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/Ĵ The problem of this study is to investigate the 

effects of group and group-individual counseling on the 

achievement and self-concept of students in Coordinated 
A . 9% 

Vocational-Academic Education (CVAE) programs? The pur-

pose of this investigation is to compare the changes in 

the achievement and self-concept of students in CVAE pro-

grams which result from the use of group counseling and 

group-individual counseling. 

The subjects ranged in age from fourteen years, three 

months to seventeen years, eleven months. Of the eighty-

one subjects involved in the study, forty-three were male, 

and thirty-eight were female. 

The subjects were given the Cattell Culture Fair 

Intelligence Test to structure them into three intelligence 

levels. They were ranked from the highest intelligence 

score to the lowest intelligence score and were assigned 

to the three ability levels. 



The instruments used to obtain pretest and post-test 

scores on the variables relating to achievement and self-

concept were the ITED/Assessment Survey and the Davidson-

Lang Adjective Checklist, respectively. 

Utilizing a table of random numbers, the subjects 

were divided into two experimental groups and a control 

group. The two experimental groups were sub-divided inter 

smaller groups. The four counselors were assigned to the 

sub-groups so that the same counselor would counsel in 

each of the stated experimental conditions. The counselors 

were•randomly assigned to the experimental sub-groups and 

to the control groups.... 

Sessions for students, assigned to group counseling mpt 

for ten, forty-minute sessions.. The students in group-

individual counseling met for seven, forty-minute group, 

sessions and three, thirty-minute individual sessions. 

Procedures were outlined and discussed with the 

counselors during a procedural training session. The 

training session included (l) procedures for the counselors, 

(2) procedures for the experimental groups, and (3) pro-

cedures for the control groups. 

'The analysis of covariance was employed with pretest 

scores as the covariant. An analysis of the data revealed 

the following findings:g 



/ 1. There is no significant difference in the ad-

justed mean scores in reading, mathematics, and English 

achievement, or in the self-concept among the groups. 

2. The subjects who participate in group-individual 

counseling demonstrate a significant difference in the 

adjusted mean scores in social studies. 

3. There is no significant interaction between coun-

seling methods and ability levels in the areas of reading, 

English, social studies, and self-concept. 

There is a significant difference in the inter-

action between the treatment methods and ability levels for 

achievement in mathematics. 

5. There is no significant change in self-concept 

for any group. 

The following conclusions are based on the findings: 

1. Group-individual counseling and group counseling 

do not affect achievement in reading, mathematics, and 

English, or the self-concept of CVAE students. 

2. Group-individual counseling is an effective method 

of treatment for increasing achievement in the social 

studies for CVAE students. 

3. The ability levels of CVAE students have no sig-

nificant effect on the outcome of the treatment in reading, 

English, social studies, or self-concept. 

The ability levels of CVAE students have a signifi-

cant effect on the outcome of the treatment in mathematics. 



5. A change in achievement in social studies does 

not result from a change in self-concept,. if 

c 6j Recommendations are based upon three sources: 

(l) results of the data, (2) trends associated with 

inspection of data and observation by the counselor, and 

(3) counselor observations. However, only recommendations 

based upon the results of the data are listed here: < 

H 1. Group-individual counseling should be provided as 

an approach to aid CVAE students to be more effective in 

their academic environment. 

2. Fewer group sessions should be used. 

3. Group-individual counseling should be used to help 

CVAE students to function more adequately in the school -

environment, A M 
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CHAPTER I 

INTRODUCTION 

The general obligation of the public school counselor 

is to deal as effectively as possible with a variety of 

student problems. If the technique of counseling is to 

continue to be a routine procedure, the counselor ought to 

know which techniques work best to achieve the goals of 

students in education. 

Counseling is viewed as a helping process aimed at 

aiding individuals to understand their own and other's 

behavior. Progress in counseling has been found to be 

closely related to the effort of developing human poten-

tial. The aim of helping students to fulfill their 

potential through exploration and learning of new atti-

tudes, values, and skills has traditionally been within 

the province of individual counseling. However, group 

procedures have been utilized, too, in an increasing 

effort to develop potential. 

Patterson explains that "group counseling is not a 

substitute for individual counseling. Although some 

pupils may benefit more from a group, others are helped 

best by individual counseling. Some need or can benefit 
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from both" (22., p. 339). In the group, the student can 

evaluate himself and his choice of action while accept-

ing a degree of responsibility for his evaluations and 

choices. Relationships can be developed between the 

counselor-leader and among group members, and between group 

members, which can help them function more effectively 

outside the group. 

Counseling in groups or on an individual basis is 

mainly directed toward a positive change in self-concept 

which will, in turn, change or at least foster changes 

in other areas of the student's life. 

Groups provide a technique designed to 
affect favorably the school careers of all 
students. However, the use of counseling 
groups does tend to concentrate on the student 
who is grappling with certain crisis periods in 
his development (13» pp. 129-130)' 

One of the intangible benefits to a group that 
develops a deeply accepting climate is this 
strengthening of the individual to tackle per-
sonal problems that have hitherto overwhelmed 
him. Acceptance also means that negative feel-
ings can be expressed without being considered 
wrong.' The fact that a person feels accepted, 
even after admitting behavior that would else-
where bring him condemnation, is very helpful 
to him in learning to outgrow a negative self-
picture (19, p. 67). 

Children who can profit from group counseling 
include shy children, children who have diffi-
culty participating in class discussion, 
children who want to make friends, and children 
who have better ability than their performance 
indicates (20, p. 350). 



For the average student, school is a pleasant, or 

at least a tolerable experience; but students who are 

failing in school, students who seldom see success in 

their tests, students whose written work comes back 

covered with red corrections, students who feel they are 

failures before they even get out of junior high school 

are a separate minority. They are students with special 

learning needs. 

The Texas Education Agency has designed a program 

for students with special learning needs. The program, 

Coordinated Vocational-Academic Education (CVAE), is 

intended for in-school youth possessing academic, socio-

economic, or other handicaps to such an extent as to pre-

vent the student from succeeding in traditional 

educational endeavors (28). 

The program includes a combination of vocational 

and modified academic instruction that provides a dual 

opportunity for the student with special learning needs. 

The student is provided with an educational opportunity 

to acquire a saleable•vocational skill while also ac-

quiring basic knowledge in the fields of math, reading, 

English, and social studies. 

While the CVAE program may meet the vocational 

and academic needs of these students, it is vital to 

any program to provide for the discovery of self. 

Discovery of self leads to a reciprocal cause-effect 



relationship between self-concept and academic adjustment 

(12). 

Research has indicated that there is a positive 

relationship between school achievement and self-concept. 

Williams and Cole report that 

A child's academic success is certainly not 
determined by any one variable. Intellectual 
ability is one determinant, but self-esteem 
may prove to be another determinant. . . . 
Few factors are more fundamental to a child's 
success and happiness than his evaluation and 
acceptance of himself (30> P« ^80). 

While the student with special needs may be nega-

tively affected by his educational experiences, it can 

be assumed that he may also be affected in a positive 

way by his experiences in counseling. It is through 

counseling that the student is able to discover and free 

"self." If the student is to have a meaningful exis-

tence, he must be able to respond to the stimulus that 

"he can be more than he is" (^). 

Statement of the Problem w?. 

The problem of this study was to investigate the 

effects of group counseling and group-individual coun-

seling upon the achievement and self-concept of students 

in Coordinated Vocational-Academic Education programs. 

Purpose of the Study H * 

The purpose of this study was to compare the changes 



in the achievement and self-concept of students in CVAE 

programs, which result from the use of group counseling 

and group-individual counseling. 81-

Hypotheses ̂  

To carry out the purpose of this study, the follow-

ing hypotheses were formulated; 

1. There will be a significant difference in 

favor of adjusted mean scores of students participating 

in group-individual counseling as compared with group 

counseling and the control group in: 

a. Reading 

b. Mathematics 

c. Social studies 

d. English 

e. Self-concept. 

2. There will be a significant interaction between 

counseling methods and ability levels. For the high-

ability-level subjects, there will be a relative greater 

difference between the group-individual adjusted means than 

for the other two ability levels in: 

a. Reading 

b. Mathematics 

c. Social studies 

d. English 

e. Self-concept. 



Background and Significance of the Study 

Seventy-five percent of the youngsters of this 

country are now receiving at least a high school education 

(29). The schools have learned to train the physically 

handicapped, the mentally retarded, and the mentally or 

emotionally disturbed child. In many cases the physical 

structure of the school building, as well as the curric-

ulum, has been adjusted to make it possible for these '• 

children to learn to the best of their capacities. 

However, very little has been done for the in-

school child who has continually met with failure; who 

seldom sees success in his tests; and who feels he is a 

failure. Again and again we hear the questions asked: 

Who are these students? What can they do? What shall 

they be taught, and to what end? 

Students have been integrated into regular school 

programs, and the schools boast of an educational system 

that strives to give each child a chance to work at his 

own level and to progress as far as he can, as his 

ability to learn permits. Admittedly, some few among 

this group have limited capabilities and abilities in 

some areas. However, in all probability, they fit into 

a generally recognized group for those with special 

needs (25). 



In recent years we have come to recognize that these 

students, the ones who meet the criterion of continual 

failure, are students with needs. Shack indicates that 

many of the students with special needs are those who "do 

not meet the accepted criterion of behavior, learning or 

performance" (25, p. 7). 

Havighurst and Stiles describe these students as 

"the uneducables, the non-learners, the hard to reach, 

the alienated. Almost all drop out of school at age 16 

or before" (14, p. 284). This group is the alienated 

group; some fifteen percent experience great difficulties . 

and fail in their efforts to meet established and tradi-

tional standards and demands (25). 

The schools' curriculum can no longer afford to be 

labeled as an exercise in futility; it must be an encounter 

with reality. The reality is that children with special 

needs come from all levels of society (6), and the schools 

can meet those needs without labeling such students as 

under-achievers, potential dropouts, or alienated youth. 

Prom the first grade through senior high school, 

identity seeking should be seen as a basic purpose of 

education. The student's own personal experiences as 

well as his personal, unique ways of reacting are certainly 

a significant part of the learning process. "His need to 

develop self-understanding and self-esteem is a vital 

part of education too" (18, p. 44). 
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Mahler indicates that "group counseling is one 

approach toward accomplishing these goals" (18, p. ^5)* 

In the junior and senior high schools, it is difficult 

for individual teachers to perform the whole task of 

stimulating an awareness of identity and self-concept, 

although every class provides opportunities for students 

to learn more about themselves in their responses to 

such things as subject matter, deadlines, course assign-

ments, and other students within the school. 

"Certain advantages are inherent in the group 

counseling process. In the counseling group the pupil 

has opportunity to experiment in his own way with 

reality situations without fear of external punishment" 

(9» p. 6l). The experience within the counseling group 

is often the only one within the educational setting 

where he can feel accepted for what he is and be sure 

that he belongs (27). 

