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The problem of this study is concerned with the change 

in social distance to foreigners after the inclusion of 

Spanish language instruction in a four-week, fifth-grade 

social studies unit on Latin America. The experiment was 

conducted during the spring semester of 1971 in a large 

school system of the north central Texas area. There was a 

total of 166 children involved in the six participating 

classrooms. For four weeks the control group was given an 

average daily instruction of fifty minutes on a social studies 

unit about Latin America. The control group received no 

foreign language instruction. The experimental group re-

ceived the same total amount of instruction on Latin America, 

but the instruction was broken down into twenty minutes of 

Spanish - language instruction to coincide with thirty minutes 

of a condensed version of the traditional social•studies 

unit, being taught to the control group. 

The "Eogardus Social Distance Scale," 1933 revision, 

was administered before experimental treatment, at the con-

clusion of the four-week treatment period, and four weeks 

after the conclusion of -che unit. Social distance was 



measured toward each of four representative foreign groups. 

Also measured was general social distance toward the people 

of thirteen additional foreign countries which were con-

sidered in general. 

Toward the people of each of the specific representative 

countries and toward the people of the countries considered 

in general, there was a desirable reduction in the experi-

mental group social distance between the pretest and the 

posttest phases of testing and between the pretest and the 

follow-up phases of testing. However, all of these changes 

were not statistically significant. Also, when these results 

were compared with those of the control group, the differ-

ences in every case favored the experimental group. Here 

again, all differences were not significant. 

It was concluded that after the study of a four-week, 

Spanish-included, fifth-grade social studies unit on Latin 

America, there is a significant reduction in social distance 

toward the people from foreign countries considered in gen- ' 

eral. There is also a reduction in social distance toward 

a specific country studied (in'this instance Mexico) but not 

to a degree of statistical significance. It was also con-

cluded that the effects of reduced social distances tend to be 

nullified after a four-week period in which there is neither 

formal instruction about foreign countries nor the teaching 

of foreign language.• A group that is taught a four-week, 

fifth-grade social studies unit on Latin America which 



includes Spanish instruction is less susceptible to this 

adverse trend than a group studying the unit which includes 

no Spanish language instruction. 

There are implications that a combined effort at the 

fifth-grade level of social studies and foreign language 

programs can be effective at reducing general social distance 

toward foreigners. The reduction of general social distance 

rather than the reduction of specific social distance seems . 

to be the more realistic goal of the fifth-grade curriculum 

which seeks changed behavior through concentration on atti-

tudes. For the effective reduction of this social distance, 

instruction toward that end must be in a continuing sequence 

without even short-term interruption of teaching toward the 

goal. 

One' of the recommendations for future study is, that 

research be conducted on social distance change during and 

after a sequence involving instruction in several foreign 

languages, each to be taught on a short-term basis. 
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CHAPTER I 

INTRODUCTION 

The amount of time necessary to communicate over physi-

cal distance in the world has been shortened through techno-

logical development. This narrowing of distances has made 

more complex the problems in human relations. The need for 

better cross-cultural understanding through the shortening 

of social distances as well as physical distances is increas-

ingly evident. Taba (19, pp. 73-74) felt that if the school 

desires to prepare people to live in a vastly expanded world 

with interdependent, heterogeneous cultures, one of its tasks 

would be the development of cross-cultural sensitivity. 

According to Stein (13, p. 258), the promotion of all 

aspects of international brotherhood is the most important 

justification for foreign language study. Because he did not 

feel that foreign language study of itself affects the social 

attitudes of students, Carton (7, p. 368) recommended com-

bined research on attitude changes in children involving 

experimental attempts to coordinate and integrate the foreign 

language program with the social studies curriculum. 

Statement of the Problem 

The problem of this study was to ascertain the change 

in social distance to foreigners after the inclusion of 



Spanish language instruction in a four-week, fifth-grade 

social studies unit on Latin America. 

Purposes of the Study 

The purposes of this study were (1) to ascertain the 

changes in social distance as measured by the "Bogardus 

Social Distance Scale" after the inclusion of Spanish lan-

guage instruction in a four-week, fifth-grade social studies 

unit on Latin America; and (2) to test, by the "Bogardus 

Social Distance Scale/" the retention strength of any result-

ing social distance change after a four-week period of non-

treatment. 

Hypotheses 

To carry out the purposes of this study, the following 

hypotheses were formulated: 

I. As measured by the "Bogardus Social Distance Scale," 

the group taught the social studies unit which includes 

Spanish language instruction (hereafter referred to as the 

experimental group) will achieve a significant decrease 

(desirable) in mean social distance score toward: 

A. The people of Mexico 

1. At the conclusion of•the unit 

2. Four weeks after the conclusion of the 

unit 



B. The people of Spain 

1. At the conclusion of the unit 

2. Four weeks after the conclusion of the 

unit 

C. The people of England 

1. At the conclusion of the unit 

2. Four weeks after the conclusion of the 

unit 

D. The people of France 

1. At the conclusion of the unit 

2. Four weeks after the conclusion of the 

unit 

E. The people of thirteen additional select 

foreign countries (see p. 14) in general 

1. At the conclusion of the unit 

2. Four weeks after the conclusion of the 

unit 

II. As measured by the "Bogardus Social Distance 

Scale," the experimental group, when compared with the con-

trol group, will achieve a significantly smaller (desirable) 

adjusted mean social distance score toward: 

A. The people of Mexico 

1. At the conclusion of the unit 

2. Four weeks after the conclusion of the 

unit 



B. The people of Spain 

1. At the conclusion of the unit 

2. Four weeks after the conclusion of the 

unit 

C. The people of England 

1. At the conclusion of the unit 

2. Four weeks after the conclusion of the 

unit 

D. The people of France 

1. At the conclusion of the unit 

2. Four weeks after the conclusion of the 

unit 

E. The people of thirteen additional select 

foreign countries (see p. 14) in general 

1. At the conclusion of the unit 

2. Four weeks after the conclusion of the 

unit 

Background and Significance of Study 

According to Lambert and Klinberg (8, pp. 10-11), many 

of the most durable stereotypes form and develop during the 

early periods of life, and once established they tend to 

distort new perceptions of people and social events. They 

went on to say that most research on stereotyped thinking has 

been conducted with college students or adults who have 

already formed a great number of stereotypes. The study by 



Piaget and Weil (15) suggested that not until the age of 

eight or ten did Swiss children fully comprehend to what 

national group they belonged and demonstrate that they could 

express well their ideas about foreign people. 

Park (13, p. 339) spoke of "distance" as coming into 

use as an attempt to reduce to something like measurable-

terms the grades and degrees of intimacy which characterize 

personal and social relations generally. He said that 

democracy abhors social distinctions but it maintains them. 

According to Bogardus (3, p. 464) all social problems may be 

thought of in terms of social distance. He further asserted 

that social distance accounts for the rise of misunderstand-

ings and, hence, for the real underlying factors which create 

social problems. 

Taba (19, pp. 73-74) indicated that the analysis of 

culture points out forcefully the dangers of ethnocentricity 

imbedded in the natural socialization processes of any cul-

ture. She believed that since a culture has no mechanism 

within itself to overcome this ethnocentricity, the develop-

ment of cross-cultural sensitivity, whether with regard to 

other national cultures or in relation to subcultures within 

a nation, is therefore one of the tasks of the school if it 

desires to prepare people to live in a vastly expanded world 

with interdependent, heterogeneous cultures. 

Penfield (14, p.. 213) , former director of the Montreal 

Neurological Institute, concluded from his studies that there 



is an age when the child has a remarkable capacity to utilize 

areas of the brain for the learning of the language. Physio-' 

logical evolution causes the brain to specialize in the 

learning of language before the ages of ten to fourteen. 

After that, gradually but inevitably, it seems to become 

rigid, slow, and less receptive. It is then ready for life's 

fulfillment in other directions, ready for reasoning, self-

discipline, understanding, and wisdom. 

Anderson (1, p. 183), a leading proponent of the FLES 

movement, said that while the present movement is growing 

steadily and is favored by a critical national need, it is 

beset by certain weaknesses. He cited the most critical need 

as the short supply of qualified elementary school foreign 

language teachers. 

The Steering Committee on Foreign Language Programs for 

the Modern Language Association (9) stated that language 

skills, like all practical skills, may never be perfected 

and may be later forgotten; yet the enlarging and enriching i 

results of the cultural experience endure throughout life. 

Bernardi (2) concluded from his study involving high 

school foreign language classes that learning a modern 

foreign language can change attitudes toward ethnic groups 

in general, in a direction favorable to these groups. The 

study of Riestra and Johnson (16) also suggested growth in 

positive attitudes toward the people of countries studied 

for two years in elementary school Spanish classes. 
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According to Stein (18, p. 258) international under-

standing, world brotherhood, peace among nations, and good 

will to men constitute the most lasting justification for 

foreign language study by the largest possible number of 

Americans. Carton ('7, p. 368), however, asserted that it 

would be surprising indeed if elementary school foreign 

language study of itself affected the social' and cultural 

attitudes of the pupils. He went on to recommend that it 

would be wise to combine research on attitude changes in the 

children with experimental attempts to coordinate and inte-

grate the foreign language program with the social studies 

curriculum. 

The need for better cross-cultural understanding through 

the shortening* of social distances is evident. Elementary 

school social studies and elementary school foreign language 

programs have each made separate efforts to this end. This 

study, however, was designed to investigate the effects of a 

combined effort by the two programs. 

Definition of Terms 

•For the purposes of this study the following definitions 

were formulated: 

Social distance: Social distance may be regarded as 

the degree of sympathetic understanding existing between 

persons and groups, where sympathy refers to feeling reactions 

of a favorably responsive type and understanding inVolves 
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that knowledge of a person which leads to favorably respon-

sive behavior (4, p. 7). The greater the degree of social 

distance, the lesser the sympathetic understanding of a 

group or its individual members, while a lesser amount of 

social distance implies more sympathetic understanding. 

General social distance: As measured by the "Bogardus 

Social Distance Scale," the general social distance score is 

found by adding each of the individual's social distance 

scores toward specific groups and dividing by the total num-

ber of groups. 

Limitations 

Shortages of qualified teachers of other foreign lan-

guages who would be available for the study limited the 

foreign language to Spanish. There is no reason to believe 

that there would have been significantly different results 

in social distance change if the foreign language had been 

changed, provided that the substituted language was the 

national language of the people studied in an accompanying 

social studies unit. 

The same shortage of foreign language teachers neces-

sitated the usage of only one elementary school Spanish 

teacher (the investigator) who conducted the two-fifths of 

experimental group instruction which was devoted to Spanish. 

Generalizations from the results of this study were limited 

to situations employing similarly qualified teachers. 



Limited knowledge of foreign countries at this level 

restricted the number of countries represented in the study. ' 

There is no reason to believe that with equivalent knowledge 

of other countries that there would have been any signifi-

cantly different results in social distance change. 

The social distance scale utilized in this study mea-

sured social distance on the verbal level. No attempt was 

made to measure how children actually behave in cross-

cultural situations, but how they think they would behave. 

The power of the statistical tests utilized in the 

analysis of data for this study was limited by the abilities 

of the social distance scale to meet the assumption of equal 

intervals between the units of measure. An attempt was made 

by Bogardus (5) to meet this assumption when he formulated 

the scale. 

Basic Assumptions-

It was" assumed in this study that (1) reduced social 

distance is desirable, (2) students would respond honestly 

to the instruments, (3) differences of teacher competencies 

and of group motivation would be negated through the random 

assignment of involved classrooms to either the experimental 

or the control group, and'(4) all instruments would be valid 

and reliable. 
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Procedures for Collecting Data 

The children participating in this study v/ere fifth-

grade students from a large school system in the North 

Central Texas area. Classrooms involved were randomly 

assigned to either the control or the experimental group. 

The control group was given an average daily instruction- of 

fifty minutes for four weeks on a social studies unit about 

Latin America. The control group received no foreign language 

instruction. The experimental group received the same total 

amount of instruction on Latin America, but the instruction 

was broken down into twenty minutes of Spanish language 

instruction to coincide with thirty minutes of a condensed 

version of the traditional social studies unit being taught 

to the control group. 

The "Bogardus Social Distance Scale" was administered 

to the subjects in both groups before experimental instruc-

tion, at the conclusion of the unit, and four weeks after 

the conclusion of the unit. It'was administered by a teacher 

other than the investigator or the involved classroom 

teachers. 

Instruments 

The Bogardus social distance pattern of scaling (5) was 

utilized in arriving at social distance to foreigners. The 

"Bogardus Social Distance Scale" and its variations have been 

widely used for many years. This type of instrument was 
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selected because it measures social distance well and because 

of its simplicity which falls within the realm of understand-

ing at the elementary school level. Emory S. Bogardus 

granted permission for use of the scale in this study. 

In a content analysis of four leading sociological 

journals for the period 19 59-196 3, Bonjean, Hill, and 

McLemore (6) showed that no other attitude scale was cited 

as being used more than the "Bogardus Social Distance Scale." 

Sherif and .Sherif (17, pp. 517-518) reported that on the 

whole, the social distance scale has been one of the most 

useful direct devices for tapping attitudes toward various 

out-groups. They reported that it is simple and easy to 

administer. 

