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Information Fluency Initiative – Curriculum Mapping Meeting
November 17, 2017 

Present: 
Next meeting: 

1. Introductions

Greg Hardin 
Jordan Richardson 
Carol Hargis 
Karen Harker 
Brea Henson 
Julie Leuzinger  
Ashley Hazelwood 

Site: https://myunt.sharepoint.com/sites/informationfluency 

2. Review of Performance Agreement wording

GOAL C STUDENT INFORMATION FLUENCEY: IMPLEMENT THE FIRST YEAR OF THE INFORMATION LITERACY 
INITIATIVE  

• Person(s) Within Public Services Division Responsible: Greg Hardin, Carol Hargis, Jo Monahan, Brea Henson.
• Partners Outside of the Public Services Division: Karin Harker, Steering Committee Members (University Library

Committee) 
• Details: Credo Information Literacy Modules – Promote to Liaisons and other stakeholders 

Curriculum Mapping Project – Work with library team, Subject Liaisons and other stakeholders to outline a 
plan to map the curriculum.  

• Criterion for success: Collaborate on assigned projects by set deadlines. Meet monthly, assign and complete tasks,
gather background information and provide a plan to the Associate Dean of Public Services that outlines
procedures and timelines by December 31, 2017.

Deadline: August 31, 2018 

3. Overview of current research

4. Discussion of initiative direction
• What does it [the curriculum map] look like?
• When do we get it?
• What do we want it to tell us?

5. Next Steps

Next Meeting - Wednesday, December 13th?  
Provide a plan to the Associate Dean of Public Services that outlines procedures and timelines by December 31, 2017. 

https://myunt.sharepoint.com/sites/informationfluency/


Information Fluency Initiative – Curriculum Mapping Meeting 

Meeting Agenda 
December 12, 2017 

Present: Jordan, Carol, Brea, Greg, Karen 

1. Introductions -  As needed

Greg Hardin
Jordan Richardson
Carol Hargis
Karen Harker
Brea Henson
Julie Leuzinger
Ashley Hazelwood

Site: https://myunt.sharepoint.com/sites/informationfluency

2. Review of Last Meeting
· Goals of initiative:

“ultimate aim of improving the capacity of UNT students for critical thinking and the ability to use 
information effectively” 
“key aim of this initiative will be to strengthen core library services to enhance high-impact practices” 

· Outcomes:
“collaborate with campus student services to promote a student-centered library and increase creative 
learning opportunities outside the classroom” 
“establish clear metrics for monitoring the progress of the initiative in improving student information 
fluency” 

· What does it look like?
· When do we get it?

Next May; something for the next academic year 
· What do we want it to tell us?
· Opportunities for collaboration

3. Review Example Curriculum Map for the project
Add HIPs to folder 
Spreadsheet – add course titles, AACU Value Rubric 
Pilot just ENG core with Alternative course then move toward full core. 
Second phase – student assessment (Carol's survey) 
(later – look at Threshold Achievement Test) 
Unit of analysis – the courses  
links:  
https://designerlibrarian.wordpress.com/2015/01/21/acrl-standards-aligning-the-current-with-the-proposed/ 
https://www.aacu.org/value/rubrics/information-literacy  

4. Brainstorm for Project Logic Model

Jordan, Brea, & Greg work on the logic model.

5. Next Steps

Next Meeting - January?

https://myunt.sharepoint.com/sites/informationfluency/
https://designerlibrarian.wordpress.com/2015/01/21/acrl-standards-aligning-the-current-with-the-proposed/
https://www.aacu.org/value/rubrics/information-literacy


Curriculum Mapping Annotated Bibliography 

Archambault, S. G. & Masunaga, J., (2015). Curriculum mapping as a strategic planning tool. 

Journal of Library Administration. 55(6), 503-519. doi: 10.1080/01930826.2015.1054770 

This article provides a helpful definition of curriculum mapping that we may want to consider 

incorporating, at least in part, to the definition that we come up with together for this project. 

In short, it defines it as a project where standards of information literacy are compared with the 

assignments and projects within classes in hopes of informing librarians where they can 

intercede to improve information literacy for students. Additionally, it recounts a history of the 

process and how it has developed over time. This includes a number of definitions that were 

developed by different persons and institutions. 