Mahler, Warters, and others believe that the back-

ground of interaction with others provides the rationale 

for group counseling within the schools. It is important 

to turn less-than-positive responses into a learning 

process wherein each student develops a sense of self-

direction and believes in his usefulness, can learn and 

grow, and live more effectively. Mahler states it like 

this: 



It is evident that the major potentialities of 
counseling are common to both individual and 
group counseling. By determining the purposes 
and needs of an individual requesting help, and 
by designing the group counseling program to 
achieve specific goals, the counselor can pro-
vide valuable opportunities for people to learn 
and grow and live more effective lives (18, p. 21). 

Theorists have viewed the self-concept as central 

to behavior. The self-concept theory has been applied 

with increasing frequency to educational theory and prac-

tice (30). Brookover and his colleagues attempted to 

relate evaluation of others to self-perception of ability 

and grade point average (5K Jersild demonstrated the 

value of the self-concept theory in making the educative 

process more valuable (15)• 

Lewis (17) points out that a child with a nega-

tive self-concept will have difficulty with learning, 

particularly in reading. Kish (16) worked with fifth-

through eighth-grade boys and found that there was a 

relationship between academic achievement and the way 

they perceived themselves. Caplan (?) , in working with 

junior high school students, found a significant change 

in citizenship grades when comparing those in group 

counseling with those in the control group. Caplan also 

found a positive change in self-concept associated with 

counseling. 

Rector and Shaw (23) state that counselors find 
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their greatest problem to be the structuring of groups 

and the facilitation of the group process. Cohn proposes 

that "the counselor serves a catalytic role as he stimu-

lates verbal and non-verbal interaction and, especially, 

emotionally affective involvement" (8, p. 7)» 

Mahler indicates that "a skilled group counselor 

can take almost any topic or concern and help the indi-

vidual members work through their own personal meanings** 

(18, p. 605). Cohn (8) believes that the validity of the 

group counseling technique can be evaluated only when the 

technique is used by a qualified, competent group 

counselor. 

A significant outcome of the group experience is 

cited by Woal in an experiment with junior high school 

students, **. . . members reduced appreciably the number 

of failures on their report cards" (31> p. 172). It 

appears to be evident that group counseling can make a 

difference. 

Definition of Terms 

Coordinated Vocational-Academic Education (CVAE) 

is a program initiated in Texas public schools after the 

passage of the Vocational Act of 19&3; a program designed 

for in-school youth possessing academic, socio-economic, 

and other handicaps to such an extent as to prevent them 
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from succeeding in standard educational endeavors. Stu-

dents eligible for the CVAE programs usually have one or 

more of the following characteristics: 

1. They are often handicapped academically by 

lack of educational or cultural advantages. 

2. They are potential dropouts. 

3. They are at a disadvantage because of low 

reading ability and lack of verbal fluency. 

if-. They are frequently irregular in attendance, 

frequently tardy, and disinterested in school. 

5. They have no personal goal, lack a sense of 

purpose, lack self-confidence, and they have often 

developed negative self-images. 

6. They are normal.or above in potential ability 

to achieve satisfactorily in school, but they have failed 

for various reasons such as dislike of teachers and 

school, improper attitudes, poor study habits, or poor 

reading ability (28). 

Group counseling is a process for helping students 

in their school, social and personal adjustment through 

the use of small group counseling under the leadership 

of a competent counselor (8). 

Group-individual counseling: is a process for help-

ing students through the use of small group counseling 

supplemented with individual counseling. 
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Limitation of the Study 

This study was limited to those students selected 

for Coordinated Vocational-Academic Education during the 

1971-72 academic year in a north-central Texas city. In 

order tp select a true sample of all ninth graders with-

in the defined population and to avoid the selection of 

a problem-defined group, the subjects of necessity were 

not selected for the counseling situation on a voluntary 

basis nor were the subjects grouped according to a common 

concern or problem. 

Basic Assumptions 

It was assumed that the subjects would respond 

honestly to the instruments used to measure the changes 

in the selected criteria for this study. 

Treatment effects across groups would be equally 

affected by the counselors' personalities, skills, or 

previous experiences. 

s Procedures for Collecting the Data 

The subjects for this study were ninth grade stu-

dents enrolled in the Coordinated Vocational-Academic 

Education program of a public school system. During the 

school year, it is the responsibility of the counselors 

to provide a counseling experience for the students 
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enrolled. The group and the group-individual experiences 

were described to the students during a regular academic 

class. During the following two weeks, the students were 

administered the ITED/Assessment Survey (Form X5), the 

Cattell Culture Fair Intelligence Test - Scale and the 

Davidson-Lang Adjective Checklist. The ITED and the Check-

list were given to obtain pretest scores on the variables 

relating to achievement and self-concept. Using the re-

sults of the Cattell, the subjects were ranked and divided 

into three groups of twenty-seven each. Each of the three 

groups was then randomly divided into the two experimental 

groups and the control group. After the experimental 

period of counseling was completed, the subjects were 

retested with the ITED (Form Y5) and the Checklist; these 

scores served as posttest scores on achievement and self-

concept. 
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CHAPTER II 

REVIEW OF THE LITERATURE 

Counseling, whether it is group or individual, is 

an accepting, trusting relationship between a counselor 

and his clients. As the relationships between the coun-

selor and his clients develop, it enables the clients to 

discuss problems which they have been unable to discuss 

with others or even to admit to themselves. In order 

that the counselor can build a relationship with his 

clients, he uses his knowledge of the counseling process 

and human behavior. It is important for the counselor 

to help the client to understand his problems and his 

environment, for to understand some of the processes of 

his environment is to help him to understand some of the 

basis for his problems. 

Years of trial-and-error methods and some sound 
experimentation and research have indicated 
that group and individual procedures in guid-
ance are complementary aspects of a sound 
guidance program. Neither can fully take 
the place of the other, but each implements 
and supplements the other, rendering it more 
effective (^, p. 18). 

It seems logical that boys and girls can benefit 

from the sharing of experiences with others and ex-

changing ideas about the handling of their problems. 

1? 
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For group counseling to be fully effective, there must be 

an interaction by the group as well as individual treat-

ment within the group. Students within the group learn 

to help others as well as to obtain help for themselves. 

The young people in our schools are very eager to learn 

more about themselves. Kubie, as quoted by Mahler, 

suggests 

. . . that education without self-knowledge 
can never mean wisdom or maturity; and that 
self-knowledge in depth is a process which 
like education itself is never complete (*J4, 

p . 3 8 ) . 

The adolescent can discover that he is someone 

special within a group. In spite of his faults, he can 

be accepte^s^piignifican^othej^s-^utside and within the 

group. He'""is given a chance to be accepted because of 

what he is or what he can become within the group, with-

out being condemned for his actions. The adolescent is 

able to explore his real feelings, his positive and nega-

tive feelings; his strengths and weaknesses; his wonder 

and doubt with significant others; his peers and a sig-

nificant adult, his counselor. 

Many are becoming aware that self-concept or self-

knowledge is a vital aspect of the learning process. 

Successful school experiences may be fostered by helping 

the students acquire positive attitudes about themselves. 

Identity seeking and teaching for self-
understanding have long been neglected in 
our schools, i'he unrest among minority and 
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disadvantaged youth is helping to make us 
more aware that our curricula are not meeting 
the needs of young people. Some school dis-
tricts are beginning to give attention to 
self-enhancement and self-understanding as part 
of their total school program. Such an approach, 
in which academic and developmental goals are 
integrally related, is very compatible with the 
goals of group counseling (^4, p. 19). 

Group counseling is concerned with affective as-

pects of problems, and it deals with attitudes rather 

than information and knowledge or skills. Group counsel-

ing deals with the individual and with the individual's 

interrelationships with other group members. 

It is the group relationship, as well as individual 

relationships, that gives students a unique opportunity 

to explore themselves and give attention to self-under-

standing. Combs and Snygg (17) indicate that human beings 

have always behaved in terms of some kind of understanding 

of self. 

In order to better focus on the group and the group-

individual process, this chapter will summarize and 

review as follows: (l) achievement, self-concept, and 

group counseling, and (2) group-individual counseling. 

Since the counselor is concerned with modifying 

attitudes that are deterrents to learning, research is 

recommending more use of group counseling. Tucker (65) 

believes that group counseling is often the most efficient, 
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most exciting, and apparently most "effective method in 

changing certain attitudes. 

Achievement, Self-Concept, and 
Group Counseling 

Many noted psychologists and psychoanalysts have 

proposed the close connection between a person's evalua-

tions of self and his feelings for others. Carl Rogers 

(56) found that people who felt least capable of reach-

ing their goals also found it hardest to accept the people 

around them. 

Another way of explaining the relationship between 

regard for self and others is that the person who feels 

inferior may not wish to admit to himself that others have 

positive attributes; to see another as inferior may raise 

his own self-esteem. Feelings toward self may not only 

influence his feelings toward others, but also may cause 

him to react in specific ways to the behavior and evalua-

tions of others. 

The principle that self acceptance is related 
to capacity to accept others has also been 
demonstrated in studies of counseling improve-
ment. Even the individual's levels of aspira-
tion are a function of the kinds of self 
concepts he holds (17> p. 151)• 

Group counseling is particularly appropriate for the 

adolescent because of his strong desire to have the 

approval of his peers. It is probably easier for him to 

accept help from other adolescents than it is for him to 
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accept help from an adult. 

Counseling groups can provide a powerful range 
of specifically tailored physical and social 
environments to assist a wide variety of 
clients, clients experiencing problems of 
(a) deficient decision-making skills, (b) in-
efficient academic skills, (c) inappropriate 
social skills, and (d) excessive fears and 
anxieties (6l, p. 609). 

It is also important to evaluate which process does 

the most for a particular group of adolescents. In a re-

cent comprehensive appraisal of group and multiple coun-

seling, Gazda and Larsen (2^) reviewed approximately 100 

abstracts of research studies which have been done in 

group counseling. Of the 100 studies surveyed, k2 of them 

reported on some phase of group or multiple counseling 

within the public school setting. In summarizing the 

results of their search of the literature, these authors 

indicate that the majority of group counseling studies 

were held in educational settings. The authors continue 

their summary by indicating that: 

The junior and senior high school groups 
were also characterized by almost equally 
heavy emphasis on underachievers and on be-
havior problem-type groups including a 
majority of acting-out individuals and some 
groups of social isolates. The classes most 
frequently involved in group counseling were 
the freshmen and seniors (2^, p. 58). 

Muro and Freeman indicate that: 

. . . the core of group counseling is the 
effort, through group interaction, to help 
each individual gain different perspectives 
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on the many experiences he has in coping with 
a world of change and to find through these 
new perspectives a personal meaning and set 
of values which will guide his decision-
making and his problem-solving outside the 
group (4-8, p. 10). 

Within the counseling group, the adolescent can discover 

others who are good models. Once the adolescent discovers 

the value of models, he often begins a meaningful search 

for himself. Counselors can enhance the meaningful 

search for self by providing a chance for the student to 

explore all aspects of the models. 

The counselor must provide the kind of atmosphere 

in which it is safe for the adolescent to explore and dis-

cover. The adolescent must discover that it is safe for 

him to discuss the ways that he really feels and that it 

is safe for him to discuss his problems face to face with 

the others within the group. 