Newcomb, Turner, and Converse (12, pp. 514-515) observed 
9 

that the Bogardus scale has proved highly reliable as a mea-

sure of general social distance, as distinguished from regard 

to social distance toward a specific racial or national group. 

Split-half reliability coefficients of .90 and higher have 

been repeatedly obtained. They went on to say that the group 

reliability of the Bogardus scale has also been shown to be 

very -high when another method of measuring reliability is 

used. They stated that for purposes of measuring order of 

preference among various ethnic groups, the validity as well 

as the reliability of the scale seems satisfactory, at least 

as the validity can be checked by examining the correspondence 

of the Bogardus results with those from other scales employing 
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different strategies of measurement. They further indicated 

that it has been found that scores from scales of a Bogardus-

type scale relate closely to scores from a scale measuring 

an intensity dimension of the attitudes involved. 

It was reported by Murphy, Murphy, and Newcomb (11,. 

p. 900) that the application of Thurstone's paired-

comparisons method has in several cases produced results 

almost identical with those of Bogardus. They also report a 

split-half reliability coefficient of .94 in the results of 

one student group and .95 in another. Murphy and Likert 

(10, p. 135) attributed high validity to the test suggested 

by a consistently close relation between the national, 

racial, economic, and religious affiliations of the subjects 

and their responses to the various parts of the test. 

Taking into consideration that steps on the scale should 

be in proper sequence and interval, Bogardus (5) assembled 

sixty single-sentence descriptions, nearly all of which were 

heard where a person was expressing himself about other per-

sons. One hundred judges ranked the sixty sentences into 

seven degrees of social distance. The means were calculated 

for each statement; and to obtain a series of equally spaced 

social distance situations, the statements were selected 

which had means closest to the whole numbers one through 

seven. The seven social situations which were determined to 

be equidistant were as follows in the order given: 
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1. Would marry, 

2. Would have as regular friends, 

3. Would work beside in an office, 

4. Would have several families in my neighborhood, 

5. Would have merely as speaking acquaintances, 

6. Would have live outside my neighborhood, 

7. Would have live outside my country. 

On the scale each of these seven situations was ordered from 
* 

left to right horizontally across the top of the sheet with 

a score for each column corresponding to the number of order 

from one through seven. 

The foreign groups were listed vertically. For the 

purposes of this study, these groups were selected on the 

basis of familiarity by the children of the fifth-grade 

level. Since Mexico has as its national language the same 

language studied by the experimental group, it was selected 

to represent a country studied in the unit. It was felt 

that because of the proximity of its border, the students 

should have some familiarity with its people. Spain was 

selected as a country not studied in the unit but having the 

same national language as the one studied by the experimental 

group. England represented a foreign country having English 

as the national language. France represented a foreign 

country whose national language is neither the foreign lan-

guage studied nor English. Similarity between the name of 

the language and the name of the country was considered an 
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important factor in the selection of Spain, England, and 

France. Thirteen other countries were added to the list to 

facilitate the measuring of general social distance and also 

to serve as distractors from Mexico, Spain, France, and 

England, which are the principal countries of interest for 

the study.' All foreign countries mentioned in the district-

adopted, fourth-grade social studies textbook were the basis 

of the selection which includes Australia, Chile, Congo, 

Ecuador, Greece, Iceland, India, Italy, Japan, Netherlands, 

Norway, Pakistan, and Switzerland. Order placement of all 

countries on the instrument was alphabetical. A copy of the 

instrument along with oral instructions is included in 

Appendix A. 

From the described social distance scale,' social dis-

tance scores were determined both toward the people of the 

specific countries and toward foreign countries in general. 

An individual's social distance score toward the people of a 

specific foreign country was determined by assigning the 

number of the column which had been checked nearest to the 

left—that is, the lowest column number that is checked for 

the specific foreign group. His general social distance 

score was derived by adding the individual's social distance 

scores toward each of the thirteen additional foreign groups 

and dividing by thirteen. 
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Procedures for Treatment of Data 

Automatic data processing by the Computer Center at 

North Texas State University was employed for an analysis of 

the mathematical data. Computer programs for the t test for 

related samples and the analysis of covariance procedures 

were used in testing the hypotheses. The data were entered 

in tables for ease of presentation. 
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CHAPTER II 

REVIEW OF LITERATURE 

In the search of literature there was found some sugges-

tion of measured attempts at reducing social distance through 

a combined effort of social studies and foreign language 

instruction, but there was an obvious lack of specific re-

search in the area. This review of literature concerned it-

self with the two major areas of concern within the study 

which were social studies and foreign language for the ele-

mentary. schools. Separately, each of the areas is broad, 

but an attempt was made to limit the review to studies which 

had closest relation to this investigation. 

Social Studies 

For many years fifth graders in Texas schools have 

studied Latin America. In 19 63 the Texas Education Agency 

(4 3) published a bulletin recommending a sequence of fourth-

grade social studies content to cover people of the world 

and their communities; the fifth grade was to study American 

lands and people. Recommended minimum time to be devoted to 

social studies was approximately 150 minutes weekly. In 

1970 another bulletin (42) superseding the social studies 

section of the 1963 bulletin was published. The bulletin 

was to- serve as a framework for the planning of total social 

18 
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studies programs in the public schools. The TEA suggested 

that the local schools decide the grade placement or sequence 

for specific content elements within the study of man and 

his world, past and present. No minimum time to be devoted 

to social studies instruction was recommended. 

Studies of children at the fifth-grade level did not 

show the teaching of social studies concerning foreign 

countries at this level to be unfavorable, at least as far 
• 

as the children's realm of understanding is concerned. To 

study the development of the idea of the homeland with rela-

tion to other countries, Piaget and Weil (35) made a survey 

of 200 Swiss and foreign children living in Geneva. Their 

findings suggested that not until the age of eight or ten do 

children fully comprehend to what national group they belong 

arid demonstrate that they can express well their ideas about 

foreign people. They were of the opinion that the child 

begins with the assumption that the immediate attitudes aris-

ing out of his own special surroundings are the only ones 

possible. They termed this state of mind unconscious ego-

centricity, which is at first a stumbling block both to the 

understanding of the child's own country and to the develop-

ment of objective relationships with other countries. They 

indicated, further, that a slow and laborious process of 

learning is necessarily involved if this egocentric attitude 

is to be overcome. 
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Jahoda (16) made a recent study of Scottish children's 

ideas and attitudes about other countries. He observed that 

the older children of the study, who were of the ten to 

eleven-year-age range, tended to have a relative level of 

ideas in which geographical and historical concepts in the 

stricter sense were beginning to be mastered and political 

and economic ideas made their appearances. The preferred 

countries of the children at this level of ideas were justi- • 

fied .in terms of the positively evaluated characteristics of 

the inhabitants of the countries. The negative attitudes 

about the disliked countries followed the lines of the con-

temporary cleavage between the East and West justified by 

the conventional adult arguments. He rated the most striking 
9 

finding of his study to be the impact of contemporary events 

on the children's ideas and attitudes. 

A large and complex study of children's views of foreign 

people was made by Lambert and Klineberg (20) in 1959. They 

based their conclusions on the information received from 

3,300 children of three age levels (six, ten, and fourteen) 

from eleven parts of the world. Interviewers utilizing a 

standardized procedure gathered the data directly from the 

children. The people most frequently considered similar by 

the children from the United States were the British, 

Canadians, French, Italians, and Germans. The Africans, 

Chinese, Japanese, Russians, and Germans were most .commonly 

thought of as different. • There were no universal sex 
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differences in modes of responding to questions about foreign 

groups. The investigators stated that the study suggested 

either that groups of children from the United States are 

among the least ethnocentric in the world or that they are 

only more sophisticated in concealing their prejudices. They 

estimated that by the time children are ten and fourteen, 

their conception of national groupings seems to have widened 

so that equal attention can be given to homeland and foreign 
• 

groups, both of which can be thought of with a similar degree 

of objectivity. From the study there also was strong cross-

national evidence that children are most inquisitive and 

friendly toward foreign people and more prone to see others 

as similar at the ten-year age level than at either the six-

or fourteen-year age levels. The investigators gave their 

own ideas about the formation of stereotypes. They stated 

that man's thinking is often marked by tendencies to general-

ize about all members of a class of events, objects, or 

people from direct or merely indirect experience with only a 

few examples. This leads to a psychological process of over-

generalizing which is called stereotyping. Stereotyped 

thinking about a whole group of people in terms of their 

national, ethnic, or religious background can become the 

basis for all forms of prejudice. They went on to say that 

many of the more durable stereotypes form and develop during 

the early periods of life. Once established, these stereo-

types tend to distort new perceptions of people and social 

events-
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Allport (1, pp. 309-31.0) described the adult creed in 

our culture as complex. He felt that it allowed for and, 

in many ways, encouraged ethnocentricism. This description 

was meaningful in light of the fact that Lambert and Kline-

berg (20, p. 218) had, in their study of 3,300 children dis-

cussed earlier, found children from the United States to be 

the least ethnocentric among the children of the eleven 

nations studied. 

Seeing the dangers of ethnocentricity imbedded in the 

natural socialization process of any culture, Taba (41, 

p. 73) recommended an extension of cosmopolitan sensitivity 

which requires not only an emotional acquaintance with cul-

tural differences but also objectivity about one's own 

culture. She was of the opinion that there was little in 

the curriculum of public schools in the United States that 

is addressed directly to developing cosmopolitan sensitivity. 

Jarolimek (17, p. 399) cautioned that teaching for 

world understanding should in no way conflict with developing 

within the child a basic loyalty to and love for his own 

country. He felt that the two concepts can and should be 

complementary rather than hostile to each other. As an 

example, he said that a person does not love his family any 

less because he has an understanding of and sympathy for the 

problems of his community. Similarly, then, one need not 

love his own country less because he has a better understand-

ing of the world community. He went on to say that when 
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world understanding is regarded as one of the broad goals of 

education, the addition of a new subject to the curriculum 

is not necessary. An extension and broader interpretation 

of what is already taught in most schools can fulfill that 

broad goal. For this to occur, he felt, rather substantial 

shifts in emphasis would be necessary in dealing with con-

ventional topics. 

Describing some of the characteristics of the interna-

tional dimension of schools, Kenworthy (19, pp. 37-38) stated 

that a good program accents changed behavior through concen-

tration on attitudes and skills as well as through knowledge. 

The concentration on attitudes is, however, the most impor-

tant . 

In the field of social studies, there were indications 

of the need for further research on attitudes. McLendon 

(25, p. 20) was of the opinion that the development of desir-

able attitudes in children is widely assumed but rarely 

demonstrated by measurement. Experimental studies, he felt, , 

have shown pupil development of worthwhile attitudes; but 

research also supports the conclusion that schools generally 

(and classroom teachers in particular) may not influence 

markedly the socially significant attitudes held by young 

people and adolescents. Some studies, he thought, overlook 

the probable influence of classroom teachers in merely rein-

forcing middle-culture values toward which most students are 

already predisposed. 
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According to Park (32, p. 339), the concept of distance 

in the social context came about as an attempt to reduce to 

something like measurable terms the grades and degrees of 

understanding and intimacy which generally characterize per-

sonal and social relations. Lever (22, p. 20) said that 

contemporary sociologists commonly think of the Bogardus 

test for social distance when reference is made to social 

distance. He further stated that Park's analysis of the 

concept of social distance provided the theoretical founda-

tion for the development of the test and is still a useful 

statement of the nature of social distance. Bogardus (7) 

acknowledged that he first began development of the scale at 

the suggestion of Park, with whom he was working in 1924. 

Bogardus (8, p. 463) traced the origins of the term "social 

distance" back to the fifth century B.C. Chinese. 

Bogardus (7, pp. 7-9) referred to social distance as 

the degree of sympathetic understanding that functions between 

person and person, between person and group, and between group 

and group. He added that in this context sympathy refers to 

feeling reactions of a favorably responsive type, and under-

standing involves that knowledge of a person which also leads 

to favorable responsive behavior. He felt that sympathy and 

understanding may reinforce each other or they may work 

against each other under certain kinds of human circumstances. 

In speaking of social distance toward individuals, he said 

that there is no social distance present in the case of 
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persons who have never heard of each other. He pointed out 

that as soon as one person becomes aware of another, even in 

the slightest degree or even as a stranger, social distance 

begins to function—sometimes in a potent way through arous-

ing fear or perhaps through stimulating interest. 

Referring to the influence of group prejudice on the 

individual, Sherif and Sherif (38, pp. 648-661) stated that 

like other attitudes an individual forms in relation to norms 

of his reference group, group prejudice toward an out group 

may become so much a part of his ego system that he experi-

ences it as a personal preference. They felt that attitudes 

of prejudice cannot be studied adequately without reference 

to the social distance norms prevailing in the groups in 

which the individual functions in some capacity. They empha-

sized also that typically the formation of individual preju-

diced attitudes is not a product of a distorted personality 

development but is usually a product of existing social norms, 

Hartley (13, p. 117) pointed out that within a defined i 

framework we may expect intolerance of some one group to be 

accompanied by intolerance of others and relative tolerance 

of one group to be accompanied by tolerance of others. He 

felt that in order to understand attitudes toward a particu-

lar group, we must have more insight into the generalized 

tolerance attitudes. 

