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The purpose of this study was to examine (1) the retro-

spective perception of parent-child relationships as 

measured by the Roe-Slegelman Parent-Child Helations Ques-

tionnaire (PCR) and (2) the individual's level of academic 

achievement. 

It was hypothesized that individuals indicating a warm 

and accepting relationship with their parents would exhibit 

higher levels of academic performance. It was further 

hypothesized that those individuals indicating somewhat 

cold and distant relationships with their parents would 

exhibit lower levels of academic performance. 

Forty-two males and thirty-nine females enrolled in an 

introductory psychology course at North Texas State Univer-

sity were used as subjects for this study. The Henmon-Nelson 

Test of Mental Ability, Wide Range Achievement Test (WHAT), 

and the PCR were administered to each subject, A data sheet 

was utilized to obtain background Information relating to 

parents' education and occupation, and the subject's past 

academic performance. Subjects were classified as either 

low achievers, mid-range achievers or high achievers. 



The results of this study indicated that achievement 

level is a direct function of positive parental attitudes. 

More specifically, low achievers viewed their parents as 

more rejecting and demanding, while high achievers per-

ceived their parents as more loving and accepting. The 

mother was found to be the more influential of the parents, 

and the implications of this finding upon the development 

of achievement patterns during the pre-school years were 

discussed. It was suggested that education of parents as 

to the nature of their influence upon the child could serve 

to enhance the development of higher levels of academic 

performance. 
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Review of Hesearch and Statement 

of the Problem 

The relationship between a child's perception of his 

parents and the child's level of academic achievement is 

exceedingly complex. The multitude of variables involved 

in this relationship often interact to yield inconclusive 

and discrepant results (Chance, 1961). The majority of 

studies indicate that positive parental attitudes foster 

higher levels of academic achievement than do more negative 

attitudes (Tibbetts, 1955t Hicks, 1965s Stehbens & Carr, 

1970). There exist, however, certain areas of disagreement 

which merit consideration (Drews & Teahan 1957; Crandall 

et al, 1964), The purpose of the present study was to add 

definitive dat.a_liL_.an attempt to clarify the relationship 

between the child's perceptions of his parents and the 

child *s level .of academic achievement. 

Combs and Snygg (195^» P. 17) noted that "What governs 

behavior from the point of view of the individual himself 

are his unique perceptions of himself and the world in 

which he lives, the meanings things have for him." That 

which the parent views as an act of love may not be per-

ceived as such by the child. It is the child's perception 

and interpretation of events, and not the parents' per-

ceptions, that govern the child's behavior. At what point, 

then, does the child's perceptions of his parents, and of 



his world, "begin to influence the manner in which he de-

velops? More specifically, at what point does the child's 

perception of his parents show a significant relationship 

to his academic performance? 

Shaw and Grubb (1958) found that patterns of achievement 

had developed within the child prior to his entrance into 

the educational system. They noted that below-level and 

above-level achievers could be identified at grade one, and 

that the difference in achievement of these two groups was 

still significant in grade three. It was concluded from 

these results that parental relationships play a key role 

in the development of achievement patterns even before the 

child has entered school. Assuming this conclusion to be 

validf the most_£rultful direction for further InvestlaaMfln 

would be an attempt to.define the types of parent-child 

relationships associated with dlff erineJLagfila,. of academic 

achievement. 

It has frequently been shown that deviations in parent-

child relationships are related to deviant patterns of 

school achievement (Levy, 1933$ Battwick & Stowell, 1936i 

Kurtz & Swenson, 1951). The results of studies by Battwlok 

and Stowell (1936). Rlckard (195*0. d' 

Haggard (1959). and Morrow and Wllson^Xl-9^11„lndlga.ted..-,tJaat 

both mothers and fathers of underachlevers exhibited a ten-

dency to be overrestrlctive and overprotective. Stehbens 

and Carr (1970) in an analysis of ninth-grade students noted 



that it was the mother who was viewed as more restrictive, 

protective, and intrusive into peer relationships than the 

father. While this relationship was found to hold across 

all achievement levels, it was more apparent at the lower 

achievement levels. 

