seem to desire equality of treatment in social institutions 

and government policies, many are less likely to "practice 

equality of treatment for African-Americans in their 

personal social behavior. This tension between white 

expectations of American institutions and their expectations 

of themselves is at the core of black-white relations the 

report concludes. In practice, many whites refuse or are 

reluctant to participate in social settings (schools and 

neighborhoods) in which significant numbers of minorities 

are present. For example, in a study conducted by Schuman 

et al. in 1985 (cited in Jaynes & Williams, 1989), 95% of 

the whites responded in a survey that their children could 

attend an integrated school if there were a few minorities 

present. However, the number dropped to 76% if half the 

students were minority and to 42% if most of the students 

were minority. Eighty-six percent of the whites responded 

that they would not move if a minority moved in next door, 
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but the number dropped to 4 6% if large numbers of minorities 

moved into the neighborhood. Ninety percent of whites felt 

schools should be integrated, but only 25% indicated 

integration should come about as a result of government 

intervention. 

Jaynes and Williams (1989) also conclude that 

African-Americans feel alienated from society in the United 

States. In the Schuman et al. study (cited in Jaynes & 

Williams, 1989), 41% of African-Americans surveyed felt 

whites want to keep African-Americans down. Only 7% of the 

African-Americans reported that most whites could be 

trusted, 82% reported some whites could be trusted, and 11% 

thought no whites could be trusted. When African-Americans 

were asked who they felt closer to, white Americans or black 

Africans, 24% responded white Americans while 56% responded 

black Africans. 

A survey of white Americans, conducted in 1991 by the 

Dallas Morning News, found that whites oppose racial 

discrimination more than ever but still cling to stereotypes 

of African-Americans and Hispanics (Survey finds, 1991). in 

1972, 14% of whites surveyed supported busing to achieve 

school integration, and the number rose to 29% in 1990. In 

1972, 48% of whites surveyed disapproved of bans on 

interracial marriage, and the number rose to 76% in 1990. 

Yet 70% of whites reported African—Americans are more likely 
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to live on welfare, and 74% thought the same of Hispanics. 

Whites responded that African-Americans and Hispanics are 

more likely to be lazy and violent-prone and less likely to 

be intelligent or patriotic (Survey finds, 1991). 

The Anti-Defamation League of B'nai B'rith recently 

reported that racist skinhead organizations are active in 34 

states as opposed to 21 in 1988 and now number about 3,000 

members, a 50% increase. The Center for Democratic Renewal, 

a multiracial group in Atlanta committed to education and 

research to help mobilize public opinion against "organized 

prejudice, has documented 3,000 incidents of bigoted 

violence in the United States during the period from 1980 to 

1986. From 1987 to 1990, more than 500 incidents a year 

were reported. National and regional monitoring groups also 

report increased activity of the Klu Klux Klan. Reports 

show that hate groups have increased recruiting activities 

in public schools. The state of Iowa reported a 200% 

increase in hate-motivated crimes from 1987 to 1988 (Greer, 

1989). 

Summary 

Study after study report experiences of minority 

students from all backgrounds who have encountered racism 

and overt or subtle forms of discrimination by majority 

students and faculty on predominantly white campuses. Many 
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minority students report that they experience culture shock 

by being in an environment that either implicitly or 

explicitly devalues their culture. Studies also indicate 

that race relations have deteriorated on campuses in the 

past few years, and this deterioration reflects the state of 

race relations in American society. Many African-Americans 

think not enough effort has been expended, while many white 

Americans view affirmative action as an unfair form of 

racial preference. Studies indicate that prejudice is both 

present and increasing. Students are polarized on many 

campuses, and racial tensions are a major concern for many 

administrators. 



CHAPTER 3 

METHODOLOGY 

In order to study ethnoviolent behavior, the effects it 

has on the victims, and the perceptions that students have 

of the campus climate, all African-American, Hispanic, and 

international students who were enrolled during the 1991 

spring semester at The University of Texas at Dallas were 

selected as subjects. Participants in the study completed a 

questionnaire. The methods and procedures used to collect 

and analyze the data are described in this chapter. 

Description of the Population 
and Subjects 

The population in the study is African-American, 

Hispanic, and international students enrolled at The 

University of Texas at Dallas during the 1991 spring 

semester. The international student population is primarily 

Southeast Asian. To negate the possibility of sampling 

error and to give all members of the population the 

opportunity to respond, the entire population, rather than a 

sample, was sent the questionnaire. Included in the 

population are both part-time and full-time students. The 

37 
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subjects were enrolled in seven schools of the university 

and included both graduate and undergraduate students. 

Research Instrument 

The instrument used in the study was the Campus Opinion 

Survey developed by Howard Ehrlich and his colleagues at the 

National Institute Against Prejudice and Violence (NIAPV), 

at the Baltimore Campus of the University of Maryland. The 

instrument was derived from a pilot study conducted at the 

University of Maryland and was then used successfully in a 

replicated study at Rutgers University. After reviewing the 

results obtained from the two studies, a modified version of 

the survey seemed most likely to provide the type of 

information being sought in this study. 

The final questionnaire used in the study was a product 

of a pretest in which students were asked to complete the 

questionnaire and then to indicate whether they thought each 

item was valid for the study and to comment on the clarity 

of the questions, the appropriateness of the language, and 

the provision for responses. As a result of the pretest, 

one item that all the students rated as poorly worded was 

rewritten. 