Beginning in 192-6 with a study of 1,725 selected persons 

from throughout the United States, Bogardus (6) later made 
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studies in 19 46 involving 1,950 persons, in 19 56 involving 

2,053 persons, and in 19 66 involving 2,605 persons. He felt 

that his research covering a span of forty years constituted 

one of the longest series of sociological studies that has 

been made using the same objective instrument. When the 

thirty ethnic groups were ranked, for the four studies, into 

the upper nearness third, the middle third, and the farther-

est third ethnic groups, it was observed that there was 

practically no change in rank between the categories. He 

found that in spite of this stability of attitudes in rela-

tion to rank, there was a measurable decrease in social dis-

tances over the forty-year period in respect to general 

social distance. There was a mean general social distance 

score in 1926 bf 2.14, in 1946 of 2.12, in 1956 of 2.08, and 

in 19 66 of 1.9 2. In relation to the foreign groups of major 

concern for this study, Bogardus's subjects in the 1966 study 

gave a mean score of 1.14 to the English, 1.36 to the French, 

1.9 3 to the Spanish, and 2.56 to the Mexicans. The same 

rank order of these countries was evidenced in each of the 

four major studies. He was of the opinion that people in 

the United States for the most part are not acquainted with 

middle and upper-class Mexicans, but only or chiefly with 

Mexican peon laborers. Several studies by others (13, 27, 

28, 36, 45) gave evidence of results similar to those of 

Bogardus indicating a standardized pattern of preferences 

throughout the country. 
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From her studies of children's concepts and stereotypes 

of various foreign groups involving 200 twelve-year old 

children in 1931 and 174 children in 1944, Zeligs (47) con-

cluded that there was evidence reflecting set culture pat-

terns and stereotypes of family, neighborhood, and nation. 

She felt that racial and national stereotypes held by chil-

dren often may interfere with the acceptance of facts which 

might alter or eradicate the accepted images. She recom-

mended intercultural education which must be so concrete, 

specific, forceful, and dramatic that it would make children 

aware of their stereotypes, awaken them to the real facts, 

and, if possible, teach them the scientific approach in the 

analysis of their concepts. 

Campbell and Stover (9) made a study to determine the 

possibilities of influencing high school pupils to become 

more international minded by incidental teaching of inter-

nationally-oriented themes in economic geography. The in-

vestigation covered a period of eighteen weeks. Involved 

were eighty matched students taken from a total population 

of 150 high-school students. They concluded that their find-

ings confirmed the thesis that international and interracial 

attitudes can be influenced by instruction governed by that 

objective. 

In 19 59 Williams (46) studied the changes in children's 

attitudes towards Wes.t African Negroes after the use of two 

different teaching methods. Eighty-seven thirteen- and 



28 

fourteen-year-old pupils were involved in the experiment. 

The control group was given twenty lessons in the convention-

al geography of West Africa. The experimental group was 

given the same number of lessons but efforts were made to 

emphasize not so much the physical and regional geography 

as the actual details of everyday life, the nature of current 

problems facing the people of the area, and the help which 

was being given by such international bodies as the special-

ized agencies of the United Nations. In comparing pretest 

and posttest scores of attitudes toward the West African 

Negroes, he found that the mean score of the experimental 

group increased 7.6 points in a favorable direction compared 

to .2 points for the control group. 

From his 1964 study Lever (23) concluded that social 

distances in South Africa can be reduced by stimuli of rela-

tively short duration and of a relatively mild nature. In-

volved in the experiment were 320 university students, most 

of whom were white. A control group was compared to three 

experimental groups that were exposed for approximately half 

an hour each to lectures designed to reduce social distance 

toward non-whites. At reducing social distance each of the 

three experimental groups was more successful than the con-

trol group at or beyond the .01 level of significance. 
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Foreign Languages for Elementary Schools 

While United States Commissioner of Education in 1952, 

McGrath (24) gave much force to the FLSS movement by express-

ing his idea that only through the ability to use another 

language even modestly could one really become conscious of 

the full meaning of being a member of another nationality or 

culture group. He indicated that it is in the national in-

terest to give as many United States citizens as possible 

the opportunity to gain cultural insights. These opportuni-

ties he felt should include children in the elementary 

schools. Texas was one of the states that saw the need for 

FLES instruction. The Texas Education Agency (43, p. 254) 

encouraged schools to include the study of modern foreign 

languages in the elementary school curriculum with a recom-

mended instructional time of approximately sixty minutes per 

week. 

From her review of literature, O'Cherony (31) found that 

the singular agreement between FLES friends and foes alike , 

was on the issue of the lack of qualified FLES teachers. 

Andersson (2, pp. 183-188) too recognized this deficiency. 

In 19 69 he reported that the FLES movement was continuing to 

grow steadily, being favored by a critical need but beset by 

certain weaknesses. He felt that the most conspicuous of 

the weaknesses was the short supply of qualified teachers. 

He also mentioned that inadequate financing and lack of con-

sensus on educational values were obstacles of the movement. 
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There was little in the history of the FLES movement up until 

that time to suggest to him that it could survive. For 

escape from what he considered an all-enveloping mediocrity, 

he placed most hope on a new trend in bilingual instruction 

which has as its primary objective the teaching of English 

as a foreign language. 

There were indications that the elementary school level 

is a good place at which to begin foreign language instruc-

tion. Penfield (33, 34), from his neurological studies, con-

cluded that there is an age before ten to fourteen when the 

child has a remarkable capacity to utilize areas of the 

brain for the learning of the language, a time when several 

languages can be learned simultaneously. He explained that 

if the posterior half of the left uncommitted cortex is used 

by the child for speech, as it usually is, it becomes the 

major speech cortex. The remaining three-quarters, then, 

are used for interpretation of experience. Functional con-

nections, he said, are gradually established by the child, ; 

and the general uses of the uncommitted areas are fixed for 

life. He went on to say that the brain of the twelve-year-

old can be considered prepared for rapid expansion of the 

vocabulary of the mother tongue and of the other languages 

he may have heard in the formative period. If he has heard 

the other languages, he has developed also a remarkable 

switch mechanism that enables him to turn from one language 

to another without confusion, without translation, and 
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without a mother-tongue accent. This switch mechanism is a 

conditioned reflex working in the brain automatically. 

Accordingly, a unilingual adult who begins the learning of 

a second language late in life does not have this same 

facility. He even went so far as to express the opinion 

that an adult who has previously learned some other language 

in childhood is likely to learn a later third and fourth, 

language faster and better than the unilingual adult. He 

feels that the bilingual adult has learned to switch off the 

mother tongue easily and, thus, to learn directly. 

Larew (21) endeavored to ascertain the chronological 

age at which a child is best able to reproduce Spanish 

phonemes articulated by a teacher. She considered it a 

pilot study, and the number of subjects was small. She 

first selected ten pupils in each of five age categories 

from seven through eleven years and one age category of 

fourteen years. This selection was done on the basis of age 

level, intelligence level, and absence of experience with a 

foreign language. The treatment consisted of four Spanish 

lessons taught to the groups. It was found that when articu-

lation is the major factor to be considered in selecting an 

age group to begin the study of Spanish, best results seem 

to be obtained with seven-year-old primary children. Of the 

elementary age groups, the next optimum age turned out to be 

the eleven-year-old group. 
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An attempt was also made by McRill (26) to ascertain 

the optimum age for foreign language instruction to children. 

At the time of his report in 1961, he had tested more than 

5,000 children enrolled in an FLES program, grades three 

through six, at a school district in Colorado. He used a 

unique type of testing developed by him which tested the' 

whole class as a group rather than only the individual stu-

dents. From the 195 classes tested he concluded that in the 

initial mastery of the oral-aural skills, the most efficient 

learning is accomplished before students have reached the 

age of ten years. 

Asher and Garcia (3) used another method in trying to 

establish the optimum age to learn a language. They studied 

seventy-one Cuban immigrants between the ages of seven and 

nineteen, most of whom had been in the United States about 

five years. A comparison group was formed of children born 

in the United States. Pronunciation of English sentences 

was measured. In the final analysis it was found that the 

age at which the Cuban child entered the United States and 

the number of years he lived there were extremely important 

in determining fidelity of pronunciation.' Near-native 

English pronunciation by the Cuban children was most likely 

to occur when the child came to the United States between 

the ages of one and six and lived in this country between 

five and eight years. There seemed to be an inverse rela-

tionship between the age when the child entered the United 
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States and the quality of native pronunciation. The younger 

the child, the higher was the probability of pronunciation 

fidelity. This probability was further increased as the 

child lengthened his residence in the United States. No 

matter what age the child when he came to the United States, 

and no matter how long he lived here (from one to eight 

years), not one of the seventy-one children attained a native 

English pronunciation. 

Many assertions were made concerning FLES. However, 

there was little, if any, mention of research on which the 

assertions were based. For example, the Steering Committee 

on Foreign Language Programs for the Modern Language Associ-

ation (30) asserted that language skills, like practical 

skills, may never be perfected and may be later forgotten; 

yet the enlarging and enriching results of the cultural ex-

perience endure throughout life. 

Not all allegations made were in favor of FLES. Hussain 

(15) was of the opinion that the study of a foreign language : 

does increase social awareness. She felt, however, that the 

social studies program can teach these social concepts 

effectively in far fewer class hours. She went on to say 

that the weaknesses of the FLES program far outweigh its 

merits. She thought that without utilizing limited class 

time for foreign language study, many of the same basic ob-

jectives can be satisfied through other programs. 
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Some of the assertions concerned new emphasis more than 

opposition. Thompson and Haraalainen (44, p. 16) felt that 

the development of world-minded individuals is among the 

major objectives of'education. They are of the opinion that 

any foreign language program in the elementary schools should 

be more concerned with the development of such purposes than 

with the acquisition of linguistic ability and correct pro-

nunciation as a major goal. They were dubious that stress 

upon skill alone in foreign language communication would 

achieve the purposes of world mindedness. According to 

Stein (39), the furthering of international understanding, 

world brotherhood, peace among nations, and good will to men 

were claimed to be the most vital reasons for the present 

and future of foreign language study. Hadley (12, p. 226) 

said, however, that it would be wrong to think that the 

learning of a foreign language automatically or even desir-

ably creates understanding or sympathy for the problems of 

other people. Johnston (18, p. 74), nevertheless, reasoned 

that one of the greatest barriers to international understand-

ing is the normal tendency of human nature to react against 

the strange and unfamiliar. She was of the opinion that 

foreign language learning provides actual participation and 

experience in a different mode of thought and, thereby, is 

probably the quickest and most direct method of making 

familiar what before was strange. 
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Being in some agreement with the idea of FLES, some of 

the critics suggested innovation to the existing FLES pro-

gram of instruction. Not being in agreement with all of 

the assertions of FLES advocates, Hoppock (14, p. 271) pro-

posed a different idea in foreign language instruction. . She 

said that in the elementary school, children should have 

many vital experiences with several cultures including the 

language of these cultures. In this way it was felt that 

the elementary school curriculum becomes a broad-based readi-

ness program resulting in interest and readiness for more 

intensive study in later years. Another innovation was 

recommended by Haberman (11), who suggested that in the pro-

cess of developing a unit about the lives of people in other 

lands, the classroom teacher is in a good position to intro-

duce a limited amount of work in a foreign language. At the 

same time that the children are becoming familiar with the 

manners, dress, foods, and customs of a foreign group, it 

would be most appropriate for them to learn the outstanding 

characteristics of the group's language. He felt that FLES 

specialist teachers would not be needed. More use would be 

made of a few language consultants with some knowledge of a 

wide variety of languages and the capability of helping 

teachers with the major characteristics of these languages. 

Much use would be made also of audio-visual aids. He thought 

that by adding the dimension of language to the children's 

study of people, their appreciation of their own and other 
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cultures could be enhanced in ways which were not possible 

by using a specialist to teach conversation in one particular' 

language. Miel (29, p. 148) suggested that foreign languages 

studied on a comparative basis could be an integral part of 

children's learning in language arts and social studies. 

She was of the opinion that in either the indirect or direct 

approaches of foreign language study, whether spaced out or 

concentrated, the intent should be to develop the idea that 

each people's language is extremely important to that group. 

It was hoped by her that children's experience with learning 

even a little about other languages would give them the 

understanding that others are communicating with the only 

symbols they know. She thought that perhaps this would make 

people who do not speak English appear less strange. 

In discussing the teaching of a foreign language, Carton 

(10, p. 368) said that erroneous assessments of foreign cul-

tures can be developed as easily as correct assessments. He 

felt that there is a possibility that the introduction pf the 

study of one language may produce sympathy for the ethnic 

group speaking that language arid yet enhance parochial and 

prejudicial attitudes toward other groups, or vice versa. 

