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This study was designed to investigate the relation-

ships of certain personality variables to counselor 

effectiveness. Furthermore, the study was intended to 

determine whether these persona.1 ity variables were signif-

icantly influenced through personal involvement in group 

counseling experiences. The results of this investigation 

were meant to provide implications for the implementation 

of group counseling procedures as an integral part of 

counselor training programs. The study was also designed 

to indicate the relationship of instructor rating and 

academic grade to effectiveness as a counselor. 

Specifically, this investigation was proposed to 

determine whether dogmatism (authoritarianism) was negatively 

related to counselor effectiveness and whether this variable 

was significantly diminished through personal involvement in 

group counseling experiences. Also, there was an attempt 

made to determine whether self-insight was positively related 

to counselor effectiveness and whether such was enhanced 



through personal involvement in group counseling experiences. 

In addition, a proposed inverse relationship between 

dogmatism and self-insight was tested. 

Personality variables measured by the Edwards Personal 

Preference Schedule were investigated for significant change 

subsequent to group counseling experiences and their rela-

tionships to counseling effectiveness. 

The experimental subjects used in this study were 

thirty-nine graduate students enrolled in graduate group 

counseling courses at North Texas State University. 

Enrollment in these courses was limited to those graduate 

students completing the final four course requirements in 

the master's program. Control subjects consisted of thirty-

six graduate level counseling students enrolled in a 

traditional didactic course of methods and techniques of 

counseling at North Texas State University. These subjects 

were not concurrently enrolled in the group counseling 

courses and had a similar number of course requirements 

completed in the master's program. 

At the beginning of the semester, each subject as given 

a prepared test packet containing the Rokeach Dogmatism 

Scale, Form E, the Edwards Personal Preference Schedule, the 

Allport-Vernon-Lindzey Study of Values, a self-rating scale 

with categories taken from definitions of "Types of Men" 

found in the manual of directions for the Study of Values, 

and a counselor effectiveness scale adapted from Carkhuff. 



At the end of the semester identical packets were again 

given to the subjects, with experimental subjects also being 

rated by their instructors as to counseling effectiveness, 

and course grades being recorded. 

Statistical analysis followed two major steps: (1) an 

intercorrelation matrix was calculated for experimental and 

control variables separately and (2) analysis of covariance 

was conducted on Dogmatism, self-insight, discrimination 

skills (Carkhuff) and EPPS variables. A separate analysis 

of variance was done for the differences in instructors. 

The results of the study were as follows: (1) Dogmatism 

was not found to be significantly related to counselor 

effectiveness, although this variable was significantly 

diminished with group counseling experiences, (2) self-

insight was not found to be significantly related to 

counselor effectiveness nor was such enhanced with group 

counseling experiences, (3) the relationship between self-

insight and dogmatism was reported unreliable and (4) EPPS 

variables were not found to be significantly related to 

counseling effectiveness nor were these variables signif-

icantly changed subsequent to group counseling experiences. 

It is recommended that future studies in this area 

attempt to devise more precise instruments for the measure-

ment of counseling effectiveness. It is felt that the 

group counseling experiences do improve student-instructor 

interaction and communication. 
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CHAPTER I 

INTRODUCTION 

This study was designed to investigate the rela-

tionship of certain personality variables to counselor 

effectiveness. Furthermore, the study was designed 

to determine whether these personality variables were 

significantly influenced through personal involvement in 

group counseling experiences. The results of this inves-

tigation were meant to provide implications for the imple-

mentation of group counseling procedures as an integral 

part of counselor training programs. The study was also 

designed to indicate the relationship of instructor rating 

and academic grade to effectiveness as a counselor. 

Specifically, this investigation was proposed to 

determine whether dogmatism (authoritarianism) was 

negatively related to counselor effectiveness and whether 

this variable was significantly diminished through personal 

involvement in group counseling experiences. Also, there 

was an attempt made to determine whether self-insight 

was positively related to counselor effectiveness and 

whether such was enhanced through the group counseling 

experiences. In addition, a proposed inverse relation-

ship between dogmatism and self-insight was tested. 



Personality variables measured by the Edwards 

Personal Preference Schedule were investigated for signif-

icant change subsequent to group counseling experiences 

and their relationship to counseling effectiveness. 

Statement of the Problem 

The problem of this study was to measure the effect of 

group counseling experiences on selected personality variables 

and counseling effectiveness. 

The specific purposes of this study were to measure the 

changes in self-insight, dogmatic attitudes, Dominance and 

Change variables on the Edwards Personal Preference Schedule, 

and discrimination variables on the Carkhuff Discrimination 

Scale subsequent to personal group counseling experiences and 

their relationships to other measures believed to be indi-

cative of counselor effectiveness. 

Hypotheses 

With initial (pre-test) differences controlled, the 

following hypotheses were tested: 

1. In the experimental group, the adjusted mean post-

test Rokeach Dogmatism Scale score will be 

significantly lower than the adjusted mean post-

test Rokeach Dogmatism Scale score of the control 

group. 

2. In the experimental group, the adjusted mean post-

test discrepancy score on the Study of Values will 



be significantly lower than the adjusted mean post-

test score on the Study of Values of the control 

group. 

3. In the experimental group, the adjusted mean post-

test Carkhuff Discrimination Scale score will be 

significantly higher than the adjusted mean post-

test Carkhuff Discrimination Scale score in the 

control group. 

4. In the experimental group, the adjusted mean post-

test scores on the Dominance and Change variables 

of the Edwards Personal Preference Schedule will be 

higher than the adjusted mean post-test scores on 

these variables in the control group. 

Furthermore/ the following relationships were proposed: 

5. In the experimental group, there will be a signif-

icant negative relationship between post-test 

Rokeach Dogmatism Scale scores and instructor 

rating scores of counselor effectiveness. 

6. In the experimental group, there will be a signif-

icant negative relationship between post-test 

Rokeach Dogmatism Scale scores and counseling 

effectiveness scores on the Carkhuff Discrimination 

Scale. 

7. In the experimental group, there will be a 

significant positive relationship between instructor 

rating scores of counseling effectiveness and 



post-test Carkhuff Discrimination Scale scores of 

counseling effectiveness. 

8. In the experimental group, there will be a signif-

icant positive relationship between Rokeach 

Dogmatism Scale scores and discrepancy scores on the 

Study of Values, both pre-test and post-test. 

9. In the experimental group, there will be a signif-

icant negative relationship between post-test 

discrepancy scores on the Study of Values and 

instructor rating scores of counseling effec-

tiveness . 

10. In the experimental group, there will be a signif-

icant negative relationship between post-test 

discrepancy scores on the Study of Values and 

post-test Carkhuff Discrimination Scale scores 

of counseling effectiveness. 

11. In the experimental group, there will be a signif-

icant positive relationship between numerical 

equivalent scores of course grades and post-test 

Carkhuff Discrimination Scale scores of counseling 

effectiveness. 

12. In the experimental group, there will be a 

significant positive relationship between 

post-test scores on the Dominance and Change 

scales on the Edwards Personal Preference 



Schedule and post-test scores on the Carkhuff 

Discrimination Scale of counseling effectiveness. 

Background and Significance 

There have been numerous recent studies which have 

attempted to identify measurable personality variables 

related to counselor effectiveness, with the purposes of 

establishing counselor candidate selection criteria and 

implementing more effective counselor education and training. 

While numerous variables have been identified tentatively, 

most studies indicate the need for further investigation. 

Also, there has been a problem in the replication of many 

of these studies, with results showing rather poor 

reliability. 

One such variable is that of self-insight. For 

example, Mezzano stated: 

Most authorities in the area of counselor 
preparation agree that counselors should 
have insight into their own values, since 
values influence the counseling relationship 
(13, p. 397). 

His study, conducted with fifty-one graduate students 

enrolled in the Guidance program at Wisconsin State 

University, consisted of the administration of the Allport-

Vernon-Lindzey Study of Values. One week later students 

rated themselves with definitions taken from the Study of 

Values Manual, comparison of the two measures yielding an 



index of insight. Results indicated a significantly high 

degree of insight among the counseling students. 

In a related study, Lesser (12) investigated counselor-

client personality similarity and its relationship to client 

progress. He found that high personality similarity between 

counselor and client resulted in below average progress for 

clients. Such results would indicate that the more effective 

counselor would be one who was able to accurately assess 

both the client and himself. 

Truax (18) developed a scale which was designed to 

measure self-congruence in the counselor. In this case 

self-congruence was not only defined as an element of 

self-awareness, but also presentation of the counselor 

as a "real" person. The scale was used on 358 tape-

recorded counseling samples and analysis of data revealed 

a significant tendency for counselors rated higher in 

self-congruence to perform more effectively than counselors 

rated lower in this dimension. 

On the other hand, there are also behavioral studies 

such as that conducted by Bandura (3) which seem to 

indicate the lack of a positive relationship between 

self-insight of the counselor and counseling effectiveness. 

Hence, there seems to be an obvious need for further study 

of this problem. 



Another personality variable which has frequently been 

related to counselor effectiveness is that of dogmatism. 

Almost all reports appear to indicate the existence of a 

negative relationship. Mezzano investigated the relationship 

between dogmatism, as measured by the Rokeach Dogmatism 

Scale, and supervisor ratings of counselor effectiveness 

(14). Subjects for the study were graduate students 

enrolled in a counseling practicum at Wisconsin State 

University. At the beginning of a semester the Rokeach 

Dogmatism Scale was administered and at the end of the 

semester the students were rated by instructors using a 

three-item rating scale, measuring counselor understanding, 

congruence, and acceptance. Results of the study indicated 

that counselors scoring low on dogmatism were more effective. 

Mezzano felt that the implications of these results were: 

(a) the need to select more open-minded counselor candidates, 

and (b) the need to develop open-mindedness in counselor 

candidates in the counselor education program. He cited 

his own unpublished study which supported the contention 

that dogmatic attitudes are alterable through training (14, 

p. 64). 

Another study of dogmatism and prejudice in relation 

to counseling effectiveness was conducted by Milliken and 

Paterson (15). Counseling Institute enrollees at Purdue 
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University were administered the Rokeach Dogmatism Scale 

along with the Bogardus Ethnic Distance Scale and were 

instructed to counsel with a coached Negro counselee. An 

experimental Counselor Effectiveness Scale was used, 

yielding a composite effectiveness rating from sixteen 

items designed to measure counselee's feelings towards 

the counselor and a global counseling effectiveness rating. 

Interestingly, the only significant negative relationship 

between the Rokeach Dogmatism Scale scores and counseling 

effectiveness was when "good" and "poor" counselors were 

defined by the instructors composite score. Further 

research was recommended. 

There have also been several exploratory studies with 

some of the more common personality measurements which 

have attempted to isolate measurable personality variables 

which can be related to counselor effectiveness. Combs and 

Soper (9) found that one such significantly related person-

ality variable was that of empathic ability. On the Edwards 

Personal Preference Schedule the Dominance and Change 

scales were shown to be positively related. Bergin and 

Solomon (6) reported a negative relationship between the 

Need for Order scale on the EPPS and empathic ability. 

Furthermore, the Need for Order scale, in addition to other 

related scales, showed significant change after counselor 

training programs. 



Counselor candidates have traditionally been selected 

on the basis of academic achievement and programs of 

counselor education have been implemented chiefly through 

academic studies. The effectiveness of such traditional 

programs has been a subject of considerable controversy. 

For example, Carkhuff stated that "Training in the helping 

professions may be 'for better or for worse1" (7). While 

he admits that there is a lack of research in the area, 

he claims that the limited studies which have been done 

often indicate that traditional approaches to counselor 

education actually contribute to a deterioration in inter-

personal functioning. Similarly, Bergin and Solomon 

reported that the clients of counselor-trainees who had 

received the highest academic grades tended to deteriorate 

in their functioning (6). Thus, the development of the 

counselor candidate as an integrated, effective person is 

of paramount importance in a counselor education program 

. . . perhaps as much as the need for academic proficiency. 

There have been several recent studies which would 

indicate that a more "therapeutic personality" may, in 

fact, be developed through meaningful personal experiences 

(2: 11). Rogers has pointed out the necessity of a 

teaching atmosphere where the instructors offer facili-

tative therapeutic conditions, stressing that the student 
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should participate in personal therapy (16). Berenson and 

Carkhuff also agree with the basic irrelevance of the 

traditional intellectual indices for counseling and state: 

Graduate schools in the helping professions 
would do well to provide the facilitative 
experiences that elicit the constructive 
behavior change necessary for effective 
therapeutic functioning. Ideally/ training 
programs should provide a model for facili-
tative inter-personal functioning. Beyond 
certain limits, we find ourselves concerned 
with the model that the screening emphasis 
provides (4, p. 422). 

Among the various approaches to facilitating inter-

personal functioning, group counseling would seem to offer 

a reasonable means of integrating such into the counselor 

education program. While group counseling may serve the 

purpose of teaching specific learning tasks, it also tends 

to foster personal growth and interpersonal development. 

Foreman pointed out several reasons why group experiences 

are useful adjuncts to counseling programs: 

First, the T Group represents an economical 
means through which members may develop 
observational and diagnostic skills . . . 
this type of group does not require the 
preliminary investment of time in order to 
establish relationships within the group 
. . . . Second, group members have the 
opportunity to participate in fashions 
akin to clients and counselors, as well 
as participant observers. Each member has 
the opportunity to gain insights into his 
personal blind spots and distortions, and 
to learn how to express his feelings and 
attitudes in a more open and honest manner 
. . . . Third, the T group enables 
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students and staff to relate to each other in 
a more genuine and open fashion . . . (11, 
p. 52). 

Thus, group counseling provides technique training along 

with significant opportunities to experience personal 

learning. If the relationships of dogmatism, self-insight, 

and other measurable personality variables to counseling 

effectiveness can, indeed, be demonstrated, and if it can 

be shown that these personality variables are subject to 

modification through group counseling experiences, then it 

may be both profitable and expedient to consider the further 

implementation of such experiences into the counselor 

education program. 

Definition of Terms 

The following definitions apply to terms used in this 

study: 

Dogmatism.—Rokeach (17) defines dogmatism as 

being a personality trait which is characterized by the 

tendency to reject opposing beliefs and to resist change 

or new ideas. In this study, dogmatism is measured by 

the Rokeach Dogmatism Scale (see Appendix B). 

2. Self-insight.—Self-insight is described by 

Mezzano (13) as an awareness of one's own values and 

beliefs. This variable is measured by the amount of 

discrepancy between initial responses on the Allport-

Vernon-Lindzey Study of Values and self-ratings later 
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obtained from definitions of "types of men" as presented 

in the Study of Values Manual (see Appendix E). 

3* Counselor effectiveness.—This is described as 

the ability to discriminate and communicate levels of 

empathic understanding, respect and warmth, and 

responsive genuineness necessary for client growth. These 

dimensions are represented by (a) instructor evaluation 

by grade; (b) instructor rating by means of a rating scale 

(see Appendix D); and (c) total Carkhuff Discrimination 

Scale rating (see Appendix C). 

4* Significance.—The statistical level of signi-

ficance accepted in this study is at the .05 level. 