According to Ohlsen (50), Mahler (44) , and Patterson 

(52), the group process can meet the needs of adolescents. 

One of the major and central themes for the adolescent is 

his "search for identity." The adolescent wants to know 

who he is, what he can become, and where he is going. 

Freeman and Craig (23) described a program using group 

counseling methods. The students studied were identified 

as being bright underachievers who needed special help if 

they were to graduate. The commitment of pupils, their 

involvement in planning and conducting some of the sessions, 
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and the counselor*s confidence helped them to handle 

problems of academic adjustment. The group discussions 

were aimed at helping students make important decisions 

about themselves, to form a better self-image. Freeman 

and Craig felt that the evidence gathered indicated that 

focused group discussion for bright underachievers had 

value. 

Combs and Snygg say that 

A very large part of remedial reading instruc-
tion is directed at helping children or adults 
to perceive more accurately and effectively 
not only the words on the printed page, but even 
more important, new and more adequate concepts 
of themselves! (19» p« 153) 

The ways in which the self may be described are endless. 

An individual may see himself as a particular individual 

which differentiates him from other individuals. Each 
% 

individual possesses a large number of unique character-

istics which make it possible to describe and to dis-

tinguish oneself as unique (17). The perceptions of him-

self in unique ways gives each individual a knowledge of 

self, a self-concept. 

In the formation of self-concept, social interactions 

are a contributing factor; a concept of self can scarcely 

be developed without adequate interpersonal relations. 

Man perceives himself and defines himself as he believes 

others perceive and define him (69). In the lower 
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grades (l?), academic achievement, emotional adjustment, 

and status within the peer group all contribute to what 

is usually referred to as the educational experience. 

Davidson and Lang (19) indicated in their study a 

positive relationship between children's perceptions of 

themselves and their perceptions of teachers' feelings to-

ward them, and between the teachers' feelings toward them 

and the childrens' school achievement. Research continu-

ally reports the relationship between self-concept and 

achievement. Kish (37) and Lewis (40) have shown that 

there is a positive relationship between self-concept and 

achievement. 

Lewis (40) pointed out that a child with a negative 

self-concept would have difficulty with learning, partic-

ularly in reading. Kish (37) found that there was a 

relationship between children's academic achievement and 

the way they perceived themselves. 

Benson and Blocher (5) designed a study around stu-

dents who were described by both of the following: 

(l) those identified by their teachers as low achievers 

equipped to do more satisfactorily in their school work, 

and (2) students who had negative feelings and attitudes 

about school. One basic hypothesis was to determine if 

there was a significant relationship between group counsel-

ing and a change in academic achievement. Benson and 
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Blocher concluded that there was a significant relationship 

between group counseling and a change in academic achieve-

ment. 

Results of Todd and Ewing's study indicated that 

"counseling is accompanied by a significant increase in 

positive self-references and a significant decrease in 

negative self-references" (63 » p. 113)• The effect of 

group counseling on junior high school boys' concepts of 

themselves in school was studied by Caplan (15)• He found 

a significant positive change in self-concept associated 

with counseling. Wrenn states that " . . . the self con-

cept of the client is emerging as a significant factor in 

the counseling process and as an important variable in the 

evaluation of counseling" (68, p. 19^). Bonney indicates 

that "each individual is certain to respond to others very 

largely on the basis of whether or not they maintain and 

enhance his conceptions of himself" (10, p. 129). 

Davidson and Lang (19) have investigated the rela-

tionship between perceived teachers' feelings, by school 

students, .and their self-perceptions, academic achieve-

ment, and classroom behavior. This study produced several 

significant results; two will be summarized here. First, 

they found that children's perceptions of their teachers' 

feelings toward them were positively and significantly 
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correlated with the children's self-perceptions. Second, 

they found that the children's perceptions of their 

teachers' feelings toward them were positively correlated 

with their academic achievement and their classroom be-

havior as rated "by the teachers. 

On the basis of the data in Jost's study, 

. . . it was concluded that positive self-
regard is a major factor in acceptance by 
others . . . . Therefore, building up an 
individual's positive personality attributes 
results in a healthier self-acceptance and 
better personal adjustment (35> P- 26). 

Strongly supported by the statistical analysis 
of the present data, the self-concept theory 
seems to be a valid one. One's internal frame 
of reference, relatively stable along a con-
tinuum from positive to negative self-
attitudes, acts as a guideline in determining 
behavior. Interpersonal relationships are, 
apparently, in accordance with one's intra-
personal regard. A person more at peace with 
himself is better able to establish and main-
tain positive affiliations with others. 
Negative feelings about one's self, however, 
manifest themselves in such a way as to hinder 
development of positive regard for others 
(35, P. 25). 

On the basis of these data, it was con-
cluded that a positive self-regard is a major 
factor in acceptance by others as measured by 
a peer reputation measurement. Therefore, 
building up an individual's positive person-
ality attributes results in a healthier self-
concept and better personal adjustment (35» 
p. 26). 

Some of the changes that occurred in Lipscomb's (43) 

study indicated that there was a significant difference 

between the control group and the experimental groups 
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that received.individual and group counseling. The 

variables, (l) concept of self, (2) acceptance of self, 
t 

and (3) concept of ideal self, showed no significant 

gains when counseling high school sophomore girls of low 

socio-economic background. 

Talley (60), counseling with eighth grade Negro 

students, concluded that group counseling produced-a. 

directional movement toward congruence of the experi-, 

mental group rated high in social class, and the experi-

mental group rated low in social class produced a 

directional movement toward incongruence. From the find-

ings, she concluded that social class membership is 

important in the directional movement of self-concept in. 

group counseling with Negro adolescents. Individual move-

ment in the group may differ in direction in accordance 

with social class membership. 

Bates (2) found in her study of the effective-

ness of group counseling in achieving goals of guidance 

in education, that it proved to be effective in 

assisting students in maintaining grade point averages, 

improving citizenship, maintaining attendance patterns, 

expanding vocational horizons, increasing the realism of 

vocational choice, and improving self-acceptance of 

themselves as well as acceptance of others. Bates also 

found that a change of self-concept was not a function 
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of experience alone, but a function of. both time and 

experience. 

In the group, the student can evaluate himself and 

his choice of action, while accepting a degree of 

responsibility for his evaluations and choices. Rela-

tionships can be developed between the counselor-leader 

and group members; between group members that can help 

them function more effectively outside the group. 

Counseling in groups or on an individual basis is 

mainly directed toward a positive change in self-concept 

which will in turn change or at least foster changes in 

other areas of the student's life. 

Groups can provide a technique designed to 
affect favorably the school careers of all 
students. However, the use of counseling 
groups does tend to concentrate on the stu-
dent who is grappling with certain crisis 
periods in his development (28, p. 129). 

According to Glanz, ""The use of group counseling pro-

cedures is not designed to'replace, but, rather, to 

supplement individual counseling* (28, p. 253)• 

One of the intangible benefits to a group 
that develops a deeply accepting climate 
is this strengthening of the individual 
to tackle personal problems that have 
hitherto overwhelmed him. Acceptance also 
means that negative feelings can be ex-
pressed without being considered wrong. 
The fact that a person feels accepted, even 
after admitting behavior that would else-
where bring him condemnation, is very help-
ful to him in learning to outgrow a negative 
self-picture (^5> P« 07). 
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The self-concept serves as a directing and 
controlling force in the functioning of 
personality. Values, attitudes, and roles 
are developed as surrounding elements which 
provide for the operation and extension of 
the self within an environment. The adjust-
ment patterns and problem-solving methods 
which are selected by the person provide 
for his contact with the perceptual field . 
(28, pp. 63-6^). 

Peters (53) designed a study to show whether there 

was a relationship between self-concept and over- and 

under-achievement as determined by discrepancies between 

predicted grade point average and actual achievement. 

She found that self-concept was not significantly related 

to over- and under-achievement. 

However, Geinsler*s (25) study of the effects of self-

concept and academic achievement showed a high degree of 

correlation between self-concept and academic achievement. 

Potter, in his dissertation, deemed that one of his most 

important findings was a positiveness of the relation 

between self-concept and ideal student for the successful 

student and the negativeness of that relation for the 

unsuccessful student (5^). 

Three methods of counseling were used by Baymur 

and Patterson (3) in studying ways of assisting under-

achieving high school students. The three methods used 

were individual counseling, group counseling, and one-

session motivational group counseling. While the results 
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of analysis were not significant, the comparisons of the 

counseled versus the noncounseled students yielded some 

positive results. They differed significantly in adjust-

ment score change and in increase in their grade-point 

average. The authors suggested that while individual 

counseling is more effective with personal problems, group 

counseling seems to be better with cognitive problems 

(improving academic achievement). 

Ohlsen and Gazda (51)> in their study of counseling 

underachieving bright students using group counseling, 

found that the results were generally disappointing. The 

significant gains were seemingly involved in increased 

congruence between perceptions of self and ideal self or 

increased acceptance of p'eers. One explanation for the 

negative results is that group counseling is not effective 

for this type of client. 

It is interesting to note in Williams' (67) study of 

changes in self following a brief educational-vocational 

counseling experience, that motivation for counseling is 

sufficient to bring about increased adjustment and con-

gruence among concepts. Williams found that prior to 

counseling, clients showed a lower adjustment level and 

less concept congruence than did non-clients. However, 

the adjustment level and concept congruence of counseled 

clients did increase more than the controls. Following 
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counseling, the .adjustment level and concept congruence 

of his clients was not different from that of his non-

clients. Williams concluded that educational-vocational 

counseling restores a normal level of adjustment and degree 

of congruence among the client's perceptions of himself, 

his ideal self, and other persons. 

Hillberg (32) indicated that in his school (l) it 

appears that group counseling benefited the total group 

of counselees in the improvement of subject grades, (2) 

group counseling is helpful to participating members in 

eliminating some serious and less serious problems, and 

(3) group counseling has helped participating members to 

emerge more mature when making decisions for themselves 

and decisions concerning others. 

In investigating activity group counseling, Blakeman 

(8) found that the experimental subjects seemed to become 

more congruent in their self-ideal evaluations than did the 

control subjects. The experimental subjects were also 

perceived as being more positively perceived by teachers 

as time elapsed in the school year. While the change seemed 

to be generally in a positive direction, it was noted that 

the activity group experience might also result in affect-

ing some negatively perceived changes in behavior. 

In an experimental evaluation of short-term group 

counseling with adolescents, Kuntz (39) found that 
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short-term group counseling with nonconforming ninth grade 

students does effect self-concept changes. He also felt 

that short-term counseling appears to be equally effective 

with male and female groups, but not as effective with 

mixed groups. Male groups tended to show more conform-

ing behavior after the treatment period, while female 

and mixed groups did not. 

While studying and working with junior high students 

using nondirective group counseling, Ward (66) found that 

the results of the study did not reveal significant change 

between the experimental and control groups in the areas of 

selective cognitive functioning and interpersonal relation-

ships. However, the experimental group indicated a trend" 

toward lower dogmatism, more perceptiveness of their en-

vironment, and a more positive interpersonal relationship 

with others. The control group indicated changes in the 

opposite direction. 