Procedures for Collecting Data 

Survey research is the methodology used in this study 

with a questionnaire administered for data collection. The 
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objectives of this study were to determine the frequency of 

ethnoviolent acts on campus and to describe the nature of 

the acts, the effect the acts had on the victims, and the 

perception minority and international students had of the 

campus climate. Data analysis, however, was not limited to 

descriptions, but relationships in the data were also 

investigated. The relationship was studied between the 

dependent variable, the level of comfort one feels on 

campus, and the independent variables of full-time/ 

part-time status, class rank/number of semesters "completed, 

age, gender, time of class attendance, and ethnicity. 

The information needed to conduct the study could be 

provided only by people who could be the victims of 

ethnoviolence. While an ethnoviolent act is defined as one 

that is motivated by ethnic, religious, or racial prejudice, 

this study focused only on racial/ethnic groups since 

religious affiliation was not available. African-American, 

Hispanic, and international students were identified as the 

population to be studied because they are the largest 

ethnic/racial minority groups on campus and because these 

are the ethnic/racial groups against which most 

ethnoviolence has been reported in other studies. 

An official list of all African-American, Hispanic, and 

international students enrolled in the university on the 

12th class day for the spring 1991 semester was obtained 
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from the Administrative Computer Center. The center also 

provided mailing labels. The students were advised in a 

newsletter sent through the mail that the questionnaire 

would be sent to them within a few days. In this 

precontact, the purpose of the study was explained and their 

cooperation requested. 

The questionnaires with a cover letter and a return 

envelope were mailed to a total of 1,138 graduate and 

undergraduate students. To insure anonymity, no 

identification numbers were put on the questionnaires. The 

questionnaires, however, were color coded to identify the 

respondents by group. Approximately 2 weeks after the 

questionnaires were mailed, students were reminded of the 

study in another newsletter mailed to their homes. 

The final aggregate response rate was 10% which is the 

same percentage of questionnaires returned at Rutgers 

University when a similar study was conducted using 

approximately the same instrument. Return rates of 10% are 

not uncommon in survey studies of this kind. 

Treatment of Data 

The first research question sought data to determine 

the frequency of occurrence of ethnoviolent behavior on 

campus. The number of participants who responded 

affirmatively to the survey question of whether or not they 
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had experienced ethnoviolence was tabulated as well as the 

number of times each type of incident was reported. 

The second research question sought data to determine 

the geographical locations where ethnoviolent incidents 

occur. The frequency for each location cited by respondents 

in question one on the survey was tabulated. 

Research question three sought information regarding 

the nature of the ethnoviolent acts/behavior. The survey 

provided 10 categories of incidents for respondents to 

check. Frequencies for each category were tabulated to 

determine the nature of the acts that students had 

experienced on campus. Another survey question asked 

respondents to describe an incident they had experienced. 

The narratives were analyzed to provide additional 

information about the nature of the acts occurring on 

campus. 

The fourth research question sought information about 

the effect ethnoviolence has on the victim. On the survey, 

respondents were asked to indicate how they felt about 

ethnoviolent incidents they had experienced by marking 1 of 

9 categories including "other." The frequency for each 

category was tabulated to determine the effect ethnoviolence 

had on the respondents. Respondents also were asked if they 

had felt uncomfortable in a classroom as a result of an 

ethnoviolent incident. The number of affirmative answers 
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was tabulated. In another question on the survey, subjects 

were asked to describe the effect ethnoviolence had on them. 

The narrative descriptions were analyzed to provide 

additional information about the effect ethnoviolence has on 

victims. 

Data to determine the perceptions minority students 

have of the campus climate were sought in the fifth research 

question. On the survey, a question asked if people at The 

University of Texas at Dallas behave in ways that are 

generally prejudiced. The item used a Likert scale response 

format. The frequency for each of the responses on the 

Likert scale was tabulated to determine the number of 

respondents who agreed or disagreed that people at The 

University of Texas at Dallas behave in a prejudiced manner. 

Another question on the survey asked subjects to describe 

the campus environment. The item used a semantic 

differential scale where the respondent rates the campus 

environment on a variety of bipolar adjectives including 

comfortable-uncomfortable, friendly-unfriendly, 

supportive-unsupportive, hospitable-unwelcoming. For 

treatment of the data, the scale was rated +3 to -3. The 

frequency of responses tabulated involves a combination of 

+3, 2, 1 responses and -3, 2, 1 responses. 

The sixth research question sought data to determine 

the degree of relationship between the overall feelings 
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about campus climate and the variables of race/ethnicity, 

class rank, school affiliation, number of semesters 

completed at The University of Texas at Dallas, gender, time 

of class attendance, and part-time/full-time status. 

Multiple regression models were utilized to determine the 

relationship between the independent variable and the 

dependent variables. An analysis of variance was used to 

test for significant differences and differences at or 

beyond .10 level reported. 

Research question seven sought reasons for 

ethnoviolence occurring at The University of Texas at Dallas 

to a lesser or greater degree than reported in other campus 

studies. A survey question provided a choice of nine 

reasons including "other." The frequency for each reason 

was tabulated. 

Summary 

A questionnaire constructed to obtain information about 

the frequency, location, and nature of ethnoviolence 

occurring on The University of Texas at Dallas campus, the 

effect it has on its victims, and the perceptions minority 

students have of the campus climate was administered to 10% 

of the African-American, Hispanic, and international 

students enrolled at the university in Spring, 1991. The 
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composition of the subjects and information about the 

questionnaire were presented in this chapter. 



CHAPTER 4 

PRESENTATION OF THE DATA 

The purpose of this study is to determine to what 

degree ethnoviolent behavior may be occurring on a 

predominantly white, quiet campus and to describe and 

analyze the behavior and the effects it has on its victims. 

