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Presenter Notes
Presentation Notes
Good afternoon and thank you for having me here today. My name is Brenda Barrio and I will be presenting more about my work on addressing disproportionality in special education through a social justice framework. 



• DISPROPORTIONALITY 
(BACKGROUND)

• SOCIAL JUSTICE FRAMEWORK
• THEORETICAL FRAMEWORKS & 

ANCHORS
• RESEARCH STUDY
• FUTURE DIRECTIONS
• QUESTION & ANSWER 

Presenter Notes
Presentation Notes
To start, I will begin discussing a bit of the background on disproportionality in special education. More specifically, focusing on the issues of equity and access for students from diverse cultural and linguistic backgrounds as well as students with disabilities. I will discuss the potential solutions based on my work and present a social justice framework that better explains my efforts to addressing these issues of equity and access. Then I will briefly touch on the anchors and theoretical frameworks that support my work before I move into an example of a research study currently under review. Then I will conclude with implications of my current and future work and will open it up for questions and discussion. 
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Background:
Disproportionality 

in 
Special Education

More than a 40 year issue

Presenter Notes
Presentation Notes
The issue of disproportionality has been discussed for over 4 decades now. First, disproportionality in special education means the over or under representation of a specific group or population identified with a disability or placed in special education in comparison to the actual number of students. For example, African American students are often overrepresented in the category of emotional and behavioral disorders and are often placed in self-contained classed because of this. ADD SPECIFIC NUMBERSAlthough we have many proponents of addressing this issue within special education such as Artiles, Klingner, Harry, De Valenzuela, Harris, Sullivan, and Gay, there are rarely actionable items that have pushed the field of special education to address this issue. Most recently, the Obama administration (2016)  released a charged for all school districts to obtain and release data that shows their numbers in special education and if they have an issue of disproportionality, then ways in which they were addressed. Unfortunately, this charge was never put into action and since has been removed as a priority. �With these things in mind, my work addresses the issue of disproportionality by providing several actionable solutions. 



THEORETICAL FRAMEWORKS & ANCHORS
Culturally Responsive PedagogiesCultural-Historical Framework

4

Social Justice in Education

Artiles (2009), Gay (2002, 2010, 2018), Ladson-Billings (1994, 1997, 2018)

Presenter Notes
Presentation Notes
All of my work is situated within three theoretical frameworks or anchors from the literature. All three, Culturally responsive practices, social justice in education and strengths-based approach, focus on diversity as an asset that must be incorporated into our educational spaces as well as push barriers and systems of oppression to build more equitable opportunities, especially for people of color and those with disabilities. 



SOCIAL  JUSTICE 
FRAMEWORK

IN 
SPECIAL 

EDUCATION

Presenter Notes
Presentation Notes
With those in mind, I build my own social justice framework to better explain my work. This social justice in special education is based on my research with a critical perspective, culturally responsive practices and experiences, empowering the community, and pushing policy that focuses on equity and access. For example, the research study that I will discuss in a few minutes focuses on analyzing teacher preparation programs and their efforts to address issues of inequality. Also, in my research, teaching, and service, providing spaces to learn and implement culturally responsive practices through experiences, because without them, it is more difficult to learn. 
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RESEARCH 
STUDY

BARRIO, B. L. (2021). 
UNDERSTANDING CULTURALLY 
RESPONSIVE PRACTICES IN 
TEACHER PREPARATION: AN 
AVENUE TO ADDRESS 
DISPROPORTIONALITY IN 
SPECIAL 
EDUCATION. TEACHING 
EDUCATION, 32(4), 437-456.

Presenter Notes
Presentation Notes
This research study is a fully integrated mixed methods research study that focused on addressing disproportionality in special education by understanding pre-service teachers’ culturally responsive practices in pre-referral models. This is a three year effort within a research 1 university and one of the largest teacher preparation programs in the northwest.



Disproportionality
Culturally 

Responsive 
Practices

Pre-referral 
Models

Issue, Possibility, and Teacher Education
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Identify the efforts of teachers preparation programs as it relates to the development 
of CRP through pre-referral models as means to alleviate issues of disproportionality in 
special education, by understanding pre-service teachers’ beliefs and knowledge about 
these models and methods.

Purpose

Presenter Notes
Presentation Notes
First, a little bit of background to provide foundation to the study. I already introduced the issue of disproportionality, but also there is an issue of lack of culturally responsive practices by teachers in general and also a lack of understanding and implementation of pre-referral models (e.g., RTI and MTSS) to support students who may be struggling in school. Most recently, the researchers have shown that teacher preparation programs are not preparing future teachers to implement these models. Therefore, the purpose of this study was to identify the efforts of a teacher preparation program as it relates to the development of pre-service teachers and their implementation of CRP with pre-referrals as an avenue to address disproportionality in special education. 



