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The problem^ivith which this study is concerned is 

determining the status of the teaching of Negro history in 

American history classes in the public high schools of Texas. 

Efforts were made to obtain information relative to the (1) 

organization of Negro history for instruction, (2) objectives 

teachers consider most important in teaching Negro history, 

(3) kind and extent of preparation for teaching Negro history, 

(4) evaluative procedures employed by teachers, (5) instruc-

tional materials and methods which teachers used most 

extensively, and, (6) the extent of opposition to teaching 

Negro history as perceived by the teachers. 

The data for this study were obtained by use of a 

questionnaire. Five hundred and fifty-seven questionnaires 

were mailed directly to a random sample of public high school 

American history teachers located throughout the state of 

Texas. Two follow-up letters and questionnaires were sent at 

two-week intervals to those who failed to return the initial 

questionnaire. The sample consisted of American history 

teachers from each of the five high school classifications 



established by the Texas Interscholastic League. Fifty-five 

per cent of the teachers responded to the questionnaire.. 

Based on the information provided by the teachers partici-

pating in the study, the following conclusions relative to the 
<1 

teaching of Negro history in the state of Texas have been 

reached. 

1. A majority of the American history teachers in the 

public high schools of Texas believe that Negro 

history is a significant part of American history and * 

that Negro history is beneficial to their Caucasian 

as well as their Negro students. 

2. A majority of the American history teachers believe ^ 

that teaching Negro history will help to reduce 

interracial tensions and that the Negro child's 

self-concept would be improved through a study of his 

heritage. 

3. A majority of the American history teachers believe ^ 

that Negro history should be integrated into the 

American history course, rather than being taught as 

a separate, elective course. 

4. A majority of the American history teachers consider 7 

the development of an understanding of the inter-

cultural responsibilities of American citizens to be 

the most significant objective in teaching Negro 

history. 



5.. A majority of the American history teachers lack ^ 

sufficient preparation for teaching the role of the 

Negro in American history. 

6. More of the American history teachers in larger 

metropolitan areas tend to be more concerned with 

teaching Negro history than do American history 

teachers in the smaller communities or rural areas. 

7. There is a more extensive use of supplementary and 

audio-visual materials on Negro history in the larger * 

schools than in the smaller schools. 

8. A majority of the American history teachers believe ^ 

that the coverage accorded the Negro is inadequate 

in the most recent adoptions of American history 

textbooks in Texas. 

9. Teachers attempting to initiate a study of Negro ? 

history will be confronted with minimal opposition 

to their efforts. 

10. A majority of the American history teachers perceive Z 

teaching about the Negro and civil rights as more 

urgent than teaching other areas of Negro history. 

11. A majority of the American history teachers believe 7 
t 

that there is no need for special methodology in 

teaching Negro history. 
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CHAPTER I 

THE STATUS OF THE TEACHING OF NEGRO HISTORY 

IN THE PUBLIC HIGH SCHOOLS OF TEXAS 

During the past decade, there has'been an increasing 

concern for teaching the history of the Negro in America. 

Although the first Negroes were brought to America in 1619 

(20, p. 33), the record of their past in American history has 

been largely neglected. Many of the American history courses v 

have stereotyped the Negro as (1) possessing low moral 

standards, (2) lazy, (3) running down neighborhoods where 

they live, and (4) having a high crime rate (5, p. 23). The 

demand for courses in Negro history resulted from efforts to 

correct this image of the Negro and to present a more accu-

rate picture of the Negro in America. Pressure applied by v" 

the more militant elements of the Negro community has has-

tened the revision of social studies curriculum to include 

a study of the Negro (16, 17). 

Integration of the schools has brought Negro and 

Caucasian students together under the same roof. However, 

the preconceived attitude toward the Negro that many 

Caucasian students bring to school with them makes the 

acceptance of Negroes as academic equals unlikely. In 



addition, Negro students who have grown up in a subordinate ? 

status may have feelings of inferiority which would prevent 

them from performing as well academically as they could. 

There is no research available to indicate conclusively 

that knowledge of Negro history would alter these precon-

ceived attitudes. Research in this area indicates, however, ' 

that general knowledge of the Negro's contributions and 

accomplishments would lead to more respect for the Negro by 

Caucasian students and cause them to accept the Negro more ' 

readily (16, 22). Negro students would more readily accept v" 

themselves, since knowledge of their history would promote 

self-identity and pride in their race (22, p. 290). 

The best approach to teaching Negro history is a contro-

versial subject. Few of the authorities advocate the creation 

of separate elective courses in Negro history as the only 

solution. If separate Negro history courses are created, 

they might be discontinued if the emphasis on Negro history 

ever diminishes. Consequently, most of the literature (1, 3, 

8, 16, 17, 19) suggests that the best approach would be to 

incorporate Negro history into existing American history 

courses. Such an approach would provide a true picture of 

American history for all American school children instead of 

those who elect to take a separate course. 



Statement of the Problem 

The problem of this study was to ascertain the status 

of the teaching of Negro history in American history classes 

in the public high schools of Texas. 
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Purposes of the Study 

The purpose of this study was to poll a sample of high • 

school American history teachers in an effort to answer 

significant questions that have arisen concerning the teach-

ing of Negro history. Specifically, these questions are 

1. What is the attitude of American history teachers 

in Texas toward the importance of teaching Negro history? 

2. How is the content of Negro history organized for 

the purpose of instruction? 

3. What objectives do teachers consider most important 

in teaching Negro history. 

4. What kind of preparation have teachers had to teach 

Negro history? 

5. How do teachers attempt to evaluate the effective-

ness of teaching Negro history? 

6. What kinds of instructional materials do teachers 

employ in teaching Negro history? 

7. Which methods do teachers find most effective in 

teaching Negro history? 

8. What is the community reaction to teaching Negro 

history as perceived by teachers? 



9. What is the school reaction to teaching Negro his-

tory as perceived by teachers? 

10. How do teachers rate the effectiveness of the text-

books they use in their American history course in relation 

to coverage of Negro history? 

Background and Significance 

The integration of Neg^o and Caucasian citizens of the 

United States became national policy following the 1954 

Supreme Court decision on desegregation, and the movement 

gained momentum during the decade of the sixties. One 

approach to ending racial segregation involves the breaking 

down of all legal barriers that promote unequal treatment 

solely on the basis of race. Another approach to this end 

is more difficult. It involves the changing of attitudes 

to foster acceptance of one race by another. Education is 

seen as the primary means of changing attitudes in order to ^ 

facilitate integration. 

Furniss (7) maintains that there are two assumptions 

that underlie the use of educational institutions to change 

attitudes. One is that the mere proximity of dissimilar 

people will foster understanding which will result in more 

tolerant attitudes. The second assumption reflects a belief 

that curriculum content will change attitudes. Until re-

cently, however, efforts to change curriculum content to 

foster understanding and attitude change have been negli-

gible (7, p. 362). 



The latter half of the 1960's witnessed an increase in 

the number of demands for including Negro history in the 

public schools of the nation. Students demanded a more 

accurate picture of American history, one that included the 

history and accomplishments of all ethnic groups, especially 

the Negro. As a result, numerous states and local school 

systems have responded with efforts to put the Negro into 

American history. Schoolmen all over the country initiated 

revision of the social studies curriculum to include the 

participation of Negroes in the development of America. 

Some states are doing more than others regarding 

curriculum revision to reflect the Negro's role in American 

history. Some of the states that have assumed leadership in 

this area are California, Ohio, Missouri, Pennsylvania, and 

Michigan (21, p. 15). The California State Board of Education 

requires American history courses to teach the role of 

minorities in the development of the country. The textbooks 

used in California "must be free of bias and prejudice and, 

in the fulfillment of this aim, must accurately portray the 

participation of minority groups in American life" (19, p. 

320). 

In Pennsylvania, the Department of Public Instruction 

has required that all Pennsylvania history and United States 

history courses include the contributions made by Negroes 

and other racial and ethnic groups in the development of the 



United States and the Commonwealth of Pennsylvania. Guide-

lines were sent to all school districts to ensure compliance 

with the directive from the state agency. In addition, 

questions have been added to the annual school report de-

signed to determine compliance with the regulation. Chief 

among the guidelines are requirements that content concern- . 

ing minority groups permeate the entire curriculum, and that 

it be integrated into the American history course and not 

taught as a separate and supplemental unit. Furthermore, * 

content concerning minority groups should not be limited to 

the study of outstanding individuals, but should include the 

varying roles that minorities have played in the course of 

history (4, p. 17). 

Similar guidelines regarding curriculum revision and 

adoption of multi-ethnic textbooks have been established in ^ 

other states. In addition, some states are encouraging the 

initiation of workshops to introduce teachers to the history 

of the Negro. These workshops devoted to Negro history 

could also help to make teachers aware of the vast amount of 

instructional materials available on the subject. Some local 

school districts have made courses in Negro history available 

to their teachers. These efforts to acquaint teachers with 

the Negro's role in American history are considered necessary, 

because few of today's teachers were taught about the Negro 

during their school experience. 



Various reasons have been advanced explaining why Negro 

history should be included in the social studies curriculum, 

but the three most common are (1) to present a more balanced 

version of American history than has previously been pre-

sented, (2) to improve racial relations, and (3) to improve 

the self-concept of Negro children. The aim in the first is 

to remove the stereotype of the Negro and offer a more real-

istic image. The assumption in the second is that accurate 

information about racial and cultural similarities or dissimi- ' 

larities will tend to alleviate racial tensions that are based 

on ignorance. The third reason—to improve the Negro child's 

self-concept—is based on a belief that knowledge of one's 

cultural heritage will foster the development of a more 

positive and realistic self-concept (2, p. 434). 

Katz offers several theories explaining why the Negro ^ 

has been omitted from American history. One theory is that ^ 

early historians searched for and found the records left by 

Caucasian Americans, but did not search for the records left 

by Negro Americans. Most historians since have simply re- ^ 

written earlier works, and perpetuated the errors and myths. 

Another theory offered by Katz is that there was a v/" 

tendency to accept the Southern version of the Negro as being 

happy with slavery. The acceptance of this version by the 

rest of the nation was due primarily to the desire to regain 

the allegiance and support of the South after the Civil War. v/ 

As a consequence, the Negro was either ignored by the dominant 
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Caucasian majority or remembered only in terms of the stereo-

type imposed on him (11, p. 15). 

Gibson (8) states that instead of facts, American chil-

dren, both Negro and Caucasian, have been exposed to the v-

"three D's": distortion, deletion, and denial. She argues 

that historians who distorted the image of the Negro and ' 

deleted the contributions of Negroes from history have denied 

the Negro the right to pride .in his heritage. Gibson further 

states that the "three D's" have continually reinforced a 

belief in Caucasian superiority and have provided a basis for 

the perpetuation of racism. Furthermore, Caucasians, who 

have been deprived of an accurate historical picture of 

Negro history, have no basis for understanding Negro Americans. 

According to Gibson, this lack of understanding has hampered 

efforts to improve race relations (8, p. 405). 

Most of the "three D's" criticism was directed at 

American history textbooks for their part in perpetuating 

the Negro stereotype. The Negro was usually pictured in 

textbooks as being a docile, dull-witted individual who was 

content with his slave condition (8, pp. 407-8). This pic-

ture of contentment was contradicted by the willingness of 

many slaves to risk their lives in attempting to escape to 

the north on the Underground Railroad. Moreover, the slave 

revolts led by Nat Turner and Denmark Vesey do not support 

the contention that slaves were contented (12; 23; 8. pp. 

407-8). 



Another criticism of American history textbooks was 

their failure to mention the African background of Negroes, 

implying that Negroes had no significant cultural background 

before being brought to America. However, research reveals 

that great civilizations did exist in Africa, that Negroes 

were rulers instead of slaves. The contention that Negroes • 

merely copied the cultures of their captors has led to a 

belief that Negroes are imitators instead of creators. But 

investigation of Negro history indicates that Negroes have 

made creative contributions in many fields such as medicine, 

music, and mechanics. Fenton (6) states that a search of 

the Negro past has revealed a large number of significant 

contributions to the nation's history. "American students 

should learn about these black men and women. By failing to 

mention people of color, except as problems to be solved, 

lily-white textbooks exclude millions of future citizens from 

vicarious participation in and identification with their 

heritage" (6, p. 396). 

New textbooks are now being published that present a 

more adequate treatment of the Negro in America. The empha-

sis on Negro history has also resulted in an abundance of 

supplementary materials on Negro history to be used in the 

nation's classrooms. According to Katz, some of the new 

material is rushed and poorly done, but much of it is good 

quality. Furthermore, there are now teacher's guides to aid 
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the teacher in selection of materials and provide suggestions 

on how to integrate it into the existing American history 

course (14, p. 433). 

Brazziel asserts< that Caucasian students are usually 

faced with a complete absence of a record of the achieve-

ments of Negroes in the United States. As a consequence, 

they "are faced too often with the damaging stereotype of an , 

inferior being and develop concepts of white supremacy and +v" 
tc\< "V* 

often fearhate." These two conditions provide much of the 

basis for racial prejudice in this country (19, p. 320). 

Lack of knowledge about the Negro results in a lack of under-

standing, appreciation, and respect for the Negro race which 

limits the Caucasian student's acceptance of his Negro 

fellow-students (13, p. 288). 

Caselli (1) has found that white students' attitudes 

toward Negroes do change somewhat after having studied black 

history. Students' comments indicate that white students 

enjoyed studying about the Negro. High school seniors 

expressed "angry amazement" that black contributions to 

American history had not been introduced to them earlier in 

their education. Typical of the statements made by these 

students were: 
Before studying black history and reading 

about it, I never knew there was an important 
black man in our history . . . . Now that I know 
that they helped contribute to our history I can 
respect them more. And I think it made the Negroes 
in our class feel better to know that there are 
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famous black people in our history. Why study 
history at all if a person is only going to be 
taught half of it. 