He pointed out that despite vigorous allegations about the 

salutary effects of foreign language study on social, politi-

cal, and national attitudes, the facts are simply not known 

for children at the grade school level. Thinking that it 

would be surprising indeed if elementary school foreign 
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language study of itself affected the social and cultural 

attitudes of the pupils, he suggested that it would probably 

be wise to combine research on attitude changes in the chil-

dren with experimental attempts to coordinate and integrate 

the foreign language program with the social studies curricu-

lum. 

There were only limited studies concerning the effects 

of foreign language study on attitudes. A study was con-

ducted by Sutherland (40) of the effects of learning French 

on attitudes toward the French. By the use of a modified 

Bogardus scale, 183 students of various educational levels 

who had studied French for two years were compared with 184 

students who had not studied the language. He concluded 

that while a siight increase in favoring the French seems to 

accompany learning French, it is neither great nor as great 

as it could be. He felt, however, that the desirability of 

aiming at improvement in attitudes toward the people while 

teaching their language is suggested. 

Not at the'elementary school level, but having relevance, 

was the study by Bernardi (5) in 19 67 involving 29 6 ninth-

grade pupils in the Northeast. The experimental group was 

engaged in the study of French and the control group in the 

study of Latin. He was seeking to assess the effects of 

modern language education on social distance, stereotypes, 

and knowledge. It was found that after one year of instruc-

tion in French, there was a reduction in social distance 
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toward the French people; but this decrease was not signifi-

cant at the .05 level. There was a significant reduction in 

general social distance, however, at the .01 level of sig-

nificance. The students studying Latin did not demonstrate 

significant changes in any of the dimensions of ethnic atti-

tudes measured. He felt that the major finding of his in-

vestigation was that learning a modern forei'gn language, in 

this instance French, can change attitudes in a direction 

favorable to ethnic groups in general. 

From his study of elementary school children's attitudes 

.in 1964, Bassore (4) concluded that the development of more 

favorable attitudes toward other people is not significantly 

influenced by the study of Spanish. He listed limitations 

of the investigation, however, which greatly limited gener-

alizations . 

A study was conducted by Riestra and Johnson (37) of 

attitudinal change in elementary school children toward 

foreign-speaking people as a result of the study of a foreign 

language. It involved ten fifth-grade classrooms or a total 

of 126 pupils. The experimental group was composed of 

sixty-three children from five different classrooms. -These 

students had been engaged in learning Spanish for two years 

in daily periods of twenty-minute instruction. The control 

group had no Spanish instruction, and time that would have 

been devoted to foreign language instruction was used primar-

ily to extend the language arts and social studies periods. 
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In part, they concluded that the group which studied Spanish 

had significantly more positive attitudes toward the Spanish-

speaking people about whom they had studied. This conclu-

sion was found to be true also, but to a lesser extent, with 

regard to Spanish-speaking people about whom they had not 

studied. More positive attitudes toward foreign-speaking 

people who speak other than Spanish were expressed by the 

control group, so it was concluded that the children who had 

studied Spanish had not generalized their positive attitudes 

toward Spanish-speaking people to other foreign-speaking 

people. In fact, there was a tendency for the experimental 

group to be significantly less receptive to other foreign-

speaking people than the control group. Their investigation 

differed from the present study in that Spanish was taught 

for a greater length of time; the time devoted to Spanish 

instruction was not taken from a specific subject; foreign 

language instruction was not included in a social studies 

unit; groups were not equated in respect to attitudes toward 

foreigners; and different instruments were employed in the 

measurement of attitude. 

Summary 

The review of literature suggested a scarcity of sound 

research evidence in both social studies and FLES to back up 

claims of the development of positive attitudes toward 

foreigners. There were indications of some interrelatedness 
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of social studies and FLES programs at the fifth-grade level 

in regard to the optimum age for the study of foreign people 

and foreign language. The review indicated that the objec-

tive of more sympathetic understanding of foreigners is 

generally common to both programs. Suggestions of innova-

tions to both of these programs for the attainment of this 

objective were found. 

Social distance has been measured for many years, and 

there was evidence .in many studies of established patterns 

of both rank of preference and intensity of feelings toward 

foreign groups by people in the United States. Some evidence 

indicated that changes in social distance involve a learning 

process which can be affected even after very short periods 

of instruction in either social studies or foreign language. 

Lack of qualified teachers and inadequate financial 

support were listed among' the barriers to success for FLES. 

Research attempts were recommended to ascertain the values 

of combined attempts by social studies and FLES programs at , 

attitudinal change. 
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CHAPTER III 

PROCEDURES 

The main purpose of this study was to ascertain the 

changes in social distance to foreigners after the inclusion 

of Spanish language instruction in a fifth-grade social 

studies unit about Latin America. It concerned itself with 

social distance toward specific foreign groups as well as 

with social distance toward foreign groups in general. The 

period of experimental treatment was four weeks. Since a 

secondary purpose of the study was to test the retention 

strength of any resulting social distance change, the treat-

ment period was followed by a four-week period of non-

treatment. 

Description of Sample 

Permission was granted from a large school system in a 

north central Texas suburban area to conduct the study. The 

investigation was conducted during the spring semester of 

1971. For the experiment the school administration assigned 

two schools which they felt represented a good cross-section 

of the school population which is characterized by a large 

middle-class segment. All three fifth-grade classrooms of 

one school participated in the study. Three of the five 

fifth-grade classrooms of the other school participated. 
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The teachers of the two remaining classrooms chose not to 

participate with their groups. It was felt by the principal 

at this school that the children of the three participating 

classrooms were representative of the children from all five 

classrooms, since the student composition of all classrooms 

was hetere'ogeneous. It was also felt by the school adminis-

tration that within each of the two assigned schools, the 

assignment of children to any of the fifth-grade classrooms 

was highly randomized. 

No reassignment of students between classrooms was in-

volved. The decision for the assignment of intact classes, 

to either the control or experimental group was performed 

through a random process. In the presence of her school's 

principal, each of the six classroom teachers selected a 

plain white envelope, the contents of which designated 

assignment to either a control' or an experimental group. In 

one school there were two classrooms assigned to the experi-

mental group and one to the control group. The other school 

had one classroom assigned to the experimental group and two 

to the control group. 

A description of the composition of all classrooms par-

ticipating in the experiment is given in Table I. These 

data were applicable on the date of the first pretest admin-

istration. Not included are those students who, for some 

reason, were omitted from consideration in the study. 
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TABLE I 

DESCRIPTION OF CONTROL AND EXPERIMENTAL GROUP CLASSROOMS BY 
NUMBERS OF STUDENTS, THEIR SEXES, AND MEAN 

CHRONOLOGICAL AGE 

Number Mean 
Chronological 
Age in Months Group Male Female Total 

Mean 
Chronological 
Age in Months 

Experimental: 

Classroom A 14 15 29 131 

Classroom B 14 18 32 130 

Classroom C 16 10 26 131 

Total 44 43 87 .131 

Control: 

Classroom D 12 17 29 131 

Classroom E 11 12 23 133 

Classroom F 13 14 27 131 

Total 36 43 79 132 

All students of both groups described in Table I were 

Caucasians. Two students of the experimental group and five 

of the control group evidenced Latin American ancestry. The 

predominant ancestral background for both groups appeared to 

be North European. 

Table II indicates some of•the qualifications of the 

regular classroom teachers of social studies at the beginning 

of the experiment. 

The teachers of experimental group classrooms A, B, and 

C, who are described in Table II, were responsible for only 

three-fifths of the time devoted to the social studies unit, 
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TABLE II 

DESCRIPTION OF CONTROL AND EXPERIMENTAL GROUP CLASSROOM 
TEACHERS BY DEGREE, SEX, AND TEACHING EXPERIENCE 

Teacher for Group 
Highest 

Degree Held Sex 
Years Teaching 
Experience 

Experimental: 

Classroom A B.S. Female 6 

Classroom B B.S. Female 7 

Classroom C B.S. Female 2 

Control: 

Classroom D M. A. Female 39 

Classroom E B.A. Female 34 

Classroom F M.S. Female 6 

since the services of a special Spanish teacher were utilized 

for two-fifths of each of the periods. 

Lack of qualified foreign language, teachers necessitated 

the use of only one elementary school Spanish teacher (the 

investigator) who conducted the two-fifths of experimental 

instruction which was devoted to Spanish. Using as a guide 

the standards of qualifications for secondary school teachers 

which was formulated by the Steering Committee of the Foreign 

Language Programs for the Modern Language Association (5), a 

self-rating scale, shown in Table III, was marked for the 

purpose of describing the qualifications of the teacher of 

Spanish. 

The teacher described in Table III was a native United 

States citizen but had worked and traveled extensively in 
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TABLE III 

SELF-APPRAISAL OF SPANISH TEACHER ON A THREE-POINT RATING 
SCALE IN SEVEN AREAS OF PROFICIENCY 

Area of Proficiency Minimal Good Superior 

Aural Understanding X 

Speaking X 

Reading X 

Writing X 

Language Analysis X 
• 

Culture X 

Professional Preparation X 

Latin America for a total of approximately five years. He 

held a Master of Science degree and was credited with twenty-

four semester hours of advanced Spanish study. Two of his 

eight years in the teaching profession were as a full-time 

instructor of FLES. 

Procedures for Collecting Data 

The children of the control group classrooms were given 

an average daily instruction of fifty minutes for four weeks 

on a social studies unit about Latin America. The regular 

classroom teachers of social studies conducted control group 

instruction. District-adopted curricular materials were 

utilized. The American Continents, a Silver Burdett publica-

tion by Barrows, Parker, and Sorensen (1), was the district-

adopted textbook. There was no attempt at foreign language 

instruction by the control group. 
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The children of the experimental group classes were 

given an average daily ins emotion about Latin America of 

fifty minutes for four weeks also, but this period was 

broken down into twenty minutes of Spanish-language instruc-

tion and thirty minutes of a condensed version of the tradi-

tional social studies unit being taught to the control group. 

The regular classroom teachers of social studies taught the 

social studies portion of the experimental unit. A qualified 

language specialist conducted the foreign language portion 

of the unit. Aural-oral techniques of Spanish instruction 

that were appropriate to fifth-grade students at a beginning 

level of Spanish-language learning were utilized. Approxi-

mately 100 Spanish words were taught in five dialogues, five 

songs, and two games. Sample lesson guides for the Spanish 

portion of the experimental group instruction are included 

in Appendix B. 

Below is the schedule which was.observed for each phase 

of the experiment. The dates are for the spring semester of 

1971. 

January 20 

January 22 

January 25 

Social distance pretests 

Pretests for those absent January 20 

First day of treatment 

February 19: Last day of treatment 

February 22: Social distance posttests 

February 24: Posttests for those absent February 22 
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March 19: Follow-up tests 

March 22: Follow-up tests for those absent March 19. 

Once the study was underway, new students were admitted 

to instruction, but their scores were not utilized for the 

study. Children beginning the experiment who were absent 

from more than five days of instruction were omitted from 

the study. From both groups, only one control group subject 

was not included for this reason. As noted on the schedule, 

make-up tests were administered for students missing the 

group testing sessions. Those students beginning the experi-

ment and for whom all test scores were not available were 

deleted from the final consideration of the study. Four 

experimental and four control group subjects were omitted 

for this reason. Of the ninety-one experimental group chil-

dren and eighty-four control group children beginning the 

experiment, seventy-nine control group and eighty-seven ex-

perimental group subjects were considered in the final analy-

S IS • 

Experimental and control group teachers were informed 

that their individual teaching- proficiencies were not being 

evaluated separately and that they should not feel compelled 

to excel their normal efforts considering the time assigned 

to their group for instruction. For the purpose of control, 

they were asked to observe the following special instruc-

tions : 
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1- Prior to the time that the pretests are. 
administered, experimental group teachers will 
refrain from disclosing to their pupils that they 
are to receive special Spanish instruction. 

2. Instruction on Latin America is not to 
begin before the assigned date. 

3. The average daily time period assigned 
for each group is to be adhered to closely. Time 
gained or lost is to be made up on the days which 
follow. 

4. The time for special activities such as 
films and exhibits is to be considered as instruc-
tional time. Art and music activities related to 
the unit may be carried on in addition to the 
allotted time if the teacher so desires. 

5. Except by the special Spanish teacher, 
no attempts at foreign language instruction are 
to take place during the period of the experiment. 

6. Teachers of the unit on Latin America 
are not to alter drastically their usual method 
of teaching for this unit. 

7. More than the normal amount of homework 
is not to be assigned. 

8. A person other than the .investigator or 
teachers involved in the experiment will be ad-
ministering the tests related to attitudes. It 
is preferred that the students do not know the 
tests have any relation to treatment.for this 
experiment. The person administering the tests 
will simply tell the students that a study is 
being conducted concerning their feelings about 
people from other countries. 

9,. The test of attitudes about foreigners 
will also involve countries not studied in the 
unit. During the period of the experiment, no 
special instruction is to be given concerning 
other foreign countries. 

10. Teachers are to make certain that Mexico 
is one of the countries studied in the social 
studies unit about Latin America. 

11. For the period between the posttests and 
the follow-up tests, teachers will refrain from 
social studies instruction on foreign countries. 
Likewise, there is to be no foreign language 
instruction during this period. 

