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The problem with which this study is concerned is the 

effect of group counseling experiences on elementary educa-

tion majors, and the relationship between certain counselor 

and client variables * The purposes of this study were to 

measure effects of group counseling on several self-

actualizing qualities, on self-disclosure, and on the dis-

crimination of facilitative conditions by prospective 

teachers; to compare these measures with similar measures of 

a comparison group which did not participate in group coun-

seling; and to assess the interaction of some counselor 

qualities with certain group outcomes. 

Sixty undergraduate students from two sections of Edu-

cation 332 and 337 were selected as experimental subjects 

and forty-five students from two other sections were selected 

as controls. The Personal Orientation Inventory, Personal 

Share Form, and the Discrimination Index -were administered 

to ail subjects, as well as to the facilitators, prior to, 

and after the ten weeks of group counseling. An Interpersonal 
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Rating Scale and a Group - Counselor Rating Scale were admin-

istered to the members of the experimental group after three 

and ten weeks of group counseling. 

The experimental group was divided into seven counsel-

ing groups which participated in two hours of group counsel-

ing per week for ten weeks. The groups were facilitated by 

graduate counselor trainees who ware supervised by a coun-

selor educator and an advanced doctoral student. 

Significant gains were observed in POI variables of 

Existentialitv and Spontaneity, on DI scores, IRS Self-

Directedness scores, and on two sub-parts and total scores 

of the PSF. Also trends were observed for POI Inner-

Directedness and Capacity for Intimate Contact scores. In 

addition, a high positive correlation was obtained between 

facilitator ranks based on Group Counselor Rating Scale 

ratings and pooled group ranks on twenty-five variables. 

Significant differences were also obtained between numbers 

of positive statements made by members of the counseling 

groups -for each of five open-ended statements. And positive 

correlations were obtained between group ranks based on each 

of these variables and facilitator ranks based on changes of 

ratings on the GCRS. 

These findings indicate that group counseling proved 

effective in facilitating the growth of education students 

in inner-directedness, existential!ty, spontaneity, capacity 

for intimate contact, self-disclosure, and the discrimination 



of facilitative communication. These findings tend to con-

firm the hypothesis that counselors in training can be 

effective in facilitating counseling groups. Irr addition,' 

there is evidence of positive. relationships between the out-

comes of counseling groups and the effectiveness of group 

facilitators, especially as they are perceived by their 

group members. 

As a result of the findings and observations of this 

study, the following recommendations are made: Group coun-

seling should be considered as an adjunct to teacher educa-

tion. Additional research should be conducted to see if 

greater gains can be obtained using more experienced group 

facilitators, to assess the effects of group counseling on 

subsequent teacher behavior, to test the effects of specific 

training in discrimination of facilitative qualities, to 

more closely study the process variables of counseling 

groups, to more closely study the effects of member charac-

teristics on the outcomes of counseling groups, and to study 

the use of untutored raters in assessing counselor qualities. 
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CHAPTER I 

INTRODUCTION 

Teacher educators and others interested in improved edu-

cation are increasingly recognising the need for experiences 

for prospective teachers which would encourage their develop-

ment. of psychological strength and resilience (5, 8, 15/ '24). 

Since teachers have prolonged contact with students, and 

since strength tends to breed strength, 'it is very important 

that teachers develop their own personal resources to the 

fullest extent possible. 

Rogers (24) and Glasser (15) have recently suggested 

broad changes in educational objectives and procedures in-

volving teachers' abilities to relate on a personal basis 

with their students. Combs and Soper have stated that 

."since teaching is basically a relationship, one would ex-

pect good teachers to know more about the nature of an ideal 

relationship than poor ones" (2, p. 64). 

Carkhuff has found that the dimensions of empathy, re-

spect, and genuineness in teachers are closely related to 

intellectual achievement and the development of other psy-

chological characteristics of their students (5, p. 11). It 

is apparent, therefore, that the development of such 



characteristics as empathy, .respect, and genuineness by 

prospective teachers potentially has far-reaching conse-

quences. 

Group counseling is one means that is being used experi-

mentally with prospective teachers for the development of 

characteristics related to those Carkhuff found to be effec-

tive in teaching (3, 16, 20, 23, 24). A teacher education 

program can be highly successful in developing academic and 

pedagogical skills, and still fail to help prospective 

teachers develop inner strengths which are necessary for 

effective teaching. Since group counseling promotes self-

exploration and skillful communication, it may fill a genuine 

need for helping prospective teachers develop personal re-

sources such as self-esteem,- confidence, and concern and 

regard for students. 

In considering group counseling for teacher development, 

an important concern is the relationship between the facili-

tative behaviors of the counselor and the growth of group 

members. Truax and Carkhuff (28) cite numerous studies which 

support the thesis that only counselors and therapists who 

exhibit certain facilitative characteristics can help others 

to grow psychologically. Systematic relationships between 

counselor variables and outcome variables, therefore, need 

to be examined. Is there a direct correlation between coun-

selor development and counseiee development? 



Statement of the Problem 

The problem with which this study was concerned was 

twofold; the effect of group counseling experiences on ele-

mentary education majors, and the relationship between cer-

tain counselor and client variables. 

Purposes of the Study 

The purposes of this study were to measure the effects 

of group counseling on several self-actualizing qualities, 

on self-disclosure, and on the discrimination of facilitative 

therapeutic conditions in prospective teachers; to compare 

these measures with similar measures .in a similar group which 

did not participate in group counseling; to assess the inter-

action of some counselor behaviors with certain group out-

comes; and to generate implications regarding the effective-

ness of counselor-trainees and regarding the application of 

group counseling procedures to teacher education. 

Hypotheses 

The following hypotheses were tested (all terms are 

defined on pp. 9-11): 

I. Following group counseling, the experimental group 

will have greater Time Competency (T^) scores, as measured 

by the Personal Orientation Inventory (POI) than will the 

control group. 



II. Following group counseling, the experimental group 

will have greater Inner-Directedness (I) scores, as measured 

by the POI, than will the control group. 

III. Following group counseling, the experimental 

group will have greater Self-Actualizing Values (SAV) scores, 

as measured by the POI, than will the control group. ' • 

IV. Following group counseling, the experimental group 

will have greater Existential.ity (Ex) scores, as measured by 

the POI, than will the control group. 

V. Following group counseling, the experimental group 

will have greater Self-Acceptance (Sa) scores, as measured 

by the POI, than will the control group. 

VI. Following group counseling, the experimental group 

will have greater Capacity for Intimate Contact (C) scores, 

as measured by the POI, than will the control group. 

VII. Following group counseling, the experimental 

group will have lower Discrimination Index (DI) scores than 

will the control group. 

VIII. Following group counseling, the experimental 

group will have greater self-disclosure scores, as measured 

by the Personal Share Form, than will the control group. 

IX. After ten weeks of group counseling the experi-

mental group will have a significantly higher mean score on 

the Interpersonal Rating Scale, than after three weeks. 

X. A positive correlation wi11 be obtained between the 

pretest scores of the group counselors and the mean-change-



scores of their respective groups on the Discrimination 

Index. 

XI. A positive correlation will be obtained between 

the pre test-post, test difference scores of the group coun-

selors and the pretest-posttest mean-change scores of their 

respective groups on the Discrimination Index. 

XII. '% positive correlation will be obtained between 

the pretes . scores of the group counselors and the mean- . 

change scores of their respective groups on self-disclosure, 

as measured by the Personal Share Form. 

XIII. A positive correlation will be obtained between 

the pretesb-posttest difference scores of the group coun-

selors and the pretest-posttest mean-change scores of their 

respective groups on self-disclosure, as measured by the 

Personal Share Form. 

Background and Significance 

Recently various group techniques have been used with 

increasing frequency in colleges for therapeutic and training 

purposes. This recent, proliferation has been documented by 

Gazda (13) and MacLennan and Levy (18). LeMay (17) lists 

sixty studies devoted to the use of group procedures in the 

college setting. 

Theoretically, group counseling provides a setting in 

which a climate of trust and security is developed (7). 

This climate is established by the facilitator, who communi-

cates acceptance and understanding of statements of feeling. 



which are made bv group members, And this climate of trust 

generally leads to greater freedom to be open to one's feel" 

ings. Generally, group members become able to express their • 

feelings with respect to past experiences, gradually becoming 

more aware of immediate feelings in the group itself (22). 

Self-explorations are enhanced by feedback from other group 

members. as well as the facilitator. Because this feedback 

is based on the perceptions of a variety of persons with 

varied personalities and mental sets, the individual gains 

enriched data regarding his effects on the persons in his 

environment. Group members usually help each other devise 

and enact plans for changing their behavior in the "real 

world"—usually with better results than might occur from 

suggestions which come from the designated group leader (7). 

Group counseling procedures have proven effective for a 

variety of purposes in many settings. Several studies have 

found group counseling to be effective with underachieving 

college students (11, 14, 27). Dickenson and Truax (11) 

found group counseling to be superior to didactic study-

skills classes in the long-term adjustment of underachievers. 

Other areas to which group counseling has been applied with 

college students are the reduction of test anxiety, separa-

tion anxiety, and global anxiety (19). Recently, there have 

been several reports of the experimental application of group 

procedures in the training of undergraduate prospective 

teachers which have led to gx-eater innovativeness (20) , 



greater self-regard (23), higher scores on measures of self-

actualization, and more independence in developing teacher 

competence (24). 

There is a growing awareness by a number of authors 

(6, 8, 9, 23, 24) that teachers need to develop their per-

sonal and interpersonal psychological strengths as well as • 

academic and pedagogical skills. Combs has suggested that 

the most important educational tool the teacher possesses 

is her own personality (8, p. 8). He cites evidence that 

teachers who have been judged to be effective with students 

tend to identify with others, and to feel adequate, trust-

worthy, wanted, and worthy (8, p. 71). In addition, the 

attitudes of effective teachers have been found to correlate 

closely with the attitudes of effective psychotherapists (9). 

Carkhuff and Berenson (6) cite the need for training 

teachers to be able to communicate on at least a minimally 

facilitative level on the "core dimensions" of facilitative 

quaiities--erapathy, respect, genuineness, and concreteness. 

They have found that on a five-point scale on which level 

three is minimally facilitative, teachers average at approxi-

mately level two. They cite data which show that "high-level 

functioning teachers elicit as much as two and one-half years 

intellectual or achievement growth in the course of a school 

year, while teachers functioning at low levels of facilita-

tive conditions may allow only six months of intellectual 

growth over the course of a year" (6, p. 14). The findings 



of Combs, Cark.huff, and others suggest a need for more 

emphasis in teacher training cn the development of attitudes 

and behaviors which characterize the facilitative helper. 

A number of studies have x-eported explorations in the 

use of group procedures to help prospective teachers develop 

such facilitative, qualities. Cabianca (3) reported increases 

in self-esteem, reduction of aggressive needs, and positive 

changes in teachers' attitudes immediately following T-group 

experiences. Manno (.20) reported increased classroom inno-

vativeness resulting from group discussions, and Padgett (23) 

and Gazda (13) reported positive changes in self-concept 

among teacher trainees after group counseling experiences. 

Thus, there is some evidence that group procedures may 

facilitate the growth of prospective teachers in the develop-

ment of those personal characteristics demonstrated to t?e 

important for effective teaching in the research of Combs, 

Carkhuff, and others. 

An aspect of such group experience which warrants care-

ful attention is the facilitative behavior of the counselor. 

Eysenck (12) found that, on the average, clients who received 

no psychotherapy recovered at the same rate as those who did. 

This led him to conclude that counseling and psychotherapy 

could not be shown to influence the recovery from emotional 

illness. 

A review of the-research on psychotherapy by Truax and 

Carkhuff (23) reveals contradictory evidence; for, while 



some studies confirm Eysenck1s findings, others show gains 

by psychotherapy patients. To resolve this dilemma, the 

authors shifted attention to the counselor himself. A re-

examination of outcome studies shows that patients of some 

therapists recover more frequently than the average rate, . 

while those of other therapists recover less frequently. in 

other words, some counselors and therapists have positive 

effects on their clients, while others are probably harming 

theirs more than they would by doing nothing for them! 

In the light of the findings of Carkhuff et al. (6, 28), 

the question arises whether it is necessary for a counselor 

trainee to "'complete his training program before he can be 

facilitative in group counseling. Or can a person who is 

still in training under supervised conditions effectively 

facilitate the group process? It may be inferred from 

studies by Carkhuff, Truax, Berenson, and others (4,5, 6, 28) 

that if the novice group counselor exhibits the "core dimen-

sions" at a minimally facilitative level, he will be effec-

tive in facilitating the group process. 

Some authors (1, 10, 13) suggest that a .source of gain 

in group counseling is modeling, or imitation by clients of 

their counselor's behavior. Bandura (2), who has extensively 

studied modeling effects in social learning, suggests that 

much of the change observed in conversational therapies can 

be accounted for by modeling. Schulman (25) has made similar 

application of modeling theory to groups. Truax and 
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Carkhuff (23) have found that clients exposed to recordings 

of self-exploratory -counselee behavior made greater gains in 

counseling than those who did not listen to the modeling 

tapes. Carkhuff has stated that counselors who function 

below level three, the "minimally facilitative level" in the 

core dimensions, will not permit their clients to operate 

above that level. This principle is consonant with the 

evidence for modeling theory, and it is supported by numerous 

studies cited by Truax and Carkhuff (28). 

In view of the foregoing, one general question raised 

by this study was whether'behavior of group'members would 

be related''to facilitator behavior." Would group development, 

as reflected in self-ratings and peer-ratings, be similar to 

counselor growth.?—a question' of theoretical and practical 

significance. 

This study was significant in other ways as well. One 

aspect of this study related to the need for experiences 

which would encourage prospective teachers to develop atti-

tudes and behavior known to facilitate psychological growth 

in students. Could beginning teachers learn to be more open, 

more self-actualizing, and more facilitative of communica-

tion? Could group counseling facilitate the development of 

these qualities in prospective teachers? It was also sig-

nificant to inquire into the relative effectiveness of begin-

ning counselors as facilitators of group counseling. If it 

were found that counselors in training could effectively 
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facilitate groups of prospective teachers, an important im-

plication would be that the combined efforts of teacher and 

counselor education could increase the effectiveness of both • 

programs. The goal of developing personal competencies in 

prospective teachers would be. complimented by the goal of 

providing significant experience for beginning counselors. 

Most important, if group counseling proved effective in the 

development of personal and interpersonal psychological 

strengths in future teachers, the dividends in terms of their 

effects on their students might prove rich indeed. 

Definition of Terms 

The following list of terms are defined as they are 

used in this study: 

• Capacity for Intimate Contact (C) : The POI manual 

(26) describes the C scale as one which measures the ability 

to make meaningful intimate relationships without defensive 

concern for expectations or obligations. 

2• Control group; a group of students from two sec-

tions of Elementary Education 332 and 337 at North Texas 

State University who were pretested and posttested, but who 

did not experience group counseling during the ten-week 

period of the study. 

3- Bxistentiallty (E) : the POI manual describes' the 

E scale as one which measures the ability to react in the 

context of a situation with flexibility and without rigid 

adherence to a set of principles. 
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4. Exper intent a 1 group: a group of students in two 

sections of Elementary Education 332 and 337 at North Texas 

State University, who were pretested and posttested, and who 

experienced ten weekly one-hour group counseling sessions. 

5. Group counseling: Olsen has defined group counsel-

ing as therapeutic experience in groups of persons who do 

not have severe emotional problems. He sees group counsel-

ing as focusing primarily on immediate situational and 

developmental problems, pointing out that "Counseling groups 

tend to stress empathy with and support for fellow clients, 

while they are discussing their feelings, planning a course 

of action and im.plernenting it" (22, p. 3). 

Gazda (13) has summarized several extant definitions of 

group therapy. He emphasizes the role of the leader in such 

groups as being permissive and catalytic. The group must be 

small (on the average, about eight or nine), and the climate 

produced should promote spontaneity and freedom of action. 

(For an additional definition, see Cohn et al. (7).) The 

approach to group counseling in this study incorporated the 

variables stressed by these authors. The client populations 

of the counseling groups were prospective teachers, and the 

problems encountered were primarily developmental and ad-

jus tive, rather than remedial and pathology-oriented. 

6. Group facilitator: a more recent designation for 

the leader of counseling groups. Consistent with Carkhuff's 

emphasis on the facilitative role of the counselor, this 



focuses attention on the fact that the facilitator works to 

maximize the group processes.involving self-disclosure, self-

exploration, confrontation, reality-testing, etc. The 

facilitator works in and through the group process, rather 

than in opposition to it. 

7. Inner-directed (I_) : the POI manual describes this 

scale as one which measures whether the individual primarily 

reacts towards others or towards the self, whether the locus 

of evaluation is external or internal. 

8* Self-actualizing Values (SAV): the POI manual 

describes this scale as one which measures the extent to 

which the individual holds values similar to those of per-

sons who have been rated by expert judges as highly self-

actualizing. 

9* Self-acceptance (Sa): the POI manual describes 

this scale as measuring the ability to affirm or accept one's 

self in spite of weaknesses. 

Self-disclosure: the willingness to reveal per-

sonal feelings, attitudes, and experiences to significant . 

others. For the purpose of this study, self-disclosure was 

operationally defined by scores made on the Personal Share 

Form (PSF) . 

11. Time Competence (T^): the POI manual describes 

this scale as measuring whether an individual makes efficient 

use of time (as opposed to living in fantasy in the past or 

future). 
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Limitations of the Study 

This study was limited to students enrolled in ele-

mentary education courses at North Texas State University. 

A further limitation was that the counseling groups in-

volved were facilitated by counselor-trainees, rather than 

more experienced counselors. Although this was a limitation, 

a purpose of this study involved the question of whether, 

and to what extent, counselor trainees with adequate super-

vision could be effective in facilitating counseling groups. 
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CHAPTER II 

REVIEW OF THE LITERATURE 

Introduction. 

This study dealt with issues involving training pro-

cedures for developing personal qualities relating to effec-

tive teaching and especially the use of group counseling as 

a means to that end. This chapter consists of a review of 

three areas relevant to the study. 

Teacher effectiveness.--It is most important that 

teachers be as effective as possible in promoting the intel-

lectual and emotional growth of their students. In the first 

section of this review data will be presented which lead to 

tentative conclusions about the perceptions and behaviors 

observed in effective teachers. Implications of these con-

clusions will be discussed as they apply to teacher prepara-

tion, and data will be presented regarding the use of group 

counseling as a means of facilitating the development of 

effective teachers. 

Group counseling.—There are presently a great many 

group procedures in use in education for the development of 

human potentials. In the second section of this review 

cur rent trends in group counseling and related techniques 

will be placed in historical perspective, some important 
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aspects of the group process will be discussed, and repre-

sentative research findings in group counseling will be 

presented. 

The group facilitator as a variable.—Presently there 

is considerable interest in the behavioral.characteristics 

of counselors and other helpers which promote psychological 

growth in other persons. This has been stimulated in part 

by controversial findings regarding the effects of psycho-

therapy. In the third section of this review a current 

interest in what might be called "growth facilitation" will 

be discussed. This interest, in "growth facilitation" has led 

to the study of experiences arid training procedures which 

lead to the acquisition of facilitative behavior. And, as 

a by-product of studies in this area, research has been done 

which has concerned the facilitative abilities of para-

professionals and pre-professionals. 

Teacher Effectiveness' 

It seems to be well established that the quality of 

interactions between teachers and students has a marked im-

pact on the intellectual and emotional development of the 

students. Rosenthal and Jacobson (69) found that when 

teachers' expectancies of their students' performances were 

manipulated, marked changes occurred in the students' per-

formances. Average students, whom the teachers were led to 

expect to make marked intellectual advances, did in fact 
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demonstrate dramatic increases in measured intellectual 

ability. This was especially true in the first two grades. 

Rosenthal and Jacobson were led by their findings to 

suggest "that yet another base line must be introduced when 

the intrinsic value of an educational innovation is being 

assessed. The question will be whether the venture is more 

effective (and cheaper) than the simple expedient of trying 

to change the expectations of the teachers" (69, p. 23). 

They continue, 

Perhaps, then, more attention in educational 
research should be focused on the teacher. If 
it could be learned how she is able to bring 
about dramatic improvement -in her methods of 
teaching, other teachers could be taught to do 
the same. If further research showed that it 
is possible to find teachers whose untrained 
educational style does for their pupils what 
our teachers did for the special children, the 
prospect would arise that a combination of 
sophisticated selection of teachers and suit-
able training of teachers would give all children 
a boost toward getting as much as they possibly 
can out of their schooling (69, p. 23). 