While Stehbens and Carr (1970) found the mother was 

viewed as being more Involved with the child, Teahan (19&3) 

noted that among males it was the father's attitude which 

seemed to separate high and low achievers. Fathers of high 

achievers were viewed as significantly less possessive than 

fathers of low achievers, leading Teahan to conclude that 

for the under-achieving male there exists a conflict between 

an overprotective father and his son. 

The dependence of the child fostered by parental over-

protection and possesslveness has been shown to be directly 

related to academic performance. "When the parents are 

over attentive, the school is waging an up-hill battle in 

its attempt to improve the child.H (Hattwick & Stowell 

1936), Teahan (1963). having noted that college students 

achieve at higher levels if they have been allowed to develop 

self-sufficiency and independence of thought, suggested that 

excessive interference by parents can impede academic success. 

If parental overprotectlon and overrestrictlveness serve to 

impair academic performance, what then is the effect of 

parental neglect and lack of concern? 
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Drews and Teahan (1957) found that parents of low 

achievers were significantly higher on the Ignoring sub-

scale of the Parental Attitude Scale than parents of high 

achievers. Their responses revealed that they were somewhat 

distant in their relationships with their children, having 

responded positively to such items as "Children should not 

annoy their parents with their unimportant problems." In 

a similar study Kurtz and Swenson (1951) found parents of 

under-achievers were viewed as more distant in their rela-

tionships with their children than parents of over-achievers. 

Stehbens and Carr (1970) also supported this relationship, 

indicating that as educational efficiency decreased, parents 

were viewed as increasingly malevolent. Negative relation-

ships between under-achievers and their parents were also 

noted by Kimball (1957) and Jones (1955). The etiology of 

negative parent-child relationships is exceedingly diverse 

and complex. One area which has repeatedly been shown to be 

significantly related to both academic achievement and nega-

tive parent-child relationships has been the area of parental 

demands, 

The effects of excessive parental demands upon the child 

yields a somewhat inconsistent picture. Liss (19^1), Pearson 

(1952), and Drews and Teahan (1957) found that high achievers 

came from a family atmosphere in which the adult knew what 

was best for the child, and where the adult standards were 

not often questioned. It was noted that the mothers of high 



achievers were more restrictive and authoritarian in their 

treatment of their children than were mothers of low achievers. 

In homes where parental demands were rigidly defined and en-

forced, the children were expected to keep with docile 

acceptance their position in the home, Stehbens and Carr 

(19?0) in interpreting these findings suggested that educa-

tional achievement requires a degree of submissiveness to 

authority! thus the relationship between docile acceptance 

and a high achievement level. 

While the aforementioned studies indicated that a high 

achievement level was positively related to excessive pa-

rental demands, other researchers have demonstrated a 

positive relationship between excessive parental demands 

and below-level achievement. Teahan (1963) found that both 

the mother and father of low achievers seemed to demand un-

questioning obedience from their child. Harsh discipline 

was felt necessary significantly more often by the parents 

of the low achievers than by parents of high achievers. 

Morrow and Wilson (1961) noted that extremely high parental 

demands for achievement interfere with academic performance. 

Kimball (1953) and Jones (1955) supported these conclusions, 

indicating that parents of under-achievers were found to be 

excessively domineering. 

If both below-level and above-levgJLachlevement have~. 

been shown to be a positive function of excessive parental 

demands. what then is the effect of a parent exhibiting a 
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somewhat "casual" attitude? d'Heurle, Melllnger, and 

Haggard (1959) found that parents of high spelling achievers 

tended to exert little pressure for achievement and appeared 

to be somewhat passive in their relationships with their 

children. Morrow and Wilson (1961) Indicated that the 

fostering of high family morale was positively related to 

Increased academic achievement. They concluded that a 

high level of morale In the family led to the formation of 

positive attitudes toward teachers and school and an interest 

in academic activities as mediating variables. They further 

noted that high-achieving high school males, more often than 

below-level achievers, viewed their parents as approving, 

trusting, affectionate, encouraging (but not pressuring), 

nonrestrlctlve, and sharing ideas and confidences. In keeping 

with these results, Tlbbetts (1955) noted that parents of 

high achievers show more Interest and understanding than 

parents of low-level achievers, and that children classified 

as high achievers Identify more closely with their parents 

and appear to be motivated by a desire to please their 

parents. Similarly, Kimball (1953) found parents of high 

achievers have been shown to be closer in their relationships 

with their children. Stehbens and Carr (1970) noted that 

as the child's educational efficiency increased, parental 

perceptions became increasingly positive$ specifically, 

parents were viewed as "warm and democratic." Hicks (1965), 

in studying the relationships between ninth-grade boys and 



their parents, found that high-achieving ninth-grade boys 

perceive the father-son relationship as "warm and accepting.H 

Hicks concluded that this relationship allowed the child to 

devote more time and attention to his need for "self-

actualization, " 