1. What are pre-service teachers’ beliefs, knowledge 
and skills regarding the implementation of 
culturally responsive practices?

2. What are pre-service teachers’ knowledge and skills 
regarding the implementation of pre-referral 
models?

3. What are pre-service teachers’ beliefs about their 
implementation of culturally responsive practices 
as it relates to pre-referral models and the referral 
of culturally and linguistically diverse students to 
special education?

Research Questions
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Presenter Notes
Presentation Notes
These are the three research questions with the overarching MM question being #3. 



Participants:
163 pre-service teachers
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76.5

8.6

3.7 1.90.60.6

Latinx
Native Hawaiian/Pacific 

Islander

Native American
Multi-Racial

White

Black

Elementary Education: 63.4%

Secondary Education: 32.7%

Special Education: 3.9% 

Presenter Notes
Presentation Notes
The participants for this study were 163 pre-service teachers. I broke the groups down by ethnicity/race as well as focus within their certification. Discuss how state of WA does not have a special education major, but an endorsement.



Fully Integrated Mixed Method

(Teddlie & Tashakkori, 2009)

• Data Collection
• Quant: Instrument: Culturally Responsive Practice in 

Pre-referral Model Scale (47 item; α= 0.91)
• Qual: Documents: 

• Pre-referral Assignment (group)
• Lesson Plans
• Inclusion Statements
• Book Reviews & Reflections

• Data Analysis
• Quantitative: Linear Regression & MANOVA
• Qualitative: Document Analysis (Bowen, 2009; 

Patton, 2005) & Thematic Analysis (Braun & Clarke, 
2006)
• Culturally Responsive Practices Coding Chart & 

CRP Indicators/characteristics  (Adapted from 
Santamaria, 2009 and based on Ladson-Billings, 
2001 and Gay, 2000)

• Meta-Inference (Teddlie & Tashakkori, 2009)

Method
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Quantitative Qualitative

Academic Achievement
"I had not realized how difficult school could be for a child with 
a disability, and it doesn’t just have to be [Autism] it can be 
absolutely anything,”

Cultural Competence
Team E described a solution as "... we would like to take note of 
Viktor's guardian’s language development and ability and how 
much practice in the English language is being done at home. 
Both of these factors take in a large role into Viktor's progress 
in the English language, which will lead to progress in the 
content areas Viktor has fallen behind in.” 

Multi-dimensional
"I think that the whole idea of inclusion is awesome because 
when students start seeing and practicing this in the classroom, 
it is going to transfer into their everyday lives. They are going to 
start practicing including everyone on the playground, in 
extracurricular activities and even in their home lives" 

Results
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Meta-Inference
Pre-service teachers’ self-perceptions of knowledge and skills about CRP and RTI 
were high but the implementation in their coursework showed otherwise

Presenter Notes
Presentation Notes
QUANT: Descriptive statistics showed that pre-service teachers’ self-perceptions of their cultural responsiveness were overall high except for knowing how to discuss academics with parents of ELL students. The Linear regression showed that RTI knowledge and skills can be explained by the number of courses that discussed this topic, but did not explain that of the use of CRP. Finally the MANOVA showed differences among groups with building personal relationships and use of different methods to gather data as the main differences. QUAL:Within the qualitative results, three main themes were observed: Academic Achievement, Cultural Competence, and Multi-Dimensional. Academic achievement spoke to the understanding of students strengths and how to incorporate them into academics. The second was the use of culturally responsive practices to better support students from diverse backgrounds. The third was a multi-dimensional theme included  use of curriculum, content, and learning context as well as knowing the larger sociopolitical  context to support all students. These results included some of these quotes which include a basic understanding of each theme as it relates to culturally responsive practices, but they fail to include solutions or more permanent equitable practices that are in depth. Academic achievement: failing to apply the content learned throughout class and their program in order to provide possible solutions. Cultural Competence: It may not be just about Viktor’s English language development at home, but what is being done at school  that is culturally and linguistically appropriate for him Multi-dimensional: but failed to apply it on how the students would learn about inclusion and how to incorporate it. Therefore, after three years and several iterations of this fully integrated MM study, the meta-inference is divergent as pre-service teachers’ perceptions of knowledge and skills about CRP and pre-referral models are high but its implementation was superficial at best. 



The
Possibility:
Culturally 
Reponsive 
Pre-referral 
Models
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Presenter Notes
Presentation Notes
From these results I go back to the possibility, in which I established a Culturally Responsive Pre-referral Model. Based on the traditional RTI triangle with the levels of prevention but with CRP components as a foundation that work throughout the entire process of RTI. In hopes that this model guides educators to better support students from diverse backgrounds and alleviate some of the issues of disproportionality in special education. 