Archambault and Masunaga (2015) provide a case study of curriculum mapping at Loyola 

Marymount University which outlines the process and results of this type of project on their 

campus. Furthermore, they provide best practices for curriculum mapping and tools (including 

programs) that would be beneficial. 

Booth, C., & Mathews, B. (2012, April). Understanding the learner experience: Threshold 

concepts and curriculum mapping. Paper presented at the California Academic & 

Research Libraries Conference, San Diego, CA. 



 

Booth & Matthews (2012) present their experiences and understanding of curriculum mapping 

at the Claremont Colleges Library. In addition to curriculum mapping, they discuss the impact of 

threshold concepts on a libraries ability to facilitate and be partners in students learning. 

Though, this does not seem particularly useful from what I understand of our projects goals and 

direction. However, they provide a good foundational understanding of curriculum mapping 

both in definition and in outline of the process itself. This information would be useful in 

focusing our own project. 

 

They breakdown the curriculum mapping process into four basic steps: 1) determine the 

purpose or outcome for the map you are creating, 2) determine the central idea or goal of the 

map as the center of the map; 3) turn components of that central idea into branches of the 

map, 4) build on the components with subheadings and more detailed information as needed. 

These steps lend themselves to a more visual method for organizing and recording data 

collected from the mapping process. Depending on our desires, this process could prove useful 

to us. Additionally, the authors provide examples and even a template that we should be able 

to use and build upon. 

 

Buchanan, H., Webb, K. H., Houk, A. H., & Tingelstad, C., (2015). Curriculum mapping in 

academic libraries. New Review of Academic Librarianship. 21, 94-111. doi: 

10.1081/13614533.2014.1001413 



 

Buchanan et al. (2015) provide a case study over four different universities experiences in 

engaging the curriculum mapping process at their institutions. Each study utilized a different 

method of curriculum mapping that are describe in detail, including the results, within the 

article. This could provide our project some direction in trying to determine our own approach 

and methodology for curriculum mapping. The four methods used included: self-guided 

reflections over librarian programs through which librarians underwent a checklist process, 

SWOT analysis by a librarian after collecting various data, plotting which classes achieved which 

objectives/standards, and then, similar to the previous method, plotting which classes nd 

LibGuides achieved which objectives through what projects. 

 

The authors also offer the limitations they noticed across the different methods and then next 

steps that they felt could be taken after completing a curriculum mapping project. Their 

limitations included concerns regarding course sequencing, the ability of librarians to 

communicate effectively with department faculty, and limited authority of the library to make 

changes. Their next steps included expanding the project to all departments/courses on 

campus, usefulness of the information when talking with department faculty and librarian 

faculty, and the ability to target instruction provided by the library to ensure that instruction is 

filling in the gaps. 

 



Bullard, K., & Holden, D. (2008). Hitting a Moving Target: Curriculum Mapping, Information 

Literacy and Academe. LOEX Conference Proceedings 2006. Retrieved from 

http://commons.emich.edu/loexconf2006/29 

 

This article provides a basic overview over the history and implementation of curriculum 

mapping. Bullard & Holen (2008) go on to describe the process that they underwent to applying 

curriculum mapping in their own efforts at the University of Tennessee. They provide a useful 

model that they found success with in not only their personal purposes, but also in 

communicating results to faculty of the department that they performed the mapping on/for. 

 

Gessner A.G.C., & Eldermire, E. (2015). Laying the groundwork for information literacy at a 

research university. Performance measurement and metrics. 16(1): 4-17. 

Gessner and Eldermire (2015) outline their process of using curriculum mapping techniques and 

practice to build a teaching map in order to better assess the utilization and presence of library 

instruction within the core curriculum at their university. Their use of MS Excel and method of 

organization could be a useful format for us to implement within our initiative, though we will 

end up recording slightly different data. 