The main problem with race relations today 
is that people don't know anything about other 
races. If the black student has to be taught 
white history why shouldn't the white student 
be taught black history? If more people knew 
more about what the black man has done for this 
country, maybe he would have a little more 
respect . . . . 

I began to understand why prejudices exist-
lack of understanding, lack of knowledge, plain 
ignorance (1, p. 33). 

Definition of Terms 

Separate Negro History—A separate Negro history refers 

to a course in the curriculum which is concerned only with 

the study of Negro history and is elective and separated from 

a general study of American history. 

Integrated Negro History—An integrated Negro history 

refers to the integration of Negro history into existing 

American history courses. 

AAAA High Schools—High schools with an average member-

ship of 1100 or more students in grades 9-12. 

AAA High Schools--High schools with an average member-

ship of 500-1099 students in grades 9-12. 

AA High Schools—High schools with an average membership 

of 230-499 students in grades 9-12. 

A High Schools—High schools with an average membership 

of 120-229 students in grades 9-12. 
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B High Schools—High schools with an average membership 

of 119 or fewer students in grades 9-12. 

Limitations 

This study was limited to 557 high school American 

history teachers located throughout the state of Texas. • 

Basic Assumptions 

It was assumed that the respondents to the 557 question-

naires mailed to a cross-section of American history teachers 

selected for the study would adequately represent those 

attempting to teach Negro history. It was also assumed that 

the American history teachers in the study would be repre-

sentative of those teaching Negro history in their respective 

schools. 

Instrument 

The instrument used to secure the data for this study 

consisted of a questionnaire designed by John Guenther for ^ 

use in a similar study in the state of Missouri (9). Minor 

adaptations were made as necessary to make the questionnaire 

applicable to the state of Texas. The only major adaptation 

of the questionnaire was an additional category designed to 

determine the community and/or school reaction as perceived 

by teachers to teaching Negro history. The questionnaire 

developed by Guenther was based on questions raised in 

articles related to the teaching of Negro history. These 
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articles were primarily from three periodicals—The Social 

Studies, Social Education, and The Negro History Bulletin— 

but articles from other periodicals were also used. 

The instrument was designed to provide information in 

varied areas of instruction and thus obtain a total picture 

of the efforts being made to teach about the Negro in high 

school American history. Specifically, the areas are (1) 

teacher attitude toward Negro history, (2) organization for 

teaching about the Negro, (3) objectives teachers consider 

important, (4) methods and materials utilized in instruction, 

(5) teacher evaluation of their textbook, (6) efforts of 

teachers to evaluate their teaching of Negro history, (7) 

community and/or school reaction to the teaching of Negro 

history. 

Procedure for Collection of Data 

Data for this study were collected from a sample of 557 

high school American history teachers randomly selected from 

a list provided by the Texas Education Agency of all Texas 

American history teachers in grades nine through twelve. The 

list supplied by the Texas Education Agency contained the 

names and schools of 2,784 high school American history 

teachers. Names from the list were randomly selected in the 

following manner. Numbers from one to five were placed in 

a container. Then one number was drawn from the container 

to be used as a starting point in selecting every fifth name 
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on the list of American history teachers. Starting with 

number three, which was drawn from the container, and select-

ing every fifth name on the list, a total of 557 names was 

selected to participate in the study. 

A cover letter explaining the purpose of the study and 

a questionnaire were sent directly to each teacher in the 

sample. They were asked to complete the questionnaire and 

return it in the stamped, addressed envelope provided. Two 

weeks after the initial mailing of the questionnaires, a 

followTup letter and a second questionnaire were sent to 

those who had not returned the original questionnaire. Fur-

ther efforts to secure returns were employed when two weeks 

after the second mailing, another follow-up letter and . 

questionnaire were sent to those who still had not returned 

their questionnaires. 

The method used to obtain returns resulted in a 54 per ^ 

cent return of the 557 questionnaires mailed to high school 

American history teachers in the state of Texas. Over half— 

279—of the questionnaires were sent to American history 

teachers in AAAA schools, because approximately half of the 

high school American history teachers in Texas teach in AAAA 

schools. Seventy-nine questionnaires were sent to AAA 

schools, seventy-seven to AA schools, sixty-four to A schools, 

and fifty-eight to B schools. Of the five school classifi-

cations, there was a 56 per cent return of the questionnaires 

from class AAAA American history teachers, a 63 per cent 
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return from class AAA school teachers, a 56 per cent return 

from class AA school teachers, a 47 per cent return from 

class A school teachers, and a 48 per cent return of question-

naires from class B school teachers. 

Analysis of the Data 

The data obtained are reported by using per cents and 

frequencies of occurrence. The teachers responding are 

divided according to school classifications established in 

the Constitution and Contest Rules of the University 

Interscholastic League for 1970-71. The University 

Interscholastic League has established five classifications 

of schools for athletic and academic competition. These 

classifications are based on the average number of students 

in grades nine through twelve enrolled in a high school. 

Tables have been constructed for presentation of the 

data. The data are analyzed according to school classifi-

cation and comparisons made among the different school 

classifications. 

Overview of the Study 

Chapter One has been concerned with the background and 

significance of the study and the procedures involved in 

collecting the data for the study. 

Chapter Two is concerned with research and reading 

related to the present study. Since there has been almost 



I6 

no research in this area, much of the chapter is devoted to 

readings which make recommendations about teaching Negro 

history. 

Chapter Three consists of a presentation of the data 

collected in this survey. Numerous tables have been con-

structed for ready presentation of the findings. 

Finally, Chapter Four consists of conclusions, impli-

cations , and recommendations.' 
i y 4 / t l 'f 

- iA1 Al 
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CHAPTER II 

RELATED LITERATURE 

A study of the literature of the past ten years reveals 

that much has been written concerning Negro history in the 

public schools. The literature explains why Negro history 

should be a part of the curriculum and usually offers some 

suggestions on how it should be taught. There is, however, y/* 

a lack of research determining what teachers of American 

history are actually doing about including the history of 

the Negro in their courses. 

There have been no national studies to determine the 

status of Negro history in the public schools. The only 

comparable state study was conducted in Missouri by John 

Guenther (11). Guenther's study of the status of Negro \ t 

history in the public high schools of Missouri provides 

information previously not available concerning the teaching 

of Negro history. All other research on the subject of 

Negro history has been confined to the treatment of the 

Negro in American history textbooks. 

The related literature and research presented in this 

chapter will be divided according to the major sections in 

the questionnaire: (1) organization for instruction, 
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(2) program objectives, (3) content preparation, (4) instruc-

tional materials and methods, (5) evaluative procedures, and 

(6) the treatment of the Negro in American history textbooks. 

Organization for Instruction 

Of all the aspects of the teaching of Negro history-, 

organization for instruction has probably been the most 

controversial. Those favoring separate courses on Negro 

history have clashed with those supporting the integration of 

Negro history into the existing American history course. 

Disagreement has also arisen between those who would emphasize ^ 

Negro accomplishments and those who would emphasize the Negro 

subservience resulting from white prejudice. Those who see 

Negro history as a propaganda vehicle have been opposed by 

those who urge extreme caution in teaching the subject so 

that only the verifiable facts are offered to students. 

Largely due to pressure from Negro students and the 

Negro community, numerous schools now offer a course in Negro 

history. Katz (15) maintains that instead of establishing 

separate courses on Negro history, the need is to integrate 

the information about. Negro Americans into the existing course 

of study. The traditional American history course will re-

main long after the drive for Negro history diminishes and 

long after the hastily created Negro history courses are 

forgotten. Those administrators who have added a course in' 

Negro history to the curriculum without altering the regular 
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American history course, have prepared the way for a full-

scale return to segregated history as soon as the pressure 

dies down (15, p. 431). If separate courses have been 

created, they should exist only as long as it takes to inte-

grate the existing American history course (5, p. 6; 15, 

p. 431). 

Drimmer (6, p. 442) agrees that Negro history is best 

taught when integrated into the American history course. He 

sees Negro history as central to the American experience. 

Take away the Black Man from America and we 
have a totally different history, something which 
cannot be said of any other immigrant group in our 
history with the exception of the British in the 
17th and 18th centuries (6, p. 442). 

A survey by Education U.S.A. points out that nearly all 

educators believe that Negro history should be integrated 

into the social studies curriculum. The teachers, adminis-

trators, and state education department personnel surveyed 

agreed that "the ultimate and ideal way to handle material 

on blacks and other ethnic groups is to weave it into the 

regular curriculum as an integral part of everything that is 

taught from kindergarten to grade 12" (19, p. 4). 

According to Krug (17), the advantages of an integrated 

course seem to be quite evident. First of all, including 

pertinent information on Negro history "would make for a more 

accurate, more balanced, and basically more sound American 

history." In addition, integrating Negro history with 

American history would "eliminate possible embarrassment to v / 

v/ 
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the black students who might feel singled out. As Americans, 

their story ought to be taught as an integral part of 

American history"(17, p. 297) . In fact, Roy Wilkins, the 

late executive director of the National Association for the 

Advancement of Colored People, declared in a speech that the • 

institution of separate black studies may be considered a ^ ' 

violation of the civil rights acts passed by Congress in the 

last decade (17, p. 297). 

By and large, those states that are requiring their 

public schools to teach about minorities advocate the 

integration of minority information into the already existing 

curricula. Seven state legislatures have passed laws re-

quiring or recommending that the contributions and achievements 

of minority groups be included in school curricula. These 

states are California, Connecticut, Illinois, Michigan, 

Nebraska, New Jersey, and Oklahoma. Typical of the directives 

contained in the laws passed by these states is this statement 

from the Illinois law passed in 1967: "The teaching of history 

shall include a study of the role and contributions of 

American Negroes and other ethnic groups . . . in the history 

of this country and state?' (19, p. 5). 

Six other states-—Kentucky, Missouri, Nevada, Pennsylvania, 

Rhode Island, and Vermont—are trying to accomplish the same 

purpose through policy statements issued by their state 

departments of education. Of these states, Pennsylvania and 

Kentucky have taken the strongest stands. In 196 8 the State 
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Board of Education in Kentucky ordered all high schools in 

the state to include "adequate treatment of the historical 

significance and the important role of the Negro and other 

minority races in our nation's growth and progress" in their 

senior American history courses (19, p. 7). Also in 1968, 

Pennsylvania ordered schools to include the major contribu- • 

tions of Negroes and other racial or ethnic groups in United 

States history courses. Furthermore, the Pennsylvania 

Department of Education stated that "a separate course will * 

not fulfill the state requirement which was designed to ex-

pose all students to these long-neglected areas of our 

history"(19, p. 8). 

The other four states issued policy statements urging ^ 

schools to give some attention to minority groups, but do not 

require it. The State of Texas should be added to this group. 

In May, 19 70 the Texas State Board of Education adopted its -v^ 

"Statewide Design fox- Confluence of Texas Cultures" which 

specified that: 

. . . it is necessary to discern the areas 
where cultural richness and diversity of the 
groups is most striking. By focusing on these 
areas in which the groups exhibit the greatest 
amount of cultural differences, it should be 
possible not only to achieve a greater under-
standing of our cultural variety and richness, 
but also to discern ways by which the child 
coming from the minority group could better 
develop his own sense of self-esteem (24). 

There appears to be a two-fold purpose embodied in the-

"Confluence of Texas Cultures" concept advocated by the 
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State Board of Education. One is that teachers should be-

come aware of and understand the cultural variations existing?' 

in their respective schools. Having become aware of these 

variations, teachers can then relate the home environment 

of all students to the school in order to enhance the learn-

ing process. Multi-cultural awareness would also work to ^ 

prevent exposing students to unintentional disparagement 

arising from chance remarks about their particular cultural 

* 

group (24). 

The second purpose of the "Confluence of Texas Cultures" 

concept is to urge schools to initiate a study of the contri-

butions of various cultural groups to the state and nation. 

The Texas State Board of Education takes the position that 

significant instruction about the history and culture of all 

cultural groups should be incorporated into the curriculum. 

According to the State Board of Education this can be 

accomplished if teachers 
1. Stress contributions of individuals and the 

enrichment of our heritage by their in-
fluences . 

2. Understand and appreciate cultural pluralism 
and diversities. 

3. Study life styles and contributions of 
minority groups to the building of the 
state and nation (24). 

Furthermore, the state advocates the incorporation of infor-

mation on the various cultural groups into the existing 

history courses rather than creating a separate, elective 

course. 
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Guenther (11), in a study of the teaching of Negro 

history in Missouri, concluded that teachers who are respon-

sible for implementing state guidelines prefer to integrate 

materials on Negro history where applicable into their 

American history course. Fewer than one per cent of the. 

teachers in Guenther's study felt that establishing a sepa-

rate, elective course in Negro history was the best approach. 

As will be shown later, the respondents in the study reported 

herein also prefer the integration of Negro history materials 

into the history courses they teach. 

Program Objectives 

There is as much diversity of opinion concerning desir-

able objectives in teaching Negro history as there is in 

determining the proper approach for organization of instruction. 

Perhaps this is the most important area of concern regarding 

Negro history, since the objectives teachers consider most 

important will determine in large measure what will be empha-

sized in a course of study. Virtually every article on 

Negro history includes at least one objective for teaching it. 

These objectives range from trying to improve racial rela-

tions to unifying Negroes into a cohesive political and 

social group with the power to determine more readily their 

own destiny. 