The authors have confessed ignorance as to the precise 

teacher behaviors which produced the gains in the "special 

students." They speculate that encouragement and expec-

tancies of success were rather subtly communicated by "tone 

of voice, facial expression, touch and posture . . . " (69, 

p. 22). Other investigations have focused more specifically 

on aspects of teacher perception and behavior associated 

with effective teaching. 
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Variables Contributing to Effective Teaching 

A popular catch-phrase in education is "educating the 

whole person." If this is to be more than just a catch-

phrase, it seems imperative that the education process must 

be facilitated by whole persons. William Menninger wrote 

that "no one needs emotional maturity more than parents and 

teachers. We can hardly expect our children to be more 

mature adults than we are ourselves. If we hope to have a 

healthy, happier, more effective—more mature—next genera-

tion, we must, come closer to maturity ourselves" (56, p. 333) , 

It is not universally conceded that accurate discrimina-

tions can b.e made between personal characteristics of compe-

tent and incompetent teachers. Hamachek (38) quoted recent 

statements to that effect which had been made by competent 

teacher educators. However, after surveying studies dating 

from the early thirties to the late sixties, he concluded 

that there is empirical evidence that competent teachers 

possess recognizable and identifiable qualities which dis-

criminate them from incompetent teachers. In summarizing-

his review, he stated that a good teacher is a "good person" 

who above all is flexible in her approach to persons &nd to 

the instructional process. 

A number of studies have attempted to relate teachers1 

attitudes to teaching effectiveness or related data. For 

example, Lantz (47) attempted to relate attitudes found in 

successful teachers with biographical data. He found that, 
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while particular kinds of background experiences tended to 

be found among student teachers scoring in the upper quarter 

on the Minnesota Teacher Attitude Inventory, other kinds of 

experiences tended to be found in backgrounds of those scor-

ing in the lower quarter. His results were only moderately 

conclusive. But, presumably, they allow somewhat tentative' 

predictions of teacher success based on background informa-

tion. 

Martin (54) made an intensive study of nineteen female 

student teachers, relating personality characteristics to 

their relative success in "constructive teaching behavior," 

which he defined as behavior which promotes the development 

of ego strength, self-esteem, etc. , in students. He reported 

high correlations between teaching behavior and self-ratings 

from Bown's Self-Report Inventory. He also reported high 

correlations between teacher behavior and two scales on the 

California Personality Inventory, "sense of well-being," and 

"responsibility." He concluded by recommending that prospec-

tive teachers be screened for certain personality character-

istics associated with successful teaching. 

Several studies have focused on the relationship between 

certain teacher behaviors and the academic achievement and 

other behavioral characteristics of students. Kratochbill 

et aJL (44), Aspy (5, 6), and Aspy and Hadlock (7) have 

found relationships between teacher variables, such as 

understanding, warmth, and genuineness, and the academic 



achievement of students. These and similar studi.es have led 

Carkhuff (21) to note that teachers may affect their students 

either for better or for worse. He has implied that the 

academic achievement measured in these studies .reflects a 

more basic underlying psychological development, and that 

such development is directly affected by the quality of the' 

relationship between teachers and their students. He notes, 

The effective teacher or parent is not simply 
a knowledgeable person who imparts his accumu-
lated wisdom to a learner without taking into 
consideration the experience of the learner. 
Rather, the effective helper appears to be an 
individual who offers his learnings in the con-
text of a relationship involving high levels of 
facilitative and action-oriented dimensions (21, 

p. 9) . 

Among the more comprehensive studies of effective teach-

ing and related helping activities are those being conducted 

under the leadership of Combs (26). These studies have been 

developed around the "self as • instrument" concept, which 

Combs succinctly defines: "An effective helping relation-

ship will be a function of the effective' use of the helper's 

self in bringing about fulfillment of his own and society's 

purposes" (26, p. 11). 

The studies by Combs (26) have involved an evaluation 

of the perceptual sets of persons in various helping profes-

sions. They have been concerned with (1) the general frame 

of reference of the person, (2) how he perceives others, 

(3) how he perceives himself, (4) how he perceives problem • 

tasks, and (5) how he perceives methods of problem-resolution. 
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The usual method employed in these studies has involved 

rating of persons in the helping professions which were made 

by highly trained observers selected on the basis of inter-

judge reliability. 

An interesting finding of these studies is that teachers 

describe the helping relationship very similarly to success-

ful psychotherapists- Q-sort correlations of greater than 

.80 have been obtained between teacher and therapist descrip-

tions of tiie helping process (74). However, Combs and Soper 

(27) also found that descriptions of the helping relation-

ship made by :igood" teachers and those made by "poor" 

teachers did not differ significantly. They concluded that 

"poor" teachers (as based on ratings of former students) 

could describe the helping relationship as well as "good" 

teachers, but were different from the latter in actual per-

ceptions of the helping situation. A behavioral situation 

would be that rule-governed (JL. e. , verbal) behavior does not 

necessarily correspond with contingency-governed (i,.£. / 

operant) behavior. (Cf. Skinner (73).) 

Gooding (36) studied nineteen teachers classified by 

supervisors and principals as effective and thirteen similar-

ly classified as ineffective. Ratings of these two groups, 

based on classroom observations of trained observers using 

twenty perceptual categories, differed at or beyond the .01 

level of confidence. Gooding concluded that the effective 

teachers had "a greater degree of sensitivity to the feelings 
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of students."; th.ey saw themselves as "more identified with 

others, as having the capacity to meet the problems of life 

successfully, as being . . . dependable, as having dignity 

and integrity, and as being likable and attractive." They 

tended to view others as having capacity for excellence, and 

they view the teaching task as one of freeing others to 

develop their potentials (36, pp. 32-35). 

These studies have focused on the teacher as a person, 

whose beliefs, perceptions, values, and behaviors have im-

portant impacts on the learning and development of their 

students. The authors of these studies have recommended 

that their findings be used as bases for selecting prospec-

tive teachers and for modifying training procedures to 

place greater emphasis on the development of personal 

strengths and skills in facilitating communication and rela-

tionships . 

Preparation for Effective Teaching 

Burns (19) has called for revamping the teacher-

education process to create a democratic climate for prospec-

tive teachers. He has suggested that since we do not want 

a society of conforming, uniform adults, . . . 
we should not want schools that, in effect, 
demand conformity of behavior and uniformity 
of thought on the part of students by insecure, 
authoritarian teachers and administrators; and 
because we ought not to produce that kind or 
quality of educational personnel, we ought to 
rethink, remodel, and restructure our teacher 
and administrator education (19, p. 84). 



Related to tiie democratic goals proposed by Burns are 

the "affective goals" recommended by Will (87) for innovative 

teacher development. He has suggested that personal quali-

ties (such as those reflected in Gooding's study) can be 

developed in prospective teachers by providing experiences 

in which, they can encounter themselves and others on a deep 

level. He says, 

What is called for is a shift in emphasis from • 
a curriculum characterized by prescription to 
one characterized by self-discovery, from a 
curriculum characterized by a reliance on ex-
ternal responsibility for growth to one charac-
terized by personal responsibility'for growth, 
and from a curriculum characterized by talking 
about ideas, values, and qualities to one charac-
terized by the discovery and development of ideas, 
values, and qualities through personal involve-
ment in real and open relationships and experi-
ences (87, p. 474). 

These authors reflect a growing concern for the quality of 

.American education in general and for innovative teacher 

preparation in particular. 

Student teachers themselves can recognize their needs 

for developing interpersonal, as well as intellectual, 

competencies. In a study by Triplett (80), prospective ele-

mentary school teachers ranked their needs as- they perceived 

them both before and after student teaching. Before their 

student teaching experience they gave "planning for instruc-

tion" first priority, while this need dropped to seventh 

place after student teaching. "Identifying and planning for 

handicapped pupils," and "identifying and planning for 
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academically talented pupils" moved from fourth to first 

and seventh to second placesr respectively. Out of twenty-

three variables listed, these appear to be roost closely 

related to interpersonal skills. And, while they were given 

relatively high ratings initially, they received even higher 

rankings after student teaching. 

A study by Lipscomb (48) and another by Horowitz (41) 

indicated that prospective teachers change in attitudes 

after student teaching. Lipscomb's study .indicated that 

there were significant changes in attitudes toward children, 

toward curriculum, and toward the role of the teacher, 

although he did not specify the direction of the changes or 

their relationship to effective teaching. 

Horowitz (41) found attitude shifts made by student 

teachers in two important areas. After student teaching they 

were more concerned about others' expectations of their role 

as teachers than before, while they tended to view their 

cooperating teachers as more self-oriented than previously. 

An implication of Horowitz' study is that his student 

teachers seemed less self-actualized after their student-

teaching experience, and they were more cynical about the 

attitudes of their superiors. Moreover, they were less in-

clined to initiate behaviors based on their own perceptions 

of their goals and the goals of their institutions. These 

findings give empirical status to a rather common observation, 

viz: Beginning teachers frequently are disillusioned in 



2 8 

their early attempts to relate their preparatory experiences 

to the realities of teaching. And perhaps their disillusion-

ment reflects a deficiency in the quality of their personal 

involvement in their training experiences. Without a 

foundation which promotes self-reliance and self-affirmation, 

they are not prepared to cope with the social press of the 

school environment. 

Taylor and McKean (77) were interested in the effects 

of teacher education on persons who were found to be creative 

thinkers. They focused their attention on that aspect of 

creativity called "divergent thinking." Among their findings 

were these: High divergent thinkers (as measured by 

Guilford's Dimensions of Divergent Thinking) were rated 

lower by their cooperating teachers than were low divergent 

thinkers. There was also a higher dropout rate among high 

divergent thinkers (although this rate was not statistically 

significant). If these findings are coupled with those of 

Horowitz, it appears that the traditional approach to 

teacher education, and the subsequent adjustment to the 

teaching sitxiation, penalize divergent thinking, and reward 

conformity. And yet the findings of Gooding (36) and others 

suggest that effective teachers are those who are divergent 

enough to be spontaneous in interpersonal relations, to rely 

on their own perceptions and feelings, and to modify their 

approaches to teaching in a flexible manner. 
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Two reports reflect tentative approaches designed to 

meet the needs reflected by these studies. One by Johnson 

and Smith (42) reports the use of democratic procedures in 

the college classroom. While this study involved psychology 

classes, the application of its findings to education 

classes would seem apparent. Experimental classes were 

taught by group-centered teachers who attempted to facili-

tate classroom discussions permissively, to clarify limits 

within which the group had control and to decrease their 

own leadership role, while increasing their membership role. 

These classes were compared with classes taught by the 

traditional lecture method. 

After extensive analyses were made using a variety of 

measures, no differences were, found between the groups in 

actual academic achievement. But there were marked differ-

ences in favor of the democratic group in terms of student 

satisfactions, acceptance of democratic values, and sensi-

tivity to psychological problems. 

These findings suggest that democratic procedures do' 

not retard the academic advancement of students. And they 

have advantages in terms of developing those perceptual 

skills associated with facilitative interpersonal relation-

ships. It should be noted, however, that marked differences 

found between the democratically-taught classes reflect the 

importance of a leader's ability to be genuinely democratic 

and fully aware of his position as a clarifier of limits. 
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A successful leader of such groups must be genuinely demo-

cratic in his personal orientation, if he is to expect suc-

cess. 

McClain (49) reported a creative approach to self-

development in prospective teachers. His classes centered 

around self-analysis based on voluminous personality test 

data. His students were required to write extensive reports 

about themselves based on findings of a number of tests as 

well as personal experiences. McClain reported significant 

positive changes on all POI scales, on ratio scores of the 

McKinney Sentence Completion Blank, and on Bill's Index of 

Adjustment of Values. There were also numerous voluntary 

statements made by his students regarding personal satisfac-

tions deriving from the course, as well as personal insights 

which they gained. 

These findings are positive indications of the kinds 

of things teacher educators can do to encourage the personal 

development of their students. However,' a cautionary note 

seems in order. McClain mentions no controls for possible 

psychological damage resulting from untutored self-study, 

nor does he mention any referral sources for students who 

might have been disturbed by these procedures. This approach 

seems potentially hazardous without some such safeguards. 

Nevertheless, his findings do reflect the possibilities for 

creative teacher development. 
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The foregoing findings lead to several recommendations 

for the improvement of teacher education to promote the psy- • 

etiological growth, of teachers. A number of articles have 

called for greater personalization of the teacher-education 

process. Gooding recommended "greatly increased opportunities 

to enter into more personal, meaningful relationships with 

other students, faculty, and the children with whom teacher 

candidates plan to work" (36, p. 34). 

Another recommendation coming from these studies is for 

greater authenticity in the curriculum of student teachers. 

Steeves (75) has suggested that teacher education would be 

better served by teacher educators who served as coordinators 

of programs in which philosophy is taught by philosophers, 

sociology by sociologists, psychology by psychologists, etc. 

He, along with other authors, calls for greater authenticity 

in teacher-student encounters (36, 38, 75, 87). 

Greater opportunities for encountering self and others 

is also called for. Gooding recommended that to foster 

greater' self-esteem, "teacher candidates, beginning early in 

their professional development, must be dealt with in their 

training as persons of dignity, integrity and worth. They 

must be provided with success experiences which will aid them 

in developing positive attitudes toward themselves" (36, 

p. 34). Hamachek (38) also has suggested that goals of 

teacher education should be more immediate than long-range, 
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so that students can relate their learnings more directly 

to themselves through personal experience. 

It is not herein suggested that, the development of 

affective, relational, or other personal qualities should 

replace the acquisition of relevant academic information or 

pedagogical techniques. Indeed, these professional learn-

ings can serve to enhance the confidence and the personal 

assets of the teacher. However, there is abundant evidence 

that persons of equivalent academic success may be very dif-

ferent in their abilities to facilitate learning in others. 

And these differences seem to hinge on the kinds of personal 

strengths under consideration here (20, 21, 26, 36). 

Group Counseling for Teacher Development 

One approach to providing experiences for authentic 

encounter, self-insight, personalisation of instruction, and 

greater accuracy of interpersonal perceptions, is group coun-

seling for prospective teachers. Some of the articles cited 

in the previous section expressly recommended the use of 

group procedures with prospective teachers, and others recom-

mended goals to which group counseling would be an appro-

priate means. 

The process of group counseling will be discussed in 

greater depth in the next section. Articles for this present 

section do not all fall under the rubric "group counseling." 

But they have been included because of the similarity of the 
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processes involved and because of the relative scarcity of 

reports of group counseling as a training procedure for 

prospective teachers. 

Muro and Denton (58) reported an exploratory program 

of voluntary group counseling as part of the professional 

orientation program at the University of Maine College of 

Education. Of sixty-eight students who volunteered for the 

program, only two groups of eight each were established 

due to limitations of staff resources. The authors analyzed 

tapes of the counseling sessions, selecting the following 

themes as most-frequently discussed: (1) the role of the 

teacher (and oneself in that role), (2) self-perceptions, 

(3) perceptions of others, (4) adjustment to college life, 

(5) relationships with parents, (6) race relations and 

prejudice, and (7) grades and the grading' system. 

The authors reported no changes in group members, ex-

cept to note that two dropped out of the teacher-education 

program, while the rest expressed renewed commitment to be-

coming teachers. Muro and Denton concluded their report by 

noting the need for experiential learning, such as may occur 

in counseling groups, for the development of attitudes and 

personal characteristics of effective teachers. 

Mannc (52) studied the effects of group discussions as 

a means of increasing the irmovativeness of elementary 

teachers, finding that these teachers did, in fact, experi-

ment with more new teaching approaches than did those in a 
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control group. However, after the discussions were ter-

minated, the gaj.ns disappeared. He therefore recommended 

programs of longer duration to encourage teacher innovation. 

Ray (66) used group counseling with home economics 

majors, but found no statistically significant changes on 

any of the measures employed to test change. However, she 

did analyze the topics covered, which she proposed as a basis 

for future research. 

May and McDougal (55) reported the development of long-

range goals for the use of group counseling in the teacher-

education program at Washington State University. They 

found significant changes on a number of criteria after 

group counseling. They were particularly interested in 

changes in self-actua.liz.ing variables, such as those repre-

sented in the POI. 

Padgett (60) found significant changes in elementary 

education majors following group counseling on the Self-

Criticism, Identity, Moral-Ethical and Variability, and 

Distribution scores of the Tennessee Self-Concept Scale, as 

well as the D score of the TERP attitude scale. He recom-

mended on the basis of these findings that more research was 

needed in the utilization of group counseling to foster 

self-understanding and personal growth among elementary edu-

cation majors. 

Berenson (11) has studied the effects of systematic 

human relations training on the classroom performance of 
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elementary education majors. His procedures involved ex-

plicit instruction in the interpersonal dimensions of 

accurate empathy, positive regard, genuineness, concreteness, 

immediacy, significant other references, and confrontation. 

Also, his- experimental subjects experienced quasi-group 

therapy and modeling experiences in the facilitative dimen-

sions. 

Three control groups were used: one in which didactic 

instruction was given without group experience, another 

which was only informed that its members were participating 

in a study (Hawthorne-effect control group), and a third 

which received no information about the study. 

Only the group which had group experiences in addition 

to didactic instruction showed significant gains on a mea-

sure of facilitative communication. In addition, these 

experimental subjects were rated as more competent in the 

classroom by their supervisors, scored significantly higher 

on a situation reaction test (based on counseling dialogue), 

and were observed to use significantly more positively re-

inforcing behaviors with their students than the comparison 

groups. 

The Berenson study seems particularly relevant to this 

review. Even though one group was thoroughly instructed in 

behaviors which facilitate communication, it made no sig-

nificant gains. On the other hand, the experimental group 

achieved high gains in a variety of areas. This would seem 
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to be further evidence that such experiential learning as is 

found in counseling groups is essential to the development 

of the qualities which make for successful communication and 

effective teaching. 

One of the more extensive projects to date using group 

procedures for the development of prospective teachers and 

teacher-education programs was reported by Rogers (67, 68). 

This prcject involved a number of encounter groups with ad-

ministrators , teachers, students, and student-faculty groups 

in a large parochial system in a major city. Rogers re-

ported a number of anecdotal observations connected with 

this- project. His general impression was that significant 

changes occurred in the administration of the teachers' col-

lege in the system, in the innovativeness of the curriculum, 

and in the innovativeness of the students as they graduated 

and began to teach within the system. Here is an example of 

his evaluative data: 

Perhaps one example taken from a recent letter 
will indicate the sort of thing that is still 
happening. "We are working on a self-initiated 
and self-directed program in teacher education. 
We had a fantastically exciting weekend yzorkshop 
here recently. Students, faculty, and adminis-
tration,' 75 in all, brainstormed in a most 
creative and productive way. One outcome is that 
students will immerse themselves in schools all 
over the city observing classes, sitting in on 
faculty meetings, interviewing teachers, students, 
and administrators. Our students will then 
describe what they need to know, to experience, 
to do, in order to teach. They will then gather 
faculty and other students around them to assist 
them in accomplishing their own goals." Here is 
a self-directed change at its best (67, p. 143). 
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While Rogers' data are not as empirical as one might 

wish for scientific reporting, they do give a picture of 

the extent to which group procedures can be and are being 

used in the facilitation of teacher development. They also 

vividly describe the kinds of effects which can grow out of 

group procedures to radically change policies and practices 

in education. 

Group Counseling 

Group procedures of various kinds are being used in-

creasingly in institutions of higher education for thera-

peutic purposes and to promote personal growth. As noted 

previously, group counseling is now being used experimentally 

as an adjunct to the training of professional educators, since 

group experiences can provide the means for the development 

of the kinds of perceptions and behaviors which have been 

identified as essential to the helping professions. 

Cohn (25) and Burks and Pate (18) have differentiated 

.among such group activities as teaching, group guidance, 

group dynamics and sensitivity training, group counseling, 

and group therapy according to typical group size, setting, 

goals, etc. While there are obvious differences between 

various kinds of group activities, it is safe "to say that 

there is considerable overlap among procedures and processes 

that occur in the different types of groups. Therefore, 

this section will deal in part with some group phenomena 
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common to various group activities, as well as with pro-

cedures which are more formally labeled "group counseling." 

Group Procedures in Historical Perspective 

The current proliferation of group activities is not 

without cultural foundations or historical.precedent. Berne 

(15) has noted that group procedures date from the dawn of 

human history. He has speculated that drawings in daves, 

which are relics of prehistoric man, give evidence of group 

activities in which solidarity was encouraged in the group 

by the recounting of mystic experiences associated with the 

hunt. And he has pointed out that the moral codes which 

date from early Egyptian and Mesopotamian civilizations were 

originally concerned with interpersonal relationships. 

Papageorgiou (61) discussed a method very much resembling 

contemporary psychoanalysis which was used in the sanctuaries 

of Aesculapius in Ancient Greece. He also pointed out that 

the performances of the Greek Tragedies of Sophocles and 

other dramatists provided for group catharsis, a point 

developed by Aristotle. 

Mowrer (57) has commented that the source of power in 

the early Christian Church was essentially the dynamic rela-

tionships which were fostered by the small cells which com-

prised the original churches. The public confession of 

sins and the mutual group support for a common ethical and 

metaphysical norm promoted openness and intimacy among the 
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early Christians. Mowrer points to the current growth of 

the encounter group movement as a quest for the kinds of 

intimacy once experienced at the fountainhead of Western 

Culture. • 

In recent times, tlie use of group procedures for thera-

peutic purposes is usually traced to J. II. Pratt, who sought 

to improve the morale of tubercular patients in a hospital 

setting (72). He brought the patients together for inspira-

tional lectures, but noted that the effects of group inter-

action seemed to be therapeutic in themselves. 