The person is not simply reporting or repeat-
ing, not just talking about or remaking some-
thing which has occurred, but rather in the 
very act of expressing himself, he is creating 
for himself and others new images, perceptions, 
and insights. He is exploring in the most 
vital sense and these expressions of self, when 
open and free, lead to personal awareness and 
discoveries. In the act of expressing, the 
self of the learner comes of birth (52, p. 359)• 

Participation in group psychotherapy is a unique 
experience in our culture for both patient and 
therapist. In no other social group situation 
is it safe and practical to formulate to the 
self and to share with others emotional expe-
riences of a very personal nature. No other 



3q 
- / 

setting affords the opportunity to observe 
the self in interpersonal contact, to discover 
one's pattern of personality in social action, 
and to check private observations about one-
self against the impressions of others (1, p. 3)» 

Group-Individual Counseling 

Research studies by Bilovsky (?), Davis (20) , Stockey 

(59)$ Clements (l6), Krumboltz (38) , and Thoresen (6l) 

describe and study group counseling versus individual 

counseling. However, there is a dearth of studies de-

scribing group counseling versus a combination of group-

individual counseling. Gazda and Larsen (2^), in their 

study of counseling literature, do not list a single study 

using group -counseling supplemented by individual counsel-

ing. 

Bach indicates that 

Not long ago group therapy was seen as parallel 
to individual therapy. Essentially the same 
methods were used, with some concessions made 
to the practical problems of communication 
that arose when several persons met with the 
therapist (l, p. v). 

However, Bach believed that although a few of the basic 

concepts developed by individual counseling approaches 

are useful in clarifying some parts of the group process, 

clinical experience in the intensive use of groups shows 

that the group counselor must use concepts that go well 

beyond those employed in individual counseling or 

therapy. Group counseling, like individual counseling, 
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is concerned with the feelings and attitudes of pupils, 

but the group process goes further than individual 

counseling to include the feelings and attitudes about 

themselves and others and the world in which they live. 

Bach goes on to say that "No one denies that auxiliary 

individual work can increase the therapeutic effective-

ness of group participation. . ." (l, p. 50) • Patterson 

indicates that 

Group counseling is not a substitute for 
individual counseling. Although some pupils 
may benefit more from a group, others are 
helped best by individual counseling. Some 
need or can benefit from both (52, p. 339)• 

First, group counseling may have some unique aspects 

over individual counseling, but if both group counseling 

and individual counseling- are particularly good with 

adolescents, then why not meet the needs of students with 

a combination of the two counseling processes. The adol-

escent can be supported and helped by discovering that 

others have problems, that his peers can accept him, that 

he can help and understand his peers, and that he can 

express his feelings about himself and others. The prob-

lems that he expresses with the group are both personal 

and individual. If the adolescent's problems are both 

personal and individual, then one could expect that there 

are certain areas that are better explored on an indi-

vidual basis. 
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In the setting described by Bach, he indicates that 

•Group-centered' individual sessions are ex-
tremely helpful to the patient. They bring 
into focus new perceptions and insights gained 
in the group. By looking at the group partic-
ipation from the relatively safe vista of the 
individual session, the patient gains that 
amount of distance which experiments in percep-
tion have proved to be a necessary condition 
for new problem solving. Furthermore, focusing 
his interest on the here-and-now group behavior 
strengthens the patient's feeling of cohesiveness 
with the group. Identification with the therapist's 
evaluation of the importance of the group as the 
major operating ground for therapy also reinforces 
the patient's involvement in the group. 

By assuming a group-centered attitude during the 
individual sessions the therapist can prevent 
the drainage effect of parallel individual 
treatment. Unless individual sessions can be 
group-centered, it is better for the patient to 
have little or no individual attention (l, 
pp. 52-53). 

A second reason for- providing individual sessions 

along with group counseling sessions: the individual 

counseling sessions could act as a safety valve for group-

generated anxiety and tension. Tensions generated in a 

group session could be worked out through individual ses-

sions. The availability of the group therapist for the 

private sessions would be very important. 

It seems that the major benefit of the technique 

of group counseling with individual counseling would be 

to examine, in the individual session, that part of the 

group experience in which he himself can detect differences 

in his reactions to the various group members. 
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One among several factors, that makes the 
individual session more suitable to the pro-
cess of discovery lies in the more leisurely 
and distant atmosphere of the individual ses-
sion. Here a patient will often volunteer an 
insight into a particular disjunctive contact 
operation with which he has been confronted in 
the group for several weeks, but in each case 
refused to admit the 'touche' under the pres-
sure from the group (l, p. 56). 

Counselees may be formulating discoveries in the- group 

sessions which they are not able to fully explore with 

others. It is through this contribution pf group-

individual counseling that more progress may be provided 

for the development of the individual. 

Powdermaker and Frank, as described by Bach (l), 

had "many repercussions" when they called attention in 

the group to something a patient had said in individual 

therapy. The therapists believe that it would be thera-

peutic for the client to learn how to share all of his 

feelings with the group as soon as he is able to do so. 

A third reason for providing an individual counsel-

ing session with the group sessions could include instances 

when the therapist and the group fail to progress in the 

group session, then the individual session would have to 

carry the therapeutic load. Therefore, it seems that 

the function of the individual counseling sessions could 

depend on the quality of the therapy group. 

When, as in the case of a poorly managed therapy 
group, the culture has not progressed beyond 
stereotyped advice giving, the permissive and 



37 

accepting atmosphere of the individual session 
is, in contrast, so much more conducive to 
emotional release that no one could or should 
convince a patient that his interviews must be 
'group-centered* (1, p. 59). 

Slavson (58) observes that it is unsatisfactory to 

have a different therapist for the individual sessions. 

Therefore, it is important that the individual sessions 

be conducted by the group leader, and the central focus 

of the individual sessions should be the group experience. 
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CHAPTEE III 

METHODS AMD PROCEDURES 

A knowledge of people striving in multiple ways to 

enhance a particular learning process is important 

because it accounts for the ways educators become inter-

ested in new goals in education. One of the goals in edu-

cation is for counselors and teachers to create an environ-

ment in which the student may cultivate his own capacities 

in relation to the concepts he has of himself. .. Thus, it 

is important for the educator to be more knowledgeable of 

the processes, through research, that can enhance the 

development of the student. 

Subjects 

The subjects used in this study were'ninth grade 

students in two junior high schools in a north central 

Texas city. The ages of the subjects ranged from four-

teen years, three months to seventeen years, eleven 

months. Both girls and boys were included in the sample 

of eighty-one students. Of the eighty-one subjects in-

volved in the study, forty-three were male and thirty-

eight were female. 

The subjects were enrolled in the Coordinated 
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Vocational-Academic Education course during the academic 

year, 1971-1972. During the fall term of 1971» the 

students were divided into groups for participation in 

this study. 

In order to structure the students for participation 

in the counseling study, the subjects were given the 

Cattell Culture Fair Intelligence Test. This instrument 

was given to structure the CVAE classes into three intel-

ligence levels. The students were ranked from the highest 

score to the lowest score obtained on the test. The high-

est one-third of the total population was placed in the high 

intelligence group (IQl), the middle one-third was placed 

in the middle intelligence group (IQ2), and the lowest one-

third was placed in the low intelligence group (IQ3). 

The instruments used to obtain pretest scores on the 

variables relating to achievement and self-concept were 

as follows: 

1. The ITED/Assessment Survey (ITED) was used to 

measure the students' achievement in the areas of 

reading, social studies, mathematics, and English. 

2. The Davidson-Lang Adjective Checklist (Checklist) 

was used to measure the student's self-concept. 

Before administering the ITED and the Checklist, the stu-

dents were informed that the ITED was a regular part of 

the schools' testing program, but that they were being 
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tested earlier than the other ninth grade students so 

that the scores could be utilized at an earlier date 

with the CVAE students. The Checklist was being given 

as part of a special project in counseling CVAE students. 

Utilizing a table of random numbers, the subjects 

were then divided into two experimental groups and one 

control group. At the beginning of the experimental period, 

each of the groups had twenty-seven students. 

At the end of the experimental period, because of 

nonattendance of students or withdrawal of students from 

the CVAE program, the total experimental group consisted 

of sixty-two students. In order to make all the groups 

equal, seventeen students, by means of a table of random 

numbers, were dropped from the experimental population. 

Thus, in terms of the statistical treatment at the con-

clusion of the experiment, all groups had an equal number 

of five students. 

Posttests, using an equivalent form of the ITED and 

the Checklist, were given to the sixty-two subjects who 

completed the experimental period. The scores on the ITED 

and the Checklist served as posttest measures for the 

achievement and self-concept variables. 

Instruments 

Three instruments were utilized in this study: the 

Cattell Culture Fair Intelligence Test for the structuring 
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variable, the ITED/Assessment Survey as a measurement of 

achievement, and the Davidson-Lang Adjective Checklist 

for measuring the variable relating to self-concept. 

The Cattell Culture Fair Intelligence Test was 

specially designed to measure the basic intellectual 

capacity while eliminating school achievement, social 

advantages, and various other environmental influences 

on intelligence test performance. The test was partic-

ularly suited for use in this study because of the unequal 

or inadequate educational backgrounds, environmental fac-

tors, and motivation of the experimental subjects. 

Milholland, in The Sixth Mental Measurements Year-

book, indicated that the underlying rationale was twofold: 

(1) a test that was independent of circumstantial factors 

and (2) a test which came as near to measuring innate 

ability as possible. Although this is a sound rationale, 

wno one yet has produced a satisfactory culture fair test" 

(3, p. 720); but Cattell*s test meets its goals of pro-

viding a test that is minimally susceptible to cultural 

influences. 

Tannenbaum (3) believed that the test was constructed 

to include mostly nonsense material, universally familiar, 

and that the effects of special training could not be 

transferred to the problems within the test. Also, the 

contaminating effects of social class, ethnic grouping, 
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and nationality on test results were said to be filtered 

out. 

Since the students enrolled in the CVAE course are 

from various social classes and ethnic groups, the util-

ization of the Cattell provided for the best means of 

structuring the group without penalizing the student 

because of social class, ethnic group, or reading abil-

ity. One of the criteria for enrolling students in the 

CVAE course is that they may be at a disadvantage because 

of low reading ability, thus one should not give them a 

test of intelligence that would penalize them because of 

poor reading skills. 

The ITED/Assessment Survey was used because it pro-

vided subtests in Reading, Language Usage, Mathematics, 

and Social Studies. The ITED/Assessment Survey is the 

third revision of the Iowa Tests of Educational Develop-

ment which was developed in 19^2. Page (9) in The Sixth 

Mental Measurements Yearbook, indicated that on some 

counts the ITED was one of several nearly perfect instru-

ments "within the philosophy and assumptions and present 

skills guiding achievement test development." 

The new ITED retains the substance of the original 
edition; however, subtests in vocabulary, 
quantitative thinking, and correctiness and 
appropriateness of expression are somewhat 
shorter. The spelling portion of the last-
named test has been enlarged to yield a 
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separate score, and the three reading tests 
have been condensed into one, with represen-
tative content drawn from each area. These 
subtests—Reading Comprehension and Vocabulary, 
Language Usage and Spelling, and Mathematics— 
constitute the core of the ITED/Assessment 
Survey (l^, p. 1). 