Cuban (4) states that there are three major objectives 

to be accomplished in teaching Negro history: (1) to present 
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a more balanced version of American history to both Negro and 

Caucasian students, (2) to alleviate interracial tensions, 

and (3) to improve the self-concept of Negro children. The 

Commission on Negro History and Culture created by the United ̂  

States Congress in 1968 essentially agreed with Cuban when it 

set as its goal the promotion of better understanding of Negro 

contributions to American history and culture with the hope 

of developing a stronger sense of pride and identity within 

the Negro community. In addition, the commission hoped that ' 

a better understanding of Negro contributions would facili-

tate eradication of stereotypes within the white community 

which impair good racial relations (26, p. 289). 

Nathan Hare (12) believes that the objective for Negro 

history is to provide a "new black push for an invigorated 

collective ego-identity or group self-respect and self-

direction." Hare maintains that the fostering of identity 

with the Negro community and the development of Negro 

community consciousness would commit the Negro student more 

to the task of helping to build the Negro community in con-

trast to the current trend to try to escape the Negro 

community (12, p. 387). Increased emphasis on Negro heroes 

and Negro contributions as demanded by Emily Gibson would 

facilitate the development of an improved Negro self-concept 

(10). 

Harlan (13) believes the objective for Negro history 

is to sensitize students to Negro problems. He finds 
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"deplorable the tendency of many popular black historians 

to change the tortured odyssey of the black man along Freedom 

Road into a succession of sugar-coated success stories de-

signed to give black children a more favorable self-concept" 

(13, p. 391). Harlan wants Negro history to be taught so 

that students will be faced with the realities of the "scars 

of bondage and the nature of life as shaped by the institu-

tions of Southern agriculture and Northern urban ghetto" 

(13, p. 392). Harlan is supported in his views by such 

eminent and non-radical Negro historians as John Hope ^ 

Franklin and Lorenzo Greene (7, p. 927). 

Those states actively urging local schools to initiate 

study of the Negro and other ethnic groups have included 

objectives for teaching Negro history in the directives sent 

to school administrators. Perhaps the most extensive listing 

of objectives was compiled by the Missouri Department of 

Education, which essentially includes all those advocated in 

other states. Included in the list are the following objec-

tives : 

1. To awaken interest and concern regarding human 
rights accorded all races and creeds. 

2. To develop an awareness of intercultural 
independence. 

3. To cause a better understanding of inter-
cultural responsibilities. 

4. To develop in all students the recognition of 
the contributions of Negroes to the growth and 
progress in the state and the nation. 
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5. To stimulate logical rationalization regard- ^ 
ing the problems of Negro children. 

6. To create a learning environment conducive to 
maintaining self-respect and the development 
of a better self image in both black and white 
citizens. 

7. To ensure a sense of community and self y 

(11, p. 27). 

Since it is the teacher who is responsible for imple-

menting the study of Negro history, this study has attempted 

to ascertain which objectives hold the highest and lowest ' 

priorities in the minds of classroom teachers. The efforts ? 

being made in teaching Negro history "depends very directly 

upon the objectives held uppermost in the minds of the 

American history teachers as they go about their business 

(7, p. 928) . 

Content Preparation 

Most of the American history teachers in the public 

schools were taught an American history devoid of content 

on the Negro's participation in and contribution to the 

development of the United States. Furthermore, the text-

books they have read and used have largely omitted reference 

to the Negro's role in American history. Therefore, it 

would seem that before effective integration of Negro history 

into American history can be accomplished, it would be 

necessary that teachers be exposed to some kind of orienta-

tion or preparation concerning the teaching of Negro history 

(22, p. 320). An effort will be made in this study to 
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determine the kind of content preparation teachers have had 

before or during the teaching of Negro history. 

Sloan (23) states that an effort is needed on the part 

of state education departments and teacher training institu-

tions to train those entering the teaching profession witii the 

new materials on Negro history. In an American Federation of 

Teachers booklet reviewing American history textbooks, Sloan 

had this to say: 
A 

Only when we have teachers—as distinguished 
from texts—who are well versed in integrated 
history will our secondary school students gain 
both facts and perspectives about the Negro in 
the history of our national past (23, p. 6). 

According to Katz, the easiest approach would be re- <tfr 

quiring six to twelve hours of minority group history before 

certification would be granted. In addition, school systems 

should provide in-service courses in Negro history for those 

already teaching American history. These in-service meetings 

should provide teachers with the relevant information about 

Negro history and also offer methods for integrating the 

material into the regular course of study (15, p. 432). 

When Thornton Township High School, of Harvey, Illinois, 

initiated its study of Negro history, the history staff 

recognized the need for additional study. They were inter-

ested not only in acquiring more knowledge of Negro history, 

but were also concerned with learning a variety of approaches 

for its presentation. They also hoped to acquire skill in 
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discussion management. To meet these goals, a monthly in-

service seminar was established which met after school hours 

and required considerable outside research and preparation 

on the part of the participating teachers (14, p. 290). 
* 

Many school districts that have begun study of Negro 

history have come to realize that a revised curriculum guide" 

will have little effect in the hands of a teacher who is not 

confident with the material or who lacks the understanding he 

is supposed to help students develop (21, p. 61). The 

Illinois Commission on Human Relations believes that in 

addition to integrating materials on Negro history, in-

service workshops should concern themselves with teacher 

attitude. Before effective instruction on minority history 

can occur, teachers' attitudes about the traditional myths 

that have been perpetuated in American history books must be 

changed (21, p. 60). Gibson (10, p. 409) believes that re-

training of teachers should be mandatory so they can be 

"retaught about the realities concerning black people." 

There is apprehension among some educators that unless 

teachers are trained in how to use the new materials, the new 

information will not be used at all. 

One can look back over the years and count 
the reams of material cranked in periodic spasms, 
responding to surges of public concern, that 
sought to change youngsters in one way or another. 
In most cases, the material was delivered, the 
teacher read it, found it interesting, and that 
was the end of the matter. Until development of 
these materials is linked to training teachers 
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in their use, there will be little retention of 
racial content in the curriculum (4, p. 436). 

In the final analysis, the success of any program is 

dependent on the classroom teacher. This is especially true 

when a new program such as Negro history is being initiated. 

Much of the success of the new materials depends on the • 

sincerity and enthusiasm of the teacher, and in-service 

programs can foster development of these vital elements to 

success (16) . 

Instructional Materials and Methods 

Publishers responded to the demand for Negro history 

by publishing an abundance of materials to be used in the 

nation's classrooms. Some of it is of poor quality, but 

enough of it is usable and of a quality to "gladden a 

teacher's heart" (15, p. 433). Although a sizable number of 

excellent supplementary materials on the Negro American have 

been made available to teachers, the question must still be 

asked: "To what extent are the materials that reflect the v 

multi-ethnic, multi-racial character of our society in actual 

use in the classrooms across the country" (25, p. 165)? 

A variety of audio-visual materials is available for 

teaching Negro history. Most of these are well done and 

reasonable in cost. Funds to purchase these materials can be 

obtained under Title II of the Elementary and Secondary ^ 

Education Act (14, p. 289). Information is needed on the 

extent of use of these materials in the classroom. 
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No special methodology has been recommended in teaching 

Negro history. According to Katz: 

A teacher should use any methods that he has 
successfully employed in the past: developmental 
lessons, homework, class discussion, outside read-
ing, committee work, dramatizations, charts, movies, 
filmstrips, bulletin board displays, and research 
projects (16, p. 31). 

Although no particular methods are required to teach 

Negro history successfully, some writers on the subject have 

made suggestions that they think will enliven the subject 

and motivate students to take a more active part. Hare sug-

gests the creation of Black History or Black Culture Clubs 

whose members could hold panel discussions on Negro history 

for other interested groups. In addition, the teaching of 

Negro history and culture might also be tied in with Negro 

holidays and Negro heroes. Another suggestion is that 

community experts in some form of culture could be used for 

classroom presentations (12, p. 387). Fenton suggests that 

the biographies of Negroes be studied to indicate to both 

Negro and Caucasian students that success can be attained ^ 

against sometimes overwhelming odds (9, p. 399). 

Evaluative Procedures 

A search of the Social Science literature failed to reveal 

any real concern for evaluation of the study of Negro history. 

Some writers have mentioned that evaluations should be made, 

but none have suggested how it should be done. Caselli (3) did 
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attempt to have his students evaluate his program by having 

them comment anonymously on their reactions to Negro history. 

Generally, the students reacted favorably to Negro history, 

indicating that it.should be an essential part of the curric-

ulum. Perhaps the most significant reaction was an expression 

by Caselli's students of a new respect for Negroes because of 

the contributions Negroes have made to the development of the 

United States. Most students were disturbed because they had 

not been made aware of these contributions earlier in their 

education (3, p. 32). 

When Guenther (11) asked American history teachers in 

Missouri if they had attempted to evaluate the effectiveness 

of the teaching of Negro history, two-thirds of them responded 

that they had not. Of the one-third who indicated they had 

attempted to evaluate the effectiveness of their Negro 

history programs, most said they had used either regular 

evaluation techniques, observation, or measures of student 

attitudes. The most commonly used methods of evaluation were 

measurement through regular evaluation techniques and measures 

of student attitude which indicates a dual concern for re-

tention of factual information and attitudinal change (11, 

pp. 100-103). 

Textbook Treatment of the Negro 

A discussion of textbooks properly belongs under the 

heading of Instructional Materials, but there has been so 
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much controversy concerning American history textbooks in the 

past few years that they deserve special attention. American 

history textbooks have been criticized for failing to in- ^ 

elude adequate coverage of minorities, especially the Negro 

in America. In most cases minority contributions are com-

pletely omitted, or, as in the case of the Negro, the picture 

presented is a distorted one. "Black men have been pictured 

either explicitly or by implication as intellectually and 

culturally inferior to whites; and their significant con- ' 

tributions to mankind's political, economic, and social ^ 

development from prehistoric times to the present have been 

almost totally ignored"(8, p. 279). 

There have been numerous studies of Social Studies 

textbooks to determine their treatment of Negroes. One of 

the earliest was conducted by Reddick in 1934. He found at 

that time that all textbooks used in the South were inadequate 

in their treatment of the Negro either by what they said or 

implied or what they omitted. The only discussion of Negroes 

in these textbooks was confined to slavery and Reconstruction. ^ 

The picture of slavery taught to both Negro and Caucasian 

students showed slave life as simple and coarse, but not hard, 

for the Negroes were good natured and sang songs during and 

after their work. During Reconstruction, the Negro was 

shown to be ignorant and lawless. After Reconstruction, ^ 

there was no mention of Negroes in the textbooks (22, p. 318). 
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In 1941 Marie Carpenter examined the most widely used 

American history textbooks in the nation, and reported that 

Negroes were still being accorded inadequate treatment. She 

reported that there was a little more coverage on the Negro 

after Reconstruction, but generally the Negro was still 

depicted as an ignorant, complacent slave and a political 

failure in Reconstruction. Again, coverage of the Negro was 

primarily confined to slavery and Reconstruction, with no 

mention being made of active participation in the develop-

ment of the country (2, p. 75). 

The American Council on Education published a report in 

1949 entitled, Intergroup Relations in Teaching Materials, 

which criticized the treatment of Negroes in American history 

textbooks. Over 315 textbooks and related materials were 

analyzed and reported on. The conclusions reached by the 

committee examining the textbooks were: 

1. The average textbook ignored the Negroes' 
position in contemporary society. 

2. Most references to Negroes were to the period 
before 1876 and pictured the members of this 
race as slaves and bewildered freedmen, thus 
perpetuating a stereotype of a childlike, 
inferior group of people. 

3. There was a great lack of scientific data on 
the races of mankind. 

4. Textbook illustrations of Negroes in American 
life were even more inadequate than the 
written material in these books (20, p. 38). 

It would seem that after these criticisms of American 

history textbooks were published, effort would be made by 
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writers and publishers to turn out books with more adequate 

treatment given to Negroes. However, a study published in 

1961 by the Anti-Defamation League of B'nai B'rith indicated 

that there had been no real changes in textbooks offered to 

the public schools of the nation. After studying twenty-four 

of the most widely used secondary social studies textbooks 

the report concluded: 

1. The Negroes' position in contemporary American 
society continues to be very largely ignored. 
There is a tendency to treat racial inequal-
ity and attempts at its eradication with 
complacent generalizations, not hard facts. 
The achievements of living Negro Americans 
are mentioned in only a small minority of 
the books. 

2. Historically, American Negroes continue to be 
portrayed primarily as simple, childlike 
slaves and as uneducated, bewildered freedmen. 
Most textbooks do not chronocile the achieve-
ments of this people in the years from 1876 
to the present. Where attention is given to 
outstanding Negroes in American history, the 
presentation is insufficient to counter-
balance the previously created stereotype 
of a racially inferior group. 

3. The scientific knowledge underlying sound 
understanding of the basic similarity and 
equality of the races of mankind is absent 
from the great majority of the textbooks. 

4. With few exceptions, photographs and other ^ 
illustrations in textbooks continue to por-
tray America as an all-white nation, not as 
an interracial and increasingly integrated 
one (20, p. 48). 

It is evident that the criticisms offered by the Anti-

Defamation League are essentially the same as those offered 

in 1949 by the American Council on Education. There had 
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been no real change in textbook treatment of Negroes in the 

eleven-year period between the two reports. 

American history textbooks again were found to be 

inadequate in 1964, when the American Teacher's Association 

examined history textbooks being used throughout the nation. 