J. L. Moreno (12) claims to have invented the term 

"group therapy." He did use group .procedures in therapy, 

while practicing in Europe early in this century. He is 

best known for his invention of psychodramatic techniques— 

dramatic improvisations based on life experiences of his 

patients. 

It was during the Second World War that psychotherapists 

began to experiment extensively with group procedures, pri-

marily because of the sheer press of numbers of the erao- • 

tionally disabled. They learned that gains frequently 

occurred from the group experience itself (12). 

Research in therapeutic group procedures has grown at 

an exponential rate. Siegal (72) has noted, 

During the first 35 years after Pratt's first 
published report, there were approximately 
125 professional papers devoted'to group 
therapy. During the next two decades, there 
were over 2,000 such papers. The rising 
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crescendo in publications has been capped, 
very recently, with, the near-simultaneous 
publication of a half dozen basic texts on 
group therapy (72, 

MacLennan and Levy (51) reviewed 418 articles and books on 

group procedures published in 1969 alone. And Kagan (4 3) 

has noted that "during the past three years not only has the 

quantity of research on group procedures increased, but con-

ventions of good design are inore evident. More objective, 

rigorous criteria of change were applied, and more sophisti-

cated sampling techiques were used, particularly so as to 

equate motivational factors" (43, p. 284). 

A number of authors (12, 50, 57, 71) have seen the 

current proliferation of group procedures as a natural out-

growth of broader cultural phenomena. For instance, Schwartz 

(71) discussed the loss of close personal contact with family 

members other than the nuclear family. ' He says, "Under such 

conditions it is a provocative thought that the psycho-

therapists, the group therapists in particular, and the new 

grouping movement have become substitutes, reparations, for 

the lost extended family" (7.1, p. 207). 

Whether or not Schwartz's speculation is"valid, the 

present public and professional interest in groups most 

likely has a basis in the cultural phenomena of our time. 

Rogers (67) spoke of the endemic loneliness of our society 

as a provocative force having partial resolution in groups. 

The fact that so many self-initiated groups are springing up 
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throughout the country (57) suggests that the small group 

is being perceived as a potent and needed source of personal • 

experience at the present time. 

The Group Process 

Berelson and Steiner have written, "What is distinc-

tively human comes from the primary fact that man lives his 

life in groups, with other people" (10, p. 325). Perhaps 

the most distinctive thing about group counseling is the 

fact that it takes place in groups. E'er in a group setting 

the opportunities for interaction and feedback are consider-

ably increased beyond what is available in a one-to-one 

setting (46, 72). 

It would be beyond the scope of this review to discuss 

the many diverging views with regard to the therapeutic 

value of the group process. Some group therapists, such as 

Foulkes (34) and Berne (14) emphasize -the therapist's role 

in the group, minimizing the importance of the group process. 

In some cases, they have advocated the active resistance of 

group forces by the therapist in the pursuit of individual 

goals for each member. 

Others, for example Bach (9), adopt what is tantamount 

to a laissez-faire approach to group leadership, "leading by 

default." Bach places great emphasis on personality balance 

among members of the group, making group selection perhaps 

the most important task of the leader. 
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A theoretical bias underlying the present study is 

that, while the effects of the group process itself are very • 

important to the changes which may occur in group members, 

the group counselor'has important tasks, such as serving as 

a model, as well as a facilitator of the group process (cf. 

2, 23, 40, 57, 67, 86). A description of some essential . 

aspects of the group process follow. 

Atmosphere. - -In a. successful counseling group a psy-

chological climate of acceptance, intimacy, and openness 

will be developed. Tenenbaum has given the following 

description of this atmosphere, and its effects: 

In this non-judgmental atmosphere, what is 
good in good psychotherapy appears. If the 
process works, if the group jells, there is 
warmth engendered, there is closeness. I have 
come to believe that the first sign of emo-
tional illness is the impairment of human re-
lationships. One of the signs of good health, 
I have come to believe, is the ability to give 
affection and to receive warmth from others, to 
sacrifice and to be sacrificed for. In our 
society the great tragedy is that so many want 

k® loved" and so many cannot love. This is 
the wonder of the group, for in the group there 
is' the possibility to learn to give and take, 
to learn to become a giving and receiving indi-
vidual; and this is why I believe in the group 
(79, p. 533). 

As Tenenbaum suggests, intimacy has become a sought-

after value. And it cannot be achieved simply by allowing 

people to come together in kaffeeklatsches and Canasta 

parties. MacLennan and Felsenfeld describe the conditions 

for intimacy as 
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face to face interaction; willingness to take 
the risk of self-exposure; desire for closeness; 
a mutual demand for reciprocity; mutual attrac-
tion; trust and some degree of predictability; 
willingness to listen to and respond to the needs 
of others. Because of these conditions, the 
larger the group, the harder it becomes to estab-
lish a climate of intimacy (50, p. 23). 

Group size,—It is because of the above conditions .that 

group counseling is conducted generally in small groups. 

Eight to ten members are usually considered, an optimum num-

ber (9, 14, 34, 50). . 

Group composition.- -The question of how best to select 

members of.,a group has been the subject of considerable dis-

cussion and research. As mentioned above, Bach (9) has em-

phasized the selection of persons v;ho have complementary 

needs, in order to facilitate chance by group pressure. 

Hobbs (40) questioned the reliability of most selection pro-

cedures, but did suggest that certain characteristics, such 

as excessive shyness, severe character and emotional dis-

turbances, make' it more difficult for a person to become . 

integrated into a group. So a balanced concern for the indi-

vidual's needs and those of the group as a whole tends to 

dictate the composition of counseling groups. 

Leadership-—Group dvnamicists discriminate between 

"formal" and "emergent" leaders in groups. Informal, 

emergent leaders are frequently observed .in counseling 

groups: persons of exceptional strengths, who meet the 
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needs of members, and who receive a large percentage of 

group esteem, and whose, perceptions thus sway the group 

process. 

The formal leader of a counseling group should be a 

person of training and competence. Rogers (6?) pointed out 

a number of personal liabilities which militate against 

effective facilitation: 

The individual who is manipulative, or over-
interpretative, or totally attacking, or emo-
tionally aloof, will be very adequately handled. 
by the group members themselves. They will 
simply not permit such behaviors to continue 
persistently. But when the facilitator exhibits 
these behaviors, he tends to set a norm for the 
group before the members have learned that they 
• can confront and deal v/ith him as well as with 
each other (67, p. 68). 

Competence in the facilitator is not merely a matter of 

academic training. As MacLennan and Felsenfeld wrote, "It 

has been possible for persons to receive Master's and Ph.D.1s 

and to be considered professional although they have only a 

very limited and elementary capacity to develop relation-

ships and to work with people" (50, p. 31). The personal 

competence of the group facilitator will be the subject of 

a later section of this review. 

Cohesion.—Without some degree of cohesiveness, there 

is no group. Cohesiveness is based on a shared understand-

ing of and commitment to the goals of the group. Bernes (14) 

compared the cohesiveness of the group to the survival of an 

organism, based as it is on the simultaneous, cooperative 



interaction of many complex, systems. This aspect of the 

group process has been the subject of numerous studies in 

the literature of group dynamics and group psychotherapy 

(2, 44, 51} . 

Polarization.—Although the life of a.group is based 

on its integral c ohe siveness, polarization is almost in-

evitably observed during the course of development in most 

groups. Factions form, and members may disagree about the 

purposes of the group. Although a group that maintains a 

basic polarization indefinitely will remain unproductive, 

the polarization process has been viewed as an agent of 

growth. MacLennan and Felsenfeld have written that "it is 

only when there is conflict and the meeting of opposing 

views that change can take place" (50, p. 14). Their state-

ment of the case would not be universally accepted, since 

other factors, such as the development of trust, empathic 

•understanding, and acceptance are frequently seen as growth-

agents (21, 51, 79). 

Group work.—Berne coined this expression to identify 

the expenditure of energy within a group. He classified 

groups according to the kind of work performed. A group 

which is occupied with the appreciation or manipulation of 

the environment might be called an activity group; one whose 

principal occupation is defense of its internal structure 

against external pressure might be called a combat group; 
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and one that is primarily concerned with the internal forces 

of the group might be called a process group (14, p. 73). 

A counseling group would usually be classified with process 

groups, since its principal concerns are those forces and 

conflicts which play among its members. 

Group development.—Counseling groups tend to move in 

more or less predictable stages from collections of isolated 

individuals to cohesive wholes generating some degree of 

intimacy. The process by which this takes place is fre-

quently outside the collective awareness of the members 

themselves. This fact led Bion (17) to label the group 

process as Level II, as distinct from formal transactions, 

or Level I, of group interaction. Bion also described three 

typical defenses which groups employ to resist changes im-

plicit in the groip process. 

"Dependency demand" is his term for the tendency of 

groups to try to force the formal leader to make the deci-

sions and take over their responsibilities. Group members 

tend to become resentful when the facilitator does not 

assume the responsibility for structuring the' group (17, 

p. 73) . 

"Flight and fight" are typical means of avoiding direct 

confrontation. Group members may withdraw psychologically 

from the process. Or they may mask their lack of openness 

by attacking other members (17, p. 63). 
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"Pairing" is seen when the group allows two of its 

members to divert the group from its purpose, for example, 

discussing at length a topic tangential to the group's in-

terests (17, p. 72). 

Anderson discussed a number of research studies aimed 

at describing and manipulating the developmental processes ' 

of groups. He noted the relative paucity of empirical data 

in such studies; most authors seem to base their ideas on 

intuitive application of psychodynamic theory (2, p. 218). 

This led him to note the fact that process studies are 

costly in both time and money? yet more comprehensive studies 

are needed;-

Effects of the, group process.—Landreth (4 6) has sum-

marized a number of effects which have been observed in 

connection with the group process. He suggests that suc-

cessful group counseling provides a preventive environment 

where problems may be resolved before they become too diffi-

cult to handle. To that end, the counseling group provides 

an opportunity for the.individual to improve his perceptions 

of himself, of others, and of how he interacts with them. 

The counseling group is also a source of behavioral change, 

since it provides a miniature social universe in which to 

experiment with appropriate behavior. 

The helping relationship is one of the more significant 

behaviors adopted by group members, because it is important 
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to be able to perceive oneself as- a helper. Landreth dis-

cusses two major sources of change within the group: the 

group press, consisting of confrontations of defensive 

behavior, and the supportive environment generated by the 

climate of trust in the group. 

Although much of the literature on group counseling' and 

group therapy has emerged from clinical experiences and ob-

servations, there have been a number of studies which 

attempted to verify hypotheses empirically and identify 

variables reliably. 

Representative Research in Group Counseling 

In their most recent annual review of group psycho-

therapy literature, MacLennan and Levy noted that "as usual, 

only a very small part of the literature is concerned with 

research or program evaluation" (51, p. 392). However, re-

views by Kagan (43) and Anderson (2) have both noted a rise 

in the number and sophistication of studies of the effects 

of group counseling. Anderson is particularly sanguine 

about the level of evidence in some areas. He writes, 

Solid evidence is accumulating that operant con-
ditioning; desensitization procedures; and the 
presence of accurate empathy, nonpossessive 
warmth and genuineness in a relationship tend 
to produce consistent, predictable outcomes 
with selected clients (2, p. 22.3). 

Predominant in the literature are studies of the out-

comes of group procedures, which have focused on changes in 

such areas as academic performance and various attitude and 
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personality changes. Proportionately fewer studies have been 

concerned with group structure, interaction, and leadership 

styles .(2),. This section will focus on some representative 

outcome studies, while a later section will be concerned 

with the leadership variable. 

Several studies which were concerned with group counsel™ 

ing as an adjunct to teacher development have been cited 

previously. Manno (52), Ray (66), May and McDougal (55),. 

Padgett (60), and Berenson (11) have reported a variety of 

effects of group counseling—increased congruence between 

self and self-ideal, increased teacher innovativeness, 

positive changes in measures of self-actualizing values, and 

increases in facilitative communication. 

In studies of group counseling with student populations, 

perhaps the most common criterion of change employed has 

bean academic performance, usually as reflected in a grade-

point average. Dickenson and Truax (31) manipulated the 

counselor variables of warmth, empathy, and genuineness in 

groups of underachieving college males. They reported sig-

nificant increases in mean GPA's for the groups which re-

ceived high levels of facilitative qualities, while in groups 

with moderate levels no change in GPA was obtained. This 

study seems significant in that the variables are clearly 

defined and subject to replication. Also academic achieve-

ment is by implication tied in with more basic psychological 

growth in the Students. 
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Gilbreath (35) reported a study of leader-structured 

versus group-structured group counseling for underachieving 

male college students, who volunteered for counseling. In 

the group-structured groups the members were on their own 

to generate topics for discussion; their leaders served 

principally to facilitate discussion via reflection, and 

similar "non-directive" techniques. Leader—structured groups 

were centered around discussion of leader-initiated topics 

relating to study habits. There were significant gains in 

mean GPA, leader-structured over group-structured, leader-

structured over controls, and group-structured over controls. 

After three months the group-structured groups had caught up 

with leader-structured groups in mean GPA. These findings 

seem to typify comparisons between outcomes of process 

groups and groups which focus on modifying specified 

behaviors. Additional research is needed to clarify such 

relationships as may exist between the specific behaviors 

modified and more global personal characteristics which may 

be influenced in a variety of ways under both sets of con-

ditions . 

Many studies of group counseling have focused on changes 

in specified personality characteristics, usually as re-

flected in self-reports. Lamb (45) found that internally-

oriented college students (as determined by 1-0 scores on 

the POI) experienced more positive self-concept change after 

client-centered group counseling than did externally-oriented 
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students. Trends were also noted in the direction of positive 

self-concept and greater openness to experience after client-

centered group experience.- No changes of statistical sig-

nificance were obtained with, groups which involved test 

interpretations and structured discussions, This study was 

limited by the size of the sample and the short (ten hours)' 

time spent in counseling groups. Yet it yielded limited, 

but interesting findings with implications regarding the 

interaction between member orientations and leadership style 

in counseling groups. 

Two recent studies concerned phenomenological changes 

resulting from group counseling. While these studies in-

volved junior and senior high school students, the relation-

ship between group counseling and perceptual sets bears on 

the present study. Theoretically, visual perception is 

based in part on the selective attention to cues which are 

congruent with one's attitudinal and phenomenological field. 

Paired images, which had been rated by judges as having 

opposite affective values for the subject population, were 

presented via a telebinocular instrument, so that both 

images appeared to be superimposed. Eye-dominance was 

controlled by reversal of the paired images in each set 

during the presentation. The test was scored according to 

the number of positive versus negative images most frequently 

reported by the subjects. 
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In a study bv Berryman (15), junior high school stu-

dents participated in ten hours of group counseling. Mea-

sures of visual perception significantly changed in a 

oositive direction, when comoared with similar measures of 

students who did not participate in group counseling. 

In a similar study, Marth (5 3) found no significant 

changes in the visual perception measures in high school 

students who had participated in twenty hours of group coun-

seling. There were significant changes on scores made on 

the Ascendance scale of the Guilford-Zimmerman Temperament 

Scale. And also small, but significant, correlations were 

obtained between the visual perception scores and scores on 

the Tennessee Self-Concept Scale. 

These studies have tended either to focus on rather 

broad categories of treatment and to deal with isolated 

criteria which call for integration with other variables. 

Anderson has noted that "in most studies, researchers used 

gross, non-operational descriptions of treatment procedures 

(or none at all) and single criteria such as GPA" (2, p. 233) 

One study in which the treatment procedure was highly 

specific and replicable, and in which measures of change 

were multi-dimensional was Paul's (62) investigation of the 

effects of group desensitizaticn. 

Paul compared the effects of group desensitization of 

specific anxiety associated with social sitiiations, with the 

effects of "insight group therapy" and control (no-treatment) 
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groups. Ha reported significant reduction of measured 

anxiety in the de s ens it i zation group, when compared with 

"insight" groups and controls. After a two-year period, the 

desensitization group exhibited even less measured anxiety 

than the other groups. And the mean GPA of the desensi ti.za~ 

tion group remained at a significantly higher level, while 

the mean GPA of a matched control group grew increasingly 

lower. Paul's study differs greatly from the other studies 

reviewed here in specificity of treatment and outcome. It 

points up the need for greater specificity in the design of 

research in group procedures. 

Anderson (2) noted that one of the consistent findings 

in recent research has been the relationship between coun-

selor communication of Carkhuff's "core dimensions" and 

behavior changes in the clients. At the same time, there is 

consistent evidence that specific behavior modification pro-

cedures, which match technique with problem, -are producing 

consistent outcomes. It appears that there are simultaneous 

breakthroughs in research at two theoretical poles of the 

counseling profession. On the one hand, evidence accumulates 

that objective, "hard deterministic" procedures are producing 

reliable results. On the other hand, subjective, "soft 

deterministic" approaches gain stature, as empirical data 

are generated which clarify the variables involved. 



The Group Facilitator as a Variable 

In a recent study by Truax, War go, and Volksdorf (86), 

several hypotheses were tested relevant to outcomes of group • 

therapy with institutionalised juvenile delinquents. The 

authors were Interested in the effects of listening to 

modeling tapes prior to group therapy, the use of alternate' 

sessions (without the therapists), and therapist communica-

tion of the "core dimensions" on self-exploratory statements 

made by clients during the sessions, as well as other criteria 

of change. Only the therapist variables had any consistent 

positive effect on the outcomes, and the other variables, 

notably the alternate sessions, tended to have a deteriora-

tive effect on the outcomes of therapy for this population. 

This study is one of many that have explored the effects 

of counselor or therapist qualities as significant variables 

reflected in the outcomes and-the process of group procedures. 

This section is a review of some of the relevant research in 

this area. 

Helper Qualities and the Effects of 
Psychotherapy 

In 1952,•Eysenck (32) published an analysis of the 

effects of psychotherapy reflected in the records of a num-

. ber of therapists and mental hospitals. He reviewed reports 

by five psychoanalytic therapists and nineteen eclectics, 

representing a total of 7,553 psychoneurotic clients. 

Forty-four percent of the psychoanalytic clients were 
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reported as cured or much improved, and 64 percent of the 

clients of eclectic therapists were similarly classified. 

These data were compared with an average remission rate 

of from 66 to 72 percent in persons who received only 

custodial care. Such a comparison led Eysenck to the 

startling conclusion that psychotherapy did not better than 

custodial care in ameliorating the problems of neurotic 

clients. An extensive review of related studies is found in 

Truax and Carkhuff (82). 

These findings have been questioned on several grounds. 

For instance} Strupp and Bergin (76), pointed out the fallacy 

of assuming that a control group is in fact a "no treatment" 

group, since informal contacts with peers and other profes-

sionals may have effects which are similar to psychotherapy. 

Such contacts are probably sought after by persons with . 

painful emotional problems. 

Another serious question regarding Eysenck's conclu-

sions concerns the implied equipotentiality of therapists in 

his review. An examination of the data he presents shows 

that, while some of the reporting institutions and therapists 

had success rates higher than Eysenck's base-line (66 per-

cent) , others reported successes at far lower rates. It 

appears that there was no equality of therapist success, and 

there may have been marked differences among the client 

populations as well.• 
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Truax -and Wargo (85) , Truax and Carkhuff (82) , and 

Carkhuff and Berenson (23) nave exhaustively reviewed the 

literature on psychotherapy outcomes. They conclude that 

differences in outcomes may be explained in part by 

therapist differences on a relatively small number of vari-

ables, principally warmth, genuineness, and accurate empathy 

Cth.e "core dimensions"). Carkhuff sums up the tentative 

conclusions of their research as follows: "Clients of coun-

selors who offer high levels of core, facilitative, and 

action-oriented conditions improve while those of counselors 

who offer low levels of these conditions deteriorate" (21, 

p. 7) . 

Much evidence is accumulating indicating that the 

style of leadership and the perceptions of leaders by group 

members significantly influence the interaction of members 

and the outcomes of the groups. Astrachan et al. (8) in-

vestigated the interrelationships between the styles of 

group interaction and the leadership styles in three groups 

of psychiatric in-patients. The groups exhibited styles of 

interaction which matched the styles of their- leaders— . 

"instrumental," or reality problem-solving; "adjustive-

repressive," or "getting along" with each other; and "ex-

pressive," or feeling and affect-oriented. These styles of 

interaction seemed to be modeled after the typical styles of 

the leaders involved. 



The expressive group ranked highest in the expression 

of anger, overt recognition of feelings, asking loaded ques-

tions, and in the total number of persons who spoke per 

session. The instrumental group ranked highest on most 

other areas of the inquiry, including rate of release from 

the hospital. The studv was unfortunately confounded by 

gross differences in membership patterns. However, it 

seamed relatively clear that in spite of those differences, 

the leadership styles were reflected in observed group 

behavior. ' It is interesting to note that recognition of 

feelings was highest in the group led by a person who tended 

to "tune in" to his own feelings and let the others know how 

he felt about whatever came up. 