I_t appeared that while excessive demands upon children 

did, in fflven circumstancesf ̂ faster high levels of academic 

achlevemenJb̂ -̂ xceŝ LlarfiL-jifimands could also impair educational 
( 

achievement. The morale of the family and the nature of the 

parent-child relationship appeared to be important variables 

when considering: the effects of excessive demands (Morrow and , 

Wilson, 1961). The relationship which emerged in regard to ' 
i: 

parental acceptance and warmth and achievement level appeared 

to be simple and direct. As theparent-child relationship 

became more pas±fclve.the level of educational efficiency 

Increased. 

The purpose of this study was to examine the relation-

ship between the retrospective perceptions of the parent-child 

relationships as measured by the Roe-Siegelman Parent-Child 

Relations Questionnaire (PCR), and the child's level of aca-

demic achievement. The ,05 level was chosen as the level of 

significance. The following were the specific hypotheses testedi 

1. Low achievers would perceive their mothers as 

significantly more protective than would high achievers, 

2, Low achievers would perceive their mothers as sig-

nificantly more protective than would mid-range aohievers. 



3. Mid-range achievers would, perceive their mothers as 

significantly more protective than would high achievers. 

4-, Low-achieving females would perceive their mothers 

as significantly more protective than low-achieving males. 

5. Low achievers would perceive their fathers as sig-

nificantly more protective than would.high achievers. 

6. Low achievers would perceive their fathers as sig-

nificantly more protective than would mid-range achievers. 

7. Mid-range achievers would perceive their fathers as 

significantly more protective than would high achievers. 

8. Low-achieving females would perceive their fathers 

as significantly more protective than low-achieving males. 

9. Low achievers would perceive their mothers as 

significantly more neglecting than high achievers. 

10. Low achievers would perceive their mothers as sig-

nificantly more neglecting than mid-range achievers. 

11. Mid-range achievers would perceive their mothers as 

significantly more neglecting than high achievers. 

12. Low achievers would perceive their fathers as 

significantly more neglecting than high achievers. 

13. Low achievers would perceive their fathers as 

significantly more neglecting than mid-range achievers. 

14. Mid-range achievers would perceive their fathers 

as significantly more neglecting than high achievers, 

15. Low achievers would perceive their mothers as 

significantly more demanding than high achievers. 



16. Low achievers would perceive their mothers as 

significantly more demanding than mid-range achievers. 

17. Mid-range achievers would perceive their mothers 

as significantly more demanding than high achievers. 

18. Low achievers would perceive their fathers as 

significantly more demanding than high achievers. 

19. Low achievers would perceive their fathers as 

significantly more demanding than mid-range achievers, 

20. Mid-range achievers would perceive their fathers 

as significantly more demanding than high achievers, 

21. Low achievers would perceive their mothers as 

significantly more casual than high achievers. 

22. Low achievers would perceive their mothers as 

significantly more casual than mid-range achievers, 

23. Mid-range achievers would perceive their mothers 

as significantly more casual than high achievers. 

24. Low achievers would perceive their fathers as sig-

nificantly more casual than high achievers, 

25. Low achievers would perceive their fathers as sig-

nificantly more casual than mid-range achievers, 

26. Mid-range achievers would perceive their fathers 

as significantly more casual than high achievers, 

27. High achievers would perceive their mothers as sig-

nificantly more loving than low achievers. 

28. High achievers would perceive their mothers as 

significantly more loving than mid-range achievers, 
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29. Mid-range achievers would perceive their mothers as 

significantly more loving than low achievers. 

30. High achievers would perceive their fathers as 

significantly more loving than low achievers, 

31. High achievers would perceive their fathers as 

significantly more loving than mid-range achievers. 

32. Mid-range achievers would perceive their fathers 

as significantly more loving than low achievers. 