In addition to the shortcomings pointed out by the Anti-

Defamation League and the American Council on Education, 

the ATA report criticized the books for omitting references 

to Negro participation in the nation's wars or to the highly 

developed civilizations in Africa before the slave trade 

began. And again the lack of pictures of successful Negroes 

was criticized (1, pp. 149-50). 

One of the best critiques of current history textbooks 

was produced by Irving Sloan, a social studies teacher in ^ 

Scarsdale, New York. Sloan conducted a study of thirteen 

American history textbooks and reported on his study in 

1966 before a conference of the American Federation of 

Teachers. Sloan points out that there have been dramatic 

improvements in some textbooks, but in most books the Negro 

is considered only a slave before the Civil War and a pro- ^ 

blem since the Civil War. Generally, however, the thirteen 

textbooks examined in the report were found to be inadequate 

in their treatment of the Negro (23, pp. 5-8). 

A study by the Department of Education in the state of 

Michigan tends to support Sloan's study in that the latter 
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study indicates that there has been no significant improvement 

in textbooks currently in use in that state. The Michigan 

Department of Education conducted an investigation of the 

twelve most widely used textbooks in the state in regard to 

their treatment of Negroes and other minorities. For the 

purposes of the study, the State Department obtained the 

services of a group of historians from universities throughout 

the country. Each was asked to review at least two of the 

widely used textbooks (25, p. 165). 

All of the books reviewed were judged inadequate in the 

treatment of Negroes. Obviously, not all were judged to be 

equally inadequate. Some books were praised for their good 

illustrations, numerous maps, or clear prose. However, over 

all, the descriptive phrases that appeared throughout the 

historians' reviews were far from complimentary. The reviews 

were characterized by such phrases as "misleading," "in-

credible statement," "glaring omission," "gross distortion," 

"travesty on history," and so on (25, p. 165). 

Because of the textbook examinations conducted by various 

groups and individuals, many states are requiring the adoption 

of multi-ethnic textbooks. Textbooks were adopted by the 

state of Texas in 1970 which purport to be more multi-ethnic 

in nature. These American history textbooks have never been 

completely examined to determine if they really fulfill the 

claim. However, Leff (18) in the Southwestern Journal of 

Social Education reviewed the newly adopted textbooks in 
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relation to their treatment of Reconstruction and Civil Rights. 

Leff's review of Rise of the American Nation, by Paul Lewis 

Todd and Merle Curti, reveals that little if anything has been 

done to bring the scholarship of these two periods up to date. 

"There is no mention of important Negroes who functioned 

politically during the Reconstruction years and only cursory • 

reference is made to W. E. B. DuBois and Booker Taliaferro 

Washington in the post-Reconstruction period" (18, p. 80). 

In regard to civil rights, only Negro success stories are 

presented instead of including an account of the continuous 

struggle that has and does characterize the civil rights 

movement (18, p. 80). 

Of the other four textbooks examined by Leff, The 

Adventure of the American People was found to be generally 

inadequate in its treatment of Reconstruction and civil 

rights, although there is a hint of better treatment accorded 

the Negro in these areas. More favorable comment was given 

to the other three textbooks—United States History, America: 

A Modern History of the United States, and A New History of 

the United States; An Inquiry Approach. 

United States History presents a more balanced and up-

to-date explanation of the Reconstruction Period and does 

point out the changing status of Negroes when explaining the 

civil rights movement. America; A Modern History of the 

United States was commended for its excellent treatment of 

civil rights and a "more satisfactory appraisal of the new 
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scholarship on Reconstruction." A New History of the United 

States: An Inquiry Approach was declared by Leff to be the 

"most satisfactory of all the texts examined in the areas of 

civil rights and interpretation of ReconstructiorP (18, 

p. 81). 

Since the textbook is still the primary instructional 

tool used by teachers, it is essential that textbooks be used 

that present an accurate version of American history. The 

textbook should also reflect the new scholarship that has 

appeared in the past thirty years so that the omissions and 

misrepresentations of older textbooks can be rectified. The 

study reported herein has attempted to determine if teachers 

in Texas classrooms believe their textbooks give adequate or 

inadequate treatment to the role the Negro has played in the 

development of the country. 
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CHAPTER III 

AN ANALYSIS OF EFFORTS TO TEACH NEGRO HISTORY 

IN THE PUBLIC HIGH SCHOOLS OF TEXAS 

Introduction 

The questionnaire used in this study has provided 

significant data concerning the efforts to teach Negro 

history in the public high schools of Texas. The data ob-

tained disclose how teachers have attempted to teach Negro 

history and the areas of that history on which the most 

emphasis is placed. Information has also been gathered which 

points out the types of materials used to teach Negro history 

and the methods teachers find most effective in presenting 

the role of the Negro in American history. These and other 

aspects of instruction related to Negro history will be pre-

sented in this chapter in an attempt to determine the current 

status of Negro history in the public high schools of Texas. 

Tables have been constructed for ready presentation of the 

data. 

General Information 

Five hundred and fifty-seven questionnaires were mailed 

to American history teachers in the State of Texas. The 306 
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questionnaires returned represent a 55 per cent response by 

American history teachers. Of the 306 respondents, 51 per 

cent were from teachers in AAAA schools, 16 per cent from 

teachers in AAA schools, 14 per cent from teachers in AA 

schools, 10 per cent from teachers in A schools, and 9 per 

cent from teachers in B schools. 

Teaching Experience 

Respondents to the questionnaire reported a wide range 

of teaching experience—from one to forty-eight years. The 

complete sample had an average of ten years teaching experi- ^ 

ence. Teachers in A schools, with 12 years average, had the 

most experience, while teachers in AAA schools, with 8.5 years, 

reported the least over-all teaching experience of the five 

classifications of schools sampled. Table I shows the levels 

in teaching experience reported by the respondents. 

TABLE I 

TEACHING EXPERIENCE 

School Classification Average Years 
Experience 

AAAA 10.2 
AAA 8.5 
AA 9.8 
A 12.3 
B 10.9 

Educational Background 

The educational background varies significantly among the 

school classifications. More than a third, 35.9 per cent 
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of the teachers in the sample have earned a master's degree. 

The AAAA schools had the largest percentage of teachers with 

master's degrees, 41.3 per cent, while the B schools had the 

smallest percentage, with 17.8 per cent having earned a 

master's degree. A larger number of teachers, 42.8 per cent, 

have taken credits beyond the bachelor's degree, with the range 

between the classifications being very slight. Fewer than a 

fourth of the teachers, 21.2 'per cent, had earned only the 

bachelor's degree. However, the range between AAAA and B 

classification is again wide, with 17.4 per cent of teachers 

in AAAA schools having only a bachelor's degree, compared 

with 46.4 per cent of the teachers in class B schools having 

a bachelor's degree. Only one of the respondents reported 

having earned a doctor's degree. 

Undergraduate Major 

The majority of the teachers reported that they had 

undergraduate majors that qualified them to teach American 

history. A major in American history was indicated by 43.1 

per cent of the teachers responding. A smaller number, 32.3 

per cent, indicated that they had an Integrated Social Studies 

major in their undergraduate work. A minor in American 

history was reported by 15.6 per cent of the respondents. 

Only 8.8 per cent of the teachers indicated having other 

majors, with the largest per cent coming from the B schools. 
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Twenty-five per cent of the teachers in class B schools had 

majors in other fields but were still qualified to teach 

American history. 

Section's of American History Taught 

The participating teachers in the sample taught an • 

average of 2.6 sections of American history. The range was 

from one to five sections. No teachers in class A schools or 

class B schools reported teaching five sections. The range 

in these two classifications was from one to four, and only 

one teacher reported teaching four sections. The average 

number of sections taught by teachers in class A schools and 

class B schools was 1.9 and 1.5 respectively. In contrast, 

teachers in class AAAA and class AAA schools taught an average 

of 3.6 and 3.2 sections respectively. Teachers in the AA 

school classification taught an average of 2.6 sections. 

Number of Students Taught 

Each American history teacher in class AAAA schools 

taught an average of 104.7 American history students, compared 

to an average of 53.9 students in A schools and 26.4 in B 

schools. As would be expected, the average number of students 

taught by each teacher declined with the classifications from 

AAAA to B, since the average number of sections taught also 

declined from AAAA schools to B schools. Teachers in class 

AAA and class AA schools taught an average of 86.9 students 

and 72.1 students respectively. 
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Negro Students Taught by American 
History Teachers 

A majority of the teachers, 58.8 per cent, reported 

having Negro students in their American history classes. The 

range was from one student to as many as 127 Negro students 

taught. The AAA schools reported the largest over-all popu- • 

lation of Negro students. Seventy-six per cent of the teachers 

in AAA schools had Negro students in their classes, with an 

average of 13 Negro students for each of the teachers responding 

in the classification. AAAA schools were next, with 59.3 per 

cent of the teachers reporting Negro students enrolled in 

their classes. At least 50 per cent of the teachers in the 

other school classifications reported having Negro students, 

except for the B schools, where only 36 per cent of the 

teachers reported having Negro students. Of the teachers 

having Negro students, 59.4 per cent had ten or fewer Negro 

students enrolled in their sections of American history. 

Table II indicates the Negro student enrollment in the 

American history classes of the responding teachers. 

Community Concern for Negro History 

Teachers were asked to indicate the amount of concern 

they perceived in their particular community for the teach-

ing of Negro history. A majority of the teachers, 55.5 

per cent, thought their community was unconcerned. A 

smaller percentage of the teachers, 38.2 per cent, perceived 

their community to be somewhat concerned. Only 6.3 per cent, 
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felt their community to be very much concerned about the 

teaching of Negro history in the public schools. 

There was a great deal of variation exhibited among the 

school classifications in the amount of concern. In the 

smaller schools, AA, A, and B, there was a greater amount of 

unconcern expressed. This may be due to the smaller number 

of Negroes located in the smaller communities where these 

high schools are located. More concern was evidenced in the 

larger schools, AAA and AAAA. These schools, located in 

larger towns or metropolitan areas, are usually surrounded 

by a larger Negro population than is found in smaller towns, 

away from metropolitan centers. In the class AAAA schools 

56.1 per cent of the teachers perceived their community to be 

concerned, while only 37 per cent of the teachers in class B 

schools perceived any concern for Negro history. 

Opinions of Teachers Concerning Various 
Statements About Negro History 

Teachers in the sample were presented with ten state-

ments concerning Negro history and were asked to indicate 

whether or not they agreed with the statements. The teachers 

could respond with opinions ranging from strongly agree to 

strongly disagree. Analysis of the teachers* opinions re-

garding these statements, with accompanying tables, will be 

presented in this section of the chapter. 
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Statement one—Negro History is Beneficial 
Primarily to Negro Students' 

Table III discloses that this statement was rejected. A 

majority of the teachers, 60.1 per cent, disagreed with the 

statement, indicating their belief that Negro history would 

be beneficial to all their students. The largest amount of 

disagreement was exhibited by teachers in the class AAAA, AA, 

and A schools with 63.9 per cent, 62.8 per cent, and 60 per 

cent respectively disagreeing. The smallest amount of dis-

agreement was displayed by teachers in the class B schools 

with 53.5 per cent. Teachers in class AAA schools showed the 

highest percentage strongly agreeing with the statement, and 

came in second to teachers in class B schools in the amount 

of total agreement with 38 per cent of the teachers agreeing. 

Statement two—Teachers Need In-Service Training 
in Teaching Negro History 

Table IV points out that a majority of the teachers, 

71.9 per cent, believe that training in Negro history is 

necessary. More teachers in the AA schools, 76.7 per cent, 

support this statement than do teachers in the other school 

classifications. More teachers in the class AAA high schools 

marked the strongly-agree category than did teachers in the 

other classifications. 

More than a third of the teachers in class B schools felt 

that in-service training was unnecessary, as represented by 
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39.3 per cent disagreement in that school classification. 

Teachers in B schools also reported the greatest degree of 

strong disagreement at 7.1 per cent. 

Statement three—There is Little Need for Negro 
History xn the Public High Schools 

Responses show that, by and large, teachers disagree 

with this statement. Table V discloses that 72.9 per cent of 

the teachers reported disagreement, indicating their belief 

that Negro history should be included in the curriculum. 

Teachers in the AAAA and AAA schools exhibited the strongest 

support for this belief with 78.1 per cent and 74 per cent 

respectively indicating disagreement with the statement. 

Teachers in the class AAAA and class AAA schools also marked 

the strongly disagree category more often than teachers in 

the other classifications. However, the largest per cent of 

agreement with the statement came from teachers in the class 

AAA schools, with 18 per cent agreeing. Over all, only 13.4 

per cent of the teachers in the sample believed that there was 

little need for Negro history in the public high schools. 

Statement four—Negro History Should Not Be 
Taught As a Separate Subject 

The majority, 61.7 per cent, of the respondents agreed 

with this statement (Table VI). This would appear to indi-

cate that a majority of the American history teachers in the 

sample believe that Negro history should be integrated into 
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the American history course. In this case, the greatest 

amount of agreement, 75 per cent, was indicated by teachers 

in the class B schools, who also showed the least amount of 

disagreement with 7.2 per cent. Teachers in AAAA high schools 

displayed the least support for integration of the American 

history course as represented by a 57.5 per cent agreement 

with the statement. Teachers in class AAA high schools dis-

played the strongest support for integration of the American 

history course as witnessed by 35 per cent of the teachers 

marking the strongly-agree category. Only 23.2 per cent of 

the complete sample reported disagreement with statement four. 