5. Group Counseling.— 

A dynamic, inter- and intrapersonal process 
whose content is generated out of the 
feelings and behavior of the individual group 
members. The leader is a professionally 
trained counselor who is capable of creating 
a climate of trust, openness, responsibility, 
and interdependency through the therapy 
processes of understanding, caring, and 
conflict management. The group is comprised 
of persons functioning within the normal 
ranges of adjustment who are seeking 
increased awareness of self and others so 
that they may better deal with developmental 
situations (5). 

Limitations of the Study 

This study is limited as to longitudinal reliability, 

as there is no inclusion in the design for follow-up 
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investigation. Also, generalization of the conclusions 

to other counselor education facilities is, of course, 

limited to some degree due to program differences. 

Finally, the number of subjects utilized in this study 

was limited for the sake of practicality; therefore, the 

sensitivity of the statistical techniques employed was 

somewhat reduced. 

Basic Assumptions 

1. That attitude changes and increased insight 

effected through group processes may be observable in 

a relatively short period of time. 

2. That group counseling experiences result in 

personal growth and subsequently improved counselor 

effectiveness. 

3. That the Rokeach Dogmatism Scale, Edwards Personal 

Preference Schedule, and the Study of Values represent 

reasonably valid and reliable instruments for the measurement 

of these personality traits. 

4. That instructor evaluation as well as the Carkhuff 

Discrimination Scale are reasonably valid and reliable 

indicators of counselor effectiveness. 

5. That the subjects used in this study were a 

reasonably representative sample of advanced master's level 

counseling students at North Texas State University. 
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CHAPTER II 

REVIEW OF THE LITERATURE 

Comments on the Traditional Didactic 
Approaches to Counselor Education 

Within the past several years there have been 

numerous authorities who have begun to question the 

efficacy of the traditional didactic approaches to 

counselor education. They generally concur that the 

products of such programs are often less than effective 

counselors and, perhaps, may even be destructive in 

their relationships with their clients. In a classic 

statement Carkhuff (17) claimed that the traditional 

counseling and clinical training programs have not been 

able to justify their existence in terms of their demon-

strated translations to client benefits. He reported 

that in the few instances of systematic and controlled 

training, research results were generally of a negative 

nature, or at best highly questionable. Interestingly, 

it was only in the area of lay counseling training 

programs where the stress was primarily placed on assisting 

the trainees to increase their facilitative abilities 

that effective outcomes in clients were demonstrated. 

This would seem to suggest that the lay trainees were 

able to accomplish or surpass anything their supervisors 

16 
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were capable of in counseling and psychotherapy, regardless 

of their obvious lack of traditional academic preparation. 

Carkhuff emphasized that there was an absence of well 

designed, controlled and implemented investigations assessing 

the productivity of counselor education programs. In 

addition, he stated that there were but a few systematic 

attempts to insure appropriate control groups and pre- and 

post-training measures in such studies. It was mentioned 

that with an occasional exception there were no systematic 

specifications as to the specific antecedent training 

conditions of the behavioral changes which had been implicitly 

sought after for the trainees in the counselor education 

programs. Thus, with the possible exception of certain 

studies of lay counseling training programs, there existed 

little concrete research which would demonstrate whether the 

accepted training procedures were, in fact, producing 

effective counselors. 

In making such a statement Carkhuff pointed out that 

he was not attempting to negate the potential significance 

of the various training orientations. Rather, he meant to 

place them in a more proper perspective, building around a 

common core of interpersonal processes. He felt that the 

crucial elements or conditions of successful counseling 

(those conditions which minimally trained non-professionals 

were apparently able to provide) were not necessarily the 

monopoly of doctoral training programs, and for that matter, 
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that there was strong evidence that such conditions were 

often not achieved in advanced counselor training. He 

went a step further and claimed that in some cases graduate 

programs might even retard or contribute to the deterior-

ation of the candidate's ability to offer these conditions. 

He pointed out that there are some psychoanalytic training 

programs which have established that a doctoral degree is 

not a necessary prerequisite to functioning at the level 

of a graduate clinician. This would be particularly true 

when observed from the viewpoint of continuing traditional, 

although questionable, modes of counseling practice. 

Carkhuff felt that the growing social needs could be 

met effectively and efficiently in training programs 

considerably shorter in duration than tradition would 

dictate. He viewed the primary role of the doctoral level 

counselor as one of attempting to explicate the effective 

conditions in the therapeutic or facilitative processes, 

to implement these conditions in the training programs, 

and to strive to devise measures which could be utilized 

in the assessment of training, especially in the trans-

lation of training efforts to client improvement (17) . 

Carkhuff stated that the majority of his investi-

gations suggested that the outcome of "low level" lay 

counselor training programs and possibly a few NDEA 

institute programs, organized primarily around an eclectic 

dimension of effective interpersonal functioning, has been 
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rather impressive, whereas the more traditional, highly 

cognitive programs were of highly questionable and unestab-

lished efficacy. He urged that efforts must be made to 

broaden the scope of training programs in order that new 

understanding could be translated into greater benefits 

for clients . . . particularly utilizing trained therapeutic 

agents of more limited educational backgrounds such as 

mental health counselors. It was suggested that the need 

for doctoral level "pure" clinicians was superfluous, 

except that graduate training equipped the practitioner to 

be able to make enlightened and systematic inquiry into 

those necessary therapeutic conditions which are attempting 

to be accomplished. In addition, Carkhuff believed that 

the doctoral level counselor would be able to provide 

appropriate training and consultation for the purpose of 

improving the efficacy of the therapeutic or facilitative 

process. 

Along a similar line Truax and Carkhuff later stated: 

Although it seems certain that a highly effective 
therapist must have some specific knowledge of the 
client population with which he intends to work, 
some grasp of social phenomena, community organi-
zation, human growth and development, norms and 
their predictive deviations, inhibition and crea-
tivity, the likely antecedents of psychopathology 
and their consequences, and in general a large 
storehouse of "expert" knowledge, he_ iŝ  first and 
foremost an expert in interpersonal relationships. 
He is the person who can induce trust, facilitate 
the clients self-revelations, self-discovery, and 
self-integration, and thus the difficult process of 
decision-making and acting in the real world (50, 
p. 222). 
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The authors go on to state that traditional didactic 

orientations emphasize the accumulation of a mass of 

knowledge in the learning situation, wherein the trainee 

finds himself in a position of accepting and utilizing 

"established" sets of constructs from which he is supposed 

to select certain means of accomplishing goals in 

counseling. 

According to Truax and Carkhuff training programs 

in counseling and psychotherapy are often designed to 

implement either a didactic-intellectual approach, which 

typically stresses theoretical learning, or an experiential 

approach, stressing personal growth and development through 

experiences. They felt that the two orientations do not 

necessarily have to be mutually exclusive in counselor 

education and, for that matter, are both vital in producing 

effective counselors: 

These two orientations need not be mutually 
exclusive in psychotherapy training; they often 
are not in practice. For both supervisor and 
trainee the process of learning in supervision 
is not unlike the seesaw process of theory-
building in general - the interactional process 
of inductive generalizations from experience 
which qualify and modify the deductions of 
earlier experiences which, in turn, are qualified 
and modified in deductive testing (50, pp. 237-
238) . 

The authors felt that the ideal approach to the teaching 

of counseling was a composite of both the didactic and 

experiential orientations, wherein the supervisor would 
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also have a second role in his relationship with the trainee -

that of a therapist. In other words, while the supervisor 

would offer the traditional theoretical and practical 

information to the trainee, this would be done in the context 

of a counseling relationship, providing not only academic 

resources but also conditions which would facilitate 

personal growth and integration . . . empathy, warmth and 

genuineness. 

Therefore, Truax and Carkhuff would appear to view the 

therapeutic relationship as being an essential ingredient 

in the counselor education program, providing conditions 

for the candidate's own self-exploration and personal 

development. 

Self-exploration directly affects how the trainee 
is able to put into use intellectual learnings of 
"how to be a good therapist," regardless of the 
orientation used. In an integrated training 
program the supervisor, in his contacts with the 
trainee, would continuously attempt to provide 
the therapeutic conditions that lead to this 
trainee self-exploration. The trainee's growing 
awareness of intellectual content and learnings 
in psychotherapy (in the context of a relationship 
which nurtures his own self-exploration) leads to 
his genuine growth as a therapist, not merely 
"canned" empathy or professional warmth (50, 
p. 238). 

In a study conducted by Melloh (36) a research scale 

was used to evaluate the tape-recorded counseling sessions 

of twenty-eight post-practicum counselor candidates in a 

major counselor education program. The scale was designed 

to measure accurate empathy on the part of the trainee. 
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The results of the investigation reported a rather alarming 

fact: the majority of the counselors measured were of 

average or lower ability in the communication of empathy. 

Such a finding would seem to indicate that the "accepted" 

methods of counselor training were producing sophisticated 

academicians who were essentially no more effective as 

counselors than the average layman who possessed no training 

at all. 

In a related study, Bergin and Solomon (9) measured 

communication of accurate empathy in tape-recorded coun-

seling sessions of eighteen trainees in clinical psychology. 

Again, it was found that most of the trainees were somewhat 

below average in the communication of this paradigm. 

Further, correlational studies of the data tended to support 

the contention that communication of accurate empathy in 

the counseling sessions was closely related to client out-

come: those clients who received counseling with trainees 

rated high in accurate empathy showed the greatest amount 

of constructive change. An additional finding was that 

the level of accurate empathy in the trainees correlated 

-.17 with practicum grades and -.16 with academic grades. 

When supervisors were asked to rate the trainees1 effec-

tiveness as therapists there was a -.14 correlation with 

academic grades and a -.22 correlation with practicum 

.grades. Considering that fact that grades are an important 
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factor in determining success in counselor education pro-

grams, it would appear that some institutions were inad-

vertently supporting the average or below average counselor 

(as far as effectiveness is concerned) and discouraging the 

more effective counselor. Carkhuff summarized this 

contention thusly: 

Training in the helping professions may be "for 
better or for worse". First, let us point out 
that there is a dearth of evidence concerning our 
traditional training programs. Our training 
programs have simply not been assessed in terms 
of their translation to the personal benefits of 
the trainees or, more importantly, client benefits. 
While we cannot cite the hundreds of programs which 
should have been researched, we can make the 
following statement loudly and clearly: No 
traditional training programs have demonstrated 
their constructive consequences. In the few 
instances where the outcomes of traditional 
training programs have been researched, there are 
strong indications that they contribute to a 
deterioration in the interpersonal functioning 
(8, p. 426). 

Numerous recent studies (2, 3, 4, 11, 16, 22, 44, 46, 

51) would also indicate that the traditional didactic 

orientation to counselor education omits or overlooks 

several important variables in producing effective counselors, 

the most important of which is that the trainee must not 

only master academic subject matter but must also be 

encouraged and facilitated in his growth as an effective 

individual. 
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Studies of the Relationship Between 
Selected Personality Variables 
And Counselor Effectiveness 

There has been an abundance of research investigating 

the relationship of counselor personality to counseling 

effectiveness and client improvement. In a pioneering 

study, Fiedler (25) asked a number of counselors from 

different training institutions and varying degrees of 

education and experience to sort arrays of statements 

describing counseling relationships into a variety of 

categories ranging from the most characteristic ideal 

relationship to the least characteristic. The ratings 

were then intercorrelated and the subsequent correlation 

matrices factors were analyzed. One general factor was 

reported: The therapists of greater training and experience 

tended to agree more highly with each other, regardless of 

what institution at which they received their training, as 

to describing the ideal therapeutic relationship. On the 

other hand, the therapists of lesser education and expe-

rience within the same institution tended to agree less as 

to the ideal therapeutic relationship. At the same time, 

experienced therapists tended to agree more among themselves 

than they did with the inexperienced therapists, even though 

the latter were from the same institution. Interestingly, 

naive therapists seemed able to describe an ideal rela-

tionship fairly well. The following conclusions were 
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offered for these results: (1) therapists of different 

schools tend to be homogeneous in their descriptions of 

the ideal therapeutic relationship, (2) the ability to 

describe this concept is quite likely related to expertise 

rather than theoretical orientation, (3) naive therapists 

are capable of describing the ideal therapeutic relationship 

in the same manner and as well as experienced therapists; 

the ideal therapeutic relationship might therefore be 

closely related to good interpersonal relationships in 

general, or at least a variation thereof, and (4) the rating 

system utilized in this study would seem to offer a workable 

means of arriving at a composite rating of the ideal thera-

peutic relationship. 

Truax (49) utilized the Depth of Inter-personal 

Exploration Scale to investigate the relationship between 

therapist transparency or self-congruence and client's 

levels of self-disclosure or self-exploration. It was 

found that the greater the degree of transparency or self-

congruence in the therapist, the greater was the degree of 

transparency, self-disclosure and self-exploration in the 

client. In addition, a second major hypothesis was con-

firmed: within hospitalized neuropsychiatry populations 

the greater the extent of self-exploration and transparency 

during psychotherapy, the greater was the amount of positive 

personality change noted. Paradoxically, with delinquents 
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in group psychotherapy the author found that the less the 

transparency and self-exploration, the greater the amount 

of positive personality change. Truax suggested that these 

findings pointed out the importance of at least two vari-

ables of client and therapist transparency in a model for 

psychotherapeutic change. The results which seemed to 

indicate a value of less transparency (as in the delinquent 

group of clients) pointed to a need for further exploration. 

The author felt that the investigation had profound impli-

cations for the practice of psychotherapy, for the training 

of psychotherapists, and for the prevention of psychological 

disturbances through the understanding of personality and 

personality changes. 

Bohn (12) attempted to clarify the relationship of 

counselor dominance, experience, and client type with 

counselor directiveness. Sixty male "experienced" 

(graduate) counselors and "inexperienced" (undergraduate) 

counselors were matched on California Psychological Inventory 

Dominance scores and were divided into high and low dominance 

groups. The counselors responded to recordings of initial 

interviews of a "typical" client, a "hostile" client, and a 

"dependent" client by means of a multiple-choice questionaire, 

yielding a directiveness of response score. It was found 

that directiveness scores of the high and low dominance 

groups were not significantly different. However, the 
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experienced group of counselors were found to be signifi-

cantly less directive than the inexperienced counselors and 

tended to limit their responses primarily to only a few 

categories. Of the three types of clients presented, the 

dependent client tended to elicit the more directive 

responses. The results suggested the importance of coun-

selor personality, experience, and client type in the 

directiveness of counselor verbal behavior. 

Combs and Soper (23) conducted a study designed to 

determine whether a good counselor could be distinguished 

from poor counselors on the basis of characteristic "ways 

of perceiving" self, others, and the task of counseling. 

The names of counselor candidates were arranged in an order 

of preference ranging from "best" to "poorest" at the end 

of a year-long training institute. The ratings were made 

by fourteen faculty members who had taught and supervised, 

the students during this period of time. The rank-orders 

were correlated with each student's characteristic ways 

of perceiving by means of scores inferred by a blind 

analysis of four "human relations incidents" which had 

been written in a personality theory course. 

Statistically significant correlations ranging from 

.40 to .65 were obtained for twelve aspects of perceptual 

organization, indicating that a fairly clear distinction 

may be made between "good" and "poor" counselors in 
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perceptual terms. Considering the fact that there has 

almost always been failure in attempts to determine objective 

behavioral criteria which could differentiate "good" and 

"poor" professional counselors, the authors considered 

correlations of the magnitude obtained in this study to 

appear of very great significance. They felt that these 

results might suggest new directions for research in the 

area of selection of effective counselors which may even-

tually provide more satisfactory answers to the problem. 