Added to the W3RH core of tests above are three short 

tests assessing background in the social studies, natural 

sciences,• and in the use of sources of information. The 

basic philosophy remains essentially the same as that of 

previous editions of the ITED. 

The student is required to show his ability 
to express himself clearly and correctly, 
to analyze critically materials of the type 
that educated adults encounter in their read-
ing, and to deal with mathematical problems 
and concepts (l^, p. 1). 

Rote recall is given little or no emphasis in the 

new adaptation of the ITED. The authors of this battery 

believe that the tests—Reading Comphrension and 

"Vocabulary, Language Usage and Spelling, Mathematics, 

Social Studies, Natural Science, and Use of Sources— 

constitute a refined sampling of materials of objectives 

that will reveal student differences in achievement. In 

addition, the testing time has been reduced from eight 

hours (four half days) to three and one-fourth hours. 

The measure of self-concept selected was the David-

son Lang Adjective Checklist. The Checklist consisted 

of a list of thirty adjectives which connote positive and 
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negative feelings that people have toward other people. 

Words were selected on the basis of three criteria: 

(l) the words should be those commonly used to describe 

how people feel and how people think of others, especially 

how teachers feel toward and think of children, (2) the 

words should be appropriate for students in approximately 

the ten to sixteen-year range, and (3) the words should 

be about equal in number connoting positive and negative 

feelings (^). 

Davidson and Lang (^) indicated that words were se-

lected from lists already developed by Allport (l), Gough 

(7), and Hartshorne and May (8). The Thorndike-Lorge Fre-

quency Count (16) was used to eliminate words which were 

too difficult for children between the ages of ten and 

sixteen. 

An initial pool of 200 trait names were used; how-

ever, on application of criteria 1 and 2, only 135 names 

remained. These 135 words were then rated by thirty-five 

teachers and fifty junior high school pupils as favorable, 

unfavorable, or neutral. The words rated as neutral were 

eliminated. Fifty words remained and thirty words were 

finally used in the Checklist. 

Reliability and validity were established by ad-

ministering the Checklist two times to each of four classes 

made up of 105 junior high school youngsters. The 
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Checklist may be considered to have logical validity. 

Empirical and concurrent validity were established by 

correlating the child*s own perception of his teachers' 

feelings toward him. A modified version of the deGroat 

and Thompson Teacher Approval and Disapproval Scale (5) 

was administered with the Checklist to ninety-three 

children. 

The Checklist was developed to measure a student's 

perceptions of his teachers' perceptions toward him by 

responding to the question, "How do you think your 

teacher feels about you?" In Payne's study (10), the 

self-concept was assumed to be reflected by the student's 

score on the Checklist. The higher the student's score, 

the higher the student's self-concept. 

The Checklist was administered in each of the CVAE 

English classes. Prior to distribution of the Checklist, 

it was explained to the students that they were part of 

eighty-one students in the CVAE classes in two schools 

who were taking part in the study. The students were told 

that the data being collected would be strictly confiden-

tial, and that the information collected would not be 

seen by their teachers or their principal. Emphasis was 

placed upon the assurance that the information given by 

then would, in no way, influence their grades. An attempt 

was made in each class to impress upon the students the 
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importance of their honesty in responding to each of the 

items on the Checklist. 

After a brief explanation of the Checklist, the two-

page "inventory1* was distributed to the students. While 

the investigator read the instructions aloud, the students 

were asked to read them silently. After completing the 

instructions, help was offered to any student who needed 

further clarification of items or instructions. 

Immediately after asking the students to respond to 

the Checklist, the examiner read the two responses for 

each of the items and asked them to respond by making 

an WXM in the appropriate space. The students responded 

to the Checklist with apparently little fear or anxiety, 

and they seemed to feel free to ask for further explana-

tions of the terms used. Since the students were asked 

to respond to the question, "How do you think your English 

teacher feels about you?w the English teacher was asked 

to sit at her desk as an added stimulus for a better 

response. Completion of the Checklist consumed approxi-

mately twenty-five minutes of the class period. 

Procedures for Collection of Data 

The basic purpose of the study was to compare the 
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effect of group and group-individual counseling on 

achievement and self-concept of Coordinated Vocational-

Academic Education students. The eighty-one students 

enrolled in the CVAE classes were subdivided into two 

experimental counseling groups and one control group. In 

effect, the experimental groups and the control group at 

the beginning of the experiment consisted of nine sub-

groups of nine each. As indicated in an earlier section 

of this chapter, the original eighty-one subjects of the 

experimental group were reduced to sixty-two at the con-

clusion of the group experience. Reasons for the reduc-

tion were noted. 

The Cattell Culture Fair Intelligence Test was 

administered, and the population was stratified by rank-

ing the IQ scores from the lowest to the highest and 

dividing them into three equal groups of twenty-seven 

each. Each IQ grouping was then randomly assigned to 

each of the experimental groups (Ela, E2a, Elb, E2b, Elc, 

E2c) and to the control groups (CI, C2, C3). Each of the 

experimental groups was then subdivided by random assign-

ment into two smaller counseling groups, as illustrated 

in Figure 1. 
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Experimental 
Group 
El* 

Experimental 
Group 
E2** 

Control 
Group 

C 

IQ1 
^ - E l a l 

ElaC^ 
^--Ela2 

^^E2al 
E2a<^ 

"̂~""~--E2a2 
CI 

IQ2 
_^Elbl 

Elb~ 
^->Elb2 

E2b ' C r ^ E 2 b l 

^~-E2b2 
C2 

IQ3 
^-"Elcl 

EicCf 
^ ^ E l c 2 

^^—E2cl 
E 2 C 

-^E2c2 
C3 

*Group'counseling 
^Group-individual counseling 

Fig. 1—Experimental groups 

The counselors were assigned to the sub-groups (Elal, 

E2al, Ela2, E2a2, Elbl, E2bl, Elb2, E2b2, Elcl, E2cl, Elc2, 

E2c2) so that the same two counselors would counsel in each 

of the stated experimental conditions. The counselors 

were randomly assigned to Experimental Group El and then 

matched in the Experimental Group E2. The four coun-

selors' names were placed in a hat and drawn in a 1-2-3-^ 

sequence by the principal of one of the participating 

schools. The counselors' names were then replaced in the 

hat and drawn out in a 1-2 sequence to complete the 
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assignment of the counselors to the experimental counsel-

ing groups. The remaining two names were drawn and 

assigned to control group CI and control group C2. Since 

no one counselor was to work with more than four groups, 

the names of the two counselors assigned to control 

groups CI and C2 were placed into the hat and redrawn 

for assignment to control group C3. 

The assignments of the counselors (A, B, C, D) and 

the number in the sub-groups are indicated in Figure 2. 

Experimental 
Group 
El* 

Experimental 
Group 
E2** 

Control 
Group 
C 

Group Elal Ela2 E2al E2a2 CI 

IQ1 Counselor A B A B D 

Number in 
Group 5 L\. 5 4 9 

Group Elbl Elb2 E2bl ; E2b2 C2 

IQ2 Counselor C D C D C 

Number in 
Group 5 5 k 9 

Group Elcl Elc2 E2cl E2c2 C3 

IQ3 Counselor A B A B D 
Number in 
Group 5 k 5 ; 

1 

9 

*Group counseling 
•^Group-individual counseling 

Fig. 2—Counselor assignment and number in sub-groups 
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• Preparation for Counseling 

After the pretests were completed and the subjects 

were assigned to the experimental groups and to the con-

trol groups, the four counselors aiding in the study met 

for a procedural training session. The four counselors 

participating in the study were certified in counseling 

and were employed as full-time counselors in the participa-

ting schools. 

Procedures for the counselors.—It was important to the 

study for each of the counselors to understand his role 

within the framework of the project. In order to prepare 

the counselors for their role, the procedures were outlined 

and discussed during the procedural training session. A . 

list of the names of each of the counselor's counselees 

and the technique (group, group-individual, or control) to 

be used, was handed out during the meeting. 

Shertzer and Peters (12) have indicated that the 

counselor's most important role in group counseling is 

to provide an individual experience for each member. 

Thus, it seemed very important for the author to provide 

the best possible orientation for the other counselors 

participating in the study. In order that the respon-

sibilities could be understood, the following procedures 

were outlined: 

1. The initial meeting of each counseling group 

would be used for clarification of the objectives of the 
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group and would provide the counselor with a chance to 

encourage involvement of the individual .student with the 

group. The counselor would concentrate initially on 

(a) clarifying the purposes for meeting, (b) getting 

acquainted, (c) beginning a trusting, accepting relation-

ship, and (d) beginning to discuss feelings and behavior. 

2. Each of the counselors would provide opportunities 

for exploration and increased understanding of each member's 

feelings about himself and others through open, unstruc-

tured discussions. 

3- The counselor was not to present any prestruc-

tured materials such as tapes, films, or recordings for 

discussion; nor was the counselor to dictate direction of 

the sessions. 

k. It was made clear to the counselor to convey to 

the students that confidentiality of the group members 

was of crucial importance. The counselor was not to 

issue a position statement on confidentiality but, in-

stead, was to allow the students to discuss and arrive at 

their own position. 

5. Some cautions were also discussed with the 

counselors. Touchestone, as quoted by Dye in his book 

Fundamental Group Procedures for School Counselors, has 

described some pitfalls which were used as a basis for 

the discussion: 
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1.) A dialogue between the counselor and one 
or two active members can develop in the 
initial stage. The conversation is likely 
to be superficial, reflecting'an attitude 
of resistance to personal involvement. 

2.) Domination of the group by one member with 
special needs can occur if the counselor 
fails to create a situation which allows 
for the involvement of all members. 

3.) Group defensiveness can result if one or 
more members relate their feelings too 
deeply, too soon. 

ty.) Long periods of silence, particularly dur-
ing the initial stage, can produce feelings . 
of awkwardness and self-consciousness which 
serve no useful purpose and may even create 
an expectancy for passivity. 

5.) Poor communication is fostered by the use 
of unfamiliar vocabulary. Students may be 
confused, perhaps alarmed, by such terms 
as cohesion, dynamic, confidentiality, dis-
closure, etc. 

6.) Attitudes of suspicion and apprehension 
result from failure to correct erroneous 
statements. Early testing of the coun-
selor is a common practice (6, p. 39)• 

An additional error noted by Dye was represented by the 

failure of the counselor to respond positively to the 

group's efforts when progress was made. 

6. The group leader was not to call attention to 

something a student had said in an individual counseling 

session. 

7. As nearly as possible, all groups would be: 

a. Limited to forty minutes for each experi-

mental group session, and each individual 

counseling session would be limited to 

thirty minutes. 
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b. Held in an area as free of external dis-

tractions as possible. 

c. Held if at least three were in attendance. 