Hartley (39) manipulated the perceptions of group mem-

bers of their leaders' credibilities by introducing them 

at the start of the first session as either highly experi-

enced professionals, or as graduate students with limited 

experience. His subjects were fifth-grade students involved 

for the first time in group counseling. After each session, 

the group members rated their leaders on semantic differen-

tial instruments. A consistent and lasting difference was 

found between the two groups in the students' perceptions of 

their leaders on a number of dimensions. This outcome sug-

gests the importance of initial perceptual sets on subse-

quent group behavior. One possible effect not discussed by' 

the authors is that the group pressures based on common, 



perceptions of the leaders may have served to modify the 

leaders® behaviors in the direction cf the group perceptions. 

Culbert (30) studied the effects of different levels of . 

leader self-disclosure in T-groups. Leaders of matched 

groups were ''more" or "less" self-disclosing in early ses-

sions. In the self-disclosing group there were earlier 

attempts by members to gain self-insights, but they were 

less inclined than the other group to enter one-to-one rela-

tionships with their leader. 

Culbert's findings imply certain paradoxical effects of 

self-disclosure by group leaders. To the extent that members 

model after leader behavior, they tend to more quickly 

initiate self-explorations. However, self-disclosure by a 

leader may reduce his status as a helper; and the members 

may feel less comfortable and less reliant on him as a 

helper. More research is needed to clarify these effects. 

Evidence suggests that systematic relationships exist 

between helper variables and the relative success of the 

helping relationships which they establish. The style of 

therapist interactions has been seen to affect the style and 

outcomes of therapy groups? manipulating group perceptions 

of the group facilitator may affect subsequent perceptions 

and behaviors, regardless of the actual habitual style of 

the leader; and the level of leader self-disclosure may have 

paradoxical effects on the self-exploratory behavior of 

group members. 



Combs and Soper (23) studied the perceptual organiza-

tion of twenty-nine counselor trainees who were independently 

rated on a scale which reflected their level of competency. 

As part of a year-long guidance institute these trainees 

submitted four papers per semester describing a "human rela-

tions incident" in which they were required to analyze their 

thoughts at the time, their estimate of the crux of the 

problem involved, and how they might have handled the situa-

tion better. These papers were analyzed by four experienced 

judges, who rated them on twelve scales reflecting four 

perceptual categories—(1) general orientation, (2) percep-

tions of other persons, (3) self-perceptions, and (4) per-

ceptions of the purposes of counseling. 

At the end of the year the counselor educators who had 

supervised these trainees were asked to rate them on the 

basis of their degree of willingness to hire them, ranking 

them from first to last in order of hiring preference. The 

ranks obtained were placed with rankings based on the ratings 

of their perceptual organization. Correlations obtained 

were all about .60, with probabilities of .05, or .01 in 

each case. 

These results indicated that competent counselors tend 

to have the following perceptual organization: they tend to 

view situations from an internal, rather than external frame 

of reference. They tend to be people- rather than thing-

oriented, and they tend to see others as able, dependable, 



50 

friendly, and worthy. They tend to see themselves as 

identified with others, as relatively self-sufficient, and 

as relatively self-revealing. And they tend to view the 

counseling relationship as freeing clients to pursue their 

own goals, as focused on others" needs, and as concerned 

with larger meanings of the problem context. 

These findings may be compared with those of Carkhuff 

(20) who found that experienced, effective counselors are 

able to better discriminate and communicate empathy, respect, 

genuineness, and confrontation than can less experienced, 

and less effective counselors. In promoting the climate 

viewed as essential for successful counseling groups, these 

qualities have obvious application. 

The variable of the counselor is not absent from more 

behavioral approaches to counseling, as a recent study by 

Nawas and Pucel (5 9) shows. The authors compared desensi-

tization groups with no-treatment and "pseudo-desensitization 

groups" (relationship counseling). On all measures there 

were significant anxiety reductions when desensitization 

groups were compared with controls, but at the same time 

there were also significant reductions of a slightly lower 

magnitude in the relationship groups, with no significant 

differences between desensitization and relationship groups. 

The authors point out that relationship effects must not be 

ruled out, even in behavior therapy groups. Eehaviorally, • 
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a counselor's personal qualities determine his ability to 

serve as an effective social reinforcing agent. 

Growth Facilitation 

In discussions of the goals of group counseling a dis-

tinction is sometimes made between therapeutic and growth • 

goals for the group. Although this distinction may be some-

what arbitrary and partly fictitious, it seems to have 

heuristic value. For, as Argyris (4) points out, therapy 

means "to restore to healthy conditions," and that implies 

present functioning below a minimal level of mental health. 

Yet, many persons are able to cope, reasonably well with 

their environment, ara reasonably well-adjusted, and yet are 

not able to interact competently with other, or to facilitate 

the functioning of their peers. This has led Hobbs (40) and 

Rogers (67) to comment that relatively "normal" persons can 

probably profit most from group procedures. A legitimate 

.goal of group counseling may be to promote growth in inter-

personal competence, quite apart from considerations of 

remediating pathology. 

Argyris (4) believes that to promote interpersonal 

competence it is necessary to provide conditions in which a 

person experiences psychological success, and in which in-

formation can be exchanged that is based on directly ob-

servable data, that is, minimally evaluative and minimally 

contradictory. His observations correlate with Landreth's 

analysis of the effects of the group process on the growth 
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of the individual (46). This growth-oriented rationale is 

easily seen to be underlying the use of counseling groups 

with teachers and prospective teachers (11, 52, 55, 58, 60, 

67, 68). 

Carkhnff (21) has carefully delineated the systematic 

effects of counselor communication of the "core dimensions"• 

on client behaviors, such as self-exploration, immediacy of 

affect, and rate of verbal behavior. His model fits the 

growth orientation presently under discussion. There is 

evidence that growth or retardation of helpees is a function 

of helper communication (21, 86)* 

Acquisition of Facilitative Behavior 

Recently serious questions have been raised about the 

facilitative capacities of counselors and psychologists who 

complete traditional graduate programs whose ostensible pur-

pose is to train competent helpers. In a study by Schmidt 

and Strong (70), forty counselor trainees ranging from first-

to fifth-year graduate students were observed in initial 

interviews of the same client (a confederate of the. re-

searcher's). Highly reliable ratings were performed which 

ranked the counselors according to their manifest expertise 

in the interviews. An almost perfect inverse relationship 

was obtained between the number of years of counselor train-

ing and the ratings: the least experienced counselors had 

the highest ratings, and the most experienced had the lowest. 
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Carkhuff (21) has found evidence that in many graduate 

programs counselor trainees tend to deteriorate in their 

expression of facilitative behavior. Truax says that "cur-

rent evidence indicates that only one of three professional 

counselors have [sic] average positive effects on clients" 

(81, p. 13). 

If this evidence is valid, what procedures can be used 

to select and train effective counselors having high levels 

of facilitative skills? Several guidelines are emerging in 

the literature: First, a number of counselor educators 

recommend that training should be experiential as well as 

academic. -MacLennan and Felsenfeld (50), Woody (88), and 

others suggest that the kinds of learnings essential for 

effective counseling cannot be developed at merely the verbal 

level. 

One experimental approach currently used to promote 

counselor development is group counseling. Woody (88) re-

ported the effect of 11 self-understanding seminars" for 

counselor trainees, which were group therapy sessions con-

ducted by psychoanalytic therapists. The changes observed 

in these groups were that the trainees made more "evaluative" 

and "interpretive" responses and fewer "understanding" re-

sponses on a measure of counselor communication. While 

these .outcomes may not correlate with an increase in facili-

tative behavior, they do reflect the impact of the experi-

ences which took place in the groups. 



Betz 116) found that counselors who had experienced 

group counseling which reinforced affective responses tended 

to be more sensitive to affective responses in their own 

clients. Apostal and Muro (3) reported small changes in 

self-reports of counselor trainees who participated in coun-

seling groups. And Grand and Stcckin (37) reported signifi-

cant increases in empathic coramunication after rehabilitation 

counselors had participated in fifteen hours of group therapy. 

There exists a growing body of literature on systematic 

training of counselors in the expression of warmth, empathy, 

genuineness, and related behaviors (the "core facilitative 

dimensions".). Truax (31), Truax and Carkhuff (82), Carkhuff 

and Truax (24), and Carkhuff and Berenson (23) reported the 

development and testing of an.approach which combines formal 

modeling of facilitative behavior with group experiences for 

self-exploration, Truax and Lister (83) report significant 

gains in the communication of accurate empathy in twelve 

counselors following a forty-hour training experience. 

Carkhuff and Truax (24) reported significant increases in• 

the communication of each of the "core dimensions" after 

seventeen trainees participated in 100 hours of training. 

Another finding relevant to the promotion of facilita-

tive behavior in counselors is reported by Pierce and 

Schauble (64). They compared the development of counselor 

trainees (all doctoral students) who were supervised by 

counselor educators who themselves exhibited either high or 
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low levels of the "core dimensions" on therapy tapes rated 

by independent judges. Trainees of the "high'! supervisors 

significantly increased their expression of the "core dimen-

sions," while those supervised by "low" supervisors signifi-

cantly decreased. This finding confirms an observation of 

Carkhuff's that: "trainees in training programs in the help-

ing professions that offer high levels of the core, facili-

tative, and action-oriented conditions improve while those 

in programs that offer low levels of these conditions 

deteriorate" (21, p. 9). 

Some tentative conclusions may be drawn from the data 

presented in this section. First, persons who are to develop 

facilitative skills need experiential as well as academic 

learnings. Second, group counseling and psychotherapy has 

been shown to be effective in providing experiences which 

increase the expression of facilitative behavior. Third, a 

systematic program which integrates specific training experi-

ences in facilitative behaviors with self-exploratory group 

experiences may be superior in its effects to either didactic 

or experiential approaches used separately. And fourth, it 

is essential that trainers be able to exhibit facilitative 

behaviors on a level commensurate with the goals of trainee 

development; trainees will net grow beyond the level of their 

trainers. 
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Para-Professional arm Preprofessional 
Facilitation 

It is generally conceded that an indispensable part of 

the training of counselors Is supervised experience in the 

practice of counseling. It is .important to inquire about, 

the relative effectiveness of counselor trainees, because of 

the ethical responsibility to offer assistance to clients 

which is as adequate as possible. 

Numerous studies have dealt v;ith preprofessional coun-

seling. Allen (1), in a study of personality characteristics 

of counselor trainees reported that trainees rated as "effec-

tive" by their supervisors were more open to their experi-

ences and feelings, as measured by several psychological 

indices, than were "ineffective" trainees. Fish (33) re-

ported that there was a significant positive relationship 

between trainees' awareness of their own feelings and affec-

tive style and ratings of their counseling interviews on an 

empathy scale. Both of these authors recommended their find-

ings as bases of further research, as well as tentative 

screening criteria for counselor selection. 

A number of studies have demonstrated that non-

professionals with appropriate training in interpersonal 

skills can have results with a variety of clients that are 

comparable to or better than results of highly trained 

professionals. Truax and Lister (83) report that untrained 

counselor aides were more effective in rehabilitation coun-

seling than were Master's degree counselors. Poser (65) 
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reported that psychiatric clients of entrained therapists 

(ycung women) exhibited significantly greater gains on a 

variety of measures than clients of seven psychiatrists,, six 

psychiatric social workers, and two occupational therapists. 

Truax has been involved in mimerous studies which 

focused on the training and utilization of para-professionals 

as counselors. He summarizes his findings as follows: 

There now exist a number of studies that indi-
cate that trainees (both professional and non-
professional) can be brought to a level of 
interpersonal skill that is (a) nearly commen-
surate with that of highly experienced and 
effective counselors; (b) significantly above 
that of post-practicum and post-internship 
trainees in counseling and psychotherapy at 
major universities involved in doctorial train-
ing; and (c) effective in producing significant 
positive cnanges in mildly and severely dis-
turbed clients (81, pp. 11-12; cf. 82). 

Carkhuff and Truax (24) reported that para-professionals 

with less than 100 hours of training in facilitative skills 

were observed to function at levels commensurate with experi-

enced therapists. One of the implications of their research 

was that the significant factors in counseling effectiveness 

were the communication of the "core conditions," regardless 

of the level of education or training. 

Pierce and Drasgow (6 35 applied this implication to the 

problem of providing therapy for the large numbers of psy-

chiatric patients in mental hospitals, by systematically 

training the patients themselves to facilitate each others' 

personal growth. They found that in a group that had re-

ceived this training there was significantly more improvement 
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than in other groups .receiving drugs, individual or group 

therapy from professionals. 

These findings indicate that preprofessionals and para-

prof sssionals can facilitate the growth of various client 

populations. The critical variables seem to be the ability 

of the helpers to communicate the "core facilitative dimen-

sions." And these abilities are related to such psychologi-

cal dimensions as personal openness and self-awareness, as 

well as to specific training in facilitative behavior. 

Summary 

This review has brought together evidence that certain 

personal qualities are associated with effective teaching, 

that group counseling is a means of facilitating the develop-

ment of those qualities, and that personal attributes and 

skills of group facilitators are critical determinants of 

success in individual and group counseling. 
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CHAPTER III 

METHODS AND PROCEDURES 

Subjects 

Subjects in this study were elementary education majors 

who were enrolled in Education 332 and 337 (junior student 

teaching) during the fall semester of 1970 at North Texas 

State University. These classes are designed as seminars in 

teaching techniques and procedures, including classroom ob-

servation, usually preceding the semester of student teach-

ing. Four sections of this course were randomly selected 

for this study. All students in one morning and one after-

noon section participated in group counseling. These consti-

tuted the experimental group. All students in two other 

sections not participating in group counseling constituted 

•the control group. There were sixty experimental subjects 

and forty-five controls. 

Students in the experimental group were assigned to 

counseling groups by means of a modified sociometric device 

administered by one of the counselor-supervisors. This pro-

cedure consisted of asking the students to mill around their 

classroom, selecting a partner. This pair then selected 

another to form a foursome. And the four selected another 

four to make a group of eight. Groups of eight or nine 

member's were thereby established. 
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It is obvious that the student.s who participated in 

this study were not volunteers except in the sense that they 

had chosen elementary education as their- major field. This 

might be considered 'a disadvantage to the results of the 

study, except for tixese considerations: (1) those students 

who might have failed to volunteer for group counseling were 

involved, permitting a more representative sampling; and 

(2) if group counseling were instituted as part of a teacher 

education program, students would probably participate under 

similar non-voluntary conditions. 

Group Counselors 

The facilitators of the seven counseling groups in this 

study were counselors in training at North Texas State Uni-

versity. Six of them were members of a class in group coun-

seling (Education 574). And one of them was an intern in 

the doctoral counseling program. One .counselor was complet-

ing her Master's degree in counseling, while the rest were 

post-Master's graduate students; each counselor had partici-

pated in a Master's-level practicum in counseling. 

The facilitators were supervised by the instructor of 

the group counseling class and by an advanced doctoral stu-

dent in the counselor education program. Supervision con-

sisted of (1) participant observation by the supervisors 

during several group sessions, (2) review of tapes of the 

sessions, and (3) conferences with the supervisors. 
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Instruments 

The Instruments selected and/cr devised for this study-

were designed to measure such relevant teacher and facili-

tator behavior as self-disclosure, discrimination of facili-

tative communications, and also various self-actualizing 

attitudes, which have been discussed in previous chapters.• 

In addition to measuring self-descriptions, this study 

attempted to assess behavior of the experimental subjects 

based on perceptions of peers and group facilitators. 

Discrimination Index 

T-n-e Discrimination Index is an experimental device 

developed by Carkhuff (2) to measure the ability to dis-

criminate among levels of facilitative responses. The DI 

consists of sixteen excerpts of client statements taken from 

counseling protocols; each excerpt is followed by four 

alternative helper responses. These responses have been 

rated by expert judges on a scale from 1.0 (lowest) to 5.0 

(highest) as reflecting core facilitative dimensions defined 

by Carkhuff. The subject is instructed to rate each helper 

statement on the five-point scale. His resulting score is 

derived from the deviation of his ratings from the ratings 

of the expert judges. 

The instrument has been used to discriminate between 

effective and ineffective counselors (1) and between students, 

beginning counselors, and experienced counselors (2). 



31 

Verrett (20) found significant gains in responses to this 

instrument by junior college counselors following group ex-

periences in a group counseling institute. 

Although scores on this instrument do not correlate 

highly with counselor effectiveness (i.e., communication of 

facilitative dimensions), Carkhuff (2) has found the ability 

to discriminate to be prerequisite to the development of 

facilitative behaviors. This instrument was selected for 

the population of this study, therefore, because it was 

likely to be more sensitive to change on these dimensions 

than a measure of communication. And change on this level 

implies a potential for change at the level of communication. 

Also, if teachers are to be helpful to students, especially 

in areas other than purely academic, they must be able to 

discriminate what their students are attempting to communi-

cate. 

Personal Orientation Inventory 

The POI, which was developed by Shostrom (17, 18), con-

sists of 150 two-choice comparative value judgments.. It was 

derived from theories of self-actualization generated by 

Maslow, Rogers, Perls, Reisman, and others, as well as value 

statements by clients in therapy. The POI consists of two 

ratio scales (Time Competence:Time Incompetence and Inner 

Directedness:Other Directedness) and ten subscales that 

correlate with self-actualization. Strupp and Bergin (19) 
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have characterized the POI as possibly the most promising 

new index of values. 

Shostrom originally established reliability coefficients 

(test-retest) of .91 and .93 (17). Subsequent studies by 

Illardi and May (9) and Klavetter and Mogar (10) have sub-

stantially supported the reliability of the inventory, 

although their test-retest and split-half'correlations were 

somewhat lower—in the neighborhood of .70. 

Validity studies have typically focused on the Inven-

tory's ability to discriminate between persons nominated as 

relatively self—actualizing and other groups, such as mental 

patients an,d non-self-actualizing "normals" (8, 11, 17). 

Statistically significant differences have been found among 

scores made by such groups on most scales. The ratio scales 

have proven to be most consistent discriminators between 

actualizers and non-actualizers, while the synergy scale has 

generally failed to discriminate. Other scales have been 

moderately consistent. 

The POI has been used in a variety of studies. 

Shostrom (17) found that persons in a sensitivity training 

program and counselors in a group training program signifi-

cantly increased their scores on Inner Directedness follow-

ing treatment. Foulds found that seven of the POI scales 

significantly differentiated between counselors exhibiting 

high "genuineness" and counselors exhibiting low "genuineness" 

(5) . May and. McDougal (14) found that four of the POI 
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scales correlated significantly with peer assessment of 

"self-actualization" among prospective teachers. Culbert • 

et al. (4) found significant changes in four of the POI 

scales in a group following sensitivity training. They also 

found trends in an expected direction on the other scales. 

The scales which were selected for use in this study 

correspond to aspects of behavior which have been found to 

correlate with effective teaching—inner directedness, 

flexibility, ability to relate to others, self-acceptance, 

and perception of tims as a fluid continuum. 

Personal Share Form 

• Pe*"sQnal Share Form (see Appendix) was used in this 

study to measure self-disclosure. On this form the subject 

is asked to rate his willingness to discuss with selected 

persons or groups ten topics such as "personal problems," 

"personal successes," "positive feelings toward peers," etc. 

The ratings are "always," "almost always," "sometimes," 

''almost never," and "never." The list of topics is repeated 

for four different situations: "with teacher or supervisor," 

"with spouse or close friend," "as a participant in a coun-

seling group," and "with counselor." This allows for a 

differential assessment to be made between the subject's 

willingness to discuss personal information with various 

persons or groups. 
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The present rating form was adapted from an instrument 

devised by Landreth (11), who modified the original scale 

developed by Masser.ick (12) , It has been used to measure 

change in self-disclosure following sensitivity training, 

both in America and Japan (12). And it has been used to 

measure changes resulting from institutes for vocational" • 

rehabilitation counselors in a recent study by Shieffer (16). 

Interpersonal Rating Scale 

The Interpersonal Rating Scale (see Appendix) was 

devised for use in this study to provide data which were 

independent of self-ratings. The scale consists of six 

dimensions corresponding to the Ex, Sa, I, and C scales of 

the POI, the self-disclosure dimension of the Personal Share 

Form, and the facilitative dimensions of the Discrimination 

Index. These dimensions are expressed in the following 

polarities: Open vs. Closed, Flexible vs. Rigid, Facilitates 

Communication vs. Inhibits Communication, Self-Acceptance vs. 

Self-Rejection, Self-Directed vs. Other Directed, and High 

Interpersonal Contact vs. Low Interpersonal Contact. The 

rater is asked to rate the subject on a seven-point scale 

based on behavioral observations described by each item. 

The scale was subjected to three counselor educators 

who served as judges for evaluation of the language of the 

descriptors in each polarity. Face validity was established 

by agreement among the judges that the language of the 
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descriptors clearly and accurately defined the dimensions 

employed by the scale. 

Procedures 

During the week prior to the beginning of group coun-

seling, the Personal Orientation Inventory, Personal Share 

Form, and Discrimination Index ware administered by the in-

vestigator to the members of the experimental and control 

groups and to the facilitators of the.seven counseling groups, 

The Interpersonal Rating Scale was administered to the mem-

bers of the counseling groups after the third group session 

to allow time for interpersonal perceptions to develop. 