Statement five—The Negro's Role in American 
History Has Been of Minimal Importance 

Table VII points out that a majority of the teachers, 

71.6 per cent, disagreed with statement five, believing in-

stead that the Negro has played a significant role in 

American history. Teachers in the class B schools showed 

the most disagreement, with 75 per cent of the teachers 

disagreeing. Of all the statements so far reported, state-

ment five elicited the most uniform response from the teachers. 

The range of disagreement was from 6 3.4 per cent for teachers 

in class A schools to 75 per cent for teachers in class B 

high schools. The next highest under the B schools were 

teachers in AA schools, with 74.4 per cent disagreement, and 

teachers in AAAA schools, with 74.2 per cent disagreement. 
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The greatest amount of support for statement five (24 per 

cent) was exhibited by teachers in AAA schools. In the over 

all sample, only 16.7 per cent of the teachers thought that 

the role of the Negro, in American history has been of minimal 

importance. 

Statement six—Most Standard American History Textbooks 
Give Adequate Treatment to the Negro 

A majority of the teachers, 66.6 per cent, disagreed 

with this statement. Table VIII discloses that 74.9 per cent 

of the teachers in AAAA schools, 50 per cent in the AAA 

schools, 60.5 per cent in the AA schools, 6 3.4 per cent in 

the A schools, and 64.2 per cent of the teachers in B schools 

disagreed with the statement. 

A total of 20.3 per cent thought that textbooks did give 

adequate treatment to the Negro. Teachers in class AAA high 

schools expressed the greatest amount of agreement (30 per 

cent). Only 3.3 per cent of the sample expressed a strong 

belief that Negro history was adequately covered in American 

history textbooks. 

Statement seven—Administrators Should Establish 
S°me Guidelines for Teaching Negro History 

Examination of responses to this statement indicates 

that teachers were more evenly divided in their opinions 

about this statement. For the complete sample, 40.6 per 
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cent of the teachers thought that administrators should 

establish some guidelines, and 32.3 per cent disagree. 

Teachers in class AAAA high schools displayed the greatest 

support for establishing guidelines, with 47.7 per cent 

agreeing with the statement. Teachers in class AAA and class 

B schools apparently do not believe that guidelines are neces-

sary. Teachers in these two school classifications reported 

more disagreement with statement seven, 34 per cent and 46.4 

per cent respectively, than agreement, 28 per cent and 28.6 

per cent respectively. 

Statement seven was characterized by more indecision 

than were previous statements. The greatest degree of in-

decision, 46.7 per cent, was expressed by teachers in class 

A schools. More teachers agreed with the statement than 

disagreed, but as Table IX shows, nearly half of the teachers 

in the class A schools were undecided in their opinions about 

administrators establishing guidelines for teaching Negro 

history. 

Statement eight—Special Methodology is Not Necessary 
When Teaching Negro History 

Analysis of Table X discloses that 42.8 per cent of the 

respondents can see no necessity for special methodology when 

teaching Negro history. The most agreement with this con-

tention came from teachers in the class A high schools, with 

50 per cent agreeing. However, 32.3 per cent of the teachers 
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in AAAA high schools believe teaching Negro history would be 

more effective with the use of special teaching methods. 

As in the previous statement, there tended to be more 

indecision reported than in prior statements. There was more 

indecision, 39.5 per cent, among teachers in AA schools than 

there was agreement, 34.9 per cent, or disagreement, 25.5 per 

cent. Among the teachers in the class B schools, there were 

as many teachers undecided about the necessity of special 

methodology, 35.7 per cent, as there were in total agreement 

on the statement, 35.7 per cent. In the AAA high school 

classification, almost as many teachers were undecided, 26 

per cent, as there were in total agreement, 28 per cent. 

Statement nine—Negro History Could Help 
Reduce Interracial Tensions 

A majority of the teachers, 62.8 per cent, believe that 

Negro history would serve to alleviate racial tensions 

(Table XI). Teachers in class AAAA and class AA schools 

displayed the most support for this belief with 6 7.7 per cent 

and 67.4 per cent agreeing respectively. Teachers in class 

AAA high schools expressed the highest per cent of strong 

agreement with statement nine (20 per cent). 

Teachers in the class A high schools were the least 

agreeable about the value of Negro history in reducing 

interracial tensions as represented by 30 per cent disagree-

ment with the statement. Over all, 15.7 per cent of the 
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teachers in the sample doubted the value of Negro history in 

reducing racial tensions, as compared to 62.8 per cent who 

believed Negro history would be beneficial. 

Statement ten—The Negro Child's Self-Concept Should 
Be Enhanced by Exposure to Negro History 

The data from Table XII indicate a high degree of agree-

ment, 77.4 per cent, among teachers that the Negro child's 

self-image can be improved through teaching Negro history. 

Support for this belief was reported by 79.4 per cent of the 

teachers in AAAA high schools, 76 per cent in AAA high schools, 

76.8 per cent in AA high schools, 76.6 per cent in A high 

schools, and 71.4 per cent of the teachers in class B high 

schools. 

Teachers were more uniform in their opinions about 

statement ten than in previous statements. Only 23 of 306 

respondents believed that Negro history would not enhance the 

Negro child's self-concept. Indecision concerning this 

statement was expressed by only 14.4 per cent of the teachers, 

with the most indecision, 20 per cent, being indicated by 

teachers in class B high schools. 

Organization of Negro History 
for Instruction 

One of the purposes of this study was to attempt to 

determine how high school American history teachers have 
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organized Negro history for instruction. This section of the 

report will contain the information necessary to answer this 

question. 

When the teachers in the sample were asked if they had 

specifically attempted to make Negro history a part of their 

American history course, 63.4 per cent of the teachers re-

plied that they had. As Table XIII indicates, a large 

majority, 74.8 per cent, of the AAAA school teachers partici-

pating in the study attempt to integrate Negro history into 

their existing American history courses. In the other four 

school classifications, 58 per cent of the teachers in AAA 

high schools, 48.8 per cent of the teachers in AA high schools, 

60 per cent of the teachers in A high schools, and 35.7 of 

the teachers in B high schools have made Negro history a 

part of their American history course. 

Only in the class AA and class B schools, have the 

majority of the teachers indicated they have not attempted to^ 

integrate American history. In the class B schools, only 

35.7 per cent of the teachers have tried to teach Negro 

history along with American history. There is a great deal 

of difference between the larger AAAA schools and the smaller 

B schools in their efforts to integrate American history. 

Only 25.2 per cent of the teachers in AAAA schools denied 

attempting to integrate American history, while 60.7 per cent 

of the teachers in B high schools made no attempt to do so. 
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Those teachers who have attempted to make Negro history 

a part of their American history course have basically agreed 

on methods of organizing Negro history for instruction. 

Table XIV shows that teachers prefer to integrate materials 

on Negro history where it is most applicable in the American 

history course. Forty-eight per cent believe that integration 

of American history is the best approach to teaching Negro 

history. A total of 38.6 per cent said they emphasized what 

is in their textbooks. Since teachers could indicate the use 

of more than one method, some of those who said they emphasize 

what is in the textbook also expressed a preference for inte-

grating materials where applicable. 

Approximately 11.4 per cent of the teachers believe that 

establishing separate units is the best method of teaching 

Negro history, and only 2 per cent advocated setting up a 

separate course. Those who prefer the establishment of 

separate units for teaching Negro history varied considerably 

in the amount of time devoted to these units. Twenty-five 

and seven-tenths per cent of the teachers using the unit 

approach for Negro history spent five or fewer days on Negro ̂  

history. Twenty per cent of the teachers devoted between six / 

and ten days to their units on Negro history. 

The largest per cent of those using the unit method 

spent from 11 to 20 days on Negro history. Twenty-one to 30 

days were dedicated to Negro history by 14.3 per cent of the 
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teachers. Only 5.7 per cent use 31 or more days to teach ^ 

Negro history to their students. Over all, 54.3 per cent of 

the teachers employing the unit approach devoted more than 

ten days to their units on Negro history. 

Teachers interjected their units on Negro history into 

various time periods as indicated by Table XV. Teachers who 

TABLE XV 

TIME PERIODS IN WHICH NEGRO HISTORY UNITS ARE INTERJECTED 
INTO THE REGULAR AMERICAN HISTORY COURSE 

Time Periods Teacher Responses . Per Cent . Per Cent 

Before 1770 5 14.3 

1770-1800 4 11.4 

1800-1830 6 17.1 

1830-1860 18 51.4 

1860-1890 25 71.4 

1890-1920 14 40.0 

1920-1950 14 40.0 

1950-Present 29 82.8 

used separate units for teaching Negro history placed more 

emphasis on the time periods between 1830-1860, 1860-1890, 

and 1950-present. These periods correspond to the slavery 

period and its problems, the Reconstruction period, and the 

recent civil rights movement. Of those using the unit method, 
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82.8 per. cent interjected units on Negro history in the 1950-

present time period. The 1860-1890 period was next highest 

with 71.4 per cent. The 1830-1860 period followed with 51.4 

per cent. The Negro in America history was not considered 

very important before 1800 since only 25.7 per cent of the 

teachers interjected units in that time period. 

Whatever the method used by teachers attempting to make 

Negro history a part of the American history course, it is 

assumed that more emphasis will be placed on some areas of 

Negro history than on other areas. Teachers in the study 

were asked to indicate their degree of emphasis on thirteen 

suggested areas of Negro history. Table XVI shows the areas 

on which teachers placed the most emphasis in teaching Negro 

history. 

Most emphasis was devoted to "The Negro and Civil Rights" 

according to the respondents. Sixty per cent of the teachers 

gave this topic considerable emphasis, and 31.6 per cent 

said they gave this topic at least some emphasis. This makes 

a total of 91.6 per cent of the teachers either giving con-

siderable or some emphasis to the civil rights movement. 

"The Negro in Slavery" received the next highest per 

cent of emphasis, with 56.3 per cent considerable emphasis 

indicated and 28.4 per cent of the teachers showing some 

emphasis. Next in emphasis was "The Negro in Sports," with 

31 per cent of the teachers giving this area of Negro history 

considerable emphasis. 
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Teachers evidently considered "The Negro Adventurer-

Explorer" and "The Negro and Religion" relatively unimportant 

areas of Negro history, because the least amount of emphasis 

was placed on these two areas. "The Negro Adventurer-

Explorer" received considerable emphasis by only 9.1 per 

cent of the teachers responding. "The Negro and Religion" 

received considerable emphasis by 9.9 per cent of the teachers. 

It is interesting that the topic "Negro-African Heritage" 

received more emphasis, 15.2 per cent, than did the topic 

"Negro in Industry-Labor," which only 10.7 per cent of the 

s 
teachers gave considerable emphasis. The Negro's role in 

industry and the labor movement would seem to be more rele-

vant to today's students than would a study of the Negro's 

African heritage. 

Teachers also considered the Negro's role in the military 

unworthy of much emphasis. Only 11.8 per cent of the teachers 

felt this topic was important. Again, it is interesting to 

note that the Negro's African heritage was considered more 

important than pointing out the participation of Negroes 

in the nation's wars. 

Objectives for Teaching Negro History 

There have been various objectives for teaching Negro 

history advocated by authorities on the subject. The seven 

most frequently mentioned objectives were included in the 

questionnaire, and respondents were asked to rank them from 
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one to seven. A rank of one meant the teacher considered 

that objective most important. A rank of seven meant that 

objective was least important as far as the teacher was con-

cerned. A mean ranking was obtained for each objective. The 

objectives with the lowest mean rankings were considered to 

be the most important. 

As Table XVII indicates, "to develop a better under-

standing of the interculturai responsibilities of American 

citizens" was designated the most important objective by the 

teachers in the sample with a mean ranking of 2.8. Two 

objectives, "to awaken interest and concern regarding human 

rights accorded in races and creeds" and "to create a learn-

ing environment conducive to maintaining self-respect and the 

development of a better self-image in both black and white 

citizens," both shared the number two ranking with a mean 

ranking of 3.1 each. Objective number six was ranked first 

by more teachers in the sample, but objective number three 

had an over all lower mean ranking. 

Objective number seven was considered least important 

by the respondents. Eighty-six and four-tenths per cent of 

the teachers placed objective seven in the last position. 

The mean ranking for objective seven was 6.7. Only four 

teachers placed this objective in first or second position. 

The third position in the rankings was also shared by 

two objectives—"to develop in all students the recognition 

of the contributions of Negroes to the growth and progress 
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of the State and Nation" and "to stimulate logical reasoning, 

in students, regarding the problems of Negro citizens." 

Objective four, recognition of Negro contributions, is the 

objective most frequently mentioned in the literature and in 

state guidelines, but was ranked behind intercultural 

responsibilities and Negro self-image in importance by the 

teachers who are teaching the American history courses. 

Content Preparation 

Most experienced teachers will admit that good prepara-

tion before teaching a class is the best insurance against 

failure in the classroom. The teachers in this study were 

asked to indicate their preparation for teaching Negro 

history. As displayed in Table IV, a majority of the 

/ 
teachers, 71.9 per cent, believed that training in Negro ^ 

history was necessary. The data presented in this section 

will reveal the content preparation which teachers in the 

sample have had. 
When teachers were asked if an in-service program in 

/ 

Negro history was in progress in their schools, 92.8 per 

cent of them answered no. Table XVIII discloses that only 

3.6 per cent of the teachers had been exposed to any in-

service training in Negro history. More teachers in class 

AAAA high schools had in-service training than in all the 

other school classifications combined. None of the teachers 
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in the class A or class B schools had been involved in an V"" 

in-service program for teaching Negro history. 

A larger per cent, 20.3 per cent, of the teachers re-

ported having participated in a workshop on Negro history. 