In addition, the teacher of Spanish refrained from 

classroom discussion of foreign countries, their people, and 

geography. On approximately four occasions during the 
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experimental group treatment, some reference was made to the 

fact that Spanish was spoken in Mexico., the rest of Latin 

America, and Spain. Since the tempo of the Spanish classes 

gave little time for variation from the planned lessons, 

there was a high degree of control in the standardization of 

Spanish lessons among the three classrooms. No time was-

spent moralizing on what was good or bad about any foreign 

group or on how one should feel about a group. 

For comparisons between the pretest and posttest social 

distance scores of the experimental group, the one group 

pretest-posttest design as described by Campbell and Stanley 

(4, pp. 7-12) was used. This included those hypotheses 

under the general heading of Hypothesis I, with the sub-

heading designations A-l, B-l, C-l, D-l, and E-l. The same 

design was used for those hypotheses under the general head-

ing of Hypothesis I with the sub-heading designations A-2, 

B-2, C-2, D-2, and E-2; however, posttest scores were re-

placed with follow-up scores. The pretest, posttest, and 

follow-up tests were identical forms of the "Bogardus Social 

Distance Scale," 1933 revision- (3) as described in Chapter I. 

For comparisons between the control and experimental 

group posttest social distance scores, the nonequivalent 

control group design as described by Campbell and Stanley 

(4, pp. 47-50) was used. This comparison included those 

hypotheses under the.general heading of Hypothesis II with 

the sub-heading designations A-l, B-l, C-l, D-l, and E-l. 
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The same design was used for those hypotheses under the 

general heading of Hypothesis II with the sub-heading desig-

nations A-2, B~2, C-2, D-2, and E-2; however, posttest 

scores were replaced with follow-up scores. The pretest, 

posttest, and follow-up tests were identical forms of the 

"Bogardus Social Distance Scale," 1933 revision (3), as ' 

described in Chapter I. The social distance pretest scores 

toward the respective group or groups in question were used 

as the covariate necessary in the analysis of covariance 

procedure for those hypotheses under the general heading of 

Hypothesis II. 

The person administering the "Bogardus Social Distance 

Scale" was a teacher other than the investigator or the 

classroom teachers. He was a Caucasian with no foreign 

accent or appearance. He told the students that he was mak-

ing a study of children's attitudes toward foreign people, 

and he made no identification with either the social studies 

or foreign language classes. He was guided by the test ad-

ministration instructions included in Appendix A. No 

teachers associated with experimental group or control group 

instruction remained in the classroom during the testing 

period. These tests were scored by the investigator. 

Procedures for Treatment of Data 

At the conclusion of tests the data were punched into 

cards for automatic data processing. Computer programs were 
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those used at the North Texas State University computer 

center. Roscoe (6) explained the t test for related samples 

and the analysis of covariance procedures utilized in the 

study. 

The null hypothesis that there will be no significant 

difference between the means was set up. The procedure for 

testing each hypothesis along with the decision as to the 

level of significance below which the null hypothesis was 

rejected is outlined in Table IV. 

TABLE IV 

SUMMARY, STATISTICAL PROCEDURE AND ASSIGNED LEVEL OF 
SIGNIFICANCE FOR THE DATA ANALYSIS OF EACH 

HYPOTHESIS 

Level of 
Hypothesis Procedure Significance 

I-A-l t Test, Related Samples .0 5, One-Tailed 

I-A-2 t Test, Related Samples .05, One-Tailed 

I-B-l t Test, Related Samples .05, One-Tailed 

I-B-2 t Test, Related Samples .05, One-Tailed 

I-C-l t Test, Related Samples .10, One-Tailed 

I-C-2 t Test, Related Samples .10, One-Tailed 

I-D-l t Test, Related Samples .10, One-Tailed 

I-D-2 t Test, Related Samples .10, One-Tailed 

I-E-l t Test, Related Samples .05, One-Tailed 

I-E-2 t Test, Related Samples .05, One-Tailed 

II-A-1 Analysis of Covariance .05, One-Tailed 

II-A-2 Analysis of Covariance •05, One-Tailed 

II-B-1 Analysis of Covariance .05, One-Tailed 

II-B-2 Analysis of Covariance .05, One-Tailed 
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TABLE •Continued 

Level of 
Hypothesis Procedure Significance 

II-C-1 Analysis of Covariance .10, One-Tailed 

II-C-2 Analysis of Covariance .10, One-Tailed 

II-D-1 Analysis of Covariance .10, One-Tailed 

II-D-2 Analysis of Covariance .10, One-Tailed 

II-E-1 Analysis of Covariance .05, One-Tailed 

II-E-2 Analysis of Covariance .05, One-Tailed 

All hypotheses except those relating to the French and 

English had the level of significance arbitrarily set at the 

.05 level. Those hypotheses related to attitudes toward the 

French and the English were set at the .10 level of signifi-

cance. Studies conducted by Bogardus (2) in the United 

States over a period of forty years have shown these two 

groups to maintain relatively stable and highly desirable 

positions on the social distance scale. Assuming continuity 

of that trend, there would have been little margin remaining 

for improvement change. 
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CFAFTER IV 

PRESENTATION AND ANALYSIS OF DATA 

In this chapter findings pertinent to each hypothesis 

as well as other findings are presented along with the re-

sults of the statistical analyses of the data. These re-

sults are discussed in the order of the hypotheses as found 

in Chapter I. 

Findings Pertinent to Each Hypothesis 

The mean and adjusted mean test scores were rounded to 

the nearest hundredth for ease' in presentation. The differ-

ences in means that are reported are the differences in these 

rounded mean and adjusted mean scores. The probabilities of 

differences are for the unrounded scores, since the computer 

was programmed to carry the computation to four or more 

decimal places. 

Hypothesis I_ 

All hypotheses under the general heading of Hypothesis I 

dealt only with the change in mean social distance scores of 

the experimental group. . The experimental treatment consisted 

of four weeks of instruction in a Spanish-included, fifth-

grade social studies unit on Latin America. Before the ex-

perimental treatment began, it had been decided that the 
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one-tailed hypothesis test would be used in these hypotheses, 

all of which predicted results in a negative (desirable) 

direction. Because all changes were in this direction, all 

probabilities of difference in means were reported. Each 

hypothesis was converted to the null form for the sake of 

the one-tailed hypothesis test at the previously assigned 

level of significance. The criterion for the pretest, post-

test, and follow-up phases of testing was the "Bogardus 

Social Distance Scale," 1933 revision (1), as described in 

Chapter I. . The pretest was administered before the experi-

mental treatment period; the posttest was administered four 

weeks later at the conclusion of the treatment; and the 

follow-up test was administered after a four-week period of 

non-treatment .• 

Table V shows the results of the statistical analyses 

for the hypotheses that relate to the experimental group 

social distance toward the people of Mexico. For Hypothesis 

I-A-l, in the comparison of the group mean social distance 

scores derived from the pretests and the posttests, it can 

be seen that there was a desirable change that transpired 

between the group means during the period of the experimental 

treatment. The difference in means was .12, while the prob-

ability of this difference was .13 on a one-tailed hypothesis 

test. Since the level of significance below which the null 

hypothesis was to be rejected had been set at the .05 level, 

the null hypothesis was retained and the research hypothesis 
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TABLE V 

RELATED HYPOTHESIS SUMMARY, t TEST OF EXPERIMENTAL GROUP 
SOCIAL DISTANCE SCORES, COMPARING POSTTEST SCORES AND 

FOLLOW-UP SCORES WITH PRETEST SCORES OF SOCIAL 
DISTANCE TOWARD THE PEOPLE OF MEXICO 

Experimental Group Mean 
Social Distance Scores 

Related 
Hypothesis 

Pretest 
N = 87 

Posttest 
N = 87 

Follow-Up 
N = 87 Difference 

Proba-
bility* 

I-A-1 2.11 1.99 • • • . 12 .13 

I-A- 2 2.11 • * • 2.09 .02 .43 

^Probability of difference in means on a one-tailed 
hypothesis test. 

that the experimental group would achieve a significant 

decrease in mean social distance score toward the people of 

Mexico at the conclusion of the unit was rejected. 

Further examination of Table V shows that while there 

remained a .02 favorable difference in means between the pre-

test scores and the posttest scores, the probability of this 

difference was .43 on a one-tailed hypothesis test. The 

level of significance below which the null hypothesis of 

Hypothesis I-A-2 was to be rejected had also been set at the 

.05 level of significance. This null hypothesis was there-

fore retained and the research hypothesis that the experi-

mental group would achieve a significant decrease in mean 

social distance score toward the people of Mexico four weeks 

after the conclusion of the unit was rejected. 



62 

A study of Table VI reveals that the null hypotheses 

for both Hypothesis I-B-l and Hypothesis I-B-2 were not to 

TABLE VI 

RELATED HYPOTHESIS SUMMARY, t TEST OF EXPERIMENTAL GROUP 
SOCIAL DISTANCE SCORES, COMPARING POSTTEST SCORES AND 

FOLLOW-UP SCORES WITH PRETEST SCORES OF SOCIAL 
DISTANCE TOWARD THE PEOPLE OF SPAIN 

Experimental Group Mean 
Social Distance Scores 

Related 
Hypothesis 

Pretest 
N = 87 

Posttest 
N = 87 

Follow-Up 
N = 87 Difference 

Proba-
bility* 

I-B-l 2.10 1. 85 • • • . 25 .04 

I-B-2 2.10 • • • 1.85 . 25 .03 

^Probability of difference in means on a one-tailed 
hypothesis test. 

be retained, since the levels of significance for the differ-

ences in means at both the posttest and follow-up phases of 

testing fell below the arbitrarily set .05 level of signifi-

cance. Research Hypothesis I-B-l, that the experimental 

group would achieve a significant decrease in mean social 

distance score toward the people of Spain at the conclusion 

of the unit, was therefore accepted. 

Research Hypothesis I-B-2, which predicted that the ex-

perimental group would achieve a significant decrease in 

mean social distance score toward the people of Spain four 

weeks after the conclusion of the unit, was also accepted. 
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It can be noted that the differences in means for both 

of the hypotheses of Table VI were .25, but the probabilities 

were not identical. This situation is explained by the dif-

ferences in the standard deviations for the scores from the 

posttest and the follow-up tests. 

The .10 level of significance had been arbitrarily set 

as the level below which the null hypotheses of Hypothesis 

I-C-1 and Hypothesis I-C-2 would be rejected. It had been 

set at a less stringent level than .05 since it had been 

assumed that the English would be rated relatively high on 

the pretests and that this would leave little margin for im-

provement change. Among the four reference countries, 

England did indeed maintain the most desirable position at 

all three phases of testing. An examination of Table VII 

TABLE VII 

RELATED HYPOTHESIS SUMMARY, t TEST OF EXPERIMENTAL GROUP 
SOCIAL DISTANCE SCORES, COMPARING POSTTEST SCORES AND 

FOLLOW-UP SCORES WITH PRETEST SCORES OF SOCIAL 
DISTANCE TOWARD THE PEOPLE OF ENGLAND 

Experimental Group Mean 
Social Distance Scores 

Related 
Hypothesis 

Pretest 
N = 87 

Posttest 
N = 87 

Follow-Up 
N = 87 Difference 

Proba-
bility* 

H
 I Q
 I 1. 70 1.66 • • • .04 . 35 

I-C-2 .1.70 • m m 1.62 .08 .27 

^Probability of difference in means on a one-tailed 
hypothesis test. 
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indicates that for Hypothesis I-C-l there was.no significant 

difference in the mean of the pretest scores and the mean of 

the posttest scores. The null hypothesis could not be re-

jected; so the research hypothesis, that the experimental 

group would achieve a significant decrease in mean social 

distance score toward the people of England at the conclusion 

of the unit, was rejected. 

As seen in Table VII, after four weeks of non-treatment 

the improvement change was still in a desirable direction but 

did not reach the .10 level of significance. Therefore, the 

null hypothesis for Hypothesis I-C-2.was retained; and the 

research hypothesis, that the experimental group would 

achieve a significant decrease in mean social distance score 

toward the people of England four weeks after the conclusion 

of the unit, was also rejected. 

As was the case for the two preceding hypotheses deal-

ing with the English, and for the same reason, the level of 

significance below which the null hypotheses were to be re-

jected for Hypothesis I-D-l and Hypothesis I-D-2 was .10 on 

a one-tailed hypothesis test. As seen in Table VIII, there 

was a .21 difference in the means of the pretest and posttest 

social distance scores. The probability of this difference 

was .01; so the null hypothesis was rejected and the research 

hypothesis, which stated that the experimental group would 

achieve a significant' decrease in mean social distance score 



65 

TABLE VIII 

RELATED HYPOTHESIS SUMMARY, t TEST OF EXPERIMENTAL GROUP 
SOCIAL DISTANCE SCORES, COMPARING POSTTEST SCORES AND 

FOLLOW-UP SCORES WITH PRETEST SCORES OF SOCIAL 
DISTANCE TOWARD THE PEOPLE OF FRANCE 

Experimental Group Mean 
Social Distance Scores 

Related 
Hypothesis 

Pretest 
N = 87 

Posttest 
N = 87 

Follow-Up 
N = 87 Difference 

Proba-
bility* 

H
 1 o
 } H
4
 

1.89 1.68 • • • .21 .01 

I-D-2 1.89 • • • 1.78 ,ii .14 

^Probability of difference in means on a one-tailed 
hypothesis test. 

toward the people of France at the conclusion of the unit, 

was accepted. 