Each person was rated on six dimensions by three peers and 

the facilitator of the group in which he was a member. 

The seven counseling groups (selected as described 

above) met in weekly two-hour sessions for ten consecutive 

weeks during their regularly scheduled class periods. The 

groups met on Mondays from .10:00 A.M. to 12:00 Noon or from 

1:00 P.M. to 3:00 P.M. in classrooms on the campus. Group 

counseling principally consisted of explorations of personal 

problems, feelings and interpersonal perceptions, which were 

facilitated by the group counselors. 

Students in the control group were pretested and post-

tested, but did not participate in counseling groups during 

the ten weeks of the study. 
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At the completion of the group counseling experiencer 

the Interpersonal Rating Scale was again administered to the 

seven counseling groups. The POI, the Personal Share Form, 

and the Discrimination Index were then administered to the 

experimental and control groups, as well as to the group 

counselors. 

Treatment of Data 

The research hypotheses of this study were converted to 

the null for statistical analysis. 

Analysis of covariance was employed to test for the 

significance of residual gains on data derived from the POI, 

DI, and. Personal Share Form. Pretests were used as co-

variants, so that initial differences between experimental 

and control groups were statistically controlled. 

Means were computed for pooled ratings on the Inter-

personal Rating Scale, which were made after three and ten 

weeks of group counseling. A t test for correlated samples 

was computed to test for the significance of difference 

between the means. 

Scores on selected counselor variables were ranked and 

pitted against ranked mean gain scores of counseling groups. 

Rank-difference coefficients were then computed and tested 

for significance. 
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CHAPTER IV 

RESULTS 

The .research hypotheses of this study were converted to 

the null form for' statistical analysis. Hypotheses I 

through VI were concerned with comparisons of residual gains 

of experimental and control groups on six sales of the 

Personal Orientation Inventory. They were restated in the 

null as follows: 

I. Following group counseling the experimental group 

will have no greater Time Competency (T } scores, as measured 

by the POI, than will the control group. 

II. Following group counseling, the experimental 

group will have no greater Inner Directedness (I) scores, as 

measured by the POI, than will the control group. 

III. Following group counseling, the experimental 

group will have no greater Self-Actualizing Values (SAV) 

scores, as measured by the POI, than will the control group. 

IV. Following group counseling, the experimental group 

will have no greater Existentiality (Ex) scores, as measured 

by the POI, than will the control group. 

V. Following group counseling, the experimental group 

will have no greater Self-Acceptance (Sa) scores, as measured 

by the POI, than will the control group. 
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VI. Following group counseling, the experimental group 

will have no greater Capacity for Intimate Contact (C) 

scores, as measured by the POI, than will the control group. 

The results of comparisons between experimental and 

control group scores on the POI scales are presented in 

Table I. Data for these and subsequent comparisons between-

experimental and control means were treated by Analysis of 

Covariance, using pretest scores as covariants, in order to 

control for initial differences between groups. Computa-

tional data for analyses of covariance and group change 

scores are presented in the Appendix in Tables X through 

LII. 

Adjusted means for T^ were 16.57 for the experimental 

group and 15.82 for the control group, with an F ratio of 

1.76 and an associated P of .188 (see Table X in the Ap-

pendix). Since the latter value exceeded .05, null hypoth-

esis I was accepted. A small majority (thirty-two of 

sixty) of the experimental subjects did -increase in T̂ , after 

group counseling (see Table XI in the Appendix). 

Adjusted means for I were 85.31 for the experimental 

group and 81.69 for the control group, with an F ration of 

3.44 and a P of .063 (see Table XII in the Appendix). Since 

the latter value exceeded .05, null hypothesis II was 

tentatively accepted. However, since the F ratio' approached 

significance, and differences were observed in the predicted 

direction, a trend existed which, partially supported the 
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TABLE I 

PRE- AND POSTTEST DATA FOR EXPERIMENTAL AND CONTROL GROUP 
POI SCORES 

Scales 

Pretest Means Posttest Means 
j 

Adjusted Means 

F P Scales Exp. Con. Exp. Con. Exp. Con. F P 

T 
C 

15.72 16. 80 16. 37 16. 89 16.57 15.82 1.76 .188 

I 79.55 83.27 84.48 82.80 85. 31 81.69 3.44 .063 

SAV 19. 73 19.51 19. 62 18.98 19. 58 19.02 1.35 -.246 

Ex IS. 37 2.0.64 20. 02 19.78 20.53 19.09 3.65 .055 

Fr 15. 10 14.64 15.28 15.04 15.17 15.19 . 002 .963 

S 10. 70 11.33 11.57 10.87 11.71 10. 68 6.16 .014 

Sr 11. 4'8 12.47 11.83 12.27 12.16 11.97 .06 . 801 

Sa 1 15. 58 16.36 16.58 16.4 7 16.77 16.22 .94 .666 

Nc 11.63 12.00 11.97 '11.64 12.02 11.58 1. 75 .185 

Sy 7.07 6. 98 6.92 6.69 6.01 6.69 .71 .595 

A 15.87 16.16 15. 83 16.31 15.91 16.20 .24 .632 

C 16.18 17. 71 17.57 17.31 17.93 16. 82 3.17 .074 

research hypothesis. In addition, forty-two of sixty experi-

mental subjects increased in I, yielding a chi-square of 

9.6, significant at the .01 level (see Table XIII in the 

Appendix). 

Adjusted Means for SAV were 19.58 for the experimental 

group and 19.02 for the control group, with an F ratio of 

1.35 and a P of .246 (see Table XIV in the Appendix). Null 

hypothesis III'was accepted, since the latter value exceeded 



,05. Less than one half of the experimental subjects 

exhibited positive changes, although some of the individual 

changes were large {see Table XV in the Appendix), 

Adjusted means for Ex were 20.53 for the experimental 

group and 19.09 for the control group, with an F of 3,53 

and a P of .055 (see Table ZVI in the Appendix). Null 

hypothesis IV was tentatively rejected, since the value of 

P approximated .05. Forty of the sixty experimental subjects 

increased in Ex, yielding a chi-square of 6.67, significant 

at the .01 level (see Table XVII in the Appendix). 

Adjusted means for Sa were 16.77 for the experimental 

group and 16.22 for the control group, with an F of .94 and 

a P of .666 (see Table XXIV in the Appendix). Since the 

latter value exceeded .95, null hypothesis V was accepted. 

A majority of thirty-three of the sixty experimental sub-

jects did increase in Sa after group counseling. Also, sig-

nificant differences were observed in the numbers of gains 

or losses made by the various counseling- groups, yielding a 

chi-square of 15.033, significant at the .02 level (see 

Table XXV in the Appendix). 

Adjusted, means for C were 17.93 for the experimental 

group and 16.82 for the control group, with an F of 3.17 and 

a P of .074 (see Table XXXII in the Appendix). Because the 

latter value exceeded .05, null hypothesis VI was' tentatively 

accepted. However, since the F ratio approached significance, 
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and differences were observed in the predicted direction, a 

trend existed which partially supported the research hypoth-

esis. In addition, a majority of thirty-six of the sixty 

experimental subjects increased in C (see Table XXXIII in 

the Appendix). 

Although not included as a variable in the original 

hypotheses, due to the relatively small number of items in 

the scale, a significant difference was observed between 

experimental and control groups in POX Spontaneity (S) 

scores. Adjusted means for S were 11.71 for the experimental 

group and 10.68 for the control group, with an F of 6.16 and 

a P of .014 (see Table XX in the Appendix). Although the 

differences obtained were small, these differences should 

be interpreted in light of the relatively few items in the 

S scale. A majority of thirty-three of the sixty experi-

mental subjects increased in S after group counseling (see 

Table XXI in the Appendix). Because of item overlap and 

similarity of concepts, the significant differences obtained 

for S scores gave support to changes observed in I, Ex, and 

C scores. 

Null hypothesis VII was stated as follows: Following 

group counseling, the experimental group will have no lower 

Discrimination Index scores than will the control group. 

The results of the comparison between experimental and 

control group DI scores are presented in Table II. 
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TABLE II 

PRE- AND POSTTEST DATA FOR EXPERIMENTAL AND CONTROL GROUP 
DISCRIMINATION INDEX SCORES 

Pretest Means Posttest Means Adjusted Means 

EXP. ! Con. 
1 

.Exp. Con. Exp. Con. F P. 

75.95 j 74.613 71.633 78.64 71.32 79.06 5. 958 .0156 

Adjusted means for the DI scores were 71.32 for the 

experimental group and 79,06 for the control group, with an 

F ratio of 5.958 and a P of .0156 (see Table XLIV in the 

Appendix). Since the latter value was less than .05, null 

hypothesis-.VII was rejected. Differences observed were as 

predicted, since students were able to discriminate facili-

tative communication more accurately after group counseling 

than a similar group which did not experience group counsel-

ing. Moreover, a majority of forty of the sixty experi-

mental subjects increased in accuracy on the DI, yielding a 

chi-squa.re of 6.67, significant at the .01 level (see Table 

XLV in the Appendix). 

Null hypothesis VIII was stated as follows: Following 

group counseling, the experimental group will have no' 

greater self-disclosure scores, as measured by the Personal 

Share Form (PSF), than will the control group. The results 

of comparisons between experimental and control group scores 

on the PSF are presented in Table III. 
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Adjusted means for the PSF Total scores were 142.88 for 

the experimental group and 134.98 for the control group, 

with an F of 4.63 and a P of .031 (see Table XLIII in the 

Appendix). Since the latter value was less than .05, null 

hypothesis VIII was rejected. The experimental group ex-

pressed significantly greater willingness ror self-disclosure 

following group counseling than did the control group. 

Forty of the sixty students in the experimental group had 

gains in PSF Total scores, yielding a chi-square of 6.67, 

significant at the .01 level (see Table XLIV in the Appendix). 

In addition to the PSF Total scores, significant posi-

tive differences were observed between experimental and 

control group means for two PSF sub-parts—"With Teacher or 

Supervisor," and "With Counselor." Adjusted means for "With 

Teacher or Supervisor" scores were 30.95 for the experimental 

group and 28.74 for the control group, with an F of 3.659 

and a P of .055 (see Table XXXIV in the Appendix). A 

majority of thirty-six of the sixty experimental subjects 

had gains in this variable (see Table XXXV in the Appendix). 

Adjusted means for "With Counselor" scores were 35.56 

for the experimental group and 33.44 for the control group, 

with an F of 4.84 and a P of .018 (see Table XL in the 

Appendix). Experimental subjects scored significantly 

higher on this variable than did the control subjects. How-

ever, only a minority of twenty-four of the sixty experimental 

subjects had gains in "With Counselor" scores (see Table XLI 
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in the Appendix) Differences which were obtained reflected 

large gains by some of the students in the experimental 

group. 

Null hypothesis IX was stated as follows: After ten 

weeks of group counseling, subjects in the experimental 

group will have no greater mean score on the Interpersonal 

Rating Scale (IRS), than after three weeks. Data from the 

IRS are presented in Table IV. 

TABLE IV 

PRE- AND POSTTEST DATA FOR EXPERIMENTAL GROUP 
INTERPERSONAL RATING SCALE SCORES 

Pretest Posttest 

Variable Mean S.D. Mean S.D. t P 

Openness 18.317 5.89 18.83 6.378 .815 .578 

Flexibility 19.133 3.90 19.583 4.458 .791 .562 

Communication 20. 4 3. 346 20.6 4. 812 .396 .696 

Self-Acceptance 20.75 2.826 21.167 3.683 .851 .597 

Self-Direction 19.97 3.598 21.467 3.806 2.8096 .006 

Interpersonal 
Contact 19.45 4.276 19.567 5.057 .246 .801 

Total Scores 118.03 18.8 121.367 23.05 1.434 .153 

The IRS pretest mean for Total scores was 118.03, with 

an S.D. of 18.8, and the posttest mean was 121.367, with an 

S.D. of 23.05. A t value of 2.00 was required for the .05 

level of confidence for 59 degrees of freedom. The t value 

obtained for the differences between pretest and posttest 
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means of IRS Total scores was 1.434. Since this value was 

less than the value required.for the .05 level of confidence, 

null hypothesis IX was accepted. Thirty-five of the sixty 

.experimental subjects were rated higher on the IRS after ten 

weeks, than after three weeks. So, although the experimental 

hypothesis was rejected, changes did occur 'in the predicted 

direction, and the majority of subjects did gain in ratings 

from peers and group facilitators. 

One significant gain was observed on the IRS subscale 

"Self-Directedness." The pretest mean for "Self-Directedness" 

was 19.97, with an S.D. of 3.598, and the posttest mean was 

21.467, with an S.D. of 3.806. A t of 2.8096 was obtained 

for differences between these means. Since this value ex-

ceeded the value required for the .05 level of confidence, 

the observed gains in "Self-Directedness" were accepted as 

statistically significant. This finding partially confirmed 

the hypothesis that there would be significant gains for the • 

experimental group on the IRS. 

Null hypotheses X through XIII were stated as follows: 

X. No positive correlation will be obtained between 

the pretest scores of the group counselors and the mean-

change scores of their respective groups on the DI. 

XI. No positive correlation will be obtained between 

the pretest-posttest difference scores of the group coun-

selors and the pretest-posttest mean-change scores of their 

respective groups on the DI. 
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XII. No positive correlation will be obtained between 

the pretest scores of the group counselors and the mean-

change scores of their respective groups on self-disclosure, 

as measured by the PSF. 

XIII. No positive correlation will be obtained between 

the pretest-posttest difference scores of the group coun-

selors and the mean-change scores of their respective groups 

on self-disclosure, as measured by the PSF. 

Correlations pertaining to hypotheses X through XIII 

are presented in Table V. Correlations were all either 

negative or not significantly different from 0. Therefore, 

null hypotheses X through XIII were each accepted. However, 

TABLE V 

CORRELATIONS OF COUNSELOR RANKS WITH GROUP RANKS OF 
DISCRIMINATION INDEX AND PERSONAL SHARE FORM 

SCORES 

Source rho P 

Counselor Pretest Ranks with Group Change Ranks 
on the DI -.642 .117 

Counselor Change Ranks with Group Change Ranks 
on the DI .108 .791 

Counselor•Pretest Ranks with Group Change Ranks 
on the PSF' -.523 .20 

Counselor Change Ranks with Group Change Ranks 
on the PSF . 108 .791 

a correlation of .81, having a P of .04 76 was obtained between 

ranks of the facilitators on DI change scores and ranks of 
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groups on the "Communication" ratings of the IRS, This 

indicated that the groups did covsry with their leaders on a 

communication dimension, partially supporting the assump-

tions underlying hypothesis XI. Additional data are pre-

sented in Chapter V which tend to confirm the assumptions 

implicit in the hypotheses of covariation between counselor 

qualities and group growth. 



CHAPTER V 

ADDITIONAL FINDINGS 

Several interesting variables were studied in addition 

to those originally proposed for investigation in this study. 

The procedures for the collection and treatment of additional 

data are described in this chapter. 

In the interest of learning how group members perceived 

their facilitators, a Group Counselor Rating Scale (see 

Appendix) was devised, on which they rated their facilitators 

on a' number of variables. The following variables selected 

for this scale were adapted from the studies of Carkhuff (1) 

and others: Respect, Empathy, Genuineness, Concreteness, 

Self-Disclosure, Spontaneity, Flexibility, and Confidence. 

Descriptors for these variables were designed by an advanced 

doctoral student and a counselor educator familiar with the 

dimensions involved. They were colloquially stated to 

facilitate understanding by naive raters. Each item was 

rated on a five-point scale, marked off in half-point 

increments. 

These ratings were made after three weeks, of group 

counseling, and again after ten weeks. Since these ratings 

were made by naive subjects unfamiliar with the scales, 

absolute values of the ratings were discounted. Rather, 
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these ratings were used to rank the facilitators according 

to their group members' perceptions of their behavior. 

Table LIII in the Appendix contains these ranks." 

The groups were also ranked according to their mean -

gains for each of twenty-five variables. These ranks were 

pooled to yield grand ranks for each groupJ Table LIV in 

the Appendix presents these ranks. The pooled group ranks 

are nearly identical with ranks based on GCRS ratings of the 

group facilitators after three weeks of group counseling. 

A correlation based on the differences between pooled group 

ranks and counselor rating ranks is presented in Table VI. 

TABLE VI 

CORRELATION OF GROUP FACILITATOR THIRD-WEEK AVERAGE GCRS 
RATING RANKS AND POOLED COUNSELING GROUP RANKS 

Group and 
Facilitator Ordinals 1 2 3 4 5 6 7 rho P 

Pooled Group Ranks 3 2 6 7 1 4 5 .97 .02 
GCRS Ranks of Facilitators 2 3 7 6 1 4 5 

A rank-difference correlation of .97 was obtained 

between the ranks of facilitator ratings and the pooled . 

ranks of their respective groups. This correlation had a P 

of .02, indicating that this relationship would have occurred 

only two times in one hundred by chance alone. So a close 

relationship existed between group members1 changes on the 
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many variables measured and their perceptions of their 

facilitators. 

In order to assess the subjective responses' of the 

participants in the counseling groups, they were asked to 

complete .a simple sentence-completion form at the completion 

of the ten-week, group counseling experience. Most of the 

statements made on this form contained expressions of affect. 

These statements were therefore rated by two judges as fol-

lows : If there was agreement that the expressed affect was 

positive, the statement received a positive rating. If 

there was agreement that the expressed affect was essentially 

negative, the statement received a negative rating. And, if 

there was agreement that the statement essentially expressed 

neither positive nor negative affect, it was given a neutral 

rating. The frequencies of these ratings on five sets of 

statements are presented in Table VII. 

The first set of statements were in response to the 

following phrase: "My counseling group was . . . ." Some 

of the positive statements were as follows: 

. . . very warm and helpful. 

. . . the greatest thing that has helped me to 
see 'who' I am. 

. . . very beneficial. The atmosphere was re-
laxed and free. This seemed to help us all feel 
at ease to merely chat, if we needed this before . 
we could really say what we felt, or to bring up 
any subject on our mind. 

. . . very close in that we could all talk, and 
it seemed that we weren't closed to our feelings. 
We had a successful group. 
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. . . very stimulating, enjoyable, and beneficial. 

. . . very helpful. 

TABLE VII 

SUMMARY OF SENTENCE COMPLETION DATA FOR ALL GROUPS 

1 
Response Class 

Source 
Positive 
Responses 

Negative 
Responses 

Neutral 
Responses Chi-Square 

"My group . . . " 29 14 14 7.88* 

"My leader . . . " 31 15 14 9.05* 

"Members of my 
group . . . " 33 8 16 17.14** 

"I feel . . . " 34 18 5 22.20** 

"If I had the 
chance to be in 
another counsel-
ing group . . . " 36 10 12 21.68** 

**.001 level. 

Not everyone shared these feelings and perceptions, 

Some of the negative reactions were as follows: 

. . . a big disappointment. 

. . . a little superficial. We were able to 
become acquainted on the surface. We seldom 
got very' deep with each other. We were super-
ficial in that we hardly spoke to each other 
outside of group meetings. 

. . . a waste of time. We never did anything 
except complain that we were not getting any-
thing accomplished. The group did not know •• 
what we were really supposed to do. Several 
people talked constantly, then became angry 
when the others did not say anything. The 
others never got a chance to talk, except to 
agree with the talkers. 
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. . » a farce and a waste of time. 

Finally, several persons made essentially noncommittal 

or neutral statements about their groups. Here are some of 

the neutral statements: 

. . . something I've never experienced before. 

. . . interesting. 

. . . a good cross section. 

. . . ' s group [named 

leader]. 

Significant differences were observed among frequencies 

of the three response classes; a chi-square of 7.88 computed 

for these frequencies was significant at the .05 level. 

This data and data gathered from classification of other 

sets of statements are presented in Table VII, p. 105. 

Consistent differences were observed among the counsel-

ing groups with regard to the affect expressed toward their 

groups. Numbers of positive, negative, and neutral state-

•raents made by each group to the various response sets are 

presented in Table VIII (p. 107). Differences among the 

groups in response to "My group . . . " yielded a chi-square 

of 25.13, which was significant at the .05 level. 

Additionally, when the groups were ranked according to 

percentage of positive statements, and these ranks were com-

pared with ranks based on gains of the group facilitators on 

the GCRS, the resulting correlation was 1.00, significant 

at the .01 level. This correlation and subsequent 
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TABLE VIII 

NUMBERS OF POSITIVE r NEGATIVE, AND NEUTRAL STATEMENTS MADE 
BY MEMBERS OF COUNSELING GROUPS 

Groups 
Tj Q CI O - F 

V / . L G O i D U X 

Source Statement 1 2 3 4 5 6 7 Chi-Square 

"My group . . . " Positive 6 S '2 0 3 4 7 
Negative 0 0 4 4 3 2 1 25.13* 
Neutral 1 1 2 4 2 2 1 

"My leader . . . " Positive 7 8 0 5 5 2 6 
Negative 0 0 6 4 2 2 2 29.33** 
Neutral 0 1 2 0 1 4 1 

"Members of my Positive 6 8 3 2 7 2 4 
group . . . " Negative 0 0 3 4 2 1 0 28.83** 

Neutral 1 1 2 2 0 5 5 

"I feel . . . " Positive 5 9 3 3 4 4 7 
Negative 0 0 5 5 4 3 1 25.09* 
Neutral 2 0 1 0 0 1 1 

"If I had the chance to Would 7 7 3 0 2 2 5 
be. in another coun- Wouldn't 0 0 0 3 3 2 2 21.15* 
seling group . . ." 1 1 1 3 1 2 1 

*P £ .05. 