The majority of the teachers, 69.2 per cent, said they had 

not been exposed to a workshop. Of those who reported 

having participated in a workshop, 60 per cent of the teachers 

said the workshops lasted more than one day, 4.8 per cent 

lasted one day, and 24.1 per cent lasted less than one day. 

Seventy-two per cent of the teachers indicated that materials 

on Negro history had been provided during the workshop, and 

74.2 per cent said that resource persons had been involved 

in the workshop. 

Formal college training in Negro history was reported ^ 

by only 10.1 per cent of the respondents. Teachers in class 

AAAA high schools reported the highest percentage of college 

work in Negro history with 14.2 per cent. The majority of 

the teachers, 88.6 per cent, have had no formal training in 

Negro history. 

Evaluative Procedures 

Teachers in the sample were asked to indicate whether 

they planned to evaluate the effectiveness of their teaching 

of Negro history. Analysis of Table XIX reveals that 29.1 

per cent planned to evaluate their Negro history programs. 

Almost two-thirds of the teachers, 62.4 per cent, indicated 
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that no evaluation was planned. The majority of those 

attempting to evaluate their teaching of Negro history were 

from the class AAAA schools. The teachers in class A 

schools showed the least inclination for evaluation when only 

10 per cent of the teachers answered in the affirmative. 

The most popular method of evaluation, as indicated by 

Table XX, was observation. Among the teachers in class AAAA 

schools, regular evaluation techniques, observation, and 

measures of attitude were equally popular. Teachers in class 

AAA and class A high schools preferred observation and 

measures of student attitudes over the other evaluative 

techniques. Teachers in class AA and class B high schools 

depended on regular evaluation techniques and observation 

more than measures of attitude. Only 2 per cent of the 

teachers planned an experimental study to evaluate the 

teaching of Negro history. 

Instructional Materials 

In view of the numerous materials that have been pro-

duced on Negro history, teachers were asked to indicate the 

kinds of materials they use in teaching Negro history. The 

data in this section describe the kinds of materials used and 

the extent of their use. 

Table XXI discloses that 35 per cent of the teachers had 

been furnished by their librarian with a bibliography of 

books on the Negro available from their school library. 
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Bibliographies were furnished to 41.3 per cent of the teachers 

in class AAAA schools, 36 per cent in class AAA schools, 27.9 

per cent in class AA schools, 30 per cent in class A schools, 

and 15 per cent of the teachers in class B high schools. The 

lower the classification of schools, the higher was the per 

cent of teachers who had not been furnished with a bibliog-

raphy of books on the Negro available in the school library. ^ 

Almost three-fourths, 74.2 per cent, of the respondents 

said that funds were available in their schools to purchase 

history materials. This indicates that teachers could pur-

chase materials on Negro history if they so desired. There 

are various audio-visual materials that could be purchased 

with funds allocated for history materials. 

Analysis of Table XXII shows that 51 per cent of the 

teachers are using some kind of audio-visual materials in 

teaching Negro history. Teachers in class AAAA high schools 

use audio-visual materials more extensively than do teachers 

in the other classifications. This was the only classifi-

cation with more than 50 per cent reporting use of audio-visual 

materials to teach Negro history. Teachers in class A and 

class B schools made the least use of audio-visual materials. 

The types of audio-visual materials used are reported in 

Table XXIII. More teachers used filmstrips than any other 

materials. Approximately 34.3 per cent of the teachers re-, 

ported using filmstrips to teach Negro history. Other 

audio-visual materials used most by teachers are 16 mm films, 
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records, and transparencies. Twenty-seven and eight-tenths 

per cent of the teachers used 16 mm films, 25.5 per cent used 

records, and 16.7 per cent used transparencies. Slides and 

8 mm films were used .least of all the audio-visual materials 

listed. 

The recognition of Negro History Week was reported by 

8.5 per cent of the teachers (Table XXIV). More teachers in 

class AAAA high schools, 12.3 per cent, reported observance 

of Negro History Week than did teachers in other school 

classifications. No teachers in class A or class B schools 

indicated that Negro History Week was recognized. 

The use of primciry reference materials in teaching Negro 

history was not as extensive as the use of audio-visual 

materials. Table XXV discloses that class AAAA schools used 

more primary reference materials than the other school 

classifications. Fewer than a fourth of the teachers in class 

A and class B schools teach with the aid of primary reference 

materials on Negro history. Fewer than half, 39.5 per cent, 

of the teachers reported using primary reference materials. 

Even fewer teachers utilized Negro periodicals in 

teaching Negro history, according to Table XXVI. Only 14.7 

per cent of the teachers indicated they used Negro periodi-

cals. Teachers in class AAAA and class A high schools 

exhibited the highest per cent of use, with 18.7 per cent 

and 16.7 per cent respectively. 
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Table XXVII shows other supplementary reading materials 

were used in teaching Negro history. Over twice as many 

teachers, 30.1 per cent, used other supplementary reading 

materials on Negro history as used Negro periodicals. Again 

the most extensive use of these materials was by teachers 

in class AAAA schools. The more widespread use of materials 

by teachers in class AAAA high schools to supplement the 

textbook may result from the more extensive concern for 

teaching Negro history they perceive in their communities, 

as indicated earlier in this chapter. It is more likely, 

however, that teachers in class AAAA high schools use more 

supplementary reading materials because there is more money 

in the larger school districts with which to purchase such 

materials. 

Methods Used in Teaching Negro History 

Various ways in which Negro history could be taught was 

suggested to the teachers in the sample. The respondents 

were asked to indicate those that they used. Table XXVIII 

discloses the methods teachers used most in teaching Negro 

history. 

Biographical studies and bulletin board displays were 

the two most widely used methods of teaching Negro history. 

The study of the biographies of famous Negroes as a means 

to acquire information on Negro history was required by 40.2 

per cent of the teachers. Bulletin board displays were used 
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almost as often as biographical studies. A total of 35.3 per 

cent of the teachers believed bulletin board displays to be 

a good way of presenting Negro history. 

Special assemblies, plays, and dramatization were the 

least used methods of teaching Negro history. Only 2.3 per 

cent of the teachers relied on special assemblies or plays 

for teaching Negro history to their students. Dramatization 

was employed by only 4.9 per cent of the teachers. 

Treatment of Negroes in American 
History Textbooks 

On the last page of the questionnaire, fifteen Negro 

history topics were listed. Teachers were asked to evaluate 

their American history textbooks in relation to the coverage 

given these topics. Table XXIX describes the adequacy of the 

coverage of Negro history in American history textbooks 

currently being used in the State of Texas, based on the \/ 

opinions of teachers participating in the study. 

Of the total responses, 40.5 per cent believed their 

textbooks gave adequate treatment to the fifteen topics on 

Negro history listed in the questionnaire. At least 4.6 

per cent felt that their texts very effectively handled these 

topics. The topic most effectively covered, according to the 

teachers, was that dealing with Jim Crow laws. A total of 

69.7 per cent of the teachers believed that textbook ex-

planations of the detrimental effect of Jim Crow laws on the 
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Negro was adequately treated. At least 50 per cent of the 

teachers responding considered their textbook treatment of the 

slave trade, slave life in the "Old South," and slave re-

bellions to be adequate. 

The largest per cent of the respondents, 44.4 per cent, 

reported their textbook treatment of Negro history to be ^ 

inadequate. This was indicated when 32.6 per cent of the 

teachers disagreed that the topics were adequately covered, 

and 11.8 per cent strongly disagreed. In comparison, 11.8 

per cent of the teachers felt very strongly that Negro history 

was not effectively treated, while only 4.6 per cent believed 

that treatment of Negro history was very effective. 

Indecision about their textbook's treatment of Negro 

history was exhibited by 14.9 per cent of the teachers. 

Nearly a fifth of the teachers were undecided about the 

adequacy of textbook coverage on five separate topics— 

numbers eight, ten, thirteen, fourteen, and fifteen. The 

most indecision concerned the textbook coverage of social 

reform throughout the world. Sixty teachers, 21.9 per cent, 

could not decide if coverage of this topic was adequately 

covered or not. 

Topic one, dealing with the African cultural background ^ 

of Negroes, was determined to be most inadequately treated in 

American history textbooks currently in use. Over three-

fourths, 77.1 per cent, of those responding felt that not 
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enough coverage was accorded this topic. The greatest degree 

of strong disagreement was also displayed on topic one, with 

34.7 per cent of the teachers marking that category. Other 

areas which received inadequate treatment according to the 

teachers were Negro migrations to the cities, problems encoun- ^ 

tered by Negroes in obtaining housing, social factors that have 

kept Negroes in a subservient position, and social reform ini-

tiated by Negroes. This points up the tendency of textbooks to 

be oriented more toward political and economic history than 

social history. Consequently, American history teachers might 

neglect to afford adequate coverage of those areas of social 

history that have worked against the attainment of equality 

by Negroes. 

Over all, American history textbook treatment of the 

Negro has been judged inadequate by the teachers in the study. 

A total of 44.4 per cent of the responses were in the "dis-

agree" or "strongly disagree" categories. A total of 40.5 

per cent of the responses were in the "agree" or "strongly 

agree" categories. Evidently teachers believe that more text-

book revision is necessary before Negro history is effectively 

covered in American history textbooks. 

Reaction to Negro History 

The teachers were asked to respond to questions which 

would determine the school and/or community reaction to in-' 

eluding Negro history in the public high schools. The 

information presented in Tables XXX, XXXI, XXXII, and XXXIII 
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reveal the amount of opposition to teaching Negro history, 

the amount of encouragement received by teachers for includ-

ing Negro history, and the general reaction of students of 

Negro history. 

Respondents in the study received relatively little 

opposition to their efforts to include Negro history in the 

curriculum (Table XXX). Only 14.4 per cent of the teachers 

reported having experienced any opposition. An overwhelming 

majority, 78.7 per cent, indicated that no opposition had 

been voiced by either the students or the community. Of 

those that did report opposition, 70.4 per cent of the 

opposition came from students within the school, and 52.3 

per cent came from the community. Since teachers could mark 

both responses, it may be that the community opposition came 

from the parents of those students who also expressed 

opposition to Negro history. It should be significant to 

those teachers considering the addition of Negro history to 

their American history course, that they will receive minor 

opposition to their efforts to initiate such a study. 

Although there was little opposition shown for Negro 

history, this does not mean that most people were in favor 

of it. Approximately a third, 32.7 per cent, of the teachers 

indicated that they had heard favorable opinions expressed 

by either the students or community (Table XXXI). The 

majority of the teachers, 59.2 per cent, said that they had 

not received any opinions in favor of teaching Negro history. 
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Most of those exhibiting a favorable attitude came from the 

student body. 

Since only 14.4 per cent of the teachers reported 

opposition and 32.7 per cent reported favorable opinions, 

this leads the researcher to believe that the predominant 

attitude toward Negro history is one of apathy. This corre-

sponds to data presented earlier in this chapter concerning 

the teacher's perception of their community's concern for 

Negro history. At that time it was indicated that most 

people in the communities represented in the sample were 

generally unconcerned. 

Teachers were also asked to assess the general reaction 

of their own students to Negro history. The majority of the 

responding teachers, 82.6 per cent, answered that their 

students were generally in favor of learning about the role 

of the Negro in American history (Table XXXII). Unfavorable 

opinions were received by 17.4 per cent of those responding. 

One-fifth of the teachers in the total sample evidently per-

ceived no reaction whatever as indicated by 20.9 per cent of 

the teachers not choosing to respond to this question. 

Negro students in classes taught by responding teachers 

expressed an over-all favorable opinion for Negro history in 

the public schools. The total response to this question was 

not as high as in previous questions because some teachers 

had no Negro students in their classes on which to make the 

judgement called for. Of those teachers that taught Negroes 
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in their classes, 92.3 per cent indicated that their Negro 

students were in favor of Negro history being taught (Table 

XXXIII). Only 7.7 per cent of the respondents had experienced 

any unfavorable reaction to Negro history from their Negro 

students. 

The information presented in this chapter has attempted 

to reveal the status of the teaching of Negro history in the 

public high schools of Texas. The findings should be helpful 

to those in the state who are concerned about a multi-ethnic 

approach to teaching the histories of the state and nation. 

The conclusions and implications for social studies in Texas 

will be presented in the next chapter. 



CHAPTER IV 

SUMMARY AND CONCLUSIONS 

The purpose of this study was to answer significant 

questions that have arisen concerning the teaching of Negro 

history in an effort to determine the current status of the 

teaching of Negro history in the public high schools of 

Texas. Efforts were made to obtain information relative to 

the (1) organization of Negro history for instruction, 

(2) objectives teachers consider most important in teaching 

Negro history, (3) kind and extent of preparation for teach-

ing Negro history, (4) evaluative procedures employed by 

teachers, and, (5) instructional materials and methods which 

teachers used most extensively. 

The data for this study were obtained by use of a 

questionnaire. Five hundred and fifty-seven questionnaires 

were mailed to a random sample of public high school American 

history teachers located throughout the state of Texas. The 

sample consisted of teachers from each of the five high school 

classifications established by the Texas Interscholastic 

League for athletic competition. These classifications—AAAA 

AAA, AA, A, and B—are based on the number of students en-

rolled in grades 9-12 in the high school. The larger cities 
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and metropolitan areas would be represented by the AAAA and 

AAA high school classifications. The smaller communities and 

rural areas would be represented by the latter three classi-

fications . 

Summary of the Findings 

In stating the purpose of this study, ten questions were 

raised concerning the teaching of Negro history. The responses 

to these questions will be presented in this section of 

Chapter IV. 

What Is The Attitude Of American History 
Teachers In Texas Toward The Importance 

Of Teaching Negro History? 