A survey was designed and mailed to the total population of 

African-American, Hispanic, and international students 

enrolled at The University of Texas at Dallas in spring, 

1991. In Table 1 the total number of students in the 

Table 1 

Percentage of Returned Questionnaires bv Ethnic Group 

Ethnic Group Number Mailed Number Returned % 

African-American 423 38 9 

Hispanic 295 35 12 

International 420 37 9 

Total 1,138 110 10 

45 
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population and the number of African-American, Hispanic, and 

international students are reported. Also reported in Table 

1 are the numbers and percentages of respondents by group. 

Even though the Hispanic student population is the 

smallest of the three groups, the response rate of Hispanic 

students was higher (12%) than for African-Americans (9%) 

and internationals (9%). A total of 110 students (10%) 

completed and returned the questionnaires. 

Return rates of 10% are not uncommon in surveys of this 

kind (Peterson, 1990). In addition, each student in all 

three groups was mailed the questionnaire thus providing an 

equal opportunity for all students to participate in the 

study. Therefore, even though the number of subjects is 

small, the sample should not be biased. Whatever a more 

rigorous investigation might show, the information provided 

by the 110 respondents requires serious attention. 

The data describing the subjects appear in Table 2. 

The distribution of subjects by part-time/full-time status, 

gender, time of attendance, school affiliation, class rank, 

age, and number of semesters completed at The University of 

Texas at Dallas at the time of the study is shown in 

Table 2. 

The respondents were enrolled in both undergraduate and 

graduate courses and included both part-time and full-time 

students as well as both male and female. Minority and 
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Distribution of Subject bv Selected Variables 

47 

African-
American Hispanic International Total Variable 

Total number 38 

Enrollment 
Full-time 22 
Part-time 16 

Gender 
Male 18 
Female 20 

Time of Attendance 
Day 5 
Evening 20 
Day/evening 13 

School 
Arts and 

humanities 1 
General studies 4 
Management 9 
Social science 9 
Engineering and 

computer science 1 
Human development 3 
Natural science 

and mathematics 6 
Non degree 5 

Classification 
Freshman 1 
Junior 4 
Senior 11 
Graduate 18 

Age 
18-22 3 
23-27 9 

35 

23 
12 

7 
28 

5 
15 
15 

4 
2 
12 
4 

4 
4 

3 
2 

1 
16 
7 

10 

9 
8 

37 

33 
4 

19 
14 

7 
10 
20 

1 
3 
10 
2 

12 
3 

6 
0 

0 
4 
6 

26 

5 
17 

110 

78 
32 

44 
62 

17 
45 
48 

6 
9 
31 
15 

17 
10 

15 
7 

2 
24 
24 
54 

17 
34 

(table continues) 
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Variable 
African-
American Hispanic International Total 

Age 
28-32 11 
33-37 8 
38-42 4 
43-47 3 
47 + 0 

Semesters completed 
One 5 
Two 8 
Three 3 
Four 0 
Five + 22 

7 
3 
3 
3 
1 

4 
12 
5 
5 
9 

9 
4 
1 
0 
1 

6 
10 
3 
1 

17 

37 
15 
8 
6 
2 

15 
30 
11 
6 
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international student enrollment at The University of Texas 

at Dallas is approximately 50% graduate and 50% 

undergraduate, and the number of respondents corresponded 

with these percentages. Sixty-nine percent of The 

University of Texas at Dallas students attend classes on a 

part-time basis. However, response rate was greater among 

full-time students (70%). The higher return rate for 

full-time students could be attributed to the fact that 

approximately one-third of the respondents were 

international students who must be enrolled in a full course 

of study. 

While the majority of students at The University of 

Texas at Dallas attend classes in the evening, the response 
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rate was slightly higher for students who take both day and 

evening classes. These figures are not available by 

ethnicity, but it can be assumed that this difference is 

again because of international students who cannot work 

off-campus and, therefore, schedule their classes for both 

day and evening. 

Respondents were enrolled in each of the seven schools 

of the university, and the number of semesters completed at 

The University of Texas at Dallas at the time respondents 

completed the questionnaire ranged from 1 to 5 or more 

semesters with 43% of the subjects having completed 5 or 

more. Subjects ranged in age from 18 to over 47 years with 

two-thirds of the respondents between the ages of 23 and 32. 

Frequency of On-Campus 
Ethnoviolent Behavior 

Research question one sought data to determine the 

frequency of occurrence of ethnoviolent behavior on campus. 

The number of respondents (total and by group) reporting 

incidents and the number of incidents reported are presented 

in Table 3. 

Forty-five (41%) of the 110 respondents reported either 

experiencing or observing ethnoviolence on campus. The 

number increases for African-American students with over 

half (53%) reporting ethnoviolence but drops for both 

Hispanic (34%) and international students (35%). Likewise, 



50 

Table 3 

Incidence of Reported Ethnoviolence bv Group 

# of # of # of % of 
Population Incidents Respondents Victims Respondents 

African-
American 157 38 20 53 

Hispanic 62 35 12 34 

International 53 37 13 35 

Total 272 110 45 41 

the highest number of incidents (157) was reported by 

African-Americans with Hispanic students reporting 62 and 

international students reporting 53 and a total of 272 

incidents reported for all three groups. 