33. Low achievers would perceive their mothers as 

significantly more rejecting than high achievers, 

3^. Low achievers would perceive their mothers as 

significantly more rejecting than mid-range achievers. 

35. Mid-range achievers would perceive their mothers 

as significantly more rejecting than high achievers. 

36. Low achievers would perceive their fathers as 

significantly more rejecting than high achievers, 

37. Low achievers would perceive their fathers as 

significantly more rejecting than mid-range achievers, 

38. Mid-range achievers would perceive their fathers 

as significantly more rejecting than high achievers. 

Method 

Subjects 

Eighty-one students enrolled in an introductory psy-

chology course at North Texas State University were used as 

subjects in this study. The sample consisted of forty-two 
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males and thirty-nine females between seventeen and. twenty-

five years of age. Twenty-seven subjects were assigned to 

the low-achieving group, twenty-five to the mid-range 

achieving group, and twenty-nine to the high-achieving group. 

An ability to retrospectively perceive both mother and father 

was noted as a prerequisite for participation in this study. 

Instruments 

The Boe-Siegelman Parent-Child Relations Questionnaire 

(PCR) (Roe & Siegelman, 19&3) was utilized to measure retro-

spective perceptions of parental behavior. The PCR "was 

devised to obtain a measure of the characteristic behavior 

of parents toward their young children, as experienced by 

the child" (Roe & Siegelman, 1963). The PCR consists of ten 

subscales characterized as Protective, Neglecting, Demanding, 

Casual, Loving, Rejecting, Symbolic-Love Reward, Direct-

Object Reward, Symbolic-Love Punishment, and Direct-Object 

Punishment, In constructing the PCR, a pool of items was 

assembled and judges were asked to assign each item to one 

of the ten subscales. Only those items, upon which the 

judges were in complete agreement as to the scale to which 

they should be assigned, were chosen. The questionnaire in 

its final form consists of two forms, mother and father, 

each composed of 130 items. With the exception of eleven 

items, the two forms are Identical in content, For the 

purpose of this study, the four scales dealing with reward 

. % x- „ —±,4-̂ ,3 OIIKOAO1I»S ftmnl ovfid 
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consisted of ten Items each. Responses were scored on a 

five-point continuum from "very untrue," scored one point, 

to "very true," scored five points, (Hoe & Slegelman, 1963). 

The Henmon-Nelson Test of Mental Ability, College Level, 

Hevised Edition, (Form A) was employed to obtain an estimate 

of each subject's intellectual functioning. The Henmon-

Nelson was "designed to measure those aspects of mental 

ability which are important for success in academic work and 

in similar endeavors outside the classroom" (Nelson, 1961). 

The Wide Eange Achievement Test (WHAT), Level II, was 

used as a partial indicator of achievement level. The WHAT 

was designed to measure the level of academic achievement 

in the areas of spelling, reading, and arithmetic. 

Procedure 

Each subject was asked to complete a data sheet de-

signed to obtain information in regard to sex, age, high 

school grade point average, rank in high school graduation 

class, and parental occupation and educational level. The 

Ss were further asked to indicate what they considered to be 

the socio-economic level of their family. A ten-point scale 

with one the lowest and ten the highest was utilized for 

this rating. The Ss were assured of their anonymity and 

were not required to place their name on any of the test 

material. 

The Henmon-Nelson Test of Mental Ability was adminis-

tered according to standard procedures. The Ss were 
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instructed to follow the Instructions in their test booklet 

while the examiner read them aloud. All questions were an-

swered and the Ss were told they would have forty minutes to 

work on the test. Upon completion of the Henmon-Nelson, the 

spelling and arithmetic subtests of the WHAT were administered 

in accordance with the instructions pertaining to group 

testing procedures. When the Ss completed these two subtests, 

the PCR questionnaires were administered. The Ss were asked 

to follow the instructions on their copies as the examiner 

read them aloud. Half of the sample was given the mother 

form to complete first, and half given the father form to 

complete first. Questions were answered and the Ss told there 

was no time limit for completing the questionnaires. The Ss 

were further instructed that upon completion of the question-

naires, they were to bring their packets to a separate room. 

At this point the reading subtest of the WHAT was adminis-

tered and the packet collected. 