 

Additionally, the authors found great results from this project in their ability to better identify 

gaps within the core curriculum across all the colleges and majors offered at their university. 

http://commons.emich.edu/loexconf2006/29


They discussed the process itself and the benefits that came of it. From this discussion, they 

determine that the mapping process is a highly effective tool for libraries to use. The scope of 

their project seemed very similar to what this project may grow into overtime, thus I think 

following a similar model and data organization method would be beneficial for us. 

 

Gregory, L. & Higgins, S., (2017). Reorienting an information literacy program toward social 

justice: Mapping the core values of librarianship to the ACRL framework. 

Communications in Information Literacy. 11(1), 42-54. 

 

The authors present concerns regarding the application of the Framework when considering a 

lens of social justice and awareness of systematic privilege and oppression of different 

minorities. They emphasize and applaud the Framework for its emphasis on promoting 

awareness of context when consuming information. They cover historical perceptions, 

influences, and outcomes of assessments as tools for gatekeeping minorities out of 

opportunities.  

 

In regards to this project, I think that we should be mindful throughout the process in how we 

evaluate and analyze data to ensure that we are working towards ensuring that the standards 

that we choose to follow or create ourselves are as accessible as possible to the diverse campus 

of UNT. We can even further improve the services and interventions offered by the library by 



having an awareness that all people might not learn in the same way and this is effected by 

factors such as race, ethnicity, ability, gender, sexual orientation, and other factors. 

Additionally, those factors may influence how a student exhibits or meets the standards that 

we agree upon. 

 

Kaletski, G., (2017). Faculty perceptions of the Framework for Information Literacy for Higher 

Education. The Journal of New Members Round Table. 8(1): 26-35. 

 

Kaletski (2017) centered their research around the perspectives of faculty on the different 

concepts noted within the Framework. She focused on the importance, the timing, and the 

responsibility of teaching each concept to students. Through the use of an online survey, she 

managed to determine the perceptions of faculty on each tenant of the Framework, ordered 

them accordingly, and analyzed which concepts were the primary focus and needed to be the 

most emphasized between course instructors, librarians, and the students themselves. The 

most useful information for our project would be to consider emulating or capturing similar 

information on UNT’s campus in order to tailor our work and understand the values of our own 

community with regards to the Framework. 

 

Additionally, Kaletski (2017) made points about the skills expected of students by faculty and 

how the students were expected to learn those skills on their own without proper facilitation or 



activities. For our efforts, I think that finding what our faculty perceive to be student 

responsible skills would provide a great incite to where the library can help facilitate the 

development of those skills. Furthermore, identifying the faculty expectations of the library in 

developing information fluency skills in students provides us with detailed knowledge of how to 

best partner and integrate with courses. 

 

Moser, M., Heisel, A., Jacob, N., & McNeill, K. (Eds.). (2011). Proceedings from Association of 

College Research and Libraries Conference 2011: A more perfect union: Campus 

collaborations for curriculum mapping information literacy outcomes. Philadelphia, PA. 

 

Moser et Al. (2011) outline the curriculum mapping process that they underwent at Oxford 

College of Emory University. Through this process, they specifically set out to better understand 

the current climate of information literacy on campus. The sought out to understand what 

expectations students, faculty, and librarians had of the process by which students learn 

information literacy. To achieve this, they used a tool called the Research Practices Survey (RPS) 

developed by the Nation Institute for Technology in Liberal Education (NITLE). They found this 

extremely helpful to understand expectations and assumptions held by different parties at the 

university and where librarians might be able to start inserting themselves more effectively. 

 



The next steps involved the actual mapping process. To refine and create goals, they analyzed 

the results from the RPS, and then they held focused groups with faculty in which they shared 

the results and received additional feedback. Moser et al. (2011) emphasized the need for 

collaboration in this process to ensure that both the faculty and librarians understood and 

agreed on the goals they wanted to achieve as a university. The spreadsheet that they created 

could prove to be a useful tool for us to use in our project and the RPS seems like it might be a 

useful tool to understand where we currently stand currently. 



Logic Model for Information Fluency Initiative Curriculum Mapping Project 
Project Name: Information Fluency Initiative Curriculum Mapping Project 
Project Team: Greg Hardin, Jordan Richardson, Brea Henson, Karen Harker, and Carol Hargis  

Project Considerations: 
1. For whom is this program or project designed?

a. This project is designed for the UNT librarians. Potentially, instructors or other interested faculty and staff would find this useful as
well.