These results suggested, according to the authors, that 

what has been difficult to measure objectively might be 

distinguishable perceptually. 

Truax and Carkhuff (4 8) explored the heretofore 

undefinable "something more" attributed to the therapeutic 

relationship by attempting to experimentally demonstrate 

two of the widely accepted therapist-offered conditions: 

warmth and empathic understanding. According to the 

authors, these are two necessary conditions for a "mean-

ingful" interpersonal relationship. The effect of these 

conditions on one aspect of patient behavior in psycho-

therapy, intrapersonal exploration, was investigated. The 

authors characterized the therapeutic relationship as being 

a stimulus complex within which the relearning process takes 

place to an efficacious degree. Subjects used in this 

study were patients recently admitted to the Mendota State 
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Hospital, Madison, Wisconsin, with a tentative diagnosis of 

schizophrenic reaction. After establishing a level of 

depth of intrapersonal exploration during the first twenty 

minutes of the psychotherapeutic interview where relatively 

high conditions of warmth and empathic understanding were 

present, the therapist deliberately experimentally induced 

lowered levels of accurate empathic understanding and 

unconditional positive regard. These conditions were 

continued for another period of twenty minutes after which 

the final twenty minutes consisted of re-established 

normally high conditions. 

The test of the hypothesis was essentially to evaluate 

the levels of patient depth of intrapersonal exploration 

during the complete interview, relating these levels to 

the condition at the time, noting whether the times of 

lowered conditions produced lowered levels of process in 

the patient. Finally, the experimental operations were 

checked by determining the levels of therapist accurate 

empathy and unconditional positive regard offered throughout 

each of the psychotherapeutic interviews. That the therapist 

has a profound effect upon the patient's level of therapeutic 

process or depth of intrapersonal exploration was confirmed. 

In general the findings were clearly suggestive of a causal 

relationship between the therapist-offered conditions and 

the patient's therapy behavior. One of the more significant 
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methodological findings of the study was that therapist-

offered conditions can be varied experimentally in the 

natural therapy setting with apparently predictable 

consequences, thus emphasizing the importance of therapist 

behavior on client outcome. 

Brams (15) conducted a study to investigate the 

relationship between a number of personality character-

istics of counselor trainees and their effectiveness in 

communicating with clients in counseling interviews. The 

measures used to identify these personality characteristics 

were the Minnesota Multiphasic Personality Inventory, the 

Taylor Manifest Anxiety Scale, and the Berkeley PQQ. The 

criterion of effective communication for each counselor 

trainee was a communication rating scale which was rated 

independently by at least two judges who had been super-

visors of the counseling practicum courses from which a 

sample of twenty-seven counseling trainees was selected. 

The criterion score was obtained by pooling and averaging 

the judges' total scores for each trainee. The results 

suggested that effective communication in counseling 

interviews is positively related to the trainee's tolerance 

for ambiguity as measured by the Berkeley PQQ. Relation-

ships of the other measures administered were inconclusive. 

The author felt that this might have been due to the fact 

that the available objective personality instruments were 
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not suitable for the personality measurement of test-

sophisticated graduate students in the area of counseling 

psychology. An alternate, although tenuous possibility 

was offered by Brams; that counseling trainees who have 

reached the advanced level of practicum courses are a 

relatively homogeneous group, such that there would be 

little variability among them in scores on objective 

personality measures. It was suggested that an intensive 

global analysis of small groups of "good" counselors, or 

even of individual counselors, might yield greater insight 

into the relationship between personality variables and 

effective communication in the counseling interview. 

Truax (47) attempted to explain the effectiveness of 

behavior therapy in the traditional psychotherapeutic 

setting by examining the potential effects of therapist 

personality and behavior variables as reinforcers. The 

major implication of his analysis was that therapists 

high in the traits of empathy, warmth and genuineness are 

basically more effective in counseling and psychotherapy 

because they themselves are personally more potent as 

positive reinforcers and, in addition, tend to elicit more 

positive affective responses in their clients. It would 

follow that such conditions increase the levels of the 

client's positive self-reinforcement, decrease anxiety, 

and increase the levels of positive affect communicated 
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to others. These conditions thereby reciprocally increase 

the positive affect and positive reinforcement received 

from others. By contrast, those counselors and therapists 

who are low in accurate empathy, nonpossessive warmth and 

genuineness would tend to be ineffective, producing negative 

or deteriorating changes in the client because they are 

essentially noxious stimuli who serve primarily as aversive 

reinforcers and also because they tend to elicit negative 

affect in the client. Truax felt that the evidence was 

strongly suggestive that the behavior and personality of 

the counselor, particularly relating to the conditions 

of accurate empathy, nonpossessive warmth and genuineness, 

were extremely important in their effect on client feeling 

and behavior. He, and also Carkhuff et al_. , have expressed 

similar conclusions on several occasions (18, 20, 50, 52). 

That the personality of the counselor is of vital 

importance in the counsling relationship is a view held 

by numerous authors. Schwartz and Abel, for example, 

stated: 

. . . The school, teachers and supervisors must 
allow for individual styles in psychotherapy. 
Acceptance of differences in therapist as well 
as patients is to be expected. The psychothera-
pist, then, must learn to tolerate individual 
life-styles in patients and in others. He has 
a broad cultural background and is not rigidly 
culture-bound. He is not shocked by any behavior 
of patients or their families which is character-
istic of their but not the therapist's background. 
He must be able to see his patients as people 
capable of growing and changing. 
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The psychotherapist should have sufficiently 
overcome his personal anxieties so that they do 
not interfere with his spontaneity in the thera-
peutic interaction. Being warm and friendly is 
his central personality trait. His anxieties may 
have been resolved in his personal analysis or 
by interaction and self-correction in the course 
of his own life and therapeutic work. . . . 

The therapist should have the ability to 
learn from his own mistakes. He must have a 
self-critical capacity. He is not rigid nor does 
he think he knows everything (43, pp. 259-260). 

Along a similar line, Rollo May relates "The therapist is 

assumedly an expert; but, if he is not first of all a 

human being, his expertness will be irrelevant and quite 

possibly harmful" (33, p. 82). 

Arbuckle (1) concluded from his studies that the 

more mature, integrated person tends to become the more 

effective counselor. In a later statement, Carkhuff (19) 

suggested that the evidence indicated that with or without 

training and/or supervision the clients of lay counselors 

do as well or better than the patients of professional 

counselors. He considered the potential sources of these 

results to be related to trainees and training personnel, 

selection, training, and treatment procedures. He felt 

that the implications pointed toward professional training 

programs incorporating emphasis and training procedures 

in the acquisition of communicative skills. In other words, 

Carkhuff was stressing the importance of developing personal 

skills of the counselor. 
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According to Wolberg (55), one is drawn to the rather 

unpleasant conclusion that if an individual is suffering 

with some type of emotional problem he would be better off 

not receiving counseling than to become involved in an 

emotionally inadequate counseling situation, regardless of 

whether the counselor was academically sophisticated or 

completely untrained. 

Wolberg considered the question of whether those who 

wish to enter into a helping profession can be taught the 

essential personality characteristics thought to be important 

in the facilitation of positive change to be a crucial point. 

He cited some evidence that the communication of non-

possessive warmth, accurate empathy and genuineness could 

be abilities that could be learned without necessitating 

any real "depth" personal therapy. It was pointed out, 

however, that these characteristics could probably be 

learned only by individuals who were basically healthy and 

who lacked rigidity, hostility and detachment in their 

personality structures. Even then there would be some of 

these types of individuals who could possibly resolve 

some of the more profound personality inadequacies through 

personal reconstructive psychotherapy and eventually be 

able to develop those qualities necessary for functioning 

as effective counselors. Unfortunately, such a resolution 

is not always assured, as there are numerous examples of 
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professional helpers who have received lengthy training/ 

including personal didactic therapy, and who remain essen-

tially as maladjusted as when they began their studies. 

Tragically, it is this individual whose contributions to 

those who seek personal help are often ineffective and at 

times harmful. Wolberg suggests that it is such profes-

sionals that contribute much to the discouraging reports 

on the ineffectiveness of counseling. 

Psychotherapy has vast potentials as a healing 
force, but it is the product of a complex 
equation, the elements of which require careful 
scrutiny, contemplation and unravelment. It 
can be executed properly only by selected indi-
viduals who inherently possess or have acquired 
appropriate personality characteristics that 
will enable them to relate constructively to 
their patients (55, P. 61). 

Along more specific lines Van Der Veen (56) analyzed 

the effects of the counselor and counselee on each other's 

behavior in the counseling situation. The interviews of 

three counselees, each being seen by five different coun-

selors were transcribed and taped to be rated on two coun-

selor variables, congruence and accurate empathy, and two 

client variables, problem expression and immediacy of 

experiencing. It was found that the rated interview 

behavior of the client was a function of the client himself, 

the counselor, and the particular client-counselor combi-

nation. The behavior of the counselor was found to be 

a function of the counselor himself and the client. The 
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author concluded that both the client and the counselor 

significantly influence each other's therapeutic behavior. 

It was pointed out that most studies of the nature of 

counseling tended to consider only how the counselor may 

influence the client, giving little, if any, systematic 

attention to the effects of the client on the counselor. 

While such a focus has undoubtably helped to clarify the 

counselor's role, it has to some extent obscured the 

reality of the interdependent nature of the counseling 

relationship. These results would appear to support the 

hypothesis that the counselor and the client influence 

each other's therapeutic behavior and that the therapeutic 

behavior of one is positively related to the therapeutic 

behavior of the other. Insight of the counselor into his 

own feelings and attitudes as well as those of his client 

would then seem to be a necessity. 

Lesser (32) investigated the relationship between 

counselor understanding of the client and counseling pro-

gress. The subjects in this study were eleven counselors 

and twenty-two clients undergoing personal counseling at 

the University of Michigan Counseling Center. The rela-

tionships among variables such as similarity, various 

perceptions of similarity and refined empathy were explored, 

as well as the relationship between each of the variables 

and the criterion measures (counseling progress and empathic 
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understanding). The relationship between the two criterion 

measures themselves was also analyzed. It was found that 

counselor empathic understanding was relatively unrelated 

to counseling progress. This raised some questions con-

cerning the generally accepted proposition of the value 

of empathic understanding, since the data suggested that the 

client group as a whole showed positive counseling improvement. 

It was also found that similarity between client and counselor 

self-perceptions was negatively related to counseling pro-

gress. However, correct awareness was found to be posi-

tively related to counseling progress, which would indicate 

that the counselor would be able to cope with the negative 

effects of similarity in the counseling process if he were 

able to correctly perceive this similarity. An over-

estimation of similarity was found unrelated to counseling 

progress, while empathic understanding was not significantly 

related to similarity, correct awareness of similarity, or 

to overestimation of similarity. Awareness of self, then, 

would seem to be as important in the counselor as the 

ability to understand others. This contention would 

appear to be supported by Mezzano (37), although a few 

studies such as that by Bandura (6) report contrary 

findings. 

Truax (46) reviewed some of the findings of a five 

year research program studying the effects of the counselor's 
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levels of accurate empathic understanding, unconditional 

positive warmth and counselor self-congruence or genuineness. 

Comparison of the levels of counselor-offered conditions 

in counseling situations with measures of constructive 

personality change in clients, using a matched control 

group, suggested that (a) high levels of counselor-offered 

conditions during counseling were related to client im-

provement, (b) low levels of counselor-offered conditions 

were related to client deterioration and (c) if all coun-

seling efforts were indiscriminately combined and compared 

to control conditions, there would be little evidence of 

the efficacy of counseling. Therefore Truax claims that 

counseling may be for better or for worse and that it 

would be fruitless to focus upon the counseling behavior 

of the counselor. He felt that the counselor should 

attempt to. establish a more clear understanding and 

sensitive awareness of the client's inner being and to 

strive to understand the client's moment to moment feelings 

and be able to openly express a deep caring for the person. 

Such a report would seem to minimize the importance of 

counselor self-insight. A similar viewpoint was presented 

by Truax ejt al_. in a later study (52) . 

McClain (34) presented results to the contrary in a 

study of sixty secondary school counselors participating 

in summer NDEA Institutes at the University of Tennessee 
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over a two year period. Institute programs included (a) 

counseling practicums, (b) group processes and (c) inter-

pretation of personality test data. The subjects spent 

approximately fifteen hours in groups of six in group 

counseling with a single leader. The goal was to 

experience the real self as authentically as possible. 

"The process was one of self discovery as each member 

sought to understand what he was actually experiencing 

and as other members reported to him their perceptions of 

him" (34, p. 297). The subjects were given a Tennessee 

Self Concept Scale before and after the experience, in 

addition to a wide range of personality instruments and 

evaluation of over-all personal adequacy by judges. The 

subjects were placed into high, middle, and low groups 

based on rated adequacy. Results indicated that the 

program helped the subjects to bring their self-concepts 

into greater congruence with their experienced selves. 

The author felt that "this increased accuracy in self-

understanding should enable them to function more 

effectively in both their professional and their personal 

roles" (34, p. 299). 

Brammer and Shostrom (14) have stated that one of the 

characteristics of the therapeutic psychologist is to be 

able to "understand" the client; that is, to be able to 

feel "therapeutic understanding" and therefore understand, 
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accept and empathize with the client in addition to having 

a "diagnostic-descriptive-predictive" understanding. In 

order to achieve an effective balance of these two types 

of understanding, the authors suggested: 

. . . it is presupposed that the counselor under-
stands his own problems and weaknesses. The kinds 
of problems seen or ignored in clients, types of 
diagnoses made, or anxiety signs observed are all 
too often projections of the counselor's unrecog-
nized and non-understood problems and anxieties. 
This condition implies a willingness of the 
counselor to evaluate himself continuously and 
thoroughly. If the counselor is struggling with 
a serious problem of his own, he should refrain 
from counseling until he has worked it out satis-
factorily. This statement does not mean that the 
counselor would or should have no problems while 
engaged in counseling. He should recognize them, 
however, and be aware of the tendency of the rela-
tionship to intensify them (14, p. 162). 

Concerning the relationship of another personality 

variable, dogmatism, to counseling effectiveness, Kemp (31) 

attempted to examine the personality involvements of 

counselor trainees and the effects of this involvement. 

The subjects utilized in this study were fifty graduate 

students, twenty-five in a control group and twenty-five 

in an experimental group. The experimental group parti-

cipated in a counseling practicum while the control group 

did not. Each group was administered the Rokeach Dogmatism 

Scale, form E, and Porter's Test of Counselors Attitude 

before and after the end of a college quarter. For each 

counselor trainee thirty responses were randomly selected 

and rated by two judges working independently. Correlation 
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of the two judges' decisions was .95. The findings were: 

(a) Without specific training, neither those with an open 

or closed belief system change significantly and (b) the 

more closed-minded the individual, the greater the possi-

bility that the counselor trainee would simulate change in 

accordance with the expectancies of the situation. In 

other words, the more closed-minded trainees tended to 

adopt "party-line" thinking rather than integrate concepts. 