**P < .01. 

correlations based on ranks of groups based on other sets of 

statements are presented in Table IX (p. 108). 

The second set of statements were concerned with the 

group facilitators and were in response to this phrase: 

"The leader of my group . . . ." Some of the positive 

statements were 

. . . was especially good. Sometimes she related 
an experience of hers with us so we could easily 
associate with her. We felt she was just a part 
of us, not just a leader. 
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. . . very open minded; but also she was able 
to go directly to a point to get us to show our 
feelings. 

. . . was really out-of-sight. She was concerned, 
helpful,-and really a warm person. 

. . . was very straightforward, down to earth, honest, 
and truthful. I really feel like she added to the 
group tremendously. 

. . . was very helpful and human. 

. . . was a very warm and understanding person. 
He really got involved with the group sessions, -
and was a help. I feel is a very 
sincere personable person and very capable. He 
appears to have self-confidence, which reassured 
me. 

TABLE IX 

COMPARISON OF FACILITATOR RANKS BASED ON CHANGES IN GCRS 
RATINGS AND GROUP RANKS BASED ON STATEMENTS 

ABOUT GROUPS 

Group and Facilitator 
Ordinals 1 2 3 4 5 6 7 rho P 

Facilitator Ranks 2 1 7 6 5 4 3 

"My group . . . " 2 1 7 6 5 4 3 1.00 .0146 

"My leader . . . " 1 2 7 5 4 6 3 « CO
 

CO
 

.0324 

"Members of my 
group . . . " 2 1 5 6.5 3 6.5 4 .79 .0536 

!,I feel . . . " 3 1 7 6 4.5 4.5. 2 .96 .0192 

"If I had the chance 
to be in another 
group . . . " 1.5 1.5 3 7 6 5 4 .78 .0658 

Some negative comments about group leaders were 

. . . seemed very insecure and perhaps was incom-
petent. 
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. . . was ineffective at times because of 
nervousness. 

. . . was a very confusing man, . . . He tried 
to read things into our sentences. He tried 
too hard to be helpful. 

. . . was not qualified enough to make the 
group a success. She did not inspire anyone 
or anything. 

And some neutral statements about facilitators were as 

follows: 

. . . was [gave name] . 

. . , interesting. 

. . . very cooperative. He did not force us. 

Significant differences were observed among the fre-

quencies of the statements made about the facilitators. 

Again, more than half of the total were positive, and a chi-

square of 9.05, significant at the .05 level, was obtained 

(see Table VII). Significant differences were also observed 

among the groups: a chi-square of 19..33, significant at the 

.05 level, was obtained for differences among frequencies of 

response classes of the seven counseling groups (see Table 

VIII). Also, a rank-difference correlation of .88, signifi-

cant at the .03 level, was obtained between ranks of groups 

on this set of statements and facilitator ranks based on 

gains on the GCRS ratings (see Table IX). 

Another set of statements concerned reactions to group 

members as individuals in response to "The members of my 

group . . . ." Some positive statements were as follows: 
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The members of my group were great. There 
were different religions, a different race, and 
quite a large age gap. But we became very close 
and shared some very personal experiences with 
each other. 

. « „ was {sic]' all really accepting people once 
the hostilities are [sic] brought out and dealt 
with. 

. . . came from various backgrounds, different • . 
age groups, and had extreme differences in many 
beliefs and opinions. However, through the 
group experience we seemed to all have a better 
insight into the different type of needs and 
reasons for the others' actions and statements. 

Some came away from the group experience with really 

bad feelings for other group members. Here are some of the 

negative statements: 

The members of my group shared surface feel-
ings, but were not willing or able to search for 
deep feelings and discuss them. 

. . . tried to see who could talk the longest. 
They seemed to try to cure the world- of all its 
problems. The members never trusted each other. 
A feeling of hostility was always present between 
the members. 

I didn't feel close to any. 

And some neutral comments were 

The members of my group usually talked 
freely. 

. . . were all compatible and had the same 
general likes and dislikes. 

. , . very interesting. 

Significant differences were also observed among fre-

quencies of response classes for statements about group 

members. A chi-square cf 17.14, significant at the .001 
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level was obtained for overall differences between response 

classes {see Table VII). A chi-square of 28.83 was obtained 

for differences among frequencies of response classes of 

each, group; this chi-square was significant at the .01 level 

(see Table VIII). And a rank-difference correlation of .79, 

with a P of .0536 was obtained by comparing group ranks with 

facilitator ranks based on GCRS rating changes (see Table IX). 

So significant differences were observed among the counsel-

ing groups with, regard to members' perceptions of each other, 

and these differences were associated with member perceptions 

of counselor behavior. 

Another set of statements was keyed by the words, "I 

feel . . . ." As might be expected, the highest number of 

scorable statements of affect were observed for this item. 

Only five of fifty-seven respondents failed to express some 

affect. Thirty-four expressed positive feelings, while 

eighteen expressed negative feelings. 

The positive feelings varied from almost euphoric 

statements to rather poignant expressions of sadness about 

leaving the group. Some of the positive statements were as 

follows: 

. . . that this has been one of the most benefi-
cial parts spent in my college education thus 
far. For the first time, someone reached out 
to say they cared what I had to say. And through 
talking with the members of the group, I feel 
that I have a better insight into my real per-
sonality, my real feelings, and how other people 
react to what I say and do. 



. . . like we could have used more time. Some. 
days it was hard to stop. 

. . . that even though I was quiet many times, 
that I got a lot out of our discussions, 

. . .. that the groups helped a lot of people. 
It helped us to get rid of some of our fears 
and frustrations. And to share some of our 
problems. 

. . . like I have accomplished a lot through 
this counseling group. I wish there'could be 
more for everyone. It has really helped. 

. . . disappointed at not being able to meet 
with my group again. 

. . . that the sessions should be given to all 
Elementary students. 

But some left the group sessions with feelings of fear 

or hostility. Some of the negative statements were as 

follows: 

I feel relieved that its over. Every Monday 
I came to the group feeling happy. By the time 
I left, I was upset and depressed. I didn't like 
the way the members in the group were badgered 
and yelled at by the so-called authoritative 
heads. 

. . . like the whole thing was a waste of time 
in our case. It. could be beneficial, if handled 
right. But our group was a flop. 

. . . that the group was a waste of time, and 
should have been on a voluntary basis. -I am 
glad its over. I no longer hate Mondays. 

And some members avoided expressing any immediate 

affect: 

I feel that group counseling can be bene-
ficial, but it is not always necessarily so. 
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. . . in certain aspects the group was a value, 
but has more fully confirmed, my faith in Jesus 
Christ who gives me peace in this turbulent 
life, for "He dares for me and never forsakes me." 

Significant differences among frequencies of response 

classes were also observed for this set of statements. The 

overall chi-square was 22.20, significant at the .001 level 

(see Table VII); the chi-square for differences among 

response classes by groups was 25.09, significant at the .05 

level (see Table VIII); and the correlation between the group 

ranks and counselor ranks based on GCRS gains was .96, with 

a P of .0192 (see Table IX). There were differences between 

the groups in the expression of immediate feelings, and 

these differences were associated with group members' per-

ceptions of facilitator qualities. 

Another set of statements involved responses to the 

phrasef "If I had the chance to be in another counseling 

group . . . ." Most persons interpreted this as a chance to 

•commit themselves to either accepting or rejecting that 

chance. Thirty-six agreed, at least tentatively, that they 

would like to be in another counseling group; ten said they 

would decline the opportunity, and twelve responded in other 

ways. An overall chi-square for this set of statements was 

21.68, significant at the .001 level (see Table VII). Dif-

ferences in frequencies of response classes among groups 

yielded a chi-square of 21.15, significant at the .05 level 

(Table IX) . This vax~iable was least related to perceptions 
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of counselors. The correlation between ranks based on per-

centages of group members who would be in another group and 

ranks based on GCRS gains was .78, with a P of .0658. 

Some of the responses which -differed from the typical 

statements about being in another group were as follows: 

If I had the chance to be in another coun-
seling group, I would be a lot happier. 

. . . I would be more open about my feelings. 

. . . I would want a different counselor. 

. . . it would only be because I felt it was 
what I wanted toi 

One other set of statements is included here. They 

were in response to the following phrase; "One thing I 

learned in my counseling group was . . . ." Several made 

statements about seeing clearly individual differences or 

the need to view people as unique. 

. . . how very different people are even in such 
a small group. 

. . . that people are individuals, and must be 
accepted as such. 

. . that in order to understand myself, I also 
have to understand ethers. The better I can 
know how I feel the more I will understand and 
know how other people feel. 

. . . that my first impressions of people are 
not always accurate. I need to try to know more 
about a person before forming an opinion of him. 

Another typical statement involved discovering a 

commonality with others' feelings and problems. 

. . . that others had the same problems I did 
or could relate to them. 
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. . . that people share my experiences good or 
bad. 

Some.stated personal insights: 

I was surprised at my own liberal ideas. 

A number said that they had learned the value of open-

ness . 

One thing I learned in my counseling group 
was to share my experiences good or bad. 

. . . people will accept you for what you are 
as long as you help them to understand what you 
are. People who really care about you are very 
understanding and forgiving. 

. . . that I can't fool others. 

. . . that when you get to know a person, you 
can understand and appreciate their different 
feelings on various subjects, and even though 
they may not be yours, you still appreciate and 
like this person anyway, and even more, the more 
he shares. 

Still others expressed pleasure that others really 

liked them: 

One thing I learned in my counseling group 
was that people like the fact that I am honest. ' 

Not all the learnings were positive: 

. . . that some people are crude. 

. . . nothing. 

In summary, the majority of those who participated in 

these groups expressed positive feelings about the groups, 

about their leaders, about their peers, and about themselves, 

Even in what was objectively one of the least successful 

groups, a member expressed himself this way: "I feel that 
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1 gained a feeling of self-confidence as far as sharing 

problems is concerned. People are not all that bad." 

Consistent.differences were observed among the groups; 

there was- great regularity with which some groups produced 

positive feelings, and others produced less positive ones. 

These differences were highly related to the perceptions 

group members had of their leaders. Perhaps the most tell-

ing relationship was between their perceptions of their 

leaders and the total gains made by groups in both self-

assessment and interpersonal ratings. 
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CHAPTER VI 

SUMMARY( DISCUSSION, AND RECOMMENDATIONS 

Summary 

This study was an investigation of the effect of group 

counseling on elementary education majors and the relation-

ships that exist between facilitator qualities and group 

changes. The specific purposes of this study were as follows: 

1. to measure the effects of group counseling on 

several self-actualizing qualities, on self-disclosure, and 

on the discrimination of facilitative therapeutic conditions 

by prospective teachers, 

2. to compare these measures with similar measures of 

a comparison group which did not participate in group coun-

seling, 

3. to assess the interaction of some counselor quali-

ties with certain group outcomes. 

Undergraduate elementary education majors from four 

sections of Elementary Education 332 and 337 were selected 

as experimental and control subjects in this study. Sixty 

students from two sections were selected as experimental 

subjects, and forty-five students from two other sections 

were selected as controls. The Personal Orientation Inven-

tory , Personal Share' Form,, and the Discrimination Index were 

118 
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administered to all subjects, as 'veil as to the facilitators, 

prior to, and again after the ten weeks of group counseling. 

An Interpersonal Rating Scale and a Group Counselor Rating 

Scale were administered to the members of the experimental 

group after three weeks and again after ten weeks of group 

counseling. 

The experimental group was divided into seven counsel-

ing groups which participated in two hours of group counsel-

ing per week for ten weeks. Group counseling consisted of 

discussions of situational and developmental problems 

facilitated by the group counselors. 

The seven facilitators were graduate counselor trainees 

who had each completed a Master1 s--level practicum, all but 

one of whom were post-Master's graduate students in counsel-

ing. They were supervised by a counselor' educator and an 

advanced doctoral student, and their supervision consisted 

of participant observation by the supervisors, conferences,' 

and reviews of counseling tapes'. 

Thirteen hypotheses were tested in this study. Data 

for hypotheses I through VIII were treated by analysis of 

covariance to test for significance of differences between 

residual gains of the experimental and control groups. Data 

for Hypothesis IX was treated by a t test for correlated 

means to test for significance of mean gain. Data for 

Hypotheses X through. XIII were treated by .rank-difference 

correlations and tested for siqnificance. 



120 

The hypothesis that experimental subjects would have 

higher Time Competence scores after group counseling than 

the. control subjects was rejected. However, the' difference 

between the adjusted means was in the predicted direction, 

and a majority of the experimental subjects gained in . 

The hypothesis that experimental subjects would have 

higher Inner Directedness scores after group counseling than 

the control subjects was rejected. However, the difference 

between the means was in the predicted direction and reached 

the .06 level of significance. Also there were significantly 

more of the experimental subjects who gained than who did 

not gain in I. The hypothesis was, therefore, partially 

supported in that there was a trend in the hypothesized 

direction. 

The hypothesis that experimental subjects would have 

higher Self-Actualizing Values scores after group counseling 

than the control subjects was rejected. Small differences 

between the means in the expected direction were observed; 

but less than half of the experimental subjects gained in 

SAV. The differences which were observed seemed to be based 

on large changes in a few of the experimental subjects. ' 

The hypothesis that experimental subjects would have 

higher Existentiality scores after group counseling than the 

control subjects was accepted. Differences which were ob-

served resulted partially from reductions of control group . 



121 

scores. However, significantly more of the experimental 

subjects gained than did not gain in Ex. 

The hypothesis that experimental subjects would have 

higher Self-Acceptance scores after group counseling than 

control subjects was rejected. A small non-significant 

difference was observed in the expected direction. A 

majority of the experimental subjects did in fact gain in 

this variable; and significant differences among gains and 

losses made by the counseling groups were observed for this 

variable. 

The hypothesis that experimental subjects would have 

higher Capacity for Intimate Contact scores after group 

counseling than control subjects was rejected. However, 

differences at the .07 level of confidence were observed in 

the predicted direction, and a majority of the experimental 

subjects did gain in C. Therefore the hypothesis was 

partially confirmed, in that there was a trend in the 

hypothesized direction. 

Although not included as a variable in the original 

hypotheses, a significant change was also observed in POI 

Spontaneity scores. S scores of the experimental group were 

significantly higher than scores of the control group, and a 

majority of the experimental subjects gained in S. 

The hypothesis that experimental subjects would have 

lower Discrimination Index scores after group counseling 

than the control subjects was accepted. In addition to 
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there being a significant difference between experimental 

and control group means, significantly more of the experi-

mental subjects increased in accuracy of discrimination than 

those who did not. 

The hypothesis that the experimental subjects would 

have higher Personal Share Form scores, following group 

counseling, than the control subjects was accepted. Sig-

nificant differences were observed between experimental and 

control group PSF Total means. A statistically significant 

majority of the experimental subjects exhibited gains on 

this variable, and significant gains were also noted in two 

of the sub-parts of this form: "With Teacher or Supervisor," 

and "With Counselor." 

The hypothesis that experimental subjects would have 

higher Interpersonal Rating Scale scores after ten weeks 

than after three weeks of group counseling was rejected. 

Differences in the expected direction were observed, and the 

majority of the experimental subjects did gain in Total IRS 

scores, establishing a trend for this variable. One of the 

IRS subscales, "Self-Directedness," yielded a highly signifi-

cant difference; so there was partial confirmation of this 

hypothesis. 

The remaining hypotheses which predicted positive 

correlations between counselor and group variables were each 

rejected. Negative correlations were obtained between coun^ 

selor pretest ranks and group change ranks for DI and PSF 
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Total scores. Small, non-signifleant positive correlations 

were obtained between counselor change ranks and group change 

ranks for DI and PS? Total scores. However, a significant 

positive correlation was obtained between counselor ranks 

for DI changes and group ranks for "C orranuni. c a r. i on " gains on 

the IRS. This finding partially confirms the assumption 

underlying the hypothesis of a positive correlation between 

counselor and group change ranks of DI scores. 

In addition to the above results, a high positive corre-

lation was obtained between facilitator ranks based, on Group 

Counselor Rating Scale ratings made by their respective 

group members, and pooled group ranks based on gains on 

twenty-five variables. Significant differences were obtained 

between numbers of positive statements made by members of 

the counseling groups for each of five open-ended statements. 

Also, positive correlations were obtained between group 

ranks based on each of these variables and facilitator ranks 

based on changes of ratings on the Group' Counselor Rating 

Scale. 

Discussion 

This study focused on two major questions: (1) Can 

group counseling facilitate the development of- personal 

qualities which are related to self-actualization, and effec-

tive teaching? (2) Is there an observable relationship 

between facilitator qualities and the growth of group 
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members? Hypotheses 1 through XI were concerned with the 

first question, and Hypotheses X through XIII were concerned 

with the second. 

In response, to the first question, the results of this 

study support a qualified "yes." On one sub-part and in 

three of the nine variables measured which related to the . 

development of self-actualizing qualitiesopenness and the 

discrimination of facilitative communication, significant 

changes were observed after group counseling. And in two 

other variables positive trends of near significance were 

found. 

Although no significant changes were observed after 

group counseling in Time Competency, this finding is con-

sistent with Shostrom's original study (10). It is possible 

that this variable taps such basic attitudes towards one's 

personal orientation that measurable changes would require 

counseling experiences of more extended duration than the 

limits of this study allowed. Although an examination of 

the items involved in the inventory lead to that tentative 

conclusion, it should be. noted that in this study a majority 

of the members in the experimental group did have gains on 

this dimension. If the foregoing hypothesis about the level 

of attitudes tapped is valid, any changes on this variable 

might be viewed as having subjective significance. 

Mo significant changes were observed on the Self-

Actualizing Values scale. In fact, a majority of the members 
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of the experimental group either did not vary or changed 

negatively on this variable. This is a variable which also 

may require extended counseling experience for change to • 

occur, since the items appear to tap rather basic attitudes. 

To score high on SAV, a person would typically assert, among 

other things, that his values are based, primarily on his • 

feelings, that he can trust his feelings as bases of values, 

that he can make spontaneous decisions, that self interest 

is not. opposed to altruism, that man is essentially good and 

can be trusted, and that he is free to be himself and bear 

the consequences. SAV has been found by Foulds (5) to corre-

late highly with the facilitative conditions of empathy and 

genuineness. Since this is the case, SAV might be better 

used as a predictor of facilitative behavior than as a mea-

sure of change. 

There were also no significant changes observed on the 

Self-Acceptance variable, although a majority of the members 

in the experimental group did have gains. The items which 

are scored for Sa deal with one's ability to accept himself 

in spite of the fact that he has weaknesses and "hang-ups." 

This variable was included in the study because it was felt 

that this is an even stronger indicator of self-actualization 

than self-regard. However, by the same token, the ability 

to accept oneself "warts and all" is probably indicative of 

a later stage of development. Sa correlated -.211 with 

pooled group ranks, and -.211 with counselor ratings. 
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Therefore,- Sa appears to relate neither to the effects of 

group counseling in this study nor to the effects of the 

counselor'variables. It is probable that changes in Self-

Acceptance were more closely related to the characteristics 

of the individuals involved in the study than to other vari-

ables, and that these changes were confounded by unevenly 

distributed base lines. 

Near-significant gains were observed in Inner- • 

Directedness. This trend was supported by the fact that 

forty-two out of sixty experimental subjects gained in I. 

The fact that Shostrom found significant changes in I follow-

ing group experiences in his original study (10) gives 

additional support to the probability that this trend in I 

reflected real differences. Changes of high significance 

were observed in 11 Self-Directedness" on the IRS, indicating 

that students in the counseling groups were observed to gain 

in this area by their peers and group facilitators. This 

latter finding is evidence that members of the counseling 

groups did in fact grow in the capacity to evaluate and 

direct their own behavior from internal, rather than external 

criteria. 

The trend in I and the positive change in "Self-

Directedness" are important findings, since these variables 

closely resemble self-perceptions which Gooding (6) found 

in effective teachers. Fouids (5) found that I correlates 
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with empathy and genuineness, qualities related to teacher 

effectiveness in studies by Eerenson (2) and Aspy (1). 