2. Why is this program/project needed?
a. Understand how current class at UNT meet the Framework for Information Literacy for Higher Education
b. Identify opportunities for growth in instruction sessions and other library programs
c. Identify opportunities for collaboration with instructors and professors

3. What are the main goals or objectives of this program/project?
a. Goals:

i. Develop a curriculum map of the Core Curriculum
ii. Create a streamlined and repeatable process to apply for other classes

iii. improving the capacity of UNT students for critical thinking and the ability to use information effectively
iv. strengthen core library services to enhance high-impact practices

b. Objectives:
i. By understand current programing through both the library and classes, we can take steps to foster and facilitate information

fluency in students before their graduation.
ii. This process will give us the knowledge on how to breach conversations of collaboration with instructors and faculty on

campus to build strong bonds between the library and departments.
iii. students

4. What are the main strategies of this program/project?
a. Gather syllabi from the Core classes at UNT (beginning with English Core) -> Using the Framework as a guide, perform content

analysis on the syllabi looking for alignment.
b. Help Liaisons/Subject Librarians find areas of opportunity for library instruction and faculty collaboration within their departments.
c. Review the process to determine its applicability to classes beyond the Core

5. What will you need in resources (personnel, space, technology, etc.) to do it?
a. Committee input
b. Syllabi for all the Core
c. Tools for curriculum mapping (Excel)
d. People to do the curriculum mapping (Jordan)

6. Thinking through your strategies, what activities will you do (educate, design, mentor, etc.)? Who will do what?
a. Figure out what the curriculum map will look like and how it will function.
b. Content analysis of the curriculum and mapping it (Jordan)
c. Analyze the areas of growth and strength
d. Look at future steps based on map



Logic Model for Information Fluency Initiative Curriculum Mapping Project 
e. Revise as necessary 

7. What long-term change (impact, condition, etc.) do you hope would happen if all strategies/activities are implemented correctly? 
a. Increased information fluency among UNT students 
b. Greater partnership between the libraries and departments on campus 
c. Improvement of services provided by the library 

8. What behaviors (actions, practices, decision-making, etc.) would have to change in the participants in order to see that impact? 
a. Faculty buy-in to the project through participation in the project 
b. Liaison buy-in to the project through assistance in contacting their departments and facilitating faculty participation  
c. Students engage in information fluent research techniques  

9. What would participants have to learn (knowledge, skills, attitudes, etc.) in order to make those behavior changes? 
a. Faculty would need to be advised on information literacy and curriculum mapping, as well their importance and use for their classes  
b. Liaisons would need to be advised on information literacy and curriculum mapping, as well their importance and use for their library 

instruction 
  



Logic Model for Information Fluency Initiative Curriculum Mapping Project 
  Logic Model 

Project 
Scope 

Collect syllabi of  
English core classes and 
alternatives* then analyze 

Collect syllabi of core 
curriculum then analyze 

Develop surveys to measure 
students’ grasp of outcomes 

Generate report of           
curriculum map and surveys 

1) Collecting syllabi for 
English Core and 
alternatives 
2) Analyzing syllabi 
3) Generating Report  
4) Assessment of Pilot 

1) Collecting syllabi for all 
Core Courses 
2) Analyzing syllabi with 
Thresholds 
3) Generating Report  
4) Assessment 

1) Generating Survey 
2) IRB 
3) Collecting Data 
4) Analyze Data 
5) Report Data 
  

1) Write Report 
2) Produce Report 

1. Curriculum map of syllabi learning outcomes regarding congruence with ACRL Framework 
2. Surveys and research study 

Pilot of Curriculum map on 
English Core and English 
Core Alternatives 

Core Curriculum Map 
  
  

Research Study using Surveys of 
English Core 
  

Package Core Data Results 

1. Generate final report 
2. Assessment of project 
3. Consider and complete curriculum map and survey for all undergraduate curriculum 
4. Create plan to increase information fluency in studied courses through faculty collaboration and 
incorporate knowledge into current library programs 