All tests were hand scored and the results of the 

Henmon-Nelson and WHAT converted to standard scores. The 

high school grade point averages obtained from the data 

sheets were also converted to standard scores and used as a 

weighting factor for results of the WHAT. 

In order to determine a discrepancy score, based on a 

prediction equation relating intelligence and achievement 

level, the technique of linear regression was employed. The 

product-moment correlation coefficient (r= .56) was computed 
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for the relationship between the Henmon-Nelson as an indi-

cator of intelligence and the WRAT as an Indicator of achieve-

ment level, A discrepancy score was obtained by subtracting 

the predicted standard score for achievement level from the 

observed standard score. The discrepancy scores were then 

rank-ordered, and the standard deviation, standard error, and 

reliability of the discrepancy scores computed, "Assuming 

the relationship between actual and predicted achievement 

is parallel, the correlation between the two independent 

measures is an estimate of the reliability of that discre-

pancy score" (Thorndike, 1963). Values for these measures 

are presented in Table 1, 

TABLE 1 

Standard Deviation, Standard Error, and Beliability 
of Discrepancy Scores for All Subjects 

Standard Deviation Standard Error Reliability 

13. 29 1.49 

CO • 

All Ss between -.44- S.D, and +.44 S,D, were classified as 

mid-range achievers. Those below -.44 S.D, were classified 

as low achievers, and those above +,44 S.D, were classified 

as high achievers. 

The data obtained from the PCB were analyzed lndepend-

ently for each of the six scales (Loving, Rejecting, 
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Protecting, Neglecting, Casual, and Demanding), and Indepen-

dently for the mother and father forma. A 3 x 2 unweighted 

means analysis was employed. Significant overall Fs were 

further analyzed by means of the Newman-Keuls method 

(Weiner, 1962). 

Results 

Means, standard deviations, and F values for the PCR 

subscales were computed for all 3s classified as low, mid-

range, and high achievers. These values were computed inde-

pendently for males and females and independently for the 

mother and father forms on each of the six subscales. Table 

2 contains the PCR means and standard deviations for all 

subjects classified as low, mid-range, and high achievers. 

TABLE 2 

PCR Subscale Means and Standard Deviations 
of Mother and Father Forms for Males and 
Females Classified as Low, Mid-Range, 

and, High Achievers 

Mean Standard Deviation 
Subscale-

Form 
Sex Low Mid-

Range 
High Low Mid-

Range 
High 

Protecting-
Mother M 

F 
42.19 
39.26 

39.26 
43.11 

41.71 
45.02 

3.74 
10.68 

11.75 
8.06 

7.42 
6.63 

Father M 
F 

41.12 
39.60 

38.44 
41.94 

40.31 
46.08 

6.40 
6.23 

7.94 
7.84 

8.11 
4.58 
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Mean Standard Deviation 

Subscale-
Form 

Sex Low Mid-
Ban ge 

High Low Mid-
Hange 

High 

Neglecting-
Mother M 

F 
29.35 
33.00 

28.11 
26.13 

28.81 
25.31 

6.29 
8.83 

8.43 
8.94 

6.86 
7.28 

Father M 
F 

32.00 
32.50 

30.44 
30.63 

33.13 
27.23 

7.9^ 
7.42 

8.48 
8.83 

10.73 
6.80 

Demanding-
Mother M 

F 
44.41 
47.70 

42.89 
39.94 

40.75 
40.54 

9.31 
8.49 

4.86 
5.54 

5.31 
8.92 

B'ather M 
F 

47.94 
40.70 

46.33 
46.31 

42.75 
42.62 

8.25 
6.40 

8.54 
8.31 

6.08 
7.35 

Casual-
Mother M 

F 
45.00 
42.50 

43.22 
47.00 

45.25 
45.38 

9.27 
12.33 

7.85 
6.93 

7.55 
4.36 

Father M 
F 

42.88 
48.80 

43.00 
42.88 

45.44 
42.54 

8.01 
7.52 

6.71 
7.81 

9.32 
6.24 

Loving-
Mother M 

F 
54.24 
48.90 

52.11 
59.63 

56.94 
60.92 

7.94 
13.27 

8.72 
11.18 

9.17 
7.87 

Father M 
F 

51.76 
58.10 

52.22 
56.06 

52.44 
56.92 

9.11 
12.88 

9.54 
13.00 

11.92 
9.27 

Bejecting-
Mother M 

F 
31.06 
39.20 

28.11 
31.56 

31.33. 
24.62 

6.63 
12.53 

6.08 
9.85 

8.37 
4.80 

Father M 
F 

34.29 
28.70 

28.11 
34.19 

31.17 
27.15 

8.12 
11.66 

5.10 
13.42 

8.94 
6.56 
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The first eight hypotheses predicted a significant 