According to the data, the most vulnerable group at The 

University of Texas at Dallas is African-American. Recent 

studies document that prejudice and discrimination are 

stronger factors with African-American than with other 

ethnic groups (Jones & Watson, 1990). According to these 

studies, the greater the physical differences between the 

majority and minority group, the greater the degree of 

prejudice toward the minority group. As reported by Jones 

and Watson, studies done at Rutgers University, the 
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University of Maryland, the University of Cincinnati, 

Stanford University, Oberlin University, and the University 

of Virginia also found significant numbers of minority 

students (20% to 50%), particularly African-Americans, had 

experienced ethnoviolence on campus. 

Placed within the context of other research studies, 

minority students at The University of Texas at Dallas are 

experiencing approximately the same level of ethnoviolence 

as students on other campuses. This finding is worth noting 

in that many of the other studies have been conducted as a 

reaction to highly publicized events that had occurred on 

the campus, and a significant level of unrest was expected 

to be found in the studies. On the other hand, The 

University of Texas at Dallas study provides data that 

indicate the calm is, perhaps, only on the surface and that 

minority students on quiet campuses may also be experiencing 

situations that cause feelings of discomfort and alienation. 

Campus Locations of Reported 
Ethnoviolent Incidents 

The second research question sought data to determine 

where ethnoviolence was occurring on campus. Data regarding 

location of ethnoviolent acts are presented in Table 4. 

A classroom was cited most often at 22 times with 

classroom building named 14 times. Both the student union 
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Table 4 

Campus Locations of Reported Ethnoviolent Incidents 

Location # of Incidents 

Classroom 22 

Classroom building 14 

Student union 5 

Library 5 

Cafeteria 1 

Admissions office 2 

Tennis courts 1 

Rest room 11 

Total 61 

and the library were cited five times and graffiti was 

reported in restrooms 11 times. 

Many of the highly publicized racial incidents on other 

campuses have occurred at social, Greek, or sports events or 

in residence halls. While the more overt acts may occur in 

these more likely locations, the data from this study 

indicate that a significant amount of ethnoviolence is 

occurring in the classroom, the one location students can 

neither avoid nor walk away from if they feel uncomfortable. 

The Nature of Ethnoviolent Acts 

Research question three sought data to determine the 

nature of ethnoviolent behavior. The number and percentage 
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of victims reporting various types of abuse and the 

frequency of the types is reported in Table 5. 

Table 5 

Frequency of Types of Abuse and Number of Students Reporting 

Abuse Frequency Number Reporting 

Name calling/ethnic slurs 55 19 

Personal insults 31 - 14 

Harassment 14 7 

Threats 5 4 

Physical attacks 0 0 

Property damage 5 4 

Ethnic jokes 100 30 

Leaflets/posters 3 1 

Graffiti 49 13 

Articles/cartoons 10 7 

Verbal abuse was the type of ethnoviolence most 

frequently reported. Ethnic jokes was the most common type 

of verbal abuse. It was reported 100 times by 3 0 

respondents. Name calling/ethnic slurs was reported 55 

times by 19 victims and graffiti was reported 49 times. 
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Thirty-nine of the respondents provided narrative 

descriptions of the incidents they had experienced. The 

most frequently described form of ethnoviolence involved the 

use of racist slurs and the telling of ethnic jokes. In 

most cases respondents stated that whites involved in the 

incident wanted the victim to hear what was being said even 

though the verbal abuse was not directed at them 

face-to-face. For example, one respondent was sitting at a 

table next to a group of white students who were speaking 

loudly and using terms such as "nigger" and "oriental pig." 

The ethnoviolence sometimes took the form of treatment that 

implied the student did not belong on campus such as an 

excessive request for proof of identity by a policeman or 

statements that the African-American students had gained 

access to the university only because of a need to fill 

quotas. 

Some of the students reported patronizing or derogatory 

remarks by faculty members. One student wrote: "I have 

received a minority fellowship from the American 

Psychological Association for the past three years. Mention 

of students who receive grants or awards is usually made by 

the Dean on campus or in departmental publications. When I 

inquired as to why my award (which is based on scholastic 

achievement) was never publicized, I was told 'those 

minority scholarships don't count.'" An international 
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student wrote: "I may be making too much of it but a 

faculty member has expressed his admiration a few times that 

I'm so smart 'even though you're a foreigner."' An 

African-American student wrote: "A professor saw me wearing 

a badge identifying me as a member of a minority group—his 

response was, 'You're a minority; I knew there was a reason 

I gave you a C."' The following was written by another 

African-American student: "In my chemistry class my 

professor jokes about the intelligence of the black student. 

They do everything in their power to make you feel you can't 

achieve anything. This is also true of the professors in 

computer science." 

Another African-American student reported that in a 

class an instructor stated that all African-Americans are on 

welfare and are lazy. In yet another class, according to 

another African-American student, a professor when talking 

about public policy on welfare said that only blacks are on 

welfare, and they trade their food stamps for liquor and 

guns. 

Another African-American student wrote that when 

supreme court cases were discussed in class with reference 

to the abolition of slavery, white classmates voiced 

hostilities and made statements that blacks needed to forget 

the past and quit looking for handouts. The professor did 

nothing to ease the tensions. The African-American student 
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added to the report that she did not blame the white 

students but rather the educational system for not requiring 

black history as a core course. 

An international student wrote that when a Chinese 

student raised a question in class, the professor replied by 

making fun of the student and imitating the Chinese accent. 

According to the respondent, such incidents had occurred 

several times in the same class. 