For the follow-up phase of testing, it can be inter-

preted from Table VIII that the group mean difference was 

not maintained at the level of significance. The null hy-

pothesis for Hypothesis I-D-2 was therefore retained; and 

the research hypothesis, that the experimental group would 

achieve a significant decrease in mean social distance score 

toward the people of France four weeks after the conclusion 

of the unit, was rejected. 

Hypothesis I-E-l stated that the group taught the social 

studies unit including Spanish language instruction would 

achieve a significant decrease (desirable) in mean social 

distance score toward the people of thirteen additional 

select foreign countries in general at the conclusion of the 
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unit when measured by the "Bogardus Social Distance Scale." 

The representative countries selected for the measurement of 

general social distance toward foreigners were Australia, 

Chile, Congo, Ecuador, Greece, Iceland, India, Italy, Japan, 

Netherlands, Norway, Pakistan, and Switzerland. Individual 

general social distance'scores were found by adding the 

social distance scores toward each of the thirteen groups 

and dividing by thirteen. The decision had been made that 

the null hypothesis would be rejected if the level of sig-

nificance reached the .05 level. Table IX shows that the 

TABLE IX 

RELATED HYPOTHESIS SUMMARY, t TEST OF EXPERIMENTAL GROUP 
SOCIAL DISTANCE SCORES, COMPARING POSTTEST SCORES AND 

FOLLOW-UP SCORES WITH PRETEST SCORES OF SOCIAL 
DISTANCE TOWARD THE PEOPLE OF THIRTEEN 

FOREIGN COUNTRIES CONSIDERED IN 
GENERAL 

Experimental Group Mean 
Social Distance Scores 

Related 
Hypothesis 

Pretest 
N = 87 

Posttest 
N = 87 

Follow-Up 
N = 87 Difference 

Proba-
bility* 

I-E-1 2.29 2.18 • • • .11 .05 

I-E-2 2. 29 • • • 2. 29 .00 .49 

hypothesis test. 

probability of the difference in the means of the pretest and 

the posttest social distance scores was .05, so the null 

hypothesis was rejected and the research hypothesis was 

accepted. 
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Further examination of Table IX reveals that the mean 

pretest and the mean follow-up scores were an identical 2.29. 

If the scores had not been rounded, the pretest scores would 

have been slightly larger favoring the follow-up phase in a 

desirable negative change in social distance. The proba-

bility of the difference in means was .49 and the level of 

significance had been arbitrarily set at the .05 level of 

significance. Therefore, the null hypothesis was retained. . 

Research Hypothesis I-E-2, that the experimental group would 

achieve a significant decrease in mean social distance score 

toward the people of thirteen select foreign countries in 

general four weeks after the conclusion of the unit, was 

therefore rejected. 

Toward the people of each of the four representative 

countries and toward the people from the thirteen additional 

foreign countries which were considered in general, there 

was in every case a desirable decrease in the experimental 

group mean social distance scores at the posttest phase of 

testing. Toward these groups the desirable decrease in mean 

social distance was statistically significant only toward 

the people of Spain, France, and the thirteen foreign coun-

tries which were considered in general. The decrease in 

mean social distance scores toward the people of Mexico and 

toward.the people of England did not reach a level of statis-

tical significance. 
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There was some trend at the follow-up phase of testing 

toward a return to the level of the means held at the pre-

test phase of testing. This trend was not present in the 

case of the attitudes toward the people of Spain. In this 

case there was no change in group mean social distance 

scores between the posttest and the follow-up phases of 

testing. The improvement change remained at a significant 

level. Toward the people of England, there was a continued 

desirable decrease in mean social distance score at the 

follow-up phase. Toward the people of Mexico, France, and 

the thirteen foreign countries which.were considered in 

general, the trend at the follov7~up phase of testing was 

toward a return to the level of the pretest group mean 

social distance scores. In no case, however, did the follow-

up test mean social distance scores exceed (in an undesir-

able direction) the means at the pretest phase. Although 

not always at a level of significance, in every case between 

the pretest and the posttest phases of testing as well as 

between the pretest and the follow-up phases of testing, the 

improvement change of the experimental group mean social 

distance scores was in a favorable negative direction. 

Hypothesis II 

Since the hypotheses under the general heading of 

Hypothesis I dealt only with social distance change for the 

experimental group, all hypotheses under the general heading 
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of Hypothesis II were concerned with the. differences in the 

adjusted mean social distance scores of the control and ex-

perimental groups at the posttest and follow-up phases of 

testing. The experimental group's treatment consisted of 

instruction in a four-week, Spanish-included, fifth-grade 

social studies unit on Latin America. The control group' 

studied a unit on Latin America which did not include 

Spanish instruction. The pretest social distance scores 

toward the respective foreign groups in question were utilized 

as the covariate necessary in the statistical control of 

variables through the analysis of covariance procedure. The 

pretest was administered before the treatment period; the 

posttest was administered four weeks later at the conclusion 

of the treatment; and the follow-up test was administered 

after a four-week period of non-treatment.' The "Bogardus 

Social Distance Scale," 1933 revision (1), as described in 

Chapter I was the criterion at each of the three testing 

phases. Each hypothesis was converted to the null form for i 

the sake of the one-tailed hypothesis test at the previously 

established acceptable level of significance. 

An examination of Table X indicates that for Hypothesis 

II-A-1 there was a .01 difference in the adjusted means of 

the control and experimental groups. The probability of this 

difference was .46, indicating that the difference was not 

at a significant level in light of the .05 minimal acceptable 

level of significance. The null hypothesis was retained and 
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TABLE X 

RELATED HYPOTHESIS SUMMARY, ANALYSIS OF COVARIANCE, 
COMPARING ADJUSTED MEANS OF EXPERIMENTAL GROUP 
WITH- THOSE OF CONTROL GROUP ON POSTTEST AND 

FOLLOW-UP SCORES OF SOCIAL DISTANCE 
TOWARD THE PEOPLE OF MEXICO 

Adjusted Group Mean 
Social Distance Scores 

Related 
Hypothesis 

Testing 
Phase 

Experimental 
N = 87 

Control 
N = 79 

Differ-
ence 

Proba-
bility* 

II-A-1 Posttest 1.99 2. 00 .01 * .46 

II-A-2 Follow-Up 2.09 2. 32 .23 .12 

*Probability of difference in adjusted means on a one-
tailed hypothesis test. 

the research hypothesis, that the experimental group would 

achieve a significantly smaller adjusted mean social distance 

score toward the people of Mexico when compared with the 

control group at the conclusion of the unit, was rejected. 

It may be noted in Table X that at the follow-up phase 

of testing, the difference in adjusted means of the experi-

mental group and the control group was greater, but the 

probability of occurrence still did not reach the .05 

arbitrarily set level of significance below which the null 

hypothesis could be rejected. Research Hypothesis II-A-2, 

that the experimental group would achieve a significantly 

smaller adjusted mean social distance score toward the 

people of Mexico four weeks after the conclusion of the unit 

when compared with the control group, was therefore rejected. 
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Table XI shows that toward the people of Spain' there 

was no significant difference in the adjusted means of the 

experimental and control group social distance scores at the 

posttest phase. The acceptable level of significance had 

TABLE XI 

RELATED HYPOTHESIS SUMMARY, ANALYSIS OF COVARIANCE, 
COMPARING ADJUSTED MEANS OF EXPERIMENTAL GROUP 
WITH THOSE OF CONTROL GROUP ON POSTTEST AND 

FOLLOW-UP SCORES OF SOCIAL DISTANCE 
TOWARD THE PEOPLE OF SPAIN 

Adjusted Group Mean 
Social Distance Scores 

Related 
Hypothesis 

Testing 
Phase 

Experimental 
~N = 87 

Control 
N = 79 

Differ-
ence 

Proba-
bility* 

II-B-1 Posttest 1.86 1.94 . 08 .31 

II-B-2 Follow-Up 1.87 2. 34 .47 .01 

*Probability of difference in adjusted means on a one-
tailed hypothesis test. 

been arbitrarily set at .05. The null hypothesis was there-

fore retained; and the research hypothesis for Hypothesis 

II-B-1, that the experimental group would achieve a signifi-

cantly smaller adjusted mean social distance score toward 

the people of Spain when compared with the control group at 

the conclusion of the unit, was rejected. 

The arbitrarily-assigned level of significance below 

which the null hypothesis was to be rejected for Hypothesis 

II-B-2 was .05. In Table XI it can be seen that the experi-

mental group did, in fact, achieve a significantly smaller 
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adjusted mean at the follow-up phase of testing. Therefore, 

the null hypothesis was rejected; and the research hypothesis, 

that the experimental group would achieve a significantly-

smaller adjusted mean social distance score toward the 

people of Spain when compared with the control group four 

weeks after the conclusion of the unit, was accepted. 

For Table XII the .10 level of significance was set as 

the level of significance below which the null hypotheses 

of Hypothesis II-C-1 and II-C-2 could be rejected. The null 

hypothesis for Hypothesis II-C-1 was retained; and the 

TABLE XII 

RELATED HYPOTHESIS SUMMARY, ANALYSIS OF COVARIANCE, 
COMPARING ADJUSTED MEANS OF EXPERIMENTAL GROUP 
WITH THOSE OF CONTROL GROUP ON POSTTEST AND 

FOLLOW-UP SCORES OF SOCIAL DISTANCE 
TOWARD THE PEOPLE OF ENGLAND 

Adjusted Group Mean 
Social Distance Scores 

Related 
Hypothesis 

Testing 
Phase 

Experimental 
N - 87 

Control 
N = 79 

Differ-
ence 

Proba-
bility* 

II-C-1 Posttest 1. 65 1.80 .15 . 30 

II-C-2 Follow-Up 1.62 1. 86 . 24 .09 

tailed hypothesis test. 

research hypothesis, that the experimental group would 

achieve a significantly smaller adjusted mean social distance 

score toward the people of England when compared with the 

control group at the conclusion of the unit, was rejected. 
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As seen in Table XII, there was a greater difference in 

the adjusted means at the follow-up testing phase than at the-

posttest phase. The.09 probability of difference in means 

was adequate to reject the null hypothesis at the .10 

assigned level of significance. Accepted, then, was the 

research hypothesis, Hypothesis II-C-2, which stated that 

the experimental group would achieve a significantly smaller 

adjusted mean social distance score toward the people of 

England when compared with the control group four weeks 

after the conclusion of the unit. 

Table XIII indicates the results of the analysis of 

covariance procedures for Hypothesis II-D-1 and Hypothesis 

II-D-2, which relate to the social distance attitudes toward 

TABLE XIII 

RELATED HYPOTHESIS SUMMARY, ANALYSIS OF COVARIANCE, 
COMPARING ADJUSTED MEANS OF EXPERIMENTAL GROUP 
WITH THOSE OF CONTROL GROUP ON POSTTEST AND 

FOLLOW-UP SCORES OF SOCIAL DISTANCE 
TOWARD THE PEOPLE OF FRANCE 

Adjusted Group Mean 
Social Distance Scores 

Related 
Hypothesis 

Testing 
Phase 

Experimental 
N = 37 

Control 
N = 79 

Differ-
ence 

Proba-
bility* 

II-D-1 Posttest . 1.64 1.76 . 12 . 30 
II-D-2 Follow-Up 1. 74 1. 89 .15 .16 

tailed hypothesis test. 
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the people of France, The level of significance at which 

the null hypotheses were to be rejected was set at .10 on a 

one-tailed hypothesis test. Hypothesis II-D-1 stated that 

as measured by the "Bogardus Social Distance Scale," the 

experimental group would achieve a significantly smaller 

(desirable) mean social distance score toward the people of 

France when compared with the control group at the conclusion 

of the unit. The null hypothesis was retained since the 

probability of difference in adjusted means did not reach 

the assigned level of significance; therefore, the research 

hypothesis was rejected. 

As shown by Table XIII, the probability of difference 

in adjusted means for Hypothesis II-D-2 also failed to reach 

the .10 level t>f significance. The null hypothesis was re-

tained; and the research hypothesis, that the experimental 

group would achieve a significantly smaller adjusted mean 

social distance score toward the people of France when com-

pared with the control group four weeks after the conclusion 

of the unit, was rejected. 