Procedures for the experimental groups.—Students in 

Experimental Group El met one time each week for ten 

weeks; each session lasted for approximately forty min-

utes. The students in Experimental Group E2 met for four 

forty-minute group counseling sessions (one session each 

week for four weeks), and upon completion of the four 

group sessions, the students met for three thirty-minute 

individual counseling sessions (one each week for three 

weeks) with the counselor of his group. The students then 

returned to continue the group sessions for three addi-

tional weeks. E2 met for a total of seven group sessions 

and three individual sessions. 

The meeting times were worked out with the counselors 

participating in the study, according to availability of 

appropriate meeting rooms and the coordination of trans-

porting the students from one junior high school to the 

other junior high school. The schedule in Figure 3 was 

followed. 

A notice was devised to be presented to each CVAE 

student, confirming the name of his counselor, the time 

of the counseling session, location of the session, and 

the meeting place if he were to go to another building 
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for counseling. The students were excited but somewhat 

apprehensive about participating. 

Counselor Group Day Time 

A 

Elal Tuesday 9:40 

A 
E2al Wednesday 9:40 

A 
..Elcl Wednesday 1:30 

A 

E2cl Thursday 1:30 

B 

Ela2 Tuesday 9:40 

B 
E2a2 Wednesday 9:^0 

B 
Elc2 Wednesday 1:30 

B 

E2c2 Thursday 1:30 

C 

Elbl Tuesday 9:40 

C E2bl Thursday 8:40 C 

C2 Tuesday 1:10 

D 

Elb2 Tuesday 10:45 

D 
E2b2 Tuesday 1:30 

D 
CI Thursday 9:50 

D 

C3 ' Thursday 8:50 

Pig. 3—Schedule of group meetings 

The group sessions with each of the experimental 

sub-groups and the control groups began during the second 
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week of January, 1972. The group sessions continued for 

the experimental period of ten weeks. 

Procedures for the control groups.—The major pur-

pose of this study was to test the effectiveness of group 

and group-individual counseling on academic achievement and 

self-concept. A control group was included in the design 

to check the possibility that students meeting together 

as a group might account for some positive change, as well 

as the specific experimental group or group-individual 

techniques employed. The schedule of the meetings of the 

control groups can be seen in Figure 3. 

After the initial random sampling, there were nine 

students in each of the control groups. The control 

groups began their sessions at the same time as the ex-

perimental groups, the week of January 10, 1972, and met 

for the next ten weeks. One counselor was assigned to 

meet with each of the control groups; not to serve as a 

counselor but to bring the group together for viewing 

the films. 

Nature of the Group Sessions for the 
Experimental Groups 

First session.—In each of the experimental groups, 

the first sessions were used as "get-acquainted" sessions 

and to explain the procedures to be followed in the 

succeeding sessions. During the "get-acquainted" portion 
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of the session, each CVAE student was given a few minutes 

to tell something about himself, and his impression of 

why he was selected for the group. 

Sessions two through four.—Both of the experimental 

groups went through similar transition stages and phases. 

The second through fourth sessions were relatively super-

ficial and nonproductive; however, the groups entered into 

stages of testing limits, accepting the counselor, accept-

ing other members of the group, thinking, talking, and 

becoming involved with each other. 

Sessions five through ten.—Beginning with the fifth 

session, the CVAE students assigned to experimental group 

E2 met sessions five, six, and seven for individual counsel-

ing. The subjects were to explore themselves in relation 

to their participation within the previous four group 

counseling sessions. 

Experimental group E2 subjects were returned to group 

counseling for sessions eight, nine, and ten. Each member 

was to explore anything that he felt could be brought to 

the attention of the group. Hopefully, the students would 

feel at ease in continuing to explore problems discussed 

during the first four sessions. Any problem discussed in 

the individual counseling sessions was to be introduced 

to the group by the counselee, not the counselor. 

Experimental group El students continued their group 
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counseling for'sessions five through ten. During this 

stage, participants became more fully aware of themselves 

and each other and learned to assume responsibility for 

themselves and each other. In addition, they seemed to 

be learning to listen and to experience an awareness for 

listening and responding to each other. 

As the students began to feel a part of the group, 

they seemed to communicate more easily with others. The 

subjects also seemed to increase their participation in 

the group activity. 

Nature of the Control Groups 

Session one.—In the first session, the control 

groups were briefed on the procedure for meeting and see-

ing the films. The students were told that they would meet 

at the designated time each week and that they would have 

an opportunity to suggest the type of films they would see. 

A film about Columbia was shown during this session. 

Session two through ten.—The control groups, CI, 

C2, and C3 continued to meet each week to view the film 

provided by the author. A list of the films, including 

the source of loan, may be examined in the appendix. 

Procedures for Analysis of Data 

Since each of the hypotheses involved the experi-

mental groups and the control groups, the data were taken 
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from the pretests and the posttests and the hypotheses 

were tested in the null form, employing a 3 x 3 design, 

using analysis of covariance with pretest scores as the 

covariant. Data were punched on cards, and the computa-

tions were made by the Computing Center of North Texas 

State University. 

The original analysis of covariance was computed 

with unequal n's, but the results provided by the Comput-

ing Center of North Texas State University did not provide 

the data required for testing the hypotheses. Since the 

adjusted means would have had to be calculated by hand, 

seventeen students were randomly deleted from the experi-

mental population of sixty-two; and the analysis was 

re-run to see if this deletion would change the results. 

The covariance analysis using equal cells did not change 

the nature of the results as compared to unequal n's. 

The subject distribution, using unequal nfs and equal 

cells, may be examined in Table XI and Table XII in the 

appendix. 



CHAPTER BIBLIOGRAPHY 

1. Allport, Gordon and H. Odbert, "Trait Names: A 
Psychological Study," Psychological Monographs, 
LVII (1936). 

2. Bach, George R., Intensive Group Psychotherapy, New 
York, Roland Press, 195^ • 

3. Buros, Oscar K., Sixth Mental Measurements Yearbook, 
Highland Park, New Jersey, Gryphon Press, 1965. 

Davidson, Helen H. and Gerhard Lang, "Children's Per-
ceptions of Their Teachers' Peelings Toward Them 
Related to Self-Perception, School Achievement and 
Behavior,1® Journal of Experimental Education, XXIX 
(December, I960), 107-118: 

5. de Groat, A. F. and G. C. Thompson, nA Study of 
Teacher Approval and Disapproval Among Sixth Grade 
Pupils," Journal of Experimental Education, XVIII 
(September, 19^9), 57-75-

6. Dye, H. Allan, Fundamental Group Procedures for School 
Counselors, Boston, Houghton Mifflin Company, 1968. 

7. Gough, H. G., Reference Handbook for the Gough Adjec-
tive Checklist, Los Angeles, University of Cali-
fornia, Institute of Personality Assessment and 
Research, 1955* 

8. Hartshorne, Hugh and H. A. May, Studies in the Nature 
of Character III: Studies in the Organization of 
Characters, New York, Macmillan Company, 1930* 

9. Page, Ellis B., "Review of the SRA - Scored Single 
Booklet Edition ( I T E D ) i n Oscar K. Buros, The 
Sixth Mental Measurements Yearbook, Highland Park, 
New Jersey, Gryphon Press, 1965. 

10. Payne, Milton R., "The Relationship of Student Teachers' 
Manifest Psychological Needs to Interpersonal Per-
ception and Students' Self-Conceptsunpublished 
doctoral dissertation, North Texas State University, 
Denton, Texas, 1967. 

66 



6? 

11. Roscoe, John T,, Fundamental Research Statistics for 
the Behavioral Sciences, New York, Holt, Rinehart 
and Winston, 1969. 

12. Shertzer, Bruce and Herman Peters, Guidance Techniques 
for Individual Appraisal and Development, New York, 
Macmillan. 19^5' 

13. Sonstegard, M., "Effects of Group Counseling of 
Parents Upon the Performance of Underachieving 
Elementary School Children," paper read at APGA 
Convention, Chicago, 1962. 

l̂ k SRA Assessment Survey Handbook for Teachers and 
Examiners, The University of Iowa, Science Research 
Associates, 1970. 

15. Thomas, Eugene S., "Have We Passed the Buck?" Bulletin 
of the National Association of Secondary School 
Principals, LI (December, 19^7)> 69-79. 

16. Thorndike, E. L. and Irving Lorge, The Teacher's Work 
Book of 30,000 Words, New York, Bureau of Publica-
tions, Columbia University, 19^4. 



CHAPTER IV 

•ANALYSIS OF TEE DATA 

The purpose of this chapter is to present and describe 

the results obtained from this study.' Data analyzed were 

pretest and posttest scores on the criterion measures 

using the analysis of covariance technique. The research 

hypotheses were restated as null hypotheses for the 

statistical treatment. A significance level of 0.05 was 

required for rejection of the null hypothesis for all 

computations. 

Null Hypothesis I.—There will be no significant 

difference in favor of adjusted mean scores of students 

participating in group-individual counseling as compared 

with group counseling and the control group in: 

A. Reading 

B. Mathematics 

C. Social Studies 

D. English 

E. Self-Concept. 

Null Hypothesis II.—The treatment methods will not 

be influenced by ability levels. There will be no sig-

nificant differences among the adjusted means for 

68 
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group-individual counseling, group counseling and the 

control group in: 

A. Reading 

B. Mathematics 

C. Social Studies 

D. English 

E. Self-Concept. 

The results of the analysis of covariance used to 

test these hypotheses are shown in Table I for reading, 

Table III for mathematics, Table V for social studies, 

Table VII for English, and Table IX for self-concept. 

The summary of the analysis of covariance used to 

test Null Hypothesis I for the reading criterion is shown 

in Table I. The I.Q. level effect was not reported in the 

TABLE I 

SUMMARY OF COVARIANCE DERIVED FROM DATA 
ON READING SCORES ON THE ITED' 

Source Sum of Squares df Mean Squares F 

Treatments 13.19 2 6.60 0.99 

Interaction 16.27 k -̂.07 0.61 

Within 232.91 35 6.65 • • • 

Total 277.80 ^3 • • • • • • 

analysis of covariance in Table I, or in subsequent tables, 

because no hypotheses were formulated in this area. 
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In the comparison of adjusted means for group coun-

seling, group-individual counseling, and the control group, 

an F-ratio of 3 .32 is required for significance, using 35 

degrees of freedom within groups and two degrees of free-

dom between groups. The F-ratio of 0 .99 was not significant; 

therefore, Null Hypothesis I was retained. The method of 

treatment had no significant effect on reading. 

Null Hypothesis II was also retained since the F-ratio 

of 0.6l for the interaction between the treatment methods 

and ability levels did not reach the tabled F-ratio value 

of 2 .69. 

A summary of the adjusted means for the reading 

criterion is shown in Table II. 

TABLE II 

ADJUSTED MEANS FOR READING CRITERION 

I.Q. 
Levels 

Group 
; Counseling 

Group-Ind ividual 
Counseling 

Control 
Group Row 

1 8.82 8.76 7.33 8.30 

2 7.33 8.51 7.27 7.70 

3 5 • 26 7.97 7.35 6.86 

Column 7.15 8.17 7.55 • • • 

Although not significant, some small differences 

were noted in IQ1 and IQ2 between the group-individual 
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counseling treatment method and the group counseling 

method in reading (Table II). 