DISCUSSION AND 
IMPLICATIONS FOR 
RESEARCH AND PRACTICE
• “WHAT IS IT THAT MAKES THEM DIVERSE? FOR 

EXAMPLE, MAYBE YOU FIND OUT YOUR 
STUDENT IS VERY HIGH IN MATHEMATICS AND 
BELOW GRADE-LEVEL FOR THE REST OF THEIR 
SUBJECTS.”  

• DISCONNECT BETWEEN PERCEIVED 
KNOWLEDGE & ACTUAL PRACTICES 

• VIEWS OF DIVERSITY:
• Experiences
• CRP & Pre-referrals within Coursework
• CRP in PD for Faculty & Staff
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Presenter Notes
Presentation Notes
This quote from a pre-service teacher sums it up. There is an  oversimplification of diversity and the lack of often understanding and mostly lack of application of their knowledge and skills of CRP and RTI in their work was evident throughout a series of semesters. This phenomenon (i.e., beliefs are high although application of knowledge and skills are not) was only detected over a three year period and by using a fully integrated mixed method research model (Teddlie and Tashakkori 2009). There is a disconnect between perceived knowledge and actual practices, with the implications as not able to address issues such as disproportionality in special education. The views of diversity could be improved within teacher preparation programs by providing rich and intentional experiences with diverse students in schools, integrated CRP within the coursework and not have it as a silo in a special diversity class. Finally, go to the root of the foundation of teacher education which is faculty and staff and how they understand and implement CRP in their work. Although contradictions between what teachers, or pre-service teachers believe and what they actually know is not uncommon (Harlbut and Tunks 2016), the issue of thinking that they are applying these skills when they are not, is problematic especially as it relates to the possible inappropriate referral of a CLD student for special education. Most troubling, is the narrow view of diversity and the lack of continuity of learned knowledge and skills throughout teacher preparation programs since, these topics are often only discussed and learned in depth in a multi-cultural or special education course, something that Gay (2002) discussed as a recommendation for teacher preparation programs to focus over 15 years ago and continues to be a topic within research and practice (Kourea, Gibson, and Werunga 2017). 



IMPLICATIONS OF 
CURRENT & 
FUTURE WORK
SOCIAL JUSTICE FRAMEWORK

Presenter Notes
Presentation Notes
And now, I want to go back to what this means for my current and future work based on the social justice framework I developed to better explain my work. 



POTENTIAL SOLUTIONS
RESEARCH, PREPARATION, PRACTICE

TEACHER PREPARATION

CULTURALLY RESPONSIVE PRACTICES

EQUITY AND ACCESS

Presenter Notes
Presentation Notes
These potential solutions are focused on research, preparation, and practice. Mostly within teacher preparation by preparing our future teachers to implement culturally responsive practices and implement evidence based practices to support students who may be struggling. All with a strength’s based approach. Second, using culturally responsive practices and experiences for future and current educators in order to celebrate diversity and better understand our students from diverse cultural and linguistic backgrounds in order to provide an equitable education. Finally, the use of Access in which all students, including those with disabilities have the access to not just an education, but one that will continue to support their goals as community members. 



Current and Future Directions
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Addressing Disproportionality through a Social Justice Framework

K-12 

• Instruction, Interventions

• Culturally Responsive 
Practices (e.g., IEPs)

• Policy Review & Revision

• Family/Community 
Engagement

University

• Theoretical Frameworks

• Recruitment and Retention 
of diverse teacher candidate 
population

• Diverse Field Experiences

• Intentional Curricula (Critical 
Perspectives)

• Revision and 
Implementation of Policies

• Intentional connection with 
community (not just K-12 
schools)

• Revision and 
Implementation of Policies

• Faculty Development

• Equitable and Accessible 
Higher Education

• Implementation of 
Accommodations

• Larger connection with 
community

• Prioritize Research

Teacher Preparation

Presenter Notes
Presentation Notes
My current work has had its trajectory. Starting in Phase 1 during my early years as an undergraduate trying to understand and explore disproportionality in special education and the practices within teacher education, special education, and current policies. As a teacher, I saw first hand what disproportionality looked like when I was often denied to refer bilingual students for special education services stating that we were over the “8%” established by the state or because we did not have the “appropriate” staff to support bilingual students in special education.Which led me to pursuing my PhD in order to find other ways to impact and change the field, which led me to Phase 2 and the expansion of my work in teacher preparation programs in the US and abroad. The dissemination of my research focused on equity and access and my work implementing these goals through the Alhadeff Future Teachers of Color – a program that supports pre-service teachers to successfully complete the teacher preparation program and go teach. As well as the most recent implementation of equity and access in higher education through the WSU ROAR program: a fully inclusive post-secondary education program for students with intellectual and developmental disabilities at Washington State University. The first of its kind in the Northwest and the 7th one in the country. To the now moving to Phase 3 of my career in which I continue to revise and implement practices that shape the field of special education. 



QUESTIONS?



THANK YOU
Brenda L. Barrio

Barrio.Brenda@unt.edu
@Dr.BBarrio
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