Toward the people of thirteen foreign countries con-

sidered in general, Table XIV shows a .17 difference in ex-

perimental group and control group adjusted mean social 

distance scores at the posttest phase of testing. The .03 

probability of this occurrence did reach the arbitrarily set 

.05 level of significance at which the null hypothesis for 
\ 

Hypothesis II-E-1 was rejected. The research hypothesis 
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TABLE XIV 

RELATED HYPOTHESIS SUMMARY, ANALYSIS OF COVARIANCE, 
COMPARING ADJUSTED MEANS OF EXPERIMENTAL GROUP 
WITH THOSE OF CONTROL GROUP ON POSTTEST AND 

FOLLOW-UP SCORES OF SOCIAL DISTANCE 
TOWARD THE PEOPLE OF THIRTEEN 
FOREIGN COUNTRIES CONSIDERED 

IN GENERAL 

Adjusted Group Mean 
Social Distance Scores 

Related 
Hypothesis 

Testing 
Phase 

Experimental 
N = 87 

Control 
N = 79 

Differ-
ence 

Proba-
bility* 

II-E-1 Posttest 2.16 2.33 .17 .03 

CM
 

I 1 
H
 

H
 Follow-Up 2. 26 2.54 . 28 .01 

*Probability of difference in adjusted means on a one-
tailed hypothesis test. 

that was accepted had predicted that the experimental group 

would achieve a significantly smaller adjusted mean social 

distance score toward the people of thirteen additional 

select foreign countries in general at the conclusion of the 

unit when compared with the control group. 

An examination of Table XIV also indicates that at the 

follow-up phase of testing there was a .28 difference in the 

adjusted means of the experimental group and the control 

group. This result was significant, since the .01 proba-

bility of the difference exceeded the .05 level of signifi-

cance at which the null hypothesis was rejected. The 

research hypothesis, that the experimental group would 

achieve a significantly smaller adjusted mean social distance 

score toward the people of thirteen additional select foreign 
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countries when compared with the control group four weelcs 

after the conclusion of the unit, was accepted. 

In every case at both the posttest and follow-up phases 

of testing, the experimental group exceeded the control group 

in achieving a smaller adjusted mean social distance score 

toward the- people of all four representative countries and 

toward the people from the thirteen additional foreign coun-

tries which were considered in general. These differences 

in adjusted means were significant at both the posttest and 

the follow-up phase of testing when considering the general 

social distance scores toward the thirteen foreign groups in 

general. Significant also at the follow-up phases only were 

the differences in the adjusted mean social distance scores 

of the control and experimental groups toward the people of 

Spain and toward the people of England. 

Other Findings 

By unadjusted mean and standard deviation, Table XV of 

Appendix C describes the experimental group social distance 

scores toward the five representative foreign groups at each 

phase of testing. Table XVI of Appendix C reports the same 

information about the control group. An examination of 

Table XVI shows that- in the control group at the posttest 

phase of testing there was a favorable improvement change in 

mean social distance scores toward the people of Mexico, 

Spain, and France. Only toward the people of Spain was the 
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improvement change significant. The probability of the .21 

difference in means between the pretest and the posttest 

social distance scores toward the people of Spain was .04 on 

a one-tailed hypothesis test. Toward the people of England 

and toward the people of thirteen foreign countries which 

were considered in general, the changes in group mean scores 

were in a positive (undesirable) direction. 

Further examination of Table XVI of Appendix C reveals • 

that in every case at the follow-up phase of testing, the 

change in means was in an undesirable positive direction. 

The mean social distance scores toward the people of Mexico, 

Spain, England, France, and the people of thirteen additional 

foreign countries which were considered in general were 

greater at the' follow-up phase of testing than at either the 

pretest phase or posttest phase of testing. 
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CHAPTER V 

. SUMMARY, CONCLUSIONS, IMPLICATIONS, 

AND REC OMMENDAT l'ONS 

After a preliminary analysis of the related literature, 

it was assumed that reduced social distance is desirable-

The need for better cross-cultural understanding through the 

shortening of social distances was evident. Elementary 

school social studies and elementary school foreign language 

programs had each made separate efforts to that end. Further 

research was considered appropriate. The resulting research 

study is summarized in this chapter along with the drawn 

conclusions, implications, and recommendations which were 

based upon the findings. 

Summary 

The review of literature suggested a scarcity of sound 

research evidence in both social studies and FLES to back up 

claims of the development of positive attitudes toward 

foreigners. There were indications of some interrelatedness 

of social studies and FLES programs at the fifth-grade level 

in .regard to the optimum age for the study of foreign people 

and foreign language. The review indicated that the objec-

tive of more sympathetic understanding of foreigners is 

generally common to both programs. Suggestions of innovations 

79 
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to both of these programs for the attainment of this objec-

tive were found. Research attempts were recommended to 

ascertain the values of combined attempts by social studies 

and FLES programs at attitudinai change. 

The problem of this study was concerned with the change 

in social distance to foreigners after the inclusion of 

Spanish language instruction in a four-week, fifth-grade 

social studies unit on Latin America. The main purpose of 

the study was to ascertain the changes in social distance as 

measured by the "Bogardus Social Distance Scale" after the 

inclusion of Spanish language instruction in the unit. A 

secondary purpose for the investigation was to test, by the 

"Bogardus Social Distance Scale," the retention strength of 

any resulting social distance change after a four-week period 

of non-treatment. 

Experimentation was conducted during the spring semester 

of 1971. The 166 participating children were fifth-grade 

students from a large school system in the north central 

Texas area. The six classrooms involved were randomly 

assigned to either the control or the experimental group. 

For four weeks the control group was given an average daily 

instruction of fifty minutes on a social studies unit about 

Latin America. They received no foreign language instruc-

tion. The experimental group received the same total amount 

of instruction on Latin America, but the instruction was 

broken down into twenty minutes of Spanish language 



81 

instruction.to coincide with thirty minutes of a condensed 

version of the traditional social studies unit being taught 

to the control group. 

The "Bogardus Social Distance Scale," 19 33 revision, 

was administered before experimental treatment, at the con-

clusion of the four-week treatment period, and four weeks 

after the conclusion of the unit. Social distance was mea-

sured toward each of four representative foreign groups. 

Also measured was general social distance toward the people 

of thirteen additional foreign countries which were consider-

ed in general. The people from Mexico represented a listed 

foreign group which was studied in the unit and which had 

the same national language as the one studied by the experi-

mental group. The people from Spain represented a foreign 

group not studied in the unit but having the same national 

language as the one studied by the experimental group. The 

people from England represented a foreign group having 

English as the national language, while the people from ; 

France represented a foreign group whose national language 

was neither the foreign language studied nor English. Gener-

al social distance was measured by considering in general 

the social distance attitudes toward the people of Australia, 

Chile, Congo, Ecuador, Greece, Iceland, India, Italy, Japan, 

Netherlands, Norway, Pakistan, and Switzerland. 

It was hypothesized that toward the people of each of 

the four representative foreign groups and toward the foreign 
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groups that were considered in general, the experimental 

group would achieve a significant decrease (desirable) in 

mean social distance score at the conclusion of the unit and • 

four weeks after the conclusion of the unit. 

It was further hypothesized that when compared with the 

control group, the experimental group would achieve a sig-

nificantly smaller (desirable) adjusted mean social distance 

score toward the people of each of the four representative 

foreign groups and toward the foreign groups that were con-

sidered in general at the conclusion of the unit and four 

weeks after the conclusion of the unit. 

Toward the people of each of the four representative 

countries and toward the foreign groups that were considered 

in general, there was, in every case, a desirable decrease 

in'the experimental group mean social distance scores at the 

conclusion of the unit. Toward these groups, the desirable 

decrease in social distance was statistically significant 

only toward the people of Spain, France, and the thirteen 

foreign countries which were considered in general. The 

decrease in mean social distance scores toward the people of 

Mexico and toward the people of England did not reach a level 

of statistical significance. 

Four weeks after the conclusion of the experimental 

treatment, there was some trend toward a return to the level 

of means held at the pretest phase of testing. This trend 

was not present in the case of the attitudes toward the 



people of Spain and England. Toward the people of Spain, 

there was no change in mean social distance score between 

the posttest' and the follow-up phase of testing. The im- • 

provement change remained at a significant level. Toward 

the people of England, there was a continued desirable 

decrease in mean social distance scores at the follow-up 

phase of testing; whereas toward the people of Mexico, 

France, and the thirteen foreign countries which were con-

sidered in general, the trend at the follow-up phase of test-

ing was toward a return to the level of pretest group mean 

social distance scores. In no case, however, did the follow-

up test mean social distance scores exceed, in an undesir-

able direction, the means at the pretest phase. Although 

not always at a level of significance, in every case between 

the pretest and the posttest phases of testing and between 

the pretest and the follow-up phases of testing, the improve-

ment change of the experimental group mean social distance 

scores was in a favorable direction. 

In every case at both the posttest and the follow-up 

phases of testing, the experimental group exceeded the con-

trol group in achieving a smaller adjusted mean social 

distance score toward the people of each of the four repre-

sentative countries and toward the thirteen foreign groups 

considered in general. When considering the general social 

distance scores toward the thirteen foreign groups in 

general, these differences in adjusted means were significant 
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at both the.posttest and the follow-up phases of testing. 

Significant also at the follow-up phases only were the dif-

ferences in the adjusted mean social distance scores of the 

control and experimental groups toward the people of Spain 

and toward the people of England. 

Other findings revealed that the control group also 

made improvement in mean social distance scores toward the 

people of Mexico, Spain, and France at the conclusion of the 

unit. Only toward the people of Spain, however, was the 

change significant. Toward the people of England and toward 

the people of the thirteen foreign countries considered in 

general at the posttest phase of testing, the changes in 

means were in a positive (undesirable) direction. In every 

case at the follow-up phase of testing, the changes iri the 

control group mean social distance scores were in an un-

desirable direction from the level of the mean social 

distance scores at the pretest phase of testing. 

Conclusions 

Based on the data presented in this study and within 

the limitations of the study, the following conclusions were 

reached: 

1. After the study of a four-week, Spanish-included, 

fifth-grade social studies unit on Latin America, there is a 

significant reduction in social distance toward the people 

from foreign countries considered in general. There is also 
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a reduction in social distance toward a specific country 

studied (in this instance Mexico) but not to a degree of 

statistical significance. 

2. The effects of reduced social distances tend to be 

nullified after a four-week period in which there is neither 

formal instruction about foreign countries nor the teaching 

of foreign languages. A group that is taught a four-week, 

fifth-grade social studies unit on Latin America which in-

cludes Spanish instruction is less susceptible to this 

adverse trend than a group studying the unit which includes 

no Spanish language instruction. 

Implications 

The following implications are derived from an analysis 

of the data collected in this study: 

1. The findings of the study seem to validate the con-

tention that short-terra foreign language instruction at the 

fifth-grade level can be an effective tool in decreasing 
! 

social distance toward foreign groups in general. 

2. A combined effort at the fifth-grade level of social 

studies and foreign language programs can be effective at 

reducing general social distance toward foreigners. 

3. Emphasis on the realistic study of a specific coun-

try does not.assure a more sympathetic understanding of the 

people from that country. In fact, effects of the study of 

a foreign country which is studied at the same time that its 
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foreign language is being studied might nullify the effects 

of otherwise reduced social distance toward the people of 

that specific country. 

4. The reduction of general social distance rather 

than the reduction of specific social distance seems to be 

the more realistic goal of the fifth-grade curriculum which 

seeks changed behavior through concentration on attitudes. 

5. Removing some of the strangeness of one foreign 

language seems to eliminate some of the strangeness of 

foreign-speaking people in general. 

6. For the effective reduction.of social distance 

toward foreigners, instruction toward that end at the fifth-

grade level must be in a continuing sequence without even 

short-term interruption of teaching toward the goal. 

Recommendations 

The recommendations listed below are based upon the 

findings anci conclusions of this study: 

1. ' For school systems that cannot afford the implemen-

tation of a full-scale, elementary school foreign language 

program, quality short-term foreign language instruction, 

should at least be utilized at the fifth-grade level as an 

aid in reducing social distance toward foreign groups in 

general. 

2. Research should be conducted on social distance 

change during and after a sequence involving instruction in 
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several foreign languages, each to be taught on a short-

term basis. 

3. Research is recommended for a replication of this 

investigation to study the effects on social distance after 

a pleasant foreign language learning situation compared to 

another foreign language learning situation which would be 

less desirable in the eyes of a fifth-grade child. 

4. A study should be exclusively devoted to the evalu-

ation of existing tools for the measurement of social dis-

tance at the elementary school level. The semantic differ-

ential technique for measuring attitudes should receive 

consideration. This study should be accompanied by attempts 

at the development of a more suitable instrument. It is 

suggested that' the technique employed by Bogardus in formu-

lating his scale be tried again but with social distance 

statements that are more appropriate for the contemporary 

fifth grader. Upper elementary students, rather than older 

experts, should be used as judges. 



APPENDIX A 

Ma me: DIRECTIONS {to be explained or all/ h j teacher) 

c give yourself as much 
be af " * ~ " 

This test is designed to see hoi: you fee!, ncvuc i _ : r j.r-
freedom as-possible when you begin. work* lour opinions are importAnt «•„ ,J)o£r '.c be afraid of hurting 
someone'a feelings. The important, thing is thaw yoi> ia,*%rk your tru* faclirg«» To'i will mirk the 
appropriate squares using check marks. A check mark in a column rn̂ ans chat you are in agreement 
with the statement at the top of the column* Please use a pencil. 