negative relationship between achievement level and the 

extent to which the individual would perceive his parents i 

protecting. As can be seen from Table 3» the F values in 

regard to these hypotheses were non-significant at the .05 

level, and the hypotheses were not supported. 

TABLE 3 

Summary of the Analysis of Variance for the 
Protecting Scale of the PCH 

Source Parent df MS 

A (Male-Female) Mother 1 45,84 .71 
Father 1 127.83 2.73 

B (Achievement Level) Mother 2 55.94 .87 
Father 2 72.79 1.56 

AB Mother 2 97.18 1.50 
Father 2 88,82 1.90 

Hypotheses nine through fourteen predicted a significant 

negative relationship between achievement level and the 

extent to which the parents would be viewed as neglecting. 

Table 4 indicates that no significant differences were noted 

at the .05 level? and the six hypotheses were subsequently 

rejected. 



TABLE 4 

Summary of the Analysis of Variance for the 
Neglecting Scale of the PCS 
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Source Parent df MS F 

A (Male-Female) Mother 1 7.15 .13 A (Male-Female) 
Father 1 57.72 , 68 

B (Achievement Level) Mother 2 14-2.13 2.50 B (Achievement Level) 
Father 2 31.29 .37 

AB Mother 2 109.70 1.93 
Father 2 83.20 .98 

Hypotheses fifteen through twenty predicted a signifi-

cant negative relationship between achievement level and the 

extent to which the parents would be perceived as demanding. 

TABLE 5 

Summary of the Analysis of Variance for the 
Demanding Scale of the PCR 

Source Parent df MS F 

A (Male-Female) Mother 1 .13 .00 A (Male-Female) 
Father 1 116.21 1.63 

B (Achievement Level) Mother 2 218.75 3.68* 
Father 2 84.67 1.19 

AB Mother 2 62.45 1.05 
Father 2 107.89 1.51 

*P < .05 
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As Table 5 indicates, there exists a significant relationship 

between achievement level and the demands placed upon the 

individual by the mother. 

The g,, values were computed by use of the Newman-Keuls 

method, and are contained in Table 6. A significant 

TABLE 6 

2. Values for Factor B Means: PCE Scale—Demanding, Mother 

Ach. 
Level 

b3 B2 »1 

Brj® . 1.5^ 10.82** 

B 2
b 9.28** 

*ic 

aHigh achievers 
^Mid-range achievers 
cLow achievers 
**p < .01 

difference between low and high achievers and between low 

and mid-range achievers was noted on the demanding subscale. 

Hypothesis 15 (low achievers would perceive their mothers as 

significantly more demanding than high achievers) and 

hypothesis 16 (low achievers would perceive their mothers as 

significantly more demanding than mid-range achievers) were 

significantly supported (p <,01), 

Hypotheses twenty through twenty-six predicted a signif-

icant negative relationship between achievement level and 



20 

the degree to which the parents would be perceived as 

exhibiting a casual attitude in their relationships with 

their children. Table 7 contains the summary data for the 

analysis of variance. As can be seen in Table 7. F values 

for hypotheses twenty through twenty-six were non-significant 

at the ,05 level. 

TABLE 7 

Summary of the Analysis of Variance for the 
Casual Scale of the PCH 

Source Parent df MS F 

A (Male-Female) Mother 1 4.34 .06 
Father 1 17.88 .27 

B (Achievement Level) Mother 2 18.52 .26 
Father 2 55.04 .84 . 