Slights and discourtesies were reported that were 

perceived by the respondents as deliberate acts that were 

racially motivated but could be perceived by others as 

incidents not necessarily motivated by prejudice. For 

example, an African-American student wrote, "It is not often 

what was said, but what was not said plus the indifferent 

attitude." An African-American male gave this account: 

"There is non-verbal intimidation and sometimes attempts to 

silence black males when they protest something one has said 

in a classroom discussion. Another method used is to ignore 

you in the hope that you will be discouraged and drop out or 

transfer." 

A Hispanic male reported: "On two different occasions 

a professor asked me into his office and expressed his doubt 

as to whether I was the only person working on my papers. 

He asked me how I got my ideas and so on. He never gave me 

an A and my final grade was a C." A female African-American 
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student wrote about a slip of paper in her file in her 

program office. The paper said, "Please discourage this 

student from registering. She will not graduate from this 

program." 

In the 1990 study done by the Carnegie Foundation for 

the Advancement of Teaching, researchers concluded that 

campus incivility was a major problem and that all too 

frequently words are used not as a key to understanding but 

as weapons of assault. Researchers also found that abusive 

language was revealed most often in racial, ethnic, and 

sexual slurs. The same study reported that 86% of the 

presidents of large universities said there should be new 

and revised statements on civility and respect for others. 

At The University of Texas at Dallas, intolerance is 

not manifested in overt types of behavior; it seems to be 

manifested in language, in words which reflect, perhaps, an 

underlying attitude. Subtle forms of racism such as verbal 

abuse can be much more difficult to address than the more 

overt cross burning types. For one thing the more subtle 

forms are easy to deny and to minimize. Also with verbal 

abuse freedom of speech becomes an issue. 

The Effects of Ethnoviolence 
on Victims 

The fourth research question sought data to determine 

the effect ethnoviolence has on its victims. The frequency 
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at which various effects were reported is presented in 

Table 6. 

Table 6 

Effects of Reported Ethnoviolence 

Effect Frequency 

Angry 16 

Sad 11 

Upset 9 

Frustrated v 12 

Disappointed 17 

Indifferent 0 

Disgusted 14 

No feelings 2 

Disillusioned 1 

Embarrassed 1 

Confrontational 1 

Irate 1 

Sorry 3 

Forty-two (93%) of the respondents who reported 

ethnoviolence also reported how they felt about the incident 

by marking one or more effects provided as a response for 

one of the survey questions. Disappointment, disgust, and 

anger were cited most often. 
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Negative effects have also been found in studies 

conducted at Stanford, Oberlin, the University of Maryland, 

and the University of Colorado. Black students at the 

University of Colorado described the most bothersome acts as 

not the blatant ones but the remarks and jokes that might 

not even occur to whites as being racist. These remarks, 

according to these students, are the kinds of acts that give 

minority students an overwhelming sense of being outsiders. 

According to a study at Bowling Green University, the 

perceived indifference of whites to incidents exacerbates 

the feelings of isolation expressed by African-Americans on 

predominantly white campuses (Ehrlich, 1990). 

Additional data regarding how ethnoviolence affects the 

victims are presented in Table 7. Table 7 presents the 

frequency of feelings of discomfort in the classroom caused 

by either fellow students or professors. 

Table 7 

Frequency of Feelings of Discomfort in Classroom 

Caused by Students Caused by Professors 
Frequency (# Reporting) (# Reporting) 

1 2 6 

2-3 11 15 

4 + 9 9 
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Twenty-two (20%) of the respondents reported feeling 

uncomfortable in a class because of the way they were 

treated by classmates. Twenty of the 22 respondents 

reported feeling uncomfortable more than once. Thirty of 

the respondents (27%) reported feeling uncomfortable in a 

class where they had been treated negatively because of 

their race or ethnicity by a professor. Twenty-four of the 

30 respondents reported feeling uncomfortable more than 

once. 

The perpetrators of ethnoviolence at The University of 

Texas at Dallas are faculty and staff as well as students. 

Similar findings came from studies at the University of 

Colorado and St. Cloud State University where over half of 

the minority students reported a variety of effects due to 

the incidents in the classroom (Ehrlich, 1990). The 

University of Texas at Dallas students reported a variety of 

effects due to the incidents in the classroom. They are as 

follows: 

1. "I sought organizations and other minority groups 

for support." 

2. "I'm not involved socially." 

3. "I distrust whites even more than before. I feel 

that in their eyes, minorities are an inconvenience they 

have to put up with because of the law." 

4. "Icing on the cake for me is to change my major." 
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5. "I am disappointed with the teacher's behavior, and 

I try not to mix with other people." 

6. "I was under a lot of stress to perform well." 

7. "It has made me angry and determined to accomplish 

my goal." 

8. "Become less communicative." 

9. "Made me realize a lot of people are prejudiced." 

10. "I have learned that even on college campuses, 

there are still people who are ignorant and insensitive to 

different cultures and ideas." 

11. "Received negative attention from instructor; 

papers graded negatively." 

12. "When I first came to U.T.D. I wanted to leave 

because I felt so isolated. The teachers rarely do anything 

to help students feel comfortable, yet, at times, they say 

and do things to make you feel uncomfortable. It becomes 

very evident that students see you as different, especially 

when the class is broken down into groups and you find 

yourself left out." 

13. "This upsets me, and I let the teacher know during 

and after class." 

14. "I became very cautious." 

15. "Apathy, pissed off, retaliatory, disappointed, 

argumentative—transfer or fight! Helpless." 
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16. "I now ask other students how professors treat 

minority students before registering for the class." 

17. "Difficult to study." 