Seven different statements are given across the top of the cage. Column number 1 mentions carriage 
and column number 3 mentions work in an office. If it is difficult to think of marriage this sarly 
in lifef you may think of column number 1 as a girl friend or boy friend who you would consider 
marrying someday. For column number 3 you may consider working beside the person in school rather 
than in an office* 

Give your reactions to the people of a country as a whole. Do not think only of the best or worst 
people of a country. Consider how you think most of r̂.s people from that country would be and 
mark accordingly. You should not spend too much time stopping to think. Try to mark how you feel 
about the people when they first come to your mind. You may place a mark in as many of the seven 
columns as your feelings dictate. Make certain that you do not leave out the people from any 
country listed» 

Feel free to ask for help if you don't understand or have trouble reading the words. When you 
finish, simply place your pencil on your desk and wait for the rest to finish. Ion may begin# 

1 

WOULD 
MARRY 

2 

WOULD HAVE 
AS REGULAR 
FRIENDS 

3 

WOULD WORK 
"BESIDE IN 
AN OFFICE 

4 

WOULD HAVE 
SEVERAL 
FAMILIES 
IN MY 

NEIGHBORHOOD 

5 

WOULD HAVE 
MERELY AS 
SPEAKING 

ACQUAINTANCES 

6 

WOULD HAVE 
LIVEI OUTSIDE 

MY 
NEIGHBORHOOD 

7 

WOULD HAVE 
LIVE OUTSIDE 
MY COUNTRY 

(EXAMPLE) 
CRIMINALS • 

(EXAMPLE) 
MOVIE STARS 

PEOPLE 
FROM 

AUSTRALIA < 

PEOPLE 
FROM 
CHILE 

PEOPLE 
FROM 
CONGO 

* 

PEOPLE 
FP CM 
ECUADOR 

PEOPLE 
FROM ' 

ENGLAND 

PEOPLE 
FROM 
FRANCE 

PEOPLE 
FROM 

GREBCE 

PEOPLE 
FROM 
ICELAND 

PEOPLE 
FROM 
INDIA 

PEOPLE 
FROM 
ITALY 

PEOPLE 
FROM 

JAPAN 

PEOPLE 
FROM 
MEXICO 

PEOPLE 
FROM 

NETHERLANDS 

PEOPLE 
FROM 

NORWAY 

PEOPLE 
FROM 

PAKISTAN 

PEOPLE 
FROM 

SPAIN 

PEOPLE 
j FROM I I 
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Instructions to be Read Aloud by Administrator 

of Test for Social Distance 

You will need a pencil to take this test. Do not 

begin writing until I tell you. (Pass out the tests and 

the place-marker cards.) Please write your full nam© in 

the blank at the top of the page. (Pause) The test you 

are about to take is different from most tests you have 

taken before. You will not receive a grade. In fa*ct you 

will be grading other'people, telling how much you like 

them. Your teacher will not see these tests and your friends 

will not have to know how you marked the test either. So 

do not worry about what they think. On your paper the first 

paragraph says: 

(Read first paragraph from test sheet.) 

Now let us work an example together. (Call a girl to 

the front of the room to help demonstrate the first example. 

While she is doing the example with you, tell the rest of 

the class to watch and not to begin until further instructed. 

You will actually be explaining the ideas behind paragraphs 

two and three as the first example is being demonstrated.) 

Now let us read the second paragraph: 

(Read the second paragraph from test sheet.) 

When you begin to mark your paper, you will use the 

place-marker cards to help you keep your place. 
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(Demonstrate.) Now that you know how to mark the test, 

you may do the first two examples on your paper about 

criminals and then movie stars. After working these two 

examples, place your pencil on your desk and wait for the 

rest to finish. (Pause, and then call a boy to the front 

of the room to demonstrate how he marked "Movie Stars". 

Make certain that the children know that they might have 

very correctly marked any other way.) Now let us read the 

third paragraph: 

(Read the third paragraph from test sheet.) 

You may not be certain of some of the people from some 

of the countries, and you may have a hard time remembering 

much at all about some of the countries. I understand this, 

but you should go ahead and give your opinions about the 

people from each of the countries list.ed without asking 

questions about them. Do not leave out any of the countries 

listed. I will now pronounce the names of all the countries 

listed on your papers: Australia, Chile, Congo, Ecuador, 

England, France, Greece, Iceland, India, Italy, Japan, 

Mexico, Netherlands, Norway, Pakistan, Spain, and Switzerland. 

Now let us do the one concerning the people of Australia 

together. (Read aloud each column heading as the children 

mark their responses to the people of Australia.) The last 

paragraph says: 

(Read the fourth paragraph from test sheet.) 



APPENDIX B 

Spanish Lesson I 

I. The materials needed for the lesson are Spanish name 

cards for each student. 

II. A basic Spanish vocabulary is included in the day's 

lesson. 

A. The greetings buenos dias, buenas tardes, and 

buenas noches are included. 

B. Gracias and de nada are practiced. 

C. The farewell ad id's is taught. 

III. Certain procedural steps are followed. 

A. Introduce buenos dias. 

1. On entering the room, say "Buenos dias." 

2. Proceed to teach the aforementioned phrase 

utilizing techniques for group drill, individual 

drill, and finally chain drill. 

B. Introduce Spanish teacher's name. 

C. Give instructions on class routine. 

1. Inform the children that the tops of their 

desks should be completely clear except for 

the name cards. 

2. Explain that the name cards will be issued and 

collected routinely each class day. 

D. After reviewing buenos dias, introduce buenas tardes 

and buenas noches. 

91 
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E. Practice the pronunciation of Spanish names. 

1. Pronounce a child's Spanish name. 

2. Have the entire class to repeat the name. 

3. Call on the concerned child to pronounce his 

own name. 

4. Show the child's name card only after practice 

in pronunciation of the name. 

5. Introduce the Spanish vowel sounds to assist 

in the pronunciation of names. 

F. While distributing the name cards introduce and 

practice gracias and de nada. 

G. On leaving the classroom introduce adids. 
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Spanish Lesson II 

I. The materials needed for the lesson are the Spanish 

name cards for each student and flash cards for the 

numerals one through six. 

II. A basic Spanish vocabulary is included in the day's 

lesson. 

A. Dialogue I which is taught includes the following 

conversation: 

Buenos dias (Maria). 

No soy (Maria). Soy (Juan). 

6Donde est£ (Maria)? 

Alii est£. 

Gracias. 

De nada. 

B. The numerals taught are uno, dos, tres, cuatro, 

cinco, and seis. 

C. The farewell adios is included. • 

III. Certain procedural steps are followed. 

A. Review the Spanish greetings from Lesson I. 

B. Practice the Spanish names of the children. 

C. Introduce Dialogue I. 

1. Address the first line of the dialogue to a 

child, using the name of another child in the 

room. Substituting his own name, he is taught 

to respond the second line of the dialogue. 
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These two lines are practiced first with the 

entire group and then with individuals before 

proceeding. 

2. Teach the third line with much expression* 

For the fourth line, teach the children to point 

to a person as they respond. 

3. Combine all parts of the dialogue. Practice 

first with groups responding, and then narrow 

down the practice to individuals. 

D. Introduce the Spanish numerals. 

1. Call six children to the front of the room. 

2. Proceed to count the children in Spanish. 

3. Have the group repeat the Spanish numerals 

after you pronounce each of them. 

4. Call first on the group in front of the room, 

then on the remainder of the class, and finally 

on individuals to practice counting. 

5. Have the group practice as you point to numeral 

cards. 
I 

E. On leaving the classroom review adirfs. 
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Spanish Lesson III 

I. The materials needed for the lesson are the Spanish 

name cards for each student and flash cards for the 

numerals one through ten. 

II. A basic Spanish vocabulary is included in the day's 

lesson. 

A. Dialogue I, which was introduced in Spanish 

Lesson II, is included, 

B. The Spanish numerals one through six of-the 

previous lesson are reviewed; and the numerals 

siete, ocho, nueve, and diez are introduced. 

Diez inditos is sung, which is composed of the 

following lines: 

Uno, dos, tres inditos. 

Cuatro. cinco, seis inditos 

Siete, ocho, nueve inditos 

Diez inditos son. 

D. The farewell hasta manana is taught. 

III. Certain procedural steps are followed. 

A. Practice Dialogue I. 

B. Practice counting in Spanish. 

1. Review the numerals one through six. 

2. Introduce the numerals seven through ten. 

C. With ten children in front of the room, introduce 

the song Diez inditos. 

D. Introduce hasta manana on leaving. 
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Spanish Lesson IV 

I. The materials needed for the lesson are the Spanish 

name cards for each student and flash cards for the 

numerals one through ten. 

II. A basic vocabulary is included in the day*s lesson. 

A. Dialogue I, which was introduced in Spanish 

Lesson II, is included. 

B. The Spanish numerals one through ten are re'viewed. 

Diez inditos, which was introduced in Spanish 

Lesson III, is sung. 

D. The farewell hasta manana is included, 

III. Certain procedural steps are follower1'. 

A. Practice Dialogue I. 

B. Practice counting in Spanish from one through ten. 

C. Sing Diez inditos with the entire class and then 

in small groups. 

D. Flash the numeral cards with one- child competing 

against another for speed of response. 

E. On leaving classroom review adids. 
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Spanish Lesson V 

I. The materials needed for the lesson are the Spanish 

name cards for each student; flash cards for the 

numerals one through ten; and a large chart with the 

English words chicken, hen, pencil, pen, window, floor, 

ceiling, and door written vertically in that order. • 

II. A basic vocabulary is included in the day's lesson. 

A. Dialogue I, \vhich was introduced in Spanish Lesson 

II, is included. 

B. The Spanish numerals one through ten are reviewed. 

C. Djez inditos, which was introduced in Spanish Lesson 

III, is sung. 

D. The farewell hasta luego is included. 
« 

E. The word beisbol is taught. 

F. Vocabulary Song is sung, which is composed of the 

following lines: 

Pollito, chicken 

Gallina, hen 

El lei pi z , pencil 

La pluma, pen 

Ventana, window 

El piso, floor 

El techo, ceiling 

La puerta, door 
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III. Certain procedural steps are followed. 

A. Practice Dialogue I. 

B. Practice counting in Spanish from one through ten. 

C. Sing Diez inditos. 

D. Introduce the vocabulary game beisbol. 

Using three corners of the room as bases, the game 

is played similarly to baseball. There is no 

running between the bases. The teacher stands in 

front of the room and acts as the pitcher and umpire. 

He "pitches" by flashing a card to two students on 

opposing teams. They stand in the rear of the room. 

One is considered a batter and the other a fielder. 

If the child who is the batter calls out the proper 

name of the card first, he earns a hit and advances 

to first base. If the fielder beats him in calling 

out the correct name of the card, the batter is out. 

After a team has three outs, the opposing team is 

considered in town. Only the team in town may earn 

a score. Scores are earned only after the bases 

are loaded and the next batter earns a hit. 

E. Introduce Vocabulary Song using the English words 

on the chart as a guide to the order of words. 

F. Introduce the farewell hasta luego on leaving. 



APPENDIX C 

TABLE IV 

DESCRIPTION, BY UNADJUSTED MEAN AND STANDARD DEVIATION, 
OF EXPERIMENTAL GROUP SOCIAL DISTANCE SCORES 

TOWARD FIVE REPRESENTATIVE FOREIGN 
GROUPS AT EACH PHASE OF TESTING 

Foreign Testing Unadjusted Standard 
Group Phase Mean N-87 • Deviation 

Pretest 2.11 1.08 
People from 

Posttest 1.99 1.02 
Mexico 

Follow-Up 2.09 1.31 

Pretest 2.10 1.28 
People from 

1.08 
People from 

Posttest 1.85 1.08 
Spain 

9 
Follow-Up 1.85 1.30 

Pretest 1.70 .99 
People from 

1.66 
People from 

Posttest 1.66 1.10 
England 

1.62 1.20 Follow-Up 1.62 1.20 

Pretest 1.89 1.02 
People from 

1.68 i People from 
Posttest 1.68 —

A
 

• O
 

00
 

France 
Follow-Up 1.78 1.21 

People from Pretest 2.29 .94 

13 Countries Posttest 2.18 .90 

in General Follow-Up 2.29 
i 

1.00 

99 
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TABLE XVI 

DESCRIPTION, BY UNADJUSTED MEAN AND STANDARD DEVIATION, 
OF CONTROL GROUP SOCIAL DISTANCE SCORES TOWARD 

FIVE REPRESENTATIVE FOREIGN GROUPS 
AT EACH PHASE OF TESTING 

Foreign 
Group 

Testing 
Phase 

Unadjusted 
Mean N=79 

Standard 
Deviation 

People from 

Mexico 

Pretest 

Posttest 

Follow-Up 

2.11 

2.00 

2.32 

1.04 

T.06 

1 . 

People from 

Spain 

Pretest 

Posttest 

Follow-Up 

2.16 * 

1.95 

2.35 

1.16 

1.08 

1.70 

People from 

England 

Pretest 

Posttest 

Follow-Up 

1.70 

1.80 
% 

1.86 

.67 

1„27 

1.31 

People from 

France 

Pretest 

Posttest 

Follow-Up 

1.7© 

1.72 

1.85 

.84 

1.13 

1 *,20 

People from Pretest 2.23 .67 

13 Countries Posttest 2.30 .80 

in General Follow-Up 2.51 1.01 
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