1. Publish results 
2. Present to university 
stakeholders  
3. Get faculty buy-in 
4. Present at conferences 

1. Increase information fluency through collaboration with departments to include Information Fluency in learning outcomes 
2. Enhance library programs to enhance information fluency 
3. Consider mapping master and doctoral level courses 

Long Term 
Outcome 
(5+ years) 

Intermediate 
Outcome 
(1-4 years) 

Immediate 
Outcomes 
(<1 year) 

 Outputs 

Activities 

Inputs 

As part of the Information Fluency Initiative, the curriculum mapping project will help determine areas of strength and growth for 
library programming regarding information fluency. This project will be pilot tested on the core curriculum at UNT with goals of 
considering wider application. 

*-See Appendix 1 for list of courses 
 



Logic Model for Information Fluency Initiative Curriculum Mapping Project 
Evaluation Plan 
Evaluations are set to provide the following in the timeframe given:  
Directions: Insert Key Questions from the OUTPUT columns of the Logic Model 

Project Process Evaluation 

Key Question Outputs of Interest Indicators Data Collection Methods Timeframe 
Yr-Q 

Person(s) 
Responsible 

What does 
curriculum mapping 
look like for our 
project? How can we 
make this process 
the most viable and 
efficient? 

1) Collecting syllabi
for English core and
alternatives
2) Analyzing syllabi
with Thresholds
3) Generating Report
4) Assessment of
Pilot

Syllabi for English Core 
and alternatives collected, 
analyzed, and entered into 
spreadsheet 

Spreadsheet filled out for 
English Core 

<1 yr.; 
Ideally by 
May 

Jordan Richardson; 
Greg Hardin; 
Information 
Fluency Initiative 
Team 

Can we take the 
process used in the 
pilot and apply it to a 
larger scale? Is this 
an efficient and 
useful process? 

1) Contacting All
Department for
Syllabi
2) Analyzing syllabi
with Thresholds
3) Generating Report
4) Assessment

Syllabi for all Core 
collected, analyzed, and 
entered into spreadsheet 

Spreadsheet filled out for 
Core 

<1 yr.; 
Ideally by 
next August 

Jordan Richardson; 
Greg Hardin; 
Information 
Fluency Initiative 
Team 

How can we 
measure the extent to 
which students 
understand 
techniques of 
information fluency 
being taught? 

1) Generating
Survey
2) IRB
3) Collecting Data
4) Analyze Data
5) Report Data

Completed surveys and 
entered data into 
spreadsheet 

Surveys sent out to students <1 yr. – 1 yr. Jordan Richardson; 
Greg Hardin; Carol 
Hargis; Information 
Fluency Initiative 
Team 

What would it look 
like to present this 
data to those outside 
the project? 

1) Write Report
2) Produce Report

Finished final report of 
curriculum maps and 
survey data created 

1 yr. Greg Hardin; 
Jordan Richardson; 
Information 
Fluency Initiative 
Team 

Directions:  Insert Key Questions from the OUTCOME columns of the Logic Model 



Logic Model for Information Fluency Initiative Curriculum Mapping Project 

Project Outcomes Evaluation 

Key Question Outcomes of 
Interest Indicators Data Collection Methods Timeframe 

Yr-Q 
Person(s) 

Responsible 
Is curriculum 
mapping a viable 
process for 
understanding the 
level at which 
students are being 
taught information 
fluency in classes? 

Pilot of Curriculum 
map on English Core 
and English Core 
Alternatives 

Pilot reviewed by 
Information Fluency 
Initiative Team for its 
viability and 
improvements for future 
steps 

Content analysis of learning 
outcomes of English core 
and alternatives syllabi 

<1 yr. Jordan Richardson; 
Greg Hardin; 
Information 
Fluency Initiative 
Team 

To what extent are 
students receiving 
information fluency 
instruction in the 
core curriculum? 