Other findings were: the more open-minded the individual, 

the more he tended to be permissive, suggesting a greater 

integration of new concepts. Kemp concluded that efforts 

should be directed increasingly by the supervisors to 

present material as objectively as possible; that efforts 

should be directed toward the creation of a climate 

wherein a counselor trainee would feel free to analyze, 

evaluate, and accept or discard conclusions evolving from 

principles and methods; that there should be more emphasis 

placed on assisting the counselor trainee to understand 

his own personality dynamics as his counseling, if genuine, 

would correspond with his inner attitudes; that greater 

assistance should be given to help the trainee understand 

and put into practice a form of counseling which he has 

selected in a manner that will prevent defensiveness and 

encourage further study; that sufficient experience should 

be provided in simulated "cases" to aid the counselor 
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trainee not only in improving techniques, but also in dis-

covering his own attitudes (31). 

In a study by Kelz (30) advanced counselor trainees 

who possessed considerable interviewing skills were rated 

on the Counselor Performance Rating, Scale developed by the 

author. Six judges rated two interviews from each of 

thirty counselors with coached clients. Interjudge relia-

bility of the subsequent ratings was reported near .50. 

Approximately eighteen months later, the subjects were 

mailed Dogmatism Scales to complete which were titled 

"opinionaires". Twelve items on this scale were reported 

significant at the five percent level when the population 

was dichotymized on the basis of the judges ratings made 

eighteen months previously. Similar positive relationships 

between dogmatism and counselor effectiveness were reported 

in other studies (38, 39, 42). 

Emphasizing the significance of the relationship 

between dogmatism and counselor effectiveness, Brammer 

and Shostrom stated : 

. . . counseling is not a rigid mechanical appli-
cation of formulas for producing behavior changes. 
The counselor's responses to client statements must 
be spontaneous outgrowths of his understanding of 
that client. The counselor must be free to move 
quickly and easily in his thinking and feeling in 
order to adapt to the subtle nuances of client 
behavior. 

While no concrete suggestions can be offered 
concerning how this characteristic is acquired, 
it seems to be a by-product of both thorough 
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preparation in counseling theory, attitudes, and 
methodology plus a non-rigid mature personality 
relatively free of threat (14, p. 155). 

Among the various personality measures used to 

investigate correlates of counseling effectiveness, the 

Edwards Personal Preference Schedule would seem to have 

had some enlightening applications. Demos and Zuwaylif 

(24), for example, examined thirty secondary school 

counselors participating in an NDEA Counseling and 

Guidance Institute at San Fernando Valley State College 

during the summer of 1962. Three supervisors rated the 

counselors using various subjective and objective criteria 

as to their effectiveness in counseling. They were 

categorized into a group of the fifteen most effective 

and a group of the fifteen least effective. Three addi-

tional measures were also administered: the Study of 

Values, the Kuder Personal Preference Record, and the 

Edwards- Personal Preference Schedule. Tests of signi-

ficance of differences between the two groups were applied 

and the Study of Values and Kuder Personal Preference 

Record were found to be inadequate to differentiate the 

most and least effective counselors. The Edwards Personal 

Preference Schedule, however, did discriminate the two 

groups on several scales: Need for Autonomy, Affiliation, 

Abasement, Nurturance and Aggression. It was found that 

the group of more effective counselors tended to show more 
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characteristics of Nurturance and Affiliation while the less 

effective counselors tended to have higher scores on 

Autonomy/ Abasement and Aggression. 

Truax (53) administered the Edwards Personal Preference 

Schedule to sixteen counselor trainees at the University of 

Arkansas before and after their training programs. The EPPS 

was utilized along with several other personality instruments. 

The before and after measures were compared to the trainees 1 

learning achievement of empathic understanding, nonpossessive 

warmth and genuineness. It was noted that the Need for 

Order scale tended to drop off on the result of the latter 

administration in those who showed the greatest amount of 

learning progress. Change scales were found to be higher, 

both before and after training, on those who showed the 

greatest amount of learning progress. As the trainees 

improved in the program, Abasement and Dominance scales 

declined while Autonomy scales became elevated. 

In a similar study Bergin and Solomon (9) reported 

a negative relationship between the Need for Order scale 

on the Edwards Personal Preference Schedule and empathic 

ability. In addition, this scale along with several 

other scales showed significant changes after a period 

of training, which would seem to indicate that effective 

counselor education would involve alteration of certain 

personality variables in addition to academic achievement. 
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The contention that individual growth is a necessary 

and integral part of the preparation of a counselor is 

well documented. In a major statement Arbuckle (2) questioned 

the more traditional content concept of learning and pointed 

out that teachers have often been involved with products 

and ideas rather than with people and processes. He stressed 

the process and learning functions of the counselor and 

discussed some of the problems of the counselor functioning 

as a teacher of counseling. For example, there is some 

difficulty involved in the counselor educator maintaining 

consistency in his roles of both counselor of clients and 

teacher of students, as he often must be evaluative in his 

relationships with students while non-evaluative with 

clients. Arbuckle suggested that such a traditional 

dichotomy of roles might be most effectively resolved by 

the counselor educator functioning primarily as a counselor 

rather than a teacher. He noted the unfortunate fact that 

most graduate students are often reluctant and sometimes 

unable to overcome years of disciplining in the matter of 

satisfying an instructor, and to arrive at a point where 

there is a high level of honesty in expression about both 

the instructor and his ideas, and themselves and their 

ideas. It frequently requires a considerable amount of 

time before the typical graduate student is able to become 

freer and more honest in his expressions toward himself 
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and others. According to Arbuckle, there theoretically 

should be little discrepancy between the student counselor's 

evaluation of his own counseling effectiveness and the 

evaluation of his counselor educator. If the discrepancy 

is large, then the learning process of the student coun-

selor, the counselor educator, or both would appear to be 

incomplete. It was felt that the instructor of a counseling 

practicum could hardly function well if he were not first 

of all a counselor and that he could hardly be taken very 

seriously as an evaluator of practice if he were only an 

expert on ideas. 

Regarding the necessity of personal growth in the 

counselor Arnold (4) stated: 

Counselor education as self-development is a 
major way to assist counselors to develop, with 
the sensitiveness, with the self-understanding, 
and with the strong personal integrity needed in 
school counseling. . . . Perhaps we do not train 
or even educate counselors but provide an envi-
ronment and a set of experiences in which students 
and instructors can face themselves, their 
immediate problems, needs, insecurities, and 
assets with understanding, acceptance and com-
munication. Each will then move toward becoming 
a more adequate professional person. Then the many 
new informations, concepts, skills, and roles 
can develop on a firm base of self-understanding 
and growth (4, p. 191). 

Truax, Carkhuff and Dowds (51) attempted to describe 

a view of supervision which integrated didactic and 

experiential forms of supervision. They viewed training 

in counseling and psychotherapy as being a therapeutic 
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process, wherein the learning process takes place in a 

particular kind of relationship leading to self-exploration 

and personality change. Their views were currently being 

implemented in a counselor education program which relied 

heavily upon the use of tape-recorded counseling sessions 

and various measurement scales which had grown out of 

research designed to quantify essential aspects of the 

therapeutic relationship. The authors felt that different 

didactic and supervisory approaches might be used effica-

ciously in the context of a meaningful relationship. 

In a more formal study, Carkhuff and Truax (22) 

evaluated an approach to training in counseling and 

psychotherapy which integrated the didactic-intellectual 

approaches, emphasizing the shaping of counselors' behavior 

with the experimental approach, focusing on trainee growth 

and development. Both approaches were successfully 

implemented with a group of graduate students in clinical 

psychology and a group of lay hospital personnel, including 

three attendants, a volunteer worker and an industrial 

therapist. The program relied upon scales which had pre-

viously been found to be predictive of positive patient 

outcome. The scales were designed to estimate levels of 

therapist empathy, positive regard, and congruence, in 

addition to patient depth of self-exploration. 

It was found that inexperienced trainees could be 

brought to function at levels of effectiveness commensurate 



48 

with those of the more experienced therapists in less than 

one hundred hours of training. The graduate students, 

ranging from twenty to thirty years of age, were enrolled 

in a regular university graduate course in "individual 

psychotherapy". The hospital personnel, ranging from 

thirty to fifty years of age, were not associated with any 

formal training program. The results suggested that both 

graduate students and lay personnel could be brought to 

function at relatively effective levels as therapists. 

Even operating under the handicap of a lack of any formal 

theoretical orientation of counseling, the lay personnel 

were-able to engage their clients in a depth of intra-

personal exploration commensurate with that of the more 

experienced students. Similar results were found in an 

earlier study (21). 

Along similar lines, Berenson, Carkhuff and Myrus (7) 

utilized eighteen male and eighteen female undergraduate 

students (volunteers) at the University of Massachusetts 

randomly assigned to one of three groups: (1) A training 

group which employed previously validated research scales 

designed to assess levels of empathy, positive regard, 

genuineness, concreteness and client self-exploration, 

and a quasi-group experience; (2) A training control group 

which did everything that the training group did with the 

exception of the employment of the training scales and the 
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group therapy experience; and (3) A control group receiving 

no training experience. Pre- and post-test measures were 

obtained in addition to objective type ratings, inventory 

reports of standard interviewees, inventory reports of 

significant others, and inventory self-reports. The 

results indicated that the first group consistently 

demonstrated the greatest amount of change, and that 

group two demonstrated change of greater significance 

than group three in almost all cases. These findings 

would appear to support the hypothesis that more than 

didactic training is necessary to produce counselors 

capable of facilitative interpersonal levels. 

Strupp (44, 45) found that personal therapy had 

significant effects on the performance and techniques of 

therapists. Among other things, he discovered that 

therapists who had undergone therapy themselves tended 

to be more responsive and active in the therapy situation. 

In addition, they appeared less tolerant of therapist 

silence. It was suggested that this was due to the fact 

that they were better able to empathize how it felt for 

the therapist to be silent. Thus, it would seem that 

personal therapy would tend to make the therapist better 

able to understand some of the feelings and behavior of 

his clients. This view has also been supported by Rogers 

(40, 41). 
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Group Counseling as a Counselor 
Training Technique 

Hadley described some of the significant effects of 

group counseling experiences: 

Group counseling is regarded here as a signi-
ficant aspect of the entire rehabilitation 
process. Group activities can be an important 
factor in environmental therapy. Group rela-
tionships and the feeling of belonging to a 
group can contribute substantially to the 
support and security of the individual. 
Relearning and socialization can be effected 
in group situations and sometimes require 
group participation. Group experiences are 
helpful in furthering insight and emotional 
release (29, p. 227). 

There have been many counselor educators and 

researchers who have proposed that group counseling may 

be an efficacious counselor training tool. Among the 

more notable of these proponents are Truax and Carkhuff 

(50). They have felt that quasi-group experiences are a 

central aspect of the counselor training program. It 

is through these experiences that the counselor begins 

to understand what it is like to be "helped", and at times 

deeply personal revelations and intense emotional expe-

riences are involved. In a group experience the trainee 

is able to explore his feelings and attitudes and thereby 

come to understand their own inhibitions which affect their 

communication with clients. The authors also have implemented 

group techniques in the didactic classroom setting, wherein 

students and teachers alike become involved in self-exploration 
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and experiencing. In addition to providing an atmosphere of 

greater freedom, there was also greater self-responsibility. 

Bonney and Gazda stated: 

The importance of self-understanding on the part 
of the counselor is accepted almost universally 
by counselor educators. This understanding is 
the only protection the counselor has against 
projecting his own needs onto the client, or 
against misusing or misdirecting the client 
either consciously or unconsciously. . . . 

The problem of the counselor's self-
understanding, and the many ramifications extending 
from this, has not been thoroughly explored in the 
literature. Counselor educators have attempted 
to resolve the problem by a variety of approaches: 
select only those students who have already achieved 
self-understanding (presumably based on the counselor 
educator's clinical judgement); recommend only those 
students who achieve self-understanding during the 
program (again clinical judgement); require that all 
students accept psychotherapy; encourage self-
examination through a seminar or practicum settings; 
and finally, ignore the problem and teach only 
information and techniques (13, p. 205). 

Using twenty-four enrollees in an NDEA Counseling 

Institute at the University of Illinois, Bonney and Gazda 

investigated the reactions of counselor candidates to group 

counseling experiences. Entrance into the program required 

test scores and two or more years of experience as a school 

counselor. The major focus of the program was the super-

vision and practice of group counseling. The students were 

placed in three groups of eight members. These groups met 

for three hours a week for a total of eight weeks. The main 

emphasis of the groups was that of therapy. 
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Eighteen months after the Institute the students were 

sent questionnaires about their reactions to the group 

experience. The replies were mostly positive, although 

some criticisms and reservations were noted. All respondants 

unanimously recommended counseling for counselors. The 

major criticism by the participants was concerning the 

short duration of the group counseling experience and lack 

of follow-up. 

In an earlier study by Gazda and Bonney (27) the effects 

of group counseling experiences on role behavior of trainees 

was investigated. Using the same twenty-four enrollees as 

the above study, pre- and post-counseling changes were 

measured in the roles played by the trainees. The results 

suggested that the group counseling experiences did have 

some significant effects on role behavior: Information 

Giver, Interpreter, Non-participant and Aggressor. Role 

behavior was rated by peers. 

In another study by Gazda and Ohlsen (28) significant 

changes in the mental health of counselor candidates who 

received group counseling were reported. These changes 

were measured by objective tests, standardized personality 

instruments and experimental scales. The authors felt 

that the results suggested that group counseling could 

provide an effective counselor training tool. Similar 

conclusions were reported in several other related studies 

(5, 10, 26). 
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McKinnon (35) attempted to measure the effects of a 

supervised counseling practicum and experience in group 

counseling, separately and in combination/ as to how 

student counselors saw themselves, others, and the coun-

seling task. The subjects were divided into four groups, 

two consisting of first semester practicum students and 

two of advanced masters level students who were not parti-

cipating in the practicum. Group I had no practicum nor 

group counseling; Group II had no practicum but did have 

group counseling; Group III had beginning practicum with 

no group counseling; Group IV had beginning practicum and 

group counseling. Those receiving group counseling met 

in weekly ninety minute session for a total of fourteen 

weeks. Protocols of pre- and post-treatment responses on 

Thematic Apperception Test were recorded and scored 

for perceptual organization in blind analyses made by 

three judges. Verbal behavior was assessed by fifteen 

minute segments excerpted pre- and post-treatment by three 

judges on a Counselor Response Scale. 

Statistical significance reported was limited in this 

study, although Group IV showed gains on a "Sees Self as 

Adequate" scale and on the "Internal to External" orien-

tation of responses on the Counselor Response Scale. These 

gains were found to be significant at the .05 level. 
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Blocksma and Porter (11) measured therapy behavior 

of counselors after a six week training course at the 

Chicago Counseling Center. The training program involved 

lectures, group discussions, quasi-group counseling, 

practicums in counseling, listening to tapes of experienced 

counselors and individual therapy. After these experiences, 

it was found that the trainees were significantly more 

non-directive and more prone to allow their clients self-

exploration. In addition, they had fewer client drop-outs 

during the following year. 

A study on the effects of group counseling on the 

self-concepts of counselor candidates was conducted by Wirt, 

Betz and Engle (54). Thirty-three part-time graduate 

students in a beginning master's level practicum at Western 

Michigan University were randomly assigned to an experi-

mental group containing seventeen members and a control 

group of sixteen members. Both groups were initially 

compared as to age, teaching experience, number of graduate 

credits, open and closed mindedness and tolerance of 

ambiguity. Both groups were found to be essentially the same 

on these factors. The experimental group was further 

divided into two counseling groups, having fourteen weekly 

one hour sessions. Real-ideal dimensions of self-concept 

were measured pre- and post-experience by the Butler-Haigh 

Q Sort. No significant differences were found between the 

experimental and control groups. The authors felt that the 
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lack of significant findings was, at least in part, due to 

the limited length of the sessions. 