AB Mother 2 63.47 .89 
Father 2 129.81 1.98 

Hypotheses twenty-seven through thirty-two predicted a 

significant positive relationship between achievement level 

and the extent to which the parents would be perceived as 

loving. Table 8 indicates there exists a significant rela-

tionship between achievement level and the amount of love 

exhibited by the mother. The Newman-Keuls method was again 

used to test the difference in achievement level means for 

the mother form, Loving subscale, of the PCH. 
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TABLE 8 

Summary of the Analysis of Variance for the 
Loving Scale of the PGB 

Source Parent df MS F 

A (Male-Female) Mother 1 80.83 .80 A (Male-Female) 
Father 1 4-57.42 3.54 

B (Achievement Level) Mother 2 3^9.13 3.^5* 
Father 2 4.15 .03 

AB Mother 2 281.77 2.78 
Father 2 10.79 .09 

*p < .05 

As indicated in Table 9, hypothesis 27 (high achievers 

would perceive their mothers as significantly more loving 

TABLE 9 

Values for Factor B Means: FCR Scale—Loving, Mother 

Ach. 
Level Bl B2 b 3 

Bia 8.60* 14.72** 

"R ̂  b2 
6.12 

B3° 

aLow achievers 
bMid-range achievers 
cHigh achievers 
*p < .05 
P < .01 
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than low achievers) and hypothesis 29 (mid-range achievers 

would perceive their mothers as significantly more loving 

than low achievers) were significantly supported, 

The final six hypotheses predicted a significant 

negative relationship between achievement level and the 

extent to which the parents would be perceived as rejecting. 

As Table 10 indicates, significant F values were obtained 

on the mother form for the effect of achievement level and 

for the interaction between sex and achievement level, 

TABLE 10 

Summary of the Analysis of Variance for the 
Rejecting Scale of the PCH 

Source Parent df MS F 

A (Male-Female) Mother 
Father 

1 
1 

126,55 
28,73 

1,88 
.29 

B (Achievement Level) Mother 
Father 

2 
2 

477.66 
38,06 

7,09** 
.39 

AB Mother 
Father 

2 
2 

23^.27 
258,66 

3.48* 
2,62 

P < .05 
p <.oi 

An analysis of the simple effects of achievement level 

revealed a significant F (p < .01) at level a2 (females). 

The Mewman-Keuls method was utilized to test the significance 
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of achievement level means for females. Table 11 indicates 

that low achieving females were found, to perceive their 

mothers as more rejecting than high achieving females. 

Hypothesis 33 (low achievers would perceive their mothers 

as significantly more rejecting than high achievers) was 

supported for females. 

TABLE 11 

2, Values for Level a 2 Means s PCH Scale—Rejecting, Mother 

Ach. 
Level 

b3 Bl 

B3 a — — 6.9^ 14.58** 

B 2
b 7.64 

®1C mm mm mm mm 

aHigh achievers 
^Mid-range achievers 
cLow achievers 
**p <.01 

Discussion 

Five of the thirty-eight hypotheses of this study were 

confirmed. Hypotheses 15 and 16, that achievement level 

would be an inverse function of the demands of the mother, 

were supported. This is in accordance with the findings of 

Kimball (1953). Jones (1955)» Morrow and Wilson (1961), and, 

Teahan (19&3) who noted that extremely high parental demands 
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interfere with academic performance. In apparent opposition, 

Liss (19*KL), Pearson (1952), and Drews and Teahan (1957) 

found high achievers were raised in a somewhat rigid and 

authoritarian atmosphere, While these two positions appear 

irreconcilable, the results of this study suggest that, to 

a point, parental demands may serve to motivate the child to 

hlgher^ev,ela_^-Bj;lil^mfiiit^-Jmfc^l?^Qnd thla„ polnt. serve 

only to impair academic performance. The nature of the 

parent-child relationship appears to be the significant 

mediating variable in determining the effects of parental 

demands. If the demands of the parents are offered within 

the framework of a warm and accepting atmosphere, there 

e%lsJia_j&_greater probability that they will lead to higher 

levels of academic performance. If parental demands are 

offered in a harsh and authoritarian manner, there exists 

a greater probability that they will impede educational 

achievement. 

Hypotheses 27 and 29 (high and mid-range achievers 

would perceive their mothers as more loving than low 

achievers) were significantly supported. These results are 

in keeping with the findings of Kimball (1953), Tibbetts 

(1955)t Morrow and Wilson (1961), Hicks (1965), and Stehbens 

and Carr (1970). The warm and accepting atmosphere where 

the child perceives his parents as genuinely concerned for 

his well being, yet not overly intrusive into his life, is 

significantly related to higher levels of achievement. The 
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Independent attitudes generated in the child by a mother 

exhibiting love and concern for him, apparently serve to 

furnish the child with the elements necessary for academic 

achievement. This position was further supported by the 

results obtained from the Rejecting scale. 