A trend was also found for positive changes in Capacity 

for Intimate Contact, with a majority of the experimental 

subjects showing gains, A person scoring high on C is one 

who sees himself as free to accept himself 'and others with-

out regard for differences in values. He sees himself as 

able to be tender and vulnerable in relationships, having a 

basic respect for himself and others; he doesn't have to be 

liked by everyone, or feel, that he has to like everyone. Ee 

feels free to express his true feelings, positive and nega-

tive, both to strangers and intimates. Attitudes reflected 

in C are consonant with perceptual sets of effective helpers 

reported in the Florida Studies in the Helping Professions 

(4). Gains in this area therefore support the hypothesis 

that group counseling experiences can facilitate the develop-

ment of attitudes basic to effective teaching. 

Students who participated in counseling groups gained 

significantly in Existentialitv vis-a-vis those who did not 

participate in group counseling. Ex reflects the freedom to 

act spontaneously, adjusting one's values to reality needs 

of the moment. It closely resembles Rogers' (9) description 

of the mature person's "valuing process" as opposed to a 

rigid value system. Foulds (5) has found that Ex also 

correlates positively with empathy and genuineness. And this 
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quality is similar to "flexibility" which Hamachek (7) cites 

as one of the most important qualities of effective teachers. 

The significant difference between experimental and 

control groups on Ex resulted in part from gains made by the 

experimental group and in part from losses by the control 

group. One interpretation of these findings might be that • 

group counseling served to prevent increased value rigidity 

which may have resulted from the environmental presses en-

countered by the control group. At the same time, a statis-

tically significant majority of the members of the experi-

mental group had gains in Ex. This finding gives strong 

support to the hypothesis that group counseling served to 

increase value-fluidity in most of the experimental group. 

Students who participated in counseling groups also 

gained significantly in Spontaneity. In comparison with 

groups studied in Shostrom's (10) original study, the experi-

mental group scored below the mean for normals on the pre-

test and approached the mean for the self-actualizing group 

on the posttest. At the same time, the control group dropped 

from slightly below the "normal" mean to a point close to the 

mean of a non-self-actualizing comparison group (10). This 

finding suggests that group counseling may have prevented a 

deterioration in Spontaneity, while at the same time allow-

ing members of the counseling gi'oups to grow in this dimen-

sion. Foulds (5) found S to correlate positively with 

facilitative genuineness; so this finding is further evidence 
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that group counseling can facilitate attitudes basic to 

effective teaching. 

Students who participated in group counseling differed 

significantly from the students in the control group in 

their ability to discriminate facilitative communication. 

The experimental subjects increased their discrimination 

ability, while the control subjects decreased about the same 

amount. The fact that forty out of sixty experimental 

subjects improved on the D.1 scrimination Index suggests that 

the mean differences on this variable reflect real gains by 

the experimental group. 

Gains in discrimination by elementary education majors 

constitutes an especially important finding, sines Carkhuff 

(3) has found the ability to discriminate to underlie the 

ability to communicate faciiitatively. And this finding 

seems particularly interesting, in view of the fact that 

there was no specific training in the discrimination of 

facilitative behavior. What was the source of the gain in 

this function? A reasonable hypothesis is that students 

gained directly from their group experiences, perhaps model-

ing after counselor responses, as well as developing facili-

tative responses of their own. This interpretation is con-

distent with Landreth's (8) observation that one of the 

important learnings in group counseling is the ability to 

help other persons. It is interesting to note that among 

the. more frequently mentioned learnings cited by the 
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participants were the appreciation of individual differences 

(respect), the importance of understanding feelings (empathy), 

and the importance of being hontest about one's own feelings 

(genuineness) . 

Another important area in which the experimental group 

differed significantly from the control group was in self- • 

disclosure. The PSF mean for the experimental group in-

creased almost seven points after group counseling, while 

the PSF mean for the control group dropped almost two points. 

The difference in self-disclosure was probably most related 

to the effects of group counseling, since most of the dif-

ference between the two groups was due to the increased 

scores of the experimental group. Also contributing to the 

total PS? difference was the fact that members of the experi-

mental group became significantly more willing to confide in 

teachers, supervisors or counselors after group counseling 

experience than were members of the control group. 

One implication of this finding is that the group coun-

seling experience increased the probability that these stu-

dent teachers would turn to more experienced supervisors for 

assistance, should they feel the need, and that they would 

be more likely to turn to a professional for help with a 

personal problem, than would those who did not have this 

experience. Therefore, the counseled students increased the 

probability that they will be able to adapt professionally 

and personally to their future environment. 
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In response to the second major question of this study, 

"Is there a relationship between counselor qualities and 

group outcomes?" the predicted results were not confirmed. 

However, further analyses of the data obtained from coun-

selors and group members yielded findings which supported an 

affirmative response. 

There were negligible relationships between counselor 

self-reports and group self-reports on self-disclosure. 

Likewise, there were negligible relationships between coun-

selor discrimination of facilitative responses and group 

discrimination. However, there was a positive correlation 

between counselor discrimination and ratings of group 

members' facilitative communication. So, some support was 

given to the assumption underlying the hypothesis that coun-

selor discrimination would correlate with group gains in 

discrimination. 

Evidence of systematic relationships between counselor 

performance and group outcomes was also found when group 

•ranks based on gains on twenty-five variables were pooled, 

and these pooled ranks were compared with ranks of counselor 

ratings on the GCRS. This comparison yielded a high positive 

correlation. This is an important finding for several 

reasons. First, although group member ratings of facilita-

tive qualities of their group facilitators tended to be 

high, the resulting counselor ranks based on these ratings 

were very similar to ranks based on ratings made by counselor 
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supervisors. This observation indicates that untrained 

raters can discriminate between effective and less effective 

helpers. 

Second, the obtained correlation gives strong support 

to the hypothesis that a positive relationship exists between 

fac.ilitative behaviors of group facilitators and the outcomes 

of their groups. This finding is consistent with burgeoning 

evidence for the effectiveness of "facilitative dimensions" 

cited by Carkhuff {3}. 

And, third, this finding suggests that the outcomes of 

counseling groups, such as those under consideration, are of 

a global nature, with rich interactions between counselor, 

member, and process variables. While analysis on a "molecu-

lar" level failed to yield convincing evidence of a relation-

ship between counselor qualities and group outcomes, analysis 

of global changes yielded a highly significant relationship 

between counselor qualities and group growth. If, as Rogers 

asserted, "The organism reacts as an organized whole . . . " 

(9, p. 486), analysis of changes needs to be global, if it is 

-co be meaningful. 

On an informal questionnaire, a majority of the partici-

pants in these groups expressed a willingness to participate 

in other groups, as well as immediate positive feelings, and 

positive feelings about groups, leaders, and peers. But 

there were important differences among the seven counseling, 

groups regarding numbers of positive and negative feelings 
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expressed; in three groups almost all responses were positive 

on most of the questions, while the other four groups varied 

from generally neutral responses to mostly negative responses* 

These expressions of feelings were closely related to 

perceptions group members had of their facilitators. Four 

out of five correlations between group statements and coun--

selor changes on. the GCRS were significant. Subjectively, 

there was a powerful relationship between perceptions of 

facilitators and group outcomes: "Good" counselors had 

"good" groups, and vice-versa. This supports a basic 

assumption of this study, that the counselor variable is 

most important in contributing to the success of the group, 

This is not to say that other factors, such as group 

process variables did not come into play. For instance, the 

group which had the lowest pooled rank on all variables, and 

which contributed the most negative feedback, had the highest 

gains in discrimination. And a member of the group which 

had the lowest ranked facilitator made the following state-

ment: "I feel that I gained a feeling of self-confidence as 

far as sharing problems is' concerned. People are not all 

that bad." Nevertheless, all other evidence indicates that 

leaders who were able to be active and communicate facili-

tatively were those whose groups grew the most. 

In summary, the findings of this study indicate that 

group counseling proved effective in facilitating the growth 

of education students in inner-directedness, existentiality, 
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spontaneity,, capacity for intimate contact, self -disclosure, 

and the discrimination of facilitative communication. The'se 

findings tend to confirm the hypothesis that counselors in 

training can be effective in facilitating counseling groups. 

In addition, there is evidence of positive relationships 

between the outcomes of counseling groups and the effective-

ness of group facilitators, especially as they are perceived 

by their group members. 

Recommendations 

As a result of the findings and observations of this 

study, the following recommendations are made: 

• 1. Group counseling should be considered as an adjunct 

to teacher education programs for the development of atti-

tudes, values, and skills which are found in effective 

teachers. 

2. Further research should be conducted to determine 

whether greater gains could be achieved by using highly 

skilled facilitators, using ratings of facilitative qualities 

as criteria for selection. 

3. Further research should be conducted, to see if 

specific training of students in education in the discrimina-

tion of facilitative qualities in addition to group counsel-

ing would increase their growth in discrimination. 

4. Further research should be conducted which would 

include follow-up observation of students after they have 



entered the classroom as teachers to study the effects of 

group counseling on subsequent teacher behavior. 

5. Comparisons should be made between voluntary and 

involuntary groups, since a number of students cited the 

non-voluntary aspect of this study as detrimental to their 

growth. 

6. The counselor education program at North Texas State 

University should give greater attention to the selection of 

persons who serve as group facilitators. Some of the group 

facilitators in this study could have been screened out 

earlier in their programs or required to have remedial ex-

periences which would modify personal characteristics which 

seemed to impede their groups. 

7. The counselor education program at North Texas 

State University should consider the problem of appropriate 

timing of group counseling practica. The question needs to 

be raised whether it might be more appropriate for the. 

practicum to follow the completion of the group counseling 

•course,, rather than to run concurrently. 

S. Further research 'should be conducted which would 

more closely study the process variables as they relate to 

the outcomes of group counseling. 

9. Further research should be conducted which would 

more closely study the effects of member characteristics as 

they affect the outcomes of group counseling. 
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10. Since the probability of obtaining statistical 

significance is based in part on sample siz;ef future studies 

of group counseling should employ numbers comparable to those 

in the present study. 

11. .In future studies of group counseling attention 

should be given to assessing molar, rather 'than molecular 

changes in group members. This may be especially important 

in studies involving counselor variables and group outcomes, 

12. Further research should be conducted in the use 

of untutored raters to assess counselor qualities. It is 

important to consider whether persons who are untrained in 

facilitative qualities can accurately discriminate between 

effective and less effective helpers. 
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APPENDIX 

TABLE X 

ANALYSIS OF COVARIANCE OF TIME COMPETENCE SCORES 

Source DF 
Sum of 

Squares 
Mean 
Square F P 

Total 103 8 6 3 . 4 1 4 1 

Within 102 8 4 9 . 0 5 1 0 8 . 3 2 4 0 

Difference 1 1 4 . 3 6 3 0 1 4 . 3 6 3 0 1 . 7 2 5 5 0 . 1 8 8 8 

TABLE XI 

' ANALYSIS OF TIME COMPETENCE CHANGE SCORES OF EACH 
COUNSELING GROUP 

Number Mean Number Mean 
Mean Positive Positive Negative Negative Group 

Group Change Changes Changes Changes Changes Rank 

1 - 0 . 2 2 5 2 . 2 4 - 4 . 3 5 6 

2 1. I l l 4 2 . 25 5 - 2 . 0 3 

3 . Ill 4 2 . 0 '5 - 2 . 2 0 4 

4 - 0 . 6 2 5 2 2 . 0 6 - 1 . 5 5 

5 3 . 3 7 5 6 • 4 . 6 6 7 2 -0 .5" 2 

6 - 0 . 5 2 2 . 0 6 - 1 . 0 7 
* 7 
t 3.889- 9 3 . 8 8 9 0 0 . 0 1 

Total 0. 56 32 2 . 7 1 5 28 - 1 . 6 5 • « • 
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TABLE XII 

ANALYSIS OF COVARIANCE OF INNER DIRECTEDNESS SCORES 

Source 

" 1 

DF ! 
| 

Sum of 
Squares 

Mean 
Square F p 

Total 103 10047.9063 

Within 102 9720.5039 95.2991 ' 

Difference 1 327.4023 327.4023 3.4355 
L 

0.0633 

TABLE XIII 

ANALYSIS OF INNER DIRECTEDNESS CHANGE SCORES OF EACH 
COUNSELING GROUP 

Number Mean Number Mean 
Mean Positive Positive Negative Negative Group 

Group Change Changes Changes Changes Changes Rank 

i 
JU 

3.667 5 12.6 4 -7.5 7 

2 4.11 6 9.667 3 -7.0 . 6 
-y 
J 4. Ill 7 5,0 2 -1.0 5 

4 5.125 7 6.428 • 1 -4.0 3 

5 4.375 6 11.333 2 -0.5 4 

6 5.375 5 10.4 3 -3.0 2 

7 7. 333 6 13.833 3 -5.667 1 

Total 4. 887 42 9. 894 18 -4.095 • • • 



TABLE XIVT 

ANALYSIS OF COVARIANCE OF SELF-ACTUALIZING VALUE! 

Source DF 
' Sum of 
Squares 

Mean 
Square F P 

Total 103 608.5530 

Within 102 600.5754 5.8880 

Difference 1 7.9775 7.9775 1.3549 0.2456 

TABLE XV 

ANALYSIS OF SELF-ACTUALIZING VALUES CHANGE SCORES OF EACH 
COUNSELING GROUP 

Number Mean Number Mean 
Mean Positive Positive Negative Negative Group 

Group Change Changes Changes Changes Changes Rank 

1 .33 4 5.0 5 -3.2 4 

2 1.111 4 2.25 5 -2.0 1 

3 -0.556 5 1.222 4 -3.25 7 

4 -0.25 3 3.0 5 -2.2 5 

5 .625 3 3.66 5 -1.2 3 

6 -0.475 4 1.75 '3 —4 .66 6 

7 .667 4 6.0 5 -3.2 2 

Total .209 27 '3.69 32 -2.816 • • • 
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TABLE XVI 

ANALYSIS OF COVARIANCE OF EXISTENTIALITY SCORES 

Sum of Mean 
Source DF Squares Square F P 

Total 103 1421.3365 

Within 102 1372.2329 13.4533 

Difference 1 j 49.1636 
i 

49.1636 3.6544 0.0555 

TABLE XVII 

ANALYSIS OF EXISTENTIALITY CHANGE SCORES OF EACH 
COUNSELING GROUP 

Number Mean Number Mean 
Mean Positive Positive Negative Negative Group 

Group Change Changes Changes Changes Changes Rank 

1 2.0 8 3. 0 1 
- L -6.0 2.5 

2 3.111 6 5.5 3 -1.667 1 

3 2.0 8 2.0 1 0.0 2.5 

4 1.125 6 1.667 2 -0.5 5 

5 1.375 4 5.55 4 -2.75 4 

6 .75 4 4.25 '4 -2.75 7 

• 7 .889 4 6.0 5 -3.2 6 

Total 1.608 38 '4.074 20 -2.41 • m • 
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TABLE XVIII 

ANALYSIS OF COVARIANCE OF FEELING REACTIVITY SCORES 

Source DF 
Sura of 
Squares 

Mean 
Square F P 

Total 103 778.7317 

Within 102 778.7158 7.6345 

Difference 1 0.0159 0.01.59- 0.0021 0.0627 

ANALYSIS 

TABLE XIX 

OF FEELING REACTIVITY CHANGE SCORES OF EACH 
COUNSELING GROUP 

- » 

Number Mean Number Mean 
Mean Positive Positive Negative Negative Group 

Group Change Changes Changes Changes Changes Rank 

I .667 3 5.667 6 -1.433 3 

2 . 889 7 1.4 2 -1.0 2 

3 1.33 6 . 3 3 -1. 33 1 

4 -0.125 4 3.0 4 -3.25 5 

5 -0.5 2 1.0 6 -1.0 7 

6 -0.25 2 2.5 6 -1.167 6 
7 0.00 4 3.5 5 -2.8 4 

Total .2 89 28 2.629 32 -1.409 • » • 
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TABLE XX 

ANALYSIS OP COVARIANCE OF SPONTANEITY SCORES 

Sura of Mean 
Source DF Squares Square F •D 

•4. 

Total 103 465.3235 

Within 102 438.8115 4.3021 

Difference 1 26.5120 26.5120 6.1626 0.0140 

TABLE XXI 

ANALYSIS OF SPONTANEITY CHANGE SCORES OF EACH 
COUNSELING GROUP 

Group 
Mean 
Change 

Number 
Positive 
Changes 

Mean 
Positive 
Changes 

Number 
Negative 
Changes 

Mean 
Negative 
Changes 

Group 
Rank 

1 1.556 7 2.428 2 -1.5 2 

2 -2.22 2 1.5 7 -1.29 . 7 

j 1.333 5 2.2 4 -0.25 4.5 

4 1.375 5 2.4 • 3 -0.333 3 

5 2.0 5 3.0 3 -2. 33 1 

6 0.875 5 2.2 3 -1.33 6 

7 1. 333 4 5.0 5 -1.6 4.5 

Total .947 33 2.361 27 -1.281 • • • 
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TABLE XXII 

ANALYSIS OF COVAEIANCE OF SELF-REGARD SCORES 

Source DF 
Sum of 
Squares 

Mean 
Square F P 

Total 103 3 1 0 . 1 1 1 8 

Within 102 3 0 9 . 9 2 6 8 3 . 0 3 8 5 

Difference 1 0 . 1 8 5 1 0 . 1 8 5 1 0 . 0 6 0 9 0 . 8 0 1 0 

TABLE XXIII 

ANALYSIS OF SELF-REGARD CHANGE SCORES OF EACH 
COUNSELING GROUP 

Group 
Mean 
Change 

Number 
Positive 
Changes 

Mean 
Positive 
Changes 

Number 
Negative 
Changes 

Mean 
Negative 
Changes 

Group 
Rank 

1 - 0 . 3 3 3 4 1 . 5 5 - 1 . 8 6 

2 0 . 6 6 7 4 2 . 0 5 - 0 . 3 3 3 3 

3 - 0 . 4 4 4 2 1 . 0 7 - 0 . 7 1 4 7 

4 0 . 0 0 3 2 . 3 3 5 - 1 . 4 5 

5 1 . 2 6 7 6 2 . 1 2 5 2 - 2 . 0 1 

6 0 . 2 5 4 1 . 5 4 - 1 . 0 4 

7 1 . 0 4 5 . 0 3 - 1 . 6 2 

Total 2 . 0 2 8 27 2 . 2 2 3 31 -1.263 • • • 
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TABLE XXIV 

ANALYSIS OF COVARIANCE OF SELF-ACCEPTANCE SCORES 

Source 
i 
DF 

i 

Sum of 
Squares 

Mean 
Square F . P 

Total 103 . 850.1030 

Within 102 842.3701 8.2585 

Difference 1 7.7329 7.7329. 0.9364 0.6630 

TABLE XXV 

ANALYSIS OF SELF-ACCEPTANCE CHANGE SCORES OF EACH 
COUNSELING GROUP ' 

•• Number Mean Number Mean 
Mean Positive Positive Negative Negative Group 

Group Change Changes Changes Changes Changes Rank 

1 0.667 4 1.0" 5 -2.0 6 

2 0. 333 4 4.5 5 -1,2 4 

3 1.667 5 4.2 4 -1.5 3 

4 2. 375 7 2. 375 1 0.0 1 

5 1.75 7 3.286 1 -9.0 2 

6 -0.25 3 2.66 5 -2.0 7 

7 0.889 3 4.0 6 -0.667 5 

Total 1.207 33 3.147 27 -2.624 • • • 
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TABLE XXVI 

ANALYSIS OF COVAF.IANCE OF NATURE OF MAN SCORES 

Source DF 
Sum of 
Squares 

Mean 
Square F .P 

Total 103 . 297.0610 

Within 102 292.0471 2.8632 

Difference 1 5.0139 5.0139. 1.7512 0.1855 

TABLE XXVII 

ANALYSIS OF NATURE OF MAN CHANGE SCORES OF EACH 
COUNSELING GROUP ' 

Group 
Mean 
Change 

Number 
Positive 
Changes 

Mean 
Positive 
Changes 

Number 
Negative 
Changes 

Mean 
Negative 
Changes 

Group 
Rank 

1 0.0 4 2.0" 5 -1.6 3.5 

Z 0.0 4 1.5 5 -1.2 3.5 
*> -0. 44 1 4.0 8 -1.0 6.5 

4 -0.375 4 1.25 4 -2.0 5 

5 2. 375 5 2.375 3 0.0 1 

6 0.25 3 1.67 5 -0.6 2 

7 -0.44 2 1.0 7 -0.714 6.5 

Total 0.194 
I 

23 1.779 37 -1.016 * • • 
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TABLE XXVIII 

ANALYSIS OF COVARIANCE OF SYNERGY SCORES 

Source DF 
Sum of 
Squares 

Mean 
Square F P 

Total 103 165.5757 

Within 102 ' 164.4250 1.6120 • 

Difference 1 1.1508 1.1508 0.7139 0.5952 

ANALYSIS OF 

TABLE XXIX 

SYNERGY CHANGE SCORES OF EACH 
COUNSELING GROUP . 