In addition to feeling uncomfortable, students reveal a 

variety of other feelings in the above statements. Feelings 

of isolation and alienation result in behaviors of 

withdrawal and in stress. These feelings and behaviors are 

common factors in many studies involving minority students 

at predominantly white universities. 

The ethnicity of students who reported feelipg 

uncomfortable in the classroom and who reported feeling 

affected by the experience is presented in Table 8. 

Table 8 

Ethnicity of Students Reporting Discomfort in the Classroom 

Ethnicity 

Discomfort 
Caused by 
Students 

Discomfort 
Caused by 
Professor 

Affected by 
Experience 

f % f % f % 

African-
American 13 34 16 42 10 26 

Hispanic 3 8 5 14 4 11 

International 6 16 9 24 5 16 

Total 22 20 30 27 19 18 
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African-American students report feeling uncomfortable 

in the classroom more often than international or Hispanic 

students, with Hispanic students feeling the least 

discomfort. African-American students also reported they 

are affected more often by the experience than the other two 

groups. 

Perceptions of the Campus Climate 

Research question five sought data to determine how 

students perceive the campus climate. On the questionnaire, 

students were asked to respond on a Likert scale whether 

people at The University of Texas at Dallas behave toward 

minorities in ways that are generally prejudiced. The data 

are presented in Table 9. 

Table 9 

Reported Prejudicial Behavior at University bv Ethnic Groups 

African-
American Hispanic International Total 

# % # % # % # % 

Agree 13 34 7 20 11 30 31 28 

Undecided 15 39 6 17 9 24 30 27 

Disagree 10 26 22 3 17 45 49 45 
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In another question, students were asked to describe 

the campus climate by checking a semantic differential scale 

of bipolar adjectives. The data are presented in Table 10. 

Table 10 

Perceptions of Campus Climate bv Ethnic Groups 

African-
American Hispanic International Total 

# % # % # % " # % 

Comfortable 17 45 27 77 26 71 70 64 
Neutral 5 13 5 13 5 14 15 14 
Uncomfortable 16 42 3 9 6 15 25 23 

Friendly 13 34 27 77 27 72 67 61 
Neutral 12 32 6 17 3 8 19 17 
Unfriendly 13 34 2 6 7 19 22 20 

Supportive 14 37 29 82 26 70 69 63 
Neutral 8 21 3 9 5 13 14 13 
Unsupportive 16 42 3 9 6 16 25 23 

Hospitable 16 42 27 77 26 70 69 63 
Neutral 8 21 5 13 6 16 17 15 
Unwelcoming 14 37 3 9 5 14 22 20 

The percentages reported involve a combination of 

"strongly agree" and "agree" and of "strongly disagree" and 

"disagree." Twenty-eight percent of the total respondents 

indicated that people at The University of Texas at Dallas 

are prejudiced. The numbers drop among Hispanics to 20% but 
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increase for African-Americans (34%) and internationals 

(30%). 

Approximately 20% to 23% of the respondents described 

the campus as uncomfortable, unfriendly, unsupportive, and 

unwelcoming. Hispanic students reported feeling the most 

positive about the campus climate followed by international 

students. African-American students reported feeling the 

most negative about the campus with 42% describing the 

campus as uncomfortable and 37% describing the campus as 

unwelcoming. 

This finding is not surprising in light of the previous 

findings. If African-American students experience 

ethnoviolence more often than other groups, it is reasonable 

they would perceive the campus community and climate more 

negatively. 

Relationship Between Variables 

Research question six sought data to determine the 

relationship between the independent variables of 

race/ethnicity, class rank, age, school affiliation, number 

of semesters completed at The University of Texas at Dallas, 

gender, time of class attendance, part-time/full-time 

status, and the level of comfort one feels on campus. On 

the questionnaire, respondents were asked to provide 



66 

demographic data. Multiple regression models were utilized 

to determine the significance of these variables. 

Some of the sample sizes shown in multiple regression 

models may not add up to the total sample size of 110 as 

shown under descriptive statistics due to the reason that 

certain respondents did not answer all the questions 

concerning the independent variables included in the model. 

Therefore, these respondents may be excluded from some 

multiple regression analysis in order to avoid bias. The 

sample size used under each multiple regression ihodel is, 

however, indicated in the analysis of the results obtained. 

Multiple regression model for overall feelings on 

racial climate is defined as: 

Overall feelings on = f (full-time status, class rank, 

racial climate non-degree, age group, gender, 

daytime status, number of 

semesters enrolled, 

African-American, Hispanic) 

(Note that the non-degree variable is also included in the 

model in order to observe whether or not there exists a 

difference between a degree and non-degree seeking student.) 

The statistical results are presented in Table 11. 

According to the results presented in Table 11, 

students are significantly more likely to have negative 

feelings about the campus climate the longer they are 
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Table 11 

Relationship Between Perception of Campus Climate and 
Independent Variable 

Variable Parameter Estimate Prob. > | T | 

Full-time -2.484976 0.1218 

Class rank 1.092332 0.2363 

Non-degree -4.497877 0.3478 

Age group 0.343133 0.4934 

Female 0.180214 0.8154 

Daytime -1.985217 0.3182 

Number of 
Semesters -0.889319 0.0618* 

African-American -5.171153 0.0051** 

Hispanic 1.749511 0.3747 

Note. *indicates significance at .10 level; **indicates 
significance at .05 level; sample size = 99; R-square = 
.2386; Prob. > F = .0025**. The overall model proves to be 
significant at the .05 level. 

enrolled at The University of Texas at Dallas, and 

African-American students feel significantly more negative 

about the campus climate than do Hispanic or international 

students. These data also reveal that all other variables 

are not significantly related to students' overall feelings 

about the campus climate. 
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The multiple regression model was also used to 

determine the relationship between the independent variables 

and the number of verbal ethnoviolent experiences students 

encountered. Multiple regression model for verbal 

ethnoviolent experiences is defined as: 

Verbal ethnoviolent = f (full-time status, class rank, 

experiences non-degree, age group, gender, 

daytime status, number of 

semesters enrolled, 

African-American, Hispanic) 

The statistical results are presented in Table 12. 