It would appear that the vast majority of research 

which has been conducted in the area of group counseling 

would support the contention that such a process would 

provide an efficacious means of self-exploration and growth 

in the counselor education program. The products of the 

group process would seem to be closely akin to those factors 

considered by many to be vital to an effective counseling 

relationship. As Rogers stated: 

Group therapy has identifiable characteristics 
not found in the counseling relationship when 
only two persons are involved. One of the most 
important of these distinctive characteristics 
lies in the fact that the group situation brings 
into focus the adequacy of interpersonal relation-
ships and provides an immediate opportunity for 
discovering new and more satisfying ways of 
relating to people. It seems increasingly clear 
that the discrepancies in the perception of self, 
which are the sources of discomfort that brings a 
person to therapy, are products largely of the 
experiences the individual has had with a relatively 
few persons who have been important in his life . . . 

As a member of a group, the person learns what 
it means to give and receive emotional support and 
understanding in a new and more mature fashion 
(40, pp. 289-291). 
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CHAPTER III 

METHODS AND PROCEDURES 

Subjects 

The experimental subjects used in this study were 

thirty-nine graduate-level counseling students enrolled 

in graduate group counseling courses, Education 574, at 

North Texas State University during the fall and spring 

semesters of the 1970-1971 school year. Enrollment in 

these courses was limited to those graduate counseling 

students completing the final four course requirements in 

the master's program. In the experimental groups, group 

counseling procedures were standardized as much as possible. 

That is, if any experimental group participated in a 

procedure which represented a major deviation from usual 

group counseling experiences, every effort was made to 

insure that all other experimental groups received similar 

experiences. For example, if one experimental group was to 

participate in a "marathon" procedure, then efforts were 

made to provide the other experimental groups with a similar 

"marathon" experience. In all instances, each member of the 

experimental groups participated in no less than eighteen 

hours of group counseling experiences. 

; In order to provide controls for normal growth of 

personality variables being measured during this period of 
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time, a control group of thirty-six subjects was utilized. 

These subjects consisted of graduate level counseling 

students enrolled in a traditional didactic course of methods 

and techniques of counseling, Education 568, at North Texas 

State University. In the master's program, this course was 

a prerequisite of the group counseling course and was 

normally scheduled just previous to enrollment in the group 

counseling course. This particular course was selected to 

insure that the control group had completed approximately 

equivalent academic counseling training requirements with the 

experimental group. None of the control subjects were con-

currently enrolled in the group counseling courses. 

Procedures for Collecting Data 

At the beginning of each group counseling course the 

experimental subjects were asked to record relevant data on 

individual data record sheets (see Appendix A) which were 

included in prepared test packets. The prepared packets 

also contained the Rokeach Dogmatism Scale, Form E, the 

Edwards Personal Preference Schedule, the Allport-Vernon-

Lindzey Study of Values, a self-rating scale with categories 

taken from definitions of "types of men" found in the 

manual of directions for the Study of Values (see Appendix E), 

and a counselor effectiveness scale adapted from Carkhuff 

(see Appendix C). Directions for taking these measures 

were also included in the packets and complied closely with 
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published procedures. The experimental subjects were told 

that they were participating in a research project designed 

to investigate some of the attitudes and feelings of students 

enrolled in the counseling program. No further information 

was given as to the nature of the study so as to prevent any 

possible contamination of the results. The subjects were 

instructed to take the test packets home, complete the 

enclosed measures according to instructions, and to return 

the packets the following week. 

Approximately two weeks before the end of the semester 

identical packets were again given to the experimental 

subjects with the same instructions. The individual data 

record sheets were not included in the packet, however, as 

this information had already been recorded. At the close of 

the semester, grades for the group counseling course were 

obtained for each experimental subject, along with an 

instructor rating of counseling effectiveness completed 

by the individual's group counseling instructor (see Appendix 

D). All scores and ratings were recorded on the individual 

data record sheets for tabulation. 

The control subjects received identical packets and 

instructions as did the experimental subjects, except that 

instructor ratings of counselor effectiveness and course 

grades were omitted from the data collected. 
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Description of the Instruments 

The Rokeach Dogmatism Scale, Form E, was published in 

Rokeach's The Open and Closed Mind (5) in I960, being a 

shortened version of a fifty-seven-item scale developed in 

his earlier research. Item analysis resulted in the deletion 

of several items in the original scale. The Form E scale 

consists of forty statements to which the examinee replies 

as to degrees of agreement or disagreement (ranging from 

-3 to +3). Rokeach (5) defined dogmatism, or closed 

mindedness, as being a personality trait which is character-

ized by the tendency to reject opposing beliefs and to 

resist change or new ideas. The Rokeach Dogmatism Scale 

was therefore designed to measure the degree to which a 

person is able to form new cognitive systems. Corrected 

reliability coefficients were reported to range from .68 

to .93 with American college populations (5, p. 89). 

T^e Carkhuff Discrimination Scale was published in 1969 

(3), growing out of Carkhuff's research on variables relating 

to counseling effectiveness. He felt that effective 

"helping" processes could be broadly defined in terms of 

the components of understanding and action. He viewed the 

facilitative dimensions as those offered in response to the 

feelings of the client, while the action-oriented dimensions 

would be initiated by the counselor. Concerning facili-

tative conditions, Carkhuff stated: 

The degree to which the helping person offers high 
levels of facilitative conditions in response to 
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the expressions of the person seeking help if 
related directly to the degree to which the person 
seeking help engages in processes leading to 
constructive change or gain (3, p. 35). 

He described the elements of facilitative conditions as 

being ernpathic understanding, communication of high levels 

of respect and warmth for the helpee, guiding exploration 

to specific feelings and content, and responsive genuineness 

Regarding the action-oriented dimensions, Carkhuff stated: 

The degree to which the helping person initiates 
action-oriented dimensions in a helping relation-
ship is directly related to the degree to which 
the person seeking help engages in processes that 
lead to constructive change or gain (3, p. 37). 

In brief, Carkhuff described action-oriented dimensions as 

consisting of active confrontation of the client, immediate 

action and direction of actions by the counselor, and 

concreteness of courses of constructive actions. 

Carkhuff claimed that facilitative and action-oriented 

dimensions must both be discriminated and communicated by 

the counselor. That is, the counselor must be able to 

recognize facilitative and action-oriented conditions and 

to communicate these to the client. According to Carkhuff,. 

Indexes of communication that have been derived from 
a great body of empirical research indicate those 
helpers who can relate effectively with persons 
seeking help. Unfortunately, depending upon a number 
of variables, the number of effective helpers is very 
limited—indeed, there are far too few to meet the 
ever-growing needs of our society. It was in this 
context that we explored the various correlates of 
discrimination. Our hope was the discrimination, as 
a necessary but not sufficient condition of communi-
cation, would offer the highest probability of direct 
translation to communication (3, p. 113). 
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Although it was found that the results of studies did not 

support the contention that communication followed discrim-

ination, Carkhuff felt that such a dimension was of critical 

significance in identifying potentially effective helpers. 

Carkhuff Discrimination Scale (see Appendix C) was 

therefore developed to measure the necessary but not suffi-

cient dimension of discrimination in the counselor. The 

scale consists of sixteen excerpts of counseling situations 

to which the examinee has a choice of four possible responses 

as a counselor. Each of the four responses was rated by 

experts as to its overall facilitation and action-orientation, 

but is biased in favor of the level of facilitative 

conditions. The ratings are on a continum from 1 to 5, 

with the five categories defined as follows: 

1.0 1.5 2.0 2.5 3.0 3.5 4.0 4.5 5.0 

None of 
these 
conditions 
are com-
municated 
to any 
noticeable 
degree in 
the person, 

Some of 
the condi-
tions are 
communicated 
and some are 
not. 

All of 
the condi-
tions are 
communi-
cated at a 
minimally 
facilita-
tive level. 

All of 
the condi-
tions are 
communi-
cated, and 
some are 
communi-
cated 
fully. 

All of 
the condi-
tions are 
fully 
communi-
cated 
simul-
taneously 
and con-
tinually . 

Gross ratings of facilitative interpersonal functioning. 

The facilitator is a person who is living effectively 
himself and who discloses himself in a genuine and 
constructive fashion in response to others. He 
communicates an accurate empathic understanding and 
a respect for all of the feelings of other persons 
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and guides discussions with those persons into 
specific feelings and experiences. He communi-
cates confidence in what he is doing and is 
spontaneous and intense. In addition, while he 
is open and flexible in his relations with others, 
in his commitment to the welfare of the other 
person he is quite capable of active, assertive, 
and even confronting behavior when it is appro-
priate. 

You will hear a number of excerpts taken 
from therapy sessions. Rate each excerpt 1.0, 
1.5, 2.0, 2.5, 3.0, 3.5, 4.0, 4.5, or 5.0, using 
the above continuum (3, p. 115). 

The instructor rating scale utilized in this study 

(see Appendix D) was adapted from one frequently used in 

peer rating of counselor effectiveness at North Texas State 

University in the counselor education program. The scale 

consists of six items: warmth, clarity, open-mindedness, 

direction, directiveness, and aggressiveness. For each 

item there are five rating categories, indicating the 

degree that each item describes the counselor candidate. 

The scale is designed to subjectively measure counselor 

effectiveness. 

The Study of Values, originally published in 1931 and 

revised in 1951, is designed to measure the relative status 

of six basic motives in personality: the "theoretical," 

"economic," "aesthetic," "social," "political," and 

"religious." Consisting of forty-five statements or 

questions in two parts, the measure requires the examinee 

to indicate his preference for several alternative answers 

or to rate a hierarchy of preference. The mean reliability 
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coefficient, using a z_ transformation, was reported to be 

.90. Item analysis on 780 college students of both sexes 

reported a positive correlation for each item with the total 

score for its value significant at the .01 level of con-

fidence. Mean repeat reliability coefficients, using £ 

transformations, were .89 for an interval of one month and 

.88 for an interval of two months (1, pp. 9-10). 

According to John D. Hundleby: 

. . . with college or college graduate populations 
where concern is with dimensions of interest and 
value . . . the Study of Values is quite likely to 
prove a helpful tool (2, p. 182). 

Similarly, John A. Radcliffe felt that the Study of 

Values had established satisfactory reliability for group 

use, as far as internal consistency and split-half 

reliability were concerned. He stated: 

Although Spranger's value types have an "arm-
chair" rather than "empirical" basis, and although 
it may in some instances fail to distinguish 
between value and interest the Study of Values 
has remained a useful research instrument 
(2, pp. 183-184). 

The "Types of Men" scale (see Appendix E) contains 

descriptions of six types of persons, analogous to the six 

motives measured by the Study of Values. These six 

categories were taken from definitions of "types of men" 

as represented in the Study of Values manual (1). Each 

category is rated on a five position scale, ranging from 

"Most Like Me" to "Least Like Me," as each described type 

represents the examinee's self-perceived personality. The 
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scale is designed to be a subjective measure of the six 

basic motives in personality as described earlier; the 

discrepancy between this measure and the Study of Values 

indicating degree of self-insight. 

The Edwards Personal Preference Schedule is a 

forced-choice measure designed to indicate the relative 

prominence of fifteen personality motives or needs. 

Originally published in 1954 and revised in 1959/ the 

measure consists of 225 items containing paired statements 

of a self-descriptive nature, one of which to be chosen 

as being most characteristic by the examinee. Reliability 

and validity studies reported in the EPPS manual were numerous 

and tended to support the measure's usefulness as a research 

instrument. Split-half reliability coefficients of the 

variables on 1,509 college students ranged from .60 on the 

Deference scale to .87 on the Heterosexuality scale. Test-

retest reliability coefficients on 89 college students 

ranged from .74 on Achievement and Exhibition scales to 

.88 on the Abasement scale (4, p. 19). 

In contrast, John A. Radcliffe felt that the evidence 

of the usefulness of the EPPS was "spotty." He stated: 

Some of the most convincing evidence lies in 
occupational and other demographic differences, 
but failure to achieve the desired control of 
social desirability and evidence on simulation 
of responses raise doubts that these differences 
reflect actual characteristics of the persons 
(2, p. 87). 
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He did say, however, that correlational evidence supported 

the fact that the EPPS did, in fact, measure relatively 

unique aspects of the person. His main question here was 

related to the definition of these aspects. 

Similarly, Lawrence J. Striker raised some questions 

as to the validity of the EPPS, feeling that its validity 

had been neglected in favor of the control of response 

style and rather complicated interpretations of the 

resulting ipsative scores (2, p. 88). 

Procedures for Treating Data 

Statistical analysis of the data was conducted 

essentially on the basis of a test-retest design. The 

analysis followed two major steps: (1) An inter-correlation 

matrix for all post-test variables and (2) analysis of 

covariance. Due to the fact that data was collected over 

a period of two different semesters and that six different 

instructors were involved (two instructors were involved 

in both semesters) a separate completely randomized 

analysis of variance was conducted. This analysis was 

calculated for eight levels of variance, considering the 

same instructor in different semesters as being separate 

variables. 

Rokeach Dogmatism Scale scores were computed for each 

subject and were subjected to analysis of covariance, 

experimental versus control. 
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Individual scores on each of the six categories of 

ths Study of Values initially administered were subtracted 

from like-category scores on the initial "types of men" 

ratings, yielding a discrepancy score for each category. 

These discrepancy scores were totaled for each individual, 

yielding a total discrepancy score. This data was subjected 

to analysis of covariance, experimental versus control. 

Total Carkhuff Discrimination Scale scores for both 

administrations were computed for each subject and were 

subjected to analysis of covariance, experimental versus 

control. 

On the Edwards Personal Preference Schedule, scores 

were computed for each subject and the "domination" and 

"change" scores were subjected to analysis of covariance, 

experimental versus control. 