To answer this question, teachers were presented with 

ten statements pertaining to Negro history. The teachers 

were asked to express their opinions of the statements by 

marking categories ranging from "Strongly Agree" to "Strongly 

Disagree." The statements and a summary of the opinions 

indicated by the respondents follow. 

Negro history is beneficial primarily to Negro students. 

The teachers tended to disagree with this statement, believing 

instead that Negro history would benefit their Caucasian 

students as well as their Negro students. In all, 60.2 per 

cent of the teachers disagreed with the statement. The 

largest amount of disagreement with the statement came from 

teachers in class AAAA schools (63.9 per cent). 
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Teachers need in-service training in teaching Negro 

history. A majority of the teachers (71.9 per cent) believed 

that some type of training should be provided before teaching 

Negro history. The greatest need for such training was 

indicated by teachers in class AA schools (76.7 per cent). 

The largest amount of disagreement with the statement was 

reported by teachers in class B schools, who evidently feel 

less of a need for training in Negro history. 

There is little need for Negro history in the public 

high schools. Disagreement with this statement was displayed 

by 72.9 per cent of the teachers. Therefore, a majority of 

the teachers believe that there is a definite need for Negro 

history in the public schools. The greatest amount of 

disagreement was reported by teachers in class AAAA and class 

AAA high schools, with 78.1 per cent and 74 per cent respec-

tively. Only 13.4 per cent of the teachers felt that Negro 

history was unimportant. 

Negro history should not be taught as a separate subject. 

A majority of the teachers (61.7 per cent) believed that 

Negro history should not be separated from the American history 

course. Teachers in class B schools felt stronger about this 

than teachers in the other classifications, with 75 per cent 

agreeing with the statement. The least amount of agreement 

with the statement was exhibited by teachers in class AAAA 

schools (57.5 per cent). 
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The Negro's role in American history has been of minimal 

importance. Teachers generally disagreed with this statement. 

Most of the teachers (71.6 per cent) believe that the Negro 

has played a significant role in American history. All of 

the school classifications indicated a high degree of dis-

agreement with the statement. Only 16.7 per cent of the 

teachers thought that the role of the Negro in American history 

is relatively unimportant. The greatest amount of agreement 

with this opinion was reported by teachers in class AAA 

schools (24 per cent). 

Most standard American history textbooks give adequate 

treatment to the Negro. The majority of the teachers reported 

that their textbooks did not give adequate treatment to the 

Negro. A total of 66.6 per cent of the teachers disagreed 

with the statement. The largest degree of disagreement 

(74.9 per cent) was expressed by teachers in class AAAA schools. 

Approximately one-fifth of the teachers (20.3 per cent) 

thought their American history textbooks adequately covered 

Negro history. 

Administrators should establish some guidelines for 

teaching Negro history. Teachers were almost evenly divided ^ 

in their opinions about whether their principals or super-

visors should establish guidelines for teaching Negro history. 

A total of 40.6 per cent of the teachers felt that guidelines 

should be established, and 32.3 per cent believed that these 
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administrators should not establish guidelines for Negro 

history. More than one-fourth of the teachers (26.1 per cent) 

were undecided about this statement. 

Special methodology is not necessary when teaching Negro 

history. This statement was approved by 42.8 per cent of the 

teachers. There were 28.8 per cent of the teachers who 

thought that using special methods to teach Negro history 

was necessary. As in the previous statement, there was a 

relatively large per cent of indecision about methodology 

in teaching Negro history. Over all, however, the teachers 

believed that special methods were not necessary. 

Negro history could help reduce interracial tensions. 

A majority of the teachers (62.8 per cent) expressed a be-

lief that Negro history in the public schools could help 

alleviate racial tensions. The class AAAA schools reported 

the most agreement with this statement, with 67.7 per cent 

of the teachers in that classification agreeing. Teachers in 

class A schools showed the most disagreement, with 30 per 

cent disagreeing. In the complete sample, only 15.7 per cent 

of the teachers thought that Negro history would not help to 

improve racial relations. 

The Negro child's self-concept should be enhanced by 

exposure to Negro history. There was a high degree of 

agreement (77.4 per cent) among teachers that the Negro 
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child's self-image could be improved through exposure to the 

history of his race. More than 70 per cent of the teachers 

in each school classification supported this statement. Only 

7.5 per cent of the teachers doubted the value of Negro 

history in improving the self-image of the Negro child. 

Indecision on this statement was indicated by 14.4 per cent 

of the teachers. 

How Is The Content Of Negro History Organized 
F o r The Purpose Of Instruction? 

Attempts by teachers to make Negro history a part of 

their American history course. A majority of the teachers 

(63.4 per cent) reported that they had attempted to make 

Negro history a part of their American history course. In 

comparison, 74.8 per cent of the teachers in class AAAA schools, 

58 per cent of the teachers in class AAA schools, 48.8 per 

cent of the teachers in class AA schools, 60 per cent of the 

teachers in class A schools, and 35.7 per cent of the teachers 

in class B schools have attempted to integrate Negro history 

into their American history course. Only in the class AA and ^ 

class B high schools were there fewer than 50 per cent of the 

teachers trying to make Negro history a part of the American 

history course. 

Methods of organizing Negro history for instruction. 

The teachers in the sample preferred to integrate Negro history 

into the American history course rather than establish separate 



114 

units or. a separate course. Integration of materials was 

considered most appropriate by 48 per cent of the respondents. 

Emphasizing textbook materials was considered the most appro-

priate method of teaching Negro history by 38.6 per cent of 

the teachers. Only 11.4 per cent of the teachers advocated 

setting up separate units, and only 2 per cent favored the 

creation of a separate course. 

Time periods in which Negro history units are inter-

jected in the American history course. The largest per cent 

of the teachers using the unit approach to teach Negro history 

believed the 1950-Present period to be the most important. 

A total of 82.8 per cent of the teachers taught units covering 

this period of history. The time periods 1830-1860 and 

1860-1890 were also considered by the teachers to be 

significant times in the history of the Negro. Only 25.7 

per cent of the teachers taught units on Negro history cover- ^ 

ing the time periods before 1800. 

Topics on Negro history emphasized by teachers. Teachers 

placed more emphasis on "The Negro and Civil Rights" than on S 

any other area of Negro history. At least 91.6 per cent of 

the teachers placed either some or considerable emphasis on 

this topic. "The Negro in Slavery" and "The Negro in Sports" ' 5 

also received high degrees of emphasis. Little emphasis was 

devoted to such topics as "The Negro in Industry-Labor" and ~ 

"The Negro in the Military." 
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What Objectives Do Teachers Consider Most 
Important In Teaching Negro History? 

The teachers designated the attempt "to develop a better 

understanding of the intercultural responsibilities of 

American citizens" as the most significant objective for 

teaching Negro history. A mean rank of 2.8 was derived for 

this objective. Considered next in importance with a mean 

rank of 3.1 were the objectives "to awaken interest and con-

cern regarding human rights accorded in races and creeds" 

and "to create a learning environment conducive to main-

taining self-respect and the development of a better self-

image in both black and white citizens." The objective 

concerned with unification of Negroes was designated the ^ 

least important of the seven objectives presented to the 

teachers. 

What Kind Of Preparation Have Teachers 
Had To Teach Negro History? 

A majority of the teachers (71.9 per cent) expressed a 

belief that preparation in Negro history was necessary in 

order to be effective teachers. However, only 23.9 per cent 

of the teachers reported having been exposed to any in-service 

experience for that purpose. Even fewer teachers (10.1 per 

cent) reported having taken a college course in Negro history. 

Therefore, it is evident that few of the teachers were 

adequately prepared to teach the content of Negro history. 

4* 
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How Do Teachers Attempt To Evaluate The 
Effectiveness Of Teaching 

Negro History?" 

Approximately 30 per cent of the teachers responded 

that they intended to evaluate the effectiveness of their 

teaching of Negro history. The majority of the teachers 

indicated that they would make no attempt at evaluation. 

Those planning to evaluate their teaching of Negro history 

reported that they would depfend on observation to draw 

conclusions as to their effectiveness. Regular evaluation 

techniques and measures of student attitude also received 

high degrees of response. Only 2 per cent of the teachers 

planned to evaluate through experimental studies of some 

type. 

What Kinds Of Instructional Materials Do Teachers 
Employ In Teaching Negro History? 

Teachers furnished with a bibliography of books on Negro 

history. More than one-third of the teachers (35 per cent) 

indicated that they had been provided with a bibliography 

of books on Negro history that are available in their 

respective school libraries. More teachers in class AAAA 

schools were furnished with bibliographies than were teachers 

in any other school classifications. The fewest teachers 

indicating the provision of bibliographies were in the class 

B schools. 
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Use of audio-visual materials. In the total sample, 

more than 50 per cent of the teachers were using some type 

of audio-visual material. Audio-visual materials were used 

most extensively in the class AAAA schools. Teachers in class 

A and class B schools made the least extensive use of audio-

visual materials. 

More teachers used filmstrips to teach Negro history 

than any other audio-visual media. Sixteen millimeter films, 

records, and transparencies were also utilized by teachers 

to make teaching of Negro history more effective. Slides and 

8 millimeter films were used least frequently. 

Use of primary reference materials to teach Negro 

history. Primary reference materials were utilized by 39.5 

per cent of the respondents. These materials were more 

widely used in class AAAA schools than in the other school 

classifications. Primary reference materials were used 

least of all in the class B schools. 

Use of supplementary reading materials• Almost one-

third of the teachers (30.1 per cent) indicated that they 

used supplementary reading materials to supplement their 

textbook's coverage of Negro history. Class AAAA school 

teachers utilized more supplementary materials than did other 

classifications of teachers. Supplementary reading materials 

were used least frequently by teachers in the class B and 

class AA high schools. 
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•Which Methods Do Teachers Find Most Effective 
In Teaching Negro History? 

In addition to regular teaching methods, teachers re-

ported that biographical studies and bulletin board displays 

were the most effective ways in which to teach or to emphasize 

Negro history. Biographical studies were reported by 40.2 

per cent of the teachers and bulletin board displays by 

35.3 per cent. Special assemblies, plays, and dramatizations 

were methods used least often by teachers. 

How Do Teachers Rate The Effectiveness Of The 
Textbook They Use In Their American History 

Course In Relation To Coverage 
Of Negro History? 

Teachers were asked to judge the adequacy of the text-

book they used in relation to coverage of Negro history. 

Textbooks were judged inadequate by 44.4 per cent of the 

responding teachers. A total of 40.5 per cent of the teachers 

felt that their textbook explained Negro history effectively. 

Indecision was exhibited by 14.9 per cent of the teachers. 

Teachers judged the textbook treatment accorded the slave 

trade, slave conditions, and slave rebellions to be adequate. 

Judged inadequate was the treatment of Negro history in the 

areas of Negro migration to the cities, problems encountered 

by Negroes in obtaining housing, social factors working to 

keep Negroes in a subservient position, and social reforms 

initiated by Negroes. 
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What Is The Community And School Reaction To Teaching 
Negro History As Perceived By Teachers? 

Opposition to Negro history. A majority of the teachers 

(78.7 per cent) reported that they had experienced no 

opposition to teaching Negro history. Only forty-four of 

306 respondents indicated any opposition. Of the teachers 

who reported opposition, the majority (70.4 per cent) in-

dicated that the opposition came from students. A total 

of 52.3 per cent of the teachers reported opposition from 

the community. 

Opinions in favor of Negro history. More teachers 

perceived attitudes in favor of Negro history than perceived 

opposition. Approximately one-third of the teachers (32.7 

per cent) disclosed that they had heard opinions favorable 

to Negro history. The largest per cent of the favorable 

opinion (84 per cent) came from students within the school. 

Only 27 per cent of the teachers reported favorable opinions 

expressed by members of the community. 

General student reaction to Negro history. A majority 

of the teachers (65.4 per cent) believed that the general 

student reaction to Negro history was favorable. Only 13.7 

per cent of the teachers felt that students opposed the teach-

ing of Negro history. Teachers in class AAAA high schools 

reported the most favorable reaction (74.2 per cent). 
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General reaction of Negro students to Negro history. 

The reaction of Negro students to Negro history was perceived 

to be highly favorable. A total of 92.3 per cent of the 

teachers responding to this question indicated a favorable 

reaction among their Negro students. 

Conclusions 

Based on the information provided by the teachers 

participating in this study, the following conclusions 

relative to the teaching of Negro history in the state of 

Texas have been reached. 

1. A majority of the American history teachers in the 

public high schools of Texas believe that Negro 

history is a significant part of history and that 

Negro history is beneficial to all their students. 

2. A majority of the American history teachers believe 

that teaching Negro history will help to reduce 

interracial tensions. 

3. A majority of the American history teachers believe 

that the Negro child's self-concept would be improved 

through a study of his heritage. 

4. A majority of the American history teachers believe 

that Negro history should be integrated into the 

American history course, rather than being taught 

as a separate, elective course. 
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5. A majority of the American history teachers perceive 

teaching about the Negro and civil rights as more 

urgent than other areas of Negro history. 

6. A majority of the American history teachers place a 

high degree of emphasis on the study of Negro slavery 

and Negro participation in sports. 

7. A majority of the American history teachers consider 

the development of an understanding of the inter-

cultural responsibilities of American citizens to 

be the most significant objective in teaching Negro 

history. 

8. A majority of the American history teachers lack 

sufficient preparation for teaching the role of the 

Negro in American history. Few of the teachers 

responsible for teaching about the role of the Negro 

in American history have taken a college course in 

Negro history. 