Core Curriculum 
Map 

Finished map reviewed by 
Information Fluency 
Initiative Team for its 
viability and 
improvements for future 
steps 

Content analysis of learning 
outcomes of all core syllabi 

<1 yr. Jordan Richardson; 
Greg Hardin; 
Information 
Fluency Initiative 
Team 

To what extent are 
students 
understanding and 
internalizing current 
teaching of 
information fluency? 

Research Study 
using Surveys of 
English Core 

Analysis of data and 
determination of student 
learning based on data 

Draft Survey students across 
all core classes; Submit IRB; 
Analyze and distill data 
collected 

<1 yr. – 1 yr. Jordan Richardson; 
Greg Hardin; Carol 
Hargis; Information 
Fluency Initiative 
Team 

What have/can the 
university learn from 
this project? 

Package Core Data 
Results 

Finished final report of 
the project that lists out 
results of the project 

Write report, synthesize 
survey data and curriculum 
map to understand current 
levels of information fluency 

1 yr. Greg Hardin; 
Jordan Richardson; 
Information 
Fluency Initiative 
Team 



Logic Model for Information Fluency Initiative Curriculum Mapping Project 
Project Timeline: Year One 

Activities Jan Feb March April May June July Aug Sept Oct Nov Dec 
Pi

lo
t S

ta
ge

 
 

Collect English Core syllabi X X 
Syllabi will be collected through either contacting the department and requesting the syllabi or through datamining the UNT Faculty Information System 
Analyzing syllabi X X 
Syllabi will be analyzed for their learning outcomes and assignment to see how well they match the ACRL Framework and AACU Rubric and to what extent. Then, that 
data will be recorded on a spreadsheet. 
Generating report X X 
 Once data has been collected and recorded, a report will be generated analyzing the results for areas of strength and growth for the library and then opportunities for 
collaboration that can be shared within the Information Fluency Team and other interested parties. 
Assessment of pilot X 
The Information Fluency Team will review together the generated report to determine the effectiveness of the pilot, how to improve the process for the future, and 
directions future steps will take. Input from stakeholders will be incorporated. 

M
ai

n 
St

ag
e 

 

Collecting Core syllabi X X X 
Syllabi will be collected through either contacting the department and requesting the syllabi or through datamining the UNT Faculty Information System 
Analyzing syllabi for Core X X X 
Syllabi will be analyzed for their learning outcomes and assignment to see how well they match the ACRL Framework and AACU Rubric and to what extent. Then, that 
data will be recorded on a spreadsheet. 
Generating report for Core X X X 
Once data has been collected and recorded, a report will be generated analyzing the results for areas of strength and growth for the library and then opportunities for 
collaboration that can be shared within the Information Fluency Team and other interested parties. 
Assessment of Project X 
The Information Fluency Team will review together the generated report to determine the effectiveness of the pilot, how to improve the process for the future, and 
directions future steps will take. Input from stakeholders will be incorporated. 

St
ud

en
t S

ur
ve

y 
St

ag
e 

 

Generating student survey X 
Create survey for English Core Courses and Alternative Courses to assess student learning of the current information fluency techniques and standards. 
Submit IRB X 
Submit an IRB application to distribute surveys to students. 
Collecting survey data X X X 
 Distribute and collect surveys and survey data from students and enter into a data collection software. 
Analyze survey data X X X 
Analyze the survey data to determine the extent to which students report having learned the different Frames and Standards from their classes and library instruction. 
Report survey data X 
 Create a report of the survey data, eventually combining it with the data from the Pilot. 

Fi
na

l R
ep

or
t 

 

Write final report X X 
Generate a final report that covers all of the data collected from syllabi and from students up to this point to present to stakeholders and interested parties to show the 
progress of the project. 
Produce final report X 
Have the Information Fluency Team review the project before presenting to stakeholders and interested parties. 
Second Year Planning X X 
 Begin planning possible next steps in expanding the project to the entire undergraduate curriculum. Review the project up to this point based on experiences from the 
Team and feedback from stakeholders and interested parties. 