According to the data presented in Table 12, students 

are significantly more likely to experience verbal abuse the 

longer they are enrolled at The University of Texas at 

Dallas if they are African-American and if they are 

full-time. These data also reveal that all other variables 

are not significantly related to students' experiencing 

verbal ethnoviolence on campus. 

Reasons for Degree of Ethnoviolence 
on Campus 

Research question seven sought information on why 

ethnoviolence might occur to a lesser or greater degree at 

The University of Texas at Dallas than on other campuses 

where studies have been conducted. On the questionnaire 
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Table 12 

Relationship Between Verbal Ethnoviolent Experiences and 
Independent Variables 

Variable Parameter Estimate Prob. > |T| 

Full-time 1.984180 0.0674* 

Class rank -0.919240 0.1400 

Non-degree 1.804170 0.5756 

Age group 0.166470 0.6217 

Female -0.375863 d.4705 

Daytime -1.777828 0.1856 

Number of 
Semesters 0.658289 0.0406** 

African-American 2.134418 0.0818* 

Hispanic 0.718899 0.5878 

Note. *indicates significance at .10 level; **indicates 
significant at .05 level; sample size = 99; R-square = 
0.1524; Prob. > F = 0.0793. 

students were asked to check items on a list that they felt 

might contribute to low ethnoviolence on campus. The reason 

most often cited (55% of respondents) as contributing to the 

infrequency of ethnoviolent acts was the nontraditional age 

of the student body. One-third of the respondents thought 

the size and socioeconomic character of the campus were 
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reasons, and 40% thought the commuter population was the 

reason for low ethnoviolence. 

Actually, the study shows that ethnoviolence in the 

form of verbal abuse does occur as frequently at The 

University of Texas at Dallas as on other campuses. The 

nontraditional age of the student and the commuter 

population most likely do contribute to a lack of overt, 

highly visible racial incidents. But the fact that 

ethnoviolence, however subtle, still occurs to the same 

degree as on more traditional campuses indicates that 

factors such as traditional-age students, residential 

populations, and large campuses are not essential for 

ethnoviolence to occur. Nor can it be assumed that a Greek 

system and frequent social activities are necessary for 

ethnoviolence since The University of Texas at Dallas has 

neither. 

Other Findings 

Students were asked on the questionnaire to suggest 

actions the university might take to improve race relations 

and the campus environment. Narrative responses are 

categorized and reported in Table 13. 

Over one-third of the respondents who answered this 

question suggested changing the curricular content to 

improve the campus climate. The suggestions included making 



71 

Table 13 

Suggested Actions to Improve Campus Climate 

Response Frequency 

Changes in the curricular content 12 

Immediate response to acts 4 

Additional minority faculty and staff 4 

Increase minority enrollment 4 

Increase ethnic activities 4 

Sensitivity training for faculty/staff . . . . 4 

Create ombudsman position * 1 

Create forum for grievances 1 

current course offerings more inclusive of minority 

contributions as well as the addition of ethnic studies. 

Astin's (1982) studies on retention suggest that the 

provision of multiethnic studies on a predominantly white 

campus can enhance minority students' sense of belonging at 

the university. Other retention studies suggest that 

pluralism in the classroom and in extracurricular activities 

can improve the persistence of the minority student. A 

monocultural curriculum was cited as a barrier for 

minorities in higher education in a 1989 study done by 

Feagin. Certainly the studies that show whites still hold 

stereotypical views of minorities demonstrate a need for 
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some sort of educational experience that will address these 

issues. 

Summary 

The major findings of this study are as follows: 

1. Forty-one percent of the students in the study 

reported either experiencing or observing ethnoviolence on 

campus; the number increases for African-American students 

with over half (53%) reporting ethnoviolence. 

2. The classroom was the most often cited location for 

the occurrence of ethnoviolence. 

3. Verbal abuse was the type of ethnoviolence most 

frequently reported; ethnic jokes were reported 100 times by 

30 respondents and ethnic slurs 55 times by 19 victims. 

4. Ninety-three percent of the students who reported 

ethnoviolence also reported the effect of the act; 

disappointment, disgust, and anger were the most often cited 

effects. 

5. Twenty-seven percent of the students reported 

feeling uncomfortable in a class where they had been treated 

negatively because of their race or ethnicity by a 

professor, and 22% reported feeling uncomfortable because of 

peers. 

6. Twenty-eight percent of the students reported that 

people at the university behave toward minorities in a 
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prejudicial way; the number increases for African-Americans 

to 34%. 

7. Forty-two percent of the African-American students 

describe the campus as uncomfortable. 

8. There is a relationship between how one feels about 

the campus and ethnicity and number of semesters enrolled. 

9. There is a relationship between encountering verbal 

abuse and ethnicity, number of semesters enrolled, and 

full-time or part-time status. 



CHAPTER 5 

SUMMARY, CONCLUSIONS, AND IMPLICATIONS 

This study was concerned with the problem of 

ethnoviolence on a predominantly white university campus. 