Group 
Mean 
Change 

Number 
Positive 
Changes 

Mean 
Positive 
Changes 

Number 
Negative 
Changes 

Mean 
Negative 
Changes 

Group 
Rank 

1 0. 444 3 3. 38 6 -1.167 1 

2 -0.333 2 1.5 7 -0.857 5 

3 -0.666 3 I. 0 6 -1.5 6 

4 0.0 4 1.0 4 -1.0 2.5 

5 0.0 3 1. 33 5 -0.8 2.5 

6 -2.5 3 1.67 5 -1.4 4 

7 -0.889 4 3.0 5 -4.0 7 

Total -0.564 22 1.84 38 -1.533 m m • 
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TABLE XXX 

ANALYSIS OF COVARIANCE OF ACCEPTANCE OF AGGRESSION SCORES 

Source DF 
Sum of 
Squares 

Mean 
Square F . P 

Total 103 921.5801 

Within 102 919.4236 9.0140 

Difference 1 2.1565 2.1565. 0.2392 0.6315 

TABLE XXXI 

ANALYSIS OF ACCEPTANCE OF AGGRESSION CHANGE SCORES OF EACH 
COUNSELING GROUP 

- • Number 
- — —i 
Mean Number Mean 

Mean Positive Positive Negative Negative Group 
Group Change Changes Changes Changes Changes Rank 

1 1. 333 3 2.67 6 -4.0 1 

2 0.222 3 1.6 6 -1.0 4 

3 -0.555 3 2.66 6 -2.167 6 

4 1.25 5 2.2 3 -1.0 2 

5 1. 06 5 2.8 3 -2.0 3 

6 0.0 2 3.5 6 -1.67 5 

7 -0.889 4 3.0 5 -4.0 7 

Total 0. 337 25 ' 2.633 35 -2.263 • • • 
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TABLE XXXII 

ANALYSIS OF COVARIANCE OF CAPACITY FOR INTIMATE CONTACT 
SCORES 

Source DF 

. „ _ _ _ 

Sum or 
Squares 

Mean 
Square F P 

Total 103 1010.9050 

Within 102 980.4335 9.6121 

Difference 1 30.4714 30.4714 3.1701 0.0743 

TABLE XXXIII 

ANALYSIS OF CAPACITY FOR INTIMATE CONTACT CHANGE SCORES OF 
EACH COUNSELING GROUP 

Number Mean Number Mean 
Mean Positive Positive Negative Negative Group 

Group Change Changes Changes Changes Changes Rank 

1 2.222 6 4.33 3 -2.0 1 

2 -2.111 6 4.67 3 -3.0 6.5 

3 0. 889 4 3.0 5 -0.8 4 

4 I. 375 6 2.167 2 -1.0 2.5 

5 1.375 5 3.4 • 3 2.0 2.5 

6 -1.25 3 2. 33 5 -3.4 5 

7 -2.111 6 4.333 3 -2.33 6.5 

Total 0. 059 36 3.461 24 -2.076 • • • 
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TABLE XXXIV 

ANALYSIS OF COVARJANCE OF PSF TEACHER.. SUPERVISOR SCORES 

Source DF 
Suro of 
Squares 

Mean 
Square F P 

Total 1 0 3 3 6 0 9 . 4 1 3 6 

Within 1 0 2 3 4 8 4 . 4 0 3 8 3 4 . 1 6 0 8 ' 

Difference 1 1 2 5 . 0 0 9 8 1 2 5 . 0 0 9 8 3 . 6 5 9 4 0 . 0 5 5 4 

TABLE XXXV 

ANALYSIS OF PSF TEACHER, SUPERVISOR CHANGE SCORES OF EACH 
COUNSELING GROUP 

Number Mean Number Mean 
Mean Positive Positive Negative Negative Group 

Group Change Changes Changes Changes Changes Rank 

1 1 . 4 4 4 5 5 . 6 4 - 3 . 7 5 

2 2 . 5 5 6 6 5 . 5 3' - 3 . 3 3 . 3 

3 0 . 6 6 6 4 4 . 5 5 - 2 . 4 6 

4 0 . 3 7 5 5 3 . 2 • 3 - 4 . 3 3 7 

5 5 . 375 6 8 . 5 2 - 4 . 0 1 

6 2 . 0 4 6 . 7 5 4 - 2 . 5 4 
1 
t • 3 . 7 7 8 6 8 . 0 3 - 4 . 6 6 7 2 

Total 2 . 3 1 4 36 6 . 0 0 7 2 4 - 3 . 5 6 1 • • • 
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•TABLE XXXVI 

ANALYSIS OF COVARIANCE OF FSF SPOUSE, FRIEND SCORES 

Source DF 
Sum of 
Squares 

Mean 
Square F P 

Total 103 3565.5588 

Within 102 . 3528.8213 34.5963 

Difference 1 36.7375 36.7373 1.0610 0.3058 

TABLE XXXVII 

ANALYSIS OF PSF SPOUSE, FRIEND CHANGE SCORES OF EACH 
COUNSELING GROUP 

Group 
Mean 
Change 

Number 
Positive 
Changes 

Mean 
Positive 
Changes 

Number 
Negative 
Changes 

Mean 
Negative 
Changes 

Group 
Rank 

1 0.556 3 12.0 6 -5.167 4 
2 5.222 7 5.222 2 0.0 • 1 
3 -1.66 7 2 7.0 7 -4.143 7 
4 0.0 2 5.0 ' 6 -1.667 6 
5 3.5 5 7.4 3 -3.0 2 
6 2.0 3 0.0 4 -2.2 3 
7 0. 333 4 4.5 5 3.0 5 

Total 1. 43 26 7.16 34 -2.74 • » • 
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TABLE XXXVIII 

ANALYSIS OF COVARIANCE OF PSF COUNSELING GROUP SCORES 

Source DF 
Sura of 
Squares 

Mean 
Square F P 

Total 103 3756.3306 

Within 102 3666.0171 35.9413 

Difference 1 90.3135 90.3135 2.5128 0.1120 

TABLE XXXIX 

ANALYSIS OF PSF COUNSELING GROUP CHANGE SCORES OF EACH 
COUNSELING GROUP 

Group 
Mean 
Change 

Number 
Positive 
Changes 

Mean 
Positive 
Changes 

Number 
Negative 
Changes 

Mean 
Negative 
Changes 

Group 
Rank 

1 3.11 6 6.5 3 -3.67 1 

2 2.778 7 2.5 2 -3.5 . 2 

3 2.67 6 3.33 3 -4.667 3 

4 0.5 3 6. 33 • 5 -3.0 7 

5 2.375 3 5.33 5 -3.0 4 

6 1.625 5 5.8 3 -5. 33 6 

7 1.667 6 4.0 3 -3.0 5 

Total 2.105 36 3.827 24 -3.763 • « • 



TABLE XL 

ANALYSIS OF COVARXANCE OF PSF COUNSELOR SCORES 

.54 

Source DF 
Sum of 
Squares 

Mean 
Square F P 

Total 103 5520.0547 

Within 102 5269.9492 51.6662 ' 

Difference 1 250.1055 250.1055 4.8408 
1 

0.0282 

TABLE XLI 

ANALYSIS OF PSF COUNSELOR CHANGE SCORES OF EACH 
COUNSELING GROUP 

Group 
Mean 
Change 

Number 
Positive 
Changes 

J 
Mean 

Positive 
Changes 

Number 
Negative 
Changes 

Mean 
Negative 
Changes 

Group 
Rank 

1 5.778 6 9.67 3 -2.0 ; 1 

2 2. 889 6 2, 889 3- 0.0 2 

3 2.667 3 11.667 6 -1.833 3 

4 -2.875 3 6.0 . 5 -8.2 7 

5 -2.25 1 7,0 7 -2.7 6 

6 0.25 3 6.667 5 -3.6 4 

7 . 0.222 2 9.5 7 -3.0 5 

Total 0.956 24 7.628 36 -3.19 • • • 
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TABLE XLII 

ANALYSIS 0? COVARIANCE OF PSF TOTAL SCORES 

Source DF 
Sum of 
Squares 

Mean 
Square F P 

Total 103 36572*3555 

Within 102 34967.8516 342.8220 

Difference 1 1604.5039 1504.5039 4.6803 0.0308 

TABLE XLIIT 

ANALYSIS OF PSF TOTAL CHANGE SCORES OF EACH 
COUNSELING GROUP 

Number Mean Number Mean 
Mean Positive Positive Negative Negative Group 

Group Change Changes Changes Changes Changes Rank 

1 10.0 5 26.4 4 -10.5 3 

2 13.44 8 14.625 1' - 4.0 . 1 

3 3.778 6 14.83 3 -18.33 6 

4 - 2.0 3 14.667 5 6.0 7 

5 7.0 6 13.167 2 -11.5 4 

6 10.875 6 17.0 ' 2 - 7.5 2 

7 . 6.25 6 14.835 3 -13.0 5 

Total 7.05 40 16.5 . 20 -10.04 • • • 
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TABLE XLIV 

ANALYSIS OF COVARIANCE OF DISCRIMINATION INDEX SCORES 

Sum of j Mean j 
Source DF Squares Square J F P 

Total 103 27807.5700 | 
Within 102 26272.7800 257.5763! 

Difference 1 1534.7900 1534.7900 1 5.9586 
! ! 

0.0156 

TABLE XLV 

ANALYSIS OF DISCRIMINATION INDEX CHANGE SCORES OF EACH 
COUNSELING GROUP 

Group 
Mean 
Change 

Number 
Positive 
Changes 

Mean 
Positive 
Changes 

Number 
Negative 
Changes 

Mean 
Negative 
Changes 

Group 
Rank 

1 4.167 4 20.5 5 - 8.9 6 

2 - 3.833 3 14.83 6' -13.167 4 

3 - 5.5 4 6.875 5 -15.4 3 

4 -11.438 1 1.5 • 7 -13.285 1 

5 - 6.875 3 7.667 5 -15.7 2 

6 10.062 3 11.833 5 -23.2 7 

7 •- 1.5 3 8.0 *1 
I - 5.357 5 

Total -2.134 20 10.028 40 -13.574 • • * 



TABLE XLVI 

ANALYSIS OF IRS OPENNESS CHANGE SCORES OF EACH 
COUNSELING GROUP 
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Group 
Mean 
Change 

Numb ex-
positive 
Changes 

Mean 
Positive 
Changes 

Number 
Negative 
Changes 

Mean 
Negative 
Changes 

Group 
Rank 

1 0.778 5 1.4 4 -3.5 3 

2 -0.667 4 3.0 5 -3.6 7 

3 -0.222 4 6.25 5 -5.4 6 

4 0.5 4 4.1 4 -3.0 4 

5 0.25 5 2.4 3 -3. 33 5 

6 1.375 3 5.0 5 -0.8 6 

7 0.778 5 5.4 4 -5.0 7 

Total 0.414 30 3. 921 30 -4.221 • • • 

TABLE XLVII 

ANALYSIS OF IRS FLEXIBILITY CHANGE SCORES OF EACH 
COUNSELING GROUP ' 

Group 
Mean 
Change 

Number 
Positive 
Changes 

Mean 
Positive 
Changes 

Number 
Negative 
Changes 

Mean 
Negative 
Changes 

Group 
Rank 

1 
JL -1.556 4 2.225 5 -4.6. 7 

2 0. 333 4 5.0 5 -3.4 4 

3 0.111 5 2.6 4. -3.0 •5 

4 -0.25 3 3. 0 5 -2.2 6 

5 1. 75 5 4.6 3 . -1.66 1 

6 1. 375 6 2.0 2 -1.0 3 
7 1.667 5 5.8 4 -3.5 2 

Total 0.491 32 3.521 28 -3.194 » # » 
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TABLE XLVIII 

ANALYSIS OF IRS CCM! 1UNI CAT ION CHANGS SCORES OF EACH 
' COUNSELING GROUP 

Number Mean Number Mean 
Mean Positive Positive Negative Negative Group 

Group Change Changes Changes Changes Changes Ranlc 

1 -0.222 4 4.25 5 -3.8 6 

2 0.556 5 2.8 4 " -2.25 2 

3 0.0 4 4.25 5 -3.4 5 

4 -2.5 3 1.66 5 -5.0 '7 

5 0. 375 5 2.0 3 -2. 33 3.5 

6 0. 375 4 1.5 4 -0.75 3.5 

7 3.0 7 4.571 2 -2.5 1 

Total 0.228 32 3.29 
L — 

28 -2.865 • # • 

TABLE XLIV 

ANALYSIS OF IRS SELF-ACCEPTANCE CHANGE SCORES OF EACH 
COUNSELING GROUP 

Group 
Mean 
Change 

Number 
Positive 
Changes 

Mean 
Positive 
Changes 

Number 
Negative 
Changes 

Mean 
Negative 
Changes 

Group 
Rank 

1 0.889 5 5.25 4 -3.25 4 

2 -0.222 2 6.0 7 -1.43 7 
3 1.222 4 4.75 5 -1.6 2 

4 -1.0 1 2.0 7 -1.286 5 
5 2.25 6 3.33 2 -1.0 

6 1.0 4 1.5 4 -0.75 3 
7 --0.1I1 5 4.4 4 -5.75 6 

Total 0.576 27 4.069 33 -2.153 • • • 
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TABLE L 

ANALYSIS OF IRS SELF-DIRECTION CHANGE SCORES OF EACH 
' COUNSELING GROUP 

Group 
Mean 
Change 

Number 
Positive 
Changes 

1 Mean 
Positive 
Changes 

Number 
Negative 
Changes 

Mean 
Negative 
Changes 

Group 
Rank 

1 
X 0.333 4 2.75 5 -1.8 6 

2 1.00 4 5.0 5" -2.2 5 

3 2.88 5 6.2 4 -1.25 . 3 

4 1. 375 6 2.332 2 -1.5 '4 

5 3.25 5 7.6 3 -4.0 i 
.J-

6 2. 375 5 4.2 3 -0.667 2 

7 - 0 . 1 1 1 5 3.0 4 -3.75 7 

Total i 1.589 34 4. 44 26 -2.167 • • • 

TABLE LI 

ANALYSIS OF IRS INTERPERSONAL CONTACT CHANGE SCORES OF EACH 
COUNSELING GROUP 

Group 
Mean 
Change 

Number 
Positive 
Changes 

Mean 
Positive 
Changes 

Number 
Negative 
Changes 

Mean • 
Negative 
Changes 

Group 
Rank 

1 -0.222 4 4.0 5 -3.. 6 6 

2 1.11 4 4.75 5 -1.0 2 

3 0.0 5 3.4 4 -4.25 • 5 

4 -1.875 1 2.0 7 -2.429 7 

5 0. 375 5 1.8 3 -2.0 4 

6 1.625 7 1.857 1 -4.0 1 

7 1.0 6 3.0 3 -3.0 3 

Total 0.0029 32 2.973 28 -2.576 • • • 



TABLE LII 

ANALYSIS OF IRS TOTAL CHANGS SCORES OF EACH 
• COUNSELING GROUP 
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Number Mean Number Mean 
Mean Positive Positive Negative Negative Group 

Group Change Changes Changes Changes Changes Rank 

1 ~ 2.33 4 13.25 5 -13.6 6 

2 3.0 5 15.6 4 • -12.0 4 

3 3.556 5 23.0 4 -20.75 3 

4 - 3.75 3 0. 333 5 -11.6 1 

5 10.5 6 18.67 2 -14.00 1 

6 8.25 6 11.833 2 - 3.0 2 

7 2.556 6 13.667 3 -19.667 5 

Total 3.097 35 15.05 25 -13.517 • • • 
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TABLE LIV 

RANKS BASED ON MEAN CHANGES OF EACH GROUP ON EACH VARIABLE 

Groups 

MT 

Variables 1 *? 3 4 5 6 7 

POT.: 

T 
"C 

6 3 4 5 2 7 1 

I 1 
/ 6 5 3 4 2 1 

SAV 4 1 7 5 3 6 .2 

Ex 2 . 5 1 2 . 5 1 5 4 7 6 

Fr 3 2 1 5 4 7 6 

S 2 7 4 . 5 3 • 1 6 4 . 5 

Sr 6 *-? / 4 . 5 3 1 6 4 

Sa 6 4 3 1 2 7 5 

Nc 3 . 5 3 . 5 6 . 5 5 1 4 6 . 5 

Sy 1 5 6 2 . 5 2 . 5 4 7 

A 1 4 . 6 2 3 5 7 

C 1 6 . 5 4 2 . 5 2 . 5 5 6 . 5 

PSF: 

TS 5 4 6 7 1 4 2 

SF 4 1 7 6 2 3 5 

CG 1 2 3 7 6 4 5 

C • 1 2 3 7 6 4 5 

PSF Total 3 1 6 7 4 2 5 

DI 6 4 3 1 2' 7 5 

IRS: 

0 3 7 6 4 5 1 2 

F 1 7 4 5 6 1 3 2 

FC 6 2 5 7 3 . 5 3 . 5 1 

SA 4 7 2 5 1 3 6 

SD 6 5 4 3 1 2 7 

IC 6 2 5 7 4 1 3 



TABLE LIV--Continued 
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Groups 

Variables JU 
1 

2 i 
r 

1 J 4 5 6 7 

IRS Total 6 i 
4 i 

3 7 i 2 5 

Pooled Ranks 3 2 6 7 1 4 5 



[INTERPERSONAL RATING SCALE 

INSTRUCTIONS: Rate the person by circling the level at which 
you see him functioning in each area. (Note 
that the numbers don't all go in the same 
direction.) 

CLOSED 

Rarely lets others know 
how he feels and thinks. 

2 3 4 5 6 7 OPEN 

Frequently lets others 
know how he feels and 

thinks. 

RIGID : 

Hard for this person to 
adapt to different situ-
ations. Adheres to a. 
fixed set of principles. 

2 3 4 5 6 7 FLEXIBLE 

Can adapt to different 
situations. Can apply 

his principles in 
a variety of ways. 

FACILITATES 
COMMUNICATION 

Shows acceptance, 
communicates a real 
understanding of 
feelings, as well as 
ideas. Clarifies 
issues. 

1 2 3 4 5 6 7 INHIBITS 
COMMUNICATION 

Shows little acceptance 
or understanding of 
others* feelings or 

ideas. Does not clarify 
issues. Side-tracks 

conversations. 

SELF REJECTION 1 2 3-4 5 6 7 SELF ACCEPTANCE 

Overwhelmed by his 
deficiencies. In 
words and actions he 
shows dislike for 
himself. 

Affirms or shows that he 
accepts himself in spite 

of his deficiencies. 
Can talk about his weak-
nesses 'without great dis-

' comfort. 

SELF-DIRECTED. 

Directs own behavior 
primarily from inner 
resources. Not bound 
by others' values. 
Can take an independent 
stand. 

7 6 5 4 3 2 1 OTHER-DIRECTED 

Depends 'on others for 
approval of his actions. 
Behavior governed by need 

to gain other persons* 
approval or to avoid their 

disapproval. 
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HIGH INTERPERSONAL 
CONTACT 

5 4 LOW INTERPERSONAL 
CONTACT 

Easy for this person 
to form relationships 
with a variety of 
people. 

Hard for this parson to 
form relationships with 

a variety of people-
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Name 

•PERSONAL SHARE FORM 

Here are a number of statements about how much you now 
discuss or would be willing to discuss certain topics with 
other people. 

Please check (V) the box. which shows how much you dis-
cuss or~would~be willing to discuss each topic with other 
people. 

WITH YOUR TEACHER OR SUPERVISOR 

always often sometimes rarely never 

Personal problems 

Personal successes 

Positive feelings 
toward teachers or 
supervisors 

Negative feelings 
toward teachers or 
supervisors 

Positive feelings 
toward peers 

Negative feelings 
toward peers 

Feelings of inadequacy, 
in my work 

Feelings of competence 
in ray work 

Positive feelings 
toward spouse or close 
friend 

Negative feelings 
toward spouse or close 
friend 



1 C Q 
~ » O 5,.* 

WITH SPOUSE OF CLOSE FRIEND 

alw ay s often 
- ""I 

sometimes rarely never 

Personal problems 

Personal successes 

Positive feelings toward 
teachers or supervisors 

Negative feelings toward 
teachers or supervisors 

Positive feelings toward 
peers 

Negative feelings toward 
peers 

Feelings of inadequacy 
in my work 

Feelings of competence 
in ray work 

Positive feelings toward 
my spouse or close 
friend 

Negative feelings toward 
my spouse or close 
friend 
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AS A PARTICIPANT IN A COUNSELING GROUP 

!always 
... i 

often sometimes rarely never 
1 

Personal problems ! 
. i 

Personal successes 

Positive feelings toward 
teachers or supervisors 

Negative feelings toward 
teachers or supervisors 

Positive feelings toward 
peers 

Negative feelings toward 
peers 

Feelings of inadequacy 
in my work 

Feelings of competence 
in my work 

Positive feelings toward 
spouse or close friend 

Negative feelings toward 
spouse or close friend 
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WITH COUNSELOR 

always often sometimes rarely never 

Personal problems 

Personal successes 

Positive feelings toward 
teachers or supervisors 

Negative feelings toward 
teachers or supervisors 

Positive feelings toward 
peers 

Negative feelings toward 
peers 

Feelings of inadequacy 
in ray work -, 

Feelings of competency 
in my work 

Positive feelings toward 
spouse or close, friend 

Negative feelings toward 
spouse or close friend 
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