Hypothesis 33 (low achievers would perceive their 

mothers as more rejecting than high achievers) was signifi-

cantly supported for females. In accordance with the results 

indicating that a high achievement level is directly related 

to the mother's warmth and acceptance, the data obtained 

from the Rejecting scale Indicate that under-achievement is 

directly related to maternal rejection, Kurtz and Swenson 

(1951). Kimball (1953), Jones (1955), Drews and Teahan (1957), 

and Stehbens and Carr (1970) all support these findings. If 

in regard to parent-child relationships there exists one 

area of consensus, it appears to be that as parent and child 

bejĉ ma-jaor̂ --dXsĴ tiiL< educa t1 ona 1 e ffioigjno.x„,iie,ari&ajsĝ . The 

child who feels he has been rejected by his parents appears 

unable to^met„ the,^a,emM.g of the academic world. The 

situation appears to resemble a self-fulfilling prophecy, 

"I have failed at home* I will fail at school," 

Perhaps the most notable phenomenon at this point is 

the failure of the father form of the PCR to show any ten-

dencies toward significance on either the Loving or Rejecting 

subscale, Teahan"s (19&3) conclusion that there appears to 

be a conflict between the under-achieving male and his f& ner 
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was not supported in this study. There appeared to be a 

much stronger conflict between the under-achieving female 

and her mother. The findings of Stehbens and Carr (1970) 

appear to be directly applicable at this point. They found 

in their study of ninth-grade students that it was the mother 

who in all cases was viewed as being more intrusive into 

peer relationships. This finding was supported by this 

study to the extent that each of the five hypotheses ob-

taining significant support was related to the mother form 

of the questionnaire. 

Assuming that the hypothesis the mother is the more 

influential parent during the pre-school years is valid, 

the significance of the mother form is not surprising. As 

Shaw and Grubb (1958) Indicated, patterns of achievement 

have their beginnings, not within the educational system, 

but before entering the system, Besults of this study 

indeed indicate that It is the warmth and acceptance or the 

coldness and rejection of the mother that is the significant 

fAivhftT in determining: the chlldls^^^l^lLja^dem3Lo_, 

a4sM£3£emeiafc«~ 

In conclusion, five of the thirty-eight hypotheses of 

this study were signlficantly supported. Each of the five 

hypotheses confirmed related to the mother form of the 

PCR questionnaire. The initial tendency to infer that the 

child views his father in a manner similar to the way he 

views his mother must be guarded against. The individual's 



perceptions of his mot 

an identical manner, a: 

icant differences, thê  

the five significant h 

form is possibly a ref 

mental design or an air 

2? 

ler and of his father were examined in 

tid while the former revealed signif-

latter revealed none. The fact that 

ypotheses all dealt with the mother 

lection of a weakness in the experl-

tifact of the PCB questionnaires. In 

view of the previous findings in this area, this does not 

appear to be the case. The 'mother does, in fact, appear to 

be more acutely involved with the child and those facets 

of his life that relate to various levels of academic 

achievement. 

The implications of this study seem apparent. The 

parent-child relationship and more specifically, the mother-

child relationship, appears to hold essential elements that 

will dictate the child's level of achievement. Positive 

higher levels of academic performance, 

the parents could be educated in 

regard to this finding, scholastic performance of the child 
I 

could be enhanced, ijt would be naive to suggest that 

nature of the mother-child Interaction 

jor remediation. Identification of 

this interaction does, however, suggest possible areas for 

further research. The extent to which the parent's role 

could be modified to yield optimal academic performance of" the 

child is one such area. If parents could be furnished guide-

lines in regard to the nature of their role and the extent to 

relationships foster 

It would seem that if 

identification of the 

is the sine qua non f 
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which they influence their child's academic development, 

many well-meaning parents could be aided In adopting a 

suitable position regarding the child's scholastic endeavors. 

Early identification of basic maladaptive patterns could 

lead to early attempts for remediation. Unfortunately in 

the area of academic achievement, it is not identification 

of the problems that is needed, but rather identification 

of the solutions. 
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