Logic Model for Information Fluency Initiative Curriculum Mapping Project 

Appendix 1: UNT English Core and Alternative Courses Curriculum 
This is directly pulled from the UNT Online Course Catalog: http://catalog.unt.edu/content.php?catoid=5&navoid=272 

English Composition and Rhetoric, 6 hours 
Addresses the ability to access information and write clearly, coherently and correctly. The student may choose from the following courses, usually 
taken in sequence (ENGL 1310 and ENGL 1320, for example): 

Group 1 
One course from the following, usually taken first in the sequence: 

• ENGL 1310 - College Writing I
• ENGL 1311 - Honors Composition I *
• ENGL 1313 - Computer Assisted College Writing I
• ENGL 1315 - Writing About Literature I
• TECM 1312 - Introduction to Academic Writing for International Students **
• TECM 1700 - Introduction to Professional, Science, and Technical Writing

Group 2 
One course from the following, usually taken second in the sequence: 

• ENGL 1320 - College Writing II
• ENGL 1321 - Honors Composition II *
• ENGL 1323 - Computer Assisted College Writing II
• ENGL 1325 - Writing About Literature II
• TECM 1322 - Introduction to Academic Writing for International Students **
• TECM 2700 - Technical Writing

Notes 
• TECM 2700 (ENGL 2311) may be substituted for ENGL 1320 upon approval of the school/college.
• A grade of C or better is required on courses applied toward this requirement. See your advisor for assistance.
• * Course offered for Honors College students only.
• ** Course offered for international students only.

http://catalog.unt.edu/content.php?catoid=5&navoid=272
http://catalog.unt.edu/content.php?catoid=5&navoid=272#tt465
http://catalog.unt.edu/content.php?catoid=5&navoid=272#tt7399
http://catalog.unt.edu/content.php?catoid=5&navoid=272
http://catalog.unt.edu/content.php?catoid=5&navoid=272
http://catalog.unt.edu/content.php?catoid=5&navoid=272
http://catalog.unt.edu/content.php?catoid=5&navoid=272
http://catalog.unt.edu/content.php?catoid=5&navoid=272
http://catalog.unt.edu/content.php?catoid=5&navoid=272
http://catalog.unt.edu/content.php?catoid=5&navoid=272
http://catalog.unt.edu/content.php?catoid=5&navoid=272
http://catalog.unt.edu/content.php?catoid=5&navoid=272
http://catalog.unt.edu/content.php?catoid=5&navoid=272
http://catalog.unt.edu/content.php?catoid=5&navoid=272
http://catalog.unt.edu/content.php?catoid=5&navoid=272
http://catalog.unt.edu/preview_course_nopop.php?catoid=5&coid=17136
http://catalog.unt.edu/content.php?catoid=5&navoid=272#tt7047


Name Number AC IP IV RI SC SE DE AI EI UI EL Spring 2018 Fall 2017 Spring 2017 Fall 2016
College Writing I ENGL 1310 I I I I I I I I 01; 02; 03; 04; 05 01; 02; 03 01; 02; 03; 04
College Writing II ENGL 1320 I R R R I R R R I I R 01; 02; 03 01; 02; 03; 04; 05 01; 02; 03; 04

ACLR Framework AACU RubricCourse Information Previous Instruction by Course Section

Sample Curriculum Map



Spreadsheet Code Referential Code Meaning/Name Source
AC Authority Authority is 

Constructed and 
Contextual

ACLR Framework

IP Process Information Creation 
as a Process

ACLR Framework

IV Value Information has 
Value

ACLR Framework

RI Inquire Research as Inquiry ACLR Framework

SC Conversation Scholarship as 
Conversation

ACLR Framework

SE Explore Searching as 
Strategic Exploration

ACLR Framework

DE Determine Determine the Extent 
of Information 
Needed

AACU Rubric

AI Access Access the Needed 
Information

AACU Rubric

EI Evlaute Evaluate Information 
and its Sources 
Crictally

AACU Rubric

UI Use Use Information 
Effectively to 
Accomplish a 
Specific Purpose

AACU Rubric

EL Ethically Access and Use 
Information Ethically 
and Legally

AACU Rubric

Note: Spreadsheet Code is used 
on the spreadsheet for means of 
efficiency and consicesness. 
Meanwhile, the referential code 
is meant for ease of verbal and 
written communication as 

Standards Key
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