In the experimental group, course grades were converted 

to numerical equivalent scores (A:4, B:3, C:2, D:l). 
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CHAPTER IV 

STATISTICAL ANALYSIS OF RESULTS AND DISCUSSION 

The following are the results of data analysis in 

reference to the previously stated hypotheses of the study: 

TABLE I 

SUMMARY OF ANALYSIS OF COVARIANCE 
OF ROKEACH SCORES 

Source DF SS MS F P 

Between 1 1919.5781 1919.5781 8.1326 0.0058 

Within 72 16994.5898 236.0360 • • • • • • 

Total 73 18914.1680 * * • • • • • • • 

1. In the experimental group, the adjusted mean 

Post-test Rokeach Dogmatism Scale score of 

-33.6001 was found to be significantly lower 

than the adjusted mean post-test Rokeach 

Dogmatism Scale score of -23.2943 in the control 

group. The difference was reported at p<.01 

(see Table I). Thus, the experimental group was 

found to be significantly less dogmatic after 

exposure to group counseling experiences than the 

control group, without such experiences. 
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TABLE II 

SUMMARY OF ANALYSIS OF COVARIANCE 
OF DISCREPANCY SCORES 

75 

Source DF SS MS F P 

Between 1 1892.3633 1892.3633 3.2808 0.0707 

Within 72 41528.9922 576.7915 • # • • • • 

Total 73 43421.3555 • • • • • • • • • 

2. In the experimental group, the adjusted mean 

post-test discrepancy score on the Study of 

Values, 87.7047, was not found to be signifi-

cantly lower than the adjusted mean post-test 

discrepancy score of 77.5144 in the control 

group (see Table II). Thus, group counseling 

experiences did not result in significantly 

greater self-insight in the experimental group, 

TABLE III 

SUMMARY OF ANALYSIS OF COVARIANCE 
OF CARKHUFF SCORES 

Source DF SS MS F P 

Between 

Within 

Total 

1 

72 

73 

85.7603 

1259.8040 

1345.5642 

85.7603 

17.4973 

m • • 

4.9014 
• • • 

• • • 

0 .0282 
• • • 

• • • 

Between 

Within 

Total 

0 .0282 
• • • 

• • • 



76 

3. In the experimental group, the adjusted mean post-

test Carkhuff Discrimination Scale score of 55.4440 

was found to be significantly higher than the 

adjusted mean post-test Carkhuff Discrimination 

Scale score of 53.1856 in the control group. The 

difference was reported significant at p<.05 (see 

Table III). In other words, the experimental group 

showed significantly higher levels of discrimination 

after group counseling experiences than the control 

group, without such experiences. 

TABLE IV 

SUMMARY OF ANALYSIS OF COVARIANCE 
OF EDWARDS SCORES 

Source DF SS MS F P 

Dominance 
Between 1 13.3928 13.3928 1.6936 0.1944 

Within 72 569.3608 7.9078 • • • # * • 

Total 73 582.7537 • • • • • • • * • 

Change 
Between 1 13.0120 13.0120 1.7541 0.1865 

Within 72 534.1130 7.4182 • • • • • « 

Total 73 547.1250 • • • • • • • • • 

4. In the experimental group, the adjusted mean post-

test scores on the Dominance and Change variables 
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of the Edwards Personal Preference Schedule, 

14.6492 and 16.3596 respectively, were not found 

to be significantly higher than the adjusted mean 

post-test scores on these variables in the control 

group (13.7967 and 17.1937). The group counseling 

experiences therefore did not result in a signi-

ficantly higher score on these variables in the 

experimental group (see Table IV). 

5. In the experimental group the relationship between 

post-test Rokeach Dogmatism Scale scores and each 

of the instructor rating scores was not found to be 

negatively related to a significant degree (see 

Appendix H). 

6. In the experimental group, the correlation coefficient 

for post-test Rokeach Dogmatism Scale scores and 

post-test Carkhuff Discrimination Scale scores was 

-.229, which was not found to be significant. 

7. In the experimental group, there was a significant 

positive relationship reported between post-test 

Carkhuff Discrimination Scale scores and items 

three and six of the instructor rating scores of 

counseling effectiveness. For item three (open 

mindedness) the correlation coefficient was .276, 

significant as p<.05. For item six (working 

cooperatively and unhurriedly) the correlation 

coefficient was .309, significant at p<.05. 
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8. In the experimental group, the correlation coefficient 

reported for pre-test Rokeach Dogmatism Scale scores 

and pre-test discrepancy scores on the Study of Values 

was .307, significant at p<.05. On the post-test 

measures the correlation coefficient was .036, which 

was not significant. The relationship between 

dogmatism and self-insight, then, would not seem to 

be reliable. 

9. In the experimental group, the relationship between 

post-test discrepancy scores on the Study of Values 

and instructor rating scores of counseling effec-

tiveness was not found to be significant. Thus, 

self-insight was not reported to be significantly 

related to instructor ratings of counseling 

effectiveness (see Appendix H). 

10. In the experimental group, the relationship between 

post-test discrepancy scores on the Study of Values 

and post-test Carkhuff Discrimination Scale scores 

was reported to be a correlation coefficient of 

-.186, which was not significant (see Appendix H). 

Therefore, self-insight was not found to be 

significantly related to measures of discrimi-

nation skill. 

11. In the experimental group, the relationship between 

numerical equivalent scores of course grades and 
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post-test Carkhuff Discrimination Scale scores of 

counseling effectiveness was reported to be a 

correlation coefficient of -.149 which was not 

significant. Thus, the relationship of discrimi-

nation skill and academic achievement was not 

supported. 

12. In the experimental group, a correlation coeffi-

cient of .088 was reported between the post-test 

scores on the Dominance scale of the Edwards 

Personal Preference Schedule and post-test Carkhuff 

Discrimination Scale scores of counseling 

effectiveness. This was not found to be significant. 

A correlation coefficient of -.121 was reported 

between post-test scores on the Change scale of 

the EPPS and post-test Carkhuff scores, which was 

also not found to be significant. 

In addition to the confirmation or infirmation of the 

stated hypotheses, other interesting results were noted. 

For example, in Figure 1 it may be seen that there was a 

difference between the mean pre-test score of the experi-

mental group on the Rokeach Dogmatism Scale (-22.41) and 

the pre-test mean of the control group (-31.22). This 

difference was found to be significant at p<.05. In other 

words, it would appear that the control group initially 

expressed less dogmatic attitudes than the experimental group. 
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Fig. 1—Changes in dogmatism scores 

Referring to Figure 2, it is noted that the mean 

experimental pre-test Carkhuff Discrimination Scale score, 

52.15, was significantly higher than the mean control pre-

test score of 47.53 (p<.01). In other words, the experi-

mental group was beginning their group counseling experiences 

with a significantly higher level of discrimination skill 

than the control group entering into a didactic classroom 

setting. This might attest to the fact that some discrimi-

nation skill can be effectively taught in a didactic manner 

. . . at least to a point. The experimental group subjects, 

having been in the counselor education program a longer time 

and having had more didactic exposure to discrimination-

related subjects, tended to be more sophisticated. 
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Fig. 2—Changes in Carkhuff scores 

Under both experimental and control conditions students 

showed significant gains in discrimination skills, the 

experimental subjects being consistently at greater levels 

than control subjects. The amount of relative growth 

remained about the same in both groups and it would there-

fore be difficult to demonstrate whether the experimental 

conditions were more effective than the control conditions 

in the facilitation of this skill. These results, however, 

would seem to indicate that there is positive, significant 

change in students' levels of discrimination as they progress 

through the counselor education program. 

Along similar lines, it was found that the mean post-

test Carkhuff Discrimination Scale score of all subjects in 
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the Fall semester, both experimental and control was 52.93, 

while the mean post-test score of all subjects in the 

following Spring semester was 56.51. Although the 

difference would appear fairly small, the statistical 

significance was reported at p<.01. Also, while the overall 

gain from pre-test (49.51) to post-test (52.93) was signi-

ficant at p<.01, the similar gain in the Spring semester 

(50.44 to 56.51) was even greater and also highly signi-

ficant at p <. 01 (see Figure 3). Although the significance 

of the difference of the two gains was not tested, the 

indicated trend seemed interesting. 

There might be several possible explanations for this 

occurrence: 

60 

55 

50 

45 -

pre 

Fall 

post 

Spring • 

Fig. 3—Carkhuff scores in Fall and Spring 
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(1) as the Carkhuff teaching approaches were a comparatively 

new development in the counselor education program in the 

Fall semester, their implementation in the classroom setting 

may have been more extensive in the following semester, 

(2) increased experience with the Carkhuff model over a 

period of time may have resulted in increased effectiveness 

of its facilitation, and (3) the effects of accumulative 

knowledge may have resulted in more rapid learning, as the 

experience would tend to produce a more complete "gestalt." 

Regarding the Deviation scores derived from the Study 

of Values and "Types of Men" scores, the mean pre-test 

score of the control group, 97.81, was significantly greater 

than the mean pre-test score of the experimental group, 

88.69. This significance was reported at p<.05. Paradox-

ically, the mean post-test score of the control group, 79.63, 

was less than that of the experimental group, 86.49. This 

difference, however, was not satistically significant. In 

other words, the experimental group showed more self-insight 

on pre-test measures (the lower the score, the more self-

insight) but showed proportionately less gain on post-test 

measures. In fact, the only statistically significant gains 

on pre- and post-test measures were made by the control 

group (from 97.81 to 79.63, p<.01). 

As in any counselor education program there is concern 

over the assignment of grades or ratings of the counselor 
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candidate. Attempts to identify certain personality or 

performance variables have been numerous and widely 

published. Table V illustrates some of those variables 

found significant in this study. It will be noted that 

none of the correlation coefficients reported are of any 

great magnitude. One might conclude that while there are, 

perhaps, some performance and personality variables which 

interact to a significant degree with academic achievement 

in the counselor education program, the direct relationship 

of these variables is at best a weak means of prediction. 

TABLE V 

VARIABLES RELATED TO ACADEMIC GRADE 

Personality or 
Performance Variable Correlation 

Level of 
Significance 

"Theoretical" score on 
Study of Values (pre-test) -.405 p<. 05 

"Economic" score on 
Study of Values (pre-test) -.334 p<.05 

"Social" score on 
Study of Values (pre-test) .458 pc.Ol 

"Economic" score on 
Self-Rating Scale (pre-test) -.319 p<.05 

Concerning the demographic characteristics of the 

subjects, the mean age for the experimental group was 31.4, 

with a range of 24 to 50. The mean number of semester hours 
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accrued in the counselor education program was 27, with a 

range of 15 to 50. The mean age for the control group was 

31.6, with a range of 23 to 50. The mean number of semester 

hours accrued in the program was 20.1, with a range of 12 

to 30. 

Finally, the completely randomized eight-level 

analysis of variance reported no significant differences 

among the different instructors participating in the 

study that would negate any of the inferences of the 

preceding data. 



CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS AND RECOMMENDATIONS 

Summary 

This study was designed to investigate the relation-

ships of certain personality variables to counselor 

effectiveness. Furthermore, the study was implemented 

to determine whether these personality variables were 

significantly influenced through personal involvement in 

group counseling experiences. The results of this investi-

gation were meant to provide implications for the imple-

mentation of group counseling procedures as an integral 

part of counselor training programs. The study was also 

designed to indicate the relationship of instructor rating 

and academic grade to effectiveness as a counselor. 

Specifically, this investigation was proposed to 

determine whether dogmatism (authoritarianism) was 

negatively related to counselor effectiveness and whether 

this variable was significantly diminished through personal 

involvement in group counseling experiences. Also, there 

was an attempt made to determine whether self-insight was 

positively related to counselor effectiveness and whether 

such was enhanced through the group counseling experiences. 

86 
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In addition, a proposed inverse relationship between 

dogmatism and self-insight was tested. 

Personality variables measured by the Edwards Personal 

Preference Schedule were investigated for significant change 

subsequent to group counseling experiences and their relation-

ships to counseling effectiveness. 

With initial (pre-test) differences controlled, the 

following hypotheses were tested: 

1. In the experimental group, the adjusted mean 

post-test Rokeach Dogmatism Scale score will be 

significantly lower than the adjusted mean post-

test Rokeach Dogmatism Scale score of the control 

group. 

2. In the experimental group, the adjusted mean post-

test discrepancy score on the Study of Values will 

be significantly lower than the adjusted mean 

post-test discrepancy score on the Study of Values 

of the control group. 

3. In the experimental group, the adjusted mean post-

test Carkhuff Discrimination Scale score will be 

significantly higher than the adjusted mean post-

test Carkhuff Discrimination Scale score of the 

control group. 

4. In the experimental group, the adjusted mean post-

test scores on the Dominance and Change variables 

of the Edwards Personal Preference Schedule will be 
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higher than the adjusted mean post-test scores 

on these variables in the control group. 

Furthermore, the following relationships were proposed: 

5. In the experimental group, there will be a 

significant negative relationship between post-

RQkeach Dogmatism Scale scores and instructor 

rating scores of counseling effectiveness. 

6. In the experimental group, there will be a signi-

ficant negative relationship between post-test 

Rokeach Dogmatism Scale scores and Carkhuff 

Discrimination Scale scores. 

7. In the experimental group, there will be a 

significant positive relationship between 

instructor rating scores of counseling effec-

tiveness and post-test Carkhuff Discrimination 

Scale scores. 

8. In the experimental group, there will be a 

significant positive relationship between Rokeach 

Dogmatism Scale scores and discrepancy scores on 

the Study of Values, both pre-test and post-test. 

9. In the experimental group, there will be a 

significant negative relationship between post-

test discrepancy scores on the Study of Values and 

instructor rating scores of counseling effectiveness, 
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10. In the experimental group, there will be a 

significant negative relationship between post-

test discrepancy scores on the Study of Values 

and post-test Carkhuff Discrimination Scale scores 

of counseling effectiveness. 

11. In the experimental group, there will be a signif-

icant positive relationship between numerical 

equivalent scores of course grades and post-test 

Carkhuff Discrimination Scale scores of counseling 

effectiveness. 

12. In the experimental group, there will be a signif-

icant positive relationship between post-test 

scores of the Dominance and Change scales on the 

Edwards Personal Preference Schedule and post-test 

scores on the Carkhuff Discrimination Scale. 

The experimental subjects used in this study were 

thirty-nine graduate level counseling students enrolled in 

graduate group counseling courses at North Texas State 

University. Enrollment in these courses was limited to 

those graduate students completing the final four course 

requirements in the master's program. In the experimental 

groups, group counseling procedures were standardized as 

much as possible. That is, if any experimental group 

participated in a group procedure which represented a major 

deviation from usual group counseling experiences, every 

effort was made to insure that all other experimental groups 
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received similar experiences. For example, if one 

experimental group was to participate in a "marathon" 

procedure, then efforts were made to provide the other 

experimental groups with a similar "marathon" experience. 

In all instances, each member of the experimental groups 

participated in no less than eighteen hours of group 

counseling experiences. 

In order to provide for normal growth of personality 

variables being measured during this period of time, a 

control group of thirty-six subjects was utilized. These 

subjects consisted of graduate level counseling students 

enrolled in a traditional didactic course of methods and 

techniques of counseling at North Texas State University. 

None of the control subjects were concurrently enrolled in 

the group counseling courses. To insure approximately 

equivalent counseling training levels with the experimental 

group, the control subjects were selected among those who 

had completed a similar number of course requirements in 

the master's program. 

At the beginning of each group counseling course the 

experimental subjects were asked to record relevant data on 

individual data record sheets (see Appendix A) which were 

included in prepared test packets. The prepared packets 

also contained the Rokeach Dogmatism Scale, Form E, the 

Edwards Personal Preference Schedule, the Allport-Vernon-

Lindzey Study of Values, a self-rating scale with categories 
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taken from definitions of "types of men" found in the manual 

of directions for the Study of Values (see Appendix E), and 

a counselor effectiveness scale adapted from Carkhuff (see 

Appendix C). Directions for taking these measures were also 

included in the packets and complied closely with published 

procedures. The experimental subjects were told that they 

were participating in a research project designed to 

investigate some of the attitudes and feelings of students 

in the counseling program. No further information was given 

as to the nature of the study so as to prevent possible 

contamination of the results. The subjects were instructed 

to take the test packets home, complete the enclosed 

measures according to instructions, and to return the 

packets the following week. 