In testing for the significance of Null Hypothesis I 

for the mathematics criterion, the summary of the analysis 

of covariance is shown in Table III. 

TABLE III 

SUMMARY OP COVARIANCE DERIVED FROM DATA ON 
MATHEMATICS SCORES ON THE ITED 

Source Sum of Squares df Mean Squares F 

Treatments 12.4-6 2 6.23 0.4-9 

Interaction 189.21 4 47.30 3.69* 

Within 448.85 35 12.82 • • • 

Total 653.5^ 43 • • * • • • 

^Significant at the .05 level 

The F-ratio of 0.4-9 was below the level required for 

significance, indicating retention of the null hypothesis. 

Therefore, Null Hypothesis I for the area of mathematics 

was retained. The method of treatment had no significant 

effect on mathematics. 

The results of the analysis of covariance used to test 

Null Hypothesis II for the interaction between the counsel-

ing methods and ability levels for mathematics is shown in 

Table III. The F-ratio of 3-69 above the level required 
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for significance, indicating rejection of Null Hypothesis 

II. The ability levels did interact significantly with 

the treatment methods for mathematics. 

Adjusted mean values for the ability levels and the 

methods of treatment are presented in Table IV for 

mathematics. 

TABLE IV 

ADJUSTED MEANS FOR MATHEMATICS CRITERION 

I.Q. 
Levels 

Group 
Counseling 

Group-Individual 
Counseling 

Control 
Group Row 

1 9.25 6.63 6.̂ 3 7.W-

2 7.63 6.̂ 5 6.53 6.87 

3 2.63 • 9.51 10.13 7.̂ 2 

Column 6.18 7.53 8.02 • • • 

The adjusted mean score for I.Q. Level 3 in the con-

trol group was higher than the scores at any of the other 

levels. Observations during the course of the experimental 

period indicated that many of the lower I.Q. level control 

group subjects seemingly gained a great deal from the extra 

attention provided through meeting with their peers and a 

counselor. While all the groups, group, group-individual, 

and the control group, were given extra attention, it was 

noted that some of these students seemed to respond to the 
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situations within the experiment to a higher degree than 

did the other students. Several of the CVAE students 

began to look anxiously toward the appointed time for 

meeting with their peers to view the films shown to the 

control group. A change in attitude, relationship to 

others, and an added interest in their peers was observed. 

The values associated with the analysis of covariance 

is shown in Table V for the social studies criterion. 

TABLE V 

SUMMARY OF COVARIANCE DERIVED FROM DATA 
ON SOCIAL STUDIES SCORES ON THE ITED 

Source Sum of Squares df Mean Squares F 

Treatments 53.79 2 26.90 5.23* 

Interaction 13.93 4 4.48 0.68 

Within 179.93 35 5.14 • • • 

Total 319.70 43 • » • • • • 

^Significant at the .05 level 

The adjusted means for group counseling, group-

individual counseling, and the control group require an 

F-ratio value of 3*32 to be significant, using 35 degrees 

of freedom within groups and two degrees of freedom between 

groups. Since the F-ratio of 5*23 was above the level 

required for significance, Null Hypothesis I was rejected. 
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A significant difference in the adjusted means of the 

social studies criterion existed. It can be seen in 

Table VI that the group-individual counseling subjects 

made a significantly greater adjusted mean score than did 

group counseling or the control group. -

The results of the covariance analysis computed to 

test Null Hypothesis II for social studies are shown in 

Table V. The F-ratio of 0.68 is below the level required 

for significance, indicating retention"of the null hypoth-

esis. The ability levels had no significant interaction 

effect on the treatment methods for social studies. 

Table VI shows that the group-individual treatment 

method produced the highest adjusted means at all ability 

levels in social studies. Because of the small number of 

subjects, the adjusted means require large differences to 

be significant. 

TABLE VI 

ADJUSTED MEANS FOR THE SOCIAL STUDIES CRITERION 

I.Q. 
Levels 

Group 
Counseling 

Group-Ind ividual 
Counseling 

Control 
Group ; ROW 

1 6.6 0 9.59 6.99 7.7 2 

2 8.59 9.21 j 7.82 8.5^ 
5. 

3 3.82 7.60 | 5.19 i 5-31* 
•5 

Column 6. 3̂4- 8.81 i 6.65 
i 

• • • 
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Table VII presents the data resulting from computa-

tion of the analysis of covariance for the English 

criterion. 

TABLE VII 

'SUMMARY OF COVARIANCE DERIVED FROM DATA 
ON ENGLISH SCORES ON THE ITED 

Source Sum of Squares df Mean Squares P. 

Treatments 15.99 2 7.99 0.48 

Interaction 6.79 4 1.70 0.10 

Within 581.20 35 16.61 • • • 

Total 681.70 43 9 • • « • • 

In the comparison of the adjusted means for group 

counseling, group-individual counseling, and the control 

group, the F-ratio of 0.48 for the English criterion was 

smaller than the tabled value of 3-32; therefore, Null 

Hypothesis I D was retained. The method of treatment had 

no significant effect on English. 

Null Hypothesis II D stated that there would be no 

significant interaction between the group-individual ad-

justed means for the high ability level subjects and the 

adjusted means for group counseling and the control group. 

Table VII shows Null Hypothesis II D was retained since 

0.10 is less than the required value for significance. 
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There is no significant interaction between levels of 

ability and the treatment methods for English. 

Adjusted mean values for the methods of treatment and 

ability levels for English are presented in Table VIII. 

TABLE VIII 

ADJUSTED MEANS FOR ENGLISH CRITERION 

I • Q • 
Levels 

Group 
Counseling 

Group-ind ividual 
Counseling 

Control 
Group 

Row 

1 11.59 9-74 10.75 10.70 

2 10.44 8.22 8.59 9.09 

3 7.50 7.14 7.62 7.42 

Column 10.19 7.90 9.10 • • • 

It can be noted in Table VIII that the adjusted mean 

values were in descending order, and that group counseling 

tended to show the greater adjusted mean values. 

The statistical analysis of the self-concept criterion 

is presented in Table IX. 

TABLE IX 

SUMMARY OF COVARIANCE DERIVED FROM DATA ON 
SELF-CONCEPT SCORES ON THE DAVIDSON-

LANG ADJECTIVE CHECKLIST 

Source Sum of Squares df Mean Squares F 

Treatments 455.74 2 227.87 1.26 

Interaction 219.83 4 54.96 0.31 

Within 6306.74 35 180.19 » • • 

Total 7713.03 43 • • • • • • 
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The calculated F-ratio value , as compared to the 

tabled P-ratio, at 35 degrees of freedom within groups 

and two degrees of freedom between groups, indicates that 

the F-ratio value of 1.26 was not significant, and Null 

Hypothesis I for self-concept is retained. The method 

of treatment had no significant effect on the self-concept 

as measured by the Davidson-Lang Adjective Checklist. 

Null Hypothesis II for the self-concept criterion 

did not reach the value necessary for significance; there-

fore, it was retained. There is no significant interaction 

between levels of ability and the treatment methods for 

self-concept. 

The values associated with the adjusted means for 

self-concept are summarized in Table X. 

TABLE X 

ADJUSTED MEANS FOR THE SELF-CONCEPT CRITERION 

I • Q • 
Levels 

Group 
Counseling 

Group-Individual 
Counseling 

Control 
Group Row 

1 24.18 23.35 14.2 6 20.60 

2 33.66 33.35 24.34 30.^5 

3 23.05 30.03 24.97 26.02 

Column 27.29 32.20 17.57 • * • 

In Table X, the adjusted means for self-concept were 

not significant; however, group-individual counseling 



78 

continued to show the highest total adjusted mean 

values. 

An observation of the statistical results implies 

that there were few significant differences between the 

two methods of treatment and the control group in terms 

of achievement and self-concept. However, a casual view 

of the quantitative results without further investigation 

could be misleading. Group counseling and group-individual 

counseling with its therapeutic processes do not always 

lend themselves to a quantitative evaluation. Different 

aspects of group counseling and group-individual counsel-

ing may be extremely difficult to use as criterion to 

determine therapeutic change. 

There were no significant differences in the changes 

measured by the objective tests for Null Hypothesis X in 

reading, mathematics, English, and self-concept, yet there 

were indications of increasing insight and a greater aware-

ness of one's personal problems. The objective evaluation 

and statistical calculations may not indicate the actuality 

of a positive change; but trends were found, upon examina-

tion of the data, which indicated that the group-individual 

approach in counseling was the treatment approach that 

showed the greatest gains in the adjusted means. The 

instruments used to measure the changes for the statistical 

treatment may not measure the therapeutic changes asso-

ciated with more subtle and sensitive changes in one's 

personality. 
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During the ten group sessions, the counselors noted 

behavior changes in the students. Both of the experi-

mental groups, group counseling and group-individual 

counseling, went through similar transitional stages and 

phases. The first two or three sessions were relatively 

superficial and unproductive. After the initial sessions, 

however, the groups entered into stages of testing limits. 

After three or four sessions, the counselors began de-

tecting progress in levels of emotional involvement. 

After the fourth session with the group-individual 

counseling subjects, the students met for three individual 

counseling sessions. During these counseling sessions, 

the counselors noted that some of the subjects were work-

ing through anxieties and- peer pressures that had presented 

themselves during group counseling sessions. This seems 

to be one of the strong points for using group-individual 

counseling with Coordinated Vocational-Academic Education 

students. Many of the students involved indicated that 

the individual counseling sessions provided them with a 

chance to understand some of their feelings of anxiety and 

hostility during the group sessions of the preceeding weeks, 

During the individual sessions it became apparent that some 

of the students seemingly felt more at ease to relate their 

experiences of personal encounter with their peers. 

One of the cautions that was described in the methods 
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of procedure in Chapter III was that the counselor was not 

to call attention to something a student had said in an 

individual counseling session. The merit of this caution 

was to provide the student in individual counseling ses-

sion with the same confidentiality that was observed in 

the other counseling sessions. If the student wanted to 

explore his feelings with his peers within the group 

counseling sessions, then it was his prerogative to 

initiate the subject and not that of the counselor. 

After spending three sessions in individual counsel-

ing, the group-individual students were returned to their 

groups. The students seemed to feel more at ease during 

their last four group counseling sessions. There were 

more instances of student-counselor and student-student 

interaction, and the discussions were less superficial. 

The students appeared to be much more comfortable in their 

relation and participation within the group. In general, 

the group-individual counseling approach seemed to lend 

itself to more positive gain. 

No significant differences were found in the inter-

action of the groups measured by the objective tests for 

Null Hypothesis II in reading, English, social studies, or 

self-concept. However, there was a significant difference 

in the interaction between counseling methods and ability 

levels for the mathematics scores. It was hypothesized 
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that the high ability level subjects would show a rela-

tively greater difference between the group-individual 

adjusted means than would exist for the other two ability 

levels. 

To leave an impression that there were no problems 

would be misleading. One difficulty that was noted in 

the latter sessions centered around the loss of interest 

by many of the members of the counseling and control 

groups. The eagerness of the students began to wane 

after the seventh or eighth counseling session. This was 

particularly evidenced by the students' forgetting their 

appointments and being absent, in contrast to their being 

on time and in school on the days for the previous group 

sessions. 