9. A majority of the American history teachers believe 

that there is no need for special methodology in 

teaching Negro history. Teachers find the methods 

they usually employ are also effective for teaching 

Negro history. 

10. More of the American history teachers in larger 

metropolitan areas tend to be more concerned with 

teaching Negro history than do American history 

teachers in the smaller communities or rural areas. 
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11. . There is a more extensive use of supplementary and 

audio-visual materials in the larger schools than 

in the smaller schools. 

12. A majority of the American history teachers believe 

that the coverage accorded the Negro is inadequate 

in the most recent adoptions of American history 

textbooks in Texas. They feel that textbooks do not 

explain sufficiently the economic and social factors 

that have prevented the Negro from gaining a status 

of equality with the Caucasian. 

13. A majority of the American history teachers attempt-

ing to initiate a study of Negro history will be 

confronted with minimal opposition to their efforts. 

14. A majority of the American history teachers indicate 

that they do not plan to evaluate the effectiveness 

of teaching Negro history. Without such an evaluation, 

however, it is impossible to know if the objectives 

for teaching Negro history are actually being 

realized. 

Implications of the Study 

It is evident from the data presented that before an 

effective study of Negro history or other minority history 

can be implemented, it will be necessary for improvements or 

changes to be made. Such changes or improvements might in-

clude : 
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1. A more determined effort on the part of local school 

systems to establish workshops and in-service meet-

ings for the purpose of providing the background 

necessary to teach the content of Negro history. 

Teachers who are not well-grounded in the content 

they teach will undoubtedly lack the necessary 

confidence for effective teaching. 

2. An effort by colleges and universities to give 

consideration to requiring teacher education majors 

who have a first teaching field in history or another 

social science to take at least three hours credit 

in a Negro history and culture course. 

3. A continued examination of textbooks for American 

history to insure that the significant contributions 

of Negroes are included in all areas of history. 

4. An effort to develop explicit guidelines for careful 

selection of supplementary materials on Negro history 

so that only the best are used in the classroom. A 

copy of these guidelines furnished to publishers 

could aid them in establishing standards for pub-

lication of supplementary materials on Negro history. 

5. An effort by local school systems and teacher education 

institutions to develop an instrument to measure the 

effectiveness of Negro history in changing student 

attitudes. The current reliance on subjective 

observation leaves such evaluation open to question. 
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Recommendations for Further Study 

This study was restricted to obtaining information that 

would provide some insight into the current status of the 

teaching of Negro history in the public high schools of Texas. 

There are other aspects of Negro history that should be the 

subject of further study. 

1. A study conducted in several high schools to deter-

mine the effect of Negro history in reducing 

interracial tension. This might involve pre-testing 

and post-testing to measure any general attitude 

change as a result of learning about the role of the 

Negro in American history. 

2. An investigation involving randomly selected Negro 

students in a school system to determine if the Negro 

child's self-concept is actually improved by learn-

ing about his heritage and culture. Such a study 

might include Negro students in various age groups 

in order to ascertain the optimum age for self-

concept enhancement through Negro history. 

3. A replication of this study to determine the status 

of the teaching of Negro history in the private high 

schools of Texas. 

4. An investigation of the existing supplementary 

materials dealing with Negro history in an effort 

to establish criteria for selecting such materials. 
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5. A continuing evaluation of American history textbooks 

in current use in the public high schools to deter-

mine the adequacy of coverage of Negro history. 



North Texas State University 

Denton, Texas 
76203 

EPARTMENT OF EDUCATION 
APPENDIX 

Dear American History Teacher: 

You are one of a select number of American History teachers 
urged to participate in a state-wide study of "The Status of 
the Teaching of Negro History in the Public High Schools of 
Texas." Current concern for minority studies makes this study 
an important one, one which will help to keep our social 
studies programs as relevant as possible. 

Enclosed you will find a short questionnaire to fill out, 
which is designed to make answering as easy as possible. The 
few minutes it will take you to complete the questionnaire 
will be indispensible to the success of this study. 

You may rest assured that all the information you provide will 
be held in the strictest confidence. No mention will be made 
of you or your school. No attempt will be made to evaluate 
you or your program. 

As a social studies teacher I understand the great demands 
made on your time. However, your opinions, although anonymous, 
are needed in order to secure a total balanced picture of what 
teachers are (or are not) doing with Negro history. 

Thank you for your time"and cooperation in making this project 
a success. 

Sincerely yours, 

Travis R. Polk Director of the Study 
Doctoral Student 
North Texas State University 
1717 Glynn Oaks 
Arlington, TX 76010 Watt L. Black 

Associate Professor of 
2 Enclosures Education 

College of Education 
North Texas State University 
Denton, TX 76203 
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NEGRO HISTORY IN THE PUBLIC 

HIGH SCHOOLS OF TEXAS 

Teacher Questionnaire 

General Instructions: This questionnaire has been constructed 
to make your responses as easy as possible to record. All 
answers consist of checking the appropriate response or fill-
ing in short written statements. Please respond to all items 
where possible. Your cooperation in this project is greatly 
appreciated. 

A. General Information 

1. Sex 
male 
female 

2. Marital Status 
single 
married 
other 

Experience as a teacher (including this year) 
years 

Amount of Education (highest educational level 
attained) 

less than a Bachelor's degree 
Bachelor's degree 
Bachelor's degree plus additional credits 
_Master's degree 
Doctor's degree 

5. Preparation 
major in American history 
minor in American history 
integrated Social Science teaching field 
none of the above (indicates major or minor in 

other areas but qualified to 
teach American history) 

6. How many sections of American history do you teach? 

7. Number of students in your American history class(es) 
this semester. 
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8. 

9. 

10. 

How many of the students in your American history 
class(es) are Negro? 

What is the present classification of your hiqh school? 
AAAA 
AAA 
AA 
A 
B 

How would you describe your community's concern for 
black history? 

unconcerned 
somewhat concerned 
very concerned 

B. Opinionnaire 
Following are ten statements about Negro history. Please 
indicate your personal opinion about each statement by 
circling the appropriate response at the right of the 
statement. 

5. 

Negro history is beneficial primarily 
to Negro students. 
Teachers need in-service training in 
teaching Negro history. 
There is little need for Negro history 
in the public high schools. 
Negro history should not be taught 
as a separate subject. 
The Negro's role in American history 
has been of minimal importance. 
Most standard American history text-
books give adequate treatment to the 
Negro. 
Administrators should establish some 
guidelines for the teaching of Negro 
history. 
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8. Special methodology is not 
necessary when teaching Negro 
history. SA A U D SD 

9. Negro history could help reduce 
interracial tensions. SA A U D SD 

10. The Negro child's self-concept 
could be enhanced by the exposure 
to Negro history. SA A U D SD 

C. Organization for Instruction 

1. Have you specifically attempted to make Negro history 
a part of your American history course? 

no (please skip to part D if your answer is no) 
yes (if yes, how have you attempted to organize 

Negro history for instruction? Please check 
those that apply.) 
by emphasizing what is in the text 
by establishing a separate unit(s) 
_by establishing a separate course 
_by integrating information where applicable 
"other (specify) 

If a separate unit(s) is used, how much time is 
devoted to it? 

Would you please evaluate the following topics by 
marking appropriately the degree to which each 
describes the content of your unit on the Negro or 
that portion of other units in which content about 
the Negro is integrated. Please indicate the emphasis 
given each topic by circling the appropriate response. 

Use the following code: 4. Considerable emphasis 
3. Some emphasis 
2. Little emphasis 
1. No emphasis 

1. the Negro in the military 4 3 2 
2. the Negro as a scientist 4 3 2 
3. the Negro in music 4 3 2 
4. the Negro in politics 4 3 2 
5. the Negro and civil rights 4 3 2 
6. the Negro in slavery 4 3 2 
7. the Negro adventurer-explorer 4 3 2 
8. the Negro writer or literary figure 4 3 2 
9. the Negro in sports 4 3 2 
10. the Negro in industry-labor 4 3 2 
11. the Negro and his African heritage 4 3 2 
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12. the Negro and education 4 3 2 1 
13. the Negro and religion 4 3 2 1 
14. other : : 

4. If you use a separate: unit on the Negro in American 
history, in which of the following arbitrary time 
periods do you interject this unit? 

before 1770 1830-1860 1920-1950 
1770-1800 1860-1890 1950-present 
1800-1830 1890-1920 

D. Program Objectives 

Following are some commonly given objectives of Negro 
history. Would you please rank them in order of importance 
to you. Place a 1 by the objective that you think is most 
important, a 2 by the second most important, etc. 
1. to awaken interest and concern regarding human 

rights accorded in races and creeds. 
2. to develop an awareness of the dependency of races 

upon each other. 
3. to develop a better understanding of the inter-

cultural responsibilities of American citizens, 
(both Negro and White) 

4. to develop in all students the recognition of the 
contributions of Negroes to the growth and progress 
of the State and Nation. 

5. to stimulate logical reasoning, in students, re-
garding the problems of Negro citizens. 

6. to create a learning environment conducive to 
maintaining self-respect and the development of a 
better self-image in both black and white citizens. 

7. to help unify the Negro people. 

E. Content Preparation 

1. Is a Negro history in-service program in progress in 
your school? 

no yes don't know 
2. Has a continuing in-service program been planned? 

no yes don't know 
3. Was an in-service workshop held? 

no yes don11 know 
(please respond to the following:) 
How long did it last? 

less than % day 
1 day 
more than one day 
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Were resource persons (consultants) 
used? 

no 
yes 

Were materials provided? 
no 
yes 

Who conducted the workshop? 
a teacher 
principal 
department chairman 
other (specify) 

4. Have you had training in Negro history? 
(a college course) 

no yes 

F. Evaluative Procedures 

1. Do you plan to evaluate the effectiveness of your 
Negro history program? (attainment of objective) 

no evaluation is planned 
yes, I plan to evaluate the program by: 
(check the following that apply) 

regular evaluation techniques (tests, etc.) 
observation 
measures of student attitudes 
"experimental study 
"other (specify) 

G. Instructional Materials and Methods 

1. Have you been furnished with a bibliography of books 
on the Negro available from your school library? 

no yes 

2. Are funds available in your school for purchasing 
history material? 

no yes 

3. Do you have some audio-visual media that you use in 
teaching Negro history? 

no 
yes (please check the following that you use) 

filmstrips 
slides 
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transparencies 
"8 mm films 
"16 mm films 
"records 
"tapes 
"sound filmstrips 
"still pictures (other than text) 
"other (specify) ' 

4. Do you recognize Negro history week in your school? 
no yes 

5. Do you use primary reference materials on the Negro? 
no yes 

6. Do you use any Negro periodicals (e.g. Ebony) in your 
American history class? 

no yes 

7. Do you use supplemental reading materials on the 
Negro in your American history class? 

no yes 

If yes, would you please list these supplemental 
reading materials in order of use? Include author 
and title. 
1. . 
2. 
3. 
4. 
5. 

8. Would you please check any of the following methods 
that you use in teaching Negro history? 

bulletin board displays committee work 
special projects role playing 
biographical studies special assemblies 
plays outside speakers 
dramatization 

9. What is the name of the basic textbook that you use 
in your American history course? (If more than one 
text is used, list the text most often used or used 
by the largest number of students.) 

Author(s) 
Title 
Edition Date 
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10. Would you please react to your text's treatment of the 
Negro in the following fifteen areas, by circling the 
most appropriate response. 

The text gives an adequate account 
of the Negro cultures that existed 
in Africa prior to the development 
of the New World. 
The text objectively depicts the 
realities of the slave trade. 
The text objectively describes 
the life of a slave in the "Old 
South." 
The text explains that slaves 
escaped and rebelled due to the 
conditions under which they lived. 
The text shows that the Negro made 
progress after the Civil War but 
lost many of their gains when Jim 
Crow laws were passed. 
The text cites the contributions 
made by Negro Americans in a 
number of areas, rather than 
the mention of a few. 
The text points out to students 
that although Negro Americans 
have made many contributions in a 
number of areas of human endeavors, 
the number of different fields in 
which opportunities are open to 
them has been limited by various 
restrictions. 
The text discusses the various 
social institutions and factors 
that kept, and are keeping, Negro 
Americans in a subservient position. 
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9. The text includes the views of 
well known civil rights leaders, 
both Negro and white, of the past 
and present as well as the 
philosophies and programs of the 
various civil rights organizations SA A U D SD 

10. The text discusses the Negro's 
problems in obtaining suitable 
housing. SA A U D SD 

11. The text discusses the problems 
caused by whites leaving and 
Negroes moving into the core cities. SA A U D SD 

12. The text discusses the significance 
of the current press for social 
reform by black people. SA A U D SD 

13. The text shows students that the 
contemporary spirit of social 
reform is not limited to America, 
but is an emerging social pattern 
throughout the world. SA A U D SD 

14. The text develops the role of 
minority groups in a scholarly, 
factual way. SA A U D SD 

15. The text develops a realistic 
approach to subject matter on 
the Negro. SA A U D SD 

H. Community or School Reaction to Negro History 

1. Have you experienced any opposition to Negro history 
from students or members of the community? 

no 
yes (if yes, check the appropriate source) 

students 
members of the community 

2. Have students or members of the community expressed 
opinions in favor of Negro history? 

no 
yes (if yes, check the appropriate source) 

s tudents 
members of the community 

3. How would you describe the general student reaction to 
Negro history? 

favorable 
unfavorable 
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4. What was the general reaction of your Negro students 
to Negro history? 

favorable 
unfavorable 

THANK YOU FOR YOUR HELP 

Please place the questionnaire in the self-addressed stamped 
envelope provided and mail it to me as soon as possible. 
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