Approximately two weeks before the end of the semester 

identical packets were again given to the experimental 

subjects with the same instructions. The individual data 

record sheets were not included in the packet, however, as 

this information had already been recorded. At the close 

of the semester, grades for the group counseling course were 

obtained for each experimental subject, along with an 

instructor rating of counseling effectiveness completed by 

the individual's group counseling instructor (see Appendix 

D). All scores and ratings were recorded on the individual 

data record sheets for tabulation. 
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The control subjects received identical packets and 

instructions as did the experimental subjects, except that 

instructor ratings of counselor effectiveness and course 

grades were omitted from the data. 

Statistical analysis of the data was conducted 

essentially on the basis of the test-re test design. The 

analysis followed two major steps: (1) an intercorrelation 

matrix for all variables and (2) analysis of covariance. 

Due to the fact that data was collected over a period of 

two semesters and that six different instructors were 

involved (two instructors were involved in both semesters) 

a separate completely randomized analysis of variance was 

conducted. This analysis was calculated for eight levels 

of variance, considering the same instructor in different 

semesters as being a separate variable. 

Rokeach Dogmatism Scale scores were computed for each 

subject and experimental and control data were subjected to 

analysis of covariance. 

Individual scores on each of the six categories of the 

Study of Values initially administered were subtracted from 

like-category scores on the initial "types of men" ratings, 

yielding a discrepancy score for each category. These 

discrepancy scores were totaled for each individual, 

yielding a total discrepancy score. The experimental and 

control groups' total discrepancy scores were then subjected 

to analysis of covariance. 
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Carkhuff Discrimination Scale scores for both experi-

mental and control groups were subjected to analysis of 

covariance. 

On the Edwards Personal Preference Schedule, scores 

were computed for each subject and the Dominance and Change 

scores for experimental and control groups were subjected 

to analysis of covariance. 

In the experimental group, course grades were converted 

to numerical equivalent scores (A:4, B:3, C:2, D:l). 

Findings 

The following are the results of testing the hypotheses: 

1. Confirmed. The experimental group subjects were 

found to be significantly less dogmatic in their 

indicated attitudes after participation in group 

counseling experiences than the control subjects/ 

who did not receive such experiences. 

2. Not supported. The experimental group did not show 

significantly greater self-insight resultant to 

their group counseling experiences than the control 

subjects without such experiences. Paradoxically, 

an inverse relationship was indicated. 

3. Confirmed. The experimental group showed signif-

icantly higher levels of discrimination skill 

after participation in group counseling experiences 

than the control group, without such experiences. 
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Not supported. The experimental group did not show 

significantly higher scores on Dominance and Change 

measures after participation in group counseling 

experiences than the control group, without such 

experiences. 

Not supported. In the experimental group, expressed 

dogmatic attitudes and instructor ratings of coun-

selor effectiveness did not show a significant 

negative relationship. 

Not supported. In the experimental group, expressed 

dogmatic attitudes and measured discrimination skill 

did not show a significant negative relationship. 

Partially confirmed. In the experimental group, 

measured discrimination skill and instructor ratings 

of (1) open-mindedness and (2) working cooperatively 

and unhurriedly showed a significant positive 

relationship. 

Not supported. In the experimental group, expressed 

dogmatic attitudes and measured self-insight showed 

a significant positive relationship on pre-test 

measures, while there was no significant relationship 

found on post-test measures. Thus, the relationship 

between dogmatism and self-insight would seem to be 

unreliable. 
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9. Not supported. In the experimental group, measured 

self-insight was not found to be significantly 

related to instructor ratings of counselor 

effectiveness. 

10. Not supported. In the experimental group, measured 

self-insight was not found to be significantly 

related to discrimination skill. 

11. Not supported. In the experimental group, measured 

discrimination skill and academic achievement were 

not found to be significantly related. 

12. Not supported. In the experimental group, Dominance 

and Change variables were not found to be signi-

ficantly related to measured discrimination skill. 

There are several considerations which may have had a 

significant relationship to the outcomes of this study. 

Initially, data was collected over a relatively short period 

of time and therefore may not have represented a true measure 

of change in the subjects. Secondly, it was virtually 

impossible to control the probable host of intervening 

variables influencing each subject during this period of 

time. For example, some of the subjects undoubtedly 

experienced happenings, situations, encounters, etc., which 

could well have affected how they responded on both pre-test 

and post-test measures. 

Additionally, there were the unavoidable limitations 

of the instruments themselves and the subsequent "grouping" 
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of scores and ratings at the expense of individuality. For 

the sake of practicality, the instruments were of an 

objective variety, requiring forced choices and arbitrary 

ratings which may or may not have represented the true 

feelings of the individual. 

Finally, because of the nature of this type of study, 

it was not possible to achieve true randomization of the 

subjects. Statistical sensitivity was therefore lessened 

and the subsequent inferences and implications limited. 

Conclusions 

The findings of this study have resulted in the 

following conclusions: 

a. Group counseling experiences incorporated into a 

didactic classroom setting may result in less 

dogmatic attitudes. 

b. Group counseling experiences incorporated into a 

didactic classroom setting may result in greater 

discrimination skills. 

c. Instructor's ratings of the student's open-

mindedness and his ability to work cooperatively 

and unhurriedly with others would seem to be 

related to the student's level of discrimination 

skills. 

d. Academic grading would not appear to offer a 

reliable assessment of potential counselor 

effectiveness. 
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Recommendations 

As the results of this study would seem to have some 

important implications as to the effectiveness of personal 

involvement and interaction among students and instructors, 

further exploration appears timely and vital. As the 

effectiveness of counseling is a prime goal of the counselor 

education program, continual examination of the "end 

product" would be necessary to ensure the furthering of 

this goal. 

In future studies of this area it might be suggested 

that attempts be made to improve or improvise measures of 

counseling effectiveness so that greater reliability and 

validity may be achieved. Also, it would seem that more 

"personalized" measures would be more effective to this 

end. That is to say, those measures which would allow the 

student more complete and accurate expression would 

probably tend to yield more relevant and useful information. 

Subjectively, this study has resulted in the confir-

mation of a hypothesis not subject to statistical analysis 

or computation: the effectiveness of the counselor is 

directly and significantly related to his effectiveness 

as a person. The more personalized the counselor education 

program becomes, the more effectively its goals will be 

actualized. To this end, it would seem that student-teacher 
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involvement and interaction in the counselor education 

program would be in important variable. In reality, the 

group counseling experiences in this study represented more 

than an increase of self-knowledge or heightened levels of 

discrimination skills. These experiences offered valuable 

opportunities for increased other-knowledge. Although 

untested in an objective sense, the experimental subjects 

in this study logically were able to relate with each other 

and the instructional staff to an extent improbable in the 

traditional classroom lecture setting. 

Thus, through increased involvement and interaction 

with fellow students and instructors, the experimental 

subjects were almost certainly more "a part" of the program 

and therefore less restrained in expressing their problems, 

feelings, and opinions. Certainly a more productive 

learning environment must follow. 
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APPENDIX B 

The following is a study of what the general public 
thinks and feels about a number of important social and 
personal questions. The best answer to each statement 
below is your personal opinion. We have tried to cover 
many different and opposing points of view; you may find 
yourself agreeing strongly with some of the statements, 
disagreeing just as strongly with others, and perhaps 
uncertain about others; whether you agree or disagree with 
any statement, you can be sure that many people feel the 
same as you do. 

Mark each statement in the left margin according to 
how much you agree or disagree with it. Please mark every 
one. Write +1, +2, +3, or -1, -2, -3, depending on how you 
feel in each case. 

+ls I AGREE A LITTLE -1 

+2: I AGREE ON THE WHOLE -2 

+3: I AGREE VERY MUCH -3 

I DISAGREE A LITTLE 

I DISAGREE ON THE WHOLE 

I DISAGREE VERY MUCH 

1. U.S. and Russia have nothing in common. 

2. Best government is democracy run by most 
intelligent. 

3. Belief in free speech, but not for all. 

4. Better knowledge of beliefs than disbeliefs, 

5. Man on his own is helpless and miserable. 

6. World we live in is a lonesome place. 

7. Most people don't give a "damn" for others. 

8. I want to find someone to solve my problems, 

9. It's natural to fear future. 

10. So much to do, so little time to do it in. 

_11. Once I get wound up, I can't stop. 
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_12. I repeat myself to make sure I'm understood. 

_13. I don't listen. 

14. Better be dead hero than live coward. 

_15. Secret ambition is to become a great man. 

_16. Main thing in life is to do something 
important. 

_17. If given chance I'd benefit world. 

18. There are just a handful of great thinkers. 

_19. I hate some people because of what they 
stand for. 

20. A man without a cause hasn't lived. 

_21. Life meaningful when there is devotion to 
cause. 

_22. There is only one correct philosophy. 

_23. Person believing in too many causes is 
"wishy-washy." 

_24. To compromise is to betray own side. 

_25. In religion, we should not compromise. 

_26. To consider only one's own happiness is 
selfish. 

27. Worse crime is to attack those of similar 
beliefs. 

_28. Guard against subversion from within. 

29. Groups tolerating diverse opinions can't 
exist. 

_30. Two kinds of people: those for, those 
against truth. 

_31. My blood boils when others won't admit they're 
wrong. 

_32. One who thinks of own happiness beneath 
contempt. 
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33. Most printed ideas aren't worth paper 
printed on. 

34. To know what's going on, rely on leaders. 

35. Reserve judgment until you hear leaders' 
opinions. 

36. Pick friends who believe as you do. 

37. Present unhappy. Future is what counts. 

38. To accomplish mission, gamble all or nothing. 

39. Most people don't understand what's going on. 

40. Most people don't know what's good for them. 



APPENDIX C 

CARKHUFF SCALE 

Introduction and Instructions: 

The following excerpts involve a number of helpee 
stimulus expressions and in turn a number of helper responses. 
There are sixteen expressions by helpees of problems, and in 
response to each expression there are four possible helper 
responses. 

These helpees can be considered to be helpees in very 
early contacts. They may not be formal helpees. They may 
simply be people who sought the help of another person in a 
time of need. In this example the same helpee and the same 
helper are involved. 

Indicate your choice of response to each excerpt by 
circling one of the four possible helper responses. 

Excerpt 1: 

Helpee: 

I don't know if I am right or wrong the way I do. But 
I find myself withdrawing from people. I don't seem to 
socialize and play their stupid little games any more. I 
get upset and come home depressed and have headaches. It 
all seems too superficial. There was a time when I used to 
get along with everybody. Everybody said, "Isn't she 
wonderful. She gets along with everybody. Everybody likes 
her." I used to think that was something to be really proud 
of, but that was who I was at that time. I had no depth. 
I was what the crowd wanted me to be - the particular group 
I was with. 

Helper Responses: 

(1) You know you have changed a lot. There are a lot of 
things you want to do but no longer can. 

(2) You are damned sure who you can't be any longer but you 
are not sure who you are. Still hesitant as to who you 
are yet. 

103 



.104 

(3) Who are these people that make you so angry? Why don't 
you tell them where to get off! They can't control 
your existence. You have to be your own person. 

(4) So you have a social problem involving interpersonal 
difficulties with others. 

Excerpt 2: 

Helpee: 

I love my children and my husband and I like doing 
most household things. They get boring at times but on the 
whole I think it can be a very rewarding thing at times. I 
don't miss working, going to the office every day. Most 
women complain of being just a housewife and just a mother. 
But, then, again, I wonder if there is more for me. Others 
say there has to be. I really don't know. 

Helper Responses: 

(1) Hmm. Who are these other people? 

(2) So you find yourself raising a lot of questions about 
yourself - educationally, vocationally. 

(3) Why are you dominated by what others see for you? If 
you are comfortable and enjoy being a housewife, then 
continue in this job. The role of mother, homemaker 
can be a full-time, self-satisfying job. 

(4) While others raise these questions, these questions are 
real for you. You don't know if there is more out there 
for you. You don't know if you can find more fulfill-
ment than you have. 

Excerpt 3; 

Helpee: 

Sometimes I question my adequacy of raising three boys, 
especially the baby. I call him the baby - well, he is the 
last. I can't have any more. So I know I kept him a baby 
longer than the others. He won't let anyone else do things 
for him. If someone else opens the door, he says he wants 
Mommy to do it. If he closes the door, I have to open it. 
I encourage this. I do it. I don't know if this is right 
or wrong. He insists on sleeping with me every night and 
I allow it. And he says when he grows up he won't do it 



105 

any more. Right now he is my baby and I don't discourage 
this much. I don't know if this comes out of my needs or 
if I'm making too much out of the situation or if this will 
handicap him when he goes to school - breaking away from 
Mamma. Is it going to be a traumatic experience for him? 
Is it something I'm creating for him? I do worry more about 
my children than I think most mothers do. 

Helper Responses: 

(1) So you find yourself raising a lot of questions as to 
if what you are doing is right for your child. 

(2) Is it perhaps possible for you to have the child become 
involved in a situation such as some experiences in a 
public park where the child could play and perhaps at 
a distance you could supervise - where the child can 
gain some independence? 

(3) Could you tell me - have you talked to your husband 
about this? 

(4) While you are raising a lot of questions for yourself 
about yourself in relation to your youngest child, 
you are raising some more basic questions about yourself 
in relation to you. In lots of ways you're not certain 
where you are going - not sure who you are. 

Excerpt 4; 

Helpee: 

It's not an easy thing to talk about. I guess the 
heart of the problem is sort of a sexual problem. I never 
thought I would have this sort of problem. But I find 
myself not getting the fulfillment I used to. It's not as 
enjoyable - for my husband either, although we don't discuss 
it. I used to enjoy and look forward to making love. I 
used to have an orgasm but I don't anymore. I can't 
remember the last time I was satisfied. I find myself 
being attracted to other men and wondering what it would 
be like to go to bed with them. I don't know what this 
means. Is this symptomatic of our whole relationship as 
a marriage? Is something wrong with me or us? 

Helper Responses: 

(1) Perhaps you feel your marriage and role of mother is 
holding you back and preventing you from being some-
thing else you want to be. Your resentment here 
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against your husband is manifested in your frigidity. 
Perhaps it is your way of paying him back for keeping 
you down in this role, for confining you, for 
restricting you. 

(2) What about your relationship with your husband, his 
role as father and companion? 

(3) You don't quite know what to make of all this but you 
know something is dreadfully wrong and you are deter-
mined to find out for yourself, for your marriage. 

(4) What's happened between you and your husband has raised 
a lot of questions about you, about him, about your 
marriage. 

Excerpt 5; 

Helpee: 

Gee, those people! Who do they think they are? I just 
can't stand interacting with them anymore. Just a bunch of 
phonies. They leave me so frustrated. They make me so 
anxious. I get angry at myself. I don't even want to be 
bothered with them anymore. I just wish I could be honest 
with them and tell them all to go to hell! But I guess 
I just can't do it. 

Helper Responses: 

(1) They really make you very angry. You wish you could 
handle them more effectively than you do. 

(2) Damn, they make you furious! But it's just not them. 
It's with yourself, too, because you don't act on 
how you feel. 

(3) Why do you feel these people are phony? What do they 
say to you? 