The primary purpose of the study was to determine to what 

degree ethnoviolent behavior occurs on a university campus 

where no highly visible, publicized racial incidents have 

been reported. Specifically, answers were sought to 

questions concerning (a) frequency of occurrence of 

ethnoviolent behavior on campus; (b) geographical locations 

of ethnoviolent acts; (c) nature of the ethnoviolent acts; 

(d) effects of the acts on the victims; (e) student 

perceptions about the campus climate; (f) relationship of 

race, class rank, age, gender, full-time/part-time status, 

number of semesters completed to overall feelings of campus 

climate; and (g) reasons for degree of ethnoviolence. 

Subjects in this study consisted of 110 

African-American, Hispanic, and international (primarily 

Southeast Asian) students enrolled during the 1991 spring 

semester at The University of Texas at Dallas. The subjects 

were enrolled in both undergraduate and graduate courses, 

both part-time and full-time, and in each of the seven 

schools. Nearly one-half of the subjects completed five or 

74 
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more semesters at the university, and nearly two-thirds of 

the subjects were between the ages of 23 and 32. 

Subjects completed a modified version of a 

questionnaire, Campus Opinion Survey, which was derived from 

a pilot study conducted at the University of Maryland, 

Baltimore Campus. The instrument also was used successfully 

in a replicated study at Rutgers University. The 

questionnaire was pretested by a group of minority students 

at The University of Texas at Dallas resulting in one item 

being rewritten. 

Quantifiable data pertaining to frequency and location 

of ethnoviolence, the nature of the acts, the effect on the 

victims, and student perceptions of campus climate were 

reported in numerical and percentage form. Multiple 

regression models were utilized to determine the degree of 

relationship between the overall feelings about campus 

climate and race/ethnicity, class rank, full-time/part-time 

status, number of semesters completed, and time of day of 

class attendance. Analysis of variance was used to test for 

significant differences. 

Major Findings 

1. Forty-one percent of the students in the study 

reported either experiencing or observing ethnoviolence on 

campus; the number increases for African-American students 

with over half (53%) reporting ethnoviolence. 
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2. The classroom was the most often cited location for 

the occurrence of ethnoviolence. 

3. Verbal abuse was the type of ethnoviolence most 

frequently reported; ethnic jokes were reported 100 times by 

30 respondents and ethnic slurs 55 times by 19 victims. 

4. Ninety-three percent of the students who reported 

ethnoviolence also reported the effect of the act; 

disappointment, disgust, and anger were the most often cited 

effects. 

5. Twenty-seven percent of the students reported 

feeling uncomfortable in a class where they had been treated 

negatively because of their race or ethnicity by a 

professor, and 22% reported feeling uncomfortable because of 

peers. 

6. Twenty-eight percent of the students reported that 

people at the university behave toward minorities in a 

prejudicial way; the number increases for African-Americans 

to 34%. 

7. Forty-two percent of the African-American students 

describe the campus as uncomfortable. 

8. There is a relationship between how one feels about 

the campus and ethnicity and number of semesters enrolled. 

9. There is a relationship between encountering verbal 

abuse and ethnicity, number of semesters enrolled, and 

full-time or part-time status. 
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Conclusions 

1. African-Americans have more negative overall 

feelings about campus climate than Hispanic or international 

students. 

2. The more semesters a student attends The University 

of Texas at Dallas, the more negative the overall feelings 

about the campus climate. 

3. Full-time students are more likely to experience 

verbal abuse than part-time students. 

4. The more semesters a student attends The University 

of Texas at Dallas, the more likely he/she is to encounter 

verbal abuse. 

5. African-Americans are more likely to encounter 

verbal abuse than Hispanic or international students. 

6. Minority students at The University of Texas at 

Dallas are experiencing approximately the same level of 

ethnoviolence as students on other campuses. 

Implications 

1. The University of Texas at Dallas appears to not be 

providing a supportive campus environment for minorities 

that is free of bias and bigotry. 

2. Campus intolerance seems to be more widespread and 

more entrenched than the number of officially reported 

incidents would suggest. 
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3. Intolerance on campus may reflect the increasing 

racial polarization in our city, state, and country. 

4. The number of incidents reported in the study 

reflects a wide variety of attitudes and assumptions 

underlying the larger problem of intolerance. 

5. The greater the difference in skin color between 

the majority and the minority population, the greater the 

prejudice and the less supportive the environment. 

6. Because much of the ethnoviolence occurs in the 

classroom, minority students can neither avoid it nor feel 

comfortable reporting it. 

7. Ethnoviolence at The University of Texas at Dallas 

is more covert and subtle, making it easier to deny and 

minimize and more difficult to confront. 

8. Ethnoviolence does not have to be blatant or 

physical to be painful and alienating. 

9. The incidents reported are not isolated incidents 

but could be described as everyday and routine since they 

occur more frequently to full-time students who have been at 

The University of Texas at Dallas a number of semesters. 

10. The unwelcoming, intolerant campus environment may 

contribute to a low minority retention rate, poor academic 

performance, and reluctance to become involved in the campus 

community. 

11. The intergroup tensions reflected in the reported 

incidents may increase as the student population becomes 
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younger. The younger minority students may be less passive 

and tolerant and more confrontive. 

12. As traditionally underrepresented groups become 

more visible on campus, they may become targets for 

intolerance and tensions may increase. 

13. If members of the community feel comfortable 

expressing their biases in verbally abusive ways, they may 

also express it in other ways perhaps as members of an 

admissions committee or a faculty search committee. 
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