Further observations by the counselors, teachers, 

and administrators indicated changes which were not mea-

sured by the instruments. These observations indicated 

that: 

1. There were fewer dropouts of those in the 

experiment. 

2. There, seemingly, were fewer behavior problems 

which were brought to the attention of the administration. 

3. Students became more congenial with their peers 

and with their teachers. 

Personal appearance of many CVAE students 

improved. 
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5. CVAE students were excited about progress made 

in learning to oope with their individual problems. 

6. CVAE students found others within the group had 

similar problems. 

7. Attitudes changed as the students understood 

themselves and their relationships with significant others, 

8. CVAE students acquired new insight into reasons 

for their failure in school. 
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CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS, IMPLICATIONS, 
AND RECOMMENDATIONS 

Summary 

The problem of the present investigation was to 

determine the effects of group counseling and group-

individual counseling upon the achievement and self-

concept of students in Coordinated Vocational-Academic 

Education (CVAE) programs. The students enrolled in the 

CVAE programs are those who have met with continual aca-

demic failure and who seldom experience any successes 

within the regular school program. The primary purpose 

of this study was to compare the changes in the achieve-

ment in reading, mathematics, social studies, and English 

and and self-concept of students in CVAE programs, which 

result from the use of group counseling and group-

individual counseling. 

Three measurements, including the Cattell Culture 

Fair Intelligence Test (Cattell), the ITED/Assessment 

Survey (ITED), and the Davidson-Lang Adjective Checklist 

(Checklist), were administered to the eighty-one students 

enrolled in the CVAE program at two junior high schools. 
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Ths Cattell was administered to structure the eighty-one 

students into three ability levels. The ITED and the 

Checklist were then administered as the pre and posttest 

measures for achievement and self-concept, respectively. 
- — 1 \ 

After the subjects had been ranked from the highest 

mental ability score to the lowest score, twenty-seven 

students were placed into each of the three ability levels 

required for structuring. In each of the ability level 

groups, the students were randomly assigned to each of the 

experimental groups (group counseling, group-individual 

counseling) and to the control group, then sub-divided into 

smaller counseling groups. During the course of the ten-

week study, the number of students was reduced to sixty-two 

students because of inattendance and drop-outs. 

The statistical procedure used in the investigation 

was an analysis of covariance (two-way design), using 

unequal nfs and then randomly deleting seventeen students 

in order to provide a second analysis of covariance with 

equal cells as illustrated in Table XI and Table XII in 

the appendix. When an F-ratio was found to be at, or to 

exceed, the tabled value for the .05 level, the null 

hypothesis was rejected. 

Findings 

The data revealed the following: 

1. There was no significant difference in the 
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adjusted mean scores in reading, mathematics, and English 

achievement, or the self-concept of the 'CVAE students 

among any of the groups. 

2. The subjects that participated in group-individual 

counseling demonstrated a significant difference in the 

adjusted mean scores in social studies. 

3. There was no significant interaction between the 

counseling methods and ability levels in the areas of 

reading, English, social studies, and self-concept. 

There was a significant difference in the inter-

action between the treatment methods and ability levels 

for achievement in mathematics. 

5. There was no significant change in self-concept 

for any group. 

Conclusions 

1. Group-individual counseling and group counsel-

ing do not affect achievement in reading, mathematics, and 

English, or the self-concept of CVAE students. 

2. Group-individual counseling is an effective 

method of treatment for increasing achievement in the 

social studies for CVAE students. 

3. The ability levels of CVAE students had no sig-

nificant effect on the outcome of the treatment in reading, 

English, social studies, or self-concept. 
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The ability levels of CVAE students had signifi-

cant effect on the outcome of the treatment in mathematics, 

5. A change in achievement in social studies does 

not result from a change in self-concept. 

Implications 

The present investigation should lead to a more 

thorough study of the methods of counseling with students 

enrolled in Coordinated Vocational-Academic Education. 

The Texas Education Agency's guidelines indicate that 

counseling and guidance should be an integral part of the 

program, without specifying any specific technique (2). 

Since group-individual counseling was predicted as 

the technique to show the greatest change, this study 

verifies that group-individual counseling is effective 

in some areas of achievement. Knowledge of the structure 

used in the group-individual technique may provide other 

counselors with a more effective approach to counsel with 

CVAE students. Another approach would be to investigate 

the plausibility of using a less structured method of 

group-individual counseling. 

The repertoire of activities brought about observed 

positive behavioral changes of the CVAE students. There 

is a need to use a more sensitive instrument to measure 

the more subtle changes in one's personality. 
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The immediate value of the present investigation is 

that a group of Coordinated Vocational-Academic Education 

students were helped to function in some areas of achieve-

ment in an environment which previously had been unsuccess-

ful for-them. In all probability, the students in the 

experimental groups would not have made as much progress 

if left in the environment without counseling. Instead, 

the problems were recognized, and two methods of counseling 

were utilized to aid the CVAE students. The techniques 

utilized were group counseling and group-individual 

counseling. 

The future value of this study will depend upon the 

manner in which school personnel choose to utilize the 

information provided. 

Recommendations Based Upon Results 
of the Data 

The following recommendations are made. 

1. Group-individual counseling be provided as an 

approach to aid CVAE students to be more effective in their 

academic environment. 

2. Fewer group sessions should be used. 

3. Group-individual counseling be used to help CVAE 

students to function more adequately in the school 

environment. 
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The following recommendations are not based on sig-

nificant results of the study, but are "based on possible 

trends associated with inspection of data and observation 

by the counselors: 

1. The total adjusted mean scores for self-concept 

of the control group is much smaller than the total scores 

for the other groups. It seems that nothing positive 

happened to many of the students in the control group and 

that they did not benefit greatly from their experiences. 

However, the trend in sample means and counselor observa-

tions of "the lower ability levels indicates that the CVAE 

students gained from the experience, while the high ability 

level students did not. It is recommended that the 

counselor use some of the activities developed for the 

control groups with the lower ability level students. 

2. Group counseling be used with high ability level 

students in CVAE to increase achievement in reading. 

3. Group counseling be used with the high and 

middle ability level CVAE students to increase achievement 

in English. 

k. Group counseling be used to raise self-concept 

with high and middle ability CVAE students. 
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5. Group-individual counseling be used to raise 

self-concept with the low ability level students. 

Recommendations Based Upon 
Counselor Observations 

CVAE students do not have some of the essential 

ingredients for making satisfactory academic progress in 

the traditional school setting. Based upon this observa-

tion, it is recommended that: 

1. These students be placed in small groups for 

counseling. 

2. These students be given individual help in read-

ing, mathematics, English, and social studies. 

3. Teachers be trained in small group methods. 

k. A planned program in group guidance be initiated. 

CVAE students responded to individual attention given 

by.the counselors and teachers. Therefore, it is recom-

mended that: 

1. These students be praised for the smallest 

positive change in their achievement or behavior. 

2. These students be provided a unique learning 

experience in which each student can be successful. 

3. Counselors be consulted before teachers are 

assigned to the CVAE program. 
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CVAE students did not succeed in the traditional 

school program. Some of the reasons which contributed 

to failure were discussed by the students within the 

counseling groups as follows: 

1. Emotional problems 

2. Changing schools frequently 

3. Lack of support and encouragement from the home 

Dislike for teachers 

5. Dislike of school 

6. Low socio-economic background 

?. Dislike of irrelevant reading materials 

8. Materials not designed for their individual level 

of learning. 

Based upon the reasons the CVAE students gave as being 

contributing factors to their failures in the traditional 

school program, it is recommended that: 

1. Early identification of problems be made in the 

elementary schools, and referrals be made to an elementary 

counselor or to an appropriate community agency. 

2. More elementary and junior high school counselors 

be employed to lower the counselor-student ratio to 1:500 

and 1:250 respectively. 

3. Counseling and guidance programs be organized 

for parents whose children are experiencing difficulties 

within the school environment. 

Teachers be trained to understand and accept 

backgrounds, customs, and problems associated with CVAE 
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students' environment. 

5. Counselors and other pupil service personnel be 

allowed to make home visits to observe the students' home 

environments. 
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TABLE .X.I 

NUMBER OF STUDENTS, EQUAL CELLS 

9^ 

I. Q. 
Levels 

Group 
Counseling 

Group-
Individual 
Counseling 

1 
Control | 
Group j Total 

1 5.00 5.00 5.00 . 15.00 

2 5.00 5.00 | 5.00' 15.00 

3 5.00 5.00 5-00 15.00 

Total 15.00 15.00 
1 

15.00 
t 

45-00 

TABLE XII 

NUMBER OF STUDENTS, UNEQUAL n*s 

I. Q. 
Levels 

Group 
Counseling 

Group-
Individual 
Counseling 

Control 
Group Total 

1 7.00 7.00 8.00 22.00 

2 8.00 8.00 1 5-00 21.00 

3 7.00 7.00 I 5.00 19.00 

Total 22.00 I 22.00 j 18.00 62.00 
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CHECKLIST 

We are asking your cooperation in a study being 

conducted at . _• Our 

interest is in the way you think your English teacher 

feels toward you. 

Now read the following and do the examples 

On the next page are pairs of words, In each pair, 
one is the opposite of the other. There are five steps 
between the pairs of words, as shown below. 

PLEASANT, A , B C . D , E , UNPLEASANT 

Consider the words PLEASANT and UNPLEASANT. Here is what 
you are supposed to dos If you feel your teacher judges 
you as being pleasant mos.t of the time# put an X in the 
*lAw box. If you feel your teacher considers you to be 
unpleasant most of the time, place an X in the #EJ/ box. 
If you feel your teacher considers you to be pleasant 
sometimes and unpleasant sometimes, mark the ^C" box. If 
you feel your teacher considers you to be somewhat more 
unpleasant than Dleasant* place an X in the box marked 

Now do the example. Be sure to place an X in the 
middle of the box which describes most nearly how your 
teacher feels about you. Do not worry or puzzle over 
any one word. It is your immediate feeling that we want. 
Do not omit any word. 

3e as honest as you can. Neither your teacher nor 
your principal will see your paper. 

If you do not understand a words please raise your 
hands a^d the Examiner will come to your seat and explain 
it to you. 

TURF THE PAGE AND BEGIN. 
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FILMS SHOWN TO CONTROL GROUPS 

Week Title 

1 Columbia 

2 The Trip Back 

3 Coral Reef 

^ This is Louisiana 

5 The American Trail 

6 Northwest Passage 

7 Freeway Driving 
Tactics 

8 At Home 2006 

9 Outlaw 

10 . Mars and Beyond 

Source 

Educational Service Center* 

Educational Service Center 

Educational Service Center 

Modern Talking Pictures** 

Modern Talking Pictures 

Modern Talking Pictures 

Modern Talking Pictures 

Modern Talking Pictures 

Texas Parks and Wildlife*** 

Modern Talking Pictures 

*Educational Service Center, Region XI, Fort Worth, Texas 
**Modern Talking Pictures, Dallas, Texas • 
***Texas Parks and Wildlife, Austin, Texas 
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