(4) Maybe society itself is at fault here - making you feel 
inadequate, giving you this negative view of yourself, 
leading you to be unable to successfully interact with 
others. 
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Excerpt 6: 

Helpee: 

They wave that degree up like it's a pot of gold at 
the end of the rainbow. I used to think that, too, until 
I tried it. I'm happy being a housewife; I don't care to 
get a degree. But the people I associate with, the first 
thing they ask is, "Where did you get your degree?" I 
answer, "I don't have a degree." Christ, they look at you 
like you are some sort of a freak, some backwoodsman your 
husband picked up along the way. They actually believe 
that people with degrees are better. Ir. fact, I think they 
are worse. I've found a lot of people without degrees that 
are a hell of a lot smarter than these people. They think 
that just becuase they have degrees they are something 
special. These poor kids that think they have to go to 
college or they are ruined. It seems that we are trying 
to perpetrate a fraud on these kids. If no degree, they 
think they will end up digging ditches the rest of their 
lives. They are looked down upon. That makes me sick. 

Helper Responses: 

(1) You really resent having to meet the goals other people 
set for you. 

(2) What do you mean by "it makes me sick?" 

(3) Do you honestly feel a degree makes a person worse 
or better? And not having a degree makes you better? 
Do you realize society perpetrates many frauds and 
sets many prerequisites such as a degree. You must 
realize how doors are closed unless you have a degree, 
while the ditches are certainly open. 

(4) A lot of these expectations make you furious. Yet, 
they do tap in on something in yourself you are not 
sure of - something about yourself in relation to 
these other people. 

Excerpt 7: 

Helpee: 

I get so frustrated and furious with my daughter. I 
just don't know what to do with her. She is bright and 
sensitive, but damn, she has some characteristics that make 
me so on edge. I can't handle it sometimes. She just - I 
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feel myself getting more and more angry! She won't do 
what you tell her to. She tests limits like mad. I 
scream and yell and lose control and think there is something 
wrong with me - I'm not an understanding mother or something. 
Damn! What potential! What she could do with what she has. 
There are times she doesn't use what she's got. She gets by 
too cheaply. I just don't know what to do with her. Then 
she can be so nice and then, boy, she can be as onery as she 
can be. And then I scream and yell and I'm about ready to 
slam her across the room. I don't like to feel this way. 
I don't know what to do with it. 

Helper Responses: 

(1) So you find yourself screaming and yelling at your 
daughter more frequently during the past three months. 

(2) Why don't you try giving your daughter some very 
precise limitations. Tell her what you expect from 
her and what you don't expect from her. No excuses. 

(3) While she frustrates the hell out of you, what you 
are really asking is, "How can I help her? How can 
I help myself, particularly in relation to this kid? 

(4) While she makes you very angry, you really care what 
happens to her. 

Excerpt 8: 

Helpee: 

He is ridiculous! Everything has to be done when he 
wants to do it, the way he wants it done. It's as if nobody 
else exists. It's everything he wants to do. There is a 
range of things I have to do - not just be a housewife and 
take care of the kids. Oh no, I have to do his typing for 
him, errands for him. If I don't do it right away, I'm 
stupid - I'm not a good wife or something stupid like that. 
I have an identity of my own, and I'm not going to have it 
wrapped up in him. It makes me - it infuriates me! I 
want to punch him right in the mouth. What am I going to 
do? Who does he think he is anyway? 

Helper Responses: 

(1) It really angers you when you realize in how many 
ways he has taken advantage of you. 

(2) Tell me, what is your concept of a good marriage? 
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(3) Your husband makes you feel inferior in your own 
eyes. You feel incompetent. In many ways you make 
him sound like a very cruel and destructive man. 

(4) It makes you furious when you think of the one-
sidedness of this relationship. He imposes upon you 
everywhere, particularly in your own struggle for 
your own identity. And you don't know where this 
relationship is going. 

Excerpt 9; 

Helpee: 

I finally found somebody I can really get along with. 
There is no pretentiousness about them at all. They are 
real and they understand me. I can be myself with them. 
I don't have to worry about what I say and that they might 
take me wrong, because I do sometimes say things that don't 
come out the way I want them to. I don't have to worry that 
they are going to criticize me. They are just marvelous 
people! I just can't wait to be with them! For once I 
actually enjoy going out and interacting. I didn't think 
I could ever find people like this again. I can really be 
myself. It's such a wonderful feeling not to have people 
criticizing you for everything you say that doesn't agree 
with them. They are warm and understanding, and I just love 
them! It's just marvelous! 

Helper Responses: 

(1) Sounds like you found someone who really matters to 
you. 

(2) Why do these kind of people accept you? 

(3) That's a real good feeling to have someone to trust 
and share with. "Finally, I can be myself." 

(4) Now that you have found these people who enjoy you and 
whom you enjoy, spend your time with these people. 
Forget about the other types who make you anxious. 
Spend your time with the people who can understand and 
be warm with you. 
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Excerpt 10; 

Helpee: 

I'm really excited! We are going to California. I'm 
going to have a second lease on life. I found a marvelous 
job! It's great! It's so great I can't believe it's true -
it's so great! I have a secretarial job. I can be a mother 
and can have a part-time job which I think I will enjoy very 
much. I can be home when the kids get home from school. 
It's too good to be true. It's so exciting. New horizons 
are unfolding. I just can't wait to get started. It's 
great! 

Helper Responses: 

(1) Don't you think you are biting off a little bit more 
than you can chew? Don't you think that working and 
taking care of the children will be a little bit too 
much? How does your husband feel about this? 

(2) Hey, that's a mighty good feeling. You are on your way 
now. Even though there are some things you don't know 
along the way, it's just exciting to be gone. 

(3) Let me caution you to be cautious in your judgment. 
Don't be too hasty. Try to get settled first. 

(4) It's a good feeling to contemplate doing these things. 

Excerpt 11: 

Helpee: 

I'm so pleased with the kids. They are doing just 
marvelously. They have done so well at school and at home; 
they get along together. It's amazing. I never thought 
they would. They seem a little older. They play together 
better and they enjoy each other, and I enjoy them. Life 
has become so much easier. It's really a joy to raise 
three boys. I didn't think it would be. I'm just so 
pleased and hopeful for the future. For them and for us. 
It's just great! I can't believe it. It's marvelous! 

Helper Responses: 

(1) It's a good feeling to have your kids settled once 
again. 
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(2) Is it possible your kids were happy before but you 
never noticed it before? You mentioned your boys. 
How about your husband? Is he happy? 

(3) Do you feel this is a permanent change? 

(4) Hey, that's great! Whatever the problem, and you know 
there will be problems, it's great to have experienced 
the positive side of it. 

Excerpt 12; 

Helpee: 

I'm really excited the way things are going at home 
with my husband. It's just amazing! We get along great 
together now. Sexually, I didn't know we could be that 
happy. I didn't know anyone could be that happy. It's 
just marvelous! I'm just so pleased, I don't know what 
else to say. 

Helper Responses: 

(1) It's a wonderful feeling when things are going well 
maritally. 

(2) It's really exciting to be alive again, to feel your 
body again, to be in love again. 

(3) Is your husband aware of these changes? 

(4) Now don't go overboard on this right now. There will 
be problems that lie ahead and during these periods 
that you have these problems I want you to remember 
well the bliss you experienced in this moment in time. 

Excerpt 13; 

Helpee: 

I'm so thrilled to have found a counselor like you. 
I didn't know any existed. You seem to understand me so 
well. It's just great! I feel like I'm coming alive again, 
I have not felt like this in so long. 

Helper Responses: 

(1) Gratitude is a natural emotion. 
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(2) This is quite nice but remember, unless extreme 
caution is exercised, you may find yourself moving 
in the other direction. 

(3) That's a good feeling. 

(4) Hey, I'm as thrilled to hear you talk this way as 
you are! I'm pleased that I have been helpful. I 
do think we still have some work to do yet, though, 

Excerpt 14; 

Helpee: 

No response. (Moving about in chair.) 

Helper Responses: 

(1) You can't really say all that you feel at this moment. 

(2) A penny for your thoughts. 

(3) Are you nervous? Maybe you haven't made the progress 
here we hoped for. 

(4) You just don't know what to say at this moment. 

Excerpt 15; 

Helpee: 

Gee, I'm so disappointed. I thought we could get along 
together and you could help me. We don't seem to be getting 
anywhere. You don't understand me. You don't know I'm here. 
I don't even think you are for me. You don't hear me when I 
talk. You seem to be somewhere else. Your responses are 
independent of anything I have to say. I don't know where 
to turn. I'm just so - doggone it - I don't know what I'm 
going to do, but I know you can't help me. There just is 
no hope. 

Helper Responses: 

(1) I have no reason to try and not to help you. I have 
every reason to want to help you. 
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(2) Only when we establish mutual understanding and 
trust and only then can we proceed to work on your 
problem effectively. 

(3) It's disappointing and disillusioning to think you 
have made so little progress. 

(4) I feel badly that you feel that way. I do want to 
help. I'm wondering, "Is it me? Is it you, both of 
us?" Can we work something out? 

Excerpt 16: 

Helpee: 

Who do you think you are? You call yourself a therapist! 
Damn here I am spilling my guts out and all you do is look 
at the clock. You don't hear what I say. Your responses 
are not attuned to what I'm saying. I never heard of such 
therapy. You are supposed to be helping me. You are so 
wrapped up in your world you don't hear a thing I'm saying. 
You don't give me the time. The minute the hour is up you 
push me out the door whether I have something important to 
say or not. I - uh - it makes me so goddamn mad! 

Helper Responses: 

(1) You are suggesting I'm wrapped up in myself. Do you 
think that perhaps, in fact, this is your problem? 

(2) I'm only trying to listen to you. Really, I think 
we are making a whole lot of progress here. 

(3) You are pretty displeased with what has been going on 
here. 

(4) All right, you are furious, but I wonder if it's all 
mine or is there something else eating you. 
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TYPES OF MEN 

The following descriptions are of several basic "types" 
of persons. Read each description carefully and indicate 
the degree to which you feel each "type" fits your person-
ality. Circle the appropriate number. 

1. The Theoretical; The dominant interest of the theo-
retical man is the discovery of truth. In the pursuit 
of this goal he characteristically takes a "cognitive" 
attitude, one that looks for identities and differences; 
one that divests itself of judgments regarding the 
beauty or utility of objects, and seeks only to observe 
and to reason. Since the interests of the theoretical 
man are empirical, critical, and rational, he is 
necessarily an intellectualist, frequently a scientist 
or philosopher. His chief aim in life is to order and 
systematize his knowledge. 

NOT LIKE ME 1 2 3 4 5 VERY MUCH LIKE ME 

2. The Economic; The economic man is characteristically 
interested in what is useful. Based originally upon 
the satisfaction of bodily needs (self-preservation), 
the interest in utilities develops to embrace the 
practical affairs of the business world - the pro-
duction, marketing, and consumption of goods, the 
elaboration of credit, and the accumulation of tangible 
wealth. This type is thoroughly "practical" and 
conforms to the sterotype of the average American 
business man. 

NOT LIKE ME 1 2 3 4 5 VERY MUCH LIKE ME 

3. The Aesthetic; The aesthetic man sees his highest 
value in form and harmony. Each single experience is 
judged from the standpoint of grace, symmetry, or 
fitness. He regards life as a procession of events; 
each single impression is enjoyed for its own sake. 
He need not be a creative artist; nor need he be effete; 
he is aesthetic if he but finds his chief interest in 
the artistic episodes of life. 

NOT LIKE ME 1 2 3 4 5 VERY MUCH LIKE ME. 
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The Social: The highest value for this type is love 
of people. The social man prizes other persons as 
ends, and is therefore himself kind, sympathetic, 
and unselfish. He is likely to find the theoretical, 
economic, and aesthetic attitudes cold and inhuman. 
The social man regards love as itself the only 
suitable form of human relationship. 

NOT LIKE ME VERY MUCH LIKE ME 

The Political: The political man is interested 
primarily in power. His activities are not necessarily 
within the narrow field of politics; but whatever his 
vocation, he betrays himself as a man seeking power. 
Leaders in any field generally have high power value. 
Since competition and struggle play a large part in all 
life, many philosophers have seen power as the most 
universal and fundamental of motives. There are, 
however, certain personalities in whom the desire for 
direct expression of this motive is uppermost, who wish 
above 
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IKE ME VERY MUCH LIKE ME 

ligious: The highest value of the religious man 
e called unity. He is mystical, and seeks to 
ehend the cosmos as a whole, to relate himself, 
s embracing totality. The religious man may be 
ed as one whose mental structure is permanently 
ted to the creation of the highest and absolutely 
fying value experience. Some men of this type 
immanent mystics," that is, they find in the 
mation of life and in active participation therein 
religious experience. 

IKE ME VERY MUCH LIKE ME 



APPENDIX E 

INSTRUCTOR RATING SCALE 

Student1s Name 

Instructor 1s Name Date 

YOU FELT THAT 

(1) Student was a 
human being; 
created a warm 
relationship; 
others felt 
accepted. 

(2) Student re-
sponses were 
easily under-
stood; clear-
cut; others 
found it easy 
to respond. 

(3) Student was 
open-minded; 
did not seem 
biased in his 
reactions to 
responses; 
non-evaluating. 

(4) His partici-
pation was 
purposeful; 
had direction. 

YOU FELT THAT 

Student was cold-
blooded; little 
warmth in coun-
seling relation-
ship; others felt 
rejected. 

Student responses 
were vague; too 
general and con-
fusing; others 
found it diffi-
cult to respond. 

Student was 
biased; was rid-
ing a "hobby 
horse;" wanted to 
reinterpret 
other1s responses 
in terms of his 
frame of refer-
ence ; was 
moralistic. 

His participation 
was aimless, 
wandering, and 
was leading 
nowhere. 
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(5) Student per-
mitted others 
to set the 
pace. 

(6) Student was 
going to 
work cooper-
atively and 
unhurriedly with 
others in work-
ing toward 
solution of 
problems. 
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Student kept 
pushing others; 
others wanted to 
resist his 
parries, probing, 
or interpre-
tations . 

Student was going 
to solve problem 
for others - or 
was not going to 
help others solve 
it. 



APPENDIX F 

EXPERIMENTAL GROUP MEANS AND STANDARD DEVIATIONS 

Pre-•Test Post--Test 

Mean 
Standard 
Deviation Mean 

Standard 
Deviation 

Carkhuff 52.15 5.92 56.87 3.44 

Discrepancy 88.69 29.78 86.49 24.57 

Rokeach -22.41 19.64 -30.38 19.17 

Dominance 14.62 3.48 15.10 4.19 

Change 17.28 4.65 16.46 4.21 

Grade — — 2.97 0.83 
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APPENDIX G 

CONTROL GROUP MEANS AND STANDARD DEVIATIONS 

Pre :-Test Post-Test 

Mean 
Standard 
Deviation Mean 

Standard 
Deviation 

Carkhuff 47.53 7.75 51.64 7.92 

Discrepancy 97.80 24.98 78.83 24.95 

Rokeach -31.22 26.67 -26.78 26.95 

Dominance 13.41 5.81 13.31 5.10 

Change 17.00 4.90 17.10 4.74 
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APPENDIX I 

CORRELATION CHART FOR CONTROL GROUP (POST-TEST) 

Rokeach Carkhuff Discrepancy Dominance Change 

Rokeach * -.358 .089 .001 -.075 

Carkhuff -.358 * -.385 .070 .183 

Discrepancy .089 -.385 * -.269 -.243 

Dominance .001 .070 -.269 * .029 

Change -.075 .183 -.243 .029 * 
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